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ABSTRACT

This Independent Learning Project (ILP) discugked®st practices in educational
technology to improve the behavjarstruction,and learning of atisk youth for whom
technology offersinique opportunitiedResearch is compiled from numerous scholarly
print and online sources. A guide for teachers provides detailed strategies, software
tutorials and specific resources for integrating technology into the curriculum.



TABLE OF CONTENTS

Chapter 1

Introduction

Statement of the Problem
Rationale

Anticipated Outcomes

Research Questions

Chapter Il
Literature Review
Who Is At Risk?
At-Risk Factors
Juvenile Justice System and Education
Behavior Management
21st Century Learning
The Evolution of Technology in Education
American with Disabilities Act of 1988
Software and Assistive Technology
Potential Classroom Uses

1. Reading Deficit

2. Visual Deficit

3. Math Deficit

4. Attention Deficit

8-9

9-11

11-12

12-14

14-15

16

16-17

17-19

20

20-21

21-22

22-23

23-24



5. Additional Graphics & Multimedia 24-26

6. Software Evaluation Tools 26-27
Chapter Il
Methods 28-29
Chapter IV
Cover Page Body 30
Chapter Descriptions 31
Specific Strategies to deal with Behavioral Challenges 32-38
Software Tutorials 39-69

Creative ways to integrate technology into the curriculum 70-83

Webology 84-91
Glossary 92-97
Conclusion 98-100
References 101-110
Appendix A 111
Appendix B 112

Appendix C 113



CHAPTER |

Introduction
| became interested in the problems efisk youth when | begamtwork at a
behavioral high school for special needs students in 2001.dMtpassion and empathy
learned frommy own disadvantaged childhood, | now provdiication, counseling and
support services to adolescents with learning disabilitiebahdvioradisorders| also
became aware that, regardless of what is going on at home; school is a safe place which
can providesupport for these students.
Stereotyping is an enormous issue for these youth; too often they are labeled
incorrectly. There is a cort@rable amount of literature on who is gk, however these
students are not all bornrask. They are influenced by their environment, their families,
community, problems with peers, and society in gen8tateotypig should be avoided;
educators mst look at each student as an individual. Being stereotyped by others can be
difficult and painful for these students. When we make assumptions based on limited
information we are opening the door to injustice.
Stereotyping makes the students feel judtjegly become angry and frustrated, which
only leads to poor behavior and low performance on school work. Teachers must be
culturally responsive to their studentsé nee
perform well 06 or thaandigsiagilesnaae onmlty ghbiogdc au
(Bombardierj 2005). We need to raise our expectations, not lower them. We need to let
the students know that they are here to learn, and that their abilities can improve with

hard work.



There are a great numberfattors that lead to these students acquiring the label at
risk. However, these students are resilient, they set goals, they look forward to their
futures,they learn, and they are survivors. We need to aslat ways youth are sk,
not justif they are atrisk. Then teachers need to creatively use the solutions that are
available for their studentsdo probl ems.

The assumption that these students can not learn, is just that; an assumption. They do,
and can, learn. We need to understand and care &# yloaith, as we do all youth. We
need to help these youth build their sedteem, sel€onfidence and give them a sense of
responsibility. They may lead one to think that they do not care, but in reality, they do
care. They are looking for teachers whitl mot give up on them, teachers who will make
an effort to understand them, and teachers who believe in them. Theydifeerent
from any othewouth. | can't change the past of the youth | work with, but | can affect
what happens when | am with thelm that way, | can make a difference.

This research will benefit everyone who works with thesk population. The
solutions are not as complicated as one may think. Research has shown that one needs to
have an open mind when dealing with these yddtle needs to be aware of and utilize
the multiplicity of educational approaches already available. This approach, of course, is
supported by Howard Gardner's concept of multiple intelligef@asdner, 1983).

Gardner believes there are at least eightligezices (verbalinguistic, logicat
mathematical, visuadpatial, musicathythmic, kinesthetianovement, interpersonal,
intrapersonal, and environmentdlesearchanducted with learning disableahd
emotionally disurbedstudents indicates that thecraevement levels are greater with

computer assisted instructidhan with conventional instrtion alone(Cotton, 1991).



Teachers of atisk youth need to become more aware of the enormous assets these
new technologies can bring to their classroom, arttieir curriculumThe use of o#line
technologies such asneail, chat rooms, instant messaging, online gaming, and social
networking has increased atianredible rate. These do not nédede seen as only
potential distractions. Adultsave becoméhedigital immigrants as the students advance
in their knowledge of todayds technol ogy. I
to use this technology for their studentsod e
The goal of this project is faresent to educatorsatimportance of fully integrating
technology into the curriculum of-aisk students. Atisk students can learn, and there
are evidencéased practices available such as Universal Désidrearning Intel Teach
Programand software programs such aspmation, Kidspiration, Write: OutLoud, the
awardwinning talking word processor by Don Johnson, and Kurzweil 3000, a Windows
based reading, writing and learning software for struggling students.
This project will make educators aware of different sohaito working with the at
risk population. There are many great teachers across the country doing impressive work
with these youthinformationtechnology alone has opened up the world to these
students; the Internet has provided these youthexipierierces to which they may never
havebeenexposed. Informatiotechnology has become one of the most important tools
in education. The Internetgsr owi ng at an astoni saeing speed
communicating with each other in new and different wgsicators need to keep up
with the new tools of the d1century.
Teachers play an especially important rol e

student s6 tr us,tybbkiyg pdsiéve rlg madelspasnd by previding the



structure so mangt-risk youth lack in their lives. We need to maintain healthy

boundaries when working with this population of youth. All childcan learn; schools
andteachers can make a difference. Immediate gains are possible when the best practices
available are wexl. Specific classroom strategies can increase student achievement.
Statement of the Problem

The lack of teacher commitment to integrating technology into the curriculum of
atrisk youth is a problem; many teachers do not feel confident or comfortbte u
computers. Instructional technology can support learning and aid in the delivery of
instruction to these students, and integrating technology into the curriculum can improve
student achievement. Educators masbrporate technology into all aspectdaaching,
learning, and assessment

Far too often, it has been observed that the technology is being used ineffectively.
Educators need to invest the time necessary to learn the tools of the 21st century. Lack of
training, fear of the unknown, and sopport are a few excuses that are voiced by
teachers in defending their case for not using technology in their lesson planning.

T o d a yri8ksyouthtare not going away, and computer assisted instruction can enhance
learning in demonstrable ways.

The Masachusetts RecommendeélR Instructional Technology Standards
states that ABecoming proficient in technolo
learning and prepare themselves for the increasomtypetitive world beyond schawl
(Massachusetts Deparémt of Education, 2007 p I)he research shows that therisk
youth need to focus on transition from school to weducators need to better prepare

students for the work force. Schdaolwork transition helps atisk youth secure and



maintain employmet , t odayds employers are |l ooking fo
workforce requires greater education and computer skills.

The use of computers as a babysitter is not an efficient use of the resource.
Teachers need to develop appropriate lesson ptamst aise computers at allhis truly
demands coll aboration. Todayo6és youth have en
PC (Personal Computer), the Internet, cell phones, and Ipods. However, there needs to
be structure and constant guidance to be tbuse these educational technologies
effectively.

Educators must familiarize themselves with the technology to better prepare their
students to enter the world after graduation. They must continuously monitor student use
and assess their progress ay/ttvould with any other traditional classroom instruction.

Are students using the technology to support their learning; or are they using it to replace
their learning?

Another part of the problem is the lack of time for teachers to participate in
professonal development programs for integrating technology into their curriculum.
School administrators are not familiar enough with what it takes to integrate this
technology. There must be plans put in place to find funding and time for professional
developmat, these plans must also be implemented. The plan should be reviewed
annually to monitor new technologies and to integrate them into the curriculum.

We are teaching the information generation. We must understand that technology
i's part o fculture. iVa mustsnot gndy vetofnize technology's promise, but

al so the magnitude of p o wiskryouih.tThidpegctwiln t he ha



investigate howeachers can learn to empoweriak youth through the use of
technology as a learrartool.
Rationale
The purpose of this Independent Learning Project will be to research the wealth of
information related to using technology to facilitate quality education for the

Neomi |l |l enni al l earning styl es nwhitaskimgd ay 0 s

y ou

Todayodés youth do homework while simultaneou

receiving and sendingmail, and dialoguing with classmates via instant messaging.
Since they were young, they have been bombarded by technical st{ibetes 2005).

My research will focus on the tools available to teaetis&tlearners in the 21st

Century. Todaydés youth are digital |l earner s;

traditional teaching practices. One of the first things a teacher musti@oissthat each
student has a differente ar ni ng styl e. Bl oombs taxonomy
learning related to cognitive domain (Huitt, 200B¢@chnology has opened up a new
world to todays atrisk youth. Problem based learning challengpesstudent to learn
how to learn, while working cooperatively gnoups to seek solutions to real world
problems.

This study is i mportant -riskqoutm@echnologg t he
has become something that this population of youth hgusnbi® depend upon. It is
natural for at risk youth to use technology such as Ipods, laptops, play stations, Xboxes,
PC6bs and Apple computers. The students of

to learning through technology. Expanding the usedready familiar or available

d e

technol ogy has the potential to greatly enha



Anticipated Outcomes
Throughout my research, | intend to show how integrating technology into the
curriculum can assist-aisk youth in becomig successful in school. In looking at who is
atr i s k | hope to provide todayods educators v
t o d a y éesturylehrner.
Working with the atrisk youth population for the past seven years has given me
the opportaity, and the skills necessary to form positive relationships with the students,
which has allowed me to work effectively with them. | will provide strategies for dealing

with student behavior, and demonstrate how technology can improve over all behavior.

Research Questions

Wh o ar e -tiskybathy and whatdefines-ask? How will integrating
technology into the curriculum assistragk youth in becoming successful in school?
What tools are available to assist educators with student behanddeanology

integration?



CHAPTER I
Literature Review
Who Is At Risk?

Many soci al critics argue that todayos
than any previous generation. Most experts will agree that violence in schools,
deterioratng family structure, substance abuse, alarming media images, and gang activity
put teens at risk (Funderburkarker, 2008).

The overwhelming amount of literature presents a range of definitionsrigk at
youth. Some authors identify risk factorgwanalytical validity for such unwanted
behaviors as truancy, dropping out of school, or criminal activity. Others contend that all
youth are potentially at risk of not achieving their potential. The label is often assigned to
both gifted and remedialdeners who do not fit the mainstream school population
(Casey, 1992).

The most common definition of-aisk students is those students who are
probably not going to graduate from high school (Morris, 20D0¢re are a great variety
of conditions assodiad with being at riskResearchers who have investigated
characteristics correlated with a high likelihood of dropping out mention demographic,

socioeconomic, and institutional characteristics such as:

¢ Living in unstable school districts

1 Being a membeof a lowrincome family

T Having parents who are not high school graduates
1 Speaking English as a second language

T Being singleparent children



1 Having negative selperceptions; being bored or alienated; having low self
esteem.

At-risk youthmay be defing by a variety of factors includinghysical and
developmentatlisabilities, impoverished conditionsr belonging tethnic or racial
minorities.According to Munson (1991), what makes at risk youth different is their need
for long term counseling and quartive care. Adolescents may be considered as "socially
di sabl edo stuggledoumareagetthie asks of daily living and are at risk of
having problems in school, peer groups, and fameilgtionships (Munson, 1991).

A variety of external influeces, ranging from family, social contacts or schools
can be detri ment al and cause a youth to func
(Lenarduzzi, 1992). These youth generally lack social skills, thus causing them to resort
to antisocial behavior (Wallacth991). While not all of these youth have been previously
involved with the juvenile justice system (Calloway, 1991), it is believed that they will
remain atrisk until effective support is received (Pommier & Witt, 1995).

At-Risk Factors

According tothe National Youth Violence Prevention Resource Center (2007)
risk factors are defined as scientifically established factors or determinants for which
there is strong objective evidence of a causal oglakiip to a problem

ARiI sk f act orosnmonly refereocsituatians or oharacteristics that
may have a negative impact on the likelihood that a student will graduate from high
school (Sl avin, Karweit, & Madden, 1989). Al
National Center for Educational&gistics (NCES) has been unsuccessful in its efforts to

get states to agree on a common definition o



that approximately 11% of U.S. students between the ages of 16 and 24 are out of school
and have not completddgh school (Kaufman, Kwon, Klein, & Chapman, 2000).

There are many factors which put youttriak for school and life failures.
Deficiencies in a youthodos natur al environmen
at risk (Munson, 1999). The satisetting has also been shown to cause problems for
many adolescents. While school programs may be effective at reducing the likelihood of
adolescents becomingiask, many youth are alienated from their school environment.

Race/ethnicity is an indirécisk factor. Race is a complex variable for the
purposes of categorization of risk factors. Being African American or Hispanic increases
oneds statistical chances of dropping out of
these statistical changes maecate at an individual level, others at a family level, others
at a school level, and still others at a community/societal level. Poverty concentration,
class size, and school size are all associated with lower ragead¥mic success. Both
largeclass i ze and school size also appear to be
(U.S. Department of Education, 2000).

Research has found that it is possible to identify potential dropouts as early as
elementary school (McDill, Natriello & Pallas, 1986). Téés a widely held view that
"we intervene too late in the course of a student's development, that certain parts of the
profile of a dropouprone student may be visible as early as the third grade,”

(Hodgkinson, 1985).

Much attention has been focusedsmeh issues as adolescent suicide, illiteracy,

teen pregnancy, substance abuse, juvenile crime, school dropouts, and youth

unempl oyment. These are in fact symptoms. Th



are, poverty, lack of family support, negatipeer pressure, and sometimes
neighborhood, skin color, ethnic background, or language barriers. A lack of parental
interaction and involvement increases the risk for violence, particularly among males.
Failure to set clear expectations, inadequate ysuplervision and monitoring, and

severe or inconsistent family discipline practices can also contribute to delinquency and
violent behavior (Sauer, 1990).

It has been established that up to 50 percent of teens, particularly in the late teen
years, abuseupstances such as alcohol, marijuana, and cocaine; many of them become
dependent upon such substances. Some of these youth mayrhedietting in an effort
to escape their unhappiness. Still others, due to their lack of inhibition, may be unable to
stopdoing ®mething thaprovides pleasure (Goldstein, 1998)

Juvenile Justice Systenand Education

The juvenile justice system faces enormous challenges in dealing with at risk
youth. Positive steps must be taken within communities, such as giving famiiess
access to agencies capable of providing a variety of serfAaesnts must recognize that
they need to become part of the solution, giving youth the skills necessary to become
productive members of society. With the help of caring and informeltisait is possible
to turn these youth around before they become anstagstic(Bartollas & Miller,

2001).

One important strategy for improving the effectiveness of our correctional
institutions for youth is education. Without education, practkdls, programs that help
change antsocial behavior, and transition steps back into the community, what chance

do these youth have of becoming productive members of society? The penal system



generally provides punishment but little support to help theath develop more
effective and efficient life skills and success in daily life, and, thus the ability to stay out
of trouble (Schwablearning, 2008).

The link between illiteracy and juvenile delinquencyil documentedMichael
S. Brunner, Visiting Rsearch Fellow at the U.S. Depaent of Justice, reported thae
link between academic failerand delinquency is strong. Schools@etributing to the
delinquency problem by continuing to provigladitional programming that leaves many
studentsinable to read accurately, fluentlgnd effatlessly with comprehensiolVhat
brings about the delinquency is not the academic failure per se, but sustained frustration
which results from continued failure to achieve selected academic goals (Citizens
Commisson on Human Rights, 2000).

Some argue that the large number of youth struggling with the Massachusetts
Comprehensive Assessment Systéme Massachusetts high stakes graduation
requirement implemented in 2003, is increasing the-dugpate, which mearthat the
current number and proportion of young adults lacking a credential may be higher than it
was in 2000 at the time of tli&ensus (Papay, Murnane, Willett, 2008).

Behavior Management

According to (CLASS, 2008) Behavior Management encompasséssaitieer's
ability to provide clear behavioral expectations and use effective methods to prevent and
redirect misbehavior.

Students are most likely to behave appropriately in the classroom when:
1 Rules and expectations are clearly and consistently concatedi

1 Behavior management is proactive, rather than reactive.



1 Students receive consistent praise for meeting expectations (CLASS, 2008).

With clear expectations, students typically understand how to act in the classroom
so that little time is spémmn managing their behaviors. This can minimize distractions
and disruptions, allowing classroom time to be spent on instructional activities, and
increases the amount of time students are engaged in learning. Dealing with student
behavior can be drainirfgr teachers and students. By reducing the frequency and
intensity of behavioral problems, more learning can take place (CLASS, 2008).
Haim Ginott was the first to support the role of communication skills in building
sound classroom discipline. Hepreseed a strong case for what h
communication, 0 a style of speaking that doe
harmonious with feelings being experienced (Charles, 1998, p 57).
Ginott described discipline asias er i e s irf i thad avet time helps c t
students acquire setfirection, responsibility, and concern for others. He believed that
true discipline could not be accomplished over night, but is a process that grows
gradually as teachers treat students humanely and ecaisly (Charles, 1998, p 67).
The essence of discipline, Ginott said, lies in finding effective alternatives to
punishment. Ginott believed that the most important factor in improving classroom
behavi or i s -dishiginetSeHdisciplieedtéashers mrely lose their tempers
and they never behave rudely. They model the behaviors they want to see in their
students (Charles, 1998, p 67).
The use of certain classroom management techniques can help teachers achieve

well-disciplined classroomsSome training programs have been proven to be very



successful in bringing about reductions of discipline problems in the classroom. Training

programs for educators should include learning activities and practice in the areas of:

T Organizing the room and rsials

1 Developing a workable set of rules and procedures
T Assuring student accountability

T Formulating and explaining consequences

T Maintaining the management system

T Increasing instructional clarity

T Organizing instruction

T Adjusting instruction for sp®al groups (Cotton, 1990).

21% Century Learning
At-risk youth are often sent to spegbgrams with reduced expectations for
academic performance. The effective schools research strongly supports the idea that
schools establish and maintain high estations and standards for all students and focus
on helping students meet those expectationsisktyouth do exhibit a strong need for
success, however with clear goals and objectives, they can begin to move toward and
achieve measurable success instlDruian& Butler, 1987).
The No Child Left Behind Act of 2001 is placing a new emphasis on scientifically
based research and is requiring-bsatsaetdeds and sct
programs for their schools and classrooms. Certain pragoampproaches are effective
in improving student outcomes whenplemented (Waxman, Lin, & Michko, 2003).
Some studies have found t hatappemchesdront ec hnol «

ateacheicentered to a more studergntered classroom wherteidents work willingly, have



opportunities to make choices, and playagtive role in their learning. Research has

compared the classroom interactions between high school students and teachers involved in
(a) computetbased instruction and (b) traditionastruction. It was found that student

teacher interactions were more studesntered and individualized during comptibased
teaching and learning thantimditional teaching and learnii§andholtz, Ringstaff, &

Dwyer, as cited in Waxmaikin, & Michko, 2003).

Another study that examined changes in classroom instruction as a result of
technology found thatigh access to computers enabled teachers to individualize instruction
more.Technologypermitsstudentgo be involved in their own learningVith no history
of failure, it allows atrisk youth to be successful at somethitaghuild up their
knowledge, and become part of the teaching pra&@sssiholtz, Ringstaff, & Dwyer, as
cited in WaxmanLin, & Michko, 2003).

A variety of technological toolsan beuseful in working with atisk youth.

Youth usually have positive experiences with technology, and individualized teaching
and learning can, and does take place without the normal resistance to obvious
educationahpproaches (Casey, 2000).

According tothe Association for Education@ommunications and Technology,
(2004) instructionalechnology is defined as:

A . . .sdohaevariety of teaching tools to improve student learning. We
usually think of computers and computer software when we think o
instructional technology, but instructional technologies are not limited to
computers in the classroom. Instructional technology describes all tools
that are used for teaching and learning such as: cameras, CD players,

PDA's, GPS devices, compueasedorobes, calculators and electronic



tools we have yet to discover. Students and teachers use computer

software and Internet resources to locate, process, and present information,

learn and assesstheirk i | | so. (np) .

Students will spend their adult lives a multitasking, multifaceted, technolegy

driven, diverse, vibrant world. The world in which students live today has changed
dramatically, and schools must be prepared to change as well, to meet the demand of
educating the Zicentury learner. Technolodyelps prepare students for the workforce
when they learn to use and apply applications thatareusedid ay 6 s wor,kf or ce (

1997)

The Evolution of Technology in Education

The United States Congress has a long histosyipporting technology fo
people withdisabilities, dating back to 1879, when a $10,000 grastmade to support
the productiorof Braille materials athe American Printing House for the Blind. Funding
for captioning films for people who are deaf was provideti9s8. The primey rationale
for laws such as these waspimvide technology resources that could be usétpoove
instruction for people with disabilitieds public school programs for students with
disabilities increased, a need was identified to improve the accesdructional
materials, media, and technology by special education tea@&iac&l{urst, & Edyburn,
2000).
American with Disabilities Act of 1988

The Americans with Disabilities Act gives civil rights protections to individuals

with disabilities simliar to those provided to individuals on the basis of race, color, sex,



national origin, age, and religion. It guarantees equal opportunity for individuals with
disabilities in public accommodations, employment, transportation, State and local
government swices, and telecommunications (ADA, 2006).

Federal policy related to assistive technology was solidified with the passage of
Public Law (PL) 106407, the TechnologfRelated Assistance for Individuals with
Disabilities Act of 1988, which was the first joalegislation exclusively directed to
assistive technology. The legislation provided funding to support statewide planning and
support for the delivery of AT services. The "Tech Act," as it has come to be known,
provided definitions of AT devices and gees. Those definitions were slightly modified
in the reauthorization of PL 1087, The Individuals with Disabilities Education Act, to
make the wording of the definitions applicable to children with disabilities in schools. As
defined in Section 300.5 ¢tDEA (Blackhurst & Edyburn2000).

According to the Individuals with Disabilitigsducation Act (IDEA, 2004
assistive technology AT) i s d eyitenm piete oh esquipfnent ar @roduct
system, whether acquired commercially off the shelf, mediifor customized, that is
used to increase, maintain, or improve functional capabilities of individuals with
di sabilities. o

AT address many types of learning ditilties. A student who has diffillty
writing can compose a school report by dictatirenil having it converted to text by
special computer software. A child who struggles with math can use enbkhd

calculator to keep score while playing a game with a friend. And a teenager with dyslexia

may benefit from AT that will read aloud hisemployd s onl i ne training

(Stanberry, & Raskind, nd.).

ma



Many common software applications have bunltapabilities that can be useful to
students with disabilities. For example, most applications allow the user to modify the size
and color of textwhich can be useful for a student with low vision. Also many popular
word-processing applications offer a tagtspeech featuszwhich is useful for students
with a variety of disabilities. In addition, most computer operating systems have
accessibility fetures, for example allowing the user to magnify the screen, change the
size of icons, and adjust the way the mouse and kegltreact (MDOE, 2008).

Software and Assistive Technology

Current research supports a direction away from the traditional, tezahtered
(didactic) direct instruction, where students are passive receptors of knowledge, towards
the more studertentered, understandutised (constructivist) teaching that focuses on
ideas constructed by the students own knowledge, observationspenteces
(SmerdonBurkham, &Lee, 1999.

According to Wenglinsky (2005), teachers tend to be one of two types:

1. Didactic: in which students are taught basic skills primarily through having

the teacher provide the knowledge and students receive it

2. Congructivist: in which students are taught compfmoblemsolving skills in

an interactive process that moves from abstractions to concrete examples,
where students control most of the learning process.

As a handsn subject, technology education demarmas students interact with
their learning environment®hen deciding what technology to use one should take into

consideration:

1 The lesson to be taught



1 The appropriate technology to be used

1 How that technology is to be used

9 Limitations on the technolgg

1 The ability of the technology to achieve the expected outcome (Jones, 1999).

Currently, there are more thafl,800 pieces of educational software available,
with hundreds of new titles being added yearly. With more than a thousand titles
available fora single subject area, it is nearly impossiblesfducator¢o sort through to
see if a particular piece of software has been evalidigdins & Boone2008)

Selecting the right educational software package has become increasingly complex.

There aremany issues to consider in selecting educational software:

1 Evidence of its effectiveness;

1 Alignment with your school, state, or district's standards;

1 Suitability for your students' needs and learning styles;

1 Total cost of purchasing, maintaining, amubrading needed hardware and
software(Learning Point Associates, 2002).

Technology according to Jendron, (2007as great potential in providing access
for all learners. Through the useassistive technologies, students with Hikages can
haveaccess the general curriculum. When assistive technology is appropriately integrated
into the regular classroom, students are provided with multiple means to complete their
work. Technology helps students with disabilities on many different levels. hejan
them accomplish tasks such as

1 Master graddevel content. Technology presents the material in different forms

(visually, auditorily, etc.)



1 Improve writing and organizational skills. Technology can enable students with
learning disabilitieso developa concept map for a research paper and write using
gradelevel vocabulary words they wouldn't use without a computer due to poor
spelling skills.

1 "Read" graddevel text. The computer either reatis text audiblydigitally or
presents it at a lower gradevel for students with reading disabilities or visual
impairments.

1 Take notes. Many students with disabilities havgcdity taking notesecause
of poor spelling, writing, andfeeyehand coordination skillslendron, 2007).
Assistive technology ca help youthwith special neediy providing

accommodations and adaptations to support educational programs that are already in
place. In connection with disability issues, the t@amcommodatiorsrefers to a change
in routine, method or approach thatiged so that a person with a disability can

participate in spite ofhallenges the disability might pogéendron, 2007).

Potential Classroom Uses
Janet Jendro(2007), of theJniversity of South Carolina Assistive Technology
Project writes:
fiFor same students with learning disabilities, learning to spell words
correctly may be a skill they cannot acquire or cannot acquire with enough
fluency b be able to express themselaggequately in writing. To

compensate for this inability, these students begncouraged to use



alternative methods for spelling like a spell check program on the
computer or a hanbeld spelling deviceYouth can advance their
education and acquire new skills using a variety of assistive technology
tools in the classroomo (np).
1. Reading Deficit
Encyclopedia of Mental Disorders (2008)finesReading disordest s fia | ear ni n¢
disorder that involves significant impairment of reading accuracy, speed, or
comprehension to the extent that the impairment interferes with academic a@néwvem
activities of daily life. People with reading disorder perform reading tasks well below the
level one would expect on the basis of their general intelligence, educational
opportunities, and physical heal tho (np).
1 Reading softwaranprovesreadingcompreheasion, vocabulary, grammar,
writing skills, and teachegadingstrategies thallows youth to beome fluent
and accurate readgf@ndron, 2007).
1 Text Readerare software programs that re@ldudall the text in any given
document or applicatioand often include other assistive features suchoad
prediction and spell chegdendron, 2007). Having text read aloud benefits
anyone having difficulty reading information on the screen or for whom
simultaneously hearing and reading text aids compisabie. Talking software
can help a dld see and hear while learniggTTO, 2009.
1 Talking word processome writing softwargrograms that provide speech
feedback as the student writes, echoing each letter as it is typed and or each word

as the spacebé& pressedATTO, 2005.



1 A portable word processs alightweight device that is easy to transport (e.g.,
from classroom tthome). It can be helpful to studemteo may have trouble
writing by hand and prefer to use a keyboard. Word processing dlewser to
edit and correct his written work mordieiently than doing so by hand
(Stanberry & Raskind, nd.).

1 Talking spell checkers and electronic dictionadas help a poor speller select or
identify appropriate words and correct spelling errorsnduthe process of
writing and proofreading. Tal king device
words onscreen, so thiser can see and hear the word options (Stanberry, K.
Raskind, M. Ph.D., nd.).

1 Word prediction softwarassists people who have difilty spelling and writing.
As a person types, word prediction will display a list of the most probable words
allowing the typist to select the word from the list. The biniltalking dictionary
lets the typist hear the definition to make sure that thiel\they select is the right
word (Premier Literacy2008).

2. Visual Deficit
Visual aids forassisting with vision problems can increase contrast, enlarge

stimuli and makeise of tactile and auditory models. Devices that assist with vision
include screeneaders, screen enlargers, magnifiers, kypge books, taped books,
braillers, light boxes, high contrast materials, thermoform graphics, synthesizers, and
scanners (Higgins & Boone, 2008)

9 Visual programsely on visual learningvhichis a proven mettof organizing

ideas graphically with concept maps, mind maps and webs. Scientifically based



research demonstrates that visual learning techniques improve memory,
organizationgritical thinking and planning. Visual learning helps students
improve acadaic performance and achieve success across the curriculum
(Novak & Canfas 2006).

1 Graphic organizers aralitlining programs help users who have trouble
organizing and outlining information as they begin a writing project. This type of
program | entp®d d ndssemaitdwn in an unstruct ul
organize the information intgparopriate categories and ordeliggins & Boone,
2008).

1 Electronic Braille deviceallows the user's input to be converted into electronic
signals which are stored a digital file, and any tactile output is produced
indirectly by displaying the file on a refreshable Braille display or printing it with
an embosser (Dotlessbraille, 2007).

3. Math Deficit
When a student who is unable to remember math facts is allowdedmath

problems with a calculator, the use of the calculator is an accommodatiendhétthe
student to work around his or her disability. With this accommodation, the student can
still solvemath problens but uses a different meth@tendron, 2007).

1 A talking calculatohas a buikin speech synthesizer that reads aloud each
number, symbol, or operation key a user presses; it also vocalizes the answer to
the problem. This auditory feedback may hp studentheck the accuracy of
the keys he pressand verify the answer before he transfers it to pianberry

& Raskind, nd.).



1 Electronic math worksheetse software programs that can help a user organize,
align, and work through math problems on a computer screen. Numbers that
appear onscreen caiso be read aloud via a speech synthesizer. This may be
helpful to people who have trouble aligning math problems with pencil and paper

(Stanberry & Raskind, nd).

9 On line math videoappeal to the visual learners. According to Christopher
Matawa, most stdents benefit from visual representations of concepts (1998).
Usingmanipulatives in the classroom assists with goals and is in keeping with the
progressive theories of discovery and ingthased learningndividual students
learn in different ways. Whemanipulatives are used, the senses are brought into
learning: students can touch and move objects to make visual representations of
mathematical concepts (T2T, 2008).

4. Attention Deficit
Children with a diagnosis dttention Deficit Hyperactivity Disorer (ADHD)

are typically kinesthetic learners and have difficulty with sitting at a desk doing-pencil
andpaper work. Whentti | dren t hink of theandadseens as HfAst
as such, they t#n will be disruptive in school. Consideration ofigas means of
presentation of materials when working with students with ADHD is recommended
(FAS, 2008).
Computerinstruction can syport other learning activities, and can gbsovide
motivation and focus for students with learning disabilithessisive technologycan help

studentcommunicate vih a least amount of stressdconfusion Special software can



also help a child withADD reduce the effect of exterdrgtimuli, improving theability to
focus on class worklendron, 2007).

1 Audio booksallow users to listen to text and are available in a variety of formats,
such as audiocassettes, CDs, and MP3 downloads. Special playback units allow
users to and search andokmark pages and chapters (Stanberry & Raskind, nd.).

1 Speech recognition program®rk in conjunction with a word processor. The
user fAdictateso into a microphone, and hi
screen as text. This can help a user whose oral language atlibtyeisthan his
writing skills (Stanberry & Raskind, nd.).

1 The Internetis making it possible for more individuals than ever to access
knowledgeand to learn in new and different way#e internet allows educators
to center learning around the student instead of the classroom, to focus on the
strengths and needs oflimidual learners, and to make lifelong learning a
practical reality (USDOE, 2000).

5. Additional Graphics & Multimedia to address learning challenges.

Multimedia software can easily present information in either text mode or
graphics mode, but, when podsilboth should be used (Overbaugh cited irStemler
1997). Students who do not understand information delivered by text often will
understand it if it is presented by various varieties of multimedia. In particular,
challenging topics sometimes becoeasier to understand when augmented by graphic
displays (Groppeias cited irStemley 1997).

Multimedia programs can be used to préseformation in manyvays by

combiningmultimedia techniques with instructiodigh-quality presentations can be



createl when they are based on objectives that focus on the learning of topics at different
levels of comprehension (Gropper, 1988js better to present an explanation using two
modes of representation rather than one, in words and pictures than soletgsn wo

(Mayer & Moreno, nd).

Podcasting

Podcasting provides another way of sharing and transmitting audio for teaching
and learning in schools and at horfikere is a variety of information available on how
to create, produce and publish podcasts onntegriet. Anyone can create a podcast; all
one needs is a computer, a microphone, and the Internet access.

1 Audio podcastgan be synchronized with many popular MP3 plag#osving
students tgublish on the Internet using basic software.

1 Enhanced podcasitscludechapter marks, images that change at predetermined
times when the podcast is played and hyper links to websites. One can move to
different chapters in the podcast, a feature also used in audio books.

1 Video podcastésometimes referred to as vodisgsare the very latest in
podcasting and provides a visual and audio experience for the |dadoea(e,
2008).

Blogging

1 Educational bloggingllows students texpresghenselvesand to receive

feedbackwithin the confines of the technology and the@ational emironment

it is implemented in, as the teacher will be actively watching the content and the



dialogue. It can give students a vision of their ability to add to the accumulated

knowledge and understandiimgjournaling or writing(Hargadon2008).

The use of multimedia as a | earning tool
at demonstrating subject matter. Students can use multimedia presentations to enhance
any subject matter demonstratiaiiscussion, or report (Obiakor, 2007). However, f
students who are -gisk, teacher directed multimedia lessons on specific skills will not
necessarily assist the transfer of learning tolresakituations without meaningful
dialogue and activities related to the content (Obiakor, 2007).

Multimediacan help create situations that stimulate interest, generate questions,
find problems, or motivate investigations. The integration of multicultural education into
educational technology can tigal to closing the digital divide for some students
(Obiakor,2007). Multimedia products provide supportive environments in which
multicultural students can practice their writing, reading and communication skills
(Obiakor, 2007).

Technology has the potential to transform the lives of students, opening up new
worlds and enabling them tearnwhen, where and how they choose ltof educational
professionals must be aware of the needs of these youth. It is necessary to connect
students' lives tthe curriculum of the classroom (McQuillen, 2003).

As we begin to mo® beyond the Internet as merely a library where you go to look
up information, to glacewhere all users can contribute knowledge and insights, we need
to recognize that the potentials for teaching and learning in these environments are

exciting and enorwus(Hargadon2008)



6. Software Evaluation Tools

As an educator, one is faced with software choitke.evaluation of educational
software must take into account the usability, as well as leagfiiactivenessChoosing
the bessoftware is an importatiésk. The best way to evaluate the appropriateness of
software programs for at risk youth is the response of students and té8altbey &
Owston 1987). Software should not be too easy or too hard for the student. The software
program should be chaliging to maintain the attention of the student. Software should
be entertaining and educational for the maximum results with at risk youth (Gray, 1991).

Kathy Schrock has created a simple software evaluatioridotdachers who are
consideringourchasng softwae (Appendix A).This resourcéacilitates decisiormaking
about instructional softwar&here are f& software programs to which omeuld apply
all of the criteria, and one maneed to omit the criteria that are not appropriate to the
type of sdtware being evaluated. There is no substitute for trying the actual software, and

any review should only be used as a guide (Schrock, 2007).



CHAPTER llI
Methods
| have been teaching-gtk youth grades seven through twe)weith

special needs, and behavioral problefosthe past seven years. | have found that these
youth lovetechnology Most days ités difficult for me

There is plenty of evidence that people do not all learn in the same efy. Y
teachers often teach all students in the same way, using the same methods that have been
successful in their own learning. Technologw iway of life for these youth to tap into
their curiosity and creativitygndallows for risk taking.

My students ee all on behavioral contractaje use a point system where
technology can be used as an incentive for positive behavior. Many educators have found
creative ways of integrating tegology into their curriculums.hiis guide will provide
many resources thhavebeen used effectivelyith my students.

Educationakystemsnake available a variety of modalgch as private, religious,
and home schools. Alternative progratesd tofeature strictliscipline andactivities that
build selfesteem and social $lki. High academic expectations are charactesstic
successful alternative progranMaintaining behavioral andcademic expectatioase
crucial to the success of these programs (McDonald, 2002).

Research shows thdidre are a great number of facttirat lead to studest
acquiring-rt se.nEed to take infdo adcount these factors,naaititain
healthy boundaries when working with this population of youth. All childreriezam,;

schools and teachers dwke a difference. Learning id about the connections made.



Negative consequencage not the most effective way eliminating problem
behavior. It is important that positive consequences are used with students because they
usually have a history of punishment to which they havengraccustomed

By using this resource guigdiachers will be armed with the tools needed to
manage the actingut behaviors of atisk youth using both technical interventions and
those that do not involve technology. Teachers will also acquire teclicadltagpls to

enhance teaching and learning.
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CHAPTER |

Specific Strategies to Deal with Student Behavior
Behavior Contracts

Before you can begin to teach, student B&@mr must be addressefiny
student who needsxtra structure, incentive to change bad behavior, support, and
discipline will benefit from a behavioral contract. Behavior management encompasses
many important concepts, such as developing a rapport with the students, establishing
procedures and settjrup positive behavior management systems.

Student behavior problems are chall enging
According to the Center for Effective Coll ab
student misbehaviors, reported by teachers incluagdtion of classroom rules, being
truant from school, blaming others for problems, irresponsible behavior, and destruction
of property. o

Implementing and followinglassroom rulesthat specifically address behavior
encourages positive classroom papttion and improves over all learning. Students
should be redirected for inappropriate behavior before the behavior becomes out of hand.
Well-defined classroom rules are useful in controlling problems and helping to prevent
irresponsible behavior.

A behavior contractis an agreement between the teacher and the student, that
sets limits for student behavior, rewards good choices, and outlines consequences for bad
choices (Lewis, 2008). When creating a behavior contract, you should involve the

student. @arly defined rewards that allow the student the option to change the specific



behavior you want to change should be emphasized. In allowing the student to provide
the rewards and consequences, he or she may be more invested in the behavior system.

Spedfic problems should be addressed as they occur, while good behavior should
be praised as often as possible. The more students receive attention for the positive things
they do, the less apt they are to look for attention in a negative way. One shoykl alwa
give the student a way out of the behavior by providing options instead of telling the
student what to do. You must be very consi st
classroom.

Educators must alwayet boundaries and stick to them. Maintaining &iéhy
boundaries when working with youth who manipulate to get their needs met is crucial,
because it sets limits. When talking about boundaries, we refer to how much we think we
can share, receive, give, and how physically close we can become to ootsstude
colleagues, friends, strangers and family. Educators should always maintain and reinforce
healthy boundaries with students. Boundaries are essential in setting limits-usth at
youth.

Some students may not have the ability to set appropriatelagas. Behavior
contracts can help in changing the behavior of these students, so that they no longer
disrupt learning in your classroom. Students should be involved in creating their behavior
contracts, so that all expectations can be met (AppendRRdé¥earch shows that the most
important factor in student behavior and performance is the teacher/student relationship.
Good communication and respect between teacher and students works (Watson, 2003).

Strive to create a positive learning experience.



Haim Ginott repeatedly points out that students can be extremely sensitive. Being
bossed around and labeled gives students validation for disrupting teachers and behaving
defiantly. Teachers should therefore treat students as they themselves want to he treated

which can lead to better student performance and behavior (Charles, 1998, p. 67).

Students want teachers who:
1 Respect them
1 Care about them
T Listen to them
1 Don't yell or shout
1 Have a sense of humor
T Arein a good mood
T Let students give their opinions (fgan, 2003).
Clear Expectations & Assessment
Student expectations should be clear at start of each lesson, and reinforced
throughout the lesson. By usingubric, students have a working guide for their
assignments. A rubric should focus on measuristgedobjective performance,
behavior, and quality of work (Appendix C).
When not presented wittlear expectations assignments can become frustrating
for these students. You have to make expectations clear or you will expect one thing and
get somethig else. Stating and posting expectations in the classroom can result in

enhanced performance, and higher expectations can equal a better quality of work. When



you lower your expectations, students will slack off and achieve less than their best.

Students with a learning disability should be treated like other studSotae
modificationsto thecurriculum may be needed in the way information is presented and in
the methods of testing and evaluatidssessments can reveal what individuatisnts
knowand are able to d&puth Dakota State Universjt®009).Self assessmentsave a
range of potential advantages foiriak youth. They involve learners in their learning
and given feedback about the quality of their work and how to make it better.
Rewards/ Incentives
There are many teachers across the country who are successfully motivating
t o d a yrisksyouth.tMany are doing it without resources or special training. They are
doing it because of their ability to make their classrooms a place thad@nssuvant to
be. These teachers have created a classroom where their students want to return to each
day.
Rewardsthat reinforce learning can help students remember classroom
expectations. Creatingsthi rt s, burning Cdoés ewnmalargsr i nti ng
that work with atrisk youth.Rewardscan help students become proficient in mastering
the expectations of acceptable classroom behavior.
Fredric Jones, the developer of Positive Classroom Management and the author of
Positive Classroom Disciple, speaks ofjenuine incentivesWhen we think of
Grandmadés rule, Afirst you eat your vegetabl

think of education. However, applied to the classroom, the rule requires students to first



do what they have toptbe able to do what they want. Timeentive is the end product;
students must complete their assignments to receive the incentive (Charles, 1998, p 106).
One of the greatest motivators to improve student behavior is to provide an

incentive or reward foappropriate behaviors that ocaver a defined period of time
(Watson, nd).Allow students to choose their incentivpsovide a list of some things that
have worked. Some incentives that have worked for this researcher are:

T 15 minutes of free activity

1 Earn points for a class video

T Wear your favorite hat on Fridayos

1 Have lunch with your favorite person or the teacher

1 Free time in another classroom

1 Receive a positive note or phone call to parent or guardian

1 Purchase items using your School Dollars, sicplaying cards;$ hi rt s, CDOs

burn or snacks

1 Purchase something from the school store

1 Earn tickets toward free time

T Earn $5.00 gift card of choice

1 Downloading music

T Free pencil s or pens

1 Free photo paper and frames

1 Earn pizza for your whole class

1 Freehomework passes

T Enjoy soci al networking sites with the



1 Listen to the radio or CD for a specified period of time

1 Enjoy a playing a game with a friend or teacher

1 Such as, pool, chessming pong(Watson, n.d).
Classroom Environment:

The classroom environment is very important; one should make it attractive,
comfortable, and functional. Teachers should greet each student personally as they enter
class each day; this allows students to feel welcomed. Comment positively and
appropriatey on their demeanor when possible, their smile, and their kindness to
someone else. This researcher has seen that positive reinforcement is an effective means
of influencing behavior.

These students | ove praise; atantpersont hey t h
in the classroom. Educators should find positive things to say about each student, and say
it as often as possible, but always remembering that not all students can handle public
praise. Praise must be for genuine achievement. These yawthwren one is lying
and they appreciate the truffoo much praisean lead to a student becoming dependent
on it. The student then begins to need constant praise and develops no personal initiative.
Classroom Engagement:

Often atrisk youth have beetmaumatized at an early age when they have not yet
learned to speak and may not have had words for their experiences. Many of these
students express their experiences behaviorally, instead of verbally. Instead of reacting to
these students, one must readhto them and try to gain their trust.

Building trust with difficult students is not an easy process. Taking a personal

interest in each student is where educators need to begin. Most students come to school



trusting their teachers. However, theseslstiis do not trust, or like school and do not

see any point in behaving appropriately. They find satisfaction in disrupting class by
being verbally abusive. One needs to think before responding to these students (Charles,
1998). Meaningful communicationithv atrisk youth shows caring for the students as
individuals, and allows them to be themselves.

Students behave when they are involved and engaged in their learning.
Constructivist uses of technology can help students learn better than they would
otherwise, whereas didactic uses of technology make the technology useless or even
damaging. Student involvement is an essential aspect of meaningful learning. The term
constructivism in all probability is derived from Jean Piaget.

In Piaget's view, intelligenosonsists of two interrelated processagianization

andadaption People organize their thoughts so that they make sense, separating

the more important thoughts from the less important ones as well as connecting
one idea to another. At the same time,gbe@dapt their thinking to include new
ideas, as new experiences provide additional information. This adaptation occurs
in two ways, througlassimilationandaccommodationin the former process,

new information is simply added to the cognitive organiradlready there. In

the latter, the intellectual organization has to change somewhat to adjust to the

new idea. (Berger, 1978, p. 55)

Constructivism is a theory based on observation and scientific study, about how
people learn. People construct theimownderstanding and knowledge of the world,
through their own experiences and reflecting on those experiences. Constructivist

teachers encourage students to constantly assess how the activity is helping them gain



understanding. By questioning themselved #eir strategies, students in the
constructivist classroom can become expert learners. This gives thebreagening
tools to keep learning (Matsuoka, 2004).
With a wellplanned classroom environment, the students learn how to learn.
Always guided bythe teacher, students construct their knowledge actively rather than just
automatically gaining knowledge from the teacher or the textbook.
The strategies mentioned can assist educators in maintaining classroom behavior.
When student behavior is addresgefore it gets out of hand, overall behavior and
classroom participation I mproves. Doné6t fear

they can adjust to most anything.

CHAPTER I

Office 2007 Tutorials:

There are many resources available fiwaators involving technology in the
classroom, such as web sites with teacher created assignments, free tutorials, Web quests,
podcasts, videos and blogs.

I n order to prepare educators to use toda
2007 tutorials fousing Microsoft Word, and Power Point with the help of
GCFlearnfree.org. GCF offers computer and technology training tutorials absolutely free.
By creating a free account, educators and students can learn online at their own pace at

http://www.qgcflearnfree.org



http://www.gcflearnfree.org/

These tutorials will not make educators and students entirely technologically
literate, but with hard work and time, these tutorials can assist in the ongoing process of

educating and preparing thenr tbhe 21st century world.
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Introduction to Microsoft Word

Word 2007 is the word processing software in the Microsoft 2007 Office Suite. It allows
you to easily create a variety of professieloaking documents using features such as
themes, styles, SmartArt, and more.

Setting up Your Word Environment
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Before you begin creating documents in Word, you may wasgttap your Word
environment and become familiar with a fekey taskssuch as how to mimize and
maximize the Ribbon, configure the Quick Access toolbar, display the ruler, and use the

Word Count and Zoom tools.
Tasks to Set Up and Use Word

To Minimize and Maximize the Ribbon:

T Rightclick anywhere in the main menu.

1 SelectMinimize the Ribbon in the menu that appears. This vidbglethe

Ribbonon andoff.
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The newtabbed Ribbon systenreplaces traditional menus in Word 2007. It is designed
to be responsive to your current task and easy to use; however, you can choose to

minimize the Ribbonif you would prefer to use different menus or keyboard shortcuts.
To Add Commands to the Quick Access Toolbar:
1 Click thearrow to the right of the Quick Access toolbar.
1 Select theeommandyou wish to add from the dregown list. It will appear in
the Quick Access toolbar.
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Minimize the Ribbon

The Save, Undo,éind Redo commands appear by default in the Quick Access toolbar.
You may wish to add other commands to make using specific Word features more
convenient for you.

To Displayor Hide the Ruler:

1 Click theView Ruler icon over the scrollbar.
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TheView Ruler icon works as a toggle button to turn the ruler on and off.

Text Badgcs
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Most documents you
Create in Word will
Use some text.l

It is important to know how to perfortrasic tasks with textwhen working in a word
processing application. In this lesson you will leamn tlasics of working with text
including how to insert, delete, select, copy, paste, drag and drop text.
Working with Text
To Insert Text:
1 Move your mouse to the location you wish text to appear in the document.
1 Left-click the mouse. Thmsertion point appears.
1 Type the text you wish to appear.
To Delete Text:

T Place your cursor next to the text you wish to delete.



1 Press th@&ackspacekey on your keyboard to delete text to the left of the cursor.
1 Press th®eletekey on your keyboard to delete text be tright of the cursor.
To Select Text:
1 Place thensertion point next to the text you wish to select.
T Left-click your mouse and while holding it down, drag your mouse over the text
to select it.
1 Release the mouse button. You have selected the t&xghighted boxwill
appear over the selected text.
When you select text or images in Wordyaver toolbar with formatting options
appears. This makes formatting commands easily accessible, which may save you time.
To Copy and Paste Text:
1 Select the text yowish to copy.
T Click theCopy command on the Home tab.
1 Place your insertion point where you wish the text to appear.
1 Click thePastecommand on the Home tab. The text will appear.
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Copy (Ctrl+C)

Copy the selection and put it on
the Clipboard.
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To Drag and Drop Text:

1 Select the text you wish to copy.



1 Left-click your mouse andrag the textto the location you wish it to appear. The

cursor will have a text box under it to indicate that you are moving text.

Thank you for your consideration.

Enclosed is a copy of my resume, which more
Telephone Inc.., Within the next week | will cor
and resume and to answer any questions you t

b,

Sincerely,

1 Release the mouse button and the text will appear.
If text does not appeatin the exact location you wish, you can click Bhater key on

your keyboard to move the text to a new line.

Saving Documents
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It is important to know how to save the documents you are working with. There are many
ways youshare and receive documenisvhich will affect how you need to save the file.
Are you downloading the document? Saving it for the first time? Saving it as another

name? Sharing it with someone that does not have Word 200772 All of these thlings wi



affect how yousave your Word documentsin this lesson you will learn how to use the
save and save as commands, how to saa&\asrd 972003 compatible document, and

how to save as a PDF.

To Use the Save As Command:
1 Click theMicrosoft Office Button.

1 SelectSave As- Word Document. TheSave Asdialog box appears.

Save a copy of the document
e = Word Doowment

~u Sawe the dooument in the default file
S Dpen format.
E""' 7| Word I!l'nplari:eEg
l I - L Save the document as a template that can
(] - be used to format future documents.

Ward 97-2003 Document

Save As | » ] Save a copy of the document that is fully
compatible with Word 97 -2003.

] Print . L PDF or XPS
o (= Publish a copy of the document as a PDF or
i XPS file.
%] Prepare » ] Other Formats

Open the Save As dialog box to select from
all possible file types.

E
W
"
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1 Select thdocation you wish to save the document using the efoprn menu.

1 Enter anhamefor the document.
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7 Click the Savebutton.

To Use the Save Command:
T Click theMicrosoft Office Button.
1 SelectSavefrom the menu.
Using the Save command saves the document in its current location using the same file
name. If you are saving for the first time and se®=ote theSave Asdialog box will
appear.
To Use the Save As Word 92003 Document:
71 Click the Microsoft Office Button.

1 Select Save A= Word 972003 Document.

@;Aﬂ'u:ﬂ .

S5ave a ¢ of the document
) e -
fiw = Word Document
~u [ Save the document in the default file
/ Open format.

fiw Word Template
l I Save Save the document as a template that can
] be wsed to format future documents.

= L"ﬂ Word 97-2003 Document
l'l"i Save As |SF I Save a copy of the document that is fully [%
compatible with Word 97.2003.

-
b gt > 2 PDF of XPS

Publish a copy of the document as a PDF or
XPS file.

.__;T Prepare » = Other Formats
ll i

Cpen the Save As dialog box to select from
& e

all possible file types.
1 Select the location you wish to save the document using theddrep menu.

1 Enter a name for the document.

1 Click the Save button.



To Download tle PDF Extension:
1 Click the Microsoft Office Button.

1 Select Save A - Find addins for other file formats. This will open your web
browser to the Micrsoft site.
T Follow the instructions on the Microsoft site for downloading the extension.
To Save As a PDF:
7 Click the Microsoft Office Button.

1 Select Save A= PDF. The Save As dialog box will appear.

oy il D - A3 S

Sawve a copy of the doouwment

Mew |
ET = Word Document i

[ I Save the document in the defauilt file |

Open format. I
fw o] Word Template |

AN = Save the document as a template that can I

be used to format future documents.

E _j Word 97-2003 Dooument
Save As L Sawe a copy of the document that is fully
compatible with Word 97-2003.

ECLU@

1.1;_

Erint » L PDF or XPS
- E Publish a copy of the dogument as a PDF or
XPs file.

Prepare > = Other Formats
(] Open the Save As dialog box to select from

- all possible file types.
3 Send »

T Select the location you wish to save the document using theddsep menu.
1 Enter a name fohe document.

1 Click the Publish button.

Proofing Features
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L Research T4~
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Proofing

| Spelling & Grammar (FT)

Check the spelling and grammar of
text in the document.




Worried about making mistakes when you type? Don't be. Word provides you with
seveal proofing featuresthat will help you produce professional, erfoge documents.
In this lesson you will learn about the various proofing features, including the Spelling

and Grammar tool.

Various Line Colors:
By default, Word automatically checks yalocument fosspelling and grammarerrors.

These errors are indicated bylored wavy lines
1 Theblue line indicates a contextual spelling error.
o A contextual spellingerror is when an incorrect spelling of a word is
chosen. For example, if | write, "Dellr. Theodore," at the beginning of
a letter,deeris a contextual spelling error because | should have used
dear. Deeris spelled correctly, but it is used incorrectly in this letter.
1 Thered line indicates a misspelled word.

1 Thegreen lineindicates a gammar error.

Contextual Spelling
Error

l
Deer Mr. Theodore:  Spelling Error

| am exceeedingly interested in this pc

and employment background are appt

While working toward my degree, | we
small firm. | increased my call volume

success. | will I my degree ir
employmep#h early June.

Grammar Error

To Use the Spelling Check Feature:

T Rightclick theunderlined word. A menu will appear.



1 Select thecorrect spelling of the wad from thelisted suggestions

1 Left-click your mouse on the word. It will appear in the document.

Arial 11 A a4 -
Deer Mr. Theodore ra A "f 1‘94 F
B I =% - A - iE iF = -

I am exceeedingly inferested in this position With Tele
and employment b exceedingly ;

While working tow lgnore 5

small firm. | incres Ignore All I

success. | 1.-1.fiI_I o Add to Dictionary [
employment in ear

AutoCorrect *
Enclosedis a copy Language L
Telephone Inc___ W

? Spelling...
and resume and tg i,
o

Look Up...

==

Thank you for youy &=

You can choose tlgnore an underlined wordadd it to thedictionary, or go toSpelling

dialog box.

To Use the Grammar Check Feature:
T Rightclick theunderlined word. A menu will appear.

1 Select theorrect word from thelisted suggestions

T Left-click your mouse on the word. It will appear in ttacument.

Arial 11 | AY AT -
While working toward my A }_l : s
small firm. | increased mB £ E¥ - A - EE = -
success. | will gompletes my degree in marketing in May ar
employment in early Juns complete

. ] o
Enclosed is a copy of my :gnare Unce !

Telephone Inc_,, Within tf &  Grammar... [
and resume and fo answ @ About This Sentence

Thank you for your consi & LookUp..

4
=]
EeY
[ Paste

Sincerely,



You can also choose tgnore an underlined word, go t8rammar dialog box, or find
outmore information about the word and its usage.
You can also wait and run the spelling and grammar cafekcompleting the

document Click theSpelling & Grammar command on the Review tab.

Working with Hyperlinks
1 Review View Add-Ins
. Hyperlipk ! \
,@‘Sookr\‘&k J —

Header Footer

*+) Cross-reference M

Header & Fo

| Insert Hyperlink (Ctrl+K) |

Create a link to a Web page, a
picture, am e-mail address, or a
program.

k4 Press F1 for more help.

A hyperlink is a piece ofext or animagein an electronic document that can connect
readers to another portion of the document or a different web page. In addition, a
hyperlink can be used to connect to and open an email clisdow.

Ever noticed thactive links on web pages that allow youjtomp from one page to
another? You just used one to open this lesson. Theséyperlinks. You can use these
in electronic versions of your Word documents just like you do in web plagbss
lesson you will learn thbasics of workingwith hyperlinks, including how to insert and
remove them in your Word document.

To Insert a Hyperlink:
T Select theext or imageyou would like to make hyperlink .

T Select thdnsert tab.
1 Click Hyperlink in the Links group. The Insert Hyperlink dialog box appears. If

you selected text, the words will appear in Tiext to display: field at the top.



1 Type the address you would like to link to in thedress: field.

Link to: Teack ta display: My Portfolio
Emr.ﬂilh . Look in: £ w7 _bet_hasics w @
o S o
Cuent | S5 ot
Folder
0 2 o
Place in This 'EJ Ciorver Lether
Dhoscustrsnd Bromesed
Pages
1
Create Mew Ragent
Croacumenit
fie) Addrgss: | hktp: e mvportfo.conm] w
E-mad Address
O | [ cancn |

1 Click OK. The text or image you selected will now be a hyperlink.
You can also insert a hyperlink that linksatmother portion of the same document
Word recognizes many emails andbasaldresses as you type and will format them as

hyperlinks automatically after you press theter key orspacebar

To Remove a Hyperlink:
1 Select théhyperlink you would like to deactivate.

Sincerely,

Jane Doe

%'anedne@mvemail_cnm

My Portfolio

1 Select thdnsert tab.

1 Click Hyperlink in the Links group. The Edit Hyperlink dialog box appears.



Edit Hyperlink El El

T ——
= E-mell address:
EWPFH of | | nadro: panedos@ommemald.com
age
Syhjact:

P':me‘g-rr., Regenthy used e-mel sddresoes:
Dharcustrasnd, madto: kedhlor Flasrmfres. cng

5]
Craske Meaw
Dot
_
E-| Fuddr
e A o ][ coes ]

1 Click Remove Link.

Printing Documents

1 Preview and print the
Mew
t Print
~ ﬂﬁ‘ Select a printe
J Qpen other printing

2 Quick Print

=1
| I Save U—_‘_'PJ Send the dooy

primter withoy

~u  Print Preyiew
Preview and m
printing.

Once you complete your document, you may wamtritct it for various reasons. This
lesson covers ththree basic features of printing in Word includirgnt Preview,
Quick Print, andtraditional Print .

Printing

To Preview the Document Before Printing:

1 Click the Microsoft Office Button.

1 SelectPrint = Print Preview. The document opens in Print Preview format.



e Ay *

Preview and print the document

@

New
i Print
S Seleck a printer, numbeer of copies, and
Open ather pranting oplicnd befare printing.

i S Quick Print |

_| | Save J-__‘_lJ Send the document directly to the default
1 printer without making changes.
. sy Print Preview
[rl*J.' Save Az ¥ —i Preview and make changes to pages before
" [ﬁ\s printing.
Lok
] Erint | ¥
/] Prepare ¥
x
ﬂ Send L
/' Publish »
*
Close

1] word Options | | X Exit Word

T Click Print to print the doament orClose Print Previewto exit the preview
format and make changes to the document.

In Print Preview format, you can do many tasks including:
1 Modify the margins

1 Change page orientation

1 Change the page size

1 Zoom in and out to view various partstbé document
T View multiple pages

T Access Word Options to change many Word settings
T And more

To Print:
1 Click the Microsoft Office Button.

1 SelectPrint = Print. The Print dialog box appears.
1 Select the pages you would like to prineitherall pagesor arange of pages.

1 Select thenumber of copies



1 Check theCollate box if you are printing multiple copies of a mygiage

document.

1 Select a prirgr from the droglown list.

Borme: & SERVER\Lexmark 1422

Stabus: T

Type: Lescmark X422 P53

Whers:  Staff Room

Comment: Largs print jobes and duplesx prinking.

Page rangs Copes

[print to fie

-
*

o Imr_bﬂﬂfinpieil

() Currgnk page
7

() Pages:
i |

page
ranges separated by commas counting
Puasers per sheat: 1 page
Scale o paper siga: | Mo Scaling

o page

Prink what: | Docuresnt
Prink:

W

Al pages in range W

Fresn thee start of the document or the
[

saction. For ecanple, byps 1, 3, 5-12
T Click OK.

or plsl, pls2, pls3-pés3

To Print via Quick Print:
1 Click the Microsoft Office Button.
1 SelectPrint = Quick Print.

1 The document automatically prints to the

Introduction to Microsoft PowerPoint 2007

default printer.

PowerPoint 2007 is the presentation graphics software in the Mit&¥df Office

Suite. With PowerPoint, you can use its etisyse

predefined layouts, themes, or

templates to create dynamic and professional presentations.

Setting up Your PowerPoint Environment
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Hame Insert Design

=1 & J 5| Layout -

— B Reset
Paste Mew -
- Slide = ®- Delete

Clipboard 's Slides

[ Slides [ Outline . x|

Before you begin creating presentations in PowerPoint, you may wseit tip your
PowerPoint environmentand become familiar with a fekey taskssuch as how to
minimize and maximize the Ribbon, configuhe Quick Access toolbar, switch views,
and access your PowerPoint options.

Exploring the PowerPoint Window
When you open PowerPoint, a new presentation is created and a blank slide appears in

the PowerPoint window. The slide has placeholders for yaddaa title and subtitle.
Thetabbed Ribbon menu systenis how you access the various PowerPoint commands.
If you have used previous versions of PowerPoint, the Ribbon system replaces the
traditional menus. Above the Ribbon in the upledrcorner is théMicrosoft Office

Button. From here, you can access important options such as New, Save, Save As, and
Print. By default th&uick Access Toolbaris pinned next to the Microsoft Office

Button, and includes commands such as Undo and Redo.

On the left side ofhe window, you will see sk panewith slides and outline tabs,

which appears by default. On the bottom, right area of the screen you will find View

commands (Normal, Slide Sorter, and Slide Show), and the zoom tool.



Microsoft __

e 9 8 == Quick Access Toolbar Microsoft PowrPoint
Office ik

- = x
BEREREP Ml Inaeit Deesign Animabaeng Shide Shew Rewien Wiew Add-dng *-:
Button & e 53- e '*l.lu' D ; Jy - :
. B = (A2 =i e e P 9y 7. H
Ribbon _| ™ ;e 3 (B4 ke 8 A a A EE W] 5 e s oo o
Menu [ cepeoma = shder Font T Faragraph o Duawing &
Task Pane
with Slides

and Outline
tabs

Click to add title

Click to add subtitle

Mormal Slide  Slide
Sorter Show
To Zoom In and Out:

1 Locate thezoom barin the bottom, right corner.

1 Click theslider anddrag it to the right to zoom in and to the left to zoom out.

To Change Views

1 Locate theView optionsin the bottom, right corner. The View options are

Normal, Slide Sorter, and Slide Show.



T Click an option to select it.

Slide Sorter
Mormal | e Slide Show

B EEZE YO

The default iNormal View.
The Quick Access Toolbar
The Save, Undo, and Redo commands appear by default on the Quick Access toolbar.

You may wish to add other commds to make using specific PowerPoint features more

convenient for you.

To Add Commands to the Quick Access Toolbar:
1 Click thearrow to the right of the Quick Access toolbar.

1 Select theommandyou wish to add from the dregiown list. It will appear in

the Quick Access toolbar.

a2 -~ F
Home Insg Customize Quick Access Toolbar FES
iy = Mew |
|
LT = e a
— . “
=2 C ~lAdd to Quick Access Toolbarl =
Paste Mew Ve {
= Slide ~ ®'—— ) 2
Clipboard = 5| Esmail
[ Slid \L.D‘ — Cuick Print "
Print Preview
Spelling
|ul"| Undo

V]

Redo

Slide Show From Beginning

More Commands...

Show Below the Ribbon

Minimize the Ribbon

OR

1 SelectMore Commandsfrom the menu and a dialog box appears.
T Select the command you wish to add.
1 Click theAdd button.

1 Click OK.



The Ribbon
The newtabbed Ribbon systenreplaces traditional menus in PowerPoint 2007. It is

designed to be responsive to your current task and easy to use; however, you can choose
to minimize the Ribbonif you would prefer to use differémenus or keyboard
shortcuts.

To Minimize and Maximize the Ribbon:
T Click thedrop-down arrow next to the Quick Access toolbar.

1 SelectMinimize Ribbon from the list. The Ribbon disappears.
1 To maximize the ribbon, click the arrow again and sé¥ntmize the Ribbon

to toggle the feature off.

/ zﬁ F \"I IH L] [;I]
-

— Home Inse

Paste Mew v || Save
/ Slide = &
Clipboard ™ sl

[ Slides \1‘\%_ Quick Print =

Print Preview

Customize Quick Access Toolbar de St
Mew 1

COpen

=T, |
—r——————

-

E-mail

1
Spelling

v | Undo
v | Redo

Slide Show From Beginning

More Commands...

Show Below the Ribbon

‘E Minimize the Ribbon

You can also minimize and maximize the Ribbon by rigitking anywhere in the

Ribbon and selectinglinim ize the Ribbonin the menu that appears.



The Microsoft Office Button

TheMicrosoft Office Button appears at the top of the PowerPoint window. When you

click the button, a menu appears. From this menu you can create a new presentation, open
existing files save files in a variety of ways, and print. You can also add security

features, send, publish, and close files.

”Ei\ ™ B U Prese
wi
j New Save a copy of the document
1'3 PowerPoint Presentation |
~ — | Save the presentation in the default file |
/ Bpen format.
1 g_I PowerPoint Show -
| I Save = | Save as a presentation that always opens in .
- S5lide Show view. l
= @ PowerPoint 97-2003 Presentation
H 3ave As % =| save a copy of the presentation that is fully
compatible with PowerPoint 97-2003.
@ Brint , PDF or XPS
- = Publish a copy of the presentation as a PDF
or XP5 file.
%| Prepare » | 1—p Other Formats
Open the Save As dialog box to select from
— all possible file types.
Send k
./ Publish »
p= =4 e
Ly
Close

2] PowerPoint Options | |}( Exit PowerPoint | -
Y =T '

To Change the Default PowerPointlions:
1 Click thePowerPoint Optionsbutton. A dialog box will appear.

1 Select acategoryon the left to access different PowerPoint options.



1 Modify any of the default settings. For example, if you want to changeotbe
schemeof the PowerPoint windowglick the color scheme dregiown menu in

thePopular section and choose an option. In this example, we choose Black.

PowerPoint Options

| ——— - | -
_m Change the most popular options in PowerPoint.
Proofing
Save Top options for working with PowerPoint
Advanced E Showe Bind Toolar on selection

Enable Live Preview

—
Cusemize [] Show Developer tab in the Ribbon

Achd -z Ahways use ClearType
Trust Center == Color scneme: | Blue |w |
REsounces SereenTip style: | Biue Bure gescriptions in ScreenTips -
Sibrer
Personalize your Office

Liser mame: :lant Doe
Pritiatss [

Choose the languages you want to use with Microsoft Office: Language Settings...

[ oK ] [ cances ]

1 Click OK and the changes wliile applied. In this example, the PowerPoint

window color scheme is now Black.
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Design Animations Slide Show Review

:'::[ |5=] Layout = » o~ Rl Bl —
ERE;H = |A . Iil |::'
oW i Delete |||B £ U abe 8 - Aar||A ||| E




As you learn more about PowerPoint and become proficient at usyog ipay want to
modify some of the settings. Adaginning user; it is usually best teeavethe default

settings

Presentation Basics

Insert Design
= L [ Z| Layout ~
] 5| Reset
Paste New
Slide = % Delete

B

PowerPoinincludes all the features you need to produce professioolihg

presentations. When you create a PowerPoint presentation, it is made up of a series of
slides The slides contain the information you want to communicate with your audience.
This informatia can include text, pictures, charts, video, sound, and more.

Before you begin adding information to slides, you need to know the basics of working
with slides. In this lesson you will learn how to start a new presentats®rf new

slides, modify dayout, move and copy slides, hguaceholderswork, as well as how to
save your presentation.

Creating New Presentations

When you open PowerPoint from tB&art menu or from an icon on your desktop, a new
presentation witlone slideappears by default. Yowan also create a new presentation
while PowerPoint iglready open

1 Click theMicrosoft Office Button and choos@&lew from the menu.
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TheNew Presentaton dialog box will appeaBlank presentation is selected by default.

Hew Presentation

B = | = Blank Presentation
Blank and recent .

Installed Templates Blank and recent

Installed Themes =

|
My templates...
Mew from existing... '

- . Blank
Microsoft Office Online Presentation
e Recently Used Templates
Agendas

Award certificates
Calendars
Content shides

Design slides

Ciagrams

Contemporany Photo
Plams Album

Presentaticons

Resumes

Fehedute _
T b

Create I I Cancel ]

1 Click Create, and a new presentation will open in the PowerPoint window.

Thedefault slide that appears when you create a new presentatiditles Slide layout.



Slide Basics

About the Slides

Slides contaimplaceholders or areas on a slide that are enclosed by dotted borders.
Placeholders can contain many different itenctuiding text, pictures, and charts. Some
placeholders havelaceholder text or text that you can replace, ahdimbnail -sized
iconsthat represent specific commands such as Insert Picture, Insert Chart, and Insert

Clip Art. Hover over each icon to see tiype of information you can insert.

Placeholder - CIiCk to add title—F‘Hl_th'Mtr text

- CIICk to add text- Placeholder text

Flaceholder = cons to insert
various types of
information

About Slide Layouts
The placeholders are arranged in diffedagibuts that you can select when ymsert a

new slideor that can bepplied to existing slidesIn the example above, the layout is
calledTitle and Content and includes title and content placeholders.

A slide layoutarrangesyour slide content. Layouts contain different types of
placeholdershat you can use depending on what information you want to include in your
presentation. Each layout has a descriptive name, but the image of the layout shows you

how the placeholders are arranged on the slide.



To Insert Text into a Placeholder:
T Click inside theplaceholder. The placeholder text will disappear and the
insertion point will appear.
T Type your text once the insertion point is visible.
1 Click outside the placeholdemhen you have entered all your text into the
placeholder.
When you enter textraise the icons to insert items, the placeholder text and/or icons
disappear as soon as you start typing.
To Insert a New Slide:

71 Click theNew Slidecommand in th&lidesgroup on the Home tab. A menu will

appear with your slide layout options.

f Layout ~

==| Reset
| e |
Slide — | % Delete
Office Theme

Title Slide

Two Content Comparison Title Only

Elank Content with Picture with
Caption Caption

T Click the slide you want to insert. A new slide with the chosen layout will appear
in the center of the PowerPoint window and in the pane on the left.
To Change the Layout of an Existing Slide:

1 Select the slide you wish to change.



1 Click theLayout command in th&lidesgroup on the Home tab. A menu appears

with your options.

Insert Animations

15 |3 Layowut - |
Ij EReset %

Mew

Slide ~ #d Delete

1 Click an option to select it. The slide will change in the presentation.

‘E]Laynut'” re ’\|£"|H|::

Office Theme =

Title Slide Title and Content Section Header

“a i T i e
| iy & ==
Two Content Comparison Title Only
—a
9
[
= Blank Content with Picture with
5 Caption Caption

-

Working with Slides
To Copy andPaste a Slide:

1 Select the slide you wish to copy.
71 Click theCopy command on the Home tab.



=l Layout -

o Reset

Pl 2w

slide ~ % Delete

1 Click inside the slides tab on the left task pan@éofizontal insertion point will
appear.
T Move the insertion point to the location you want the copy of the slide to appear.

Insertion Paint

1 Click thePastecommand onlte Home tab. The copied slide will appear.



You can use the keyboard short@itl andC to copy the slide an@trl andV to paste
it.

To Delete a Stle:
1 Select the slide you wish tielete

T Click theDeletecommand in the Slides group on the Home tab.

Desig

Layout -

# B
Ee) _l E Reset

Mew

J Slide ~ % Delete

[

You can also delete a slide by pressingDeéete key on your keyboard.
To Move a Slide:
1 Select the slide you wish taoveon the slides tab in the left task pane.
1 Click and drag the slide to a new location. The insertion point will appear.

1 Release the mouse button. The slide will appear in thdawation.

Using Different Views from the PowerPoint Window
In the bottom, right corner of the PowerPoint window are thi@& commands. From

here, you can change the view to Normal, Slide Sorter, or Slide Show view by just

clicking a command.

Slide
Sniter

(B 1Eee

Mlarmal Slide
Shiow



Normal is thedefault view and where you will create and edit your slides in the center
slide pane and all the slides will appear on the slides tab in thadkfpane.

Slide Sorteris a view of your slides in thumbnail form. The slides are presented
horizontally, which allows you to see more slides at a time.

Slide Showview fills the computer screen with your presentation so you can see how the

presentationvill appear to the audience.

Saving Your Presentation
If you are saving a document for the first time, you will need to us8dkie As

command; however, if you have already saved a presentation, you can 8agdahe
command.

To Use the Save As Command:
1 Click theMicrosoft Office Button.

1 SelectSave As A menu will appear.
1 Select the type of file you would like to save the presentation as. The two most
commonly used file types are:

o PowerPoint Presentation-- This saves the presentation as a 2007
PowerPant file. Only users with PowerPoint 2007, or the compatibility
pack, can view the file without possibly losing some of the formatting.

o PowerPoint 972003 Presentation- This saves the presentation so that it
is compatible with some previous versions oté&xIf you will be sending
the presentation to someone that does not have Office 2007, you should

use this file type.



Save a copy of the document

[TS PowerPoint Presentation
I i] Save the presentation in the default file
Open format.
:ﬁtr PowerPoint Show
— | Save as a presentation that always opensin
5lide Show view.

d compatible with PowerPoint 97-2003.

B N PDF or XPS
- =] Publish a copy of the presentation as a PDF
or XP5 file.

5
~
=’
= @ PowerPoint 97-2003 Presentation
M Save As | K —| save a copy of the presentation that is fully
[

Prepare  » =] ©Other Formats
Open the Save As dialog box to select from

= all possible file types.
IE Send »

7 Publish +

_T Close

_ 2] PowerPoint Options IX Exit PowerPoint

1 The Save As dialog box widlppear. Select tHecation you wish to save the

document using the dregiown menu.
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1 Enter anamefor the document.
1 Click theSavebutton.
To Usethe Save Command:
1 Click theMicrosoft Office Button.

1 SelectSavefrom the menu.

Using the Save command saves the document in its current location using the same file

name.




CHAPTER 1lI

Creative ways to integrate technology into the curriculum

Learning through projects with technology challenges the student to be engaged
in their learning. When content is relevant to the students lives, many opportunities to
learn are created when using technology. There are many creative ways to integrate
technologyinto the curriculum. For mor@formation on the subject, including sample

assignments go tiattp://delearning.com(McCall, 2009).

It is estimated that American youth spend 12,000 hours in school in th2ir k
lives. Students learn by interacting and watching those who teach them and those who
discipline them (Curwin & Mendler, 1998). Learning to be culturally responsive with
respect to the students, gives educators the understanding of how the students live and
learn. Culturally responsive teaching incorpo
hi story and current interests into daily ins
backgrounds, interests, and experiences educators can be capable of reeching t
population of students by simply learning about the students lives outside of their
classrooms.
With the help of free resources available on the Internet, this researcher has
created various assignments thatisit students have responded to. The af graphic
organizers allows students the opportunity to make sense of assignments through
graphically visualizing the parts of a written project, or graphically adding content to
their writing, both of which can help them with problem solving. Thefalhg

assignment was developed with the at risk youth in mind.


http://de-learning.com/

Graphic Organizers
We as educators sometimes function as both parent and teacher to at risk youth.
One assignment that is popular with my stude
asled to think about charactettsat have not been borngither good or bad, (e.g.
Mickey Mouse or Chef from South Park), that have influenced their lives. The
assignment allows the students to think outside the box, to see how such things as the
media,family, friends, career choice, and religious beladfect their lives and leave
impressions on them. With the use of a graphic organizer, students learn to outline,
research, and complete projects effectively.

Influences
Primary Subject Area: Computer Class

Grade Level: 92

Objectives:
Students will be able to:

1 Add text, photos, and Web links to an Inspiration document

1 Search for photos using a Web browser

1 Save photos on their computer to insert into their document

1 Save their document, in their folder,locad i n t he studentsd ser:
1 Export the document to a JPEG file

9 Print assignment for assessment



T Convert the Inspiration document, by choo
document and write larief descriptiorthat explains how each character has
affectedtheir lives either good or bad.

Massachusetts Technology Standards Addressed:

1 1.36 Run multiple applications simultaneously, alternating among them.

1 1.38 Identify and use methods for transferring, and converting graphic files. Use
different graphic filformats where appropriate e.g. PICT, TIFF, JPEG.

1 1.53 Know how to select and use search engines. Understand the difference
between search engines.

1 3.16 Collect, organize, analyze, and graphically present data using concept
mapping tools.

1 3.17 Import graplus, photos, and other media into report or presentation, citing
sources appropriately.

Materials Needed:

PC with Inspiration software

Microsoft Word

Browser (e.g. Explorer, Mozilla Firefox)
Printer

Lesson Procedures:

1. The students will brainstorm thinlgrabout characters that have influenced their
lives. These can be either good or bad. They must be characters that are fictional,
culturalormedibased. They should select three fc

characters.



2. Each student will insert his/her answem® an Inspiration document, creating a
graphic map, linking the chosen characters together.

3. Using a web browser, the students will find photos of their characters, and save
them on their computer to insert into the document.

4. The students willthandistigui sh i f each characterods i nf
for them. They will create Agoodo or Abad
appropriate bubble.

5. The students will use the Internet to search for biographical information on their
characters, anshve the Web links in their Favorite Folders. Using these Web
sites saved in their Favorites Folder, the students will insediniebto their
characters, using the saved URL.

6. The students will than type a descriptive phrase to explain how they were
influenced by each character they have chosen.

7. The students will wuse the fAarrangeo icon
for assessment.

AssessmentAssessment of the final project must meet all standards addressed. Did the
studentsadd text,grap cs and Web | inks to their present
product will also be assessed in the areas of originality, research tools used, Web linking,

structure, and presentation.
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Webquests
Problem based learning allows students to strive to find meaningful challenges to

learning, which results from working with problems. Using technology as a tool for
educating these students can lead to improved learning and success. According to Bernie
Dodge (2007), a WebQuest is an inquosiented lesson format in which most or all the
information that learners work with comes from the Web. A WebQuest is-diisaifed
assignment using the Internet which allows the students to learn at their own page, usi
prior knowledge to combine past experiences and current understandings.

The following Webquest was created using Microsoft Power Point software to
help students think about transitioning into adult life. Making the transition from high
school into adit life can be the most important function of high school fersk youth.
Transitional goals can be not only post secondary education, but also vocational training,
job coaching, independent living, and continued services that all students with tiksabili
are entitled to by law.

The Internet has quickly become one of the most popular job search methods used
today. It connects students to the world and allows students that have not yet considered
career options the opportunity to research possilbeecaeasily. The Internet has
changed the way we search for jobs; it truly allows for more potentially equal
opportunities. Research has shown that success is possible if one has goals. The
following screen shots are from a Webquest created withsgastdary life in mind. For

more information on the subjeg tohttp://delearning.com/webquest.ht(vicCall,

2009).


http://de-learning.com/webquest.htm

Job Search Webquest

Introduction



