
DOCUMENT RESUME

ED 481 114 TM 035 276

AUTHOR Dethlefs, Theresa M.; Trent, Vickie; Boody, Robert M.; Lutz, Gene
M.; Robinson, Vicki; Waack, William

TITLE Impact Study of the National Board Certification Pilot Project in
Iowa, Spring 2001.

INSTITUTION Iowa State Dept. of Education, Des Moines.
PUB DATE 2001-06-00
NOTE 109p.

PUB TYPE Reports Research (143)

EDRS PRICE EDRS Price MF01/PC05 Plus Postage.
DESCRIPTORS *Administrators; Educational Quality; Pilot Projects; *Professional

Development; Professional Services; *Program Effectiveness; Program
Evaluation; *Teacher Certification; *Teachers

IDENTIFIERS *Iowa

ABSTRACT

This study was conducted to investigate the effects of the National
Board Certification Pilot Project in Iowa. Initiated in 1998, the Project provides
monetary incentives for teacher certification, reimbursement.for registration fees,
and a support program for teachers pursuing certification. The effects of this program
on teachers' professional development, provision of professional services, teacher
induction and retention, and teaching quality were studied. Overall, 564 of the 1,018
teachers surveyed responded (55%) . In addition, 287 principals of teachers who have
been involved in certification were also surveyed. And 134 responded (47%) . General
findings indicate that teachers who have been involved in National Board Certification
in Iowa are more involved in professional development activities, and provide more
professional services to their school districts. They also demonstrate significant
differences in teaching quality when compared to teachers who have not been involved
in the certification process. The survey instruments are attached, and an appendix
contains supplemental data tables. (Contains 23 tables, 29 figures, and 8 references.)
(SLD)

Reproductions supplied by EDRS are the best that can be made
from the ori inal document.



Impact Study of the National Board
, Certification Pilot Project in Iowa,,,,.. Spring 2001,

,=4

CD

C40)02

Prepared by

Theresa M. Dethlefs
Vickie Trent

Robert M. Boody
Gene M. Lutz

Vicki Robinson
William Waack

Commissioned by

Iowa Department of Education

June 2001

BEST COPY AVAILAKE

U.S. DEPARTMENT OF EDUCATION
Office of Educational Research and lrnprovernern

EDUCATIONAL RESOURCES INFORMATION

1.97 CENTER (ERIC)
This document has been reproduced as
received from the person or organization
originating it.

0 Minor changes have been made to
improve reproduction quality.

Points of view or opinions stated in this
document do not necessarily represent
official OERI position or policy.

PERMISSION TO REPRODUCE AND
DISSEMINATE THIS MATERIAL HAS

BEEN GRANTED BY

V. Trent

TO THE EDUCATIONAL RESOURCES
INFORMATION CENTER (ERIC)



Impact Study of NBC Pilot Project
2001 Evaluation Report

Impact Study of the National Board Certification
Pilot Project in Iowa, Spring 2001

Evaluation Report: Executive Summary

Background
The National Board for Professional Teaching Standards (NBPTS) is a private, nonprofit

organization whose mission it is to "to establish high and rigorous standards for what accomplished
teachers should know and be able to do; to develop and operate a national voluntary system to assess
and certify teachers who meet these standards; and to advance related education reforms for the
purpose of improving student learning in American schools" (NBPTS, 1998b, pp. 1).

Currently, there are 19 certification fields, each with specific standards and performance-based
assessments. The standards incorporate the skills that not only address what teachers do in their
classrooms, but also emphasize other practices outside the classroom. Such practices include
teachers' collaboration with other stakeholders in education, their continued professional development
and reflective practice, and their continued contributions to their profession through the provision of
other professional services.

Purpose of the Study
The purpose of this study was to investigate the effects of the National Board Certification

Pilot Project in Iowa. Initiated in 1998, the Project provides monetary incentives for teacher
certification, reimbursement for registration fees, and a support program for teachers pursuing
certification. The primary questions guiding this evaluation were determined by the Iowa State
Legislature. They follow:

1) What are the effects of the National Board Certification Pilot Project on teachers'
professional development?

2) What are the effects of the National Board Certification Pilot Project on teachers'
provision of professional services to school districts?

3) What are the effects of the National Board Certification Pilot Project on teacher induction
and retention in Iowa? and

4) What are the effects of the National Board Certification Pilot Project on teaching quality?

To address these four questions, surveys were created to:
1) examine teacher group differences based on certification status;
2) gather perceptions that teachers have about the effects of certification after they have been

involved in the process; and
3) gather perceptions of principals who have teachers in their schools who participated in

certification.

As stated in the NBPTS mission, improving student learning is a central goal of certification.
However, this study did not incorporate student learning as an evaluative factor because the
Legislature did not specifically request this information and because of the short time frame and
limited available resources. While not measuring student learning directly, this study does examine
several variables linked to student learning including teacher professional development, classroom
teaching practices, reflective practice, and collaboration with other stakeholders in education. These
same variables also are relevant to comprehensive school improvement.
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Design of the Study
The design of the study employed a self-report survey which was sent to three groups of

teachers: National Board Certified teachers, candidates or those teachers nearing completing of the
certification process, and a stratified random sample of teachers who have not been involved in the
certification process. Overall, 564 (55%) of the 1018 teachers surveyed responded. In addition, 287
principals of teachers who have been involved in certification also were surveyed and 134 (47%)
responded.

General Findings
The general findings indicate that teachers who have been involved in National Board

Certification in Iowa are more involved in professional development activities, and provide more
professional services to their school districts. They also demonstrate significant differences in
teaching quality when compared to teachers who have not been involved in the certification process.
Teaching quality in this study was measured by: 1) teachers' use of various classroom teaching
practices, 2) teachers' collaboration with others stakeholders in education, and 3) teachers' reflective

Mean number of different activities in which teachers
participated by teacher group and type of activity

Professional Services
.1

Professional Development
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Reflective Practices

Collaborative Activities

certified

o candidate

0 not involved

1

1

i
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Mean Number of Activities

practice.

Professional Development Results
Results indicate that surveyed certified teachers and candidates were involved in significantly

more professional development activities than teachers not involved in certification. Specifically,
they were more likely than teachers not involved in certification to have participated in a number of
professional development activities including having had colleagues critique their teaching, observing
other teachers teaching as part of their own professional development, being active in a professional
organization(s), making presentations at professional meetings, attending state or national
professional association meetings, and participating in professional development beyond licensure
renewal requirements.

Professional Services Results
Surveyed certified teachers and candidates provided significantly more professional services to

their school districts than teachers not involved in certification. They were more likely to have
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developed curricular materials for their department, conducted professional development activities for
colleagues, critiqued the instructional approaches of their colleagues, served as a resource for their
colleagues, presented demonstrations of successful teaching practices, served in a leadership capacity
in their comprehensive school improvement plan, served on a school or district curriculum committee,
and provided other professional services to their school or school district.

Induction and Retention Results
The teacher groups were mostly similar in terms of induction and retention in teaching. In

general, teachers in this sample appear very committed to teaching in Iowa.

Teaching Quality Results
Where measured by classroom teaching practices, the extent of teaching quality varied across

the three different subgroups of teachers who completed this section of the survey. More differences
were seen between the certified/candidate teachers and those not involved in certification in the Early
Childhood and Middle Childhood Generalists groups than the Adolescence/Young Adulthood Science
group. These differences were seen between certified/candidates and uninvolved teachers on NBPTS
standards that address the core classroom teaching practices. Differences seen in these two
propositions suggest that certified/candidate teachers better understand how knowledge in their
subjects is created, organized, and linked to other disciplines; command specialized knowledge of how
to convey subjects; and generate multiple paths to knowledge compared to teachers not involved in
certification. Further, the certified/candidate teachers more frequently use multiple methods to meet
their teaching goals, use group learning, value student engagement, and assess student progress

Teaching quality scores by teacher group
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Generalist
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Generalist

High School Science
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compared to uninvolved teachers.

Collaboration Results
Results indicate that certified teachers and candidates are participating in significantly more

collaborative activities than teachers not involved in certification. Specifically, higher percentages of
certified teachers and candidates reported that they are collaborating with teachers outside their school
district to improve student learning, as well as with educators from colleges, universities, or other
institutions and agencies to improve student learning.
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Reflective Practice Results
Certified teachers and candidates in this study also are participating in significantly more

reflective practice activities than teachers not involved in certification. Higher percentages of
surveyed certified teachers and candidates reported that they incorporated feedback from parents to
evaluate and improve their teaching, incorporated recent research findings into their teaching, and used
student work to assess their teaching.

Perceptions of the National Board Certification Process
Certified teachers and candidates near completion of the process rated the National Board

Certification process very positively as a professional development experience with almost all
respondents rating it as either excellent or good. Almost all also reported that they probably or
definitely would recommend the National Board Certification process to their colleagues.

Consistent with the group differences described above, almost all teachers agreed or strongly
agreed that since beginning the National Board Certification process, they have become better
teachers. Almost all agreed that they have developed stronger curricula and improved ways to
evaluate student learning and that they spend more time reflecting on their teaching and ways of
improving it. Similarly, almost all teachers agreed that the levels of engagement in learning by their
students and themselves have increased. At least two-thirds of respondents agreed or strongly agreed
that they more often involve parents and other community members as resources to support their
teaching practice, more easily connect their district's standards and benchmarks to their day-to-day
teaching practice, and that their collaboration with other teachers is more focused on issues of teaching
and student learning.

While the percentage of positive responses by responding principals was somewhat less than
that of teachers, well over half agreed or strongly agreed that certified teachers at their school had
improved their teaching in a number of specific ways, such as, developing stronger curricula and
improved ways to evaluate student learning; increasing the level of engagement in learning by their
students and themselves; enhancing the instructional strategies they use; and reflecting more on their
teaching and ways of improving it.

More than half the principals believed that their teachers were better or more innovative
because of the certification process; slightly less than half said the teachers were about the same.
Almost 40% of the principals perceived that there was increased student learning in the classrooms of
the National Board Certified teachers, while a third said they had not perceived this, and another 30%
said they did not know.

Limitations
One limitation of this study is that causality cannot be inferred from it. Teachers who

complete certification may be different from those who do not prior to participating in the process.
Many of the results in this study suggest that change does occur during the process, however, as
teachers who are candidates often score midway between certified teachers and those not involved in
certification. As noted above, this type of design was selected because of the short time span
provided for this study. A more thorough examination of the effects of National Board Certification
would include a longitudinal design in order to examine changes in teachers' professional activities and
teaching practices. It is also noteworthy that teachers, and principals to a lesser extent, perceived
positive changes in their professional activities and teaching quality after they had been involved in
National Board Certification.
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Impact Study of the National Board Certification
Pilot Project in Iowa, Spring 2001

Introduction and Description of Project
National Board for Professional Teaching Standards
The National Board for Professional Teaching Standards (NBPTS), founded in 1987, is a

private, nonprofit organization governed by a 63-member board of directors, the majority of
whom are teachers. National Board Certification, developed by teachers and other education
stakeholders, is a voluntary process and seeks to recognize experienced teachers for the quality of
their practice. The mission of the National Board is:

"to establish high and rigorous standards for what accomplished teachers should know
and be able to do;
to develop and operate a national voluntary system to assess and certify teachers who
meet these standards; and
to advance related education reforms for the purpose of improving student learning in
American schools" (NBPTS, 1998b, pp. 1).

National Board Certification not only recognizes accomplished teachers, it "represents
both an opportunity to rethink the way the profession organizes itself for the continuing growth
and development of its members and a chance to design new ways to organize and manage
schools to capitalize on the expertise of accomplished teachers" (NBPTS, 1998b, pp. 1). The
NBPTS' policy statement What Teachers Should Know and Be Able To Do identifies five core
propositions that describe accomplished teaching. The propositions are that:

1) Teachers are committed to students and their learning;
2) Teachers know the subjects they teach and how to teach those subjects to students;
3) Teachers are responsible for managing and monitoring student learning;
4) Teachers think systematically about their practice and learn from experience; and
5) Teachers are members of learning communities (NBPTS, 1998b, pp. 1).

These five propositions guide the development of the National Board's standards and
performance-based assessments. Currently, there are 19 certification fields, each with specific
standards and assessments, differentiated by grade level and content area taught. The standards
"represent a professional consensus on the critical aspects of practice that characterize
accomplished teachers" (NBPTS, 1998b, pp. 1) in a particular field. As such, they incorporate
the "essential knowledge, skills, dispositions, and commitments that allow teachers to practice at
a high level" (NBPTS, 1998b, pp. 1). These skills not only address what teachers do in their
classrooms, but also emphasize other professional activities outside the classroom including
teachers' collaboration with other stakeholders in education, their continued professional
development and reflective practice, and their continued contributions to their profession through
the provision of other professional services.

The process of achieving National Board Certification begins with three basic eligibility
requirements: having a baccalaureate degree from an accredited institution, having three years of
fulltime teaching experience at the K-12 level, and having a valid state teaching license for each of
those three years if required by that state. Teachers then complete the performance-based

1
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assessment process which is structured around two key activities: 1) the compilation of a
portfolio of practice during the course of a school year; and 2) participation in one day of
assessment center activities during the summer. Teachers' scores for the portfolios and
assessment center are combined to determine if they have achieved National Board Certification.
Candidates, those in the certification process, who fail to achieve certification on their first
attempt have up to three years to retake exercises to raise their score.

National Board Certification Pilot Project in Iowa
Between 1992 and 1995, the University of Northern Iowa served as a Field Test Network

Center for the NBPTS through a direct grant with them. Interest was generated within teaching
groups representing the three certificate areas that were being field-tested and 13 Iowa teachers
were certified through that process.

The National Board Certification Pilot Project in Iowa officially began in 1998 and was
funded primarily by the Iowa legislature. The Iowa legislature offered $10,000 a year for five
years as an incentive for teachers who achieved certification and federal and state funds were
obtained to subsidize half of the $2,000 application fee for certification. In 1999, the Iowa
legislature reduced the annual award to $5,000 per year for 10 years for the 157 teachers who
were certified by November of 1999 and to $2,500 per year for 10 years for teachers who became
certified thereafter. The state currently pays for half of the registration fee initially and
reimburses the teachers for the other half upon proof of certification.

In 1998, the Iowa Department of Education also allocated funds from Goals 2000 for a
program to support candidates in completing the certification process. The University of
Northern Iowa, in conjunction with the Iowa State Education Association (ISEA) and the School
Administrators of Iowa (SAI), was awarded the grant to develop this support program. Funding
for this two-year (1998-2000) project resulted in the establishment and operation of the National
Board Certification Candidate Support Project (now the Iowa Office for Staff Development).
This program provides an interactive support system for candidates from pre- through post-
candidacy using a number of strategies. First, 27 NBPTS certified teachers serve as trained
mentors to assist the Director in providing necessary support at all levels of candidacy. The
Iowa Communications Network (ICN), a Web page including videotapes and an assessment site
simulation, a toll-free phone number and email are utilized as communication links. Additionally,
a planned continuum of ICN and regional workshops provide support for candidates' portfolio
development and preparation for the assessment center exercises. To date, Iowa has 263
National Board Certified teachers with 63% of its candidates achieving certification upon their
first attempt, compared to less than 50% of teachers nationally. Iowa's, advanced candidates,
those who did not achieve certification on their first attempt, have shown a 68% success rate
upon their second attempt.

In 2000, the Iowa legislature approved the continuation of the Iowa Office for Staff
Development through an unappropriated mandate for $200,000 in the UNI general budget. The
support program has added pre-candidate workshops for interested teachers, increased mentoring
assistance to cover twenty-seven ICN sites throughout the state and provided additional
professional development for "advanced candidates" who attempted certification with second or
third attempts.

2



Impact Study of NBC Pilot Project
2001 Evaluation Report

Audiences
The primary audiences for this evaluation of the National Board Certification Pilot

Project in Iowa are:
Vickie Trent, director, Iowa Office for Staff Development, and affiliated staff;
Iowa Department of Education; and
Iowa State Legislature.

Evaluation Questions
The primary evaluation questions guiding this evaluation were determined by the Iowa

State Legislature to be:
5) What are the effects of the National Board Certification Pilot Project on teachers'

professional development?
6) What are the effects of the National Board Certification Pilot Project on teachers'

provision of professional services to school districts?
7) What are the effects of the National Board Certification Pilot Project on teacher

induction and retention in Iowa? and
8) What are the effects of the National Board Certification Pilot Project on teaching

quality?

Teacher Survey Methods
Teacher Survey Sample
In Spring 2001, a sample of 1,018 K-12 teachers in Iowa was selected to participate in

this study. Two major groups of teachers were included: 448 teachers who have been involved in
the National Board Certification (NBC) process since its beginning in 1994 (NBC
teachersincluding certified teachers, candidates, and teachers who began but withdrew from the
process), and a stratified random sample of teachers who have not been involved in certification
(comparison teachers). The comparison group was stratified by teaching assignment to match
the characteristics of the NBC teacher group. Comparison group teachers were also required to
have at least three years of teaching experience, as this is a prerequisite of teachers pursuing
National Board Certification. Overall, 55% of teachers surveyed responded (171/244 certified
teachers, 137/204 candidates or teachers who withdrew, and 240/570 comparison group
teachers). Sixteen additional individuals did not provide information regarding certification status
(Table Al in Appendix A provides a complete list of the number of teachers in each of the
certification categories). Five hundred sixty-four teachers responded to the survey and 561
comprised the final data set. Teachers were omitted from the final data set if they were not
currently teaching or if they had a large number of missing values.

The survey and a self-addressed envelope were mailed to teachers in March and April,
2001. Four different surveys were sent to different subsets of the teacher groups described
above (see Description of Teacher Survey). Table 1 shows the number of teachers sampled, the
number who responded, and the response rate for each of the two main teacher groups by type
of survey.
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Table 1. Number of teachers sampled and response rate by type of survey and teacher
group.

Survey & Teacher Group # Sampled #
Returned

Response
Rate

General Teacher Survey 535 318 59%
NBC teachers* 242 189 78%
Comparison teachers 293 122 42%

Early Childhood/Generalist
Survey 205 102 50%

NBC teachers 89 48 54%

Comparison teachers 116 52 45%
Middle Childhood/Generalist
Survey 194 101 52%

NBC teachers 83 52 63%
Comparison teachers 111 44 40%

Adolescence & Young
Adulthood/Science Survey 84 43 51%

NBC teachers 34 19 56%
Comparison teachers 50 22 44%

Total 1018 564 55%
NBC teachers 448 308 69%
Comparison teachers 570 240 42%

*NBC teachers include certified teachers, candidates, and teachers who began
certification but withdrew.

Description of Teacher Survey
Four separate teacher surveys were created to assess differences between teachers who

have been involved in the National Board Certification process and those who have not been
involved (see Appendix B for all survey instruments). All four surveys address the first three
questions posed by the Iowa State Legislature: namely, what are the effects of the National
Board Certification Pilot Project on teachers' professional development, teachers' provision of
professional services to school districts, and teacher induction and retention in Iowa? The fourth
questionwhat are the effects of the National Board Certification Pilot Project on teaching
qualitywas addressed by three "extended" surveys sent to teachers with specific teaching
assignments. The three subgroups were selected to ensure that comparisons of teachers'
classroom teaching practices were made with fairly homogeneous groups of teachers. Some of
the survey items parallel those from published materials such as National Center for Education
Statistics' What Happens in Classrooms? Instructional Practices in Elementary and Secondary
Schools, 1994-95. Most of the items, however, were based on the National Board for
Professional Teaching Standards' published materials.

General Teacher Survey
A general teacher survey was sent to roughly half the sample. Teachers received this

survey if they were not an Early Childhood Generalist (K-3 self-contained classroom teacher),
Middle Childhood Generalist (self-contained classroom teacher in grades 4-6), or Middle/High
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School Science teacher. The major sections of this survey include: teacher demographics (e.g.,
years of teaching experience, age, educational attainment, gender); school support; collaboration;
reflective practices; professional development, provision of professional services; teacher
retention; and perceptions of the certification process and its effects.

Early Childhood Generalist, Middle Childhood Generalist, and Middle/High School
Science Teacher Surveys

Teachers who were Early Childhood Generalists, Middle Childhood Generalists, or
Middle/High School Science teachers received not only the contents of the general teacher survey,
but an additional section that examined teaching quality. Teaching quality items were based on
the five major propositions identified in the National Board for Professional Teaching Standards.

Teacher Survey Results
Teacher Survey Analyses
Throughout the analyses, teachers who began the certification process but withdrew were

grouped with teachers who had not been involved in the certification process. This was done
because the sample size for this group was small (n=17) and because their experience with
certification was more similar to teachers uninvolved than to candidates who were nearing
completion of the process, or certified teachers.

Where appropriate, statistical tests of significance were conducted. Analysis of variance
(ANOVA) and two-tailed chi-square tests were used to examine differences between the three
teacher groups (certified, candidates, and not involved in certification). Analysis of covariance
(ANCOVA) was also used to examine differences when the necessity to control for relevant
demographic variables, such as educational attainment, existed. If a relationship is reported as
significant, this means the probability of occurrence by chance is less than one in twenty. If a
relationship is reported as approaching statistical significance, it means the probability of
occurrence by chance is less than one in ten.

Reliabilities of Teacher Survey
A Cronbach's Alpha reliability coefficient was computed for each of the scales (school

support, collaboration, reflective practice, professional development, professional services, and
teaching quality). This coefficient provides an estimate of the scale's internal consistency. Table
Al in Appendix A lists which items are included each scale. Tables A3 and A4 in Appendix A
shows the Cronbach's Alpha for each of the scales. A reliability above .70 is generally considered
sufficient in this type of situation, however, scales with fewer items tend to have lower alpha
levels.

Demographics
A number of demographics questions were included to gain a better understanding of the

characteristics of the sample, and to examine whether differences between teacher groups on
relevant "context" variables, such as amount of teaching experience, were also related to
differences between groups on variables of interest. Most of the respondents (80%) were female
though certified teachers and candidates were more likely to be female than were teachers
uninvolved in certification (85% and 86% vs. 74%, respectively). The average age of teachers in
this sample was 45.5 (median=47). There were significant differences across the three teacher
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groups with candidates being younger than certified and uninvolved teachers (Mean=43.3 vs.
46.5 and 45.8 years, respectively). Again, because age did not correlate with any of the variables
this difference between teacher groups was not a concern.

The average years of teaching experience was 19 years, ranging from 1-41. The sampling
plan specified that all teachers have at least three years of experience and all but three teachers in
the sample met this criterion. Certified teachers average years of teaching experience was
significantly higher than that of candidates (see Figure 1). Because years of teaching experience
did not correlate with any of the variables of interest, the statistical difference between teacher
groups on years of teaching experience was not a concern.

certified

candidate

not involved

Mean years of teaching experience
by teacher group

0 5 10 15 20 25 30

Mean Years of Teaching Experience

Figure 1.

Teachers were asked to identify what the main subject area they taught was and were
given 11 categories from which to choose. As Table 2 shows, the largest percentage of teachers
(30%) were self-contained classroom teachers, followed by English/language arts (23%), science
(14%), and mathematics (9%) teachers. Similar percentages of teachers in the three teacher
groups taught self-contained classrooms and English/language arts. Relatively higher percentages
of candidates were career and technical and exceptional needs teachers, while lower percentages of
them taught science, art and social studies/history compared to the other two teacher groups. A
higher percentage of certified teachers also taught mathematics.

Because of differences between the three teacher groups in terms of their main subject
area taught, this variable was examined in subsequent analyses. No significant interactions
between this variable and certification status were found in the main analyses that follow,
indicating that the results do not vary by subject area taught. Consequently, the data are
aggregated across main subject areas taught in all subsequent results.
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Table 2. Number and percent of respondents by teacher group and main subject currently
teaching.

Main Subject Currently
Teaching

Teacher Group
Not Involved Candidate Certified Total

Mathematics 8% 7% 14% 9%
n=20 n=8 n=23 n=51

Science 16% 8% 15% 14%
n=40 n=10 n-26 n=76

Art 6% 3% 9% 6%
n=15 n=4 n=15 n=34

Music 2% 1% 0% 1%
n=5 n=1 n=0 n=6

Physical Education 2% 2% 1% I%
n=4 n=2 n=1 n=7

Self-contained Class 30% 30% 29% 30%
n=76 n=36 n=49 n=161

Social Studies/History 7% 3% 7% 6%
n=18 n=4 n=11 n=33

Career & Technical 3% 8% 1% 4%
n=7 n=10 n=2 n=19

English/Language Arts 23% 23% 22% 23%
n=59 n=28 n=37 n=124

Exceptional Needs 1% 11% 1% 3%
n=3 n=13 n=1 n=17

Other 4% 3% 2% 3%
n=9 n=4 n=4 n=17

Total 47%
n=256

22%
n=120

31%
n=169 n=545

Teachers were also asked to indicate which grade levels they currently taught. As Figure
2 shows, slightly less than half the teachers taught only one grade level while 42% taught
between two and four grade levels. Kindergarten through 6th grade teachers taught single grade
levels more so than other teachers. Individuals who taught nine to 13 levels tended to be
specialists. Because there were so many different combinations of grade levels taught, a precise
and exhaustive summary is not presented. Figure 3 shows, in a general sense, what percentage of
respondents taught multiple grade levels in four main categories: early elementary (preschool
through 3rd grade), upper elementary (grades 4-6), middle level (grades 7-8), and high school
(grades 9-12). As Figure 3 indicates, the distribution across these grade level groups was fairly
uniform with the exception of middle level in which fewer teachers are represented. It should be
noted that some overlap does exist in these percentages, as Figure 2 shows that 12% of the
sample taught between five and 12 different grade levels.
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Percent of respondents by number of
different grade levels teaching
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Figure 2.

Percent of respondents teaching in each
grade level group
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Figure 3.

Several demographics questions dealt with teachers' educational background and
membership in professional organizations. Table 3 shows the percentage of teachers in each
teacher group who responded "yes" to each of the demographics questions asked. Overall, more
than half (57%) the teachers reported having a master's degree. Certified teachers were more
likely to report having a master's degree and teachers not involved in certification were less likely
to have one. Having a master's degree was significantly correlated with respondents' scores on
several of the variables of interest so this demographic variable was controlled for in subsequent
analyses. Only 2% of respondents reported having a doctorate and as Table 3 shows, certified
teachers were more likely to have one compared to the other two teacher groups. Most
respondents (87%) reported that they belonged to at least one professional organization. Again,
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certified teachers were more likely to report that they belonged to one than teachers not involved
in certification.

Table 3. Percent of respondents by teacher group who answered "yes" to questions
regarding educational attainment and membership in professional organizations.

Teacher Group Has a master's
degree

Has a
doctorate

Belongs to a
professional
organization

Not involved 45% 0.4% 84%

Candidate 58% 2% 90%

Certified 74% 5% 92%

Total 57% 2% 87%

Teachers' school support was also measured to ensure that differences in this dimension
did not account for other differences between the three teacher groups. Teachers were asked to
rate their agreement with statements about how their school administrators, coworkers, and
parents support their teaching effectiveness and professional development. As Figure 4 shows,
there was no difference across the three teacher groups in terms of their perceptions of their
school support.

Comparison of school support scores
by teacher group

certified (n=156)

candidate
(n=111)

not involved
(n=238)

30.89

30.13

29.92

10 15 20 25 30 35 40

Mean School Support Score

Figure 4.
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Professional Development
Teachers' involvement in professional development activities was assessed with 11 items

describing a range of common professional development activities. These activities were
identified in the NBPTS as well as other national surveys such as the 2000 National Survey of
Science and Mathematics Education Science Questionnaire. Teachers were asked to report
whether or not they participated in each activity during the previous 12 months. Their
responses to these 11 items were then summed to create a scale score indicating the total number
of activities in which they participated. Figure 5 shows the mean number of different
professional development activities in which teachers reported participating by teacher group.
Certified teachers and candidates reported participating in significantly more activities than
teachers not involved in certification.

Comparison of professional development scores by
teacher group*

certified (n=158)

-

_

candidate
(n=112)

not involved
(n=244)

-

4.14

5.53

5.51

0 2 4 6 8 10

Mean Number of Professional Development Activities

*The difference between certified teachers/candidates and teachers not involved in
certification is statistically significant.

Figure 5.

As Table 4 shows, compared to teachers not involved in certification, higher percentages
of certified teachers and candidates reported that they:

Had colleagues critique their teaching.
Observed other teachers teaching as part of their own professional development.
Were active in a professional organization(s).
Made presentations at professional meetings.
Attended a state or national professional association meeting.
Participated in professional development beyond licensure renewal requirements.

Certified teachers were more likely than the other two teacher groups to have:
Published in professional journals.

The three teacher groups were similar in the percentages reporting that they:
Attended AEA-sponsored professional development activities/workshops.
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Participated in individual or collaborative research on a topic of interest to them
professionally.
Were mentored by another teacher in a formal relationship.
Did graduate degree work relevant to their teaching.

Lower percentages of certified teachers reported participating in two of the activities
listed. First, they were less likely to report participating in graduate degree work. This is not
surprising given that significantly higher percentages of them had earned master's degrees and
doctorates compared to the other two teacher groups. Secondly, lower percentages attended
AEA-sponsored professional development activities/workshops. This may be related to
differences in educational attainment as respondents overall with a master's degree were less
likely to attend this type of professional development.

Table 4. Percent of respondents by teacher group who reported participating in each
professional development activity during the past 12 months.

Professional Development Activities
During the Past 12 Months

Not
Involved Candidate Certified

Had colleagues critique my teaching.* 27% 58% 50%
n=68 11=70 n=84

Observed other teachers teaching as part of my 31% 46% 50%
own professional development.* n=78 n=55 n=85
Attended AEA-sponsored professional 78% 76% 72%
development activities/workshops. n=201 n=91 n=121
Was active in a professional organization(s).* 53% 67% 73%

n=135 n=79 n=122
Participated in individual or collaborative
research on a topic of interest to me
professionally.

43%
n=108

53%
n=63

52%
n=88

Made presentations at professional meetings.* 24% 47% 54%
n=60 n=56 n=91

Attended a state or national professional 32% 47% 61%
association meeting.+ n=82 n=56 n=103
Participated in professional development 72% 96% 86%
beyond licensure renewal requirements.+ n=183 n=114 n=146
Was mentored by another teacher in a formal 9% 15% 11%
relationship. n=24 n=17 n=18
Did graduate degree work relevant to my 51% 51% 42%
teaching. n=-129 n=60 n=70
Published in professional journals!' 2% 3% 11%

n=4 n=4 n=19
*The difference between certified/candidate teachers and teachers uninvolved in certification

is statistically significant.
'All three teacher groups are significantly different from one another.
^Certified teachers differed significantly from candidates and teachers uninvolved in

certification.
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If teachers indicated that they had participated in a professional development activity,
they were then asked to indicate how often they did so during the previous 12 months and were
given three response options: 1-2 times, 3-9 times, or 10 or more times. It should be noted that
not all activities were included in this list as some were not appropriate for this scale. As Table
A5 in Appendix A shows, there were few differences across teacher groups in terms of the
number of times they participated in each activity. Differences in the frequency of participation
across teacher groups were seen in only two activities:

Candidates reported having colleagues critique their teaching significantly more often
than certified teachers and those not involved in certification;
Candidates reported participating in individual or collaborative research on a topic of
interest to them professionally significantly more often than certified teachers.
Teachers uninvolved in certification did not differ from the other two groups in the
frequency of this activity.

Teachers were also asked how the professional development activities they participated
in had affected their teaching. They responded on a five-point scale from harmed a lot to
improved a lot. About half the teachers reported that these activities had improved their teaching
somewhat (see Figure 6). Roughly half of the certified teachers and candidates reported that they
had improved their teaching a lot. Teachers who had not been involved in certification were less
likely to report that these activities had improved their teaching a lot and were more likely to
report that they had no effect compared to certified teachers and candidates. None of the
respondents reported that the activities had harmed their teaching a lot or somewhat.

Effect of professional development activities on
teaching

improved a lot

improved somewhat

no effect

harmed a lot or somewhat

0 certified

candidate

0 not involved

0% 20% 40% 60% 80% 100%

Percent of Respondents

Figure 6.

A similar pattern of results was seen when teachers were asked how their professional
development activities had affected their students' learning: roughly half said the activities had
improved their students' learning somewhat; teachers who had not been involved in certification
were less likely to report that these activities had improved their students' learning a lot and were
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more likely to report that they had no effect compared to certified teachers and candidates (see
Figure 7).

Effect of professional development
activities on students' learning

improved a lot

improved somewhat

no effect

harmed a lot or somewhat

o certified

candidate

o not involved

0% 20% 40% 60% 80% 100%
Percent of Respondents

Figure 7.

Provision of Professional Services to School Districts

Teachers' provision of professional services to their school districts was assessed with 11
items describing a wide range of professional services. These services were identified in the
NBPTS as well as other national surveys such as the 2000 National Survey of Science and
Mathematics Education Science Questionnaire. Teachers were asked to report whether or not
they participated in each activity during the previous 12 months. Their responses to these 11
items were then summed to create a scale score indicating the total number of different activities
in which they participated. Figure 8 shows the mean number of different professional service
activities in which teachers reported participating by teacher group. Results showed that
certified teachers reported participating in significantly more activities than teachers not involved
in certification. Candidates' report of the number of activities was not different from those of
certified or uninvolved teachers.
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Comparison of professional services scores by
teacher group
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*The difference between certified teachers and teachers not involved in certification is
statistically significant. New candidates' scores were not different from certified or uninvolved
teachers' scores.

Figure 8.

As Table 5 shows, compared to teachers not involved in certification, higher percentages
of certified teachers and candidates reported that they:

Developed curricular materials for their department;
Conducted professional development activities for colleagues;
Critiqued the instructional approaches of their colleagues;
Served as a resource for their colleagues;
Presented demonstrations of successful teaching practices;
Served in a leadership capacity in their comprehensive school improvement plan;
Served on a school or district curriculum committee; and
Provided other professional services to their school or school district.

Certified teachers were more likely than the other two groups to have:
Received local, state, or national grants for teaching.

The three teacher groups were similar in the percentages reporting that they:
Mentored a beginning teacher in a formal relationship; and
Mentored a student teacher in a formal relationship.
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Table 5. Percent of respondents by National Board Certification status who reported
participating in each professional service activity during the past 12 months.

Professional Service Activities During the
Past 12 Months

Not
Involved Candidate Certified

Developed curricular materials for my 70% 83% 86%
department.* n=180 n=99 n=146
Conducted professional development activities 29% 53% 61%
for colleagues.* n=75 n=63 n=104
Critiqued the instructional approaches of my 13% 28% 40%
colleagues.+ n=34 n=33 n=68
Served as a resource for my colleagues.* 77% 92% 92%

n=198 n=110 n=157
Presented demonstrations of successful 26% 43% 43%
teaching practices.* n=65 n=52 n=72
Mentored a beginning teacher in a formal 26% 29% 36%
relationship. n=67 n=34 n=60
Mentored a student teacher in a formal 36% 42% 43%
relationship. n=92 n=50 n=70
Served in a leadership capacity in our 32% 49% 54%
comprehensive school improvement plan.* n=83 n=58 n=90
Received local, state, or national grants for 15% 18% 28%
teaching." n=37 n=21 n=46
Served on a school or district curriculum 60% 72% 74%
committee.* n=150 n=85 n=120
Provided other professional services to my 26% 41% 45%
school or school district.* n=65 n=47 n=71

*The difference between certified/candidate teachers and teachers uninvolved in certification
is statistically significant.

+All three teacher groups are significantly different from one another.
^Certified teachers differed significantly from candidates and teachers uninvolved in

certification.

If teachers indicated that they had participated in a professional service activity during
the past 12 months, they were then asked to indicate how often they did so and were given three
response options: 1-2 times, 3-9 times, or 10 or more times. It should be noted that not all
activities were included in this list as some were not appropriate for this scale. As Table A6 in
Appendix A shows, differences in the frequency of participation across teacher groups were seen
in only two of the six activities listed:

Candidates reported that they developed curricular materials for their department
significantly more frequently than certified teachers and those not involved in
certification.
Candidates and certified teachers reported that they served as a resource for their
colleagues significantly more often than teachers not involved in certification.
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About a third of teachers (n=185) reported that they provided other professional services
to their school district as well. Of these, 73% gave open-ended responses describing what they
did. Responses varied widely with 18% reporting that they worked on school or district
improvement, 13% providing services related to technology, and 10% mentoring other teachers.
Less than 10% of teachers provided other responses, such as, extra teaching assignments, text or
policy writing, and TAG programs.

Teachers were also asked how the professional service activities they participated in had
affected their teaching. They responded on a five-point scale from harmed a lot to improved a
lot. About half the teachers reported that these activities had improved their teaching somewhat
(see Figure 9). About a third of the certified teachers and candidates reported that they had
improved their teaching a lot. Teachers who had not been involved in certification were less
likely to report that these activities had improved their teaching a lot and were more likely to
report that they had no effect compared to certified teachers and candidates. Almost none of the
respondents reported that the activities had harmed their teaching a lot or somewhat.

Effect of professional service activities on teaching

improved a lot

improved somewhat

no effect

harmed a lot or somewhat

-

MI1111111111
-

.

-

0 certified

candidate

ip not involved

I

0% 20% 40% 60% 80% 100%

Percent of Respondents

Figure 9.

A similar pattern of results was seen when teachers were asked how their professional
service activities had affected their students' learning: roughly half said the activities had
improved their students' learning somewhat; teachers who had not been involved in certification
were less likely to report that these activities had improved their students' learning a lot and were
more likely to report that they had no effect compared to certified teachers and candidates (see

Figure 10).
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Figure 10.

Teacher Induction and Retention in Iowa
In this section of the survey, teachers were first asked how many more years they

planned to be in teaching. Responses ranged from 0-40 years with a mean of 12 years
(mediari=10 years). Only 3% of respondents said they planned to discontinue teaching at the
end of the school year. One-fourth of respondents reported that they planned to continue
teaching for five or less years, about a third said they would continue for 6-10 years,
approximately 20% reported 11-15 years more teaching, and about 25% said they planned to
teach for 16 or more years (see Figure 11). The responses of the three teacher groups were then
compared, while controlling for age, which was significantly and negatively correlated with the
number of years teachers planned to continue teaching. Results indicated that the mean number
of years candidates' reported they planned to continue teaching was significantly more than
certified teachers and those not involved in certification (see Figure 12).
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they plan to continue teaching

0-5 years

6-10 years

11-15 years

16-20 years

>20 years

j 25%

I 32%

0% 10% 20% 30% 40% 50%

Percent of Respondents

Figure 11.
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Figure 12.

Teachers were then asked how long they planned to continue classroom teaching and
given six response categories of which they were to choose one. The response categories were
ones used in the Teacher Follow-up Survey Questionnaire for Current Teachers 1994-1995
(National Center for Education Statistics, 1999b). Overall, 62% of respondents reported they
planned to continue teaching until they were eligible for retirement or as long as they were
physically able. Roughly 20% were undecided, and less than 10% each said they would continue
teaching until they could move into a non-teaching position within education, would probably
continue unless something better came along, or definitely planned to leave teaching as soon as
they could. Figure 13 shows the percent of respondents by teacher group who selected each
response category. Results appear similar across the three teacher groups although there were
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some significant differences. Candidates were more likely to report that they would continue
teaching until physically able and teachers not involved in the certification process were less
likely to select this option. Though the percentages were quite small, teachers not involved in
certification were also more likely to report that they definitely planned to leave teaching (5% vs.
2%).

undecided

until physically able

until retirement

nonteaching position

probably continue

leave teaching

Respondents' teaching plans

11=11111111111111r1

ID certified

candidate

ci not involved

0% 20% 40% 60% 80% 100%

Percent of Respondents

Figure 13.

When asked how likely they were to move to a different state to teach, almost all teachers
(82%) said it was unlikely or very unlikely. Less than 10% reported it was likely or very likely,
7% said it was as likely as not, and 4% were unsure if they would move to a different state to
teach. Figure 14 shows the percent of respondents who selected each response by teacher group.
There were no significant differences between the three teacher groups in their responses to this
question.

Teachers were also asked to explain why they were likely or unlikely to move to another
state to teach. About a third (n=22) of the teachers who said it was likely or very likely that
they would move to another state to teach gave open-ended responses as to why they would.
Well over half (59%) said it was likely because of better pay, while less than 15% each reported
that it was due to personal reasons, such as their spouse's job or because they had family
elsewhere. Less than 10% each said it was because of workload, climate, or other opportunities.
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Teachers' plans to move to another state to teach
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Figure 14.

Teachers were also asked how likely they were to leave teaching for another career. More
than two-thirds (70%) reported that it was unlikely or very unlikely that they would leave
teaching for another career, 12% said it was likely or very likely, 13% reported it was as likely as
not, and 5% were not sure. Figure 15 shows the percent of respondents who selected each
response by teacher group. There were no significant differences between the three teacher
groups in their responses to this question.
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Figure 15.
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Finally, teachers were asked to identify the five most effective steps that could be taken
to encourage teachers to remain in teaching from among 16 options. The 16 options were taken
from the Teacher Follow-up Survey Questionnaire for Current Teachers 1994-1995 (National
Center for Education Statistics, 1999b), and were broadly categorized into three groups:
salaries/benefits/advancement, work load, and school support. The five most commonly
identified steps came from all three major categories. As Figure 16 shows, almost all teachers
identified higher salaries as one of the five most effective steps and more than half identified
decreased class size. More effective student discipline, better fringe benefits and reduced
workload were all identified by at least 40% of respondents. At least 30% also identified reduced
paperwork, more support for new teachers, and improved opportunity for professional
development. Twenty percent or more identified improved opportunity for professional
advancement, better resources/materials for classroom use, and more authority for teachers in the
school/classroom. Fewer percentages of teachers identified increased parent involvement, special
recognition/assignments for excellent teachers, performance-based pay/incentives, increased
standards for student academic performance, and safer schools as effective steps that could be
taken to encourage teachers to remain in teaching. Teachers who were likely to leave Iowa to
teach elsewhere or change careers gave similar responses to this question as teachers unlikely to
move or change careers.
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Figure 16.

21 32 BESTCOPYAVAILABLE



Impact Study of NBC Pilot Project
2001 Evaluation Report

In six of the 16 steps presented to retain teachers, there were significant differences in the
percent of respondents in each teacher group selecting that step (see Figure 17). Certified
teachers were more likely to identify more support for new teachers and performance-based
pay/incentives as one of the top five steps to retain teachers compared to teachers not involved
in certification. Both certified teachers and candidates were more likely to say improved
opportunity for professional advancement was important compared to uninvolved teachers.
Conversely, teachers not involved in certification were more likely to select increased parent
involvement and more effective student discipline as one of the top five steps to retain teachers
compared to certified teachers. Compared to candidates, uninvolved teachers were also more
likely so say that safer schools is an important step.

Percent of respondents by teacher group who selected
each step to encourage teachers to remain in teaching*
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*Differences between teacher groups are statistically significant.
Figure 17.

A marginally significant difference across the teacher groups also was seen with higher
percentages of certified and candidates identifying special recognition/assignments for excellent
teachers as an important step compared to teachers uninvolved in certification. Larger
percentages of uninvolved teachers selected better resources/materials for classroom use, reduced
workload, and better fringe benefits as one of their top five steps compared to certified teachers
and candidates.
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Teachers were also asked to describe other steps that could be taken to encourage teachers
to remain in teaching. About 42% (n=233) provided open-ended responses to this question.
Many of the steps were redundant with those presented above, however, the most commonly
cited new step was more respect for teachers and being treated as professionals (21%). Almost
10% each also cited support from principals/administration and mentoring support for teachers.

Teaching Quality
Teaching quality was measured primarily by the frequency with which teachers reported

using classroom teaching practices reflecting the NBPTS. Because collaborative and reflective
practice activities are important components of the NBPTS, these are also included but examined
separately from classroom teaching practices.

Classroom Teaching Practices
To explore differences in teachers' teaching quality, we surveyed three subgroups in the

sample. Our goal was to select groups that were large enough so that meaningful conclusions
could be drawn and to examine groups representing teachers of different grade levels. The three
groups we selected were:

Early Childhood Generalists (teachers teaching multiple content areas in grades K-3),
Middle Childhood Generalists (teachers teaching multiple content areas in grades 4-6),
and
Adolescence and Young Adulthood Science (Middle and High School level science
teachers).

Teachers responded to a series of statements regarding their classroom teaching practices.
One set of items asked their level of agreement concerning their teaching practices on a five-point
scale from strongly disagree to strongly agree. Most of the items, however, asked teachers to
estimate the frequency with which they used various teaching practices identified in the NBPTS.
Responses to these items were on a five-point scale: never, a few times a year, once or twice a
month, about once a week, and two or more times per week. For Early and Middle Childhood
Generalists, several questions also addressed their level of preparation to teach various content
areas. Responses to these items were on a six-point scale: not at all prepared, not adequately
prepared, somewhat well prepared, well prepared, very well prepared, and not applicable.

The content of the items addressing teaching quality were structured around the five core
propositions of the NBPTS:

1. Teachers are committed to students and their learning. They:
a. recognize individual differences and adjust practices,
b. understand how students develop and learn,
c. treat students equitably, and
d. have a mission that extends beyond developing the cognitive capacity of their

students (e.g., students' self-concept, motivation, character, etc.).
(Sample item: I take students' special needs into account when planning curriculum and
instruction.)

2. Teachers know the subjects they teach and how to teach those subjects to students.
They:
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a. appreciate how knowledge in their subjects is created, organized, and linked to
other disciplines,

b. command specialized knowledge of how to convey subjects, and
c. generate multiple paths to knowledge.

(Sample item: My students use hands-on/manipulative materials in learning activities.)
3. Teachers are responsible for managing and monitoring student learning. They:

a. use multiple methods to meet goals,
b. orchestrate learning in group settings,
c. value student engagement,
d. regularly assess student progress, and
e. are mindful of their principal objectives.

(Sample item: I provide students with choices of activities in different content areas.)
4. Teachers think systematically about their practice and learn from experience. They:

a. are continually making difficult choices that test their judgment, and
b. seek the advice of others and draw on education research to improve their practice.

(Sample item: see Reflective Practices and Collaboration sections of General Survey.)
5. Teachers are members of learning communities. They:

a. contribute to school effectiveness by collaborating with other professionals,
b. work collaboratively with parents, and
c. take advantage of community resources.

(Sample item: I involve parents/guardians in classroom activities.)

Because the NBPTS that articulate these five propositions vary somewhat by
certification area, different sets of items were written for each of the three subgroups. Most of
the items were based directly on the NBPTS standards, while some were drawn from other
national surveys identified in the methods section at the beginning of the report. Propositions 1,
2, 3, and 5 are addressed in the questions pertaining to classroom teaching practices and are
summarized separately for the three subsets of teachers who responded to these items.
Propositions 4 and 5 pertain primarily to collaboration and reflective practice and are
summarized separately as all teachers surveyed responded to these items.

Early Childhood Generalists
One hundred and two respondents completed this survey and of these, 100 provided

information regarding certification status. In comparing teaching quality across the teacher
groups, we wanted a fairly homogeneous group of teachers. Thus, the results presented
represent data from only teachers of self-contained classrooms (n=67). As Figure 18 shows, a
large percentage of the self-contained classroom teachers (42%) taught first grade, while a third of
them taught kindergarten. Less than 10% reported teaching more than one grade level and about
10% taught second grade. Because of the small sample size, respondents were combined into
two groups: certified/candidates and teachers not involved in certification.

Results indicated that the two teacher groups were significantly different in terms of
teaching quality measured in Propositions 2, 3, and 5 and in the composite teaching quality scale.
The two teacher groups were similar only in terms of Proposition 1. Figure 19 shows the mean
item score for each proposition by teacher group. Mean item scores were used rather than
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summed scale scores because the number of items differed across Propositions. Thus, according
to these measures of teaching quality, early childhood generalist teachers of self-contained
classrooms who are certified or candidates scored higher on three of the four major Propositions
and on the composite teaching quality measure. When responses from all 100 teachers
completing this survey were examined, differences between the certified/candidates teachers and
those who had not been involved in certification were substantially larger and in the same
direction.

Grade levels taught by Early Childhood Generalists
teaching self-contained classrooms (n=67)

preschool 13%

kindergarten

grade 1

grade 2 19%

grade 3 1 3%

multiple grade levels K-2 19%

3,r%

142%

0% 10% 20% 30% 40%

Percent of Respondents

50%

Figure 18.

Early childhood generalists were also asked to rate how well prepared they were to make
connections between and among topics within and across disciplines; to promote student
understanding in English language arts, mathematics, science, social studies, and the arts; to teach
students whose first language is not English; and to incorporate technology as an important
component of learning. Certified/candidate teachers and teachers uninvolved in certification
responded similarly to all items. Most rated themselves as either well prepared or very well
prepared with the exception of promoting student understanding in the arts, teaching students
whose first language is not English, and incorporating technology in learning (see Table A7 in
Appendix A).
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Early childhood self-contained classroom teachers'
teaching quality scores by teacher group

Proposition 1

Proposition 2*

Proposition 3*

Proposition 5*

Composite*

I

I

1

1 2 3 4 5

Respondents Mean Item Score

13 candidate/certified

0 not involved

*The difference between candidate/certified teachers and teachers not involved in certification is
statistically significant

Figure 19.

Middle Childhood Generalists
One hundred and one respondents completed this survey and of these, 96 provided

information regarding certification status. In comparing teaching quality across the teacher
groups, we wanted a fairly homogeneous group of teachers. Thus, the results presented
represent data from only teachers of self-contained classrooms (n=86). As Figure 20 shows, a
large percentage of self-contained classroom teachers (42%) taught fourth grade, while almost a
third of them taught third grade. Less than 10% reported teaching more than one grade level and
about 15% taught fifth grade. Because of the small sample size, respondents were combined into
two groups: certified/candidates and teachers not involved in certification.

Results indicated that the two teacher groups were significantly different in terms of
teaching quality measured in Propositions 1, 3, and the composite teaching quality scale.
Differences between the two teacher groups approached statistical significance in Proposition 2
while the two groups were similar in terms of Proposition 1. Figure 21 shows the mean item
score for each proposition by teacher group. Mean item scores were used rather than summed
scale scores because the number of items differed across Propositions. Thus, according to these
measures of teaching quality, early childhood generalist teachers of self-contained classrooms
who are certified or candidates scored higher on two of the four major Propositions and on the
composite teaching quality measure.

When responses from all 96 teachers completing this survey were examined, differences
between the certified/candidates teachers and those who had not been involved in certification
were substantially larger and in the same direction. Significant differences between the two
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teacher groups were obtained for all the propositions except Proposition 5, which approached
significance.

Grade levels taught by Middle Childhood
Generalists teaching self-contained classrooms

(n=86)

grade 2

grade 3

grade 4

grade 5

multiple grade levels 2-5

I 4%

I 31%

I 42%

I 15%

18%

Via 10% 20% 30% 40% 50%

Percent of Respondents

Figure 20.

Middle childhood self-contained classroom teachers'
teaching quality scores by teacher group

Proposition 1*

Proposition 2^

Proposition 3*

Proposition 5

Composite*

I

I

0 candidate/certified

o not involved

1 2 3 4 5

Respondents' Mean Item Score

*The difference between candidate/certified teachers and teachers not involved in certification is
statistically significant.
^The difference between candidate/certified teachers and teachers not involved in certification
approaches statistical significance.

Figure 21.
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Middle childhood generalists were also asked to rate how well prepared they were to
make connections between and among topics within and across disciplines; to promote student
understanding in English language arts, mathematics, science, social studies, the arts, and health;
to teach students whose first language is not English; and to incorporate technology as an
important component of learning. Most rated themselves as either well prepared or very well
prepared with the exception of promoting student understanding in the arts, incorporating
technology as an important component of learning and teaching students whose first language is
not English (see Table A8 in Appendix A).

Results showed that compared to teachers uninvolved in certification, certified/candidate
teachers perceived themselves as being more prepared to promote student understanding in
English language arts, science, and social studies; in incorporating technology as an important
component of learning; and making connections between and among topics within and across
disciplines.

Adolescence and Young Adulthood/Science
Forty-three respondents completed this survey and of these, 41 provided information

regarding certification status. Almost all respondents taught high school science (88%) while 7%
taught middle school and 5% taught science at both the high school and middle school level.
Teachers across the three groups differed in terms of their educational attainment (having a
master's degree) and years of teaching experience. Since these were correlated with some of the
teaching quality scale scores, they were statistically controlled for in the analyses. Because of
the small sample size, respondents were combined into two groups: certified/candidates and
teachers not involved in certification. Results indicated that the two teacher groups were
significantly different in terms of teaching quality measured in Proposition 1, but were similar in
teaching quality reflected in the other three Propositions and the composite score. Figure 22
shows the mean item score for each proposition by teacher group. Mean item scores were used
rather than summed scale scores because the number of items differed across Propositions. Thus,
according to these measures of teaching quality, middle and high school level science teachers who
are certified or candidates report more frequent use of teaching practices reflected in Proposition
1, but overall appear similar to teachers not involved in the certification process. It should be
noted that the sample size for this group is relatively small and may account for the lack of
statistical significance in the differences between the two teacher groups.
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Middle and high school science teachers' teaching
quality scores by teacher group

Proposition 1*

Proposition 2

Proposition 3

Proposition 5

Composite

1-

0 candidate/certified

o not involved

1 2 3 4 5

Respondents' Mean Item Score

*The difference between candidate/certified teachers and teachers not involved in certification is
statistically significant.

Figure 22.

Collaboration
Teachers' involvement in collaborative activities was assessed with 10 items describing

common collaborative activities. Teachers were asked to report whether or not they participated
in each activity during the previous 12 months. Their responses to these 10 items were then
summed to create a scale score indicating the total number of activities in which they
participated. Figure 23 shows the mean number of different collaborative activities in which
teachers reported participating by teacher group. Certified teachers and candidates reported
participating in significantly more collaborative activities than teachers not involved in
certification.
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Comparison of collaborative activities scores by
teacher group

certified (n=164)

candidate
(n=117)

not involved
(n=248)

7.82

7.8

7.07

0 2 4 6 8 10

Mean Number of Collaborative Activities

*The difference between certified teachers/candidates and teachers not involved in
certification is statistically significant.

Figure 23.

As Table 6 shows, compared to teachers not involved in certification, higher percentages
of certified teachers and candidates reported that they:

Collaborated with teachers outside their school district to improve student learning.
Collaborated with educators from colleges, universities, or other institutions and
agencies to improve student learning.

Compared to uninvolved teachers, larger percentages of certified teachers were also more
likely to have:

Collaborated with other teachers at their school to share and improve instructional
strategies.
Coordinated course content with other teachers.
Collaborated with colleagues to develop curriculum for their school.

Candidates were more likely than uninvolved teachers to have:
Collaborated with colleagues in planning integrated curricula.
Collaborated with learning specialists to address the learning of special needs
students.

The three teacher groups were similar in the percentages reporting that they:
Met with a local group of teachers to study/discuss teaching issues.
Collaborated with colleagues to develop standards, benchmarks, and performance
assessment measures.
Collaborated with administrators to improve student learning.
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Table 6. Percent of respondents by teacher group who reported participating in each
collaborative activity during the past 12 months.

Collaborative Activities During the Past Not Candidate Certified
12 Months Involved

Met with a local group of teachers to 87% 90% 92%
study/discuss teaching issues. n=223 n=105 n=154
Collaborated with other teachers at my school 87% 90% 94%
to share and improve instructional strategies.' n=222 n=105 n=157
Coordinated course content with other 79% 84% 88%
teachers'." n=200 n=98 n=147
Collaborated with colleagues to develop 74% 81% 85%
curriculum for my school.^ n=189 n=95 n=142
Collaborated with colleagues to develop
standards, benchmarks, and performance
assessment measures.

80%
n=204

78%
n=91

83%
n=139

Collaborated with colleagues in planning 58% 73% 63%
integrated curricula.+ n=148 n=85 n=105

Collaborated with learning specialists to address 80% 90% 82%
the learning of special needs students.+ n=203 n=105 n=138

Collaborated with administrators to improve 68% 74% 72%
student learning. n=173 n=87 n=121
Collaborated with teachers outside my school 51% 62% 66%
district to improve student learning.* n=129 n=73 n=111
Collaborated with educators from colleges,
universities, or other institutions and agencies
to improve student learning.*

44%
n=112

59%
n=69

60%
n=100

*The difference between certified/candidate teachers and teachers uninvolved in certification
is statistically significant.

Candidates differed significantly from teachers uninvolved in certification.
^Certified teachers differed significantly from teachers uninvolved in certification.

If teachers indicated that they had participated in a collaborative activity during the past
12 months, they were then asked to indicate how often they did so and were given three response
options: 1-2 times, 3-9 times, or 10 or more times. As Table A9 in Appendix A shows,
differences in the frequency of participation across teacher groups were seen in half the activities
listed:

Certified teachers and candidates met with a local group of teachers to study/discuss
teaching issues more often compared to teachers not involved in certification.

Candidates collaborated with other teachers at their school to share and improve
instructional strategies more often compared to uninvolved teachers.

Candidates also collaborated with learning specialists to address the learning of special
needs students more frequently compared to uninvolved teachers.

Certified teachers and candidates collaborated with teachers outside their school
district to improve student learning more often than uninvolved teachers.

Certified teachers collaborated with educators from colleges, universities, or other
institutions and agencies to improve student learning more frequently than uninvolved
teachers.
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Teachers were also asked how the collaborative activities they participated in had affected
their teaching. They responded on a five-point scale from harmed a lot to improved a lot.
Roughly 60% of the certified teachers and candidates reported that these activities had improved
their teaching a lot compared to 31% of uninvolved teachers (see Figure 24). Conversely, higher
percentages of uninvolved teachers said the activities had improved their teaching somewhat or
had no effect.

Effect of collaborative activities on teaching

improved a lot

improved somewhat

no effect

harmed a lot or somewhat

-

_

-

o certified

candidate

0 not involved

0% 20% 40% 60% 80% 100%
Percent of Respondents

Figure 24.

A similar pattern of results was seen when teachers were asked how their collaborative
activities had affected their students' learning: almost half of the certified teachers and candidates
said the activities had improved their students' learning a lot compared to less than a fourth of
uninvolved teachers. Uninvolved teachers were more likely to report that the activities had
improved their students' learning somewhat or had no effect compared to certified teachers and
candidates (see Figure 25).
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Effect of collaborative activities on students' learning
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Figure 25.

Reflective Practice
Teachers' involvement in reflective practice activities was assessed with 10 items

describing various reflective practices. Teachers were asked to report whether or not they
participated in each activity during the previous 12 months. Their responses to these 10 items
were then summed to create a scale score indicating the total number of activities in which they
participated. Figure 26 shows the mean number of different reflective practice activities teachers
reported participating in by teacher group. Certified teachers and candidates reported
participating in significantly more reflective practice activities than teachers not involved in
certification.

Comparison of reflective practices scores by
teacher group

certified (n=157)

candidate (n=110)

not involved
(n=244)

8.52

8.41

7.63

0 2 4 6 8 10

Mean Number of Reflective Practice Activities

*The difference between certified teachers/candidates and teachers not involved in
certification is statistically significant.

Figure 26.
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As Table 7 shows, compared to teachers not involved in certification, higher percentages
of certified teachers and candidates reported that they:

Incorporated feedback from parents to evaluate and improve their teaching.
Incorporated recent research findings into their teaching.
Used student work to assess their teaching.

Certified teachers were more likely than uninvolved teachers to have:
Incorporated feedback from students to evaluate and improve their teaching.
Read professional publications relevant to their teaching.
Conducted action research projects in their classroom.
Experimented with new instructional strategies in their classroom.
Experimented with new activities and demonstrations in their classroom.

The three teacher groups were similar in the percentages that reported they:
Sought and used informal feedback from administrators to assess and improve their
teaching.
Deliberately aligned instruction with their school's comprehensive school improvement
plan.

Table 7. Percent of respondents by teacher group who reported participating in each
reflective nractice activity during the past 12 months.

Reflective Practice Activities During the
Past 12 Months

Not
Involved Candidate Certified

Incorporated feedback from parents to evaluate
and improve my teaching.*

63%
n=161

87%
n=102

79%
n=131

Incorporated feedback from students to
evaluate and improve my teaching!'

81%
n=206

86%
n=100

92%
n=154

Read professional publications relevant to my
teaching."

94%
n=240

95%
n=111

99%
n=165

Incorporated recent research findings into my 80% 92% 93%
teaching.+ n=205 n=108 n=154
Conducted action research projects in my 41% 50% 54%
classroom." n=104 n=56 n=87
Experimented with new instructional strategies 91% 95% 97%
in my classroom." n=231 n=111 n=162
Experimented with new activities and 95% 98% 99%
demonstrations in my classroom." n=243 n=115 n=165
Used student work to assess my teaching.* 91% 99% 96%

n=229 n=116 n=158
Sought and used informal feedback from
administrators to assess and improve my
teaching.

53%
n=135

60%
n=69

62%
n=104

Deliberately aligned instruction with my
school's comprehensive school improvement
plan.

77%

n=198
78%
n=91

80%
n=132

*The difference between certified/candidate teachers and teachers uninvolved in certification
is statistically significant.

+All three teacher groups differ significantly from one another.
^Certified teachers differed significantly from teachers uninvolved in certification.
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If teachers indicated that they had participated in a reflective practice activity during the
past 12 months, they were then asked to indicate how often they did so and were given three
response options: 1-2 times, 3-9 times, or 10 or more times. As Table Al 0 in Appendix A
shows, differences in the frequency of participation across teacher groups were seen in almost
half the activities:

Candidates incorporated feedback from parents to evaluate and improve their teaching
more often compared to certified and uninvolved teachers.
Certified teachers and candidates incorporated feedback from students to evaluate and
improve their teaching more often than teachers uninvolved in certification.
Certified teachers read professional publications relevant to their teaching more frequently
than candidates and uninvolved teachers.
Candidates experimented with new activities and demonstrations in their classroom more
often than uninvolved teachers.
Candidates sought and used informal feedback from administrators to assess and improve
their teaching more often than certified and uninvolved teachers.

Teachers were also asked how the reflective practice activities they participated in had
affected their teaching. They responded on a five-point scale from harmed a lot to improved a
lot. Roughly 60% of the certified teachers and candidates reported that they had improved their
teaching a lot compared to only a third of uninvolved teachers (see Figure 27). Conversely, about
60% of uninvolved teachers said the activities had improved their teaching somewhat, compared
to about a third of certified teachers and candidates. Very few teachers reported that the
activities had had no effect or a harmful one.

Effect of reflective practice activities on teaching

improved a lot

improved somewhat

no effect

harmed a lot or somewhat

0 certified

candidate

o not involved

0% 20% 40% 60% 80% 100%
Percent of Respondents

Figure 27.

A similar pattern of results was seen when teachers were asked how their reflective
practice activities had affected their students' learning: more than half of the certified teachers and
candidates said the activities had improved their students' learning a lot compared to 29% of
uninvolved teachers. About 60% of uninvolved teachers reported that the activities had
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improved their students' learning somewhat compared to less than half of certified teachers and
candidates. Almost no teachers reported that they had no effect or a harmful one (see Figure 28).

Effect of reflective practice activities on students'
learning

improved a lot

improved somewhat

no effect

harmed a lot or somewhat

o certified

candidate

o not involved

0% 20% 40% 60% 80% 100%
Percent of Respondents

Figure 28.

Teachers' Perceptions of National Board Certification Process and Its Effects
Examination of group differences provides one source of information about the effects of

National Board Certification on teachers' professional development, professional services,
induction and retention in teaching, and teaching quality. A second source used in this evaluation
is the perceptions that teachers have about the effects of certification after they have been
involved in the process.

Certified teachers and candidates near completion of the certification process were asked
to complete a series of questions that focused on evaluating the National Board Certification
process. First, respondents were asked to rate the National Board Certification process as a
professional development experience. Respondents were very positive in their overall rating
with more than two-thirds (69%) rating it as excellent and another 25% rating it good. Three
percent said it was an average professional development experience and another 3% rated it as
fair or poor. Figure 29 shows that certified teachers tended to rate the certification process more
positively than candidates. This may be partly due to the fact that candidates were still in the
process of completing certification and had not had time to reflect on it. Nonetheless, both
groups rated the experience very positively.
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Figure 29.

When asked if they would recommend the National Board Certification process to their
colleagues, respondents were generally positive. Most (62%) reported they definitely would and
24% said they probably would. Another 7% reported they would probably not or definitely
not, and 7% were not sure. Certified teachers and candidates responded similarly to this
question.

Teachers were also asked to explain why they would or would not recommend
certification to their colleagues. More than three-fourths of respondents gave open-ended
answers to this question. Of these 209 teachers, 17 (8%) said they definitely or probably would
not recommend the certification process. More than half of these respondents said one reason
was because the certification process was too time consuming, and almost a fourth of them (n=4)
said it was because it was difficult. Almost 20% each (n=3) cited vague scoring/feedback and
insufficient rewards as reasons why they wouldn't recommend certification to their colleagues.
Teachers who weren't sure if they would recommend certification (n=18) cited similar reasons: a
third said it was too time consuming, 28% said the rewards were insufficient, and almost 20%
said it was difficult. In both of these groups, one or two teachers each cited a number of other
reasons including, that certification was not linked to student learning, was expensive, and
required too much paperwork.

Teachers were also asked to what extent their AEA's professional development activities
related to the National Board Certification process. Only 10% reported that they related to a
great extent, almost a fourth (23%) said to a moderate extent, another 23% said a small extent,
and almost a third (29%) reported that they did not relate at all. Fifteen percent were not sure to
what extent the two were related.

When asked if they had received any teaching awards or honors since beginning the
National Board Certification process, 29% reported that they had and 71% had not. Certified
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teachers were significantly more likely to have received awards compared to candidates, with
44% reporting they had received teaching awards compared to 7% of candidates. This is not
surprising given that certified teachers have had more time in which to do this.

Teachers were also asked if they had voluntarily mentored a beginning teacher since
beginning the National Board Certification process. Overall, 42% reported that they had and
58% had not. Certified teachers were significantly more likely to have mentored a beginning
teacher with 51% reporting they had compared to 29% of candidates. Again, certified teachers
have had more time in which to do this so the finding is not surprising.

Teachers were also asked to rate how supportive their curriculum director, principal,
superintendent, school board, and Iowa Office for Staff Development (UNI) were in their pursuit
of National Board Certification. Certified teachers and candidates responded similarly so their
data was aggregated. As Table 8 shows, approximately a fourth to a third of respondents
reported their curriculum director, superintendent, and school board were not supportive.
Roughly 20% reported each of these three was somewhat supportive. Respondents perceived
their principals to be more supportive with 59% rating them as supportive or very supportive.
Almost all respondents (85%) rated the Iowa Office for Staff Development (UNI) as very
supportive with 7% rating it as supportive.

Table 8. Teachers' perceptions of support for National Board Certification.

Person or Agency Support
for Pursuing National
Board Certification

Very
supportive Supportive

Somewhat
supportive

Not
supportive

Not
applicable

Your curriculum director 16% 9% 17% 23% 35%
n=45 n=24 n=48 n=64 n=97

Your principal 39% 20% 27% 12% 3%
n=107 n=56 n=74 n=33 n=7

Your superintendent 20% 18% 22% 29% 11%
n=54 n=51 n=62 n=80 n=30

Your school board 12% 13% 20% 34% 22%
n=32 n=36 n=54 n=92 n=60

Iowa Office for Staff 85% 7% 4% 1% 2%
Development (UNI) n=235 n=19 n=12 n=4 n=6

Teachers also responded to a series of statements about the effects of the National Board
Certification process. These statements were taken from or closely based on items from the
Survey of Florida National Board Certification Candidates (NBPTS, 1999). They were asked to
what extent they agreed or disagreed that each of the statements in Table 9 was true about them
since beginning the National Board Certification process. Teachers responded to each item on a
five-point scale from strongly disagree to strongly agree, however, for ease of interpretation the
categories have been grouped into the three main ones shown in Table 9. Certified teachers and
candidates responded similarly so their data was aggregated. As Table 9 shows, at least 80% of
respondents agreed or strongly agreed that since beginning the National Board Certification
process, they have developed stronger curricula and improved ways to evaluate student learning,
are better teachers, spend more time reflecting on their teaching and ways of improving it, and
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that the level of engagement in learning by their students and themselves has increased. At least
two-thirds of respondents agreed or strongly agreed that they more often involved parents and
other community members as resources to support their teaching practice, more easily connect
their district's standards and benchmarks to their day-to-day teaching practice, and that their
collaboration with other teachers is more focused on issues of teaching and student learning. The
only item that did not receive overwhelming agreement was teachers' response to their
involvement in professional development activities, where slightly less than half agreed this had
increased.

Table 9. Teachers' perceptions of the effects of the National Board Certification process.

Possible Effects of the National Board Certification
Process Agree or

Strongly
Agree

Neutral
Disagree

or
Strongly
Disagree

I have developed stronger curricula and improved ways to 89% 7% 4%
evaluate student learning. n=244 n=20 n=11
I believe I am a better teacher. 90% 6% 5%

n=247 n=16 n=12
I more often involve parents and other members of my 68% 22% 9%
community as resources to support my teaching practice. n=189 n=60 n=26
I more easily connect my district's standards, benchmarks
and performance assessments (i.e., state student standards)
to my day-to-day teaching practice.

70%
n=191

21%
n=59

8%
n=22

The level of engagement in learning by my students and 83% 12% 6%
myself has increased. n=228 n=31 n=15
My collaboration with other teachers is more focused on 68% 24% 8%
issues of teaching and student learning. n=186 n=66 n=20
My involvement in professional development activities 48% 34% 18%
has increased. n=132 n=92 n=50
I spend more time reflecting on my teaching and ways of 91% 6% 3%
improving it. n=248 n=17 n=9

Principal Survey Methods
The final source of information about the effects of National Board Certification is the

perceptions of principals who have had teachers in their schools participate in certification.
Principal Survey Sample
In Spring 2001, a sample of 287 principals in Iowa was selected to participate in this

study. These individuals were selected because at least one teacher in their school had been
involved in the National Board Certification process. A self-report survey and self-addressed
envelope were mailed to principals in mid-February, 2001. Overall, 47% of the principals
surveyed responded. All 134 were included in the final data set, however, 4.5% of the
respondents reported that they had not had one or more teachers in their school participate in the
National Board Certification process. Consequently, these individuals were unable to complete
all of the survey questions. Because we were not seeking a representative sample of principals,
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their demographic characteristics are presented but not compared to those of the state population
of principals.

Description of Principal Survey
A four-page survey was created to gain a better understanding of principals' perceptions

of National Board Certification, including their familiarity and agreement with the philosophy of
National Board Certification, with its connection to their school improvement plan and AEA's
professional development activities, and with teacher compensation and certification. Principals
are also asked about their perceptions of the effects of certification on participating teachers'
collaboration, school climate, teaching, professional development, professional services, reflective
practices, and student learning. Finally, they were asked about their level of involvement in
teachers' certification process and their support for certification of administrators. Some of the
items are identical to those on the teacher survey so that information from both sources can be
compared.

Principal Survey Results
Demographics
Several demographics questions were included to gain an understanding of the sample. Of

the 134 respondents, 61% were male and 29% were female. The respondents' average years of
administrative experience was 12.74 (median=12), ranging from 1 to 35 years. Figure 30 shows
that 44% of respondents had 10 or fewer years of total administrative experience, 25% had 11-15
years, and 31% had 16 or more years experience. Respondents' average years of administrative
experience at their current school was 7.85 (median=6), ranging from 1 to 33 years. Almost half
the respondents (44%) had fewer than six years of administrative experience at their current
school, roughly 25% had been there 6-10 years, and almost 30% had 11 or more years experience
at their current school (see Figure 31). Figure 32 shows the percent of respondents by size of
school district. Almost half (46.5%) worked in school districts with less than 1,000 students,
and roughly 25% were in districts with 2,500 or more students.
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Figure 30.
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Figure 31.

Percent of respondents by the number of students
enrolled in their school district (n=134)
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Familiarity and agreement with NBC Teaching Standards
Most principals (59%) reported that they were either very familiar or fairly familiar with

National Board Certification for teachers. Only about 5% said they were not at all familiar (see
Figure 33). Almost three-fourths (72%) agreed or strongly agreed with the overall vision of
education described in the National Board Professional Teaching Standards, about 20% were
neutral, and 6% either disagreed or strongly disagreed (see Figure 34).

Respondents' familiarity with National Board
Certification (n=134)

Very familiar

Fairly familiar

Somewhat familiar

Not at all familiar

-

119%

140%

j 5%

36%

-1 I
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Figure 33.

Respondents' agreement with the vision of
National Board Certification Teaching Standards

(n=123)
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_

Disagree
_
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I 17%
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Figure 34.

Respondents were also asked to what extent the National Board Certification standards
were connected to their school improvement plan and AEA professional development activities.
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As Table 10 shows, half the respondents reported that National Board Certification standards
were not at all connected or connected to a small extent with their school improvement plan.
Roughly a third reported that they were connected to a moderate or great extent, and almost 15%
said they were not sure. Similar responses were seen when respondents were asked to what
extent their AEA professional development activities were related to the National Board
Certification process: almost half (47%) reported not at all or to a small extent, almost a fourth
(23%) said a moderate or great extent, and almost a third (31%) said they were not sure.
Teachers were also asked to what extent the National Board Certification process was related to
their AEA professional development activities. As Figure 35 shows, compared to principals,
teachers were more likely to report that the two were related to a great extent or not at all.
Conversely, principals were more likely to report that they were not sure of the extent to which
the two were related.

Table 10. Principals' perceptions of National Board Certification and its relation to
school improvement and AEA professional development.

Question Great Moderat Small Not at Not
extent e extent extent all sure

To what extent are the National Board Certification
standards connected to your school improvement
plan?
To what extent do your AEA's professional
development activities relate to the National Board
Certification process?

8% 29% 27% 23% 14%
n=10 n=36 n=34 n=29 n=17

3% 20% 32% 15% 31%
n=4 n=25 n=41 n=19 n=39
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Comparison of teacher and principal perceptions of the
relationship of National Board Certification to AEA
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Figure 35.

Principals were also asked if teachers' compensation should be tied to National Board
Certification. As Figure 36 shows, more than half (56%) said it definitely or probably should be
tied to it, more than a third (36%) said it should definitely not or probably not, and about 10%
were not sure. When asked if they were using Phase III funds to support teachers' National
Board Certification process, almost all (84%) reported that they were not, 11% said they were,
and 5% said it did not apply to them.
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Principals' belief that National Board Certification
should be tied to teacher compensation (n=128)
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Figure 36.

Level of Involvement in Teachers' Certification Process
Principals were asked to what extent they had been involved in their teachers' pursuit of

National Board Certification. As Figure 37 shows, 10% said they had been involved to a great
extent, about a third to a moderate extent, almost half (46%) to a small extent, and about 10% had
been not at all involved. To get a better sense of how they were involved, we asked them to
identify which activities they participated in as part of their involvement in their teachers'
National Board Certification process. As Figure 38 shows, almost all (83%) of respondents said
they provided informal encouragement to teachers; more than half said they provided formal
recognition; almost half said they exchanged informative memos; about a third each located
resources to assist teachers and reviewed portfolios or videotapes; about a fourth each provided
coaching and videotaping; 15% provided district financial support, and less than 10% said they
participated in none of the activities listed.
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Appendix A

Table Al. Number and percent of total respondents by involvement in National Board
Certification.

Involvement in National Board Certification Process

None, because I'm unaware of it 3.3%
n=18

None, and I am not interested 28.6%
n=157

None, but I am interested 11.9%
n=65

I withdrew, and I do not intend to restart 1.8%
n=10

I withdrew, but I intend to restart 1.3%
n=7

Future advanced candidate* 0.5%
n=3

Current advanced candidate** 4.4%
n=24

Currently pursuing certification*** 17.0%
n=93

I was certified before 1998 2.4%
n=13

I was certified in 1998 0.9%
n=5

I was certified in 1999 17.5%
n=96

I was certified in 2000 10.4%
n=57

*Future advanced candidates are teachers who completed the certification process but did
not receive the score to become certified. They are eligible to "bank" their scores by rebuilding a
portion(s) of their portfolio or retake an assessment center exercise question. There is a two-year
time limit to complete this process.

**Current advanced candidates are the same as above but they have just completed
rebuilding their portfolio and have sent their entries to the NBPTS this Spring.

***Currently pursuing certification are teachers who have participated in the process for
the first time during this past year.
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Table A2. List of items included in each scale.

Scale General
Teacher
Survey

Early
Childhood
Generalist

Survey

Middle
Childhood
Generalist

Survey

Adolescence
& Young

Adulthood/
Science
Survey

School Support 3a-3h 3a-3h 3a-3h 3a-3h
Collaboration 6a-6j 6a-6j 6a-6j 6a-6j

Reflective Practice 9a-9j 9a-9j 9a-9j 9a-9j

Professional
Development

12a-12k 12a-12k 12a-12k , 12a-12k

Professional Services 15a-15k 15a-15k 15a-15k 15a-15k
Proposition 1 - 18a-18f, 20a 18a-18g, 20a-

20b
18b-18c, 18k-

181, 19i

Proposition 2 - 18g-18h, 20b-
20o

18h, 18q, 20c-
20j, 21a-21h

18d-18e, 18g-
18j, 19a-19h,
20a-20f, 20h-
20k, 21k, 22a-
22b, 22d-22e

Proposition 3 - 18i-18n, 20p,
21a-21j, 22a-

22g

18i-18n, 18r,
21i-21k, 22a-

22f

18f, 18m, 20g,
21a-21j, 22c

Proposition 5 - 18o-18p, 22h-
22k

18o-18p, 22g-
22j

18n, 22f-22h
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Respondents' level of involvement in teachers'
National Board Certification process (n=127)
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Figure 37.

Percent of respondents who participated in each activity to
support their teachers' National Board Certification process
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Perceptions of the National Board Certification Process & Its Effects
School Climate
Principals were asked to what extent the National Board Certification process had

affected teachers' teaching, conflict among teachers, and the learning climate within their school
As Table 11 shows, very few respondents (11%) said that teachers' pursuit of National Board
Certification had interfered to a moderate or great extent with teachers' teaching and almost half
said it had not interfered at all. Similarly, less than 10% reported that involvement in certification
had created conflict among teachers at their school to a moderate or great extent and almost two-
thirds said it had not created conflict at all. Almost a third of respondents (32%) reported that
their teachers' involvement in certification had improved the culture or learning climate in their
school to a moderate or great extent. More than half, however, reported that it had improved the
learning climate to a small extent or not at all.

Table 11. Principals' perceptions of the effects of the National Board Certification
process.

Consequences of the National
Board Certification Process Great

extent
Moderat
e extent

Small
extent

Not at
all

Don't
know

Interfered with your teachers' teaching while they 2% 9% 38% 42% 9%
were pursuing certification. n=3 n=11 n=48 n=53 n=12
Created conflict among teachers at your school. 3% 6% 19% 66% 6%

n=4 n=8 n=24 n=85 n=7
Improved the culture or learning climate in your 6% 26% 28% 28% 11%
school. n=8 n=33 n=36 n=36 n=14

Teachers' Collaboration
Collaboration among teachers and others involved in education has been identified as an

important outcome of the National Board Certification process. Because of this, principals were
asked if the National Board Certification process had improved or harmed collaboration between
their teachers involved in this process and others, including colleagues, parents and community
resources. None of the respondents reported that involvement in National Board Certification
had harmed teachers' collaboration a lot so this response category was omitted from the Table
12. Very few (less than 5%) respondents reported that involvement in this process had harmed
any of the 12 activities somewhat. Similarly, less than 5% of respondents reported that
certification had improved any of the 12 collaborative activities a lot. About half to three-fourths
of the principals (52-77%) reported no change in teachers' collaboration with the other
individuals or groups listed below. Between 5 and 30% of principals said that teachers'
collaboration had improved somewhat. At least a fourth of respondents said that teachers'
collaboration with other teachers had improved somewhat in several ways including: improving
instructional strategies, staff development, mentoring other teachers, and making important
educational decisions'in the school. About 20% reported that teachers' collaboration with other
teachers on curriculum development, course content, and research projects had improved

47 60



Impact Study of NBC Pilot Project
2001 Evaluation Report

somewhat. Sizable percentages of respondents (10-20%) said they did not know if the National
Board Certification process had improved or harmed the teachers' collaborative activities.

Table 12. Principals' perceptions of the effects of the National Board Certification
process on collaboration between teachers involved in the process and others.

Collaboration
Among Teachers Improve

d a lot

Improve
d

somewh
at

No
change

Harmed
somewh

at Don't
know

Other teachers to improve instructional strategies? 3% 30% 52% 3% 12%
n=4 n=38 n=65 n=4 n=15

Other teachers on curriculum development? 2% 20% 62% 1% 15%
11=3 n=25 n=78 n=1 n=19

Other teachers on staff development? 3% 25% 58% 0% 14%
n=4 n=31 n=73 n=0 n=18

Other teachers through mentoring? 3% 26% 55% 0% 11%
n=4 n=35 n=73 n=0 n=14

Other teachers on textbook selection committees? 0% 5% 77% 1% 18%
n=0 n=6 n=97 n=1 n=22

Other teachers on course content? 2% 19% 67% 1% 12%
n=2 n=24 n=84 n=1 n=15

Other teachers on research projects? 2% 19% 62% 0% 17%
n=3 n=24 n=78 n=0 n=21

Learning specialists to address the learning of special 4% 13% 69% 1% 14%
needs students? n=5 n=16 n=87 n=1 n=17
Teachers outside the school on teaching issues? 0% 18% 61% 1% 21%

n=0 n=22 n=77 n=1 n=26
School and community resources? 0% 14% 69% 0% 17%

n=0 n=18 n=87 n=0 n=21
Parents to improve student learning? 2% 18% 61% 1% 19%

n=2 n=22 n=77 n=1 n=24
Colleagues in making important educational 3% 26% 53% 4% 14%
decisions in the school? n=4 n=33 n=67 n=5 n=17

Teachers' Teaching, Professional Development, Reflective Practice, and Professional
Services

Principals were asked if they agreed or disagreed that the teachers at their school who had
participated in the National Board Certification process did any of the 14 activities listed more
since they became certified. These statements were taken from or closely based on items from
the Survey of Florida National Board Certification Candidates (NBPTS, 1999) (see Table 13).
Well over half the respondents agreed or strongly agreed that certified teachers at their school
developed stronger curricula and improved ways to evaluate student learning; were better
teachers; more easily connected the district's standards, benchmarks, and performance
assessments to their day-to-day teaching practices, increased the level of engagement in learning
by their students and themselves; were more focused on issues of teaching and student learning;
enhanced the instructional strategies they use; enhanced course content in their classrooms; and
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reflected more on their teaching and ways of improving it. Slightly less than half the respondents
believed these teachers were more involved in professional development activities, and about a
third said the teachers served on more education task forces, taught more in-service workshops,
and involved parents and community members more often as resources to support their teaching
practice.

Table 13. Principals' perceptions of the effects of the National Board Certification
process.

Effects of National Board Certification
Agree or
Strongly
Agree

Neutral
Disagree or

Strongly
Disagree

Don't
know

Belong to more professional organizations. 23% 32% 22% 22%
n=29 n=39 n=28 n=27

Receive more grants or awards for teaching. 20% 35% 30% 15%
n=25 n=43 n=36 n=18

Serve on more local, state, or national 34% 25% 27% 15%
education task forces. n=41 n=31 n=33 n=18

Teach more in-service workshops. 32% 25% 33% 10%
n=39 n=31 n=41 n=12

Develop stronger curricula and improved ways 63% 15% 13% 10%
to evaluate student learning. n=77 n=18 n=15 n=12

Are better teachers. 58% 19% 16% 7%
n=72 n=23 n=19 n=9

Involve parents and other members of the
community more often as resources to
support their teaching practice.

33%
n=40

33%
n=41

23%
n=28

11%
n=14

More easily connect the district's standards,
benchmarks and performance assessments 57% 23% 13% 8%
(i.e., state student standards) to their day-
to-day teaching practice.

n=70 n=28 n=15 n=10

Increase the level of engagement in learning 63% 19% 10% 9%
by their students and themselves. n=77 n=23 n=12 n=11

Are more focused on issues of teaching and 64% 21% 8% 8%
student learning. n=78 n=26 n=9 n=10

Have enhanced the instructional strategies 69% 19% 4% 8%
they use. n=-84 n=23 n=6 n=10

Have enhanced the course content in their 60% 24% 8% 7%
classrooms. n=74 n=30 n=10 n=9

Are more involved in professional 47% 25% 17% 12%
development activities. n=57 n=30 n=20 n=15

Reflect more on their teaching and ways of 69% 17% 5% 8%
improving it. n=85 n=21 n=7 n=10

Certified teachers and candidates were also asked about their perceptions of the effects of
National Board Certification on a number of the activities identified in Table 13. Figure 39
compares the percent of teachers with principals agreeing or strongly agreeing with each
statement. Compared to principals, substantially higher percentages of teachers agreed that since
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going through National Board Certification they reflected more on their teaching and ways of
improving it, increased the level of engagement in learning by their students and themselves,
involved parents and community members more often as resources to support their teaching,
were better teachers, and developed stronger curricula and improved ways to evaluate student
learning.

Comparison of teacher and principal perceptions of the effects of
National Board Certification

Reflect more on their teaching and ways of improving it.

Are more involved in professional development
activities.

Increase the level of engagement in learning by their
students and themselves.

More easily connect the districts standards to day-to-
day teaching.

Involve parents and other community members more
often as resources to support their teaching.

Are better teachers.

Develop stronger curricula and improved ways to
evaluate student learning.

111111111111111Rill3i
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Figure 39.

Principals also were asked if they believed that their teachers were better or more
innovative because of the certification process. More than half (54%) reported that they believed
the teachers were better, slightly less than half (46%) said the teachers were about the same, and
1% said the teachers were poorer.

When asked if they perceived that there was increased student learning in the classrooms
of the National Board Certified teachers, 38% responded affirmatively, 33% said they had not
perceived increased student learning, and 30% said they did not know. If respondents reported
that they had perceived increased student learning, they were asked to provide evidence to
support their belief. Of the 38% percent or 46 principals who responded affirmatively, 42
provided an open-ended response to this question. As Figure 40 shows, principals provided a
wide range of responses. The most commonly cited evidence of increased student learning was
better teaching practices (38%), followed by student scores on benchmarks (24%), and more
parental involvement (17%). More than 10% of respondents also cited general student
achievement, observations by the principal, and observations by another teacher as evidence.
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Percent of principals who cited each reason as evidence of
increased student learning in certified teachers classrooms (n=42)
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-
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Figure 40.

Perceptions of National Board Certification Process for Administrators
Though National Board Certification for administrators does not exist, principals were

asked if they would support such a process and participate in it if it did exist. The majority of
principals responded positively when asked if they would support this type of certification.
Almost 60% reported that they probably or definitely would support this, roughly 30% said
they would probably not or definitely not, and 13% were not sure (see Figure 41). When
respondents were then asked how likely they would be to participate in National Board
Certification for administrators if it existed, fewer responded positively. Figure 42 shows that
about a third (32%) said that they would likely or very likely participate, 43% reported it was
unlikely or very unlikely they would participate, and 25% were neutral.
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Principals' support for National Board Certification
for administrators (n=133)
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Figure 41.

Principals' future participation in National Board
Certification for administrators (n=133)
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Figure 42.
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Summary

1) What are the effects of the National Board Certification Pilot Project on teachers'
professional development?

Results indicate that certified teachers and candidates are,participating in a wider range of
professional development activities than teachers not involved in certification. Of 11 different
professional development activities presented, the median number that certified teachers and
candidates reported participating in during the last 12 months was six compared with four for
teachers not involved in certification.

Compared to teachers not involved in certification, certified teachers and candidates were
more likely to have:

Had colleagues critique their teaching.
Observed other teachers teaching as part of their own professional development.
Been active in a professional organization(s).
Made presentations at professional meetings.
Attended a state or national professional association meeting.
Participated in professional development beyond licensure renewal requirements.

Certified teachers also were more likely than candidates or uninvolved teachers to have
published in professional journals.

The three teacher groups were similar in the percentages reporting that they:
Attended AEA-sponsored professional development activities/workshops.
Participated in individual or collaborative research on a topic of interest to them
professionally.
Were mentored by another teacher in a formal relationship.
Did graduate degree work relevant to their teaching.

Teachers were generally similar in the frequency with which they participated in these
activities. In six of the eight activities, more than half the teachers reported that they participated
1-2 times during the last 12 months. The only differences were seen in that:

Candidates reported having colleagues critique their teaching significantly more often
than certified teachers and those not involved in certification.
Candidates reported participating in individual or collaborative research on a topic of
interest to them professionally significantly more often than certified teachers.
Teachers uninvolved in certification did not differ from the other two groups in the
frequency of this activity.

2) What are the effects of the national board certification Pilot Project on teachers'
provision of professional services to school districts?

Results indicate that certified teachers are providing a wider range of professional services
to their school districts than teachers who have not been involved in certification. The number of
services provided by candidates was midway between those of certified and uninvolved teachers
but was not different from these other two groups. Of 11 different professional services
described, the median number that certified teachers reported providing during the last 12 months
was six, compared with candidates' five, and uninvolved teachers' four.

" 66



Impact Study of NBC Pilot Project
2001 Evaluation Report

Compared to teachers not involved in certification, certified teachers and candidates were
more likely to have provided eight of the 11 services listed, including:

Developing curricular materials for their department.
Conducting professional development activities for colleagues.
Critiquing the instructional approaches of their colleagues.
Serving as a resource for their colleagues.
Presenting demonstrations of successful teaching practices.
Serving in a leadership capacity in their comprehensive school improvement plan.
Serving on a school or district curriculum committee.
Providing other professional services to their school or school district.

Certified teachers also were more likely to have received local, state, or national grants for
teaching compared to the other two teacher groups.

The only similarities among the three teacher groups were the percentages reporting that
they mentored a beginning teacher in a formal relationship and mentored a student teacher in a
formal relationship.

The teacher groups were mostly similar in the frequency with which they provided these
services. Of the six activities listed, differences were seen in only two of them:

Candidates reported that they developed curricular materials for their department
more frequently than certified teachers and those not involved in certification.
Candidates and certified teachers reported that they served as a resource for their
colleagues more often than teachers not involved in certification.

3) What are the effects of the National Board Certification Pilot Project on teacher
induction and retention in Iowa?

The three teacher groups were generally similar in their responses to questions regarding
teacher retention in Iowa. The mean number of years teachers planned to remain in teaching was
roughly the same (about 12) and only 3% of respondents said they planned to discontinue
teaching at the end of the school year. Almost two-thirds of teachers reported they planned to
continue teaching until they were eligible for retirement or as long as they were physically able
and about 20% were undecided. Less than 10% each said they would continue teaching until
they could move into a non-teaching position within education, unless something better came
along, or definitely planned to leave teaching as soon as they could. Though the percentages were
quite small, teachers not involved in certification were more likely to report that they definitely
planned to leave teaching. Almost all teachers (82%) reported that it was unlikely or very
unlikely that they would move to a different state to teach; less than 10% reported it was likely
or very likely. Most teachers (70%) also reported that it was unlikely or very unlikely that they
would leave teaching for another career; 12% said it was likely or very likely.

The three teacher groups were also similar in their selection of the five most effective
steps that could be taken to encourage teachers to remain in teaching. Of the 16 steps presented,
almost all teachers identified higher salaries as one of the five most effective steps and more than
half identified decreased class size. More effective student discipline, better fringe benefits and
reduced workload were all identified by at least 40% of respondents. Significant differences
between teacher groups were seen in the percentages selecting six of the 16 steps: certified
teachers were more likely to identify more support for new teachers and performance-based
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pay/incentives compared to teachers not involved in certification. Both certified teachers and
candidates were more likely to say improved opportunity for professional advancement was
important compared to uninvolved teachers. Conversely, teachers not involved in certification
were more likely to select increased parent involvement and more effective student discipline
compared to certified teachers. Compared to candidates, uninvolved teachers were also more
likely so say that safer schools is an important step. These differences suggest that certified
teachers, and candidates to a lesser degree, view professional advancement and performance-
based pay along with support for new teachers as more effective ways to encourage teachers to
remain in teaching compared to teachers not involved in certification. Teachers not involved in
certification, on the other hand, view improving various types of school support as more
effective ways to encourage teachers to remain in teaching.

4) What are the effects of the National Board Certification Pilot Project on teaching
quality?

Teaching quality was measured primarily by the frequency with which teachers reported
using teaching practices that reflected the NBPTS. Because collaborative and reflective practice
activities are important components of the NBPTS these are also included but examined
separately.

The content of the items addressing teaching quality were structured around the five core
propositions of the NBPTS:

1) Teachers are committed to students and their learning.
2) Teachers know the subjects they teach and how to teach those subjects to students.
3) Teachers are responsible for managing and monitoring student learning.
4) Teachers think systematically about their practice and learn from experience.
5) Teachers are members of learning communities.
Propositions 1, 2, 3, and 5 are addressed in the questions pertaining to classroom teaching

practices and are summarized separately for the three subsets of teachers who responded to these
items. Propositions 4 and 5 pertain primarily to collaboration and reflective practice and are
summarized separately as all teachers surveyed responded to these items.

Classroom Teaching Practices
Early Childhood Generalists
Results indicated that the combined certified/candidate teacher group is significantly

different from teachers not involved in certification in terms of teaching quality measured by the
NBPTS Propositions 2, 3, and 5 and in the composite teaching quality scale. Propositions 2, 3,
and 5 pertain to how well teachers know the subjects they teach and how to teach them, how
they manage and monitor student learning, and how they collaborate with others in their teaching.
The two teacher groups are similar only in terms of Proposition 1 which pertains to teachers'
commitment to students and their learning. Thus, according to these measures of teaching
quality, early childhood generalist teachers of self-contained classrooms who are certified or
candidates report that they use teaching practices consistent with NBPTS covering three of the
four major Propositions significantly more often than teachers not involved in certification.
These differences are reflected in the composite teaching quality measure as well. When
responses from all 100 teachers completing this survey were examined, differences between the
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certified/candidates teachers and those who had not been involved in certification were
substantially larger and in the same direction.

Certified/candidate teachers and teachers uninvolved in certification are similar in terms of

how well prepared they felt to teach a variety of content areas. Most rated themselves as either
well prepared or very well prepared with the exception of promoting student understanding in

the arts, teaching students whose first language is not English, and incorporating technology into

learning.

Middle Childhood Generalists
Results indicated that the combined certified/candidate teacher group is significantly

different from teachers not involved in certification in terms of teaching quality measured by the

NBPTS Propositions 1 and 3, and by the composite teaching quality scale. Propositions 1 and 3

pertain to teachers' commitment to students and their learning, and how teachers manage and
monitor student learning. Differences between the two teacher groups approached statistical

significance in Proposition 2 which reflects how well teachers know the subjects they teach and

how to teach them. The two groups are similar in terms of Proposition 5, reflecting that both

groups of teachers collaborate with community members to a similar degree. Thus, according to
these measures of teaching quality, middle childhood generalist teachers of self-contained

classrooms who are certified or candidates report that they use classroom teaching practices
consistent with NBPTS covering two of the four major Propositions and on the composite

teaching quality measure more often than teachers not involved in certification. When responses
from all 96 teachers completing this survey were examined, differences between the
certified/candidates teachers and those who had not been involved in certification were
substantially larger and in the same direction.

Results showed that compared to teachers uninvolved in certification, certified/candidate

teachers perceived themselves as being more prepared to promote student understanding in

English language arts, science, and social studies; in incorporating technology as an important

component of learning; and in making connections between and among topics within and across

disciplines.

Adolescence and Young Adulthood Science Teachers
Results indicated that certified/candidate teachers and those not involved in certification

are significantly different in terms of teaching quality measured in the NBPTS Proposition 1,
reflecting teachers' commitment to students and their learning. Two groups are similar in teaching

quality reflected in the other three Propositions and the composite score. Thus, according to

these measures of teaching quality, middle and high school level science teachers who are certified

or candidates report more frequent use of classroom teaching practices reflecting Proposition 1,
but otherwise appear similar to teachers not involved in the certification process.

Collaborative Activities
Results indicate that certified teachers and candidates are participating in significantly

more collaborative activities than teachers not involved in certification. Of the 10 different
collaborative activities described, the median number that certified teachers and candidates
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reported participating in during the last 12 months was eight compared with seven for teachers
not involved in certification.

Compared to teachers not involved in certification, higher percentages of certified teachers
and candidates reported that they:

Collaborated with teachers outside their school district to improve student learning.
Collaborated with educators from colleges, universities, or other institutions and
agencies to improve student learning.

Compared to uninvolved teachers, larger percentages of certified teachers were also more
likely to have:

Collaborated with other teachers at their school to share and improve instructional
strategies.
Coordinated course content with other teachers.
Collaborated with colleagues to develop curriculum for their school.
Candidates were more likely than uninvolved teachers to have:
Collaborated with colleagues in planning integrated curricula.
Collaborated with learning specialists to address the learning of special needs
students.

The three teacher groups were similar in the percentages reporting that they:
Met with a local group of teachers to study/discuss teaching issues.
Collaborated with colleagues to develop standards, benclunarks, and performance
assessment measures.
Collaborated with administrators to improve student learning.

The three teacher groups were also different in the frequency with which they
participated in collaborative activities presented:

Certified teachers and candidates met with a local group of teachers to study/discuss
teaching issues more often compared to teachers not involved in certification.
Candidates collaborated with other teachers at their school to share and improve
instructional strategies more often compared to uninvolved teachers.
Candidates also collaborated with learning specialists to address the learning of special
needs students more frequently compared to uninvolved teachers.
Certified teachers and candidates collaborated with teachers outside their school
district to improve student learning more often than uninvolved teachers.
Certified teachers collaborated with educators from colleges, universities, or other
institutions and agencies to improve student learning more frequently than uninvolved
teachers.

Reflective Practice Activities
Results indicate that certified teachers and candidates are participating in significantly

more reflective practice activities than teachers not involved in certification. Of the 10 different
reflective practice activities described, the median number that certified teachers and candidates
reported participating in during the last 12 months was nine and 8.5, respectively, compared with
eight for teachers not involved in certification.
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As Table 7 shows, compared to teachers not involved in certification, higher percentages
of certified teachers and candidates reported that they:

Incorporated feedback from parents to evaluate and improve their teaching.
Incorporated recent research findings into their teaching.
Used student work to assess their teaching.

Certified teachers were more likely than uninvolved teachers to have:
Incorporated feedback from students to evaluate and improve their teaching.
Read professional publications relevant to their teaching.
Conducted action research projects in their classroom.
Experimented with new instructional strategies in their classroom.
Experimented with new activities and demonstrations in their classroom.

The three teacher groups were similar in the percentages that reported they:
Sought and used informal feedback from administrators to assess and improve their
teaching.
Deliberately aligned instruction with their school's comprehensive school
improvement plan.

The three teacher groups differed in the frequency with which they participated in almost
half the activities:

Candidates incorporated feedback from parents to evaluate and improve their teaching
more often compared to certified and uninvolved teachers.
Certified teachers and candidates incorporated feedback from students to evaluate and
improve their teaching more often than teachers uninvolved in certification.
Certified teachers read professional publications relevant to their teaching more
frequently than candidates and uninvolved teachers.
Candidates experimented with new activities and demonstrations in their classroom
more often than uninvolved teachers.
Candidates sought and used informal feedback from administrators to assess and
improve their teaching more often than certified and uninvolved teachers.

Perceptions of the National Board Certification Process & Its Effects
Examination of group differences provides one source of information about the effects of

National Board Certification on teachers' professional development, professional services,
induction and retention in teaching, and teaching quality. A second source used in this evaluation
is the perceptions that teachers have about the effects of certification after they have been
involved in the process. The final source is the perceptions of principals who have had teachers
in their schools participate in certification. Teachers' and principals' perceptions of the effects of
certification will be summarized in turn.

Teachers' Perceptions
Certified teachers and candidates near completion of the process rated the National Board

Certification process very positively as a professional development experience: more than two-
thirds gave it the highest rating (excellent) and another 25% rated it as good. Three percent said it
was an average professional development experience and another 3% rated it as fair or poor.
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Similarly, more than 60% said they definitely would recommend the National Board Certification
process to their colleagues and 24% said they probably would. Another 7% reported they would
probably not or definitely not, and 7% were not sure.

Almost all teachers (80% or more) agreed or strongly agreed that since beginning the
National Board Certification process, they have developed stronger curricula and improved ways
to evaluate student learning, are better teachers, spend more time reflecting on their teaching and
ways of improving it, and that the levels of engagement in learning by their students and
themselves have increased. At least two-thirds of respondents agreed or strongly agreed that
they more often involved parents and other community members as resources to support their
teaching practice, more easily connect their district's standards and benchmarks to their day-to-
day teaching practice, and that their collaboration with other teachers is more focused on issues
of teaching and student learning. The only item that did not receive overwhelming agreement was
teachers' response to their involvement in professional development activities, where slightly less
than half agreed or strongly agreed it had increased. Less than 10% disagreed or strongly
disagreed with any of the statements except the one regarding increasing involvement in
professional development.

Principals' Perceptions
Principals were generally familiar with National Board Certification and most of them

agreed with the overall vision of education described in the National Board Professional Teaching
Standards. Almost a third of the principals reported that their teachers' involvement in
certification had improved the culture or learning climate in their school to a moderate or great
extent. More than half, however, reported that it had improved the learning climate to a small
extent or not at all.

Principals generally perceived no effect of the National Board Certification process on
teachers' collaborative activities. At least a fourth of respondents, however, said that teachers'
collaboration with other teachers had improved somewhat in several ways including: improving
instructional strategies, staff development, mentoring other teachers, and making important
educational decisions in the school. Sizable percentages of respondents (10-20%) said they did
not know if the National Board Certification process had improved or harmed the teachers'
collaborative activities.

Principals were asked if the certified teachers at their school who had participated in the
National Board Certification process participated in any of 14 various activities more since they
became certified. Well over half the respondents agreed or strongly agreed that certified teachers
at their school developed stronger curricula and improved ways to evaluate student learning; were
better teachers; more easily connected the district's standards, benchmarks, and performance
assessments to their day-to-day teaching practices, increased the level of engagement in learning
by their students and themselves; were more focused on issues of teaching and student learning;
enhanced the instructional strategies they use; enhanced course content in their classrooms; and
reflected more on their teaching and ways of improving it. Slightly less than half the respondents
believed these teachers were more involved in professional development activities, and about a
third said the teachers served on more education task forces, taught more in-service workshops,
and involved parents and community members more often as resources to support their teaching
practice.
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Compared to principals, substantially higher percentages of teachers agreed that since
going through National Board Certification they reflected more on their teaching and ways of
improving it, increased the level of engagement in learning by their students and themselves,
involved parents and community members more often as resources to support their teaching,
were better teachers, and developed stronger curricula and improved ways to evaluate student
learning.

More than half the principals believed that their teachers were better or more innovative
because of the certification process while slightly less than half (46%) said the teachers were
about the same. Almost 40% of the principals perceived that there was increased student
learning in the classrooms of the National Board Certified teachers, while a third said they had
not perceived this, and another 30% said they did not know.

60 7 3



Impact Study of NBC Pilot Project
2001 Evaluation Report

Discussion
The primary questions guiding this evaluation were "What has been the effect of the

National Board Certification Pilot Project in Iowa on teachers' professional development,
professional services provided to school districts, induction and retention in teaching, and
teaching quality?" As stated in the NBPTS mission, improving student learning is a central goal
of certification. This study did not incorporate student learning primarily because the Legislature
did not specifically request this information and because of the short time frame and limited
available resources. While not measuring student learning directly, this study examines several
variables linked to student learning including teacher professional development, classroom
teaching practices, reflective practice, and collaboration with other stakeholders in education.

The general findings indicate that teachers who have been involved in National Board
Certification in Iowa are more involved in professional development activities, collaborative
activities, and reflective practice activities; provide more professional services to their school
districts; and differ in their teaching quality compared to teachers who have not been involved in
the certification process.

The results for teaching quality, as measured by classroom teaching practices, varied
across the three different subgroups of teachers who completed this section of the survey. More
differences were seen between the certified/candidate teachers and those not involved in
certification in the Early Childhood and Middle Childhood Generalists groups than the
Adolescence/Young Adulthood Science group. These differences were seen between
certified/candidates and uninvolved teachers on NBPTS Proposition 2 (Teachers know the
subjects they teach and how to teach those subjects to students) and Proposition 3 (Teachers are
responsible for managing and monitoring student learning). Differences seen in these two
propositions suggest that certified/candidate teachers appreciate how knowledge in their subjects
is created, organized, and linked to other disciplines; command specialized knowledge of how to
convey subjects; and generate multiple paths to knowledge more so than teachers uninvolved in
certification. Further, candidates and certified teachers more frequently use multiple methods to
meet their teaching goals, use group learning, value student engagement, and assess student
progress compared to uninvolved teachers.

The teacher groups were mostly similar in terms of induction and retention in teaching. In
general, teachers in this sample appear very committed to teaching in Iowa. Most reported that
they had no plans to leave Iowa to teach in another state or to leave teaching for another career
and almost two-thirds indicated that they planned to continue teaching until retirement or
beyond. Certified teachers and candidates were more likely to report that they planned to work
beyond retirement age compared to teachers not involved in certification. Though the
percentages were quite small, teachers not involved in certification were more than twice as likely
to report that they definitely planned to leave teaching compared to teachers who have been
involved in the certification process. Interestingly, slightly more certified teachers said they were
undecided in their plans to continue teaching compared to the other two groups.

Teachers involved in certification also differed from uninvolved teachers in their
responses to six of the 16 strategies presented to retain teachers. These differences suggest that
certified teachers, and candidates to a lesser degree, view professional advancement and
performance-based pay along with support for new teachers as more effective ways to encourage
teachers to remain in teaching compared to teachers not involved in certification. Teachers not
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involved in certification, on the other hand, view improving various types of school support as
more effective ways to encourage teachers to remain in teaching.

One limitation of this study is the reliance on self-report data. Evaluation studies of
science reform (e.g., Schwager & Tushnet, 1995) have found correlations between teacher self-
report data and classroom observation data to vary widely. Further, the classroom teaching
measures used in this study may not be sensitive to the many interactions and changes taking
place in a classroom. The frequency of teaching practices also does not inform us about the
quality of the teaching practices. However, it should be noted that the NBPTS requires
submission of teaching videotapes and student work samples that are scored against the
standards.

Another limitation of this study is that causality cannot be inferred from it. Teachers
who complete certification may be different from those who do not prior to participating in the
process. Many of the results in this study suggest that change does occur during the process,
however, as teachers who are candidates often score midway between certified teachers and those
not involved in certification. As noted above, this type of design was selected because of the
short time span provided for this study. A more thorough examination of the effects of National
Board Certification would include a longitudinal design in order to examine changes in teachers'
professional activities and teaching practices. It is also noteworthy that teachers, and principals
to a lesser extent, perceived positive changes in their professional activities and teaching quality
after they had been involved in National Board Certification.
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Table A3. Reliability estimates for general teacher survey scales.

Scale
General Teacher Survey
# items

School Support
8

n=520
.80

Collaboration
10

n=541
.72

Reflective Practice
10

n=525
.63

Professional Development
11

n=529
.65

Professional Services 11

n=511
.69

Table A4. Reliability estimates for classroom teaching practices scales by teaching level.

Scale
Early Childhood

Generalist
Middle Childhood

Generalist

Adolescence &
Young Adulthood/

Science

# items # items # items

Proposition 1
7

n=91
.76

9

n=99
.79

5

n=43
.69

Proposition 2
16

n=90
.87

18

n=97
.87

29
n=39

.86

Proposition 3
24

n=84
.90

16

n=83
.85

15

n=36
.78

Proposition 5
6

n=92
.86

6

n=100
.82

4

n=43
.58

Composite
53

n=79
.95

49
n=79

.94
53

n=33
.91
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Table A5. Percent of respondents by teacher group and number of times they reported
participating in each professional development activity during the past 12 months.

Professional Development
Activities During the Past 12

1VIonths

Teacher
Group n

Number of Times Participated

1-2 3-9 10 or
more

Had colleagues critique my teaching. not involved 68 68% 25% 7%
candidate 70 43% 48% 9%
certified 84 63% 32% 5%

Observed other teachers teaching as not involved 78 62% 22% 16%
part of my own professional candidate 55 56% 29% 15%
development. certified 85 57% 35% 8%
Attended AEA-sponsored professional not involved 201 57% 42% 1%
development activities/workshops. candidate 91 54% 40% 6%

certified 121 59% 36% 6%
Was active in a professional not involved 135 48% 39% 13%
organization(s). candidate 79 44% 30% 26%

certified 122 32% 51% 18%
Participated in individual or not involved 108 55% 36% 9%
collaborative research on a topic of candidate 63 37% 47% 16%
interest to me professionally. certified 88 56% 35% 9%
Made presentations at professional not involved 60 59% 38% 3%
meetings. candidate 56 61% 32% 7%

certified 91 62% 29% 10%
Attended a state or national not involved 82 80% 20% 0%
professional association meeting. candidate 56 73% 22% 6%

certified 103 74% 23% 3%

Participated in professional not involved 183 51% 40% 9%
development beyond licensure renewal candidate 114 46% 38% 16%
requirements. certified 146 49% 35% 16%

BESTCOPYAVAILABLE
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Table A6. Percent of respondents by teacher group and number of times they reported
participating in each professional service activity during the past 12 months.

Professional Service Activities
During the Past 12 Months

Teacher
Group n

Number of Times Participated

1-2 3-9 10 or
more

Developed curricular materials for not involved 180 43% 39% 18%
my department. candidate 99 26% 53% 21%

certified 146 41% 42% 17%
Conducted professional development not involved 75 68% 29% 3%
activities for colleagues. candidate 63 54% 40% 6%

certified 104 53% 36% 12%
Critiqued the instructional not involved 34 47% 47% 6%
approaches of my colleagues. candidate 33 49% 39% 12%

certified 68 54% 29% 16%
Served as a resource for my not involved 198 31% 44% 25%
colleagues. candidate 110 18% 48% 34%

certified 157 20% 43% 37%
Presented demonstrations of not involved 65 59% 29% 13%
successful teaching practices. candidate 52 53% 41% 6%

certified 72 49% 31% 21%
Provided other professional services not involved 65 31% 31% 38%
to my school or school district. candidate 47 28% 50% 22%

certified 71 19% 54% 27%

9 EST COPY AVAILABLE
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Table A7. Perceptions of teaching preparation of Early Childhood Generalists by teacher
group.

Teaching Preparation Teacher Group n

Not at all
or not

adequately
prepared

Somewhat
well

prepared
Well

prepared

Very well
prepared

To make connections
between and among topics
within and across disciplines.

not involved
certified/candidate

29
38

0%
0%

10%
11%

48%
37%

41%
53%

To promote student
understanding in English
language arts.

not involved
certified/candidate

29
38

0%
0%

10%
5%

31%
40%

59%
55%

To promote student
understanding in
mathematics.

not involved
certified/candidate

29
38

0%
0%

10%
11%

38%
58%

52%
32%

To promote student
understanding in science.

not involved
certified/candidate

29
38

0%
5%

21%
18%

41%
45%

38%
32%

To promote student
understanding in social
studies.

not involved
certified/candidate

29
38

0%
3%

7%
18%

55%
45%

38%
34%

To promote student
understanding in the arts.

not involved
certified/candidate

28
35

7%
3%

36%
37%

43%
37%

14%
23%

To teach students whose first
language is not English.

not involved
certified/candidate

28
36

57%
50%

36%
39%

0%
11%

7%
0%

To incorporate technology as
an important component of
learning.

not involved
certified/candidate

29
38

14%
13%

28%
50%

35%
24%

24%
13%
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Table A8. Perceptions of teaching preparation of Middle Childhood Generalists by
teacher group.

Teaching Preparation Teacher Group n

Not at all
or not

adequately
prepared

Somewhat
well

prepared
Well

prepared

Very well
prepared

To make connections
between and among topics
within and across disciplines.

not involved
certified/candidate

38
43

0%
2%

32%
14%

37%
33%

32%
51%

To promote student
understanding in English
language arts.

not involved
certified/candidate

39
43

0%
0%

15%
7%

49%
35%

36%
58%

To promote student
understanding in
mathematics.

not involved
certified/candidate

39
42

0%
0%

5%
5%

54%
33%

41%
62%

To promote student
understanding in science.

not involved
certified/candidate

37
41

8%
2%

35%
10%

30%
46%

27%
42%

To promote student
understanding in social
studies-history.

not involved
certified/candidate

38
42

0%
2%

18%
7%

61%
36%

21%
55%

To promote student
understanding in the arts.

not involved
certified/candidate

37
43

35%
21%

30%
35%

22%
28%

14%
16%

To promote student
understanding in health.

not involved
certified/candidate

38
41

8%
7%

37%
20%

40%
51%

16%
22%

To incorporate technology as
an important component of
learning.

not involved
certified/candidate

39
43

15%
9%

46%
26%

31%
42%

8%
23%

To teach students whose first
language is not English.

not involved
certified/candidate

36
33

64%
60%

19%
24%

14%
6%

3%
9%
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Table A9. Percent of respondents by teacher group and number of times they reported
participating in each collaborative activity during the past 12 months.

Collaborative Activities
During the Past 12 Months Teacher

Group n
Number of Times Participated

1-2 3-9 10 or
more

Met with a local group of teachers to not involved 223 24% 51% 25%
study/discuss teaching issues. candidate 105 15% 46% 39%

certified 154 10% 53% 37%
Collaborated with other teachers at not involved 222 22% 51% 27%
my school to share and improve candidate 105 18% 39% 42%
instructional strategies. certified 157 15% 50% 35%
Coordinated course content with not involved 200 30% 43% 26%
other teacher candidate 98 24% 42% 34%

certified 147 18% 52% 29%
Collaborated with colleagues to not involved 189 33% 52% 15%
develop curriculum for my school. candidate 95 27% 47% 25%

certified 142 28% 51% 21%
Collaborated with colleagues to not involved 204 27% 59% 14%
develop standards, benchmarks, and candidate 91 29% 62% 10%
performance assessment measures. certified 139 26% 63% 12%
Collaborated with colleagues in not involved 148 40% 47% 13%
planning integrated curricula. candidate 85 33% 39% 27%

certified 105 36% 43% 21%
Collaborated with learning specialists not involved 203 35% 38% 27%
to address the learning of special candidate 105 21% 44% 35%
needs students. certified 138 20% 49% 31%
Collaborated with administrators to not involved 173 38% 50% 12%
improve student learning. candidate 87 32% 47% 21%

certified 121 29% 57% 14%
Collaborated with teachers outside my not involved 129 59% 34% 6%
school district to improve student candidate 73 37% 49% 14%
learning. certified 111 41% 42% 17%
Collaborated with educators from
colleges, universities, or other
institutions and agencies to improve
student learning.

not involved
candidate
certified

112
69
100

55%
41%
37%

38%
48%
44%

6%
12%
18%
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Table A10. Percent of respondents by teacher group and number of times they reported
participating in each reflective practice activity during the past 12 months.

Reflective Practice Activities
During the Past 12 Months

Teacher
Group n

Number of Times Participated

1-2 3-9 10 or
more

Incorporated feedback from parents not involved 161 57% 39% 4%
to evaluate and improve my candidate 102 33% 46% 22%
teaching. , certified 131 47% 40% 13%
Incorporated feedback from students not involved 206 37% 43% 20%
to evaluate and improve my candidate 100 21% 46% 33%
teaching. certified 154 22% 46% 32%
Read professional publications not involved 240 18% 50% 32%
relevant to my teaching. candidate 111 12% 49% 40%

certified 165 9% 34% 57%
Incorporated recent research findings not involved 205 33% 45% 22%
into my teaching. candidate 108 29% 55% 17%

certified 154 25% 55% 20%
Conducted action research projects in not involved 104 58% 32% 10%
my classroom. candidate 56 44% 44% 13%

certified 87 55% 38% 7%
Experimented with new instructional not involved 231 23% 61% 16%
strategies in my classroom. candidate 111 21% 57% 22%

certified 162 27% 55% 19%
Experimented with new activities and not involved 243 15% 61% 24%
demonstrations in my classroom candidate 115 13% 50% 37%

certified 165 16% 56% 29%
Used student work to assess my not involved 229 12% 37% 51%
teaching. candidate 116 9% 38% 53%

certified 158 10% 37% 54%
Sought and used informal feedback not involved 135 65% 29% 6%
from administrators to assess and candidate 69 41% 48% 12%
improve my teaching. certified 104 54% 39% 7%
Deliberately aligned instruction with not involved 198 23% 47% 30%
my school's comprehensive school candidate 91 22% 48% 30%
improvement plan. certified 132 21% 53% 26%

BEST COPY AVAILABLE
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Appendix B
Survey Instruments

Bl. General Teacher Survey



Teaching Responsibilities and Support

1. Circle each grade you are currently teaching?

Preschool Kindergarten lst 2nd 3rd 4th 5th
6th 7th 8th

9th loth 1 1
th

12th

2. What is the main subject area you are currently teaching? (check only 1)

El Math El Social studies/history

0Science El Career & Technical Education

Art 0English/language arts

0 Music El Exceptional Needs

OPhysical Education El Other (describe)

OSelf-contained class (responsible for teaching all or most academic subjects to one class)

3. Rate your agreement with each of these statements about how your school administrators, coworkers, and
parents support your teaching effectiveness and professional development.

Support for Teaching 1

& Strongly

Professional Development
disagree

My school provides a positive climate for
1

learning.
b. My adMinistration supports my attending

professional meetings.
I

c. My administrators encourage teachers to
integrate new teaching strategies.

1

d. I have most of the equipMent and tools I need
to teacli effedively. 1

e. Teachers at my school work together to
1

improve student learning.
f. I have time during the regular school week to

work with.my colleagues on curriculum and
1

teaching.
g. My school board supports my professional

1
development activities.

h. Parents support me in my efforts to educate
their children.

2

Disagree

3

Neutral

4

Agree

5

Strongly
agree

Don't
know

3 4 __5 DK

2 3 4 .5 I)K

2 3 4 5 DK

2 . 3 4 5 l )K

2 3 4 5 DK

-, 3 4 5 1)K

2 3 4 5 DK

2 3. 4 5 I )1

4. How many years have you been employed as a teacher? years

5. Do you belong to any professional organizations? El Yes 0 No
If yes, which ones? (Please no abbreviations)

1 85

1



Collaboration

6. For each collaborative activity, please indicate whether you participated, and if yes, how often you participated
during the past 12 months (1 - 2 times, 3 - 9 times, or 10 or more times).

Collaborative Activities
During the Past 12 Months

If yes, 1 2 3 9
No Yes

--> times times

10 or
more
times

a. Met with a local group of teachers to
study/discuss teaChing issues.

b. Collaborated with other teachers at my school to.
.share and improve instructional strategies.

c. Coordinated course content with other teachers.
d. Collaborated with colleagues to deVelop

curriculum for my school..

1 2 3

e. Collaborated with colleagues to develop
standards, benchmarks, and performance
assessment measures.

f. Collabonited with colleagues in plarining,.,:' '''-
integrated currieula. .

2 3

--> 1 2 3

N - Y . ) 2

1 2 3

g. Collaborated with learning specialists to address
the learning of special needs students.

h. Collaborated with administrators to improve
student learning.

i. Collaborated with teachers outside my school
district to improve student learning.

j. Collaborated with educators from colletws,
univerSities, or other institutions and agencies to 3

iinprove student learning.

--> 1 2

2 3>
1 2 - 3

7. How have these collaborative activities affected your teaching?

0 Harmed 0 Harmed 0 No effect 0 Improved Ei Improved 0 Don't
a lot somewhat somewhat a lot know

Comments:

8. How have these collaborative activities affected your students' learning?

0 Harmed 0 Harmed 0 No effect 0 Improved 0 Improved 0 Don't
a lot somewhat somewhat a lot know

Comments:
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Reflective Practices

9. For each reflective practice activity, please indicate whether you participated, and if yes, how often you
participated during the past 12 months (1 - 2 times, 3 - 9 times, or 10 or more times).

Reflective Practice Activities
During the Past 12 Months

If yes, 1 2 3 9
No Yes

--> times times

10 or
more
times

a. Incorporated feedback from parents to evaluate
and irn rove my teaching._

b. Incorporated feedback frointudents to evaluate
and impmve my teaChing.

1 2 3

c. Read professional publications relevant to my
teaching.

d. Incorporated recent research findisrigS into thy 1.
. feaching.

e. Conducted action research projects in my
classroom.

nty ClasSrd4am.
.Experimented with neW instructiorfid strategis, in

.

g. Experimented with new activities and
demonstrations in my classroom

li: Used student work to assemy teadhink:,

i. Sought and used informal feedback from
administrators to assess and improve my.teaching.
Delilx.:rately aligned instruction with my.schook
comprehensive school intprotplan.,

10. How have these reflective practice activities affected your teaching?

0 Harmed Harmed
a lot somewhat

Comments:

El No effect 0 Improved Improved Don't
somewhat a lot know

11. How have these reflective practice activities affected your students' learning?

0 Harmed
a lot

Comments:

0 Harmed
somewhat

No effect 0 Improved
somewhat 0
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Professional Development

12. For each professional development activity, please indicate whether you participated, and if yes, how often
you participated during the past 12 months (1 - 2 times, 3 - 9 times, or 10 or more times).

Professional Development Activities
During the Past 12 Months

If yes, 1 2No Yes
times

3 9
times

10 or
more
times

a. Had colleagues critique my teaching.
h. Observed other teathers teaching:as part of my

-own prcifessiona I developmeni. '

. Attended AEA-sponsored professional
development activities/workshops.

d. Was active in.a professionitlorganizalion(s). :-
e. Participated in individual or collaborative research

on a topic of interest to me professionally.
Made pt.-4.entations Lit iirofes'siOrial 'meetings, .

g. Attended a state or national professional
association meeting.

2

2

2 3

3

- 3

3

3

2 3

Partieipated iii prbfeSsional develOpmcnt beyond
lieensure'renewal reqnirement§. _
Was mentored by another teacher in a formal
relationship.
Dkl graduatedegrec work relevant to my teachinii.
Published in professional journals.

13. How have these professional development activities

El
Harmed

a lot

Comments:

El
Harmed

somewhat

affected your teaching?

Improved
somewhat

El No effect 0 0 Improved
a lot

14. How have these professional development activities affected your students' learning?

Harmed
a lot

Comments:

El
Harmed

somewhat
0 No effect 0 Improved

somewhat

4 88

Improved
a lot 0

Don't
know

Don't
know

EST COPY AVAILABL



Professional Services

15. For each professional service activity, please indicate whether you participated, and if yes, how often you
participated during the past 12 months (1 - 2 times, 3 - 9 times, or 10 or more times).

Professional Service Activities
During the Past 12 Months

If yes, 1 2 3 -
10 or

9
No Yes more

-> times times
times

a. Developed curricular materials for my department. N Y 1 2 3
rb.7-- e.71171-1.it..Led professional development activities for

1. . colleagues. N Y ) . 3-> ,-..:..., _
N Y --> 1 2 3

N y -> I ? .

. Critiqued the instructional approaches of my
colleagues.

d... Served as a resoureefor my colleagues.
,

. Presented demonstrations of successful teaching
Iractices. N Y --> 1 2 3

".,.Mentored a beginning'telicher in 'a fOrmal:
,_.,:..):03.04.1.1q).t:,-
A. Mentored a student teacher in a formal relationaik_

h. ..ServeTri-i :IToridCFFEIT5iiriliiWiiiii- .1 ..:. .....:i

., ei)iiecliclisivelehiiglinipro*incnt plan..... .

. Received local, state, or national grants for
teaching.

. .

N Y

N
-------,---

Scir-V6d on a -sebool or district.currieuluin
comrhitiee.. .....-: . --.

i

. . t..- t.

N Y -4 1 2 3

_

k. Provided other professional services to my school
or school district. (Describe these services):

16. How have these professional service activities affected your teaching?

0 Harmed
a lot

Comments:

0 Harmed
somewhat

1:1 No effect El
Improved Improved Don't
somewhat a lot know

17. How have these professional service activities affected your students' learning?

El
Harmed

a lot

Comments:

El
Harmed

somewhat
El No effect I=1

Improved
somewhat o
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Teacher Retention in Iowa

18. For how many more years do you plan to be in teaching?

19. How long do you plan to continue classroom teaching? (Check only 1)

O Definitely plan to leave teaching as soon as I can.

O Will probably continue unless something better comes along.

El Until I can move to a non-teaching position within education (i.e., administrator, counselor,
--ciirtiCulum director, etc.).

O Until I am eligible for retirement .

121 As long as I am able (physically and mentally).

E1 Undecided at this time.

20. How likely are you to move to a different state to teach?

O Very unlikely 0 Unlikely 1:1 As likely as not 0 Likely 0 Very likely 0 Not sure
Please explain why.

21. How likely are you to leave teaching for another career?
O Very unlikely 0 Unlikely El As likely as not

Please explain why.

1:1 Likely 0 Very likely 0 Not sure

22. What are the 5 most effective steps that could be taken to encourage teachers to remain in teaching?
(Check only 5 boxes in the entire box below).

Salaries/Benefits/Advancement

El Providing higher salaries.

El

CI

El

El

El

Providing better fringe benefits (e.g., better health
insurance programs).

Providing performance-based pay or other pay
incentives to teachers.

Improving opportunities for professional
advancement.

Giving special recognition and/or special
assignments to excellent or outstanding
teachers.

Work Load

Reducing the paperwork burden on teachers.

Reducing teacher workload.

Decreasing class size.

School Support

1:1
Providing better resources and materials for

classroom use.
Improving opportunities for professional

development.
Providing more support for new teachers (e.g.,

mentor teacher programs).

El Giving teachers more authority in the school and
in their own classrooms.

El Increasing parent involvement in the school.

El Dealing more effectively with student discipline.

O Making schools safer.

Increasing standards for students' academic
performance.

23. Describe any other steps that could be taken to encourage teachers to remain in teaching:

6 .0 BEST COPY AVAILABLE



National Board Certification

24. What has been your involvement in the National Board Certification process? (Check only 1)

El None, because I'm unaware of it 0 Current advanced candidate

0 None, and I am not interested 0 Currently pursuing certification

El None, but I am interested CI I was certified before 1998

0 I withdrew, and I do not intend to restart CI I was certified in 1998

El I withdrew, but I intend to restart ID I was certified in 1999

El Future advanced candidate CI I was certified in 2000

Answer Questions 25 through 31 only if you are a National Board Certification Candidate or you are a National
Board Certified Teacher. If you have NOT already completed the National Board Certification Process or you will
NOT be cQmpleted by August 2001, please go to Question 32 on page 8.

25. How would you rate the National Board Certification process as a professional development experience?

0 Poor 0 Fair 0 Average El Good El Excellent

26. Would you recommend the National Board Certification process to your colleagues?

El Definitely not El Probably not El Probably 0 Definitely 0 Not sure

Explain why or why not?

27. To what extent do your AEA's professional development activities relate to the National Board Certification
process?

0 Not at all 0 Small extent 0 Moderate extent El Great extent 1:1 Not sure

28. Have you received any teaching awards or honors since beginning the National Board Certification process?

0 Yes 0 No

29. How supportive was each of the following in your pursuit of National Board Certification?

Person or Agency Support for Pursuing
National Board Certification Not

supportive

2
Somewhat
supportive

3

Supportive

4
Very

supportive
Not

applicable
Your curriculum director 1 2 3 4 NA
Your principal i 2

rF
3 4 NA

.. .._ i
Your superintendent NA
r.
Y

_. . ,

our-schOoLboard_ .. - , .._ NA-
Iowa Office for Staff Development (UNI) I 2 3 4 NA

30. Since beginning the National Board Certification process have you voluntarily mentored a beginning teacher?

0 Yes El No
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31. Since beginning the National Board Certification process to what extent do you disagree or agree that each of the
statements below is true about you. Answer this question only if you are a National Board Certified Teacher or are a
candidate who will complete the process by August 2001.

Possible Effects of the
National Board Certification Process

1 2
Strongly
disagree Disagree

I have developed stronger curricula and
1

improved ways to evaluate student learning.
bt2lieve I am a better teacher.

I more often involve parents and other members
of my community as resources to support my
teaching practice.

I inure easily connect my district's standards,
benchmarks and performance ziscsments.
(i.e., state student standards) to my day-to7 --

1 day teaching practice.
The level of engagement in learning by my

students and me has increased
My.colla6oratiorif yith other telithers is more

focused.on issues of taChiniand studeUi'
Jearninc,

. .

My involvement in professional development
2 3 4 5 DK

activities has increased.
spend more time reflecting anmy teaching.dnd

ways of improving it.

2

3

Neutral

4

Agree

5
Strongly

agree
Don't
know

3

3

4

4

5

5

DK

DK

DK -1

1 2 3 4 5

DK

DK

Background Information

32. The next several questions concern your education history. Please write out the full name of your major(s) and
institution. Report only degrees already earned. If you have received more than degree in a category (e.g., earned two
B.A.$), please answer the questions based on your most recent degree earned.

32a. Do you have a bachelor's degree? El Yes 0 No If yes, what year did you receive the degree?

First Major: Second Major: Institution:

32b. Do you have master's degree? 0 Yes El No If yes, what year did you receive the degree?

Major: Institution:

32c. Do you have a doctorate? 0 Yes 0 No If yes, what year did you receive the degree?

Major: Institution:

33. Gender: 0 Male El Female 34. Age: 35. Name: (optional)

36. School District: (optional) 37. School: (optional)

THANK YOU!
Please return this Iowa Office for Staff Development survey in the self-addressed stamped envelope to:

Center for Social & Behavioral Research/Sabin 221/University of Northern Iowa/Cedar Falls, IA 50614-0402
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Early Childhood Classroom Teaching

If the majority of your students are between the ages of 3 and 8, please continue. If NOT, please skip to
question 23 on page 9.

18. Please rate your agreement with each of these statements about your students and classroom teaching.

Classroom Teaching
1 2 3 4 5

Strongly Strongly
disagree Disagree Neutral Agree agree

I keep up-to-date on my knom.fledge of early-childhood
devekipmein. . .

.

I believe all my students can experience success in my
classroom.

, I recognizesignificantchatwes. in student hehavior,..r,
perforManee, and sOCial US they Mat*:

.

throughout the. year...
d. I am knowledgeable about my students' backgrounds..

,1 take:IstudeniS'SPecial
-plaimingmEriati,=illi
My students learn how to appreciate other points of
view.

1

3 4 5

2 3 4 5

gw.-Alar

. .

g. I continually .seek out new hooks, gaines, technology,:
medta,-manipulatives htil.'experiments:for ni
classroom.
Sometimes I have to rush to cover the material in the
textbook.
I emphasize student autonomy in learning.. .

I help students take responsibility for how they respond
to assignments and experiences.
Students are given choie-es about how they spend sonic
of their time each day. :

My students learn it is acceptable for learners to differ
in their ideas and explanations.

in. My classroom proVides:apositive.cliniate for students
to wiirk together:as-a cdmnnmnity bf learners.-

n. My students know it's all right to make mistakes in
learning.

0. I seek information from patents/guardians about each
student's interests, strengths, goals, and home life.

. .

. I encourage parents/guardians to share responsibility
for the academic performance of their children (e.g.,
parent/teacher or parent/school compact).

1 2 3 4

5,

1 2 3 4 5

3 4 5

2 3 4 5

9 5

2 4 5
.12,112=1X-17v7-. -,a1=4

. 5

1

1

2 3 4 5

2 3 4 5
- -

2 3 4 5
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Classroom Teaching

19. Please rate how well prepared you believe you are to do each of the following.

Teaching Preparation

.
How prepared arejou to do each of the following:

Not at all
prepared

1

2
Not

adequately
prepared

2

3

Somewhat
well

prepared

3

4

Well
prepared

4

Very

prepared

5

well Not
Applicable

a. To make conneEtiOnS- between and among
topics Within and across disciplines.,

b. To promote student understanding in English

5 NA
, ...,.:,-- ,

3 4 5 NA1 2

c. TO pronide.student. Understanding in
mathethatics: .

2 . 3 4

5

NA

. To promote student understanding in science.Fa- 1 2 3 4
_,_____.:_.. %.....,_

NA
.e.-. To PrOmotesft,dent Undcrstandina in social

: sitidies..,..:''..;.: :..1.'.:.:,. -.. -. ,:.1.::!-;;,::::''',
1 ; , NA :.

7:3-1707;;;717dent understanding in the arts.
. .g. :_rti) tOcti sttidUnt.vhi*'Iii's'i-.1drigti.*i.S.Iiii.;

' Fitslish ... ..:' : = : -,.:

1 2 3 4 5 NA
.

:. '5 NA

h. To incorporate technology as an important
component of learning.

1 2 3 4

---
5 NA

20. Below are classroom activities that some teachers use. Please indicate how often, if at all, you include each activity.

Classroom Teaching

. My students learn abont their own and other cultures in
activities.

b. In lessons, connections are made to students' daily lives.
...:- My students learn how to apply:what (hey learn to everyday

' problems.
I use concrete experiences in lessons.

e.' help students fOrm cOnnections.betWeen new knowledge and
.

,

past ideas; experience and knoWledoe.

g

My students use hands-on/manipulative materials in learning
activities.
Mrstudents use objects, charts, and graphs to represent
problems and solutions in different ways.
I ask students questions to clarify their reasoning in problem
solving.
My students use calculators and computers to learn concepts.
problem solving, and applications of concepts.
My students work together to learn different approaches to
problem solving.

k. I make connections aeross the.disciplines. . .

I. My students are encouraged to discover and share their ideas
.. with their peers.

.m:_.Mystudents learn multiple Ways to solve p'robierns
n My students predict, observe, gather, analyze, and interpret

data..._ .

o. My students do cooperative group-work.
p. My students have the opportunity to play and explore freely.

7

2 3 4 5

A few Once or About Two or
times twice a once a more

Never_ a year month week times/week

I

..
4

_
5

1

.

2 3 4 5

7 3
..,

4 5

1 2 3 4 5

2 4 5

4 51 2 3

2 3 4 5

1 2 3 4 5

3 4

1 2 3 4 5

1 7- 3 4

1 2 3 4 5

1 2 4

1 2 3 4 5

1
') 3 4 i

I 2 3 4 5
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Classroom Teaching

21. Please indicate how often, if at all, you include each activity.

Classroom Teaching
1 2 3 4 5

A few Once or About Two or
times a twice a once a more

Never year month week times/week

a.

,
! b.
1

c.

My students learn how to cooperate with their peers. 1 3 4
1 Model problem solving and 'creative thinking to my.- -
students. .

3 4

4I facilitate class discussions. 3

1 d My:students are encouraaed to talk about their. thinking
and.cxperiences with each Other and with inc.'

e. My students are given the opportunity to use multiple
forms of expression.

chOqie:matgrials that connecuto students' interests
and prior.JxperienCel
I select tasks and materials to accommodate a wide
range of abilities (e.g., journal writing, creative
dramatics, dance, play, computerized.instruction).
I pitiYide students With'aioiee. of ietivitie in different

. .

2

.

g.

2

5

5

5

5

3 4 5

'cOntent a'reas.
. . . .

1 2

2

3 4 5

5

i. I provide students with the opportunity to pursue
questions and interests at some length.

1 2 3

.j. .My7t=Zive a vpiceTF7ei:IST6i17115oul group.
... .. .. .

*activities and lrobleins.

-, .

1 - :

22. Please indicate how often, if at all, you include each activity.

Classroom Teaching
1

Never

2
A few
times a

year

3
Once or
twice a
month

a. My students learn how to interact appropriately with
their peers and adults.

b. 1:My.Students p irtiup tic. in deeloping tides for
j)efia-yidittaild settling theifdisputes.' .

c. I begin lessons by asking about students' personal
experiences and thoughts on a topic.

d. 1 use assessment to guide instructional strategies and
I lesson plans.
e. My students assess their own performance.
F. I use performance-based assessment.
g. I use student portfolios in assessment.

2 3

4

4

^--
5

4 5

About Two or
once a more
week times/week

4 5

1 h. I provide information about my educational objectives
and instructional strategies to parents/guardians.

. I provide information or advice to parents/guardians to
help them create supportive learning environments at
home (e.g.. shared parent-child ar.tivitie

j. I involve parents/guardians in classroom activities.
.

k. I use community resources such as families,
community members, agencies, and businesses in my
classroom to enhance instruction.

2
-

2

3

3

4 5

54

1 2 3 4 5

1 2 4

2 3 4 5

1 ., 3 ,.1 5

1 2 3 4 5

1 2 --3 5

1 ? 3 4 5
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Middle Childhood Classroom Teaching

If the majority of your students are between the ages of 7 and 12, please continue. If NOT, please skip to
question 23 on page 9.

18. Please rate your agreement with each of these statements about your students and classroom teaching.

Classroom Teaching
1 2 3 4 5

Strongly Strongly
disagree Disagree Neutral Agree agree

4
a. I keep up-to-date on my knowledge of childhood

development.
I believe all my students can experience success in
my classroom.

cJ use my knowledge of my studentS in planning both:.
.,,A.the'cOmerit'oland approaches in new lessons:

I am knowledgeable about my students backgrounds.
tedpiy,iii74 .Significant..changes. in studeufk:haviOi-,::

p4fOrininke; and social inter ictions aS they
.:-::thiOnghdut the 5;fltai.

I take students' special needs into account when
,planning curriculum and instruction..
-,4y*students learn about demOcratie principles such .

'freedoM, justice, irid equity.-
mettmes nave to rush to cover the material in the

textbook.
My 'classroom provides a positive climate for
students to work together as a community of learners.

. I help students develop responsibility for their
actions.

rk. I encourage student autonomy itt learnino. .

I. I emphasize that learning is challenging and mistakes
are important.

.

2 3 4 5

5

1 2 3 4 5

My .students learn how to resolve conflicts
respectfully.

. My students show respect and concern for others in
,their interactions.

o '1 seek'information from parents/guardians abont each
student's interests, so-oohs, goals, and home life.

. I encourage parents/guardians to share responsibility
for the academic performance of their children (e.g.,
parent/teacher or parent/school compact).

t. I continually seek new instructional resources and
evaluate a variety of materials for their suitability.
I use assessment to encourage students' continual
commitment to learning.

1 2 3 4 5

3

1

1,

2

.2

-

3

3

3

4

4 .

4

5

5

1 2 5

2 3 4 5

1 2 3 4 5

4 5

51 2 3 4

1 2

3

3

4

4

5

5
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Classroom Teaching

19. Please rate how well prepared you believe you are to do each of the following.

Teaching Preparation

How prepared are you to do each of the following:

a. To make connections between and among
lollies within and across disciplines.

b. To promote student understanding in English
language, arts.
To prompte.student understanding in
mathernatics.

2 3 4 5
Not Somewhat Very

Not at all adequately well Well well Not
prepared prepared prepared prepared prepared applicable

3 .

1 2 3

4 5 NA
..-",":R=CcalwieseAlan.C9m

4 5 NA

d. To promote student understanding in science..
el To prcimote :student understanding in social -.

.1suidies-hiStOry.,
f. To promote student understanding in the arts:
g. ".1:6 prOMOte'Student underStandin in health.-:',
h. To incorporate technology as an important

component of learning.
. _ .

To teach students whose firt;t langnage.is not
, .....:.

2

5: NA

3 4 5 NA

20. Below are classroom activities that some teachers use. Please indicate how often, if at all, you include each activity.

Classroom Teaching
1

Never

2
A few
times a

year

3 4 5
Once or About Two or
twice a once a more
month week times/week

a. I use student diversity to teach academic, social and
eiVic lessons.

b. I design activities and ask questions that require
students to think about ethical issues and conflicts from 1

a variety of perspectives.

c.. manipulatives, and tools to interpret and 'organize data.
My students use materials such as maps, timelines,

d. My students use computers and calculators to learn
concepts, problem solving, and applications of
concepts.

ar6-required to explain their.r.o'ning for
their opinions.,

f. My students apply what they learn to real-world
problems.

g. My students work collaboratively on open-ended
problems to explore intiltip_k

h. I integrate and connect students' prior knowledge with
current learning.

I. I create tasks and problems requiring students to think
critically and analytically about the workt

J. I make connections across the disciplines. 1 2 3 4 5

4 5

2 3 4

5

5

1

1

2 3

_
3

3

4

4

42

3' 4

5

5

5

5
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Classroom Teaching

21. Please indicate how often, if at all, you include each activity.

Classroom Teaching

_._.._._ __.. _ . Never

2
A few
times a

year

3
Once or
twice a
month

1

4
About
once a
:week

4

5
Two or

more
times/week
. _ __

1
mI ephasize process and problem-solving skills.

I use real life examples, student experiences, the

_
media, and my own experiences in my lessons.

I .

1

2

2 3 4 5

I present opportunities for students to forni cOnnections

. between and among subject arcas,.school and afiily

ife
d. My students work on group activities requiring the

ractice of democratic rocesses.
1 assiSt students iniuSing existing .know edge.to pose,

.
explore and sOlve.neW.preblein.S:.,::...,
My students work on open-ended activities that address
significant problems..

g. My students'do.copperative gronp-woiK77.
h. I use metaphors, analogies, and illustrations to develop

student reasoning.
M snidents explore sUbjects and problems that intcrest.:.,

them.
. I use materials that connect students' lives to events

and people in the community and world.
k. stuck:tits have input into decisions about activities.

,
4

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

22. Please indicate how often, if at all, you include each activity.

2 3 4 5

3 4 5

Classroom Teaching
1 2 3 4 5

A few Once or About Two or
times a twice a once a more

Never year month week times/week

a. I involve students in setting expectations for classroom
behavior.

b. I use ssessment to,guide teaching decisions and
evaluate instructional 4rategies.

c. I use student journals in assessment.
d. I Use performance-baSed asseSSment:::
e. My students assess their own performance.
f. I use student portfolios in assessment..:. .

a. I provide information about my educational objectives
and instructional.strateaies to parents/guardians.

h. I provide informatibriOr advice to.parents/guardians
. -. : .

help them create 'SUpportivelearning.efivironmentS.at
home (e-c4.. shared parent-:child actiVities).

i. I involve parents/auardians in classroom activities.
I j. I use communityresOurces.such. as faini ies,

community members, agencies, and businesses in niv
classroom to enhance instruction. .

1 2 3 4 5

2 3

2 3

2

1 3

8 100

3

4

4 5

.-4 5

4 5

4 5

4 5

4

4

5
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Middle Level/High School Science Classroom Teaching

If the majority of your students are between the ages of 14 and 19, please continue. If NOT, please
skip to question 23 on page 9.

18. Please rate your agreement with each of these statements about your students and classroom teaching.

Classroom Teaching

My classroom provides a positive climate for students to
..wdrk together as a community of learners.

b. I believe all my students can experience success in my
classroom.

. 1 take students' special needs into account when planning
. .

inStnict ion.

d. I consider myself a "master" science teacher.
ha.N;Cirriplpinetited reCoMmendatiOns.from ttic Natidnal

Scie.neelidacation Standardsin my Science teaeinii"e',
. . .

f. My students learn how to resolve conflicts res ectfully.
5,-.7SOrnetinies I have to.rush to Cover t 1L material in the

textbiiold'.

1 2 3 4 5

Strongly Strongly
disagree Disagree Neutral Agree agree

1 2 3 4 5

h. I believe it's more important to teach a variety of science
topics than fewer topics in greater depth:
I promOtestudentautonomy and control of science
eXplorations.

1 2 3 4 5

. I am well prepared to incorporate technology as an
important component of learning.

1 2 3

. I recognize significant changes to student behavior,
lierforniance, and social interactions as they matm ire.
throughout the year.

1. I am knowledgeable about my students' backgrounds. 1

1

3

2

2

2

3

3
in. My students show respect and concern for others in their

interact ions.
I encourage parents to share responsibility for the
academic performance of their children (e.g.,
parent/teacher or parent/school compact).

3
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Classroom Teaching

19. Below are classroom activities that some teachers use. Please indicate how often, if at all, you include each
activity.

Classroom Teaching

. I integrate and connect students' prior knowledge
with current learning.

. My students do hands-on/laboratory activities or
investigations to learn about science concepts.

. MY-tu4iiE---tffins wa c i ati to vi=ua 'praentations (e.g.,
videotapeS, CD-ROMs, Videodiscs, televisibil.

, prograMs, films, or filmstrips).
d. My students use computers in science for gathering

additional information, tutorials, simulations, proofs,
orprograrnmiug.
My Sindeni§Complel.d.rOntine eXerciS.6;tor'prObleins
frOM workSheets workboOks or iextbooks

. My students design or implement their own
investigations.

. My students generate hypotheses that may lead 10
I expandeilactivities during invetigations.
h. I assign activities requiring students to analyze,

in_Lttewret, predict, or synthesize information.
I. I design activities and ask questions that reqic

students to think about ethical issuos and conflicts
from a variety of perspectives._

Never

2
A few
times a

year

3

Once or
twice a
month

4
About
once a
week

5

Two or
more

times/week

2 3 4 5

1 2 3 4 5

I ? 4
JE

1 2 3 4 5

1 3 4 5

I

1 2 3 4 5

- . ...

3 4

20. Please indicate how often, if at all, you include each activity.

Classroom Teaching

I a. . My students work on extended science investigations or
1 ..,projects.

b. My students are required to explain their reasoning for
their opinions.

i c. My student§ consider14e results:of their investigations
.

and generalize these results to other problems. -

d. I make connections across the science curriculum. 1 2
c. I use cooperative group work to teach.science.concepts._
f. I use the textbook as the primary instructional tool.
g. I facilitate whole-class discussions to encourage

student-to-student interactions.
h. My students use supplementary printed materials other

1than textbooks.
I. I design lessons to provide purposeful connections

between science and other disciplines.
j. My students learn how science is influenced by

people's values and opinions.
My students learn that scientific progress is based on
evidence and reasoning.

1 2 3 4 5
A few Once or About Two or
times a twice a once a more

Never year month week times/week

1 2 3 4 5

1

1

3
3

2 3

2 3

1 2 3

1
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Classroom Teaching

21. Please indicate how often, if at all, you include each activity.

Classroom Teaching

My students are encouraged to share their scientific
hypotheses, ideas, and data with their peers.

_ Never.

b. My students have a voice in decisions about how and
1

what they learn in science.
I select activities related to students interests and
experiences.

2 3 4 5
A few Once or About Two or
times a twice a once a more
. year _ month week times/week

2 3 4 5

2 3 4 5

I use performance tasks t6 test students' scientific
inquiry skills. _ _

c. Luse.assessment information in,planning for future .1
lessons and giiiding teaching decisiOni.:
I.use student portfolios in assessment.
1'give:predomiiiiittlY'ghOrtanSWer.tests.(e.g.,
multiple choke; trileifalsejill in the b6k).:.1.
I give tests requiring open-ended responses (e.g.,
descriptions, explanations).
My students assess their own performance.
I involve students in setting expectations for
classroom behavior.
My students and I discuss scienee-related careers.

1 2 3 4 5

2 3. 4

1 2 3 4 5

22. Please indicate how often, if at all, you include each activity.

Classroom Teaching

Never

I

My students learn how different apprbaches can be
used to investigate A science problem.
My students learn how science and technology are
part of their out-of-school life.

t. I begin science:lessons by asking about students'
personal experiences and thOughts on a topic.

. My students learn about current and historical
scientific events and scientists' lives.

e. My Students discuss current societalissues. related tO.:-

2 3 4 5

A few Once or About Two or
times a twice a once a more

year month week times/week

5

1 2 3 4 5

1 2 3 4 5

science.
f. I provide information about my science program to

parents/guardians.
I use community resources, such as families, .
community members. agencies. and businesses to
enhance instruction.
I have two-way communication with the
parents/guardians of my students.

2

.)

3 4 5

1 2 3 4 5
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National Board Certification for Teachers

1. How familiar are you with the process of National Board Certification for K-12 teachers?

Very Fairly Somewhat Not at
0 familiar 0 familiar 0 familiar 0 all familiar

(If not at all, go to Question 6)

2. Please indicate the extent of your agreement with the overall vision of education described in the National Board
Certification Teaching Standards.

Strongly
El 0 Disagree 0 Neutral 0 Agree 0 Strongly agree

disagree

3. To what extent are the National Board Certification standards connected to your school improvement plan?

0 Not at all 0 Small extent 0 Moderate extent 0 Great extent 0 Not sure

4. To what extent do your AEA's professional development activities relate to the National Board Certification process?

0 Not at all 0 Small extent 0 Moderate extent 0 Great extent 0 Not sure

5. Should National Board Certification be tied to teacher compensation?

0 Definitely not 0 Probably not 0 Probably 0 Definitely 0 Not sure

6. Are you using Phase III funds to support teachers' National Board Certification process? 0 Yes 0 No 0 N/A

If yes, how are these funds used?

7. What, if any, other district-level financial support and resources are available to support teachers' National Board

Certification process (e.g., professional days)?

BEST COPY AVAILABLE



8. Has one or more teachers in your school participated in or completed the National Board Certification Process?

El Yes Ell No (If no, go to Question 16)

9. To what extent have you been involved in your teachers' pursuit of National Board Certification?

0 Not at all 0 Small extent 0 Moderate extent 0 Great extent 0 Not sure

10. In which of the following activities did you participate as part of your involvement in your teachers' National BoardCertification process? (check all that apply)

Exchanged informative memos

Provided videotaping

Provided coaching

Reviewed portfolios or videotapes

Provided district financial support

Located resources to assist teachers

Provided informal encouragement

Provided formal recognition

None of the above

11. To what extent has the National Board of Certification process affected each of the items below?

Consequences of the National
Board Certification Process

1

Not at
all

2
Small
extent

3
Moderate

extent

4
Great
extent

Don't
know

Interfered with your teachers' teaching while they were
pursuing certification?

Improve:d the cUlttire br learning climate th.yoUr sch6Ol?

Created conflict among teachers at your school?

1 2 3 4 DK

DK
DK

12. How, if at all, has the National Board Certification process improved or harmed collaboration between
the teachers involved in this process and each of the following?

Collaboration
Among Teachers

Other teachers to improve instructional
strategies?

Other.teachers-on-turrictildni development?:
Other teachers on staff development?
Other teachers throngh Ment-Orine. *-
Other teachers on textbook selection

committees?
Other teachers on course content?
Other teachers on research projects?
Learning specialtsls to addi=ess the learning

of special needs students?
Teachers outside the school on teaching

issues?
School and community resources?
Parents to improve student learning?
Colleagues in.making important

educational decisions in the school?

1 9 3 4 5
Harmed Harmed No Improved Improved

a lot somewhat change somewhat a lot

2 3 5

Don't
know

1 2

2
1

1 2

1 2

3

3

3

3

5

5

5

3 4 5

3 4 5
3 4 5

3 4 5

DK

DK
DK
DK

DK

DK
DK

DK

DK

DK
DK

DK
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13. Indicate your agreement with each statement about the effects of the National Board Certification process. In
general, do you agree or disagree that the teacher(s) at your school who have participated in the National
Board Certification process do each of the activities listed below more now than they did before they were
certified?

1 2 3 4 5

Effects of National Board Certification Strongly Disagree Neutral Agree Strongly
disagree agree

Don't
know

Re long to more professional organizations.
Receive more grants-or' :.i.w:ards for teachina

Serve on more local, state, or national education
task forces.

Teach more.in-service workshops.
Develop stronger curricula and improved ways

to evaluate student learning.
_

Are betterteacherS::::
Involve parents and other members of the

community more often as resources to
support their teaching practice.

foreeaSily connect therdiSfriCes-Standards,:
benchrnarkS-and performance aSsessments

State stUdent'Standard.$) to their.day-tO-.
day teaching practiCe,.

1

1

1 2 3 4 5 DK

1

9. 3 4

2 3 4 5 DK
3

2 3 4 5 DK

Increase the level of engagement in learning by
their students and themselves.

Are Mbrefocused on iSgues of teaching and'
stOdent learning

Have enhanced the instructional strategies they
use.

' Have enhanced the course content in their
classrooms.

Are more involved in professional development
activities.

Reflect more on their tea:chino- and ways of
im rovina-it.

1 2 3

.,'

3

1 2 3

1

1 2 3

4 5 DK

4

4 5 DK

4 .5..

4 5 DK

3

14. Do you believe these teachers are "better" or more innovative because of the certification process?

0 Better 0 About the same 0 Poorer

15. Do you perceive that there is increased student learning in the classrooms because of the National Board Certified
teachers?

0 Yes 0 No
If yes, what evidence supports this belief?

0 Don't know

BESTCOPYAVAiLABLE
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Additional Comments

16. Comments regarding the National Board Certification process for teachers:

National Board Certification for Administration

17. Would you support a National Board Certification process for administrators?

0 Definitely not 1J Probably not' El Probably El Definitely 0 Not sure

18. If a National Board Certification process for administrators were developed, how likely would you be to participate?

0 Very unlikely 0 Unlikely 0 Neutral

Demographics

19. Gender: 0 Male 0 Female

0 Likely El Very likely

20. Number of students enrolled in your school district:

0 < 250 0 250-399 0 400-599 0 600-999 0 1,000-2,499 0 2,500-7,499 0 7,500+

21. School: (optional)

22. Years of administrative experience at this school:

23. Total years of administrative experience:

24. Name (optional)

THANK YOU!
Please return this Iowa Office for SLiff Development survey in the self-addressed stamped envelope to:

Center for Social & Behavioral Research/Sabin 221/University of Northern Iowa/Cedar Falls, IA 50614-0402
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