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Developing an Effective Assessment Process to
Support Institutional Effectiveness Efforts

Abstract

This paper describes a process and an organizational structure in which Institutional
Effectiveness (IE) can thrive. When such a system is implemented, continuous quality
improvement can be sustained for the long-term. Key concepts and philésophies found in the
literature regarding continuous quality improvement and assessment in higher education are
briefly discussed. Major factors, including competition in the academy, escalation of legislative
accountability mandates and the heightened focus on customer satisfaction, that have been
influential in the increased prioritization and the polarization of institutional effectiveness are
also introduced.

The primary focus of this paper is the general structure implemented at a major
metropolitan research university that supports ongoing assessment activities. The overall
organizational structure used for implementing this process is described. Additionally, a
succinct explanation of the roles and responsibilities of key participants within the assessment
organizational structure is presented for consideration. The paper also addresses ways to
increase the practicality of sustaining accurate, corﬁplete, and thorough documentation of

assessment efforts.
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1.0 Introduction

The processes of establishing, measuring and reviewing academic programs’ learning
outcomes and administrative units’ operational objectives are an integral part of the institution-
wide institutional effectiveness process that supports the Southern Association of Colleges and
Schools (SACS) criteria for regional accreditation, as well as other accrediting bodies. While an
intrinsic value of education lies in the love for teaching and learning, effectiveness in the
preparation of students for successful careers is progressively becoming more important as a
key measure of success within the higher education arena. The overwhelming expectation is
that academia will prepare students to work, not only within academe, but will equip them with
sufficient knowledge and skills that will enable them to perform in the business, technology, and
service industries.

Ewell (1999) stated that authentic, creative and action-oriented assessment approaches
are ignited by two key factors:

a) taken from the proper value perspective, assessment constitutes a powerful

tool for collective improvement that is highly consistent with core academic

values and b) infusion of the logic of assessment directly into classroom and

curricular settings is perhaps the most powerful means we have at our disposal

to transform the logic of pedagogy itself—from one-way instruction to

collaboration and partnership. (pg. 147).

Since the mid 1980s, many individuals in higher education questioned the need for a
revitalized focus on quality in higher education and the applicability of quality concepts in the
higher education system. The need to renew and strengthen the focus on quality stems from
several sources. Lewis and Smith (1994) found that the reasons that were causing a change in
attitude regarding the value of assessment included (1) reports and commentaries expressing

distrust and dissatisfaction with the higher education system, (2) shifting trends of the student
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body composition to older, married and working individuals, (3) increased competition stemming
from the demands of students for value added education, (4) technological innovations and the
reality of virtual campuses and (5) the reality of limited funding coupled with an expectation of
accomplishing more.

Despite the fact that those individuals who are involved in teaching and students’
learning believe that the quality of their educational product is evident without the requirement of
conducting assessment, the most effective means for publicizing how well higher education is
doing is to publish data that reflects what is actually being accomplished. Not only is this an
effective response, it is becoming increasingly prevalent as a result of recent legislative laws
that enforce accountability measures in order to receive public funding. Lewis and Smith (1994)
contended that although academicians may not agree with the criticism, we achieve little by
becoming defensive, closed minded and attacking. The more appropriate reaction is to
embrace the philosophy of continuous quality, thereby enhancing the rich heritage of higher
education.

Banta (1993) explained that the overarching concern in higher education relative to
measuring and continuous quality improvement is whether lasting improvements can be made
in higher education through the adaptation of techniques that seem to be working in industry.
The dialogue centers on the viability of using principles of continuous quality improvement from
industry to effect positive results in the higher education culture when the culture is so distinctly
different.

According to Hubbard (1993) there are three quality concepts in terms of relevance for
higher education that increases the chances for successful implementation of continuous quality
improvement principles. The principles of parsimony (sharply focused goals, clear definitions of
quality, fewer administrative layers, the distinction between the critical and the trivial),
benchmarking (comparing against best practices) and customer satisfaction are essential to the

quality movement.

9] |
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Cornesky, McCool, Burns & Wéber (1992) explained that as educators and higher
education administrators, if we assume that everyone wants to do a good job, and that we work
within processes and systems, then it naturally follows that our focus should be on continuously
improving those processes and systems. If this is the commitment, then we can expect not only
better quality results, but increased productivity as well.

Having adequate support for assessment and a process for quality assurance of the
assessment process are two critical areas of concern. This paper describes how the University
of Central Florida (UCF) has established a system to support their assessment activities.
Section 2 introduces the components of an assessment process and section 3 discusses the
essential participants in the assessment process and needed support functions. Documentation
of the assessment plans and results is often a necessary time-consuming activity and section 4

describes the method currently employed by UCF. Section 5 contains concluding remarks.

2.0 Components of an Assessment Process

Assessment involves measuring outcomes and using those measurements to take
actions to make improvements. The need to conduct assessment can come from a number of
different sources, both internal and external to the university. Regional accreditation, program
accreditation and program reviews all constitute some of the external drivers. Strategic
planning and the desire to improve are internal drivers.

After a determination has been made that there is a need to implement an assessment
initiative within an institution, the next step is to determine the scope of the effort. The scope
involves considering who the key players will be, determining the assessment cycle (annual,
every three years, etc.), determining the method of submission of assessment plans and results,
devising the review process, documenting use of results, developing a system for archiving

assessment activity, developing a system for recognizing successful assessment efforts and
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maintaining the continual development and dynamic implementation of assessment policies and
guidelines.

The University of Central Florida is a metropolitan research university that was
established in 1963 and is located just outside Orlando. UCF has grown from 2,600 students to
36,000 students in 38 years and is currently classified as “Research Intensive.” UCF has the
second largest undergraduate enroliment in the State and employs approximately 1000 faculty
and 3500 staff members. It has five colleges (Arts and Sciences, Business Administration, |
Education, Engineering and Computer Science, and Health and Public Affairs), and an Honor’s
College.

The assessment process was established at UCF in 1996 in response to “criticisms”
from SACS. During the 1996-97 academic year, UCF adopted the Nichols model (Nichols,

1991 & 1995) as the institution-wide method for conducting and documenting the assessment of
all academic programs and administrative units. At that time, each of the approximately 350
academic programs and administrative units developed mission statements, three to five
objectives or learning outcomes, and at least two measurement approaches per objective or
learning outcome. Over the following two years, each program established appropriate
methods (surveys, standardized tests, etc.) for assessing the objectives or outcomes and began
using the assessment results to make changes to academic programs and administrative
operations.

Today, the mission, objectives and measures for all programs and units are published on

the web at http://132.170.220.225/ceas/ for public access. The assessment plans and results

for all of the programs undergo a thorough annual review by the Divisional Review Committee
(DRC) in the colleges and divisions, followed by a final review by the University Assessment
Committee (UAC). The UAC specifically checks to ensure that the mission and objectives are
consistent with the mission of the institution, that the objectives support the mission, and that

the measures will provide useful results to improve the programs. The Divisional Review
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Committee and the UAC also review the results from the assessment process to ensure that the

use of results to identify needed improvements is properly documented.

3.0 Essential Participants and Functions Supporting the Assessment Process
A key to the successful implementation of an assessment process is having an
appropriate support organization. The critical players in this assessment process at UCF are
the
e University Assessment Committee (UAC), Office of Operational Excellence &
Assessment Support (OEAS), Divisional Review Committees (DRC), and
e Assessment coordinators for academic programs and directors of administrative

units.

The integration of the roles of each of these major participants is vital to the attainment of
institutional effectiveness and assessment goals. Following is a description of each primary

function and the general composition of the organization.

3.1 The Role and Function of the University Assessment Committee (UAC)

The President of UCF established the University Assessment Committee in 1997 to
provide quality assurance for UCF’s institutional effectiveness process. The role of the
University Assessment Committee is to foster and promote a university culture that values
assessment and the benefits of continuous quality improvement. The UAC’s function extends to
enhancing the assessment process through the development of policy and guidelines for the
institutional effectiveness initiative. The organization encourages assessment training and
education, develops criteria for assessment plans and results, determines the submission cycle

and schedule, plans and designs the review process, oversees the Divisional Review
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Committees’ work, provides technical expertise university-wide and reports to the President on
an annual basis the state of institutional effectiveness and assessment.

The UAC ‘s charge to implement a meaningful review process entails ensuring that all
final reviews of academic programs and administrative units are conducted by the committee,
and that feedback regarding the strengths and weaknesses of plans and documentation of
results are communicated in a timely manner to the appropriate individuals. The UAC also
assists Academic Affairs in earmarking available funds for academic programs and
administrative units wishing to implement effectiveness measures that the UAC believes to have
merit, such as standardized testing. The committee also recommends names of faculty and
staff to Academic Affairs to attend assessment conferences and institute, which is also
underwritten by allocated funds.

The President appoints the UAC members to the university committee. The Chair of the
UAC is a faculty member and is compensated through a reduction in other duties (e.g., a
“course release”) and a summer stipend. Other members serve on a voluntary basis as part of
their service contribution to the university.

The UAC membership consists of one member in each of the following areas:

¢ Chair (faculty member)

e College of Arts & Sciences

e College of Business Administration

e College of Education

e College of Engineeriﬁg & Computer Science
e College of Health & Public Affairs

e Administration & Finance

¢ Information Technologies and Resources

e Sponsored Research
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e Student Development & Enroliment Services

e Academic Affairs

e University Relations

e President’s Divisionin general, the members from the colleges are Assistant or
Associate Deans and the members from the administrative areas are leaders of assessment

within their college or division.

3.2 The Role and Function of Operational Excellence & Assessment Support (OEAS)

The office of Operational Excellence and Assessment Support was established in March
2000 as part of UCF’s reorganization of its Institutional Research function. The role of OEAS is
to provide support to academic programs and administrative units in a broad range of activities.
These activities include preparing for regional and program accreditation; coordinating
assessment support; coordinating the development and administration of institutional level
surveys; coordinating survey design and analysis for colleges, academic programs,
administrative divisions and units; conducting process analyses; engaging in environmental
scanning and conducting special studies.
Additionally, OEAS’s role involves providing administrative support to the UAC by
1. maintaining the Institutional Effectiveness (IE) website,
2. coordinating assessment meetings,
3. preparing UAC meeting minutes,
4. maintaining assessment archives,
5. coordinating UAC level communication to the Divisional Review Committees,
faculty and staff and

6. assisting the UAC in preparing annual institutional level assessment reports.
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The assessment support staff members in the OEAS office conduct assessment clinics
(office hours) and provide consultations with faculty and staff who need assistance with
developing assessment plans for their programs and units. The office also provides workshops
and training for larger groups. The survey support staff assists academic programs and
administrative units in the design, implementation, and analysis of surveys to support their
assessment efforts.

The OEAS staff includes a director, assistant director, survey and statistical studies
coordinator, senior statistician, process analysis and special studies coordinator, administrative
assistant, computer support specialist, secretary (part-time) and five graduate assistants. The

office operates on an annual budget of approximately $500,000.

3.3 The Role and Function of the Divisional Review Committee (DRC)

Divisional Review Committees (DRCs) were established in Spring of 2001. The DRC
members are appointed by the UAC with the full knowledge and concurrence of the dean of the
college or the vice president of the administrative division. The purpose of each committee is to
further advance assessment expectations of the university to faculty and academic
administrators on a college and divisional level. This is typically accomplished by the DRC
members on a more personal basis and with a less formal approach.

Members of the committee have the advantage of sharing the same culture of that of
their colleagues, and consequently are in a more superior strategic position to impact the
assessment process. Within their respective areas, DRC members have received training from
OEAS and are adequately positioned to assist programs and units with the successful
completion and submission of assessment plans, assist with the necessary revisions that may
be required and assist with the appropriate documentation and revision of assessment results.

Additionally, the DRC members support the university and the UAC by conducting

internal reviews of assessment plans and results within their college or division. At a minimum,

il



Developing an Effective Assessment Process 11

the DRCs utilize the UAC approved criteria in conducting all reviews. However, if additional
criteria are developed at the college or divisional level, advance notice of the criteria is provided
and sanctioned by the UAC.

For quality control purposes, the DRC is required to invite members of the Planning &
Evaluation (an umbrella unit within the Academic Affairs division that includes OEAS) staff to
attend meetings as observers or as active participants. At least one Planning & Evaluation staff
member must participate in DRC meetings during which an actual review of assessment plans
and results occur.

The nine divisional committees are made up of faculty members who are usually the
assessment coordinators for one or more academic programs within the college and of
administrators and staff who are responsible for developing assessment plans within the
administrative divisions. These individuals have over time demonstrated their involvement in
the assessment process and that they have a genuine interest in the institutional effectiveness
and assessment effort. A UAC member or an appointed comrﬁittee member chairs each

divisional committee.

3.4 The Role and Function of Academic Program Assessment Coordinators
According to the SACS criteria,

“educational activities of an institution include teaching, research and
public service. Planning and evaluation for these activities must be systematic,
broad based, interrelated and appropriate to the institution. The institution must
define its expected educational results and describe its methods for analyzing the
results.

The institution must (1) establish a clearly defined purpose appropriate to
collegiate education, (2) formulate educational goals consistent with the

institution’s purpose, (3) develop and implement procedures to evaluate the

i2
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extent to which these educational goals are being achieved and (4) use the

results of these evaluations to improve educational programs, services and

operations.

The evaluation of academic programs should involve gathering and

analyzing both quantitative and qualitative data that demonstrate student

achievement. Measures to evaluate academic programs and general education

may include the following: evaluation of instructional delivery; adequacy of

facilities and equipment; standardized tests; analysis of theses, portfolios, and

recitals; completion rates; results of admissions tests for students applying to

graduate or professional schools; job placement rates; results of licensing

examinations; evaluations by employers; follow-up studies of alumni; and

performance of student transfers at receiving institutions. The institution must

evaluate its success with respect to student achievement in relation to purpose,

including, as appropriate, consideration of course completion, state licensing

examinations, and job placement rates.”

The academic colleges assign faculty to participate in the assessment initiative at the
program level. The faculty that are assigned to the role of assessment coordinator for a specific
academic program are required to collaborate with other faculty within that discipline to develop
an assessment plan for submission to the UAC. The appointed assessment coordinator may be
responsible for this task each year, or it may be a rotating assignment. The individual assigned
to this task is expected to work with the DRC in order to fulfill university assessment

requirements.

3.5 The Role and Function of Administrative Unit Directors

According to the SACS criteria,
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“in addition to providing evidence of planning and evaluation in its

educational program, the institution must demonstrate planning and evaluation in

its administrative and educational support services. For each administrative and

educational support service unit, the institution must (1) establish a clearly

defined purpose which support the institution’s purpose and goals, (2) formulate

goals which support the purpose of each unit, (3) Develop and implement

procedures to evaluate the extent to which these goals are being achieved in

each unit and (4) use the results of the evaluations to improve administrative and

education support services.

Each unit, in its planning and evaluation processes, should consider

internal and external factors and develop assessment methods that will yield

information useful to the planning processes of that unit.”

In general, the directors of the various units within the administrative divisions are
responsible for coordinating and developing the assessment plans for a specific unit. It is the
responsibility of that individual to work with other staff within the unit to develop a workable
assessment plan for submission to the UAC. The individual assigned to this task is expected to

work with the DRC in order to fulfill university assessment requirements.

3.6 A Team Approach to Assessment Support

The University Assessment Committee, the office of Operational Excellence and
Assessment Support, and the Divisional Review committee work collaboratively to results in an
efficient submission and review process. These three entities provide three distinct services.
They (1) assist academic programs and administrative units with the development of plans and
results, (2) conduct thorough reviews of plans and results to provide important feedback to units

and (3) assist units in the submission process using the Institutional Effectiveness (IE) Website.
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The assessment cycle is concurrent in that at any one given time there are three years
under consideration. For example, within the 2001-2002 year, during summer through spring
semesters, assessment is being conducted. In the spring semester 2002, assessment plans
for 2002-2003 are submitted. This timeframe is considered Phase | of the cycle. Phase Il
occurs during the fall of the year (October — December). During this phase academic programs
and administrative units report on assessment results from the previous assessment year
(2000-2001). In the spring semester (February through March), academic programs and
administrative units submit their assessment plans for the upcoming year. OEAS facilitates
Assessment Clinics to provide necessary training and education in the development of plans.
Then the Divisional Review Committees (DRC) and the UAC conduct their reviews. The DRC
provides interim feedback to unit for necessary revisions and the UAC makes the final approval
decisions based on the UAC representative’s consensus recommendations. The following
statuses are used: Approved, minor revisions/no resubmission required, minor
revisions/resubmission required, Major Modifications/resubmission required.

OEAS communicates the UAC's final review status and pertinent feedback to academic
programs and administrative units. Additionally, units via the IE Website can access review
feedback. A formal summary letter is sent by OEAS to vice presidents and deans, announcing
official UAC approval status of assessment plans. All assessment plans must be finalized and
approved by June. Approved plans are made available on the IE Website.

During the fall semester, units submit assessment results from past year (e.g. In October
2002 units submit results from 2001-2002 year). The DRC, UAC and OEAS coordinate during
the review process to provide feedback to units for necessary revisions. All reviews are
completed by January of the following year. Uﬁlike the assessment plans, assessment results
are not made available to the general public through the IE website. The assessment process
is specifically designed to encourage programs and units to measure and track their

performance in order to find areas for improvement. It was determined that if the results were

ot
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made public, programs and units would be less inclined to measures outcomes where they may
not look as good.
4.0 Documenting the Assessment Plans, Results and Reviews

The |E Website was developed in January 2002. Prior to the development of the
website, UCF used a paper submission process for three years (1997-1999). At that time each
program submitted a five-column table with the following five elements:

1. Mission statement

2. Objectives and outcomes

3. Measures

4. Results

5. Use of Results
These tables were submitted once a year and then reviewed by the UAC. The review process
often came too late for the programs to make changes in their next plan. In 1999, UCF split the
submission process into two phases: Phase 1: Submission (in the Spring semester) of the
assessment plan for the upcoming year and Phase 2: Submission (in the Fall semester) of the
documentation of the assessment results for the past year. At that time, WORD templates
(which became the basis for the IE website) were also designed for the subrﬁission and review
processes. Programs and units submitted their assessment plans and results as email
attachments. The following pages include the Word templates that were used for electronic
submission of assessment plans and results. The review forms that were used by OEAS, the
Divisional Review Committee and the University Assessment Committee are also included in

the following pages.




[od&y pue asay 3oy o¢
[ad4r pue asay yp4D] q'¢
fad&y pue asay oy vg

[ad4& pue a1ay 3010} ¢

[adKypue asayy o1iD] pz
{adA) pue aray yo10] o°¢
[adA1 pue asay %yD) 'q'z
[ad1 pue asoy a11D] BT

fadAy pue asay youd] ¢

[ad&y pue asay o1 DF P11
[adA1 pue asay ¥o11D] 2|
[ad1 pue 212y 4D) "q'|
[adA1 pue 2oy yayp) e

fadAy pue a1y Yoy i

(*punoqaun
("pa1edIpUI SI SULINSEW 10] SUIBIJALUL] PUB ‘PIYOERNE SIB SUSWNLSU] "Paledtpul

st ajdures wopues ‘991413s Jo jurod ‘aouaiuaauod ‘snsuadyadwies jo adAy ‘pasn st Aaans € j| "panseaw
are syusuodwoogns pue ‘ajenidodde st “ajqises) st yoeosdde ‘ajqissod uaym sainseswr om) sapn|ouy)
(SINTWNYLSNI INIWSSASSY TTV HOV.LLY) 2002-1002
$9A1393(qQ) 10 S0 N SULINSEIA] 10] SAANPIIOLJ pIuue[]

SI puB PaJlaLIO SINSAI S “BJEP 1UBAJDJ 192]]02
01 3]qIsea; Si “29A1193[qo yoea 1o 125181 sapnjoul ‘uonelado
ay3 o1 juepoduwt st ‘UOISSIW 31 O] s3te|dL Aj1ea]D)

$2A1)23{q() 10 S3W0IN() pIpuU U]

('suonesado sejiuis woiy yun ayi ysinSunsiq ‘DN JO UOISSIU [)im UoISSI uStjy
‘wesdoid oL jo suonouny Lrewnd pue ‘siapjoyayess ‘asodind ay a1eig)
JUIWA)B)S UOISSIJA] Weld301g

e
{2d£1 pue 219y o1}

L7

[adA) pue 215y 3211D)] 4930 J0 QU ‘SIAISBIA ‘Ssi0[aYdeg
[2d4) pue 212y ¥21[D] :2p0D) SIDAH
[2d4) pue 213y 3o1[D] :3p0D) 1D

SVINIWOO Ad AALVIVdAS ‘ALTNOVA
ONILVJIDILYVd A0 SHAVN LSV :ss9204d HI ut Sunedpyaed Anoey

[adA) pue 213y 211D] sd0jRUIPI00)) F] WeIF01]
[2dAy pue a1y yo11D] :owe N weadodg
[2dA3 pue 312y 3yo11D] :papmqns e

8661 SOVS .. ‘Suonv.ado pun sas1nias ‘swidoad [puonvanps

aa0.dut] 01 SUOHDNIDAD 3SAY] JO SINSDL DY) IS[) “ IUDWDADIYDID JUIPNIS DINAISUOWIDY 10Y}
v aanpURb puv aanviuonb yioq Suzgpuy puy SulidyIvS aAJOAU] PINOYS SW.LS04d I1UdPYIV JO LOBNIAD dY[

€007 Sutadg pue ‘7007 [[4 ‘TO0T IoWwwng I0j ue[q JUIUSSISSY
—SweIZ04J MUWIPLIY UL[J JUIWSSISSY SSIUIAIIIIJJI [eucnInInsuy

gl S$S900.d JusuIssassy aAI0a] ue BuidojaneQ

O

E

IC

Aruitoxt provided by Eic:

BEST COPY AVAILABLE



[2d& pue asay yaUD)] sNSRY
[2dA3 pue 2oy ya1)]  :sanseapy

[2dA3 pue auay yo1D)] snsay Jo s [3dAy pue asmy o1 D] g4 auodng

[3dAy pue 2wy p1D) snsy
[ad4y pue auoy o)) :saunseay

[3dAy pure amy 3p10] sinsay Jo s [3dA3 pue amy y91D)] Z¢# Auonng

(adAy pue 3y 31D sHNsay
[adAy pue auay o1} :saunseajy

[ pue 2wy YoiD)] Snsay Jo s [ad4& pue 2oy 31D] (#auoang

(JUALISS3SSE STL WOIJ PAULIES] NOA Jetpw Jo uoneue]dxs Jauq e aptaoid
‘os[y "010 ‘safurer ssa001d juatussasse ‘sis[eue adasp “‘soyoeordde juauamseau
A3U ‘SAUOINO PISIAAI ‘saSureyo TenoLumd pauure]d moA are Jeym reak Sumuoddn
A SuLmp synsaz 33 Jo asn ayewt o} tefd NoA MOy esTpUT ‘ALOINO Loed 10,])
S)NSRY Jo 3s() pauue]d

{19 a19m s)o3re) J1 pue
2A10a(qo Jo 51931e) ‘pasn sem Jdiures 1o SNSUID J1 PIANGLISIP
Sem KAMS MO ‘S2100SqNS JUBAS[RI ‘S2I00SANS “SPUL) ALIISIP [BUIpNISUo]
IE EJEp J1 ‘SAMSEAU I0J SAUTSSEG ‘UONII[OD BIEP JO AURLALIT SPNIUT ‘ALOIINO
joB2 I0,{ "PaUTEIqO SINSAI AU} PUE [()Z-000Z SULMP Pamseal AUONNO YIS ISF])
SIS pUE SAUOIINQ PA.INSEIA]

S# uumjoy)

Y# Wumjoy)

[2d& pue axay MoID] 100 10 QU ‘SI9ISEIA ‘s10[YdReg

[3d4) pue a1ay yo11D)] :9p0D SIDAH

[2d pue 212y 01D)] :0p0D) 1D

SVININOO Ad A LVIVdES

‘ALTNOVA ONLLVAIOLLMVd 0 SAANVN LSV'T 18599044 HI ut Supednpired Amoey

[0d£3 pue axay xj01D] s103eUIP00)) ] UrEAL0.1]
[od4y pue 1oy o1 :oure) ureisory
[5dAy pure a1ay o1 :pennuqng ayeq

8661 SOVS ,, Suonpado puv sadinias ‘sumi3o.d ppronnonpa
anoudhutr 01 SUOHDNIDAD 2531 JO SINSA AN} IS} " TUUDADIYOD JUBPRIS DIDAISUCIUBP DI}
viop anmwnonb pup anyinuonb 110q Suzlprp pup SuLaps aajoaut pimoys suwiSoid snuapron Jo onpA? aiyj

100Z-000C 10 SHNSIY JUAUSSISY
—SweI30.1J AMUSPEIY SHNSTY JUAUSSISSY SSAUIANRF [euonmnsuy

/| SS8201d JUsWssassy aAI0ayg ue buidojaasq

BEST COPY AVAILABLE




IspUBWIWOD
sabueys axew o) uaye} sdals a1ea1py| ‘g
pauleal sem jeym paquosaqg /.
sabueyd 19yjo saquasag ‘9

sisAjeue
Jadasp jonpuod 0} sue|d sajesipu| g

ejep uo paseq sjuswn.sul
JUsWaINSeaW pasiAal SajedIpu| P

ejep
Pa}93(|02 UC paseq JUSWSa)L)S aWoNo
papuajul /oANo3[qo pasiAal sajealpu| ‘¢

pabueyo snooj s jlunjweiboud sajesipu) g

sabueyo
IB[NOLLIND S3(IIDS3P pue sajeslpu| |

aAl}99(qo/awooIno papuajul pajels o} syulj eleq "L

1aw sem jabey J-sajeolpul ol

1961e) $,8W00IN0/BAI08[qO m.mamu_uc_ ‘6

umvco.awm_ 124} uonendod jo 9, sajesipu| ‘g

pafaains uoneindod ul ajdoad o # sajedipu 2

pasn s|dwes 10 sNsuad sajeslpu| ‘9

$8J00S NS JUBAI|AJ SI)BIIPU| G

umoys s| pual ._m:_u::mco_ siejepy ‘b

aujjaseq sajesipu| ‘g

uo1393||02 ejep Jo sajep pud pue Bujuuibaqg awesowi) sajesipu| ‘g

San|eA Bjep 9}BINOOE pUB JUBA3|S. SaJedIpu| °|
papasu uojjeue|dxs 10 UOISIASY Y :

ajgeoiidde 10N :N
Aioyeisies g :gN3IOT

S1INS3Y 40 ISN A3ANNVId

S1INS3Y ANV SFNOJLNO a3UNSVIN .

JALLVYLSININGY

:¥0OL123¥I1Q S,LINN 3009 SI93H 13000 dID | (S3A=X) [] éMovil :33493Q
LINA IHIVH) :IN3IW1¥Vd3qg
NOISINIG JNv¥O0dd 139371109

%

OlN3avay

19

11iISAT1314 17V ASYY3 PUB WO 8Y) Uysanal |Im SIYy] w0y 309304day ‘malaal buiaes Jalyy 'SV JAVS Usyl ‘Yoayo jjads ‘wuoy 3aa3oidun ‘uonsidwod uodn "spiai)
Buowe 3012 ‘10 ‘spial} ybnoIY) pJemyoeq aAowW 0) gy L +14|HS SS8ld "Splal} papeys ybnoly) pJemio aaow o} gy) ssald uay) ‘10sjas/adAl ases|d Tsuonanasql

:2)eQ MaIAaY

:# aA2afqO/awo93NQ 119\ JUBISSASSY

C

Q

61 SS8201d JuBWwsSsassy aAl0ayg ue Buidojaaag

E



1SjUBWIWON

painbal Oy¥N/SY3I0 yim uonelnsuod ]
paJinbal uoisiaas Jeyung []
papiwgns se ajqejdaocdy []

-89jeQ uoIs|dag [elRIYO ovN

(Ajuo asn [e1d140 JVN 104)
(-au) sy} MO[BQ J3JUS 10U 0Q)

SY30/0VN YiM Jnsuod 0} palinbai
Jojeulpiood wesboidmun [enpialipu) 10 .
a)ep paljoads
B 18 DV O} UOISSILIGNSA UM |9AS]
[eUOISIAI 1& uoljeue|dXa 10 UOISIABI JaylINS g
99)JILULLIOD MIINDY
[BUOISIAI] O) papilIgns se a|qeldanoy [y O

O

S)NS9y MAIASY jeuialy]

'xoq INO Ajuo %29y2 ases|d

BEST COPY AVAILABLE

sieak aaiy) 1sed Buunp pajuswajdun sabueys Aue saquosaq |

°0

(AINO 3SN I3LLINAOD MIIATY TYNYILIN| HO4)
SNOILVANIWWODIIY

(L00Z-8661) SIONVHD Q3 LNIWI1dW]|

0Z SS8201d JUaWssassy aAioay g ue buidojarsq

O

IC

E

Aruitoxt provided by Eic:



10 spwdwwo)) 2dA L 7 NI

919H 21e(
uoIsPA( DV 2dAL 2 WID
$djeq UOISA( DVl

pasoiddy [7]

ov ol
uolssIwqnsal 03 Jord uoIs1AaL

/ uonjeue(dxs Joutw saxnbay []

uolssnuqnsal
03 Joud a0 [eusdjul Aq
MITADI PUB UOISIAL SIMbay []

uoIs1Aal1 0} Jouid D) Aq 11s1A
pue uoistadl 1ofew sannbay []

‘MOJ2q SIUBUIUIOD O] A2f2Y
UONDPUDUIUIOD24 D) S2IDIIPUL
X0q ,, payoay?D),, 2101 sVl

a1l syuwdwwoe)) AdA g, 29 YIID

suorouny
901AI3S JO sjusuodiiod
0] ){oBq S91) 21095-qN§

"paqLiosap
s1 poypowt Sutjduwieg

2A1303(qo 10] 2]qIsea]
pue ajeudoidde juswnnsuy

payoele
JUSWINISUL JUSISSISS Y

O O 0O O

(sanoalqo/jeouawinu

SI 2INSeaw auo)

2A1303(qo 1ad sainseaw om], []
"MO0]aq SJUUIUOD O]

422y "21qU1da20D S1 W1 SAIVIIPUL
X0q ,, payoay)), 210U ISVl

10 s)udwwio)) adA T % YOI

(¢
10 7 suwnjod) 1981e) sapnjoug

op
10 MO} YUY [[1a SWDI[D

ysidwoooe
[11M J1Un Jeym sajejs

UOISSIW 3109 Y} 0} $AB[Y

S9A1393[qO [ENpIAIPUL SISIT

Oooogo 0o 0o

saA103(qo sjqenseawt -¢ [7]
"M0Jaq SIUUIO0D 0]

422y “21qv1da02D S1 W1 SAIVIIPUL
X0q , payoay), 310U ISVIJ

a1y spuaurwo) AdA g, 29 I
uolssiwi s uorynyysul spoddng
suonouny Arewlig

ssodund saje1g

sIop|oyayels

O
O
]
O

sprlom 6/ []
"MOJ2q SIUUIUI0D O]

42f2y 2]quida20D S1 Wt SAIVIIPUL
X0q , pay2ay)), : 230U asDald

SUONIEPUIWIUWIOIY IV

saanpadoad
2 BLIJLI)) JUIWISSISSY

saApoafqQ/sawo21nQ

juawiaje}g UOISSI

319H 3po) SISIH AL, 2 WD :3P0D SIDTH

a19H apo) din adA] B 2119 :8p0I dID

310 Juf)/uersorq ddAT, 2 ¥dID

jun/weabouyd

AA/pp/wiua

aje( MaIAdYy

uoisialg/abajlo)

L Z SS9001d JUsWssassy aAl0ayg ue buidojaasq

O

IC 21 BEST COPY AVAILABLE

Aruitoxt provided by Eic:

E



Developing an Effective Assessment Process 23

Recently implemented |E website includes links for developing and submitting
assessment plans, developing and submitting assessment results, reviewing the assessment
plans and documentation of results of assessment plans, statistical reports on submission rates,
and statuses on the official UAC review of assessment plans and results. In an effort to improve
user friendliness and provide assessment support for specific colleges and administrative
divisions, changes on the website are made on an ongoing basis. The IE Website has many
advantages when compared to the hard copy and electronic submission. Some of the
advantages for users include (1) ready access to past and current plans, (2) editing existing
plans versus creating new plans, and (3) the ability to submit and resubmit with ease. For the
UAC advantages include (1) an accurate database of academic programs and administrative
units with contact information who are required to conduct assessment, (2) the capability to
monitor the submission rate at any time, (3) a more efficient review process, (4) the ability to
share approved submissions with the University community and (5) a more efficient archival
system.Academic programs and administrative units are encouraged to use the |IE Website at

http://132.170.220.225/oceas/ for purposes of gathering information and directions on how to

develop and submit viable assessment plans and appropriate, useable documentation of
assessment results. However, for individuals who choose not to use the website to submit their
plans, there is an option of submitting electronic documents via email. No programs or units

chose this option.

4.1 Positive Results of Use of the Website for Assessment
The assessment database, which supports the web pages for the assessment
submission process, yields useful data that will provide insight into the direction and trends of

assessment for the University. Other capabilities include making the development of
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assessment plans and reporting of results of assessment “best practices” available to those who
have the responsibility for assessment. These “best practices” will provide examples of
excellent learning outcomes (academic programs), objectives (administrative units),
measurement approaches, data results, plans for use of the results and documentation of
implementation of changes for improvement purposes. Additionally, the UAC will be better
equipped to explore a reward system for programs and units that are committed to making
improvements based on assessment by using available data. Overall, the level of openness

and receptivity to the new website has been very positive.

4.2 Assessment and Website Challenges and Ideas

Although many positive consequences exist as a result of the use of the IE Website,
challenges associated with the assessment process and the newly implemented website are still
a reality. Some of these challenges include (1) faculty and administrators frustration with a new
method of submission (i.e., the “learning curve”), (2) some facuity’s dilemma with assessing
learning outcomes because they view teaching as an art, (3) the perception that there is no
benefit associated with the assessment process, (4) the assessment process is too much work,
(5) a perceived lack of support from academic leaders, (6) a fear that the administration will use
the results from the assessment process to evaluate programs or units, and (7) some
differences in assessment philosophies between faculty and administrators.

There are a number of things that can be done to enhance the assessment culture. For
example, the development of a reasonable and viable reward system and the provision of
opportunities for faculty and administrators may make working on assessment a more attractive
proposition. Integrating the assessment processes to support regional accreditation, prograrh
accreditation, strategic planning, and performance reviews would help to streamline the entire
process. Coordination of data needs through one source and the use of the data and

information collected for all types of assessment for multiple purposes are also strategies for
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improving the assessment culture. The efficient administrations of surveys by integrating
individual surveys into more comprehensive institutional level surveys that are conducted and
analyzed at the institutional level help reduce the workload on the programs and units. The
publication of assessment success stories could also lead to a more effective system.

5.0 Conclusion

The institutional effectiveness and assessment initiatives support the university’s
strategic direction of operational excellence and quality. The process that is currently in place at
UCF is one that enhances both institutional effectiveness and assessment. Not only does the
process enhance these two important initiatives, it is vital to the overall success of university as
it strives to improve its programs and services.

The university’s culture is progressively moving in the direction of appreciating the need
to conduct assessment annually and realizing the importance of gathering meaningful data for
improvement purposes. All of the steps within the assessment process (i.e., submission of
assessment plans and results, and the review of assessment plans and results), the key
organizations and participants (i.e., University Assessment Committee, Divisional Review
Committees, Operation Excellence and Assessment Support office, and the Assessment
Coordinators) and the functions of each of the groups (i.e., assist, train, and review) are

essential to a smooth transition to a quality culture that operates at its highest level.
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