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NRC/GT Newsletter: Purpose and Scope

The staff of the National Research Center on the Gifted and Talented is pleased to present

the premier issue of our newsletter. The newsletter will serve various audiences. The first - -

audience consists of all persons involved in our Collaborative School Districts.- The second
audience is general education and gifted education professionals and parent groups that

" have expressed an interest in our activities. The third audience is the community of scholars
" engaged in research on the gifted and talented. We have created a forum for scholars and
practitioners to present abstracts of research in progress, brief articles and commentary, and

summaries of books, articles, and research reports. In this way, the newsletter serves more
than just our immediate need to disseminate information about the Center. -

In this issue, we have highlighted the overall organization and the mission of the Center.
And, we have presented brief summaries of the current research studies in progress.
Beyond the Center activities, we solicited contributions from members of our Consuitant
Bank in these three categories: .

o Research In Progress :

“ . Abstracts of approximately 200 words describing research activities. These abstracts
may also contain requests for sites/subjects, information about identification and
program development, or any other material that might enhance research in progress.

. Brief Articles and Commentary .

. Material in this category should deal with some aspect of research or the application
of research in practical situations. Articles should be approximately 500 words in
length, and they should also contain invitations for further contact with the researcher.

° Just Off the Press : ’ ’ C
Articles in this category should highlight books, articles, and research reports recently
completed. Joumal references, publishers' addresses, or procedures for obtaining

these materials should be included. Emphasis should be given to translating research -
findings into practice. Articles in this category should be approximately 500 words and -

includs invitations for additional contact. :

We are bleased to present submissions in these categories from our initial request of
Consultant Bank members. We also extend an invitation to our readers to prepare materials
for our newsletter and forward them to our editorial staff.

We have entertained suggestions for other columns for future hewsletters. If the following

are of interest to you, please send us your submissions:

+  Dr. Enid Zimmerman of Indiana University would like to see a column highlighting
successfully implemented identification systems, curricula, evaluation procedures, and

The Na,ti@nal Research Center
on the Gifted and Talented

Rationale for The
National Research
Center

The history and culture of a nation can be
charted to a large extent by the
contributions of its most gifted and
talented citizens. America has enjoyed a
long and rich history of creative
productivity. However, in recent years our
nation’s preeminence has been placed at
risk, as much by decaying standards and
performance in our educational system
as by intensified competition from
abroad. If we are to continue to maintain
a position of world leadership, it is
imperative that a significant portion of our
educational resources be invested in
those young people who have the
highest potential for making creative
contributions to the arts and sciences
and to all fields of human endeavor in
which imagination, invention, and unique
solutions to pressing problems are
required. Itis also imperative that
opportunities for the development of high
potential be extended to the vast number
of young people that frequently have
been excluded from traditional programs
for the gifted because of race, gender,
socioeconomic background, or limited -
conceptions about the nature and
development of giftedness.
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The National Research Center on the Gifted and Talented

THE UNIVERSITY OF CONNECTICUT-THE UNIVERSITY OF GEORGIA-THE UNIVERSITY OF VIRGINIA-YALE UNIVERSITY'

What is the Mission of the N ational Research Center
on the Gifted and Talented (NRC/GT)?

The National Research Center on the Gifted and Talented
(NRC/GT) is a collaborative effort of The University of
Connecticut, The University of Georgia, The University of
Virginia, Yale University, 54 state and territorial departments of
education, over 260 public and private schools, over 100
content area consultants, and stakeholders representing
professional organizations, parent groups, and businesses. The
funding for the Research Center has been provided by the
Office of Educational Research and Improvement, United States
Department of Education, under.the Jacob K. Javits Gifted and
Talented Students Education Act of 1988. '

The mission of The National Research Center on the Gifted and

Talented is to plan and conduct theory-driven quantitative and
qualitative research that is problem-based, practice-relevant,
and consumer-oriented. Our mission includes a broad-based
dissemination function, and the formation of a nationwide

cooperative of researchers, practitioners, policy makers, and
other persons and groups that have a stake in the psychology
and education of high-potential youth from preschool through
post-secondary levels. Emphasis will be placed on identifying
the research needs of economically disadvantaged youth,
individuals of limited English proficiency, individuals with
handicaps, and other special populations that traditionally have
been underserved in programs for gifted and talented students.
The Center will also serve as a vehicle for providing the kinds of
intellectual leadership necessary for the further stimulation,
advancement and improvement of theory, research and practice
in the field. In this regard, the Center will serve as an integrated
forum for scholars and practitioners to come together and to
pool their resources. Moreover, it will welcome contributions
from, and output to, scholars in cognate fields, in order to
enhance communication and interchange between scholars in
multiple disciplines whose interests relate to giftedness.

How Will the Mission of the NRC/GT Be Carried Out?

To accomplish the Center's mission, the following components
presented in Figure 1 are as follows:

The Directorate. The Directorate, located at the University of
Connecticut, is the major administrative, coordinating, and
dissemination unit for all activities.

Participating Universities. The four universities that comprise
The National Research Center on the Gifted and Talented are
the Universities of Connecticut, Georgia, Virginia, and Yale
University. The Associate Directors at the respective
universities are Dr. Francis X. Archambault, Dr. Mary M. Frasier,
Dr. Carolyn M. Callahan, and Dr. Robert J. Sternberg. They are
involved in several studies focusing on identification, program
development, program evaluation, culturally diverse
populations, classroom practices, curriculum modifications for
gifted students, and cognition and learning.

Collaborative School Districts. Over 260 public and non-
profit private elementary and secondary school districts
representing various ethnic, demographic and socioeconomic
groups throughout the country serve as the major research
sites. :

Advisory Counclls. State and National Advisory Councils
synthesize research needs assessment information from school

districts, state departments, the Collaborative School Districts
and the Stakeholders. The major leadership in the advisory
process is provided by state department of education
consultants in the area of education for the gifted and talented.

The Research Center Coordinating Committee. The
Directorate, Associate Directors, representatives from the
Collaborative School Districts, and a representative from the
National Advisory Council are members of the Research Center
Coordinating Committee. The major function of this committee
is to make recommendations for the Center's future research
agenda. : .

Stakeholders. Representatives from professional
organizations, parent groups, private sector groups,
governmental agencies and policy makers who have an interest
in the education of gifted and talented students provide input
into the needs assessment, advise the Center on related issues
such as restructuring and policy making data needs, and assist
in dissemination though their publications and conferences.

Content Area Consuitant Bank. Individuals with specialized
backgrounds in all areas of psychology, education, and related
disciplines serve as consultants, and they have the opportunity
to participate in research projects.
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Vhat is the Research Agenda of the Center?

he Research Center has adopted a mission that demands the interaction of scholars and practitioners from various disciplines to plan
nd implement problem-driven research. The research studies for Year 1 are described below.

esearch Needs of the Gifted and Talented Through the Year 2000

'he University of Connecticut

This study deals with a comprehensive assessment of research needs in the 50 states and territories. Local
and state level groups that are representative of the full range of educational personnel and representatives of
parent groups, policy making groups, and members of the private sector have been asked to respond to a
survey instrument organized around factors that define the field (e.g., Identification, Curriculum, Policy
Development). In order to ensure. representativeness of subgroups within the population such as ethnic
minorities, non-public schools, vocationalfechnical schools, and the arts, a stratified random sample was used
to gather and analyze needs assessment data. The results will be reported by various sub-populations,
demographic characteristics, and the 10 factors around which the survey instrument was developed. The
needs assessment results will become the basis for creating future research projects for the Center.

Principal Investigators: Dr. Joseph S. Renzulli and Brian D. Reid

egular Classroom Practices with Gifted and Talented Students

he University of Connecticut . Principal Investigator: Dr. Francis X. Archambault

This study inquires into the nature of regular classroom practices used with gifted and talented students
through an extensive national survey of 7,000 teachers and intensive observation of 50 classrooms. The
national survey will provide information on the frequency with which certain instructional practices are used
with traditionally identified gifted students as well as less frequently identified students who are economically

" disadvantaged, have limited English proficiency, represent certain ethnic groups, or have particular

handicapping conditions. The survey will also provide data on the extent to which practices used with gifted
students differ from those used with other students located in the same classroom, and whether these
differences relate to characteristics of the district, the classroom, or the teacher providing the instruction. The
classroom observation portion of the study replicates some of the data acquired through the survey, thereby -
providing a validity check. It will also provide more detailed information on classroom dynamics,
teacher/student interactions and teaching modifications than is permitted by the survey.

‘Theoretical Plan for Modifying the Regular Curriculum for Giftéd and Talented

tudents

he University of Connecticut Principal Investigator: Dr. Sally M. Reis

Since research indicates that the challenge level of textbooks is declining and that teachers often use whole-
class instructional techniques, curriculum modification is necessary to meet the needs of gifted and talented
students in regular classroom settings. One technique that has been designed to accomplish this goal is
entitled curriculum compacting (Renzulli, Reis, & Smith, 1981) which involves elimination of skills students
have already mastered and replacement of more challenging work that is often selected by the students. The
research study concerning curriculum compacting uses three experimental groups of classroom teachers
involved with different methods of training in the compacting technique (i.e., handbook, videotape, inservice
training, simulations, and peer coaching) and a controi group of classroom teachers that continues with their
normal teaching practices. The effects of personal variables, professional variables and participation in
training sessions on teachers’ use of curriculum compacting will be examined. Other variables to be studied
include student achievement, attitude toward learning and subject area preference.

n Investigation of Giftedness in Economically Diéadvantaged and Limited English
roficient Students : '

e University of Georgia : : Principal Investigator: Dr. Mary M. Frasier

1785
The University of Georgja

The University of Georgia will investigate distinguishing characteristics of Economically Disadvantaged (ED) -
and Limited English Proficient (LEP) students who display. various potentials but who are not identified for
gifted programs. The purposes of this study are to: (a) approach the identification of gifted economically
disadvantaged and limited English proficient students from an intensive investigation of gifted behaviors within
and across cultural groups; (b) examine giftedness in target students by analyzing the development of
intellectual processes and functioning within the cultural context; and (c) focus on the strengths in children
from diverse cultures in order to understand their gifts and talents.

a3}
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Investigations into Instruments and Designs Used in the Identification of
 Gifted Students and the Evaluation of Gifted Programs
The University of Virginia Principal Investigator: Dr. Carolyn M. Callahan

The University of Virginia will establish a National Repository for Instruments and Strategies used in the
Identification of Gifted Students and the Evaluation of Gifted Programs. Existing instruments, systems and
designs used in identification and evaluation will be collected through a nationwide survey. In addition, a
paradigm will be created for evaluating the identification instruments in light of the wide variety of definitions
and conceptions of giftedness. Non-traditional and product/performance instruments currently in use in
evaluation of gifted programs will also be reviewed for their usefulness. Potentially useful instruments will be
investigated through formal validation processes.

'Evaluation of the Effects of Programming Arrangements on

‘ Student Learning Outcomes .
‘ The University of Virginia Principal Investigators: Dr. Dewey Cornell and Dr. Marcia A. B. Delcourt

This study represents the first major national attempt to assess the effects of gifted and talented programs on
learning outcomes for elementary students. Academic and affective learning will be evaluated within four
popular types of program grouping arrangements: within-classroom programs; pull-out classroom programs;
separate classroom programs; and separate schools. The sample of students includes those from a variety of
geographic locations as well as individuals representing minority and disadvantaged populations. Data
collection sources include students, teachers, and parents, while results focus upon assessments of
achievement, attitudes toward school, self-concept, intrinsic-extrinsic motivation, student activities, and
behavioral adjustment. SR

A Theory-Based Approach to Identification, Teaching, and Evaluation of the Gifted
Yale University : . Principal Investigator: Dr. Robert J. Sternberg

Three major aspects of gifted education will be studied -- identification, teaching, and student evaluation --
within one integrated investigation. The study is based on Sternberg's Triarchic Theory (1985), which
postulates three aspects of intellectual ability: analytic, synthetic-creative, and practical-contextual.
Identification of students who are gifted in one of each of these areas (as well as those who are balanced
among the three abilities, and a control group) will be followed by instruction tailored to the various abilities. In -
order to determine the effects of these interventions, equal numbers of students with each kind of giftedness
will receive each kind of instruction, and all students will be evaluated through all assessment methods. First
year activities include development of the alternative versions of introductory psychology materials, and
establishing the construct validity of the Sternberg Triarchic Abilities Test for use with gifted populations.

Basic Tenets of Our Research

We believe we can develop empirically sound identification instruments and systems that will more effectively include students not identified
by traditional assessment methods. Accordingly, or:e of our priorities will be to seek and create multiple assessment techniques, such as new

tests, qualitative and performance-based assessment systems and tools, such as inventories and student profiles, and other non-traditional
identification methods. :

We believe that we can improve existing programs by conducting research that will assess the impact of various curriculum approaches,
methods of grouping gifted and talented students within classrooms and schools, and various ways of meeting the affective needs of these
students. We will gather evidence of what works best for the diverse group that constitutes our nation’s gifted and talented students.

We believe that results bf effective research should be used to guide policy development for the education for traditionall;/ identified and
underserved gifted and talented students. Sound, validated policy is needed at the local, state and national level to implement and maintain
ograms for this population. The research we conduct will be helpful in developing such policy. ’
. . Continued on page 12
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The Collaborative School Districts:
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The National Research Center on the Gifted and Talented is
engaged in a "new brand" of educational research and
dissemination with the needs of the practitioners guiding the
studies. The multi-site, single year and longitudinal research
studies are possible because of the cooperation of Collaborative
School Districts. The Collaborative School Districts are the
sites where the research will be conducted. Additional school
districts may become involved in present or future research
studies. The specific responsibilities of Collaborative School
Districts follow:

1. To serve as locations at which research data can be
gathered.

2. To provide co-investigators who will participate in the
design of research studies and who will serve as on-
site managers of individual research projects.

3. To provide locations where visitations can be arranged
to observe successful practices in operation, to
participate in the preparation of consumer-oriented
guidebooks and video training tapes, and to provide
technical assistance to the school districts that express
interest in replicating successful practices.

4. To assist in the documentation of biographical
information about subjects so that contacts can be
maintained for longitudinal follow-up studies.

5. To participate in the overall process of evaluating the
effectiveness of the Center.

The Collaborative School Districts will be involved in state-of-
the-art research studies emanating from the perceived needs of
practitioners and research scholars. The type of and extent of
involvement will vary from study to study. Collaborative School

Sites for Our Research

Districts will benefit from the opportunity to:

1. Receive announcements of materials and staff
development opportunities for teachers and students;
Participate in experimental curriculum;

Network with other school districts throughout the

country; .

Access an electronic bulletin board on the latest

research information in the field;

Receive copies of the NRC/GT newsletter summarizing

the latest research activities;

. Provide guidance and direction for the establishment of
state and national policies for gifted and talented
education;

. Receive copies of all products produced by the Center
on a cost-recovery basis; and,

8. Access national databases for research purposes.

IR RPN

~

Some studies evaluate program outcomes, others experiment
with different teaching techniques, and still others involve an
assessment of classroom practices. Whatever the extent of
involvement in a study, districts are making a contribution to the
future directions of the field. As of March 1991, there are over
260 districts, representing 45 states and 1 territory, that have
agreed to participate in the Center's activities. We would like to
have every state and territory involved with some aspect of our
work over the next four years. [f you know of a contact in a
school district from one of the following states or territories,
please contact us: Delaware, North Dakota, New Mexico, South
Dakota, Tennessee, Puerto Rico, Virgin Islands, American
Samoa, and Trust Territory.

(2]
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As of March 1991, the foIIowung people have been invited to participate in the Content Area Consultant Bank based on their research and
leadership in the field. The activities in which Consultant Bank members might participate include: research project consultation, consultation
referrals, national research needs assessment, and principal investigators of special topics.

Dr. Willard Abraham
Arizona State University

Dr. William Asher
Purdue University

Dr. Susan Assouline
The University of lowa .

Dr. Susan Baum
College of New Rochelle

Dr. Camilla Benbow
lowa State University

Dr. John Borkowski -
University of Notre Dame

Dr. James Borland .
Columbia Teachers College

Dr. Janet Boyle
Indiana Umversxty/Purdue Univ.

Dr. Paul Brandwein
Unionville, NY

Dr. Norman Breyer
Vernon, CT

Ms. Ruthan Brodsky
Roeper City & Country School

Dr. Linda Brody .

Johns Hopkins University
Dr. Nina Kay Buchanan
University of HI at Hilo

Dr. Kyle Carter
University of Northern Colorado

Dr. Raymond Cattell
University of Hawaii

Dr. Richard E. Chandler
Math & Science Summer Inst,Texas

Dr. Barbara Clark
CA St. Univ. at Los Angeles

Dr. LeoNora Cohen
University of Oregon

Dr. Sanford Cohn
Arizona State University

Dr. Gary L. Confessore
~ The University of Oklahoma

Dr. Anne Borland Crabbe
St. Andrew College

Dr. Rita Culross
Louisiana State University

Dr. James Curry
University of Southern Maine

Dr. Gary Davis
University of Wisconsin

Dr. James Delisle
Kent State University

Dr. Peggy Detimer
Kansas State University

Dr. Margaret Ann Dirkes
Indiana University/Purdue University

Dr. Linda Emerick
University of St. Thomas

Dr. Carolyn Falk
Mattatuck Community Cpllege

Dr. John Feldhusen
Purdue University

Dr. David Feldman
Tufts University

Dr. David Fetterman
Stanford University

Dr. Marvin J. Fine
University of Kansas

Dr. Howard Gardner

" Harvard University

Dr. Ingrid Grossberg
Counselling Assoc., Inc.

" Dr. Patricia Haensley

Texas A&M University

Dr. Eleanor Hall
Ann Arbor, MI

Dr. Myrliss Hershey
Friends University

Dr. Constance L. Hollinger
Cleveland State University

Dr. Patricia Hollingsworth
University of Tulsa

Dr.'Nancy Jackson
University of lowa

Dr. Paul Janos
University of Washington

Dr. Reva Jenkins-Friedman
University of Kansas

_Dr. Lannie Kanevsky

McGill University

Dr. Frances Karnes

" University of Southern Mississipi

Dr. Cathy Kass
Oklahoma City University

Dr. Felice Kaufmann
Lexington, KY

Dr. Sandra Kay
Pine Tree School, NY

Dr. Dorothy Kennedy
University of Wisconsin - Stevens Point

Dr. Barbara Kerr
Arizona State University

Dr. Joe Khatena
Mississipi State University

Dr. M. K. Kitano
San Diego State University

Dr. Penny Kolloff
Cranbrook Schools, Mi

Dr. Karen Lee
Boston University

Dr. Janice Leroux
University of Ottawa
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Brian D. Reid, University of Connecticut

The National Research Center on the Gifted and Talented
(NRC/GT) was conceived as a vehicle to bring together all
segments of the gifted education community to develop a
consensus regarding research needs, and to work
collaboratively to plan and conduct research deemed to have
the greatest significance to the field. In accordance with this
objective, a national research needs assessment process was
dheveloped to determine the research needs of practitioners in
the field.

Research in the field of gifted education, and educational
research in general, has been initiated by the interests of
individual researchers and graduate students rather than

ractitioners in the field (Renzulli, et al, 1989). According to

eaver & Shonkoff (1978), however, little thought has been
given to whether educational research has addressed the
immediate concerns or needs of practitioners. If the research
carried out by the NRC/GT is going to have an impact on the
field, it had to be viewed as relevant by the consumers of
research in education. In order to pursue this goal of greater
impact through the enhancement of consumer relevance, it was
important to allow practitioners to have a part in determining the
most important research to be conducted within the field
(Kagan, 1989; Husén, 1984). As Moore (1987) has pointed out,
"Planning for organizational change should involve those who
are likely to be atfected by the change” (p. 30 ).

It educational practice is to be changed or modified by research,

practitioners must become partners in making decisions about
important areas of research needs as well as in the planning
and conducting of research directed toward the improvement of
school and classroom practices. However, a history of poor
relationships between schools and universities has created a rift
that has made collaborative research difficult. Researchers
build theories and seemingly lack empathy for the problems
ancountered by teachers. Teachers tend to discount
educational research because of the researcher's unwillingness

to provide practical solutions to problems (Renzulli,_in press).

The rationale for collaboration was plainly evident. Teachers

~ possess important knowledge about the classroom milieu that

researchers often do not understand, and researchers are
better able to provide a systematic approach that practitioners
are usually not aware of through their own experiences (Floden
& Klinzing, 1990). A process that melds these two disparate

erspectives should provide better research and better :
implementation of the research. Moore 41 987) describes
several reasons for using groups in conducting research. Most
importantly, he believes that a group was more likely to accept
research findings if they have participated in the process,
especially if the research has political implications. "If you want
to effect policy, it was wise to include those responsible for
acting on the policy” ( p. 16). :

The plan of operation of the NRC/GT was to use the results of
the needs assessment as a starting point to provide input for
local, state, and national groups of practitioners that are directly
and indirectly involved in programming for the gifted and
talented. The NRC/GT intends to create a network of
stakeholders and practitioners who, having participated in the
research process, are better able to use the information
provided.

The intent of the needs assessment study was to include as
many people as possible in the process. According to McKillip
(198%), the use of multiple methods of assessing needs in the
human services and education is essential. This requirement
dictates the use of a multilevel and multitechnique assessment.
The needs assessment process was a departure from previous
needs assessments and was made up of several different
stages. As a result of the decision to include very large
numbers, a mailed questionnaire was used to gather data. The
data were collected from the survey and "filtered" through the
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State Research Advisory Council ﬁSRACs) to the National
Research Center Advisory Council (NRCAC) (see Figure 1).
The final product was a list of recommendations prepared by
the NRCAC.

The first step in the process of developing research
recommendations through this advisory process was to identify
key groups that should respond to the research needs
assessment survey. This survey was designed for teachers of
the gifted, classroom teachers, school administrators, parents,
school board membars, and others active in the delivery of
services to bright students. The next step was the
dissemination of surveys to the targDeted groups. Surveys were
mailed to the Collaborative School Districts (CSD), and
distributed in a systematic manner to teachaers of the gifted,
classroom teachers, administrators, parents, and others
involved in the gifted program. Surveys were also mailed to a
random sample of teachers of the gifted stratified by state as
well as national parent groups, state department of education
personnel and SRACs, national educational organizations, and
others as located.

The second step in the needs assessment process was to use
the data from the surveys to create a list of state research
needs. After the surveys were returned, a summary of the
responses was distributed to State Research Advisory Councils.
The members of these councils represent the arts, vocational
and technical education, private schools, urban and rural

. programs, gifted females, ethnic minorities, handicapped gifted,

preschool and primary students, at-risk students and any other
population present in the state. These councils were charged
with the responsibility of clarifying the research priorities within
the state based on the surveys. Each SRAC generated a list of
research topics that were of the highest importance in their
respective states.

The data from the SRACs were provided to the National
Research Center Advisory Council. This group was comgl{o'sed
of 12 persons who are recognized leaders in education. hey
represent minority populations, non-public schools, the arts, and
vocational and technical students. Five members of this group
are regionally elected representatives of the state departments
of education. Representatives also participated from
Collaborative School Districts, the Consultant Bank and the
Office of Educational Research and Improvement. This group
used the state research priorities and the actual data from the
survey to develop a national list of research priorities.

The final NRCAC list of recommendations for research is
included in Table 1. These topics were determined to be the
most important topics for research in gifted education. These
recommendations were used in planning the research for the
second year of the National Research Center. In addition to the
continuation of these first year projects: Investigations into
Instruments and Designs Used in the Identification of Gifted
Students and the Evaluation of Gifted Programs, and
Evaluation of the Effects of Programming Arrangements on
Student Learning Outcomes (University of Virginia); A Theorfy—
Based Approach to Identification, Teaching and Evaluation of -
the GiftedD LYale University), several new studies were
planned. These studies will be A Study of Successful
Classroom Practices, Longitudinal Study of Classroom
Practices, Case Studies of Gifted Students with Learning
Disabilities Who Have Achieved, and Cooperative Learning
and the Gifted (University of Connecticut Site); A Research-
Based Assessment Plan (RAP) for Assessing Giftedness in
Economically Disadvantaged Students (University of Georgia
Site); Qualitative Extension of the Learning Outcomes Study
University of Virginia Site); and Motivation and

nderachievement in Urban and Suburban Gifted
Preadolescents (Yale University Site).
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This committee will take the research priorities as determined by the National Advisory Committee and
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turn those recommendations into research proposals. This group will assign topics to the design teams from
—
To the each cooperating university that will, in turn, develop specific research designs.
o

design

teams NATIONAL_ADVISORY COMMITTEE
This committee will collect input from each of the groups providing information and make a determination of the national
perceptions of the research needs of all the constituencies. This committee will provide the Central Coordinating
Committee with the list of research priorities.
O e T VE RANDOM. STATE RESEARCH ADVISORY COUNCILS

DISTRICTS Information regarding The information for these councils will be obtained from a
. research needs will be survey sent to a random sample of teachers of the gifted
Information regarding obtained through and the results sent to the state advisory council. The
research needs of the surveys distributed 10 state council will be representative of all special interest Feedoack
Collaborative School a random sample of groups in the state. The state council will review the survey 1o state
Districts will be teachers of the gifted data and input from the members to determine the state advisory
obtained from in every state and perception of research needs. This will be reported in a councils
surveys and provided provided to the summary of research priorities and the impact of these
1o the National Nationat Advisory priorities on numerically infrequent subgroups. This will be
Advisory Council. Council. forwarded by the state chair to the National Advisory
Council. B
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Talented and Gifted Education in Rural Alaska: A Universal Model

M

Linda L. Manwill, Lower Kuskokwim School District, Bethel, Alaska

The Lower Kuskokwim School District covers an area of 44,000
square miles and is located in Southwestern Alaska. The
school system consists of twenty-six schools; three in the City of
Bethel and twenty-three located in outlying villages. All school
sites are accessible by air except one. There.are no highway
systems and the only access to the area is by airplane year
round and by boat for four months out of the year.

Of the student population of approximately 2,900 one-third )
attend schools in Bethel, a city of about 5,000 inhabitants. The
student composition is: 75% Yup'ik Eskimo, 20% Caucasian,
5% is Native American Indian/Black/Hispanic/Asian/other. The
composition of-students in the villages which range in size from
two to six hundred is: 95% Yup'ik or Chupik Eskimo and 5%
other.

The majbrity of villagers dépends on fishing and hunting
(subsistence lifestyle) for survival. This type of lifestyle impacts
directly on the education system in a cultural and a practical
manner. -

Therefore, during the 1988-89 school year the Plan of Service
for Talented and Gifted Education was revised to more fully
meet the needs of students who live in this area. The essential
factor in the redesign was to cross over cultural boundaries and
take the bias and horrendous stress which can be a )
monumental inhibitor to the identification process out of the Plan
of Service. The new design is a radical departure from a
standardized system typically used to identify those possessing
outstanding abilities. '

Six ability. areas are investigated through the identification
criteria. These areas are Intellectual, Academic, Task

Commitment, Creativity, Leadership and Artistic or Performing
Arts. The Characteristic Checklists (Renzulli, et. al.) were
modified in order to reflect the cultural values and language
differences by a Revision Committee of primarily Alaskan
Natives. They have been previewed in all twenty-six schools
within this District and were found to be an effective part of the
identification criteria which works as well with the non-Native
population as with the Native population. The adopted process
for identifying students with outstanding abilities for a Talented
and Gifted Program has increased the numbers of students
identified for inclusion by fifty (50%).

The document was designed to address cultural/language
differences and is meant to be used...not stored on a shelf. Itis
broad based and flexible enough to be inclusive rather than
exclusive and is being used as a working reference and model
in this district and in school districts throughout Alaska.

Because this is a growing changing document that will
accommodate new aspects of culture as they are manifested,
indications are that, with slight modifications, this model can be
used for identification for programming which will reflect cultural
variance anywhere in the world. '

| am very pleased that the plan has been so well received.
Anyone interested in finding out more should write or call:
" Linda L. Manwill, Talented and Gifted Education
Coordinator
Lower Kuskokwim School District
P.O. Box 305
Bethel, Alaska 99559
(907) 543-4871

From Afghanistan to Zimbabwe: Gifted Education

in the World Community (Epilogue)

Dr. Bruce Mitchell, Eastern Washington University

Looking at educational development in the world community
over the past century, it is obvious that one of the major forces
in almost all countries has been the move to a more egalitarian
society. As has been previously shown, the expansion of
educational opportunity to all social and economic classes has
been an integral part of this movement. Capitalist or socialist,
communist or democratic, developed or developing, equality of
educational opportunity has been an ideal for which all countries
have reached. .

In such an egalitarian climate and with such a history of social
and educational elitism and privilege, it is understandable that
most countries of the world have approached gifteditalented
education with hesitancy and skepticism. Yet, giftedtalented
- programs exist world-wide and they continue to develop. Why?
We conclude there are five major reasons why this has
_occurred.

First, countries with a major internal or external threat have
turned to gifted/talented education as a way to aid-the state in
developing the necessary resources for survival. Itis no
accident that countries such as Israel, South Africa, and Taiwan,
‘nations facing immediate internal or external threat, have some
of thg most highly developed gifted/talented programs in the
world. :

Closely aligned with the concern for survival is the interest many
countries have in economic and technological development.
International political and economic competition have caused
many countries to see their welfare tied to the development of
their scientific and technological potential. Gifted/talented
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education is seen as a necessary component of this drive for

modernization. The efforts in establishing gifted/talented
programs in the Soviet Union, the United States, West
Germany, the People’s Republic of China and indeed most of
the developing countries can be seen as a major outgrowth of

" this concern.

A third factor contributing to the development of gifted/talented
programs is the realization that mass education has in many
cases become mediocre education and that many of the
brightest students are disinterested and bored in an educational
process that teaches to the average. Both laymen and
professional educators in many developed countries have come
to this conclusion. This realization has caused countries such
as the United Kingdom, Australia, Canada and the United
States to attempt individualized, enrichment models which
provide special attention to the gifted/talented student while still
maintaining the egalitarian nature of the educational system.
Many countries, as they have expanded their secondary
systems to include all, have retained or developed special
curricula for students with advanced intellectual, artistic or
athletic abilities. West Germany, Japan, the Soviet Union, the
People's Republic of China, France, and even the Scandinavian
countries have made some special provisions at the secondary
level for those who exhibit special gifts or talents.

The fourth factor contributing to the growth and development of
giftedftalented education has been the efforts of the private
sector. Private schools, youth organizations, and

Continued on page 14
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Rembrandt to Rembrandt: A Case Study of a Memorable

Painting Teacher of Artistically Talented Students

Enid Zimmerman, Indiana University

The purpose of this study was to describe and analyze _
characteristics of a memorable teacher of 20 artistically talented
13 to 16 year old students in a two-week painting course at the
Indiana University Summer Arts Institute. In this on-site case
study, classroom observation, interviews with students and their
teacher, time sampling, and analysis of student application
forms and two observer journals, were used to collect data.
These data were analyzed by content, comparative, and time
sampling analyses.

The objective of the teacher, who was the subject of this study,
was to have the students in his painting class learn about
themselves and their art work. His emphasis on both cognitive
and affective skills was evident throughout all phases of his
teaching. He wanted his students to understand what it is like
" to be an artist and to paint adequate self-portraits. His belief

that painting is a skill that can be taught was a pervasive factor

in all his teaching practices. He was able to recognize when
students were bored and frustrated and not performing
adequately and he helped them reach their potential.

This painting teacher's success due to his planned teaching
strategies, individual attention to all students, positive attitude in
public and private contexts, knowledge about art, and ability to
make art class challenging and interesting through humor and
storytelling contrasts with the popular misconception that if art
teachers provide talented students with art materials they will
create art.

Abstract

Students were unanimous in their approval of this painting
teacher. Compared to instruction from their regular art -
teachers, students felt they learned a lot more in this teacher's
class. Most students mentioned his stories as informative,
serving to introduce history, humor, and facts into the painting
class, thus keeping the students alert and reducing tension.
The students also felt that when they were bored this teacher
was able to help them continue working and complete their art
projects.

In this study, the importance of having artistically talented
students study art in an accelerated program was evident. It
was suggested that as artistically talented students progress at
higher levels of achievement in the visual arts, they might be

" encouraged to attend college level-type classes and study with

a mentor so that their knowledge, skills, and values are
developed beyond what is normally possible at the junior high
and high school levels.

This case study provides one model of successful teaching of
artistically talented young adolescents. Information about other
case studies of art teachers of talented students, undertaken at
different sites with different populations, are requested so that

" generalizations from this study can be accepted or refuted.

To be published in Roeper Review (Winter 1991).

The Scientific Hypothesis
Formulation Ability of Gifted

Ninth-Grade Students
Abstract =
Steven M. Hoover John F. F"eldhu_sen
Department of . Department of
Applied Psychology Educational Psychology

St. Cloud State University  -Purdue University

An exploratory study was conducted to compare
selected cognitive and noncognitive variables’

- relationships with highly intelligent ninth-grade students’
ability to formulate hypotheses about realistic, ill-defined
situations. Three hypotheses were tested in this study:
Whether boys’ and girls' abilities to formulate hypotheses
differed; whether significant relationships existed
between hypothesis formulation ability and cognitive and
noncognitive factors; and the extent to which there was a
relationship between the quality and the quantity of ‘
students’ responses. Results indicated that there were
no differences between male and female subjects’
abilities to formulate hypotheses. The results of a
principal-component analysis indicated that the ability to
formulate hypotheses may be independent of intelligence
for high-ability students. Finally, a positive relationship
was found between the quality and the quantity of
subjects’ responses. N

Journal of Educational Psychology
1990, 82(4), 838-848 ,

Predictive Significance of
'Early Giftedness: The Case of
Precocious Reading
Abstract :

Joseph R Mills  Nancy Ewald Jackson
University of Washington The University of Iowa

Results of a longitudinal study of 59 10-12 year olds who
had been precocious readers when first tested at 5-6
years of age suggest that extraordinary early
“achievement in reading predicts above-average, but not .
necessarily extraordinary, ability in reading and related
skill areas during the middle elementary school years, as
measured by performance on Level 18 of the California
Achievement Test (CAT). Median CAT subtest scores
- were between 1 and 2 SDs above age-appropriate
norms. Verbal Ability at 5-6 years of age predicted
~ individual differences in precocious readers' ater reading
comprehension accuracy as well or better than initial - -
reading skills did. General Reading Ability, reading - - -
Speed, and letter naming speed at 5-6 years were :
associated with speed to comipete the reading
comprehension subtest of the CAT. This study illustrates
- theoretical and methodological issues that must be
addressed in other investigations of early development of
giftedness. :

Joumal of Educational Psychology
1990, 82(3), 410419 '
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Are y Readers Gifted?

TR T s

Whenever we counsel parents, identify children for special
programs, or try to understand the nature of giftedness in
children, we need to deal with the issue of the developmental
continuity of giftedness. If a child performs in a way that we
would define as gifted at the age of five or six years, what is the
likelihood that the child will continue to be a gifted performer in
future years? If the child does maintain a pattern of superior
achievement, will the accomplishments be predictable in
content? The study of children who begin to read at unusually
early ages highlights these issues.

Children who are reading fluently before beginning first grade
are likely to be perceived by both parents and teachers as
intellectually gifted. This precocious mastery of a complex skill
certainly merits the label "gifted” and calls for differentiated
programming. A six year old who has worked her way
independently through Charlotte's Web does not need to spend
many hours each week being instructed in basic word
identification skills. On the other hand, we cannot be certain
that precocious readers will continue to demonstrate gifted
performances through and beyond their elementary school
years. ,

A comprehensive prospective study of the later
accomplishments of precocious readers has not been done.
Recent research deals only with the narrower question of the
extent to which precocious readers continue to be exceptionally
good, i.e., gifted, readers. The answer to this question depends
on the standard one sets for defining continued giftedness. The
results of several longitudinal studies have confirmed that
precocious readers continue to be good readers. By the fifth or
sixth grade, the typical precocious reader has continuedto
achieve in reading at a level well above the national norms, and
precocious readers who are cognitively normal virtually never
turn into below-average readers. However, many precocious
readers do not continue to read at levels that would be
considered gifted according to most program guidelines.

Given what we know about the development of reading skill, the
finding that an early start in reading doses not guarantee
continued exceptional performance is plausible. One important
factor is the shift in the skills required to be a good reader as
word identification becomes more automatic, text
comprehension rather than word identification becomes central
to the definition of good reading, and books begin to challenge
the reader's general vocabulary and world knowledge to a
greater extent. Some children may begin reading at an
exceptionally early age because they are especially adept at
breaking the code of print. These same children are not always
especially well endowed with the aspects of verbal intelligence
that underlie comprehension of sophisticated texts. A second
factor that keeps precocious beginning readers from continuing
to stand out as distinctly exceptional readers is simply that, with
time and instructional support, many later bloomers catch up.

There may be some ways in which an early start in reading
does give a child a lasting advantage. Precocious readers
seem to be especially well able to read text rapidly, which
facilitates comprehension. Children who achieve well despite
coming from the disadvantaged backgrounds often associated
with reading failure are likely to have started reading early.
However, the nature of giftedness changes as skills and
children mature. We need ta balance the need to celebrate and
support each child's current accomplishments against
recognition that new challenges are encountered as
development progresses; the same children may not always
meet those challenges most successfully.

Q
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Nancy Ewald Jackson, Ph.D., Educational Psychology, The University of lIowa

This report is based primarily on the article referenced below, in
which other relevant studies also are cited.

Mills, J. R. & Jackson, N. E. (1990). Predictive significance of
early giftedness: The case of precocious reading. Journal of
Educational Psychology, 82, 410-419.

Soviet Exchange of
Information

David M. Fetterman . ) :
Stanford University and Sierra Nevada College

Professors Yuri Tarantov and Vladimir Trusov from
Leningrad State University were recently guests of
David Fetterman for a series of mestings and
discussions at Stanford University. George and Louise
Spindler also participated in some of the mestings. The .
focus of the meetings was on gifted and talented R
education. Thers is a rekindled interest in the field in the -
Soviet Union. The Soviet Consulate delivered a copy of

- David Fetterman’s book Excellence and Equality: A
Qualitatively Different Perspective on Gifted and
Talentad Education to President Gorbachev during his
visit to Stanford.. This official interest in the field helped
facilitate the Stanford meseting. Information was :

. exchanged about the current economic and political

. upheaval in the U.S.S.R., including the resurgence of
anti-Semitism and ethnic tensions. The role of .
democratic reforms and a market economy were also
discussed. The discussions concluded with a variety of
plans for the future, including the development of
exchange programs - for students and academic
colleagues. Pleasse contact David Fetterman, School of
Education, Stanford University, for additional information
about the mestings and proposed exchange programs. .

Basic Tenets of Our Research

From page 5

We believe that evaluation can contribute to the improvement of
identification practices and program effectiveness. By developing
improvement oriented and useful techniques and instruments for
evaluating identification and program practices, we will provide
instruments, strategies, and supporting documentation for the
modification of existing practices.

We believe that future research efforts should be responsive to the

needs of a diverse group of consumers. To enable us to respond to
these needs, a practitioner-responsive advisory network that
provides for systematic input about a future research agenda has
been developed. This network will encourage the cooperative
efforts and participation of state and local education agencies,
institutions of higher education, and other public and private
agencies and corporations, including business, industry and labor

groups.
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RESEARCH IN PROGRESS

Langntudlmaﬂl Study of PACE

Sidney M. Moon, John F. Feldhusen, Purdue University

What are the long range effects of participation in an
elementary, enrichment, pullout program on gifted students? In
order to investigate this question we are beginning an ongoing
longitudinal study of gifted students who participated in the
Program for Academic and Creative Enrichment (PACE)
(Feldhusen & Kolloff, 1979, 1986; Kolloff & Feldhusen, 1981).

In the first phase of our research, twenty-three twelfth graders
who had participated in the PACE program for at least three
years during elementary school were asked to complete a
follow-up questionnaire. Parents of these students completed a
parallel form of the questionnaire. In addition, ten of the twenty-
three families were selected by criterion-based sampling
procedures for in-depth tamily interviews. Using constant
comparative data analysis methods (Glaser & Strauss, 1976;
Goetz & LeCompte, 1984), several categories of program
benefits (cognitive, affective, and social) and one category of
program hindrances (pullout format) were derived inductively
from the data. In addition, grounded theory was developed
about the role of PACE in developing academic talent and about
interactions between the PACE program and the family systems
of participating students.

The findings suggest that (1) both students and parents
perceived that the PACE pullout program had a moderately
positive impact on participating students, (2) the PACE program
was moderately effective in achieving program goals, (3) PACE
‘was an effective "early years" talent development experience for
‘most participating students, and (4) PACE created subtle
‘changes in the famlly systems of most. pamcnpatmg students.

‘Dr. Beverly D. Shaklee, Kent State University

Two major research projects in gifted child education are
underway at Kent State University. Funded through the
‘auspices of the Office of Educational Research Improvement,
U.S. Department of Education, the Early Assessment for
Exceptional Potential project and Cooperative Alliance in Gifted
Education are providing unique opportunities for study to
graduate students, university. and school-based faculty.

The Early Assessment for Exceptional Potential in Young
Minority and/or Economically Disadvantaged Students
(Shaklee, 1989) was funded by the Jacob Javits Gifted and
Talented Students Education Act. This three year project is
using computer-assisted analysis of videotaped samples of
representative behaviors as the basis for identification of
exceptional intellectual potential. Currently videotaping in five
classrooms representing K-3, the videographic data is analyzed
using VIDATA and DA*TA (Zuckerman, 1986). These computer

programs allow research analysts to determine examples of key

identifiers of intellectual potential as evidenced by young
minority and/or economically disadvantaged children while
engaged in challenging lessons in science and social studies.
Additional analysis permit the user to examine the videcgraphic
data for frequency, duration, patterns of occurrence and/or
cycles of occurrence. Phases Il and lll of the project are
designed to prepare regular primary classroom teachers to:
employ observational analysis to identify exceptional potential;
modify and individualize instruction appropriately; and, create a
cohort group of primary classroom teachers who are able to
instruct others in the use of this model.
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Abstract

The next phase of our research will be directed toward the
development of a standardized questionnaire that can be

. administered to subsequent cohorts of twelfth graders who

participated in PACE while in elementary school. We would be
interested in sharing information with other investigators who
are conducting longitudinal studies of gifted programs in school
settings. We would also be interested in hearing from school
corporations that have implemented the PACE program and
would be interested in participating in our research.
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‘Early Assessment for Exceptlonal Potentlal and
\Cooperatlve Alliance in Gifted Education

Abstract

The Cooperative Alliance in Gifted Education (Shakiee, 1990)
was funded through the Educational Partnerships Act. This four
year project, designed in collaboration with IBM and Cleveland
Public Schools Kennedy-Marshall Cluster, has targeted: the
creation of a cooperative alliance among public schools, higher
education and the private sector; the expansion of the Early
Assessment non-traditional assessment model to grades 4-8;
thé creation of a computer network between gifted education
and regular education classrooms with further links to
community agencies; the creation of joint inquiry oriented
classroom curriculum which is delivered through the use of
technology; and, the thorough examination and evaluation of all
components mcludlng the impact of collaborative efforts
between business, public schools and institutions of higher
education. Major research questions being examined for this
project include: attitudinal development and change for all
stakeholders; reliability and validity of the non-traditional
assessment methodology; curriculum development from both
student and teacher perspectives; and, technological
assessment of student progress.

For further information on either project please contact:
Dr. Beverly D. Shaklee, Project Director
Early Assessment/CAGE
308 White Hall
Kent State University
Kent, OH 44242
(216) 672-3695
FAX (216) 672-3407
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Eugene Garcia, Barry McLaughlin, University of California, Santa Cruz

The National Center for Research on Cultural Diversity and
Second Language Learning has been funded by the Office of
Educational Research and Improvement, U.S. Department of
Education, effective January 1, 1991. The University of
California, Santa Cruz (UCSC), through the university's
statewide Linguistic Minority Research Project, received the
award to coordinate this Center and will collaborate with the
Center for Applied Linguistics (CAL) in Washington, DC and
other institutions to conduct the research and provide
dissemination activities.

This new national research center is designed to promote the
intellectual development, literacy, and thoughtful citizenship of
language minority students, and an appreciation of the
multicultural and linguistic diversity of the American people.
The Center will initiate new projects as well as build on and
expand to the national level ongoing research, dissemination,
and teaching efforts. The Center's work will involve researchers
from a variety of disciplines, include participants from
throughout the country, and address the needs of students from
a variety of language minority groups in pre-K to grade 12
classrooms.

Several of the research projects deal with the relationship
between first and second language learning, and between
cultural and linguistic factors in the achievement of literacy.
Other projects focus on teaching strategies to assist children
from diverse cultural backgrounds in gaining access to content
material. Studies that develop alternate models of assessment
for these students are also included as are studies that examine

various instructional programs for language minority children,
and how modifications in the social organization of schools
affect their academic performance.

Dissemination will be a key feature for the Center as a whole as
well as for each project. The dissemination efforts will be
directed to the parents and teachers of language minority
students, and to the resource centers, policymakers, advocacy
groups, researchers, and professional organizations concerned
with their needs.

The new Research Center on Cultural Diversity and Second
Language Learning will undertake a dynamic, process-oriented
research program that places language learning within a
broader social and cultural context. Because it is inherently
applied and contextual, this approach should produce lasting
practical consequences, assisting parents, practitioners, and
policymakers in better educating our nation’s culturally diverse

" children.

For more information about the individual research projects
and/or to join the mailing list, please contact the Center at this
address:

National Center for Research on Cultural Diversity and

Second Language Learning

Dr. Eugene Garcia or Dr. Barry McLaughlin

Kerr Hall

University of California, Santa Cruz, CA 95064-

Phone: (408)459-3501 -

Fax: (408)459-3502
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in the World Community (Epilogue)

From page 10

entrepreneurial endeavors all exist which serve gifted/talented
youth. Private schools, as centers of excellence, have had a
long history in a number of countries. Also a host of countries
such as Canada, the United States, Australia, West Germany,
and the Philippines has a number of private organizations which
cater to the gifted/talented. Parents and other interested
individuals have banded together in organizations which
sponsor a variety of enrichment activities for gifted and talented
youth.

Finally the focus on egalitarianism and fear of elitism has
caused many countries to design gifted/talented programs for
disadvantaged youth. Individuals regardless of background are
given special attention if they reveal special talent. By providing
these programs, governments cannot be accused of
perpetuating a social or economic elite. This concern for the
disadvantaged gifted has caused countries such as Israel to

14
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create special schools for them, the United States to begin
organizations dedicated to advancing the talents of this group,
and the Soviet Union to search the rural hinterlands in hopes of
locating gifted/talented youth. From Australia to Brazil, fledgling
programs have been designed specifically for the
disadvantaged gifted.

Thus, although many of the problems related to gifted
education, such as difficulties with identification, and lack of
money and qualified teachers, seem universal, what also seems
universal is the interest all nations display in providing special
programs of some sort for their gifted/talented young people.
Perhaps what is most heartening is that many nations not only
see their own survival tied to gifted/talented education but also
the survival of the planet. Such enlightened thinking is to be
applauded for indeed the welfare of all humanity may in large
measure be dependent on the careful nurturing of its best young
minds.
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.Sidney M. Moon, Purdue University

The Indiana Association for The Gifted (IAG) is currently
sponsoring a new initiative -- the creation of a statewide model
for research that would complement existing statewide models
for training and service sponsored by the Indiana Department of
Education.

In January, 1990, Sidney Moon was appointed the first Chair for
Research on the executive board of the Indiana Association for
the Gifted. Sidney was asked to form a committee that would
encourage research on the nature and nurture of gifted children
that would be relevant to the needs of practitioners -- research
in the schools, action research, research into the special needs
and characteristics of highly gifted students, research that will
help parents understand and guide their gifted children.

In the spring of 1990, the |IAG Research Committee developed
the following vision statement, purpose statement, and goals:

Vision Statement

One of the goals of the Indiana Association for the Gifted is:
..o encourage scholarly research and the
dissemination of information pertaining to gifted
children in school and society.

The Indiana Association for the Gifted (1AG) believes that

educational progress for gifted/talented students is contingent

upon the effective blending of research, theory, ar.d practice.

The IAG Research Committee will encourage excellence in

research by and for practitioners and will model statewide

coordination of.cooperative research efforts.

Purpose Statement

The IAG Research Committee will develop a model for bridging
research, theory, and practice in giftedftalented education at the
state level. .

Goals

1. To encourage research into the nature and nurture of
gifted/talented children in the state of Indiana

2. To encourage the dissemination of research information

3. To develop linkages among researchers, educators,
counselors, and parents of giftedAalented children

4. To facilitate training of educators, counselors, parents, and
students in the interpretation and application of the research
literature on the nature and nurture of giftedAtalented youth

5. To promote increased funding for research on the gifted and
talented in the state of Indiana

Next, the Committee wrote measurable, pragmatic, one-year
objectives for 1990-91. These objectives are listed below in
order of priority.

Objectives for 1990-91
1. To develop a three year plan for accomplishing the goals of
the IAG research committee

2. To sponsor regular columns in IMAGES and IDE's GT

2
newsletter
3. To develop a research strand for the 1991 annual IAG
convention .
4. To create a linkage between the IAG Research Committee
and the IAG Coordinator’s Network
5. To develop guidelines for an IAG research award and
introduce the new award at the convention
6. To explore the possibility of creating an IAG research
foundation
7. To initiate planning for a mini-grant program with the aid of a
special projects grant from IDE

T A { R s AT L
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Readers interested in developing a similar initiative in other
states can call or write Sidney for more information:

Dr. Sidney M. Moon

Purdue University

Department of Child Development and Family Studies

MFT Building

523 Russell Street

West Lafayette, IN 47907

Office phone: (317)494-8448

Information
About Tests

Approximately 200 annotated test bibliographies.in
specific subject areas are available from Educational
Testing Service. An extensive library of 16,000 tests and
other measurement devices includes descriptions of each
test, title, author, publication date, target population,
publisher or source, and an annotated description that
includes the purpose of each instrument. A brochure
describing the categories and procedures for obtaining
specific bibliographies may be obtained by writing to:

" Test Collection, Educational Testing Service,
Princeton, New Jersey 08541 or calling (609) 734-5686.
Each categorical bibliography costs $11.00, and a catalog
describing all 200 bibliographies can be obtained for no
cost. :

NRC/GT Research-Based
Decision Making Series

Forthcoming Publications
details in future newsletters

Dr. Karen Rogers, The University of St. Thomas, The
Relationship of Grouping Practices to the Education of the
Gifted and Talented Learner: Research-Based Decision
Making

Dr. Ann Robinson, The University of Arkansas at Little Rock,
Cooperative Learning and the Academically Talented
Student: Research-Based Decision Making

Dr. Robert D. Hoge, Carleton University, Research on the
Self-Concept of Gifted Students: Implications for Teachers
and Students : :

Dr. James A. Kulik, University of Michigan, Effacts of Ability
Grouping on Bright Students

Dr. Gilbert Clark and Dr. Enid Zimmerman, Indiana University,
Programming Opportunities and Alternatives for Talented Arts
Students

Dr. Gilbert Clark and Dr. Enid Zimmerman, Indiana University,
Identification of Talented Students in the Arts

i8
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- The National Research Center
on the Gifted and Talented

NRC/GT: Update of Year 2 Activities

E. Jean Gubbins, The University of Connecticut

Year 2 of The National Research Center on the Gifted and Talented
has begun with as much energy and speed as our initial “jump start®
on the research projects in Year 1. So much happened during the
first year of operation that it is hard to believe that several research
projects described in our June NRC/GT Newsletter are ending,
others are continuing, and seven projects are being initiated. Right
now, we are completing or starting fourteen national studies.
Applied research of this scope is incredible! Results from Year 1
are being interpreted everyday and most Center hallway
conversations revolve around:

*Did you hear about the effects of the treatment in this study?”
“Do you think we should analyze the data another way?"
"How soon will another few pages of the analyses be written?”

"Students involved in the treatment groups for the Curriculum
Compacting Study outperformed the control group students on the
post achievement tests in science and in math concepts.”

“During the observations for the Classroom Practices Study, we
found that teachers posed a small number of higher-level questions
(application, analysis, synthesis, and evaluation) to elementary
school students.”

Such comments are heard throughout the Center at The University
of Connecticut. Questions are raised, responses are entertained,
and then it is back to our respective offices to see if the data should
be distilled another way. :

We are stretched because of all the research activity. But the
excitement surrounding the studies provides the motivation to keep
pushing. We can't wait to release the results from the Curriculum
Compacting Study and the Classroom Practices Study at The
University of Connecticut. We have already shared the results of
the Needs Assessment Study in the June newsletter. Now, we are
preparing a monograph entitled Setting an Agenda: Research
Priorities for the Gifted and Talented Through the Year 2000. When
the monograph is available, we will let you know.

Our research would not be possible without the funding from the
Jacob K. Javits Gifted and Talented Students Education Act from
the United States Department of Education, Office of Educational
Research and Improvement. The money, however, only makes the
researchers available for what they do best. Where the Year 1
research was implemented would have been a major problem
without the network of Collaborative School Districts. Our network
has grown to 277 districts as of November 1, 1991. Since our
March listing of the districts in our Center brochure, we have added
the following sites:

ERIC

IToxt Provided by ERI

Ashford Public Schools
Ashford, CT

Harford County
Schools
Bel Air, MD

Glendive Public Schools
Elementary District #1
Glendive, MT

Contoocook Forks
Central Schools
Peterborough, NH

Chenango Forks
Central Schools
Binghamton, NY

Meigs County Schools
Decatur, TN

Donna Independent
Schoal District
Donna, TX

Williamsburg-James City
Country Schools
Williamsburg, VA

Fort Dodge Catholic Schools
Fort Dodge, IA

Montgomery County Public
Public Schools
Rockville, MD

Schoof District #30
Four Winds Elementary School
Fort Totten, ND

Zuni Public School District #89
Zuni, NM

Hamilton County
Department of Education
Chattanooga, TN

Sevier County Schools
Sevierville, TN

Ector County Independent
School District
Odessa, TX

Wetzel County Schools
New Martinsville, WV

There are only two states that are nut represented in the
Collaborative School District network: South Dakota and Delaware.
Also, we have not been able to recruit schools in the following
territories: Puerto Rico, Virgin Islands, American Samoa, and Trust
Territory. We will keep trying to get the word out.

Continued on page 2
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What Happens to Students in Programs for the Gifted?

The L
Marcia A.B. Delcourt, Dewey G. Cornell, Lori C. Bland, Marc D. Goldberg
The National Research Center on the Gifted and Talented, University of Virginia
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earning Outcomes Project

Why do we place students in programs for the gifted? According to achievement, attitudes and adjustment of students in these
educators, theorists, and other authorities in gifted education, we programs to non-gifted students and to students of high ability who
place high ability students in special programs for several reasons. do not attend gifted programs.
First, we believe that special programs will help them to learn more
and to achieve their potential. Second, we believe that challenging in the fall of 1990, the researchers completed the first round of data
and enriching programs will stimulate creativity and foster positive collection by administering a series of educational and attitudinal
attitudes toward learning. Finally, we believe that placement in a tests to a sample of elementary school students across the country.
gifted program will have a beneficial effect on socio-emotional These students had either just started their involvement in one of
adjustment, enhancing self-concept or ameliorating problems the programs listed above or were students not in programs.
stemming from lack of challenge and absence of contact with peers Teachers and parents completed questionnaires assessing the
of similar ability and interests. Broadly speaking, we might say that children’s learning characteristics, interests, and behavioral
the reasons for instituting programs for the gifted are Achievement, adjustment. More specifically, to assess student achievement,
Attitudes, and Adjustment: the three A’s. - scores from a group achievement test were collected, as were
grades. In addition, attitudes about learning, self-concept and self-
Although these reasons make sense, and we may believe them to motivation are being assessed in all students. Teachers completed
be true, there has been no large-scale research study focusing on surveys about each student's creativity, learning, motivation and
both cognitive and affective learning outcomes of high ability adjustment while parents indicated the types and frequency of
students from different types of programs. The need to investigate student activities and completed a survey of student adjustment. All
fearning outcomes leads to another important question arising from tests and surveys were administered in the spring of 1991 and will
discussions of gifted programs-- “Which type of program for the be administered during 1991-92 to assess what changes have
gifted has the greatest impact on students?” The Learning taken place.
Outcomes Study is one study conducted by The National Research
Center on the Gifted and Talented and is a two-year longitudinal What happens when elementary school students are first placed in
study of student achievement, learning attitudes, and general gifted programs? Does achievement or do attitudes change over
interest in over 1,100 2nd, 3rd, and 4th grade students from 16 time? How does placement influence self-concept or behavioral
districts in 10 states. Schoo! districts were selected to represent adjustment? How are students from minority groups affected by
rural, urban, and suburban communities. They were also selected different types of programs? These are some of the key questions
so that we could examine the effects of programs on students from we are addressing. The researchers are also collecting information
minority populations and disadvantaged backgrounds. The on each program's identification criteria, curriculum, teaching
researchers will investigate the relationship between four general methads, and goals, as well as the background and training of
strategies for delivering services to high ability students: within- program teachers. The long-term effects of participating in different
class programs, pull-out programs, special classes, and special types of gifted programs and program characteristics associated
schools. The purpose of the study is also to compare the with positive learning outcomes will be examined.

| _

NRC/GT: Update of Year 2 Activities

E. Jean Gubbins, The University of Connecticut
Continued from page 1

Our Content Area Consultant Bank is expanding. We are in the ) .
process of preparing a directory which contains listings of 134 Ms. Sally M. Dobyns + - Dr.Elyse S. Fleming

consultants interested in providing workshops for teachers or Mary Baldwin College Cleveland State University
parents; consulting on policy issues, program development, Staunton, VA "~ Cleveland, OH
evaluation, or clinical evaluation and intervention; or conducting o '
projects with the NRC/GT. We would like to welcome the following Dr. Shelagh A. Gallagher Dr. Leonore Ganschow
Consuitant Bank Members as of November 1, 1991: linois Mathematics & Miami University
» -Science Academy * Oxford, OH 45056
, Aurora, IL - .
Dr. Susan Demirsky Allan Dr. Dorothy Armstrong :
Dearborn Public Schools Grand Valley State University Dr. Leslie Garrisc;n Dr. David Goldstein .
Dearborn, Mi Grand Rapids, MI - San Diego State University '~ Duke University i
Dr. Donald L. Beggs Dr. Jeanne M. Burns . Calexico, CA S -Durham, NG~ . |
(S\outhem llinois University ~ Southeastern Louisiana . Dr. Barry Grant - - - T . Dr. Howard Gruber !
Carbondale, IL . gnlversn)é ' (A Center for Talent & Development Columbia University .
3 SR nammond, LA e Evanston,IL .+ . " New York, NY L
Dr.GilbertA. Clark  *. * Dr. RobertE.Clasen . ’ Dr. M. Gail Hickey .© - . - Dr. Steven Hoover . -
Indiana University ‘ University of ' Indiana-Purdue University Saint Cloud State University -
Bloomington, IN . Wisconsin-Madison Fort Wayne, IN : Saint Cloud, MN .
: Madison, WI ‘ yne. - AR j,
. : : Dr. Marcia B. Imbeau - "~ Dr. David F. Lohman - :
Dr. Nichalas Colangelo Dr. Nancy R. Cook . University of Arkansas The University of lowa ;
Connie Belin National RMC Research Corporation . “Fayetteville. AR . lowaCity, IA- .
Center/Gifted Education Hampton, NH - ’ Fray ! ’

lowa City, IA Continued on page 5
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The Research Center is initiating seven new studies based on the priorities that emerged from the National Research Needs Assessment
Process. In addition to those described below, three Year 1 studies are continuing: Investigations into Instruments and Designs Used in the
Identification of Gifted Students and the Evaluation of Gifted Programs, Evaluation of the Effects of Programming Arrangements on Student
Learning Outcomes (The University of Virginia), and A Theory-Based Approach to Identification, Teaching, and Evaluation of the Gifted (Yale
University).

A Study of Successful Classroom Practices
The University of Connecticut Principal Investigators: Dr. Karen L. Westberg and Dr. Francis Archambault, Jr.
Implementation: 1991-92

This study will provide a description of the conditions necessary to meet the needs of the gifted and talented and the
strategies used to modify instructional approaches and regular curriculum materials in the classroom. The research
questions that will guide this study include: (1) What factors contribute to classroom teachers' effective use of
differentiated teaching strategies? (2) What environmental factors within the classroom and school contribute to
effective use of differentiated teaching strategies? (3) How does the presence of a gifted education specialist affect
the instructional strategies and materials used in the regular classroom? (4) How does the presence of a resource
rclaom or pull-out program affect the students' need for instructional and curricular differentiation in the regular
classroom?

This research will be an ethnographic study of a few classrooms identified as exemplary in their implementation of
curriculum modification and curriculum differentiation. Purposive sampling will be used to identify classrooms that
are outstanding examples of this approach while also providing maximum variation in types of districts, such as a
predominately white middle-class area, a multi-ethnic area, and, if the data permit, an economically disadvantaged,
area. Participant observation will be the major data-gathering technique for this study. Additionally, in-depth, open-
ended, tape recorded interviews will be conducted with the classroom teachers observed, the principals of the
schools, the curriculum coordinators, the teachers of the gifted and talented students, and possibly other interested
parties, such as parents.

Longitudinal Study of Successful Practices
The University of Connecticut Principal Investigator: Dr. Francis X. Archambault, Jr.
Implementation: 1991-95

This study will formulate plans for a longitudinal assessment of the impact of "most successful practices.” These.
practices will be gleaned from other studies conducted by the NRC/GT. We envision that the study will be
implemented in Years 3 through 5 (and beyond if funding can be secured) and that it will employ a true experimental
design (i.e., students or classes will be randomly assigned to treatment conditions). One or more Collaborative
School Districts and schools within them will be selected to ensure ethnic and economic diversity. The study will be
conducted in both regular classroom and resource room settings.

During the planning year the data from the Classroom Practices Study, the Compacting Study, the Successful
Practices Study, the Cooperative Learning Study, and the Learning Outcomes Study will be reviewed to determine
the most successful practices and how they can be integrated into regular classroom and resource room
environments. Other studies funded by OERI will also be reviewed, literature reviews will be conducted, and, where
necessary, position papers will be written by University of Connecticut site staff and distinguished researchers at
other institutions not directly involved in the NRC/GT. Instructional materials will be selected or produced,
instruments will be adopted, adapted or developed, and procedures for implementing the experimental design will be
formalized.

Case Studies of Gifted Students with Learning Disabilities Who Have Achieved
The University of Connecticut Principal Investigators: Dr. Sally M. Reis and Dr. Joan McGuire
Implementation: 1991-92

This study will investigate the factors that enable some gifted students with learning disabilities to succeed in an
academic setting. The perceptions of the persons investigated in this study may provide information that helps to
identify this population and suggest specific educational interventions designed to meet the unique needs of this
group. Specifically, we will investigate the following areas with college students or recent college graduates who
were identified as having a learning disability:

The self-perceived strengths and weaknesses of gifted students with learning disabilities;

The specific educational intervention and assistance necessary to succeed in an academic environment;

The types of counseling strategies necessary to help gifted students with learning disabilities realize their potential;

The collective view of this population regarding their treatment by others and others’ perception of them (parents,
teachers, peers, guidance counselors);

Whether madifications were made in the instructional practices and educational programs designed for this

opulation;
Thg p%sitive and/or negative effects of labeling (either gifted and/or learning disabled) on this population; and,
The specific nature of the learning disability of the individuals in this study.
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Cooperative Learning and the Gifted

The University of Connecticut Principal Investigators: Dr. David A. Kenny and Bryan W. Hallmark
Implementation: 1991-92

The study is designed to assess the effects of cooperative learning methods on gifted students, and their non-gifted
peers. Outcome measures will include achievement, attitudes towards self and school, and students' perceptions of
others' ability, support, appreciation, leadership, likability and acceptance. Both boys and girls representing various
ethnic groups will be included. The researchers will work with intact classes selected from a single grade level,
grade 4. Students will be assigned to four-person learning groups of Gifted (G) and Non-Gifted (N) students, Three
group compositions will be analyzed: a gifted homogeneous group (GGGG), a non-gifted homogeneous group
(NNNN), and a heterogeneous group (GNNN). All groups will work on two types of cooperative learning tasks: a
group oriented math task and a more traditional cooperative learning task in science. For each of the tasks, students
will participate in multiple one-hour learning sessions in the regutar classroom environment.

Three measurement periods will be used. The first will occur immediately after group assignment and prior to any
group interaction; the second will be after the first series of learning sessions; and the third will occur after the
second series of learning sessions. During measurement period one, students will complete a peer rating
questionnaire, an attitude toward school questionnaire, an attitude toward session-specific subject questionnaire,
and a self-efficacy measure. Measurement periods two and three will repeat the measures taken during period one,
but will also involve the evaluation of task-specific achievement. The following questions will be addressed: Do
gifted students learn mare than children who are non-gifted? Do gifted children assist the learning of the other
children in the group? Does achievement differ in homogeneous versus heterogeneous grouping? These effects
can be investigated separately for different ethnic groups, as well as for males and females.

A Research-Based Assessment Plan (RAP) for Assessing Giftedness
in Economically Disadvantaged Students

The University of Georgia Principal Investigator: Dr. Mary M. Frasier
Implementation: 1991-92

17835
The University of Georgla

The major objective of this study will be to determine the effectiveness of a research-based assessment plan (RAP)
in increasing the identification of gifted students from economically disadvantaged populations. To accomplish this
objective, two madels will be developed and piloted: {a) the RAP and (b) a Staff Development Model (SDM). A
secondary objective will be to conduct follow-ups on selected case study students from the first year study. Data
from these follow-up case studies will be used to enrich the development of the RAP and the SDM.

Content for the RAP and the SDM will be based on the identification paradigm developed during the first year of The
University of Georgia research study to describe giftedness within and across a variety of cultural groups. Additional
input on content and procedure will be provided by a panel of expert members and collaborative researchers who
participated in the Georgia Study; National Research Center Needs Assessment Survey results; and State Research
and National Research Center Advisory Council members. Relevant literature on assessment and staft
development will also be used to formulate the models.

Extension of the Learning Outcomes Project

The University of Virginia Principal Investigator: Dr. Marcia A. B. Delcourt
Implementation: 1991-92

Learning outcomes are broadly defined to include both academic and affective effects of participating in a program
for the gifted and talented. For the purposes of this study, academic effects include: performance on standard
achievement tests, grades, teacher ratings of student leaming behaviors, and student attitudes toward learning.
Affective outcomes include: student self-concept and self-motivation, and both parent and teacher ratings of
behavioral adjustment. Data will be collected at four stages. Approximately 1,100 2nd, 3rd, and 4th grade students
will be assessed upon their entrance into one of the four types of programs, at the end of their first year in the
program, and at the beginning and end of their second year.

Researchers among the particlpating universities in the NRC/GT agree that a need exists to add a qualitative
dimension to the study of the four types of programming arrangements [(1) within classroom programs; (2) pull-out
classroom programs; (3) separate class programs; and (4) special school programs] in the Leaming Outcomes
Project. This need has evolved during the first year implementation. More specifically, what characterizes a
program that is identified as an “exemplary” model of a given program type? What are the influences of such
exemplary programs on student achievement and effort? What distinguishes an exemplary representative model in
terms of its ability to serve diverse populations of students? A qualitative study to address these questions has been
proposed in which one district from each of the four types of programming arrangements will be selected for a
thorough investigation. Observing classroom practices, and receiving responses from state-level administrators,
selected classroom teachers, parents and students about characteristics and overall effects of the program will serve
as the sources of data.
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Motivation and Underachievement in Urban and Suburban Gifted Preadolescents

Yale University
Implementation: 1991-95

Principal Investigator: Dr. Pamela R. Clinkenbeard

What creates or inhibits a "gifted" level of performance, both in those who have been identified as gifted and in those
who have not? This project will address two important factors in the gap between potential and performance:
motivation and disadvantage. This project will describe in qualitative fashion the motivational patterns found in both
suburban and economically disadvantaged urban classrooms of gifted preadolescents. Research on achievement

motivation has been moving toward discovering and developing more methods for fostering learning goals, or task
commitment: that is, a love of leaming for its own sake and a desire to persevere on tasks of interest. The goal is
equally important for those who have been overlooked in the identification process.

This project will directly address several of the important topics for research on the gifted, as selected by the
National Research Center Advisory Council, including motivation; effectiveness of differentiated program for
economically disadvantaged, underachieving and other special populations; self-efficacy; and

assumptions/stereotypes of underachievement. It would indirectly address many other items, since motivation and
underachievement were concerns that arose within the discussions. Expected knowledge includes some answers to
these questions: Do suburban classrooms for gifted preadolescents reveal different motivational patterns from those
in urban classrooms? Are motivational patterns of students identified as gifted different in kind and/or degree from
motivational patterns of other students? Does the experience of being labeled "gifted” cause a shift in motivation-

related behavior?

L

NRC/GT: Update of Year 2 Activities

E. Jean Gubbins, The University of Connecticut

Continued from page 2

Dr. Ann E. Lubowski Dr. Marian Matthews
University of North Texas
Denton, TX Portales, NM
Dr. James A. Middleton Dr. Kevin R. Rathunde
University of Wisconsin-Madison University of Utah
Madison, WI 53706 Salt Lake City, UT
Mr. Brian D. Reid Dr. Robert N. Sawyer
University of Alabama
- Birmingham, AL 35294 Natchitoches, LA -
Dr. Carolyn Yewchuk
University of Alberta
Edmonton, Alberta, Canada

Dr. Isaiah Sessoms
Clarion University
Clarion, PA

Dr. Anne J. Udall
Tucson, AZ :

Several Content Area Consultant Bank members have been

- commissioned to write papers in our Research-Based Decision
Making Series. The abstract of Dr. Karen Rogers' paper entitled,
The Relationship of Grouping Practices to the Education of the
Gifted and Talented Leamer is featured in this newsfetter. A
complimentary copy of the Executive Summary for this paper and
future papers will be mailed to Collaborative School Districts,
Consultant Bank members, State Departments of Education,
National Research Center Advisory Council members, Regional
Educational Laboratories, Educational Research and Development
Centers, Parent Organizations and Javits Grants Recipients. A
copy of the full-length paper is available on a cost-recovery basis
(see the newsletter message).

In addition to the papers listed in our last newsletter on Ability
Grouping (Dr. James Kulik), Self-Concept (Dr. Robert Hoge and Dr.

ERIC

Aruitoxt provided by Eic:

Eastern New Mexico University

Northwestern State University -

Joseph S. Renzulli), Identification of Art Students and Programming
for Art Students (Dr. Gilbert Clark and Dr. Enid Zimmerman), we
have commissioned papers on the following topics:

_» Creativity
Dr. Mark Runco
California State University .

+ Mathematics
Dr. William H. Hawkins
Mathematical Association of America

+ Reading
Dr. Nancy Jackson
University of lowa

+ Science .
Dr. Paul Brandwein :
Science Consultant '
New York

We are excited about this Research-Based Decision Making Series.
The series extends the range of topics of interest to practitioners
involved in the NRC/GT. More topics will be announced in the
future.

The United States Department of Education, Office of Educational
Research and Improvement, our funding agency, recently
requested information on the relationship of The National Research
Center on the Gifted and Talented mission to The National
Education Goals, America 2000, and Core Subject Areas. The
major elements of each research study were analyzed and recordad
in a matrix. Two examples of studies and their major elements
follow:

Continued on page 14
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The CollaboratlveSchool DlstrlctS' What d1d 1t mean for us"

Jann Leppien, Stuart Omdal and Del Siegle have served as Del: The teachers felt their participation in the Curriculum
Collaborative School District contacts during the past year. They Compacting Study was important and they were making a
recently met to discuss how the impact of their involvement with contribution toward effective teacher training in curriculum
The National Research Center’'s Needs Assessment Survey and compacting. They were anxious to hear how other sites
Curriculum Compacting Study affected their districts. were progressing and locked forward to hearing the
results of the study. They wanted feedback.
Collaborative School District contacts provide the link between the Jann: Feedback was important on the surveys, as well. The
Center and the research sites. Over 270 districts from 48 states teachers completing the survey enjoyed hearing from the
and 1 territory are currently enrolled. Leppien worked with the Center and learning the results.
Lockwood School educators in Billings, Montana. Omdal Stuart: Teachers realized that their concerns were significant.
participated with the staff of Minter Bridge Elementary School in They discovered that what they viewed as important
Hillsboro, Oregon and Siegle was involved with the teachers at issues were also the concerns of other teachers, as well
Lincoln Elementary School in Glendive, Montana. A transcript of as researchers.
their conversation follows: Jann: By inviting a variety of personnel in the district to
participate in the Needs Assessment Survey, | became
Jann: One of the major benefits of being a Collaborative School aware of staff concerns which could be addressed through
District is that it keeps us up to date and knowledgeable inservice. The National Research Center Needs
about current research in the field. We were contacted Assessment helped me gather information about the
and had the opportunity to participate in the initial Needs concerns of the staff.
Assessment Survey in which we indicated our preference Del: The students were also excited about being part of a
of research topics chosen for future study. nationwide effort. When | explained to them what
Stuart: The survey provided a link between the university "ivory compacting involved, one looked at me rather puzzled and
tower” and the people in the trenches. Sometimes people said, "Well, it only makes sense not to do the work !
would ask, "Why should our district take the time? What is already know how to do.” She wondered why this hadn't
in it for us?" Sometimes all we see are the forms to fill out happened earlier in her life.
and we fail to see ourselves as being a part of the bigger Jann: [tisimportant to feel that what we do is important to
picture. The educational technology and curriculum in use someone else and that the work we are doing in the public
today are all a result of somebody's past research. schools is being recognized.
Participation in current research is important. Stuart: That's right, we are hoping that our efforts will have an
Jann: Being a Collaborative School District also gives us an impact in schools throughout the country.
opportunity to have a working relationship with the Del: Our classroom teachers viewed the study beyond the field
university. We have a direct link to what is happening and of gifted education. They considered it a contribution to
there is a place to go to have our questions answered and quality education as a whole.
concerns voiced. Jann: When those official letters arrive from the Center, the
Del: Our district was part of the Curriculum Compacting Study importance of gifted education is recognized. | recall
which gave us the initiative to try something different. when our superintendent came down to my office and
Compacting was something the district had been wanting said, "l think this is something important and we need to
to implement and the study provided us with the impetus be part of it.” This helped give the gifted education
we needed. The staff voted overwhelmingly to participate movement a sense of validity.
in the research.
Stuart: Yes, being involved as a research site can open doors of We would like to have every state and territory involved with some
opportunity. aspect of our work over the next four years. If you know of a school
district that might be interested in joining our growing family, contact
the Center.
Collaborative School Districts (n=277)
: Revised November 1, 1991
NRC/GT CSDs
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The Relationship of Grouping Practices to the Education of the
Gifted and Talented Learner: Research-Based Decision Making

In this paper 13 research syntheses were described, analyzed, and
evaluated to determine the academic, social, and psychological
effects of a variety of grouping practices upon learners who are
gifted and talented. Three general forms of grouping practices were
synthesized: (1) ability grouping for enrichment; (2) mixed-ability
cooperative grouping for regular instruction; and (3) grouping for
acceleration. Across the five meta-analyses, two best-evidence
syntheses, and one ethnographic/survey research synthesis on
ability grouping, it was found that: (a) there are varying academic
outcomes for the saveral forms of ability grouping that have been
studied (i.e., tracking, regrouping for specific instruction, cross-
grade grouping, enrichment pull-out, within-class grouping, and
cluster grouping); (b) the academic outcomes of these forms of
ability grouping vary substantially from the effects reported for
average and low ability learners; (c) full-time ability grouping
(tracking) produces substantial academic gains; (d) pullout
enrichment grouping options produce substantial academic gains in
general achievement, critical thinking, and creativity; (e} within-class
grouping and regrouping for specific instruction options produce
substantial academic gains provided the instruction is differentiated,
(f) cross-grade grouping produces substantial academic gains; (g)
cluster grouping produces substantial academic effects; and (h)
there is littie impact on self-esteem and a moderate gain in attitude
toward subject in full-time ability grouping options.

For the two meta-analyses and one best-evidence synthesis on
mixed-ability cooperative learmning there was no research reported
below the coilege level to support academic advantages of either

Karen B. Rogers, University of St. Thomas, St. Paul, Minnesota

Abstract

mixed-ability or like-ability forms. Although na research had been
directed specifically to these outcomes for gifted and talented
students, there was some evidence to suggest sizeable affective
outcomes. Across one meta-analysis and one best-evidence
synthesis on acceleration-based grouping options, several forms of
acceleration produced substantial academic effects: Nongraded
Classrooms, Curriculum Compression (Compacting), Grade
Telescoping, Subject Acceleration, and Early Admission to College.
Moderate academic gains were found for Advanced Placement.
Either small or trivial effects were found for these six options for
socialization and psychological adjustment.

It was concluded that the research showed strong, consistent
support for the academic effects of most forms of ability grouping for
enrichment and acceleration, but the research is scant and weak
concerning the socialization and psychological adjustment effects of
these practices. Claims for the academic superiority of mixed-ability

grouping or for whole group instructional practices were not
substantiated for gifted and talented learners. A series of
guidelines for practice, based upon the research synthesized was
included.

The work reported herein was supported under the Javils Act
Program (Grant No. R206R00001) as administered by the Office of
Educational Research and Improvement, U.S. Department of
Education. The findings do not reflect the position of the Office of
Educational Research and Improvement or the U.S. Department of
Education.

V Q hat Does the National Controversy on
Ability Grouping Mean for the Gifted?

) \7s Several anti-grouping advocates have placed

1/ services for the gifted on their “hit list” for
@ program elimination. Many of their claims
K_J
g ¢
[ 1 B

about research findings are exaggerated or
untrue. Unfortunately, policy makers are
already acting on these inaccurate
portrayals of research. We need to share with advocates
and policy makers answers to questions such as:

* What does the research really say about
ability grouping?
« How does ability grouping affect self-esteem?
« Do gifted students benefit from cooperative
learning? o
Find the answers to these and other critical questions about
ability grouping research by writing for a copy of:

The Relationship of Grouping Practices to the

Education of the Gifted and Talented Learner
By Dr. Karen B. Rogers
The University of St. Thomas

Order No. 9101—
Executive Summary of Dr. Rogers’ Paper (7 pgs.) ... $2.00

Order No. 9102—
Full Length Paper (Approx. 50 pgs. and includes
Executive SUMMAary) ...coceceeeerenmennsmsnsneseesmnssossoes $12.00

Note: Publications are distributed on a cost recovery (i.e.,
non-profit) basis only. All papers distributed by the NRC/
GT may be reproduced by purchasers.

Make checks payable to The University of Connecticut.
Sorry, no purchase orders.

Write to:

Dissemination Coordinator

The National Research Center on
the Gifted and Talented

The University of Connecticut
362 Fairfield Road, U-7

Storrs, CT 06269-2007
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Project STREAM (Support, Training,
and Resources for Educating Able
Minorities)

Project STREAM is a collaborative effort between three Wisconsin
universities and six school districts for the purpose of improving
identification and programming options for gifted and taiented
students with major focus on students from minority populations.
STREAM has five principal goals: (1) To develop multiple ways to
identify the diverse talents and abilities of minority students; (2) To
promate a conceptualization of giftedness which embraces the idea
of multiple intelligences; (3) To increase the representation of
minorities in gifted programs to the level proportionate to their
representation in the population; (4) To help provide systematic and
continuous programming for students in the program during middie
and senior high school; (5) To increase the likelihood that students
will stay in school through high school and subsequently elect to
start and complete a baccalaureate degree.

STREAM is based on seven basic assumptions:

1. Taients and abilities are distributed equally without regard for
gender, race or nationality.

. Multiple talents and intelligences exist.

. Early identification of talents and abilities is necessary.

. Systematic and continuous attention to students is required.

. Psychological components are as important as the academic.

. Universities need to link with minority students, their teachers
and their parents when students are at an early age.

. Parents need to be involved in their children’s education.

N onbsbwN

The Process. Each spring a number of sixth grade students in
Beloit, Delavan-Darien, Kenosha, Waukesha, Racine, and
Milwaukee are identified for the program. Identification is done in
several ways: Traditional ways of identifying students may be used
(grades, achievement scores, etc.), but focus is on developing
nontraditional means of finding abilities such as creativity, problem
solving, leadership, and the arts. Observational analyses are of
special interest. Once in the program, students stay throughout
middle and senior high school. Each year a new group is added,
thus enlarging the STREAM. As talents and abilities are identified,
students are integrated into existing gifted and talented schcol
programs which meet their needs.

ing. During the school year, students come to
the UW-Whitewater and UW-Parkside campus at least once a
semester. Emphasis during the day is on skills and psychosocial
factors. One visit includes a cultural event. During the school year
special programs are offered for students in their school districts.
When necessary, academic assistance is provided. Mentoring is
also made available. In summer, students come on campus for a
week’s residency. They work on skills such as writing, speech,
math and on psychosocial dimensions such as self-esteem and
confidence. Special talents are fortified through offerings in dance,
art and theater. Students work with both minority and non-minority
staff, including university faculty, live in the dorm, and learn to use
university resources.

Staff Development, STREAM also sponsors staff development
opportunities and provides special assistance to teachers of
STREAM and other minority students. A practicum-oriented class is
offered in conjunction with the Summer Institute and a class is given
in Milwaukee once a year. Curriculum for meeting the needs of
gifted students in the classroom is being developed, and material
resources are made available to both students and staff.

- Parent Programs. Programs for parents of STREAM students are
also offered. Emphasis is on meeting the needs of parents with the
belief that a major way to assist students is through the parents.

For more information on UW-Whitewater STREAM, please contact
Dr. Donna Rae Clasen at 6038 Winther Hall, UW-Whitewater,
Whitewater, W| 53190 (414-472-1960 or 472-5379) or Eve
Johnson (414-475-8459).. At UW-Parkside contact Dr. Barbara
Shade at Box 2000, UW-Parkside, Kenosha, Wi 53141 (414-553-
2376).
Q
ERIC

Aruitoxt provided by Eic:

Profiles of Javits Gifted and Talented Education Programs

The Gifted Education Policy Studies

Program
James J. Gallagher
University of North Carolina at Chapel Hill

The Gifted Education Policy Studies Program, under the direction of
James J. Gallagher at the Frank Porter Graham Child Development
Center, University of North Carolina at Chapel Hill, was established
to analyze and seek solutions to two major issues which interfere
with providing full educational services to gifted students. These
issues are: (1) state and local policies regarding eligibility for gifted
programs which tend to reduce the participation of some gifted
students (minority, disabled, and underachievers); and (2)
educational reform efforts (cooperative learning and the middle
school movement) which may reduce services designed for gifted
learners.

In examining the first issue, underserved gifted students, an
analysis of existing state policies is being conducted to identify
specific policy barriers to identification, as weil as states with modei
policies. A case study of three states which seem to have policies
that enable broader identification of gifted students to take place will
be conducted to determine how this goal was accomplished. As a
result of this work, legislative designs will be developed as models
for states wishing to address this issue.

The second study, an examination of the impact of school reform on
gifted students, will investigate ways which reform efforts and gifted
programs can work together successfully to enhance services to
gifted students. A survey designed to identify the current obstacles
to this cooperation, and suggested strategies to combine efforts will
be conducted. Further investigation will invoive the identification of
sites where school reform efforts and gifted programs have been
successfully interfaced to enhance services for gifted students.
From this investigation a paradigm for successful collaboration
between school reform initiatives and gifted programs will be
developed.

Any one with information regarding cooperative learning or middle
school programs which have been designed with particular attention