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ABSTRACT

This paper offers an historical perspective on the practices
of school psychology. It briefly describes the mechanism currently in place
to assess the competency of professional psychologists. Then, the beginnings
of the American Board of Professional Psychology (ABPP) are reviewed along
with information on related school psychology developments. It recounts how
the American Psychological Association (APA) accepted doctoral school
psychology programs for accreditation in 1968, the same year school
psychology was recognized as a new examination area by the ABPP. School
psychology has prospered as a specialty in APA and ABPP. However, currently
the status of school psychology as a specialty in good standing within ABPP
is in jeopardy since it is not processing a sufficient number of diplomate
candidates annually to need ABPP requirements. Making the diploma a dominant
feature of doctoral school psychology in the years ahead will be a challenge
for all school psychologists who work for the future of the profession. (JDM)

Reproductions supplied by EDRS are the best that can be made
from the original document.
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It is argued that the emerging realities of practice by doctoral
school psychologists are such that their skill level should be greater

than entry level.

It

is further argued that the American Board of

Professional Psychology (ABPP) provides an appropriate
credentialing model for increasing the number of doctoral school
psychologists who are particularly qualified for an expanded and
more complex practice. The history and current perspective of ABPP,

and the American Psychological Association, in regard to the
recognition and credentialing of doctoral school psychologists, is then

examined. Finally, problems in ABPP certification of increasing
numbers of doctoral school psychologists in the years ahead are
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addressed.
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Members of this panel, board members of the American Board

of School Psychology (ABSP) and the American Academy of School

Psychology (AASP), and all other school psychologists who are

diplomates in the

American Board of Professional Psychology

(ABPP), are "keepers of a vision." Doctoral school psychology
ultimately IS what the majority of doctoral school psychologists
BECOME, and, my fantasy, in looking at the distant future, is that,

by the year 2025, a majority of practicing doctoral school
psychologists will have earned this certificate. This is important
because the practice of doctoral school psychologists will increasely

occur in a variety of professional settings, settings that include
frequent interaction with and collaborative relationships with other
professional psychologists. In addition, the practice of doctoral school

psychologists will become more complicated and complex. As a
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result of these, and related, developments, there is an increasing
need for eminently good doctoral school psychologists, i. e., who
exemplify a high level of professional competence.

Mechanisms to Assess Competence

There are various mechanisms in place in American
psychology to assess the competence of professional psychologists.

These are shown in Table 1, which is reproduced from an article by
Drum (1997). Three levels of competence and scope are listed in the

left hand column. The nature of individual evaluation,

i.

e.,

credentialing, for each of these levels of competence and scope is

briefly described in the right hand column. What is especially
noteworthy, in the context of this schema, is that the Diploma
received by doctoral school psychologists from ABPP is "advanced

and specialized" in competence level and scope, and that the
certificate is provided through an individual examination in the
specialty practice.
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**********************************
Table 1 About Here
**********************************

Beginnings of the American Board of Professional
Psychology, and Related School Psychology Developments

In 1997 ABPP celebrated its 50th Anniversary. It was
established, not as ABPP, but as the American Board of Examiners

in Professional Psychology (ABEPP), on April 23, 1947 (Bent,
Goldberg, and Packard, 1999). The original fields of certification were

clinical, counseling, and industrial/organizational psychology, and
more than a thousand of the approximately 1500 candidates for the

Diploma in these fields were "grandfathered." Written and oral

examinations didn't begin until 1949. ABEPP initially received

financial support annually from the American Psychological
Association (APA), and this support continued through the 1950s
(Bent, Goldberg, and Packard, 1999).

35

After doctoral school psychology programs were accepted for
accreditation by the APA in 1968, school psychology was recognized

that same year by the (now) ABPP as a new examination area. As
was the case for candidates in the original three recognized fields,
school psychology candidates were "grandfathered" for the Diploma.

The "grandfathering" of at least some school psychology candidates
continued into the early 1970s, and those "grandfathered" back then

still constitute a majority of the school psychologists who currently
have ABPP Diplomas.

Impact of ABPP's Transition Years,

and Related Developments in the APA, on School

Psychology's Recognition as a Specialty

The need for a revitalized ABPP became increasingly apparent
in the late 1970s and early 1980s. In 1983, a dues structure, changed

later to a service fee, was established, and the Central Office was
moved to Columbia, Missouri (Bent, Goldberg, and Packard, 1999).

In the 1980s, ABPP decided to grant Diplomas in a number of
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emerging specialty areas, including Clinical Neuropsychology,
Forensic Psychology, Health Psychology, and Family Psychology.
Later, other specialty areas were added: Behavioral Psychology (in

1991), Psychoanalysis Psychology (in 1996), and, more recently,
Group Psychology and Rehabilitation Psychology. Currently, school
psychology is one of the eleven specialty boards affiliated with ABPP
(the I/O board is classified as "inactive" at the present time).

As to

developments in APA, although APA had been

accrediting programs in professional psychology for many years, it
had never officially recognized these fields of professional psychology

as "specialties." For this reason, several task forces to address the

recognition of specialties were established in the 1980s, and one
result of these efforts was that the concept of a specialty was officially

accepted by APA. In this connection, ABPP adopted, as it resumed
the recognition of specialties in the 1980s, the criteria and model that

evolved from these APA task forces (Pryzwansky, 1998; cited in
ABSP, 2000). In 1995, the APA established the Commission for the
Recognition of Specialties and Proficiencies in Psychology (CRSPP).

As Pryzwansky (1998; cited in ABSP, 2000) has pointed out, while
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ABPP retains authority to recognize specialties seeking to offer board

certification, it has placed a moratorium on recognition, and advises

groups to pursue CRSPP recognition initially. Within the CRSPP
framework, specialty status is granted to those areas of professional

psychology that demonstrate distinctiveness with respect to the
population they serve, the problems they address, and the techniques

or methodologies they employ (Pryzwansky, 1998; cited in ABSP,

2000). The first specialty recognized by APA, based on CRSPP
recommendations, was school psychology.

A Summing Up

To sum up school psychology's place in the history of specialty

recognition, it was recognized for accrediting purposes by APA, and

as an examination area by ABPP, in the late 1960s. Later, school
psychology was recognized as a specialty by ABPP (in the 1980s,

along with a number of other professional psychology areas of
practice), and, very recently, as a specialty by APA. And school
psychology has prospered as a specialty in APA and ABPP.
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Nevertheless, the current status of school psychology as a
specialty in good standing within ABPP is in jeopardy. The problem is

that school psychology is not processing a sufficient number of

diplomate candidates annually to meet ABPP requirements.

However, as a result of the good work of John Brantley and
Rosemary Flanagan, and other ABSP and AASP board members, the

situation seems to be improving this year. While that is good news,
making the Diploma a dominant feature of doctoral school psychology

in the years ahead, is a continuing, and very huge, challenge for all
school psychologists who serve as keepers of this vision.
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Footnote

'This paper was presented August 27, 2001 in San Francisco at the

American Psychological Association convention as part of the
symposium titled, "Board-Certified School Psychologists

Advancing

Competence for the New Millennium." Portions of the paper are
based on A Self Study by the American Board of School Psychology
(American Board of School Psychology, 2000).

Designation, Accreditation & Credentialing:
Three Modes of Assessment of Competence
Competence
Level & Scope

I. Basic &
Minimal

ii. Basic &
Extensive

iii. Advanced &
Specialized/
Generic

Program Evaluation
(Designation/Accreditation)

Criteria-based designation of
doctoral programs & internships
that produce professional
psychologists.
Criteria-based accreditation of
doctoral programs & internships
in professional psychology.
Criteria-based accreditation of
postdoctoral residency
programs in professional
psychology.

Individual Evaluation
(Credentialing)

Certification of individual's
degree/training in
professional psychology.

Licensure to practice as a
professional psychologist.
Recognition of credentials
for health service or
specialized practice.

Certification through
examination in specialty
practice areas.

and the setting of
adapted from Drum, D. J. & Hall, J. E. (1993). Psychology's self-regulation
151-161.
Psychology,
professional standards. Applied and Preventive

Table 1

12

U.S. DEPARTMENT OF EDUCATION
Office of Educational Research & Improvement (OERI)
Educational Resources Information Center (ERIC)

REPRODUCTION RELEASE
I.

DOCUMENT IDENTIFICATION:

Author :

/1/'

1-111e...

741547Orle

C4? 5;74!"W

cAry rt,

40;

1'h/7p.S.

Publication Date: 5iper- w IV

blinkfus7;6-4-1 eu p6Let
II.

/1;

Pr-66554r Ent-errd;
7Ae. LOUV011y di 72?(Cr
a/40-1501

gee./71 GLY1

Corporate Source:

fl(d-ate

yiS

Title:cc./1,dt)/

REPRODUCTION RELEASE:

reS4mtect

-14.14.

449,47

..--0,164erZ.401;

/;1

getil

13a-zurcl-rfil6I'd
OLcryLeos7(1,
r JAR_ we`'
/9-cl yoLn..ctil CI oreteh.ce_
PI- y (Add.
0

Pit./ e nn u

In order to disseminate as widely as possible timely and significant
materials of interest to the educational community, documents announced in
the monthly abstract journal of the ERIC system, Resources in Education
(RIE), are usually made available to users in microfiche, reproduced paper
copy, and electronic/optical media, and sold through the ERIC Document
Reproduction Service (EDRS) or other ERIC vendors. Credit is given to the
source of each document, and if reproduction release is granted, one of the
following notices is affixed to the document.
If permission is granted to reproduce and disseminate the identified
document, please CHECK ONE of the following three options and sign at the
bottom of the page.
Permission is granted to the Educational Resources Information Center
(ERIC) to reproduce this material in microfiche, paper copy, electronic,
and other optical media (Level 1).
or

Permission is granted to the Educational Resources Information Center
(ERIC) to reproduce this material in microfiche and in electronic media for
ERIC subscribers only (Level 2A).
Or

Permission is granted to the Educational Resources Information Center
(ERIC) to reproduce this material in microfiche only (Level 2B).

Sign Here, Please

7 6e

Documents will be processed as indicated provided reproduction quality
permits.
If permission to reproduce is granted, but no box is checked,
documents will be processed at Level 1.
I hereby grant to the Educational Resources Information Center (ERIC)
nonexclusive permission to reproduce this document as indicated above.
Reproduction from the ERIC microfiche or electronic/optical media by
persons other than ERIC employees and its system contractors requires
permission fro the copyright holder.
Exception is made for non-profit
reproduction by libraries and other service agencies to satisfy information

Page 5 of 7

needs of educators in response to discrete inquiries.

e

Signature:
Position:

"rer.(eso E #1440--;714-s'

Printed Name:
Organization:

68aMeirl, M hint pamit;e0,4

Address: tte(i4

Editeaiort'L( 145reilhyy

atiAtAn5-26 Saiz,

Telephone Number:

Zdy

Date:

III.

7';

7O-7'Z_

0-t

--edst

DOCUMENT AVAILABILITY INFORMATION (FROM NON-ERIC SOURCE):

If permission to reproduce is not granted to ERIC, or, if you wish ERIC
to
cite the availability of this document from another source, please provide
the following information regarding the availability of the document. (ERIC
will not announce a document unless it is publicly available, and a
dependable source can be specified.
Contributors should also be aware that
ERIC selection criteria are significantly more stringent for documents
which cannot be made available through EDRS).
Publisher/Distributor:
Address:

Price Per Copy:

Quantity Price:

IV. REFERRAL OF ERIC TO COPYRIGHT/REPRODUCTION RIGHTS HOLDER:
If the right to grant a reproduction release is held by someone other than
the addressee, please provide the appropriate name and address:
Name:

Address:

********************************************************************

*****************************************************************
Chris Komar, AskERIC Network Information Specialist

Page 6 of 7

