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FOREWORD

This booklet is the fourth in a series of “hot topic” reports produced
by the Northwest Regional Educational Laboratory. These reports
briefly address current educational concerns and issues as indicat-
ed by requests for information that come to the Laboratory from
the Northwest region and beyond. Each booklet contains an expla-
nation of the topic’s importance, a sampling of how Northwest
schools are addressing the issue, suggestions for adapting these
ideas to schools, selected references, and contact information.

One objective of the series is to foster a sense of community and
connection among educators. Another objective isto increase
awareness.of current education-related themes and concerns. Each
booklet will give practitioners a glimpse of how fellow educators
are addressing issues, overcoming obstacles, and attaining success
in certain areas. The series’goal is to give educators current, reli-
able, and useful information on topics that are important to them.



-INTnoDutTrON

What is the best conf1gurat1on of grades for K- 12 schooling? Is it

. an elementary school, followed by a middle school, followed by-a-
. -four-year high school? Or are there advantages toa K-8:school; fol-
.. lowed by a four: “year hlgh school? Which middle-school conflgu--

ration better promotes social ad]ustment—grades six through-
eight, five through eight; seven through eight, or'seven through

- nine? Are there advantages toaltérnative grade spans at the ele-
. mentary level, such as K-3 and four through six? What is the

function of a ninth-grade center? In which setting do sixth-or

e1ghth graders ach1eve best? Why do we have age related grades7

- _.Research has not prov1ded def1n1t1ve answers to the myr1ad pos-
sible questlons about grade spar, but the questions have never
gone away: They are questions which arise whenever school
reform, increasing or declining ¢ enrollment, or financial consid-
_erations bring about a reorganization of existing schools, the.

bu1ld1ng of new schools, or consolidation of districts. As one -
article on the subject puts it, “Grade. organization remains a con-
troversial topic in American. educat1on as it has for at least 80

 years” (Jenk1ns & McEw1n 1992)

A qu1cl< glance at the grade spans of schools in the Northwest
region reveals a Var1ety of conf1gurat1ons including traditional

forms of grade organization. This variety reflects the fact that
each community considers dif ferent factors when making grade
span decisions and that no one grade configuration is right for -
all. Thus it is not the intent of this booklet to hold up any one
grade configuration as superior, or to discuss in depth each of

‘the grade conf1gurat1ons that exist. It is meant instead, to

increase awareness and understanding of grade span as an issue,
provide examples of ways schools have addressed concerns
associated with particular grade spans, and suggest avenues for
further inquiry. - ‘ =

.



HISTORICAL TRENDS IN GRADE
' CONFIGURATION )

‘As noted above when it comnes to grade span d1vers1ty rules -

_One study found that seventh<.and eighth-graders in the United, [

, States atterid schools with about 30 different grade spans. (Mac™

‘Iver & Epstein, 1993). At some schools grade span.comiesabout' -
-by choice, at others as a result of practical and administrative -

eon51deratlons such-as bu1ld1ng costs, enrollment trends or d1s--- -
tance from other sehools : S

.-Desp1te thls d1ver51ty some trends have emerged The maJor S
.changes in grade organ1zat1on in the 20th century are clearly the -
. rise' and decline of the'j junior high (typ1cally gradesséven = -
- through nine) and the rise of the middle school (typically grades
~six through e1ght) Junior highs, which emerged in the first few -

detades of the century, grew-in number until the early 1970s
- (Hough, 1995). In.1920; four out-of five high school graduates Had

- attended a K- 8 elementary school and a four-year high school. By
1960, four out of five had atterided an elementary school, a three-

'year junior h1gh and-a three-year senior high (Alexander & .
"McEwin, 1989). The decline of the j junior high coincided with'the
 rise of the middle school which came on-the scene in themid =
1960s: Today the m1ddle school is the dominant form of middle -
_-grades educat1on in terms of numbers of students enrolled. -

The m1ddle school trend reflects not only a shift in the place-
ment of the sixth--and ninth-grader but also a conceptual
change: The junior h1gh was conceived of as a preparation for .
“high school and ustally imitated the structure of one, with .
-departmentalized classes.and un1form daily:class periods. The
middle school; on the other hand, was conceived as amore. |
child-centered institution with “responsive practices”such as
1nterd1sc1pllnary team teachlng advisory programs, and { lex1ble ,_
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o scheduhng The m1ddle school also offers a more varied curricu-
- Tum and more electives or exploratory classes than are usually
'._“ava1lable at Jun1or h1gh schools T

» What are the trends of the future? Anecdotal ev1dence 1nd1cates
. some districts and experts are taking a second look at the K-8 .
and “elemiddle” conf1gurat10ns the latter defined as a'school
- that meéets the needs of yourig adolescents.but includes lower .

__ ;grades (Hendrie, 1996 Hough, 1995) Ninth- -grade-only campus-
.. esare also turning up in some areas, and not always as a result

of space and enrollment cons1derat10ns (Viadero, 1993).




-,gg“;igj CONTEXT

f‘A grade span that is des1rable or poss1ble in one settmg may be-z;i .
.undesirableor not possible in another. For instarice, some. ¢ -
.6Xperts on tural schools feel that in'd rural setting the middle .

“school concept is inappropriate. and cati actually damage com-"'".~ L
‘munity values. This is because when a middle-school is opened, L

“the local elementary school often becomes too small for state :
} support and must eventually be consolidated, thus underm1n1ng
the sense.of community identity, the feeling of ownership, and

the levels of paretit participation associated with a local elemen- o

".tary school (DeYoung, Howley, & Theobald 1995),

Ina rural drea the' grade span issues may be Very d1fferent from
those'in an urban area. Mést parents will not be in favor'of their-
“child attend1ng a larger middle school or ‘high schodl if it <
“involves the'child having to.commiite long distances. everyday
‘or.tolive elsewhere during the week.In such a.case, whatever -
'expanded course offerings and social opportunities the larger;
“more distant school might prov1de a school closer to home will
| st1ll l1kely be seen as preferable ‘ N

Another example in wh1ch context may play a role is s0ciceco™ |
nomic status; as was found in one study that. looked at ach1eve-- .
mentdifferences between sixth- -graders i in elementary schools as
opposed to those in m1ddle schools ' ~

“Becker (1987) reported a s1gn1f1cant advantage
10 locating the sixth grade in the elementary,
rather than'middle, grade span. Interestingly,

“ Becker also found that the'elementary-school
advantage declined as student socioeconomic
status (SES) rose. In fact, sixth-graders in the
‘upper tail of the SES'distribution performed

a



siléhtly befter i non- elementary settings” -
(Wlhry Coladarci; & Meadow 1992).-

| :Becker speculated that the student achievement dlfferences his .
| '-study revealed might be related to differences in teacher train-
. ingand expectations in elementary and mlddle schools _—



_.-’G'RA DE J,S'PA‘N' R‘é.s'E_'A‘ RCH A ND- I ss u ES

.'Schools or districts may seek 1nformatlon about grade span

. when a hew school is’being built, an existing school is chang1ng
©.grade span, or a school is improving its program to make 1t more -
.>'~-'.__'ﬂappropr1ate for the part1cu1ar grade span - SR

-

Most of the research on grade span focuses on the mlddle grades
-_Much of that research identifies practices: -associated with cer~ . -
-, tain grade spans—for 1nstance~that schools with grades six ..
- through eight have more 1nterd1sc1p11nary team1ng than those - 7.7
- with grades seven through nine-or offer more electives than K- 8.
“schools: Even results such-as these may vary depending on the
. scope and location of the study. (Compare Epstein & Mac Iver
- 1990 tor Hough 1995). Very little research attempts the.more d1f =
ficulrtask of determining if a tause-and-effect relationship ..~
. exists between grade conf1guratlon and academ1c ach1evement
- while controlhng for other factors such as school size, student
" socioeconomic status, teacher experience, and so on (Wlhry
' "_Coladarc1 & Meadow, 1992) o :

E ‘-Even the stud1es that do attempt to 1solate the effect of- grade -
- span by controlhng for other variables are suggestive rather- than } ,"
- -definitive. Different studies control for different variables and -
their results do not translate into clear pohcy guidelines. For
instance, if a controlled study showed that sixth- -graders had
| __’-_h1gher achievement test scores or fewer discipline problems in a
“K-6school thanina middle school setting, we would still not -
~ have information about how th1s conf1guratlon affects students -
~at other grade levels SO S




The top1c of grade span isa complex one. Issues assoc1ated W1th
grade span 1nclude the followmg

0 Wthh grades should be grouped together inone-.
school? - ' i:

",Cons1derat10ns mlght 1nclude whether the oldest students
" will function as:positive or negative role models, whether the -
acadernic and social needs of each grade level.can be metina
| developmentally appropriate manner, and whether the -
- grouping is consistent with'community needs and values:
- Factors that may | affect a decision about grade span may be
“the-interests and training of the staff, the size and design of
. the bulldmg, financial resources, the size of the student. -
o ,_populatlon and: the 1ocat1on of the sehool in relatron to other
a .schools v T e

0 How many grades should be in one school and how
many classrooms per grade'? ' ' -

- Schools with many ‘grade levels: will have more: opportunltles
~ for'cross-age activities such as older students helping outin
‘younger students’ classrooms and part1c1pat1ng in tutoring
" activities’ Schools:with big grade spans may be able to sustain’.
- more parent involvemiert in the upper grades than is typlcal
in middle or high schools. On the other hand; because schools’
with very wide grade: spans usually have fewer students and
- .classrooms per grade, there may be fewer opportunities for -
- elective or exploratory courses. In addition, fewer classrooms
- per grade means fewer opportunities to match students to
“teachers according to learning and teaching styles, to place
students with others with whom they work well, or to
separate students who don't get along. Opportunities for
teacher collaboration or mentormg at a specific grade level
are also reduced

< -




One and two- grade schools present the challenge of how to
_“preserve a sense of continuity and stability when all of half

< of the student population turns over every year. On.the other

~hand they 1 may offer the, opportun1ty for a special. focus ¢ on
problems particular to that.grade level, suchas. the h1gh S
dropout rate of n1nth graders (V1adero 1993) L

0 How many school transrtlons w1ll students make
durlng the K 12 years? . - S

The smaller the number of grades n each school w1th1n a - o
K2 system, the more transitions students will make: during -
the1r schooling, Trans1t1ons can be stressful. These stresses . ~
- can beimitigated by practices such as betweeni-school visits,”
~ mentoring by students from.the school at the more advanced
_level, special assembhes for new students commun1cat1on
- “between the faculties and administrations of the two. schools

?'and group1ng students 1nto teams or houses in large schools

“[A]lthough grade organ1zat10n has some 1mportant connect1ons
t0 particular programs and practices; on average, grade span
need not be the determinant of responsive education,” (Epstein
& Mac Iver; 1990) concludes one pair‘of writers on' ‘the subjéct."
Yetneither is grade- span-irrelevant. In fact,as seen in the
“NOrthwest Sampler section of this booklet, the character1st1cs
of:a grade span miust be carefully cons1dered in shap1ng an
feffectwe 1nstruct1onal program

11




TIPS FOR IMPLEMENTATION

"’ Followrng are some broad t1ps for startlng a school w1th a grade
_span new toa'K-12 system, reorganizing the grade configuration
-of an ex1st1ng school or revamplng an ex1st1ng program

--0 Read grade Conflguratlon hterature (see “References sectlon)_' )
- while keeping in mind that sound educatlonal practlces are
‘thore important than grade span

& Visit or call other schools with the sameé eonf1guratlon for
" inférmation. sharing about what works and what doesnt

_0 Con51der what confrguratlon fits best W1th communlty
geography and values L

# Beaware of developmental dif ferences or s1m11ar1t1es _
- betiween students at differerit grade levels when developlng
~ curriculum; schediiling; and behavioral expectations; also -
" consider how building layout and staff interests and training
mlght best dovetail with these developmental characteristics

'Y Develop artlculatlon and | transltlon act1v1t1es between ‘
' schools 1n the K- 12 sequence o

1

The list &f questlons on pages 10- 11 suggests the types of issues
schools should ¢ examine when contemplatlng any sort of grade-
span actlons :

12



GRADE SPAN CONSIDERATIONS
Some factors to we1gh and th1nl< about many of them 1nterrelat- -
‘ed 1nclude the follow1ng ; Sk AT

.‘3 ) N

1 W1ll the conf1gurat1on 1ncrease or decrease transportat1on

) .,“costs? How far:will students have to travel? This, taybea :

© more 1mportant 1ssue 1n a commun1ty W1th a very d1spersed
.populat1on T S

e

2. Willthe conf1gurat1on l1l<ely«1ncrease or- decrease parent

| ;'1nvolvement? The proximity.and size of. the school- ‘may be
“factors; : as well as the mot1vat1on and 1nterest level of. the .
‘parents o

3. How imany. students w1ll be enrolled at. each grade level and
- -what.implications-does th1s have for course offerrngs and
" 1nstruct1onal group1ng? e T L '

4. Are: any data-available: that suggest whether the conf 1gurat1on
- might boost achievernent scoresfor a significant portionof the
community’s students or deptess the performance:of others?
- For instance, some studies’ suggest that some middle- level
'+ students—low sociceconomic background sixth- “gradersin
" Pennsylvania, and- e1ghth graders in'Maine, a predom1nantly
rural state—benefit significantly from an ‘elementary rather
than middle school ‘setting (Becker 1987 W1hry, Coladarc1 &
Meadow, 1992)" R _ o

5. Will the confi 1gurat1on lead to the loss of a ne1ghborhood
- school.or the closing of other schools in'the system?-

6. How many, points of transition and art1culat1on will occur in -
the K-12 system? How will these ‘be addressed? What
mechanisms or channels of commnication will be used to
ensure that students move smoothly through-the system, in
terms of both academ1cs and social and emot1onal
adJustment? : L ‘ -




7.

‘Does the confi 1gurat10n allow for 1nteract10n between a range

| ;\,of age levels and a variety of grouping options? A school with
~ more than one or two grade levels has the opportunity to.

increase the self-esteem and respon51b1hty of older. students

“ by using them as tutors or. mentors for younger students.

" How will the presence.or absence of older students affect
< younger studentsin a particular school? A'school with few
--.grade levels may benefit because older students are not

_*_present to mode] negative behaviors assoc1ated with their age

group; on the other hand it may suffer from thelack of older -

.role models for academic excellence and leadership.

s the de51gn of the school building(s) suited to managlng
_students in the selected grade span? For instance; does it have
several wings,-useful for dividing a large middle school into

“houses” or for keeplng younger students in self- contamed

T .classrooms?

14



~ConcLu S-n ON -

~ e

No partlcular Sequence of grade spans is perfect orin 1tself glar-"
antees student achievemerit and social ad]ustment With: '
_thought and effort effective practiees can be 1mp1emented in a
‘variety-of grade conflguratlons ‘Whatis important=asseen-in -

‘the following “Northwest Sampler’—is to beaware of the- poten\ o |

tial benefits:and d1ff1cult1es of dlfferent conflguratlons and to "
‘make each conflguratlon ‘whether it comes about from ch01ce or
nece551ty work as s well as p0551b1e for all students



.~ THE NORTHWEST SAMPLER

‘Much can be learned about the challenges'of serving particular
grade spans from the experiences of individual schools. This -
_booklet’s “Northwest Sampler features schools of dlfferent grade
spéns: from- around theregion. The descrlptlons focus on 1nfor— o
‘mation such as the follow1ng RN e

40 How the school's grade span came about

& How ‘the school is structured to meet the needs of the
part1cular grades it-contains

-

® Potential weaknesses or problems of’ the grade span and how )
. the school addresses them

& Learning opportun1t1es offered by the grade span and how
‘the school takes advantage of them AT -

* Act1v1t1es to facilitate transition from the prev1ous school or
. tothe next sehool in the K-12 sequence

2 Observed outcomes and keys to success (these are as reported
by the principal, and not necessarily based on quant1tat1ve
.information or emp1r1cal research) : -

The sampler featuires e1ght schools with seven dlfferent grade
spans. The schools range in size from 82 t0.1,200 students and
aré found in settings ranging from urban to rural and 1solated
The number of grades in the schools ranges from one to 11.
Because schools of different grade spans often face 51m11ar .
grade- configuration issues; the sampler can be'of value evento
readers whose part1cular grade-span interest is-not represented. -



LOCATION

Girdwood Elementary e
PO-Box189 . .~ Ty
Glrdwood AK 99587 RN IR SRR
CONTACT ; "‘_" E":-.;.}--_f.\ {‘- . I ~l. l“,__‘-‘.:h ' I .o ‘.‘ :
Jlrn Cox; Principal SO e TR T
Phorie: 907/783-2313 . L e
\Fax 907/783 2454 B T TR

GRADE SPAN K 8

'GlI‘dWOOd Alaska, is a sk1 resort and bedroom communlty 30
miles from’ Anchorage. Girdwood Elementary is a K-8 school
with 142 students. Though:all grades are housed in one.build- -
ing, the seventh and eighth grades arerun'in a manner s1m11ar B
toa ]unlor h1gh separate from the- other grades ‘ :

Younger Gll‘dWOOd students spend most of the day in self -
contained classrooms. Specialists are-in charge of PE., music; and
the library. Junior high students begin the day in one room with -
20 to 30 minutes of planning, then group and regroup for classes
on aflexible schedule. For the'most part the seventh- and -
eighth-‘graders are grouped together based on persona11t1es—- B
which students cooperate and work well with each other.
'Arrangements vary depend1ng on the year’senrollment. The"
teachers (1.5 FTE) do some teaming on particular units of study,
depending on the subject and the interests of the students. The |
school is currently considering, and the pr1nc1pal favors, com-.
bining the sixth; seventh, and eighth grades for greater f lex1b111—v
ty in scheduling and to better use staff skills and- expert1se

7.
«

The school is too small to offer ong01ng elective classes, but -
teachers try to make arrangements for independent study or -

community experiences based on students’ individual interests. -~ .

Though the school has its own hbrary, a mun1c1pal 11brary

17




attached to the school bulldlng isa useful resource for students :
r.espec1ally those at the j Junlor high level.- IR «

;Glrdwood has hlgh parent 1nvolvement wh1ch adds tremen-
dous resources and support to the school This involvement doesf.
not drop off in the middle grades as of ten happens when stu-
dents attend stand-alone middle schools. Parents help out w1th 7
activities such as sports spelling bées, readlng programs, and a -
Career-Day for junior high students. Teachers know the families

in Girdwood and look out for all the students Ra1s1ng ch11dren :

is truly a communlty process ’ "

Af ter elghth grade Glrdwood students must make al> hour ‘
bus ride’every morning,to the nearest high school. During the - -
year Girdwood teachers have ongoing dialogue with those at the,_,
high:school about individual studerits and which programsand.-
courses would bemost appropriate in high school. The commu- -
nity is d1scuss1ng adding a ninth grade to Girdwood .
Elementary, and possibly.the other three high school grades, so
that students would not have to make the long commuite.

OBSERVED OUTCOMES

0 Some children become too fam111ar with the school setting
“and don’t expand their horizons socially and-academically;
they don’t get exposure to a wide array of: teachers teachlng
styles and spec1a1ty fields 3

L 2 ngh school tedchers report to GlI‘dWOOd staff that in-
- geheral, Glrdwood students perform well . -

& Parents of students atall grade levels are very 1nvolved w1th |
the school -

18



KEYS To Sucwcess N

¢ The staff communlcates well w1th each other and w1th the

" communlty S AR

.0 The staff is flex1b1e and wﬂhng to take on new challenges
and respon51b111t1es EERERE o LT

9 The-school s,smallness results ina famlly atmosphere the )
principal feels the K-8'school might not work as well with : a
. larger enrollment because younger,chlldren mlght feel
-overwhelred- " . N

'0 The schiool receives much support and help from parents and
other community members =~ .. I

.4
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LOCATION

Monforton School R '

6001 Monforton School Road _ S R L
Bozeman MT. 59715 o ..' § T L
CONTACT ' -_” B :" U I
Kath Pattee Pr1nc1pal ' T

Phone 406/ 586- 1557
Fax 406/587 5049

GRADE SPAN K 8

Monforton School is 1ocated in a rural, bedroom communrty of
‘Bozeman with a h1ghly diverse socioeconomic. makeup. For -
“funding purposes Monforton is:three schools—a K-2, three -
through six;and seven through eight. However, in all other” - -
tespects it is run as a single K-8 elementary school with 215 stu-
dents in two adjacent buildings, one for K-2 and one for three -
though eight. All teachers are certified elementary teachers with
'many holding master’s degrees. The district hires elementary—
certified staff both for scheduling flexibility and because it
prefers the “whole child” approach such teachers bring with
.them. The staff of 17 meets ‘weekly as a K-8 staff and works as a-
_team on all dec1s10ns about curriculum and procedures, The. .
school dogs riot ring class period bells. The schedule i isf 1ex1b1e -
w1th teachers oft ten extend1ng or shorten1ng classes ' |

At the beg1nn1ng and mlddle of the school year each teacher

meets with the teacher at the next grade level. They confer about .
“the strengths and weaknesses of the class that has’ ]ust pro— .
gressed and about particular students. | o

Monforton’s K-5 grades are taught in a self- contained sett1ng
The teachers work togethier to plan activities and thematic units.
Monforton’s middle school grades, six through eight, are semi-
departmentahzed Each of the three middle grades teachers i is

23







'them at home once a week just to v1s1t Group actrvmes are held

throughout the summer months IRy RN _.: i
The prmcupall would hke to do moee actnmttmtlnlthhe hugh fan
school that would eage the tranisitiom to thiis insrﬁlutltiomfoﬂo@o; D
Students Th1s spring; the h1gh school is 1mplement1ng-a “Shad- :f.._; L ;.
owing” program for all rural eighth-graders. Eighth- grade Sti-. |
dents will be: matched with a high school student for'one full da """
They willattend classes together; have lunch togéther;and meet

the follow1ng fall for a welcome to the new school and new year

OBSERVED OUTCOMES

. The local h1gh school finds Monforton students as well or-
. better prepared than others espec1ally in technology and
wr1t1ng S - - \

0 Asurvey ¢ of graduates from. the past 10 years found former
“students highly satisfied with the caring atmosphere and
‘academic pfepafatlon at M@ﬂf@ft@ﬂ .

* Test scores are always above the state averages

KEYS TO Success

0 The school is run asa partnersh1p w1th parents commun1ty,
andstaff . Ly

& The school has low ‘staff turnover the pr1nc1pal attr1butes
" this to teachers’ h1gh degree of autonomty in curriculum -
plann1ng and other areas, and to good salar1es -

25




'LOCATION SRR -
Damascus M1dd1e School ' .

~14151 S.E.242nd- Avenue
-Bor1ng, OR. 97009

"‘CONTACT
Steve Powell, Pr1nc1pal L A T 4
Phone!'503/658- 3171 K B
Fax:503/658-6275

.GRADE SPAN‘ FIVE THROUGH EIGHT

Damascus Middle School. became a four-year m1dd1e school
many years ago becauseé'the local: elementary‘school no: longer» -
had room for the fifth grade. Since that time, the middle school
has developed practlces toaddress the diverse nieeds of its 370
students who. range in age from 10 to 14. Fifth--and sixth= .. " -~
graders have a program more like that of a traditional. elemen-'
tary school while seventh- and eighth-graders have a program
w1th many 6f the recognlzed middle school features

Damascus fifth- and srxth graders arein.a w1ng of the school
separate. from the seventh- and ¢ighth- graders. They have home-
room teachers for most'of the day. Their art, music, computer, -
and PE. classes lunch period, and recess are separate from those
of the seventh-and e1ghth graders.-Some classes are blended -
fifth and sixth grade-and others are fifth or sixth only. All fif th— |
and sixth-grade teachers have elementary education cert1f1cates
Fifth- and sixth- grade students attend all school act1v1t1es
'_except school dances DR

Fifth- and 51xth grade math classes have two components—a
computat10na1 part for-which students are grouped homoge-
neously, and an open-ended, problem-solving part for which
students are grouped heterogeneously. For the three days a week
of computation, homogeneously grouped students meet in sepa-

26



rate classrooms for the two days a { week of open-ended math a
lead teacher and two support, ‘téachers hold class in the cafeterla
w1th a heterogeneous group of 60 students :

"'-In the seventh and e1ghth grades 'some classes are blended hetero— ER
_geneousl}’ while others are taughtat grade level. Math classes— =~ . -
pre-algebra, algebra, and integrated algebra—are grouped by ab1h- Lo

ty rather than grade. level Some teachersare in 1nterdlsc:1phnary
teams. Teachers who are more comfortable teaching traditional -

subject matter specialties do so, but coordinate with other teach-_ ..’

ers;for instance, a history teacher and an Enghsh teacher, though
not tearn teachlng might: schiedule their course material so- that -
students are learning abotit World War 11 in history class whlle

readlng Anne Franks Dlary of A Young Girlin Enghsh class. = . \

'The pr1nc1pal wants to usé:the precepts of good m1ddle schools .'

but also warits teachers to teach to their strengths. He sees’ ‘both

pros and cons to blended classés and is looking at the alternative

of looping grade-level classes so-as to allow for more depth in -
the curriculum while maintaining continuity for students by .
keeplng them w1th the same teacher for.two years. |

The pr1nc1pal is worklng toward more coord1nat10n between the o

fifth-sixth and seventh-eighth grade schedules to allow for the -
most options for staff'and students. For instance, partial coord1- -
nation now allows two seventh- and eighth- grade teachetsto . |
participate in the computational element of fifth-and sixth-

grade math, during which time a teacher from the lower grades e
offers an elective drama class to seventh-and eighth-graders. For -

the upper grades, the principal would like to switch froman
eight-period day to one:with fewer, longer periods and an advi-

sory period, but is constrained from doing so by the fact that the

school uses two-teachers from the local high school part time
and the day must be structured around their schedules
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Every staff member 1nclud1ng the pr1nc1pal isa portfoho man-

ager” for 15 students. The portfolio managers meet with. students

at least monthly to review their progress toward meeting state

“benchmarks and to help them prepare their portfohos for stu-.

.j"dent led conferences | L \ A :

'_-"_OBSERVED OUTCOMES ,

B3 Hav1ng grades five through e1ght together has m1n1mrzed

©.. someé negative behav1or of ten-seen in older students in thlS
age range" SRR - L

- Through spec1f1c school act1v1t1es younger students are.

~ exposed to older role models and older students increase self-
esteem by helplng out in the school 4 -

KEYS TO Succsss

R Older and younger students are separated in dlfferent
sections of the bu1ld1ng ' A

* Small school size allows students to be recognlzed and valued,.-_'
L Teachers have t1me to plan and 10 1nteract with colleagues
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L_LOCATION S A S
“Hollyrood ElementarySchool U

3560N.E.Hollyrood Court -~~~ .- - . e
| ortland OR 97212 o T T ey
,Margaret Dey, Adm1n1strator B s UL
Phoner503/916-6766 . S T R
’iFax 503/916 2635 '_\, L

_"G RADE 'SPAN: K- 3 o T T 3'
In 1986; staff ‘at Hollyrood School—wh1ch had been a K- S - "i\i
,school—-voted to become a K-3'school so that they could focus e
more intensively on the: developmental needsof the young ch1ld
“To this end the school’s e1ght full-time and three'part-tirme:
-teachers have pursuéd exténsive professional development 2
focusing 6n school restructuring, Tribes learning groups, ‘mixed- "7
-age classrooms (of which'the school has several) math /sc1ence/
technology 1ntegrat1on and arts 1ntegrat10n : e

,,,,,,,

The Hollyrood staff attempts to create a learn1ng env1ronment
‘that is experiential and developmentally appropriate: Teach1ng
i_strateg1es includeé cooperative learning, inquiry-based science.°

and math,and the storyline strategy—an interdisciplinary. -
;approach to organizing the primary school subjects of read1ng, e
‘writing; and matheinatics around social stud1es or science con- "
cepts; such as the fam1ly or commun1ty -

~F

The school adm1n1strator feels that the smaller age span makes

it easier to create a learn1ng communlty Teaching: strategles and
._student interests for K-3 are more similar from grade to grade -
compared to the upper primary grades when there is 2 heavier ~
emphasis on content areas. A key to, develop1ng a strong learn-" B
ing community at Hollyrood is Tribes, a process whereby chang-' B
1ng learn1ng groups of three to six students of d1verse back- '
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grounds and soc1al and academlc abilities work together devel-

oping collaborative problem solving.and dec151onmak1ng skills.

Teachers, who have all taken Tribes training, use Tribes : activi+ i
ties daily in the classroom weekly at staff meetings,and = * ©
'monthly at site council’ meetings. One staff. meeting a month is .
de51gnated Tr1bes inservice; the Tribes phllosophy is also a part' f
of the: parentlng program the school offers

/Though Hollyrood isa small school w1th a small grade span 1ts
programs reach beyond the'school to involve students with peo-
ple of d1fferent ages and backgrounds Every day;at least 10 stu-
dents from ne1ghbor1ng Grant High. School prov1de mentoring
and tutoring at theschool.in return for community service cred-
it. As well, the'school has 15 readlng buddy volunteérs from the
Northeast Senior Service Center who: help. students who have |
readlng difficulties on a weekly basis: Ah-in-school banking -
program through Washlngton Mutual Sav1ngs Bank prov1des
math and economics experlences - - '

Hollyrood students must make two tran51t10ns before h1gh
school, first tothe local K-5 school for fourth and fifth grade and
then to middle school. The school has.a number of activities to
ease transition anxiety-for both students and parents. These
include pen pals, pairing third- graders with buddies from the
third grade at Laurelhurst Elementary (the school to which
-Hollyrood students will be going for fourth and fifth grade), site.
visits, an all-school field trip to Laurelhurst hav1ng students = -
from Laurelhurst come to Hollyrood to answer questlons and a
parent to- parent nlght | :

Hollyroods statistics are 1mpre551ve Th1rd grade students
scored number-one in the city-on readlng tests and second in
math in 1996; statewide, scores were in the top 10 percent. The
parents of the 200 students contribute more than 5,000 volun-
teer hours annually They help out in the classroom w1th a year-
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round ecology and sc1ence garden1ng pI‘OJCCt and with numer-
ous special events and programs 1nclud1ng a Womens H1story
~-Week pI‘OJCCt -

OBSERVED OUTCOMES

'0 Increased teacher sat1sfact1on is ref lected in low staff tUI'IlOVCI‘..‘.l. o

*. Student test scores ihcreased s1gn1f1cantly after the changeover e

“to the K-3 structure part1cularly in the last four years
& Parents convey their high sat1sfact1on and support of the -

- school andits mission; 100 percent of parents are 1nvolved in

some aspect of the school-
. The outs1de commun1ty recogn1zes and supports the school

'0 Staff and parents have a pos1t1ve att1tude desp1te the negat1ve- |
effects of budget cuts - " S | |

* The school has mifiimal d1sc1pl1ne problems a |

.KEYS To SUCCESS '

\0 The reg1on director; site counc1l PTA parents and school
" board support the school ' -

0 An ongoing staff development program focuses on 1ntegrated.
-Instruction : - - S N ;
4 Coord1nated long— and short range lesson planning across
the grades is ongoing; collaborative, team lesson planning
.allows teachers to use their depth of exper1ence and new

sk1lls creat1vely L
. The trans1tlon to the K-5 school is carefully planned
. Teachers use authentic assessment pract1ces |

¢ The PTA prov1des extensive classroom | program support
parents lead numerous after-school activities
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"LOCATION

Oregon City High School
Moss Campus

_ 19761 S: Beavercreek Road
- _'Oregon City, OR 97045

'._'CONTACT

. Sharon Rodgers Pr1nc1pal
.Ray Taroli, Vice-Principal -
- Phone:503/657-2437
- Fax: 503/657 -2429

'.GRADE SPAN NINTH GRADE ONLY ' N

- Like.some othet ninth- grade centers around the country, the:
Oregon Clty High School’s freshman campus, housing 539 stu-
_ dents,; was created in response to practical considerations. The .
“schoal, operatmg since 1990 as a ninth-grade center; was previ- :
ously a junior high (grades seven through hine). When the district
‘wantéd to convert:its junior highs to-middle schools with grades
seven through éight it formed a task force, visited ninth-grade
centers elsewhere, and decided to convert two of its junior-highs
to middle schools while placing its ninth-graders at the third
building, Currlculum between the freshman and the senior high
school campuses is well- coordmated and some teachers teach at |
- both campuses. Both campuses use a- block schedule. |

The freshmen only campus allows the nmth graders to have a
high school experience without the constraints of dealing with
younger:students. School staff characterize the school atmos-
phere.as positive, with no older students to pick on the ninth-
graders'and no younger children to be picked on. There is very
little fighting. When. stLdents move on to the senior high they
have'had a year to gain confidence and they know everyone at
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-the1r grade level 1nstead of only the one- th1rd they would have i
known: from a feeder school : | o

Teachers at the freshman campus enjoy be1ng w1th the younger
'i-students Inthe early years of the school the students were eager s

to be 1nvolved in activities at the senicr high; now theyﬂprefer to

“be more 1ndependent and feel comfortable where they do not R \
;have to worry about older students asa threat N

-:Advantages to the s1ngle grade school are that teachers can
“focus on freshman behaviorand in the smaller school can del1v-. o
‘er lessons to all students on issues such-as harassment, AIDS, -~
‘and substance abuse. Parents of female students seem 110 appreci- -
ate that older males are not present '

_-D1sadvantages to the school are, that the curr1culum focuses
‘mainly on academic requirements and ninth-grade-level teach- -
ing; few electives are offered. Stiidents who excel are not ableto -
‘take more advanced classes on the campus. The school does offer
band; choir, drama, and sports activities, and students can go'to -
the senior high, which is four miles away, for assemblies, dances,
and sports events: The vice-principal feels the studentsdonot .
‘mature as quickly when placed with their'own age group, p0551- C
bly because they lack- older role models for behav1or and acade- -
‘mic challenge - » "

If the d1str1ct can pass.a bond measure it w1ll phase out the
’n1nth grade center and bu1ld another h1gh school

OBSERVED OUTCOMES _

@ The n1nth grade center has less f1ght1ng than did the
prev1ous Jun1or h1gh school
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The teachers ona team have a common prep time and are usual-
1y housed in the same wing of the school so that students do not.
'have to gofarfor most classes. A half- hour-period in‘the- morn- -
ing with one of the team teachers or'an elect1ve teacher serves as
_»an adv1sory homeroom or study per1od ‘ T

.lTo ease tran51t1on for s1xth graders the school devotes the f 1rst
day of the s¢hool’ year to-orientation and hasa weekly house ™
assembly for sixth- graders only. Aside¢ from PE,, sixth- graders .
take classes only with other sixth-graders. Seventh and. e1ghth- :
graders take electives with mixed grades. ‘Within theteam
:structure Eckstein-has.language arts and social studtes for capa-
ble students and honors math at each grade 1eve1 ' - -

f'.The curr1culum at Eckste1n is structured to assure that the door s
to higher education stays. open { for-all students. For instance;all
¢ighth-grade students—no mattér what math class they take— .
are éxposed.toalgebra concepts. All sixth-graders.take a 10-"
-week foreign language exploratory. class in which they are -
‘exposed to French, German, Japanese, and Span1sh Students'are
-"encouraged to'hold aspirations to higher learning; for. 1nstance
they attend precollege activities such as college fa1rs usually
':attended only by h1gh school students SR

':OBSERVED OUTCOMES

# Eckstein students ranked above average in feehng safe at
- school, accord1ng to the district’s annual student survey

0 The Eckstem faculty is hlghly professlonal

0 The relat10nsh1p between staff and students is better than .
“average for the district, accordlng to the district’s annual
- student survey; teachers “treat students like their own-kids”

¢ Scores on standardized tests of read1ng language, math, and -
science are above average for the district and the state -



¢ The percentage of students performmg ata satlsfactory level
- (based on grade point average, course completion, and test
scores) i is higher than that of other district middle schools

KEYS TO Success

4 The staff is commltted to the team structure and house
orgamzatlon '

* ‘The faculty promotes approprlate course-taking patterns that |
1eave the doors open to educatlon beyond hlgh school '

o
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LOCATION _ S |
Komachin M1ddle School'-f»"_' e o,
3650 College Street SE s
Lacey WA 98503 e T

CONTACT T e S
Notm Bykerk Pr1nc1pal ST e
-Phone: 360/438- 8800. . " _' R e
Fax 360/438 8802 - o - : : E
GRADE SPAN SEVEN THROUGH EIGHT '

Komach1n M1ddle School is a two-year school with a soc1ally
.and ethnically diverse populatlon of 780 students. Komachln
“divides its studénts into. three houses of mixed séventh- and
eighth-graders;: ¢éach in a wing of the school. Each house has at |
‘least two teachers in each of four contént areas: science, math, -
language arts, and social studies. The house teachers work as a’
‘team. Four-of the, e1ght teachers at-a time have a' common prep.
“period.-All-classes, except for PE, exploratory mini-courses, and
_other enrichiment such as music, take place in the wing The. ..
school has assigned a counselor to each house. The counselor for
the house has an office'in the wing and is available to students_
full time: The day. beg1ns with a 31-minute: advisory per1od for: -
_orientation activities, transition-activities, fund ra1s1ng serv1ce _
learnlng prOJCCtS and other act1v1t1es R - ’

Before the’ school opened in 1992, staff members found they
could not define: any significant learning differences between
seventh and eighth-graders. As a resul, they decided to reorga-
‘nize thedistricts existing curriculum by integrating content
areas. For instance, in other district middle schoolsife sciences.
is taught in seventh grade and physical sciences in elghth grade.
At Komachin the two are blended in a two-year science class’
and organ1zed around broad themes along with soc1al studies,



"language arts and math For the 1996- 07 school year the themes
for the core courses wereé explorations (the self), connections (the ..
group),and ¢hanges (the commiunity). Curricyilum threads
include environmental education (quahty of life), the idea of

’d1vers1ty (recognlzlng and apprec1at1ng d1fferences) and the PR

;1dea of:service (domg for others)

The grade levels as well as the curr1culum at Komach1n are 1nte-- s

grated Fach class is composed of 50 percent seventh -graders and

50 percent eighth- graders The curticylum occurs inra loop, but . o ;'
one yearis ot a prerequls1te to the next ora progresslon from- the

last. Tf séventh- graders start school dur1ng the second year of the.
curr1cu1um they wrll do the f1rst year as e1ghth graders |

‘Komach1n tries to create as. much cont1nu1ty as poss1ble dur1ng L
the students’ br1ef stay’ by placing them with the same group-of ="~

teachers for the entire two years. The school also tries to delay

h1gh school transition.activities until aslate in the eighth-grade -

year.as poss1ble This way students don’t Have the sense that
their t1me at'the school is over before it actually is.

Komach1n does not offer many elect1ves The focus is.on the
‘1ntegrated curriculum. The apphed technology ‘and art teachers,
for example, do not teach their own self-contained classes but
work full timeona f lex1ble schedule w1th the team teachers to
support content areas. A -

OBSERVED OUTCOMES

4 Students learn to work well in groups They have a sense of
what quality is, and they.are comfortable with public -
speaking because of Komachin’s emphasis on performance-

‘based. assessment The h1gh schools have noted these qualities. v'

& Test scores are as good or better than those of other m1ddle
schools in the dlstr1ct -

iy

Y






REFERENCES,

Alexander, W, & McEwin, K. (1989, September). Schoo sinthe
‘middle: Progress 1968-1988: Schaols in the middle: A report
on trendsand practices. Reston, VA: National Association of
~.Secondary School Principals.(ERIC Document | "
Reproductlon Setvice No. ED 327000)

Appel J:(1993, October 6) [Letter to the ed1tor] Educatlon Week
p-28 - |

;Becker H. (1987) Addressmg the needs ofdlﬁerentgroups of early
‘adolescents: Effects of varying school and classroom:
‘organizational practices on students from different social.
" backgrounds and. abilities. (Report No. 16). Baltimore, MD:
Johns Hopkins' Center for Research on Elementary and

Mlddle Schools

DeYoung A Howley C, & Theobald P. (1995) The cultural
contradictions of middle schooling for rural community
survrval Journal of. Research in Rural Education, 11(1), 24-35.

Epsteln J. (1990). What matters in the middle grades—grade-
| span or practrces? Phi Delta Kappan 71,438- +44:

Epstein, ], & Mac Iver, D. (1990). The middle grades Is grade
.span the most 1mportant 1ssue? Educational Horizons, 68,
88-94. '

Hendrie, C. (1996 October 23) Cincinnati eyes top-to- bottom
restructuring: Educatron Week pp.1,13. |

Hough D. (1995). The elémiddle school: A model for mrddle
grades reform. Principal, 74(3), 7-9.

Jacobson, L. (1996, September). Evaluation spurs questions about
Ga. investment in middle schools. Education Week, p. 22.

g



Jenklns D, & McEwm C. (1992) Wthh school for the fifth
: grader? Programs and practices in three grade
o organlzatlons Middle School]ournal 23(4) 8-13.

Mac Iver, D & Epsteln J (1993). Mlddle grades research Not yet
“ ‘mature, but. no. longerachlld Elementary Schooljournal |
93519533 JERE ~ T

.~ NatlonaI Mlddle School Assoc1atlon (Downloaded June 23 o
| 1997). Grade configuration (Research Summary #1)
[Onhne] Avallable http / / wwwnmsa org/ ressuml htm

- Natlonal Mlddle School Assoc1atlon (Downloaded June 23 ‘
" 1997):Grade 5inthe middle school (Research Summary
#8) [Onhne] Avallable _ | .
http / /Www.nmsa. org/ ressum8 htm

Natlonal Mlddle School Assoc1atlon (Downloadedjune 23
%1997). Niimbers of middle schools and students (Research ;
Summary #3)[Oniline] ‘Available: ~ =
http //Wwwnmsa, org/ressum3htm_ - -

-Tlft C.(1988): Is there an optimal K- 6grade orgamzatlon?
- Portland, OR: Northwest Reglonal Educational Laboratory

Toepfer C.(1990). Middle Tevel school grades and program
development. Schoolsin the middle: A report on trends and
. practices. Reston, VA: National Association of Secondary

School Pr1nc1pals (ERIC Document Reproductlon Serv1ce
No. ED.326999) : - -

V1adero D. (1995, January 25) Changes in att1tude Educatlon |
WeekpZ? 29 L. o |

_V1adero D. (1993, September 22) Spec1al school reduces
dlStI'aCthI’lS for9th graders Education Week p.12.


http://www.nmsa:org

»Whlte G: (1993) Revolutlon in the middle: Recastmg the middle
o level learmng system Mlddle School ]ournal 25(D), 812

jW1hry D Coladarc1 T.& Meadow C (1992) Grade': span and
' elghth grade academlc achievement: Evidence from a -

“predomirantly ruralxstate ]ou rnalof’ Research in Ru ral
" Education,82), 58-70..



BOARD OF DIRECTORS
EXECUTIVE COMMITTEE‘ |
Jacob Block (Chalrperson) . '

‘Supermtendent -
'Polson School Dlstrlct (Montana)

‘Dr Robert Everhart (Vlce Chalrperson)
‘Dean School of Education © --.:
Portland Stdte Umver51ty (Oregon)

:Dr Dav1d Peck (Secretary-Treasurer)
Supermtendent s
Pocatello School DlStrlCt (Idaho)

Dr. John Anttonen ' SRR : .
Director, Rural Educatlon Preparatlon Partnershlp ST
Umver51ty of Alaska oL : '

Mike' Bernazzam e : :
Supermtendent Educatlonal Serv1ce Dlstrlct No 105
Yaklma (Washmgton) c T

~DrN DaleGentry SR e
‘Dean, College of Education -
University of Idaho

Dr. Triidy' Anderson
‘Admmlstrator ) L
Idaho DlVlSlOI‘l of Vocatlonal Educatlon

Scott Andrews
Teacher ‘
Miles Clty School DlStI‘lCt (Montana)

Gus Arau]o L
Palisades Internatlonal o v
Lake Oswego (Oregon) * .

Dr. Teresa Bergeson
Washington Supermtendent of Publlc Instructlon

44



- Sally A. Brownfleld -
‘Teacher. " -~ : R
: Hood Canal School Dlstrlct (Washlngton) C
\_DrBobBurns e R - -
: Representatrve for Oregon Supermtendent of Publrc Instructron
| -Mardene Collms N "__';;-" S '
._‘Teacher : T S
" Mr-Su Borough School Drstrrct (Alaska)

: Nancy Dees Lo '
Puyallup School Board (Washrngton)

- Marrlynne Erchrnger T
" Informal Education Products Ltd
] Portland (Oregon)

| -Dr Anne Fox - ARTRTE :
- Idaho Supermtendent of Publlc lnstructlon

"Kathleen Harrlngton g : :
Dlrector Plymouth Child Care Center (Montana)

‘-'Dlana Herschbach _ v
‘Mat-Su Borough School Board (Alaska) '

Dr.S Shirley Holloway . .
',Alaska Commrssroner of Educatlon -
Sprke]orgensen v R
-Tok (Alaska). s

- Nancy Keenan :
“Montana Supermtendent of Publrc Instructlon

Dr. Nancy Ruth Peterson
Chalrperson English Department
Moscow School District (Idaho)

_Chrrstopher Read
‘Teacher -
Billirigs Catholrc Schools (Montana) _~

TS



Dr. Donald Robson
Dean, School-of Education |
.University of Montana

Jban Schmidt
‘President . °
Montana School Boards Assoc1atlon _

Dw1ght Souers
Teacher - .
Bethel School DlStI‘lCt (Oregon)

Dr. Nikki Squire
' Superlntendent _
Hillsboro School DlStI‘lC[ (Oregon)

'Robert M. Walp
Vice Chalrman : -
General Communlcatlon Inc (Alaska)

46






Published quarterly for NWREL member institutions

Northwest Regional Educational Laboratory
101 S.W. Main Street, Suite 500
Portland, Oregon 97204

This publication is based on work sponsored wholly, or in part, by the Office of
Educational Research and Improvement (OERD, Department of Education,
under contract no RJ96006501. The content of this publication does not neces-
sarily reflect the views of OER, the department, or any other agency of the US.
government.

48



£EG4o27p87]

®

U.S. Department of Education En
Office of Educational Research and Improvement (OERI)
National Library of Education (NLE) ‘ '
Educational Resources Information Center (ERIC)

NOTICE

REPRODUCTION BASIS

l:' This document is covered by a signed “Reproduction Release
(Blanket) form (on file within the ERIC system), encompassing all
or classes of documents from its source organization and, therefore,

does not require a “Specific Document” Release form.

ﬁ This document is Federally-funded, or carries its own permission to
reproduce, or is otherwise in the public domain and, therefore, may
be reproduced by ERIC without a signed Reproduction Release form

(either “Specific Document” or “Blanket”).

EFF-089 (9/97)




	Structure Bookmarks



