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FOREWORD 

This booklet is the fourth in a series of"hot topic" reports produced 
by the Northwest Regional Educational Laboratory. These reports 
briefly address current educational concerns and issues as indicat­
ed by requests for information that come to the Laboratory from 
the Northwest region and beyond. Each booklet contains an expla­
nation of the topic's importance, a sampling of how Northwest 
schools are addressing the issue, suggestionsfor adapting these 
ideas to schools, selected references, and contact information. 

One objective of the series is to foster a sense of community and 
connection among educators. Another objective is to increase 
awareness .ofcurrent education-related themes and concerns. Each 
booklet will give practitioners a glimpse of howfellow educators 
are addressing issues, overcoming obstacles, and attaining success 
in certain areas. The series' goal is to give educators current, reli­
able, and useful information on topics that are important to them. 



Introduction What is grades for K-12 schooling? Is itthe best configuration 
an elementary school followed by a middle school, followed by a 
four year high school? Or are there advantages to a K-8 school 
followed by afour year high school? Which middle school configu 
ration better promotes social adjustment grades six through 
eight, five through eight seven througheight or seventhrough 
nine? Are there advantages to alternative grade spans at the ele­
mentary level such as K-3and four through six What is the 
function of a ninth grade center? In which setting do sixth-·or 
eighth graders achieve best? Why do we have age-related grades? 

Research has not provided definitive answers to the myriad pos­
sible questions about grade span but the questions have never 
gone away . Theyare questions which arise whenever school 
reform increasing or declining enrollment or financial consid­

erationsbring about reorganization of existing schools, the 
building of new schoolsor consqlidation of districts. As one 
article on the subjectputs it, Grade organization remains a con­
troversial topic in American education as it has for at least 80 
years (Jenkins & McEwin 1992) 

A quick glance at the gradespans of schools in the Northwest 
region reveals a variety of configurations including traditional 
forms of grade organization.This variety reflects the fact that 
each community considers different factors when making grade 
span decisions and that no one grade configuration is right for 
all. Thus it is not the intent of this booklet to hold up any one 
grade configuration as superior, or to discussin depth each of 
the grade configurations that exist It is meantinstead, to 
increase awareness and understanding of grade span as an issue, 
provide examples of ways schools have addressed concerns 
associated with particular grade spans, and suggest avenues for 
further inquiry. 



. 

Historical Trends in Grade Configuration 

As noted above when it comes to grade span, diversity rules 
One study foundnd that seventh and eighth-graders in the United 

States attend schools With about 30 different grade spans (Mac 
Iver & Epstein 1993). some schools grade span comes about 
by choice at others as aresult of practical and administrative 
considerations such as building costs enrollment trends or dis­
tance from other schools. 

Despite this diversity some trends have emerged The major 
changes in grade organization the 20thcentury are clearlythe 
rise and decline of the junior high typically grades seven 
through nine and therise of the middle school typically grades 

six through eight. Junior highs which emerged in the first few 
decades of the century grew in number until the early 1970s 
(Hough1995) In 1920 four out of five high school graduates had 
attended a K-8 elementary school and a four year high school. By 

1960 four out of five had attended an elementary school, a three-
year junior high and a three year senior high (Alexander & 

McEwin 1989) The decline of the junior high coincided with the 
rise of the middle school which came on the scene in the mid 
1960s. Today the middle school is thedominant form of middle 

grades education in terms of numbers of students enrolled. 

The middle school trend reflects not only y a shift in the place­
ment of the sixth- and ninth-grader but also a conceptual 
change. The junior high was conceived of as a preparation for 
high school and usually imitated the structure of one with 
departmentalized classes and uniform daily class periods. The 
middle school on the other hand, was conceived as a more 
child centered institution with responsive practices such as 
interdisciplinary team teaching, advisory programs, and flexible 



scheduling. Themiddleschool also offers a more varied curric­
lum and more electivesorexploratory classes than are usually 

available at junior high schools. 

What are the trends of the future Anecdotal evidence indicates 
some districts andexperts are taking asecond look at the K-8 
and "elemiddle" configurations the latter defined as a school 
that meets the needs of young adolescents but includes lower 

grades (Hendrie 1996; Hough 1995). Ninth grade only campus­
es are also turning up in some areas and not al ways as a result 
of spaceand enrollment considerations (Viadero 1993) 



· 

Contextgrade spanA that is desriable or possible in one setting may be 
undesirable or not possible in another. For instance some 

experts on rural schools feel that in arural setting the middle 
school concept isinapporpriate and can actually damage com­
munity values.This is because when a middle schoolis opened 
the localelementary school of ten becomes too small forstate 
support and must eventually be conslidated thus undermining 
the sense of community identity the feeling of ownership and 
dje levels of parent participation associated with a local elementary· 
school (DeYoung , Howley) &Theobald, 1995). 

In a rural areathe grade spanissues may bevery different from 
. . . . . . 

those in an urban area. Most parents will not be in favor of their 
child attending a larger middle school orhigh school if it 
involves the child havingto commute long distances everyday 

or to live elsewhere during the week. In such a case whatever 
expanded course offerings and socialopportunities the larger 
moredistantschool might provide,aschool closer to home will 

still lilkelybe seen as preferable
 

. . 

Another example in which context may play a roleis socioeco­
nomic status as was found in one study that looked at achieve­
ment differences between sixth-graders in elementary schools as 
opposed tothose in middle schools. 

"Becker (1987) reported a significant advantage 
to locating the sixth grade in the elementary 
rather than middle grade span. Interestingly 
Becker also found that the elementary school 
advantage declined as student socioeconomic 
status (SES) rose. IN fact, sixth-graders in the 
upper tail of the SES distribution performed 



slightly better in non-elementary settings" 
(Wihry, Coladarci & Meadow, 1992) 

Becker speculated that the student achievement differences his 
study revealed mightbe related to diffetences in teacher train 
ing and expectations in elementary and middle schools 



. Grade Schoolsspan research and issuesor districts mayseek information about grade span
when a new school is being built an existing school is changing
grade span or a school is improving its program to make it more
appropriate for the particular grade span

Most of theresearch on grade span focuses on the middle grades
Much of that research identifies practices associated with cer-
tain grade spans for instance that schools with grades six
through eight have more interdisciplinary teaming than those
with grades seven through nine or offer more electives than K-8

schoolsEven results such as these may varydepending on the
scope and location of the study Compare Epstein & Mac Iver

1990 to Hough 1995) Very little research attempts the more dif-
ficult task of determining if a cause and effect relationship
exists between grade configuration and academic achievement
while controllingfor other factors such as school size student
socioeconomic status teacherexperience and so on (Wihry,
Goladarci, & Meadow 1992). 

. 

Even the studies thatdo attempt to isolate the effect of grade
span by controlling for other variables are suggestiverather than
definitive. Different studies control for different variables and 
their results do not translate into clear policy guidelines For -
instance if a controlled study showedthat sixth graders had
higher achievement test scores or fewer discipline problems in a 
K-6 school than in a middle school setting, we would still not
have inforniation about how this configuration affects students
at other grade levels. 

. . , . 



topic of grade span is acomplex one. Issues associated with 
grade span include the following

Which grades should be grouped together in one
school?
considerations might include whether the oldest students
will function as positive or negative role models, whether the 
academic and social needs of each grade level can be met .in a
developmentally appropriate manner and whether the 
grouping is consistent with community needs ahd values.
Factors that may affect a decision about grade span may be 
the interests and training of the staff the size and design of 
the building financial resources the size of the student
population and the location of the school in relation to other 
schools .
. 

How many grades should be in ones chool and how
many classrooms per grade?
Schools with many grade levels will have more-opportunities 
for cross age activities such as older students helping out in
younger students classroomsand participating in tutoring 
activities. Schools with big grade spans may be able to sustain
more parental involvement in the uppergrades than is typical
in middle or high schools. On theother hand because schools
with very wide grade spans usually have fewer students and 
classrooms per grade there may be fewer opportunities for
electiveor exploratory courses. In addition fewer classrooms 
per grade rneans fewer opportunities to match students to 
teachers according to learning and teaching styles, to place
students with others with whom they work well or to 
separate students who don't get along. Opportunities for 
teacher collaboration or mentoring at a specific grade level 
are also reduced. 

. 



One and two grade schools present the challenge of howto 
preserve a sense of continuity and stability when all or half 
ofthe student population turns over everyyear On the other 

hand they may offer the opportunity for a special focus on 
problems particular to that grade level such as the high 
dropout rate of ninth graders (Viadero, 1993) 

How many school transitions will students make 
during the k-12
years 
The smaller number ofgrades in each school within a 
K-12 system the more transitions students will make during 

their schooling Transitions canbe stressful These stresses 
can me mitigated by practices such as between school visits 
mentoring by students from the shcool at the more advanced 
level special assemblies fornew students communication 

between the faculties and administrations of the two schools 
and grouping students into teams or houses in large schools. 

Although grade organization has some important connections 
to particular programs and practices on average grade·span 
need not be the determinant of responsive education. (Epstein 
& McIver 1990) conclude on pair of writers on thesubject 
Yetneither is grade-span irrelevant. In fact as seen in the 
"Northwest Sampler" section of this booklet, the characteristics 
.of a grade span must be carefully considered in shaping an 
effective instructional program. 



TIPS FOR IMPLEMENTATION 
' . ' ' 

Following are somebroad tips for starting a school with a grade 
span new to a k-12 system reorganizing the grade configuration 
of an existing school or revamping an existing program 

Read grade configuration literature (see References section) 
while keeping in mind that sound educational practices are 

more important than grade span 

Visit or call other schools with the same configurationfor 
information sharing about what works and what doesn't 

Consider what configuration fits best with the community 
geography and values 

Be aware of developmental differences or similarities 
between students at differentgrade levels when developing 
curriculum scheduling and behavioral expectations also 
consider how building layout and staff interests and training 
might best dovetail with these developmental characteristics 

Develop articulationand transition activities between 
schools in the K-12 sequence 

The list of questions on pages 10-11suggests the types of issues 
schools should examine when contemplating anysort of grade 

. . . . 

span actions. 



GRADE SPAN CONSIDERATIONS 
. . . . . 

' 

Some factorsto weigh and think about manyof them interelated 
include the following • 

. . . . . 

will the configuration increase or decrease transportation
 
costs? How far will students have to travel? This maybe a
 
more important issue in a community witha very dispersed

population
 

. , .- . ' . . . . ' 

will the configuration likely increase or decrease parent
 
involvement The proximity and size of the school may be
 
factor as well as the motivation and interest level of the
 
parents 

. 


How many students will be enrolled at each grade level and 

what implications does this have for course offering and 

instructional grouping? 

Are anydata available that suggest whetherthe configuration 
might boost acievement scores for a significant portion of the 
community's students or depress the performance of others? 
For instance some studiessuggest that some middle level 
low socioeconomic background sixth graders in 
Pennsylvania and eight graders in Maine a predominantly 
rural state benefit significantly from an elementary rather 
than middle school setting (Becker, 1987 Wihry, Coladarci, & 
Meadow,1992) 

Will the configuration of a neighborhoodlead to the loss 
school or the closing of other schools in the system?
 
How many points of transition and articulation will occur in 

the K-12 system? Howwill these be addressed? What 

mechanisms or channels of communication will-be used to 

ensure that students move smoothly through the system in 

terms of both academics and social and emotional 

adjustment 



Does the configuration allow for interaction between a range 
of ageleveis and a variety ofgrouping options? A school with 
more than one or two grade levels has the opportunity to 
increase the self-esteem and responsibility of older students 

by using them as tutors or mentors for younger students 
How will the presence or absence of older students affect 

younger students in in particular school? A school with few 
grade levels may benefit because older students are not 
present to model negative behaviors associated With their age 
group; on the other.hand it may suffer from the lack of older 
role models for academic excellence and leadership. 

Is the design of the school buildings suited to managing 
students in the selected grade span? For instance does it have 
several wings useful for dividing a large middle school into 
"houses" or for keeping younger students in self-contained 
classrooms? 



CONCLUSION 

No particular sequence of grade spansis pefect or initself guar­
antees student achievement and social adjustment. With 
thought and efforteffective practices can be implemented in a 
variety of grade configurations. What isimportant as seen in 
the following NorthwestSampler is tobe aware of the poten- \ 
tial benefits and difficulties ordifferent configurations and to 
make each configuration whether it comes about from choice or 
necessity work as well as possible for all students. 

. . . 



NORTH WEST SAMPLER

Much can be learned about the challenges of serving particular
grade spans from the experiences of individual schools. This
booklets Northwest sampler features schools of different grade
spans from around the region The descriptions focus on infor-
mation such as the following

How the school's grade span came about 

How the school is structuredured to meetthe needsof the 
particular grades it contains 

Potential weaknesses or problems of the grade span and how 
the school addresses them 

Learning opportunities offered by the grade span and how 
the school takes advantage of them 
Activities to facilitate transition from theprevious school or 
to the next school in the K-12 sequence 

Observed outcomes and keys to success these are as reported 
by the principal, and not necessarily based on quantitative 
information or empirical research) 

The sampler features eight schools with seven different grade 
spans. The schools range in ze from 82 to 1200 students and 
are found in settings ranging from urban to rural and isolated 
The number of grades in the schools ranges from oneto 11. 
Because schools ofdifferent grade spans often face similar 
grade configuration issues the sampler can be of value even to 
readers whose particular grade span interest is not represented ~ 
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LOCATION 
·. .· 

Girdwood Elementary 
PO Box 189 
Girdwood AK 99587 

• • 

. . 

CONTACT 
Jim Cox Principal 

. . 

GRADE SPAN K- 8 
Girdwood, Alaska is a ski resort and bedroom community 30 
miles from Anchorage Girdwood Elementary is a K-8 school 
with 142 one build-students. Through all grades are housed in 
ing, the seventh and eighth grades are run in a manner similar 
to a junior high separate from the other grades. 

Younger Girdwood students spend most of the day in self 
contained classrooms Specialists are in charge of P.E. music and 
the library. Junior high students begin the day in one room with 
20 to 30minutes of planning then group and regroup for classes 
on a flexible schedule For the most part the seventh and 
eighth graders are groupedtogether based on personalities 
which students cooperate and work well with each other. 
Arrangements vary depending on the year's enrollment. The 
teachers 1.5 FTE)do some teaming on particular units of study 
depending on the subject and the interests of the students The 
school is currently considering and the principal favors com­
bining the sixth; seventh and eighth grades for greater flexibility 

in scheduling and to better use staff skills and expertise. 

The school is too small to offer ongoing elective classes, but 
teachers try to make arrangements for independent study or 
community experiences based on students individual interests. 
Though the school has its own library a municipal library. 



attached to the school building is a useful resource for students 
especially those at the junior high level. 

Girdwood has high parent involvementwhich adds tremen­
dous resources and support to the school. This involvementdoes
not drop off in the middle grades as often happens when stu­
dents attend stand alone middleschools. Parents help out with 
activities such as sports spelling bees reading programs, and a 
Career Dayfor junior high students.Teachers know the families 
in Girdwood and look out for all the students Raising children 
is truly acommunity process. 

Aftereighth grade Girdwood students must make a 1.5 hour 
bus ride everymorning to the nearest high school. During the 
year Girdwood teachers have ongoing dialogue-with those at the 
high school about individual students and which programs and 
courses would be most appropriate in high school. The commu 
nity is discussing adding a ninth grade to Girdwood 
Elementary and possibly the other three high school grades so 
that students would not have to make the long commute. 

OBSERVED OUTCOMES 
Some children become too familiar with the school setting 
and don't expand their horizons socially and academically 
they don't get exposure to a wide array ofteachers teaching 
styles and specialty fields 

High school teachers report to Girdwood staff that in 
general Girdwood students perform well 

Parents of students at all grade levels are very involved with 
the school 



. . 
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KEYS TO SUCCESS The staffcommunicates well with each other and with the community' 

The staffis flexible and willing totake on new challenges 
and responsibilities 
Theschools smallness results inafamily atmosphere the 
principal feels the K-8 school might not work as well with a 
larger enrollment because younger children might feel 
overwhelmed 

;. 

The schoolreceives much support and help from parents and 
other communitymembers 



LOCATION 

Elk City School 
P.O. Box 419 
Elk City, ID 83525 

CONTACT 
Susan Borowicz Principal 
Phone 208/84 2-2218 
Fax 208/842-2225 

GRADE SPAN: K -10 

Elk CitySchool, with 82students at 11 different grade levels, is 
located in aremote logging area a and and a half hour drive 
from the nearest four year high school. The school c.urrently has 
a morning kindergarten; a first and secondgrade blend in the 

morning with first-graders alone in the afternoon and second 
graders with third graders in the afternoon; one teacher each for 
the fourth and fifth grades one-and-a-half teachers for seventh-
and eighth grade and 0.5 FTE for the two high school grades 
which depend heavily on distance learning. These class 
arrangementsvary depending on each year's enrollment. 

For the upper twohigh school grades, students must take a bus 
to one of two four-year high schools and board with another 
family during the week The transition is a difficult one socially 
and emotionally about one of every three students who leave 
after the sophomoreyear do not graduate. 

The principal describes the small school as having a family 
atmosphere; with both the advantages and disadvantages that 
suggests. Parents volunteer in other classes besides those of their 
own children. Students are close; the older ones look afterthe 
younger ones but they also bicker as family members do. Over 
the years, teachers communicate to each other about individual 
students what worked and what didn't work, and what the stu­



. 
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. . . 

dents strengths and problems are. The downside of the familiar­
ity is that it may be difficult for a student to get a fresh start 

. 

The six teachers andone principal/ teacherwork as a school-
wide team meeting at least once a week after school to discuss 
classroom activities and to integrate the arts into all areasof the
curriculum 

The school makes the most of its large grade span through cross-
age activities ability grouping and schoolwide activities Fifth 
and sixth graders are grouped for science. Certain seventh 
eighth, ninth and 10th-graders are grouped for an enrichedlan­
guage arts class high school students help out in. the primary 
and intermediate grades with tutoring activities Once a month 
the schoolhas a morning arts assemblyy at which all classes per­
form All classes start the day with 20 minutes ofsustained silent 
reading and each class memorizes at least one poem a month. 
Using three grants and financial assistance from the local mill 
the school has instituted a curriculum that integrates the arts 
with writing and literature across the curriculum The science 
and social studies curriculum revolves around school wide the 
matic units that are interwoven withart and literature. 

Though the school is not able to offer electives it covers the · 
basics. Providing K-10 education plays an important role in 
keeping families in the community. Ten years ago, before dis­

-tance education was available, the school.was K-8 At that time 
many families left town whentheirchildren were in the middle 
school grades because theydid .not want their children to have 
to live away from home beginning in ninth grade. 

Becaus·e freshman and sophomores can now be educated in Elk 
City, more families are staying: The state has also granted pilot 
status to Elk City-Schoolto offer more than the allowable num­
ber of distance courses. The community and the major employ­



 

• • 

ers in the area the US Forest Service and the logging indus­
try are hoping the school can eventually be extended to cover 
all fourhigh school grades perhaps by using courses available 
on the Internet 

. 

OBSERVED OBSERVED OUTCOMES
 
Students are comfortable with technology and are
 
accustomed to many instructional delivery methods. Middle 
school studentshave courses from live teachers and by 
satellite. High school students also takecorrespondence 
courses and computer-driven courses which linkthem by 
computer to a teacher 

• • • • • - • • · - • ' · •• 

Older students become role models for youngerstudents 

The Transition to high school the only school transition in 11
years loomslarge for students entire school career and is
stressful and can causeconflict even before it happens . 

KEYS TO SUCCESS 
The staff works well together andStays focused upon what's 
best for children 

The district administrationsupports the teachers and the 
mission of the school 

An integrated K-10 program promotes continuity from gradeto grade 

The staff is flexible andcommitted to serving students of all 
age levels 

Ahigh degreeof team work is necessary for the successof a 
small K-10 school a trusting studentsatmosphere enables 
and teachers to take risks and tackle new challenges 
Teachers have weekly collaborative time built into their 
schedule. 

. 
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LOCATION 

Monforton School
 
6001 Monforton
Road 

Bozeman MT 59715 .
· 

. 

CONTACT 

KATHY PATTEE PRINCIPAL
 
Phone
 
fax 
GRADE SPAN K-8 

. 

Monforton School is locatedin a rural bedroom community of 
Bozeman with a highly diverse socioeconomic makeup For 
funding purposes, Morforton is three schools a K-2 three 
through six and seven through eight. However in all other 
respects itis run as a single K-8 elementary school with 215 stu­
dents in two adjacent buildings one for K-2 and one for three 
though eight All teachers are cerdfied elementary teachers with 
many holding master's degrees The district hires elementary 
certified staff both for scheduling flexibility and because it 
.prefers the whole child approach such teachers bring with 
them. The staff of 17 meets weekly as aK-8 staff and works as a 
team on all decisions about curriculum and procedures The 
school does not ring class period bells. The schedule is flexible, 
with teachers often extending or shortening classes. 

·­

At the beginning and middle of the school year each teacher 
meets with the teacherat the next grade level They confer about 
the strengths and weaknesses of the dass that has just pro­
gressed and aboutparticular students. 

Monforton's K-5 grades are taught in a ·self-contained setting
 
The teachers work together to plan activities and thematic units. 

Monforton's middle school grades, six through eight, are semi-

departmentalized. Each of the three middle grades' teachers is
 

. 



assigned to both a grade leveland a subject area social studies, 
mathematics at Science. At grade level they teach reading writ­
ing, English, keyboarding, spelling, and study hall. Students are 
taught music,P.E and librarys kills by specialists. Some ability 
grouping is done in reading and math Qualifying eighth 
graders have the opportunity totake algebra. 

The olderchildren areheld todifferent requirements andhave 
different consequences than the younger ones they are expect­
ed to be leaders in the school to exhibit responsible behaviors 
and to take care of the younger children. They know they will 
be held accountable if they pick on a younger student. The 
sixth through eighth grade is are accountable for completing 
their workand turning it in on time. Every Friday they receive a 
slip telling them if all their work is in If it is not, they must 
complete it byMonday at 3:15. If students continue to neglect 
their work they lose privileges receive tutoring, and their par­
ents are called every day. 

Theprincipalfeels this systemat keeping track of students and 
their work though it requires much effort, works wellStudents 
don't fall through the cracks and they meet with a great deal of 
success and support 

Monforton has many cross age activities. Second and fifth 
grade book buddies write and illustrate books together sit 
together at assemblies, and do research projects in the library 
Eighth graders work with first and second graders on the com­
puter. In addition, a Big Brother Big Sisterprogram matches 
honor studentsat Bozeman High School with at-risk children at 
Monforton. The .high school students visit Monfortori twice a 
week for an hour each time and once a month the Monforton 
students venture to the high school to meet with their mentors. 
The mentors assist their mentees with school assignments eat 
lunch with them play with them on the playground, and call 



. 
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them at home once a week just to visit Group activities are held
throughout the summer months

The principal would like to do more activities with the high 
school thatwould ease the tranisition to this insitution of 1700 
students. The spring the high school is implementing a shad-
owing program for all rural eighth graders. eighth grade stu-
dents will be matchedwith a high school student for one full day
The will attend classes together have lunch together and meet
the following fall for awelcome to the new school and new year

: : 

. 

OBSERVED OUTCOMES
The local high school find Monforton students as well or 
better prepared than others especially in technology and
writing

) ·_. ·. 

A survey of graduates from the past 10 years foundformer
students highly satisfied with the caring atmosphere and
academic preparation at Monforton 

Test scores are always above the state averages
. 

KEYS TOSUCCESS

The school is run as a partnership With parents community
and staff . 

The school has low staff turnover the principal attributes
this to teachers high degree of autonomy in curriculum

planning and other areas and to good salaries



LOCATION 

Demascus Middle School 
14151 S.E. 242nd Avenue 
Boring OR 97009 

CONTACT 
Steve Powell Principal 
Phone 503/6583171 
Fax:503/658-6275 

. . . . . . 

GRADE SPAN FIVE  THROUGH EIGHT 
Damascus Middle School became a four year middle school 
many years ago because the localelementary school no longer 
had room for the fifth grade Since that time the middle school 
has developed practices to address the diverseneeds of its 370 
students who range in age from 10 to l4Fifth and sixth 
graders have a program more like that of a traditional elemen­
tary school while seventh and eighth graders have a program 
with many of the recognized middleschool features. 

Damascus fifthth- and sixth graders are in a wing od the school 
separate from the seventh and eighth graders They have home 
room teachers for most ofthe day. Their art, music computer 
and P.E. classes Iunch period and recess are separate from those 
of the seventh and eighth graders Some classes are blended 
fifth and sixth grade and others are fifthor sixth only. All fifth 
and sixth grade teachers have elementary education certificates 
Fifth and sixth grade students attend all school activities 

except school dances 

Fifth and sixth grade math classeshave two components a 
computational part for which students are grouped homoge­
neously and an open ended, problem-solving part for which 
students are grouped heterogeneously For the three days a week 
of computation, homogeneously grouped students meet in sepa­



rate classrooms for the two days aweek of open ended math a 
lead teacher and two support teachers holdclass in the cafeteria 
with a heterogenous group of 60 students. 

In the seventh and eighth grades some classesare blended hetero­
geneously whileothers are taught grade level math classes 
pre algebra, algebra and integrated algebra are grouped by abili 
ty rather than grade level. Some teachersare in interdisciplinary 
teams. Teacherswho are morecomfortable teaching traditional 
subject matter specialties doso but coordinate with other teach­
ers for instance a history teacher and an english teacher though 
not team teaching might schedule their course material so that 
students are learning about world war II in history class while 
reading Ann Frank's diary of A young girl in english class. 

The principal wants to use thepreceptsof good middle school 
but also wants teachers to teach to their strengths Hesees both 
pros and cons to blended classes ·and is looking at the alternative 
of looping grade leveldissesso as to allow for more depth in 
the curriculum while maintaining continuity for students by 
keeping them with the same teacher for two years. 

. 

The principal is working toward more coordination between the 
fifth -sixth and seventh-eighth grade schedules to allow for the. 
most .options for staff and studentsFor instance partial coordi­
nation now allows two seventh and eighth-grade teachers to 
participate in the computational element of fifth and sixth 
grade math during which timea teacher from the lower grades 
offers an elective drama class to seventh and eighth-graders For 
the upper grades the principal would like to switch from an 
eight period day to one with fewer longer periods and anadvi­
sory period but is constrained from doing so by the fact that the 
school uses two teachers from the local high school part time 
and the day must be structured around their schedules. 



Every staff member includingthe principal is a "portfolio man-
ager" for 15 students. The portfolio managers meet with students 
at least monthly to review their progress toward meeting state
benchmarks and to help them prepare their portfolios for stu-
dent led conferences

. 

OBESERVED OUTCOMES 
Having grades five through eight together has minimized 
some negative behavior often seen in older students in this 
age range 

Through specific school activities younger students are 
exposed to olderrole models and older students increase self 
esteem by helping out in the school 

. . . 

KEYS TO SUCCESS
 
older and younger students are separated in different
 
sections of the building 

small school size allows students to be recognized and valued 

Teachers have timeto plan and to interact with colleagues 



Hollywood Elementary school
. 

3560 ne hollywood Court
portland or
. 

97212 
. 

CONTACT
. 

Margaret Dey Administrator

Fax 5039162635
.. 

GRADESPAN K-3 . 

. 

In 1986 staff at Hollywood school which had beena K-5
school voted to become a K-3 schoolso thatthey could focus
more intensively on the developmental needs of the young child
To this end theschool's eightfull time and three part time
teachers have pursued extensive professional development
focusing on school restructuring Tribes learning groups mixed
age classrooms of which theschool has several math science
technology integration and arts integration.

The Hollyrood staff attempts to create a learning environment
that is experiential and developmentally appropriate Teaching
strategies include cooperative learning inquiry based science
and math and the storyline strategy-an interdisciplinary
approach to organizing the primary school subjects of reading, 
writing and mathemetics around social studies or science con-
ceptssuch as the family or community.

The schooladministrator feels that the smaller age span makes it
easier to create a learning community. Teaching strategies and

student interests for K-3 are more similar from grade to grade 
compared to the upper primary gradeswhen there is a heavier
emphasis on content areas. A keyto developing a strong learn-
ing community at Hollywood is Tribes, a process whereby chang-
ing learning groups of three to six students of diverse back-

. 

. 

 

. 
. 



grounds and social and academic abilities work together devel­
oping collaborative problem solving and decision making skills. 
Teachers who have training, use Tribes activ­all taken Tribes 
ties daily in the classroom weekly at staff meetings, and 
monthlyy at site council meetings One staff meeting a month is 
designated Tribes inservice The Tribesphilosophy is also a part 
of the parenting program the school offers.. 

' 

Though Hollywoodisasmall school with a small
. 

grade span its 
' 

programs reach beyond the schoool to involve student with peo­
ple of different ages and backgrounds Every day at least 10 stu­
dents from neighboringGrant High School provide mentoring 
and tutoring at the school in return for community serivce cred­
it As well, the school has 15reading buddy volunteers from the 
Northeast Senior Service Center who help students who have 
reading difficulties on a weeklybasis At in school banking 
program through Washington Mural Savings Bank provides 
math and economics experiences 

Hollywood students must make two transitions before high 
school, first to the local K-5 school for fourth and fifth grade and 
then to middle school. The school has a number of activities to 
ease transitions anxiety for both students and parents These 
include pen pals pairing third graders with buddies from the 
third grade at Laurelhurst Elementary (the school to which 
Hollywood students will be going for fourth and fifth grade),·site 
visits, an all school field trip to Laurelhurst having students ­
from Laurelhurst come to Hollyrood to answer questions and a 
parent-to-parent night. 

Hollyrood's statistics are impressive. Third grade students 
scored number one in the city on reading testsand second in 
math in 1996; statewide, scores were in the top 10 percent. The 
parents of the 200 students contribute more than 5,000 volun­
teer hours annually They help out in the classroom, with a year­



round ecology and science gardening project and withnumer­
ous special events and programs including a Women's History 

week project. 

OBSERVED OUTCOMES Increased 
teacher satisfaction is reflectedin low staff turnover 

student test scores increased significantly after the changeover 
to the K-3structure particularly in the last four years 

Parents convey their high satisfaction and support of the 
school and its mission, 100 percent of parents are involved in 
some aspect ofthe school. 

The outside community recognizes and supports the school 

Staffand parents have a positive attitude despite the negative 
effects of budgetcuts 

Theschoolhas minimal discipline problems 

. 

KEYS TO SUCCESS The region director, site council, PTA, parents, and school 
board support the school 

An ongoingstaff development program focuseson integrated 
instruction 

Coordinated long- and short-range lesson planning across 
the grades is ongoing collaborative team lesson planning 

allows teachers to use their depth of experience and new 
skills creatively 

The transition to the K-5 school is carefully y planned 

Teachers use authentic assessmen·t practices 

The PTAprovides extensive classroom program support 
parents lead numerous af ter-school activities 



LOCATION 

Oregon City High Schooi 
MossCampus 
19761 S Beavercreek Road 

Oregon City OR 97045 
. 

. 

CONTACT 
SharonRodgers Principal 
Ray Taroli Vice Principal 
Phone 503657 2437 
Fax: 5036572429 

GRADE SPAN NINTH GRADEONLY 

Like some other ninth grade centers around the country, the 
Oregon City High School's freshman campus housing 539 stu­
dents was createdin response to practical considerations. The 
school, Operating since 1990 asa ninth-grade Center was previ­
ously a junior high (grades seven through nine) When the district 
wanted to convert its junior highs to middle schools with grades 
seven through eight it formed a task force, visited ninth-grade 
centers elsewhere, and decided to convert two of its junior highs 
to middle schools while placing its ninth-graders at the third 
building. Curriculum between the freshman and the senior high 

school campuses is well coordinated andsome teachers teach at 
both campuses. Both campuses use a block schedule 

The freshmen only campus allows the ninth-graders to have a 
high school experience without the constraints of dealing with 
younger students School staff characterize the school atmos­
phere.as positive, with no older students to pick on the ninth­
graders and no younger children to be picked on. There is very 
little fighting. When students moveon to the senior high they 
have had a year to gain confidence and they know everyone at 

http:phere.as


their grade level instead of only the one third they would have 
known froma feeder school 

be involved in activities at the senior high now they prefer to
 

. . 

Teachers at the freshman campus enjoy being with the younger 
students. In the early years of the schoolthe students were eager to 

be more independent and feel comfortablewhere they do not 
have to worry about older students as a threat. 

Advantages to the single grade school are that teachers can 
focus on freshman behavior and in the smaller school can deliv­
er lessons to allstudents on issues such as harrassment AIDS, 
and substance abuse Parents of female students seem to appreci­
ate that older males are not present. 

Disadvantages to the school are that the curriculm focuses 
mainly on academic requirements and ninth grade level teach­
ing few electives are offered. Students who excel are not able to 
take more advanced classes .on the campus. The school does offer 
band choir, drama and sports activities and students can go to 
the senior high, which is four miles away, for assemblies, dances, 
and sports events. The Vice-principal feels the students do not 
mature as quickly when placed with their ownage group possi­
bly because they lack older role models for behavior and acade­
mic challenge. 

If the district can pass a bond measure it will phase out the 
ninth grade center and build another high school 

.' 

OBSERVEDOUTCOMES 

The ninth-grade center has less fighting than did the 
previous junior high school. 



Lack of older role models can be both positive and negative 
onone hand ninth-graders do not have to deal with the 
intimidation thatoften comesfrom older students but on the 
other hand when a particular ninth grade class does not have 
a strong student leadership base negative peer pressure can 

produce inappropriate attitudes toward academic
 
achievement and positive behavior.
 

' ' 

KEYS TO SUCCESSES 
Curriculum is coordinated with that of grades10-12 

The staff wants to teach ninth graders . 
Freshmen are frequently transported to the senior high school 

assemblies They have the opportunity to be involved in co-
curricular and extra curricular activities at the 10-12 campus 
as well. 

Teachersat the two highschools have opportunities to
collaborate. 

The administration is integrated so as to promote seamless 
policies, curriculum and expectations 

The high school site councils worktogether. Oregon City 
High School has a freshman site council that meets once a 
monthand a senior high site council thatmeets once a 
month The two groups combine once a month in order to 
collaborate maintain programs that are seamless and ensure 
that both campuses have the samegoals and philosophy
 
Freshman who are very advanced in certain subject areas
 
have the opportunity to complete one or more course at the
 
senior high.
 

. . . . 



LOCATION 

Eckstein Middle School 
3003 NE 75th street 
Seattle WA 98115 

-

CONTACT 

Lynn CaldwellPrincipal
 
Phone 206/2816120 

fax 206/281693


' . 

GRADE SPAN SIX THROUGH EIGHT 
With close to 1200 students Eckstein MiddleSchool is the 
largest of Seattle's Middle school. Eckstein has adopted struc­
tures andpractices that createapositive student centered learn­
ing environment making it one of the most desirable of the
 
citys middle schools with awaiting list of 100 to 200 students 

every year. 


Like many large middle schools Eckstein is divided into three 
grade level houses. Each house has its own administrator and 
counselor and each is divided into interdisciplinary teams with 
120 students assigned to a team of teachers math language 
·arts, and social studies at the sixth- and seventh grade level and 
language arts and social studies at the eighth-grade level. The 
team members collaborate to help students achieve academic 
and personal goals. Theschool believes the team structure 
improves student teacher relationships motivation attendance, 
behavior attitudes toward peer relationships and under­
standingof individual student needs Perceived  advantages for 
teachers are increased intellectual stimulation improved stu­
dent discipline and instructional delivery ·and personal relation­
ships with colleagues. Protecting the integrity of the teams is the 
school's highest priority. 



have a common prep time and are usual-
ly housed in the same wing of the school so that students do not
have to go far for most classes. A half hour period in the morn-
ing with one of the team teachers or an elective teacher servevs as
an advisory homeroom or study period .

To ease transition for sixth graders the school devotes the first
day of the school year to orientation and has a weekly house
assembly for sixth graders only Aside from PE sixth graders

take class.es only with other sixth graders Seventh and eighth
graders take electives with mixed grades. Within the team
structure Ecksteom has languagearts ahd social studiesfor capa-
ble students and honors math at each grade level

 
The curriculum at Eckstein is structured to assure that the door 
to higher education stays open for all students. For instance, all
eighth grade students to matter what math class they take
are exposed to algebra concepts _All sixth-graders take a 10
week foreign language exploratory class in which they are
exposed to French, German, Japanese and Spanish. Students are
encouraged to hold aspirations to higher learning for instance
they attend precollege activities such as college fairs usually 
attended only byhigh school students

OBSERVED OUTCOMES Eckstein students rankedabove average in feeling safe at 
school, according to the district'sannual student survey. 

The Eckstein faculty is highly professional 

The relationship between staff and students is better than 
·average for the district, according to the district's annual 
student survey teachers "treat students like their own kids" 

Scores on standardized tests of reading language, math, and 

. 
science are above average for the district and the state 



The percentage of students performing at a "satisfactory"-level 
(based on grade point average, course completion, and test 
scores) is higher than that of other district middle schools 

KEYS TO SUCCESS 

The staff is committed to the team structure and house 
organization 

The faculty promotes appropriate course-taking patterns that 
leave thedoors-open to education beyond high school 



LOCATION 

Komachin Middle School 
3650 College st SE
Lacey, WA 98503 

CONTACT
. 

• • . 

Norm Bykerk Principal
. 

Phone 3604388800
Fax: J°60 4388802 

GRADE SPAN SEVEN THROUGH EIGHT

Komachin Middle School is a two year school with a socially 
and ethnically diverse population of 780 students: Komachin
divides its student into three houses of mixedseventh and
eighth grades each in a wing of the school. Each house has at
least two teachers in each of four content areas science, math

language arts and social studies The house teachers work as
team. Four of the eight teachers at a time have a common prep

period. All classes except for PE exploratory mini courses and
other enrichment such as music take place in the wing The
school has assigned a counselor to each house. The counselor for 
the house has an office in the wing and is available to students
full time The day begins with a 20 minute advisory period for

orientation activities transition activities fund raising service 
learning projects and other activities

Before the schoolopened in 1992, staff members found they 
could not define any significant learning differences between 
seventh and eighth graders.As aresult, theydecided to reorga­
nize the district'sexisting curriculum by fntegrating content 
areas. For instance in other district middle schools like sciences. 
is taught in seventh grade and physical sciences in eighth grade. 
At Komachin the two are blended in a two-year science class 
and organized around broad themes along with social studies, 

. 



language arts, and math for the 1996-97 school year the themes 
for the core courses were explorations (the self), connections (the 
group), and changes (the commmunity.) Curriculum threads inc 

lude environmental education quality oflife the idea of 
diversity recognizing and appreciatingdifferences and the 
idea of service, doing for others 

: 

• • • • • • • • •• •• • • • .. : • ' • 

The grade levelsas well as the curriculum at Komachin are inte­
class is composed of

50 
grated. Each 50 percent seventh graders and

percent eighth graders The curriculumoccurs in a loop but
one year is not a prerequisite tothe next or a progressionfrom the 
last. Ifseventh-graders start school during the second year ofthe 
curriculum they will do the first-year as eighth graders 

• • • • • • • 

Komachin tries to create as much continuity as possibleduring 
the students brief stay by placing them with the same group of 
teachers for the entire two years. The school also tries to delay 
high school transition activities until as late in the eighth grade 
year as possible This way students dont have the sense that 
their time at the school is over before it actually is 

Komachin does not offer many electives The focus is on the 
integrated curriculum. The applied technology and art teachers, 
for example do not teach their own self contained classes but 
work full time on aflexible schedule with the team teachers to 
supportcontentareas. 

. 

OBSERVED OUTCOMES Studentslearn to work well in groups They have asense of 
what quality is and they are comfortable with public 
speaking because of Komachin's emphasis on performance 
based assessrnent The high schools  have noted these qualities. 

Testscores are as good or better than those of other middle 
schools in the district. 

··. · , 



. 

' 

KEYS TO SUCCESS 

The faculty maintain a clear vision and keeps its focus on 
curriculum and instruction for instance the staff does not 
have traditional faculty meetings Theyhave content meetings, 
Because of levy failure teacher lates no longer have a weekly 
start day for planning however, the principal feels that such 

planning time isespecially important when teachers are 
using an integrated curriculum and performance based 
assessment. 

· 
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