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INTRODUCTION

1 ne Individuals with Disabilities Education Act (P.L. 94-142) and its amendments of

1983, 1986, and 1990 have focused on the rights of children and youths with disabilities
to a free and appropriate public cducation. The latter amendm7~ts call specific atterition
to the transition of students from school to post-school environments. The
determination of appropriateness has remained a challenge to those who seek to prepare
students to achieve relevant and valued post-school outcomes. At the heart of making
such a determination lies the assessment of student skills and abilities. Often, however,
little regard is given to the relevancy of assessment practices to specific post-school
outcomes, especially in the area of vocational ev: 'uation. Further, the relevancy of
specific assessment practices to particular ethnic or disability groups has been
problematic. In additiosi, the abundance of assessment instruments and practices often
serves to confuse rather than simplify the task or identifying relevant, valid, and reliable
ways to assess and predict what students can and cannot do.

This monograph has been developed with one purpose in mind: to help clarify and

organize an abundance of assessment information from the perspective of transition

planning. Transition Research Institute faculty and staff analyzed published reviews of

142 assessment instruments relevant for use in transition planning. A description of the
review process is included in Chapter 1, "A Review of Commercially Available
Assessment Instruments Relevant to Transition Planning.” Information collected on
cach of the assessment instruments is presented in Chapter 2.

Paula D. Kohler

Teresa A. Dais
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A Review of Commerically Available Assessment

Instruments Relevant to Transition Planning

Over the past fifteen years, major shifts have occurred in the delivery of assessment
services to students in secondary special ecucation. Initially, assessment instruments
focused on student deficits with respect to learning or behavior, and assessments were
typically conducted in school-based academic environments (Ysseldyke, Algozzine, &
Thurlow, 1992). However, these assessments generally failed to meet students’

individual or specific instructional needs. Further, students with disabilities have not

historically been prepared adequately for post-school environments. Numerous follow-

up studies revealed that students with disabilities fared poorly when they made their

transition from school to adulthood (e.g., Fairweather & Shaver, 1991; Hasazi, Johnson,
Hasazi, Gordon, & Holl, 1989; Wagner, Newman, D’Amico, Jay, Butler-Nalin, & Cox,
1991).

Currently, a myriad of assessment instruments exists that are designed to be more
useful in helping to prepare students with disabilities for post-school environments.

Such assessments are based on student needs, interests, and preferences and are

| conducted in typical home, educational, and community environments (DeStefano &
- Wermuth, 1990). Ideally, ongoing assessment information is generated that allows
educational programs to set realistic goals during transition planning that focus
specifically on post-school environments (e.g., employment, post-secondary education,

and related community settings).

In two previous Transition Research Institute publications, Linn and DeStefano
(1986) and DeStefano, Linn, and Markwaid (1987) reviewed over 100 assessment
instruments utilized by OSERS-funded model demonstration transition projects.
Through these reviews, the authors identified 12 areas of student characteristics and

competencies as those most frequently assessed by model demonstiation transition
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projects. These areas included general ability, special aptitude, vocational skills,
academic skills, language skills, adaptive behavior, social skills, career interest, survival
skills, daily living skills, motor skills or dexterity, and lifestyle or consumer satisfaction
(DeStefano, et al. 1987; Linn & DeStefano, 1986).

This monograph represents an extension of this previous work. The purpose of the
present investigation was to identify assessment instruments and practices relevant to
transition planning for students with disabilities. Specifically, this paper presents a
review of 142 assessment instrumer'ts and practices relevant to transition planning.

Method
Procedure

A survey of OSERS-funded model demonstration transition programs and a search
of test review journals were conducted to identify assessment instruments and practices
relevant to transition. The majority of the assessment instruments were identified and

reviewed from the 9th, 10th, and 11th editions of Buros Mental Measurements Yearbook

(Mitchell, 1985; Conoley, & Kramer, 1989; Kramer & Conoley, 1992), Special Education

and Rehabilitation Testing: Current Practices and Test Reviews (Bolton, 1988), and Test

Critiques, Volume VII (Keyser & Sweetland, 1988).

To be selected for inclusion in the review protocol, assessment instruments were
screened according to three criteria. Specifically, an instrument had to be:

(1) Appilicable to individuals with disabilities.

(2) Relevant to 2 transition outcome area.

(3)  Relevant to individuals of transition age.

[nstruments that focused specifically on academic achievement and intelligence were

excluded from the review process. Also, instruments that were included in the previous

TRI assessment volumes (i.e., Linn & DeStefano, 1986; DeStefano et al., 1987) were not

included in this volume unless they had been revised.
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Instrumentation

An Assessment Information Data Form was developed to gather specific

information from assessment instruments identified in test review journals (see
- Appendix A). This form included the following information:

| (1) General assessment information, including title, publisher or developer, cost,
date of publication or development, administration time, assessment format, assessment

type, examiner, skills or materials required, and recommended uses.

(2) Focus of assessment practice, including applicable assessment populations,
applicable age groups, applicable gender groups.

(3) Technical aspects of assessment, including evidence of reliability and validity,
- _ norming standards, reviewer recommendation, and applicable transition outcome areas.
- Data Collection

A two-step process was used to establish reliability in data collection. Specifically,
it was necessary that instrumentation terms, tasks, and processes be clarified in order to
obtain accurate and reliable information from reviewers. A draft data collection form
5 was developed. Using this draft, the first author reviewed four assessment instruments.
Subsequently, two graduate students each reviewed two of the four instruments. The
second author then assessed reliability among the data collected. From this analysis, the
data collection instrument was modified and specific definitions and criteria were
developed for each item.

To familiarize reviewers with instrumentation terms, tasks, and processes, training
sessions were conducted with nine Transition Research Institute graduate students who
would conduct the assessment reviews. During the first session, the authors presented
the data collection form and discussed the definition and criteria for each item. Review
tasks, processes, and timelines also were presented. One assessment review, selected

from the Eleventh Mental Measurements Yearbook (Kramer & Conoley, 1992), was given

to each graduate student as a training exercise. The nine graduate students

11
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independently reviewed this instrument. One week later, a second training session was
conducted to assess reliability among the trainees and the authors with respect to the
review of the "practice” instrument. Data collected by each student were discussed item
by item until agreement and understanding were reached by all participants.
Subsequently, seven assessments from the test review journals were randomly
assigned to each of the nine graduate studeuts for analysis. The first author was
responsible for reviewing the remaining instruments. To assess reliabiiity of data
collection, two reviews completed by each student were randomly selected and reviewed
independently by the first author. Any disagreements on the Assessment Information
Data Form wer. ..oted and subsequently resolved by the two reviewers with reference to
the test review journal. If reliability was particularly low, (e.g., less than 75% item by
item) reliability was assessed for the other reviews conducted by the particular student.
The same procedure was used by the second author to assess reliability of those reviews
conducted by the first author. Four documents were selected at random. Reliability
ranged from 85% to 92% for the four documents.
Data_Analysis
Descriptive statistical analyses were usect to compile the information obtained from
the assessment instruments and practices. In particular, descriptive statistics were used
to describe:
(1) The frequency of each assessment format (e.g., individ 1al, group).
The frequency of vach assessment type (e.g., normi-referenced, criterion-
referenced).
The type of examiner qualifications required (e.g., no restrictions, restrictions).

The assessment focus.

Frequency of including specific ethnic populations in the norming process.

Frequency with which assessment instruments were identified for use with

specific disability populations.
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Frequency with which each of seven possible transition outcome areas was
identified.

The frequency to which reviewers recommended assessment instruraents.

Findings
The findings from thic review are reported in two sections: general information and
recommendations.

General Information

This section reports information regarding the publisher, reviewer, assessment
format, assessment type, examiner qualifications, focus of assessment, population
characteristics, and applicable assessment populations.

All 142 assessment instruments included in this review were published, however,
only 97% were formally reviewed in professional test review journals. Regarding
assessment format, 83 (58%) of the assessment instruments were administered
individually and 31 (22%) administered to groups; 28 (20%) were admi:.istered to both
individuals and groups. With respect to assessment type, 46% were criterion-
referenced, 26% norm-referenced, and 23% other. Other referred to self-evaluation
inventories and checklists. Of the total, 8 assessments were both criterion-referenced

and norm-referenced assessment instruments. Further, with respect to administration,

half of the instruments required no restrictions for administration and half required

special materials or skills of the examiner.

Regarding assessment focus, 34 instruments (24%) focused on vocational skills or
aptitudes; 28 (20%) on career interest; 18 (13%) on social skills, personality, and daily
living and other survival skills, respectively; 18 (13%) on adaptive behavior; 16 (11%) on
affective behavior; 14 (10%) on expressive and receptive language; 8 (6%) on academic
achievement; 3 (2%) on perceptudl motor; and 2 (1%) on hearing. Several standardized

assessment instruments had more than one focus.
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With respect to population characteristics, ethnicity of the norming population was

not identified in the test review journal for 84% of the stanaardized assessment

instruments. Anglo-Americans were identifi~1 as the primary norming group in 13 (9%)

of the instruments. African-Americans were included in the norming group in 10 (7%} of
the assessments, Hispanics in 8 (6%), Oriental or Pacific Islanders in 3 (2%), and Native
Americans tn 1 insttument. Reviewers indicated that 6 instruments included "all others"
in the norming process. In some situations, review information included the primary
norming population, as well as other populations in the norming process. In other cases,
only the primary norming population was indicated. Thus, the percentages of each
population do not total 100.

For 30% of the instruments, the target population was not identified in the review.
For 25% of the instruments, reviewers indicated that the instrument could be used on
populations other than those specified as the primary target. Of those for which the
applicable population was specified, 22% included individuals with severe to profound
mental retardation; 19%, severe emotional disturbance; 17%, mild mental retardation;
16%, moderate mental retardation; 14%, specific learning disability; 9%, traumatic brain
injury; 7%, orthopedic impairment; 6%, deaf, multihandicapped, and speech
impairment; 5%, visual handicap; 4%, deaf-blind, hearing impairment, and autism; and
2% other health impairment.

Recommendations

Recommendations were identified for two areas: (a) applicable transition-outcome
areas, and (b) recommendations of the reviewers included in the test review journals.

The Individuals with Disabilities Education Act Amendments of 1990 (IDEA)
suggested that transition planning focus on seven post-school activities (outcomes):
postsecondary education, vocational training, integrated employment, continuing and
aduit education, adult services, independent living, and community participation. IDEA

also specified that transition-related assessments be conducted to assist in the
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development of appropriate educational programs. Thus, it was particularly important
that through this review of assessment instruments, specific assessment practices
relevant to the target outcomes be identified. As part of this analysis, Transition
Research Institute reviewers indicated for which of the seven outcomes the assessment
instruments might be appropriate. Findings revealed that 21% of the assessment
instruments were relevant to the outcome of postsecondary education, 72% for
vocational training, 34% for competitive or supported employment, 21% for
independent living, 20% for community participation, 17% for continuing or adult
education, and 8% for adult services. Several standardized assessment instruments
were relevant to more than one transition outcome area.

Finally, recommendations made by the reviewers in the test review journals were
reported. A substantial majority of the assessment instruments were recommended by
reviewers: 64% were recommended at least to some degree and 11% were highly
recommended. Of the 142 instruments, 36 (25%) were not recommended by the
reviewers.

Summary

Most of the assessment instruments included in our review were criterion-referenced
and were designed to be administered to individuals. A myriad of these instruments
focused on vocational skills or aptitudes, as well as career interests. In most instances,
the norming population was not disclosed in the published review. The majority of
assessment instruments appeared relevant to the transition outcome of vocational
training, and many instruments appeared useful also to planning for the other transition
outcomes identified in IDEA. An overwhelming majority of the assessment instruments
we identified were recommended in the published reviews.

The purpose of this investigation was to identify commercially available assessment

instruments relevant to planning transition services for students with disabilities. We

sought to extend the work presented in two previous Transition Research Institute
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monographs focused on student assessment. Instruments or tests included in those
previous monographs were not included in this volume (i.e., Linn & DeStefano, 1986;
DeStefano et al., 1987).

This current effort consisted of compiling information from published reviews of
assessment instruments. We remind the reader that we did not review the instruments
and accompanying materials per se. In some cases, an instrument was formally
reviewed by two professionals, in other cases the published review included analysis by
one individual.

Our data collection form was developed and used to compile the information
included in the published reviews, and to present this information in a format useful to
our readers. In the following chapter, this information is presented for each of the 142
instruments. We encourage our readers to use this summary as a preliminary overview
of selected commercially available assessment instruments with relevance to transition
planning. For additional information, we suggest that readers refer to the published
review and contact the test publisher.

Ours is not an exhaustive list of available instruments, but it does represent
selections from a number of professional test review journals. We suggest that those

interested in identifying additional assessment materials consult such journals on a

regular basis, as they provide a rich source of information and a wide range of

assessment instruments and practices.
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AAMD Adaptive Behavior Scale (ABS)

GENERAL INFORMATION
Publisher: Publishers Test Service

Date of Publication: 1981

Author: Kazuo Nihira, Ray Foster, Max Shellhaas, and Henry Leland

Review Information:

Stephen N. Elliott, Associate Professor of Psychology, Louisiana State University,
Baton Rouge, LA.

Elliott, S. N. (1989). Review of AAMD Adaptive Behavior Scale. In J. C. Conoley
and J. J. Kramer (Eds.), The Tenth Mental Measurement Yearbook (pp. 1-4).

Lincoln, NE: Buros Institute of Mental Measurements of the University of
Nebraska-Lincoln.

Cost: (1984) $15.00 per 10 tests; $9.00 per manual; $14.50 per specimen set.

Administration Time: 30-120 minutes

Assessment Description: The ABS consists of 95 items which are conceptually clustered
into 21 domains (e.g., independent functioning, physical development, economic
activity, responsibility).

Assessment Format: Individual

Assessment Type: Norm reference; Criterion-reference

Examiner: No restrictions

Skills or Materials Required: Not specified

Recommended Uses: The scale is used to measure children'’s personal independence and
social skills.

Focus of Assessment: Adaptive Behavior; Social Skills; Daily Living and Other Survival
Skills

POPULATION CHARACTERISTICS

Ethnicity of Norming Population:

Primary ethnic group - Not specified

Age Equivalents: 3-Adult

Gender; Male or female
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Applicable Population(s): Mild Mental Retardation; Moderate Mental Retardation;
Severe or Profound Mental Retardation; Severe Emotional Disturbance

TECHNICAL ASPECTS
Reliability:

Internal consistency: The coefficient alphas are high (range 0.71 to 0.97), with the
exception of the Personal Adjustment Factor.

Validity:

Concurrent: With respect to intelligence, the reviewer reported that most of the 21
ABS domains had low to moderate correlations with 1Q test performances;
however, correlations were not reported in the review.

Norming Information: Separate norms were provided for the three reference groups
(regular, EMR, TMR) for students aged 3 through 17, with the following exceptions:
no EMR norms for students 3 through 6 and no norms for regular students in the 16-
to 17-year old range. The AAMD was standardized on a sample of 6,523 individuals
in California and Florida ranging in ages from 3 through 17 years.

RECOMMENDATIONS

Applicable Transition Outcome Area(s): Independent Living; Vocational Training

Reviewer Recommendation: Recommended

General Comments: Elliott considered the ABS to be far superior to any other test of
adaptive behavior that's currently on the market.
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Achievement Identification Measure - Teacher Observation (AIM-TQ)

GENERAL INFORMATION
Publisher: Educational Assessment Service, Inc.

Date of Publication: 1988

Author: Sylvia B. Rimm

Review Information:

William P. Erchul, Associate Professor of Psychology and Director of the School
Psychology Program, North Carolina State University, Raleigh, North Carolina;
Geoffrey F. Schultz, Associate Professor of Educational Psychology and Special
Education, Indiana University-Northwest, Gary, Indiana.

Erchul, W. P, & Shultz, G. F. (1992). Review of Achievement Identification Measure
- Teacher Observation. InJ. J. Kramer and J. C. Conoley (Eds.), The Eleventh
Mental Measurements Yearbook (pp. 6-8). Lincoln, NE: Buros Institute of
Mental Measurements of the University of Nebraska-Lincoln.

Cost: $85 per set of 30 test booklets and answer sheets.

Administration Time: 10-20 minutes.

Assessmerrt Description: AIM-TO consists of 50 statements that describe student (n=47)
and parent (n=3) behaviors and attitudes. Six scores result from AIM-TO which
include an overall achiever's characteristic score and 5 dimension scores in the areas
of Competition, Responsibility, Achievement Communication,
Independence/Dependence, Respect/Dominance.

Assessment Format: Individual

Assessment Type: Norm reference; Criterion-reference

Examiner: Restrictions

Comments: Teachers observe and rate students by using a 5-point Likert scale. The

five ratings are (5) definitely, (4) more than average, (3) average, (2) to a small
extent, or (1) no.

Skills or Materials Required: Teachers are required to make professional judgements

regarding students’ achievement levels based on the observation scores they record
on the AIM-TO.

Recommended Uses: The AIM-TO is used to distinguish underachieving students from
achieving students.

Focus of Assessment: Academic Achievement
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POPULATION CHARACTERISTICS

Ethnicity of Norming Population:

Primary ethnic group - Not specified

Comments: No information is offered regarding the ethric origin of subjects
contained in the sample.

Grade Equivalent: K-12

Gender: Male or female

Applicable Population(s): Not specified

TECHNICAL ASPECTS

Reliability:

Internal consistency: Alpha reliability coefficients of .96 and .97 were established for
an elementary school form and a secondary school form, respectively.

Comments: The reviewers indicated that the author/publisher must establish some
level of inter-rater reliability given that scores were based on evaluations by
school professionals.

Validity:

Construct: Developmental history interviews were conducted with parents of
underachieving students. Such interviews resulted in the identification of two
factors believed relevant in distinguish’ng achievers from underachievers: the
ability to compete and attention addiction.

Comments: Reviewers indicated that there was no evidence to support the claims of
validity.

Norming Information: The norming population consisted of 500 students drawn from
rural, urban, and suburban areas located in unspecified but diverse geographical
areas in the United States. No information was provided regarding socioeconomic
status, ethnic origin, special education labels, etc., of subjects contained in the
sample. According to the reviewers, the AIM-TO failed to report sample means,
standard deviations, and standard errors of measure.

RECOMMENDATIONS

Applicable Transition Outcome Area(s): Continuing and Adult Education

Reviewer Recommendation: Not recommended

General Comments: Erchul reported the following: there were no data to support
reliability and validity, need further development of norms, need to establish a
stronger link between the assessment that AIM-TO provided and subsequent
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psychoeducational intervention " Schultz reported that the AIM-TO had the
potential to become an appropriate screening tool for identifying significant
personality and motivational traits related to learning problems and academic
underachievement in students, however, it needed to be upgraded into a more
rigorous version.
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Adaptive Behavior Inventory (ABI)

GENERAL INFORMATION
Publisher: PRO-ED

Date of Publication: 1986

Author: Linda L. Brown and James L. Leigh

Review Information:

Selma Hughes, Ph.D., Associate Professor of Psychology and Special Education, East
Texas State University, Commerce, Texas.

Hughes, S. (1988). Review of the Adaptive Behavior Inventory. InD. ]. Keyser and
R. C. Sweetland (Eds.), Test Critiques, Volume VII (pp. 3-9): Kansas City,
Missouri: Test Corporation of America.

Assessment Description: The Adaptive Behavior Inventory (ABI) consists of five Likert-
type scales of approximately 30 or more items each. Items are rated according to
four criteria, based on ability to perform a specific skill. The ABI-Short form is an
abbreviated version of the ABI and contains 50 items. The ABI assesses overall
adaptive behavior as well as specific aspects such as self-car~, communication, and
social, academic and occupational skills.

Assessment Format: Individual

Assessment Type: Norm referenced
Examiner: Restrictions

Comments: Hughes stated that the appropriate person to complete the ABlis a
classroom teacher or member of the professional school staff who has regular,
preferably daily, contact with the student for a period of at least 4 to 6 weeks.
School counselors and psychologists may also use the test to determine the
presence of maladaptive as well as adaptive behaviors.

Skills or Materials Required: The ABI requires a test manual, a protocol sheet and a pen
or pencil.

Recommended Uses: Hughes indicated that the ABI has the potential to be used fora
variety of purposes and in a variety of settings. Hughes also reported that the
manual suggests that it may be used for psychological and school-based evaluations.
The test is suitable for students in both regular and special education settings within
the public schools.

Focus of Assessment: Adaptive Behavior
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POPULATION CHARACTERISTICS

Ethnicity of Norming Population:

Primary ethnic group - Not specified

Comments: Hughes indicated that race and ethnic background are taken into
account, as is the language status of students.

Gender: Male or female

Applicable Population(s): Mild Mental Retardation; Moderate Mental Retardation;
Severe Or Profound Mental Retardation

TECHNICAL ASPECTS

Reliability:

Internal consistency: Hughes indicated that high measures of internal consistency
were reported for the ABI; however, coefficients were not reported in the review.

Test-retest: Hughes stated that the test-retest reliability coefficicnts provided strong
evidence of stability of the ABI scores when used with students without
disabilities and students who have mental retardation; however, coefficients
were not reported in the review.

Validity:

Content: Hughes cited the manual and stated that items were approved by a panel
of experts that included practitioners and theoreticians. She concluded that the
items were therefore consistent with current theory and practice. Additionally,
Hughes reported that the manual presented empirical data confirming high item
discrimination.

Coenstruct: Hughes stated that the authors of the ABI had demonstrated good
construct validity. A moderate correlation was reported between measures of
intelligence and performance on the ABI. A moderate correlation (.35) also was
reported between the ABl and tests of academic achievement. Adaptive behavior
was said to be strongly related to age (ranging from .86 for the Occupational
Skills scale to .96 for the ABQ-FS.)

Concurrent: Hughes stated that the ABI correlated moderately well with other
adaptive behavior scales, however, correlations were not reported in the review.

Norming Information: Hughes indicated that the ABI was standardized on two
normative samples and that the manual provided good descriptive data on each.
There were 1,298 students of normal intelligence sampled, ranging in age from 5-0 to
18-11 years. The sample of students with mental retardation consisted of 1,076
individuals who ranged in age from 6-0 to 18-11 years. Data were gathered from 24
states, providing geographical balance.
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RECOMMENDATIONS

Applicable Transition Outcome Area(s): Vocational Training; Integrated Employment;
Continuing and Adult Education; Adult Services; Independent Living; Community
Participation

Reviewer Recommendation: Highly recommended

General Comments: Hughes referred to the ABI as "a highly useful instrument for both
diagnosis and placement decision making." Hughes also reported that the ABI was
good for planning interven..ons as well as documenting progress in programs.
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Adaptive Behavior: Street Survival Skills Questionnaire (SSSQ)

GENERAL INFORMATION
Publisher: McCarron-Dial Systems

Date of Publication: 1979-1983

Author: Dan Linkenhoker and Lawrence McCarron

Review Information:

Thomas G. Haring, Associate Professor in Special Education, University of
California, Santa Barbara, CA.

Haring, T. G. (1992). Adaptive Behavior: Street Survival Skills Questionnaire. InJ.
J. Kramer and ]. C. Conoley (Eds.), The Eleventh Mental Measurements
Yearbook, (pp. 11-14). Lincoln, NE: Buros Institute of Mental Measurements of
the University of Nebraska-Lincoln.

Cost: $210 per complete kit including 9 picture volumes ('79, 50 pages each), 50 scoring
forms, 50 planning charts, Curriculum Guide ('82, 272 pages) and manual (83, 95
pages); $13.75 per 50 scoring forms; $8.50 per 50 planning charts; $25 per Curriculum
Cuide; $18.25 per manual; $225 per computer software offered by publisher.

Administration Time: 45 minutes

Assessment Description: The S55Q consists of 9 subscales. The subscales include: Basic
Concepts; Functional Signs; Tools; Domestic Management; Health; First Aid and
Safety; Public Services; Time; Money; and management.

Assessment Format: Individual

Assessment Type: Norm reference; Criterion-reference

Examiner: No restrictions

Recommended Uses: The SSSQ is used to assess the level of adaptive behavior of adults
and youths with mild to moderate mental retardation. Adaptive behavior includes
fundamental community living and prevocational skills.

Focus of Assessment: Adaptive Behavior; Daily Living and Other Survival Skills

POPULATION CHARACTERISTICS

Ethnicity of Norming Population:

Primary ethnic group - Not specified

Comments: The reviewer indicated that the SSSQ failed to include an analysis or
description of population by ethnic, linguistic, and racial minorities.
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Age Equivalents: 9.5 and over

Gender: Male or female

Applicable Population(s): Mild Mental Retardation; Moderate Mental Retardation

TECHNICAL ASPECTS

Reliability:

Internal consistency: Kuder-Richardson 20 was used to assess internal consistency.
The internal consistency was .97, with subtest scores ranging between .68 and .96.

Test-retest: Test-retest reliability was calculated at .99 with a range of .87 to .95 for
the subtests (N = 60).

Comments: The reviewer indicated that the SSSQ offered an unusually high degree
of reliability with a concomitant low standard error of measurement.

ol
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Validity:

Content: Five content selection procedures were used to determine which skills
could be assessed within the multiple-choice pictorial format. Item difficulty,
item discrimination, item-to-total correlation, and distractor analysis were the

factors analyzed.

Construct: Construct validity was established through the analysis of
intercorrelation of subtests, factor analysis. correlation with intelligence scores,
and reading ability. Correlations between the subtests ranged from .32 to .78
with a mean of .55, R = .64.

Concurrent: Concurrent validity was established with correlations between the
SSSQ and the San Francisco Vocational Competency Scale and the Progress
Assessment Chart. The total correlation was .60.

Predictive: The relationship between the SS5Q both singly and in combination with
other measures was used to predict successful placement in day activity and
vocational placements.

Comments: The reviewer reported that the validity of the SSSQ was constrained on
an a priori basis due to the use of multiple-choice formats with pictorial stimuli.
The reviewer also indicated that the SSSQ's use in determining placements was
not well supported.

Norming Information: The first group consisted of 400 adolescents and adults with
developmental disabilities from 5 sheltered workshops and community employment
programs in 5 states. The mean age was 25 years (range 15 to 55 years) and the mean
IQ score was 58 (range 28 to 80). The second group consisted of 200 adolescents from
secondary programs. The mean IQ of the high school group was 97 (range 80 to 121).
The second group was assessed to provide a standard of comparison for normal
young adults about to enter compelitive employment who had a high probability of
successful adaptation to the community.
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RECOMMENDATIONS

Applicable Transition Qutcome Area(s): Independent Living; Community Participation

=] Comments: The reviewer reported that the placement model outlined in the manual
gy does not correspond to current best practices.

Reviewer Recommendation: Highly recommended

B General Comments: Haring reported that the SSSQ is useful in planning instruction in
- specific reference to the items assessed within the nine subscales. Haring also
reported that the technical aspects of the SSSQ appear to be sound; however, skills
thatare central to a more comprehensive assessment of adaptive behavior such as
independence in self-help and socialization are not assessed with the SSSQ.
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Adaptive Functioning Index (AFI)

GENERAL INFORMATION

Date of Publication: 1981

Author: J. T. Hull & J. C. Thompson

Review Information:

Nadine M. Lambert, Professor of Education, University of California, Berkeley, CA.;
David ]. Mealor, Assistant Professor of School Psychology, University of Central
Florida, Orlando, FL.

Lambert, N. M., & Mealor, D.]. (1989). Review of Adaptive Functioning Index. In]J.
C. Cooley and J. ]J. Kramer (Eds.), The Tenth Mental Measurements Yearbook (pp.
42-44). Lincoln, NE: Buros Institute of Mental Measurements of the University of
Nebraska-Lincoln.

Cost: $5.20 per 10 tests.

Assessment Description: The AFI consists of three separate assessment units, including:
the Social Education Test, the Vocational Check List, and the Residential Check List.
Each provide a basis from which an educational and rehabilitational plan can be
developed.

Assessment Format: Individual

Assessment Type: Criterion-reference

Examiner: Restrictions

Comments: The AFI may be administered by direct service personnel (e.g., teachers,
nurses, trainers).

Skills or Materials Required: The AFI consists of a scoring form, record form, question
booklet, and administration manual.

Recommended Uses: The AFI is designed to be used by teachers, supervisors, and
nurses for assessing the adaptive behavior functioning of adolescents and adults
who are characterized by inadequate intellectual functioning and/or social
disadvantage.

Focus of Assessment: Adaptive Behavior

POPULATION CHARACTERISTICS

Ethnicity of Norming Population:

Primary ethnic group - Not specified

Age Equivalents: Adolescents and Adults
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Gender: Male or female

Applicable Population(s): Mild Mental Retardation; Moderate Mental Retardation;
Severe or Profound Mental Retardation

TECHNICAL ASPECTS

Reliability:

Inter-rater: Inter-rater reliability for the Social Education Test ranged from .83
(community) to .98 (money). The Vocational Checklist ranged from .54 to .83 for
untrained observers, and from .61 to 1.00 for trained observers. The Residential
Check List ranged from .64 to .94.

Validity:

Comments: Lambert indicated that the validity of the AFl was inferred from factor
analysis; however, the review did not include evidence of support.

Norming Information: The Social Education Tests compared scores from nine groups of
subjects in different types of training centers. Three groups were used for the
Vocational Check List, and four comparison groups of subjects were used for the
Residential Check List.

RECOMMENDATIONS

Applicable Transition OQutcome Area(s): Vocational Training; Independent Living

Reviewer Recommendation: Recommended

General Comments: Lambert indicated that the AFI should be limited to planning
rehabilitation programs rather than providing normative data for comparing
individual's scores to a national or provincial standard. Mealor indicated that the
AFI was a complex system with inadequate standardization and that such
drawbacks may impede widespread acceptance.
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Adolescent and Adult Psychoeducational Profile (AAPEP)

GENERAL INFORMATION
Publisher: Pro-Ed, Inc.

Date of Publication: 1988

Author: Gary Mesibov, Eric Schopler, Bruce Schaffer, & Rhoda Landrus

Review Information:

Lena R. Gaddis, Assistant Professor of F ducational Psychology, Northern Arizona
University, Flagstaff, AZ; J. Jeffrey Grill, Associate Professor of Special Education,
Carroll College, Helena, MT.

Gaddis, L. R., & Grill, J. J. (1992). Review of Adolescent and Psychoeducational
Profile. In J. J. Kramer and J. C. Conoley (Eds.), The Eleventh Mental
Measurements Yearbook (pp. 17-19). Lincoln, NE: Buros Institute of Mental
Measurements of the University of Nebraska-Lincoln.

Cost: $29 per manual (119 pages); price data for testing kit available from Residential
Services, Inc., Day Program, P.O. Box 487, Carrboro, N.C. 27510.

Administration Time: 60-90 minutes per scale

Assessment Description: The profile consists of three scales: Direct Observation, Home,
and School/Work. Each scale has six scores.

Assessment Format: Individual

Assessment Type: Criterion-reference

Examiner: Restrictions

Comments: A therapist in a clinical setting administers the AAPEP.

Skills or Materials Required: Interviewing skills are needed because the manual offers
few guidelines.

Recommended Uses: The AAPEP assesses skills of individuals with moderate to severe
mental retardation and autism.

Focus of Assessment: Lifestyle or Consumer Satisfaction; Daily Living and Other
Survival Skills

POPULATION CHARACTERISTICS

Ethnicity of Norming Population:

Primary ethnic group - Not specified
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Comments: There was no norming information regarding population ethnicity.

Age Equivalents: Adults

Gender: Male or female

Applicable Population(s): Moderate Mental Retardation; Severe or Profound Mental
Retardation; Autism

TECHNICAL ASPECTS

Reliability:
Inter-rater: Inter-scorer reliability was reported at 86% agreement for 15 subjects.

Comments: The reviewers reported that the AAPEP failed to meet the minimum
standards for evidence of reliability.

Validity:

Comments: The reviewers indicated that the AAPEP offered little evidence to
support any aspect of validity.

Norming Information: The reviewers reported that there was limited information that
the test was ever administered outside the 15 subjects. In addition, they reported
that technical information, such as scale development, item selection,
standardization, or even theoretical rationale for test content was not provided.

RECOMMENDATIONS

Applicable Transition OQutcome Area(s): Continuing and Adult Education; Community
Participation

Reviewer Recommendation: Not recommended

General Comments: Gaddis reported that there are few attributes that characterize the

AAPEP as a technically sound assessment instrument. Grill reported that the lack of
data to support reliability and validity limits the instruments' usefulness for making
decisions and for instructiona: planning purposes.
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Adult Basic Learning Examination, Second Edition (ABLE)

GENERAL INFORMATION
Publisher: The Psychological Corporation

Date of Publication: 1986-1987

Author: Bjorn Karlsen and Eric F. Gardner

cview Information:

Annie R. Fitzpatrick, Manager of Applied Research, CTB Macmillan/McGraw-Hill,
Monterey, CA; Robert T. Williams, Professor, School of Occupational and
Educational Studies, Colorado State University, Fort Collins, CO.

Fitzpatrick, A. R., & Williams, R. T. (1992). Review of Adult Basic Learning
Examination. InJ.J. Kramerand J. C. Conoley (Eds.), The Eleventh Mental
Measurements Yearbook (pp. 19-23). Lincoln, NE: Buras Institute of Mental
Measurements of the University of Nebraska-Lincoln.

Cost: $23 per examination kit containing: test booklets and directions for administration
for 1 form of each of the 3 levels, hand-scorable answer sheet, Ready Score™ Answer
Sheet and group record for Level 2, and Select ABLE Ready Score™ Answer Sheet;
$15 per handbook of instructional techniques and materials; $15 per norm booklet; $5
per Reading Supplement; ABLE Computer Scoring™ software program also
available for local computer scoring.

Administration Time: Level 1 - 15 minutes; Level 2 - 130-165 minutes; and Level 3 - 175-
215 minutes.

Assessment Description: The ABLE is a multiple-choice locator test that consists of 30
items that measure verbal concepts and 15 items that measure numerical concepts.

Assessment Format: Group

Assessment Type: Norm reference

Examiner: Restrictions
Comments: ABLE is used by teachers.
Skills or Materials Required: Materials required include: test booklets, directions for

administering and scoring the tests, norm booklets, supplemental materials, and
handbook of instructional techniques and materials.

Recommended Uses: ABLE is designed to measure the educational achievement of
adults who may or may not have completed 12 years of schooling. Also, ABLE is
useful in evaluating efforts to raise the educational level of adults and determine the
level most suitable for use with a particular individual.

Focus cf Assessment: Academic Achievement
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POPULATION CHARACTERISTICS

Ethnicity of Norming Population:

Primary ethnic group - Not specified

Comments: The adults in the sample population were described in terms of their
sex, age, race, and geographic location, but the review did not include a specific
breakdown.

Age Equivalents: Adults with less than 12 years of formal schooling.

Gender: Male or female

Applicable Population(s): Adults in Adult Basic Education (ABE); Aduits in Graduate
Equivalency Diploma Programs (GED); Adults in prison adult basic education.

TECHNICAL ASPECTS
Reliability:
Internal consistency: Internal consistency was established by using Kuder-
Richardson formula 21. Level 1 was (<.80) for ABE/GED; Prison Group was

(<.80). Level 2 was (79) for all groups. Level 3 was (.78) for all groups. Internal
consistency ranged between the low (.80s) and the low (.90s).

Comments: The acceptable reliability was .80.

Validity:

Content: The reviewers reported that the objectives measured by each level were
stated and related to specific items. In addition, reviewers indicated that the
content matched the assessment objectives.

Construct: Intercorrelations among the subtests of experimental forms were as
follows: Level 1,<.68; Level 2,<.71; and Level 3, £ .71.

Concurrent: The ABLE was equated to the Stanford Achievement Test Series. The
correlations were: Level 1, (.69 or less); Level 2, (.68 to .81); and Level 3, about
(.80).

Comments: The reviewers reported that the items appeared to have been
appropriate in difficulty and adult in content.

Norming Information: The sample sizes were as follows: Level 1, ABE/GED N=291;
Prison Group N=565; Level 2, ABE/GED n=436; Prison Group N=472; and Level 3,
ABE/GED N=474; Prison Group N=515; Vocational-Technical Group N=718. The
reviewers indicated that the authors reported that demographic data suggested that
characteristics of sex and race were not proportionately represented by the sample.
The reviewers also reported that the ABLE was standardized by using 3,471 adults
involved in 132 adult basic education and high school equivalency programs in
schools, communities, and prison settings, and vocational-technical school settings
for Level 3 from 41 states.
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RECOMMENDATIONS

Applicable Transition Outcome Area(s): Postsecondary Education; Continuing and
Adult Education

Reviewer Recommendation: Highly recommended

General Comments: Fitzpatrick reported that ABLE is a useful, efficient assessment
instrument that can determine the educational level of adults with limited
education. Also, she reported that the ABLE and Selected ABLE are useful
instruments for their intended purpose. Williams reported that the ABLE is a
professionally developed instrument of high quality.
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The Anser System-Aggregate Neurobehavioral
Student Health and Educational Review

GENERAL INFORMATION
Publisher: Educators Publishing Service, Inc.

Date of Publication: 1980-81

Author: Melvin D. Levine

Review Information:

Robert G. Harrington, Assistant Professor in Educational Psychology & Research,
The University of Kansas, Lawrence, KS; Kenneth W. Howell, Chairperson,
Department of Special Education, Arizona State University, Tempe, AZ.

Harrington, R. G., & Howell, K. W. (1989). Review of The Anser System-Aggregate
Neurobehavioral Student Health and Educational Review. In J. C. Conoley and }J.
J. Kramer (Eds.), The Tenth Mental Measurements Yearbook (pp. 77-79). Lincoln,
NE: Buros Institute of Mental Measurements of the University of Nebraska-
Lincoln.

ost: Form 3: Ages 12 plus, $7.50 per 12 copies of Form 3P; $6.50 per 12 copies of Form

35. Form 4: Ages 9 plus, $5.75 per 10 profile forms; $5.50 per interpreter's guide;
$5.50 per specimen set.

Assessment Description: The Anser System consists of a parent questionnaire covering
lareas: family history, possible pregnancy problems, newborn infant problems,
health problems, functional problems, early development, early educational
experience, skills and interests, activity-attention problems, associated behaviors,
and associated strengths; and school questionnaire, covering educational setting and
program, available social facilities, results of previous testing and 3 checklists
consisting of: performance area, activity-attention behavioral observations, and
associated behavioral observations.

Assessment Format: Individual

Assessment Type: Questionnaires, Self-Evaluations, and Checklists

Examiner: Restrictions

Comments: The Anser System is intended for use by school personnel, counselors at
guidance centers, independent mental health practitioners, doctors, and nurses.

Skills or Materials Required: The Anser System consists of four forms, three levels,
interpreter's guide, and specimen set.

Recommended Uses: The Anser System is used as an attempt to integrate data in a
variety of areas (e.g., education, health, development, and behavior) and from a
variety of perspectives (e.g., parents, school personnel, and child) for children who
have learning and or behavioral problems.
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Focus of Assessment: Adaptive Behavior; Affective Behavior

POPULATION CHARACTERISTICS

Ethnicity of Norming Population:

Primary ethni. group - Not specified

Age Equivalents: 12 years and over

Gender: Male or female

Applicable Population(s): Severe Emotional Disturbance; Specific Learning Disability

TECHNICAL ASPECTS

Reliability:

Comments: No evidence to support reliability was included in the review.

Validity:

Comments: No evidence to support reliability was included in the review.

RECOMMENDATIONS

Applicable Transition Qutcome Area(s): Vocational Training

Reviewer Recommendation: Not recommended

General Comments: Harrington suggested that before the Anser System could be
recommended for use, evidence of the reliability of scale scores and profile
interpretations must be demonstrated. Howell indicated that the Anser System is
lengthy, not validated, and imposes hypothetical formats on data collection.
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Assessment of Basic Competencies (ABC)

GENERAL INFORMATION
Publisher: Scholastic Testing Service, Inc.
Author: Jwalla P. Somwar

Review Information:

Barry P. Frost, Ph.D., Chairman, Clinical, Schooland Community Psychology
Program, The University of Calgary, Calgary, Alberta, Canada.

Frost, B. P. (1988). Review of Assessment of Basic Competencies. In B. Bolton (Ed.),
Special Education and Rehabilitation Testing: Current Practices and Test
Reviews (pp. 47-57). PRO-ED: Austin, TX.

Administration Time: .5 hours

Assessment Description: The ABC consists of 11 spiral-bound books and a package
containing colored cube blocks, sticks, triangles, shoe laces, a pointer, and a template
to assess growth over time and to determine educational needs of children in the
context of current educational organization and methods.

Assessment Format: Individual

Assessment Type: Norm reference; Criterion-reference
Examiner: Restrictions

Comments: The ABC can be administered by school counselors, psychologists,
psychiatrists, diagnosticians, consultants, or other specialists.

Skills or Materials Required: The ABC requires an adequate academic background and
training in the use of individualized tests.

Recommended Uses: The ABC is used for the following purposes: to obtain scores on
Information Processing, Language, and Mathematics tests that are directly
comparable to each other; to avoid the potentiality-achievement dichotomy by
means of the general-specific attainment approach; and to provide power rather than
timed tests in both diagnostic and developmental approaches to the achievements
and deficits of the particular child.

Focus of Assessment: Academic Achievement

POPULATION CHARACTERISTICS

Ethnicity of Norming Population:

Primary ethnic group - Not specified
Grade Equivalent: Preschool to Grade 9
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Gender: Male or female

Applicable Population(s): Specific Learning Disability

TECHNICAL ASPECTS

Reliability:

Test-retest: Reliability coefficients varied for individual tests from .76
(Comprehending Expressions at Kindergarten level) to .96 (Comprehending
Expressions at Grade 6). The means of the three coefficients (Grade 2, Grade 6,
and Kindergarten) for the average of the three scales (Information Processing,
Language, and Mathematics) were .97, .92 and .93, respectively.

Validity:

Content: Frost indicated that several professionals in Special Education reviewed the
content design of the test with respect to its appropriateness for students with
special needs.

Construct: Two dimensions were used to represent the relationships among most
commonly used ability, achievement, and aptitude tests, which included process
and language of communication. Frost indicated that construct validity was
achieved when an analysis of the two intercorrelation matrices by TORSCA
confirmed the structure as originally conceived.

Concurrent: The ABC was compared to the SRA Assessment Survey, WRAT, and
teacher's ratings. The correlation coefficients varied from .19 (Observing Skills
with SRA Assessment Survey Math, Grade 2) to .85 (Knowing Number and
Operations with WRAT Spelling, Grade K-8 combined). The mean coefficients
for all criteria with the total Information Processing, Language, and Mathematics
scores were .57, .66, and .72 respectively.

Comments: Frost indicated that the author demonstrated a sound statistical base for
his instrument, but if it was to replace other currently used tests, much more
work on larger samples needed to be done.

Norming Information: Frost indicated that the author provided tables with the means
and SDs for each of the eleven tests for children from preschool (Age 3+) through
Grade 9, and the means and SDs for ages 42-180 months. Norms were derived from
two empirically estimated regression relationships: Developmental Age from the
estimated regression of ability on age and Grade Equivalent from the estimated
regression of ability on grade level.

RECOMMENDATIONS

Applicable Transition Outcome Area(s): Vocational Training

Reviewer Recommendation: Highly recommended

General Comments: Frost indicated that the ABC is an innovative and appropriate
instrument. Further, it is integrated and, due to its equal interval scaling, allows for
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the assessment of growth in a valid manner. Frost also reported that the ABC is easy
to administer and highly reliable. In addition, he indicated that its construct and
content validity were both sound.
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Assessment of Career Decision Making (ACDM)

GENERAL INFORMATION
Publisher: Western Psychological Services

Date of Publication: 1985

Author: J. N. Buck and M. H. Daniels

Review Information:

Bruce J. Eberhardt, Associate Professor of Management, University of North Dakota,
Grand Forks, ND; Nicholas A. Vacc, Professor and Coordinator of Counselor
Education, University of North Carolina, Greensboro, NC.

Eberhardt, B. ]., & Vacc, N. A. (1989). Review of Assessment and Career Decision
Making. InJ. C. Conoley and J. J. Kramer (Eds.), The Tenth Mental
Measurements Yearbook (pp. 43-46). Lincoln, NE: Buros Institute of Mental
Measurements of the University of Nebraska, Lincoln.

Cost: 1986 price data: $32 per 2 answer sheets including scoring service and manual (84
pages); $17.50 per manual; WPS scoring service, $4.80 or more per answer sheet.

Administration Tiime: 40 minutes

Assessment Description: The ACDM is a 94 item self-report instrument. The major
focus is the process of career decision making.

Assessment Format: Individual and group

Assessment Type: Norm reference

Examiner; No restrictions

Comments: Scoring must be completed by WPS Scoring Service. Hand scoring is
not available.

Recommended Uses: The ACDM is used to assess students’ career decision-making
style and progress on three career decision-making tasks.

Focus of Assessment: Career Interest

POPULATION CHARACTERISTICS

Ethnicity of Norming Population:

Primary ethnic group - Not specified

Comments: The reviewers indicated that the representation of ethnic minorities in
the normative sample was limited. Therefore, caution should be taken when
using the norms to interpret the scores of minority children.
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Age Equivalents: Adolescent through Adult
Gender: Male or female

Applicable Population(s): Not specified

TECHNICAL ASPECTS

Reliability:

Internal consistency: A'-ha coefficients ranged from .49 to .84 for Decision-Making
Styles scales and from .78 to .92 for the Decision-Making Tasks scales.

Validity:
Content: Content validity was not reported in the review.
Construct: Concurrent validity was not reported in the review.
Norming Information: Separate norms were established for males and females and

individuals in various grades. The ACDM was standardized on samples of 6,550
High School and 2,495 college students.

RECOMMENDATIONS

Applicable Transition Qutcome Area(s): Postsecondary Education; Vocational Training;
Integrated Employment; Continuing and Adult Education

Reviewer Recommendation: Recommended

General Comments: Vacc reported that although the ACDM is recommended for high
school and college students, it appears that the ACDM is most appropriate at the
college level. Eberhardt indicated that the ACDM appears to be a useful tool for
individuals interested in the career decision-making process.
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Assessment of Individual Learning Style: The Perceptual Memory Task (PMT)

GENERAL INFORMATION
Publisher: McCarron-Dial System

Date of Publication: 1984

Author: Lawrence McCarron

Review Information:;

Steven Ferrara, Chief, Measurement, Statistics, and Evaluation Section, Maryland
State Department of Education, Division of Instruction, Baltimore, MD; Arlene
Coopersmith Rosenthal, Educational Psychologist and Consultant. Olney, MD.

Ferrara, S., & Rosenthal, A. C. (1992). Review of Assessment of Individual Learning
Style: The Perceptual Memory Task. InJ.]. Kramer and J. C. Conoley (Eds.), The
Eleventh Mental Measurements Yearbook (pp. 44-48). Lincoln, NE: Boros
Institute of Mental Measurements of the University of Nebraska-Lincoln.

Cost: $280 per complete kit including carrying case containing various subtest
components, 25 scoring forms, 25 alternative forms, and manual; $12 per 25 scoring
forms; $7.75 per 25 alternative forms; $29 per manual.

Administration Time: 30-40 minutes

Assessment Description: The PMT consists of 52 tasks with four subtests. Three
alternative subtasks are available for individuals with visual or hearing impairment
and/or as a supplement to the assessment process.

Assessment Format: Individual

Assessment Type: Criterion-reference

Examiner: Restrictions

Comments: The PMT is administered by special educators, rehabilitation counselors,
and other professionals to diagnose strengths and weaknesses in essential
memory process.

Skills or Materials Required: Sub-task performance requires visual and auditory input
modalities and visual-motor output modalities.

Recommended Uses: The PMT is used to provide measures of the individual's
perception and memory for spatial relationships; visual and auditory sequential
memory; intermediate term memory; and discrimination of detail.

Focus of Assessment: Vocational Skills or Aptitudes

14
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POPULATION CHARACTERISTICS

Ethnicity of Norming Population:

Primary ethnic group - Not specified

Age Equivalents: 4and over
Gender: Male or female

Applicable Population(s): Not specified

TECHNICAL ASPECTS

Reliability:

Internal consistency: The split-half reliability coefficient for 150 4- to 6-year old
normal children was .89. For 51 neuropsychologically disabled adults the
coefficient was .92.

Test-retest: Reliability coefficient for 150 4- to 6 year old normal children was .91 and
for the 51 neuropsychologically disabled adults, .93.

Validity:

Content: Subtask performance was interpreted within a neuropsychological
framework. Test development was based on the principle of neuropsychological
functioning. However, information regarding the specific procedures used to
generate and analyze the test items was not provided.

Construct: Construct validity was assessed in nine different ways including factor
analysis. The PMT identified subgroups of children with learning disabilities
and reflected normal development of memory skills with age.

Concurrent: Teacher ratings of students’ memory functioning was assessed with
music literary performance. The reviewer reported statistically significant
correlations between the PMT and each of the two criterion measures, however,
no coefficients were reported.

Predictive: Four studies were used to support the test's predictive validity. The
studies addressed the following: ability of the PMT to predict; ability to benefit
from training; vocational competency of individuals with psychiatric disabilities;
and acquisition of horticultural skills and vocational competency of adults with
mental retardation.

Norming Information: Developmental norms were not provided for the sample of
adults with handicapping conditions; however, norms were based on 1,500 average
individuals between 4 years of age and young adult.

RECOMMENDATIONS

Applicable Transition Qutcome Area(s): Vocational Training
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Reviewer Recommendation: Recommended

General Comments: Ferrara reported that the PMT provides an alternative to memory
instruments that require oral responses. However, Ferrara also reported that the
available evidence does not support interpretation and use of PMT scores for
designing vocational training and educational accommodations. Rosenthal reported
that users of the PMT must be cautioned against overinterpretation of subtest
performance and PMT profiles of strengths and weaknesses. However, Rosenthal
reported also that the studies cited yielded promising empirical data for the PMT.
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Balado Bilingual Test of Listening Comprehension (BBTLC)

GENERAL INFORMATION
Developer: Carl R. Balado

Date of Development: 1991

Author: Carl R. Balado

Review Information: Not formally reviewed

Assessment Description: The BBTLC is divided into two parts: Part I, English and Part
Il Spanish. Each part has a total of 70 questions with multiple choice visual answers.
The questions are grouped into 12 different sections: Sound Discrimination,
Pronouns, Singular-Plural, Double Negatives, Comparison, Contractions,
Vocabulary, Present Progressive, Past Tense, "going to," Idioms, and Retention of
Facts.

Assessment Format: Group

Assessment Type: Criterion-reference

Examiner: Restrictions
Comments: The BBTLC is administered by teachers, preferably bilingual teachers.
Skills or Materials Required: Cassettes should be used if the test administrator is not

fluent in both languages, and a lapse of 48 hours should be observed between the
administration of Part I and Part II.

Recommended Uses: The BBTLC is used to determine language dominance and
minimal language functional level, and to determine strengths and weaknesses in
both English and Spanish.

Focus of Assessment: Academic Achievement; Vocational Skills or Aptitudes

POPULATION CHARACTERISTICS

Ethnicity of Norming Population:

Primary ethnic group - Not specified

Grade Equivalent: 1-12

Gender: Male or female

Applicable Population(s): Students having a primary language other than English.
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TECHNICAL ASPECTS
Reliability:
Comments: No evidence to support reliability was included in the review.

Validity:

Comments: No evidence to support reliability was included in the review.

RECOMMENDATIONS

Applicable Transition Qutcome Area(s): Vocational Training

Reviewer Recommendation: Not formally reviewed
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The Balthazar Scales of Adaptive Behavior I: Scales of Functional Independence
(BSAB-I)

GENERAL INFORMATION
Publisher: Consulting Psychologists Press, Inc., Palo Alto, CA
Date of Publication: 1983

Author: Earl E. Balthazar

Review Information:

James A. Sprunger, Ph.D., Research Analyst, Department of Mental Health,
Riverside County, Riverside, CA.

Sprunger, J. A. (1988). Review of Balthazar Scales of Adaptive Behavior I: Scales of
Functional Independence. In B. Bolton (Ed.), Special Eduvcation and
Rehabilitation Testing: Current Practices and Test Review< (pp. 64-69). PRO-ED:
Austin, TX.

Administration Time: 60 minutes

Assessment Description: The BSAB-I is designed to measure very small differences in
the self-care experiences of children and adults with severe and profound mental
retardation. The BSAB-I is composed of three scales: Toileting Scale, Eating Scale,
and Dressing Scale.

Assessment Format: Individual

Assessment Type: Norm reference

Examiner: No restrictions

Comments: Sprunger reported that according to the manual, the examiner can be
“any reasonably articulate person who is conscientious, alert, and accurate.”
However, supervision of the rater by professional or managerial personnel
during examination and scoring is recommended.

Skills or Materials Required: Scoring checklist, manual

Recommended Uses: The BSAB-I can be used to identify weaknesses in eating, dressing,
and toileting skills in order to provide appropriate training or treatment. It is

recommended for use with children and adults with severe and profound mental
retardation.

Focus of Assessment: Adaptive Behavior

POPULATION CHARACTERISTICS

Ethnicity of Norming Population:
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Primary ethnic group - Not specified

Age Equivalents: Children and Adults
Gender: Male or female

Applicable Population(s): Severe or Profound Mental Retardation

TECHNICAL ASPECTS

Reliability:

Inter-rater: Reliability coefficients were .873 for the Eating Scale, .965 for the
Dressing Scale, and .939 for the Toileting Scale.

Validity:

Construct: Sprunger reported that Kendall's tau, a nonparametric statistic was used
in establishing the association between the BSAS-I and BSAB-II. The
relationships of BSAB-1and BSAB-II were statistically significant--statistical
relationships of the BSAB-I and indicators of general social coping behavior and
language proficiency (BSAB-II) were established.

Norming Information: The age range of the normative sample was 5-57 years with a
median age of 17.3. There were 122 subjects tested on the Eating scale, 200 on the
Dressing Scale, and 129 on the Toileting Scale according to the AAMR behavioral
classification, the standardization sample ranged from Level IV to Level V in
measured intelligence and adaptive behavior. The IQ range was less than 20-35. All
subjects demonstrated severe to profound levels of deficiency on the basis of the
AAMR classification.

RECOMMENDATIONS

Applicable Transition Outcome Area(s): Vocational Training; Integrated Employment;
“Adult Services; Independent Living; Community Participation

Reviewer Recommendation: Highly recommended

General Comments: Sprunger believes that the BSAB-I represents Balthazar's successful
attempt to identify some basic self-help skills for persons with severe and profound
mental retardation. He also comments that Balthazar has spent a lifetime working
with individuals with severe and profound mental retardation, and is convinced that
the BSAB-I has played a major role in improving the life of many individuals who
have severe and profound mental retardation.
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Balthazar Scales of Adap*ive Behavior II: Scales of Adaptation - BSAB-II

GENERAL INFORMATION
Publisher: Consulting Psychologists Press, Inc.

Date of Publication: 1973

Author: Earl E. Balthazar

Review Information:

Robert G. Malgady, Ph.D., Associate Professor of Educational Statistics, Department
of Mathematics, Science, and Statistics, New York University, New York, NY.

Malgady, R. G. (1988). Review of Balthazar Scales of Adaptive Behavior II: Scales of
Adaptation. In B. Bolton (Ed.), Special Education and Rehabilitation Testing:
Current Practices and Test Reviews (pn. 70-76). PRO-ED: Austin, TX.

Cost: Complete kit (manual and materials for 25 subjects) $22.00

Administration Time: 60 minutes

Assessment Description: The test consists of 19 scales comprised of items representative
behaviors indicative of social adaptation. There are 74 subscale items drawn from
seven global behavior categories: unadaptive self-directed behaviors, unadaptive
interpersonal behaviors, adaptive self-directed behaviors, adaptive interpersonal
behaviors, verbal communication, play activities, and response to instructions.

Assessment Format: Individual

Assessment Type: Criterion-reference

Examiner: No restrictions

Comments: The test is administered by a nonprofessional rater technician who
records the frequency of each behavior during a designated observation period.

Skills or Materials Required: The BSAB-II manual is divided into two sections: one for
professional supervisors and a second for the rater technician. The test package
includes scoring sheets for the observation sessions and a summary sheet to display
the social coping behavior profile.

Recommended Uses: The BSAB-II is used to evaluate individual children and adults,
and to provide a system for specifying, describing, and evaluating the goals of
treatment or training programs for individuals with mental retardation.

Focus of Assessment: Adaptive Behavior; Social Skills

POPULATION CHARACTERISTICS

Ethnicity of Norming Population:
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Primary ethnic group - Not specified

Age Equivalents: Children and Adults

Gender: Male or female

Applicable Population(s): Severe or Profound Mental Retardation; Severe Emotional
Disturbance

TECHNICAL ASPECTS

Reliability:

Inter-rater: The reviewer indicated that two studies conducted to establish inter-
rater reliability were reported in the manual. Reliability coefficients for the first
and second study ranged from .42 to .95 and from .60 to 1.00, respectively.

Comments: Many of the highest inter-rater reliability estimates (above .90) were
based on observers' agreement.

Validity:
Content: No evidence was reported. However, the reviewer inferred that the items

represented an adequate sample from the domain of social coping behaviors
likely to be exhibited in a residential setting.

Comments: The validity of the BSAB-1I was based on face validity.

Norming Information: The BSAB-II was developed from observations of 288 residents
with severe and profound mental retardation in nursery and infirmary wards at the
Central Wisconsin Colony and Training School in Madison, Wisconsin.

RECOMMENDATIONS

Applicable Transition Outcome Area(s): Independent Living

Reviewer Recommendation: Recommmended

General Comments: Malgady reported that the BSAB-II provides useful information o

about the social behavioral functioning of their target population. In addition, VA
Malgady indicated that the BSAB-II can be administered by nonprofessional
personnel in a relatively short period of time.
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Basic English Skills Test (BEST)

GENERAL INFORMATION
Publisher: Center for Applied Linguistics
Date of Publication: 1982-88

Author: Center for Applied Linguistics, Dotty Kenyon, Charles W. Stansfield, Dora
Johnson, Allene Grognet, & Dan Dreyfus

Review Information:

Alan Garfinkel, Associate Professor of Spanish and Foreign Language Education,
Purdue University, West Lafayette, IN; Patsy Arnett Jaynes, Second Language
Program Evaluation Specialist, Jefferson County Public Schools, Golden, CO.

Carfinkel, A., & Jaynes, P. A. (1992). Review of Basic English Skills Tests. In . J.
Kramer and J. C. Conoley (Eds.), The Eleventh Mental Measurements Yearbook,
(pp. 59-61). Lincoln, NE: Buros Institute of Mental Measurements of the
University of Nebraska-Lincoln.

Cost: $100 per complete test kit; $9 per picture cue book; $10 per 5 interviewer's
booklets; $20 per 100 interview scoring sheets; $40 per literacy skills testing package,
including 20 literacy skills test booklets and 20 literacy skills scoring sheets; $15 per
manual.

Administration Time: 75 minutes

Assessment Description: The BEST battery consists of two sections: the Oral Interview
Section that simulates basic real-life language tasks and the Literacy Skills Section
where the student is expected to complete a variety of reading and writing tasks.

Assessment Format: Individual and group

Assessment Type: Criterion-reference

Examiner: Restrictions

Comments: Test examiners must have guided training prior to administering the
BEST.

Skills or Materials Required: The examiner must have a complete understanding of test
administration.

Recommended Uses: The BEST is designed to test listening comprehension, speaking,
reading, and writing skills at a basic level when information on the attainment of
basic functional language skills is needed.

Focus of Assessment: Daily Living and Other Survival Skills
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POPULATION CHARACTERISTICS

Ethnicity of Norming Population:

Primary ethnic group - Anglo or Other European

Groups included - Hispanic; Oriental or Pacific Islander

Age Equivalents: Adults
Gender: Male or female

Applicable Population(s): Limited-English Speaking Adults

TECHNICAL ASPECTS

Reliability:

Internal consistency: The Oral Interview had a reliability factor of 911 for Form B
and .966 for the Literacy Skills Section.

Inter-rater: Inter-rater reliability ranged from .842 to .999.
Validity:

Content: The reviewers indicated that the BEST contained items similar to real-life
adult language situations, including basic grammar, and language functions of
seeking, giving, and clarifying information within a U.S. cultural context.

Predictive: An r-biserial coefficient item analysis and the performance of the
normative group were used to establish seven Student Performance Levels that
were correlated to the most frequent performance levels of the preexisting
Mainstream English Language Training Project.

Norming Information: The normative group contained 987 individuals for the Oral
Interview Section and 632 individuals for the Literacy Skills Section drawn from
adult speakers of Vietnamese, Hmong, Lao, Cambodian/Khmer, Chinese, Spanish,
and Polish.

RECOMMENDATIONS

Applicable Transition Outcome Area(s): Postsecondary Education; Integrated
Employment; Independent Living

Reviewer Recommendation: Highly recommended

General Comments: Garfinkel highly recommended the BEST for assessment of
progress or program evaluation in elementary survival-skills-oriented English as a
Second Language classes. Jaynes indicated that the BEST responds to a real need in
the field of adult ESL education. In addition, it is technically strong, normed to an
appropriate group, and addresses the typology of situations that students will
encounter.
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Basic Tests Series (BTS)

GENERAL INFORMATION
Publisher: The Associated Examining Board

Date of Publication: 1981-90

Author: The Associated Examining Board

Review Information:

Steven Ferrara, Chief, Measurement, Statistics, and Evaluation Section, Maryland
State Department of Education, Division of Instruction, Baltimore, MD; Anne R.
Fitzpatrick, Manager of Applied Research, CTB Macmillan/McGraw-Hill, Monterey,
CA.

Ferrara, S, & Fitzpatrick, A. R.(1992). Review of Basic Tests Series. In J. ]. Kramer
and J. C. Conoley (Eds.), The Eleventh Mental Measurements Yearbook, (pp. 61-
65). Lincoln, NE: Buros Institute of Mental Measurements of the University of
Nebraska-Lincoln.

Cost: $4.25 entry fee per test ($5.25 Basic Tests [Special] and Basic English; $2.50
Proficiency Test in Arithmetic); 60p per Basic Test Booklet containing syllabus and
specimen papers. Additional materials available from publisher.

Assessment Description: The BTS consists of 12 tests of basic academic skills and
knowledge, basic life skills and knowledge, and basic skills and knowledge for
specific occupations.

Assessment Format: Group

Assessment Type: Criterion-reference
Examiner: Restrictions

Comments: Distribution is restricted and tests are administered at licensed testing
centers.

Skills or Materials Required: The BTS contains the following: an introduction booklet
that describes 12 tests and purposes; and specimen test booklets that include intact
tests and course syllabus.

Recommended Uses: The BTS is used to assess basic skills and knowledge relevant to
the world of work or postsecondary education.

Focus of Assessment: Vocational Skills or Aptitudes

POPULATION CHARACTERISTICS

Ethnicity of Norming Population:
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Primary ethnic group - Not specified

Grade Equivalent: High school seniors

Gender: Male or female

Applicable Population(s): High school seniors and college entrants and job applicants

TECHNICAL ASPECTS
Reliability:

Comments: There was no evidence to support reliability in the review.
Validity:

omments: There was no evidence to support validity in the review.

RECOMMENDATIONS

Applicable Transition Outcome Area(s): Vocational Training; Integrated Employment

Reviewer Recommendation: Not recommended

General Comments: Ferrara and Fitzpatrick reported that the BTS may not be useful

outside the United Kingdom.
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Beck Depression Inventory (BDI)

GENERAL INFORMATION
Publisher: The Psychological Corporation

Date of Publication: 1961-87

Author: Aaron T. Beck and Robert A. Steer

Review Information:

Collie W. Conoley, Associate Professor of Educational Psychology, University of
Nebraska-Lincoln, Lincoln, NE; Norman D. Sundberg, Professor Emeritus of
Psychology, University of Oregon, Eugene, OR:

Conoley, C. W., & Sundberg, N. D. (1992). Review of Beck Depression Inventory. In
J.J. Kramer and ]. C. Conoley (Eds.), The Eleventh Mental Measurements
Yearbook, (pp. 72-81). Lincoln, NE: Buros Institute of Mental Measurements of
the University of Nebraska-Lincoln.

Cost: $19 per manual.

Administration Time: 5-15 minutes

Assessment Description: The BDI consists of 21 items, or sets of statements, answered
ona 0 to 3 scale of severity of depressive problems.

Assessment Format: Group

Assessment Type: Criterion-reference

Examiner: No restrictions

Recommended Uses: The BDI is used to detect possible depression and to assess
severity of depression.

Focus of Assessment: Affective Behavior

POPULATION CHARACTERISTICS

Ethnicity of Norming Population:

Primary ethnic group - Not specified

Age Equivalents: 13 and over

Gender: Male or female
Applicable Population(s): Severe Emotional Disturbance
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TECHNICAL ASPECTS

Reliability:

Internal consistency: Cronbach's coefficient alpha for 25 studies ranged from .73 to
95. The mean coefficient alphas for nine psychiatric populations was .86. The
mean coefficient alphas for 15 nonpsychiatric populations was .81.

Test-retest: Pearson correlations for the nonpsychiatric samples ranged from .60 to
.83. The psychiatric samples had correlations that ranged from .48 to .86. The
time periods between testing ranged from hours to 4 months.

Validity:

Content: Content validity was substantiated by comparing the BDI to the criteria of
the American Psychiatric Association's Diagnostic and Statistical Manual on
Mental Disorders.

Construct: The reviewers indicated that the BDI correlated as predicted with
biological and somatological issues, suicidal behaviors, alcoholism, adjustment,
and life crisis.

Concurrent: The BDI was compared to clinical ratings including: the Hamilton
Psychiatric Rating Scale for Depression, the Zung Self-Reported Depression
Scale, the MMPI depression scale, and the Multiple Affect Adjective Checklist
Depression Scale. Mean correlations ranged from .60 to .76.

Norming Information: According to the reviewers, data on six normative samples,

including major depressive groups, dysthymics, alcoholics, heroin addicts, and a
mixed diagnostic group were presented in tabular form in the manual.

RECOMMENDATIONS

Applicable Transition Qutcome Area(s): Vocational Training

Reviewer Recommendation: Recommended

General Comments: Conoley reported that the BDI is a well-researched assessment tool
with substantial support for its reliability and validity. Conoley aiso reported that
when used clinically, care should be taken t ~ use it as an indicator of extent of
depression not as a diagnostic tool. Sundbe j reported that the BDI has made an
important contribution to clinical and research work on depression.
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Becker Work Adjustment Profile (BWAP)

GENERAL INFORMATION
Publisher: Elbern Publications

Date of Publication: 1989

Author: Ralph L. Becker

Review Information:

Brian Bolton, Professor, Arkansas Research and Training Center in Vocational
Rehabilitation, University of Arkansas, Fayatteville, AR; Elliot L. Gory, Psychologist,
Getz School for the Developmentally Disabled, Tempe, AZ.

Bolton, B, & Gory, E. L. (1992). Review of Becker Work Adjustment Profile. InJ.].
Kramer and J. C. Conoley (Eds.), The Eleventh Mental Measurements Yearbook,
(pp. 83-86). Lincoln, NE: Buros Institute of Mental Measurements of the
University of Nebraska-Lincoln.

Cost: Available from publisher.

Administration Time: 10-15 minutes for Short Scale, 20-25 minutes for Full Scale

Assessment Description: The BWAP is an observer rating instrument that consists of 63
items allocated to four subscales: Work Habits/ Attitudes (10), Interpersonal
Relations (12), Cognitive Skills (19), and Work Performance Skills (22). A total score,
called Broad Work Adjustment, was also calculated.

Assessment Format: Individual

Assessment Type: Norm reference

Examiner: Restrictions

Comments: The BWAP is rated by teachers, counselors, or other vocational
professionals.

Skills or Materials Required: The BWAP requires an evaluator's manual and
questionnaire booklets which are available in short (32 items) or long (63 items) form.

Recommended Uses: The BWAP is used to identify deficits in client's work behavior
that could be remediated in vocational training facilities.

Focus of Assessment: Vocational Skills or Aptitudes

POPULATION CHARACTERISTICS

Ethnicity of Norming Population:

Primary elimic group - Not spacified

.
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Age Equivalents: 15 years through adulthood
Gender: Male or female

Applicable Populaiion(s): Mild Mental Retardation; Moderate Mental Retardatio.:;
Severe or Profound Mental Retardation; Orthopedic Impairment; Severe Emotional
Disturbance; Specific Learning Disability; Economically Disadvantaged

TECHNICAL ASPECTS
Reliability:

Internal consistency: Internal consistency was .87.

Inter-rater: Interrater agreement by independent evaluators was .82.
Test-retest: Test-retest after two weeks was .86. y
Validity:

Concurrent: Bolton indicated that measured intelligence was very highly correlated
with the Cognitive Skills Subscales (.81). Correlation of IQ with Work
Performance Skills (.57), Habits/ Attitudes (.39), and Interpersonal Relations (.30)
were somewhat lower.

Comments: The reviewers indicated that content, construct, and concurrent validity
data were described in the BWAP manual. The BWAP measured vocational
behaviors and characteristics.

Norming Information: Normative data was provided for students with mental
retardation, emotional disturbance, learning disabilities, physical
disabilities/cerebral palsy and students who were economically disadvantaged. The
norm sample was described as being geographically representative of the United
States.

RECOMMENDATIONS

Applicable Transition Outcome Area(s): Vocational Training; Integrated Employment

Reviewer Recommendation: Highly recommended

General Comments: Gory reported that the BWAP is suitable for use both on a selective
case basis and for broad routine administration in vocational centers, work shops,
and public school vocational and special education programs. Bolton reported that
the behaviorally anchored items generate reliable information for diagnostic
purposes and the validity evidence supports the interpretation of the BWAP as a
measure of vocational competency.

63 ’
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Behavior Analysis Language Instrument (BALI)

GENERAL INFORMATION
Publisher: Edmark Corporation

Date of Publication: 1988

Author: Ennio Cipani, Dionyse Johnston, Susan Burger, Liz Torres, Twyla Rowe, and
Holly Reynolds

Review Information:

Mary Ellen Pearson, Professor of Special Education, Mankato State University,
Mankato, MN; Gerald Tindal, Assistant Professor of Special Education, University of
Oregon, Eugene, OR.

Pearson, M. E,, & Tindal, G. (1992). Review of Behavior Analysis Language
Instrument. InJ. J. Kramer and J. C. Conoley (Eds.), The Eleventh Mental
Measurements Yearbook, (pp. 89-91). Lincoln, NE: Buros Institute of Mental
Measurements of the University of Nebraska-Lincoln.

Cost: Available from publisher

Assessment Description: The BALI is a spiral-bound 184 page book that includes
directions, four areas of language to assess, word lists for substituting appropriate
vocabulary, and an appendix that provides sample data, objectives, and an
individual education plan.

Assessment Format: Individual

Assessment Type: Criterion-reference

Examiner: No restrictions

Skills or Materials Required: The materials required include a 184 page book and data
sheets for documenting 10 trials for 10 language items.

Recommended Uses: The BALI is used to identify specific language deficits for the
purpose of developing individualized behavioral objectives.

Focus of Assessment: Expressive Language; Receptive Language

POPULATION CHARACTERISTICS

Ethnicity of Norming Population:

Primary ethnic group - Not specified
Comments: The normative data were not included. The reviewers stated that the

BALI is designed for practitioners who work with children, adolescents, or adults
with severe and profound handicaps.
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Age Equivalents: Children, adolescents or adults

Gender: Male or female

Applicable Population(s): Severe or Profound Mental Retardation

TECHNICAL ASPECTS

Reliability:

Comments: No reliability data were reported.

Validity:
Comments: No validity data were reported.

RECOMMENDATIONS

Applicable Transition Qutcome Area(s): Independent Living

Reviewer Recommendation: Recommended

General Comments: Tindal reported that the BALI is considered a well-organized
instrument for sampling a limited range of verbal behaviors, but lacks sufficient
theoretical information and technical data to warrant its use for quantifying and
summarizing student performance. Pearson reported that the BALI is best when not
used alone or when used exactly as the authors propose. Pearson also reported that
practitioners would best use the BALI to observe a client's level of communication
skills in the natural context.
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Behavior Change Inventory

GENERAL INFORMATION
Publisher: Clinical Psychology Publishing Co., Inc.
Date of Publication: 1989

Author: Lawrence C. Hartlage

Review Information:

Mark Albanese, Adjunct Associate Professor of Biostatistics and Educational
Statistics and Director, Office of Consultation and Research in Medical Education,
The University of Jowa College of Medicine, lowa City, I; Robert A. Reineke,
Evaluation Specialist, Lincoln Public Schools, Lincoln, NE.

Albanese, M., & Reineke, R. A. (1992). Review of Behavior Change Inventory. In]J.J.
Kramer and J. C. Conoley (Eds.), The Eleventh Mental Measurements Yearbook,
(pp. 91-93). Buros Institute of Mental Measurements of the University of
Nebraska-Lincoln.

Cost: $5 per 25 test forms; $9 per manual

Administration Time: 5-10 minutes

Assessment Description: The inventory consists of a relatively brief checklist of 68
behaviors that research has shown to be commonly affected by head injury.

Assessment Format: Individual

Assessment Type: Self-report

Examiner: No restrictions

Recommended Uses: The inventory was developed to assess the effects of a head injury
on the behavior of an individual.

Focus of Assessment: Affective Behavior; Personality

POPULATION CHARACTERISTICS

Ethnicity of Norming Population:
Primary ethnic group - Not specified
Age Equivalents: Children and Adults

Gender: Male or female

Applicable Population(s): Traumatic Brain Injury
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TECHNICAL ASPECTS

Validity:

Comments: The reviewers indicated that validity was addressed in terms of self-
report rather than in terms of actual behavior or behavior as reported by friends
or close family members.

Norming Information: Data were collected from 29 children (ages 6 to 17) with
documented head injury, 43 young adults with positive history for head injury and
neurological examination findings, 48 adults who had sustained head trauma, 14
adults and 20 young adults who had been exposed to Ethylene Oxide, 40 young
adult controls with no known neurologic change or exposure, and a normative group
of 100 individuals with no known neurologic impairment.

RECOMMENDATIONS

Applicable Transition OQutcome Area(s): Vocational Training

Reviewer Recommendation: Recommended

General Comments: Albanese reported that using the inventory in litigation presents
difficulties because of the simplicity with which patients can fake responses to assist
their court cases. Reineke reported that the inventory may provide a reasonable and
economical approach to obtain information about behavior change resulting from
head injury or other traumas.
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Behavior Dimensions Rating Scale (BDRS)

GENERAL INFORMATION
Publisher: DLM Teaching Resources
Date of Publication: 1989

Author: Lyndal M. Bullock and Michael J. Wilson

Review Information.

Martha W. Blackwell, Associate Professor of Psychology, Auburn University at
Montgomery, Montgomery, AL; Rosemery D. Nelson-Gray, Professor of Psychology
and Director of Clinical Training, University of North Carolina at Greensboro,
Greensboro, NC.

Blackwell, M. W., & Nelson-Gray, R. D. (1992). Review of Behavior Dimensions
Rating Scale. In]. ]J. Kramer and J. C. Conoley (Eds.), The Eleventh Mental
Measurements Yearbook, (pp. 93-96). Lincoln, NE: Buros Institute of Mental
Measurements of the University of Nebraska-Lincoln.

Cost: $65 per complete kit including 25 rating/profile forms and manual; $24 per 25
rating/ profile forms; $50 per manual.

Administration Time: 5-10 minutes

Assessment Description: The BDRS is a 43-item rating scale designed to measure
patterns of behavior related to emotional problems. Items representing four major
areas--aggression, irresponsibility, social withdrawal, and fearfulness--are rated on a
7-point scale according to extent of fit for the target child.

Assessment Format: Individual

Assessment Type: Criterion-reference

Examiner: Restrictions

Comments: The teacher, parent, or psychologist describe the school-aged child or
adolescent on each behavior by using a 7-point rating scale.

Recommended Uses: The BDRS was developed to screen for emotional/behavior
disorders and jor monitoring behavior change.

Focus of Assessment: Affective Behavior

POPULATION CHARACTERISTICS

Ethnicity of Norming Population:

Primary ethni¢ group - Anglo or other European Americans
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Groups included - African-American

Grade Equivalent: K-11

Gender: Male or female

Applicable Population(s): Severe Emotional Disturbance

TECHNICAL ASPECTS

Reliability:
Internal consistency: Cronbach'’s alpha ranged from .87-.98.

Inter-rater: Interscorer agreement between teacher and teacher's assistant ranged
from .64-.68.

Test-retest: Test-retest over 3- to 4-week intervals by Pearson product-moment
ranged from .82-.91.

Validity:

Content: Content validity was determined by agreement among seven experts. On
their recommendation, 14 items were added to the original 30 items with one
omitted.

Construct: Construct validity was evaluated by factor analysis and multitrait-
multimethod analysis. Results cf several factor analyses, as well as research by
others, suggested the invariance of the factor structure of responses permits
using the BDRS for people with and without emotional disturbances, for females
and males, for all levels of school populations, and, possibly, for longitudinal
studies.

Concurrent: Concurrent validity was evaluated by discriminant function analysis on
all nationally collected BDRS data. Results indicated that three out of four correct
identifications of being emotionally disturbed or not being emotionally disturbed
cauld be made, which meant that one of four such identifications would be
erroneous.

Norming Information: The percentage of African-Americans with emotional
disturbance (32.1%) exceeded the percentage of African-Americans in the 1980 U.S.
Census (14.7%), whereas the percentage of Anglo Americans with emotional
disturbance (63.3%) was less than the percentage of Anglo Americans in the Census
(82.3%).

RECOMMENDATIONS
Applicable Transition Quicome Area(s): Vocational Training

Reviewer Recommendation: Highly recommended

General Comments: Blackwell reported that the BDRS is easy to understand, administer,
score, and interpret using the tables provided in the Examiner's Manual. Nelson-
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Gray reported that the BDRS is noteworthy because of its easy-to-use format and
promising psychometric data.
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Behavioial Characteristics Progression (BCP)

GENERAL INFORMATION

Publisher: VORT Corporation

Date of Publication: 1973

Author: The Office of Santa Cruz Superintendent of Schools

Review Information:

Rosemary D. Nelson-Gray, Professor of Psychology and Director of Clinical
Training, University of North Carolina at Greensboro, Greensboro, N.C.; Harvey N.
Switzky, Frofessor of Educational Psychology, Counseling, and Special Education,
Northern Illinois University, DeKalb, IL.

Nelson-Gray, R. D., & Switzky, H. N. (1992). Review of Behavioral Characteristics
Progression. In]. J. Kramer and J. C. Conoley (Eds.), The Eleventh Mental
Measurements Yearbook, (pp. 96-99). Lincoln, NE: Buros Institute of Mental
Measurements of the University of Nebraska-Lincoln.

Cost: $12.95 per manual; $12.95 per binder; $125 per set of 5 method books

Assessment Description: The BCP consists of 59 behavioral areas or "strands,” which are
subdivided up to 50 specific behaviors, for a total of 2,400 specific behaviors.

Assessment Format: Individual

Assessment Type: Criterion-reference
Examiner: Restrictions

Comments: The primary teacher is the examiner, with assistance as needed from
specialized professionals, such as speech therapists, physical therapists, nurses,
or school psychologists.

Recommended Uses: The BCP identifies specific skills exhibited during an individual's
development. It is intended to be used in special education settings for: assessment
of individuals, instruction in conjunction with an individualized education plan, and
communication regarding a pupil's progress.

Focus of Assessment: Affective Behavior

POPULATION CHARACTERISTICS

Ethnicity of Norming Population:
Primany ethric group - Not specified
Age Equivalents: Children and Adults
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Gender: Male or female

Applicable Population(s): Multi-Handicapped; Orthopedic Impairment

TECHNICAL ASPECTS
Reliability:

Comments: No reliability data were reported in the review.
Validity:

Comments: No validity data were reported in the review.

RECOMMENDATIONS

Applicable Transition Outcome Area(s): Vocational Training

Reviewer Recommendation: Recommended

General Comments: Nelson-Gray reported that some centers, schools, or teachers may
find the BCP to be a useful device to assess specific behaviors in individuals with
disabilities. Switzky reports that the BCP is an observational tool, not a testing
instrument, which enabled educators to identify which behavioral characteristics are
part of exceptional students' behavioral repertu.res so that appropriate learner
objectives can be designed for each student.
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Behavioral Deviancy Profile (BDP)

GENERAL INFORMATION
Publisher: Stoelting Co.
Date of Publication: 1980

Author: Betty Ball and Rita Weinberg

Review Information:

Roy P. Martin, Professor of Educational Psychology, University of Georgia, Athens,
GA; David H. Reilly, Professor and Dean, School of Education, University of North
Carolina at Greensboro, Greensboro, N.C.

Martin, R. P., & Reilly, D. H. (1985). Review of Behavioral Deviancy Profile. In]J. V.
Mitchell, Jr. (Ed.), The Ninth Mental Measurements Yearbook (pp. 172-174),
Lincoln, NE: Buros Institute of Mental Measurements of the University of
Nebraska-Lincoln.

Cost: (1982) $12 per complete set including 15 profiles and record sheets; $9 per 15
profile forms and record sheets; $4 per manual

Assessment Description: The BDP consists of a rating scale by which a mental health
professional rates 18 categories of behavior, including physical growth, sensory,
perception, motor activity, intelligence, language, relationship with mother, and
“ego-self" behavior.

Assessment Format: Individual

Assessment Type: Rating Scale

Examiner: Restrictions

Recommended Uses: The BDP assesses the degree of deviancy or disturbance of
children with social and emotional problems.

Focus of Assessment: Social Skills; Personality

POPULATION CHARACTERISTICS

Ethnicity of Norming Population:

Primary ethnic group - Not specified

Age Equivalents: 3-21 years
Gender: Male or female

Applicable Population(s): Severe Emotional Disturbance; Social Problems
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TECHNICAL ASPECTS
Reliability:
Comments: No reliability data were reported in the review.

Valdity:

Comments: No validity data were reported in the review.

RECOMMENDATIONS

Applicable Transition Qutcome Area(s): Continuing and Adult Education

Reviewer Recommendation: Not recommended

General Comments: Martin reports that rating options for each item of the device are
confusing and that the BDP is of limited value. Reilly reported a number of other
instruments are probably more appropriate and less difficult to utilize in assessing
these aspects of children's behavior. Reilly also reported that a major defect of the
BDP is that some of the factors to be rated are either/or situation and others exist on
a continuum. It is difficult to reconcile these two types of items on a 7-point scale.
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Bilingual Home Inventory (BHI)

GENERAL INFORMATION
Publisher: San Jose State University

Date of Publication: 1985-86

Author: Susan M. Pellegrini and Herbert Grossman

Review Information:

Andres Barona, Associate Professor of Psychology in Education, Arizona State
University, Tempe, AZ; Dan Douglas, Associate Professor of English, Iowa State
University, Ames, IA.

Barona, A., & Douglas, D. (1992). Review of Bilingual Home Inventory. In}. J.
Kramer and J. C. Conoley (Eds.), The Eleventh Mental Measurements Yearbook,
(pp. 107-109). Lincoln, NE: Buros Institute of Mental Measurements of the
University of Nebraska-Lincoln.

Cost: $9.00 per manual (specify edition)

Administration Time: 2 hours

Assessment Description: The BHI is a semistructured instrument designed to obtain
information useful in the development of ecologically functional individual
education programs (IEPs).

Assessment Format: Individual

Assessment Type: Interview Format

Examiner: Restrictions

Comments: The BHI should be conducted by teachers or any individual familiar
with IEP development, provided that those administering the BHI have an
awareness of cultural influences that interact with students’ functioning.

Skills or Materials Required: The BHI requires a manual and a blank protocol form for
recording responses during the interview.

Recommended Uses: The BHI assesses "students with severe disabilities” within a
context that is culturally and linguistically appropriate.

Focus of Assessment: Expressive Language; Receptive Language

POPULATION CHARACTERISTICS

Ethnicity of Norming Population:

Primary ethnic group - Hispanic
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Groups included - Oriental or Pacific Islander; All Others

Age Equivalents: Adults

Gender: Male or female

Applicable Population(s): Nonnative speakers of English with severe disabilities

TECHNICAL ASPECTS
Validity:
Content: The BHI was evaluated by special education professionals located in
several states and, overall, was found to be useful and linguistically and

culturally appropriate.

Norming Information: The BHI was normed on culturally and linguistically different
populations.

RECOMMENDATIONS

Applicable Transition Outcome Area(s): Independent Living; Community Participation

Reviewer Recommendation: Highly recommended

General Comments: Douglas stated that the BHI appears to be a theoretically sound
interview schedule that attempts to quantify a number of behavioral and
psychological features related to educational goals for students with disabilities, in
linguistically and culturally appropriate formats. Barona reported that the BHI is a
potentially good instrument with undetermined psychometric properties and
usefulness.
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Blind Learning Aptitude Test (BLAT)

GENERAL INFORMATION
Publisher: University of Illinois Press

Date of Publication: 1986

Author: T. Ernest Newland

Review Information:

David O. Herman, Ph.D., President, Measurement Research Services, Inc., Jackson
Heights, N.Y.

Herman, D. O. (1988). Review of Blind Learning Aptitude Test (BLAT). In B. Bolton
(Ed.), Special Education and Rehabilitation Testing: Current Practices and Test
Reviews, (pp. 93-96). PRO-ED: Austin, TX.

Administration Time: No formal time limits required.

Assessment Description: The BLAT consists of 49 items and 12 training items that are
cast in 6 different styles using a multiple-choice format.

Assessment Format: Individual

Assessment Type: Norm reference
Examiner: Restrictions

Comments: The BLAT requires administration by examiners who work with
subjects that are blind.

Skills or Materials Required: The BLAT requires a manual and response sheet.

Recommended Uses: The BLAT is used to measure the ability of Blind Children.

Focus of Assessment: Intelligence and Related

POPULATION CHARACTERISTICS

Ethnicity of Norming Population:

Primary ethnic group - Not specified

Age Equivalents: 6-16 years

Gender: Male or female

Applicable Population(s): Visually Handicapped
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TECHNICAL ASPECTS
Reliability:

Internal consistency: A Kuder-Richardson 14 coefficient of .93 was reported.

Test-retest: Stability was reported over a 7-month period for two groups--6 through
10 years and 12 through 16 years. Coefficients were in the high .80s.

Validity:

Concurrent: Herman indicated that the BLAT correlates reasonably well with the
Hayes-Binet and WISC, however, the Hayes-Binet and WISC correlated better
with one another. Correlation coefficients were not identified in the review.

Norming Information: Norms were described in terms of age, sex, race, geographic
region, occupation of the family's major breadwinner, and according to enrollment in
a residertial versus a day school. The normative data were based on the BLAT
performance of 836 children aged 6 through 16 years.

RECOMMENDATIONS

Applicable Transition 