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ABSTRACT
Educators are recognizing that the preparation of
young people for the future is beyond the capacity of education
alone. This paper provides a theoretical background on the need for
partnerships, describing the forces that have contributed to the
development of partnerships. It also offers information on the nature
and levels of partnerships, giving examples of each type. Educational
partnerships form a continuum with differing levels of participation
and require certain attributes to be effective: (1) a common vision,
overarching goals, and shared norms; (2) trust; (3) complementary
resources; (4) compensatory resources; and (5) extraordinary results.
The most sophisticated and fully developed partnership is the
comprehensive collaborative model, which addresses the comprehensive
needs of children from preschool through high school. Terry Clark's
comprehensive collaborative model (1992) is highlighted. The model's
concept, purpose, and implementation/development issues are briefly
discussed. Three figures are included. (Contains 12 annotated
references.) (LMI)
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Introduction
Interdependence, collaboration, consensus, team building, and shared decision-making are some of the concepts

that are being explored and promoted everywhere from the White House to the schoolhouse. These concepts
indicate a shift from isolation and individualism to developing partnerships. As educators begin to redefine
schooling to fit the Information Age, we now understand that we cannot do it alone. This paper will provide a
theoretical background on the need for partnerships; information on the nature and levels of partnerships with
examples; a comprehensive collaborative partnership model; and a resource list.

Theoretical Background
All of us are being faced with new and different challenges.
We are constantly being bombarded with issues related to our
environment, shifting socioeconomic conditions, changing international political structures, technology, the need to develop a
sense of commun:ty and to promote a deeper regard for humanityand the list continues. These interdependent issues present a

The concept of partnerships is one approach to meeting the
new challenges. There are several force that have driven or
contributed to the development of educational partnerships:
1.

2.

new challenge to educators. We need to redefine schooling for the
twenty-first century. As new definitions of schooling emerge, a set

systems, health care, counseling services, diagnostic systems, drug and AIDS education, and after-school care/
latchkey programs. Although schools once were essen-t
ially responsible for only academic instruction, that is no
longer true.

of greater expectations will follow. (Cole & Schlechty, 1992)
Educators are being asked to do something we have never
done before. For example, a current educational belief is that
students can learn. Therefore, we should be educating all students.
3.

That belief can be seen in action in programs dealing with sex

There has been a breakdown in traditional support
systems. Schools are multi-functional because, for the
first time in history, institutions that once gave our chil-

equity, and children who are at-risk, minority, and/or handicapped.
In the past, educators were not expected to educate all students. In 1910 only 10% of American students graduated with a
high school diploma. In 1910 that was not a problem because there
were farms and factories to employ people without a high school
education. Today 83% of the students achieve either a high school

dren support are not there or are weakened. These include
community,church, extended family, and even the nuclear
4.

family. (Young & Rubicam, 1991)
Schools and other "partners" have similar activities
and/or clients. For example, drug prevention education
in Hawaii involves drug free schools programs, the federal government, the Department of Health, the Department of Education, and the court systemsall delivering
complementary or similar services to the same clients.

diploma or a General Equivalency Diploma (Glickman, 1993).
More education is required by the demands of a service-oriented,
globally competitive, technological Information Age. It is not that
schools are doing badly. It is that the schools are being asked to do
something they have never had to do before. And schools cannot
do it alone.
ADDITIONAL COPIES AVAILABLE ON REQUEST FROM PRE1.

The task at hand is enormous and complex. This point
was made in the previous section.
Schools are multi-functional corporations. In addition
to academic instruction, schools now are expected to
provide transportation, food service, police and security
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schools do not have sufficient money nor the range of
personnel to handle all the demands being thrust upon
them. Partnerships can provide additional resources to
address challenges.

benefit from the relationship (Kali, 1990, Nachtigal & Parker,
1990, National Alliance of Business, 1989) In this partnership,
for example, the State Department ot Education, the Department
of Labor, and a coalition of businesses might support employability skills classes in high schools.
The most sophisticated and well-developed partnerships

External mandates require partnerships. Some state

fall on the integration end ot the continuum. This type of

legislatures have found "partnerships" to be an attractive
solution to education's ills. For example, in Hawaii,
legislation was passed to have every public school participate in school/community-based management. In this
process six role groups share in the decision making for
the operation of the school. The role groups include
students, teachers, parents, administrators, clas,itied stall
(non-certificated staff at the school), and community
members.

partnership is interdependent, requires a new structure, provides
partner empowerment, is long-term, and has a complex vision,
multiple tasks, and tevised policies. A health academy located
in a high school in Hawaii is a good example ot an integrated

Resource leveraging in dollars and expertise occurs
when there is an effective partnership. It is clear that

5.

6.

At least three dimensions become evident when examining
existing educational partnerships: 1) They form a continuum with
2) differing levels of participation and 3) require certain attributes
to be effective. All three of these dimensions must be addressed to
facilitate an effective partnership.
Figure 1 presents a continuum of partnerships (lntriligator,
1992; Clark, 1992). It illusu ales that partnerships can lange from
informal cooperation to highly integrated systems. U also shows
how the reciprocity of the relationships changes as you move along
the continuum.

partnership. The health academy is a partnership of major
medical and health providers in I hoA an and is affiliated with the
University of Hawaii Medical School, the community colleges,

and the Department of Education. The core academic subjects
focus on the health theme. Health industry professionals are key
to the integration of skills and know ledge and in providing

hands-on opportunities in the field. Students have mentors
during their junior yt-ar and real-hle work experiences during
their senior year. Teachers work in teams; the partners support
curriculum and staff development. The partners also sit on a
Steering Committee that collaborativel,' makes policy and program decisions. After graduation. students can decide to enter
the health field, continue with health education, or go on to
higher education in another field. This partnership is an institutionalized part of the s> stein. (Stone. 1991)
In addition to the range or continuum of types of partnerships. el'e level or depth of part icipation by the partners can vary.

Figure 2 shows les els ol paincipation in partnerships (Senge,

Figure 1. Continuum of Partnerships

1990).
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Figure 2. Levels of Participatitm in Partnerships
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Examples of partnerships at the "cooperation- end of the
continuum include any activities where a sponsor is providing
something to a beneficiary. Financial support for sponsorship of
events (i.e., speech contests, conferences) or the purchase of items
(i.e., band uniforms, athletic equipment) is often the hallmark of
this type of partnership. Each partner functions autonomously and
works cooperatively on short-term, single tasks within existing
policies. Many "adopt a school" programs would be in this
category.
An example of a "coordination and collaboration" partnership
is an existing business-education compact where both partners

Page 2
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Designing methods for measuring school performance
and student outcomes
Exploring alternative structures
Institutionalizing the collaboration.
Funding the management structure.

The third observation of existing partnerships is the attributes
of effective partnerships These attributes can be tound over and
over again in partnership% that are making a significant Impact in
education.

Figure 3. Attributes of Exceptional Partnerships

Conclusion
Common vision, overarching goals, and shared norms

Facilitating educational success through the development of
partnerships has been increasing steadily as various organizations,
agencies, and institutions realize that more can be achieved when
they work together. In a survey conducted by the Natior al Center
for Education Statistics, it was found that from 1987 through 1989,
40% of the nation's public schools were engaged in some kind of
formal partnership with an external institution. In urban areas, 54%

Mist
Complementary resources
Compensatory resources
Extraordinary results

Terry Clark's Comprehensive Collaborative
Partnership Model

of the partnerships were with businesses, 17% were between
schools and civic or service organizations. and 9% were with

Among the various ways to establish an effective educational
partnership, Terry Clark's concept of a "comprehensive collaborative" stands out (Clark, 1992). Clark provides a framework on how

to develop partnerships that possess all the attributes listed in
Figure 3. This type of partnership falls on the "integration" end of
the continuum presented in Figure I This model promotes longterm and far-reaching impact, with all partners receiving benefits:
.

postsecondary institutions (Clark, 1992). As educators face more
and more challenges to meet the demands of an unknown future, it
becomes evident that the task of preparing our young people is
beyond what we can do by ourselves. As profoundly stated in an
old proverb: It takes a whole village to educate a child. Theconcept
of partnership is not new, but today it encompasses the Global
Village of the Information Age.

Concept: Comprehensive collaboratives are the most sophisticated and fully developed partnerships. They are broad-based,
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