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PART I
SUMMARY OF THE PLENARY DISCUSSIONS
A.

Opening ceremony

1.
The 44th 'session of the International Conference on Education, convened by the DirectorGeneral of UNESCO in accordance with resolutions 1.2, 7.1, 7.3 and 7.4 adopted by the General
Conference at its twenty-sixth session, was held at the International Conference Centre, Geneva,
from 3 to 8 October 1994.

The Conference was attended by 128 Member States of UNESCO; three non-Member
States; Palestine; 12 organizations of the United Nations system; nine other intergovernmental
organizations; 36 international non-governmental organizations and one foundation. The
44th session of the Conference was attended, in all, by 736 participants, including 598 delegates
among whom were 70 ministers and 27 vice-ministers of education, and 138 representatives and
2.

observers. (The list of participants is given in Annex XVII.)

The session was opened by the Honourable Ms Pat AtIdnson, Minister of Education, Training
and Employment, Province of Saskatchewan, and Head of the Delegation of Canada, the Member
State which had ensured the chairmanship of the 43rd session. Ms Atkinson's opening remarks are
reproduced in Annex I.
3.

4.

The Chairman gave the floor to Mr Federico Mayor, Director-General of UNESCO. The

Director-General's address is reproduced in Annex II.

The Chairman then called upon Ms Martine Brunschwig Graf, State Councillor, Head of the
Department of Public Education of the Republic and Canton of Geneva and Head of the Swiss
Delegation. Ms Brunschwig Graf's address can be found in Annex HI.
5.

6.

At this point, the Chairman asked Ms Attiya Inayatullah, Chairperson of the Executive Board

of UNESCO, to speak on behalf of herself and the President of the General Conference of
UNESCO. Ms Inayatullah's address is given in Annex IV.

The Chairman gave the floor to the Director-General who informed the Conference of the
happy conjunction of circumstances that had resulted in the first International Teachers' Day being
celebrated on the opening day of the Conference. The Chairman then called upon Mr Robert Harris,
Executive Director for Intergovernmental Relations of Education International, to speak on behalf
of the teachers. Mr Harris' address can be found in Annex V.

7.

Moving on to item 1 of the revised provisional agenda, the Conference elected Mr Ivan Pilip,
Minister of Education, Youth and Sports of the Czech Republic, as Chairman of the 44th session of
the ICE by acclamation. Mr Pilip's opening remarks can be found in Annex VI.
8.

The President of the 1BE Council, Ms Ruth Lerner de Almea explained that, if the Chairman
of the Committee of Governn ntal Experts became a member of the Bureau of the Conference. it
would be necessary to suspend for tliis session Rule 4(1) of the Rules of Procedure of the ICE in
order to increase the number of vice-chairmen from eight to nine, which would provide for an equal
number of members from each electoral group to participate in the Bureau of the Conference. This
9.

proposal was accepted and the Conference then elected by acclamation the following ViceChairmen:
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Mr Juan Martinez Cusicanqui (Bolivia)
Dr Robert Mbella Mbape (Cameroon)
H.E. Ms Wei Yu (China)
Mr Vilho Hirvi (Finland)
Mr Yves Brunsvick (France)
Mr Celestino Alfredo Tay Coyoy (Guatemala)
Dr Abdul-Amir Al-Anbari (Iraq)
Dr Ricardo T. Gloria (Philippines)
H.E. Prof. Dr Liviu Maior (Romania)
Mr Leonard Kitau Msaki (United Republic of Tanzania).

Professor Abdel Fattah Ahmed Galal (Egypt) was elected Rapporteur of the Conference by
acclamation.

The Chairman introduced the revised provisional agenda (ED/BIE/CONFINTED 44/1 Rev.)
which was adopted (see agenda).
10.

The Chairman then gave the floor to Mr J.C. Tedesco, Director of the IBE and Secretary-.
General of the Conference, to explain the new organization of the Conference.
11.

The monument 'Al Maestro'
At the end of the session on 5 October International Teachers' Day the Director-General
asked the President of the Conference to invite Professor Elba Esther Gordillo (Mexico) to take the
12.

floor. She explained that, upon the initiative of Ambassador Joseph Naffah, Chairman of the
CADMUS Foundation, a monument to honour the teacher had been erected in Mexico City. of
which a scale model was exhibited in the meeting room. The Director-General invited Member
States present to follow the same example..

Award of the Comenius Medal
13.

The second award of the Comenius Medal took place on the evening of Wednesday,

5 October 1994. The Director-General and the Minister of Education, Youth and Sports of the
Czech Republic, Mr Ivan Pilip, awarded the medal to outstanding personalities and institutions in
the field of educational research and innovations. The award winners were:

Mr Paulo Freire of Brazil
Mr Petr Pitha of the Czech Republic
Ms Lourdes R. Quisumbing of the Philippines
The Centro de Estudios Educativos (CEE) of Mexico
The Forum of African Women Educationists (FAWE) of the Africa Region
The Higher Colleges of Technology System (HCT) of the United Arab Emirates
The Korean Educational Development Institute (KEDI) of the Republic of Korea

The South Australian Aboriginal Education Unit, Department of Education and Children
Services of Australia.
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B.

Major debate I: Towards a culture of peace, human rights and democracy
through education for all

14.

This theme was introduced by Mr Federico Mayor, Director-General of UNESCO.

Paragraphs 15 to 17 below are an abstract of Mr Mayor's address.
15.

A culture of peace

We consider that peace requires us particularly to be able to include the excluded and to reach
the unreachable those who today are not being reached by our regular channels of education,
cannot participate, cannot have access to knowledge, and do not count as citizens in a democracy.
Therefore, for those who have 'missed the train' at the normal school age, we must try not only to
offer theni education, but to offer them lifelong education. Our programme of education for all must
now be entitled 'lifelong education for all'.

Through education, science and culture, .UNESCO, the intellectual arm of the United
Nations, must build peace in the minds of men. This long-term process to prevent conflict can
address the threats to global security at their very roots. To build peace means that we must
incorporate in our everyday behaviour attitudes tbrged through the entire educational process in
order to acquire a comprehensive. tolerant attitude, a sense of otherness, of knowing and respect for
others.

We are not making an appeal tbr people always to agree or for uniformity. Divergence is
essential and persevering in the maintenance of a position of disagreement can often be extremely
important but never violent. This is the message, particularly for young people: Yes, we disagree
about so many things, but we never resort to violence. If you persevere in representing your views.
you may finally succeed. We will help you to express yourself.

The Constitution of UNESCO says that economic and political arrangements are
indispensable, but not sufficient. What really produces welfare is 'the intellectual and moral
solidarity of mankind'. It also says in Article I.2(a): UNESCO must 'promote the free flow of ideas

by word arid image'. In this way, a central role is given to communication because education,
knowledge and culture mean communicating with each other and establishing a dialogue. It is
through this interaction that our behaviour is progressively shaped. Finally, a culture of peace means
that we must behave in such a way as to defend our identity, while being aware of the identity of

others. We must have a sense of 'regard sur l'autre', an othemess of vision, not only now, but
concerning the generations to come.

How can we talk about sustainable development if we do not take into account the
generations to come? This is our first ethical obligation. The General Conference of UNESCO in
1995 will discuss a declaration on the rights of the generations to come.
16.

Education for all: after Jomtien

In Jomtien we agreed that education for all particularly tbr those discriminated against.
especially women and girls is essential tbr different peoples to understand one another peacefully.
Subsequently, in December 1993, the nine most populous developing countries of the world met in
New Delhi. at the highest level, to declare that they must double their investment in educatiim for all
by the year 2(XX). I am happy to tell you that this Declaration now includes the signatures of nearly
all the presidents or prime ministers of these nine most populous countries.
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When we talk about education for peace, we usually start in the wrong way. We start by
asldng 'how much"? and then 'how'? I think it is essential that we should proceed in a logical way.
First of all, education to do what? What kind of citizen, what kind of awakening of our creative
potential? And then what'? who? with whom'? where? when? how?, and only finally how much'?
Another point is the content of education for all. The democratization of education is not only
a matter of all children and adults obtaining access to education in a lifelong process. What kind of
education'? What content? We must, of course, transmit our own language and identity; but we
must also transmit universal values. Article 1 of the Peclaration of Human Pights states that we are
all equal and free. These then are the universal values that we must transmit in the learning process.
The content of education therefore has two main facets: one at the national level; the second
providing children with a vision that the world is one or none. We are Ol in the same boat.
17.

Disarm history

I have suggested at the last General Conference that we should disaim history. There are too
many battles in history, too much power, generals and soldiers. We sometimes forget all those
people whose creative capacity became a turning-point for their countries: the writers, artists and
philosophers. In retrospect, we see that it is always the thinkers who have actually changed the
world. It is they who have the unusual capacity to make breakthroughs. We must therefore provide

our children and peoples with a different vision of history. We must tell them that the past is
important, but only in order to better direct and design our future. The future is our best patrimony;
this is our most important wealth.

As you know, next year is the International Year of Tolerance. At the same time, UNESCO
is honouring two very important figures: Martin Luther King and Mahatma Qandhi, both of whom
represented perseverance, but never violence.
The United Nations Secretary-General, Mr Boutros Boutros-Ghali, invited us two years ago
to implement the 'Agenda for Peace' with its two objectives: to maintain and to construct peace.
My wish, therefore, is that we can construct peace by means of education for all throughout the
entire life-span, to disarm history, to forge the attitude of respect, admiration and, why not, love
towards others, and to think about future generations. All of this constitutes a culture of peace.
Three broad intenelated themes or lines of emphasis emerged during the ensuing debate: the
imperative of development; the need for community and solidarity; and the unique role which
education is called upon to play.
18.

19.

The imperative of development

Most speakers remarked on the timeliness and relevance of the topic of the debate. Some of
them referred to damaging ethnic conflicts and civil strife taking place at this time. Other speakers
described the situation in their countries as a new opening towards democracy following a long
period of political violence or dictatorship. One speaker stated that recent events in his country
showed that 'democracy is always at risk'.

Many speakers considered that the continuing outbreaks of violence and intolerance in
different parts of the world represented evidence of the deep-seated nature oi the difficulties
obstructing the way towards establishing a global culture of peace, human tights and democracy.
Poverty and the unequal distribution of wealth in the world were recognized by many as the main

causes of these difficulties. As one speaker affirmed: 'inequalities in wealth, not only at the
international but also at the national level, are the breeding grounds of conflict'. One delegate.
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nevertheless, referring to the problem of illiteracy in his region, considered that 'knowledge is more
badly distributed in the world than wealth'. Still another delegate insisted that 'one cannot speak
only of civil and political rights without also guaranteeing social and economic rights'.

There wa,. therefore a broad consensus among delegates that efforts to establish a culture of
peace, human rights and democracy would, in the words of one speaker, 'remain ineffective unless

we can secure constant economic and social development on a global scale'. 'For peace in our
time', proposed another, 'we need to strive collectively on two fronts: inclusion of all human beings

in socio-economic development and exclusion of the prejudices, the hatred, the bias and the
complexes arising from differences in colour, race, language or religion'. Several delegates evoked
the problems of external debt and structural adjustment facing many developing countries.
20.

Coinmunity and solidarity

The easing of global political tensions, it was noted, improVed the prospects for development.
The increasing interdependence of all nations was also a favourable factor: 'In the present age of

instantaneous telecommunications, globalization of economies, and the "global village', it was
suggested, 'policies based on sectarian perceptions, hatred or fear are anachronistic'. In the same
vein, it was observed that, 'just as the planetary environment is one, so is human nature. It is
different cultures that define the moral and emotional micro-climates of our global community. And
it is time for nations to work together to find common strategies and common methods in an effort
to create a planetary culture of peace, human tolerance and openness to change'. 'To build a culture

of peace is to build a community of caring and respectful citizens who enjoy living together',
suggested one speaker. 'The full and harmonious development of the human personality, and the
nitural, political and economic development of each society', declared another, 'are the 'ways
leading to international understanding and thus to living in peace in mutual respect and solidarity'.
21.

The role of education

Peace, human rights and democracy had to be 'nurtured' or 'cultivated', they did not just
happen, the delegates who participated in the debate agreed. 'We refer to a deliberate, constructive
process carded out intensively over a long period of time to generate a coherent set of meanings,
feelings, values and incentives for action', said one speaker.
In fact, for the majority of delegates the nurturing or cultivation of values conducive to peace.

human rights and democracy represented an essential challenge for education. 'We now find
ourselves in a situation in which many people feel uncertain about the old traditional values',
observed one delegate. 'While a high degree of individualization and the exercise of individual
freedom can encourage people to participate in society and assume a share of responsibility, it also
carries the risk that people no longer feel part of society, or can no longer fmd their bearings'.

To some delegates it was apparent that the demands being placed upon education had
evolved since 1974 when the Recommendation on Education for International Understanding,
Co-operation and Peace and Education relating to Human Rights and Fundamental Freedoms wa.s
adopted. 'In 1974', observed one delegate, 'member nations were urged to adopt guiding principles
which were. expressed in terms like "understanding", "awareness" and "abilities". This year, the
Declaration and the Draft Integrated Framework of Action are rich in terms like "culture of peace",
"caring citizens", "ethics and values", "appreciation" and "moral education" ... Our emphasis is no
longer on cognitive learning alone, but on affective and h havioural learning as wolf . This emphasis
was evident in the contributions or the majority of speakers in the debate.

12

8

At the conceptual level, one line of emphasis that emerged from delegates' interventions was
'education for citizenship' and the related theme of 'education for civil society'. One speaker asked
the questions: 'Education for international understanding, does it not first consist of the learning of
citizenship, which is based on both the acknowledgement of certain values and the acquisition of
knowledge, and really putting them into practice'? An education for citizenship based on human
rights and democracy, does it not in fact aim towards the development of a culture of peace? At the
dawn of the twenty-first century, should it not be built on wider geographical and cultural
perspectives than just those of the frontiers of our States'? Finally, in a democracy, how can it not
take into account the plurality of beliefs, opinions and systems, while at the same time forging in
each citizen the adhesion to common rules founded on universal values'?'

Another line of emphasis that was stressed, particularly by delegates from large multiethnic/multilingual States, was education for nation-building and the creating of national solidarity.
However, this policy is aLso guided by a principle of a just and civilized humanity. Several speakers
referred to the importance of providing for the teaching of indigenous and minority languages in the
interests of fostering national unity and solidarity and countering exclusion.
At a practical level, the main focus of comment during the debate was the school and related

questions concerning curricula and teachers. Delegates' views on the rale of the school in
inculcating values and attitudes were nuanced: some considered it to be fundamental, others
stressed that agencies of socialization outside the school, for example the home and the media
(especially television), also were important. Delegates agreed none the less that the responsibility
falling on those involved in education .was unavoidable. The role of the teacher, in particular. was
recognized as crucial.
The teaching of foreign languages was mentioned by many speakers as an effective practical
means by which education could contribute to international understanding, and some speakers
reported a trend in their countries to link this more closely with the teaching of other countries'
histories, geographies and cultures. UNESCO's Associated Schools Project (ASP) was mentioned
by a number of speakers as an example of how schools themselves could co-operate internationally
for he purposes of increasing international understanding.

Several delegates from countries with large numbers of illiterate adults and out-of-school
children referred to the advantages of non-formal education.

C.

Major debate It Presentation by region of the general theme of the ICE

This part of the debate was introduced by the five chairmen of the regional preparatory
meetings to the ICE. The work of these meetings consisted essentially in examining the Draft
22.

Declaration and the Draft Integrated Framework of Action and in providing their opinion about the
I 974 Recommendation on International Education.
23.

Europe

Mr P. Luisoni, Assistant to the Secretary-General for International Relations of the Swiss
Conference of Cantonal Directors of Public Educatinn, Chairman of the European Consultation.
presented the conclusions of the meeting that had taken place in Strasbourg in co-operation with the
Council of Europe and the French National Commission for UNESCO. The European experts
wanted the Declaration to be Mel, substantial and political in content. The Framework of Action
should serve as a guide for action and express the main ideas of the Declaration in practical and
concrete terms. The regional group meeting in Strasbourg clearly stated that the two texts are
inseparable and should not only display an internal coherence, but should complement each other as
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well. As for the 1974 Recommendation, the group considered that it.should be kept in its present
tOrm, being neither revised nor rewritten. It would remain as a reference tool, having become, in a
way, a historical document. The two texts arising out of this 44th session should, in fact, replace it
as an up-to-date instrument.
What message would the European consultation like to transmit to the ICE? Despite all our
efforts, we are still far from an acceptable reality. Everywhere, in each of our countries, evidence of
intolerance, racism and xenophobia lives on. Have we failed? No, not really! Rather, we have simply
not yet succeeded! We have not yet succeeded because:
Znnocracy is fragile, in both new and old democracies;

true democracy does not just happen: it is the result of an effort of will-power, the outcome
of a long, slow, patient process beset with hu:'lles. an ongoing process of peaceful conquest;

democracy does not corsist of a single model, made once and tor all and transferable 'ready
for use';
we have not vet made enough effort.

We may not yet have succeeded, however we have no alternative but to succeed. While
education may not be the universal panacea, it can accomplish a great deal, despite what is called
the 'educational paradox': there is a pressing need to undertake immediate action, yet the impact of
this action will only be felt in the long term.
24.

Latin America and the Caribbean
The report of the Latin American and Caribbean Group, which had taken place in UNESCO's

Regional Office in Santiago, was presented by Mr R. Allard Neumann, Chief of the Higher
Education Department of the Chilean Ministry of Education. The group fomulated several
proposals in favour of strengthening education for peace. human rights and democracy:

particular importance should be given to classrooms, as privileged spaces for promoting the
values of peace, tolerance, human rights, understanding and respect of others;
stepping up the modernization of the management of educational institutions;

confronting the discontinuity of traditions between generations and the decline of affective
components which characterize Latin American families;
ensuring a balance between the civic aptitudes developed by the school and knowledge and
skills required by the productive sector;
promoting ethical values in order to satisfy the basic needs of the human being at the same
time as defining policies and strategies 1Or economic modernization and transformation;

paying special attention to the intercultural dimension of educal ion and including discussions
about moral issues in the curriculum.

This group stressed the need to concentrate on training teachers and teacher trainers.
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Asia and the Pacific

25.

The outcomes of the regional preparatory meeting for Asia and the Pacific (Tagaytay City,
Philippines) were presented by its Chairman, Ms L.R. Quisumbing, Secretary-General of the
UNESCO National Commission of the Philippines. This meeting suggested that the 1974
Recommendation should not be revised. but should be regarded in its historical context. It further
suggested that the drafts of the Declaration and the Integrated Framework of Action be screened
for consistency in referencing international understanding, human tights, democracy and sustainable

development and that the conceptual framework upon which both documents are based be
described explicitly. The outcomes of education should refer consistently to knowledge, values,
skills and action; and both documents need to be checked to ensure the inclusion of 'action'.

Affirming the indivisibility of peace, human rights, democracy and sustainable development,
the meeting believed that education remains the most powerful force in developing international
understanding and a commitment to positive action.
The meeting also recommended that an Asian and Pacific network be formed, within the aegis
of UNESCO/PROAP, consisting of institutions and individuaLs interested in promoting the goals of

education for international understanding, peace, human rights, democracy and sustainable
development.
26.

Arab States

The preparatory meeting in the Arab States had taken place in Tunis under the chairmanship
of Mr Taieb Al-Baccouche, member of the Board of Administration of the Arab Institute for
Human Rights. The meeting concluded that peace, democracy and human rights, which are the
main concepts of the Draft Integrated Framework of Action, need to be more adequately defined

taking into account the specificity of the countries of the South, including the Arab region.

Participants expressed their belief in the presence of an organic link between human rights, human
needs, the material and moral aspects of mankind's well-being and people's lives. They also pointed

out the close link between the socio-political system as a whole and the education system.

Participants also remarked that educational curricula and some teachers sometimes disseminate
values that are, at the very least, very far from the spirit of tolerance and the acceptance of others.
The emphasis on specificity, sometimes used by some governments as a pretext for the violation of
the rights of its citizens, calls for revealing the harmony existing between Arab culture and the
content of human rights.

Participants welcomed the formulation of the Draft Declaration, the nature of the
commitments incorporated in it and the idea of the Decaration itself. As regards the 1974
Recommendation on international understanding, the participants agreed 'to suffice themselves with
the 1994 Declaration that will be issued by the ICE and the Integrated Framework of Action in
Education thr Peace, Human Rights and Democracy for they fulfil the new needs in this sphere'.
27.

Africa

The African regional meeting took place at UNESCO's Regional Office at Dakar, Senegal.
under the chairmanship of Ms A. Bah Diallo, Minister of Education of Guinea. During the meeting.
general questions associated with peace, human rights and democracy were discussed at length. The
participants considered that these problems exist in Africa mainly as a result of widespread poverty,
the decline in traditional values, and a marked tendency towards internal conflicts. Other possible
causes for the violation of human rights mentioned were religious extremism, unemployment among
the young, the exclusion of the majority of the population from the decision-making process, the
.
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lack of information and methods of communication, the rapid growth of the population and the lack
of resources to confront the resulting problems. The participants accepted that African education
systems are not sufficiently equipped to deal with the problems of violence, intolerance and political
unrest.

It was proposed that curricula should be enriched by incorporating objectives, content,
methods and materials promoting human rights and democracy. Such educational content should
include civic education, history and national languages. Non-formal and informal stfuctures must be
fully utilized since they make up the main means of education in Africa.

The group concluded that, despite the crisis of values in Africa, the claims of peace, human
rights, democracy and international understandirm were justifiable and that stress should be laid on
international co-operation within Africa.
28.

The general debate
During the debates which followed the presentations by the chairmen of regional preparatory

meetings, many speakers mentioned regional and national measures, such as the revision of
textbooks, particularly history textbooks, and the promotion of regional and foreign languages. A
Latin American delegate noted that many frontiers were artificial and fell across lands where
indigenous populations spoke local languages. Bilateral and multilateral co-operation could employ
common curricula based on the learning needs for these populations on both sides of the frontier. In
another case, there was an exchange of teachers in countries with a long common border.
A number of speakers reminded delegates that democracy may assume different forms and no
nation or region has a monopoly. Some others described specific difficulties faced by their countries
involved in the transition from one-party totalitarian regimes to a pluralistic society and the market
economy.

UNESCO and its Regional Offices were requested to increase their support in favour of
education for international understanding, particularly through such measures as the Associated
Schools Project. A proposal was made to create a regional learning television network and to
connect it with UNESCO's data base. Another proposal was to create a special UNESCO prize fbr
the authors of the best textbooks.
D.

Major debate III: Educating for mutual understanding and tolerance

The Chairman of the Conference introduced the Guest of Honour. Mr James Grant.
Executive Director of UNICEF, who conducted this debate. The abstract of his introductory

29.

statement is presented in paragraphs 30 to 32.
30.

The present situation
The linkage between education and peace is obvious. While history unfortunately tells us that

education is no guarantee against hatred and war. we in the development and education
communities know that nations built on the foundation of an educated populace are more likely to
develop in peace, tolerance and diversity.

But in many developing countries, and in parts of the industrial world as well, education
systems are in trouble. They are in trouble because education budgets have been slashed and there
are not enough schools, classrooms, teachers or books. They are in trouble because they still do not
provide access to millions of children. They are in trouble, too, because so often the education that
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is provided is poor in quality, or is not relevant, or is unresponsive to the real-world constraints
faced by children of poor families. Education systems ore in trouble especially because they do not
provide access to girls; they do not attract, retain and empower the women of tomorrow.

Statistics have shown the significant progress made in basic education in the 1960s and
I 970s, followed by the slowing down and even reversal of that progress in many countries in the
1980s. Today, about a fifth of the world population over a billion people are illiterate, of whom
two thirds are women. About 130 million school-age children ace not in school again, two thirds
of them girls. About half the children who started school in 1990 are expected to drop out before
completing the, primary level once more. a significant number of them are girls.
The Convention on the Rights of the Child upholds education as a fundamental human right
and requires States to provide every child with a free basic education. Adopted by the United
Nations General Assembly in 1989, the Convention has since been ratified by some 166 countries,
and is well on its way to becoming the 1.irst universal law of humankind hopefully by 1995, year of
the United Nation's fiftieth anniversary, as called for by last year's World Conference on Hinnan
Rights in Vienna.
31.

Primary schooling
Following the 1990 World Conference of Education for All in Jomtien (Thailand) many

nations began to give greater priority to universalizing primary education. Figures for 1992 sugg,est
that the proportion of the developing world's children now completing at least four years of primary
schooling has reaihed 71 per cent. New commitments have been made by the presidents or prime
ministers of nine of the most populous nations of the developing world.
Buildintz, on tile World Summit for Children, the Earth Summit imd the Vienna Conference on

Human Rights, the recent International Conference on Population and Development in Cairo
produced a landmark Programme of Action which places the empowerment of women at the centre
of global strategies for sustainable human development. Basic education and literacy are identified
as key elements needed for such empowerment. The Programme of Action commits governments
and donors to specific, time-bound goals in education, especially for girls.
Clearly, the issue of funding for basic social services and basic education above all must be
resolved on the road to Copenhagen, where the World Summit for Social Development will be held
in March 1995. and on our way to Beijing, where in September 1995 the Fourth World Conference
on Women will take place.

That is why the '20/20 Initiative' for funding basic social services put forward by UNESCO,
UNDP, UNFPA and UNICEF deserves urgent consideration. This proposal for a $30 billion to
$40 billion annual increase in funding tor basic social services, including education - envisages the
developing countries themselves pmviding two thirds of the increase and the rest from the donor
co mmunit

31.

Education for peace

Education foimal and non-formal. institutional and family-based is the key to preventing
conflict and intolerance. Over the past Decade, a formidable body of experience and research has
shown that peaceful coexistence can he learned, conflict resolution skills can be taught, values of
peace and tolerance encouraged, and viable models of co-operation replicated. Education for peace.
development. conflict resolution and mediation have emerged as disciplines that are no longer
peripheral or a luxury.
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And I am not talking only about war-torn or poor countries; there is an equally urgent need to

reach children and young people in the industrialized countries, where racism, xenophobia,
intolerance. and hatred have reappeared to a frightening extent.

In fact, this work must be global, for as the communications revolution transforms the world
into a single community, everyone must come to understand that they are affected by what happens
elsewhere and that their lives, too, have an impact. Solidarity is a survival strategy in the global
village.

Where the fabric of communities and nations is rent apart by armed conflict, hatred and
prejudice, education must be protected and rehabilitated. It is as vital as health care, as necessary as
food and shelter. For educafion, even in the most rudimentary form, provides children with a sense
of normalcy and continuity, and eases the trauma they have experienced. Education plants the seeds
of reconciliation.

What is unique and exciting about this century is our new capacity to meet the basic needs of
all, a capacity giving rise to a new ethic which says that we must extend the benefits of modern
civilization to all. I do not believe that these benefits are only material things food, medicine and
clean water. These things are necessary for survival, of course, but what makes us human is the
ability to love, .the ability to create, and the ability to shape our own destiny. Development, if it is to
be sustainable, must be human in this simple and terribly important way.

The need for solidarity amongst the nations as a response to their growing interdependence
was, perhaps, the idea most frequently developed during the following debate. As one delegate said,
33.

'no one country can alone settle numerous problems, such as human rights, poverty, illiteracy,
health, housing, environmental protection, democracy and justice'. In this connection, the
fundamental role of education in development was stressed. In order to become the driving force of
development, education for peace, human rights and democracy should combine the best elements
from the national and international cultural heritage. As one delegate said, 'we need to absorb the
positive ingredients of Western thinking which underline individual development and individual
values, and at the same time, we should also continue to uphold the sense of social obligations and
spirit of selfless sacrifice for the nation which is typical of the oriental tradition, so as to reach a
rational harmony between individual development and social development, individual values and
collective values'.

Many participants stressed the need for tolerance to be learned and practised daily as peace
and democracy aye very fragile. It was also noted that democratic culture was vulnerable to
extremists who were suspicious of 'otherness' and shut themselves off from education behind the
barriers of racism, religious fanaticism and aggressive nationalism. As one speaker said, 'Peace wid
tolerance cannot be imposed by law and are not learned during a course of lectures; they only live
and exist when they are practised daily'. Another speaker criticized the current educational practices
which in his opinion 'missed the fundamental objective of education, that is learning for
understanding of things and values ... Knowing about other peoples and groups can help greatly but
cannot be a substitute fbr knowing the values of peoples and groups'.
Teachers needed to be trained to inculcate education for mutual understanding and ethics. It
was absolutely necessary that teachers themselves were convinced about the ethics of tolerance so
that they themselves would not accept violence.
Many interesting examples of innovative projects to promote values education and tolerance
-were presented.
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Major debate IV: Education for the twenty-first century

The Guest of Honour for this major debate, Mr Jacques Delors, Chairman of UNESCO's
Commission on Education for the Twenty-First Century. made the 'ntroductory remarks, which are
34.

summed up in paragraphs 35 and 36.
35.

Analysing the situation

More than 20 years after the publication of the report 'Learning to be' by the Commission
chaired by Ekuu- Faure, the International Commission on Education for the Twenty-First Century

was impressed from the outset by the diversity of educational situations in the world. This
observation is not new, but it implies considerable difficulties when it is a matter of conducting an

overall analysis and putting forward recommendations acceptable to all at the political and
philosophical levels. We therefore asked ourselves about the principal changes that have taken place

since the publication of the report 'Learning to be'. Four new elements seemed to us particularly
significant for the future:
1.

The first element could be described as the phenomenon of globalization which is
affecting the world to such an extent that those who reject it will be condemned to
decline or to war, a war which in any event they cannot win. We are moving, even if
the idea is sometimes denied, towards a sort of global village or, in other words,
towards an interdependent world where anything that takes place in one place cannot
be ignored by the remainder of humanity. This does not rule out diversity, nor does 'it
mean uniformity, whether in ways of life, patterns of consumption or use of leisure
time. We should simply be aware that everything whether goods. information or
people will circulate more rapidly.

2.

The second element of change consists of the evolution of exchanges between the
North and the South. The fundamental difference between the discussions of 20 years
ago 'and the present is that there is no longer one South but several, each with a
different level of development and with varying degrees of achievement.

3.

To my mind the end of the Cold War represents a third element of change in the world.
Every country has been affected, because the ideologies embodied by the two sides had
infiltrated the whole world. At one stroke, situations and guiding ideas have been called
into question and, as a result, we are living through a major ideological vacuum.

4.

Finally, it seems to us that the growing importance of information should also appear
among the major influences affecting our future.

These new elements have clarified our thinking and broadened our vision of education, whose role
is not simply to create qualified workers, but consists essentially of producing male and female
cit izens.

On the other hand, education is confronted with a multitude of demands to be satisfied:
(a) those of economic and social development; (b) those of active international solidarity; but also
(c) those of an ethical nature: the search for meaning becomes overwhelming; it leads to the need to
use freedom in a profitable way and no doubt a key message for the next century is that individuals
will be required to establish the limits of their own freedom.

From these three demands and based on the principal changes that we have observed, we
come into contact with a certain number of traditional themes that I will briefly recall:
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The relationship between education, work and employment represents the first of these
themes. People who do not understand themselves, do not understand the environment in which
they live, cannot be reliable participants in economic life, whether as labourers, workers, engineers
or technicians. Understanding is more important than skills.

Education is also confronted with the evolution of science. While, until recently, scientific
progress was the foundation of a general belief in the progress of humanity, today it is the subject of
numerous reservations of an ethical nature. Education is a producer of science, but it should also
allow mankind to be the master of science.
Finally, education occupies an essential place in the life of the community. Beyond a reflection

on citizenship, we put forward the idea of an active society in which individuals have a sense of
freedom, but also one of responsibility. There will be no progress for mankind without an awareness
that each one of us has for their freedom and their responsibility, whether in their community, their
nation or in the world.
36.

Education tomorrow

We will attempt to deepen this reflection on personal fulfilment in order to better identify the
central theme that the Director-General has asked us to examine: tomorrow, can education become
a factor of integration and peace? There are a fair number of questions that we are asking ourselves.
Do forms of integration exist that accept diversity? Is social cohesion linked to the strong pressure
exercised on individuals, either by a public institution or society itself? How can we guarantee

respect for diversity, whether diversity of behaviour, or diversity in philosophical or religious
beliefs? Today these questions can be asked with more pertinence than ever before, since some
people consider that they can impose on us a conception of the world based on their sacred faith.

These are the concepts that are guiding our work. Are we apt to answer such questions?
Today I cannot be certain, but I would like to take advantage of this opportunity to attempt to share
with you my double faith: my faith in education as a factor of improvement, to varying degrees, in
interpersonal relations, relationships within societies, relationships between nations; and my second
faith is in the role of international organizations to convey into a universal conscience the most
commendable ideas, which will be increasingly oriented towards the understanding of others.
Following the statement by Mr J. Delors, an extremely rich debate ensued raising a very large
number of issues about education for the future. Discussing the situation in the world at the dawn of
the twenty-first century, some delegates expressed a degree of pessimism. As one of them said:
'The major scientific discoveries and technological advances of the twentieth centuly resulted in
more dark shadows than blazing light ... Our education has failed because it was not based on any
kind of highly integrated or profoundly ethical approach. All attempts at reforming or enriching
teaching curricula are evidence of this since they were designed to overcome these shortcomings'.
At the same time, as another delegate emphasized: 'the end of this century is dominated by a new
37.

belief in education and knowledge. It is a basis tor the personal development and for the
development of the welfare of our society as a whole. Education and knowledge are seen as the
main basis for change, innovation and growth in society'. Still another delegate, referring to the
devastating effects of two world wars, concluded: 'As the twentieth centuly draws towards its end.
we see more than a glimmer of hope the lessons seem to have been learnt. However, we cannot
turn a blind eye to menacing signs of re-emerging violence and racism - anti-immigrant, anti-semitic.
anti-democratic there is still hellish fire in that volcano which seems to have died out years ago. It

is incumbent on all educators to lead future generations away from the brink of the volcano'.
Deliberating on the role of education in the construction of tomorrow's world, one delegate
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expressed the prevailing opinion: 'Perhaps the physical frontiers dividing nations will not wither in a
hurry, but education can dismantle the walls in our minds'.

Speakers were unanimous about the absolute necessity of education having a more humane
and humanist aspect and, in this way, the ethical and moral dimensions should be strengthened. In
the words of one delegate, 'we will soon enter the century of constructive science, of international
understanding and of equality among peoples, marked by the development of moral and ethical
values; there is an absolute necessity for a spiritual and moral renaissance for which education
should assume an increased responsibility'. A lively discussion took place on the subject of common
values for education. As one participant noted: 'Faced with the risk of a cataclysm, the international
community is obliged to provide itself with a universal ethic which should redefine relationships
between man and nature, relationships between human beings, relationships between man and the
divine, and relationships between man and science'. According to this speaker, these values will
arise through a consensus resulting from a dialogue between all civilizations.
38.

In the opinion of several delegates, the school of the future should seek a balance between its
role as an instrument of social integration and the agent of a universal vision such as that of seeing

the world as a 'global village'. 'At the dawn of the twenty-first century', asked one delegate,
'should not education be built on larger geographic and cultural entities, going beyond the frontiers
of our States'?' His reply was as follows: 'While the school is and remains the heart of the nation, it
must nevertheless be open to the rest of the world'. However, several delegations warned of the
danger of basing a new form of citizenship on the values and knowledge belonging to a particular
culture or found in particular parts of the world. 'Through education we aim, on the one hand, to
strengthen the cultural identity and specificity of our people while, on the other hand, we aim to
create the ability to see the world in its unity within its diversity.' This statement would seem to
make an adequate summary of the discussions.
The need for a new educational philosophy became clear in the discussions. According to one
delegate, this philosophy should sacrifice neither society nor the individual; in other words. it should
pursue socio-economic and humanist objectives at the same time. Expounding his concept of this
39.

philosophy, this delegate considered that 'knowledge will remain its principal parameter ... But
greater importance should be given to learning methods and the rationalization of knowledge. The
artificial rupture between training and active life should be called into question ... A new Mance
must be found between traditional know-how and new knowledee indispensable to survive in the
modern world. We should be aware of the narrowing of the interdependence between the school
and society'. In the opinion of this delegate, 'humanist education, adapted to our epoch, should seek
a just balance between a scientific culture and a literary humanist culture' for 'without a scientific
culture we will be totally isolated in our own era, and without a literary culture we will be isolated
from our past, cut off from the wisdom of our ancestors'. He also denounced what he called 'the

utilitarian temptation', in other words, `to keep the know-how for which we see the practical
applications and to remove from education anything which appears to be gratuitous, intellectual
luxury, clever or profoundly thoughtful, in other words, anything that would raise mankind above its
economic and social reality'.

In support of a humanist. ethical and moral approach for education in the future, several
delegates and observers mentioned, for example, 'the intellectual and moral edification of each child
as the school's primary goal', 'lifelong training with the double dimension of a vocation and

citi/enship'. and of the need for the school 'not to limit itself to fulfilling social and economic
functions' but to provide 'guidelines for morality and social behaviour'.

21

17

40.

Various characteristics of education in the future. a.s presented in the discussions, can be
summarized as follows: it should contribute to reducing inequalities, strengthening scientific and
technological development, contributing to the fulfilment and development of individuals and
nations, consolidating democratic values and showing children how to defend them, cmsing to
promote social unrest, and preparing children to overcome new problems; to sum up. this type of
education should make the development of the human being the task of the entire educational
process, a task which should be conducted with the close involvement of all of society's institutions.
particularly the family. the community and the mass media.
F.

Closing ceremony

41.

The Chairman of the Conference requested the Rapporteur, Mr Abdel Fattah Galal. to

present the conclusions of the work of the Conference. The main lines of the Rapporteur's report
have already been reflected in this text.
42.

The Chairman of the Conference then

invited

the Chairman of the Committee of

Governmental Experts, Mr Yves Brunsvick. to present the outcomes of its work,
43.

Ms R. Lerner de Almea. President of the IBE Council, informed delegates of the initiative
taken by the IBE Council, addressed to and accepted by the Bureau of the Conference, that it

establish a working group in order to examine the text of the Draft Integrated Framework of Action
and to produce an amended text. The Chairman of the Working Group. Mr P. Whitney (Australia)
then presented the report.
44.

At the suggestion of the Chdirman, the Conference adopted by acclamation the Declaration
and took note of the Draft Integrated Framework of Action. It then adopted the resolution.
45. The Chairman of the Conference gave the floor to the Director-General, Mr Federico Mayor.
for his closimz address. The Director-General's address is appended in Annex VII.

46.

Following the Director-General's address, the Chairman of the Conference gave the floor to
Ms M. Brunschwig Graf, State Councillor, I-lead of the Department of Public Instruction of the
Republic and Canton of Geneva, Flead of the Swiss Delegation (see Annex VIII).
47. The Chairman then made a brief address before announcing the closure of the Conference.
The Chairman's closing remarks are appended in Annex IX.
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PART II

WORK OF THE COMMITTEE OF GOVERNMENTAL EXPERTS
(3-4 October 1994)

The first meeting of the Committee of Governmental Experts was opened, by the
President of the IBE Council, Ms Ruth Lerner de Almea, who recalled that the work of the
Committee would consist of the examination of the preliminary Draft Declaration, the Draft
Integrated Framework of Action on Education for Peace, Human Rights and Democracy. as
well as the evaluation of the implementation and consideration of the possible updating of the
1974 Recommendation.
The Bureau of the Committee of Experts was composed of the following members:

3.

Chairman:

Mr Y. Brunsvick (France)

Vice-Chairmen:

Mr R. Allard (Chile)
Mr D. Chemetov (Belarus)
Mr N..Constantine (Lebanon)
Mr V. Tunsiri (Thailand)

Rapporteur:

Mr T. Ndikumana (Burundi).

Over 100 comments on the preliminary Draft Declaration and over 300 on the Draft

Integrated Framework of Action were submitted to the Committee for examination. They %vere

presented in the form of two recapitulatory tables prepared by the Secretariat. However.
several countries (16 for the Draft Declaration and 19 for the Draft Framework of Action) had
sent in their comments well after the agreed deadline (15 September 1994), which created
considerable difficulties for the work of the Committee.

The Committee of Experts reached consensus on the general principles concerning the
function of the Declaration and the Framework of Action, as well as the links between them.
The Declaration was to be conceived as a political text, whereas the Framework of Action was
to represent the main lines along which Member States could establish their strategies, policies
4.

and plans of action, with a view to promoting education for peace, human rights and
democracy. taking into account the specific characteristics of each State.
5.

In order to facilitate examination of the Draft Declaration, the Committee set up a

working group composed of three representatives from each region. under the chairmanship of
Mr A. Chiba (Japan).
The debates in the workiruz group and in the Committee of Experts ran into considerable
difficulties relating mainly to the wording of preambular paragraph 1(a) of the Declaration.
Several delegations proposed adding to the list of factors arousing concern, 'terrorism in 11 its
6.

forms' and 'violence exerted in the name of religion'. However, one delegation expre ed
reservations concerning the reference to 'terrorism' because, in its view, there was n
definition of that term acceptable to all States in the international instruments. Another
delegation objected to the reference to 'violence exerted in the name of religion'. After a long
and arduous process of negotiation and consultation, consensus was reached on the woMing of
imragraph 1(a) and on the text of the Declaration as a whole.
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During the debate on the Draft Integrated Framework of Action, it was emphasized that
the strategies of action for the realization of human rights shout.d take into consideration the
historical, cultural and religious specificity of various countries. The crucial role of the mass
media in fostering principles and values of education for peace, human rights and democracy
7.

was discussed at length. Keeping in mind the important changes made with regard to the
provisions of the Declaration dealing with the improvement of curricula, textbooks and other
teaching materials, several Member States noted the necessity of ensuring the appropriate
modificafions in the corresponding paraaraphs of the Framework of Action.
8.

Despite a fruitful excfiange of views, the Committee of Experts was not able to complete

the work on the Draft Integrated Framework of Action, on account of lack of time and the
complexity of the task to be accomplished. In order to achieve that task, the IBE Council

decided to propose to the Bureau of the Conference that a working group be set up
immediately. That proposal was accepted and a working group composed of three
representatives of each region was established under the chairmanship of Mr P. Whitney
(Australia).
9.

The Committee approved the text of the resolution concerning the

Recommendation.

1974
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PART III
DOCUMENTS ISSUED BY THE CONFERENCE
A.

1.

Declaration of the 44th session of the International
Conference on Education

We, the Ministers of Education meeting at the 44th session of the International

Conference on Education,

Deeply concerned by the manifestations of violence, racism, xenophobia, aggressive
nationalism and violations of human rights, by religious intolerance, by the upsurge of
terrbrism in all its forms and manifestations and by the growing gap separating wealthy
countries from poor countries, phenomena which threaten the consolidation of peace and
democracy both nationally and internationally and which are all obstacles to
development,

Min 4ful of our responsibility for the education of citizens committed to the promotion of

peace, human rights and democracy in accordance with the letter and spith of the
Charter of the United Nations, the Constitution of UNESCO, the Universal Declaration
of Human Rights and other relevant instruments such as the Convention on the Rights of

the Child and the conventions on the rights of women, and in accordance with the
Recommendation concerning Education for International Understanding, Co-operation
and Peace and Education relating to Human Rights and Fundamental Freedoms,

Convinced that education policies have to contribute to the development of
understanding, solidarity and tolerance among individuals and among ethnic, social,
cultural and religious groups and sovereign nations,

Convinced that education should promote knowledge, values, attitudes and skills
conducive to respect for human rights and to an active commitment to the defence of
such rights and to the building of a culture of peace and democracy,
Equally convinced:

of the great responsibility incumbent not only on parents, but on society as a
whole, to work together with all those involved in the education system, and with

non-governmental organizations, so as to achieve full implementation of the
objectives of education for peace, human rights and democracy and to contribute in
this way to sustainable development and to a culture of peace;

of the need to seek synergies between the formal education system and the various
sectors of non-formal education, which are helping to make a reality of education
that is in conformity with the aims of the World Declaration on Education for All,
adopted in Jomtien;

of the decisive role that also falls to non-formal educational organizations in the
process of forming the personalities of young people.
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Strive resolutely

to base education on principles and methods that contribute to the development of
the personality of pupils, students and adults who are respectful of their fellow
human beings and determined to promote peace, human rights and democracy;

to take suitable steps to establish in educational institutions an atmosphere
contributing to the success of education for international understanding, so that
they become ideal places for the exercise of tolerance, respect for human rights, the
practice of democracy and learning about the diversity and wealth of cultural
identities;

2.3

to take action to eliminate all direct and indirect discrimination against girls and
women in education systems and to take specific measures to ensure that they
achieve their full potential;

2.4

to pay special attention to improving curricula, the content of textbooks, and other
educational materials, including new technologies, with a view to educating caring

and responsible citizens, open to other cultures, able to appreciate the value of
freedom, respectful of human dignity and diffrences, and able to prevent conflictsor resolve them by non-violent means;
1.5

to adopt measures to enhance the role and condition of educators in formal and
non-formal education and to give priority to pre-service and in-service training as
well as the retraining of educational personnel, including planners and managers,
oriented notably towards professional ethics, civic and moral education, cultural
diversity, national codes and internationally recognized standards of human rights
and fundamental freedoms;

2.6

to encourage the development of innovative strategies adapted to the new
challenges of educating responsible citizens committed to peace, human rights,
democracy and sustainable development, and to apply appropriate measures of
evaluation and assessment of these strategies;

1.7

to prepare, as quickly as possible and taking into account the constitutional
structures of each State, programmes of action for the implementation of this
Declaration.

3.

We are determined to increase our ejfi)rts to
3.1

give a major priority to children and young people who are particularly vulnerable
to incitements to intolerance, racism and xenophobia;

3.1

seek the co-operation of all possible partners who would be able to help teachers
to link the education process more closely to real social life and transform it into
the practice of tolerance and solidarity, respect for human rights, democracy and
peace:

3.3

develop further, at the national and international levels, exchanges of educational
experiences and research, direct contacts between students, teachers and
researchers, school-twinning arrangements and visits, with special attention to
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experimental schools such as UNESCO Associated Schools, to UNESCO Chairs,
educational innovation networks and UNESCO Clubs and Associations;
3.4

implement the Declaration and Programme of Action of the World Conference on
Human Rights (Vienna, June 1993) and the World Plan of Action on Education for
Human Rights and Democracy adopted at the International Congress on Education

for Human Rights and Democracy (Montreal, March 1993), and make the
internationally recognized instruments in the field of human rights available to all
educational establishments;
3.5

contribute, through specific activities, to the celebration of the United Nations
Year for Tolerance (1995), and particularly to the inauguration, on the occasion of
the fiftieth anniversary of the United Nations and UNESCO, of the celebration of
the International Day for Tolerance.

Consequently, we, the Ministers of Education meeting at the 44th session of the
International Conference on Education, adopt this Declaration and invite the Director-General
to present to the General Conference a Framework of Action that allows Member States and

UNESCO to integrate, within a coherent policy, education for peace, human rights and
democracy in the perspective of sustainable development.
B.

Draft Integrated Framework of Action on Education for Peace,
Human Rights and Democracy'
I.

Introduction

This Integrated Framework of Action for Education for Peace, Human Rights and
I.
Democracy is intended to give effect to the Declaration adopted at the 44th session of the
International Conference on Education. It suggests basic guidelines that could be translated
into strategies, policies and plans of action at the institutional and national levels according to
the conditions of different communities.
2.

In a period of transition and accelerated change marked by the expression of intolerance,

manifestations of racial and ethnic hatred, the upsurge of terrorism in all its forms and
manifestations, discrimination, war and violence towards those regarded as 'other' and the
growing disparities between rich and poor, at international and national levels alike, action
strategies must aim both at ensuring fundamental freedoms, peace, human rights, and
democracy and at promoting sustainable and equitable economic and social development, all of

which have an essential part to play in building a culture of peace. This calls for a
transformation of the traditional styles of educational action.

The international community has recently expressed its firm resolve to provide itself with
instruments adapted to the current challenges in the world in order to act in a concerted and
effective way. The Vienna Declaration and Programme of Action for Human Rights adopted
by the World Conference on Human Rights (Vienna, June 1993), the World Plan of Action on
3.

Education for Human Rights and Democracy adopted by the International Congress on
The ICE took note of this Draft, in accordance with 27 C/Resolution 5.7 of the General Conference, and

invited the Director-General of UNESCO to undertake, in due course, appropriate consultation with
regard to the Draft Integrated Framework of Action on Education for Peace, Human Rights and
Democracy, and to submit it tlwough the Executive Board to the twenty-eighth session of the General
Conference.
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Education for Human Rights and Democracy (Montreal, March 1993), and the Associated
Schools Project Strategy and Plan of Action 1994-2000 are, in this respect, attempts to
respond to the challenges of promoting peace, human rights, democracy and development.
4.

Taking inspiration from the Recommendation

on

Education for International

Understanding, Co-operation and Peace and Education relating to Human Rights and
Fundamental Freedoms, this Framework of Action seeks to suggest to Member States and
international governmental and non-governmental organizations an up-to-date and integrated
view of problems and strategies concerning education for peace, hum m rights and democracy.
It was drawn up at the request of the General Conference at its twenty-seventh session, taking
into account existing action plans, and its purpose is to enhance their practical relevance and
effectiveness. The idea then is to draw on accumulated experience in order to chart new
directions for the education of citizens in every country. The Framework of Action accordingly
identifies principles and objectives of action and formulates proposals for the consideration of

policy-makers within each State and for co-operation between countries on the basis of the
commitments contained in the Declaration, to which it is closely linked. It also attempts to
bring together into a coherent whole the various measures aimed at defming study topics,
realigning education at all levels, rethinking methods and reviewing teaching materials in use,
stimulating research, developing teacher training and helping to make the education system
more open to society by means of active partnership.
5.

All human rights are universal, indivisible, interdependent and interrelated. The strategies

of action for their implementation must take specific historic, religious and cultural
considerations into account.

II.
6.

Aims of education for peace, human rights and democracy

The ultimate goal of education for peace, human rights and democracy is the

development in every individual of a sense of universal values and types of behaviour on which

a culture of peace is predicated. It is possible to identify even in different socio-cultural
contexts values that are likely to be universally recognized.

Education must develop the ability to value freedom and the skills to meet its challenges.
This means preparing citizens to cope with difficult and uncertain situations and fitting them
for personal autonomy and responsibility. Awareness of personal responsibility must be linked
to reco.cmition of the value of civic commitment and of joining together with others to solve
problems and to work for just, peaceful and democratic community.
7.

Education must develop the ability to recognize and accept the values which exist in the
diversity of individuals, genders, peoples and cultures and develop the ability to communicate,
share and co-operate with others. The citizens of a pluralist society and multicultural world
should be able to accept that their interpretation of situations and problems is rooted in their
personal lives, in the history of their society and in their cultural traditions; that, consequently,
no individual or group holds the only answer to problems; and that for each problem there may
be more than one solution. Therefore, people should understand and respect each other and
negotiate on an equal footing, with a view to seeking common ground. Thus education must
reinforce personal identity and should encourage the convergence of ideas and solutions which
strengthen peace, friendship and solidarity between individuals and people.
8.

Education must develop the ability of non-violent conflict-resolution. It should therefore
also promote the development of inner peace in the minds of students so that they can establish
more firmly the qualities of tolerance, compassion, sharing and caring.
9.
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Education must cultivate in citizens the ability to make informed choices, basing their
judgements and actions not only on the analysis of present situations but also on the vision of a
preferred future.
10.

Education must teach citizens to respect the cultural heritage, protect the environment.
and adopt methods of production and patterns of consumption which lead to sustainable
11.

development. Harmony between individual and collective values and between immediate basic
needs and long-term interests is also necessary.
12.

Education should cultivate feelings of solidarity and equity at the national and

international levels in the perspective of a balanced and long-term development.

III.

Strategies

In order to achieve these aims, the strategies and forms of action of education systems
will clearly need to be modified, as necessary, in respect both of teaching and of administration.
13.

Furthermore, providing basic education for all, and promoting the rights of women as an
integral and indivisible part of universal human rights, are fundamental in education for peace.
human rights and democracy.
14.

Strategies relating to education for peace. human rights an.d democracy must:
(a)

be comprehensive and holistic, which means addressing a very broad ran ge of
factors some of which are described in more detail below;

(b)

be applicable to all types, levels and forms of education;

(c)

involve all educational partners and various agents of socialization, including
NGOs and community organizations;

(d)

be implemented locally, nationally, regionally and worldwide;

(e)

entail modes of management and administration, co-ordination and assessment that

give greater autonomy to educational establishments so that they can work out
specific forms of action and linkage with the local community, encourage the
development of innovations and foster active and democratic participation by all
those concerned in the life of the establishment;
(1)

be suited to the age and psychology of the target group and take account of the
evolution of the learning capacity of each individual;

15.

be

(g)

be applied On a continuous arid consistent basis. Results and obstacles have to be
assessed in order to ensure that strategies can be continuously adapted to changing
circumstances;

(h)

include proper resources to achieve the above aims, for education as a whole and
especially for marginalized and disadvantaged groups.

The degree of change required, priorities for action and the sequence of actions should
determined at all decision-making levels taking into account different historical

backgrounds, cultural traditions and development levels of regions and countries, and even
within countries.
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IV.
16.

Policies and lines of action

The incorporation into curricula at all levels of education, formal and non-formal. of

lessons On peace, human rights and democracy is of crucial importance.

Content of education
17 . To strengthen the formation of values and abilities such as solidarity, creativity, civic
responsibility, the ability to resolve conflicts by non-violent means, and critical acumen, it is
necessary to introduce into curricula, at all levels, true education for citizenship, which includes

an international dimension. Teaching should particularly concern the conditions for the
construction of peace; the various forms of conflict, their causes and effects; the ethical,
religious and philosophical bases of human rights, their historical sources, the way they have
developed and how they have been translated into national and international standards, such as
in the Universal Declaration of Human Rights and the Convention on the Rights of the Child:

the bases of democracy and its various institutional models; the problem of racism and the
history of the fight against sexism and all the other forms of discrimination and exclusion.
Particular attention should be devoted to culture, the problem of development and the history
of every people,. as well as to the role of the United Nations and international institutions.
There must be education for peace, human rights and democracy. It cannot, however, be
restricted to specialized subjects and knowledge. The whole of education must transmit this
message and the atmosphere of the institution must be in harmony with the application of
democratic standards. Likewise, curriculum reform should emphasize knowledge,
understanding and respect for the culture of others at the national and global level and should
link the global interdependence of problems to local action. In view of religious and cultural

differences, eveiy country may decide which appi Jach to ethical education best suits its
cultural context.

Teaching materials and resources
18.

All people engaged in educational action must have adequate teaching materials and

resources at their disposal. In this connection, it is necessary to make the necessary revisions to

textbooks to get rid of negative stereotypes and distorted views of 'the other'. International
co-operation in producing textbooks could be encouraged. Whenever new teaching materials,
textbooks and the like are to be produced, they should be designed with due consideration of
new situations. The textbooks should offer different perspectives on a given subject and make
transparent the national or cultural background against which they are written. Their content
should be based on scientific findings. It would be desirable for the documents of UNESCO

and other United Nations institutions to be widely distributed and used in educational
establishments, especially in countries where the production of teaching materials is proving
slow due to economic difficulties. Distance education technologies and all modern
communication tools must be placed at the service of education for peace, human rights and
dem ocracy.

Programmes for reading, expression and the
promotion of foreign languages
19.

It is essential for the development of education for peace, human rights and democracy

that reading. and verbal and written expression programmes. should be considerably
strengthened. A comprehensive grasp of reading, writing and the spoken word enables citizens

to gain access to information, to understand deafly the situation in which they are living, to
express their needs, and to take part in activities in the social environmont. In the same way.
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learning foreign. languages offers a means of gaining a deeper understanding of other cultures.
which can serve as a basis for building better understanding between communities and between
nations. UNESCO's LINGUAPAX project could serve as an example in that respect.

Educational establishments

Proposals for educational change find their natural place in schools and classrooms.
Teaching and learning methods, forms of action and institutional policy lines have to make
peace, human rights and democracy both a matter of daily practice and something that is
learned. With reizard to methods, the use of active methods, group work, the discussion Of
20.

moral issues and personalized teaching should be encouraged. As for institutional policy lines,

efficient forms of management and participation must promote the implementation of
democratic school management, involving teachers, pupils, parents and the local community as
a whole.

Direct contacts and regular exchanges should be promoted between pupils, students,
teachers and other educators in different countries or cultural environments, and visits should
21.

be organized to establishments where successful experiments and innovations have been
carried out, particularly between neighbouring countries. Joint projects should be implemented

between establishments and institutions from different countries, with a view to solving
common problems. International networks of pupils, students and researchers working towards
the same objectives should also be set up. Such networks should, as a matter of priority, ensure
that schools in particularly difficult situations due to extreme poverty or insecurity should take

part in them. With this in mind, it is essential to strengthen and develop the UNESCO
Associated Schools Project. All these activities, within the limits of available resources, should
be introduced as an integral component of teaching programmes.

The reduction of failure must be a priority. Therefore, education should be adapted to
the individual student's potential. The development of self-esteem, as well as strengthening the
will to succeed in learning, are also basic necessities for achieving a higher degree of social
integration. Greater autonomy for schools implies greater responsibility on the part of teachers
and the community for the outcomes of education. However, the different development levels
of education systems should determine the degree of autonomy in order to avoid a possible
weakening of educational content.

22.

Teacher training

The training of personnel at all levels of the education system - teachers. planners.
managers, teacher educators
has to include education for peace, human rights and
23.

democracy. This pre-service and in-service training and retraining should introduce and apply
in situ methodologies, observing experiments and evahlating their results. In order to perform
their tasks successfully, schools, institutions of teacher education and those in charge of nonformal education programmes should seek the assistance of people with experience in the fields
of peace, human rights and democracy (politicians, jurists, sociologists and psychologists) and

of the NGOs specialized in human rights. Similarly, pedagogy and the actual practice of
exchanges should form part of the training courses of all educators.

Teacher education activities must fit into an overall policy to upgrade the teaching
profession. International experts, professional bodies and teachers' unions should be associated
with the preparation and implementation of action strategies because they have an important
role n play in the promotion of a culture of peace among teachers themselves.
24.

31

28

Action on behalf of vulnerable groups
25. Specific strategies for the education of vulnerable groups and those recently exposed to
conflict or in a situation of open conflict are required as a matter of urgency, giving particular
attention to children at risk and to girls and women subjected to sexual abuse and other forms
of violence. Possible practical measures could include, for example, the organization outside
the conflict zone of specialized forunis and workshops for educators, family members and mass
media professionals belonging to the conflicting groups and an intensive training activity for
educators in post-conflict situations. Such measures should be undertaken in co-operation with
governments whenever possible.
26.

The organization of education programmes for abandoned children, street children,

refugee and displaced children and economically and sexually exploited children is a matter of
urgency.
27. It is equally urgent to organize special youth programmes, laying emphasis on the
participation by children and young people in solidarity actions and environmental protection.

In addition, efforts should be made to address the special needs of people with learning
difficulties by providing them with relevant education in a non-exclusionary and integrated
educational setting..
28.

Furthermore, in order to create understanding between different groups in society, there
must be respect for the educational rights of persons belonging to nationafor ethnic, religious
and linguistic minorities, as- well as indigenous people, and this must also have implications in
the curricula and methods as well as in the way education is organized.

29.

Research and development
30.

New problems require new solutions. It. is essential to work out strategies for making

better use of research fmdings, to develop new teaching methods and approaches and to
improve co-ordination in choosing research themes between research institutes in the social
sciences and education in order to address in a more relevant and effective way the complex
nature of education for peace, human rights and democracy. The effectiveness of educational
management should be enhanced by research on decision-making by all those involved in the
educational process (government, teachers, parents, etc.). Research should also be focused on
finding new Ways of changing public attitudes towards human rights and environmental issues.
The impact of educational programmes may be better assessed by developing a system of
indicators of results, setting up data banks on innovative experiments, and strengthening

systems for disseminating and sharing information and research fmdings, nationally and
internationally.

Higher education
31.

Higher education institutions can contribute in many ways to education fty: peace. human

rights and democracy. In this connection, the introduction into the curricula of knowledge,
values and skills relating to peace, human rights, justice, the practice of democracy.
professional ethics, civic commitment and social responsibility should be envisaged.

Educational institutions at this level should also ensure that students appreciate the
interdependence of States in an increasingly global society.

- 29

Co-ordination between the education sector and
other agents of socialization
The education of citizens cannot be the exclusive responsibility of the education sector.
If it is to be able to do its job effectively in this field, the education sector should closely
co-operate, in particular, with the family, the media, including traditional channels of
32.

communication, the world of work and NGOs.
33.

Concerning co-ordination between school and family, measures should be taken to

encourage the participation of parents in school activities. Furthermore, education programmes
for adults and the community in general in order to strengthen the school's work are essential.
34.

The influence of the media in the socialization of children and young people

is

increasingly being acknowledged. It is, therefore, essential to train teachers and prepare
students for the critical analysis and use of the media, and to develop their competence to
profit from the media by a selective choice of programmes. On the other hand, the media
should be urged to promote the values of peace, respect for human rights, democracy and
tolerance, in particular by avoiding programmes and other pi oducts that incite hatred, violence,
cruelty and disrespect for human dignity.

Non-formal education of young people and adults
Young people who spend a lot of time outside school and who often do not have access
to the formal education system, or to vocational training or a job, as well as young people
doing their military service, are a very important target group of education programmes for
peace, human rights and democracy. While seeking improved access to formal education and
vocational training it is therefore essential for them to be able to receive non-formal education
35.

adapted to their needs, which would prepare them to assume their role as citizens in a
responsible and effective way. In addition, education for peace, human rights and respect for
the law has to be provided for young people in prisons, reformatories or treatment centres.
Adult education programmes in which NGOs have an important role to play should
make everyone aware of the link between local living conditions and world problems. Basic
education programmes should attach particular importance to subject-matter relating to peace,
human rights and democracy. All culturally suitable media, such as folklore, popular theatre.
community discussion groups and radio, should be used in mass education.
36.

Regional and international co-operation
37.

The promotion of peace and democracy will require regional co-operation, international

solidarity and the strengthening of co-operation between international and governmental
bodies, non-governmental organizations, the scientific community, business circles, industry
and the media. This solidarity and co-operation must help the developing countries to cater to
their needs for promoting education for peace, human rights and democracy.
38.

UNESCO should place its institutional capability, and in particular its regional and

international innovation networks, at the service of the efforts to give effect to this Framework

of Action. The Associated Schools Project, the UNESCO Clubs and Associations, the
UNESCO Chairs, the major education projects for Africa, Asia and the Pacific, Latin America
and the Caribbean, the Arab States and Europe, the follow-up bodics of the Jomtien World

Conference, and in particular the regional and international conferences of ministers of
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education should make specific contributions. In these efforts, especially at national level, the

active participation of National Commissions for UNESCO should be a strategic asset

in

enhancing the effectiveness of the actions proposed.

UNESCO should introduce questions relating to the application of this Framework of
Action at meetings to be held at the highest level regionally and internationally develop
programmes for the training of educational personnel, strengthen or develop networks of
institutions, and carry out comparative research on teaching programmes, methods and
materials. In accordance with the commitments set forth in the Declaration on Education for
Peace, Human Rights and Democracy, the programmes should be evaluated on a regular basis.
39.

40.

In this context, UNESCO, in line with United Nations actions such as 'Agenda for

Peace', 'Agenda for Development', 'Agenda 21' and 'Social Summit', should launch initiatives
to implement this operation with other institutions in the United Nations system and other
regional and international organizations, so as to establish a global plan of activities and set
priorities for joint, co-ordinated action. This could include a UNESCO-managed fund for
international co-operation in education for peace, human rights and democracy.
41. National and international non-governmental organizations should be encouraged to
participate actively in the implementation of this Framework of Action.

C. Resolution
on the proposal of the Committee of Governmental Experts the
following text was adopted by the 44th session of the
International Conference on Education (Geneva, 3-8 October 1994)
The 44th session of the International Conference on Education, on the theme 'Appraisal and
perspectives of education for international understanding', which met in Geneva from 3 to 8
October 1994,
Recalling 27 C/Resolution 5.7, paragraphs 2 and 3, in which the General Conference invited

the Director-General to ensure at the 44th session of the International Conference on
Education the evaluation of the implementation and consideration of the possible updating of
the 1974 Recommendation concerning Education for International Understanding, Cooperation and Peace and Education relating to Human Rights and Fundamental Freedoms, as
well as the consideration of the integrated Action Plan on Education for Peace, Human Rights
and Democracy,

Recognizing the value of the 1974 Recommendation in the light of UNESCO's ethical,
educational and intellectual mission,

Taking into consideration that, in their replies to the IBE questionnaire concerning the
evaluation of the implementation and the possible updating of the 1974 Recommendation,
Member States emphasized the important role the Recommendation has played for the
promotion of education,

Being aware, at the same time that, as indicated by Member States and by the experts at the
regional preparatory meetings, the recent international and national changes and the trends and
new needs of societies and humanity as a whole make the role of education more crucial than
ever in promoting a culture of peace, human right,s and democracy, making it necessary to
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consider the possible updating of the 1974 Recommendation which was adopted in another
socio-historical context,

Considering that the Declaration and Integrated Framework of Action of the 1994
International Conference on Education could represent the most relevant and most appropriate
way of bringing up to date the objectives, strategies and approaches in the field of education
for international understanding,

Taking note of the work of the Committee of Governmental Experts, Geneva (3-4 October
1994),
1.

that the Recommendation concerning Education for International
Understanding, Co-operation and Peace and Education relating to Human Rights and
Considers

Fundamental Freedoms, adopted by the General Conference of UNESCO at its
eighteenth session (Paris, 1974), has played an important role in the promotion of
education for international understanding;
2.

Considers further that the 1974 Recommendation remains an instrument which continues
to inspire the implementation of education for peace, human rights and democracy;

3.

Invites the Director-General of UNESCO to undertake, in due course, appropriate
consultations with regard to the Draft Integrated Framework of Action on Education for
Peace, Human Rights and Democracy and to submit it through the Executive Board to
the twenty-eighth session of the General Conference;

4.

Also invites the Director-General of UNESCO to communicate the text of the
Declaration of the 44th session of the International Conference on Education to the

twenty-eighth session of the General Conference so that it will be taken into
consideration when the Integrated Framework of Action is submitted for the approval of
the General Conference, in accordance with 27 C/Resolution 5.7.
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ANNEX I

Opening address by H.E. Ms Pat Atkinson
Minister of Education, Training and Employment,
Province of Saskatchewan, Canada and
Head of the Delegation of Canada

Mr Director-General,
Excellencies,
Distinguished Delegates,

It is a areat honour, as Head of the Canadian Deleaation and outgoing Chair, to welcome
you to this 44th session of the International Conference on Education.

Since this Conference last met two years ago, the need to strengthen and improve
'education for international understanding' has become more acute. This session holds the
promise of hope and support for millions of people throughout the world who suffer from
intolerance, violence, xenophobia and the ravages of conflict.

In 1990 we were just beginning to witness the results of the end of the Cold War. Since
that time the map of Europe has been redrawn. In 1994, we are at a time when peace, through
negotiations, is an attainable alternative to destructive armed conflict and the shedding of
blood.

The world has changed dramatIcally in the last five years and we are developing new
ways of looking at things. We in education must be instrumental in shaping learning, values
and attitudes for the next century. We have the power to inspire hope and action, by our
example, for young people and adults, everywhere; no matter how desperate, disadvantaged or
isolated they may be.

Hope through education
In a world that is increasingly beset by upheaval, changes and chaos, where violence
against minorities and women and children seems to be endemic and epidemic, education offers
that most precious tool for action and hope.

Article 26, paragraph 2 of the Universal Declaration of Human Rights states: 'Education
shall be directed to the full development of the human personality and to the strengthening of
respect for human rights and fundamental freedoms. It shall promote understanding, tolerance
and friendship among all nations, racial or religious groups, and shall further the activities of
the United Nations for the maintenance of peace'.
As leaders and educators we must ensure that this goal is fulfilled and that young people

and adults everywhere, whatever their ability or gender, and wherever they face lack of
opportunity, poverty or violence, have full access to education.

Canada is a country of great diversity, and this fact is reflected in our institutions and
legislation. We believe strongly in the democratic values that are set forth in the United
Nations Charter. the Constitution of UNESCO, the Universal Declaration of Human Rights,
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and in other national and international human rights instruments, as well as in our own
Canadian Charter of Rights and Freedoms.

Delegates will recall the 'World Plan of Action on Education for Human Rights and
Democracy' adopted in 1993 at Montreal. That plan of action urged that education be
participatory and empowering and that we aim at reaching women, who are so often victims of
discrimination and global violence.

Today, we are reminded of the importance placed at Montreal on non-formal education
in reaching our young people and adults who do not have access to formal education, training

and employment. This also happens even where highly developed education systems and
institutions have been in place for many years. Access is denied through inequity, intolerance
and economic disadvantage and neglect.

We must reach out to those who are marginalized in order that they may become
participating and responsible citizens. For many women, children and persons with disabilities
everywhere on Earth there is a special urgency to this process because of their vulnerability.

Education for citizenship
Education for citizenship.is the foundation of democratic values. The role of non-formal

education in this process is crucial. The role of institutions charged with protecting and
promoting human rights is of paramount importance.

One of the things that struck me about the Canadian response to the survey conducted
for this Conference a document called The Global Classroom, which I commend to
delegates - was our effort across Canada to promote and develop effective citizenship and

democratic participation. This emphasis .on citizenship lies at the very heart of public
accountability in education, and it is fundamental to creating an awareness of individual rights,

responsibilities and respect hi society. The essence of citizenship is participation in the
democratic process. Genuine participation involves working to improve the quality of life for
others.
We need to bring all our energies together as partners to promote education for all if we
wish to achieve peace, human rights and democracy.

In a world of rapidly changing technology and the global market place, the xinciples
embodied in human rights and democratic values are even more important. We must be aware
of the need to break down barriers to learning. We must use appropriate technologies to create
opportunities for learning. New technologies can become a magic wand for a small child.
In my home province in Canada, I am particularly proud of a programme called 'The
Saskatchewan Action Plan for Children'. This involves a government-wide integration of
services for disadvantaged children and their families to break down barriers to learnhig. It
means health, social, education and justice services are provided from the school.
A specific example is Princess Alexandra School.

1994 marks the twentieth anniversary of the adoption of the 'Recommendation
concerning Education for International Understanding, Co-operation and Peace and Education
relating to Human Rights and Fundamental Freedoms'. In June 1993, the World Conference on
Human Rights adopted the Declaration and Programme of Action on Human Rights.
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We also have before us a 'World Plan of Action' adopted in Montreal last year and a
Draft 'Integrated Framework of Action' has been proposed for ,Iir consideration.
Distinguished delegates, may I suggest that it is now time for action.

Dynamic democracy
At Geneva this week are gathered many people, from all over the globe, who have the
power to inspire others by their individual actions, as well as by their collective effort. As we
approach the United Nations Year for Tolerance in 1995, this session of the International
Conference on Education has a real opportunity to demonstrate leadership.
Over the next few days, we must have great expectations and encourage them in each
other. Our goal is nothing less than improving the quality of life for all the world's people.

I am reminded of the words of Woodrow S. Lloyd, a Premier of Saskatchewan and a
great Canadian educator who served as a volunteer for UNESCO. Mr Lloyd stated in 1945,
'In this struggle to achieve or to maintain political and economic democracy, educators and
education cannot be neutral. Dynaniic democracy cannot admit neutrality on the great issue of
peace and social justice'.
I am looking forward to the outcome of our deliberations this week, in that hopeful and
optimistic way that comes with a dedication to dynamic democracy.

ANNEX II

Opening address by Mr Federico Mayor
Director-General of the United Nations Educational,
Scientific and Cultural Organization
(UNESCO)

Madam President,
Madam Minister,
Mr President of the General Conference,
Members of the Executive Board,
Madam President of the Council of the International Bureau of Education,
Ministers,
Heads of delegations, representatives of governmental and
non-governmental organizations,
Ladies and Gentlemen,
It is an honour for me and a pleasure to open with you the proceedings of the
44th session of the International Conference on Education, whose theme provides me with an

opportunity to express UNESCO's renewed commitment to peace, democracy and human
rights.

First of all. I would like to express my whole-hearted gratitude to the Swiss federal
authorities and to those of the Republic and Canton of Geneva for the hospitality with which

they have honoured this Conference for many years. I would like to pay my respects to
Ms Brunschvig Graf, Head of the Swiss Delegation and member of the Council of State, and
through her to greet all the authorities of our host country.
I also welcome the presence of this exceptionally large number of ministers and deputy

ministers. This clearly indicates your concern for one of the most serious problems of
contemporary society and also shows that this Conference, by dint of its international
character, its remarkable continuity and the way it functions, is the most important
international forum for dialogue and discussion concerning education.

I would also like to greet the representatives and observers from non-Member States,
organizations of the United Nations system, intergovernmental organizations and nongovernmental organizations. Their presence is still further proof of the need for work in
common, for synergy, and for the building of new partnerships in educational action.

My thanks and my congratulations go to the Council of the International Bureau of
Education and to its President, Ms Ruth Lerner de Almea. The IBE Council, which was
responsible for preparing the Conference, took the initiative of introducing very important
changes into its organization so that we would have opportunities to talk together in a more
fruitful way and with more substantive results. As you know, we will have the chance here to
debate some fundamental problems such as how to build a culture of peace and the role that
education can and must play in this, how to promote tolerance and the non-violent resolution
of conflicts and what kind of citizenship we must fashion for the future. Debate, dialogue, the
exchange of information and experience will be the watchwords of our session. where open
discussion will be enriched as much by our doubts as by our beliefs.

Annex II - page 2

As you all know, this discussion began before today. In fact, this session of the
International Conference on Education was launched a few months ago at the time of the
regional preparatory meetings which it was the IBE Council's wish to hold as a further very
important innovation in the organization of this Conference. These regional meetings have
enabled you yourselves and your experts to play an active and direct part in the preparation of
the documents that you will be able to endorse at the conclusion of your work.
What have we learned during this process of discussion and consultation? The first thing

is that everyone is concerned at the upsurge of intolerance and extremism, the increasing
number of manifestations of racial hatred and the way in which discrimination and violence
have become everyday occurrences. No region is free from these problems. The reasons for
this upsurge are, of course, not the same in every place, but it is everywhere the product -of a
,mplex association of economic, cultural, political and social factors. The gulf that is opening
up between rich and poor, internationally and nationally, the collapse of the world order that
resulted from the 1939-1945 war, the inequality of population growth rates and the distress
afflicting many populations in the North and the South alike are some of the causes of this
disquieting trend. Above all, however, one should not forget that this upsurge of violence is the
consequence of the oppression in which several peoples have lived for decades. It manifests
itself when freedom of expression permits. Freedom is the prerequisite for living together in
peace, for understanding others, for equity and justice. Of course, .we have some very bad
examples but we also have some excellent examples which give us hope - the hope that comes
from El Salvador, from the collapse of the Soviet Bloc, from Namibia, Mozambique, South
Africa and the Middle East. Yes, we have some bad examples, but we have too some excellent,
very recent examples which make it possible for us to tell young people today that the true
peace, in justice and freedom, that it is UNESCO's task to construct in the mind of every
woman and every man, can be reached through dialogue, through imagination and through
concern for others.

We have also learned that education in general, and schools in particular, are not a
neutral area and are not remote from these problems. And education, which concerns the
family and the media as much as the school, and which concerns the whole of life, must today,
more than ever, demonstrate its ability to promote the values and behaviour necissary for the
training of citizens worthy of that name, its ability to promote a new equilibrium a Id the radical
social transformation that is needed so urgently as the third millennium dawns.
The discussions held at the regional meetings and the analyses put forward in preparation
for the Conference also tell us that curricula relating to peace, human rights and democracy

must overcome, as Madam President stressed a short while ago, the discrepancy between
rhetoric and reality, theory and practice. We know that many problems stem from the fact that
existing curriculs are not implemented. Nevertheless, the situation has changed greatly, both
within individual countries and at world level. We are Living in a time of transition and
accelerated change which calls for modifications to the traditional style of education. We must
therefore not apply the same kinds of curricula as in the past but chart new courses adapted to
the present-day social, economic, political and cultural contexts. We must devise new forms of
action by using that ability for creativity which is the hallmark of the human race. In order to
do so, let us take inspiration from the extraordinary words uttered by an extraordinary man,
Albert Einstein: 'In times of crisis, only invigination is more important than knowledge'.
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Madam President,
Ministers,
Ladies and Gentlemen,

In major international conferences such as this, we tend to speak of education in rather
impersonal terms. We present it as a process through which people pass. Yet, when we reflect
upon our own education, we do so in ways that are highly personal. When I recall my own
school years, for example, I think of them not as a process, but as an encounter with a series of
talented and devoted teachers who not only taught me, but profoundly shaped my values and
views - indeed, my very being.
Yet, while each of us reveres the particular teachers who helped us to get a start in life

and gave us a sense of purpose and direction, teachers as a group are often forgotten or
underestimated. They tend to be depicted as part of the educational problem rather than as our
only real hope for solving this problem. The fact is that improving education must go hand in
hand with improving the status and the level of professionalism of teachers and the respect that
society accords them. Teachers are not only the instrument of education; they are its spirit and
its soul. There can be no successful education without devoted teachers.

This is the message that UNESCO hopes to send in establishing today, 5 October, as
International Teachers' Day. The launching of this day, as many of you are aware, was decided
by the General Conference at its twenty-fifth session. Over 100 Member States have already
indicated their willingness - indeed, their eagerness to celebrate this day annually in a manner
appropriate to its purpose. The 5th of October has been chosen because it was on this day in
1966 that the ILO/UNESCC Recommendation on the Status of Teachers was adopted by the
international community. The Recommendation recognizes the crucial role that teachers play in
ensuring the well-being of society and the importance of giving them the conditions and status
to enable them to accomplish their assignment.

In declaring this International Teachers' Day, we would like to tell the teachers of the
world, at the same moment in time, that we are thankful to them for their hard work and
dedication and for the heavy responsibilities they bear in educating the children of today to
become the citizens of tomorrow.
It is especially fitting that we celebrate this first International Teachers' Day on the
occasion of the world's most important and longest-established international meeting on
education. It is particularly appropriate to do so at this session devoted to education for

tolerance, for attitudes such as tolerance are acquired more by example than from textbooks.
And what better person oatside the family to provide that example than the teacher? If our
schools are to teach us to be better people, not merely better informed people, they will need
to be able to call upon teachers who demonstrate in life, not merely preach in classrooms, that

they truly believe in peace, in tolerance and in justice. The better life that is our hope for
tomorrow will not come about by chance. It will have to be learned, and a key setting for such
learning is classrooms where the values we cherish and so urgently require are practised and
promoted.

UNESCO is facing up to the new educational and cultural challenges with the maturity
of experience and the boldness that the complexity of the present situation calls for. It is one of
my favourite sayings that risk without knowledge is dangerous, but that knowledge without
risk is pointless. This intrepidity is thus more necessary than ever at the dawning of the new
century, which promises to be full of hope. Education for international understanding has been
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one of UNESCO's priority objectives. We have promoted standard-setting instruments such as
the 1974 Recommendation that have played a vital role in the formulation of our educational
programmes, we have set up international networks of schools like the Associated Schools (of

which there are over 4,000 throughout the world), and, more recently, the inter-university
networks programme of co-operation, UNITWIN. We have encouraged innovations and pilot
projects, elaborated new teaching materials and endeavoured to raise the awareness of the
general public through a large number of publication activities. The new international situation

has tested our ability to adapt to emergency needs and we have responded with new
programmes aimed at the reconstruction of the education systems in countries devastated by
armed conflict or by natural disasters. We have given an answer to reflection about the future

and about the function of education and culture in the rebuilding of a future of peace and
democracy. All this experience is positive and is the great wealth and great richness that we
possess, but it also teaches us that the path we have to tread is terribly long and steep.

One thing we are sure of: the development of a culture of peace, meaning a culture of
living together in peace based on the principles of freedom, justice and democracy, sustainable
economic development, social equilibrium, tolerance, solidarity and respect for human rights, is
today a more pressing matter than ever before. There is no doubt that the balance based on

terror and the threat of planetary destruction that existed until only a few years ago, has
disappeared. The disappearance of the Opposing blocs and the end of the Cold War have given
rise to new expectations of peace and co-operation. But the Cold War must not be replaced by
a cold peace. The overcoming of the traditional rivalry that existed has led - precisely because
these were countries that were living under dictatorship and oppression to a resurgence of

age-old conflict.s and to others of a new stamp. We are daily witnesses to the spectacle of
ethnic and racial violence that we all believed overcome once and for all and that is again
prevailing in a way that is unacceptable for the stage of development that humanity has
reached. At the same time, new forms of tension are making their appearance and new ways of
waging war against which we are powerless, not only in practice but also and this is much
more dangerous from the moral and axiological point of view.

For all these reasons. UNESCO is called upon to play an active role in the development
of a culture of peace and democracy, based on the ability to resolve conflicts peacefully and
equitably, and in the renewal of strategies for action. It is not, and this I must stress, a question

of promoting the idea that peace can be based on the absence of conflict. Conflicts will
continue to exist and the culture of peace must therefore be defined by the ability to face up to
them constructively, on the basis of negotiation and participation. Above all, we must be able
to detect them at an early stage in order to deal with them at their roots and, if possible, avoid
them.

Our great task is to be the look-outs for the future, since in this way we shall be able to
anticipate and prevent. Prevention is the greatest victory since it is what avoids suffering and

avoids confrontation. But as a clinician who has worked on the prevention of children's
illnesses, I know very well that prevention is invisible. Successful prevention is not seen, and
what the eye does not see, the heart does not feel. We must therefore create this new culture of
the perception of the intangible and the invisible. and of knowing that to invest in prevention

and in the constaiction of peace is the best and the most profitable of investments. The
construction of democracy, peace and tolerance is a question of symbols, values and culture

and not only the result of economic or political agreement. Democracy is not given or
conferred; it is built day by day in each one of us and in our immediate circle. Democracy
implies participation and it is a saying of mino that I exist as a citizen only if I participate; if I
do not participate, I do not exist as a citizen. To participate and to count, not just to be
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counted, I must have access to knowledge and to education. Education is the corner-stone of
democracy because democracy is a way of behaving, a Way of being fashioned by conviction.
thought, advances and retreats. It is a culture because, for me, the best definition of culture is
our daily behaviour. Education must be for all, throughout life and not during a period of
schooling, because education is an opportunity that must be available to all citizens, all through
life. Only in this way, ladies and gentlemen, will we manage to include the excluded. Only in
this way, will we manage to reach those who today are unreachable, all those women and men
and all those children living in human settlements that we still cannot reach via the traditional
systems of education. When we think of information superhighways, we shall nevertheless
think of the narrow tracks of these villages, we shall think of the 600,000 human settlements
which still today have no electricity; and we shall approach this problem with imagination. We
shall think how we can, using unconventional energy sources, bring them this knowledge and
enable them to have interactive education, how we can reach the unreachable and include the
excluded.

The task is not an easy one, as you very well know. Achievements in the formation of
values and attitudes can be short-lived and require from us constant and renewed effort.
Circumstances have changed and that means that we too must change. We are faced with new
challenges which are creating new opportunities and therefore we are also faced with the need
to devise new solutions and strategies. During this time in Geneva we will have the chance to
discuss ideas, get to know opinions and relate our experiences which, I must stress, are the
most important thing that we have, and share our worries, concerns and illusions.

.Our only strength lies in words. The intellectual organization of the United Nations
system has no strength other than words, other than the ability to persuade, to demonstrate in
all areas of decision-making that education alone cart provide the human resources that are

essential for economic growth; that only by providing every woman and every man with
control over his or her own destiny can demographic growth be reduced; that only in this way
can we lessen poverty; that only in this way can we diminish the massive migrations which are
already taking place, which are set to be exceptional in the years to come and which could be a

source of confrontation and conflict. We are prepared for the past; we have rockets.
aeroplanes and submarines at our disposal for a war which is not even our Own; but we are not
on the other hand prepared to invest in education at all levels, in continuing education, in the

environment to prevent the deterioration of our ecological sulToundings and to leave our
children and their children with a fully habitable biosphere. We are not prepared to combat
violence, the violence which today also takes the form of the pandemics that kill thousands and
millions of people every day: malaria and AIDS. We are not prepared to dig a well in every
village so that millions of women will not have to go every morning and fetch a tew litres of

water on their heads. That is our battle today; that is our tight. It is, for example. the tight
against the abuse of drugs which kill. They are new wars and pew enemies; every day
thousands of young people die from addiction to drugs which destroy their brains and their
personalities. These are the wars of today which are killing us and in the face of which we are
defenceless. A far-reaching transformation is needed so that we can move on from peacekeeping and emergency humanitarian operations which call for a tremendous amount of
resources when the suffering has already occurred, to peace-building. We need to be able to
carry out the mission that the founders of I INFSCO gave to all of us, and especially to
ministers of education and to teachers: that of building peace in the minds of the women and
men of the world so that conflict and war can he avoided.
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Madam President,
Ladies and Gentlemen,

Today we are opening the 44th session of the International Conference on Education.
We have made it the day which from now on will be devoted to paying tribute to educators for
their unselfish work in favour of peace, democracy and social development. In a few hours'
time we will have the opportunity of making a very important award, the Comenius Medal, to
eight individuals and institutions, singled out for their work in education. Nothing could be
more appropriate then than to conclude this speech with a few words that the great teacher,
Comenius, uttered, I should stress, almost 300 years ago. He said:
'If we want inhumanity to give way to humanity, we must seek untiringly the means of

achieving that end. The means are threefold: first, people must recognize that it

is

unworthy of them to burden themselves and each other with hate for futile reasons; they
must, in a general way, forgive past disputes, injustices and injuries. We shall call this,

erasing the past. Second, none shall impose his or her philosophical, theological or
political principles on any other person; on the contrary, everyone must allow everybody
else to uphold their opinions and to enjoy in peace that which belongs to them. We shall
call this mutual tolerance. And third, all people must endeavour, in a common effort, to
fmd the best way of behaving and, to that end, must join their thoughts, their aspirations
and their actions. And thiS we shall call conciliation ...'. End of quote.

Let us be capable of erasing the hatred of the past, of keeping the future in mind, of
allowing everyone to enjoy what belongs to him or her and of finding, all of us together, the
best way forward to build a culture of peace.
Thank you.
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Opening address by Ms Martine Brunschwig Graf
State Councillor, Head of the Swiss Delegation

Mr Chairman,
Excellencies,
Distinguished Ministers and Heads of Delegation,
Mr Director-General of UNESCO,
Mr Director of the International Bureau of Education,
Ladies and Gentlemen,

Welcome to Geneva, on behalf of the federal and cantonal authorities and those of the
City of Geneva. It is a great pleasure to receive once again the most comprehensive world
forum on education, the International Conference on Education.
The general theme that brings us together for the 44th session of our Conference is not a

new one. Intolerance, racism, xenophobia and exclusion are unfortunately time-defying
realities. But in this paradoxical world of ours, where promising alliances go side by side with

the most disturbing of divisions, it is more than ever necessary to reassert the role of the

school, of training and of education. The school can and must be a driving force for
integration, the development of solidarity and ultimately the promotion of peace. The teaching
of democratic values and of human rights must become the pillars of any educational prc,cess.
We shall reaffirm this here; we shall also make commitments in this respect. Let us hope that
they will lead to constructive outcomes.

As ministers or officials responsible for education in our countries, we are by definition
the 'ministers of concrete action'. It is the pupils in their classroom and the teachers facing
them who are the object of our prime concern. In most of our countries, schools are becoming
increasingly multicultural. With a little care, the classroom can become an ideal laboratory for
learning the art of 'living together' and of respecting others, for tolerance, for the non-violent
resolution of conflicts an ideal laboratory for integration and the rejection of racism.

This of course implies certain attitudes among the teachers and a minimum of teaching
material. I should like to invite you at this point to pause for a few minutes in this conference
centre and look at the panels which illustrate what is being done here in Geneva and in Frenchspeaking Switzerland. The recent official publication of Odyssea and Kaleido the product of
a considerable effort of co-ordination between the French-speaking cantons illustrates the
spirit in which we intend to introduce into our schools the intercultural dimension, which is at
the very heart of tolerance and respect for others.
Voltaire, the tricentenary of whose birth we are celebrating this year, already urged in his
'Treaty on Tolerance': 'May all men remember that they are brothers!' . History, alas, has often
testified to the contrary, which shows how relevant our work still is today.

Whether one likes it or not, the school still remains the only focal point through which
the entire population passes; hence the impact of the education system on the way in which
young people perceive the world in which they are to live cannot be overlooked. The school. a
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place of dissension or unity? The choice is obvious: by calling for deeper reflection, it helps us
to find renewed energy for our action.
Excellencies,
Distinguished Ministers.
Ladies and Gentlemen,

I wish you every success in your work and a most pleasant stay in Geneva.

Cl.
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ANNEX IV

Opening address by Ms A. Inayatullah
Chairperson of the Executive Board of UNESCO

Madam President,
Honourable Ministers,
Mr Director-General,
Ladies and Gentlemen,

Fully responsive to the value of time, it is my privilege to take the floor on behalf of the
team of UNESCO's elected officers, because, indeed, we do work as a team, the Honourable
President of the General Conference and myself. The quantum and geographic spread of
UNESCO's activities being enormous, and UNESCO's responsibilities so demanding, we are
obliged to be selective in our participation in the Organization's activities. May I therefore

share with you, Excellencies, that this 44th session cf the International Conference on
Education was for us an obvious choice, because it furnished an opportunity both to be in the
midst of this galaxy of educationists, and also to enefit from .your wisdom on possibly the
most vital contemporary theme: education for peace, human rights and democracy. During this
century, two world wars brought in their wake death and destruction. Thereafter, the Cold
War's dilatorious military culture was contemptuous of democracy, popular participation and
human rights, and the post-Cold War situation has tnrown up a new form of localized strife,
.

hostility and barbarity. Across the globe, in arenas of conflict, peace-keeping forces have
moved in. Regrettable humanitarian emergencies have been responded to, and in other cases
the peace process is being negotiated. In any event, it is clear, these efforts are tenuous
because of the complicated economic, political, psychological, military and diplomatic
dimensions. And, indeed, it is in this context that the theme of this Conference is both timely
and relevant for us because through education UNESCO is mandated to secure peace in the
minds of men. It is therefore of the essenoe that, in our :earch for durable peace, UNESCO
gives new impetus to what may rightly be viewed as its substantial and substantive work in the
area of education for a global society. In seeking your indulgence, I would like to briefly dwell

on this theme. The Executive Board, Excellencies, has on the initiative, amongst others, of
Mr Ahmed Sayyad, President of the General Conference, taken forward the concept of the
culture of peace by giving it a centrality in our endeavour to achieve peace through universal
education and sustainable development. Our first premise is that education can secure peace if
it is imbibed in a global and a democratic culture. Therefore, within the context of a global
society, the education we need today, more so than ever before, is not just a sharing of
knowledge but an education which teaches people, particularly leaders, to share the world's
resources, be they physical, material, spiritual or mental, with each other. In other words,
education which promotes equality. Under the rubric of equality, I have no doubt you will in
your deliberations give central place to first, the concept of democratization of education as it
relates to the realization of the right to education, non-discrimination in education, and lifelong

education: and second, the notion of the relevance of education to work and employment,
whereby scientific and technological knowledge are securely embedded in the education system
and become an instrument for increased human productivity and improved living conditions.

Our second premise is that once education is involved in such a global, democratic culture,
then the third element of the Conference's theme - human rights - will be an easier goal to
achieve. Human beings who have access to education in which there is, as I have suggested, an
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equitable sharing of the world's resources with each other, will develop into a valuable human
resource, because they will emerge as value-makers who would not be shackled in illiteracy,
nor deprived of knowledge that empowers, but groomed to contribute to an interdependent
world. Such human beings would more likely than any be able to promote human rights, which
are independent, interdependent and indivisible and in which equal attention is given to the
achievement, promotion and safeguarding of civil, political, economic and cultural rights.
Further, concepts such as tolerance, consensus building, and respect for cultural pluralism will
be their cools. We refer to consensus which, in the building of peace, implies a wide range of
dialogue, where one meets the other, each transcending individual and national ethnocentrism,
clarifying and promoting understanding on the linguistic, ethnic, religious and cultural aspects
of life and living. We refer to a respect for cultural pluralism in which cultura: .olerance is not
based only on a passive acceptance of the right of other cultural groups, including minorities,
but implies, further, an active and empathetic knowledge of those cultures resulting in mutual
respect and understanding. With such education for a global society, each will not only share
with others the destiny of humankind but will also be responsible for it. Thus, we stand on the
threshold of the next millennium in the belief that justice must be the foundation of all social
and economic life.

In conclusion, Excellencies, this picture of true democracy and human rights constitutes
a process. UNESCO's efforts are prevehtive and long term. UNESCO's agenda, as contained

in the background document of this Conference, is an impressive array of difficult, but
challenging tasks, most outstandingly to promote the culture of peace through education. The
outcomes of this Conference are to be the Declaration and Framework of Action on Education
for Peace, Human Rights and Democracy. The Executive Board looks forward to receiving
these so that next week, as we begin drafting the next Medium-Term Plan, we ensure it will
reflect Khalil Gibran's words 'the true wealth of a nation lies not in its gold or silver, but in its
learning, wisdom and in the uprightness of its sons'. With these remarks, I would like to wish
you Godspeed in your work.
Thank you very much.

ANNEX V

Statement on International Teachers' Day by Mr Robert Harris
Executive Director, Education International

Madam President,
Mr Director-General,
Distinguished Delegates,
Fellow Educators,

On 5 October 1966, in Paris, a special Intergovernmental Conference adopted the
UNESCO/ILO Recommendation on the Status of Teachers. On that day, governments were
unanimous in their recognition of the contribution which competent, qualified and motivated
teachers make to each national society.
Unanimously, they adopted a recommendation which balanced professional
responsibilities and syndical rights, which defmed the conditions required for effective teaching
and learning.

Unanimously, they recalled that the right to education is a fundamental human right.

Nigh on three decades have passed. Yet that fundamental right to education is still
denied to some 900 million people, the majority of them women and girls.

Today, after many twists and turns of geopolitics and economic policy, a new consensus
has emerged. Policy-makers talk less today about education as a fundamental human right. But
there is a broad consensus that of all the forms of investment which a society can make in its
own future, investment in education is the most productive of all.
So the argument for education today is economic rather than normative.

And here is the reason for a great paradox. For even as our policy-makers support
education for all as an investment in the future, they also try to render that investment more
cost-effective. And that means cutting personnel costs, often through structural adjustment
packages.

That is why there has been a major drop in teachers' real income since 1980. That is why
tired old arguments justifying the acceptance of large claSses are trotted out again. That is why

there are moves to deprofessionalize teaching, through the hiring of unqualified personnel.
That is why privatization is advocated.

UNESCO has followed a different logic, one that we are convinced will turn out to be
the right one.
UNESCO holds that quality education requires quality teachers.

So last year Mr Director-General, you announced plans to establish a special day to
recognize teachers and their contribution to society.
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This is the first International Teachers' Day. Even as we meet here in Geneva, special
events are being held in the Member States of UNESCO around the world. And by next year,
we hope that there will be a system of special prizes which will give due recognition to
outstanding teachers.
This is an international conference of educators. All of us in this room know that there is
more to teaching than that which is defined by the calculation of cost-effectiveness. May I
quote the President of Education International, Mary Futrell:
'When the uncapped potential of a student meets the liberating art of a teacher, a miracle

unfolds. A special relationship is born. The relationship of teacher and pupil defies
definition. But it can leave an indelible imprint. Each of us has had teachers who have
made a lasting impression upon us. Many of us have had teachers who truly made a
difference in our lives, who instilled in us the love of learning. Teachers who cared about
each of their students, cared enough to insist that all meet the highest possible academic
and behavioural standards. Teachers who had a decisive impact on their students and,

thus, on the intellectual, cultural, social, political and economic development of their
nation'.
The message we articulate on this first World Teachers' Day is that education is not a
privilege reserved for the few but a right belonging to all. October 5 is for those who dedicate
their lives to the principle that learning gives rise to -liberty, that education is the life-blood of
democracy. For education provides the best prospect for the building of societies where people
learn to live together in harmony, tolerance and mutual respect.
How appropriate it is that the theme of this session of the International Conference on
Education should be related to the United Nations Year for Tolerance, proposed by UNESCO.
All the economic theories in the world, all the arguments about cost-effectiveness, fall by the
wayside when we consider the tragic consequences of intolerance and discord pushed to an
extreme; when the social fabric is ripped apart.

Then we must recognize that investment in education - not just narrow productionoriented training, but education in its broader sense, education which is the subject of this
Conference, the education of the founder of this Conference, Jean Piaget that kind of
education is an investment not only in the economic development of each society, worthy as
that objective might be, but indeed in its very survival.

When we consider education in this sense, we again recognize, as the authors of the
UNESCO/ILO Recommendation did in 1966, that:

'Since education is a service of fundamental importance in the general public interest, it
should be recognized as a (public) responsibility ...'.

There is much to be discussed about how this responsibility should be exercised in the
best way for all citizens. We must debate together how best to achieve quality education for
all.

Let this debate go forward and involve all the partners in education - the teachers and the
parents, future employers and the trade unions, and the students themselves.
Governments stated, when they adopted the Recommendation in 1966, that:
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'authorities and teachers should recognize the importance of the participation of
teachers, through their organizations [in measures] to improve the quality of the
education service ...'.
No measure, not even the question of salaries and conditions, important as that is, would

have as great an effect on the morale and motivation of teachers as the sense that they are
genuinely involved in measures to improve the quality of education and to extend equality of
opportunity.

The word 'reform' has been much abused in recent times. It has been captured by the
narrow economic viewpoint. Let us talk rather of education renewal. Let us talk of partnership
for better education.

The next International Conference on Education in 1996 will be devoted to the role of
teachers facing the challenges of social and educational change. By then, 30 years will have
gone by since the adoption of that historic document whose anniversary we mark today with
the launching of World Teachers' Day. There would be no better testimony to the role of
teachers than to announce in 1996 that in all countries genuine steps had been taken to involve
teachers in a new partnership for better education for all our children and for all young people
around the world.

Mr Director-General, let our partnership, the partnership between UNESCO and
Education International, also become a partnership in each nation, between public authorities
and teachers - a new partnership to promote public schools today for a better world tomorrow.

ANNEX VI

Opening address by Mr I. Pi lip
Minister of Education, Youth and Sports, Czech Republic and
Chairman of the 44th session of the
International Conference on Education

Your Excellency Mr Director-General,
Excellencies,
Ladies and Gentlemen,
Dear Colleagues,

First, I would like to express my sincerest appreciation of the honour afforded to me by
your electing me President of this very important event. It is an honour and a privilege for me.

In this disturbed world of ours in which higher values seem to be receding in both
individual and national priorities, there is no doubt that it is only education that may gradually
replace the growing void in spiritual and moral values, and help us to face the new threats and
challenges of the present as well as of the near future. I have the greatest confidence that this
session, in which all participants are devoted people of great integrity, will contribute and
contribute not only by words but also by deeds - towards this aim. Common conclusions and
plans of concrete actions are really needed in our time when new democracies are emerging
and more countries are torn by discord, in which racism, intolerance and xenophobia often play
the key role. This makes the role of international understanding, help and co-operation more
important. They fall into the field of education and mutual understanding. It is my deepest wish
that this session can really contribute to all these questions, to all its plans and that it shall be
very constructive, very open, but also containing some spontaneous discussion, and I will try
to do my best to contribute towards this aim.

Your Excellencies, ladies and gentlemen, I wish the 44th International Conference on
Education the best of success. I thank you again for the honour of electing me and I am
looking forward to our common, and I hope hard and successful, work in the next hours and
days.

Thank you.
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Closing address by Mr Federico Mayor
Director-General of the United Nations Educational,
Scientific and Cultural Organization
(UNESCO)

Mr President,
Madam Councillor of State, Chief of the
Government Department of Education,
Ministers,
Your Excellencies,
Ladies and Gentlemen,

As the work of this 44th session of the International Conference on Education comes to
an end, a session that has made its mark in more ways than one, I should like to thank you all
for the high standard of debate and for the results achieved. Those results are due in the first
place to the authority, courtesy and spirit of understanding with which, Mr President, you have
conducted the proceedings of the Conference and I thank you most sincerely. My thanks are
also due to the Vice-Presidents of the Conference, the Rapporteur-General, Mr Abdel Fattah
Galal, and all those who led the discussions in the round tables.

Allow me to express my gratitude for the considerable amount of work that has been
done by the government experts and, more particularly, by Mr Yves Brunsvick, Honorary
President of the IBE Council and Vice-Chairperson of the French National Commission, who
placed the wealth of his long international experience at the disposal of the Conference. Nor
can we forget the efforts of the working groups and their Chairpersons, Mr Akiko Chiba and
Mr Peter Whitney, who helped to finalize the texts that you have adopted. Please accept,
therefore, distinguished ministers, ladies and gentlemen, my very.sincere.thanks.

Lastly, a special word of appreciation is due to the IBE Council and its President.
Ms Ruth Lerner de Almea, for the innovative spirit in which this new pattern of organizing the
work of the Conference was devised and prepared.
This new approach is one of the main ingredients that have made this session particularly
meaningful. It is the product of the drive for change conducted by the IBE Council in order io

adapt the concept of the Conference which is a unique world gathering to the new
requirements and new expectations. Although much remains to be done to perfect the new
formula and apply it in full, all in all we can be satisfied with the way in which it has been
applied during the present session thanks to the efforts of the 1BE Council but. above all,
thanks to all of you, heads of delegation, delegates and representatives of governmental and
non-governmental organizations.

One of the main innovations brought in by this new approach is what we have called the

'major debates' with the guests of honour. It has enabled us to have with us the Executive
Director of UNICEF, Mr James Grant, and the Chairman of the International Commission on
Education for the Twenty-First Century, Mr Jacques Delors. Their participation and their
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contributions have helped to expand our view of educational issues as they interact with other
major problems of our time and the challenges that await us in the years to come. Speaking
personally and, I am sure, on your behalf, I should like to express our gratitude to them once
again.

Perhaps more than previous sessions, this one has mirrored the complexities of our
world, the extreme diverF;ty of people's situations, the distinctiveness of their 'various
sensitivities. It has done so largely by virtue of the issues tackled during the session and the
eminently ethical nature of the questions raised. And yet it seems to me that we have seen a
broad convergence of aspirations and approaches. This is, I think, particularly important if we
are to move forw,trd to greater mutual understanding and closer co-operation. The regional
presentations, another innovation brought in at this session, have also contributed much in this
connection and I should like to thank the chairpersons of the preparatory meetings for the
quality of those presentations. At the same time, it is clear that the national reports presented
by the Member States at each session of the Conference have lost none of their importance for

the Organization and for all the participants, since they represent a valuable source of
information on the development of education in the various Member States. It is clear that the
new approach seeks to consolidate the collective record of education all over the world that
the IBE represents. I therefore urge all ministers who have not yet produced their national
reports to do so as soon as possible. Shared experience is our common wealth.
Mr President,
Ministers,
Delegates,

Promoting non-violence everywhere. Encouraging attitudes of understanding and
acknowledgement of diversity and differences. A constant awareness of other cultures and
future generations. You have spoken of efforts in the sphere of civic education; you have told
us how, in every country, training in universal values is being introduced into the educational

process; you have explained how you are trying to place these points of convergence, the
universal landmarks of justice, liberty and equity, as markers for educational techniques and
teaching methods. In short, you have spoken of peace, the kind of peace that must be built in
people's minds ever: i ,y through education, through development, through a fairer
distribution of wealth within and between countries and through sharing, so that a contcxt of
war may gradually give way to a setting of peace and so that we can successfully manage the
transition from a culture of war to a culture of peace. The line of inquiry launched in 1989 in
the heart of Africa at Yamassoukro, where this expression was first employed, has been
translated into field programmes through the determination of Member States, and this
Conference has just added a noteworthy contribution to that endeavour.

The culture of peace comprises all ethical and aesthetic values, habits and customs.
attitudes towards others, forms of behaviour and ways of life that draw on and express:
respect for life and for individuals with their dignity and rights;
rejection of violenco:

recognition of equal rights for men and women; and

upholding of the principles of democracy, fret_ dom, justice, solidarity, tolerance, the
acceptance of differences, and understanding both between nations and countries and
between ethnic, religious, cultural and social groups and individuals.
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The culture of peace also implies a spirit of mutual respect and acceptance between
cultures, ideologies and beliefs.

It is a set of conviction:,, a moral code and an individual and collective frame of mind, a
way of being, of acting and reacting. Neither contemplative nor passive, it can only be active,
effective, enterprising and innovative.

The debate that has just taken place confirms that the culture of peace is a vast concept,
multidimensional and global. It includes efforts to maintain peace and prevent armed conflicts
and violence, and efforts to build peace, not only between States but also between ethnic.
cultural and religious groups. This goes well beyond the traditional concept of international

peace to incorporate intranational peace. It is also closely linked to efforts aimed at
establishing, building up and consolidating the only environment in which this concept can
develop and survive: that is, democracy, in which human rights indeed, all rights may be
upheld. It is with such a prospect in mind that you referred in your statements to the
elimination of poverty and its accompanying ills (a real public disgrace), and to the
improvement of living conditions for'the underprivileged. These are the pre-conditions for the
transition in which we are all involved, and you emphasized in that connection the decisive
importance of long-term policies and activities for human development in establishing such a
culture of peace On a sound basis.

One of you also remarked that the culture of peace was synonymous with a culture of
life. Another pointed out that its development was bound up with language policies, with the
ximary form of cultural expression language through which we communicate with our
parents, and that this culture implied an unremitting struggle against exclusion and prejudice.

Mr Delors in his address referred to the fiftieth anniversary of the United Nations and of
UNESCO. As you know, at its twenty-seventh session the General Conference adopted an
important resolution on the subject of.that anniversary, setting it in the context of the transition
to the twenty-first century: for these anniversaries fall shortly before the beginning of a new
century and a new millennium. The great changes that have occurred and that are still under
way worldwide are the harbingers of new challenges. For that reason, the General Conference
stressed that the celebration of the fiftieth aimiversary of the United Nations and of UNESCO

should be used to

full

advantage to promote their refoundation and to prepare our

organizations for new demands and new aspirations by anticipating these.

I should like to point out in this connection that your new, more dynamic style of
conference is already geared to this prospect. I feel that it is important here to stress your
unanimous view that the decisive role in the establishment of a culture of peace falls to
education in the widest sense of the term, education in every form and at every level, education
for all at every age.

How great, therefore, is the responsibility of teachers and educators in general and all
those who are assembled here today: your responsibility and ours, all of us together. When you

return home, pass on this message to all city mayors and all schools, through the media. of
course, but also through your own action. Mr Minister of Bolivia. I have read with pleasure the
.journal that is sent to all the teachers in your country and I am sure that it is an important
vector in this work of promoting awareness. Another essential force is the teachers'

association: we have had the pleasure of meeting here the officials of several major
associations, and we are aware of the decisive mle that they play in the mobilization of the
educational community and will be called on to play in spreading the message contained in the
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Declaration and the resolution that you have just adopted, as well as in the Framework of
Action of which you have taken note.

For a great many reasons, prominent among which is the importance and growing role of
education in the broadest sense of the word, the responsibility of governments, educators and,
in a democratic system, civil society is constantly on the increase. We must therefore look for
new paths and new forms of action, and increase the scope of educational action through new
partnerships. Whether at national or at international level, such new alliances will help us to use

our knowledge, our experience and our resources to greater effect in implementing the
provisions that you have adopted. Now is the time for you, and for all of us. to act.

You have adopted a fine Declaration and taken note of a Framework of Action. The
former sets out major policies; the latter recommends ways and means. It is now for each one
of us to make them a reality. Let me repeat: now is the time for action.
Mr President,
Ladies and Gentlemen.

The Framework of Action that you have adopted indicates clearly that the strategies
cannot be the same in different cultural. economic and social contexts. Familiarity with and
adaptation to specific local conditions is one of the prerequisites for the success of our action
plans. At the same time, I would insist on one point: means cannot be divorced from ends. In
other words, we cannot promote peace, human rights and democracy by using methods and

strategies that are not themselves peaceful and democratic. There can be no cultural or
economic justification for the use of methods that are violent or coercive, or that promote
excl usion.

This call to action is addressed to all but especially to those who are better off. The
solidarity about which we have said so much in the last few days should start with the most
powerful, at both the national and the international level.
hi the last few days, we have had an opportunity to become acquainted with a very wide

variety of experience, situations and approaches. One case, however, deserves a special
mention: the reconstruction of the Rwandan education system. Rwanda is a glaring example of

errors committed by all sides in the past. For that reason. I appeal to the international
community to help that country. It !las already done so, especially in reaction to the images
from Rwanda that have moved us all. And we all feel somewhat involved, somewhat guilty,
and have therefore responded with acts of solidarity, even though the cost in lives and suffering
was already oveRvhelmMg. I therefore believe that the time has come to launch an appeal for
the reconstruction of every form of education in Rwanda on new foundations that will express
that culture of peace which is our hope for the future.

In conclusion, ladies and gentlemen. I hope that the draft resolution which has been
formulated in the presence of the Minister of Education and Highei Education and the Minister
of Culture representing Rwanda at the Conference. will be adopted unanimously.
Mr President.

This year we are celebrating the twenty-fifth aimiversary of the IBE's integration with
UNESCO. The success of this Conference ftilly demonstrates the role of record-keeper and
guardian that the International Bureau of Education can and must play in this great qualitative
and quantitative effort one that tills us with hope on the eve of the new millennium. In
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celebrating this silver wedding, the 25 years of partnership between UNESCO and the IBE,
should like to pay tribute to those who, from its inception in the days of the League of Nations,
fought boldly for human dignity, before the terrible storm of the Second World War swept

everyone away, destroying everything: all those who have worked and work now in the
International Bureau of Education, from the least known to the best known, such as Jean
Piaget, Pedro RossellO and Leo Fernig, to name just a few of all those who deserve to be
mentioned.

Ladies and Gentlemen,

It is unusual for the Director-General to praise the dedication and efficiency of his
colleagues in public. If I make an exception here in-referring to Juan Carlos Tedesco and all the
members of his team, it is because I consider that his work warrants it and because I hope that
this recognition before the Conference as a whole will stimulate his future work and that of
those collaborating with him on this task.
Mr President,
Ministers,
Ladies and Gentlemen,

How else could I conclude these remarks except by talking about teachers. From the
very beginning of our Conference, the opening of which coincided with the celebration of the
first International Teachers' Day, participants have emphasized the special role of the teacher
in promoting peace, human rights and democracy and in developing in every individual a sense

of universal values and types of behaviour upon which a culture of peace rests. I wish to
receive from you as many suggestions as possible in order to enhance worldwide the role and

status of teachers. Suggested initiatives, together with those already proposed such as the

teacher's oath, could be submitted for further consideration to an eminent group of
educationists. I will do my best, I repeat, in order to take into account the suggestions received

from each country concerning this tribute to be paid annually to teachers and what they
represent not only for education but for national and international life as well.

Finally, ladies and gentlemen, allow me to thank you all for your presence, for your
advice, for your interventions, not only in this hall but also in the meetings that I had with you.
My conclusion then will be an expression of deep gratitude. I can tell you very sincerely that I
and my colleagues have learned a lot from you. We now know better what to do, how to do
it, and I think that all of us are better equipped to implement the decisions of this Conference
when we return to our offices. I wish you all a good journey home. Tell your colleagues in
government, tell the educators, the intellectuals, the journalists of your country, tell your family
too, that here in Geneva we have agreed that only through education can we reduce the gap

between the haves and the have-nots, only through education can we improve living
conditions, curb population growth in short, only through education can we enter the new
millennium with hope rooted in knowledge and dreams. Tell them that we now know that the
word is more powerful than the sword. That we will win. That in order to progress in this
crucial transition from a culture of war to a culture of peace. we have decided to include the
excluded and to reach the unreachable. We have decided to incorporate and reinforce every
day in our lives three key attitudes: caring, sharing and daring. Thank you very much for your
attention.
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Closing address by Ms Martine Brunschwig Graf
State Councillor, Head of the Swiss Delegation

Mr Chairman,
Excellencies,
Distinguished Ministers,
Ladies and Gentlemen.

Our Conference is almost at an end. We have spent several days in meeting, reflection
and discussion. The time for speeches is over and the time for assessment has not yet come.
My message will therefore be brief and. I hope, a warm one.
The end of a conference which has brought together hundreds of people inevitably gives
rise to many different feelings - a mixture of relief, regret and satisfaction.
Relief certainly for all those who have borne responsibility for this Conference. UNESCO
of ccurse, but above all the International Bureau of Education, its Director, Mr Tedesco and
all his collaborators, who have shouldered the heavy burden of preparing and accompanying
our work. The task was an onerous one and we wish to thank them for having spared neither
their time nor their energy in accomplishing it.

Relief also for those who have had the difficult assignment of preparing the texts which
ernbody the tangible results of our work. To all these backstage technicians and workers we
express our gratitude.
Among the regrets I should like to place first of all the lack of time, which prevented us
from continuing our talks and taking matters up in greater depth.

We also regret that the new structures of the Conference did not allow us to hold a real
debate, to compare points of view and to exchange our opinions and experiences more simply.

more spontaneously and more frankly. All participants attending this event are rightly
concerned to highlight the actions and programmes in their own countries. They are eager to
express their pride and their concern. And in this way we all grasp more clearly the diversity of
regional and national realities. We have listened to each other: we have still to respond. The
theme selected this year has shown us this. We have our differences, which find expression in
our addresses. We have yet to learn how to cope with them in debate in order to become fully
aware of our aims in education. If we raise these questions today it is on account of the hopes
we place in these international conferences on education. We would like them to be a focus of
genuine learning, a source of inspiration for solving problems. The experience we have gained
here will undoubtedly eniible us to progress further in preparing future sessions.

Of course we also have feelings of satisfaction here today. The ICE has proved once
again to be a unique forum, irreplaceable for education at world level and for UNESCO itself.
The documents which we examined this morning encourage us to give clearer and more
concrete form to the ideals which we uphold those of education for democracy, respect for
human rights, sustainable development and peace.
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Ladies and Gentlemen, Dear Friends,

The time has come to bid each other not 'farewell' but a cordial 'au revoir'. Geneva and
Switzerland have been happy and proud to receive you for these few days. The best wishes of
the Genevan and Swiss authorities go with you. We shall all return to our daily tasks, but this
week will have given us .fresh energy to face them. It is always easier to move forward when

we know that our efforts are shared, are sustained by others everywhere in the world. An
African minister said some time ago that ministries everywhere were unfortunately tending to
become 'ministries of fear and sleeplessness' whereas they should be 'ministries of destiny'.

It is this thought that I should like us all to take away with us, and I express once again
my best wishes for a safe journey home. May your action on behalf of education meet with
every success, for the benefit of children throughout the world.
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Closing address by Mr 1. Pi lip

Minister of Education, Youth and Sport, Czech Republic and
Chairman of the 44th session of the
International Conference on Education

Your Excellency Mr Director-General,
Members of the Executive Board,
Madam President of the Council of the International Bureau of Education,
Ministers,
Excellencies,
Heads of Delegations.
Ladies and Gentlemen,

We have proceeded to the very last minutes of our session. Let me express to you again
that it was a great honour for me to be elected President of the 44th session of the
International Conference on Education, which was focused on the appraisal and perspectives
of education for international understanding. In this connection, I would like to express my
cordial thanks to the Council of the International Bureau of Education, the Secretariat of the

Conference, the President of the meeting of Governmental Experts, and the elected expert
groups for their very hard work in preparing the just-approved documents and the Draft
Integrated Framework of Action on Education for Peace, Human Rights and Democracy, as
well as the resolution.

I am sure that I express the feelings of all of you that the introductory, inspiring address

of His Excellency Mr Federico Mayor, Director-General of UNESCO, was of great
importance for our four days of intensive work. The spirit of mutual collaboration, solidarity
and responsibility in his address was visible in the majority of contributions presented by the
heads of delegations from all parts of the world. The spirit of tolerance during the last four
days in this hall presents a real opportunity for all of us - for all of us responsible for educaticn
in our different countries. A real opportunity to make human rights a practical part of the
educational 'process. Nevertheless, this was underlined in both of the contributions by the
honourable guests of this meeting, Mr James Grant, Executive Director of UNICEF, and Mr
Jacques Delors, President of UNESCO's Commission on Education for the Twenty-First
Century. At the same time, it was a great pleasure for me to congratulate you all, as well as
UNESCO, for an excellent realization of the procedures of this Conference, which made our
meeting easier and more efficient. I think we had an open discussion: we were able to follow
the rules of our meeting and through this we also showed a particular responsibility towards
others and towards our societies.

In approving the aforementioned documents, the 44th session of the International
Conference on Education points out our perspective for future activities. Allow me to express
my personal hope that the 45th session of the International Conference on Education will be
able to present positive results, such as decreasing xenophobia and violence.

Ladies and gentlemen, I would like also to mention that we started or deepened two
important traditions. The first one, which has been mentioned several times, is International
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Teachers' Day. I think that this is a way to show our appreciation of the work of teachers,
because all the real values can be given or mediated by people. In my deepest opinion,
techniques and technical tools cannot mediate the most important values as perfectly as they
could be, the values that mankind has built upon, including tolerance and humanity. And it is
very important to put stress on this, even now, when teachers are among those who are
suffering from attacks and violence.

It was also an important moment of this Conference to follow the tradition set up at the
last .UNESCO General Conference: the tradition of the Comenius Medal. This is not just
because of the tradition and ideas of Comenius himself, but also because it gives us a chance to

reward people who have done a lot, that have canied out concrete deeds helping concrete
pupils, thus helping to improve education systems in different parts all over the world. And it is
great, because concrete steps are somethina we urgently need.

The meetings and gatherings of policy-makers and experts can and must Open the door:
they set the aims and framework.

But now the important moments are about to come. These are the realization of our
conclusions and further steps and actions in our countries.

Your Excellencies, ladies and gentlemen, let me also repeat the case of a country that
illustrates the importance of huManity, tolerance and human rights, which is Rwanda. It has
already been mentioned by the Ministers and the Director-General that we should once again
repeat the importance of international help to this country. and that we should continue to look
for concrete steps that we could carry out for this country, as well as for its inhabitants who
are in such deep troubles that we can hardly imagine them in other parts of our world. Ladies
and gentlemen. I find it very important to take an imerest in such cases, because it is very
important not to forget about the troubles of peoples elsewhere in the world; it is our human
responsibility, a responsibility not just for our own destiny or our own country but also for
mankind all over the world.

Your Excellencies, Ministers, Heads of Delegations, thank you ail for your co-operation,

support and understanding. I declare the 44th session of the International Conference on
Education closed.
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ANNEX X

Round table: Economic globalization and educational policies

This round table was organized by NORRAG the Northern Research Review and
Advisory Group, a network of persons and organizations belonging to the worlds of research,
co-operation agencies and non-governmental organizations that contribute to the development
of practical and useful exchanges between these partners in the context of educational policies
for the 'South'. The debate was animated by:
Mr D. Ghai, Director of the United Nations Research Institute on Social Development
Ms M.A. Duci, Head of the Training Policies Service at the International Labour Office

Mr W. Haddad, World Bank

Mr M. Ndoye, Minister in Charv, of Literacy and the Promotion of National Languages.
Senegal.

The trend towards a 'global economy' is not new. The present globalization of the
economy is the third stage of a process that began with the internationalization of economies

following the expansion of exports, continued with their transnationalization through an
increase in the number of foreign production and investment sites and which is leading
nowadays to global networks of production and information.
The global economy has three main characteristics:
markets are increasingly unified;
businesses are becoming global;

the institutional and legal framework is frequently ill-adapted to this situation.

For over a century, education has been strongly associated with national objectives and
structures. The globalization of the world economy has a multitude of repercussions. In the
first place, supranational organizations are in competition with the State as far as the control
and supply of money and capital are concerned. In the second place, they reduce the State's
capacity to limit the information available to the general public and to groups opposed to the
State's hegemony. Lastly, these organizations provide an alternative for training in culture and
values.

More precisely, globalization affects education in four ways:

greater competition develops between the
or,anizations and the schools;

values transmitted

by

supranational

education systems are confronted with more and more difficulties in providing the
training that companies require;

supranational companies have strongly encouraged a reduction of State control over the
content and management of public education, and have favoured a greater say on the

part of groups for whom national cohesion is not necessarily an objective (parents,
teachers and ado t inistrators);
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Supranational organizations (not necessarily business enterprises, but the United Nations

and regional political groupings as well) often have a direct impact on national
educational decisions.

The presence of partners in the field of education from the world of business is not new.
What is new is the considerable multiplication of schools designed to respond to the social
demand for a 'good' education which public schools are no longer able to satisfy.

These different influences associated with economic globalization obviously affect
educational policies and systems throughout the world:

they are today confronted with new restrictions arising from the complexity of
educational situations resulting from globalization: an increase in the flow of people,
knowledge and qualifications;

countries and societies should increase their human resources, whereas they are less and
less able to do so;

the very nature of education is challenged by globalization to the extent that it is often
first presented in economic terms during which the human and cultural dimensions of the
educational process become obscured.

More information on this round table is available from: NORRAG, do Mr M. Carton.
IUED. P.O.B. 136, 1211 Geneva 21, Switzerland.
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ANNEX XI

Round table: Education for tolerance and mutual understanding:
the role of religions
In both the past and present there has hardly been a war or conflict without religious or
ideological implications. It is therefore an important issue to ask what religions can contribute
to an education for tolerance and mutual understanding.

Invited to this round table by the organizer

the World Conference on Religion and

Peace
the following educational experts of the different world religions gave their
contributions: Dr A.T. Ariyaratne (Buddhist/Sri Lanka); Professor Ms Beyza Bilgin
(Muslim/Turkey); Mr Trevor Finch, M.A. (Bahai/United Kingdom); Dr Vinu Aram

(Hindu/India); Professor Dr Johannes Liihnemann (Moderator
Marcus (Jewish/ Switzerland).

Christian/Germany); Ms Jana

They answered the following questions:
1.

What are the motivations for tolerance and mutual understanding given by my
religion?

2.

What problems and challenges are at present from my point of view
education for tolerance and mutual understanding?

3.

How is my religious community involved in initiatives and projects for tolerance
and mutual understanding?

4.

What are from my point of view - the major necessities and tasks in improving
education for tolerance and mutual understanding?

facing

In addition, Professor Dr Abdelfattah Amor, Special Rapporteur on Religious
Intolerance at the Centre for Human Rights, United Nations, Geneva, pointed out the need for
educational efforts to overcome religious intolerance. He considered religious extremism as a
major threat to peace.

Dr Ricardo T. Gloria, Minister of Education, Culture and Sports of the Philippines
brought in the layman's perspective concerning education for tolerance and mutual
understanding by religions.

In the ensuing discussion, it became evident that various religions, despite different
motivations for tolerance and mutual understanding, created a strong impetus to recognize life
on our planet as a whole, to respect all men and women on Earth and to achieve solidarity with
them.

As a main challenge, it was mentioned that religious education has to face tendencies
towards fanaticism, and a loss of any sense of orientation in ethics and religion. It was stressed
that there are different ways of overcoming intolerance and fanaticism in different religions of
the world in their specific religious, cultural. economic and political contexts.
One of the main reasons mentioned t'or fanaticism and loss of orientation .was that there
are so many situations where people do not have the strength and the ability to give children
the love and the affection they need.
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It was asked how the problem of truth claimed by religions can be reflected in a way
which does not exclude respect for Other beliefs. The following proposals were made:

Education for tolerance and mutual understanding from the religious point of view needs
a closer examination of what all religions advocate, such as love, compassion, unity, the
Golden Rule.

Religions should be represented in school-books (including textbooks for history.
geography, etc.) in a differentiated and careful way.

Backuound knowledge of one's own religion and its ethical principles is a prerogative
for real tolerance and a help to overcome indifference as well as prejudices.

Religious communities as well as public education should help to find a new type of
encounter in which people of different faiths and their values and ways of life are
respected.

Young people should get to know the thoughts and deeds of personalities from different
religions that are examples of concrete tolerance among religions.
Interreligious encounters and organizations are to be supported.
Educating the educators is of major importance. Particularly in teacher training and in in-

service training, basic knowledge in the field of religions, ethics and values is to be
included.

Religions themselves were asked to take the main United Nations' declarations
concerning tolerance and religious freedom seriously.

For more information on this round table please contact: World Conference on Religion
and Peace, European Secretariat. 14 chemin Auguste-Vilbert, 1218 Grand-Saconnex, Geneva,
Switzerland.

ANNEX XII

Round table: The UNESCO Associated Schools Project: a viable network
to promote education for peace, human rights and democracy
This round table, organized by the German Commission for UNESCO in co-operation
with UNESCO, examined some of the innovative activities conducted through the Associated
Schools Project (ASP) in favour of peace and international understanding. The round table was

moderated by Wolfgang Reuther (Germany) and Elizabeth Khawajkie (UNESCO); Rene
Romero (Philippines) served as Rapporteur.

It was recalled that the ASP network is designed to have a multiplier effect whereby its
innovations are to be incorporated, whenever possible, into the mainstream of the education
system for the benefit of others. Three innovative ASP projects were presented.

Siv Se llin (Sweden) spoke about the Baltic Sea Project (BSP) which was launched by
Finland in 1989 with a view to establishing a chain of schools around the Baltic Sea in order to
develop educational approaches in favour of environmental education, intercultural learning
and sustainable human development.

Cecila Kwaw-Swanzy (Ghana) explained the participation of her country

in the

UNESCO Interregional Project on Education and Craft Professions which aimed to sensitize

young people to the value and importance of craft professions as an integral part of their
cultural heritage.

Victor Emmanuel Cabrita (Senegal), Principal of the Cours Ste. Marie de Hann, gave a
wide range of examples of how his school imparts education for peace, human rights and
democracy.

Two examples of how ASP operates at the national level were given. Flor Trigueros
Amador explained that Costa Rica joined ASP in 1981 with a few schools and today there is a
network of some 60 schools located throughout the country, including zones inhabited by
indigenous people. Wolfgang Reuther pointed out that Germany was involved with ASP from
the outset in 1953 and has extended progressively the network to some 80 schools; there is a
waiting list for others to join. Communication anongst participating schools is ensured through
an illustrated and well-documented newsletter, 'Forum'.

Several of the delegates provided information on effective ASP initiatives in their
countries. The delegate from Spain indicated that, in the light of the highly successful Baltic
Sea Project, his country launched a similar project on the Mediterranean Sea.

Attention was drawn to the grass-root and pilot character of Associated Schools.
Ingredients for making ASP a successful network at the national level include first and
foremost, human resources, teachers willing to take part in the project, active student
participation in planning and implementation of activities, and an ASP National Co-ordinator.

With regard to future ASP priorities, the following were suggested: making networking
at different levels more systematic, i.e. local, national, regional and international; adequate
communication channels between these levels and regular evaluation for improving the quality
of ASP work on the basis of common criteria.

In the course of the round table a proposal was made to launch a new international
'School Partnership Programme' which would enable schools in peaceful situations and
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benefiting from sufficient resources to establish a medium/long-term partnership with schools
in difficult situations in order to provide urgently needed assistance.
For more information on this round table, please contact: Mr Wolfgang Reuther, Deputy
Secretary-General, German Commission for UNESCO, 15, Colmantstrasse, D 53115 Bonn,
Germany; or Ms E. Khawajkie, ED/HCI, UNLsCO, 7 place de Fontenoy, 757(X) Paris, France.

ANNEX XHI

Round table: The mutual teaching of foreign languages: an element
in international understanding

On behalf of the Latin Union, which had organized this round table, Mr Philippe
Rossillon, Secretary-General of the organization, opened the meeting by stressing the
importance of the teaching of foreign languages in today's world. Faced with the globalization

of markets and multilingualism, he suggested the need to diversify the languages taught at
school.

For his part, Mr Murilio de Ave Ilar Hingel, Brazilian State Minister of Education and
Sport, developed the idea of a linguistic policy and described the extent to which Brazil has
nowadays pursued the teaching of a multitude of foreign languages following the breaking
down of international barriers, the need for a cultural dialogue between peoples and the need
to expedite commerce. For the Brazilian Minister, what was most important was the role of
foreign languages in the development of a 'civic sense', in other words, in enhancing a diverse
and democratic conscience.

Mr Corradini, Joint Chairman of the Italian National Council of Public Education, spoke
of a draft law designed to make the teaching of two foreign languages at secondary school the
norm.

The Director of Curricula in the Spanish Minisay of Education, Mr de Blas, speaking
about language teaching in Spain, indicated that, since 1990, a foreign language can be learned
at primary school and a second foreign language at secondary school, though neither are
obligatory.

Ms Blanche-Benveniste, a professor at the University of Aix-en-Provence (France),
described the outcomes of her research on the project EUROM 4. This project, which brings
together four European universities Aix-en-Provence, Rome, Lisbon and Salamanca - intends
to demonstrate that the similarities between some Latin languages (French, Italian, Spanish and
Portuguese) may be used to accelerate the learning of foreign languages.
Ms Krieger, professor at the University of Rio Grande do Sul (Brazil), was interested in

the instruments of translation and modern technology. The case of Brazil and the other
countries of MERCOSUR was used to illustrate her words about the problems of
multilingualism and the setting up of terminological data bases. She noted that the usefulness
of these data bases depended on good teaching of these languages, but she also stated that the
teaching of foreign languages prospers in turn from technical expressions borrowed from a
variety of disciplines.

The representative of Lesotho expressed the doubt that educational curricula will be
overloaded if a second language is added at the secondary level.

The representative of India also took the floor to state that the dominant role that a
particular language may play at the global level should not be determined solely on the criteria
of economic production.

The delegates of Spain and Côte d'Ivoire spoke in favour of using the mother tongue as
a teaching language.
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In conclusion, Mr Philippe Rossi] Ion pointed out that the teaching of foreign languages
for the future obviously means diversifying the languages taught at school.

More information on this round table is available from: Latin Union, UNESCO, I rue
Miollis, 75732 Paris Cedex 15, France.

ANNEX XIV

Round table: Human rights education
This round table was organized jointly by the Council of Europe and the United Nations
Centre for Human Rights. Mr Ayala Lasso, United Nations High Commissioner for Human
Rights, welcomed this round table as an example of co-operation between international
governmental organizations. The United Nations has given considerable attention to aspects of
human rights enforcement, such as standard-setting, monitoring, technical studies and peace-keeping missions. It is logical that its attention should now be turned to human rights
education. Its aim should be to teach human rights common values of humanity to all and to
create a universal culture of human rights.

Mr Raymond Weber, Director of Education, Culture and Sport, Council of Europe,
informed the participants that the Council of Europe had a long tradition and much experience

in the areas of civic education and human rights education. In 1985, the Committee of
Ministers of the Council of Europe adopted a Recommendation on teaching and learning about
human rights in schools, and the eighteenth session of the Standing Conference of European
Ministers of Education (Madrid, March 1994), in a resolution on education for democracy,

human rights and tolerance, underlined the necessity for schools to adopt a coherent and
sustained approach to education for democratic citizenship.
Mr Hugh Starkey, Westminster College, Oxford, United Kingdom, summarized the main

conclusions of the Council of Europe's work, referring to: primary and secondary schools;
democracy in schools; civic education; whole-school approaches; and teacher training. The
Council of Europe's approach insists on the school as a community based on human rights and
appreciating the dignity and achievements of each individual student, while providing an
atmosphere in which all students can learn and develop.
Ms Micheline Rey, Project Adviser for the Council of Europe's Projects on Intercultural
Education, noted that intercultural education is about links between education and the wider
society. The term 'intercultural' implies a reciprocal relationship and interaction between
communities. Values, ways of life and culture may be shared and modified, although there is a
need to understand the traditions and structures of communities within a country. Intercultural
education is also about identity. It is based on the premise that each person has a number of
overlapping identities. Language is a particularly powerful factor of identity and so
intercultural education is concerned with language learning, both the mother tongue and
learning the language of the host community. Human rights education needs to be based on an
intercultural approach which goes beyond perceptions of others based on stereotypes. Human
rights instruments provide the reference point to universal values which can form the basis of
interpersonal and intercommunity relationships. The school itself is such a community. Thus,
the relationship between teachers and students is crucial to the learning process.

Ms Virginia Bonoan-Dandan, United Nations Committee on Economic. Social and
Cultural Rights, recalled that the 1993 Vienna Conference on Human Rights reaffirmed the
universality of human rights. Human rights education is essential for promoting stable and
harmonious relations between people and between States. For this reason the United Nations
has called for a Decade for Human Rights Education, starting in 1995.

Ms K. Savolainen, UNESCO, said that the Declaration of the 44th session of the
International Conference on Education and the Draft Integrated Framework of Action on
Education for Peace, Human Rights and Democracy are based on the existing action plans
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adopted in Vienna (United Nations Conference, 1993), Montreal (UNESCO Congress, 1993)
and the Associated Schools Project, as well as on the achievements of the 1974 UNESCO
Recommendation on Education for International Understanding. The Declaration and the Draft
Integrated Framework, while dealing with topical issues of contemporary societies, bring the
objectives, strategies and approaches in the field of education for international understanding
up to date. A special handbook for teachers on tolerance has been prepared by UNESCO for
the ICE Conference.

Ms Monique Prindezis, Secretary-General, World Association of the School as an
Instrument of Peace (EIP), informed the meeting that one of the main focuses of EIP' s work
has been to make the general public and schools aware of human rights texts. In 1976 EIP
published a version of the Universal Declaration in simplified language. This has had a very
wide dissemination. EIP has also been concerned with the training of teachers. It set up a
training centre, known as CIFEDHOP, which has organized internatdonal training weeks in
Geneva for the past 14 years. In recent years ElP has also organized regional training sessions.
In the words of Ms Felisa Tibbitts, Netherlands-Helsinki Committee, experience has
shown how long it takes to improve the quality of schools. Human rights education must
therefore be conceived as a long-term project. The emerging democracies of Central and
Eastern Europe provide new challenges such as:

the degeneration of language, where certain expressions have become identified with old
rejected parties and ideologies;
the reliance on formal teaching approaches with a strong emphasis on content rather than
process;
a lack of alternative perspectives in teacher training;
the difficulty in changing the system.

During the ensuing discussions, it was generally recognized that education for human
rights should be based on the active participation of pupils and students and that it should help
to prepare them for active and responsible citizenship. The participants stressed the importance

of monitoring the content of human rights education in schools. The role played by the
UNESCO Clubs in edu6ation for human rights was also mentioned.

In his concluding remarks, Mr Ibrahima Fall, United Nations' Assistant SecretaryGeneral for Human Rights. emphasized, among other things, that human rights should be
presented in the context of democracy and development, that they are interdependent and
interrelated, and that their universality should be seen from the point of view of the universality

of norms. Some of the obstacles to human rights education in schools which he listed were
rnarginalization and exclusion.

For more information on this round table please contact: Ms Alison Cardwell,
Directorate of Education, Culture and Sport, Council of Europe, B.P. 431 R6.
67006 Strasbourg, France.

ANNEX XV

Round table: The media and international understanding: informing
ourselves to understand (ourselves) better

This round table was organized by UNESCO's Office of Public Information,

in

co-operation with the Organization's Sector for Communication, Information and Informatics.

By way of an introduction, the UNESCO representative recalled the important role that
the media play in our societies today, particularly television, forming a 'parallel school', an
additional means for citizens, and particularly young people, to acquire knowledge. In fact,
two 'schools' exist side by side and influence each other: where are the dividing lines? What
common ground is there? How can journalists and teachers encourage this open society
required for a better understanding between individuals and nations.

The first part of the round table consisted of a discussion between journalists in order to
understand their point of view, their approach to their work, in the context of international

understandina. On this point, several participants stressed that the justification of their
profession was to address .a particular public, narrowly focused, whether national, local or
other. In other words, despite the relaxation of barriers in the world, and the influence of one
country or culture upon another, any single one of the media directed at its public has little
influence on improved international understanding. Several journalists stressed the need for
accuracy, together with a great deal of professional and personal ethics. It is not so much a
question of covering the world as conveying high-quality information and showing respect for
others.

Journalists described the pressures to which they are, subject today in carrying out their
profession:

Limiting the free circulation of information, which is visible, for example, through:
political pressure designed to exert control over information; censorship, either by
governments or by political parties; violence towards journalists (murder, harassment); or

by limiting the movement of professionals. Those present were ummimous in
emphasizing the principle of the freedom of expression and of information, without any
restriction whatever.

Economic obstacles. The discussion centred on the 'product' and commercial value of
information (balancing supply and demand, the growing importance of advertising).
Some participants deplored the fact that journalism has now become a commercial
commodity. Others stressed that today this is a fact that the profession cannot avoid and
does not necessarily influence 'quality'.
The deprofessionalization of journalism, evident particularly in a decline in professional

training (lack of human and financial resources and lack of vocational schools), a
growing confusion between journalism and occupations concerned with communication,
and a lack of professional ethics.

In the second part of the round table, discussions between journalists and educators
enabled the questions and expectations of the world of education with regard to the media to
be explored. The debates dealt with two major themes:
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1.

Does the surfeit of free information, and thus a diversity of viewpoints,
interpretations and experiences, improve the community's well-being?

2.

Are the media a unifying mortar on the social level? Are they the most appropriate
means for inculcating values? If this is the case, what can be said about their 'social
responsibility'?

While educators requested more ethics in journalism, since information today has a
decisive influence on the transmission of knowledge, journalists on the other hand, while
agreeing to the establishment of a system of values in the conduct of their profession,
emphasized that the unique objective of their trade is to inform and not to educate. For them,
the transmission of knowledge, the development of a critical attitude and the capacity of young
people to act in their world remain the task of the school and the family.
Various proposals were made as the source of ideas for future reflection:

'Training to inform oneself': encourage better media education enabling young people to
better understand the role of the media in a democratic society.

To undertake reflection on the role and the social 'responsibility' of the journalist's
profession, but without regimenting it, as well as on the public service of the media.

To strengthen the internal capacity of countries and to develop free, independent and
pluralist media.

To make better use of communication technologies for and by education (for example,
distance education, educational television and radio).

To continue the dialogue between educators and journalists in order that these two
worlds should not be isolated but should complement each other.

Further information on this round table can be obtained from: Office of Public
Information, UNESCO, 7 place de Fontenoy, 75700 Paris, France.
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List of documents distributed during the session and national
reports submitted to the Conference

I. Working documents
ED/BIE/CONFINTED 44/1 Rev.

Revised provisional agenda

ED/BIE/CONFINTED 44/2

Proposed organization
Conference

ED/BIE/CONFINTED 44/4 prov.

Draft Integrated Framework of Action on
Education for Peace, Human Rights and Democracy

ED/BIE/CONFINTED- 44/5 prov.

Preliminary Draft Declaration of the 44th session of
the International Conference on Education

of the work

of the

II. Information documents
ED/BIE/CONFINTED 44/Inf.1 prov.

Provisional list of participants (English/French/
Spanish)

ED/BIE/CONFINTED 441Inf.2

Situation of education for international understanding; examination of questions relating to the
1974 Recommendation concerning Education for
Understanding, Co-operation and
Peace and Education relating to Human Rights and
International

Fundamental Freedoms (Arabic, Chinese, English,
French, Spanish, Russian)

III. National studies
Ethio-Education Consultants. 'Education for international understanding: the case of Ethiopia'.
Geneva, International Bureau of Education, 1994. 35 pp.

Janowski A. 'Ethical and moral eduation: a national case-study of Poland'. Geneva,
International Bureau of Education, 1994. 37 pp.

Quisumbing, L.R. 'A Study of the Philippine Values Education Progamme (1986-1993)'.
Geneva, International Bureau of Education, 1994. 41 pp.

Braslavsky, C. 'La educación como un derecho y su contribuci6n para los derechos humanos
y la comprensión internacional'. Geneva, International Bureau of Education, 1994. 19 pp.

Garcia Gaudilla, C.; Rengifo, F.; Castro, G. `EducaciOn para la comprensión internacional:
caso de Venezuela'. Geneva, International Bureau of Education, 1994. 30 pp.
Constantine, N.N. `L'éducation religieusc éthique et morale au Liban'. Geneva, International
Bureau of Education, 1994. 26 pp., annexes.

Diarra, C.O. 'Les droits de l' hum= et l'instruction civique au Mali'. Geneva, International
Bureau of Education, 1994. 20 pp.
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IV. IDE publications

Ray. Douglas. et al. 'Education for human rights: an international perspective'. Paris.
UNESCO, 1994. 305 pp. (IBE studies in comparative education).

Dubbeldam, L.F.B., et al. 'Development, culture and education' (International Yearbook of
Education, Vol. XLIV 1994). Paris, UNESCO, 1994. 236 pp.
Macintosh, H.G. 'A comparative study of current theories and practices in assessing students'
achievements at primary and secondary level'. Geneva, International Bureau of Education.
1994. 40 pp. (IBE Documents Series, No. 4).
Gfeller, E.: Robinson, C.D.W. 'Many languages. many peoples:
international understanding'.

multilingualism and

OrganizaciOn internacional pant el desarrollo de la libertad de enselianza (OIDEL). 'La
educaci6n a los derechos humanos y la comprensión internacional'.

V. National reports presented to the 44th session of the
International Conference on Education
Countries

Languages

Angola
Argentina
Armenia
Australia
Austria
Azerbaijan
Bahrain
Belarus
Belgium
Benin
Bolivia
Brazil
Bulgaria
Cameroon
Canada - reply to questionnaire
Central African Republic
Chad
China
Croatia
Cuba
Cyprus
Czech Republic
Democratic People's Republic of Korea
Denmark
Egypt

French
English, Spanish
English
English
English
English
English/Arabic
English/Russian
English
French
Spanish
English, French, Portuguese
English
French
English/French
French
French
English
English
English/Spanish
English
English
French
English
English
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Countries

Languages

Estonia
Ethiopia

English
English
English
French
English
German, English
English
French
French
English
English
English
English
English
English
English
English
English
English
English, Arabic
English
English
English, Arabic
French
French
English
English
English
French
English
English, Spanish
French, Arabic
English
English
English
Spanish
English
English
English
Engl ish, Arabic
English
Spanish
Spanish
English
English
French
English/Arabic

Finland
France
Gambia, The
Germany
Ghana

Greece
Guinea
Hungary
India
Indonesia
Iran, Islamic Republic of
Israel
Italy
Jamaica

japan
Jordan
Kenya
Kuwait
Lesotho
Liberia
Libyan Arab Jamahiriya
Luxembourg

Madagascar
Malawi
Malaysia
Maldives
Mali
Malta
Mexico
Morocco
Namibia
Nepal
Netherlands
N icaragua
Nigeria
Norway
New Zealand
Oman
Pakistan
Pan am a

Paraguay
Philippines
Poland
Portug al

Qatar
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Countries

Languages

Republic of Korea
Romania
Russian Federation
San Marino
Saudi Arabia
Senegal
Sierra Leone
Slovakia
Slovenia
Spain
Sudan
Swaziland
Sweden
Switzerland
Syrian Arab Republic
Thailand
Togo
Tunisia
Turkey
United Arab Emirates
United Republic of Tanzania
United States
Ukraine
Viet Nam
Zambia
Zimbabwe

English
English, French
English, Russian
French
English, Arabic
French
English
English
English
Spanish, English
English, Arabic
English
English
French
English, Arabic
English
French
French, Arabic
English
English/Arabic
English
English
English/Russian
English
English
English

VI. Documents on teacher training and
multicultural/intercultural education
Documents prepared within the IBE project: 'Basic education for participation and democracy:
key questions in the development of human resources (Teachers and multicultural/intercultural
education)'. This project is financed by Italian co-operation.
An integrated model for teacher training in multicultural contexts, by Raül Gagliardi.

La formation des mitres pour l'education multiculturelle au Senegal, by Mourtala Mboup.

Teacher training for multicultural education in favour of democracy and sustainable
development: the territorial approach, by Rail Gagliardi.

Differentiation intergroupes en milieu scolaires. 1. Etude aupres des etudiants des ecoles
normales du Senegal, by Patricia Dumont, Pascal-Eric Gaberel and Rail Gagliardi.

Differentiation intergroupes en milieu scolaires. 2. Etude aupres des etudiants des ecole.s
normales de l'Ile Maurice, by Patricia Dumont, Pascal-Eric Gaberel and Rail Gagliardi.

Dtfferentiation intergroupes en milieu scolaires. 3. Etude aupres. des etudiants des ecoles
normales du Liban, by Patricia Dumont, Pascal-Eric Gaberel and Rail Gagliardi.
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Differentiation intergroupes en milieu scolaires. 4. Etude aupres des etudiants des ecoles
normales de l'Espagne, by Patricia Dumont, Pascal-Etic Gaberel and Rail Gagliardi.
Teachers and multicultural education in Poland, by Andrezj Janowski.

Training in intercultural education for primary-school teachers in the Czech Republic, by Jiri
Kotasek and Richard Rtizicka.

Teachers and intercultural education

in Mauritius,

by P. Guruvadoo, A.C. Ka Ila,

S. Thancanamootoo and T. Veerapen.

La formation des enseignants pour reducation interculturelle au Liban, Etude Nationale, by
Nabil Nicolas Constantine.

Formation des maItres tunisiens et education interculturelle, by Mohamed Miled (ed.).

Interculturalidad y formación docente en Bolivia: Primer informe de avance de una
investigación en curso, by Luis Enrique Lopez.

Interculturalidad, educación tecnica y formacion docente en Bolivia, by Luis Antonio
Rodriguez Bazán and Oscar Chavez Gonzales.

Un modelo integrado para la formación docente en contextos multiculturales, by Rail
Gagliardi.
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Liste des participants/List of participants/Lista de participantes

Etats membres/Member States/Estados Miembros
Afghanistan/Afganistán
Dr Mohammad Taufiq Mokhtarzada
Ministre-Conseiller, Mission permanente de
l'Etat islamique d'Afghanistan, Geneve (Chef de
délégation)
Mr Ghulam Ghaus Popal
Premier Secrétaire, Mission permanente de
l'Etat islamique d'Afghanistan, Geneve
Mlle Anita Maiwand Olurni
Deuxieme Secrétaire, Mission permanente de
l'Etat islamique d'Afghanistan, Geneve

Albanie/Albania
M. Viktor Kabili
Premier Secrétaire a la Mission d'Albanie
aupres de l'ONU, Geneve

Mr Ulrich Rosengarten
Minister, Permanent Mission, Geneva (Alternate
Head of Delegation)
Mrs Beatrice Shenouda
Assistant Head of the Division for Co-operation
with Non-European Countries and United
Nations Organizations

Dr Marita Leonhardt
Senior School Inspector
Saxonian State Ministry for Education and
Culture, Dresden
Mrs Jutta von Hasse lt
Deputy Head of Division, Secretariat of the
Standing Conference of the Ministers of
Education and Cultural Affairs of the Lander of
Germany, Bonn

Algérie/Algeria/Argelia

Mr Thilo KM ler
Third Secretary, Federal Ministry of Foreign
Affairs, Bonn

S.E. M. Hocine Meghlaoui
Ambassadeur, Représentant permanent de la
Mission permanente d'Algérie aupres de l'ONU
a Geneve (Chef de délégation)

Dr Klaus Hilfner
Vice-President, German Commission for
UNESCO, Bonn

M. Rachid Boussaada
Secrëtaire général adjoint, Chargé de
l'UNESCO-ALECSO, Ministere de l'education
nationale

Prof. Dr K. Peter Fritzsche
University of Magdeburg
Mr Wolfgang Reuther
Deputy Secretary-General, German Commission
for UNESCO, Bonn

M. Lazhar Soualem
Premier Secrétaire, Mission permanente
d'Algérie aupres de l'ONU a Geneve

Mrs Ursula von Zallinger
Secretary-General, Prix Jeunesse International,
Bavarian Broadcasting Corporation, Munich

Allemagne/Germany/Alemania

Mrs Kirsten Schneid
Assistant of Mme von Zallinger. Prix Jeunesse
International Bavarian Broadcasting
Corporation, Munich

Dr Bodo Richter
Deputy Minister for Culture, SchleswigHolstein, Ministry for Women, Education,
Adult Education and Sports, Kiel (Head of
Delegation)
Dr Alois Jelonek
Ambassador, Permanent Mission. Geneva
(Alternate Head of Delegation)

Mr Dieter Lubeseder
Representative of the Standing Conference of
Ministers of Education and Cultural Affairs of
the German Land.2r

Dr Werner Daum
First Counsellor, Permanent Mission ot
Germany, Geneva
Dr Michael Reuss
Second Secretary, Permanent Mission ot
Germany, Geneva

Andorre/Andorra
Sra. Rosa M. Mandic6 Alcoh
Ministra de educacio, joventut i esports
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Sra. Maria Teresa Cairat Vila
Directrice generale des ecoles andorrannes
Angola
M. Joao Manuel Bernardo
Ministre de l'education (Chef de delegation)

M. Domingos Pedro Peterson
Directeur national de formation des cadres
d'enseignement, Representant au Conseil
executif
Mme Ana Maria Agostinho Guimaraes
Directrice nationale de l'enseignement
technique-professionnel

M. Zivendele Sebastiao
Directeur national de l'Institut national pour la
recherche et le développement de reducation

Srta. Susana Pataro
Ministro Plenipotenciario, Representacian
Argentina ante la UNESCO, Paris

D. Manuel Julio Benitez
Ministro Plenipotenciario, MisiOn Permanente a
las Naciones Unidas en Ginebra

Lic. Francisco Jose Pinan
Director Nacional de Cooperacian Internacional,
Ministerio de Cultura y Educacian de la
Repdblica Argentina,
Secretario Pennanente de la Comisi6n Nacional
Argentina para la UNESCO
Ing. Luis Chacan
Coordinador General del Ministerio de Cultura
y Educacian

Arabie saoudite/Saudi Arabia/Arabia Saudi

D. Diego Malpede
Secretario de Embajada, MisiOn Permanente en
Ginebra

Mr Ibrahim Alsheddi
Assistant Deputy Minister for Technical Affairs,
Ministry of Education (Head of Delegation)

Prof. Luis Ferrari
Secretario Permanente del Consejo Federal de
Educacian

Mr Abdulaziz Ibn Mohammed Al-Meshal
Assistant Deputy-General, Presidency for Girls'
Education

Dr Juan Carlos Bocco
Ministro de Educacian de la Provincia de
Cardoba

Dr Ibrahim Ibn Mohammed Mannaa
Permanent Delegate to UNESCO, Paris

Ing. Fernando Bondesio
Ministro de Educacian de la Provincia de Santa
Fe

Dr Reshid Ibn Fahed Al-Amrou
Educational Director for Hael District
Dr Ali Ilm Abdulkhalek Al-Karni
Director General, Centre of Information and
Educational Documentation

Argentine/Argentina
Ing. Agr. Jorge A. Rodriguez
Ministro de Cultura y Educación (Jefe de la
Delegaci6n)

D. Juan Carlos Sanchez Arnau
Embajador, Representante Permanente en
Ginebra
Lic. Susana Beatriz Decibe
Secretaria de Estado de Programacian y
Evaluación Educativa, Ministerio de Cultura y
Educacian de la Republica Argentina

Dr Domingo de Cara
Minis= de Educacian de la Provincia de
Mendoza
Lic. Carlos Cullen
Coordinador, Contenidos Basicos Curriculares
Sra. Gabriela Hadad
Asesora de Prensa del Ministerio de Cu !tura y
EducaciOn

Sr. Hugo Monti
Secretario Privado del Ministro de Cultura y
Educacian
Sra. Marta Elena Morante
Secretaria Privada del Ministro de Cultura y
Educacian
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Australie/Australia
Dr Robert Carbines
General Manager, Quality Programmes
Division, Directorate of School Education
(Head of Delegation)
Dr Peter Whitney
Deputy Permanent Delegate of Australia to
UNESCO

Mr M. Mijarul Quayes
Counsellor, Permanent Mission of Bangladesh,
Geneva
Mr M. Shameem Ahsan
First Secretary, Permanent Mission of
Bangladesh, Geneva
Mr Nazmul Quaunine
Second Secretary, Permanent Mission of
Bangladesh, Geneva

Autriche/Austria
Ms Elisabeth Morawek
Federal Ministry for Education and the Arts

Mr Harald Gardos
Secretary-General of the Austrian National
Commission for UNESCO
Ms Gabriele Eschig
Federal Ministry for Education and the Arts
Ms Eleonore Schmid
Federal Ministry for Education and the Arts

Azerbaijan/Azerbaijan/Azerbaiyan
Mr Elchin Efendiev
Vice Prime Minister (Head of Delegation)
Mr Ahmed Abdindv
Vice-Minister of Education
Mr Azad Akhoundov
Ministry of Education (Interpreter)

Bahrein/Bahrain
H.E. Dr Hamad Al Sulayti
Deputy Minister of Education (Head of
Delegation)

H.E. Mr Ahmed Mahdi Al-Haddad
Ambassador, Permanent Representative of the
State of Bahrain, Permanent Mission to the UN
in Geneva
Mrs Anisa Fakhroo
Researcher, Directorate of Curricula

Bangladesh
Mr M. Anwar Hashim
Permanent Representative, Permanent Mission
of Bangladesh, Geneva (Head of Delegation)

Belarus/Belarus/Belarrtis
Dr Vassili Strazhev
Minister of Education and Science (Head of
Delegation)

Mr A. Mardovich
Ambassador of Belarus in Switzerland
Mr Dmitri Chemetov
Director of Foreign Relations Department,
Ministry of Education and Science
Ms Natallya Zhylevich
Counsellor, Ministry for Foreign Affairs

Belgique/Beigium/Begica
M. Philippe Mahoux
Ministre de l'éducation et de l'audiovisuel
Mine Véronique Jamoulle
Conseilere pour les relations internationales
aupres du Cabinet de M. le Ministre Philippe
Mahoux

Baron Gilbert de Landsheere
Expert, Mernbre du Conseil du Bureau
international d'dducation

M. Louis Maniquet
Directeur général de l'Enseignement secondaire,
Ministere de I'dducation, de la recherche et de
la formation
M. Michel Bastien
Inspecteur de l'enseignement secondaire et
supdrieur, Ministere de l'6ducation, de la
recherche et de la formation
Mine Justine Gentile
Attaché, Mission permanente de la Belgique
aupres de l'Office des Natiotis Unies a Geneve
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M. Fredy Jacquet
Premier Conseiller aupres de la Dedgation
géndrale aux Affaires multilatérales et
francophones a Paris

Mme Lubov Draganova
Expert pour rklucation-UNESCO,
Coordinatrice du SEA, Ministere de la science
et de l'education

Bolivie/Bolivia

Mme Jordanka Nenova
Professeur LycfSe de langues étrangeres, Roussé
Coordinateur national du systemes des ecoles
associ6es a l'UNESCO

Sr. Juan Martinez Cusicanqui
Secretatio Nacional de EducaciOn (Jefe de
delegaci6n)

Sra. Lucia d'Erailio
Asesora de la Secretaria Nacional de Educación
Sra. Rosa Chavez Bustios
Charge d'Affaires, MisiOn Permanente de
Bolivia en Ginebra, Encargada de Negocios a.i.

Brésil/Brazil/Brasil
Mr Murflio de Avellar Hingel
Minister of Education and Sports (Head of
Delegation)
Ms Heloisa Vilhena de Aradjo
Minister-Counsellor, Ministry of Education and
Sports

Professor José Flivio Sombra Saraiva
Special Adviser of the Minister of Education
and Sports of Brazil
Mr Eduardo de Mattos Hosannali
First Secretary, Permanent Mission of Brazil in
Geneva

Bulgarie/Bulgaria
Mine Julieta Savova
Vice-Ministre de la science et de l'éducation
Présidente de la Commission de l'Education a la
Commission nationale bulgare pour l'UNESCO
(Chef de délégation)
Mrne Antoanéta Damianova-Ivanova
Directrice, Departement Programmes
internationaux * au Ministere de la science et de
reducation (MSE)

Mme Albena Gueorgieva
Chef du D6partement Inspectorat d'Etat * au
MSE
Mme Stanislava Raditcheva
Expert, Secteur Education * a la Commission
nationale bulgare p-uur l'UNESCO

Burkina Faso
S.E. M. Mélégué Traore
Ministre des enseignements secondaire,
supérieur et de la recherche scientifique (Chef
de déldgation)

M. Moussa Ernest Ouedraogo
Secrétaire général de la Commission nationale
burkinabd pour l'UNESCO
M. Mamadou Boly
Directeur de l'enseignement de base

Burundi
Dr Liboire Ngendahayo
Ministre de l'Enseignement secondaire et
supérieur (Chef de délégation)
M. Thomas Ndikumana
Secrétaire permanent de la Commission
nationale du Burundi aupres de l'UNESCO
M. Aloys Negamiye
Premier Conseiller, Ambassade du Burundi a
Geneve

Cameroun/Camemon/Camertin
Dr Robert Mbella Mbape
Ministre de l'flducation nationale (Chef de
délégation)

S.E. M. Peter Agbor Tabi
Ministre de l'enseignement supdrieur
M. Jean-Pierre Biyiti bi Essam
Conseiler technique, Ministere de
l'enseignement supérieur
M. Pierre Ernest Akono Effa
Attaché aux Services du Premier Ministre
Prof. Ebenezer Njoh Mouelle
Professeur, Membre de la délégation
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Mme Liliane Bema
Secrétaire generale adjointe, Commission
nationale du Cameroun pour l'UNESCO

Mme Mina Nkoum Etende
Chef, Division de la planification et de
l'orientation scolaire et professionnelle,
Ministere de l'education nationale
Mr Innocent Meutcheye
Délégué permanent adjoint aupres de
l'UNESCO, Paris

Canada/Canada

Prof. Jacques Proulx
Vice-President de la Sous-commission de
l'éducation, Commission canadienne pour
l'UNESCO
Mine Elisabeth Barot
Chargde de programme, Commission
canadienne pour l'UNESCO

Hon. Mme Pat Atkinson
Ministre de reducation, de la formation et de la
main d'ceuvre, Saskatchewan (Chef de
delegation)

Mme Jean Perlin
Conseillere, Mission permanente du Canada a

M. Dan Perrins
Sous-Ministre de réducation et de la formation,

Cap-Vert/Cape Verde/Cabo Verde

Saskatchewan

S.E. M. Jacques Demers
Ambassadeur, Delegation permanente du
Canada a.pres de l'UNESCO, Paris
M. Reno Bosetti
Sous-Ministre de l'6clucation, Representant
canadien au Conseil du Bureau international de
l'educatIon
M. Boyd Pel ley
Directeur, Service des communications, Conseil
des Ministres de l'education du Canada

Mme Mary F. Meloshe
Directrice generale, Aide aux étudiants et
education, Ministere du développement des
ressources humaines
M. Jacques Schryburt
Secretaire general, Federation canadienne des
enseignants et enseignantes
E=.

Mme Johanna Zu.mstein
Conseillbre principale 4 l'education et a la
formation, Direction politique, Agence
canadienne de développement international
(ACDI)

M. Maxwell Yalden
Commissaire general, Comm;ssion canadienne
des droits de la personne

Prof. Marshall Conley
President de la Sous-commission des sciences
sociales, Commission canadienne pour
l'UNESCO
Mme Francoise Roy
Education aux droits de la personne, Minisare
du patrirnoine canadien

Geneve

M. Raul Jorge Vera-Cruz Barbosa

Mega permanent du Cap-Vert aupres de
l'UNESCO

Chili/Chile
Sr. Jorge Edwards
Embajador Representante Permanente de Chile
ante la UNESCO (Jefe de Delegaci6n)

Sr. Erne= Tironi
Embajador Representante Permanente de Chile
en Ginebra

Sr. Rail Allard Neumann
Jefe de Divisi6n de EducaciOn Superior
Sr. Alfonso Bravo Baltierra
Asesor del Sr. Ministro de Educaci6n
Sra. Ana Maria Maza Sancho
Comisi6n Nacional Chilena de CooperaciOn con
la UNESCO
Sr. José Luis Ilabaca
Consejero, MisiOn Permanente de Chile en
Ginebra
Sr. Ignacio Llanos
Tercer Secretario, MisiOn Permanente de Chile
en Ginebra

Chine/China
H.E. Mine Wei Yu
Vice-Chairperson of the State Education
Commission (Head of Delegation)
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Mr Cao Yuanju
Secretary-General, Chinese National
Commission for UNESCO

Mr Yang Ruisen
Director-General, Department of Social Science
Studies of the State Education Commission
Mr Zheng Shushan
Deputy Director of the General Office of the
State Education Commission

Mr Li Limning
Deputy Director of the Department of Policy
and Legislation of the State Education
Commission

Mr Hou Zhenyi
First Secretary of the Chinese Permanent
Mission to the United Nations Office in Geneva
and other International Organintions in
Switzerland
Mr Du Yue
Deputy Director, Division of Education of the
Chinese National Commission for UNESCO
Mr Liu Wanliang
Third Secretary of the Chinese Permanent
Delegation to UNESCO

Mr Liu Dezheng
Programme Officer of the Chinese National
Commission for UNESCO

Sr. Guillermo Alberto Gonzalez Mosquera
Embajador Extraordinario y Plenipotenciario,
Representante Permanente de Colombia ante la
Oficina de las Naciones Unidas. Ginebra

Comores/Comoros/Comoras
M. Aby Mze Boina
Directeur gendral de la planification de
l'dducation (Chef de déldgation)
Mme Mariama Said Ibrahim
Chef du Service financier

Costa Rica
Sr. Manuel B. Dengo
Emhajador, Representante Permanente, MisiOn
Permanente de Costa Rica, Ginebra (Jefe de
delegación)
Sra. Laura Thompson

Cate d'Ivoire
S.E. M. Bakery Tio-Touré
Ambassadeur-Ditl6gue permanent, Delgation
permanente de la Rdpublique de COte d'lvoire
aupres de l'UNESCO (Chef de délegation)
Mlle Anna Manouan
Secrétaire gentirale de la Commission nationale

de Um d'Ivoire pour l'UNESCO

Croatie/Croatia/Croacia
Chypre/Cyprus/Chipre
Mrs Claire Angelides
Minister of Education and Culture
Mr Adonis Constantinides
Chief Education Officer

Colombie/Colombia
Sr. Arturo Sarabia Better
Ministro de EducaciOn Nacional (Jefe de
Delegaci6n)

Dr. Ricardo Sanchez Angel
Director del Instituto para el Desarrollo de la
Democracia t Luis Carlos Galin

Dra. Nohra Parra
Ministro Consejero, MisiOn Permanente de
Colombia ante la Oficina de la Naciones
Unidas, Ginebra

Ms Vesna Girardi-Jurkid
Minister of Education (Chef de déldgation)
Mr Dino Milinovid
Secretary-General, Croatian National
Commission for UNESCO

Mrs Dubravka Malet
National Co-ordinator of the UNESCO ASP
Schools in Croatia
Miss Zrinka Ujevid
Attaché, Permanent Mission of the Republic of
Croatia to the United Nations Office. Geneva

Cuba
Dr Fernando Vecino Alegret
Ministro de Educación Superior (Jefe de la
Delegaci6n)

Annex XVII - page 7
S.E. Sra. Soledad Cruz Guerra
Embajadora Extraordinaria y Plenipotenciaria
ante la UNESCO, Paris
Lic. Luis C6spedes Espinosa
Director, Ministerio de EducaciOn Superior

Sr. Jose Antonio Garcia
Encargado de Negocios a.i., MisiOn de Cuba en
Ginebra

Danemark/Denmark/Dinamarca
Mr Johannes Bang
Chief Adviser, Danish Ministry of Education
(Head of Delegation)

Mr Uffe Andreasen
Permanent Delegate to UNESCO
Ms Lea Krogh ly
Chairman of the Educational Committee of the
Danish National Commission for UNESCO

Dominique/Dominica

H.E. Mr Hugo Lodrini
Ambassador and Permanent Representative of
the Commonwealth of Dominica to the United
Nations, Geneva (Head of Delegation)
Egypte/EgYptiEgipto

H.E. Ambassador Mounir Zahran
Permanent Representative of Egypt to the
United Nations, Geneva (Head of Delegation)

H.E. Prof. Mohsen Tawfik
Ambassador Extraordinary and Plenipotentiary,
Permanent Delegate to UNESCO
Prof. Mohamed Mahmoud El Gobary
President of Helwan University

Mr Hamdi Hassan
Cultural Attache, Embassy of Egypt, Bern

El Salvador
Sra. Cecilia Gallardo de Cano
Ministra de EducaciOn (Jefe de Delegaci6n)
Sra. Carmen Marfa Gallardo de HernAndez
Embajadora de El Salvador en Francia,
Delegado Permanente ante la UNESCO

Sr. Carlos Ernesto Mendoza
Embajador, Representante Permanente, Misi6n
Permanente de El Salvador, Ginebra
Srta. Margarita Escobar
Embajadora, Representante Permanente
Adjunto, Misión Permanente de El Salvador,
Ginebra
Sra. Rosa Esther Moreira de Lemoine
Ministro-Consejero, Delegacion de El Salvador
ante la UNESCO, Paris
Sra. Lilian Alvarado de Overdiek
Consejero, Misidn Permanente de El Salvador,
Ginebra

Emirats arabes unis/United Arab
Emirates/Emiratos Arabes Unidos
Mr Salem Hamid .A1-Ghamai

Under-Secretary a.i., lvfmistry of Education
(Head of Delegation)
Mr Abdelkader Mohammad Rasoul
Director of the Primary and Secondary School
Department

Mrs Hamda Youssef Lotta
Head of the Program Department

Prof. Shawky El Said Khater
President of Tanta University

Mr Mohammad Belhassen Ben Amara
Permanent Mission of the United Arab
Emirates, Geneva

Prof. Abdel Farrah Ahmed Galal
Dean, Institute of Educational Studies and
Research, Cairo University

Mrs Dr Fawzia Al-Ashmawi
Permanent Mission of the United Arab
Emirates, Geneva

Dr Hesham Khalil
Second Secretary, Permanent Mission of Egypt
to the United Nations, Geneva

Equateur/Ecuador

Dr Farea Hassan Solyman
Faculty of Education, Mn Shams University,
Roxy, Cairo

Sr. Alfredo Pinoargote C.
Embajador, Representante Permanence, MisiOn
Permanente del Ecuador, Ginebra (Jefe de
Delegaci6n)
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Sr. Francisco Riofrfo M.
Representante Permanente Alterno, Misian
Permanente del Ecuador, Ginebra

Mr Vladimir Mostrov
Assistant Minister, Department of International
Co-operation

Espagne/SpainfEspafia

Ms Stanka Slavenska
Under-Secretary for Secondary Education

Excmo. Sr. Gustavo Suarez Pertierra
Ministro de Educacian y Ciencia (Jefe de la
Delegaci6n)

Ms Lence Gerovska
Under-Secretary for Primary Education

Sr. Felix Fernandez-Shaw
Embajador de Espafia en la UNESCO (Jefe
Adjunto)

Sr. Juan Raman Garcia Secades
Subsecretario del Ministerio de Educacian y
Ciencia (Jefe Adjunto)
Sr. Ricardo Robles
Secretario General Tecnico, Ministerio de
Educacian y Ciencia

Sr. Javier Trueba
Director del Gabinete del Minis=
Sr. Juan Antonio Menendez-Pidal
Consejero de Educacian y Ciencia, Delegaciön
Permanente de Espafia en la UNESCO

Sra. Teresa.Diaz Iturrioz
Directora del Gabinete del Subsecretario del
Ministerio de Educaci6n y Ciencia
Sr. Ramiro Castro
Consejero de Educaci6n, Embajada de Espafta
en Berna
Sr. Armando Andrada Vanderwilde
Primer Secretario de Embajada, MisiOn
Pertnanente de Espafia en Ginebra

Mr Kiro Popovski
Director of the Pedagogical Institute
Mr Sejfedin Elezi
Deputy Chief Inspector

Federation de Russia/Russian
Federation/Federación de Rusia
M. Vladimir G. Kiuelev
President du Conine de l'enseignement
supérieur de la Federation de Russie
(Copresident de la delegation)
M. Eugeny V. Tkatchenko
Ministre de reducation de la Federation de
Russie (Copresident de la delegation)

M. Badari S. Gadjiev
Ministre de l'education de la Republique du
Daghestan
M. Alexei D. Joukov
Secrétaire general de la Commission de la
Federation de Russie pour l'UNESCO
M. Valery S. Meskov
Vice-President du Comité de l'enseignement
supérieur de la Federation de Russie

Sr. Patricia De Blas
Subdirector General de Ordenacian Academica,
Ministerio de EducaciOn y Ciencia

M. Vladimir I Kouptsov
Membre de l'Academie russe de l' education,
Directeur du Centre des sciences humaines de
l'Univeraitd d'Etat de Moscou

Sra. Alicia N. Zamora Perez
Inspectora Tecnica de Educacian, Ministerio de
Educacian y Ciencia

M. Alexandre M. Tsygenenko
Recteur de l'Académie d'Etat de la presse de
Moscou

Ex-Republique yougoslave de
Macedoine/Former Yugoslav Republic of
Macedonia/Ex Reptiblica Yugoslava de
Macedonia
Dr Dimitar Bajaldiev
Minister of Education (Head of Delegation)

M. Leonid S. Tarasevitch
Recteur de l'Université des sciences
konorniques et financieres de Saint-Pétersbourg
Pbre Andrei (A.V. Kouraev)
Diacre, doyen de la faculté de la philosophic et
de la theologie, Université orthodoxe de Russie
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M. Boris G. Khabirov
Conseil ler principal, Mission permanente de la
Federation de Russie a Geneve
Mme Olga I. Ivanova
Chef, Division de l'education de la Commission
de la Federation de Russie pour l'UNESCO

Mme Elena N. Lubnina
Directrice adjointe, Direction de la cooperation
internationale du 'Ministere de reducation de la
Federation de Russie
M. Alexandre Iou. Slepoukhine
Directeur, Direction de la cooperation
internationale de l'Universith technique d'Etat
de Saratov

M. Andrei P. Bytchkov
Attache principal, Mission permanente de la
Federation de Russie a Geneve
M. Vladimir A. Mikhailov
Troisieme Secrétaire, Mission pernaanente de la
Federation de Russie a Geneve
M. Nicolas M. Dnairriev
Specialiste en chef, Comite pour l'enseignement
superieur

Finlande/Finland/Finlandia
Mr Vilho Hirvi
Director-General, Ministry of Education (Head
of the Delegation)
Ms Inked Aarnio-Lwoff, Secretary-General,
Ministry of Education
Ms. Pirkko Liikanen
Associate Professor, National Commission of
Finland for UNESCO

internationales et de la cooperation (DAGIC),
Ministhre de l'education nationale

M. Marie-Jean Vinciguerra
Inspecteur general de l'education nationale
M. Yves Brunsvick
Vice-President de la Commission francaise pour
l'UNESCO
M. Jean-Francois Cuisinier
Chef du Service des formations a la Direction
generale de l'enseignement superieur (DGES),
Ministhre de l'enseignement superieur et de la
recherche
M. Jean-Pierre Monnier
Sous-Directeur a la Direction des lycees et
colleges, Ministere de reducation nationale
M. Antoine Bousquet
Sous-Directeur des Affaires multilaterales a la
DAGIC

M. Andre Guyetant
Chef du Bureau des relations multilaterales a la
DAGIC
M. Jean-Pierre Regnier
Secretaire general adjoint de la Commission
francaise pour l'UNESCO

M. Bruno Clerc
Premier Secretaire, Mission permanente de la
France aupres de l'Office des Nations Unies a
Geneve
Mme Claudine Bachy
Charge de mission, Departement des affaires
europeennes, internationales et francophones de
la DGES, Ministere de l'enseignement superieur
et de la recherche

France/Francia

Mme Laure Borgomano
Charge de mission, Direction generale des
relations culturelles, scientifiques et techniques.
Ministere des affaires etrangeres

M. Francois Bayrou
Ministre de reducation nationale (Chef de
delegation)

M. Pierre Faugere
Charge de mission, Direction du
developpement, Ministere de la cooperation

M. Jean-Pierre Caste lla
Conseil ler diplomatique aupres du Ministre de
reducation nationale

Mme Marie Josee de Fornel
Adjoint au Chef du bureau des relations
multilaterales a la DAGIC

Mr Eero Nurminen
Counsellor, Ministry of Education

M. Francis DelonDirecteur de la Direction des affaires generates,
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Gabon/Gab6n
M. Albert Ndong
Secretaire d'Etat aupres du Ministre de
r education nationale et de la formation
professionnelle (Chef de delegation)
M. Jean-Marie Vianney Bouyou
Secretaire general de la Commission nationale
pour l'UNESCO
Mme Amélie-Fdlicité Banga-Eboumi
Secretaire principal de la Sous-Commission
4, Education et Formation *, Commission
nationale pour ['UNESCO
M. Jean-Baptiste Oga la
Secrétaire principal de la Sous-Commission
4, Arts et Culture*, Commission nationale pour

Mr George Mavroidis
Advisor, Pedagogical Institute, Ministry of
Education

Guatemala
Sr. Celestino Alfredo Tay
Ministro de Educaci6n (Jefe de DelegaciOn)
Sra. Carolina Rodriguez de Pankhauser
Ministro Consejero, Misi6n Permanente de
Guatemala, Ginebra
Sr. Nelson Rafael Olivero
Primer Secretario, Misi6n Permanente de
Guatemala, Ginebra
Sra. Libia Martinez Gallardo
Asisora

l'UNESCO
Guinee/Guinea

GambieiGambia
Mrs Satang Jow
Minister of Education (Head of Delegation)

Dr K.M. Bayo
Permanent Secretary, Ministry of Education
Dr Alieu Badara Saja Taal
Secretary-General, Gambia National
Commission for UNESCO

Ghana
Hon. Mr Harry Sawyerr
Minister of Education (Head of Delegation)

Hadja Aicha Bah Dia llo
Ministre de rEnseignement pre-universitaire et
de la formation professionnelle (Chef de
delegation)
Mr Alpha Mamadou Dia Ho
Directeur national de l'enseignement
élementaire
Mme Sy Ila Oumou Hawa

Journeiste specialisee en education, responsable
de remission Ecole Guineenne, Radio
Television guineenne

Haiti/Haiti/Haiti

H.E. Mr Benjamin G. Godwyll
Ambassador and Permanent Representative of
Ghana to the United Nations Office in Geneva
(Alternate Head of Delegation)

Mme Myrto Celestin Saurel
Responsable du dossier Education aupres du
Cabinet particulier du President de la
Republique d'Haiti (Chef de delegation)

Mr John Atta-Quayson
Acting Director-General, Ghana Education
Service

Rev. Pere Yvon Joseph
Cabinet particulier du President de la
Republique d'Haiti

Prof. Samuel Kwasi Adjepong
Vice-Chancellor, University of Cape Coast

S.E. M. Etzer Charles
Ambassadeur d'Halti aupres de ['UNESCO

Miss Joanna Seddoh
Counsellor, Ghana Permanent Mission, Geneva

M. Joseph Ph. Antonio
Ministre-Conseiler, Chargé d'affaires a.i.,
Mission permanente d'Ha1ti aupres des Nations
Unies a Geneve

Grece/Greece/Grecia
Mr Michalis Kassotakis
President of the Pedagogical Institute, Ministry
of Education (Head of Delegation)
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Honduras
S.E. Sra. Sonia Mendieta de Badaroux
Ambassadeur, Dedgud permanent du Honduras
aupres de l'UNESCO

Hongrie/Hungary/Hungria
Mr Zoltan Bathory
Under-Secretary of State, Ministry of Culture
and Education (Head of Delegation)
Mr Gabor Boldizsar
Head of Department, Ministry of Culture and
Education

Mrs Marta Szab6
Counsellor, Hungarian National Commission for
UNESCO
Mrs Magda N6meth
Hungarian National Commission for UNESCO,
Member of the Council of the International
Bureau of Education

Inde/India
Mr Arjun Singh
Minister of Human Resource Development
(Head of Delegation)

Mr S.V. Giri
Education Secretary, Ministry of Human
Resource Development

Mrs Nina Sibal
Ambassador/Permanent Respresentative to
UNESCO, Paris

Mr R.V.V. Ayyar
Joint Secretary, Ministry of Human Resotace

Mr Amandeep Singh Gill
Third Secretary, Permanent Mission of India,
Geneva

Mr Sunil Kumar
Ministry of Human Resource Development

Indonesie/Indonesia
H.E. Mr Soemadi D.M. Brotodiningrat
Ambassador/Permanent Representative of the
Republic of Indonesia to the United Nations,
Geneva (Head of Delegation)
Prof. Dr. Hariadi P. Soepangkat
Ambassador/Indonesian Permanent Delegate to
UNESCO, Paris (Alternate Head of Delegation)
Prof. Dr. Soedijarto
Director-General of Out-of-School Education,
Youth and Sports, Ministry of Education and
Culture
Prof. Dr. Soedarso Djojonegoro
Senior Member of Teaching Staff, Airlangga
University, Surabaya

Prof. Dr. W.P. Napitupulu
Executive Chairman, Indonesian National
Commission for UNESCO
Mr Kria Fahmi Pasaribu
First Secretary, Deputy of the Indonesian
Permanent Delegate to UNESCO, Paris
(Secretary of the Delegation)
Ms Dienne H. Moehario
Second Secretary, Indonesian Permanent
Mission to the United Nations, Geneva

Development

Irak/Iraq

Mrs Neelam D. Sabharwal
Deputy Permanent Representative, Permanent
Mission of India, Geneva

Dr Abdul-Amir Al-Anbari
Ambassador, Permanent Delegate of Iraq to
UNESCO, Paris (Head of Delegation)

Mr S. Banerjee
Joint Secretary, Ministry of Human Resource
Development

Mr Wegd6 Mardan Abbas
First Secretary, Permanent Mission of the
Republic of Iraq, Geneva

Mr M. Mukhopadhyay
Chairman, National Open School

Iran (République islamique d')/Iran (Islamic

Mr T.S. Tirumurti
First Secretary, Permanent Mission of India,

H.E. Dr Mohammad-Ali Naja.fi
Minister of Education (Head of Delegation)

Geneva

Republic of)/Iran (Reptiblica LslAmica del)
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. Mr Sirous Nasseri
Ambassador and Permanent Representative,
Permanent Mission of the Islamic Republic of
Iran to the United Nations, Geneva

H

Dr Mohammad-Bagher Ghofrani
Assistant Professor and Counsel to Deputy
Minister of Culture and Higher Education

Mr Nader Gholi Ghourchian
Vice-President, Institute for Research and
Planning, Ministry of Culture and Higher
Education

M. Shimshon Shoshani
Directeur general, Ministere de reducation, de
la culture et des sports

Ita lie/Italy/Itarra
Mme Marie lla Mazzetto
Sous-secretaire du Ministere de reclucation
publique (Chef de delegation)

M. Antonio de Vito
Chef du Secretariat du Sous-secretaire du
Ministhre de I'Mucation publique

Dr Abbas Sadri
Director-General for High School Affairs,
Ministry of Education

M. Antonio Augenti
Directeur general des Echanges calturels du
Ministhre de l'education publique

Dr Mahmmod Meher-Mohamady
Acting Head of the Supervision Office for the
Schools of the Islamic Republic of Iran in
Europe

M.-Luciano Corradini
President adjoint, Conseil national de
l'education publique

Mr Hossein Moeini
Second Secretary, Permanent Mission of the
Islamic Republic of Iran to the United Nations,
Geneva

Israel/Israel
Prof. Amnon Rubinstein
Ministre de l'education, de la culture et des
sports (Chef de delegation)
Dr Menachem Mayer
Inspecteur general, adjoint au Directeur general,
Ministere de reducation, de la culture et des
sports
Mr Doron Shochat
Directeur, Departement de la democratie et de
la coexistence, Ministere de l'education, de la
culture et des sports

Mr Abed a Chalim Zoabi
Conseil ler du Ministre de l'education, de la
culture et des sports

S.E. Mr Itzhak Lior
Ambassadeur, Representant permanent d'Israel
aupres des Nations Unies a Geneve
Ms Simona Frankel
Conseil ler, Mission permanente d'Israel aupres
des Nations Unies a Geneve

Mine M. Vittoria Baldieri
Direction generale des Echanges culturels du
Ministhre de l'education publique
M. Aldo Bove
Professeur, Direction general des Echanges
culturels du Ministere de l'éducation publique
M. Giovanni Antonio Puglisi
Professeur a l'Universite de Palerme,
Commission nationale pour l'UNESCO
M. Giovanni Pugliese
Premier Secretaire, Mission permanente de
Phalle aupres de l'Office des Nations Unies,
Geneve
M. Massimo Amadio
Expert, Ministhre aux Affaires ftrangeres
Ms Lavinia Gasperini
Expert, Education and Training, DGCS

Jamahiriya arabe libyenne populaire et
socialiste/Socialist People's Libyan Arab
Jamahiriya/Jamahiriya Arabe Libia Popular
y Socialista
Dr Ibrahim EI-Gbaly
Under-Secretary of Education (Head of
Delegation)

Dr Abdulnabi Abughnia
Chairman of National Education and Training
Research
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Mr A. A. El Masoudi
Chief of UNESCO Division in the National
Commission

Miss Amina C. Mohamed
Second Secretary, Permanent Mission of Kenya
to the United Nations, Geneva

Japonilapan/Japdn

Koweit/Kuwait

Mr Furnio Isoda
Planning Director, Elementary and Secondary
Education Bureau, Ministry of Education,
Science and Culture (Head of Delegation)

H.E. Dr Ahmad Al-Rubei
Minister of Education and Higher Education
(Head of Delegation)

Mr Akihiro Chiba
Professor, International Christian University,
Japanese National Commission for UNESCO
Mr Takashi Asai
Unit Chief, International Affairs Planning
Division, Science and International Affairs
Bureau, Ministry of Education, Science and
Culture
Mr Hiroshi Takahashi
First Secretary, Permanent Mission of Japan to
the International Organizations in Geneva

Jordanie/Jordanaordania

Dr Musaed Al-Haroun
Under-Secretary of the Ministry of Education
(Deputy Head of Delegation)
Mr Sulaiman Al-Onaizi
Secretary-General of Kuwait National
Commission UNESCO

Dr Faisal Al-Salem
Permanent Delegate of Kuwait to UNESCO,
Paris
Ms Nouria Sabeiah
Directress, Educational Area
Mr Abdul lah Ismael
Headmaster, Secondary School

Hon. Mr Abdur-Rauf Rawbdeh
Minister of Education and Minister of State,
Chairman of the Jordan National Commission
(Head of Delegation)

Ms Munira Al-Sane
General Supervisor, Social Science

Hon. Mr Sharif Fawaz Sharaf
Jordanian Ambassador to the UN, Geneva

Education

(Deputy Head of D.31egation)

Dr Izzat Jaradat
Assistant Secretary-General for Administration
Dr Alimad Hiyasat
Director-General, Curricula and Textbooks,
Educational Technology Directorate
Dr Michel Dababneh
Deputy Permanent Delegate to UNESCO, Paris

Mr Yousef Mad
Controller, Office of H.E. The Minister of
Mr Amin Al-Nakkas
Office of H.E. The Minister of Education
Mr Mohammed Al-Homaidi
Consultant to H.E. the Minister of Education

Lesotho

Hon, Prof. P.B. Mosisili
Minister of Education (Head of Delegation)

Kenya

Dr Thekiso G. Khati
Principal Secretary for Education

H.E. Ambassador D.D.C. Don Nanjira
Permanent Mission of the Republic of Kenya to
the United Nations, Geneva (Head of

Mrs Patricia N. Mashologu
Secretary General, Lesotho National
Commission for UNESCO

Delegation)

Prof. E. Molapi Sebatane
Director, Institute of Education, National
University of Lesotho

Mr Daniel Ole Supuko
Second Secretary, Permanent Mission of Kenya
to the United Nations, Geneva
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Mrs Refiloe M. Mofolo
Inspector, Early Childhood Development,
Ministry of Education
Mrs Vuyelwa V. Kotelo
Representative, Federation of Women Lawyers

Lettonie/Latvia/Letonia
Mrs Sandra Kalniete
Chargde d'Affaires, Permanent Mission of the
Republic of Latvia to the United Nations in
Geneva (Head of Delegation)

Mrs Larisa-Zaiga Berzina
Attache, Permanent Mission of the Republic of
Latvia to the United Nations in Geneva

Liban/Lebanon/Libano
S.E. M. Mikhael El-Daher
Ministre de reducation, de la jeunesse et des
sports (Chef de delegation)
M. Nabil Constantine
Specialiste au Centre pedagogique pour la
recherche et le développement

Liberie/Liberia
Prof. Levi Zangai
Minister of Education (Head of Delegation)
Mrs Hawah Sharon Goll-Kotchi
Executive Secretary, Liberian National
Commission for UNESCO

LituanieiLithuania/Lituania
H.E. Mr Narcizas Prielaida
Ambassador Extraordinary and Plenipotentiary,
Permanent Mission of Lithuania to the United
Nations, Geneva (Head of Delegation)

Madagascar
M. Fulgence Fanony
Ministre de l'Enseignement secondaire et de
reducation de base (Chef de Delegation)
M. Louis Lai-Seng
Directeur de l'Unité d'études et de recherche
pedagogique
Mme Robertine Raonimahaxy
Délégué permanent adjoint aupdts de
l'UNESCO, Ambassade Malgache, Paris

Mme Faralalao Rakotoniaina
Charge d'Affaires a.L, Mission permanente

auprs des Nations Unies, Genve
M. Phabien Edafé
Conseiler, Mission permanente aupres de
l'Office des Nations Unies, Gen6ve
M. Allaoudine Koraiche
Attache, Mission permanente aupres de l'Office
des Nations Unies, Gentve

Malaisie/Malaysia/Malasia
Datuk Matnor Daim
Deputy Director General of Education I,
Ministry of Education (Head of Delegation)

Mr Abdul Rahman Mohd. Yunus
Principal Assistant Secretary, External Affairs
Division, Ministry of Education
Malawi

Hon. Mr Sam Mpasu, MP
Minister of Education, Science and Technology
(Head of Delegation)

Dr Sam D.D. Safuli
Principal Secretary for Education, Science and
Technology

Luxembourg/Luxemburgo
M. Jean-Pierre Kraemer
President de la Commission nationale pour la
c.00pération avec l'UNESCO

M. Marc Turpel
Secrétaire general de la Commission nationale
pour la cooperation avec l'UNESCO

Mrs Dora Mwalwenje
Lecturer, Member for FAWE, Malawi Institute
of Education

Mr Harry Simeon Mononga
Charge d'Affaires, Malawi Embassy, France
Mr David Mulera
Programme Officer for Education, Malawi
National Commission for UNESCO
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Maldives/Maldivas
Dr Mohamed Latheef
Minister of Education and Chairman of
Maldives National Commission for UNESCO
(Head of Delegation)
Mr Ibrahim Ismail (Mandhu)
Research Analyst, Planning and Policy Branch,
Ministry of Education

Mali/Mali
S.E. M. Moustapha Dicko
Ministre des enseignements secondaire,
superieur et de la recherche scientifique (Chef
de delegation)
M. Ngolo Coulibaly
Conseil ler technique, Ministere de l'education
de base
Mme Aminata Sall
Secretaire generale de la Commission nationale
malienne pour l'UNESCO

Ma lte/Malta
Dr Paul Heywood
Pro-Chancellor,.Ministry of Education and
Human Resources (Head of Delegation)

Maroc/Morocco/Marruecos
S.E. Prof. Mohamed Knidiri
Ministre de reducation nationale, President de
la Commission nationale marocaine pour
l'UNESCO (Head of Delegation)
M. Mohamed Majdi
Charge d'affaires, Mission permanente du
Royaume du Maroc aupres l'Office des Nations
Unies a Geneve

M. Abdallah Maslout
Directeur de l'enseignement superieur, Recteur
de l'Universite Mohamed V. Souissi
M. Mohamed Chad
Doyen de la Faculté des lettres a Fes

M. M'hand Meziane
Secretaire general de la Commission nationale
marocaine pour l'UNESCO

M. Moumen Dahani
Chef de service

M. Essaid Sayah
Chef de service des programmes
Mlle Fatima Baroudi
Secretaire, Mission permanente du Royaume du
Maroc aupres l'Office des Nations Unies
Geneve
Mme Ha lima El-Ghrari
Professeur universitaire

Mauritanie/Mauritania
M. Yahya Ou Id Mohamedou
Conseil ler technique au Ministhre de l'education
nationale
M. Mohamed Ou Id Khattar
Permanent adjoint aupres de l'UNESCO

Mexique/Memico/México

S.E. Sr. Luis Eugenio Todd Perez
Embajador, Representante de Mexico ante la
UNESCO, Pads (Jefe de la DelegaciOn)
Dra. Karen Kovacs
Secretarua General de la Comisi6n Nacional de
les Estados Unidos Mexicanos para la UNESCO
(CONALMEX), y Directora General de
Relaciones Internacionales de la Secretarfa de
Educación Ptlblica
Lic. Rafael Cervantes Villarreal
Ministro, Misi6n Permanente de Mexico ante
los Organismos Internacionales con sede en
Ginebra

Sr. Edilberto Cervantes
Secretario de Educaci6n Pliblica del Estado de
Nuevo Leon
Ing. Emiliano Hernandez Camargo
Secretario de EducaciOn Palica del Estado de
Durango

Lic. Ligia Hernandez
Coordinadora del IV Comité Regional de la
CONALMEX

Mme Na'ima Tabett
Conseillere au Ministere charge des droits de
l'homme
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Mongolie/Mongolia
H.E. Mr Shirchinjavyn Yumjav
Ambassador, Permanent Representative of
Mongolia to the United Nations Office, Geneva
(Head of Delegation)
Mr Dogsomyn Ganbaatar
First Secretary, Permanent Mission of Mongolia
to the United Nations Office, Geneva

Myanmar
U Linn Myaing
Charge d'Affaires a.i., Permanent Mission of
Myanmar, Geneva (Head of Delegation)

U Tun Ohn
Second Secretary, Permanent Mission of
Myanmar, Geneva
U Nyunt Swe
Second Secretary, Permanent Mission of
Myanmar, Geneva
U Kyaw Tin
Second Secretary, Permanent Mission of
Myanmar, Geneva

Sr. Norman J. Miranda
Ministro Consejero, Representante Permanente
Adjunto, MisiOn Permanente en Ginebra
Sr. Salvador Stadthagen
Director del Programa Educaci6n para la
Democracia, Ministerio de Educaci6n de
N:caragua

Nigeria/Nigeria
Dr Iyorchia Ayu
Hon. Minister of Education and Youth
Development (Head of Delegation)

Dr E 0 Akinluyi
Ambassador, Permanent Delegate of Nigeria to
UNESCO
Ms Yetunde Holloway
Director, Educational Support Services

Prof. Mike S.O. Olisa
Director, Peace Research Institute, University
of Nigeria, Nsukka
Dr Tunde Lakoju
Special Assistant to the Honourable Minister

Namibie/Namibia

Alhaji G.S. Kuta
Deputy Director, Formal Education

Hon. J.W. Wentworth
Deputy Minister of Education and Culture
(Head of Delegation)

Mr Yemi Lijadu
Counsellor, Permanent Delegation of Nigeria to
UNESCO

Ms G. Tuli-Mevava Nghiyoonanye
Senior Education Officer, Project
Planning/Secretary-General

Mrs Bawor T. Omiyi
Deputy Permanent Delegate, Permanent
Delegation of Nigeria to UNESCO

Prof. Rehabeam K. Auala
Dean of Faculty of Education, University of

Mr Oladejo Adeleye
Permanent Delegation of Nigeria to UNESCO

Namibia

Nepal/Nepal

H.E. Mr Keshab Raj ilia
Royal Nepalese Ambassador to France, Paris
Mr Banmali Prasad Lacoul
Minister Counsellor, Charge d'Affaires a.i.,
Permanent Mission of Nepal in Geneva

Nicaragua
S.E. Sr. Alvaro J. Sevilla Siero
Embajador, Reprw.entante Permanente, Misi6n
Permanente en Ginebra (Jefe de delegación)

Mr S.A.B. Olayode
Secretary to the Delegation
Norvege/Norway/Noruega
Mr Morten Pettersen
Political Adviser, Royal Ministry of Educarion,
Research and Church Affairs (I-lead of
Delegation)
Ms Brynhild Sirevag
Senior Executive Officer, Royal Ministry of
Education, Research and Church Affairs
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Mr Lars E. Ulsnes
Senior Executive Officer, Royal Ministry of
Education, Research and Church Affairs

Pakistan/Pakistan

Ms Marit Fredheim
Principal, Norwegian National Commission for
UNESCO

H.E. Mr Ahmad Kamal
Ambassador, Permanent Representative of
Pakistan to the United Nations Office and other
International Organizations, Geneva (Head of
Delegation)

Ms Gerd Hanne Fosen
Senior Executive Officer, Norwegian National
Commission for UNESCO

Ms Shahnaz Wazir Ali
Special Assistant to the Prime Minister for
Social Sectors

Oman/Omin

Mr Munir Ahmad
Joint Educational Adviser, Ministry of
Education (Alternate Head of Delegation)

H.E. Sayyid Soud Bin Ibrahim Al-Busaidi
Minister of Education, Culture and Science
(Head of Delegation)

H.E. Mr Mohammed Omar Ahmed Aideed
Ambassador, Permanent Representative to the
United Nations Office in Geneva
H.E. Dr Moosa Bin Jaafer Bin Hassan
Ambassador Permanent Delegate of Oman to
UNESCO
Mr Ali Bin Saleh Al-Mejainy
Secretary-General of Oman National
Commission for Education, Culture and
Science, Ministry of Education
Dr Abdallah Bin Moubark Al-Shanfary
Director of the Institute of Education, Ministry
of Education

Mr Irfan Baloch
Second Secretary, Permanent Mission of
Paldstan to the United Nations, Geneva

Panama/Panama
S.E. Sr. Alejandro Ferrer L.
Embajador, Representante Permanente Adjunto,
Misi6n Permanente de Panarnd ante las
Naciones Unidas, Ginebra
Su Seiiorfa Lila H. Carrera, Consejera, Misiön
Permanente de Panand ante las Naciones
Unidas, Ginebra

Paraguay/Paraguay/Paraguay

Mr Hashim Alawi Ahmed Al-Gazali
Second Secretary, Permanent Mission of Oman
in Geneva

Sr. Nicanor Duarte Frutos
Ministro de EducaciOn y Cult°, Presidente del
Comit6 Ejecutivo de la Comisi6n Nacional
Paraguaya de CooperaciOn con la UNESCO

Mr Said Abdul la Mubarak Al-Amri
Third Secretary, Permanent Mission of Oman in
Geneva

Dr Rafael Jacob°
Vice Ministro de Cu Ito, Miembro del Comitd
Ejecutivo de la Cornish% Nacional

OugandafUganda
Hon. David Pulkol
Deputy Minister of Education and Sports (Head
of Delegation)
Mr Edward Kasolo-Kimuli
Commissioner for Education (Inspectorate)

Prof. Edward Khiddu-Makubuya
Professor of Law, Makerere University
Ms Anastasia Nakkazi
Secretary-General, Uganda National
Commission for UNESCO

Sr. Rigoberto Gauto
Encargado de negocios a.i., Misi6n Permanente
del Paraguay ante la Oficina de las Naciones
Unidas, Ginebra
Lic. Genara Marfa Duarte Rodas
Directora del Departamento de Planeamiento
Educativo, Ministerio de Educaci6n

Pays-Bas/Netherlands/Paises Bajos
Mr D. Lageweg'
Secretary General, Netherlands National
Commission for UNESCO (Head of Delegation)
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Prof. Leonard F.B. Dubbeldam
Netherlands National Commission for UNESCO
(Chairman of Education Group)

Prof. Andrzej Janowski
Institute of Educational Research, Permanent
Representative of Poland to the 113E Council

Mr Dirk de Jong
Vice-President, Sub-Commission on Education,
Netherlands National Commission for UNESCO

Mr Jerzy Wisniewski
Director, Department for International
Cooperation, Ministry of National Education

Pérou/Peru/Perti

NiS Magdalena Mazinska
Principal Specialist, Department for
International Cooperation, Ministry of National
Education

S.E. Sr. Hugo Palma
Embajador, Representante Permanente del Pert/
ante la UNESCO (Jefe de delegaci6n)
Dr Federico Prieto-Celi
5.ecretario General del Ministerio de EducaciOn

Ms Joanna Topinska
Expert, Polish National Commission for
UNESCO

Sr. Antonio Garcia Revilla
Consejeco, RepresentaciOn Permanente del Perd
ante la Gficina Europea de las Naciones Unidas

Mr Pawel Marciniak
First Secretarj, Permanent Mission of Poland to
the United Nations Office, Geneva

Sr. Eduardo Perez del Solar Marcenaro

Portugal

Tercer Secretario cl.m. la Representaci6n

Perrnanente del Pert' ante la Oficina Europea de
las Naciones Unidas

Philppines/Filipinas
Dr Ricardo T. Gloria
Secretary (Minister), Department of Education,
Culture and Sports (Hezd of Delegation)
Dr Lourdes R. Quisumbing
Secretary-General, UNESCO National
Commission of the Philippines
Dr Nilo Rosas
Director, Department of Education, Culture and
Sports (National Capital Region), Chairman,
Committee on Education, UNESCO National
Commission of the Philippines

Mrs Olivia V. Palala
Counsellor, Philippine Mission ao the United
Nations Office, Geneva
Mr Carlos R. Quisumbing, Jr.

PologneiPoland/Polonia
Prof. Tadeusz Pilch
i '.e-Minister. Ministry of National Education
(Head of Delegation)
I-1.E. Mr Ludwik Dembinski
Ambassador, Permanent Representative ot
Poland to the United Nations Office, Geneva

S.E. M. Z6zimo da Silva
Ambassadeur, Representant permanent du
Portugal a Geneve (Chef de delegation)
M. Miguel Ponces de Carvaiho
Secretariat coordonnateur du Programnie
d'education multiculturelle
Mine Maria Marcia Trigo
Coordination nationale du Programme
d'education pour tous
M. Guilherme de Oliveira Martins
Representant de la Commission oationale
l'UNESCO

dc

Qatar
H.E. Abdul-Aziz Abdulla Torki Al-Subaie
Minister of Education (Head of Delegation)
H.E. Sheikh Fahad Awaida M-Thani
Ambassador, Permanent Reprentative of the
State of Qatar to the United Nations
Mr Mohammed Hassan Al-Qubaisi
Director of the Minister of Education's Office

Mr Abdul-Aziz Farag Al-Ansari
Secretary General, Qatar National ConirrnsIon
for Education, Culture and Science
Mr Ahmed Khalifa Abou F,liarbalc
Director of Curricula and Textbooks
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Republique arabe syrienne/Syrian Arab
Republic/Repablica Arabe Siria
M. Mohamad Ghassan El-Halabi
Ministre de l'6ducation (Chef de délégation)

Mr Kyung-Jae Park
Education Attaché, Permanent Delegation of the
Republic of Korea to UNESCO, Paris

Dr. Eid Abdo
Ministre adjoint de l'6clucation

Mr Doo Yong Chung
Director-General, Department of Education and
Science, Korean National Commission for
UNESCO

Dr. Badih Kaeid
Secrétaire général au Conseil de l'enseignement
supérieur

Mr Myung Hoon Kim
Assistant Director, International Ca-operation
Division, Ministry of Education

Mme Adiba Makdissi
Bureau exécutif de l'Union des enseignants

Mr Jae Woong Kim
Professor, Korean Air and Correspondence
University, Presidential Commission on
Education

Mrs Ghada Aljabi
Director, Elimination of Illiteracy, Ministry of
Culture
Mlle Sawsan Chehabi
Premier secrétaire, Mission permanente de la
Republique arabe syrienne

Republique centrafricaine/Central African
Republic/Reptiblica Centroafricana
S.E. M. Etienne Goyemide
Ministre des enseignements, de la coordination
des recherches et de la technologie (Chef de
Délégation)

M. Abel Koulaninga
Secrétaire général de la Commission nationale
centrafricaine pour l'UNESCO

Republique de Moldova/Republic of
Moldova/Reptiblica de Moldova
M. Petru Gaugas
Ministre de l'éducation

Republique dominicaine/Dominican
Republic/Reptiblica Dominicana
Sra Angelina Bonetti Herrera
Ministro Consejero, Encargado de Negocios,
MisiOn Permanente de la Republica Dominicana
ante la Oficina de las Naciones Unidas y
Organismos Internacionales, Ginebra (Jefe de
Delegacidn)

71épublique populaire dernocratique de
Coree/Desnocratic People's Republic of
Korea/Repdblica Popular Democrática de
Corea

Republique de CoreelRepublic of
Korea/Reptib3ica de Corea
H.E. Mr Seung Ho
Ambassador and Permanent Representative of
the Republic of Korea, Geneva (Head of

Mr Li Tcbeul
Ambassador-Permanent Representative, DPRK
Permanent Mission in Geneva (Head of
Delegation)

Delegation)

Mr In-Suk Cha
Secretary-General, Korean National
Commission for UNESCO

Mr Han Chang On
Deputy Permanent Representative and Minister,
DPRK Permanent Mission in Geneva

Mr Wang Bok Kim
Director, International Co-operation Division,
Ministry of Education

Mr So Chol
Second Secretary, DPRK Permanent Mission in
Geneva

Mr Ghee Whan Kim
Second Secretary, Permanent Mission of the
Republic of Korea, Geneva

Mr Kim Do Yong
Third Secretary, DPRK Permanent Mission to
UNESCO, Paris

97

Annex XVII page 20
République tcheque/Czech
Republic/Reptiblica Checa
Mr Ivan Pi lip
Minister of Education, Youth and Sports (Head
of Delegation)

Mr Emanuel Ondrd6ek
Deputy Minister of Higher Education and
Science
Ms Jana Ungrddovd
Chief, Department of Foreign Relations,
Ministry of Education, Youth and Sports

Ms Alena Kroupovd
Director, Human Rights Education Centre of
the Charles University

S.E. M. Romulus Neagu
Ambassadeur, Representant permanent aupres
de l'Office des Nations Unies A Geneve
(suppleant du Chef de la delegation)

M. Mircea Ifrim
Secrétaire general, Commission nationale de
Roiimanie pour l'UNESCO
Dr Cesar Birzea
Directeur, Institut des sciences de l'6ducation

M. Emil Parjol
Directeur, Relations internationales, Ministere
de l'enseignement
M. George Corbu
Consenter, Ministere de l'enseignement

Ms Jaroslava Moserovd
General Secretary of the Czech Committee for
UNESCO

M. Alexandru Niculescu
Charge d'affaires a.i., Mission permanente de
Roumanie b. Geneve

Mr Jaroslav Kotalka
Secretary for Education of the Czech
Commission for UNESCO

M. Toni Grebla
Premier secrétaire, Mission permanente de

Mr Zdenek Venera
Chargé d'affaires a.i., Permanent Mission of the
Czech Republic, Geneva
Mr Jaroslav tepariek
First Secretary, Permanent Mission of the
Czech Republic, Geneva

République-Unie de Tanzanie/United
Republic of Tanzania/Reptiblica Unida de
Tanzania
Mr Philemon Mikol Sarungi
Minister of Education and Culture (Head of
Delegation)

Mr Omar Mapuri
Minister of Education, Zanzibar
Mr Leonard Kitau Msaki
Commissioner for Education, Ministry of
Education and Culture
Mr Haroun Suleiman
Deputy Director of Planning and
Administration, Ministry of Education

Ronnianie A Geneve

Rwanda
Dr Joseph Nsengimana
Ministre de l'enseignement supérieur, de la
recherche scientifique et de la culture (Chef de
delegation)
M. Pierre Célestin Rwigema
Ministre de l'enseignement primaire et
secondaire
M. Laurent Byamukama
Directeur des etudes et recherches pedagogiques
M. Eugene Munyakayanza
Chef de la Division des affaires académiques

Saint-Marin/San Marino
M. Guido Ceccoli
Consenter d'Ambassade, Delegation permanente
de Saint-Marin aupres de l'UNESCO (Chef de
délégation)
M. Marino Cecchetti
Proviseur de l'Ecole secondaire suprieur

RoumaniefRomania/Rumania
S.E. M. Prof. Dr. Liviu Major
Ministre de l'enseignement (Chef de delegation)
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Sao Tome et Principe/Sio Tome and
Principe/Santo Tome y Principe
M. Alberto Neto
Ministre de l'education, de la culture, jeunesse
et sports, President de la Commission nationale
de Sao Tome et Principe pour l'UNESCO (Chef
de delegation)

Mr Vladimir Rosa
Director, Central Inspection Centre, Ministry of
Education and Science of the Slovak Republic
Mrs Darina MatiAlkovg
Desk Officer of Sector of International Cooperation at the Ministry of Education and
Science of the Slovak Republic

Mme Natalia Pedro Umbelina Neto
Secretaire general de la Commission nationale
de Sao Tome et Principe pour l'UNESCO

Mr Igor Vencel
Third Secretary, Permanent Mission of the
Slovak Republic

Mme Ana Maria Mendes Branco
Directrice du Centre pedagogique didactique,
Ministere de l'education

Mr Juraj Sykora
Third Secretary, Permanent Mission of the
Slovak Republic

Senegal/Senegal

Slovenie/Slovenia/Eslovenia

S.E. M. Andre Sonko
Ministre de reducation nationale (Chef de

Dr Pavel Zgaga
Secretary of State, Ministry of Education and
Sport (Head of Delegation)

delegation)
M. Habibou Dart
Conseil ler technique en education du Premier
Ministre, President de la Commission
spécialisee de reducation de la Commission
nationale pour l'UNESCO

Mrs Andreja Earle
Counsellor, Ministry of Education and Sport

Mr Jan-Peter Schoffer Petriek
Counsellor, Ministry of Education and Sport

M. Assane Hane
Secretaire general de la Commission nationale
pour l'UNESCO

Mrs Zofija Klemen-Krek
Secretary-General, Slovenian National
Commission for UNESCO

M. Thou Ndiaye
Ministre Conseiler, Mission permanente de la
Republique du Senegal, Geneve

Soudan/Sudan/Sudin

Sierra Leone/Sierra Leona
Ms Christiana A. Thorpe
Secretary of State for Education (Head of
Delegation)

Lee'......,....-,sm..... In,

Mr Roderick C.O. Gilpin-Jackson
Permanent Secretary, Department of Education

Slovaquie/Slovakia/Eslovaquia
Mr Lubomir Harach
Minister of Education and Science of the Slovak
Republic (Head of Delegation)

H.E. Mrs Maria Krasnohorskä
Ambassador of the Permanent Mission of the
Slovak Republic to the United Nations, Geneva

H.E. Prof. Ibrahim Ahmed Omer
Minister of Education and Scientific Research
(Head of Delegation)
H.E. Ambassador Ali Ahmed Sahloul
Permanent Representative, Permanent Mission
of the Republic of the Sudan to the United
Nations Office, Geneva

H.E. Ambassador Nour-EddinSatti
Permanent Delegate, Permanent Delegation of
the Republic of the Sudan to UNESCO, Paris

Mr Salm= Ali Sulman
Director General for Curricula
Mr Mubarak Yahia
Secretary-General of the Sudanese National
Commission for Education, Science and Culture
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Mr Mohamed Yousif Hassan
Second Secretary, Permanent Mission of the
Republic of the Sudan to the United Nations
Office, Geneva

Sri Lanka

M. Michel Pache
Delegue permanent adjoint de la Suisse auprs
de l'UNESCO, Paris
M. Ahlin Byll-Cataria, Charge de programme,
Direction de la cooperation au developpement et
de l'aide humanitaire

Hon. Prof. Vishwa Warnapala M.P.
Deputy Minister of Education and Higher
Education (Head of Delegation)

M. Jean-Daniel Vigny
Chef de la Section des droits de l'homme

Mr Chandrasoma Abeygunawardana
Additional Secretary, Ministry of Education and
Higher Education

M. Claude A. Barbey
Chef suppleant de la Section des affaires
culturelles internationales et de l'UNESCO
(Direction des Organisations internationales)

H.E. Mr Bernard A.B. Goonetilleke
Ambassador and Permanent Representative of
Sri Lanka to the United Nations, Geneva
(Deputy Head of Delegation)
Mr W.P.R.B. Wickremasinghe
Minister, Permanent Mission of the Democratic
Socialist Republic of Sri Lanka to the United
Nations Office, Geneva

Mr A.L. Abdul Azeez
Third Secretary, Permanent Mission of the
Democratic Socialist Republic of Sri Lanka to
the United Nations Office, Geneva
Suede/Sweden/Suecia
Ms Anne Charlotte Norborg
Deputy Assistant Under-Secretary of State

M. Patrice Meyer-Bisch
Expert, Co-ordonnateur de l'Institut
interdisciplinaire d'ethique et des droits de
l'homme, Universita de Fribourg, Section des
Sciences sociales de la Commission nationale
suisse pour l'UNESCO

Swulland/Swazilandia
Prince Kamzulwandle Dlamini
Honourable Minister of Education (Head of
Delegation)

Mr Myekeni E. Vilakazi
Principal Secretary, Ministry of Education
Mrs Lindiwe Malaza
Senior Inspector Social Studies (Specialist)

Mrs Ulla-Stina Ryking
Head of Section

Mrs Dorothy Littler
Secretary-General of Swaziland National
Commission for UNESCO

Mr Anders Falk
Secretary-General, Swedish National
Commission for UNESCO

Thailande.rrhailandirailandia

Suisse/Switzerland/Suiza
Mme Martine Brunschwig Graf
Conseillere d'Etat, Chef du Departement de
l'instruction publique de la Republique et
Canton de Genve (Chef de Delegation)

M. Pierre Luisoni
Adjoint du Secretaire general pour les relations
internationales, Conference suisse des
Directeurs cantonaux de l'instruction publique
(Suppleant du Chef de delegation)

H.E. Mr Pramote Sukhum
Deputy Minister of Education (Head of
Delegation)

H.E. Mr Tej Bunnag
Ambassador Extraordinary and Plenipotentiary,
Permanent Representative of Thailand to the
United Nations Office, Geneva (Deputy Head of
Delegation)

Dr Surat Silpa-Anan
Deputy Permanent Secretary for Education.
Secretary-General of the Thai National
Commission for UNESCO (Deputy Head of
Delegation)
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Dr Vichai Tunsiri
Secretary-General, Office of the National
Education Commission
Dr Gothom Arya
Chulalongkorn University

Tunisie/Tunisiaatinez
S.E. M. Abdelbaki Hermassi
Ambassadeur, Ddidgue permanent de Tunisie
aupr6s de l'UNESCO (Chef de d6l6gation)

Mrs Sutee Ek-intara
Assistant Head, Supervisory Unit, Department
of General Education

M. Mongi Chemli
Professeur a l'Université de Tunis (I),
Secrdtaire gendral de la Commission nationale
pour l'UNESCO

Dr Wallop Kansap
Director, Curriculum Development Centre,
Department of Curriculum and Instruction
Development, Ministry of Education

M. Taoufik Ayadi
Conseiller aupres du Ministre de F6clucation et
des sciences, Maître assistant a l'Universit6 de
Tunis (I)

Dr Pramuan Senarith
Specialist, Office of Policy and Planning,
Ministry of Education

M. Kadhem Baccar
Conseiller des Affaires 6trangeres pres la
Mission permanente de Tunisie a Geneve

Mrs Charoonrat Suwanpusit
Teacher, Suankularb Secondary School

TurquiefTurkey/Turquia

Dr Duangtip Surintatip
Director of External Relations Division,
Ministry of Education, Deputy SecretaryGeneral of the Thai National Commission for
UNESCO
Ms Churairat Sangboonnum
External Relation's Division, Ministry of
Education, Thai National Commission for
UNESCO

Pol. Lt. Ngern Thongsuk
Police Escort/Aide to the Deputy Minister of
Education
Togo
M. Akossou Amouzou
Seerdtaire permanent du Conseil sup&ieur de
l'6clucation nationale (Chef de dedgation)
M. Aya Akodt6 Kougblenou
Secr6taire géndral adjoint de la Commission
nationale pour l'UNESCO

M. Coawovi Germa
Deldgué permanent adjoint du Togo auprs de
l'UNESCO

Mr Aydin Sezgin
First Secretary, Permanent Mission of Turkey,
Geneva

Ukraine/Ucrania
Mr Victor P. Shepotko
Acting Minister of Education (Head of
Delegation)
Mr Olexandre S. Slipchenko
Extraordinary and Plenipotentiary Ambassador
of Ukraine in Switzerland, Permanent
Representative of Ukraine to the United
Nations, Geneva (Deputy Head of Delegation)
Mr Vsevolod I. Tkatchenko
Counsellor of the Ministry of Foreign Affairs of
Ukraine
Mr Yaroslav G. Koval
First Secretary of the Permanent Mission of
Ukraine to the United Nations in Geneva

Uruguay
S.E. Sr. Miguel Berthet
Ernbajador, Representante del Uruguay ante los
Organismos Internacionales en Ginebra (Jefe de
delegaciOn)

Trinité-et-Tobago/Trinidzal arni
Tobago/Trinidad y Tabago
Mrs Annette Gonzales

Dr Nelson Chabén
Prim2r Secretario, MisiOn Permanente del
Uruguay en Ginebra

Deputy Permanent Reprentative, Geneva
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Profesor Omar Mesa
Misi6n Permanent del Uruguay en Ginebra
Venezuela

Dr Antonio Luis Cardenas
Ministro de Educaci6n (Jefe de delegaci6n)

S.E. Dr Francisco Kerdel Vegas
Embajador, Representante Permanente de
Venezuela ante la UNESCO
Profesora Ruth Lerner de Almea
Presidente del Consejo de la OlE
Lic. Naudy Suarez
Minis= Consejero, Misi6n Permanente de
Venezuela en Ginebra
Dr Orlando J. CastejOn S.
Agregado Cientffico, MisiOn Permanente de
Venezuela ante las Naciones Unida.s en Ginebra

Vietnam/Viet Nam
Prof. Dr. Pham Minh Hac
Premier Vice-Ministre du Ministere de
l'education et de la formation (Chef de
delegation)

M. Nguyen Luong
Ambassadeur, Representant permanent de la
Republique socialiste du Viet Nam pres l'ONU
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Mr Patrick N. Sinyinza
Charge d'Affaires, Permanent Mission of the
Republic of Zambia to the United Nations
Offices in Geneva
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Mission of the Republic of Zambia to the
United Nations Offices in Geneva

Zimbabwe
Mr James J. Chitauro
Secretary for Higher Education, Deputy
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United Nations University (UNU)
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Organisations du systeme des Nations Unies/
Organizations of the United Nations System/
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Banque mondiale/World Bank
Mr Wadi Haddad
Senior Advistr

Organisation metkorologique mondiale
(OMM)/World Meteorological Organization
(WMO)
M. Ibrahim K. Al-Atwi
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Director General of ABEGS
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Information

Mr Shafi Al Jahdari
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Organizations
Mr Abdul Rahman Abdul Aziz Al-Towagry
Administration and Financial Department
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M. Bougounaa Ngom
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Conseil de l'Europe/Council of Europe (CE)
M. Raymond Weber
Directeur de l'enseignexnent, de la culture et du
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Ms Alison Cardwell
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Mr Hugh Starkey
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Educational, Cultural and Scientific
Organization (ALECSO)

Organisation de l'Unité africaine
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Mr Venant Wege Nzomwita
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Office

Organisation des Etats ibero-americains pour
l'éducation, la science et la culture
(OEWOrganization of Thero-American States
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Sr Francts Pedro
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Director General of ALECSO
Mr Wagdi Mahmoud
Director, ALECSO D.G. Office

Organisations internationales non gouvernetnentales ayant
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International Non-Governmental Organizations in
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CATEGORIE A/CATEGORY AICATEGORIA A

Association internationale des universites
(AIU)/International Association of
Universities (IAU)

Association mondiale des Guides et des
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Girl Guides and Girl Scouts (WAGGGS)

Dr Berit Olsson
Director of Co-operation

Mrs Inge Uygur
Representative to the United Nations
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Free Trade Unions (ICFTU)

Mr L. Henry Horace-Perera
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Ms Annette Fuchs

Mr Guy Ryder
Director

Ms Michaela Jahnz

Mr Dan Cunniah
Assistant Director, ICFTU Geneva

Mr Wayne Nel les
Adviser/Observer

Confederation syndicale mondiale des
enseignants (CSME)/World Confederation of
Teachers (WCT)

Institut international du theatre
(110/International Theatre Institute (ITI)

Mr Herman Brinkhoff

Dr Souha Bachour

Conseil international d'education des adultes
(CIEA)/International Council for Adult
Education (ICAE)

Internationale de réducation (IE)/Education
International (EI)

Ms Ana Maria Quiroz
Secretary General ICAE

Federation internationale syndicale de
l'enseignement (FISE)/World Federation of
Teachers' Unions (WFTLJ)
M. Gerard Montant
Secretaire general
M. Daniel Monteux
Representant permanent de la FISE aupas de
l'UNESCO

Federation mondiale des associations, centres
et clubs UNESCO (FMACU)/World
Federation of UNESCO Clubs, Centres and
Associations (WFUCA)
Mme Marialuisa Stringa
Membre du Conseil executif de la FMACU,
Secretaire generale de la Federation italienne
des Clubs UNESCO
Mrne Maria Luisa Fosco Costantini
Vice-President, Tresorerie, Centre UNESCO
de Florence

Federation mondiale des associations pour
les Nations Unies (FMANU)/World
Federation of United Nations Associations
(WFUNA)

Dr Marek Hagmajer
Secretary-General

Dr Ghassan Maleh

Ms Mary Futrell
President

Mr Robert Harris
Executive Director for Intergovernmental
Relations
Mr Elie Jouen
Deputy General Secretary
Mr Patrice 'Vezina
Information Coordinator

Mr Sean Higgins
President, Association of Secondary Teachers
of Ireland
Ms Adelisa Raymundo
President, National Alliance of Teachers and
Office Workers, Philippines

M. Frank Maerten
Secrétaire regional, Anvers, ACOD, Belgique
M. Guy Le Neonannic
Secretaire general, Federation de l'ducation
nationale (FEN), France
M. Jean-Pierre Valentin
Secretaire national, FEN
M. Jean-Claude Barbarant
Secrétaire national, FEN

Mr Jaroslav Müllner
Vice-President, Czech and Moravian Made
Union of Workers in Education

106

Annex XVII - page 29
Ms Maria Suchoparová
Head of International Department, Czech and
Moravian Trade Union of Workers in
Education

Mr Fernando Arroyo
International Relations, FederaciOn de
Trabajadores de la Ensefianza (FETE/UGT),

Mr Jaroslav Rössler
President, Czech and Moravian Trade Union of
Workers in Education

Mrs Portia Dacalos
Chairperson for the Vesazan Region, NATOW,
Philippines

Ms Rigmor Jark
Danmarks Laererforening, Denmark

Ms Valerie Vercilo
Secretary, Education International, Geneva

Mr Japhta B. Radibe
President, Botswana Teachers' Union

Ms Stephany Martin
Intern, Education International, .eneva

Dr Ludwig Eckinger
President, Verband Bildung und Erziehung
(VBE), Germany

Mrs Sheena Hanley
Deputy Under-Secretary

Mr Zadi Sessegnon
Secr6taire gdnëral, Syndicat national de
l'enseignement primaire public de COte d'Ivoire
(SNEPPCI)

Organisation Mondiale du Mouvement Scout
(OMMS)/World Organization of the Scout
Movement (WOSM)

Spain

M. Mateo lover
Directeur du Centre d'etudes prospectives et
documentation

CATEGORIE B/CATEGORY B/CATEGORIA B

Amnistie internationale (AD/Amnesty
International (AI)
Ms Cristina Sganga
International Development Coordinator (Human
Rights Education)

Association des écoles
internationalesanternational Schools
Association (ISA)
Mr Bernard Ivaldi
Mr Cyril Ritchie
International Liaison

Association internationale des educateurs
pour la paix du monde
(AIEPM)/International Association of
Educators for World Peace (IAEWP)
Dr Mil ly Schar-Manzoli
National Chance llcr of Switzerland for IAEWP

Association Internationale des professeurs et
maitres de conferences des
universites/International Association of
University Professors and Lecturers (IAUPL)
Prof. D. Ldvy
Prdsident

Prof. L.-P. Laprevote
Secretaire general

Association mondiale pour l'Ecole
instrument de Rix/World Association for the
School as an Instrument of Peace (EIP)
Mme Monique Prindezis
Secretaire generale
Ms Suzanne Gall
Education Program Manager

M. Pierre Adossama
M. Yves Lador
Vice-President
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Mme Audrey Osler
M. Daniel Devaud

Bureau international catholique de l'enfance
(BICE)/International Catholic Child Bureau
(ICCB)

Mme Claude Masse
Representation permanente du BICE auptts de
l'UNESCO

Caritas Internationalis (CI)
Mr M. Noirot-Nerin
Permanent Delegate for Caritas Internationalis
to UNESCO

Conference permanente des recteurs, des
presidents et des vice-chanceliers des
universites europeennes (CRE)/Standing
Conference of Rectors, Presidents and ViceChancellors of the European Universities

Conseil mondial des sociétes d'éducation
comparee (CMSEC)/World Council of
Comparative Education Societies (WCCES)
M. Michel Debeauvais
Ancien President du CMSEC

Federation internationale pour Peducation
des parents (FIEP)/International Federation
for Parent Education (IFPE)
Mme Micheline Ducray
Representante de la FIEP a l'UNESCO

Federation internationale des femmes
diplamies des universites
(HH,)U)/International Federation of
University Women (IFUW).
Ms Ana-Rosa Onate
Ms Isabelle Cavicchi-Broquet

Federation mondiale pour les etudes sur le
futur/World Futures Studies Federation

(CRE

(VVFSF)

Dr Andris Barblan
Secretaire general

Dr Bernd Hamm
Centre for European Studies, University of
Trier

Ms Mary O'Mahony

Mr Orio Giarini

Conseil international des femmes

(Clnanternational Council of Women
(ICW)
Mme Monique Leveque
Representante permanente du CIF aupres de
l'UNESCO

Mme Judith Parris
Presidente de la Commission permanente stir
1 ddu cation

Ligue internationale de fenunes pour la paix
et la liberte (LIFPL)/Women's International
League for Peace and Freedom (WILPF)
Ms Barbara Lochbihler
Secretary-General

Mouvement international ATD Quart
Monde/International Movement ATD Fourth
World

Mme Elizabeth Acar de Langre
Vice-Présidente, Commission permanente sur

M. Bruno Romazzoti

1'6clucation

Mme Brigitte Muller

Conseil latino-americain d'education des
adultes/Consejo de EducaciOn de Adultos de
America Latina (CEAA)

Mouvement international pour l'union
fraternelle entre les races et les peuples
(UFER)/International Movement for
Fraternal Union among Races and Peoples

M. Jorge Osorio Vargas
Secret ario General

Mme Fina Bijnens

M. Berhane Ras-Work
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M. Nchama Eya

Office international de Penseignement
catholique (OLEC)/Catholic International
Education Office (CLEO)
Mme Monique Deglaire
Permanente a la Representation de l'OLEC

M. Pabbe Guy Roubert
Representant permanent de POIEC a Genve
M. Georges Deremble
Directeur honoraire de l'enseignement
catholique de Chambery

Organisation du baccalauréat international
(0BD/international Baccalaureate
Organization (IBO)
Dr Roger Peel
Director General

Dr Ian Hill
Regional Director for Europe/Africa/Middle
East

Mr Fred De Haas
Curriculum Manager, Middle Years
Programme

Organisation internationale pour le
développement de la liberte d'enseignement
(OIDEL)/International Organization for the
Development of Freedom of Education
M. Alfred Fernandez
Directeur general
M. Victor Guillen-Preckler
Membre de la Commission permanente
Mlle Valerie Augsburger

M. Andreas Schubert

Dr Bengt The lin
Former Director of Education, National Board
of Education, Vice-President of the Executive
Committee

Ms Aileen Zalapi

Societe europeenne de culture
(SEC)/European Society of Culture
Prof. Matteo Campagnolo
Historien

CATEGORIE C/CATEGORY C/CATEGORIA C

Association internadonale pour la defense de
la liberté religieuse/International Association
for the Defence of Religious Liberty

Institut international de droit humanitaire
(DDH)/International Institute of
Humanitarian Law (IIHL)

M. Gianfranco Rossi
Secretaire general

Prof. Jovica Patrnogic
Hon. President of UHL

M. Denis Rosat

Prof. John Crabb

Mme Carmela Rossi

Federation europeenne pour Papprentissage
interculturel (FEADIEuropean Federation
for Intercultural Learning (EFIL)
Mr Thomas Koppel
Chairperson, Board of Directors of AFS
Intercultural Programs, Swiss Member
Organization of EFIL
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Comité permanent des organisations internationales non gouvernementales ayant le statut
consultatif aupres de l'UNESCO/Standing Committee of International Non-Governmental
Organizations in Consultative Relationship with UNESCO
Mme Norma Anav

Fondations/Foundations/Fundaciones

Fondation Hamdard/Hamdard Fourdation
Mr Hakim Mohammed Said
Chancellor, Hamdard University
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