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PEACE EDUCATION:
PERSPECTIVES FROM COSTA RICA AND JAPAN

Abelardo Brenes

Takzhiko [to

and

The Project "Preparediiess Tor Peace”

The project group "Preparedness for Peace” at the Maliné School of Edu-
cation in Sweden studies ways of helping children and young people to deal
constructively with questions or peace and war. As part of this work, experts
with special interest and competence in arcas related to peace education are
interviewed.

This publication explores the views of two present members of the
Council, IPRA Peace Education Commission: Abelardo Brenes and Takehiko
lto. Abelardo Brenes is currently Professor at the University of Costa Rica
and consultant 1o the University for Peace and has coordinated the Central
American Program for the Promotion of Human Rights and Peace Educa-
tion. Takehiko Ito is Associate Professor of Psychology, Wako University.
Tokyo. chairperson ol the Committee on .«esearch of Peace and Dis-
armament Education of the Japanese Scientists Association, and secretary of
Japanese Psychologists for Peace. - Interviewer: Ake Bjerstedt.
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PEACE EDUCATION: A CONVERSATION WITH ABELARDO
BRENES, SAN JOSE, COSTA RICA

1.

AB: As an introduction, conld vou say a few words abouwt yourself and
your interest in the field of “peace ediearion”?

AB: My main interest in peace education began in the mid-1930s afier |
had been involved is a peace activist in Central America, mostly working
from Costa Rica. and | came 1o realize how complex and difficult the task
was o promote peace. since there was a war siation n the region. 1 also
felt & need to develop a deeper sense of peace. So 1 have heen working both
as an activist and from an academic point of view. with research in edu-
cation. since then, with the University of Costa Rica — which is my main
acadentic base — but also working in conjunction with the University for
Peace. which | believe can be a very useful institution. 1t wus created by im
initiative of Costa Rica. at the end of the T0s, hut which many people in
Costa Rica do noi really appreciate. 1t is important in its potential, so 1
devoted mysell from 1987 onwards to contribule what | cauld to the
development of the potential of thal institution.

AB: Counld you say something about your presenl activilies in this field?
AR | coordinated an international confevence in 1989, which was catled
“Seeking the True Meaning of Peace”. The conference brought together
about 660 people from around the world. Lo share their visions of what an
agenda could be for work in the decade of the Y0s. As part of the process
we drafted @ doenment catled “The Declaration of Fhunan Respunsibilities
for Peace and Sustainable Development”. The declaration included the
visions of niany of the peopte who participated in that canference. We also
had pre-conference meetings and consultations. Then the government of
Cosla Rica presented the declaration to the General Assembly of the United
Nations.

After the conference 1 have been working from within this framework to
try to develop a holistic approach to peace education. It was not until last
vear that | had the oppuortunity to do this work in a4 wmore systenalic
manner. in a progran that was funded by the Commission of the European
Community, which allowed the university to work in all of Central
America. 1t was called the Central American Program for the Promotion of
Hhunan Rights and Peace Education. This allowed us to develop pedagogical
approaches o the concepls and values and (o test them in very hetero-
gencous sectors of the population. Currently 1 am continuing with thit

4




Q

ERIC

PAFullToxt Provided by ERIC

4

work. but with more focus now on the formal education setting, working
mostly within Costa Rica at the moment. 1 am mostly dealing with the
elementary and hizh school levels, but I am working hasically now with
teachers and curriculum designers 1o see how we can carry out some of
these ideas.

An: How is your work related to the University for Peace?

AB: I began working therc as a volunteer, but after the conference |
became a consultant. T devoted my last year to coordinating the Central
American project, but now, since that project is over, 1 have morc the
status of a consultant.

b

-

AB: What do vou think of first when you hear the words "peace
edwcation™?

AB: First of all 1 think that all education should be basically devoted 10
peace, so to me this phrase reflects a need in our time to stress that
explicitly, because it is a fact Lt much education does not really foster
peace values or orientations. But to me it connotes that challenpe and my
concern is that peace education as it is expressed today is often interpreted
us a specific orientation or discipline, und it does not have the wider
meaning which | am trying to state.

KR

AB: If vou think back on your own school days. were there some aspecis in
vour schooling that might be considered o attempt at "peace education”?
AB: 1 do not think so, not anything explicit. 1 did go te a Methodist high
school. and 1 do rememher the Christian values that they tried to emphasize
there. 1 suppose that could be considered. But at the tinte 1 think peace was
something that was basically taken for granted in our country. There was
not much of an emphasis on the international, miclear issues and so on that
concerned Europe, in the 60s and 70s. Such recent issues were not dealt
with in our schools.

4.

AB: Do vou believe thar schools in your country, as you know them today.
contribute to « "peace education™?

Af: Well, 1 think that they do to some degree, and basically that can he
expressed in terms of the schools’ trying to pass on and to strenpthen the
key values of the Costa Rican saciety which is seen in its social security, its

—
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social welfare systedi. In that sense peace education is more tied to civil
education. On the other hand. 1 find that our country takes for granted very
rauch the fact that nntil now it has been able to develop in a non-violent
way. The trends that | find very worrisome incluide a lack of critical
orientation. although there have been some reforms recently in the
educational system, trying to make education more participatory and trying
to develop more of a social const=actianist type of policy in terms af
education. ‘Fhe country, like most Lwin American countries, is governed
throngh a cencralized bureancratic educational system. where the central
planners decide on a curriculum that's obligatory far the whole country.
This is how most teachers have been trained. It is not until recently that
students are being asked to be more critical and participatory. but they
usually do not have the tools t do this. Teachers themselves cannot provide
the tools since they were trained to be rather submissive. We are now going
through very serious changes in terms of public pulicy and priorities.
There has been a reduction in social welfare policy. and the country is
opening up very rapidly to international economy modes of consumption
and living. Although we have been able to escape military forms of life
and conflicts of a military nature, | think there are a lot of concerns about
other expressions of violence, such as poverty. About 25 % of the
population is still in situations of poverty; there is a lot of delinquency: and
there :.-¢ scrious ecoiogical problems. So | think that there is a tremendous
amount that still tteeds to be done and that relates to peace educatioo.

5.

AB: Do you think it is at all possible for schools to contribute to a "peace
education”™? If so. what are sonte of the steps and measures to be taken that
vou think of first?

AR Yes. | think that schoals have a fundamental contribution to make in
peace education. In terms of what steps and measures to be taken 1 think
that peace edhication first of all needs to be clarified for the policy makers
in education. so that it can become a pillar, a guiding theme that could
permeate the work. [t should be one of the central themes which the rest of
the curriculum eould be structured around.

1 approach peace as a basic human right. The right to development and
the right 1o peace are two fundamental hunyan rights. But peace is
simultancously @ responsibility. People should be trained in understanding
both the negative and positive approaches 1o peace and to reutize that it
involves a responsibility. Students should learn how to live peacefully in

6
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their micro settings. in their personal sphere of life. but also learn to
participate actively. collectively to build a peaceful saciety. If peaple are
also allowed'to reflect on how their personal development and well-being is
directly related to living peacefully, then the curriculuin can be focused on
human development. This is the message 1 have been trying to share. There
is a lot of talk nowadays in the United Nations to address fundamental
bhuman development, and to measure social policies in terms of how well
they contribute to fundamental human development. i think that an
education for young people should give an opportunity first of all 1o realize
that cach luman being is a unigue potential and a unique contribution to the
evolution of life. Peaple should be given the instruments to reflect on what
their life project can be about. what they need both in terins of intellectual
skills and understanding. in terms of esmotional tools. in terms of sacial
skills. conflict resolution skills and skills to participaie as an active citizen
that has rights and dutics, and to realize their relationship to the rest of
nature, and that all human beings enjoy the same basic needs and
aspirations. This is basically the way | approach peace education. [ think
that peace education seen in this way should be a tfundamental pillar of any
educational system.

AB: Can you give some concrete example of what this might mean in the
classroom work?

AB: | was referring now more to the content of the curricular programs,
but in terms of process. the work has to be in accordance with the way
good teaching is done. | think about cooperative learning. which stimulates
the initiative of students. where personal differences are honoured, about
the Socratic method. and about contextual teaching, teaching about contexts
where the student can ask fundamental questions about their personal and
group relationship to those contexts which are meaningful to their life in a
relevant time perspective. 1 think that both process and content are basic
educational issues.

I am very interested also in what the negative and positive approaches to
peace may mean from an educational point of view and what psychaological
processes are stimulated in each approach. | sce them as complementary. |
think that the nepative peace approaches have a lot to do with people's fears
and those things which are a concern for them. so this can be a very
necessary, important area of stimulation in terms of educationat work.
Young peaple of today have many concerns. but they often do not have the
opportunity to talk about them wd show them and to find constructive
channels to resolve them. But 1 also think that the positive approaches 1o

v
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peace are necessary, in terns of people being able to dream aad to realize
that they are part of an unfolding cosmogeresis, an evolutionary pracess.
They need ta experience what an extraordinary thing it is to be alive, and
how each hutnsn being is unique, and that we carry the evolutionary
process of the whole universe within our being, and that we can collectively
dhare dreams and to create that positive future which we wish, given our
understanding of the historical parameters. 1 think our yonng people need
hopes and that they can teel empawered. I see in that sense peace education
as being very active, very pro-active, and also teaching a ot about personal
needs. The key linkage between biological health and environinental health
is also something that needs 1o be stressed in the day-to-day classroom
education.

6.

AB: What woald be some of the possible differences it peace education
apprrovelies among Youger and older studeny in schools?

Af: | think that in younger students, these are the eritical ages when basic
value formations take place. In my approach the rights of children and the
duties of children and the personal recognition of what their rights and
duties are, is a very fundamental set of ideas. These values. the basic nation

al the relationship between and duties. and the idea that we have
duties towards one another — . basic arientations should be given at an

carly age. Then as the development oceurs, the students can learn to apply
thiese basic notions to different contexts. As they develop their cogritive
skills and social skills, they can then — if you are educating them for i sense
af personal responsibility — understand what their relationship is both 1o the
natural world as studied in the natural sciences, and to the social world, as
studied through the social sciences. The context can become more and more
complex. reaching a global context and understanding global systems. |
think today we need to educate for a sense af universal responsibility.
That's a key concept. | think by the sixth grade. a lot af these basic notions
can already be taught, and in countries like ours, this is important, because
there arc a signiticant number of students who do not go on to high school.
But by the age nf [2-13 most children have the capacity to understand these
hasic notions.

1.

AL If vor were an upper-secondary school teacher ina subject with whicl
your are particalarly fanaliar. fiow wonld you like tw make the students

8
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more conscions of and more prepared for problems of peace. within that
subject?

AB: The approach would be basically similar and related to what 1 said
before. One starts fram a braad framework, a systemic, holistic approach.
and one's basic orientation, when trying to inspire studemts, is that of
positive peace. This involves all study areas. so | would try 1o make a
linkage hetween the particular subject and this general framework. Basic
notions are the unity of the world. the unity of the hunwn family. and the
orientation towards peace and sustainable developmient. These are basically
statements concerning interdependence. In one case we are emphasizing
natural systems, and the idea that all human beings are an inseparatle part
of mature, and also show how the social life and enltures depend on nature.
In another case we are emphasizing the unity of the hnman family and how
all human beings are interdependent and that we™all belong to one basic
human famil- with the same fundamental necds. We should think about the
qualities *  we need to develop in order to face current choices and
challenges. »o 1 would urge any particutar school subject to establish a
linkage to this general framework.

L

AB: In international debates, the terms “disarmament education” and “peace

cducation” have been used. in addition 1o some other related rerms (“global
education”, “edncation for internationel understanding” etc.). Do you have
any commenis and preferences as to this terminology?

AB: Yes, 1 personally would prefer “peace education”. t think it is the
broadest conception. 1 know that "global education™ is used broadly among
some peaple, for example in England, to cover development education,
human rights, environment ete. 1 find this use interesting, but | think that
global education is understood by most people mare as Jooking at global
processes ar @ the world as a whole. t would prefer "peace education”
because it also has to do with peace in the community, the family and
personal life as well as intemational understanding and these other areas.
AB: tn seme countrics, "peace education” as a term is felt to be sainewhat
cantroversial, Would that be true in your country?

AB: No. it's not controversial.
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9.
AB: In manv cowntries. questions elated 1o disarmament and peace are

hichly controversial. Would vou anticipate any difficulties. Jor example
with-parents or other members of the commmuniry, when introdicing pedee
edwcation in schoods? If so, what kind of difficedties? Do you see any way
ont of such problems?

A No, presentdy | would net anticipate any difficulties. Perhaps in the
mid-80s. when in our country there wus a lot of concern about the
Nicaragnan war and whether Costa Rica would be dragged into that war.
Then the official propaganda of the newspapers was (rying 1o create o stite
of psychological warfare or fear, At that time. being a peace activist-did
have the connotation for some people that one might be disarming the
minds of people when there was a threat from international Comimunisni.
Nowadays the sitiation is completely changed. lu our country there is a
palive force. but there is not nilitary. so disarmanent is not a high issue
there. Peace as suciy is aw arca that is et discussed with moch interest in
our comtry. becanse people believe that there is peace. bevise 10 most
peaple peace has the connatations of negative peace or tack of military
conflict. But if one approaches the issue from the area of security and
insecurit © — and life is insecure in many ways - there is definitely an
interest. In Fact. the official policy makers in education have been stressing
security as such. [n that sense there is an acceptanee of the idea of peace

" education.

|13,

AB: What ~eeds to be done in teadlier traming in order to prepare fulure
teachers more adequately for the area of “peace education™?

A Well. | think we need to develop training opportunities. | have carried
aut workshops with appropriate materials. and teachers have shown a lot of
interest. Teachers need to be in sitvations where they can actually have
conerete experiences where they can examine nat anly ideus bt also the
training methods to be used. Then they can see the relevance of this, not
only for their patential peace education. bat alse how wark with traditional
topies and skills can be enhanced by nsiog non-vialent approaches. | found
that teachers respond very well. But they du need to be given these
opportunities. and this is not so casy sometinies.

AB: Do you think that this would be something to include both in basic
teacher training and in the in-service training of teachers?

Al Yes.




1o

AB: s there = n.2 teacher training in peace education at the present time in
your country?

AB: There have been workshops. At the moment there isn't wuch actually
called "peace education”. But within the overall policies of reform a lot of
principles relevant o peace education have been developed. Laat week we
had a workshop seminar as part of the high-scheob teachers” congress,
linked with environmental education. Twonld say that that is one of the key
arcas of concern right now, the environmental edueation and edueation for
sustainable development. So 1 have personally been tryag to fink the arca
of peace educatien with this environmental concern. 1 see environmental
jssues as part of a broad peace education.

1.
AR I many schoods, the studemts represent a vasiety of nationalities aid
ctedtnral backgrounds. To what extent wonrdd it be possible to use this fact as
an aid in education for peace? Would yow expect some dilficultics in doing
s’

Af: 1 think that in some scheols in our country. there is quite a variety of
backgrounds, so we wonld have such sitmations. | think that this whole idea
of the unity of the buman family can be best taught if you actually have a
diversity of backgrounds in your classroom. | think that any difficultics
waould come more from inappropriate methods to deal with these processes.
If sood. sensitive methads are used. 1 don't really anticipate any funda-
mental difficulties in this.

AB: When you say good sensitive methods. could you be a little bit more
conerete on that? What methods do you think about?

AB: Thinking of the waork that | have done with heterogeneous groups, |
think that one has to know the people in groups individuolly first of all. so
one can become aware of their language. values and culral specialities.
Then it 1eaching puts maore enphasis on what it is we all have in conumon
s iries to identify that. and then if it also leaves a space and creates an
atmosphere of respect so that people can freely express what makes them
feel different and unique. then 1 think that could be very enriching. In our
own work the emphasis has been, in the workshaps. to wy to look at what it
is that we can recognize that we share in common as human beings. Onee
you have done so. it will result in bonding and trust. and people can give a
positive meaning to the differences.
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AB: Sometimes the term Uglobal survival” is uved to refer o an dred
dealing hoth with the rvisks of nuclear war and with the risks of far-
reachting enviremmental damage through polfetion and overuse of
resorrces. How do von Took wpon dealing with these two categories of risks
rogether in schools? Do vend fave any sig_restions av o how the feacher
condd approacti the prablens area of envircamental demage?

AR Yes, it would be natural ta deal with the n 1ogether. Bit | would also
perhaps add that 1 think that are there other coneepts that need to be dealt
with together with these. 1 think that o gool understanding of the glohat
systen, of the world arder, how it has been developed. wonid alse need to
be taught. and particularly the retatonships o inchustrialized nations with
agricwtural nations have o be dealt with morder to give more contest.
AB: Perhaps the risk ol meelear war isn't something that you would deat
with particularly in your country”

AB: We dodeal with it, butits not really in the area of high concern that it
has been in Europe, whereas the enviromnental damage is certainly a very
important area to us. What we do need to de in our country inore, I think.
is 1o teach in a selt-eritical way what the policies and models ot
development should be. There is such a bombardment in terms o
commercial publivity and mass media in general to believe that o good life
i that whieh the capttalist, mdustrial nations have been developing. Tume
this is instead wltimately the cause of environmental damage. So | think
peace education should be very elosely linked to development education,
and we should be sery critical as to what haman developiment means. So
when linking these arcas. | think we should emphasize these problens.

13

AR I8 there anvthing else thar yon werdd like to add abend the school and
pedee education?

Ag: No. 1 think the possibilities of exchanging experiences in this wrei
across the cultures, and exchanging approaches about peace cducation
between teachers in different countries, is very important. { think cach
culture has a unique contribution 1o make to the total pictre of the
evolving global society. That would be nty comment.
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Some Notes an the Intervicwee
Address: Apartado 95 Barrio México, 1005 San José. Costa Ricu, Central
Americu. Fax: +£506-234-6001. - Currently Professor at the University of
Costa Rica and the National University of Costa Rica; consultant to the Uni-
versity for Peace of the United Nations. Has beer involved in peuce
activities since 1983, through the Friends Peace Center in Sun José. Costa
Rica. Co-ordinator of the "Seeking the True Meaning of Peace Confer-
ence”, hetd at the University for Peace in 1989 and coauthor of the
Declaration of Hianan Responsibilities for Peace and Sustainable Develop-
ment, which was drafted for that Conference {and later presented by the
Government of Costa Rica to the General Assembiy of the United Nations).
Co-ordinator, during 1992, of the Central American Progran: for the Pro-
mation of Human Rights and Peace Education, developed by the University
tor Peace with the support of the Commission of Earopean Cominunitics.
— Member of the Cauncil. IPRA Peace Education Commission, [992- 1994,

Exumples of publications:

tEd)  The comparative psychology  of natural resource management.
Advances i Comparative Psychology, Val. 1. Naples, laly: Inlernational
Saciety for Comparative Psychology and University of Calabria.

Educ:ting for universal responsibility. Peace Review. 1990, 2(2), 33-36.

Toward a global curricelum for peace and sustainable development. (An
interview with Abelardo Brenes by Phil Gang.) Holistic Education
Review, 1990, 3(4), 57-60.

(¥d.) Secking the triue meaning of peace. Costa Rica: University for Peace
Press. 1991,
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PEACE EDUCATION: A CONVERSATION WITH TAKEHIKO
“ITO, WAKQO UNIVERSITY, TOKYO, JAPAN

1

AR Ax an inroduction. could vou sav a few words about vourself and vour
imterest in the field of “peace education”?

T1: My name is Takehiko tto. 1 am a psychologist and I have been mostly
educated in Japanese universities, except for nine months education at the
University of California, Berkeley. in the United States. T was interested in
child language development and in 1984 | attended a conference. the
Interational Congress of Psychology., held in Acapuleo. Then T found a lot
of psycholagists who were cencerned about peace issues and doing rescarch
on peace. So since then T have got interested in the psychology of peace.
Especially 1 try to build an integrated view of the Japanese tradition of peace
education and the internationa! trends of thought and practive of peace
education. What 1 am doing now is this: First. | ane woiking for Japanese
Psychologists for Peace as a secretary. The organization was establishied in

1985, and since then as nany as 90 psychologisis are doing rescarch and
study on peace issues. Second. | am also a chairperson of the Committee on
Research of Peace and Disarmament Education of the Jupanese Scientists
Assoviation (JSAYL In that committee we have done research on peace study
programs in Japanese universities. One of the publications is a chapter in
your book. co-authored by Professor Hideo Fujita. on “Peace education in
Japanese universities™. Third. T am a council member of PEC and can be a
ligison between interational and Japanese studies of peace education.

4

L.

AB: Whar do vene think of first when xon hiear the words "peace education™?
T1: Well. what comes to my mind first is the [ull development of individuals.
The opposite of peace is not only war, but violence and that means. as
Galtung put it. both direct violence and structural violence. According to my
interpretation of his definition. | think viclence means artificial damage, or
negative intervention or prevention against human development. As a
developmental psychologist. | think this view is very important when we
think of peace. Sv one aim of peace education is to tacilitate full develop-
ment.

PAFulToxt Provided by ERIC
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3

AB: IF vou think back an your owat school davs, were tere some aspecis in

vour schaoling that might be considered an attempt ar “peace cducation "2
711 uy very, hard to remember any such kind ol process, but my
experience is mostly seil-taught. | organized study groups on Japanese
education with my friends who are more or less dissatistied with their own
education in Japan, and we try to think of alternatives to the lapanese
“controlism” system. "Controlism™ means that the Ministry of Education
controls the focal board of education, that the local board of education
controls the schools, and that the school teachers control the studemts. The
students are expected to listen, but cannot express their opinions against the
rules ol the scheol, for example. In my case, we were forbidden o interact
with students of other schoals, and we had to wear uniforms cven on
holidays when we went vut. This kind ol controlled conformism is against
aur values of demucracy and human dignity, aud it as been a big problem.

4.

AB: Do vou believe that selioods it your country, ax o kiew e tenduy.
contribuie o da “pedee education”?

71 The general answer is ves. We have a tradition of peace education sinee
the end of World War [, Some of the initiators of peace education were
A-bumb victims ol Hiroshima or Nagasuki. 1t Ias been decided that the
Jupanese teachers will never send their students to battleficks. it is a slogan
feom the late s ol the Japanese teachers unjon: “Never send our students (o
baitlefields again.”

AB: What is the sitvation today? Are there some central recommendations,
for exanple?

11 There are (wo aspeets to this. From the side of the government one
inpurtant point is that the Jupanese Constitution declares that world peace
shall be promoted and there shall be a total abolishment of military foree in
Japan. The Fundamental Law of Education also declares that education ix
crucial 1o establish world peace. So if the government keeps the Constitution
and the Fundamental Law ol Education. it should encourage peace education
at every level ol school education as well as in adult education. These are
basic laws of Japunese education, so it is a dramatic cliange — i principle —
from before World War 11, Before World War 11 the loyality to the
Emperor wies the primary aim. However, i reality the Japanese govern-
ment has nog only been reluctant to facilitate peace education. but has also
attacked peace educators in matiy ways, so there has heen a struggle between

15
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the conservative government and peace educators.

AB: Do you expect there wauld be any changes in that respect as i
cons ‘quence of recent changes in the Japanese government?

¥1: Yes and no. | am optimistic in some ways because the Prime Minister
formally stated that the Japanese government must take responsibility for the
war in Asiz and other areas, including an open discassion of the issue of
comtart women. But I an: pessimistic in so far as the main steeam of the new
atlicd government cames from the same group of politicians that has been
part of the conservative government for more than 30 years.

.
AB: Do vou think it is ar all possible for scliools 1o comtribute jo @ "peace

education”? If so. what are sone of the steps and wieaswres to be taken the
vesre think of first?

Tl Two things can be stressed. First. as § said, a new govermment should
enconrage amd facilitate peace education. Second. the teacher education
programs in the universities are very important. From my point of view,
our teacher education programs are still old-fashioned. cramming students
with a lot of knowledge. | think the teacher training should be more
interactive, promoting participation in the class.

AB: You did nat directly amswer the question whether you think it is possible
for schools to contribute w a peitee education.

77: Yes. | think it is a very difficull task: but of course, it is possible.

6.

AB: Whet woudd be some of the possible differences in peace education
approdches anong younger and ofder students in schools?

T Well, | think we have to consider the developimental stage and the
developmental task of the tevel of ¢ach grade. | also thiok that peace
education should be a spiral process, so the communality between levels
shoutd be stressed. Certain people think that social participation or social
action is important only in the upper icevels of schoal, like high school or at
the university level, but | think this is not true. 1 will give you an example of
one private elementary school. The pupils of Wako Elementary School in
Tokyo. with the help of teachers. produeed a video program on their
experience of a peace excursion o the Okinawa Island (which used to be a
bhattletield between Japan and the US with many civilian casualtics). Every
wehool in Japan fram elementary level 1o high school level makes school
excursions. and this school does it as an important part of peace education in
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the whole enrriculum. The video contained & clear peace message. So a quite
young group af pupils can create an advanced product related to peace
education.

1.

AB: f vou were an wpper-secondary school teacher in a subject with which
vou are particidarly familiar, how wordd you like to mctke e Mudents imore
comcious of and more prepared far prablems of peace, within thar sibject”
71 1 could mention the conrse in English at the high-schoal level. One
background fact is that many high school students hate English because that
is the major subject of entrance exwminations to Japanese universities and
they feel a great pressure. Anather buckground fact is that the teaching of
English in Japanese school settings is mostly grammar-ariented rather than
commmmication-ociented. 1 think that if T were an English teacher | would
use English as a communicative tool o stinmlate my students to understand
people of different cultnres und 1o send appeals for peace te thuse people. An
example could be that the eacher encourages the students ta write letiers o
the leaders of the workl atter thet studied some current issue rehated 1o
international peace,

3.

AB: In mternational debases, the terms “disarmament education” aid “peace

educanon” fave been used. in addition 1o seme other related terms { "wlobal

cdncorion™. “educatian for aernarional understanding” ete.). Do vou heve
anv comments and preferences as to this terminology?

71 This is a difficult question. In Japan, some say peace education, and we
bive an organization of peace cducation. the Jupanese Association of
Rescarch on Peace Education. We have similar organizations on inter-
cultural education and en irenmental education, so my comment in this case
is that the national commu.sication between those groups is very important.

Some teachers avoid the term peace education. But 1 think using the term
is very important. In addition, 1 think that the concepl of pusitive peace
should be emphasized and made widely known.

We have had some difficulty with the term in our survey of peace
edncation in Japanese universities, hecause there e cerun courses which.
from our point of view, is peace education, although the cuurse organizers
do not identify them as such. Also at the school levels, some use the term
"peace educition” while others du not. Some prefer o use other terms such
as "human rights education” or just history education. Peace values may be
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discussed in relation to facts in the history.

9.

AB: I muny conntries., questions related o disarmanent and peace-are
highiy comtroversial. Wonld you anicipate any difficidiies, for example with
purents or other members of the community, when introducing peace
education in schools? If so, what kind of difficidties? Do you see any way ol
of siech probler--7

Tl Yes, there me such difficulties. The main problem in Japan is the policy
of the government and the local boards of education which may attack those
peace educators and progressive teachers. In many cases peace education is
well accepted by the parents and the community members. but the
government or ather authorities tend to interfere or discourage altempts to
engage in peace education. This is also appli~able even at the university level.
One well-known university prefessor was cut fram his contract with the
university. so he cannot continue his peace education at his university any
more. This professor is well-known for his work of cotlecting testimonies
from survivors in Nagasuki.

AB: Do you see any way ow of such problems?

TI: We must democratize the Japanese politics. economics, and society. This
is crueial. Another thing is that the teachers interested in peace education
must comnuinicate with other teachers, parents and local people. IF the
intentions and the practice are better understood locally, it may be easicr to
avoid prejudice and get peace education accepted.

19.

AB: What needs to be done in teacher training in order to prepare future
teachers more adequately for the area of "peace education™?

TI: We need to train future teachers in participatery education where the
students and teacher together engage in certain kinds of activities. This
would also be a kind of cooperative leaming. and it should alsa involve a
creative process, such as teachers and students making booklets together. In
other words. the traditional cramming, one-way lecture method should be
minimal, We should also prepare teachers to teach their students important
facts of modern history, for example. about the role of Japan in World War
11. Graduates from high school have very little knowledge of the process of
Waorld War 11. For example. there was a debate session between Japanese
exchamge stndents in Australia and a group of Australian people about peace
and war issues. None of these Japanese students knew that Japan fought

18
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against Australia in World War [l. So they could not debate adequalely
because of their lack of knowledge.

AB: Do you have any teacher training now related 10 peace education in
Yapan?

T1: There are some efforts, but it is far from enocugh. Most of the
aniversities have not prepared such programs.

il

AB: In menv schools. the students represent a variety of nationalities and
culmural backgrounds. Fo what extent would it be possible to wse this fuct as
an aid in education for peace? Woudd you expect some difficulties in doig
5o

T4 In many places in Yapan, the number of foreigners is low. but in certain
urbun arcas like Tokyo or Osaka, there are a certain number of students
whose parents are not born in Yapan. | mentioned earlier the “controlism” of
Fapanese cdncation. This results in a confonnisn: among students in thinking
and behavior. This alsoe mezns that Japanese students tend to exclude those
who are different and to look down on students who are different Irom the
majority. So a multiculural education is definitely uecessary for fapanese
students to learn to approve and appreciate cultural diversity. Recently many

immigrants have come and that is a new impartant occasion tor lapanese
cducation to rerovate the process and the content of education in order to
prepare students beiter for the present and future sociely.

12

AR Sometimes the term "elobal survival™ is used (o refer 1o an area dealing
both with the risks of nuclear war and with the risks of far-reaching
environmental damage through pothition and overuse of resonrces, How do
vou fook ypron deating with these two cafegories of risks together in schools?
Do vou have any suggestions ds to how the teacher could approuch the
problent area of ewvirommental damage?

71: 1 think the integration of enviranmental education and anti-nuclear
education is very important. and. for example, we can integrate those issues
in u social issues course in high school. called “maodern society”. Many
Japanese teachers have been teaching facts and values in relation to global
sucvival, There are many experiences and reports on that issue. It might be
added that this is not only an issue of human survival, but also of the survival
of living things and survival of this globe itself. | believe global education is
being internationally recogitized. and Japanese peace educators think of the
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integration of nuclear issues and environmental problenis s very impdriant.

13.

AB: Is there anvthing else that vou would like 1o add about the school and
peace education’

TI- When | read literature on peace cducation written by non-Japanese
scholars and educators. 1 notice some differences between their concepts and
practices &nd those of Japanese. For Jupunese peace educators it is getting
more and more important to learn from peace education theorists and
educators from other countries,

AB: What differences have you abserved?

TI: One example is that most of the Japanese peace educators have very
strong emotions against nuclear weapons, hecause the Japanese have suffered
nuclear weapons three times. 1 think it is important to use these teelings to
work for a han of nuclear arms. However, we should not forget other peace
education issues. For instance, the malticuliural issue is a weak point anong
Japanese peace educators, | think. As a human being a peace educator also
has certain prejudices. As Japanese teachers in general read only hooks and
other reading materials written in Jupanese, we should be careful w notice
and avoid our ethnocentric ways of thinkibg. International understanding.

coalition, and cooperation are crucially important in the field of peace

education.
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