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ABSTRACT

This catalog provides an overview of all exemplary
“educational programs approved for national dissemination by
Department of Education (DOE) Review panels, and introduces the
National Diffusion Network (NDN), its programs and services to
schools. The programs described fall into two categories: Non—funded
Developer Demonstrator Projects and Other Projects Approved by the
Joint Dissemination Review Panel. Each section presents 12 projects
under the headings: (1) Adult Education; (2) Alternative
Schools/Programs; (3) Bilingual/Migrant Education; (4)
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technology, handicapped children's early education outreach programs,
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Educational Programs That Work was written largely by the staffs of the projects
described, without whose cooperation the program outlines could not have been produced.

Staff responsible for compiling and producing this catalog are:

FPar West Laboratory: James Bowie, Irene Leedy, Margo Marvin, Jean Marzone, and Sharon
Taylor.

National Diffusion Network Division Staff: Ronald Cartwright, Seymour Rubak, Lewis Walker,
Lois Weinberg.

This publication was compiled with support from a contract funded under contract #300-82-
0293 with the U.S. Department of Education. The contents do not necessarily reflect the
views or policies »f the U.S. Department of Education or Far West Laboratory for
Educational Research and Development, nor does mention of trade names, commeércial
products, or organizations imply endorsement by the U,S. Government or the Laboratory.
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INTRODUCTION

The National Diffusion Network Division, Department of Education, is
pleased tc present the ninth edition of Educational Programs That Work, the
annual National Diffusion Network catalog of exemplary educational
programs. Current descriptions of all the programs described in previous
editions are included, together with 51 new programs approved for national
dissemination since publication of the eighth edition in 1981.

The term exemplary is conferred only after a project has been reviewed by
the Department of Education's Joint Dissemination Review Panel. This
panel examines objective evidence of effectiveiness presented by each
project. Positive endorsement of a project's claims of effectiveness by a
majority of the attending Panel members constitutes approval, and a date of
validation is assigned. Projects that continue development and submit
additional evidence of effectiveness to the Panel carry two validation
dates. All projects that are approved after publication of this edition of
Educational Programs That Work will be described in the next edition.*

The staff at the National Diffusion Network are dedicated to helping local
school districts, intermediate service agencies, state departments of
education, and postsecondary institutions in their continuing efforts to
improve educational opportunities and achievement for all. To promote
the transfer of successful programs from the development sites, the
Department of EQucation, through the National Diffusion Network bivision,
supports wne National Diffusion Network (NDN), a nationwide system
established to help those involved in education acquire the materials and
assistance they need to incorporate improved practices into their own
programs. : :

The NDN operates through two kinds of projects -~ Developer Demonstrators
and Facilitators. Developer Demonstrators are exemplary projects that
provide training, materials, and technical assistance to those who adopt
their programs. NDN Facilitators (one or more in every state) are the
principal link between Developer Demonstrators and those seeking new
programs. They help to identify suitable NDN programs’ and assist with
adopting, training, and operation. Many Facilitators also help local school
districts with other planning. A list of NDN Facilitators follows this
introduction. Facilitators should be contacted for additional information
on any program described in this catalog.

*For further information about the Joint Dissemination Review Panel,
contact the Executive Secretary, Joint Dissemination Review Panel, U.S.
Department of Education, Room 722 Brown Building, 1200 - 19th Street, NW,
Washington, DC 20036.
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Currently, 99 of the JDRP-approved projects are NDN-funded Developer
Demonstrators. Others receive funds from the Department of Education's
Division of Follow Through and Office of Special Education tc provide
dissemination and adoption services. Adoption sites of many projects also
provide assistance.

Numerous federal, state, intermediate, local, and postsecondary agencies
share responsibility for improving education through nationwide
dissemination. A major goal of the NDN is to promote cooperation among
the many public agencies that provide educational services to the nation's
children. The Department of Education encourages the broadest possible
use of programs that proved successful, and this catalog is one means to
that end.

vi




QUESTIONS AND ANSWERS --
Educational Programs That Work

The series of questions and answers that follow will help you to become
more familiar with the ninth edition of Educational Programs That Work. A
few minutes spent reviewing these questions and answers will enable you to
appreciate its full potential.

Q. WHAT IS THE PURPOSE OF Educational Programs That Work?
A. Educational Programs That Work, an overview of all educational
L programs approved for national dissemination by the federal Joint
. Dissemination Review Panel, provides basic information on new-
methods and programs to those who wish to improve their educational
programs and services. It introduces the National Diffusion Network
(NDN), its Facilitators and Developer Demonstrators, and their
services to schools, institutions, and agencies that want to implement
these programs, and it enables the U.S. Department of Education to
acknowledge the achievements of their developers.

A. Educational Programs That Work describes all programs approved by the
JDRP since its inception in 1972. Programs fall into three categories:
active projects that receive funds from the National Diffusion Network
to support dissemination efforts; active projects that do not receive
funds from the NDN to support dissemination efforts; and inactive
projects that offer only limited services. This edition of Educational
Programs That Work identifies all 362 programs approved by the JDRP
between 1972 and October 1982.

' 0. WHAT IS IN Educational Programs That Work?

Q. HOW IS Educational Programs That Work ORGANIZED?

A. This catalog is divided by two categories ~- programs funded by NDN
and programs not funded by NDN. The descriptions of the funded
programs appear in the front part of the book on white paper and the
nonfunded program descriptions appear in the second part on blue
paper. Within these two categories, the projects are grouped by
section and then arranged alphabetically by project title.

Q. HOW ARE THE PROGRAM DESCRIPTIONS ARRANGED IN THE 12 SECTIONS?

A. Within each of these two parts, the projects are divided into 12 sections
and then arranged alphabetically by project title. Each section
groups active projects with a common focus:

vii . !
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Section 1, Adult Education

Section 2, Alternative Schools/Programs

Section 3, Bilingual/Migrant Education

Section 4, Career/Vocational Education

Section 5, Early Childhood/Parent Education

Section 6, Environmental Education/Science/Social Science

Section 7, Organizational Arrangements/Administration

Section 8, Preservice/Inservice Training

Section 9, Reading/Language Arts/Mathematics/Writing

Section 10, Special Education/Learning Disabilities

Section 11, Arts/Communication/Technology _

Section 12, Gifted and Talented/Health/Physical Education/
Special Interests

IS EACH PROGRAM REPRESENTED IN ONLY ONE SECTION?

Each program description is placed in only one of the 12 sections, as
determined by content. Because many programs could well have been
placed in two or more sections, a sectional cross-reference index
listing all programs under all appropriate headings is provided on page
D-9.

HOW CAN I LOCATE A DESCRIPTION FOR A GIVEN FPROGRAM IF I KNOW
ONLY THE NAME OF THE PROGRAM?

The alphabetical index on pages D-17 through D-22 lists all JDRP-
approved programs by title.

HOW CAN I LOCATE A DESCRIPTION FOR A GIVEN PROGRAM IF I KNOW
ONLY THE STATE IN WHICH IT IS LOCATED?

The index of exemplary projects by state on page D-1 lists all JDRP-
approved programs by the state in which they are located.

IS THERE ANY OTHER HELPFUL INFORMATION I SHOULD BE AWARZ OF
BEFORE I BEGIN TO USE THE CATALOG?
The catalog contains five appendixes which provide the following
information:
e The list of Exemplary Projects Approved Since Fall 1981 Edition,
on page C-1, identifies new projects.
The list of Programs Utilizing Technology is found on page C-2.
The list of JDRP-Approved Projects With Limited Availability,
pages C-3 through C-5, identifies inactive projects.
® The list of ESEA Title I Exemplary Projects, pages C~6
through C-8, identifies projects that received funds for
development under Title I of the Elementary and Secondary
Education Act [recently replaced by Chapter I of the Education
Consolidation and Improvement Act (ECIA)].

viii
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® The list of Follow Through Projects, pages C-9 and C-10, identi-
fies projects that received funds for development from the
U.S. Department of Education's Division of Follow Through.

e The list of Office of Special Education (OSE) Handicapped
Children's Early Education Outreach Programs, page Cc~11,
identifies projects that receive dissemination funds from
the U.S. Department of Education's Office of Special Education.

IF I WANT ADDITIONAL INFORMATION, SUCH AS DETAILS ON COSTS OF
INSTALLING AN NDN PROGRAM IN MY SCHOOL, HOW DO I OBTAIN IT?
All entries include the name of a contact person who can answer
questions about the program. A mailing address and a telephone
number are included in the contact statement., NDN Facilitators can
also give detailed information.

HOW CAN I GET MORE INFORMATION ABOUT THE NDN?

Contact your state or regional NDN Facilitator to learn more about the
NDN and its programs. A description of the Facilitator's role and a
list of Facilitators begins on page ix. You may also contact the
federal office that administers the National Diffusion Network:

National Diffusion Network Division
U.S. Department of Education

1200 - 19th Street, NW

Room 714 F

Washington, DC 20036

Division telephone numbers:

For questions about Developer Demonstrator projects,
(202) 653-7003

For questions about Facilitator projects,
(202) 653-7006




All programs described in Educational Programs That Work have been
approved by the Department of Education's Joint Dissemination
Review Panel. Approval by the Panel means that panel members have
examined objective evidence of effectiveness submitted by the
developer of the program and are convinced that the program has met
its stated objectives at the original development or demonstration
site. In addition, the program developer has demonstrated the
likelihood that the program will meet the educational needs of others
in similar locations.,

Programs described in the first section of this book are funded as
Developer Demonstrator projects in the National Diffusion Network.
These Developer Demonstrator projects will provide technical
assistance for staff members in both public and private schools that
choose to install any one of the 99 programs in the NDN. Local
districts must pay for installation and operational costs.

Programs described in the second section have been approved by the
Joint Dissemination Review Panel but are not funded as Developer
Demonstrators in the NDN.

Some programs funded by the NDN are in the affective domain.
Because of sincere differences of opinion among educators as to
whether or not schools should be installing these programs, potential
users are strongly urged to examine these programs carefully
(including the instructional materials) and to obtain the approval of
the appropriate local decision-making body before the program is
installed. Local school boards, or other local decision-making
administrators, should be given sixty days to review a program before
deciding whether or not to adopt it.

The National Diffusion Network was established upon the belief that
there are few problems encountered by schools that have not been
solved successfully in some other location. NDN's role is to find
those successful solutions and to bring them to the attention of
potential users who may then choose from the array of programs that
particular program that meets the school district's need, philosophy,
and resources.




NATIONAL DIFFUSION NETWORK (NDN) FACILITATORS

To help public and private schools and districts identify
suitable National Diffusion Network programs, the National Diffusion
Network Division, federal sponsor of the NDN, supports Facilitator

projects in every state, the District of Columbia, the Virgin Islands,
and Puerto Rico.

Facilitators work with schools and institutions to define
their problems, determine which NDN programs hold promise for
solving those problems, and help with formal adoption of NDN
programs. Facilitators can supply additional information on all of
the programs described in this catalog, and they can arrange for
demonstrations. When a school or institution decides to adopt an
NDN program, Facilitators can make arrangements for training.
Many Facilitators also provide follow-up and perform or oversee
monitoring and evaluation at adopter sites.

NDN Facilitators are based in local school districts,
intermediate service agencies, state education agencies, and private
nonprofit organizations. The funds that Facilitators can draw on
vary from state to state, and their funding policies vary as well. In
some states, schools and districts that adopt NDN programs can be
reimbursed by the Facilitator for such start-up costs as instructional
materials and teacher training. In other states, the costs of travel
to awareness conferences or demonstration sites can be covered by
the Facilitator. Readers are encouraged to telephone or visit their
NDN Facilitators to learn what services are available.
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Facilitator Pro;ect

Alabama Information and Development System (AIDS)
Alabama Department of Education

Room 607, State Office Building

Montgomery, Alabama 36130

(205) 832~3138

ALASKA

Gladys Foris

Alaska State Facilitator Project
Alaska Department of Education
Pouch F, State Office Building
Juneau, Alaska 99811

(907) 465-2841

ARTZONA

L, Leon Webb

Arizona State Facilitator
Educational Diffusion Systems, Inc.
161 East First Street

Mesa, Arizona 85201

(602) 969-4880

ARKANSAS

B, J. Confer

krkansas State Facilitator
Arkansas Department of Education
Arch Ford Education Building
State Capitol Mall

Little Rock, Arkansas 72201
(501) 371-5038

CALIFORNIA

Ira D. Barkman or Gina Lurton
California State Facilitator
State Department of Education
721 Capitol Mall, Room 116
Sacramento, California 95814
(916) 322-6797

CQOLORADO

Charles D. Beck, Jr.

Colorado State Facilitator Project

Northern Celorado Educational Board of
Cooperative Services

830 South Lincoln

Longmont, Colorado 80501

(303) 772-4420 or 442-2197

CONRECTICUT

Sally Harris

Connecticut Facilitator Project
Area Cooperative Educational Serivce
295 Mill Road

North Haven, Connecticut 06473
(203) 562-9967

DELAWARE

Walter Orr

State Facilitator Project
Department of Public Instruction
John G. Townsend Building
Dover, Delaware 19901

(302) 736-4583

DISTRICT OF COLUMBIA

Susan Williams

District Facilitator Project
Eaton School

34th and Lowell Streets, N.W.
Washington, DC 20008

(202) 282-0103

xi1

FLORIDA

Sue Herkhofer

State Facilitator for the Department of Education
bivision of Public Schools

Knott Building

Tallahassee, Florida 32301

(904) 487-1078

GBORGIA

India Lynn King

Georgia State Facilitator
226 Fain Hall

University of Georgia
Athens, Georgia 30602
(404) 542-~3332

HANWAIT

Richard Port or Kathleen Steffen

Hawaii Educational Dissemination Diffusion
System (HEDDBS)

Office of Instructional Services

595 Pepeekeo Street, Building H

Honolulu, Hawaii 96825

(808) 396-6356

TDAHO

Ted L. Lindley

State Facilitator

Idaho State Department of Education
Len B, Jordan Office Building

650 West State Street

Boise, ldaho 83720

(208) 334-2189

ILLINOIS

Shirley Menendez

Project Director

Statewide Facilitator Project
1105 East Fifth Street
Metropolis, Illinkis 62960
(618) 524-2664

INDIANA

Ted Newell

Project Director

Inrdiana Facilitator Center
Logansport Camunity School Corp.
2829 George Street

Logansport, Indiana 46947

(219) 722-1754

I0WA

David C. Lindstrom

State Facilitator

bepartment of Public Instruction
Grimes State Office Building

Des Moines, Iowa 50319

(515) 281-3111

KANSAS

James H. Connett

Kansas State Facilitator Project
Director, KEDDS/LINK

1847 N. Chautauqua

Wichita, Kansas 67214

(316) 685-0271

KENTUCKY

John C. Padgett

Project Director

Department of Education

Capitol Plaza Toer Office Building
Rocin 1700

Frankfort, Kentucky 40601

(502) 564-4394

O




Q

ERIC

Aruitoxt provided by Eic:

Charles Jarreau

Facilitator Project Director
State Department of Education
ESEA Title IV Bureau Office
Baton Rouge, lLouisiana 70804
(504) 342-3375

MAINE

Robert Shafto or Catherine Harding
Maine Facilitator Center

P.O. Box 1391

Gardiner, Maine 04345

(207) 582-7211 or -7212

MARYLAND

Raymond Hartjen

Project Director

P.O. Box 265

Simms Landing Road

Port Tobacco, Maryland 20677
(301) 934-2992

MASSACHISETTS

John Collins

Massachusetts Diffusion Assistance Project,
THE NETWORK

290 South Main Street

Ardover, Massachusetts 01810

(617) 470-1080

MICHIGAN

Deborah Clermons

Michigan State Facilitator
Michigan Department of Education
Box 30008

Lansing, Michigan 48909

(517) 373-1806

MINNESOTA

Gene Johnson

ECSUS

Chicago and Fifth

Star Route, Box 15
Staples, Minnesota 56479
(218) 894-1930

Carol Johnson or Diane Lassman
150 Pillsbury Avenue

Pattee Hall

University of Minnesota
Minneapolis, Minnesota 55455
(617) 376-5297

Richard L. Peterson

State Facilitator Project Director
SW & WC Educational C.S.U.
Southwest State University
Marshall, Minnesota 56258

(507) 537-1481

MISSISSIPPL

George Duke

Mississippi Facilitator Project
Mississippi School Board Association
P.0. Box 203

Clinton, Mississippi 39056

(601) 924-2001

MISSOURL

Jolene Schulz

Project Director

Columbia Public School System
310 North Providence Road
Columbia, Missouri 65201
(314) 449-8622

(]
G

xiii

Pat l'bely

State Facilitator iject
Office of Public Instruction
State Capitol

Helena, Montana 59601
(406) 449-3082

Mary Lou Palmer

State Facilitator Project Director
Nebraska Department of Education
301 Centennial Mall

P.O. Box 94987

Lincoln, Nebraska 68509

(402) 471-2452

NEVADA

Victor M. Hyden

State Facilitator

Nevada Department of Education
400 W, King Street

Capitol Complex

Carson City, Nevada 89710
(702) 885-3136

NEW HAMPSHIRE

Jared Shady

New Hampshire Facilitator Center
RFD 3, Box 26A .

Loraco Plaza

Concord, New Hampshire 03301
(603) 224-9461

NEW JERSEY

Sarah Banks

New Jersey State Facilitator Project
New Jersey Department of Education
225 West State Street

Trenton, New Jersey 08625

(609) 984-6764

NEW MEXIQO

Amy L. Atkins or Susan Carter

New Mexico State Facilitators
Department of Educational Foundations
University of New Mexico

College of Education

Onate Hall, Room 223

Albugquerque, New Mexico 87131

(505) 277-5204

NEW YORK

Samuel Corsi, Jr.

State Facilitator

New York Education Department
Roam 860

Albany, New York 12234

(518) 474~-1280

NORTH CAROLINA

Henry A. Helms, Jr.

Project Director

Division of Development
Department of Public Instruction
Education Annex #1

Raleigh, North Carolina 27611
(919) 733-3632

NORTH DAKOTA

Pat Herbal

State Facilitator

Department of Public Instruction
State Capitol .
Bismark, North Dakota 58505
(701) 224-2281

BEST COPY AVAILABLE
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QHIO

C. William Phillips -

Ohio Facilitation Center

The Ohio Department of Education
Division of Inservice Education
65 South Front Street, Room 416
Columbus, Ohio 43215

(614) 466-2979

OKLAHOMA

Kenneth Smith
Statewide Facilitator
Edmond Public Schools
215 North Boulevard
Edmond, Oklahoma 73034
(405) 341-3457

OREGON

Richard Pedee

State Facilitator

Multnomah County Education Service District
P.O. Box 16657

Portlard, Oregon 97216

(503) 777-7479

PENNSYLVANTA

Carolyn Trohoski

Facilitator Project, R.I.S.E.

725 Caley Road

King of Prussia, Pennsylvania 19406
(215) 265-6056 ’

RHODE ISLAND

George McDonough

Rhode Island Facilitator Center
22 Hays Street

Providence, Rhode Island 02908
(401) 277-2617

SOUTH CAROLINA

Ronald Mickler or Sharon Ray

State Facilitator

South Carolina Department of Education
1429 Senate Street

Columbia, South Carolina 29201

(803) 758-3696

SOUTH DAKOTA

Gene K. Dickson

State Facilitator

pivision of Elementary and Secondary Education
Richard F. Kneip Building

Pierre, South Dakota 57501

(605) 773-3395

TENNESSEE

Martin McConnell or Charles M. Achilles
Project Directors

College of Education/Capitol BERS

2046 Terrace Avenue

University of Tennessee

Knoxville, Tennessee 37916

(615) 974-4165 or -2272

TEXAS

Walter Rambo

Texas State Facilitator
Texas Education Agency
201 East 11th Street
Austin, Texas 78701
(512) 475-6838

xiv

UTAH

Kenneth P. Lindsay ]
Utah State Facilitator Project
Utah State Office of Education
250 East 500 South

Salt Lake City, Utah 84111
(801) 533-5061

VERMONT

Ed Ferenc

Vermont State Facilitator
Bennington-Rutland Supervisory Union
Manchester Center, Vermont 05255
(802) 485-6269

VIRGINIA

J. B. Linder, Jr. or Robert Foster
Virginia State Facilitators
Educational Services, Inc.

2845 Rollingwood Road

Petersburg, Virginia 23803

(803) 536-5932 or (804) 732-3584

WASHINGTON

Keith Wright

Washington State Facilitator
P.O. Box 2807

Yakima, Washington 98907
(509) 452-1540

Bill Guise

Washington State Facilitator

Highline School District #401
15675 Ambaum Boulevard, S.W.

Seattle, WA 98166

(206) 433-2453

WEST VIRGINIA

Kenny J. Smith

West Virginia State Facilitator
P.0. Box 1907

Elkins, West Virginia 26241
(304) 636-6918

WISONSIN

Thomas Diener

State Facilitator

Department of Public Instruction
Instructional Services Division
125 South Webster

P.O. Box 7841

Madison, Wisconsin 53707

(608) 266-2101 or 267-7269

WYOMING

Jack Prince

State Facilitator

Wyoming Innovation Network System
State Department of Education
Hathaway Building, Room 236
Cheyenne, Wyoming 82002

(307) 777-6252

PUERTO RICO

(To be named)

Puerto Rico State Facilitator
Center for Dissemination, 5th Floor
Department of Education

P.O. Box 759

Hato Rey, Puerto Rico 00919

(809) 759-8240

VIRGIN ISLANDS
Phyllis Betz

Virgin Islands State Facilitator
Virgin Islands Department of Education

. P.O. Box 6640

St. Thomas, Virgin Islands 00801
(809) 774-0807

14
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SECTION A-1l: ADULT EDUCATION*

ADULT PERFORMANCE LEVEL PROJECT (APL) ~— TeX@S « o + o o o o o o o o o o o o o o o o A=1.3

project CLASS (Competency-based Live-Ability SkillS) -- California . . . « « « . . . A-1l.4

*See Sectional Cross-Reference Index, p. D-9, for related programs.
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PROJECT  AvuLt PERFORMANCE LEVEL PROJECT (APL)

A competency-based system of education that combines the diagnosis, prescription, teaching,
evaluation, and credentialing of life-coping skills.

target UUd'en‘e Approved by JORP as a program for general English-speaking population over 18.
Curriculum materials for undereducated adults also have implications for elementary
and secondary curricula, but no evidence of effectiveness has been submitted to or approved by the Panel.

des‘"P"O" Project research measured specified minimum competencies an adult must possess to function

successfully. .
Based on the objectives identified by APL research, a complete curriculum applies reading, writing, speaking-
1istening-viewing, computation, problem-solving, and interpersonal relations skills to the content areas of
consumer economics, occupational knowledge, health, community resources, and government and law. For example,
adults learn how to read job descriptions or open savings acccunts. The curriculum provides the activities and
materials needed to teach toward each of the APL life-coping skills objectives. Printed materials are supple-
mented with cassette tapes. A pre/post diagnostic instrument for each objective is also included.

The APL competency-based high school diploma program offers adults a relevant alternative to the conventional
four-year high school program and to the General Educational Development Test {GED). Adults can earn a regular
high school diploma by demonstrating competencies gained through 1ife skills-oriented adult education programs

in combination with those gained through experience. The basic steps to the competency-based diploma are:
placement tests, the competency-based curriculum described above (1f indicated by scores on placement tests), a
series of 1ife-skills activities, and demonstration of an entry-level job skill or postsecondary education skills
or skills in home management/maintenance.

APL staff offer awareness, fra1n1ng, and follow-up technical assistance to adopters.

wldence 0’ eﬂe“"’cnﬁs Program graduates demonstrate functional competence by scoring at APL

level 3 in every objective within the five APL Content Areas, and by
showing 100% competence in Life Skills Activities. Six-month follow-up surveys of graduates indicate higher
levels of self-satisfaction. Graduates frequently recommend the program to others.

implementation requirements The APL curriculum can be adopted by a unit as small as a single
p q ﬂ" teacher. The APL Diploma Program can be adopted by a unit as small
as two persons performing counseling, teaching, and assessing functions. Preimplementation training conducted
by APL staff is required. Reassignment of existing personnel usually suffices.

ﬁnﬂn‘iﬂ' f’quifements Materials: Assessment materials available from Media Systems, Inc. The full

APL curriculum is available from Harcourt Brace Jovanovich, Inc.

Awareness materials are available at no cost. Visitors are welcome anytime by
seruices aua"able appointment at project site and additional demonstration sites in home state and out
of state. Project staff are available to attend out-of-state awareness meetings (costs to be negotiated). Train-
ing 1s conducted at project site (adopter pays only its own costs). Training is also available at adopter site
(trainer travel and per diem must be paid). Implementation and follow-up services are available to adopters
{costs to be negotiated).

‘mtml Elaine Shelton, 3-D Project; Adult Performance Level Project; University of Texas at
Austin; College of Education; Annex S-21; Austin, TX 78112. (512) 471-4623.

Developmental Funding: USOE BOAE s : JORP No, 75-13 Approved: 3/25/75
$/18/719
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prECT PROJECT CLASS (Competency<based Live-Ability Skills)

A series of competency-based modules for teaching survival skills to adults of low-level reading
ability.

target GUd'ence Approved by JDRP for adults reading at 0-8 grade levels. This program has been used in
high schools for basic skills remediation; in continuation schools, middle schools, and

correctional institutions; and by programs for the mentally and physically handicapped, community outreach

programs, and the military, but no evidence of effectiveness has been submitted to or approved by the Panel.

dESC"PﬂOﬂ Adult students often have difficulty in transferring academic learning from classroom settings

to situations encountered ..utside school. To address this problem, Project CLASS has developed
two series of competency~hased modules -- one for use with teacher-directed instruction, one for independent
study -- providing instruction in survival skills to adult students at low (0-8 grade equivalent) reading levels.
In classroom situations, students learn survival skills while improving their reading, writing, and math.
Students who read at a higher level may use independent modules to meet course requirements or to earn elective
credit. .

The modules, which address useful topics in consumer economics, community resources, health, government and law,
interpersonal relationships, and occupational knowledge, contain between one and nine objectives (average:
four). Objectives are clearly stated, taught, and tested and show participating teachers, students, and others
what the student has accomplished. Sixty modules have been developed, divided equally between APL level I

(0-4 grade equivalent) and Il (5-8 grade equivalent). To enable students to learn concepts at their own reading
level, level I modules include two versions of the same concepts, one written at grade 0-2 reading level, the
other at grade 3-4 level. Level Il modules cover different objectives. Each module includes a teacher's

guide (containing objectives, concepts, skills, teaching/learning strategies, resource list, evaluation report,
annotated bibliography, answer keys, and specially written teacher's resources), student handouts, and a pre/
posttest. An average of six hours (one to three class sessions) is required to complete a module.

Modules can also be used to provide remediation for the APL and SHARP tests.

eUldeﬂce Of eﬂecnueness Field testing using a locally developed instrument in a pre/post design to

measure mastery of module objectives was conducted in fall 1979 at Adult
Basic Education and English as a Second Language programs at four California sites ranging from rural (Clovis)
to highly urban (San Diego). Pretest data were used to remove bias in favor of treatment classes. Differences
between treatment and control groups in gain in percent of students mastering objectives were highly significant,
as reflected in differences in median gains at individual sites (e.g., Clovis: 80 vs 0; San Diego: 20 vs 0).

]mp,ementﬂﬂon requu‘ements Adopters must purchase a Set of CLASS and LifeSchool modules and

provide inservice training and staff development time for teachers
involved. Program can be implemented by a single teacher, an entire school, or a district. Facilities for
reproducing tests and handouts are needed. No other special facilities or equipment are required.

f,nﬂﬂﬂﬂ’ requ,reme"ts CLASS modules: $225 per set (Leve! I Independent Study, £75; Level II
Classroom, $75; Level II Independent Study, $75). LifeSchool Level I Class-

room replaces CLASS Level I Classroom modules. LifeSchool Level I Classroom: four binders $225 (or $59.50 each)

including a classroom management manual; available from Pitman Learning, Inc. Several classes can use saime

materials. Two-day implementation workshop at adopter site: $300 plus travel expenses. Continuation costs

are limited to reproduction of tests and handouts.

services uUﬂ,’ab’e Awareness materials are available at no cost. Project staff are available to

attend out-of-state awareness meetings (costs to be negotiated). Training is
conducted only at adopter site {all expenses must be paid, including trainer's fee, travel, and per diem).
Implementation and follow-up services are available to adopter.

contact Mary Rich, Project Director, or Lorraine Ruston, Assistant Director; Clovis Adult School; Clovis
Unified School District; 914 Fourth St.; Clovis, CA 93612. (209) 299-4367 or -2961.

Developmental Funding: USOE BOAE, Adult Education Act, JDRP No. 80-1 Approved: 1/31/80
Sections 309, 310 18
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| PROJECT £xPERIENCE-BASED CAREER EDUCATION (EBCE) [Far West Laboratory]

A competency-based alternative program that asks students to step outside the classroom walls
for approximately half of their school time.

»
target UUd'cnce Approved by JDRP for students of all abilities grades 9-12. This program has alsc been
used with grades 7-8, with adults, and with disadvantaged, migrant/bilingual, gifted,

talented, and handicapped populations, but no evidence of effectiveness has been submitted to or approved by
the Panel,

descrlpﬂon EBCE is a secondary education program that uses the entire community as a school. Learning
is accomplished through carefully planned c«ztiviiies that capitalize on the knowledge and

expertise of business people and other community resources. These activities effectively combine academic learn-
ing, basic skills, and career awareness.

EBCE can be a full-time alternative program distinct from the traditional school {even located off-campus), or
it can be operated as an in-school option to supplement traditional instruction. Teachers become coordinators
of student learning and help students select and use community sites (business, industrial, labor, cultural,
professional, governmental, and environmental) as primary resources to meet curriculum objectives. These com-
munity resources are developed and analyzed by staff so information about the nature of the resources and
possible learning activities is available to students. Preliminary exploration is followed by intensive visits
to resources. Using the experience of these visits, as well as a variety of traditional and nontraditional
resources, students complete individualized projects they design under staff supervision, that incorporate specific
academic, life skill, and career development objectives. Program emphasis is on skills needed for 1ifelong
learning. Students are held accountable for their own time, learning, and behavior, with expectations of
increasing maturity and responsibility. Program handbooks and materials offer guidelines within which students
and staff make decisions as well as tools for documenting students® plans and progress. The program usually
relies on an advisory committee composed of parents, students, and representatives of education, business, and
labor. Students can earn both required and elective credit.

w,dence Of eﬂe“weness Comprehensive ‘ormative and summative evaluation using pre- and posttest

measures on program and comparison groups revealed student growth in
basic skills, self-awareness, career awareness, and career development skills, in life skills, and in motivation
to learn. Parents of EBCE students and community resource persons assessed the program positively. Summaries of
evaluation findings available on request.

lmp'ementﬂﬂon requn’ements Communities adopting EBCE report greater success when staff has

participated in several days of program design and planning plus
five days of training in the new procedures this innovation requires. It is desirable for the new staff to
visit an operating EBCE program. Inservice consultation after the program has been operating for a while has
been found useful. Some programs use separate facilities as the EBCE learning center; others remodel or use
existing building space. Student transportation options must be examined, as well as time and resources for
community site recruitment and utilization to adopt the program.

ﬂnunﬂa’ requ,rements EBCE programs operate at approximately the average secondary per-pupil

costs in most districts.

services aua”ab,e Descriptive materials are available at no cost. Operational handbooks and other
program materials available at cost. Awareness conferences can be arranged (cost

to be negotiated). Visits to a demonstration program in most regions can be arranged. Planning assistance, train-

ing, and on-site follow-up technical assistance are available through a network of trainer-consultants; these

services are usually available at no cost when several adoptions are involved {otherwise costs are negotiable

and will depend on travel schedules, geographical region, and other factors).

contact Ted xildegaard, EBCE Dissemination Project; National Experience-Based Career Education Association;
1926 Divisadero St.; San Francisco, CA 94115, (415) 567-2330, Frances L. Ruhlin, Project
Director, EBCE, 701 East Main Street, Lexington, KY 40502. (606) 259-1411.

Developmental Funding: National Institute of Education JORP No, 75-22 Approved: 5/7/75
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PRO]ECT Project FAR (Freshman Attrition Reduction)

An intervention strategy of curriculum and counseling to reduce dropout rate and improve
academic standing of college freshmen.

target UUd'ence Approved by JDRP for postsecondary educational institutions that have significant student
attrition problems, especially in the first year.

des‘"p“on In response to a freshman dropout rate of 41%, the Delaware State College developed the

Attrition Reduction Program to create student awareness of the academic and non-academic
factors contributing to attrition, and to offer services to facilitate adjustment to academic 1ife. The three
components of the program are:

Prevention: A one-credit, weekly orientation class is required of all new freshmen. Based on a proven
affective approach, activities are designed to improve self concept, study attitudes, and
educational values. Methods include small-group discussion, role playing, skill training, and
other experiential activities, Behavioral objectives are evaluated by weekly quizzes.

Early Warning: Likely dropouts are identified using Astin's instrument (Worksheet for Predicting Chances of
Dropping Out) and are recruited for rehabilitation by counselors, instructors, and support
staff.

Rehabilitation: This component provides professional counseling and peer tutoring. While not cempulsory, an
aggressive outreach program quite often is necessary to motivate freshmen to participate. The
Counseling Center sponsors workshops and seminars to explore psychological factors such as test-
taking anxiety and the relation of self-concept to achievement.

The college's effort was cited by the American Council on Education as one of eight model programs for dealing
with student dropout behavior.

e(’iden‘e Of eﬁectiUEHOSS Statistically, Project FAR has shown that freshman attrition can be reduced

by as much as 20% by focusing on non-academic factors.

'mp’ementauan requ,rements The adopting college needs to implement, or have in existence, a fresh-

man orientation course for credit with appropriate course instructors
and should be able to provide a maximum class size of 30. Supportive services such as tutoring, counseling, and
dormitory outreach should also be available. College staff will also be responsible for administering the dropout
prediction survey.

ﬁnuntia’ reqUirements One copy each of the training and instructional manuals should be purchased by

adopting colleges. Copies of freshman orientation class and workshop activities
should be distributed to all participating college staff. Total cost approximately $50,

services aua]’ab’c Awareness materials are avajlable at no cost. Visitors are welcome at the project site

anytime by appointment. Project staff are available to attend out-of-state awareness
sessions (costs to be negotiated). Training is available at the adopter site {costs to be negotiated).
Implementation and follow-up services are available to adopters (costs to be negotiated).

contact Dr. Randall Trawick, Counseling Department; Delaware State College; Dover, DE 19901. {302)
736-5106, -5107. Or, Mr. David Reynard; Office of Institutional Research; Delaware State College;
Dover, DE 19901, (302) 736-5201, -5202,

Developmental Funding: USOE ESEA Title III, SDIP/AIDBP JDRP No, 81-16 Approved: 9/11/81
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PRO]ECT INOIVIDUALIZED BILINGUAL INSTRUCTION (IBI)

A comprehensive instructional program for prescnool through third-grade chiidren; systematic
training for instructional staff in skills necessary for implementatian of the instructional
program, including ciassroom management.

ta’get aUdleme Approved by JDRP for bilingual children, preschool through grade 3, teachers, and aides.

destl‘lptlon Originaily used with children whose primary language was Spanish, the program has been success-
fully extended to other languages. Trained paraprofessionals, supervised by professional staff,
provide instruction to children in oral language, reading, math, handwriting, and cultural heritage. Paraprofes-

sionals work with groups of six to eight youngsters. The program is individualized, although some instruction is
conducted with homogeneous small groups.

Training for instructional staff teaches classroom management and provides skills necessary ior impliementing each
curricuium area. Training covers the use of observation instruments for comparing actual teaching skills with
criterion performance levels. The monitoring system measures maintenance of teaching skills and adequacy of
children's progress through curricuium mastery tests.

In English, the Language Component uses SRA DISTAR Language I and II (Science Research Associates, Inc.). Level
I was transiated into Spanish for the project by Bilingual Mini-Schools, which is now making the Spanish edition
available at cost for dissemination to other sites. In English, the Reading Component uses Phonics Primer (Stu-
dent Behavior Lab), followed by the Sullivan Programmed Reading Series (McGraw-Hil1). In Spanish, the Reading
Component uses the project-developed primer Comenzando a Leer to prepare children to work in Aprendiendo a Leer
(Behavioral Research Laboratories). The Math Component uses Singer Sets and Numbers (Random House) with project
adaptation. The Academic Preschool Component uses project-developed pre-DISTAR Tanguage (Spanish and English),
pre-math (Spanish and English), and cultural activities; the University of Kansas Follow Through handwriting
levels; and reading primers and English and Spanish DISTAR, identified above.

e‘”deﬂce Of eﬂectlue"ess In 1973, children's concepts were measured using the Cooperative Preschool

Inventory before and after 200 days in the program. Pre and post percentile
scores were as follows: age 3, 38/55; age 4, 56/72; age 5, 52/74. Corresponding data cumulative through 1977:
age 3, 34/69; age 4, 35/70; age 5, 48/75.

lmp,ementaﬂOﬂ requu’ements Personnel: one teacher or aide for every six to eight children for

small-group instruction (scheduling may allow one teacher to serve
several groups during the day); a trainer for on-site inservice training; a part-time tester (can be paraprofes-
sional). Training: two days for every curriculum component adopted. Five days for trainer providing inservice
to adopting staff. Also, adopters must furnish certain monitoring and test data to developer.

ﬂnanﬂﬂ’ requ,rements Training, curriculum, and testing materials are required for every component

adopted. Free brochures and Sample Material Packets are available from the
Dissemination Office. Adopters pay travel and per diem expenses of project staff providing adopter site services.
Developer can send staff either from Texas or from Washington state.

seruices avﬂl’ab’e Awareness materials are available at no cost. Visitors are welcome anytime by
appointment at project site and additional demonstration sites in home state and
out of state. Project staff are available to attend out-of-state awareness meetings (costs to be negotiated).
Training is conducted at project site (costs to be negotiated). Training is also available at adopter site
&trainer travel and per diem must be paid). Implementation and follow-up services are available to adopters
travel and per diem must be paid).

contact oiamne Barr-Cole, Dissemination Coordinator; 1BI; P.0. Box 2367; Pasco, WA 99302,
(509) 547-8441.

Davelopmental Funding: USOE SEA Titles I and VII, and OCD JORP No. 48 Approved: 4/9/73
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PRO’ECT MIGRANT STUDENT RECORD TRANSFER SYSTEM (MSRTS)/
A COMPUTER LINK OFFERING VARIABLE EDUCATIONAL RECORDS (CLOVER)

An education and health system for migrant children, preschool-12.

turget audience Approved by JDRP as a program for migrant children, preschool through secondary, and
teachers, teacher's aides, nurses, counselors, and administrators.

descr,p"on The Migrant Student Record Transfer System (MSRTS)/A Computer Link Offering Variable Educa-
tional Records (CLOVER) is a computericed system with 162 terminals located in 44 states.
The system serves 49 states, Puerto Rico, and the District of Columbia. Through the MSRTS/CLOVER the process of
receiving, storing and transmitting health and educational information i{s available to all schools, education
and/or health organizations that serve migrant children, Teachers, nurses, aides, administrators, and others
have at their disposal educational and critical health data delivered to their state within 24 hours of a
child's enrollment. In four days or less, an in-depth record of educational and health data will be received at
the state's designated location. This information may direct the adopter in formulating strategies to assist the
migrant child in achieving academically. Curricula being taught to migrant children varies according to the
established needs of migrant children at their various levels. The system's computer is programmed to provide
skills-based information in the areas of reading, math, early childhood, and oral language. The health system
provides the most updated reporting of health problems to insure continuity of health services by using the
International Classification of Diseases (ICD.9.CM) and the Physicians's Current Procedural Terminology (CPT),
4th Edition.

ﬂ"den[e Of eﬂect"}eness Effectiveness and utilization of the information received by the user is

controlled and evaluated by each state. A statistical survey in 1981 showed
21,954 schools participating in the system; 1,178,002 critical health data messages were sent; 1,814,201 academic
records were sent; 1,447,322 medical records were sent; and 1,268,813 skills records were sent, These figures
have increasad each year since 1976, A 1980 study of turnaround-time showed: 30.5% of the records sent were
received by the user in two days, 36.1% in three days, 19% in four days, and 14% did not respond. 1.4% of the
records were received in more than four days.

,mp’ementaﬂon requn‘ements Interested adopters who have migrant children in their school or other

education or health agency may contact the state director of migrant
education in their state. If this information is not available, write or call the contact person listed beldw.
Implementation requirements will be based on the level of participation.

ﬁnanda’ reqUirements Training packets are available at no cost. Training and follow-up are avail-
able at no cost. Other agencies outside the U.S. Department of Education that -
serve migrants may use computer time at a negotiated cost.

seruvices ava]’ab'e Awareness materials are available. Visitors are welcome at project sites by appoint-~

ment, Monday through Friday, 8:00 a.m. through 4:30 p.m. Training is conducted at the
project site (adopter paying its own costs). If training is conducted out of the state of Arkansas, costs are to
be negotiated. Quarterly workshops are- held in February, May, August, and November,

contact Nolan McMurray, Administrator for Special Services and Technical Advisor; Migrant Student Record
Transfer System; Arch Ford Education Building; Capitol Mall, Little Rock, AR 72201,
(501) 371-1857.

Developmental Funding: USOE ESEA Title I (Migrant) JDRP No. 19 Approved: 4/4-5/73
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PROIECT PROJECT CAP: Boston Mountains Educational Cooperative's Career Awareness Program

A program for infusing career awareness into the regular elementary curriculum, emphasizing
the relationship between careers and basic academic skills.
target UUd'ence Approved by JDRP for students of all abilities, grades 1-6; supplementary Learning
Activity Packets approved by JDRP for grades 7 and 8. A kindergarten program is

available, but no evidence of effectiveness has been submitted to or approved by the Panel, The program now
operates primarily in grades 1-6,

descrlpﬂon Career awareness becomes an integral part of the total curriculum of pupils grades K-8

through the use of Learning Activity Packets (LAFs). For each grade level, there are 32
different packets representing 30 occupations. Each packet includes a career story incorporating the concepts
of work as a way of life, tools, tasks, training and education, traits, and economics. Pupils are provided
the opportunity to exercise individual preferences, to use problem-solving skills, to be creative, and to do
some decision making. Each packet also includes an academic skill. The worker's need for this ckill, teaching
facts or information, and practice activities for developing or improving pupil skill are provided in each
packet. A posttest (review) covering the career concepts completes the packet. Care has been taken to show
students that school subjects are important and related to the werld of work,

The packets are designed to be completed in 15-30 minutes. They may be used to introduce, review, or rein-
force their companion academic skills at the appropriate times,

Key Elements: teachers and administrators have received inservice training in infusing Project CAP into the
classroom; sufficient materials have been provided for all participating teachers and pupils; pretest is

administered (positest planned for); teachers are using materials n.accordance with plans made at training
workshops.

evidence 0’ eﬂectlueness Project pupils show a significantly greater (.01 level) awareness of
careers than students in comparable schools not infusing a career aware-

ness program into their curricula (Evaluative Research Associates' Occupational Career Concepts and Worker

Activities Tests, administered in 1976)., This shows that at minimal cost and without adding time to the

daily schedule, infusion of career concepts into a regular academic skill area results in greater career
awareness. :

lmp,ementauon requn‘ements Project staff provide a workshop (of one or more days) for adopting
district teachers and adminfstrators and return for monitoring

or further inservice visits ff requested. Experience has shown that administrator and teacher support results

in a strong program.

ﬁnanﬂ'a, feqUirements ? set of 32 CAPS-LAPs (25 copies of each) for a single grade level, $105.

eacher's manual, $5. Principal's or coordinator's manual, $3. Student
materials may be purchased by the adopter.

serUices aua"ab,e Awareness materials are available at no cost. Visitors are welcome any time by
appointment at project site and additional demonstration sites in home state.
Project staff are available for out-of-state awareness meetings {costs to be negotiated). Training is conducted

only at adopter site (trainer travel and per diem must be paid). Follow-up services are available to adopters
costs to be negotiated), . .

Jeanne Leffler, Director, or Martha Rothrock, Assistanc Director; Box 13; Greenland, AR 72737.
' contact (501) 443-3336. T ' ' '
Developmental Funding: USOE ESEA Title III JORP No. 78-178  Approved: 5/24/78
\‘l ¥ 4
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PRO]EC',’ CAREER DEVELOPMENT PROGRAMS

A career education effort that exemplifies the integrated approach to career development by
utilizing career education activities as part of the ongoing curriculum.

target GUd,ence Approved by JDRP for students of all ability levels in grades K-10. This program has
been used in other settings with grades 11 and 12, but no evidence of effectiveness
has been submitted to or approved by the Panel.

destﬂptlon This program continually demonstrates the relationships between basic curriculum skills

and eventual worker roles. The program conforms to the State of Ohio model; thus, it
provides for three career development stages: Career Motivation (K-6), Career Orientation (7-8), and Career
Exploration (9-12). The motivation program develops positive attitudes toward task completion, pride in accom-
plishment, awareness of the variety of workers, the dignity of work, and selif-worth. During the orientation stage,
students study the relationship between basic curriculum skills and occupational areas, worker characteristics,
and identify personal work values, interests, and abilities. The exploration phase introduces in-depth studies
in occupational areas of student choice, and builds on realistic careerf exploring experiences with a heavy
emphasis on decision making. ’

During all three stages of the program, seven developmental areas are integrated into all school subjects by
teachers. These are: education and training, the individual and environment, world of work, economics, self,
employability and work adjustment, and decision making. A major element of the program is the involvement of
community members and workers of all types as collaborators with educators in preparing youth for entry into a
changing work force and the skills needed to prepare for productive participation in a highly technical society.

eU'dence Of effeﬂweness Process and product evaluation was developed and conducted by Policy Studies
Education. Testing incliuded 2,000 students in program and nonprogram

schools. Results indicated that involvement in career development activities was responsible for knowledge

gains being consistentlyv higher for students in cognitive as well as affective areas.

'mp’ementauon requu’ements A small group of teachers, a single school, or an entire district can

adopt the program. Local project coordination can be provided by a
teacher, counselor, principal, or an assigned coordinator, depending on the size of the program. Successful
implementation depends on intensive staff inservice where concepts, materials, and sample activities are
introduced. The project makes extensive use of community resources by mears of special ongoing community-based
programs involving local business, industry, and labor.

ﬂnanﬂa’ requ,rements Start-up costs will vary depending on the intensity of activity expected in

the beginning year and the number of teachers :nvolved in the adoption. A min-
imum suggestion for initial training and purchase of materials for a brilding would be $3,000. The Akron Schools
serve 26,000 students with a budget of $10 per student.

seruices aual’ab,e Awareness materials are available free. Visitors are welcome at project site any

time by appointment. A trainer is available to conduct awareness training (travel
expense to be paid by requesting agency). Awareness training available on-site at no cast. Implementation
training is conducted during the normal-school year at no cost (adopted district to pay travel expenses only).
Follow-up services are available.

contact Mick Topougis, Director of Career Education Programs, or Jerry Ryan, Project Coordinator;
65 Steiner Ave.; Akron, OH 44301. (216) 434-3404.

Davelopmental Funding: USOE BOAE JORP No. 78-181 Approved: 5/25/78
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PROJECT  CAREER PLANNING SUPPORT SYSTEM S o —

A set of materials for implementing a comprehensive high school career development program.

. target audience Approved by JDRP for high school staff.

. ’
descr,puon The Career Planning Support System was developed between 1971 and 1973 by the National Center
for Research in Vocational Education in response to an apparent need for the application of
systems methodology to career education. The result is an extensive set of printed materials and filmstrip-
tapes describing a comprehensive educational framework and procedures that school staff can use to set up an
accountabie, school-wide high school career development program. (Career development has been defined as the
acquisition of nontechnical skills needed for a person to be able to work,) ’

Five elements are considered essential for a systematic planning process: a structure that makes provision for
leadership and active committee work, assessment of local career education needs and use of the results in
establishing the program, a set of career development goals listed in order of importance, behavioral objectives
related to these goals, and activities for students related to these objectives. The printed materials and

fiimstrip-tapes provide the necessary training to plan, implement, and evaluate a comprehensive career develop-
ment program.

I eUidence Of eﬂectiueness Pre/posttesting of experimental and control groups of high school staff

and students in 19 schools with project-developed tests showed significant
gains for experimental schools in setting up a systematic planning procedure for career development programs.
The experimental school career development programs evidenced higher quality and higher probability of improving
students’ career development skills.

implementation reqUirementS Use of the complete set of printed materials and fiimstrip-tapes by

school staff and students for one academic year is required. A
designated CPSS Coordinator directs the CPSS implementation with the help of a four- to eight-member steering

committee, two temporary task forces, and the cooperation of the principal and other administrative personnel.

ﬂnanﬂa’ reqlm'ements personnel costs for one staff member (one-third to one-half time); cost

of a complete set of materials, approximately $80; cost of consumabies,
approximately $50.

seruvices ﬂuu"ﬂb’e Awareness materials are available at no cost. Inquiries are welcomed by contact persons
and at demonstration sites. Training can be provided at adopter site (costs to be

negotiated).
contact Ann Nunez or Harry Drier; National Center for Research in Vocational Education; 1960 Kenny
Rd.; Columbus, OH 43210. (614) 486-3655.
Developmental Funding: National Institute of Education JORP No. 80-5 Approved: 5/23/80
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Aruitoxt provided by Eic:

PROJECT  PROJECT DIscOveRY

A systematic approach to career/vocational exploration that allows the participant to
search for a "career theme," not just "a job."

target GUdiente Approved by JORP for individuals of all abilities, age 12 and up, including minority
groups, the deprived, and the handicapped, as well as "typical" populations.

destnp"on Project Discovery kit activities can be used alone for prevocational exploration or combined
with other activities {career-information materials, shadowing, Experience-Based Career
Education, work evaluation, and employability skills training) to form a more comprehensive system. Forty-three
exploration kits and a Guidance and Counseling Component comprise the "Regular Edition." Kits contain hardware
and software necessary to perform work activities. These activities include individualized, written instructions
(fourth- through sixth-grade reading level) in cartoon-style format. Participants gain experience and a feeling
for work by performing these activities. Guidance and counseling activities assist in processing information.

Fifteen exploration kits ("Special Edition") are designed for special-needs populations including disabled
readers. Modifications of the Reguiar Edition were based on field-testing in schools. The resulting changes
inciude a lower reading level (second through fourth grade), addition of an introductory book for each kit,
cassette tapes, and a revised set of guidance and counseling materials. The Guidance and Counseling Comporent
allows staff to help participants more effectively "process" these work experiences. Guidance materials include a
manual, instructor's notes for each kit, and a 16mm filin. These materials support five functions: staff orienta-
tion, participant orientation, package details, experience processing, and integration.

el"dente 0f EffEtheness Project Discovery increases participants' experience base and heightens

awareness of the kinds of work for which their abilities and interests
suit them. Experimental and control groups (368 students at four schools) were pre- and posttested over a
two-year period with the Majure Assessment of Discovery Exploration. Evaluation of test results shows that
the greater the group mean for Project Discovery kits explored, the greater the mean change on all scales.
Data are available.

lmp'ementﬂuon requ,rements The Discovery approach to pre-vocational exploration offers various

adoption possibilities. There are numerous models, but most follow
one of three basic formats: the Career Exploration Center Approach, where all kits are Tocated in one large
open or subdivided area with students scheduled for explorations; the Multiple Classroom Approach, with kits
located in two or more rooms with separate staffings; and Mobile Approaches, where kits are circulated among
different buildings or transported in a mobile lab. Staffing requirements vary accordingly. Lab course teachers
are often selected, but any teacher dedicated to individualized instruction is suitable.

ﬂnanﬂa' requ,rements Forty-three Project Discovery exploration kits plus Guidance and Counseling

Component are available. Prices range from $80 to $1,300. Special Edition
system of 15 Project Discovery exploration kits plus Guidance and Counseling Component range from $200 to
$1,400 per kit. Individual packages, from $60 to $2,185. Guidance and Counseling Component inciuded at no
cost on all orders over $4,000 for both the Regular Edition and the Special Edition.

services ﬂuu',ﬂb’e Awareness materials are available at no cost. Visitors are welcome at project site

anytime by appointment. Project staff are available to attend out-of-state
awareness meetings (costs to be negotiated). Training is conducted at project site (a1l expenses must be paid).
Training is also available at adopter site (all expenses must be paid). Implementation and follow-up services
are available to adopters (all expenses must be paid).

contact ehitip A. Olive; Experience fducation; 401 Reed St.; Red Oak, IA 51566. (800) 831-5886.

Developmental Funding: USOE BFH, and Career Education JDRP No. 78-161 Approved: 3/15/78
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Aruitoxt provided by Eic:

PROJECT  PROvECT EQuaLITY

A project aimed at reducing sex-role stereotyping and expanding students' perceptions of job
options open to females and males alike.

target audience  Averoved by JORP for grades K-6.

descnp"on Project Equality proposes to reduce sex-role stereotyping in students, grades K-6, with mate-
rials designed to counter such stereotypes in occupational and home sex roles. Project-
developed materials which may be used independently or in combination provide students with nontraditional
sex-role models. All materials are self-contained, easily adapted to a variety of classroom settings, require
no additional staffing, and fit within the context of subjects the teacher is already expected to cover. Most
require 15-45 minutes' use per day over a two- to three-week period. Activities are simple, interesting, and
experiential, making them usable with students of different abiiity levels. Six Occupation Simulation Packets
($6.25 each) feature a hands-on career education activity based on the isolated job skill concept. This concept
singles out a saleable skill required for a wide variety of jobs and already possessed in some measure by students.
As students identify and use the skill in a hands-on simulated work experience, it becomes clear that a skill
required for one type of work can often be transferred to another. Discussion questions emphasize these
points. The six packets {"Color Discrimination” and “"Crawling and Squatting" for grades K-2, "Assembiing" and
"Creativity" for grades 3-4, and "Measuring" and "Oral Persuasion" for grades 5-6) are sensitive to many kinds
of discrimination; illustrations show a mix of races and sexes, and K-2 packets include a discussion of how to
use the activities with handicapped children. Packets include lesson plans and a list of required support
materials. Kits containing all required support materials are available, ranging in price from $155-$375. The
Yellow, Blue and Red Book, for grades K-6 ($26), is a large loose-leaf notebook containing many ideas for
short-term activities that help teacher and students expand their awareness of sex-role stereotyping and
broaden their views of sex roles in the home and appropriate job opportunities for qualified people. Activities
in the yellow area take 10-20 minutes to carry out, those in the blue area require 20-40 minutes, and those in
the red, more than 40 minutes. Many Thousand Words -- Work Pictures, for grades K-6 ($26), is a loose-leaf
book containing pictures of women and men, girls and boys in a variety of nonstereotyped work settings at
home, at school, and in the community; a variety of skills and abilities is depicted. Discussion questions
focus on the job skills needed and on whether possession of those skills is limited by sex.

eUide"ce Of eﬂettiueness Pre- and posttesting of 5,259 students in six school districts with the Who

Should test (an objective instrument designed to assess degree of sex-role
stereotyping) was conducted in 1977-78. Primary students showed a 17.3% reduction and intermediate students a
16.1% reduction in sex-role stereotyping after exposure to just one set of Equality materials. Control groups
showed little change. Results were statistically significant at less than the .005 level. The materials are
even more effective when used in combination. '

lmp,ementauon requu‘ements Staff: district career education director and/or curriculum director,
principal, school librarian, and six teachers. Training: one one

and one-half day training session; optional one-day follow-up meeting. Total cost for staff development of

implementation team and all interested teachers (to a maximum of 60): $800 plus travel costs for two trainers.

ﬂﬂﬂﬂﬂu, requ,remeﬂts " If all materials are used, total cost is $1,789. Estimated continuation

cost is $75 a year. Materials can be used by all district elementary
schools in turn. Assuming 3,000 K-6 students in a district, first year cost of implementing the program is 85¢
per pupil.

seruices UUﬂl,Ub’e Awareness materials are available at no cost. Visitors are welcome at project site

any time by appointment. Project staff are available to attend out-of-state aware-
ness meetings (travel and per diem must be paid). Training is conducted at project (adopter pays only its own
costs). Training is aiso available at adopter site and at turnkey sites in Bellevue, Washington and Farmington,
Utah {all expenses must be paid, including trainers' stipends). Implementation and follow-up services are
available to adopters {costs to be negotiated).

contact John Ross, Director of Federal Programs; Highline School District; 15675 Ambaum Bivd. SW; Seattie,
WA 98166, (206) 433-2454.

Developmental Funding: USOE ESEA Title III and 1V-C and JDRP No. 78-180 Approved: 5/25/78
Women's Educational Equity Act Program
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Aruitoxt provided by Eic:

PRO’ECT COPE: Cognitively Oriented Pre-Primary Experience

A comprehensive sequentially programmed pre-primary curriculum and management system that pro-
vides for individual developmental growth and learning of basic readiness skills.

tal‘gel GUd'ence Approved by JDRP for pre-primary students in pre-kindergarten, kindergarten, and

transitional first grade from low- and middle~income families including those with
developmental lags and learning disabilities.

destﬂpﬂon COPE's wide range of activities and objectives (2-6 years developmentally) makes it effective

for use with pre-primary children from varied socioeconomic backgrounds and with varied learn-
ing needs.

The program is diagnostic/prescriptive. Based on the child's skills and development at entry, he/she works
through a series of activities to reach advanced objectives. With its well-defined, step-by-step, cliosely
sequenced levels, the 850-page curriculum is extremely helpful both in determining a child's needs and in stimu-
lating outstanding intellectual, langquage, and socioemotional growth. Each level is essentialliy a mini-lesson
plan complete with objective, materials, method, and evaiuation. Children pursue the objectives through individ-
ualized small-group and large-group instruction as well as in free-inquiry situations.

The curriculum consists of two areas: the Developmental Area contains levels in perceptual-motor, conceptual-
tanguage, and socioemotional development; the Achievement Area contains units of instruction in reading, math,
science, social studies, and health/safety.

Teachers and paraprofessionals who attend a COPE workshop not only learn to use the curriculum materials, but also
come to understand a complete classroom management system that heips them put the program to use in their own par-
ticular teaching situations. :

eUidence Of eﬂectiueness In data collected from 1972-75, participating children demonstrated an

average gain of 2.98 months per month of attendance as measured on the
Stosson Intelligence Test, equivalent to about three times the normal rate of growth. Comparable gains were
shown in testing for language development and socioemotional development.

'mp,ementﬂﬂOﬂ requ,rements Program may be implemented in an individual classroom, a single

school, or a district. Any teacher wishing to impiement the program
and management system must attend a two-day workshop. Workshops are most often conducted at district or regional
sites, with administrators and paraprofessionals frequently attending with teachers. Workshops are also con-
ducted at the demonstration site. Facilities, space, and instructional equipment required are those typically
found in elementary schools.

ﬂnanﬂa’ requ,rements One set of COPE curriculum is required per classroom at cost of $60 per set.

Workshop handouts necessary for ail participants at cost of $12 per person. A
wide variety of inexpensive teacher-made and commercially availabie materials may be used with curriculum.

services aua"ab’e Awareness materials are available at no cost. Visitors are welcome anytime by

appointment at project site and additional demonstration sites in home state and
out of state. Project staff are available to attend out-of-state awareness meetings. Training is conducted
at project site (costs to be negotiated). Training is also available at adopter site (costs to be negotiated).
Impiementation and follow-up services are available to adopters (costs to be negotiated).

Contact May Alice Felleisen, Director; Project COPE; 38 N. Waterioo Rd.; Devon, PA 19333. (2i5) 683-7993
or 687-6252.

Developmental Funding: USOE ESEA Title III JDRP No, 75-49 Approved: 5/16/75
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Aruitoxt provided by Eic:

PRO]ECT EARLY PREVENTION OF SCHOOL FATLURE

A program designed to prevent school failure by identifying the developmental levels and learning
styles of four-, five- and six-year-old children. The program uses a professional ceam to screen
and plan developmental activities for each child to assure a successful school experience.

target au"lence Approved by JDRP as a screening and curriculum program appropriate for children
ages 4-6

“0.

descr'ptlon The Early Prevention of School Failure program is implemented by: screening all kindergarten
and/or first grade children to identify their skill development in the modalities of language
development, fine and gross motor, and auditory and visual perception necessary for success in formal reading
and writing curricula; providing professional training for teachers so that they may acquire skills and competen-
cies in providing successful learning experiences for all children (talented, learning disabled, etc.); providing
special education services for children identified as having moderate or severe learning problems; providing
management guidelines that include parent volunteers and learning center concepts for greater individualization
in the learning environment.

In addition to using educational strategies already found successful, a teacher should provide 20-30 minutes of
small-group and/or individualized activities daily (based upon screening results and utilization of the EPSF
management system) for identified students. Early Prevention of School Failure program materials include
screening instruments, classroom management guides, classroom activity guides, and parent materials.

Early Prevention of School Failure is being used with children whose first Tanguage is English, Spanish,

Cambodian, Laotian and Vietnamese. Screening tests and parent materials have been translated into all these
languages.

eUidence Of eﬁectiueness Evaluation data demonstrates that achievement gains for students ages

4-6 years were statistically significant at or beyond the .05 level as
measured by three standardized instruments using a one-tailed test of significance. Teacher and parent attitudes
concerning the program were extremely positive.

¢

lmp‘ementaﬂﬂn requn‘ements A team of at least four (including kindergarten and/or first grade

teachers, special education teacher and psychologist, speech teacher,
and an admiristrator) is involved in a two-day leadership training workshop that covers screening instruments,
staffing, educational planning, and management systems. Involvement of parents is encouraged. Follow up by
project site determines effectiveness along with growth as shown on the pre/posttesting data.

ﬂnﬂnﬂa’ requ,rements Cost of a two-day leadership training session at project site and/or local

school site for school district team (minimum of four persons). Training
guides for teams, one set of curriculum guides and screening materials: total cost $160 for a team of four
involved in leadership training. Cost of substitutes for a one-day follow-up inservice training for adopter
team.

serunes aua],ab’e Awareness materials are available at no cost. Visitors are welcome throughout the

United States. Project staff are available to attend out-of-state awareness
meetings (costs to be negotiated). Training is conducted at project site (adopter pays only its own costs).
Training is also available to adopter site (costs to be negotiated). Follow-up services are available to
adopters (travel and per diem must be paid).

conta‘t Luceille Werner, Project Director; Peotone School District 207-U; 114 N. Second St.; Peotone,
IL 60468, (312) 258-3478.

Developmental Funding: USOE ESEA Title III JDRP No. 74-46 Approved: 5/14-15/74




Q

ERIC

Aruitoxt provided by Eic:

PRO’EC‘,’ PARENT READINESS EDUCATION PROJECT (PREP)

An early-intervention project for academically high-risk preschool children in which parents
attend classes to learn to become effective change agents for their own children and high
school students learn preparenting skills while working with children.

t("'get audience Approved by JDRP for preschool children with developmental delays and for parents and
high school seaiors.

descnpuon PREP is appropriate for special education, Head Start, and Chapter 1 (formerly Title 1) pro-
rams. The goals of PREP are to identify preschool ch11dren with potential learning problems
and develop a plan of remediation, to teach parents how to develop the skills necessary for academic achievenment
by these children, to teach child development and management techniques, and to train high school students for
effective parenthood. This is a cost-effective program that enables two part-time professionals to reach 52
families. The model has been successfully adopted in inner-city, suburban, rural areas, and diverse socioeconomic
areas throughout the United States. The PREP model provides for intensive parent involvement in an atmosphere
of openness and trust. Continuing contacts provide opportunities for modeling, trying new parenting behaviors,
and changing parent-child interaction patterns. Increasing parants' awareness of how their everyday activities
can be lTearning experiences is a major goal. :

All children are tewted in the fall of the year before they enter kindergarten. Based on indications of potential
learning problems and parental willingness to participate, 52 children are selected. The children attend PREP
one morning a week in groups of 14, Activities that the parent and child do together at home are the key to
skill development. Language and conceptual development, visual skills, auditory skills, small- and large-muscle
coordination, enhancing the self-concept, and the world around us are emphasized in the classroom and home
curriculum. One parent agrees to attend PREP class one morning a week with the child. The parent observes

the children in the classroom and receives activities to do at home daily with the child. Parents also meet

in a group to discuss topics related to raising and nurturing children. Twelve high school seniors work individ-
ually with the preschoolers to stimulate language and conceptual development and to enhance self-concepts

during the second semester. The high school students also attend weekly seminars and receive course credit in
child development. Topics such as the origins of behavior and responsibilities of parenthood are discussed.

PREP can be adopted/adapted to existing preschool programs by adding a parent and home curriculum component
and an organized preschool curriculum.

ev,dence Of eﬂectlueness Participants made great gains in school-readiness areas. Mean scores

from the Caldwell Cooperative Preschool Inventory, administered 1972-74:
pretest, 24.35; posttest, 49.92. Control mean: pretest, 24.95; posttest, 40.20. Results are significant at
.01 level. Parents had excellent attendance, reporting that their parenting styles evolved toward promoting
cognitive growth and positive self-concepts In their children.

'mp,ementatlon requu‘ements Staffing to reach 52 families requires two teachers (can be .6
time), one part-time secretary, and one part-time aide. Training

sessions last three days.. A large classroom equipped for young children, an observation room, and a meeting

room for parents are required. Program can be adopted by an individual school, an entire district, or a region.

ﬁnandﬂ’ requn’ements staff {all can be part-time): two teachers, one secretary, one aide. Cost

of equipping preschool classroom, $1,200; observation room, $1,000; PREP
manuals, $25; parent library, $500; curriculum materials, $800.

seruices ﬂUﬂ"ab,e Awareness materials are available at shared cost. Visitors are welcome by appoint-
©  ment at proJect site and additional demonstration sites in home state and out of

state. Project staff are available to attend out-of-state awareness meetings (costs to be negotiated). Training

is conducted at project site (costs to be negotiated). Training is also available at adopter site (costs to

be negotiated). Implementation and follow-up services a e available to adopters (all expenses mist be paid).

‘l"'t("l' Diane X, Bert, Ph.D., Project Director; Redford Union School District No, 1; 18499 Beech Daly
Rd.; Detroit, MI 48240, (313) 535-2000, ext. 201 or 202.

Developmental Funding: USOE ESEA Title I1I JDRP No. 74-51 Approved: 5/9/74
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| PRO’ECT PERCEPTION+

A prerequisite to any formal learning discipline.

target audience Approved by JDRP for kindergarten (Level I) and first grade (Level II). This program
has been used with other grade levels, but no evidence of effectiveness has been sub-
mitted to or approved by the panel,

destﬂpﬂﬂn PERCEPTION+ addresses the student's ability to learn; it is based on the premise that learning

can be learned as a skill. PERCEPTION+ is not a reading, writing, or arithmetic program; it
prepares students to learn to read, write, and do arithmetic. It is not a remedial program, but it is being used
for remediation. It is designed to be introduced at the kindergarten level, but it is being used effectively
from preschool to junior high.

PECCEPTION+ is perceiving: seeing what is looked at, hearing what is listened to, feeling what is touched.

These ara fundamental requisites for learning, the foundation for the "basics," and they are attainable through
the 15-minute PERCEPTION+ lessons, given three times a week throughout the school year. An entire class, not
just those identified as having perceptual deficiency, participates as a group. The teacher offers experiences,
and the students describe them in their own words. PERCEPTION+ is also processing. Unprocessed information is
meaningless and irrelevant. In each lesson of the Level I and II instructional units, PERCEPTION+ students
continually process data. They analyze, relate, compare, judge, Sequence, decode. They critique and self-
correct, They internalize information through their individual and group interaction with experiences. The
teacher functions as the provider of experience and director of the process of internalization, not as an exposi-
tor of information. The PERCEPTION+ program provides children with the means for making information meaningful.
Finally, PERCEPTION+ is applying: information that has been internalized can be easily and readily applied.
Understanding generated in one context can be transferred to new and different contexts without reteaching. The
PERCEPTION+ program addresses its activity to the transfer of understanding. Students become sensitivé to the
interrelatedness of experience. They also come to perceive the subtle differences, the uniqueness of experience.
Students who know what they know are willing to investigate that which they don't know. Teachers who know what
their students know can determine logically what they have to know. As students apply internalized understanding
to new experience, teachers will know what students know. .

wldence Of Bﬂetﬂueness Evaluation through pre/posttesting with Knobler Perceptual Development

Serfes and teacher's subjective-response questionnaire showed 100% greater
growth for experimental classes in skills tested than for control classes. Teachers consistently report above-
average impact on perceptual awareness, communication skills, eye-hand coordination, thinking, and decision
making.

lmp’ementaﬂon requu’ements In recognition of the unique character of each classroom situation,
PERCEPTION+ is a program more to be adapted than adopted. It may

be initiated in a single class or district-wide. It requires no special staff or physical arrangements. Teachers

can be trained by project staff in two and one-half hours, or they can replicate the program from the teacher's

guide and available filmstrip-tape or from the TV presentation on project philosophy, rationale, and methodology.

ﬂnanﬂa’ requn’ements The program can be implemented for as little as $30 (the cost of one

instructional kit) by the regular classroom teacher in the regular class-
room. There are four instructional kits: Level I (first year), Level II (second year), and Tactual Level I and
Tactual Level II as supplements for children with deficiencies. Each kit is $30. These are totally self-
contained and nonexpendable and are for use with an entire class regardless of size.

sServices aua’,ﬂbk Awareness materials are available at no cost. Visitors are welcome at project

: site by appointment. Project staff are available to attend out-of-state '
awareness meetings. Training is conducted at project site (adopter pays only its own costs). Training is
also available at adopter site (trainer travel and per diem must be paid). Implementation and follow-up
services are available to adopters (costs to be negotiated).

‘onta‘t Arlene Schor, Director, or Karen Fuko, Project Disseminator; PERCEPTION+; Union Township
Board of Education; 2369 Morris Ave.; Union, NJ 07083. (201) 688-1200, ext. 257 or 288.

Developmental Funding: USOE ESEA Title III JORP No. 74-78 Approved: /7,74
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PRO’ECT THE PORTAGE PROJECT: A Home Approach to the Early Education of Handicapped Ch{ldren

A home teaching program serving multicategorical handicapped children from birth to six
years of age.

target audience Approved by JORP fur handicapped children, mental age 0-6, preschool programs,
and nonhandicapped Head Start home-based programs.

descrlpuon The Portage Project is financially supported by 23 local school districts in south-central
Wisconsin in cooperation with the Wisconsin Department of Public Instruction. The program

provides a home teacher to each family each week to aid parents in assessing the child's present skill level

in five developmental areas, targeting emerging skills, developing skills necessary to teach the child, defining

appropriats teaching techniques, and evaluating the child’'s performance.

The program follows a precision teaching model and is based on the premise that parent involvement is the main
ingredient in effective, long-term early childhood intervention. During the home visit, the home teacher
demonstrates how the parent is to teach the child during the week, and baseline data are recorded. The parents
then model the teaching process for the home teacher, and a system for recording child performance is determined.
Three or four prescriptions are left weekly, and parents teach the child daily and record progress. On the

following home visit, the home teacher records post-baseline data on each task that serve as the basis for
weekly curriculum modification.

A new aspect of the project is the Portage Parent Program, a systematic parent-training component to improve
parental skills in the teaching and child-management domains. During the regular home visit session, instruction
is provided for the parent as well as for the child using written and audiovisual materfals.’ ’

w,dence 0’ eﬂettwemss As measured by the Cattell Infant Test and Stanford-Binet, children in the

project (mean I.Q. 75) gained 15 months in an eight-month period. Another
evaluation measure showed that greater gains were made by Portage Project children in mental age and in language,
academic, and socialization skills than by children receiving only classroom instruction. The Portage Project
has been replicated in approximately 90 sites. A1l have demonstrated similar gains.

lmp'ementﬂthﬂ feqmrements At least two teachers, including one master teacher (professional),

should be employed on the project. Resource personnel should be
available to the staff for assessment and curriculum planning. All instruction takes place in the child's home.
The only facility necessary is a small office for storing materials and for staff meetings. Initial training
consists of four or five days of intensive instruction at the replication site. One or two follow-up visits
must be scheduled during the year to assess program effectiveness and evaluate curriculum planning, data collec-
tion, and the home teaching process.

ﬁnun‘iﬂ' reqUiremeﬂts Based on a nine and one-half month school year, per-pupil cost averages $650.

Start-up cost ranges from $775-$1,600 per child per year (data secured from
replication sites).

services ﬂl’ﬂ"ab,e Awareness materials are available at no cost. Visitors are welcome at project site

by appointment. Project staff are available to attend out-of-state awareness
meetings (costs to be negotiated). Training is conducted at project site {adopter pays only its own costs).
Training is also available at adopter site (costs to be negotiated). implementation and follow-up services are
available to adopters (costs to be negotiated).

contuct George Jesien, Director; Cooperative Educational Service Agency 12; 626 E. Slifer St.; P.0.
Box 564; Portage, WI 53901. (608) 742-8811.

ERIC

Developmental Funding: USOE BEH JORP No., 75.75 Approved: 11/10/75
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PROJECT  PROJECT AOVENTURE

An interdisciplinary program involving experience-based learning in academics along with group
problem solving and an alternative physical education program in the out-of-doors.

target au i Approved by JORP for students of all abilities, grades 6-12. Parts of the program have
g a d ence also been applied in therapeutic and camp settings. but no evidence of effectiveness
has been submitted to or approved by the Panel.

descnpﬂon Project Adventure is designed to add an experience component to standard high school and middle
school courses. For many students, learning is essentially a passive process offering little

opportunity to take responsible action cr to test abstract ideas in the real world. Project Adventure represents

a combination of Outward Bound techniques and philosophy with a group problem solving approach to learning

and teaching. Small groups of students learn by actually working on specific reality-based tasks or problems in

the community and the natural environment. The teacher's role is to state the problems and 1imits, giving

students the responsibility for finding solutions. This approach has produced measurable improvements in self-

concept, physical agility, and competence. It encompasses and supports a wide variety of teaching and learning
styles.

The project is made up of two separate components, which may be used singly or together: a physical education
program involving initiative games, outdoor activities, and a Ropes Course apparatus that can be constructed by
teachers and students; and an academic curriculum component designed to give hands-on experiences and a practical
application of the basics. The program's aim is to educate the whole student through sound academics, physical
activity, and leaining activities that enhance self-concept.

The project's strengths are its flexibility, the variety and quality of its curriculum models, and its ability to
inspire and rekindle the enthusiasm of both teachers and students.

The project offers training programs in both academics and physical education to glive teachers skills in program
management, teaching strategies, and techniques necessary for implementation. Ideally, a core group of enthu-
siastic teachers from a single school attends a five-day workshop. Follow-up sessions and assistance with
construction may also be part of the adoption prceess.

Many of this project's adoptions have been in the area of environmental education.

eUidence Of eﬂeCtiueness Evaluation data (1971-72) show that participation'in roject Adventure

significantly improved students' self-concept and level of achievement
motivation as measured by the Tennessee Self-Concept Scale, the Rotter Scale of Internal vs. External Control,
and a School Climate Survey. There has been measurable improvement of physical functioning on five of six
measures. Students and parents see growing self-confidence and more active participation in school programs
as outcomes.

lmplementﬂtlan requn’ements Attendance at the five-day workshop is essential. Ideally, one or

more interested and enthusiastic teachers are trained in the physical
education or curriculum workshop or in both. (Both programs can be taught by teachers who are willing to try.)
A supportive (or at least neutral) administration willing to incorporate new teaching styles and programs that
may involve some flexibility in scheduling is also required. No special facilities are needed, although the
Ropes Course apparatus for the physical education program calls for some open space around playing fields or in
a wooded area. Mo special staffing is required.

ﬂnanﬂa, requ‘rements The five-day residential teacher-training program costs approximately $235

per teacher, including room, board, and materials; travel costs are not
included. For the physical education component, schools should allow a minimum of $2,800 for Ropes Course
materials (actual costs vary). For the academic component, costs may include transportation, substitutes, and
camping equipment, depending on the curriculum developed.

services aual,ﬂble Awareness materials are available at no cost. Visitors are welcome any time by

appointment at project site and additional demonstration sites in home state and out
of state. Project staff are available to attend out-of-state awareness meetings (costs to be negotiated).
Training is conducted at project site (d11 expenses must be paid, including tuition, and room and board).
Training is also available at adopter site (costs to be negotiated ). Implementation and follow-up services are
available to adopters {costs to be negotiated).

C()']t(]c[' Dick Prouty, Project Adventure; P.0. Box 100; Hamilton, MA 01926. (617) 468-1766.
Alan Sentkowski, Project Adventure Southeast; P.0. Box 5573; Savannah, GA 31404, {912) 897-6758.

Developmental Funding: USOE ESEA Title III JORP No. 4 Approved: 4/9/73
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PROIECT PROJECT I-C-E (Instruction-Curriculum-Environment)

A concept-based, integrated, interdiscipiinary, total K-12 envircnmental education program,

tﬂrgel aUd’ence Approved by JDRP as a K-12 integrated environmental education program for all teachers in
major discipline areas, excluding foreign languages, and for most student ability Vevels.

lfiﬂitfl})llt)tl Project I-C-E offers a total K-12 curricuium and instruction program for environmental educa-

tion. Its primary goal is to lead students directly or subtly to awareness, appreciation,
recognition, and action regarding the vital issues, concerns, and factors necessary to maintaining a quality
environment,

Twelve major environmental concept categories provide a framework for the program as well as for each grade
level and subject area. The entire program is neither scientifically nor technically oriented; it is based on
the assumptions that all teachers can and should teach environmentally, and that all disciplines (subject areas)
should be used to reinforce environmental learning.

Through the use of a supplementary episode (mini-lesson) design, the learning activities may be integrated
into traditional courses of study by substitution of content or activity; hence, the program does not make
additional instructional demands on teachers. The lessons are referenced as to concept; they have subject-
area and topic designations, suggest alternative student-centered activities based on objectives, and include
suggested reference and instructional resources for teachers., The program emphasizes use of the urban and
natural community as an extension of and reinforcement for classroom activities. No special equipment,
facilities, or staffing are necessary.

project curriculum guides and model field-activity units can be adapted and used by individual teachers, groups
of teachers, schools, or a K~-12 system regardiess of locale or circumstances.

Since 1975, I-C-E has accumulated over 120 adoptions/adaptations in 20 states and the Virgin Islands, involving
more than 5,000 teachers. A number of the adoptions include total K-12 district staff.

eUidenCe Of eﬂetﬁueness An evaluation design using project-developed criterion-referenced

instruments tested for validity and reliability showed statistically
significant student cognitive gains in the 12 major environmental concept categories for sample grades., Gains
from pre- to posttest were as follows: grade 2, 5.28; grade 5, 5.14; grade 8, 2.95; grade 11 results were
inconclusive. A complete evaluation report is available.

lmp’ementatlon requ,rements The adoption/adaptation agreement to implement the 1-C-E program
requires a minimum of 20 teachers in the district to be trained,

or, if less than 20, a building staff; district/school acquisition of curriculum materials for staff training;

a one-day (five-hour) period availabie for training; local staff commitment to teach a wminimum of six of the 12

program concepts; local responsibility for monitoring implementation; evaluation feedback from teachers on lessons

and activities via simple monitoring reports; and, when possible, the pre- and posttesting of students at sample

grades 2, 5, 8, and 11. An alternate strategy is available that allows for one LEA staff to become a local

trainer/director to achieve adoption impliementation per the above :>quirements.

ﬂnanﬂa’ requ,rements The 39 1-C-E curriculum guides range in price from 75¢ to $3.75. The cost

of these, together with other program implementation materials, averages
approximately $5 per teacher. The cost of travel and per diem for adoption training, follow-up monitoring, and
evaluation to be negotiated.

seruwes aval’abk Awareness materials are available at no cost. Visitors are welcome at project

site anytime by appointment. Project staff are available to attend out-of-state
awareness meetings. Training is conducted at adopter site except in the aiternate strategy. Implementation
follow-up services are available to adopters including impact evaluation.

contact robert 0. Warpinski, Director; Project 1-C-E; Cooperative Educational Service Agency No. 9
1927 Main St.; Green Bay, WI 54301. (414) 497-3755.

Developmental Funding: ySOE ESEA Title I[II JDRP No. 75-39 Approved: 5/14/75
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serUices avﬂﬂﬂble Awareness materials are available at no cost. Visitors are welcome any time by

e |

PRO]ECT INSTITUTE FOR POLITICAL AND LEGAL EDUCATION (IPLE)

A secondary social studies program designed "to turn students on to active citizenship.,”

target aUdlente Approved by JDRP for students of all abilities, grades 9-12. Present materials may

be adapted to grades 5-8, but no evidence of effectiveness has been submitted to or
approved by the Panel,

dCSCﬂpﬂon National polls and IPLE tests show that most secondary students have insufficient knowledge or

skills to assume their political and legal rights and responsibilities in a representative
democracy. IPLE was funded to design and field-test units that give secondary students knowledge, understanding,
and practical experiences in political, governmental, and legal processes. Staff have trained over 100D teachers
and work with educators in more than 40 states. With the increasing interest in citizenship programs and the

commitment being made by numerous states to promote effective citizen education courses for students, the IPLE
model is particularly timely,

The curriculum, developed initially by the IPLE staff together with teachers and students in eight New Jersey
districts, comprises an integrated mixture of innovative printed and audiovisual materials, role playing, simula-
tions, and practical experience through internships and contact with community leaders. Crucial to the curric-
ulum are the voluntary services of local resource people who contribute their expertise. The three curriculum
compor.ents (focusing on political structure, governmental organization and legal institutions) are based on
teacher guides: Voter Education; Government: the Decision Making Process; and Individual Rights. While there

is a logical sequence from one component to another, each {s independent and can be offered as a separate
elective course or incorporated into a required American government class. Juvenile Justice and Law and the
Family are two optional guides for the legal component.

Instruction stresses a two-fold approach: acquisition of knowledge and skills and participation by students,

first in classroom and school activities, then in the actual community, most often in local and state agencies.
Field study and internships are vital aspects. No specific instructional approach is required; however, an inquiry-
oriented peer-teaching approach is recommended.. Approaches to Political/Legal Education: An Implementation Guide
provides instructional assistance to teachers, stressing the program's key elements which are: use of various
experimental classroom methods with teacher acting as facilitator of learning (e.g. simlations, role plays,

mock trials/moot courts); use of community resources; community/school involvement projects; internships; peer
teaching.

wldente Of 8”96"08"855 In comparison with a control group (1973-74), IPLE students showed
substantial gains in both cognitive and affective areas based on pre/post

responses to the Test of Political Knowledge (p < .001) and the Inclination to Participate Test (p < .01).

Many students have built upon their IPLE course experiences as demonstrated by their choice of college majors,

careers, and volunteer community involvement.

,mp,ementaﬂon requ’rements An adopting/adapting district agrees to implement IPLE materials

and model in a year-long course or in minicourses; to have at least
one teacher particifr-~te in a training workshop (although experience has demonstrated that a stronger program
results when admin®,crator, teacher, and student attend tugether); to purchase the IPLE teacher curriculum
guides; and to assume adaptation.

. Ll »
ﬂnanﬂﬂ' requ,rements The major implementation cost is training of teachers. Depending on where work-
shops are conducted, how trainer expenses are paid, and under what funding
auspices workshops are held, costs can be as low as cost of workshop materials, which include one set of all
teaching manuals required for a quality adoption (approximately $65). After initial start-up investment for
staff training and materials, program maintenance should not require an increase in operating expenses.

appointment at project site and additional demonstration sites in home state and
out of state. Project staff are available to atiend out-of-state awareness meetings (costs to be negotiated).
Training at project site is conducted each summer with participants assuming all expenses plus materials.
Training and follow-up is also available at adopter site with all expenses reimbursed, including travel, and
per diem and consultant fee.

t(),'t‘]c" Katherine Wallin, Program Administrator; Institute for Political and Legal Education; Educational
Improvement Center South; 207 Delsea Dr. (Rte. 47); RD #4; Box 209; Sewell, NJ 08080.
(609) 228-6000.

Developmental Funding: USOE ESEA Title III JORP No, 74-92 Approved: 9/18/74
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PRO]ECT 1SIS: Individualized Science Instructional System Dissemination Project

An interdisciplinary, modular science program preparing . .dents who do not plan to major in
postsecondary science to understand practical, real-world, science-related problems.

target UUd'ence Approved by JDRP for science students of all abilities, grades 9-12. The program has

been used in grades 7-8 and in health, social science, and physical education courses,
but no evidence of effectiveness has been submitted to or approved by the Panel.

destrlptmﬂ The program consists of 52 short, independent minicourses (34 of which currently have JDRP

approval). The courses cover a broad range of topics of practical significance; they are
intended to help students meet the diverse needs of today's world. Since the minicourses are independent, they
can be used separately or grouped to form year-long courses in life science, general science, physical science,
health, and environment science. Individual minicourses cover topics related to health, physical education,
ecology, and social science as well as the traditional science areas. An accompanying teacher's manual can assist
teachers in using individualized, small-group, or whole-class teaching methods.

Each minicourse is based on 15-20 learner objectives that were drafted at the beginning of the six-year develop-
ment period by a panel of science educators, scientists, classroom teachers, parents, and students. A minicourse
is normally completed by a student in three to four weeks {15-20 class periods). For every minicourse there is a
test in two forms, w«.d several minicourses have ancillary items such as cassette tapes, instructional games,
atlases, maps, and wall charts. The reading level of the minicourses averages grade 8 as verified by the Fry
Readability Graph. Remedial material on basic skilis is also available.

Each minicourse, its accompanying test items, and all ancillary materials were reviewed for their science content
at every stage of development and testing by at least two scholars considered to be experts in the content dis-
cipline. The materials were also reviewed by a panel from the National Congress of Parents and Teachers, who
judged them for bias and appropriate treatment of sensitive issues.

Trial editions and revisions of the minicourses were used by more than 250 teachers with over 25,000 students in
750+ classrooms in 10 states. The schools were in urban, suburban, and rural areas and included a spectrum of
racial and socioeconomic populations.

evidence Of eﬂectweness Thirty-three teachers and 1,468 high school students in seven states partic-
: ipated in the 1977-78 study of effectiveness using tests developed by ISIS.
Compared to control groups, project students demonstrated statistically and educationally significant gains.

'mp,ementauon requirements ISIS can be implemented in a variety of ways. A single minicourse can

be used by a single student or an entire class to supplement an exist-
ing program, or minicourses can be grouped to form a one- to four-year complete science program. The equipment
called for in the minicourses is usually available in school science laboratories. A few minicourses can be used
outside a laboratory setting. Teachers who use the management manual generally need no more than two days of
training to initiate the program.

ﬂnﬂnﬂa, requ,rements Costs vary depending on the minicourses chosen and the quantities requested.
Since minicourse activities are usually completed in class, multiple classes

can use one set of minicourses. The per-punil cost for full-year installation compares favorably with single-~

textbook-based programs. Most ISIS materizls are nonconsumable, so recurring costs are minimal,

seruices auaﬂab,e Awareness materials are available at no cost. Visitors are welcome anytime by

appointment at project site and additional demonstration sites in home state and out
of state. Project staff are available to attend out-of-state awareness meetings {costs to negotiated). Training
is conducted only at adopter site (all expenses must be paid). Implementation and follow-up services are avail-
able to adopters (all expenses must be paid).

contact Ernest Burkman, Director; ISIS Dissemination Project; ESC, Inc.; P.0. Box 3792; Tallahassee, FL
32303. (904) 386-3176,

Developmental Funding: National Science Foundation JORP No, 79-11 Approved: 4/17/79
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PROIEC‘,’ PROJECfKARE (Knowledgeable Action to Restore our Environment)

An environmental studies approach based on investigating real environmental concerns in local
communities using "down-and-dirty" interdisciplinary learning activities.

tﬂrget UUdience Approved by JDRP for students of all abilities, grades K-12.

. .
descnpt,on Project KARE was established to develop an effective approach for strengthening environmental
studies in local schools. The KARE approach uses process-education techniques that encourage
students to confront real environmental problems in action-oriented interdisciplinary activities. This approach
has been adopted in over 700 Local Action Programs conducted in local schools throughout the country. These
schools differ significantly in size, demography, and wealth. Programs focus on a variety of environmental
probiems, including water pollution, community deterioration, and air contamination. Dealing with reality-based
problems leads to cognitive development at awareness, transitional, and operational levels. Attitudes toward
environmental issues are questioned, clarified, and frequently reformed. Multischool cooperation develops,
since environmental problems ignore socio-political demarcations. .The KARE approach is implemented by classroom
teachers working as an interdisciplinary team. In elementary schools, teachers from two to eight classes at
various grade levels cooperatively install the approach. In secondary schools, teachers of two or more disciplines
are involved. The lecal school staff should consist of enthusiastic teachers and creative, resourceful adminis-
tration willing to work with students in planning and conducting environmental studies activities. In addition,
staff should be willing to leave the school building with their students, coordinate community involvement, and
carry out curricular change on an incremental basis.

Project KARE has produced a series of 13 curriculum activities guides in environmental studies. KARE has also
produced two 16mm color/sound films: “Environmental Studies -- The KARE Approach," and "Urban Studies: Two
Ways."

The KARE approach was developed and refined in 75 schools in southeastern Pennsylvania during 1971-76. Selected
sites may be visited, and a "Guide for Visitors" is available upon request.

ﬂ"den‘e Of eﬂectlueness The KARE approach was evaluated during development by ERANDA, Inc. A com-

prehensive evaluation design measured general and localized cognitive
growth, mastered competencies, attitudinal growth, effective learning atmosphere, and behavioral changes. Pre/
posttesting data showed student growth both in knowledge and attitude. Control groups were used. Test data
are available on request.

lmp,ementatlon requn'ements Adopters must be willing to attempt curricular change in small,

discrete steps. In this process, schools initiate Loca. Action
Programs utilizing activities from KARE Curriculum Guides. School personnel usually participate in a three-day
training workshop conducted by KARE staff, in which they acquire process skills, prepare plans for Local Action
Programs, design evaluation procedures, and receive a set of KARE curriculum materials. However, optional train-
ing modes are available.

ﬂna,’ﬂa, requ‘rements- Since each adopter school initiates and generates a unique Local Action
Program, cost varies considerably. »c¢t of 13 KARE Curriculum Guides costs

$65. Schools need not purchase guides to install a Local Action Program. Costs of the required training work-

shop ($100-$1,800), held at adopter sites, are shared by KARE, NDN Facilitators, and adopters. Trainees may

expend an average of $100-$500 local money per school for equipment as they establish their Local Action Programs.

The optional training modes can reduce costs for smaller numbers of teachers.

seruices "!Ual,able Awareness materials are available at no cost. Visitors are welcome anytime by

appointment at project site and additional demonstration sites in home state and
out of state. Project staff are available to attend out-of-state awareness meetings (costs to be negotiated).
Training is conducted at project site (adopter pays only its own costs). Project prefers to conduct training
at adopter site (costs to be negotiated). Implementation and follow-up services are available to adopters
(costs to be negotiated).

C()fjt[]c" Matthew M. Hickey, Director; Proje * KARE; Montgomery County Int :rmediate Unit #23; Montgomery
Ave. and Paper Mi1l Rd.; Erdenhein, PA 19118, (215) 233-6900 ¢ -6965.

Developmental Funding: USOE ESEA Title II1 JORP No. 75-40 Approved: 5/14/75
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PROJECT . 1N A cuaNaiNg SOCIETY (LCS)

A social studies program designed to improve the citizenship skills and attitudes of students

by providing them with an operational understanding of the law, the legal process, and its
institutions.

target au"’ence Approved by JDRP for teachers and their students in grades 5-12. This program has also

been used with students in grades K-4, but no evidence of effectiveness has been sub-
mitted to or approved by the Panel.

lflﬂitfl[)ll()ll Curriculum materials complement subjects traditionally taught in social studies classes. A

broad range of topics and concepts is addressed in the units, in which constitutional 1issues
and the functioning of our legal system predominate. Curriculum materials are activity-oriented, and legal
content provides a natural vehicle for developing skills related to critical thinking and reasoning. The strat-
egies used encourage students to respond at higher thinking levels; consider alternatives and consequences, and
evaluate both their own and society's solutions to the social, political, and economic issues that have been
resolved through judicial questions. Students are exposed to the legal system's strengths and ways to participate
in the system, and encounter positive experiences with functionaries in the legal system. The format of the
classroom materials makes them easy to use. Each unit contains a detailed teacher's lesson plan, materials for
students, and a handbook describing 27 strategies to be used. These materials are supplemented by optional
audiovisual materials usually found in school district libraries. An important part of the curriculum is the
use of community resources. The local bar association, police department, judiciary, and other legal agencies
and groups provide resource speakers and field trip opportunities essential to the program.

el“dence Of Bﬂecm)eness Extensive evaluations were conducted with students of teachers using the LCS

methods and materials in 1972-73 and 1975-76. Tests developed by teams of
independent evaluators assessed knowledge, attitudes toward law, and attitudes toward legal careers questions.
Results showed that experimental students outperformed control students in both evaluations.

implementation requnements Numerous options are available to adopting districts. A district may

adopt the program at any or all levels. Teachers implementing the
materials should be introduced to the program through inservice training. This training is meant for teachers who
will implement the program, trainers who will conduct staff training in the adopting district, or a combination of
the two. Each teacher will need a set of classroom units designed for his/her grade level or subject area. A
social studies staff person to coordinate the implementation efforts should also be designated.

ﬂnanﬂa’ feqml‘ements Cost of classroom materials, $6-%$12 per set. Major costs are for teacher

training. Costs will vary depending cn ability of adopting district to provide
time for training and number of persons trained. Cost is approximately $50 per teacher (if entire program is
purchased) plus travel costs and consultant fees for workshop consultant. Additional duplicating paper and trans-
parencies and some supplementary audiovisuals may be required.

seroices aval’ab’e Awareness materials are available at no cost. Visitors are welcome anytime by
appointment at project site and additional demonstration sites in home state.
Project staff are available to attend out-of-state awareness meetings (costs to be negotiated). Training may be

conducted at project site or at adopter. site (costs to be negotiated). Impiementation and follow-up services are
available to adopters (costs to be negotiated).

C()]lt(]tl’ Gay Luckie Bearden, Director; Law in a Changing Society; 3700 Ross Ave.; Box 175; Dallas, TX
75204, (214) 748-2284.

Developmental Funding: USOE ESEA Titles III and IV-C, JDRP No. 79-28 Approved: 7710779
’ U.S. Dept. of Justice (LEAA)
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PROJECT  MARINE SCIENCE PROJECT: FOR SEA

A curriculum program about the marine environment.

target GUdienCe Approved by JDRP for all stuuents, grades 2, 4, and 6.

descr'pﬂon Over 70% of Planet Earth is covered by water. By the year 2000, three out of four Americans

will 1ive within an hour's drive of the sea or Great Lakes coasts. The impact on these coastal
waters will be severe. The curriculum materials of FOR SEA are designed to equip students with information neces-
sary to protect and maintain the world of water.

FOR SEA provides activity-oriented, multi-disciplinary marine education materials to be used in lieu of a reqular
science program. Curriculum guides for each of the grade levels contain a conceptual framework; guide to marine
aquaria in the classroom; selected bibliography of children's iiterature of the sea; bibliography of juvenile
information books of the sea; teacher background for each activity of text; answer keys and a 1isting of vocabu-
tary words for each unit; and masters for all student activity and text pages. An Activity Kit contains suffi-
cient materials and equipment for one classroom to perform the activities found in the curriculum guide.

widente 0’ eﬂettiveness Test data indicate that students using‘ Marine Science Project: FOR SEA

materials show significant gains in their knowledge of marine science when
compared to control groups on both project-developed tests and on the nationally recognized McGraw-Hi11 Compre-
hensive Test of Basic Skills: Science Tests. These significant gains were obtained in widely differing geogra-
phic regions and a variety of classrooms with several teaching situations.

'mp’ementauon requ"‘ements The Marine Science Project: FOR SEA is designed to be implemented in

second-, fourth- or sixth-grade classrooms at a room, grade, school,
or district-wide level. Eight hour$ of inservice training provide implementing classroom teachers with an
overview of the project, text implementation procedures, and activities designed to familiarize them with the
materials, Project staff provide support during the entire adoption process.

ﬂnanﬂa, requ‘rements A copy of the appropriate grade-level curriculum guide must be purchased for

each implementing classroom teacher at $25 per guide. Student text and
activity pages may be purchased from the project. While hands-on materials are generally found in the elementary
school setting or are readily available at local grocery or variety stores, activity kits including most of
these items are also available for purchase from the project.

seruices aua',ab’e Awareness brochures are available at no cost. Project staff is available to attend

out-of-state awareness sessions, with negotiable cost-sharing. Inservice training
is provided at adopter site, again with cost-sharing negotiable., Follow-up services are provided by the project
in appropriate cost-effective ways, including telephone, mail, cassette tape, and visits.

contact Margaret Philbrick, Developer/Demonstrator; Marine Science Center; 17771 Fjord Drive N.E.;
Poulsbo, WA 98370. (206) 779-5549.

Developmental Funding: USOE ESEA Title IV-C JDRP No. 81-37 Approved: 1/28/82

A-6.9




Q

ERIC

Aruitoxt provided by Eic:

PRO]EC"' SCI-MATH

A curriculum module that bridges the abstract operations taught in mathematics and
their application in the .introductory sciences and in everyday activities.

t(]r et i Approved by JDRP for students who are average to above-average achievers in grades
g aumen‘e 7-10, or low achievers including educationally disadvantaged at a slower rate in
grades 7-12.

.

, -
destnpuon Sci-Math is a one-semester curriculum that teaches the skills and concepts needed for propor-
tional problem-solving in the introductory sciences and in the outside world. Many students

have a great deal of difficulty with the mathematical aspects of the sciences, and fail to understand, appreciate,
and like the sciences. Sci-Math fills the gap between the operations taught in mathematics and their application
to problems encountered in everyday life and in science. Because of the nature of the course, it may be taught
by either mathematics or science teachers. The approach is based on equality of rates -- the quantity of one
variable per quantity of another variable -- that is used in college chemistry textbooks and most secondary text-
books. Mathematics in everyday living involves this same concept, from miles per hour to calories per candy bar.

There are 25 hands-on activities in the course textbook available for classroom work. All problems and activities
deal with familiar variables such as those found in the home, consumer purchasing, crafts, business, and shop

work. The purpose of these activities is to give three-dimensional reality to problems, to provide another
perspective to help in learning, and to introduce the distractors that are so often present in real situations.
"Dry" activities can be carried out in the ordinary classroom, and optional "wet" activities, involving water
and/or heat, may be carried out in a science or home economics classroom. The materials used in the dry activities
are readily available to mathematics teachers -- rulers, string, pennies, spoons, jars; science teachers ordinarily
have the materials needed for wet activities. The curriculum is written at a simple level, and may be used for

sel f-teaching with guidance if desired. A teacher's manual provides suggestions and answers to problems as well as
instructions for the activities.

el"deﬂte Of eﬂe‘"ueness Pre- and posttesting was done by classroom teachers using one of two forms

of a project-developed criterion-referenced achievement test that included
no terminology pertaining only to the Sci-Math curriculum. Sci-Math students scored higher on posttests than
did all four groups of control students. In a separate small-scale study in which Sci-Math was incorporated
into a required physical science course for low achievers, posttests showed that the treatment group scored
higher than comparison groups, and also scored at a level at least equal to that of students who typically go
on to study chemistry.

implementation l'equil'ements Sci-Math can be used in any regular classroom. Personnel training

requires only a workshop leader.

fmantlﬂ' l'eqllll'ements Purchase of books is a necessary one-time cost -- $4.50 for pre-algebra

module and $7.50 for the module that uses some algebra. Cost of materials
for hands-on activities varies from $0 to a one-time cost of $3 per student, depending upon the activities
selected. Personnel training is a one-time cost of $300-$450 pius travel and lodging costs where applicable.

Servltes aua"ab’e Awareness materials are available at no cost. Project personnel are available for both
in-state and out-of-state awareness workshops (costs dependent on travel distance).
Training and inservice workshops are conducted at adopter sites (per diem and travel costs paid by adopter).

contact or. Madeline P. Goodstein; Central Connecticut State College; Room 434 Copernicus Hall; New Britain,
CT 06050. (203) 827-7439 or 7483.

Developmental Funding: National Science Foundation JDRP No. 82.20 Approved: 5/12/82
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| PROJECT DEMONSTRATION EVALUATION CENTER (CAM) -

Dissemination/implementation of computer-assisted instructional management systems.

“"'get au‘ﬁeﬂu Approved by JDRP as a program for evaluating and monitoring instructional objectives
grades K-12.

o &
dﬁtﬂpﬂon CAM is a microcomputer-based instructional management system using teacher-defined course

objectives designed to support objective-based instruction, competency-based instruction on
mastery learning approaches.

The Evaluation Center has developed and operates a computer-based instructional management system that provides
relevant data to teachers and students after each test taken on course objectives. Also available for inclusion
in the printout are data on class performance on each objective and a test form evaluation., The time needed

to get this information back to a classroom that has just been CAM-tested is generally 24 to 48 hours from the
date of testing.

Teachers using the CAM system of monitoring student achievement first commit themselves to basing their instruc-
tion on course objectives developed by curriculum groups and teaching teams in the district. They also test the
course objectives on a regular basis, every two to three weeks. The objectives are tested by teacher-developed
test items, generally five to ten for each objective. Most teachers request tests that are pretest, posttest,
and retention test in one.

The system is used in classrooms that are group-paced, individualized, multigraded, etc. Approximately 1,000
classrooms (grades 1-12) are using the system in subject areas including math, science, social studies, English,
and reading. The Evaluation Center has developed techniques to assist teaching teams in identifying instruc-
tional strengths and weaknesses. :

This project has been identified as an NDN Technology Lighthouse Center. In addition to the JDRP approved program,
visitors to the project site can see other applications of the uses of computers in education.

H

evldente Of eﬂetﬂueness Sample evaluation results, using sequential Test of Educational Progress,
Language Arts, administered in 1974: grade 10, experimental mean of 52.90,

control mean 46.66; grade 11, 58.83, control 46.44; grade 12, 60.93, control 53.75 (a1l significant at alpha

€ .01). Attitudes of beth teachers and students toward CAM-style instruction were significantly positive after

use of program.

'mp,ementauon requ,rements CAM is available for adoption in a single classroom or building.

Adoption site personnel must have a willingness to develop instruc-
tional objectives/test items, have access to computer facilities (micro, mainframe, etc.), and must participate
in staff development training.

'na 1 , Ie u'rem Microcomputer/printer/optional card reader: $2,000-$2,500; CAM software:
ﬂ ncia q I ents $150-$300; local staff workshop time (one or two days), adopter implementation
support, teacher and aide time: $2,000.

seruices aua"ab,e Awareness material packet available at no cost., Visitors are welcome at project
site by appointment. Project staff available for awareness meetings, training,
implementation, project evaluation consultation, and follow-up services (costs to be negotiated).

conta‘t Marie Weld, Don Sension, Lee Rodel, John Erickson, or Pam Askeland; Evaluation Center; Hopkins
Public Schools; 1001 State Highway 7; Hopkins, MN 55343. (612) 933-9230.

Developmental Funding: USOE ESEA Title III JDRP No, 75-14 Approved: 5/6/75
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PROIECT TIPS: - Teaching Individuals Positive Solutions/Teaching Individuals Protective Strategies -

A structured approach to teaching younq people how to positively resolve conflicts, to resist
crime, and to protect themselves and their property.

tar t i Approved by JDRP for fourth- and fifth-graders. Curriculum has been developed for K-8
ge UUd'ence but no evidence has been submitted to or approved by the Panel. )

descnption This program was fnitiated by a request from the Director of the Federal Bu‘eau of Investiga-
tion to translate the concept of crime resistance into an educational program. TIPS is a ten-
week fntervention program atmed at both the perpetrators and victims of crimes. The basic assunption of the
program is that increased knowledge about crime resistance concepts will lead to more positive attitudes toward
them and subsequently to improved behavior in dealing with them., The goals of the program are to promote and

maintain positive student attitudes and behavior, while teaching students to responsibly insure the safety and
welfare of themselves and others.

Each grade-level curriculum fs contained in a single manual that includes instructions for use, teacher informa-
tion, reproducible student worksheets, and suggested supplementary information. Concepts presented are appro-
priate to the skill and reading level of each grade with more sophisticated materials added each year. Topical
areas include positive conflict resolution; respect for rules, laws and authority; responsibility; and strategies
in crime resistance. TIPS can be taught as a mini-course, a supplement to existing courses, an fnterdisciplinary
unit, and as a focus for small-group discussion. Specific math, reading, and language arts skills are delineated
for each lesson. Teacher-guided discussion is supplemented by student activities such as decision making, role
playing, moral dilemmas, creative writing, vocabulary development, graphing, mapping, and decoding.

ﬂ"dence Of Effettweness Evidence of program impact came from four sources: student knowledge tests,

student attitudinal scales, teachers, and parents. Upon completion of post-
testing, results showed that students participating in the program had increased their knowledge and improved
their attitudes in the areas of positive conflict resolution, rules, laws, responsibility, authority, and strat-

egies in crime resistance, when compared to thefr pretest scores and compared to classes not exposed to the TIPS
curriculum.

lmp’ementatlon requu‘ements Project TIPS can be replicated by an individual teacher, a school,

or an entire district. One day of staff training, monitoring of
fmplementation, and evaluation of impact are requfred for adoption. There are no additional facility, equipment,
or personnel requirements.

ﬁnanda’ feql'irements Teacher booklets with student worksheets cost $4; training costs are negotiable;

reproductfon of student worksheets as desired.

seruices aua"abie Awareness materials are avaflable at no cost. Visitors are welcome by appointment

at project site. Project staff are available to attend out-of-state awareness
meetings (costs to be negotiated). Training may be at project or adopter site (costs to be negotiated).
Implementation and follow-up services are avaflable to adopters (costs to be negotiated).

Loreli Damron; Project TIPS; Jefferson Annex; Fourth Street NW; Charlottesville, VA 22901,
Contact (804) 293-5179,

Developmental Funding: USOE ESEA Title [v-C JDRP No, 82-21 Approved: 5/12/82
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PRO’ECT U-SAIL: - Utah System Approach to Il';dividualized Learning- » - 3

An effective, economical, and exportable system for individualization and improvement of
instruction.

target aUdlence Approved by JDRP for administrators, teachers, and students of all abilities in grades
1-9.

destﬂptlon When the U-SAIL System is installed, both achievement and attitude gains are made. The

program builds skill in program planning, organization, classroom management, effective
teaching, and student responsibility.

The system provides for the most appropriate task being prescribed for each learner, given the resources avail-
able. Prescription is based on the unique needs of learners in a humane environment for learning. Teaching,
monitoring, providing appropriate practice and application of skills learned, giving students feedback, and
retrieval or record keeping are basic to program installation. Each part of the system is always operational
and influences the behavior of teachers and learners as they manage, teach, and learn.

The system is supported by inservice training in program implementation for administrators and teachers and by
curriculum materials designed to assist the teaching of concepts in reading and mathematics (K-9). Training is
practical and personalized with emphasis on classroom management and effective teaching of basic skills.

Implementation is possible in a variety of settings with local educators. The U-SAIL program gives teachers

and administrators in any physical environment or orgarizational framework the tools necessary for systematic
improvement.

Support materials are available in mathematics, language arts, and reading.

el“dence 0f eﬂectlueness Student achievement comparisons show experimental U-SAIL students' gain

scores are significantly greater than controls in reading, language arts,
and math for grades 1-9. Longitudinal data (10-year study) show-original schools maintaining significant differ-
ences over controls (p < .01). Data from adoptions consistently show positive impact on student achievement
where U-SAIL is implemented in reading, language arts, and mathematics. Arkansas, for example, reports 22 U-SAIL
schools average five months' gain greater than baseline comparisons.

L] - »
IMPlementatwn reqlm'ements Program may be implemented in a single primary, intermediate, or
middle-school unit, or in total school or district configurations.
Two to five days are required for staff training with follow-up inservice as needed. Administrator or imple-
menter instruction usually precedes teacher inservice. It is recommended that only one content area be installed
per year. Second- and third-year involvement provide stabilized change in practice and allow for integration of
additional content areas into the system. MNo special facilities are required. Adopter costs include stipends
paid to teachers for involvement and costs of materials.

ﬂn(mﬂal l‘equu‘ements Cost of materials varies with extent of implementation. Start-up costs average

$4 per pupil. Maintenance costs can be absorbed within a regular district
budget. Costs of staff training vary and are negotiable. Teachers of teachers are trained, and follow-up assis-
tance is given. Development of local leadership is emphasized.

seruices aual,ab’e Awareness materials are available at no cost. Visitors are welcome at project site
anytime by appointment. Project staff are available to attend out-of-state awareness -

meetings (all expenses must be paid). Training is conducted at the project site (all expenses must be paid).

Training is also available at adopter site (all expenses must be paid). Implementation and follow-up services

are available to adopters (all expenses must be paid).

contact Carma M. Hales, Director; U-SAIL Project; 2971 Evergreen Ave.; P.0. Box 9327; Salt Lake City, UT
84109. (801) 486-5491.
Developmental Funding: yYSOE ESEA Title III JDRP No. 76-95 Approved: 10/4/76
7/11/80
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B PRO”CT' CALIFORNIA MIGRANT TEACHER ASSISTANT CORPS: California Mini-Corps

A program designed to supply cross-cultural tutorial services to school districts and to train
a pool of bilingual, cross-cultural teachers.

target a(uﬁence Approved by JDRP for consortia of universities, state or county offices of education,

and school districts wanting to implement bilingual, cross-cultural teacher-training
practicums.

descnpt'on The California Mini-Corps is an education management system that recruits the offspring of

migratory farmworkers, helps them to enroll in college, trains them to provide direct instruc-
tion services to active migrant pupils, and ultimately increases the pool of professional educators who are
specially trained, experienced, and committed to working with migrant children. From a modest beginning in 1967,
when 14 Mini-Corps students worked as teacher assistants in two school districts, the program now fields about
330 Mini-Corps students per year in summer and school-year placements in 84 school districts in California,

Candidates for the program are recruited from the ranks of graduating high school seniors and college students
who are former migrants.

Training sessions for the Mini-Corps are held in summer immediately following the end of the spring semester or
quarter, At these institutes, Mini-Corps teacher assistants are trained in tutorial skills for the areas of

cultural awareness, math, English as a second language, reading, classroom management, physical education, swim-
ming, and language arts.

The program maintains permanent records on all of its students,.including personal profiles, past performance
ratings, inventories of skills, language proficiency scores (English and Spanish), college courses and grades,
and work experience. Thus, it is possible to match the background of the student with the needs of the school
district to which he or shé is assigned. All Mini-Corps students are placed under the direct supervision of a

- "master teacher" who is provided with a complete student profile and manual describing appropriate use of the

student in the classroom.

Since 1967, Mini-Corps has developed a coordinated set of administrative handbooks, recruitment aids, curri-
culum guides, student-training materials, and evaluation instruments.

Bmdence Of effectweness It has been demonstrated that Mini-Corps teacher assistant programs result

in direct instructional family and support services for active migrant
children, effective recruitment of college students from poverty backgrounds into teacher-training programs, and
high incidence of placement in teaching jobs for Mini-Corps graduates (73% versus 51% for graduates of California
university teacher-training programs).

’mp’ementanon "equn’ements Adoption of Mini-Corps concapt requires a consortium of niversities
or colleges offering teacher training in bilingual educat..: with

elementary and secondary emphasis; a state, county, or regional education agency willing to manage the program;

and one or more local school districts willing to supervise Mini-Corps teacher assistants for tutorial and small-

group activities with migrant or other bilingual children. Consortium must organize a program of technical assist-

ance and preservice under auspices of Mini-Corps, recruit and train teacher assistants and supervisors, and assign

teacher assistants to migrant and/or bilingual children.

ﬂnanﬂa’ requn’ements Program could be supported through Migrant Education, other Chapter I funding,
or other public or private foundations. Estimates for 1978 were $3,450 for

technical assistance package and $62,580 for a program of full-time supervision and 20 teacher assistants serving

400 full-time equivalent pupils. Cost per learner, $83.44 for 10-month school year. Cost for summer school

program approximately 60% Tess. Costs may be reduced substantially by negotiation with colleges for work-

study funds.

services auu"ab’e Awareness materials are available at no cost. Visitors are welcome anytime by

appointment at project site and additional demonstration sites in home state.
Project staff are available to attend out-of-state awareness meetings (costs to be negotiated). Training is
conducted at project site (adopter pays only its own costs). Training is also available at adppter site (costs
to be negotiated). Implementation and follow-up services are available to adopter.

C‘),]t('tt’ Herbert C. White, Director of California Mini-Corps; or Joseph P, Rice, Director of NDN Developer/
Demonstrator Project; 1859 Bird St.; Oroville, CA 95965, (916) 534-4430.

Developmental Funding: USOE Title I (Migrant) JORP No, 78-196 Approved: 11/17/78
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PRO’ECT EFFECTIVE USE OF TIME [N SECONDARY READING CLASSES (Formerly The Process of Teaching Basic
Reading Skills in Secondary Schools)

A program providing inservice workshops to help secondary teachers and students use time
effectively in reading classes.

target audience Approved by JDRP for teachers in secondary schools, grades 7-12, and apprentices from
teacher centers, regional educational labs, state departments of education, and school
staff developers.

descnpt,on Research findings gathered from secondary classrooms where basic reading was being taught were

used to identify processes specifically related to reading gain, Positively related processes
were found to include: discussion of homework, seatwork, or the reading content, Instruction that linked new
information to prior knowledge was found to be effective. Effective teachers checked the total group for under-
standing and retaught small groups by having them read aloud to learn concepts as necessary. Some drill and
practice was used to help students memorize specific information. Specific praise or acknowledgment was provided
for students' correct responses, and guiding corrections provided for incorrect responses, Much less off-task
student behavior was found in such classrooms. Less effective were teachers who spent more time getting organized,
too much time working alone or with one student at a time, and had students spend most of the class period doing
seatwork. Students in these classrooms were frequently off-task and were absent more often,

Based on these findings, the project developed seven 2-1/2-hour teacher workshops. The first presents an over-
view of the research findings, which are interpreted for their relevance to teaching basic reading skills, and
teachers are given individual profiles, prepared from observations conducted in their classrooms, together with
recommendations for changes in their teaching behavior. The second workshop focuses on ways of organizing or
structuring classroom activities and on efficient management of time. The third workshop provides recommenda-
tions for student motivation and behavior management. The fourth workshop deals with question-asking techniques
and with supportive and corrective feedback. The fifth workshop deals with structuring new information and
appropriate curriculum. At semester's end, teacher observations are conducted to determine whether recommenda-
tions have been followed. New profiles are prepared so that changes in teacher behavior may be examined at the
sixth and seventh workshops. Workshop sessions are conducted one week apart, generally between 3:30 and 6:00
p.m. Groups are limited to seven. Although materials are used in the workshops, the cornerstone of the process
is the encouragement and support given to teachers to try new ideas. Teachers make commitments about what they
will try tomorrow. Every teacher operates in a unique situation, and class size, room assignment, and school
policies will determine how he or she can respond to recommendations.

» .
eUldence Of eﬁectlveness Remedial reading students of teachers receiving the training gained 50.4
standard score points on the Comprehensive Test of Basic Skills, equivalent
to a gain of 1.8 years. Teachers in the treatment group changed their classroom instructional processes in the
ways recommended. Teachers and apprentices training other teachers have been successful in helping teachers learn
to use effective practices in reading classrooms.

,mp‘ementat,on requ"’ements Teachers attend seven 2-1/2-hour workshops usually held after school

hours. Teachers are observed in the fall, winter, and spring. They
are given recommendations for behavior change based on these observations. They are expected to try to make the
recommended changes. During three weeks spent in La Honda, CA, apprentices observe and participate in workshop
sessions; they also learn to conduct observations. Subsequently, apprentices conduct workshops and train observers
and other apprentices at their own sites. The apprentices' work is monitored by the project director through
audiotapes of each session. )

ﬁﬂuntia, requ#ements . Costs vary with the number of teachers, observers, and apprentices trained.
C

osts of training at the project site include teacher release time, data
processing, achievement tests, adopter staff time, and travel to La Honda, CA, for three weeks.

. »
seruices aua',ab’e Awareness materials are available. Project staff are available to attend out-of-state
awareness meetings (expenses must be paid). Training is provided at La Honda (adopter
must assume per diem expenses for apprentices). Training may be conducted at adopter site (adopter must assume all
expenses of STALI staff), Follow-up technical assistance and evaluation services are available to adopters
(expenses shared with STALI).

contact Jane Stallings; Stallings Teaching and Learning Institute; Star Route 2, Box 344; La Honda, CA
94020. (415) 948-4156,

Developmental Funding: National Institute of Education, JDRP No. 79-41 Approved: 12/19/79
State and Local
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PROJECT  EXEMPLARY CENTER FOR READING INSTRUCTION (ECRI)

An inservice program for teachers of students of all ability levels in reading and language
skills, with expectations of 95-100% mastery.

ERIC

»
target QUd,enCe Approved by JDRP for teachers of students of all abilities, grades K-12, and adults,
mono- or multilingual, during reading and language arts instruction (including content
reading) in suburban, urban, and rural areas, and at all socioeconomic levels. Also for paraprofessionals,
parents, and peers who tutor students at school or at home under supervision of teachers.

. .
destﬂpuon ECRI's original purposes still hold: to identify critical teacher behavior essential in
preventing reading failure, to provide inservice education for teachers geared to the research
findings, and to disseminate this information. Teacher behaviors identified to date include abilities to elicit
correct responses from nonresponding pupils, establish high mastery levels of responses with performance and
rate as criteria, correlate language arts activities to increase responses and save time, utilize effective
management and monitoring systems, and diagnose and prescribe instantly when errors or no responses occur.
Techniques are incorporated into specific directives during reading, grammar, spelling, dictation, creative
writing, and penmanship instruction. Student advancement depends upon rate of mastery. A student progresses in
practicing new skills and in working with materials independently of other students. No student waits for another.
In small groups based upon instructional reading levels, students are instructed in those language skills that
they will need in future work. Individual conferences are held daily. Students are reminded of the skills
they have been taught, the skills they have mastered, and the skills they will be expected to master through the
review (part of every skills instruction period). The teacher teaches new skills at least one mastery test in
advance of the student who is passing the tests most rapidly, and reviews instruction for students at the lowest
mastery test. Performance is individually measured with the mastery test. Absenteeism is not the problem it
can be in the traditional classroom. No procedural changes need occur for a teacher to provicde for the returning
student. = Students' attention is sustained with the momentum of the teacher directives during instruction and
reinforcement offered during practice time. Overt responses help students remain on-task. The structure of the
scheduling, record keeping, and multisensory instruction also keeps students motivated. Criteria for passing
a mastery test are identical for all students, regardless of their reading levels. No student is made to feel
less capable than another student. The teacher selects only those teaching techniques that build the student's
self-concept. Instruction is provided by ECRI so teachers can utilize the critical teacher behaviors, develop
the management system for mastery and individualization, and teach reading and language skills effectively.

eU'deﬂCe Of eﬂetﬂueﬂess Project was validated over three years (1971-74) with more than 700 pupils

in four Utah districts. First-graders are reading at 3.8; second-graders
average 95th to 99th percentile; clinic pupils average four months' gain per month; Title I pupils average 1.4
to 3.2 years' gain per year; secondary students average 2.5 years' gain per year. Data available upon request.
Some tests used: SAT, Metropolitan, California Achievement, Gates-MacGinitie.

. * .

A five- to ten-day preparatory inservice education program with
'mp,ementauon requ'rements one ECRI staff person for 25-30 trainees is desirable. Program
includes lecture and practice sessions, preparation of materials for classroom use, and teaching pupils in a
simulated setting. Following this, periodic visits by ECRI staff to trainees' classrooms to demonstrate,
model, and monitor are desirable. The length of time to replicate th_ ECRI model varies. Existing district
reading materials may be used. Supplies for teachers and pupils are those usually found in schools. ECRI has
12 self-instructional teacher texts that are used by teachers during inservice.

ﬂnanﬂa, requu‘ements At initial awareness sessions, time is provided without cost (travel expenses

must be paid). For inservice programs and classroom monitoring, time and
some travel expenses can be provided to a limited number of adopters. Some inservice and monitoring time is
available without charge, but adopters pay all travel costs. Self-inst.uctional workbooks: $6.95 and $9.95,
and mimeographed materials from ECRI. Mastery tests: 25¢ each; can be reproduced. ECRI staff time: $225 a
day plus expenses.

* -
services ava',ab,e Awareness materials are available at no cost. Visitors are welcome anytime by
appointment at project site and additional demonstration sites in home state and
out of state. Project staff are available to attend out-of-state awareness meetings (costs to be negotiated).
Training at project site is conducted in October, December, March, June, and July (all expenses must be paid).
Teacher of Teachers Conference is in September. Training is also available at adopter site (costs to be negoti-
ated). Implementation and follow-up services are available to adopters (costs to be negotiated).

contact Ethna R. Reid, Director; Exemplary Center for Reading Instruction; 3310 South 2700 East; Salt
Lake City, UT 84109. (801) 486-5083 or 278-2334,

Developmental Funding: USOE ESEA Title I[II JORP No. 74-48 Approved: 5/23/74
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PRO]ECT LEARNCYCLE: Responsive Teaching

An intensive teacher-traini,-y r .gram developing flexible, effective skills for managing and
teaching mainstreamed or hig.-risk students.

target audience Approved by JDRP for teachers of special education or mainstreamed students grades
K-9, and teacher trainers and consultants.

descﬂpﬁon The program includes two levels of training.

Responsive Teaching for Mainstreaming and Accountability comprises a variety of reinforcement-based teaching
techniques, including precision teaching, contingency management, and token economies. Through lecture, demon-
stration, role playing, data collection, and task groups, participants learn to generate their own unique
behavioral programs. The course also shows teachers how to monitor, evaluate, and revise their programs to meet
changing student needs and cbserve recent accountability mandates. Short pre- and posttests let participants
assess their mastery of the teaching skills. Classroom applications may include any of the following: a change
in schedule of activities (to motivate difficult tasks by following them with more enjoyable ones); a redirec~
tion of teacher attention; use of readily availeble reinforcers (recess, privileges, special activities) in
simple token exchange systems; precise systems for monitoring and reinforcing students' behavioral change with
tokens and concrete reinforcers; and Simple curriculum adaptations. What implementation 1s chosen depends on
students’ needs and teacher preference. A unique feature is training of teachers in proven ways to enlist

the support of a whole class for program success with one or two high-risk students, Further, teachers are
trained in an overall problem-solving method that allows them to adapt the program instantly to new situations.

Training to Train allows districts that desire an ongoing training capacity to have graduates of the first
course trained to train others. They learn how to tailor courses to the individual needs of their trainees,

as well as how to deal with system-wide implications of program implementation, A Behavior Analysis Main-
streaming Model allows participants to relate student needs and training and support needs to available support
servites in developing a comprehensive mainstreaming plan.

el"den‘e Of eﬂettweness Student "on task" behavior increased by class from 50-80% as measured in

twice-weekly in-class observations using the sequential Becker system;
disruptive and "off task" behavior decreased correspondingly. Teachers' ability to teach high-risk or main-
streamed youngsters doubled, as demonstrated by a 50% decrease in teacher referrals, Population: varied,
from middle-income suburban to low-income urban, Evaluation dates: 1970-72.

lmp'ementaﬂon requ‘rements No special staffing or facilities are required. Adoption involves

only a change in teacher, trainer, or consultant. For classroom
implementation, an adopting unit is an individual teacker. Training for teachers: one three-day sequence. One
to two months after training and at six-month intervals thereafter, teachers submit brief data on student behavior
change. Training for turnkey trainer or consultant in a position to offer back-home training to colleagues: one
two-day sequence in addition to three-day teacher's sequence. Certification is contingent on completion of
follow-up activities tailored to adopter setting.

ﬂnanﬂa' requn‘ements Learncycle Teachers Manual, $1D ($4 in large quantities). Adopter shares

cost of project staff travel, per diem, and time. Per-learner cost of
program implementation: $0.$5 per year, depending on individual adopter and population served. Cost of training
for adopter staff by turnkey trainer or consultant: commensurate with local costs for inservice.

services aua"ab'e Awareness materials are available at no cost. Visitors are welcome anytime by

appointment at project site and additional demonstration sites in home state and
out of state. Project staff are available to attend out-of-state awareness meetings (costs to be negotiated).
Training ts available at adopter site or for a group of adopters at a common Site (costs to be negotiated).
Implementation and follow-up services are available to adopters (costs to be negotiated).

conta‘t Hilde Weisert, Project Director; Learncycle; Box 274; Teaneck, NJ 07666, (201) 833-0588.

Developmental Funding: USOE ESEA Title III JORP No. 74-53 Approved: 5/24/74
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Aruitoxt provided by Eic:

PRO’EC"’ POSITIVE ATTITUDE TOWARD LEARNING (PATL)

A performance-based inservice training program designed to improve student attitudes toward
school and their rate of cognitive growth by strengthening the consistency of teacher behavior,

target au‘ﬁence Approved by JDRP for K-12 students with a less-than-positive view of self and/or
. learning.

desﬂ'iption Improvement in a student's attitude toward school, self, and others leads to improvement in
his/her rate of cognitive growth, Staff development is accomplished through the use of self-
paced, individualized, performance-based learning packages called kits.

The teacher-training kits teach specific skills in four complementary areas: active involvement, learning pro-
cesses, individualized instruction, and improved communication and management.

Each of the training kits is designed to provide teachers with performance-based objectives, numerous learning
activities designed to assist them in reaching those objectives, and criterion-referenced assessment procedures,
Whenever possible, the learning activities provide the teacher with a choice of various media, small-group or
individual sessions, and tapes or live observation, Feedback to the teacher is an essential component of the
program,

Kit Advisors, a minimum of two per building, are trained to assist teachers working through the kits. Kit
completion requires 20 hours of teacher time over a three- or four-month period. Completion of all four kits
requires one and one-half to two years. . .

s

w,dence Of eﬂecuuen“s Pre/post Coopersmith Self-Concept Inventory: target students improved

from the 15th to the 40th percentile. Pre/post Gates-MacGinitie Reading
Comprehension Tests: target students improved from .71 year of growth per year to 1.4 years per year.

* * .

lmp,ementﬂuon requn’ements Four days of training for persons selected as inservice specialists
or Kit Advisors, Each Kit Advisor can then work with 7-10 fellow

teachers, if they can be released from approximately 10% of their duties.

ﬁnanda’ reqUirements Start-up cost is $500 plus $10 for each teacher to be trained, Operational

costs consist of stipends for 1ns.erv1ce specialists.

» »
services ﬂuu,’ab’e Awareness materials are available at no cost. Visitors are welcome by appointment
at project site and additional demonstration sites in home state and out of state,
Project staff are available to attend out-of-state awareness meetings (travel a:d per diem must be paicg).
Training is conducted at the project site (adopter pays only its own costs). Training is also available at
adopter site (all expenses must be paid). Follow-up services are available to adopters (trave! and per
diem must be paid).

‘onta‘t Charles Pelan, Director, or John Zirges, Inservice Specialist/Evaluator; Bethalto Unit #8
Schools; 322 E, Central; Bethalto, IL 62010. (618) 377-7213.

Developmental Funding: ySOE ESEA Title III JORP No. 75-26 Approved: 5/76/75
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Aruitoxt provided by Eic:

PROIECT SAN JOSE NUTRITION EDUCATION PRDJECT (SJINEP) - NUTRITION THROUGH SCIENCE

A teacher training program designed to train young children in the science of nutrition and
to improve their food consumption patterns.

taryet audience Approved by JDRP for all students, grades K-4.

desc"ption The major goal of the program is to improve and develop cognitive knowledge, and to foster

positive food habits to improve the overall nutritional status of children in kindergarten
through fourth grade. A team approach involves teachers, food staff members, parents, and students in promoting
nutrition awareness through an articulated curriculum of lessons, activities, displays, games, and incentive
awards.

Curriculum guides include support information and teaching aids to encourage teacher participation. Workshops
for teachers and food service staff focus on innovative teaching techniques to promote cognitive nutrition knowl-
edge and better food consumption habits by students. These techniques include strategies for integrating nutri-
tion education instruction in primary classrooms with the school food service programs and with regular academic
subjects, especially science.

Teachers prepare two nutrition education activities per week which are scheduled during régular classroom time,
Food service staff members implement a monthly cafeteria display, assist with a nutrition taste-in, and administer
student incentive awards to improve the food selection habits of young children, All project curriculum mate-
rials are offered in Spanish and English. The curriculum is sequential and correlated with appropriate gradz
levels to allow teachers to individualize student instruction, In addition, most games have been designed as
self-instructional tools or for small group instruction.

ﬂ”dente Of eﬁettlveness Project students have had as high a gain as 50-85% on the California

State-developed cognitive test. This was a significant gain of at least
22% over comparison students and was statistically significant at each grade level and overall for students. Re-
search results for all staff members have indicated positive gains in the cognitive area.

,mp,efﬂentaﬂon requn‘ements A site coordinator implements and directs the adoption program. The

coordinator may be an interested administrator, teacher, or health or
nutrition professional. Teachers complete six hours of inservice training in nutrition principles, instructional
materials, and program methodology in order to achieve a minimum proficiency in nutrition education. After in-
service teachers select, implement, and record at least two to three nutrition lessons per week and cne food-
related activity per month, using the appropriate grade level curriculum ,uide. Teachers also assist in evalu-
ation of program. Food service staff participate in one hour of nutriticn education inservice and implement
monthly cafeteria displays, nutrition taste-ins, and incentive award programs.

ﬂnanﬂa, fequn'ements Substitute time is provided by adopter/adapter for each project teacher to

attend a one-day inservice program. Each project teacher requires curriculum
materials at $39 per grade level. The site coordinator requires one complete set of curriculum materials at
$99. The suggested budget for food-related activities is $40 per teacher (1ocal school food service depart-
ment may be able to help with food costs). Instructional aides for food service and teachers are approximately
$100 per school.

seruices aua’,ab,e __ Awareness materials are available at no cost. Visitors are welcome at project site

by appointment. Project staff are available to attend out-of-state awareness meet-
ings (costs to be negotiated). Training is conducted at adopter or SJNEP site (costs to be negotiated). Imple-
mentation and follow-up services are available to adopters (costs to be negotiated).

contact Alicia Dixon, R.D., Project Mapager, or Rosetta Holland/Schoen McGinnity, Project Co-Directors;
San Jose Unified School District - Food Division; 706 West Julfan St.; San Jose, CA 95126.
(408) 998-6032.

Developmental Funding: Californfa State Department of Education JORP No. 82-3 Approved: 2/17/82
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Aruitoxt provided by Eic:

PRO]ECT PROJECT SITE: ~ SUCCESSFUL INSERVICE THROUGH TURNKEY EDUCATION ' T

An inservice program to upgrade mathematical literacy and skills,

ERIC

target QUdience Approved by JORP for elementary school teachers and supervisors (grades 2-6) and
students of these participants.

” ”
descr'pﬂon The SITE program is based on a problem-solving approach to learning new mathematical concepts
and skills, Unlike other mathematics inservice programs, SITE integrates content and method-
odology, using hands-on activities with a variety of manipulative materials. Since teachers "teach as they were
taught," the program uses processes and activities which are immediately applicable in the classroom in the in-
structional model. SITE activities are readily integrated into the existing school mathematics curriculum. Eight
of the ten basic skills identified by the National Council of Supervisors of Mathematics are incorporated in the
SITE program and specific instruction is provided in place value, volume, decimals, area, metric measurement, and
ratio proportion. The project provides instructional software, as well as the equipment needed to implement
the program. Evaluation of process and content is continuous, from initial training sessions through classroom
implementation with students, Project SITE may be adopted at one of two levels. Level I, Training the Turnkey
Trainer, offers a 20-hour, four-day inservice program, Trained teachers then act as turnkey trainers for other
teachers in their schools or districts. Level II, Direct Training for Classroom Teachers, is a 15-hour, three-
day program which does not include turnkey training. Al1 trained teachers are expected to implement the SITE
program with students.
2

ﬂ’idente Of eﬂective"ess Cognitive: Pre- and posttesting, using valid and reliable project-devel-

oped tests, showed that turnkey teachers and their students achieved signif-
icant growth in knowledge and retained that knowledge over a long term. Similarly, teachers trained by turnkeys
achieved significant growth in knowledge as did their students. An additional benefit has been noted as project
methodology continues to be used by participants for teaching mathematics -and other curricular areas.

lmp,ementaﬂon requu‘ements Level I Adoption: A minimum of two teachers or supervisors from each

adopting school must be released for four full days of turnkey train-
ing. Participants must achieve a minimum proficiency level on the posttest. Trained turnkeys are expected to
conduct an inservice series for other school or district teachers totalling 10-15 hours. Level II Adoption:
Classroom teachers must be released for three full days of training. Each trained teacher, turnkey or otherwise,
is expected to implement project activities for 20-40 hours in the classroom. Evaluation of training workshops
and teacher and ctudent knowledge growth is expected. The program can be adopted by a district, a school, or an
individual teacher.

” . ”
ﬂnanﬂa, requ,rements Stipends, travel, and per diem costs for Project SITE trainers. Substitute
costs to cover released time for participants. Twenty dollars per workshop
participant for instructional materials and $300 per adoption unit for Starter Kit of basic equipment, Starter
Kit costs can be reduced by the use of equipment already existing in the adopting site. Total adoption costs
can be minimized by the formation of a consortium of neighboring districts or schools.

Services aua”able Awareness materials are available at no cost. Visitors are welcome by appointment at

the demonstration site in Claremont, NH, and at other sites as they become available,
Project staff are available to attend out-of-state awareness meetings (costs to be negotiated). Training is
conducted at adopter site (costs to be megotiated), Implementation and follow-up services are available to adopter
{costs to be negotiated).

C‘),'tllc" Dr. Barbara Berman and Dr, Fredda J. Friederwitzer; Project SITE; Educational Support Systems,
Inc.; 446 Travis Avenue; Staten Island NY 10314. (212) 698-3636.

Developmental Funding: USOE Metric Education Program "JDRP No. 82-27 Approvad: s/27/82
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PRO’ECT TEACHING RESEARCH DATA BASED INSERVICE TRAINING

An inservice training program for teachers and aides.

tﬂrget HUdlence Approved by JORP for educators, inservice trainers, and supervisors responsible for
training teachers.

dmnptlon This program is an inservice training model designed to assist educators in providing inservice

training to their staff. The Teaching Research Data Based Inservice Model will assist the
adopter in identifying desired outcomes of training and then designing training strategies to achieve those .
outcomes. The model provides the trainer with objectives, activities, and evaluation strategies aimed at teaching
the trainee new skills and/or procedures and helping the person to implement them in the classroom. Specific
content of the training is to be determined by the adopter's needs.

Training objectives and procedures to assess the level of skills assimilation are clearly identified.

w'den“ Of Cﬂettweness Trainees in 1978-79 completed 98% of the training objectives at specified
levels. Twenty-eight weeks after training, 92% of the model components
had been incorporated in trainee's classrooms, with 87% meeting the established criteria.

'mp,ementauon requn‘ements Implementation of the Teaching Research Data Based Inservice Training

Model requires training for the adopting district's training staff
and on-site consultation by Teaching Research staff to assist in the design of training and evaluation procedures.
Depending on the complexity of the adopter's-training program, it may require demonstration training in the adopt-
er's district.

ﬂnanﬂa, requn’ements Costs incurred in adoption include: tuition for the adopting district's trainer

for attendance at a one-week training session at Teaching Research in Monmouth,
OR, $310; travel to Monmouth, OR; and travel to the adopter's site for follow-up technical assistance (costs for
travel are negotiable).

Seruices ﬂua‘,ab’e Awareness materials are available at no cost. Visitors are welcome at the project

site by appointment. Project staff are available to attend out-of-state awareness
meetings (costs to be negotiated). Training is conducted at the project site (costs to be negotiated). Follow-
up services are available to adoptors (costs to be negotiated).

conta‘t Torry Piazza Templeman; Teaching Research; Western Oregon State College; Todd Hall; Monmouth, OR
97361. (503) 838-1220, ext. 401.

Developmental Funding: USOE BEH JDRP No. 79-34 Approved: 11/7/79
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Section A-9: READING/LANGUAGE ARTS/MATHEMATICS/WRITING*

ALPHAPHONICS: Beginning Reading Program =-- California. « « « ¢« o« ¢ o &«

CALCULATOR MATH -- Californiae « o « o o o o o o o o o o o o o o o o o o o o s o
CAMEL (Calculator Assisted Mathematics for Everyday Living) -- Florida . « « .+
project CATCH=UP —-- California « « o« « o o o o o o o o o o o o s o s o s o o o s
project CLIMB: Coordinated Learning Integration - Middlesex Basics -— New Jersey

project COAST: Cognitively Oriented Approach to Skills Teaching -- Florida . . .
COMPREHENSIVE SCHOOL MATHEMATICS PROGRAM (CSMP) —- MiSSOUFKis o« o o s o o o o o »

COMPUTER-ASSISTED-DIAGNOSTIC-PRESCRIPTIVE PROGRAM IN READING AND MATHEMATICS
(CADPP) == Virginiaes o o o o o o o o o o o o o o o o o s »

CONCEPTUALLY ORIENTED MATHEMATICS PROGRAM (COMP) =~— Arizona: . o o« s o o o o o »
CRANSTON'S COMPREHENSIVE READING PROGRAM K-12 -- Rhode Island. : « « 4+« ¢ o o o o
DIAGNOSTIC PRESCRIPTIVE ARITHMETIC (DPA) —— NeW YOXK + « s o ¢ o o o o o » o s &
FERGUSON-FLORISSANT WRITING PROJECT -~ MiSSOUFi: « ¢ ¢ o o o o o s o »
project FUTUREPRINT -- California. . o o o o o o o o o o s o o s o s o o o s s =
GEMS: Goal-based Educational Management System == Utah « « o « ¢ o o o ¢ o o o o
HOSTS MATH: Help One Student To Succeed ~- Washington: o« ¢ « o o o o o o o o » &
HOSTS READING: Help One Student To Succeed -— Washington « « o « o o o o o o o =

INDIVIDUALIZED LANGUAGE ARTS: Diagnosis, Prescription, and Evaluation
—— New JeLSEYe o+ ¢ ¢ s o o o o o s o o o o o s o o o o o o s o o o »

project INSTRUCT == OhiO « o o o o ¢ o o o o o o ¢ o o o o s o o o o s s o o o »
KENOSHA MODEL: Academic Improvement Through Language Experience -- Wisconsin . .
LEARNING TO READ THROUGH THE ARTS PROGRAM —-- New YOXK: ¢ o o o o o o o o o o o o
MODEL CLASSROOMS' Computerized Classroom Management System (CLASS) -- Washington

NEW ADVENTURE IN LEARNING: Success Strategies for Reading and Language (NAIL)

== Florida ¢« « ¢ ¢ o o o ¢ o o o o & 6 4 6 6 s 6 6 s s e e e e e s e o s e e

the NEW JERSEY WRITING PROJECT == NeW JeLS@Y « « o+ o o o ¢ o o o o o o o o o o o
PEGASUS-PACE: Continuous Progress Reading Program: Personalized Educational
Growth And Selective Utilization of Staff -- Personalized Approach to
Continuous Bducation -- Alabama. « « ¢ o o o ¢ o o o o * o o o o ¢ o o s ¢ o »
PRE-ALGEBRA DEVELOPMENT CENTERS == IllinoiS: o« o« o ¢ ¢ ¢ ¢ o o o ¢ o s o o o o »
PROVISO READING MODEL == IllinOiS. ¢ &« ¢ o o o o ¢ o o o o s o o s s o o o s s &
project R-3: Readiness, Relevancy and Reinforcement -- California. . . . . « « &

READING/ENGLISH ROTATION PROJECT -- Georgia. e o o o & s s & s e s s s e e e »
SCHOOL VOLUNTEER DEVELOPMENT PROJECT -— Floridae + « o ¢ ¢ o o s s o o o o o o »
STAMM: Systematic Teaching And Measuring Mathematics -=- Colorado « « « « o o o o
TALK: Teaching Activities for Langquage Knowledge == IllinoiSe. « + « o o o s o« &

TEAMS-GAMES-TOURNAMENT (TGT) -- Maryland « ¢« « ¢ o« o« ¢ s s s ¢ o s s s s o o s o

*See Sectional Cross-Reference Index, p. D=9, for related programs.
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Aruitoxt provided by Eic:

PRO’ECT ALPHAPHONICS: - Beginning Reading Program

A 26-week success-oriented beginning reading program employing an organized phonics system to be
used as a foundation for any reading system or program.

target audience Approved by JORP for kindergarten students. This program has been used in other set-
tings for preschool, special education, bilingual education, and Title I students in
primary grades, but no evidence of effectiveness has been submitted to or approved by the Panel.

destﬂpuon Alphaphonics increases reading achievement by promoting the acquisition of basic reading readi-

ness and language skills while helping children develop positive academic self-images. The
program utilizes repetition, discovery, mystery, and memory aids. It stresses both positive reinforcement and a
belief in the ability of each child to succeed. It combines frequent repetition of letter sounds, systematic re-
view, and immediate correction or confirmation of children's responses with a game-like presentation of materials
and a great deal of positive feedback from the teacher. The necessary repetition is made interesting by the
presence of Astro, an imaginary friend from outer space. Astro's Bag, an essential program prop, contains lesson
materials for the day and stimulates curiosity in the children. The children believe Astro is the source of food
reinforcements and badges awarded to them each week. Astro also displays feelings of happiness, sadness, fear,
excitement, and frustration, thus enabling the children to identify with him.

The daily Alphaphonics lesson lasts 20-30 minutes. It can be used for large-group instruction, small-group
enrichment, or individualized programming. The children begin an individualized reading program while they
continue with the Alphaphonics lessons. The first part of an Alphaphonics lesson consists of a lively class dis-
cussion during which the teacher presents the day's worksheets. The teacher then works individually with students
who need enforcement or enrichment. Alphaphonics does not require a teacher's aide, although the use of aides
allows increased individual attention to each student. T :

This program is also available in a Spanish version.

wldente Of Cﬂe“u’eness The program was measured by the Metropolitan Readiness Test and the

Cooperative Primary Reading Tests, administered annually. At the end of
kindergarten and grades 1, 2, and 3, the Alphaphonics group scored significantly higher than control groups
(of the order of one standard deviation). Details of study as well as results from adopter sites available
from project.

lmp'ementﬂﬂon requ’rements The program can be implemented in a typical classroom using regular

teachers. A one-day training session is highly recommended. The
only materials that must be purchased are the Alphaphonics manual and Astro's Bag. A variety of educational
and motivational materials to enhance the program are useful and highly recommended. :

ﬂnanﬂa’ requu‘ements Alphaphonics manual including Astro's Bag (one per classroom), $45 (required
start-up); Astro Doll, $45; One to One, $3; Game Book, $5.50 (desirable);

set of materials, $102 per classroom; individualized reading, $95 (optional); worksheet pads, $3.50 each; rubber

stamps, $20; large alphabet cards (26 per set), $10; Astro's iron-on transfers, $4

seruices aual’ab,e Awareness materials are available at no cost. Visitors are welcome anytime by

appointment at project site and additional demonstration sites in home state and
out of state. Project staff are available to attend out-of-state awareness meetings (costs to be negotiated).
Training is conducted at project site (adopters pay only their own costs). Training is conducted September
through May. Training is also available at adopter site (costs to be negotiated). Implementation and follow-
up services are available to adopters (costs to be negotiated).

contact Judith Brown, or Jeanne Stout Burke, or Gretchen Ross, Co-Directors; Alphaphonics; Ponderosa
School; 295 Ponderosa Rd.; South San Francisco, CA 94080. (415) 588-8082.

Developmental Funding: USOE ESEA Title III JDRP No, 78-15 Approved: 2/25/74

(@]
= a

A‘913'




ERIC

Aruitoxt provided by Eic:

pRou:a- CALCULATOR MATH

A supplementary math curriculum.

target aud"enu Approved by JDRP for students, grades 7-9.

desc"'ption CALCULATOR MATH is a mathematics project which parailels and supplements the 7th-9th grade
program. It brings the technology of the hand calculator into the classroom with a proven
instructional curriculum. The program teaches students:

to use calculators with efficiency and with confidence;
to improve their skills in problem solving, rounding off, estimating and solving consumer word problems; and
to improve their ability to work with whole numbers, decimals, fractions, and percentages.

CALCULATOR MATH students attend regular math classes, except that one day a week, calculators and project
curriculum are used. Students complete the 20-page Student's Guide (an introduction to the calculator and

to problem solving) and, based on their pretested skill level, the teacher assigns them calculator worksheets
from the skill/drill units. Checkup pages provide immediate feedback to the student and serve as progress
reports of mastery of skills. As students compiete designated tasks, further application of skills is possible
through the use of supplemental task cards and super problems that are correlated to the skills program. These
are consumer, real-life or fantasy problems written by students that extend the application of learned concepts.
A posttest is administered upon completion of a skills unit.

wjdente Of eﬂectlueness On the Consumer Mathematics criterion-referenced test, project students

: showed greater gains in computation on the calculator than their matched
counterparts. Target students maintained or exceeded achievement level in computation even without the use of
the calculator.

implementation re uirements  staff training is required. Program can be adopted by one teacher
p eme q or an entire district. Each teacher will need 2 CALCULATOR MATH
binder and task cards, access to calculators, and access to dupliciting equipment.

ﬁnanﬂ'a, requifements First-year installation costs: no more than $6.50 per student including
purchase of calculators, materials, training, and duplication costs.
Subsequent years: $1.50 per student (duplication costs). .

seruvices aua”ab'e Awareness materials are available. Visitors are welcome at demonstration sites

by appointment. Project staff are available to attend out-of-state awareness
meetings (costs to be negotiated). Training is conducted at project site or adopter site (costs to be nego-
tiated). Implementation and follow up services (regular monthly mailings of additional calculator activities
and phone calls) are avatlable to the adopter.

‘ontact Carolyn Aho or Jo Ann Bulotti, Co-Directors; Calculator Math Office; 400 Mansell Street,
San Francisco, CA 94134. (415) 469-5697 or 239-6200, ext. 240.

Developmental Funding: USOE ESEA Title IV-C JDRP No. 82-31 Approved: 5/26/82.




- 7 PRO’ECT CAMEL (Calculator Assisted Mathematics for Everyday Living)

A curriculum to increase the computation and application skills of general mathematics
students.

target autﬁente Approved by JDRP for 9th and 10th grade general math students.

destﬂpuon CAMEL is an individualized two-year program for those students who have had little or no success
in mathematics. These Students usually have computational deficiencies that preclude their

mastering many of the "living skills" concepts that are part of everyday 1ife for most people. CAMEL is based on

the premise that these students can and will learn these concepts if the amount of computation is reduced. Students

in a CAMEL classroom use calculators to perform the computations necessary to learn and apply these concepts.

A1l examples show how the given information is analyzed and entered in the calculator. All example answers are

explained and are identified with units or labels where appropriate.

Paper and pencil computations are not excluded by use of the calculator., The program includes eight computations
modules that the students must work using paper and pencil if they cannot demonstrate mastery of the skill on a
pretest. Paper and pencil computations should take less than 20% of the students' time.

While CAMEL was developed for use in a regular classroom and is primarily used there, the individualized nature of
CAMEL makes it appropriate for any group that is highly transient and not well motivated. In the developing dis-
trict CAMEL is also used in the Juvenile Detention Center, the Alternative School for Dfsruptive Students, The
Center for Emotionally Handicapped or Learning Disabled Student, and The Half-Way House for Young Adults.

eUidenCe Of Bﬂetﬁueness The program was field-tested in 1980-81 in 14 junior high general math

classes. Results of scores on the Test of Mathematical Skills indicated
that the fall-to-spring changes are significantly higher than the changes experienced by 16 general math classes
in the control group.

imp,ementation reqUirements Thev CAMEL program can be implemented by any math teacher. Teacher-

student ratio 1:30. A one-day training session is desirable but not
necessary. No special facilities are needed. Each student in the program should ‘have access to a calculator. A
set of CAMEL materials is required and consists of eight computational modules, 31 applications modules, and two
applications review modules; teacher and manager manuals; complete set of pre- and posttests with answer key.
A management system to help the teacher is also part of the program.

ﬁnantia, reqUirementS One set of calculators ($9 each) and one set of CAMEL materials ($450) which

can be used by one to five classes per day. Costs of expendable materials vary
depending on the number of students involved.

seﬂ)ites aua"ab’e CAMEL Resource Staff Project consultants provide technical assistance and training

in program implementation. Visitors are welcome to visit a demonstration school.
Awareness materfals are available.

Whiteford G, Colee, Project CAMEL; P.0. Box 1910; Daytona Beach, FL 32015-1910.
. Contac‘ (904) 255-6475; Suncom 391-1011. ’
Developmental Funding: USOE ESEA Title IV-C JDRP No, 82-5 Approved: 2/17/82
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PROJECT  rrosect catci-up : o - —

A diagnostic/prescriptive laboratory program in reading and/or math.

(.4
tﬂl’get UUd'en“ Approved by JDRP for students in the Towest quartile in reading or math, grades 1-6.
This program has been used with students at other achievement levels and in grades
K-9, but no evidence of effectiveness has been submitted to or approved by the Panel.

. »
desﬂ‘lptlon Project Catch-Up is a laboratory program of continuous diagnosis and pinpoint teaching
in reading and/or math skills for underachieving children.

Classroom and laboratory teachers work closely to identify program participants and formulate a laboratory
schedule that does not cause any child to miss reading or math in the regular classroom.

Laboratory teachers identify individual needs by means of continuous diagnostic testing. They then select
materials and methods from a wide variety of high-interest resources available in the laboratory to meet the
child's needs. Children spend an average of one-half hour per day in the laboratory, in g oups of one to
three, working with the teacher on skill deficiencies. The program is designed in such a way that each child

experiences success and moves toward the acquisition of more difficult skills armed with increased confidence.

A wide variety of readily available instructional materials and equipment, selected by project teachers, is
available in the laboratory. Resuits can be achieved with Vimited resources if a diagnostic/prescriptive
method is used in a success-oriented environment. Staff have identified materials according to priority.

With a few well-developed techniques, teachers have made participating children feel that the lab is "their

1ab" to such a degree that it has become necessary to have guest days to satisfy the desire of other children

to participate even in a small way in the laboratory. Project Catch-Up's special events for parents consistently
draw more parents than any other school function.

wldente Of Cffetﬂveness The project utilizes pre- and posttesting (Comprehensive Test of Basic

Skills in reading and math). For the past 10 years, the median student
has consistently gained 1.5 months in reading and math skills for each month in the program (data validated by
Research Management Corporation). Originating-site students are low achievers in a low-income urban community.
Similar gains by adopters in rural and middie-income schools have been validated. Annual evaluation data are
availabie.

» » L4

'mp'ementutlon reql"rements A school district interested in adopting or adapting Project Catch-Up
should be able to: provide a laboratory of any size (we started

in a closet, but at present have a ciassroom); administer diagnostic tests to participating children; provide

professional instruction to meet diagnosed needs; and use high-interest materials insofar as they are available.

The project can be adopted by a grade Jevel or a school, and it can offer instruction in reading, math, or both.

> » L4

ﬂnﬂ"ﬂa, requ,rements Tests and instructional materials: from $.50-$20 per child depending on
funds available. The project itself sells no materials; all are commercially

available and thoroughly tested; many are already found in most schools. Equipment: three high-inte. .st

jnstructional machines, maximum cost $300 per laboratory; most schools already have at least one such machine.

Staff needs may be met by reassignment of personnel in any school with Chapter I funding.

L L4
services ﬂuu”ﬂb'e Awareness materials are available at no cost, Visitors are welcome at project site
on Fridays when school is in session. Project staff are available to attend out-
of-state awareness meetings. Training is conducted at project site {(adopter pays only its own costs). Training
js also available at adopter site (costs to be negotiated). Implementation and follow-up services are availabie
to adopters (travel and per diem must be paid).

contact Fay Harbison; Newport-Mesa Unified School District; P.0. Box 1368; Newport Beach, CA 92663.
(714) 760-3300.

Developmental Funding:  USOE ESEA Title I JORP No. 34 Approved: 4/4-5/73
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B A v e Provided by ERIC

PRO’ECT Project CLIMB: Coordinated Learning Integration - Middlesex Basics

An individualized program for reading and mathematics skills acquisition.

target aUdience JDRP-approved for all students grades K-12.

descnptlon Project CLIMB is a diagnostic/prescriptive approach to the acquisition of mathematics and
reading skills for all students. It provides curriculum, management, and training components.

The teacher-developed and teacher-tested curriculum component includes:

1. Skills Arrays Students progress through a defined array of skills in both reading and mathematics that is
based on preci : steps involved in learning these basic skills. ’

2. Criterion-Referenced Tests: These serve as a needs assessment before teaching a skill and provide evidence of
mastery before moving on to another skill.

3. Student Record-Keeping Format: Continuous progress is monitored for each student so that skills mastery is
not limited to grade level,

The management design integrates and coordinates classroom and support personnel using existing instructional
materials. The training component includes methods for: utilization of the curriculum components; identification
and correlation of adopting district's curriculum materials to CLIMB skills arrays; administrative tactics for
coordinating classroom instruction with support personnel; classroom implementation; and incorporating basic
skills into content  areas.

evidence Of eﬂettiueness Students' scores on standardized tests {Metropolitan, Stanford TASK) over a

four-year period showed significant improvement. This gain has been main-
tained in 11 out of 12 grade levels in mathematics and 10 out of 12 grade levels in reading. The compensatory
education population has decreased by 50%.

lmp,ementaﬂon requ‘rements Teachers and administrators participate in a two-day training for

effective utilization of CLIMB curriculum and management design. A
follow-up training session is recommended. Teachers must be supplied with the CLIMB curriculum materials. The
program can be adopted in either reading and/or mathematics at any or all grade levels.

ﬂnunﬂﬂ, requ,rements Start-up costs are approximately $100/teacher for curriculum materials and

supplies, including skills arrays, criterion-referenced tests on two grade
levels, student record-keeping folders, class profile sheet, and training manual. Maintenance costs are minimal,
Training costs are negotiable.

* [
services aUﬂl,ﬂb,e Awareness materials are available at no cost. Visitors are welcome at project site
anytime by appointment. Project staff are available to attend out-of-state awareness
meetings. Training is conducted at project site or adopter site. Implementation and follow-up services are
available to adopters. All costs are negotiable.

conta‘t Barbara Brenner, Director; Project CLIMB; Middlesex Public Schools, Administration Offices;
Kennedy Drive; Middlesex, NJ 08846. (201) 968-4494,

Developmental Funding: NJ TEEA R&D, USOE ESEA Title IV-C JDRP No. 81-44 Approved: 1/28/82
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“PROJECT erosect coast: * Cognitively Oriented Approach to Skills Teaching

A cognitively oriented program for mathematics, language development/writing, and the
application of skills through the use of learning centers.

turget audlence Approved by JDRP for students of all abilities and socioeconomic backgrounds in grades
. K-3.

desC"PﬂOﬂ The goals of Project COAST are growth in mathematics and communication skills through strat-

egies that develop related concepts and provide opportunities for the application of skills.
There are three program components: mathematics, language development/writing, and-learning centers. A manage-
ment system for small-group math instruction and the use of relevant manipulative instructional materials support
a more individualized approach to concept and skill development. The understanding of mathematical concepts
forms the "cubbyholes" within which skills are stored for easier retrieval.

Active units of study for various types of literature form the cognitive framework for expanding skills in oral

and written communication. The resulting understanding allays the students®' fears of not having "anything to write
about." This process utilizes the language experience approach and naturally integrates all of the language arts
(speaking, listening, writing, and reading) in a purposeful way. Communications and mathematics skills checklists
based on Florida Minimum Performance Standards are available to aid the teacher in documenting student achievement.

Learning centers in the classroom allow children to make choices and work independently as they apply basic skills,
solve problems, and make decisions. A well-planned and time-tested management system for centers provides the para-

- - meters within which the students are given the motivation and opportunity to be thoroughly involved in their own
learning. The teacher's interactions and observations during this segment provide the basis for more appropriate
direct instruction,

.eU'dence Of eﬁettlueness Comprehensive Test of Basic Skills data reveal educationally significant

program effects in reading, language, and mathematics. Up to three years
after completion of the program, students continue to exhibit higher than expected levels of achievement in
these three areas. .

lmp,ementaﬂon requu‘ements Several combinations of program components and training options will

be made available in order to meet the specific needs, characteristics,
and resources of each site. The adopting district must provide a facilitator (curriculum coordinator or adminis-
trative staff member) for an average of one hour per classroom per week to assist in the implementation and evalu-
ation of the COAST program. The program can be adopted by as few as one district facilitator and two classroon
teachers.

ﬂnﬂnﬂa, reqlﬂrements The adopting district will allocate or secure funds to provide for (1) a part-

time district facilitator for local implementation/evaluation, (2) the COAST
consultant's travel expenses and per diem for a minimum of two days, and (3) time, space, and materials for program
staff inservice workshops. COAST curriculum materials cost approximately $33 per classroom. Other needed
materials are either teacher-made or are those typically found in elementary classrooms.

serUi‘es UUﬂ"ﬂb’e A Follow Through Resource Center.

Awareness materials are available at no cost. Demonstration classrooms may be visited upon adoption. Project
staff are available to attend awareness meetings (costs to be negotiated). Needs assessment, training, and follow-
up services for classroom teachers and administrators are provided at adopter sites (costs to be negotiated).

C("'t"‘t Mary F. Hancock, Director; Project COAST; Rt. 2, Box 535; Santa Rosa Beach, FL 32459, (904)
231-4966. Or, David Bidwell, Director; Panhandle Area Education Cooperative (PAEC); 411 West
Blvd. S; Chipley, FL 32428. (904) 638-4131.

Developmental Funding: USOE Follow Through . JORP No. 77-123¢ Approved: 2/4/81
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Aruitoxt provided by Eic:

PROJECT  coMPREHENSIVE SCHOOL MATHEMATICS PROGRAM (CSHP)

An exciting, complete elementary-level mathematics curriculum from basics to problem solving
for students of all ability levels.

tm’get GUdlence Approved by JDRP as-a sequential mathematics curriculum for students of all abilities,

) grades K-3. This program has been used in other settings as a K-6 program, with
entering sites limited to K-5 participation until completion of sixth-grade entry programs, but no evidence of
effectiveness has been submitted to or approved by the Panel.

descnp"on An underlying assumption of the CSMP curriculum is that children can learn and can enjoy
learning much more math than they do now. Unlike most modern programs, the content is
presented not as an artificial structure external to the experience of children, but rather as an extension of
experiences children have encountered in their development, both at the.real-1ife and fantasy levels. Using a
"pedagogy of situations,” children are led through sequences of problem-solving experiences presented in game-like
and story settings. It is CSMP's strong conviction that mathematics is a unified whole and should be learned as
such. Consequently, the content is completely sequenced in spiral form so that each student is brought into
contact with each area of content continuously throughout the srogram while building interlocking experiences
of increasing sophistication as the situations become more challenging.

A feature unique to CSMP is the use of three nonverbal languages that give children immediate access to mathe-
matical ideas and methods necessary not only for solving problems, but also for continually expanding their
understanding of the mathematical concepts themselves. Through these languages the curriculum acts as a vehicle
that engages children immediately and naturally with the content of mathematics and its applications without
cumbersome linguistic prerequisites. These languages include: the Language of Strings (brightly colored strings
and dots that deal with the fundamentally useful and important mathematicai notion of sets); the Language of
Arrows (colored arrows between pairs of dots that stimulate thinking about relations between objects); and the
Language of the Papy Minicomputer. The Minicomputer, a simple abacus that models the positional structure of the
numeration system, is used both as a computing device and as motivation for mental arithmetic. Its language can
be used to represent all decimal numbers, positive or negative, and encourages creative thinking about the nature
and properties of numbers. CSMP is flexible enough to facilitate whole-group, small-group, and personalized
instruction, and is appropriate for all children from the "gifted" to the "slow learners." It recognizes the

importance of affective as well as cognitive concerns and has been developed and extensively tested in classrooms
nationally,

wideme Of eﬂetﬁveness As measured by Comprehensive Tests of Basic Skills, the Stanford Achievement

Test, and others in 1973-77, CSMP students did better than non-CSMP students
in relational thinking, estimation, large numbers, fractions, and word problems; show greater enthusiasm and
interest in their math program; and learn traditional math skills and concepts as well as or better than students
in more traditional programs.

lmp,ementﬂtlon requ,remeﬂts School system signs cooperative agreement with CSMP and appoints
local coordinator who undergoes 3-10 days of training (depending

on highest grade level adopted) in St. Louis during spring or summer prior to first year of implementation.

Coordinator trains all teachers new to CSMP before start of school. Smallest adoption unit is one teacher in

one classroom. No training charge, but system pays expenses of attending training. Teachers and coordinators

are required to buy training kits: K-3, $10; 4-6, $10. Optional adopter-site training is available; there

is a fee for this service.

ﬂ"anﬂa’ requ,remeﬂts One teacher and 30 students: kindergarten, $155; first grade, $225;

second grade, $270; third grade, $310; fourth grade, $310; fifth grade, $220.
Replacement cost for 10 students: kindergarten, $10; first grade, $40; second grade, $47.25; third grade, $60;
fourth grade, $80; fifth grade, $55.

services aual,ab,e Awareness materials are available at no cost. Visitors are welcome anytime by
appointment at project site and additional demonstration sites in home state and

out of state. Project staff are available to attend out-of-state awareness meetings (costs to be negotiated).

Training is conducted at project site (adopter pays only its own costs) in June and July (several workshops

for particular audiences). Training is also available at adopter site {all expenses must be paid, including

trainer's travel plus fee of $150/day and materials costs of $10/person). Implementation and follow-up services

are available to adopters {(costs to be negotiated).

contact Joyce Eaton, Director; CSMP Developer/Demonstrator Project; 3120 59th St.; St. Louis, MO
63139-1799. (314) 781-2900, ext. 310.

Developmental Funding: (SOE ESEA Titles II1 and 1V, and JDRP No. 78-169  Approved: 3/17/78
National Institute of Education
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Aruitoxt provided by Eic:

PRO’EC‘,’ COMPUTER-ASSISTED-DIAGNOSTIC-PRESCRIPTIVE PROGRAM IN READING AND MATHEMATICS (CADPP)

A diagnostic/prescriptive pull-out program utilizing resource labs and computer assistance to
prepare remedial reading and remedial mathematics educational plans and weekly prescriptions.

turyet audience Approved by JDRP as a reading program for grades 3-9 and as a math program for
grades 3-7.

descnpuon CADPP was developed as a response to the SRA test scores of Buckingham County Public Schools'
educationally disadvantaged students which showed an annually increasing gap between normal

expected growth and actual growth, The résulting resource laboratory program combined with a computerized

information retrieval system allows for accurate diagnosis of a child's needs in reading comprehension and

computation & <4 provides the teacher with prescriptions (materials and methods) that help in teaching to those
needs.

A locally developed battery of standardized criterion-referenced tests is used for diagnosis and evaluation.
The computer system prescribes learning activities based on individual achievement levels, learning modalities,
and interests; channels students to the learning centers; tracks progress to ensure that prescriptions are not
repeated; and maintains continuous progress reports for the students, teachers, and parents.

eUidente 0f Bffeﬂiveness Three-year fall-to-fall testing (1976-78) with the Science Research Asso-

ciates Achievement S»ries documented positive trends through standard score
gains. Grade 3 students showed the highest gains in readi- 1, with 23 NCEs; grades 6 and 7 evidenced 8 NCEs.
Gains in math ranged between 22 NCEs for grades 4 and 5, anu 6 NCEs for grade 3. Overall, the gap between scores
of participating and nonparticipating students was narrowed.,

lmP,ementaﬂon requ,rements CADPP can be adopted by a single classroom unit or by several

) units. Extensive staff development and training in criterion-
referenced design and development, instructional management systems, performance/process evaluation, monitoring,
and individualized instruction via the learning station approach to management are required.

ﬂnanual reqmrements A fee of $500 is charged for the CADPP software. Optional CADPP criterion-

referenced tests are available at $3 per test booklet (nonconsumable);
however, if adopters du not use CADPP diagnostic tests, they must have access to diagnostic test results.

” *
seruices avﬂ',ab,e Awareness materials are available at no cost. Visitors are welcome at project
site by appointment. Project staff are available to attend out-of-state aware-
ness meetings (costs to be negotiated). Training is conducted at project site (costs to be negotiated).
Training is also available at adopter site (costs to be negotiated). Implementation and follow-up services
are available to adopters (costs to be negotiated).

ont ct Debra J. Glowinski, Federal Programs Director; Title I Office; Box 292; Dillwyn, VA 23936.
¢ a (804) 983-2714 or -2863, "

ERIC

Developmental funding: USOE ESEA Title I ) JORP No, 79-15 Approved: 6/12/79
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PROJECT  coNCEPTUALLY ORIENTED MATHEMATICS PROGRAM (COMP)  ~ ' e

A sequential, small-group mathematics program designed to meet the needs of all children.

targﬂ aw”n‘e Approved by JDRP for students of all abilities, grades 1-8. This program has been used

in other settings with grades 9-12, but no evidence of effectiveness has been submitted
to or approved by the Panel.

dCSCﬂpthn The Conceptually Oriented Mathematics Program is a management system that provides a list of
sequential skills to be mastered in the basic skills area of mathematics. It is designed to
meet individudl needs through small-group instruction.

Students are tested to determine their individual strengths and weaknesses and are grouped accordingly. The
program provides continuous progress through the use of materials organized into 25 instructional levels. Eight
broad areas are developed for mastery in these 25 levels. Each level has been broken into two or more steps.
(Step Z in each level provides additional materials for the highly motivated student.)

The program utilizes cooperative planning and teaching. The ideal instructional situation is one in which each
teacher has no more than two instructional groups. It is the intent of the program to encourage teachers to be
creative in their teaching and to adapt the program to the learning styles of their students.

Key Elements: placement testing; teaching by objectives via COMP guide books; small-group instruction; criterion-

referenced testing; cooperative teaching and planning; continuous progress system for students; administrator
involvement; school-community-parent relations.

el’idence Of eﬂettiveness Data from 1971-72 pre- and posttesting of COMP students in grades 1-8 using

Iowa Test of Basic Skills showed that 77% increased their percentile ranking

pre to post. Further annual testing of the same students showed continued gains: 64% in 1972-73 and 58% in
1973-74. .

lmp,ementut]on requ,rements One day of training prior to implementation is required. Al1l teachers

and administrators involved in adoption should attend. One day of
training following implementation is also required. Adopter school's needs will determine the date. Adopter
designates one staff member to serve as project contact person and coordinator.

ﬂnﬂﬂﬂa’ requu’ements Exclusive of textbooks and the coordinator's salary, the basic cost is

approximately $45/teacher plus cost of test materials. Additional materials
for instruction and enrichment can be added as finances become available.

seroices ﬂua"ut]’e Awarenesc materials are available at no cost. Visitors are welcome at demonstration

sites anytime by appointment. Project staff are available to attend out-of-state
awareness meetings (costs to be negotiated). Training is conducted only at adopter site. Implementation and
follow-up services are available to adopters (all expenses must be pa 1d;

. contact L. Leon Webb, Director; 161 E. First St.; Suite 5; Mesa, AZ 85201, (602) 969-4880.

Developmental Funding: USOE ESEA Title III JORP No, 74-114 Approved: 12/6/74
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Aruitoxt provided by Eic:

PROJECT  cRANSTON'S COMPREHENSIVE READING PROGRAM K-12

A program to improve reading performance.

target UUd‘ence Approved by JORP for all students, K-12.

. .

desﬂ'lptlon Cranston's Comprehensive Reading Program (CCRP) is a district-wide, K-12 reading instruction
and management system. The program incorporates skills sequences, mastery criteria, instruc-

tional pacing, continual performance monitoring, school-based and district-wide coordination and administration,

staff development activities, and parent communication and involvement. CCRP organizes and coordinates the deliv-

ery of reading instruction for elementary and secondary school students using a variety of commercial reading texts

and supplementary materials. It provides classroom and content-area teachers with a system to ensure effective

instruction and monitoring of essential reading skills.

An important feature of the CCRP process is the use of the reading specialist as a consultant to classroom teach-
ers and to the building principal, department chairpersons, and guidance personnel, The specialist’s responsi-
bility is to assist the teachers and department chairpersons in developing instructional strategies, monitoring
progress, and conducting formal assessments. The specialist also provides corrective/remedial instruction to
students when necessary.

Every student is given a diagnostic assessment by the classroom teacher. ' The assessment is used to place each
student at the appropriate instructional level. -Using the skills checklist and ongoing performance monitoring,
the classroom teacher adjusts the level and pace of instruction and tracks each student's progress. Students
requiring substantial help are served by Chapter I or Special Education personnel. The building reading special-
ist is responsible for coordinating all resource programs with the classroom-based developmental reading program.

ﬂ"dence Of eﬂettweness A longitudinal analysis compared the performance trend lines of students'

achievement test scores over a ten-year period. The program was found to
raise student performance at a .01 significance level. Also, in comparison to national norms, the students went
from scoring below the norms at grades 2 and 4, to well above the norms at grades 6, 8, and 10. Student perfor-
mance gains in adoption sites averaged 8.8 NCEs after one year, and were sustained or increased in year two.

lmp,ementatlon reqmremeﬂts Implementation is accomplished in four phases over an 18-month time

span: (1) needs analysis and planning; (2) training; (3) curriculum
and management system development; and (4) program installation. A district-wide task force conducts the first
phase, with the district reading director responsible for coordinating the remaining ones. Training is provided
by CCRP staff for reading specialists, principals, department chairpersons, and the district coordinator.
Typically, implementation takes place in the elementary schools first, with the junior and senior high schools
following.

ﬂnanﬂa, l’eqml’ements Materials: Needs Analysis and Planning Guide, $5/task force member; Training -

Kit, $10/trainee; Curriculum Writing Guides, $5/team member. The district is
responsible for all costs incurred in producing the curriculum guides for staff, printing skills checklists for
students, and procuring and administering instructional placement tests. Staffing: Half-time reading specialist
for each elementary school; full-time specialist for each secondary school. These positions can be filled by
redefining the roles of existing personnel. :

Seﬂmes aua',ab,e Awareness and selection materials available free. Visitations arranged. Awareness “

presentations available on request; travel cost reimbursement required. Training and
r~nsultation services for all implementation phases provided at adopter or demonstration site. Adopter must pay
travel and materials costs; training and consultation fees negotiable. Implementation support provided through
on-site visits, telephone, and correspondence.

contact catnerine M. Ciarlo, Director of Reading, or Beverly J. Montaauila, Project Coordinator; Cranston's
Comprehensive Reading Program; Department of Reading Services; 50 Gladstone Street; Cranston,
RI 02920. (401) 942-5990.

Developmental Funding: ySOE ESEA Title I, : JORP No. 82-28 Approved: 6/2/82
USOE Right to Read, and Local .
»
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Aruitoxt provided by Eic:

PRO]EC]' DIAGNOSTIC PRESCRIPTIVE ARITHMETIC (DPA)

A basic arithmetic program with emphasis on developing, modeling, and mastering the basic
concepts and skills.

turget aUdlence Approved by JDRP for students functioning at grade levels 3-5. This program has been

used in other settings with grade levels 1, 2, and 6, but no evidence of effectiveness
has been submitted to or approved by the Panel.

descrlpﬂon DPA is the arithmetic component of a total mathematics program and includes counting, place

value, addition, subtraction, muitiplication, and division of whole numbers. Problem-solving
skills are developed and reinforced through ongoing experiences with estimation and approximation, data collection,
organization and interpretation, and real-life applications of arithmetic skills. Diagnostic tests for the major
arithmetic topics (three levels) are used throughout the year to determine students' strengths and weaknesses both
in concepts and skills. Prescriptions are then planned using the DPA Teacher's Manual and other "PA resource
materials. Each of the more than 75 concept-developing and reinforcement activities in the Teacher's Manual has
specific objectives related to the arithmetic instructional sequence and the diagnostic test items. The manual
also includes descriptions of ongoing mathematics experiences, record-keeping procedures, classroom management
techniques, and instructions for developing a variety of teacher-made materials.

DPA can be used in self-contained elementary grade classes as the arithmetic component of the mathematics program
or as a co-curricula remediation program (PSEN; Title I). Both approaches are essentially the same. A topic sec-
tion of the DPA diagnostic test is administered, and the results are analyzed for group and/or individual needs.
These data are recorded on the analysis chart, which aids the teacher in forming instructional groups and planning
a program. Each Student begins at his/her level of understanding. He/she may work with or without the teacher

in a large group, small group, or independently. The student may use concrete materials for modeling a basic con-
cept and may work with a DPA activity for reinforcing a new skill. The student may complete a written activity
for practice or may help in the school by applying arithmetic to a real-l1ife situation.

This is a concept-based program that uses manipulatives and physical materials and is adaptable to special
education students.

ﬂ’ldenfe 0’ eﬂeftlueness Each year for the past nine years, DPA used the Stanford Diagnostic Arith-

metic Test and Stanford Diagnostic Mathematics Test to pre- and posttest
approximately 400 participants. The target group was comprised of educationally and economically disadvantaged
students according to Title I criteria. These students achieved an average gain of 15 months in seven months of
instruction.

m,p,emenmtmn requ"'gments To demonstrate its need and desire for DPA, a district must take the

following steps: submit to DPA a statement of need and an implemen-
tation plan for the DPA program in the adopting district; provide for the release of participating teachers and
supervisors for three full days of pre-implementation training; administer a standardized test as a pre/post in-
strument and provide DPA with a summary of results; employ ongoing DPA diagnostic tests for planning instruction;
purchase the necessary commercial materials; identify a teacher or supervisor who will act as the DPA on-site
coordinator and liaison; and encourage cooperative planning and exchange among program teachers.

ﬂnﬂn(ia, reqUirements itart-up costs for curriculum and testing materials are about $7 per pupil or

200 per classroom or resource teacher. Maintenance costs are usually less
than $2 per pupil.

seruices auallab,e Awareness materials are available at no cost. Visitors are welcome anytime by

appointment at project site and additional demonstration sites in home state and
out of state. Project staff are available to attend out-of-state awareness meetings (costs to be negotiated).
Training is conducted at project site (adopter pays only its own costs). Training is also available at adopter
site {costs to be negotiated). Follow-up services are available to adopters (a1 expenses must be paid).

c‘,llt"cl' Matthew Scaffa, Director, or Janet Castellano, Project Coordinator; Community School District #31;
211 Daniel Low Terr.; Staten Island, NY 10301. (212) 447-3300, ext. 36, 37. -

ERIC

‘Developmental Funding: USOE ESEA Title I JORP No. 74-68 Approved: 9/18/74
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Aruitoxt provided by Eic:

PRO’EC"' FERGUSON-FLORISSANT WRITING PROJECT R A ]

An inservice program to increase student writing achievement.

target audience Approved by JDRP for teachers of students, grades 4-12.

descnpt,on The purpose of this staff training program is to change the methodology of teaching writing.
Each day of the three-week inservice is divided into two parts. The morning session surveys

current writing instruction methodology; in the afternoon, teachers develop their skills as writers. While a

two-stage process is usually employed in traditional writing instruction (composing and evaluating), a four-stage

writing process is employed in the writing project -- prewriting, composing, revising, and evaluating. Revision
takes places in small critique groups.

After the training was completed, teachers reported they spent 10 hours each month on personal writing, whereas
before training they had spent no time on this activity. They used the four-stage process with their students

as well. While grammar and mechanics are typically taught separately from writing, project teachers combined
grammar and mechanics with writing. They also reported an increase in prewriting activities such as free writing,
focused writing, and non-stop writing. This increased the lag time between assignment and iniciation of student
writing. Students also used critiquing groups for the revision stage.

Trained and newly trained teachers met to share strategies. Project staff participated in training, organized
meetings to discuss progress, and demonstrated model lessons..

BUidente 0’ effettiueness_ Based on an assessment of three posttests in paragraph writing, project

students at elementary through senior high levels demonstrated higher gains
in writing skills than control students after one and two years of instruction. Project students increased from a
pretest score of 16.76 to a posttest score of 19.19 in the first year, and to 22.61 by the end of the second year.

lmp’ementat,on requ"‘ements An adopter must send one, two, or possibly three district teachers to
a five-day Leadership Training Seminar to equip the trained Teacher-
Leader to run a three-week summer writing project in the local district. A leadership training manual will be
provided at no cost to Teacher-Leaders. (Ideally, a district would train an elementary and a secondary teacher as
co-leaders of the district's planned summer writing project.) This program must be adopted by districts, and the
summer writing project should draw between 15 and 30 district teachers from all grade levels and all content areas.

ﬂnanﬂa’ requn‘ements This program requires no new student materials; only curriculum guides (priced

at $10 and $18.50, respectively, for the elementary and secondary editions)
are required for each teacher in the summer writing project. No honorarium is charged for consultants who lead
the Leadership Training Seminars, nor is there any charge for follow-up consulting. The program's major cost is
the stipend which the district would regularly pay teachers for summer inservice work. Based on one school with
30 teachers and 750 students, the per pupil cost for the start-up year is $5.95. Recurring costs are $2.82 per
pupil. This reflects the inservice stipends, inservice consultant, curriculum guide, and evaluation.

seru‘ces aua‘,ab’e Awareness materials are available free of charge, and awareness presentations are

aveilable on an expense-shared basis. Leadership Training Seminars involve no cost
except for the trainer's travel and per diem expenses (if training is done in the local district) or the partici-
pants' travel and per diem expenses (if the training is done in Ferguson-Florissant). Visitations are welcome
anytime.

.

‘on:act Michael Thacker, Project Director; Ferguson-Florissant Writing Project; Ferguson Reorganized School
District R-2; 1005 Waterford Drive; Ferguson, MO 63135, (314) 595-2239,

Developmental Funding: USOE ESEA Title Il and Title VIl JDRP Ho., 82-26 Approved: &/26/82
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pm’fa “PROJECT FUTUREPRINT

A program of diagnostic and prescriptive reading instruction,

l tﬂrgel ﬂuditncc Approved by JDRP for grades 7-8.

. .
destﬂpuon Students in each grade are divided into two heterogeneous groups, one group attending a Reading
Center for 50 minutes and the other group remaining in a science class. These two groups
rotate every three weeks, so that each group attends the reading program for half a year and the science class
for the other half; thus, students are involved in reading throughout the year even though they are provided with
a half year of instruction. B

The Reading Center is a supportive, relaxed environment which differs drastically from a regular classroom.

Here a wide variety of multi-sensory materials are provided for all students, accommodating various learning
styles. When a student first enters the reading center, the teacher diagnoses his/her needs, strengths, and weak-
nesses. Together, the student and the teacher write a contract which sets goals and lists materials which will
focus on that student's needs. The contract system works well because it involves the students in their own
learning, and helps them to accept responsibility for their learning, while offering them a chance for challenge
and success. Each day in the Reading Center, the student selects materials prescribed in the contract and records
daily progress. After the contract is finished, the students complete an evaluation form indicating two things
learned, reading skills that they need to work on, two lessons that were particularly helpful, and favorite
lessons and comments. Once again, a new contract is written. :

Two other features of the program include counseling and the Preschool Story Hour. Because self-concept is

linked with achievement -- in this case, reading achievement -- counseling is seen as an important part of this
supportive program. Academic, group, and individual counseling is available for students, parents, and teachers.
The Preschool Story Hour is a weekly morning reading session in which junior high students read stories to
preschool children who come to the junior high with their parents or their preschool class. This exercise improves
self-concept and motivates reluctant readers. It is also an excellent community involvement program.

wldtnce 0’ eﬂectluenﬁs Based on the results of the Comprehensive Test of Basic Skills, Reading

subscale, project students outperformed comparable non-project students in
both a one-year and a two-year study. These gains were also greater than the national norm group expected gains
for the same time periods. The reliability of the project effect is evidenced in a nine-year study in which
project students outperformed the norm group expectancies.

'mplementauon requ,rements A school deciding to implement Project FUTUREPRINT will need to provide

some space for a reading center -- a classroom, a library, or some sepa-
rate space dedicated to a reading program. A minimum of cne day of inservice is required -- either at the adopter
site or the demonstration site; an additional day would be beneficial. The adopting school will agree to administer
diagnostic reading tests, implement a contract system, select teachers with some expertise in reading, utilize an
appropriate variety of high interest materials, and provide evaluation data. Participating teachers need a set of
De Anza's reading publications.

ﬂnanﬂa, requn’ements Costs will depend on the needs of the school. Inservice training and a minimum
of materials can be purchased for under $6,000. If facility must be altered or

adapted, furniture purchased or staff hired, the cost would be greater. If schools have a facility, an appro-

priate variety of materials. sufficient cassette recorders and earphones, the cost could be considerably less.

Seruices aual,ﬂb'e Awareness materials are available at no cost. Visitors are welcome at project site by

appointment. Project staff are available to attend out-of-state awareness meetings
(costs to be negotiated). Training is also available at adopter site (trainer travel and per diem must be paid).
Implementation and follow-up Services are available to adopters (costs to be negotiated).

‘ tonldtl Ann Glaser or Charlotte Larson; California Demonstration Program in Reading; De Anza Junior
High School; Ontario, CA 91761. (714) 983-2118 or -9501.

Developmental Funding: State JDRP No, 80-2} Approved: 6/2/82
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PRO’ECT GEMS: Goal-based Educationai ﬁanagement System

A goal-based educational management system developed to support diagnostic/prescriptive teaching
for mastery learning.

tﬂfget GUd'e"ce Approved by JDRP for grades K-6. This program has been used with grades 7-12, but no
evidence of effectiveness has been submitted to or approved by the Panel.

destrlpﬂon With GEMS, .teachers can efficiently diagnose skills in reading and prescribe learning activities
for mastering these skills. GEMS defines reading in terms of units of study (goal -units}

for each grade level. The goal-units are divided into six strands -- phonics, structure, vocabulary, comprehen-

sion, study skills, and affective reading. Pre- and posttests are provided for each goal-unit, and placement

tests are provided for each strand to help teachers diagnose the appropriate instructional level for each

student. Multiple strategies and materials to aid in teaching for mastery are identified and coded to the

GEMS Reading System. A GEMS Book is provided for each level; these books are intended to be used by the teacher

as a guide in implementing the program with students. Each book contains introductory information; goal-units,

pre- and posttests, and test keys; model strategies for each goal-unit; and an appendix of information and

teacher resources.

GEMS reading incorporates three basic retrieval systems: paper and pencil, key sort cards, and computer.
Retrieval systems are developed to monitor student progress and to aid teachers in grouping students in instruc-
tional sequences. Mastery tests are available to check for learning retention and competency relative to gradu-
ation requirements. GEMS makes it possible for teachers to pursue the goal of mastery learning by identifying
and communicating to students what they are expected to learn, indicating the appropriate level for instruction,
and accommodating a variety of teaching approaches to meet student needs. GEMS places accountability of student
and teacher in proper perspective by helping teachers evaluate the quality of their own teaching as well as their
students' performance. The staff development component of GEMS readirg is designed to train teachers and adminis-
trators in the use of the management system for diagnostic/prescriptive teaching. Workshops include: the GEMS
Book, Material Management, Procedural Guidelines, Reading Process, Directed Reading, Classroom Management,
Testing, and Retrieval.

el"dence Of eﬂectweness The GEMS research design yielded statistically and educationally signifi-

cant gains in reading comprehension and vocabulary for each grade level,
grades 1-6, in 12 pilot schools. The Stanford Achievement Test was used in grades 1 and 2 and the lowa Test of
Basic Skills in grades 3-6. The research study was conducted over a two-year period (1976-78).

'mp,ementaﬂon reqlﬂrements GEMS can be implemented by a grade level; a reading department, a

school, or a district. Twelve hours of staff training are required
to begin the implementation process. At least one follow-up session is recommended. A GEMS Book and an inservice
manual are required for each teacher and administrator, Development of local leadership is emphasized.

ﬂnﬂﬂﬂﬂ, requ,remeﬂts Costs are contingent upon group size, location, and levels implemented.

Materials cost is $50 per teacher for a grade-level GEMS Book with tests
and strategies. Maintenance costs can be absorbed within a regular school budget.

services aua’,ab,e Awareness materials are available at no cost. Visitors are welcome at project

: site anytime by appointment. Project staff are available to attend out-of-state
awareness meetings (costs to be negotiated). Training is conducted at project site (costs to be negotiated).
Training is also available at adopter site (costs to be negotiated). Implementation and follow-up services
are available to adopters (costs to be negotiated).

conta‘t Bevel)‘]y Lloyd, GEMS Project Director; Jordan School District; 9361 S. 400 East; Sandy, UT 84070.
(801) 566-1521.

Developmental Funding: Title IV-C and Local JORP No. 79-2 Approved: 2/16/79
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PRO]EC" - HOSTS Math:  Help One Student To Succeed -

A diagnostic/prescriptive/tutorial approach.

A computerized version of HOSTS Math is available.

target audience

" has been submitted to or approved by the Panel,

description

HOSTS Math is a mastery learning model;
in

format.

There is also a HOSTS Reading program.

evidence of effectiveness
as large as staff predicted it would be.

students.

implementation requirements

staff is needed.

must be willing to serve as a demonstration site.

financial requirements

year costs are minimal.

services available

ness meetings.
are available to adopters (all costs to be negotiated).

ment at the project site.

Approved by JDRP for math instruction in grades 2-6.
with kindergarten, first-grade and junior high students, but no evidence of effectiveness

Teachers participate in three days of inservice training.
tutors are subsequently trained by teachers.

The required implementation materials include Teacher Guide, Record Forms, Lesson Plans, the
Math Objectives Continuum, Criterion Tests, and Answer Sheets for each classroom o resource room,

Awareness materials are available at no cost.

It has been used in other settings

however, HOSTS Math's flexibility allows it to be used
a regular classroom as well as in a resource room,
precise sequence of math skills and progress from one skill to the next as mastery is demonstrated.
provided lesson plans which emphasize the manipulative, representational, symbolic approach to learning,
group and/or one-to-one tutoring is used to remediate the deficiencies identified by the teacher.
recordkeeping, and review of materials are integral parts of the program available in paper and/or computerized

Students are carefully placed in a

Teachers are
Small
Assessment,

The Comprehensive Test of Basic Skills was administered during the 1979-80
school year to HOSTS Math students.

The gain of these students was twice

The mean normal curve equivalent gain for target students was 13.0 NCEs.
In addition, it was shown that intervention did not impair the educational development of average and above-average

Aides and
No special facilities or

The district

Start-up cost per school ranges from $15 to $90 per student, depending upon
whether the program is implemented is the classroom or resource room.

Second-

Visitors are welcome by appoint-

Project staff are available to attend out-of-state aware-
Training is conducted at project site or at adopter site.

Implementation and follow-up services

Wiltiam E. Gibbons, Executive Director;
Vancouver, WA 98661.

contact

HOSTS Non-Profit Corporation; 5802 MacArthur Blvd.,
(206) 694-1705 or 693-1775.

Developmental Funding:
funding

ERIC

A-9.17
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PRO’EC‘,’ HOSTS Reading: “Help One Student To Succeed

A diagnostic/prescriptive/tutorial approach. A computerized version of HOSTS Reading is
available. '

.

tﬂ,’gct awiem Approved by JDRP for students who need remedial reading instruction, grades 2-12.,

It
has been used in other settings with kindergarten and first-grade students, but no
evidence of effectiveness has been submitted to or approved by the Panel. '

d”ﬂ'ipﬁon HOSTS Reading is a mastery learning program that utilizes citizens' and business participation
(3

0,000 volunteers nationally) plus computer technology to improve student reading achieve-
ment. HOSTS Reading features a computerized data base involving the cross-referencing of learning materials for
teaching.

Materials have been indexed to learning objectives in the mastery of reading skills.
references 750 titles by 50 publishers.

The data base
HOSTS.

It has been compiled over a period of 11 years by teachers implementing

There is also a HOSTS Math program.

evidence of efjectiveness
enced tests.

Student achievement scores indicate that, on the average,
students doubled their learning rate while in HOSTS Reading. Specific gains by grade levels are available in a
detailed report. (Evaluation data collected 1973-82.) Data from adoption sites indicate student gains averaged
over 14 NCE (Normal Curve Equivalency) scores.

Program evaluation consists of normative (CTBS, CAT) and criterion-refer-

implementation requirements

Key school district personnel must investigate program.

Superin-
tendent and Board must approve program. Reading instructor, aide,
and principal must participate in a four-day training session. Principal must tutor in program. District must
be willing to serve as demonstration site.

inan 1 re u'r Start-up cost per school ranges from $1,500 to $3,900 depending upon resources
f ﬂa, q I ements available. Second-year cost ranges from $100 to $400 per school.

‘ Sﬂ'UiCes ﬂua"ab,c Awareness materials are available at no cost. Visitors are welcome anytime by
p

appointment at project site and additional demonstration sites in home state and
out of state.

Project staff are available to attend out-of-state awareness meetings. Training is conducted
at project site or at adopter site.

Implementation and follow-up services are available to adopters. (A1l
costs are subject to negotiation).

contact

William E. Gibbons, Executive Director; HOSTS Non-Profit Corporation; 5802 MacArthur Blvd.;
Vancouver, WA 98661. (206) 694-1705 or 693-1775.

Developmental Funding: USOE ESEA Titles I, II, IIl, private and JDRP No. 75-6 Approved: 1/15/75
foundation ’
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pRO’EC‘,’ - -INDIVIDUALIZED LANGUAGE ARTS: Diagnosis, Prescription; and Evaluation

A project combining a language-experience approach with techniques derived from modern
1inguistic theory to enhance skills in written composition.

target aUdlence Approved by JDRP for grades 3-6. This program has been used in other settings with

grades 1-2 and 7-12, language arts, English and content-area classes, college basic
skills programs, adult education programs, special education programs, and independent and supplementary programs
in written composition, but no evidence of effectiveness has been submitted to or approved by the Panel.

l’lﬁiﬂ'?‘)tl()ll At least three times a year, the teacher evaluates writing samples composed by students on
self-selected topics. Utilizing criteria common to nearly all language arts programs, the
teacher is then able to assign priorities to the needs of the whole class, groups of students, and individual
youngsters. For each objective stemming from this diagnosis, a teacher's resource manual prescribes a variety
of writing or rewriting techniques for all content areas involving writing. Motivation for writing is strengthened
by a "communication spiral” that links composition to the other language arts and to real-1ife experience. A
record-keeping system permits students, teachers, administrators, and parents to observe growth in writing
proficiency from month to month and grade to grade. The program can be combined readily with existing language
arts curricula and objectives. ’

eUldeﬂCe 0’ eﬂectlueness Since 1971, evaluations utilizing holistic or criterion-referenced designs

with writing samples from students, grades 1-12, in a variety of settings
(urban, suburban, and rural) consistently show significant gains in vocabulary, sentence structure, organization,
mechanics, and grammar for students in ILA classes.

| imp'ementdtion requirements District makes a definite commitment to improving basic writing

skills of all students. District sends initial cadre of teachers
and administrators to New Jersey (or elsewhere by arrangement) for two-day training and purchases copies of
Teacher's Resource Manual and Management Manual {for administrators). District assumes responsibility for ex-
tending program to other grades, classes, and/or schools in future years, with trained administrators conducting
inservice programs. District reports to project (directly or through NDN Facilitator) on extent and quality
of implementation.

ﬂﬂanﬂﬂ' reqlﬂrements District assumes (or shares with NDN Facilitator) the costs of releasing

teachers and administrators for training workshops. District assumes (or
shares with NDN Facilitator) per diem, travel, and lodging costs for project staff. Teacher's Resource Manual:
$10 per copy. Management Manual (for administrators): $2 per copy.

Seruices ﬂuu”ub’e Awareness materials are available at no cost. Visitors are welcome anytime by
appointment at project site and additfonal demonstration sites in home state and

out of state. Project staff are available to attend out-of-state awareness meetings (travel and per diem must

be paid), Training is conducted in New Jersey only during three to four weeks throughout the year (all

expenses must be paid, including trainees' travel and per diem, and $10 for manual). Training is also available

at adopter site (costs to be negotiated). Implementation and follow-up services are available to adopters (costs

to be negotiated).

Jeanette Alder, Project Director; Woodrow Nilson School; Hauxhurst Ave.; Weehawken, KJ 07087.
coniac (200)
201) 865-1506.

Developmental funding: USOE ESEA Title III JDRP No. 74-55 Approved: 5/23/74
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PROIECT "~ PROJECT INSTRUCT

A program to correlate all language skills instruction around the sequence of skills used in the
school's basal reader, with special emphasis on spelling; and to improve teacher skills in
working with the “hard to teach."

target GUd'enCe Approved by JDRP for students grades K-3 and low achievers in grade 4.

descrlptlon Project INSTRUCT correlates reading, spelling, handwriting, and composition programs to make

instruction more efficient and more effective. Learning tasks are simplified for students,
instruction in each areca reinforces instruction in the others, and the teacher makes more efficient use of time
so that effective instruction occurs in all language skills areas. Learning tasks are divided into discrete
units for ease in student mastery and teacher monitoring of individual student progress. INSTRUCT tailors its
program to the needs of local adopters by offering a variety of program options. INSTRUCT options can be adopted
in any combination. Optiens include:

Correlating Language Skills -- Spelling, Handwriting, Composition: All language skills instruction is based on
the sequence of skills provided by the adopter's basal reading series. Program features include teaching students
to spell high-frequency vocabulary words as they are introduced in the reading program; teaching students to spell
phonetically regular words based on high-utility phonic generalizations as they are introduced in the reading
program; and materials that reinforce reading and spelling skills.

Word-Attack System: INSTRUCT offers a system for monitoring decoding skills that extends from readiness to
advanced levels. The word-attack system has- the following elements: skills array, pre/post criterion-referenced
tests, record keeping devices, and instructional supports (games, take-homes, parent-volunteer program, coded
commercial materials?.

Direct Teaching Techniques: INSTRUCT trains teachers to succeed with the hard-to-teach through direct multi-
sensory instruction which provides multiple practices, immediate error correction, and positive feedback.
Teachers acquire a concise method of teaching vocabulary words to mastery, using sight, phonic, word structure,
and contextual methods. They learn classroom management skills to increase efficiency in planning and delivering
instruction. They learn to use the limited time available in a way that provides sufficient practices so that
even students who have difficulty will master the skills.

w'dente Of Bﬂettlveness Data gathered in 1973 with Metropolitan Achievement Tests subtests showed

that students in Project INSTRUCT schools scored significantly higher
than controls in reading (raw score subtest differential of 1.46 between INSTRUCT group and control group) and
in word knowledge {raw score subtest differential 1.60). Progress of students in lower range of scores was even
more significant than for the overall group.

lmp'ementﬂtlon requn‘ements Adopters complete a local adoption plan and provide necessary student
materials. Administrators, teachers, and aides involved in imple-

mentation attend INSTRUCT training sessions at adopter site. Correlation of Language Skills requires two days

of training; Word Attack, two days; and Direct Teaching Techniques, 40 hours, best divided into two or three

sessions. FEach basal reader series requires its own set of materials. Materials for most of the popular basals

are now available at cost from INSTRUCT, or schools may develop their own. Reporting of evaluation results is

now required by USOE in its contract with INSTRUCT.

ﬂnanﬂﬂ’ requ,rements Materials for Correlating Language Skills and Direct Teaching Techniques cost

less than $2 per student. Start-up and maintenance for Word Attack cost
approximately $2 per student. INSTRUCT trainer costs ($175 per day plus expenses) must be met by adopters.

. Seruices aua"ab’e Awareness materials are available at no cost. Visitors are welcome any time by

appointment at project site and additional demonstration sitcs in home state and
out of state. Project staff are available to attend out-of-state awareness meetings (costs to be negotiated).
Training is conducted only at adopter site (all expenses must be paid, including stipend). Implementation
and follow-up services are available to adopters (costs to be negotiated).

contact car Spencer; EDUPLEX, Inc.; 1931 Berkshire Rd.; Upper Arlington, OH 43221. (614) 488-8825.

Developmental Funding: (USOE £SEA Title III JORP No. 75.37  Approved: 5/14/75
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PROJECT  rexosia MooEL: Acadenic Improvement Through Language Experience
An individualized program to improve communication skills utilizing the language experience
approach.

target aUd'en‘e Approved by JDRP for students grades K-2. This program has been used in other settings

with grades 3-10, but no evidence of effectiveness has been submitted to or approved by
the Panel.

L4 »
desc”puon Public and nonpublic school classroom teachers refer low-achieving students to the Title I
resource room for individual assessment. Following the educational assessment, the resource

teacher selects those students in the greatest need. A Personalized Performance Plan is developed that considers
the area of deficiency, the student's learning style, and the instructional techniques to be followed in correct-
ing the deficiency. The plan is flexible and can be modified as the needs of the student change. The language
experience approach to instructfon is utilized. Instruction follows the assumption that students can speak
about that which they have experienced, write about that which they have spoken, and read about that which they
have written. At the parent project, a teacher and two aides serve each resource room. Instruction is individu-
alized and takes place in small groups. This project serves approximately 1,200 students during the school year
and 450 in the summer. Intensive inservice and parent participation are essential components of this program.

Target schools are established by low-income guidelines, Students served are selected from those scoring in the

lowest three stanines on standardized tests. Kindergarten students are selected from those referred by classroom
teachers. :

BUldence Of 8ﬂe¢twene$s Students evaluated are from low-income urban schools. The JDRP validation
is based upon positive results on the Peabody Picture Vocabulary Test

and the Peabody Individual Achievement Test. Recent results on the PPVT, TOBE, TASK and ITBS in grades K-10

show an average growth in excess of 1.5 months per month in the program.

'mp,ementauon requ‘rements The staff must be committed to the language experience approach to

instruction. Close liaison between the resource room and classroom
is required. All teachers should have classroom experience plus additional education in communication skills,
Potential adopters are encouraged to send staff members to visit the program.

ﬁnancia’ requfrements In addition to the staff required for program implementation, approximately
$1

0 per student is required for materials.

services aua"ab’e Awareness materials are available at no cost. Visitors are welcome any time by

appointment at project site and additional demonstration sites in home state.
Project staff are available to attend out-of-state awareness meetings (costs to be negotiated). Training is
conducted at project site (adopter pays only its own costs). Training is also available at adopter site (trainer
travel and per diem must be paid). Implementation and follow-up services are available to adopters (travel and
per diem must be paid).

Tom Zuhlke, Program Director; Kenosha Unified School District; 625 52 St.; Kenosha, WI 53141,
‘ contact (414) 656-6378,
Developmental Funding: USOE ESEA Title [ JORP No., 78-184  Approved: 5/23/78
Q "
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PRO]EC',' LEARNING TO READ THROUGH THE ARTS PROGRAM (Formerly Title 1 Children's Progranm)-

An intensive, individualized remedial reading program presented through the arts.

target ﬂmﬁente Approved by JDRP for children, grades 4-6, who are reading at least one year 'elow
grade level and who are Chapter I (former]y Title I) eligible (some seventh--raders
accepted as apprentices)

descnpﬂon - Reading teachers, classroom teachers, and specially trained professional artists/artist teachers
work with Chapter I eligible children at sites in each of the boroughs of Manhattan, Staten
Island, Queens, Brooklyn, and the Bronx. At the developer site, children in grades 2-6 are served, as well as
special education students. The program is also suitable for grades K-1 and 7-12, and adopters have used the
program with those audiences. The program is associated with major cultural institutions in New York City: the
Queens Museum, the Staten Island Children's Museum, the Bronx Museum of the Arts, the New York Aquarium, the
Brooklyn Museum, and Ballet Hispanico of New York. An overall approach to improving reading is used in this in-
tensive, diagnostic, prescriptive, individualized program presented through the arts. It integrates a total arts
program with a total reading program. Listening, speaking, writing, and reading techniques are stressed in the
reading-oriented art workshops, and a diagnostic/prescriptive approach to reading is employed in the reading
workshops.. Participating children meet with the classroom/reading teachers in small groups or individually for
an average of three hours per week. Students receive additional reading instruction for at least one and a
half hours a week in reading-oriented aris workshops in such areas as dance, music, theater, crafts, sculpture,
painting, printmaking, super-8 film, and photography. The resources of museums, cultural institutions, universi-
ties, resource centers, and libraries are used, and special programs related to the content of project workshops
are scheduled for students on field trip/special event days. There is an annual Learning to Read Through the
Arts exhibition of work by participating students and/or a Performing Arts and Film Festival. A serfes of
parent workshops is also held. Preservice and .inservice training are available.

evidence 0’ eﬁefﬂueness At the time of validation, participating students in a six-month program

improved an average of 1.78 school years (based on a 10-month school
year) as measured by the California Achievement Test (Reading) Level 2, and 8.4 months (based on a 10-month
school year) as measured by the California Achievement Test (Reading) Level 3.

lmp,ementaﬂon requu'ements Reading teachers/classroom teachers, professional artists, and/or

artist teachers are trained in the Learning to Read Through the Arts
methodology. Teacher-made pupil-oriented materials, instructional devices, filmstrips, records, tape recordings,
media libraries, books on the arts, and art and audiovisual supplies are used. Program hours and times are
adaptable to adopters' needs and scheduling requirements.

/

/

ﬂnanﬂﬂ’ fequ,fements Training materials and curriculum guides cost approximately $85 per teacher.

Cost of program implementation depends on available personnel. Cost of art
supplies and equipment depends on the reading-oriented workshops that are implémented. Excluding personnel,
it costs approximately $7 to $10 per student to implement the program.

seroices uua"ab,e Awareness materials are available at no cost. Visitors are welcome at project site

anytime by appointment. Project staff are avaflable to attend out-of-state aware-
ness meetings (costs to be negotiated) Training is conducted at project site (adopter pays only its own costs).
Training is a#lso conducted at adopter site (costs to be negotiated). Implementation and follow-up services are
available to adopters (costs to be negotiated).

"ontact Bernadette C. 0'Brien, Project Director; Learning to Read Through the Arts Program; Division of

ngg;culw and Instruction; P.S. %; 100 West 84th St.; New York, NY 10024. (212) 787-0470 or

Developmental Funding: USOE ESEA Title I JORP No. 74-18 Approved: 3/25/74
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PRO’EC',’ MODEL CLASSROOMS' Computerized Classroom Management System (CLASS)

A classroom management system that allows each student to work within the regular classroom at

his or her individual math, reading, and language achievement levels. A computerized version
of this program is available,

target aUd' €€  Approved by JDORP for all students of all ability levels, grades 1-6, Software can also
b

e used for secondary programs, but no evidence of effectiveness has been submitted to or
approved by the Panel,

destﬂpuﬁﬂ This Washington State program was developed by Urban Rural Racial Disadvantaged (URRD) funds

to remedy the basic skills deficiencies of disadvantaged students. The classroom management
system was subsequently refined for use by all students in regular classrooms. The program usually takes place
in the morning and last until lunch. ODuring this time, students work independently and in small groups on
assignments keyed to their individual achievement levels. These assignments are determined in student-teacher
conferences, Bicultural students can receive assignments in their native language i~ they prefer, This classroom
management system teaches students how to become responsible for their own learning., They, with their teacher
determine the rules and procedures to be followed in the classroom, and they perform the daily chores required
to maintain an orderly work environment. Student progress is assessed weekly. Students have access to their
personal progress records and are responsible for suggesting the direction of their program for the following
week . :

Training workshop is conducted either at the adopter site or at a regional workshop. During ths workshop, partic-
ipants learn to select and organize placement tests, cross-reference materials, design class profile sheets,
establish a student-managed classrom organizational plan.

Model Classrooms' Computerized Classroom Management System (CLASS) consists of three separate programs: a file
initialization program which establishes a student record file, and assignments file, and a chapter objectives file;
a student update program; and a report generator which prepares and prints student prescriptions, class profiles,
and student summarfes. The CLASS system is available for the Apple II.

wldenu Of eﬂectlveness Standardized achievement tests are used to measure gains. Evaluation

results indicate that the mean Normal Curve Equivalency (NCE) gains in
math and reading are significant, ranging from 5.0 to 14.3 NCEs. There is also demonstrated improvement in
attitude toward school among students with previously negative attitudes.

]mp’ementauon fequ"'ements Workshop participants must supply the following materials and equip-

ment: a textbook for any subject or objectives and assignments for
students, an Apple Il with two disk drives, and a display screen., CLASS is also available for use on the North-
star or TRS 80 computer. A printer will be supplied by MODEL CLASSROOMS, but you can bring your own. If you use
a regular TV for display, you'll need an R.F. modulator. CLASS can be implemented in any classroom environment
with an unlimited number of students.

ﬂnanﬂd’ fequu'ements Cost for the training workshop is $150 per participant. A1l participants
receive a comprehensive instructional manual on the application of CLASS

in the classroom management setting. The disk with the three software programs is also included in the $150. Mo

special materials are required when participants return to their classrooms.

seruices ﬂuu"db’t Awareness materials are available at no cost. Training is conducted at a regional
site usually after school or on a Saturday. Implementation, software modification
_ services, and follow-up are available to adopters.

. ‘ontact Sherry Avena; Model Classrooms; 4095 173rd Place S.E.; Bellevue, WA 98008, (206) 746-0331.

Developmental Funding: Ed. Regional Research Prog., JORP No. 78-170 Approved: 3/27/78
Yoc. Rehab. Coop. Research Act, and State
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PRO]ECT NEW ADVENTURE IN LEARNING: -Success Strategies for Reading and Language (NAIL)

Comprehensive language arts and classroom discipline.

target audipn‘e Approved by JDRP for students of all abilities, grades K.3, and elementary school

faculties. This program has been used in other settings with grades 4-8, but no
evidence of effectiveness has been submitted to or approved by the Panel,

descript,'on This interdisciplinary program, emphasizing basic language and reading skills, trains regular
classroom teachers to utilize diagnostic, prescriptive, and language experience techniques
more commonly used by reading clinicians. Such clinical approaches are combined with proven traditional methods
to help teachers meet the wide range of pupil performance found in today‘s classrooms and remedial classes.
Strategies useful for working with remedial, normal, and gifted students include: ongoing teacher diagnosis
of reading, language, and thinking skills; special remediation of severe language deficits; efficient classroom
organization and management; large-group, small-group, and individual study; attention to spoken vocabulary,
psycholinguistics, reading, grammar, standard English, writing, and critical thinking skills; a wholesome yet
stimulating learning environment; and effective discipline.

This program is a combination of individualized techniques and basal reader instruction, a systematic management

system with learning activities that are motivating yet appropriate for elementary-age children, a concern for
academic achievement, and a concern for the child's self-concept.

Adoption may involve the total curriculum project or any one of three program components: Psycholinguistics,
Oral Language, and Reading. Training for effective classroom discipline accompanies each component. A five-day
seminar at the D/D site is available for training leadership teams from adopter school systems selecting total
curriculum adoption. Seminars provide in-depth training to prepare leadership teams for training classroom
teachers; all training materials, including instructional modules for each professional staff member and an
implementation/management kit, are also provided, Training workshops are also available at adopter's home

district for classroom teachers and administrators. The number of days required for these workshops depends
on the number of components chosen.

wldente Of Bﬂectweness Developmental research with approximately 1,000 K-~3 pupils showed
significant gains in reading (measured by Gilmore Oral Reading Test and
Comprehensive Test of Basic Skills [CTBS]), psycholinguistics (I11inois Test of Psycholinguistic Abilities),

mental age (Peabody Picture Vocabulary Test, CTBS), I.Q. measures (Wechsler Intelligence Scale for Children), and
attitudes toward school.

imp,ementﬂtion requl'rements For component adoptions: participation in a two- or three-day

workshop at adopter site {or a central location) is required. For
total curriculum adoption: a local trainer/coordinator must participate in a five~day training seminar at D/D

site or in a three- to five-day total curriculum workshop at adopter site. Certified trainers available in AL,
AZ, CO, FL, GA, 1D, IN, KS, KY, MI, NY, OH, SC, TN, TX, VA, and Wv,

ﬁnﬂntid' requirements Training cost to be negotiated, Start-up costs for student materials, $0-$10

per child, depending on what is already available at adopter site,

services ﬂUﬂl’ab,e Awareness materials are available at no cost. Visitors are welcome anytime by

appointment at project site and additional demonstration sites in home state and
out of state. Project staff are available to attend out-of-state awareness meetings (costs to be negotiated).
Training is conducted at project site in spring and early fall. Training is also available at adopter site.
Implementation and follow-up services are available to adopters,

Contact June Johnson, Director; New Adventure; W. T. Moore Elementary School; Rt. 17; Dempsey Mayo Rd.;
Tallahassee, FL 32308. (904) 877-8595.

Developmenital Funding: USOE ESEA Title III JORP No. 74-M Approved: 5/23/74
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PROJECT  TE NeW JERSEY WRITING PROJECT

A teacher training program that improves student writing.

| tﬂfget GUdienCe APP"OVEd by JDRP for teachers and students grades 7-12, all ability levels. It has

been implemented K-6 as well, but no evidence of effectiveness has been submitted to or
approved by the Panel.

desﬂ‘,ptlon The New Jersey Writing Project is a state-wide writing program based on a thorough knowledge
f the composing process. This project is predicated on the following assumptions: writing

is a process and a mode of learning; teachers of writing should write; teachers teaching teachers accomplishes

efficient curriculum change; theory about and assessment of writing should enhance classroom practices.

The program involves three stages: teacher training, implementation and staff development, and assessment. The
tcacher tra1n1ng stage is a three-week summer institute for teachers from multiple districts in the same geo-
graphic reg1on Each day of the training program is divided into a writing/sharing morning session and a theory
presentation in the afternoon. The second stage is a two-part program. First, returning teacher consultants
introduce writing as a process into :heir classrooms. Within the confines of the regular English period each
teacher provides time for students to write in class. All students are instructed in the process of effective
editorial feedback. Teachers do nof. have to edit each student's paper because students do that for themselves
and for others. Second, in addition to implementation in the classroom the returning teachers begin staff
development programs suited to the unique needs of district curricula. The third stage involves the development -
and use of assessment instruments and procedures. This evaluative phase encompasses the following components:
students' writing samples; training for teachers in holistic scoring; and teacher and student writing attitude
surveys.

eUideﬂce Of Bffecﬁueness Writing samples obtained in October and May from 1,400 students in eight

treatment districts and seven control districts representing urban, sub-
urban, and rural New Jersey were scored using a holistic method developed by Educational Testing Service. Regres-
sion analysis, adjusting posttest scores for pretest scores, indicated that the difference between treatment and

control groups was highly significant (p < .001), amounting to 45.5% of the standard deviation of the posttest
distribution.

imp’ementation reqUirements The program should be adopted by a group of districts wishing to
work jointly on student writing. Training is required. One or
two district teachers receive intensive training and return to their schools to train others.

ﬂnanﬂa’ fequu'ements Costs are limited to training. Training for a group of 25 teachers from

10-20 districts at adopter site: a trainer for three weekc, $1,500; travel
and residency for the trainer, if required, approximately $1,500; payment or credits for part1c1pat1ng teachers
as per local option; paper and supplies, $300; texts per participant, approximately $25; two release days per
participant for evaluation data analysis.

seruices an"’ab,e Awareness materials are available ‘at no cost. Visitors are welcome any time by

appointment at project site and additional demonstration sites in home state.
Project staff are available to attend out-of-state awareness meetings (costs to be negotiated). Training is
conducted at project site in three-week sessions dur1ng Jduly and August (adopter pays only its own costs).
Training is also available at adopter site, usua]]y in three-week full-day sessions in June, Ju]y. or August
(a1l expenses must be paid, including trainer's stipend, cost of training materials, and trainer's travel and
per diem). Implementation and follow-up services are available to adopters (costs to be negotiated).

c‘,"t‘]‘t Linda Waitkus, Project Director; South Brunswick Township Public School; 1 Executive Dr.; Monmouth
Junction, NJ 08852. (201) 297-7800.

Oevelopmental Funding: National Endowment for the Humanities JORP No. 79-19 Approved: 5723779
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PRO’ECT PEGASUS-PACE: Continuous Progress Reading Program: Personalized Educational Growth And
Achievement: Selective Utilization of Staff -- Personalized Approach to Centinuous Education

An objective-based reading management system -- a comprehensive developmental program.

target audiente Approved by JORP for -students in grades K-6.

dCSﬂ’lptlon Project PEGASUS-PACE seeks to accelerate students' reading achievement and to help teachers
enhance their effectiveness through a locally developed, personalized program of continuous
learning. The curriculum structure consists of performance objectives and corresponding diagnostic instruments
for 17 sequential reading levels (X-8). Learners are grouped and sub-grouped according to their estzblished
needs; the personalized instruction employs a variety of approaches to the teaching of reading. Teachers conduct
formative evaluation of specific skills and use a graphic chart to track each student's mastery at a given level.

Learning activities are selected or developed by the teachers in accordance with the diagnosed needs of the
students. These activities and lesson plans are contributed to an accessible learning-resources file organized
according to PEGASUS-PACE levels and skills.

The PEGASUS-PACE Continuous Progress Reading Program is compatible with any organizational staff arrangement such
as open-space, nongraded, or self-contained classrooms. Teachers may continue to use any strategies they have
found successful,

The PEGASUS-PACE Program may be used in conjunction with basal readers and a variety of other instructional
materials already available in local schools.

This project's adoption site, PEGASUS, in Princeton, 11linois, has also been approved by JDRP (January 9, 1979,
JORP No. 79-1).

CUldente Of eﬂezt'ueness In addition to meeting the core criteria for pre/post summative evaluation,

assessed through a comprehensive evaluation design, the project met a large
number of non-linear-based objectives. Before the project was developed, achievement scores of students at the
primary target school had shown a steady trend of regression. At the end of the third developmental year, more
than 75% of students who had entered the program as first-graders scored at or above the median of national norms
on the appropriate level of the Gates-MacGinitie Reading Tests.

lmp,ementanﬂn requ,rements The program is implemented by classroom teachers rather thar by

special reading teachers. Scme training is necessary both prior to
and during implementation. A two-day workshop is offered prior to implementation. Adopter sites are expected to
schedule release time on a regular basis for staff development. Adopter schools receive permission to reproduce
copyrighted materials. For all 17 levels, a Master Volume is available; it contains: Objectives and Skills Check
Sheet, Tt]zacher's Guide and Key, Learner-Use Diagnostic Instrument. For levels 9-16, Learner-U-: Answer Sheets are
also included.

. ﬂﬂaﬂﬂﬂ, requ,rements The Master Volume costs $55; reproduction costs have proved to be extremely low

(between 40¢ and 80¢ per student per year). Cost of locally purchased file
folders for Resource File is approximately $45. Cost of locally purchased file folders for student records varies
with number of students. Informal reading inventories for each teacher cost approximately $6 each. Expenses for
initial training at the adopter or D/D site vary as do costs of training a local resource person (Associate
Trainer),

seruices aUﬂl’ab’¢ Awareness materials re available at no cost. Visitors are welcome anytime Dy

appointment at project site and additional demonstration sites in home state and out
of state. Project staff are available to attend out-of-state awareness meetings (costs to be negotiated). Train-
ing s conducted at project site from October to April (adopter pays its own costs). Training is also available
at adopter site (costs to be negotiated). Implementation and follow-up services are available to adopters (an
expenses must be paid).

contact Marie sinclair, Project Director; Tuscaloosa City Board of Education; 1100 2ist Street East;
Tuscaloosa, AL 35405, (205) 759-5705.

Developmental Funding: USOE ESEA Title III JORP No. 79.1 Approved: 4/16/73
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PRO][CT PRE-ALGEBRA DEVELOPMENT CENTERS

A complete one-year program to develop students' basic conceptual/computational mathematics
skills and prepare them for algebra,

tﬂ"get ﬂ(’dlem Approved for JDRP for regular mathematics classes at the seventh- and eighth-grade
levels, eight-week summer mathematics programs for students eatering high school, and
remedial mathematics programs at the high school level.

destﬂptlon The curriculum design develops students' basic computational and conceptual skills through
five units of concentration: Ratios and Proportions, Fractions, NDecimals, Percent, and
Metric Measures.

The program's curriculum materials are based on mathematics principles, called Tools of the Trade, which provide
a foundatior for teaching all concepts and for further learning in mathematics. Tools of the Trade include:
Ratios and Proportions, One -- Its Name and Properties, Place Value, and the Additive and Subtractive Properties
of Numbers. The program's original instructional approach involvers mathematics laboratory instruction, regular
classroom instruction, and individualized diagnosis and remadiation {LCD technique) coupled with reading in
mathematics,

Training covers math lab techniques, individualizing for math instruction, techniques for building a conceptual
foundation for mastering basic mathematics ckills, and use of the program materials.

¥ey Elements: three-day intensive training, use of Pre-Algebra unit packs for instruction, use of the laboratory
classroom diagnosis and remediation technique (LCD), use of Tools of the Trade for instruction, evaluation of
the program's effectiveness.

w'dente Of eﬂefﬂueness Evaluation studies showed that approximately 80% of project students

scored an average gain of two grade levels (Stanford Achievement Test)
and were subsequently enrolled in algebra. A longitudinal study of the program shuws that 92% passed algebra
with a high degree of success, 85% took additional math courses beyond algebra, and 15% took four years of
high school mathematics.

lmp,ementﬂuon requn’ements The program operates in reguiar classrooms. The regular class

: schedula can be adjusted to accommodate all phases of the program.
Required are: three-day intensive training, the program text materials, and materials for the 1ab, including
manipulatives and diagnosis/remediation kit.

f]nanﬂﬂl requ"'ements Adoption custs depend on the number of students te be taught, teachers to be
trained, and attendance centers involved. Text materials: $7.50 per student.
Laboratory materfals: approximately $1,000 (may be used by as many as 500 st_udents). -

seruices aua”abh Awareness materials are available at no cost. Visitors are welcome by appointment

at project site and additional demonstration sites out of state. Project statf
are available to attend out-of-state awareness meetings (costs to be negotiated). Training is conducted at
project site (adopter pays only its own costs). Training is also available at adopter site (trai.-er travel and
per diem must be paid). Implementation and follow-up services are available to adopters (all expenses must be
paid).

‘ontact Dorothy Strong; Pre-Algebra Development Centers; 228 N, LaSalle St., Room 838; Chicago, IL 60621,
(312) 641-4062,

Developmental Funding: USOE ESEA Title Il JORP No. 75-33 Approved: 5/13/75
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PROJECT rroviso remoin mopeL

A program of structured sequential activities for language arts, mathematics, and science
courses to remedy serious reading problems among students in grades 9-12. .

target audieﬂte Approved by JDRP for grades 9-12.

description

The Proviso Reading Model is a four-year program. Ninth-grade students identified as disabled
readers enroll in the program's Level I courses in English, general science, and math funda-
mentals. In tenth, eleventh, and twelfth grades, students who have not yet developed the skills required to enter
one of the district's nonremedial English curricular sequences are enrolled in program courses for Levels LI,
111, and IV. The Proviso Reading Model is based on four convictions: that poor readers can improve, even in
high school if reading is a major thrust of the total curriculum; that a sound high school reading program must
be based on a definition of reading as a thinking skill; that the skills that make up what is generally defined
as reading (linear reading) may better be learned through carefully devised visual literacy (media reading},
composition, oral communication, mathematical computation, language, and listening activities within courses in
English, science, and mathematics than in pull-out tutorial or remedial activities not part of the regular cur-
ricular offerings; and that materials and strategies attractive enough to make reluctant students excited about
learning do exist. The organization of Level I allows for a variety of teaching strategies. Activities can be
directed by a single teacher with a general background in language, composition, and reading. If there are
enough students, the course can be taught by a team of three teachers, each of whom directs the activities of

one specific area -- reading, media, or composition. Math and science are taught by regular classroom teachers
using materials devised by district reading specialists. 1In Levels II, IIl, and IV, students continue to develop
linear and visual reading skills while applying these to the development of skills in composition, speech, and
media. A curriculum guide, with single copies of all instructional materials, is available for each level.

wlde"ce Of eﬂEtheness As a result of participation in the Proviso Reading Model program, the average

seven-month growth in reading skills demonstrated by project students ex-
ceeded the average growth demonstrated by the national norming population on the Stanford Achievement Test.

imp,ementation req["'rements A successful adoption requires no specialized facility ror additional

staff. It does require active administrative support and staff members
with demonstrated concern and interest in the teaching of reacing (if no academic background). Above all, staff

members must be willing to use highly structured sequential materials. Adopter school needs-will determine the
number of training days (1-3) and follow-up meetings.

ﬁnandﬂ’ reqUirementS Curriculum guides for each course cost $20 per copy. A wide variety of commer-

cially available materials may be used. Adopter assumes the cost of releasing
staff for training and follow-up. (Costs for trainer's travel and per diem can be negotiated.)

SQrUices ﬂuai’able Awareness materials in limited quantity are available at no cost. Visiter~ are

welcome at demonstration site by appointment. Project staff are availat to attend
out-of-state awareness meetings (costs te be negotiated). Training is conducted at adopter site or at demon-

stration site (costs to be neqotiated). Follow-up and assistance with evaluation are available to adopters
(costs to be negotiated).

Cl)llt(ltt Dale Crawford, Project Director, or Mary Lou Crawford, Project Coordinator; Proviso Township High
Schools, District No. 209; 807 S. First Ave.; Maywood, IL 60153, (312) 344-7000, ext., 200 or 300.
Developmental Fundting: USOR ESEA TITLE IvV-C JORP No. 80-9 Approved: 6/17/80
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PRO’ECT PROJECT R-3: Readiness, Relevancy and Reinforcement

A motivational basic skills program that interrelates the reading and mathematics curricula
through gaming/simulation activities involving career awareness.

“"'get UUd'en‘e Approved by JORP for students of all abilities, grades 7-9. This program has also
been used with elementary, high school, and alternative school audiences, but no
evidence of effectiveness has been submitted to or approved by the Panel.

description

Project R-3 was jointly designed in 1967 by the San Jose Unified School District and the
Education Systems Organization of Lockheed Missiles and Space Company with the help of con-
sultants from San Jose State University. Its competency-based curriculum interrelates reading and mathematics
and suppiies reinforcement through gaming/simulation, intensive involvement (a three-day study trip), parental
involvement, and an inservice training program for staff development. The main objective of Project R-3 is
the upgrading of essential reading and mathematics skills. By deeply involving the students in classroom
games and simulations, the program seeks to motivate them to achieve in learning experiences: to make them
ready to learn, to make learning relevant, and to reinforce positive attitudes and behavior.

The project utilizes the diagnostic/prescriptive individualized approach in reading and math. Reinforcement of
skill areas is provided through gaming/simulation activities that involve team learning, the decision-making
process, and career awareness development.

eU'den‘e 0’ Eﬂeft'ueness The overall reading achievement gain for 1972-73 on the Comprehensive
Test of Basic Skills {CTBS) Form R Level 3 exceeded normal expectations

by three months. Per-month average gains were 1.4, The overall mathematics achievement gain for 1972-73 on

CTBS was two years for eight months in the program. Highest gains were in Computation and Concepts (2.3 and

1.9). Lowest gain was in Math Application (1.3). An outside evaluator is contracted for both product and
process evaluation.

imp’ementation requn’ements Reading and mathematics teachers should have a krowledge of the

diagnostic/prescriptive approach to individualized instruction.
Teachers must be receptive to team planning. All staff should develop expertise in gaming/simulation. Approxi-
mately 50 hours of inservice work are accomplished by each staff member in a given year.

ﬂnanﬂa, reqmnments The basic materials of & secondary-level reading program can be utilized.

, Specially prepared math vontracts cost approximately $150 for a complete
set of masters which can be duplicated. A complete set of consumable math contracts for 250+ students can be
purchased for $5.50 per set (19¢ per contract). Eighteen si:wlation booklets contzining teacher guide and
student materials cost $8 per book. Other costs: reproduction of gaming/simuiation activities and contracts;
secondary instructional aides.

SEfuu” twalltlbk Awareness materials are availablae at no cost. Visitors are welcome at project

site anytime by appointment. Project staff are available to attend out-of-state
awaeness meetings (costs to be negotiated). Training is conducted at the project site {costs to be negotiated).
Training is also available at adopter site (trainer travel and per diem must be paid). Implementation and
follow-up services are avaflable to adopters (costs to be negotiated).

COMLACE rautine £. Perazzo; 1635 Park Ave.; San Jose, CA 95126. (408) 287-1111 or -1112.

Developmental Funding: gegte JORP No,

74-13 Approved: 2/20/74
USOE ESEA Title 111 6
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PROJECT READING/ENGLISH ROTATION PROJECT

A rotating classroom approach to teaching reading/language arts skills,

target am‘en‘e Approved by JDRP for grades 7-9. It has been implemented in K-12, but no evidence of
effectiveness has been submitted to or approved by the Panel.

destrlptlon An organizational pattern was designed to take into account the characteristics of the

students and to identify and meet their individual needs. Students are divided into small,
flexible groups of six to 10, which move from station to station. Different materials and activities at each
station ars specifically planned to build a success pattern for the individual child. A rotation group consists
of 60 children. Each group of 20 moves to three different classrooms during a two-period time block of one
hour and 50 minutes. One classroom is equipped as a reading laboratory where basic reading skills are empha-
sized. A second classroom reinforces reading skills through various reading activities selected to provide
sequential development of skills. In the third classroom, the English teacher again reinforces the reading
skills through various English/reading skill exercises and through the language-experience approach to reading.
This is a team-teaching approach that emphasizes the integration of the basic communication skills as opposed
to the “pull-out” model.

evidence 0’ effettweness The mean gain for the 104 participants during 1972 was 1.3 years gGates-

MacGinitie). The average achievement prior to the project was 2.65 years
in six years of schooling. Over a period of 13 years, participants have averaged one month’'s growth in reading
per month of fnstruction as measured by standardized achievement tests.

imp'ementaﬁon requirements Two teachers, one lead reading teacher, and up to four paraprofes-

sionals are desired. This staffing equals one rotation and/or 60
students, which equals three classrooms. Materials already found in most schools are used. Three days of staff
development training are required.

ﬁﬂaﬂda' requirements $15 per student, excluding personnel.

services auaﬂab,e Awareness materials zre available. Visitors are weicome October through April by

appcintment at project site and additional demonstration sites in home state and
out of state. Project staff are available to attend out-of-state awareness meetings (costs to be negotiated),
Training is -onducted at project site (adopter pays only its own cests). Training is also availabie at adopter
site (trainer travel and per diem must be paid). Follow-up services are available to adopters (costs to be
negotiated).

‘ontact Marcelyn Hobbs, Program Director; Reading/English Rotation Project; Norris School; McDuffie
County Schools; Thomsor, GA 30824. (4CA) 595-3527.

Developmental Funding: USOE ESEA Title 1 JORP No. 35 Approved: 4/4-5/73
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PM}‘CT SCHOOL YOLUNTEER DEVELOPMENT PROJEC‘I;

A delivery system of school volunteer services that directly addresses critical learner
needs for grades 2-6 in reading and mathematics.

targct UUdleﬂce Approved by JORP for students in grades 2-6 who are functioning one or more years below

national norms in reading and mathematics, for teachers desiring tutor assistance, and
for volunteer community members. It has been used in grades K-1 and 7-1Z, but nc evidence of effectiveness has
been submitted to or approved by the Panel,

*» ”
dmﬂpuon The School Volunteer Development Project includes an overall plan for a delfvery system of
volunteer services and the accompanying support matertals, recruftment procedures to generate
a resource pool of volunteers, training for volunteers and teachers who use these services, and evaluation of
each phase of the project, along with an overall evaluation of the system. The system, designasd to locate,
process, and evaluate volunteer services in Dade County (Florida) Public Schools, is transportable and easily
adoptable in rural or urban settings.

The community is the backbone of the project, with volunteers selected from high schoo! and college students,
parents, senfor citizens, and community-minded people from business and industry. Orientation and preservice
traintng for volunteers are provided in addition to inservice training for classroom teachers.

This project also has the capability to recruit, train, and place volunteers fn classes for the educable/
trainable mentally retarded and learnfng-disabled,

The multfmedfa Starter Xit for the utilization of volunteer services contains two administrative refereénce books,
handbooks, and training materials {one filmstrip-tape) for trafning volunteers, teachers, and adminfstrators.
Three training modules with tazpes, a course outline for cross-age tutor trafning, and tuo additional reference
books are offered as optional items.

wldence 0’ eﬂettlueness A pre/posttest control group design was used to evaluate two specified
outcome objectives for reading and mathematics, grades 2-6, with the
Stanford Achievement Test and Metropolitan Reading Achfievement Test, Results of data analysis fndfcate that
pupils in grades 2-6 performing one or more years below national norms who were tutored by project volunteers
made significant achievement gains over nontutored control groups (seven months for each month of tutoring).

'mp,ementaﬂon requu'ements The basic requirements for adoption are that a school or district

purchase the project materfals, appoint a person (staff or volunteer)
to coordinate the program, provide training for that person in the impl ementation of the program, and operate the
program in at least one school for one year,

ﬂnanﬂa, requn’ements Based on a paid coordinator, the total per-pupil cost per school year is

2.25 (31¢ for start-up, 38¢ for management, $1.56 for operation). This
cost can be reduced to approxmately 70¢ if the adopting school or district uses a staff member or volunteer
to coordinate the program. )

serovices aual’ab’e Awareness materfals are avaflable at no cost. Visitors are welcome at project site

on the third Thursday and Friday of each month. Project staff are available to
attend out-of-state awareness meetings (costs to be negotiated). Training is conducted at project site (all
expenses mist be paid). Training is alsc available at adopter site (all expenses must be paid). Implementation
and follow-up services are available to adopters (all expenses must be paid).

‘onta‘t Johanna Goetz, Coordinator of Training; School Volunteer Development Project; 1410 N.E, Second
Ave,; Mfami, FL 33132, (305) 371-2491,

Developmental Funding: USOE ESEA Title III JDRP No. 75-79 Approved: 12/18/75
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PRO’ECT STAMM: Systematic Teaching And Measuring Mathematics

A complete mathematics curriculum for kindergarten through Algebra II-Trigonometry,
including alternative high school courses.

tﬂrget GUdlenCe Approved by JDRP for students of all abilities, grades XK-8. This program has been
used in other settings with grades 9-12, but no evidence of effectiveness has been
submitted to or approved by the Panel.

dCSﬂ"pﬂOn The major objective of the program is to provide continuous progress in mathematics for the
entire school experience of all students, kindergarten through senior high school. The STAMM
program represents a complete system that can be adopted or adapted by other districts. A framework of objectives
and assessment by criterion-referenced tests are basic to STAMM. Careful monitoring of student progress, measure-
ment of mathematics competencies, and alternative courses at the high school level are featured. The program
may be used successfully in many different classroom situations, including small-group instruction, large-group
instruction, individualized instruction, team teaching, and math lab. Resource material is provided for each
objective; textbooks, manipulative materials, and teacher-made resources may be incorporated as well.

Since STAMM is based on continuous progress, it is important for a school using STAMM to keep complete records
on each student and to test each student's progress frequently. This enables a teacher, in the fall, to con-
tinue a student from where he/she left off in the spring. A teacher with one grade level of students may need
to be familiar with more than one level of the program to accommodate continuous progress.

The basic skills continuum for grades K-8 is covered in levels A, 8, C, D, E, F, GE, G, and H. High school
courses are defined for Mathematics Competencies, Algebra I, Geometry, Algebra II, Trigonometry, Applied Math,
Vocational Math, and Rapid Calculation.

Special materials are packaged for Chapter I (formerly Title I) and special education emphasis for use in
reqular classrooms and labs.

ﬂ"dente o’ eﬂttﬂveness Approximately three fourths of all Jefferson County students now score

above the national norm on the Comprehensive Test of Basic Skills at
grades 4, 6, and 8. This achievement has been consistent from 1973 through spring 1980. Prior to implementa-
tion, roughly half the students scored above the national norm.

lmp,ementﬂﬂon requ,rements STAMM guides, tests, and workbooks may be used by a single teacher
or an entire school system. The more levels involved in implemen-
tation, the greater the gains from the continuous-progress aspect of STAMM. A two-day training session prior
to implementation is recommended. Weekly or monthly meetings are recommended for the local staff. STAMM does
not dictate teaching style, and may be used in any classroom setting. Textbooks may bz used as an integral

part of the program, but experience advises that they be supplemented with teacher-made or STAMM resource
materials.

ﬂnanﬂa, requ,rements STAMM teachers' manuals, K-12, $17 each. Each teacher needs one manual for

each level or course taught. Test books and workbooks: $3.25 each for
single copies, $3 each for 11-100 copies, and $2.75 each for 101-250 copies, $2.25 each for 251-500 copies,
and $2 each for more than 500 copies.

sServices ﬂu‘",ﬂb,‘ Awareness materials are available at no cost. Visitors are welcome at project

site any time by appointment. Project staff are available to attend out-of-state
awareness meetings (travel and per diem must be paid). Training is conducted at project site on February 15-16,
1983, May 3-4, 1983, and July 12-13, 1983. Training is primarily available at adopter site (costs to be
negotiated). Implementation and follow-up services are available to adopters {costs to be negotiated).

‘onta“ Glyn H. Sharpe, STAMM Project Director; Jefferson County Schools; 1005 Wadsworth Boulevard;
Lakewood, CO 80215. (303) 231-2381.

Developmental Funding: USOE ESEA Title III JDRP No. 76-87 Approved: 6/23/76
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PRO]ECT TALK: Teaching Activities for Language Knowledge

A program improving expressive and receptive vocabulary skills and language, grades K-3,

turget aud'ente Approved by JORP for elementary students grades K-3 scoring at the 50th percentile
or below on a standardized reading test.

L4 »
descr'puon " A language specialist teaches 30-minute oral language lessons twice each week in K-3 classrooms.
The participating classroom teacher remains in the classroom during lessons demonstrated by the
language specialist, teaches weekly follow-up oral language lessons assigned by the lanquage specialist from the
TALK lesson manual, and completes a brief evaluation of the TALK lessons conducted. A TALK lesson manual includes
lessons in listening skills, grammatical skills, describing and defining, personal and social awareness, choral
speaking, story-telling, creative dramatics and puppets, and speaking and hearing science.

el’idence Of eﬂectiueness Statistically, TALK has shown that all K-3 students can significantly

improve their receptive and expressive vocabularies. Tests utilized:
Wechsler Preschool and Primary Scale of Intelligence vocabulary subtest, Wechsler Intelligence Scale for
Children vocabulary subtest, and, as a receptive measure, the Peabody Picture Vocabulary Test, Form A or Form L.

L4 L4 .
'mp,ementaﬂon requu’ements The adopting district must provide a speech and language clinician
or an elementary teacher with a background in language development
or reading for one hour per week for each classroom receiving TALK. The TALK program can be adopted by as few
as one language specialist and two classroom teachers in a school district. After language specialists have
been trained in program methods and procedures, they can train other personnel in the local district. TALK
staff assist each adopting district by designating an evaluation batiery to assess the effectiveness of the pro-
gram as it is implemented. A certified psychologist must be available during the pre- and posttesting periods.

’lnﬂnﬂa, requ,rements A minimum of two hours of release time per week must be provided for a

speech and language clinician or teacher to service two classrooms. Each
language specialist and classroom teacher must have a copy of the TALK instructional manual, $40. A TALK
training manual, $10, is suggested for each school district.

seruices aua"ab,e Awareness materials are available at no cost. Visitors are welcome at project site

anytime by appointment. Project staff are available to attend out-of-state
awareness meetings (costs to be negotiated). One-day training sessions are conducted at project site or adopter
site {costs to be negotiated). Implementation and follow-up services are available to adopters (costs to be
negotiated).

contact Roberta Stiles, Project Coordinator; Muidoon Center; Rockford School District #205; Rockford, IL
61102, (815) 964-7019.

Developmental Funding: USOE ESEA Titie [II JORP No, 78-189 Approved: 7/11/79
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PROJECT  ieavs-GaMES-TOURNAMENT (TGT)

An instructional method using cooperative teams and game tournaments to increase Student
learning of basic skills.

target audience Approved by JDRP for pupils of all ability levels, grades 3-12.

desﬂ'lptlon Teams-Games-Tournament (TGT) is an instructional method that reorganizes the classroom by

dividing pupils into four- or five-member groups for study and peer tutoring on worksheets.
Individual group members then play instructional games against members of equal ability from other groups to
score points for their teams. The TGT instructional method is appropriate for any curriculum unit {grades
3-12) that offers basic skills or factual information to heterogeneous groups.

Teachers may use only the TGT Teacher's Manual or may include the worksheets and games already developed by the
Center which cover specific instructional objectives. TGT is designed to supplement traditional lecture or drill
methods, individualized instruction, or performance-based instruction. The TGT instructional process is care-
fully sequenced to enhance academic achievement, but teachers may adapt and change elements to meet certain
objectives.

TGT curriculum units are designed for six to eight weeks' use in each class period, although shorter units may
be completed in three to four weeks. The units help to improve basic skills, promote positive pupil attitudes
toward schoolwork and classroom experiences, and increase cooperation through peer tutoring.

eUldenCe Of eﬂectlueﬂess Ten experimental studies have demonstrated positive TGT effects on academic
achievement in math and language arts. Each study employed a control

group and pre- and posttest measures of standardized achievement (Stanford Achievement Test in Mathematics,

Hoyum-Sanders English Tests), plus treatment-specific tests. Four experimental studies have shown very positive

TGT effects on classroom race relations. - .

lmp,ementaﬂon requﬂ'ements Individual teachers can implement TGT through use of teacher's

manual and construction of own worksheets and games. For school
or district implementation, there should be general awareness training followed by workshop training (one day).
1f T6T's published curriculum materials are used, no teacher development of materials is required.

ﬂnanﬂa’ requn’ements Basic starter kit for use with teacher-made worksheets and games is available

for $5. Objectives-based curriculum materials (worksheets and game sheets)
available for reproduction: Language arts, grades 3-8, 100 objectives, $40; 20 usage objectives, $20. Mathe-
matics, grades 3-8, 20 basic objectives per grade level, $20 per grade level,

services aual’ab’e Awareness materials are available at no cost. Visitors are welcome anytime by

appointment at project site and additional demonstration sites out of state.
Project staff are available to attend out-of-state awareness meetings (costs to be negotiated). Training
is conducted at project site (adopter pays only its own costs). Training is also available at adopter site
(costs to be negotiated). Implementation and follow-up services are available to adopters (costs to be
negotiated).

contu‘t Ruth H. Carter, Dissemination Coordinator; Center for Social Organization of Schools; 3505 N.
Charles St.; Baltimore, MD 21218, (301) 338-8249,

Developmental Funding: National Institute of Education JDRP No. 75-81 Approved: 12/18/75
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PROIECT TRAINING FOR TURNABOUT VOLUNTEERS

A cross-age tutor-training program that prepares students in grades 7-9 to serve as reading or
math tutors with students in grades 1-6 who are achieving below grade level.

target QUdience Approved by JDRP for tutors in grades 7-9 to tutor grades ’-6.

destr,pﬂon The Training for Turnabout Volunteers (TTV) project includes an extensive multimedia training

program as well as an overall plan for a delivery system for cross-age tutors. As the training
program is structured, students in grades 7-9 participate in a total of 26 training sessions which provide them with
tutoring skills and strategies that can be applied within the tutee's basic skills curriculum. The training program
is divided into three mini-courses: G.neral Volunteering Skills (GVS), Tutoring in Reading, and Tutoring in Math.
Each mini-course consists of a series of videotaped lessons for initial concept development, mini-paks (workbooks)
with practice and extension activities for the tutor, and reinforcement activities that can be used by the tutors
with their tutees. After preservice training in the GVS mini-course, students attend inservice training in the
reading or math mini-course once a week and tutor four times.

The TTV delivery system for cross-age tutors includes p-ocedures and support materials for recruiting, screening,

and placing cross-age tutors, training for the teachers who direct their activities, and strategies for monitoring
and evaluating the program.

The TTV project is transportable and easily adoptable since it requires no special staffing, facilities, or curric-
ulum. TTV is used in conjunction with the adopting school or district's reading or math program and can be dove-
tailed into the school's program as an elective or extra-curricular activity.

w,dence Of eﬁect'ueness Results of data analysis indicate that, overall, the training program was

effective in that it taught the skills necessary for better tutoring, and
that tutee performance was significantly enhanced in reading and math as a result. The field-test study docu-
mented that the elementary students who were tutored by TTV-trained tutors increased their reading or math achieve-
ment scores as much as 1.5 grade levels more than the tutees who were tutored by untrained students. In addition,
the achievement gains of the tutors indicate that those who learned tutoring skills and used them with their tutees
showed greater gains in reading and math than the untrained tutors.

'mp,ementaﬂon requn‘ements The basic requirements for adoption are that a school or district pur-

chase the project materials, appoint a person to coordinate the pro-
gram, provide training for that person in the implementation of the program, and operate the program in at least
one school for one year.

ﬂnanﬂa, requn‘ements Implementation costs are based upon the training needed for installation and

the teacher and student materials needed for 30 TTV reading tutors and 30 TTV
math tutors each semester. Per pupil costs are $10.08 for installation and 62¢ for each subsequent year, making
the per pupil costs $3.77 over three years, which is the projected period of use for the student materials.

seruices aua',ab’e Awareness materials are available at no cost. Visitors are welcome to attend a two-day

demonstration/implementation workshop that is held the third Tuesday and Wednesday of
each month. Project staff can attend out-of-state conferences. Training is conducted at the project site or the
adopter's site. Costs are negotiated for all services.

“)"t‘]ct Johanna Goetz, Coordinator; Training for Turnabout Volunteers; Dade County Public Schools;
1410 N.E. Second Ave.; Miami, FL 33132. (305) 371-2491.

Developmental Funding: USOE ESEA Title IV-C and Local JCRP No. 8l1-11 Approved: 6/2/81
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PRO’ECT VRP: Reading Power in the Content Areas (Vocational Reading Power)

A staff-development project designed to help content area teachers minimize the gap between
student reading abilities and reading requirements of printed instructional material.

tﬂrget audlen[e Approved by JDRP as a staff development project for vocational programs whose students

report a broad range of ethnic and socioeconomic backgrounds, grades 11 and 12. This
program has been used in other settings at the postsecondary level and in junior and senior high nonvocational
programs, but no evidence o, effectiveness has been submitted to or approved by the Panel.

de“ﬂpuon VRP is a staff development program designed to make content-area teachers aware of the gap

between student reading abilities and the reading requirements of printed instructional
materials and to provide teachers with methods of minimizing the effects of that gap. VRP has successfully been
adopted in more than 400 secondary vocational and nonvocational schools. The goals of the project are: to
narrow the gap between student reading ability and the skill level required to read printed instructional
materials; to enrich the knowledge, attitudes, and skills of content-area teachers as these relate to the use of
textbooks and other reading-related activities; and to increase student learning of content.

The program consists of five components. Testing trains teachars to use formal and informal tests and inventories
to assess the reading abilities of their students. Readability Analysis provides teachers with the knowledge and
tools to analyze the reading levels of printed instructional mazerials, to apply this knowledge when selecting
texts, and to modify and improve use of the printed materials to fit students' reading abilities. Fifteen Reading
in the Content Area Modules provide for additional staff development in content-area reading. The modules, which
are designed to be used in group or individual inservice, provide basic strategies and procedures that can be
incorporated into any classroom curriculum. Vocabulary Development focuses on practical vocabulary activities
that the teacher can incorporate into the total curriculum. In addition, for vecational adopters, project-developed
vocational student reading-support materials in the form of 32 Occupationally Specific Key Word Glossaries are
available. Instructional Materials System involves the development of a resource system that provides teachers
with ready access to a wide variety of instructional materials in their fields.

eUidente Of eﬂettiveness Using the Gates-MacGinitie, Survey F, pretest comprehension data indicated

70% of project students were reading below eleventh~grade level and 20%
below seventh-grade level. Posttest data revealed percentages of 57% and 12% respectively. Pre- and posttest
gains were significant at the .05 level. A pre/post teacher training test indicated significant growth in teacher
knowledge of test utilization and reading-related activities. - - :

lmp’tmentﬂnon requu’ements A minimum of one staff person with a background in curriculum

. development and/or reading acts as part-time director/coordinator.
Involvement of administrators, content-area instructors, and reading consultants (if used) is required.
Once the district completes a training and implementation pian, the D/D provides a training workshop lasting
two or tiree days, depending upon the needs of the adopting/adapting district. Staff development time must be
provided. .

ﬂnanﬂa’ requn'ements No new equipment or staff are required. Cost of individual Key Word Gloss-

aries varies; entire set of 32, $95. Adopters of this component may purchase
glossaries for each student or one or two per classroom. Cost of individual Reading in the Content Area Modules
varies; entire set of 15, under $400. Adopters of this component typically purchase a minimum of five modules
and a maximum of one complete set. Training manual: $12 each. (Prices subject to change.)

seruices aua,’ﬂble Awareness materials are available at no cost. Visitors are welcome any time by
appointment at project site and additional demonstration sites in home state

and out of state. Project staff are available to attend out-of-state awareness meetings (costs to be negotiated).

Training is conducted only at adopter site (all expenses must be paid, including travel and trainer fee of $150

per day). Implementation and follow-up services are available to adopter (costs to be negotiated).

Eileen Ostergaard, or Carol Burgess; The EXCHANGE; 110 Pattee Hall; University of Minnesota;
co"ta‘t Minneapolis, MN 55855, (612) 376-8234.

Developmental Funding: USOE ESEA Title 111 JDRP No. 74-45 Approved: 5/14-15/74
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SECTION A-10: SPECIAL EDUCATION/LEARNING DISABILITIES*

ACTIVE: All Children Totally InVolved Exercising -- New Jersey . .
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ERIN: Early Recognition Intervention Network -- Massachusetts. . . . . .
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PROJECT cTive: A1l Children Totally InVolved Exercising

A diagnostic/prescriptive physical education program that provides teachers with the skills,
strategies, and attitudes necessary to initiate a physical activity program for handicapped
and normal individuals.

target GUd'ence Approved by JORP for handicapped, ages 6-60, nonhandicapped, grades K-9, physical

education teachers, special education teachers, recreation teachers, and parapro-
fessionals. It has been used in other settings with pre-K and grades 10-12, but no evidence of effectiveness
has been submitted to or approved by the Panel,

dﬁtﬂpﬂon Project ACTIVE has been developed to serve handicapped individuals, but is equally applicable
to slow learners and normal and gifted children, ACTIVE offers a training program to provide
teachers with those skills/strategies necessary to implement an adapted physical education program, diagnostic/
prescriptive curriculum manuals and materials addressed to.the entire gamut of handicapped conditions, and
consultant services to assist implementers during the installation phase, Program strengths include extreme
flexibility for adoptinn/adaptation, a total curriculum package that can be implemented immediately at minimal
cost, compliance with the federal mandate requiring “written education programs for the handicapped population,"
unlimited support services at no cost to enhance successful implementation, and accountability features to
enhance administrator/community support. Student instruction is based on instruction format (i.e., the program
is structured to ensure that trainees acquire the skills, knowledge, and attitudes stressed), with emphasis on
trainee exposure to handicapped individuals in a field setting. Participants are trained to diagnose and
assess pupil strengths and deficiencies and to prescribe motor, perceptual-motor, physical fitness, posture,
nutrition, and diaphragmatic breathing tasks accordingly. ACTIVE has developed 1ow motor ability, low physical
‘'vitality, postural abnormality, nutritional deficiency, and breathing problem components for mentally retarded,
learning disabled, and emotionally disturbed student populations.

No special facilities are required. Comprehensive programs can be initiated in 1imited space. A 30' x 60' area
remcved from other teaching stations is ideal. If P.E. equipment is available, cost per school varies between
$50 and $300. Oistrict commitment includes implementation of at least one aspect of the ACTIVE program in three
or more classes that meet for a minimum of three 20-minute periods per week for one year, allocation of time

for the trainee to train at least one staff member, and transmission of pre/post data and end-of-year evaluation
report to project.

e'”.denu Of eﬂetﬁveness Testing of 80 teachers trained in 1973-74 on the Teacher-Cognitive-

Psychomotor Test showed 80% mastery on 25 competencies. Pre- and post-
testing of matched experimental and control groups at a six-month interval in 1973-74 on the Township of Ocean
Motor Ability Test showed experimental groups' performance comparable to normal groups' performance and minimal

© gains for control group. : : : : :

lmplementﬂtlon requ,rements Program may be implemented in a single class, a school, or an

entire district. Five discrete curriculum components enable the
district/agency to adapt the program to students with varying abilities in grades pre-K through 12. Training
programs are adapted to comply with needs of the teachers and schools. Existing personnel can be used to
obviate the need for additional staff (e.g., by inclusion of the ACTIVE program in the special education curric-
ulum or by use of the team teaching approach). Instructional facilities may vary from 30' x 30' to 30' x 60'.
Implementation schedule for each trainee must be submitted to project prior to training.

"nanﬂa, l’eqwfements Complete training model kit (12 manuals and three packets of spirit masters),
$85. (Kit manuals provide guidelines for planning an individualized-

personalized physical education program for students with any type of handicap. Other supplementary materials

are available. Unit orders are available and must be prepaid.) Installation costs are minimal. Personnel

can be reassigned. Regular P.E. equipment can be used.

seruices aua',ab’e Awareness materials are available at no cost. Visitors are welcome at project

site two days per month between October and May and at additional demonstration
sites in home state and out of state. Project staff are available to attend out-of-state awareness meetings
(all expenses must be paid). Training is conducted at project site during the last two weeks of each month
from October to May (adopter pays only its own costs plus cost of texts). Training is also available at adopter
site (adopter pays own costs, including $30 for mini-course or $45 for maxi-course per trainee and cost of
texts). Implementation and follow-up services are available to adopters (all expenses must be paid).

C‘]'I‘I]“' Thomas M. Vodola, Director; Project ACTIVE; Township of Ocean School District; Administration
Building; 163 Monmouth Rd.; Oakhurst, NJ 07755. (201) 531-6600, ext, 365.

Developmental Funding: USOE ESEA Tit!~ III JDRP No, 74-97 Approved: 9/18/74
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PRO’ECT ELSMERE PROJECT

A basic skills vocational program for trainable mentally retarded, ages 5-21, that serves as a
model for districts implementing special education programs in compliance with P.L. 94-142,

tﬂrget GUdlence Approved by JDRP for students ages 5-21 classified by child-study teams as trainable
mentally handicapped (TMH).

destnptlon The Elsmere Project meets the individual needs of TMH students by providing individualized

instruction in five essential areas: academics, socialization, independent 1iving, prevo-
cation, and vocation. For each area, the curriculum has a double orientation. First, the program emphasizes
the acquisition of self-sufficiency to the highest degree possible, The project prepares students to function
in the community, to work, travel, shop, enjoy leisure time, and relate to others. Second, vocational skills

are presented through these learning areas. Thus, skills and attitudes necessary for engaging in work are
emphasized in all learning areas.

Fach student is exposed to a simulated work atmosphere, punching a time clock and so on,

Students are involved
in rudimentary training and work activities such as assembling, packaging, and collating.

More accelerated

students participate in a formalized vocational training program which reflects community manpower needs. On-the-

job training is provided for students in the final stages of the training program. Each student's level of func-

tioning is determined by the Glassboro Trainable Assessment Profile (G-TAP}, a project-developed instrument also
used to measure student growth over time.

Because area business leaders are potential employers of TMH citizens, community involvement is an integral part
of the project. On-the-job training and student job placement occur through community involvement. Advisory

groups and service organizations assist the project by providing information on the skills necessary to prepare
students for particular jobs.

Parent interest and participation is another component in the success of the Elsmere Project. Parents are pro-
vided the background required to perform activities at home that reinforce vocational skills taught at school,

euidente Of eﬂectiueness Data collected three years after project implementation at the Glassboro

site indicate that project students score significantly higher in indepen-
dent 1iving, socialization, and prevocational s:ills than a matched control group. In addition, 75% of Elsmere
graduates have jobs in sheltered or competitive settings.

imp'ementaticn requirements The Elsmere Project is best adopted at the school level, but

smaller units (one, two, or three classrooms) can make partial
adoptions. A three-day training workshop must be attended by teachers and participating administrator(s).
Adopter agrees to use project-designed student evaluation scale and to furnish data for comparison. Strong
administrative support helps to ensure successful adoption.

ﬁnandﬂ, reqUirements Start-up costs for training and curriculum materials: approximately $122 per

teacher. Costs for vocationally related equipment and supplies vary depending
on resources available, Ma1ntenance costs are minimal, )

seruices ﬂua"ab’e Awareness materials are available at no cost. Visitors are welcome at project site

by appointment. Project staff are available to attend out-of-state awareness
meetings (costs to be negotiatéd). Training is conducted at project site (adopter pays only its own costs).
Training is also available at adopter site (all expenses must be paid, including trainer's fee). Implementation
and follow-up services are available to adopters (travel and per diem must be paid).

contact Pat DeMaris, Project Director; Elsmere School; Ellis St.; Glassboro, NJ 08028. (609) 881-5669.

Developmental Funding: USOE ESEA Titles III and IV-C JORP No. 79-23 Approved: 5/17/79
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PROIECT ERIN: Early Recognition Intervention Metwork i
A competency-based training program for teachers, coordinators, and parents in modification

of environment and adult intervention to assist young children with special needs in regular and
special education settings,

target alldieme "Approved by JDRP for children ages 3-7 with mild to severe handfcaps in mainstream or

special settings, competency-based training programs for regular and special teachers,
program coordinators, and parents,

descnpt;nn The ERIN System is being utilized for children ages 2-7 and their parents both in specfal pre-

school classroom/home programs serving children with moderate to severe specfal needs and in
regular early childhood (nursery, Head Start, day care) and primary (K-1) programs serving mainstreamed mild to
moderate special needs children integrated with their peers.

Personnel involvement/training requires each teacher to implement a sequenced program of observation and curriculum
modification weekly for two or more children with special needs. The sequence of units fits into the progression
of the school year. The order of units can be changed to meet a system's individual needs. A Tocal coordinator

is trained to take over local training and monitoring of the program. The ERIN training program for adults
(special or regular teachers and coordinators) provides the equivalent of three to six college credits through
attendance at a week-long Institute and on-site consultation by ERIN staff. A coordinated parent program for

both special and mainstream children is optional, ’

The child's Individual Education Program is implemented in large and small groups and individually. The teaching
adult organizes his/her own Tearning environment to facilitate participation (social-emotional-affective), body
awareness and control, visual-perceptual-motor, and language skills, Depending on the age of the child, these

are organized into self-help, developmental concept, and academic readiness content areas. Initially, the curric-
ulum approach focuses on general classroom/home modifications of the physical space and daily time units, learning
materials and their organization into learning sequences, the grouping of children, and teacher cueing/monitoring.
This is followed by the teaching of specific skills to subgroups and/or individual children by the teacher,
parent, or volunteer, with much greater intensity in specialized programs.

eUldeﬂCe Of effettweness Specialized programs: preschool children (moderate to severe special

needs) gained five extra months' development during a six-month period
(McCarthy Scales of Children's Abilities). Mainstream programs: K-1 children (mild to moderate special needs)
showed greater gains than control children on McCarthy Scales, Metropolitan Readiness Test, and Preschool Screen-
ing System,

Initial five-day Institute for teacher/coordinators plus classroom
lmp’ementatlon requ"ements follow-up by local coordinator, with on-site visit(s) by ERIN con-
sultant during the first year. Strong administrative support and a multiyear involvement of geometrically de-
creasing ERIN support is necessary for implementation of a range of regular and special classroom and home teach-
ing components.

ﬂnanaa, requu‘ements Costs of program replication include Institute fees, cost of teacher curriculum

kits and a coordinator's training kit, cost of staff training, and travel and
per diem for ERIN staff member providing follow-up monitoring. Maintenance involves no appreciable increase in
most districts' current operating expenses. Materials required for program implementation, other than those
stated above, are already found in most early childhood classrooms. All financial arrangements must be negotiated
with an ERIN staff member.

Awareness materials are available at no cost. Visitors are welcome anytime by
séruices ava,,ab’e appointment at project site and additional demonstration sites in home state and out
of state. Project staff are available to attend out-of-state awareness meetings (costs to be negotiated).
Training is conducted at project site (all expenses must be paid, including workshop fees). Training is also
available at adopter site (all expenses must be paid, including workshop fees). Implementation and follow-up
services are available to adopters (all expenses must be paid).

Peter and Marian Hainsworth, Directors; ERIN Inc.; 376 Bridge St.; Dedham, MA 02026.
contact (617) 329-5529, ’

A

Developmental Funding: USOE BEH JDRP No. 78-186 Approved: 7/13,78

GD

A-10,5




Q

ERIC

Aruitoxt provided by Eic:

PROJECT "»ees: MAINSTREAM AMPLIFICATION RESOURCE ROOM STUDY

The use of technology in soundfield amplification to improve communication/instruction
for students in mainst‘ream ciasses having hearing-related academic difficulties.

target audience Averoved by JORP as an instruction technique in regular classrooms, grades 4-6, for
students possessing educationally significant hearing losses.

descnpuon The project is directed toward improving the basic academic skills of fourth-, fifth-, and
sixth-grade target students while maintaining their participation in the "mainstream” of
school activities. Regular classroom (least restrictive) placement eliminates much of the stigmatizing, labeling,
segregating, and expense and scheduling complications of special education and Chapter I resource room programming.
It provides educational opportunities to all students who may have minimal hearing losses, those with additional
handicaps (including LD, BD, and ED students), and average, below average and bright students as well. 1In addi-
tion the project is designed to improve reading and literacy levels of low income/disadvantaged, rural /handicapped
elementary school children. By improving academic skills of students, the number of students who will have
successful educatfonal experiences will increase.

The regular teacher conducts classes as usual for all students while wearing a 1ightweight cordless microphone,
using amplification when lecture and oral instructions are required, and switching the microphone off when
working with individual students or small groups. The cordless microphone permits the teacher to move freely
about the classroom to instruct from any area while maintaining a consistent signal approximately 10 decibels
above the average noise level in the rcom. This level of amplification is maintained based on periodic sound
readings in each classroom. Typical teacher usage is three hours per day or 15 hours per week. :

The use of ampiification in no way alters the teachers's habits or mobility, and no modification of instructional
techniques, scheduling, curriculum, or use of facilities or materials is required.

eu‘deﬂce Of eﬂect'ueness Analysis of data inrdicated that st all grade levels target students achieved
T-scores on readinc and language arts achievement tests (basic skills)
closer to the mean of the population after only one year of treatment. Target students maintained ‘mproved
academic scores for as many as three years., This positive change was observed regardless of mainstream grade
assignment, subtest observed, or years of treatment, A1l of the positive changes were significant beyond an alpha

= ,05. The changes were equal to or greater than those obtained as the result of resource room instruction.

imp,ﬁmﬂltﬂtiﬂﬂ reqUiremeﬂts Install and use soundfield amplification equipment in classroom,

ﬂﬂaﬂﬂa, requu’ements Purchase of soundfield amplification equipment, approximately $1,000 per
classroom amplified. Installation of equipment, approximately $10 per
classroom. Maintenance and batteries average less than $50 per classroom per year.

seruices aua"ab,e Awareness materials are available at no cost. Visitors are welcome at project sites

any time. ‘’roject staff are available to attend out-of-state awareness meetings (costs
to be negotiated). Training is conducted at projeci site (costs to be negotiated). Implementation and follow-up
services are available to adopters (costs to be negotiated).

contact Dr. Lewis S. Sarff, Director of Research; Wabash & Ohio Valley Special Education District;
Box E; Norris City, IL 62869. (618) 378-2131.

Developmental Funding: USOE ESEA Title IV-C JORP No. 81-27 Approved: 7728/81
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PROJECT “001FICATION OF CHILDREN'S ORAL LANGUAGE

A special program for training staff to work with students having langudge disabilities.

target am‘ence Approved by JDRP for language-handicapped students, preschool to adult.

destﬂpﬂon This project is based on materials and instructional methods of the Monterey Language Program.
These language-teaching programs combine modern linguistic theory with advanced behavioral

technology applied to teaching. The programs are universal: designed for any individual with a language
problem, regardless of the reason for that language-learning disability. The curriculum and individual program
design include a screening procedure, individual placement, automatic branching, and continuous data collection
for evaluation. With the Monterey Language Program, it is possible to obtain accurate pre- and posttest measures
of a student's progress in syntactical and overall expression. The program also helps language-deficient
individuals acquire language skills in a short period of time. It is completely individualized and performance-
based instruction. In addition to providing materials, an objective of the project is to provide teachers with
an instructional strategy and to assist them in becoming proficient in techniques for using the materials.
Implementation of the program includes training, on-site supervision, refresher conferences, and data monitoring.

Language remediation services may be expanded without increasing staff by using aides, parents, or other
volunteers.

The language program is effective with children and adults defined as language delayed, deaf, hard-of-hearing,
mentally retarded, or pitysically handicapped, and with the non-English-speaking or English-as-second-language
individuals. It is particularly valuable in early chitdhood education centers, classes for the educable and
trainable mentally retarded, and speech-correction centers.

el"dence 0’ eﬂC‘tlueness Evaluation of significant language behavior in students was done through

the Programmed Conditioning for Language Test. In 1973, mean pretest
score for group was 13.2%; posttest, 98.6%. Other standardized tests were also used to demonstrate gains, e.g.,
the Peabody Picture Vocabulary Test, the Northwestern Syntax Screening Test, and the Boehm. Data were collected
over a two-year period. Students had varying language disabilities.

lmp,ementﬂﬂOﬂ requu’ements An initial four- to five-day training workshop is required. Follow-

up on-site visits are required at scheduled intervals. From two_ to
four instructors should be selected for additional training, so they in turn can become trainers of new people in
the district. Unit for training ranges from 10-20.

"nanﬂﬂ, requﬂ'ements The cost for adoption varies according to the location of the adopting agency,

number of project participants, and degree of implementation. Cost for required
program materials is: $124 per participant. Maintenance costs are minimal.

services aua"ab’e Awareness materials are available at no cost. Visitors are welcome by appointment

at project site and additional demonstration sites in home state and out of state.
Project staff are available to attend out-of-state awareness meetings (costs to be negotiated). Training is
conducted only at adopter site (costs to be negotiated). Follow-up services are available to adopters (costs to
be negotiated).

ontact Betty H. Igel; Monterey Learning Systems; 900 Welch Rd., Suite 11; Palo Alto, CA 94304.
¢ (415) 324-8980.

Developmental Funding: USQE ESEA Title Il ) JORP No. 6 , Approved: 4/16/73
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PRO]ECT " OKLAHOMA CHILD SERVICE DEMONSTRATION CENTEK FOR SECONDARY LD STUDENTS

An individualized diagnostic/prescriptive teaching intervention system that has proven highly
successful with learning-disabled adolescents.

target UUd'ence Approved by JORP for learning-disabled students in grades 7-12.

dﬁ‘r'p"ﬂﬂ The major goal of this project is to provide each identified learning-disabled student of
secondary school age within the target population with a specific prescriptive learning program
enabling that student to develop skills and knowledge at a rate commensurate with his/her ability level. The
model fs basically a diagnostic/prescriptive intervention system. Components include: a professionally staffed
learning lab, a prescriptive diagnostician who has particular ability in developing educational intervention
programs for individual students, and a media library for use by the learning disabilities teacher to implement

_ intervention strategies.

Students placed are those who were noted in a psychoeducational evaluation to have a specific learning disability
of a perceptual, conceptual, or integrative nature. .

The curriculum provided within this diagnostic/prescriptive project follows the curriculum offered in the regular
classroom where possible. A student with a reading disability might spend two periods daily in the learning lab
during English and social studies periods. Another student with a math disability might spend only one period
each day in the learning lab during reqular math class time. At other times, LD students are integrated into

the regular curriculum. This arrangement, the least restrictive alternative, does not necessitate that curriculum
content be similar in the regular and learning lab classrooms. The content for the learning lat is determined

by a orescription from the prescriptive teacher aimed at helping the student remediate or compensate for his/her

.- learning disability.

w'dence Of Bffettweness A three-yzar evaluation design showed a significant increase in verbal

I.Q. {Wechsler Intelligence Scale) and reading achievement (WRAT and
Durrell Reading Test) as compared to control group (actual gain in reading achievement 274% of expected gain)
and a reliable increase in areas of personal and social self-esteem (Piers-Harris Self Concept Scale). One in
five students in the program (18%) is successfully mainstreamed after one year in the program.

,mp,ememam)n requ,rements A classroom to use as a learning lab. A certified LD teacher to

staff the learning lab and a prescriptive diagnostician to write
prescriptions and provide follow-up. A three-day training workshop from the Oklahoma Child Service Demonstra-
tion Center. Equipment and materials appropriate for LD adolescents. A commitment to the model and its use by
the adopting school district. Expenses of a staff member from the developer project for a one-day follow-up
consulting visit to adopter site. Pre/post Wide Range Achievement Test scores of all students in program must
be provided to developer project. Adaptations are possible.

ﬂnanﬂa’ requn’ements Start-up costs (excluding salaries) vary from $500-$2,500 per learning lab

to provide for equipment and materials. A variety of high-interest,
low-vocabulary commercial materials is recommended. Equipment required (tape recorders, language masters,
filmstrip viewers, calculators) is commonly found in learning labs. Other costs: travel, lodging, and meals
tor two trainers during two-day training and one or two follow-up visits.

services aua"ab’e Awareness materials are available at no cost. Visitors are welcome any time by
appointment at project site and additional demonstration sites in home state and out

of state. Project staff are available to attend out-of-state awareness meetings (travel and per diem must be paid).

Traininn at project site is conducted only as scheduled in November - January (all expenses mist be paid).

Trainirng is also available at adopter site (all expenses must be paid, including cost of Training Manual).

Implementation and follow-up services are available to adopters (all expenses must be paid).

“),'t"c" Celia Kinzie, Director; Oklahoma Child Service Demonstration Center; Hillside
School; Rt. 3; Cushing, OK 74023, (918) 225-4711 or -1882,

Developmental funding: USOE BEH Title VI-G JDRP No. 76-103 Approved: 10/18/76
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pRO’fCT PRECISION TEACHING PROJECT
A precision teaching model designed to remediate and build basic skills through practice
and drill, setting performance standards, continuous measurement, and data-based decisions.

target uudience Approved by JDRP for all students, grades K-4. It has been used in other settings,
but no evidence of effectiveness has been submittc< to or approved by the Panel.
The State of Montana has validated the use of Precision Teaching in grades K-12.

descnpﬂon The overall intent of the Precision Teaching Project has been to develop a model for the
delivery of educational services to elementary students who have been identified as experi-
encing Tearning deficits. Precision teaching procedures have been used not only in identifying these students,
but also as remediation tactics. (Precision teaching is a set of measurement procedures based on direct,
daily assessment.) A resource room is provided for students with more severe learning deficits, while the
regular classroom deals with basic skills and minimal problems. One-minute practice sheets are used extensively
as a means of building basic tool skills to a Tevel where students are capable of competing within the regular
classroom, Direct and daily measurement procedures are employed, using both the manager and the student in
recording and charting. Curricular decisions are based on available data.

Resource teachers as well as regular classroom teachers use the precision teaching procedures, which include
curriculum materials developed within the project. Instructional methods include one-minute practice sheets
from the Precision Teaching materials bank and data-based decisions made from the stardard behavior chart.

CUidenCe Of eﬂectiueﬂess 0f the 19 experimental/control group comparisons analyzed in 1973 using

standardized achievement tests and one-minute probes, 15 variables
measured showed the experimental group to be superior on the posttest. In 1976, a follow-up study of the
students identified and remediated in 1973 showed the experimental group still superior in 79% of variables as
measured by the California Achievement Test, Wide Range Achievement Test, and one-minute probes. In 1979, a
Tongitudinal study using standardized tests (ITBS) showed that Precision Teaching-trained students (K-4)
scored significantly higher than control counterparts in math, reading, and spelling.

lmp,ementaﬂon reqmrements An adoption commitment can be made by any unit -- district (urban/

rural), single school, or classroom. For on-site training, units
should be Timited to 20, and for off-site training to 25. Adopting units should include building or program
administrator, support personnel (e.g., psychologist), and regular education and/or speciai education teachers.
Initial training requires three days and is available at project or adopter site, and additional follow-up
training (three days maximum) is provided at adopter site. Equipment costs are minimal. In most cases existing
facilities can be used. Adopting units agree to implement all five components.

ﬂﬂﬂﬂﬂa’ requ,reme"ts -Training Manual, $8 (one per trainee); chart paper, $35 per ream (two sheets

per child); Mater1als Directory, $3 (one per school); practice sheets, 10¢ per
sheet (minimum of 500 sheets). Optional: One-minute timer, stopwatch, or timing tape (one per trainee),
Implementation Handbook, $5 (one per school); Mathematics Notebook, 352 (one per school, includes 500 practice
sheets); Language Arts Notebooks and I1I, 352 each (one per school include 500 practice sheets each).

services ﬂual’ab’e Awareness materials are available at no cost. Visitors are welcome anytime by

appointment at project site and additional demonstration sites in home state and
out of state. Project staff are available to attend out-of-state meetings (costs to be negotiated). Training
is conducted at project site between October and April (all expenses must be paid, including a $300 training
fee and cost of training materials). Training is also available at adopter site (costs to be negotiated).
Implementation and follow-up services are available to adopters (costs to be negotiated).

contGet Ray Beck, Project Director; Precision Teaching Project; 3300 Third Street Northeast; Great Falls,
MT 59404, (406) 791-2270.

Developnen.al Funding: USOE ESEA Titles III and IV-C JORP No. 75-25 Approved: 5/6/75
1 D ~ 5/17/79
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PRO’EC"' THE RUTLAND CENTER -- DEVELOPMENTAL THERAPY MODEL FOR TREATING EMOTIONALLY DISTURBED
CHILDREN
A community-based psychoeducational facility that offers a developmental curriculum tc
severely emotionally disturbed or autistic children from birth to 16 years, their parents,
and teachers.

target GUdlenu Approved by JDRP “ar severely emotionally disturbed or autistic children from birth to
age 8, their families, and teachers. This program has been used in other settings with
children to age 16, but no evidence of effectiveness has been submitted to or approved by the Panel.

destﬂptlon The Rutland Center Developmental Therapy Model is the result of eight years of intensive
effort by the Rutland Center staff. Developmental Therapy is a therapeutic curriculum for
social and emotional growth used ‘n a classroom setting with groups of four to eight individuals. On the
assumption that disturbed or autistic children go through the same stages of development that normal youngsters
do, but at a different pace, the curriculum guides treatment and measures progress by focusing on the normal
developmental milestones that all children must master. Developmental Therapy has thus established itself as
a "growth model® rather than a "deficit model." The model is composed of four curriculum areas (behavior,
communication, socialization, and preacademics) arranged in five developmental stages, each requiring different
emphases and techniques. Special services to parents are an integral part of the approach. Developmental
Therapy also emphasizes concurrent placement with nonhandicapped children. This mainstreaming aspect of the
model requires that regular school experiences mesh smoothly with intensive Developmental Therapy experiences.

In response to P.L. 94-142, two resources are available that emphasize how to plan, implement, and evaluate an
Individualized Education Program (IEP) using the developmental approach. The National Technical Assistance
Office offers four types of technical assistance in the treatment of severely emotionally disturbed preschool
children. This assistance, which includes information dissemination, program planning and design, training,

and progrem evaluation, is provided through site visits and exchange of audiovisual materials. The Developmental
Therapy Institute provides on-site, year-long assistance to individuals, schools, and agencies concerned with
training personnel to serve school-age severely emotionally disturbed and autistic children. Institute staff
provide assessment of training needs, design an inservice instructional sequence, and implement the training
program at the agency site with periodic visits.

el"denw Of eﬂect'“eness The model assumes five distinct stages. Progress through stages is mea-

sured by the Developmental Therapy Objectives, 171 statements outlining a
sequence of developmental milestones. Mastering these objectives makes normal growth possible. Each child's
treatment focuses on appropriate objectives, and children are grouped by similar major objectives. Data col-
lected clearly show sequential mastery and steady progress by children.

lmp,ementﬂﬂon requ,rements Agencies interested in adopting the Rutland Center Developmental

Therapy model must: use the Developmental Therapy curriculum,
including concurrent placement in a normal setting whenever possible; provide referral, intake, and diagnostic
services; provide a minimum of one supervisor, two teachers, and two support personnel; provide release time for
training; and include parents and regular teachers in the treatment process. Since travel expenses depend on
the number of visits required, the number of individuals involved, and distances traveled, they are negotiated
separately.

ﬂnﬂnﬂﬂ, requn’ements The cost of the program is approximately $1,800 per child. This figure

includes diagnostics, services to parents and children, teachers, and program
evaluation. Cost figure is based on operating the 24 centers supported totally by state funds {Georgia Psycho-
educational Center Network).

Seruices ﬂuaﬂub’t Awareness materials are available at no cost. Visitors are welcome anytime by
appointment at project site and additional sites in home state and out of state.
Project staff are available to attend out-of-state awareness meetings (costs to be negotiated). Training is
conducted at project site (costs to be negotiated). Training is also available at adopter site (costs to be
negotiated). Implementation and follow-up services are available to adopters {costs to be negot.iated).

contact aren R. Davis, Project Director; National Technical Assistance Office; 125 Minor St.; Athens, GA
30606. (404) 542-6076 or 549-3030. Mary M. Wood, Director; Developmental Therapy Institute;
College of Education; 570 Aderhold Hall; University of Georgia; Athens, GA 30602, (404) 542-1685,

ext. 50 or 70,

Developmental Funding: USOE BEH JORP No. 75-63 Approved: 9/3/75

10

- A-10,10

)




Q

ERIC

Aruitoxt provided by Eic:

PROIECT PROJECT SKI*HI

A comprehensive program providing identification, hearing aid management, communication,

auditory, and language facilitation through home management for hearing-handicapped children
birth tc age 6.

target UUdknce Approved by JDRP for hearing-impaired infants and young children birth to age 6 and
their familfes.

desu’ipﬂ'on SKI*HI {s a comprehensive program that provides scraening, audiological, diagnostic, and

assessment services and a complete home intervention curriculum for hearing-impaired children
(birth to age 6) and their families.

The program 1s designed to provide services to a state-wide or larger population area; hewever SKI*HI effectively
meets the needs of regional, district, rural, small, and private agencies. It includes & system for hospital
screening for high-risk infants. A dfagnostic and supportive entry process ensures effictent, expeditious

entry of children and families into the program.

A complete home fntervention curriculum is provided. It includes a home hearing aid program, a home communi-
cation program, a home auditory program, a home total communication program, and a home language program.
Psychological, emotional, and child-development support are provided for parents in the home. Weekly, monthly,
and comprehensive quarterly assessment of child and family {is performed. Part-time parent advisers 1iving

in the area visit homes weekly to deltver the curriculum. A format for home visits is provided.

A support system of ongoing audfological services, a hearing aid evaluation and loaner system, video units and
tapes for total communication, hearing aid molds, psychological services, parent group services, and a compre-
hensive evaluation system are provided.

widente Of eﬂettiueness The Discrepancy Evaluation Model is used. REEL, the SKI*HI Receptive

Language Test, the SKI*HI Language Development Scale, and observational
checklists are used. Pre/post measures showed a gain of 16 months in language after 11 months of treatment;

sfgnificant differences in treatment and comparison groups were seen. Early-treatment group shiwed higher gatns
than late-treatment group.

lmp'ementaﬂﬂn requn’cments One full-time or part-time professional to make home visits is the
minimum requirement. This person must have basic SKI*HI trafning {n
delivery of a home intervention program for hearing-impaired infants.
Travel is necessary. For maximum effect, a hearing aid bank, hearing screening, and audiological, psychologfcal,
and child development services should be provided. Earmolds, 1ibrary books, video-playback units, and total
communication tapes should be provided. In larger programs, supervision and administration are necessary.

ﬁnandﬂ, requn’ements Complete services for 11 months (including all direct and supportive services)

cost approximately $1,549 per child. Start-up costs are minimal.

seruvices avﬂl,ﬂb'e Awareness materfals are avatlable at no cost. Visitors are welcome anytime by

appointment at project site and additfonal demonstration sites fn home state and
out of state. Project staff are available to attend out-of-state awareness meetings (costs to be negotiated).
Trainfng is avatlable at adopter sites (costs to be negotiated). Implementation and follow-up services are
available tc adopters (costs to be negotfated).

contact ©Or. Thomas C. Clark, Director; Project “KI*HI; Department of Communfcative Disorders UMC10;
Utah State University; Logan, UT 84322. (801) 750-1369 or -1382.

Developmental Funding: USOE BEH L JORP No. 78-192 Approved: 7/13/78
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PROJECT SYSTEMATIC INSTRUCTIONAL MANAGEMENT STRATEGIES (SIMS)

A program using management strategies and a structured, sequenced curriculum to help teachers
plan appropriate instructional programs for disabled readers.

tﬂrget UUd'ence Approved by JORP for disabled readers grades 1-12 needing basic coding skills, and
for learning disabilities teachers serving that population. This program has been

used in other settings with special =ducation groups, but no evidence of effectiveness has been submitted to or
approved by the Panel.

destrlptlon A discrepancy model for solving performance problems provides the framework for the SIMS
curriculum. The SIMS curriculum consists of a hierarchical seauence of 53 objectives needed
to acquire the basic coding skills of reading and spelling.

The curriculum contains word and sentence 1ists for cach of the 53 objectives to monitor the accuracy of skill
acquisition for each individual child. Additional word 1lists for each objective are designed to monitor the
proficiency with which a student decodes words of a particular pattern. There are four stories for each of
the 53 objectives. Written language worksheets with controlled reading levels matching the word list level
provide activities simultaneously developing the student's writing skills. Comprehension Questions and work-
sheets for Scanning Stories are used to develop independent study skills. SIMS teachers are trained to use
data decision rules to plan appropriate instructional interventions.

eu‘dence Of eﬂe“weness Scores from the Wide Range Achievement Test administered to students

. grades 1-12, 1976-77, were compared to groups with and without SIMS
treatment. Analysis of covariance (with pretest score and grade as covariants) confirmed that SIMS students
performed significantly better than non-SIMS students (positive < .001 level).

lmp’@mentatlon requn‘ements SIMS can be adopted as a comprehensive program of materials and
procedures, or partially as instructional management strategies to
be used with commercially available materials. A two-day teacher training workshop must precede adoption.

Adoption site must provide a liaison p~rson. Pre- and posttest data must be supplied by adopter. Follow-up
is recommended.

ﬂnanﬂa, reqmrements For the installation year, the cost per teacher trained is $84 for materials,

plus $95 for Teacher Inservice Training Package which is used in training
all teachers. SIMS Concept Assessment Test, SIMS Reading and Spelling Program, Comprehension Questions and
Scanning Stories, and SIMS Written Language Program, $65 for total package.

seroices ﬂua"ﬂb’e Awareness materials are available at no cost. Visitors are welcome at project site

anytime by appointment. Project staff are available to attend out-of-state
awareness meetings (costs to be negotiated). Training is conducted at project site (adopter pays only its own
costs). Training is also available at adopter site (trainer travel and per diem must be paidg. Implementation
and follow-up services are available to adopters (travel and per diem must be paid).

conta‘t Karen Nelson, SIMS Project Coordinator; Division of Special Education; Minneapolis Public
Schools; 1501 Aldrich Ave. N; Minneapolis, MN 55411-3398. (612) 529-4189.

Developmental Funding: USOE BEH Title VI-G JORP No. 79-18 Approved: 5/15/79
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PRO’ECT THE TEACHING RESEARCH INFANT AND CHILD CENTER CLASSROOM FOR MODERAVELY AND SEVERELY
HAKDICAPPED CHILDREN

An individuaiized skills instruction program for moderately to severely handicapped
children.

target .e Appr‘oved by JDRP for moderately to severely handicapped children ages 1-8,
g GUd' n“ cluding mentally retarded, cerebral palsied, autistic, emotionally disturbed,
deaf/blind, and hearing impaired.

dmnpuon The model is a complete classroom management system with staff roles of teacher, aide, and vol-

unteer clearly specified. Children are assessed on skills selected from the Teaching Research
Curriculum for Moderately and Severely Handicapped. Test results are used to determine which skills will be
taught. The deficit skills are prioritized by the parent and educational staff. After priorities are established,
instructional programs are prepared for each child,

A program prescribes the skill to be taught, the way in which the materiais are to be presented, and the feedback
to be given to the child. Trained volunteers play an important role in this model. They are taught how to
deliver cues and feedback and how to record the child's appropriate and inappropriate responses to instruction.
Maintenance of volunteer skills is objectively monitored by the teacher. Volunteers implement the instructional
programs with each child and reco~d child performance data in a specified manner. The teacher uses the daily
data to make teaching decisions concerning individual programs fcr the following day and to ascertain whether
sequencing, cue presentation, or feedback need to be altered.

When group instruction occurs, the teacher interacts with each child according to his/her individual instructional
program. In this model, group instruction is provided only by the teacher or aide. Generalization of acquired
skills is also stressed in this model. Teachers implementing the model also learn a system for managing in-
appropriate behaviors. Some instructional programs are selected by parent and teacher to be taught in the home,
and these are coordinated with programs {:; the school. Teaching periods in the home vary from 10 to 30 minutes.
Approximately 85% of the parents of project children participate in home instruction.

w‘den“ 0’ eﬂecuwness Using a multiple baseline approach, it was demonstrated that within the
Teaching Research Infant and Child Center a mean of 7.9 skills per month

was acquired by a child without instruction, while 64.4 skills per month were acquired with instruction.

Replication-site children acquired a mean of 9,1 skills without instruction and 90.1 skills with instruction.

'mp"mentauon requu’ements The model can be used by an individual classroom. Inservice training

of the teacher is required. Training for the aide and supervisory
staff is recommended. Inservice training includes a one-week training session at Teaching Research and follow-up
technical assistance visits to the trainees' work site.

ﬂnunﬂu, requu’ements Adoption of the Data-Based Classroom Model requires no special staffing ratios

or unusual curricular materials. Therefore, standard operating costs for a
special education classroom would apply. Costs incurred in training include: tuition, $310; trdvel to Monmouth,
OR, and travel to trainees' work site for follow-up technical assistance.

services u”ﬂ"ﬂb,‘ Awareness materials are available at no cost. Visitors are welcome at project

site by appointment. Project staff are available to attend out-of-state awareness
meetings (costs to be negotiated). Training is conducted at project site (costs to be negotiated}. Tratning is
also available at adopter site (costs to be negotiated). Follow-up services are available to adopters (costs to
be negotiated).

co.‘\tu‘t Torry Piazza Templeman; Teaching Research; Western Oregon State Coﬂege; Todd Hall; Monmouth, OR
97361, (503) 838-1220, ext. 401.

Developmental Funding: VUSOE BEH ' JDRP No. 78-163 Approved: 3/27/78
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project COFFEE (Cooperative Federation for Educational Experiences)
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INDIVIDUALIZED PRESCRIPTIVE ARITHMETIC SKILLS SYSTEM (I PASS) -- Rhode Island.
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UTILIZING COMPUTERS IN THE TEACHING OF SECONDARY MATHEMATICS —-- New Jersey

*See Sectional Cross-Reference Index, p., D-9, for related programs.
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PROIECT PLOJECT COFFEE (Coopérative Federation for Educational Experiences)

A comprehensive instructional and occupational training and counseling program.

tm’get audience Approved by JDRP as an alternative occupational education program in high technology
for alienated/disaffected secondary students.,

descnpﬂon Project COFFEE was developed in response to the employment deminds of high technology and the

ncreasing number of alfenated, disaffected secondary school-age students as a comprehensive
instructional program. Project COFFEE has uniquely integrated four components: an academic component that provides
relevant (occupational and 1ife-coping) basic skills instruction based on an individualized educational plan; an
occupational component that provides hands-on educational experiences in an adult-like high technology work environ-
ment while reinforcing basic skills; a counseling component that provides occupational and emotional support utili
zing state, regional, and local social service agencies; and a physical education component that offers a program of
recreational activities adapted to enable students to develop a sense of self-accomplishment and group <ooperation,
Each occupational program features job entry skills, iob placement v<i1ls, shadowing experiences, and a related
work-study program. Occupational components include: electronic assembly, data processing, building and grounds
maintenance, horticulture/agriculture, and distributive education,

Project COFFEE was developed by a regional cooperative federation of .seven school districts and a highly successful
partnership with high technology busiress and industry. This partnership has provided educational assistance in
curriculum development, staff training, occupational training materfals, equipment acquisition, competency-based
assessments, internship experiences, and more. Materials include: program manual, basic skills curriculum guide,
guidelines for industry/education linkage, guidelines for inter-agency collaboration/community outreach, procedures
manual for development of competency-based assessments, and diagnostic needs assessment survey manual for student
survival skills course.

ﬂ"dence Of effettweness Three years' scores (1978-1981) on the Stanford Achievement Test documented

positive trends through scale score gains not only during the program but
when compared to three years' scores prior to entry in project COFFEE, Three-year testing with the Tennessee Self
Concept Scales documented significantly higher gains for project students than for members of two comparable groups.
Students participating in the data processing and electronic assembly program demonstrated acquisition of entry-
level skills as measured by a competency-based assessment instrument. Students demonstrated a statistically signi.
ficant decrease in absenteeism when compared to a large group of comparable students.

'mpiementaﬂon requ,rements Support of educators, parents, community, school board, local special

service agencies, and related business/industries is essential. The
project may be adopted by a single school district or by a federation of school districts (cost effective), The
program functions extremely well as a “"school within a school"; therefore, no additional building site is required,
Staffing of the program requires team teaching by a special needs instructor and an occupational instructor for each
occupational component adopted. Implementation of a realistic work environment with state-of-the-art equipment is
required. An effective communication plan with students, parents, educators, local social services agencies, and
related tusiness and industry is required.

ﬂnanﬂa, requ,rements Cost of replicating the program is approximately $2,500 to $3,000 per student

or $45,000 to $50,000 per training program (15 to 20 students). Effectiveness
of the program is greatly enhanced by maximum utilization of existing government-supported social service agencies
and industry/education initiatives.

seruices auu‘,able Awareness materials are available at no cost, Visitors are welcome at the project site
by appointment. Project staff can attend out-of-state awareness meetings {costs to

be arranged)., Training is available for potential out-of-state adopters at their site or at developer/demonstrater

site, Follow-up technical assistance is also available. Materials are available at nominal charge.

contact John R. Phillipo, Project Director, or Margaret V. Reed, Project Evaluator; Project COFFEE; Oxford
High School Annex; Main Street: Oxford, MA 01540. (61 7) 987-1626 or 1627,

Developmental Funding: Vocational Education JORP No, 82-25 Approved: 5/19/82
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PROJEC"' INDIVIDUALIZED PRESCRIPTIVE AﬁITHHETIC SKILLS -SYSTEM (IPASS) - S EEREL e

A computer managed criterion-referenced testing and instructional program in basic mathematical
skills utilizing microcomputers,

tﬂrget GUdience Approved by JDRP as a supplementary mathematics program for grades 5 and 6.

deSﬂ'lpllon IPASS was designed to increase the achievement of intermediate grade students in mathematics
through the use of advanced technology in the form of microcomputers. IPASS employs micro-

computers and specially designed software as an integral part of both instruction and the management of student

progress in a compensatory education setting. IPASS is an efficient and highly cost-effective project.

IPASS includes locally developed criterion-referenced tests, instructional and management software, cross-referenced
tests, cross-referenced instructional resource file, and guides for teachers and students.

IPASS objectives can be used to supplement most mathematic curricula without modification.

eU'dence Of effetlweness Gains shown by students between pre- and posttesting on Metropolitan Achieve-

ment Tests in 1980-1981 are substantial and significant -- 14 NCEs at grade
5 and 15 NCEs at grade 6. At both grades, those gains were about twice the size of national Chapter I gains for
math projects at the same grade levels using the same testing cycles. The results represent gains from nine differ-
ent school settings. Gains across sites are similar and have been similar in the past. Previous years' evaluations
of the project do show sizeable gains for both grades in all project years.

lmp,ementuﬂon requ,rements IPASS is designed as a "pull-out" program in which the student receives
two 30-minute sessions per week. Using two microcomputers and a teacher
or aide, up to 40 students per week can be served. IPASS can be adapted to a classroom or laboratory setting.
IPASS software is available in tape format for TRS-80 Model II/III 16K cassette systems. A disk version is also
available for TRS-80 Model I/III disk system (32K minimum). At least one printer must be available for the test
correction, diagnosis, and prescription. An intensive training program is required to fully implement IPASS. How-
ever, no special computer skills are required. Provision is made within the IPASS program for locally available
instructional resources to be merged into the remediation activities.

ﬂnaﬂﬂu, requnements A fee of $250 is charged for the IPASS software, including computer programs,

criterion-referenced tests, student profile sheets, instructional resource file,
and procedure guides for teachers and students. One copy of these materials is included and permission is given
to reproduce any and all materials and programs in quantities necessary for the adopting school district.

seruices ﬂual,ab‘e Awareness materials are available at no costs. Visitors are welcome at any time by

appointment. Project IPASS staff members are available to explain and demonstrate
IPASS at both in-state and out-of-state awareness meetings (cost to be negotiated). Training is conducted at
the project site and is also available at an adopter site (cost to be negotiated). Implementation and follow-
up services are available (costs to be negotiated). Telephone hot-line is available to adopter districts at any
time during normal hours.

contact Robert R. Reynolds, Director; Project IPASS; Pawtucket School Department; Park Place;
Pawtucket, RI 02860. (401} 728-2120.

Developmental Funding: USOE ESEA Title IV-C JODRP No. 82-15 Approved: 5/12/82




‘ PROJECT "eor v

A production-centered laboratory course of study in mass media technology and production
techniques that helps students understand and cope with the influences of the mass media.

turget audience Approved by JDRP as a media study program for students in grades 7-12.

descnp"on Media Now was developed by the Southwest Iowa Learning Resource Center to help students cope

with the influences of communication technology. Students on the high school level, through
a systematic, hands-on exploration of mass media techniques and influences, develop critical viewing and listen-
ing skills to help them cope with the persuasive power of the mass media.

Recent studies and observations suggest that teenagers rate the mass media as an overwhelming influence on how
they interact with their family and social environment. Of the 10 most listed influences, over half were mass
media related. Parents and youth leaders have also expressed a need to provide teenagers with informetion to

make them less susceptible to mass media technolougy.

This course contains 623 reading, writing, and production tasks organized at four levels which motivate students
to evaluate, interpret, analyze, and better appreciate media technology. The program can be conducted in the
traditional classroom time periods and is often offered by the language arts department, although other discipline
areas can also incorporate selected components. The program design includes performance objectives and “learning
by doing" as a part of the management system. The course organization includes 50 "learning packages® grouped
under seven modules which include Production, Hardware, Aesthetics, Genre, Evaluation, Message Interpretation,
‘and Presentation. Modules can be taught with existing staff by utilizing Media Now course materials which include
the 50 learning packages, student lab manuals and a teacher's guide. Various hardware items normally available

in most schools will be needed depending upon selected objectives.

Students, teachers, and others involved with the program will: change media use patterns by viewing and listening
critically to selected media messages; evaluate, interpret, analyze, appreciate, and communicate through various
communication forms; read, manipulate, listen to, watch, experiment with, and selectively use communication tech-
nology; and photograph, record, talk, create, act (drama), discuss, film/videotape, and gather data during the
course.

e’ﬂdence Of effectweness Research (1972-74) employed project-developed instruments in a pre/posttest

control group design; testing included 25 Iowa high schools encompassing
inner-city, suburban, large rural, and small rural districts. Field testing and evaluation have included 140 lowa
school districts. Significant gains (as compared with control students) were scored by Mcdia Now students. Con-
tinued evaluation results (1980-81) show that Media Now provides students with the knowledge and skills required
for informed media consumption and skilled media production.

]mp’ementauon requ’rements Adopters of Media Now must purchase one Media Now Course of Study,

which includes 50 LAPs and appropriate manuals, or individual modules
or packages. The program can be adopted by an individual teacher, or may be used in a team approach. At least
two staff members from adopting schools must be trained in a two-day workshop. Media Now can be used in a normal
classroom setting where minor furniture movement is possible. Darkroom facilities are helpful but not mandatory.
Basic media production equipment is needed depending upon selected goals and objectives.

ﬂnancmi requirements  wedia now full course of study, $960; Student Learning Activity Guide §SLAG),
$9 (one per student recommended); Student Learning Activity Book (SLAB), $9

{one for every two students recommended); Teacher Activity Book (TAB), $12. All modules and packages are available

on an individual basis; training fees negotiated.

seruices aua”ab,e Awareness materials availabln at no cost. Visitors welcome by appointment. Staff
available for out-of-state awareness meetings (cost to be negotiated). Training is

conducted at adopter sites or at demonstration s‘te (cost to be negotiated), Implementation and follow-up services

available to adopter (cost to be negotiated). Toll-free telephone consultation available at (800) 831-5886.

. contact Ron Curtis, Director Media Now; experience education; 401 Reed Street; Red Oak, IA 51566.
(800) 831-5886 or (712) 623-4913.

Developmental Funding: USOE ESEA TITLE III JORP No. 75-34 Approved: 5/13/75
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PRO’ECT’ MERRIMACK EDUCATION CENTER CAI PROJECT

A computer-assisted instructional program to augment the bhasic skill areas of rvading and
mathematics.

target UUd'ence Approved by JDRP for compensatory education students, grades 2-9.

” -
descnptlon This project provides individualized, structured, and sequenced reading drill and practice and
tutorial services for students in Title I classrooms. As part of a comprehensive system, the
program combines commercially available courseware with supportive organizational arrangements including personnel

training, materials, manuals, hardware and software maintenance, learning environment management, and technical
assistance.

Based upon each student's measured strengths and weaknesses, a reading specialist places him/her in the appropriate
instructional level. Daily, all eligible students receive 30 minutes of individually tailored basic skills reme-
dial instruction. Materials for instruction have been organized in a series of age/grade curricilum strands that
are available in both computer-assisted instruction (CAI) and paper-and-pencil form. Two thirds of classtime is
spent in small group or tutorial sessions with the teacher. The remaining third is spent interacting with the CAI
system. Information is presented to each student in small chunks. Depending on what type of response a student
makes, the computer takes an appropriate step -- for a correct response, reinforcement and new material; for an
incorrect response, a chance to try again. The teacher can assign the student a special drill for remediation

when necessary.

The computer management system thus kéeps track of each student's progfess, and generates reports for use by
teacher and administrators. Procedures have been adapted to serve a multi-school district delivery system, and a

management technical assistance system exists to guide implementation of the program as a supplement to the regu-
lar program. :

This project has been identified as an NDN Technology Lighthouse Center. 1In addition to the JDRP approved program,
visitors to the project site can see other applications of the uses of computers in education.

eUidence Of eﬂectlueness Experimental groups whose regular instruction program is augmented by

computer-assisted instruction in reading outperformed their Title [
comparison groups on Metropolitan Achievement Tests.

imp,ementation reqUirements ?dopter w0uldvinstall a cluster: of eight terminals, a central process-

ng unit, and a printer in a computer laboratory setting (single class-
room is adequate). Classroom teachers can use the system with very little training. No additional staff is
required.

ﬂnanﬂa, requu’ements Host computer services 96 terminals (12 clusters of eight terminals). Each

cluster services 240-300 students during the normal school week. Cost is
turnkey except for telephone connection which varies with installation site. Cost includes training, technical
assistance, full maintenance, lease-purchasing of equipment, insurance, evaluation assistance, all courseware,
stand-by terminal tests, etc. Cost of cluster of eight terminals is $30,950 for years one and two. Cost reduces
to §13,350 year three and thereafter.

seroices aual’ab’e Awareness materials (including evaluation report) available at minimum cost. Visi-
tations scheduled bi-weekly. Project staff available to attend awareness meetings in
and out of state {costs to be shared). Training done &t adopter site as well as project site.

conta(t Richard Lavin, Director; Merrimack Education Center Computer-Assisted Instruction Program; 101 Mill ‘
Road; Chelmsford, MA 01824, (627) 256-3985.

Developmental Funding: USOE ESEA Title [ JORP No. g2.34 Approved: g/2/82
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PROJECT  vraan aRTs procea

A program used to improve instruction in all the arts and to expand school use of community
art facilities.

target GUd'ence Approsed by JORP for grades 7-12. This program has been used in grades X-6, but no
evidence of effectiveness has been submitted to or approved by the Panel.

desﬂ"pﬂon Since 1970, Minneapolis Schools' Urban Arts program has enabled students to learn from artists
and arts organizations. Responding to two basic needs -- for better use of the arts in educa-

tion and better use of a community's arts resources -- Urban Arts adapts its key practices to each school's needs

and resources. The initial training session focuses on identifying such needs and resources through conferences

with teachers and administrators and develops a local plan for Urban Arts practices that fits each school. Five

strategies are used: arts practicum workshops for students' arts support crews as curators, camera persons,

stage managers, graphics designers, and writers; placing artists in classrooms with students and teachers; activa-

ting teachers' arts talents and skills to develop an arts collaborative; connecting arts events and exhibitions

to curriculum; and joining the community in arts celebrations.

The program’s goal is to give all students the opportunity to learn with artists and the arts while developing
their own aesthetic judgements. Understanding of the arts is acquired by training, practice, and experience
through an instructional manner that is direct, immediate, and personal. Basic to the program is the idea that
the community is an appropriate place to learn the arts. Workshops with students and teachers are held where the
arts are created, housed, and performed. Existing arts facilities in the community -- museums, galleries, work-
shops, concert halls, theaters, and studios -- are used extensively.

Adoption requires three to six days of training workshops for teachers and community arts persons to adopt the
five basic strategies and to set up a management group. Local artists supplement teachers, and teachers with
special talents often work as artists for the program. Three workshops are provided for adopters (@ minimum of
eight and a maximum of 60 persons per training session) at the adopter site, with a visit to the original site
optional. The program can be replicated in districts of any size, including those in rural areas. Urban Arts
has been adopted for programs for the gifted and talented in many locations.

eUldenCe Of eﬂectweness An interjudge strategy of evaluation has yielded a reliable and consistent

success rating for program goals and objectives. Fifty randomly selected
students kept daily journals, which were analyzed and categorized as Personal Reports of Subjective Experience,
an evaluation procedure copyrighted by Creative Humanistics, Inc.

imp,ementation requirements The Manual for Adopting Urban Arts provides guidance for planning

and implementing a custom-made program for each school that employs
variations of the five program strategies. Implementation results from plans made during training for use of
available resources in the school and community.

ﬁnanda’ reqUirements Annual maintenance has ranged between $3,000 and $36,000, depending on school

size and program complexity.

senﬂus aua"ﬂb’e Awareness materials are available at no cost. Visitors are welcome at project site

by appointment. Project staff are available to attend out-of-state awareness
meetings (costs to be negotiated). Training is conducted only at adopter site (costs to be negotiated). Imple-
mentation and follow-up services are available to adopters (costs to be negotiated). Training for adopters
provides the service of an experienced arts consultant for six days.

c(’,lt"ct' Wallace Kennedy, Project Trainer; Urban Arts Developer/Demonstrator Project; Exchange at the
Teacher's Center; 110 Pattee Hall; 150 Pill1sbury Drive, SE; Minneapolis, MN 55455,
(612) 376-8234.

Developmental Funding: USOE ESEA Title III JDRP No. 75-27 Approved: 5/7/75
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: PRO’EC',’ UTILIZING COMPUTERS -IN THE TEACHING OF SECONDARY MATHEMATICS

A program of microcomputer-based instructional materials and techniques to improve
mathematics skills,

tﬂrget ﬂ"dience Approved by JORP for students of all skill levels, grades 9-12.

- -»
dmﬂpnon A need for greater student achievement and motivation in math was apparent to teachers in the
Asbury Park School District when a survey of enrollment in higher level math courses showed that
a majority of students were not electing math courses beyond the one-year basic math course. Because computer
literacy now ranks as a basic skill area, microcomputer-based instructional materials and techniques were devel-
oped which, when used as specified, would improve students' skills in the areas of secondary level mathematics --
Mathematics II, Algebra I, Algebra 1I, and Trigonometry. Using this approach, students are given the opportunity
to experience computer simulations, tutorial exercises, and basic programming capabilities as they relate to the
particular objectives for student achievement in both required and advanced math courses. The program uses 30
computer-based teaching units which are integrated into the existing curriculum., For each unit, one or more com-
puter programs exist for students' use as an integral part of the daily lesson plans. When students reach project
topics in the normal course of study, they are assigned to a classroom equipped with computer terminals. The
teacher provides an introduction to the topic if necessary, utilizing conventional techniques such as lecture,
question and answer, and blackboard presentations. Students are then instructed either to access specific computer
programs designed to apply the concept or skill that was the objective for the lesson, obtain detailed explanations
of concepts or skills, or receive instructions as to how to proceed with independent investigations utilizing the
informaticn provided. During this time, the teacher serves as a resource person providing individualized assist~
ance. A follow-up discussion is held at the end of the class period and work is assigned from the text or from a
worksheet generated as part of the computer program. Each unit and its objectives are easily cross-referenced
to the text in use by page an¢ skill area, thus making it possible for the instructor to identify -and coordinate
computer activities with regular course offerings. No more than one normal class period is necessary for the
duration of a lesson utilizing the computers.

This project has been identified as an NDN Technology Lichthouse Center. In addition to the JRDP approved program,
visitors to the project site can see other applications of the uses of computers in education.

* *
w,denu O’ eﬂettlueness As expected, both treatment and comparison groups gained from pretest to
posttest on standard achievement tests but differences between the two
groups were from .8 to 1.4 standard deviation (SD) units greater for the treatment groups. Gains for the four
treatment courses ranged from 1.7 to 3.4 SD units. On criterion-referenced tests, students in the treatment
groups made gains in SD units that were noticeably greater than students in comparison groups: 2.9 in General
Mathematics; 1.8 in Algebra I; 1.0 in Algebra II; and 1.2 in Trigonometry.

'mp'ementaﬂon requ,rements No additional or special staff is necessary to replicate the project.

At least five days of on-site training and installation by project is
required. A minimum of seven stations (terminals or microcomputers) is sufficient to conduct the project. Dis-
trict with 1imited computer access may wish to implement the project in a lab or smail group setting with fewer
ctations.

"nﬂnﬂﬂ' requu’ements Start-up costs are largely dependent on the availability of computer hardware.
Various hardware configurations and on-going costs associated are available
from the project, ranging from $3 per student (based on 300 students) to $143.

seruvices ﬂvﬂl,ub’e Awareness materials are available upon request. Visitors are welcome at the project
site by appointment. Project staff are available to attend awareness and training
sessions out of state (costs to be negotiated). Implementation and follow-up services are available to adopters
(costs to be negotiated).

conta‘t Jack DeTalvo, District Supervisor of Instruction; Utilizing Computers in the Teaching of Secondary
Mathematics; Asbury Park Board of Education; 1506 Park Avenue; Asbury Park, NJ 07712, (201)
774-0888.

Developmental Funding: USOE ESEA Title IV-C JORP No. 82-17 Approved: 4/29/82
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SECTION A~12: GIFTED AND TALENTED/HEALTH/PHYSICAL EDUCATION/SPECIAL INTERESTS*

COMPUTERONICS: Gifted Child Project -- Florida .

CRITICAL ANALYSIS AND THINKING SKILLS (CATS) -- Utah . . .

EVERY CHILD A WINNER With Movement Education -- Georgia. .

HAVE A HEALTHY HEART -- Washington . . « « « .+ .
INDIVIDUAZ, PROGRESS PROGRAM ~- Washington. . . .
INSTITUTE FOR CREATIVE EDUCATION -- New Jersey .
KIDS KITS (Kids Interest Discovery Studies Kits)
MUSCOGEE HEALTH PROJECT (Health Through Science)

OMBUDSMAN -- North Carolina. . + +. ¢ o ¢ ¢ o o &

. * 0 e

-~ Colorado

~- Georgia.

.

PEOPEL: Physical Education Opportunity Program for Exceptional-haadicapped

Learners —- ArizoNa. o« « o« o o o o o o o o o o

SCHOOL HEALTH CURRICULUM PROJECT (SHCP) —-- California. . .

SEQUENTIAL PHYSICAL EDUCATION REFORM: The M-5 Project -- North Carolina.

TALENTS UNLIMITED -- Alabama . « « « « o o o o o

*See Sectional Cross-Reference Index, p. D-9, for related programs.
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PRO]ECT COMPUTERONICS: Gifted Child Project . - ;

A course in programming, problem solving, and computer literacy.

tﬂfgel ﬂudmnce Approved by JORP for gifted and high-achieving students in grades 6 and 7. This -program

has been used in other settings with gifted and high-achieving students in grades 5 and
8 and with students of a wide range of abilities in grades 5-8, but no evidence of effectiveness has been submit-
ted to or approved by the Panel.

destﬂpﬂon Computeronics is a 35-40-hour course in programming, problem solving, and computer literacy.
The project was developed to meet an identified need for problem solving materials for gifted

and high-achieving middle school Students. A survey by the National Council of Teachers of Mathematics to deter-

mine priorities for school mathematics for the 1980s showed that problem solving received the highest ranking

for curriculum emphasis. In addition, 90% felt that problem solving should place emphasis on the use of com-

puters. The increased availability of microcomputers in homes and schools has made it imperative that educators

find ways to maximize their use in the classroom for all students as well as the gifted and talented.

Computeronics provides students an opportunity to: learn a simple programming language; use computers to solve
problems; and see the ways that computers affect their lives. The course consists of two units. “Computers in
Society" conveys information about the history of computers, their present and future uses, and computer-related
careers. The student text, which employs a magazine format, includes articles, photos, ads, and a glossary. Be-
cause of the rapid change in technology this unit is easily augmented through inclusion of current magazine and
newspaper materials., “Problem Solving with Computers" teaches students to program using the BASIC computer lang-
uage. Students use their programming skills in solving word problems. This unit uses a combination of paper and
pencil and hands-on activities. This combination allows as many a 10 students to- work with a single computer. .The
materials are not hardware specific and can be easily adapted to a variety of delivery systems.

Both units use a mastery learning approach: each unit objective must be mastered before a student moves on to the

next. The management system built into student lesson books, activities, and'mastery answer book al'~ws students
to move at their own pace. Suggestions for teachers are included in the teacher's guides which include both fa-
cilitative and directive classroom organization.

w,denfe Of eﬂettmeness The nonequivalent control group design was used to evaluate the Computer-

onics course on fifth- through eighth-grade high achieving and gifted stu-
dents. Pre and posttests were administered to the experimental and control groups. The Computeronics Criterion
Referenced Test (CCRT) with KR-20 reliability of .90 (n=898) was used to assess student knowledge of computers
and BASIC programming. The data was analyzed with an analysis of covariance which statistically adjusts for the
difference in the experimental and control group pretest means.

lmp'ementﬂﬂon requn'ements Adopting teachers need teacher materials and two days of training.

Students need course materials and access to a computer. The program
has been implemented successfully with Apple, Atari, Commodore Pet, Ohio Scientific Instruments, Radio Shack
microcomputers, and with computer terminals. Training costs for the project will depend upon a number of factors
such as time and location, and should be negotiated with the project staff.

ﬂnﬂnﬂﬂ’ requu’tments “Computers in Society" materials include a Teacher Guide for $7.25; Student

Lesson Book, $3.50; Activity Packet, $1.26; Parent Report Pad, $1.85 (one per
class); and Mastery Record Pad, $65 (one per class). "Problem Solving with Computers* materials include the
Teacher Guide, $117; Student Lesson Book, $4.95; Activity Packet, $2.40; Sidetrips, $3.25 (one for every fuur
students); Parent Report Pad, $3 (one per class); and Mastery Record Pad, 45¢ (one per class). The Teackers's
Test Manual, $2.95; Student's Test Packet, 60¢; and Mastery Answer Book, $3.50 (one for every four students) are
used for both units.

services aUﬂl’ﬂble Visitors are welcome by appointment at the project site and designated demonstration

sites. Project staff is limited, but efforts wiil be made to attend awareness meet-
ings. Training is conducted based upon written request of interested adopters. Training sessions can accomodate
25-30 participants. A major effort is being made to provide certified trainers in a number of locations to expi-
dite cost effective program implementation. Cost for training should be negotiated with the project office.
Information on materials and training can be obtained by contacting the project office.

t()[]t(]ct Pristen Bird, Director; COMPUTERONICS; Leon County School Board; 925-A Miccosukee Rd.; Tallahassee,
FL 32304, (904) 487-1520,

Developmental Funding: USOE ESEA Title IV-C JDRP No. 80-39 Approved: 12/23/80
115

A-12.3




Q

ERIC

Aruitoxt provided by Eic:

PROJECT crimica ANALYSIS AND THINKING SKILLS (CATS)

A program offering students a sound, systematic, and pract{cal way of making more rational
decisions, constructively criticizing positions taken by others, and identifying and solving
problems.

target aUd,ente Approved by JDRP as a high school program for students of average abilities. This
. program has been used in other settings for junior high and elementary grades, but no
evidence of effectiveness has been submitted to or approved by the Panel.

dest"p“on With practice, students learn a systematic way of analyzing issues by applying a six-step

procedure. The six-step procedure is based on four RULES FOR GOOD CRITICAL THINKING. These
rules are PRECISE DEFINITION, RELEVANCE, SOURCE CREDIBILITY, and WIDE RANGE. The six steps are: STEP 1.
Specify the parts of the proposed policy, law, action, etc., which is at issue and define any unclear words or
phrases. STEP 2. Determine the appropriate areas of concern for the issue. The major areas of concern which
the ctudents are required to use are based on traditional concepts related to the origin and development of the
United States. These major areas include: ECONOMIC (productivity, incentive, inflation, balanced budget, etc.),
FREEDOM (freedom of choice, maintaining personal freedom), SAFETY (national defense, public safety), and LEGAL
(obeying the law, obeying the Constitution). STEP 3. Obtain predicted consequences; both good and bad, for
each of the areas of concern identified in STEP 2 and any other identified areas. STEP 4. Identify the most
important good and bad predicted consequences (from Step 3). STEP 5. Assess the sources of each predicted
consequence (identified in Step 4) for credibility. STEP 6. Make a decision by weighing the good side against
the bad side and check this decision for consistency with the confidence ratings obtained in Step 5.

Many teachers and administrators have formed a semester-long course in Critical Thinking. However, there is no
need to form a separate course for CATS because the program is typically integrated into existing courses and pro-
grams such as history, literature, American government, speech, debate, economics, and gifted and talented programs.

When CATS is used in existing classes, students learn course content in more depth and learn how to apply an
analysis procedure to issues, a procedure they can use the rest of their lives. Students learn how to focus
their thinking so that they can reason things through more systematically and thoroughly. Students learn how
to critically read and thus can avoid being unduly influenced by media bias. Students learn how to format and
write concise, to-the-point essays and reports. Students learn how to apply principles of private enterprise
to economic policy issues.

widence Of eﬂectiueness A field test conducted in 1974-75 in urban-suburiin areas of Salt Lake

City, Utah, used a pre/post, control-group design. Program students made
significant gains on a measure of critical thinking ability; controls did not. Also, program students were
rated significantly higher on in-class -research papers, as judged by independent experts.

lmplementaﬂon requ,remeﬂts Teachers receive training in a one- to two-day workshop. Those trained
at the workshop implement the program's essential elements for at

least one semester (approximately 20 weeks) and provide data on the implementation to CATS. Follow-up by mail,

phone, or onsite (optional) is provided approximately 20 weeks after beginning implementation. No special equip-

ment or facilities are required.

ﬂnﬂnaﬂ, requ,rements Costs for initial training include: trainer, $200 per day; travel and

per diem, actual expenses; workshop materials, $30 which includes the
CATS Instructional Package, MAKING RATIONAL DECISIONS. The Package consists of a book and 11 manuals
showing how to implement CATS in the classroom.

seruices aua,’ab’e Awareness materials are available at no cost. Visitors are welcome at project
site by appointment. Project staff are available to attend out-of-state awareness

meetings (costs to be negotiated). Training is conducted only at adopter site (except in rare instances; costs

to be negotiated). Implementation and follow-up services are available to adopters (costs to be negotiated).

contact Terry P. Applegate, or W. Keith Evans; UURI; Research Park; 420 Chipeta Way, Suite 170; Salt Lake
City, UT 84108. (80T) 581-6738 or 277-7395.

Developmental Funding: USOF ESEA Title III . JDRP No. 77-106 Approved: 1/11/77
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PRO]EC‘,’ EVERY CHILD ‘A WINNER With Movement Education

An individualized movement education program providing mainstreaming and success experiences
for all children regardless of physical or mental ability.

tdrget aud,'ence Approved by JDRP for students grades K-6.

desc"'pt.‘on The program design provides developmental movement experiences for children centered on themes
of space awareness, body awareness, quality of body movement, and relationships, These

themes are taught through creative games, creative dance, and educational gymnastics. Competition is found in

the program only when child-designed, The project slogan, “Every Child A Winner,” finds expression through

the discovery Tearning approach to teaching movement. Students are encouraged to reach their personal potential,

and "winning" occurs as each child does his or her best,

Every Child A Winner -~ Lesson Plans includes 31 behaviorally stated objectives, with lesson plans written to
enabTe teachers to meet these objectives. Training is designed to help classroom teachers and physical educa-
tors implement the lessons. The lessons are designed to enhance the child's self-concept, to improve academic
skills, and to improve physical fitness and motor skills,

Phase I Training (three days) includes an dccountability model for program implementation, teaching techniques
for Every Child A Winner movement lessons, and sessions on public relations related to successful implementation
of the program. Phase II Training (two-day continuation) provides detailed information on refining students'
movement skills and assistance in implementation in the upper grades, -

The program should be implemented first in K-3, with a plan for expanding to K-6.

eUidente Of eﬂectiueness Evaluation was conducted on students grades 1-6 over a three-year

period. Pre- and posttesting on a random sample included the Washington
State Fitness Test, AAHPER Fitness Test, Minnesota Motor Skills Test, California Inventory of Personality, and
the SRA Math and Reading Test. The data showed improvement in all areas, physical fitness and motor skill
levels being elevated significantly (p < .05). B

Imp,ementﬂuon reqmrements Program can be conducted by classrocm teachers and/or physical

educators. Pupil-teacher ratio 1:3¢. Five-day training {s essen-
tial, with a plan for additional inservice at the adopter site, Facilities needed are a multipurpose room or
indoor area large enough for participation, as well as outdoor space to conduct movement lessons. Schedule of
3¢ minutes per day, five days per week. Equipment for each child beginning at kindergarten or k-3 f~om list
supplied by project. Training materials and resource books are required. A signed agreement between the
project director and adopter is required.

ﬂnanﬂa’ requ,rements Training materials: one copy per training participant, Every Child A

Winner . . . A Practical Approach to Movement Education, $10 each.
Resource book 1ist and equipment 1ist suppTied by project. Costs vary depending on the number of students
involved.

Seruices aval,ab,e Awareness materials are available at shared cost. Visitors are welcome by appoint-
ment at project site and additional demonstration sites in home state and out of

state. Project staff are available to attend out-of-state awareness meetings (costs to be negotiated).

Training is conducted at project site (costs to be negotiated). Training is also available at adopter site

(costs to be negotiated). Implementation and follow-up services are available to adopters (costs to be

negotiated).

Martha F. Owens; Every Child A Winner; Irwin County Schools; Box 141; Ocilla, GA 31774.
contact (912) 468-7098. " ’ e ’

Developmental Funding: USOE ESEA Title III JDRP No. 74-60 Approved: 6/6/74
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w'dence Of eﬂecuuen”s An experimental versus control group pre/posttest design was used to deter-

PRO[[CT HAVE A HEALTHY HEART

A heart health curriculum and aerobic fitness program for regular classroom, physical educa-
tion, science, and health teachers and their students. '

tm'get aUdlenCC Approved by JDkP for students in grades 4-6. Evidence of effectivensss for this program

in grades 7-8 has been submitted to but not approved by the Panel.

descrlpﬂon There is evidence to suggest that several factors associated with heart disease are related

to habits acquired in childhood. The develapers of this three-month program assume that
educating children about such relationships and teaching them health-promoting habits have great potential for
reducing the impact of heart disease. Conducted either within the regular classroom or as part of a physical
education or health period, this supplementa’ health course consists of separate fitness and 1ifestyle units,
each with its own set of student materials. Developed in cooperation with sports medicine physicians and members
of the American Heart Association's Heart, Health, and the Young Committee, the Fitness Book (third-grade read-
ability level) contains information on setting up and maintaining a personal aerobic fitness program. Developed
in cooperation with cardiologists, biomedical researchers, and dieticians, the Lifestyle Booklet {fourth-grade
readability level) conveys information on the effects of smoking, overweight, stress, heredity, exercise, choles-
terol, and hypertension on heart disease. Skillpaks containing mazes, puzzles, word scrambles, quizzes, and
other activities reinforce concepts taught in the two student booklets. Student materials are used in the class-
room for approximately 30 minutes two or three times a week. Students also participate in an aerobic fitness
program. (No medical release was required for participating students at the project site. Local physicians
determined that students healthy enough to take part in school physical education program activities could partic-
ipate without risk.) They perform aerobic exercise at their target rate for approximately 20 minutes three times
a week. Teachers supervise and participate in all student activities. Project-developed teacher materials
include a teacher's manual, a fitness program kit, four videotapes, and resource/enrichment packets.

mine program effectiveness. Experimental group gains were significant at the
p <.001 level while control group gains were not statistically significant. :

lmp,ementaﬂon requn’ements HAVE A HEALTHY HEART can be implemented in regular classrooms, science

or health classes, physical education programs, or a combination of all
of the above. No special materials are required. Participants should come to the workshop prepared to do aerobic
dance, dissect beef hearts, and make smoking machines. Running shoes should also be warn.

ﬂnunﬂﬂ, requ‘rements The cost for a one-day training workshop and required materials is $125 per
participant. Materials include the following: An implementation manual,

Fitness and Lifestyle tests, beef heart dissection packet, smoking machine packet, relaxation packet, Fitness

Booklet, Lifestyle Booklet, student booklet skillpaks, sweatbands, Heart decal, HHH button, and an HHH t-shirt.

seruvices uuu"ﬂb,e Awareness materials are available at no cost. A color awareness videotape is avail-

able on loan. Training is usually conducted at a regional site. Follow-up services
are available. .

contact Sherry Avena; Have a Healthy Heart; 4095 173rd Place, S.E.; Bellevue, WA 98008. (206) 746-0331. ‘

Developmental Funding: USOE ESEA Title IV-C JORP No. 8038 Approved: 12/9/80
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PROJECT  IN0IVIDUAL PROGRESS PROGRAM

A complete academic program for gifted students.

tm'gel awlem Approved by JDRP for students in grades 2-5 who show such an accelerated rate of aca-

demic/intellectual growth that their needs cannot be met with grade level teaching and
materials.

dtSﬂ'lptlon The IPP is a curriculum model for gifted students in grades 2-5 who are in the top two percent
as measured by academic/intellectual tests. The program accelerates students through a basic
skills core curriculum at a level commensurate with their own ability. This curriculum integrates all disciplines

under the "umbrella" of the social studies, and crosses all age and grade levels. A theme is applied to the cur-
riculum, which rotates every three years.

Six manuals have been developed for use with the program: one for a general program description; three for curri-
culum -- one for each year of the cycle; one describing the use of affective measures in the program; and one as a

specific tool for staff using the model. Within these manuals are 1ists of all texts used and additional curri-
culum employed by the staff.

Through standardized achievement and intellectual test scores, students are identified for inclusion in the pro-
gram. When they enter the program, they are diagnosed for level of proficiency in the areas of reading/language
arts and mathematics. Once students have been tested for individual levels of competency, they are grouped for
instruction within each classroom according to the appropriate level, resulting in multiage/multigrade groupings.
Diagnosis is continued by testing at intervals throughout the year in order to monitor mastery of basic skills and
ascertain strengths and weaknesses. Scheduling is arranged so that students may move between classrooms in order
to work with their intellectual peers in each academic area. In addition, an enrichment component, which focuses
on foreign language, art, the media, folk dance, and computer basics, operates on a six-week rotating schedule.

Management tools help teachers maintain student schedules and teach the students how to manage their independence
and time. In addition to academic achievement, it is expected that each child will complete independent projects
in areas of interest. A fairly structured format is provided for the younger grades, while the older students
have a more open-ended structure. The community functions as a primary resource for all of the disciplines;
resources are efther brought into the classroom or students are taken out into the field. Considerable attention

is also given to social/emotional growth. Activities in interpersonal skills, self-awareness, and communications
are part of the curriculum manuals.

W’d’nu Of eﬂettweness For pretesting, both treatment and control students were given three sub-

tests from an above-level form of the California Achievement Test-Reading,
Language and Math. These tests are normally appropriate for students one to two-and-a-half years above the actual
grade level of the students. Over all four grades, the treatment group peiformed significantly better than the
control on each of the subtests. Project students progressed in terms of test performance as much as the norms
indicate is appropriate for older students. Comparisons of each grade's subtests revealed that project students
maintained or exceeded their relative position within the above-level group.

lmp,’mentauaﬂ reql"remeﬂts The Individual Progress Program can be adopted by one or more class-

rooms in a district. Implementation of the IPP involves a three-
to six-day workshop for the adopting district staff, workshop length depending on the knowledge base of the
adopting team. Consultants can also assist staff with planning and adaptation of their existing curriculum
materials to the IPP model. Each adopting district will be required to give pre- and post- above-level standar-

dized achievement tests to monitor the success of the implementation. The assessment will be conducted by the
IPP staff.

ﬂﬂanﬂa, requu’emeﬂts The manuals are designed to provide the program model, including assessment,

scheduling, curriculum outlines, and samples of lesson plans and units. The
staff and classroom costs are baseline and the textual and resource materials specified by the district are uti-
lized within the classroom. Thus, the need for additional materials is reduced. First year cost is $5,465; re-
curring year cost is $1,704. Should a Tonger workshop be desired, the fee becomes negotiable based on a per
person flat rate.

Sseruvices ﬂuu"ﬂb,e Visitors are welcome at demonstration site by appointment. Project staff are avail-
’ ’ able for awareness sessions (costs to be sharedg and training sessions (costs are
negotiable). A one-day follow-up is required and would be negotiated into the cost of the training session.

contact Barbara Norsen; Individual Progress Program; Seattle Public Schools; 815 Fourth Avenue North,
Seattle, WA 98109, (206) 587-4368 or -5050.

Developmental Funding: USOE ESEA Title IV-C JDRP No. g2.15 Approved: s5/12/82
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PROIICT INSTITUTE FOR .CREATIVE EDUCATION o ) T

A sequentially ordered curriculum that teaches a creative problem-solving process using
tasks linked to a wide variety of subject areas.

tﬂrget audience Approved by JORP for heterogeneously grouped, whole classroom use, grades 4-6.

L3 Ll
dmnpﬂon Institute for Creative Education activity is based on the belief that creative problem solving
is essential to a quality learning experience. The project-developed curriculum teaches a
process that helps students develop abilities to solve current and future problems. Creativity is considered
a thinking activity that results in an original solution to a problem or situation. The project's goal has
been to develop students' abilities to respond creatively to problems or tasks with fluent, flexible, original,
and elaborate answers.

Unique to this program are the sequentially ordered activities or lessons that teach the process of creative

problem solving in an order clearly understandable by students and teachers. The students become decision
makers and the teacher facilitates their thinking.

Another feature of tiis program is a two-day teacher training component. During this training (for an estimated
audience of 25), teachers learn the format of the curriculum and the basic elements contributing to reinforcement,
consciousness raising, and productive thinking (actual tasks to be performed). Following training, teachers are
given the curriculum and asked to use the program lessons or activities once a week. Teachers are directed to

use the lessons in sequence so .that students will easily understand the process, ultimately.reaching the higher-
level activities in which problems or tasks are more complicated. These higher-level activities are linked to
academic principles and require that students create new or unique solutions that work; a finished product is also
a requirement of higher-level activities.

The Institute for Creative Education has prepared several manuals to help adopters. These include an evaluation
manual to help adopters and an administrative manual with the necessary information for smooth implementation
and project management. The Institute staff are available for consultations, follow-up activities, and new
lesson development. Costs can be negotiated.

wldenu 0’ eﬂeﬂﬂueness similar treatment and control groups were pre- and posttested with the

Torrance Test of Creative Thinking, figural forms A and B. The creative
thinking abilities of project students in grades 4-6 improved significantly above the .05 level. A full report
is available from the project.

* Ll * .

The Institute curricu}jum can be implemented in schools of any size
'mp'ementa"on requ'rements and composition provided that teachers are trained in Institute
concepts. It can be used by whole classrooms or cross-grade groupings and in large- and small-group settings.
A group of 25 teachers is ideal for training (two days). The entire adopting staff should attend a one and
one-half hour awareness session before training. An administrator or project coordinator should be trained with
the teachers so that proper follow-up activities can be carried out. The only materials required (for curric-
ulum and project administration) are supplied at cost, approximately $50 per teacher for curriculum, $15 for train-
{ng manual.

» [ 3 Ll
ﬂ anﬂa' requmiremen Teacher training is the main expense. One Institute staff member will ad-

n q ts minister two days of training. If done on release time, the cost of substitutes
must be met'by the adopter. No additional staff or equipment are needed. Minimum upkeep (involving only such
consumables as paper, pencils, craft materials, wood, etc.) is neaded after initial implementation.

seroices ﬂu‘"’abh Awareness materials are available at no cost. Visitors are welcome anytime by

: appointment at project site and additional demonstration sites in home state and
out of state. Project staff are available to attend out-of-state awareness meetings (costs to be negotiated).
Training is conducted at project site (all expenses must be paid, including consultation fee to be negotiated;
cost of materials, $60-$65 per teacher; plus trainer stipend). Training is also available at adopter site (all
expenses must be paid). Implementation and follow-up services are available to adopters (travel and per diem
must be paid). These services are highly recommended for quality adoptions.

‘onta‘t Ms. Verne Ke'ly, Director; Institute for Creative Education; Educational Improvement Center --
South; Box 209; Route 4, Delsea Dr.; Sewell, NJ 08080. (609) 228-6000.

Developmental Funding: USOE ESEA Title IV-C JDRP No. 79-22 Approved: 7/11/79
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PROJECT KIDS KITS (Kids _I_ntreresrt Biscovery §_tud1és Kits)

A program to generate active, self-directed learning on topics of student interest using
organized sets of multimedia materials.

tarytt HUd'en‘e JDRP-approved for students .of all abilities, grades 1-6.

desﬂ',ptlon KIDS KITS is a multimedia approach to gifted and talented education, special educaticn, regular

classroom instruction, and learning center /ctivities. Based on a school-wide survey of stu-
dent interest, kits such as Indians, Astronomy, and the Human Body are compiled by the 1ibrary media staff and
teachers. Kits contain books, fiimstrips, tapes, models, study prints, etc., suitable for all grade levels, &
variety of learning modalities, and a range of abilities. Through immediate hands-on experience with many kinds
of materials, students become involved in reading, writing, listening, viewing, research, and discussion/sharing,
Independent learning is promoted when students ask and answer questions on topics of interest to them. Structured
activities can be guided by 1ibrary staff or teachers. Individuals, pairs of students, and small or large groups
can use the kits in the library media -enter or in the classroom. Following kits use, students create products
such as study prints, transparencies, tapes, models, photographs, or filmstrips, which can be added to the kits.
Students are encouraged to share their learning with families, classmates, teachers, and students from other
classes through product displays, presentations, and informal discussions.

wldente Of eﬂe‘t"’enﬁs Interview data collected at the developmental site and at two adoption sites

(one rural and one suburban) indicated that with kits usage, students demon-
strate: (a) greater specificity, complexity, and multiplicity in their descriptions of the purpose of their
learning activities; (b) more awareness and use of learning resources; and (c) a greater number of applications
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