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ABSTRACT
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documentation of the actual practice of acquired teaching skills; and
studies which investigate the kinds of teachers produced by
particular programs, differences in outcomes of various programs, and
the impact of adjunct versus full-time faculty teaching professional
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This literature review examines studies that compare teacher education
programs. Literature was sought from the Educational Index, Current Index to

Journals in Education, Resources in Education, Educational Resources Information
Center, Statistical Reference Index, and Government Documents. Studies in this

review evaluated and compared teacher education programs or reviewed studies
which compared programs. This review examines teacher education programs vs.
other programs, specific competencies associated with teacher education programs,
program effects on students, and comparisons of traditional and alternative teacher
education programs.

Few people agree entirely on what teachers should know or what they should
teach. Therefore, it is not surprising that a uniform curriculum for teacher education

does not exist and is, instead, a highly debated academic, social, and politcal issue
(Lilly, 1992). Several researchers (Scannell, 1987; Barnes, 1989; Good lad, 1990;
Kennedy, 1991; Olson, 1991) identified factors contributing to the lack of agreement
on teacher education: the phenomenal increase in what teachers are required to

know, changing societal expectations of teachers and schools, changing perceptions
of teaching and learning, difficulty in identifying and clarifying the concept of teacher

education, and the economic and planning considerations of adding additional time
and coursework to current teacher education programs

.

This lack of agreement was and continues to be the catalyst for generating

interest in the formal evaluation of teacher education programs and research covering
a multitude of other iesues related to education. According to Galluzzo and Craig
(1990), interest in program evaluation began to surface in the 1970's with the
publication of An Illustrated Model for the Evaluation of Teacher Education Graduates
(Sandefur,1970).

Since then, there have been other model studies published which

fazilitate program evaluation such as The Ohio State University Documentation and
Monitoring System for NCATE Accreditation and State Department Program Approval
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(Loadman, Jahnke, &.Zimpher, 1983) and A Study Package for Examining and
Tracking Changes in Teachers' Knowledge (Kennedy, Ball, McDiarmid, &
Schmidt,1991).

Cruickshank and Cruz (1989) reported the following three major trends in
teacher education based on Teacher Education Reports from 1986 to 1988: (a)
Classroom teachers were becoming more involved in the advisement and
governance
of teacher education, (b) there was a movement towards improving teacher
education

programs, and (c) there was a movement towards improving the teaching force. These

trends suggest that the need for evaluating and comparing teacher education
programs is recognized by the public and the educational establishment.

Teacher Education Programs vs_ Other Programs
One approach to evaluating teacher education programs has been to
compare
various teacher education programs with each other or with other fields
to determine
trends and tendencies as well as differences. Buttery, Haberman, and Houston

(1990)

conducted a national survey of 944 Association of Teacher Educators (ATE) members
to determine what aspects of teacher education programs those professionals

deemed

as needing reform. The items ranked highest in importance were the need for
mentoring of first-year teachers, better conditions in the public schools, more

preparation for teaching in multicultural environments, evaluation of students entering
teacher admission progams, and testing requirements for certication.
Galluzzo and Arends(1989) and Ishler (1984) conducted nation-wide surveys of
various institutions to compare the admission and graduation standards of teacher
education programs with those of other fields and found that they were comparable.

Although the studies found that the grade point averages (GPA's) and -standardized
test scores of teacher education students were similar with other students, these
studies did not take into account the extent to which departments of education
and
other academic departments grant exceptions to admission and
graduation standards.

5
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Based on studiessoonducted in 1967-1979, Hodges and Nash (1982) found that the

reading and writing skills of education students as well as other students had been

declining over the years. The authors suggest Teeter emphasis on reading and
writing skills in education coursework and competency testing before issuing teaching
certificates.

A study of certification requirements for special education by Chapey,
Pyszkowski, and Trimarco (1985) found a large variation in special education
programs and that special education programs received only sporadic attention with
respect to consistency and evaluation. The authors suggested creating task forces to
evaluate certification and training requirements in special education programs, more
efforts towards uniformity and cooperation between states, and the development of
models of teacher training.

Competencies Associated with Teacher Education Programs
Another approach to program evaluation has been to compare how different
programs prepare teachers for specific competencies. A study by Jones (1987)
included 456 post-secondary institutions in 27 states. She found that teachers were
generally not prepared to teach in rural settings.

Although the respondents expressed

that there was a need for coursework in rural education, the majority of respondents

reported that no time was allocated specifically for rural preservice preparation. The
data from this study suggest that further research should be done in the area of rural

education and that teacher education programs should be modified to include
coursework in rural education.

Considering the increasing number of students who are being mainstreamed,
Reiff, Evans, and Cass (1991) conducted a study to determine how well general

education teachers were prepared to teach handicapped students. Of the 50 states
surveyed, 48 responded; and it was found that 14 states did not require any special

education courses, but the remaining 37 states did require varying amounts of special

6
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education coursework. From 1974 to 1984 there
was an increase in the number of
states requiring preservice training to teach students
with disabilities, and the trend
appeared to indicate that additional states would be
requiring special education
training in the future. However, Reiff et al. (1991)
suggest that before sweeping
reforms and regulations were put into effect, further
research needs to be done to
determine the extent to which classroom teachers
should be responsible for the
education of exceptional students and the amount
of preparation they will need to fulfill
that responsibility.

Program Effects on Students
Some studies evaluated the effects various
aspects of teacher education have
on education students. Munby and Russell (1993)
investigated the role experience
played in developing the ability to teach, and
Nortman (1991) studied the effect
student teaching had on student attitudes. A
paper by Wideen, Mayer-Smith, & Moon
(1993) reviews a number of studies dealing with
the effects of certain aspects of
teacher education such as microteaching, internships,
methods courses, practicums
and education psychology courses. Each study evaluated
one or two aspects of
particular programs; however, none compared
entire programs.

A publication list of studies by the National
Center for Research on Teacher
Learning (NCRTL) (1993) revealed numerous
studies of teacher education. However,
none of them compared entire programs but focused, instead,
on individual aspects of
programs, teacher attitudes, and philosophies of teacher
education.

Traditional and Alternative Teacher Education
Programs
Due to teacher shortages and the call for reform,
there has been a plethora of
alternative teacher education programs, and accompanying
studies have been
conducted to evaluate and compare entire
teacher education programs. T:aditional,
four-year teacher education programs have been compared
with extended/five-year,
alternative certification, internship, and
emergency permit programs. Young, Sand lin,
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and Karge (1991 'Studied the differences between 24 beginning teachers who
recently graduated from a traditional training program in California and 23 intern
teachers. A written survey, classroom observations, follow-up telephone calls, and a
follow-up survey on teacher concerns were used to determine the differences in

developmental processes between the interns and traditionally trained teachers. The
results of the initial survey, which assessed teacher satisfaction and determined
sources of support, were that interns and beginning teachers had basically the same
level of teaching satisfaction, but the interns reported more satisfaction with the level of
support they received. Classroom observations showed that beginning teachers

achieved a higher level of on-task activity than interns. Telephone interviews
determined that all participants felt they had a successful first year of teaching, but the

beginning teachers expressed a higher level of confidence and sense of
accomplishment than did the interns. The follow-up survey revealed that the interns
were concerned with themselves and teaching duties, while beginning teachers were
concerned with how to be successful with their students. The implication was that the
beginning teachers were further along in their development as teachers than the
interns. Young et al. (1991) was concerned with the fact the initial findings showed

that interns lag behind beginning teachers in their development.

However, the study

will follow the interns for five years in order to fully evaluate the effectiveness and
viability of the internship program.
Etheridge, Butler. Etheridge, and James (1988) studied students' involvement in

teaching activities during field experiences and the effects various programs had on
students' views of student teaching and school-related components. The programs
studied were a four-year traditional program with 10 to 12 weeks of student teaching,

MAT program with a nine-month phased internship, and a graduate level internship
program with a nine-month immersion internship. Data collection methods included
ethnographic interviews and observations and the Teacher Induction Inventory (TII). It
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was found that the:three groups did not differ in levels of involvement in instructional
activities such as recordkeeping, preparation, and implementation.
three groups differed significantly in non-instructional activities.

However, the

Students in the

traditional program and phased intership program reported higher involvement in
observations of classroom instruction and non-instructional activities, while immersion
interns reported higher levels of participation in parent conferences and school
meetings.

Immersion interns reported higher levels of tension in their experience than

did the traditional students; and phased interns and traditional students generally had
a more positive view of their teachers, students, and school than the interns. These
findings suggest that the differences in age, levels of socialization within the programs,
and the varying lengths of the programs might be responsible for the differences in the
students' views.
Several other studies (Boser, Wiley, & Pettibone,1986; Etheridge, Franceshine,
& Barnette,1988; Arch, 1989; Hawk & Schmidt, 1989; Brown, Edington, Spencer, &
Tinafero,1989; Guyton, Fox, & Sisk,1991; Hines, Hall, Motika, & Fry,1993) compared

alternative teacher preparation programs with traditional programs based on surveys
or various combinations of surveys and interviews and observations. These studies
found that the students trained in alternate and extended certification programs
generally performed as well or better than traditionally trained teachers on
coursework, certification tests and classroom performance.

However, longitudial

studies were recommended to determine if differences in knowledge or performance

appear over time. Howey and Zimpher (1986) and Gallegos (1981) expressed
concern over the cost and planning involved in alternative certification and extended
programs. Most alternative programs enroll small numbers of students, and as Hines
et al. (1993) suggest, internship programs are probably not suited to train large
numbers of teachers. The need to determine why programs attract different kinds of
students and to document the development of skills are important in determining the
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circumstances under which various programs should be used (Arch, 1989; Cyphert &
Ryan, 1984).

Conclusion
Based on the small number of studies comparing teacher education programs
and the youth of research on teacher education in general, further comparisons

between various types of teacher education programs are warranted. Of the 34
studies reviewed, only a few included observations of the participants, so most of the
research was based on questionnaires. Future research should include a greater

emphasis on observation of the participants and documentation of the actual practice
of acquired teaching skills. Other areas of teacher education which merit further

attention are studies which investigate the kinds of teachers produced by particular
programs, the differences in outcomes of various programs, and the impact of adjuct
versus full-time faculty teaching professional courses.
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trained teachers
The alternative program is costly:
further study needed to determine if
efficient on a large scale

FIndin9s/Suggestions

Author(s)

Methodology

METHODOLOGY AND FINDINGS OF STUDIES

Survey

Survey

Ishler, R.E., 1984

Jones, B.J., 1987

3 4,

Literature review

Howey, K., & Zimpher, N., 1986

Hines, C., Hall, B., Motika, R., & Fry, B., Interviews, surveys, observations
based on Florida Performance
1993
Measurement SYstem (FPMS), test
scores on Florida Teacher
Certification Examination (FTCE), and
ortfolios
Literature
review
Hodges, V.P., & Nash, A.M., 1982

TABLE 2:

ed.

Teachers are not prepared to teach in
rural settings Need coursework in
rural ed. and further research in rural

The alternate teacher preparation
progam was unable to provide
adequate university- based
supervision, had limited funding, is
not viable option for training large
numbers of teachers.
Potential teachers had poor reading
and writing skills and resisted teacher
testing: college students in general
resisted writing Emphasize reading
and writing skills in TE curriculum and
test before certifyin
Questions to consider are how to
attract candidate for extended
programs, how not to discriminate
against minorities and low income
students, and what form of
accountability to match professional
teacher training and status.
Teacher education students score and
perform equally as well or higher than
students in other programs.

Findings/Suggestions

Author(s)

34

Munby, H. & Russell, T., 1993

Loadman, W., Jahnke, J., & Zimpher,
N., 1983

Lilly, M.S., 1992

Findings/Suggestions

Coursework was irrelevant, learning
restricted by cooperating teachers and
supervisors -Prior beliefs interfere with
learning from experience -Students
don't recognize authority of their own
experiences -Use research on teacher
education in teacher education:
metaphor, life histories, narratives and
journals

Tape recorded student comments

3

-Teacher licensure and program
approval are largely socio-political
events -Need to use research more in
policy making, need further research
-Need to document effects of
programs -Need cooperation between
educators and policy makers -Models
of accountability will become more
outcome than process-driven.
Model for evaluating teacher
education programs

Study guide for evaluation of change
in teacher knowledge

Literature review

Methodology

METHODOLOGY AND FINDINGS OF STUDIES

Kennedy, M., Ball, D., McDiarmid, G:,
& Schmidt, W., 1991

TABLE 2:

Literature review

Olson, L., 1991

36

Literature Review

Olson, L., 1990

Methodology
Educational Beliefs Inventory (EBI)

Author(s)

METHODOLOGY AND FINDINGS OF STUDIES

Nortman, M.L., 1991

TABLE 2:

.

.

.

-Problems were.
too many state
regs., distrust in teacher education,
politics -Need less prescriptive- more
outcome-based progams -Evaluate
programs on outcomes -Deny
approval of funding to inferior
institutions -Reach agreement on what
teachers should know -Establish a
national system

-There was a difference in attitudes
regarding discipline, affective goals,
and positive feelings towards students
..
-Secondary teacher's were more
traditional than elementary teachers
-Need further study of students
teacher attitudes
-Problems were recruiting and
retaining minorities, old- fashioned
mind sets, lack of clear mission,
incoherent programs, inadequate
funding, lack of content knowledge,
state regulations -Need recruit from
top students, articulate vision,
cooperation between higher ed. and
public schools, wiser spending,
deregulate curriculum, national
NCATE standards

Findings/Suggestions

Literature review

California New Teacher Program
Survey and classroom observations

Wideen, M.R., Mayer-Smith, J.A., &
Moon, B.J., 1993

Young, B., Sandin, R.A., & Karge,
B.D., 1991

33

Literature review

Scannell, D.P., 1987

Methodology
Survey

Author(s)

METHODOLOGY AND FINDINGS OF STUDIES

Reiff, KB., Evans, E.D., & Cass, M.,
1991

TABLE 2:

Findings/Suggestions

39

All states required certfication -14
state had no spec. ed. req. for
elementary ed. 31 states required
intro. to special ed.. 6 states
mentioned competency requirement
but did not require course 'Exposure
to special ed. coursework important
for general ed. but drastic means not
necessary
Rapid expansion of knowledge base
for teachers Teacher education
programs have not evolved to the
extend of other fields Nature of
school and expectations of teachers
have changed drastically 4- year
model cannot give adequate attention
to necessary components of TE -Need
further research in teacher education
Studies address effects of aspects of
teacher education such as
microteaching, internships, methods
courses, practicums and education
psychology courses
Traditionally trained teachers wanted
more help with curriculum and time
management skills Interns wanted
help with classroom mgt. discipline,
special ed. students, and
administrative access and support
Need longitudinal study of interns
and further studies of intern programs

