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ADMINISTRATIVE SUMMARY

Seven Chapter 1 elementary schools in the Jefferson Cluster in Portland Public Schools

invited children who had completed second grade to a language arts summer school in

summer 1992. As part of that program, parents were invited to attend sessions on

strategies and activities that would strengthen their children’s language arts achievement.
. The purpose was to empower parents to actively support their children's learning.

Sessions were conducted at the three summer school sites. The four-week program offered
eight parent sessions, mornings and evenings, plus child care, snacks and light meals. A
Parent Leader led the sessions at each site and was responsible for recruitment plus the
development and delivery of curriculum.

One piece of the evaluation component is base¢ on the extent of parent participation. The
goal to serve thirty parents was met and exceeded; fifty-four parents were served. Those
fifty-four parents represent twenty-two percent of possible members (246 children were
enrolled). Close to half of the fifty-four parents (24) attended regularly, participating in

four or more of the eight sessions. Parents’ participation was a positive indicator of the
success of this program.

The parent sessions were also evaluated on the effects of the sessions as assessed through
interviews with parents. Based on telephone interviews with eighteen parents and home
interviews in late summer and fall with three randomly selected parents, the strongest effect
of the program was that parents were either reading to or with their children more after
the sessions than they were before the sessions. Parents also stated they were spending
time playing more word games with their children. Another positive outcome observed by
the Parent Leaders was the increased link between these parents and the school, a
partnership with the children’s learning as the common ground.

The major recommendation is that the parent component in summer schools continue, with
support for the parents throughout the summer and the regular school year. Other
recommenaations support revisions or continuations of different features of the program.
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' INTRODUCTION

The Jefferson Cluster in Portland Public Schools, Portland, Oregon, conducted a four-week
summer school from June 22 - July 17, 1992, for students who had just completed second
grade and would enter third grade the following fall. The project’s goals were twofold: (1)
strengthen the children’s language arts achievement, and (2) strengthen parents’ support
of their children’s language arts achievement. Children were invited from seven Chapter
1 inner-city schools to attend daily morning sessions. Their parents were invited to attend
two support sessions each week, for a total of eight sessions.

This report evaluates the parent involvement component, which was designed to empower
parents to be active partners in their children’s language arts achievement. The goal was
to help parents develop the skills and interest necessary to guide and support their
children’s language arts learning at home. The key element was to help parents become
actively, rather than passively, involved in their children’s learning.

The evaluation of tie parent component is based on documentation of the program’s
implementation and the extent of parents’ participation in the training and follow-up
activities. Parent sessions at each of the three sites were observed twice, for a total of six
observations. Most observations were for the entire session.

Telephone interviews of eighteen parents who had participated in at least one session plus
home interviews of three selected parents participating in four or more sessions provide
more details on the effects of the program. The three selected parents were interviewed
on two occasions--once in mid-August and later in early November--to document the kind
and extent of their involvement with children’s learning.



PROGRAM DESCRIPTION

The summer school sessions were conducted at three elementary school sites--Beach, Boise-
Eliot, and King-- for beginning third grade children from those schools and four other
geographically adjacent elementary schools--Applegate, Humboldt, Vernon, and Woodlawn.
Sessions were conducted in the mornings Monday through Friday for students, and on
Tuesdays and Thursdays for parents. Parents could choose to attend morning sessions
(9:00am-noon)--which ran concurrently with their children’s classes--or attend sessions in
the evenings from 6:30 - 8:00 pm. There were eight sessions over the four week period.

Parents were notified of the sessions through fliers sent home with their children at the end
of the regular school year and throughout the four weeks of summer school. In addition,
the Parent Leaders telephoned all parents of children enrolled in summer school to invite
them to the parent sessions and to inform them of the program in general. The Leaders
were the primary source for parent recruitment.

At two sites, sessions were conducted in regular classrooms. Although the furniture was
more suited for young children, these two rooms were spacious and private. At one site,
sessions were held in the teacher resource center. Although the furniture was more
comfortable for adults, there were regular interruptions for materials and soda pop. In
addition, this resource center was near the teacher’s restroom and a small roem in which
students received individualized instruction.

Each Parent Leader was responsible for developing her own curriculum. Leaders were
able to plan and coordinate on one planning day, in addition to minimal telephone
contacts. Otherwise, most of the development of curriculum was accomplished by Leaders
independently of each other.

Depending on the needs of the parents in attendance, Leaders developed curriculum units
that enhanced parents’ efiectiveness as active partners in their children’s educational growth
and assisted parents in developing the skilis to support language arts learning in the home.
The lessons, included but were not necessarily limited to, the following topics:

Oral language, reading and writing

Reading books and storytelling

Developing auditory and phonic skills

Basic concepts and thinking activities

Creative activities to develop vocabulary and comprehension



Encouraging writing at home

Family word games and activities

Language arts activities for summertime

Discipline...Or how can I get my kids to do what's right?
My role as a parent at parent ccnferences

Home as a place to study and learn (or Family support of academics)
Your child’s personal safety

Family work habits

Family participation in stimulating activities

Family emphasis on language development

Family academic expectations

Sessions at all three sites were conducted informally. The leaders encouraged discussion,
questions, and participation in activities from the parents. The format generally included
a sharing period in which parents discussed strategies they had used with their children or
problems they had encountered, a presentation by the leader on a specific topic, inieraction
with their children either in the children’s classroom or the parenting room, and a period
of planning for home activities. Snacks were provided plus lunch or a light supper.

Overall, parents appeared to be comfortable at these informal sessions. Leaders modeled
activities and strategies for parents. Parents were encouraged to ask questions about their
own children’s difficulties. Leaders responded to those concerns and often prepared
handouts for the parent to address that particular problem. In general, the scssions
reflected an interactive model that was personal, supportive, and non-judgmental.



EVALUATION OF THE PARENT SESSIONS

ATTENDANCE

All parents of children attending summer school were notified of the parent sessions by
fliers sent home with the children and by a phone call from the Parent Leader. The
primary method of recruitment was the telephone. Approximately two-thirds of the parents
of children attending summer school were contacted by telephone at least twice by the
Parent Leader; half of the parents were phoned three or more times. In addition, home
visits primarily for recruitment were conducted by two of the Leaders; at one site the
Leader made sixteen home visits during the four week period.

On the eight days that sessions were offered, from 21-28 parents attended either a morning
or evening session. The following chart shows the number of parents attending each site
on each date:

NUMBER OF PARENTS ATTENDING

The average attendances for the King, Boise-Eliot, and Beach sites were 8.6, 9.8, and 5.9
respectively, for a total average attendance of eight parents. The higher attendance at both
King and Boise-Eliot is due to the concentrated efforts by the Parent Leaders on
recruitment through telephone contacts and home visits. Additional time was procured for
recruitment when evening sessions were canceled at about mid-point at the Aing site. The
Leader at Beach concentrated efforts on curriculum development, which is reflected in the
lower attendance at that site.
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The following chart shows the number of parents served:

TOTAL NUMBER OF PARENTS SERVED

The goal was to have a total of thirty parents served; the actual number of fifty-four
exceeded that goal. In addition, attendance records showed that mothers were the
predominant members, but that fathers, grandmothers, and a babysitter also participated,
reflecting a broader ontreach than the project may have anticipated.

The following chart shows the number of sessions each parent attended:

NUMBER OF SESSIONS ATTENDED
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This chart shows there were 17 parents who attended only one session; conversely, nine

parents attended all sessions. Close to half of the parents (24) attended at least half of the
sessions (four or more).

There was limited lead time to recruit parents, which meant that leaders spent time
contacting parents during the first few weeks of summer school. In addition, student
participation at the King site was low and the Parent Leader was asked to recruit students.
This shortage of lead time contributed to many parents attending their initial session late
in the project. In addition, summer vacations contributed to interruptions in attendance.
But in spite of vacations and limited time to publicize the sessions, the attendance goal was
met and close to half of the parents attended with some degree of regularity.
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TELEPHONE INTERVIEWS

Eighteen parents who had attended at least one session were contacted by telephone about
one month after the last scssion. These parents responded to four questions on what was
helpful, recommendations for change, what are you doing now, and what enabled you to
attend. Here are their responses:

What was the most helpful thing for you in these sessions?

Everything. The most common response was everything was helpful--the strategies and the
materials.

Monitoring oral reading. The strategies parents most appreciated were on how to monitor
oral reading, such as:

. allowing children to read through the sentences and self-correct because
interrupting interfered with the children’s comprehension,

« telling chilcsen the words they don't know so that children can easily comprehend
the text and enjoy the story, and

« helping children sound nut a word by using the beginning and ending sounds.

Scheduling a regular time for reading. Setting a regular time for reading each day was a
helpful strategy for several parents.

Using environmental print. Parents found that employing environmental print was a
practical and effective way to help their children.

Reminding parents to read to their children. Parents learned it's important that they continue
to read to children, even after children are reading by themselves. Parents said they
needed to be reminded to read with and to children, and to make it a high priority.

Belonging to a support group. Several parents mentioned that they enjoyed talking with
other parents and being part of a support system. They liked feeling more connected to
the school and feeling able to help their child. As one stated, "We parents are intimidated
by educators. W feel we're not capable of helping our child.”

L2 )
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Miscellaneous. Other responses included using video books, learning to be more patient,
and raising children’s self-esteem as particularly helpful.

Is there anything you we 4ld change?

No major changes, but a few suggestions. Most parents stated that they were very pleased
and nothing needed to be changed. Two parents suggested shorter sessions; another two
parents suggested that classes continue throughout the summer or during the regular school
year. Several criticized the meeting times, but could not suggest anything better. One
parent thought that parents should spend more time in the children’s classrooms, and
another thought it would be beneficial to include matb.

What are you doing at home with your child now that you were not doing before?

Reading more with and to children. Nine of the eighteen parents stated they were now
reading more either with or to their children.

Playing word games. Many stated they were doing so at a regularly scheduled time, and five

parents stated that they were now playing word games or using word cards with the
children.

Miscellaneous. Two parents mentioned they had changed how they disciplined their
children as a result of the sessions. Other statements by one parent each were that they
now discussed what the child read to check for comprehension, and that they helped the
child more with homework.

What helped you to be able to attend?

Employment status. Five parents said the sessions were convenient because they were not

presently employed; they could attend most anytime. On the other hand, five other parents
said it was simply difficult to come--even in the evenings--because they worked.

Miscellaneous. Two parents stated that the availability of child care enabled them to
attend, and another two parents suggested using Friday evenings for meetings because
families did not have to meet a schedule the next morning. Other comments from one
parent each were that riding the school bus, living close to the school, and the motivation
to help their child gave them the impetus to attend.



HOME INTERVIEWS WITH THREE SELECTED PARENTS

One parent at each site was randomly selected for an in-depth home interview. The
selection was simply the first name alphabetically of those parents who had attended at
least four of the zight sessions. Two interviews were conducted in their homes, the first
about three to four weeks after completion of summer school and the second in early
Novembe:. The intent was to assess the effects of the parent involvement session.

All three were single parents; all three were women. Two had taken classes at community
colieges and all expressed interest in learning, books, or schooling. One parent had three
children living with her, anccher nine, and the third had two children plus two other

dependen:. (2 mother and a mother-in-law). Two were preparing to work part-time in the
fall.

Here are their stories:

Linda’s Story

Linda is a single parent living in a very low-income neighborhood. It's a large, rambling three-story house that
is badly in need of repair. A pair of love-birds are airing on the porch. secemingly indifferent to nearby cats
that are roaming amid the cluttcr. Of the three women, this one is living in true poverty.

The family unit consists of the mother, two children, an ex-grandmother-in-law, and a grandmother who is often
hospitalized due to a terminal illness. The conversation dwells on the ill grandmother whose prognosis is poor
as the cancer is in its final stages. The child attending summer school is bonded to this grandmother and,
according to the mother, is not accepting the prognosis well. There is also an older married daughter.

Linda speaks openly of ker situation. The husband was removed from the home because he sexual abused the
older daughter, and Linda is on welfare. She is not presently employed and feels she has no hope for
employment because of discrimination due to her weight. Having no car also limits her employment
opportunities. She had taken coursc work at two different community colleges to improve her employability.

Fliers were brought home about the parent classes, which she ignored. However, when the Parent Leader
phoned and said the sessions would help her daughter, Linda decided to attend. In her words, "She said this
would help me with my girl, and I said as long as this would help Nancy, I'd come." She felt sorry for her
daughter's friend whose mother refused to attend, so she brought extra papers from the sessions for this little
girl.

She describes her young daughter as a daydreamer and lazy. Linda thinks she can do the work, but doesn't
feel the teachers believe this. Linda volunteers the fact that her daughter was slapped in the face by a teacher
in Kindergarten, and this caused her daughter to dislike school. Her daughter does not voluntarily read at
hom= or use the workbooks, which upsets Linda.



The most helpful thing to her was a booklet called, "Little Things Make a Big Difference.” Linda said this
showed her things she could do.

"I have things here I didn't realize I could use to help her learning. I've read it three times now. It
showed me things I cap do...how to involve Nancy in chores and homework. I have things here at
home I didn’t realize I could use to help her learning, like the Pickles series.”

Linda says her daughter is now reading and making word cards for words she doesn't know. Linda proudly
states that she has a big stack of words she knows. "Now she will pick up a book and read to Granny. Before
she had to be forced to read and she whined."

Linda couldn't think of anything to change in the sessions. But she did say she’d like to see them offered again.
As far as the parents who didn't show up, it was their loss. "If parents understand what's going on in school,
it's easier and better for the child. More parents need to get involved with their kids."

Vicki's Story

Vicki lives in a modest home with her three children, ages 12, 8 and 2. She's a single parent. Her mother and
sister are helping her remodel the house, so there's fresh paint on the living room walls and newly made drapes
and chair cushions, which her mother sewed for her. They've just returned from a family camping trip so the
kitchen area is cluttered as she unpacks.

Vicki said that she knew about summer school and the parenting sessions from a flier and a phone call. She
decided to attend because it sounded like it would help her daughter in school, especially to get ready for tests.
Vicki said she wanted to learn whatever she could to help not only her daughter but the other two boys,
especially anything in problem solving skills.

Having lots of books around the chiidren is important to Vicki. She proudly states that before the children go
to sleep, they have books all over their beds. She says that the class stressed reading a lot to your children but
she did that anyway.

When questioned about how the sessions made a difference, Vicki said she learned a lot. "The Leader
reminded me of some things I forgot."  The handouts were valuable to her, and she said she had gone back
over them to refresh her memory. They had played the questioning game with cousins, but had not
implemented much else since they had been camping.

Vicki is serious about her role in her children’s education. In her words, * It's important to know what your
child is doing, to learn more about school."

For Vicki, the sessions were of value for adult contact. *It's nice to go to a place to have contacts with other
parents. I only see Mom and my sister, otherwise kids. It's nice to hear how other parents deal with things."
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Jana's Story

Jana lives in a very neat, clean home with a fenced yard and home security equipment that abounds. She is
visibly tired. The family had been up early that morning to put an older son on an airplane to visit
grandparents in Texas. Jana was watching the clock, waiting to hear that he had arrived safely.

She has nine children between the ages of 6-18. Jana is actively involved in this new school as a volunteer
reader, having moved here this past year, and is secretary of the PTA. "Kids need to see parents involved in
school, checking up on their kids. Our last school was real good. It had lots of parents, but this one doesn't.
It doesn't have to be that way, it can be good like those other schools, it just needs parents.”

Jana found out about the parent sessions through fliers and a phone call. She found everything helpful, but
the most helpful was a session on gang activity and gang jewels. Jana taught her children what to wear and
not wear after hearing about this. She also volunteered that a session on children’s safety with strangers had
been useful. Jana walks with her children to the elementary school; she expresses shock that other parents
don't do that for their children. "It's too dangerous.”

One of the last parenting sessions had lots of sharing by parents with coping problems. In Jana's words, "I
don’t mind helping, you never know when you're going to need help. It's tough to make it, but if I can do it
with 9 children, they can do it."

The home interviews took place about three weeks after summer school ended «nd the
second interviews were during the first week in November. Here are the results:

How is your child doing in school this year? (asked in November)

The children like school. Parents felt their children were doing fine. The children liked
school and li%ed their teachers. Interestingly, parents described their children’s emotional
response to school, not academic.

How did you find out about these sessions for parents?

Fliers and telepkone calls. These parents became aware of the parent sessions through the
fliers sent home with the children and through phone calls from the Leaders. The
motivation to attend was that it would help their children.

10



What helped you the most?

Everything was helpful, especially games and activities. All three parents felt that everything
was helpful, from advice on solving family problems to tips on monitoring children’s reading
to the brochures. One parent singled cut a pamphlet “Little Things Make a Big
Difference”. All parents said that the games and activities were practical; parents could
implement them immediately.

Is there anything from the summer sessions that you've continued doing at home?

Word and reading games. During the July interviews two parents said they had continued
the word and reading games with their children, especially the word cards and the questions
game.

Reading to and with the children. In November the parenis said that they had continued

to read to their children and to listen to them read. One parent still implemented the

word cards. Another had returned to school and simply had less time to devote to
activities.

"When Nancy is reading, she makes a word card for words she doesn’'t know. She
has a big stack now of words she knows."

"He still doesn’t like to read. But he’s practicing 15-20 minutes daily and we go to
the library so he can pick out books he likes."

Is there anything you would change?

No major changes. When asked if there were any changes they would recommend, all three

parents said no and continued to praise the program. One parent did suggest that the

program be expanded to include parents of all elementary children, particularly parents of
pre-school children.

What do you think is the most helpful thing schools can do to help you help your child?
(asked in November)

The parents’ own words speak for themselves:

11
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"Knowledge itself is helpful. Communication is the best thing we can have between
parents and schools because kids act differently in school and at home. Teachers
just don't have enough time, they have too many students and they need parents to
help. They're doing all they can do at school. I need to do all I can at home."

"Encourage parent involvement in their children’s schools. Teachers can't do it all.
They need the support of the parent. Parents need to go to the schools. This
makes the kids feel good. Kids like to see their parents there. Parents having no
car is no excuse; you can walk or take the bus. Children need their parents to not
be lazy. (How can schools get parents to come?) Parents need a personal
invitation from another parent, tell them their child will feel good and it helps them.
Also tell them what's going on in the meeting and that it lasts only so long. They
don’t want to get stuck in a long meeting."

"Schools need to challenge the kids more, they need to be given harder instruction.
It's too easy at my child’s school.”

"One parent was slower and she had transportation problems. Maybe someone can
go to her home...she really needed the information and help. I know it can't be
done on a grand scale, but some of these parents and their kids need help. With
help, that daughter could be different and not be slow.”

Is there anything else you would like us to know?

When asked if there was anything else they wanted to tell us, all three asked for the
program to be offered again.

"I'd like to see this offered again. If parents understand what's going on in school,
it's better for the child. More parents need to get involved with their kids. I had
to hunt down Nancy's teacher at school to talk with her. The Leader covered
everything in the time we had. If parents didn’t show up, it's their loss."

"I really enjoyed it. I learned a lot to pass on to my other children."

"Learning about the gangs was helpful. Everyone should know these things."

12




INTERVIEWS WITH THE LEADERS

The Parent Leaders at each site are professional educators employed during the school
year in the Jefferson cluster. One Leader is a Child Development Specialist, another is a
Speech and Language Pathologist, and the third is a Second-Grade Classroom Teacher.
All three are experienced in working with parents and young children and are trained in
language arts pe“agogy and child development. The Parent Leaders had one week
preparation time prior to the start of summer school; one of those days was a total staff
planning session.

Two Parent Leaders were interviewed twice; once in July and lzter during the first weeks

of November. The third Parent Leader was interviewed once in July. Here are their
comments:

What went well?

The parents exhibited a positive attitude. All three Leaders noted the positive attitude and
enthusiasm of the parents. Parents felt more comfortable talking about their children’s
problems with someone who was not a teacher, and were receptive to learning new ways
to help their children. All three leaders commented that the one-to-one communication
between J caders and parents went exceptionally well.

Children loved having parents at school. Two Leaders commented that the children were
proud and happy to see their parents at school.

Teachers and Parent Leaders became a team. Also mentioned by two Leaders was the

positive interaction with teachers, who came to see the parent component as part of the
total program.

Child care was very good. The quality of child care, plus the fact that child care was
provided, was stated as a positive feature by two Leaders.

Additional comments. Other comments about wkat went well included the interactive
relationship between parents, using the local library, and using the materials for younger
siblings and other neighborhood children. Also, parents learned a truer perspective on how
their child was doing in school. Having the same schedule for parents and children worked
well, as did as having evening sessions available for working parents.

13



From your perspective now (Nover:ber), what was the most effective thing you did with parents
to help them help their children?

Providing parents with strategies. The sessions provided parents with lots of strategies and
materials to help their children that are easy to use. Parents began to think about learning
and what they could do to help. Suggestions on how to implement the strategies were well
received, such as telling children the words when they listen to them read. Parents learned
that they must be patient, that they needed to continue to read to their children, and that
they needed to build the children’s confidence...and make it fun!

Linking parents to the school. It was also effective to simply listen to the parents and
provide a tie to schools that was non-judgmental.

Providing parent counseling. Parents were able to share family problems as well as personal
problems. During one evening session, one Leader had the opportunity to discuss a serious
problem in corporal punishment with a parent. This sharing was possible due to the non-
judgmental relationship that had been established between parents and the Leader.

What needs to be changed? (asked in late summer and November)

More lead time to contact parents. More time was needed t{o prepare lessons and to
telephone parents. Schools could begin recruitment in the spring using pre-registration to
determine if evening sessions were needed and to save telephone time. Leaders simply
needed much more time for home visits, as well as telephone calls.

More lead time to organize. They needed more time prior to summer school to plan and
organize the structure...one week was simply too short. Also needed was more time for
joint planning to share areas of strengths, to coordinate use of the Professional Library

(PPS) as well as the local library, and to clarify the goals of the summer parent sessions
and the means to achieve those goals.

More time to plan and write lessons. Leaders expressed the need for time to prepare lessons
and handouts, and to develop and revise materials. An example is that time is needed to
prepare or locate brochures on places to visit in Portland that are free and would provide
a rich background for children. Another Leader expressed the desire to purchase books

prior to summer school in order to give books out on the first day. Giving books away was
a powerful tool.

14



Have shorter time for the sessions. Two Leaders felt the morning sessions could be reduced
from three hours to two. The sessions were not only long for parents, but they required
many hours of planning time to prepare for each three-hour session.

Better coordination with classroom teachers. One suggestion was to give teachers the course
outline and handouts prior to summer school. Better coordination may also be achieved
by clarifying and better communicating the goals of the parent component with teachers.

Provide follow-up with parents. The on-going support to parents should continue through
the summer and especially during the regular school year. A Parent Leader needs to be
employed either full-time or part-time.

It was seen as an advantage for the Leader to be regularly employed at the summer school
site to provide on-going support to those parents and students. It's also an advantage to
have the Leader’s regular responsibilities include parent out-reach, so that the summer
sessions are an extension of the vegular school year.

Additional details. Parents need to eat lunch with other parents to continue their
interaction with each other, and be allowed to ride the school bus with their children.
Other suggestions included exhibiting more photographs and having convenient access to
copy machines.

What effects have you seen, if any?

Parents spent time on their children's learning. Parents told leaders about activities they were
now doing at home, such as reading with and to their children at a regularly-scheduled
reading time. Parents were now playing word games with their children.

Parents became responsible for and involved in their children's learning. Parents came to see
themselves as responsible for their children's learning, and parents broadened the effects
of the sessions by including younger children in the activities. Parents of higher achieving
children appeared more enthused about reading; parents of lower achieving children
appeared more patient and supportive.

Parents appeared more comfortable with school. The Leaders expressed in different ways
that parents seemed more at ease with school. Most were parents of children who
struggled in reading, and they saw the school and teachers as judging their worth as parents
based on their children’s academic achievement. Leaders saw parents become more at
ease in the school building and in talking about their child’s learning problems. This may
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to the relationship between parents and Leaders, the informal setting, or from sharing with
other parents with similar situations.

In November one Leader commented that parents from the summer sessions appeared to
be spending more times at the school. A few parents had also asked for some additional
materials and sessions, but unfortunately there was no staff person or time to provide it.

Parents supported and shared with each other. Leaders saw a group of parents develop
supportive relationships with each other. Parents shared ideas and solutions and found they
were not alone in parenting children who needed help in school.

Children were more confident of themselves. One observed effect was the degree of
confidence that students gained from the summer school and their parent’s attendance.
One Leader had observed one parent’s child who now came ‘0 school "fixed up and
standing proudly".

One Leader continued tutoring the children. One Leader helped sustain the effects of the
summer school by tutoring the summer school children during lunch. They and a buddy
could read in her room during lunch. Another teacher was preparing to tutor summer
school children with a different lunch period at another period in the day. However, she
noted that this supported the children, not the parents.

Leaders scheduled follow-ups with pcrents. One Leader phoned parents and invited them
and their children to meet at a local hamburger place. While the children played, she and
the parents discussed ways to continue supporting children’s learning throughout the

summer. Another Leader joined parents and their children at the local library for reading
hours.

16



CONCLUSIGONS

The program was implemented according to the design outlined in the project proposal.

Parent sessions were presented on eight days during the summer school sessions. Evening
sessions were available, as well as <hild care, snacks, and light meals.

The Parent Leaders developed a curriculum that helped parents support their children’s
language arts achievement. The topics, activities, and handouts focused on reading, with
additional lessons on writing, study skills, and other subjects or issues as requested by
parents. Parents discussed and asked questions during the sessions, particularly as the topic
related to their own children’s needs. Time was spent during the sessions to become
familiar with activities and games parents would implement at home, including watching
the Leader model the activity or practicing with their children during the interaction period.
Several sessions devoted periods of time for parents to develop activities that were designed
to address their child’s learning deficitt The curriculum and delivery of instruction
supported the project’s goals in that the content encouraged children’s language arts
achievement, parents were actively invoived in the learning process, and instruction was
individualized to address specific children’s needs.

The extent of parent participation based on attendance met the goal of serviag a minimum
of thirty parents. Of a possible 246 parents of enrolled children, fifty-four attended at least
one parent session, or twenty-two percent. Although the actual number of parents varied
from 21-28 per day, the Parent Leaders provided service to many absent parents by home
visits and especially with telephone couferences on the topics they missed. The extent of
participation is further reflected in the number of parenis who attended the sessions on a
regular basis. Almost half of the parents (24) attended at least half (iour or more) of the

sessions. Nine parents had perfect attendance. These parents were clearly committed to
the sessions.

The goal of providing home visits to all parents unable to participate had mixed resulits.
It appears that parents who knew and requested the home visits received help, but
primarily visits were used more for recruitment and less for delivery of instruction. Parent
Leaders developed curriculum, planned and delivered instruction, recruited and consulted
by telephone, and implemented home visits. Under the time constraints, home visits were
a lower priority overall. However, Leaders felt they were a very effective tool.

The strongest effect of the sessions was the increased reading time in the homes. Parents

were reading more to their children, and children were reading more to their parents. In
the telephone interviews, half of the parents reported they were now reading more with
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children. In addition, parents said they were employing better reading strategies, such as
more effective monitoring of oral reading, and were playing word games with their children.
In addition, several parents now had a regularly-scheduled time for reading.

Parents in home interviews corroborated what parents stated in telephone interviews. Two
of these parents had continued to implement the strategies they had learned during the
sessions when they were interviewed again in late fall. Their children were simply reading
more. The materials they were given were easy to implement, the activities and games
were fun, and parents felt it was helpirg their children’s learning. The third parent had

already established many of the pracuces for good learning, but had used some of the
activities during the summer.

Parents stated they wanted to become involved in their children’s learning. Parents wanted
to help their children but they didn't know what to do or whom to ask. The parents
interviewed realized that teachers needed parental aid in instructing children. However,
the bridge between teachers and parents to accomplish this task does not appear to be in
place. Teachers tended to be seen as the child’s partner, not the parent’s.

The staffing for the parent sessions was especially strong. Not only were the child care
providers very capable, but especially the Parent Leaders were qualified, well-prepared, and

committed to serving in this capacity. All of the Leaders worked many hours beyond their
contract.

The recommendation from parents and the Leaders was to continue this service and, in
fact, extend it to parents of other-age children. From the extent of parents’ participation
and the impact on children’s reading time, there is justification for doing just this.
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RECOMMENDATIONS

 Continue to implement a parent involvement session in conjunction with summer school.
Investigate ways to continue this service during the regular school year and possibly for the
entire summer.

 Expand the membership of the parent sessions to include parents of all elementary school
children, in particular parents of pre-Kindergarten and Kindergarten children.

- Publicize parent sessions in the spring during the regular school year. Pre-register to
determine if evening sessions are warranted and to plan for materials.

- Employ Pafeﬁt Leaders in advance to aliow time to collect materials and rewrite
curriculum. Allow more planning time, possibly during Spring Break.

+ Reduce the morning sessions from three hours to two. Plan optional activities for parents
remaining for the third hour.

« Establish policy to allow parents to ride the school bus with their children. Be sure to
publicize this service.

+ Schedule the sessions into rooms that are awav from traffic patterns and noise; use
rooms that will physically support the goals of the program.

« Continue the snacks, lunches, and gift books as they were well received. Re-evaluate the
cost of the light suppers.

« Increase resources for home visits, which were an effective tool.

« Implement strategies to strengthen the relationship between regular classroom teachers
and parents.
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APPENDIX A

INTERVIEW QUESTIONS

First Interview Questions for Three Selected Parents:

1. Tell me a little about yourself and your family. For instance, are you married or a
single parent, how many children do you have?

2. How did you find out about these sessions for parents?
3. What hkelped you and your child the most?
4. What activities are you doing at home that you learned from the sessions?

5. Is there anything you would change, such as something to drop or something to add that
was not there?

6. Is there anything else you would like to tell us?
Follow-up Interview Questions for Three Selected Parents:

1. How is your child doing in school this year?
2. Is there anything from the summer sessions that you've continued doing with your child?

3. From your perspective now, what was the most helpful thing for you from the summer
sessions?

4. What do you think is the most helpful thing schools can do to help you help your child?
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First Interview Questions for the Three Leaders:

1. Describe your program briefly (I already have copies of your handouts).
2. What went well?

3. What needs to be changed?

4. What effects have you seen, if any?

5. Is there anything else you'd like to tell us?
Follow-up Interview Questions for the Three Leaders:

1. From your perspective now, what was the most effective thing you did with parents to
help them help their children?

2. What effects have you seen from the parenting sessions since the sessions ended?
(Since school has been in session?)

3. What needs to be changed?

4. Is there anything <lse you'd like us to know?
Telephone Interview Questions for Parents:

1. What was the most helpful thing for you in these sessions?

2. Is there anything you would change? Anything to drop, or add that wasn't there, or to
do differently?

3. What are you doing at home with your child now that you were not doing before?

4. We know it's difficult to make time for these sessions. What was it that helped you to
be able to attend?
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APPENDIX B

CURRICULUM FOR THE PARENT INVOLVEMENT SESSIONS

DEVELOPED BY THE PARENT LEADERS

O

AN




Beach Second Grade Summer School
Parent Workshop Topics

Workshop #1 Oral Languade, Reading and Writing 6/23/92
Workshop #2 Reading Books and Storytelling 6/25/92
Workshop #3 Developing Auditory and Phonic Skills 6/30/92
Workshop #4 Basic Concepts and Thinking Activities 7/2/92
Workshop #5 Creative Activities to Develop Vocabulary

and Conprehension ' 7/7/92
Workshop #6 Encouraging Writing at Home 7/9792
Workshop #7 Family Word Games and Activities 7/14/92
Workshop #8 Language Arts Activities for Summertime 7/16/92

Laurie Gordon, Parent-Child Specialist
Room A6
Beach School
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Parent Workshop #1

Oral Language. Reading and Writing

BEFORE

-Introduce to each parent as they come in.
-Parents make name tags and sign in.

Warm Up

-Each parent tells the name of their kid(s) and tells something
about him/her. (Cue with questions: hair color?, age?,
funny/smart?, etc.)

Outline of the Workshop

Today we will:

--talk about how your child learns to talk, read, write
--talk about encouragement and self-esteem

--do some role playing

--talk about problem solving

--make some activities to take home

--practice an activity with your child

HOW CHILDREN LEARN TO SPEAK, READ AND WRITE

-Discuss parent as teacher:

YOU ARE YOUR CHILD'S FIRST TEACHER, YOUR CHILD'S HOME TEACHER AND
PROBABLY THE MOST IMPORTANT INFLUENCE IN YOUR CHILD'S LIFE. IN
ORDER FOR YOUR CHILD TO SUCCEED AT SCHOOL, WE'RE CONVINCED A TEAM
EFFORT HAS TO BE MADE. WE APPRECIATE YOUR EFFORT TO BE HERE

TODAY. IT SHOWS THAT YOU TOO BELIEVE THAT YOU HAVE A CRUCIAL ROLE
IN YOUR CHILD'S EDUCATION.

-Topic intro:

OUR TOPIC TODAY IS ORAL ILANGUAGE, READING AND WRITING. LANGUAGE,
OUR 'TALKING ™ SKILLS, READING AND WRITING ARE TIGHTLY LINKED
TOGETHER. THE CHILD WHO TALKS READILY IS ON THE WAY TO BEING A
500D THINKER, ABLE TO COPE WITH SCHOOL LEARNING, ESPECIALLY
READING AND WRITING. EARLY WRITING GROWS OUT OF 'SPEECH WRITTEN
DOWN', SO CONFIDENT TALKERS TEND TO BECOME CONFIDENT WRITERS.
EARLY READING IS LARGELY LISTENING WITH THE INNER EAR TO THE
WRITERS 'VOICE' TC HEAR AND TRANSLATE THE FORM, MEANING AND
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RYTHMN OF LANGUAGE.

-Activity:

(In small groups if appropriate):

1. THINK TOGETHER ABOUT HOW YOUR CHILDREN LEARNED TO TALK.
WHAT DID YOUR CHILD(REN) DO AS S/HE LEARNED TO TALK?
WHAT SIMILARITIES ARE THERE IN YOUR GROUP?

2. Have each group tell at least one thing discovered by the
group. List these cn a chart. May include:

*lots of babbling

*non-stop talking

*asked alot of questions

*made all sorts of mistakes

*ignored most corrections

*had to be asked 2-3x what they meant
*misunderstood us, etc.

3. Ask:

HOW DID YOU KNOW YOUR CHILD WAS NOT JUST IMITATING YOU? (Clarify
imitation vs. generation of speech rules)

WHAT KINDS OF THINGS DID YOU AND YOUR CHILD TALK TO EACH OTHER

ABOUT? (Draw out about meaningfulness and purposefulness of
language)

WHY DIDN'T YOU CORRECT EACH MISTAKE YOUR CHILD MADE? (Draw out
about the expectation of eventual success and how overcorrection
decreases the amount of language a child engages in)

4. LEARNING TO READ AND WRITE INVOLVES ALOT OF THE SAME BEHAVIORS
CHILDREN USE IN LEARNING TO SPEAK AND LISTEN.

Use parents list form #2 above to draw parallels:

lots of babbling------ scribbling/pretending to write
mispronouncing-------- misspelling
non-stop talking------ vast amount of reading and writing

necessary to become proficient

5. Summarize. WHAT WE HAVE SOMEWHAT DISCOVERED FOR OURSELVES HERE
IS THE STRONG RELATIONSHIP BETWEEN HOW CHILDREN LEARN LANGUAGE
AND HOW THEY AILSO LEARN READING AND WRITING. ONE OF THE VERY MOST
IMPORTANT IDEAS YOU BROUGHT OUT IN YOUR DISCUSSION WAS THAT YOUR
POSITIVE RESPONSES, AS PARENTS, TO YOUR CHILD'S EFFORTS TO
COMMUNICATE, ENCOURAGED AND EXCITED YOUR CHILD. S/HE CONTINUED TO
TAKE RISKS AND GROW AS A COMMUNICATOR BECAUSE OF YOUR DELIGHT AT
EACH STEP OF THE WAY. IT GTANDS TO REASON THAT POSITIVE FEEDBACK
AND ENCOURAGEMENT HAS THE SAME EFFECT ON THE DEVELOPMENT OF YOUR
CHILD'S READING AND WRITING.

6. Questions and answers.

**BREAK* *kkkkkhkhkhkkkkkkhkhkhkhkhkhhkhhkhkhhkhhkhkhhhhhkhkhkhhkhkhkhkkhkhdhkhkkdkhhkhkhkdkk
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ENCOURAGEMENT AND SELF ESTEEM

-Intro:

PART OF OUR FOCUS TODAY IS SO SIMPLE THAT IT MAY SEEM SILLY TO
YOU, BUT FROM OUR EXPERIENCE, NOTHING IS MORE IMPORTANT TO
children's SUCCESS IN SCHOOL THAN FEELING GOOD ABOUT THEMSELVES
AND WHAT THEY CAN DO (IN OTHER WORDS, GOOD SELF ESTEEM). SO
TODAY, WE'LL TALK ABOUT SELF ESTEEM (FEELING GOOD ABOUT YOURSELF)

AND HOW THAT AFFECTS THE PROBLEM SOLVING THAT LEARNING IS ALL
ABOUT.

=Activity:
Balls in the Basket

Materials: Red and blue coded name tags, 1 pail/wastebasket for
each small group with 6 tennis/rubber balls, tape line on the
floor, score pad and marker for each group.

Rules:
1. One person throws all 6 balls in the basket.
2. Score:
2pts= ball in basket
lpt= ball hits rim, doesn't go in
Opts= ball misses
Directions:

WE'RE GOING TO PLAY A GAME. YOU MAY FEEL A BIT SILLY BUT PLEASE
TRY TO FEEL WHAT IT CAN BE LIKE FOR A CHILD TRYING TO LEARN
SOMETHING NEW. EACH PLAYER SHOULD TAKE ALL SIX SHOTS. A
SCOREKEEPER SHOULD KEEP SCORE.

Play:

Move from player to player (or group to group). Make sure the
scorekeeper, if it is a parent, is dividing the scores into 'Red'
and 'Blue! groups. Comment with unconditional praise all efforts
by 'Blue' players. Make subtle put-downs about the shots by 'Red'
players.

l

Conclusion:
Divide a large paper in half. Label one side 'Blues: The Effects

of Praise!' and other side 'Reds: The Effects of Put Downs'. Bring
the group together and tally scores.

Ask these questions:

-HOW DID IT FEEL WHEN YOU WERE PRAISED? WHEN YOU WERE PUT-DOWN?
-HOW DID THIS AFFECT YOUR SCORE? (OR YOUR FEELINGS ABOUT
CONTINUING TO TRY?

-HOW DO YOU THINK CHILDREN FEEL AND PERFORM WHEN THEIR EFFORTS
ARE PRAISED? WHEN THEY ARE PUT-DOWN?

-WHAT HAPPENS TO CHILDREN WHEN THEIR EFFORTS ARE ALWAYS PRAISED?
ALWAYS BELITTLED?

- ARE CHILDREN MORE LIKELY TO TRY SOMETHING NEW WHEN THEIR
EFFORTS ARE PRAISED OR WHEN THEY ARE TEASED CR BELITTLED?

-DID ANYONE FEEL CHALLENGED TO DO WELL JUST TO DISPROVE THE
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DISCOURAGING STATEMENTS OF OTHERS?

-EVEN IF YOU FIND A 'PUT-DOWN' CHALLENGING, WOULD YOU PREFER A
STEADY DIET OF DISCOURAGEMENT FROM OTHERS?

-WHICH DO YOU THINK CHILDREN PREFER?

PROBLEM SOLVING

OK--NOW WE KNOW THAT FOR ADULTS SUCCESS IS WHAT MAKES MORE
SUCCESS. THE SAME THING IS ABSOLUTELY TRUE ABOUT KIDS. THE MORE
THEY FEEL LIKE THEY ARE DOING THE RIGHT THINGS, THE MORE SELF
CONFIDENCE THEY DEVELOP AND, MOST IMPORTANT, THE MORE WILLING
THEY ARE TO TAKE RISKS. WHEN WE TAKE RISKS, SOMETIMES WE MAKE
MISTAKES. IT'S IMPORTANT THAT WE LET KIDS KNOW THAT EVERYONE
MAKES MISTAKES---THAT'S HOW WE LEARN! SOME KIDS ARE SO AFRAID OF
BEING WRONG THAT THEY ARE AFRAID TO TRY, AFRAID TO MAKE THE
MISTAKES WE ALL NEED TO MAKE IN ORDER TO LEARN. WE NEED TO CHANGE
THAT FOR KIDS AND GIVE THEM THE SELF CONFIDENCE AND COURAGE IT
TAKES TO THINK FOR THEMSELVES TO THE BEST OF THEIR ABILITY, TO

TRY TO SOLVE THEIR OWN PROBLEMS--IN SCHOOL AND IN THEIR DAILY
LIVES.

Show the chart: "Problem Solving"

PROBLEM SOLVING

1. WHAT IS THE
PROBLEM?

2. WHAT CAUSED THE PROBLEM?
WHAT MIGHT FIX THE
PROBLEM?

3. HOW CAN WE MAKE IT BETTER?

LET'S USE AN EVERYDAY READING EXAMPLE--A CHILD HAVING TROUBLE

READING A SENTENCE. WE NEED TO HELP KIDS LEARN HOW TO FIGURE OUT
WHAT THE PROBLEM 1IS.

OK--WHAT'S THE PROBLEM? WHY CAN'T YOU READ THE SENTENCE?

YOUR DAUGHTER MAY NOT REALIZE THAT THE PROBLEM IS ONLY THAT THERE
IS ONLY ONE NEW WORD IN THE SENTENCE. ONCE YOU HELP HER (1)
IDENTIFY THE PROBLEM, SHE CAN GO ON TO THE NEXT SKILL OF (2)
FIGURING OUT WHAT CAUSED THE PROBLEM AND THINKING THROUGH ONE OR
MORE POSSIBLE SOLUTIONS, AND FINALLY (3) CHOOSING ONE OF THE
SOLUTIONS AND ACTING ON IT TO MAKE THE PROBLEM BETTER.

' "
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Refer to the steps on the chart while reviewing:

1. I can't read that sentence.
2. There is a word I don't know in the sentence.
3. a. I can skip the word, read the rest of the sentence and then
go back to try to see what makes sense.
b. I can try to sound it out.
c. I can ask somebody to tell me the word.

THE ABILITY TO COPE WITH PROBLEMS BY IDENTIFYING WHAT THE
PROBLEMS ARE AND WORKING TO SOLVE THEM IS NOT EASY FOR
ADULTS~--LET ALONE CHILDREN WHO HAVEN'T HAD NEARLY AS MUCH
PRACTICE AS WE HAVE. WE NEED TO KEEP A SENSE OF HUMOR AND KNOW
THAT WITH ENOUGH SPACE TO MAKE MISTAKES AND OUR HELP TO LEARN
PROBLEM SOLVING SKILLS, OUR KIDS CAN LEARN NOT TO BE OVERWHELMED
BY THEIR PROBLEMS AND LEARNING CHALLENGES. THEY CAN LEARN TO
THINK FOR THEMSELVES TO THE BEST OF THEIR ABILITIES.

HELPING CHILDREN LEARN

WHAT FOLLOWS NOW ARE SOME EXAMPLES OF THE KINDS OF THINGS WE DO
AT SCHOOL TO HELP CHILDREN DEVELOP THEIR LANGUAGE AND SELF
CONFIDENCE AND LEARN PROBLEM SOLVING SKILLS. YOU COULD DO ALL
THESE THINGS AT HOME TOO.

-Role play and discuss the following activities:

WHAT'S MISSING?
A Game for Would-Be Detectives

1. Parent and child look at items on the table.
2. Parent holds up a cardboard screen while removing one object.
3. Child tries to guess which object is missing.

WHAT'S MISSING? IS A PROBLEM SOLVING/LANGUAGE GAME THAT ALSO
DEVELOPS OBSERVATION SKILLS AND MEMORY. YOU CAN MAKE THIS GAME
VERY SIMPLE OR QUITE HARD DEPENDING ON THE ABILITY OF YOUR CHILD.
AT FIRST, START OUT WITH ONLY A FEW OBJECTS. WHEN YOUR CHILD CAN
SUCCESSFULLY NAME THE MISSING OBJECT SEVERAL TIMES IN A ROW, ADD
A FEW MORE OBJECTS OR CHANGE THEM ALTOGETHER. REVERSE THE ROLES
OCCASIONALLY: LET YOUR CHILD HIDE AN OBJECT WHILE YOU TRY TO
GUESS. SUGGESTED OBJECTS FOR THIS GAME ARE:

--KNIFE, FORK, SPOON, LARGE SPOON, SPATULA, CAN OPENER
--MANY CRAYONS, EACH A DIFFERENT COLOR

--SEVERAL LETTERS OF THE ALPHABET. EACH WRITTEN ON A SEPARATE
SHEET OF PAPER.

--SEVERAL PLAYING CARDS.EACH WITH A DIFFERENT SUIT AND NUMBER.
--AN ASSORTMENT OF SMALL TOYS.

PATTERNS
What Comes Next?
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llaterials: colored toothpicks

WITH YOUR CHILD WATCHING, LAY OUT THE TOOTHPICKS ACCORDING TO A
SET PATTERN (I.E. "RED-GREEN-RED-GREEN" OR "HORIZONTAL~VERTICAL"
OR "RED-GREEN-GREEN-RED-GREEN-GREEN"). tHE DESIGN YOU MAKE S£HOULD
BE A SET PATTERN REPEATED DVER AND OVER AGAIN.

AS YOU LAY DOWN THE TOOTHPICKS, HELP YOUR CHILD PERCEIVE THE
PATTERN BY TALKING IT THROUGH WITH THEM LISTENING. AFTER YOU
THINK S/HE HAS CAUGHT ON, ASK "WHAT COMES NEXT?"

VARIATION: COPY CAT: LAY OUT A TOOTHPICK PATTERN FOR YOUR CHILD
TO COPY WITH HIS/HER OWN SET OF TOOTHPICKS.

HINT: IT IS IMPORTANT TO TALK ABOUT HOW YOU ARE LAYING DOWN THE
TOOTHPICKS AS YOU GO. PRETEND YOU ARE SIMPLY EXPLAINING TO
YOURSELF WHAT YOU ARE DOING. THIS WILL HELP YOUR CHILD LEARN TO
USE LANGUAGE AS A TOOL IN PROBLEM SOLVING.

PANTCMIMES

Materials: Cards with pictures or words on them. (See Pantomimes
handout for great suggestions.)

FAMILY MEMBERS TAKE TURNS DRAWING CARDS AND ACTING OUT THE WORDS.
FOR ANY WORDS THAT ARE NOT GUESSED, HAVE THE 'ACTOR' EXPLAIN
HIS/HER ACTIONS. WHEN WORDS ARE CORRECTLY GUESSED, HAVE THE
'GUESSER' TELL WHAT HELPED HIM/HER MOST.

HEARTS AND CLOVERS

Materials: Hearts and Clovers game board, spinner or 1 die,
marker for each player.

FAMILY MEMBERS TAKE TURNS SPINNING OR ROLLING THE DIE. LARGEST
NUMBER GOES FIRST. PLAYERS MOVE AROUND THE BOARD. WHEN A PLAYER
LANDS ON A HEART, S/HE MUST TELL SOMETHING ABOUT HIM/HERSELF.

wHEN A PLAYER LANDS ON A CLOVER. S/HE MUST ASK ANOTHER PLAYER A
QUESTION.

HINT: IT'S FUN TO TRY TO TELL THINGS ABOUT YOURSELF THAT YOU
THINK WILL BE NEW INFORMATION TO THE OTHER PLAYERS, EVEN IF IT'S
YOUR FAMILY WHO KNOW YOU SO WELL! BE PREPARED TO OFFER GENTLE

ASSISTANCE TO YOUNGER PLAYERS WHO MAY HAVE TROUBLE FORMULATING
SENTENCES AND QUESTIONS.
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-Parents put together 'make and take' sacks with instructions and
materials for all games.

PARENTS AND KIDS TOGETHER

CHOOSE AN ACTIVITY WE HAVE JUST DISCUSSED OR SIMPLY CHOOSE A BOOK
YOU WOULD LIKE TO SHARE WITH YOUR CHILD AND SPEND THE NEXT FEW
MINUTES WORKING TOGETHER. TRY HELPING YOUR CHILD LEARN SOME
PROBLEM SOLVING SKILLS AND ENJOY YOUR CHANCE TO PROVIDE PLENTY OF
POSITIVE FEEDBACK FOR HIS/HER EFFORTS.

PARENT FOCUS GRO

-HOW DID IT GO? SUCCESSES? PROBLEMS?

-DID YOU GET A FEELING FOR YOUR CHILD'S RESPONSE TO THE ACTIVITY?
-DID IT SEEM WORTHWHILE?

-0OTHER IDEAS?

-Sumnmary:

What have we learned?

List:

1. WHAT HAVE WE LEARNED ABOUT KIDS?
2. WHAT IDEAS CAN YOU USE WITH YOUR CHILD TCMORROW?

-Questions and Answers.

-Door Prizes.

ERIC 3
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Parent Workshop #1

Oral language, Reading and Writing

Home Activities

WHAT FOLLOWS ARE SOME EXAMPLES OF THE KINDS OF THINGS WE DO AT
SCHOOL TO HELP CHILDREN DEVELOP THEIR LANGUAGE AND SELF

CONFIDENCE AND LEARN PROBLEM SOLVING SKILLS. THESE THINGS CAN
ALSO BE EASILY DONE AT HOME.

WHAT'S MISSING?
A Game for Would-Be Detectives

1. Parent and child look at items on the table.

2. Parent holds up a cardboard screen while removing one object.
3. Child tries to guess which object is missing.

WHAT'S MISSING? IS A PROBLEM SOLVING/LANGUAGE GAME THAT ALSO
DEVELOPS OBSERVATION SKILLS AND MEMORY. YOU CAN MAKE THIS GAME
VERY SIMPLE OR QUITE HARD DEPENDING ON THE ABILITY OF YOUR CHILD.
AT FIRST, START OUT WITH ONLY A FEW OBJECTS. WHEN YOUR CHILD CAN
SUCCESSFULLY NAME THE MISSING OBJECT SEVERAL TIMES IN A ROW, ADD
A FEW MORE OBJECTS OR CHANGE THEM ALTOGETHER. REVERSE THE ROLES
OCCASIONALLY: LET YOUR CHILD HIDE AN OBJECT WHILE YOU TRY TO
GUESS. SUGGESTED OBJECTS FOR THIS GAME ARE:

--KNIFE, FORK, SPOON, LARGE SPOON, SPATULA, CAN OPENER
--MANY CRAYONS, EACH A DIFFERENT COLOR

--SEVERAL LETTERS OF THE ALPHABET. EACH WRITTEN ON A SEPARATE
SHEET OF PAPER.

--SEVERAL PLAYING CARDS.EACH WITH A DIFFERENT SUIT AND NUMBER.
--AN ASSORTMENT OF SMALL TOYS.
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PATTERNS
What Comes Next?

Materials: colored toothpicks

WITH YOUR CHILD WATCHING, LAY OUT THE TOOTHPICKS ACCORDING TO A
SET PATTERN (I.E. "RED-GREEN-RED-GREEN" OR "“HORIZONTAL-VERTICAL"
OR "RED-GREEN-GREEM-RED-GREEN-GREEN"). tHE DESIGN YOU MAKE SHOULD
BE A SET PATTERN REPEATED OVER AND OVER AGAIN.

AS YOU LAY DOWN THE TOOTHPICKS, HELP YOUR CHILD PERCEIVE THE
PATTERN BY TALKING IT THROUGH WITH THEM LISTENING. AFTER YOU
THINK S/HE HAS CAUGHT ON, ASK "WHAT COMES NEXT?"

VARIATION: COPY CAT: LAY OUT A TOOTHPICK PATTERN FOR YOUR CHILD
TO COPY WITH HIS/HER OWN SET OF TOOTHPICKS.

HINT: IT IS IMPORTANT TC TALK ABOUT HOW YOU ARE LAYING DOWN THE
TOOTHPICKS AS YOU GO. PRETEND YOU ARE SIMPLY EXPLAINING TO
YOURSELF WHAT YOU ARE DOING. THIS WILL HELPF YOUR CHILD LEARN TO
USE LANGUAGE AS 2 TOOL IN PROBLEM SOLVING.

PANTOMIMES

Materials: Cards with pictures or words on them. (See Pantomimes
handout for great suggestions.)

FAMILY MEMBERS TAKE TURNS DRAWING CARDS AND ACTING OUT THE WORDS.
FOR ANY WORDS THAT ARE NOT GUESSED, HAVE THE 'ACTOR' EXPLAIN
HIS/HER ACTIONS. WHEN WORDS ARE CORRECTLY GUESSED, HAVE THE
'GUESSER' TELL WHAT HELPED HIM/HER MOST.

HEARTS AND CLOVERS

Materials: Hearts and Clovers game board, spinner or 1 die,
marker for each player.

FAMILY MEMBERS TAKE TURNS SPINNING OR ROLLING THE DIE. LARGEST
NUMBER GCES FIRST. PLAYERS MOVE AROUND THE BOARD. WHEN A PLAYER
LANDS ON A HEART, S/HE MUST TELL SOMETHING ABOUT HIM/HERSELF.
wHEN A PLAYER LANDS ON A CLOVER. S/HE MUST ASK ANOTHER PLAYER A
QUESTION.

HINT: IT'S FUN TO TRY TO TELL THINGS ABOUT YOURSELF THAT YOU
THINK WILL BE NEW INFORMATION TO THE OTHER PLAYERS, EVEN IF IT'S
YOUR FAMILY WHO KNOW YOU SO WELL! BE PREPARED TO OFFER GENTLE
ASSISTANCE TO YOUNGER PLAYERS WHO MAY HAVE TROUBLE FORMULATING
SENTENCES AND QUESTIONS.
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“This Is My Lite” Coin Collection

DIRECTIONS: A popular collecting hobby is coin  pennies on this page. Giue this page on a sheet
collecting. You can begin a coin <ollection by of cardboard. Talk with your parents about an
collecting pennies. First, try to find a penny that  important event in your life for each year. Across
was issued the year you were born. Then try to from the coin for each year, write the most

find a penny for each year after that until the important event.

present time. Use rubber cement to mount the

From Read All About It! © 1979 Goodyear Pubjishing Company, Inc., Harry W. Forgan, and Bonnie F. Striebe! 45
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Forming a Club

DIRECTIONS: Many people who like to collect
things want to talk with others who also like
that hobby. You may want to start a hobby club
with people who like to collect the same things
you like. To find out who likes to collect different
things, use the questionnaire below. Ask your
friends to read the list of things to collect and put
a check mark in front of those things they are
collecting. Find a time when people who like
certain hobbies can get together. Begin by
talking about the purpose of your club and the
name of it. You can then get books by looking in

WHAT DO YOU LIKE TO
COLLECT?

the card catalog under the interest that you like.
For example, if you fike collecting dolls, you
can find books about how to collect dolls, such
as Dolls, Dolls, Dolls by Shirley Glubok (Follet,
1975). You can also look in the encyclopedia
under your interest. Members in your group
might decide to make a special showcase
showing your collections. You can trade things
with each other. You may want to make a banner
for your club or a wooden plaque with the
names of the members.

NAME

Directions: Put a check mark in front of the things that you like to collect.

Nails —_____ Bells _ Maps

Shells __ Rocks — Posters

Advertisement Buttons _______ Beads ____ Fingerprints

Pencils ¢ —— Dolls ___ lLeaves
___ Bottle caps _ Postcards ____ Match covers
- Autogrgphs Pennants ___ Marbles
— Insects Newspaper clippings ____ Butterflies
— Menus Trading cards — Bottles
— Models Greeting cards _ Cans
_______ Stamps Trains Coins
___ Buttons Matchbox cars

Postmarks

ECx;

2
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Take a portrait of your family.
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Parent Workshop #2

Reading and Storytelling

BEFORE

-Introduce to each parent as they come in.

-Parents sign in and make name tags.

-Point out display items for perusal.

-Give parents 3x5 cards. Have them list books/stories that were
childhood favorites.

Warm Up

-Each parent tells the name of his/her child and then tells
something that the parent is proud of, values, ...etc. (Cue:
physical skills, around the house, with friends, physical
characteristic, etc.)

outline of the Workshob:

Today we will:

--talk about the benefits of reading and storytelling at home
--listen to interesting and helpful ways to read stories
--become familiar with some storybooks you may not know
--talk about other kinds of reading

--make some books/activities to take home

--practice reading/working with your child

THE BENEFITS OF READING AND STORYTELLING AT HOME

Intro:

Last time we talked about your role as the model for your child's
language development. We said imitation is a prime way in which
children learn. You may have noticed your child's quickness to
imitate television--especially commercials. The effect of
commercials during a child's imitative stage can be enormous. A
few years ago, for example, you could probably find more 5 year
olds who could say "2 all beef patties, special sauce, lettuce,
cheese, pickles on a sesame seed bun" than children who could
recite their own phone numbers and addresses. Madison Avenue has
developed a formula to captivate the attention of our children.

Qry
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1. Send your message to the child when s/he is still at a
receptive age. Don't wait until s/he is 17 to sell chocolate
cereal. Get him when he's 5 or 6 or 7.

2. Make sure the message has enough action and sparkle in it to
catch and hold the child's attention. Avoid dull moments.

3. Make the message brief enough to whet the child's appetite, to
make him want to see and hear it again and again. It should be
finished before the child gets bored.

Parents and teachers can use Madison Avenue's formula to sell our

product--reading and books. Using the television formula, here's
the way we do it:

1. You begin reading to children when they are still young enough
to want to imitate what they are seeing and hearing.

2. You make sure the readings are interesting and exciting enough

to hold their interest while you are building up their
imagination.

3. You keep the readings short enough to fit their attention span
and then gradually lengthen both.

As we read and talk about books, children learn:

*the sounds of language

*new vocabulary and concepts

*correct use of grammar

*to associate letter symbols with sounds
*left to right progression

*word patterns and rhyming

*to use picture and context cues

*to relate information and communicate ideas
*sentence patterns and prediction

*to enjoy the reading process

Discuss: Parents' favorite books and stories from the cards they
filled out as they entered. Recall past experiences.

INTERESTING AND HELPFUL WAYS TO READ STORIES

Activity: Reading Storybooks: Hows and Whys

Beginning:

Tell participants that you are going to read a book using
techniques similar to those you commonly employ with children.
They should think of thernselves as in their children place and
respond accordingly. When you have read the whole story talk

about why you enjoy reading this book to children. Discuss
extension activities.

Middle: /
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EACH ADULT CHOOSES A BOOK AND READS IT.

Discuss:

Why did you like or not like this book?
Why do you think children would like or not like this book?
Would this be a good read aloud book for children?

How would reading this book aloud to children help them learn to
read?

Fnd:
Record the group's answers to these questions on chart pad:

What makes storybooks interesting to children?
Why should we read aloud to children?

**Reference The Read Aloud Handbook by Jim Trelease.

OPTION: pass around books from display for inspection. Talk about
why children like them, availability, extension activities, etc.

Read-Aloud with your Child

-5 Finger Method of choosing a book suitable for your child to
read aloud. Choose any page, have the child begin to read aloud.
For each word the child doesn't know, mark it with a finger. By
the end of the page, if you have counted more than 5 fingers the
book is too hard. Success is important.

Paired Reading: Parent and child together. With a
familiar/favorite story (perhaps one that the parent has read
several times). Parent and child read along together. Parent
adjusts pace to the child. If there are miscues, the parent reads
the appropriate portion of the text for the child to repeat.

Later, when the child feels ready, s/he signals the parent by
means of a tap or some other gesture. The parent remains silent
except for giving liberal praise for trying. If the child
miscues, the parent reads correctly the sentence or phrase for
the child to repeat and then go on. If the child hesitates over a
word for more than 4 seconds the parent reads it and has the
child repeat it. THIS SIMPLE INTERVENTION, IF SUSTAINED OVER ONE
OR MORE YEARS, HAS BEEN STATISTICALLY SHOWN TO PROVIDE IMMEDIATE
AND LONG-~LASTING IMPROVEMENTS IN READING ABILITY.

Read-Aloud Hints:

" Try to read-aloud every day at least a few minutes. Make this
an important and regular part of your everyday schedule~ right
after dinner, just before bedtime, or anytime.

" Make trips to the library regular events. Help your child
select books or get the help of the children's librarian. Get
your child his/her own library card. Stay a while and read a book
there.

A
<



* Reread books if your child requests jt. Repetition is good for
children.

Be dramatic! With your voice, make the story exciting, sad,
scary, etc. Show that you ENJOY reading.

" Relate the story to the child's life. If you read Green Eggs
and Ham, for instance, make some scrambled eggs afterwards with
green food coloring in them. If you read a story about the ocean,
talk about the times you have been there. "Remember when we found
the shells on the beach?"

" Do a follow-up activity once in a while. Have your child draw a

picture about the story. You and your child could act out part of
it.

*~ As you read the story, let your child say the words of the main
characters. "And the Giant said..."

*~ Use a tape recorder and retell the story together. Listen to
it. Make up sound effects as you go along.

Make a chart of books you have read together. Keep adding to
it.

Listen to a story on tape and follow along together. Some of
these can be checked out from the library.
~ Subscribe to a children's magazine and read it together each
month. Children really look forward to receiving them in the
mail. Makes a great year long present!

Help your ch.1ld build his/her very own library. Put your
child's name in his/her books and keep them in a special place.
Buy books as surprises, presents, souvenirs, rewards, or
remembrances of special times
" Listen attentively if your child wants to read to you. Don't
hesitate to give help as needed. Reading should be an enjoyable
and rewarding experience.

* Provide a regqular, quiet time, TV-frze, to encourage reading.

* When your child brings home books from the school library, be
sure to enjoy them together.

" Keep small books in the car. Change them occasionally. Children
will read thenm.

*XBPEAK* **kkkkkhkhkhkkkhkhkhkkhhhhhkhhhhhkkhhkhkhhhhkhkhhhhhhkhkhkhkhhhkhkhhkhhidkk

OTHER KINDS OF READING

-~

Read signs when you're in the car. Read ads in the newspaper

()
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and magazines; read food packages and signs in the grocery store:
read recipes: read the Sunday comics together.

" Write notes to your children. Leave simple messages on the
bulletin board/refrigerator.

" Read, with your child. the notices, s/he brings home from
school.

"~ Play board/other games with your child. Read the directions,
words on the board.

" Read back stories your child has dictated or written. Children
love to hear their own stories.

Read interesting articles from the paper to your child.

"The Library: story hours and activities are held at the local
library. Many have reading contests for all levels of readers,
especially during the summertime. There are booklets of suggested
books for kids, library brochures. Also, make trips with children
to bookstores when you are at shopping centers.

Storytelling and oral folklore. Recite some jumprope rhymes.
Ask parents if they remember any. Suaggest ways to use these. Give
list of these rhymes and encourage parents to recite these with
children. These are part of our heritage that should be
preserved. Saying them over and over is great for developing
memory and learning patterns of language.
~ Children love to hear, as well as read, bedtime stories. Take
advantage of this time to pass on your history. Make up stories
and have children add to them. Keep a continuing story going from
night to night. This helps develop imagination, creativity,
sequencing, topic maintenance.

"~ Make shoebox flannel boards for traveling. Cover the inside 1lid
with flannel. Cutouts of pictures, words, letters (with small
pieces of flannel glued to the back so they'll stick to the
flannel board) can be kept inside the box. This can be great
practice as you're riding along in the car and it's fun for
children to tell stories to younger kids.

" Another fun activity, either in the car or at home: telling
stories in the round. Tape record the story and play it back
afterwards. Each person tells part of the story by adding to it.
Make up animal stories, ghost stories, tall tales, etc. As you
start the story, use alot of expression in your voice. Point to
different family members to add parts. A story in the round might
begin, "It was a dark and stormy night. The wind howled and the
cats scre~ched..."

" Comprehension, recall, sequence, of a story can be stimulated
with follow-up activities:



"After reading a book about food, make and/or serve that food
(i.e. After The Gingerbread Man make gingerbread people).

"After reading .Cloudy with a Chance of Meatballs let kids use
foods (i.e. cereal, dry toast, pasta, etc.) to create scenes from
the story or their own 'something else from food' (i.e. pasta
jewelry).

~ After reading a book about animals, take a trip to the zoo or
pet store to see the animals.

Tie in a related video to a story you have just read (i.e. The

cat in the Hat, the PBS Faerie Tale Theater series, Reading
Rainbow) .

~ After reading a concept book, set the child up to do an
experiment relating to the concept. For instance, read Short and
Tall by Richard Scary, then measure things around the house. Read
a book about growing gardens, then plant some seeds. Read a book
about bugs, then catch and observe some bugs.

"Have the kids make homemade paper bag, sock, etc. puppets to
retell a story. The puppet can be a character from the book, or
it can be the child telling the story with a puppet of
him/herself.

~ Shopping. At the grocery store, look for target letters, letter
combinations (i.e. blends such as tr, bl, st etc.), compound
words (i.e oatmeal). Have the child match product names with the
items on your shopping list. Let your child check the list and
compare it to items in the cart before vou leave to make sure you
have everything you needed.

~ Alphabet Night. Let your child choose a letter and plan a menu
with foods all beginning with that letter. Make a simple menu
listing the foods selected for the meal (for example, the letter
p could include pasta, pears and punch).

" Television. Read the program description in the guide together.
Pick out words from favorite show titles.

" Following Directions. Hide an object somewhere in the house.
Give written directions/pictures to help your child find it.

Bookmaking

-Children love to make their own books and share them with
others. Consider having a Bookmaking Box at your house that
contains all the materials needed to make books. This box could
be pulled out at any time, ready to go, and your publisher could
go to work. Homemade books can become a favorite gift
(grandparents love to get them), an organizational tool, a way of
holding on to the memory of a special event or activity, a story
telling activity, a communication format.

ch
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BOOKMAKING BOX
Basic items in a Bookmaking Box may include:

-pens, crayons, pencils
-0ld magazines

-Stnday comic strips

-glue stick

-scissors

-lined and unlined paper
-construction paper
-cardboard/old cereal boxes
-yarn

- Share some child made books. Read some of the stories to the
parents.

Concept Books: Cut out magazine pictures or draw pictures on
one subject. Label the pictures (i.e. things that are red, ways
to travel, sports, animals, Halloween/scary things, etc.)

" Letter Books: Cut out pictures of things that start with a
certain letter. Label the objects. Or, use one picture for each
letter of the alphabet.

" Trip/Activity Scrapbooks: Collect postcards, brochures and
other souvenirs to be glued in a book. The child may write or
dictate about what s/he has seen or done.

Greeting Card Books: Paste cards you have received. Read the
cards and talk about the pictures and puns.
"~ Novelty Books: Cover a tin can with construction paper. Write
and illustrate the story around the outside. Put an object inside
associated with the story.

" Movie Story: Make a shoebox movie with a story divided into
frames. Show the movie and narrate the story.

Interactive Journal: Write and illustrate messages back and
forth with your child.

Make and Take

- Give out story shapes. The child can dictate a story which can
be printed on the story shape. The story can be illustrated on
the back. These should be read back to the child and displayed at
hone.

- Bouk making activity. Provide directions and materials for
parents to make several different types of blank books. If
there's time, parents may want to make a "You're Special to Me
Because..." book for their child.
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- Discuss handouts and games.
PARENTS AND CHILDREN TOGETHER

-Parents can visit classrooms to work with their child
or
-Children can come into the room to:
read a story with their parent
make a book with their parent

PARENT FOCUS GROUP

- How did it go today with your child?
- Was there something you thought went very well? poorly?
- What will you try at home that we've talked about today?

-Suggestions v
-Questions and answers

-Door prize

Optional
Activity: Memories About Learning to Read

Materials: Index cards and pencils

1. Begin by telling participants that learning to read is an
individual experience, different for each person. TELL ABOUT OWN
EXPERIENCE LEARNING TO READ, BEING READ TO, HOW IT FELT BEFORE
LEARNING TO READ,SPECIFICS ABOUT HOW TAUGHT.

2. Give each person a 3x5 card and have them label one side
"Good' and the other side 'Bad'. Have them list good and bad
memories. (if they can't remember for themselves, tell them to -
think about other sibs or own children.)

3. Bring group together to talk about good and bad memories.
TOGETHER COME UP WITH WAYS TO SUPPORT AND ENCOURAGE THE GOOD
THINGS ABOUT READING AND WAYS TO AVOID THE BAD THINGS AS THEIR
OWN CHILDREN LEARN TO READ.

co
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Parent Workshop #2

Reading and Storytelling

Home Activities

Read-Aloud Hints:

~

Try to read-aloud every day at least a few minutes. Make this
an important and regular part of your everyday schedule- right
after dinner, just before bedtime, or anytime.

~ Make trips to the library regular events. Help your child
select books or get the help of the children's librarian. Get

your child his/her own library card. Stay a while and read a book
there.

Reread books if vour child requests it. Repetition is good for
children.

~

Be dramatic! With your voice, make the story exciting, sad,
scary, etc. Show that you ENJOY reading.

" Relate the story to the child's life. If you read Green Eggs
and Ham, for instance, make some scrambled eggs afterwards with
green food coloring in them. If you read a story about the ocean,

talk about the times you have been there. "Remember when we found
the shells on the beach?"

Do a follow-up activity once in a while. Have your child draw a

picture about the story. You and your child could act out part of
it.

~ As you read the story, let your child say the words of the main
characters. "And the Giant said..."

Use a tape recorder and retell the story together. Listen to
it. Make up sound effects as you go along.

~

Make a chart of books you have read together. Keep adding to
it.

Listen to a story on tape and follow along together. Some of
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these can be checked out from the library.

"~ Subscribe to a children's magazine and read it together each
month. Children really look forward to receiving them in the
mail. Makes a great year long present!

~ Help your child build his/her very own library. Put your
child's name in his/her books and keep them in a special place.
Buy books as surprises, presents, souvenirs, rewards, or
remembrances of special times

" Listen attentively if your child wants to read to you. Don't

hesitate to give help as needed. Reading should be an enjoyable
and rewarding experience.

-~

Provide a regular, gquiet time, TV-free, to encourage reading.

" When your child brings home books from the school library, be
sure to enjoy them together.

Keep small books in the car. Change them occasionally. Children
wil: read them.

OTHER KINDS OF READING
* Read signs when you're in the car. Read ads in the newspaper
and magazines; read food packages and signs in the grocery store;
read recipes; read the Sunday comics together.

Write notes to your children. Leave simple messages on the
bulletin board/refrigerator.

" Read, with your child, the notices, s/he brings home from
school.

-~

Play board/other games with your child. Read the directions,
words on the board. ’

Read back stories your child has dictated or written. Children
love to hear their own stories.

~ Read interesting articles from the pawer to your child.

"The Library: story hours and activities are held at the local
library. Many have reading contests for all levels of readers,
especially during the summertime. There are booklets of suggested
books for kids, library brochures. Also, make trips with children
to bookstores when you are at shopping centers.

Storytelling and oral folklore. Recite some jumprope rhymes.
Ask parents if they remember any. Suggest ways to use these. Give
list of these rhymes and encourage parents to recite these with
children. These are part of our heritage that should be
preserved. Saying them over and over is great for developing
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memory and learning patterns of language.

~ Children love to hear, as well as read, bedtime stories. Take
advantage of this time to pass on your history. Make up stories
and have children add to them. Keep a continuing story going from
night to night. This helps develop imagination, creativity,
sequencing, topic maintenance.

~ Make zihoebox flannel boards for traveling. Cover the inside 1lid
with flannel. Cutouts of pictucres, words, letters (with small
pieces of flannel glued to the back so they'll stick to the
flannel board) can be kept inside the box. This can be great
practice as you're riding along in the car and it's fun for
children to tell stories to younger kids.

* Another fun activity, either in the car or at home: telling
stories in the round. Tape record the story and play it back
afterwards. Each person tells part of the story by adding to it.
Make up animal stories, ghost stories, tall tales, etc. As you
start the story, use alot of expression in your voice. Point to
different family members to add parts. A story in the round might
begin, "It was a dark and stormy night. The wind howled and the
cats screeched..."

" Comprehension, recall, sequence, of a story can be stimulated
with follow-up activities:

"After reading a book about food, make and/or serve that food
(i.e. After The Gingerbread Man make gingerbread people).

“"After reading Cloudy with a Chance of Meatballs let kids use
foods (i.e. cereal, dry toast, pasta, etc.) to create scenes from
the story or their own 'something else from food!' (i.e. pasta
jewelry).

After reading a book about animals, take a trip to the zoo or
pet store to see the animals.

" Tie in a related video to a story you have just read (i.e. The
Cat in the Hat, the PBS Faerie Tale Theater series, Reading
Rainbow).

" After reading a concept kook, set the child up to do an
experiment relating to the concept. For instance, read Short and
Tall by Richard Scary, then measure things around the house. Read
a book about growing gardens, then plant some seeds. Read a book
about bugs, then catch and observe some bugs.

"Have the kids make homemade paper bag, sock, etc. puppets to
retell a story. The puppet can be a character from the book, or
it can be the child telling the story with a puppet of
him/herself.

“ Shopping. At the grocery store, look for target letters, letter
combinations (i.e. blends such as tr, bl, st etc.), compound
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words (i.e oatmeal). Have the child match product names with the
icems on your shopping list. Let your child check the list and
compare it to items in the cart before you leave to make sure you
have everything you needed.

“ Alphabet Night. Let your child choose a letter and plan a menu
with foods all beginning with that letter. Make a simple menu
listing the foods selected for the meal (for example, the letter
p could include pasta, pears and punch).

Television. Read the program description in the guide together.
Pick out words from favorite show titles.
*~ Following Directions. Hide an object somewhere in the house.
Give written directions/pictures to help your child find it.

Bookmaking

-Children love to make their own books and share them with
others. Consider having a Bookmaking Box at your house that
contains all the materials needed to make books. This box could
be pulled out at any time, ready to go, and your publisher cculd
go to work. Homemade books can become a favorite gift
(grandparents love to get them), an organizational tool, a way of
holdirg on to the memory of a special event or activity, a story
telling activity, a communication format.

BOOKMAKING BOX
Basic items in a Bookmaking Box may include:

-pens, crayons, pencils
-0ld magazines

-Sunday comic strips

-glue stick

-scissors

-lined and unlined paper
-construction paper
-cardboard/old cereal boxes
-yarn

Concept Books: Cut out magazine pictures or draw pictures on
one subject. Label the pictures (i.e. things that are red, ways
to travel, sports, animals, Halloween/scary things, etc.)

" Letter Books: Cut out pictures of things that start with 2
certain letter. lLabel the objects. Or, use one picture for each
letter of the alphabet.

~

Trip/Activity Scrapbooks: Collect postcards, brochures and
other souvenirs to be glued in a book. The child may write or
dictate about what s/he has seen or done.



Greeting Card Books: Paste cards you have received. Read the
cards and talk about the pictures and puns.

~ Novelty Books: Cover a tin can with construction paper. Write

and illustrate the story around the outside. Put an object inside
associated with the story.

- Movie Story: Make a shoebox movie with a story divided into
frames. Show the movie and narrate the story.

- Interactive Journal: Write and illustrate messages back and
forth with your child.

65
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Book binding can consume quantities of timec and materials.
Fere are four methods which require little time and
cominon materials.

1. Side-stapled booklets

Sandwich pa¢es between front and
back covers. Staple along top or left
side. Use tape to cover stagles.

*HINT: Scere covers with an x-acto ke
gn the tnside to crecte a scnni bunge,
You may reinforce the hinge wiin Leax
tape cn the cutside.

2. Hole-puniched booklets

e V(muwich pages between ront and T = <
(ale) ovack covers. Purnckh hoics along top l |
o or left side. Clip on metal rings. 'ffz’

| plastic “chicken rings,” or join with | F3= l
S varn. "

. Center- -stapled theme books
"] Fold typing paper or horizontzlly
i

lined paner in kalf. Cut and fo,u a
9"x12" construction paper covt:
Center staple with an etensior
SR stapler.

‘ e,
—
—

. . . ‘,
4. Four page mini-books
Fold typing paper lcngﬂlwise. Open and fold vridtiw
Fold wiathwise again. upfn the last fcld and cut fro..
the center of the folded edze to the fold line. Opon the
entire page and rf’Fold lengthwize. Push from bola eails

__ fthe paze so the cut opens o fomm a
| : d‘unond Push past the Cianiend to v
l.....: ...... i ,_....-(L-—-_.

Y

- *\‘K’ ,A “« = Q‘\
~

| A e P T
b L ,—\\ P A

TN T Vevar,
| SN |

'

7 | } Q\ the bonit, TFinish with ghae,

| : ‘ :

R S
| l

I
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HANDOUT F - page 1
Oral Folklore page

JUMP ROPE RHYMES

Not last night, but the night before,

A lemon and a pickle came a knockin® at my door.
I got up, let them in,

Hit ’em on the head with a rolling pin.

1, 2, 3, 4, etc.

Sheep in the meadow,
Cows in the corn.

Tell me the month
That you were born.

January, February, March, etc. (Jump out on your birthday.) ~,

Order in the court.

The Judge is eating beans.

His wife is in the bathtub

Shooting submarines.

How many submarines did she shoot?
1,2, 3, 4, etc.

Johnny over the ocean,

Johnny over the sea.

Johnny broke a bottle

And blamed it on me.

I tol4 Ma, Ma told Pa.

Johnny got a whipping

And ha, ha, ha.

How many whippings did he get?
1,2,3,4,5,etc.

Cinderella dressed in yellow,
Went upstairs to kiss a fella.
By mistake she kissed a snake.
How many doctors did it take?
1,2, 3,4, etc.

Spanish dancers turn around.
Spanish dancers touch the ground.
Spanish dancers show your shoe.
Spanish dancers, that will do!

Fishy, fishy in the brook,
Papa catch ’em by the hook.
Try to catch 'em if he can.
So Mama fry ’em in the pan.

Engine, engine, number nine.
Riding on Chicago line. ; - A~
When she’s polished won’t she shine! - e
Engine, engine, number nine. T e S

Copynghtt 1981 tn Communiauon Skidt Bulden, Inc (‘ o
This handout may be reproduced as often as y for kshop dninbution
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HANDOUT F - page 2

CLAPPING RHYMES AND SINGSONG RHYMES

A sailor went to sea, sea, sea

To see what he could see, see, sce.

But all that he coud see, see, see

Was the bottom of the deep blue sea, sea, sea.

Pease porridge hot,

Pease porridge cold.
Pease porridge in the pot,
Five days old.

' Some like it hot,
: Some like it cold.
I Some like it in the pot,

Five days old.

Mother, Mother, I am ill,

Call the doctor over the hill.

In came the doctor,

In came the nurse,

In came the lady with the alligator purse.
“Measles,” said the doctor,

“Mumps,” said the nurse.

“Nothing,” said the lady with the a'ligator purse.

My father is a butcher,

My mother cuts the meat.

And I’'m a little meatball

That runs up and down the street.

l NURSERY RHYMES
Say the nursery rhymeslisted below over and over. Explain unfamiliar words such as “tuffet,” “troll,”
I and “porridge.”
Little Miss Muffet Tom, Tom the Piper’s Son
Georgie Porgie Old Mother Hubbard
l Jack Sprat Little Boy Blue
Humpty Dumpty Three Little Kittens
Old King Cole Jack and Jill
' Simple Simon Queen of Hearts
Old Woman in the Shoe Little Bo Peep
Little Jack Horner Peter, Peter, Pumpkin Eater
l Teach your child poems you learned when you were a child. Make up actions (o go with the rhymes.
b You can check out rhyme books from the librarv.
| l ba
Q ‘ 102 Copunght€ 1981 by Communication Skilt Burlders. nc
E M This handout may be reproduced as often as neoewany for workshop detribution.
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HANDOUT Q
Make a Family Movie or Slide Show

Shoebox Movie

Staple strips of paper together to make one long strip. Divide the strip into squares and draw scenes
for a story on it. Your child can narrate the story as you roll the strip through the shoebox screen.

Movie or Slide Show
If you have a movie or slide camers, create a show with your child.

1. Make up a story with your child. Decide on the sequence of the scenes for the show. Write these
on index cards as a guide for the filming.

9. Talk about who the characters are and who could portray them (family members, friends, etc.).
Choose your cast.

3. Talk about what kind of costumes will be needed. Use things you already have. Keep it simple
so your child can do most of the work. Find props you will need.

4. Decide where you will shoot the scenes.
5. Select a title for the film and let the children make title and cast cards.

6. Shoot the movie or slides. After they are developed, view them and decide how to splice the
film or arrange the slides.

7. Make a sound track on a tape recorder if you wish. Select
music and/or put in dialogue. Or, you can narrate the
story live.

8. Have a premiere! Invite the families of the actors to  /
see the film and serve popcormn. / K4

9. You might even want to offer to show your film
or give a puppet show at a home for the elderly. /
The residents would love it! // <
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HANDOUT N
Materials to Save

Keep some of these materials in a box ready for use. Make things. Talk about size, shape, texture,
and use as you work with vour child. Be creative!

cloth scraps
trimmings
buttons

fun fur

yarn

string

cord
toothpicks
popsicle sticks
Q-tips
feathers

pine cones
seashells
gravel

straws

corks

nuts

macaroni
beans

glue

glitter
markers
crayons

boxes of all sizes
yogurt cartons
tubes

cotton balls
foam rubber

styrofoam packing

styrofoam hamburger
containers

styrofoam food trays
paper plates and cups
egg cartons

beads and craft
materials

tennis balls
marbles

other balls
cupcake papers
doilies

keys

old jewelry

parts from games
and toys

old cookie cutters

coat hangers
magazines
masking tape
scotch tape

all kinds of paper
tissue
cellophane
sandpaper
wallpaper samples
old gift wrap
grocery bags
greeting cards
corrogated cardboard

aluminum foil

paint brushes

material food coloring
pipe cleaners watercolors
pop bottle tops scissors
food packages food cans
. 117
Coprynght€ {981 by Communication Skill Buibders. Inc ’ ? {)
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HANDOUT P
Puppets

Make all kinds of puppets at home — but don’t stop there! Give a show — pantomime to records —
make up commercials — or just have conversations with them. Making them is just the beginning.
Using puppets encourages verbal expression and vocabulary development. Make a puppet stage from
a cardboard box, use a table with a cloth draped down in front, or hang a sheet across a doorway.

Kinds of Puppets
sock puppets

paper puppets on sticks
Use tongue depressors or popsicle sticks. Draw your own or cut out pictures. Make all the char-
acters for a story like the Gingerbread Man or Noah's Ark.

tennis ball, styrofoam ball or Nerf ball puppets
Cut holes or slits for mouths. Draw on eyes and features or glue on pieces of felt.

paper cup puppets
Make a nose hole. Put your finger through the hole. Glue on or draw eyes, mouth, hair.

hamburger container puppets
Cut three holes in the back for thumb and fingers. Cut two on the upper section, one on the
lower. Decorate the face.

hanger and nylon stocking puppets
Bend a metal hanger into a circle. Cut off the legs of a pair of pantyhose. Stretch a leg over the
wire circle. Tape the open end to the hook of the hanger for a handle. Glue on hair, eyes, nose,
mouth. The child can hold the puppet in front of his face as he moves and talks.

Copynght€ {981 by Communkaton Skill Bukiers. [nc
Thus handout mas be reproduced as often as necessary for workshap dutribution 7 I 121
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B On Independence Day,
3¢ think of what's the best thing
*‘J = i; # N I:I B  about living in the United States.
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the Fourth of July.
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DIRECTIONS NAME _

— _._. DATE .

Draw a Frog!

DIRECTIONS: Follow the step-by-step
procedures to draw a frog just like the one on
this page. If you like doing this, you may want to
get the book called Draw 50 Dinosaurs and
Other Prehistoric Animals by Lee Ames
(Doubleday, 1977). This book has step-by-step
drawings to show you how to draw fifty
dinosaurs. There are other books such as Draw

50 Boats, Ships, and Trucks and Trains by the
same author. Edward Emberely has written a
book called £Ed Emberely’s Drawing Book of
Animals (Little, Brown, 1970). If you get this
book, you can find out how to draw ants, worms,
caterpillars, birds, tigers, pigs, and many other
animals. Look in the card catalog under Art for
other drawing books.

From Read All About it' © 1979 Goodyear Publishing Company, Inc., Harry W Forgan, and Bonnie F. Striebel 55
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Reading Road Signs

DIRECTIONS: As a bicycle rider, there are many  miniature book of the signs by cutting them out
different road signs you should be able to read. and stapling them together. Number the pages
Here are twe pages with eleven important signs.  and make a table of contents to show the

You can look around your neighborhood for different signs you have.

other signs and make pictures of these. Make a

’ NO

BICYCLES




Name Date

BECOME A PICTURE BOOK ILLUSTRATOR

' Using crayons, felt-tip pens, or colored pencils, illustrate below a part of the story
that did not have a picture to go with it. Plan carefully.

3—4

Story Title

Author/Illustrator

ww
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| {
[ Name . . . Date __ . . . __ . . ___.___
I ! MAKE A PICTURL ALPHABET -2
l 1
v Before the alphabet was invented, way back in the days of cave men,
l drawings were used to help people write (or draw) stories. These are some
I . familiar symbols:
|c
0 A~ MA
AA S -
i .
X sun water tree hill
'
v Make your own pictures for these words. Then, draw a
3 story using these symbols.
¢ o
.
N é
£ &
v £
A 5
v g
a ? . . i
=2 rain wind cloud
A a.
v <
| o 2
v 5
=
| 5 ¢
| 3 E
.:5.
I % be irl
= y gir man
| o °
l (i
l » woman love peace
I » deer hunt eat
1 ,
I o To make a story game, these can be cut up into little cards. Place them face down.
E TC Select three cards; then, make up a sentence or story using these threc picture symbols.
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Name Date

THE PICTURE BOOK HOUSE 3-1

Look through many picture books. Read
them. Decorate each room of this house
with an item that you like from six
different books.

Why do you like this
item? What part did it
play in the story?

use to make your
look pretty?

>

1. Title

2. Title

5. Title
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p Name Date

1 INVITE YOUR FAVORITE STORYBOOK CHARACTER TO VISIT YOU 3-7
. NAME OF FAVORITE CHARACTER

¢

r 4 e e * rQ .

® 'Ihe elf who lives behind this mushroom delivers all

messages to favorite storybook characters. Contact your favorlte
:- character by writing and illustrating, in the followmg four sections:

By ‘-"YOu and Me Together _ -’

:-,:.What I Look Like, . g .‘ ) - g b

« 1988 by The Center for Applied Research in Education

Thls Is My School
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73 Dinosaur Hunt
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81 Get in Shape
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27 Flower Game
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GAME NUMBER 16

TRAILTO THE
CASTLE
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39 Trail to the Castle

|Go ahead 1.
1

tr N il

. .l/‘ -
Fall in a hole! ?.1/4,
Goback 1. ‘v w

N/
}

7

Start

I Find a lost cat.

Go ahead 1. Sea: a snake.

Ge¢ back 1.




GECOND GKADE SUMMER SCHOSL. - - -

DON'T MISS IT//

"DEVELOPING |
AUDITORY and PHONIC SKILLS”

A PARENT WORKSHOP

~~ WAYS TO HELP YOUR CHILDREN—~
e/

o MANY ¥ioRDS 5
WO = i “RAINT D
STRR
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Parent Workshop #3:

Phonics and Auditory Skills

Before: Parents Sign In
Name tags
'Shake and Listen' boxes on tables

Warm Up:

-- How is SS going for your child?
-- Do you have ??s about the classroom?
-- Have you tried any of the ideas presented in these workshops?

Introductjion

1. Listening is viewed as the first communication skill children
develop. First they listen and then they speak, read and write.
Discuss the importance of listening and memory skills in school.
--Brainstorm a list of how listening and memory skills are used
at school. Children are working on:

- following directions
- comprehension of curicular material
- discrimination of sounds

- paying attention

- coping with difficulties independently

- memorizing and recalling information

- estimating and predicting probable results and outcomes
- organizing information

- detecting relationships and classifying objects

- identifying main ideas and supporting details

- inferring information not explicitly presented

- relating new ideas to personal life experiences

**Discuss concept of listening skills as different from hearing,
development of discriminative listening and how hearing loss
impacts

As children approach the end of third grade, listening has become
their major method of gathering new information. Sometimes no
matter how hard youa try, the message you send is not the one your
children receive, and vice versa. Varicus distortions occur
during the listening-speaking phases of communication. These
distortions, which can alter what your children hear, can happen
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for the following reasons:

Attitude Cutoff: Children may have a strong, negative reaction
every time they hear a certain word, for instance "test". This
strong reaction may prevent them from hearing the rest of this
message: "The test of any person is in what s/he does." (meaning
is lost, new vocabulary <).

Motive Attribution: Children may think, "Adults Jjust like to
~talk; they don't really expect me to listen the first time
because they are going to repeat the directions 10 times anyway."
**%*Draw parallels from personal experience. Discuss other
strategies (i.e. repeat and go).

Organizational Mix-Up: Children may have trouble putting together
someone else's message: "Did he say turn left, then right, then
right, or..." ***Discuss own strategies for listening and memory
with a list of directions.

Self-Preoccupation: Children may be so busy forming a reply that
they never hear the message.

Listening is an active process. We should help children learn to:

- focus at once on the speakers face and opening words

- ask themselves questions about what the speaker is saying

- estimate at the end what s/he has learned

- most importantly, listen FOR rather than TO- listen for a

purpose (new words, emotion, meaning, a number, etc.) not just a
person.

2. There are 3 main factors in listening. The listener (whom we
have already talked about and will discuss further as the child),
the speaker and the situation. There is a crucial importance in
adults listening to the children. We must commit to being active,
involved listeners ourselves if that is what we expect from our
children. Adults listening to children:

- encourages the communication attempts of children

- duilds their self concepts

- provides a good model for the child. We must be mindful of the
example we set in listening. We may not be the best listening
audience for children if our knowing, automatic answers deter
them from really explaining anything.

Reflective Listening

Listening to our children requires letting them know we recognize
the feelings behing what they are saying and not saying. When
children are upset, frustrated, they tend to lose perspective. By
listening reflectively we can help a child think through an
upsetting problem. We can reflect and clarify the child's
feelings to help lay a foundation for the child to resolve the
problem. Here is an example of reflective listening:
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Child- The teacher is so unfair! I never do well in reading
class!

Parent: You're feeling angry and disappointed and you've given
up.

Thus, reflective listening involves grasping what the child feels
and means, and then stating the meaning so the child feels
understood and accepted. R.L. provides a sort of mirror for the
child to see himself or herself more clearly. It gives the child
*feedback'. It is the natural precursor to helping a cnild work
through the problem solving format we discussed in earlier
sessions (REVIEW PROBLEM SOLVING HERE) .

Remember also that communication is always non-verbal as well as
verbal. Behavior expresses meaning sometimes more clearly than
words. Effective listening involves establishing eye contact and
posture which clearly indicate you are listening.

HOME ACTIVITIES

iA. Short-term memory

1. Play "I'm going on a trip..." The first person names something
he will take.-in his suitcase. Each person must name the objects

previously named and add one to the list. Give clues if needed to
nelp children remember.

2. Use noisemakers (beanbag, whistle, bell, tambourine, music
box, rock box, rattle, toy instruments, kazoo and other homemade
instruments). Have the child close his/her fyes. Play two
different noisemakers in succession. Child opens eyes and tries
to repeat the sequence. Progress to more as ready.

3. Play the "Alphabet Game". One person names something that
starts with A. The next person says that word and adds something
that starts with B. The next person adds a C word and so on.
Categories can be used such as food, animals, names. This game

can be combined with #1 above (read A My Name Is Alice by Steven
Kellogg) .

B. Long term Memory:

1. Play "Do You Remember?" (dinner time game). Ask the children
to recall details about a fanily trip or event in the past. Give
hints if they have forgotten.

"Do you remember our trip to Seattle? Where did we stay the
first night?*

"what animals did we see?" "What did we eat at the
restaurant?"

2. Sing children's songs and repeat poems and nursery rhymes with
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your children. Children also like to repeat TV commercials. Play
a game at the grocery store as you look for products:

"Can you tell me a soap commercial?"

"Can you sing a cereal commercial?"

3. Recite jump rope rhymes. Retell riddles and fairy tales to
children.

C. Memory Strategies

1. mnemonic:

2. categorizing: i.e. lists

3. associating: ie. the name game

4. acronyms: George Edwards Old Goat R Ate P Homework Yesterday
5. overlearning: multiple repetitions,

6. others:

D. Following Directions

1. Play "Simon Says"™ with your child. Increase length and

language complexity with ability ("Simon Says: Tap your ear lobe
then sway your arms").

2. Start by giving your child 2 dierctions to remember. If s/he
succeeds, praise liberally then give three, four and so on. This
can become a real challenge for kids! Do these as you go about
your daily activities.

"Put the butter in the refrigerator and bring me a fork."

"Take your toothbrush back to the bathroom, put your stool away
and bring me some soap, please."

E. Discrimination of Sounds
**A most important skill related to reading and spelling
1. Child closes his/her eyes. Play several noisemakers. Let

him/her identify the ones you played. Play 2 together when s/he
can do the first task.

2. Make and use sound boxes. Have the child s..’ect two boxes that

sound alike and/or match a box to a label (i.e. rice). Have your
child make these for you.

3. Use a tape recorder to tape sounds arcund the house (alarm
clock, car horn, engine, toilet flushing, water running, person
coughing, snoring, door slamming, doorbell, vacuum cleaner,
washing machine). Listen to the tape and try to identify sounds.

4. As your child practices letter sounds, put several small
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objects on the table and say "Find one that starts with s-s-s" or
"Find one that ends with m-m-m". You can use objects at the
dinner table such as cup, plate, bread, spoon, salt, etc.

5. Send your child on a 'Sound Scaverger Hunt'. Make a list of
specific items to be found for each sound or simply list: "Find
three things that end with t-t-t ", Have a reward at the end of
the hunt. Variation: Use the same idea to make up a 'Treasure
Hunt'.

F. Beginning Sounds and Sound-Symbol Relationships

Many of these activities may seem similar to things your child
has done at school in earlier grades. They are all excellent
review, opportunities to master information/skills and practice
generalizing knowledge to new settings and contexts.

1. Make a large cardboard letter with your child (don't forget
about vowels). Attach some objects beginning with that letter.
For instance, make a T with toothpicks. Hang the letters in your
child's room, the kitchen etc.

2. Make a letter out of a distinctive material glued to a
cardboard back. i.e. T from pieces of tissue or teabags.

P from pipecleaners or popcorn.
Talk about the letter and its various positions in words
(beginning-middle-end).

3. Cut letters out of cloth or wall paper samples. They can be
stuffed with cotton or crumbled paper if you like. When you have
several, try to spell little words w1th themn. Start with a, b, c,
d, e, m, o, p, s, and t.

4. Make a blank book. Paste in pictures of things that start with
your letter. Print labels under the pictures. You might even cut
the booklet into the shape of the letter.

5. Have a treasure hunt around the house with your child. Find
objects that begin with your letter. Keep these in a tin can or
strawbwerry basket with the letter attached to it. Take advantage
of your child's interest in collections if s/he has one.

b balloon, battery, button, bead, bird
f flower, fish, fork, feather, fur, fan
(some objects can be made from paper)

When your child is ready, use objects that begin with these
combinations (confusing because the sounds are different fron the
first consonant in each pair): ch, sh, th, wh.

6. After yoaf <hild has learned several letter sounds, mix up
objects sets and have hin/her separate into proper containers by

letter sounds. Encourage carefully saying the names to hear the
sounds.
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7. As you are cooking dinner play "I Spy". Find all the things in
the refrigerator, kitchen that start with your letter (butter,
buns, baby, broccoli, bread, bowl, etc.). Give clues as needed.
Make a list if you have time {or have your child do it.)

8. Make un tongue twisters with words starting with your letter.
"Bob Burns baked nig brownies."

9. Look at all kinds of ABC books and children's dictionaries to
find words that begin with the same sounds. Some good ones are:

Find Your ABC's by Richard Scary
Hilary Knight's ABC (Golden Press, 1961)

My Funny Animal Alphabet (Troll Associates, 1972)
Richard Scarry's Storybook Dictionary (Golden Press, 1966)
cat _in the Hat Beginner Book Dictionary by P.D. Eastman

10. Play games with names. For instance, use animals (Annie
Anteater, Sammy Seal). Use actions (Billy bites, Sandy sits,
Jeanie jumps, Darryl digs). See how many the family can think of.

11. Act out words that begin with a certain letter. Other family

members guess the words. Remind them the words start with your
sound.

s-s-s5: swim, sing, stare, sit, stoop, save

12. Play with letters and food.

a. Draw letters in Jello before you add the liquid.

b. Make letter doughnuts out of canned biscuits. shape each piece
of biscuit dough into a letter. It's fun for children to make and
eat the letters. (You can also make these letters ahead and
freeze them.)

c. Make cookies in letter shapes or decorate them with frosting
letters.

d. Find letters in alphaber macaroni. Say the souds as you find
them. Try to make little words.

13. Make letters out of salt dough or clay.

14. In a dark room, let your child shine a flashlight on
different objects, name them and tell what letters they start
with--great at bedtime.

G. Sound Blending

1. Play with blocks with letters on then. Arrange them in order
to make 3 letter words. Say the sounds as you place them: "b-a-t,
bat" Use magnetic letters on a refrigerator door.

2. Say words but separate the sounds. Let your child guess the
words (For instance, parts of the body: n-o-se, l-e-g, b-a-ck).
Always tell the category, such as animals, furniture, clothes,
etc. Make it fun!



3. Play Boggle. Scrabble, Spill and Spell. You don't have to play
for a long time. Children learn from you that letters, sounds,
words, reading and spelling can be fun.

H. Rhyming

Through rhyming children learn sound patterns, likenesses in
words, word families and discrimination of sounds.

1. Find pairs of rhyming objects. Keep them in a box for your
child to separate intc sets. Use o0ld toys and other small objects
around tie house:

tire-wire chair-bear
block-sock key-tree
spoon-balloon car-star
fish-dish fork-cork
fan-man bag-flag
shell-bell ring-string

2. Read books with rhyming patterns such as The Cat in the Hat by
Dr. Seuss or Put Me in the 200 by Robert Lopshire. Leave out the

rhyming word at the end of the sentence and have your child guess
it.

"I can put them on a cat

And I can put them on a (hat).
I can put them on the zoo!
And I can put my spots on .Y (you)

(From Put Me in the 200)

3. Make a rhyming/word family book. Select a picture from a
magazine. List others that rhyme with it and paste them in a
booklet. Draw pictures too. This book can be used as a ‘reference
tool!' by your child.

rug-bug-hug-tug-slvg
book-cook-look-hook

4. Make up rhyming tongue twisters with list of tongue twisters.

The fat cat sat on the bat.
Kit had a fit and hit his mitt.

5. At dinner time make up rhyming couplets with names. Use famous
and family names.

Buffalo Bill--swallowed a pill.
Batman--sat on a fan.
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Parent Workshop #3:

Phonics and Auvditory Skills

HOME ACTIVITIES

A. Short-term memory

1. Play "I'm going on a trip..." The first person names something
he will. take in his suitcase. Each person must name the objects
previously named and add one to the list. Give clues if needed to
help childiren remember.

2. Use noisemakers (beanbag, whistle, bell, tambourine, music
box, rock box, rattle, toy instruments, kazoo and other homemade
instruments). Have the child close his/her eyes. Play two
different noisemakers in succession. Child opens eyes and tries
to repeat the sequence. Progress to more as ready.

3. Play the "Alphabet Game". One person names something that
starts with A. The next person says that word and adds something
that starts with B. The next person adds a C word and so on.
categories can be used such as food, animals, names. This game
can be combined with #1 above (read A My Name Is Alice by Steven
Kellogqg).

B. Long term Memory:

1. Play "Do You Remember?" (dinner time game). Ask the children
to recall details about a family trip or event in the past. Give
hints if they have forgotten.

"Do you remember our trip to Seattle? Where did we stay the
first night?"

"Wwhat animals did we see?" "What did we eat at the
restaurant?"

2. Sing children's songs and repeat poems and nursery rhymes with
your children. Children also like to repeat TV commercials. Play
a game at the grocery store as you look for products:

"Can you tell me a soap commercial?"

“Can you sing a cereal commercial?"

3. Recite jump rope rhymes. Retell riddles and fairy tales to
children.
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C. Memory Strategies
1. categorizing: i.e. lists
2. associating: ie. the name game

3. acronyms: George Edwards 0ld Goat Ralph Ate Pat's Homework
Yesterday (Geography)

4. overlearning: multiple repetitions,
5. others:
D. Following Directions

1. Play "Simon Says" with your child. Increase length and
language complexity with ability ("Simon Says: Tap your ear lobe
then sway your arms").

2. Start by giving your child 2 directions to remember. If s/he
succeeds, praise liberally then give three, four and so on. This
can become a real challenge for kids! Do these as you go about
your daily activities.

"Put the butter in the refrigerator and bring me a fork."
"Take your toothbrush back to the bathroom, put your stool away
and bring me some soap, please."

E. Discrimination of Sounds
*%A most important skill related to reading and spelling

1. Child closes his/her eyes. Play several noisemakers. Let
him/her identify the ones you played. Play 2 together when s/he
can do the first task.

2. Make and use sound boxes. Have the child select two boxes that
sound alike and/or match a box to a label (i.e. rice). Have your
child make these for you.

3. Use a tape recorder to tape sounds around the house (alarm
clock, car horn, engine, toilet flushing, water running, person
coughing, snoring, door slamming, doorbell, vacuum cleaner,
washing machine). Listen to the tape and try to identify sounds.

4. As your child practices letter sounds, put several small
objects on the table and say "Find one that starts with s-s-s" or
“Find ocne that ends with m-m-m". You can use objects at the
dinner table such as cup, plate, bread, spoon, salt, etc.

5. Send your child on a 'Sound Scavenger Hunt'. Make a list of
specific items to be found for each sound or simply list: "Find
three things that end with t-t-t ". Have a reward at the end of
the hunt. Variation: Use the same idea to make up a 'Treasure
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Hunt'.
F. Beginning Sounds and Sound-Symbol Relationships

Many of these activities may seem similar to things your child
has done at school in earlier grades. They are all excellent
review, opportunities to master information/skills and practice
generalizing knowledge to new settings and contexts.

1. Make a large cardboard letter with your child (don't forget
about vowels). Attach some cbjects beginning with that letter.
For instance, make a T with toothpicks. Hang the letters in your
child's room, the kitchen etc.

2. Make a letter out of a distinctive material glued to a
cardboard back. i.e. T from pleces of tissue or teabags.

P from pipe cleaners or popcorn.
Talk about the letter and its various positions in words
(beginning-middle-end) .

3. Cut letters out of cloth or wall paper samples. They can be
stuffed with cotton or crumbled paper if you like. When you have
several, try to spell little words with them. Start with a, b, c,
d, e, m, o, p, s, and t.

4. Make a blank book. Paste in pictures of things that start with
your letter. Print labels under the pictures. You ..ight even cut
the booklet into the shape of the letter.

5. Have a treasure hunt around the house with your child. Find
objects that begin with your letter. Keep these in a tin can or
strawberry basket with the letter attached to it. Take advantage
of your child's interest in collections if s/he has one.

b balloon, battery, button, bead, bird
€ flower, fish, fork, feather, fur, fan
(some objects can be made from paper)

When your child is ready, use objects that begin with these
combinations (confusing because the sounds are different from the
first consonant in each pair): ch, sh, th, wh.

6. After your child has learned several letter sounds, mix up
objects sets and have him/her separate into proper containers by
letter sounds. Encourage carefully saying the names to hear the
sounds.

7. As you are cooking dinner play "I Spy". Find all the things in
the refrigeratcor, kitchen that start with your letter (butter,
buns, baby, broccoli, bread, bowl, etc.). Give clues as needed.
Make a list if you have time (or have ycur child do it.)

8. Make up tongue twisters with words starting with your letter.
"Bob Burns baked big brownies."
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9. Look at all kinds of ABC books and children's dictionaries to
find words that begin with the same sounds. Some good ones are:

Find Your ABC's by Richard Scary

Hilary Knight's ABC (Golden Press, 1961)

My Funny Animal Alphabet (Troll Associates, 1972)

Richard Scarrv's Storybook Dictionary (Golden Press, 196¢€)
cat in the Hat Beginner Book Dictionary by P.D. Eastman

10. Play games with names. For instance, use animals (Annie
Anteater, Sammy Seal). Use actions (Billy bites, Sandy sits,
Jeanie jumps, Darryl digs). See how many the family can think of.

11. Act out words that begin with a certain letter. Other family
members guess the words. Remind them the words start with your
sound.

s-s-s: swim, sing, stare, sit, stoop, save

12. Play with letters and food.

a. Draw letters in Jello before you add the liquid.

b. Make letter doughnuts out of canned biscuits. Shape each piece
of biscuit dough into a letter. It's fun for children to make and
eat the letters. (You can also make these letters ahead and
freeze them.)

c. Make cookies in letter shapes or decorate them with frosting
letters.

d. Find letters in alphabet macaroni. Say the sounds as you find
them. Try to make little words.

13. Make letters out of salt dough or cilay.

14. In a dark room, let your child shine a flashlight on
different objects, name them and tell what letters they start
with--great at bedtime.

G. Sound Blending

1. Play with blocks with letters on them. Arrange them in order
to make 3 letter words. Say the sounds as you place them: "b-a-t,
bat" Use magnetic letters on a refrigerator door.

2. Say words but separate the sounds. Let your child guess thc
words (For instance, parts of the body: n-o-se, l-e-g, b-a-ck).
Always tell the category, such as animals, furniture, clothes,
etc. Make it fun!

3. Play Boggle, Scrabble, Spill and Spell. You don't have to play
for a long time. Children learn from you that letters, sounds,
words, reading and spelling can be fun.

H. Rhyming

Through rhyming children learn sound patterns, likenesses in
words, word families and discrimination of sounds.




1. Find pairs of rhyming objects. Keep them in a box for your
child to separate into sets. Use old toys and other small objects
around the house:

tire-wire chair-bear
block-sock key-tree
spoon-balloon car-star
fish-dish fork-cork
fan-man bag-flag
shell-bell ring-string

2. Read books with rhyming patterns such as The Cat in the Hat by
Dr. Seuss or Put Me in the Zoo by Robert Lopshire. Leave out the
rhyming word at the end of the sentence and have your child guess
it.

"I can put them on a cat

And I can put them on a (hat) .
I can put them on the zoo!
And I can put my spots on . " (you)

(From Put Me in the Z00)

3. Make a rhyming/word family book. Select a picture from a
magazine. List others that rhyme with it and paste them in a
booklet. Draw pictures too. This book can be used as a ‘'‘reference
tool' by your child.

rug-bug-hug-tug-slug
book-cook-look-hook

4. Make up rhyming tongue twisters with list of tongue twisters.

The fat cat sat on the bat.
Kit had a fit and hit his mitt.

5. At dinner time make up rhyming couplets with names. Use famous
and family names.

Buffalo Bill-~swallowed a pill.
Batman- - oyt
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CHART 4
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Full Tt Provided by ERIC.

Effective Listening

Closed Denies children a right to their feelings by demonstrating listener's unwillingness
Response to accept and understand.

Open Acknowledges chitdren’s right to their feelings by demonstrating that the listener
Response accepts what they feel as well as what they say. Indicates that the listener understands.

e‘?

Child’s Remark: Closed Response: Open Response:
I'm never going to play Why don't you forget it; You're really angry with her.
with her again! she prohably didn‘t mean it.
| can't do iil Now, don't talk like that! it seems very difficult to you.

You just got started!

! wish 1 could go along. We've discussed this It seems unfair to you.

He always gets to go before — so, stop fussing.

everywhere.

Look at my new model! That's nice . . . now will you You're pleased with your
please go work on it.

1 don’t want to go to school Everyone has to go to You're afraid Billy will pick

today. Billy is mean! school. it's the law. on you.

You're the meanest mother Don't you ever talk to me You're very angry with me.

in the whole world! that way!

For each remark, give an example of a CLOSED response and an OPEN response.

1. 1 don't like vegetables, and
I'm not going to eat them.

2. Qur teacher is crabby.

3. 1don't wa~! to go to bed!
It's too early

4 I'm not going to wear my
ramceat Nobody in my class
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POINTS TO REMEMBER
Communication: Listening

1. Communication begins by listening and
indicating you hear the child's feelings
and meanings.

2. Effective listening involves establishing
eye contact and posture which clearly
indicate you are listening.

3. Avoid nagging, criticizing, threatening,
lecturing, probing, and ridiculing.

4. Treat your children the way you treat
your best friend.

§. Mutual respect involves accepting the
child’s feelings.

LR N

S it 2V TP NN
RN

6. Reflective listening involves hearing the
child's feelings and meanings and stating
this so the child feels understood.

It provides a mirror for the child to see
himself or herself more clearly.

7. Learn to give open responses that
accurately state what the other person feels
and means.

8. Avoid closed responses which ignore
the child's feeiings, relaying that we have
not heard or understood.

9. Let the child leam. Resist the impulse
to impose your solutions.
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HANDOUT |

Materials and Objects to Teach Sounds

MATERIALS FOR LARGE LETTERS

animals (plastic)

beads, buttons, balloons

candy, candles (small, birthday type), corks
dimes, dirt, dice

eggshells

feathers, fur

gum (sticks), glitter

heart stickers, houses (like from Monopoly set)
ink

jacks, jelly beans

keys

leaves, lace

marbles, matches

N R R L RS

OBJECTS FOR BEGINNING CONSONANT SETS
bead, button, balloon, baby, boot, bird, bug,
ball, battery, Band-Aid, bowl, box, boy
comb, curler, car, candy, card, candle, cat,
cup, cork

B
C
D doll, dog, dice, dime, dish, duck, dinosaur
F fish, fork, feather, fan, fur, file, football

G gum, gun, girl, gift

H hat, heart, horse, handkerchief, head, house
J

K

L

M

N

jet, jar, jack, jelly bean, jewel, jacket
kitten, kite, key, king

lady, lipstick, lace, letter, lollipop, leaf, lid,
lock

man, marble, mouse, map, mirror, magnet,
matchbook

nail, nickel, napkin, necklace, nut, newspaper

N nails, nuts

O oatmeal

P popcorn, pencils, pennies

R rice, rocks, ribbon, raisins

S salt, seéds, soap

T toothpicks, tissue, iape

U umbrellas (paper party favors)
V valentine stickers

W wire

X X-ray (ask your dentist for old ones)
Y vyamn

Z

zZippers, zeros

-

pig, pencil, pen, penny, purse, pillow, pan,
puppet, pipe

R rock, rabbit, ribbon, rocket, rubber band,
ruler, ring, rope, raisins

salt, soap, Santa, sign, sunglasses, sucker,
sock, seeds

ticket, tire, tube, toothpick, table, tape,
tiger, toothbrush

valentine, vase, vitamin bottle, van, vine
watch, wire, wagon, woman, witch, water,
wax, worm

yarn, yoyo

zipper, zero, zip code, zebra

]

N~ Ex N

RHYMING OBJECTS (Use old toys, pictures, or make objects from paper.)

stamp — clamp dice — rice
chain — train snake — cake
shell — bell hen — pen
skirt — shirt boat — coat
bug — rug moon — spoon
fork — cork gun — sun

o Copynght 193] 2 Communication Skill Buidees bne

E MC This handout muy be reproduied as often as nevewan tor workshop distnbution
r

rag — flag mail — nail
thread — bed star - car

ring — string tire — wire

lock — sock book — hook
man — fan bunny — money

house — mouse
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HANDOUT O
Recipes for Homemade Dough

Children can learn basic concepts as they make things from dough. Use the following terms as you
work together: thick-thin, front-back, top-bottom, middle-center, between-across, half-whole,
short-long, smooth-bumpy, wide-narrow, alike-different, flat, around, more-less, inside-outside.

Uncooked Dough

Use either two parts flour to one part salt or equal parts flour
and salt. Add water until you can form it into a ball. Knead on
a flour:d surface until it beacomes pliable and smooth. You can
add focd coloring or powdered paint to the flour.

Cooked Dough

Mix one cup comstarch and two cups salt. Add color if you wish.
Pour in two cups boiling water; stir until soft and smooth. Stir over
heat until the dough forms a soft ball. After it cools, knead.

Accessories
Use cookie cutters, dull knives, tongue depressors, rollers, or glasses
to cut dough and make designs.

Decorations
Use beads, macaroni, pipe cleaners, shells, feathers, colored tooth-
picks, candies, cookie decorations.

Canned Biscuits

Roll out and cut into shapes. Make designs. Fry in hot oil. Cool
and eat!

Copynght® 1081 by Communcation Shill Hulders Inc
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Hiclden Phonemes
Suggested grade levels: 1-4
Objective; To develop auduory discrimination skills

Materials
Crayons numbered 1, 2, 3, 4

Preparation
Reproduce Worksheet 2 for each student.

Procedure
The clinician says a phoneme. The student identifies it as the target phoneme. After a
correct response, the student colors one section of the picture. The activity is continued
until the picture is completed.
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WORKSHEET 1

My Listening Book (Pages)

My ears
like to
hear
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PATVERN 6

My Listening Book (Back Cover)
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Name Date

THE ABC STORYBOARD BEAR 1-5

The ABCs can help you to become a story writer or a storyteller as you move from
A through Z.

1. Print the ABCs on the storyboard.

2. Think up a subject for your story (what the story will be about).

3. Put your finger on the letter “A” and begin the story with an “a” word.

4. Move your finger to the letter “B" The next sentence must begin with a “b”
word. Then “C”.

5. The letters “X” “Y” and “Z” have a special job because they have to help end the
story. 4

Another way to use
the storyboard is with a
coin. Drop the coin on the
board. What letter did it
land on? Use that letter
for the beginning word of
the sentence. Keep going.

© 1988 by The Center for Applied Research in Education
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How to Play Words and Sounds Ahoy

Each game sheet has 25 spaces: 5 vertical and 5 horizontal. Vertical columns are headed
with the letters D, i, V, E, R. Horizontal columns are labeled 1 through 5. Some game sheets
have an additional horizontal column that provides clues. Spinner boards, spinner arrows,
and cali-out cards are in the Appendix.

Select a game sheet. Make a copy of the game sheet for each student. Be sure the students
have pencils or crayons.

_Player 1.spins both spinner arrows to get a letter and a number, or a call-out card is picked

and read aloud. When the space corresponding to the letter and number is located on the
game sheet, Player 1 reads the question or stimulus and gives the response. If the response
is correct, Player 1 marks that space on the game sheet. If the response is incorrect, the
space is not marked. If the spinner boards are used, they are passed to Player 2. If using
call-out cards, return the caid to the container.

The object of the game is to have five spaces in a row marked off. They may be in a hori-
zontal, vertical, or diagonal row. Players may respond to a stimulus on a space that has
already been played by another player.

Variations on the Basic Game

Instead of giving students identical game sheets, give them different ones.

® Use either the letter spinner or the number spinner only. Each player must then respond
to an entire vertical or horizontal column. For example: If a player uses only the letter
spinner and arrives at E, the complete vertical E column will be played by that player.

» Copy a different game sheet for each player. Make an extra copy of each game sheet used.
Cut out the spaces of the second copies, making 25 squares from each. Place the squares
in a basket in the middle of the table. Taking turns, players draw a square from the bas-
ket, read it, give the correct answer, and try to match it to a square on their own game
sheets. If it doesn’t match, the square is tossed back into the basket and it is the next
player’s turn. The first player to match five squares in a row wins the game.

® Use only the number spinner. Player 1 spins, arrives at a number, and responds to the
number of spaces designated by the spin. For example: If the spinner stops at 3, then
Player 1 may select, respond to, and mark off any three spaces. If a response
is incorrect, that space does not get marked. The player marking off all
spaces first is the winner.

* Copy the same or different game sheets for each player. Make an extra copy
of each game sheet used. Cut out the spaces of the second copies, making
25 squares from each. Place the squares face-down on the table. Players
take turns picking a square from the table, reading it, responding correctly,
and matching it to their game sheets. Unmatched squares are returned
face-down to the table. The first nlayer to cover five squares in a row
is the winner.
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For more durable cards, glue this sheet onto card stock before cutting. Then cut out
the square on the lines, making 25 call-out cards. Place the cards in a basket or other

container.

Call-Out Cards

D-1

I-1

V-1

E-1

R-1

D-2

I-2

V-2

E-2

R-2

D-3

I3

V-3

E-3

R-3

D-4

I-4

V-4

E-4

R-4

D-5

I-5

V-5

E-5

R-5
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Wordless Picture Books*

Alexander, M. Bobo's Dream. New York: Dial Press, 1970.

. Out! Out! Out! New York: Dial Press, 1968.

Amoss, B. By the Sea. New York: Parents’ Magazine Press, 1969.
Anderson, L. The Package: A Mystery. Indianapolis: Bobbs-Merrill, 1971.
Ange, M. The Ark. Chicago: Harper, 1973.

. Topsy-turvies. Salem, MA: Weatherhill, 1970.

. Upside-downers. Salem, MA: Weatherhill, 1971.

Ardizzone, E. Wrong Side of the Bed. New York: Doubleday, 1970.
Aruego, J. Look What I Can Do. New York: Scribners, 1971.

, and A. Dewey. We Hide, You Seek. New York: Greenwillow Books, 1979.
Asch, F. Blue Balloon. New York: McGraw Hill, 1971.

Barton, B. Elephant. New York: Seabury, 1971.

. Where's Al? New York: Seabury, 1972.

Baum, W. Birds of a Feather. Reading, MA: Addison-Wesley, 1969.
Bollinger-Savelli, A. The Knitted Cat. New York: Macmillan, 1971.
Briggs, R. The Snowman. New York: Random House, 1978.
Brinckloe, J. Spider Web. New York: Doubleday, 1974.

Casle, E. Do You Want to Be My Friend? New York: Crowell, 1971.
. 1 See a Song. New York: Crowell, 1973.

. My Very First Book of Colors. New York: Crowell, 1974.

. My Very First Book of Shapes. New York: Crowell, 1974.

. One, Two, Three to the Zoo. New York: Philomel, 1968.

. Very Hungry Caterpillar. New York: Philomel, 1970.

. Very Long Tail. New York: Crowell, 1972.

. Very Long Train. New York: Crowell, 1972.

Carrick, D. Drip, Drop. New York: Macmillan, 1973.

Carroll, R. Chimp and the Clown. New York: Walck, 1968.

. Christmas Kitten. New York: Walck, 1970.

. Dolphin and the Mermaid. New York: Walck, 1974.

———. Rolling Downdhill. New York: Walck, 1973.

———. What Whiskers Did. New York: Walck, 1965.

. Witch Kitten. New York: Walck, 1973.

Chalis, R. Thirteen. New York: Parents’ Magazine Press, 1975.
Charlot, M. Sunnyside Up. Salem, MA: Weatherhill, 1973.

Chwast, S. Still Another Number Book. New York: McGraw, 1971.
Crews, D. Truck. New York: Green Willow, 1980.

DeGroat. D. Alligator’s Toothache. New York: Crown, 1977.
DePaola, T. Pancakes for Breakfast. New York: Harcourt Brace Jovanovich, 1978.
Elizbieta. Little Mops and the Butterfly. New York: Doubleday, 1974.
. Little Mops and the Moon. New York: Doubleday, 1974.

. Little Mops at the Seashore. New York: Doubleday, 1974.
Emberley, E. A Birthday Wish. Boston: Little, 1977.

Espenscheid, G. Oh Ball. New York: Harper, 1966.

Ets, M. I Can, Can You? New York: Viking, 1968.

. Talking Without Words. New York: Viking, 1966.

Floyd, L. Agatha's Alphabet. Chicago: Rand McNally, 1975.
Fromm, L. Muffell and Plums. New York: Macmillan, 1973.

Fuchs. E. Journey to the Moon. New York: Delacorte, 1969.
Gilbert, E. A Cat. New York: Holt, 1963.

*Compiled by Ruth A. Hough ard Joanne R. Nurss, Georgia State Unwersity, Atlanta.
Georaia, 1983.
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Mayer, M. Ah.choo. New York: Dial Press, 1976,
- A Boy, a Dog, a Frog. New York: Dial Press, 1957.
A Boy, a Dog, a Frog, and a Friend. New York: Dial Press, 1971.
- Bubble, Bubble. New York: Parents’ Magazine Press, 1973.
Frog Goes to Dinner. New York: Dial Press, 1974.
. Frog on His Own. New York: Dial Press, 1973.
. Frog Where Are You? New York: Dial Press, 1969.
. The Great Cat Chase. New York: Four Winds, 1975,
- Hiccup. New York: Dial Press, 1976.
. One Frog Too Many. New York: Dial Press, 1975.
. Oops. New York: Dial Press, 1977.
- Two Moral Tales. New York: Four Winds, 1974.
- Two More Moral Tales. New York: Four Winds, 1974.
McTrusty, R. Dandelion Year. New York: Harvey, 1974.
Mendoza, G. And I Must Hurry for the Sea Is Coming In. Englewood Cliffs. NJ: Prentice-Hall, 1969.
Meyer, R. Hide-and-Seek. Scarsdale, New York: Bradbury, 1969.
. Vicki. New York: Atheneurn, 1969.
Miller, B. Alphabet World. New York: Macmillan, 1971.
Mordillo, G. The Damp and Daffy Doings of a Daring Pirate Ship. New York: Harlin Quist, 1971.
Nolan, D. Monster Bubbles. Englewood Cliffs, NJ: Prentice-Hall, 1976.
Olschewski, A. Winterbird. Boston: Houghton-Mifflin, 1969.
Panek, D. Catastrophe Cat. Scarsdale, New York: Bradbury Press, 1978.
Pierce, R. Look and Laugh. Racine, WI: Golden, 1974.
Ramage, C. The Joneses. New York: Lippincott, 1975.
Reich, H. Animals of Many Lands. New York: Hill and Wang, 1966.
. Children of Many Lands. New York: Hill and Wang, 1958,
. Laughing Camera for Children. New York: Hill and Wang, 1970.
Remington, B. Boat. New York: Doubleday, 1975.
Ringi, K. Magic Stick. New York: Harper, 1968.
. The Winner. New York: Harper, 1969.
Ross, P. High Fly. New York: Crown, 1974.
Schick, E. Making Friends, New York: Macmillan, 1969.
Schweninger, A. A Dance for Three. New York: Dial, 1979.
Sesame Street. Pull a Tab and See. New York: Random, 1974,
———. Sesame Street Book of Numbers. Boston: Little, 1970.
——. Sesame Street Book of People and Things. Boston: Little, 1970.
——. Sesame Street Book of Puzzlers. Boston: Little, 1970.
. Sesame Street Book of Shapes. Boston: Little, 1970.
Shimin, S. A Special Birthday. New York: McGraw-Hill, 1976.
Simmons, E. Cat. New York: McKay, 1968,
. Dog. New York: McKay, 1967.
. Femily. New York: McKay, 1970.
. Wheels. New York: McKay, 1969.
Spier, P. Crash! Bang! Boom! New York: Doubleday, 1972.
- Gobble! Growl! Grunt! New York: Doubleday, 1974.
. Fast-Slow, High-Low. New York: Doubleday, 1976.
. Noah's Arc. New York: Doubieday, 1977.
Steiner, C. I Am Andy. New York: Alfred A. Knopf, 1961.
Sugano, Y. Kitten's Adventure. New York: McGraw, 1971,
Sugita, Y. Good Night, 1. 2. 3. New York: Scroll, 1971.
. My Friend Little John and Me. New York: McGraw, 1973.
Turkle, B. Deep in the Forest. New York: Dutton, 1976,
Ueno, N. Elephant Buttons. New York: Harper, 1973
Ungerer, T. One. Two, Where's My Shoe? New York: Harper. 1964,
- Snail, Where Are You? New York: Harper. 1962
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Ward, L. The Silver Pony. Boston: Houghton Mifflin, 1973.

Wezel, P. The Good Bird. New York: Harper, 1964.

. The Naughty Bird. New York: Harper, 1967.

Wildsmith, B. Animal Shapes. New York: Oxford University Press, 1980.
. Brian Wildsmith's Birds. New York: Franklin Watts, 1967.

- Brian Wildsmith’s Circus. New York: Franklin Watts, 1970,
Winter, P. The Bear and the Fly. New York: Crown, 1976.

. Sir Andrew. New York: Crown, 1980.

Withers, C. Tale of the Black Cat. New York: Holt, 1966.

- Wild Duck and the Goose. New York: Holt, 1968.
Wondriska, W. Long Piece of String. New York: Holt, 1963.
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* Parent Workshop #4

- Language Concepts and Thinking Skills

Before: Parents sign in
Introduce new parents

Intro: Today we are going to move our discussion about our
children's reading exclusively into the realm of their
comprehension. Although decoding, sounding out the words, is the
most outward evidence of 'reading', what eventually concerns us
the most is what is comprehended or understood from reading.
**Give examples of reading w/o comprehension (i.e. chemistry,
reading and listening at the same time). We will discuss a little
about learning theory and talk a lot about children's play and
how we can stimulate our children's intellectual development by
providing encouragement and experiences.

Learning Theory

Jean Piaget, a Swiss psych. studied children's language and
cognitive development for 50 years. He published extensively on
the subject and his work has been widely researched and gquoted.
His theories are often referred to when we look to understand the
relationship between children's play, language and intellectual
(cognitive) development.

-Piaget says learning is dependent on maturation. Children go
through certain stages. Logical thought development occurs in a
regular, continuous sequence. Each child develops at an
individual rate. Parents can provide experiences that facilitate
this development (play based).

-. Learning is dependent on experience: feeling, hearing, seeing,
tasting, smelling and experimenting. After the child has the
physical experience and talks about it, s/he can form mental
images that will affect his comprehension of reading material
later. Children need concrete material experiences fir=t; then
they can handle more abstract materials, such as pictures and
word symbols, with greater ease. (**Discuss objects-pictures-
words hierarchy)

- Learning is an active process. Verbal interaction with parents
and others as children manipulate materials helps them think,
discover, associate information, remember, and problem solve.

130



PIAGET'S DEVELOPMENTAL STAGES

1. Sensori-motor, birth to age 2. Child learns to use his body.
He adapts to the environment.

2. Pre-operational, ages 2 to 7. The child learns language that
is symbolic. Make believe play is important as the child learns
about and tries out the world around him. He needs many
experiences with verbal interaction. He imitates speech behavior
and the activities of adults.

3. Concrete operational, ages 7 to 12. The child learns to think
logically instead of just accepting surface appearances. He
learns the abstract symbols of reading and writing. Success at
these tasks is largely based on previous experiences. The child
develops thinking skills and develops abstract concepts.

4. Formal operations, age 12 on. The chila deals with
hypothetical concepts- higher math, philosophical questions, etc.

**Parents have the opportunity to provide language stimulation
and interaction and concrete experiences through daily activities
at home. As children learn to discover, create and problem solve,
and as parents encourage and reinforce their attempts and
interact with them, their self-concepts as learners and
communicators improve.

Play

Activity: Show pictures of children playing. Brainstorm:

What are they doing? What are they learning?

-The relationship between playing and learning:

Children enjoy play. They choose what and how to play. They work
hard at play. They concentrate their attention and energies on
play for long periods of time. Play satisfies them. The elements
that motivate children to play-enjoyment, choice, challenge,
concentration, satisfaction- are the same elements that motivate
children to learn.

--Play provides practice in basic skills (see chart from
activity)

--Play, as a family event, is a way that parents can enjoy their
children while giving them a feeling of belonging, worth and
self-confidence.
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--Play is a laboratory where children try out solutious
(**problem solving) to physical and social problems, where
children ask, "What would happen if...?" "What would happen if I
poured some water in this cup?" "what would happen if I made a
funny noise instead of talking?"

--Play provides skill practice for children (and people) of all
ages. A seven year old playing with blocks, for example, is
experimenting with complex mathematical and physical concepts
His/Her buildings involve balance, symmetry, intricacy, and
originality. Successful block builders are more likely to be
successful at other tasks because they see themselves as able
persons.

Optional Activity:
Learning Through Play

Materials: Making Up a Shape Drill
Making Up a Color Game
Colored paper

Following the directions given, try out the drill and game with
the group.

Discuss:

-How would you rather learn a new skill, through drill or game.
Why?

-How do you think you learn new skills in your life now?

-What is a new skill you would like to learn? (baking bread,
using a computer, rebuilding an engine, etc.) Would you rather
learn this new skill by being drilled or by having the chance to
work with the new skill in a hands on setting?

Encouragement

Encouragement is the process whereby you focus on the assets and
strengths of your child to build self-confidence and self-esteemn.
Encouragement helps children believe in themselves and their

abilities. Parents who encourage help their children develop the
courage to be imperfect.

To become more encouraging, there are some attitudes and
behaviors that we need to eliminate:

Negative Expectations Expectations are one of the most powerful
forces in human relationships.

-verbal and non-verbal cmu of expectations

-Child internalizes adult expectations. When we believe a child
won't succeed at a difficult task, child begins to doubt his/her
ability to do the task and behaves in the manner we expect: the
child fails.

-Tell the story of Chantavone: "Believe you can, and you can."
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Unreasonably high standards

-expect child to do well in things important to us-schoolwork,
athletics, chores, etc.

-cmu that we expect better and that whatever is never as good as
it could have been.

-expect performance beyond age and abilities.

Promoting competition between brothers and sisters

We are usually unaware of this. We praise the successful child
and ignore the efforts of the unsuccessful child. Comparisons may
be expressed non-verbally: a gesture or a facial expression.
Competition can have an effect on the strengths as well as the
weaknesses of a child. A child may become good at something a sib
does not do well but also may not even try something a sib does
well bc the child feels s/he cannot succeed.

Over ambition

--parents want to be the best possible parents

--insist that child also demonstrate excellence

--influences child away from areas where they feel they won't be
tops

--both parents and children lack the courage to be imperfect.

Double standards

--parents belief that they have rights and privileges that are
denied the child (i.e. Mom scatters papers from work, child is
required to keep own things picked up.)

--Certain socially prescribed rights and privileges (i.e.
driving) but to assume other rights and privileges denied child
tells them they are of less value in the family.

Some attitudes and behaviors that encourage:

Accept children as they are, not only as they could be

--For children to see themselves as worthwhile persons, we must
genuinely accept them for who they are.

--Children become discouraged when we dwell on their
shortcomings.

--Separate the deed from the doer. Let kids know they are valued
no matter how they perform.

Ignore tattling

--Children use tattling to get even or make themselves look good.
They use the ultimate weapon: the parents. It is best to ignore
tattling, as with many misbehaviors, and give attention for
positive behavior.

Be positive

--try to eliminate negative comments about the child. Problems
can be dealt with through reflective listening, problem solving,
natural and logical consequences.

--avoid the temptation to interfere when yocur child is trying to
work through a problem or complete a task. Interference
communicates & hidden criticism.




--If child asks for help, frame comments: "What do you think
would happen if...", "Have you considered...?", "I've found it
helpful to ...".

--If your child requests help to gain attention or to get out of
working/thinking independently, "You were able to do before,
so you can handle this."

Have faith in children so they may believe in themselves

--Be alert to point out positive
--Play down mistakes and communicate confidence

Focus on contributions, assets, strengths

--To feel adequate, children must feel useful and that their
contribution counts.

--Identify talents and suggest ways talents can be used in the
family

Recognize effort and improvement as well as final accomplishment

--A child who has difficulty in math may never learn to multiply
if efforts to improve are not recognized along the way.

--Encouragement implies reasonable expectations (one step at a
time) and that we accept the child's efforts and failures as well
as successes.

**Encourage rather than praise

--Many parents think they are encouraging children when they
praise them. They don't realize that praise can be discouraging.
Praise is a type of reward. It is based on competition. It is
given for winning and being the best. It is given as an attempt
to provide an external motivator.

--Encouragement is given for effort or improvement, however
slight. Focuses on assets and strengths as a means of
contributing to the good of all.

An encouraging parent is not concerned about how the child
compares to others.

Encouragement is aimed at making children feel worthy and can
be given even at times when children are 'down-.

--Praise may be appropriate to:

recognize and encourage significant progress (first soccer goal
after weeks of practice, greatly improved grade, etc)

create greater self awareness of strengths for a child with low
self esteem, who does not see own strengths: "Yon were so
helpful." "You sang so nicely."



Examples of encouraging phrases:
Phrases that demonstrate acceptance:

"You seem to like that activity."
"It's nice that you enjoy learning."
"I can tell you're pleased with it."

"Since you're not satisfied, what do you think you can do so
you'll feel happier with it?"

"It looks like you enjoyed that."
"How do you feel about it?"

Phrases that focus on contributions, assets, and appreciation:

“"Thanks; that helped a lot."

"It was thoughtful of you to .
"Thanks, I really appreciate because it makes my job much
easier."

"I need your help on "
"] really enjoyed today. Thanks "
" You have skill in . Would you do that for the family?"

Phrases that show confidence:

"Knowing you, I'm sure you'll do fine."
"You'll make it."

"I have confidence in your judgment."

"That's a rough one but I think you can work it out."
"Yyou'll figure it out."

Phrases that recognize effort and improvement:
"You really worked hard on that."

"Looks like you spent a lot of time thinking that through."
"] see you're moving along."

"Look at the progress you've made: (be specific; tell
how)
"You're improving on (be specific)."

"You may not feel you've reached your goal, but look how far
you've come."

14
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Let's return our focus to the importance of play and experience
in the development of comprehension and cognition. I would like
to suggest some home activities for developing sensory awareness,

classifying and categorizing, associations and other cognitive
skills.

Activity: Display a whole orange, a partially peeled one, an
orange cut in half and some orange segments. Give each parent a
paper and these instructions:

"L,ook at the oranges carefully. List all the words you can think
of that describe them. Consider the smell, taste, texture and
appearance."

Collect the papers and read the descriptive words. List them on a
constriction paper cut-out of an orange.

Home Activities

1. Do the activity we just completed often with your children
with all kinds of objects--around the house, at the grocery
store, at the hardware store, in the doctor's office etc. Make it
a describing game.

2. Unstructured play materials:

* for water play (in the bathtub, in the pool)- funnels, pitcher,

strainer, sponge, measuring cups, things that float, things that
sink.

* for creative play- blocks, clay, paints or markers and paper,
tinker toys, paper tubes, paper plates, ribbon, egg cartons,
popsicle sticks, material scraps. (Make an 'Inventions' box)

* for realistic play- action figures, Fisher-Price play sets
(such as the airplane, castle, service station, city, farm),
small animals for playing zoo, jungle, etc.

3. Materials for counting, sorting and nmatching:

buttons

egg carton sections

playing cards

beads

tinker toys

two sets of index cards with samples of matching materials glued
to them (fur, sandpaper, satin, corduroy, flannel, foil,
materials with plaids, polka dots, checks, patterns.)

4. Make available household objects for learning concepts
(magnet, map, globe, calendar, thermometer, scales, clock,
measuring tape or yardstick, money)

5. With your child, make up a go-together set for learning
associations. The child can practice matching the objects and
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telling why they go together. Use fork and spoon, washcloth and
soap, lock and key, watch and watchband, hammer and nail, coin
purse and coin, pencil and eraser, envelope and stamp, toothbrush
and toothpaste, toy chair and table, measuring cup and measuring
spoon, photo and negative, lipstick and eye shadow, etc.

6. Feeling Box. Get a closed box. Cut a 3-4" hole in the side.
Put objects inside for feeling, identifying and describing (such
as toothbrush, comb, block, candle, sponge, pencil, spoon, ball,
toy car, feather, bead, necklace, glove.

7. Smell game. Make smell containers (film canisters or pill
bottles) with different substances to smell in them. Use vanilla,
soap, cinnamon, pepper, BBQ sauce, perfume, vinegar, peanut
butter, toothpaste, peppermint extract, etc. Match words or
pictures to the containers. Try to guess the substances by
smelling them.

8. Listening Boxes. Place different substances in small boxes to
shake, listen to, identify and match. Make two of each,
containing salt, rocks, coins, marbles, paper clips, cotton
balls, sticks and blocks. Small milk cartons make good
containers.

9. Taste Game. Put small samples of different foods on a plate
for a taste test. The person doing the tasting should be
blindfolded. Use apple, salt, sugar, peanut butter, carrot,
orange, mustard, ketchup, cheese, banana, bread, applesauce, hot
dog and other foods. Talk about how they taste (crunchy, sticky,
juicy, soft, etc.)

10. Use descriptive words generously when talking with your
child. Some ideas are:

taste- bitter, stale, sticky, spicy, tasteless, ripe, juicy,
salty, sour, delicious.

size- huge, tiny, gigantic, miniature, average.

shape- flat, crooked, shallow, wide, narrow, curved, hollow
touch- bumpy, cool, dusty, fuzzy, hard, smooth, slimy

sound- quiet, faint, squealing, rasping, hissing

appearance- clear, dull, fancy, shiny, spotless, elegant

11. Classification Game. Put several miscellaneous objects in a

~—. . box. The first person selects 2 objects and tells how they go

. _together (i.e. both red, both animals, both used for eating, both
- plastic, etc.) Variation: Tell how the 2 items are different.

12. Make lots of lists with youvr child. List kinds of fruits,
sports, games, states you have seen, names of movies, and so
forth. Let the child illustrate the list.

13. Play 'Verbal Categories Game'. Name a category and point to
different family members to name items in that category. You can
use one or two categories in a family game each evening and
involve children of all ages. (see Categories handout for ideas)
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14. Play riddle games at home. Children can learn to use clues,
put information together and figure out answers. They can also
make up riddles. Use the Categories handout to make up riddles
about items in one category. Foe example, animals:

"What animal has long legs, a long neck and spots? (giraffe)

“"what animal has horns, says 'moo' and gives us something we use
every day?"

This is a good car game too.

15. Play opposites.

Sugar is sweet but a lemon is . (sour)
A lake is deep but a pond is . (shallow)
A baby is small but an adult is . (big)

16. Staple 5 or 6 index cards together like a book. Put a little
glue on each page and sprinkle on a smelly substance such as
cinnamon, garlic powder, cocoa, chili powder, pepper, nutmegqg,
etc. Talk about how substances smell and where they originate.
The whole family can take the 'smell test' with their eyes
closed.
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Home Actjivities

1. Do the activity we just completed often with your children
with all kinds of objects--around the house, at the grocery
store, at the hardware store, in the doctor's office etc. Make it
a describing game.

2. Unstructured play materials:

* for water play (in the bathtub, in the pool)=~ funnels, pitcher,
strainer, sponge, measuring cups, things that float, things that
sink.

* for creative play- blocks, clay, paints or markers and paper,
tinker toys, paper tubes, paper plates, ribbon, egg cartons,
popsicle sticks, material scraps. (Make an 'Inventions' box)

* for realistic play- action figures, Fisher-Price play sats
(such as the airplane, castle, service station, city, farm),
small animals for playing zoo, jungle, etc.

3. Materials for counting, sorting and matching:

buttons

egg carton sections

playing cards

beads

tinker toys

two sets of index cards with samples of matching materials glued
to them (fur, sandpaper, satin, corduroy, flannel, foil,
materjals with plaids, polka dots, checks, patterns.)

4. Make available household oéjects for learning concepts
(magnet, map, globe, calendar, thermometer, scales, clock,
measuring tape or yardstick, money)

5. With your child, make up a go-together set for learning
associations. The child can practice matching the objects and
telling why they go together. Use fork and spoon, washcloth and
soap, lock and key, watch and watchband, hammer and nail, coin
purse and coin, pencil and eraser, envelope and stamp, toothbrush
and toothpaste, toy chair and table, measuring cup and measuring
spoon, photo and negative, lipstick and eye shadow, etc.

6. Feeling Box. Get a closed box. Cut a 3-4" hole in the side.
Put objects inside for feeling, identifying and describing (such
as toothbrush, comb, block, candle, sponge, pencil, spoon, ball,
toy car, feather, bead, necklace, glove.

7. Smell game. Make smell containers (film canisters or pill
bottles) with different substances to smell in them. Use vanilla,
soap, cinnamon, pepper, BBQ sauce, perfume, vinegar, peanut
butter, toothpaste, peppermint extract, etc. Match words or

pictures to the containers. Try to guess the substances by
smelling them.




8. Listening Boxes. Place different substances in small boxes to
shake, listen to, identify and match. Make two of each,
containing salt, rocks, coins, marbles, paper clips, cotton

balls, sticks and blocks. Small milk cartons make good
containers.

9. Taste Game. Put small samples of different foods on a plate
for a taste test. The person doing the tasting should be
blindfolded. Use apple, salt, sugar, peanut butter, carrot,
orange, mustard, Ketchup, cheese, banana, bread, applesauce, hot

dog and other foods. Talk about how they taste (crunchy, sticky,
juicy, soft, etc.)

~

10. Use descriptive words generously when talking with your
child. Some ideas are:

taste- bitter, stale, sticky, spicy, tasteless, ripe, juicy,
salty, sour, delicious.

size- huge, tiny, gigantic, miniature, average.

shape- flat, crooked, shallow, wide, narrow, curved, hollow
touch- bumpy, cool, dusty, fuzzy, hard, smooth, slimy

sound- quiet, faint, squealing, rasping, hissing

appearance- clear, dull, fancy, shiny, spotless, elegant

11. Classification Game. Put several miscellaneous objects in a
box. The first person selects 2 objects and tells how they go
together (i.e. both red, both animals, both used for eating, both
plastic, etc.) Variation: Tell how the 2 items are different.

12. Make lots of lists with your child. List kinds of fruits,
sports, games, states you have seen, names of movies, and so
forth. Let the child illustrate the 1list.

13. Play 'Verbal Categories Game'. Name a category and point to
different family members to name items in that category. You can
use one or two categories in a family game each evening and
involve children of all ages. (see Categories handout for ideas)
14. Play riddle games at home. Children can learn to use clues,
put information together and figure out answers. They can also
make up riddles. Use the Categories handout to make up riddles
about items in one category. Foe example, animals:

"What animal has long legs, a long neck and spots? (giraffe)

"What animal has horns, says 'moo' and gives us something we use
every day?"

This is a good car game too.

15. Play opposites.

Sugar is sweet but a lemon is . (sour)

A lake is deep but a pond is . (shallow)

A baby is small but an adult is . (big)
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16. Staple 5 or 6 index cards together like a book. Put a little
glue on each page and sprinkle on a smelly substance such as
Cinnamon, garlic powder, cocoa, chili powder, pepper, nutmeg,
etc. Talk about how substances smell and where they originate.
The whole family can take the 'smell test' with their eyes

closed.



Making Up a Color Game

For the people in the other group, make up a game that will teach them the
names of the following colors:

brin (yellow) munt (red)

yawl (blue) drift (green)

Make sure that your game follows these guidelines.

1. Give players the opportunity to move about.

2. Give players opportunities to find, touch, and handle things of different
colors. '

3. Give players choices.
Praise players when they respond appropriately.
5. Make sure that every player meets with success.

o
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Making Up a Shape Dirili

For the people in the other group, make up a drill that will teach them the names
of the following shapes:

A= grid pipe - ‘= pamber
.= bassfin -= dull pipe

Make sure that your drili follows these guidelines.

1. Only the people in your group can handle the four shapes.

2. The people in the other group must remain seated at all times.

3. Announce a penalty that you will give whenever a person gives a
Wwrong answer.

4. Introduce these shape names by having people repeat them after you.

62 Your Child and Play
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Underlying Underlying .
Character- Message Sent Possible Character- Message Sent Possible
Istics to Child Resuits Istics to Child Results
. 1
‘l Focus is ~§j ¥4'You are worth-3; Child learsto =7+ 1 Focusis "I trust you to Child learns
-‘on extemal 11 while  only when 1 P measure worth- ; on child's become respon- courage to be
: control 3 : by ability to COnN:-. "% ability to sible and imperfect and
: Jorm, or, child *"_"i- 1 manage independent.” willingness to try.
, 1abels (v:ewsany 4 lifecon- Child gains self-
S form of | coopera-- ;;3 structively. confidence and
S - tion 83 QW'nQ 'ﬂ) ;’-j comes to feel
SR g I responsible for
(3 ’ ,j own behavior.
t Focusis "To be worth - Child leamsto | Focus is “How you feel Child iearns to
F + -on extemal - }} while you mu g : _5 . measurs woy;h % on internal about yoursalf evaluate own
evaluation. i; please me. D Jyon how well 3 evaluation.  and your own progress and
' i~ “Please or i he/she pleases - efforts is most to make own
" Perish." ' others. Child 3 important." decisions.
. ' leams to fear !
g o ! disapproval. :
Is rewarded * “To be worth- Child develops ! Recognizes  “You don't have Child fearns to
only for while you must ++ unrealistic . effort and to be perfect. accept efforts of
l well-done,  meetmy . standards and ' improve- Effort and self and others.
completed 5 standards.” {1 learns to measure ment. improvement are Child develops
- tasks. ; ;i worth by how : important." desire to stay
it -+ closely she/he with tasks
' . ;. reaches perfec- ‘ (persistence).
;i i! tion. Child '
- ¢ learns to dread .
l - failure.
Focuses + “You're the best. -« Child learns to Focuseson  "Your contribu- Child learns to
on seif- " You mustremain :' be overcompeti- assets, tion counts. We use talents and
elevation ' superior to tive, to get ahead contribu- function better efforts for good
and per- othersto be - atthe expense tions, and with you. We of all, not only
sonal gain. .. worthwhile." of others. Feels apprecia- appreciate what for personal gain.
: worthwhile only tion. you have done.” Child learns to
l when ‘‘on top." feel glad for
. successes of

others as well
as for own
successes.
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Parent Workshop #4

Language Concepts and Thinking Skills

Examples of encouraging phrases?—(

v

Phrases that demonstrate acceptance:

"You seem to like that activity."

"It's nice that you enjoy learning."

"I can tell you're pleased with it."

"since you're not satisfied, what do you think you can do so
you'll feel happier with it?"

"It looks like you enjoyed that."

"How do you feel about it?"

Phrases that focus on contributions, assets, and appreciation:

"Thanks; that helped a lot."
"It was thoughtful of you to M

"Thanks, I really appreciate ___ because it makes my 3job much
easier."

"I need your help on __ ."

"I really enjoyed today. Thanks."

" You have skill in . Would you do that for the family?"

Phrases that show confidence:

"Knowing you, I'm sure you'lil do fine.™"
"You'll make it."
"I have confidence in your judgment."

"That's a rough one but I think you can work it out."
"You'll figure it ocut."

Phrases that recognize effort and improvement:
"You really worked hard on that."

"Looks like you spent a lot of time thinking that through."
"I see you're moving along."

"Look at the progress you've made: (be specific; tell
how)
"You're improving on (be specific).n

"You may not feel you've reached your goal, but look how far
you've come."
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Encouragement: Building Your Child’s Confidence

and Feelings of Worth

1. Encouragement is the process of
focusing on your children's assets and
strengths in order to build their self-
confidence and feelings of worth.

2. Focus on what is good about the child or
the situation. See the positive.

3. Accept your children as they are. Don’t

make your love and acceptance dependent
on their behavior.

4. Have faith in your children so they can
come to believe in themselves.

5. Let your children know their worth,
Recognize improvement and effort, not just
accomplishment.

6. Respect your children. It will lay the
foundation of their self-respect.

7. Praise is reserved for things well done.
It implies a spirit of competition. Encourage-
ment is given for effort or improvement.

It implies-a spirit of cooperation.

8. The most powerful forces in human
relationships are expectations. We can
influence a person's behavior by changing
our expectations of the person.

T e

9. Lack of faith in children helps them to
anticipate {ailure.

10. Standards that are too high invite failure
and discouragement.

11. Avoid subtle encouragement of
competition between brothers and sisters.

12. Avoid using discouraging words and
actions.

13. Avoid tacking qualifiers to your words
of encouragement. Don't “‘give with one hand
and take away with the other.”

14. The sounds of encouragement are
words that build feelings of adequacy:

“I like the way you handied that.”
“lI know you can handle it.”
I appreciate what you did.”

“It looks as if you worked very hard on
that.”

*“You're improving."
Be generous with them.
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Antonyms

39. little big 54, she he
40. long short 55. sick weil
41. lock unlock 56. slow fast
42. man woman 57. small - large
43. morning night 58. smart dumb
44. mother father 59. take give
45. near far 60. top bottom
46. new oid 61. ugly pretty
47. noisy quiet 62. under over
48. off on ; 63. up down
49. old new 64. wet dry
50. out in 65. work play
51. poor rich 66. vyes no
52. push . pull 67. young old
53. right wrong
List 29: Level Il
1. absent present - 345 length __—width
A 2. against fore 35. loose tight
3. beneath above .. 36. lose find
R 4. bitter sweet... 37. lower raise
5. borrow lend _. 38. often seldom
6. brave scared . 39. outer inner
7. buy sell 40. part whole
—8. careful careless 41. patient impatient
9. cheerful sad 42. polite rude
complete incomplete 43. quick slow
@ cruel kind 44. question answer
. crooked straight 45. reward punishment
—13. death life = 46. rough smooth
‘14. deep shallow 47. sell buy
16. different same 48. send receive
16. double single 49. selfish unselfish
17. east west 50. sharp dull
18. enemy friend 51. sink float
19. exciting dul! 52. south north
—2Q exit entrance 53. stay go
—21. expensive cheap 54. stranger friend
~222. fancy plain— 55. strong weak
23. finish begin 56. sweet sour
24. floor ceiling 57. tame wild
25. foolish wise ~ 58. thick thin
26. forget remember 59. true false
27. forward backward 60. uncertain certain
28. graceful clumsy w 61. wake sleep
29. gquilty innocent 62. war peace
30. hide show 63. warm coo!
31. increase decrease 4. whisper yell
32. intelligent stupid % wide narrow
33. lead follow 66. winter summer
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one of the most popular collecting hobbies is

collecting stamps. You can begin a stamp
collection by collecting the stamps on mail that
comes to your house. If you want to collect
other stamps, the Post Office sells different
stamp collections for sports, animals, and
many other topics. If vou look in Boys’ Life,
every issue has a section on collecting stamps
and coins. Read advertisements for stamps
carefully. Sometimes when you order stamps
for ten cents, they are sent with others on
approval. Y you approve of the additional
stamps and keep them, you must pay extra
money for them. Some ads say, “To Approval
Buyers,” which means ycu can’t have the
special stamps for the low cost unless you buy
some of the other stamps that are sent on
approval.

If you want some books to help you collect
stamps, you may want to get Collecting
Stamps by Paul Villiard (Doubleday, 1974), or
the book by Burton Hobson called Getting

READING MAPS
USING ENCYCLOPEDIAS

id you ever look carefully at an envelope
D that has been mailed? in the upper right-
hand corner, you will see a circle that is about the
size of a penny. In this gircle you will find the
name of the city and state in which the letter
was mailed. See if you can coliect postmarks

from many different cities in the United States.

Use a map of the United States to display your
cut out each postmark and
See if you can collect

postmarks. Carefully
place it on the map.

A A R AW T 't’J Ll ' 'ps

Started in Stamp Collecting (Sterling, 1970).
You can also look in the encyclopedia under
Stamp Collecting.

Look carefully at the stamps you collect and
then try to learn more about what is on the
stamps. If the stamp is about a famous person,
look in the encyclopedia to learn more about the
person. If you get stamps from different
countries, look in the encyclopedia to learn
about the countries.

US. STAMPS =

50 Warth $2.00 10

ONLY ¥ .TH OUR APPROYALS
THE BEAR STAMP CO .

Bor 000 Los Angeles,CA qop2e

50 4s. stamps 35¢

Regular and A Mait isgues
c.ommemorat-vc;, sh°w|n§d
amous peoplt siaces a
eventt. fo fwﬁgVALS!
RED STAMP CO. 301 OO Ny NY 100

Lo

Collecting Postmarks

postmarks from different parts of the United =
States. Check your parents’ mail, free things

that you sent away for, or write to apenpalin a
different state to get a lot of different

postmarks. If you are not sure of the location of

a particular city within a state, look in the

encyclopedia under the name of the state and

you will find 2 map. Use the index for the map

to locate your city.

10 SEPT
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Description

Peas grow on a vine that can range from 6 inches to 6 feet long.
Each leaf consists of one to three pairs of leaflets. Most pea plants
have white flowers. Pea plants produce bright green pods with four
to nine seeds inside.

Fun Facts

<& Peas belong to a large family of plants that all produce pods.
This family of plants is called legumes.

& Pea pods should snap easily when bent in half. This is a good
sign that the seeds inside are sweet and flavorful.

<& Peas are a good source of protein and vitamins A and C.
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" 8. Read The Princess and the Pea by Hans Christian Andersen (New

Activities

1. Read Muskrat, Muskrat, Eat Your Peas! by Sarah Wilson (New
York: Simon & Schuster, 1989). Children will easily relate to
this story if they have ever been faced with eating something
they didn’t like. As the story unfolds, the process of cultivating
peas is also described.

York: Houghton Mifflin, 1¢78). Children can write or tell a new
version of the story, substituting another vegetable for the pea.




HANDOUT K
Water Play

Children can learn concepts of measurement, change, and characteristics by playing with objects in
water. Talk about what you observe as you play. Experiment!

measurement:  use cups, measuring spoons, various sizes of plastic bottles and containers, fun-

nels, pitchers, medicine dropper
change:  use sponges, soap powder, bubble pipes, food coloring, egg beater

characteristics: use items that will sink and float such as cork, wood, cotton balls,

pennies,
styrofoam, marbles

Seriation

Let your child arrange objects in SIZE from smallest to largest. He can learn comparison words like
big, bigger, biggest and small, smaller, smallest. 1deas for objects to use are:

coins

thread spools
spoons blocks
lids measuring spoons or cups
tinker toys food cans
cereal boxes paper tubes
toy cars or dolls family shoes

Let your child copy PATTERNS. Materials to use and examples of sequences are listed below.
felt shapes:  circle, square, triangle, circle, square, triangle, etc.
toy dishes: cup, plate, fork, cup, plate, fork

stickers: pumpkin, skeleton, witch, pumpkin, skeleton, witch (Kids love stickers!)

tinker toys:  red, yellow, blue, red, yellow, blue

Cupanght 1951 By Commiutcatien Shall Burldets Ine
Fhis handout mas b roproduced os olten as necessars bon witkshop dintishution

16:1 11



et DM INMIVI- e !

Where Would You Find It?

DIRECTIONS: Let us suppose you went items your mother would like you to get. Put an
! shopping with your mother and she asked you A in front of the food product if it would be found
to help her find different products. The aisles in  in aisie A. Put a 8 in front of those that would
the grocery store have signs above them telling be found in aisle B, and so forth. The next time
you where foods are located. Here are signs you go to the store, you will be able to find
from six aisles of a grocery store. Each aisle is things quickly if you look at the signs above the
labeled A, B, C, D, E, or F. Listed below are the  aisles.

—— _ noodles —__ soda crackers — potato chips
—___ pepper - corn oil — tuna fish
—__ _ soy sauce —_ soft drinks — canned ham
) — paper plates —_ charcoal — __ paper toweis
—_ sardines — dill pickles — lettuce
q —_ apples —__ rice —  soup
—— can of pears — canned apple juice ——__ potatoes
— chocolate cookies —_ pretzels —  maple syrup
—_ celery —  can of green beans — _ gum drops
CATSUP A VEGETABLES CANNED FRU\TSB MEX1CAN FOODSA
DRESSINGS FRUITS CANNED JUICE CHINESE FOODS
||:PlCK LES JELLY GLASS JUICE CANNED VEGETABLi
GOURMET FooDs € CANNED MEATS SPiCES D INSTANT POTATOES
COFFEE - TEA CANNED souPps CAKE MIXES SPAGH ETTI-SAUCES
LLBABY FOODS JELLO SYRUPS- OILS  RICE - NOODLES
CANDY " E CANNED NUTS BOTTLED SODAF PAPER PLATES
SNACKS POTATO CHIPS SOFT DRINKS PAPER TOWELS
COOKIES CRACKERS CANNED SODA CHARCOAL
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. HANDOUT M
Categories

This is a good “dinner-table game.” Name one category. Take turns naming things that belong to
that category. Let the youngest child answer first. Give the children clues.

things a magician uses
vegetables
fishing equipment

things you do with your fingers

kinds of furniture

things you see at Christmas
things you should not touch
things you sit on

vehicles

musical instruments

things you wear on your feet
things in a parade

things that measure

Places to keep money

parts of a bicycle

things that are cold
animals

things that bounce

round things

cereals

kinds of jobs

tools

liquids

words that rhyme with “hot”
things you push

parts of a castle

things used for cleaning
states

sports

kinds of precipitation

kinds of meat

animals with horns or tusks
storybook characters
kinds of animal noises
parts of a house
things that use electricity
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