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"Today's schools
shape tomorrow’s
society.”

"The challenge...
is to prepare all
studenis to
participate in
further education
cnd to oecome
productive
empluyees..."

"The curriculum is
the tool through
which we must
equip students for
successina
complex and
changing world.”

from the desk of the

Superintendent

Today's schools shape tomorrow's society. In two shost
decades, our secondary and elementary students will be the
citizens, scholars, scientists, and leaders determining t:c destiny
of our country and our world.

The challenge facing educators, then, is tc prepare all students
to participate in further education and to become productive
employees in the workplace. This challenge includes planning
and delivering instruction which results in broad and widespread
achievement of the core curriculum by all students.

The curriculum is the tool through which we must equip students
for success in a complex and changing world. Graduates of our
schools must be able to use the intellectual tools they have
acquired in school in order to participate intelligently in our
democracy, enjoy lifelong learning, and make a living in a
competitive world where the most sought after talents are
learning, thinking, and self-discipline.

In addition to the delivery of a strong curriculum, the challenge
can be met through improved access to educational opportunities,
higher expectatons for students, and expanded school-
community-parent partnerships.

Don R. Roberts
Superintendent of Schools
August, 1990
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"This curriculum
guide represents a
reconciliation of
curriculum and the
limits of time."”

"..this document
includes a statement
of philosophy and
broad goals...
objectives...scope
and sequence...
instructional
planning guides
which includs
teaching activities...
[and] sample
units..."”

"Use the guide as a
resource for
instructional
planning ard
reference its use in
bothi sson plans
cad grade books.”

To The Teacher:

This curriculum guide represents a reconciliatior  { curriculurn content
and the limits of time. Its purposes are to promote greater student
achievement through alignment of the written, the taught, and the
tested curriculum: and to promote broader and higher levels of
thinking througk. objectives, and strategies which integrate content and
cognition.

Teachers and stafi “:ave worked to define the curriculum for the Fort
Worth Independent School District. Their efforts have resulted in the
production of this document which includes

« a statement of philosophy and broad goals for each content area.

These should help guide curricular decisions and articulate the

district's aspirations for students as a result of their participating in a

program Or programs.

objectives organized around broad content goals or strands.

These define 1o specific expectations for students in each subject

or course, prekindergarten through Grade 12.

« scope and sequence charts which display the core content of a
subject or course and how this content develops over the span of
various instructional levels.

« instructional planning guides which include suggested
teaching activities, assessment types, and reteaching and
enrichruent ideas.

* sampic units which show tne instructicnal planning pre .ess or the
kind of thinking that teachers engage in as they plan instrucdon.

« bibliographies, annotated lists of school and community
resources, reading lists, and other supplementary materials.

3

Your role in the successful use of this guide is crucial. Use the guide
as a resource for instructional planning and reference its use in both
lesson plans and grade books. We hope you will join the
collaboration by contributing ideas for activities, assessments, and
units as well as by responding to the appropriateness and utility of this
document. Response forms are included to facilitate this process.

We acknowledge the contributions of curriculum writing teams and
the leadership of program staff without whom this guide would not
have been possible. We appreciate, also, the desktop publishing skills
and expertise of the Office of Curriculum Production and Distribution
in formatting and printing this publication.

) - = :\ 4 7 - )
X:(/( /-'/“'—’ /:./{:_ - /;_’,' %rﬂj%ﬂ:‘7ﬂ'zb/

Midge Rach, Assistant Superintendent Nancy Timmons, Direcicr
Instructional Planning and Deveiopment Curriculum

r

August, 1990




0 FORT WORTH INDEPENDENT SCHOOL DISTRICT

MISSION STATEMENT

The mission of the Fort Worth Independent School District is to
prepare students to assume economic, social, civic, and cultural
responsibilities in a complex and changing society. This
raquires the provision of a well-balanced curriculum for all
students that assures mastery of the basic skills of literacy,
mathematics, and critical thinking. In addition to establishing
this broad intellectual base, the district must provide
opportunities for all students to develop attitudes and skills
that promote mental, physical, and emotional fitness; economic
and occupational proficiency; an appreciation for the aesthetic;
and lifelong learning.

GOALS

Goal 1 STUDENT PERFORMANCE--All students will be expected to meet or
o exceed stated educational performance standards of high achievement,
master the essential elements, and participate in appropriate school
programs.

Goal 2 CURRICULUM--Offer a well-balanced curriculum in order that students
may realize their learning potential and prepare for produrtive
lives.

Goal 3 QUALITY TEACHING AND SUPERVISION-~Ensure effective delivery of
instruction,.

Goal 4 ORGANIZATION AND MANAGEMENT--Provide organization and management

vhich will be productive, efficient, and accountable at all levels
of the educational system,

Goal 5 FINANCE--Provide adequate and equitable funding to support quality
instructional programs and quality schools.

Goal 6 PARENT A/D COMMUNITY INVOLVEMENT--Improve schools by involving
parents and other members of the community as partners.

Goal 7 INNOVATION-~Improve the instructional program through the
development and use of alternative delivery methods.

Goal 8 COMMUNICATIONS--Provide consistent, timely, and effective
0 communication among all public education entities and personnel,

ix
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SOCIAL STUDIES EDUCATION
s;RADES PK-12

We can ckart our future clearly and wisely only when we kr.ow the path which
has led to the present.
--Adlai Stevenson (1952)

PHILOSOPHY

he social studies program assumes responsibility for some of th. major

purposes of education: recognizing the diversity of cultural heritage

and improving our society through the preparation of students for
responsible citizenship. This means that the program must produce
individuals who possess a working knowledge of the economie, geographic,
cultural, political, and social factors that make up the human ecosystem.
Students must also understand, experience, and gain appreciation for the
principles of democracy, rule of law, fair play, the work ethic, and civic
responsibility. without a conscicus effort to teach and learn thesu things,
a free republic can not endure. Thus, a priority for the social studies
program is to ensure the survival of the United States as a free nation
through the development of enlightened democratic citizens. Sociil studies
education is, therefore, centrally coacerned with the teaching of
citizenship and government.

\ nlightened citizens have a knowledge of their past. Such knowledge
E informs and builds on the strengths of the past and avoids the
repetition of 3its errors. Social studies education, then, is concerned
with history. An emphasis on the chronology of historv does not negate a
thematic approacn to the other social sciences but builds upon the
interrelationships existing among the disciplines.

with place awareness and knowledge of physical characteristics and leads

to awareness of the decision-making process in relation to the
environment. Responsible citizenship presumes an ability to participate
effectively at local, state, national, and international levels. Social
studies education must prepare students for informed economic decision
making based on the ability to analyze the operatiomns, benefits, and
limitations of our free enterprise system. Finally, recognizing the multi-
ethnic population of our society leads to an awareness of our cultural
diversity. Shared cultural knowledge is important becausa it is -asic to an
understanding of our pluralistic society.

ti; ocial studies education is likewise concerned with geography. It begins

§8-iii



PHILOSOPHY continued

tudents must be able to understand and function in an ever changing,

complex world of interdependence. They must be prepared to work

creatively, aesthetically, and ethically toward the resolution of
human problems. This abllity depends on the nurturing of favorable
attitudes and a general and widespread proficiency in basic intellectual as
well as participatory skills. Social atudies education, therefore, is
concerned with multi-cultural studies, critical thinking and decision-making
skills, and integrating these s3kills into the total program.

12
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SCCIAL STUBIES EDUCATION
GRADES PX-12

T RATIONALE AND PURPOSE. |

The purpose of this guide is to provide teachers a tool for
planning instruction in social studies which is targeted toward
local goals and objectives ag well as to the Texas Education
Agency essential elements. Thi3 document is not designed to b=
restrictive; rather, it should &s:ist teachers in making
instructional decisions whick .1l result in the mastery of
objectives by all student=s.

This guide has been prenmared to serve the social studies program
in the following ways:

*+ Improve curriculum, instructional planning, and decision
making

* Provide criterla for “he selection of textbooks, supple-
mental instructional materials, and assessments

* Communi-ate curriculum content to educators and the
community

¢ Provide instructional strategies for PK-~12 articulation

SS~-v




SOCIAL STUDIES EDUCATIO
GOALS .

The student will:

1.

10.

Recognize the past, present, and £future
consequen-~es and/or implications of geography,
history, economics, politics, and other social
science disciplines on humankind.

Demonstrate an understanding that people and the
environment are interrelated.

Demonstrate a global awareness and understanding
of world-wide interdependence.

Demonstrate an awareness, appreciation, and
acceptance of cultural diversity.

Demonstrate an awareness and basic understaading
of social problems, concerns, and issues.

Demonstrate an understanding of and support for
the democratic process.

Assume economic, civic, and cultural responsibil-
ities.

Apply problem-solving techniques to real-life
situations.

Demonstrate effective communication skills in
order to function in a global society.

Integrate and apply concepts from various social
science disciplines.

ss-vi 14




SOCIAL STUDIES
® PREREQUISITES/ENTRY CRITERIA FOR HONORS COURSES
HIGH SCHOOL

8035 Honors World History Studies IA (W HIST 1A/H)

€036 Honors World History Studies IB (W HIST 1A/H)
Fulfillment of four of the following:
+ 85 or higher in prior social studies or English language arts course
+ 85th percentile or higher on the social studies component of a standardized test
* teacher recommendation
+ parental approval
+ student interest

Grade Placement: 9-12

»065 Honors United States History In ACT (US HIST 1A/H)

vv66 Honors United States History IB ACT (US HIST 1B/H)
Fulfillment of four of the following:

+ 85 or higher in prior social studies course
+ 85th percentile or higher on the social studies component of a standardized test
* teacher recommendation
* parental approval
* student in:erest
Grade Placement: 11

e 8215 AP United States History Studies IA (US HIST 1A/HP)

8216 AP United States History Studies IB (US HIST 1B/HP)
Fulfillment of four of the following:

» 85 or higher in prior social studies course
» 85th percentile or higher on the social studies component of a standardized test
* teacher recommendation
+ parental approval
+ student interest
Grade Placement: 10-12

8136 AP American Government and Politics IA (US GOVT 1A/HP)
Fulfillment of four of the following:
+ 85 or higher in prior social studies course
» 85th percentile or higher on the social studies component of a standardized test
* teacher recommendation
« parental approval
* student interest

Grade Placement: 11-12

8098 AP Economics YA (Macroeconomics) (ECO-FE 1A/HP)
Fulfillment of four of the following:
+ 85 or higher in prio: social studies course

85th percentile or higher on the social studies component of a standardized test

* teacher recommendation

+ parental approval

* student interest

@ Grade Placement: 11-12

~d
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8099 AP Economics IB (Microeconomics) (ECO-FE 1B/HF)
Fulfillment of four of the following:
+ 85 or L' ““er in prior social studies course O
« 85th percentilc or higher on the social studies component of a standardized test
« teacher recommendation
* varental approval
¢ student interest

Grade Placement: 11-12

EXI{ PROCEDURES FOR HONORS COURSES

1. Atthe end cf the first three weeks of the course, a student-parent-teacher conference must be
held for students with a course average of 80 or low - to discuss the student's ¢cademic
progress. As a result of this conference
« the student may be exited from the course and placed in another appropriate cou..e

or

« a plan for the improvement of the student's performance in the course will be developed,
agreed to, and implemented.

2. Prior to the end of the first six weeks of the course, a stvdent-teacher-parent conference must
be held for students failing to maintain a passing grade of 7C Options to be discussed at the
conference are
» exiting the student from the course and placement in another appropriate course %

and

+ developing a plan for the improvement of the student’s performance with specific target
dates for progress report< .0 student and parent.

Any recommendations to exit students from honors courses after the first six weeks of instruction
must be considered very carefully and are to be made only after a conference which includes
student, teacher, parent, and principal.

i6
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Social Studies

GRADE SIX

OBJECTIVES
THE LEARNER WILL: ESSENTIAL | TEAMS*
ELEMENTS
A. STRAND 1 [Personal, social, and civic
responsibilities]
1. Explain the role ¢f compromise as a method of 1a
resolving conflict
2. ~“valuate current world problems and their effect| 13,C Rl
on the lives of tne American people
3. Examine the principle of majority rule and 1B Rl
minority richts
4. Explain why society should rxespect the individ- 1c

B. STRAND 2 {[Amarican 2conomic system]

1.

c. STRAND 3 [Historical data about Texas, the

ual’s rights to hold different political and
religious beliefs

Compare and contrast the economic importance of 27,B R3
v¢,ions of the world, and give examples of
econoriic interdepencence among nations

Explain and give examples of why value and 2C

dignity of work are important to an individual

Classify the characteristics of the amajor types 2D R3
of economic systems (traditional, market,

command)

Examine and relate the rclc of competition in a 2E
market economy

_Unitnd States, and the world]

Identify and evaluate contributions of various 34, 6+ R3, 4
cultures, bringing out examples of cuitural
borrowing among societies, past and present, and
their effect on world civilization

Identify and avaluate significant political, 3B R6
historical, social personalities and their
contributions to world history

Compare and contrast physical charactexristics of| 3C R3, 6,
major world civiiizations 7
Examine major events and eras in world history 3D R3, 6,
and the resulting economic changes brought about
by wars, revolutions, the Renaissance, European
exploration, and the Middle Ages

*R--Reading

W--Writing ) y

=3
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THE LEARNER WILL: ESSENTIAL |[TEAMS*
ELEMENTS
D. STRAND 4 [Institutions and processes of
local, atate, national, and other
political systems]
1. Examin. the political contributions of early 47
civil c:ations
2. Analyze contributions of other countrxies to the 4A
American political system
3. Analyze the characteristics of the different 4B
types of political systems
2. STRAND 5 ([Local, state, national, and world
geography]
1. Compare cultural and geographical regions of 5A,B,C R8
the world (past and present) by examining
population patterns and analyzing the importance
of physical featur:3 on selected cultures
2. Analyze the effects that rivers and bodies of 3E R3,7
water had on the develorment of cultures and
regions
3. Compare and contrast important geographical 5D,E R3,7
feutures and natural resouvrces of selected
regions 2nd/or countries
4. Evaluate and utilize various types of map 5F R3
projections
5. Utilize latitude and iongitude to locate sites 5G R3
on maps and globes
F. STRAND 6 [Psychological, sociological, =ad
cultural factors affecting human
bahavior]
1. Identify basic institutions common to all on 62
all cultures
2. Describe how the laws, mgres, and customs of a 6C
society affect behavior
3. Explain how decisions made in one's self- 6D

interest may benefit others

18
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Aruitoxt provided by Eic:
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THE LEARNER WILL: ESSENTIAL {|TEAMS*
ELEMENTS
G. STRAND 7 ([Social studies skills]
1. Construct and/or interpret timelines relating 72 R9
to a sequence of historical events
2. Utilize and/or construct maps, tables, charts,
and graphs to analyze world situations
3. Compare and contrast different points of view 7B R6,7
in a given situation
4. Organize data to support or refute a particular 1C R6,7

point of view regarding a national/interna-
tional situation.

$5-3
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Social Studies, Grade 6
RECOMMLNDED COURSE SEQUENCE

Sequential Objectives (Essential Elements)

Resources

ously.

*1.

The following objectives should be taught sequentialiy as listed.

The textbook information is presented as 5 (five) geographic areas --
the Middle East, Europe, Africa, Asia, and the Western Hemisph.ce.
The objectives may be taught in sequence as related to one geographic
area or in sequence as related to all five geographic areas simuitane-

D. STRAND4

Examine the political contributions of early civilizations (4A)

The World: Past and Present, HBJ

Chapters 1, 4, 6,9
Filmstrips on ancient civilization frora
National Geographic -
1. Mesopotemia and Egypt
2. Greece
3. Rome
4, Affica
5. China
Fort Worth Museum of Science and History

Non-Sequential Ohjectives (Essential Elements)

Resources

A

*1.

*2.

*4,

*1.

*2.

*4.

STRAND 1

Explain the role of compromise as a method cf resolving
conflict (1A)

Evaluate current world problems and their effect on the lives of]
the American people (1A, C)

Examine the principal of majority rule and minority rights
(1B)

Explain why society should respect the individual's rights to
hold different political and religious belie(s (1C)

STRAND 2

Compare and contrast the economic importanc2 of regions of
the world, and give examples of economic interdependence
among nations (2A, B)

Explain and give examples of why value and dignity of work
are important to an individual (2C)

Classify the characteristics of the major types of economic
systems (traditional, market, command) (2D)

Examine and relate the role of competition in a market

Chapters 1, 5, 8
TRB: pp. 25,61

Chapters 14, 15, 17
Newspapers
Magazines
Television News

Chapters 5, 11 19
TRB: pp. 39, 63, 66, 82

Chapters 2, 5, 14, 15
TRB: pp. 25, 80-83

Chapters 3, 8, 15, 16
TRB: pn. 23-27, 61,77

Chapters 1, 6, 8, 14
TRB: pp. 117, 118, 127, 128

Chapter 13
TRB: pp. 127, 128, 141

| Chapter 14

" TRB: pp. 127,128

*Certain objectives are taught throughout the course/grade level.

Ss-4
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Recommended Course Sequence,
Social Studies, Grade 6 (contir. ted)

Non-Sequential Objectives (Essential Elements) Resources
. C. STRAND3
*1. Identfy and evaluate contributions of various cuitures, Chapters 3-5, 7, 9
bringing out examples of cultural borrovring among societies, TRB: pp. 10, i}, 15, 17, 34, 35, 37, 38, 83,
past and present, and their effect on world civilization 87
(3A, 6A) Filmstrips on ancient civilization from
National Geograpnic
Fort Worth Museum of Science and History
Chapters 4, 5, 8, 10, 14, 15
TRB: pp. 22, 29, 30, 35, 37, 38, 50, 72, 78
*2. Identify and evaluate signiicant political, historical, social Chapters 1-3, 5-9, 11-14, 16-19
personalities and their contributions to world history (3B) TRB: pp. 12, 15, 24, 25, 34, 53, 56, 58, 81,
94, 98, 104
*3. Compare and contrast physical characteristics of major world | Chapters 1-2, 4-7, 9, 12-14
civilizations (3C) Filinstrips on ancient civilization from
National Geographic
1. Mesopotamia and Egypt
2. Greece
3. Rome
4, Affica
*4. Examine major events and eras in world history and the Chapters 1, 34, 7-8, 13, 16
resulting economic changes biought about by wars, revolu- TRB: pp. 10, 11, 15, 35, 38, 46, 47, 70, 71,
° tions the Renaissance, European exploration, and the Middle 101, 102
Ages (3D) "‘manac
Encyclopedia
Kimbell Art Museum
D. STRAND 4
*2. Analyze contributions of other countries to the American Chapters 1, 4,6, 9
political system (4A) TRB: pp. 34, 39,41, 48, 65, 66
*3. Analyze the characteristics of different types of political Chapters 4, 5, 10
systems (4B) TRB: pp. 12, 39, 62, 65, 66, 102,
Encyclcpedia
E. STRANL 5
*1. Comypare cultural and gcographical regions of the world Charters 10, 13, 15, 16
(past and present) by examining population patterns and TRB: pp. 22, 24, 54, 55, 96,97, 114, 115
analyzing the importance of physical features on selected World political and physical maps
cultures (5A, B, C) Chapters 3, 11, 13-16, 18, 19
TRB: pp. 31, 54, 67, 84, 85, 91, 99
Almanac

o *Certain objectives are taught thr’oughouts sthg& course/grade level.
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Recommended Course Sequence
Social Studies, Grade 6 {continued)

Nor:.Sequential Objectives (Essential Elements)

Resources

*2.

*3.

*1.

*3.

*1.

*2.

*3.

*4,

STRAND £ (continued)

Analyze the effects that rivers and bodies of water had on the
developiner: ~f cultures and regions (3E)

Compare and contrast imnoriant geographical features and
nat:-al resources of selecied regions end/or countries (5D, E)

Evaluate and utilize various types of map projections (SF)

Utilize latitude and longitude to locate sites on maps and
globes (5G)

STRAND 6

Identify basic in~titutions .commor to all cultures (6B)
Describe how the laws, mores, and customs of a society
affect behavior (6C)

Explain how decisions made in one's self-interest may Henefit
others (6D)

STRAND 7
Construct and/or interpret timelines relating (o a sequence of

historical events (7A)

Utilize and/or construct maps, tables, charts, and graphs to
analyze world situations

Compare and contrast diffeiznt points of view in a given
situation (7B)

Organize data (o support or iefute a particular point of view
regarding a national/international situation (7C)

Chapters 2-5,7, 11, 12, 14
TRB: pp. 7.9, 23, 31, 32, 83, 91, 99, 105,
129, 737, .39
Physical map of the world
Geography of Europe and the Soviet Unicn
from National Geographic filmstrip.
Fort Worth Museum of Science and History Re

Chapter 3, 12-16, 18, 19
TRB: pp. 4,7,8, 18,19, 24, 31, 32, 90,
96, 99, 120, 129
Encyclopedia
Geography of Europe and the Soviet Union
from National Geographic filmstrip

Chapter 17
TRB: pp. 133,134

Chanters 1-19
TR3: pp.4,5
Political map of the world

Chapters 1,4
TRB: pp. 3, 14, 23, 24, 29, 30, §1

Chapters 1, 5, 14, 17
TRB: pp. 34,41, 50, 104

Chapters 8, 16, 18, 19
TRB: pp. 127, 128, 150, 151

Chapters 1, 2,4, 5, 8, 10, 12-14, 16-18
TRB: pp. 12, 13, 16, 45, 55, 59, 62, 63,
95, 100, 136, 138, 145

Chapters 1-19
World maps, state maps, and local maps
Almanac
Newspapers

Chapters 3, 13, 18
"RB: pp. 62, 80, 104, 140

Chapters 1-3, 18
TRB: 64, 74, 98, 117, 123

*Certain objectives are taught throughouts él}g course/grade level.
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Social Studies

GRADE SEVEN

OBJECTIVES
THE LEARNEK WILL: ESSENTIAL | TEAMS*
ELEMENTS
A. ETRAND 1 ([Exploration and colonization of CONTENT
Texas]
1. Differentiate and analyze the early cultures of 1a R3,9
Texas
2. Analyze the reasons for European exploration and 1B R4,
colonization of Texas
3. Identify and explain the significance of histor- 1C R7
ical perscnalities relating to the development of
Texas (e.g., Cabeza de Vaca, Estevanico, LaSalle,
Moczes and Stephen Austin, and others)
B. STRAND 2 ([Achievements of Texas independence]
1. Evaluate the reasons for the conflict with M3xico | 2A R4, 7
that led to Texas independence (e.g., cultu, al,
political, and economic differences)
2. Analyze the contributions of significant individ- | 2B R1,2
uals in the struggle for ‘fexas jnd¢mendence (e.g.,
Sam Houston, Santa Anna, Wiliaz 3. Travis, and
others)
3. Explain the significance of the Texas 2C,D R4, 6,
Declaration of Independence, the Alamo, the Battle 7
of San Jacinto, and the Mexican War
4. PRnalyze the problems of Texas as a republic (e.g.,| 2E R5,7
money, Indians, and foreign affairs)
5. Analyze the historical developments leading to 2F
Texas statehood
6. Analyze the various cultural and racial groups 3F R6
that settled in Texas and tueir contributions to
the state (Mexicans, Blachs, Germans, Irish,
Poles, and others)
C. STRAND 3 ([Political and social history of
Texas]
1. Evaluate the role of Texas in the Civil War (e.g.,| 3a
reasons for secession, leadera, battles, economic
aspects)
2. Analyze the effects of the Texas Constitution of 3B
1876 on political developments in Texas
*R~-Reading
W--Writing

ss-7 23



THE LEARNER WILL: ESSENTIAL | TEAMS*
ELEMENTS
3. Classify the structure and function of government | 3C
at local and state levels
4. Analyze significant events and roles of individ- 3D,E
uals in Texas history from Post-Reconstruction to
present (e.g., <onservative vs liberal, th»
Depression, the Civil Rights Movement, James Hogg,
the Fergusons, Lyndon Johnson)
5. Examine the structures and operation of public 3G
education in Texas
« - STRAND 4 [Geography and economic growth of
Texas]
1. Compare and contrast the physicai, cult'xal, and 4A,B
economic featurss of the geographic regions of
Texas
2. Explain the role of geography on the settlenent 4C
and development of Texas
3. Locate places of historical and geographic signif-} 4D
icance in Texas
4. Explain reasons for and results of urbanization of]| 4E
the state
5. Analyze the role of major industries on the 4F
economic development of Texas (cattle, oil,
electronics, defense, and others)
E., STRa/D S [Social stidies attitudes, waluas, and| VALUES
skills for citizenship]
i. Explain why individuals should have respect for 1A-D
gself and others
2. 1Identify and evaluate examples of democratic 2A-L
beliefs and personal responsibility
3. Explain why U.S. citizens should support the 3a-J
American economic system
4. Apply social studies skills 4A-M R4-7,
* Analyze an:! synthesi.ze information 9,10,
* Draw conclusions, make inferences, and develop W7,10

criteria for making judgments
* Understand cause/effert relationships
* Locate and gather information
* Distinguish fact from opinion
* Organize and express ideas in written form
* Use prxoblem-solving skills
* Sequence historical data and information

»

D
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‘ SOCIAL STUDIES, GRADE 6

A. STRAND 1: PERSONAL, SOCIAL, AND CIVIC RESPONSIBILITIES

OBJECTIVE 1: EXPLAIN THE ROLE OF COMPROMISE AS A METHCD OF Resources
RESOLVING CONFLICTS
TEACHING ACTIVITY: Write "compromise” on the chalkboard and e'icit from students a working The World Pas:
definition. Discuss the meaning of compromise and have students relate situations in which they and Present,
have had to compromise. Discuss what happens when there is no compromise, leading to the concept | pp. 319-324
of confiict. Extend the discussion to include compromise as a means to resolve conflicts in groups, MP51147, Focus
business, goverment, and intenationally < :n the United Nations. Read pages 319-324, in The on the UN

World Past and Present as the United Nations reference. Have available for use newspaper clippings MP51141,
and magazine articles about the United Nauons; encourage discussion on how compromise was used Man}_ad at the
in each situation that was presented. Crossroads

Assessment: Students will write an essay on the importance of compromise either in their life, in
business, in government, or in the United Nations.

RETEACHING ACTIVITY: Define compromise and conflict and give examples such as:

You want a dog, and your mother says no. You promise to clean up after it, to feed it, and to take it
for walks. Your mother then says yes if you do as you pormise and it is not a big dog. That is *

compremise. A conflict would be if your mother said no and did nict change her answer even thoug
you promised to take good care of the dog all by yourself. Draw a diagram on the board to illusuate:

‘

No —3» Dcg <—-Yes

N/

Will get small dog Compromise Take carc of dog

Have students give examples of compromise and conflict. Present students with conflict situations
such as the following:

In order to raise money, the students want to have a dance at school one evening.
The staff disapproves because of lack of funding for music, decorations, security, and
problems getting chaperones.

Divide students into two groups--students a1 d staff. Each group is o i.st why they think they are
right. Put reasons on the chaikboard. Have students discuss compromise and try to reach a solution.
Discuss the outcome.

N
3
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Assessmens: Students will write a possible solution t2 the following situaion and explain the differeice
between a compromise as a solution and a conflict.

A friend has asked you to go to the movies; your parents have said no, Lacause your
room is a mess, you haven't done your chores, and you don't have the money.

EXTENSICN: Have stt.ps of paper prepared with conflict ituations such as:

1. Your mother wants you to leam to play the piano; you aren¥ interested.
2. Your friends are talking about your favorite tencher; they don’t like her.

Students will prepare a skit showing how they would use compromise to solve each conflict.

a Ve
-t (A:1)
S86
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SOCIAL STUDIES, GRADE 6

OBJECTIVE 2: EVALUATE CURRENT WORLD PROBLEMS AND THEIR EFFECT |Resources
ON THE LIVES OF THE AMERICAN PEOPLE

A. STRAND 1: PERSONAL, SOCIAL, AND CIVIC REPONSIBILITIES

TEACHING ACTIVITY: This will be an ongoing activity all year with assessments each week. During | World map,
the first part of the lesson, define the following terms: current

newspapers,

* current * news article and magazines

* problem * current affairs

« solution * summarize

Name one day as "Current Affairs Day.” For each such day, select three students to bring in a news
article which presents a problem about the region which is being studied: for example, when
studying the Middle East, students will bring in news articles about problems in Israel or Syria or
any Middle Eastern country. The student will summarize his/her article orally.

Ask such questions as:

What countries are involved?

What is the problem?

Why is this a problem?

Were any solutions suggested; if so, what were the solutions?

If no solutions were suggested, what might a solution be for this problem?

v

. Assessment: Students will seiect one news article from the three that were summarized and answer the
following questions:

What was the news article about?
What countries were involved?
What was the problem?

‘What might be a solution?

Fal ol e

RETEACHING ACTIVITY: The students will work in groups and look in a dictionary and write Current
definitions of the folowing terms: newspapers,

magazines, and

* cusrent * article butcher paper

* problem * summarize

* solution * news

Students will be given copies of newspapers or current new< magazines. Instruct them to find an

article that states a problem and to read it carefully; also they may clip out the article. Students will
write the problem found in the article, the countries involved, and any suggested solutions found in |
the article. This information will be shared orally with the class.

Assessment. On butcher paper, ~tndents will draw an illustration showing the problem they read about 1n
the article. Students will then explain the drawings and the current world problem orally to the class.

EXTENSION: Each student will watch tele ision news or read about a current world problem. They will
form a current affairs panel and will present a "Newscast TV Show" to share the current world
0 problems with the rest of the class.

ss-11 -
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SOCIAL STUDIES, GRADE 6

A. STRAND 1: PERSONAL, SOCIAL, AND CIVIC RESPCNSIBILITIES

OBJECTIVE 3: EXAMINE THE PRINCIPLE OF MAJORITY RULE AND

MINORITY RIGHTS

TEACHING ACTIVITY: Have students look in the dictionary to define:

* majority
« minority
- rights
Students will answer and discuss the following questions orally:
1. How are the principles of majority rule and minority rights alike?
2. How are the principles of majority rule and minority rights different?
3. Is majority rule a good principle? Why?
4. Why is minority rights an important princi~le?
5. Does maiority rule guarantee minority rights?
Ask students how the class can be divided into majority and minority (e.g., age, hair cclor, sex,
ethnic group, those wearing jeans). Choose one method and divide the class into two such groups,
being sure each group includes minorities. Each group's assignment is to develop a set of rules (3

or more) for classroom behavior that would guarantee majority rule and mir.ority rights.

After the atlotted time, discuss the rules wi.a the entire class, focusing on how each rule ¢ither
shows or does not show the principles of majority rule and minority rights.

Assessment: Students wut work in groups to develop and role play rutes for classroom behavior based on

the principles of majority rule and minority rights.

RETEACHING ACTIVITY: Write majority and minority on the chalkboard and ask students to define

each word. (Majority means over 50% and minority means less than 50%.)

Ask all boys to stand, and the class will decide who is the majority and who is the minority. Once
decided, write the correct classification under the words:
Example: MAJORITY MINORITY

boys girls

Next, ask all people wearing tennis shoes to stand. The class will decide if those wearing tennis

shoes are a m~*~+ity or mir.)rity, and this decision will be added to the classification on the board.
Other criteria may be nccd to show majority and minority in the class.

28
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Resources

Magruder's
American
Government,
pp. 13-14

The World Past
and Present,
pp- 307-311,
319-324

Webster's
Diciionary




Then, decide on one criteria for majority and minority such as boys and girls. Be sure this is not
the same criteria as was used in the main activity. Write on the board a diagram such as:

Discuss the terms majority rule and minority rights and how they could apply to the majority and
minority groups in the classroom. Cite such rules as:

1.
2,
3.
4.
Discass which rules show the principles of majority rules and minority rights.

Assessment: Using the attached handout, students will analyze the priiciples of majority rule and
minority righis.

EXTENSION: Based on their knowledge of the principles of majority rule and minority rights, students
will research possible changes that would take place if these principles were used in South Africa.

POPULATION

MAJORITY L MINORITY
BOYS 18 GIRLS 10

All boys can sharpen their penc’ls anytime.
Girls must raise their hands to sharpen their pencils.
Boys will be allowed 10 minutes of classtime to work on homework.

Girls will be allowed S minutes of classtime to work on homework.

)
[So)

(A:2)
S$S6
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MAJORITY RULE--MINORITY RIGHTS

The criteria for majoriti- and minority is the wearing of glasses. Looking at the picture above, circle the
majority group with a red pencil and the minority group with a blue pencil.

i ke
Classify the following rules as they apply to thé ﬁrihciple of majority ruleorm’ 'y rights. Do this by
placing the number of the rule in the correct block:

Rules:

1. Studerts will sit facing the board.

2. Those students with glasses will sit on the front row.

3. Allstudents will attend physical education classes.

4, Thos¢ students with glasses will remove their glasses before playing a contact sport. They have the right
to play and the right to protection from injury.

Total Population
students
Majority Rule Minority Rights
students students
Rules that apply: Rules that apply:
Student Handout
Reteaching Activity (A:3)
§8¢6
30
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SOCIAL STUDIES, GRADE 6

A. STRAND IL:

OBJECTIVE .: EXPLAIN WHY SOCIETY SHOULD RESPECT THE INDIVIDUAL'S
RIGHT TO HOLD DIFFERENT POLITICAL AND RELIGIOUS

BELIEFS
TEACHING ACTIVITY: Lead a discussion of the following terms:
* respect « religious beliefs
« political beliefs e individual rights
« different

Dis.uss rules for listening to a speaker and list ways we can show respect toward a speaker. Rules
might include: ;

1. Situp straight in your chair or desk.

2. Bequiet and listen.

3. Aska question only when the speaker asks for questions.
4, Raise your hand to ask a question.

5. Look at the speaker while he/she is talking.

During the study of the Middle East, have speakers from three religions (Islam, Christianity, Judaism)
come in to talk with students about their religious beliefs. This activity can also be done using
political differences.

Divide the class into three groups - each group representing one of the religious groups discussed.
Each class group will research the religion, history, beliefs, and customs of its assigned topic. Have a
sharing time to discus what each religion is about. You might also have a shar'ng of special foods.
Discuss respect for each of these beliefs and why people have the right to hold different beliefs. Talk
about the likenesses and differences and how we can show resnect tc .. ard pec,..c who do not believe as
we do.

Assessment; Students will write an essay on why individuals have the right to hold different religious
beliefs. A title might be "Why I Respect the Religious Beliefs of Others."

RETEACHING ACTIVITY: Redefine the following terms by having students look them up in a
dictionary.
* respect * beliefs
e rigits » different

Pair the students into groups. Distribute previously prepared strips of paper with "situations" written
on them that involve religious (or political) differences. Examples include:

1. One of you is a Christian and the other is a Hindu. The Christian has invited the Hindu
to dinner.
2. You are Jewish and have invited a Christian friend to a religious celebration.

Students are to rzad their situations, research their topics, and role play the situation.

i

Ss-17
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PERSONAL, SOCIAL, AND CIVIC RESPONSIBILITIES

Resources

The World-Past
and Present
pp. 70-75

A Walker in
Jerusalem

The World's Great
Religions

Films:
MP70908,
Israel

MP52423,
Middle East- -
The Building of
aDream

MP51596,
Promised Land,
Troubled Land:
Israel's Struggle

Dictionaries
Encyclopedias

.




Assessment:  Dbservation of the role play based upon:

1. Researck =< facts vsed in rele play

2. Resronses and rea oning done by students

3. The ability to show respect for others’ beliefs
4. Creativity

EXTENSION: Students will research the Bill of Rights focusing on the preparation and beliefs that led to
their adoption. Divide the class into two teams for a debate based on the possibility of including the
following amenidment to the Bill of Rights: "Citizens shall have the right to freedom of political
beliefs and may organize and support political parties of their choice.” Help each side with possible
arguments for and against the resolution.

Rules for the 1ebate will include:

1. Speakers are divided into two teams: an affirmative team which upholds the
resolution of a new amendment and a negative team which opposes it.

2. Both: teams wili have the same number of debaters and the same time allocation.

3. Each team gives an opening speech and a closing speech.

4. The two teams alternate in presenting their arguments with the affirmative team
opening and the negative team closing.

5. Achairman (teacher) presides over the debate.

(A:4)
SS6
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SOCIAL STUDIES, GRADE 6

D. STRAND 4: INSTITUTIONS AND PROCESSES OF LOCAL, STATE, NATIONAL, AND

OTHER POLITICAL SYSTEMS

OBJECTIVE 1: EXAMINE THE POLITICAL CONTRIBUTIONS OF EARLY
CIVILIZATIONS

TEACHING ACTIVITY: Using Transparency, "Governmental Contributions of Early Civilizations," lead
class discussion on how Athens and Rome contributed to our democratic-republic form of
government. Students will take notes using student handouts as reference source.

Assessment: Using their completed student handouts, students wili write a paper comparing and
contrasting the governmental contributions of Athens and Rome.

RETEACHING ACTIVITY: Divids students into two groups. Using the textbook and student handouts,
one group of students will list each contribution of the Athenians on a 4 x 6 index card; the other
group will prepare index cardy listing contributions of the Romans. Groups will make
presentations to each other, and individual students will fill in their student handouts with any new
information. Comparison-contrasc papers will then be written by pairs of students consisting of
one representative from each of the original groups.

Assessment: Students will complete the Point of View Student Handout.
EXTENSION: Students will assume the role of a representative of a new country and prepare a persuaoive
speech to be given to the countrymen persuading them to adopt a specific characteristic that

contributed to the formation of a representative-type government. Have students emphasize the
importance of this contribution and relate its importance to the people of the new country.

$5-19

IResources

The World
Past & Present,
pp. 124 143

The World
Past & Present,
pp. 124, 143-144

The World
Past & Present,
pp. 124, 143-144

Student notes




GOVERNMENTAL CONTRIBUTIONS OF EARLY CIVILIZATIONS

CONTRIBUTIONS ATHENS ROME
FORM OF UNICAMERAL - (Assembly) BICAMERAL - (Senate and
GOVERNMENT Civil Asz2mbly)
DEMOCRACY REPUBLIC
REPRESENTATION Most chosen by drawing from SENATE: Roman men - must
male citizens 18 years or older. be patricians (riotle birth)
Every year 500 names drawn to TERM: Life
serve.
TERM. 1 year (Could not serve CI/IL ASSEMBLY:
more than two times.) Plebeians - common people
NO WOMEN OR FOREIGN (Could not become Senate::s)
BORN!
GOVERNMENTAL Pass laws - Handle all govern- SENATE: Supervise govem-
RESPONSIBILITIES mental affairs mental matters (Foreig. affairs
‘ and military)
CIVIL ASSEMBLY: Pass
laws, elect officials, declare
wars, pay taxes, and serve in
military
GUARANTEED Every male citizen 18 years or TRIBUNE-Plebeians elected
RIGHTS older would eventually serve asa | by Civil Assembly to guard
representative in the Assembly. rights of plebeians - Could
VETO Senate and other
officials
TERM: 1 year
OTHER HELD TRIALS - Members acted | Established "The Twelve
CONTRIBUTIONS as judges, jury members, lawyers | Tablets" - laws for the Roman
and heard cases. empire
TRIAL BY JURY WRITTEN LAWS

§5-21

Transparency (D:1)
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‘ GOVERNMENTAL CONTRIBUTIONS OF EARLY CIVILIZATIONS

CONTRIBUTIONS

ATHENS

ROME

FORM OF
GOVERNMENT

REPRESENTATION

GOVERNMENTAL
‘ RESPONSIBILITIES

GUARANTEED
RIGHTS

OTHER
 CONTRIBUTIONS

Aruton p c

~ r~

GO
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Student Handout (D:1)
Teaching Activity
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GOVERNMENTAL CONTRIBUTIONS OF EARLY CIVILIZATIONS

CONTRIBUTIONS ATHENS ROME
FORM OF UNICAMERAL - (Assembly) BICAMERAL - (Senate and civil
GOVERNMENT Assembly)
DEMOCRACY REPUBLIC
REPRESENTATION Most chosen by drawing from SENATE: Roman men - must be

male citizens 18 years or older.
Cvery year 500 names drawn to
serve.

TERM: 1 year (Could not serve
morz than two times.)

NC WOMEN OR FCREIGN
BORN!

patricians (noble birth)
TERM: Life

CIVIL ASSEMBLY:
Plebeizans - common people
(Could not become Senators)

L .vERNMENTAL

Pass laws - Handle all govern-

SENATE: Supervise govern-

RESPONSIBILITIES mental affairs mental matters (Foreign affairs
and military)
CIVIL ASSEMBLY: Pass laws.
elect officials, declare wars,
pay taxes, and serve in military
GUARANTEED Every male citizen 18 years or TRIBUNE-Plebeians elected
RIGHTS older would evériually serve as a by Civil Assembly to guard
representative in the Assembly. rights of plebeians - Could
VETO Senate and other
officials
TERM: 1 year
OTHER HELD TRIALS - Members acted Established "The Twelve
CONTRIBUTIONS as judges, jury members, lawyers Tablets" - laws for the Roman

and heard cases.
TRIAL BY JURY

empire
WRITTEN LAWS

oy
et
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Student Handout (D:1)
Reteaching Activity
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POINT OF VIEW

. For each of the peuple listed below, write a point of view based on the issue given. Be specific in your

reply. Continue on the back of this paper if necessary.

ISSUE #i: DID THE ATHSNIANS CONTRIBUTE (O THE WORLD A TRUE DEMOCRATIC FORM OF

GOVERNMENT?

a. An Athenian citizen: (male 18 years or older)

b. A wounan living in Athens:

c. You:

ISSUE #2: SHOULD A ROMAN PLEBEIAN WHO IS AN ELECTED MEMBER OF THE ROMAN CIVIL
ASSEMBLY OR AN ELECTED TRIBUNE MEMBER BE REQUIRED TO SERVE IN THE ARMY?

a. A Roman Senate member:

b. A Roman Civil Assembly member:

¢. You

37
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PLAN FOR ‘A PAPER TO PERSUADE

‘ You will assume the role of a representative of a new country and prepare a persuasive speech to be given
to your country persuading them to adopt specific characteristics that contributed to the formation of a
representative-type government. You should emphasize the important contributions and characteristics of
each civilization and relate their importance to the people of your new country.

T\

‘ ,_},75 Student Handout (D:1)
SO Extension

§S6

$5-29




ESL Adaptation

SOCJAL STUDIES, GRADE 6

D. STRAND 4: INSTITUTIONS AND PROCESSES OF LOCAL, STATE, NATIONAL, AND

OTHER POLITICAL SYSTEMS

OBJECTIVE 1: EXAMINE THE POLITICAL CONTRIBUTIONS OF EARLY
CIVILIZATIONS

TEACHING ACTIVITY: Engage students in a teacher directed reading of the text on pages 124 and 127,
As the material 1s read, map the significant political information given. (See Teacher Resource for an
example of this procedure.) Follow th. same proccdure for the Romans on pp. 143-144. Next, use a
Venn Diagram in order to prepare the informatior for writing a comparison-contrast paper.

Assessment: Allow the students to work as a class or in small groups while writing the comparison-
contrast paper.

RETEACHING ACTIVITY: Students will use the maps p ¢pared in the teaching activity to orally
describe the govemments in Athens and Rome.

Assessment: The students will use the maps prepared in the teaching activity to *vrite a descniption of the
govemments of Athens and Rome.

EXTENSION: The students will prepare a builetin board which shows the political contributiors of *hs
governments studied thus far.

e
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MAPPING THE INFORMATIOIN ON ATHENS
(Use the same procedure for Rome.)

1. Lookat the iicading on page 124. What s the sclection going o talk about? Read paragraph one silently.
What did you leamn about Athens? (Record answers on diagram.)

b

a  Read paragraph two silently. What 4id you 1earn abaat the kind of governments the city-state of Athens
sct up? What does democracy mean?

What was the name of the governing Lody? (Introduce unicameral.)

What were the duties of the assembly?

Who were the members of the assembly? (Introduce diregt democmcy.)

How many votes did cach member of the assembly have?

What were the duties of the assembly?

Who decided if someone had broken the law? (Tell the students that the jury acted as judge, jury, and
lawyers.)

rmepogs

3. Read paragraph three silently. Be preparcd to share whyr, you have read.
a.  What did you leamn from this parsgraph?
b.  Who were the people who were not allowed to participate in Athenian democracy?

4.  Tum to page 127. Read the first paragraph silently.
a.  Whatdoes the paragraph talk about?
. What were the duties of the Counci! of 500?
c.  Who had the final say on what matters ware (o be discussed at each assembly meeting?
d.  Where did the Council members come from? (Introduce the word representation and gepresentauve

O . democrcy.)

How were juries sclected?
Trial by j
The completed map should be siilar to the following: rial by jury

Athens jury chosen at
I random from
assembl
govcrrmenz - mcmbcr:
democracy | i
ail adult (rule by people) z.lclcd as a judge,
male Athenian _ | Jury, and lawyers
citizens
\ Assembly Set up 3  Council of 500
l (direct democracy) .. (recresentative
one ote each | non-participants democracy)
voted on ‘ / \
every issue outsiders women  slaves
important to drew up a tist members
city-state of matters to  chosen at
be considetred 12ndom trom
at each ass ‘mbly
assembly mznbers
meeting
6 Teache: Resource
4 U Teaching Activity (D:1)
S§6
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ORGANIZE INFORMATION FOR COMPARISON/CCANTRAST PAPER

"Alike or Different"

NAME NAME

Transparency
Teaching Activity (D:1)

41 $S6
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D. STRAND 4:

OBJECTIVE 2: ANALYZE CONTRIBUTIONS OF OTHER COUNTRIES TO THE
AMERICAN POLUITICAL SYSTEM

SOCIAL STUDIES, GRADE 6

INSTITUTIONS AND PROCESSES OF LOCAL, STATE, NATIONAL, AND

OTHER POLITICAL SYSTEMS

TEACHING ACTIVITY: Lead class discussion of the following:
« monarch « checks and balances
« constitution + amendment
» constitutional morarch » philosophies of
» Magna Charta John Locke and
» Divine Right Charles Montesquieu
+ Parliament » freedom
» Congress * rights

Students will analyze the Timeline and Bill of Rights as provided in student handouts and textbook
pp. 247-250.

Assessme...: Students will answer five questions relating to the influences of England 2ad France on the
American politica System. See student handout.

. RETEACHING ACTIVITY: Using the outline, "Influences of England and France on the American
Polisical System,” emphisize how the influences in I, II, III, and IV affected the political system in
the United States. When discussing V and V1, elicit student reaction regarding the En,ush and

e French influences on our governmental process. See student handout.

Assessment. Students will complete a chart reflecting the features of the United States government and
how the influences of England and France were incorporated. See student handout.

EXTENSION. Swudents will analyze the Preamble to the Consutution of the United States .f America
with respect to its intent and origin as a result of spccific influences of the historical setuugs in
England and France. See student handout.

!

£
oW}
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Resources

The World
fast & Present.
Pp. 247-250

200 Years-A
Bicentennia!
History of the
U.s.

US. News and
World Report

The American
Ideal of 1776.
Hamilton A.
Long

The Story of
Maniand.

Hendrik Van
Loon

Student Handout
Swdent Handout
The World Past
& [resent,

pp. 247-250

Student Handout




TIMELINE

INFLUENCES OF ENGLAND AND FRANCE ON THE AMERICAN POLITICAL

1215
1215-1265
1265

1340
1400's-
1500’s

1629-1640

1641

1646

1658

1685

1688

1689

1748

1776

1789

SYSTEM

King John signs the Magna Charta after his subj..ts rebel against the excessive strong power he was exerting.
The Great Council of Nobles becomes known as Farliament.

Parliament includes not only nobles but also the common people.

Parliament is divided into two houses: The House of Lords and the House of Commons.

Parliament gradually wins the right to maks t+- .aws of England. Established a set of rules (unwritten)

to be used in governing the nation (constitution). Even today, England stifl does not hiave a written

constitution.

King Charles refuses to let Parliament mec.. He did not like constitutional monarchy but believed 1n ab:.olute
monarchy. He also believed the King should answer only to God (Divine Rights).

Civil war breaks out between the King and Parliament.

The King surrenders to Parliament.

Charles is beheaded; Oliver Cromwell takes over England's government and calls himself Prime Minster.
Cromwell dies and Charles II becomes King. Charles II dies in 1685 with no heirs, and his brother, James,

becomes King. First political parties organized in England (the Whigs and the Torigs).

James II bzcomes the first Catholic King in over 100 years. Believed in rule by "Divine Right’ (absolute
monarch).

James' second wife, a Catholic, has son who will be next King of England. Parliament invites Willilam and
Mary, James’ oldest daughter and a Protestant, to rule Tngland. Wiiliam and Mary sign the English Bill of
Rights.

John Locke, an English philosopher, speaks out on human rsats.

Charles Montesquieu de Secondat, a French philosopher, speaks out on the balance of the powers of
government.

Americans declare their  «dependence because the King is not grant.ng them the nights guaranteed in the Magna
Charta and the English .sill of Rights.

The French Declaration of the Rights of Man was estabished.

43 Student Handout
Teaching Activity (D:2)
S$S¢6
SS-39



1215
MAGNA CHARTA

King/Queen could not take away

trial by jury

King/Gueen could not raise taxes
without approval of Assembly

1688
ENGLISH BILL OF RIGHTS

Parliament makes laws
King/Queen cannot change these laws
People can speak freely

Judges cannot be controlled by King/
Queen

King/Queen cannot keep their own
army during peacetime

1689
JOHN LOCKE
(English philosopher)
“Second Treatise on Civil
Government"

. People born with rights of life,

liberty, and property

Goven aeiit should protect these
rights, if not, then government should
56 yverthrown

All people are created equal

All people should be free to write
and speak

ENGLAND

INFLUENCES OF
ENGLAND & FRANCE
ON THE
AMERICAN

POLITICAL SYSTEM

1789
CONSTITUTION
OF THE
uwﬁso STATES
OF
AMEFICA

1,791
w
Addition of

BILL OF RIGHTS

1748
CHAE.LES MONTESQUIEU
de SECONDAT
(French philosopher)
"The Spirit of Laws"

1. Advocated establishment of state

in which the Executive, the Legis-
lative, and the Judicial powers
should be in separate hands

2. The powers should work

independently of each other

3. The powers would check one znother

by mutuai privilege of rejecting

1789
FRENCH DECLARATION
of the
RIGHTS OF MAN

1. All humans are free and equal and

may establish any form of
government they wish

2. Governments are formed to protect

people’s liberty and property

3. Laws protect freedom to speak,

write, and think what one wishes

4. Incour cases, all people are

innocent until proven guilty

Student Handout

Amendhlents #1-#10
S
K A
- )"é&
44
$S6
5§-41

Teaching Activity (D:2)




"ARTICLES IN ADPITION TO, AND AMENDMENT OF, THE CONSTITUTION OF THE UNITED
STATES OF AMERICA..."

0 Known as the

BILL OF RIGHTS
Amendment I

Congress shall make no law respecting an establishment of religion, or prohibiting the free exercise .hereof: or
abridging the freedom of speech, or of the press; or the right of the people peaceably to assemble, and to petinon the
Government for a redress of grievances.

Amendment II

A well regulated Militia, being necessary to the security of a free State, the right of the people to keep and hear Arms,
shall not be infringed.

Amendment III

No Soldier shall, in time of peace be quartered in any house, without the conscnt of the Owner, nor in ume of war, but
in a manner to be prescribed by law.

Amendment IV

The right of the people to be secure in their persons, hovses, papers, and effect, against unreasonable searches and
seizures, shall not be violated, and no Warrants shall issue, but upon probable cause, supported by Oath ur affirmauon, and
6 particularly describing the place to be searched, and the persons or things to be seized.

Amendment V

No person shall be held to answer for a capital, or other. ise infamous .rime, unless on a presentment or indictment of
a Grand Jury, except in cases arising in the land or naval forces, or in the Mulitia, when in actuzi service in time of War or
public danger; nor shall any person be subject for the same offense to be twice put in jeopardy of life or limb; nor shall be
compelled in any criminal case to be a witness against himself, nor be deprived of life, liberty, or property, without due
process of law; nor shall private property be taken for public use, without just compensation.

Amendment VI

In all criminal prosecutions, the accused shall enjoy the right to a speedy and public tnal, by an imparual Jury of ine
State and district wherein the crime shall have been committed, which district shall have been previous., ascertained by law,
and to be informed of the nature and cause of the accusation; to be cos.”.onted with the witnesses against him, to have
cnmpulsory process foi obtaining Witnesses in his favor, and (o have the Assistanice of Counsel for his defense.

Amendment VII

In Suits at common law, where the value in controversy shall exceed twenty dollars, the nght of mal by jury shall be
preserved, and no fact tried by a jury shall be otherwise re-examined in any Court of the United States :han according to the
rules of the common law.

0 Student Handout

4 5 Teaching Activity (D:2)
SS6
S¢ -43




Amendment VIII

Excessive bail shall not be required, nor excessive fines imposed, nor cruel and unusual punishments inflicted.

Amendment IX Q

The enumeration in the Constitution, of certain rights, shall not be construed to deny or disparage others retamned by
the people.

Amendment X

The powers not delegated to the United States by the Consiitution, nor prohibited by it to the States, are res :rved to the
States respectively, or to the people.

Studant Handout 0

Teach.'ng Activity (D:2)
S$S6
§5-44

o




INFLUENCES OF ENGLAND AND gRéxNCE ON THE AMERICAN POLITICAL
YSTEM

INSTRUCTIONS: An:wer the following questions in complete sentences. Be specific
as 1o the intent and origin of the influence of England and/or
France. Be sure your question is restated within your answer.

REFERENCES: Student Haridouts
Textbook pp. 247-250

1. What was the Magna Charta and why was it important to the American political
system?

2. What is a constitutional monarch? Could the United States' sys:em of "checks and
b dances" be traced back to this English system of sharing power o: to
Montesquieu's theory?

3. How did the theories of John Locke affect the American political system?

4. Compare the English Bill of Rights and the French Declaration of the Rights of
Man and explain how these documents influenced our own Bill of Rights.

5. Explain how the American colonists were influenced when they assured themselves
that their new government would be a government "of the people, by the people,
and for the people.”

Student Handout
Teaching Assessment (D:2)

47 SS6
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OUTLINE

e I. Magna Charta -- signed by King John - 1215
A. Monarch very powerful and became overbearing
B. People rebelled by such power
C. People demanded ceriain rights
1. Representation - set up "Council of Great Mobles" or Assembly
2. Monarch could not take away trial by jury
3. Could not raise taxes without approval of Assembly

INFLUENCES OF ENGLAND AND FRANCE ON THE AMERICAN POLITIC . SYSTEM
l
|

TI.  English Parliament
A. First set up as Assembly or Great Council of Nobles as a result of Magna Charta
B. Changed format and gained importance
1. Later included common people
2. Divided into houses
a. House of Lords
b. House of Commons
3. Right to make laws or set of rules for governing - constitution - unwritten
C  Problems between Monarch and Parliament
1. King Charles refuses to let Parliament meet
a. Believed in "divine right”
b. Civil -war breaks out
2. King Charles beheaded - Oliver Cromwell assumes leadership - dies - Charles II becomes King
D. Parliament gains power
1. Under Charles II, first political partias organized in England

a. Whigs
b. Tores
‘ " 2. CharlesII dics - James IT becomes Catholic King - first in over 100 years
3. James, wife and son (second wife) kicked out and scent out of the country

4. Parliament invites William and Mary to England to rule
a. Mary - James' oldest daughter (by first wife)
b. Both William and Mary - Protestant faith
¢. William - power prince in Netherlands
5. William and Mary sign "English Bill of Rights" (pressure {rom Parliament)

III.  John Locke - English philosopher

A. Ideason people
1. Bom with rights - life, liderty, and property
2. Created equal
3. Should have freedom of speech and press

B. Ideas on government
1. Government should protect people's rights
2. If govemment does not protect people’s rights, then it should be overthrown

IV.  French influences
A. Charles Montesquieu de Secondat - French philosopher
1. Advocated establishment of state in which the Executive, the Legislauve, and the Judicial powers should be
in separate hands
2. The powers should work independently of each other
3. Powers would check one another by mutual privilege of rejecting

@ Student Handout

Reteaching Activity (D:2)
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B.

French Declaration of the Rights of Man
1. Ali aumans free and equal - may establish any form of government they wish
2. Governments formed to protect people's liberty and property

3. Laws needed o protect freedom to speak, write, and think

4. All people are innocent untii proven guilty

American colonists declare their independence

A.
B.

Magna Charta rights not guaranteed
Englisk Zill of Rights not enforced

Formation of United States government

A,
B.
C.
D.

Fomnation of democratic-republic form of government
Established written set of laws - Constitution of the United States of America
Rights guaranteed - first ten ameadments to the Constitution - Bill of Rights
Formation of law-making body
1. Congress (two houses}

a. Senate - two from each state (equal representation)

b. House of Representatives - representation by population of cach state
2. Duties established for both houses
Establisher election or appointment process of officials
Established government with three branches
1. Executive branch - carries out laws
2. Legislative branch - makes the laws
3. Judicial branch - interprets the laws
Creauon of system of "check and balances” to keep any one branch from becoming more powerful than the
cther

4~ Student Handout ‘
w Reteaching Activity (D:2)
§S6
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INFLUENCES OF ENGLAND AND FRANCE ON THE AMERICAN POLITICAL SYSTEM

CHARACTERISTICS UNITED STATES ENGLAND FRANCE

Type of government

Set of laws to govern
the country

Law making

Representation

Limitations of powers

Guaranied
Rights of People

I*.3TRUCTIONS: Complete the chart by indicating the features of u.c Un.ted States government and what influences of
Engiand and France were incorporated. ‘There could be more than one influence as to the governmental
characteristic shown,

Student Handout
Reteaching Assessment (D:2)
§Sé




PREAMBLE
to the

CONSTITUTION OF THE UNITED STATES OF AMERICA

A preamble is an introduction or preface to a document stuting the reasons o intent of that document.

INSTRUCTIONS: Analyze each phrase of this introduction as to the intent of each phrase and its onigin. Use the back of

this paper if necessary.

"We, the People of the United States™:

".. in Order 10 form: a more perfect Union™

. .establish Justice™:

. .insure domestic Tranquility™:

C l a4

L]

.. provide for the common defense™

“

. promote the general welfare™

". secure the Blessings of Liberty to oursclves and our Posterity":

. .do ordain and establish this Constitution for the United States of America™:

re
§5-51

Student Handout’
Extension (D:2)
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SOCIAL STUDIES, GRADE 6

D. STRAND 4:
OTHER POLIT’CAL SYSTEMS

OBJECTIVE 3: ANALYZE THE CHARACTERISTICS OF THE DIFFERENT TYPES
OF POLITICAL SYSTEMS

TEACHING ACTIVITY. Discuss with students the similarities and differences among te different types
of govemment, leaders, and their powers. (See transparency.)

After discussion review the transparency by covering all frames except one.  Allow students
approximately 60 seconds 10 view the frames of the political system. Turn off the overhead and call
on students to give information previousl: viewed. Follow the same procedure for each type of
political system.

Assessment, Students will write a compare *d contrast paper describing the similarities and differences
of two types of political systems.

RETEACHING ACTIVITY: Provide students with four 3 x 5 cards--cach labeled in large print with one
of the four types of government. Ask varied questions such as:

1. Which system has a king or queen whg is not the actual political leader?

2. Which system has complete control of the news media and is ruled by one person?

3. Which form of g. cmment was designed by the peopie, for the people, and carries out the
will of the people?

As the teacher goes over each question, all students will reply by holding up the appropriate card
being discussed

Assessment. Students will complete the assessment provided and fill in the correct informatic:. regarding
the characteristics of cach of the four political systems.

EXTENSION. Emphasize that ve depend on the news media to report to us on national and world cvents
regarding the ,anud world political systems and how they affect our lives. Have students break into
cooperative leamning groups, sclect a current periodical or newspaper articl2, and respond to
questions listed on the student handout.

Assessment,  After discussing the media repott, the studen’s, as a group, will rewrite the report

presenting a point of view that is differen. from that of the author. The focus of e rewnte shovld
be on the type and characteristics of the political system being reviewed.

§5-53

INSTITUTIONS AND PRGCESSES OF LOCAL, STATE, NATIONAL, AND

Resources

Films;
MP51213

We, the People,
the Story of Our
Federal
Government

MP01019
Communism

MP52447
Land of the

Peacock Throne

MP70907
Soviet Union-
a New Look

The World-
Past and
Present,

pp. 243-250

Newspapers.
Time. U.S. News
& World

Report,
Newsweek

KT02302 Kit
Mass Media,
Impact on a
Nation

MP70427
Television
& Politics




POLITICAL SYSTEMS AROUND THE WORLD

{TCOUNTRIES | TYPE OF POWER OF
LEADERSHIP GOVERNMENT
KING UEEN BASICALLY
DENMARK (SOMETIMES BY . | DEMOCRATIC
MONARCHY ENGLAND TRADITION) DEPENDS ON
NORWAY
SPAIN NOT ALWAYS PsaL | MONARCHY
LEADER
" A SINGLE PERSON
0 (DICTATOR) OR A
o LIBYA GROUP OF PEOPLE
v DICTATORSHIP IRAN THAT HAS COMPLETE
PANAMA DICTATC . CONTROL DVER LIVES
OF PEOPLE, LAND,
SCHOOLS, WORK,
PRESS AND TV
GOVERNMENT CREATED
AUSTRALIA PRESIDENT ggo'];’}[{% %%‘OPLE FOR THE
DEMOCRACY JSRAEL X THE PEOPLE-
UNITED STATES PRIME SNISTER | GOVERNMENT CARRIES
’ QOUT PEOPLES WILL

Transparency (D:3)
Teaching Activity
S $S6
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TO USE WHEN WRITING A

a SUGGESTED TRANSITIONAL KEY WORDS
COMPARE ‘AND CONTRAST PAPER

COMPARISON
LIKE SAME THE SAME AS .
SIMILAR IN THE SAME WAY MOST IMPORTANT
SIMILARLY AS TOO
HAVE IN COMMON A5 WELL AS

0 CONTRAST

ALTHOUGH HOWEVER DIFFER

UNLIKE EVEN THOUGH YET

BUT INSTF \D ON THE CONTRARY

ON THE OTHER HAND WHEREAS WHILE

UNLESS CONTRARY TO THE REVERSE

0 Student Handout

. Teaching Activity (D:3)
O SS6




POLITICAL SYSTEMS AROUND THE WORLD

Directions: Fill in the correct information 1o complete the chart.

POLITICAL MONARCHY D
SYSTEM:
COUNTRY: UNITED STATES
A
H
o
TYPE
LEADERSHIP: DICTATOR
FORM OF
DICTATORSHIP - R
E%V‘YSQNO,;ENT. ALL POWER HELD
) BY A SMALL
GROUP

Retzaching Assessment (D:3)
c’G 586
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TITLE OF ARTICLE OR HEADLINE:

-
F

MEDIA ANALYCIS

SOURCE: 4 __DATE:

10.

. What type of government is being discussed in the article?

. What form of power is the gover iment exerting within the article?

P
,;;,_r

. How do you know this is the form of government? Is it implied or stated?

. Why does the media report more than the facts?

. Do you think news reports should be completely factual? Why?

. How can you determine the accuracy of the reoort?

. What is the purpose of a headline?

. Is the headline of the article a fact or point of view of the writer?

. What are some of the specific characteristics of the forn. of government brought out within the

article? Are some implied? If so, which ones?

How woul‘t you write the article to present a different point of view?

Student Handout
Extension (D:3)
SS6

e
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SOCIAL STUDIES. "RADE 6

E. STRAID &:

COMPARE CULTURAL AND GEOGRAPHIC REGIONS OF THE
PAST aND PRESENT BY EXAMINING POPULATION PATTERNS
AND ANALYZING THE IMPORTANCE OF PHYSICAL FEATURES
ON SELECTED CULTURES

OBJECTIVE 1:

TEACHING ACTIVITY: Discuss the following terms with students and have them write definitions in
their fiotes. Review and discuss the lesson on pp. 8-9 in the textbook.

population demographer migration
population density population distributicn urban areas
rural areas population pattern population growth
Assessinent:
1. Students will identify the two continents that have nearly three-fourths of the world's population.
(Europe and Asia)

2. Students will list the continents in order from the greatest populated to the least populated.
(Europe, Asia, North America, Africa, South America, Australia, and Antarctica)

3. Students will expia. in paragraph form how the list from Question 2 is affected by a country's
geographical location. Instruct students to use as many vocatulary words from the above list as
. possible.

RETEACHING ACTIVITY: Using The World Almanac, students will gather the foliowing information
about the continents of the world:

» population of each
* land area of each

The continents will be classified as. Africa, Asia, Austrahia and Oceama, Antarcuica, Europe, South
America, and North and Central America.

Assessment. Students will prepare a bar graph showing a comparison of two sets of facts about the
world's continents. One bar will show the percentage of the world's population on each continent,
and the other bar will show cach conuinent’s percentage of the world's land area. (See student handout
and transparency.)

EXTENSION. Students will research current population data from a selected country, as well as food
imports and exports from this country. Students will corsplete the attached student handout.

After completing the research and the charts, th students will assume the role of an International
Planning Commission and will prepare a wr'tten proposal for agricultural and food planmng based
upon the anticipated population growth pattern as reflected in their charts. The "Commission” will
outline specific areas in which help will be needed in the next five 1o ten years.

LGCAL, STATE, NATIONAL, AND WORLD GEOGRAPHY

Resources

The World--
Pastand
Present, p. 9

Dictionary

The World
Almanac

Statistical
Almanac

Encyclopedias

Information
Please
Almanac

Transparency
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THE WORLD: POPULATION PATTERN and LAND AREA

%
100

90

80

70

60

50

40

‘ 30

20

10

¢
Africa Asia Australia Europe North America South America Antarctica
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% of world's population % of world’'s land area

@ Student Handout

6 () Reteaching Activity (E:1)
§Sé6
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THE WORLD: POPULATION PATTERN and LAND AREA
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F i Transparency
5 i Reteaching Activity (E:l)
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CURRENT AND PROJECTED POPULATION

. Country Avg. Current Density per Population Population
Annual | Population Sq. Mile in § years in 10 years

Growth

Rate

FOOD IMPORTS/EXPORTS

Country | Food Imported Amount Foods Exported Amount
(tons)/value (tons)/value

After completion of the above charts, assume the role of an Internaiional Planning
Commission and prepare a written propesal for agricuitural and food planning based upon
the anticipated population growth pattern. Your "Commission" will outline specific areas
in which help will be needed in the next five to ten years.

Student Handout
Extension (E:1)
SSé§
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Social Studies

. GRADE SEVEN

OBJECTIVES -
THE LEAPNER WILL: ESSENTIAL | TEAMS*
ELEMENTS
A. STRAND 1 [Exploration and colonization of CONTENT
Taxas]
1. Diff'erentiate and analyze the early cultures of 1A R3, 9
Texas
2. Analyze the reasons for European exploration and 1B R4,5
colonization of Texas
3. Identify and explain the significance of histor- A1C R7
ical personalities relating to the development of l
Texas (e.g., Cabeza de Vaca, Estevanico, LaSalle,
Moses and Stephen Austin, and others)
B. STRAND 2 [Achievemants of Texas independence]
1. Evaluate the reasons for the confliet with Mexico | 2A R4, 7

that led to Texas independence (e.g., cultural,
political, and economic differences)

2. Analyze the contributions of significant individ- | 2B R1,2

‘ uals in the struggle for Texas independence (e.g.,

Sam Houston, Santa Anna, Wiliam B. Travis, and
others)

3. Explain the significance of the Texas 2C,p R4, 6,
Declaration of Independence, the Alamo, the Battle 7
of San Jacinto, and the Mexican War

4. BAnalyze the problems of Texas as a republic fe.g.,] 2E RS, 7
money, Indians, and foreign affairs)

S. Analyze the historical developments leading to 2F
Texas statehood

6. Analyze the wvarious cultural and racial groups 3F R6
that settled in Texas and their contributions to
the state (Mexicans, Blacks, Germans, Irish,
Poles, and others)

C. STRAND 3 [Political and social history of
Texas]

1. Evaluate the role of Texas in the Civil War (e.g.,| 3A
reasons for secession, leaders, battles, economic
aspects)

2. Analyze the effects of the Texas Constitution of 3B
1876 on political developments in Texas

L~
Q *R-~Reading {’ v

W--Writing

Q TX~1




ELEMENTS

THE LEARNER WILL: ESSENTIAL | TEAMS* o

3. Classify the structure and function of government | 3cC
at local and state levels .

4. Analyze significant events and roles of individ- 3D,E
uals in Texas history from Post-Reconstruction to
present (e.g., conservative vs liberal, the
Depression, the cCivil Rights Movement, James Hogg,
the Fergusons, Lyndon Johnson)

5. Examine the structures and operation of public 3G
education in Texas

D. STRAND 4 [Geography and economic growth of

Taexas]
l. Compare and contrast the physical, cultural, anc. 4A,B
economic features of the geographic regions of
Texas
2. Explain the role of geography on the settlement 4C

and development of Texas
3. Locate places of historical and geographic signif-| 4D
icance in Texas
4. Explain reasons for and results of urbanization of] 4E
the state
S. Analyze the role of major industries on the 4F
economic development of Texas (cattle, oil,
electronics, defense, and others)

E. STRAND 5 [Social studies attitudes, values, and| VALUES
skills for citizenship]

1. Explain why individuals should have respect for 1A-D
self and others
2. Identify and evaluate examples of democratic 2A~1,
beliefs and personal responsibility
3. Explain why U.S. citizens should support the 3A-J
American economic system
4. Apply social studies skills 4A-M R4~7,
* Analyze and synthesize information 9,10,
* Draw conclusions, make inferences, and develop W7,10
criteria for making judgment s
* Understand cause/effect relationships
* Locate and gather information
* Distinguish fact from opinion
* Organize and express ideas in written form
* Use problem~solving skills
* Sequence historical data and information

TX~2 £.
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Social Studies, Grade 7
RECOMMENDED COURSE SEQUENCE

9 Sequential Objectives (Essential Elements) Resources
&lthough vhe five strands and the 23 objectives in Grade 7 Social Texas, Owr Texas, Learned and Tested, Inc.
Studies are not necessarily intended to be taught sequentially, some There are numerous filmstrips, written
objectives within the strands may be. The following objectives are materials, and instructicnal materials of
arranged sequentially and arc crganized in a conceptual/chronological various types and formats at the Social
order which the teacher may wish to follow. Studies Resource Center at the Arlington

Heights Annex. Contact Mrs. Bernice Arvin o
familiarize yourself with what is available,

D. STRAND 4
*1. Compare and contrast the physical, cultural, and economic Chapter 1 pp- 2-21
features of the geographic regions of Texas (4A, B) 2 22-39
Region X1, Education Service Center:
VR00074 - "Texas Weather"
VR00093 - "Texas Parks and Wildlife"
MP52726 - "Texas Parks: Goose Island,
Sam Houston, and San Jacinto"
Other appropriate materials from Region XI
catalog
Texas Parks and Wildlife, Texas Dept. of Parks
and Wildlife
. mon Carter Museum
The Cattleman's Museum
. Museum of Science and History-Texas
. Historical Hall
*2. Explain the role of geography on the settlement and develop- | Chapter 2 pp. 22-36
ment of Texas (4C) 6 99-117
9 162-178
13 260-274
21 414-429
27 529-541

The Cattleman's Museum

Museum of Science and History-Texas
Historical Hall

@ ek

*Certain objectives are taught throughout the course/grade level.
Q TX~3




Recommended Course Sequence
Social Studies, Grade 7 (continued)

-

of Texas (1B)

(1C)

B. STRAND2

differences) (2A)

Sequential Objectives (Essential Elements) Resources
A. STRAND1
1. Differentiate and analyze the carly cultures of Texas (1A) Chapter 3 pp. 44-56
4 57-17

2. Analyze the reasons for European exploration and colonization

*3. Tdentify and explain the significance of historical personalities
relating to the develonment of Texas (e.g., Cabeza de Vaca,
Estevanico, La Salle, Moses and Stephen Austin, and others)

1. Evaluate the reasons for the conflict with Mexico that led to
Texas independence (c.g., cultural, political, and economic

Region X1, Educat'on Service Center:
MP71348 - "The World: The Americas
tefore the Europeans, 300-1500"

ME;0578 - "The Ancient Naw World"
MP52407 - "Indian Origins - The First
50,000 Years"
MP52408 - "Indian Cultures from 2000
B.C.t0 1500 A.D."
MP52409 - "Indian Experience - After 1500
AD."
MP00523 - "Indian Influences in the United
States”
The Cattleman’s Museum
Museum of Science and History-Texas
Historical Hall

pp. 8298
99-120
Region X1, Education Service Center:
MP53097 - "The Spanish in the South-
west"
MP52237 - "The Texas Revolution: Explo-
ration and Colonization”
MP70729 - "Texas: The Beginnings”
MP70730 - "Texas: The Tejanos”

Chapter 5
6

Chapter 5 pp. 85-96
6 101-104
7 126-135
8 142-159
9 176-178

Region X1, Education Service Center:
MP70522 - "Anglo-American Settlement

Springboards, "Explorer: New World,"
(Estevanico) (Kit)

Museum of Science and History-Texas
Historical Hall

Chapter 10 pp- 181-201
Region XI, Education Service Center:
MP52238 - "The Texas Revolution”
MP70522 - "Anglo-American Settlement
to....”
Museum of Science and History-Texas
Historical Hall

*Certain objectives are taught throughout the course/grade level.

TX~4
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Recommendsd Course Sequence
Social Studies, Grade 7 (continued)

e Sequential Objectives (Essential Elements) Resources
* B. STRAND 2 (continued)
*2. Analyze the contributions of significant individuals in the Chapter 10 pp. 182-198
struggle for Texas independence (¢.g., San Houston, Santa 11 206-227
Anna, William B. Travis, and others) (2B) Region XI, Education Service Center:
"Sam Houston: A Giant Man for a Giant
Land,” videocaseue
3. Explain the significance of the Texas Declaraticn of Indepen- Chapter 11 pp. 212-218, 218-220,
dence, the Alamo, the Battle of San Jacinte, and the Mexican 223-226
War (2C, D) 14 277285
Region X1, Education Service Cenier:
MP50452 - "U.S. Expansion: Texas and
the Far Southwest"
MP50947 - "Westward Movement: Texas
and the Mexicun War"
MP51663 - "You Are There: The Siege of
the Ai"mo”
MP51679 - "Texas History: A Struggle for
MP52738 "Texas Revolution:  Insur-
rection and Revolt”
MP52239 - "Texas Revolution: War and
Freedom™ .
‘ MPS52657 - "Texas History: Battle of San
Jicinto”
MP70733 - "Texas: The Runaway Scrape
@r
*4. Analyze the problems Jf Texas as a republic (e.g., money, Chapter 12 pp. 230-255
Indians, and forcign affairs) (2E} Region XI, Education Service Center:
MP52658 - "The Star of thie Republic”
*5. Analyze the historical developments leading to Texas ¢tatehood | Chapter 12 pp- 230-255
2F) 1 260-263
Region X1, Education Service Center:
MP50452 - "U.S. Expansion: Texas and
the Far Southwest”
MP50947 - "Westward Movement: Texas
and the Mexican War"
Sid Richardson Collection of Westem Art
C. STRAND3 Amon Carter Museum
1. Evaluate the role of Texas in the Civil War (¢.g., reasons fo Chopter 16 pp- 318-335
secession, leaders, battles, economic aspects. (3A) 17 336-353
Region XI, Education S&vice Center:
MP70714 - "The Honorable Sam Houston
@
MP70731 - "The Bonnie Blue Flag (2)"
0 y MP52829 - "The Civil War: Background
6 ‘ Issucs™

. *Certain objectives are taught throughtoutsthe couse/grade level.
. TX"




Social Studies, Grade 7 {continued®

Recom:aended Course Sequence

Sequential Objectives y.Issential Elements)

Resources

-

C. STRAND 3 (coatinued)

2. Analyze the effects of the Texas Constitution of 1876 on

MP52828 - "The Civil Yvar: The Firsi
Twe Years”
MP52830 - "The Civil War: 1863-1865"

Chapter 18 pp. 354-368

C. STRAND 3

*3, Classify the structure and function of government at local
and state levels (3C)

*4, Arnalyze significant events and roles of individuals in Texas
history from Post-Reconstruction to present (e.g., conservative
vs liberal, the Depression, the Civil Rights Movement, James
Hogg, the Fergusons, Lyndon Johnson) (3D, E)

3%

political developments in Texas (3B) 29 562-573
Fort Wornh City Hall
Non-Sequential Objectives (Essential Elements) Resources
B. STRAND?2 Chapter § pp. 82-96
6 99-117
*6. Analyze the various cultural and racial groups tiat settled in 7 121-135
Texas and their contributions to the state (Mexicans, Blacks, $ 142-159
Germans, Irish, Poles, and others) (3F) 9 162-178
13 260274
14 277290
16 294-311
%3 454471
27 529-542
28 545-556

Booklets from The Institute of Texas Cultures
of the University or Texas at San Antonio;
Sacial Studies Resource Center, Arlington
Heights Annex

Other appropriate materials from Regi' a XI,
Education Service Ceater catalog under
"American Clture Studies™

Sid Richards..« Collection of Westem ~ut

Chapter 29 pp. 562-573
30 576-5%4
Region XI, Education Service Center:
MP52324 - "City Government: Ctosest 10
the People”
MP52124 - "State Government: Resur-
gence of Power™
Tous Fort Worth City Hall, a civil court, and
central jurv room

Chapter 18 pp. 354-368

19 376-390
22 436450
23 454471
24 478490
25 493-506
26 514-525

TX~-€
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*Certain objectives are taught throughtcut :he cource/grade level.




Recommended Course Sequence
Social Stuuies, Grade 7 (continued)

Non-Sequential Objectives (Essential Elements) Resources

O STRAND 3 (continued)

Region XI, Education Service Center:
MP70520 - "Texas History: Civil War to

| Modem Texas"
| The Cattleman's Museum
; Museum of Science and History-Texas
Historical Hall
5. Examine the structures and operation of public education in Chapte- 12 pp. 239-240
| Texas (3G) 15 305-306
‘ 18 363
2 437439
| 23 465
24 487
26 517, 520, 525
7 541-542
D. STRAND 4 29 572-573
*3. Locate places of historical and geographic significance in Chapter 3 pp. 44-54
Texas (4D) 5 84-96
6 99-117
7 121-135
10 181-198
u 206-207
! 0 12 230253
2 436450
| 23 454471
26 514-523
Tes.. Highways, Texas Highway Department,
periodicals
Tour Thistle Hill
*4. ’Explain reasons for and recults of urbanization in the state Chapter 9 pp. 162-178
(4E) 20 393410
21 414429
22 436-450
23 454471
24 478490
25 493-506
26 514-525
27 529-542
Consuit Fort Worth Chamber of Comm- - an
programs and efforts to attract new industry,
busines?, and tourism.
Fort VWorth City Hall

*Certain objectives are taught throughout the course/grade level.
TX~7
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Recommended Course Sequence
Social Studi=s, Grade 7 (continued)

Non-Sequential Objectives (Essential Elements) Resources

D. STRAND 4 (continued) Chapter 6 np. 99-101, 112-117

7 126-133

*5,  Analyze the role of major industries on the economic 15 294-305

development of Texas (cattle, oil, electronics. defense, 2.1d 16 318-328

others) 4F) 20 393410

21 414429

22 436-450

23 454-465

24 478-450

25 493-506

26 514-518

27 529-542

Region X1, EC.cation Service Center

MP52656 - "Texas Cattle History:

Cowtown and Texas Longhoms”

MP70732 - "Spurs to Spindletop™
The Cattleman's Museum
Museum of Science and History-Texas

E. STRANDS Historical Hall

The following objectives should be incorporaied within the
curriculurn whenever possible. These objectives may be blended in
both the sequential and non-sequential objectives throughout the year.

One suggestion is to include a current events sponge activity at
the beginning of each day's instruction. This may take the form of
writing current events headlines on the chalkboard and having the
students record them in their notebooks. A discussion of the events o
may then follow at the beginning or end of the day's lesson, whenever,
the teacher finds it most productive.

Another suggestion is to make full use of the "Skills Lessons™
and "Using Social Studies Skills" instruction guides found in the text
book.

Graphs and charts from current newspapers and magazines are ilso
excellent sources for incorporating these objectives into instructional
plans.

*1. Explain why individuals should have respect for self and others| Chapters  1-30
(1A,B,C,D)

*2. Identify and evaluate examples of democratic beliefs and Chapters  1-30
personal responsibility (2A -L)

*3. Explain why U.5. citizens should support the American Chapters  1-30
economic system (3A -J) :

*4, Apply social studies skills. (4A-M) Chapters  1-30
Analyze and synthesize information.

» Draw conclusions, make inferences, and develop criteria for
making judgements.
Understand cause/effect relationships.
Locate and gather information.
Disiinguish fact from opinion.
Organize and express ideas in written form. 7 0 e
Use problem-solving skills.
» Sequence historical data and information.
“¥Cerfain objecfives are taughi tnrougho%% gﬁe course/grade level.
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Social Studies

GRADE EIGHT
OBJECTIVES

THE LEARNER WILL:

ESSENTIAL
ELEMENTS

TEAMS *

A. Strand 1 [United States development as an indepen-

dent unified nation]

Identify the early explorers and explain the signif-
icant factors which influenced their euwplcrations
Examine the effects of colonization on the development
of the United States emphasizing the factors which
influenced th: settlement and growth of the colonies
(economic, political, social, and geographical)
Analyze the major events leading to the independence
of the United States by evaiuating the attempts of
Britain to tighten its control over the colonies
Examine the causcs and efrects of the United States®
involvement in “oreign affairs and international
conflicts (e.g., War of 1812, Monroe Doctrine, Oregon
Territory, Texas, Louisiana, and Gadsden Purchase)
Interpret and evaluate the reasons for the rise of
sectionalism

Analyze the economic, social, and political causes of
the Civil wWar

Analyze the political. economic, and social effects of
the C°vil War and Reconstruction on the life of che
American peopl=z

Identify and evaluate significant historical individ-
uals and their contributions and/or role in the
development of the United States

B. Strand 2 [Geographie influence on the historical

development of the United States]

Compare the major physical fe?tures and economic
resources of the United States and explain how they
influenced the development of the United States
Examine the major geographical regions of the United
States and analyze the similarities and differences to
those of Canada and Mexico

Examire the geographical arzas that were acquired to
form the United States and relate how demographic
patterns were influenced as the United States grew
through treaty, annexation, and acquisition

e *R~-Reading

W--Writing

Aruitoxt provided by Eic:
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THE LEARNER WILL: ESSENTIAL | TEAMS *
ELEMENTS 6
4. Locate and explain the importance of selected histor- | 2D
ical sites and places in the United States
C. Strand 2 ([Economic development .and growth of the
United States]
1. Explain the mercantile system and its effect upon the | 3A
development of the colonies
2. BAnalyze the emeryence and benefits of the free enter- | 3B
prise economic system in the United States
3. Analyze the impact of business cycles on the United 3D, F RS
States in relation to technological innovations in
business, industry, and agriculture
4. RAnalyze the economic impact of various wars on the 3E RS
United States
S. Compare the relationship of economic sSectionalism and | 3G RS
the Civil War
6. Identify significant American business, industrial,and| 3H
labor leaders and their role in the development of
the United States
D. Strand 4 [Social and cultural developments of the
United States]
1. 2Analyz: the various cultures of the American Indian 4A R7 6
(geographic location, social and economic factors)
2. Explain the punrase "A Nation of Immigrants” by 4B
identifying ethnic and racial groups that 2ettled in
the United States and explain reasons for immigration
3. Analyze the contributions of ethnic and racial groups ; 4C

and individuals and their role in the development of
the United States
4. BAnalyze social reform movements, leaders, issues, and
results during the growth of the American nation
S. Examine the developments in the fine arts area=: and
other culturally related activities during the 18th
and 1i%th centur! s
E. Strand 5 ({[Political
States]

development of the United

1. BAnalyze the political ideas that form the basis for
the American political system as brought out within
the Consticution of the United States
of America

2. BAnalyze the main political, economic, and social ideas
in the United States Constitution, the Bill of Rights,
and the Declaration of Independence

ERIC

Aruitoxt provided by Eic:
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% THE LEARNEPR WILL: ESSENTIAL | TEAMS ~*
ELEMENTS

3. Examine the structure and functions of the three SC,D
branches of the national government and explain the
system of checks and balances within the American
political system

4. Indicate ways of maintaining a division of power among| SE
the local, state, and national governments

5. Analyze the historical developments of political SF,G R4
parties by examining major political campaigns,
elections, issues, and leaders

6. Interpret the concept that the United States has a SH
"government of law, not men"

7. Analyze major historical documents that relate to the | 5I
development of the United States i

F. Strand 6 [Social studies attitudes, values, and
skills <£oxr citizeaship]

1. Explain why respect for self and others should be 1A-D
important to an individual

2. Examine varied aspects of democratic beliefs and 2A-L
personai responsibilities necessary in becoming a
well-rounded citizen

3 Evaluate what is necessary ito support “e American 3A-J

e economic system
3. Apply social studies skills 4A-M R4-7,
Analyze and synthesize information R9-10,

* Draw conclusions, make inferences, and develop W7-10

ERIC

Aruitoxt provided by Eic:

criteria for making judgments
* Understand cause/effect relationships
* Locate and gather information
* Distinguish fact from opinicn
* Organize and express ideas in written form
* Use problem-solving skills
* Sequence historical data and information
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OBJECTIVE 1: DIFFERENTIATE AMONG THE CULTURES CF THE EARLIEST

TEACHING ACTIVITY: Divide the class into five groups and assign each group one of the five cultures
for research. Each group will prepare an oral presentation designed to acquaint the class with the
characteristics of the culture that they have researched. Illustrations may also be prepared.

Cultures to Be Researched Focus on taese Aspects
1. Prehistoric People of Texas + Food—tools needed; method of supply
« Clothing—to0ls needed; method of supply
2. Plains Indtan Culture » Shelter—tools nceded; materials needed
» Job skills related or needed
3. Southeastern Indian Culture » Social skills related or needed
» Personal attitudes related to succescful achievement
4. Western Gulf Culture » Political organization
» Religion, if any
S. Puebio Culture

Assessment: Each group will present orally the characteristics of the culture they have researched. Atthe
the different facets of each culture.

RETEACHING ACTIVITY: Each student will be given a large piece of paper containing a circle & 1ded
into five pieces (like a pie). Each section of the circle will become part of a radial Indian destga
representing one culture. Using the information on their charts, students will illustrate ways of life
of each T-ian culture assigning one section to an Indian culture uatil all five cultures hav2 been
illustratc..  ‘ian radial designs may hang in the rooms or in the halls.

Assessment; Students will write essays at it Indian culture groups in Texas. The essays will contain a
paragraph about each group of early inhabitants. The essay may conclude with a paragraph about
the similarities and differences among the groups. Charts and radial Indian designs may be
reierences.

EXTENSION: Give students a list of possible activities that can be developed for presentation at an Indian
tribal ceremany. Students will choose an Indian group that interested them 2nd develop an activity
that i.: relevant to that group. Students may group themseives for such activities as:

1.

2.

SOCIAL STUDIES, GRADE 7
TEXAS HISTORY

A. STRAND 1: EXPLORAIION AND COLONIZATION OF TEXAS

INHABITANTS AND SETTLERS OF TEXAS

of each presentation, studenis will demonstrate mastery by correctly completing a chart sitowing

-

Writing and reading Indian poetry with poster board illustrations
Writing and reading Incian prose with ;7ster board illustrations
Creation and presentation of Indian dances with costumes

Creation and presentation of {ndian music with homemade instruments such as a drum out of
an catmeal box, beating sticks together, ratiling objects in a container, and shells on a string.

Writing and presenting Indf'an'skits and plays

Paper, map
pencils,
crayons, or
markers

TX-13 74




6. Creation of an Indian food display using corn, beans, nuts, pumpkins, meions, fruit, and beef
jerky as examples. This group could aiso illustrate Indian pottery, containars, tools, and
weapons showing the relationship between these items and the providing of food.

7. Preparation of a model Indian home and describing to the class

Presentations will be made at an Indian tribal ceremony. Place chairs in the classroom against the
walls. Have students .7eate a "campfire” in the middle of the floor using sticks and orange
construction paper cut into different shapes of flame. Students will sit Indian style in a circle
around the campfire. Presenters will make their presentations around the campfire.

~I
(W

TX-14




CULTURES OF THE EARLIEST INHABITANTS AND SETTLERS OF TEXAS*

[Prehistoric People] Plains Indian Southeast Indian | Western Gulf Pueblo Indian
of Texas Culture Culture Indian “ulture Culture
TOPICS
FOOD-TOOLS
NEEDED-METHOD
~ SUPPLY

SHELTER-TOOLS
NEEDED-MATERIALS
NEEDED

JOB SKILLS
RELATED OR
NEEDED

SOCIAL SKILLS
RELATED OR
NEEDED

PERSONAL ATTI-
TUDES RELAT.SED TO
SUCCESSFUL
ACHIEVEMENT

POLITICAL
ORGANIZATION

RELIGION, IF ANY

*Note to teacher: Reproduce on 11" x 14" paper or 1/2 poster boatd.

TX-15
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SOCIAL STUDIES, GRADE 7
TEXAS HISTORY

A. STRAND 1: EXPLORATION AND COLONIZATICN OF TEXAS

OBJECTIVE 2: ANALYZF THE REASCNS FOR EUROPEAN EXPLORATION AND

COLONIZATION OF TEXAS

TEACHING ACTIVITY: Assign students oral reports on the following explorers and have them make

"writing maps."

» Christopher Columbus

» Hernar.do Cortés

» Alonzo Alvarez de Pifieda

» P4nfilo de Narvéez

» Cabeza de Vaca and Esteban

» Esteban and Friar Marcos

» Francisco Visquez de Coronado

» Henando De Soto and Luis de Moscoso

» Juan de Cfiate )

» René-Robert Cavelier, Sieur de La Szile

Assessment: Students will write a repor: based on the information included on the "writing maps.”

KETEACHING ACTIVITY: Show and discuss at least one of the audiovisuals listed in the resource

section.

Assessment: Using their "writing map” and ideas gaine2 from films and discussion, students will draw 2

mural or pictorial history illustrating the various reasons for European exploration ard colonization
of Texas.

EXTENSION: Each student wil! pretend that he/she is a Spanish explorer who has gone on a journey of

exploration and colonization for the king and queen of Spain. Students will write a letier to King
Ferdinand and Queen Isabelia in which they elaborate on the reasons for the joumey, its importance,
what they hope to accomplish in the name of the king and queen, and the reasc . for the subsequent
colonizat'on that takes place in Texas.

77
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Resoure:s

Markers,
crayons, or
map pencils
White or
manila paper or
posterboard
Films:

MP 52237,
Texas
Revolution; the
Exploration and
Colonization
MP 70729,
Texas: The
Beginnings
VCR Tape:
Christopher
Columbus




WRITING MAP

‘ During the time that the reports are presented orally, students will make ¢ "writing map” similar to the following:

f

REASONS FOR =1319
o EUROPEAN Conquered Aztec empire, thus creating
EXPLORATION New Spain” and increasing Spain's
AND empire. Acquired gold, silver, and jewels,
COLONIZATION These were their goals,

‘ " Teacher Resource
(O Teaching Activity (A:2)
S87
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SOCIAL STUDIES, GRADE 7

A. STRAND 1: EXPLORATION AND COLONIZATION OF TEXAS

OBJECTIVE 3: IDENTIFY AND EXPLAIN THE SIGNIFICANCE OF HISTORICAL
PERSONALITIES RELATING TO THE DEVELOPMENT OF TEXAS

TEACHING ACTIVITY: Assign each student the name of a significant historical personality relevant to
the period of exploration and colonization. Students will do library research and make an oral report
1o the class about the historic person. (A suggested list is included with this lesson.)

Assessment: Students will make a notebook of historic personalities. As each report is given, the
student will record the following significant data using a form supplied by the teacher;

1. Person's birthdate and place of birth
2. Nature of the times in which he/she lived

3. Significant historic contributions of the person, underlining the most important from the
standpoint of Texas

4. Personality characteristics that may have helped this person achieve what he/she did

At the end of each report, the teacher will assist students with the recording of significant data. This
may take up one-half of the page.

Instruct the students to use the bottom portion to illustrate the most important h:stonic contribution
that they underlined in nu.nber 3.

Students will add to the notebook eack time a report is given. Reports may cover a six-weeks period
with the notebook due at the end of the six weeks.

RETEACHING ACTIVITY: Divide class into cooperative learning groups of 3 or 4 students. Assign
each group the life and times of 3 or 4 personalities, chronologically. Using their notebooks for
reference, each group will write a journal article or news report for an oral presentation to the class.
Each aiticle or n2ws report will then be placed in a class notebook.

Assessment. Give each group sections of poster board. They will produce a timeline with illustrations
for their portion of history. The timelines will be placed together around the room chronologically.

EXTENSION: Using pier=s of poster board, students will create T2xas History games that can be used
for sponge activities in the classroom. Examples of "Games" are included with this lesson.

TX-21

Teacher-made
form to pass out
as each report is
given.

Map pencils or
markers
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Significant Historical Personalities

1. Christopher Columbus
2. Hemnando Cortés
3. Alonzo Alvarez de Pifieda
4. Cabeza de Vaca
5. Esteban
6. Fray Marcos de Niza
7. Francisco Vésquez de Coronado
8. Hemando de Soto
9. Luis de Moscoso
19. Juan de Ofiate
11. René-Rebert Cavelier, Sieur de La Salle
12. Philip Nolan
13. Bemardo Gutiérrez
14. Augustus Magee
15. Jean LaFitte
16. Dr. James Long

i7. Jarn. Long

&0
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18. Moses Austin

19. Stephen F. Austin
20. Jos€ Antonio Navamro
21. Gail Borden

22. Green DeWitt

23. Lorenzo de Zavala
24. Arthur Wavell
25. David Bumnet

26. Joseph Vehlein
28. James Power

29. James Hewetson
30. John McMullen
31. James Gloin

32, Martin de Ledn
33. Erasmo Seguin

34. Juan Sequin

Teacher Resource
Teaching Activity {A:3)
S§7




Example Game - §

Strand 1 - T . . pe
Cut a piece of poster board into 4 pieces. Each piece w:1l become a "hingo card.” Make twenty-five
spaces on the "card™

Juan de Jean Moses Sieur José
Ofriate Laffitte Austin de LaSalle Antonio
Navarro
Arthur James Jane Cabeza Augustus
Wavell Power Long de Vaca Magee
Esteban Lorenzo FREE Francisco Martin
de Zavala Vasquez de de Leon
Coronado
Fray Marcos Philip David Christopher Luis de
de Niza Nolan Burnet Colombus Moscoso
Hemado Joseph Juan Gail Stephen F.
Cortez Vehlein Seguin Burden Austin
' Each card will have a different arrangenser:t of names, and all names will not be used on each card.

Small cards will be made out of poster board tc riatch the names.

The small cards will be placed face down on a "master” poster board of a different color. Cards with
names will then be drawn by a "caller,” or each student may pick a card for each .

Students may win by getting a row of names, horizontally, vertically, or diagonally. Dried beans
may be used for markers of names.

Teacher will lamin#'e all materials for year-round use.

3irand L - Historie Peca's and Theic Times

Cut a piece of poster board in half to make iwo long rectangles. Students will create games in which
dice may be used to move along "historic s “ces.”" An alternative to using dice may be to have
numerous small cards with numbers written on them that can be drawn out of a box.

Teacher Resource
Extension (A:3)
$§7
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Ferdinand an¢ | Columbus’ men | Columbus' 3 Go forward He
START | Isabella seeleavesand | ships arrive in two Fn,
$sssssss | birds America 1492 | spaces Cor, e“do
& )
S
. r
[ Fort St. Louts is pillaged Cabezade Vacais [ ondufe 9
by Indians - Go back 3 shipwrecked 1528 t ¢S i
spaces Go back two spacas | Azte 15/
( I 1821 —~ -
Missions 1‘ 4 Moses
L Austin arrives

FINISH

Gail

Borden _

arrives Ll

in Texas H ‘

1829 Green De Witt's Stzphen F. Austin | P<mission for

colony is established is put in jail - Bzck | c2iony is granted

\ 1825 four, spaces Move forward
\.'k | { W0 spaces

Students will crzate paths of history with gbstacles, advancements, and illustra®, 5. Opportunities for

creativity are limitless.

Teacher will laminase all materials when the games are complete.

TYX-26
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'SOCIAL STUDIES, GRADE 7

C. STRAND 3: POLITICAL AND SOCIAL HISTORY OF TEXAS

OBJECTIVE 1: EVALUATE THE ROLE OF TEXAS IN THE CIVIL WAR Resources
Textbook
TEACHING ACTIVITY: Have students compare and contrast the four battles of the Civil War which Texas, Our
occurred witun the boundarnies of Texas. Use transparency included with this lesson and complete Texas, Hol,
with input from students. (Refer students to textbook pp. 336-351.) Rinehart
Assessment. Have students complete assessment haridout included with this lesson Transparencies
RETEACHING ..CTIVITY Use wransparency of map of Texas and have students locate battle sites, Student handout.

opposing commanders, and victors of each battle.

Assessment: Use assessment handout included with this tesson.

EXTENSION: Imzzine that Texas had fought on the side of the Union during the Civil War. How might
this have affected the outcome of the war? Give exampies and explain.




0 TEXAS CIVIL WAR BATTLES

Directions: Complete the following chart.

Name cf Battle Union Confederate Goal Results
Leader Leader of Battle of Battle

Galveston

Isiand

Sabine Pass

Gulf Coast and
South Texas

Palmito Ranch

Transpurency
Teaching Activity (C:1)
8§87

D
(&N

-
>
0
»




Directions: Complete the following chart.

TEXAS CIVIL WAR BATTLES

Area of Battle/ Union Confederate Goal Results
Mame of Battle Leader Leader of Battle of Battle
Galveston Texas hoped to
Island recapture the port
for the South.
Sabine Pass General William B.
Franklin
Gulf Coast and Union troops with-
South Texas draw.
Confederate
victory
Palmito Runch John S. Ford
Student Handout
Teaching Assessment (C:1)
] 587
&5
mX~-31



Q TEXAS MAP

On this may of Texas, locate and labe' the following battles: Gatveston Island,
Sabine Pass, Gulf’ Coast and South Texas, and Palmito Ranch.

Prepare a l2gend identifying the leaders frum the Union and the Confederacy in
each battle and identifying the victors.

L

LEGEND

Transpaicacy
Reteaching Activity (C:1)
S87

a9
(O]

Q TX-33




TEXAS MAP

On a map of Texas, label the site of each battle of the Civil War with the names of the leaders for
bath the Union and the Confederacy, and identify the victors of each battle.

. Student Handout
8,» Reteaching Assessment (C:l1)
S$S7
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SOCIAL STUDIES, GRADE 7

C. STRAND 3: POLITICAL AND SOCIAL HISTORY OF TEXAS

OBJECTIVE 2: ANALYZE THE EFFECTS OF THE TEXAS CONSTITUTION OF
187¢ ON POLIT!CAL DEVELOPMENTS IN TEXAS

TEACHING ACTIVITY: (Oral activity w.th notes) Students will compare and contrast the Constitution:
of 1876 with the Constitution of 1869 in the following areas:
a. powers granted to the govemor,
b. terms of office,
c. spending.

Discussion may be narrow or broad spectrum.

Assessment. Students will identify t-e standard of each constitution as being part of the constitution of
1869 or 1876.

RETEACHING ACTIVITY: Have students complete a chart as shown:

Powers granted to Terms of office Spending
the govesnor

Coustitution

of 1869

Coustitution

of 1876

Assessment: Have students complete a compare and contrast activity for the Constitution of 1869 and th2
Constitution of 1876.

EXTENSION. Students will compare the limits placed on the state of Tex.s with restrictions placed on
United States government by the United St vies Constitution.

OR

Students will speculate un what types of problems might occur without restrictions on govmment.

&S

TX-37

Resources

Texthook
Texas, Our
1exas, Hult,
Rinehart




SOCIAL STUDIES, GRADE 7

C. STRAND 3: POLITICAL AND SOCIAL HISTORY OF TEXAS

OBJECTIVE 3: CLASSIFY THE STRUCTURE Ai{D FUNCTION OF GOVERN-
MENT AT LOCAL AND STATE LEVELS

TEACHING ACTIVITY:

Class is divided into thr:e groups: (See textbook p. 571.)
1. Council - Manager
2. Mayor - Council
3. Commission

Each group will describe the members and duties of members for the grouping and present the
information to the class in a panel discussion format.

Assessment: Studenis will write a paragraph discussing any one of the three forms of municipal
govermment. includ.. :;g mentbérs and duties.

RETEACHING ACTIVITY: Students will complete a matching format worxshezt giving the three forms
of government and various duties of each.

Assessment: Given the duties of municipal government, students will label each as 1) Council - Manager,
2) Mayor - Couw.icil, and 3) Commission.

EXTENSION: Students will describe 1n writing their own plan of .nunicips’ government. They may
combine any of the forms si.died in this unit, or it may be an entire’y original form of government.

Resources
Textbook
Texas, Our
Teras, Holt,
Rinehart




SOCIAL STUDIES, GRADE 7

C. STRAND 3: POLITICAL AND SOCIAL HISTORY OF TEXAS

OBJECTIVE 4: ANALYZE SIGNIFICANT EVENTS AND ROLES OF INDIVID.
UALS IN TEXAS HISTORY FROM POST-RECONSTRUCTION TO

PRESENT

TEACHING ACTIVITY: Students will r.iake a puppet and complete a biographical skit about one of the
following persons: Buddy Holly, Barbara Jordan, Lyndon B. Johnson, Mariam Ferguson, Jim
Wright, Ann Richards, Lady Bird Johnson, James S. Hogg, John Tower, Henry Cisneros, Willie
Nelson, Katherine Anne Porter, J. Frank Dabie, Tom Landry, Sam Rayburn, Henry Gonzalez,
Audie Murphy, Dwight D. Eisenhower, Howard Hughes, etc, Each puppet and skit will be
presented to the class for a grade, and students will take notes over five persondlities in whom they
are interested.

Assessment: Each student will name five significant individuals in Texas history selected from the skits
on personalities from post-reconstruction to the present.

RETEACHING ACTIVITY: (Interchangeable ‘with Reteaching Assessment) Students will complete a
matching activity involving significant individuals in Texas history from post-reconstruction to
present.

Assessment. (Interchangeable with Reteaching Activity) Have students read sentences describing the
lifefaccomplishments of persoualities in the first person format (i.e., "l am...") and have students
identify the individual being described.

e EXTENSION: S:.dents will compiete a thiee-paragraph paper titled “If I could be anyone in Texas history
from the post-recenstruction era to the present, I wouid be ,
because....”

Resources
Textbook
Texas, Our

Rinehart

Texas, Holt.



SOCIAL STUDIES, GRADE 7

C. STRAND 3: POLITICAL AND SOCIAL HISTORY OF TEXAS

OBJECTIVE 5: EXAMINE THE STRUCTURES AND OPERATION OF PUBLIC
EDUCATION IN TEXAS

TEACHING ACTIVITY: Students will make a tumeline of public education in Texas beginning with the
early days of education n the Republic of Texas and including such milestones as Lamar's education
plans, Governor Pease's School Law of 1854, establishment of top universities and colleges, Civil
War education, turn of the century education, G. L. Bill, Brown vs Board of Education/civil rights
movements, integration of public schools, 1720's bills (HB72, mandatory testing), etc. This
timeline will be the basis for discussion of these events and their importance.

Assessment. Students will arrange in chronological order five s,.ecific events that have taken place in
education from the time of the Republic until the present.

RETEACHING ACTIVITY: Teacher will lead a discussion of Article VII of the Constitution which
commands an establishment of, and maintenance and s:pport of, public free schools in Texas.

Assessment: In a brief paragraph, students will teli why there are publ’c schools in Texas.

EXTENSION: Students will describe wrhat life for them might be like had public schools not been
established in Texas.

CA

TX~43

Resources
Textbook
Texas, Our
Texas, Hoilt,
Rinehart
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Sacial Studies

GRADE EIGHT
OBJECTIVES

THE LEARNER WILL:

ESSENTIAL
ELEMENTS

TEAMS *

A. Strand 1 [United 3tates development as an indepen-
dent unified nation]

1. Identify the early explorers and explain the sSignif-
icant factors which influenced their explorations

2. Examine the effects of colonization on the development
of the United States emphasizing the factors which
influenced the settlement and growth of the colonies
{(economic, political, social, and geographical)

3. Analyze the major events leading to the independence
of the United States by evaluating the attempts of
Britain to tighten its control over the colonies

4. Examine the causes and effects of the United States'
involvement in foreign affairs and international
conflicts (e.g., War of 1812, Monroe Doctrine, Oregon
Territory, Texas, Louisiana, and Gadsden Purchase)

5. In.erpret and evaluate the reasons for the rise of
sectionalism

6. Analyze the economic, social, and political<causes of
the Civil War

7. B2nalyze the political, economic, and sociai effects of
the Civil War and Reconstruction on the life of the
American people

8. 1Identify and evaluate significant historical individ-
uals and their contvibutions and/or role in the
development of the United States

B. Strand 2 ([Geographic 4influence on the historical
development of the United States]

1. Compare the major physical features and economic
resources of the United States and explain how they
influenced the development of the United States

2. Examine the major geographical regions of the United
States and analyze the similarities and differeuces to
these of Canada and Mexico

3. Examine the geographical areas that were acquired to
form the United States and relate how demographic
patterns wele influericed as the United States grew
through treaty, annexation, and acquisition

*R-~Reading
W~~Writing ()2
3

Us

!
[

ERIC

Aruitoxt provided by Eic:

1A

1A

1C

1D

1E

1F

1G

1H

27,G
3C

2B, F

2C, E

R4, S

R7

We

R7

R7

R3

R11

R7

R11




THE LEARNER WILL:

ESSENTIAL
ELEMENTS

TEAMS * ’

Q.

D.

ERIC

4.

Strand 3

Locute and explain the importance of selected histox:
ical sites and places in the United States

{Economic development and growth of the
United States]

Explain the mesrcantile system and its effact upon the
Jevelopment of the colonies

Analyze the emergr:nce and benefits of the free enter-
prise economic system in the United States

Analyze the impact of business cycles on the United
States in relation to technological innovations in
business, industry, and agriculture

Analyze the economic impact of various wars on the
United States

Compare the =»elationship of economic sectionalism and
the Civil War

Identify significant American business, industrial,and
labor leaders and their role in the development of
the United States

Strand 4 [Social and cultural developmants of the

Strand 5

N

United States]

Analyze the various cultures of the American Indian
(geographic location, social and economic factors)
Explain the phrase "A Nation of Immigrants"™ by
identify .ng etnnic and racial groups that settled in
che United Stata2s and <xplain reasons for immigration
Analyze the contributions of ethnic and racial groups
and individuals and their role in the development of
the United States

Analyze social reform movements, leaders, issues,
results during the growth of the American nation
Examine the developments in the fine arts areas and
other culturally related activities during the 18th
and 19th centuries

and

[Political development of the United
Stataes]

Analyze the political ideas that form the basis for
the American political system as brought out within
the Constitution of “he United States

of America

Analyzz the main political, economic, and social idear
in the United States Constitution, the Bill of Rights,
and the Declaration of Independence

D
Co

2D

3A
3B

3D, F

3E
3G

3H

4A

4B

4C

4D

4E

S5A

5B

RS

RS

RS

. @

R3

R3




’ THE LEARNRR WILL:

ESSENTIAL
ELEMENTS

TEAMS *

3.

F. Strand 6

Examine the structure and functions of the three
branches of the national government and explain the
system of checks and balances within the American
political system

Indicate ways of maintaining a division of power among
the local, state, and national governments

Analy:e the historical developments of political
parties by examining major political campaigns,
elections, issues, and leaders

Interpret the concept that the United States has a
"government of law, not men"

Analyze :2jor historical documents that relate to the
development of the United States

[{Social studies attitudes,
sxills for citizenship]

values, and

Bxplain why zespect for self and others should be

important to au individual

Examine varied aspects of democratic beiiefs and

personal responsibilities necessary in becoming a

well-rounded citizen

Zvaluate what is necessary to support the American

eceonomic system

Apply social studies skills

* Analyze and synthesize information

* Draw conclusions, make inferences, and develop
criteria for making juugments

* Understand cause/effect relationships

* Locate and gather information

* Distinguish fact from opinion

* Organize and express ideas in written form

* Use problem-solving skills

* Sequence historical data and information

5C,D

SE

SF,G

SH

1A-D

2A-L

R4




~ Social Studies, Grade 8
RZCOMMENDED COURSE SEQUENCE

Sequential Objectives (Essential Elements)

Resources

*1.

*3.

The following obgctives should be taught sequentially as listed.
B. STRAND?2

*1. Compare the major physical featvres and economic

resources of the United States and explain how they influ-
enced the development of the United States (2A, G, 3C)

. Examine the major geographical regioss of the United States
and analyze the similarities and differences to those of Canada

and Mexico (2B, F)

D. STRAND 4

phic locatior,, and social and economic factors) (4A)

“Q)

A. STRAND 1

1. Identify the early explorers and explain the significant factors

which influenced their explorations (1A)

2. Examine the effects of colonization on the development of the

United States empnasizing the factors which influenced the
settlement and growth of the colonies (economic, political,
social, and geographical) (1A)

C. STRAND3

1. Explain the mercantile system and its effect upen the uevelop-

ment of the colonies (3A)

A. STRAND1

3. Analyze the major events leading tc the inder- - dence of the

United States by evaluating the attempts of Britain v tighten

its control over the colonies (1C)

Analyze the various cultures of the American Indian (geogra-

Analyze the contributions of ethnic and racial groups and indi-
viduals and their role in the development of the » 'nited States

A History of the Republic, Prentice-Hall

Chapter 1
"U.S. Physical Regions," filmsurip series
p. 576
Chapter 1

"U. 5. Physical Regions," filmstrip scries

Chapter 3

Fort Worth Museum of Science and History

Chapters 3 and 4

Chapter 3

"Christupher Columbus,” videotape movie
"The Crusades," "Middle Ages,” filmstrips
Fort Worth Museum of Science arnd I istory

Chapters 4, 5,6
“Puritan Family of New England,” 16mm film
“Forsaking England,” "Making 2 New World,"
videotape movie
"Immigration: Beginnings - 1800's," filmstrip

Chapters 4, 5,6
"Puritun Family of New England,” 16mm film
"Forsaking Englard,” "Making a Now World,"
videotape movie
"Immigration: Beginnings - 1800's,” filmistrip

Chapters 6,7, 8
"Firebell in the Night," filmstrip
"Boston Tea Party,” "Shot Heard Roune. the
World," 16mm movies
"Paul Revere's Ride," audio tape
Unlocking the Constitution and the Decleva-
tion of Independence,” Coldsburg-Haynes

Us-4

sCertain objectives are taught throughout the course/grade level.
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Recommended Course Sequence
Social Studies, Grade 8 (continuzd)

Sequential Objectives (iz3sential Elements)

Resources

*5

*7.

*1

*3.

*4,

*6.

*3.

The following objectives should be taugnt sequentially as listed.

E. STRANDS

Analyze major historical documents that relate to the develop-
ment of the United State, (5I)

Analyze the political ideas that form the basis for the Ameri-
can politic2] system as brought oui within the Corstitution of]
the United States of Amcrica (SA)

. Analyze the main political, economic, and social ideas in the

United States Constitu.on, the Bill of Rights, and the Decla-
ration of independence (5B)

Examine the structure and fur<tions of the three branches of
the national go~ernment and &, _ ‘a:n the system of checks and
balances with.a the American political system (5C, D)

Indicate ways of maintaining a division cf power among the
local, state, and 1ational governments (SE)

Analyze the: historical developments of political parties by
examining major political campaigns, elections, issues. and
leaders (5F, G)

T Dret the concept that the United States has a "government
of law, not men" (5H)

STRAND 2

Examine the geographical areas that were acquired to form the
United States and relate how demographic patterns were influ-
enced as the United States grew through treaty, annexation,
and acquisition (2C, E)

STRAX'D 3

Compare the relationskip of economic sectionalism and the
CivitWar (3G)

A History of tke Rzpublic, Prentice-Hall

Chaptsr 9.1

Chapter 9.2
Unlocking the Constitution and the Declara-
tion of Indenerdence, Goldsburg-Haynes

Chapters 9.3 and 9.4
"Tte Presidency,” "The Legislatice,” and "The
Supreme (Court,” filmst:ip set.'es
"Systzm of Checks and Balances,"” "How a Bill
Becomes Law," "The Federal System,” trans-

jarencies
Chapter 9.1
Chapter 9.2

Unlocking the Consttution and the Declara-
ticn of Independence. * + 'shurg-Haynes

Chapter 9.2
Unlocking the Constitution and t¢ Declara-
tion of Intzpendence, Goldsburg-Haynes

Chapters 9.3 and 9.4
"The Presidency,” "The Legislature,” and "The
Supreme Court," filmstrip series
"System of Checks and Balances,” "How * "il!
Becoines Law," "“The Federal Systets,, trans-
paa~mrics

Chapter 10.3- 14
"U. S. Political Parties,” filmstrip
1988 Presidential Debates

"Thoas Jefferson ard .2 xander Hamilton,®
"The U. S. Presidency,” filmstrips

Chapters  .22-14
"Mover. =t WOt," American Series, filmstrip
"Little House a the Prairie,” viceotape

Chapter 15
"Cotton Prodnction,” "Growth of Slavry,*
transparenc-
Chapter 1)
"ROOTS," videotape movie

*Certain objectives are faught throughou% stnse Joursc/grade levei.

(AN
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Recommended Course Sequence
Social Studies, Grade 8 (continued)

Sequential Objectives (Essential Elements) Resources
D. STRAND 4
*4.  Analyze social reform movements, leaders, issues, and resuits | Chapter 1§
during the growth of the American nation 4D) Uncle Tom'’s Cabin
"William and Ellen Craft - Escape to Freedom,”
videotape movie
Reform issues as addressed in Current Events
and Junior Scholastic magazine
A. STRAND1
1. Interpret and evaluate the reasons for the rise of sectionalism Chapter 17
(IE) "RGOTS," videotape movie
2. Analyze the economic, social, and political causes of the Civil Chapter 18
War (1F) "North and South,” and ROOTS," videotape
movies
*3.  Analyze the political, economic, and sociz_ effects of the Civil Chapter 19
War and Reconstruction on the life of the American people "ROOTS," videotape movie
16)
a)

1y
e

*Certain objectives are taught throughoug sth.,e course/grade level
-0

O
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Recommended Course Sequence
Social Studies, Grade 8 (continued)

Q Non-Sequential Objectives (Essential Elements) Resources
The remaining objectives for Grade 8 do not have to be taught A History of the Republic, Prentice-Hall
sequentially.
A. STRAND1

*4. Examine the causes and effects of the United States’ involve- | Chapters 10, 11
ment in foreign affairs and Liternational conflicts (e.g., War
of 1812, Monroe Doctrine, Oregon Territory, Texas, Louisi-
ana, and Gadsden Purchase) (1D)

*8. Identify and evaluate significant historical individuals and their { Chapters 10-19
contributions and/or role in the development of the United "U. S. Presidents,” filmstrip series
States (2D)

B. STRAND 2

4. Locate and explain the importance of selected historical sites "Shrines and Monumex:s," filmstrip
and places in the United States (2D)

C. STRAND3

2. Analyze the emergence and benefits of the free enterprise
economic system :in the United States (3B)

@ *3. ° Analyze the impact of business cycles on the United Statésin | Chapter  12.1
relation to technological innovations in business, industry, and "The Making of We Are the World," videotape
agriculure (3D, F) movie

*4. Analyze the economic impact ot various wars on the United Chapters  14-18
States (3E)

*6. Identify significant American business, industrial, and iabor Chapters 12, 15
leaders and their role in the development of the United States

(H)
D. STRAND 4

*2. Explain the phrase "A Nation of Imtnigrants” by identifying
ethnic and racial groups that settled in the United States and
explain reasons for immizration (4B)

*5. Examine the developments in the fine arts areas and other
culturally related activities during the 18th and 19th centuries
@E)

F. STRAND 6

*1. Explain why respect for self and others should be important to
an individual (1A-D)

*2. Examine varied aspects of democratic beliefs and personal "Don't Drive Drunk," audio tapc
responsibilitiss necessary in becoming a well-ounded citizen
(2A-L)

*Certain objectives are taught throughoufJ sth7e course/grade level.

ERIC 9

IToxt Provided by ERI
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Recommended Course Sequence
Social Studies, Grade 8 {continued)

hNon-Sequential Objectives (Essential Elements)

Resources

F. STRAND 6 (continued)

*3  Eyaluate what is necessary & support the American econsmic
system (3A-])
*4, Apply social studies skills (4A-M)

Analyze and synthesize information

Draw conclusions, make inferences, and develop criteria
for making judgments

Understand cause feffect relationships

Locate and gather information

Distinguish fact from opinion

Organize and express ideas in written form

Use problem-solving skills

Sequence historical data and information

Chapters  1-19 Skifl Lessons

=Certain objectives are

IToxt Provided by ERI

ERIC




SOCIAL STUDIES, GRADE 8

Q C. STRAND 3: ECONOMIC DEVELOPMENT AND GROWTH OF THE UNITED STATES

OBJECTIVE i. COMPARE THE MAJOR PHYSICAL FEATURES AND ECONOMIC | Resources
RESOURCES OF THE UNITED STATES AND EXPLAIN HOW
THEY INFLUENCED THE DEVELOPMENT OF THE UNITED

STATES.
Textbook
TEACHING ACTIVITY: Write the question, "What are economic resources?” on the board, and have the | A History of the
students brainstorm about resources and their uses in business and industrial development in the Republic ... to
United States. 1877

Next, direct the discussion to regions of the country with characteristics that are different from other
regions of the country. Example: Why is cotton grown in Alabama, but not in Massachusetts?; or,
Why is commercial fishing done in Alaska and Maine, but not in Kansas or Oklahoma? Explain
that factors such as climate, long growing seasons, availability of coastlines, rich soil, convenient
waterways, weather, etc., have influenced the developm nt of certain areas of this country.

Assessment: Refer to the maps on pp. 576-577 0 answer the following:

1. Included among the numerous economic activities in the Southwest and Texas are (a) iron and
steel plants and (b) petroleum and cual products. Expiain why these economi~ activities are Student Handout
so prevalent in these regions.

2. Ca the blank map provided, label the states in the southeastem United States where these
economic activities (see item 1 above) are so prevalent.

RETEACHING ACTIVITY: Make a list of economic resources and place tnis list on the board. This list
might include any of the following conditions and/or resources:

+ rocky, hilly soil + flat, rich iand + natural shore lines
* long growing season + natural river systems + abundant fish

« abundant rainfall + mountains + coal and iron ore

+ abundant forests + plains + oiland gas

« rich, rock free soil + seashores + harsh climate

Explain to the students that these conditions and/or resources influenced the development of the

region w;ere they existed.

Example: Question Why is there so little farming in New Mexico and Nevada, but a great deal
of grazing and mining?

Answer  The conditions/resources include mountain areas, rocky soil, many natural
resources, but little land suitable for farming.

Assessment. Have each student take five states and complete a chart listing as many of their economic
activities as pocsible on one side. On the other side, list the conditions/resources that have caused
the development of these activities in these five states.

Example
STATE ECONOMIC ACTIVITIES CONDITIONS/RESOURCES
TEXAS cotton, cattle industry, lumber, mild climate, long growing seasc,
steel, and iron long scashore, coal and iron ore,

EXTENSION: Have the students take any ten states and locate ai icast one economic activity that
dominates that state.

Us-9
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UNITED STATES MAP (INCLUDING ALASKA AND HAWAII)

“ Zi & OBRD
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0 Student Handout

1 " Teaching Assessment (C:1)
01 s58
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SOLCIAL STUDIES, GRADZ 8
E. STRAND &:
OBJECTIVE 1: ANALYZE THE POLITICAL IDEAS THAT FORM THE BASIS FOR

THE AMERICAN POLITICAL SYSTEM AS BROUGHT OUT
WITHIN THE CONSTITUTION OF THE UNITED STATES

TEACHING ACTIVITY:

1. Use the transparency of the chart of the Virginia and New Jersey Plans to discuss with students
the differences between the two plans.

2. Review the meaning of the word compromise. Ask swdents to give examples of situations in
which compromise was necessary to reach an agreement or settle a dispute.

3. Use the auached transparency, which illustrates the Great Compromise, and ask ctudents to
identify the concepts of the Virginia and New Jersey Plans that were included in the Great
Compromise.

Assessment: 3tudents will write a paragraph explaining the Great Compromise.

RETEACHING ACTIVITY: The students will complete a chart of the Virgimia and New Jersey Plans and
draw a circle around the parts of each plan that were included in the Great Compromise. (See
student handout.)

Assessment. Students will explain why each of the following were included in the Great Compromise:
1. athree-branch government
2. atwo-house legislature
3. two senators for eac.: state
4. alower house with representation based on population

EXTENSION: Organize students into cooperative leaming groups. Students will develop an altemative
comproniise for the problems faced under the A :ticles of Confederation.

152

Us-~13

POLITICAL DEVELOPMENT OF THE UNITED STATES

Resources

Textoook

A History of the
Republic ... 1o
1877

Filmstrip:

The Constitution
at 200: Why
Does it Still
Work? - part 2-
The Great Com-
prornise, Assoc.
Press, Prenuce
Hall Media

Transparcncies

Stwudent Handout




THE CONFLICTING PLANS

Virginia Plan

New Jersey Plan

Created three-braiich government:
o Legislative
« Executive
« Judicial

Two-house legislature
o Lower House
o Upper House
+ Seats in both houses divided up
by population so states with larger
populations elect more representa-
tives

Small states protested plan

10

Created three-branch government:
o Legislative
« Executive
« Judicial

One-house legislature
* One vote for each state regardless
of population

Large states protested plan

3 Transparency
Teaching Activity (E:1)
$&8

Us-15
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A, RN,

e GREAT COMPROMISE

THREE-BRANCH GOVERNMENT
«Legislative
«Executive

 Judicial

TWO-HQUSE LEGISLATURE
. « Upper House - Senate

(Two Senators for each State)

« Lower House - House of Representatives

(Seats Divided up According tc the Population of Each State)

Transparency
Q Teaching Activity (E:1)
SS8




THE CONFLICTING PLANS

Directions: Complete the chart below.

VIRGINIA PLAN NEW JERSEY PLAN
_ COMPROMISE
o Student Handout
105 Reteaching A -tivity (E:1)
S8

Us-19




SOC{AL STUDIES, GRADE 8

‘ . E. STRAND 5: POLITICAL DEVELOPMENT OF THE UNITED STATES

OBJECTIVE 7: ANALYZE MAJOR HISTORICAL DOCUMENTS THAT RELATE TO|Resources
THE DEVELOPMENT OF THE UNITED STATES

Textbook
TEACHING ACTIVITY. Make a list of some of the problems the new government faced under the A History of the
Articles of Confederation. Republic ... 1o
1877

no president

no power L0 tax

no court system

no commaa menetary system
states hd final ;iuthority

Example:

opoow

Divide students into coopcrative learning groups of three to four, Assign a specific problem to each
group for examination. (Example: Stude-'ts may discuss and list problems, demonstrate, role
play, make comparison/contrast chart etc.) Each group will make a prescntation to the class
regarding problems posed by the Artitles.

Assessment. Using the student handout, students will check those 1tems that represent problems faced by | Student H .adout
the government under the Articles of Confederation.

RETEACHING ACTIVITY: Use a filmstn) on the Arucle$ of Confederation to list three problems Filmstnp on the
created by the Art" ..¢s of Confederation. Articles of
_ Confederation
‘ Assessment: Students will complete the reteaching asiessment handout. Student Handout

|

\

|

\

|

\

|

EXTENSION: Each studeat will write an essay explaming what he/she think< is the biggest rroblem with l
the Articles of Confeder.ition and explain why. I
J

10G
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ASSESSMENT ACTIVITY
ARTICLES OF CONFEDERATION

Directions: Puta check mark (V) next to each statement that represents a problem faced by the
government under ‘he Articles of Confederation.

1., A, strong President carned out the laws.
2. The states had final authority.
3. The central government could not regulate trade.
4. The central govemment could not tax.
Se A court sysiem settled disputes between the states.
6. There was no unified military.
@
7o . The federal judiciary was too powerful.

@ 107
U Student Handout

Teaching Activity (E:7)
SS8
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ASSESSMENT ACTIVITY
‘ ARTICLES OF CONFEDERATION

Answer Key
Directions: Puta check mark (v) next to each statemznt thar sepresents a problem faced by the
government under the Articles of Confederation.
1. _ A strong President carried out the laws.
_}L The states had final authority.
3. __\,L The central governtaent could not regulate trade.
_\L The central government could not tax.
S. A court system settled disputes between the siates.
6. ;.L There was no unified military.

7. The federal judiciary was too powerful.

I Student Handout

-~
lo“’ Teaching Assessment Key (E:7)

SS8
Q Us-25




Directions:

RETEACHING ASSESSMENT

ARTICLES OF THE CONFEDERATION

Write true or false in the blank for each statement. For every item that is answered
false, explain why it is 50.

The Articles of Confederation created a very strong central government.

The Articles of Confederation did not provide a court system.

The central government had the power to raise taxes.

The central government could not regulate trade.

A strong President carried out the laws.

Student Handout
Reteaching Assessment (E:7)

oo SS8
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RETEACHING ASSESSMENT
ARTICLES OF THE CONFEDERATION

Answer Key

Directions: Write true or false in the blank for each statement. For every item that is answered
false, explain why it is so.

1. false The Articles of Confederation created a very strong central government.

2. true The Articles of Confederation did not provide a cour: system.

3. __false The central government had the power to raise taxes.

4. true The centrs! government could not regulate trade.

5. __false A strong President carried out the laws.

110 Student handout
Reteaching Assessment Key (E:7
SS8
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i BASIC ASSUMPTIONS FOR AN EFFECTIVE STUDY
SKILLS PROGRAM

A study skills program must:

* provide students with frequent and diverse opportunities to apply
skills for learning in various content areas

* provide students with frequent opportunities for effective oral and
written communication

teach a variety of individual and collaborative problem~solving
strategies

* provide opportunities for selection and evaluation of appropriate
learning strategies by students

* develop and improve students' data gathering techniques
* develop creative, critical, and analytical thinking skills
‘ T help students to develop self-management skills ’

* combine individual component study skills into a usable, unified
process

* provide students with opportunities to visualize and develop short- and
long-term goals

* provide students with opportunities to enhance positive self-concept
through successful learning experiences




Social Studies

P HOW TO STUDY

OBJECTIVES
THE LEARNER WILL: ESSENTIAL |TAAS
ELEMENTS
A, STRAND 1 Denionstrate Management <¢f Self and
Resources 4in Daily Activities
1. Demonstrate materials management skills by ss2¢C * (6)
arranging and keeping a class notebook LA4C (6)
S3 (7) R2
AVS** 4AC
2. Dperive meaning from text and follow written Ss7C (6)
directions LA3D (6)
LA4F, I (7)) RLY,S
LA4H (8) R2,5
AVS4A-C,F,
G,L
3. Participate in activities designed to enhance SS6D (6)
concept of self as a decision-maker by planning |[S11A-F (7)
input into his/her control over time, environ- S1B, 6A-B (8)
@ ment, and associates through
* setting and reviewing periodic goals
* scheduling time usage
* choosing proper 2nvironment
4. Participate in aciivities designed tc improve SS6D (6)
concept of self as a learner S11A-F (73
S10 (8)
S. Derive meaning from subject a.c2 textbooks by S35D.7C (6).
using them to locate information LA, 3Diii (6)
ssi1c,4D (7) w2,RS
SS2A,D (8) RS
LA2A-B (8)
41I-K (8)
AVS4A,F,L
@ * Grade level
** Attitudes, values, and skills

" us-3 1§2 Rev. 1990




THE LEARNER WILL: ESSENTIAL |TAAS
ELEMENTS
B. STRAND 2 Improve Oral and Written
Communication Skiils
.. Pratice active listening technigques in both ss1B-C {6)
independent and group learning situations LAlA,C-D (6)
requiring the learner to 2B, 3C(v) (6)
+ follow directions LA2B, 4F, I(7)|LA2-3
¢ paraphrase SA-C,SS2F (7)
*+ summarize LASA-E (8)
4D,H,5B (3)
AVS4B,G,H
2. Praitice and improve oral communication skills SS1a,7B-C(5)|M10-13
by LA2A-B (€)
+ working in small groups LASA-B (7)|LAl1. 3,4
+ participating in coastructive group S4A-B (7
discussions S4a-C (8)|M10-13
*+ delivering individual or team reports LASA-C (8)
M1C (8)|R3
AVS4F-G
3. Use writing process technigques in daily and Ss7C (6)
waeek ., writing activities LA4Ai-ii (6)
4B-C (6)
LAl,A-I (7)|Wl-7
S4A-B (7
S4A-C (8){Wl-7
7A-D (8)
LAIA-K (8)
AVS4D
c. STRAND 3 Develcp Relevant Data Gathering
Techniqu2s for Actual Paicjects
1. Utilize techniques for notetaking fro:m both SS§7C,S4A (6)
oral and written sources LA4J,5E (7)|LA2-3
S2,5B (7)
LASE (8){w2
S2a-B,3, (8)
4A~-C,5B (8)
M7B
AVS4A
2. Utilize a variety of relevant resources and S4A (6)}MS
supplemental materials for a specific research S26A-B (7){LAz2
topic LASH-K (8)|R5-6
S2A-B, 5B (8){W3
M7B (8)
AVS4A 1
I3
Q HS-4 Rev. 1999




THE LEARNER WILL: ESSENTIAL |{TAAS
. ELEMENTS _
3. Differentiate between relevant and irrelevant M1B (6)|MS
information by extracting inform2cion usable for|S2 (7)|LA3,5-6
a specific research topic
LA4B-C (8)|M11
S2A-B (8)] 6
6A-B (8)|W4
M7B (8)
AVS4A,C,H
4. Use a variety of multi-media and primary S2,M7C (7){LAS
resources related to a specific research topic LA2A-B, 4K (8)]|W4
S2A-B, (8)
SA-B (8)
M6D-E (8)
AVS4A,C,H
D. STRAND 4 Demonstrate an Ability to Use
Creative, Critical, and Analytical
Thinking Skills
1. pPractice using specific test-taking strategies $87C (6)
for different types of tests (objective, short MA-F (7){LAS
e answer, and essay), and then use those skills MA-F (8)|R4
in actual test-taking situations
2. Use specific teamwork skills %o solve problems S87B~C (6)|M10-13
MlC (6)
S11A-F (7)
S10 (8){M10-13
M1A-F (8)
AVS4J,L
3. Apply problem-solving processes to solve a SS1B~C (6)|M10-13
variety of academic and real-life problems 7B-C (6)
M1aA-B (6)
S11Aa-T (7)|LA4
M1A-C (7)
4A~-H (7)
S10 (8)|M10~13
M1A~F (8) R4
AVS4G,J,L
114
o HS-5 Rev. 1990




Social Studies, How to Study
RECOMMENDED COURSE SEQUENCE

Sequential Objectives (Essential Elements)

Resources

B. Strand 2
1. Practice active listening techniques in both independent
and group leaming situations requiring the learner to
+ follow directions
* paraphrase
* summarize

A. Strand 1
2. Derive meaning from text and follow written directions

1. Demonstrate materials management skills by arranging
and keeping a class notebook

3. Participate in activities designed to enhance concept of
self as a decision-maker by planning input into his/her
control over time, environm. ..t, and associates through
» setting and reviewing periodic goals
» scheduling time usage
» choosing proper environment

D. Strand 4
2. Use specific teamwork skills to solve problems

3. Apply problem-solving processes to solve a variety of
academic and real-life problems

1. Practice using specific test-takin, strategies for different
types of tests (objective, short answer, and essay), and
then use those skills in actual test-taking situations

SSP - Units 1-2, 6

SC - Unit 3, pp. 73-84

TT - Volume 1, "Listening"
TC - Chapters 1-3

SSP - Units 2, 7

SC - Unit 4

GS - Chapters 5-6

TT - Volume 1, "Following Directions"

SSP - Unit 11

SC-Unit2

GS - Chapters 14

TT - Volume 1, "Orgnization"

SSP - Units 3, 4

SC-Unit2

GS - Chapters 1, 34

TT - Volume 1, "Time Management" and "Goal
Setting"

TC - Chapter 6, "Procrastination”

SC - Units 1-7
SSP - Units 1-15
GS - Chapter 1
TC - Chapter 6

SSP- Units 1-15
SC - Units 1-7
GS - Chapters 1,4
TC - Chapter 6

SSP - Unit 15

SC - Unit6

GS - Unit 9

TT - Volume 2, "Taking Tests-Tips and Secrets"

KEY:

SSP - Study Skills Program, Level I
SC - Sunburst Communications

| GS - Getting Smarter

TC - Teenage Connection
TT - Teen Topics (2 Videos)

HS-7

A 1990
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Sequential Objeciives (Essentiai Elements)

Resources

B. Strand 2 .
3. Use writing process techniques in daily and weekly SSP - Units §, 7-10
" writing activities SC. - Unit 3, pp. 85-94
CS - Chapters 5-8
TT - Volume 2, "Taking Notes - Books and
Lectures”
C. Stread 3
1. Utilize techniques for notetaking from both oral and SSP - Units 9-10
written sources SC - Unit 3, pp. 85-94
GS - Chapters 7-8
TT - Volume 2, "Taking Notes - Books and
Lectures™
TC - Chapter 4
B. Strand 2
2. Practice and improve oral communication skills by SSP - Unit 6
+ working in small groups SC - Units 1-7
» participating in constructive group discussions GS - Chapter 5
o delivering individual or team reports TC - Chapters 1-6
Non-Sequential Objectives (Essential Elements Resources
A. Strand 1
4. Pariicipate in activities designed to improve concept of SC - Unit 1
self as a leamer GS - pp. 1, 3, Chapter 9, p. 100
TC - Chapters 2-3

5. Derive meaning from subject arca textbooks by using
them to locate information

C. Strand 3

2. Utilize a variety of relevant resources and supplemental
materials for a specific research topic

3. Differentiate between relevant and irrelevant information
by extracting information usable for a specific research
topic

4. Use a variety of multi-media and primary resources
related to a specific research topic

HS-~8

TT - Volume 1, "Goal Setting"

SC - Unit 4

GS - Chapter 7

SP - Units §, 7, 12

TT - Volume 2,* .aking Notes-Books and
L:ciures”

SSP - Units 9-10

SC - Unit 3, pp. 85-94

GS - Chapters 7-8

TT - Volume 2, "Taking Notes-Books and
Lectures”

SC - Units 4-5

SSP - Unit 7

TC - Chapter 6

TT - Volume 2, "Taking Notes-Books and
Lectures”

|SSP - Units 9-10

SC - Unit 3, pp. 8:94
GS - Chapter 2, pp. 20-22,

Chapters 7-8, 10

A 1994




Social Studies

® CULTURAL STUDIES A

OBJECTIVES
THE LEARNER WILL: ESSENTIAY, ELEMENTS
CONTENT A/V/S**
1. Compare and contrast similarities and Jdifferences 4A~D
among various cultures
2. Identify various cultures represencted in the United| 3B,C

States and other countries

3. Explain the effects one culture has on another 4A-D

4. Identify and analyze a problem for a cultural 2A-D, 3C,
group within the United States or another part of 4B
the world

5. Explain the effects culture has on history and 1A,B

history has on culture

6. Explain the effects geography has on cultural

‘ . groups
7.

Identify various characteristics of culture s zh 4B~D
as language, customs, traditions, values, and
religion

8. Apply various research skills in organizing, 4A-D

planning, and preparing a cultural study

**Attitudes, Values, and Skills ,1
Ccs-1
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SCCIAL STUDIES TEACHING STRATEGIES

Tate study of sociul studies is intended to help students understand the forces that shape society
and bind people together in the intemational community in which we live. The teaching
approach in social studies can be thematic, chronological, or conceptual. Any of these
approaches lends itself to establishing a relationship between past and present and
implications for the future.

In order to comprehend the wealth of knowledze within the broad spectrum that is social
studies, sd~~tz must be taught to process information in ways that maximize their learning.
One way to acdvance student learning to optimum levels is through tiie thinking/writing
process.

As students develop thinking/writing skills, they will begin to acquire competencies in all
academic levels. Furthermore, talking, writing, and thinking must be interrclated. Rexford
Brown underscores this philosophy "...higher Iiteracies call for students to analyze, think
critically, evaluaie, synthesize information, ccmmunicate more effectively, solve problems,
learn how to leam, and in general leam far more actively than traditionally.”

20499 "3ITOYmMGS

Writing ¢o Think

Writing to think is a model for teachers to help students. There are six strands to the model: selecting
information, seeing 1 .lationships, usizg prior knowledge, considering alternative points of view, creating and
assessing a plan, and creatinglacknowledging dissonanc.. By using these processes, students will become
proficient problem solvers through the medium of writing.

The process starts with using a unit cr mini-unit sociai studies objective to develop a rationale or purpose for the
writing/thinking instructional activities. Prior work is given to prepare the student for the writing ass‘gnment.
Subsequent work and assessment are also part of this process.

The following examples indicate how these writing to think strategies can be implemented using the social studies
content.

Selecting information |involves choosing relevant and appropriae examples based on a given critenon.

Lead the class to a consensus regarding the qualities of a good citizen. Then view file footage that
spotlights a particular person. Have the group look for actions that show that the person hasidoes not
have these qualities.

rSeeing relationshisz involves asking students to look for pattems or trends; to notice similarities and
differences; to look for motives, purposes, or cause: and effects; to locate events in a chronological or
numerical sequence; or to determine how something (an object, action or, person) rclates to the physical
setting in which it is found.

Describe the basic economic needs of an 8-year old Cambodian and an 8-year old United States’ cinzen.

How did Uncle Tom's Cabin impact slavery in the United States?

TS-Z
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Given data relative to the Alaskan oil spill at Valdez, what can you concluce about the effect on the
environment?

Use a simulation :hat involves a dead lock situation. Work out a compromise that is acceptable to both
sides.

| Using prior knowledge |involves using that information whi:h students acquire either through formal or
informal and personal educational experiences.

Using what you have learned about public and private property, write a paragraph that vividly describes
ways that neighborhood parks are used for recreational purposes.

rConsidering alternative points of vievﬂ involves looking at both sides of an issue and acknowledging the
possibility of a point of view different from the one originally held.

How might a Mexican soldier report the Battle of the Alamo?

How would a British sea merrhant describe :he Boston Tea Party?

rCreating and assessing a planl involves developing 2 problem-solving strategy to address a spectfic task and
“then assessing that strategy as one tries to use it.

Describe the steps that migh: be involved in a slave’s escaping to freedom in the North.

|7Creating/acknowledging dissonance |involves recognizing major conflict of questions in events,
philosophies, rulings, actions, and documents.

Explain why the premise of equality for al! as stated in the Pr="mble 1o the United States Constitution
and the provision that permitted slave trade through 1805 are incansistent and in conflict.

TS-2




_ e ®
READING AND WRITING TO THINK IN SOCIAL STUDIES

WRITING TO THINK
77777 7 777777 GYLLLLLLIILIIIIIIY,
Ist //,’ Using Prior % Selecting é ; Seeing
year % Knowledge é Information /] %Re!ahonshlp
Yoz o
V222222222 000l l 72T 7 V OSSN ES .IILIIIIIIIII/ 2
2nd # Considering 2 Creating and Z Creating/
year {Alternative Points Assessing a Plan 1 Acknowleding
/ of View g (Metacognition) a Dissonance
PPIIEPERIIII IR IS PN 288200287 WP PP O PSSP P IRI I ORI 1’ /s
@
1
‘I _—~~" Usea jl
- Rationale/Purpose Social Studies Prior Work
I/lmlt or Mlm-Umt Objective

Activity (to include
a writing assignment)

Subsequent Work
1

| . Assessment |

Y Problem-solving process
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TEACHING STRATEGIES

ACTIVITY &

DEBATE - Provides practice in 2l of the communications
Skills: reading, writing, speaking, listening, and specially, thirking

PROCEL JRE
A. Getting Started - Background Information
1. Dexine debate - organized argument between knowledgeable people.
2. Give students handcuts with the essential terms and piiceu.res.

» Video tape of previous debate is desirable.
* If not available, directions arl explanaticns must be extremely clear.

122
*Activities to Promote Critical Thinking, Fran Caldweel, Newport High School, Newport, Oregon
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B. Selecting a Topic

1.
2.

3.

Pair up students with a partner.

Two sets of partners are put together - thus forming the debate vnit. .
« Appear to do this randomly but should actually place the stronger teams against each
other

Students meet in their debate units to accomplish three tasks.
« Select a current, interesting, and controversial issue
 Write a clear resolution stated in the affirmative

« Determine affirmative and negative teams

(Teacher may opt to supply a list of topics in an attempt to speed up process.)

C. Developing the Argument

1.

i

© N o v

10.

Students begin their research.

o Readers’ Guide to Periodical Literature is the most us¢:ful reference. Other references
should be made available in library.

« Interviews applicable

Students should take careful notes and make sure each item of information is
documented.

. Allow five days for research process.

Partners plan anid rehearse their cases together.
« Two days can be al.owzd in class for organizing and preparing the debate speeches.

Affirmatives must begin by defining terms and then proceed through each stock issue.
Negatives must defend the status quo and attack the contentions of the affirmatives.

Partners should keep in mind that the strongest evidence is best presented last.

. Students should be encouraged to write their speeches in outline form. This will

discourage them from empty reading.
 Good eye contact is necessary to be convincing.

. During the recess, partners discuss ways to refute what the other side has said.

« note taking during other side's arguments
* attemnpt to anticipate opponent's arguments

Rebuttals should follow a plan and may be given by one or both partners.

« All points made in the coustructive speech should be reiterated one by one, fouc
each by what the opponent said to disapprove it and then given more evidence to
reestablish it.

* A good rebuttal should end with a summary and a statement of the debaters’ belief in
the soundness of their argument.

-
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D. Presentation

‘ 1. Debaters sit at their respective desks in front of the room.
» Face opponents, yet the desks are slanted enough so that the audicnce can see the
debaters' faces as well.

2. Remind students to speak in loud, clear voices with correct pronunciation and
appropriate expression.

3. Strict formality is upheld: the debaters and their positions are introduced to the
audience; an official timekeeper watches the clock and warn debaters nonverbally when
one minute remains.

+ Only debaters are permitted to speak, except during the recess.

4. A schecule should be drawn up so students know on exactly which day they will
debate.

5. Five judges should be selected from: outside the class and allowed some time to
familiarize themselves with the judging form.

6. Only one judge is needed for each debate.
» Judge uses the debate form provided, which was devised by the American Forensic
Association.
* Post on bulletin board.

E. Assessment P

Q Students can now write a persuasive essay because they have already formulated two
strong thesis statements and collected a set of supporting details.

~
‘er
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ACTIVITY IL

| JURY-TRIAL TECHNIQUE - Debate technique that is excellent because it can
} involve a large number of the class in active participation. In this technique the class
simulates courtrcom procedures to discuss an issue or problem. ThLe procedure seems
to be a simple one, but it requires carefil preparation if it is to go smoothly.

PROCEDURE

A.

Select an issue or problem to debate. It adds intecest if one of the students can actas a
defendant.

. Select lawyers, researchers, and witnesses for both sides. These groups can be as large as

you wish, but if they are too larg " =y becoine cumbersome. The teacher can act as
judge, or better yet, some responsic. student can be named for that position. Another
pupil should be selected court stenographer, or recorder, to keep a record of what
transpires. All members of the class who are not lawyers, researchers, witnesses, or
current officials, are the jury.

. All students should research the probiems. The lawyers and vitnesses should get the facts

from their own research and from that of the other class membecrs.

. Conduct the trial

1. The lawyers open up with their arguments.
2. Witnesses present their ev