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Preface

“Clurting the Future™ was the theme of the first national conference
of the Assocanon for Counselor Education and Supervision held in October
1988 m St. Lows. Missourt The conference attempted to idennfy and cx-
amine those pressig 1ssues facimg the nation and the counschng profession
today. The conference was structured around three foar. cducation, healeh,
and the world of work Three national task forces were formed wath the
char ,¢ to contmuc to address those issues Thits monograph 1s a product of
the nanional conference and the foar of the nanonal task forces

Three of the authors are task force chairs. Dr. Jean 1. Ceal, Char,
ACES Natiomal Task Force for Education, Dr. Kenneth B Hoyt. Char,
ACES National Task Force for the World of Work, and Dr. Sharon E
Robmson, Chair, ACES National Task Force for Health Fortunately, Dr.
Harold L Hackney graciously agreed to accept the duties of editor of this
monograph. He was a key person to tahe on this responsibility because he
had served on the national confurence planmng commeeed that developed
the three conceptual arcas of focus Other members of that plammy com-
mattee were Dr. Michael Altekruse, Ms. Gilda Broadwell, Dr Robert L.
Gibson, Dr. Sandra Meggert, Dr. Joseph Rotter, and myself.

Dr. C. Gilbert Wrenn, one of the most loved and respected wniters m
the ficld of comscling today, has. over the past 30 ycars, defined the issucs
facing the counsching profession Particularly of notc are Ins two previous
mfluential books. The Counselor i a Changing World (1962) and The World
of the Contemnporary Counselor (1973) At thar publication, both changed the
thinkmg of counsclors m this country. Both challenged counsclors to ace
and to conceptuahze thar roles i new and different ways. They provided
a soaal contexe for the practice of counselmg. It was fele that Dr. Wrenn
could, once agarny, provide a sense of history and challenge to counsclor
educators and supervisors to constder then role m a broad, socictat coneeat,

This monograph provides guideles for counsclors m the 1990s, wi-
astnuch as the major socieral issues can be assisted - a major way by the
counseling profession. For example, such concerns as proventing substance
abuse, AIDS, and teenage pregnancy unply major roles for counsclors and
counseling programs. Contmued concerns of youth uncmployment, the
homeless, crune and delmquency, school dropouts, and the concomitant
loss of human potential arc all socictal 1ssues the counseling profession 1y
addressing 1f we face these issues effectively and dynamieally, counsclng
will become THE Lelpmg profession of the 1990s. This monograph pro-
vides a stmulus for further exploration of the role we hope the counsclors
trained in the 1990s wall assuine.
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On behalf of the membership in the Association for Counsclor Edu-

: cation and Superwision, 1 express appreciation to our fellow colleagues for
their significant contributions to this monograph. We arc indcebted to them

‘ for their generous donation of time and cxpertise.

) Marianne H. Mitchell
3 President, 1988-1989
Association for Counselor Education and Supervision
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CHAPTER1

The Contemporary
Counselor ina

Changed World!

Har>ld Hackney and C. Gilbert Wrenn

The title of this chapter 1s based on the titles of two previous books.
The Counselor in a Changing World (Wrenn, 1962) and The World of the
Contemporary Counselor (V/renn, 1973). The terms ““a changing world” or
“a world in transition” are now commonplace, almost chchés. They were
somewhat less so carlier in this century, even after the vast changes brought
about by the Great Depression in the 1930s and World War IT n the 1940s.

Many readers of this chapter were not participants 1n these two social,
cconomic, and moral uphcavals of 40 and 50 ycars ago. It is only lustory
to them. Not so for pcople of the “Wrenn™ generation (1902— ) for we
experienced the pain of these changes and protested them, demied them.
“Things couldn’t go on this way much longer,” “l can't believe tlus 1s
happening to us,” and “Things will get back to normal before long.” Do
I'hear you exclaim, “But thosc are expressions | hear today!™ And, of course,
you are right. We are still protesting, denying, because change 1s so panful.

This chapter proposes that in dealing with chents’ present and future
as counsclors or other heiping professionals, we start from a floor of present
rcality. Each generation, n accepting present reality. must deny the reality
it was rcarcd on, the reality of its parents and teachers. All of us face a
vastly changed world from the one we inhented.

The Changed World in Which We Live

This first section addresses our umverse, uncomfortably far from fixed
and static, a high-speed mouion of mterrelatmg parts, from subatomic par-

"Fasked Galbert Wrenn to write the whole of chapter 1 under the heading 1 had suggested
lness i lus fanmly over the critical pertod of witing enabled him o wite o only the first
two topics—the umverse and the crises i our environment  As editor, and with his agreement,
I completed the chapter. working from the outhine of toptes that Dr Wrenn hd propared. —
Editor

Aruitoxt provided by Eic:
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CHANGING CONTEXTS FOR COUNSELOR PREPARATION

ticles to our galaxy and beyond. This discussion will report on recent changes
in our perceptions of change, both telescopic and mucroscopic, of size and
motion We can see only to a Inmited degree, both outwardly and inwardly,
but carcfully calibrated inferences from what we see ncreasc cnormously
our understanding of size and motion. Thus topic has been addressed carhier
(Wrenn, 1973), but so much has been discovered recently that counselors,
alert to vanous cnvironments in their own and their chents' worlds, need
to be alert to and awed by the umverse of which we are a part.

Measurable Dimensions of the Universe

It has been accepted for a century or two that the stars are not *fixed”
and that our sma'} planct is not the center of the umverse. As a matter of
fact, ours is not a very sigmficant planct of the mnc planets and numerous
asteroids that orbit around our sun. The planct Earth has only 1/100 of 1%
of th mass  ur solar system. The Earth’s disingmshing feature 1s 1ts
location at an optimum distance from the mtense heat of the sun and an
atmosphere that contains gases conducive to the creation and mamtenance
of various forms of hfe The rather small, imiddle-aged sun of our solar
system is located toward the end of one of the spiral arms of our galaxy,
the Milky Way. lt1s in a void so vast that the star nearest to 1t 1s 4%2 hight
years distant. This solar system contaming our beauniful carth is onc of
some 100 billion stars in a galaxy chat 1s 106,000 hght years m dameter
and some 10,000 hght years in depth.

These figures are awosome, perhaps mcomprehensible—but wait! The
Milky Way 1s separated from the galaxy nearest to 1t by a void thae 1s 200
million light years across. This is only the beginming. Our 200-mch telescope
secs across 10 bilhon hight years of vast space contammg, to use Stephen
Hawking’s (1988) carcful phrasing, **some hundred thousand nullion™ other
galaxies. Others speak,boldly of **100 bilhon."” Such distances and quantities
are incomprechensible. At a distance of, say, 2 billion hght years, our solar
system 1s seen as an atom, our sun as the atom nucleus, and the plancts as
clectrons revolving around the nucleus.

There is apparent reason to behieve that among these billions upon
billions of stars, some are the suns of solar systems m which there are planets
and satellites, with some plancets at the “nght” distance from the sun and
an atmosphere suitable for the creation and mamtenance of various forms
of life.

There is one more increment to our knowledge of :>¢ credible size
of our universe. Beyond the farthest reaches of our telescopes, more than
12 billion light years distant, are cnormous sources of energy called **black
holes.” We receive the radio waves they enut as one form of energy in the
huge dishes called radio telescopes (scen, for example, near Boulder, Col-
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THE CONTEMPORARY COUNSELOR IN A CHANGED WORLD 3

orado). They arc received as “radio racket” and mterpreted as sound, al-
though actual sound waves camnot be transmitted across the vacuum of
spacc.

Black holes are said to be the “graveyard™ of stars. Stars m the process
of gettng older and dymng consume less and less of the remaming gases of
which they are composed and radiate less and less energy outward. A large
star .1ay explode (a supcrnova) and Icave only a neutron core; or a sinaller
star may slowly become a high density mass called a “white dwarf™" star.
In this form 1t has a greatly increased gravity pull (two of the four umiversal
forces of the cosmos are gravaty pulling inward and clectromagnetic radia-
tion flowing outward) and pulls ncarby dymg stars mto its graveyard, which
becomes stronger and stronger mn ats gravity pull. In this process, the void
outside the condensed gases called a star s filled with atoms of many gases
(the cef of which 1s hydrogen). These, over mllions of years, collect (are
pulled together by gravity) and form new stars.

Thus, the stars of the umiverse are forever m the process of dymg and
replacing themselves. This 1s the basis of the steady state theory of the
“ongm"” of the universe. There 1s no ongm. It has existed forever and will
continue forever. This shocks our sense that “there must be a beginnng ™
Citizens of the planet Earth have a strong sense of measurable time because
our planct rotates once m cach 24 hours and revolves around the sun m
cach 365 days. There 1s no particularly good reason, however, why the
built-m sense of time on our tny planet should prevail for the vastness of
the time-space of the umverse.

Motion in the Universe

The atom 1s no longer the smallest unit of so-called matter, for the
atom contams a wealth of much smaller umits. Its meenor 15 a wild area of
mtense motion, clectrons orbiting around a nucleus at speeds approaching
the speed of hght, winle inside the nucleus are protons and neutrons, cach
of which contan three smaller particles called quarks Each of these s m
1ts own motion. . Jtogether some 30 particles are buzzing around mside the
atom. All particles are too small to be scen through the lnghest powered
clectrome microscope, but their presence 15 mferred by their mfluence on
the movement of visible particles. The movements of these particles are
unpredictable. They may jump from an orbit close to the nucleus to one
farther away from the nucleus—no one knows why or when the jump 1
made. This unpredictability becomes the basis of the quantum theory m
which the quaatum 1s the parucle. Other forms of motion are described
below.

1. Our planct rotates at the speed of 1,000 mules prrhour (at the equator)
and revolves in an orbit around the sun once m 365 days
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4 CHANGING CONTEXTS FOR COUNSELOR PREPARATION

2. Our sun, an ummense condensation of gases, 1s m constant motion
The mntense heat ac the center of the sun, caased by the pressure of gases
from the outer portions, causes 5 nullion tons of gases to be consumed
every second The motion concepr comprises both the radhation outward
of gases and the recombining of nucler under the intense heat so that hy-
drogen becomes hehumi and so forth, and on down, over billions of years,
to 1ts core of tron.

3. Our solar system 1s part of the Milky Way galaxy. which rotates
about ws owi center of gravity once every 200 nullion years, carrying us
with it at the speed of 600,000 miles per hour.

4. A final kind of cosmic movement discovered by Edwm Hubble as
late as 1924-29 1s the movement of all galaxies away from the Earth’s
vantage pomnt of sight, the se farthest moving most rapidly at speeds a hietle
less than the speed of highe. This movement carries our galaxy aud our solar
system with 1t. (1 do not know the speed of “our™ galaxy m tius kind of
movenient.) Tlis movement icans ¢hat our known “umverse’ 1s expand-
mg at the rate of 5-10% cvery 1,000 mlhon years. Thus, motion 1s the
essence of existence n the umiverse, the ceascless movement of watter mto
cnergy, of cnergy into matter.

Recency of Discovenies

It1s hard to keep up with cosmological discos eries that make us more
“aware” of the umverse. Edwin Hubble's discovery thae there 1s more than
one galaxy was as recent as 1924, The discovery of the greater speed of the
farther galaxies and the expanding nature of the universe was made i 1929.
In 1926, Werner Heisenberg developed the uncertamey prinaple that led to
quantum mechames. In 1969 and 1973, respectively, John Wheeler and Jon
Michacel developed the descriprion of a black hole. At the center of “our”
galaxy there 1s presumed to be a black hole with a possible density 100,000
tmes greater than the densiey of our sun. The first supcrnova m hundreds
of years was discovered in 1987 The oldest and and most distant galaxy
yrt known was discovered only in 1989 by Simon Lilly of the Umvi ssity
of Hawan. (Stephen Hawking mtroduced the public to many of these amaz-
mg phenomena in his 1988 book, A Brief History of Time ) Who can imagme
what wonders are watting to be discovered nexe?

A Personal Note

First, my own lumtations are that 1 know very hetle about modern
physics and 1 have been an amateur student of cosmology only durning the
morc recent years of my hfe. To any professional in either disciphne, my
amateur staths may be ve -y apparent. 1 do not beheve, howcver, that I have
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led the reader (you who arc now the hope of the future) astray 1n the larger
aspects of this picture of our umverse,

Sccond, | believe chat this awesome umverse has a crcator v o 1 eall
God. Some timie ago, | wrote a few paragraphs on my excitement at ben.g
a part of our magmficent-beyond-understandmyg uviverse that 1 aitled “The
Awesomencss of the Greatness of God!” In this, I wrote of the creator (who
15 also a personal God for me) ot a umverse which 1s beyond my. or anyonc’s,
understandg. 1 also paid trzbute to a creation of God—the magmficent
mmd and spint of human bemgs 1 have been giving an account of our
perceptions of those dimensions of the totai universe we have observed.
Furthermore, 1 believe that we have not and waill not ever ““experience” this
umverse. We will, however, contmue to enlarge the pretare from the van-
rage point of our planct as long as our minds exists

Earth’s Environment in Jeopardy

g

This section wall report primarnily on present reality—the damage ap-
parent and the stope of the curve toward future damage  An msightful
conservation ageney, the Earth Island Institute, recently republished a 1975
New York Tunes brochure entitled Operatng Instrwctions for the Tlurd Planct

This planet was delivered wholly assembled and i perfect working con-

l diton and 1s mtended fo. iy aatomatie and trouble-free operation
w0t around its star, the San However, to ensute proper tunctiomng,
i all passengers are requested o fanuhanze thanselves fully wich the tol-

luwing mstructions, Loss. or even wemporary masplicement of these m-
scructions may result in calanity  Passengers who must procedd wthout
the benefit of these rules are hkely to cause considerable damage betore
thev war lears the proper operating procedures for themselves

Then follow exphicit mstructions for the care of five cnnal dimensions of
our planct: air, water, land, hife, and fire.

For brevity's sake, 1 wall focus on only three arcas of our national and
global hfe. air pollution and 1ts consequences, deforestation and ats conse-
quences; and water shortage and toxicity.

Air Pollution and Its Consequences

U.S. government statistics show that m 1980, an estumated 51,000
people died young because of air pollution, a figure projected to nise to
57,000 by the year 2000. It 1s estimated that air pollution costs $12-16
billion annually m crop and forest dumage and loss of job tune. The most
obvious sign of change 1s the daily TV weather report on the degree of air

RS 13




6 CHANGING CONTEXTS FOR COUNSELOR PREPARATION

poliution (carbon moroxide, ozone) and advice on what to do or where to
go if the pollution level is dangerous.

The fact of a seasonal, shifting hole mn the ozone layer of the stratosphere
over Antarctica has attracted much public interest The vzone layer s critical
to global health because 1t acts as a filter to reduce the entry into ovr
atmosphere of the deadly ultraviolet rays of the sun’s spectrum. Should the
hole become enlarged sigmficantly, human health could be endangered by
a higher inadence of skin cancers and cataracts and a decrease in certain
immunological protections the body provides.

It is well known that the chief destroyers of the ozone layer are the
chloroflourocarbons (CFCs) that escape into th: atmosphere in the manu-
facture of refngerants used m refrigerators and air conditioners, m cleaning
solvents, plastic products, and so forth. Not as well known is that the
damage done w.:ll mcrease over the years because the carth’s atmosphere
acts as a canopy that retains the pollutants created by man.

Deforestation and Its Consequences

The heavy assault upon the world's forests 1s nothing new It has been
gomng on for a long time n Europe, for example Much of this seemed
normal and necessary at the time—procuring firew ood and clearing the land
for agriculture. As a consequence, however, Western Europe has lost over
70% of 1ts forests. The greatest current onslaught on forests m the Umited
States 1s the commercial cutting for building construction and the produc-
tion of other wood products. When the Pilgnms came to America, it 1s
cstimated that there were 425 mullion acres of forest land. Less than 20%
of this remains today.

Globally speaking. the most criacal changes taking place are n the
destruction of the world's ram forests. In most, humid arcas of the wodd
ram forests not only give therr hic-giving subsmmc of oxygen to the-at-
mosphere, but they provide a cover for a great abundana. of all kinds of
plant hfe, which, fcourse, also emits oxygen and consumes carbon dioxide
The significance of ram forests to the atmosphenc balance of the world has
not been fully arprccn.ntcd,unul reeent years. Now we have begun tcoun- + l
derstand the tragedy of thc toss?of 73% of the run foiests in West Africa, |
63% m Southern Asir,.and at lc;\sc 50%.1n the Philippines In Central and‘

South Amenca, dcforcsmqén lms mken placc so rapidly that it is hard to

keep track of the damage. Ohe might safely guess that over 50% of the © *»
tremendous rain forests of this arc.. of the world have been or are m the
process of being destroyed.

Throughout our planct, therefore, the atmosphere is being “loaded™
with an excess of carbon dioxide. The greatest single producer of this gas .
1s, however, the combustion of fossil fuei —<oal oil, gas, and derivatives
such as gasolme. As the world further industriahzes, such combustion will
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THE CONTEMPORARY COUNSELOR IN A CHANGEL WORLD 7

increasc and this, coupled with the destruction of plant life that consumes
carbon dioxide, creates the present long shadow of a world crisis called the
*_reenhousc effect.” An excess of carbon dioxide in the atmosphere means
an increasc in the heat level of the atr.wosphere of our planct. ft is predicted
that this will in turn warm the oceans of the world, resulting in the melting
of ice caps in the Arctic and Antarctica and an increase in the level of the
oceans that border all inhabited lands of the world. The argument on this,
pro and con, rages, but the logic is clear. Causcs of this warming cffcct
must be reduced to avoid catastrophe, which is predicted to occur within
the next 50 years.

Water Shortage and Toxicity S,

Large arcas of our planct arc suffering severe water shortages, in a
dozen countrics far removed from cach other such as North Africa, New
Zcaland, India, Taiwan, Spain, and central Chile. In some of our Plains
states as well as in the Scuthwest, agricultural needs and increasing ity
populations have drained vast underground water basins, and in some cascs
the roofs have caved in.

Scveral large world chantable organizations, such as the Amecrican
Fricnds Scrvice Committee, the Unitarian-Universalist Service Commiittee,
the Freedom From Hunger Foundation, and CARE frequently request con-
tributions for the digging of wells in India, Africa, and other locations
because the shortage of water is as critical as the shortage of food, or of
sced and fertilizer for growing food. Lack of potable water kills thousands
of human beings daily, particularly children. The United Nations Envi-
ronmental Program predicts that by the year 2000, one third of the world’s
cropland will have turned into arid deserts. This is a present reality that can
only worsen with the anticipated increase in world population.

Water toxicity from industrial waste has been widely publicized. Some,
perhaps much, of this is the result of deliberate violations of laws that are
laxly enforced or deliberately neglected as a matter of political policy (ad-
cquate disposal of toxic wastes would dczrease the profits 'n business and
industry). Two of our largest conscrvation agencies (the Natural Resources
Defense Council and the Environmental Defense Fund) spend a major por-

« tion of their budgets (supplicd by individual contributions and foundations)
"in bringing to court the violators of cxisting protective legislation.

Summary: Of Immediate Concern

The following arc arcas to which we must turn our immediate attention:
if we re to affect the dircction our environmental decay is taking:

1. air pollution and its impact on health;

Q. 3.~
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o

disposal of toxic was:~s and other waste disposal problems,

3. the prohlem of temporar » and long-term storage o large quantities
of radioactive wastes fron both govcrnmental and commercial pro-
ducers of such wastes;

4. lack of water, particul vly in certain arcas of Africa and Asia, .c-
sulting in crippling manutrition and a heavy toll of lives; and

5. a steady increase in world population, particularly in already ov-

crpopulated arcas cf the world.

We have seen figures on proyected population increases for many veers, but
the increasc 1s so grear as to seem unreal (It can’t really happen—.an 10?™).
The 1986 figures I have scen give the present world population at a lictle
over 5 billion. At the present annual increase of 1.7%, this 5 bilhon would
double to ;0 billion n just 41 ycars. Population size and increasc is a threat-
ening factor in a number of the “immediate™ reahties listed above—air
pollution, water shortage, decrease in arable land, and death by malnutnition
and starvation.

Summary: Of Concern i the Future

The immediate concerns hsted above will vbviously continue mto the
future, some additional concerns, however, must be addressed m the next
10-50 ycars. These include:

1. contunucd overloading of our atmosphere with carkon dioxide and
CFCs, resultuing in the tragic vatcomes of the greenhouse effect and
a morc extensive and permanent ozone hole; and

continued destruction of our world’s 1an foreses, resulting 1n a
stcady loss of plant and amimal species to the pomt of threatening
human health and survival.

to

With Our Universe as Context

We hve in a changing and changed world. In part, the change comes
from the growing understan..ng of our universe through new discoveries.
In part 1t comes from the insensitive abuse of our resources. As citizens of
this umverse, and as professional help givers, we must come to grips not
only with the changes we have mvoked but alse with the human conse-
quences of those changes. The remamnder of this chapter addresses these
changes and their implications.

A Final Comment

Itis distressing to note that my comments about what 1 kappening to
our cnvironment are almost umformly negaiive. This 1s depressing. I wish
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it were less so, but the sources on which I have depended are of recent date,
1986~1989. So I fear that I have been reporting a sct of current realitics. |
have written here with both sadness and anger, whereas my mood in writing
on our enurmously complex but smooth-1 anning universe was that of ex-
citement and exubcerance! My anger is at the major damage done during
the years 1980-88, when conservation movements to protect our resources
w. "¢ allowed to wither away or were actively killed for political reasons.

Loneliness

We have all known loncliness. It affects the clderly, the young, the
poor, the comfortable, men and women. It can be found in the ghettos and
in 5-acre zoning. Mother Tercza (1988, p. 85) spoke to it:

I have seen the starving, but m your country, 1 have seen an even greater
hunger, and that is the hunger to be loved. No place m all of my travels
have I secen such loneliness as I have seen in poverty and affluence m
America.

If loncliness scems to be a common denominator of our ime, we must also
acknowledge that the experience of loncliness 15 not the same for all people.
It is experienced acutely by those least equipped to combat it, the young,
the elderly, and the poor. And it leaves its mark in tragic ways, through
adolescent suicide, drugs and crime, teenage pregnancy of epidemic pro-
portions, the withering away of hope. In their extensive and scholarly
examination of the problen, Peplau and Perlman (1982, p. 143) obscrved,
“Lonely people often feel worthless, incompetent, and unlovable. Indeed
the link between severe loncliness and low self-csteem 1s onc of the most
consistent findings in loncliness rescarch.”

Loncl.. ss is a growing problem in our socicty. As the population
continues to shift more and more toward urban arcas, the East and West
Coasts, and the Sun Belt, increasing numbers of people pull up their roots
and scparate from family and friends in scarch of a better and more com-
fortable life. The transitory nature of our population is not the only source
of this rew disengagement. The continuing erosion of marital/famly tes
has maintained itself for two decades as the divorce rate continues to climb.
All too often, the result is isolation of children, parents, and the clderly.
But loncliness also affects some far more than others. There is evidence to
suggest that adolescents are more susceptible than any other age group,
contributing to a sense of isolation, redu -ed self-worth, poor achievement,
powerlessness, and victimization. The reader may wish to read McWhirter's
(1990) excellent review of the litcrature on loncliness and its effects.

Closcly associated with loncliness is a sense of social and emotional
isolation. Weiss (1975) described emotional 1solation as the absence of an
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attachment figure and social 1solation as the absence of an accessible social
nctwork. Minorities, the clderly, and the new wave of immigrants arc
particularly susceptible to isolation. Its effects are fele in schools, neigh-
borhoods, and communitics. And, with the increasing mability of social
programs to copc with these conditions, we have reason to expect that the
effects of loncliness and isolation will worsen.

Drugs and Other Crippling Dependencies

Drugs and other dependencies such as television, spectator sports, or
casy credit affect the hives of everyone in the Umited Seates. This need to
fill the void m our hives 1s a purswit that only disappomts. We cannot numb
oursclves to life without losing more than we gain. We cannot acquire and
thus fill the void. Our socicty, the young, the productive, the old, arc
scarching for something that the culture does not provide.

Perhaps the oldest dependency is greed. Much has been written about
how we have become a socicty consumed by greed. Excesses in the stock
market, leveraged buyouts, and unconsc onable gratt n tederal programs
intended to help the poor arc headline grabbers. But greed also shows itself
in the everyday hfe of Amencans through excessive aquisition and con-
sumption (luxury cars, gold chains, expensive leather jackets), the cat-and-
mousc game we play with the IRS, and the overextension of means as
cvidenced by increasing personal debt and bankrupcy claims. If you don’t
feel good, go shopping. Buy now, pay later. What you nced 1s a ““pick-
me-vp.” Unfortunately, our society needs much more than that.

The Change in Family Patterns

A varicty of famuly patterns abound. Many are weakemng as the resule
of ligh family mobulity, the fragility of the husband-wife rclationship, one-
parent familics, two working parents, decreased attention to parenting, large
curriculum-bascd schools, and abuse of children and spouses. There s much
that has changed n the American family, our most honored msttution.
Women arc waiting longer to marry; there was a three-fold increase in the
number of unmarned cohabitating young couples between 1970 and 1983;
by 1982, 51% of all marricd women worked outside the home, and that
number continucs to grow, 19% of Amencan houscholds with children
under 18 dre single-parent houscholds (Thornton & Freedman, 1983 , pp.
3-4). The Children’s Defense Fund has released appalling state-by-state
figurcs that reveal overwhelming problems with the number of babies born
out of wedlock or to teens, the number of preschool children whose mothers
work out of the home, and the number of children hiving n poverty, all
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of which shows that cven in our most affluent states. the problems are
severe (Children’s Defense Fund, 1988 ). Statistics such as these have a
paradoxical cffect: They numb rather than sensitize us to the phght of the
Amcrican family.

But we begin to move beyond statistics to reality when we talk about
changing Amecrican values, the crosion of the American dream that one can
rise from poverty to success, the increasing social problems of the American
cducational system, and the dilemmas of homelessness, substance abuse,
and violent crime, all of which have touched every American hamlet. What
is the reason we face such enormous social problems m these cbbng days
of the 20th century? Most scholars, social commentators, and ordmnary
Amcricans will point to changes in the structure of the Amencan fanuly.

The Changed Role of Women

As a social phenomenon, few changes liave had a more visible, and,
in some cases, resistant response thzn the changing role of American women.
In part this is duc to the speed with which this change has occurred. In our
200-ycar history, morc change has occurred m the past 20 years for women
than in the previous 180 years. For example, in August of 1989, the U.S.
Military Academy (West Point) announced that the new Captam of Cadets,
the highest ranking cadet at the Acadeiny, would be a woman. Less than
a genceration carlier, the first woman was admitted to West Pomt, annd
much speculatior that women would never last at the Academy. Prior to
World War II, the most popular occupation of American women was
“houscwifec.” The war changed all that. As men left the factories to enter
military service, women filled their jobs It was the beginning of women’s
entry into the labo: force, an entry that has led to lasing and profound
effects on the American way of life.

In the past generanon women have assumed roles cqual to men’s 1n
much of the labor market, 1n part as a result of thar skills and abihty, and
in part out of the necessity for many families to have two wage carners
order to maintain a rcasonable standird of iving. Lest this increasing op-
portunity for employment be imisunderstood, 1t should be noted that women
still are paid significantly less than men in equivalent jobs, are discriminated
agaipst in promotion to positions of leadership, and remam the target of
much sexual and social harassment in the marketplace.

We are a different nation today. We have women governors, con-
gresswomen and senators, nunisters, scientsts, athletes, and even sports
reporters in the present generation of adults. Only one generation carlier,
women were being coaxed to seck carcers as nurses, teachers, or secretarnes.
Indeed, there is now a cnisis in these carcer paths resulting from the dramn
of women to more lucrative professions.
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These changes have not been without thar conscquences, both for
women and for our culture 1t 1s not casy to be a woman today  The new
“rules™ are vagae, the consequences often are a blend of satisfaction and
pumshment. The choice to be a homemaker 15 not nearly as casily made as
1t was i the past The concern, even gude, that many women experience
n shar.ng their child-reanng responsibilities with doy-care centers, relatives,
or babysitters 1s part of the emerging neurosis of modern-day souety.
Women have gamea much, but at considerable cost.

Tlus observanion suggests one further dimension of the changmg role
of womea, the degree to which men’s roies have changed or adapted.
Obvious changes have been nmandated by atfirmazive acnion and equal op-
portunity guidelmes. But, m a larger seuse, men’s role, have neither ac-
commodated ror benefited to the extent one nught reasonably expect from
such a profound soctal phenomenon We have already spoken of resistance
to wonien's changing roles, particilarly moareas where women have been
less represented. Change has been slow and rarely voluntary. Potennal
benefits arc to be denived frn the impact of these changmyg roles as well.
Yet. nule roles have not reflected a sigmitl. 'ne movement toward a more
androgynous statc as female roles have moved toward androgymy

The Mzdia, Especially Television, Have Changed Our World

When one talks about the media, the overwhelmmyg tendency 1s to
focus on television, and with good cause. In the vernacular of the indusery,
television became the “clectrome media, ™ and meduded not only the major
networks, but also the vast woble tddevision enterprise, and the connaction
ot the home television set to tac distant computer so that the user can cither
retrieve computer-generated mformation on demand, or both send and
retrieve mformation m an mecsacave dialogue wach the computer (Donnelly
1986. pp. 126 -127). But the media also mdude the mereasingly consohdaced
pemt mediim, which has become global in ownerslup and impace. We have
cable networks using newspaper formats, and daily newspapers using tele-
vision forinats. With the merger of Tune, Inc . and Warner Communica-
tions, the Umted States now has a corporation that controls daily newspapers,
weekly and monthly magazmes, major television stations, cable networks,
and film producmg companies. lts the paragon of what the media ndusery
can become, both m terms of efficiency of operation and effectivencss of
control, And 1t 1s the matter of control that has long concerned our society.

The media have a dramanc effect on our modern world, bringmg
people and their problems coser together, globally and nationally. This
fact was dnven home during the Vietnam War, when battle scenes of the
day appeared on TV screens in hving rooms and family rooms, Reportedly,
these TV presentattons had more nnpact on public reactions to the war than
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any other scurce, including the President of the United States. They hterally
divided our populace into hawks and doves. hberals and conservatves.
Television also influences our political system Robert Bellah (1989), author
and sociologict. observed:

Part of the ¢ roblem is television. Ithas such a powerful way of preseating
immediate images that 1t tempts the politician to go for whatever will
have the most impact. That really corrupts the electorate mto thmking
about voting only m terms of the most short-term mterests or fears.

(p. 281)

In his book on the new communications technology, Wilham J. Don-
nelly (1986, p. 28) observed that “television rapidly became our primary
medium of information, discussion, entertamment, and self-reflection, and
conscquently it has determimed to a great extent our social and cultural
valucs.” This, too, is a serious concern for our soacty. Whereas much
television in other parts of the world 1s devoted to state propaganda, in
Amcrica, most tclevision serves the advertisers. The most frightening thing
about TV 1n our country is the number of hours per day or per week
children, young people. and adults spend n front of the “"medum.” The
portrayal of human relationships, the normahzing of violence, the monop-
olizing of imaginatiun, and the infiltration and consumption of our private
creative “mind-space’ all are potential effects of the media mentahity. The
result is an infiltranion of social values ard attitudes m winch TV becomes
the most effective social teacher of character and values, leaving hetle control
to home, church, or school.

Global Interdependence

It has been said that the year 1943 marked the begimning for the United
States as the 20th-century world econonnce leader. Caught m he mudst of
World War II, our factories were working 24 hours a day, producing the
hardware, airplanes, guns, ships, and vehicles, that would be necessary to
begin the final push in Africa, Europe, and the Paafic Basm. That pro-
ductivity, pured with the fact that ours was the only major economy that
suffered no destruction: from the war, gave the Umited States a head start
on the postwar recovery. From 1946 until the mid-1960s, the United States
was the unquestioned cconomic leader in the world community.

What was no« as upparent was that other countrics were quictly a1
cfficiently making strides toward competitive positions with the Amertean
cconomy. First, it was Germany, Great Britan, and the other Northern
Europcan nations; then Japan began to stake its claim. More recently, nations
of the Pacific Rim, Korca, Taiwan, Hong Kong, Australia, and Malasia,
have entered the cconomic picture with a combination of an mexpensive
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14 CHANGING CONTEXTS FOR COUNSELOR PREPARATION

and almost mexhaustible labor force, parred with new, more efficient fac-
tories and a will to compete m the world cconomy.

The fact that our ccononne perspective had changed from that of world
leader to co-competitc  was driven home for many Amenicans with the
stock market crash of October, 1987. Not only did the U.S markets crash,
but other major stock markets around the world, in London. Frankfurt.
Paris, Tokyo. Hong Kong. and Sidney, crashed as well. Following the
crash. the recovenes of those markets secem not only to parallel but also to
influence one another in dramatic ways. As an example, the “money mar-
ket” begms cach day with reports on how the U.S. dollar 1s faring agamst
the yen m Tekyo. the deutsche mark in Frankfurt, and the pound sterling
m London. 1f the Nikker (Tokyo) stock market has a particularly good day.
or a particularly bad day. the nipple effect s fele throughout the European
community and the American steck market.

Why 1s this so and what are the imphcations? The deceptively simple
answer 15 that nations are no longer separate entities Europeans and Asians
own major pertions of cach other’s and of Anicrican economnes, including
real estate, corporations, and research mstitutes Many foreign corporations
arc domg what the United States has long done—bulding factories on U S.
soil. The clear implhication, and perhaps this 1s the part with which Amer-
1cans have not yet come to grips—1s that we are no longer autonomous
We can no longer make decisions without taking mnto consideration their
impact m other parts of the world, for 1f we do not. the economic boom-
crang will return. Furthermore, 1f we do not partiaipate in aiding the eco-
nomic development of the Third World, thar cconomies will become the
dead weight that will drag down our own and other world cconomics. In
an cconomic sense at least, we have becomie mterdependent, whether we
like 1t or not.

Our nterdependence 15 not only ccononne The rapidity of the spread
of AIDS from Africa to other countries, the mpact of the greenhouse effect,
the growth of the drug culture. all suggest just how mterdependent we
have grown. 1t 15 also truc that the world's problems are our problems, and
our problems affect other natons. This was dramatically evident in the
death of Congressman Mickey Leland (Democrat of Texas) while on a
mercy mussion to a refugee camp m Ethopia m nud-August. 1989 His
obitwary n the New York Tumes (August 14, 1989, p. D-9) described how
his critics i Congress 24 i Houston had attacked him ecarhier as “too
hberal [suggesting] that he should concentrate on the hungry people n the
Umited States before he tackled the problems of Africa.™ His response was,
“1 am as much a atizen of this world ds 1 am of my country. To hcll »th
those people who are cntical of what 1 am able to do to help save peaple’s
lives. 1 don't mean to sound hokey but 1 grew up on a Chnistian ctine which
says we are supposed to help the least of our brothers.™
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Changes in Conventional Morality

If Americans are somewhat uimaware of the changes toward a global
econemy, there s no question of our awareness of changes m conventional
morality. The reality has been driven home in our naighborhoods, m our
schools, and in our community, state, and national pohtics. There 15 a new
sensc of what 15 moral and cthical, and many Amencans do not like what
they see. Much of this new morality has a distinctly economic tinge to it.
In our inner-city ncighborhoods, the new cconomy 1s drugs. Young chil-
dren are discovering that they can “hold” or “carry™ d-ugs for pushers for
$100 or more a might. Adolescents who have no economc hopes can turn
to sclling drugs on a scale that provides them v ath up to $1,000 a day in
profits. They can buy the gold chans, the fashion clothes, the fancy au-
tomobiles that previously were the domam of only the Yuppies and the
older wealth of this country. “Just say NO™ loses e effect under such
cconomic pressures. Unfortunately, many conventional values also lose
their effect under ths pressure The old trinsm that when econonne values
and other values clash, the econonne values will usually wins dramancally
played out in the neighborhood drug scene.

Change n cthical and moral behavior 1s evadent far beyond the neigh-
borhood. The barrage of ethical/moral nmsconduct 15 reflected daily 0 our
newspapers and television news. Stories of nusconduct last for weeks and
months as the drama of lagh-level mampulanon of the stock markets, the
conduct of governmental agencies, and the management of private cor-
porations unfold before our awareness. The relentless barrage numbs us to
the issue, normahzes the worst of behaviors, and lulls us mto a complacency
about pubhc and pnvate monlity The old amer's quesvon, “What's be-
coming of this world?”” produces Jamentanons, but few real answers

Changes in Ethnic Minority Status

A profound soaal change has been taking place i Amencan aities
during the past decade. Inmany cities, ethme mnonties has ¢ become ethime
majorities. At the same tme muleiple cthme groups, as opposed to 4 single
cthnic group, have emerged as pohncal forees. The mcreased immigranon
of Hispanics i certam regious of the country, as well as growing ininu-
gration of Astan refugees secking pohtical and cconomic safety, has changed
the cthnic social concept from Black/Caucasian to, n Jesse Jackson's words,
a “*Rainbow Coalinon " Not only do we have the long-standing cffort to
raisc Black mmonty status to that of equal opportunity, but now we also
must address difficult soal and pohtical complexities in commumboies where
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Puerto Ricans begin to nutnumber Blacks, or whexe; Victnamese become a
sigmficantly large nunonty w jusafy curnculum adaptation by public schools.
Conscquently, the mnority picture 1s vastly different than it was in 1954
or 1 1963, when major social efforts to address ethnic mmority issues were
initiated.

Poverty and Homelessness

A new term has emerged m the 1980s, “‘the working peor.” Behind
that deceptively mnnocent expression lies a dramatic soaal change in Amer-
ica. Since the days of the Great Depression, poverty has been synonymous
with unemployment. Today, social and cconomic changes are producing a
social class system more like that of America’s European antccedents than
the systern envisioned by the idcalism that led to the establishment of a
“new world.” This revolution fosters many myths and misconceptions,
further complicating our efforts to respond n helpful ways. Two thirds of
the poor pcoplc in this country are White (Moyers, 1989, p. 81), yet most
depictions of poverty are presented as inner-city minority problems Many
of the homeless arc employed and hiving in small towns all over America,
yet homelessness 1s cast as a problem of major cities. The scene of destitute
derehets existmg i New York’s Grand Central Station 15 more likely to
be portraycd i the cvemng news than the family hving out of a station
wagon in the suburbs of Des Moincs.

Growing numbers of Americans are caught mn the disparity between
the increasing cost of hving (housing, food, fucl) and the decreasing demand
for nontechnical labor. One contributor to this change is the fact that the
postindustrial revolunion 1s less accommodating of a nontechnical, *hluc-
collar” work force. These changes are also reflected mn changed psychulog-
1cal perceptions of Amiericans. The traditional concept of a middle class and
a working class 1s changing. Tom Wolfe (1989, p. 64), author and journalist,
noted this changc with the observation, *1 was amu ¢d when one of the
surveys taken after the Repubhcan Naoonal Convennon (in 1988) asked
rtspondmts to 1dentify themselves by socal class, and exghty-five percent
sad they were naddle class.” With this much identity to the so-called

“muddle class,” 1t may be easier to understand our inability to relate to
poverty and homélessness.

Unfortunately that understancing does not help those most trapped
n the visc. The Chldren’s Defense Fund (1988) released data thae reflect
this growing cancer.

Of every 100 chldren born m 1988, 13 will be born to teenage mothers.
15 wall be born nto houscholds where no parentas employed, 15 will be
born nto houscholds with a working parent earmng a below-poverty
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wage; and 25 will be on welfare at some pont prior to adulthood. In
New York City in Scptember, 1987, 12,000 homeless children were shel-
tered, more than the total number of homeless single men and women
combined. Denver, Detroit, Louisville and St. Paul all reported increases
in two-parent homeless fanmhes i 1985, primanly duc to lack of jobs.

(pp. iv. 5)

Our social service agencices, schools, and welfare system are overwhelmed
by the effects of this problem. The states arc calling for help from the federal
government at the same time the federal government 1s cuttung back to
reduce budget deficits. Under such arcamstances, the tendency of some 1s
to declarc the problem unsolvable, but we cannot long survive with this
responsc to our national problems.

AIDS and Its Effects on Personal Relationships

Western civilization has scen many life-threatening epidenucs, mclud-
ing scarlet fever, yellow fever, tuberculoss, and polio. But no epidemic
has had the wide-ranging mpact of the acquired immune deficiency syn-
drome, or AIDS. It has revolutionized social relationships, changed sexual
practices from implied ritualistic meeractions to overt, contractual under-
standings, altered social rules about advertising, and profoundly affected
the health care professicas. Virtually every Amenican has been touched by
the AIDS crisis, in ways ranging from knowing an AIDS +ictim to recerving
dental carc with latex gloves. Our society has been transformed by s
dilemma.

The impact is yet to be measured, for social change 1s best left to the
historian’s assessment. However, immedhate social, educational, and mter-
personal conscquences result from cfforts to mminize the AIDS epdennc.
As a start, we must acknowledge that as of this writing, there 1s no known
vaccination or antidote for the AIDS virus. Thus, our cfforts are restricted
to prevention, education, and health management while medical rescarc hers
atteempt to find clucs to the larger problem of controlling AIDS.

The parameters of the problem, as it affects counseling, nvolve med-
ical, interpersonal, psychological, and spiritual dipensions. Medical 1ssues
include advocacy for AlDS-aftlhicted ciients, as well as interpictation of
alternatives to clients. Interpersonal issucs mvolve both AIDS-afflicted and
nonafflicted clients in the gencral population. Fammly issucs, social (dating)
issucs, and the broad landscape of peer relationships are all meerpersonal
dimensions that will be part of the counselor’s domain. A psychological
arca not well undcrstood 1s the potential for AIDS-induced dementia. It 1s
estimated that 90% of AIDS paticnts show evidence of the AIDS virus in
their brain at the time of death, and that up to 25% show cvidence of
ncurological change (Navia, Jordan, & Price, 1986; Navia & Price, 1987).
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Kain (1989) presented an exhaustive exammation of che imnpact of AIDS
on the practice of counscling n hus book, No Longer Immune, A Counselor’s
Gude to AIDS. He projected the following imphcations of the AIDS crisis
for counscling in the 1990s:

. Counsclors will sce the number of AIDS cases continuce to increase
by as much as 2 milion new cases by 1995.

2. Counsclors will face an increasing number of mfected infants and
children.

3. Revistons will be needed mn the nation's programs of providing
health scrvices.

4. Counsclors will be needed to numster to the inner ity as it becomes
plagucd by the AIDS cpidemic.

5. Counsclors will sce AIDS become a significant legal 1ssuc.

6. New counsclors and health professionals will be needed to take the
place of health professionals cxhausted and depleted by thair work
with the epidemc.

7. Hospice will become more recogmzed as a preferred way of caning
for pcople with AIDS.

8. Compassion will be greatly needed as a counseling condition (pp.

20-24) *

The Greying of America

The older generation (65 to 85+ ) 15 a substantial pohtical and financial
factor 1 our socicty. Census estimates for 1988 mdicated that 29.2 milhon
Amenicans fell within the 65 and over age group. Furthermore, its size is
ncreasing. Though there were only 500,000 men and women over age 85
n 1950, by the year 2000, 1t is cstmated that there will be over 5,100,000
over age 85. Their nfluence will be felt in the delivery of medical care, in
¢he media and advertising industrics, in the requirements for community
and social services, and even in the structurc of families. Federal, state, and
community governments and local school boards will feel the weight of
their votc.

With this rather startling shift in our population, counscling profes-
s;onals will feel many demands. We will be the respoidents both to the
growing clderly and to those affected by this growing population. Our
sense of understanding, compasston, and resourcefulness wall be taxed well
beyond our present experience. Our need te advocate, mediate, and cduca*=
will help define our role and function.
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Change and Its Implications

As we review these many changes m our society. we may come away
with a sensc of urgency, depression, mission, or defeat. The problems
inhcrent in these changes will call upon all of our resources, both personal,
professional, and economic. One thing 1s clear. We cannot walk away from
them. We cannot deny their existence and therr effect upon us or future
gencrations.

One obvious conclusion that can be drawn 1s thiat many 1f not most
of these problems arc interwoven with one another. Drugs, fanuly patterns,
the media, changes in morality, the phght of the mner aty, AIDS, home-
lessness, teenage pregnancy—all arc®interrelated. All are part of a larger
gestalt. Solutions must also be interrelated, reflecng the nterdependence
of all elements of socicty, and indeed, of our planct. No longer do national
bord. . or ethnic groups confine the problems of socicty. We must begin
to think more in terms of community in its largest sensc.

In this new reality, the mteraction of educational systems, health sys-
tems, and cconomic systems will have a myjor role to play. And they, m
turn, will affect the task of the contemporary counsclor. The three chapters
that follow will address these forces. In chapier 2, Cecil and Cobia exanmune
educational challenge and educational change. Robinson and Roth explore
the health needs our nation faces in chapter 3. And, n chapter 4, Hoyt
devclops the relationship between counsehing and the world of work. Fi-
nally, 1n chapter 5, these several topics are brought into an integration of
implications and soothsayng.
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Education has played a crucial role in the development of this nation.
It has been instrumental in bringing the idcals of democracy to a diverse
people, both through curriculum design and example. The part pabhc cd-
ucation plays is unique; nowhere in the worla has there been an institution
conceptualized and implemented in quite the same way. Yet education, and
more specifically public education, has been and continues to be assailed
from many sources. Business, government, parents, and hosts of bluc-
ribbon boards, commissions, and commuttees have found fault with pubhc
education and have proposed both innovative and ume-worn remedies for
change.

The Status of Education

That “public confidence in cducation is at a disastrously low cbb”
(Gelatt, 1983, p. 182) is an opmion shared by many, including the framers
of the cducation reform reports of the past decade (Carnegic Forum on
Education 'nd the Economy, 1986; Hunter-Gault, Kurtze, Howe, & Love,
1985; Naisbitt, 1982; National Commission on Excellence in Education,
1983; William T. Grant Foundation Commission on Work, Family and
Citzenship, 1988). Whencver tumultuous social change s experienced, such
as is presently the case, dissatisfaction with cxisting institutions grows.
Thus, the current status of cducation may be viewed as reflecaive of the
vast changes that arc trar.cforming our culture (Pulhas, 1982; Thomas, 1982,
Wilson & Rotter, 1982). Revolutionary social change brings with 1t conflict
among peoples and polarization of thought. On the one hand arc groups
whose efforts are directed to protecting that which they have known—the
old and familiar—whether or not it be workable. Others, convinced that
existing institutions arc unresponsive, advocate radical change, new ways
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of thinking, and the cventual evolution of a very different and adaptive |
culture that entcompasses a worldview (Ferguson, 1980, 5:lact, 1983, Tof- |
fler, 1980). The former wish to make changes within the existing structure. ‘
The latter pronounce education obsolete. Neither 1s satisfied with the status
quo. ‘
Toftler (1980) 1dentified ours as a Third Wave sociey, begmning in
the 1950s, and having been preceded mn history by two other peniods, in-
dustrial and agrartan. Industriahization 1s being replaced by information
processing and technological advances that place enormous strains on both
social and political mstitutions, as well as on economic systems. The nation
1s staggered by both the volume and direction of soctal change. Over-
whelmed by repeated incidence of violence, child abuse and neglect, crosion
of the nuclear family, the AIDS ¢pidemic, mounting mcome incqualty,
and rampant substance abuse, atizens search for explanations or cures for
socia] unrest, and schools quickly become targeted. Alarming as condiuons
in schools may be, schools are bur a mirrocosm of what exists in the larger
society. They too, are caught in the transition. Unfortunately, their reaction
has been characterized by confusion, slowness, and absence of vision. Con-
scnsus on the nussion of schools ts yet to be attamed. l
|
|

Criticism of Education and Schools

Spectfic critiasms of education are numerous. Most of the education
reform reports have dealt wich the tremendous financial loss an uneducated
or undereducated youth pose for the nation. Concern hes been cxpressed
that high school students are 1ll-prepared for college, and that even those
who are college cducated are 1ll-cquipped to function well in a technological
society (Camnegte Forum, 1986€, Natonal Cominission on Eacellence). Schools
have been criticized both for lack of ngor (National Cotamission on Ex-
cellence), and lack of flexibility (Wiham T. Grant Foundation, 1988). As
happens with such reports, the concerns expressed and the solutions pro-
posed reflect the vested interests of those who have commisstoned the work.
Aubrey (1984, 1985), n his reviews of the reform reports, aptly criticized
their lack of comprehensiveness. Specfically, he denounced. (a) the focus
on the triad of teacher-student-subject matter and the narrow definition of
school learning that triad encompasses, (b) the advocation of a single cur-
riculum for all, without anppropriate recognition of the concomitant prob-
lems with school dropouts and pushouts, () the practice of evaluating school
success solely in terms of test scores, (d) the madequate representation of
those most mvolved with education (educators, pupils, and parents) on the
commusstons, and, (¢) the tendency to define leadership narrowly m terms
of principalship.

Concerns relited to the quality of education tn Amecrican schools have
not been limited to groups preparing reform reports. Many social scientists
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and mir.ority groups have long considered schools to be a bastion of middle-
class ethnocentric bias that operates to inhibic upward mobility (Fuchs, 1969,
Valdivieso, 1986). Others (Aubrey, 1973, Bilik & Blum, 1989; Kchas, 1965;
Pullias, 1982; Schwartz, 1969) have concluded that the mternal distnibution
of power and authority in schools robs tcachers, counsclors, and students
of sclf=e:  »m, creanvity, and motivatson Corporate or management mod-
cls, adopted by many school administrators, imposc an mntrusive, top-down,
oligarchic style that fosters dependency, passivity, and low morale. Such
work settings do not attract independent, involved, and confident individ-
uals. The purpose or mussion of schools 1s beheved by some to be confused
or ill-defined (Gelate, 1983; Hungerford, 1982; Pullias). Pullias described
confusion in basic belicf and philosophy as central to the crisis in education.
He conrended that many have lost faich in Judeo-Chnistian prinaples, which
have served as a basis for our civilizanion, and, without an alternative, have
adopted fanatical and unrcasonable behefs. However, a recently pubhished
analysis of a series of surveys (Rokeach & Ball-Rokeach, 1989) resulted in
the finding that Amenican value priontics remamed markedly stable through
the period of 1968-1981.

The Challeny.

In view of the volununous cntiasm leveled at education and schools
within the past two decades, few would question the necessity for schools
to change or for education to make greater contributions to society. How-
ever, cducation cannot be made a scapegoat for all that 15 11l with society
(Carroli, 1985). Crises offer both danger and opportumty (Pullias, 1982).
*Leadership assumes conflict and competition™ (Paul, 1982, p. 539). Lead-
crs, including those in education, must face the challenge, and, with renewed
encrgy and wvision, scck the necessary knowledge to structure schools
ways that provide equity and greater relevance for the nation’s children and
youth.

The Evolving Role and Function of Counselors in Schools

The current condition of education poses an interesting framework
from which to view the cveiution of the counselor’s role 1n schools. Gud-
ance and counscling programs came nto existence n the carly part of this
century 1n response to a social need, “‘to meet the manpower demands of
the mdustrial revolution and the urbanmization of our society” (Stnipling,
1983, p. 206). The placement of school graduates and dropouts, particularly
the thousands of immigrants scttling in citics in the Northeast, in appropnate
vocaticns became a function of the schools. As the grndance model broad-
ened, vocational education, heavily dependent on psychometrics for stature

.
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and direction, developed in the naton’s secondary schools and was sup-
ported by governmental legislaton. The U.S. Office of Education en-
couraged state cducation agencies to have gudance supervisors, who worked
n comunction with tramers from colleges and umversities, to ntroduce
gwdance concepts to tcachers n schools. E.G. Wilhamson exerted consid-
crable nfluence on the guidance movemesn Dy mtroducing a systematic,
directive, counsclor-centered approach to working with students in edu-
cational and vocational planming. Throughout these decades, persons per-
forming gwdance functions m schools were teachers (often referred to as
gwdance teachers) who obtamed specialized traming through in-service ed-
ucation activitics, and whose primary function deale with gathering, ana-
lyzing, and synthesizing information that would faalitate wise occupational
choices by students (Gladding, 1988, Myrick, 1987).

The post-World War 1l era brought dramatc change. Counsclor ed-
ucation programs were swiftly estabhshed in colleges and universities, and
formal trammg became a part of the certification requirements for school
counsclors i most states Carl Rogers’s clhient-centered therapy became a
major mfluence m counselor tramng programs, and the focus shifted from
the practical guidance concepts of chowce to the more esotenie ideals of
fanhtaung holistic growth of individuals through the counseling process.
With an almost scductive mfluence, chent-centered therapy peryvaded coun-
sclor education. It was still the dominant concentration of most programs
when the National Defense Education Act (NDEA) was passed, following
the launching of Sputmik 1 by the Soviet Union.

NDEA was designed to 1denafy academucally talented students and to
promote thar development, particularly in the disciphines of science and
mathematics. Governmental support was made avalable for estabhishing
and promoting systematic gmdance, counschng, and testing programs m
schools and for prepaning teachers, through counselor educanion programs,
to become counselors to staft those programs. Support was extended m
1964 to include clementary scheol counsehing, the number of school coun-
sclors had grown to over 30,000 by 1965 (Gladding, 1988).

Counscling, espeaially within rhe Rogenan mode, recerved greater em-
phasis in the academuc preparation of NDEA counsclors than had been
characteristic of programs before that nme By, Rogenan theory was both
mcomplete and deceptively simple. Hundreds of newly prepared counscelors
returned to school settings steeped in “unconditional positive regard ™ All
too frequently, they held ill-formed notons of developing school programs
responsive to the total school popalation and of implementing the necessary
guidance services demanded of a well-functioning program. Whereas some
school counsclors overcame these difficulties with mnovation, professional
renewal, and further academic traming, others did not. Many persisted in
extensive individual work with a few students while essennally retreaung
into 1solation from broad involvement with the total school program. Oth-
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ers, alienated from their teacher colleagues, identificd wath their school
administrators and rehinquished their professional roles to become pseu-
doadministrators.

Late 1960s and Beyond

The social unrest of the 1960s has had a lastmg nfluence on the attitudes
of many, including those most directly involved with education and schools.
In the 1960s and 1970s, schools witnessed an upsurge m the popularity of
behavionsm and the application of external rewards as incthods of teaching,
dealing with problem children, and shaping the behavior and atticudes of
students. At about the same time, the professional Iiterature began to ques-
tion counsclor effectivencess, with guidance (school) coursclors being cen-
surcd for not only not helping but doing damage to their chients (Carkhuff
& Berenson, 1967). Dissatisfaction mounted among coursclor educators
with attempts to teach teachers to be counsclors, the imphication bemg that
to do so was to make school counschng a specialization of the teaching role
when teaching expenence tended to be dysfunctional to counscling perfor-
mance (Kehas & Morse, 1970, 1971).

Rapid sociat change was accompanied by the adoption of the cornoraie
model by school admmmistrators, which has served to severdy erode collegial
authority and jomnt responsibility in schools and colleges (Aubrey, 1973;
Bilik & Blum, 1989, Naisbitr, 1982) As the management model was -
creasingly cmbraced by school admummstrators, systemwide counselor su-
pervisors were replaced by coordinators, many of whom possessed neither
traimng nor interest n school counschng (Bradley, 1988, Ceal, Comas, &
Ceal, 1987; Schmidt & Barret, 1983). Freedom was further curtailed by a
decade of accountability (Sweeney, 1979), with unprecedented demands tor
school counsclors to provide evidence of guidance program cffectivencess

Through the 1970s and into the present, the changes inthe larger society
have been and continue to be murrored n student populations. **Young
people arc now confronted by a host of opportumties, deaisions, and con-
flicts that past gencrations have never known” (Mynick, 1987, p. 16). To
an cver-increasing degree, schools are peopled with the unsupervised Jul-
dren of working parents, children from single-parent homes, pregnant teen-
agers, drug and alcohol abusers, and juvemle dehinquents. Poverty,
homelessness, and nunorty group status further comphicate conditions.
Dropout rates are high, cven among students who are not failing school
subjects (Children's Defense Fund, 1988; Mynick). Symptoms of “boredom,
low self-esteem, and lack of motivation (Children’s Defense Fund', p 1)
affhct both the urban rich and poor. These are some of the children with
whom school counsclors work, and many do so wath large overloads and
mcager administrative support.

As these factors have interacted to reduce interest n school counscling,
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the American Association for Counsching and Development (AACD) has
moved to promote heensure, establish a national registry, and implement
accreditation for counsclor preparation programs i cfforts to bring greater
credibility to the counscling profession (Sweeney, 1979). Despite these ef-
forts, many state education agencies have failed to recogmze the professional
association as an cffective force, choosing instead to equate school counsclors
with guidance tcachers and holding to certification standards for school
counsclors that are far weaker than the standards adopted by the profession.
Thus, many counsclors working 1n school scttings do so with legitimate
but inferior credentials (Hubbard & Paisley, 1988).

The Amenican School Counsclor Ascociation (ASCA) has developed
role statements for school counsclors that emphasize comprehensive, cur-
riculum-based programs that cinploy developmental prinaples, focus on
prevention, and include the total school population and the commumty
scrved. The success with which such programs have been implemented 1s
questionable, however. A recent survey (Tennyson, Miller, Skovholt, &
Williams, 1689) found that Minnesota sccondary school counsclors were
not mtegrating developmental principles into school programs, instead,
their focus was on imndividual counsching and assisting students with sched-
ules. Hutchinson and Reagan (1989) reported results of a survey of Indiana
high school semors 1n which students had no clear perception of distinctions
between the roles of prinaipals, teachers, and counselors Rowe (1989) sur-
veyed entering freshmen at Brigham Young University concermng whom
they had sought out, as high school seniors, to discuss post-high school
plans, and found that counsclors had been sparsely mvolved and had infre-
quently nitiated contact with students. In efforts to determne the status of
secondary school guidance, Peer (1985) surveyed state directors of guidance
n state departments of education and obtamned a 74% responsc rate. Among
the concerns expressed were counselor role abuse, program design and
administration, and underdchvery of career guidance, group gmdance, and
group counscling.

The review of studies such as these provides evidential support that
the role and function of counsciors 1n schools has remained essenually static
for 20 or morc years, and that, as a professional group, school counsclors
have displayed unusual and persistent resistance to change.

The Need for Change in Education

The extent to which the aunzenry draws relauonships between the
quality of education and conditions insocicty 1s exemplified by the following
quotation.

Youths who by age 18 have the weakest reading and mathematies shalls,
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when compared to those with above-average basic skills, are eight tmes
more likely to bear children out of wedlock, nine times more likely to
drop out of school before graduarion, five times more likely to be out of
work, and four times more likely to be on public assistance. (Children’s
Defense Fund, 1988, p. 6)

Even when dissatisfaction with education is profound, there exists within
the nation hope rhat deficiencies will be corrected, appropriate changes will
be implemented, and survival of public schools will be assured. Goodlad’s
(1983) observation that should schools be dismantled they would soon be
rebuilt seems prophetic.

A nun.ber of themes have developed in the treatises of those who have
most carefully considered the status and future of education. These extend
beyond the rather narrow cconomic-laden concepis projected in the reform
reports, tend to be morc holistic and more inclusive in nature, and, gen-
crally, deal with attempts to restructure schools in ways that arc morc
responsive to the needs of socicty. Chicf among them are: (a) revision of
the purpose or goals of cducation and schools (Emans, 1981; Gelate, 1983;
Goodlad, 1976; Pullias, 1982; Schwartz, 1969); (b) movement from cen-
tralization to decentralization and shared Icadcership (Aubrey, 1973; Bilik &
Blum, 1989; Gelatt; Hays, 1980a; Naisbitt, 1982; Schwartz; Wayson, Mitch-
cll, Pinnell, & Landis, 1988); (c) devcloping better methods of coping with
and helping stucents to cope with transitions (Herr, Lewis, & McDonough,
1983; O’Dell & Eiscnberg, 1989; Shapiro & Bcernadctt-Shapiro, 1985); (d)
modifying the role of tcacher to that of facilitator of learning, as opposed
to information-giver (Hulsc, 1985; Johnson & Gillland, 1987; Shapiro &
Be-nadctt-Shapiro; Umansky & Hollaway, 1984); (c) restructuring school
environments to be more growth-provoking, supportive, democratic, and
inclusive (Dobson, Campbell, & Dobson, 1982; Fuchs, 1969; Jackson &
Hornbeck, 1989; Pullias; Schwartz); and (f) promoting study and rescarch
that is long-term and process-oriented (Prilleltensky, 1989; Pullias; Stewart
& Healy, 1989). These themes are not mutually exclusive, but, instead,
overlap and mteract, onc with the other, to produce a new concept of
cducation and vibrant and exciting schools. In fact, the Phi Delta Kappa
study (Way:on ct al., 1988) found most, if not all, of these principles in
operation in “excellent” schools.

Purpose of Education

As change from an industrialized to an information socicty takes place,
the long-held goals of the materialistic “ Amernican dream™ and the “Prot-
estant work cthic” hold less value for sclf-definition. Relationships assume
greater importance; more leisure time allows incrcased opportumity for sclf-
actualizat’” n. The purposc of education, as yct unclcar, nust deal with the
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development of a comsensual viston of what society 15 and should be (Puliias.
1982). Conthct now exists between those who support a technologicaily
based, materiahstic nation and those who advocate a more ccological, 3;1-
rtualistic society (Gelaee, 1983). Pulhas’s statement that *The crisis m Amer-
1can education 1s no more acute than the ensis m our culture as a whole,
or the cnsis n practcai's every part of avihzanon™ (p 6) mdicates rhe
extent to wlich education 15 dependent upon the larger society forats def-
inition of purposc.

Novel suggestions for the purpose of schools have been advanced
as the society has become more plurahstic i nature No longer does it
scem reasonable to persist mocfforts to create a homogencous socirry
Recogmtion of the extentto which sucha purpose would behe democraric
ideals has resulted i the advancament of new goals, such as self-actual-
1zation (Schw artz, 1969), thinking (Goodlad, 1976), mmtwmtrve and creative
thought (Gelatt, 1983), and a reasscrtion of John Dewey's concern with
growth of thinkig m mdividuals (Emans, 1981) These goals are com-
patible with mdividual expression and responsibiliey  and with commue-
ment to democratic ideals

Movement Foward Decentrahization and Shared Leadership

Movement away from centrahization 1s not hmted to education, but
15 a trend visible m busmess, pohitics, and other mstitutions. Rapid chu.age
demands adaptation, and mdividuals who are lughly specahized are viewed
as less adaptable than are generabists (Gelatt, 1983, Nawbiee, 1982). Asso-
aated with centralization 1s top-down, corporate structure and authontarian
leadership, a system many (Aubrey, 1973, Bilik & Blum, 1989, Hays, 1980b;
Kchas, 1965, Pulhas, 1982, Schwartz. 1969, Wayson ct al., 1988) have seen
as contributmg to lack of mitatiy ¢ and maovation m schools, and defeatsm
and apathy among school personnel, meluding students Flonzontal lmks
that result m the mternal redistnibution of power and authsriey are held to
be essential to revitalizing of the education process

Coping Wuth Transitions

Education has an mportant role to fulfill m assisting with society’s
transition from mdustriahzation to technology. and with students’ personal
transitions that affect their school experience. At a broad socictal level,
concern exists partiealarly with achieving balance between technology and
socral mvention. Schools are seen as a crucial vehicle for estabhishing such
balance (tlerr ctal., 1983, Shapiro & Bernadett-Shapiro. 1985). The personal
transitions of clnldren, so clea.ly reflected in thar adaptation to therr school
environmeus, are of major concern as wetl (O'Dell & Ersenberg, 1989).
Fanmly disruption, poverty, neglect and abuse, and carly and ongoing ex-
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posure to antisocial and maladaptive behaviors on the pact of sigmficane
) adults in their hives place many children at senous disadvantage in schools
g and mn society. Schools mast scazch for more sensitive and productive ways
of responding to “at-nisk children™ to alleviate hurt and restore human
meaning to their lives (Drennon, 1988).

Teacher Role

The modification of the teacher’s role has been considered necessary,
and generally mvolves the abandonment of the emphasis on mform. .on
dissemmation and the adoption of an cmphasis on group faulitation (John-
son & Gilhland, 1987, Shapiro & Bernadett-Shapiro, 1985) Wathm this
context, the teacher facilitates soctahizattion and understanding among di-
verse groups while fulfillmg group-leader roles of catalyst. orchestrator,
and modecl (Hulse. 1985, Shapiro & Bavaadett-Shapiro. Umansky & Hol-
loway. 1984).

. Restructuring School Environments

In addition to the part decentrahzation of authority and redefimeion of
teacher role would play n restructunng school environments. some (Dob-
son ct al., 1682; Fuchs, 1964, Jackson & Hornbeck, 1989, Pullias, 1982,
Schwartz, 1969) have deale speafically wich improving the social climate
of schools. Dobson ¢t al. reported a study of the relatonship between
clementary school children’s self-concepts. sansfacnor with school, and hfc
change. Their findings 1dentified classroom environment and at-school so
cial experiences as being vitally important correlates of sclf-concept. In their
preview of the report of the Carnegie Council’s Task Force on Education
of Young Adolescents, Jackson and Horbedk expressed deep concern that
middle schools be restructured to provide socul chimates supportive of basic
values (c.g., trust, service to othess). Both Fuchs and Schwartz were cnincal
of schools and the education commumty for ignormg the mflucnce of socul
structure on students and for remforcing the wolation and segreganon of
the poor. Sumilar analyses have been apphied to racial mmorities (Sunpson
& Yinger, 1958). In addinon, studies by Cumming and Cummumg (1962)
of the interaction of mdividuals” ego structure and the degree and type of
available environmental support offer insights into the apathy that char-
actenizes the education profession and the behavior of both students and
tcachers. Truly, the “spintof the place™ (Pullias) 1s acquinng an ever-greater
role in reforming education.

As interest in education reform has mounted, the inadequacy of current
rescarch has become clear. Much of what constitutes the iterature 15 opimon,
albait considered opmion. Pulhas (1982) suggested that the process of cf-
fective education be contmuously studied, and that the potential and hinu-

ERIC 37

R A .1 7ot Provided by ERIC




30 CHANGING CONTEXTS FOR COUNSELOR PREPARATION

tations of humankind be restudied. Although Prilleltensky (1989) dirccted
his criticismis to psychology, his concern that current theory may be pro-
viding faulty idcological ammunition can be applied to cducation as well.
Stewart and Healy’s (1989) theory that an individual’s expenence of social
history 1s linked to his or her personality development provides an inter-
csting and potentially useful approach to the study of ife-span development.
These cxamples of topics suggest that study and rescarch of education-
rclated phenomena would be enhanced by greater attention to precess and
by greater emphases on iongitudinal aspects.

The Need for Change in Counselor Role and Function

As changes are made n education and schools, concomitant change 1s
necessary in the ways counsclors function m schools. Beck (1967) cautioned
that professions are cthically bound to engage n frequent reevaluation to
ensurc that goals and procedures remain relevant. Engels and Muro (1986)
builc an excellent case for maintammg chat counscling, as a profession, has
a history of anticipating and responding to socictal change. Furthermore,
Schmudt (1984) warncd that the following ingredients are necessary for the
survival of any profcssion. (a) consensus of members concerning role and
function and professional education, (b) common cxpectation by consumers
of services; 2nd (c) demonstrated effectivencss.

The survival of school counscling has been of corsiderable concern
within the profession. Articles (Aubrey, 1973; Barret & Schmmde, 1986;
Boyd & Waltcer, 1975; Ceaill & Comas, 1985; Comas, Cecil, & Cecil, 1987;
Donigan, 1974; Hays, 1980a) dcaling with school counsclor 1solation, con-
flict in training and practice, inadequate supervision, and ineffective practice
arec numerous. Speaial groups have been orgamized within the professional
association to devclop strategies for strengthenng school counseling through
the modification of rolc and funcgon. These cfforts have included two
AACD Foundation grants to support workshops dealing with school coun-
sclor recruitment, preparation, and professional survival; an AACD Na-
tional School Counsching Task Force to prepare recommendations for
implementation of change; the ACES National Task Force on Education,
which secks to gain support fur implemertng change and resecarch related
to change; and the various commuittees working on school counscling 1ssues
within the structure of both ACES and ASCA, such as the ASCA Rescarch
Committee and the ACES School Counscling Network. The profession
scems ready to rcach consensus on the 1ssue of the role and function of
school counsclors.
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What Changes Should be Made?

Agreement scems to cxist that supports the school counsclor’s being
expert in the knowledge of human development and 1n being able to n-
troduce develzpmental concepts appropriately into school curricula to cs-
tablish programs of primary prevention (Adkins, 1977; Hays, 1980a). Through
such programs, healthy learning environments and mmproved school ch-
mates would be estabhished (Adkins; Dagley & Gazda, 1984, Thomas, 1989).
Student development, as opposed to remediation, would be a major focus
of the counsclor and of the school (Dagley & Gazda). Services, as such,
would be replaced by the program-based model, with gmdance being in-
tegrated into instrucuon.

Long-term counscling with individual student chents constitutes ques-
tionable professional practice and ineffective usc of counsclor tume. General
consensus supports consultation as the pnmary focus for counsclors, allow-
ing for work with a wide varicty of publics (students, parents, teachers,
admimstrators, commumty members, and professional and service orga-
nizations). Bundy and Poppen (1986) summanzed articles, covermng a 28-
year span, from the Elementary School Guidance and Counseling and the School
Counselor journals, where consultation had been used as a treatment mode
and outcomes had been cvaluated quantitatively. They concluded that con-
sultation was cffective, both for purposes of prevention and mtervention.
Other rescarch studies have supported consultation for the enhancement of
school achicvement (Robinson & Wilson, 1987, Thompson, 1987). In ad-
dition, consultation has been advanced as an appropriate counselor role for
purposes of improving student sclf-concept (Robinson & Wilson), imple-
menting programs of stress intervention (Celotta & Jacobs, 1982; Onuzo,
Omizo, & Suzuki, 1988): teaching teachers consultaton, counscling, com-
munication, and classroom management skills (Ryan, Jackson, & Levinson,
1986): and facilitating valuc and moral growth of students (Kohlberg &
Wasserman, 1980).

In the interest of effective usc of counsclor ime and in efforts to be
responsive to the total school population, group work has received support
as a method for counsclors to emoploy. France, McDowell, and Knowles
(1984) described group activitics designed to foster sclf-growth 1n lonely
adolescents. Childers and Podemski (1987) advocated group work for con-
fronting social trends that have caused preblems for secondary students,
and for implementing programs of preventive counschng.

Major recommendations for change in school counsclor role and func-
tion focus on the shift from extensive individual counseling to methods
morc inclusive for the entire school population, such as consultation and
group work. They emphasize programs of prevention based on aknowledge
of devclopmental constructs. Counsclors act to provide an environment
that supports learning, cnhances student development, models democratic




O

Aruitoxt provided by Eic:

o
b

. FRIC

[5]
™~

CHANGING CONTEXTS FOR COUNSELOR PREPARATION

prinaiples, and assures a humamstic settmg. Expert and referent power will
become their most nmportant tools (Hays, 1980b). The ability to estalbhish
goals, develop stated outcomes, and implement and evaluate effecave pro-
grams of developmental guidance wall be crucial to counselor success (Gys-
bers & Moorce, 1972; Hays, 1980a; Russo & Kassera, 1989).

School counsching 1s at a crossroads. Old practices associated witha ¢

pscudoadmimstrative or teacher role, 1solation from total school mvolve-
ment, and inadequate program development and implementation haunt the
profession. But, because education and schools are m a posiion where
change 1s mewvatable, school counsclors have an unusual opportunity to
implement change as well That change mu.t mvolve not only revisions i
role and function, but carcfully designed rescarch to undergird those re-
visions, complementary changes in counselor preparation programs, and
concerted professional effort to make state certification standards for school
counsclors compatible wath professional standards
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CHAPTER 3

Health Needs Facing

Our Nation: A Life-
Svan Perspective

Sharon E. Robinson and Sari L. Roth

When discussing the health demands our society faces, 1t would be
ideal 1t cach 1issue could be examimed from a variety of perspectives physical
health, emotional health, mental health, and perhaps even spiricual health,
Howcver, the role of a monograph chapter 1s not to ¢ ¢ an m-depth
treatiment to the issues of health, but to present an overv, v of the thost
pressing concerns we face and to provide some mput on how counsclor
educators, supervisors, and pre troners can address these concerns. There-
fore, to orgamze the presentation of such a complen topie, this chapeer 1
divided accordng to hfe stages duldhood, adolescence, and adulthood.
Under cach hfe stage, major health issaes are discussed. Finally, waggesnons
for preparing counsclors to meet these evolving health demands na chal-
lenges arc made.

Childhood

A mulatude of disorders come to mind, partical uly rhose hsted m the
DSM HHI-R (Amecrican Psycliatric Association (1987), when addressing the
subject of childhood health. Therc are also numerous organic disorders such
as recurrent abdommal pam (the stomachache that often seems to have no
physical cause). juvemle diabctes, and juvemle arthrids that are now ree-
og:azed a» having distinet psychological components. Also mduded m the
realm of ‘uldhood health disorders 15 chiid abuse with 1es physial and
psychological traumas

Enuresis

Enurcsis or bed wetting 1s among the most common of childhood
disorders. Approximatcly 5 to 15% of duldren i carly to nuddle dnldhood
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cxhibit enurctic behavior (Shaffer, Gardner, & Hedge, 1984), which mvolves
both bchavioral and bladder abnormahtics. For example, Shaffer and his
collcaguces found that children diagnosed with a psychiatric disorder showed
significantly lower bladder volumes and had morc devclopmental delays.
They stated that such traditional classifications as primary or sccondary
cnuresis and familial or nonfamihal arc of little valuc because they do not
take both the behavioral and bladder abnormalitics into account. Addition-
ally, parcntal attitude scems to play an important role 1 this disorder in
that parental inconsistency tends to exacerbate the child’s symptoms (Rosch,
1987). .

When considering childhood orgamic conditions in general, research
has shown that symptoms can anise from the stress of coping with a par-
ticular illness. In fact, symptoms such as sleep disturbances and anxicty have
been found to interfere with the medical management of a discase and have
in some instances cven exacerbated m illness (Masck, Fentress, & Spinto,
1984).

Interestingly, research 1s now showing that children displaying behav-
ioral symptoms and health complamts often have underlying orgamic dis-
orders (i.c., diabetes, hyperthyroidism, scizures, ctc.) that go undiagnosed.
Olness and Libby (1987) found that when these underlying discases were
diagnoscd and trcated, many of the accompanying psychological symptoms
went into remussion. These findings reinforce the important hink between
organic and psychological components of discasc.

Recurrent Abdominal Pamn (RAP)

Recurrent abdominal pamn 1s a common problem among children n
thair carly school years. It is an organic disorder that has been strongly
linked with a psychological component. Rescarch studics have shown cor-
rclations between RAP and high levels of anxiety (Hodges, Kline, Barbero,
& Woodruff, 1985), irregular temperament styles (1Javison, Faull, & Nicol,
1986), and traumatic lifc cvents particularly related to illness. hospitalization,
and death (Hodges, Kline, Barbero, & Flancry, 1984; Wasserman, Whi-
tington. & Rivera, 1988). Parcntal involvement in the ctiology and mamn-
tenance of RAP has also been examined. For example, Hodges et al. (1985)
suggested that high levels of anxiety exist not only n children with RAP
but also 1n the parents of these children. Wasserman ct al. (1988) have shown
that many children presenting RAP symptoms come from famihes with a
history of abdominal pain. Often these investigations have discussed RAP
in terms of learned behavior, and 1t is thought that RAP may be lcarned
through parental modeling and sclective ranforcement of this type of chronic
pain behavior (Sammons & Karoly, 1987).
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Juvenile Diabetes

The most common childhood endocrnine discase 1s insulin-dependent
diabetces mellitus, or juvenle diabetes, (Hamburg, Elhot, & Parron, 1982).
Yearly, an cstimated 5 to 10 thousand children in the United States are
afflicted with this discase (Cahill & McDevitt, 1981). Emotional stress,
psychosocial factors, and famihal factors are all thought to play a role inats
etiology (Brand, Johnson, & Johnson, 1986; Hauser, ct al., 1986). Rescarch
focusing on the family has been particularly prevalent. Discussing the pro-
found cffect that a child’s diabetes has on family hife, Kennedy-Iwa (1988)
mamtamed that the daly management of diabetes itself puts a considerable
amount of strain on the family. This strain often negatively affects famihal
communication and structure.

In terms of psychosocial factors, the diabetc child 1s thought to be
more likely to have more social difficultics than nondiabetic children (Pless,
1983; Rover, Elirlich, & Hoppe, 1987). Diabetic children with poor control
of their illacss have also been found to be particularly suscepuble to fechngs
of depression and low sclf-estcem, which may be duc to accompanying
feelings of defectiveness and helplessness in relation to bodily functioning
(Rodin, 1983). Children suffering from juvemle arthrits often experience
psychosocial problems similar to those of children with juvenile diabetes.
Growth failure may mfluence the child’s matunty level, and debilitatng
physical pain and deformity may mterfere with normal play activites, con-
tnibuting to social difficulues, fuelmgs of depression, and low sclf-csteem

(Kredich, 1985).

Child Abuse

Child abusc has become another matter of increasmg concern 1 our
socicty. Onc gencral defimtion of child abuse 15 ““the emotional, physical
and/or sexual maltrcatment of a minor by a parent or an adult caregiver’”
(Cooncy, 1988, p. 1). All three types of child abuse have distinct physical
or psychological cffccts on the child victim. Although cmotional abuse
frequently accompanics physical or sexual abuse (Cooney, 1988), 1t 15 an-
common for the scxually abused child to be physically abused (Bass &
Thornton, 1983), although the threat of physical abuse 15 often 1mplied by
the abuscr.

It scems that young ciuldren are particularly susceptible to emotional
abusc. Because most children are at the preoperational or concrete stages
of cogmtive development and they consider their parents as all-knowmyg,
threats and insults arc often taken literally (Cooncey, 1988). Any type of
emotional abusc, from mild to severe, causes dcleterious cffects on the
child’s emotional development and often results i low self-confidence and
estcem. When these children reach school, they often expect not to do well,
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and this becomies a self-fulfilling prophecy. They also tend to have difficuley
relanmyg to therr peers (Garbario, Guettman, & Sceley., 1986) and begin to
act out to conceal therr feclngs of madequacy (Cooney. 1988).

Physically abused cluldren expenience both emonional and physical dam-
age that can lead to physical or mental handicaps. It 15 estimated that 7 o 15
young children (usually under age 3) die daly from physical abuse and many
more sustain some type of directly related sertous mury (Kempe & Kempe,
1978, O'Brien, 1980) Physically abused children often have low self-esteem
and think of themselves as bad children. Once agam. this can have a profound
negative cffect on thar social behaviors and academic acluevement,

It has been esumated that one out of four gnls and one out of five boys
will be victms of child sexual abuse before the age of 18 (Waterman &
Lusk. 1986). It has also been reported that 50% of child abuse victuns are
molested i their own or i the offender’s home, wath a stepfather six nmes
more hkely than the bireh father to be the abuser (Aliter-Reid, Gibbs, Lach-
cnmeyer. Sigal, & Massoth, 1986).

Sexual abuse, which mdudes all ty pes of mappropriate sexual relations
between an adule and a mmor, most oftea results m serious psychological
difficulucs rather than m magor physical difficulties. Sexually transmeeed
discases and genital lesions or mfections are among the physical mdicators
of sexual abuse. Cooncey (1988) pomnted out that the nupact that sexual abuse
15 hikely to have on a child seems t. be dependent on “the duranon of the
abusce. the age at omset. and the ciosenoss of the relativuship of the vicenn to
the abuser” {p. 7) The longer the duravion. the carher the abuse begms, and
the closer the relationship, the more hhely the child 15 to expernience mtensely
negative psychological reactions Stomachaches, headaches, encoprests, ani-
rests, and sleep disturbances are common psychosomatic cffects of seaual abusc
(Waterman & Lusk, 1986) Anxiety. depression. low sclf-esteem, gualt, loss
of childhocd. a sense of helplessness. and distorted sexual attitudes are among
the many damaging psychologiaal effects of sexual abuse (Cooney, 1987).
Once agam. all of the above can lead 0 a culd who has trouble relating to
his or her peers and has performance difficulues m school.

T » subject of childhood health concerns seems to extend far beyond
the i Hers isted in the DSM IR As duldren devcdop mto adolesceents
and ultimarely meo adulthood. many of the psychologial as well as the

physical effeces of these disorders will accompany tham unless they recave

help.

Adolescence

As children enter therr teenage years. a whole new world opens to
than, and with this new world come new risks and challenges. As was
pomted outn the television speaial A Generanon A-Rish™, 1 4 teenagers
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abuses chemicals, 1in 4 is a high school dropout, 4 n cvery 10 teenage
giils get pregnant, and there 1s one teen suicide or swaide attempt every 90
minutes. These are frightening statistics. In addition to these at-nsk behav-
iors, adolescents arc increasingly facing physical health problems such as
anorexia nervosa, bulimia, and the chrome discases most common among
adults (i.c., cancer, arthrius, ctc.).

Substance Abuse

The lcading causc of death among adolescents 1s dniving while intox-
icated (DW1). Recent nanional stanistics revealed that 92% of all lugh school
seniors have tried alcohol (Beschner, 1986, Business Rescarch Publications,
1987), 41% claim occasional binging, and 5.7% usc alcohol daily (Johnston,
O'Malley, & Bachman 1984). Although laws have been passed that make
drinking alcoholic beverages illegal for minors, 1t 15 rave for a teenager not
to have experimented with drinking.

When consumed, alcohol functions as a depressant. If the blood alcohol
level (BAL) is .05%, there is lowered alertness, relaxing of mhibiton, im-
paircd judgment and usually asense of feeling good. As the BAL increascs,
ability to judge accurately declines, reacvon tme slows, and both motor
and scnsory abihtics are impaired. wteucation s offically reached at .20
BAL. stuporat 30 BAL, and death can occur at 35 BAL. Although physical
damage duc to drinking 15 rare among adolescents, prolonged abuse can
result in gastritis and inflammation of the pancreas. Alcohol 1s currently
the Icading substance abuse problem among teens, and 1t negatively affects
cognition, bchavior, and the body and has been connected to increased
crime, violence, and swmade.

The sccond leading substance adolescents abuse 1s maryuana. While
having a sedanve effect and causing a dreamy ligh, maryuana aleers the
natural mctabolisim processes of neurotransmitters i the brain and has a
negative cffect on bram, cardiovascular, pulmonary, endocrine, and psy-
chological functioning, often resultng in short-term memory loss and de-
creased ability to learn. In heavy marguana users, this may lead to the
amotivational syndrome where the maryuana users are lethargic, lack mo-
tivation, and are content to do nothing. These symptoms are of particular
conzern given the increasing number of teens using maryuana. For example,
according to Borton (1983), half of all 7th graders are bemng pressured to
try marijuana and by 12th grade, 57% have given i to this pressure, and
5.5% usc it daily. This mecans that in a school of 1,000 students, 55 are
under the influence of manjuana as they sit in their classes and try to lcarn.
Not only is lcarning ability hampered, but these teenagers may be placing
themselves at risk for cancer because martjuana influences the lungs n a
manner similar to cigarettcs.

Young tcenagers between the ages of 11 and 15 often experiment wich
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inhalants such as airplane glue, gasohne, cleamng fluds, and acrosois In
addition to a short-lved high, smiffing these substances can result m lack
of coordination, excitement, confusion, difficulty walking, dehrum. and
coma. Long-term usc can causc kidney, hver, bram, and nerve damage.
Sudden smiffing deathis also directly connected with mhalant abuse folivwed
by excessive excrcise or stress.

Although most substance use 1s dechmng, use of cocamne and other
samulants 15 incrcasing. Known as the yuppie drug of the 80s, cocaine
produces a powerful psychological addiction, and the body quickly devclops
a physical tolerance for the drug, requiring higher doses to get high. Not
using cocame regularly results 1n the abstinence syndrome characterizod by
Insomma, nausca, agitation, depression, and headaches. Although very ex-
pensive 1n the pure powder form, cocane can be gotten on the street un the
cheaper form of crack, whichis highly dangerous and addictive The cecane
problem 1s of such magmtude that a national hothne (1-800-COCAINE)
has been established to help users.

Teen Suicide

A sccond major at-nsk behavior of adolescents 1s swade  Acc.:rding
to Mans (1985), between 1960 and 1980, teen swcides increased 237%, and
now suicide 1s the second leading cause of adolescent deaths This 5 par-
tcularly fnghtening when one realizes that there are 10 nmes more smade
attempts than the smcide completions on which the staustics are based.

The causes of teen suicde can be clustered into three domamns—the
struggle to develop and integrate a umque 1dentity, famulial factors, and
environniental factors (Capuzzi, 1986) Filled with turmonl and uncertamty,
this stage of development s particularly difficult Capuzai histed the follow-
mg arcas that scem to be factors m the evolution of sincaidal tendencies (1)
low sclf-esteem, (2) poor commumcation, (3) high socal or acadenuc
achicvement onentation, (4) poor problem-solving skills, (3) narrow range
of nterests/commutments, and (6) high stress Typical family factors include
blended, single-parent, or dual carcer families, abusive famihes, parents in
nud-hfe transitions, poor intrafanmly commumeation, and occurrence of a
loss such as a ucath or moving. Socictal trends that also enhance the nsk
of swiade are the pressure to achieve, uncertainty abouat the future, mobility,
graduation from high school (fear of the unknown, bemng on once’s own),
drug abusc, and world unrest (Capuzzi). Adolescents need help for most
of these risk factors to make 1t past developmental hurdles and patfalis

Teen Sexuality

One cannot address the health demands of + 'olescents without dis-
cussing teen sexuality. Of the 29 milhion teenager. m America, about 12
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million are scxually active, and approximatcly 1.1 mllion will become
pregnant. Each year ncarly onc half million babics arc born to tecen mothers
(Children’s Defensc Fund, 1982). Ofthc unintended pregnancics, 26% occur
in teens under the age of 15. Eighty percent of teen mothers who have
babies before the age of 17 will drop out of school. The younger the teenager
is when she gives birth, the more likely she is to have subsequent births:
19% of births to tecn mothers are sccond births and 4% are third births
(Studics target teen pregnancy, 1986).

Hayes and Crycr (1987) discussed four realitics a pregnant adolescent
must face. The sociocconomic reality includes substandard housing, poor
nutrition, unemployment, cxcessive fertility, social 1solation, and sociocco-
nomic dependency. The educational reality 1s that about 60% of pregnant
teens never finish high school. For the 20% who get married, about 50%
will not be living with the father within 15 ycars of marriage—the marital
reality. The last reality, the medical, has to do with the teen’s physical
ability to carry and give birth to a baby. These girls arc less likely than
adult women to seck prenatal care, and medical complications are excep-
tionally high for women under age 18. Deaths due to these complications
are 13% higher than the national average 