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Literacy research and instruction is becoming at (800) 732-0616 or through the Original Article
more focused on connections between reading Tearsheet Service of the Institute for Scientific In-
and writing. Tnis FAST Bib, based on entries to the  formation at (800) 523-1850.
ERIC database, contains selected references from e ,
1985 to 1989. The bibliography is organized into verview
four sections: (1) Overview, (2) Research, (3) Inte- Braun, Carl. “I.'“aclhtatmg.C.onnecting Links be-
grating Language Arts, and (4) Classroom Appli- tween Reading and Writing.” 1986. 27p. [(ED
cations. The entries in these sections should help 278 941]
teachers understand the relationships between Emphasizes the learning process and involves
reading and writing and identify ideas for imple- demonstrations of learning by the teacher. Sug-
mentation into classrooms. gests that the following classroom strategies can
Two types of citations are included in this bibli- be employed to help students make reading/writ-
ography—citations to ERIC documents and cita- ing connections: (1) teacher-.stu_deflt copferenceg,
tions to journal articles. The distinction between which al’l(?w teachers to gain mS{ght into thglr
the two is important only if you are interested in students’ interests and needs while sharing in-
obtaining the full text of any of these items. To ob- zgh}tls about the leamlng process and Stlmumlpg
tain the full text of ERIC documents, you will ten' er engagement, d(.2)ﬂgr oup talk, suc.h as a lis-
need the ED number given in square brackets fol- lmng rengnse m;;: tls 'u‘szon- of a text; (?) gro P
lowing the citation. For approximately 98% of the cloze p;lo.ci :l.res 2L enb afl_z ehse?-mntlc map
ERIC documents, the full text can be found in the ping. which represents visually the link between
ERIC microfiche collection. This collection is avail- spoken and written tem'. .
able in over 800 libraries across the country. Alter- Brooks, Gerry H. “E?(plo’}'mg the World through
natively, you may prefer to order your own copy Reading and Writing,” Language Arts, v65 n3
of the document from the ERIC Document Repro- p245-53 Mar 1988.
&2 duFﬁon Service (EDRS). You can contact EDRS by Supports :he argument that reading and writ-
Do writing to 3900 Wheeler Avenue, Alexandria, Vir- ing ought to be taught together. and seeks to per-
O~  ginia 22304, or by telephoning them at (800) 227- suade the reluctant teacher by giving reasons for
8 3742 or (703) 823-0500. interweaving composition and literature seam-
) Full text copies of journal articles are not vail- lesaly.
¢y able in the ERIC microfiche collection or through ~ Corcoran, Bill; Evans, Emrys, eds. Readers,
* EDRS. Articles can be acquire;l most economica]]y Texts, Tecchers. 1987. 264p [ED 279 012]
from hbrflry collections or through inte;rlibrary F :uses on the need to offer and encourage the
loan. Articles fro_m sorr; ]oprnals are aiso avail- experience of reading literature in elementary
3 ‘fhle through University Microfilms International schocls. Explicates the range of theory known as
"f:,E MC
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reader-response criticism. Argues its distinctive
relevance to the needs of young, developing read-
ers. Indicates how classroom practices might be
changed to accommodate the insights offered by
reader-response theories.

Funderburk, Carol. “A Review of Research in
Children’s Writing.” 1986. 13p. [ED 280 063]

Stresses Piaget’s postulate that cognitive devel-
opment is linear—that children progress through
stages of development whereby tasks are mas-
tered at certain levels of cognitive ur.derstanding.
Examines the stages of children’s writing pro-
cesses (prewriting, composing, revising), as well as
language development, drawing, and reading.

Graves, Donald; Stuart, Virginia. Write from the
Start: Tapping Your Child’s Natural Writing
Ability. 1985. 237p. [ED 265 569]

Shows what can happen when teachers and
parents realize that every child can write. Tells
the story of children who have discovered the joys
of writing and of the parents and teachers who
have helped them make that discovery.

Hansen, Jane. When Writers Read. 1987. 242p.
[ED 282 226]

Focuses on encouraging students to take re-
sponsibility for their own learning and giving
them a sense of cortrol over their efforts. Explores
how the response approach to writing instruction
can be put to good use in teaching children to
read.

Harp, Bill. “Why Are Your Kids Writing during
Reading Time?” Reading Teacher, v41 nl p88-
89 Oct 1987.

Presents a hypothetical situation of an elemen-
tary school principal’s concern for students’ writ-
ing during reading time, and offers a possible
teacher’s response with information about the di-
rect tie between writing and reading improve-
ment.

Johnson, Terry D.; Louis, Daphne R. Literacy
through Literature. Revised Edition. 1987.
160p. [ED 285 204]

Stresses the notion that children become liter-
ate by trying to read and write in a supportive at-
mosphere with interesting books, rather than
being instructed in isolated language skills. Offers
ideas for using children’s literature and related ac-
tivities as an alternat:ve to basal readers to make
learning language skills enjoyable for children.

Qo

Shanahan, Timothy. “The Reading-Writing Rela-

tionship: Seven Instructional Principles,”
Reading Teacher, v41 n7 p636-47 Mar 1988.

Proposes seven instructioral principles based
uponresearch on thereading-writing relationship,
and suggests specific techniques for each princi-
ple.

Smith, DeWayne. “Reading. English Language

Concept Paper Number §,” 1987. 13p. [ED
287 156]

Notes that both comprehension and decoding
are used by effective readers and that both pro-
cesses should be taught. Focuses on effective strat-
egies for reading instruction. Includes a list of
recommended comprehension instruction activi-
ties, such as correlating reading and writing, dis-
cussing key concepts and vocabulary, using
gsemantic mapping, and providing students with
objectives. Emphasizes the use of strategies for
teaching word identification and comprehension
to foster increased reading ability and a love of
reading.

Sternglass, Marilyn S “Instructional Implica-

tions of Three Conceptual Models of Reading/
Writing Relationships,” English Quarterly,
v20 n3 p184-93 Fall 1987.

Notes that varying the conceptual models of
the relationship between reading and writing pro-
cesses as paralle], interactive, or transactional has
influenced instructional practices.

Research
Jagger, Angela M.; and others. “‘Research Cur-

rents: The Influence of Reading on Children’s
Narrative Writing (and Vice Versa),” Lan-
guage Arts, v63 n3 p292-300 Mar 1986.

Illustrates how all of the language arts are
used by teacherz and students to uncover the
imaginative potential of language and their cre-
ative potential. Models ways of thinking about
and investigating how instructional experiences
affect learning.

Lewis, Janice. “Support for Reading and Writing

as Shared Developmental Processes.” Paper
presented at the 18th Annual Meeting of the
Western College Reading and Learning Asso-
ciation, 1985. 15p. [ED 254 826]

Studies the knowledge required and the think-
ing involved ir both reading and writing. Presents
theories that both reading and writing are mean-
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irgful composing processes, and that experience in
one process has an impact on the other. Suggests
that there are some benefits from teaching read-
ing and writing together, provided instruction is
given in both with the intent of building on their
similarities.

Marino, Jacqueline L.; and others. “The Effects
of Writing as a Prereading Activity on De-
layed Recall of Narrative Text,” Elementary
School Journal, v86 n2 p199-205 Nov 1985.

Suggests a theoretical framework and a task-
specific procedure for integrating reading and
writing. Supports the notion of using writing as
an orienting task prior to reading.

Pickens, Alex L. “Literacy Instruction,” Educa-

tional Perspectives, v24 nl p26 1986. [ED 285
156]

Presents five articles focusing on the creation of
a literate society where people appreciate litera-
ture and can use reading to enrich their lives.

Whyte, Sarah S. “The Connection of Writing to
Reading and Its Effect on Reading Compre-
hension.” 1985. 28p. [ED 278 940]

Cites specific writing activities that enhance
reading comprehension. States that reading and
writing mutually affect learning; educators should
teach reading and writing together within a con-
textual framework.

Integrating the Language Arts

Kane, Katharine A. “Integrating the Language
Arts: Alternatives and Strategies.” Paper pre-
sented at the 33rd Annual Meeting of the In-
ternational Reading Association, 1988. 4p.
[ED 294 161]

Proposes integrated language arts as tools for
learning in all content areas. Notes that the core
of this new curriculum is to help students make
sense out of a piece of literature by moving into,
through, and beyond a text.

Routman, Regie. Transitions: From Literature to
Literacy. 1988. 352p. [ED 300 779]

Describes a successful literature-based pro-
gram, and offers suggestions on how any elemen-
tary classroom can benefit from a transition from
skill-oriented basal texts to literature-based whole
language programs.

Scott, Diana; Piazza, Carolyn L. ‘Integrating
Reading and Writing Lessons,” Reading Hort-
o ~ons, v28 nl p57-64 Fall 1987.
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Describes a cooperative endeavor between uni-
versity and public school professionals in integrat-
ing reading ard writing lessons. Describes the
Developmental Reading and Writing Lesson
program’s prereading/prewriting, guided silent
reading and revising, skill development and edit-
ing, and independent follow-up activities.

Tway, Eileen. Writing Is Reading: 26 Ways to
Connect. 1985. 56p. [ED 253 877]

Suggests integration of the skills of writing and
reading at an early age. Discusses research con-
cerning the cognitive processes and acquisition of
reading and writing skills, and presents teaching
methods and resources to help young children
make the connection.

Wagner, Betty Jane. “ERIC/RCS Report: Inte-
grating the Language Arts,” Language Arts,
v62 nb p557-60 Sep 1985.

Reviews materials from the ERIC systern and
other sources on providing natural learning situa-
tions in which reading, writing, speaking, and lis-
tening can be developed together for real purposes
and real audiences in the self-contained elemen-
tary classroom.

Classroom Applications

Balajthy, Ernest. ‘Process Writing in the Inter-
mediate Grades: Magical Panacea or Oversold
Cliche?” Paper presented at the Conference
on Language and Literacy. 1986. 19p. {(ED
275 004]

Describes the conicepts underlying the “whole
language approrch,” and then examines some of
the problems facing intermediate-grade teachers
as they teach the writing process in their classes.
Outlines the developmental writing needs of inter-
mediate-grade students, and how writing can aid
in identity building.

“The Classroom Reading Teacher,” Reading
Teacher, v41 n4 p483-95 Jan 1988.

Describes various activities designed for use mn
the reading classroom, including (1) cooperative
learning activities, (2) reading and writing activi-
ties, (3) ways to improve comprehension, and (4)
ways to encourage independent reading.

Heller, Mary F. “Comprehending and Comg osing
through Language Experience,” Reading
Teacher, v42 n2 p130-35 Nov 1988.

Describes a Language Experience Approach
(LEA) dictation given by sixth-grade remedial
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readers, and discusses some weaknesses in using
LEA to teach remedial reading. Explains how
LEA can be modified to produce a more effective
model for reading comprehension and writing in-
struction.

Holbrook, Hilary Taylor. “ERIC/RCS Report:

Writing to Learn in the Social Studies,” Read-
ing Teacher, v41 n2 p216-19 Nov 1987.

Provides a rationale for content area writing,
and suggests ways it can be used for social studies
instruction.

Janiuk, Delores M.; Shanahan, Timothy. “Apply-

ing Adult Literacy Practices in Primary
Grade Instruction,” Reading Teacher, v41 n9
p880-86 May 1988.

Suggests that learning the reasons for and uses
of literacy is important for beginning readers. De-
scribes a series of activities, based on practices
used in adult literacy programs, that were de-
signed to make first graders aware of the reasons
for reading and writing.

McVitty, Walter, ed.; and others. “Getting It To-

gether: Organising the Readingg}yriting

Classroom,” 1986. 130p. [ED 278 04‘3q
Emphasizes the importance of developing a so-

cial classroom climate. Addresses the organization

of the reading/*~riting classroom.

Newkirk, Thomas; Atwell, Nancie, eds. Under-

standing Writing: Ways of Observing, Learn-
ing, and Teaching. 1988, 312p. [ED 288 205]

Contains 30 articles written by teachers of ele-
mentary school students designed to provide in-
sights into the way students learn to write and to
encourage teachers to examine their own theories
and perceptions of writing and writing instruc-
tion.

Norris, Janet A. “Using Communication Strate-

gies to Enhance Reading Acquisition,” Read-
ing Teacher, v41 n7 p668-73 Mar 1988.

Presents a transcript exemplifying principles
used with beginning readers who may be unable
to learn to read from traditional reading instruc-
tion. Claims strategies which allow children to
communicate through written language ernable
them to make important discoveries about reading
without knowledge of phonics or other metalin-
guistic skills.

Oberlin, Kelly J.; Shugarman, Sherrie L. “Pur-

poseful Writing Activities for Students in

L S P
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Middle School,” Journal of Reading, v31 n8
p720-25 May 1988.

Suggests that writing helps reading compre-
hension only if the writer is aware of the relation-
ship between reading and writing and if tle
writing is purposeful. Presants three purposeful
writing activities.

Wong-Kam, Jo Ann; Au, Kathryn H. “‘Improving

a 4th Grader’s Reading and Writing: Three
Principles,” Reading Teacher, v41 n8 p768-72
Apr 1988.

Presents three principles for working with poor
readers in the upper elementary grades: (1) bring
the class together as a literate comraunity, (2 in-
tegrate reading and writing instruction, and (3)
provide instruction on specific skills.
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