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Abstract. The purpose of this paper is to discuss issues
regarding the selection of a2 Q sample in studies using
Stephenson's Q technique or Q methodology. The authors use
a study of the organizational communication in the college
setting to provide one example of a completed study.
Additional examples are provided through current stuvdies of
initial interpersonal communrication and the effects of
alcohol use on interpersonal communication. The paper
provides a stimulus for discussing specific methodological
] in velopgment cf the ¢ concourse and selection of
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Selecting a Q Sample 2

Selec le A Study of Communication Types Among

in :
n and Administrators in Higher Education

U:n.C!

elect a ¢ Samp
Student Faculty,
At last year's Q Conference, Rodger and I left full of
new ideas regarding how we could better use Q technique and
Q methodology in research and teaching. At that time we had
a study of the organizational communication in the college
setting in progress, which we have continued to reshape.
Subsequently, X began using Q methodology as a teaching
technique in an undergraduate course in communication. My
original plun for this paper was to tell of the study and
findings of the organizational communication study. But
because the audience here is far more interested in the
process of using Q methodology than the answers to specific |
research questions in our various fields of study, we |
decided to expand our paper to discuss a specific |
methodological concern. |
In the various Q studies I have conducted, I find two ;
stages to be the most difficult: first, the selection of |
the Q sample or statements to be used in the Q sort; and |
second, the final interpretation of the data. Because the
quality of the entire study rests on the selection of the Q
sample, that is the issue I wish to discuss today.
Last year after the meeting, I sent Len Barchak some Q
sorts I had developed and zsked him to react to them. His
responses gave me insight regarding how to improve a Q
sample. Thus, I hope that instead of me telling you about
the way you should select a Q sample, we can share ideas as
I talk about my studies.
Information from three studies are included in this
paper. One current study is on initial interaction in
interpersonal communication. The purpose of the study is to
examine the influence c£f verbal, nonverbal, and contextual
factors when people firs% meet. A preliminary Q sor:t was
developed on the topic (see Appendix 1) and the final Q sort
is row being developed. A partial concourse (Appendix 2) is
inciuded. 1In order to save space, the concourse was reduced
to statements selected by various students as appropriate
fcr the Q sort. The statements have not been reworded in
any way, so they should provide a good basis for discussicn.
Lnother example examines the eZfects 0 alcohol use on
interpersonal communication. These two studies are in
progress and are the outarow+sh anéd work of two classes in

interpersonzl communication. These studies are designed toO
investicate ané %<each students, Tns +hird study is a
complezed project about the nature oI communication pattern
in celliloges and universz:ities. Dy looking at & completel
sort, voo can consider some oI the problems that 3rcse L
~he samcle.
Issues Recardinc Samnis (7 Sort fzaztement. Sclection
~
O
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Selecting a Q Sample 3

There are severzl basic methodological decisions
regarding the selection of the Q sample. We must answer
several questions in our attempt to design an effective Q
sort.

How will you collect statements for a Q concourse?

. There are scveral possible ways to select statements
for a concourse. In the past I have conducted in-depth
interviews myself, trained students to conduct interviews
and bring back statements, had students write essays on an
issue from which statements were selected, and used focus
groups to discuss a issue from which statements were
selected.

In the initial interaction study example, the topic was
selected for study by students in a class on interpersonal
ccmmunication. Each student was to conduct an in-depth
interview with a "significant other" and bring in
approximately 25 statements from {he interview. I have
found that with some training, students can be quite
effective in providing a concourse of statements.

/i1l you impose a pleasure-unpleasure (agree-disagree)
balance to the sample? i

I have heard discussions regarding whether statements
in a Q sort should have an agree-disagree balance. Some
researchers arque that such a balance is artificiel and
unnecessary. Some complain that statements with such a
balance necessitate rewriting certain statements in the
negative form, which may cause changed meanings or double
negatives. I find that if there is not some basic balance,
however, the respondents seem confused by the attempt to
sort on an agree-disagree continuum. I should indicate,
however, that I have always used a forced-choice continuum
for my Q sorts. To test the possibility of an unbalanced Q
sort, however, I decided to provide a Q sort on alcohol use
without regard to statement balance. I used the statements
in appendix 3, with modification or.ly of sentence structure
and gender concerns. There was no attempt to create an
agree-disagree balance.

05 the statements evoke imagery and meaning?

Lfter evzluating some of my O statzements lasgt year,
3archak explained that people can be poetic if the proper
orobing Is used. The premise of using actuzl wordéing of
“<he pecpls ocut there" Iz that from thelir stztemsnis we can
Zevelop & ccnoourse cf what i1s szid cr thought abou= <he
sarzicular csubiject.

in my first interpersornal communicztion class, <he
studznts conducted Zour Q studiee during the semestsr. The
cuzlizy =2nd Zspzih ¢f guztemants improved dramaticzlliy cver

nE gamesfter. The D22t stataments are ones thazt havse
S eyveryone {(not in the normative sense; Lacnuse
-2 nct mear the same thing o everyone, tut he
g ghculld evihE meianing on sveryong.  The Tess
.
4
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Selecting a Q Sample 4

statements seem to be ones that are interesting,
thought-provoking, and image producing.
Will you impose a theoretical structure to the Q sample?

The decision regarding the theoretical structure of a Q
sample is a difficult one for me. I admit that after
listening to Dr. Stephenson's responses at last year's
meeting, I felt confused regarding how to make this
decision. I think that theoretical structure is one of the
most significant contributions of Q Methodology because it
allows us to test and reshape theory.

From the first initial interaction concourse, I
selected statements for a Q sort (see appendix 1) based on a
desire for variety. In the next semester, another class of
students in interpersonal communication selected the same
topic of study. Half the class conducted additionzl
interviews on the topic. The class studied the lists of
statements in small groups and individuaily. The students
observed three recurring themes: nonverbal elements, verbal
elements, and contextual elements. Students indicated
statements they thought should be included in the Q sample
from which I selected potential statements (see appendix 2).

The themes in the statements on the effect of alcohol
use on communication were less obvious. Perhaps the problem
here was the similarity of content and the fact that many
statements failed to relate to the role of communication.
Based on the student recommendations and relevance to the
topic, I selected a sample (see appendix 3) which I modified
slightly (grammar and gendar corrections) and distributed tc
students as is. At this stage the question is: Is the lack
of quantity in these statements a function of the
interviewers or the topic?

In the completed study on the communication among
faculty, students, and administrators, it seemed logical %o
select statements that related specifically to each of these
groups and to a fourth segment of more generalized
statements. In addition, we tried to structure the Q sorts
to include statements about upward, downward, ané horizontal
communicaticn. The group s:tructure turned out o be a
mistake, howav because the result was that many

er,
statements appearsC less applicable =o peorle of a
particular group. Ve must then assume zhat our findings may
be Influencsd Ly the wording of certzin statemenzs.

How will vou mocdify or rewrite statements?

Citen statements will have promiss for the § sort, bus
because oI the particular werding, the languzge will cause
Sertain people zc z2zree or dlsacres on zhzt basis. 4
relevant zuesticn: Shcould the language actually reflecs
—lases s> that genizr, cgrammar, or o ~znguzge elements
influencs responsss or ghzuld the sz z2nts Ts “gantitizel"”
SC thail mcst resgondanis zan relute 12 ther? There zould be
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disadvantages in changing statements if the changes
increased the similarity and size of the first factor.

I try to convert statements so they are gender neutral
and refer to "I."” I also usually rewrite statements to
achieve a better agree-disagree balance, to correct major
grammatical errors, gender specific language, and similar
problems. The initial interaction statements (appendix 2)
are in the form received from the students. They have not
been modified so the reader can consider the influence of
such potential problems.

Will you test the Q sort and omit statements that provide
little information?

Certain statements will prove to be more effective than
others in the Q sort. Just as I do not want statements <hat
everyone will agree with, neither do I want ones that
everyone will Jisagree with. For example, in a ~tudy of
music videos I included a statement: "Some music videos
make me want to kill soft, furr things.” The statement had
intrigued me and certainly indicated a powerful effect from
music video viewing. 1In the administraticn of the Q sort,
however, virtually everyone chose that statement as their
most disagree statement, thus indicatirg the inclusion of
the statement in the Q sort had little value.

In the initial interaction Q sort (see appendix 1),
certain statements added little to the study while other
appeared significant. The most significant s:atements will
be combined in a revised Q sort with statements from the
second class of students (appendix 2).

Communication Channels of Students, Faculty, and
Admlnlstrato*s in Institutions of Higher Learning

- A completed Q sort of the communlcatlon channels in
institutions of higher learning is also included. Altnough
additional data have been collected, preliminary results are
included here. A discussion of that study follows.

Comparisons--and contrasts—--between business

organizations and institutions of higher education are cZten
made. One area of difference between business and coll ege
organ*zatlonal communication is the types anéd functions of
g*ouos in ceclleges. These groups--which also indicate role
unctions--may pLonlolg the applicazticn of a tvpical

n-e*a*cnlﬂax orcanization. Certainly in a business, 2 rajcr
Zfunction ¢I the individuzl's communication is his or her
position iIn the orcanization. Does the same nold true in
setting of institutions of higher educazion? One migh:
expect the nature of communicaticn o bs influenced Dy zne
insctitution, the iIndividuzl, the individual's roie !s-uden-,
staff, fzculzy, or administrazor}, or ~he individunl's
gender. The purpose cf this szudy was =c exzamine tyees <of
communicetors In ssttinge oF Richer zivcz-ion, =2nd Lo
suggest whether these =vpes ars m-s- ~Lxiely zcoounted Ior T
indi Z iiffere::es,‘}oles, ~. zender. )

al

0




Selecting a Q Sample 6

Background

" Communication in organizations such as colleges and
universities occurs in both the formal and informal
structures found in these institutions. According to
communication theorists, communicatiocn can follow vertical
(upward and downward) and horizontal (peer to peer) channels
in both the formal and informal structures (Goldhaber, 1986;
Roberts & O'Reilly, 1974a; Massie, 1964).

The formal structure includes the legitimate
communication (usually written) between and within offices,
departments, (horizontal channels) and from level-to-level
(vertical channels). These formal structures have certain
chains of command to follow. For example, not everyone can
(or should) pick up a telephone and call another person to
discuss a problem, especially if that person is on a higher
level. Thus, those unaware of the channels of communication
in formal structures can find themselves in troubie if the
chain of command is not followed (Taylor, Rosegrant, Meyer,
& Samples, 1986).

Downward communication is communication passed from a
higher level to a lower level in an organization or from
individuals in superior roles or positions to those in
subordinate roles or lower positions, such as professor to
student or administrator to faculty. 1In some organizations
there is so much downward communication that the system
becomes overloaded causing a break down in effective
communication. However, an ""underload"" of communication
causes people on lower levels of an organization to feel
uninformed, (Goldhaber, 1286) therefore the optimum level of
communication is sometimes difficult to establish.
McCallistar (1983) stated that "management style and
communication are inextricably linked" (p. 68) thus by
insuring that downward communication is brief and accurate
(Roberts & O'Reilly, 1974a) an adéministrator can promote a
feeling of trust and leadership in an institution.

Upward communication--that communication fiowing from
subordinates %c supericrs--is usually used to ask gueszions,
ma¥e suggesticns, or respond to downward communication
(Goldhaber, 1986). Upward commuricaticn would appsar zc bs
2s impertznt as the Gownward flow, but in many orgarizations
insuffficient and overly res:iric:ted upwaré commurnica<ion
occurs. =rlanty znd Machauer (1932) felt that communicztion
snocull De z Two~way s=rest. In their study ¢f the Sonhnson
and Jonnson Compary, Plznty and Mazcrhauer Zound thz< zlthough
TOST 2xecutives want udward communication, if they do nce
specifizca’ly rscues: iE;:: Zrom subcriinates their s Iicl:
cpwarl Ilov.  Fezd [1%¢IY Jound in znmsther s:zuédy that upward
communizeTicn Lo Iilcereld iz suboriinate <ellils <he sursricr

£27 the subiriinzte zThinks the supericr wants 135 hear,
sdinzzes 22 n2t 1roIzt scperisrs or LF =he subardinace
ch fesire Izr Lpwiri mcvement ir the crcaniaticn.
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Selecting a Q Sample 7

Horizoptal communication--communication between people
on the same hierarchical level--occurs most fregquently in
lcwer levels in an organization (Sirpson, 1959). “his
channel of communication is used to make low-level
decisions, usually effectina only one department, without
consulting an executive. Ma.sie (1260) called this type of
communication "automatic horizontal communication”. 1In a
study of communication between teachers and parents, Barron
and Colvin (1984) saw this two-way communication as
horizontal communication that solves problems without
unnecessarily involving administrators. In many instances
confusion is eliminated when such intradepartmental
decisions are made. Albaum (1964) found this to be true.
That study found that information that moved in upward
channels and then back down channels was often distorted
when the information reached the intended recipient.

The informal communication structure (usually verbal)
is perceived as peer to peer communication (horizontal) and
in many organizations called the "grapevine". Although the
majority of informal communication is horizontal, Goldhaber
(1986) found that "grapevine” communication can follow
vertical channels as well. Sutton & Porter (1968) reported
in their study of grapevine communication in large companies
that only 25-33% of the employees passed grapevine
information on to other employees. Although a small portion
of employees participate in grapevine communication,
Goldhaber found that the "grapevine" method of distributing
information is used in many organizations when formal
channels prove inappropriate. This informal channel of
communication has been found to be fast and accurate but can
encounter problems if the messages received are considered
to be untrue or are from an unknown source (Walton, 1259;
Sutton & Porter, 1968; Williams & Wiatrek, 1986).

The approach of this study was be to use Q methodology
to determine what feelings students, staff, faculty, and
administrators have toward the channels of communication
their insitution of higher learning. The purpose of the
study was to determine the perceptions each group has of the
upward and downwardé Ilow of communication {vertical
channels) and communicazion between peers (nhorizontzl
channels). The research cuestions used to guide the szudy

<.
=

fu

included:
1. Do=zs eacn group (szucdents, sza2ff, faculty, andg,
adminisirators) perceive thelr communication channels
as beinc the same cr differznt?
2. kre <ne perception of comminication channels
Zifferent cr zthe szxm2 ecceording o gender?
3. Ere communicazion cnannsls parceived differsntly 2
¢ifferent schocls?
4. Dgee zhe research--.nn This Case using T
me<hodclogy--support the existing theories about the
-~
o
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three channels {upwar
communication within an
Method

The use of Q method appears better suited than other
measurements of organizational communication, such as the
Audit Survey Questionnaire (CAS), the Communication
Satisfaction Questionrnaire (CSQ), or the Organizational
Communication Questiconnaire (OCQ) because of its ability to
test theory and potential for restructuring information
about individual perceptions (Greenbaum, 1986; Roberts &
O'Reilly, 1974b; Stephen, 1985). According to Stephenson
(1980):

Q sorts are operations of "focalizing attention" under

given conditions of instruction, in which measurement

is for a person's feeling and belief with
self-reference....The individual, in Q sorting, may of
course use judgment, reason, and comprehension, all of
which we call conscious. But the underpinning is

"affectability," and quantification is with respect to

feeling, belief, and self reference. The outcome for

any individual is operant factor structure, subject to
various laws..., a structure that is indicative of
objective properties of communicability of which the

person is quite unaware. (p. 884)

Recent appiications in communication and education
{Cragan and Shields, 198l1; Barchak, 1984; Stephen, 1985;
Barbato, 1986; Murray, 1986, Nitcavic & Aitken, 1986) have
indicated an acceptance of Q methodology in the
communication and education disciplines. Also,
"O-methodology provides a means for analyzing the
phenomenological world of the individual (or of small
numbers of individuals) without sacrificing the power of
statistical analysis" (Stephen, 1985, p. 193). For these
reasons, Q methodology provided a unique method for
discovering the £feelings thz% individuals have toward the
communication chanrels found in these institutions of higher

learning.
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In this szudy, 23 students in an undergreaduzte
communicasion clzss wrote essays about the Zeeling they had
zbout the chznnels cof communication found in the:r
tniversity. ZFrom these sssay's, 22 statementis were selected
=0 prowvide the Q sample {sse appsndixes £). A small [ sor:
was usei to increase the chances of having busy £ culzy znd
alministrators complete them., Cf the o0 ¢ sor:s
Zistrivutesd, ¢35 2 scris wer: rezturnal completed {(2Z were
completed by zzudsnts, siz T oszali, sswven by fzculzrr, ond
ten ki edmirnisTracors, .,

Thre 4¢ returnzl D szrtz vers znzlvoi:d by ouzsing ths
Juancl statizeical Zrecorzw 'Van Tubergern, 1SECI. fix tiges
"fzcicrsl were utvaczed.  Twi z2f thi: Twpesz were clcssly




Selecting a Q Sample 9

correlated toc cthers and were not considered in evaluating
results. Only four people loaded on these two types.
Results

The following factor descriptions outline the
characteristic of the four main types of communicators found
in this study of communicatior. channels in institutions of
higher education:

Type 1. The Looking Upward Type

Thls person 1s self-confident, feels influential, takes
control of situations, is not intimidated by superiors
and can communicate upward and horizorntally but not
downward. Loadings included: 18 students, 2 staff, g .
fazulty, and 1 administrator.

Type 2. The Outgoing Type

Thls person is also self-confident and in control. The
person feels that his or her opinions count. This
person can communicate in all directions: upward,
downward, and horizontally. Loazdings included: @
students, 1 staff, 3 faculty, and 1 administrator.

Type 3. The Overloaded Type

Thls perscn feels overworked because of excessive paper
flow, coes not feel in control, feels that the
University doesn't care about his or her ideas or
opinions. This person has little communication
competence because he or she does not communicate
upward or downward, and communicates very littl
horizontally. The horizontal communication is
primarily with people he or she feels have the same
view of the University. Loadings included: 4
students, 1 stzff, 4 faculty, and 1 aéministrator.

bl
Type 4. The Fantasy Type
= — - . : . .
rnis type feels.that the University is working well,
3 3 - S - 3
that his or her opinions count, that everyone
- et . - . :
understands University policy, and there is cood
communication 1n all directions (downward, upward, zndé
Y Y - - - ~ 5 . 5 % b
norlizontal communication). Because it is unlikelv that
the communication in zany orgarnizazion iz +his
At Eanes tuin We nave 221123 i* Y"-the Fapne-scyu wwvns ! My o
STIeTTIVE, We lNaVvVe Z2i.20 1% e Zantasy “yvDe. e
bl 1 -3 . v : ha+ €
Oon.y probiem Tnhls person percelives is +hat faculzoy
s B s Yy
A LT oo oTe L ET oo 5 - N
Con T COommUniCaTe Wliin 3aministraiors well. ozdincs
Al las. L mees S o M - s o S mya ] e P
n._.y8ztel: - SvwlelT, 2 S8TZIZzI, ~SCU4LTYN, &Nt &
zdministrzicrs.
~- « " - - - - - ~ - = . - et
0% T234.18 LI Lne gtuldy Znswersd the four ini-eizo
—~a - n - St «
cuestizsn zz Zzllows:
s - - " e ~ ~ s P sa - = - -
~+ 088 €& TIcup pErceive thelr commurnicaTio-s
- - o o~ -~ - - = = ~ ~ PR g - - Toes A e~ -
CLELNE LS & Delnc . EQTME ST JLIIZerzEnT. N OWEITT z2
e T vam - - - ~ - < - K - P— o - S - ca A Pi
“iL-Sguars o test <iflerences betweern uocuss it waz Sfound
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Selecting a Q Sample 10

that there was a significant difference between students.
faculty, and administrators (see +able 1).

2. Are the perceptions of communication channels
different or the same according tc gender? By using
Chi-square for independence to test for differences, it
appears there is no difference accounted for by gender (see
table 2).

3. Are communication channels perceptions different
according to institution? By using a Chi-square for
independence there appears to be a significant difference
between institutions (see table 3). A larger sample,
however, would clarify this difference.

4. Does the research--in this case using Q
methodology--support the existing theories about the three

*.annels of communication within an organization? Yes, the
theory of directional communication ir. organizations
(upward, downward, and horizontal communication) was
supported. However, apparently not all organizational
memvers use all directions as demonstrated by type one
lacking downward communication and in type three lacking
upward and downward communication.

Discussion

C'Bryan-Garland and Swinton (1982) feel that
interaction skills are needed to have successful movement of
ideas and information between students, professors, and
aédministrators. The results of this study support
O'Bryan-Garland and Swinton in that such skills were present
in the types that showed good communication at all levels.
Thus, the differences between factors and groups are worth
noting:

1. Most students loaded on type 1 suggesting that

these students find communicating with suveriors
and peers easy.

2. TFaculty were split between types 2 and 3 which may
suggsst that while some faculty feel that there is
Good communication bezween all lzvels on campus
while there is an equal rnumber that Fsel 3ust *he
oppcsizte.

. Steff did not load con any one type, perhaps Decauss
sta2iI must dezl with both superiors ané
suordinates, znd thersfore fezl +hat <heir
communicaticn channels muist change depending uccn
wiom they are communicating wizh.

Z. AT tretors lczdel highest on Lype fzsur which
oot Tethat zdminiszrz«cre 2l +hz<t thelr

: i Sinmc. TTually, zhe
tallv o ¢l zzuzch woLzh
oD
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Selecting a Q Sample 11

that difference in feelings toward communication is
dependen* upon the group association or hierarchical level
of the individual rather than ones gender.

To answer the question of differences between
institutions a more balanced group of subjects needs to be
tested. Additional studies need to be done with a more
balanced number of respondents.

This study cupports theories stating that communication
channels in formal organization follow vertical and
horizontal channels but does not indicate whether these
channels of communication are a result of a mixture of types
of communicators found in an organization or the
communication style of an organization.
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Table 1

Differences Retween Grouns

OBSERVED FREQUENCIES:
Type 1 2 3 4

Student 18 0 4 1
Stof£f 2 1 1 1
Faculty 9] 3 4 g
Aédministratorl 1 1 4

EXPECTED FREQUENCIES:

11.50 2.74 5.48 3.29

2.50 .60 1.19 .71

(3]
w
]
Q

.83 1.67 1.20

w
o
Q2
&

w
w
-
[
~!
'_J
[
Q2

NUMBER OF OESERVATIONS 42

CEI-SQUARE 33.4857
SIGRIZTICARNII LEVEL c.Coe1
CTUTINEINCY CCIT. C.EE35¢E
CERMER'S PHI FFINL T.21i%
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Differences According to Gender

OBSERVED FREQULNCIES:

Type 1 2 3 4
Male 10 3
Female 11 2 o 5

EXPECTED FREQUENCIES:

2.00 2.14 4.29 2.57

12.60 2.86 5.71 3.43
MUMBER OF OBSERVATION 42
CEI-SQUARE 2.5083
SIGNIFICAKCE LIVEL 0.£738
CCXTINGENCY COZY . 0.2374

CRLNMER'S PHI P

13
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Appendix 1: Statements Used in First Initial Interaction Q

9.

18.
11.

12.

13.

14.

o
wn

16.

[

-
W o

Sort
It is easier to meet people at parties or in groups.
It is easier to communicate with women.
If I'm meeting someone, I'll just know whether I 1like
them or not. It just clicks.
When it's sunny it makes it easier for me to
communicate.
It's easiest to trust someone in a blue room, because it
reminds me of heaven.
I have a harder time talking to the opposite sex than my
own.
It's harder for me to speak with someone wearing a five
hundred dollar suit than one wearing a hundred and fifty
dollar one.
I communicate better outdoors, because the:re is more to
talk about.
It is a challenge to meet new people and remain
composed.
First impressions are not important to me.
People who wear bright colors appear to be calm and
sensitive.
When I first meet someone, I look for a smile and how
willing they are to meet me.
I am observant of others and notice how they appear to
be feeling--if they are sick, tired, happy, etc.
A friendly surrounding would have the curtains open,
lots of light, plants, and bright colors.
People shouldn't be judged by the initial impressions
they give.
I sometimes avoid eye contact when talking to someone I
don't know very wszll.
I will talk tc someone while standing in line at &
football game.
Initiel contact leaves a lasting impression on me.
People who put up obvious fake fronts during initial

contact usually are the type cf people vho end up -o be
not worth knowing.
like pecple who talk in my face and invade my

T Think I Icok at when I mest someone—-afzer
aprearance~--.c their Zzce.
pecially impreesed when pedple ramember =y nams
cr lonoer ziter nhaving met me only once.
mest comicriatlis zalxing with scmecne in
€T ' house cCr
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24. It's sad to admit, but I think looks are important
because, often times, that's all you've got to go by
when you meet someone.

25. sShoes can tell me a great deal about a person's
character.

26. An individual who cannot look me directly in the eyes
has a personality or emotional problem. I do not have
time to waste on trying to take care of their problems
and therefore I would not go out of my way to get
better acquainted with them.

27. A relaxed body movement and a nice easy smile--not good
or bad looks--make a person approachable.

28. I observe the type of clothes people wear to determine
whether they perceive themselves to be in control.

29. A home that is messy points to an irresponsible person.

30. People who avoid a handshake are socially rude.

31. I don't like it if they first touch me--like on the
arm--when we just meet.

32. I like it when they say my name, use it in
conversation.

33. Eye contact, gestures, and stance are secondary things
I notice.

34. People shouldn't be judged by the initial impression
that they give.

35. I only notice the extremes of a person's appearance,
such as bad odor or too much make-up.

36. My opinion of a person is low if they use profanity.

37. The first thing I notice about a man is they way he
shakes hands.

38. I can usually decide whether I like a person in the
first ten minutes.

39. I am quicker to judge men upon first impressions
because I know them better and sense their feelings,
motives, and intentions.

40. I feel that first impressions are lasting ones because
you may never have a second chance.

4l1. A person's speech and grammar don't affect my first
impression.

42. People who care about their appearance znd taking care
cf themselves are more dependable =han ochers.

43. VWhen I Zirst meet a perscn, if he or she lichts up a
cigarette, it causes me %5 dislike zhe parson
immedizzely.

4. I hate weak handshikes tacause zheyv mearn “he person
really doesn't want tc meer you.

<. ihern I taelXk to somEong, I Ac noz liks ohysical Darrisre
petween us--z {ask, for suample--io means ¥ou are
Intimidazed or don't l:ke each ozher.

<€+, T0O many things on the wall are digtraczing =2 &
Zonverszazion,

o
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. person who has a lot of hair on or around his or her
face looks like they have something to hide or coverup.
If a person greets me initially with open arms, I feel
very threatened.

A "friendly" room consists of a television, soft couch,
fireplace, carpet, a lot of space, and a high ceiling.
I am in control of someone if he or she cannot keep eye
contact with me.

People who use a lot of gestures in communication are
more imaginative or creative.

Pleasant subtle odors (incense, food) promote a
friendly atmosphere.

The lines in one's face are a good indication of
character.
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Appendix 2: New Statements for lossible Use in Revised
Initial Interaction Q Sort

1. I am more interested in someone's speech patterns and
their attitudes, not their looks.

2. The way a person dresses does not always reflect theis
personality.

3. Mannerisms are an important factor in gauging someone's
personality.

4. Facial expressions reveal as much as words.

5. If someone is unpleasant to me when I first meet them, I
find it hard to like them for awhile.

6. I think a person's persorality depends on how they greet
you. First impressions come from handshakes, whether |
it's firm or a wet dishrag, eye contact and whether or |
not the person is smiling.

7. Strong first impressions on parents are often made by |
how cther parents treat or discipline their children. ‘
First impression can be made without even meeting the
other parents.

8. Wearing work clothes instead of a dress suit makes a
more favorable first impression on the working class
person. If you are a salesperson they probably won't
buy from you if you're dressed up. They feel you are
acting superior to them.

9. You can tell Ly someone's outward appearance whether or
not they can be trusted.

19. Physical disabilities can affect first impressions. if

a2 person appears handicapped you are more likely to
feel sympathy for them even before you actually meet
them.
11. If a person will look you in the eye when talking to
you I am more likely to have a favorable first
impression of them. If they don't look at you, I feel
that they' con't think you are important.
12. Womer's first impressions have more of an impact than
's
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19. I think women form stronger first impressions and tend
to stick with them more than men.

2¢0. I try to be middle of the line and appeal to everyone.

2. Looks have more importance on first impressions when
meeting pecople of the opposite seX, rather than people
of the same sex.

22. A person who is attractive but sloppily dressed makes a
better first impression than an ugly person who is
dressed nice.

23. An expressionless face has no bearing omn a first
impression.

24. If someone uses swear words it makes a bad first
impression.

25. Guys with long hair make a bad first impression. Girls
with greasy hair make a bad first impression.

26. First impressions are never forgotten.

27. Even thouvzh a person may give a good first impression I
don't alwavs like them.

28. First impressions are lastir.g ones.

22. People are often fake when they know they will be
making their first impression on someone.

30. I am more critical of people of the same sex than those
of opposite sex when I first meet them.

3l. I try to avoid formulating first impressions.

32. On first impression we try to make people fit your
personality, so we can become accepted.

23. On first encounter we do things because we want to be
liked.

34. Favorite seeing is the church, since we are all more
relax and in a more honest mood.

25. Always try to maintain secrets because not sure how
Ferson will perceive ones openness.

36. My criteria for judging first impressions has changed
over the years.

37. 1've only been wrong a few times with my Zirs:
impression cf a person.

28. Ry looking into somecne

]
s eyes,

h -1

- R e - " . -
2 lot about *that person when we first meex.
~ & 1 T = - » - . 3 K 3 : ~
28, Usually I have Lo wait 10 exzamine 4ftheir mannerisms and
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I'm not sure I trust those who at first begin talking a
bout themselves rather than leaving the door open to
discussion.

I believe I'm in control of my nonverbal cues and can
reveal the impression I want when first meeting
someone.

I usually read a person totally from their nonverbal
actions rather than our initial conversaticn.

I usually judge a person on their first
sentence-~-hardly ever on an entire conversation when we
first meet.
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@ Sort of the Effects of Alcohol Use on
Interpersonal Communication
When people drink heavily, they become hostile and
belligerent.
L person who has been drinking heavily becomes sadistic
and antagonistic.
Children or spouses of people who drink heavily become
very self-conscious.
Alcohol reduces inhibitions in communication.
+lcohol creates a false sense of courage.
brinking alcohol causes a person to say thing they don't
mean.
Consumption of alcohol strains the relationship between
a husband and a wife (boyfriend-girlfriend).
Heavy drinkers verbally abuse their family and loved
ones.
When you meet a person who has been drinking,
not meeting the real person.
I don't like to drink that much, but I feel liie I
stand out too much if there's not a glass in my hand.
When someonre is drunk, I don't even try to talk to
them.
I would gc to a big party even though no alcohol would
be served.
I become less self-conscious after drinking.
When I drink, I feel more open and comfortable talking
to strangers.
Bars {parties) are good places to get rowdy, meet with
friends, and blow off school.
Alcohol can help communication, but too much can be
disasterous on communication.
In a restaurant, alcohol helps create a mood for
serious conversation.
On firs+ impressicu,
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In most experiences with people who are drinking, I
find that they tend to become more relaxed and interact
with those around them more.

If one of my good friends drinks excessively and acts
really stupid every once in a while, my opinion of hem
doesn't change.

When I érink I tend to become an extrovert.

Guys drink socially recause it's something that's been
passed along time--a guy goes out to have a drink with
the boys.

I feel that alcohol isn't such a great idea when
conducting business negotiations--one should be
level-headed when doing so.

I feel that the media has a major effect on people's
drinking habits. I've seen people try to do some
stupid things they've seen on t.v.

I used to cling to my drink at parties because I was
insecure, but now I can drirk or not drink at parties.
I don't feel like it necessary.

It's hard to tell a person that they are too drunk to
drive.

When at a bar, a drirnk is sometimes the only thing ia
common with other people.

My parents always drink when they go out.

People seem to find imaginary friends when drunk and
talk to them.

Drinking is a communication medium.

When I drink I tend to be less tactful.

It is sometimes awkward to talk to someone who has had
a few drinks when I am sober.

I sometimes wonder what it would be like to get d&runk.
I wonder how I would communicate in that situation.
Women are less affected by peer pressure (to drink).
It 1s okay to serve alcohol to minors who have
graduated from high school but not to high schoolers
because of their maturity.

I feel people have mcre respect for peorle who don':
érink tnan {or those who &0 drink.

How I perceive someonz is changed by noticing the type
of &rink they ars drinking.

Crinking helps relationships over troubled zimes.

I am more warm~hezrted whern drinkinc.

- am more likely o lic 1f I have boen driniinc.
Pe2ople who €2 not drink 2t bars or parties are viawed
as conservative and not as social.

AT nigch sthool and collsge zzriies pecoplz who et Srunis
sre zatier azcepisl than these whe do :st dringk.

I 22comE 1288 atisntive T cihers <he 1Cro I frinn
Drinking becores i Iontoet i1t ogom: pecsle. Mmoo -~
Grink the mosul” T
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Appendix 4: Statements Used in College Q Sort

I am a student.

I am a faculty member.

I am an administrator.

If there is a problem or question I can go directly to
the source.

I feel my opinions are ignored.

I feel that my opinions count at this university.

If I wanted to, I would feel free to call the president
of the university.

The Board of Curators/Trustees are
going on here.

I find it difficult to communicate
Students seldom talk much to other
campus.

There is little communication between administrators
and other administrators.

University staff are an important part of campus
policy-making.
The best source
people like me.
If I don't know
I'd be lucky to find out.

The handbook is the best source of information about
uriversity policies.

Parents of students have easy access to administrators
on this campus.

The best place to find information abouvt degree
reguirements is from student advisors.

I can communicate comfortably with administrators at
this school.

in touch with what's

with administrators.
students on this

of information on this campus is other

about z university policy or procedure

Students and faculty rarely communicate outside cf
class.
Administrators are in touch with what is happering in
the classroom.
I firnd communicating with students to be difficul=:.
For the most part there is li<tle communication on
campus
I Zeesl that I czan easily influence cthers on campus.
Tne bureaucracy a2t this scheol maxes -ttt fiffizulz so
communiczte with suser:iors.
The best place to find iInfcrmaticon Lbout cliss poliicy
is from faculiy.
I Zzgl rezily is scurces c¢f infcrmzticn =nd
Tzzlisicr-mz¥ing 25,
2I0T menllioerant vhrt o1z Wippsaninz, ToLoll
1L L EZIOTLIETYV.
Thers ceem Tz oo Do i otllzaon e oanmis o wmeee
2iZsL n2lministraucrs ornohizooz Sive zi o cpan door
nTliTtt oand Lre oszst oo Lnllio iz,
There 1z ood sommunicziicon beoftwoern zll osrolirs con
~-rpasg
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I feel I zm able to talk to superiors when ever I want
To.

The best way to communicate with the school President
or Chancellor is by writing a letter.

I find that most students fully understand university
policy.

Everyone here is concerned about their own problems,
they aren't interested in other areas of the
university.

Students rarely have an opportunity to talk to
administrator.*-

I perceive the communication between faculty and
students as beirn, distant.

I feel it is difficult for faculty to communicate with
administrators.

The only people faculty talk to are other faculty.

The campus paper flow is overwhelming.
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