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Educational Programs That Work was written largely by the staffs of the projects described, without
whose cooperation the program outlines could not have been produced.

Copies can be purchased for $9.95 plus $2.00 shipping from Sopris West Incorporated, 1120 Delaware
Avenue, Longmont, Colorado 80501. An order form for additional copies of EPTW is included at the
back of this volume. Payment or purchase order must accompany order. Non-exempt Colorado
residents should add sales tax.

Sopris West would like to thank the NDN Display for their permission to use the slogan “Linking the
Nation with Excellence.”

Permission is granted to reproduce this documei* for internal use. This publication may not be
reproduced in any form for resale purposes.

No federal funds supported the printing of this catalog. It was produced by Sopris West Inc. at its own
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FOREWORD

Education is an urgent priority nationwide. Important studies, surveys and explorations from the
Carnegie Forum, The Holmes Group, the National Education Association, the American Federation of
Teachers as well as from many state and federal organizations are contributing to the dialogue about
future directions in education and to the formation of policy.

The time has come when our continued survival will be positively correlated to our educational
development. The immediacy of our positive response to the national issue of quality education is
crucial. One method of addressing that concern is by providing schools with local choice in identifying
programs to meet a particular need. An appropriate source of programs is through the National
Diffusion Network (NDN), a systematic delivery system administered by the U.S. Department of
Education’s Office of Educational Research and Improvement.

In order to provide educators and interested others with information which can assist schools in
upgrading the quality of education, the National Dissemination Study Group, a professional
organization of educational disseminators, is making available copies of the fourteenth edition of
Educational Programs That Work. This catalog provides an overview of all active educational programs
approved for national dissemination by Department of Education review panels.

The programs which have been approved by the Department of Education and are included in the
NDN, have been developed with a variety of resources, and have demonstrated educational
significance, transportability and cost-effectiveness. By sharing successful products and practices
among states and across the country, local educators increase their awareness of options available to
meet locally identified priorities. The programs included in the catalog have the capacity to provide
inservice training and ter ynical assistance to schools which adopt these programs.

The National Dissemination Study Greup applauds the U.S. Department of Education in its efforts to
share ‘he excellent “harvest” of previous federal investment in the form of exemplary educational
programs.

:D_(M LMM%’

Diane Lassman
President, Board of Directors
National Dissemination Study Group
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INTRODUCTION

The Mational Dissemination Study Group ard Sopris West are pleased to present the fourteenth edition
of Educational Programs That Work, the annual National Diffusion Network catalog of exemplary
educational programs. Current descriptions of most programs described in previous editions are
included together with new prcgrams approved for national dissemination since publication of the
thirteenth edition in 1987.

Theterm “exemplary program” is conferred only after a project hasbeenapproved by the Department
of Education’s (either the Joint Dissemination Review Panel [JDRP]* or the Program Effective Panel
[PEP]). Approval by the Panel means that Panel members have examined objective evidence of
effectivness submitted by the developer of the program and are convinced that the program has met its
stated objectives at the original development or demonstration site. In addition, the program
developer has proved that the program wiil meet the educational needs of others in similar locations.
Positive endorsement of a project’s claims of effectiveness by a majority of the attending Panel
members constitutes approval, and a date of validation is assigned. The PEP/JDRP number and approval
date for each project can be found at the bottom of each project profile. Projects that continue
development and submit additional eviden ce of effectiveness to the Panel carry two validation dates.
In addition, some projects over four years old which have undergone the recertification process are
identified at the bottom of the page with a recertification date. Space does not permit the inclusion of a
project’s evidence of effectiveness in this publication. Should the reader be interested, however,
evaluation information is available from the individual projects. Projectswhich have been addedsince
the thirteenth edition are listed in the Questions and Answers Section, pages vii-viii. All projects that
are approved after publication of this edition of Educational Programs That Work will be described in
the next edition.

The National Diffusion Network is dedicated to helping focal schoa! districis, intermediate service
agencies, state departments of education, and postsecondary institutions in their continuing efforts to
improve educational opportunities and achievement for all. To promote the transfer of successful
programs from the development sites, the Department of Education, through the National Diffusion
Network, supports the National Diffusion Network (NDN). The NDt! is a nationwide system established
to help those involved in education acquire the materials and assistance they need to incorporate
proven exemplary practices into their own programs.

The NDN operates through two kinds of projects—Developer Demonstrators and Facilitators.
Developer Demonstrators are exemplary projects that provide training, materials and technical
assistance to those who adopt their programs. A project profile for each operating Developer
Demonstrator is presented in this catalog. NDN Facilitators (one or more in every state) are the
principal links between Developer Demonstrators and those seeking new programs. Facilitators help
to identify suitable NDN programs and assist with training and installation. A list of NDN Facilitators
follows this introduction. Facilitators should be contacted for additional information on any program
described in this catalog.

The National Diffusion Network was established upon the belief that there are few problems
encountered by schools that have not been solved successfully in some other location. The primary
function of the NDN isto disseminate information about JDRP approved programs so that educational
agencies with special needs may choose from an array of programs that particular program which
meets the agencies’ needs, philosophy and resources. By offering a wide variety of programs, the
Network provides many options through which LEAs may solve th2ir own unique problems without
“reinvesting the wheel.”




Since its inception in 1974, the NDN has grown from 76 to over 400 programs that were developed in
large part by classroom teachers. NDN programs have helped learners with many different needs—
disabled preschoolers, disadvantaged inner-city children in primary grades, high-achieving high
school students, and out-of-school adults, to name a few. There are NDN programs for many content
areas, ranging from the basic skills of reading, mathematics, and oral and written communication to
vocational and career education, consumer education, and physical education. Other NDN programs
provide training for teachers in instructional methods and classroom management techniques. Still
others help school administrators with a variety of management problems. In recent years, the NDN has
responided to critical emerging national needs by identifying and making available exemplary practices
in those areas. Adopters of NDN programs range from small single classrooms in remote rural areas to
large metropolitan districts. The impact of the 'NDN on American educetion has been enormous. The
most recent statistics available indicate tha. in the 1985-86 year alone, over 15,000 public and private
schools in all 50 states, the District of Coluinbia, Puerto Rico and the Virgin Islands adopted NDN
programs. As a result over 50,000 teachers and 6,000 administrators received inservice training and 1.8
million students benefited.

*The JDRPrecently underwent reorganization and a name change. The new name of the review panel
is the Program Effectiveness Panel (PEP). The titles JDRP and PEP are used throughout this document. if
JDRP is used, it means that the project was approved for dissemination prior to 1987. PEP approval
means approval during or after 1987.

For further information about the Program Effectiveness Panel, contact Dr. James Aven, National
Liffusion Network, 555 New Jersey Ave., Washington, D.C. 20208. (202) 357-6140.

&¢}
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Educational Programs That Work
QUESTIONS AND ANSWERS

The series of questions and answers that follow will helpyouto become more familiar with this edition
of Educational Programs That Work. A few minutes spent reviewing these questions and answers will
enable you to appreciate its full potential.

Q. What is the purpose of Fducational Programs That Work?

A. Educational Programs That Work is an overview of all educational programs approved for national
dissemination by the Department of Education (PEP/JDRP). It provides basic information on
exemplary products and practices to those who wish to improve their educational programs and
services. The catalog introduces the National Diffusion Network (NDN), its Facilitators and
Developer Demonstrators, and their services to schools, institutions and other agencies that may
wish to adopt these programs.

What is in Educational Programs That Work?

Educational Programs That Work describes programs approved by the PEP/JDRP since itsinception
in 1974. Programs fall into three categories: active projects, projects with limited activity and
projects with services no longer available. Active projects constitute by far the largest group. A
one-page project profile for each active project is included in this edition. A half-page profile is
devoted to “Limited Activity” projects, while ‘‘Projects No Longer Offe ‘ng Services” can be
referenced in list form in Section O of the catalog. Some projects are currently receiving
dissemination funds from the NDN to assist them in providing services to schools and colleges
across the nation. These projects are identified by an asterisk in the section-divider listings.

>0

How is Edu -ational Programs That Work organized?
The projects are divided into 16 sections and then arranged alphabetically by project title. Each
section groups projects with a common focus. The sections are as follows:
Section A: Adult Education
Section B: Administration/Organizational Arrangements
Section C: Alternacive Schools/Programs/Bilingual/Migrant
Section D: Basic Skills—Language Arts/Writing
Section E: Basic Skills—Mathematics
Section F: Basic Skills—Multidisciplinary
Section G: Basic Skills—Reading
Section H: Career/Vocational Education
Section I: Early Childhood/Parent Involvement
Section J: Gifted and Talented/Technology/Special Interests
Section K: Health/Physical Education
Section L: Preservice/Inservice Training
Section M: Science/Social Science
Section N: Special Education/Learning Disabilities
Section O: Projects which no longer offer services

>0

Q. How can I locate a description ‘or a given program if | know only the name of the program?
A. The alphabetical index (Section P, Index iii) lists all PEP/{DRP approved programs by title.

‘ vi 9




How can I locate programs for a given content or problem area?

To help you locate programs for a given area, selected ERIC (Educational Resources information
Center) descriptors have been assigned to all active projects described in the catalog. These
descriptors act as headings fo: the alphabetical ERIC descriptor index (Section Q, Index i).

How can | find a descripiion for a given program if | know only the state in which it is located?

The index of exemplary projects by state (Section Q, Index 1) lists all PEP/JDRP approved programs
by the state in which they are located.

How can | make a quick preliminary review of the programs in each section?

A capsule phrase that summarizes the exemplary program follows each title in the sectional tables
of contents. See page A-1, for example: the first entry, Adult PerformanceLevel (APL) isdescribed
as “A competency-based system of education that combines the diagnosis, prescription, teaching,
evaluation, and credentialing of life-coping skills.”

If L have a previous edition of Educational Programs That Work, how can | find what new projects
have been added?

Projectsapproved by the JDRP since the publication of Edition 13 are listed on the following page.

If | wantadditional information, such as details on costs of installing an NDN program in my school,
how do 1 obtain it?

All entries include the name of a contact person who can answer questic.is about the program. A
mailing address and a telephone number are included in the contact statement. NDN Facilitators
can also give detailed information.

How can | get more information about the NDN?

Contact your state or regional NDN Facilitator to learn more about the NDN and its programs. A
description of the Facilitator’s role and a list of Facilitators follows. You mayalso contact the federal
office that administers the National Diffusion Network:

National Diffusion Network
Recognition Division

U.S. Department of Education
OERI/PIP/Recognition Division
555 New Jersey Avenue, N.W.
Washington, D.C. 20208

(202) 357-6134

| 9
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Projects Approved by the JDRP
Since the Publication of Edition 13

Decision-Making Math.
A program for improving students’ capabilities in identifying, analyzing, and salving problems.

" pact il
A model program for disseminating teacher-developed, classroom-based programs for the im-
provement of instruction.

Prisms: Physics Resources and Instructional Sirategies for Motivating Students.
A physics program that relates physics to the lives of high school students and stimulates students to
develop reasoning/science problem-solving skills.

Reading Recovery.
A one-to-ore intervention program for the least able readers in first grade classrooms.

WIZE: Wildlife Inquiry Through Zoo Education.
A life science program which improves understanding of concepts related to popuiation ecology,
wildlife conservation and species survival for students in grades 7-9.




NATIONAL DIFFUSION NETWORK (NDN) FACILITATORS

To help public and private schools and districts identify suitable Nationa! Diffusion Network
programs, the National Diffusion Network, federal sponsor of the NDN, supports Facilitator projects in
every state, the District of Columbia, the Virgin Islands, and Puerto Rico.

Facilitators work with schools and institutions to define their problems, determine which NDN
piograms hold promise ior solving those problems, and help with formal adoption of NDN programs.
Facilitators car supply additional information on all of the programs described in this catalog,and they
can arrange for demonstrations. When a school or institution decides to adopt an NDN program,
Facilitators can make arrangements for training. Many Facilitators also provide follow-up and perform
or oversee monitoring and evaluation at adopter sites.

NDN Facilitators are based in local school districts, interrediate service agencies, state =ducation
agencies and private nonprofit organizations. The funds that Facilitators can draw on vary frcm state to
state, and their funding policies vary as well. In some states, schools and districts that adopt NDN
programs can b~ reimbursed by the Facilitator for such start-up costs as instructional materials and
teacher training. In other states, the costs of travel to awareness conferences or demonstrationsites can
be covered by the Facilitator. Readers are encouraged to telephone or visit their NDN Facilitators to
learn what services are available.

ALABAMA

Maureen Cassidy

Alabama Facilitator Project
Alabama Department of Education
Room 866, State Office Building
Montgomery, Alabama 36130

(205) 261-5065

ALASKA

Ms. Sandra Rerry

Alaska State Facilitator Project
Alaska Department of Education
Pouch F, State Office Building
Juneau, Alaska 99811

(907, 465-2841

ARIZONA

L. Leon Webb

Arizona State Tacilitator
Educational Diffusion Systems, Inc.
161 East First Street

Mesa, Arizona 85201

(602) 969-4880

ARKANSAS

B. }. Confer

Arkansas State Facilitator

Arkansas Department of Education
Arch Ford Edt cation Building
State Capi.ol Mall

Little Rock, Arkansas 72201

(501) 371-5038

CALIFORNIA

Jane E. Zinner, Director

Joyce Lo zzeri, Facilitator
California State Facilitator Project
1575 Old Bayshore Highway
Burlingame, California 94010
(415) 692-2956

in State 1-800-672-3494

COLORADO

Mr. Charles D. Beck, Jr.
Colorado 5tate Facilitator Project
Northern Colorado Educational
Board of Cooperative Services
830 South Lincoln

Longmont, Colorado 80501

(303) 772-4420 or 442-2197

CONNECTICUT

Sally Harris

Connecticut Facilitator Project Area
Cooperative Educational Service
205 Skiff Street

Hamden, Connecticut 06517

(203) 248-9119

DELAWARE

Ms. Carole D. White

State Facilitator Project

Delaware Department of Public Instruction
John G. Townsend Building, P.O. Box 1402
Dover, Delaware 19903

(302) 736-4583

DISTRICT OF COLUMBIA
Susan C. Williams

District Facilitator Project
Eaton School

34th and Lowell Streets, N.W.
Washington, D.C. 20008

(202) 282-0056

FLORIDA

Ms. Sue Carpenter

State Facilitator Project

Florida Department of Education
Knott Building

Tallahassee, Florida 32301

(904) 487-1078 or 487-3496

i2




GEORGIA

Ms. Francis Hensley

Georgia State Facilitator Project
607 Aderhold Hall

University of Georgia

Athens, Georgia 30602

(404) 542-3332 or 542-3810

HAWAII

Dr. T’ *~ Takenaka

Haw. .ducational Dissemination Diffusion System
(HEDDS)

Office of instructional Services

595 Pepeekeo Street, Building H

Honolulu, Hawaii 96825

(808) 396-635

iDAHO

Ted L. Lindley

State Facilitator, National Diffusion Network
Idaho State Department of Education

Len B. Jordan Office Building

650 West State Street

Boise, idaho 83720

(208) 334-2186

ILLINOIS

Shirley M. Menendez
Project Director

Statewide Facilitator Project
1105 East Fifth Street
Metropolis, lllinois 62960
(618) 524-2664

iINDIANA

C. Lynwood Erb, Director

Nancy Moss, Admin. Asst.

indiana Facilitator Center
Logansport Community School Corp.
2829 George Street

Logansport, Indiana 46947

(219} 722-1754

IOWA

Lyn Riggs

State Facilitator

lowa Department of Education
Grimes State Office Building
Des Moines, fowa 50319

(515) 281-3111

hANSAS

James H. Connett

Kansas State Facilitator Project Director,
KEDDS/LINK

3030 Osage Street

Wichita, Kansas 67217

(316) 833-3960

KENTUCKY

John C. Padgett

Project Director

Department of Education

Capitol Plaza Tower Office Building
19th Floor

Frankfort, Kentucky 40601

(502) 564-4394

LOUISIANA

Charles Jarreau

State Facilitato: Project

State Department of Education
ECIA Chapter 2 Bureau

P. O. Box 44064

Baton Rouge, Louisiana 70804
(504) 342-3375

MAINE

Mes. Robert Shafto or Ms. Elaine Roberts
Maine Facilitator Project

Maine Center for Educational Services
P. O. Box 620, 223 Main Street

A " ‘rn, Maine 04210

(207) 783-0833

MARYLAND

Raymond H. Hartjen
Educational Alternatives, Inc.
Mail to: P. C. Box 265

Port Tobacco, Maryland 20677
Ship to: 115 La Grange Avenue
La Plata, Maryland 20646

(30+) 934-2992

MASSACHUSETTS

Denise Blumenthal or Nancy Love
Massachusetts Facilitator Project
THE NETWORK

290 South Main Street

Andover, Massachusetts 01810
(617) 470-1080

MICHIGAN

Patricia Slocum

Michigan State Facilitator

+ ichigan Department of Education
Box 30008

Lansing, Michigan 48909

(517) 373-1806

MINNESOTA

Diane Lassman

150 Pillsbury Avenue

Pattee Hall

University of Minnesota
Minneapolis, Minnesota 55455
(612) 624-0584




MISSISSIPPI

Bobby Stacy

Mississippi Facilitator Project
Mississippi Department of Education
P. O.Box 771

Jackson, Mississipp1 39205

{601) 359-3498

MISSOURI

Jolene Schulz

Missouri State Facilitator
Columbia Public School System
310 North Providence Road
Columbia, Missouri 65201

(314) 449-8622

MONT .0'A

Ron Lukenbill

Montana Facilitator Project
Office of Public Instruction
State Capitol

Helena, Montana 59601
(406) 444-2080

NEBRASKA

Mary Lou Palmer

State Facilitator Project Director
Nebraska Department of Education
301 Centennial Mall

P. O. Box 94987

Lincoln, Nebraska 68509

(402) 471-3440

NEVADA

Victor M. Hyden

State Facilitator

Nevada Department of Education
400 W. King Street

Capitol Complex

Carson City, Nevada 89710

{(702) 885-3136

NEW HAMPSHIRE

Jared Shady

New Hampshire Facilitator Centert
RFD 5 Rox 3cA

Lorace Plaza

Concord, New Hampshire 03301
(603) 224-9461

NEW JERSEY

Katherine “Kitty” Wallin

Educational information and Resource Center
700 Hollydell Court

Sewell, New Jersey 08080

(609) 582-7000

Xii

NEW MEXICO

Amy Atkins or Susan Carter

DEEP Project

Onate Hall, Room 223

University of New Mexico
Albuquerque, New Mexico 87131
{(505) 277-5204

NEW YOP¥

Samuel C- Ir.

State Facilitator

New York Education Department
Room 860

Albany, New York 2234

(518) 474-1280

NORTH CAROLIMA

V. Alean Miller

State Facilitator

North Carolina Facilitator Project

North Carolina Department of Public Instruction
116 West Edenton Street

Raleigh, North Carolina 27603-1712

(919) 733-7037

NORTH DAKCTA

Charles DeRemer

State Facilitutor

Department of Public Instruction
State Capitol

Bismarck, North Dakota 58505
(701) 224-2514

OHIO

C. William Phillips

Ohio Facilitation Center

The Ohio Department of Education
Division of Inservice Education

65 South Front Street,

Room 1013

Columbus, Ohio 43215

(614) 466-2979

OKLAHOMA

Ken Smith

Statewide Facilitator
Edmond Public Schools
215 North Boulevard
Edmond, Oklahoma 73034
(405) 341-3457

OREGON

Dr. Ralph Nelsen

Columbia Education Center
11325 S.E. Lexington
Portland, Oregon 97266
{503) 760-2346




PENNSYLVANIA

Richard Brickley

Facilitator Project

R.LS.E.

725 Caley Road

King of Prussia, Pennsylvania 19406
{215) 265-6056

PUERTO RICO

Mrs. Elba Encarnacién

Puerto Rico State Facilitator
Evaluation Division

Department of Education, 5th Floor
P.O. Box 759

Hato Rey, Puerto Rico 00919

(809) 754-1045

RHODE ISLAND

Faith Fogle

Rhode Island State Facilitator Center
Rhode Island Department of Education
22 Hayes Street

Providence, Rhode Island 02908

(401) 277-2617

SOUTH CAROLINA

Leon F. Temples

State Facilitator

South Carolina Department of Education
1429 Senate Street

Columbia, South Carofina 29201

(803) 734-8116

SOUTH DAKOTA

Maxine Schochenmaier, Ms. Donlynn C. Rice
State Facilitator

Division of Elementary and Secondary Education
Richard F. Kneip Building

Pierre, South Dakota 57501

(605) 773-4670

TENNESSEE

Charles M. Achilies or Reginald High
Project Directors

College of Education/Capitol BERS
2046 Terrace Avenue

University of Tennessee

Knoxville, Tennessee 37996

{615) 974-4165 or 2272

TEXAS

Bonnie Garrington

Texas State Facilitator
Texas Education Agency
William B. Travis Building
1701 N. Congress Avenue
Austin, Texas 78701

{512) 463-9734

UTAH

Dr. Lyle Wright

Utah State Facilitator Project
Utah State Office of Education
250 East 500 South

Salt Lake City, Utah 84111
{(801) 533-5061

Xiii

VERMONT

Howard Verman

Trinity College

Colchester Avenue
Burlington, Vermont 05401
(802) 658-0337

VIRGINIA

Judy McKnight

The Education Network of VA
3421 Surrey Lane

Falls Church, Virginia 22042
(703) 698-0487

VIRGIN ISLANDS

Dr. Lois Habteyes

Virgin Islands State Facilitator

Virgin Islands Department of Education
P. O. Box 5640

St. Thomas, Virgin Islands 00801

{809) 774-0100, Ext. 211

WASHINGTON

Keith Wright or Bill Guise
Washington State Facilitator
Highline School District #401
15675 Ambaum Boulevard, S.W.
Seattle, Washington 98166

(206) 433-2453

WEST VIRGINIA

Ms. Corneliz Calvert Toon
West Virginia State Facilitator
Building #6, Room B-252

State Department of Education
Charleston, West Virginia 25305
(304) 348-3579

WISCONSIN

William Ashmore

State Facilitator

Department of Public Instruction
125 South Webster

P. O. Box 7841

Madison, Wisconsin 53707

(608) 267-9179

WYOMING

Jack Prince

State Facilitator

Wyoming Inrovative Network System
State Department of Education
Hathaway Building

Cheyenne, Wyoming 82002

(307) 777-62225

Private School Facilitator

Mr. Frank X. Delany

Council for American Private Education
1625 Eye Street, N.W.

Suite 822

Washington, DC 20006

(202) 659-0016
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SECTION A: Adult Education

Adult Performance Level Project (APL) A-1
*BES Adult Literacy Project A-2
*Ccmprehensive Adult Assessment System  ASAS) A-3

*F.1.5.T. Functional Inservice Training A-4
*Jefferson County Adult Reading Program (JCARP) A-5
New York State External High School Diploma Program (EDP) A-6

*Projects currently funded by the NDN
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SUMMARY OF PROJECT SERVICES

AWARENESS TRAINING
Dissem Certified Training
Funds Awareness On Site Visit. Awareness Staft Trainers Time
Available Costs Available Material Available Costs Availaole Required
r
Home | Adopt | Free Home [Adopt

PROJECT Page# { NDN |Other| Hon | Trav { PD. Site Site {Paper|Video| F/S |Other| Site | Site | Hon | Trav | P.D. (State) (days)
APL A-1 v v v v v v v v v v MO, ML, TX 1-2
BES A-2 v v v v v v v v v v v v None 2
CASAS A-3 v v v v v v v v v v v v CA.MD 3+
FIST A-4 v v v v v v v None 2
JCARP A-5 v v v v v v v v None 3+
EDP A-6 v v v v v v v VA, CT, NY 3+

*Only projects providing data are included
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ADULT PERFORMANCE LEVEL PROGRAM (APL). A competency-based system of
education that combines the diagnosis, prescription, teaching, evaluation, and
credentialing of life-coping skills.

Audience Approved by JDRP as a program for general English-speaking population over 18.

Description Project research measured specified minimum competencies an adult must possess to
function successfully.

Based on the objectives idertified by APL research, a complete curriculum applies reading, writing,
speaking-listening-viewing, computation, problem- solving, and interpersonal relations skills to the
content areas of consumer economics, occupational knowledge, health, community resources, and
government and law. For example, adults learn how to fill outjob application forms, interview for a job,
and construct a budget. The curriculum provides the activities and raterials needed to teach toward
each of the APL life-coping skills objectives. Printed materials are supplemented with cassette tapes. A
pre/post diagnostic instrument for each objective is also included.

The APL competency-based high school diploma program offers adults a relevant alternative to the
conventional four-year high school prcgram and to the General Educational Development test (GED).
Adults can earn a regular high school diploma by demonstrating competencies gained through life
skills—oriented adult education programs in combination with those gained through experience. The
basic steps to the competency-based diploma are: placement tests, the competency-based curriculum
described above (if indicated by scores on placement tests), a series of life-skills activities, and
demonstration of an entry-level job skill or postsecondary education skills or skills in home
management/maintenance.

Requirements The APL curriculum can be adopted by a unit as small as a single teacher. The APL
Diploma Program can be adopted by a unit as small as two persons performing counseling, teaching,
and assessing functions. Preimplementation training is required. Reassignment of existing personnel
usually suffices.

Services Awareness, training, and follow-up servicesare available. Adopter is responsible for travel,
per diem and consulting fee.

Contact Flaine Shelton, 2606 Top Cove, Austin, TX 78704, (512) 444-3488.

Developmental Funding: USOE BOAE JDRP No. 75-13 (3/25/75) (5/15/79)




BES ADULT LITERACY PROJECT A reading program for functionally illiterate adults
that promotes group interaction.

Audience Approved by JDRP for functionally illiterate adults in the non-reader or beginning
reader category (i.e., those reading below the 4.0 reading level).

Description The Project’s instructional methods combine a problem-solving approach with a
linguistic analysis of words, ;ounds, and centences and a highly structured sequence of oral and written
drills. Instruction is provided or: an intensive basis over a twenty-week treatment cycle. All instruction
is group-based and occurs in traditional & nontraditional educationa’ settings.

Students participating in the BES Adult Literacy Project have improved their reading skills to a
statistically significant degree (p<.05) as measured by the Tests of Adult Basic Education (TABE), based
uponthe results of longitudinal and cross-sectional studies condu<*=d with several cohorts of students.

Requirements staff Development: 12 hours of intensive staff/teacher training isrequired by a BES
teacher/trainer. Curriculum Materials: The BES curriculum is used during training and project
implementation. The Curriculum Guide is packaged for dissemination. Project staff are available to
provide ongoing support and technical assistance.

Costs  Costs forthe program areapproximately $183 per student per yearinitially, but are reduced to
$110 per student in subsequent years. For adopters who already employ paraprofessional staff, the costs
could be as low as $20 per student.

Services Awareness materials are available at no cost. BES staff are available to conduct workshops
and awareness presentations at the Project site or elsewherc. Potential adopters are welcome to visit
the project by appointment.

Contact Patricia Medina; BES Adult Literacy Project, 95 Longwood Avenue, Bronx, New York
10459, (212) 991-7310.

Developmental Funding: Out-of-school Basic Skills Improvement Program; Adult Basic Ed. Act, Section 310
JDRP No. 85-4 {2/26/85)




COMPREHENSIVE ADULT STUDENT ASSESSMENT SYSTEM
(CASAS)

CASAS

Audience Approved by JDRP for agencies that provide Adult Basic
Education, English as a Second Language and high school completion
programs for adults and secondary level students.

Description The Comprehensive Adult Student Assessment System (CASAS) provides assessraent
which is linked to over 100 different competency based curriculum materials that are appropriate for
Adult Basic Education. Using CASAS, students can be placed into appropriate program level and their
progress toward goal attainment can be monitored. CASAS provides a curriculum managementsystem
for programs, with an underlying measurement scale that ranges from pre-literate through high school
level. With such an integrated data base of student functioning, program managers can allocate
resources and evaluate programs more appropriately. The system is comprised of four major elements,
specifically: a CASAS Competency List; Curriculum Index and Matrix; assessment materials; and
implementation workshops. CASAS is adaptable to a variety of educational settings with diverse
student populations.

EVIDENCE OF EFFECTIVENESS: After one year, adult education agencies who implemented the key
elements of the CASAS model achieved a higher level of competency based program implementation
than agencies using other approaches, as measured by the Institutional Self Assessment Measure.

Programs implementing CASAS retained students at higher rates while non-CASAS programs had
significantly higher drop out rates.

Requirements Conditionsfor successfulimplementation include program curriculum thatallows
for the application of basic skills in a life skill context. Training is required in the use of the assessment
system for placement, diagnosis, monitoring progress, and certification. No additional teaching staff or
facilities are required, but some additional clerical time is recommended. CASAS can be used with an
optionai microcomputer management system.

Services Awareness materials are available at no cost. Arrangements can be made for visits to
demonstration sites. Consultation and training are available at the expense of the requesting agency.
Follow-up and technical assistance are available to all adopting agencies. Cost of materials varies with
extent of implementation. Start-up costs average $4 per student. Maintenance costs can be absorbed
within a regular agency budget. Costs of staff training vary with the extent of the implementation.
Follow-up technical assistance is provided and development of local leadership is emphasized.

Contact Patricia Rickard, Director CASAS; 3249 Fordham Street, San Diego, CA 92110, (619)
230-2975.

Developmental Funding:
California, Section 310 of Federal Adult Basic Education Act JDRP No. 64-6 3/20/84
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F.LS.T. (Functional In-Service Training). An adult literacy program that uses trained
volunteer tutors.

Audience Approved by JORF for adults 16 and oider who are out of school and read below the 4.0
level.

Description Project FIST has developed a volunteer based administrative and instructional
delivery system aimed at meeting the special needs of low-level adult readers. A major reason for the
ineffectiveness of traditional adult basic education programs is the lack of resources to provide the
one-to-one instruction needed to remediate severe reading deficiencies. FIST was originally conceived
as anintegral component of ongoing basic skills programs, providing the intensive one-to-one tutoring
and support needed before minimally proficient readers can benefit from regularinstruction. FIST can
be incorporated by existing programs at low cost.

After securing the commitment of the local ABE prugram, a part-time coordinator-aide is hired and a
tutor and student recruitment campaign is mounted. The Project’s Administrator’s Handbook
describes tested procedures for recruiting tutors and functionally illiterate adults, as well as how to
establish a volunteer adult literacy component within an ongoing adult education program. The
coordinator is responsible for tutor and student recruitment as well as arranging for diagnostic and
follow-up testing, student-tutor assignments, records management, and materials procurement.
Tutors and students meet once or twice a week for one to two hours at a mutually convenient place,
usually a local library, church or within the learning center.

Tutor training is accomplished through a workshop using the Project developed text, Functional
Literacy for Adults: A Work-text for Tutors. Emphasis is given to establishing a positive, empathetic
relationship, selecting, creating, and using materials and remediating specific reading problems. The
workshop lasts 18 hours. Workshop sessions usually meet once weekly for 3 hours over a 6-week
period. Reading tests are administered regularly at four-month intervals. When test results show that
the student has outgrown his/her need for FIST, they are referred to the regular adult basic education
program. The coordinator is trained initially, and then trains the volunteer tutors.

Requirements FIST can be adopted by established ABE programs at very little cost. Basic
requirements are the purchase of project materials, hiring or the reassignment of staff to coordinate
the project, attendance of pre-implementation training and to operate for at least one year.

Costs There is no need for facilities, since tutoring is normally conducted off site, nor does FIST
require any special equipment or costly materials. Program manuals must be purchased (contact
project for cost). Educational material typically used in adult basic education is suitable. Existing staff
can be reassigned.

Services Awareness materials are available at no cost. Visitors are welcome at any time by
appointment at projectsite. Project staff are available (o attend out-of-state awareness meetings (costs
to be negotiated). Training is available at project site or adopter site (costs to be negotiated).
Implementation and follow-up services are available to adopter.

Contact Deborah H. Piggins, Director, Project F.1.5.1.; Division of Community Education;
Middlesex County College; 341 A George Street; New Brunswick, NJ 08901 (201) 249-7987 or 6209.

Developmental Funding: ESEA TITLE VI; STATE JDPR No. 83-35 (3/23/83)
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EFFERSON COUNTY ADULT READING PROGRAM ‘]CARP). A program to deliver
iteracy instruction and life coping skills instruction fully utilizing community linkages
and the services of volunteers.

Audience Adults, I6 years and older, out of school and reading below 6.0 grade level as measured
by a standardized test.

Description Four years of JCARP operation showed that materials, methods, and teachers were
not significant in program success, but that those students who attend more often showed greater
gains. The necessity was, therefore, to develop a strategy to increase student 1tention. To this end,
counseling is inculcated into each of the four components of JCARP that aim to address the personal
and social needs of this population as weli as their academic deficiencies. The four components are:

RECRUITMENT: Print, electronic, and business industry links are employed. Phone conversations
with potential students are made to allay anxieties about pursuing their education. This effort was
designed to ceate a secure and unthreatening environment, and lessen the likelihood of attrition.

STAFF TRAINING: Volunteers and paid staff are oriented to the characteristics of the undereducated
adult through audio-visual and written materials. They learn to use the commonality of the students’
apprehensions and deficiencies to promote group cohesion and mutual support. The teaching staff ic
instructed in the use of test instruments, basal materials, and basic techniques for teaching reading to
adults. Also discussed are techniques for conducting individual conferences so that students can
formulate priorities and goals through the counseling process.

INSTRUCTION: Progress toward student goals is attained through both grou, ~nd individualized
instruction. Half the time is spent in instruction from a basal reading series and haif is devoted to the
reinforcement of reading skills in practical life materials .

EVALUATION: Student achievement is assessed through standardized testing and at mid-yer
student-teacher conferences.

Requirements The program is effective under diverse instructional circumstances. It can be
succesfully implemented with part-time teachers, paraprofessionals, and/or volunteer staff. Training
includes model to enable existing staff to become coordinators of volunteer literacy programs and
trainers and managers of volunteer tutors. Preimplementation training conducted by JCARP staff is
required.

Services Implementation costs depend on several variables. Adopter may hire or reassign existing
staff. A minimum of 18 hours per week is recommended. Classes may be housed in public buildings,
churches or schools with no cost to the project. instructional materials may be consumed or reused by
students and tutors. Costs of volunteer training are limited to reproduction of handouts.

JCARP training costs for adopters include travel and per diem for trainer. Training materials costs
vary, minimum $15.00 per participating project. There is an additional one-time cost of $30.00 per
workshop for JCARP training video. All costs are variable and negotiable. Visitors are welcome at any
time by aupointment at project sites. Project personnel are available for awareness or training sessions.

Contact Ms. Sharon Darling, Project Director, or Susan Paull, Division of Adult and Community
Education, Kentucky Department of Education, Capital Plaza Tower, Frankfort, KY 40601, (502)
564-3921.

Deve!opmental Funding: Adult Ed./State JDRP No. 82-19 (9/15/82)
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NEW YORK STATE EXTERNAL HIGH SCHOOL DIPLOMA PROGRAM (EDP). A
competency-based alternative high school credentialing program for adults.

Audience Approved by JDRP for English-speaking adult students over the age cf 18.

Description Thisisanalternative high school credentialing program for adults who havz acquired
skills through their life experience and who can demonstrate those skills in applied performance tests.
The project’s objective is to provide adults with an assessment and credentialing process that is an
alternative to traditional diploma programs such as General Education Development (GED). The
program provides no instruction: it is an assessment system through which adults can earn a regular
high schooldiploma. The program has two phases. In the first phase, diagnosis, thead ult s tested on six
diagnostic instruments that help him/her identify learning deficiencies in the basic skill areas. If a
deficiency isidentified, the adultis given a learning prescription and is sent to the community to utilize
the learning resources available. After the deficiencies have been corrected, the adult enters the
second phase, final assessment. In this phase, the adult must demonstrate 64 generalized competencies
in the basic and life skill areas of communication, computation, self-awareness, social awareness,
scientific awareness, occupational preparedness, and consumer awareness. The adult must also
demonstrate an individualized competency in one of three skill areas: occupational, special, or
advanced academic. The assessment systemis an open testing system characterized by flexibility in time
and locatic,1 of testing. It offers adults the opportunity to demonstrate process skills through a variety
of documentation forms. There is an explicit understanding and discussion of all required com-
petencies. Graduates of the program are surveyed 10 months after they receive their diplomas to
determine thc impact that graduation has had on their lives. To date, graduates report an increased
interest in continued learning; job promotions and raises; and increased self-esteem and self-
confidence.

Requirements The New York State External High Schcol Diploma Program can be adopted by a
unit as small as three persons—one advisor, one assessor, and one assessment assistant. A four-day
training workshop for staff prior to program implementation is required, as is an inservice evaluation
during the first year of operation.

Costs Materials: seven program manuals and one set of training materials must be purchased
(contact project for cost). Equipment required is ordinarily found in an educational setting. Staffing:
reassignment of existing personnel is possible.

Services Awareness materials are available at no cost. Visitors are welcome at project site and five
additional home state sites by appointment. Project staff are available to attend out-of -state awareness
meetings (cost to be negotiated). Training is also conducted at adopter site (costs to be negotiated).
On-site technical assistance is provided to adopters (expenses are covered).

Contact  William Jonas, Associate in Continuing Education; New York State Education Program
Development; Albany, NY 12234, (518) 474-8940.

Developmental Funding: USOf BOAE JDRP No. 79-26 (5/30/79)




SECTIOR B: Administration/Organizational Arrangements

ACE: Administrative Cooperative in Education B-5
CAM Demonstration Evaluation Center B-1
Project Simu-School B-5

*Resident Sugervisory Support For Teachers B-2

TIPS: Teaching individuals Positive Solutions/Teaching
individuals Protective Strategies B-3

*U-SAIL: Utah Systems Approach to Individualized Learning B-4

*Projects currently funded by the NDN
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SUMMARY OF PROJECT SERVICES

AWARENESS TRAINING
Dissem Certified Training
Funds Awareness On Site Visit. Awareness Staff Trainers Time
Availlable Costs Available Matenal Available Costs Available Required
Home | Adopt | Free Home |Adopt
PROJECT Page# | NDN [Other| Hon | Trav | PD Site Site |Paper|Video| F/S |Other| Site | Site | Hon | Trav | PD (State) (days)
Ace B-5 v v v v v v v v v None 1
Simu School B-5 v v v v v v v v Call 1
Resident Super. B-2 ME, IL, SC,
Support/Teachers v v v v v v v v v v WASH. DC 2
Tips B-3 v v v v v v v v v v 5% None <1
U-Sail B-4 v v v v v v v v v v None 2
*Only projects oroviding data are included.
o
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CAM: DEMONSTRATION EVALUATION CENTER. Dissemination/implementation
of computer assisted instructional management systems.

Audience Approved by JDRPas a program for evaluating and monitoring instructional objectives
grades K-12.

Description CAM is a microcomputer based instructional management system designed tc
support objective-based instruction, competency based instruction and mastery learning approaches
using teacher-defined objectives.ed instructional management

system that provides relevant data to teachers and students after each test taken on course objectives.
Also available for inclusion in the printout are data on class performance on each objective and a test
form evaluation. The time needed to get this information back to a classroom that has just been CAM
tested is generally 24 to 48 hours from the date of testing.

Teachers using the CAM system of mnnitoring student achievement first commit themselves to
basing their instruction on course objectives developed by curriculum groups and teaching teams in
the district. They also test the course objectives cn a regular basis: every two to three weeks. The
objectives are tested by teacher-developed test items generally five to ten for each objective. Most
teachers request tests that are pretest, posttest, and retention test in one.

The system is used in classrooms that are group-paced, individualized, multigraded, etc. Approxi-
n stely 1,000 classrooms (grades 1-12) are using the system in subject areas including math, science,
social studies, English, and reading. The Evaluation Center has developed techniques to assist teaching
teams in identifying instructional strengths and weaknesses.

This project has been identified as an NDN Technology Lighthouse Center. In addition to the JDRP
approved program, visitors to the project site can see other applications of the uses of computers in
education.

Requireraents CAM is available for adoptior in a single classroom or building. Adoption site
personnel must have a willingness to develop instructional objectives/test items, have access to
computer facilities (micro, mainframe, etc.), and must participate in staff development training.

Services Awareness material packet available at no cost. Visitors are welcome at project site by
appointment. Project staff available for awareness meetings, training, implementation, project
evaluation consultation, and follow up services (costs to be negotiated). Microcomputer/printer/
optional card reader: $2,000-$2,500; CAM software: $400; Mastery Management System: $400; local
staff workshop time (one or two days), adopter implementation support, teacher and aide time: $2,000.

Contact Marie Weld, Don Sension, Lee Rodel, John Erickson, or Pam Askeland; Evaluation
Center/Room 246; Hopkins Public Schools; 1001 State Highway 7; Hopkins, MN 55343. (612) 933-9230.

Developmental Funding: USDE Title 111 JDRP No. 81-31 (315/85)




RESIDENT SUPERVISORY SUPFORT FOR TEACHERS: A peer coaching program
designed to improve classroom instruction by training school personnel to use
effective clinical supervisory t>chniques.

Audience Teachers, School Administrators, Supervisory Personnel

Description Resident Supervisory Support for Teachers (RSST) is a peer coaching program
designed to improve classroom instruction by training existing school personnel to use effective
clinical supervision techniques with an emphasis on interpersonal ccmmunication, conferencing and
data gathering skills. The program helps teachers to capitalize on their strengths and improve on their
weaknesses. Itis designed to provide instructional support for effective, less effective, experienced and
inexperienced teachers. The clinical supe vision process can be utilized with instructors on all levels
and disciplines (elementary, secondary, higher education). RSST was developed to augment existing
supervisory programs.

Participantsare taught to use an adaptation of Robert Goldhammer’s Clinical Supervision Model that
includes the following five steps: (I} pre-observation conference, (2) classroom observation, (3) analysis
and strategy, (4) post-observation conference, and (5) post-conference analysis. Participants are also
taught to recognize teaching patterns aad to plan for implementation at the local school level.

The program can be adopted/adapted by an individual school or school district. it enables schools
with limited resources to provide accessible and regular opportunitites for instructional support and
professional development. The ultimate goal of the training program is to provide each participating
school with a cadre of peer coaches. The program is expected to increase its impact by involving more
and more volunteers yearly.

Feedback from participants indicate improved classroom performance, greater understanding of the
teaching/learning process, improved self-analysis skills and lessening of isolation among teachers.

Requirements No special staffing or facilities are required to implement this RSST Program.
Persons interested in implementing the project must complete an initial two-day training session to
acquire skills required to execute a successful coaching program at the local site. Local school
administratorsand a minimum of two teachersare requested to attend the training session. A one-day
follow-up session is available as needed and/or requested. The program is available for adoption by
individual schools and/or sclool districts. Training manuals are $20.00 per copy.

Services Awareness materials are available at no cost. The project staff is available for awareness,
training and/or follow-up at the adopter site. Individual technical assistance is available as needed.
Costs for all services are negotiable.

Contact Delores W. Hamilton, Resident Supervisory Support for Teachers (RSST); 800 Euclid Street,
N.W., Room 313; Washington, D.C. 20001; (202) 673-7708.

Developmental Funding: JDRP No. 82-1IR (10/28/82)




TIPS: Teaching Individuals Positive Solutions/Teaching
Individuals Protective Strategies. A structured approach to
teaching young people how to positively resolve conflict, to resist
crime, and to protect themselves and their property.

Audience Approved by JDRP for fourth-and fifth-graders. Curriculum has
been developed for use in grades K-8.

Description This program was initiated by a request from the Director of the Federal Bureau of
Investigation to translate the concept of crime resistance into an educational program. TIPS is a
ten-week intervention program aimed at both the perpetrators and victims of crimes. The basic
assumption of the program is that increased knowledge about crime resistance concepts will lead to
morepositive attitudes toward them and subsequently toimproved behavior in dealing with them. The
goals of the program are to promote and maintain positive student attitudes and behavior, while
teaching students to responsibly insure the safety and welfare of themselves and others.

Each grade-level curriculum is contained in a single manual ($5 each) that includes instructions for
use, teacher information, reproducible student worksheets, and suggested supplementary information.
Concepts presented are appropriate to the skill and reading level of each grade with more
sophisticated materials added each year. Topical areas include positive conflict resolution; respect for
rules, laws and authority; responsibility; and strategies in crime resistance. TIPS can be taught as a
mini-course, a supplement to existing courses, an interdisciplinary unit, and as a focus for small-group
discussion. Specific math, reading, and language arts skills are delineated for each lesson. Teacher-
guided discussion is supplemented by student activities such as decision making, role playing, creative
writing, vocabulary development, graphing, mapping and decoding.

Requirements Project TIPS can be replicated by an individual teacher, a school, or an entire
district. There are no additional facility, equipment, or personnel requirements. A half day of staff
training is highly recomraended for adoption.

Services Awareness materials are available at no cost. Visitors are welcome by appointment at
project site. Project staff are avzilable to attend out-of-state awareness meetings. Training may be at
project or adopter site. Implementation and follow-up services are available to adopters. All costs to be
negotiated.

Contact Monika Steinberg; Project TIPS; Educational and Resource Center; 700 Hollydell Court,
Sewell, NJ 08080, (609) 582-7000.

Developmental Funding: USOE ESEA Title IV-C JDRP No. 78-178(5/12/82)
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U-SAIL: Utah System Approach to Individualized Learning. An
effective, economical, and exportable system for individualization
and improvement of instruction.

Audience Approved by JDRP foradministrators, teachers, and students of
all abilities in grades 1-9.

Description When the U-SAIL System is installed, b. .h achievement and attitude gains are made.
The program builds skill in program planning, organization, classroom management, effective
teaching and student responsibility.

The system provides for the most appropriate task being prescribed for each learner, given the
resources available. Prescription is based on the unique needs of learners in a humane environment
for learning. Teaching, monitoring, providing appropriate practice and application of skills learned,
giving students feedback, and retrieval or recordkeeping are basic to program installation. Each partof
the system is always operational and influences the behavior of teachers and learners as they manage,
teach and learn.

The system is supported by inservice training in program implementation for administrators and
teachers and by curriculum materials designed to assist the teaching of concepts in reading and
mathematics (K-9). Training is practical and personalized with emphasis on classroom management
and effective teaching of basic skills.

Implementation is possible in a variety of settings with local educators. The U-SAIL program gives
teachers and administrators in any physical environment or organizational framework the tools
necessary for systematic improvement.

Support materials are available in mathematics, language arts, and reading.

Requirements Program may be implemented in a singse primary, intermediate or middle-school
unit, or in total school or district configurations. Two days are required for staff training with follow-up
inservice as needed. Administrator or implementer instruction usually precedes teacher inservice. Itis
recommended that only one content area be installed per year. Second- and third-year involvement
provides stabilized change in practice and allows integration of additional conwent areas into the
system. No special facilities are required.

Services Awareness materials are available at no cost. Visitors are welcom~ -t projectsite anytime
by appointment. Project staff are available to attend out-of-state awareness r :etings (all expenses
must be paid). Training is conducted at the projectsite (all expenses must be paid). Training and follow
up is also available at adopter site (all expenses mustbe paid). Implementation and follow-up services
are available to adopters (all expenses must be paid). Cost of materials varies with extent of
implementation. Start-up costs average $4 per pupil. Maintenance costs can be absorbed within a
regular districtbudget. Costs of staff training vary and are negotiable. Teachers of teachers are trained,
and follow-up assistance is given. Development of local leadership is emphasized. Adopter costs
include stipends p1id to teachers for involvement and ccsts of materials.

Contact Carma M. Hales, Director; U-SAIL Project; 2971 Evergreen Ave.; P.O. Box 9327; Salt Lake
City, UT 84109. (801) 486-5491.

Developmental funding: USOE ESEA Title 111 JDRP No. 76-95 (10/4/76) (7/11/80)
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ADMINISTRATIVE COOPERATIVE IN EDUCATION. A multi-

district cooperative program providing services to Chapter 1|

teachers, students, and parents. Approved by JDRF for admin- @
istrators, teachers, intermediate service agencies and students G
involved in Chapter I projects.

Description The primary goal of ACE is to provide quality Chapter |
services to rather sparsely populatad rural districts, which are often too small
to furnish all the necessary features of a successful mastery learning program.

Project ACE has four key elements: an administrative model, teacher inservice and evaluation, a
materials resource center, and parent involvement.

The cooperative n.akes a cost-effective instruz:ional materials support center a reality. Selected
commercial materials for checkout and mass-produced teacher-made materials, accompanied by
inservice on the efficient use of both, are a critical dimension. A well-defined staff development plan,
evolving from identified needs based on developmental teacher evaluation, instructional strategy
fidelity, and program objectives, guidelines, and regulations, is a second critical component.

Parents’ participation in their child’s instructional progr.mis a priority. A variety of both school-year
and summer programs have been developed and instituted successfully through the combined efforts
of the teachers across the districts.

Contact Norman Ronell, Project Director; ESU #7 Chapter | Cooperative; 2657 44th Ave.;
Columbus, NB 68601. (402) 564-4414,

Developmental Funding: USOE E£SEA Title | JDRP No 78-197 (11/17/78)
Recertification 7/84

PROJECT SIMU-SCHOOL. A program using microcompu.:ers for

improved utilization of support personnel, more efficient )
recordkeeping procedures, and more accessible educational PROJECT
resources. An independent evaluation has shown that the library v

program reduces time required for check in, check out, overdue S'MU.SCHOOL
notice printing, and bibliography production.

Description Automated Library System: A full-function microcomputer-based circulation and
reference system for libraries with acquisitions numbering 5,000 t0 100,000 or more. The system allows
up to 30subjects perbook, supports multiple collections (hardback, softback, media, etc.), is optimized
for speed, and has password protection for security. Loans: Identifies student by name or ID number.
Checks for outstanding fine (optional) and overdue books. Displays title to provide basis for
confirmation of selection. Returns: Identifies volume by accession number. Reports outstanding fine
(optional) and book fine (optional), if any. Reference: Supports searching by title, author, subject, ot
call number. Displays call number, author, title, publisher, copyrightdate, cost, accession number, and
subject headings. Search produces exact match if one exists, otherwise, automatically finds closest
match. Allows single-keystroke request for next or previous entry. Indicates if book is on the shelf or on
loan. Allows single-keystroke changing of search domain (title, author, subject, or call number) while
retaining identity of currently referenced item. Reports: Circulation activity, collection status
(inventory), collection management, due and overdue notices by homeroom, teacher circulation,
circulation profile (year-to-date). Item maintenance: Special field allows you to determine how title is
to be alphabetized. Requires an IBM PC/XT or equivalent (with hard disk).

Contact M. William Dunklau, Director; Project Simu-School; 8160 San Cristobal; Dallas, TX 75218.
(214) 327-6914.

Developmental Funding: USOE ESEA Title i1 JDRP No. 74-77 (6/6/74)




SECTION C: Alternative Schools/Programs

Centralized Correspondence Study C-1

*City As School (CAS) C-2
Community Approach to Year-Round Education (Project C.A.Y.R.E.) C-9
Diversified Educational Experiences .". ogram (DEEP) C-9

Early Prevention of Schooi Failure Migrant (For Spanish- and English-Speaking
Children C-10

*FAR (Freshman Attrition Reduction) C-3

Focus Disseminaton Project C-4

Individualized Bilingual Instruction (IBl) C-5
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SUMMARY OF PROJECT SERVICES*

AWARENESS TRAINING
Dissem. Certified Traning
Funds Awareness On Site Visit. Awareness Staft Trainers Time
Available Costs Available Material Available Costs Available Required
Home | Adopt | Free Home | Adopt

PROJECT Page# | NDN {Other{ Hon | Trav | P.D. Site Site {Paper{Video| F/S |Other| Site | Site | Hon | Trav | P.D. (State) (days)
CAS c-2 v v v v v v v v v v v v None 3+
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EPSF C-10 v v v v v v v v v v v Most 2
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1Bl Cc-5 v v v v v v v v v v None 2
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Public Schoo! C-11
of Choice v v v v v None 3+
S Cc-8 v v v v v v v v v v v Call 3+

*Only projects providing date are included.




CENTRALIZED CORRESPONDENCE STUDY: Individualized home study. CCS is an
exemplary program which delivers an individualized home study elementary (1-8)
education via correspondence.

Audience Approved by JDRP for students of all ability levels, grades 1-8.

Description The most important function of this program is to prepare students to be productive
individuals. The program and courses are designed to meet that goal. Courses for 1-8 are divided into
nine units of work comparable to nine months of a regular school year. Included are Reading,
Language, Spelling, Math, Social Studies, Science, Art, Penmanship, Health and Physica! Education.
Each course clearly states the course’s goals, unit objectives and daily objectives. Textbooks, lesson
plans, worksheets, examinations, and most school supplies are provided for the student. Students
enrclled in CCS usually work at home under the supervision of an adult “home teacher.” The home
teachers supervise daily work an ! monitor tests. CCS furnishes instructions and assistance from
certificated advisory teachers located in Juneau. Home teachers send a unit of the student’s work to
the advisory teacher once a month. The role of the advisory teacher is to evaluate the student’s lessons,
grade exams, provide supplementary materials for enrichment or remedial purposes, and assign a final
grade in each subject.

Grades 1-8 demonstrate reading and math achievement commensurate with or better than that of
their state and national peers.

Requirements The program can be adopted at a variety of levels. Adopters may develop daily
lesson plans or purchase them, along with the necessary materials, from Centralized Correspondence
Study. The “Writers Guidebook,” deta iing information on how to develop lesson plans, is available
upon request. Itis essential that the student, parents and school personnel have astrong commitment
to this type of educational delivery system.

Costs Costsvary since they depend upon the degree of implementation desired, and the amount of
staff and materials to be developed. They also depend upon the level of assistance desired of CCS and
the use of and/or adaptation of existing CCS courses.

Services Visitors are welcome by appointment. Staff available for awareness presentations and
training workshops (cost negotiated). Print material (brochure, program overview, and newsletter)
available upon request, free of charge in limited quantities. Complete 1-8 courses available with
answer keys on a cost recovery basis. Secondary courses for 9th and 10th graders’ area also available.

Contact Darlene Wicks, Project Director, Centralized Correspondence Study; Department of
Education; Pouch GA; Juneau, Alaska; 99801. (907) 465-2835.

Developmental Funding: State ESEA Title IV-B JDRP No. 83-135/27/83
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CITY AS SCHOOL (CAS). An alternative high school whose
primary curriculum objective is to link students with learning
experiences throughoutany size community. Approved by JDRP
for high school students.

Audience Approved by JDRP for At-Risk Adolescents in grades9-12witha
high rate of truancy, lack of motivation and an increased sense of alienation.

Description CITY AS SCHOOL is an aiternative, diploma-granting high school whose
curriculum objective is tu link students with learning experiences of a business, civic, cultural, political
or social nature thioughout any size community. The underlying concept is that the world of
experience can be joined with the world of learning, thereby making school more relevant for those
students who find the traditional school setting threatening or unrelated to their present and future
plans, or those with a moderate to great degree of success in the traditional setting who begin to look
for new horizons for their education.

Instead of attending classes in one building, students move from learning experience to learning
experience and receive academic credit for each learning experience successfully completed.

Teachers are divided into Resource Coordinators and Teacher Advisors. Each Teacher Advisor holds
weekly orientations, seminars, class meetings and 1s responsible for individual meetings with student
and/or parents, and writing college evaluations. Resource Coordinators are responsible for developing
new community site placements, developing curriculum for each site, monitoring students’ progress,
respoi  ng to students’ problems at resources and registering students. Visits to sites are required.

Requirements Adopting district or school will need to set up an alternative academic program te
service those students described as high-risk or drop-out prone. Staffing requirements are a teacher
and secretarial assistance. Ideally aseparate phone should be available for the project. Some provision
for transporting the students to the sites * needed, as are school support services.

Services Awareness materials areavailable at no cost. Arrangements can be made, if given advance
notice, for visitors to observe the program in use in various settings. Project personnel are available to
attend out-of-state awareness meetings. Training is conducted at the adopter site (2-3 days).
Implementation, follow-up, and evaluation services are available to adopters. Costs for all services to
be negotiated. A visit to the CAS site in NYC is advisable prior to the inservice training.

Contact Marie Reilly; City-As-School; 16 Clarkson Street, New York, NY 10034, (212) 645-6121 or
(212) 691-7801

Developmental Funding:
USOE ESEA Title IV-C and NYC Board of Education JDRP No. 82-13 (6/10/82)
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PROJECT FAR. (Freshman Attrition Reduction). An intervention strategy of curriculum
and counseling to ieduce dropout rate and improve academic standing of college
freshmen.

Audience Approved by JDRP for postsecondary educational institutions that have significant
student attrition problems, especially in the first year.

Descrintion Inresponseto afreshman dropout rate of 44%, the Delaware State College developed
the Attrition Reduction Program to create st-ident awareness of the academic and non-academic
factors contributing to attrition, and to otrer services to facilitate adjustment to academic life.
Implementation of the program reduced attrition by 18%. The three components of the program are:

Prevention: A one-credit, weekly orientation class is required of all new freshmen. Based on a
proven affective approach, activities are designed to improve self concept, study attitudes, and
educational values. Meth.ods include small-group discussion, role playing, skill training, and other
experiential activities. Behavioral objectives are evaluated by weekly quizzes.

Early Warning: Likely dropouts are identified using Astin’s instrument (Worksheet for Predicting
Chances of Dropping Out) and are recruited for rehabilitation by counselors, instructors,and support
staff.

Rehabilitation: This component provides professional counseling and peer tutoring. While not
compulsory, an aggressive outreach program quite often is necessary to motivate freshmen to
participate. The Counseling Center sponsorsworkshops and seminars to explore psychological factors
such as test-taking anxiety and the relation of self-concept to achievement.

The college’s effort was cited by the American Council on Education as one of eight model programs
for dealing with student dropout behavior.

Requirements The adopting college needs to implement, or have in existence, a freshman
orientation course for credit with appropriate course instructors and should be able to provide a
maximum class size of 30. Supportive services such as tutoring, counseling, and dormitory outreach
should also be available. College staff will also be responsible for administering the dropout prediction
survey. One person should be designated Attrition Reduction Program Director to coordinate
campus-wide activities.

Costs At the training session, adoptees receive resource notebooks, which contain guidelines for
implementing the three program components. Other materials provided include the dropout
predictor instrument, software for scoring the instrument, lesson plans, experiential exercises,
homework assignments, and program evaluations information. Total cost for training, materials,
technical assistance, and follow-up is $600.00. Sometimes there is an add-on charge for shared travel
expenses. Two colleges may hold a joint training and split the costs.

Services Awareness materials are available at no cost. Visitors are welcome at the project site
anytime by appointment. On request, project staff will present out-of-state, no cost awareness sessions.
(Shared travel costs may be necessary for colleges more than 500 miles away). A two-day training is
conducted primarily at adopter site. Implementation and follow-1p services are available to adopters.
Project FAR computer supportstaffwill score the dropout predictor instrument and analyze the results
for adopters during the first academic term of implementation at no extra charge.

Contact Ms. Mary C. Miller, Counseling Department; Delaware State College; Dover, DE 19901.
(302) 736-3346. Or, Mr. David Reynard; Office of institutional Research; Delaware State College;
Dover, DE 13901, (302) 736-5201, 5202,

Developmental Funding: USOE ESEA Title 111, SDIP/AIDP JDRP No. 81-86 (9/11/81)
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FOCUS DISSEMINATION PROJECT: A successful secondary program for training
teachers to deal with disaffected youth.

Audience Approved by JDRP for disaffected secondary students and all secondary educators,
school board men-Yers, and community members who have an interest in developing local programs
to meet the needs of the disaffected students in their settings.

Description Focusprovides an alternative education plan for students who have been identified as
disaffected, showing a lack of motivation, lack of confidence, and low self-esteem. The program effects
responsible institutional change and positive student attitude and performance by helping students
learn responsibility to self, school, and society. Through a group counseling experience, the peer
group is guided to deal with the problems causing disaffection.

Focusisa“school within aschool” for secondary students who are notachieving or functioning in a
way beneficial to themselves and/or those around them. The Focus program seeks to reduce student
disaffection with school and learning, to improve each student’s ability to relate effectively with peers
and adults, and to give each student a reason to be optimistic about the future.

Focusisa highly structured program offering coursesin English, social studies, and math. Instruction
in Focus classes is based on ability and need. Focus students take suck classes as <cience, physical
education, health, and electives in the regular school program. .

All Focus students are involved in a group counseling experience called Family. Each Family consists
of & to 10 students and one teacher who meet together one hour daily throughout the year. Family
attempts to help the student develop feelings of caring, self-worth, and concern for others. ltincludes
examination of one’s own behavior in relation to the reactions of others within an atmosphere of
positive support from the group.

Program effectiveness is measured in grade equivalenc; gains on standard achievement tests,
reductions in negative behaviors and improved attendance and grades.

Requirements Many replication plans are possible, ranging from staff training to enhance an
existing program to a full-scale replication of the original s:te model. Recommended maximum for any
one program is 75 students. Successful replications have been made in urban, suburban, and rural
settings. The humanistic, caring emphasis of the program makes it effective regardless of the ethnic or
economic factors present at the replication site.

Services Awareness materials are available at no cost. Visitors are welcome anytime by appointment
at project site and additional demonstration sites in home state and out of state. Training is conducted
at adopter site (costs to be negotiated). Implementation and follow-.ip services are available to
adopters (costs to be negotiated).

Contact Don May; Focus Dissemination Project; Human Resource Associates, Inc.; Suite #321, 161
North Concord Exchange, South Saint Paul, MN 55075, (612) 451-6840. Toll-free number: (800) 345-5285.

Developmental Funding: HEW: Youth Development Act JDRP No. 74-74 (5/29/74)
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INDIVIDUALIZED BILINGUAL INSTRUCTION (IBl). A compre-
hensive instructional program for preschool through third-grade
children.

Audience Aoproved by JDRP for bilingual, limited English proficient,
children, preschool through grade 3, teachers, and aides.

Description 1Bl was designed to do two major things: 1) provide a comprehensive instructional
program for childrenthat focuses on teaching English oral language skills, and 2) systematically trained
instructional staff so they can successfully implement the instructional program. The program was
originally used with children whose primary language was Spanish, but it has successfully been used
with many other language groups.

Trained staff members provide instruction to small groups of children. Part of the program is
individualized and part is conducted in homogeneous small groups, incl:iding informal language.

Measurement of child progress is conducted daily. Periodic progress tests are administered.

Staff members receive instruction in classroom management that emphasizes positive reinforcement
and training in the implementation of the curriculum materials.

Requirements Two days of inservice training for each selected academic component are
necessary. All who will be involved in implementation need to participate. IBl recommends that no
more than two components be implemented at one time. Implementing districts need t= purchase
curriculumand tra:ning materials. Two follow-up visits from an 1Bl staff person are included. It consists
of training an on ite trairer in observation skills and additional help or teachers and aides.

Services Awareness materials are available at no cost. Visitors are welcome anytime by appointment
at project site and additional demonstration sites in home state and out of state. Project staff are
available to attend out-of-state awareness meetings (costs to be negotiated). Training is conducted at
project site (costs to be negotiated). Training is also available at adopter site (trainer travei and per diem
must be paid). Implementation and follow-up services are available to adopters (travel and per diem
must be paid). Training, curriculum, and testing materials are required for every component adopted.
Free brochuresand sample material packets areavailable from the Dissemination Office. Adopters pay
travel and per diem expenses of project staff providing adopter site services. Developer can send staff
either from Texas or from Washington state.

Contact Louise Gustafson, Dissemination Coordinator; IBi; P.O. Box 2367; Paxco, WA 99302. (509)
547-8441.

Developmental Funding: USOE ESEA Titles 1 and VII, & OCD JDRP No. 48 4/9/73)
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MIGRANT STUDENT RECORD TRANSFER SYSTEM (MSRTS)/A COMPUTER LINK
OFFERING VARIABLE EDUCATIONAL RECORDS (CLOVER). An education and
health system for migrant children, preschool-12.

Audience Approved by JDRP as a program for migrant children, preschool through secondary,
and teachers aides, nurses, counselors, and administrators.

Description The Migrant Student Record Transfer System (MSRTS)/A Computer Link Offering
Variable Educational Record (CLOVER) is a computerized system with 162 terminals located in 44
states. The system serves 49 states, Puerto Rico, and the District of Columbia. Through the
MSRTS/CLOVER the process of receiving, storing and transmitting health and educational information
is available to all school, education and/or healthorganizations that serve migrant children. Teachers,
nurses, aides, administrators, and others have at their disposal educational and critical health data
delivered to their state within 24 hours of a child’s enrollment. In four days or less, an in-depth record
of educational and health data will be received at the state’s designated location. Thisinformation may
direct the adopter in formulating strategies to assist the migrant child in achieving academically.
Curricula being taught to migrant children varies according to the established needs of migrant
children atvariouslevels. The system’- computeris programmed to provide skills-based information in
the areas of reading, math, early childhood, and oral language. The health system provides the most
updated reporting of health problems to insure continuity of healthservices by using the International

C(I,z_;ssification of Diseases (ICD.9.CM) and the physician’s Current Procedural Terminology (CPT), 4th
edition.

Requirements Interested adopters who have migrant childrenin their school or other education
or health agency may contact the state director of migrant educationin their state. I this information is
not available, write or call the contact personlisted below. Implementation requirements will be based
on the level of participation.

Costs Training packets are available at no cost. 7. aining and follow up are available atno cost. Other
agencies outside the U.S. Department of Education that serve migrants may use computer time at a
negotiated cost.

Services Awareness materials are available. Visitors are welcome at project sites by appointment,
Monday througi Friday 8:00 a.m. through 4:30 p.m. Training is conducted at the project site (adopter
paying its own costs). If training is conducted out of the state of Arkansas, costs are to be negotiated.
Quarterly workshops « e held in February, May, August, and November.

Contact Nolan McMurray, Adminisirator for Special Services and Technical Advisor; Migrant
Student Record Transfer System; Arch Ford Education Building; Capitol Mall, Littl2 Rock, AR 72201.
(501) 371-1857.

Developmental Funding: USOE ESEA Title | (Migrant) JDRP No. 19 (4/4-5/73)




PUBLIC AND PRIVATE SCHOOL COLLABORATION: A program for students, the
Connecticut Scholars Program. A collaboration for the purpose of providing an
opportunity for advanced residential study for academically promising urban school
students.

Audience Apgroved by JDRP for high school students grades 10 and 11, who have demonstrated
high academicac!. ement and motivation.

Description This program stems from a collaborative effort between a private school and urban
public schcoi systems to provide academic opportunity to urban students where none would
otherwise be aviilable. It combines the resources of public and private schools providing courses of
exceptional reach and instructional facilities having no comparison in either sector individually. The
program is based on five weeks of residential study in the summer, at Choate Rosemary Hall. During
that time over 100 public school students participate in advanced courses in mathematics, science or
the humanitiesand also in planned extracurricular activities. During the five week course, siudents live
and dine on the campus at Choate Rosemary Hall. Students in mathematics ar.d science make a two
year commitment to participate in the program. Participants in this program must possess high
academic ability and motivation in the fields of math and science, or the humanities. Students enrollin
the program at no cost. Faculty in math and scierce are from both Choate Rosemary Hall and the public
schools.

Importantly, returns from thi, program extend not only to participants, but to their schools as well.
Opportunities for collegial networking among teachers, encouragement of students’ peers and the
general promotion of the values of excellence and high motivation are among important outcomes.
Additionally, students involved in the program continue to cite its beneficial effects on their own
achievement and attitudes and their admission to competitive colleges and universities as discernable
outcomes of their participation.

Lastiy, the model contemplates the involvement of business and industry in support of the program.
The addition of private sector support adds continuity and additional resources to the achievement of
project goals.

Requirements All program components are transportable for either adopticn or adaptation.
Given the nature of the program it possesses a particular amenability to replication in varied contexts
and on varied scales. The major component of the program required for replication is the collaboration
between nublic and private schools, or organizations of public and private schools, or either of these
with the inclusion of a state education agency. Orientation of the program to a specific area is helpful.
Implementation of the program or model involves five steps: (1) formation of a collabcrative training
group; (2) assessment of the academic needs that will form the basis of the program; (3) preparation ofa
proposal, for both academic and fundraising purposes; (4) acquisition of sufficient funding; and finally,
(5) initiation of the program. Larger scale programs could be meunted within one year and smaller scale
programs could be established within six months.

Adoption costs are estimated to be $1,200 per student for a five week non-recidential progran and
$2,000 per pupil for a five week residential program. The adoption costs will vary on the basis of the
term and scope of the program. Programs of lesser duration may cost considerably less.

Services Awareness materials are available at no cost. Visitors are welcome by appointment at the
project site. Project staff are available to attend out-of-state awareness meetings (costs to be
negotiated). Implementation and administration materials are available to adopters (costs to be
negotiated).

Contact William Bagley, Director; Office of Public Private Collaboration; Choate Rosemary Hall;
Box 788, 333 Christian Street; Wallingford, CT 06492, (203) 269-7722 ext. 313.

Developmental Funding: Private sources JDRP No. 86-25 (9/10/86)
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SUPPLEMENTAL INSTRUCTION: (Sl). A program to improve
academic performance and retention raie.

Audience Approved by JDRP for freshman and sophomore students in ’
high-risk entry level college courses.

Description Supplemental Instruction (SI) isa model of student academic assistance usedin higher
education that targets high-risk courses rather than high-risk students. SI operates on an outreach
rather than a drop-in basis in regularly scheduled, out-of-class study sessions held in proximity to class.
Targeted courses are entry-level courses which have der-onstrated 30% unsuccessful enrollments (D
and F grades, as well as withdrawals). The program is non-remedial and available to all students
enrolled in a targeted course.

Campus program directors (SI Supervisors) identify, hire, and train students (S1 Leaders) who are
deemed content-competent by the faculty member teaching the targeted course. These Sl Leaders
demonstrate “model student behavior” by actively atter.ding all class essions, taking notes, and reading
all assigned material. These Sl Leaders schedule and conduct three or four 50-minute S* sessions per
week at times indicated convenient by the majority of the enrolled students. SI integrates learning
strategies with course content. Using the course content asa vehicle for learning skills development, SI
provides opportunities to discuss the vocabulary of the discipline and complex concepts, organize
course material, and practice good questioning in an assessment-‘ree environment.

Students who participate in Sl earna higher mean course grade than studentswho do not participate,
including those in a motivational control group (students who desire to attend SI but cannot attend
because of schedule conflicts). Differences in performance patterns betweer Sl and non-S1 groups are
evident regardless of pastacademic performance. The rates of unsuccessful enrollment (percentof D
and F grades and withdrawals) for Sl participants are iower than for non-participants. Therefore, rates
of unsuccessful enrollmentin courseswhere Sl is offered are lower than they were prior to the addition
of SI.

Implementation costs vary depending upon the availwility of existing staff on the adopting campus
who can obtain release time for the operation of this program. The adopting institution bears the cost
of a three- to four-day training workshop (approximaiely $200 plus travel expenses) for the SI
Supervisor. Sl Leaders can be compensated ihrough part-time wage funds, internshirs or work-study
arrangements. An Sl Leader spends an average of nine to ten hours per week on a three-credit course
andearns? proximately $600 per 15week semester. 51 Leaders are usually provided the course textand
a means ot printed materials dupiication.

Requiremenis The Supplemental Instruct’on model is adapatable on a variety of campuses and is
compatible with existing academic support programs such as learning or tutoring centers, Special
Services, and Title Hll and IV programs. No special equipment is needed for implementation, although
some duplication of printed material is helpful. A minimum of one full-time professional staff member
is needed to maintain the SI program on campus. Programs targeting a large number of courses may
require additional siaff.

Services Thedeveloper/demonstrator site will furnish complimentary awareness materials to those
desiring more information on the model. Awareness conferences and training workshops are regularly
scheduled at th- developer/demonstrator site. Limited financial assistance may be available to
institutions com mitted to adopting the model. Developer/D and Certified Trainers are available for
on-site consultation and training. (The adopting institution covers travel expenses.) Potential adopters
are welcome to inquire directly with the contact persons listed below.

Contact Ms. May Garlaid, (816) 276-1163 or Ms. Kit Gordy, (816) 276-1172; University of Missouri-

Kansas City; 5100 Rockhill Road SASS 206; Center for Academic Development; Kansas City, MO
64110-2492,

Developmental Funding: University of Missouri-Kansas City JORF No. 81-33 (12/7/81)
Recertified (9/85)
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A COMMUNITY APPROACH TO YEAR-AROUND EDUCATION.
(Project C.A.Y.R.E.). Designed to meet student learning needs
effectively through the use of an alternative calendar. Approved
by JDRP for grades K-8. This program has been used in other
settings for grades 9-12,

Description The 45-15 year-round calendar assigns the student population into four groups. Each
group attends schools for 45 school days (nine weeks) and then has a vacation of 15 school days (three
weeks). These patternsare staggered so that one track is always on vacation. This allows the building to
accommodate 33% more students. In addition, the program can create a more consistent total learning
program by eliminating large blocks of time (i.e., three summer months) between learning segments.
Initially, the adoption of a year-round program is no more than a calendar change. As such, changesin
staffing ratios, materials, facilities, operational costs, and curriculum are not necessarily integral parts
of the program.

Contact Thomas Balakas, Project Director; Year-Round Project Dissemination Center; 3855 S.
Alicia Pkwy.; Aurora, CO 80013. (303) 693-0611.

Developmental Funding: USOE ESEA Title 111 JDRP No. 78-160 (3/15/78)

DIVERSIFIED EDUCATIONAL EXPERIENCES PROGRAM (DEEP). A new method of
organizing and managing an academic clz<sroom.

Audience Approved for the apathetic learner, the “discipline problem,” the poor attender, and
the potential dropoutin grades 9-12. Ithas been used in other settings in grades 6-8 and with the gifted,
talented, and creative learner.

Description The major goal of Project DEEP is to develop an instructional process for secondary
school classrooms that allows instructors to create an academic environment emphasizing success for
every learner while decreasing learner hostility to educational institutions.

DEEP offers students and instructors a method of organizing and managing an academic classroom
that differs from the usual classroom model. Students in the DEEP classroom identify needs, formulate
objectives, develop t ks based upon these objectives, present group and individual projects based
upon fulfillment of objectives, receive teacher debriefing following presentation of the projects, and
participate in their own evaluations. DEEP offers learne:s in academic subjects alternative ways to
create, gather, develop and display information. Extensive use is made of electronic and nonelectronic
media. The role of the teacher is that of advisor, consultant, and learning-systems manager. The
classrcom environment is casual, open, trusting, and task-oriented. A workshop atmosphere exists.
Commumity resources are utilized.

The DEEP classroom is highly structured, but the structure is not the same as in the typical academic
classroom. Teachers who demonstrate the ability and desire to change their methods of instruction are
trained in the use of these new management techniques. They must be willing to teach one or more
DEEP classes along with their regular classes. The teachers are trained as learning facilitators, ard the
conflict-management process is based on human relations and peer group interaction as well as on
teacher-student interaction. Once the trairing has been accomplished, students can be enrolled in the
program as part of the normal scheduling pror~dure. The project provides management charts and
materials along with evaluation procedures.

Contact Jane Connett, Director; Project DEEP; KEDDS/Link; St:ff Development Center; 3030
South Osage; Wichita, KS 67217, (316) 833-3960.

Developmental Funding: USOE ESEA Title Il} JDRP No. 76-82 (6/23/76)




EARLY PREVENTION OF SCHOOL FAILURE MIGRANT
PROGRAM (For Spanish and English-Speaking Children). A
program desi~ned to prevent early school failure in migrant
children. Ap). sved by JDRP as a screening and curriculum
planning program for migrant children ages 4-6 in regular or
short-term programs.

Description The Early Prevention of School Failure Migrant Program provides the necessary
screening assessment to uetermine the migrant child’s strengths and needs in developmental skill
competencies. The project provides a follow-up program for teachers and parents that helps children
prepare for formal reading and writing. The program was adopted during the summer of 1974 by 10
migrantssites in lllinois, Ohio, and Michigan and 18in Minnesota. Since JDRP approval, the program has
been adopted in 40 other states for summer and/or regular migrant programs.

The directors of the summer migrant program selected Early Prevention of School Failure during
spring 1974 to assess the developmental level of children age 4 and 5 entering the summer migrant
programs. The highly demanding work of learning to read and write requires the development of many
prior skills before a child can undertake the complex neurological task of understanding written and
orai language. Migrant children at age 6 often are introduced to many formal aspects of reading and
writing considerably out of harmony with their developmental timetable. The Early Prevention of
School Failure Migrant Program provides instructional activities in gross and fine motor, visual and
auditory perception, and receptive and expressive language. Training in these areas is valuable for
subsequent reading and writing experiences. Parent materials are very effective for use with migrant
children’s families.

Contact Luceille Werner, Project Director; Peotone School District 207-U; 114 N. Second 5t.;
Peotone, IL 60468. (312) 258-3478.

JDRP No. 77-116 (4/19/77)
JDRP No. 77-116 (7/30/34)
(Recertification 8/30/85)

NOMAD: Needs and Objectives for Migrant Advancement and
Development. A school yecar tutorial, summer education, and

family unit program designed to meet the needs of migrant AWAR
students through individualized instruction. JDRP approved for VNN
stiudents of all abilities.

Developmental Funding: USOE ESEA Title | (Migrant)

Description The school year tutorial program operates in conjunction with the county’s school
districts. Certified teachers provide daily intensive instruction in reading, math, and language usage to
each student at his or her development level. Enrichment activities in appreciation of culture and the
arts and self-concept development are integral parts of the curriculum. The teacher counsels students
in social behavior, adjustment to new school situations and teachers, attendance, completion of
school, and the advantages of education.

The summer program provides six to eight weeks of experiences planned to compensate for the
migrant child’s interrupted education. Curriculum includes nutrition and health care, cultural
enrichment, career awareness, prevocational opportunities, reading, math, language arts, science,
and social studies. Students 10 years of age and older participate in three of the following prevocational
programs on a half-day basis: secretarial/clerical, power mechanics, building trades, and commercial
art. Students are pretested; identified needs dictate behavioral objectives for each child. The
curriculi:m includes a preschool program designed to prepare migrant children for school. Children
are assessed individually and assigned development skills. Social, motor, and oral language
development are emphasized. Classrooms are staffed with a teacher and an aide, one of whom is
bilingual.

Contact JohnH. Dominguez, Jr., Director; Van Buren Intermediate School District; 701 S. Paw Paw
St.; Lawrence, M| 49064. (616) 674-8091, ext. 228.

Developmental Funding: USOE ESEA Title | (Migrant) ‘x‘ Lo JDRP No. 21a (4/9/72)
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POSITIVE ALTERNATIVES TO STUDENT SUSPENSIONS (PASS): A program that
provides intervention strategies designed to prevent or minimize nonproductive
social behavior in secondary students. Approved by JDRP for freshman and
sophomore students in high-risk entry level college courses.

Description Majoractivities of the PASS program include individual and group consultations that
assist school faculties in developing techniques for dealing effectively with teenage st _ 2nts, affective
education and personal development programs for students and teachers, time-out rooms managed
by a teacher or paraprofessional where students talk out problems and complete academic
assignments, individuals and group counseling for students experiencing serious interpersonal
confrontations, and counseling for parents. ““Staff Development for a Positive School” and “Communi-
cation Activities in the Regular Classroom’” help students and teachers get to know and appreciate
each other. “Student’s School Survival Course” and “Home Survival Course” help students with
problems learn how to interact more effectively within their school and home environments.

Contact John C. Kackley, Supervisor/Consultant, or Ralph E. Bailey, Ph.D., Director; Project PASS;
Pupil Personnel Services Demonstration Project; Euclid Center; 1015 Tenth Avenue North;
St. Pete-sburg, FL 33705. (813) 823-6696, ext. 45.

Developmenial Funding: USOE ESEA Title 111 JDRP No. 74-116 (12/6/74)

PUBLIC SCHOOLS OF CHOICE: High School in the Community
(HSC). An alternative secondary school of choice within the
public school system. Approved by JDRP for students of all
abilities, grades 9-12,

Audience Approved by JDRP for students of all abilities, grades 9-12.

Description High School in the Community (HSC) is a small, innovative alternative to the
traditional high school. It is designed to provide students and their parents with a choice of learning
environments within the public school system. HSC is a highly personalized, humanistic program that
seeks to improve students’ attitudes toward learning and to give them a sense of shared responsibility
in the process of their education. Students plan their own schedules with staff advisors. Family Groups
(in which a staff member meets with his/her guidance students for an hour each day) allow for open
discussion about school and life. The Policy Council (governing body of HSC. composed of students,
teachers, and parents) provides the opportunity for students to participate in decisions about their
education. HSC does not give letter grades. Students receive descriptive evaluations of work
accomplished and suggestions for improvement. No single teaching approach is required. A general
atmosphere of high student involvement, innovation, teacher support, and student-to-student
affiliation, together with low student competition, has emerged. HSC has consistently compared
favorably with other high schools in both cognitive and affective areas. The greatest gains have been
made in students’ reading skills and attitudes toward school.

Contact Matt Berenstein; High School in the Corymunity; 45 Nash St.; New Haven, CT 065l.
(203) 787-8635.

Developmental Funding: USOE ESEA Title 1l1 JDRP No. 75-45 (5/15/75)
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SECTION D: Basic Skills—Language Arts/Writing

*Ferguson-Florissant Writers Project D-1
Individualized Language Arts: ~iagnosis, Prescription and Evaluation D-2
*QUILL: Microcomputer Based Writing Activities D-3
*TALK: Teaching Activities for Language Knowledge D-4
*WR.LT.&E: Writing is Thorough and Efficient D-5

*Projects currentlv funded by the NDN




ERIC

Aruitoxt provided by Eic:

SUMMARY OF PROJECT SERVICES*

AWARENESS TRAINING

Dissem Certified Training
Funds Awareress On Site Visit. Awareness Stafl Tramers Time
Available Costs Available Material Available Costs Available Required
Home | Adopt | Free Home [ Adopt
PROJECT Page# NDN [Other{ Hon | Trav | P.D. Site Site |Paper{Video| F/S {Other| Site | Stte | Hon | Trav | P D. (State) (days)
Ferguson-

Florissant D-1 v v v v v v v v v v TN, IL, Wi 3+
ILA D-2 v v v v v v v v GA, IN, MO, IA 2
Quill D-3 v v v v v v v v KS, CT,NY, Ri 3+

CA.FL

TALK D-4 v NEG { NEG | NEG v v v v v v NEG | NEG | NEG | AZ CA, CT.FL, <1

GA, IL, IN, KY,

ME, Mi. NE, NC,

ND, NY, OR, R,

WA
Write D-5 v v v v v v v v v v v |MA XY, ME, DC, 2-3
GA, TN, NJ

*Only projects providing data are included
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FFRGUSON-FLORISSANT WRITERS PROJECT. An inservice
program to ‘ncrease student writing achievement.

Audience Approved by JDRP for teachers of students, grades 3-12, all ﬁ?
ability levels and all subject areas. this has been implemented K-12 in many

districts.

Description The purpose of this staff development program is to change the imethods of teaching
writing. Each day of the inservice sessions includes current writing methodolcgy; development of
teachers skills. While a two-stage process is usually employed in traditional writing instruction,
(composing and evaluating), a four-stage writing process is employed in the writing project—
prewriting, composing, revising, and evaluating. Revision takes place in small critique groups.
Numerous classroom revision methods are presented.

After the training was completed, teachers reported they spent 10 hours each month on personal
writing, whereas before training they had spent no time on this activity. They used the four-stage
process with their students as well. While grammar and mechanics are typically taught separately from
writing, project teachers combined grammar and mechanics with writing for gieater effectiveness.
They also reported an increase in prewriting activities such as free writing, focused writing, and
non-stop writing. This increased the lag time between assignment and initiation of student writing.
Students also used critiquing groups for the revision stage.

Effectiveness results indicate that students with trained teachers show statistical differences in their
writing achievement when compared to students without trained teachers. This teaching process is
appropriate in all subject areas and is in agreement with educational research.

Requirements The adopters must have one or more teachers trained in a Leadership Training
Seminar held either at the adopting site (at anytime) or at the Ferguson-Florissant site (held twice
yearly). Ideally, a district would train at least one teacher from elementary, middle level, and secondary
to serve as co-leaders of the district inservice to train other teachers. No purchase of new student
materials is required. This program may be adopted by asingle district or a group of districts in an area
who wish to share one training site. Adopting district is to provide training for other teachers given by
local trained leaders or project consultants.

Services Awaieness materials are available free of charge, and awareness presentations are
available free of charge, and awareness presentations are availahle on an expen .e-shared basis. The
district requesting the Leadership Training Seminars provide the travel and per diem expenses (if
training is done in the local district) or the participant’s travel and per diem expenses (if the training is
done in Ferguson-Florissant). Visitations are welcome anytime. Leadership Training Seminars are
scheduled at least twice a year, in November and April, at the demonstration site located in St. Louis
area. An elementary and secondary writing curriculum resource guide to be used by trained teachers is
also available for purchase (priced at $12 and $18.50 for the elementary and secondary editions.)

Contact Mary Ann Croddy, Project Director; Ferguson-Florissant Writers Project; Ferguson
Florissant School District; 1005 Waterford Drive; Florissant, MO 63033, (314) 831-4411/831-0035.

Developmental Funding: USOE ESEA Title 11 and VI JDRP No. 82-26 (5/26/82)
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INDIVIDUALIZED LANGUAGE ARTS: Diagnosis, Prescription,
and Evaluation. A project combining a !anguage-experience
approach with techniques derived fro:w modern linguistic theory
to enhance skills in written composition.

Audience Approved by JDRP for grades 3-6. Has been used with grades
1-2, 7-12, college basic skills programs, adult education programs, special
education programs, and independent and supplementary programs in
written composition.

Description At Jeast three times a year, the teacher evaluates writing samples composed by
students on self-selected topics. Utilizing criteria common to nearly all language arts programs, the
teacher is then able to assign priorities to the needs of the whole class, groups of students, and
individual youngsters. For each objective stemming from this diagnosis, a teacher’s resource manual
prescribes a variety of writing or revision techniques for all content areas involving writing. Motivation
for writing is strengthened by a “communication spiral” that links composition to the other ianguage
arts and to real-life experience. A record-keeping system permits students, teachers, administrators
and parents to observe growth in writing proficiency from month to month and grade to grade. The
program can be combined readily with existing language arts curricula and materials.

Requirements District makes a definite commitment to improving basic writing skills of all
students. District sends initial cadre of teachers and administrators to convenient sites for two-day
(10-15 hours) training and purchases copies of Teachers Resource Manual (one per teacher @ $10) and
Management Manual (for administrators @ $2). District assumes responsiblity for extending the
program to other grades, classes and/or schools in future years, with turnkey trainers conducting
inservice programs. District reports to project on extent and quality of implementation.

Services Awareness materials are available at no cost. Visitors are welcome anytime by appointment
at project site and additional demonstration sites in home state and out of state. Project staff are
available to attend out-of-state awareness meetings. Training is conducted in requesting district and
states throughout the year. Follow-up assistance is also available to adopters. (Costs for trainers’
services, travel, and per diem expenses for awareness, training, or follow-up assistance to be
negotiated).

Contact Jeanette Alder, Project Director; Weehawken High School, Liberty Place, Wechawken,
NJ 07087. (201) 865-1506.

Developmental Funding: USOE ESEA Title il JDRP No. 74-55 (5/23/74)




QUILL: Microcomputer-Based Writing Activities

Audience Approved by JDRP for all students in grades 3-5.

Description QUILL is a microcomputer-based writing program that provides students with
software tools for planning, composing, revising, storing, retrieving and printing written text. QUILL
also provides teachers with training and assistance to integrate the software into classroom writing
instruction and writing in content areas. The primary purpose of QUILL is to provide stidents with
motivating writing activities in a structured, computer-based format, which allows for flexiblity in
addressing studenti ability and interest. Additionally, QUILL offers students use of “real life”
microcomputer tools, such as a text editor and message system. Finally, QUILL provides teachers with
tools to supplement and expand language arts and writing instruction, especially in the areas of
expository and persuasive writing.

Intermediate level elementary students (grades 3-5) have significantly improved (p.< 05) the quality
of their expository writing, as measured by pre and post writing samples in comparison with amatched
control group.

Requirements A three-day teacher training workshop is highly recommended to implement the
nrogram. Software must be purchased from a commercial publisher. Atleast one computer system per
class (Apple with 64K, two drives, 80 column display, green screen monitor, and printer). Computer lab
setting is acceptable. No additional staff is required. A local facilitator should be designated from
existing personnel.

Services Visitors are welcome at demonstration sites located throughout the country. Awareness
materials are available at no cost. Project staff amd certified trainers are available for presentations and
training on a limited basis. Costs for all services will be negotiated.

Contact Denise Blumenthal or David Zacchei, The NETWORK Inc., 290 South Main Street,

Andover, Massachusetts 01810 (617) 470-1080.

Developmental Funding: U.S. Department of Education JDRP No. 84-10 (3/30/84)
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TALK: Teaching Activities for Language Knowledge. A program
improving expressive and receptive vocabulary skills and lan-
guage, grades K-3. TALK encourages the use of positive rein-
forcement, active participation, creative thought and fun in
learning.

Audience Approved by JDRP for elementary students grades K-3 scoring at the 50th percentile or
below on a standardized reading test.

Description A language specialist teaches 30-minute oral language lessons twice each week in K-3
classrooms. The participating classroom teacher remains in the classroom during lessons demonstrated
by the language specialist, teaches weekly follow-up oral language lessons assigned by the language
specialist from the TALK lesson manual, and completes a brief evaluation of the TALK lessons
conducted. A TALK lesson manual includes lessons in listening skills, grammaticalskills, describing and
defining, personal and social awareness, choral speaking, story-telling, creative dramaticsand puppets,
and speaking and hearing science.

TALK students have shown gains of 30% to 80% on standardized tests for receptive and expressive
language. These highly significant gains have been obtained at all grade levels.

Requirements The adopting district provides a speech and language clinician or teacher with a
background in language developmant or reading, one hour per week for each classroom receiving
TALK. The TALK program can be adopted by one language specialist and two classroom teachersin a
school district. After language specialists and classroom teachers have been trained in the program,
they can train other personnel in the local district. TALK staff assist adopting district in evaluating the
effectiveness of the program as it is implemented.

Costs Each language specialist and classroom teacher r.ust have a copy of the TALK instructional
man:ial, $45. A TALK training manual, $25 is suggested for each school district. TALK staffand Certified
Trainers are available for tranings. Costs for these sessions are negotiable.

Services Awareness materials are available at no cost. Visitors are welcome at project site anytime
by appointment. Project staff are available to attend out-of-state awareness meetings (costs to be
negotiated). One-day training sessions are conducted at project site or adopter site (costs to be
negotiated). Implementation and follow-up services are available to adopters (costs to be negotiated).

Contact Stephanie Hendee, Project Director; Rockford School District #205; 201 S. Madison St.;
Rockford, IL 61108. (815) 964-7019.

Developmental Funding: USOE ESEA Title IlI JDRP No. 78-189 (7 /11/79)
Recertified (1/85)
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PROJECT WR.L.7.&E.: Writing is Thorough and Efficient

Audience Aoproved by JDRP for grades K-12.

Description Project WR.I.T.&E. is a K-12 writing program designed to improve students’ writing
competency and fluency in composing by using a process approach to writing that is developmentally
ta..ored to students’ needs.

Based upon the resu'ts of 3 experimental studies across different grade levels (3, 4, 5, 7 and 11),
students receiving instruction with the P sject WR.L.T.&E. curriculumssignificantly outperform (p<.01)
comparable control group students in writing ability, as measurec by the Holistic Writing Assessment
Proceaure.

Project WR.L.T.&E. is a practical, classroom-level applic. -on of the writing process. It addresszs the
varying needs of primary, elementary, intermediate, and second levels.

Project WR.L.T.&E. has three key elements: Curriculum, Training, and Support System.

The K-12 curriculum is published as a Curriculum Guide, and is based on seven goals: Climate,
Fluency, Audience, Writing Process, Writing to Learr, Literacy Skills, and Evaluation.

The three-day staff training includes a published Teacher Handbook, and the support system is
included in a Management Handbook 1>r administrators.

Project WR.LT.&E. also provides for Certified Trainers, an” .1.biishes a Certified Trainer Handbook.

Requirements Adopters must attend staff development activities directed by Project WR.LT.&E.
staff, acwhich time a system for ongoing mcnitoring and support activites will be provided. Additional
staff are not necessary for replicating the project, but staff retraining is necessary. The Project offers a
3-day workshop designed to prepare teachers for using Project teaching techniques. Teachers
planning to implement Project WR.L.T.&E. should attend the workshop in the summer or school year
prior to implementation.

Servires Project staff is available to conduct workshops as well as awareness sessions either at the
Projectssite or elsewhere. Visitors are welcome to visit the Project by appointment. Project staff is also
available to provide technical assistance in conducting a writing needs assessment and in holistic
scoring of writing samples. Program costs include training workshops, teacher curriculum guides,
holistic evaluation sti'dent composition books, quarterly student publications and annual young
author’s conference. Initial installation cost per student (N=600) is $75.25 with a recurring installation
cost per student of $7.18 with a recurring cost after year three of $1.04.

Contact Mr. Walter J. Vail, Project Director; or Ms. Patricia A. Rubin, Project Coordinator; Project
WR.I.T.&E.; Glassboro Board of Education; North Delsea Drive, Glasshoro, New Jersey 08028. (609)
881-22"0,

Developmental Funding: ESEA Title IvV-C JDRP No. 84-12 3/26/84




SECTION E: Basic Skills—A ;athematics

*Astra’s Magic Math E-1
Calculator Math E-2
C/ MEL (Calculator Assisted Mathematics for Everyday Living) E-3
CLASSMATE 88 Mathematic Computational Skills Program E-4
Competency B: . Program for Mathematics Mastery E-5
*Comprehensive ,chool Mathematics Program (CSMP) E-6
Conceptually Oriented Mathematics Program (COMP) E-7
Cross-Age Structured Tutoring Program for Math E-8
Decision-Making Math E-9
*Diagnostic Prescriptive Arithmetic (DPA) E-10
DP1 E-20
*First Level Mathematices (KINDERMATH) E-11
“Go Metric”’: A Supplemental Low-Cost Metric Curriculum E-20
HOSTS MATH: Help One Student To Succeed E-12
*Individualized Prescriptive Arithmatic Skills System (I PASS) E-13
Mathematics Achievement Program (MAP) E-21
MICRO/MATH (formerly Mathematics/Technology) E-14
M2C: Math Motivational Centers E-15
*STAMM: Systematic Teaching and Measuring Mathematics E-16
*Success Understanding Mathematics (SUM) E-17
*Team Accelerated Instruction: Mathematics E-18

Title  Mathematics Computer Assisted Instruction (CAt) E-19

Y]

*Projects currently funded by the NDN
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Aruitoxt provided by Eic:

SUMMARY OF PROJECT SERVICES*

AWARENESS TRAINING
Dissem Certified Training
Funds Awareness On Site Visit Awareness Staff Traners Time
Available Costs Available Matenal Available Costs Available Required
Home | Adopt | Free Home |Adopt
PROJECT Page# | NDN [Other| Hon | Trav | PD Site Site Paper|Video! F/S |Other| Site { Site | Hon | Trav | PD (State) (days)
Astra’s Math E-1 v v v v v v v v v v v v AR,CA.DC,IL,IN 1
MN, MO, NE, NV, NY
NC.ND, OK, OR, DE
TN, TX, WV, WI, KY
Classmate 88 E-4 v v v v v v v v v v None 2
comp E-7 v v v v v v v v v v AZ, ME NC 1
Cross-Age MathE-8 v v v v v v v None 1
csmp E-6 v v v v v v v v v v v MA.MD,ME M|, | K-1,2-6,
MN, MO, MT, NE, 3+
NY NC,OHOK,
ORPAVAWA,CO
DPA E-10 v v v v v v v v v v v v MT, AK. MO 3+
Go Metric E-20 v v v v v v None 2
Hosts Math £-12 v v v v v v WA, OR, CA, HI, 1
MT.CO,ND,SD, AZ
IaPASS E-13 v NEG v v v v v v v v v v PA, AR, NE 1
Kindermath  E-11 v v v v v v v v v |AK, CA, PA, IL, MN, <1
SO, TX
Map E-21 v v v v v v v None 2
Micro-Math  E-14 v v v v v v v v v v None 1
STAMM E-16 v v v v v v v v v v v TX,NM, CO, WY, 2
MT, NE, GA, NH,
MA, NY, VA,
WV, NC
SUM E-17 v v v v v v v v v None 1to2
TAl-Math E-18 v v v v v v v v MD, IN, MA, 1
ME, TN

“Only projects providing data are included.
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ASTRA’S MAGIC MATH Beginning Math Program. A 22-unit
success-oriented beginning math program employing an
organized oral language based, multi-sensory approach using
techniques for a foundation of any math system or program. May
be used as a basic or supplemental program.

Audience Approved by JDRP for kindergarten students. This program has ;‘lm:,xmm M)

been used in other settings for beginning first, preschool, special education,

L
bilinqual educaton (Spanish), ESL, and Chapter I students in primary grades. Ul

Description Astra’s Magic Math increases math achievement by promoting the acquisition of basic
math skills while helping children develop positive self-images. Throughout 22 self-contained units,
the multi-sensory program utilizes oral language, manipulation, and writing activities during daily
twenty to thirty minute lessons. The program utilizes discovery, mystery, and memory aids. It combines
frequentrepetition andimmediate correction or confirmation of children’s responseswith agame-like
presentation of materials and positive feedback from the teacher. The program includes interactive
large group activities and individual mastery worksheets. Astra’s Magic Math stresses positive
reinforcementanda belief in the ability of each child to succeed. Interest s stimulated through the use
of Astra, a make-believe character from outer space. The program is designed to develop the positive
academic self-conceptand independence of young children, while satisfying their intellectual needs.
Program begins with concrete manipulatives, progresses to abstract paper/pencil via oral language.
Fosters logical thinking, problem solving, discovery and interaction. Includes classification, computa-
tion and estimation.

Astra’s Box, an essential program prop, contains lesson materials for the day and stimulates curiosity
in the children. The children believe Astra is the source of homework and badges awarded to them for
each unit. Astra also displays feelings of happiness, sadness, fear, excitement, and frustration, thus
enabling the children to identify with her.

Kindergarten participants in the program have demonstrated 3ains in excess of 30 NCE’s during a
six-month period as assessed on the mathematics sub-scale of the Comprehensive Test of Basic Skills.

Start up costs for basic non-consumable materials—Astra’s Magic Math are $75.00 per classroom.
Additional non-consumable supplementary materials which enhance the program are available.
Contact project for detailed list. Suitable as basic or supplemental program.

This program is also available in a Spanish version.

Requirements The program can be implementedin a typical classroom using regular teachers. A
one-day training session is highly recommended. The only materials that must be purchased are the
Astra’s Magic Math Manual and Astra’s Box. A variety of other educational and motivational materials
to enhance the program is useful and highly recommended.

Services Awareness materials, grant writing packet, correlation to Texas Elements, and half-hour
awareness video tape are available at no cost. A three-hour training tape (VCR) is also available for rent
or purchase. Visitors are welcome by appointment at project site and ad ditional demonstration sites in
home state and out of state. Project staff is available to attend out-of-state awareness meetings (costs to
be negotiated). Training is conducted at project site (adopters pay only their own costs). Implemen-
tation and follow-up services are available to adopters (costs to be negotiated). A three-day Certified
Trainer workshop is usually held in San Francisco in July.

Contact Jeanne Stout Burke, Judith Brown; or Gretchen Ross, Co-Directors, Co-Developers;
Astra’s Magic Math; Sunshine Gardens School, 1200 Miller Ave.; South San Francisco, CA 94080, (415)
588-8082,

Developmental Funding: Private JDRP No. 83-54 (1/24/84)




CALCULATOR MATH. A supplementary program to improve students’ mathematical
skills through the use of a consumer-oriented curriculum which i»corporates the
hand calculator.

Audience Approved by JDRP as a supplementary math program for grades 7 through 9.

Description Calculator Math is a mathematics project which parallels and supplements the 7th-
9th grade program. It brings the technology of the hand calculator into the classroom with a proven
instructional curriculum. The program teaches students: to use calculators with efficiency and with
confidence; to improve their skillsin problem solving, rounding off, estimating, and solving consumer
word problems; to improve their ability to work with whole numbers, decimals, fractions and
percentages.

Students use a calculator and calculator math worksheets one-f: .n of their math time (approximately
one day a week) for a y=ar.

Project materials include the CALCU.ATOR MATH binder and task cards.

Binder contents: Teacher’s Guide (describes the implementation and management of the program);
Student Guide (introduces the student to the calculator and reviews rounding off, estimating, and
solving word problems); Work Sheets (five units which supplement the whole number, decimal,
fraction, and percentage curriculum).

Units contain pre/posttests and are adaptable for individual, small group or total class instruction.

Answers and Place Value Charts

180 Task Cards: written and illustrated by students. Cards are color coded and assigned on
appropriate work sheets.

Requirements The program can be implemented in a typical math classroom using regular
teachers. Materials which must be purchased are the Cz'-uslator Math Binder and Task Cards (one set
per teacher), and Calculators (approximately one per two students). Calculator Math can be adopted
by a single classroom or by several classrooms who may share the materials. A one day training session
in the management and implementation of the use of calculators in the CALCULATOR MATH
Program, and the development of problem solving skills is required for adoption.

Services An NDN funcdad Developer/Demonstrator Project. Awareness materials are available at
no cost. Visitors are welcome at demonstration sites by appointment. Project staff are available to
attend out-of-state awareness meetings (costs to be negotiated). Training is conducted at project site
or adopter site (costs to be negotiated). Implementation and follow-up services are available to the
adopter. First year installation costs: Approximately $4.50 per student including purchase of
calculators, materials and training. Subsequent year: $1.50 per student (duplication cost).

Contact Director; Calculator Math Office—400 Mansell Street; Wilson Demonstration Site; SFUSD;
San Francisco, CA 94134. Office: (415) 469-5697, School: (415) 239-6200.

Developmental Funding: Title IV-C JDRP Nc. 82-31(5/26/82)
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CAMEL (Calculator Assisted Mathematics for Everyday Living). A curriculum to
increase the computation and application skills of general mathematics students.

Audience Approved by |DRP for 9th and 10th grade general math students.

Description CAMEL is an individualized two-year program for those students who have had little
or no success in mathematics. These students usually have computational deficiencies that preclude
their mastering many of the “living skills” concepts that are part of everyday life for most people.
CAMEL is based on the premise that these students can and will learn these concepts if the amount of
computations is reduced. Students in a CAMEL classroom use calculators to perform the computations
necessary to learn and apply these concepts. All examples show how the given information is analyzed
and entered in the calculator. All example answers are explained and are identified with units or labels
where appropriate.

Paper and pencil computations are not excluded by use of the calculator. The program includes
eight computations modules that the students must work using paper and pencil if they cannot
demonstrate mastery of the skill on a pretest. Paper and pencil computations should take less than 20%
of the students’ time.

While CAMEL was developed for use in a regular classroom and is primarily used there, the
individualized nature of CAMEL makesitappropriate for any group that is highly transient and not well
motivated. In the developing disirict CAMEL is also used in the Juvenile Detention Center, the
Alternative School for Disruntive Students, The Center for Emotionally Handicapped or Learning
Disabled Student, and The Haif-Way House for Young Adults.

Requirements The CAMEL program can be implemented by any math teacher. Teacher-student
ratio 1:30. A osie-day training session is desirable but not necessary. No special facilities are needed.
Each student in the program should have access to a calculator. A set of CAMEL materials is required
and consists of eight computational modules, 31 applications modules, and two applications review
modules; teacher and ma~ager manuals; complete set of pre- and posttests with answer key. A
management system to help the teacher is also part of the program.

Costs  Oneset of calculators ($9 each) and one set of CAMEL materials ($450) which can be used by
one to five classes per day. Costs of expendable materials vary depending on the number of students
involved.

Services CAMEL Resource Staff Project consultants provide technical assistance and training in
program implementation. Visitors are welcome to visit a demonstration school. Awareness materials
are available.

Contact Whiteford G. Colee, Project CAMEL; P.O. Box 1910; Daytona Beach, FL 32015-1910.
(904) 255-6475; Suncom 391-1011.

Developmental Funding: JSOE ESEA Title 1V-C JDRP No. 82-5 (2/17/82)




CLASSMATE 88 MATHEMATIC COMPUTATIONAL SKILLS PROGRAM. A pullout
programincorporating technology to improve the basic mathematical computational
skills of economically disadvantaged children.

Audience Approved by the DRP for educationally disadvantaged children in grades 4-6.

Description Classmate 88 is a daily pullout program that uses technnlogy as well as paper and
pencil activities, fact cards, and puzzles to provide drill and practice in basic mathematical
computational skills. The project treatment is for 32 weeks providing 40 hours of additional
supplementary mathematic instruction during the school year. The project is designed to serve
children, each using a programmed math machine, in groups of three for fifteen minute sessions daily.
Since this is an individualized project, each three students come from the same grade level. The
Resource Teacher, working with the classroom teacher, schedules the students into the projectso they
will not miss the “core” or basic subject areas. The time out of class is during Art, Music, Gym, study
periods or recess. Student placement in Project Classmate 88 is determined th-ough a multistep
process which begins with the Classroom Teacher and the Resource Teacher. An assessment is made of
the child’s level of functioning through a combination of placement tests (addition, subtraction,
multiplication, division, fractions, and decimals) developed by the South Bend Community School
Corporation. The scores on these tests are used to determine placement. The problem foreach section
within a test are weighted according to the skill level. The number right determines the starting level
for the student. As the student works through each program, the aide monitors his/her progress,
giving assistance as needed. All work sheets and papers are kept in the student’s individual folders.
After mastery the student proceeds to the next program. The unique technological feature of the
program is the use of a programmed raath machine known commercially as Classmate 88. This
machine provides practice in computational skills by (1) presenting computational problems
appropriate for the child one ata time; (2) providing feedback after the child has worked the problem
by the hand and input the answer; (3) noting when the answer is not correct; and (4) summarizing the
child’s performance on the set of problems. This tape is used by the aide and consultant to monitor
progress; also, it may be displayed on a bulletin board or sent home to parents. The Classmate 88
programmed math machine contains seventy (70) hardwired programs that have been developed to
help children reach the specific computational problems. Note that the programmed math machine
does not do the calculation for the child.

Requirements All equipment, materials and strategies used in Classmate 88 can be duplicated.
Adopters must purchase Classmate 88, the curriculum guide, and provide a system for ongoing
monitoring and support activities. Additional staff using para-professional personnel are necessary for
replicating the project. The project has a three-day workshop that has been effective in training aides
to use the Classmate 88 machine, the curriculum and teaching techniques. Special materials are not
necessary, with the exception of the Classmate 88 programmed math machine, paper tapes and
ribbons.

Services Awareness materials are available at no cost. Visitors are welcome by appointment at
project site and additional demonstration sites. Project staff are available to attend out-of-state
awareness meetings (costs to be negotiated). Costs, including personnel, equipment, consumable
materials and equipment maintenance average $175.25 per pupil (N=48) for the installation year and
$127.22 per pupil for subsequent years.

Contact Jjanice M. Putz; Chapter 1 Department, South Bend Community School Corporation; 635
Sout!: Main Street; South Bend, Indiana 46601; (219) 282-4181.

Development Funding: ESEA, ECIA JDRP No. 85-11 9/9/85
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COMPETENCY BASED PROGRAM FOR MATHEMATICS MASTERY: An individual-
ized diagnostic/prescriptive remedial math program.

Audience Approved by 'DRP for grades 7 and 8 educationally handicapped students.

Description The Competency Based Program for Mathematics Master (CBPMM) incorporates a
prescriptive learning competency based instructional approach. It draws on Bloom’s Learning for
Mastery and Keller’s Personalized System of Instruction. Students are identified as needing
mathematics remed ation on the basis of their performance on the mathematics section of a district
administered test. Placement tests for each strand are then administered to determine the sub-area
into which the student will be placed. The student’s instruction is based upon a prescription derived
from these placement tests. The students then complete a mastery test appropriate for that strand. Each
strand can be applied independently and students only work on the strands indicated by their
placement test. Diagnostic and/or error pattern tests are used on as-needed basis. The error pattern
tests determine why a student is not mastering certain material so that he/she can unlearn the
miscunception behind the problem. A total of 82 tests have been developed for use in the project.
These include 41 diagnostic and error pattern tests, 11 placement tests, and 30 strand mastery tests.
These tests have been through standard developmental processes including validity and reliability
assessment. The error pattern tests assess the method the child usesto solve the problem as well as the
answer. Thus, appropriate remediation can be applied.

The staff has developed 20 instructional games, 750 instructional puzzles, an instructional listening
exercise , a deductive problem solving exercise, and 900 other manipulatives directly related to the
CBPMM curriculum. Aside from project developed materials, commercial games, duplicating
manipulatives, workbooks, textbooks, tapes and filmstrips can be used as supplemental material. A
start-up kit is available which includes staff developed materials such as samples of “mathmatchtics”
puzzles, severai manipulatives, instructional games, and a listening exercise. A limited amount of
equipment also is required for start-up operations. Practically all of the equipment essential to the
program is traditionally found within schools. Thesse include items such as typewriters, filmstrip
projectors, cassettes, laminating machine, etc.

Requirements The adopting school district must conduct an i8 hour workshop onimplementing
project components. Certain specified materials should be available.

Costs Start-up costs depend on materials, personnel, and equipment already available. Contact
project for more specific information.

Services Training can be provided by prorect staff at the expense of the adopting district. Other
information available.

Contact Linda Shibley, Director; Southeast Junior High; Rt 3; 2001 Ohio St.; Pine Bluff, AR 71601.
(501) 535-6070 or -6478.

Developmental Fusrrie 4: Title 1V-C JDRP No. 83-16 (3/8/83)




exciting, complete elementary-level mathematics curriculum
with a focus on problem solving and developing critical thinking S
as well as teaching basic skills. M

COMPREHENSIVE SCHOOL MATHEMATICS PROGRAM: An C

Audience Approved by JDRP as a sequential mathematics curriculum ‘or P
students of all abilities, grades K-6. CSMP students do better in applying

mathematics to new problem situations and in using various reasoning skills. They learn traditional
mathematics skills and concepts as well as or better than comparable non-CSMP students, and they
show a higher level of enthusiasm and interest in mathematics.

Description  An underlying assumption of the CSMP curriculum is that children can learn and can
enjoy learning much more mathematics than they do now. Unlike most modern programs, the content
is presented not as an artificial structure external to the experience of children, but rather as an
extension of experiences children have encountered in their deveivpment, both at the real-life and
fantasy levels. Using a “pedagogy of situations,” children are led through sequences of problem-
solving experiences presented in game-like and story settings. I\ is CSMP’s strong conviction that
mathematicsis a unified whole and should be learned as such. Consequently, the content is completely
sequenced in spiral form so that each student is brought into contact with each area of content
continuously throughout the program while building interlocking experiences of increasing sophisti-
cation as the situations become more challenging.

A feature unique to CSMP is the use of nonverbal languages that give children immediate access to
mathematical ideas and methods necessary not only for solving problems, but also for continually
expanding their understanding of the mathematical concepts themselves. Through these languages
the curriculum acts as a vehicle that engages children immediately and naturally ith the content of
mathematics and its applications without cumbersome linguistic prerequisites. Oth 21 tools, such asthe
Papy Minicomputer, the hand-held calculator, various geometry tools, and random: -Jevi~es are used
extensively throughout the curriculum to pose problems, explore concepts, develop skills, and define
new ideas.

CSMPis flexible enough to facilitate whole-group, small-group, and individualized instruction. It is
appropriate for all children including specialized audiences such as gifted, compensatory, and
bilingual. It recognizes the importance of affective as well as cognitive concerns and has been
developed and extensively tested in classrooms nationally.

Requirements School systems and CSMP agree on an implementation plan that provides for the
training of teachers, the evaluation of the program, and support services. The school system appoints a
local coordinator who maintains contact with CSMP as a member of the CSMP Network.

Services Awareness materials are available at no cost. With advance notice, arrangements can be
made for visitors to observe the program in use in a variety of sites. Project staff are avar.able to attend
out-of-state awareness meetings. Training is conducted at the project site or at the adopter site.
Implementation and follow-up services are available to adopters.

Contact Clare Heidema, Director, CSMP, 12500 E. Iliff Ave., Suite 201, Arvada, CO 80014, (303)
337-0990.

Developmental Funding:
USOE ESEA Titles {ll & IV, and National Institute of Education JDRP No. 78-169R 3/13/84
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CONCEPTUALLY ORIENTED MATHEMATICS PROGRAM
(COMP). An outcome-based objective-oriented mastery learning
mathematics program designed to meet the needs of all children.

Audience Approved by JDRP for students of all abilities, grades 1-8. This
program has been used in other settings with grades 9-12. K materials are also
available.

Description The Conceptually Oriented Mathematics Program is an objective based, mastery
learning mathematics program that provides sequential mastery skills with corresponding instructional
materials to be mastered in the basic skills area of mathematics. It is designed to meet individual needs
through small-group instruction. Inservice training includes effective classroom management tech-
niques to improve teaching techniques. Students are tested to determine their individual strengths and
weaknesses and are grouped accordingly. The program provides continuous progress through the use
of materials organized into 25 instructional levels. Nine strands are developed for mastery in these 25
levels. Each level has been broken into two or more steps. Step Z in each level provides additional
materials for the gifted and talented students. Critical thinking skills are developed throughout the 25
levels. Al COMP math objectives are correlated to major math textbooks. Correlations areincluded in
the COMP Guidebooks. The program utilizes cooperative planning and teaching. The ideal
instructional situation is one in which each teacher has no more than two instructional groups. Itis the
intent of the program to enzourage teachers to be creative in their teaching and to adapt the program
to the learring styles of their students. Key Elements: placement testing; teaching by objectives via
COMP Guidebooks; and COMP Activity books; small-group instruction; criterion-referenced testing;
computerized classroom management system (IMPACT); computerized drill and application activities
(Levels 1-12, Grades 1-5); cooperative teaching and planning; continuous progress for students;
administrator involvement; school-community-parent relations. Effectiveness: Students who parti-
cipate in the COMP math program continue to make significantly greater gains in math achievement
scores than their peers who participate in other math programs. COMP student gains have continued
to grow over the 13 years COMP has been an NDN program. Effectiveness data is widespread, including
Maine, North Carolina and Texas. Recently a district-wide study on achievement gains in Corpus
Christi, Texas showed COMP math students made significantly greater gains over the 5 years of the
study than the same students made in reading or other subject areas which had been equally targeted
for improvement during the same time span.

Requirements One day of training prior to implementation is required. All teachers and
administrators involved in adoption should attend. One day of training following implementation is
alsc suggested. Adopter school needs will determine the scheduling of this training. Adopter
designates one staff member to serve as project contact person and coordinator. The adopter is
responsible for honorarium, travel and per diem for trainers.

Services Awareness materials are available at no cost. Visitors are welcome at demonstration sites
anytime by appointment. Project staff are available to atte.id out-of-state awareness meetings (cu:fs to
be negotiated). Training is conducted only at adopter site. Implementation and follow-up services are
available to adopters (all expenses must be paid).

Contact L. ieon Webb, Director—Lois Petersen, Asst. Director; 161 E. First St.; Suite 5; Mesa, AZ
85201. (602) 959-4880.

Developmental Funding: USOE ESEA Title 111 IDRP No. 74-114 (12/6/74)




CROSS-AGED STRUCTURED TUTORING PROGRAM FOR
MATH.

Audience Approved by JDRP for elementary grades 2-8.

Description The Structured Tutoring Program in Math is a pull-out program which combines
tutoring in basic skills with a continuous assessment of the child’s progress on a daily basis. It also
features immediate feedback and positive reinforcement techniques which are literally built into the
instructional materials. The thrust of the program is to identify the child who is deficient in basicmath
skills as early as possible and to supply the necessary intervention to help him/her function within the
school system on a positive encouraging basis. Identification of students begin< with an initial
screening which uses the Harrison Diagnostic Criterion Referenced Test. Several attactions include:

* positive individualized attention

* success through carefully sequenced objectives

* positive reimforcement through verbal praise

* dialy recorded progress towards goals depending on student’s ability

* enhanced self-concept and confidence in students

* complete pretest diagnosis, prescriptic 1, posttest, and mastery recording system

Requirements A paraprofessional Tutor Manager, Adult Tutors, older students, or volunteers can
be used to implement this program. Listing of specific material requirements can be provided by
project personnel. The program may be implemented on a class, school, or district level.

Services All Adult and Student Tutors receive training in positive reinforcement strategies, use of
the sequenced materials, and recordkeeping activities. In addition, Tutor Managers and Adult Tutors
aretrained in testing techniques. Awareness materials are available at requestat no cost from the Boise
School District. Arrangements can be made for visitors to observe the program at one of the various
sites. Start-up costs depend on materials, personnel, and equipment available. Contact project staff for
more specific information.

Contact Dr. Geri Plumb, Coordinator of Federal Programs; Dee Burrow, Program Facilitator;
Joanne Howard, Tutorial Program Specialist—Boise Schools; 1207 Fort Street; Boise, ID 83702. (208)
338-3400.

Developmental Funding: ECIA Chapter | JDRP No. 83-20 (3/17/83)
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DECISION-MAKING MATH (DMM), a program for improving students’ capabilities
in identifying, analyzing, and solving problems.

Audience Approved by PEPfor students in7th and 8th grade math classes and 9th grade General or
Basic Math classes.

Description DMM encouragesstudents tobe more comfortable and capable solving prcblems by
putting mathematics in the context of situations they might face in real life.

DMM is a supplement to the regular math program. Using student guides, worksheets, strategy
cards, home activities, and problems of the week developed especially by this program, DMM
develops higher levels of thinking skills to solve problems in the world of hamburgers, money, cars,
home, and allowances. Specifically, DMM teac 1es students to: analyze problems and select strategies
for solutions, and apply problem-solving skills to everyday situations. Schedules, menus, catalogs,
checkbooks. maps, timctables, and reference books are often used in this irstruction. Students are
encouraged to solve problems independently, with classmates, and with family members. Staff
develop:nent, follow-up technical assistance, and monitoring are included in the DMM program.

Wken compared to both local groups and national norms, the DMM program produced statistically
significant differences on the CTBS Mathematics Concepts and Applications sub-test.

Requirements As DMM supplements the regular math program, adupters must plan to use the
program for approximately one-fifth of the mathematics time. They must plan for a full day of inservice
training, have access to the materials, duplicate student pages, implement the program, and evaluate
student performance. A restructuring of curriculum is not required.

Services Initial costs include the one-time purchase of the DMM Binder and Strategy Cards (one set
per teacher) and one day of inservice. For an average class of 32 students, the cost in the first year of
installation is $240 for staff training and materials, plus a recurring cost of $1.50 per student for
duplication of materials.

There are no materials or services available at this time.

Contact Laura Dunn, tducation and Technology Foundation, 4655 25th Street, San Francisco, CA
94114; (415) 824-5911.

JDRP No. 87-10
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DIAGNOSTIC PRESCRIPTIVE ARITHMETIC (DPA). A basic
arithmetic program with emphasis on developing, modeling and
mastering the basic concepts and skills. motie

wt 31,

Audience Approved by JDRP for students functioning at grade levels 3-5.
This program has been used in other settings with grade levels 1, 2, and 6.

Description DPA isaprocessoriented program emphasizing thedevelopment and refinement of
teacher modeling and questioning skills. DPA is at. arithmetic program and includes counting, place
value, addition, subtraction, multiplication, and division of whole numbers. Problem-solving skills are
developed and reinforced through ongoing experiences with estimation and approximation, data
collection, organization and interpretation, and real-life applications of arithmetic skills. Diagnostic
tests for the major arithmetic topics (three levels) are used throughout the year to determine students’
strengths and weaknesses both in concepts and skills. Prescriptions are then planned using the DPA
Teacher’s Manual, manual supplement, and other DPA resource materials. Each of the concept-
developing and reinforcement activities in the Teacher’s Manual has specific objectives related to the
arithmeticinstructional sequence and the diagnostic testitems. The manual also includes descriptions
of ongoing mathematics experiences, recordkeeping procedures, classroom management techniques,
and instructions for developing a variety of teacher-made materials.

DPA can be used in self-contained elementary grade classes as the arithmetic component of the
mathematics program or as a co-curricula remediation program (PSEN; Chapter 1). Both approaches
are essentially the same. A topic section of the DPA diagnostic test is administered, and the results are
analyzed for group and/or individual needs. These data are recorded on the analyzis chart, which aids
the teacher in forming instructional groups and planning a program. Each student begins at his/her
level of understanding. He/she may work with or without the teacherin a large group, small group, or
independently. The student may use concrete materials for modeling a basic concept and may work
with a DPA activity for reinforcing a new skili. The student may complete awritten activity for practice
or may help in the school by applying arithmetic to a real-life situation. This is a concept-based
program that uses manipulative and physical materials and is adaptable to special education students.

Requirements A district musttake the following steps: submit to DPA a statement of need and an
implementation plan for the DPA program in the adopting district; provide for the release of
participating teachers and supervisors for 3 full days of pre-implementation training; administer a
standardized test as a pre/post instrument and provide DPA with a summary of results; employ
ongoing DPA diagnosticiests for planning instruction; purchase necessary materials; identifywhowill
act as the DPA on-site coordinator and liaison; and encourage cooperative planning and exchange
among teachers.

Services Awareness materials are available at no cost. Visitors are welcome anytime by appointment
at project site and additional demonstration sites in home state and out of state. Project staff are
available to attend out-of-<tate awareness meetings (costs to be negotiated). Training is conducted at
project site (adopter pays only its own costs). Training is also available at adopter site (costs to be
negotiated). Follow-up services are available to adopters (all expenses must be paid). Start-up costs for
curriculum and testing materials are about $7 per pupil or $200 per classroom or resource teacher.
Maintenance costs are usually less than $2 per pupil.

Contact Matthew Scaffa, Director, or Janet Castellano, Project Coordinator; Community School
District #31; 211 Daniel Low Terr.; Staten Island, NY 10301. (717.) 447-3300, ext. 36, 37.

Developmental Funding: USOE ESEA Title | JDRP No. 74-68 (9/18/74)
Recertified (11/84)
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FIRST LEVEL MATHEMATICS (KINDERMATH). A comprehensive
program in math fundamentals using concrete objects and actual
physical opecations for initial math instruction.

Audience Approvedby JDRP for children in their first year of mathematics
instruction, kindergarten or first grade.

Description The programis diagnostic/prescriptive in nature, providing a .equential curriculum
for individual developmental growth. The ninety lesson curriculum consists of the followirng nine
components: same and different; patterns; sets zero tc. five; shapes; setssix toten; numeralssix to ten;
signs; and addition/subtraction. Key elements of the program are developmental hierarchies, mixed
instructional modes, low child-teacher ratio, and extended curriculum range.

The program has been designed to be used by both regular and special education teachers. Because
it is available in Spinish, it is also appropriate for use in bilingual and ESL programs.

The entire program is 2lso available for ti.e computer. The 13-uisk system is tutorial in nature, uses a
voice synthesizer, and may be utilized without the assistance of the teacher.

As a result of participation in the program, children in their first year of mathematics instruction
demonstrated statistically significant growth in knowledge of mathematics relative to national norms,
as measure” by CIRCUS Level A and B.

Requirements Program may be implemented in an individual classroom, a single school, or a
district. Teachers wishing to implement the program and management system should attend a training
workshop, which is most often held at district ot regional sites. Adn.nistravors and paraprofessionals
are also encouraged to attend train.ng sessions. A training tape, complete with training manual is
available for use by those who prefer u.is type of workshop.

One KINDERMATH kit is required per classrbom. Software for the program (if desired) exacily
matches the lessons in the original kit.

Services Awareness materials are available at no cost. Visitors are welcome by appointment at
project site and additional demonstration sites. Project staff are available to attend out-of-siate
awareness meetings. Training is available at project site or adopter site (costs to be negotiated).
Implementation and follow-up services are available to adopters (costs to be negotiated).

Contact Ms. Mary Alice Felleisen; 38 North Waterloo Road, Devon. PA 19333, (215) 688-7993.

Developmental Funding: PRIMAK Educational Foundation JDRP No. 84-11/24/84
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HOSTS Math: HELP ONE STUDENT TO SUCCEED. A diagnostic/ —

prescriptive/individualized approach designed for at-risk )
students.

Audience Approved by JDRP for remedial math instruction in grades

2-6. It has also been used successfully with kindergarten, middle school and
junior high students. m

Description HOSTS Math is a self-contained program which includes a diagnostic/prescriptive
component which accurately places <tudents in a precise sequence of math skills. Each youngster
moves from ~ne skill to the next as mastery is demonstrated. Teachers are provided with lesson plans
for each skill which are designed to build a conceptual understanding before proceec'ing to the
symbolic level of drill and practicz. Material is offered in manageable segments with attainable goals
for students. HOSTS Math is compatible with all major math basal series.

Complete lesson plans, student worksheets, tests and answer sheets are provided for paper and
pencil work covering 18 strands. Fourteen computer disks, designed for the Apple Il series computer
are included for drill and practice as weil as testing, along with a class management component and
record keeping capavility. The program specifies the use of manipulatives for each objective to provide
the instructor with several options to encourage mental math, problem solving and development of
higher order thinking skills.

The program has been used successfully in pull-out, special education, replacement, and classroom
supplement models utilizing one-on-one tutoring or small group instruction. Annual data from
operational sites consistently records NCE gains in double digits.

HOSTS Math has been designed to offer several options to accommodate various learningstyles and

provide a fun-to-learn atmosphere for instructors and students. A HOSTS Reading program is also
a‘\ ::‘blen

Requirements Teachers, parapro:=ssionals, teaching assistants and administrators participate ina
three-day pre-implementation in-service training. HOSTS trainers call on each site on aregular basisto
observe, coa *, counsel and advise the instructors to assure success. Math sites require an Apple Il

computer (. compatible model) with dual disk drive and printer. Student materials may be
reproduced by school or purchased from HOSTS.

Services Awareness materialsare available at no cost. Visitors are welcome by appointment at o ser
100 operational sites in 8 states. HOSTS staff provides initial training and on-site continued professional
service and trainfing. New personnel and replacements are trained at no additional charge. Material
upaotes and new components are provided eac’ year to HOSTS subscribers, Initial implementation
costs are $7,900; 1st year service-$4,500 and 2nd year service-$3,500. Thereafter, service and licensing

costs are $990 per year. Costs are negotiable based on district needs and available promotioral
discounts,

Contact WwilliamE. Gibbons, President; 1801 D Street, Suite 2, Vancouver, WA 98663, (206) 694-1705.

Developmental Funding* USOE ESEA IV-C, private JDRP No 82-8 (4/9/82)




INDIVIDUALIZED PRESCRIPTIVE ARITHMETIC SKILLS SYSTEM
(IPASS). A computerized criterion-referenced testing ar.d in-
structional program in basic mathematical skills utilizing
microcomputers.

Audience Approved by JDRP as a supplementary mathematics program
for grades 5 and 6. Developed as, and is an ongoing Chapter | program.

Description 1PASS was designed to increase the achievement of intermediate grade students in
mathematics through the use of advanced technology in the form of microcompt ters. IPASS employs
microcomputers and specially designed software as an integral part of both instruction and the
management of student progress in a compensatory education setting. IPASS isan efficient and highly
cost-effective project.

IPASS includes locally developed criterion-referenced tests, instructional and management
software, cross-referenced tests, cross-referenced instructional resource file, and guides for teachers
and students. IPASS objectives can be used to supplement most mathematics curricula without
modification.

IPASS is designed as a “pull-out” program in which the student receives two 30-minute sessions per
week. IPASS can be adapted to a classroom or laboratory setting. A teacher or aide using two
microcomputers can serve up to 40 students per weel.. Locally developed instructional materials can be
integrated into the remediation process. IPASS is available for R/S TRS-80 models llland 1V, R/S Color
disk (32K) Apple lle IBM/Compatibles. Cassette version no longer available. Adopted in more than 120
school districts in 20 states. Original funding Chapter I. Evaluation da:a is available upon request.

Requirements An approved micrc computer and printer must be available. A training program is
required for school personnel implementing the program. No prior experience with computers is
necessary.

Costs A fee of $250 is charged for the IPASS software, i luding computer programs, criterion-
referenced tests, student profile sheets, instructionai resource file, and procedure guides for teachers
and students. One copy of these materials is included and permission is given to reproduce any and all
of these materials and programs in quartities necessary for the adopting school district.

Services Demo diskette for IBM/Compatibles, Model 111, IV and color Apple lle available $20.
Awareness materials available at no cost. Visitors are welcome at any time by appointment. Project
IPASS staff members are available to explain and demonstrate IPASS both at in-state and out-of-state
awareness meetings (cost o be negotiated). Training is conducted at ihe project site and is also
available at an adopter site (cost to be negotiated). Iimplementation and follow-up services are available
(c.sts to be r «otiated). Telephone hot-line is available to adopter districts at any time during normal
hours.

Contact Robert R. Reynolds, Director; Project IPASS; Pawtucket Schooi Department; Park Place;
Pawtucket, RI 02860. (407) 728-2120.

Developmental Funding: USOE ESEA Title | JDRP No. 82-15 (5/12/82)

; E-13



MICRO/MATH. A mathematics program thatapplies problem solving and program-
ming skills in a proven instructional curriculum and integrates the computer into the
classroom with career units.

Audience Approved by JDRP for students, grades 7, 8 general math, and computer literacy
(adaptable for career ed, basic programming and the 6:h grade).

Description MICRO/MATH is a problem solving project thai integrates three critial needs of
mathematics education into a cost effective supplementary curriculum:

1) Students need to solve problems,

2) Students need to apply computational skills,

3) Students need to be able to use computers and mathematics in jobs.

The curriculum parallels the traditional mathematics classroom program. Students use worksheets
witn and without microcomputers for 35 to 40 lessons for 1/5 of the math time. The project teaches
them:

*to improve problem solving and logical thinking skills: rounding, estimating, processing informa-
tion from graphs, tables, charts, diagrams, and solving mathematics word problems related to
careers.

*to effectively apply computational skills-decimals, fractions, and percentages.

*to apply programming skills to job-related problems.

*to use computers with confidence and skill.

The project does not require restructuring of the school curriculum nor additional perscnnel. It

draws upon many modes of instruction: cooperative, individual, and tota! class.

An independent evaluation showed that students who spent one-fifth of their math time in the
project experienced significantly more growth on the Comp:ehensive Test of Basic Skills (CTBS) and
the MICRO MATH Criterion-Referenced Test (CRT).

Requirements Adopting teachers need project materials and one or two days of training,
depending on their programming skills. A training packet (approximately $80 per classroom) includes
a teacher’s guide, math and computer-in-jobs worksheets, transparency masters, problem-solving
activities, management plan, testing instruments and student workbooks. Minimal access to a
computer is advised.

Services Awareness materials are available. Visitors are welcome at demonstration sites by
appointment. Project staff is available to attend out-of-state awareness and training sessions (costs to
be negotiated). implementation and follow up activities are available for adopter.

Contact Director, Education and Technology Foundation; Far W st Laboratory, 1855 Folsom
Street, Ronm 544; San Francisco, CA 94103, (415} 626-3070.

Develcpmental Funding: JDRP No. 83-31 (3/17/83)
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Aruitoxt provided by Eic:

M2C: MATH MOTIVATIONAL CENTERS. A pull-out program that providesintensive
remedial instruction.

Audience Approved by JDRP for students in grade 9.

Description Ineach MathCenter,whichis set up to operate separately from the math classrooms,
are located state-of-the-art materials for instruction in basic math skills. The M2C instructional
management system provides for diagnosis, through ciiterion-referenced pretests, of each student’s
strengths and weaknesses in specific skills. Prescriptions guide the teacher and students to appropriate
learning materials which are available inseveral modes. The management system has beendesigned to
increase actual time on task to the maximum possible in each class period. Mastery of each
inst ictional unit is measured by criterion-referenced posttests. A simpiified recordkeeping system is
used to document each student’s progress through his or her own cu: riculum path. The component
skills of mathematics have been tagged with 229 separate learning tasks and a series of matched matn
action applications. Each student has a folder in which all of the numbered tasks and applications
appropriate to the level of study are listed with check-oif boxes. As the student completes a unit, and
passes the test that goes with it, the progress can be recorded on the folder to allow the student to
identify the exact skills mastered and the progress being registered. The units also include a
concordance of textbooks, workbooks and coded materials for study to master the indexed skills. The
materials are cross-referenced to levels, iesson number and nage number for each skill.

Each Math Center is under the direction of an instructor who works with the students and reports
their progress to the regular math teacher. Skill diagnosis and determination of individual needs are
first determined by the regular math class teacher. Computer-assisted instruction is also a part of the
center. The terminals are notonly importantin previding motivation for the student, theyalso prc
the opportunity to become literate in the use of computers, a skill becoming more and more esse
in the modern world. Parents are involved as both tutors and learners at the Math Centers. The
programis currently expandingtheoppr unities for participation in the Centers. Studentsare able to
dropin as their schedule permits to wcrk on their own and work with fellow students in peer tutoring.

Requirements Center can be established per teachers’ manual directions; however, site
visitations and workshop recommended.

Services Visitors welcomeat project site by appointment. Training will be given at workshops. Time
and place for workshops will be sent upon request. Brochures are also available upon request.
F<iimated cost to implement a Center other than computer hardware is $500 per Center, which
includes teacher’s manual, computer software, and training. (This does not include travel to training
site). Please note, M2C Center can be established without the computer component. (See
description.)

Contact Carolyn Rosenfield and Raymond Senes; 105 Main Street; Norwalk, CT 06852.
(203) £47-0481. Ext. 266 and 258.

Developmental Funding: JDRP No.83-24 (3/14/83)
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STAMM: Systematic Teaching and Measuring Mathematics. A
complete mathematics curriculum that provides continuous
progress in mathematics for students in grades kindergarten
through high school.

Audience Approved by JDRP for students of all abilities, grades K-8. This
program has other materials available for useage with grades 9-12, but no
evidence of effectiveness has been approved by JDRP.

Description  The major objective of the program s to provide continuous progress in mathematics
for the entire school experience of all studer:ts.

The STAMM program represents a complete system that can be adopted or adapted by other
districts. A framework of objectives and assessment by criterion-referenced tests are basicto STAMM.
The basic skills continuum for grades K-8 is covered in levels A, B,C, D, E F,GE, G, and H. Special
materials are packaged for Chapter |, gifted/talented, and special education. Additional materials are
available for seconidary courses for college-prepatory, general and remedial math students, namely in
sequences of Algebra I-Calculus, Consumer Statistics-Informal Geometry, and Math Competency-
Applied Math, respectively.

The program may be used successfully in many different classroom situations, including small-group
instruction, large-greup instruction, individualized instruction, team teaching, and math labs. STAMM
isideal for stateswhich have enacted laws requiring objective based programs. Since STAMM is based
on continuous progress, it is important for a school using the program to monitor studerts’ progress
regularly. Resource material is provided for each objective; textbooks, manipulative materials, and
teacher-made resources may be incorporated as well.

In the host district, over 75% of the students tested (grades K-8) scored above the national norm on

the Comprehensive Test of Basic Skills. Prior to implementation, roughly half the students scored
above the national norm.

Requirements The STAMM resource materials necessary for using this programinclude a teacher
manual for each fevel or course taught, student test books and student workb ooks. STAMM materiais
may be used by a single teacher or an entire school system. The more levels involved in
implementation, the greater the gains from the continuous-progress aspectof STAMM. STAMM does
not dictate teaching style and may be used in any classroom setting. Textbooks may be used as an
integral partof the prograim, butexperience advises that they be supplemented with teacher-made or
STAMM resource materials. A two-day training session prior to implementation is necessary for
teachers and administrators.

Services Awareness materials are available at no cost. Visitors are welcome at project site by
appointment. Project staff are available to attend out-of-state awareness meetings. Training is
conducted at project site or at adopter site. Implementation and follow-up services are available to
adopters. Costs for said services to be reimbursed by requesting institution.

Contact sherry Stumbaugh, STAMM Project Director; Jefferson County Schools; 1005 Wadsworth
Bonlevard; Likewood, CO 80215. (303) 231-2381.

Developmental Funding: USOE ESEA Title hi JDRP No. 76-87 (6/23/76)
Recertified (12/84)




SUCCESS UNDERSTANDING MATHEMATICS (SUM). A compre-
hensive mathematics program which uses concrete objects and
questioning techniques to develop understar:ding.

[

Audience Approved by JDRP for grades 2-5. The program also has
components in use with grade 1.

Description The program was designed to increase the level of mathematics achievement of
childrenwho were achieving below the level expected. The project materials and teaching techniques
are appropriate, however, with studenis of all ability levels. Direct instruction is emphasized to
facilitate student interaction in their development of concepts. Teaching strategies described in
project manuals are based on Jean Piaget’s research about the way children learn mathematics,
specifically elementary school children’s difficulty with abstract thought and their consequent need for
concrete materials. Teachers guide students to develop mathematics concepts as students move
objects to solve problems. Computational algorithms are developed through objects to solve
problems. Drill follows but does not precede understanding.

Some unique characteristics of Success Understanding Mathematics include: (1) Program materials
can be used with any commercial text. (2) Planning for instruction is matched to student needs.
(3) Objectives for mathematical skills include a problem-soiving strand. (4) Criterion-referenced tests
for the objectives and recordkeeping materials are available. (5) Parent involvement and an on-going
inservice program provide support for teachers.

Chapter 1 students have made proven advances measured by the mathematics batteries of the
Metropolitan Achievement Test and the lowa Test of Basic Skills. Mean Annual gains scores have
ranged from 6.6 NCE’s (Normal Curve Equivalency) to 13.0 NCE’s.

Requirements The program may be implemented by a teacher, school, suppiementary program,
or an entire district. Adopters will be invited to visit a demonstration site, to name a local project
coordinator/contact person, to provide release time for teachers and administratorsto perticipate in1
or 2days of pre-service training, to ensure that the key elements including the teaching strategies and
on-going inservice will be implemented, to evaluate studeni achievement, and to provide inforration
about the adoption.

Services Awareness materials are available at cost. Project publications are furnished to
adopters at cost. Visitors are welcome anytime by appointment at the project site. Project staff are
available to attend awareness meetings. Training is available at project site or adopter site. (Costs to be
negotiated. One day pre-service training is required; two days pre-service training is preferred. One
or two days follow-up implementation training scheduled three to four months later and a one day
on-site follow-up visit at year end are recommended. (Costs to be negotiated.)

Contact Kathleen Bullington Project Director; Success Understanding Mathematics, Des Moines
Public Schools; Rm 113, 2430 East University, Des Moines, IA 50317, (515) 265-4554.

Developmental Funding: USOE ESEA Title ! JDRP No. 80-55 {2/11/81)
Recertified (1/85)
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TEAM ACCELERATED INSTRUCTION: MATHEMATICS
Audience Approved by the JDRP for grades 3-6.

Description Team Accelerated Instruction (TAIMath)is a program that helps teachers to meet the
diversity of student needs within the math class. It combines quality interactive instruction with the
power of cooperative learning to:

Accelerate the achievement of all students.

Maximize teaching and learning time.

Enhance student motivation and attitudes toward math.
Improve students’ social intaraction.

Students receive concept instructions from the teacher in small homogeneous teaching groups. They
then practice the skills leraned in 4-5 member heterogeneous learning teams at their own pace on
materials appropriate to their specific needs.

TAl Math instruction is organized into 13 paperbound non-consumable student skill books. Each
classroom set of books contains skills ranging from advanced addition to pre-algebra.

The program also includes comprehensive teacher materials which make it easy for teachersto plan,
teach and manage the math program effectiely.

TAl has proven effective in five field experiments which involved random assignment of classes to
TAl or control treatments. Differen ces between TA!l and control classes in grade equivalent gains on

the Comprehensive Test of Basic Skills Mathematics Computations had a median ration of more than
two to one,

Requirements TA! does not require aides or special personnel of any kind. Training of teachers
can be accomplished in a single day, the cost to be negotiated. Materials provided include non-
consumable studentbooks, testbooks, test answer books, teacher’s manual (including conceptlesson

guides), homework, and facts tests at 2 cost of $420 per classroom. These materials replace traditional
textbooks.

Services Awareness materials are available at no cost. Visitors are welcome at Project site by
appointment. Arrangements can be made if given advance notice for visitors to observe the program
in use in vari_us settings. Project staff are available for awareness meetings (cost to be negotiated).
Training is conducted at the adopter site. Implementations and follow-up services are available to
adopters.

Contact Barbara A. Bennett, Dissemination and Training Coordinator, Center for Sociai
Organization of Schools; 3505 N. Charles St., Baltimore, MD 21218. (301) 338-8249.

Developmental Funding: NIE, OSF JDRP No. 84-5 3/23/84




TITLE | MATHEMATICS COMPUTER ASSISTED INSTRUCTION (CALl). A diagnostic/
prescriptive pull-out mathematics program with students receiving 10 minutes of
daily concentrated drill on CAL

Audience Approved by JDRP as a mathematics prograrn for Title | students in grades 3-6.

Description Lafayette Parish had an effective diagnostic-prescriptive mathematics ESEA Title |
pull-out program. In order to increase growth in mathematics, computer-assisted instruction was
added to an already effective math program. The program is operated with close coordination of
math-lab instruction and daily CAI drill. The CAl program adjusts instructions to the level of the
students and provides immediate feedback to the student. The CAl program provides daily, weekly,
and monthly descriptions of progress and areas of difficulty which the classroom teacher can use to
correct specific conceptual misunderstandings. Classroom instruction is imperative in providing
conceptual understanding and remediation. Daily CAl drill provides the practice which Title I students
espe.ially need. This particular program was operated with 40 minutes a day of mathematics laboratory
time and !¢ minutes of CAl. The particular program was devised by Computer Curriculum Corporation
of Palo Alto, California.

The addition of CAl instruction produces significantly superior achievement when compared to
standard mathematizs laboratory instruction.

Requirements Math Lab-CAl can be adopted to supplement any regular program if 200 students
are enrolled. Two to three days of inservice training are necessary. The project used Computer
Curriculum Corporation Programs from Palo Alto, California. Correlation between your preject and
CAI must be established.

Costs Inaddition to your regular program, the added dimension of Computer Assisted Instruction
costs ap proximately $200 per studen* if at least 200 students are enrolled. As the number of studentsin
the program increases the cost decreases proportionately. Since _istallation costs occur only in the first
year courses or purposes, the number of students can be reduced.

Services Awareness materials are available. Visitors are welcome at project site anytime by
appointment. Project staff are available to attend out-of-state owareness meetings (costs to be
negotiated). Training is conducted at project site (costs to be negotiated). Training is also available at
adopter site (cost to be negotiated). Implementation and follow-up services are available to adopters
(costs to be negotiated).

Contact Mr. Marion J. Cortez, Supervisor; Federally Supported Programs; Lafayette Parish School
Board; P.O. Drawer 2158; Lafayette, LA 70502. (318) 23.-2620, EXT. 307.

Developmental Funding: USOE ESEA Title | JDRP No. 82-46 (9/29/82)
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PROJECT DPI. A diagnostic, prescriptive, individualized mathematics program.
Audience |DRP approved for students, grades 7-9.

Description The heart of the DPI curriculum consists of 23 “advancement tracks” or levels which
encompass key learnings in arithmetic, pre- -'gebra, algebra, and geometry ranging in difficulty from
grades 4-10. For each track—or continuum—a sequential set of about 15 study packets (daily lessons) is
available. Results of a criterion-referenced pretest are the basis on which teachers diagnose each
student’s strengths and weaknesses to determine placement of that student in the appropriate study
packet and track. Each packet—which concentrateson a single objective—contains practice exercises
which are written in a multiple-choice format together with explicit instructions. After students
complete four study packets, a checkpoint test is given. Successful students advance to the next packet
or track, while unsuccessful students are retaught the skills just tested and then given an aliernate
checkpoint test.

Frequent, brief evaluation of progress occurs and, ideally, students spend one period 2 week in a
math lab for classroom support activities.

Contact Roger W. Shickler, Project Director; Project DPI; Long Beach Unified School Dist:ict;
Franklin Junior High School; 540 Cerritos Ave.; Long Beach CA 90802. (213) 437-8212.

Developmental Funding: Calif. Comp. Ed. (SCE) JDRP No. 80-20 (5/19/82)

“GO-METRIC”: A Supplemental Low-Cost Metric Curriculum. A
low-cost metric curriculum that supnlements existing programs.

Audience Approved by IDRP for students of all abilities, grades 5-8.

Description The uiique design of “Go Metric” provides interested metropolitan and rural school
systems, as well as communities, with a model for incorporating metric education into existing
instructional programs at minimal additional cost and with no additional personnel.

This innovative program includes an elementary and secondary curriculum for all pupils in the
school population and identifies a range of teaching techniques involving the pupils in a variety of
hands-on activities using metric equipment. Audio, visuals, and games are also ut*'ized to accom-
modate the special needs of all students. To provide additional in-depth understanding of metrics, the
inservice requires teachers to participate in the same metric exercises that are used in the classroom.
The curriculum is arranged so that it does not intrude on an already crowded schedule but enhances
metric instruction as teachers integrate it into appropriate instructional areas.

Upon request by school systems implementing the program, trained personnel are available to
conduct a 15-hour inservice for school personnel. Content of this :nservice includes background in
metric r-.easurement, orizntation to the curriculum guides, use o1 atric equipment, and a plan for
implementing the program within the regular curriculum.

Contact John E. Roller, Director; “Go Metric” Project; or Roger F. Kruse, Director of Federal
Programs; Tulsa Public Schools; 3027 S. New Haven; P.O. Box 470208; Tulsa, OK 74147. (918) 745-6481.

Development Funding: USOE ESEA Titles 111 and 1V-C JDRP No. 78-195 (8/10/78)
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MATHEMATICS ACHIEVEMENT PROGRAM (MAP). A pull-out remedial math
program. Approved by JDRP fcr the educationally disadvantaged children, grades
2-5,

Description To help students overcome difficulties in computation concepts and application
skills, eligible students are scheduled into centers and provided insiruction through a diagnostic/
prescriptive system. Scheduling students is a cooperative effort of the Chapter | teacher and the
regular classroom teacher which insures daily instructional sessions without interruption of classroom
math or supportive instructional electives, and no more than one interruption weekly of all other
major subject areas. The Chapter I teacher incorporates pupil needs revealed in the classroom with
needs diagnosed in the center to promote maximum learning transfer.

Using a composite analysis of several criterion-referenced achievement tests, an individual Math
Profile is developed for each student. Behavioral objectives are used to formulate a prescription to
meet the interests and needs of each pupil. The Cross-reference Guide supplies information on
materials available in every center to be used in remediation of a stated skill. Each MAP Learning
Center 1sstaffed with a certified elementary teacher and aide who serve about 62 pupils. Thirty-minute
instructional sessions are conducted in small groups; teacher-pupil ratio 6/1.

Contact John V. Williams; Mathematics Achievement Program; Chester Upland School District;
18th and Melrose Avenue; Chester, PA 19013, (215) 447-3865.

Developmental Funding: USOE ECIA Chapter | JDRP No. 82-39 (7/22/82)
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SECTION F: Basic Skills—Multidisciplinary

BASIC: Basic Adaptable Skills for the Individual Child F-1
Catch-Up F-2

*CLIMB: Coordinated Learning Integration - Middlesex Basics F-3

COAST: Cognitively Oriented Approach to Skills Teaching F-20

*Computer-Assisted-Diagnostic-Prescriptive Program in Reading and Mathematics
(CADPP) F-4

Computer Utilization in Education (CUE) F-5
Dayton Direct Instruction Follow Through Resource Center F-20
*Deficiency Skills Learning Lab F-6
*Early Childhood Preventive Curriculum (ECPC) F-7
East Las Vegas Follow Through: A Direct Instruction Model F-21
The Electric Company F-21
Enriching The Curriculum (ETC) F-22
Flint Follow Through Direct Instruction Resource Center F-22
Flippin Follow Through: A Direct Instruction Model F-23

“Games Children Play. . .” -— Atlanta Follow Through/Interdependent Learning Model
F-8

GEMS: Goal-based Educational Management System F-23
Gulfport Follow Through: Mathemagenic Activities Program (MAP) F-24
Hawaii Follow Through Project F-24
*IMPACT: Improve Minimal Proficiences by Activating Critical Thinking F-9
Kenosha Model: Academic Improvement Through Language Experience F-10
LeFlore County (Mississippi) Follow Through Resource Center F-25
Model Classrooms’ Computerized Classroom Management System (CLASS) F-11
*Outcome Driver. Developmental Model (ODDM) F-12
Plattsburgh Follow Through Program F-25
Proviso Reading Model F-13
R-3: Readiness, Relevancy and Reinforcement F-14
Reading/English Rotati»n Project F-26
Read-Write F-15
Responsive Early Childhood Education Program (RECEP) F-26
School Volunteer Development Project F-27
Student Team Learning: Int. group Relations F-16
Systems Approach to Individualized Instruction (SAll) F-17
Training For Turnabout Volunteers F-27
Waterloo Follow Through: Adaptive Learning Environments F-18

Waukegan Follow Through: A Direct Instructional Model F-19

*Projects currently funded by the NDN
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SUMMARY OF PROJECT SERVICES*

AWARENESS

TRAINING

Certified Training
Awareness Trainers Time
Costs Available Required
Home
PROJECT Page# Hon | Trav | P.D. (State) (days)
Basic F-1 None 2
CADPP F-4 v v VA, FL,NC. TN, 1
PA, WV, MN, IL,
IN, WA

Catch up 2 v v None <1-1
Climb F-3 IL, NC, NJ 1
Deficiency

Skills F-6 v v v None 3+
East Las

Vegas FT  F-21 v v v 2
ECPC F-7 v v v None 2
Games

Children play F-8 v v None 3+
Impact F-9 v v CA.TX,DC. 3+

MD, MO

Kenosha

Model F-10 v v v None 1
OoboM F-12 NEG | NEG | NEG None 3
Project R-3 F-14 v v GA
Proviso

Reading F-13 v v
Read-Write F-15 v % v

‘Only projects provid:ng data are included.




BASIC: Basic Adaptablc Skills for the individual Child. Offers training in: the Primary
Education Program (PEP). The PEP prog. .n: is a hig:ly structured, sequential, a..d
individually prescribed curriculum in readiness, m~thematics and reading.

Audience Project BASIC was approved by jDRr  1978. Currently BASIC is a Follow Through
Resource Center focusing on early childhood education. The PEP curriculum has been adopted
successfully by public and private day care facilities, nursery schools, preschool and elementary
handicapped programs, kindergartens and first grades.

Description The Primary Education Project (PEP) was designed for children from preschool
through the early primary grades. PEP, an individually prescribed program, is based on the concept
that cognitive development proc:2eds in an essentiaily hierarchical fashion; certain abilities appear
earlier than others, and early appearirz abilities comprise building blocks or pre-requisites for
fecquiring more complex abilities.

The objectives of the PEP program are met by using a combination of structured curricula and
informal child selected activities. The structured curricula include components in quantification,
classificatior, visual motor, auditory motor, general motor and letters and numerals. Each component
emphasizes student self-management skills, positive reinforcement, continuous pupil progress,
accurate and well-defined recordkeeping, and parent involvement. The cuiricullim is characterized
by five critical elements; structured curricula for each contentarea coinprised of a series of behavioral
objectives arranged in a hierarchical order by unit and level; an assessinent system of criterion-
referenced tests m: .ched to curriculum objectives; a management system designed to provide
individual prescriptionsand learning experiences; individualized instructiunal materials arr teacher-
constructed materials; and a monitoring and recordkeeping system depicting the loca. >n and
mastery level of every student in each area.

The structured curricula just descrived are complemented by learning experiences in which
children are encouraged to integrute and further develop their cognitive skills by engaging in
self-selected and self-detirzd activities, and by interacting with peers iri the course of learning tasks.
Theactivities required to keep an individualized classroom running smoothly are termed management
skills and are an integral nart of BASIC’s PEP program.

Requirements The decision to replicate any part of BASIC should be jointly shared by
administrators, teachers and parents. Teachers are trained in implementation and monitoring. The
Resource Center assists with preservice and inservice training and provides continued assistance for
the first year. Speciai emphasis is placed on the individual scyool’s management needs and evaluation

Services Aw: -eness materials are available at no cost. A slide-tape and video tap. areavailable on
loan. Visitors are welcome by appointment. Training is provic’ »¢' ~itner at the project site or at the
adoptersite. rollow-up assistance is available tc adopters foi one ;| 1. Cost of replication varies with
school size, degree of implementation and equipment already available. The cost for all components
of the PEP curriculum will be between %300 and $1000. Minimal replacement costs would be expected
in the following vears, usually not exceeding $100.

Contact iGathleen Haug, Resource Center Coordinator; Sit-»y School; Montevideo, Minnesota
56265. (612) 269-6471.

Developmental Funding: ESEA Title ! JDRP No. 74 124 (12/16/74)




PROJECT CATCH-UP. A diagnostic/prescriptive program in reading and/or math.

Audience Approvedby JDRPfor studentsin the lowest quartile in reading or math, grades 1-6. This
program has been used successfully with students at other achievement levels and in grades K-12.

Description Project Catch-Up is a laboratory program of continuc'is diagnosis and pinpcints
teaching in reading and/or math skills for underachieving children that can be adapted into any
existing reading or math , rogram.

Classroom and laboratory teachers work closely to identify progra= participants and formulate a
laboratory schedule that does not cause any child to miss reading or math in the regular classroom.

Laboratory teachers identify individusl needs by means of continuous diagnostic testing. They then
select materials and methods from a wide variety of high-interest resources available in the laboratory
to meet the child’s needs. Children spend an average of one-half hour per day in the laboratory, in
groups of one to four, working with the teacher on skill deficiencies. The programis designedin sucha
way that each child experiences success and moves toward the acquisition of more difficult skills
armed with increased confidence.

A list of recommended instructional materials and equipment, selected by project teachers, is
available. Results can be achieved with limited resources if a diagnostic prescriptive method isused in a
success-oriented environment.

With a few well-developed techniques, teachers have made participating children feel thatthe labis
“their lab” to such a degree that it has become necessary to have guest days to satisfy the desire of
other children to participate even in asmall way in the laboratory. Project Catch-Up’s special events for
parents consistently draw more parents than any other school function.

Achievement: Students have on the average at least doubled their rate of growth in math and
reading skills as measured by the CTBS and THE CAT.

Requirements A school district interested in adopting or adapting Project Catch-Up should be
ak'e to: provide a laboratory-type setting of any size (we started in a closet, but at present have a
classroom); administer diagnostic tests to participating children; provide pyofessional instruction to
meet diagnosed needs; and usc .ligh-interest materials insofar as they are available. The project can be
adopted by a grade level or a school, and it can offer instruction in reading, math or both.

Services Projectst ffareavailable t  *tend out-of-state awareness meetings. Training is available
at adopter site (costs to be negotiated). Implementation and follow-up services are available to
adopters (costs to be negotiated).

A Starter Kit costs $20. Diagnostic tests are needed for eac’ participant. (Approximately 50¢ per
student in math and 96¢ per student in reading.) A small budget is recommended for instructional
materials for each laboratory. (Approximately $400.00 per lab.) Inservice is recommended. Inservice
costs are negotiable.

Contact FayHarbison; Project Catch- Up; P.0. Box 2506; Newport Beach, CA 92663. (714) 548-4242.

Developmental Funding: ESEA Title | JDRP No. 34 (4/4/73)
Recertified (10/84)



PROJECT CLIMB (L ordinated Learning Integration—Middlesex

Basics). A program ' ir excellence in basic skills in reading and 77
mathematics.

Audience JDRP approved for students of all ability levels K-12, including
Crapter |, special education and migrant education.

Description Project CLIMB, a diagnostic/prescriptive approach in the acquisition of mathematics
and reading skills, provides a management design for coordinating and integrating classroom and
support personnel using existing instructional materials.
A teacher-developed and teacher-tested curriculum component which:
*Identifies reading and mathematics basic skills for grades K-12 in the form of skills arrays.
*Provides an evaluation system in the form of criterion referenced tests for each basic skill
identified.
*Provides a recordkeeping system that monitors student progress through Grades K-12.
The training component includes methods for:
*Utilization of the curriculum components.
*Identification and correlation of adopting district’s curriculum materials to CLIM3 skills arrays.
*Administrative tactics for coordinating classroom instruction with support personrel.
*Classroom implementation and management.
*Incorporating basic skills into content areas.

Requirements Teachers and administrawors participate in a two day training for effective
utilization for CLIMB curriculum and management design. A follow-up training session is
recommended. Teachers must be supplied with the CLIMB curriculum materials. The program can be
adopted in either reading and/or mathematics at any or all grade levels.

Costs  Start up costs ar . approximately $40 to $125 per classrnom teacher for curriculum materials
and supplies. Maintenance costs are minimal. Training costs are negotiable.

Services Awareness materials are available at no cost. Visitors are welcome at project site any time
by appointment. Project staff are available 1o attend out-o.-state awareness meetings. Training is

conducted at project site or adopter site. Implementation and follow-up services are available to
adooters. All costs are negotiable.

Contact Barbara Brenner, Director; Project CLIMB; Middlesex Public Schools; Administration
Offices; Kennedy Drive; Middlesex, New Jersey 08846. (201) 968-4494.

Developmental Funding: NJ TEEA R&D, USOE ESEA Title IV-C JDRP No. 81-44 (1/28/82)
G M Recertified (9/85)
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COMPUTER-ASSISTED-DIAGNOSTIC-PRESCRIPTIVE PROGRAM
(CADPP) in Reading and Mathematics. A computer-managed program generating
personalized educational plans (prescriptions) for a diagnostic/ prescriptive approach
to instruction.

Audience Approved by JDRP as a reading program for grades 3-9and as a mathematics program for
grades 3-7.

Description The CADPP Software Program was designed to assist teachers who utilize a
diagnostic/prescriptive approach to teaching. The CADPP software generates customized learner
prescriptions and individualized educational plans. The relational data base permits the user to load
files. ith: 1) learning characteristics of individual students to inclide age, instructional level, identified
learning modality; 2) a skills list or continuum; and 3) skill related characteristics of available
instructional materials to include readatility level, interest level, and learning modality.

When the skills file, students file, and :structional materials file are loaded, customi.ed prescrip-
tions can be produced for each participating student, based upon the skills requested.

Since 1979, the CADPP Software Program has been adopted in 46 states by 1,187 schoo!s.
Approximately 3,500 staff (user’s g oups) have been trained with over 175,000 students participating.

The CADPP software requires no programming skills and is menu driven. It can be used in all
curriculum and content areas. The program can be utilized by one classroom teacher, a total program
staff_ or district wide. It has been used to meet the guideline requirements of ECIA Chapter 1 and
Migrant Programs, competency based education nrograms, standards of learning, and special
~ducation programs.

Program effectiveness at the developer site is documented by a month and a half gain per month of
instructicn, utilizing the SRA Achievement Series, the California Achievement Test, and the CADPP
CRT Series. Sustained gains studies support retention of gains. Adop ing sites document similar gains.

Requirements The software operates on the Apple li+, lie, lic, TRS 80 Models 111, 1V, and 1000. The
program requires 64K, two disk drives, 80 column card, monitor and printer. The system is multi-user
and not copy protected. The program disk has a capacity for 150 skills for two curricvlum areas.

The student file is limited t~ 100 students with the following characteristics: name, age, grade,
gender, readinglevei,learnnig modaality. The prescription file has a limit of 1,600 instructional activities
per disk whivi can include: workbcoks, computer software, audio-visual materials, games, basal
programs, and teacher-ma-e activides.

Services Awareness materials are available at no cost. Visitors are welcome at project site by
appointment. Demonstration sites are also available for visitation by appointment. Project staff and
certified trainer: are available to attend out-of-state awareness meetings; conduct training either at
adopter site, or developer/demonstration sites; and to provide follow-up services at adoption site
and/or through written correspondence and telephone consultation. Costs are negotiated for services
that require travel for CADPP staff. A fee of $500 is charged for the CADPP software, which can be
copied within the adopting district. Members of consortiums pay a $50 user’s fee, and $500 is charged to
the consortium. Undates and revisions are forwarded at 7o extra charge, and consultation from CADPP
programers and/or administraticn is included in this cost. The CADPP Criterion-Referenced Tests
(opticnal material) are available at $3 a booklet.

Contact Debra J. Glowinski, TEC, 232 W. Sabal Palm Place, Longwood, FL 32779, 1-800-237-1585.

Deelopmental Funding: USOE ESEA Title | JDRP No. 79-15 (6/12/79)
Recertified (12/84)




COMPUTER UTILIZATION IN EDUCATION (CUE). A remedial reading and
mathematics program utilizing microcomputers.

Audience Approved for educationally disadvantaged students in grades 3-8.

Description The overall goal of Project CUE is to increase achievement in reading and
“ematics through use of the micro-computer as an integral part of the instructional and
m™a gement processes, coordinating classroom instruction with Title I supplemental services. CUEis a
+ Juentially organized. criterion-referenced reading and mathematics curriculum which can be
adapted to incorporate both a state syllabus and local curriculum objectives. Criterion-referenced
objectives are correlated with the skills continuum of commercially developed, computer-assic:ed,
instructional programs and other commercial materials. The CUE curriculum includes assessment
techniques which may be utilized for the purposes of student diagnosis, placement, and instructional
management. The program is designated for a laboratory setting but may be used as an in-class
program. Students are scheduled for five 30-minute sessions of remedial instruction per week. Timeon
the computer will vary depending upon student remedial area(s) and instructional needs. A studentis
scheduled to use the computer daily for approximately 15 minutes per session, 75 minutes weekly. The
student spends remaining instructional time on reinforcement activities or on alternate, related
instructional materials. One microcomputer can service 24 target students, based on a six hour day.
Planning time is provided for the laboratory staf¢ on a daily basis. Teachers, administrators, support
staff,and CUE staff utilize the laboratory to access student records (criterion-test results and computer-
managed instruction test results) to monitor and access student progress. These records can be viewed
on a terminal or produced as a printout. Keeping the equipment in a laboratory setting allows
flexibility in teacher-student scheduling and permits additional classroom coordination in the use and
development of microcomouter instrictinnal materizls wwhich coiiélaies iu the projeci-developed
reading, mathematics, and coinputer awareness curricula. Using the lowa Test of Basic Skills (Reading
Comprehension and Total Math), gains of project sturients exceeded the expected gains based on
comparisons with the norming sample. The percentage of students scoring below the 34.4 NCE on the
Reading Comprehension subtest declines from year to year; 20% of the students achieve a posttest
score at or above the 41.9 NCE and no longer need program intervention.

Requirements Project CUE may be implemented at the school or district level. Supervisory
personnel, a certified reading teacher and a paraprofessional should participate in training activities.
Attendance in a one or two-day workshop is essential to understand the CUE process, determine
curriculaneeds, and gain ir micrc ~omputer skills. After program implementation, follow-up visits are
made by demonstration staff.

Costs Installation costs vary greatly regarding equipment needs, commercial software purchased,
and 1o wnat degree of implementation a district desires. As the number of students in the program
increases, the cost decreasas proportionately. One set of training manuals, materials, and on-site
training is provided by the Project; adopters pay own travel and lodging expesnses.

Services Visitors are welcomed by appointment. Awareness materials are availzble at no cost.
Project staff are availzole to attend out-of-state awareness meetings (costs to be negotiated). Trainingis
provided at project site (adopter pays its own costs). Training is also conducted at adoptersite (coststo
be negotiated).

Contact Carol Heiselman/Director, Christine Gilbert/Demonstrator; Project CUE; Central square
Central School District; Central Square Central School District; Main Street; Central Square, New York
13036. (315) 668-2611, Ext. 265.

laWa
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DEFICIENCY SKILLS LEARNING LAB. A learning lab designed to
teach the basic skills of reading, language arts, and mathematics
to low achieving junior and senior high school students.

Audience Approved by the JT 2P for all students grades 6-12.

Description The purpose of the learning lab is to provide students with effective instruction in
order to master essential basic skills in reading, language arts, and mathematics. The skills will enable
students not only to survive in the “real world” butalso to learn advanced secondadry subject matter.
The program thus provides junior and secondary students, who are “at risk”’ for possible school failure
and illiteracy, with a bridge to the future.

The educational significance of the program has been demonstrated by students using pre/post test
results on the California Achievement Test and the Stanford Diagnostic Reading and Mathematics
Tests. Gains made by the students over a five-year period have been greater than conventional
standards for determining educational significance.

Requirements in order to adopt this program, a school must: (1) implement the diagnostic
assessment, educational prescription and curriculum components; (2) commit necessary resources
(i.e., staff and classroom space) to operate the program; and (3) support the philosophy of the program.

Services On-site visits are welcome and project st>ff are available for inservice training. Training is
conducted at the adopter site. Implementation, follow-up and evaluation services are available to
adopters. Costs for all services available to be negotiated.

Contact Mrs. Sandra R. Lay, Seneca High School of Oconee County, seneca, South Carolina 29678,

School District (803) 882-4619 or (803) 638-9691.

Developmental Funding: Appalachian Regional Commission IDRP No. 85-2 (2/26/85)
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EARLY CHILDHOOD PREVENTIVE CURRICULUM (ECFC). A

program for high-risk first-grade students developing the percep- O
tual, cugnitive, and language skills they need to respond success- e
fully to beginning reading instruction. C
Audience Approved for identified higl.-risk first-grade students. It has p

been used in other settings with primary learning-disabled children and
children whose prereading perceptual skills development shows limited beginning reading ability.

Description The project focuses on high-risk first-giade students by means of an individualized
diagnostic curriculum. (High-risk children are those who have normal capacity to learn, but who begin
first grade lacking prereading perceptual skills .nd exhibit poor concept and/or oral language
development). Classrooms are established as primary learning laboratories, in which the environment,
management, and materials facilitate small-group instruction and independent learning. Teachers
receive <iecial training in diagnostic teaching skills and in individualizing instruction.

Using results of criterion-referenced tests, the teacher prescribes for prereading perceptual needs.
Self-correction, self-direction, reinforcement for learning, prereading skills developmeat, and
listening skills are all interwoven in an all-day first-grade program that includes small-group reading
instruction. (For other children who lack independent reading ability, the criterion-referenced
assessments provide the teacher with a means of identifying learning needs and styles).

Althoug. primar.ly utilized as a full-time. self-contained unit, the program can be implemented ona
resource or part-time basis. It is particularly successful with Chapter I type students.

Requirements Anyexperienced primary teacher can implement the program following training.
Attendance ata three-day workshop is essential for adoption. A support-resource person (curriculum
specialist, rearing teacher/cor rdinator, psychologis' knowledgeable in the program should be
available to advise and assist t: - teacher. Any primary classroom can be used to create a student
learning-centered environment. No special equipment is necessary.

Services In-depth awareness materials are available at no charge. Visitors are welcome by
appointment at project and at demonstration sites around the country. Awareness sessions are offered
at potential adopter sites (honorarium and expenses must be paid). Materials may be puschased
without adoption training. Technical assistance in preparing adoption/adaptation proposals is
available at no cost. Project-developed Prereading Assessment test and various guides must be
purchased from the project. Manuals and guides are costed per teacher. Some materials are per
school/district usage. Utilization of Listening Lessons components requires purchase of multiple
copies of paperback books and cassette tapes. The adopter is responsible for travel, per diem and
honorarium of trainer.

Lontact Nathan Farber, Director; ECPC Program; 9240 S.W. 124 St.; Miami, FL 33176.
(305) 251-5445.

Developmental Funding: USOE ESEA Title Il JDRP No. 74-57 {5/23/74)
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FOLLOW THROUGH/INTERDEPENDENT LEARNING MODEL ““Gaames

Atlanta Public Schools. This program uses instructional games °

and other self-management techniques for children to help Chlldren

them learn problem-solving skills and to reinforce basic skills. P' ay 1}
83

Audience Approved by JDRP for grades K-3. This program can be used
with grades 4-6.

Description The four major Interdependent Learning Model (1LM) developmental goals are
independence, interdependence, positive self-concepts, and positive attitudes toward learning.
Learning activities are designed to promote these goals and to reflect the culture and environment of
the children. Classroom management, which includes room arrangement, grouping, scheduling,
recordkeeping, evaluation, classroomules, and team functioning, is one of the most importantmodel
processes used to accomplish these goals. Children work in small groups, independent of direct adult
participation. Heterogeneous skill-level grouping is encouraged sc (hat children learn from their
peers. Children schedule the majority of their own work activities and record and evaluate the results
of their own work.

The model combines principles of programmed instruction, cognitive-developmental, and group
process theories. Various instructional game formats are used to implement these principles. The
Transactional Instructional Games are Table Games, Conversation Games, and Street/Folk/Musical
Games. Instructional content is “plugged in”’ to the games according to the children’s needs and
levels. The Integrated Skills Method of teaching reading is used to coordinate small-group reading
instruction in the Direct Approach to Decoding, with the basal series used in individual schools. All
mstructional processes—instructional games, classroom managementsystem, and reading program—
help children to achieve the four major goals and enablz teachers to be responsive to children’s
interests and learning styles.

Requirements Program may be implemented in a single class, grade level, or all grades. It is
desirable for superviso-y personnel to paiticipate with teachers in the training. Training for math
adoption requires three days, and for a reading adoption, five days. The cost for a math adoption
includes six manuals and classroom materials. The cost for a reading adoption includes eight manuals
and classrom materials. Implementation must be for at least one year.

Services Awareness materials are available at no cost. Visitors are welcume by appointment for
guided classroom visits at the project site. Tiaining is available at the adopter site (travel and par diem
costs to be negotiated), or at the project site (adopter pays only its own costs;. Implementation and
follow-up services are available to adopters (costs tc be negotiated).

Contact Stella 5. Lewis, Director, Follow 5 arough Program and Follow Through Resource Center;
Atlanta Public Schools; 551 David T. Howard Plaza, Northeast; Atlanta, GA 30312. (404) 681-7909.

Developmental Funding: USOE Follow Through JDRP No. 77-121 (8/17/77)
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IMPACT. (Improving Minimal Proficiencies by Activating Critical
Thinking) A Staff Development Project to integraie critical
thinking skills into and across content areas.

Audience Approved by both The Program Significance Panel and Program
Effectiveness Panel for students grades 6-9, and effectively used by teachers of
students at all grade levels (K-college), subject areas, and ability levels.

Description Learning the mechanics of basic skills is not enough. Real competency requires
training in critical thinking. IMPACT focuses on sta’f traning to infuse the direct teaching of critical
thinkinginto existing curriculum. IMPACT s instructional approach has three essential components: a
universe of 22 critical thinking skills; a model lesson format; and 10 teaching behaviors that activate
student use of critical thinking.

The training materials model proven methods for associating subject-matter content with such
thinking skills as Comparing and Contrasting, Classifying, Ordering, Patterning, Identifying Relevant
and lrrelevantInformation, Cause and Effect relationships, Predicting, and Logical reasoning. Program
validation has shown that IMPACT students significantly (p>.01) outperform similar control studentsin
mathematics applications, reading comprehension, and critical thinking skills after nly one semester
in the program.

The IMPACT Universe of Critical Thinking Skills, 10 teaching techniques, and lesson formai are
presented in six consecutive sessions of the IMPACT Level | seminar. Sessions include:

® Review of literature and research.
® Demonstraticn of technique

® Group interaction

® lesson simulation

During Level I training, experts demonstrate ten teaching behaviors that encourage and reinforce
thinking skills (e.g. cueing, probing, and reflection with wait-time). Trainees receive supervised
practice for lesson reinforcement and integration.

Following the seminar, participants further develop their skills by:

® Teaching the thinking skills listed in the IMPACT Universe of Critical Skills.
® Practicing the teaching strategies with their students.

® Observing each other teach IMPACT lessons in the clzssroom.

® Receiving/Reviewing fecedback on the peer-observation findings.

Teachers easily integrate the three key IMPACT componentsinto their instructional program by first
adapting sixty model lessons based on ejther language arts or mathematics and then creating their own
lessons. The curriculum matetials, available only to IMPACT graduates, demonstrate both planning
and instructional elements. The planning elements include: the identification of the thinking skills
implicitin the standard curriculum, the prerecuisite thin king skills, the behavioral objective, materials
and equipment. The lesson design, based on the Hunter model, incorporates the instructional
elements of Orientation, Direct instruction, Guided-practice and Closure.

Requirements Impact training occurs at two levels. For classroom implementation, the project
recommends that ¢ district enroll a team of at least two teachers and their site administrator in Level |
training, an intensive 18-hour inservice (3-day) that models the infusion of the IMPACT approach. 1o
become aLevel Il District/Site Trainer, a Level | graduate must have (1) beenappointed by the district;
(2) taught 20 IMPACT lessons; {3) filed a plan to disseminate IMPACT within the district for two years;
and (4) completed a Level Il seminar.

Services Awareness materials are available at no cast. With advance notice, arrangements can be
made for visitors to observe the program in use at demonstration sites located nationwide. Project
personnelare available to make out-of-state Awareness Presentations. Training is conducted nationally
atthe project site, adopter sites and pre-arranged advertised locat®  s. Training registration fces are
pre-set annually on the basis of pro-rated cost recovery. Technical assistance, foilow-up and evaluation
services also are available to adopters on 2 cost-recovery basis.

Contact Current information about training locations and fees may be obtained by contacting Phi
Delta Kappa; Eigith St. & Union Ave., Box 780, Bloomington, IN 47402-0789; (812) 339-1156; or S, Lee
Winocur, Ph.D., National Director, IMPACT; Center for the Teaching of Thinking; 21412 Magnolia
Street; Huntington Beach, CA 92646; (714) 964-3106.

CO
£-9 vt JDRP No. 83-17 (3/8/83)




KENOSHA MODEL: Academic Improvement Through Language Experience. An
individualized program to improve communication skills utilizing the language
experience approach.

Audience Approved by JDRP for students grades K-2. This program has also been used in other
settings with grades 3-10.

Description Public and nonpublic school classroom teachers refer low-achieving students to the
Ch-pter | resource room for individual assessment. Following the educational assessment, the
resource teacher seiects those siudents with the greatest need. A Personalized Performance Plan is
developed that considers the area of deficiency, the student’s learning style and the instructional
techniques to be followed in corracting the deficiency. The plan is flexible and can be modified as the
needs of the student change. The langt age experience approach to instruction is utilized. Instruction
follows the assumption that students can speak about that which they have experienced, write about
that which they have spoken and read about that which they have written. Student authorship at all
grade levels is requisite. At the parent project, a teache. and two aides serve each resource room.
Instruction is individualized and takes place in small groups. This project serves approximately 1,200
students during the school year. Intensive inservice and parent participation are essential components
of this program.

Target schools are established by low-income guidelines. Students served are selected from those
scoring in the lowest three stanines on standardized tests. Kindergarten students are selected from
those referred by classroom teachers.

The model has been proven to be effective for limited English proficient students as well as the
Chapter I target population. The approach is also used successfully to supplement the standard text In
many reading/language arts prograr.s.

Requirements The staff must be committed to the language experience approach to instruction.
The experience/talking/writing/reading format must be followed. Potential adopters are encouraged
to send staff members to visit the program. A one day tr ning session, conducted by the Kenosha
Model staff, provides motivational and instructional techi.iques for implementing the prog-am.

Services Awareness materials are available. Visitors are welcome any time by appointment at
projectsite and additional designated demonstration sites. Project staff are available to attend out-of-
state awareness meetings (costs to be negotiated). Training is conducted at projectsite (adopter pays
only own costs). Training is also available at adopter site (trainer travel and per diem must be paid).
implementation and follow-up services are available to 2 Jopters (travel and per diem must be paid).
The program uses existing staff. No additional materials are required.

Contact Tom Zuhlke, Program Director; Kenosha Unified School District; 3600-52nd St.; Kerosha,
W1 53142 (414) 656-6378.

Developmental funding: USOE ESEA Title | JDRP No. 78-184 (5/23/78)

F-10 -
91




MODEL CLASSROOMS’ Computerized Classroom Management System (CLASS). A
classroom management system that allows each student to work within the regular
classroom at his or her individual math, reading and language achievement levels.

Audience Approved by JDRP for all students of all ability levels, grades 1-6. Software can also be
used for secondary programs.

Description This Washington State program was developed by Urban Rural Racial Disadvantaged
(URRD) funds to remedy the basic skills deficiencies of disadvantaged students. The classroom
management system was subsequently refined for use by all students in regular classrooms. The
program usually takes place in the morning and lasts until lunch. During this time, students work
independently and in small groups on assignments keyed to theirindividual achievement levels. These
assignments are determined in student-teacher conferences. Bicultural students can receive assign-
mentsin their native language if they prefer. This classroom management system teaches students how
to become responsible for their own learning. They, with their teacher determine the rules and
proceduresto be followed in the classroom, and they perform the daily chores required to maintain an
orderly work environment. Student progressis assessed weekly. Students have access to their personal
progress records and are responsible for suggesting the direction of their program for the following
week.

A training workshop is conducted either at the adopter site or at a regional workshop. During the
workshop, participants learn tc celectand organize placement tests, cross-reference materials, design
class profile sheets, and establish a student-managed classroom organizational plan.

Model Classrooms’ Computerized Classroom Management System (CLASS) consists of three
separate programs: a file initialization program which establishes a student record file, an assignments
file, and a chapter objectives file; a student update program: and a report generator which nrenares
and prints student prescriptions, class profiles, and studeat summaries. The CLASS system is available
for the Apple It and TRS-80 Models Il and IV.

Kequirements Workshop participants must supply the following materials and equipinent: a
textbook fos any subject or 10 objectives and assignments for students. CLASS can be implemented in
any classroom environment with an unlimited number of students.

Costs Cust for the training workshop is negotiable. All participants receive a comprehensive
instructional manual onthe application of CLASS in the classroom management setting. The disk with
the three software programs is also included. No special materials are required when participants
return to their classroom.

Services Awareness materials are available at no cost. Training is conducted at a regional site
usually after school or on a Saturday. Implementation, software modificatior services, and follow-up
are available to adopters.

Contact Sherry Avena; Model Classrooms; 4095 173rd Piace S.k.; Bellevue, WA 98008.
(206) 746-0331.

Developmental Funding:
Ed. Regional Research Prog., Voc. Rehab. Coop. Research Ac*, and State JDRP No. 7€-170 (3/27/78)
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OUTCOMES—DRIVEN DEVELOPMENTAL MODEL (ODDM) A
comprehensive and systematic program for improving all facets

of school operation to produce excellent achievement by all
students. DDM

Audience Approved by the JDRPfor all schools and students K-8. (ODDM
will permitthe inclusion of 9-12staff in the training since itis equally applicable
to them.)

Description The Johnson City Central School District (JC), having become dissatisfied with
student achievement patterns and school improvement efforts, committed itself tc a comprehensive
redesign of its entire program. This redesign process, which came to be known as ODDM, employs a
systematic change process that is applied to all facets of school operation (20 in all) such as instruction,
curriculum design, climate leadership and management, staff development, and the flow of
communications. Change ia each area of school operation is always based on the best research
literature, since ODDM recognizes that the effective * -anslation of theory and research into nractice
hasbeen asignificant probler tor schools. ODDM is, in essence, a master plan for improving all facets
of school operation in ordzr to produce excellent student achievement for all students. The plan calls
for a school to “change fully on a small scale” since most school improvement efforts fail due to
piecemeal and fragimented efforts. ODDM pulls the elements of good teaching, learning, and
administration into an eminently usable model.

ODDMsucceeded in improving the achievement of JC students. Achievementin reading and math,
K-8, served as the two key indicators of success in all areas of learning. In 1976, only 44% of all eighth
grade students scored six months or more above grade level in reading; in math, 53% scored at this
level. By May, 1984, 75% of ail eighth grade students scored six months or more above grade level in
reauing (p.001). in math, 75% scored dat whis ievel (p<.001). These gains in student acitievement nave
persisted. Morale, climate, and staff effectiveness have also improved.

ODDM is a program for making all schools more effective by insuring that the conditions exist in
which all students can learn with excellence, all teachers .-an teach more effectively, ans all
administrators can lead and manage more competently.

Requirements ODDM maybe adopted by asingle school district or by a cluster of school districts.
Adopters must commit to six phases of implementatior. over a period of two years, during which they
receive twenty-five days of training and assistance. Adopters must be willing to examine ali facets of
school operation to enhance the overall effectiveness of their organization. A leadership team is
required: the principal of each building involved, an instructional leader from central office, at least
three teachers, from each building, aschool board representative, and if a middle school is involved—
instructional leaders from each of the major disciplines. Administrators and teachers on the leadership
team specialize in various tasks and in the second year they train increasing numbers of educators in
their organization.

Services Awareness materials are available at no cost. Visitors are welcome at th.e project site by
appointment. An annual conference is held the third week of October. Out-of-state awareness
sessions may be arranged. Training is conducted best at the adopter’s site or, in the case of clustering, at
the site of the adopter with the most convenient location. Training, implementation, ielephone and
mail corresporidence, evaluation services, and a wide range of high quality training materials such as
fourteen videotapes produced by a PBS station on ODD? * are provided to all adopters. The adopter is
responsible for travel expenses and honoraria for trainers. Adopters may reduce their costs
substantially by clustering. Very few materials and no special equupment is needed to implement
ODDM. The ODDM project provides a wide range of materials.

Contact Dr. Frank V. Alessi; Johnson City School District, 666 Revnolds Road; Johnson City, N.Y.
13790; (607) 729-9211.

Developmental Funding: Local; USOE JDRP No. 85-7 (6/14/85)




PROVISO READING MODEL. A program of structured sequential activities for
language arts, mathematics, and science courses to remedy serious reading problems
among students in grades 9-12.

Audience Aproved by JDRP for grades 9-12.

Description The Proviso Reading Model is a four-year program. Ninth-grade students identified
as disabled readers enroll in the prograin’s Level | courses in English, general science, and math
fundamentals. In tenth, eleventh, and twelfth grades, students who have not yet developed the skills
required to enter one of the district’s nonremedial English curricular sequences are enrolled in
program courses for Levels 1,111 and IV. The Proviso Reading Model is based on four convictions: that
poor readers can improve, even in high school, if reading is a major thrust of the total curriculum; that
asound high school reading program must be based on a definition of reading as a thinking skill; that
the skills that make up what is generally defined as reading (linear readirg) may be learned through
carefully devised visual literacy {media reading), composition, oral communication, mathematical
computation, language, and listening activities within courses in English, science, and mathematics
than in pull-out tutorial or remedial activities not part of the regular curricular offerings; and that
materials and strategies attractive enough to make reluctant students excited about learning do exis:.
The organization of Level | allows for a variety of teaching strategies. Activities can be directed by a
single teacher with a general background in language, composition, and reading. If the* : are enough
students, the course can be taught by a team of three teachers, each of whom directs the activities of
one specific area—reading, media, or composition. Math and science are taught by regular classroom
teachers using materials devised by district reading speciaiists. in Levels i, iii and iV, siudeits Continus
to develop linear and visual reading skills while applying these to the development of skills in
composition, speech, and media. A curriculum guide, with single copies of all instructional materials,
is available for each level.

Requirements A successful adoption requires no specialized facility nor additional staff. It does
require active administrative support and staff members with demonstrated concern and interest in
the teaching of reading (if no academic background). Above all, staff members must be willing to use
highly structured sequential materials. Adopter school needs will determine the number of training
days (1-3) and follow-up meetings.

Servicres Awareness materials in limited quantity are available at no cost. Visitors are welcome at
demor:stration site by appointment. Project staffters (costs to be negotiated).

Curriculum guides for each course cost $50.00 per copy. A wide variety of commercially available
materials may be used. Adopter assumes the cost of releasing staff for training and follow up. (Costs for
trainer’s travel and per diem can be negotiated.)

Contact Dale Crawford, Project Director; Proviso Township High Schools, District No. 209; 807 S.
First Ave.; Maywood, IL 60153. (312) 344-7000, ext. 200.

Developmental Funding: USOE ESEA TITLE IV-C JDRP No. 80-9 (6/17/80)
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PROJECT R-3: Readiness, Reievancy and Reinforcement. A
motivational basic skills program that interrelates the reading and
mathematics curricula through gaming/ simulation activities
involving career awareness. ‘

Audience Aproved by JDRP for students of all abilities, grades 7-9. This
program has also been used with elementary, high school, special education,
migrant and alternative school audiences.

Description  ProjectR-3was jointly designed in 1967 by the San Jose Unified School District and the
Education Systems Organization of Lockheed Missiles and Space Company with the help of consultants
from San jose State University. its competency-based curriculum interrelates reading and mathematics
and supplies remforcement through gaming/simulation, parental involvement, and an inservice
training program for staff development. The main objective of Project R-3 is the upgrading of essential
mathematics skills. By deeply involving the students in classroom games and simulations, the program
seeks to motivate them to achieve in learning experiences: to make them: ready to learn, to make
learning relevant, and to reinforce positive attitudes and behavior.

The project utilizes the diagnostic/prescriptive individualized approach in math. Reinforcement of
skill areas is provided througii gaming/simulation activities that involve team learning, the decision-
making process, and career awareness development.

A wide variety of Simulation Booklets are available as well as individual Math Contracts. They are:

® Agriculture Occupations ® Marketing Occupations

® Business/Office Occupations ® Personal Finance Occugations
® Career Preparation Occupations ® Personal Service Occupations
® Communications Occupations ® Pubiic Saicty Siupaiions

® Community Planning Occupations ® Public Utilities Occupations

® Electronic Data Process Occupations ® Recreation Occupations

® Environmental i-1l Occupations ® Scientific Occupations

® Manufacturing Occupations ® Transportation Occupations

® Marine Occupations

Requirements Mathematics teachers should have a knowledge of the diagnostic/prescriptive
approach to individualized instruction. Teachers must be receptive to team planning. All staff should
develop expertise in gaming/simulation. Aproximately 50 hours of inservice work are accomplished by
each staff member in a given year.

Services Awareness materials are available at no cost. Visitors are welcome at project siteanytime
by appointment. Project staff are available to attend out-of-state awareness meetings (costs to be
negotiated). Training is conducted at the project site (costs to be negotiated). Training is also availab‘e
atadoptersite (trainer travel and per diem must be paid). Implementation and follow-up services are
available to adopters (costs to be negotiated). The basic materials of asecondasy-level readi ngprogram
can be utilized. Specially prepared math contracts cost approximately $150 for a complete set of
masters which can be duplicated. A complete set of consumable math contracts for 250+ students can
be purchased for $6.00 per set ($.21 per contract). Eighteen simulation booklets containing teacher
guide and student materials cost $10 per book. Other costs: reproduction of gaming/simulation
activities and contract<; secondary instructional aides.

Contact Pauline E. Perazzo, Director; 1635 Park Ave.; San Jose, CA 95126, (408) 287-1111 or 1112,

Develpmental Funding: State USOE ESEA Title I} IDRP No. 74-13 (2/20/74)
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PROJECT READ-WRITE. A program in reading and related language arts that uses
writing techniquesand prescriptions toimprove reading comprehension and vocabulary.

Audience Approved by the JDRP for grades 2-7. This program has also been used in ESL and Special
Education classes.

Description Project Read-Write is designed to be consistently applied by the classroom teacher to
supplement the basic reading programin order to develop vocabulary and promote total comprehension.
The program involves the application of prescriptions—specially developed strategies designed to
teach one major skill and several ancillary skills simultaneously. Each prescription involves the use of
one or more language-manipulation techniques. The prescriptions are structured writing and/or oral
activities that can be used with materials already available in the classroom.

The prescriptions encourage students to react holistically to a reading selection and to incorporate
within the activities their own ideas, experiences, perceptions, and feelings. The prescriptions cover a
wide range of reading objectives, from phonics and structural analysis to inferential, critical and
creative, as well as literal comprehension. The prescriptions are arranged within the Project Read-
Write Resource and Instructional Manual according to the major objective and level of difficulty.

The program also offers a checklist that can be used in conjunction with formal and informal
diagnosis to listand establish a priority ranking of pupil needs on a class, group, and individual basis.
This checklist becomes an ongoing record of pupil achievementand accompanies the student as he or
she proceeds through the grades.

Adopters assume (or share with NDN Facilitator) the costs of releasing teachers and administrators
for training workshops. Adopters assume (or share with NDN Facilitator) per diem, travel, and lodging
costs for project staff if a training or awareness presentation is given out of state. The Project
Read-Write Resource and Instructional manual must be purchased for each person trained, at a cost of
$30.00 per copy.

Requirements ProjectRead-Write can be adopted within asingle school or by an entire district. A
variety of au~ntion patterns can be considered. Teachers and administrators attend a one-day
intensive workshop, during which they receive instruction on how to conduct the Read-Write
program. Each teacher and administrator must obtain a copy of the PROJECT READ-WRITE RESOURCE
AND INSTRUCTIONAL MANUAL. Adopters agree to evaluate the impact of the Read-Write program
and furnish a copy of the evaluation report to the project.

Services Awareness materials are available free. Project staff are available to attend out-of-state
awareness meetings (coststo be negotiated). Training is conducted at projectsite (adopter pays only its
own costs) and at adopter site (costs to be negotiated). Follow-up consultations and visits are available.
Visitors are welcome at project site by appointment.

Contact Fredeiick McCarthy, Director; Board of Education; 2 Cedar Street; Newark, NJ 07102.
(201) 242-2451.

Developmental Funding: USOE ESEA Titles H| and IV-C. JDRP No. 80-30 (11/25/80).
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STUDENT TEAM LEARNING, A set of instructional techniques placing students in
four- or five-member heterogeneous learning teams to master basic skills.

Audiesice Approved by JDRP for students grades 3-12.

Description StudentTeam Learning (STL)is an instruction approach based on years of research on
cooperative learning. STL consists of three major techniques: Student Teams Achievement Divisions
(STAD), Teams-Games-Tournament (TGT), and Jigsaw Ii. All three require students to work in learning
teams that are heterogeneous in terms of academicachievement, race and sex. In STAD, students study
worksheets in their teams following a teacher presentation. Then they take quizzes individually to
demonstrate how much they have learned. The student’s quiz scores are summed to form a team
score, which later is printed in a weekly newsletter. TGT is similar to STAD, except that students display
their learning by playing academic games instead of taking quizzes. In Jigsaw, students become
“experts”’ on topics relating to narrative material they have read and teach these topics to their
teammates. STL is the umbrellaterm for these three programs. STAD is approved for language arts and
TGT for language arts and math, and the STL program as a whole is approved for intergroup relations.

Student Team Learning can be used with the teacher’s manual and tcacher-made curriculum
materials alone. Inexpensive materials in many subject areas are available through the project. The
techniques are very practical and easy to learn. They are in use in hundreds of schools across the U.S.

The effects of Student Team Learning on intergroup relations are strong and “onsistent, because the
team goal and team interactions allow students to view one another gositively. There is no specific
mention of race or ethnicity in the program. Because the program is inexpensive, takes no more class
or teacher time than traditional methods, and increases achievement as well as improving intergroup
relations, it can be used as a regular part of class instruction in any subject.

Requirements individual teachers can implement STL through the use of the teacher’s manual
(which costs $5.00) and construction of worksheets and games. For school or district implementatior),
there should be ge.eral awareness training followed by workshop training (two days). If STL’s
published curriculum materials are used, no teacter development of materials is required.

Services Awareness materials are available at no cost. Visitors are welcome any time by
appointmentat project site and additional demonstrationsites in many states. Projectstaff are available
to attend out-of-state awareness meetings, and/or training at the adopter site. The cost for this service
is $300 per day plus expenses. Training is conducted at the project site at a cost of $50 per person per
day and is conducted in November and May each year for three days. Implementatior: and follow-up
services are available to adopters. Cost to be negotiated.

Contact Barbara A. Bennett, Dissemination and Training Coordinator; Center for Social
Organization of Schools; 3505 North Charles Street; Baltimore, MO 21218. (301) 335-8249.

Developmental Funding: NIE JORP Ho. 75-81 (75), 78-199a (79)
79-12 (4/17/79)
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A SYSTEMS APPROACH T9 INDIVIDUALIZED INSTRUCTION (SAll). A systematic
instructional program in readir< and mathematics.

Audience Approved by JDRP for students of zll abilities, grades 1-6. It has also been used in other
settings with grades 7 and 8.

Description  SAli has developed criterion-referenced tests and learning modules for 155 reading
skills (e.g. readiness, phonics, syllabification, and structurai analysis) plus 200 criterion-referenced tests
and learning modules for the computational skills of mathematics.

The project has also developed sets of teacher questions and student worksheets to accompany over
400 paperback books (e.g., Profiles in Courage, Henry Huggins, Little Red Hen). Each set of questions
has been divided into lessons with each lesson having questions on five levels of comprehension:
recall, interpretation, extrapolation, analysis, and evaluation. A set of two handbooks is available to
help the teacher manage the component parts. The program can be adapted to the areas of diagnosis
(criterion-referenced—math and reading) or basic skill development (learning modules in reading
and math or comprehension components of reading).

Requirements A one- to three-day preadoption workshop is required. Consultant help is
available. SAll is implemented by the regular classroom teacher. The reading component requires two
teachers, the math compnnent, one. Master tapes—available for reproduction—are required for the
reading component.

Services Awareness materials are available. Visitors are welcome October through March. Training
isconducted at the project site (adopting site must cover own costs). Training is conducted out of state.
Projectstaff can attend out-of-state conferences. Print-ready set of project materials is available at cost.
Diagnostic tests: reading, $20; math, $24. Learning modules: reading, $70, math $120; comprehension
questions, $165; games to accompany reading learning modules, $20.

Contact Charles L. Barker; Josephine County School District; 706 N.W. “A” St.; Grants Pass, OR
97526. (503) 476-7721.

Developmental Funding: USOE ESEA Title !l JDRP No. 15 (4/4-5/73)

F-17




WATERLOO FOLLOW THROUGH; Adaptive Learning Environments Model. An
individualized sequential program of instruction in readiness skills and classroom
management,

Audience Approved by the JDRP for children in grades K-3; especially adaptable to fow-income
students.

Description The Waterloo Follow Through project provides a sequenced program of adaptive
instruction with emphasis on student self-management skills and classroom management techniques.
Active parent participation is stressed.

The instructional program is based on the Adaptive Learning Environments Model (ALEM)
sponsored by the Center for Research in Human Development and Education, Temple University. A
readiness program (emphasizing basic skills in a heirarchical sequence) includes classification,
quantification, and four perceptual areas: visual motor, auditory motor, general motor, and letters and
numerals. An adaptive classroom management program for grades 1, 2 and 3 follows the readiness
program.

Staff training is provided for increasing teacher and teacher-associate skills in diagnosing individual
student learning needs, prescribing, record keeping, and organization and management of an
individualized classroom setting. The development of instructional materials and teaching strategies
that provide a variety of paths for student attainment of objectives is stressed.

Requirements The Waterloo Follow Through instructional programs can be adopted by a single
classroom unit or by several units. The PEP readiness program may be adopted as z separate
component. Pre-adoption training, teacher-associate services, limited special classroom equipment,
and construction of learning materials are necessary. Adopter site must provide a liaison person. Pre
and post data are recommended.

Services A Follow Demonstration/Training Center. Awareness materials are available at no charge.
Visitors are welcome by appointment. Awareness conferences and training services are available at
project or adopter site (costs to be arranged). Training manuals and implementation materials are
available at cost. No Follow Through funds are available for assisting adopter sites. Field visitations can
be made by Waterloo staff (costs to be arranged). Program materials: Readiness, $1032 per classroom
for start-up, $100 per classroom for mainter:ance.

Contact Dorothy Winter, Project Director; Follow Through Demonstration/Training Center
Project; Waterloo Community Schools; 1516 Washington St.; Waterloo, IA 50702. (319) 233-8461.

Developmental Funding: USOE Follow Through JDRP No. 77-148 (9/6/77)
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WAUKEGAN FOLLOW THROUGH DEMONSTRATION
RESOURCE CENTER. A behavioral analysis approach program
emphasizing the basic skills of reading, math, spelling, and
handwriting.

Audience Approved by JORP for students of all abilities, grades K-3;
especially for low-income disadvantaged students.

Description The Waukegan Behavior Analysis Follow Through program has reversed the trend
among low-achievers in grades K-3 through emphasis on the basic skills—reading, math, spelling,and
handwriting. The program promotes active parent participation in their children’s education.

The Behavioral Analysis Follow Through model used in Waukegan was developed at the University
of Kansas. Components of the model are: emphasis on basic skills, positive reinforcement techniques,
continuous progress monitoring, and parent involvement.

The program introduces reading, mathematics, spelling, and handwriting at the kindergarten level
and emphasizes continued mastery of these skills through the third grade. A highlevel of motivationiis
maintained through use of a token economy or contract system by all members of the teaching staff.
Curriculum materials used at the adopting site can be adapted to the Follow Through program.

Teachers and assistants are trained in the use of positive motivation techniques. Parents are
encouraged to become classroom assistants and they are given priority for employment.

Requirements >igned contract clarifies adopter commitment to replication of major program
components (emphasis on basic skills, positive reinforcement techniques, continuous progress
assessment, use of teaching assistants). Adopters provide at least one teaching assistant per classroom,
assume financial commitment, and designate one person as local coordinator. Required training varies
with number of components adopted: 1 day of preservice, 3 days of hands-on (inservice) training.
School principal must be well enough acquainted with program to monitor progress.

Services A Follow Through Resource Center. Awareness booklets, brochures, and fact sheets are
available at no cost. Awareness filmstrip-cassette is available on loan. Project staff are available to
attend out-of-state awareness meetings. Training is provided at project site (adopter pays only itsown
costs). Training is also conducted at adopter site. Training materials for reading, math, classroom
management, and parent involvement are available to adopters. Follow-up and evaluation assistance
are available to adopters.

Contact Follow Through Director; Waukegan Public Schools; 1201 N. Sheridan Rd.; Waukegan, IL
60085. (312) 360-5464 or 360-5472.

Developmental Funding: USOE “ollow Through JDRP No. 77-126 (8/19/77)
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PROJECT COAST: Cognitively Oriented Approach to Skills Teaching. A cognitively
oriented program for mathemmatics, language development/writing, and the applica-
tion of skills through the use of learning centers. Approved by JDRP for students of all
abilities and socioeconomic backgrounds in grades K-3.

Description The goals of Project COAST are growth in mathematics and communication skills
through strategies that develop related concepts and provide opportunities for the application of
skills. There are three program components: mathematics, language development/writing, and
learning centers. A management system for small-group math instruction and the use of relevant
manipulative instructional materials support a more individualized approach to concept and skill
development. Tire understanding of mathematical concepts forms the “cubbyholes” within which
skills are stored for easier retrieval.

Active units of study for various types of literature form the cognitive framework for expandingskills
in oral and written communication. The resulting understanding allays the students’ fears of not having
“anything to write about.” This process utilizes the language experience approach and naturally
integrates all of the language arts (speaking, listening, writing, and reading) in a purposeful way.
Communications and mathematics skills checklists based on Florida Minimum Performance Standards
are available to aid the teacher in documenting student achievement.

Learning centers in the classroom allow children :0 make choices and work independently as they
apply basic skiils, solve problems, and make decisions. A well-planned and time-tested management
sys*em for centers provides the parameters within which the students are given the motivation and
opportunity to be thoroughly involved in their own learning. The teacher’s interactions and
observations during this segment provide the basis for more appropriate direct instruction.

Contact MaryF. Hancock, Director; Project COAST; or David Bidwell, Director; Panhandle Area
Education Cooperative (PAEC); 411 West Blvd. §; Chipley, FL 32428. (904) 633-4131.

Developmental Funding: USOE Follow Through IDRP No. 77-123c (2/4/81)

DAYTON DIRECT INSTRUCTION FOLLOW THROUGH

RESOURCE CENTER. A program emphasizing smail-group face-

to-face instruction by teachers and aides using carefully

sequenced lessons to achieve proficiency in reading, math, and di r
language. Approved hy JDRP for K-3.

Description The Dayton Follow Through Program attributes its success to: a system of carefully
sequenced skills in reading, math, and language programmed for teacher use; highly specific teacher
training; and careful moritoring of student progress. A positive-reinforcement managementsystem is
employed.

Teaching is by direct programmed instruction consisting of a fast-moving series of programmed
questions and answers. This involves frequent verbal responses by the children, arid requires basic
teaching techniques to hold children’s attention. The following represents a basic teaching sequence:
teacher presents a tash from a developed manual, usirg specified questions; children respond
verbally; teacher evaluates their answers, reinforcing good responses; teacher uses a specified
procedure to correct wrong answers; all tasks in a lesson are completed, following steps1to 4; children
are given take-home materials related to the lesson, which are later reviewed in class.

Another aspect of the program is active parent involvement—as members of the Parent Advisory
Council; as participants in classes, in which they are taught how to teach their children using the
program instructional model; and as classroom volunteers or paid paraprofessionals.

Contact Gail S. Rowe, Project Manager, or Ethel Callery, Consultant; Dayton Follow Through
Resource Center; 228 N. Broadway #213; Dayton, OH 45407. (513) 224-3175.

Developmental Funding: USOE Follow Thrcugh JDRP No. 77-132 (8/24/77)
. ified (2/8
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— A PROVEN EXEMPLARY PROGRAM
FOR PRIMARY YOUTH

EAST LAS VEGAS FOLLOW THROUGH: A Direct Instruction -
Plus - Model. Reading, math, and language for bilingual,
bicultural children in rural communities. Approved by JDRP for
grades K-3.

Description The goal of the East Las Vegas Follow Throug:. project is development of enthusiastic
and successful students through use of a variety of basal reading and math series along with the highly
structured DISTAR system for reading, math, and oral language. in each subject, teachers work with
skill lists to anticipate where children should be at the end of each school year.

Independently and in small groups based on ability, children work 90 minutes daily on both oral and
silent reading instruction and activities. Special correction procedures, frequent opportunities for
student oral and written responses, and b.weekly criterion-referenced testing and reporting are
essential elements of the program.

Children with limited English-speaking ability are taught in their native language by teachers and
aides using locally developed materials. Children are encouraged to take pride in their cultural
heritage by learning the songs, games, foods, folk dances, and customs of northeastern New Mexico.

Follow Through students (grades 1-3) scored at or above the national median in math or reading (as
measured by the Comprehensive Test of Basic Skills). This is higher than would be expected on the basis
of pretest scores for this population.

Contact Ann Costello, D:.ector; Fast Las Vegas Follow Through; Las Vegas City Schools; 901
Douglas Ave.; Las Vegas, NM 87701, (505) 425-5279.

Developmental Funding: USOE Follow Through JDRP No. 80-50f (2/13/81)
Recertified: (3/85)

THE ELECTRIC COMPANY. The use of television in teaching
reading skills to young children.

Audience 2ndgrade

Description THE ELECTRIC COMFANY represents the first large-sca'e experiment in the use of
television in teaching reading skills to young children. The best ELECTRIC COMPANY segments are
now organized into new video cassette, 16 mm films and sound filmstrips that develop and reinforce
specific reading skills. Programs available now ccver punctuation, consonar.t diagraphs, short vowels
and silent ’e”. Teacher’s Guide and Library Kit are included, featuring reproducible exercises, song
lyrics and program objectives.

Requirements Videc cassettes (B=ta, VHS or U-Matic), 16 mm film and sound filmstrip formats are
available from Guidance Associates. Call toll-free: 800-431-1242, Monday-Friday, 9:00 AM to 5:00 PM,
for a catalogue and a video sampler.

Services Field officersare located inseveral states. For referral contact Evelyn P. Davis,One Lincoln
Plaza, New York, NY 10023 (212) 595-3456. CTW staff are available to participate in regional and national
conferences.

Contact Guidance Associates, Inc., Communications Park, Box 3000, Mt. Kisco, New York
10549-0900.

Developmental Funding: USOE Off. of Lib. JDRP No. 74-23 (4/29/74)
Learning-Tech. 1 ~




ENRICHING THE CURRICULUM: (ETC). An exemplary project which involves the
community in providing remedial instruction in reading and math to children who

live in Chapter | designated areas. Approved by the JDRP for educationally
disadvantaged students in grades 2-6.

Description The program provides intensive individualized remedial math and/or reading
instruction. The basis of the program is a diagnosis of the educational strengths and weaknessesof cach
child and the writing of an individulaized prescriptive educational plan. All teachers are remedial
specialists and all aides are parents of children in the community. Specialists are responsible for the
diagnosis, design of the program, coordination with classroom teachers, and supervision of parent
aides. Parent aides follow lesson plans and tutor children four or five times per week for 30-40 minute
periods either individually or in small groups. Every week, the specialist reviews the prescriptive
program of each child, writes lesson plass for the following week, and teaches a model fesson to
children who are working with the aide. When a child is accepted into the program, the classroom
teacher receives adiagnostic summary and a copy of the educational plan. Teachers meet regulailyto
exchange information on specific skills needs. A parent coordinator is employed te serve as a liaison
between school and parents and to increase parental involvement in the program. Children graduate
when their reading and/or math performance is at grade level or above according to the California
Achievement Test and individual diagnostic tests.

Contact Charlotte S. Laven, Project Coordinator; ETC Project; Brookline Public Schools; 25
Kennard °d.; Brookline, MA 02146. (617) 734-1111, ext. 183, 118.

Developmental Funding: USOE ESEA Title | JORP No. 87-48 (3/25/82)

FLINT FOLLOW THROUGH: A Direct Instruction Model.

Description Inpractice since 1969, educationally disadvantaged students have grown significantly
in basicskills development as well as in their ability to more accurately perceive themselves as worthy,
capable people.

Teaching materials are the highly structured, carefully sequenced, scripted lessons of READING
MASTERY and DISTAR Language and Arithmetic. Each area is taught in daily 30-minute blocks.
Increased achievement is attained by reciprocal teaching requiring a high degree of students time on
task; multiple-response techniques to increase guided practice of new skills and prescribed
procedures for evaluating students. Independent work activiti=s review, reinforce and integrate the
skills mastered in the directed lesson. Individual student progress is regularly monitored through
criterion-referenced materials.

Students in the Direct Instruction program score significantly higher on achievement tests in
reading, language, and mathematics than students from similar background not in the program.
Results of the SRA Achievement Test show gains meeting or exceeding national norms in all areas.

A parent coordinator promotes an active parent involvement program.

Teacher materials are a one-time purchase at approximately $280 per curricular area. Consumable
student materials are approximately $10 per student, per curricular area per year.

Contact Fdward}. Hansberry, Director; Flint Follow Through; 923 E. Kearsley St.; Flint, MI 48502.
(313) 762-1452.

Developmental Funding: USDE Follow Through IDRP No. 77-122 (8/17/77)




FLIPPIN FOLLOW THROUGH. A Direct Instructional Model. Basic reading, arithmetic
and ora! and written language for economically disadvantaged children.

Description The goal of Flippin Follow Through is to give economically disadvantaged childrena
firm background in reading, mathematics, oral and written language, spelling, science and social
studies so that they may compete later in life with their peers for higher education and vocational
opportunities. The DISTAR Instructional System is the core of the program, with three programmed
levels each in reading, arithmetic, and language.

The three levels of reading progress from decoding and basic comprehension through increasing
basic comprehension through increasing fluency and accuracy, to reading for new information, for
understanding and to applying rules and principles. Arithmetic is taught by a problem-solving
approach, progressing from basic addition and subtraction to multiolication and fractions, regrouping,
measurements, long division, and column addition, and involves many story problems. The language
sequence teaches standard spoken English and language as a basis for reading comprehension. Names
and classes of objects and concepts, logical processes, spelling, punctuation, rules of grammar, and
writing are all features of the language sequence. Learning tasks are presented in small groups by the
teacher or specially trained aide. Techniques used are: teaching to mastery, group response, positive
reinforcement, immediate correction of errors, individual turns, and pacing.

Contact Rosalee Wade, Directer; Flippin Follow Through; P.O. Box 256; Flippin, AR 72634.
(501) 453-2234.

Developmental Funding: USOE FOLLOW THROUGH JORP No. 80-50d (12/29/80)

GEMS: GOAL-BASED EDUCATIONAL MANAGEMENT SYSTEM. A goal-based educa-
tional management system developed to support diagnostic/prescriptive teaching
for mastery learning. Approved by JDRP for grades K-6. This program has also been
used with grades 7-12.

Description With GEMS, teachers can efficiently diagnose skills in reading and prescribe learning
activities for mastering these skills. GEMS definesreading in terms of units of study (goal-units) foreach
grade level. The goal-units are divided into six strands—phonics, structure, vocabulary, compre-
hension, study skills, and affective reading. Pre- and posttests are provided for each goc!-unit, and
placement tests are provided for each strand to help teachers diagnose the appropriate instructional
level for each student. Multiple strategies and materials to aid in teaching for mastery are identified
and coded to the GEMS Reading System. A GEMS Book is provided for each level; these books are
intended to be used by the teacher as a guide in implementing the program with students. Each book
contains introductory information; goal-units, pre- and posttests, test keys; model strategies for each
goal-unit; and an appendix of information and teacher resources.

GEMS reading incorporates three basic retrieval systems: paper and pencil, key sort cards, and
computer. Retrieval systems are developed to monitor student progress and to aid teachers in
grouping students in instructional sequences. Mastery tests are available to check for learning
retention and competency relative to graduation requirements. GEMS makes it possible for teachers
to pursue the goal of mastery learning by identifying and communicating to students what they are
expected to learn, indicating the appropriate level for instruction, and accommodating a variety of
teaching approaches to meet student needs. GEMS places accountability of student and teacher in
proper perspective by helping teachers evaluate the quality of their own teaching as well as their
students’ performance. The staff Jevelopment component of GEMS reading is designed to train
teachers and administrators in the use of the management system for diagnostic/prescriptive teaching.
Workshops include: the GEMS Book, Material Management, Procedural Guidelines, Reading Process,
Directed Reading, Classroom Management, Testing and Retrieval.

Contact Beverly Lloyd, GEMS Project Director; Jordan School District; 9361 S. 400 East; Sandy, UT
84070. (801) 566-1521.

Developmental Funding: USOE Right to Read

JDRP No. 79-2 (2/16/79)

) S

F-23




GULFPORT FOLLOW THROUGH: Mathemagenic Activities Program (MAP). Compre-
hensive education and intellectual model for developing cognitive and/or problem-
solving skills for children of all ability levels in grades 1-3. Approved by JDRP for
grades 1 and 3.

Description The Gulfport Follow Through Program is based on the University of Georgia
Mathemagenic Activities Program. This program uses the assessment of cognitive level as a juide
structuring a learning environment that maximizes development of the thinking process. Learning
activities encourage the child to experiment with problems and discover solutions; this experience
enhances the shift from concrete to abstract levels of thinking.

Based on the idea that learning occurs most easily when the child is an active agentin the process, all
aspects of the classroom environment are designed in terms of three elements. The child is () presented
materials just slightly more difficult than previously maste;ed (mis-match), (2) encouraged to choose
his/her own method of problem solution (self-regulation), and (3) given time to manipulate learning
materials (activity).

Manipulative/concrete objects such as cuisenaire rods, multibase blocks and !ogic blocks are essential.
Teacher made activities and some commercial materials are used.

Basic mathematical skills are utilized, and a combination of individual and group activities encourage
physical, mental. and social involvement. Small-group instruction is stressed.

Teachers use a variety of guides prepared by the University of Georgia. Regular inservice training on
teaching techniques and Piagetian assessment is conducted with guidance from the university sponsor.

Medical and dental health, nutrition, psychological and social services, and parent involvement are
other essential elements of the University oi Georgia model.

Contact JeanKing, Coordinator; Gulfport Follow Through Project; P.O. Box 220; Gulfport, MS 39501.
(607) 865-4672.

Developmental Funding: USOE Follew Through JDRP No. 80-51e (2/2/81)

HAWAII FOLLOW THROUGH PROJECT. A comprehensive program including an
experience-based skills curriculum for children in multilingual classrooms. Approved
by JDRP for grades K- 3.

Description Based on the Bank Street Colleg » of Education developmental-interaction model, the
purpose of the Hawaii Follow Through Projectis to further the cognitive, affective, social and physical
development of low-income children. The experience-based integrated curriculum is expected to
motivate the children to engage in both formal and informal classroom activities as well as to develop
children’s attitudes toward other people. The teacher’s consideration of the children’s developmental
needs and levels of interest and learning styles results in individualization of the curriculum. In
addition, ongoing assessment and child study are important aspects of each teacher’s functions. The
language experience approach, which integrates oral language, reading, and writing instruction and
which makes learning relevant and meaningful, is considered especially appropriate for children with
mixed language backgrounds. The integrated curriculum allows for practice in applying math skills,
especially through social studies activities. Classrooms staffed by a teacher and an aide are set up as
workrooms for self-directed learning and children are encouraged to take responsibility for the
materials they select and use. A supportive learning environment permits child-child and adult-child
interactions as part of the daily learning process.

Contact Janet Sumida, Director; Hawaii Follow Through Project; Hawaii State Department of
Education; 2106 10th Ave.; Honolulu, HI 96816. (808) 737-1949.

Developmental Funding: USOE Follow Through JORP No. 77-156¢ (4/22/81)
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LEFLORE COUNTY (MISSISSIPPI) FOLLOW THROUGH RESOURCE CENTER: A
program based in part on the theories of Jean Piaget and the philosophy of John
Dewey that blends open-ended, child-initiated activities with teacher-structured
lessons. Approved by JDRP for K-3, school administrators, teacher trainers, para-
professionals, and teachers.

Description The Leflore County Follow Through program employs the High/Scope cognitively
oriented curriculum as a framework for education. This curriculum was developed by the High/Scope
Educational Research Foundation of Ypsilanti, Michigan. Children assume responsibility for their own
learning by planning self-initiated activities, carrying out their plans, presenting what they have
learned, and sharing their experiences with others. Teaching teams structure specific learning
experiences based on children’s needs and their ability to learn a concept or skill. Adults help children
apply acquired skills within student-initiated projects. Through this process, children become
knowledgeable in the areas of writing and reading, mathematics, science, social studies, music.
physical education, health, and safety. Recognizing that parental commitmeat to children’s education
is a major factor in a child’s school success, the Leflore County Follow Through project has developed
and implemented a parent program that takes the school to the home and brings parents to the school.
Parents participate in classroom activities and workshops. Through these efforts, parents have
contributed their knowledge, skills, and resources to tiie school’s eI -cational goals. Statistical analysis
of test scores comparing Follow Through children’s achievement over the last 3 years with those of
non-Follow Through district students show significant increases in the Follow Through children in
reading, mathematics and language.

Contact AnnAdams: Educational Service Building; 1901 Highway 82 West; Greenwood, MS 38930.
(601) 453-4819 or 4..3-8566.

D velopmentai Funding: USOE Follow Through JDRP No. 77-123 (8/18/77)

PLATTSBUKGH FOLLOW THROUGH PROGRAM. Reading, math, and language for
children from low-income areas. Approved by JDRP for grades K-3.

Description The goals of the Plattsburgh Follow Through program are to prevent economically
disadvantaged children from failing in reading and math and to promote development of their
language skill. Initial and ongoing assessment, weekly meetings of the entire staff, periodic reviews of
each child’s reading and math programs, and staff development in Bank Street College of Education
theories and practices are the means used to attain the program’s goals.

Rather than being directed by their teacher, the children help shape their own activities. They work
independently, in small groups, or singly with the teacher or aide on such projects as sand and block
construction, art activities, cooking, dictation, journal writing, measurement, and science experiments.
The classroom setting is tightly organized, giving children the opportunity to express themselves in
wards and actions and to work with each other.

Home visits, trips for parents and children, and participation by parents in the classroom are
fundamental to the prog:am. Parents are also actively involved in decision making in all aspects of the
program. In addition, parents are offered a variety of practical and academic courses and workshops
with community agencies.

Contact Robert Garrow, Director; Plattsburgh Follow Through Program; Monty Street School;
MMonty St.; Plattsburgh, NY 12901. (518) 563-1140.

Developmental Funding: USOE "ollow Through JDRP No. 77-156h (4/24/81)




READING/ENGLISH ROTATION PROJECT. A rotating clasroom approach to teaching
reading/language arts skills to students working below grade level. Approved by
JDRP for grades 7-9. It has also been implemented in X-12.

Description Anorganizational pattern was designed totake into account the characteristics of the
students and to identify and meet their individual needs. Students are divided into small, flexible
groups of six to 10 which move from station to station. Different materials and activities at each station
are specificallv planned to build a success pattern for the individual child. A rotation group consists of
60 children. Each group of 29 moves to three different classrooms during a two-period time block of
approximately one hour and 30 minutes. One classroom is equipped as a reading laboratory where
basic reading skills are emphasized. A second classroom reinforces reading skills through various
reading activities selected to provide sequential development of skills. In the third classroom, the
English teacher again reinforces the reading skills through various English/reading skill exercises and
through the language-experience approach to reading. This is a team-teaching approach that
emphasizes th= integration of the basic communication skills as opposed to the “pull-out” model.

Contact Marcelyn Hobbs, Program Director; Reading/English Rotation Project; P.O.Box 475;
Thomson, GA 30624. (404) 595-7339.

Developmental Funding: USOE ESEA Title | JDRP No. 35 (4/4-5/73)

THERESPONSIVE EARLY CHILDHOOD EDUCATION PROGRAM (RECEP). A program
of language, mathematics, and problem-solving for children in grades K-3. Approved
by JDRP for children, grades K-3.

Description The Responsive Early Childhood Education Program is currently serving 1,100 children,
gradesK-3, who meet Follow Through and/or Headstart eligibility. An additional 550 children receive
Responsive Education insiruction as a result of their placement in Follow Through classrooms. The
goals are to increase children’s learning of the basic skills of language and mathematics and of
problem-solving abilities; to stimulate the development of positive attitudes toward learning; and to
foster culturally pluralistic: attitudes and behaviors,

Special attention to the improvement of basicskills has characterized the Goldsboro projectssince its
inception. Distinctive features include a basic skills personalized instructional program using trained
volunteers ana comprehensive test results. Also unique isa Parent-Child Learning Center, developed
alt< _tlll1e request of parents, which provides material for use athome in helping their children learn basic
skills.

RECEP is based on the belief that all childrer have an accumulated learning base upon which
additional knowledge and skills can be developed. The evaluation component of this program
provides the teacher with specific information for each child that describes his/her strengths and
weaknesses. Individual student needs are assessed, and standardized test scores are regularly
compared with those of children elsewhere in the country. Staff development features interpretation
and use of test-score information. Inherent in this program is the belief that success builds success;
therefore, the teacher uses all available information about each child in helping develop his/her
learning plan.

A volunteer program provides each child wiih individual attention. Volunteers are trained and
supervised. Assessment of volunteer needs and placementaccording to these needs have resulted in

an instructional program which has provided a successful learning environment for children from
varying backgrounds.

Contact Curtis G. Bynum, Director: The Responsive Early Childhood Education Program;
Goldsboro City Schools; P.O. Box 1797; Goldsboro, NC 27530-0038. (915) 734-0561.

Developmental Funding: USOE Follow Through JDRP No. 77-154b (2/4/81) Recertified (4/85)
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TRAINING FOR TURNABOUT VOLUNTEERS. A cross-age tutor-training program
that prepares students in grades 7-9 to serve as reading or math tutors with studentsin
grades 1-6 who are achieving below grade level.

Audience Approved by JDRP for tutors in grades 7-9 to tutor grades 1-6.

Description The Trz'~"ng tor Turnabout Volunteers (TTV) projectincludes an extensive m ultimedia
train’~ ~ nrogram as well . ar. overall plan for a delivery system tor cross-age tutors. As the training
prog. isstructured, studentsin grades7-9 participate in a total of 26 training sessions which provide
them with tutoring skills and strategies that can be applied within the tutee’, basic skills curriculum.
The trairing program is divided into three mini-courses: General Volunteering Skills (GVS), Tutoring
in Reading, and Tutoring in Math. Each mini-course consists of a series of videotaped lessons for initial
corcept development, mini-paks (workbooks) with practice and extensicn activitiesfor the tutor, and
reinforcemer _ctivities that can be used by the tutors with their tutees. After preservice training in the
GVS mini-course, students attend inservice training in the reading or math mini-cours :once a week
and tutor four times. The TTV delivery system for cross-age tutors includes procedures and support
materials for recruiting, screening, and placing cross-age tutors, training for the teachers who direct
their activities, and strategies for monitoring and evaluating the program. The TTV project is
transportable and easily adoptable since it requires no special staffing, facilities, or curriculum. TTV is
used in conjunction with the adopting school or district’s reading or math program and can be
dovetailed into the school’s program as an elective or extra-curricular activity.

Contact Johanna Goetz, Coordinator; Training for Turnabout Volunteers; Dade County Public
Schools; 1410 N.E. Second Ave.; Miami, FL 33132. (305) 371-2491.

Developmental Funding: USOE ESEA Title [V-C and Local JDRP No. 81-11 (6/2/81)
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SECTION G: Basic Skills—Reading

AIRS: Andover’s Individualized Reading System G-1
ALPHAPHONICS: Beginning Reading Program G-2
BAS.  California Demonstration Program in Reading G-21
Basic Skills in Reading (BASK) G-3

*Books and Beyond G-4

CONQUEST G-21
*Content Reading in Secondary Schools (CRISS) G-5
*Cranston’s Comprehensive Reading Program K-12 G-6
Cross-Age Structured Tutoring Program for Reading G-7
Des Moines Plan G-22
Discovery Through Reading G-22
Exemplary Center for Reading Instruction (ECRI) G-8
FUTUREPRINT G-9
HOSTS READING: Help One Student To Succeed G-10
Individualized Computer Assisted Remedial Reading Program (I CARE) G-23

*Individualized Prescriptive Instructional Management System for Underachievers (IPIMS)
G-11

Intensive Reading Improvement Program (IRIP) G-23
*Learning To Read Through The Arts Program G-12
Mount Vernon TV Reading and Communication G-24

PEGASUS-PACE: Continuous Progress Reading Program: Personalized Educational Growth
And Selective Utilization of Staff—Personalized Approach to Continuous Education G-24

Programmed Tutorial Reading G-13
RAM: Reading and Micro Management (formerly SIERRA Reading Lab) G-25
Reading Achievement Program (RAP) G-14
*Reading and Content Area Resource Center (ReCaRe) G-15
Reading Education Accountability Design: Secondary (READ:S) G-16
Reading Improvement by Teaching Effectively (RITE) G-17
Reading Recovery G-18
SEAPORT: Student Education Assuring Positive Organized Reading Techniques G-25
Team Oriented Corrective Reading (TOCR) G-19
*VRP: Reading Power in the Content Areas (Vocational Reading Power) G-20

*Projects currently funded by the NDN
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ERIC

Aruitoxt provided by Eic:

SUMMARY OF PROJECT SERVICES*

AWARENESS TRAINING
Dissem. Certified Training
Funds Awareness On Site Visit Awareness Staff Trainers Time
Avatilable Costs Available Materiat Available Costs Available Required
' Home | Adopt | Free Home |Adopt
PROJECT Page# | NDN |Other| Hon | Trav | P.D. | Site Stte | Paper |Video | F/S |Other| Site | Site | Hon | Trav | P.D. (State) (days)
Aurs G-1 v v v v v v v v v v None 2
Alphaphonics G-2 v v v v v v v v v v v v v |AZ,AR,CA,DC., 1
DE, FL, HI, IL,
IN, KY, ME, MN,
MO, MT, NE, NV,
NY, NC, ND, OH,
OR, PA, SC, TN,
TX, VA, WA, WI|
BASK G-3 v v v v v None 2
Books & G-4 NEG | NEG | NEG v v v v v v v v CA, IA,NC, ND, 1
Beyond NE, NY, TN, MN,
VA, Wi, AK, SC,
IL, NV, MA
CRISS G-5 v v v v v v v v TX, ME, Wi, FL, 2
AZ, MT, MN, MA
ECRI G-8 v v v v v v v v v v v TX, CA, NE, OR, 3+
NJ, Wi, SD, NY,
TN, AK, UT, M},
MA, OH, GA, MN,
LA, VA, ME
Futureprint G-9 v v v v v v v v v v v CA MT 1-2
Hosts Reading G-10 v v v v v v WA, UR, CA, HI, 3+
CO, MT, ND, SD,
AZ
IPIMS G-11 v v v v v v v v v v None | <1or1
Learningto  G-12 v NEG | v v v v v v v v v v v v NM, FL, NJ, Mi 2
read thru the arts

*Only projects providing data are included.




ERIC

Aruitoxt provided by Eic:

SUMMARY OF PROJECT SERVICES*

AWARENESS TRAINING
Dissem., Certified Training
Funds Awareness On Site Visit. Awareness Staff Trainers Time
Available Costs Avatlable Material Available Cnsts Availab!2 ' Required
Home | Adopt | Free Home | Adopt
PROJECT Page# ;| NDN |Other| Hon | Trav | P.D. | Site | Site |Paper|Video| F/S |Other| Site | Site | Hon | Trav | P.D. (State) (days)
Conquest G-21 v v v v v v v v None 1
Cranston G-6 v v v v v v v v v v Nore 2
Des Moines G-22 v v v v v v v None 2
DTR G-22 v v v v v v v v v v None 2
IRIP G-23 v v v v v v None 3
MVTV G-24 v v v v v v v v None
Pegacis-Pace G-24 v v v v v v v v None 2
_P_Tﬂ G-13 v v v v v v v v v v v v None 3+
RAP G-14 v v v v v v v v None 2
READ S G-16 v v v v v v v v v v v AZ, Al;.SFL. ID, 2
Seaport G-25 v v v v v v v None 2
VRP G-20 v NEG | NEG | NEG v v v v v v v v v v ™A CT,OH MN,| 1102
CA. MI
*Only projects providing data are included
2 1,3




AIRS: Andover’s Integrated Reading System. A diagnostic/

prescriptive reading program designed to teach basic skills and A‘“
foster enjoyment of literature.
)

Audience Approved by JDRP for students of all abilities, grades 1-6.
Recertified on April 1, 1985.

Description Andover’s Individualized Reading System (AIRS) was developed to provide quality
education in the regular classroom by promoting: consistency of curricula throughout the system;
competence in teaching skills; enjoyment of literature by students; and significant growth in reading
scores.

AIRS basic skills for grades 1-6 are defined by a comprehensive set of behavioral objectivesto which
all instructional activities, materials, and tests are keyed. Reading instruction is teacher-directed in
grades1and 2, where lesson plans are correlated to the Economy Company’s 1975 and 1986 texts, which
build astrong phonetic base. To this program AIRS adds handwriting lessons, dictations, spelling, sight
word study, and criterion-referenced post tests. AIRS also provides skill books for teaching
comprehension and word meaning to students in grades 1-6 and structural skills in grades 2-6. Each
booklet contains lesson(s), follow-up(s), reinforcement practices, and a post test. Students spend a
portion of their reading time using individualized reading and literature books. Student achievement
atall levels is monitored using criterion-referenced tests in phonics, structural skills, word recognition,
comprehension, and word meaning. Progress throughout the program is outlined by continuums for
each grade level. Records are kept for groups and individuals. Since its approval by JDRP, additional
components have been developed to make AIRS a total language arts program. They include grammar,
spelling, capitalization/punctuation, and grammar/word usage. Students spend 10-12 hours aweek on
the total language arts program.

AIRS uses the Mastery Management System software for computer assisted managernent of the
comprehension component. AIRS/MMS enables AIRS adopters to use the Apple microcomputer for
scoring and analyzing tests, monitoring student progress, and prescribing appropriate study helps.

AlRSware, developed under a grant from the Apple Education Foundation, is instructional software
for reinforcing and enriching the AIRS Word Meaning component.

Requirements Two and one-half days (1/2 day of workshop preparation and two days of follow-
uptraining) are recommended for implementation of the total program. The program is designed to be
used by an entire system as a total language arts program or by a single school. Individual AIRS
compcnents, such as comprehension, may be adopted to supplement anexisting program. A complete
set of materials for each component adopted is needed.

Services Visitors are welcome by appointment. Exemplary project staff assists in program planning
and conducts workshops that include presentations and demonstrations for each component being
implemented. Follow-up consultations by project staff: average of two visits, length determined by size
of adoption. Awareness materials and teacher guides provided for trainees prior to workshop sessions.
Information regarding financial arrangements will be provided upon request. The AIRS Reading
Program consists of 135 student booklets ranging in price from $1.50 to $4.00, and more than 25 teacher
resources ranging from $2.25 to $24.50. Approximate cost of a total reading program for a class of 30
students is $1,487.00. (Per pupil cost $50—prorated over 5 years—$10.00 per year.)

Contact Theresa Gaffny Murphy, Executive Director, Andover Public Schools, Bartlet Street,
Andover, MA 01810. (617) 470-3800, ext. 373.

Developmental Funding: USOE ESEA Title 111 and Local JDRP No. 74-25 (4/29/74)
Recertified (4/85)

G-1 1: “t




ALPHAPHONICS: Beginning Reading Program. A 26-week
success-oriented, multi-sensory phonics system to be used as a
foundation for any reading system or program. May be used as a
basic or supplemental program.

Audience Approved by JDRP for kindergarten students This program has
also been used in other settings for preschool, special education, bilingual
education (Spanish), ESL, Chapter | students in primary grades, also a School
ror the Deaf.

Description Alphaphonics increases reading achievement by promoting the acquisition of basic
reading readiness and language skills while helping children deve'op positive academic self-images.
The program utilizes discovery, mystery, and memory aids. It stresses both positive reinforcementand a
belief in the ability of each child to succeed. it combines frequent repetition andimmediate correction
or confirmation of children’s responses with a game-like presentation of materials and positive
feedback from the teacher. The necessary repetition is made interesting by the presence of Astro, the
friendly visitor from outer space. Astro’s Bag, an essential program prop, contains lesson materials for
the day and stimulates curiosity in the children. The children beli ve Astro is the source of food
reinforcements and badges awarded to them each week. Astro also displays feelings of happiness,
sadness, fear, excitement, and frustration, thus enabling the children to identify with him.

The daily Alphaphonics lesson lasts 20-30 minutes. It can be used for large-group instruction,
small-group enrichment, or indivicualized programming. The children begin an individualized
reading program while they continue with the Alphaphonics lessons. The first partof an Alphaphonics
lesson consists of a lively class discussion during which the teachier presents the day’s worksheets. The
teacher then works individually with students who need entorcement or enrichment. Alphaphonics
does not require a teacher’s aide, although the use of aides allows increased individual attention to
each student.

Start up costs for basic non-consumable materials—Alphaphonics Book and Bag—$60.00 per
classroom. Additional consumable and non-consumable supplementary materials are optional.
Contact project for detailed list.

This program is also available in a Spanish version.

Supplementary computer software available—Alphaget and Astro’s ABC’s. Alphaphonics Plus—
suitable for end of kindergarten or a complete first grade program.

Requirements The program can be implemented in a typical classroom using regular teachers. A
one-day training session is highly recommended. The only materials that must be purchased are the
Alphaphonics manual and Astro’s Bag. A variety of educational and motivational materials to enhance
the program are useful and highly recommended.

Services Awareness materials, grant writing packets, correlation to Texas Elements and awareness
tapes are available at no cost. Arrangements can be made, if given advance notice, for visitors to
observe the program in use in various settings. Project personnel are available to attend out-of-state
awareness meetings. Training is conducted at the project site or at the adopter site. | mplementation,
follow-up, and evaluation services are available to adopters. (Costs for all services available to be
negotiated). A three day Certified Trainer workshop is usually held in July.

Contact Jeanne Stout Burke, Judith Brown or Gretchen Ross, Co-Directors, Co-Developers;
Alphaphonics; Sunshine Gardens School; 1200 Miller Avenue; South San Francisco, CA 94080. (415)
588-8082.

Developmental Funding: USOE ESEA Title 11 1 - JDRP No. 74-15 (2/25/74)
Y
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BASIC SKILLS IN READING (BASK). An exemplary project providing special instruction
in the basic skills necessary for reading success.

Audience Approved by JDRP for readers grades 1-6 scoring below the 40th percentile on the
Stanford Achievement Reading Tesu.

Description BASK s an adoptable/adaptable program that can be used in several ways to upgrade
reading skills. Target pupils are remedial. It is a pull-out project, using a criterion-referenced format
and including individualized diagnosis, prescription, and instruction. The BASK curriculumis targeted
to basic reading skills—readiness, phonics, structural analysis, comprehension, and study reference
skills. Each child in the program raceives 150 minutes of instruction weekly (30 minutes daily), working
in small groups or on a one-to-one basis. The heart of the project is the individualized small-group
instruction given daily. Frequentdiagnosis and flexible prescriptive teaching ensure pupils’ experience
of success. Computerized information retrieval is used for diagnosis, prescription, and record keeping.
The computer processes progress reports for parents and school staff. The project is also designed for
manual record keeping and data processing.

Requirements Adopting district must make firm commitment to the use of BASK, provide
necessary training, and assign supportive staff to concentrate on the project.

Services Awareness materials are available at no cost. Visitors are welcome by appointment. Project
staff are available to aitend out of state awareness meetings (expenses must bz paid). Training (two or
more days) is provided 2* projectsite (adopter pays its own expenses and purchases materials). Training
is also conducted at adopter site (costs to be negotiated).

Contact Patricia Carnrite, Director; Chapter I Office; 19 Bridge Street, Manchester, NH 03104,
(603) 624-6426.

Developmental Funding: USOE ESEA Title | JDRP No. 75-68 (9/11./75)
Recertified (11/84)
1 » U




BOOKS AND BEYOND: A program that improves the reading

skills of students by motivating them to read more and watch less o
TV, y 8 f .'ub

Audience Approved by JDRP for students in grades K-8.

Description BOOKS & BEYOND is a program designed to increase students’ recreational reading
and decrease indiscriminate TV viewing. Through success oriented reading incentive strategies, this
highly motivating program produces positive long-lasting behavioral changes in students with regard
to recreational reading. Success for each individual student is assured because the program is self-
paced and allows for individual differences. Through parent education and student self-monitoring
techniques, project participants become more aw=re of their TV viewing habits and iearn to become
more discriminate TV viewers.

Participants in the Books & Beyond Program demonstrated significant gains in reading achievement
when compared with a control group study as measured by the CTBS Reading Test.

Requirements A one-half day training session and a Books & Beyond manual are necessary for
successful adoption. The manual includes graphic designs for bulletin boards, reproducible forms for
student and teacher materials, parent newsletters, instructions for implementation, student awards,
ideas for adaptations and helpful hints. The trainirg topics include: project history, description of
need, recreational reading strategies, cost, evaluation, activities to develop discriminate TV viewing
and stimulate recreational reading.

Services Awareness materials are available at no cost. 18 minute awarenessvideo tape available for
$.0.00. A 58 minute training video is available for $20.00. Visitors are welcome at the project site by
appointment. Projectstaff are available for awareness meetings (cost to be negotiated). Full awareness
and evaluation packet available—$2.00.

Contact Hlie Topolovac, Project Director, Solana Beach School District, 309 North Rios Street,

Solana Beach, CA 92075; (619) 755-6319; Ann Collins, Coordinator (619) 755-6319.

Developmental Funding: ESEA Title IV-C JDRP No. 84-8 3/20/84
[3®
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CONTENT READING INCLUDING STUDY SYSTEMS (CRISS) pro- Doﬁ g
vides teaching strategies for teachers 10 make learning from a text >
easier for their students. The project provides students with

reading and study skills appropriate for all content areas.

Audience Approved by JDRP forallstudentsin grades 10-12. This program O

hasbeen used in other settingsin grades 4-9, but no evidence of effectiveness has been submitted to or
approved by the panel.

Description CRISS project was developed by teachers to provide instructional reading
comprehension strategies for the classroom. These strategies help students develop lifetime learning
skills. Based in reading theory, the project’s components range from textbook analysis and teaching
text organization to helping students identify the main idea of a selection. Self-questioning, note
taking, organizing, and writing are emphasized as well as strategies for learning vocabulary
independently. These components are integrated into the existing curricula. No additional equipment
or material: are required for the program to be successfully implemented.

CRISSinstructionis direct and includes four sequential components: (1) introduction, (2) modeling,
(3) guided practice, and (4) independent application. This instructional sequence is followed in all
aspects of the program.

EVIDENCE OF EFFECTIVENESS: Both college and non-college bound senior high science and social
studies participants in Project CRISS have dernonstrated significantly greater gains (P<.005) in the
retention of science and social studies content information than comparable nontreatment students as
assessed through free recall, recognition and standardized content tests.

z

Requirements Project CRISS can be implemented by a district, school or classroom teacher; no
special facilities or materials are necessary. Teachers and administrators participate in a two- or
three-day inservice. An on-site project director isnamed to work with Project CRISS staff to develop an
implementation plan for the adopting district. The district agrees to provide information on the extent
and quality of implementation.

Services Awareness materials are available atno cost. Projectstaff are available to attend awareness
sessions (costs to be negotiated). Visitors welcome at project site. Training is available at the adoption
site. Materials (including a 200-page training manual) are provided for each participant as part of the
training. Adopter pays the training and materials fee. Implementation, follow-up, and evaluation
services are available to adopters. Costs for all services are negotiable.

Contact Dr. Carol Santa, or Ms. Lynn Havens; Project CRISS; School District #5; 233 First Avenue
East; Kalispell, Montana 59901; (406) 755-5015.

Developmental Funding: Title IV-C JDRP No. 84-7R (2/16/85)
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CRANSTON’S COMPREHENSIVE READING PROGRAM K-12. A
program to improve reading performance.

. e ————
Audience Approved by JDRP for all students, K-12. R E———

Description Cranston’s Comprehensive Reading Program (CCRP) is a district-w* e, K-12 reading
instruction and management system. The progiam incorporates skills sequences, mastery criteria,
instructional pacing, continual performance monitoring, school-based and district-wide coordination
and administration, staff development activities, and parent communic-tion and involvement. CCRP
organizes and coordinates the delivery of reading instruction for elementary and secondary school
students using a variety of commercial reading texts and supplementary materials. It provides
classroom and content-area teachers with a system to ensure effective instruction and monitoring of
essential reading skills. At the junior/senior high school level, greater emphasis is placed on integrating
learning/study skills into content area instruction. Content area teachers develop and implement
instructional strategies and study skill techniques that foster this integration.

Every student is given a diagnostic assessment by the classroom teacher. The assessment is used to
place each student at the appropriate instructional level. Using the skills checklist and ongoing
performance monitoring, the classroom teacher adjusts the level and pace of instruction and tracks
each student’s progress. Students requiring substantial help are served by Chapter | or Special
Education personnel.

An important feature of the CCRP process is the use of the reading specialist as a consultant to
classroom teachers and to the building principal, department chairpersons, and guidance personnel.
The specialist’s responsibility is to assist the teachers and department chairpersons in developing
instructional strategies, monitoring progress and conducting formal assessments and coordinating all
resource programs with the classroom-based developmental reading program.

Requirements Implementation is accomplished in four phases over an 18-month time span: (1)
needs analysis and planning; (2) training; (3) curriculum and management system development; and
(4) program installation. Training is provided by CCRP for reading specialists, principals, department
chairpersons, and the district coordinator. Typically, implementation takes place in the elementary
schools first, with the junior and senior high school following.

Costs Materials: CCRP’s Program Analysis Checklist, Skills Data Bank and Guide to Curriculum
Development available for $25.00 per package. The district is responsible for all costs incurred in
producing and the curriculum guides for staff, printing skills checklists for students, and procuring and
adminstering instructional placement tests.

Services Awarenessandselection materials available free. Visitations arranged. Awareness presen-
tations available on request; travel cost reimbursement required. Training and consultation 845 Park
Avenue; Cranston, R1 02910, (401) 785-0400, Ext. 284.

Contact Beverly J. Montaquila, Director of Reading; Roberta A. Costa, Project Coordinator;
Cranston’s Comprehensive Reading Program; Department of Reading Services; 845 Park Avenue;
Cranston, Rl 02910. (401) 785-0400, Ext, 284,

Developmental Funding: USOE ESEA Title I, USOE Right to Read, and Local  jDRP No. 82-28 (6/2/82)




CROSS-AGED STRUCTURED TUTORING PROGRAM FOR READING.

Audience Apprc.ed by JDRP for elemertary grades 2-8.

Description The Structured Tutoring Program in Reading is a puil-out program which combines
tutoring in basic skills with a continuous assessment of the child’s p:ogress on a daily basis. It also
features immediate feedback and positive reinforcement techniques which are literally built into the
inst-uctional materials. The thrust of the program is to identify the child who is deficient in basic
phonetic and comprehension skills as early as possible and to supply the necessary intervention to help
him/her function within the school system on a positive encouraging basis. Identification of students
begins with an initial screening which uses the total Reading subsection of the Stanford Achievement
Test. Tne Harrison Diagnostic Criterion Referenced Test is then administered when gives an individual
prescriptive plan for tutoring in the skili sequence. Once Students needing supplementary educational
assistance areidentified, they receive the Stanford Diagnostic Reading Test as a pre-post assessment for
evaluation. Students entering during the year are referred by teachers or counselors.

Program Effectiveness: During the last 6 years, the Cross-Age Structured Tutoring Program for
Reading has made an average gain of 10.1 N.C.E. points per yearin Comprehension as measured byFall
to Spring pre-post testing using the Stanford Diagnostic Reading Test.

Requirements A paraprofessional Tutor Manager per 40 student tutors is necssary. A listing of
specific materials and training requirements can be provided by project personnel. The nrogram may
be implernented on a class, school, or district level.

Costs Cost for implementing a program serving 50-60 students is approximately $15,000. This
includes personnel (1 Tutor Manager and 1 Adult Tutor), training, equipment and materials. No special
facilities are required. Average per-pupil costs, over a 5-year period, were $297. Average pay for
paraprofessionals is $5.50 per hour.

Services All Adultand Student Tutors receive training in positive reinforcement strategies, use of
the sequenced materials, and recordkceping activities. in addition, Tutor Managers and Adult Tutors
aretrained in testing techniques. Awareness materials are available at request at no cost from the Boise
School District.

Contact Dr. Geri Plumb, Coordinator of Federal Programs; Boise Public Schools; 1207 Fort Strect;
Boise, ID 83702. (208} 338-3400 ext. 246.

Developmental Funding: ECIA Chapter | JORP No. 83-20 {3/17/83)




EXEMPLARY CENTER FOR READING INSTRUCTION (ECRI). An
inservice program for teachers of students of all ability levels in
reading and language skills, with expectations of 95-100% mastery.

"
Audience Approved by JDRP for students of all abilities, grades 1-6. B@BH

Description ECRI’s purposes are to identify critical teacher behaviors essential in preventing
reading failure, and to provide inservice education for teachers geared to the research findings.
Teaching skills emphasized by the program include: to elicit accurate and rapid responses during
instruction, to establish high levels of mastery, to maintain on task behavior, to correlate the teaching
of language skills, to model and prompt, to use effective management and monitoring systems, and to
diagnose and prescribe instantly. Techniques are incorporated into reading, spelling, grammar,
dictation, creative writing, and penmanship instruction.

Students are reminded of the skills they have been taught, the skills that have been mastered, and
the skills they will be expected to master through the review process. Students’ attention is sustained
with the momentum of the teacher directives during instruction and reinforcement offered during
practice time. Overt responses help students remain on task. The structure of scheduling, record
keeping and multi-sensory instruction also keeps students motivated. Criteria for passing a mastery
test are identical for all students, regardless of their reading levels. No student is made to feel less
capable than another stuaant. The teacher selects only those teaching techniques that build the
student’s self-concept. Instruction is provided by ECRI so teachers can utilize the critical teacher
behaviors, develop a management syscem for mastery and individualization, and teach reading and
language skills effectively.

Requirenients A 3-5 day preparatory seminar with one ECRI staff person for 25-30 trainees is
desirable. The program includeslecture and practice sessions, preparation of materials for classroom
use, and teaching pupils in a simulated setting. Following this, periodic visits by ECRI staff to trainees’
classrooms to demonstrate, model, and monitor are encouraged. The length of time to replicate the
ECRImodel varies. Existing district reading materials may be used. Supplies for teachers and pupilsare
those usually found in schools. ECRI has 12 self-instructional teacher texts that are used by teachers
during inservice. No special staffing or facilities are required to implement ECRI.

Services Awareness materials are available at no cost. Visitors are welcome by appointment at
project site and additional demonstration sites. Project staff are available to attend out-of-state
awareness meetings. Teacher of Teachers Conference is in August and September. Training,
implementation and follow-up services are available at adopter site (costs to be negotiated) and at
project site.

Contact Ethna R. Reid, Director; Exemplary Center for Reading Instruction; 3310 South 2700 East;
Salt Lake City, UT 84109. (801) 486-5083 or 278-2334.

Developmental Funding: USOE ESEA Title lll  Private Sources JORP No. 85-8 (4/2/85)
Recertified (4/85)
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FUTUREPRINT. A reading program that focuses on individual
needs using a contract system that provides the framework for
organizing instruction.

Audience Approved by JDRP for grades 7-8.
S
ANz O

Description FUTUREPRINT is a program of intensive reading instruction. The reading teacher
establishes a supportive, non-threatening environment which emphasizes motivation, success and
student responsibility. instructional programs are chosen by each site from a varie ty of multi-level, high
interest reading materials which are commercially available. The Futureprint contract offersteachers a
practical way to provide individualized instruction for students with awide range of reading levels. The
FUTUREPRINT program provides students with literature based group lessons, shared inquiry
discussions, and cooperative learning activities in addition to individualized contract work.

When students first enter the reading center. their needs, strengths and weaknesses are diagnosed
using a standardized diagnostic test. Based on this information, the teacher writes student contracts
which set goals and list reading materials selected to meet individual needs. The contract system works
well because it helps students accept responsibility for their own learning, while offering them
challenge and success. Grades and other incentives are earned through contract work, group
participation, and book reports from selected literature. When contracts are finished, students
complete an evaluaticn iorm; teachers use this information to write new contracts which reflect
students’ growth and guide them in continued reading achievement. The program is equally effective
for remedial students and higi: level readers.

Reading Center students have the opportunity to participate in the Pre School Story Hour, and
optional feature of the program. The story hour is a weekly morning reading session in which junior
high students read storiesto preschool children who come to the junior high with thzir parents or their
preschool class. This program improves self-concept and motivates reluctant readers. It is also an
excellent community involvement program.

Requirements A school deciding to implement Project FUTUREPRINT will need to provide space
dedicated to areading program. A minimum of one day inservice is required — either at the adopter
school or the demonstration site. The adopting school will agree to administer diagnostic reading tests,
implement a contract system, select teachers with some expertise in reading, utilize an appropriate
variety of high interest materials, and provide ‘ valuation data. Participating teachers need a set of De
Anza’s reading publications that are used during training and implementation at a cost of $20 per set.

Services Awareness materials are available at no cost. Visitors are welcome at project site by
appointment. Project staff are available (5 attend out-of-state awareness meetings. Training is provided
atprojectsite or at adopter site. Implementation and follow-up services are available to adopters. Costs
for all services to be negotiated.

Contact Ann Glaser or Charloite iarson, FUTUREPRINT, California Demonstration Program in
Reading; De Anza Junior High School; Ontario, CA 91761. (714) 983-2118 or 983-9501.

Developmental Funding: State JDRP No. 80-21 (6/2/82)
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HOSTS Reading: Help One Student To Succeed. A Diagnostic/ —
prescriptive/tutorial instructional delivery system.

Audience Approved by JDRP for “at risk” students in grades 2-6. This
nrogram has also been used in other settings including K-12 and Adult
Zducation.

Description HOSTS Reading is designed to diagnose each student to determine their needs and
prescribe an individual educational program to fit the learning style of eachyoungster. HOSTS learning
objectives are comgatible with all major reading basals.

HOSTS has compiled a computerized database of nearly 3000 titles of high-quality resource materials
cross-referenced to learning objectives and indexed for instruction. Accessing the database allows the
teacher several options for preparing individualized lesson plans. A holistic approach includes
vocabulary, skill study, reading and writing to best fulfill the needs of each student.

The HOSTS concept utilizes one-on-one tutorials with community volunteers, cross-age and peer
tutors providing personalized instruction two hours or more each week. Parents, citizens, business
people and civic organization members volunteer as tutors (over 60,000 nationally}.

HOSTS Reading has been used very successfully in pull out, small group instruction and as a
classroom supplement. Annual data collected from over 300 sites indicates consistent NCE gains in
double digits with a high degree of retention.

HOSTS provides a system and atmosphere that encourages excellent response from students,
teachers and parents and engenders pride of accomplishment and increased self-esteem.

Requirements Teachers, paraprofessionals, teaching aides and administrators attend a three-day
in-service training prior to implementation. HOSTS training personnel visit each site on a regular
schedule to provide professional assistance to HOSTS subscribers. Each lab should have an Apple i
series computer (or compatible model) with dual disk drive and printer. Schools purchase resource
materials as required for their reading lab.

Services Awareness materials are available at no cost. Visitors are welcome in operational sites in
twenty states by appointment. HOSTS provides diagnostic materials, manuals and database software.
Initial training, continued in-field professional servic> and retraining of new or replacement personnel
isincluded. Each year, the program is updated and new editions of all material and software is issued to
HOSTS subscribers. Initial implementation is $9.900 per site; first year service-$4,500 and second year
service and licensing-$3,500. Each year thereafter licensing and service is $990 per site. Costs are
negotiable based on district needs and available promotional discounts.

Contact William E. Gibbons, Presidert; 1801 “D” Street, Suite 2; Vancouver, WA 98663, (206)
694-1705.

Developmental Funding. USOE ESEA Titles I, I, 11l JDRP No. 75-6 {1/15/75) private and foundation
Recertified (11/84)
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IPIMS/Reading Center (Individualized Prescriptive Management
System for Underachievers in Reading). IPIMS is not atext or a kit,
but a model of an organizational structure for implementing a
remedial reading center for grades 7-12.

Audience Approved by jDRP for secondary students deficient in
reading skills.

Description The IPIMS Reading Center model is a highly effective organizational structure and
management system for setting up and running a supplemental center in secondary schocts. The
center in Union Springs is staffed by reading teachers and paraprofessionals as well as student
volunteers. A wide variety of instructional resources is available; these materials are color coded into
four reading levels. It is up to each individual district or building to set up and equip their own center
with whatever materials they feel are appropriate.

Once the center is established, it operates as follows:

Students are identified and scheduled into the program.

They are given further diagnostic testing and an interest inventory.
Individual strengths and weaknesses are noted as well as personal interests.
Individual prescriptions are written and implemented.

Student progress is monitored by a criterion-referenced system.

Parents, teachers and students receive periodic progress reports.

Students are post tested to determine achievement and future placement.

As a result of one year of participation in the IPIMS/Reading Center, students in grades 7-12
demonstated gains significantly above the norms on the Stanford Diagnostic Reading Test. Pre and Post
test scores showed that skills grew at a rate of one and one-half years for each year of instruction, a
statistically significant rate (P<.001). Students who participate in the reading/learning center show
significant improvement in content subjects and are encouraged to complete high school.

Costs for implementing the center will vary from school to school depending on the number of
resources currently available in the district, the size of the center, the number and type of staff
members and the student population to be served.

Requirements A one-day training session is required. Additional follow-up is available. Training
includes: an ir.-depth orientation to the total program; overview of components selected for the
adoption/adaptation by participating district; discussion of staff roles; the theoretical and applied
aspects of the validated program; alternative installation strategies that might be employed by the
district; a comprehensive review of the evaluation design; and asystematic review of all resources to be
employed during the replication.

One training manual ($35.00) is needed for each reading center established. Adopting districts will be
responsible for the expenses involved in training which can be conducted at the projectsite or at the
adopter site.

Services Awareness materials are available at no cost. Visitors are welcome at the demonstration

site by appointment. Project personnel are available to attend out-of-state awareness meetings and
conferences. Costs for all services available will be negotiated.

Contact Georgia A. Crissy, NDN Trainer or Sidney J. Beckwith, Project Director; Union Springs
Central School District, 27 North Cayuga Streel, Union Springs, New York 13160 (315) 252-9309.

Developmental Funding: PSEN Funds, New York State; ESEA Title IV-C JDRP No. 84-9 (3/23/84)
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LEARNING TO READ THROUGH THE ARTS PROGRAM (Formerly
Title | Children’s Program). Anintensive, individualized remedial
reading program presented through the arts,

I LearningTo Read

-.-h
HEH]
] | a

Through The Arts

Audience Approved by JDRP for children, grades 2-7 who are reading at
least one year below grade level and who are chapter | {formerly Title I)
eligible (some seventh-graders accepted as apprentices).

Description Reading teachers, classroom teachers, and specially trained professional artists/artist
teachers work with Chapter I eligible children at sites in each of the boroughs of Manhattan, Staten
Island, Queens, Brooklyn, and the Bronx. At the developer site, children in grades 2-6 are served, as
well asspecial education students. The program is also suitable for grades K-12, and adopters have used
the program with those audiences. Ti.e program is associated with major cultural institutions in New
York City: the Staten Island Children’s Museum, the Bronx Museum of the Arts, the New York
Aquarium, the Brooklyn Museum, and Ballet Hispanico of New York, and Business and Industry for the
Arts for Educaticn, Inc., and The New York Botanical Garden. An overall approach to improving
reading is used in this intensive, diagnostic, prescriptive, individualized program presented through
thearts. Itintegrates a total arts program with a total reading program. Listening, speaking, writing, and
reading techniques are stressed in the reading-oriented art workshops, and a diagnostic/prescriptive
approach to reading is employed in the reading workshops. Participating children meet with the artist
teacher and classroom/reading teachers in whole class and/or small groups for an average of four
hours per week. Students receive additional reading instruction for at least one and a half hours aweek
in reading-oriented arts workshops in such areas as dance, music, theater, crafts, sculpture, painting,
printmaking, super-8 film, and photography. The resources of museums, cultural institutions,
universities, resource centers, and libraries are used, and special programs related to the content of
project workshops are scheduled for students on field trip/special event days. There is an annual
Learning to Read Through the Arts exhibition of work by participating students and/or a Performing
Arts and Film Festival. A series of parent workshops is also held. Preservice and inservice trainings are
available.

Requirements Reading teachers/classroom teachers, professional artists, and/or artist teachers
are trained in the Learning to Read Through the Arts methodology. Teacher-made pupil-oriented
materials, commercial materials, instructional devices, filmstrips, records, tape recordings, media
libraries, books on the arts, and art and audiovisual supplies are used. Program hours and times are
adaptable to adopters’ needs and scheduling requir:ments.

Services Awareness materials are available at no cost. Visitors are welcome at project site anytime
by appointment. Project staff are available to attend out-of-state awareness meetings (costs to be
negotiated). Training is conducted at project site (adopter pays only its own costs). Training is also
conducted at adopter site (costs to be negotiated). Implementation and follow-up services are
available to adopters (custs to be regotiated). Training materials and curriculum guides cost
approximately $85 per teacher. Cost of program implementation depends on available personnel. Cost
of art supplies and equipmen. depends on the reading-oriented workshops that are implemented.

Contact Mary Jane Collett, Project Director; Learning to Read Through the Arts Program; Division
of Curriculum and Instruction; P.S. 9; 100 West 84th St.; New York, NY 10024, (212) 787-0470 or -7582.

Developmental Funding: U:OE ESEA Title | JDRP No. 74-18 (3/25/74)
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PROGRAMMED TUTORIAL READING. An individualized, one-to-one tutoring
program for slow learners or potential reading failures regardless of economic or
demographic background.

Audience Approved by JDRP for first-grade students in the lowest quartile who need help
learning to read. This program has been used in other settings with grades 2-4.

Description Programmed Tutorial Reading (PTR) supplements but does not substitute for
conventional classroom teaching. PTR uses specially trained, carefully supervised paraprofessional
tutors who implement its highly structured content and operational programs. The teaching strategy,
built on established learning principles, uses many elements of programmed instruction—frequent
and immediate feedback, specified format, and individualized pace—but, unlike programmed
instruction that uses the fading process, proceeding from many initial cues to the minimum needed for
success, PTR uses the brightening process, in which minimal cues are followed by increased prompting
until complete mastery of the reading task is achieved.

Children receive a tightly organized 15-minute daily tutoring session, during which they read from
classroom basal readers supplemented with special texts dealing with comprehension and word
coding and decoding. Tutors are trained to follow, verbatim, the content and operational programs
contained in the Tutor’s Guide. These specify in detail what, when, and how to teach the content
material and also limit tutor’s decisions about children’s responses. Integral and essential to the PTR
methodology are its special recording procedures, which not only indicate children’s progress, but
also prescribe exactly which separate items must be reviewed until mastery is achieved. Constant
reinforcement or praise is also an essential part of the instructional technique, while overt attention to
errors is minimized.

Requirements AMinimum staffing: part-time director/supervisor and tutors. Tutors may be
teacher’s aides, adult volunteers, or older student. Physical facilities: quiet, well-lighted tutoring site
with side-by-side seating at desk or table for tutor and student. Materials: set of basal readers,
preferably same as used in classrooms; Tutorial Kit for each tutor; Supervisor's Manual for each
supervisor. Training: approximately 30 hours total during school year. Initial training by D/D’s after
start-up year. PTR can be implemented by single schools or entire school districts.

Costs Personnel: approximately 98% of budget, depending on project size and number of tutors,
unless tutors are volunteers. If tutors are teacher’s aides and supervisors are part-time Title | teachers or
reading specialists, local wage scales will apply. Materials: PTR Kits ($50 average, one kit per teacher
with five-year use expectancy). Training: cost to adopter varies with number of days and trainers.

Services Awareness materials are available at no cost. Audiovisual materials are available on loan
(return postage must be paid). Project staff are available to attend out-of-state awareness meetings
(costs to be negotiataed). Training is provided at project site or adopter site (costs to be negotiated).
Implementation information in Supervisor’'s Manual is keyed to PTR component in basal series.
Follow-up technical assistance is available (costs to be negotiated).

Contact Phillip Harris, Dir.; Prog. Tutor. Reading Res. and Dev. Center; Indiana University; 2805
East 13th St.; Bloomington, IN 47405. (812) 337-6756. Susan Ward, Director; Prog. Tutor. Reading; Davis
Sch. Dist.; 45 E. State St.; Farmington, UT 84025. (801) 451-1117.

Developmental Funding: USOE ESEA Title | JDRP No. 74-17 (3/18/74)
o1 1.




READING ACHIEVEMENT PROGRAM (RAP). A pull-out remedial program to
supplementreading instruction. Approved by JDRP for educationally disadvantaged
students grades 2-5.

Description To help students overcome difficulties in word analysis and vocabulary skills and to
learn basic and special comprehension skills required in content area subjects, eligible students are
scheduled into learning centers and provided instruction through a diagnostic/prescriptive system.
Scheduling students is a cooperative effort of the Chapter t teacher and the regular classroom teacher
that insures daily instructional sessions without interruption of classroom reading or supportive
instructional electives, and no more than one interruption weekly of all other major subject areas. The
Chapter | teacher incorporates pupil needs revealed in the classrom with needs diagnosed in the
center to promote maximum learning transfer.

Using a composite analysis of several criterion-referenced achievement tests, an Individual Reading
Profile is developed for each student. Behavioral objectives are used to formulate a prescription to
meet the interests and needs of each pupil. A Cross-reference Guide, developed by Chapter |
teachers, supplies information on materials available in every center to be used in remediation of a
stated skill. Each RAP Learning Center is staffed with a certified reading specialist and a teacher aide
who serves about 62 pupils in thirty minute sessions; teach/pupil ratio 6/1.

Requirements Since RAP is primarily designed to supplement the school district’s existing
program, little or no additional cost is necessary for staffing or facilities. However, a two-day teacher
training workshop is highly recommended for all teachers desiring to implement the program.

Services Awareness materials are available at no cost. On-site visits to observe the program in
operation can be scheduled during the regular school year. Training can be conducted at the project
site or at the adopter site. However, the project personnel are accessible the year round. Cost for all
available services are negotiable.

Contact Mrs. Evelyn F. Prattis; Reading Achievement Program; 500 West 9th Street; Chester, PA
19013. (215) 447-3860.

Developmental Funding: USOt ECIA Chapter | JDRP No. 81-28 (10/21/81)
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READING AND CONTENT-AREA RESOURCE CENTER (ReCaRe).
A secondary developmental reading and study skills program
designed to “recare” about the reading and study skills of all
ability students.

Audience Approved by JDRP for students, grades 10-12, with reading
skills ranging from upper elementary to college.

ReCale

Description ReCaReis asecondary reading and study skills program which serves the reading and
study skill needs of all ability students. It is not a remedial program. The instructional program is a
one-semester course based on an individual educational plan that provides for group instruction one
day a week and individualized instruction during the remaining four days. Students in the program
rotate through four skill areas—reading comprehension, vocabulary, reading rate, and study skills.
Based on theresults of diagnostic tests and a student statement of need, an individual educational plan
isdeveloped for each student. Students are responsible for developing a more extended vocabulary,
increasing reading rate, completing appropriate study skills units, and developing comprehension
skill. Students are assigned materials relevant to their needs and interests at appropriate reading levels,
thereby providing maximum cpportunity for success. Throughout the semester, students record and
evaluate their work daily ar.d are evaluated by the teacher each week both orally and by a point system.
Atthe end of the term, students are posttested using the Stanford Diagnostic Reading Test and other
instruments. The main objective is to help all students become efficient, independent learners prior to
leaving the secondary school.

ReCaRe’s study skills units include time management, SQ3R study method, notetaking skills, test
taking skills, library and research skills, and a summary unit which integrates all of the study skills which
students have practiced in the semester course.

A wide variety of commercially available and project produced study skills and management
materials are used by students. Implementation costs vary widely because some adopting schools
already have materials which can be integrated into ReCaRe’s management system. All training
participants need a copy of the replication training manual, an 800 page notebook, which sells for $55
and includes all of the project produced materials. Teacher editions and student editions of the study
skills units are part of this manual.

Requirements ReCaRe can be implemented and conducted by existing project staff, specifically
one classroom teacher, preferably reading or E=glish, and an instructional aide. Since ReCaRe is a
semester course, sume scheduling revisions may be necessary, but the study skills component can be
integrated into a regular content area course if a school is not interested in the other skills componu:nts
of the program. Staff members wishing to implement ReCaRe must complete two days of initial
training either at the original ReCaRe site or at the adoption site.

Services Awareness materials are available at no cost. Visitors are welcome any time by
appointment at the project site. Project staff are available to attend out-of-state awareness meetings.
Training is condu<ted at the project site or at the adopter site, and implementation and follow-up
services are available to adopters. Costs for all services are negotiable.

Contact Patricia S. Olson, Project Director; ReCaRe Center; Henry Sibiey High School; 1897
Delaware Avenue; West St. Paul, MN 55118. (612) 681-2376.

Developmental Funding: USEO ESEA Title Iv-C JDRP No. 82-22R (2/25/83)
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READING EDUCATION ACCOUNTABILITY DESIGN:
SECONDARY (READ:S)

PROJECT

Audience Approved for students, grades 7-12.

Description Project READ:S is a com prehensive, reading-in-the-content-areas curricular process
for grades seven through twelve. it emphasizes student mastery of priority, adult-level reading skills
through the use of teacher-developed instructional modules and computer-assisted lesson designs.
The program integrates four components: (1) an instructional component emphasizing direct skills
instruction by reading/language arts; (2) a reinforcement component providing for mastery of the
priority reading skillsin all content-areas; (3) an inservice component focusing on both the content and
processes of instructional delivery; and (4) a computer-assisted component for schools utilizing
computer technology in management and instruction.

In essence, Project READ:S-trained teachers are instructing/reinforcing esser.tial reading skills by
delivering the content of their subject matter courses in the formats of secondary level curriculum
regardless of economic, cultural, or geographic limitations.

Teachers receive two to three days of ..-service training in the construction, application, and
evaluation of teaching/learning modules. Content-area teachers use a condensed scope and sequence
to construct teaching/learning modules in vocabulary, comprehension, and study skills. Students
benefit by successfully completing one vocabulary, one com prehension, and one study skill> inodule
in each unitof instruction. itis the cumulative effect of using reading skillsin each academicdiscipline
that is the thrust of this program.

After participation in Project READ:S, students have been shown to make statistically significant
gainsin each of the areas claimed by the project. Claim One, that general reading ability isincreased for
participating students, has been strongly and consistently supported by research in avariety of districts.
Claim Two, that content mastery is also improved by the project, has been clearly supported by
research investigation. The promise offered by Project READ:S to any adopting district is demonstrably
great.

A potential extension into grades five and six was successfully piloted during the 1986-87 school year.

Requirements For quality training a two to three day preadoption in-service workshop is
necessary.

Services Awareness materials are available at the program office. Visitors are welcome at the
project site. Project staff are available to attend out-of-state awareness meetings (costs to be
negotiated). Training is provided at project site (adopter pays own costs). Training is conducted out of
state (exemplary project staff costs must be paid). Project staff can attend out-of-state conferences
(costs to be negotiated).

Contact AMrs. Lynn Dennis, Project Director; Coeur d’Alene School District No. 271, 311 N. 10th
Street, Coeur d’Alene, Idaho 83814, (208) 664-8241,

Developmental Funding: ESEA Title IV-C JDRP No. 83-4 (2/25/83)
Recertified (5/87)




READING IMPROVEMENT BY TEACHING EFFECTIVELY (R.L.T.E.)
A pul.-out program emphasizing intensive remedial instruction
for educationally disadvantaged children.

Audience Approved by the JDRP as a program for educationally deprived
pupils, grades 2-6.

Description R.LT.E. is a pull-out program that provides closely monitored, intensive remedial
instruction through effective methods and materials to educationally disadvantaged children in grades
two through six. Methods, materials, and strategies used are specifically designed to meet individual
needs and modes of learning in order to help children to be more proficient in comprehension by
focusing on word meanings, by using critical and analytical thinking skills, by being exposed to good
literature, and by ultimately becoming independent readers. Eligible students are scheduled for
Chapter | classes only after background has been obtained via past performance on criterion
referenced tests, basal tests, diagnostic tests, teacher and reading specialist recommendations.
Using the Gates MacGinitie Tests, the previous information cited, and when needed an Informal
Reading Inventory, or acomplete diagnostic battery, anindividual profile is developed which provides
the key to meet an individual’s specific needs. Instructional sessions are conducted in small groups. A
session may entail 30 minutes or one hour, depending upon classroom teacher’s schedule. The
amount of time which students spend in the program variesslightly from grade to grade but not within
a particular grade; that is, second graders may receive more instructional time per week than third
graders, but all second graders receive the same amount of instruction. The differencesin instructional
time per grade level are determined by the initial assessment of student needs. Consequently, the
average instructional time per grade level varies from year to year in accordance with the needs
assessment study, but the time allotted to each grade level is consistent.

Students in each grade level of Project R.LT.E. (grades 2 through 6) have shown statistically
significant improvement at the .05 level in reading achievement from pre- to post-testing in normal
curve equivalent (NCE) scores as measured by the Gates MacGinitie Reading Comprehension Test.

Requirements Training requires a minimum of two days. Meetings must be held with
Superintendent, the Project Director and the Project Staff to initiate the management system and other
necessary components. Program materials include the PMS (Profile Management System) which
includes teaching methods and management forms; organizational procedures for parent projects;
staff development strategies; communication aspects for school, home and community; and program
mon; oring for staff, testing, fiscal, materials, etc.

Services Awareness materials available at no cost. Visitors are welcome at project site by
appointment. Pr~iect staff available for awareness meetings, training, implementation, project
evaluation consultation, and foilow-up services (costs to be negotiated). Costs include training,
equipment, materials and supplies. Initial purchase of equipment, materials and supplies would vary
and be determined on basis of need. Cost for each subsequent year would be for supplementing
existing components. PMS file: $35.00 each, one for each member of staff implementing the program.

Contact Janet M. Trezza; Chapter I Project Director; Phoenixville Area School District; Chester
County, PA 19460; (215) 933-8616.

Develcpmental Funding: ECIA Chapter | JDRP No. 85-12 (9/9/85)




READING RECOVERY. A one-to-one intervention program for the least able readers
in first grade classrooms.

Audience The least able readers in first grade as determined by a comprehensive battery of
individually administered diagnostic instruments.

Description Reading Recovery reduces reading failure through early intervention, and helps
children become independent readers. The goal is to bring the ckildren to the average of their class
through individually tailored 30-minute lessons.

Reading Recovery supplements the regular redding program in a classroom. The specially trained
teacher and child work together daily for one half hour, in which the child is involved in reading and
writing experiences. Techniques include the reading of many “little” books to build confidence, daily
writing, the re-reading of favorite books, and learning to hear sounds in words by writing simple
stories. Reading Recovery focuses on providing opportunities for children to make their own links
between reading and writing—and discover meaning. The integrated reading and writing lessons are
tailored to build on what the child already knows while strengthening a self-improvement system
which leads to continued growth. The elements of the lesson are the same for each child, although the
content differs with each child.

First grade children improved their reading and writing ability after an average of 15.7 weeks, with
73% of the children reaching average levels of achievement for their class in reading. Growthin reading
and writing is evidenced by statistically significant scores relative to an equivalent control group using a
variety of writing and reading test elements. In addition, children released from the program continue
to make progress in reading without z2-ditional help.

Requirements For effective implementation, school systems should release one or two exper-
ienced individuals to attend a one year teacher-leader training program at The Ohio State University in
Columbus. They will learn procedures for implementation, evaluation, and administration of the
Reading Recovery program.

The teacher-leaders, upon returning to their homesite, train other teachers in the ReadingRecovery
model. Release time for trained teacher-leaders and teachers in training (including arrangementsfor a
weekly 2%2-hour class after school hours) is required.

Services In addition to negotiable costs for release time for teachers, installation of the one-way
glass at the training site <osts about $2,000 and books and materials cost about $500.

Awareness materials are available at no cost. Project staff are available for awareness presentations
and training with all cnsts negotiable.

Contact Dr. Gay Su Pinnell, Dr. Carol A. Lyons, or Dr. Diane E. DeFord, Martha L. King Literacy
Ceater, The Ohio State University, 200 Ramseyer Hall, 29 Wesi Woodruff Avenue, Columbus, OH
43210; (614) 292-0711.

Developmental Funding: State of Ohio, Columbus Public Schools, National Council of Teachers of English,
and private foundations. JDRP No. 87-11
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TEAM ORIENTED CORRECTIVE READING (TOCR). A reierral
corrective reading program for grades 2-6.

Audience Approved by JDRP for grades 2-6.

Description Wichita’s Team Oriented Corrective Reading program is a large-scale supplemental
remedial reading program operating in the city’s Chapter I target public elementary schools and
eligible parochial schools. instruction is diagnostic, individualized within ad hoc groups of pupils, and
correlated with the classroom reading program. Correlation is achieved through use of the
computerized (Curriculum Management System (CMS). Long-range program goals are to improve
basic reading skills, use of library media, pupil attitudes, work habits and to emphasize readingas a life
skill. The six phases of the progrz.n (identification, screening, diagnosis, scheduling, instruction. and
evaluation) and its team-oriented philosophy are delineated in the handbook Team Orierted
Corrective Reading. The handbook and the Process Performance Objectives are integral parts of the
program: they describe the roles of the different team members and suggest timetables for program
activities. Based on research results over a number of years, an eclectic approach, using multilevel,
multimedia materials is emphasized. Evaluation results are based on the lowa Test of Basic Skills based
on spring to spring testing. The performance objective stated that pupils would make a mean NCE gain
greater than zero. The total gain for 1985-86 was 4.0 NCE’s for 2,197 pupils with pre/post data. Sixty-one
percent of the participants made NCE gains greater than zero.

Requirements Impiementing TOCR requires the employment of a certified reading teacher.
When the caseload exceeds sixty students, an instructional paraprofessional is needed. Eclectic
materials required for instruction vary with the needs of the students being served.

Services Awareness materials are available at no cost. Arrangements can be made, if given advance
notice, for visitors to observe the program in use in various settings. Project personnel are available to
attend out-of-state awareness meetings. Training is conducted at the project site or at the adopter site.
implementation, follow-up and evaluation services are available to adopters. Costs for all services
available to be negotiated.

Contact James G. Howell, Director; Wichita Public Schools USD 259; 1847 North Chautauqua;
Wichita, KS 67214. (316) 268-7871.

Developmental Funding: USOE ESEA Title | JDRP no. 28 (4/4-5/73)
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VRP: Reading Power in the Content Areas. A staff development
inservice projectdesigned to assist content area teachersincrease

student acquisition of content knowledge by the use of ap-
plicable reading skills. W

Audience Approved for vocational students grade 10. This program has
also been used in other settings at the postsecondary level and in junior and
senior high academic programs.

Description VRPis a staff development program designed to make content-area teachers aware of
the gap between student reading abilities and the reading requirements of printed instructional
materials. The goals of the project are: to assist content area teachers analyze print requirements and
student abilities in relation to the teaching of reading within the teaching of content; to provide
content area teachers with information and practice in the use of practical teaching techniques to meet
the needs of the first objective; and to increase student learning of content.

The program consists of interrelated components. Student assessment trains teachers to use formal
and informal tests and inventories to assess the reading abilities of their students. Materials assessment
provides teachers with the knowledge and tools, both manually and by computer, to analyze the
reading levels of printed instructional materials, to apply this knowledge when selecting texts, and to
modify and improve use of the print materials to fit students’ reading abilities. The instructional
strategies component focuses on practical activities in vocabulary, comprehension, and study skills that
teachers can incorporate into the total curriculum. The ongoing in-service component provides
strategies and procedures through fifteen “Reading in the Content Area” Modules and additional
resource materials. Thi;ty-two occupationally specific Key Word Glossaries are available for vocational
adopters.

The project has proven to be effective in raising content teachers’ consciousness regarding the
reading requirements of course material. Students have shown gains in general reading skills as well as
in content acquisition when teachers incorporate reading strategies into content teaching activities.
The project is effective for ail students, but, particularly, for those reading below grade level.

Requirements No new staff or special equipment are required. One staff person with a
background in curriculum development and/or reading acts as part-time director/coordinator.
Involvement of administrators, content-area instructors, and reading consultants (if available) is
required. Once the district completes a training and implementation plan, the D/D provides a training
werkshop lasting one to three days, depending upon the needs of the adopting district. Staff
development time should be provided. Computer resources sheuld be available.

Services Awareness materials are available at no cost. Contact project for prices of Training Manual
(required) and optional materials. Visitors are welcome any time by appointment at project site and
additional demonstration sites. Project staff are available to attend awareness meetings. Training is
conducted at adopter site. Implementatior. and fcllow-up services are available to adopter. Costs for all
services t¢ be negotiated.

Contact Carol Burgess; The EXCHANGE; 110 Pattee Hall; University of Minnesota; Minneapolis,
Minnesota 55455. (612) 624-0584; (612) 624-0067.

Developmental Funding: USOE ESEA Title 11 JDRP No. 85-9 (3/15/85)
Recertified (3/85)




BASIC—CALIFORNIA DEMONSTRATION PROGRAM IN READING. A program to
improve reading and writing skills through the content areas. Approved by JDRF for
students, grades 7-8.

Description BAS!IC’s program cycle serves the entire regular education >tudent body of the school
across the range of reading abilities for a period of two consecutive years. Appropriately designed
instruction is provided to both students who read below grade level and those who read on or above
grade level. Based on reading performance, a reading specialist places each student in one of four
reading levels. BASIC’s empbhasis is on the learning of processes which apply to any content area or
learni.ig situation. A master set of learning and thinking processes are taught throughout the program
for the acquisition of new vocabulary, theim* ovement of writing skills, reading comprehension, and
extension of skills requiring higher cognitive levels of functioning. Students are taught to overview and
preview materials before beginning more intensive study; they are taught how to organize materials
and information to increase learning efficiency and improve understanding. Instruction is delivered in
the English, social studies and math classes through three strands: small group reading and language
skills, instruction, class size group activities, and computer assisted instruction. Small group activities
are scheduled and each participant receivesintensive reading ard writing skills instruction daily in one
of the content classes. Two reading specialists and classroom paraprofessionals assist the regular
teachers during small group sessions, and meet weekly to maintain instructional coordination.

Contact DonnaKayLeCzel; Benjamin Franklin Middle School; 1430 Scott Street; San Francisco, CA
94115. (415) 567-0929 or (415) 565-9654.

Developmental Funding: JDRP No. 83-32 (3/25/83)

PROJECT CONQUEST. A highly individualized diagnostic and prescriptive reading
program. Approved by JDRP as a reading program for grades 2-9.

»

Description Project Conquest, a clinical but flexible approach to reading, diagnoses the child’s
reading problems through a 17-step diagnostic procedure and prescribes an individualized, structured
learning program to be followed by the child throughout the year. The teacher receives extensive
training in remediation, testing, and related areas.

Pupils work principally alone in individual carrels while being supervised by clinicians and aides.
Clinicians work individually with six students for approximately 45 minutes, four and a half days a
week. Friday is game day, and only group activities are scheduled. Learning tasks are selected by
teacher and/or student.

Contact Bettye P. Spann, Director; Conquest Demonstration Site; 1005 State St.; East St. Louis, IL.

62201. (618) 875-8800, ext. 341, 342, 343.

Developmental Funding: USOE ESEA Title | JDRP No. 74-12 (2/20/74)
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THE DES MOINES PLAN, A Plan for Student Success. A small o Moes,,

e

group reading/writing lab program for students reading and < \a

writing below the norm. » @
%, g
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Approved by the JDRP for grades 2-6. 2 &

o)
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Description The program goal is to increase the reading achievement and writing abilities of
students who read and write below the norm. The program uses 2 ma nagement system developed by
local Des Moines Plan teachers to complement the System=tic Approach to Reading Improvement
(SARI) management system developed by Phi Delta Kappa to manage the readingseries used in district
schools. The prosram provides integration of reading and writing instruction, and objectives and and
criterion-referenced tests for vocabulary, word analysis, and comprehension. Empbhasis is placed on
directinstruction and interaction between the lab teacher and students. Reading/writing instruction is
based on the oral and written expression of students as well as their identified needs. Individual
diagnostic tests and supplementary instruction are provided by the lab teacher using materials that
correlate with the basal materials used in the classroom. Individual education plans are developed and
maintained for each lab student. Computer assisted instruction is used to supplemert ard reinforce
directinstruction and for word processing. Some unique characteristics of the Des Moines Plan are: (n
Program materials and teaching strategies can be used with anybasal textand with students of all ability
levels. (2) Planning for instruction is maiched to student needs. (3) Reading and writing instruction is
integrated. (4) Parent involvement and an on-going inservice program provide support for teachers.

Students are selected for the program according to scores on district checkpoint tests in reading and
writing. Groups no larger than six are instructed daily for 25-30 minutes in a resource room. Students
may be released from the program once they pass the checkpointtests. The close cooperation and
weekly planning by lab and classroom teachers rest'lts in a consistent reading program for lab students.

Contact Judy Monke, Consultant; Des Moines Plan; Des Moines Public Schools; 2430 Fast
University, Des Moines, IA 50317, (515) 265-4554.

Developmental Funding: USOE ESEA Title | JDRP No. 80-56 (2/11/81)
Recertified (1/85)

DISCOVERY THROUGH READING. A remedial reading program for underachievers
utilizing a modified tutorial, highly structured approach. Approved by JDRP for
low-achieving students in reading, grades 2-3. (Limited grade span was due to
available funding.) It has been used in other settings with grades 1 through 8.

Description Discovery Through Reading is an instructional program that stresses rapid skill
development for second- and third-grade students who are having (or have had) difficulties in their
regular classrooms. Its goals are the improvement of students’ ability to recognize words and
improvement of their reading comprehension. In the Discovery project, teachers work with two
students at a time in 45-minute sessions scheduled twice a week at a location outside the regular
classroom. Each full-time Discovery teacher’s maximum ~ase load is 30 students. A key organizational
feature of instruction is the “task sheet,” an agenda that lists sixspecific activities to be completedbya
student during each session. The task sheet helps teachersdecide what tasks are within the capabilities
of students. An important aspect of the project is the way in which teachers interact with students,
emphasizing a style that provides students with a nonthreatening environment. A student competes
only with himself/herself, and performance and achievementare reinforced with concrete rewards.
All activities are charted and graphed immediately, showing teacher and student that progress is being
made and that goals are being achieved.

Evaluation Gains over the years are consistently higher than the average. 84-85 evaluation resultsare
as follows: Second grade average gain in vocabulary was 18.1 NCE’s; Second grade average gain in
comprehension was 13.8 NCE’s; Third grade average gain in vocabulary was 15 NCE’s; Third grade
average gain in comprehension was 7.9 NCE’s.

Contact Dorothy Neff, Project Director; Clarkstonr Community Schools; 6590 Middle Lake Rd.;
Clarkston, MI 48016. (313) 625-3330

Developmental Funding: USOE ESEA Title | JDRP No. 74-112 (10/23/74)




lNDlVIDUAlIZE_D COMPUTER ASSISTED REMEDIAL READING PROGRAM (1 CARE).
A computer-assisted program to provide basic reading instruction. Approved by
JDRP for educationally deprived vocational education students in grades 10-12.

Description This project is an effort to supplement the existing reading program for the high
school vocational education student. Through the use of a microcomputer, individualized and smal|
group instruction allows the student to set his/her own learning pace. Each student must spend a
50-minute class period each day involved in this program in lieu of the regular English class. On a
rotating basis, a student spends one week in each of the following five areas:

Vocabulary: More than 100 vocabulary programs exist, each of which contain at least 20 words.
Words are spelled out letter by letter, and four choices are offered. Students are informed by the
computer of correct and incorrect responses, percent score, and a list of the incorrectly defined.
Students must complete a minimum of 30 computerized vocabulary programs. A mastery score of 80 is
necessary to move on to another program. Reading: Students must also complete a minimum of 30
computerized reading programs. There are a total of 190 programs thatallow the students or teacher to
select number of words per minute. The computer thendisplays the reading material, followed by 5-10
questions related to the reading. Students are presented with number of correct responses and a
percent grade. An 80% mastery rate is requisite for the next program. Reading & Writing Skills:
Students must complete a minimum of 25 audiovisual reading programs in areas including basic math,
English grammar, word usage, and reading and writing skills. Audio tapes. Subject matter is graphically
displayed accompanied by sound. The vocationally-oriemied learning material has companion
worksheec(s) that enable students to assimilate the material and respond in writing. Four sets of
headphones effect a multiple listening station. Units are available in vocabulary development,
reading, comprehension, and basic skills math. A minimum of 10 audio tapes is required. Paperback
books: A minimum of two paperbound books of the student’s choice. More than 100 are available.
Rotation among these five areas reduces the boredom and discipline problems. The ability of the
microcomputer to repeatedly review materials without making value judgments, tiring, or losing
enthusiasm enables t"e curriculum to be highly effective.

Contact M. Victor A. Miller, Project ICARE; Blue Mountain School District; Blue Mountain High
School; R.D. #1; Schuykill Haven, PA 17972. (717) 366-0515.

Developmental Funding: Vocational Education-Disadvantaged JDRP No. 82-24 (5/19/82)

INTENSIVE READING IMPROVEMENT PROGRAM (IRIP). A
program for staff development of elementary school teachers

intended to upgrade reading reaching skil's. Approved by JDRP I '
for elementary school teachers serving children in grades K-8.

Description IRIPaims toraise elementary school reading achievement by upgrading teacher skills
in reading instruction. One teacher from each participatirg school serves as a reading resource
teacher. IRIP provides this teacher with 30 hours of trainin, in essential theories and methods of
teaching reading. The reading resource teacher then returnsto school to conduct 30 hours of inservice
training sessions for the school’s other classroom teachers. Staffing include school reading resource
teacher(s) and classroom teachers, and may include a citywide or district coordinator.

Currently, 21 teacher-training units written especially for IRIP are used in the 3G-hour preservice for
reading resource teachers and the 30-hour inservice for classroom teachers. These units are: Self-
Assessment, Test Data Interpretation, Grouping for Instruction, Directed Reading Lesson, Word Attack
(Sight Vocabulary), Word Attack (Phonics), Word Attack (Structural Analysis), Comprehension
(Vocabulary Development), Comprehension (Literal), Comprehension (Interpretation), Compre-
hension (Critical Reading), Study Skills (Parts One and Two), Literature Program, Oral Reading
Development, Content Area Reading, Audio-Visual Resources, Teaching Reading to Speakers of
Non-Standard English, Reading and the Non-English Speaker, and Home-School Partnership.

Contact Dr. Mattie Williams, Director, Bureau of Language Arts, Chicago Board of Education; 1819
W. Persian Rd.; Chicago, IL 60609. (312) 890-7929.

Developmental Funding: Chicago Board of Education -. .o |DRP No.74-27 (4/29/74)
G-23 Lag




MOUNT VERNON TV READING AND COMMUNICATION. A program to improve
student reading skills. Approved by JDRP for grades 4-8.

Description TheMount Vernon TV Reading and Communication project usespopular commercial
TV to teach academic and underlying psycholinguistic skills. Network videotapes with diverse
production elements are used in the classroom or communication studio to provide concrete
visualization and pronunciation of sophisticated vocabulary.

Lesson plans are prepared from the actual scripts used by TV producers and include skills related to
social studies, oral language, reading, writing, and skills that affect learning rate such as memory,
grammar, and visual and auditory integration. By creating new characters, plot twists, and endings,
students develop their writing skills. Teachers use rapidly paced oral response drills designed to
increase accuracy in articulating, listening, handling complicated syntax, and master vocabulary
meaning. Program techniques enable teachers to continuously assess lesson mastery, to correct
responses, and to monitor student ability to transfer skills taught in the auditory-vocal channel to the
visual-motor channel. Students move through increasingly difficult levels of reading material as they
practice the previously taught strategies on supplemental material.

Teachers and students learn how to operate specialized equipment—TV camera, videotape
recorder, and TV monitor—for use in learning, processing, and expressive activities. Students become
camera persons, directors, technicians, and actors as they confirm their ability to read at the end of
each session by videotaping and pla; ing back their dramatizations.

Students produce their own documentary on a topic related to the script. Choosing from a wide
range of levels, students read and prepare “book” commercials to try to sell to their peers the idea of
reading that book.

Contact Mrs, Jacqueline Van Cott; Mount Vernon TV Reading and Communicztion Project;
Pennington Grimes Center; 20 Fairway; Mount Vernon, NY 10552. (914) 668-6580.

Developmental Fu.iding: USOE ESEA Titles 11l and IV-C JORP No. 82-16 (4/29/82)
PEGASUS-PACE: Continuous Progress Reading Program: Per- y

sonalized Educational Growth and Achievement; Selective
Utilization of Staff—Personalized Approach to Continuous Edu- Z

cation. An objective-based reading management system. rEcasts-facE
Approved by JDRP for students in grades K-6. %) o

Description Project PEGASUS-PACE seeks to accelerate students’ reading achievement and to
help teachers enhance their effectiveness through a locally developed, personalized program of
continuous learning. The curriculum structure consists of performance objectives and corresponding
diagnostic instruments for 17 sequential reading levels (K-8). Learners are grouped and sub-grouped
according tc .eir established needs; tl:e personalized instruction employs a variety of approaches to
the teaching of reading. Teachers conduct formative evaluation of specific skills and usea graphic chart
to track each student’s mastery at a given level.

The multiple choice format of the 1983 revision of the PEGASUS-PACE diagnostic materials supports
either hand scoring or computer scoring of diagnostic tests. The computer strand also enables a wide
variety of reports to | = produced.

Learning activities are selected or developed by the teachers in accordance with the diagnosed
needs of the students. These activities and lesson plans are contributed to an accessible learning-
resources file organized according to PEGASUS-PACE levels and skills.

The PEGASUS-PACE Continuous Progress Reading Program is compatible with any organizational
staff arrangement such as cpen-space, nongraded, or self-contained classrooms. Teachers may
continue to use any < ategies they have found successful.

The PEGASUS-PAC: i-rogram may be used in conjunction with basal readers and a variety of other
instructional materials already available in local schools.

The project’s adoption site, PEGASUS, in Princeton, lllinois, hasalso been approved by JDRP (January
9,1979, JDRP No. 79-1).

Contact Ppeggy Collins, Project Director; Tuscaloosa City Board of Education; 1100 21st Street, Fast;
Tuscaloosa, AL 35405, (205) 759-5705.

Developmental Funding: USOE ESEA Title 111 JDRP No. 1 (4/16/73)
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RAM: READING AND MICRO MANAGEMENT. A program of developmen-
tal/ corrective reading instruction in a laboratory setting. Approved by JDRP for 7th
and 8th grade students.

Description The goal of the RAM Reading Lab is to provide the necessary instruction and materials
todevelopthe  dingskillsof students who have skill deficiencies,and to provide enrichment where
needed. This success-oriented program is conducted in a lab setting with an informal atmosphere, yet
is highly structured. Students are divided into heterogeneous groups, and rotate into the lab from a
subject class on alternate weeks. The lab is comprised of ten learning centers that offer a wide selection
of activities using various learning modalities. The work is leveled according to students’ reading
abilities, which range from non-reader to past high school level. The centers focus on reading
comprehens on, writing, structural analysis, vocabulary, self-esteem, listening, research, library skills,
recreational reading and computers. A diagnostic/prescriptive approach to teaching assures each
student of individualized instruction. The skills and focus are determined for each student using the
McGraw Hill’s Prescriptive Reading Inventory, as a measurement tool of reading abilities. Students
with like deficiencies are skill-grouped. The computers provide reinforcement, extension and
enrichment experiences.

The RAM programincludes a one-day staff development component. Topics include: instructional
materials, individualized instructional techniques, motivation strategies, use of computers in languag2
arts and promoting students’ positive self-concept.

Contact Barbara Clark, Demonstration Reading Program; Sierra Jr. High School, 3017 Center
Street; Bakersfield, CA 93306. (805) 323-4838.

Developmental Funding: JDRP No. 83-39 (3/29/83)

SEAPORT: Student Education Assuring Positive Organized Reading Techniques. A
program applying scheol-based and home/school liaison approaches to remedial
reading problems. Approved as a remedial reading program for students in grades 2-3
and 6-12 who are at least one year below grade level.

Description Project SEAPORT is a remedial reading program that provides Chapter | (formerly
Title 1) students, grades 1-12, with individualized prescriptive instruction in the class;oom setting and
in a pull-out resource learning laboratory. A skilled reading specialist works with students who have
beenidentified asmostin need of remedial services. The program places a strong emphasis on reading
activities within content areas. Project success is enhanced by cooperation between the reading
specialist and classroom teachers. The specialist provides regular consultant services to teachers. Staff
development is a major component of the program. Inservice training is provided for the reading
specialist and classroom teachers. Student progress is assessed each year using pre- and posttes(scores
on standardized achievement tests. Quarterly mionitoring and annual needs assessment are integral
parts of the annual evaluation. Project SEAPORT activities enjoy a high level of parent/community
involvement. Involvement is enhanced by frequent parent-teacher conferences, frequent dissemina-
tion of information on project activities to the community, and an annual needs assessment.
Subsequent to receiving JDRP approval, Project SEAPORT instituted educational interventions for
children prior to entering school. Pre-kindergarten youngsters, identified by home/school liaison staff
as having developmental lags, receive instruction and remediation in specific skills.

Contact Mary C. Maciodi, Project Director; Project SEAPORT; Newport School Department
Administration Center; Grant Programs Office, Mary St.; Newport, Rl 02840. (401) 847-2100, ext. 40.

Developmental Funding: USOE ESEA Title | JORP No. 29 (4/9/73)
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SECTION H: Career/Vocational Education

*CAP: Boston Mountains Educational Cooperative’s Career Awareness Program H-1
Career Assesment and Planning H-2
Career Development Programs H-11
*Career Education Responsive to Every Studer,t (CERES) H-3
Career Planning Support System H-4
*CAREERWAYS H-5
Center for Educational Development H-6
Discovery H-7
Equality H-8
Experience-Based Career Education (EBCE) [Far West Laboratory] H-9
Occupational and Career Development H-10
Occupational Versatility H-11
Posen-Robbins Career Awareness Series ir Early Childhood Education H-12

Wayne Career Education Program H-12

*Projects currently funded by the NDN
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ERIC

Aruitoxt provided by Eic:

SUMMARY OF PROJECT SERVICES*

AWARENESS TRAINING
Dissem Certified Training
Funds Awareness On Site Visit. Awareness Staff Trainers Time
Available Costs Available Material Available Costs Available Reouired
Home | Adopt | Free Home | Adopt

PROJECT Page# | NDN |Other| Hon | Trav | P.D. Site Site |PaperVideo | F/S |Other| Site | Site | Hon Trav | P.D. (State) (days)
CAP H-1 v v v v v v v v v v v OK, AL, H}, 1D, <1
Career
Assessments
& Planning A-2 v v v o v v v None 2
CERES H-3 v v v i v v v v v v v v CA, LA, MI, NM 1
Career Planning
Support System H-4 v v v v v v v v v v v None 2
Careerways H-5 v v v v v v v . v v v None 2
Center for
Education .
Development H-6 v v v v v v v v v v v None 2

“Only projects providing data are included




PROJECT CAP: Boston Mountains Educational Cooperative’s

Career Awareness Program. A program for infusing career

awareness into the regular curriculum, emphasizing the relation-  Projec

ship between careers and basic academic skills. @
(>

Audience Approved by JDRP for students of all abilities, grades 1-8;
kindergarten and ninth grade programs available.

Description The project provides methods and materials for introducing elementary and junior
high school students to the world of work. The CAP program is designed to complement the basic skills
curriculum of the school whileintroducing students to the wide variety of ways in which people work.
Atthe same time, students are able to grow in awareness of themselves in relation to the world of work.
Participants in the program are not asked to make career decisions, but their broadened awareness
should allow them to make valid career choices in later years.

The CAP student materials for each grade level cover two careers from each of the fifteen
occupaticnal clusters. In addition, two career awareness exercises are included. In all, thirty-two
different lessons, learning activity packets, are provided at each grade level, kindergarten through
ninth grade.

Each 7 AP learning activity packetcontains a career story plus instructional and practice activities ina
related academic skill. For example, with one packet fourth grade students learn abeut the job of a
land surveyorand practice a metric measurementskill as part of their math program. This packetnught
be used to introduce, practice, or reinforce the skill, or to culminate the unit of study. Packets are
designed to be used whenever the academic content is most beneficial for the students. The skills
range from those in reading and mathematics, to those in science, social studies, and language arts.
Packets may be completed in as little as twenty minutes or may be expanded to cover a longer unit of
time depending on the lesson and the individual teacher’s plan.

The original data submitted demonstrated that the treatment schools out-performed the control
schools by a large margin. At every grade level, group differences were highly significant. The
recertification data indicates equal or greater improvement in effectiveness.

RequirementsProject CAPi: designed to be usedin the regular classroom with no additional staff or
facilities required. Implementation of Project CAPserves to reinforce the teaching of basic skills in the
existing curriculum while relating these skills to their use in various careers. To successfully infuse the
CAP learning activity packetsinto the curriculum, afive-hour teacher-training workshop is considered
essential. Each student will need a set of 32 CAP packets. The cost of these will vary according to the
delivery system selected.

ServicesAwareness materialsare furnished atno cost. Visitors are welcome by appointment at project
site or the demonstration sites in various states. Project staff are available for out-of-state awareness
meetings. No consultant fee is required for training, follow-up and evaluation services to adopting
schools. Travel and per diem are negotiable.

Contact Jeanne Leffler, Director, P.O. Box 13; Greenland, AR 72737. (501) 443-3336.

Developmental Funding: USOE ESEA Title 1l JDRP No. 77-178RE
Recertified (3/1/85)




CAREER ASSESSMENT AND PLANNING: A program providing self-managementand
assessment to enhance 9th grade students’ career awareness and planning.

Audience Approved by JDRP for 9th grade students; can be adopted atother grade levels aswell.

Description The program provides a structured year-long career guidance curriculum that meets
for one, fifty-five minute period each day. Coordinated by a counselor, it mav be taught by aclassroom
teacher from any subject area. The program assists students in adjusting to high school and the future
by helping them plan for the world of work through structured lessons in study habits, decision-
making, goal setting, job seeking skills, getiing along on the job, and self-responsibility.

Program participants out perform control group students at statistically and educationallysignificant
levels in three areas: (1) knowledge of decision-making process; (2) knowledge of goal-setting
strategies; (3) knowledge of effective study techniques. Program impact was determined by
comparing the gains of treatment vs. control groups with a t-test (p> .391).

Preparing for the Future Career Assessment and Planning is comprised of ten separate curriculum
topics that include:

-Orientation to high school and -Responsibility at home, school
career planning and work

-Interest and ability testing -Getting along on the job

-Study skills and test taking -Goal setting

-Decision making -Parent-teacher-student conference

-Career planning and four-year -Computers and you

High School plarning

Requirements The curriculum can be adopted as a semester-long or a year-long course. In
addition, districts can choose all or any of the units from the curriculum for adoption. A training
workshop is available for all staff involved in the Career Assessment and Planning Curriculum.

Services Awareness materials are available at no cost. Visitors are welcome by appointment. Staff
are available for out-of-state awareness meetings (cost to be negotiated). A training workshop is
available at adoption sites (cost to be negotiated).

Contact Allen johnston, Project Coordinator, Career Assessment and Plznning, Godwin Heights
Public Schools, 15 West 36th Street, Wyoming, Michigan 49508. (616) 245-0461.

Developmental Funding: ESEA Title IV-C JDRP No. 83-47 (10/14/84)




CcRES: CAREER EDUCATION RESPONSIVE TO EVERY STUDENT.
A career education program in which students practice their
basic skills as they develop attitudes and decision-making skills in
a world-of-work mode.

Audience Approved by JDRP for all students grades K-12.

Description CERES is a comprehensive career education infusion program for grades K-12. The
program purpose s to provide students with the basic academic and employability skills necessar for
competent, productive performance both in school and after leaving school. The program is tailored
to the developmental ages of students at the different grade levels. The objectives are that students
wiil: 1) identify and practice responsible work habits 2) acquire knowledge of diverse occupations
(training preparation and job duties) and 4) apply basic skills to career decisions and actions (job
seeking and job-retention).

CERES enhances instructional time and makes education more efficient. CERES prepares students
for the employment trend of the future. CERES is easy to use. The materials are self-contained and do
not require extensive supplementary resources. They are flexible and may be used by any teacher, with
students of various abilities, and at various levels ranging from an individual classroom or schoof to
district-wide use.

CERES includes systematic, institutional management procedures to enhance and strengthen the
involvement of local business and community groups.

CERES is a low cost program to implement. Training costs include an honorarium, travel and per
diem. Program instructional, management and 2valuation materials are avaifable at cost. CERES also
provides K-12 materials for special education and high risk youth. Local Educational Agencies should
pi avide release time for training.

RequirementsThe project’s activities are easily transportable since they can be impleinented
without disrupting existing programs. The program can be adopted by individual teachers and/or
school. One day training is advised.

Services Awareness materialsare a. ~*lable atno cost. Visitors are welcome on scheduled days. Staff
for out-of-state awareness, training, and follow-up sessions are available.

Contact Dr. M. Robert Adkison, Superintendent; Virginia H. Lish, Ceres School District; 2503
Lawrence St., Ceres, CA 95307. (209) 538-0148.

Developmental Funding: USOE Career Education JORP No. 78-182R (4/26/83)
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CAREER PLANNING SUPPORT SYSTEM. A set of materials for implementing a
comprehensive high school career development program.

Audience Approved by JDRP for high school staff.

Description The Career Planning Support System was developed between 1971 and 1973 by the
National Center for Research in Vocational Education in response to an apparent need for the
application of systems methodology to career education. The result is an extensive set of printed
materials and filmstrip-tapes describing a comprehensive organization framework and procedures
that school staff can use to set up an accountable, school wide high school career development
program. (CPSS defines development as the acquisition of non-technical skills needed for a person to
be able to work.)

Five elements are considered essential for a systematic planning process: a structure that makes
provision for leadership and active committee work, assessment of local career education needs and
use of the results in establishing the program, a set of career development goals listed in order of
importance, behavioral objectives related to these goals, and activities for students related to these
objcctives. The printed materials and filmstrip-tapes provide the necessary training to plan,
implement, and evaluate a comprehensive career development program,

Requirements Use of the set of printed materials and filmstrip-tapes by school staff and students
for one academic year is required. A designated CPSS Coordinator directs the CPSS implementation
with the help of a four- to eight-member committee, two temporary task forces, and the cooperation
of the principal and other administrative personnel.

Services Awareness materials are available at no cost. Inquiries are welcomed by contact persons
and atdemonstration sites. Training can be provided at adopter site (costs to be negotiated). Personnel
costs at the local level for leadership (one-third to one-half time needed for 2-3 years); cost of a
complete set of implementation materials, approximately $80.00; cost of consumables, approximately
$50.00.

Contact  Harry Drier; National Center for Rese irch in Vocational Education; 1960 Kenny Rd.;
Columbus, OH 43210. (614) 486-3655 or (800) 848-4815,

Developmental Funding: National Institute of Education JDRP No. 80-5 (5/23/80)
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CAREERWAYS: A multimedia career education program designed
to increase studenfs’ knowledge about the world of work and
reduce the negative effects of stereotyiing of course selection
and career choices.

W At?

€

Audience Approved by JDRPfor students of all abilities in grades 7 and 10. C““

Description CAREERWAYS is designed to assist students in identifying and overcoming obstacles
based on sex -ole and other kinds of stereotyping and to encourage students to begin their career
prepatation by enrolling in school courses related to their career aspirations. The program consists of
12 thirty-minute videotapes, 12 fifteen-minute sound filmstrips, 24 display-sized study prints, and a
teacher’s guide.

The videotapes present examples and effects of stereotyping and emphasize the importance of
making career decisions on the basis of interests, abilities, and values. They feature 32 on-the-job
interviews with men and women who have been successful in careers considered nontraditional for
members of their sex and/or ethnic group. These role models discuss the characteristics of their jobs
and the interests, preparation, and abilities that have led to their successes in nine areas—the Arts,
Agriculture, Athletics and Recreation, Business and Office, Health Care, Industry, Science and
Engineering, Services, and Transportation. The filmstrips parallel the videotapes. The teacher’s guide
contains an outline of each program and offers specific suggestions to motivate students’ interest.
Follow-up activities include self-assessment of interests, simulations of jobs, and basic skills practice in
career contexts.

As aresult of their experiences with CAREERWAYS, 7th and 10th grade students gained more on the
Career Knowledge Survey than their control counterparts. Project students also demonstrated
increased freedom from sex-role stereotyping, as measured by the Career Attitude Survey.
Additionally, 88 percent of both treatment males and females enrolled in elective career-related
higher mathematics courses and were able to more clearly identify career goals, as compared to 38
percent on the control group.

RequirementsThe program can be implemented as a self-contained career unit at one grade level
by one or more teachers following the *eacher’s guide, or as a schoolwide career program tracked into
several subjects. A one-day training workshop is required.

Services Awareness materials are available at no cost. Arrangements can be made for visits to
demonstration sites. Project staff are available to attend out-of-state awareness conferences. (Costs
may be negotiated.) Training is conducted at the adcotion site. (Trainer’s per diem and travel costs may
be negotiated.)

Adopters may choose one of three packages to impiement the program. Package 1($250) includes
filmstrips, study prints, and ateacher’s guide. Package 2 ($750) includes videotapes, study prints,and a
teacher’s guide. Package 3 ($1,000) includes filmstrips, videotapes, study prints, and a teacher’s guide.
Additional teacher’s guides ($50) and study prints ($12) may be purchased separately.

Contact Dr. Ruth Rich, Project Director, Los Angeles U.S.D., Office of Instruction, 450 North
Grand Ave., Los Angeles, CA 90012, (213) 625-6411; Sharon Seib, Project Disseminator, Los Angeles
U.S.D., 1320 West Third Street, Rm 54, Los Angeles, CA 90017, (213) 625-6429,

Developmental Funding: Developed under ESEA, Title IV JDRP No. 31-31
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CENTER FOR EDUCATIONAL DEVELOPMENT/CAREER

GUIDANCE PROJECT, A K-12 infusion model designed to

develop knowledge and skills in ccii-awareness, and career ¢
exploration. /7

Audience Approved by JDRP for students of all abilities grades 4-12,
teachers, administrators, counselors, and community members. This program is also available for and
has been used in grades K-3.

Description The Center for Educational Development is an interdistrict organization that
coordinates and delivers a variety of career education services to all county schools. The project has
several major components; direct services to students; services to school staffs who need help in
planning or implementing career education activities; selection and maintenance of up-to-date career
education media and materials for use by all county school staffs; coordination of community
resources, such as volunteer aides, speakers, and work experience/exposure sites; conduct parent
discussion groups; and a variety of other services, such as career education implementation unit
development and services to special education teachers.

The approach to career education in Pima County is often referred to as “infusion,” that is, the
continued demonstration of the relationships between academic subjects and particular occupations
or the world of work as a whole. Infusion redirects the focus and intent of school subjects without
changing subject content. For example, addition may be taught by totaling prices on restaurant checks
in a simulated coffee shop instead of by adding numbers on blank paper.

Elementary level activities focus on self-awareness and an introduction to career areas. Activities in
grades 7-9 focus on a wider study of careers and use of decision-making skills. Activities at the high
school level are aimed at giving students career exploration and uses of academic skills in various
careers.

Requirements The model is a counselor/consultant design that may be adapted to any
educational setting, according to available personnel, facilities, and other resources within the
adopting district. Requirements for adopting districts include qualified counselors or student-services
personnel, commitment to the model, appropriate media and materials, and teacher-training time.
Between two and two and one-half days of preservice training and additional follow-up inservice
training are required.

Services Awareness materials are available at no cost. Visitors are welcome at project site any time
by appointment. Center staff are available to attend out-of-state awareness meetings (costs to be
negotiated). Training is conducted at adoption site (ali expenses must be paid, including trainer’s fee,
cost of training materials, trainer’s travel and per diem). Implementation and follow-up services are
available to adopters (costs to be negotiated). Costs of preservice and inservice training for adopting
staff and evaluation (testing, scoring, reporting) are borne by adopters. A minimum suggestion for
initial training and purchase of materials needed by teachers and counselors is $3,000.

Contact Don Lawhead, Director; Center for Educational Development; 620 North 7th Avenue;
Tucson, AZ 85705; (602) 791-3791 or 3952.

Developmental Funding: USOE Educational Professions Development Act  JDRP No. 78-177 (8/10/78)
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PROJECT DISCOVERY. A systematic approach to prevocational exploration tk.at
allows the participant to search for a career theme, “not just a job.”

Audience Approved by JDRP for individuals of all abilities, age 12 and up, including minority
groups, the deprived, and the handicapped, as well as “'typical”’ populations.

Description Project Discovery kit activities can be used alone for exploration or combined with
other activities (occupational-information materials, shadowing, work experience programs, work
evaluation, and employability skills training) to form a more comprehensive system. Forty-three
exploratior kits and a Guidance and Counseling Component comprise the ”Regular Edition.” Kits
contain hardware and software necessary to perform work activities. These activities include
individualized, written instructions (fourth through sixth grade reading level) in cartoon-style format.
Partictpants gain experience and a feeling for work by performing these activities. Guidance and
counseling activities assist in processing information.

Fifteen exploration kits, the “Special Edition” are designed for special-needs populations, including
disabled readers. Modifications of the Regular Edition were based on field-testing in schools. The
resulting changes inclu e a lower reading level (second through fourth grade), addition of an
introductory book, “First Look Book,” cassette tapes, and a revised set of guidance and counseling
materials. The Guidance and Counseling Component allows staff to help participants more effectively
“process” these experiences. Guidance materials include a manual, instructor’s notes for each kit, and
a 16mm film.

Requirements The Discovery approach to pre-vocational exploration offers various adoption
possibilities. There are numerous models, but most follow one of the three basic formats: the
Exploration Center Approach, where all kits are located in one large open or subdivided area with
students scheduled for explorations; the Multiple Classroom Approach, with kits located in two or
more rooms with separate staffings; and Mobile Approaches, where kits are circulated among
different buildings or transported in a mobile lab. Staffing requirements vary accordingly.

Costs  Forty-three Project Discovery exploration kits plus Guidance and Counseling Component
comprise the Regular Edition. 15 Project Discovery exploration kits plus Guidance and Counseling
Component, cassette tapes and low reading level instructions comprise the Special Edition. Individual
cost from $80.00 to $895.

Services Awareness materials are available at no cost. Visitors are welcome at project site by
appointment. Project staff are available to attend out-cf-state awareness meetings (costs to be
negotiated). Training is conducted at projectsite (all expenses must be paid). Training is also available
at adopter site (ali expenses must be paid). Implementation and follow-up services are availat 'e to
adopters (all expenses must be paid).

Contact William Horner; Experience Education; 103 S. Broadway; Red Oak, IA 51566. (712)
623-4913,

Developmental Funding: USOE BEH, and Career Education JORP No. 78-161 (3/15/78)




PROJECT EQUALITY. A project aimed at reducing sex-role stereotyping and
expanding students’ perceptions of job options open to females and males alike.

Audience Approved by JDRP for grades K-6.

Description Project Equality proposes to reduce sex-role stereotyping in students with materials
designed to counter such stereotypes in occupational and home sex roles. Project-developed
materials which may be used independently or in combination provide students with nontraditional
sex-role models. All materials are self-contained, easily adapted to a variety of classroom settings,
require no additional staffing, and fit within the context of subjects the teacher is already expected to
cover. Most require 15-45 minutes’ use per day over a two- to three-week period. Activities are simple,
interesting, and experiential, making them usable with students of different ability levels. Six
Occupational Simulation Packets ($6.25 each) feature a hands-on career education activity based on
the isolated job skill concept. This concept singles out asaleable skill required for a wide variety of jobs
and already possessed in some measure by students. Asstudents identify and use the skill in a hands-on
simulated work experience, it becomes clear that a skill required for one type of work can often be
transferred to another. Discussion questions emphasize these points. The six packets (“Color
Discrimination” and “Crawling and Squatting” for grades K-2, ”Assembling” and “Creativity” for
grades 3-4, and “Measuring” and “Oral Persuasion” for grades 5-6) are sensitive to many kinds of
discrimination: illustrations show a mix of races and sexes, and K-2 packets include a discussion of how
to use the activities with handicapped children. Packets include lesson plans and a list of required
support materials. Kits containing all required support materials are available, ranging in price from
$155-$375. The Yellow, Blue and Red Book, for grades K-6 ($26), is a large loose-leaf notebook
containing many ideas for short-term activities that help teacher and students expand their awareness
of sex-role stereotyping and broaden their views of sex roles in the home and appropriate job
opportunities for qualified people. Activities in the yellow area take 10-20 minutes to carry out, those
in the blue area require 20-40 minutes, and those in the red, more than 40 minutes. Many Thousand
Words—Work Pictures, for grades K-6 ($26), is a loose-leaf book containing pictures of women and
men, girls and boys in a variety of nonstereotyped work settings; a variety of skills and abilities is
depicted. Discussion questions focus on the job skills needed and on whether possession of those skills
is limited by sex.

Requirements Staff: district career education director and/or curriculum director, principal,
school librarian, and six teachers. Training: one one and one-half day training session; optional
cne-day follow-up meeting. Total cost for staff development of implementation team and all
interested teachers (to a maximum of 60): $800 plus travel costs for two trainers.

Costs Ifall materials are used, total cost s $1,789. Estimated continuation cost is $75 a year. Materials
can be used by all district elementary schools in t irn. Ass'iming 3,000 K-6 students in a district, first year
cost of implementing the program is $.85 per pupil.

Services Awareness materials are available at no cost. Visitors are welcome at project site any time
by appointment. Project staff are available to attend out-of-state awareness meetings (travel and per
diem must be paid). Training is conducted at project (adopter pays only its owr: costs). Training is also
available at adopter site and at turnkey sites in Bellevue, Washington and Farmington, Utah (all
expenses must be paid, including trainers’ stipends). Implementation and follow-up services are
available to adopters (costs to be negotiated).

Contact Wayne Foley, Director of Federal Programs; Highline School District; 15675 Ambaum Bivd.
SW.; Seattle, WA 98166. (206) 433-2454.

Developmental Funding:
USOE ESEA Title IIl and IV-C and Women’s Educational Equity Act Program JDRP No. 78-180 (5/25/78)
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EXPERIENCE-BASED CAREER EDUCATION (EBCE) [Far West Laboratory). A
competency-based alternative program that asks students to step outside the
classroom walls for approximately half of their school time.

Audignce Approved by JDRP for students of all abilities grades 9-12. This program has also been
used with grades 7-8, with adults, and with disadvantaged, migrant/bilingual, gifte d and talented, and
handicapped populations.

Description EBCE is a secondary education program that uses the entir2 community as a school.
Learning is accomplished through carefully planned activities that capitalize on the knowledge and
expertise of business people and other community resources. These activities effectively combine
academic learning, basic skills, and career awareness.

EBCE can be a full-time alternative program distinct from the traditional schuol (even located
off-campus), or it can be operated 1s an in-school option to supplement traditional instruction.
Teachers become coordinators of student learning and help s*udents select and use community sites
(business, industrial, labor, cultura., professional, gcrvernmental, and environmental) as primary
resources to meet curriculum objectives. These comm. ity resources are developed and an alyzed by
staff so information about the nature of the resources and possible learning activities is available to
students. Preliminary exploration is followed by intensive visits to resources. Using the experience of
these visits, as well as a variety of traditional and non-traditional resources, students complete
individualized projects they design under staff supervision, that incorporate specific academic, life
skill, and career development objectives. Program: eraphasis is on skills needed for lifelong learning.
Students are held accountable for their own time, lear..ing and behavior, with expectations of
increasing maturity and responsibility. Program handk _n«s and materials offer guidelines within
which students and staff make decisions as well as tools for dncumenting students’ plans and progress.
The program usuaily relies on an advisory committee composed of parents, students, and representa-
tives of education, business, and labor. Stisdents can earn both required and elective credit.

Requirements Communities adopting EBCE report greater success when staff has participated in
several days of program design and planning plus five days of training in the new procedures this
innovation requires. It is desirable for new staff to visit an operating EBCE program. Inservice
consultation after the program is operating has been found useful. Some programs use separate
facilities as the EBCE learning center; others remodel or use existing building space. Student
transportation options must be examined, as well as time and resources for community site
recruitment and utilization to adopt the program.

Costs EBCE programs operate at approximately the average secondary per-pupil costs in most
districts.

Services Descriptive materials are avzilable at no cost. Operat ~1al handbooks and other program
materials available at cost. Awareness conferences can be arranged (cost to be negotiated). Visits to a
demonstration program in most regions can be arranged. Planning assistarice, training, and on-site
follow-up technical assistance are available through a network of trainer-consultants; these services
are usually av.ilzble at no cost when several adoptions are involved (otherwise costs are negotiable
and will depend on travel schedules, geographical region, and other factors).

Contact TadKildegaard, EBCE Dissemination Project; National Experience-Based Career Education
Association; 3220 Sa~ramento St.; Berkeley, CA 94702. (415) 567-2330.

Developmental Funding: NIE JDPR No. 75-22 (5/7/75)
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OCCUPATIONAI AND CAREER DEVELOPMENT. A sequential career education
program focusing on student awareness, exploration, and preparation.

Audience Approved by the JDRP for students of all ability levels, K-12.

Description The program emphasizes awareness and orientation at the elementary level,
exploration and orientation at the middle-school level, and preparation and information at the
secondary level. The programis built around a career education theme that has as its process goals:
st adentevaluation of self-characteristics, exploration of broad occupational areas, introduction to the
economic andsocial values of work, introduction to the psychological and sociological values of work,
consideration of educational and training alternatives, and development of student decision-making
skills related to the other goals. Analysis of the process goals led to the development of six elements
that have been incorporated into career education activities at all grade levels. These elements are:
hands-on activities, role p -ving, field trips into the community, resource people in the classroom,
subject-matter tie-ins, ar. introduction to occupations in the community relevant to students’
interests and abilities.

The curriculum unit approach was chosen as the original structural framework for implementing
career education because Cobb County teachers felt more comfortable with units. The concurrent
and overlapping nature of the elements stimulated individual creativity and permitted flexibility
within any given unit. Teachers were encouraged to plan unit activities related to the curriculum and
focused on students’ interests and abilities. Through use of the six elements and the unit approach,
teacherswere given a basic framework with which to develop activities to meet their students’ needs.

Requirements Project may beimplemented by a single teacher, but effectiveness is increased if
small groups of teachersaare involved in staff-development workshops where concepts, materials, and
suggested activities are introduced and experienced. Such workshops should be conducted with
teachers grouped according to year/grade levels or subject areas.

Costs  Forty-six Elementary Curriculum units $90; 51 Elementary-Middle School Curriculum Units,
$100; 30 Middie School-Senior High Units, $70; complete set of 64 units, $120. Usually, existing
allotments for staff development can be used. Additior.al per-pupil cost is negligible, depending on
available resources Prograrn costs can be managed through alternative use of existing materials and
utilization of other resources.

Services Curriculum-centered units and other materials are available at cost to serve as planning
guides. Limited visitation is available by appointment. No training is conducted on-site. Training car
be conducted off-site on a limited basis (staff costs raust be paid).

Contact Judy Comer, Career Education Supervisor; Cobb County Public Schools; P. O. Box 1088;
Marietta, GA 30061. (404) 426-3411.

Developmental Funding. USOE BOAE JDRP No. 74-7 (1/18/74)
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CAREER DEVELOPMENT PROGRAMS. A career education effort that exemplifies the
integrated approach to career development by utilizing career education activities as
part of the ongoing zurriculum.

Description This program continually demonstrates the relationships between basic curriculum
skills and eventual worker roles. The program conforms to the State of Chio model; thus, it provides
for three career development stages: Career Motivation (K-6), Career Orientation (7-8), and Career
Exploration (9-12). The motivation program develops positive attitudes toward task completion, pride
in accomplishment, awareness of the variety of workers, the dignity of work, and self-worth. During
the orientation stage, students study the relationship between curriculum skills and occupational
areas, worker characteristics, and identify personal work values interests, and abilities. The
exploration phase introduces in-depth studies in occupational areas ot student choice, and builds on
realistic career exploring experiences with a heavy emphasis on decision making.

During al! three stages of the program, seven developmental areas are integrated into all school
subjects by teachers. These are: education and training, the individual and environment, world of
work, economics, self, employability and work adjustment, and decision making. A major element of
the programis the involvement of community members and workers of all types as collaborators with
educators in preparing youth for entry into a changing work force and the skills needed to prepare for
productive participation in a highly technical society.

Contact Nick Topougis, Director of Career

(216) 434-3404 Education Programs, 65 Steiner Ave.; Akron, OH 44301.

Developmental Funding: USOE BOAE JDRP No. 78-181 (5/25/78)

OCCUPATIONAL VERSATILITY. (O.V.). An exploratory prevocational e xperience for
all students in a general multiple-activity industrial arts shop. Approved by JDRP for
grades 6-9 in industrial arts. This program has been used in other industrial arts
settings with grades K-5 and 10-12.

Description Occupational Versatility is a method whereby students learn in an exploratory
industrial arts program. Throughout the learning procedure, the educator both creates the scene in
which the learner functions and provides counsel. The learner is responsibie for selecting, directing,
managing, and evaluating his/her performance. The degrez of learner responsibility increases as
he/che progresses through the program. Facilities provide opportunities tor work in areas that
include, but are not limited to: woods, plastics, powe:, elertricity/electronics, sheet metal, wrought
iron, forge and foundry, welding, graphics, drawing, career information, and general industries.
Classes are heterogeneous, composed of boys and girls from different grade levels. Two or three
instructors form a teaching team to supervise student activities. Students have access to a variety of
information resources, to instructors, and to more-experienced peers. O.V. has been applied in
one-teacher shops. The O.V. method has been expanded into four phases: the Awareness Phase, for
the elementary school; the Exploratory and Emphasis Phases, for the junior high school; and the
Preparatory Phase for the high school. Adaptations of the O.V. method have also been applied to the
home economics and art areas.

Contact Dr. sam Porter; Dept. of Tech.; Western Washington State University; Bellingham, WA
98225. (202) 676-3380.

Developmental Funding: USOE ESEA Title 11 JDRP No. 12 (4/17/73)




POSEN-ROBBINS CAREER AWARENESS SERIES IN EARLY CHILDHOOD

Description The Posen-Robbins Career Awareness Series introduces primary grade children to
adult careers and occupational roles, and theskills needed to enter them. The Curriculum is designed
for infusion into ongoing skills lessons. There are 48 career awareness/basic skills reinforcement
lessons available for use in K-1and 96 foruse in grades 2and 3. A year-long program is available at each
grade level. The following sequence is offered:

Grade K: Transportation and Hospital Work

Grade 1: Dentistry and Law Enforcement

Grade 2: General Office Work, Sales, Manufacturing, and the Performing Arts

Grade 3: Agribusiness, Ecology, Marine Scien.. >, and Communications

For grades K-3, there are twelve instructional resource units (150 pages each) in loose leaf binder
format. Each unit contains daily lesson plans, worksheets for duplication, transparencies, bulletin
board designs, guides to field trips and resource persons, pczms, plays, and songs. In addition, a
complete inventory of materials (along with addresses of suppliers and prices), a bibliography for
teachers and students, and films and filmstrip suggestion is also included. Criterion-referenced tests
for pre and post evaluation enable teachers to assess progress.

Lessons, while fulfilling different career awarenesslearning objectives, reinforce the basic academic
skills of listening, speaking, reading, writing, and learning vocabulary. Additional skills include group
discussion, dramat’zations, mediainterpretation, and fine motor and social skills. Contents of science,
social studies, health/safety, art, music and poetry as well as language arts and math are incorporated
into the units.

Contact Mrs. Ramune M. Rackauskas; School District 143 1/2; 14545 California Avenue, Posen,
Hlinois 60469, (312) 425-4266 or Dr. John A. Rackauskas, Department of Early Childhood Education,
Chicago state University, Chicago, IL 60628, (312) 995-2349.

Developmental Funding: NIE JDRP No. 83-49 (10/14/83)

WAYNE CAREER EDUCATION PROGRAM: A series of three sequenced curricufa
leading to career choices.

Description Three strands have been developed by the Wayne Career Education Program for
three grade levels.

Career Awareness, grade 8. The curriculum provides methods, materials, and activities for students
to examine careers within the structure of career families, and from this experience, to choose an
occupation and plan ways of gaining employment in that occupation.

Career Exploration, grade 9. The curriculumiis centered on ten cycles, each focused on a career area.
Classes meet daily for 18 days, then rotate to the next cycle. Career areas include business and office,
marketing and distribution, health, commercial art, consumerism, food, industry, and mechanical
contracting. Teachers of cycles are subject matter specialists.

Employment-Seeking Skills, grades 11-12. in Phase I students apply research skills taught in English
classes to the writing of a career research report during anine-week period. They also cover resumes,
employment/college applications and interviewing techniques. Phase ii provides job placement
services for part-time work to assistnon-college-bound students in their transition from school to the
world of work.

The three career curricula were evaluated by means of pretest-posttest control group studies using
standardized tests. Cains made by ctudents in the program averaged 7% (for Career Awareness), 11%
(for Career Exploration), and 13% to 17% (for Employment Seeking Skills) higher than those made by
control group students.

Contact Thomas Hudak, Program Director, Wayne Career Education Program, Wayne Township
Public Schools, 50 Nellis Drive, Wayne, New Jersey, 07470. (201) 694-8600.

Development Funding: .
Vocational Education Act and Career Education Incentive Act. JDRP No. 83-48 10/21/83
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SECTION I: Early Childhood/Parent Involvement

Child-Parent Centers Activity |-8

Communication Programs |-1

COPE: Cognitively Oriented Pre-Primary Experience I-2

Developmental Play (DP): A Validated Pupil Personnel Services Demnnstration Project -8
*Early Prevention of School Failure I-3

Family Oriented Structured Preschool Activity (Seton Hall Program) |-4

High/Scope Preschool Curriculum 1-5

Home Base I-9

Mother-Child Home Program of the Verbal Interaction Project |-9

MECCA: Make Every Child Capable of Achieving [-10

Parent-Child Early Education Program (Saturday School) I-6
*Portage Project: A Home Approach to the Early Education of Handicapped Children -7

Prevention of Learning Disabilities: An Interdisciplinary Model [-10

STAY: School To Aid Youth i-11

Strategies in Early Childhood Education [-11

Tulare Follow Through [-12
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*Projects currently funded by the NDN




SUMMARY OF PROJECT SERVICES*

AWARENESS TRAINING
Dissem. Certified Training
Funds Awareness On Site Visit. Awareness Staff Trainers Time
Available Costs Available Material Available Costs Available Required
Home | Adopt | Free Home |Adopt

PROJECT Page# | NDN |Other[ Hon | Trav | P.D. | Site Site {Paper|{Video| F/S |Other| Site | Site | Hon | Trav | P.D. (State) {days)
Child Parent Cts 1-8 v v v v v v v v None 2
Communication

Program -1 v v v v v v v v v v v WA, CC 2
COPE 1-2 v v v v v v v v v [MN,NY, SC,WA, 1

. MA

Developmental

Play -8 v v v v v v v v v v v NY
Early Prevention of

Schoo! Failure 1-3 v v v v v v v v v v v v {All States except 2

AL, GA, DE, LA,
MT, NH, SC

Family Oriented

Preschool 1-4 v v v v v v v v v v v v v v KY, NY,OR 2
High-Scope I-5 v v v v v v v v v v v v None 3+
Home Base -9 v v v v v v v v v v v None 3+
Mother-Child 1-9 v v v v v v v v v / v MA 3+
Parent-Child

Early -6 v v v v v v v None 2
Portage Project |-7 v v v v v v v v v v v v v {NM, NH, TN, MA, 2

WY, WA, OH,
NY, Wi
Stay 1-11 v v v v v v v NH. OK, WA, MT.,| 1to2
1A, MO
*Only projects providing data are included.
e~
* v 1 ;, U
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COMMUNICATION PROGRAM. A program to help young children who have a
variety of communication and language handicaps. (Procedures adapted for regular
education classrooms and for a variety of special education classrooms from
elementary through high school).

Audience Approved by JDRP for children from birth to age 6 in early childhood programs with
identified or suspected communication deficits (not related to current hearing loss).

Description The Communication Model Program was designed to serve classes of young children
whose delays and disorders result from a variety of known and unknown etiologies frequently
accompanied by other developmental lags or associated handicaps. The program offers training for
classroom teachers and speech language clinicians in the management of communicaion behaviors.
Classroom management is a critical component. The training also provides experience in team decision
making. Teachers and/or parents are asked to identify their concerns about a child’s communication
ability or language skil. Assessment toolsare used to support the concern and document the severity of
the problem. Data obtained during classroom activities provide supplementary information. Team
members planindividualized programs for each child, arrange for implementation of these programs,
andsee that data are gathered. Individualized instruction essential to management of target behaviors
is achieved by furthering communication skills in a variety of activities during «ne school day. All
language programs are related to the child’s communication needs in the environment. Mutual
decision making and implementation of programs immediately useful to the child are critical elements
of the procedures. Personnel trained in this program have identified the following competencies as
uniquely acquired at the training site: ability to identify language problems through classroom
observation; ability to plan managementstrategies that can be impleriented in the classroom; ability to
arrive at decisions with members of a different discipline. The speech language clinician assists the
teacher in developing strategies to promote communication, and plans and implements finely
sequenced programs in a variety of langi.age areas. Parents are an integral part of the team.

(Communication Programs and Programs for Children with Down Syndrome and Other Develop-
mental Delays were both developed by the Model Preschool Center for Handicapped Children,
University of Washington, Seattle).

Requirements The essential components needed toimplement the Communications Model are a
teacher and a speech/language pathologist. Ordinary school materials and room arrangements are
used. Developmentally oriented assessment tools are needed to document child progress. A minimum
of 2days of workshop training is highly recommended for all those desiring toimplement the program,
or 1/2 to a full day of training in components of the model is available.

Services Awareness materials are available at no cost. Arrangements can be made, if given advance
notice, for visitors to observe the program in use. Project personnel can attend out-of-state awareness
meetings and conferences. Training is conducted at the project site or at the adopter site.
Communications Model follow-up znd evaluation services are avai.oble to adopters. Cost for all
services tobe arranged. Requests for adoption training or training in components of the model should
be directed to Dr. Fewell.

Contact RebeccaR. Fewell, Director; Model Preschool Outreach Program Experimental Education
Unit, WJ-10; Child Development and Mental Retardation Center; University of Washington; Seattle,
WA 98195. (206) .43-4011.

Developmental Funding: USOE BEH JDRP No. 75-64a (9/3/75)




COPE: Cogpnitively Oriented Pre-Primary Experience. A compre-

hensive, sequentially programmed, Pre-Primary curriculum and COPE
management system that provides for individual developmental

growth and learning of basic readiness skills.

Audience Approved by JDRP for pre-primary students in pre-
kindergarten, kindergarten, and transitional first grade, including those with
developmental lags and learning disabilities.

Description COPE’s wide range of activities and objectives (3-6 years developmentally) makes it
effective for use with pre-primar children from varied socioeconomic backgrounds and with varied
learning needs.

Theprogramis diagnostic/prescriptive. Based on the child’s skills and development atentry, he/she
works through a series of activities to reach advanced objectives. With its well-defined, step-by-step,
closely sequenced levels, the 850-page curriculum is extremely helpful both in determining a child’s
needs and in stimulating outstanding intellectual and language growth. Each level is essentially a
mini-lesson plan complete with objective, materials, method, and evaluation. Children pursue the
objectives through individualized, small-group, and large-group instruction as well as in free-inquiry
situations.

The curriculum consists of two areas: The Developmental Area contains levels in perceptual-motor
and conceptual language development; the Achievement Area contains units of instruction in math,
science, social studies, health/safety, art, and music.

Teachers and paraprofessionals who attend a COPE workshop not only learn to use the curriculum
materials, butalso come to understand a complete classroom management system that helps them put
the program to use in their own particular teaching situations.

Requirements Program may be implemented in an individual classroom, a single school, or a
district. Any implementing teacher must attend a one-day workshop. Workshops are most often
conducted at district or regional sites, with administrators and paraprofessionals frequently attending
with teachers. Workshops are also conducted at the demonstration site. Facilities, space, and
instructional equipment required are those typically found in elementary schools.

Services  Awareness materials are available at no cost. Visitors are welcome anytime by appointment
at project site and additional demonstration sites in home state and out of state. Project staff are
available to attend out-of-state awareness meetings. Training is conducted at projectsite: or at adopter
site (costs to be negotiated). Implementation and follow-up services are available to adopters (coststo
be negotiated). One set of COPE ci:rriculum materials is required per classroom. A wide variety of
inexpensive teacher-made and commercially available materials may be used with curriculum.

Contact Mary Alice Felleisen, Director; Project COPE; 38 N. Waterloo Rd.; Devon, PA 19333, (215)
688-7993 or 687-6252,

Developmental Funding: USOE ESEA Title HI JDRP No. 75-49 (5/16/75)




EARLY PREVENTION OF SCHOOL FAILURE. This program is
designed to prevent school failure by identifying the develop-
mental levels and learning styles of children ages four to six years.
A follow-up program is also provided.

Description Early Prevention of School Failure has demonstrated that effective screening,
conferencing and effective teaching strategies prevents children from failing academically. The EPSF
Program identifies every childs’ developmental level in language, auditory, visual and motor areas as
well as their learning style.

Those students who demonstrate a developmental delay in one or more areas are involved in
effective direct modality instruction 15-20 minutes daily which leads to successful academic
achievement.

Major findings have shown that the project has reached or surzassed expectations in all areas. Gain
rates of high-risk students over a three-year period averaged from 1.39 months to 3.12 months growth
for each month in the program. Students with moderate learning needs also achieved according to
expectations by surpassing standardized rate for this age level as measured by the Gates McGinite
Reading and Metropolitan Achievement Tests. Anotherimportant finding showed that the gains made
during kindergarten persisted into subsequent years.

The training provides professional assistance to teachers so that they may acquire skills and
competencies in matching curriculum to levels of development. The screening process evaluates the
whole child through analyzing his/her modality developmental level and learning style. A computer
program simplifies the conferencing process to provide teachers and parents with an individual
student profile. In addition, the computer program groups the children according to need so that the
teacher can plan the 15-20 minutes daily modality instruction appropriately. The EPSF program
materials include screening instruments, classroom management guides, parent materials and
literature folders for teaching the high process thinking skills.

Early Prevention of School Failure is being used with children whose first language is English, Spanish,
Cambodian, Laotian and Vietnamese. Screening tests and parent materials have been translated into
these languages.

Requirements Attendance at a 2 or 3 day training by a team of at least four professionals
(kindergarten and’or first grade teachers, special education teachers/psychologist/speech
therapist/Chapter | teachers, and administrators should be included on this team). Implementation of
the project components of: 1) screening; 2) conferencing; 3) educational follow-up; 4) parental
involvement; and 5) evaluation. A one day follow-up inservice is recommended on effective .eaching
strategies.

Services Projectwill supply awareness materials and resource information to any interested person
upon request. In addition, yearly newsletters are disseminated to all prior adopters to keep them
current. State consortium meetings and leadership conferences are available. Most states have
certified trainers thatcan provide initial services at convenient times and locations. Early Prevention of
School Failure has linked with other NDN programs to provide expanded staff development and
curriculum resources in Effective Teaching Strategies.

Contact Luceille Werner, National Project Director; Peotone School District 207-U; 114 N. Second
St.; Peotone, IL 60468. (312) 258-3478.

Developmental Funding: . ISOE ESEA Title I (Migrant) JORP No. 77-116 (¢/19/77)
Recertification (11/20/85)
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FAMILY ORIENTED STRUCTURED PRESCHOOL ACTIVITY
(“Seton Hall” Prog-am). A program that prepares the parent to
be the child’s first and most significant teacher.

Audience Approved by JDRP for parents and their children ages 4-5. This i [
program has 2iso been used with parents and their children age 3 through Whe f,":ée basrry
kindergarten, and with Title | and special education classes. T AR e S

Description A child’s capacity to learn is not entirely inherited, but is developed. Most of a child’s
basic intelligence is formed by the time he/she reaches school age. Parents are very effective
educators, but need information on teaching methods and materials. Home environment hasa greater
effect on academic achievement than does the quality of the school. A warm, intimate, continuous
loving andsharing can grow from the parent’s rcle asfirst teacher. Such relationships with parents give
the child support, confidence, motivation, and feelings of self-worth basic to continuous success in
education. Thisis the philosophy basic to District 742's venture into early childho od/family education.

Family Oriented Structured Preschool Activity is designed to involve all parents and their children in
preschool and/or kindergarten activities that stimulate and reinforce interaction within the family.
Parents accompany their child to the neighborhood elementary schoo! once a week from September
to May for a two-hour session. While at school, parents work and pliy with their children at learning
stations setup in basic skill areas within an environment designed to meet the developing needs of the
whole child. Parents observe formal model teaching and informal child-teacher interaction and
participate in a discussion group facilitated by a parent educator. In this supportive, caring
environment, they learn how to be with their child as they teach. Home-activity kits are designed to
promote parent-child interaction and growth in basic skills, based on a validated assessment of the
child’s skills. Both parent and child become more confident in relating to the staff, pri-icipal, and
kindergarten teacher, and this atmosphere of trust between home and school continuesin gradesK-6.
Family Oriented Structured Preschool Activity Program does its own effectiveness evaluation pre and
post program participation. It has been determined that there is a 28% growth in skills with natural
maturation factors taken out. FOSPA is in its 14th year of operation and has 500 area families involved
each year.

Requirements Adoption may be total or partial (to be negotiated). Staff: a parent educator and a
teacher or teacher assistant on part- or full-time basis, depending on number of families served.
(Example: 30 families = three groups at two hours of contact time per week = six hours.) Facilities: a
room for parent discussion group and an early childhood room. Many sites use a kindergarten room
after school hours. Training: a two day workshop.

Services  Awareness materials are available at no cost. Visitors are welcome Monday through
Thursday, day or evening, October through April, by appointment. One-day in-depth awareness
presentations are available for cut-of-state meetings. Two-day training workshops »r< available at
project site. Two-day training workshops can be conducted at adopter site. Costs of training range
from $250-$300a day plus expenses. Foilow-up technical assistance can be provided by telephone or
visit to adopter site.

Materials: A Guide To Establishing and Directir.g the Program, $40; Parent Handbook, $10; In-_enter
Learning Stations, $15; Ch Idren’s Room Curriculum, $10; Paseni Siscussion-Group Curriculum, $15;
At-Home Activity Kits, $45; Supplemental Home Activity Kits, $35 (all available only to adopters).
Equipment: for learning stations, $390 for basic six-day nrientation; one set of Activity Kits, $360. Many
materials can be “home-made.”

Contact Jeanne Chastang Hoodecheck, Program Director; School District #742 Community
Education; Parent/Child Prog:ams. 1212 . 29th Ave.; St. Cloud, MN 56301. (612) 253-5828.

Developmental Funding: USOE ESEA Title 11 JORP NO. 75-48 (5/15/75)




HIGH/SCOPE PRESCHOOL CURRICULUM (formerly Cognitively Oriented Pre-
school Curriculum). A preschool program with the designated purzoses of main-
streaming mildly and moderately handicapped children with nonhandicapped
children and serving early childhood programs in general.

Audience Approved by JDRP for preschool children of all abilities.

Description The High/Scope Preschool Curriculum is an open-framework model derived from
Piagetian theory. The curricuium originated from one of the first early childhood intervention
programs of the 1960s, the Ypsilanti-Perry Preschool Project, and was further developed with funding
as a demonstration project in the First Chance Network for preschool handicapped. Through
designated key experiences for children, teaching and parenting strategies, and child-observation
materials, the curriculum provides a decision-making framework. Within this framework, teachers
design a classroom program that reflects the expressed needs and interests of the children being
served. This approach emphasizes the identification of the child’s status on a developmental
continuum by ex3mining his/her strengths and accomplishments. The project views discrepancies in
behavior between handicapped and nonhandicapped age peers as developmental delays, not as
deficiencies. Basing their tasks on this orientation, teachers initiate developmentally appropriate
experiences in the classroom that reflect the basic long-range goals of the program. These goals are: to
develop children’s ability to use a variety of skills in the arts and physical movement; to deveiop their
knowledge of objects asa base o educational concept; to develop their ability to speak, dramatize, and
graphically represent their experiences and commun;cate these experiences to other children and
adults; to develcp their ability to work with others, make decisions about what todo and how todo t,
and plan their use of time and energy; and to develop their ability to apply their newly acquired
reasoning capacity in a wide rarige of naturally occurring situations and with a variety of materials. The
plan-do-review sequene ericourages children to achieve these goals by involving them in decision-
making and problem solving situations throughout the day. The teacher’s role is to support the
children’s decisions and encourage them to extend learning beyond the original plan. Similarly,
teachers rely on a basic room arrangement and daily routine designed to stimulate and support active
learning.

Requirements The model can be used in an individual classroom. Inservice training for the
classroom teaching team is required.

Costs The approximate cost per child for the initial year of implementation is $171 for personnel
training, $55 for materials, and $22 for trainer travel. Total cost for the second and subsequent years is
$48 per child. Cost calculations assume that the curriculum is being adopted by an existing program;
personnel and facilit' costs for the classroom are not taken into account.

Services Awareness materials are available at no cost. Visitors are welcome at project site by
appointment. Project staff are available to attend out-of-state awareness meetings (costs to be
negotiated). Training is provided at project site (expenses must be paid). Training is also conducted at
adopter sites (expenses must be paid).

Contact Clay Shouse, Manager; Development & Services: High/Scope Educational Research
Foundation; 600 N, River St.; Ypsilanti, MI 48198. (313) 485-2000.

Developmental Funding: USOE BEH . 1-5 1 l:) ; JDRP No. 79-9 (3/28/79)
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PARENT-CHILD EARLY EDUCATION PROGRAM (Saturday
School). A program, available to all four-year-old children and to
high-risk three-year-olds, stre'ztured tu increase each child’s
chances for success in school. Approved by JDRP as a program
for four-year-olds, including those with special problems.

Description The overall objective is to increase each child’s chances for success in school, with a
particular cancern for locating and treating children with special problems. Saturday Schoc! has four
major components. The first unites assessment with diagnosis and follow-up. Every child is tested
individually in language, motor, pe: eption, general knowledge, hearing, and vision. Twelve tofifteen
percentrequire through-the-year. litional help by teachers certified in preschool special education.
The second component is a threc our sci, .ol “day” on Saturdays. Four-year-olds rotate in small
groups to four learning centers, led L y a teacher or parent, for skill and concept development activities
in language, math, motor, art, auditory, or visual discrimination. Ninety-thre2 percent of the parents
assist in teaching in Saturday School. The third component involves weekiy one-hour home teaching
v'sits which include two or three neighboring children and their parents. Home visits are provided to
all chilcren, with additional ones by a teacher-specialist for those with special problems. The fourth
comzonent consists of follow-up learning activities for parentand child. Parents also receive a weekly
home activity guide suggesting learning “games.” Child Development Consultants provide
consultative services: they work with teacher-specialists in diagnosis and individual programming,
consultwith parents and teachers, and provide teacher training during the year. Staff developmentisa
continuous process. Student achievement in language and cognitive skills averaged 14-16 months a
year.

Requirements Basic components of the program--home teaching visits, school experience and
assessment—must be a part of the program. Training a. demonstrator site is necessary.

Services The program provides a variety of curriculum materials. Order forms are available upon
request. Visitors are welcome to see the program in action. Project personnel are available for
out-of-state awareness meetings. Costs for all services can be negotiated.

Contact Marion M. Wilson, Director; Early Education Program; Ferguson-Florissant School
District; 1005 Waterford Dr.; Florissant, MO 63033. (314) 831-8809 or (314) 831-.798.

Developmental Funding: USOE ESEA Titie 111 JORP No. 74-47 (5/23/74)
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THE PORTAGE PROJECT: A Home Approach to the Early
Education of Young Children. A home based model serving
multicategorical handicapped children from birth to six years of
age.

Audience Approved by JDRP for children with handicaps, mental ages
0-6, preschool programs, and Head Start home based programs.

Description The Portage Project,a home based program for preschool children and their families
uses the precision teaching methodology to deliver comprehensive, data-based, parent teaching
services. The model, whether employed totaily in the home or in a classroom-home combination
program, centers on a home teacher working with parents on a weekly basis to assess, plan and teach
developmental skills.

Parents observe and practice weekly teaching activities with the guidance and support of a home
teacher. Activities are individually designed to meet the developmental needs of the child, and the
desires, interests and cultural mores of the family. The home teacher and parent discuss and choose
long and short term goals for the child and then develop the appropriate teaching sequences toreach
those goals. Informal activities, designed to review previously acquired skills and to check for
readiness of new skills, along with parent education activities are included in the weekly home visit.
Child progress is recorded weekly and activities are modified when necessary to assure thatthe child is
consistently reaching the goals set.

The project was originally funded by the Bureau for Education of the Handicapped from 1969 to
1972. Since then the direct services component of the project has been locally supported by 14school
districts in south-central Wisconsin in cooperation with the Wisconsin Department of Public
Instruction.

Requirements Administrative commitment to involve parents in the early education of their
children is a prerequisite for successful implementation of the Portage Model. At least one teacher is
needed to work with families on a weekly basis. Resource personnel should be available to assist in
assessment and curriculum planning.

Services Adoption training consists of 3 days of intensive instruction in the model components
including assessment, curriculum planning, data collection and working with parents. Adoption
training is held four times per year in Portage, Wisconsin o1 can be arranged at a host site in
collaboration with z..¢ or more interested schools/agencies. Off-site training costs include travel and
per diem for the trainer(s). Training materials are supplied at no cost. Project staff are available for
out-of-state awareness and conference presentations or to provide model component training
(Working with Families, Transitioning, Behavior Management, etc.). Costs for project instructional
materials are available upon request.

Contact George Jesien, Outreach Director, Portage Project; 626 E. Slifer St.; Portage, Wl 53901.
(608) 742-8811.

Developmental Funding: USOE SEP, NDN JDRP No. 75-5 (11/10/75)
Recertified (1/85)
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CHILD-PARENT CENTERS ACTIVITY (CPC). An earlyintervention
program stressing language development and reading readiness
for three-; four-, and five-year-old children.

Audience Approved by JDRPfor educationally deprived pupils, preschoo!
to grade 3, from low-income families.

Description The Child-Parent Centers provide an individualized, locally designed, highly
structured half-day instruction program for preschool and kindergarten children. Supplementary and
support services are provided by school nurse, -ocia! workers, speech therapists, and curriculum
specialists.

CPC activity heavily emphasizes parent involvement, recognizing that the parent is the child’s firct
tea.".er and thathome environment and parental attitude toward school influence a child’s academic
success. A parent-resource teacher is provided to work solely with parents. Parents are trained to
instruct their children at home and are lso involvedin the se..o0! program. Potential adopting school
districts may be interested in adopting the parent component in conjunction with their existing early
childhood programs. The program can be easily adapted for any audience.

Contac« Velma “hiomas, Director, or Dorothy Kellberg, Administrator; Child-Parent Centers;
Chicago Board of Education; 6E South, 1819 West Pershing Rd., Chicago, IL 60609 (312) 890-8196 or
8197.

Developmental Funding: USOE ESEA Title JDRP No. 74-31 (4/29/7)

DEVELOPMENTAL PLAY (DP): A Validated Pupil Personnel
Services Demonstration Project. A training program for adu
who wish tow ' with young childrenin a relationship-focused
activity-based intervention program.

Audience Approvad by JDRP for smali grougs of children ages 2-6 with
learning -and social behavior problems. Tk:s program may Lifer greater
potential for larger groups of normal children ages 2-6.

Description Developmental Play is both a relationship-focused activity-based intervention
program for young children and a training model in child development and behavior for college
students, pupil service workers, teachers, parents, and paraprofessionals. Although the focus is on play
rather than schoo! work, itis a structured program in which participants (first child-to-adult and then
child-to-child) get to know each other by having a good time together. In addition to having fun, the
children are encouraged to become aware of and express their feelings. When successfully
implemented, the progrem creates the atmosphere of a large family whose members experience
warmth, caring, and openness with each other.

Small groups of children me- - together with the same number of adults. Each child is assigned to one
adultwho becomes that child’s parent for that hour. The goal is to stimulate an attachment relationship
between the adults and children just as good parents become attached to their children. The rationale
is that through this attachment process the child learrs the basics for being able to learn reading,
writing, and arithmetic in a school setting.

Weekly sessions are divided into three parts: individual child-adult play, circle time for group
activities, and juice time for closure, Supervision is provided for participating adults to help them
analyze their experiences with the children. We offer workshops in “Healing Your Inner Child Through
Developmental Play” to prepare adults tc do Developmental Play with children.

Contact RalphE. Bailey, Director; Pupil Personnel Services Demonstration Project; tuclid Center;
7215 Tenth Avenue North; St. Petersburg, FL 33705. (813) 822-0158 or 442-1171.

Developmental Funding: USOKL ESEA Title il JDRP No. 74-116 (12/6/74)
I-8 ]
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PROJECT HOME BASE. A program for “helping parents teach
their own.” Approved by JDRP for parents and their children ages
eight months through four years. This program has also been
used by parents and their children ages 5-8.

Description Project Home sase wasfounded on the belief that parentsare
their child’s first and best continuous teachers. It is aimed at supporting and
enhancing the parents’ teaching/parenting behavior, thereby influencing development of the chiid’s
growth/learning potential. The central feature of the project is a weekly home teaching visit by a
paraprofessional parent-educator who gives the parents information about child growth and de-
velopment health care, etc., and presents them with a task selected to meet the needs of the parent
and child. The parents then work on that task with the child during the week. As a result of the weekly
contacts, the parents are better able o identify and meet their child’s developmental needs and to
increase their use of 13 identified desirable teaching behaviors. The data supports that as the child’s
developmental needs are identified and met, his/her growth/learning potential is positively affected;
consequently, the child is better prepared to learn, becoming a more efficient and more effective
learner.

Topics related o child development and parenting skills—behavior patterns, discipline, self-
concept, child health and nutrition—are discussed at regular parent meetings. Other parent concerns
are shared at small-group hom : meetings. Family activities are also offered through local evenis.

Home Base’s unique preventative & cost effective model is particularly “geared” for “at-risk”
preschool children. It has consistently been proven to reduce developmental delays at kindergarten
entrance. The model has also been successfully adapted to primary age children.

. -*atact fudy Popp, Director, or Shirley Hutchison, Team Leader; Project Home Base; Yakima
Pubi.c Schools; 104 N. Fourth Ave; Yakima, WA (509) 575-3295.

Developmental Funding: USOE ESEA Title 11 JDRP No. 75-10 (1/21/75)

Mother-Child Home Program of the Verbal interaction Project. A
home-based program to prevent educational disadvantage in
low-income children, starting at age two, by enhancing parent-
child verbal interaction. JDRP approved for two-year-olds at risk
for educational disadvantage.

Descrip. n Program theery is that cognitive and socioemotional growth is fostered by the
preschooler and mother exchanging conceptually rich language around books and toys. Goals:
increase mother’s positive interaction with child to aid child’s intellectual and socia! growth and thus
prevent schoo. problems. Twice-weekly half-hour home sessions for two school years (a total of 96 or
less, the number tailored to mothers’ needs) continue from child’s age of two to four years. Paid or
volunteer home visitors (“Toy Demonstrators”’) involve mother and child in play while modeling for
\he mother a curriculum of verbal interaction techniques focused around “curriculum materials”—
books anc toys permanently assigned to the child. Guide Sheets containing core concepts related to
each toy or book (matching, counting, reasoning, etc.) are given to Toy Demonstrator and mother.
1984 LVALUATION DATA (MCHP adoptior in Pittsfield, Massachusetts schools): Program graduates
met national academic norms through 8th grade (highest follow-up) in contrast to the educational
disadvantages of similar comparicon children.

Contact D:. Phyllis Levenstein, Director, Verbal Interaction Project, Inc., Cente; for Mother-Child
Home Program, 3268 Island Rd. Wantagh, NY 11793 (516) 785-7077. (Affiliated with State University of
New York at Stony Brook.)

Developmental Funding: HEW; USOE; NIMH; foundations JDRP No. 78-165 (11/27/78)
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MECCA: Make Everv Child Capable of Achieving. An intervention program for
vulnerabie children (with a deficitin a skill area) in reguiar classes in their first years of
schooling. Approved by JDRP for kindergarten and first grade.

Description inthe MECCA program, alearning disabilities teacher, with the help of the classroom
teacher and a classroom aide, provides observation, profiling, and intervention within the regular
kindergarten classroom for children with potential learning problems. The program utilizes a team
made up of a special education teacher, a classroom teacher, and an aide, who togett.er analyze the
activities of the curriculum into the tasks that a child must accomplish in order to be successful in the
activity. The purposes of this task analysis process are to think about what is wsked of the child and to
observe where the child is successful and where he/she needs help. The intervention aspect of the
MECCA program is based on the principle of beginning at the level where the child achieves success
and proceeding sequentially through the difficult steps to new successes. After the initial training
period, the classroom teacher and the special education teacher train each other to combine teaching
strategies and curricula for individualized instruction.

Contact PeterR. Chester, Supervisor; Meriden Public Schools; City Hall; Meriden, CT 06450. (203)
634-0003, ext. 317.

Developmental Funding: USOE BEH Title VI-G JDRP No. 77-111 (3/23/77)

PREVENTION OF LEARNING DISABILITIES: An Interdisciplinary Model. A program
to prevent the cognitive and emotional effects of learning disability by early
identification and educational intervention.

Description The program provides a three-part approach tothe prevention of learning disabilities:
scanning, diagnosis, and interver:tion. Scanning locates vu' .erable children through SEARCH, an
individual 20-minute test administered by teachers and educational assistants to all children in
kindergarten or early in first grade. SEARCH taps the neuropsychological precursors of learning
problems in young children, yielding data required for setting intervention priorities, allocating
d agnostic services, and building teaching plans to guide intervention. Raw test scores may be
evaluated either by age or local norms. Age norms permit comparison of a child’s score with a broad
reference group: the standardization sample of 2,319 children from intact kindergarten classes in
inner-city, suburban, small-town, and rural areas. Local norms permit comparison with the immediate
peer group with whom children will be learning in their own schools. Diagnosis helps to clarify the
reasons for the child’s vulnerability. The Learning Disorders Unit offers training in diagnostic skills to
schocl districts interested in developing or expanding these services. Intervention is based on TEACH,
aprescriptive approach that helps to meet the educational needs defined by SEARCH. TEACH tasks are
organiced into five clusters relating to SEARCH components; tasks have been chosen for their
experimentally demonstrated contribution to the job analysis of reading. The 55 tasks proceed
through three stages of increasing complexity: recognition-discrimination, copying, and recall.
Mastery criteria are provided to ensure automaticity in'the apglication of these skills in readingand the
language arts. [EACH provides a two-year sequence of activities with emphasis on accuracy of
perceptio~ in the first year and on intermodal and prereading <kills in the second.

Contact Rosa A. Hagin, School Consultation Center, Fordham University atLincoln Center, 13 W.
60th Street, New York, NY 10023 (2120 841-5579.

Cevelopmental Funding: USOE BEH Title VI-G JDRP No. 79-33 (9/12/79)
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PROJECT STAY: School to Aid Youth. A program providing early identification and
treatment of social, emotional, and academic needs of pupils. Approved by JDRP for
grades 1-3.

Description Children enter on screening administered during kindergarten year. They remain in
Project STAY for one-half of the day and in the regular classroom for the other half. Activities are
organized and teachers are acquainted with specificinstructional patterns to enable pupils to function
at levels consistent with their potential. The specificobjectives are identification of achievement levels
of high-risk pupils; provisionfor individual instruction in mathematics and reading to correct specific
deficiencies; identification of social problems, poor self-concepts, and attitudes of potential
dropouts; anc provision for information and referral of parents and pupils to various community
agencies for help. Counseling sessions offered to parents and teachers create awareress and
understanding which help in meeting problems. No one teaching approach is required. All
information available regarding the child (from teacher, counselors, test data, etc} determines
approach used. Program designed for each cr.ild is given to regular homeroom teacher. Project STAY
has used the innovative teaching devices designed by the teachers, and it has been found that they are
highly successful. ‘

Project STAY was federally funded for three years on July 7, 1971, and is now locally funded by the
Moore Public Schools. Awareness packets related to STAY have been mailed to all states, Canada, the
Virgin Islands, Australia, and Puerto Rico. Over 7,000 visiters have visited Project STAY.

Contact PatRoss, Project Director; Project STAY; Moore Public Schools; 2009 N. Janeway; Moore,
OK 73160. (405) 794-8282.

Developmental Funding: USOF ESEA Title ilI JDRP No. 43 (4/9/73)

STRATEGIES IN EARLY CHILDHOOD EDUCATION. A continuous-growth program
with sequential program materials that bridges the gap between preschooi,
kindergarten and first grade.

Description The concepts of the pruject are: A child must have basic processes developed to a
certain level before terminal objectives such as reading and math can be taught effectively and
meaningfully, because failure to take development issues into account results in failure and/or
meaningless rote learning. There must be an assessment of where the child is developmentally in terms
of learning processes and structural analysis. Once an assessment is made, an educational program
based upon the pupil’s strengths mustbe outlined in each skill area, and this program must utilize the
child’s mode and rate of learning so that continuous progress is possible.

Based upon these concepts, the project includes the following components: a model including the
structural, functional, behavioral, and environmental components of children as they develop from
age 4 to about age 8; a chart of learning objectives as related to the model; a screening manual and a
pupil edition; a class record chart to record each student’s starting point as indicated by the screening
and to map his or her continuous progress; a prescription guide, which includes each educational
objective stated on the scope and sequence chart: and alist of activities for each vbjective to assist the
teacher in providing appropriate learning experiences for each pupil.

Program objectivesare developmentally outlined, and activities and learning centers are established
to enhance auditory, visual, motor, and verbal language skills leading to reading, math, 2nd language
growth.

Contact Robert Schramm, Project Director; P.O. Box 208, Juneau, WI 53039. (414) 3. 6-2955.

Developmental Funding: USOE ESEA Title 1l JORP No. 74-75 (5/29/74)
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TULARE FOLLOW THROUGH. Two sej wrate components promoting children’s
chances for successin school, with parent: as contributing partners in their children’s
education,

Audience Approved by JDRP for all students grades K-3 and their parents.

Description The Oral Language Development component stresses a flexible, sequential system of
instruction leading to improved eading and oral communication skills.

The Parent Involvement component includes five activities designed to encourage parents to
become involved in their children’s education as partners with the school and to help them become
more effective parents through participation in parent education sessions.

Requirements Ar adoption agreement is required. Adopters must designate one person to
implement and supervise the program component(s) adopted. Inservice is required for personnel
inve'ved in implementation. Program materials must be purchased.

Costs Costs include time and resources necessary for implementation and supervision of program
component(s) adopted. Teacher’s manuals for Oral Language Development are available at cost.
Parent Involvement materials are available at cost.

Services A Follow Through Resource Center. Awareness materials are available. Visitors are
welcome by appointment for observations and demon\tsations. Project staff are available for out-of-
state awareness presentations. Inservice and follow-up technical assistance are available to adopter.

Contact Director, Tulare Follow Through Resource Center; 909 E. Cedar, Tulare, CA 93274. (209)
688-2892,

Developmental Funding: USOE Follow Through JDRP No. 77-127 (8/19/77)




SECTION }: Gifted and Talented/Technology/Special Interests

*Academically Talented Youth Programs (ATYP) J-1
*Basic Literacy Through Microcomputers J-2
*COFFEE (Cooperative Federation for Educational Experiences) §-3
*College Studies for the Gifted (CSG) J-4
Communication Arts and Science Training (Project CAST) }-5
Computer Literacy Project J-6
Computeronics: Gifted Child Project J-7
Critical Analysis and Thinking Skills (CATS) )-8
Cupertino Concept: Computer Literacy Project )-9
Ethical Issues in Decision Making J-23
Folger Library Shakespeare Festivals J-10
Individual Progress Program J-11
Institute for Creative Education J-12
*KIDS KITS (Kids I.aterest Discovery Studies Kits) j-13
Merrimack Education Center CAl Project J-14
Past Is Prologue J-15
*Philosophy for Children J-16
Project 50/50 )-17
*S.A.G.E. )-18
*Scholars in Schools J-19
Success Enrichment J-20
*Talents Unlimited J-21
Urban Arts Program J-23

*Utilizing Computers in the Teaching of Secondary Mathematics J-22

*Projects currently funded by the NDN
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ERIC

Aruitoxt provided by Eic:

SUMMARY OF PROJECT SERVICES*

AWARENESS TRAINING
Dissem. Certified Training
Funds Awareness On Site Visit. Awareness Staff Trainers Time
Available Costs Available Material Available Costs Available Required
Home | Adopt | Free Home |Adopt
PROJECT Page# | NDN |Other| Hon | Trav | P.D. Site Site |Paper|Video | F/S |Other| Site | Site | Hon | Trav | PD. (State) (days)
Basic Literacy Thru N v v v v v v v v v v MI, UT. OR, Wi, 1
Microcomputer J-2 OH, AK, SC. TN,
TX.IN,NC
CATS J-8 v v v v v v v v v v v NJ. NE, NM, NY, 1
OH, TX. HI
COFFEE J-3 v v v v v v v v v v v v None 1
Computer
Literacy J-6 v v v v v v v v v NE States <1
Computer- v v v v v v v v v FL,IN, 2
teronics J-7 M, MN, NY
CSG J-4 v v v v v v v v v v v None 2
Cupertino J-9 v v v v v v v v v v CA Ml IL 1
Folger J-10 v v v v v v v v v v v None 2
ICE J-12 v v v v v v v v tiH, MN, OH 1-2
Kids Kits J-13 v NEG | NEG { NEG v v v v v v v v v CO, MO, MT. <1
NC. NE, OK
Merrimach
Educ.Ctr.  J-14 v v v v v v v v v v v v v None 2
Philosophy  J-16 v v v v v v v v v v v v CA, HI. ME, M|, 3+
NY, PA, VA, CO,
IL, MO, MN, NC,
SC. DC, IA, MA,
MO, OR, 7X

*Only projects providing data are included




SUMMARY OF PROJECT SERVICES*
AWARENESS TRAINING
Dissem. Certified Training
Funds Awareness On Site Visit. Awareness Staff Trainers Time
Available Costs Available Materia! Available Costs Available Required
Home | Adopt | Free HomelAdopt
PROJECT Page# | NDN [Other] Hon | Trav | P.D Site Site |Paper|Video| F/S |Other| Site | Site { Hon | Trav | PD. (State) (days)
Project 50/50 J-17 v v v v v v v v v None 2
SAGE J-18 v v v v v v v v v v v v v VT, NV, AR, MA, 1
NY, CA.NJ
SIS J-19 v v v v v v v v v v v v v None 3+
Success J-20 v v v v v v v v v v v v v MT, ..A, TN, MN, 2
GA
Utilizing v v v v v v v v v v AR, FL, IL, IN, <1
Computers  J-22 NE, NC, OH, OK,
PA,SC, TN, TX
_ ]
*Only projects providing data are included
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ACADEMICALLY TALENTED YOUTH PROGRAMS (ATYP), MATHEMATICS A
program of accelerated instresction in mathematics for junior high school students of
exceptional mathematical ability.

Audience Approved by the JDRP for academically gifted 7th to 9th grade students who have
obtained a score of 500 or better on the mathematics portion of the Scholastic Aptitude Test (SAT). A
score of 870 or better on the mathematics plus verbal section.

Description The Academically Talented Youth Program (ATYP) mathematics component provides
accelerated mathematics instruction for 7th to 9th grade students of excellent mathematical ability.
The purpose of the ATYP is to identify those students with exceptional ability and to provide
appropriate instruction in mathematics. The collaboration between K-12 school districts and higher
education institutions permits the ATYP to identify students of exceptional abitity in public and
non-publicschool districts and to provide accelerated instruction ata higher education institution for
qualified students. First year placement in the ATYP program of accelerated mathematics instruction
covers the standard two year high school algebra curriculum of Algebra I and Algebra Ii, plus
introductory work in probability and trigonometry. Instruction, often by college and university
professors emphasizes the conceptual and theoretical framework of mathematics. The class is
composed of ahomogeneous group of students of the same age and ability. Instruction occursinone
2% hour class held each week during the school year. Course grades and high school credit
recommended by the instructor are granted by the home school.

Requirements Successful replication of the ATYP model is possible in any community in which
there are multiple school districts within a 50 mile radius of a post secondary institution. This
educational community niust be willing to depart form traditional roles to commit to the adoption of
the critical elements of the ATYP program, specifically, student identification, student and family
counseling, instructor and site selection, program administration and inter-institutional cooperation.
The collaboration of K-12 school districts and higher education institutions is essential. School districts
agree to release the stuaent 2%z hours a week to ATYP mathematics instruction and to grant high schoo:
mathematice credit for completed courses. Higher education institutions provide instructors releas®
time, teaching assistants and classroom space. Both a qualified project administrator and mathematics
instructor are necessary for the success of the program. Classes should be limited to 15-20 students.
Textbook and equipment expenses are minimal.

Major expenses of the program are shared by the originating schools and the higher education
instituion {Kalamazoo College) so that students’ families financial outlay will be minimal. Salaries ior a
program director and for one instructor of 15-20 students are the largest recurring costs when these
responsibilities are not assignz2d to existing positions. Teaching assistants are college students in a
federally subsidized work/study program. Textbooks and standardized tests are re-used. The annual
search for students requires postage, materials, and personnel time. Estimated costs for the installation
year are $6,536 with a cost of $327 to the student. Cost for the subsequent year are $3,911 with coststo
the student equalling $196.

Services Awareness materials are available at no cost. Visitors are welcome at the project site by
appointment. Project staff are available for awareness sessions (cost to be ne~otiated).

Contact Carol R. McCarthy, Lirectur; Academically Talented Youth Programs, Mathematics;
Kalamazoo College; 1200 Academy Street; Kalamazoo, M! 49007; (616) 383-8550, 383-8468.

Developmental Funding: Private Foundations JDRP No. 86-9 (6/25/86)




BASIC LITERACY THROUGH MICROCOMPUTERS (Keyboard,
Reading, and Spelling Skills). A program teaching students to use

a microcomputer keyboard in the process of fearning to type, |E
read, and spell. Mastery is built into the program.

Basic
Lit:eracx.
%Throug

MicroComputerss

Audience Approved by JDRP for students grade one through grade six.
Supporting data also were gathered from students in grades 7-8.

Description Basic Literacy Through Microcomputers is an instructional program that enhances
reading achievement and keyboard skills. The Program uses « phonetic approach to reading, with the
microcomputer being an essential component of the instructional process. The computer does not
replace the teacher in irstructing, but rather provides opportunities for students to master skills
through reinforced practice.

Studentsin grade 1, using the typewriter version of the program, demonsirate reading achievement
scores, as measured by the CAT, that are higher than scores of students in z true control group, a2t a
statistically significant level (p<.01).

Students in grade 3, using the microcomputer version of the program, demonstrate reading
comprehension and speed-and-accuracy scores, as measured by the Gates-MacGinitie Reading Tests,
that are higher than scores of students in a non-equivalent control group, at a statistically significant
level (p<.01). Typewriting and computer usage skills were also statistically significant for the
experimental group when compared to the control group. Visual and auditory memory skillsimproved
significantly.

In a 1986 study significant growth (p<.01) was demonstrated in reading and language skills as
measured by the Metropolitan Achievement Test, and in computer usage and typing, for the BLTM
experimental students in grades one through six compared to a control group.

The program works whether one or more computers are available to a class or whether there is a
computer labin the school. Although the teacher teaches some skills, students are independent asthey
work at the computer.

The basic program which includes four disks costs $180.00.

Requirements A one- or two-day preparatory inservice education program conducted by a Reid
Foundation staff person is desirable. The program includes lecture and practice sessions. it would be
advantageous to the trainees to have an Apple iie or lic computer available. itis desired that daiz from
pre and posttests are sent to the Developer-Demonstrator.

ervices Awareness materials are available at no cost. Visitors are welcome by appointment at
project site and additional site. in other states. Project staff are available to attend out-of-state
awareness meetings. Training can be done at project site or at adopter sites. Awareness videctape is
available for rental. At ‘nitial awareness sessions, time is provided without cost, and expenses are
negotiated. Training and awareness can take place the same day.

Contact Dr. Ethna R. Reid: 3310 south 2700 East, Salt Lake City, Utah 84109; (86 1) 486-7983.

Developmental Funding: Local JDRP No. 84-14 (3/26/84)




PROJECT: COFFEE (COOPERATIVE FEDERATION FOR
EDUCATIONAL EXPERIENCES). A comprehensive drop-out
prevention/reclamation program for adolescents with histories ——
of academic failure, tr:1ancy, poor self-concept, family problems ﬁ'l'::
and social misconduct.

Audience Approved by the JDRP asa comprehensive drop-out prevention/reclamation program
for secondary students.

Description Project COFFEE is a regional, instructional, occupational trzining and counseling
program for at-risk youth from seventeen school districis. The characteristics of this student
population are as follows: histories of academic failure, truancy, poor self-concept, family problems
and social misconduct. Th- program integrates five components: an academic component—which
provides relevant basic skills instruction based on an individualized education plan; an occupational
component—which provides hands-on educational experiences in an adult-like work environment
preparing students for the high demand jobs of the 80’s and 90’s; a counseling component—which
provides character building, occupational and emotional support utilizing existing state, regional and
local service organizations; a pre-employment education component—designed to enhance the
employability of the at-risk st''dents through c.assroom instruction and student internships; and a
physical education component—which offers a program of recreational activities adapted to enable
students to develop a sense of self-accomplishment and group cooperation. The occupational
component includes training programs in the following areas: Computer Maintenance and Repair,
Word Processing, Building and Grounds Maintenance, Horticulture/Agriculture, and Distributive
Education.

Project COFFEE students demonstratedsignificant gains in language, reading and math achievement
tests after participation in COFFEE. Students who have dropped out of schaol or who are potential
drop-outs, and have entered Project COFFEE, remain in school as demonstrated by a significant
decrease in absenteeism rate. Project COFFEE students have a higher employability rate having
attended COFFEE than do those students represented by the national statistics who have not attended
such a program. The coffee graduates’ employment rate is significantly higher ithan the comparable
population.

Requirements Support of educators, parents, community, school board, local special service
agencies and related business/industry is essential. The project may be adopted by a single school
district or by a federation of school districts. The program functions extremely well as a “schooi within
a school”’; therefore, no additior 1l biuilding site is required. An effective communication plan with
students, parents, educators, local social service agencies, and related business and industry is
required. Start-up costs for replication would depend largely on existing programs and facilities. The
cost of replicating the program is approxiniately $3,500 per student or a range of $6,000-$58,000 per
training program (20 students) depending on whatresources are in place. Effectiveness of the program
is greatly enhanced by the maximum u.ilization of existing government-supported social service
agencies, industry/education initiatives, and federal and state funds for drop-out prevention.

Services Awareness materials are available at no cost. Visits to Project COFFEE are welcome and
encouraged. Project staff can attend out-of-state awareness meetings (costs to be arranged). Training,
technical assistance, and manuals are available at a nominal charge.

Contact Jan McTiernan, NDN Coordinator; French River Education Center; P.O. Box 476; North
Oxford, MA 01537. (617) 987-1626, 1627; or Michael Fields, Executive Directcr; Oxford High Scheol
Annex; Main Street; Oxford, MA 01540; (617) 987-2591, 2463.

Developmental Funding: Vocationa! Education JDRP No. 86-2 (5/21/86)




COLLEGE STUDIES FOR THE GIFTED (CSG) A program providing academically
advanced opportunities for the gifted pre-college student.

Audience Approved by the JDRP for inteilectually, artistically, dramatically, and musically gifted
students ages 10-18.

Description The CSG programis designed to motivate and challenge gifted students between the
ages of 10-18 by offering them the opportunity for advanced study in science and the liberal arts. The
students spend a portion of their school day attending classes on a university campus and the rest of the
day in the public school setting. Students may attend the program full-time or take evening classes.

During the CSG summer program, gifted students live and work together. They attend regular
university classes with college students for credit. They are provided with an academically stimulating
environment. They are challenged by the academic climate, and receive counseling to meet social and
emotional adjustment needs while accumulating college credit.

The program is a cooperative effort, utilizing existing resources among the university, the school
district and the student.

Requirements The CSG program isentirely transportable. It is most appropriately maintained at a
liberal arts university. The initial contact for starting up the program should come from outside the
university. The program requires at least 10 hours of training in program techniques, administrative
design, policy and procedure changes and utilization of available resources. The first 6 to 12 months of
the program should be spent on start up items, i.e., personnel, curriculum development and
preliminary planning in school district. By the second year the prograia should be fully operational.

Services All necessary materials and program implementation are avilable, including a compre-
hensive training document that specifies implementation procedures for the CSG program.

Contact Anna Luhman; College Siudies for the Gifted (CSG); Fort Hays State University; 600 Park
Street; Hays, Kansas 67601; (913) 628-4536.

Developmental Funding: State JORP No. 86-14 (7/2/86)




COMMUNICATION ARTS AND SCIENCE TRAINING. (Project CAST). A two-year
program combining English instructi- ) with tel: - ision production technique .

Audience Approved by JDRP for studentsi.  .des 9-12.

Description As a comprchensive inte. disciplinary program that gives high school students an
opportunity tolearn skil intelevision communication, CAST oifers both formal classroom instruction
in language arts and practical televic >n studio production.

The Communication Sciences, or technological component of the CAST curriculum, provides
students with extensive television experience. This includes “hands on” activities covering overall
television productions. Skills dJevelopment areas include utilization ar.d operation of the television
camera and the production switcher as well as audio components, videotape recording, lighting,
editing of both audio and video, set uesign and construction, and cther related television production
operations. The Communication Arts portion is devoted to formal English instruction designed to
enhance and enforce Language Artsskills as used in the coramunications field. Areas of specialization
include script writing techniques for producing news, documentary programs, interview programming,
advertising and marketing. In addition, various works of poetry, short stories, novels, and plays are
read, interpreted, and evaluated as concerns their potential integration into television advertising,
program ratings, multimedia pr¢ ductior.,, communications histc ry, FCC license preparation, and film
use in television. CAST students also participate in various school nrojects associatzd with tele-
communications ‘ncluding Cable Televisior:.

Indicaiive of its interdisciplinary characteristics, the CAST program encourages students and
teacher; to wiik c!asely with students and teachers in the Music, Art, Vocational, Bus). s Education,
Foreign Language, Social Studies, and English Jepartment in the mutual development of educationally
oriented telecommunications prciects.

Requir~ments implementation steps are: Staff training in CAST Language Arts and Sciences
Curriculum. Staff training in the technical skills and studio operations associated with television
production and associated telecommu:iications projects. Selection of CAST teachers to implement the
program. Utilization of TV studio/laboratory and operation of equipment recommended for the
program. Use of prescribed print and non-print curriculum materials designed for the CAST prog.am.

Costs The starting packet of instructional print materials can be purchased for 3150 with permission
giveritothe adopting district to duplicate consumables. instructional media unit. <an be purchased for
$37 to $72 per sound/slide set and $47 per video.ape. # ““ 11" arrangement covering all media
materials can be established with adopting districts for cost 0. o:tage, handling, and insurance.

Services Teacher training in curriculum implementation is available, as well as assistance in
planniag, levelcping, and utilizing cable television systems and TV program production. Orientation
sessions are provided. Assessment of facilities instructior al equipment, equipment compatability, *nd
design. TV studio facuity designing and equipment specification writing. Continuous follow-up in
program implementation.

CHntact Robert M. Petracco, Director, CAST; Union Township Board of Education; 23(.9 Morris
Ave.; Union, NJ 07083. (201) 688-1200.

Developmental Funding: USOE ESEA Titles il| JDRP No. 80-34 (12/5/80) and IV-C




COMPUTER LITERACY PROJECT. A course of study designed to give all students a
working knowledge of computing.

Audiertce  Approved by JDRP for grade 9. This program has also been implemented successfully in
other grade levels.

Description The concept of the Computer Literacy Project is based '1pon the premise that being
“Computer Literate” has become a basic skill. Simply stated, this concept is: to give students a basic
understanding and min mal working knowledge of most aspects of computers. The concept is
essentially the same that schools strive for in basic required courses ir  cience or math; that is, a basic
working knowledge of the subject. The terms “science literacy”” and ““math literacy” could be aptly
applied.

The course is organized in such a way as to meet the goals set forth by the concept of developing a
minimal level of competency, or literacy.

Computer History—A knowledge of the men, machines, ideas, advantages and disadvantages of
past and present computers. The Computing Process—A knowledge of the different means of
inputting information, what the computer does with thisinformation and the means of outputtingthe
information. Arithmetic Hierarchy—A knowledge of the correct form of solving an arithmetic
equation. Variables and Constants—A knowledge of how the computer stores data and how it labels
the storage locations in which the data is placed. Flow charting—A kLnowledge of flow charting
symbols and the logical steps to writing a program. Basic Language—A knowledge of how to write a
computer program and use the correct syntax, and how to correct a computer program if it has a
mistake. Computer Vocabulary—A knowledge of the words and slang words used to describe and
discuss computers. Writing Programs—The ability to apply all of the information which has been
learned.

Requirements Provide enough hardware to have one computer for approximately every two
siudents who will be enrolled in a given classat a given time. Have a person to teach the course who is
already computer literate. Provide release time and expenses for a one-halfday training session forthe
teacher.

Services AnNDN ‘undedDevelope "emonstrator Project. An NDN Lighthouse Project. Awareness
materials are available at no cost. Visitors are welcome at projectsite any time by appointment. Project
staff are available to attend out-of-state awareness meetings (costs to be negotiated). Training is also
available atadopter sites (costs to be negotiated). If the school ">es not already own enough hardware
to provide one computer for approximately every two students, funds will need to be allocated to
purchase whatever brand the school prefers; approximately $25.00 dollars for printed materials; the
cost of participating in a training session. This is only to cover the expenses of the trainer and will vary
depending on the location and number of persons being trained.

Contact David Woolly, Project Director; Computer Literacy Project; Alma Public Schools; P.O.
Box 1018; Alma, AR 72921. (501) 632-4791.

Developmental Funding: Title IV-C and Local JDRP No. 83-38 (3/29/83)
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COMPUTERONI: -: A course in computer literacy, programming
and problem solv'. g.

Audience Approved by JDRP for gifted and high-achieving students in
grades 6 and 7. This program has also been used with students of a wide range
of abilities in grades 5-8.

Description Computeronics provides students an opportunity to: learn a simple programming
language; use computers (o0 solve problems; and see the ways that computers affect their lives. The
35-40 hour course consists of two units:

“Computers in Society” conveys information about the history of computers, their
present and future uses, and computer-related careers. The student text (updated in 1986)
includes articles, photos, puzzles and aglossary. Because of the rapid change in technology,
this unit is easily augmented through inclusion of current magazine and newsnaper
materials.

“Problem Solving with Computers” teaches students to program using the BASIC
computer language. Students use their programming skills in solving word problems. This
unit uses a combination of paper and pencil and hands-on activities and allowsas mzny as 10
students to work with asingle computer. The materials are not hardware specific and can be
easily adapted to a variety of delivery systems.

Both units use a mastery learning approach; each unit objective must be mastered before a student
moves on to the next. The management system built into lesson books, activities and mastery answer
book allows students to move at their own pace. Suggestions for teachers are included in the teacher’s
guides, which include both facilitative and directive classroom organization. The Computeronics
material hasbeen used in many states as a curriculum for tezching newly mandated minimum skills in
computer literacy. In addition, the material has been used with teacher inservice and adult education
classes.

Nost of th Computcronics materi: < ars non-consumable and may be reused. The approximate
cost of materials for a new class of 20 students and 1teacher is $370.00 and includes the 2 teacher guides
and activity packets teachers receive during training. Test Packets and Activity Packets are consumable
and should be ordered for subsequent classes.

Requirements Adopting teachers attend a two-day training session. Students need the course
materials and access to a computer.

Services Certified turnkey trainers are available to conduct two-day training sessions that
accommodate 25-30 t< 2chers. Information on materials and training can be obtained by contacting the
project office. Awareness materials are available at no cost.

Contact COMPUTERONICS, 1940 N. Monroe St., Suite 50, Tallahassee, FL 32305. (904) $7-1520.

Developmental Funding: USOE ESEA Title IV-C JORP No. 80-39 (12/23/80)
Recertified (2/85)
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CATS (CRITICAL ANALYSIS AND THINKING SKILLS). CATS is a
program which teaches students how to apply critical thinking
skills to problems and issues so that they wiil learn how to make
more rational decisions. CATS also teaches students how to write
persuasive essays.

Audience CATS has been approved by the JDRP as a program for high
school students (grades 9-12) of all ability levels. CATS has been used with studentsin the lower grades.

Description The GOALS of the CATS Program are: 1) to help students learn and correctly use basic
critical thinking skills so that they can analyze issues and problems more effectively; 2) to help students
learn and correctly use a decision-making process so they can make more rational decisions; 3)to help
students become critical readers so they can decode and encode information more effectively; 4) to
help students learn the composing process so they canwrite per:uasive essays of high quality; and 5)to
provide a way for gifted students to realize their intellectual and creative potential. CATS projects,
whichfallinto two distinct phases, were developed to provide teachers witha practical and tested way
forimplementing CATSin the real world of the classroom. PHASE | (Defining and Evaluating). Studens
learn how to precisely define the issue at hand, evaluate the issue (i.e. how to obtain a wide range of
relevant information), and then how to prioritize and assess the information for credibility. Studei.ts
use the CATS six-step, decisior making process to define and evaluate the is;ue using specially
formatted worksheets to comp'ete the process. PHASE 2 (Writing and Revisinyg). Students have on
worksheets a highly organized version of the issue from which it is a relatively simple matter to write
and revise a persuasive essay. SKILLS. Students learn critical thinking skills and how to apply these skills
to issue analysis. These skills include: conceptual analysis, deductive and inductive reasoning, and
priority analysis. Students are constantly called upon toanalyze and synthesize their thir.<ing. Students
function at the evaluation level which most taxonomies identify as the highest of the higher order
thinking skills. In addition, students are learning the importantskills of critical reading arnd persuasive
essay writing. In order to obtain benefits, students complete five CATS projects per semester. Since
CATS is used as another teaching method in place of such things as lecturing and giving quizzes five
times per semester, students do not suffer as far as acquisition of course content is concerned.
However, with CATS, students gain an extra dimension for their education. CATS has been used in
social studies, language arts, and related classes. Other adaptations arc in progress at this time. CATS
has developed special ADVANCED CATS Projects for the gifted student.

Requirements  Teachers reccive CATS training in a enc day workshep. During the workshop,
teachers complete a CATS Project (small group work) and then learn how to use CATS in their
classrooms. Follow-up can be accomplished in several ways; phone, mail, or on-site visit. CATS
training requires no special equipment or facilities. CATS staff does need the equivalent chalkboard

space of two, {1rge, portable chalkboards.

Services CATS staff and trainers certified by CATS can provide a variety of services to educators.
Training, except in rare instances, is accomplished at the adopter site. Visitors are welcome at the
project site by appointment. CATS staff will conduct awareness sessions anywhere in the U.S. or
possessions (cost to be negotiated). Follow-up services as described above are provided (costs to be
negotiated). Costs of a one-day workshop are: trainer=$200; travel, lodging, meals and other
expenses=actual cost; materials=$35 per teacher. Included in the materials cost is the CATS
Instructional Package, MAKING RATIONAL DECISIONS, which is used both for the workshop and for
classroom implementation. The instructional package contains a 200-page book and 11 manuals,
several of which were written by teachers who have used CATS in their classrooms.

Contact TerryP. Applegate, or W. Keith Evans; CATS Program; 4988 Kalani Drive; Salt Lake City, UT
84117-6421. (801) 466-9365.

Devclnpment Funding: USOE ESEA Title 111 JDRP No. 77-106 (1/11/77)
Recertified (12/84)




CUPERTINO CONCEPT: COMPUTER LITERACY AND BEYOND
PRCGRAM. A staff development program for the integration of
technology into the curriculum (K-8).

Audience Approved by JDRP for students in grades K-3 and as a staff
development project.

Nescription  The Cupe:tino Concept, through an integrated use of technology in the curriculum,

15 to develop fully functional students empowered to deal with an information-based society
*.ough development of skills for assessing, creating and manipulating information products and
services. To realize this goal, a process has been developed whereby teachers help students use
technology (computers, etc.) as a tool to enhance learning in the curriculum content areas.

There are six strands in the Cupertino Concept model: Philosophy, Sofiware, Hardware, Lead
Teacher Network, Staff Development, & Curriculum. The ultimate goal of each strand is the
development of a local plan to assist the adopter.

Requirements The ~leme ts of replication for this program include management and staff
training, technology planning, technical support, curriculum develop.nent, and evaluation. Adopters
can betrainedto implementasimilar program in a one-day workshop. A more comprehensive two-day
workshop is also offered.

Costs Costs consist of Fonorarium, travel and per diem toa be paid by adopter/facilitator. Trainings
arztailored toclient needs. Additional materials include a training manual and computer literacy guide
(Training manual [includinZ computer literacy guide] - $75. Computer literacy guide alone - $10.00).

Services Awareness materials are available at no cost. Visitors are welcome on site by appointment.
Project staff are available for awareness meetings (cost to be negotiated).

Contact Ms. Barbara Caligiuri; Cupertino Union School District, 10301 Vista Drive, Cupertino, CA
95014; (408) 252-3000 ext. 406.

Developinental funding: ESEA Title 1v-C JDRP No. 83-37R (3/30/84)




FOLGER LIBRARY SHAKESPEARE FESTIVALS. A program aimed at
inxproving Shakespeare studies for young students and adoles-
cents and their teachers. @

Audience Approved by the JDRP for students grades 4-12.

Description The Folger Library Shakespeare Festivals project, an education program for grades 4
through 12, is devoted to the teaching of and learning about Shakespeare. The festival is not an
enrichment activity, but rather a participatory approach that leads students 1o a thoiough under-
standing of Shakespeare’s works. For a festival, students study, prepare, and perform a scene (or group
of scenes) for an audience of their peers. These student-actors then become the audience for other
performing students. Through this interaction, the students meet Shakespeare in the most accessible
and historically accurate way — in performance.

Training is a two-step process. First, a Folger Library trainer holds a day-long workshop for local
resource people. Second, the resource people hold another workshop for the classroom teachers. This
workshop includes proven teaching strategies directly related to teaching Shakespeare by perfor-
mance and the logistics of setting up a festival.

Following the training, the key personnel begin to organize festival resources and logistics and the
teachers return to the classrooms and begin working with their students on the preparation of a scene,
or scenes, to bring to the festival. The festival serves as motivation and culmination for this study of
Shakespeare.

Requirements The Folger Library Shakespeare-Festivals can be replicated anywhere. The festival
may involve one class, a whole school or several schools. The focations for a festival can be, and have
been, as varied as a single classroom, an auditorium, a theater, a cafeteria or a playground. Adopters of
this program need to select a site coordinator to organize the workshop and the festival. The
participating teachers are trained in the use of Folger Library materials, which include a videotape,
“Teaching Shakespeare,” and a comprehensive manual on teaching Shakespeare by performance and
on festival planning. Optimum scheduling is to have fall training for teachers holding a spring festival.
Costs for the festival program depend on the level of involvement of school and community resources,
stipend appropriate to the coordinator, the number of participants, as well as the existence and
number of prizes incorporated into the festival. Installation costs at the most basic level for a festival
involving 300 students runs about $10.66 per student during the first year and $5 per sdtudent during
subsequent years. Costs include $1,500 for the certified trainer and materials from the Folger Library
(this cost would only be incurred during the installation year), approximately $500 for the site
coordinator’s stipend, and an estimated $1,000 for on-site costs (materials, supplies, mailing, publicity,
programs, and handouts, etc.).

Services Awareness materials availabie at no cost. Projectsite visits are welcomed, by appointment.
Project staff are available for awareness sessions (costs to be negotiated).

Contact Jjudy Kelsey or Peggy O’Brien; Folger Shakespeare Library; 201 East Capitol Street, S.E.;
Washington, D.C. 20003; (202) 544-7072.

Developmental funding: State Grants & the folger Library JDRP No. 86-13 (7/2/86)
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INDIVIDUAL PROGRESS PROGRAM. A complete academic program for gifted
students.

Audience Approved by jDRP for students in grades 2-5 who show such an accelerated rate of
academic/intellectual growth that their needs cannot be met with grade level teaching and materials.

Description The IPP model is for gifted students in grades 2-5 who are in the top 2% as measured
by academic/intellectual tests. The program accelerates students through a basic skills core curriculum
at a level commensurate with their own ability. This curriculum integrates all disciplines under the
“umbrella” of the sccial studies, and crosses all age and grade levels. A theme is applied to the
curriculum, which rotates every three years. Five ranuals have been developed for use witt. *he
program: one for a general program description; three for curriculum—one for each year of the cycle;
and one describing the use of affective measures in the program. Within these manuals are lists of all
texts and additional curriculum resources used by the staff. When students enter the program, they are
diagnosed for level of proficiency in the areas of reading/language arts and mathematics. Once
students have been tested for individual levels of competency, they are grouped for instrisction within
each classroom according to the appropriate level. Diagnosis is continued by testing at intervals
throughouttheyear in order to monitor mnastery of basic skills and ascertain strengths and weaknesses.
Scheduling is arranged so that students may move between classrooms in order to work with their
intelle~tual peers in each academic area. In addition, an enrichment component, which focuses on
foreign language, art, the media, folk dance, and computer basics, operates on a six-week rotating
schedule. Management tools help teachers maintain student schedules and assist the students’ time
management. In addition to academic achievement, it is expected that each child will complete
independent projects in areas of interest. A structured format is provided for the younger grades,
while the older students have a more open-ended structure. The community functions as a primary
resource forall of the disciplines; resources are either broughtinto the classroom or students are taken
out into the field. Activities in interpersonal skills, self-awareness, and communications are part of the
curriculum manuals.

Requirements The Individual Progress Program can be adopted by one-or more classrooms i 12
district. Implementation of the IPP involves a two to six-day workshop for the adopting district sta“f,
workshop lengthdependir'g on the knowledge base of the adopting team. Consultants will assist stafi
with planning and adaptat - n of their existing curriculurn materials to the IPP model.

Costs The manualsarc designed to provide the program model, including assessment, scheduling,
curriculum outlines, and samples of lesson plans and units. The staff and classroom costs are baseline
and the textual and resource materials specified by the district are utilized within the classroom. Thus
the need for acditional materials is reduced. First year cost to a district is usually $5,4¢.. This reflects
release time and substitutes. The fee for trainer is negotiable, based cn the number of days requested
for inservice and amount of materials needed.

Services Visitors are welcome at demonstration site by appointment. Project staff are available for
awareness sessions (costs to be shared) and training sessions (costs are negotiable). A one day
follow-up is available and would be negotiated into the cost of the training session.

Contact Dr. Wendy Roedell, Individual Progress Program Dissemination Project, Educational
Service District No. 21, 1410 South 200th Street, Seattle, WA 98148. (206) 248-4961.

Developmental Funding: USOE ESEA Title Iv-C JDRP No. 82-15 (5/12/82)
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INSTITUTEFOR CREATIVEEDUCATION. A program that teaches
a creative problem-solving process based in a sequentially
ordered curriculum which integrates thinking skill development
to a wide variety of subject areas.

Audience Approved by JDRP for heterogeneously grouped, whole class-
room use, grades 4-6. Used extensively for gifted and talented programs, as
well as other special needs students. Full curriculum available (K-12).

Description The Institute for Creative Education program is based on the belief that creative
problem solving is essential to a quality learning experience. The p: oject’s process orientation, with a
concentration on developing students’ divergent thinking skills, gives students, in a non-threatening
atmosphere, the foundation for sound decision making. The project’s goal is to develop students’
abilities to respond to problems or tasks more fluently, flexibly, originally and elaborately.

Unique to this program are the sequentially ordered activities or '>ssuns that teach the process of
creative problem solving in a sequence clearly understandable to students and teachers. The students
develop:

® creative thinking skills o self-confidence
® decision making skills ® desire for in-depth idea exploration
® oral & written communication skills ¢ interrelationship of facts and ideas

Curriculum materials are obtained at a two-day training workshop conducted by the Institute staff.
During training, teachers experience the format of the curriculum and the basic eiements contributing
to project components: reinforcement. consciousness raising and productive thinking. Training
activities also include teaching skills that assist teachers with techniques that foster effective thinking
skill development. Teachers will implement the project’s creative problem-solving process
approximately once a week, following the sugge:ted difficulty sequence. Products developed by the
students reinforce academic areas. Follow-up activities and assistance by the project staff is stressed and
strongly urged. Examples of follow-up activities include teacher chservations, conferences, demon-
stration lessons by Institute staff, lesson development, and evaluation assistance.

The Institute has prepared several manuals to assist adopters, which include an administrative
manual with the necessary information for smooth implementation and project management, and an
evaluation manual.

Requirements The Institute curric' lum can be implemented in schools of any size and
composition provided that teachers are trained in Institute concepts. It can be used by whole
classrooms or cross-grade groupings and in large or small group settings. A group of 25 teachers is ideal
for the two-day training; itis recommended that administrators attend part of the first training session.

The Institute curriculum notebook and training manual (per teacher) is a one-time cost for the
adopter. Training costs include: curriculum material, travel expenses, per diem and consultant fee. Itis
recommended that adopters plan at least one follow-up visit from the Institute staff to insure quality
implementation.

Services Awareness materials are available at no cost. Visitors are welcome ary time by
appointment at demonstration sites in and out of state. Project staff are availzble to attend out-of-state
awareness meetings. Training is conducted at adopter site. Follow-up services are also avaiable (o an
adopter. All costs are negotiated with the institute staff.

Contact Dir. -tor: Ms. Verne C. Kelly; Institute for Creative Education; Fducation Information and
Resource Center; 700 Hollydell Court, Sewell, NJ 08080. (609) 582-7000.

Developmental Funding: USOE ESEA Title Iv-C JORP No. 79-22 (7/11/79)




KIDS KITS (Kids Interest Discovery Studies KITS). A program to
generate active, self-directed learning and higher levels of
thinking, using organized sets of multimedia materials on topics
of student interest.

Audience Approved by JDRP for students of ail abilities, grades 1-6.

Description KIDS KITS is a multimedia approach to gifted and talented education, special
education, regular clasroom instruction, and library media center activities. Base~! on a school-wide
survey of studentinterest, kits such as Indians, Astronomy, and the Human Body are developed by the
library media staff and teachers. Kits contain books, filmstrips, tapes, models, study prints, etc., suitable
for all gradelevels, a variety of learning modalities, and a range of abilities. Integration of resources into
KIDSKITS allows forimmediate hands-on use of a variety of materials. There are four phases of student
involvement: exploration, in-depth study, application, and sharing of infc .nation. Exploration
allows students to become aware of topics of interest and resources available. During in-depth study,
students ask and answer research questions by listening, viewing, reading, .nd writing. Studen.s apply
the information they have learned by creating a product or preparing a precentation. Student products
inciude study prints, transparencies, tapes, models, photographs, or filmstrips. Products also may be
added to the kits. Students are encouraged to share their learning with families, classmates, teachers,
and students from other classes through product displays, presentations, and informal discussions.
KIDS KITS is adaptable to any scheduling pattern and to any type of school organization, such as
self-contained, open space, teaming, or departmentalized. Individuals, pairs of students, small groups,
or large groups can use the kits in the library media center or in classrooms. Structured act'vities are
guided by library staff or teachers.

Program Effectiveness: Student interview data has been collected at the original school and at five
adoption sites located in three different states, representing a size range from rural to urban. Analysis of
the data indicated that with increased kit use students demonstrate: (a) greater specificity, complexity,
and multiplicity in their descriptions of the purpose of their learning activities; (b) mc. @ awareness and
use of learning resources; and (c) a greater number of applications of the information gained. At the
developmental site, where students had participated for one to three years, results were significant at
the .001 level. At the adoption sites, after six months of kit use, the significant levels varied frum .02 to
001.

Requirements Staff at the adopting school develop at least six kits. The school identifies a staff
member to serve as the program coordinator—usually the library media specialist/aide or a teacher.
The coordinator or coordinating team receives four to six hours of training in kit materials selection,
program operation, and evaluation. Classroom teachers receive one to three hours of inservice
training in how to use KIDS KITS to supplement their instructional program. Library media staff and/or
teachers train stud=nts ia the use of KIDS KITS, operation of audiovisual equipment, and production
methods. A wide variety of commercially available multimedia materials is used to compile the Kkits.
Much of this materiai is already found in most schools. Costs vary considerably, depending on the
amount of new materials purchased. Most schools already have appropriate audiovisual equ.pment.
Materials available for purchase from the KIDS KITS project include Program Manuals (one required
per school), Activity Cards (optional), and Discovery Cards (research questions; optional).

Services Awareness materials are available at no cost. Arrangements can be made by appointment
for visitors to obcerve the program in use in various settings. Project personnel are available to attend
out-of-state awareness meetings. Training is conducted at the “dopter site or at the project site.
Implementation, follow-up, and evaluation services are availabie to adopters. Costs for all services
available to be negotiated.

Contact Jo Ann C. Petersen; Warder Elementary School; 7840 Carr Drive; Arvada, Co. 80005,
(303) 423-1227.

Q Nevelopmental Funding: USOE ESEA Title 1vV-C JDRP No. 81-40 (10/31/85)
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MERRIMACK EDUCATION CENTER CAI PROJECT. A computer-
assisted instructional program to augment the basic skill areas of E
reading and mathematics.

Audience Approved by JDRP for compensatory education students,
grades 2-9.

Description This project provides individualized, structured, and sequenced diill and practice
and tutorial services for students in Chapter 1 classrooms. As part of a comprehensive system, the
program combines commerecially available courseware with supportive organizational arrangements
including staff training, materials, hardware and software maintenance, learning environment
management, and technical assistance.

Based upon each student’s measured strengths and weaknesses, teachers place him/her in the
appropriate instructional level. Daily, all eligible students receive 30 minutes of ¢ Jividually tailored
basic skills remedial instruction. Materials for instruction have been organized in a series of age/grade
curriculum strands that are available in both computer-assisted instruction (CAl) and paper-and-
pencil form. Two-thirds of class time is spent in small group or tutorial sessions with the teacher. The
remaining third is spent interacting with the CAf system. Information is presented to each student in
small chunks. Depending on what type of response a student makes, the computer takes an
appropriate step—fora correct response, reinforcement and new material; for anincorrectresponse,
a tutorial with additional practice. The teacher can assign the student a special drill for remediation
when necessary. The computer management system keeps track of each student’s progress, and
generates reports for use by teacher and administrators. Procedures have been adapted to serve a
multi-school district delivery system, and a management technical assistance system exists to guide
implementation of the program as a supplement to the regular program. The technology activities
have been identified as an NDN Technology Lighthouse Center. In addition to the JDRP approved
program, visitors to the projectsite participate in applications of the uses of computers in education, as
outlined in the following components: teacher/administrator training; sottware/courseware training;
hardware and cooperative purchasing; data base management, and comprehens've planning.
Computer literacy seminars are cttered to school distric*s and software is available for preview.

Use of CAl in reading over one school year improved student performance in reading. With 10
minutes of CAl a day, students made significant gains in reading skills over and above those of a
comparison group that received traditional Chapter | reading instruction. Students in math and
reading programs using CAl consistently showed gre- -cr NCE gains than did their peers who were
instructed conventionally.

Requirements Adopter would install a cluster of eight terminals, a central processing unit, and a
printer ina computer laboratory setting (single classroom s adecjuate). Classroom teachers can use the
system with very little training. The programs of Lighthouse can also be adopted as individual
components (e.g. Comput-.« Concepts, Computer Applications Planning, and Curriculum Applications
of Technology).

Services Awareness materials (including evaluation report) available. Visitations and training
opportunities scheduled weekly. Project staff available to attend awareness meetings in states .
Training done at adopter site as well as project site. A omputer Applications Planning Guidebook is
available for $9.75 and a Curriculum Technology Handbook for $20.00.

Contact Richard Lavin, Ed.D, Directar; Merrimack Education Center Computer-Assisted instruc-
tion Program; 101 Mill Road; Chelmsford, MA 01824. (617) 256-3985.

Developmental Funding: USOE ESEA Title | JDRP No. 82-34 (6/2/82)
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THE PAST IS PROLOGUL A program teaching elementary students the procedures
involved in operating a democratic government.

Audience Approved by the JDRP for elementary students, grades K-6.

Description Who Speaks For Wolf is one of a series of Learning Stories originally designed by
Iroquois teachers to enable their students to learn to cope effectively with history and government. The
story presents concepts of the decision-making system ef a community of Indians. It focuses on their
group discussion patterns leading to consensus, the positive and negative consequences of their
decisions, and their establishment of a system to identify possible future mistakes. These themes are
presented inan Indian setting that captures the interest of the young and involves them in the learning
process. ‘

Teachers use the test, The Teacher’s Guide, and an audio cassette tape, in a variety of ways. The
materials can be presented in a 2-3 week unit of study at the elementary level. Teachers also find that
the thinking skills encouraged by the unit relate to several other elements in the curriculum. Who
Speaks For Wolf becomes a reference point over the course of the year, encouraging students to begin
to integrate various curriculum components.

Teachers report materials are equally effective with gifted, average, and disadvantaged students. The

materials can be used in a heterogeneous classroom as well, to bring out deep insights from slow as well
as fast learners.

Requirements The users must purchase Who Speaks For Wolf, and Teacher’s Guide. Ar. audio-
cassette is ulso avilable. Teacher training will be offered.

The cost of materials an- supplies (incluuding text, teachier’s guides, videotapes, etc.) is about $350.00.
The cost of the persennel training is about $900.00 and includes salary and transportation for a certified
trainer to work with local personnel.

Services Awareness materialsavailable at no cost. Project site visits are welcomed, by appointment.
Project staff are available for awareness sessions (ccst to be negotiated).

Contact Paulai'nderwood Spencer; 3461 North Edison Street; Arlington, V. 22207, (703) 241-2140.

Developmental Funding: State and local JDPR Nc. 86-20 (7/9/86)




PHILOSOPHY FOR CHILDREN A program designed to improve
the reasoning ability and creativity of children, by stressing
rezding comprehension and the classroom discussion of ideas.

Atudience Approved by the JDRP for elementary school children grades
3-7.

Description Philosophy for Children offers conceptual and cultural enrichment while providing
skillimprovement in comprehension, analysis and problem solving. Sgecifically, the program develops
reasoning competencies (e.g., inferring and finding underlying assumptions) and inquiry skills (e.g.,
forming hypotheses and explaining). To meet these goals, the program utilizes all of the following:

® The novel as text;

® The discussion method, aimed at transforming the classroom into a community of inquiry;
® Comprehensive instructional manuals; and

® Rigorous teacher education seminars.

Preparatory cognitive skills are introduced in grades 3-4. Basic reasoning skills are introduced in
grades 5-6. The curriculum is divided into six sub-programs, each containing a children’s reader and a
teacher’s manual. The children’s reader consists of a collection of stories. In the classroom setting,
children read and discuss an appropriate episode for their grade level. The teacher has the students
identify themes within these stories and generates a discussion.

Requirements This prcgram has proven to be most successful in school districts in which the
school administration has a clear sense of educational priorities and is consequently committec *~
providing the program with consistent support. Schools adopting the Philosophy
for Children curriculum should bagin with the early childhood programs and then proceed to later
ones, so as to obtain the maximum cumulative impact. Training is required for all teachers who
participate in the program. Teachers are observed in their classrooms by workshop directors two or
three times per semester. Children’s textbooks and the teacher’s manual are available at minimal cost.

Th- Philosophy for Children program can be introduced at a minimal cost per classroom, with
maintenance costs being as low as $2.67 per student per year per classroom of 25 students. First year
installation costs vary from a total of $539.00 to $845.20 depending upon the method of training for the
teacher. This is eqqual to a cost of $21.56 to $33.80 per student.

Contact Dr. Matthew Lipman; Professor of Philosophy; Director; Institute for the Advancement of
Philosophy for Children; Montclair State College, Upper Montclair, N.J. 07043, (201) 893-4277.

Developmental Funding: NEH, VSOE, ESEA Title V-, IDRP 86-12 (7/2/86)
State and Private Sources
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PROUJECT 50/50: A computer technology curriculum for
secondary school students.

PROJECT
Lakea a

Audience Approved by JDRP for secondary school students.

Description  Project 50/50 is a computer technology program designed to assist secondary school
students in gaining computer application skills while increasing their levels of social functioning and
academic achievement. The project was developed and implemented as an education/industry
partnership and has as its target population, ethnic minorities, females and disadvantaged youth.

The uniqueness of the programis found in its comprehensive approach. The curriculum focuses on
computer applications and consists of four components:

*COMPUTER AS A SUB;ECT covers current and future computer applications, history, terminology,
and robotics.

*COMPUTER AS A TOOL in*roduces programming in LOGO and ,ASIC languages and the use of
graphics and word processing software.

*COMPUTER AS A CAREER focuses on tech-based careers and job opportunities, job search
techniques, interviewing skills and inter-personal relations.

*COMPUTER AS A METAPHOR includes exercises in orienteering, and uses map and compass skills
in relation to programming a computer.

When a school adopts Project 50/50, a network with local businesses is either begun or enhanced;
teachers are trained; collaboration between schools is encouraged; and a curriculum is established. In
contrast to comparison groups, Project 50/50 students have demonstrated significantly greater
acquisition of computer skills (as measured by the Computer Skilis Test), self-esteem (as measured by
the Tennessee Self-Concept Scale), and interest in math, science and technology (as evidenced by
student schedules), based on a one-year intervention period. Following a four-year plateau of
achievement scores for math, reading and language, Project 56/50 students demonstrated significant
gains compared to a norm group.

Requirements Adopting school district should provide two days of training for the computer
experienced teaching stafi. One desk-top microcomputer and a printer should be available for every
two students.

Services Awareness materials are available at no cost. Visitors are welcome by appointment.
Project staff is available for out-of-state awareness workshops (cost to be negotiated). Training is
available for potential adopters at their home site or at the Oxford site, if more convenient. Excellent
training materials are available for teachers and students. Costs for loca! schools include teachers,
equipment and software. Project 50/50 will aid school in acquiring equipment and software at low cost,
if needed.

Contact Robert W. Richardson, NDN Coordinator; French River Education Center; North Oxford,
MA 01537, (617) 987-1626.

Developmental Funding: Local JDRP Nc. 84-13 (3/26/84)




SAGE—A program designed ‘o develop higher level thinking

skills and to improve academic achievement by providing a g AGG
differentiated specialized curriculum for gifted and talented

elementary students.

Audience Approved by JDRP for academically/intellectually gifted and
talented students grades 1-5.

Description The objectives of the program are to develop higher order and critical thinking skills
and to improve academic achievement by providing a differentiated specialized curriculum for
academically/intellectually gifted and talented elementary school students. The regular school
curriculum is extended based on a three-fold model incorporating thinking skill development, mini-
study units and indcpendent study. Activities presented in the thinking skills development portion of
the curriculum stimulate and challenge students to think and to perfcrm at higher levels of thinking;
assist in the development of critical, inductive, deductive, and creative thinking skills; and present
specific instruction in areas of information gathering, organizing and using resource materials. Mini-
study units, extensions of the basic curriculum, are interdisciplinary in nature, and incorporate
thinking skill activities in broad topic areas. The third segment of the SAGE core curriculum is
independent study, which allows students to extend and to enrich their knowledge of interest/content
areas. A mentorship program, utilizing experts in the areas of student interest, is an outgrowth of
independent study.

The Sage materials are adaptable to avariety of program designs. Guidelinesare provided for schools
in the initial program development stages. Schools which already have established a gifted/talented
program may use the materials to enhance their current program. The Sage Tri-Fold Curriculum can be
easily implemented in one of three instructional models or a combination of the field-tested models:
separate classroom, resource room, consultant teacher. Classroom teachers can be trained to
implement Sage for the Academically/intellectually gifted students in the regular classroom.

Students participating in the program performed at significantly (p .05) higher levels in higher
order thinking skills, when comparedto a non-participating comparison group, as measured by either
the Ross Test of Higher Cognitive Processes (grades 4 and 5) or the Test of Coghnitive Skills (grades1-3).
Similar gains were achieved on the Comprehensive Tests of Basic Skills, Form U and the Cornell Critical
Thinking Test, Level X.

Requirements The Sage Tri-Fold Curriculumis a process for teaching higher level thinking skills.
Therefore, a two-day training orkshop is recommended. An administrative planning time is needed in
addition to the teacher training days. Itis preferable to do training in1wo consecutive days, butit can be
done with ~ne miitial training day with a fol.ow-up after some of the Sage process has been
implemented. A wiaining manual is necessary. Training is conducted at the project site or adopter site.
Costs for all services available to be negotiated.

Services Awareness materials are available at no cost. Project staff are available for awareness,
training and follow-up. Implementation, evaluation, and follow-up services are available. Visitors are
welcome to the project site by appointment.

Contact Sandra Cymerman, Disseminator; or Diane Modest, Director; Project SAGE; Cameron
School, Framingham Public Schools; Elm St.,; Framingham, MA 01701, (617) 626-9190 or 626-9134.

Developmental Funding: ESEA Title IV-C JDRP No. 83-43 (5/27/83)
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SCHOLARS-IN-SCHOOLS (SIS) A progtam aimed at improving education in the
humanities.

Audience Approved by the JDRP for all secondary schools.

Description The purpose of the Scholars-in-Schools program (SIS) is to improve humanities
education by involving university scholars in classroom instruction, program enhancement and the
curriculum development in public schools. The program places humanities scholars in secondary
schools. The schools may be urban, suburban, or rural. The scholars assist teachers with curriculum
design, field trips, in-class presentation, independent study students, special eventsfor parents, liaison
with colleges and universities and dissemination of project results within the districts. in addition the
scholars are able 10 evaluate the needs of public school teachers.

Requirements The program may be implemented by all secondary schools. Project material
includes a 30 page handbook describing a variety of activities as well as steps in developing a humanities
program. Additi ynal material from three model sites- -urban, suburban, and rural—is also provided.
These materials are available only to project adopters.

SIS installatio.y and maintenance averages $6,000-$10,000 per year, per school site, to provide
honoraria tickets, transportation and curriculum materials for out-of-school events/endeavors and to
payscholars stipend. The cost may be reduced by utilizing emeritus faculty and by universities donating
scholar time.

Services Awareness materialsavailable at no cost. Prcject staff are available (cost to be negotiated).
Visitors are welcome to project sites, by appointment. Project staff will go to adopter sites.

Contact Dr. Ann Pesr:tello, Program Coordinator; Center for South and Southeast Asia Studies;
University of California-Berkeley; Berkeley, California 94720, (415) 337-2460,

Developmental Funding: Federal CCH, local and private JDRP No. 86-22 (7/9/86)
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PROJECT SUCCESS ENRICHMENT: A program to enrich the

education of intellectually, academically, and creatively gifted __
students. FPROJZST

Audience Approved by JDRP for gifted and talented students, grades 2-8.

Description Special enrichment activities are provided for students in grades 2-8 with exception-
ally high ability in the areas of language arts and art. Studentsare groupedin enrichment classes of 15 or
fewer students per section. (This can also be accomplished within a regular classroom setting).
Enrichment classes meet 2 hours per week. The participants are not relieved of their regular classroom
assignments although if the pullout mode! is used, they are excused from regular classroom attendance
to participate in the program.

Enrichment centers are supplied with project curriculum materials, equipment and staff. Lessons are
presented in a hierarchical sequence from skill awareness through skill acquisition, skill mastery, skill
application, to skill transfer. At the skill application level, elaboration, originality, divergent thinking,
and problem solving 1re stressed.

The language aris curriculum includes (I) Imagery (similes, metaphors, and personification), (2)
Vocabulary (descriptive adjectives and work expansion), (3) Sentences (order, types), (4) Literature
(Newberry Award winners, literary analysis), and (5) Format (organization, editing, theme). Upon
mastery of these topics, learners study in-depth, various types of poetry and short story writing and
transfer their literary knowledge to a variety of integrated projects. Both oral and written communica-
tion skills are stressed through various teaching strategies. The curriculum is embodied in six packets
(four years of instruction): Introductory, short story, poetry, drafting and editing, literature books and
projects, and evaluation.

The art curriculum emphasizes drawing, painting, and clay work. After completing skill awareness
and skill acquisition activities, students embark on individual projects.

Requirements Implementation requirements include: Identification of instructors; instructor
and principal participate in two-day inservice; identification of students; acquisition of curriculum;
pre-testing; instruction; possible onie-day follow-up; and post-testing.

Costs Adopters pay an honorarium, travel and per diem costs for one trainer. Twenty-thirty persons
can be accommodated in one training session. Adopters purchase training and curriculum manual for
$106.00. At least one manual per school is required. One manual per instruction is desirable.

Services Visitors are welcome at any of our demonstration sites by appointment. Project staff are
available for awareness and training sessions, and ‘ follow-up and evaluation services. Interested
schools may make application for these services. Applications are available upon request. Project
brochures and secondary awareness materials ar= 2vailable upcn request.

Contact Carolyn Gaab-Bronson, Project Success Envichment; Station 111, P.C. Box 61100- Seattle,
Washington 98121. Phone (206) 325-5418.

Developmental Funding: ESEA Title il and IV-C JDRP No. 83-6 (3/4/83)




TALENTS UNLIMITED. A structured attempt to apply a multiple-talent theory
approach to the regular classroom situation.

Audience Approved by JDRP for grades 1-6.

Description Talents Unlimited is designed to help teachers recognize and nurture multiple talents
in children of varying ability levels, including talents in the areas of productive thinking, communica-
tion, forecasting, decision making, and planning, as well as in the academic areas. The program is a
structured attempt to implement and evaluate at the eclementary classroom level the multiple-talent
theory as defined by Dr. Calvin Taylor; it is based on sound educational and psychological research in
learning. Replicable models for teacher training, student instruction, and evaluation have been
developed. The program can operate within any organizational pattern.

The Talents Unlimited process model focuses on regular classroom instructional programs, not on
gifted programs per se.

Requirements Adopting schools are given permission to replicate the three program models:
teacher training, student instruction, and evaluation.

Costs Costs include travel, lodging and food for consultant. Two days of training are required for
classroom implementation. Materials are $75.00 per LEA for a basic set; $59.00 optional for additional
teaching materials.

Services Awareness materials are available at no cost. Visitors are welcome at project site on the
first Monday and Tuesday of every month. Project staff are available to attend out-of-state awareness
meetings (travel and per diem to be negotiated). Training is conducted at project site (adopter pays
only its own costs). Training is also available at adopter site (all expenses to be negotiated).
Implementation and follow-up services are available to adopters (all expenses to be negotiated).

Contact Florence Replogle; Talants Unlimited; 1107 Arlington St.; Mobile, AL 36605. (205)
690-8060.

Developmental Funding: USOE ESEA Title li JDRP No. 74-82 (6/6/74)
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UTILIZING COMPUTERS IN TEACHING SECONDARY MATHE-
MATICS. Asbury Park (N.}.) program of microcomputer-based

instructional materials and techniques to improve mathematics
skills.

Audience Unanimous approval by JDRP for students of all skill levels, grades 9-12. Program
materials also successfully used in grades 7-8 and 13-14.

Description This project’s goal is toimprove mathematics skills through the use of microcomputer-
based instructional materials and techniques. The project’s package consists of two teachers’ manuals
and six disks containing approximately 80 computer programs which encompass six areas of secondary
level mathematics—Algebra | & II, Geometry, Trigonometry, Calculus and Applied Mathematics.
While some programs are tutorial in nature, others are drill and practice or simulations using graphics.
The programs can easily be integrated into any traditiona! math curriculum without the need to hire
any additional staff.

A typical approach to implementing the project materials is to introduce the topic of study using
traditional methods of instruction. Students are then instructed to access the specific computer
programs designed toapply the concept or skill and obtain detailed explanations and instructions as to
how to proceed with ir.dependent investigations utilizing the information provided. During this time,
the teacher serves as a resource person providing individualized assistance. A follow-up discussion is
held at the end of the class period and work is assigned from the text or from a worksheet generated
from the computer program.

FOCUS Math enhancement for students and an alternative teaching tcol. During the training,
emphasis is placed on curriculumand program integration for long-term implementation into a school
system.

Requirements No additional or special staff is necessary to replicate the project. Approximately
four hours of training are required. Request a “turn key” or Certified Trainer for each state
implementing the project.

Services Awareness materials are available upon request. Implementation and follow-up services
available to adoptors. A fee of $150 is charged for the teachers’ manuals and computer programs;
Consortium cost $450. For further information contact project staff listed below.

Contact Judy F. Smith, Director or Christine W. Perry, Project Coordinator, Asbury Park Board of
Education, 1506 Park Avenue, Asbury Park, New Jersey 07712 (201) 776-2619 or 774-3412,

Developmental Funding: USOE £SEA Title Iv-C JDRP No. 82-17 (4/29/82)
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ETHICAL ISSUES IN DECISION MAKING. A program that uses Kohlberg’s theory of
cognitive moral development to promote the moral growth of high school students.

Description This project has used Kohlberg’s theory of cognitive moral development to design a
high school Ethical Issues course and a governance model forschools. Kchiberg’s theory identifies six
stages of moral development, which are defined and measured by an individual’s ability to reason
about moral issuesin conflict. Designed as a traditional semester elective, the Ethical Issues course can
fit into any high school schedule. Cognitive moral development theory provides the structure and
content of the curriculum. Each unit centers on a set of moral issues. Each activity requires class
discussion of a moral dilemma involving conflicting rights and cduties in a give n situation. To expose
students to increasingly higher states of moral reasoning, units present increasingly complex
dilemmas. Students read plays, novels, short stories, essays, and legal opinions; writing skills are
emphasized. Kohlberg’s theory is also the basis of the just Community model for alternative schools,
which uses a weekly community meeting to promote cognitive moral development. At these
meetings, community and individual issues are discussed, their moral componentsare explored, rules
arevoted, and agreements are made on issues of fairness that affect the whole community. Leadership
rotates through the community. Decisions of the community meeting are processed and issues are
clarified at small group adviser meetings. The Fairness Committee is another importantstructure of the
model. Any teacher or student can bring someone before the committee to settle agrievanceor solve
the issues of fairness that inevitably arise in a high school. The committee identifies areas and issues
w’  n the school where teachers and students can mediate solutions to problems together, and it
teaches skills necessary for that process. Many of the governance structures employed by alterrative
schools have been modified so they can be adapted by conventional high schools.

Contact Anthony Arenella; Scarsdale Public Schools; 45 Wayside Ln.; Scarsdale, NY 10583. 914)
723-5500, ext. 144 or 147.

Developmental Funding: USOE ESEA TITLE tv-C JDRP NO. 80-31 (11/25/80)

URBAN ARTS PROGRAM. A program used to improve instruction in all the arts and
to expand school use of community art facilities.

Description Since 1970, Minneapolis Schools’ Urban Arts program has enabled students to learn
from artists and arts organizations. Responding to two basic needs—for better use of the arts in
education and better use of acommunity’s arts resources—Urban Arts adapts its key practices to each
school’s needs and resources. The initial training session focuses on identifying such needs and
resources through conferences with teachers and adwministrators and develops a local plan for Urban
Arts practices that fits each school. Five strategies are used: arts practicum workshops for students’ arts
support crews as curators, camera persons, stage managers, graphics designers, and writers; placing
artists in classrooms with students and teacher; activating teachers’ arts talents and skills to develop an
artscollaborative; connecting arts events and exhibitions to curriculum; and joining the community in
arts celebrations.

The program’s goal is to give all students the opportunity to learn with artists and the arts while
developing their own aesthetic judgements. Understanding of the arts is acquired by training,
practice, and experience through an instructional manner that is direct, immediate, and personal.
Basic to the program is the idea that the community is an appropriate place to learn the arts.
Workshops with students and teachers are held where the arts are created, housed, and performed.
Existing arts facilities in the community—museums, galleries, workshops, concert halls, theaters, and
studios—are used extensively.

Adoption requires 3 to 6 days of training workshops for teachers and community arts persons to
adopt the 5 basic strategies and to set up a management group. Local artists supplement teachers, and
teachers with special talent: often work as artists for the program. Three workshops are provided for
adopters (a minimum of 8 and a maximum of 60 persons per training session at the adopter site, with a
visit to the original site optional. The program can be replicated in districts of any size, including those
inruralareas. Urkan Arts hasbeen adopted for programs for the gifted and talented in many locations.

Contact Wallace Kennedy, Project Trainer; Urban Arts Developer/Demonstrator Project; Exchange
at the Teacher’s Center; 110 Pattee Hall; 150 Pillsbury Drive, SE; Minneapolis, MN 55455. (612)
376-8234.

Developmental Funding: USOE ESEA Title IlY JDRP No. 75-27 (5/7/75)
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SECTION K: Health/Physical Education i

Athletic Heaith Care and Training Program K-1

CASPAR Descision About Drinking, Alcohol Education Program K-2

CHOICF K-3

Curriculum For Meeting Modern P:oblems (The New Model Me) K-12
*Every Child a Winner With Movement Education K-4
*Growing Healthy K-5

Have A Heaithy Heart K-6

Me-Me Drug Prevention Education Program K-7

Muscogee Health Project (Health Through Science) K-8

Ombudsman K-9

PEOPEL: Physical Education Opportunity Program for Exceptional-handicapped Learners
K-12

*Physical Management K-1¢
*Saa jose Nutriticn Education Project K-11

Sequential Physical Education Reform: The M-5 Project K-13

*Projects currently funded by the NDN




SUMMARY OF PROJECT SERVICES*

AWARENESS TRAINING
Dissem. Certified Training
Funds Awareness On Site Visit. Awareness Staff Trainers Time
Available Costs Available Material Available Costs Available Required
Home | Adont . Free Home jAdopt

PROJECT Page# | NDN [Other| Hon | Trav | PD. Site Site |Faper|Video| F/S |Other| Site | Site | Hon | Trav | PD. (State) (days)
Athletic Health

Care System K-1 v v v v v v v v v v v v v CA, WV, KS 3+
CASPAR K-2 v v v v v v v v v KY 3+
Choice K-3 v v v v v v v v v v AK <1
Every Child v v v v v v v v v v v v v GA, FL, KY, 2

a Winner AL, ME
Growing

Healthy K-5 v v v v v v v ry 3+
ME/ME K-7 v v v v v v v v v AZ, NH 1
OMBUDSMAN K-9 v v v v v v v v v NE, SC, USV1, 3+

ND, VA, CO, NH,
NY.NC, TN, DC

Physical

ManagementK-10 v v v v v v IL, WA 2
San Jose Nu-.

Ed. Project K-11 v NEG | NEG | NEG v v v v v v v None 1

*Only projects providing data are included. P
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ATHLETIC HEALTH CARE SYSTEM. A comiprehensive system to
prevent and manage athletic injuries in interscholastic athletic

activity. ATHENE /0 @

Audience Approved by JDRP for high school athletics—coaches, athletic
directors, school nurses, certified athletic trainers, and student trainers.

Description Schools have the responsibility to learn to handle athletic health problems properly.
State-of-the-art sports medicine methods, adapted for the high school fevel, meet the educational,
organizational, and recordkeeping requirements toward safer interscholastic athletic zctivities. A
comprehensive risk management system serves to reduce liability. The program includes a 29-hour
education session for the entire “health care team” comprised of all coaches, the school nurse,
certified athletic trainer (if on staff) and approximately 10 high school student trainers. The course
orovides common sense and knowledge in the areas of injury prevention, injury recognition, first aid,
supportivetaping, rehabilitation, organization of thetraining rcom as well as the importance and skills
of record-keeping. The laboratory portion of the course provides an ample 10 hours of demonstration
by skilled health professionals who oversee the actual practice of the learned skills by participants.
Coaches and students, after taking the course, show greater concern and ability to recognize injuries. A
needs assessment considers the existing athletic program for safety and health care quality. School
administrators and athleticstaff receive a formal written report of the r oted deficiencies and suggested
corrective action plans. The third step of creating a central training room, serviced by student trainers
under adult supervision (preferably a Certified Athletic Trainer), with proper equipment and design,
provides services ranging from injury prevention, first aid, and rehabilitation for all student athletes.
The Student Trainers Supervisor’s Manual provides guidelines for selecting, utilizing and evaluating
student trainers. The fourth step of standardized procedures institutes the daily use of written
guidelines, checklists and protocols. Participating schools demonstrate knowledge in emergency
preparedness as well as organized management of injuries and health probiems in student athletics.
The Communications Manual explains the importance and use of special forms. Computer generated
reports of data analysis and observations of each sport permit informative seasonal and year-end
evaluative summaries. An Administrative Manual explains th= Athletic Health Care System philosophy
and all procedures. An annual National Leadership Institute for becoming a ““certified Administrator”
for the Athletic Health Care System is conducted for one week in Seattle in july. The Continuing
Education Committee of the American College of Sports Medicine has endorsed the efforts of the
project developer.

Requirements Wwritten support from school administration and local medical community;
appointment of System coordinator for each school; assessment of the entire athletic program;
required attendance by all coaches and student trainers at the educational session; formation of a
central training room; appointment of student trainer supervisor; use of daily system procedures;
accurate recordkeeping; full participation in the evaluative component of the system; a school-wide
commitment to change; and attention to detail ensure successful implementation.

Services Awareness materials (literature and video tape) are available at no cost. Visitors are
welcome by appointment at project site and additional demonstration sites. Project staff are available
to attend out-of-state awareness meetings. Adoption services include: In-service training for on-site
Building Frogram Coordinator, preferably at summer National Leadership Institute in Seattle*;
Training for entire coaching staff and selected studenttrainers atadoption site (approx. 20-30)*; System
materials, manuals, record keeping forms, guidelines and protcols; Athletic program needs assessment
report; Evaluative services including injurv data analysis, sideline safety observation reports; Technical
assistance and consultation as needed. Cc stbreakdown available upon request. *Three college credits
are available for each course through the University of Washington.

Contact Stephen G. Rice M.D.; Athletic Health Care System; Division of Sports Medicine GB-15;
University of Washington; Seattle, Washington, 98195. (206) 543-1550 or 324-5116.

Developmental Funding: USOE ESEA Title Iv-C JDRP No. 82-37 (7/21/82)
Recertified (5/1/87)




CASPAR (Cambridge and Somerville Program for Alcoholism
Renabilitation) Alcohol Education Progam. A curriculum to
improve attitudes and cognitive knowledge related to alcohol
and alcoholism.

Audience Approved by JDRP for all students in grades 7-12. This program
has also been used with elementary and alternative school audiences.

Description Sociological studies of ethnic groups with high and low rates of alcoholism confirm
the apparent transmission of drinking attitudes and behavior along family and cultural lines and link
the incidence of alcoholism to the way in which children are acculturated to alcohol. In contrast to
views of alcoholism based exclus:vely on psychological or physiological determinants, these studies
suggest that alcohol use and abuse are learned behaviors and that attitudes toward drinking are prime
factors in the development of alcoholism.

The Decisions About Drinking curriculum has units for elementary grades K-3and 3-6, junior high
grades 7-9, and senior high grades 10-12. Each unit has sequential modules for each grade level which
follow a spiral pattern, repeating similar concepts in progressively greater depth. Each module is
designed for seven to ten 45-minute teaching periods, with flexibility for expansion or contraction toa
minimum of five teaching periods. Alcohol use and decision making are covered during the first six or
seven periods, with alcoholism covered only during the last one to three periods, when children who
are experiencing family problems will be more ready t» accept this information. The curriculum
empbhasizes high studentinvolvement through participatory activities such asdebates, role plays, poils,
drawings, and small group discussions. Activities focus on real life issues and situations, and convey
repeated and consistent messages about responsible decision making in relation to alcohol use.
Trained teachers using the CASPAR model can produce classroom situations in which many children
will exhibit atypical behavior, signalling their distress over alcohol-related concerns. Atthis point, the
teacher can discuss problems with the students and refer them to appropriate community agencies.
Besides facilitating referrals, evaluation evidence from a number of sjtes indicates that proper
implementation increases knowledge and affects attitudes, and that these changes remain for at least a
year. Published evidence also suggests that repeated exposure may affect rates of problem drinking.

Requirements Teacher training consists of a 24-30 hour workshop. At a minimum, a 3-day
(18 hour) workshop is recommended. It is desirable to have an additional day as follow-up; the
curriculum should be tried out in a 2-3 week interval before the follow-up session. Purchase of
curriculum manuals (one per schcol) and resource materials is required. Although films which can be
purchased or rented are featured in the curriculum, they are not required. For each curriculum activity
based on afilm, an alternative activity is provided. The program can be implemented by one teacher or
by a total school district. No personnel or facilities are required.

Services TheK-3Learning About Alcohol curriculum costs $75. The 3-12 Decisions About Drinking
curriculum costs $125. Most consumables for classes can be copied from these manuals. Awareness
materials are availabe at no cost. Project staff are available to attend awareness meetings, with adopter
tc bear costs.

Workshops at project site (offered in January and July) cost approximately $300 per participant.
Workshops at adopter site cost $2,000 (plus travel and expenses) for a maximum of 15 participants.

Contact Ruth B. Davis, Ph.D., Director; CASPAR Alcohol Education Program; 226 Highland
Avenue; Somerville, MA 02143. (617) 623-2080.

Developmental Funding: JDRP No. 82-42 (10/28/82)




PROJECT CHOICE: A cancer prevention program for students pl'OjeCt

grades K-12. CH..,OI,CE

a curr

Audience Students grades K-12.

Description Project CHOICE is a cancer prevention and risk-reduction curriculum for students in
grades K-12. The program lessons are taught during a two-week time period at each grade level.

The Project CHOICE curricuium consists of comprehensive, sequential units which promote three
primary learning goals: 1) Students will learn cancer information and components of cancer risk;
2) Students will learn araiional process of information evaluation and decision making; 3) Students will
assume the locus of responsibility for behaviors leading to cancer risk-reduction and wellness.

The curriculum kits include originai filmstrips, experiments, decision-making scenarios, group work,
classroom reports, debates and discussions. The overall program emphasis is on positive health
promotion, personal responsibility for health, the role of health professionals, and an understanding of
risk and risk-reduction concept. The lesson themes attempt to replace a fear of cancer with a positive
and a-"ive approach to mainiaining health. At different grade levels the units dea! with seven broad
areas 01 cancer risk: Host Factors; Drugs—including alcohol and tobacco; Occupational Hazards;
Stress; Environmental Factors—including radiation exposure; Nutrition; and Sun Exposure.

Not all cancers can or will be eliminated by cancer risk-reduction practices; therefore students are
taught to understand and recognize cancer warning signs, methods cf early detection, appropriate
treatment, and unproven methods of cancer treatment. By developing their own personal cancer
risk-reduction plans, students enhance their awareness of their own responsibility for their health.
Teachers are provided with complete lesson plans, student learning objectives, a Cancer Resource
Guide with information that corresponds to lesson content, and all teaching materials.

Requirements Adopting districts are required to take part in a one-day inservice training. The
adopting district must agree to teach all 10 lessons. The gathering of evaluation data by adoptors is
optional but recommended.

Costs K-12kitsinclude all materials and teacher resource guides at approximately $50-$395 a grade
level, or approximately $1490 for a K-12 set.

Services Project staff are prepared to provide awareness, vraining, and follow up. Travel expenses
will be negotiated with adopting districts. Sample kits are cvailable for preview. Contact Project
CHOICE Staff for details.

Contact Connie Hansen, Project Director; or Sarah Miller, Curriculum Coordinator; Project
CHOICE; Fred Hutchinson Cancer Research Center; 1124 Columbia Street; Seattle, Washington 98104.
(206) 467-4679.

Developmental Funding: National Cancer Inst. JDRP No. 83-18 (3/b/83)
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EVERY CHILD A WINNER With Physical Education. An
individualized physical education program which improves
fitness and motor skills for all children regardless of physical or
mental ability.

Audience Originally approved by JDRP for students grades K-6,
reapproved 1985 by JDRP for grades 1-3. Components for grades 4-6 are still available and active.

Description The program improves fitness, motor skill and contributes to improvement in
academics and self-esteem. The curriculum, based on the Laban Framework, has been widely adopted.
It has a practical, proven, step by step plan of installation at school sites, field tested lesson plans and
training materials. Physical educators, classroom teachers, administrators and parents report positive
student results in discipline and vocabulary as well as improved motor skill and fitness. The program
design provides developmental movement experiences for children centered on themes of space
awareness, body awareess, quality of body movement and relationships. These themes are taught
through educational games, educational dance, and educational gymnastics. Competition is found in
theprogramwhen childinitiated. The project slogan “Every Child A Winner” finds expression through
the discovery learning approach to teaching movement. Students are encouraged to reach their
personal potential, and “winning” occurs as each child does his or her best.

Training is designed to help classroom teachers, special educators and physical educators implement
the program. Phase | Training includes an accountability model for program implementation, teaching
techniques for movement lessons, and training in program and fitness evaluation. Phase Ii Training
(Continuation) provides more indepth training in the Laban Framework and assistance in upper grade
implementation. the program should be implemented first in K-3, with a plan for expanding to K-6.

Limited funds prevented a study of program effects on grades 4-6 in 1983, Therefore, JDRP
reapproval covered only grades 1-3. However, the program has been successfully implemented in
grades K-6 since 1974 in over 3000 schools in 50 states, the Virgin Islands, and Canada. An evaluation
(1983) involving a random sample of 3,800 students, pre- and post-testing using the Washington State
Fitness Test indicated significant gains (grades 1-3) in total fitness measures using a factor score
composite,

Requirements Program conducted by certified teachers. Pupil-teacher ratio 1:30. Training
essential. Facilities needed are a multipurpose room or indoor area large enough for participation, as
well as outdoor space to conduct lessons. A list of equipment, resource books, and training materials
needed are available from the project.

Services Awareness materials are available at no cost. Visitors are welcome at demonstration sites in
home state and out-of-state. Training may be conducted at project site or adopter site. Project staff
available for awareness and technical training, implementation and followup services,

Contact MarthaF. Owens; Every Child a Winner; Educational Excellence, Inc.; P.O. Box 141; Ocilla,
GA 37774. (912) 468-7098,

Developmental Funding: USOE ESEA Title 111 JDRP No. 74-60 (6/6/74)
Recertified (2/85)
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GROWING HEALTHY. A comprehensive health education
program designed to foster student competencies to make
decisions enhancing their health and lives.

Audience Approved by JDRP for students of all abilities, grades K-7.

Description Growing Healthy includes a planned sequential curriculum, a variety of teaching
methods, a teacher training program, and strategies for eliciting community support for school health
education. it involves stuc . s, teachers, educational administrators, other school staff, community
health r~-=nnnel, and the fai Jlics of participating students. Through group and individual activities,
childre:  rnaboutthemselvesby learning about their bodies. There is one 8-12 week unitfor grades
K througn 6 and a semester course for grade 7. Each grade studies a separate uni. specifically designed
for thatage group. The unitsinclude: An introduction of the five senses, feelings, caring for health, and
general health habits; the senses of taste, touch, and smell and their roles in communicating health
information; the emotions and communication methods with regard to sight and hearing; the skeletal
and muscular sy .ms; the digestive system; the respiratory system; the circulatory system; and the
nervous system. fhroughout all grades health information about safety, nutrition, environnient, drugs
and alcohol, hygiene, fitness, mentai health, disease prevention, consumer health wellness, and
lifestyle is explored and reinforced. Access to a variety of stimulating learning resources including
audiovisuals, models, community health workers, and reading materials, is abundantly provided. The
curriculum is designed to integrate with the lives and personality development of children by
providing situations in which they may assume responsibility, res 2arch ideas, share knowledge, discuss
values, make decisions, and create activities to illustrate their comprehension and internalization of
concepts; attitudes and feelings. The cur.iculum has been de* '~ped to enhance other school
subjects such as reading, writing, arithmetic, physical education, science, and the creative arts. As
teachers become familiar with the subject matter during training, they simultaneously learn teaching
arts and teaching methods. The teacher uses a learr.ing center approach, which allows children to
move about the room, explore resources, and work togetner in groups. Twenty-four separate studies
were completed between 1964 and 1978 to ascertain effectiveness. A recent review and synthesis of
these studies indicates that GROWING HEALTHY was effective in increasing health -related knowledge
and providing positive health-related attitudes.

Requirements GROWING HEALTHY requires a school team comprised of two classroom
teachers, the principal, and one or more curriculum support persons to: receive training in the grade
level being adopted; utilize GROWING HEALTHY teaching materials; involve school administrators,
parents, and representatives of community health organizations in the project; and offera GROWING
HEALTHY training workshop for others after the first year.

Services Awareness materials are available at no cost. A Project Facilitator has been appointed in
each state to supply information and assistance. Visitors are welcome by appointment at project site
and additional demonstration sites. Project staff are available to attend out-of-state awareness
meetings (all ~xpenses must be paid). Tra:ning is conducted at projectsite (all expenses must be paid).
Implementation and follow-up services are available to adopters (costs to be negotiated). Teacher
training becomes cost effe -tive when shared by veveral school districts. Non-consumable instructional
materials can be shared by 4-5 teachers on a grade level as weli s several buildings within a school
district. There are mini.mal instructional costs per grade level. Contact director.

Contact Betty Spectorman, Director; School Health Programs, National Center for Health
Education; 30 East 29 Street, New York, New York 10016. (212) 689-1886.

Developmental Funding: HEW: U.S. Pub. Health Ser. JDRP No.79-14 R (3/1/85)
ecertified (3/85)




HAVEA HEALTHY HEART. A heart health curriculum and aerobic fitness program for
reg(;nlar classroom, physical education, science, and health teachers and their
students,

Audience Approved by JDRP for students in grades 4-6. Additional components are offerred and
available for grades 7 through 8.

Description There is evidence to suggest that several factors associated with heart disease are
related to habits lired in childhood. The developers of this program assume that educating
childrenaboutsuch relationships and teaching them health-promoting habits have great potential for
reducing the impact of heart disease. Conducted either within the regular classroom or as part of a
physical education, science or health period, this supplemental he '™ course consists of separate
fitness and lifestyle units, each with its own set of student materials. weveloped in cooperation with
sports medicine physicians and members of the American Heart Association’s Heart, Health, and tnhe
Young Committee, the Fitness Book (third-grade readability level) contains information on setting up
and maintaining a personal aerobic fitness program. Developed in cooperation with cardiologists,
biomedical researchers and dieticians, the Lifestyle Booklet (fourth-grade readability level) conveys
information on the effects of smoking, overweight, stress, heredity, exercise, cholesterol and
hyperiension on heart disease. Skillpaks containing mazes, puzzles, word scrambles, quizzes, and
other activities reinforce concepts taughtiin the two student booklets. Student materials areusedin the
classroom for approximately 30 minutes two or three times a week. Students also participate in an
aerobic fitness program. (No medical release was required for participating students at the project site.
Local physicians determined that students healthy enough to take part in school physical education
program activities could participate without risk.) They perform aerobic exercise at their targetrate for
approximately 20 minutes three times a week. Teachers supervise and participate in all student
activities. Project-developed teacher materials include a teacher’s manual, a fitness program kit, four
videotapes, and resource/enrichment packets.

Evidence of Effectiveness—Six school districts participated in the pilot and field test of HAVE A
HEALTHY HEART. Gains for all groups on the project tests were significant at the p=.001 level.

Requirements HAVEA HEAL):.; HEART can be implemented in regular classrooms, science or
health classes, physical education programs, or a combination of all of the above. No special materials
are required. Participants should come to the workshop prepared to do aerobic dance, dissect beef
hearts, and make smoking machines. Running shoes should also be vvorn.

Costs The cost for a one-day training workshop and required materials is $125 per participant.
Materials include the following: An implementation manual, fitness and lifestyle tests, beef heart
dissection packet, smoking machine packet, relaxation packet, Fitness booklet, Lifestyle booklet,
Heart Test booklet, student booklet skillpaks, sweatbands, heart decal, HHH button, and an HHH
t-shirt.

Servi~es Awareness materials are available at no cost. A color awareness videotape is available on
loan. .. aining is usually conducted at a regional site. Follow-up services are available.

Contact Sherry Avena; Have a Healthy Heart; 4095 173rd Place, S.E.; Bellevue, WA 98008. (206)
746-0331.

v

Developmental Funding: USOE ESEA Title IV-C IDRP No. 80-38 (12/9/80)
Recertified (1/85)
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ME-ME DRUG & ALCOHOL PREVENTION EDUCATION

PROGRAM. A multi-disciplinary prevention program that works

to preventdrug abuse by helping improve students’ self-concept
an teaching them tc say NO to drugs. ~

Audience Approved by JDRP for all students in grades 1-6. The program
has been adapted for use with kindergarten level students.

Description The ME-MEPROGRAM was developed to improve those conditions which are found
to be presentin most young people who have abused drugs and alcohol. Since most young people who
abuse drugs have poor self-concepts and lack the skills necessary to make good decisions, the ME-ME
PROGRAM is based on the premise that if these conditions can be improved early in a child’s life, the
child will beless likely to turn to drugs later on. Drug information is presented tochildren according to
their grade and knowledge level about drugs. In addition, children learn about MR. YUK; who is
qualified to give them medicines; the differences between prescription and over-the-counter
medicines; and the effects of alcohol, caffeine, and nicotine.

The program is designed to be used an hour a week which can be divided into several short sessions
or 2 thirty-minutesessions.The materials can be incorporated into mostareas of the curriculum. A set of
materials includes either the PRIMARY LEVEL & DRUG INFORMATION MANUALS or the INTER-
MEDIATE LEVEL & DRUG INFORMATION MANUALS. Each participating teacher should have a set of
manuals which cost $39. The KINDERGARTEN MANUAL costs $12. The program is teacher-directed
and does not rely on outside speakers, filmstrips, books, puppets, etc.

The ME-ME PROGRAM is unique to other prevention programs in the following ways:

(1) 1tis a comprehensive program that includes all classroom teachers.

(2) Everything needed to implement the program is found within the program manuals so no
additional purchases are necessary.

(3) Grade levelactivitiesare arranged in order of their presentation to assure continuity atevery grade
level.

(4) Each grade level contains diffc.rent activities and there are more than enough activities to lastany
entire school year without repea:ing any.

(5) Each grade level is complete in itself so that no review of concepts covered in earlier grades is
necessary.

(6) The use of the program is monitored by project staff throughout the first year of implementation.
(7) Revisions are made in the program every year based on feedback from teachers. The most recent
copyrighted date for the manuals is August 1987.

Pretests and posttests were administered to experimental and control groups with matching
socioeconomic and geographic backgrounds and ability levels. The project has shown to inc:2ase
students’ self-concepts, their ability to make good decisions, and their factual information about drugs.
There has been no reported increase in drug abuse in schools where the program has been
implemented. Evaluation instruments are available to schools who want to measure the impact of the
program at their sites.

Requirements Allteachers participating in the program must attend a six-hour training session. It
is highly recommended that principals from the adopter schools attend the training session. No special
staffing or facilities are required to implement the program.

Services General information about the program is available at no cost. A fifteen-minute
filmstrip/tape is available on loan. SAMPLE PACKETS are available at $10 per packet. Visitors are
welcome by appointment at demonstration sites. Project staff is available to conduct awareness
sessions (Costs to be negotiated). Training is conducted only at adopter site (all expenses must be paid,
including travel, lodging, meals, and material costs). Monitoring of program implementation is done
throughout the first year.

Contact Artie Kearney, Ph.D., Executive Director; ME-MEInc.; 426 W. College Ave.; Appleton, Wi
54911. (414) 735-0114.

Developmental Funding: USOE ESEA Title 11i JDRP No. 75-47 (5/15/75)
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MUSCOGEE HEALTH PROJECT (Health Through Science). A comprehensive health
education curriculum.

Audience Approved by JDRF for aii students in a normal classrootn sewing in grades K-12.

Description The Muscogee Health Project is a comprehensive heaith education program which
provides effective health instruction on each grade level. The program may e implcmented by
elementary, science, physical education or health teachers after only one day of teacher training.
Adopting systems may elect to adopt fromone toall gradelevels. The curriculum guides are organized
around clearly defined health objectives with a format which includes: genzral objective, measurable
objective, content, activities, resources, student materials, and teacher materials. Primr .-y emphasis is
placed on building a healthknowledge base which may be used to establish positive health behaviors.
Student activities emphasize active learning and includ-- the following process skills: observing,
classifying, predicting, inferring, measuring, interviewing _xperimenting, reporting, decision making,
and examining relationships.

Aseries of tests were developed to measure the achie. ement of the student objectivesfoundin the
course of study. These tests may be used to determine the effectiveness of the program at the adopter
site. Teachers implementing the program are strongly encouraged to make diagnostic use of the
pretest results.

Requirements implementation requires that the adopter/adapter follow the Muscogee Health
Project curriculum guides and devote 30 hours of instructional time for grades K-7,45hoursto grade 8,
and one semester to each of the high school courses. At least 85% of the objectives listed for the
Muscogee Health Project must be addressed per grade level of implementation. Teachers imple-
menting the program must receive one day of inservice training by project staff. The minimum
commercial materials identified by the parent project mustbe provided toteachersimplementing the
program.

Costs The cost of implementing the Muscogee Health Project includes the following: teacher
training fee of $150, travel expenses for trainer, commercial student materials :.t $50-$225 per grade
level, and courses of study at $6.00 per grade level.

Services Awareness materials are available at no cost and will be sent upon request. The project
staff is available to make awareness presentations to groups of educators (costs to be negotiated).
Training is available to be conducted at the adopter site with the training fee and travel expenses being
paid to the Muscogee Health Project. Project staff will assist local school systems in adapting the
project to local needs. Implementation and follow-up services are available to adopters (travel
expenses paid by adopter).

Contact Dr. Carolyn Russell, Project Coordinator; Muscogee County School System; 1532 Fifth
Ave., Columbus, GA 31901. (404) 324-5661, ext. 270.

Developmental Funding: USOE ESEA Title IV-C IDRP No. 81-32 (11/19/81)
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OMBUDSMAN. A school-based semester-long drug education/primary prevention
program.

Audience Approvedby JDRP for students of ail abilities, grades 5-6. This program hasbeen used in
other settings with grades 7-8.

Description OMBUDSMAN is a structured course designed to reduce certain psychological and
attitudinal states closely related to drug use. OMBUDSMAN does not emphasize information about
drugs per se, although some drug topics are included for discussion as part of specific exercises.

The course has three major phases. The first phase focuses on self-awareness and includes a series of
exercises permitting students to gain a wider understanding and appreciation of their values as
autonomous individuals. The second phase teaches group skills and provides students with an
opportunity to develop communication, decision-making, and problem-solving techniques that can
be applied in the immediate class situation as well as in other important group contexts such as with
family and peers. The third phase is in many ways the most important: the class uses the insights and
skills gained during the first two phasesto planand carry out a project within the community or school.
During this phase, students have an opportunity to experience the excitement and satisfaction of
reaching out to others in a creative and constructive way.

The program must be presented to a given classroom of students for a minimum of two hours per
week for a full semester.

Requirements The program can be conducted by classroom teachers or other professional or
school personnel. A three-day training session for at least eight professionals is required prior to
implementation. Two professionals must teach at least one OMBUDSMAN program per semester.
Training takes place at the adoption site or the project site. Eight to 30 participants from one or more
school districts can be trained simultaneously.

Costs One OMBUDSMAN teacher’s manual must be purchased for each trainee. A supplemental
package of related books and filmstrips can be purchased for each school implementing
OMBUDSMAN. The cost of this material is approximately $300 per school. Equipment required
includes a filmstrip projector, a movie projector, and other normal materials. Daily consultant fee,
negotiable. Evaluation serviceis also available from The Drug Education Center. The Student Attitudial
Inventory is used to evaluate the OMBUDSMAN program.

Services Awareness materials are available at no cost. Visitors are welcome at project site any time
by appointment. Project staff are available to attend out-of-state awareness meetings (travel and per
diem must be paid). Training is conducted at project site (all expenses must be paid including cost of
training materials). Training is also conducted at adopter site (all expenses must be paid including cost
of training materials). Follow-up services are available to adopters (all expenses must be paid).

Contact Jay Keny, Dissemination Coordinator; The Drug Education Center; 500 E. Morehead;
Charlotte, NC 28202, (7 )4) 375-3784.

Developmental Funding: HEW : National Institute on Drug Abuse JORP NoO. 78-194 (6/12/79)
\ Recertified (1/85)
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PHYSICAL MANAGEMENT: Physical education designed to meet
the needs of overweight students. | '

Audience Approved by the JDRP for overweight students, grades 10-12.
The program has been used in other settings with grades 7, 8, and 9.

Description The Physical Management Program was developed to give overweight students
grades 10-12, the knowledge and opportunity to interrupt the cycle of obesity and inactivity that
prevents a fully healthy and effective lifestyle. More specifically, PM seeks to:

1. Set thestage for positive change by providing structured practice in social skills, assertiveness, and
goal setting.

2. Provide practical nutrition education to students by teaching food group selections, portion
control, and caloric density of foods.

3. Enable students to evaluate their physical condition and body composition, and to design a
conditioning program for themselves based on the principles of exercise prescription.

4. Replace inappropriate eating and exercise habits which have led to obesity and poor physical
condition.

Enrollees may earn either a required or elective physical education credit for their participation.

Participants (grades 10-12 in the Physical Management Program) have demonstrated significantly
greater reductions (p<.05) in body weight and percentage of body fat, and significantly greater
increases in levels of physical fitness (p <.05) than comparable nontreatment students (enrolled in
standard Physical Education) when assessed by selected fitness and body composition measures.

Requirements Physical Management can be implemented in schools of any size with minimal cost
and adaptation. Testing may be as extensive as the materials that are availablc within the school. The
minimum requirements are a balance beam scale, a set of skinfold calipers, a stopwatch, and a
personality assessmentinstrument. Instructional materials, test protocols, curriculum guides, resource
bibliography, andrecordkeeping guicelinesare includedin the program training manual (provided in
training workshops). No new staff or special facilities are required.

Services A complimentary awareness packet and a 15-minute video presentation of an existing
program with administrator, parent, and student interviews ($15 rental fee) are available. Project staff
are available to attend awareness meetings (cost negotiable).

Two-day training workshops are provided at the adopter site by project stuff (costs to be paid by
adopter). Follow-up servicesare also available to adopter sites (coststo be paid by adopter). Visitors are
welcome at demonstration sites by appointment.

Contact Eileen Solberg, Project Director, Physical Maszagement Project, P.O. Box 891, Billings, MT
59103; (406) 252-4822.

Developmental Funding: ESEA Title IV-C JORP No. 84-3 (3/13/84)
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SAN JOSE NUTRITION EDUCATION PROJECT (S)NEP)—
NUTRITION THROUGH SCIENCE. A teacher training program
designed to train young children in the science of nutrition while
reinforcing regular classroom subjects, especially science.

Audience Approved by JDRP for all students grades K-4.

Description The major goal of the program is to develop cognitive knowledge, foster positive food
habits, and improve the overall nutritional status of children in kindergarten through fourth grade. A
team 2pproach involves teachers, food service staff members, parents, and students in promoting
nutrition awareness through an articulated curriculum of lessons, activities, displays, games, and
incentive awards. Workshops for teachers and food service staff focus on innovative teaching
techniques to promote increased nutrition knowledge and better food consumption habits by
students. Techniques include strategies for integrating nutrition education instruction in primary
classrooms with regular classroom subjects and the school foud service program. Curriculum guides
aresimple to use and include over 150 lessons each, plus information ana teaching aids to encourage
teacher participation. The curriculum is sequential and correlated with appropriate grade levels to
allow teachers to individualize student instruction. Games have been designed as self-instructional
tools or for small group instruction. Student worksheets are available in Spanish and English.

After training, teachers provide two nutrition education activities per week. Food service staff
members implement a monthly cafeteria display which reinforces concepts taught in the classroom.
Food service personnel also administer incentive awards to students who display positive behavior in
the school lunchroom. Parents volunteer during classroom activities and receive monthly newletters
that provide nutrition information, games and nutritious recipes.

From 1977-85, over 4,000 students grades K-4, were evaluated in their use of SNEP using state-
developed criterion-referenced tests and platewaste (consumption) studies. Project students achieved
a 12-16% increase in cognitive knowledge. Platewaste studies demonstrated that project students
increased consumption of all food on the school lunch, especially vegetables, salad, fruit, whole grain
bread and milk.

Requirements A site coordinator implements and directs the adoption program at one or more
sites. The coordinator may be aninterested administrator, teacher, or health or nutrition professional.
Teachers complete six hours of inservice training in nutrition principles, instructional materials, and
program methodology. After inservice teachers select, implement, and record two to three nutrition
lessons per week and one food-related activity per month. Teachers assist in evaluation of program.
Food service staff participate in at least one hour of inservice; the six hour workshop is highly
recommended.

Services Awareness materials are available at no cost. A videotape presentation is available at a
$15.00 rental fee. Arrangements can be made, if given advance notice, for visitors to observe the
program in use in various settings. Project personnel are available to attend out-of-state awareness
meetings. Training is conducted at the project site or at the adopter site. Implementation, follow-up,
and evaluation services are available to adopters Costs for all services available to be negotiated.
Recommended minimum materials costs for each component of SJNEP are: Each teacher requires a
curriculum guide at $35.00 and training materials at $8.00. Each adopting site requires a Bibliography
and Recipe Reference guide at $10.00 and an Incentive Award manual at $9.00. Project developed
instructional aides help enhance program activities and are recommended at approximately $100.
Master copies of monthly parent newsletter are included with adoption of the program. The adopting
district or school is to assume duplicating costs of the newsletter and pre/post testing materials.

Contact Alicia Dixon Docter, R.D., Project Co-Director, or Laura Fogleman, Project Nutritionist;
San Jose Unified School District Food Division; 250 Stockton Ave.; San Jose, CA 95126. (408)
998-6032/6021.

Developmental Funding: California State/USDA NET JDRP No. 82-3 (2/17/82)
Recertified (9/85)
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CURRICULUM FOR MEETING MODERN PROBLEMS (The New Model Me). A
curriculum to help students understand the causes and «onsequences of behavior,
Approved by JDRP for all students in grades 9-12. This program has been used as a
course in itself, to supplement existing courses, and with units selected as minicourses.

Description The New Model Me is designed to help students deal with available alternatives for
solving personal problems and the consequences of these alternatives. It is a positive, preventive
approach to the study of human behavior and aggression. The curriculumis flexible, appropriate for all
students, and adaptable to student needs in a variety of school settings. It incorporates the “casual”
approach to understanding human behavior, which requires that a person look beyond the surface
manifestations of an event to consider its possible cause. Affuctive materials and activities constitute a
substantial part of the program. The New Model Me basic teyts are: a student book and a teacher
manual that incorporates the student book. Units in the books are: Human Bebavior, Controls, Real
Self, Values, Response, and Change. The bibliography in the teacher nanual suggests appropriate
supplementary audiovisual materials and books. Key Elements: a nonjudgmental, experiential
classroom for discussing topics in the affective domain; incorporation of the casual approach to human
behavior in the classroom; attainment of curriculum goals; and the following minimal instruction:
initial in-depth instruction in Unit 1, subsequent instruction in portions of Units 2-6, and 45 classroom
sessions per year (35-45 minutes per session). NOTE: A five-unit second edition of The New Model Me
became available in july, 1983 from Teachers College Press, P.O. Box 1540, Hagerstown, Maryland
21740. For further information contact John R. Rowe at address below.

Contact JohnR. Rowe, Project Director; 15 Tuckawa y Road; Ashe: ille, NC 28803. (216) 529-4267 or
521-6463.

Developmental Funding: USOE ESEA Title 11 JORP No. 74-73 (5/29/74)

PEOPEL: Physical Education Opportunity Program for Exceptional Handicapped
Learners. A success-oriented P.E. program featuring supervised peer-tutors (student
aides) and individualized learning and instruction.

Description Project PEOPEL was developed to help schools meet the needs of both handicapped
(exceptional) and nonhandicapped students through peer tutoring in a success-oriented physical
education experience. PEOPEL is designed for students who because of some physical, mental, social,
or emotional condition will benefit more from an individualized program than from general physical
education. Through individualized learning in physical education, students develop mental, social,
emotional, and physical abilities at their own pace. The emphasis on the individualized learning of a
variety of physical activities is made possible by utilizing peer-tutors, called PEOPEL Student Aides,
who have completed a special trianing/orientation class and are under the direct su pervision of the
physical education teacher. This provides a one-to-one instruction ratio in a coeducational setting
with up to 30 students per class (15 exceptional learners and 15 student aides). Each student
experiencesfun and daily successin avariety of individual,dual, or team activities. The organization of
PEOPEL Teacher’s Guide has 35 separate Units of Instruction, which were developed with task-
analyzed performance objectives. Unit of Instruction Performance Objectives are included for history,
basic rules, etiquette, terminology, safety, and skill progressions. Other PEOPEL materials are the
Administrative Guide and Student Aide (peer-tutor) Orientation Guide.

PEOPEL inservice training is designed to assist physical education teachers .and support staff in
implementing the peer teaching components of PEOPEL within their school. Training encompasses
both administrative and instructional considerations, as well as short- and long-term planning. Staff
training participants include an administrator, counselor, special educator, physical educator, and
school nurse from each adopting school. One day of staff training is required. PEOPEL classes with the
use of student peer-tutors, have demonstrated significantly better gains in physical fitness and attitude
scores as compared to adapted P.E. classes without peer-tutors or student aides.

Contact DanArrendondo, Director; Project PEOPEL; Phoenix Union High School System; 2526 W.
Osborn Rd.; Phoenix, AZ 85017. (602) 251-3867. Larry Irmer, Coordinator; 3839 West Camelback Rd.;
Phoenix, AZ 85019. (602) 841-3124,

Developmental Funding: USOE ESEA Titles 11l and Iv-C. JDRP No. 79-10 (3/28/79)
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SEQUENTIAL PHYSICAL EDUCATION REFORM: The M-5 Project. A logical,
sequential, self-directed program in physical education that fosters knowledge about
P.E. and positive attitudes toward becoming and staying physically fit.

Audience Approved by JDRP for students of all abilities, grades K-6.

Description The project’s mission is to give students and their teachers knowledge about physical
education and positive attitudes toward becoming and staying physically fit. Activities arebuilt around
major skill areas through the use of a variety of techniques that include specially designed learning
centers and individualized learning activities.

The program endeavors to enable each child to develop physically, emotionally, socially, and
mentally through the medium of physical activity. At the beginning of each school year students are
requested to complete a health appraisal form which aids teachers in recommending individual
programs. As soon as the forms are returned, physical fitness testing begins, with each child being
tested on the fellowing skills: bench push-ups, curl-ups, squat-jumps, standing broad-jump, and the
30-yard dash. After iesting, skill level needs are determined and the M-5 program begins.

All students visit six movement activity centers two days a week for approximately fiveminutes. The
centers are designed to develop fitness and movement skills through sequential activities from lower
to higher levels. As skills are developed, students progress to the next higher skill level, which allows
students to gain the foundations needed in a logical and sequential manner. One day a week isspent in
self-testing to determine improvement, the remaining two days in movement motivators: bean-bag
activities, group and creative games, gymnastics, hoop activities, parachute activities, and yarn-ball
activities. In addition, students are encouraged to be self-directive and to develop interest and
proficiency in worthwhile recreational activities. It is expected that through this effort students will
develop physically, emotionally, socially, and mentally as they engage daily in physical education.

Contact Carolyn M. Morphy, Director; McBee Institute of Creative Education, Inc.; P.O. Box 1315;
Marion, NC 28752-1315. (704) 756-487".

Developmental Funding: USOE ESEA Title 1V-C JDRP No. 78-172 (5/13/78)
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SECTION L: Preservice/Inservice Training

California Migrant Teacher Assistant Corps: California Mini-Corps L-1
*Effective Use of Time in Secondary Reading Classes L-2
*Impact 1 L-3
*Inservice L-4
Intercept L-5
Learncycle: Responsive Teaching L-6
National Teaching Project L-7
*SITE: Successful Inservice Through Turnkey Education L-8

*Teaching Research Data Based Inservice Training L-9

*Projects currently funded by the NDN




- *
SUMMARY OF PROJECT SERVICES
AWARENESS TRAINING
Dissem. Certified Training
Funds Awareness On Site Visit. Awareness Staff Trainers Time
Available Costs Available Material Available Costs Available Required
Home | Adopt | Free Home | Adopt
PROJECT Page# | NDN [Other| Hon | Trav | P.D. Site Site |Paper |Video| F/S |Other| Site | Site | Hon | Trav | PD. (State) (days)
Effective Use
in Time
in Secondary
Heading
Classes L-2 v v v v v v v v v v None 3+
Inservice L-4 v v v v v v v v v v None 2
Learncycle L-5 v v v v v v None 3+
National L-6 v v v v v v v v v None 2
Site L-7 v v v v v v v v v v NJ, NY, GA, MD, 3+
TX. AR
Teaching Research
Data Based
inservice
Training L-8 v v v v v v v v v v v v None 3+
‘Only projects providing data are included.
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CALIFORNIA MIGRANT TEACHER ASSISTANT CORPS: California Mini-Corps. A

program designed to supply cross-cultural tutorial services to school districts and to
train a pool of bilingual, cross-cultural teachers.

Audience Approved by JDRP for consortia of universities, state or county offices of education, and
school districts wanting to implement bilingual, cross-cultural teacher-training practicumns.

Description The California Mini-Corps is an education management system that recruits the
offspring of migratory farmworkers, helps them to enroll in college, trains them to provide direct
instruction services to active migrant pupils, and ultimately increases the pool of professional
educators who are specially trained, experienced, and committed to working with migrant children.
From a mudest beginning in 1967, when 14 Mini-Corps students worked as teacher assistants in two
school districts, the program now fields about 330 Mini-Corps students per year in summer and
school-year placements in 84 school districts in California.

Candidates for the program are recruited from the ranks of graduating high school seniors and
college students who are former migrants.

Training sessions for the Mini-Corps are held in summer immediately following the end of the spring
semester or quarter. At these institutes, Mini-Corps teacher assistants are trained in tutorial skills for
the areas of cultural awareness, math, English as a second language, reading, classroom management,
physical education, swimming, and language arts.

The program maintains permanent records on all of its students, including personal profiles, past
performance ratings, inventories of skills, language proficiency scores (English and Spanish), college
courses and grades, and work experience. Thus, it is possible to match the background of the student
with the needs of the school district to which he or she is assigned. All Mini-Corps students are placed
under the direct supervision of a “master teacher” who is provided with a complete student profile
and manual describing appropriate use of the student in the classroom.

Since 1967 Mini-Corps has developed a coordinated set of administrative handbooks, recruitment
aids, curriculum guides, student training materials, and evaluation instruments.

Requirements Adoption requires a consortium of universities or colleges offering teacher
training in bilingual education with elementary and secondary empbhasis; a state, county, or regicnal
education agency willing to manage the program, and a district to supervise the teachers in grcup
activities with migrant or other bilingual children. Consortium must provide technical assistance 2nd
preservice under auspices of Mini-Corps, recruit and train teacher assistants and supervisors, and
assign teacher ass.stants to migrant and/or bilingual children.

Costs Program could be supported through Migrant Education, other Chapter i funding, or other
public or private foundations. Estimates for 1978 were $3,450 for technical assistance ackage and
$62,580 for a program of full-time supervision and 20 teacher assistants serving 400 full-time equivalent
pupils. Cost per learner, $83.44 for 10-month school year. Cost for summer school program
approximately 60% less. Costs may be reduced substantially by negotiation with colleges for work-
study funds.

Services Awareness materials are available at no cost. Visitors are welcome any time by
appointment at projectsite and additional demonstration sites in home state. Projectstaff areavailable
to attend out-of-state awareness meetings (costs to be negotiated). Training is conducted at project
site (adopter pays only its own costs). Training is also available at adopter site (costs to be negotiated).
Implementation and follow-up services are available to adopter.

Contact Herbert C. White, Director of California Mini-Corps; or Joseph P. Rice, Director of NDN
Developer/Demonstrator Project; 1859 Bird St.; Oroville, CA 95965. (916) 534-4430.

Developmental Funding: USOE Title | (Migrant) JDRP No. 78-196 (11/17/78)
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EFFECTIVE USE OF TIME IN SECONDARY READING CLASSES (formerly the Process of
Teaching Basic Reading Skills in Secondary Schools). Inservice workshops to help
secondary and middle school teachers and students use time effectively in reading
classes.

Audience Approved by JDRP for teachers in secondary and middle schools, grades 4-12, and
apprentices from school districts, teacher centers, regional educational labs, state departments of
education.

Description Research findings gathered from secondary classrooms where basic reading was
being taught were used to identify processes specifically related to reading gain. Based on these
findings, the project developed seven 2V2 hour teacher workshops. The first presents an overview of
the research findings, which are interpreted for their relevance to basic teaching skills, and teachers
are given individual profiles, prepared from observations conducted in their classrooms. Teachers
develop goals for changes in their instructional behavior. The second workshop focuses on ways of
organizing or structuring classroom activities and efficient management of time. The third workshop
provides recommendations for student motivation and behavior management. The fourth workshop
develops higher order thinking skills, ard question-asking activities. The fifth workshop focuses on
lesson design and reading to learn. At semester’s end, teacher observations are conducted to
determine whether goals have been met. New profiles are prepared so that changes in teacher
behavior may be examined and new goals set. Workshop sessions are conducted one week apart,
generally between 3:30 and 6:00 p.m. Groups are limited to seven. Workshop materials include
research findings, practical ideas, exercises to use in the classroom and two peer observation
instruments. Teachers make commitments about what they will try tomorrow based on their unique
situation, e.g., class size, room, students and school policies.

Requirements Teachers must betrained by a certified trainer. Local observers must be trained to
collect reliable data for teacher observation profiles. Profiles must be generated from optical scan
forms. Local cer‘ified trainers can be developed by attending a two week intensive course at the
University of Heuston in june with follow up in the Fall. Adopter pays for all costs of travel and per
diem of their local trainee. The training provided is free. A district can hire a certified trainer on site.
Teachers must be observed before and after the training to see how much instructional behavior
change occurred. Teachers must conduct two peer observations to learn about patterns of interaction
and students off task behavior.

Services Single sets of awareness materials are available. Certified trainers are available to attend
out-of-state awareness meetings if expenses are paid. An awareness video tape is available for review.
Adopters may hire certified trainers to provide training. Adopters pay per diem, travel and
honorarium. Certified trainers are available in the following states: California, Oregon, Washington,
Colorado, Missouri, Mississippi, Tennessee, Georgia, North Carolina, Virginia, Washingtor. D.C.,
lllinois, Vermont, Texas, Ohio, Michigan and Kentucky.

Contact Jane Stallings; Curriculum & Instruction Department, University of Houston, Houston, TX
77004. (713) 749-3575.

Developmental Funding: NIE, State, Local JDRP No. 79-41 (12/19/79)
Recertified (1/85)




IMPACT II. A model program for disseminating teacher-developed, classroom-based
programs for the improvement of instruction.

Audience All teachers in a school system that has adopted the IMPACT Il model.

Description  With the philosophy that many successful projects start in the classroom, IMPACT Ii
works to improve instruction, facilitate collegiality, and retain good teachers by disseminating
exe.nplary practices from teacher to teacher and across sites.

The IMPACT 1l model includes two types of financial awards provided directly to teachers. A
Developer Award, which supports creative effective classroom-based projects, assists teachers in
refining and disseminacing the projects to other teachers. An Adapter Award is made to teachers who
wish to adapt the ideas made available through developer teachers. Adaptations are made across grade
levels, subject areas, and school and district lines.

In each IMPACT Il site, a review committee (primarily consisting of teachers) dctermines who will
receive awards, and a site staff coordinates dissemination and recognition activities. The staff helps
local teachers develop their dissemination and presentation skills.

The average participating teacher talked to 43 other teachers about their exemplary program in the
course of ayear. Also, after a year with IMPACT I1, teachers were almost twice as likely to change their
teaching approach from large group presentations to small group, individualized, independent,
interdisciplinary, or student-directed instruction. IMPACT Il increased the sense of collegiality among
teachers and self-esteem as a teacher based on quantitative an- qualitative evaluations of teacher
attitudes.

Requirements User school districts, teacher centers, education foundations, states, or consortia of
school districts must have a minimum of 2,000 teachers, the critical number for maintaining and
expanding a vital network. Superintendents and principals must supply release time for teachers to
participate in intershcool visits, workshops, and other networking activities. The program should
include the basic model of developer and adaptor awards, the catalog of teacher-developed programs,
and activities such as workshops and recognitions ceremonies. Local program staff must include a
coordinator and a secretary. Existing staff members may be reassigned to these positions.

Services Thesix-month planning porticn of IMPACT Il costs about $6,000. Program costs recur from
year to year and vary according to size of the teacher population. A typical small size pro,ram costs
about $88,500 per year, a large program (such as statewide) $130,000 - $200,000 per year. The total
budget includes personnel costs.

Awareness materials are available at no cost. Project staff are available for awareness presentations
and training, with all costs negotiable.

Contact Ellen Dempsey, Executive Director, IMPACT i Inc., 285 West Broadway, New York, NY
10013; (212) 966-5582.

Developmental Funding:
Exxon Foundation, New York City Board of Education, other foundations JDRP No. 87-15
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Project INSERVICE (a Positive Attitude Toward Learning (PATL)) is
a comprehensive teacher inservice training program which
direcily links the enhancement of teaching skills through class-
room based inservice training to significant improvement in
student academic achievement. The teaching skills are addressed
to many of the findings of the effective schools research.

Audience Approved by JDRP for K-12 students as a means to improve school climate, school
effectiveness, and student achievement and attitude.

Description  Project INSERVICE identified 15 teaching competencies which have proven effective
in enhancing student learning. Change occurs thorugh the use of classroom based inservice training
kits. Four interrelated kits were developed. Each kit contains four to six of the competencies. Learning
activities are designed to assist the teacher in fine tuning their use of each of the competencies. Project
INSERVICE is implemented in the classroom by each participating teacher. A fellow teacher or other
school person functions as Kit Advisor and facilitator. Activities facilitated by the Kit Advisor include
small group discussions, classroom activities, and the provision of feedback to the teacher in
completing a kit. Kit Advisors, minimum two per building, are trained to assist teachers working
through the kits. Kit completion requires 20 hours of teacher time over a three or four month period.
Completion of all four kits requires approximately two years.

PROCESSES OF LEARNING KIT provides the teacher with techniques for eliciting high order thinking
and for alternative teaching strategies which p-omote greater use of thinking abilities. CLASSROOM
COMMUNICATION AND MANAGEMENT KIT provides a Communication Model developed around
the concepts of warmth, respectful treatment, and clearly defined limits of behavior including
moderately high positive expectations. Students learn decision making as well as resp onsibility for their
own behavior. ACTIVE '"NVOLVEMENT KIT provides a mechanism for direct involvement in learning
activities resulting ina more positive attitude toward self and school. Time on task is enhanced through
classroom group discussion, small group learning and other learning activities. IND!VIDUALIZED
INSTRUCTION KIT provides instruction in developing objectives. Learning activities are identified for
each objective, designed to assist the student in developing he skill or behavior called for in the
objective. At this time 2,000 schools have implemented Project INSERVICE. Data indicates a significant
improvement in each of the following areas as aresult of Project Implementation: reading, vocabulary,
comprehension, verbal skills, respect for school and learning, teacher gratification and satisfaction, self
esteem.

Requirements Two to four days of training are provided for persons selected as inservice
specialists or Kit Advisors. Each Kit Advisor can then work with 7-10 fellow teachers, if they can be
released from approximately 10% of their duties. Follow-up after six months to one year is
recommended.

Services Awareness materials are available at no cost. Visitors are welcome by appointment at
project and acmonstration sites. Project staff are available to attend out-of-state awareness
demonstrations and to provide training. Follow-up services are available to adopters. Start-up cost is
$500 plus $12 for each teacher to be trained. Operational costs consist of stipends for inservice
specialists. Training costs for Kit Advisors include travel cost and per diem for one trainer plus $100 per
day.

Contact John D. Zirges, Ph.D, Director, Bethalto Unit#8 Schools; 322E. Central; Bethalto, IL 62010.
(618) 377-7213.

Developmental Funding: USOE ESEA Title 111 JDRP No. 75-26 (5/16/75)
Recer:ified (1/85)
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PROJECT INTERCEPT: A positive program for intervention and remedy of students
at-risk of suspension, truancy, drop-out, academic failure, and behavior problems.

Audience Approved by JDRP for students in grades 9-12 who are considered high risk due to
chronic academic failure, disruptive behavior, truancy, suspension, and drop-out. Also used
successfully for students in grades 4 through 8.

Descrivtion Project Intercept, thro ugh one year of training and workshops, creates a program for
theindividual school or district according to its specific needs and trains selected facuity members in
methods and principles so as to address problems before they arise.

The initial phase of the program consists of : inventory and assessment of the particular riceds of the
school from which specific goals are set, selection of core members of the faculty to be trained to work
toward the goals, and initial training which encompasses organization, discipline beliefs and learning
theory. This training includes problem-solving techniques, program development, on-site critiquing
and evaluation, and lesson demonstrations for the initial year. A year-end assessment provides the
necessary information for the designing of a prototype for the second year.

Teachers also receive trainir:g in group counseling. Students who participatein this componentlearn
to demonstrate more appropriate interpersonal skills and improved self-concept. Family intervention
isanotherimportantcomponent of the program althcugh difficult to achieve; thereare many variables
involved in family dynamics, peer interaction, and availability of counseling. Available counselors’ time
in individual schools will dictate how much actual involvement will be with this particular model.

Requirements The adopter selects a core group of ten to fifteen faculty members who are
committed to achieving the goals of Project Intercept and are willing to devote time and energy to
training. Oncea teacher is trained, the project has a highly effective method of peer critiquing to train
other teachers in most subject areas in Intercept methods of discipline, classroom management and
instructional procedures, and learning theory — all based on current research and effectively proven
applications.

Costs Include fees for Intercept trainer for five workshops during the first year plus expenses which
include transportation, lodging and meals. Due to the highly individualized nature of the program,
costs are negotiable.

Services Awareness workshops available; fees negotiable.

Contact James E Loan, M.A.; Project Intercept; 1101 South Race Street; Denver, CO 80210,
Telep* one (303) 777-5870.

Developmental Funding: USOE ESEA Title-IVC JDRP No. 81-50 (1/20/82)




LEARNCYCLE: Responsive Teaching. An intensive teacher- N
training program developing flexible, effective skills for managing Q\ O
and teaching mainstreamed or high-risk students. ‘

Audience Approved by JDRP for teachers of special education or main- »}f

streamed students grades K-9, and teacher trainers and consultants.

Description The program includes two levels of training. The basic Learncycle course presents a
simple problem-solving method to define, analyze, and solve common student problems such as
incomplete assignments, distractability, disruption, isolation, and poor self-image. Participants learn
hew to assess the key “change factors” for each problem. Through lecture, de:nonstration, practice,
and team task groups, they acquire a wide array of simple, teacher tested ways to adapt curriculum,
consequences, or their own behavior. Each teacher then puts together a short five-step plan to use
back in the classroom. What implementation is chosen depends on students’ needs and teacher
preference. A unique feature is training of teachers in proven ways to enlist the support of a whole
class for program success with one or two high-risk students. The overall problem-solving method
allows teachers to adapt the program instantly to new situations.

Training to Train allows districts that desire an ongoing training capacity to have graduates of the first
course trained to train others. They learn how to tailorcourses to the individual needs of their trainees,
as well as how to deal with system-wide implications of program implementation. A Behavior Analysis
Mainstreaming Model allows participants to relate student needs and training and support needs to
available support services in developing a comprehensive mainstreaming plan.

Requirements No special staffing or facilities are required. For classroom implementation, an
adopting unit is an individual teacher. Training for teachers: one three-day sequence. Training for
turnkey trainer or consultant in a position to offer back-home training to colleagues: one two-day
sequence in addition to three-day teacher’s sequence. Certification is contingent on completion of
follow-up activities tailored to adopter setting. The only materials costs are the Learncycle Teachers
Manual, $10 per participant. In some states, special educati~n grants can be used to cover adoption
costs.

Services Awareness materials are available at no cost. Visitors are welcome any time by
appointment at project site and additional demonstration sites in home state and out of state. Project
staff are available to attend out-of-state awareness meetings (costs to be negotiated). Training is
available at adopter site or for a group of adopters at a common site (costs to be negotiated).
Implementation and follow-up services are available to adopters (costs to be negotiated).

Contact Keith Wright, Highline Public Schools; Washington State Facilitator; 15675 Ambaum
Boulevard, Southwest; Seattle, WA 98166. (206) 433-2453.

Developmental Funding: USOE ESEA Title 111 JDRP No. 74-53 (5/24/74)




NATIONAL TEACHING PROJECT A Process of Teacher Renewal
through Collaboration—designed by the National Faculty to
improve teaching in high schools.

Avdience Approved by JDRP for teachers of the major disciplines in the
humanities, arts and sciences, grades 9-12.

Description The National Teaching Project is a systematic, flexible program of staff development
for individual schools and school districts. It is designed to improve teaching in the nation’s high
schools through professional collaboration among teachers, based upon serious study of texts and
ideas in their disciplines. A major goal of the project is to build permanent structures inside schools
which foster collegial work among teachers, between teachers and college professors, and between
schools and colleges. Scholars from the National Faculty and from nearby colleges and universities
work with teachers on-site during the school year and on college campuses during the summer.

The National Faculty of Humanities, Arts and Sciences is a unique resource for the project. It is
comprised of 400 scholars and teachers from colleges and universities throughout the country who are
experienced in renewing and empowering high school teachers by means of academic study and
teaching.

Each projectfocuses on specific needs identified by teachers and adminstratorsin a particular school.
Though tailcrad to an individual school settings, a common pattern of activities is developed at each
site. These activities include forming a core group of teachers which can become a collaborating unit;
developing a detailed project plan to be implemented over a period of time; working on-site during
the school year with members of the National Faculty; attending summer institutes; studying the
subject matter of specific disciplines; collaborating with faculty from local colleges; and expanding the
project to include other teachers.

Requireme The National Teaching Project can be easily installed and replicated in a va-iety of
schoolsites,a..  enced by its implementation in hundreds of schools in every state and every kind of
school setting. It is important to emphasize that what is being disseminated is a process, not products
and materials. For adoptions, schools must provide evidence of administrative support for project
activities and a commitment to provide released time for participating teachers. Schools must also be
willing to provide or raise funds from local or other sources to conduct the project. Project costs vary
greatly according to project size and school needs. Schools are responsible for making the initial
contact with the National Faculty to develop a project.

Services Awareness materials are available at no cost. Visitors are welcome by appointment at
projectdemonstration < .2s. National Faculty staff are available to attend awareness meetings or to visit
a school site to evaluate the feasibility of developing a project (costs to be negotiated).

Contact  Dr. Donald N. Bigelow, Senior Administra.or; The National Faculty of Humanities, Arts and
Sciences; 1676 Clifion Road; Atlanta, GA 30322, (404) 727-5788.

Developmental Funding: NEH, Local School Districts, Private Sources JDRP No. 87-19 (5/15/87)
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PROJECT SITE: SUCCESSFUL INSERVICE THROUGH TURNKEY
EDUCATION. A mathematics inservice program for the
development of higher-level thinking skills through the use of
manipulative materials.

Audience Approved by |DRP for elementary school teachers and
supervisors (grades 2-6) and students of these participants.

Description The SITE program is based on a problem-solving approach to learning new
mathematical concepts and skills. Unlike other mathematics inservice programs, SITE integrates
content and methodology, using hands-on activities with a variety of manipulative materials. Since
teachers “teach as they were taught,” the program uses prccesses and activities which are immediately
applicable in the classroom as the instructional model. SITE activities are readily integrated into the
existing school mathematics curriculum. Eight of the ten basic skills identified by theNational Council
of Supervisors of Mathematics are incorporated in the SITE program. Specificinstruction is provided in
area, volume, decimals, metric measurement, ratio and proportion, graphing, and estimation. The
project provides the printed instructional materials as well as the mathematics equipment needed to
implement the program.

Evaluation of process and content is continuous, from initial training through classroom implementa-
tion with students. The project has demonstrated its effectiveness in urban, suburban, and rural
schools. Teachers’ mathematical knowledge increases substantially, while enthusiasm and skill in
teaching math is noticeably enhanced. Student growth in knowledge from pre- to posttest has been
significant (at 0.05 leve!).

Project SITE may be adopted at one of two levels. LEVEL II: Direct Training for Classroom Teachers
(15-hours over 3 days) includes: Mathematics described plus instruction in teaching strategies (i.e.
motivation, questioning and critical thinking skills). Teachers implement the SITE program with
students. LEVEL I: Training the Turnkey Trainer (20 hcurs over 4 days) includes: (1) everything
described above in LEVEL [1, and (2) Training skills (i.e. workshop organization and leadership, brain
dominance and learning styles and the psychology of the adult learner). Trained participants act as
turnkey trainers for ot.2r teachers in their schools or districts and implement the SITE program with
students.

NOTE: Adoption costs can be minimized by forming a consortium of districts. Costs include travel
and per diem for SITE trainers; Training fees: LEVEL 11—$85 per participant, LEVEL 1—$100 per
participant; OneSITE Starter Kit for each adopting building ($375 eact . Starter Kit costs can be reduced
by the use of equipment already existing in the district).

Requirements The program can be adopted by a district, aschool, or an individual teacher. LEVEL
Il Adoption: three full days of SITE training; classroom implementation with students for 20-40 hours;
pre-posttesting of students. LEVEL | Adoption: four full days of SITE training; turnkeys conduct SITE
inservice for other school or district teachers totaling 10-15 hours; classroom implementation with
students by each trained teacher for 20-40 hours in the classroom; pre-posttesting of teachers and
students is expected.

Services First-level Awareness materials are available at no cost. Visitors are welcome by
appointment at the demonstration sites in East Meadow and New Rochelle, NY and H~ston County,
GA. Project staff is available to attend out-of-state awareness meetings (costto beneg. ated). Training
is conducted at adopter site. Implementation and follow-up services are available {costs to be
negotiated).

Contact Dr. Barbara Berman or Dr. Fredda J. Friederwitzer, Co -Directors; Project SITE; Educational
Support Systems, Inc.; 446 Travis Ave., Staten Island, NY 10314. (718) 698-3636.

Developmental Funding: USOE Metric Education Program JDRP No. 82-27 (5/27/82)
(9/24/85)
(6/5/86)
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TEACHING RESEARCH DATA BASED INSERVICE TRAINING. An
inservice training program for teachers and aides.

Audience Approved by JDRP for educators, inservice trainers, and super-
visors responsible for training teachers.

Description This program is an inservice training model designed to assist educators in providing
inservice training to their staff. The Teaching Research Data Based Inservice Model will assist the
adopter in identifying desired outcomes of training and then designing training strategies to achieve
those outcomes. The model provides the trainer with objectives, activities, and evaluation strategies
aimed atteaching the trainee new skills and/or procedures and helping the person to implement them
in the classroom. Specific content of the training is to be determined by the adopter’s needs.
Training objectives and procedures to assess the level of skills assimilation are clearly identified.

Requirements Implementation of the Teaching Research Data Based Inservice Training Model
requirestraining for theadopting district’s training staff and on-site consultation by Teaching Research
staff to assist inthe design of training and evaluation procedures. Depending on the complevity of the
adopter’s district, it may require demonstration training in the adopter’s district.

Services Awareness materials are available at no cost. Visitors are welcome at the project site by
appointment. Project staff are available to attend out-of-state awareness meetings (costs to be
negotiated). Training is conducted at the project site or adopter’s site. Costs to adopters include
honorarium, travel and per diem for two trainers to conduct a 2¥2 day training session at adopter’s site.
Follow-up services are available to adopters (costs to be negotiated).

Contact Torry Piazza Templeman; Teaching Research; Western Oregon State College; Todd Hall;
Monmouth, OR 97361. (503) 838-1220, ext. 401.

Developmental Funding: USOE BEH JDRP No. 79-34 (11/7/79)
Recertified (3/85)




SECTION M: Science/Social Science

Adventure M-1
*Conservation For Children M-2

ECOLogy (Environmental Career-Oriented Learning) M-25
*Economic Literacy M-3

Environment and Technology Project M-4

Facing History and Ourselves: Holocaust and Human Behavior M-5
*Foundational Approaches in Science Teaching M-6
*Geology Is M-7
*Hands-on Elementary Science M-8
*History Theatre of ideas M-9
*Informal Science Study (I1SS) M-10

Institute for Political and Legal Education (IPLE) M-24

Law Education Goals and Learnings (LEGAL) M-25

Law in a Changing Society (LCS) N-25

LEGAL (Law-related Education: Goals for American Leadership) M-26
*Life Lab M-11
*Marine Science Project: FOR SEA M-12
*Physics-Teach to Learn Program M-13
*Prisms M-14

REACH -Respecting Our Ethnic and Cultural Heritage M-15

Religion in Human Culture (RIHC) M-26
*Sci-Math M-16

Science-Technology-Society: Preparing for Tomorrow’s World (PTW) M-17
*STARWALK M-18

Stones and Bones, A Laboratory Approach to the Study of Biology, Modern Science, and
Anthropology M-19

Trade-Offs M-20

WWAS: Women in World Area Studies M-21
WIZE M-22

ZOO: Zoo Opportunities Qutreach M-23

*Projects currently funded by the NDN
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JAruitoxt Provided

SUMMARY OF PROJECT SERVICES*

AWARENESS TRAINING
Dissem Certified Training
Funds Awareness On Site Visit. Awareness Staff Trainers Time
Available Costs Available Materal Available Costs Avarlable Required
Home | Adopt | Free Home |Adopt
PROJECT Page# | NDN [Other] Hon | Trav | PD. Site Site |Paper{Video| F/S |Other| Site | Site | Hon | Trav | P.D. (State) (days)
Adventure M-1 v v v v v v v v v v v v v v None 3+
Conservation For v v v v v v v v v v v v v CO,AZ ID, IL, <1
Children M-2 MD, MS, NE, OR,
NY,NC, OH, TN,
UT, WY, WA
Facing History M-5 v v v v v v 4 v v v v v v CA, IL, OH, NM 1
ME, NH, Canada
Genlogyls M7 | v v v v v v v b v v v I, CO <1-1
Hands On M-8 v v v v v v v v v v None 2
Hit M-9 v v v v v v v v v v v None 1-2
1SS M-10 v v v v v v v v v v v [NY,AZ UT. CO, <1
OR, WA, ID, MT,
PA
Law in
Changing
Socrety M-25 v v v v v v v v v v v v None 3+
Life Lab M-11 v v v v v v v v v v v v v CA.MA, VT, NH 2
Marine Science v v v v v v v v v A¥, OR. CA, FL. 1
Project M-12 WA, SC
Project Reach M-15 v v v v v v v v v None 2
PTTL M-13 v v v v v v v v v v v v v v v None <1
Sci-Math M-16 v v v v v v v v v v World-Wide 1

0
RIC

“Only projects providing data are included.
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Aruitoxt provided by Eic:

SUMMARY OF PROJECT SERVICES*

AWARENESS TRAINING
Dissem. Certified Training
Funds Awareness On Site Visit. Awareness Staff Trainers Time
Available Costs Available Material Available Costs Available Required
Home | Adopt | Free Home JAdopt
PROJECT Page# | NDN |Other| Hon | Trav | P.D. Site Site {Paper|Video| F/S !Other{ Ste | Stte | Hon | Trav | P.D. (State) (days)
Starwalk M-18 v v v v v v v v v OR, IL, M|, VA, 1
DE, WI, MO, ME,
NE, IN, OH
Stones & v v v v v v v v v v v WY, CA, NE, NJ, 1
Bones M-19 NC, OR, CT, IL,
ME, MN
Trade-offs M-20 v v v v v v All 50 State 1
Council
WWAS M-21 v v v v v v v v v v v v None 1

*Only projects providing data are included.
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PROJECT ADVENTURE. An interdisciplinary program involving
experience-based learning in academics along with group prob-
lem solving and an alternative physical education program out-
of-doors and indoors as well.

Audience Approved by JDRP for students of all abilities, grades 6-12. Parts
of the program have also been applied in therapeutic and camp settings.

Description Project Adventure is designed to a-'d an experience component to standard high
school and middle school courses. For many students, learning is essentially a passive process offering
litt:ie opportunity to take responsible action or to test abstractideas in the real world. Project Adventure
represents acombination of Outward Bound techniques and philosophy with a group problem solving
apnroach to learning and teaching. Small groups of students learn by actually working on specific
reaiity-based tasks or problems in the community and the natural environment. The teacher’sroleis to
state the problem and limits, giving students the responsibility for finding solutions. This approach has
produced measurable improvements in self-concept, physical agility and competence. It encompasses
and supports a wide variety of teaching and learning styles.

The project is made up of two separate components, which may be used singly ortogether: a physical
education program involving initiative games, outdoor activities, and a Ropes Course apparatus that
can be constructed by teachers and students; and an academic curriculum component designed to
give hands-on experiences and a practical application of the basics. The program’s aimisto educatethe
whole student through sound academics, physical activity, and learning activities that enhance self-
concept. The project’s strengths are its flexibility, the variety and quality uf its curriculum models, and
its ability to inspire and rekindle the enthusiasm of both teachers and students.

The project offers 3 different initial training programs: academic, counseling techniques, and
physical education. These trainings give teachers and counselors skills in program management,
teaching strategies, and techniques necessary for implementation. Ideally, a core group of teachers
from a single school attends a 5-day workshop. Follow-up sessions and assistance with construction
may also be part of the adoption process. Many of this project’s adoptions have been in the area of
environmental education.

Requirements Attendance atthe four-day workshop is essential. Ideally, one or more teachers are
trained in the physical education or curriculum workshop or in both. A supportive administration
willing toincorporate new teaching stylesand programs that may involve some flexibility in scheduling
is also required. No special facilities are needed, although the Ropes Course apparatus for the physical
education program calls for some open space around playing fields or in a wooded area. No special
staffing is required.

Costs The four-day residential teacher-training program costs approximae academic componert,
costs may include transportation, substitutes, and camping equipment, depending on the curricuium
developed.

Services Awareness materials are available at no cost. Visitors are welcome any time by
appointment at project site and additional demonstration sites in home state and out of state. Project
staff are available to attend out-of-state awareness meetings (costs to be negotiated). Training is
conducted at project site (all expenses must be paid, including tuition, and room and board). Training is
also available at adopter site (costs to be negotiated). Implementation and follow-up services are
available to adopters (costs to be negotiated).

Contact Dick Prouty, Project Adventure, Inc.; Box 100; Hamilton, MA 01936. (617) 468-7981. Cindy
Simpson, Project Adventure/SE; Box 6548; Atlanta, GA 30315, (404) 622-1360.

Developmental Funding: USOE ESEA Title 11i JORP No 4 (4/9/73)




CONSERVATION FOR CHILDREN. A practical, economical
program to increase conservation awareness, understanding,
and action of elementary schoc | children through a variety of
basic skill activities designed for use in the classroom.

Audience Approved by JDRP for children in grades 1-6.

Description Through a variety of basic skill activities intended for use in the classroom,
Conservation for Children teaches about th= interdependence of plants and animals, requirements of
life, energy sources and use, pollution problems, recycling, and other conservation concepts based on
scientific principles. The grade level conservation guides provide instructional materials which
combine basic skill practice in the areas of language arts, math, social studies and science with a
conservation concept. Program materials are used to supplement or replace presently used skill
materials, so that no additional preparation time or equipment is needed. Teachers can use the
materials as a primary resource for teaching basic skills, as supplementary materials to a core program,
as enrichment activities, skil! revievv, or as independent units of study. No change in staffing, physical
setting, equipment, or instructional methodology is required. Criterion-referenced tests allow
teachers to determine which materials are appropriate for individual stude-ts or groups. Special
education teachers have found the materials valuable for use with their students due to the high
interest level of th  orksheets and the choice of ability levels and basic skill concepts.

Evaluation data confirms that students using the materials for a minimum of 30 minutes per week
master 80% of the learning objectives. In addition, 75% of the parents of 2,000 students in the
evaluation study responded in writing th:t they had observed their children implementing
conservation practices at home which they had never seen before the children used the program
materials.

CONSERVATION FOR CHILDREN materials include six grade level curriculum guides (1-6) and one
ALL Levels guide (activities, resources). After the initial purchase of the guides, $25 per grade level,
$165 for the complete program, there are no on-going costs for personnel, materials, or inservice
training. A per pupil cost for installation is only $.70. There are no recurring costs.

Requirements The program may be used in any type of facility or setting and does not rely on any
particular methodology or teaching style. The program is designed for use in the classroom and does
not require any materials or equipment that are not normally found in any school. The curriculum
guides may be reproduced in whole or in part with the permission and hope of the authors. Inservice
as to implementation and material usage is minimal, usually two hours. The program requires no
staffing changes as the classroom teacher continties to provide instruction.

Services Awareness materials are available at no cost. Visitors zre welcome at the project site any
time by appointment. Project staff are available to attend out-of-state awareness meetings (csts for
travel expenses to be negotiated).

Contact Marilyn Bodourian, Project Director; Conservation for Children; John Muir Elementary
School; 6560 Hanover Drive; San Jose, CA 95129. (408) 725-8376.

Developmental Funding: ESEA Title IV-C JDRP No. 83-12 (3/4/83)



ECONOMIC LITERACY A computer-based financial management program which
has two components—How to Make a Million and the New School Savings Program.

Audience How to Make a Million was approved for students in grades 6-8 and 10-12. The New
School Savings Program was approved for grades 4-8.

Description HOW TO MAKE A MILLION (HMM)—HMM successfully teaches students sound
principles of financial management, from learning how to save, to utilizing savings for investments.
HMM provides students with an opportunity to apply their math and computer skills on 2 subject dear
to their hearts, MONEY. ~he curriculum includesinformation on stocks, bonds, certificates of deposit,
treasury bills, money market and mutual funds, and savings accounts—sorry no real estate! Generally,
implementing teachers set aside part of a Friday during one semester and let the studenis miake their
investments until they MAKE A MILLION DOLLARS (simulated, of course)!

Materials include an Apple computer disk, a 48-page student booklet, a teacher’s manual,
duplicating masters, play money, and an “I Made a Million” certificate for those who DID! 35 sets of
student materials come in the program kit.

THE NEW COMPUTERIZED SCHOOL SAVINGS PROGRAM (55)—Remember when YOU saved
money atschool? Well, it’s different now! Students, with the assistance of PTA volunteers, enter their
depositamount ata computer, pick upa receipt, give their money to the PTA volunteer and go back to
work. The program is usually run before and after school and atlunch. After the lastdeposit, the bank
picks up a record of all the deposits via its computer, which saves personnel time.

Materials include an Apple computer disk for deposits and modem transmission, a 24-page student
booklet, a teacher’s manual, and duplicating masters. 35 sets of student materials come in a kit.

Requirements Single teachers or groups of teachers can ‘mplement the programs. You should
generally plan to use part of every Friday of a semester for HMM. The SS program lasis all year and
continues yearly. Remember, abank or financialinstitution is required to house the students’ money.

Costs h.dividual kits with teacher and student materials for a class of 35 students are available for
$299. The kits can be previewed for 30 days for the cost of UPS shi ping. In addition, a workshop is
available for a cost of $150., however, group rates can be arranged.

Services Awareness materials, training, and follow-up. Costs to be arranged.

Contact Ms. Sherry Avena; 4095 173rd Place, S.E.; Bellevue, Washington 98088; (206) 746-0331.

Developmental Funding: Private Sector Initiative JDRP No. 85-6R {4/2/85
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THE ENVIRONMENT AND TECHNOLOGY PROJECT. An inter-
disciplinary high school science-social studies curriculum which

enables students to understand the impact of science and
technology on the environment and actively engages them in a é
problem solving approach, as citizens able to make decisions

based on sound technological choices.

Audience Approved by JDRP for students of all ability levels, grades 2-12.

Description THE ENVIRONMENT AND TECHNOLOGY PROJECT is a complete curriculum and a
set of 16 student units for usz within an existing one or two semester course or the basis of a new course
focusing on science, technology, society education.

® Sixteen student units under four broad categories:

ENERGY LAND USE POLLUTION URBAN MANAGEMENT
gasoline urbanization and air solid waste

electricity zoning water waste water

nuclear power streets and roads noise population

coal wildlife rural

solar parks and recreation

® a curriculum design with three levels of objectives: those universal to all people on the planet;
those particular to 2ach of the four broad categories; and performance ojbectives unique to each
unit

® active student involvement beginning with a unit pretest to assess understanding; unit readings/
activities (working individually, in a small group, or in the larger class); problem solving
application; and post test

® aproblem solvingmodel as a guide for examining local environmental problems with applications
atsimple, advanced, or open-ended levels depending on student ability and previous experience

® semester and unit pre-post tests to measure student cognitive gains

Three standardized tests were used in a pre-post test design with experimental and control groupsin
other environmental, science and social science courses and programs. Project students showed
significantly higher cognitive gains on all tests as compared to control groups.

Requirements A two day pre-implementation workshop is recommended for high schoo's
developing a new science, technology, society course. A one day workshop is available for those using
the curriculum in courses focusing on environmental education. Curriculum available for purchase
includes: students units ($4.25 ea.), reproducible packet of student objective sheets and unit pre-post
tests, Teacher’s H ,idbook and Planning Cuide, semester test.

Services Awareness brochures available at no cost. Arrangements can be made to observe the
program in various settings. Costs for awareness sessions and workshops include travel, per diem, and
leader’s fee, which can be negotiated and shared via state and local funds.

Contact Dr. Barbara # Barchi, Director; The Environment and Technology Project; P.O. Box
803934; Chicago, IL 60680. .312) 280-8163.

Developmental Funding: USOE ESEA Title i1 and IV-C JDRP No. 78-190 (6/5/78)




FACING HISTORY AND OURSELVES: Holocaust and Human

Behavior. A unit using the history of 20th-century genocide to

teach the meaning of human dignity, morality, law, citizenship, Hﬁ‘lgg‘%

and behavior. ”“l
OURSEI.VES

Audience Approved by JDRP for students in grades 8 and 9. The unit has
been used in other s¢ ““ings with grades 10, 11, and 12.

Description The project provides teachers and students with resources for studying rarely treated
topics that are complex, controversial, and intellectually and emotionally challenging.

The program helps to educate citizens as they learn to make informed judgments. Activities
illuminate historical questions by encouraging participants to understand the consequences between
competing values. They make it possible for teachers and students to reflect on issues that are
meaningful to them in ways that stretch their intellectual and empathetic capacities. The resource
book, Facing History and Ourselves: Holocaust and Human Behavior, studies clear examples of abuse
of power, human rights, and obedience by tracing the roots of prejudice and discrimination; firstin
our own lives and then in the history of National Socialism in Nazi Germany.

Students think about what happens in a society that abuses civil liberties and censors freedom of
thought. Lessons explore the wide range of responses of individuals and institutions who became the
victims, the victimizers, or the bystanders in the history of the Holocaust of European Jews and the
victims of genocide.

The final chapters focus on students’ recurring questions, “Can We Learn From the Past?” and
“What Can | Do To Make a Difference in the Future?” When students learn about the “forgotten
genocide” of the ezrly 20th century, the Armenian Genocide, they think about the power of denial
and avnidance. After learning about genocide and the abuse of power, studentsare often eager (s find
methods of prevention and avenues of participation that can improve society. The curriculum is
specifically designed for early adolescents in junior high and high school settings. Although the
program’s content focuses on genocide, the apporach and methodology have broad applicability for
any curricula involved with difficult subject matter. When students think about history and its
relationship to their lives as well as the consequences of their decisions and actions, they explore the
roles and responses of individuals and groups confronting contemporary and difficult issues.

Requirements An individual teacher or entire school district may choose to adopt the Facing
History and Ourselves Project to enhance existing courses or as an entire program (8-12 weeks).
Teachers should attend an awareness presentation given by a certified trainer before piloting the
classroom materials. Awareness sessions range from a two-hour presentation to a one- or two-day
workshop. A team of 38 teacher trainers from public, private, and parochial schools is available for
follow up consultation and workshops.

Services Brochuresare available at no cost. Visitors are welcome at the Resource Center and (o visit
classes using the program. The Resource Center collects and distributes printed and audiovisual
materials. Awareness presentations and workshops are held at both project and adopting sites. in
communities where certified trainers are available, adult education courses and inservice programs
are offered. Travel and per diem expznses need to be covered, but costs can be negctiated depending
on available funds.

Contact Margot Stern Strom, William Parsons, Marc Skvirsky or Jan Darsa; Facing History and
Ourselves National Foundation, Inc.; 25 Kennard Rd.; Brookline, MA 02146. (617) 232-1595.

Developmental Funding: USOE ESEA Title IV-C JDRP No. 80-33 (12/5/80)
Recertified (6/85)




FOUNDATIONAL APPROACHES IN SCIENCE TEACHING. A
course in the concepts and methods of the physical, biological
and earth sciences and their relation to the environment.

b
E"
Audience Approved by JDRP for students in grade 7. This program has
also been used with students in grades 6 and 8.

Description This curriculum is a full year course giving students a sense of the operations of the
modern scientific community by involving them in typical science activities. FAST is laboratory and
field-oriented and designed for use with studentswho represent the full range of abilities and interests
found in the typical middle/junior high school classraom. Instructional strategies are structurally
sequenced to address differ 2nces in learning stylesand to develop thinkingskills. Students study three
strands concurrently: physical science, ecology and relational study.

The physical science strand introduces such concepts as mass, volume, density, buoyancy, physical
and chemical properties of matter, pressure, vacuum, heat, temperature and energy; the ecology
strand such concepts as ecology, plant and animal growth and development, weather and climate,
field mapping and population sampling; the relational study strand such concepts as resource
management, technology, environmental use, energy use and conservation.

Student and teacher materials guide student investigations. The Student Record Book enables
students to record a concise log of individual and class activities. A classroom library of Reference
Booklets, which describe use of instruments, suggest experimental designs, outline experimental
techniques, and provide necessary supplemental readings, helps students to practicethe skill of using
outside references to supplement information available from the investigations and Student Book. The
Teacher Guide preser:ts the logic connecting topics and sequences. Keyed to the investigations in the
Student Book, the Teacher’s Guide includes teaching suggestions, advice on classroom procedures,
and detailed discussion of the conceptual and practical development of the students’ investigations.
Other materials for teachers include the !nstructional Guide and Evaluation Guide.

Reguirements Adopting teachers are requirzd to take 10 days of training (provided free with
suffitient book purchases). Adopting schools are assumed to have basic science equipment and
supplies including 6-10 centigram balances. An eguipment kit is required. Recommended: a local
project coordirator to monitor implementation activities, conductbimonthly meetings with adopting

teachers, and provide help to teachers as needed. Additional training is available for local coordinators
and teacher trainers.

Services Awareness materials are available at no cost. Examination copies of student and teacher
materials are available at cost, videotape describing the program available on loan (specify Beta or
VHS). Visitors are welcome at project site and at selected demonstration sites by appointment. Some
demonstration sites are available in other states. Project staff and/or certified reprasentatives are
available to attend awareness meetings on negotiated cost basis. Teacher training is conducted each
summer at project site or can be provided for adoptors at adoptor site.

Contact Donald B. Young, Co-Director; Curriculum Research and Development Group; University
of Hawaii; 1776 University Ave., Rm UHS 2-202; Honolulu, HI 96822 (808) 948-7863.

Developmental Funding: University of Hawaii JDRP No. 80-2 (12/9/80)
Recertfied (3/85)
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Aruitoxt provided by Eic:

GEOLOGY IS. An introductory geoscience course.

Audience Approved by JDRP for all students, grades 9-12.

Description Designed to become part of the secondary school curriculum, GEOLOGY IS provides
geoscience learning opportunities not presently available in the science curriculum. A broad range of
materials and media-delivery instruments allow for varied teaching and learning techniques. The
technical aspects of course content and the social implications in the wise use of earth resources
combine in an effective interdisiplinary approach. Awareness and understanding of geoscience
processes make students more responsible consumers of earth materials and protectors of the
environment.

Tre five distinct but related units of GEOLOGY IS are Introduction, Earth Materials, Observing the
Tarth, Internal Processes, and External Processes. These are subdivided into a total of 20 chapters.
Although itis a two-semester course, parts can be taught as a semester offering. Each unit contains text
material, lab exercises and activities, and objective and subjective tests. Slide-tapes, films, videotapes,
and guest speaker presentations are offered, and students are encouraged to evaluate these. Small
groups and individuals investigate topical areas for student-led class discussions. Off- and on-campus
field experiences and resource personnel add another dimension to the text. Teachers are provided
with a guide and an a-tivities handbook as a supplement to the student textbook.

Through study in this elective option, students can become more responsible consumers of earth
resources and make informed decisions for the future regarding energy, geologic hazards, and land
use.

Requirements The adopting district will need to provide an instructor with some basic
coursework in the geosciences. Other than that, a typical science clasrcom and sunplies are the only
other requirements for adoption.

Costs The major cost to the district will be for the purchase of the GEOLOGY IS textbook and activity
sheets. In addition, some supplies for the activities may have to be purchased if the district does not
have an existing geoscience class.

Services Awareness materials are available at no cost. A slide-tape presentationis availableif district
will pay postage. Visitors are welcome at project site anytime by appointment. Project staff areavailable
to attend out-of-state awareness conferences (cost to be negotiated). Training is conducted either at
the project site or at the adopter site (costs to be negotiated). Implementation and follow-up services
are available to adopters (costs to be negotiated).

Contact Rion D. Turley; O’Fallon Township Higl. school; 600 South Smiley; O’Fallon, IL 62269. (618)
632-3507.

Developmental Funding: USOE ESEA Title 1v-C JDRP No. 81-42 (12/18/81)




HANDS-ON ELEMENTARY SCIENCE An instructional program
intended to provide elementary students with hands-on instruc-
tion emphasizing the processes of science.

Audience Approved by |DEP for elementary teachers and students,
grades 1-5.

Description TheHands-On Elementary Science provides elementary students with instruction that
emphasizes the development of science processes as an approach to problem solving. in fostering
positive teacher attitudes toward teaching science, it increased both the amount of science taught and
the proportion of instruction dedicated to the processes of science. The curriculum employs a set of
higher order processes at each grade level consisting of three basic units. The units consist of lessons
concerning a unifying topic. The topicis based upon the skills identified for that grade level. First grade
students work primarily on observation in the three units ofseeds, patterns and “magnetism.” Second
grade emphasizes classification skills through the study of insects, sink or float, and measurement. In
the third grade, experimentation skills are developed by units on flight, measuring and plants. Fourth
grade focuses on analysis in units on bio-communities, electricity and chemistry. The fifth grade
curriculum emphasizes application and consists of units on earth science, soil analysis and small
animals. Since this is not a text program, all lessons are based upon hands-on activities supported and
defined by curriculum guides at each grade level. They provide a sequence of basic lessons and
incorporate all necessary materials to support the program lessons. A unique feature of the program is
an optional package of materials students may request to work on over the summer.

Requirements TheHands-On Elementary Scienceprogram is transportable to other siteswhere a
commitment exists for hands-on science instruction. Adoption of this program requires at least a half
year planning and preparation followed by astaff development program. Teacher preparation consists
of two days training prior to the implementation of the program followed by at least two follow-up
workshops to resolve problems of implementation. Materials required include both a curriculum
guide and a kit of materials of the appropriate grade level for each teacher and copies of the voluntary
summer program for dissemination to interested students.

The cost of the program in the installation year is approximately $27 per student {assuming 25
students per classin a school of 800 students and training 20 teachers at a grade level). Subsequent year
costs to maintain the program through the replacement of consumable supplies equals $1.50 per
student. Teacher guides are available for $10 each and kits are available from a national vendor at costs
ranging from $322 to $532 depending upon the grade level.

Services Awareness materials are available at no cost. Visitors are welcome by appointment at
project site and additional sites in home state. Project staff are available to attend out-of-state
awareness mes tings (costs to be negotiated). Training isavailable at projectsite and also at adopter site
(costs to be negotiated). Implementation and follow-up services are available to adopters (costs to be
negotiated).

Contact Dean A. Wood; Dissemination Center For Hands-On Elementary Science; Hood College,
Frederick, MD 21701

Developmental Funding: Federal, State and Local JDRP No. 86-19 (9/23/86)
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Aruitoxt provided by Eic:

HISTORY THEATRE OF IDEAS (HIT) A program using dramatized
events in state or local history to enrich curricula and involve
students in analyzing issues.

Audience Approved by the JDRP for all students in grades 7-12.

Description History Theatre of Ideas is a touring classroom drama/discussion program for
students in grades 7-12. It provides an arena for the examination of relevant humanitiesissues. It serves
teachers as a model for providing historical context in the introduction of political, social and
philosophical issues into the curricuia of secoridary schoois.

The program’s components include a brief historical drama depicting an event in state or local
history. This is followed by a discussion between the students and the actors of the pertinent issues in
the play. The actors retain their scripted identities throughout the classroom discussion. The teacher
prepares students for the discussion by using swudy guide materials provided by the program.

The program’s intent is to enliven history for students and provide teachers with materials anc a
model for additional curriculum developmer.t. The programis based on drama as an effective teaching
vehicle. Combining drama with discussion lends an immediacy and exciiement to history.

Requirements Adoptions can be by local schcol districts or by broader administrative divisions
(regional or metropolitan). The program is appropriate in its entirety for dissemination to other sites.
Aspects of dissemination include: staff development which entails identifying and training a program
coordinator and recruiting and training a playwright and actors; topic selection which involves
choosing events andissues important to each site; research of the selected topic; materials preparation
including the development and printing of study guides; recruitment of school participation,
scheduling and other administrative duties performed by program coordinator; teacher and student
preparation using project materials and other teacher-selected materials; program presentation
including dramatic sketch and discussion; follow-up classroom activities; and program evaluation. The
most important conditions for success are the willingness of the teacher to participate and the
arrangements concerning class preparation time and administrative support for this arrangement.

Based upon an assumption of one hundred presentations over the course of ar academic year and on
average class size of 25 students the cost per student is estimated at $4.00 for the installation year and
$3.80 for the subsequent year.

Services Awareness materials are available at no cost. Visitors are welcome to the demonstration
site by appointment. Project staff are available for awarenesssessions. Training, techni~al assistance and
manuals are available at costs to be negotia.ed.

Contact Natalie Robinson; History Theatre of Ideas; Rhode Island Committee for the Humanities;
463 Broadway; Providence, Rl 02909; (401) 273-2250; (401) 274-2350.

Developmental Funding: NEH, State and Private JDRP No. 85-13 (7/1/86)
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ERIC

Aruitoxt provided by Eic:

INFORMAL SCIENCE STUDY (1SS)
h

Audience Approved by JDRP for all students in grades 5-12.

Description T1o promote concept acquisition IfSS presents a series of physical science mini-units
which are based upon students’ recall and utilization of popular amusement park rides, sports, and
playground experiences. Experiences are selected for their student appeal and their ability to provide
concrete examples of otherwise abstract concepts. Topics covered include among others, motion,
acceleration, relativity, forces, gravity, time, graphing, conservation of energy, and frames of
reference.

Eack of the mini-units is designed around student dialogue, providing an introduction and
review/application of physical science and mathematics in low-key, predominantly non-technical,
language. Physical science terms are introduced only after instruction as needed. in addition, several of
the units provide laboratory experiences using toys (race cars, model rockets etc.) and playground
equipment.

Mini-units include:
® Physics of Fun and Play is designed for any of grades 5-12. The focus of the module is the physics of
amusement parks and sports. Question/answer student guides are designed to elicit student recall
of past amusement park experiences and are coupled with color slides of rides to assist the teacher
in focusing on appropriate content. A secondary element focuses on sports and playground
activities,
® The informal Science Safariand T y Workshop is designed for grades 5-9 and presents mechanics
content and terms as well as pre-algebra mathematics exercises that call for numerical
manipulations of physics concepts. The talking-book approach utilizes a talking wizard (the
Wizard of ify whointroduces learners to the science content in their ownwords, A separatesection
of this module provides related laboratory activities utilizing common toys. Teacher materials
include a video-tape that focuses on how selected toyswork in zero-gravity environments such as
the NASA space shuttle.
® Spaceflight Forces and Fears. This two-part module deals with the application of mechanics
concepts and amusement park rides as they relate to the experiences of orbiting astronauts.
Students (preferably grades 7-10) also explore physiological responses to fearful situations.
Optional computer simulations are available to explore physiologicreactions to rides in simulated
settings.
® Mechanics of Motion. Designed for the introductory high school class, this is the most complex
and detailed of the modules, Algebraic and pre-calculus mathematics are required for students
who deal with the design and operation of amusement park rides from the viewport of the design
engineer. Additional computer simulation activities are available for classroom use.
® The Discovery Field Experience. This module focuses student attention on experiences within
amusement parks and in athletic events. Generic ride experiences as well as specifically designed
guides for representative amusement parks are included for classroom, playground, and
amusement park settings. Part of the module provides student worksheet activities for major and
minor sporting events. This module can be adapted for any grade level, 5-12.
With instructional periods from 1-3 weeks, students significantly increase knowledge and compre-
hension of science concepts, analytic recall of science experiences, and demonstrate significantly
increased applications of science concepts to unique situations,

Requirements Mir -units may be adopted individually or as a grot*  Teachers may be trained in
four hours.

Services Awareness materialsare available at no cost. Visitors are welcome to visit the projectsite by
appointment. Project staff are available for awareness, Costs which include training, materials, and
equipment are negotiable.

Contact Dr. Howard Jones, University of Houston, Room 348 Farish Hall, Houston, TX 77004, (713)
749-1692 and 749-1685.

Developmental Funding: National Science Foundation JDRP No. 84-11 (3/30/84)
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Aruitoxt provided by Eic:

LIFE LAB SCIENCE PROGRAM An applied science program
emphasizing a hands-on, garden-based “living laboratory”
approach to elementary science education.

Audience Approved by JDRP for elementary students, grades 2-6.

Description The Life Lab Science program strives to ensure students’ future interests and success
in science by improving student attitudes toward the study of science, and increasing students’ level of
knowledge and skill acquisition in science. The instructional approach is a combination of indoor and
outdoor hands-on science activities with the key component being the garden lab (e.g. indoor grow
~x, greenhouse, planter boxes, vegetable beds, etc.). Students and teachers collaborate to transform
7 school grounds and/or classrooms into thriving garden laboratories for the study of scientific
scesses. In this setting students conduct experiments using the scientific method. They obseive,
collect and analyze data, establish worm colonies, raise vegetables, herbs and flowers, and have
responsibility for maintaining their living laboratory. A structured course of study is followed in
science, nutrition and gardening. Instructional time varies from two to four hours per week. Teachers
are responsible for all ciassroom instruction and use The Growing Classroom, a three volume
curriculum guide, for the bulk of their science lessons.

Requirements The critical learner setting is the “living laboratory” whether an indoor grow box,
containers adjacent tothe classroom,a greenhouse or athreeacre schoolfarm. Assuch, all elements of
the program are transportable. The primary curriculum guide is The Growing Classroom, which
contains three volumes—Science, Nutrition and Gardening and is accornpanied by a scope and
sequence. Prior to implementation, the program has a two-day workshop at the schoolsite or at project
site that prepares teachers for using the program, teaching techniques and the “living laboratory”
approach. Following the initial training, staff development and program implementation become the
responsibility of a Lead Teacher in each school. Advance training is available for Lead Teachers and
technical assistance will continue to be provided throughout the installation year. Adopters of the Life
Lab Science Program typically generate a grea. *2al of community support and resources. Cultivating
the community is an important requirement of a successful adoption.

The adopter is responsible for travel and per diem costs. Trainer fees are to be negotiated.
Implementation costs vary by site and the extent of “living laboratory” development. A set of The
Growing Classroom curriculum must be purchased for each implementing classroom teacher at $44.00
per set.

Services Awareness materials are avilable at no cost. Visitors are welcome by appointment at
project site and additional sites in home state and out-of-state. Project staff are available to attend
out-of-state awareness meetings (Costs to be negotiated). Training is conducted either at projectsite or
adopter site (costs to be negotiated). Follow-up technical assistance is also available.

Contact Gary Appel/Lisa Glick; Life Lab Science Program; 809 Bay Avenue, Suite H; Capitola, CA
95010. (408) 476-7140.

Developmental Funding: ESEA, Title IV-C; Packard Foundation; JDRP No. 86-17 (9/10/86)
California State Department of Education; National Science Foundation
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MARINE SCIENCE PROJECT: FOR SEA. Comprehensive, activity-
oriented marine science curriculum which teaches basic science
skills and knowledge on or away from the coast.

Audieiice Approved hy JDRP for all students, grades 2, 4, 6, 7-8 and 9-12.

Description By the year 2000, three out of four Americans will live within an hour’s drive of the sea
or Great Lakes coasts. The impact on these coastal waters will be severe. The nationally validated
curriculum materials of Marine Science Project: FOR SEA are designad to equip students with
information necessary to protect and maintain the world of water.

FOR SEA provides comprehensive, activity-oriented, marine education curriculum to be used in
addition to or in lieu of an existing science program. Cu’riculum guides for each of the grade Jevels
contain teacher background for each activity, student activity and text pages, answer keys for student
activities and a listing of vocabulary words for each unit, and selected bibliography of children’s
literature of the sea and information books of the sea.

The Marine Science Project: FOR SEA is documented effective in teaching basic science skills and
knowledge as measured by the CTB McGraw-Hill CTBS Science tests. The magic draw of water provides
incentive tc each and learn science.

Requirements The Marine Science Project: FOR SEA is designed to be implemented in
classrooms at a room, grade, school, or district-wide level. Eight hours of inservice training provide
implementir.g classroom teachers with an overview of the project, text implementation procedures,
and activities designed to familiarize them with the materials. A copy of the appropriate grade level
curriculum guide must be purchased for each implementing classroom teacher at $35.00 per guide.
Student text materials in the guide are designed to be reproduced by the adopting sites. Hands-on
materials are generally found in the school setting or are readily available at local grocery or variety
stores. The start-up costs vary by site.

Services Awareness brochures and samplers of curriculum are available. Project staff are available
to attend out-of-state awareness sessions, with negotiable cost-sharing. Inservice training is provided
to adopter site, again with cost-sharing negotiable. Follow-up services are provided by the project in
appropriate cost-effective ways, including telephone, mail, cassette tape, and visits.

Contact [aurie Dumdie, Demonstrator/Trainer; Marine Science Center; 17771 Fjord Drive N.E.;
Pouisbo, WA 98370. (206) 779-5549,

Developmental Funding: USOE ESEA Title IV-C JORP No. 81-37RE (2/13/86)
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PHYSICS—TEACH TO LEARN: AN EDUCATIONAL PROGRAM
THAT WORKS

A physics instructional program using teacher-controlled com-
puter simulations and supporting curriculum materials.

Audience Approved by JDRP for 12th grade physics students. Team To LEARN

Description The Physics—Teach To Learn program provides both teachers and students with
instructional materials and processes that facilitate the exploration and illustration of selected physical
events that have been found to be most frequently misunderstood by students, and most difficult for
the teacher to illustrate in the classroom, and then tests the students’ understanding and ability to make
application of the physics concepts underlying those events.

The program’s fifteen instructional modules with teacher-controlled computer simulations and
supporting curriculum materials, developed by a committee of Los Angeles Unified School District
master physics teachers with university support, were designed to provide students with fundamental
qualitative understanding of physical eventsin selected topic areas. The computer simulations require
the learner to make a judgment about a physical event. Thisjudgment, based upon learner experience,
and/or observation, often reveals misconceptions based upon defective logic. After the initial
judgment (pretest), the teacher then utilizes the computer simulations(s) to lead the student through
the steps of exploration, development, and application. By using this step-by-step method, the teacher
is best able to guide the correction of student misconceptions about the physical events under
consideration. After this process has been completed, the student takes a formal paper/pencil posttest.
Each topic is accompanied by extensive written curriculum material designed to enkance the teacher’s
ability to present the key concepts.

Requirements The Physics—Teach To Learn project developed materials were designed to be
adaptable to any course approach and compatible with any text format. The project’s curriculum
package is comprised of 15 content modules, each with its own set of computer simulations, pre and
post tests, and supplementary curriculum materials designed for teacher use. These project developed
materials have been packaged to facilitate dissemination and implementation at other sites. The
program’s computer disks are designed for use with either the Apple lic or lie computer, a graphics
printer, and a monitor. For classroom utilization, a 19-inch or larger television is recommended for
display. No prior computer experience is necessary to effectively use th2 project’s computer software
or curriculum materials. Experienced physics teachers can be trained in the philosophy, content and
use of the modules in four hours. New and/or “crossover” teachers will need two days of training.

The Physics—Teach To Learn program’s curriculum materials—including the computer disks—are
available for a cost of $300 per set. Project Trainers will conduct training sessions at no cost to the
adopting agencies, other than those attendant to travel, when training occurs during the “on-time”
school year of the trainers. A negotiable honorarium of $150-$250 per day will be requested when the
time or service of a trainer is contracted over a weekend or during the “off-time” portion of the
trainer’s school year. Districts may also have to consider the costs attendant to releasing their teachers
to participate in the training sessions. Finally, if the adoptingsite does not have the equipment required
to implement the program, the additional cost will be approximately $1,550. Once the curriculum
materials have been purchased and initial training has occurred, the program ca~ be operated with no
additional cost factors.

Services Awareness materials are available at no cost. Visitors are welcome by appointment at the
project’s deinonstration sites. Project staff are available to attend out-of-state awareness meetings.
Training can be conducted either at the project site or at specified adopter sites.

Contacts Mary Ann Sesma, Principal, Bell High School and Project Director, (213) 560-1800. Charles
Schleiden, Project Disseminator, Bell High School, 4328 Bell Avenue, Bell, CA 90201, (213) 773-2408.
Leni Poster, Specialist, Grants Assistance Unit, Los Angeles Unified School District, 450 North Grand
Avenue, Room A-307, Los Angeles, CA 90012, (213) 625-6596.

Developmental Funding: ECIA Chapter 2 JDRP No. 86-16 (9/25/86)




PRISMS: Physics Resources and Instructional Strategies for Motiv ting Students. A
physics program that relates physicsto the lives of high school students and stimulates
students to develop reasoning/science problem-solving skills.

Audience Approved by PEP for students in grades 19-12 witk. vackgrounds in beginning algebra,
especially for those students who need additional motivation to learn the concepts and practical
applications of physics.

Description PRISMS blends exploratory activities, concept development and application activities
into alearning cycle. The concepts addressed in the PRISMS teacher resource gu'de are those typically
included in most high school physics courses including kinematics, dynamics, work and energy,
internal energy and heat, wave phenomena, electricity ard magnetism, and 1tc nic and nuclear
physics. High interest activities involving cars, bicycles, balloon rockets, dart guns, sailboats, etc., are
utilized to teach the major concepts in physics. Exploration activities encourage _tudents to observe
relationships, identify variables, and develop tentative explanations of phenomena. Concepts are
introduced through the experiences in this exploration phase. The student tests the generalization
through observations in the application stage.

For each of 125 activities there are student sheets and teacher notes including teaching strategies,
sample observations and calculations, a summary of the concept or outcome of the activity, and time
required to conduct the activity. In most cases, there are multiple activities to support the learning
cycle. Theactivitiesin the guide are an appropriate replacement of traditional laboratory experiments
rather than supplementary materials.

During one academic year of physics instruction, 10th - 12th grade students showed a significantly
greater gain in physics achievement relative to a comparable control group which used conventional
materials and teaching strategies. Gain was measured using two forms of the New York Regents Physics
Examination on a pre-post test basis.

In addition, PRISMS students also had higher gains in reasoning/science problem-solving skills
comparedto a control group which used conventional materials and strategies. Change was measured
by using two forms of the Test of Integrated Process Skills (TIPS I1) on a pre-post test basis.

Requirements To implement the program, the normal science laboratory facilities should be
available. Desirable, but not required, would be one to four computers to use for data acquisition;
specific software is recommended for the project. The physics teacher should understand the teaching
strategies and be familiar with many of the activities before implementing the program. Inservice
training for one to three weeks is highly desiiable. PRISMS materials include the Teacher Resource
Guide, two video tapes, and a test bank of questions for evaluating student learning.

Services The costs for rraining one teacher, nurchasing two computers, software, and other
materials and supplies is approximately $3,300. If computers are already available or will not be
purchased, the cost would be reduced by $1,600. The materials and suppliesbudget assumesa normally
stocked high school physics laboratory. Items such as Hot Wheels, windup cars, dart guns, etc. are
figured in the cost of supplies; however, some schools have students bring these items from home.

Awareness materials are available at no cost. Training is conducted during the summer at the
development site at the University of Northern lowa. In addition, staff are available to conduct
worksheps at other locations with costs to be negotiated.

Contact Dr. Roy D. Unruh, PRISMS, Ph ysics Department, University of Northern lowa, Cedar Falls,
1A 50614; (319) 273-2380.

Developmental Funding: lowa Department of Education
U.S. Department of Education - Secretary’s Discretionary Fund JDRP No. 87-4

o M-14 2.




Project REACH “Respecting Our Ethnic And Cultural Heritage.” ‘
Multicultural Education for All Students. Project REACH

Audience Approved by JDRP for all eighth grade students.

Descrintion Project REACH is a multicultural education program designed for infusion into the
regular U.S. History and/or Social Studies program. The program intent is to increase knowledge and
understanding related to cultural diversity in America. The REACH curriculum process includes the
following four phases:

COMMUNICATIONS SKILLS: The students gain a basic understanding and practical skills in the
areas of self-awareness, interpersonal coramunication, and group dynamics through communication
skill-building activities. These activities provide a foundation for the cross-cultural experience and
lea 1ing that occur later in the program.

CULTURAL SELF-AWARENESS: The participants study their own cultural background, learn the
meaning and function of culture, and become aware of the cultural diversity that exists in their own
school. Each student engages in extensive research related to his/her own cultural, family, or
community history and then produces a project to be displayed at a Cultural Fair.

MULTICULTURAL KNOWLEDGE: American history is presented in a way that adequately reflects the
experiences and contributions of Asian American, Black/African American, Latino/Mexican, and
Native American people. Students engage in learning activities which help them gain in-depth
knowledge of their history and culture of different ethnic groups.

CROS5S-CULTURAL EXPERIENCE: After gaining knowledge and skills in the previous three phases,
thestudents participate in a series of person-to-person experiences with people froin different cultural
communities. These experiences can include student exchanges, guest speakers, assemblies, and
special field trips to different cultural areas.

Participants *n Project REACH have demonstrated an increased level of knowledge related to the
history and cultu:e of America’s non-white >thnic groups, and have so demonstrated a decreased
level of social distance expressed toward these groups.

Requirements Project REACH is usually implementedin all social studies classes at one gradelevel
within the middle school/junior high. No special staffing or facilities are required. Participating
teachers are trained by Project REACH staff or certified REACH trainers before using the materials in
their classrooms. Teacher Guide, student booklets, and related slide/tape and support materials are
available for purchase from the Project REACH office.

Services Awareness materials are available at no cost. Project staff are available for out of town
awareness sessions at the cost of travel and expenses. Follow-up consultation and monitoring are
available to adopters. Visitors are we'come by appointment at the REACH office. Adopting school
districts enters into a contractual agreement with Project REACH and an adoption fee is negotiated to
cover costs of training and teacher materials. The REACH Ethnic Perspectives Series student booklets
are purchased at a cost of $3.75 per booklet or $15.00 per set. The set includes: An American Indian
Perspective, The Black American Experience, The Asian American Experience, and The Mexican
American/Chicano Experience. A 20-minute video explaining the program is available for the cost of
postage.

Project REACH is part of a 4-unit Multicultural/Global training and curriculum organization, The
REACH Center. The program units include Global REACH (high school), Project REACH (middle/jun-
ior high school), REACH for Kids (elementary), and REACH for Excellence (higher education/business).

Contact Mr. Gary Howard, Executive Director, The REACH Center, P.O; Box 309, Arlington, WA
98223, (206) 435-8682,

Developmental Funding: ESEA Title 1V-C JDRP No. 84-16 (6/29/84)
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SCI-MATH. A curriculum module that bridges the abstract
operations taught in mathematics and their application in the SCl= h
introductory sciences and in everyday activities.

Audience Approved by JDRP for students who are average to above-
average achievers in grades 7-10, or low achievers including educationally
disadvantaged at a slower rate in grades 7-12.

Description  sci-math is a modular curriculum that uses the mathematics of rates and ratios to
simplify problem-solving in science and everyday life. It consists of two modules. Module One deals
with the arithmetic and logic of proportions. Module Two examines how algebraic equations express
proportions, and studies the graphical interpretation of proportions.

Many students have a great deal of difficulty with the mathematical aspects of the sciences, and fail to
understand, appreciate, and like the sciences. Sci-math teaches students to apply the operations taught
in mathematics to problems encountered in everyday life and in science. The approach is based on a
modification of the “unit-pricing” concept, a method that requires the use of measurement labels like
miles, grams, and seconds, in all the calculations. The technique is also known as factor analysis or
dimensional analysis. Mathematics in everyday living involves and applies this same concept—in
consumer purchasing, business, crafts, and industry. This approach to proportions enables even
Piagetian pre-formal students to understand and apply proportions to problem-solving.

There are 23 hands-on activities in the course available for the classroom. All problems and activities
deal with variables familiar to students such as those found in the home, play, school, and business, etc.
The materials used are readily available and inexpensive, such as rulers, string, pennies, spoons, jars and
masking tape. By carrying these activities out with familiar variables, students can learn the
mathematics of relationships so they can later apply these to problem solving. They also learn about
measurement, inexact numbers, and estimation. A teachers’ manual provides solutions to all problems,
as well as data and answers to questions for the activities.

The curriculum may be used as a mathematics course for average students in the eighth grade or asa
physical science course for eighth or ninth grades, or as an elective course in grades 9-12. Slow learners
may use the modules at a slower rate doing more of the problems and activities, in grades 9-12. High
achievers may start at 7th grade or earlier. At all grades, Sci-Math may be elected in part or as a whole,
and may be interfaced into an existing course or used separately. The program was developed by Dr.
Madeline P. Goodstein.

Requirements Sci-Math can be used in any classroom. Student modules and teacher guides are
available at less than $7 per copy. Materials can be reused for several years. Material costs for activities
and experiments are minimal.

Services Awareness materials are available at no cost. Project personnel are available for on-site
awareness and/or training workshops. Costs for these services as well as evaluation and follow-up are
to be negotiated with the sponsoring organization.

Contact James P. McAuliffe, Sci-Math Director; Education & Technology Foundation; 4655 25th
Street; San Francisco, CA 94114. (415) 824-5911.

Developmental Funding: National Science Foundation JDRP No. 82-20 (5/12/82)
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SCIENCE-TECHNOLOGY-SOCIETY: PREPARING FOR TOMOR- 2z,
ROW’S WORLD . A multi-disciplinary approach to problem g
solving and critical thinking designed to promote decision- /£
making and problem-solving skills needed to deal with issues at {1~

the interface of science, technology, and society. \ H

Audience Apprcved by JDRP for all students, grades 7-12.

Description in our increasingly complex technological world, issues and problems also become
increasingly complex. Students need more sophisticated problem-solving and decision-making skiis
to deal effectively with current and future societal issues. The goals of the PTW molecules 2;e the
development of logical, higher level thinking and social reasoning skills in the context of science,
‘echnology, and society. Serving as the guiding framework for the materials, activities, an. traching
strategies, asound instructiona model is utilized to develop the skills necessary for stider.s to move to
higher levels of cognitive reasoning an.' citizcnship.

Preparing for Tomorrow’s **'arld is comprised of a set of 12ind. endent curri Jlum modules. Topics
covered include:

® Energy Use and Conservation ® Medical Technology

® Coastal Issues ® Urban Land Development
® Technological Change ® Cultural impact

® Transportation ® Space Tra: el

® Communications

Modules are designed to provide appropriate material for stucents at grades 7-8, 9-10, and 11-12.
Modules average $60 per unit. Since the materials can be reused over a period of several years, per
pupil costs are reduced appreciatively. The modules have been successfully field-tested on over 6,000
students to complement courses such as English, science, reading, social studies, and biology. Student
handouts, booklets and filmstrips are utilized in activities such as scena. .0 writing, graphing, problem-
solving, conducting surveys, and futures forecasting, to add another dimension to existing curricula.
Discussion and debate among students encourages critical self-evaluation and promotes more
complex reasoning ability and increased perspective-taking abilities. Depending on the modules
selected and the course structure in which tney are used, activities may be used in continuous
sequence, interspersed throughout existing courses, or, as in the senior high grades, taught as discrete
units of study.

Requirements No special staffingor facilities are required to implement Preparing for Tomorrow’s
World in any school district. This program is intended to supplement existing courses of study and to
be utilized by the regular classroom. Because unique teaching strategies are employed, a two-day
teacher training woi kshop is higi ly recommended for all teachers desiring toimplement the program.

Services Awareness materials are available atno cost. Arrangements can be made, if given advance
notice, for visitors to observe the program in use in various settings. Project personnel are available to
attend out-of-state awareness mee*ings. Training is conducted at the project ite or at the adopter site.
implementation, follow-up, and evaluation services are available to adopters. Costs for all services
available to be negotiated.

Contact Sopris West, Inc., 1120 Delaware Ave., Longmont, CO 30501. (303) 651-2829.

Developmental Funding: USOE ESEA Title IV-C JORP No. 81-10 (12/15/81)
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STARWALK: A comprehensive earth/space science program for
elementary students.

Audience Approved by JDRP for grades 3 & 5. The program has also been ,{‘
used in other grades.

Description  Project STARWALK provides differentiated instruction in earth/space concepts which
accommodate various developmental levels. Students receive a series of lessons structured around
three visits to a planetarium to prepare them for their activities at the planetarium and to consolidate
and further the learning after the visit. Planetarium handbooks and teaching packets provide the
instructional materials for these lessons. Classroom teachers participate in the activities alongwith their
students. Students in grade 3 are introduced to the Milky Way and the concept of time. Students in
grade 5study the planets and the solar system configurations, and seasons around the world. Inservice
orientation and technical ass" ~nce are available as well as a management system for scheduling of
students, equipment or servic purchase, and dissemination and evaluatior:.

Requirements The availability of a planetarium mode! in a laboratory or classroom is a
component of this program. The program should be implemented on a district-wide basis on the
elementary level because lessons on each grade level are sequential. A science teacher or other staff
member can be trained to carry out the program. There is a minimal amount of instructional material
needed. There may be some cost involved in bus transportation depending upon the location of the
planetarium and the number of students participating in the program.

Services Awareness materiais are avaiiable at no cost. Developer is available to attend out-of-state
awareness meetings (costs to be negotiated). Visitors are *'elcome at project site during school year by
appointment. Training is conducted at adopter or project site (training no cost at project site, adopter
pays own expenses; training no cost at adopter site, adopter pays developer’s expense). Training is
conducted atadopter site during school year by appointment. implementation/follow-up servicesare
available to adopters (custs to be negotiated). Evaluation kits include 50 student scan sheets, student
response summaries for pre and post tests, classroom means for pre and post tests, and statistical report
of student growth for pre and post tests. Two kits needed—one for third grade and one for fifth grade.
Cost of instructional, management, and training materials packet, $25 per package. Evaluation kit
available at $25 per kit. Two kits per adopter needed. Instructional materials from packet may be
duplicated for participating teachers and students atadoptionsite. Per-pupil cost per year is dependent
upon costs for student transportation, planetarium utilization fees, supplies, and indirect costs.

Contact Mr. Bob Riddle; Project STARWALK; Lakeview Museum Planetarium; 1125 W. Lake
Avenue, Peoria, Hlino’~ 61614. (309) 686-NOVA.

Developmental Funding: Title 1V-C, State and Local JDRF No. 83-9 (3/4/83)




STONES AND BONES, A LABORATORY APPROACH TO THE
STUDY OF BIOLOGY, MODERN SCIENCE, AND ANTHRO-
POLOGY. An innovative program designed to enrich and meet
the present modern or life science, biology, and physical ¥ EDED K
anthropology courses. ios ancii i sacen

LS B LEAKEY FOUNDAHON

LOS ANGILES (OUNTY

Audience Approved by JDRP for science students of all ability levels. The U Qo U
program has been successfully implemented in grades 7-12.

Description The program meets the needs of all ability students. The format is interdisciplinary in
design and emphasizes active student participation through laboratory explorations. Modern (general)
or life science and biology instructional units supplement, enrich, and extend current science
curricula..

Three instructional pathways emphasize the study of humankind: Moc ern (General) Science
Pathway: Designed to motivate non-college-oriented students. Each of the 20 laboratory explorations
offers the general science student “hands-on’’ opportunities to investigate topics such as geologic
time, measuring raclioactivity, mapping, behavior of primates, and replica casts of fossil hominids.
During this four to six \veeks unit, students will also have an opportunity to simulate archaeological
excavation.

Biology Pathway: A four-tosix-week overview of physical anth:opology. The unit provides students
with “hands-on,” in-depth experiences as a supplement to physical anthropology in biology
textbooks. A series of 11 investigative explorations focuses on topics including primate behavior and
distribution, interpreting archeological records, primate locomotion and morphology, and replica
casts of fossil hominids. This approach reinforces and extends many basic conceptstaughtin the study
of biology.

Semester Course Pathway: This pathway in physical anthropology provides students the opportunity
to study the story of humankir.d in depth. Laboratory investigations pursue such topics as phylogeny
through time, continental drift, locomotion and behavior of primates, classification and morphology,
as well as 14 fossil replica casts of Australopithecus, Homo erectus, Neanderthal, and Cro-Magnon.

Instructional materials for all three pathways are highly self-directive, requiring minimal teacher
training. In addition to printed materials, cast replicas of fossil casts ana snstructional materials used in
the explorations have been validated to be scientifically accurate by the L.S.B. Leakey foundation, Los
Angeles County Museum of Natural History, and by world-recognized anthropologists from various
major universities.

Based ¢n the recommended basic materials needed for implementation, the start-up cost will be
approximately $471 for modern (general) science unit, $895 for biology unit, and $1300 for semester
course. Analternative isto implement the program with fossil cast photo reprintsin actual size in lieu of
the fossil replica cast; the cost will then be approximately $55 for each of the instructional pathways.
Any number of classes can share the materials if classes are scheduled at different periods or days.
There is no additional cost in subsequent years of operation.

Requirements “‘Stones and Bones” can be implemented in various ways. The selection of the
pathway is determined by school and student needs. All three pathways require no special facilities or
equipment. Existing classrooms and readily available items from any classroom such as rulers, scissors,
and paste will be adequate. Teachers with none to minimal anthropology background will need no
more than one day of training for initiating each of the three pathways successfully. Teachers’ Guides
for t"e three pathways are available to effectively implement the program.

Services Awareness materials are av~ilable at no cost. Visitors are welcome at project’s demonstra-
tion: school site by appointment. Training workshops zre conducted at project sites and/or adopter
sites with costs to be shared. Project staff is available to attend awareness ineetings out of state with
costs to be negotiated.

Contact Dr. Sid Sitkoff, Director; Los Angeles Unified School District; Office of Instruction; 450 N.
Grand Ave.; Los Angeles, CA 90012 (213} 625-6419. Milton Anisman, Disseminator; Ph ysical
Anthropology Center; 6625 Balboa Blvd.; Van Nuys, CA 91406. (818) 997-2389.

Developmental Funding: USOE ESFA Title IV-C JDRP No. 82-99 (12/01/86)




TRADE OF¥S. A television/film program to improve and expand
economic education with major emphasis placed on teaching Tade-
students to apply economic ideas in problem-solving situations
relevant to their lives.

Audience Approved by JDRP for all students, ages 9-13. Has been shown
to be effective in rural, urban and suburban settings. First eight programs are
also available in “signed” version for use with hearing impaired.

Lescription Although economicsis an important part of our daily lives, rarely has it made its way
into the elementary curriculum. Project TRADE-OFFS has prepared visual lesson components, teacher
guided materials, and inservice training in order to introduce elementary students to the concepts and
applications of economics. Fifteen lessons, each 20 minutesin -2ngth, are available as either video tape
or 16mm films. A three unit filmstrip version is also available. The first four lessons deal with the
ecoromic fact of scarcity, and students learn a five-step decision-making model which helps them to
develop skill in problem analysis and decision-making in both personal and social situations.
Subsequent lessons address productivity and the market system. A Teacher’s Guide is provided to
facilitate classroom implementation and follow-up. Most of the suggested teacher techniques are
highly flexible.

TRADE OFFS can be integrated into mathematics, social studies, English, career education, or
economics curricula, depending on the learning skills to be emphasized. Although lessons are
primarily intended for use in sequence, they may be shown non-sequentially, again depending upon
skills to be emphasized. Skills include: using fractions, decimals, percents, interest and ratios; creating
and interpreting charts, graphis, and grids and problem analysis using the process of decision making.

An inservice program for elementary teachers has been developed for the total program, and
although highly recommended, formal inservice is not required. The basic inservice program provides
a model for teaching each lesson, suggests e« onomic activities to build an understanding of the
economic concepts covered, and offers an opportunity to view selected programs followed by
activities and discussion,

Requirements No special staff is required. Inservice training is not required, but evidence
indicates thatinservice is desirable. Assistance may be obtained through the Joint Council’s network of
Affiliated State Councils and Centers for Economic Education. TRADE OFFS can be adopted by
individual teachers or for school or district-wide use. No special facilities are required except TV
monitors, 16mm projectors, or filmstrip projectors depending upon format used.

Services The Joint Council has a nationwide network of 50 State Councils on Economic Education
and 275 College and University Centers for Economic Education, that provides basic services to school
systems for curriculum development activities related to TRADE-OFFS adoption. Adopters may
receive TRADE-OFFS progams via their local P.B.S. television station. Users in consortium areas may
make copies of TV programs at no charge, or they may choose to purchase 16 mm color films or
video-cassettes from AIT at special rates. Sets of sound filmstrips and Workshop l.eader’s Handbook
(inservice guide) are available from JCEE at nominal cost. Awareness materials are a» ailable free upon
request. Education Agency and Affiliated Council and Center personnel are available for on-site staff
awareness meetings at no charge to adopter. Training services are available in many formats, most at
little or no cost to users. When charges are made for inservice workshops, fees are negotiable.

Contact s, Stowell Symmes, Director; Project TRADE-OFFS; Joint Council on Economic Education;

432 Park Avenue South; New York, NY 10016. (212) 685-5499 or Ro y Morgan, Director; User Services;
Agency for Instructional Technology; Box A; Bloomington, IN 47402, (812) 339-2203,

Developmental Funding: 48 State/Corp./Foundation JDRP NO. 82-34 (3/25/83)
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WWAS: Women i World Area Studies. Eight two- to four-week units for secondary
students on the history and culture of women in eight world areas.

Audience Approved by |DRP for students in grade 11.

Description This project has developed eight units on the history of womeniin Africa, China, India,
Japan, Latin America, the Middle East (Islam and Israel), the USSR, and Eu-ope (ancient Greece and
Rome, Medival/Renaissance times). Each unit is a self-contained instructional package consisting of
oneor two student books, a sound filmstrip, and a teacher’s guide and unit test. These units are meant
to be blended into regular social studies courses and, therefore, are organized chronologically from
earliest times to the present.

Student books, ranging in length from 90 to 317 pages, relate the concept of cultural diversity to
women'’s roles and status. Each book contains readings, case studies, group exercises, inductive lessons,
and abibliography to promote individual student research. Wherever possible women in each cultural
area are allowed to “speak for themselves” through their diaries, letters, and oral histonies. The
teacher’s guides ccatain an introductory essay on women in the particular cultural area, teaching
objectives, suggested teaching methods and activities, and a unit test. Project-developed instructional
materials accommodate a variety of teaching styles. Content is new, but methods and activities are
those with which teachers are familiar. A sound filmstrip presents an overview of the history of women
in each cultural area. Each filmstrip has a guide with a complete narration and suggested discussion
questions. The filmstrip on the history of women in Latin America comes with Spanish and English
language wapes and guide narrations in both languages.

Requirements For each unit desired a set of books is necessary. WWAS suggest that at least two
units be adopted. The program is a flexible one that can be used in a wide variety of ways. A manual is
available from WWAS to aid teachers interested in integrating women’s history into their curriculum.
Adopting districts should plan for a one-day teacher training workshop before adoption to introduce
WWAS materials. A follow-up half-day workshop at the end of the first unit is desirable to address
teacher questions or problems.

Services Awareness materials are available. Visitors are welcome at the WWAS offices, The Upper
Midwest Women'’s History Center for Teachers. Training is conducted at the Women's History Center
or adopting sites (costs to be negotiated). Testing materials and follow-up services are available (costs to
be negotiated). Student books can be purchased through WWAS at a special 20% discount for 10 or
more copies of the same title. Book prices range from $7.95 to $11.95. Teacher’s guides are free with
purchases of 20 or more books in one title. Purchase of the sound filmstrips is recommended. A
number of teaching aids are available from WWAS free of charge to adopting school districts.

Contact Marjorie Bingham or Susan Gross, Co-Directors; Women in World Area Studies; St, Louis
Park Schools; and The Upper Midwest Women’s History Center for Teachers; Central Community
Center; 6300 Walker Street; St. Louis Park, MN 55416; Telephone: (612) 925-3632.

Developmental Funding: USOE ESEA Title IV-C, the Northwest Area Foundation, JDRP No. 80-40 (12/22/80)
the National Endowment for the Humanities, the japan Foundation, and the Cultural Foundation of Tokyo
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WIZE, Wildlife Inquiry Through Zoo Education, Module 11, Survival Strategies. A life
sciences program which improves understanding of concepts related to population
ecology, wildlife conservation and species for students in grades 7-9.

Audience Approved by PEP for all students, grades 7-9.

Description Combining classroom study with the unique scientific resources available at 700s,
Survival Strategies explores issues related to wildlife survival in the 21st century.

Using a non-traditional, multi-disciplinary approach, the program improves understanding of
concepts related to population, ecology, wildlife conservation, and species survival. In small study
groups and in highly motivating hands-on activities that encourage decision-making, Survival
Strategies develops an understanding that animals are members of populations that interact with one
another and that ecological processes affecting animals also affect humans. Involving an average of 15
weeks of instruction (for classes with at least four science periods a week; 20 weeks for those with fewer
science periods per week), the program includes three zoo visits (or .ne combined visit if access to a
zoo is difficult) Using motivational activities, materials such as photo cards and worksheets,
discussions, zoo visits, and considerable hom zwork, students are exposed to the scientific method and
develop problem-solving skills, working towards solutions which cause the least disruption to the
environment.

Along with Module | of WIZE (Diversity of Lifestyles, which explores habitats and survival
techniques), Survival Strategies educates young people to approach difficult problems analytically and
make decisions based on informed perspectives rooted in a firm understanding of complex scientific
concepts. The two modulesform a continuum in the study of wildlife ecology; however, each can serve
on itsown merits as anindependent curriculum or asa supplement to an existing life sciences program.

After participating in Project WIZE for a period of 12 to 75 weeks, students in grades 7-9 significantly
improved their understanding of life science concepts as measured by WIZE Module Il test — Survival
Strategies. This claim is based on an experimental and comparison group study involving 196 students
as well as pre-post test results from various school settings throughout the United States.

Requirements No special facilities are required within an adopting school. Access to a zoo is
recommended but the program has been used by some teachers without such access. Although the
detailed Teachers’ Manual enables instructors to conduct the program successfully without special
training, such training is useful and is encouraged for optimal implementation. Curriculum/learning
materials include the following:

8 sets of 24 Discovery Cards

34 Student Resource Books: Survival Strategies
22 Photo Cards

40 student worksheets to accompany lessons
120-page Teachers’ Manual for 23 lessons

2 cassettes and a 96-frame filmstrip

Posterity, a wildlife management game

Services Implementation of the WIZE Survival Strategies program requires purchase of one kit for
each classroom at a cost of approximately $250. Expenses of trainers are negotiable. Other costs are for
transpostation and entry fees into local zoos.

Awareness materials are available at no cost. Project staff are available for awareness presentations
and training with all costs negotiable.

Contact Annette Berkovits, Curator of Education and Director of Project WIZE, Bronx Zoo, New
York Zoological Society, 185th Street and Southern Boulevard, Bronx, NY 10460; (212) 220-5135 or
220-6855.

Developmental funding: National Science Foundation JDRP No. 86-€




PROJECT ZOO: ZOO OPPORTUNITIES OUTREACH. A series of curriculum materials
related to the study of animals to supplement and enrich existing classroom programs
through expariential learning.

Audience Approved by JDRP for K-6 students of all abilities.

Description Project ZOO is a science-oriented animal studies program that offers varied multi-
sensory and multimedia learning experiences to augment zoo field trips. While children explore the
world of animals and learn about conservation and ecology, activities are introduced in which students
experience not only science, but aspects of language, mathematics, social studies, music and art.
Through the use of nearly 300 project-developed materials, six units of study are explored: Animal
Characteristics, Animal Behavior, and Animal Homes and Habitats for primary grades; and Classifica-
tion, Adaptation, and Interdependence for the intermediate grades. Study prints, flash cards, student
booklets, worksheets, and games make the program an interesting and successful experience,
stimulating more self-direction and causing more positive personal interaction. The materials
accommodate any learning style and have proved effective even though a trip to the zoo is not
possible. The teacher’s unit book conrains background and introductory information, activity
suggestions, and a bibliography of resources. This manual, along with all needed materials, comprises a
teaching kit. Materials include worksheetactivities such as crossword puzzles, word search games, and
matching items that can be enlarged for posters or games. These materials were teacher-created to
reflect teacher needs and can be used in regular classroom programs. A sample kit of materials is
available for review.

During development, studentsir project classrooms were compared with students insimilar control
classrooms through use of unit tests. Experimental students gained significantly more than comparison
students in their knowledge and understanding of the concepts and processes of each of the six
project units.

Requirements Ffull or partial adoption can be made. It is Project ZOO’s suggestion that the
Characteristics, Behavior, and Homes and Habitats kits be used for K-3, and Classification, Adaptation,
and Interdependence of Animals be used in 4-6. With the teacher unit book that comes with each kit,
teachers can teach the units without training, but Project ZOO highly recommends a one-day
workshop session.

Costs Since single kits can be purchased, each kit is individually priced. The kits are self-contained
except for occasional materials, such as yarn, paper and plastic bags, which can be easily procured
locally at little or no cost. The cost of individual kits are: Characteristics, $110; Behavior, $80.00; Homes
and Habitats, $85; Classification, $233.50; Adaptation, $203.50; Interdependence of Animals, $195.50.
Complete set, $859.75.

Services A sample kit is available for 15 days free examination. Training is done at adopter site.

Contact Steve Binkley, Carolina Biological Supply Co., 2700 York Rd., Burlington, NC 27215. (91 9)
584-0381.

Developmental Funding: USOE ESEA Title IV-C JDRP No. 81/18 (9/17/81)
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PROJECT ECOLogy (Environmental Career-Oriented Learning). A project aimed at
infusing ecological concepts, career information, and futures understandings into
basi< skills subject matter.

Description The project’s goal is to infuse ecology/science concepts, career information, and
futures understandings into basic skills subject matter using an easily implemented format. Cycles,
recycling, food, nutrition, pollution, and careers are all topics of the ECOLogy program. The pro, <ct
uses a motivating series of lessons/units/strategies/activities designed by teachers. Each unit is
packaged to be used in a classroom ove- a four-week period, typically for one hour per day. The units
are called Environmental Learning Expe -iences (ELEs), and many of them have supporting Project
Activity Kits (PAKs). Six primary, 14 intermediate, and 8 secondary units, some of which have
supporting Project Activity Kits, are available.

Fifteen of the units have activities thatrelate specifically to the development of higher-level thinking
skills—analyzing data, identifying trends/patterns/sequences, predicting outcomes, testing outcomes,
and exploring open-ended q sestions. Fourteen of the units have information and activities that relate
specifically to career information and career understandings. These materials are coded to understand-
ing jobs, relating basic skills to occupations, entry into the labor force, job availability, relating jobs to
personal potential, education and training opportunities, and job-securing skills. Each ELE is
attractively packaged with a picture of the Project Activity Kit, background informatior,, conceptual
overview, master material list, and preunit activities and guided lessons. The contents of the unit focus
on energy, water, air, solid waste, and noise. The materials are easily adopted by individual classroom
teachers.

Contact Bill Guise; Highline School District; 15675 Ambaum Bivd , SW; Seattle, WA 98166.
(206) 433-2453.

INSTITUTE FOR POLITICAL AND LEGAL EDUCATION (IPLE). A secondary social
studies program designed “to turn students on to active citizenship.” Approved by
SDRP for students of all abilities, grades 9-12. Matesials have been used in grades 5-8.

Description National polls and IPLE tests show that most secondary students have insufficient
knowledge or skills to assume their political and legal rights and responsibilities in a representative
democracy. IPLE was funded to design and field-test units that give secondary students knowledge,
understanding, and practical experiences in political, governmental, and legal processes. The
curriculum, developed initially by the IPLE staff together with teachers and students in eightNew Jersey
districts,comprises an integrated mixture of innovative printed and audiovisual materials, role playing,
simulations, and practical experience through internships and contact with community leaders.
Crucial to the curriculum are the voluntary services of local resource people who contribute their
expertise. The three curriculum teacher guides Voter Education; Government: the Decision Making
Process; and Individual Rights. While there is a logical sequence from one comnonent to another, each
is independent and can be offered as a separate elective course or incorporated into a required
American government class. Juvenile Justice and Law and the Family are two optional guides for the
legal component. Instruction stresses a two-fold approach: acquisition of knowledge and skills and
participation by students, first in classroom and school activities, then n the actual community. Field
study and internships are vital aspects. No specific instructional approach is required; however, an
inquiry-oriented peer-teaching approach is recommended. Approaches to Political/Legal Education:
An Implementation Guide provides instructional assistance to teachers, stressing the program’s key
elements which are: use of various experimentai classroom methods with teacher acting as facilitator of
learning (e.g., simulations, role plays, mock trials/moot courts); use of community resources,
community/school invo. vement projects; internships; peer teaching.

Contact Katherine Wallin, Director, Institute for Political and Legal Education; Educational
Informational and Resource Center, 700 Hollydell Court; Sewell, Nj 08080. (609) 582-7000.

Develupmental Fund ~g: USOE ESEA Title 11i JDRP No. 74-92 (9/18/74)
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LAW EDUCATION GOALS AND LEARNINGS (LEGAL). A comprehensive law-related
curiiculum program designed to promote student understanding of the criminal
justice system and of the civil justice system (particularly as it relates te consumers).
Approved by the JDRP for secondary-level students, grades 7-12.

Description Using the LEGAL c.rriculum program, students have the opportunity to become
more knowledgeable about the legal system and to apply their knowledge in problem-solving
situations. The program enables students to develop decision-making strategies while utilizing
behaviors compatible with the legal code. of contemporary society. The LEGAL program includes
components for student instruction a~d teacher inservice training. Project materials provide
guidelines for community research and support for a wide range of classroom instructional activities.
For grades 7-9 (the LEGAL Jr. program), the curriculum materials consist of two detailed instructional
guides (Criminal Justice and Ccnsumer Law); aworkbook (in student and teacher editions) containing
10 field experiences and 10 alternative classroom activities (with five sound filmstrips); teacher
implementation and resource guides; program assessment instruments; and a support manual for
managers (with administrative guidelines) to aid in program implementation. For grades 10-12 (the
LEGAL 5r. program), the curriculum materials consist of two detailed instructional guides (American
Justice System and Community Law); a workbook (in student and teacher editions) containing four law
resource units; a workbook for students that contains guidelines for the community law research
project (with three sound filmstrips); teacher implementation and resource guides; program
assessment instruments; and a support manual for managers (with administrative guidelines).

LEGAL inservice training for teachers provides a means through which appropriate instructional
strategies can be developed, community resources can be identified, and program implementation
procedures can be facilitated.

Contact Ron Cold, Coordinator; LEGAL; Dade County Public Schools; 1450 N.E. Second Ave.
(Room 933); Miami, FL 33132. (305) 376-1951.

Developmental Funding: USOE ESEA Title IV-C JDRP No. 80-19 (8/18/80)

LAW IN A CHANGING SOCIETY (LCS). A social studies program
designed to improve the ciiizenship skills and attitudes of i
students by providing them with an operational understanding of (ete

the law, the legal process, and its institutions. LAY
VA (JM\CI\C 6(1;!!“

Audience Approved by JDRP for teachers and their students in grades
5-12. This program has also been used with students in grades K-4.

Descripticn Curriculum materials complement subjects traditionally taught in social studies
classes. A broad range of topics and concepts is addressed in the units, in which constitutional issues
and the functioning of our legal system predominate. Curriculum materials are activity-oriented, and
legal content provides a natural vehicle for developing skills related to critical thinking and reasoning.
The strategies encourage students to respond at higher thinking levels, consider alternatives and
consequences, and evaluate both their own and society’s solutions to the social, political, and
economicissues that have been resolved through judicial questions. Students are exposed t¢ the legal
system’s strengths and ways to participate in the system, and encounter positive experiences with
functionaries in the legal system. The format of the classrocom materials makes them easy to use. Each
unit contains a detailed teacher’s lesson plan, materials for students, and a handboc« describing 27
strategies to be usea. An important part of the curriculum is the use of community resources. The local
bar association, police department, judiciary, and other legal agencies and groups grovide resource
speakers and field trip opportunities essential to the program.

Contact Hope Lochridge, Director: Law in a Changing Society; Law Focused Education, Inc., P.O.
Box 12487, Austin, TX 78711, (512) 463-1383.

Developmental Funding: Tities lil, IV-C and LEAA JDRP No. 79-28 (7/10/79)
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PROJECT LEGAL (Law Related Education: Goals for American Leadership). A
curriculum to enable students to develop knowledge, problem-solving skills, and
attitudes related to the functioning of the U.S. legal/judicial system. JDRP approved
for all social studies students, grades 5, 8, and 11.

Description Research has found that traditional teaching approaches have failed to improve
students’ knowledge of the processes of the U. S. legal/judicial system. The goa's, therefore, of Project
LEGAL are for greater attention to teacher training and implementation of specific and sequential
approachesto law and civic education. The first component of LEGAL’s curriculum is the introductory
unit that is taught in American history courses early in the school year. The unit consists of 10 lessons
with teaching strategies that systematically and sequentially lead to the development of high level
problem-solving skills. Teacher’s manuals provide detailed lesson plans for this unit. The first four
lessons enable students to discover that law affects their entire lives and that our Constitution and laws
are based on societal and individual values. The fifth lesson presents situations to introduce the
concept of legal values conflicts. The remaining lessons concentrate on the case method—analysis,
formulation of issue and decision, and development of reasoning. The activities and examples are
varied to meet the abilities of each grade level. The second componer. is the bi-weekly lessons that
teachers prepare to fit into existing state-mandated history course content. Each of these lessons
reinforces the knowledge and problem-solving skills presented in the introductory units. Traditional
curriculum content is therefore presented, but through LEGAL’s teaching strategies.

Contact James J. Carroll, Director; Syracuse University, Huntington Hall, 150 Marshall St.,
Syracuse, NY 13210. (315) 423-4696.

Developmental Funding: USOE ESEA Title 1v-C JDRP No. 81-39 (1/28/82)

RELIGION IN HUMAN CULTURE (RIHC). A social studies program about religious
traditions and topics.

Audience Approved by JDRP for students of all abilities, grades 9-12.

Description  Religion in Human Culture (RIHC)is a semester-length, elective social studies course
about religion for high school students. It consists of six instructional units which may be implemented
wholly or in part. These include a unit on religious expression and five separate units on the Hindu,
Buddhist, judaic, Christian, and Islamic traditions. RIHC is a program for learning about religions and is
intended to help students acquire greater awarene<s, understanding, and appreciation of religious
diversity. The curriculum content is consistent with United States Supreme Courtdecisions that public
schoois shall neither teach nor practice religion but may teach about religion as it affects human
history and culture. The overall objectives for the Religion in Human Culture series fall wihin four
categories established by the National Council for the Social Studies Curriculum Guidelines.

Religion in Human Culture exposes studentsto religious diversity; develops attitudes of understand-
ing and respect for the beliefs and practices of others; centers on the study of religions as part of the
social studies curriculum; furnishes a total teaching package about the major religions of the world;
follows an easy-to-use, lesson-by-lesson format; and emhasizes inquiry strategies, a developmental
process, and substantive content.

Contact We; Bodin and Lee Smith, Co-Directors; World Religions Curricvlum Development
Center; St. Louis Park Schools; ISD #283; 6425 W. 33rd St.; Minneapolis, MN 55426. (612) 925-4300.

Developmental Funding: USOE ESE# Titles 111 and 1V-C JDRP No. 79-32 (7/12/79)
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SECTION N: Special Education/Learning Disabilities

*ABC: Achievement-Based Curriculum Development N-1
*ACTIVE: All Children Totally Involved Exercising N-2
Communications Workshop (CWS) N-19
Elsmere Project N-2
*ERIN: Early Recognition Intervention Network N-4
FASTT, Family And School Teaching Together N-5
Individual Education Program In Physical Education (IEP/PE) N-6
*MAPPS: Multi-Agency Project For Preschoolers N-7
MARRS: Mainstream: Amplification Resource Room Study N-8
Modification of Children’s Oral Language N-9
Northwest Special Education (NWSE) N-19
*Oklahoma Secondary Learning Disabilities Project N-10
PEECH: Precise Early Education for Children with Handicaps N-11

Peoria 0-3 Project—Replication of an Interdisciplinary Approach to the Early Education of
Handicapped Children Ages 0-3 N-20

Precision Teaching Project N-12
Programs for Children with Down’s Syndrome N-20
*Regional Program for Preschool Handicapped Children N-13
Research Exchange for Cc-»nitterized Individual Programs-For Education (RECIPE) N-14

Rutland Centei—Developmental Therapy Model for Treating Emotionally Disturbed
Children N-21

SHARE: Sharing High Yield Accountability with Resource Educators N-15
*SKI*HI N-16

SUCCESS: Handicapped N-17

Systematic Instructional Management Strategies (SIMS) N-21

Teaching Research Infant and Child Center Classroom for Moderately and Severely
Handicapped Children N-18

*Projects currently funded by the NDN




SUMMARY OF PROJECT SERVICES*

AWARENESS TRAINING
Dissem Certified Training
Furds Awareness On Site Visit. Awareness Staff Trainers Time
Available Costs Available Material Available Costs Avadable Required
Home { Adopt | Free Home |Adopt
PROJECT Page# | NDN [Other| Hon | Trav | P.D. Site Site {Paper |Video | F/S |Other | Ste | Site | Hon | Trav | P.D. (State) (days)
ABC N-1 v v v v v v v v v AL, AZ, CA, FL, 2
IL, MA, MI, MN,
NE, NY, TN, TX,
UT, VA, OR, WA
ACTIVE v v v v v v v v v v v v v WA, OR, AL, 1
MT, NY, RI
Communication

Workshop

CWs N-19 v v v v v v v v v None 3+
Eismere

Project N-3 v v v v v v v v v v None 2
Environment &

Technology N-5 v / v v v v v v v None 1
Erin v v v v v v v v v v v v v v FL,NJ, LA 3+
FAST v v v v v v v WA, CA, MA NY, 3+

NC, SC, HI, KY
IEP/PE N-6 v v v v v v v v v v NY, SC 2
MAPPS N-7 v v v v v v v v v v v v ID, CA, VA, 1
DC, NV, UT
MARRS v v v v v v v v v MN, NE, NM <1
whodification

of Children's

Oral

Language N-2 v v v v v v v v v v |WA,NM, NY, MT, 3+

CA,SC. TX, M,
CT, TN

*Cnly projects providing data are included




SUMMARY OF PROJECT SERVICES*

AWARENESS TRAINING
Dissem. ] Certified Traning
Funds Awareness On Site Visit. Awar 2ness Staff Trainers Time
Available Costs Available Material Available Ccits Available Required
Home | Adopt | Free Home |Adopt

PROJECT Page# | NDN [Other! Hon | Trav | PD. Site Site |Paper |Video | F/S |Other | Site | Site | Hon | Trav | P.D. (State) (days)
OK Secondary

Learning N-10 v v v v v v v v v v v v Wi 1-2
PEECH N-1 v v v v v v v v v v v v AL, IN, CA, OH, 3+

FL, IL, MO, AZ,
co

Precision v v v v v v v v v v v AK, CA, CO, FL, 2

Teaching  N-12 1A, MA, MI, MT,

NM, UT, WA

Program for

Children with

own's

Syndrome N-20 v v v v v v v v v v TX.GA 2
Project Share N-15 v v v v v v v v v v None 3+
Recipe v v v v v v v v v CO, CA NE 2
Regioral

Proyrar- for

Prescnsol  N-13 v v v v v v v v v v v v TX 1-2
Rutland v v v v v v v v v v v v None 3+
SIMS v v v v v . v v v v 1A, MN 2
Ski H v v v : v v v v None 3+
Success v v v v v v v v None 2
Teaching v v v v v v v v v . AK, CA, AZ, IN, 3+

Research  N-18 1 | NM, UT

*Only projects providing data are includeo

ERIC.. . 2

AR g
s oy G

S
ol




ACHIEVEMENT-BASED CURRICULUM DEVELOPMENT (ABC) e
IN PHYSICAL EDUCATION. Preschool through Secondary.

(Previously known as | CAN.) CAI ‘N

Achievement Based
Curriculurn  Model

Audience Approved by JDRP for teachers (special education, physical
education, adapted physical education, and/or combinations) of handicapped
children in special and/or regular educational programs.

Description The ABC Model has five major components to help teachers implement quality
school programs: assess, prescribe, teach, evaluate, and plan for essential objectives in physical
education for children and youth from near zero to functional level of competency. The curriculum
materials (I CAN) represent a bank of 200 student performance objectives for criterion-referenced
assessment, prescriptive instruction, evaluation, studentreports, and a computer managementsystem
for the school program.

The ABC Model can be 1) implemented without exotic equipment or facilities; 2) implemented by
classroom teachers, physical education specialists, or combinations; 3) adapted to local needs and
resources to either develop a comprehensive mastery in learning program, preschoo! through high
school, or supplement an existing program; and 4) implemented by the user in compliance not only
with P.L.94-142 butalso in response to school reform movements—pursuit of equity and excellence in
American schools for all students.

Evidence of Effectiveness 75% of students achieved meaningful, statistically significant gain score on
objectives when the curriculum was implemented as intended; 85% of all teachers trained achieved
competencies to implement the ABC Model. A school site mayv achieve certification as a Model
Demonstration site by implementing the key elements of the ABC Model: documentation of program
goals and objectives, prescribe and teach based on students’ assessed needs, evaluate and report
student and class progress, make recommendations for improvement based on student data.

Requirements Identify core staff to receive training and implement ABC: | CAN. Staff participate
in 2-4-1 ABC Inservice Program: 2-Day Workshop to develop skills and knowledge; 4 follow-up visits
within a 20-week periodto supportteachers’ skill application (assess, prescribe, teach, evaluate); 1-Day
Planning Workshop to evaluate implemer.tation effectiveness and c _velop comprehensive program
plan adapted to the class/school. Two opti>ns to meet this requirement:

1: Certified Trainer (CT) provides 2-4-1 ABC Inservice Program

2: CT provides 2- and 1-day workshops; district assigns individual to provide 4 follow-up visits.
Individ' al receives monitcring training (4 hours) by CT and provided with ABC: | CAN Monitoring
handbook.

Services Awareness materials are available at no cost. CT’s are available in more than 16 states with
Leadership Training Centers located in colleges/universities in 9 states. CT’s are available to conduct
awareness sessions, provide training, answer questions to help districts fullyimplement and utilize the
ABC Model and Curriculum Resource Materials available preschool through secondary. ABC—I CAN
VCis available from your State Facilitator or Project Center. Training costs are shared: school/district,
State Facilitator and Project.

Contact janet A. Wessel, Ph.D.; Project Center West; 1040 Village Circle Dr.; Phoenix, AZ 85022;
(602) :42-9025;  luke Kelly, Ph.D.; Project Center East; University of Virginia; Curry School of
Education; Ruf(acr Hall, 405 Emmet St.; Charlottesville, VA 22903, (804) 924-6194.

Developmental Funding: USOE OSE :.nd State JDRP No. 81-13 (6/11/81)
Recertified (6/85)




ACTIVE: All Children Totally Involved in Exercising. A diagnostic/prescriptive
physical education program that provides teachers with the skills, strategies, and
attitudes necessary to initiate a physical activity program for handicapped and normal
individuals.

Audience Approved by JDRP for handicapped, ages 6-60, nonhandicapped, grades K-9, physical
education teachers, special educators, re~reation teachers, and para professionals. It has been used in
other settings and grades.

Description Project ACTIVE has been developed to serve handicapped individuals, but is equally
applicable to slow learners and normal and gifted children. ACTIVE offers a training program to
provide teachers with those skills/strategies necessary to implement an adapted physical education
program, diagnostic/prescriptive curriculum manuals and materials addressed to the entire gamut of
handicapped conditions, and consultant services to assist im plementers during the installation phase.
Program strengths include extreme flexibility for adoption/adaptation, a total curriculum package that
can be implemented immediately at minimal cost, compliance with the federal mandate requiring
“written education programs for the handicapped population,” unlimited support services at no cost
to enhance successful implementation, and accountability features to enhance administrator/
community support. Student instruction is based on instruction format (i.e. the program is structured
to ensure that trainees acquire the skills, knowledge, and attitudes stressed), with empiasis on trainee
exposure to handicapped individuals in a field setting. Participants are trained to diagnose and assess
pupil strengihs and deficiencies and to prescribe motor, perceptual-motor, physical fitness, posture,
nutrition, and diaphragmatic breathing tasks accordingly. ACTIVE has developed low motor ability,
low physical vitality, postural abnormality, nutritional deficiency, and breathing problem components
‘or mentally retarded, learning disahled, and emotionally disturbed student populations. No special
facilities are required. Compiehensive programs can be initiated in limited space. A 30’ x 60’ area
removed from other teaching stations is ideal. If P.E. equipment is available, cost per school varies
between $50 and $300. District commitment includes implementation of at least one aspect of the
ACTIVE program in three or more classes that meet for a minimum of three 30-minute periods per
week for one year, allocation of time for the trainee to train at least one staff mem ber, and transmission
of pre/post data and end-of-year evaluation report to project.

Requirements Program may be implemented in a single class, a school, or an entire district. Five
discrete curriculum components enable the district/agency to adapt the program to students with
varying abilitiesin grades pre-K through 12. Training programsare adapted to comply with needs of the
teachers and schools. Existing personnel can be used to obviate the need for additional staff (e.g. by
inclusion of the ACTIVE program in the special education curriculum or by use of the team teaching
approach.) Instructional facilities may vary from 30’ x 30’ tc 30’ x 60”. implementation schedules for each
trainee must be submitted to the project prior to training.

Services Awareness materials are available at no cost. Visitors are welcome at project site two davs
per month between October and May and at additional demonstration sites in home state and out of
state. Project staff may attend out-of-state awareness meetings (all expenses must be paid). Training
may be conducted at project site during the last two weeks of each month from October to May
(adopter pays only its own costs plus cost of texts). Trainingis also available at adopter site (adopter pays
own costs, including 458 for mini-course or $100 for maxi-course per trainee for cust of texts).
Follow-up services are available to adopters.

Contact joe Karp, Director; Project ACTIVE; 13209 NE 175th, ¢/o Sore: con Bldg., Woodinville,
Washington 95272, {206) 485-0427.

Developmental Funding: USOE ESEA Title i JDRP No. 74-97 (9/18/74)
Recertified (1/85)
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FLSMERE PROJECT. A basic skills vocational program for trainable mentaliy retarded,
ages 5-21, that serves as a model for districts implementing special education
programs in compliance with P.L. 94-142,

Audience Approved by JDRP for students ages 3-21 classified by child-study teams as trainaole
mentally handicapped (TMH).

Description The Elsmere Project meets the individual needs of TMH students by providing
individualized scheduling of instruction in five essential areas: academics, socialization, independent
living, prevocation, a. ' vocation. For each area, the curriculum has a double orientation. First, the
program emphasizes the acquisition of self-sufficiency to the highest degree possible. The project
prepares <tudents to function in the community, to work, travel, shop, enjoy leisure time and relate to
others. Second, vocational skills are presented through these learning areas. Thus, skills and attitudes
necessary for engaging in work are emphasized in all learning areas.

Eachst .dentisexposed to a simulated work atmosphere, punching a time cfock and so on. Students
are involved in rudimentary training and work activities such as assembling, packaging and collating.
Students participate in a vocational training program which reflects community manpower needs.
On-the-job training is provided for students in the final stages of the training program. The Glassboro
Trainable Assessment Profile (G-TAP), assists the teacher in placing students at the correct functioning
level in each of the life skill areas. It is also a useful tool to measure yearly growth and assist the
childstudy team in developing objectives for the individual Educational Plan (IEP).

Because area business leaders are potential employers of TMH citizens, community involvement is
an integral part of the project. On-the-job training and student job placement occur through
community involvement. Advisory groups and service organizations assist the project by providing
information on the skills necessary to prepare students for particular jobs.

Parentinterestand participation is another component in the success of the Elsmere Project. Parents
are provided the background required to perform activities at home that reinforce vocational skills
taught at school.

Requirements The Elsmere Project is best adopted at the school level, but smaller units (one, two,
orthree classrooms) can make adoptions. A three-day training workshop must be attended by teachers
and participating administrator(s). Adopter agrees to use project-designed student evaluation
scale and to furnish data for comparison. Strong administrative support helps to ensure successful
adoption.

Services Awareness materials are available at no cost. Visitors are welcome at project site by
appointment. Project staff are available to attend out-of-state awareness meetings (costs to be
negotiated). Training is available at project site or adopter site (all expenses must be paid, including
trainer’s fee). Implementation and follow-up services are available to adopters (travel and per diem
must De paid). Start-up costs for training and curriculum materials: approximately $225 per teacher.
Costs for vocationally related equipment and supplies vary depending on resources available.
Maintenance costs are minimal.

Contact Dr. JamesF. McGettingan, Project Director, Educational Information and Resource Center
(FIRC), 700 Hollydell Court, Sewell, NJ 08080, (609) 582-7000.

Developmer:tal Funding: USOE ESEA Titles 111 and 1V-C JORP No. 79-23 (5/17/79)
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ERIN: Early Recognition Intervention Network. A curriculum/
assessment program for teachers, coordinators, and parents to
assist young children with special needs in regula: and special
education settings.

Audience Approved by JDRP for children ages 3-7 with mild to severe
handicaps in mainstream or special settings, programs for regular and special teachers, program
coordinators, and parents.

Description The ERIN System is appropriate for children ages 2-7 and their parents. Itis used in
both special pre-school classroom/home programs serving children with moderate to severe special
needs and in regular early childhood (nursery, ;ead Start, day care) and primary (K-1) orograms
serving mainstreamed mild to moderate special needs children integrated with their peers.

When adopting, each teacher implements a program of observation and curriculum modification
for children with special needs. A local coordinator is trained to take over local training and
monitoring of the program. The ERIN training program for adults (special or regular teachers and
coordinators) provides the equivalent of three to six college credits through attendance at a 5-day
Institute and on-site consultation by ERIN staff. A coordinated parent program for both special and
mainstream children is optional.

The teaching adult makes materials and organizes his/her own learning environment to facilitate
participation (social-emotional-affective), body awareness and control, visual-perceptual-motor, and
language skills. Depending on the age of the child, these are organized into self-help, developmental
concept, and academic readiness contentareas. Initially, the curriculum approach focuses on general
classroom/ home modifications of the physical space and daily time units, learning materials and their
organization intolearning sequences, the grouping of children, andteacher cueing/monitoring. This
is followed by the teaching of specific skills to subgroups and/or individual children by the teacher,
parent, or volunteer, with much greater intensity in specialized programs. The child’s Individual
Education Program is implemented in large and small groups and individually.

Requirements [Initial five-day Institute for teacher/coordinators plus classroom follo v-up by
local coordinator, with on-site visit(s) by ERIN consultant during the first year. Strong administrative
support is recomme.ided for implementation of a range of regular and special classroom and home
teaching components. Program replication requires teacher curriculum and assessment kits. A
coordinator’s training kit is also available. Maintenance involves no appreciable increase in most
districts’ current operating expenses. Materials required for program implementation, other than
those stated above, are already found in most early childhood classrooms.

Services Awareness materials are available at no cost. Visitors are welcome any time by
appnintment at project site and additional demonstration sites in home state and out of state. Project
staff are available to attend out-of-state awareness meetings. Trainingis conducted at project site and is
also available at adopter site. Implementation and follow-up services are available to adopters. Costs
for all services available to be negotiated.

Contact Peter and Marian Hainsworth, Directors; ERIN Inc.; 376 Bridge St.; Dedham, MA 02026.
(617) 329-5529.

Developmental Funding: USOE BEH JDRP No. 78-186 (7/13/78)
Recertified (12/84)




FASTT, Family and School Teaching Together. A coordinated instructional program
for parents and teachers of handicapped children in the curriculum areas of self-help
and language skills.

Audience Approved by JDRPfor trainable mentally harcicapped (TMH) students with approximate
chronological ages of 5-14.

Description To maximize learning of cognitive and independent living skills during the first 11
years of public education, FASTT offers 244 behavioral objectives in self-help and language skills, such
as eating, dressing, safety, telephoning, writing, and basic numbers. This program is designed to
improve the mastery rate of these skills prior to beginning traditional vocational preparation for
post-school employment. Project FASTT provides instruction in very smail increments appropriate for
the learning capacity of TMH students and alternative instructional strategies that increase skill
repetition.

Each curriculum objective has a corresponding teacher module that provides the objective
statement, possible instructional strategies, and suggested teaching techniques. Using the FASTT
materials, the teacher identifies the appropriate module for a student, teaches the objectives, and
involvesthe parents in home teaching. Parents are also trained in the use of the instructional modules.
After the parent(s) receive six group training sessions the teacher makes the first home visit to deliver
the module, help with basic instructional skills, and counsel the parents on other pertinent needs.
Modules include materials needed, typical setting, how to teach using small steps and various levels of
assistance, and reminders of rewards for successful behavior. Home visits by the teacher continue
throughout the school year on a monthly basis or as needed. Over the total nine-year curriculum,
students should master all of the skills in self-help and language. Coordinating instruction with
parental support reinforces learning and facilitates faster acquisition of skills.

Requirements The adopting district usually utilizes existing personnel to implement the
program. These are TMH classroom teachers, consulting or resource teachers, parent specialists,
and/or school social workers. The FASTT program can be adopted by even one motivated classroom
teacher in aschool district. One TMH resource specialist trained in program methods and procedures
can train other personnel in the local district.

Services Awareness materials are available at no cost. Project consultants are available to attend
out-of-state awareness meetings (costs to be ncgotiated). Training is conducted at project site or
adopter site (costs to be negotiated). Implementaiion and follow-up services are also available to
adopters (costs * 3 be negotiated). FASTT program materials are approximately $800 for six teachers and
30 students. All »ther costs are dependent on the implementation plan.

Contact Candi-Taylor Augustine, Project Director; 2757 West Pensacola; Tallahassee, FL 32304,
(904) 488-3378.

Develcpmental Funding: USOE ESEA Title IV-C JORP No. 81-38 (11/19/81)
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INDIVIDUAL EDUCATION PROGRAM IN PHYSICAL EDUCA-

TION (8EP/PE): Physical Education for Handicapped Children. A t 1
program to aid in the development of physical education and

recreation components for handicapped children.

Audience Approved by JDRP for all handicapped students, grades
pre-kindergarten-12.

Description An evaluative, criterion referenced physical education program that trains physical
education and special education teachers in providing for the development and implementation of a
high quality physical education/basic movementinstruction for the handicapped child. The three focal
areas of the program are assessment, writing 1EPs, and remediation strategies. The project was
developad to serve the handicapped child, but is equally adaptable to the normal and/or gitied child.
Development is based upon sequentially developmental movement patterns.

The IEP/PE Program is comprised of a set of 3 independent curriculum models. Model subject matter
include:

1. Manual 2. Teacher Training Material
a) PL94-142 a) Goals and objectives
b) Program implementation b) Writing IEPs
¢) Assessment information ¢) Remediation activities
d) Pre-skill 1 (locomotor) d) Program expansion
e) Pre-skill 2 (manipulative) e) Specific handicapping
f) five fundamental movements considerations

. Basic Movement Manual
a) Motor fitness (fine and gross)
b} Socialization
c) Self-heip
d) Communication (expressive and receptive)
e} Cognitive

Models are designed to provide appropriate material for handicapped children pre-school through
grade 12. Models average $59 per set. Materials are designed to incorporate into the current
curriculum or to be used independently; therefore, teacher training cost is reduced appreciatively.
The model has been implemented in 14 states, training over 2000 teachers.

Requirements No special staffing or faciiities are required for implementation. A large room or

- - . p - q p - g .
gymnasium iz sufficient. Because of unique teaching strategies, a two-day training session is
recommended.

Services Awareness materials are available at no cost. Training is conducted at adopter site or at
projectsite. Implementation, follow-up and evaluation services are available to adopters. All costs for
services to be negotiated.

Contact Gay H. Clement, Program Coordinator; Center for Developmental
Disabilities; University of South Carolina; Benson Building; Columbia, SC 29208, (803) 777-4465.

Developmental Funding: Southeast Regional Resource Center JDRP No. 81-41 (12/15/81)
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MAPPS: Multi-Agency Prcjectfor Pre-Schoolers. An intervention
program for delayed infants and young children.

MULTI AGENCY S

PROJECT FOR
PRE SCHOOLERS

Audience: Approved by JDRP for handicapped children, birth to age 5.

Description The Multi-Agency Project for Pre-Schoolers (MAPPS) is a home- and center-based
intervention program for delayed infants and preschool children. The MAPPS model enables parents,
paraprofessiorals and teachers to intervene successfully with a minimum of training. To accomplish
this, parents and other identified personnel are trained to use specific, detailed curricula asa guide for
teaching young children. In addition to home-based training, the MAPPS model enables delayed
children to be mr ainstreamed into existing preschool and day care services by training staff in specific
intervention strategies. Originally, the MAPPS model was designed for use in rural-remote areas; more
recently, urban and minority populaticns, including Native Americans, are now using the MAPPS
model successfilly.

A key component of the MAPPS Project is the Curriculum and Monitoring System (CAMS), which
covers six curriculum areas: receptive language, expressive language, motor development, self-help
development, pre-academic skills, and social-emotional development. Developmental sequencing
behavioral principles, and programmed instruction are the basis for the design and development of
these materials. The system includes : 1) six sequenced curriculum programs with detailed teaching
instructions appropriate for use by persons of various backgrounds, 2) a manual providing an overview
of the CAMS model and explaining the use of the curriculum, 3) placement tests for each program, and
4) an introductory slide-tape presentation.

With the advent oi Public Law 99-457, which requires the provision of a free and appropriate
education for all handicapped preschoolers, there is an immediate need for high quality models of
early intervention. The MAPPS model provides a highly effective me  od to serve young children and
their families in a wide variety of settings.

Requirements The model can be used by a parent, an individual preschool, and any a#gencies
serving infants and preschoolers with handicaps. Involvement of parents and/or classroom teachers is
necessary for implementing the MAPPS model. If the model is adopted by a preschool or an agency,
one teacher/monitor is required on a half time basis to serve approximately 20 children. Speect,,O 7.,
P.T., and psychology consultants should be available for evaluations. Training for preschools and
agencies consists of 12 to 2 days at the replication site.

Services Awareness materials are available at no cost. Visitors are welcome by appointment.
Training workshops are conducted at the adoption site with costs negotiated between the cooperating
agencies. The cost of a complete set of the CAMS curriculum which -overs the five developmental
areas mentioned above is $48.00. One set is necessary per tcacher/ciassroom. Follow-up visits and
telephone consultation are available.

Contact Glendon Casto; Project Director, (801) 750-2000; Adrienne Peterson, Training Coordinator,
(801) 750-2001; Utah Stzte University, Developmental Center for Handicapped Persons, Logan UT
84322-6581.

Developmental funding: USOE BEH JDRP No. 80-7 (6/17/80)
Recertified (4/85)
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MARRS: MAINSTREAM AMPLIFICATION RESOURCE ROOM

[
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STUDY. Project MARRS uses sound field amplification technology

~
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to enhance instruction, lessen teacher voice fatigue and improve h& % PLS

3z
1

student academic achievement in reading and language arts.

Audience Approved by JDRP for instruction in reading and language arts |

for students with mild hearing losses (MHL) gradesK-6. The program .as been (— ™ =
used in regular and special education classrooms early childhood through *"M
grade 12 for instruction in all subject areas. NEEEEEEE

Description Project MARRS uses the technology of sound field amplification of the regular or
special education teacher’s voice in the presentation of the school’s regular curriculum. Amplification
equipment is installed in the classroom and the teacher wears a cordless microphone which permits
freedom of movement in the classroom. The amplification equipment allows the instructor to
maintain a consistent signal approximately 10 decibels above the average ambient noise level in the
classroom. Thus an improved listening environment is created for all students. This amplification
enhances the clarity of oral instruction, promotes student attention, lessens teacher voice fatigue and
increases academic achievement scores, particularly for students with mild (often unidentified)
hearing losses.

Data from the original study suggests 30% of all students in regular classrooms and as many as 75% of
special education students have educationally significant hearing losses, many of which are
undetected by routine school hearing screenings. MARRS provides a cost efficient alternative/
supplement to resource room instruction for mainstreamed mildly handicapped students aswell as an
effective environmental modification to benefit all students and teachers.

In the 1-86 validated study using data from four adopting districts, a pre-post experimental-control
group design was utilized to demonstrate that K-6 target students (MHL) receiving instruction in
standard classrooms equipped with sound field amplification make statistically significant greater
gains in standardized achievement scores than do target students in control (non-amplified)
classrooms (P <.05).

Requirements No special staff, facilities, or curriculum materials required. The program is
designed to enhance the ongoing curriculum and create an improved listening/learning environment.
The adopting district purchases sound amplification equipment which is installed in classroom(s).
Following a brief inservice teachers use amplification for oral instructon.

1) One time purchase of sound field equipment, which can be used for years with minimal ongoing
costs. Cost per student varies .. ith the number of children in amplified classrooms and decreaseswith
subsequent years as equipment continues to be used. 2) Portion of costs (to be negotiated) for
installation and in-service of local staff by proje-t personnel. Release time for teacher inservice is not
ordinarily required.

Services AnNDN funded Developer Demonstrator Project. Awareness materials are available at no
cost. Visitors are welcome at Project sites any tirne. Project staff are available to attend out-of-state
awareness meetings (costs to be negotiated). Training is conducted at project site (costs to be
negotiated). Implementation and follow-up services are available to adopters (costs to be negotiated).

Contact Helen Ray, Director, Project MARRS, W:>hash & Ohio Valley Special Educ=tion District;
Box E; Norris City, IL 62869-0905. (615) 378-2131.

Developmental Funding: USOE ESEA Title IV-C JDRP No. 81-27 (7/28/81)
Recertified (1/14/86)
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MODIFICATION OF CHILDREN’S ORAL LANGUAGE. A special program for training
staff to work with students having language disabilities.

Audience Approved by JDRP for language-handicapped students, preschool to adult.

Description This pro ect is based on materials and instructional methods of the Monterey
Language Program. These language-teaching programs combine modern linguistic theory with
advanced behavioral technology applied to teaching. The programs are universal: designed for any
individual with alanguage problem, regardless of the reason for thatlanguage-learning disability. The
curriculum and individual program design include a screening procedure, individual placement,
automatic branching, and continuous data collection for evaluation. With the Monterey Language
Program, it is possible to obtain accurate pre- and posttest measures of a student’s progress in
syntactical and overall expression. The program also helps language-deticient individuals acquire
language skills in a short period of time. It is completely individualized and performance-based
instruction. In addition to providing materials, an objective of the project is to provide teachers with an
instructional strategy and to assist them in becoming proficient in techniques for using the materials.
Implementation of the program includes training, on-site supervision, refresher conferences, and data
monitoring. Language remediation services may be expanded without increasing staff by using aides,
parents, or other volunteers.

The language program is effective with children and adults defined as language delayed, deaf,
hard-of-hearing, mentally retarded, or physically handicapped, and with the non-English-speaking or
English-as-second-language individuals. It is particularly valuable in early childhood education
centers, classes for the educable and trainable mentally retarded, and speech-correction centers.

Requirements Aninitial thi ce- to four-day training workshop is required. A follow-up on-site visit
is required. From two to four instructors may be selected for additional training, so they in turn can
become trainers of new people in the district. Unit for training ranges from 10-25.

Costs The cost for adoption varies according to the location of the adopting agency, number of
project participants, and degree of implementation. Cost for required program materials is: $125 per
participant. Maintenance costs are minimal.

ServiLes Awareness materials are avaiiable at no cost. Visitors are welcome by appointment at
project site and additional demonitratior: sitesin homc staie and out of state. Project staff are available
to attend out-of-state awareness meetings (costs to be negotiated). Training is conducted only at
adcpter site (costs to be negotiated). Follow-up services are available to adopters (costs to be
negotiated).

Contact Betty H. igel; Monterey Learning Systems; P.O. Box 51590, Palo Alto, CA 94303. (415)
969-5450.

Developmental Funding: USOE ESEA Title 111 JDRP No. 6 (4/16/73)




OKLAHOMA SECONDARY LEARNING DISABILITIES PROJECT. = — —F
An individualized diagnostic/prescriptive teaching intervention
T

system that has proven highly successfui with learning-disabled
adolescents.

Audience Appioved by JDRP for learning-disabled students in grades —
7-12.

Description The major goal of this project is to provide each identified learning disabled student
of secondary school age within the target population with a specific prescriptive learning program
enabling that student to develop skills and knowledge at a rate commensurate with his/her ability
level. The model is basically a diagnostic/prescriptive intervention system. Components include: a
professionally staffed learning lab, a prescriptive diagnostician who has particular abiity in developing
educational intervention programs for individual students, and a media library for us: by the learning
disabilities teacher to implement intervention strategies.

Students placed are those who were noted in a psychoeducational evalua.ion to have a specific
learning disability of a perceptual, conceptual, or integrative nature.

One of the major reasons for success is that not just resource room teachers, but regular content
teachers and support staff are involved in the training. Since most schools already have the basic
components, s*.ch as a resource room in place, the actual training is intended to improve the existing
structure of the school through increasing the communication between the regular content classes
and the resou:ce room.

The newest component of this project is the prescriptive use of computer assisted instruction in the
resource room setting. This project has designed some of our own computer programs thatare low in
cost, but care has been taken to make them interesting and challenging as well as motivating to the
student.

The cost for adopting the nroject is simply travel, lodging and per diem for one trainer during the
two-day training, and one follow-up visit, $6 Training Manual for each participant. Dissemination
products developed by our staff are available to further enhance the effectiveness of the adoption. A
variety of high-interest, low-vocabulary commercial materials is recommended. Equipment re~uired
(tape recorders, filmstrip viewers, calculators) is commonly found in learning labs.

Requirements A cassroom touseasa learning lab. A certified LD teacher to staff the learninglab.
A two-day training workshop from the Oklahoma Child Service Demonstration Center. Equipment
and materials for LD adolescents. A commitment to the model and its use by the adopting school
district. Expenses of a staff member from the developer project for a one-day follow-up consulting visit
to adopter site. Pre/post Wide Range Achievement Test scores of all students in program must be
provided to developer project.

Services Awareness materials are available at no cost. Visitors are welcome any time by
appointment at project site and additional demonstration sites in home state and out of state. Project
staff are available to atiend out-of-state awareness meetings (travel and per diem must be paid,).
Traininga projectsite is conducted (all expenses must be paid), or training is also available at adopter
site (all expenses must be paid, including zost of Training Manual). Implementation and follow-up
services are available to adopters (all expenses must be paid).

Contact Celia Meyers; Oklahoma Child s. vice Demonstration Center; 101 West Bro_dway;
Cushing, OK 74023. (918) 225-4711 or 2.5-1882.

Developmental Funding: USOE; BEH; and Title VI-G JDRP No. 76-103 (10/18/76)
Recertified (11/84)




PEECH: Precise Early Education for Children With Handicaps. An

individualized educational program designed to enhance the ‘
development of preschool handicapped children while involving
family members in the educaticnal process. \‘r

Audience Handicapped children ages 3-6 and their families.

Description The PEECH Project serves handicapped children ages 3-6 functioning in a wide
intellectual range with a multiplicity of cognitive, language, speech, social, emotional, and/or motor
problems. The majority of children arc identified through community-based screenings for all young
children. Also integrated into the program are children who have no special educational needs. These
children serve as models for language, cognitive, motor and social skills. C-ildren are enrolled in a
classroom program for a half-day five days a week. Educational needs are determined by systematic
observations. This procedure provides informatiocn on each child’s level of functioning in the fine
motor, gross motor, language, general knowledge and school readiness, social, and self-help areas.
Program features include a low student/teacher ratio, a positive approach to behavior management,
extensive training and involvement of paraprofessionals as teachers, a carefully structured learning
environment, and precise planning and evaluation of daily individualized teaching sessions. Families
are involved through an extensive individualized program. Parent conferences, home visits, group
meetings, classroom observation, and other activities are employed to help family members. A
resource room serves as a lending library for parents and their children.

Research findings on the program effectiveness of the PEECH Project indicate that a reversed
mainstreamed preschool program which provides classroom instruction based on cevelopmental
assessment of functioning can provide young handicapped children with the social and academic skills
needed to perform adequately within regular elementary school classes (F.arnes et al. 1981).

Cnestaff member should be assigned the responsibility (and time) for coordinatingscreening, child
assessment, classroom programming, staff training, and evaluation, and for acting as liaison with the
PEECH demonstration site. Optimal staffing consists of one head teacher and one paraprofessional,
with ancillary services from a speech and language therapist, psychologist, social worker, and
occupational therapist, but a basic program can be implemented by a trained teacher and a
paraprofessional if other support staff is available in the community.

Requirements Adopters must independently identify a source of funding and administrative
support for the hiring and training of staff for screening and identifying children, for providing
classrooms for the program.

Services Awareness materiaisare available at a minimal cost. Visitors are welcome by appcintment.
Projectstaff are available to attend out-of-state awareness meetings (cost to be negotiated). Training is
conducted by means of 12-14, two- or three-hour workshops/site visits. Project-developed materials
are provided to adopters at a minimal charge. A wide variety of commercially available instructional
materials already found in most preschool classrooms is used.

Coatact Merle B. Karnes, Director; PEECH; Department of Special Education; University of lllinois;
Colonel Wolfe Schooli; 403 East Healey; Chamg aign IL 61820-5598. (217) 333-4890.

Dev 'npmental Funding: USOE SEP JORP No. 75-74 (11/10/75)




PRECISION TEACHING PROJECT. A precision teaching model designed to remediate
and build basic skills through practice and drill, setting performance standards,
continuous measurement, and data-based decisions.

Audience Approved by jDRP for all students, grades K-4. It has also been used in other settingsand
the State of Montana has validated the use of Precision Teaching in grades K-12.

Description The overall intent of the Precision Teaching Project has been to develop a model for
thedel eryof educational services to elementary students who have been identified as experiencing
learning deficits. Precision teaching procedures have been used not only in identifying these students,
butalso as remediation tactics. (Precision teaching is a set of measurement procedures based on direct,
daily assessment.) A resource room is provided for students with more severe lea rning deficits, while
the regular classroom deals with basic skills and minimal problems. One-minute practice sheets are
used extensively as a means of building basic tool skills to a level where students are capable of
competing within the regular classroom. Direct and daily measurement procedures are employed,
using both the manager and the student in recording and charting. Curricular decisions are based on
available data.

Resource teachers as well as regular classroom teachers use the precision teaching procedures,
which include curriculum materials developed within the project. Instructior..] methods include
one-minute practice sheets from the Precision Teaching materials bank and data-based decisions
made from the standard behavior chart.

The costs to the adopter include:

—Training Packets $15 per person

—Implementation Materials $375 @zer school (approx.)
In addition, the adopter is responsible for travel, lodging and per diem. There is also a $250/day
training fee.

Requirements An adoption commitment can be made by any unit—distict, school, or classroom.
Fo: on-site training, units should be limited to 20, and for off-site training to 30. Adopting unitsshould
include building or program administrators, support personnel (e.g., psychologist), and regular
and/or special education teachers. Initial training requires two to three days and is available at project
or adopter site. Additional follow-up training (three days maximum) is provided at adopter site. In
most cases existing facilities can be used. Adopting units agree to implement all five components.

Services Awareness materials are available at no cost. Visitors are welcome any time by
appointment at project site and additional demonstrationssitesin home state and out-of-state. Project
staff are available to attend out-of-state meetings (costs to be nec- :ted). Training is conducted at
projectsite between October and April (all expenses must be paid, including a $250/day training fee
and cost of training materials). Training is also available a\ adopter site (costs to be negotiated).
Implementation and follow-up sarvices are available to adopters (cost to be negotiated).

Contact Ray Beck, Project Direcior, Precision Teaching Project, 3300 Third Street Northeast; Great
Falls, MT 59404. (406) 791-2270

Developmental Funding: USOE ESEA Titles lil and IV-C JDRP N0.75-25 (5/6/75)
(5/17/79)
N-12

ﬂ,q
Cn/.’,




A REGIONAL PROGRAM FOK PRESCHOOL HANDICAPPED
CHILDREN. Early intervention for handicapped children age: 3to

F D

Audie. .e Approved by JDRP for jreschoo” handica~ ' children.

Description This is a comprehensive prugram 5f educational services intended to increase the
verbal, perceptual, motor, and ¢ ‘neral cognitive skills of children with the following handicaps as
defined by New York State: speech impaired,” notionally disturbed, physically handicapped, learning
diszbiuty, deaf or hard of hearing, visually impaired or blind, mentally retarded, and autistic.

Unique features of the program include: The Interactive Teaching Process in which special
education teachers, teacher aides and clinical team members provide dizgnostic/prescriptive
teaching, language intervention and positive reinforcement on a continual basis in the classroom; The
Transdisciplinary Team Model through whicr, team members train each other and share roles in
assessinent, intervention and consultation; Parent Involvement Model, which includes the parent
volunteer system, parent group meetings and an individualized approach to parent participation.
Replication Training in each or all components is available to any preschool program. Over 400
classroom sites have replicated the Regiunal Program Model or component of the model. Manuals
describing each compounent are avzilaole at cost.

Impact data <ullected on demonstratio - site an! adoption site students show that stuJents exposed
to a full year of the program made statistically and educationally significant gains comnared to national
r 21ms as measured by the *AcCarthy Scales of Children’s Abilities. Regarding mainte. ance of effects,
gains made by students auring the first ye~- of exposure were maintained after a second phase of
instruction. Over 60% of Regional Progr-.«n graduates since 1980 have been placed in regularsct. “lor
transition programs when they reached school age. Par 2nt participation and support for the Regicnal
Program is exceptionally high. Parents demonst, ate extensive knowledge of program componentsand
report a high level of program satisfaction.

Requiremrents Any preschool program serving Ciuldren with special needs, including Headstart
programs, may adopt the Regional Program. Special staffing for implementation should include a
speech therapist 1 work with the teacher on 2 part-time basis and other professionals available as
aporopriate to the program. The training addresses the three components of the program, The
Interactive Teaching Process, Transdisciplina:y Team Model and Parent Involvement Model. One or
two days of training are provided based on a needs assessme 1t process wiih the training site. All
preschool staff should be involved in the training including teachers, clinical team members and
paraprofessionals. Follow-up visitation allows for consultation and training of an on-site program
monitor. A staff training manual is available for each component of the prograin and range in price
from $7.50 to $16.00.

Services Awareness materials are available at no cost. Visitors ~re wi:lcome at project sites by
appoirtment. Project staff are available to attend out of state awarene  ~eetings and conferences.
Training is conducted at project site or adopter site (travel, food and lodging mustbe paid by adopter or
cost sharing may be negotiated with State Fz.ilitators).

Contact CarolS. Eagen, Supervisor; Piosche. ol program; Special Education Department; Putnam-
N thern Westchester Board of Cooperative Educational Services; Yo. :town Heights, N.Y. 10598, (914)
962-2377 or '914) 245-2700 ext. 230.

De “~pmental Funding: USOE BEH, State, and Local JDRP No. 81-6 (6/29/81)
Recertified (9/26/85)
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PROJECT RECIPE (Research Exchange for Computerized Individualized Programs of
Education). An instructional management system to increase LE.P. objective attain-
ment K-6 using a micro-computer based recordkeeping system.

Audience Approved for SLD students in grades K-6. Curriculum materials and computerized
management system of objectives for reporting purposes have implications for elementary basic skill
instruction with regular classroom stidents.

Description The RECIPE instructio-.al management system provides banks of instructional
objectives in the basic skill areas of Reading, Writing, and Mathematics organized into learning maps
which provide the special education teacher with an organizational pattern for p..nning instruction.
Banks of objectives are also provided for the areas of Foundation (pre-reading), Articulation,
Socialization, and Motor Skills. The wbjectives are accompanied by two forms of a criterion-referenced
assessment system and a listing of over 2,400 instructional strategies correlatea to each objective by
number. Student Activity Books and Audio Tapes are available for 25 of the basic skill learning maps
with whichthe target population displayed the n:ost difficulty. Teacher Guides and Answer Books are
provided for the Student Activity Books. Additional planning materials, Parent Guides, and a student
reward system are built into the RECIPE material package and delivery system process.

Micro-computers are employed as the vehicle for storing student demograhic data, creating L.£.P.’S
and implementation plans, tracking student progress, and generating LE.P.’s and Progress Reports in
compliance with Federal Guidelines. Teachers interested in using RECIPE must undergo a 2-day
inservice training session which includes the use of the micro-computer management partion.
Studentand program data are stored on floppy diskettes and RECIPE provides a detailed User’s Guide
for ease of computer interaction.

Requirements TheRECIPE instructional management system may beimplementedin avariety ¢.*
educationalsettings ranging froma single classroom setting .vith one teacher znd upto 30studentsto a
district level with multiple teachers and students. Data is managed by micro-compurers in all settings.
Training in the use of RECIPE instructional materials, processes, and micro-computer program uses is
required. No additional staff are require for program implementation.

Services Limited amounts of awareness materials are available at no cost. As a Lighthouse Project,
RECIPE welcomes visitors to the project sitz any time by appointment for demonstrations and
observations. Project staff are wvailable to atten. t-of-state awareness meetings on a limited basis,
and training is available at both the project site and adopter sites (price to be negotiated).
Implementation and follow-up services are available to adopters (price to be negotiated). Replication
costs will vary based on the number of teachers and students fo- one class.oom (one teacher serving 30
students); approximate cost for programinstallation and training is $61.69 per student per yeas. Based
on usage in at least two classrooms with 60 students, installation cost per student drops to $31.00 per
student per year. Micro-computer hardware costs are not figuredintoreplication costs. Continuation
costs for RECIPE are estimated to be $18.50 per year, per student. Complete price listing is available.

Contact Sanders Bell, Director; Project RECIPE; or Priscilla Cady, Training Specialist; Project
RECIPE; 4747 S. Tamiami Trail; Sarasota, Florida 33581. (813) 953-5000, ext. 141 or (813) 924-5800.

JDRP No. 83-10 (3/4/83)




PROJECT SHARE: Sharing High Yield Accournability with ~ ‘.
Resource Educators. An *~structional process for remediation of  § -
basic skills in learning-dis. led studentsin mainstream education. ~ H
% &
Audience Approved by JDRP for administrators, teachers, and tutors g %

responsible for education of students with specific or multiple learning disabilities in grades K-8.

Description Project SHARE is a process. Its special-education systems design meets needs for
individualized instruction, mair:streaming, and accountability. The basic format for serving studentsin
reading, spelling, and math is behavioral. Diagnosis, prescription, monitoring, and evaluation employ
precision teaching techniques. Project designed task ladder guides pinpoint a student’s instructional
starting point. A student’s best learning mode and most handicapping learning mode are quickly
identified. Skill efficiency and accuracy are determined—akev Project SHARE difference. One -to-one
tutoring is used primarily. Each session is highly structured, but the tutor operates freely within the
planned structure.

Field-uetermined minimum basic skill rates have been establis*ied. Daily performance measures by
the teacher or student provide an ongoing diagnostic/prescriptive process. The SHARE process speeds
remediation of basic skill learning and produces data on cost-effectiveness, Computerized evaluation
is available.

Evaluation was conducted on an average number of 1,200 students annually in rural Special
Education Cooperative in Minnesota. Average gains for learning disabled students: 1.3 grade levelsin
reading in 26 hours of teaching and 1.3 grade levels in math in 31 hours.

Requirements Three-day training sessions, with practice betv een them, are mos: effective, with
one three-day session the absolute minimum, .nd no more than ten trainees per s2ssion. Training
highlights diagnosing skill deficiencies and best i :arning modes, pinpointing the begir ninginstruction
objective, selecting and adapting appropriate materials, and interpreting effectiveness from behavior
charts. Various foliow-up options are possible.

Services Awareness materials are available at no charge. Visitors are welcome by appointment. No
training is conducted at the project site. Training is conducted out of state. Adopters are responsible
for travel, per diem and a negotiable honorarium for trainers. Materials expenses are adopter’s cc 5t of
reproduction. Projectstaff are ¢ -ailable for out-of-state conferences. Travel, per diemand honorarit:m
must be paid.

Contact Marvin Hammarback, Director, or Fay Hammarback, Coordinator; Project SHARE; R. R.
1; Hendrum, MN 56550. (218) 784-4826; or #318, 555 N. Pantano, Tucson, AZ 85710. (602) 885-0548.

Developrr cintal Funding: USOE ESEA Title I 'DRP No. 75-31 (5/12/75)




PROJECT SKi*HI Outreach. A comprehensive program providing
identification, hearing aid management, communication, audi-
tory, and language facilitation througf: home management for

hearing-handicapped children birth to age 6. SKI*HI
| INSTITUTE

Audience Approved by JDRP for hearing-impaired infants and young
children birth to age 6 and their families.

Description SKi*Hlis acom prehensive program that p ovides screening, audiological, diagnostic
and assessment services and a complete home intervention curriculum for hearing-impaired children
(birth to age 6) and their families.

The program is designed to provide services to a state-wide or large population area; however
SKI*Hl effectively meets the needs of regioral, district, rural, small and private agencies. Itincludes a
system for hospital screening for high-risk infants. A diagnostic and supportive entry process ensures
efficient, expeditious entry of children and families into the program.

A complete home intervention curriculum is provided. It inciudes the main program areas of the
Home Hearing Aid Program, the Home Communication Program, the Home Auditory Program, the
Home Total Cermmunication Program and the Home Aurol/Oral Language Program Training in the
SKI*HImodelincludes curriculum as weil as areas of parent readiness, home visit planning, delivering
and reporting, family emotional suppor* and the role and characteristics of a Parent Advisor.
Psychological, emotional, and child-de. ~lopment suppport are provided for parents in the home.
Weekly and comprehensive quarterly assessment of child and family is performed. Part-time parent
advisersliving in the area visit homes weekly to deliver the curriculum, which is targeted for parents. A
format for home visits is provided.

A supportsystem of ongoing audiological services, a hearing aid evaluation and loaner system, ideo
units and tapes for total communication, hearing aid molds, psychological services, parent group

2rvices, and a comprehensive evaluation system are provided.

A national data system collects yearly i:.formation on demographic status and child/parent progress
for all participating adoption programs. Data summaries are provided to each program. These
summaries allow the program to evaluate its own effectiveness with the families it serves as well as to
compare its effectiveness with that of the total body of SKI*HI adopting programs across the country.

Requirements One full-timeor part-time professional to make weekly home visits is the minimum
requirement. This person must have basic SKI*HI training in delivery of a home intervention program
for hearing-impaired infants. Travel is necessary. For maximum effect, a hearing aid bank, hearing
screening, and audiological, psychological, and child development services should be provided.
Earmolds, library books, video-playback units, and total communication tapes should be provided. In
larger programs, supervicion and administration are necessary. The program should participate in the
SKI*HI data collection and evaluation system.

Costs Complete services for 11 months (nxcluding all direct and supportive services) costs
approximately $1,549 per child. Start-up costs are minimal.

Services Awareness materials are cvailable at no cost. Visitors are welcome by appointment at
projectsite and additional demonstration sites in home state and out of state. Project staff are available
to attend out-of-state awareness meetings (costs to be negotiated). Training is available at adopter sites
(costs to be negotiated). Implementation and follow-up services are available to adopters (costs to be
negotiated).

Contact Dr. Thomas C. Clark, Director; SKI*HI Institute; Department of Communicative Disor-
ders; Utah State Jniversity; Logan, UT 84322-9605. (801) 752-4601.

Develupmenta! Funding: USOE BEH JDRP No. 78-192 (7/13/78)
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PROJECT SUCCE>S: Handicapped. Low-cost phonics program for handicapped
elementary school students.

Audience Approved by JDRP for children with reading difficulties, grades K-6; also being used in
grades 7-12,

Description Project Success: Handicapped provides instructional service to handicapped students
within “ tlyintegr.ted educationai program. A learning specialist works as a staff member in each of
the he ... strict’s four elementary schools, assisting regular program staff in identifying and serving
handi .-~ cd students. Handicapped students are given instructional and/or motivational assistance
by peers, h’gh school tutors, ai.Jes, or parents using specially designed phonics instructional packets.

This program is de ,igned to provide Inw cost effective instruction in phonic skills. It also includes a
complete program in training and supervising tutors who provide direct instruction. All inaterials are
included for supervisor and tutors. Other intervention programs used in Project Success are not
available. Program now has small group and large group procedures which were not part of the
original 1V-C project, but are now available.

The phonics tutoring program can be managed on a large scale basis using a manual to assist in
recruiting, training, and supervising tutoring. The program has been successfully used with one
certified supervisor and aides trained to supervise ten junior high or senior high students acting as
tutors per hour. The program car also be used on a small scale basis in one-to-one instruction by
teachers, aides, or parents or a one-to-five small group procedure.

dre-posttest measures of the Project SUCCESS phonics tutoring program indicate 11.52 months
growth in reading as measured by the WRAT for 4.68 months of instruction, 25 months gain in word
attack on the Woodcock in 6 months of instruction. In small group use, students gained 15.5 monthsin
word attack for 4-5 months of instruction.

Requirements The program materials are self-instructional and, therefore, no on-site training is
required. However, it is available if desired. The only requirement of staff time is approximately one
hour of time per day per group of ten tutors.

Start-up cost averaged $30 per pupil. Replacement costs for consumable items are approximately
$61.15 for ten students per year.

Services Awareness materials are available, Visitors are welcome by appointment. Training may be
conducted atthe project site (adopting site must cover all trainer costs as well as its own costs). Training
may be conducted out of state (exemplary project staff costs must be paid). Project staff may be able to
attend out-of-state conferences (expenses must be paid).

Contact Ronald Smith, Director of Special Services; North Kitsap School District No. 400; 150 High
School Road South; Poulsbo, WA 98370. (206) 779-3971.

Developmental Funding: USOE ESEA Title 11 JDRP No. 75-28 (5/7/75)




THE TEACHING RESEARCH INFANT AND CHILD CENTER CLASSROOM FOR
MODERATELY AND SEVERELY HANDICAPPED CHILDREN. An individualized skills
instruction program for moderately to severely handicapped children.

Audience Approved by JDRP for moderately to severely handicapped chiidren ages 1-8, including
mentally retarded, cerebral palsied, autistic, emotionally disturbed, deaf/blind and hearing impaired.

Description The model is a complete classroom managem~nt system with staff roles of teacher,
aide, and volunteer clearly specified. Children are assessed on skills selected from the Teacning
Research Curriculum for Moderately and Severely Handicapped. Test results are used to determine
which skills will be taught. The deficit skills are prioritized by the parent and educational staff. After
priorities are established, instructional programs are prepared for each child.

A program prescribes the skill to be taught, the way in which the materials are to be presented, and
the feedback to be given to the child. Trained volunteers play animportant role in this model. They are
taught how to deliver cues and feedback and how to record the child’s appropriate and inappropriate
responses tc instruction. Maintenance of volunteer skills is objectively monitored by the teacher.
Volunteers implement the instructional programs with each child and record child performance data
in a specified manner. The teacher uses the daily data to make teaching decisions concerning
individual programs for the following day and to ascertain whether sequencing, cue presentation, or
ieedback need to be altered.

When group instruction occurs, the teacher interacts with each child according to his/her individual
instructional program. In this model, group instruction is provided cnly by the teacher or aide.
Generalization of acquired skills is also stressed in this model. Teachers implementing the model also
learn a system for managing inappropriate behaviors. Some instructicnal programs are selected by
parent and teacher to be taught in the home, and these are coordinated with programs in the school.
Teaching periods in the home vary from 10 to 30 minutes. Approximately 85% of the parents of project
children participate in home instruction.

Requirements The model can be used by an individual classroom. Inservice training of the
teacher is require_.. Training for the aide and supervisory stafl is recommended. Inservice training
includes aone-week training session at Teaching Researchand follow-up technical assistance visits to
the trainees’ work site.

Services Awareness materials are available at no cost. Visitors are welcome at prcject site by
appointment. Project staff are available to attend out-of-state awareness meetings (costs to be
negotiated). Adoption of the Data-Based Classroom Model requires no special staffing ratios or
unusual curricular materials. Therefore, standard operating costs for a special education classroom
wouldapply. Training is conducted at project site. Costs incurredin training include: tuition, travel to
Monmouth, OR, and travel to trainees’ work site for follow -up technical assistance on two separate
occasions. Trainers are provided at no cost.

Contact Torry piazza Templeman; Teaching Research; Western Oregon State College; Todd Hall:
Monmouth, GR 97361. (503) 838-1220, ext. 401.

Developmental Funding: USOE BEH JDRP No. 78-163 (3/27/78)




THE COMMUNICATIONS WORKSHOP (CWS). An alternative
reading program for adolescents with learning disabilities. Offers
a classroom management and monitoring system, motivation
and intervention strategies, and teacher-student accountability.

Approved by IDRP for learning-disabled readers, grades 7-12,
with remedial reading needs.

Description Five essential elements support the Communications Workshop model: a personal,
humanistic philosophy, an activities monitoring system, a program monitoring system, student
motivationstrategies and intervention strategies. The humanistic philosophy is based upon respect for
the student as an individual and on the teacher’s role as a facilitator of learning in an atmosphere that
fosters pride and a positive response to the academic setting. Student responsibility for his or her own
academic program nurtures self-motivatior and self-discipline. The student activities monitoring
system relies on systematic observations to yield data on time spent in over 100 possible classroom
activities, patterns of time usage, materials used, instructional grouping and sequences of activity
selection. The program monitoring system permits rapid collection and succinct posting of a wide
range of data on each student’s program, providing information on quantity, quality and level of work
completed. The system signals the need for teacher intervention and permits early detection and
correction of imbalances in students’ individualized programs. The student motivation strategies
enable the team to create and sustain student interest and are used to modify negative or inconsistent
behavior through personaily planned interactions. The intervention strategies enable the tecam to
encourage active studentinvolvement in personal academic programs and to discourage unproductive
“nonacademic” ~ctivities by fostering more positive, personal teacher-student relationships. These
strategies may be used to restructure the classroom environment to achieve desired academic results
and provide for teacher-student accountability. Summer training offered at either adopter or home
site. Adopter responsible for travel and per diem costs.

Contact Joseph A Bukevec; Communications Workshop (CWS); Teaneck School System; Merrison
Street; Teaneck, NJ 07666. (201) 833-5400.

Developmental Funding: USOE ESEA Titles It and IV-C JDRP No. 78-191 (6/5/78)

NORTHWEST SPECIAL EDUCATION (NWSE). A systematic way of training classroo:n
teachersto focus on specific learning disability (SLD) students. Approved by JDRP for
students with specific learning disabilities, grades 1-8. This program has also be=n
used in other settings with grades K and 9.

Description Northwest Special Education is designed to offer classroom teachers a way to focuson
individual students »/ho have specifi - learning disabilities. Teachers are provided with new ways of
observing children, interacting with *udents, parents, specialists, and each other. This project is
effective for use as inservice for classroom ieachers to comply with the “Bill of Rights for the
Handicappea,” P.L. 94-142. The central emphasis of the experience is on team plarning in order to
deveiop individualized educational programs.

Specialized learning disabilities personnel are required to serve as team coordinators and in
consultive and resource capacities for this special service. Regular staffings and monitoring of the
teacher during the initiation of this clinical teaching approach are required

Project NWSE provides a framework for personalizing instruction. The critical elements -o
assessment, programming, and evaluating. The skills learned by the teacher are informal individualized
testing, observation, planning objectives, developing curriculum, reporting, evaluating, and teaming.
The teacher approaches the child in a systematic way to determine how to teach him/her effectively.
The requirement of specificity in planning, reporting and evaluating enables the teacher to be trained
while providingservices to the student. The teaching effort culminates in the developmentof a unique
instructional material and method which is named for the student. An SLD student’s success or failure
in school isa function of the interaction between the student’s strengths, weaknesses, limitations, and
the specific classroom situational factors that the student encounters. The project format enables the
learning specialist to help teachers develop the ability to conceptualize a child’s problem.

Contact Joan Bonsness, Project Director; Northwest Special Education; R.R. #1, Columbus, ND
58727. (791) 939-6501.

Developmental Funding: USUO ESFA Title 11 2 o~ IDRP No. 75-7 (1/15/75)
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IText Provided by ERIC

PEORIA 0-3 PROJECT—Replication of an Interdisciplinary Approach to the Early
Education of Handicapped Children Ages 0-3. A medical/educational model
delivered in the home by parents with assistance from professionals.

Description The ongoing direct service program serves children 0-3 at risk, mentally retarded,
and/or orthopedically handicapped. The service program includes a diagnostic and evaluation
service, Individual Educational Program (IEP) planning, direct service, home-based programming
(including occupational, physical, and speech therapy when appropriate), parent supportsystems,and
a class for 18- tc 36-month-old handicapped infants. Based on results of the Functional Profile, a
project-designed tool assessing a child’s functioning levelsin six basic areas, the child’s developmental
program is designed by the parent and an interdisciplinary team composed of a social worker, a child
development specialist, and occupational, physical, and speech therapists. This plan is reviewed
weekly. Each discipline contributes activities, called targets, to the home piogram plan. The child
development specialist takes weekly target lessons into the home, presents the lesson to the child,
models it for the parent, records the child’s baseline performance, and explains procedures for
recording the child’s response on an activity chart. Continuous monitoring of the activity chart,
coupled with information from parents, permits appropriate changes in instruct.onzl strategies. Since
many children in the program are multipiy and/or physically involved, ongoine medical supervisionis
provided, and outpatient physical and occupational therapy services are available. Individual parent
counseling sessions arz available, and ongoing parent discussion groups are maintained. Modeled on
the direct service program, the training program assists in agencies serving children ages 0-3 to
develop or upgrade services to handicapped infants and toddlers. Individually designed to meet the
needs of the local agency or community, training involves an intensive two- or three-day initial
workshop and four to six days of follow-up at adopter site.

Contact Project Director: Peoria 0-3 Project; United Cerebral Palsy of Northwestern Hllinois and
Peoria Association for Retarded Citizens; 320 E, Armstrong; Peora, IL 61603, (309) 672-6358.

Developmentai Funding: USOE BEH JORP No. 79-1 (2/15/79)

PROGRAM FOR CHILDREN WITH DOWN SYNDROME AND OTHER DEVELOP-
MENTAL DELAYS. Designed to accelerate and maintain developmental gains of Down
Syndrome/developmentally delayed children and give help and training to their
parents. Approved by JDRP for Down Syndrome Children, birth to age 6.

Description The program for Children with Down Syndrome and Other Developmental Delays
consists of 2 major components: systematic instr-ction, and services to parents. The systematic
instruction process consists of 5 basic steps: assessment; establishing goals and objectives based on
assessment; planning programs to meet goals and objectives; implementation of these programs inthe
daily schedule; and evaluaiion through daily data collection and assessment. The Developmental
Sequence Performance Inventory (DSP1), developed by the staff, is the assessment/ curriculum for the
model. This deveiopinental checklistis criterion-referenced and includes 5 skill areas: gross motor,
fine motor, cognitive, communication, and social/self-help (birth to 8 years). Goals and objectives
based on this instrument are identified in all skill areas for each pupil. There are 3 levels at which the
model can be replicated: infantlearning (birth to 18 months); preschool, including early (18 month to 3
years), intermediate, (3 to 4 years), and advariced (4 to 5 years); and kindergarten (5 to 6 years). The
infantlearning program is center based. Parentisbring their children in for 1- to 2-hour weekly sessions
During these sessions data are obtained to determine progress the infants are making towards
objectives, and parents are provided with activities toimplement at home during the daily routine. The
preschool and kindergarten programs offer a balanced s_hedule of individual and large and small
group instruction, and a variety of classroom activities planned to provide practice, transfer and
generalization of skills. Parents and staff work together to maximize learning opportunities.
Collaboration with parents is greatest in the infant program, as it is a primarily parent program. Atthe
preschool and kindergarten leveis parents continue to maintain a close working relationship with the
program and receive (rair 1g based on individual need. (The Program for Children with Down
Syndrome and Other Develomental Delays and the Communication Programwere both developed by
the Model Preschool Center !andicapped Children, University of Washington, Seattle.)

Contact RebeccaR. Fewell, Director Model Preschool Outreach Program; Experimental Education
Unit, WJ-10; Child Development and Mental Retardation Center; University of Washington; Seattle,
WA 98195, (206) 543-4011.

T C Developmental Funding: USOE BEH JORP No. 75-64b (9/3/75)
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THE RUTLAND CENTER—DEVELOPMENTAL THERAPY MODEL. A community-
based psychoeducational facility that offers a developmental curriculum to severely
emotionally disturbed or autistic children, their parents, and teachers. Approved by
JDRP for severely emotionally disturbed or autistic children from birth to age 8, their
families, and teachers. This program hasalso been used in other settings with children
to age 14.

Description The Rutland Center Developmental Therapy Model is the resultof 8 vears of intensive
effort by the Rutland Center staff. Developmental Therapy is a therapeutic curriculum for social and
emotional growth used in a classroom setting with groupsof £ to 8individuals. On the assumption that
disturbed or autistic children go through the same stages of development that normal youngstersdo,
but at a different pace, the curriculum guides treatment and measures progress by focusing on the
normal developmental milestones that all children must master. Developmental Therapy h>s thus
established itself as a “growth model” rather than a “deficit model.” The model is composed of 4
curriculum areas (behavior, communication, socialization, and preacademics) arranged in 5 develop-
mental stages, each requiring different emphasis and techniques. Special services to parents are an
integral part of the approach. Developmental Therapy also emphasizes concurrent piacement with
nonhandicapped children. This mainstreaming aspect of the model requires that regul school
experiences mesh smoothly with intensive Deviopmental Therapy experiences.

In response to P.L. 94-142, 2 resources are available that emphasize how to plan, implement, and
evaluate an Individualized Education Program (IEP) using the developmental approach. The National
Technical Assistance Office offers 4 types of technical assistance in the treatment of ceverely
emotionally disturbed preschool children. Thisassistance, whichincludes information dissemination,
program planning and design, training and program evaluation, is provided through a year-long
sequence of workshops, on-site visits, specia! topic workshops, and exchange of audiovisual materials.
Project staff provide assessment of training needs, design an inservice instructional sequence, and
implement the training program at the agency site with periodic visits. The Developmental Therapy
Institute offers preservice and inservice training to school personnel serving school age emotionally
disturbed children and youth. This project’s purpose is to increase knowledge and skills of participants
for using proven S.E.D. practices based on current developmental theory and research.

Contact KarenR.Davis, Proj. Dir.; National Technical Assistance Office; 125 Minor St.; Athens_ G,
30606. (404) 542-6076 or 549-3030. Mary M. Wood, Directar; Developmenta; Therapy institute; College
of Ec'scation; 570 Aderhold Hall; Universi.y of Georgia; Athens, GA 30602. (404) 542-1685.

Developmental Funding: USOE BEH JDRP No. 75-62 (9/3/75)

SYSTEMATIC INSTRUCTIONAL MANAGEMENT STRATEGIES
(SIMS). A program using management strategies and a struc-
tured, sequenced curriculum to help teachers plan appropriate SIMS I
instructional programs for disabled readers. Approved by JDRP A
for disabled readers grades 1-12 needing basic coding skills, and
for learning disabilities teachers serving that population. This
program has also beer uscd in cther settings with special
education groups.

Description A discrepancy model for solving performance problems provides the framework for
the SIMS curriculum. The SIMS curriculum consists of a hierar chical sequence of 53 objectives needed
to acquire the basic coding skills of reading and spelling.

The curriculum c-ntains word and sentence lists for each of the 53 objectives to monitor the accuracy
of skill acquisition for each individual child. Additional word lists for each objective are designed to
monitor the proficiency with which a student decodes words of a particular pattern. There are four
stories for each of the 53 objectives. Written language worksheets with c~ntrolled reading levels
matching the word list level provide activities simultaneously developing t.ie student’s writing skills.
Comprehension questions and worksheets for Scanning Stories are used to develop independent
study skills. SIMS teachers are trained to use data decision rules to plan appropriate instructional
interventions.

Contact Karen Nelson, SIMS Project Coordinator; Division of Special Education; Minneapolis
Public Schools; 256 Upton Ave. S., Minneapolis, MN 55405-3393. (612) 627-3168.

Developmental Funding: USOE BEH Title VI-G JDRP No. 79-18 (5/15/79)
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SECTION O:
Projects with Services No Longer Available
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JOINT DISSEMINATION REVIEW PANEL
APPROVED PROJECTS WITH LIMITED AVAILABILITY

The projects listed below were approved by the Joint Dissemination Review Panel. They have
performed exemplary work in improving education, buctheir availability is restricted or services are no

longer available.

Added Dimensions
Lakewood, Colorado
JORP Approval: 5/15/75
JDRP Number: 75-46

A.D.VAN.CE.

Salein, New Jersey
JDRP Approval: 6/15/83
JDRP Number: 83-43

Akron Follow Through: Project Self
(Selected Educational Learning Fundamentals)
Akron, Ohio
JDRP Approval: 9/12/77
JDPR Number: 77-155

Alternate Learning Project
Providence, Rhode Island
JORP Approval: 6/6/74
JDRP Number: 74-86

ACIL

Mesa, Arizona

JORP Anproval: 10/4/76
JDRP Number: 76-96

APEC: Araerica’s Possible Energy Choices
Rockford, lllinois

JDRP Approval: 8/18/80

JORP Number: 80-18

Aprendemos En Dos Idiomas:
Title VIl Bilingual Program

Corpus Christi, Texas

JDRP Approval: € 27/75

JDRP Number. 75-56

BASE:
Bilingual Alternative for Secondary Education
Miami, Florida
JDRP Approval: 4/21/82
JDRP Number: 82-1

Baptist Hill Kindergarten
Greenville, Alabama
JORP Approval: 10/18/74
JDRP Number: 74-102

Boulder Valley Public Schools Follow
Boulder, Colorado

JDRP Approval: 4/22/8~

JDRP Number: 77-156b

recertified (9/85)

Cambridge Follow Through
Cambridge, Massachusetts
JORP Approval: 4/24/82
JDRP Number: 77-156f

CARE:
Correlating Art and Reading Essentials
Tallahassee, Florida
JDRP Approval: 1/20/82
JDRP Number: 81-49

Career Education Resource Center i'rogram
Washington, DC

JORP Approval: 4/22/80

!DRP Number: 80-4

Career Intern Program
Philadelphia, Pennsylvania
JDRP Approval: 6/1/77
JDRP Number: 77-119

CATCH-UP—KEEP-UP
Tucson, Arizona

JORP Approval: 12/16/74
JDRP Number: 74-120

CDCC: Career Development Centered Colo.na.
Michigan

JDRP Approval: 3/16/78

JDRP Number: 78-168

C.E.N.T.$.
(Creative Economic Notions for
Teachers and Students)
Columbia, South Carolina
JDRP Approval: 5/26/82
IDRP Number: 82-30

Cnance for Every Child
Warrzn, Michigan
JDRF Approval: 7/1/76
JORP Number: 76-89

CHAPTER I, ECIA PRESCHOC!.
Bessemer, Alabama

JDRP Approval: 4/4-5/73

JDRP Number: 26

CHAPEL HILL Model
Chapel Hill, North Carolina
JDRP Approval: 2/8/83
JDRP Number: 75-73R
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Chapter 1 Reading, Grads 2-6
Fort Dodge, lowa JDRP Approva!: 4/17/79
JDRP Number: 79-13

Cherokee Follow Through
Cherokee, North Carolina
JDR?P Approval: 2/13/81
JDRP Number: 80-50e

CHILD-

Geneseo, New York
JORP Approval: 4/9/73
JDRP Number: 23

Child Development Center
Huntington Beach, California
JDRP Approval: 5/23/79
JDRP Number: 79-21

Child Study Center (CSC)
St. Petersburg, Florida
JDRP Approval: 2/6/74
JDRP Number: 74-116

Classroor, Intervention
Seattle, V Vashington
JDRP Approval: 11/10/75
JDRP Number: 75-77

Classroom Team Approach
Westminster, Colorado
JDRP Approval: 12/16/74
JDRP Number: 74-122

Clinch Powell Educational Cooperative:
Tazewell, Tennessee

JORP Approval: 2/25/77

JDRP Number: 77-108

Community School 6 Bronx Follow Through
Bronx, New York

jDRP Approval: 4/15/81

JDRP Number: 77-120b

Community School 77 Bronx
Bronx, New York

JORP Approval: 8/24/77
JDRP Number: ;7-135

Comprehensive Foundation Studies
Program for the High Risk Student

Charleston, South Carolina

JORP Approval: 7/23/81

JODRP Number: 81-17

Comprehensive Program for Hundicapped
Preschool Children and Their Families
in Rural and Non-Urban Areas

Fargo, North Dakota

JORP Approval: 11/7/79

JDRP Number: 79-35

Comprehensive Training Program for
Infant and Young Cerebral Palsied Children
Wauwatosa, Wisconsin
JDRP Approval: 9/3/75
JDRP Number: 75-62

Computerized Pupil Attendance
Russell, Kentucky

JDRP Approval: 5/18/81

JDRP Number: 81-1

Confluence of Cultures
Alice, Texas

JDRP Approval: 6/27/75
JORP Number: 75-56

Contract Learning for
Educable Mentally Retarded Students
Gread Rapids, Michigan
JDRP Approval: 1/21/75
JDRP Number: 75-11

Corpus Christi Follow Through
Corpus Christi, Texas

JDRP / pproval: 9/1/77

JORP Number: 77-140

CRAM: Compensatory Reading
and Mathematics Program

Winchester, Virginia

JORP Approval: 5/23/79

JDRP Number: 79-16

Criterion Reading Instruction Project (CRIP)
Linden, New Jersey

JDRP Approva!: 4/9/73

JDRP Number: 32

Curriculum Mo fification Through Env. Studies:
Jensen Bezch, Florida

JDRP Number: 12/18/75

JORP Number: 75-78

Dale Avenue Early Childhood Education Project
Cape May, New Jersey

JDRP Approval: 4/16/73

JDRP Number: 13

DEBT

Lubbock, Texas

JDRP Approval: 10/21/80
JDRP Number: 80-28

DeKalb County Follow Through:
A Direct Instructional Model

Smithville, Tennessee

JDRP Approval: 12/29/80

JDRP Number: 80-50a

Developing Models for Special Education (DMSE)
Monticel!., Ficrida

jDR.¥ Approval: 3,/16/79

JDRP Number: 79-6

Directory of Represeatative
Work Education Programs, 1972-73
Washington, D.C.
fDRP Approval: 6/21/73
JDRP Number: 49

Duval Consumer Education Curriculum
Jacksonville, Florida

JDRP Approval: 4/15/81

JDRP Number: 80-44
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Early Childhood Education—
All Day Kindergarten

Cincinnati, Ohio

JDRP Approval: 2/26/74

JDRP Number: 74-16

East St. Louis Follow Through
East St. Louis, Hllinois

JDRP Approval: 9/6/77

JDRP Nu.nber: 77-144

ECOS: Training Institute
Yorktown Heights, New York
JDRP Approval: 5/14/74
JDRP Number: 74-59

ESSP

New Brunswick, New Jersey
JDRP Approval: 5/14/74
JDRP Number: 74-56

Elementary Metric Project
Bismarck, North Dakota
JDRP Approval: 3/16/78
JDRP Number: 78-162

Elmira Follow Through Project
Elmira, New York

JDRP Approval: 4/21/81

JDRP Number: 77-156d

Emerge: The Shop
Dayton, Ohio

JDRP Approval: 9/22/75
IDRP Number: 75-1

Engineered Classroom
Behaviorally Maladjusted

Papillion, Nebraska

JDRP Approval: 6/6/74

IDRP Number: 74-84

Every Student Every Day
Morgan City, Louisiana
JORP Approval: 11/27/78
JDRP Number: 78-198
Recertified 11/84

Experience Based Career Education (EBCE)—
Appalachia Education Laboratory

Charleston, West Virginia

JDRP Approval: 5/7/75

jDRP Number: 75-22

Experience Based Career Educatior. (EBCE)
Fond du Lac, Wisconsin

JDRP Approval: 9/27/79

JDRP Number: 79-4

Experience Based Career Education
(EBCE) (NWREL)

Portland, Oregon

JDRP Approval: 5/7/75

JDRP Number: 75-22

Experience Based Career Education (EBCL} (RBS)

Philadelphia, Pennsylvania
IDRP Approval: 5/7/75
IDRP Number: 75-22

Expressive Writing in School
Fairfax, California

JDRP Approval: 2/25/83
JDRP Number: 83/11

Fail Save Continuum of Services
for Learning Disabled Students

Albuquerque, New Mexico

JDRP Approved: 9/22/75

JDRP Number: 75-1

FAST: Functional Analysis Systems Training
Essexville, Michigan

JDRP Approval: 1/15/75

JDRP Number: 75-4

FEED: Facilitative Environment
Encouraging Development

Bloomington, Indiana

JDRP Approval: 7/11/80

JDRP Number: 80-12

First Calculating and Reading Quest
Oglala, South Dakota

JDRP Approval: 4/4-5/73

JDRP Number: 27

Flagstaff Remedial Reading Program (Title 1)
Flagstaff, Arizona

JDRP Approval: 4/4-5/73

IDRP Number: 31

FLIT: Functional Literacy
Alexandria, Virginia
JDRP Approval: 3/25/74
IDRP Number: 74-22

Florida Migratory Child Compensatory
Program—Language Arts Tutorial Program

Tallahassee, Florida

JDRP Approval: 4/9/73

IDRP Number: 21

Follow Through Nongraded Learning Model:
New York, New York

JDRP Approval: 10/17/80

JDRP Number: 80-27

Follow Through-Portageville Unit
Portageville, Missouri

JDRP Approval: 4/4-5-73

IDRP Number: 25a

FREESTYLE

Downey, California
JDRP Approval: 7/11/80
IDRP Number: 80-10

Glassboro Right-To-Read Project
Glassboro, New Jersey

JDRP Approval: 9/18/74

JDRP Number: 74-93

Good Samaritan
Portland, Oregon

JDRP Approval: 6/11/81
JDRP Number: 81-12

> 3w
03 SGJ




Hawaii Basic Skills Remediation Project
Hilo, Hawaii

JDRP Approval: 10/18/74

JDRP Number: 74-108

Hawaii English Program (HEP)
Honolulu, Hawaii

JDRP Approval: 4/29/74
JDRP Number: 21

HEAR: Human Educational Awareness Resource
Princeton, New Jersey

JDRP Approval: 5/31/78

JDRP Number: 78-185

HEP/Project ALOHA
(Allowing Learners Optimum
Human Attainment): A Mainland Demonstraion
of the Hawaii English Programs

San Jose, California

JDRP Approval: 4/2/9/74

JORP Number: 74-28

HIT: High Intensity Tutoring
Highland Park, Michigan
JDRP Approval: 1/8/74
JDRP Number: 74-9

Home Start

Waterloo, lowa

JDRP Approval: 1/21/75
JORP Number: 75-9

Houston Bilingual Programs
Houston, Texas

JDRP Approval: 6/24/75
75-52

I-C-E (Instruction-Curriculum-Environment)
Green Bay, Wisconsin

JDRP Approval: 5/14/75

JDRP Number: 75-39

IDEA (A Program for Hearing Impaired Infants)
Campbell, California

JORP Approval: 6/3/75

JORP Number: 74-44

Improvement of Basic Reading Skills
Sylacauga, Alabama

JDRP Approval: 10/18/74

JDRP Number: 74-109

Improving Achievement
Logan, Utah

JDRP Approval: 2/25/75
JDRP Number: 74/110

Indianapolis Follow Through rroject
Indianapolis, Indiana

JORP Approval: 8/17/77

JDRP Number: 77-120

ISCOM

Miami, Florida

JDRP Approval: 3/14/83
JDRP Nurnber: 81-19

2
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INSTRUCT

Upper Arlington, Ohio
JDRP Approval: 5/14/75
JDRP Number: 75-37

Interactive Curricular Experience
Panama City, Florida

JORP Approval: 4/22/80

JDRP Number: 80-3

Intercept

Ossining, New York
JDRP Appro-al: 1/20/82
JDRP Number: 81-50

IRIT: Intensive Reading Instructional Teams
Hartford, Connecticut

JDRP Approval: 2/20/74

74-11

Kansas City Follow Through Project:
Kansas City, Missouri

JDRP Approval: 8/22/77

JDRP Number: 77-130

Recertified (8/85)

KARE

Erdenheim, Pennsylvania
JDRP Approval: 5/14/75
JDRP Number: 75-40

Learning Disabilities:
Early Identification and Intervention
New Orleans, Louisiana
JDRP Approval: 4/19/73
JDRP Number: 9

Learning for Life

Boston, Massachusetts
JDRP Approval: 12/23/80
JDRP Number: 80-43

Learning to Learn
Cambridge, Massachusetts
JDRP Approval: 6/15/83
JDRP Number: 83-25

Learning to Read by Reading
Jamestown, California
4/29/74

74-37

Recertified (2-85)

Lee County Follow Througk:
Mathamagenic Activities Program (MAP)

Jonesville, Virginia

JDRP Approval: 2/2/81

JDRP Number: 80-51d

LEM: Learning Experience Module
Hackensack, New Jersey

JDRP Approval: 4/9/73

JDRP Number: 40

Lincoln County
Exemplary Project in Career Education
Hamlin, West Virginia
JDRP Approval: 12/13/73
JDRP Number: 73-2




Living Independence Training
Wheat Ridge, Colorado

JDRP Approval: 1/24/84

JDRP Number: 83-53

Macomb O-3 Regional Project:
Macomb, lllinois

JDRP Approval: 6/17/80

JDRP Number: 80-8

MATCH

Ontario, California
JDRP Approval: 3/16/78
JDRP Number: 78-167

Math Laboratories for Disadvantaged Students
Honea Path, South Carolina
JDRP Approval: 7./13/76

Matteson Four-Dimensional Reading Program
Matteson, lllinois

JDRP Approval: 2/25/77

JDRP Number: 77-109

McCormick County Follow Througn
McCormick, South Carolina

JDRP Approval: 2/2/81

JDRP Number: 80-51c

Media Now

Red Oak, lowa

JDRP Approval: 5/13/75
JDRP Number: 75-34

Medical Insurance: A Procedure for
Instituting a Cost-Effective Program

Piscataway, New Jersey

JDRP Approval: 9/3/80

JDRP Number: 80-14

Metrics Made Easy
Huntington Beach, California
JDRP Approval: 7/11/79
JDRP Number: 79-31

Model Learning Disabilities System (MLDS)
University Park, Pennsylvania

JDRP Approval: 3/23/77

JDRP Number: 77-110

National Migrant Interstate Project
Little Rock, Arkansas

JDRP Approval: 4/9/73

JDRP Numb.r: 24

New Adventure in Learning: (NAIL)
Tallahassee, Florid

JDRP Approval: 5/23/74

JDRP Mumber: 74-71

New Jersey Writing Project
Monmouth Junction, New Jersey
JDRP Approval: 5/24/79

JDRP Number: 79-19

Nichols Avenue Follow Through
Washington, D.C.
JDRP Approval: 12/29/80

Q JDRP Number: 80-50c

Northern Cheyenne Follow Through
Lame Deer, Montana

JDRP Approval: 9/9/77

JCRP Number: 77-151

Oakland Follow Through
Oakland, California
JDRP Approval: 9/9/77
JDRP Number: 77-150

Opening the Doors
Princeton, New Jersey
JDRP Approval: 12/9/80
JDRP Number: 80-36

PA: Project Advocate—
Northwestern lllinois Association

DeKalb, lllinois

JDRP Approval: 7/23/75

JDRP Number: 75-61

Packets to Assist Literacy
Chipley, Florida

JDRP Approval: 12/18/81
JDRF Number: 81-43

PAL: Public Advancing In Learring
Denver, Colorado

JDRP Approval: 4/4-5/73

JDRP Number: 33

Parent Readiness Education Project (PREP)
Redford, Michigan

JDRP Approval: 5/9/74

JDRP Number: 74-51

PEGASUS: Personalized Educational Growth
and Achievement with Selective Utilization
of Staff

Princeton, lllinois

JDRP Number: 1

Perception+

Union, New Jersey
JDRP Approval: 6/7/74
JDRP Number: 74-78

Philadelphia Follow Through (BARC)
Philadelphia, Pennsylvania

JDRP Approval: 9/1/7;

JDRP Number: 77-143

PECPE

Vienna, West Virginia
JDRP Approval: 9/26/7%
jDRP Number: 79-37

PICKENS COUNTY FOLLOW THROUGH:
Mathamagenic Activities Program (MAP)

Jasper, Georgia

JDRP Approval: 2/2/81

JDRP Number: 80-51b

Pilot Project for
Articulatory Disordered Chilcren
Burlington, lowa
JDRP Approval: 12/6/74
JDRP Number: 74-117




Pocatello Follow Through: (MAP)
Pocatello, Idaho

JDRP Approval: 2/2/81

JDRP Number: 80-51a

Pre-Algebra Development Centers
Chicago, lllinois

JDRP Approval: 5/13/75

JDRP Number: 75-33

Pre-Kindergarten Prescriptive Teaching Program
for Learning Disabled Children

Fargo, North Dakota

JDRP Approval: 2/25/75

JDRP Number: 75-12

PRIDE

Yeadon, Pennsylvania
JDRP Approval: 9/12/79
JDRP Number: 79-20

PRIOR

Fort Collins, Colorado
JDRP Approval: 5/30/79
JDRP Number: 79-24

Program for Early Education of
Children with Handicaps

Wichita Falls, Texas

JDRP Approval: 7/10/79

JDRP Number: 79-30

Project for the Severly Handicapped Child
Miami, Florida

JDRP Approval: 12/4/79

JDRP Number: 79-29

Project Managerent Basic Principles
and Techniques

Pine Hill, New Jersey

JDRP Approval: 5/14/75

JDRP Number: 75-44

Psychomotor Learnings for Academic Yields
(PLAY)

Bristol, Virginia

JDRP Approval: 4/22/80

JDRP Number: 79-38

Public School 33 Manhattan Follow Through
New York, New York

JDRP Approval: 2/4/81

JDRP Number: 80-48

Public School 92 Manhattan Follow Th:ough
New York, New York

JDRP Approval: 2/4/81

JDRP Number: 77-123b

Pupil Transportation: A Procedure for
Co-operative Purchase of Special Education
Services

Piscataway, New Jersey

JDRP Approval: 9/3/80

JDRP Number: 80-15

Randolph County Follow Through
Elkins, West Virginia

JDRP Approval: 3/2/81

JDRP Number: 77-149b

READ

Pittsburgh, Pennsylvania
JDRP Approval: 4/29/74
JDRP Number. 74-30

Reading Improvement Program—
Seconaary Schools Reading Laboratory

Parkerburg, West Virginia

IDRP Approval: 7/1/76

JDRP Number: 76-84

Reading Improvement
Burgaw, North Carolina
JDRP Approval: 10/18/74
JDRP Number: 74-103

Reading-Individualized Remedial
Laboratories/Math

Albany, Georgia

JDRP Approval: 10/18/74

JDRP Number: 74-107

REAL: A program providing comprehersive
services for low income children
and their families

Lebanon, New Hampshire

JDRP Approval: 9/12/77

JDRP Number: 77-154

Re-Ed School of Kentucky
Louisville, Kentucky

JDRP Approval: 4/9/73
JDRP Number: 39

RIPPS

Portsmouth, Rhode Island
JDRP Approval: 12/16/74
JDRP Number: 74-124

Richmond Follow Through
Richmond, Virginia

JDRP Approval:

JDRP Number: 77-146

Right To Read: Wilson Jr. High School
San Diego, California

JDRP Approval: 3/25/74

JDRP Number: 74-21

Rose F. Kennedy Center
Bronx, New York

JDRP Approval: 3/25/82
JDRP Number: 82-3

St. Paul Open Sct.vol
St. Paul, Winnesota
JDRP Approval: 6/6/74
JDRP Number: 74-85
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San Diego City Schoo'. Follow Through
San Diego, California

JPRP Approval: 2/13/81

JDRP Number: 80-50g

Recertified (6/85)

SCAT

Kissimmee, Florida

JDRP A.pproval: 12/23/80
JDRP Number: 80-45

SCORE

South San Francisco, California
JDRP Approval: 12/22/80
IDRP Number: 80-42

St. John Valley Bilingual Education Program
Madawaska, Maine

JDRP Approval: 6/24/75

JDRP Number: 75-54

SDR: Systems Directed Reading
Richardson, Texas

JDRP Approval: 6/6/74

JDRP Number: 74-83

Secondary Credit Exchange Program
Sunnyside, Washington

JDRP Approval: 4/17/77

JDRP Number: 77-113

Senior Elective Program
Rumsson, New Jersey
JDRP Approval: 9/18/74
JDRP Number: 74-97

SIGMA: System for
Individually Guiding Mastery Attainment
San Diego, California
JDRP Approval: 5/8/79
JDRP Number: 79-17

Slice of Life

Sunnyvale, California
{DRP Approval: 10/21/83
JDRP Number: 83-46

SMART (Success in Mathematics
Through Aural Reading Techniques)

Daytona Beach, Florida

JDRP Approval: 12/6/74

JDRP Number: 74-90

South Douglas County
Early Childhood Education Project
Myrtle Creek, Oregon
JDRP Approval: 4/29/75
JDRP Number: 74-113

Special Education Preschool Program
Minneapolis, Minnesota

JDRP Approval: 9/3/75

JDRP Number: 75-65

Success Environment: A Contingency
Management Approach to
Classsroom Improvement

Atlanta, Georgia

{DRP Approval: 4/4-5/73

JDRP Number: 5

Success for the SLD Child
Wayne, Nebraska

JDRP Approval: 4/9/73
JDRP Number: 14

Talent Development
Miami, Florida

{DRP Approval: 9/22/75
JDRP Number: 75-70

Title | Remedial Reading Program
Fort Lauderdale, Florida

JDRP Approval: 8/21/74

JDRP Number: 74-89

Topeka Outdoor-Environmental
Education Project

Topeka, Kansas

JDRP Approval: 5/6/75

JDRP Number: 75-15

Trenton Follow Through
Trenton, New Jersey
JDRP Approval: 8/26/77
JDRP Number: 77-139

UCLA Allied Health Professions Publications
Los Angeles, California

JDRP Approval: 12/13/73

IDRP Number: 73-1

Understand

Arlington, Massachusetts
{DRP Approval: 12/16/74
JDRP Number: 74-121

Upstairs School
Portland, Oregon

JDRP Approval: 4/4-5-73
JDRP Number: 30

Uvalde Follow Through
Uvalde, Texas

{DRP Approval: 2/13/81
80-50i

Vermont Children’s Special Services Project
Montpelier, Vermont

{DRP Approval: 5/18/83

JDRP Number: 83-50

Weeksville School/Bank Street
College Follow Through

Brooklyn New York

JDRP Approval: 9/12/77

JDRP Number: 77-156
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Weslaco Reading/Language Arts
Weslaco, Texas

JDRP Approval: 5/27/83

JDRP Number: 83-2

West Hills Follow Through
New Haven, Connecticut
iDRP Approval: 4/24/81
JDRP Number: 77-156g

Williamsburg County Follow Through
Kingstree, South Carolina

JDRP Approval: 12/19/80

JDRP Number: 80-50b
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EXEMPLARY PROJECTS
by State

ALABAMA

PEGASUS-PACE: Continuous Progress Reading Program: Personalized Educational Growth And
Seiecuve Utilization of Staff—Personalized Approach to Continuous Education, Tuscaloosa G-24

Talents Unlimited, Mobile J-21

ALASKA
Centralized Correspondence Study, Juneau C-1

ARIZONA

Center for Educational Development, Tucson H-6

Conceptually Oriented Mathematics Program (COMP), Mesa E-7

PEOPEL: Physical Education Opportunity Program for Exceptional-handicapped Learners, Phoenix
K-12

ABC: 1 Can, Phoenix N-1

ARKANSAS

CAP: Boston Mountains Educational Cooperative’s Career Awareness Program, Greenland H-1

Computer Literacy Project, Alma J-6

Competency Based Program for Mathematics Mastery, Pine Bluff E-5

Flippin Follow Tirough: A Direct instruction Model, Flippin £-23

Migrant Student Record Transfer System (MRSTS)/a Computer Link Offering Variable Educational
Records (CLOVER), Little Rock C-6

CALIFORNIA

Alphaphonics: Beginning Reading Program, South Sar Francisco G-2

ASTRA’s Magic Math, South San Francisco E-1

BASIC—California Demonstration Program in Reading, San Francisco G-21

Books and Beyond, Solana Beach G-4

Calculator Math, San Francisco E-2

California Migrant Teacher Assistant Corps: California Mini-Corps, Oroville L-1

Comprehensive Adult Student Assessment System (CASAS), San Diego A-3

Career Education Responsive to Every Student (CERES), Ceres H-3

CAREERWAYS, Los Angeles H-5

Catch-Up, Newport Beach F-2

Conservation for Children, San Jose M-2

Cupertino Concept: Computer Literacy Program, Cupertino J-9

DMM, San Francisco E-9

DP1, Long Beach E-29

Experience-Based Career Ed. ‘EBCE) [Far West Laboratory), Berkeley H-9

Futureprint, Ontario G-9

IMPACT: Improve Minimal Proficiency by Activating Critical Thinking, Huntington Beach F-9

impact i1, New York L-3

MiCROMATH, San Francisco F-14

Modification of Childrer’s Oral Language, Palo Alto N-9

R-3: Readiness, Relevancy and Reinforcement, San Jose F-14

RAM, Bakersfield G-25

San Jose Nutrition Ed. Project (SJNEP}-Nutrition Through Science, San Jose K-11

Stonesand Bones, A Laboratory Approach to the Study of Biology, Modern Science, and Anthropology,
Van Nuys M-19

Tulare Follow Through, Tulare 1-12

Scholars in Sche ol (SIS}, Berkeley J-19




Life-Lab, Capitola M-11
Sci-Math, San Francisco M-16

COLORADO

Community Approach to Year-Round Education {Project C.A.Y.R.E.}, Aurora C-9
CSMP, Arvada E-6

Iintercept, Denver L-5

KIDS KITS (Kids Interest Discovery Studies Kits), Arvada j-13

Science-Technology (PFTW), Longmont M-17

STAMM: Systematic Teaching And Measuring iMathematics, Lakewood E-16

CONNECTICUT

M2C: Math Motivational Centers, Norwalk E-15

Public Schools of Choice: High School in the Community (HSC), New Haven C-11
MECCA: Make Every Child Capable of Achieving, Meriden 1-10

Public & Private School Collaboration, wallingford C-7

DELAWARE
FAR (Freshman Attrition Reduction), Dover C-3

DISTRICT OF COLUMBIA
Resident Supervisory Support for Teachers, Washington B-2
Folger, Washington J-10

FLORIDA

CAMEL (Calculator Assisted Mathematics for Everyday Living), Daytona Beach E-3

COAST: Cog. Oriented Approach to Skills Teaching, Chipley F-20

Computer-Assisted (CADPP), Longwood F-4

Computeronics: Gifted Child Project, Tallahassee j-7

Developmental Play (DP): A Validated Pupil Personnel Services Demonstration Project, St. Petersburg
i-8

Early Childhood Preventive Curriculum, Miami F-7

FASTT, Family and School Teaching Together, Tallahassee N-5

Law Education Goals and Lzarnings (LEGAL), Miami M-25

Positive Alternatives to Student Suspensions (PASS): A Validated Pupil Personnel Services Demonstra-
tion Project, St. Petersburg C-11

Research Exchange for Computerized Individualized Program for Educition (RECIPE), Sarasota N-14

School Volunteer Development Project, Miami F-27

Trairing for Turnatout Volunteers, Miami F-27

GEORGIA
EVERY CHILD A WINNER With Movemert Education, Ocilla K-4
““Games Childr=n Play. . .”—Atlanta Follow Through/Interdependent Learning Model. Atlanta F-8

Muscogee Health Proje~t (Health Through Science), Columbus K-8

National Teaching Project, Atlanta L-7

Occupational and Career Development, Marietta H-10

Reading/English Rotation Project, Thomson F-26

Rutland Center—Developmental Therapy Model for Treating Emotionally Disturbed Children,
Athens N-21

HAWAII
Foundational Approaches in Science Teaching, Honolulu M-6
Hawaii Follow Through Project, Honolulu F-24

IDAHO

Cross Age Structured Tutoring Program for Math, Boise E-8

Cross Age Structured Tutoring Program for Reading, Boise G-7

Reading Education Accountability Design: Seccridary (READ:S), Coeur d’Alene G-16
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ILLINOIS

Child-Parent Centers Activity (CPC), Chicago 1-8

Conquest, East St. Louis G-21

Early Prevention of School Failure, Peotone -3

Early Prevention of School Failure Migrant Program (For Spanish and English-Speaking Children),
Peotone C-10

Environment and Technology Project, LaSalle N-5

Geology Is, Chicago M-4

Inservice, Bethalto L-4

intensive Reading Improvement Program (IRIP), Chicago G-23

MARRS: Mainstream Amplification Resource Room Study, Norris City N-8
PEECH: Precise Early Education for Children with Handicaps, Champaign N-11
Peoria0-3 Project—Replication of an Interdisciplinary Appro ich to the Early Education of Handicapped
Children Ages 0-3, Peoria N-20

Posen-Robbins Career Awareness Series, Chicago H-12

Proviso Reading Model, Maywood F-13

Starwalk, Peoria M-18

TALK: Teaching Activities for Language Knowledge, Rockford D-4

Waukegan Follow Through Demonstration Resource Center, Waukegan F-19

INDIANA
Classmate 88 Mathematic Computational Skills Program, South Bend E-4

IOWA

Des Moines Plan, Des Moines G-22

Discovery, Red Oak H-7

Prisms, Cedar Falls M-14

Success Understanding Mathematics (SUM), Des Moines E-17

Waterloo Follow Through: Adaptive Learning Environments Model, Waterloo F-18

KANSAS

CSG, Hays )-4

Diversified Educational Experiences Program {DEEP), Wichita C-9
Team Oriented Corrective Reading (TOCR), Wichita G-19

KENTUCKY
Jefferson County Adult Reading Program (JCARP), Louisville A-5

LOUISIANA
Title § Mathematics Computer Assisted Instruction (CAl), Lafayette E-19

MARYLAND

Hands-On, Frederick M-8

Student Team Learning: Intergroup Relations, Baltimore F-16
Team Accelerated Instruction—Mathematics, Baltimore E-18

MASSACHUSETTS

Adventure, Hamilton, M-1

AIRS: Andover’s Individualized Reading System, Andover G-1

CASPAR: Descisions About Drinking, Achohol Education, Sommerville K-2
COFFEE (Cooperative Federation For Educational Experiences), Oxford |-3
Enriching the Curriculum (ETC), Brookline F-22

ERIN: Early Recognition Intervention Network, Dedham N-4

Facing History and Ourselves: Holocaust and Human Behavior, Brookline M-5
Learning for Life, Boston L-13

Merrimack Education Center CAl Project, Chelmsfcrd J-14

Projert 50/50, North Oxford J-17

QUILL: Microcomputer Based Writing, Andover D-3

S.A.G.E., Framingham J-18




MICHIGAN

Academically (ATYP), Kalamazoo }-1

Career Assessment and Planning, Wyoming H-2

Discovery Through Reading, Clarkston G-22

Flint Follow Through Direct Instruction Resource Center, Flint F-23

High/Scope Preschool Curriculum, Ypsilanti 1-5

NOMAD: Needs and Objectives for Migrant Advancement and Development, Lawrence C-10

MINNESOTA

BASIC: Basic Adaptable Skills for the Individual Child, Montevideo F-1

CAM: Demonstration Evaluation Center, Hopkins B-1

Family Oriented Structured Preschool Activity (Seton Hall Program), St. Cloud 1-4
Focus Dissemination Project, South St. Paul C-4

Religion in Human Culture (RIHC), Minneapolis M-26

Reading and Content Area Resource Center (ReCaRe), West St. Paul G-15

SHARE: Sharing High Yield Accountability with Resource Educators, Hendrum N-15
Systematic Instructional Management Strategies (SIMS), Minneapolis N-21

Urban Arts Program, Minneapolis |-23

VRP: Reading Power in the Content Areas (Vocational Reading Power), Minneapolis G-20
WWAS: Women in World Area Studies, St. Louis Park M-21

MISSISSIPPI
Gulfport Follow Through: Mathemagenic Activities Program (MAP), Gulfport F-24
LeFlore County (Mississippi) Follow Through Resource Center, Greenwood F-25

MISSOURI

Ferguson-Florissant Writers Project, Florissant D-1

Parent-Child Early Education Program (Saturday School), Florissant 1-6
Supplemental Instruction: Student Learning Center (SI), Kansas City C-8

MONTANA

Content Reading in Secondary Schools (CRISS), Kalispell G-5
Physical Management, Billings K-10

Precision Teaching Project, Great Fall< N-12

NEBRASKA
ACE: Administrative Cooperative in Education, Columbus B-5

NEW HAMPSHIRE
Basic Skills in Reading (BASK), Manchester G-3

NEW JERSEY

CLIMB: Coordinated Learning Integration-Middlesex Basics, Middlesex F-3
Communication Arts and Science Training (Project CAST), Union -5
Communications Workshop (CWS), Teaneck N-19

ELSMERE Project, Sewell N-3

Ethical Issues Decision Making, Scarsdale J-23

F.LS.T. Functional Inservice Training, Edison A-4

Individualized Language Arts: Diagnosis, Prescription, and Eval., Weehawken D-2
Institute for Creative Education, Sewell J-12

Institute for Political  nd Legal Education (IPLE), Sewell M-24

Philosophy, Upper Montclair )-16

Read-Write, Newark F-15

TIPS, Sewell B-3

Utilizing Computers in the Teaching of Secondary Mathematics, Asbury Park }-22
Wayne Career EGucation Program, Wayne H-12

W.R.LT.&E., Glassboro D-5

NEW MEXICO
East Las Vegas Follow Through: A Direct Instruction Model, Las Vegas F-21
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NEW YORK

BES Adult Literacy Projec  .onx, A-2

City As School, New York C-2

Computer Utilization in Education (CUE), Central Syuare F-5

Diagnostic Prescriptive Arithmetic (DPA), Staten Island E-10

Electric Company, New York F-22

Ethical Issues in Decision Making, Scarsdale J-23

Electric Company, Mt. Kisco F-21

Growing Healthy, New York K-5

Indiv. Prescriptive inst. Management System for Underachievers, Union Springs G-11
Learning to Read Through the Arts, New York G-12

LEGAL (Law-related Education. Goals for American Leadership), Syracuse M-26
Mother-Child Home Program of the Verbal interaction Project, Wantagh 1-9
Mount Vernon TV Reading and Communication, Mount Vernon G-24

New York State External High School Diploma Program (EDP), Syracuse A-6
Outcomes—Driven Developmental Model, Johnson City F-12

Plattsburgh Follow Through Program, Plattsburgh F-25

Prevention of Learning Disabilities: An Interdisciplinary Model, New York 1-10
Regional Demo. Program for Preschool Handicapped Children, Yorktown Heights O-15
SITE: Successful Inservice Through Turnkey Education, Staten Island L-8
Trade-Offs, New York M-20

WIZE, Bronx M-22

NORTH CAROLINA

Curriculum for Meeting Modern Problems, Asheville K-12
Ombudsman, Charlotte K-9

Responsive Early Childhood Education Program (RECEP), Goldsboro F-26
Sequential Physical Education Reform: The M-5 Project, Marion K-13
Z00: Zoo Opportunities Outreach, Burlington M-23

NORTH DAKOTA
Northwest Special Education (NWSE}, Columbus N-19

OHIO

Career Development Programs, Akron H-11

Career Planning Support System, Columbus H-4

Dayton Direct Instruction Follow Through Resource Center, Dayton F-20
Reading Recovery, Columbus G-1"

OKLAHOMA

“Go Metric”: A Supplemental Low-Cost Metric Curriculum, Tulsa E-20
Oklahoma Secondary Learning Disabilities, Cushing N-10

STAY: School To Aid Youth, Moore 1-11

OREGON

Systems Approach to individualized Instruction (SAll), Grants Pass F-17

Teaching Research Data Based Inservice Training, Monmouth L-9

Teaching Research Infant and Child Center Classroom for Moderately and Severely Handicapped
Children, Monmouth N-18

PENNSYLVANIA

COPE: Cognitivelv Oriented Pre-Primary Experience, Devon {-2

First Levei Math, Devon E-11

Indiv. Computer Assisted Remedial Reading Program (I CARE), SchuylKill Haven G-23
Mathematics Achievement Program (MAP), Chester E-21

Reading Achievemeni Program (RAP), Chester G-14

Reading Improvement by Teaching Effectively (RITE), Chester County G-17
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RHODE ISLAND

Cranston’s Comprehensive Reading Program K-12, Cranston G-6

History Theatre of Ideas (HIT), Providence M-9

Individualized Prescriptive Arithmetic Skills System (I PASS), Pawtucket E-13

SEAPORT: Student Ed. Assuring Positive Organized Reading Techniques, Newport G-25

SOUTH CAROLINA
Deficiency Skills Learning Lab, Seneca F-6
Individual Education Program in Physical Edu-ation (IEP/PE), Columbia N-6

TEXAS

Adult Performance Level Project (APL), Austin A-1

Effect.ve Use of Time Secondary Reading Classes, Houston L-2
informal Science Study (IFSS), Houston *-10

Law in a Changing Society (LCS), Austin M-25

Project Simu-School, Dallas B-5

UTAH

Basic Literacy Through Microcomputers, Salt Lake City J-2 i

Critical Analysis and Thinking Skills (CATS), Sait Lake City J-8

Exemplary Center for Reading Instruction (ECRI), Salt Lake City G-8

GEMS: Goal-based Educational Management System, Sandy F-23

MAPPS: Multi-Agency Project for Pre-Schoolers, Logan N-7

Programmed Tutorial Reading, Farmington G-13

SKI*H1, Logan N-16

U-SAIL: Utah System Approach to Individualized Learning, Salt Lake City B-4

YIRGINIA
Past is Prologue, Arlington J-15

WASHINGTON

ACTIVE: All Children Totally Involved in Exercising, Woodinville N-2
Athletic Health Care and Training Program, Seatt/e K-1

CHOICE, Seattle K-3

Commt.nication Programs, Seatt/e 1-1

Economic Literacy, bellevue N-3

ECOLogy (Environment Career-Oriented Learning), Seattle M-24
Equality, Seattle H-8

Have a Healthy Heart, Bellevue K-6

Home Base, Yakima -9

HOSTS Math: Help One Student To Succeed, Vancouver E-12
HOSTS Reading: Help One Student To Succeed, Vancouver G-10
Individual Progress Program, Seattle J-11

Individualized Bilingual Instruction (IBl), Paxco C-5

Learncycle: Responsive Teaching, Seattle L-6

Marine Science Project: FOR SEA, Poulsbo M-12

Model Classrooms’ Computerized Classronm Management System (CLASS), Bellevue F-11
Occupational Versatility (0.V.), Bellingham H-11

Programs for Children with Down’s Syndrome, Seatt/e N-20

REACH: Respecting Our Ethnic and Cultural Heritage, Arlington M-15
Success Enrichment, Seattle J-20

Success: Handicapped, Poulsbo N-17

WISCONSIN

Kenosha Model: Academic Improvement Through Language Experience,Kenosha F-10

ME-ME Drug Prevention Education Program, Appleton K-7

Portage Project: A Home Approach to the Early Education of Handicapped Children. Portage I-7
Strategies in Early Childhood Education. Juneau I-11
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ERIC DESCRIPTOR INDEX

To help readers locate NDN programs for a given content or problem area, selected ERIC*
descriptors have been assigned to all active programs described in the catalog. To make the index easy
to use, only basic program features and special target audiences have been included.

ADMINISTRATION
CASAS A-3
CENTRALIZED CORRESPONDENTS STUDY
C-1
SIMU SCHOOL B-5
ODDM F-12
RESIDENT SUPERVISORY SUPPORT B-2

See Also:
Financial Services
Program Administration
School Districts
Student Transportation

ADULT EDUCATION
ACTIVE N-2
ADULT PERFORM LEVEL (APL) A-1
BES ADULT LITERACY A-2
CASAS A-3
FIST A-4
MODIF CHILDREN’S ORAL LANG N-9
NEW YORK STATE EXTERNAL HS DIPLOMA
A-5
NOMAD C-10

ALTERNATIVES
See Nontraditional Education

ANTHROPOLOGY
STONES AND BONES M-19

ARITHMETIC
ASTRA’S MAGIC MATH E-1
CA _CULATOR MATH E-2
CAMEL E-3
CLASSMATE 88 E-4
COMP SCHOOL MATH (CSMP) E-6
CONCEPT ORIENTED MATH (COMP) E-7
DAYTON FOLLOW THROUGH F-20
DIAGNOSTIC PRESCRIP ARITH E-10
FLINT FOLLOW THRQUGH F-22
FOLLOW THROUGH-PORTAGLEVILLE J-16
IPASS E-13
KINDERMATH E-11
STAMM E-16
SYSTEMS APPR TO IND INSTR (SAll) F-17
SUM E-17

ART

HIGH/SCOPE 1-5

LEARNING TO READ/ARTS G-12
SUCCESS ENRICHMENT J-20
URBAN ARTS PROGRAM ]-23

AURALLY HANDICAPPED

See Hearing Impairments

AUTISM

RUTLAND CENTER N-21
TEACH RESEARCH L-9

BASIC SKILLS

BES ADULT LITERACY A-2

CAP H-1

CAREER ED RESPONSIVE (CERES) H-3
CLASSMATE 88 E-4

EFFECTIVE USE OF TIME L-2

IMPACT F-9

READ:S G-16

RITE G-17

STUDENT TEAM LEARNING F-16
TURNABOUT VOLUNTEERS F-27

See Also:

Arithmetic
Communication Skills
Language Arts
Mathematics

Reading

Remedial Mathematics
Remedial Reading
Writing (Composition)

BEHAVIOR PROBLEMS

CURRIC MEETING MODERN PROBLEMS K-12
DEVELOPMENTAL PLAY I-8

DIVERSIFIED ED EXPER (DEEP) C-9
INSERVICE L-4

LEARNCYCLE L-5

POS ALT STDNT SUSPENS (PASS) C-11

BICULTURALISM

TULARE FOLLOW THROUGH 1-12
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BILINGUAL EDUCATION
ALPHAPHONICS G-2
CALIF MIGRANT MINI CORPS L-1
EARLY PREVEN SCH FAIL-MIGRANT C-10
EAST LAS VEGAS FOL THROUGH F-21
INDIV BILINCUAL INSTRUCTION C-6
MODIF CHILDRENS OKAL LANG N-9
TULARE FOLLCW THROUGH 1-12
CAKEER EDUCATION
CAP H-1
CAREER  3ST. & PLAMNING H-2
CAREERWAYS H-5
CAREER DEVEL PROGRAMS H-11
CAREER ED RESOURCE CENTER [-14
CAREER ED RESPONSIVE (CERES) H-3
CAREER PLAN SUPPORT SYSTEM H-4
CENTER FOR ED. DEV. H-6
CITY AS SCHOOL C-2
COFFEE }-3
DISCOVERY H-7
ECOLOGY M-24
EQUALITY H-8
EXP BASED CAREER ED (FWL) H-9
OCCUP AND CAREER DEVELCP H-11
OCCUPATIONAL VERSATILITY H-10
POSEN-ROBBINS H-12
R-3F-14
WAYNE CAREER ED H-12
CEREBRAL PALSY
MAPPS N-7
TEACHING RESEARCH N-18
CIVICS
See Legal Education
CLASS ORGANIZATION
BASIC F-1
(CAM) DEMONST EVAL CENTER B-1
COMMUNICATIONS WORKSHOP N-19
DIVERSIFIED ED EXPER (DEEP) C-9
GAMES CHILDREN PLAY F-8
GEMS F-23
MODEL CLASSROOMS F-11
PEGASUS-PACE G-24
U-SAIL B-4
WATERLOO FOLLOW THROUGH F-18
COMMUNICATION SKILLS
COMMUNICATION PROGRAMS |-1
FOCUS DISSEMINATION PROJECT C-4
HIGH/SCOPE |-5
KENOSHA MODEL F-10
MT. VERNON T.v. G-24
PROVISO READING MODEL F-13
RUTLAND CENTER N-21
TALK D-4
TRADE OFFS M-20
See Also:
Language Arts

COMMUNITY
See School Community Programs
COMPETENCY BASED EDUCATION
ADULT PERFORM LEVEL (APL) A-1
BASIC SKILLS IN READING G-3
(CAM) DEMONST EVAL CENTER B-1
CLASS A-6
COMP BASED PROG MATH E-5
CONCEPT ORIENTED MATH (COMP) E-7
DPI E-20
ERIN N-4
EXEMP CET READING (ECRI) G-8
FLINT FOLLOW THROUGH F-22
INSERVICE L-4
IPASS E-13
MODIF CHILDREN’S ORAL LANG N-9
NEW YORK STATE EXTERNAL HS DIPLOMA
A-6
PEGASUS-PACE G-24
R-3F-14
READ:S G-16
STAMM E-16
COMPUTER ASSISTED INSTRUCTION CALl
BASIC LITEKACY }-2
CUE F-S
ECONOMIC LITERACY M-3
IPIMS G-11
MERRIMACK CALl }-14
MICRO/MATH E-14
PHYSICS—TEACH TO LEARN M-13
QUILL D-3
RAM G-25
STAMM E-16
TITLE I CAI E-19
UTILIZING COMP/MATH }-22
COMPUTER LITERACY
CUPERTINO CONCEPT J-9
COMPUTER LITERACY J-6
COMPUTERONICS )-7
CUEF-S
50/50 J-17
COMPUTER MANAGED INSTRUCTION CMI
(CAM) DEMONST EVAL CENTER B-1
CASAS A-3
COMPUTER ASSIST READING/MATH F-4
IPASS E-13
IPIMS G-11
RECIPE N-14
STAMM E-16
COMPUTER SCIENCE EDUCATION
CASAS A-3
COMPUTERONICS J-7
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CONSUMER EDUCATION
ECONOMIC LITERACY M-3

CONTINUOUS PROGRESS PLAN
CATCH UPEF-2
CONCEPT ORIENTED MATH (COMP) E-7
DIAGNOSTIC PRESCRIP ARITH E-10
PEGASUS-PACE G-24
R-3 F-14
STAMM E-16
STRATEGIES IN EARLY CHILD ED I-11
SUCCESS HANDICAPPED N-17
SYSTEMS APPR TO IND INSTR (SAll) F-17

COUNSELING
CURRIC MEET MOD PROBLEMS K-12

CREATIVE THINKING
INSTITUTE FOR CREATIVE ED j-12
PHILOSOPHY FOR CHILDREN J-16
SAGE J-18
SCIENCE-TECH-SOCIETY M-17
SUCCESS ENRICHMENT J-20

CRITICAL THINKING
CRITICAL ANALYSIS }-8
FACING HISTORY AND OURSELVES M-5
PHILOSOPHY FOR CHILDREN j-16
SAGE J-18
SCIENCE-TECH-SOCIETY M-17
TULARE FOLLOW THROUGH 1-12

CROSS AGE TEACHING
CROSS AGE TUTORING MATH E-8
CROSS AGE TUTORING READING G-7
SUCCESS HANDICAPPED N-17
TRAINING TURNABOUT VOLUNTEERS F-27

DAILY LIVING SKILLS
ADULT PERFORM LEVEL (APL) A-1
CLASS A-6
ELSMERE N-3
FIST A-4
TIPS B-3

DIAGNOSTIC TEACHING
AIRS G-1
BASIC SKILLS IN READING G-3
CATCH UPF-2
CLIMB F-3
COMPUTER ASSIST READING/MATH F-4
CONQUEST G-21
COPE I-2
CRANSTONS COMP READING G-6
DPI E-20
DIAGNOSTIC PRESCRIP ARITH E-10
DISCOVERY THROUGH READING G-22
EARLY CHILD PREVEN CURRIC F-7
FUTUREPRINT G-9

GEMS F-23

HOSTS MATH E-12

HOST< READING G-10

ICARE G-23

IMPACT F-9

M2C E-15

OKLAHOMA CHILD SERVICE N-10
PEGASUS-PACE G-24

R-3F-14

RAM G-25

READ:S G-16

RECIPE N-14

SHARE N-15

STRATEGIES IN EARLY CHILD ED I-11
TEAM ORIENTED CORR READING (TOCR)
G-19

TITLE | CAI E-19

U-SAIL B-4

DOWNS SYNDROME
DEVELOPMENTAL ED (DEBT) O-27
MACOMB N-7
PROGRAMS FOR DOWN’S SYNDROME
N-20

DROPOUT PREVENTION
DIVERSIFIED ED EXPER (DEEP) C-9
FOCUS DISSEMINATION PROJECT C-4
FRESHMAN ATTRITION REDUCTION C-3
STAY I-11
SUPPLEMENTAL INST C-8

EDUCABLE MENTALLY HANDICAPPED
See Mental Retardation

EDUCATIONAL ALTERNATIVES
See Nontraditional Education

EMOTIONAL DISTURBANCES
ACTIVE N-2
ERIN N-4
EVERY CHILD A WINNER K-4
LEARNCYCLE L-5
MACOMSB 0-3 O-30
MAPPS N-7
PARENT CHILD EARLY ED (SAT SCH) 1-6
PEOPEL K-12
RUTLAND CENTER N-21

ENERGY
CONSERVATION FOR CHILDREN M-2
SCIENCE-TECH-SOCIETY M-17

ENGLISH (SECOND LANGUAGE)
CALIF MIGRANT MINI CORPS L-1
INDIV BILINGUAL INSTRUCTION C-6

FAMILY LIFE EDUCATION
DEVELOPMENTAL PLAY |-8

FINANCIAL SERVICES
SIMU-SCHOOL B-5
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FUNCTIONAL LITERACY

ADULT PERFORM LEVEL (APL) A-1
ADULT READING PROGRAM A-5
CASAS A-3
CLASS A-6

GIFTED

ACADEMICALLY TALENTED YOUTH J-1
COLLEGE STUDIES j-4
COMPUTERONICS -7

IND PROGRESS PROGRAM J-11

KIDS KITS J-13

SAGE J-16

SCHOLARS IN SCHOOLS J-19

SUCCESS ENRICHMENT J-20
SCIENCE-TECH-SOCIETY M-17

See Also:

Talent Development

HANDICAPPED; See:

Autism

Cerebral Palsy
Downs Syndrome
Emotional Disturbances
Hearing Impairments
Language Handicaps
Learning Disabilities
Mainstreaming
Mental Retardation
Multiple Di abilities
Physical Disabilities
Special Education
Speech Handicaps
Visual Impairments

HEALTH EDUCATION

ATHLETIC HEALTH CARE K-1
CASPAR K-2

CHOICE K-3

GROWING HEALTHY K-5

HAVE A HEALTHY HEART K-6
ME/ME DRUG PREVENTION K-7
MUSCOGEE HEALTH K-8
OAKLAND FOLLOW THROUGH J-19
OMBUDSMAN K-9

PHYSICAL MANAGEMENT K-10
SAN JOSE NUTRITION K-11

STDNT TEAM LEARN INTERGR RELAT F-16
HEARING IMPAIRMENTS

ACTIVE N-2

ERIN N-4

EVERY CHILD A WINNER K-4
HIGH/SCOPE I-9

MARRS N-8

MODIF CHILDRENS ORAL LANG N-9

PARENT CHILD EARLY ED (SCAT SCH) I-6

PEOPEL K-12
SKI*HI N-16

P-10

HIGH SCHOOL EQUIVALENCY PROGRAMS
ADULT PERFORM LEVEL (APL) A-1
CLASS A-6
NEW YORK STATE EXTERNAL HS DIPLOMA
A-6
HISTORY THEATRE OF IDEAS M-9
PAST IS PROLOGUE }-15

HOME INSTRUCTION
CENTRALIZED CORRESPONDENCE C-1
CHILD PARENT CENTERS ACTIVITY I-8
CLINCH-POWELL ED CO-OP |-14
HOME BASE I-9
MAPPS N-7
PARENT CHILD EARLY ED (SAT SCH) 1-6
PEORIA 0-3 N-20
PORTAGE PROJECT -7
SKI*HI N-16
TEACHING RESEARCH L-9

HUMANITIES
COLLEGE STUDIES }-4
ETHICAL ISSUES J-23
FACING HISTORY M-5
FOLGER SHAKESPEARE J-10
REACH M-15
RELIGION IN HUMAN CULTURE M-26
SCHOLARS IN SCHOOLS }-19
WWAS N-21

INDIVIDUALIZED INSTRUCTION
See Class Organization
INDUSTRIAL ARTS
See Vocational Fducation
INSERVICE TEACHER EDUCATION
See Teacher Education
INSTRUCTIONAL MATERIALS CENTERS
See Learning Resource Centers
INTERGROUP RELATIONS
STDNT TEAM LEARN INTERGR RELAT F-16
LABORATORY PROGRAMS
See Resource Room Programs
LANGUAGE ACQUISITION
ISCOM H-5
MCHP/VIP |J-18
MOTHER/CHILD HOME 1-9
LANGUAGE ARTS
AIRS G-1
COMMUNIC ARTS AND SCIENCE (CAST) J-5
DAYTON FOLLOW THROUGH F-20
EARLY PREVEN SCH FAIL-MIGRANT C-10
EAST LAS VEGAS FOL TH F-21
EXEMP CENT READING (ECRI) G-8
EXPRESSIVE WRITING D-7
FLINT FOLLOW THROUGH F-22
FLIPPIN FOLLOW THROUGH F-23
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LEGAL EDUCATION

INSTITUTE POLIT LEGAL EDUC N-23
LAW EDUCATION (LEGAL) M-25
AW IN A CHANGING SOCIETY M-25
PROJECT LEGAL M-26

LANGUAGE ARTS (cont.)
HAWAII FOLLOW THROUGH F-24
INDIV BILINGUAL INSTRUCTION C-6
INDIVIDUALIZED LANGUAGE ARTS D-2
KENOSHA MODEL F-10

LEFLORE COUNTY FOLLOW THROUG:+ F-25 TIPS B-3

MODEL CLASSROOMS F-11 MAINSTREAMING

PLATTSBURGH FOLLOW THROUGH F-25 ACTIVE N-2

QUILL D-3 COPE I-2

RECARE G-15 EARLY PREVEN SCHOOL FAILURE }-3

READING ENGLISH ROTATION F-26
READ:S G-16
RESPONSIVE EARLY CHILD ED F-26

ERIN N-4
EVERY CHII D A WINNFR K-4
LEARNCYCL. L-5

STDNT TEAL! LEARN INTERGR RELAT F-16 MAPPS N-7
TULARE FOLLOW THROUGH J-12 MARRS N-8
See Also: MECCA 1-10
eec'o ;‘,’,;unicauon Skills MODIF CHILDRENS ORAL LANG N-9
NORTHWEST SPECIAL ED N-19
LANGUAGE HANDICAPS OKLAHOMA CHILD SERVICE N-10
MAPPS N-7 PARENT CHILD EARLY ED (SAT SCH) 1-6
MODIF CHILDREMS ORAL LANG N-9 PEECH N-11
PRECISION TEACHING N-12
LANGUAGES

See Bilingual Education
See English (Second Language)

LEARNING DISABILITIES
ACTIVE N-2
ALPHAPHONICS G-2
COMMUNICATION PROGRAMS 1-1
COMMUNICATIONS WORKSHOP N-19
COPE I-2
ERIN N-4
EVERY CHILD A WINNER K-4
HIGH/SCOPE I-5

PREVENT LEARNING DISABILITIES I-10
SHARE N-15
SUCCESS HANDICAPPED N-17

MASS MEDIA

COMMUNIC ARTS AND SCIENCE (CAST)
J-5

ELECTRIC COMPANY F-21

MT. VERNONT.V. G-24

TRADE OFFS M-20

MATHEMATICS

ACADEMICALLY TALENTED YOUTH J-1
ASTRA’S MAGIC MATH E-1

LEARNCYCLE L-5 BASIC F-1

MAPPS N-7 CALCULATOR MATH E-2
MECCA 1-10 CAMEL E-3

MODIF CHILDREMS ORAL LANG N-9 CLASSMATE 88 E-4
NORTHWEST SPECIAL ED N-19 CLIMB F-3

OKLAHOMA CHILD SERVICE N-10
PARENT CHILD EARLY ED (SAT SCH) I-6
PEECH N-11

PEOPEL K-12

PRECISION TEACHING N-12

PREVENT LEARNING DISABILITIES 1-10
RECIPE N-14

SCHOOL VOLUNTEER DEVELOP F-27
SHARE N-15

SUCCESS HANDICAPPED N-17

SYST IINST MANAGE STRAT (SIMS) N-21

LEARNING RESOURCE CENTERS
ACE N-1

COMP BASED PROGRAM MATH E-5
COMP SCHOOL MATH (CSMP) E-6
CONCIPT ORIENTED MATH (COMP) E-7
CROSS AGE TUTORING MATH E-8
DECISION MAKING MATH E-9

DPI E-20

EAST LAS VEGAS FOL TH F-21

FIRST LEVEL MATH E-11

FLIPPIN FOLLOW THROUGH F-23
GAMES CHILDREN PLAY F-8
GULFPORT FOLLOW THROUGH F-24
HAWAII FOLLOW THROUGH F-24
HOSTS MATH E-12

IPASS E-13
KIDS KITS J-13 LEFLORE COUNTY FOLLOW THROUGH F-25
RAM G-25 M2C E-15
RECARE G-15 MATH ACHIEVEMENT E-21

P-11

MERRIMACK CAl J-14
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MICRO/MATH E-14

MODEL CLASSROOMS F-11

NOMAD C-10

R-3F-14

RECIPE N-14

RESPONSIVE EARLY CHILD ED F-26
SCI-MATH M-16

SITEL-8

STAMM E-16

STAY I-11

STDNT TEAM LEARN INTERGR RELAT F-16
SYSTEMS APPR TO IND INSTR (SAl) F-17
TULARE FOLLOW THROUGH 1-12
U-SAIL B-4

UTILIZING COMPUTER/MATH }-22
WAUKEGAN FOLLOW THROUGH F-19

See Also:
Arithmetic
Remedial Mathematics

MEDIA
See Mass Media

MENTAL RETARDATION
ABC N-1
ACIIVE N-2
FLSMERE N-3
ERIN N-4
EVERY CHILD A WINNER K-4
FASTT N-5
LEARNCYCLE L-5
MAPPS N-7
MODIF CHILDRENS ORAL LANG N-9
PARENT CHILD EARLY ED (SAT SCH}) 1-6
PEOPEL K-12

PROGRAMS FOR DOWN’SSYNDROME N-20

SCHOOL VOLUNTEER DEVELOP F-27

METRIC SYSTEM
GO METRIC E-9
SITEL-6

MIGRANT EDUCATION
CALIF MIGRANT MINI CORPS L-1
CHILD M-3
EARLY PREVEN SCH FAIL-MIGRANT C-10
INDIV BILINGUAL INSTRUCTION C-6
MIGRANT STUDENT RECORD C-7
NOMAD C-10

MOVEMENT EDUCATION
ACTIVE N-2
EVERY CHILD A WINNER K-4
MULTIPLE DISABILITIES
MAPPS N-7
REG DEMONSTRATION PROGRAM N-13
TEACHING RESEARCH L-9

NONTRADITIONAL EDUCATION

ACADEMICALLY TALENTED YOUTH }-1
CENTRALIZED CORRESPONDENCE C-1
CITY ASSCHOOL C-2

COLLEGE STUDIES }-4

COMMUNITY APPROACH (CAYRE) C-9
DIVERSIFIED ED EXPER (DEEP) C-9

EXP BASED CAREER ED (FWL) H-9
FOCUS DISSEMINATION PROJECT C-4
PUBLIC SCHOOLS OF CHOICE C-11
PUBLIC/PRIVATE SCHOOL COLLAB C-5

ORTHOPEDICALLY HANDICAPPED

See Physical Disabilities

OUTDOOR EDUCATION

ADVENTURE M-1

PARENT EDUCATION

CHILD PARENT CENTERS ACTIVITY 1-8

ERIN N-4

FAM ORIENTED PRESCH (SETON HALL) 1-4
HOME BASE 1-9

MOTHER/CHILD HOME I-9

NOMAD C-10

PORTAGE PROJECT I-7

PROGRAMS FOR DOWN’S SYNDROME N-20
TULARE FOLLOW THROUGH 1-12
WATERLOO FOLLOW THROUGH F-18

PARENTHOOD EDUCATION

See Family Life Fducation

PEER TEACHING

CLASSROOM TEAM APPROACH D-7
CROSS AGE TUTORING MATH E-8
CROSS AGE TUTORING READING G-7
FRESHMAN ATTRITION REDUCTION C-3
PEOPEL K-12

STDNT TEAM LEARN INTERGR RELAT F-16
SUCCESS HANDICAPPED N-17

PERCEPTUAL DEVELOPMENT

EARLY CHILD PREVEN CURRIC F-7

PERFORMANCE BASED EDUCATION

See Competency Based Fducation

PHYSICAL DISABILITIES

ACTIVE N-2

ERIN N-4

EVERY CHILD A WINNER K-4

MODIF CHILDRENS ORAL LANG N-9
PARENT CHILD EARLY ED (SAT SCH) 1-6
PEOPEL K-12

PEORIA N-20




PHYSICAL EDUCATION
ABC N-1
ACTIVE N-2
ATHLETIC HEALTH CARE K-1
EVERY CHILD A WINNER K-4
HAVE A HEALTHY HEART K-6
IEP N-6
PEOPEL K-12
PHYSICAL MANAGEMENT K-10
SEQUENTIAL PHYS ED K-13

PRESCHOOL EDUCATION
CHILD PARENT CENTERS ACTIVITY I-8
COMMUNICATION PROGRAMS I-1
COPE I-2
DEVELOPMENTAL PLAY I-8
EARLY PREVEN SCH FAIL-MIGRANT C-10
ERIN N-4
FAM ORIENTED PRESCH (SETON HALL) I-4
HIGH/SCOPE I-5
HOME BASE -9
INDI'/ BILINGUAL INSTRUCTION C-6
MAPPS N-7
MOTHER/CHILD HOME 1-9
MODIF CHILDRENS ORAL LANG N-9
NOMAD C-10
PARENT CHILD EARLY ED (SAT SCH) I-6
PEECH N-11
PEORIA N-20
REG DEMONSTRATION PROG N-13
STRATEGIES IN EARLY CHILD ED I-11

PRESERVICE TEACHER EDUCATION
RESIDENTS SUPERVISORY SUPPORT B-2

PROBLEM SOLVING
ADVENTURE N-1
COMP SCHCOL MATH (CSMP) E-6
CRITICAL ANALYSIS }-8
DECISION MAKING MATH E-9
GAMES CHILDREN PLAY F-8
INSTITUTE FOR CREATIVE ED }-12
LAW EDUCATION (LEGAL) M-25
ME/ME DRUG PREVENTION K-7
OMBUDSMAN K-9
SAGE }-18
SUCCESS ENRICHMENT }-20
SCIENCE-TECH-SOCIETY M-17
WWAS M-21

PROGRAM ADMINISTRATION
CASAS A-3
CAREER PLAN SUPPORT SYSTEM H-4
IMPACT i L-3
DDDM F-12

PROJECT MANAGEMENT M-8
BASIC G-21
LEARNING TO READ/ARTS G-12
STRATEGIES IN EARLY CHILD ED I-11

READING

AIRS G-1
BASIC: CALIF DEMO G-21

BASIC LITERACY }-2

BES ADULT LITERACY A-2

BOOKS AND BEYOND G-4

CLIMBF-3

COAST F-20

CONQUEST G-21

CONTENT READING G-5

CRANSTONS COMP READING G-6
CROSS AGE TUTORING READING G-7
DAYTON FOLLOW THROUGH F-20
DES MOINES PLAN G-22

EARLY CHILD PREVEN CURRIC F-7
EAST LAS VEGAS FOL TH F-21
EFFECTIVE USE OF TIME L-2

ELECTRIC COMPANY F-21

EXEMP CENT READING (ECRI) G-8

FIST A-4

FLINT FOLLOW THROUGH F-22
FLIPPIN FOLLOW THROUGH F-23
FUTUREPRINT G-9

GAMES CHILDREN PLAY F-8

GEMS F-23

HAWAII FOLLOW THROUGH F-24
ICARE G-23

IPIMS G-11

LEFLORE COUNTY FOLLOW THROUGHF-25
MERPIMACK CAI }-14

MODEL CLASSROOMS F-11

MT. VERNON T.V. G-24

PEGASUS G-24

PROGRAMMED TUTORIAL READING G-13
PHILOSOPHY FOR CHILDREN }-16

R-3 F-14

RAM G-25

READ:S G-16

READ-WRITE F-15

READING ENG™ISH ROTATION F-26
RESPONSIVE EARLY CHILD ED F-26
STAY I-11

SYSTEMS APPR TO IND INSTR (SAll) F-17
TULARE FOLLOW THROUGH I-12
U-SAIL B-4

VRP G-20

WATERLOO FOLLOW THROUGH F-18
WAUKEGAN FOLLOW THROUGH F-19

READING READINESS

ALPHAPHONICS G-2

CHILD PARENT CENTERS ACTIVITY }-3
EARLY CHILD PREVEN CURRIC F-8
EARLY PREVEN SCH FAIL-MIGRANT H-4

See Also:

Functional Literacy
Reading Readiness
Remedial Reading




REMEDIAL MATHEMATICS
CATCH UP F-2
COMPUTER ASSIST READING/MATH F-4
CROSS AGE TUTORING MATH E-8
DEFICIENCIES LAB F-6
DIAGNOST |C PRESCRIP ARITH E-10
ENRICHING THE CURRICULUM F-22
HOSTS MATH E-12
ICARE G-23
IMPACT F-9
M2C E-15
MATH ACHIEVEMENT E-21
RECIPE N-14
SCHOOL VOLUNTEER DEVELOP F-27
STAMM E-16
TITLE | CAI E-19

REMEDIAL READING
BASIC: CALIF DEMO G-21
BASIC SKILLS IN READING G-3
BES ADULT LITERACY A-2
BOOKS AND BEYOND G-4
CATCH UP F-2
COMMUNICATIONS WORKSHOP N-19
COMPUTER ASSIST READING/MATH F-4
CROSS AGE TUTORING READING G-7
DEFICIENCIES LAB F-6
DES MOINES PLAN G-22
DISCOVERY THROUGH READING G-22
EFFECTIVE USE OF TIME L-2
FIST A-4
HOSTS G-10
IMPACT F-9
IPIMS G-11
LEARNING TO READ/ARTS G-12
PROVISO READING MODEL F-13
RAM G-25 :
READING ACHIEVEMENT (RAP) G-14
READING RECOVERY G-18
RECARE G-15
RECIPE N-14
SCHOOL VOLUNTEER DEVELOP F-27
SEAPORT G-25
SYST INST MANAGE STRAT (SIMS) N-21

TEAM ORIENTED CORR READING (TOCR)

G-19

CHAPTER | COMPENSATORY READING
G-20

VRP G-20

RESOURCE ROOM PROGRAMS

BASIC SKILLS IN READING G-3

CATCH UP F-2

COMPUTER ASSIST READING/MATH F-4

CONQUEST G-21

DIAGNOSTIC PRESCRIP ARITH E-10

DISCOVERY THROUGH READING G-22

HOSTS G-10

IPIMS G-11

KENOSHA MODEL F-10

KIDS KITS K-13

RITE G-17

STAY I-11
CHAPTER | COMPENSATORY READING
G-20

RURAL SCHOOLS

ACE B-5

CENTRALIZED CORRESPONDENCE C-1
MAPPS N-7

PORTAGE |-7

SCHOOL COMMUNITY PROGRAMS

CITY AS SCHOOL C-2

ELSMERE N-3

ENRICHING THE CURRICULUM F-22
EXP BASED CAREER ED (FWL) 1-10
INSTITUTE POLIT LEGAL EDUC M-24
LAW EDUCATION (LEGAL) M-25
LEARNING TO READ/ARTS G-12
OCCUP AND CAREER DEVELOP H-11
PUBLIC SCHOOLS OF CHOICE C-11
SAGE J-18

SAN JOSE NUTRITION K-12
SCHOLARS IN SCHOOLS }-19
SCHOOL VOLUNTEER DEVELOP F-27
URBAN ARTS PROGRAM K-23

SCHOOL DISTRICTS

SIMU-SCHOOL B-5

SCIENCE EDUCATION

CONSERVATION FOR CHILDREN M-2
FOUNDAT APPROACHES IN SCIENCE M-6
GEOLOGY IS M-7

HANDS-ON SCIENCE M-8

INFORMAL SCIENCE STUDY M-10
LIFE LAB M-11

MARINE SCIENCE PROGRAM M-12
PHYSICS TEACH TO LEARN M-13
PRISMS M-14

SAN JOSE NUTRITION K-12
SCI-MATH M-16

STARWALK M-18

STONES AND BONES M-19
SCIENCE-TECH-SOCIETY M-19

WIZE M-22

Z00 M-23

SCREENING TESTS

EARLY PREVEN SCH FAIL-MIGRANT C-10
EARLY PREVEN SCHOOL FAILURE |-3
MODIF CHILDREN’S ORAL LANG N-9
PEECH N-11

PREVENT LEARNING DISABILITIES 1-10
SKI*HI N-16

STAY I-11

SELF-CARE SKILLS

PORTAGE PROJECT I-7




SOCIAL STUDIES
ADVENTURE M-1
CONSERVATION FOR CHILDREN M-2
ECOLOGY M-24
ECONOMIC LITERACY M-3
EQUALITY H-8
ETHICAL ISSUES §-23
FfACING HISTORY AND OURSELVES M-5
FOUNDATION APPROACHES M-6
HISTORY THEATRE OF IDEAS M-9
INSTITUTE POLIT LEGAL EDUC M-24
LAW EDUCATION (LEGAL) M-25
LAW IN A CHANGING SOCIETY M-25
LAW RELATED EDUCATION M-26
REACH M-15
RELIGION IN HUMAN CULTURE M-26
SCIENCE-TECH-SOCIETY M-17
TRADE OFFS M-20
WWAS M-21

See Also:
Humanities
Legal Education

SPECIAL EDUCATION
ACTIVEN-2
COMMUNICATION PROGRAMS 1-1
COMMUNICATIONS WORKSHOP N-19
COPE I-2
EARLY PREVEN SCHOOL FAILURE 1-3
ELSMERE N-3
ERIN N-4
EVERY CHILD A WINNER K-4
FASTT N-5
HIGH/SCOPE 1-5
1EP N-6
LEARNCYCLE L-4
MAPPS N-7
MARRS N-8
MECCA1-10
MODIF CHILDREN’S ORAL LANG N-9
NORTHWEST SPECIAL ED N-19
OKLAHOMA CHILD SERVICE N-10
PEECH N-11
PEOPEL K-12
PEORIA N-20
PORTAGE PROJECT 1-7
PRECISION TEACHING N-12
PREVENT LEARNING DISABILITIES 1-10
RECIPE N-14
REG DEMONSTRATION PROGRAM N-13
RUTLAND CENTER N-21
SCHOOL VOLUNTEER DEVELOP F-27
SHARE N-15
SKI*HI N-16
STAY I-11
SUCCESS HANDICAPPED N-17
SYST INST MANAGE STRAT (SIMS) N-17
TEACHING RESEARCH L-9

SPEECH HANDICAPS
ACTIVE N-2
COMMUNICATION PROGRAMS 1-1
EARLY PREVEN SCHOOL FAILURE 1-3
ERIN N-4
EVERY CHILD A WINNERK 4
PARENT CHILD EARLY ED (SAT SCH) 1-6

SUMMER PROGRAMS
ACE B-5
NOMAD C-10
URBAN ARTS PROGRAM }-23

SURVIVAL SKILLS
See Daily Living Skills

TALENT DEVELOPMENT
SAGE J-18
SUCCESS ENRICHMENT J-20
TALENTS UNLIMITED J-21

TEACHER EDUCATION
DEVELOPMENTAL PLAY 1-8
FRIN N-4
EXEMP CENT READING (ECRI) G-8
FERGUSON-FLORISSANT D-1
FOLGER SHAKESPEARE j-10
GO METRIC E-20
IMPACT 1l L-3
INSERVICE L-4
LEARNCYCLE L-5
NATIONAL TEACHING PROJECT L-7
RESIDENT SUPERVISORY SUPPORT B-2
SITEL-8
U-SAIL B-4
VRP G-20

See Also:
Preservice Teacher Education

TEAM TEACHING
LEFLORE COUNTY FOLLOW THROUGH F-25
NORTHWEST SPECIAL ED N-19
READING ENGLISH ROTATION F-26
TEAM ORIENTED CORR READING (TOCR)
G-19
WAUKEGAN FOLLOW THROUGH F-19

TRAINABLE MENTALLY HANDICAPPED
See Mental Retardation

TRANSPORTATION
See Student Transportation

TUTORING
CROSS AGE TUTORING MATH E-8
CROSS AGE TUTORING READING G-7
ENRICHING THE CURRICULUM F-22
FISTS A-4
HOSTS E-11 & G-10
PROGRAMMED TUTORIAL READING G-13

See Also:
Cross Age Teaching
Peer Teaching




VISUAL IMPAIRMENTS
ACTIVE N-2
ERIN N-4
EVERY CHILD A WINNER K-4
MAPPS N-7
MODIF CHILDREN’S ORAL LANG N-9
PEOPEL K-12

VOCATIONAL EDUCATION
ELSMERE N-3
PROJECT 50/50 J-17
OCCUPATIONAL AND CAREER
DEVELOPMENT H-10
OCCUPATIONAL VERSATILITY H-11
VRP G-20

VOLUNTEERS
HOSTS E-11 & G-10
SCHOOL VOLUNTEER DEVELOP F-27
SUCCESS HANDICAPPED N-17
TURNABOUT VOLUNTEERS F-27

WORK EXPERIENCE PROGRAMS
ELSMERE N-3
PROJECT 50/50 J-17

WRITING (COMPOSITION)
FERGUSON-FLORISSANT D-1
INDIViDUALIZED LANGUAGE ARTS D-2
READ-WRITE F-15
SUCCESS ENRICHMENT J-20
WR.LT.&E. D-5

YEAR ROUND SCHOOLS
COMMUNITY APPROACH (CAYRE) C-9
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INDEX Il

EXEMPLARY PROJECTS
Alphabetical

ABC: Achievement-Based Curriculum Development N-1
Academically Talented Youth Programs (ATYP) -1

ACE: Administrative Cooperative in Education B-5
ACTIVE: Ali Children Totally Involved Exercising N-2
Adult Performance Level Project (APL) A-1

Adve nture M-1

AIRS: Andover’s individualized Reading System G-1
Alphaphonics: Beginning Reading Program G-2
ASTRA’s Magic Math E-1

Athletic Health Care and Training P-ogram K-1

BASIC: Basic Adaptable Skili for the individual Child F-1
BASIC-California Demonstration Program in Reading G-21
Basic Literacy Through Microcomputers J-2

Basic Skills in Reading (BASK) G-3

BES Adult Literacy Project A-2

Books and Beyond G-4

Calculator Math E-2

California Migrant Teacher Assistant Corps: California Mini-Corps L-1
CAM: Demonstration Evaluation Center B-1

CAMEL (Calculator Assisted Mathematics for Everyday Living) E-3
CAP: Boston Mountains Educational Cooperative’s Career Awareness Program H-1
Career Assessment and Planning H-2

Career Development Programs H-11

Career Education Responsive to Every Student H-3

Career Planning Support System H-4

CAREERWAYS H-5

CASPAR: Decisions About Drinking, Alcohol Education Program K-2
Catch-up F-2

Center for Educational Development H-6

Centralized Correspondence Study C-1

Child-Parent Centers Activity (CPC) I-8

CHOICEK-3

City As School C-2

CLASSMATE 88 Mathematical Computational Skills Program E-4
CLIMB: Coordinated Learning integration-Middlesex Basics F-3
COAST: Cognitively Oriented Approach to Skills Teaching F-20
COFFEE: Cooperative Federation for Educational Experiences J-3
College Studies for the Gifted (CSG) J-4

Communication Arts and Science Training (CAST) j-5
Communication Programs i-1

Communications Workshop (CWS) N-19

Community Approach to Year-Round Education (Project C.A.Y.R.E.) C-9
Competency Based Program for Mathematics Mastery E-5
Comprehensive Adult Student Assessment System (CASAS) A-3
Comprehensive School Mathematics Program E-6
Computer-Assisted-Diagnostic-Prescriptive Program in Reading and Math (CADPP) F-4
Computer Literacy Project J-6
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Computer Utilization in Education (CUE) F-5
Computeronics: Gifted Child Project J-7

Conceptually Oriented Mathematics Program (COMP) E-7
Conquest G-21

Conservation for Children M-2

Content Reading in Secondary Schools (CRISS) G-5
COPE: Cognitively Oriented Pre-Primary Experience |-2
Cranston’s Comprehensive Reading Program (K-12) G-6
Critical Analysis and Thinking Skills (CATS) J-8

Cross Age Structured Tutoring Program for Math E-8
Cross Age Structured Tutoring Program for Reading G-7
Cupertino Concept: Computer Literacy Program J-9
Curriculum for Meeting Modern Problems (The New Model Me) K-12

Dayton Direct Instruction Follow Through Resource Center F-20
Decision-Making Math E-9

Deficiency Skills Learning Lab F-6

Des Moines Plan G-22

Developmental Play (DP): A Validated Pupil Personnel Demonstratiua Project 1-8
Diagnostic Prescriptive Arithmetic (DPA) E-10

Discovery H-7

Discovery Through Reading G-22

Diverified Educational Experiences Program (DEEP) C-9

DPI E-20

Early Childhood Preventive Curriculum (ECPC) F-7

Early Prevention of School Failure I-3

Early Prevention of School Failure Migrant Program (for Spanish- and English-speaking Children) C-10
East Las Vegas Follow Through: A Direct Instructional Model F-21
ECOLlogy (Environmental Career-Oriented Learning) M-24
Economic Literacy M-3

Effective Use of Time in Secondary Reading Classes L-2

Electric Company F-21

ELSMERE Project N-3

Enriching the Curriculum (ETC) F-22

Environment and Technology Project M-4

Equality H-8

ERIN: Early Recognition Intervention Network N-4

Ethical Issues in Decision Making §-23

EVERY CHILD A WINNER With Movement Education K-4

Exemplary Center for Reading Instruction (ECRI) G-8

Experience Based Career Education (EBCE) [Far West Laboratory] H-9

Facing History and Ourselves: Holocaust and Human Behavior M-5
Family Oriented Structured Preschool Activity (Seton Hall Program) 1-4
FAR (Freshman Attrition Reduction) C-3

FASTT-Family and School Teaching Together N-5
Ferguson-Florissant Writers Project D-1

First Level Mathematics (KINDERMATH) E-11

F.1.S.T.-Functional Inservice Training A-4

Flint Follow Through Direct Instructional Resource Center F-22
Flippin Follow Through: A Direct Instructional Model F-23

Focus Dissemination Project C-4

Folger Library Shakespeare Festivals J-10

Foundational Approaches in Science Teaching M-6

Futureprint G-9
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“Games Children Play”-Atlanta Follow Through/Interdependent Learning Model F-8
GEMS: Goal-based Educational Management System F-23

Geology Is M-7

“Go Metric”: A Supplemental Low-Cost Metric Curriculum E-20

Growing Healthy K-5

Gulfport Follow Through: Mathamagenic Activities Program (MAP) F-24

HANDS-ON Elementary Science Program M-8

Have a Healthy Heart K-6

Hawaii Follow Through Project F-24

High/Scope Preschool Curriculum 1-5

History Theatre of Ideas M-9

Home Base 1-9

HOSTS Math: Help One Student to Succeed E-12
HOSTS Reading: Help One Student to Succeed G-10

IMPACT: Improve Minimal Proficiencies by Activating Critical Thinking F-9
Impact I L-3

Individual Education Program in Physical Education (IEP/PE) N-6

Individual Progress Program J-11

Individualized Bilingual tnstruction (IBl) C-5

Individualized Computer Assisted Remedial Reading Program (I CARE) G-23
Individualized Language Arts: Diagnosis, Prescription, and Evaluation D-2
Individualized Prescriptive Arithmetic Skills (I PASS) E-13

Individualized Prescriptive Instructional Management System for Underachievers (IPIMS) G-11
Informal Science Study (1FSS) N-9

Inservice L-4

Institute for Creative Education }-12

Institute for Political and Legal Education (IPi.E) M-24

Intensive Reading Improvement Program (IRIP) G-23

Intercept L-5

Jefferson County Adult Reading Program (JCARP) A-5

Kenosha Model: Academic Improvement Through Language Experience F-10
KIDS KITS (Kids Interest Discovery Studies Kits) J-13

Law Education Goals and Learning (LEGAL) M-25

Law in a Changing Society (LCS) M-25

Learncycle: Responsive Teaching L-6

Learning to Read Through the Arts Program G-12

Leflore County (Mississippi) Follow Through Resource Center F-25
LEGAL (Law-related Education: Goals for American Leadership) M-26
Life Lab Science Program M-11

MAPPS: Multi-Agency Project foi Pre-Schoolers N-7

Marine Science Project: FOR SEA M-12

MARRS: Mainstream Amplification Resource Room Study N-8

Mathematics Achievement Program (MAP) E-21

MECCA: Make Every Child Capable of Achieving 1-10

ME-ME Drug Preventive Education Program K-7

Merrimack Education Center CAl Project }-14

MICRO-MATH (formerly Math/Tech) E-14

Migrant Student Record Transfer System (MSRTS)—A Computer Link Offering Variable Educational
Records (CLOVER) C-6

Model Classrooms’ Computerized Classroom Management System (CLASS) F-11

Modification of Children’s Oral Language N-9

Mother/Child Home Program of the Verbal Interaction Project 1-9
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*ount Vernon TV Reading and Communication G-24
Muscogee Health Project (Health Through Science) K-8
M2C: Math Motivational Centers E-15

National Teaching Project L-7

New York State External High School Diploma Program (EDP) A-6

NOMAD: Needs and Objectives for Migrant Advancement and Development C-10
Northwest Special Education (NWSF} N-19

Occupational and Career Development H-10
Occupational Versatility (O.V.) H-11

Oklahoma Secondary Learning Disabilities N-10
Ombudsman K-9

Outcomes Driven Developmental Model F-12

Parent-Child Early Education Program (Saturday School) 1-6

Past Is Prologue J-15

PEECH: Precise Early Education for Children with Handicaps N-11

PEGASUS-PACE: Continuous Progress Reading Program: Personalized Educational Growth and
Selective Utilization of Staff—Personalized Aporoach to Continuous Education G-24

PEOPEL: Physical Education Opportunity Program for Exceptional-Handicapped Learners K-12

Peoria0-3 Project: Replication of an Interdisciplinary Approach to the Early Education of Handicapped

Children Ages 0-3 N-20

Philosophy for Children J-16

Physical Management K-10

Physics—Teach to Learn Program M-13

Plattsburgh Follow Through Program £-25

Portage Project: A Home Approach to the Early Education of Handicapped Children 1-7

Posen-Robbins Career Awareness H-12

Positive Alternatives to Student Suspensions (PASS} C-11

Precision Teaching Project N-12

Prevention of Learning Disabilities: An Interdisciplinary Model i-10

Prisms M-14

Programmed Tutorial Reading G-13

Programs for Children with Down’s Syndrome N-20

Project 50/50 }-17

Proviso Reading Model F-13

Public and Private School Collaboration C-7

Public Schools of Choice: High School in the Community (HSC) C-11

QUILL: Microcomputer-based Writing Activities D-3

R-3: Readiness, Relevancy and Reinforcement F-14

RAM: Reading and Micro Management (formerly SIERRA Reading Lab) G-25

REACH: Respecting our Ethnic and Cultu:ral Heritage M-15

Reading Achievement Program (RAP) G-14

Reading and Content Area Resource Center (ReCaRe) G-15

Reading English Rotation Project F-26

Reading Education Accountability Design: Secondary (READ:S) G-16

Reading Improvement by Teaching Effectively (RITE) G-17

Reading Recovery G-18

Read-Write F-15

Regional Program for Preschool Handicapped Children N-13

Religion in Human Culture (RIHC) M-26

Research Exchange for Computerized Individualized Program for Education (RECIPE) N-14

Resident :-nervisory Support for Teachers B-2

Responsive tarly Childhood Education Program (RECEP) F-28

Rutland Center—Developimental Therapy Model for Treating Emotionally Disturbed Children N-21
P-20
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S.A.G.E. })-18

San Jose Nutrition Education Project (SJNEP) Nutrition Through Science K-11

Scholars in School }-19

School Volunteer Development Project F-27

Sci-Math M-16

Science—Technology—Society—Preparing for Tomorrow’s World M-17

SEAPORT: Student Education Assuring Positive Organized Reading Techniques G-25

Sequential Physical Education Reform: The M-5 Project K-13

SHARE: Share High Yield Accountability with Resource Educators N-15

Simu-School B-5

SITE: Successful Inservice Through Turnkey Edu<ation -8

SKI*HI N-16

STAMM: Systematic Teaching and Measuring Mathematics E-16

STARWALK M-18

STAY: School to Aid Youth I-11

Stones and Bones, A Laboratory Approach to the Study of Biology, Modern Science, and Anthropology
M-19

Strategies in Early Childhood Education I-11

Student Team Learning: Intergroup Relations F-16

Success Enrichment }-20

Success: Handicapped N-17

Success Understanding Mathematics (SUM) E-17

Supplemental Instruction: Student Learning Center (SI) C-8

Systematic Instructional Management Strategies (SIMS) N-21

Systems Approach to Individualized Instruction (SAll) F-17

Talents Unlimited J-21

TALK: Teaching Activities for Language Knowledge D-4

Teaching Research Data Based Inservice Training L-9

Teaching Research Infant and Child Center Classroom for Moderately and Severely Handicapped
Children N-18

Team Accelerated Instruction: Mathematics E-18

Team Oriented Corrective Reading (TOCR) G-19

TIPS: Teaching Individuals Positive Solutions/Teaching Individuals Protective Strategies B-3

Title | Mathematics Computer Assisted Instruction (CAl) E-19

Trade-Offs M-20

Training for Turnabout Volunteers F-27

Tulare Follow Through [-12

Urban Arts Program }-23
U-SAIL: Utah System Approach to Individualized Learning B-4
Utilizing Computers in the Teaching of Secondary Mathematics J-22

VRP: Reading Power in the Content Areas (Vocational Reading Power) G-20

Waterloo Follow Through: Adaptive Learning Environments Model F-18
Waukegan Follow Through: Demonstration Resource Center F-19
Wayne Career Education Program H-12

WIZE M-22

W.R.I.T. & E. D-5

WWAS: Women in World Area Studies M-21

Z0OO0: Zoo Opportunities Qutreach M-23
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