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EXECUTIVE SUMMARY

The masiet’s degree has been dwwd hy ihe tradithonal arte
and science mndel as the Bt posibaccalavreste degive
conforved upon candidates following one yeat of gimduale
stady . 1 o8 the mid-point 10 Ihe dociorsie, the feiminal
degiee for most professions, snd 4 wurce of enichment in
the chowen feld of dudy . 11 excecdhs other graduale degives
0 1is diversty, validating succesafisl completion of a pro-
gram in oumerouns disciplines and sublickds of sudy This
report reviews the research on the development of the
manier s degree 8 the United Ntater and it growth in the
postwar technological efa within the conteat of iradition,
diversity. and change. It aymhesizes resarch on stiuciute

ol ofganizalon, cutrcular reform, quality contiol, and
janovation, concluding wich recommendations for future
research.

What §s the Current Status of the AMaster's Jegree?

In 1962-8), 239,921 master’s degrees in 30 disciplings and
633 specialtics were conferred, an increase of 7% percent in
the past two decades (OER) 1903). Prafcsuonal masier’s
dogroes accounied for 84.2 percent of the tatal, iberal arts
masier’s degrees for 13.8 percem. Nearly thiee times an
many master's degroes wore conforred in 1982-8) as the
aggregote of frvt professional and doctoral degroes, and
more than half of them were awarded in education and
business, Teacher education. once the major fickd partly
because of is cerufying role. has declined as a percentage
of total degrees awarded. Business, health sciences, com-
puter science, psychology. and public affairs are now the
fastest-growing fickds of study (OERI] 1983), No ronger can
the graduate school. confronted by new profesuonal pro-
grams sccking autonomy from the rescarch model, function
effectively as an academic ' Buresu of Standards’™’ (Peltkan
198)). It is increasingly difficult (o definc universities in
terms of scholarly rescarch, because a myriad of profes.
sional degrees now overshadow the arts and scicnces as
terminal credentials facilitating access and advancement in
the marketplace. Demands for quality control, accountabsl-
ity. and standards arc couniered by proposals for innove:
tion, change, and the implementation of new graduate
programs (Peiczar and Solmon 1984). Statc cducatios,
boards. accrediting agencics, and professional associstions
commecn with increasing (requency on the problems of the

The Master's Degree

« 9




prodiferation of degters . while inuiutions moumt efhaets (o
sitract aonltmdtionsl chicatetes 1o calsling and Bew dogiee
progiasme  The et i abcettands sbost the tole of the
ubiversily aiud the fuactions siud puiposes of gindusic s
peolessional edug ation s slaasl 1he mesning of 9 pehctic
degive of such diversity thel ao ungle deBmtion adevasiely
dew tibes fe srucinte, comtent. amd goals

How Diversified b the Master's Degree?

Nu sirgple Mmglet s JeEree caivs, sl Ha divedsyty B Prea
o wditse of CoBcern thi-ughant this cemtuty (Npir 1970)
The multiplicily snd vanely of professional programas,
combined with persistent efforts o differemtiole thewe
degrees from the domiasni a1 abd wcionce model, have
fewsliod in an avalancle of wow tithes (OER] 1985). Curyy-
ular madels reflect ihis o vy, Uy valy widely ia
enpharis bt goncrally in wade Bve maKY COMPOBON A==

I FOSus LOFY CONE COMYE, @ Mgl CORCERIIAION in & wub-
fickd oF spocially . cagnate ou chrctive Comnes 1o ¢y pand
and srengihen the program. an iMegralive capenence, and
o summalive capenence. Masior's degrees are clasufied o
acmictaic, prafesvional, of eaperientsal, making compars:
sone difficult. Each disciplioe may have mote than one
Jevignation of tithe, numerous Bekds, subliokds, of coacen:
trabions, vartable requirements for credil, dilfferent leveh
of degroes, and different integrative and summative eapers
ences. Efforta 1o concoptualize the masier’s dogroe falter
amad the continuod proliforetion of this level of program
mwmmmwuuhﬁamumm
themelves, It s only in the past decade that altention has
boen given 1o the important role of professional schools,
the aature of greduaie education in the professions, a1 the
extraordinary diversfication o7 the masicr’s degree #n ceor
1fying profesvional achicvement in » vanety of areas (CGS
1979. Spurr 1970), In an effort 10 bridpe the gap between
professional and nonprofessional & ciplines, it may be that
the new paradigm ~f graduate education i+ the first profes.
uonal degroe—a highly differentiatod degree whose con:
ool and structure are based LA nore utilitarian and mes-:
surable objectives and directed .owand more immediate
outcomes that reflect contemporary societal values. The
trisae i nol the devaluation of the baccalsurcale of the
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maript of aits, bot thw Brw dotitiaic s of Profe > Laediom
M ol beveds, srnoninte Uivamagh ooy tod degis <

How Are Ntandards Maistaimd?

The el tne devades hoty matinesnnd sbt ovgniing diskogu:
vy how guality shaukd by sssessed 18 gradusts and
prafesvional esdusation, the mesicr s degres hee o civcd
Mitle sliontian, e focent freseali B inda sics thad acdhcy
reputatiinal Frankings Aol QUARIHAIVG #0MCIAEW Bis AI€ aule
guiate aid thal anilinbimenuomal ndicatins s weodad so
vt this loved of degive. [l accivditing provesn Ras
focused on o comcert  -ahucalionel gualifs amd instite
tional taleprHy , sitompling 1o diecxnsioge prolifcrstinn and
specialization, 1o define snd msanitor gualil) witha spes ifi
divciplines, and 1o Moasty cdw atioasl oulcomes Mates
have revicned acadomic progieme 3 2 Mweas o coardi:
SRR, a0 sWing. I coRwbideline gFebnale P ot s
Male ovoright « more prevalent wn pablic thas A privele
VRt And it s characionised by o binde of prob.
feme the divernaty of prograses, wiach sabes geacoic oniie
s R M (o sirelacn, and Ihe pescenved Roed for mublic
atitetions 1B particislad to feopond to the Bowda of fson -
trachtionad chiontehes (Pokcsar and Solmon 15%4) [nan
offort 1o vystemalize the review of maser s bevel pro-
prams. the Council of Craduste 8. hools end the Gradaate
Record Examination Bostyd have deviend the Craduats
Progrem Seif: Avscsament Sorvioe for institutional wif-
stidy of programs of departments .

What Are the Dominant Medebe?

The major professional doproes renge from busdess, e
ncering., and public affain o toachet educstion, Burving.
and ibrary soience. sad they mclade many spocialtaes
within cach degree desgnation. The overrading iseue in the
kicrstare on thewe dog oos i Ihe dilomma betucon v vy
and practice=—pow 1 selance the noed for practical kaowd:
edpe and tnining 8 a skl with the theorctical framewaord
of the fickd of study . The mapor ivwaes are spocializaton o
sltidnciplinary oducation, requireswents for admisswon
and for ihe degroe, accevs and standards, and modes uf
mstruction and delivery. The ai ads being madc by 0orpo-
reie colleges and other noacoliegiate aliermalis > we &
souwrce of conoerm within the scademic community (Hug:
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el 1953) ﬂuw» ahostr mum ot exlimelpd Wha &
AR @ 1Tl A S ege el L ating . v b o W 1 cHNel e
e W sdvamiexd degres Prog sl

§o Touwe Bavum v bnmissiien?
b0 ity 1950 pind carly 190, (Tanings wne & Fuaike il of Ui
topid ¢ spanbeit of grudams edustion, I voslicaaliom
of @rndushs Wndets, aind (e siiendutinon of Pl pridi-
i L dieRRes accres aind oppartenity o off lsvels
Tonday . 18 o chimate of setrenchment . change i hinkod Vo
ihe manageinest of caralimenis ta 1Re matked fol joke and
10 adheivme 4o eatermal aind mslitutions! Mondards (i
waie aind prufevions! sl ste serhing (0 fevpond 1o
won iy s ool indiviinaly’ priceived aemi ald are ©aCORN:
toramg amitend icemlives Btk which 1o MAMeIES BCWw Pl
e and domands Gom wale and SCOHIRALENN RE A
for gt stadaivd, greaier prodectivily . ad anore s
kol outiames (Falgey 1988). [Rncentives So chanps go
beyoid the coeks aind boneiits of implomeniing ae pro-
ST 10 Contaml wg prvference for theoretical ovey
spplicd programa, vertical specsalization over bremith, and
eslablivhond OVIF emergcnt Programs i Ihe satwn bicrarc iy
(Pekcont amd Solmon 1984) Fsiermal degroes, eaperwatinl
beatming. Copwrslive Calion . IR COROL-
tis, combined degroes, interdivoiplingry progreme, eid dis:
mmmmdmm‘uw
bebng implemenind in graduate wd Profevionn progreme
with misod reoults. tmm:mwmodm
will roguire hoth lsaderiig (rom admnhtrlon and
sapport ham Caoulty and thal praduaie and profevionsl
Mmummmm-dm
mnnﬂnwmm

A conceriad offort i asoded 1o focus on the maser’s
degroe=—its ) aSOMIC ivagths and weshacvues, its dilfue
Characher. Al B4 dMpOrtance i the hicran by of degrees.
The wmier’s dogree i datint from other graduale degrees
and sceds s be analyrod 3 a claw of degroes rather than
o one por-ar mdel. While 2 rehatsombip 10 the bacca-
laureaie 3w JOCIOmie i WRPOrtant, # is creavingly
wught 25 a credential oa s owe merts, By akdresving the
ey porvading this degree, we can modify and adapt var-
sous mdels that sisongshes po:shaccalaureale educabon
and wagpewt future parameton for the maser’s degree.
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FOREWORD

The master’s degree is going through an identity crisis. In
an cra of increased specialization, employer demands, stu-
dent expectations for practicality, and external calls for
accountability, academe cannot afford to let this state of
affairs continue. Some hard questions must be asked. What
is the primary function of a master's degree? How can it
best serve the demands of students, employers, and gov-
erning bodies?

This report examines the educational mission or function
of a master's degree. Today's master's serves one of three
objectives: (1) as a stepping stone to a doctorate; (2) as a
consolation prize for those who are unwilling or unable to
continue; or (3) as a terminal degree for many professions.
The degree certifies a certain level of proficiency. It can
embody theoretical understanding as well as technical
expertise. It is important to keep the differences in mind
when evaluating the curricula of master's programs.

Curriculum content and design must be addressed care-
fully. Is a master's degree merely a collection of courses
approximate to one year beyond the baccalaureate? Or is
there an attempt to carefully weigh or give balance to the-
ory and skill courses? To what degree have master's pro-
grams been evaluated in a way that measures the success
of stated objectives?

Any evaluation should imply a concern for quality. Of
any degree, the master’s should probably be given the clos-
est scrutiny since it is the one most often attained by part-
time students in off-campus programs, which are harder to
regulate. As adults continue to go back periodically for
more education, there will be greater emphasis on and
expectations for the master’s, and greater demand for
accountability. College and university reputations, if not
survival, will be influenced by their master's programs.

Judith Glazer, associate dean of the School of Education
and Human Services at St. John's University in New
York, establishes the importance of examining master's
programs by noting that *‘in 198283, 289,921 master's
degrees in 30 disciplines and 633 specialties were con-
ferred, an increase of 75 percent in the past two decades."’
She presents a fine assessment of quality measurement and
control, as well as a useful overview of different profes-
sional degrees. Perhaps her greatest contribution is the
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compilation and differentiation of the various degrees
offered under the guise of master’s programs.
Administrators and faculty will do well to examine the
range and diversity of master’s degrees offered, keeping in
mind that adult lcarners will continue to be mainstays of
colleges and universities well into the next century. Serv-
ing these *‘new"* students well will be vital to higher educa-
tion institutions. The master’s degree has traditionally been
the closest link between academe and business, and the
skills demanded by a changing workforce will reinforce this
traditional arrangement. This report can help some institu-
tions better serve the next generations of graduate students.

Jomnathan D. Fife

Series Editor

Director and Professor

ERIC Clearinghouse on Higher Education
The George Washington University
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INTRODUCTION

The master’s degree is the mainspring of graduate educa-
tion, the fint postbaccalaureate degree. the midpoint to the
doctorate—and the terminal degree for most professions.
Beyond this generalization, littie agreement exists about its
and criteria for evaluation. It exceeds other graduate
degrees in number and diversity, ranging from the tradi-
tional Master of Arts and the first professional Master of
Business Administration to experiential and combined
degrees. 1t is at once a mechanism for awarding creden-
tials, a stimulus to rescarch and scholarship, and a genera-
tor of enrollments and tuition income. In the past quarter
century, it has altered greatly, expanding in response to
societal needs, public policy initiatives, interests of admin-
istrators and faculty, and demands from various constitu-
encies. In a highly technological environment, the master's
degree has become a means of certifying successful com-
pletion of professional programs that prepare students for
careers in the public and private sectors. At the same
time, it maintains its traditional function of initiating
graduate students into the academic milicu of research

and scholarship.

Of the 3,253 colleges and universitics in the United
States, 1,207 offer graduate programs (Grant and Snyder
1983, p. 105). Most master's degrees continue to be offered
by the institutions that grant doctoral degrees (452 institu-
tions offer both degrees): 523 offer the master’s and 93 the
first professional as the highest degrees, and 139 offer
degrees beyond the master's but below the doctorate. Of
the 523 master's degree institutions. 157 are public and 366
are private.

The conferral of master’'s degrees has riscn by 75 percent
in the past 20 years, reaching a high of 317,164 in 1976-77.
In 1962-83, 289,921 master's degrees were conferred in 30
disciplines, subdivided into 633 specialties (see table 1).
Professional master’s degrees accounted for 84.2 percent
of the total, liberal arts master’s degrees for 15.8 percent.

Nearly three times as many master’'s degrees were con-
ferred in 1982-83 as the aggregate of first professional (law,
medicine, theology) and doctoral degrees. More than half
of all master's degrees were awarded in education and
business, which have grown much faster than the number
of science and engincering degrees (NSF 1982, p. 13). Sci-

.
The conferral
of master’s
has
risen by 75
percent in the
past 20 years,
reaching a
high of
317,164 in
1976-77.
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Nember of Nember of Percent of
Degrees Sublichds Total Degress

Prohsionsl
Agriculture/Natural Resources 4,254 67 1.5
Architecture/Environmental Design 3.357 3 1.2
Area/Ethaic Studics 8% 2 .3
Busiscss/Manzgement 65,319 43 ns
Commupications and 3402 2 12

Commusications Techaologics
Computer/informationa Science 5. 6 18
Education B4 RS3 6) 2.3
Enginecring and Engincering 19.)% 43 6.7
Health Sciences 17,008 104 59
Home Economics 2, 3 § |
Law 2,091 4 7
Library/Archival Scicaces 39 $ 1.4
Military Sciences 110 4 0
Parks/Recreation $6S s 2
Protective Services 1.300 n .5
Public Affairs 16,245 10 $.6
Theology 4,782 2 1.6
Visual/Performing Arts 8742 38 3.0

Toisd 244,170 482 84.2
Academic
Foreign Languages 1,799 28 6
Letiers 5.167 12 2.0
Libenal/General Studics 889 2 3
Life Scieaces 5.696 0 20
Mathematics 24837 6 1.0
MuktiIaterdisciplinary Studies 2,930 8 1.0
Philosophy/Religion $.091 $ 4
Physical Sciences 5.290 3 18
Psychology 8378 3 29
Social Sciences mINIL] A3 :

Total 45,751 151 15.8
Grand Total 289.921 6)3 100.0
Sowrces: NCES 1983; OER] 1985,
2
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ence and engincering degrees reached a high of 30 percemt
of all master’s degrees in 1965 but have declined to about
18 percest in the past decade. Nationally. an average of
300 master’s degrees are awarded per iastitution, although
this figure ts much higher at major universities.

Teacher education, once the dominant field (partly
because of its role in certification and licensing), has
declined as a percentage of total degrees awarded. In 1962,
45 percent of all master’s degrees were in education, com-
pered to 6.3 percent in business. Tweaty years later, 29.3
percent were awarded in education and 22.5 percent in
Lusiness (OERI 1989). Engincering, which was second
with 11 perceat in 1962, dropped to third with 6.7 percent
in 1982-83. While earoliments have fallen, types of educa-
tion degrees have risen in recent years. Sixty-three special-
izations in education are included in the new taxonomy on
camed degrees (OERI 1985).' Characteristics of students
bave also changed. In 1982-83, women received 50.2 per-
cent and minorities 10.5 percent of all master's degrees.
Although historically women have been the major recipi-
ents of degrees in education and the health sciences, they
arc opting in greater numbers for such traditi- aally ma'e-
dominated ficlds as business and managemer..

The distribution of degrees by level has remained fairly
constant since 1930 (Adkins 1971; Plisko and Stemn 1985).
The proportion of bachelor’s and second-level degrees
over the 40 years of Adkins's study of academic degree
production from 1930 to 1970 was approximately three to
one—73 percent bachelor’s (0 25 percent master’s and first
professional. In 1981, 70 percent of all degrees were bache-
lor's, 27.5 percent master’s and first professional (Grant
and Sayder 1983, p. 132). Between 1972-73 and 1982-83,
the number of master’s degrees conferred increased 9 per-
cent (OER! 1985), compared to a 44 percent increase in
first professional degrees, a $ percent increase in bache-
lor's degrees, and a 6 percent decline in doctoral degrees.
The conferral of degrees has moved gradually toward busi-

I“hm-ﬂ the taxonomy eed by the Office of Educational
and improvement (formerly NCES) to collect dats on earned
m-muamawm-mm
doubled, from )08 10 633 (OER! 1989).
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science, with the rapidly growing ficlds increasing from 13
to 41 percent of degree holders from 1930 to 1970. The
most repidly growing ficlds at the master’s level are now
business, health sciences, computer scicnce, psychology,
and public affairs (OERI 198S). Forcign languages. ietters,
library science, mathematics, and social sciences have
scen major declines.

Several issues arise in reviewing rescarch on thés vital
aspect of bigher edocation. The ebb and flow of institu-
tional and governmental subsidics have left graduate and
professional education generally without a stable base on
which to articulate the master's degree (Brademas 1983, p.
39: NBGE 1975). This situation is exacerbaied by the
changing | ~tiem» in undergraduaies’ majors and the trend
toward ear! <pe 3t zation (Grant and Snyder 1983, p. 118).
In conse... w Master of Arts and Master of Science
degreer 7 - .osition between the baccalaureate and
the dociorate uial is often tenuous and il defined.

No longer can the graduate school, confronted by new
professional programs secking autonomy from the rescarch
model of graduate schools, function effectively as an aca-
demic **Bureau of Standa-ds** (Pelikan 1983, p. 13). It
becomes increasingly inappropriate and misicading to
define universities in terms of their scholarly and academic
research when qa.;viads of professional degrees pow over-
shadow the aits and sciences as terminal credentials facili-
tating access Lo and advancement in the marketplace.
Demands for quality control, accountability, and standards
are countered by proposals for innovation, chunge, and the
introduction of ncw graduate programs (Albrecht 1984;
Pelikan 1983). State coordinating boards, netionsl accredi-
ever greater vigilance the proliferation of programs. Insti-
tutions, in their efforts (0 attract students. compete with
corporstions, school systems, and proprietary schools in
degree and nondegree programs. The result is confusion
and uncertainty about the role of the university, the pur-
pose of graduate and professional education, and the func-
tion of a generic degree of such diversity that no single
definition adequately describes its structure, content, and
goals. A crisis of confidence exists: Are graduate and
professional schools capabie of monitoring the quality of
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master's degrees or aituned 10 their multiple purposes?
(Glamaiti 1981, p. 141).

This report reviews the research on the development of
mm;mhuuwmuhmh

postwar wechaoclogical era withia the context of tradi-

lhl.m and change. It synthesizes rescarch on
structure and organization, the reform of curricula, quality
control, and iaarvation, concluding with rocommendations
for fature rescarch.

The Master's Degree



HISTORICAL DEVELOPMENTS

The degree is entreached in the culture of Amerscan po-
secondary education. part of the dogma through which the
academic system legitimunes its mivions and purpouss and
perpetuates itvell. 1t is nked incstricably 10 the ritwal of
graduation. conferved in a ceremony sarking the recipy-
ent’s rite of passage into the world of work. It is what the
degroe symbolizes that gives &t ity intrinsic merit (Eclhy
1963). Where it is obtained provides tanphbie proof of the
value and benefits of e academic expersence. While the
degroe that originaed ia the thincesth cestury was orng-
sally a license 10 ieach and afdorwand bocamr an obligation
10 teach, its implications are sow snore importast thas the
tithe it carmies (Ecks 1963 Spurr 1979). The tithe has bocome
a peneric kabed that descrives ia the broadest torms the
level at which & was gramted and in specific torms the foec-
uons that the recipiont is chigible 1o perform.

In America, the practioe of CORFRITIN JOgroes was sniro:
duoed st Harvaid Univensity i 1642 Ror young men week-
tng tcaching Carcers, generally in divenity (Exhs 194, p.
73). [The Eaglivh modicval onivereity had grantod this wx-
ond degre ¢ following profesvional study' in theology . law,
and medicine since the thirtoeath contury (Stoer 195), p.
1).] The following ycar it institwied the first scholarship for
a student sccking the Master of Arts degree. Although i
coaferred the masier’s on five of the nine members of its
first graduating class in 1689, there was lttle incentive to
pursue i, as it did not qualify the recipient for a profession
or eahance his education beyoad the baccalaureate (Story
1953. . 2). It was granted **us 4 matter of cowrve*” (in
cursa) rather than as an carned degree to candidates of
pood moral character who had takea the bachelor’s degree
ol the coliiege. paid fees for three years. and spest 3 your
of additional study ia residence uader the guidance of a
“manter ieacher™ (Spury 1970, p. 12). in 1734, thewe
requirements were expanded 10 inclade a thesis and s
defeave and demomtraied Sucacy m Latin and Greek (Ech
1963.p. M),

With the foundatson of schools and colicges throughouwt
the South and AMidwest following passage of the Mol
Act in 1962, the domand for peblic school and colleye
seachers grew (Berelson 1960). Interest in scientific
research spurved the cstablishment of new univervities
baseu on continental models where higher education culmi-
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wated on the dacrarate (Berchuwn 1960, Ciamalni 1981 Vey-
ey 1985). 1t wae in this context thal in 1831 Hewry Tap-
pan., prevident of tee Univenity of Michigaa, comoeptasl
wred & scw madd kor the Amenican saiveruty bewd on a
combined Enghivh-Geormen moddl (Spary 1999, p. 12V, imti-
tatang the Masier of Arts and Master of Science as carned
Joprods (Pro meritiv) 40 & symibiotic relationhip with the
firet carmed M.A. in 1899 (Spary 199, p. 1)),

The cormnd snawor”s dogree Rourrhed is the et J0
yean of the sinctoonth oosturs and beyond. Jte groweh as
" caraed doproe can be acznibatod %0 several Escron.,
among thom the expansion of doctorsl education. phillas-
thropic swpport of beic resawch, the domand for eaciers,
the advems of copducation, and ttc omerpence of ender-
eraduite ponoral education (W Hervard and dhenbore),
winich roguired the imtroduction of a wocond courve of
waedy Bryond the bacheior’s for the higher degree of Mas-
tor of Arte or Scioace (Sacll 1965, p. 73 Swory 1953, p.
125). 11 was wenslly grastod following one yoar of full-time
study and compiction of an cramination and a thews. bt
conain profesvional degroes in applied fickds demanced
two yoar of gradusie study. The regquirement for as ex-
amination, which apg cars 10 have beea saiversal ia the
sinciceath contury . foll isto divne in the carly tweontieth
(AAU 1980y,

The establivhment of the Association of Amencaa Usi-
veruties (AAU) in 1900 marked the beginning of a sationa)
movement 10 comolidaie and styadandize developments in
higher education (Berelwon 1960 Spury 19M). Previdents of
prestighons waiverities and gradussie deans deplonad the
hck of quality of the master’s degree. With each decande.
they found & 10 aeed mave radical rehabilitation and rege-
larty 100k the OCCasion of the AOORLION s snnial meetings
o obwrve how little the degree meant 40 students -
barkad on the push doward the docsonsie. Recommends-
o were made 80 sngrove its Qualidy . always. howewer,
{rom the pervpective of arte and soience. rarcly from that
of the profevaons, wihich even thea accounicd for the
wagority of master’s degrees.

The AAU commissionnd the st magor sendy of the
mavicr’s degroe in 1909 w delermine whether the masier’'s
should be structared as & revearch degree, emphasizing
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scholarly investigation. as a proreguisne for contilication of
spcondiry whool eachers. or as o cultural degree for
enrichment. Dean Calvia Thomas of Columbia Univerviy
presenicd its revalts 3t the 1999 asnusl mecting; be found
or the dugree. The degree tiches. M.A.. M S, and M.Phil .

shon credite - mem Msm
uded canincally. i we could pet nd o that focking
which a parkologiet seight call the perpgamental pey<chons.
i there were a0 such thing s pradastion, if the young pot -
+on Jeft collepe st hie CORVERIRECE. CAITYIRE 8O Vieilbe to-
Phy save o plon unvarminhed fecord of Bis porformaade s
the weversl stadics purveed, many of out prevent 3ot
tics would melt sway as if by magic™ (AAU 1910, p. M),
i 1909, the AAU began 10 doine whut consnwsed &
proner department, courve, coliepe. «chool, division, and
cwmriculom, and for the aext 40 youars, € «orved as the aity:
ter of academic standards for graduste oducation. it was
oot ustll 19335, however, thal its Commintor on Problom.
Relating 10 the Mavier's Degree ivoned a comprebensive
eport OB the degree’s parpoics, Romenciatae., and van:
dands (AAU 1935, p. 32). Ut dewcribed the masier’s s a
“vessarch degree. a professional degree. a seacher’s
degree. and a caltwre degree.” and ¥ recommended one
year of graduste study in & waified program of gradusic
CoNress. culminating in a final cxamiaation and ongeasd
thesis. (AL the time. only one-balf of AAU mcmbors
requinnd oRbor a0 Sxamination o & thévh, the provelng
requirement being one yein of courve wark based on satc
reputations for secombary whuiol sese “ory.) The commnce
alvo woughtt 85 siemn the tide of Bew Gicgree bithes, afiituming
st the M.A. and 1.5, were the approprisse devipnstson:.
with qualifying phrase of seoded. and 10 check the growth
d’mm By thon, the mavor”s dopree Cat
riod Saancial revards: many wniversities introdaced vhort-
CUts 10 its complztion., inclading corriepondence Cow s,
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As Workd War 1] onded. the aamiber of maniey’s Jogroem
incoreaved eighseeniold. The AAU Commitiee on Geaduste
Work tvennd a sisong repont on standands for the dagree.
wcieding 2 recommendation 0 ideatify different types of
|avier's dogroes by weparuie devignationn—ithe M.A . and
MS. mmmunAr and M .Ed. as toach-

g Jegrees. and echaicsl degrees weth a gualifying phwwee
(MU 1945, p. 124). Prcfievaonal rasetings and COMmMITHOY
Soports in the ifice continually compleined of the

deplovable woae of the M A .. e Fallare of vexraitong
Proprems., the anonfinay lep etnvrn the B A . ond
D | e back of e ndation hervvww wndorgnadoosdy
dind poaduate ik, the CrmBEoReT sy omey dhe bisgiseée
reguitenenl, She aeieivhec Sory tituation stk feapect ko
Gouilifying wnd findd ¢xeininaions., e witety wird iingeh
off thw divseryarion, the \Wrsctanre and wrgamisidion of
eradugrr scihadts, and ko on ad whwzwm (Carmichagl
9i.p. M.

As 3 former amiversity and foundation prevdont, Carmi-
<hael devivnd a plan for » thive-year manior’'s dogree
prepare wachers for community colleges and the lowet
division of four-year colleges. About 75500 mavter’s
degrees wyve conferved m 199968, and only 49 perorst of
college Gaculty had Ph.D.«. Al that time. | 30 master’s
Jegree designations were available. mouty techaical and
vocational. and both the samier’s and the docioraie vere
bexomisg mave profcsanaliznd. lews wcholaty. and avall-
able i Salde otiucx than hidersl arts (9. 8). The propossl
wa made in resporee 10 the Avsocnions of Gradune
Schaalh’s tAGS) admanition ia 1999 for & “maskar’s
degree. rehabiltated. revialised. revnscitaied. redelined.
and reailjuined.” The Fand for the Advancement of Educs-
m.mdummwﬂu

progres. Usdorgradests in the highest 13 10 20 perorat
one yoar of graduane vtudy. receiviag an M.Phil. The pro-
sram aitracied able students. but they tendid W0 Continue
10 puvrotie the Ph.D. rather thas 10 s8op With the masker's.
The M. Phil. was perceived as 2 paliid aubntitng for some-
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ummewawwann L
the dhserianion. and Giiled. de e final anadysin. the ace-
dewmic evablishment prefirved faculty with dachaiades o
M. Spery VLp. T,

A later attowgpt by Yale Univeraty 1o replace the M A,

l !

and M3, with the M.Phl_ sept with Sstle sucopes, and by As Worild War
197 as faculty vesed for reimuatement of the drudRidnsd
masser’s degrees (COS 1977, p. 147, Miller 19600, Todey, 1] emdied, the
waay gradume wheok sominely snand he 7. 0 4> number of
el candidates apon complesion af ol sequiromonts for master’s
Smdidacy ewoept the Jivwrtaion.

in & pecinl fowwe of the Jawrnsd of Michee Ldunsioncn  SEETOES
probloms and poticies in graduste educimon, Bldes (9,  incressed
P 135) prapouwsd dul oaior’s pragrems e deviead de M

#0v) rather than sppeaded v dackarsies liky Paar Conane
o olfered MM”WWuw

Mnumm -qnu”!.p uu
ook an apposite view, arguing that i was ~sbeurd 10 wap-
pose that the suhillorm and snultiparpose mavier’s degrve
< or should be teplaced by some new and rehablitated
maver's dogree.” 18 a vimilar vein, it was obwerved kader
that the master’s did oot aeed rebabilitation w0 much 2
vigor (Sacll 1963, p. ¥8)),

a IOR, the master’y dugree sulfored fom teo major
problems—diversity and dicting in previige (Bereiion
1960). The dilemana Was ity relative svength i Wbond arta

“MHWM“WW:
Bereleon i POGAIINEC 30Ut it5 chevalion ivko 2
sespecied, ressirch-anonted. the-yoar dogres for collegs
teachers. “There is 100 much going againd &t R hiskarsgd
decling. the bower presige. the dvervity of meaning. the
Competiliive divadvattiage relltive 55 the docadiane, the
covlinews of bemer collieges. W rehicrance of the bether vy
mnmmmultvwmu
inveument” (p. 1095 Although the dogres was cuwntisl
for “centifying. \esting., and convoling™ and while ¥ Corrind
its weight in “the achdemic procevion.” a0 amoust of ry-
form would makzs it into » provtigions degree then of evey .
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Neverdlew, he prefeviand av: Wi s JEDOE 00 AN-
wed 30 Dot in he 190 and 1970, Pyuficvaonll il
ogoyel a capid sraever, ege easelissmmts. incame Som
sluen, ad e WPPAT BOm Varidus CRRVIRGPRCIS
fedonl and wate runts provided fellovships and Estlliies
Yov daconrall ady and reutasch. As dacscenl pragram
cspandad. hovewer. he el st mavier’s degroe win
Surcher devalued and bocamme Sor ol isheike o0 parpouts ¢
crodeatisl eficred 5t the Cancinian of fir-year ralune
work, st a sovaarch dageoe batt an insndacsion t» a el
of vy . Other monds corritad te s daclising Vatus:
WAD QUEVRIR e wee ko Sonidly Dallage Exouity., She impait o
ahvanced dogrees. cag yronith of gradusie pragrams
Puanews 304 OREReerng. nd the wroRd-chave et of
g« QOIMEE FEOPIPRRS W0 The W A WIER0E.

1a 1983, » meeting of #he Councll of Grundaate Schoale 32
cheue dvanes. I acoepred thitt the M A . wins losing ite pres-
tige relative 10 the M8 A and e M F A and tha the
shorsape of colloge teachers wan wo profound that enly 2
pocent held the docaute., Compared 50 4 percen 2
Che avier’s o0 edacaton. Eight wates roquired & for comi:
ficesion, and §§ others hinkod permanent Conificesion & o
ioat oie your of Rill-ditee gadasiz sady €G3 19%3. p.
110, A spacial comminias O8 The masier’s degree propocnd
tha & serve weversl insorvelated funcsions: the vt your of
aradusie viudy. a eesinonal year 1o make vp delicencies,
and 3 irminyl profowiiend dopree (CGS W

By the F0, howsax, it bpCamme apparest il i
tonwre of the mader s was i prafievionil pragsees ICGS
972, 1975, 19T P every PR.D. conforrsd i IR 2
mader’'s dagers were snarded. b alll. 1.360 sew mnter 'y
degrees wore ovaitiinbald and 499 sorminited betwees 199
and 1975 €G3 198, Mulmwnm

mnmmm.mm
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professional degree. Colleges and universities sought to
respond to the need for part-time master's dogree pro-
grams, placing more emphasis on applied ficlds and prepa-
ratlon for a carecr, demanding fewer research requirements
in practicc-oricnted programs, and tailoring programs to
the time constraints and skill requirements of practicing
professionals (CGS 1977).

A landmark study of Ph.D.s and the academic labor mar-
ket distinguishes between undergraduate and graduate pro-
grams in torms of students’ goals (Cartter 1976). While
undergraduate education is sought primarily for enrichment
and sccondarily as an investment in marketable skills, **at
the postbaccalaurcate level, decisions 10 pursue advanced
education arec commonly job and carcer oriented; graduate
and professional degree education are more nearly ‘invest-
ment goods’® in the economic analogue'’ (p. 73). Because of
this difference in objectives, marke: forces affect graduate
enroliments that are morc responsive to expectations about
carcer oppontunities:

The student attends graduate or praofessional school to
attain expertise in a particular field, whereas in under
graduate college the baccalaureate degree is more ofien
the goal, and the field of study is only a secondary (and
often a mid-course) consideration (p. 74).

1t is difficult to project enroliments and degrees at the
graduate level when conditions in the labor market affect
the apparent relevance of fields of study (Cartter 1976). At
the undergraduate level, students are more likely to seck
generic degrees despite fluctuations in the labor market.
while at the graduate iavel, students have less mobility
across fields, and their decision (o pursue a specific career
is inextricably linked to their decision to enroll in a degree
program. In the carly 1970s, for example, a decline in
employment opportunitics for engincers led to a precipi-
tous decline in enroliments. But by the end of the decade.
the labor market had changed, and today a shortage of
cngineers exists in industry and on university faculties
(Engineering Foundation 1982).

The future course of graduate education will be signifi-
cantly affected by several factors, among them the growing
cemphasis on undergraduate education, the new value
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accorded to utilitarian disciplines, the decline of humani-
ties and social sciences, the emergence of natural science
and technology. and the *undesirable pattern’” of federal
aid's going preponderantly to science and engincering
(Cartter 1976, p. 74). What Cartter did not foresee in the
carly 1970s was the impact of airmative action programs
on postsecondary education and, at the gruduate level, on
the enroliment of women in professional degree programs.
While the number of degrees awarded to men in the past 10
years has been rolatively stable, registering only small
declines or modest growth, the number awarded to women
has greatly increased: Women now cam half of all bache-
lor's and master's degrees, a trend expected to continue
into the 1990s (Gerald 1985, p. 70).

Although conditions in the labor market continue to
influence students’ choices of master's programs in partic-
ular, the availability of financial aid is a key factor in post-
baccalaurcate enroliments (Hauptman 1986, chap. 2). From
1974 10 1984, student loans increascd significantly, while
scrvice-related grants decrcascd sharply. Loans now con-
stitute three-fiths of all financial assistance 1o master's
degree students, while assistantships and fellowships rep-
resent 20 percent of their financial aid. Thus, a major pol-
icy issue is involved—''whether debt burdens and repay-
ment obligations ar. influencing educational decisions,
carcer paths, and personal choices' (p. 80).

The dividing line between academic, teaching, and
rescarch degrees has become increasingly blurred as gradu-
ate and professional schools compete for fewer potential
students whose moti: ations and abilities differ in many
respects from past generations. The issues of the 1970s
revolved around the rapid expansion of higher education
and state allocation of resources for graduate and profes-
sional schools. By the mid-1980s, they have shifted to dis-
cussions of proliferation, diversity, quality control, ard
cost. Economic and political pressures have intensified
interest in the master's degree as the dominant component
of postbaccalaureate education. Its development from an
uncarmned credential at the conclusion of a young man’s
college education into a significant professional degree for
both men and women is a distinctly American innovation
in the history of higher education.

1)
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DEFINITION AND DIVERSITY

No single master's degree exists: indeed, its diversity
makes it diMicult to define in other thun simplistic terme—
that is, the first graduate degree awarded following at Jeast
one year of full-time study. And **variely in nomenclature
has its counterpart in programs. Diversity makens it impos-
sible to discuss a typical master's progrum. Even among
professional degree programs, there is great heterogene-
ity** (Snell 1963, p. #7). Others define the master's dogree
as a “‘program of instruction requiring at least one, but not
more than two, ycars of full-time cquivalent academic
work beyond the baccalaurcate degree, the completion of
which results in a master's degree conferved by the faculty
and ratified by the governing board of an institution grant.
ing the degree’* (Malitz 1981, p. 381) and as “the first post-
baccalaureate or graduate degree, representing not less
than one nor morce than two years of ..il-time study
beyond the baccalaurcate, . .** (Spurr 1970, p. 14),

Nomenclature

Nowhere is the diversity of the master's degree more
marked than in its nomenclature. Many master's degrees
add a sccond designation, identifying the department or
field of study—(for example. Master of Science in Educa-
tion or Master of Arts in Liberal Studies. The multiplicity
and varicty of professional programs combined with persis-
tent efforts to diffcrentiate them from the liberal arts and
science have resulted in an avalanche of new titles. And
changes in institutional types have added to the confusion.
*The proliferation of professional master's degrees at insti-
tutions that formerly offered only the baccalaureate has led
to an almost incomprehensible jumble of degree nomencla-
tures (o supplement the time-honored (if loosely de-

fincd) master of arts and master of science®* (Bimbaum
1983, p. 40). In 1960, Ecls and Haswell identified 1,600 dif-
ferent degrees (and a startling 2,600 abbreviations) at 2.000
collcges and universitics. At the master's level, they found
some 400 varietics, including 121 different M.A. and 272
different M.S. degrees.’

2. Victorian times brought changes in nomenclature considered more
appropriste for the female sex (Ecls 196), pp. 89-111; Ecls and Haswell
1960, chap. 4). Mistress, Sister, Maid, or Maiden was deemed a more
suitable title than Bachelor for a female graduate st the turn of the cen-
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As catly as the turn of the century, it had already been
observed that most fairly well educated people do not
know what one:-fourth of the degrees mean (Thomas 1R9N).
in 1962, the Commitice on Academic Degrees of the Com:
ninsion on Academic AfTairs of the American Council on
Education addressed problems of nomenclature (Whaley
1966), endeavoring (o limit the number of masier's degree
titles 10 30 and to standardize abbreviations, particularly in
education, business, and _nginecring. The 'chastic vitua-
1on in the titing of Amenican academic degreey’” often left
atudents §n a 'maze’ of confusing choices, *Amenican
higher education got along with one camed degree for 123
years fer the first Bachelor of Arts was awarded by Har
vard College in 1642, In the succeeding 198 years, the rate
of increase has averaged about thirteen titles a year™
(Whaley 1966, p. §26),

The rate of increase continues to this day as a function
of new invtitutions, new ficlds of study, and increased mas-
ter's level enroliments, which have more than quadrupled
in the past 20 yeans. Peterson's guides to graduate study
(Goldstcin and Frary 1988, p. ") list 667 master’s degree
titles coupled with 639 abtrevianons. Combined degree
programs created 10 bridge specialized fields add another
135 Jesignations (pp. 167-75).

Curricalar Models

Curricula also refiect the divensily of the master’s degree,
and detailed information on this topic can be obtained only
from a review of graduate and professional school bulle-
tiny, some case studics on program design within a univer-
sily department, comparative analyses of a particular field,
und guidelines for accreditation. As in discussions about
policy making. many proscriptive documents describe how
to strengthen the curriculum but few its actual content.

tisted such other aeutrsd Litles for women as Lacentiate of Isvtruction,
Laureste of . Proficient in Music. and Graduate in Latiers (Eels
196}, p. . The “MNistress'" series, howevey, includiag the vpecialized
degrees, Mistrews of Polite Litersiure and Mistress of Teaching. were the
most popular,

16

30,

L



Reguirements for the mavier’s degree are usually stated in
terms of specific counve Credite, occasionally in terme of
competencies to e achieved in mecting program goals and
objectives, Its basic companents vary widely in emphiasis,
but they generally inzlude:

. A common core of intraduc tory Coues appiopriale

(0 the discipline or field of study, such as foundations,

theory, of research methods,

2. A concentration or specialization in a subficld of
study, for example, financial accounting, rehabilita.
tion counseling. medical-surgical nuning, or creative
wnting.

3, Cognate courses, often oulside the depariment, to
broaden the curriculum or 10 provide aceded wills,
such as statistics, computer programming, foreign
languages, or behavioral science.

4. Integrative experience to syathesize the program’s
content and translate theory into practice, such as
sominars, on-campus practica, internahips, and other
field work.

3. Summative experience to measure the student’s
achicvement and cognitive growth by means of o the-
sis, rescarch project, sndior comprehensive exam-
nation.

While the master's degroe normally requires a minimum
of one academic ; zar of full-time graduate study or its
equivalent in part-imc work and the accumulation of not
less than 30 semester hours, it requires two years of full.
time graduaie study and between 43 and 60 credits in most
terminal degrees. Although some programs require more
than two ycars of full-time study to complete the require-
ments, it gencrally is not the norm, Curricula are classificd
as academic, professional, or experiential, although some
charucteristics overlap. Academic degrees might be used
for teaching, rescarch, predoctoral study. or personal
earichment. Professional degrees share some of these pur-
poses but are more likely to be oriented toward practice
and terminal in nature. Experiential degrees are nontradi-
tional in structure and design and 10 some exient in content
and measures of achicvement, although they often retain

The Master's Degree

31"

17



traditional requirements fur cm!m organization by wmes:
ter, and cloments of intogralive and summalive CAPIEnCer.
Amid wwch divensity, companing degrees and require:
ments iy Jifficult (vee table 2). Hach degree may have mote
than one designation or title, a number of fickds, vubliekds,
or concentrations, variable requirements for credits
depending on background and program objectives, and dif-
feront intogrative and summative exporiences. The mas-
ter's, moreover, may represent differeat degree levels.
Even the familiar calegorization of five degree levels—
avsociate, bachelor's, master's, undithwspoc—inu;wmn-
tiate linermediate gruduate degree beyond the masier's),
and doctorte—is inadequate or mislcading (Spurr 1970, p.
14). In addition are the first professional degrees bearing
the name of doctoraic but actually constituting a scparale
category; combinod degroes al different levels (B.A/
M.A.); dual or joint degrees awarded in two schools or
fAiclds simultancously (M.A./M.B.A.. J.D./M.B.A..
M.P.A.M.D.), which arc popular in law, medicine, busi-
ness, and other professions; and master's degrees follow-
ing firt professional degrees in law, medicine, and den.
tistry. a carryover from changes in the nomenclature of
those programs.
Some attention has been paid in recent years (0 a new
theory of academic degree structures, defined as “*general
calegorizations or curricula leading Lo specific academic
degrees' (Spurr 1970, p. 6) and designed 50 as 1o deter-
minc the shape and structure of postsccondary education,
While faculty may perceive higher education as organized
intu sdministrative units (schools, departnents, research
institutes), students view programs as the essence of the
universiry, Consequently, a better conceplualization of
curriculz would improve the flow of students through the
sysiem (p. 6), The **ideal degree struciure'” would provide
for a continuum of choices among colleges. programs. and
curricula that would facilitate students’ mobility through
the system as they Rulfill carcer objectives (p. 22).
Spurr saw the master's degree as crowning mutually
exclusive discrete programs carcfully delimited to a nar-
rowly qualified student body. It is this perception that
underiay his criticism of the M.A. and M.S. as the unsuc-
cessfil products of the *°mere accumulation of additional
credits,” embodying no academic program and ofien
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awaied auhv #s 8 'consalelion piise “n' wuicese, be
folt, of ihe mapot professional masies’ s degrees wae ollith:
wiable 10 the fact that they P et the aeeds of 2 Aatrowudy
Qualified dudent population His proposel for o Bew sye:
tem of degree sructures Called (v o Faduction in the aum:
bt of degree tHles 10 uiow for subetantial varathon in s
ject malter, emphasis, and quanity bised on the hypothe:
vin that ““the wides the degree gales the beller,’ the
adoplion of Aexible ime limits for the completion of
degiees, Ihe use uf the Mmasier’s Jogres o mark the Som-
pletion of one phase of a vudent’s academi caoel withou!
prepniging bis or her ability 1o embark o6 the neat, and the
compalibility of degroe structures and their formal Compo:
nents 1o pormit Mudents 10 redirect their goals, 1o tramfer
heiween fickds and programs. and 1o purvie Joint Jegrees
coacyrrently rather thas in wequence (pp. 226 28).

This advacacy of more Sexible degree struciores han
won few supporters. A chapler on the meaning of degroes
argucs that the " permustations of whstance aad form that
are possblc in graduale educalion conslitiste a greal web of
choicen™ (Story 1971, p. B4), proposing thal the master’s
degree sland for the completion of & progrum of studies
beyond the undergraduate curviculum but not full compe-
tence 0 a mode of inquiry of Aeld of knowledge. The van-
dasd master's degree thaus should be modified 10 meet
professional requirements,

Othens deplore the lack of a common theory of curricular
construction or of a peneral model for professanal oducas-
tion apart from the medical school model (1wo yoar of
course work and two years of clinical expernence), finding
it ncither cogent nor relevant for the mavier’'s degree (May:
hew and Ford 1974, p. 75). Thiee aliernative struciures are
proposed: (1) professional preparstion programs spanning
undergraduate and graduate education with wome expen-
ences i kiboral arts. profesvional courves, and spplications

mmmmmuwmm
and (3) programs based on coniont, structure. and length of
time to a degree (pp. T7-81). In 1977, a general matrix of
the penfessions resembling theve models was advanced
(Larsoss 1977). It s based on a liberal edecation fosndation
followed by systematic training and testing wpon which
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cogmitivg shills aiy vawtdr devehoped el (asiics -
Hom Made Brineeh the utivprwls atd £itsvnal atganise-
HOM (P &9

The tecogmition thel Mndidutions wossld have 10 ¢ sghou
tevktobil 38 Monitating the onih of gradusis snd profs
sonal programe oind el ¢ Vel agrigire sind the Loteow
marhet would bave an effect on acmiomis dexteion mating
has ehcuied many concoplualizations of the oplimem mey
ter's degree framewarh . Much of the impetus has come
from twe souioe. e Canepie Commivaon on Highe
Education (uiich published heusit’s, Bort's, sd Merhes
and Pofd’s reporta) sad the Councll of Crsduslie Schoods
(which Carvied on #a Giusson i wKKenive anbuel oot -
ings s tiaed pertadic policy staloments on the maied '«
degroe) (OGS 1966, 1976) Woven theough thewe repoits
SJUCION Was CRARGMAR I8 FRspOR 10 sXiely s Resds
and ndoniy’ demisinds and thal & mapor pert of ihe vigot
and diveraty of the masicr s degioe was i profeseional
programs.

Profevinnal Hegrees
What began s aaalopues 10 the classical ourulom in —

Cabion. sockal waoik, and vty soence) hed become by
1960 the dominant made of the profevsons (Berchon 1980, mm
p. 16). Strongly supported by profeswunnsl asacietions,

prsvaie philanthropics, and univerwly admintvirstions, curricalum in
memmw ool and

thiough 8 “'tnickie up™ provess thal paralichod the courve of IO

the academic master s dogrve, had achitved the Matne f  yooational
postbaccalosieate study When the professional whooks M“
made the bachelor's degrec & proroguieile for entry wio

their programs. the saster’s snd G profeveional degrees b]

Until the 1970s, Wmmmhlhl*ﬂ
professional schools, the narwre of gredusie education i ode of the
the professions, and the extruondinary dive ity of the mas- ﬂofm
ser's degree i oertifying professional achievement in »

vartety of arcas (CGS 1972; Hughes 197); Scheia 1972

Spury 1970). Although the bachelor’'s dogree in busiasss,

oducation, engineering. jomrnalivm, and surving il
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asnoants bol The mgonly of degives s ot Bride (Corail

sl Barpder 1M3). 3 a0 ot Ui tveried s basld v O cHmlem:
tind hend goadiond W0 Wiabws and vadus o beitel o Mo
AOPIERs T VIPRned oo lngal 1eided ol o) waEl Y, sind
profesionl degtves heve gosiel oaiel to pospmtiv
omphryers (Hiugeiad 1983, NIN 1955, Ryon 19000 The
LT .m»mm..umwmmm
0 Baesss, CABMTEVINg. Sluialion, sl sxiel worh . bl
the profesvonsl mases s has become » crodentio! prosd:
g meeEes o the patdke of Esddile Ml ol Maee o,
Partly 1 et filimalive actaon sid equal OpRr Tty
pokdetings aid poitly sa o teioction of aeste oymabised
potannet poficiee, saanioipel Iororments, sk, souiel
weklnty agoncies, basha. howpitals . aind corporation. heve
sl devioed employsuent Crione akad 10 odadatianel Bk :
wound (Larwn 1977 Comparative snalyvis of the produc:
ton of M H A 2 snd Bra professionsd degrees ahows simi:
et growth cmives tioughou the 1% (Sialoeabeiy 1989,
p 19 From 1961 1o 1990, the owtput of frvl prafesuonad
dogrees i wome: mped 1,578 percent, 8 svetage
annual wcrense of 19 percost compounded ananally

The aww pivstige of the mavier’s degroe i enbaayed by
thve idendiogy of the profievuson tLarvan 19771 As oredes:
tiske Deome shote importent deteramitunty of exvimmi
wxPw Than Cagnitive deselopment, Sabmag 9 Cotse:
isked with educational schicvement (. 2I9), amd profes-
wins worved an sdeclogscal function 1 rogutale stcew and
paiify wtatws 38 the ocoupationsl ordos (p. Avei). The ai:
vorvly became the coster for the production of profesuon:
ally rhevamt kaowiedge 18 which trashing and sevewch
depond on the same institutionsl Mructere. ' As graduale
aind profevsionsl whooke emerged ol the lop of the educs-
ronsl hersichy . the profesdions soguired an istitaticonsd
haie 08 whih 0 develop snd wandardise haouiodpe and
techaologies. They alo rcoived . in sniverity (reising.
# powerfull legidieaation for thelr Clabims 16 COpRtIv:. amd
M;:umunﬂumnlumm
e ip. )

Initial studies Oraciod profiesvional ook for being
100 righd and FERACTIVE 88 sLwctare, Corviouka, ad degrec
requirements (Schein 1972). By 1979, a review of ressarch
on profewdonsl edecution fosnd that & had become sare
Agurous and hews revtnctive with arw wpecializations and
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der of progeam delivers . Ais pait tame sudoate. A 4i
Dhe Gradation FRpuire I st siul iR ve thnoiety of wird
protical trmming (Nyte and Retlly 1979 pp 10 iG

A sty of eduialive s medicane, low . ihpvtagy o
mﬂdmwummmﬁmm
Colion e 4 mwm-"mmmmmam
vage varis (Htughes 1973, 0 2-3) §1 00 poty of O
WMMMWWMMman
for 2 profesuon, the tigher that profession’s vand: xp
D Fow spects of profecsiond Sducation were trootbay
(1) the longth of wchoviing I8 Uhe coMeal of fwng buteon
proning sumbers of pary-Gme stadents, smd dey Sing
enfoliments, (7) the degowe of spwciakisziion and strstite:
ton of treining snd education reguiind for tigher Sovriy of
WPy IEnt . (1) the a0es 10 profeadonl wady as ¢ func
tan of uatus varibies favoreng the gradustes of slite wai-
veruigs s proginms.. ad (1) e Lon) i iie duakioi
Dercigh which the wadent i ilactrneied ko the adecd:
oy of the profesaios Mt i reaforced by the wiling on
which seaching and learming accwr (pp 1-15)

Orher comterm about profecsional educaliom appest 1o
be even movy valid i the mid-sighties (Collies 1979, pat-
Mhnﬂmyﬂmm\mmws
"'inel profesvional identilication’” watd greduste whuool
** A the syviem elaboreiad, e velue of any peiticeler Lind
and level of education Come 10 depend levs and hevs OB a9y
speciic conionl that might have been learned W o1, and
more and more wpon the sheer tact of haveng antsned &
oves bevel and acguired the formal Ciedential thal allowed
one 'O estey the acxi level” (p. 9)). Furtherswore, the
mum«»&amw\
their hisiories Armby “imtertwined™ (p. 173), In 3 compets:

ﬂmmmunmntrm tu

ulty. stadents, Mbruries., and sdmantration. They have, i
effect. joined forces with exiernal bodies ia deciding wht
conutitutes 3 viable troining Program. who mBy B SOPN
10 &. and ot what level. For example. wis wwrces develop
standanis wved by states 10 approve teacher education prv-
oams (Feiuritser 198). p. ). The Navional Council for

Accreditation of Teacher Educasion, the Mutiaas) Aweois-
tion of State Direcanrs of Teacher Educatson and Cortifics:
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THE ANSINSMENT OF QUALITY
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graduate degrees awarded or number and range of degree
programs and moderate correlation with the proportion of
degree programs at the advanced graduate level, suggesting
*qualitative dimensions seldom explored in previous
research’ (p. 292).

~ The need for multidimensional indicators of quality is
even more critical in assessments of professional educa-
tion. The use of reputational peer ratings of professional
schools has two problems: (1) The same professional
schools are consistently identified in the ratings; and (.} the
diversity of professional schools necessitates the use of dif-
ferent criteria than in academic disciplines that are usually
assessed on a departmental basis (Lawrence and Green
1980, p. 31). A survey of deans and directors of undergrad-
uate business schools and M.B.A. programs and of senior
personnel executives found that faculty reputations were
the **overwhelming factor in ratings'* of the best business
schools (Hunger and Wheelen 1980a). One weakness with
this approach is apparent in the results of this survey, how-
ever: Personnel executives ranked five exclusively gradu-
ate business schools among the top 10 undergraduate
schools as well (p. 26). Thus, **neither quantitative nor
qualitative methods of assessment alone are satisfactory
for adequately and accurately estimating quality,'* but a
“holistic perspective on guality assessment®’ is most useful
(Kuh 1981, p. 31).

Accreditation has focused on two concerns—educational
quality and institutional integrity. According to the Council
on Postsecondary Accreditation. 16 specialized units and
six regional accrediting associations arc concerned with
master's level programs (COPA 1984). The regional associ-
ations are supported by institutional dues from 2,800 mem-
ber institutions and provide the basic framework for
accreditation. Both accreditation and mandated standards
affect the design of programs and the process through
which colleges and universities monitor the quality of pro-
grams. Although the meaning of the college degree should
reflect more accurately the knowledge, skills, and personal
qualities it certifies through its award, the degree no longer
signifies comparability in educational outcomes (Young et
al. 1983, p. 400). This factor has implications for its value,
particularly as accreditation is a voluntary process, de-
pending on self-regulation and informal monitoring.
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COPA'’s role has been to discourage proliferation and
specialization, to evaluate educational quality, and to mea-
sure educational outcomes (Harcleroad 1980, p. 29). Its
current director defines quality at the graduate level in
terms of special program objectives, whether programs are
rescarch oriented, disciplinary or interdisciplinary, ori-
ented toward beginning a career or developing one's skills,
or a combination (Millard 1984, p. 41). But the proliferation
of institutions categorized as **postsecondary’* following
passage of the Education Amendments of 1972 might have
exacerbated *‘the perennial degree-mill problem'* (Harcle-
road 1980, p. 34). As the range of postsecondary institu-
tions grew, the proclivity increased for offering more mas-
ter’s degrees, cheapening them in the degree hierarchy and
accelerating the schism between research and professional
degrees. Nontraditional efforts at diversity—distance
learning, external degrees, off-campus programs—have
made quality control more difficult to manage (Dressel
1978; Harcleroad 1980, p. 35). While coordination of scif-
studies and program reviews has improved the function of
quality control, the plethora of agencies and commissions
with overlapping jurisdiction in accreditation of degree pro-
grams has been somewhat problematic, partly because of
the varying expectations and levels of authority of accred-
iting agencies in relation to national and state boards,
partly because of the effectiveness of self-regulation, and
partly because of the feasibility of applying comparable cri-
teria to disparate programs and institutions.

Quality is an clusive concep:, and no matter what crite-
ria are applied by external arbiters, it is the institution that
determines the nature, content, and quality of its programs
through the resources it allocates and the faculty it hires.
Recognition is growing that quantifiable data are not ade-
quate to measure academic quality. One major issue is
whether different evaluative criteria should be used 1o
assess the quality of master’s programs and doctoral
programs, professional degrees and research degrees. A
variety of criteria would be needed to assess the produc-
tivity of faculty research, teaching, advisement, student
outcomes, facilitics, resources that are specific to a de-
partment, and the complex relationship of programs to the
surrounding community (Webster 1979). Reputational
rankings should rely not on a single measure of faculty

The Master's Degree
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output but on multidimensional considerations more ger-
mane to the program’s objectives and students’ nceds
(Webster 1979). In this connection, the Ohio Board of
Regeats in its most recent master plan (1982, p. 18)
endorsed the position that the diversity of objectives in
practitioner master's programs implied diverse measures of
excellence and preciuded a single set of universally
accepted criteria of quality. Ohio colleges and universitics
were directed to define the purposes and expectations of
their programs and to develop their own statements of
acceptable quality (p. 18).

The CGS Task Force on Quality
In 1973, the Council of Graduate Schools (CGS) and the
Graduate Record Examination Board formed a steering
committee to identifly **dimensions of quality®’ in doctoral
programs and to survey the opinions of 60 graduate deans
of arts and science on the topic (Downey 1979, p. 86). The
Educational Testing Service (ETS) undertook a two-year
study for CGS of multidimensional aspects of quality in
doctoral programs; the Dimensions of Quality in Doctoral
Education project grew out of concern about the limita-
tions of the highly publicized and controversial reputa-
tional studies of the American Council on Education
(ACE). Thirty program characteristics were field tested in
three disciplines—chemistry, psychology, and history—in
25 universities, and the results were disseminated in a
detailed technical report (Clark, Hartnett, and Baird 1976).
In its summary of the research results, CGS emphasized
the potential of self-study and the use of multidimensional
frameworks in assessing quality (Clark and Hartnett 1977).

In its revised statement on the master's degree. CGS
(1976. p. 7) had emphasized the role of vigorous institu-
tional reviews in assessing program quality and voluntary
termination of substandard programs, obviating the need
for external evaluation. The devaluation of degrees was
becoming a major issue, variously attributed to the expan-
sion of knowledge and the expansion of degrees, to poor
preparation of incoming students, and to the nature of the
licensing function (CGS 1977). The climate was one of
asscssment and retrenchment.

In 1978, CGS established the Task Force on the Assess-
ment of Master's Level Programs to explore the applicabil-
ity of doctoral criteria for evaluating academic and profes-
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sional master’s degree programs and 10 adapt the Dimen-
sions of Quality in Doctoral Education at the master’s level
(Downey 1979, p. 86). The questionnaire addressed two
issues: (1) What dimensions of the program are important
for the assessment of quality? and (2) what procedures and
methods should be used to conduct the assessment? It
hypothesized at the outset that quality in a master's pro-
gram can be measured in six arcas: faculty, students,
resources, learning enviroament, programs, and alumni.
Several characteristics for determining quality were listed
for cach area and specific indicators and sources provided

The task force constructed a survey instrument to gather
data on what characteristics and indicators would be most
useful in evaluating both academic and professional/techni-
cal master's degrees. A survey of graduate deans elicited a
56 percent response (202 responses) concerning important
program elements in the master's program review. The
Gnal report, issued in January 1979, was presented at a
conference at the University of Maryland (CGS 1979). The
task force worked with ETS 1o design and field test ques-
tionnaires that would enable graduate departments to
assess the quality of their master's programs. Separate ver-
sions were developed, based on seven criteria (quality of
faculty, quality of students. institutional resources. leamn-
ing environment, academic offerings, degree requirements,
and characteristics of alumnj) for different types of institu-
tions, departments, and program aress. In 1981, CGS, the
Association of Graduate Schools, and the Graduate Record
Examination Board set up a new Graduate Program Self-
Assessment Service (GPSA). Three sets of questionnaires
were designed for use by universities 10 be administered to
faculty, students, and alumni of the department or school
being evaluated. Sixteen composite indicators of character-
istics of the master’s program were used. ranging from
scholarly excellence 1o student outcomes. In three years of
operation, the service has processed 10,000 to 20,000 ques-
tionmaires cach year, representing 80 to 100 programs in 30
to 40 institutions. (Reports of a comparative data analysis
in humanities, social science, and physical science were
scheduled for publication in late 1986.)

A series of papers at the Maryland conference raised
several other significant issues about quality assessment of
the master's degree:
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1. The American degree structure distinguishes between
levels based on academic achicvement and the nsture
and type of study. While most professions have both
basic and advanced undergraduate and graduate pro-
grams, liberal arts graduates enrolling for professional
master's degrees ofien lack the required foundation,
ncocssitaling a two-tiered or restructured basic pro-
gram and additional credit hours for those with no
background in the discipline (CGS 1979).

2. Confusion in objectives of master’s programs may
stem from attempts (0 provide general education. pre-
pare docloral candidates, and provide quasi-
vocational guidance. By the same token, the master’s
degree as a “"uscful credential”™ implics measuning
outcomes through carcer goals, employment, and
scif-fulfillment (p. 48).

3. The lack of consensus on whether professional prepa-
ration should be postbaccalaureate is linked to the
widespread practice of offering undergraduate
courses for graduate credit, blugring the lines between
basic and advanced courses of study,

4. Nontraditional degree programs pose special prob-
lems of standards, accountability, and alternative
delivery systems. Multidimensional programs may
warrant qualitative and quantitative measures of
cffectivencss (p. 39).

S. The organizing principle of dual degrees is (0 increase
multiple competencies of practitioners at the
advanced professional level and 10 climinate duplica-
tion of course requirements (p. 23). Dual degrees
facilitste the acquisition of two professional creden-
tials in 8 shorter lime and at a lower cost.

6. Distinctions in evaluation criteria may be appropriate
to distinguish between professional and academic pro-
grams, particulirly when the former is linked more
directly o employers. many of whom teach in profes-
sional schools, sit on university boards of trusiees,
serve as employment recruiters, and control profes-
sional associations and journals (p. 69).

The State and Quality Assesament
Assessing quality in the master’s degree involves two kinds
of problems: (1) the large and diverse population of pro-




grams whose content, structure, and objectives vary con-
siderably among program types and institutional varicties:
and (2) the responsibility 10 educate and train new clien-

teles acvoss disciplines through new armangements of cur-
riculum and sysiems of delivery (Peiczar and Frances 1984,
P 5). The states lack a clear conception of graduate educa-
tion: “*Collectively, the states’ educational policies do not

cation” (p. 9). Thisobmvulonneon&awdbnmwor
state master plans. which vary considerably in their spe-
cific requirements. States are pow more concermned with
accountability, and several have instituted performance
sudits, management by objectives, program evaluations,
MWW(Ymad 1983, p. 73). A
major liability of this strategy is 1o **shift the focus from
access (or all groups in socicty (0 maintenance of clite
quality standards'’ (Eyler 1984, p. 63).

Official perceptions of the master’s degree sometimes
reinforce the lower status of the Masier of Arts. Flonida's
mastcr plan acknowledges that students who fail to achicve
candidacy for the doctorstc *‘sre led to settie for the lesser
master's degree”” (Florida State Board of Education 1982,
Pp. 33). Several states have adopted regulations to discour-
age duplication of master's degree programs, particularly
in state-operated institutions. At the same time, they often
encouvage degrees that are specialized, distinctive, and
divense. Indeed, in Florida, *‘master’s degree programs
may be duplicated in different areas of the state when the
advaniages of duplication significantly ocutweigh the
increased costs™ (p. 32). These policies may have the unin-
tended consequence of encouraging the proliferation of
degree designations in an effort to be distinctive enough to
MOuM new Master's programs. Joint degree programs,
nootraditional delivery systems through off-campus
courses, distance learning, and other mechanisms impose
new burdens, constraints, and demands on what accredita-
tion ageacies are able to accomplish in quality assessment
(Young et al. 1983, p. 4).

A content analysis of rescarch on graduate and profcs-
sional education identified five issues that dominate in
studies and analyses of government regulation and policy
(Wild, Fortna, and Knapp 1978, p. 57); (1) the rationale for
establishing state regulation; (2) the scope of regulatory
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agencies® caforcement powers; (3) state policies for private
and public higher education: (4) the kinds of information
required by state and federal agencies: and (5) the mecha-
nisms for statewide planning. One concern was how (o
saintain quality programs in the context of changing social
and manpower trends. the relationship of the university
and the job market, and the emphasis on coonomic retum
rather than intellectual achicvement as a major outcome of
graduaie education (p. 70).

In 1969, New York became the first state (o propose
standands of quality for master's programs. The State Edu-
cation Department’s Divisions of Teacher Education and
of Academic Program Review focused on the masier’s
degree o identify those factors that affect quality (CGS
191, p. 75). Of the 2,100 masier's programs, curricula
were reviewed in 36 of 82 institutions— 238 in cducation,
235 in liberal arts, 98 in professional fickds., and 29 in theol-
ogy (p. 76). As a result, a morstonium was declared on the
development of acw doctoral programs, a COmMIson on
doctoral education was appointed, and new regulations
were adopted for registration in graduate and professional
degroe program that emphasized needs assessments, stu-
dent outcomes, and evaluation criteria (Bureau of College
Evaluation 1972).

New York found that the growth of the master's degroe
had been rapid, uaplanned, and uncontrolled in the sixties.
Programs were administered with little appraisal or review,
admissions criteria were too elastic, curricula varied
widelv in quality, and large numbers of noamatriculsted
and pant-time students were earolled. In many programs,
studenis could sccumulate credits with no systematic train-
ing in rescarch, no thesis, or no comprehensive examina-
tion. The main objective was permanent centification, but
academic advisement was weak. faculty were ofien uaqual-
thed. and programs showed litthe innovation or responsive-
acss 10 aew social or professional needs (Bureau of College
Evaluation 1972). In balf of the institutions surveyed, one
or more programs (over two-thirds of the 600 total) had
deficient curriculs. Beginning in 1969, the state gave insti-
tutional aid 1o private colleges and universities in accor-
dance with the Bundy formula granting aid for degrees
awarded, sn added incentive 10 offer master's degrees.
Throughout the 1970s, master’s degrees were reviewed
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that were part of doctoral programs. Since 1979, the state
has conducted periodic reviews to measure the effect of s
activitics in assessing academic programs, and in (985-86,
it initiased the second cycle of formal master’s reviews in
100 elementary and bilingual education programs in public
and private colleges and universitics, using measures of
quantitative productivity, institutional seif-studies, out-of-
state consultants, and site visits.

Other states have adopted this model. although oaly
New York monitors graduate programs éa both public and
privaie imstitutions. Systemwide or segmental program
reviews in other states have tended (0 focus On master's
degrees as pant of the doctoraie or in teacher oducation. In
most siates, however, program revicw is kmitod o acw
programs in state univervitics and colleges. and i v
characterized by a high level of gencrality n the deciuon-
making process. The major dimensions of stale and institu:
tionsl response 10 improved quality are analyred in a sencs
of papers linking the process (o financial inocatives and to
a ncw cmphasis on excellence in cducation spurred by the
slowdown in the national economic growth, the decline in
the colicge-age population and in the cxpunsion of most
age groups, and the decline in studexts’ academic perfor-
mance (Folger 1984, p. 1).

Fiscal policies in the past two decades have promoted
growth through appropriations for new programs, through
new institutions, and through tuition subsidies that gave
colieges *“a margin of extra resources™ (Folger 1984, p. 2).
The issue aow confronting these iastitutions is how to
improve standards in a period of reduced resources. The
rencwed intercst in qualily has two possible outcomes:
insistence on clear goals and expectations for performance
and more acoountability for results (p. 3). An examination
of the definitions of quality and different prioritics for im-
provement found that *‘the end of growth and the achicve-
ment of broad access 10 bigher education, combined with
concern about cconomic stagnation and kack of coalidence
in particular. have led to an emphasis by policy makers
on accouatability and program effectiveness in higher
education® (Eyler 1984, p. 71). The result is a **prolifera:
tion of state initiatives'* that includes higher admission
standards, incentive ald, and targeted special funding. And
the extent (0 which such initiatives can be implemented
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the 1990 (p. 71).

State cducation ageacies are wuing program reviews for a
variety of purposes. Academic program reviews involve
throe categones of state/iastitutional relationships: (1) an
sndirect coordisating role., primarily related 0 the collec-
tion of data about esroliments and degrees and resuiting i
staicwide progre= investories; (2) pertodic assevuments
(cither imstitutivaal or staff-conductod) as a means of o»-
(3) direct imvolvement in reviews by ost-of -state consel-
tants, eading to scrwmination and convolidation of programs
and incresued Calcgonical funding (Smarm 1984, p. m

umm(muuwmw
than ai the state jevel and are more likely to oconr as a
rewull of qualitative thas of guantitative revicws. And the
reallocation of resources s actually a " more sigaicant
outcome”’ thas 0Ot savings, which are commonty a
by-product of "“fncal exigency®’ (pp. 46-49). In North
Carclisa, for example, progrm reviews were uod as an

computer

science, commanications, and foreign language (p. S1).
Betwoen 1977 and 1981, those reviews led 10 the discontin-
uance of 63 teacher education programs doemed wntatis-
factory and the rodwection of faculty 10 emgimoening and
the sciences (p. 34).

External agencies, stale governing boards, and imtite-
tional officials are aow involved in quality conrol. Profies-
wmamMnd»m

dependence on external resowrces and techaological
changes give new impetus 10 2 major restructuriag of the
oducationsl delivery syslem.
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MAJOR PROFESSIONAL DEGREES

Busingss and Management

The business school did aot emerpe full-Dlows in the 196
and 1970s. it evolved from 2 kberal arts-oriented model &
the turn of the century. Under the leadership of Previdess
Charles Elioe, Harvard in 1908 became the first umiverlty
10 offer the M.B.A. It established an independent businews
school ia NIl.adanMm
formed by stale and privake sniveruilties, pressuncs
wnmmmm
of commerce and the graduate businevs school that was
deany incxomably st the orbit of busiaces and isdwaary . 11
was a0t watil 1958 that the Amenican Aveembly of Colle-
giske Schavis of Businces (AACSS) bxgan A0 wt Senimum
accroditation ssandards for gradeate schache.

A highly influgcntial report published at the clove of the
1990y under the sponsonhip of e Carmegse Corporstion
sounded the opening salvin for profesvionalizing business
education (Gordon snd Hosell 1999). k recommended that
lish more rigorows requirements for entrance and award of
degroes. and adogt a two-year M.8.A. with two trucks,
one for students with an undergradunie COROPRLIEtON
business and another for those without it (p. 286). That
model rapidly became the aorm, replaciag the one-yvar
master's program for uadergraduste busiacvs majors that
had prevailed from the inception of graduaie busiasss adu-
cation. The Carnegie report also eavisioned the M.B.A. a»
amummummwu
teaching positions ai undergraduate colleges or as the
equivalent of an M.A. or M.S. in 2 social science disciphine
(p. 206). Subsequenily. the AACSS desomisated throe
types of M.B.A. programs: (1) type A 10 provide bauc
business knowiedge 2 3 foundation for career develop-
meat: (D) type B 10 provide theoretical knowiedge and vpe-
clalined instruction for carvers in management ;. and (3) type
C 10 provide broader and more advanced traiming for &
spectrum of proficssional careers.

In the 19685, graduate schools great.y expanded thowr
faculty 10 provide training in Copaate disciplines ke muth-
ematics. psychology. and engineering and 10 Introduce sew
conoeatrations in Snance, marketing, production. and
advanced management (Hugstad 1983, p. 41). Dasinces
schools introduced more specializations (0 position them:
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whve or the “mew vocatiosslum of the 190" (. 4)). By
1962-83. busiarss ond Manaptment CORIORTALION, were
tepriod i 43 wpectaliies raaging from aswraace. isve-
ments. purvosael, and resl evtae 1o trade, marketing. towr-
mﬂWmmm rp. #-19),

mmwummum&dm
el employers.

Esrollmcats soared in the 19D, and 19720s. and buvincws
whools were one of the frw Sivisions of bigher sducation
ot wmuCathed by stadont protcies and domngs Ror rele-
vomot (Hupetad 19€3, p. 42). Tingir ability b goecrane
within Uhe asademic Community . AR the prodection of
.8 A s grew exponentislly (Siolreaberg 1985, pp. 11-1D).
Between 1962 and 1972, the aumber of degrees conliored
By 1982, onc ot of every five doprees avnarded Was an
M.BA. ks programs grew from 255 in 1970 10 608 in 1988,
a 11} peroent increase, By 1981, bosincss «hooks ac-
<ouned for 22 perceat of all underpradusie and predusie
stadents (Ouchi 1983, p. 11). Women were responible for
& significent portion of the growih reke— 1§ pervest of sl
M £ A coroliments and 178 prcemi of B M B A,
degrecs confierved in 1982, 2 Agure *"high caough 10 dovble
annudl maier’'s degree production By women every 4.)
years™ (Swolreaberg 1983, p. 13).

The theory-procsice acsms

The theme of scvernl recont stwmdies of the M.B A has
been e dicholomy bitweon the tremng recoived n Duw-
sxvs whoak and the souds of carpotations for profeveion-
als able 0 omploy new Wchaologers. The Si4or ivvaes ate
Cheory veives PIactioe. spedislizption vers graersl cran-
ing. quality vervus quattiy. crienis for admvwion, poals
and purpours. cophases of the progiem. and methods of
merection and delivery . A special report of the Carnegee
Foundation that asaly2es education and trainiag in the cor-
poraie secsor stands i ark contrast 1o Gordon and How-
o' 1999 tudy of business educetion (Ewrich 1983), OF 18
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groups, aad ng Orpaniniiont)
11 offer manter’s degrees, and togechey they provide 3 Wotal
dun-'u'uh‘-nﬁlyh-hdlu
insthutionalised M.B.A. (pp. 85-122).

These degroes range from the Master of Softw are Engs-
aseving ot the Wang insthute of Oraduate Seadies in Mas-
sachusetts o the Master of Manufacturing Management at
uwmmamum

profeomissaliressarchiconuising

mdmwmmmm

conceptunl tudy and actual work™ (Burich 1983, p. 121),
Thus, corporte education %23 become 3 *Sooming
induntry™ at a time when higher education is being aémon-

M*M“MAMJ&*
and foleral mandates, fscal constrnints. and pubiiciprivass
competition for wndents and resowrces had eroded the
quaiity of programs thiough steady ausauls o8 opersting
Sudgets, endowments. and gyants. Al the same e, Couty
wmnmummu
learning: Corponstiions can experiment o4th acw Sechaoly-
gies while aniversities lack the resources 10 bulld expen-
sive training facilities or 0 eguip sxisting clavironms With
sophisticated hasrdware that might have 10 be upgraded fre-
quently. Higher education cannol compete with corpors-
tions, neither in recruiting training personsel from the
wpper echelons of business, industry. and scademe, Ror in
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bullding wrategcally locaed \eaiming conters Kor Kalor
made progrems. Few i any calloges cu'Pachage their
offiersags as azracrively. i oot effiecuively . or 2 budnpw
peciically as corporations.. And the Quediion 3 wiether
ey should wee their reWOWOs 10 COMpEte with COTpoTNe
education. Buvinevecs spond an estimated S0 w0 60 bilkios
2 year on in-howwe and compiy-ponored educition—an
amoust roughlly eguivaiont 0 that spest on alll higher edy-
cation én F981-52 (Exnich 1983, p. ). The trend from ool
tepe 00 corporsie clavuroness is of Conger 1o edecaion and
Kale policy sakars. and giving spproval i & dovble Wtan-
dard for quality comtrol i poRusconiary educstion—one
flor Gallagos and aivereitioe snd anathor far Rondalingies
WENRaRs— & el denper . Wiko, f anpone. wdll
MORNN COrporite dogree program®

Al degree madvls
The mawvier's dogroe programe s the Astha . Listie Mao-
apomont Education indtituse and 22 Wang. both of which
afe scoredised by the New England Avwodistion of Schoals
and Colleges. vork 0 provide advanced treining for saiddle:
tate was founded in 3963 a1 the reguest of the U .S. Apeecy
for international Development 10 create sew managen for
developing aations. 3t offiors am | 1-enouth master’s program
in intermationsl managemest. To date. B60 uu deats from 57
countries (30 peroent Avian) have been granse.’ this degree.,
While the M.8.A. is the mout popular gradenis basiness
degree. wome yniversities offer two-yeur M3, degross that
are ™. 8 «ops and cmphasic. Among them are the
Master of Scigace e Nasagomont (M S M ) ananded by
MIT and Pundue. the Mantgr of Soonce is ladustnial Man-
agement (M5 .1 M) ofiered by Carvegie-Melion. the Mae-
ter of Mansgoment (M.M.) olifered by Northuewers and
the University of Michigen &t Dowtora, snd visiomn M S
dogroos in wpecielizations Mke a000MNNE. Quatttative
anslyvis. operations restiarch. Sisance. resl cuate. and
neurance. Aa M.S. in Bacsses Policy is devigaod w offer
esexutives the opportunity 10 upgrade their anagement
shills without interrupling their careein. Al the Columbia
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¢ a whal of 36 credits. Clavips mont a8 Fradays hom 8.9
m. 0630 p.m. for four acedomi terme, 6ach of which
m-ﬁ.m”m-mndn
mfigrence ceater. In addion, 125 emiverviies olicy o powe
LIBLAALD. degree. 30 2 joim M.B A /enprcering dogree.

i 862 joint M.B.A. with 2 degree in febds Bhx Sabh.

bl ademinidtration. and educition.

The Schoul of Bovinews 3t Sovhers Meghadia Usiver-

wmwuwwnu\ P
onaprment ckd-bavpd

mmummmmm
Nynﬂmhﬂw ~ ACRNE TG
o™ mdents compicie tavn-thinds of thor M B A puo-
unWMMWW

nmﬂﬂmu“mﬁm
d coment and in their Oriseris for sdmivion aad

choiw 1972)., but the dilomms betvedn thedty and pru-
2 has insenciied in Woday's competitive eFVironment .

R ivsaie in exporiential profiesvionsl learning is whethet
BRge and innovation are poysitie adthia e diorarchicsd
nacsare of the educationil vytom, vhether the dominens
odel of block pragram ucheduling pormits 2% adequase
ponse (0 inlividual students’ insgrevts, sbilities. and
mu‘mm-umnw.
I s degree dosignnd by Baonlry. endarsed by aocrebiing
i Nosawing agnechns. and reuiind by MENARVR ioho Crpb-
hed policies and dagma. Cruci for QUAlNENVE ¢valns-
m of pragrams tead 10 Rermaliie Wrectwe. Plocevwes,

M eascomes. N i K casier 40 Meaumre walform guaasits:
& wiialbios i 00 individaulite cach pdtan’s progiam
mmenrvrate Wil his or hey goeds. Whiat ¢ hirve o e
wy of. however. is the dougnes doproe Jaod i ihe
0l of the wearer and A ko e high Eaclion rather vhan
classic cot 1CCS 1975, 9. 130).

A sy conducsed ia the 197 companag the percep-
s of four groups-—aberl arts and beviness whool
NS, BRiversity placement irecion., and ORFPOrsie ¢1ex-
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utives——on the relative emphasis that universities should
give 10 carcer training vis:A-vis the liberul ans found signif-
icant variations in the groups’ expectations concerning the
appropriute educational training for business careers and
the optimum outcomes of business education (Hugstad
1983, p. 89). Corporate personnel considered science and
engincering backgrounds more desirnble than cither busi-
ness or liberal arts and carcer preparation to be a cardinal
ohjective, while academic deans (business and liberal arts)
did not view carcer preparation and training as central 1o
their mission (p. 79).

A survey of deans and faculty of business schools, 1978
alumni of M.B.A, progrums., and Fortune 300 execulives
found a wide divergence of views on the degree jtself (Jen-
kins, Reizenstcin, and Rodgers [984), The participants dis-
ugreed about the goals of a quality program, the relevance
of curricula, carcer development skills, and the utility of
the degree for top management positions (p. 21). The major
issues were dichotomies between generalist and specialist
or breadth versus depth. Most M.B.A. programs require
foundations courses, specialization, and generulized tr1in-
ing. Exccutives preferred more applied approaches any
demonstrated little regard for admissions criteria based on
GMAT scores, while most M.B.A. progrums usc such
scores in combination with cumulative grade point aver-
ages as twin predictors of academic success. Exccutives
advocated that more weight be placed on the applicant's
ability to perform in and out of school than on test-taking
skills (p. 30V Thus, a **compclling argument {could be
made] for rec +luating and perhaps restructurning graduate
business schools -*irmicula®’ (p. 30). In another study,
exccutives favored training for short-term operational
problem solving, while academics emphasized long-range
**strategic’* planning (Rehder 1982, p. 64). Business
schools, the author charged, had sacrificed educational
quality to rapid expansion and growth with the result that
they had become '‘a mass education cafeteria where unap-
petizing functional course credit hours are thrown on the
student’s plate. The diet may be filling but certainly not
nourishing to the intellect or the soul** (p. 68). Integrating
advanced technical training into a broad universe of experi-
ence and lcarning is one way (o approach the problem, and
if business schools fail to adapt, corporations may assume
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their functions o an even greater degree (p. 1), Others,
however, wonder whether business schools are awarding
vacational diploman of academic degrees and urge then (o
move away from highly specialized programns into the
development of gencralists with broader socictal view
(Kiechel 19, p. ¥0),

Severul factors contribute (o the success of the M.B.A,
A survey of graduate students at the University of Hlinois
found that their chicf objective wan a terminad master’s
degree, like the M.B.A_, that conferved full profc ssional
status. After all, “*the ¢ritical aspect of academic succens is
the carning of degrees’’ (Berg und Ferber 1943, p. 6)9),
and the thrust of business education is to elevate the
M.B.A. to the level of u first professional degiee compara-
ble to law and medicine. A large undergraduate base and
greater coherence between graduate and undeniraduate
programs, particularly with respect to the introduction of
computer technology and stricter quantitative require-
ments. have also contributed to its growth (Hennessey
1984, p. 23). In addition, onc-year M.B.A.s like Southern
Mecthodist University's action management program or
exclusionary proposals like that of the American Institute
of Centified Public Accountants for state legislation man-
dating a fith-yeur master's to enter the ficld of public
accounting may furthcr accelerate M.B.A. caroliments.
Although the AACSB opposes the requirement. Flornda
and Hawaii have already instituted it (AACSB 1986).
Morcover, employment opportunitics asd starting salaric:
for new M.B.A.s attract graduate students secking ““the
highest rate of return’® rather than **the intcilectual con-
tent’* of its programs (Stolzenbery 1981, p. 24).

While the demand for undergraduate und gruduate bust.
ness cducation will persist into the 1990k, the continuing
success of the M.B.A. is far from assurcd Very litile has
been done to control its proliferation owiny to the gencrous
accrediting policics of the AACSB (Schmotier 1984, p. 1)),
It remains to be scen whether the M.B.A. wili retsin ita
marketability when it becomes less of a status symbol in
hiring. As has been demonstrated in teacher education, a
credential certifying to professional competence Josc its
prestige in direct proportion to the numbers who hold it, a
phenomenon that leads to further differentiation at higher
degree levels. Monitoring is perfunctory at best in most
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states, and academic standards vary greatly. South Caro-
ling, for example. encourages public institutions offering
business degrees to seek AACSB accreditation of 1o other-
wise moet AACSB standards, In the New York metropoli-
tan area, coune credit requirements for 13 M.ILA, pro-
grams range from 36 to 72, depending on the uadergraduate
major (Azzars 1983), The typical program convists of &
required core of 12 to 30 credits and a concentration of
required and elective courses, Fairleigh Dickinson Univer-
wily offers no fewer than 17 concentrations, from Account:
ing for Non:Accountants to Pharmaceutical Chemical
Studies. Quality control and divenity of programs are
among the most serious issues confronting the profession
(Nanus 1984, p. 15). but the M.B.A. curriculum also needs
10 address issues of productivity, international business,
the transfer of technology, information systems, and entre-
prencurship (Schmolter 1984, p. 12).

The shift of management’s education to the corporate
scctor can have serious consequences (Eurich 1985). Much
of the future of business education will depend on its abil-
ity to recover a sizable share of this market, “"designing
cducation for emerging new fickds and professions’ and
aftructing talented M.B.A s to seck teaching carcers in its
business schools (p. 122). One trend is for education to
study management as it affects the public sector. Thus.
Yale's innovative School of Organization and Management
focuses on the political, regulatory, and international envi-
ronment. Yt another trend is cooperative programs
between universities and industry (CGS/NSF 1980). **More
and better bridges {are necessary) . . . between the acad-
cmy and business'’ regarding the roles of business educa-
tion (Hugstad 1983, p. 119). Yet the univenity has a social
responsibility, and joint industrial/university rescarch has
cthical implications, involving issucs of autonomy, re-
sources, and the mission of the university (Bok 1982). It
scems clear that as enroliments in graduate business begin
to stabilize at current levels and the need for new M.B.A.s
diminishes. the debate will heighten as to current policies
and future directions.

Teacher Education
Major problems in education concern the effect of public
policy on teacher training programs. Certification and
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liconsing requiroments have a major impact on graduate
schools of education (GSE), patticolarly because almong
one-third of all master’s degrees are in education. Histor-
cally. however. the teaching degree does ot have the sa-
tus of the M.1L.A.. its closest rival, for reasons that are
embodded in its history and in the nature of Amenican wxi-
ety. Originally. the M.A. and M.S. in education were the
preferred credentials for thove seeking positions as second:
ary school teachers and sdministrators, Later, the master’s
was recommonded as a degree for communily college and
lower division college teachar of as the midpoint degree
for the Doctor of Education and the Doctor of Arta,

Harvard College established the firat seminary for teach:
ers in 1831 and began offcring the carned master's degree
in the ficld about 40 ycars later. In 1922, Harvard was aho
the fAirst university to offer the Ed.D. as an applied doctor-
ate, partly to bypass more stringent Ph.D. requirements in
forcign languages. In school administration, the aspiring
superiniendent was admonished to obtain a doctorate to
differentiate his status from the tcacher, who was gencrally
female and, at lcast in clementary education. needed only a
high school diploma and two years of normal school, A
study of 623 small liberal arts colleges found that by 1962
onec-fifth of them had master's programs, mainly in educa-
tion (Ness and James 1962). Many of these programs orig-
nated as a response 10 the postwar demand for teacher.
and those who attended were likely to live of work near
the respective college. 25 percent of which were affiliated
with a church.

In the more prestigious research universities, graduate
schools of education are more concerned with doc-
toral research and scholarship than with master's level
teacher training (Judge 1982), Graduatc schools can be di-
vided into three categorics: (1) the arts and science model
that nurtures Ph.D.s with foundation- and government-
sponsored rescarch: (2) the dominant profcssional schools
of medicine, law, and business in which degrees from *'the
right schools carn advancement, prestige. and money'';
and (3) the graduate schools of education. whose identity
in **the higher education galaxy*’ is less centain. Distanc-
ing themselves from their credentialing roles. they are
viewed as ncither arts and science nor professional schools
and arc dismissed as irrelevant and remote.

The Master's Degree
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GQSEs are distinguished from other professionsl schools
in the reasons for altending them: 10 acquire a needed cre-
dential, 1o secure tenewal oF entension of a license, and (o
advance incrementally on the salary scale. Siudenls ate
employed older women and minoritios, allend part time,
amd are apt to Jdiffer in abilities, bachgrounde, and aca-
demic needs from the traditional postbaccalaureate, full-
time Mudent, Many scquire master's dogrees and siath:
year certificates 10 move from the classivom to the princi-
pal’s office . ““The GSE werves as an escalator by which oae
clithlrs from the ratiks of teaching o other, sipetiorn, o
more attractive occupations’” (Judge 19K.. p. 30), GSEs
atreas the (1. concentrating their resources on doctoral
programs and aligning their standards (but not their pur-
poser) with graduate schools of arts and science, capecially
in the social sciences. Requirements for admiscion to mas-
ter’s programs are lower, counes are ofien fragmented,
undersialled, repetitive, or incoherent, and students ofien
enroll in them 1o fulfil) requirements for certification or
promotion. Thus, a ""pervasive contradiction . , . lies . .
at the heart of graduate schools of education’ (p. 4)).

Society's view of education places the teaching profes-
vion below medicine and law, which are perceived as shar-
ing greater financial and professional status, and the lack of
a clear mission among GSE« helps perpetuate the low rela-
tive value of the master’s degree in education (Judge 1982).
*Little prestige attaches 1o the role of teacher and little to
his or her education and (raining.”* which arc scen as by
products of a liberal arts education (p. 46). As long as
teaching remains at the base of the professional pyramid,
its status will likely continue to be low. By providing
upwardly mobile routes away from teaching (out of the
classroom), GSEs implement a *'latitudinarian policy**
with a bewildering array of choices based on a negative
unifying principlc. Responding (o narrower academic
imperatives, they abandon their base without finding an
altcrnative one. In short, schools of cducation are in low
repute on their campuses, lack a central focus because
they are defined by the academic disciplines rather than
their impact on the profcssion, and arc dominatod by a few
prestigious graduate schools.

This “‘undifferentiated view of schools of education'* has
been criticized, based on three major historical develop-
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menis that shaped teacher education: (1) the evalution of
teachen colloges into liberal arte colleges ot av units of
comprobensive univeruties in which teacher cducation was
"submerged’’; () the rise of the land-gramt university, in
which education was assigned a fow grisnly i telation to
othet praciical subyects; and () the attitude of the mapn
private universities towand teacher education as a way of
“ameliorating societal v’ (ATkin 193, p. 66). These mud-
els of professional education are divinct from the singl:-
model medical or law schod! and more analogous 10 busi-
ness schools charactenized by diversent histusies snd
objectives (p. 67),

Several proposals have been made 1 the past 28 years 1o
combine a four-year lieral undergraduate education with a
two-year profesuional master's that culmanates in s fulls
time tcaching intemnship. The Master of Arts in Teaching
(M.A.T.), initiated at Harvard and other preatigious yni.
versitios in the 1960w, wias devigned as i 4-1 program in
which intensive course work was combined with a Icaching
intemship as the major graduate eaperience. This model
has now been adapted further by a group of prestigrious
rescarch-oriented GSEs wocking to eliminate preservice
tcacher preparution for undergmduates and to make the
master's degree more *“professonal.”’ Under the leader:
ship of Judith Lanicr of Michigan State Univenity, the
Holmes Group proposes a differentiated structure of thiee
levels of teacher prepuration: Instructor, Professional
Teacher. and Carcer Professional, cresting carcer incen-
tives *'to improve the quality, eagagement. and commit-
ment of the teaching force* (Holmes Group 1986, n. ),

In the 1960s, the Ford Foundation spent $29 mittion on
*'Breakthrough Programs'* designed 1o improve teacher
training (Coley and Thorpe 1986, p. 20). Foi . y-three insti-
tutions of higher education participsted in the program..,
although the majority of the recipients were selective hib-
cral arts institutions in the northcast. Programs ranged
from a five-ycar undergraduste degree and a combined
bachelor's and master’s degree 10 an M.A.T. for liberal
arts baccalaureates secking carecrs as seconadary school
teachers. The 4-2 plan, originally proposed by Carmichael,
Elder, and others (o prepare undergraduale college teach-
ers, has now received the endorsement of the Camegic
Forum Task Force on Teaching as a Professson (1986) and

o s o

In short,
schools of
education are
in low repute
on their
campuses,
lack a central
focus . . .and
are dominated

by a few
prestigio

graduate
schools.
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the Holmes Group both of whom favad peeseivics Icached
waining a1 the graduate lovel.

The M.AT. was imean! to pravide o lerminal masict s
degrve for secondary schoud teaibets—a professional
dogiee i the tradition of the M LA of M S W {1t paral:
lelod eaperiments with the M Pl whed high school amd
colioge teachen were in critically short supply and eapeiion:
tial degroes were in vogue. Unhappily, bike the M. P, o
appears in Felivspect 1o have limited the carees prospexia
of s recipients. Candidates for the M. AT tended 1o con-
finue foF 1he Jociorale of 10 Mo s T ea ling inly
administration. The CON Tawk Force on Concerns of Mas:
ter's Deogree-Cranting lastitutions (CGS 198), p. 119) wlen-
ufied several insues facing teacher education: (1) the lach
of institutional commitment oF extemal funding for asis:
tantalups, facilities, and hbranes; (2) the inadeguacy of
national ratings as evaluative ceitenia, (3) the unflatiering
profile of past-time students with ther high rate of alin-
von; (4) the heavy teaching ko of facully with few grants,
(5) the excerane alication given 1o coure wark rathes
than 1o rescarch, and (6) the inconsitent requirements for
the degres.

Mot states roquire advanged training, classvroom capen-
ence, and/os graduate coue work fur permanent of pro-
feswonal certification. As a resull, the graduate studemt
without any preprofessional training has many deficiencwes
that must be removed., thus lengthening the ime and rai-
ng the cout of caming the degree. Only two sates, Massa-
chuscits and New Jerwcy, grant permanent licenses to firut-
year tcachens upon complction of approved preparation
programs; 1) require the master’s degree for professional
or permanent centification (Goertz 1986, p. 21). As grado:
ate credits are linked (o salary encrements in most school
distnicts and the B.A. pliss 3O credite means a significant
incresse on the salary schodule, the impetus 10 scquire a
masier’s degree has fiscal as well as carcer implications
(Feistntzer 19%)),

Both the Halmes Group and the Carnegie Forum man-
date a masier’s degree for pormancnt certification. State
departments of education arc comidoning proposahs for
carcer ladder differentialy into master teacher and other
forms of recognition 10 forestall the “‘up and out'* pattern
now followed by better teachers who oblain sixth-year cer
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$iflgate s 1o gualif) as ad@iRstatin s 1A Baf) Males. the
Only prereguivite fo adh anetient iAlo ol adddrisUative
POt is Ty yeals of clasatvun teac Ag . suihcbitne s But
always hinhed (o pefmancid leaches ceftification §illeca
Mates Bow harve cateet ladder o it par slatules as
Hcentives Lo enter the professsan Choteial salaty incivancs
and new minimum salatics havo boen implemented in mu
than SO percent of them, sohalarsips amd fellowadupe are
heing offerod 1o prvwersive and master’s tevel Mudente in
arca: akcre ieachere aic @ ohiit cspgdy, afd §2 Matcs
have mandated suppant ard evaluation vyeiems for ew
teachers thatly 1988, p gii) Mg than half the slates have
alternative cottification mcchantama that vary from the tta
ditional fout-yeat college of uRIvoral Tao yeat prules
sonal preparataon wquence, Iacluding fedoctions in te
Quisements for courves and fickd caperence and paid ia-
fermbips in bow of Mident teaching.

Thirty:wrven saics are shindying of have adopled man:
datod changes in andande, tanging flom discontimuance of
prograirs that do mit meet slate critera (Alshama and
Geoorgia) 10 a fout-step centiication process thal was on the
slale ballol in Novembder (998 (South Dabkota) 1o a man:
dated reform pachage for all 6h colieges in Teran thany
1985). One state, Washington, has recommended that
teacher education be a two: 1y thive: yoat posthaccala:
reale profcsaonal program. And New Yorb has hegun o
stajewide formal review of 100 clementary education and
bilingual cducation master's programs with the objective of
terminating thowe that 3o not meet repulations i totma of
students, faculty, cumculum, resoutces, facilitics, and
administration. 11 i alw proponing an academic maps o
all undergraduates in teacher aducation, 8 one:yeat intcIn:
ship at the graduate lovel, amd cuablishment of advanced
professionad clasvifications (INclan 1986). Only onc-bfik
(223) of all schools, colleges, and departments of education
accept fieshmen into ther undergraduate tcacher educa:
tion programs. inore hikely at privale than public univena:
ties and collcpes (Foistrtzer 1983). Thrty-1wo states have
now mandated that aspiriag tcachers pass 3 standandiscd
test, such as the National Teachers' Examination Core
Battery. 1o qualify for the provisional centificate (Goeny
1996, p. 24).

The Master's Deprer o
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Nitw PN) . Lhe Ameiscan Aswocigtion of Colioges of
Foastrer Fabugationn (AACTE ) has dssaed o Repuwrt b i
Profesmen abost the iddotional ¢ hatagtetiatios of da 792
amppbed wnvidations The fepoit provides snnual sadisdic s
ot fonpt bervete of degtoa Al A M A C AN andPhi)y
sonferred in 15 specializacaons and ia |4 contres stves of
sexondery edwislion Thee dels dbow fig fuolioning
changes brineen (90 and 1984 of ihe niciey s berved 46
petcent of mombes cu leges offse the wisvios s degiee. N
peiveat offer the duct srale. and all of thuse offering 1he
Ph D ot Bd 1) ateo affer mastet s degresy The aumbey of
degreee conferted s uwed sr the faimary Besvie of pro:
ductinity The sesiet’s degtoe accosnts for sl W pus
sent of all degives swanded in edugation, but M porvent
feurt wyiy avarded i whools, colloges . and depatments
ol educalion a; ciadind by the National Council for
Accredaation of Tescher Educetion belween 197 omd
P Elemeniary eisd wixoinlaly educalion, wpixial tuduie:
tai), stnd paidence altfact mand e s level Miadente,
el physical education is the most populer Craconiration
i sexcondary edacstion (AACTE Reicls 1954, p. 10). Be:
tween 1958 and 1992, the demand for dew 1eachers will be
1 2 million and 1he supply will be 513 000, or 42 § percont
of the cdimated nond (Cerald 1983, p. 79 The many +pe:
cialtics 80 which 1oachers sty Bow ortited hove resslied
from foderel policies thal mendste sach frogrems as com-
PORMSIONY eXACALION . progiams For the handicapped, and
bilingual edacatan, strengthoning domand for consod
teachors ia remodial and developmontal subpects, spexisal
oducation, bibagual dicultural cducation, and Engliah as
wecond lameuage . One Bcdd that has omergod as 8 ressht of
foderal Aepralaion is adult oducslion and community wer.
vices, A sarvey of mote thay 100 adult education mavicr’s
programs found litile agreoment on PrOram PQUIrement s,
tons, and methods of evaluation (Camerve (954) and pro-
vides a good erxample of the confuvion brought about by
program diveruty in one fickd  Titles aloae vary fiom

“udult and mm 1o “adul m
wm&mﬂ wd perostology . My pes-
cent are ofiered off campus., the sumber of required
courses vanes from tiee 10 X0 credits, aad the oumber of
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trech s v cpves dakigataomy vaties Fiom oRe 10 Wb i mow e
The 1aprs of togunt el contnes M diwenc e oaidd of 2 aih
abdeas Uil 30, Sonindation: . LWRIIRG . sdibcliidt stson etid
reseaich

Hchonshs off oo stion bogel 1o add  huheh seivices ot
"I fPeat e i U Lels wveniins sind ety ogietac:
teles Ling CIMaRIrs M0 W § M tuirs Lo e 17 abniig o0
woll as & pragmetic seed W go ey ond eaditionsd podmgag )
0 work w sesmdhonol wstsings Cirndiasdc proganns thad Mmoet
the meeds of buniness and iadastiy fof in-hoine corpotalc
radiag Bave IS0oRll) Betl added o The culificelian And
IErest I NG Hhunhing. problem wilving . leaguegy sad

snd Odiation of the gifted sind Ledeiiad oy grown

OF the 1,297 whowhy, colieges . st departments of ody-
Cothon in the Usitend Mates () wisttiteny 19540, 6 olter the
maatet s degree . They inchinde 123 spooialty woas wn which
frwet thaa X0 meks swei-ds tOolladay 1953, p 11) Ofton
e mavkil ‘s Jegive 8 eslualion Pproviles Sesdod e
10 wlaii conity daciorel parograime, Both e publ wivw
Wics where sppropriations are haked Lo departacalsd foli-
time equrvalont earoliments and i privale siversitics and
coliepes thal roly on tuition and foee 10 saPPOr thes opw-
sting budpris  Although the bachokor's 8 education hae
decined relative by the masiet s degtor. eduisiion renk s
woond 1 busiaess 8 terme of Wotel dogrees swaided of ol
levels (17 percent compaied 1o 21 peicenl of the total | 2o
milline degrees swarded ia 1990-21) (CGolladay 1983, p 21
The master’s degroe i education, honever . leads basn:
seve, 29 ) porcest 10 22 S percest COER] 1953). By 195 -
R}, sdmont half of all education degrees were gradusic
level. an increase from 35 pervent in 197) end much lapxt
thes for all other dogrees (23 percent) Becthwbor s dogrees
have been declining siace 197), and masier’s deproes,
which had incressed yoarty watid 197, have sow alwo
begua 0 dechiae (Golladsy 195). p. 6). Doctoraios bave
fuctusied wace 1977. The proportion of graduste degroes
» education carved by womes has sl ecreaand, from %
10 71 percent for the master’s and from 21 3o 47 percent for
the doctorsie. The diversity of the education degree with
#s 63 specialties s wignificast  Fourteon of thom are ia wx-
cial education, which exponencod a 12) porcenl increase in
masier’s degrees since 1971 and in 19K2-K) sccounied for
1) percemt of all masier's degrees i education (OER]
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A syEaporinin o pradusts Lo Cducation it oigiul -
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Fine and Performing Arts

The Master of Fine Arts (M.F.A.) is a terminal degree
awarded in the performing and visual arts, creative writing,
and architecture. It is the preferred degree for the practic-
ing artist, writer, musician, actor, or dancer and has
greater status in the academic community than the M.A.,
considered a midpoint to the doctorate in arts and letters
disciplines. Therefore, the artist as teacher has a greater
opportunity for employment, promotion, and tenure in stu-
dio programs and courses. For this reason, 100, schools of
the arts have been established within universities to give
greater standing to the creative fickds and to permit more
flexibility in designing and developing curricula.

A report on the status of M.F.A. degrees (Midwest Col-
lege Art Conference 1965) and National Association of
Schools of Art and Design (NASAD) guidelines indicate
that the core of the M.F.A. program is the artistic disci-
pline and that students are admitted based on the demon-
strated quality and originality of their artistic output as well
as their undergraduate grades. In some independent art
schools, peer review is part of the admissions process.
While the number of undergraduate credits in the field may
vary as a criterion for admission, it is generally assumed
that proficiency is a cumulative process. beginning before
graduate school. Thus, students are rarely admitted de
novo, implying that the graduate program will be struc-
tured at an advanced level, that a strong mentor-student
relationship will exist, and that productivity will be
expected. M.F.A. in visual arts programs require at least
two years of full-time graduate study with a recommended
60 sem.ster credit hours, at least 65 percent of which must
be in studio practice (NASAD 1985, p. 74). The require-
ment for a thesis in M.F.A. programs is generally met by
exhibition, performance, or comparable demonstration of
achievement. Seventeen M.F.A. and cight M.A. programs
are available in theater, 29 M.F.A. and eight M.A. pro-
grams in art/design, 23 M.M./M.F.A. programs and one
M.A. in music, and seven M.F.A. and four M.A. programs
in dance (HEADS 1985).

The number of specialties is extensive (HEADS 1985).
The M.F.A. in theater includes 17 fields, ranging from act-
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ing and costume design to theater management. In addition
to professional and academic studies, which occupy 75 per-
cent of the curriculum, the National Association of Schools
of Theatre strongly recommends internships under profes-
sional conditions (1983, p. SS). The corresponding M. A.
degree with 65 percent theater content may include theater
education, history, playwriting, dramaturgy, and design.
Nearly 370 degrees were awarded in these ficlds in 1983-84
(HEADS 198S, chart 1-3). The M.F.A. in art/design
encompasses 29 specialtics, ranging from advertising
design to visual communications and including glasswork-
ing. film, furniture design. and crafts. The corresponding
M_.A. includes art education, administration, history, and
therapy. A total of 1,454 degrees in visual arts was
awarded in 1983-84 (HEADS 1985, chart 1-3).

The M.F.A. ir. music and the Master of Music (M.M.)
embrace 23 specializations in performance. composition.
and theory. A total of 3,389 degrees was offered in music.
the largest number of M.F.A. degrees awarded in 1983-84.
The M.F.A. in dance is the smallest field, with only 76
graduates in 1983-84, mainly in teaching specialtics. This
program encompasses two years of full-time professional
practice in performance and chorcography, culminating in
a final project demonstrating profcssional competence in
dance (NASD 1986, p. 53). The first M.F.A. program in
creative writing—the lowa Writers Workshop—was estab-
lished in 1936 at Iowa State University, whose Depariment
of English in the 1920s had already granted the first
advanced degrees in critical and creative writing (Howard
1986. p. 34). More than 150 graduate writing programs arc
now available in the United States, at jeast 100 **bom in
the last decade™ (p. 34).

In developing standards of accreditation, it has been rec-
ommended that the M.F.A. degree be reserved for those
programs that emphasize practice of the art form toward a
professional career as artist, musician, dancer, actor, or
writer and that the M. A. degree be granted for programs
whose major emphasis is history. educational theory, and
research. This recommendation implics that the teaching
faculty of the M.F.A. program will be predominantly
active professionals whose work commands attention in
exhibition, performance, production, or print or in applied
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ficlds whose work is used commercially. The Yale School
of Art is an example of the benefits to be derived from a
distinguished faculty of professional srtists (Sandier 1982).
In fact, a direct correlation bas been found between the
quality and reputation of M.F.A. programs and their ability
to attract the most promising students (Hathaway 1975).

Health Sciences

Nursing

The University of Minnesota established the first school of
nursing and Teachers Coliege the first department of nurs-
ing and health in 1909 (AACN 1985). As a largely female
occupation based on a medical model and dominated ini-
tially by physicians. it has not had the status of other
professional programs. Apprenticeship is part of its heni-
tage, and training has occurred mainly through clinical pro-
grams in hospitals (NLN 1978, p. 30). A unified accredita-
tion process under the acgis of scveral nursing ornganiza-
tions was initiated in 1947, the National League of Nursing
in 1952, and the American Association of Colleges of Nurs-
ing in 1969. Evaluation of baccalaureate and master's pro-
grams began in the late 19505, and as of 1984, 157 master's
programs were available in departments of nursing (NLN
1984, p. 51).

Nursing is a profession dominated by registered nurses,
80 percent of whom lack advanced degrees (Hart 1981, p.
33). Only S percent of nurses have master's degrees. only 1
percent doctorates (AACN 1985, p. 4). It was not until
1981 that the threc national organizations—NLN, AACN,
and the American Nursing Association (ANA)—publicly
stated the need to make advanced training a first priority
(Murphy 1981. p. 3). In the 19505 and 1960s, graduate nurs-
ing programs ecmphasizing preparation of nurse teachers
often neglected theory and practice (Kelley 1981, p. 4).

The first regional cffort by four public and two private
universities to plan joint graduate programs in nursing
occurred in the mid-1950s under the acgis of the Southern
Regional Education Board (NLN 1980, p. 1). Generous
capitation funding through the Nurse Training Act of 1964
accelerated the growth of basic nursing programs. Only in
the 1980s, however, has nursing begun to experience a
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major thrust in the training of graduate nursing leaders.
The NLN's Council of Baccalaureate and Higher Degree
Programs defines the Master of Science in Nursing
(M_.S.N.) as a specialization program based on an upper-
division major in nursing as the first professional degree.
The purpose is to prepare professional nursing leaders as
chnhltpedahm(pucmiowﬂ.tudm Supervisors,
and administrators. NLN-accredited programs combine
study in a clinical area (family, child. surgical. psychiatric,
or community bealth nursing) with study of a functional
role, such as ¢ linician, teacher. supervisor, or administra-
tor. The graduate M.S.N. secks 1o build professional skills
on a theoretical foundation, dcﬂ'atutmmlhndegul’mm
uthethospuﬂ-wedmam NLN’s new critenia on

**Characteristics of Graduate Education in Nursing Lead-
ing to the Master's Degree” stress graduate study as part
of a continuum with the upper-division major in nursing,
making it difficult for the R.N. without a baccalaureate in
nursing to caroll. The master’s degree is construed as an
sdvanced, specialized training program in which the func-
tional role and the clinical specialty are an organic whole,
delincated clearly in curriculum design and content (NLN
1980). This two-ycar degree may vary from 36 to 60 credits
and may also require a practicum, comprehensive exami-
vation, and in some cases a thesis.

Nursing, like other degrees, has wrestled with the issue
of nomenciature. Master's degree titles include M.S.,
M.A.. M.N., and M.S.N., and several interesting issues
have been raised in this context: (1) the lack of differentia-
tion between designations and requirements for a degree;
Q) the relationship between professional nursing programs
and the schools that house them: and (3) restrictive admis-
sions requirements that specify an upper-division major in
nursing, deterring enroliment of commaunity college gradu-
ates and R.N.s with bachelor’s degrees in other fields
(Murphy 1981, p. S). Less than one-fourth of all nurses
now have four-year degrees, accentusting the gatekeeping
!uuamohoaedmuoncm«n.hamlt the profes-
sion is now addressing several major issues: (1) what con-
stitutes the first professional degree in nursing: (2) whether
nonnurses should be allowed to carn the M.S.N. and gain
eligibility for the same license: (3) whether the M.S.N,
should represent a higher level of knowledge and clinical
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expertise than the B.S.N.; and (4) how to differentiate the
R.N. with a baccalaureate in another ficld. a B.S.N.. and a
nonnursing major in professional M_S_N. programs. The
University of Teanessee offers throe separate tracks or
comcentrations, lengthening the time 1o degree for the non-
nursing group to achieve an M.S.N. (Hart 1981, p. 34).

An analysis of job market trends for nurses questions the
role of the master’s degree to prepare clinical specialists
(Balini. Menninger, and Hurt 1983). Almost half the avail-
able jobs advertised in 26 professional nursing journals for
a three-year penod were for educational positions, $0.7
percent of them requining a doctorale: however, most
nurses were in clinical programs, which accounted for only
7 percent of adverttised jobs (p. 111).

AACN studics address the need for innovation and
change in nursing education arising out of the ncw demog-
raphy of the profession. the growth of part-time. nontradi-
tional student populations, and the diversification of the
health care industry. Community-based outreach pro-
grams, cvening and weckend programs, and multidisciplin-
ary and bilateral arrangements with industry. hospitals,
and mental health agencies are some of the models dis-
cussed. The Nursing Curriculum Project of the Southern
Regional Education Board identifies such future directions
as outreach models, interdisciplinary health education,
consortia, health marketing, heslth resources management,
and the dual functions of practice and teaching in a generic
nursing cumiculum (Kelley 1981. p. 5). Massachusetts Gen-
cral Hospital has designed the MGH Institute of Health
Professions (o integratc programs within a noncollcgiate
clinical setting (Porter 1982, p. 42). It grants master’s
degrees in nursing. dictetics. physical therapy. and specch-
language psthology. stressing multidisciplinary approaches
and cooperation among disciplines (Eurich 1985, p. 119).

Between 1964 and 1984, the number of graduate nursing
programs grew from 53 to 157 out of 380 AACN @eaber
schools. Enroliments rcached 19.086 students, 68.3 percent
of whom were part time, a trend that has been continuing
since 1967, except ia the West. The total number of de-
grees dropped by 2.1 percent. to $.039. as a result of the
increase in part-time enroliments. Scventy percent of the
graduates were in advanced clinical practice (one-third in
medical-surgical nursing). 16.4 percent in teaching, and
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12.2 percent in administration/'management. the three fung -
tional areas for which data are provided (NLN 1984). The
results showed 6.6 times as many baccalaureate as mas-
ter's degree recipients.

The existing confusion in nursing education about appro-
priate conceptual frameworks for undergraduate and grad-
uale curricula is not surprising when one refiects on the
bistorical development of graduate nursing education.
Originally, it emphasized functiona! preparation for aunse:
teachers, and programs consequently were often housed in
schools, collcges. or departments of education. Four
courses were considered essential in the carly graduate
programs: philosopby of education. curriculum develop-
ment, tcaching sirategics, and tests and measurements
(Kelley 1981, p. 4). **Application of the science of teaching
to the practice of nursing [ .however.] was ofien lacking”*
(p. 4). In the sixties, with pressure from NLN., programs
were revised (0 meet the needs of nurse-practitionens. The
concept of the sixth-year certificale or a two-year program
for teachers was also proposed. The issue today is how to
meet the needs of the pant-time adult student who may not
have studied nursing as an undergraduate, has many more
professional specializations from which to select, and
whose training should reflect the diversification of the
bealth care industry and the dual functioas of practice and
teaching (Hart 1981; Kelley 1981).

Healwh services administration

The first master’s degree in hospital administration was ini-
tiated at the University of Chicago in 1934, By 1978, more
than 70 graduate programs (43 fully accredited) were avail-
able in hospital or heakh administration. public health
administration. and health planning. paralieling the growth
of publicly and privately financed medical care in the 1960
(Moyerman 1978, p. 1). A CGS workshop on master’s
degrees pointed out that allied health comprises 3$ differ-
ent professions with 38 scis of accreditation standards
administered by seven agencies, one of which has 16 com-
mittees (CGS 1983, p. 31). The Association of University
Programs in Health Administration has attempied to rem-
edy this situation by serving as an umbrella association for
public health administration.

The Master's Degree
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Public bealth administration &8 a two-ycar interdisciplin-
ary degree, incorporating componcats from medicine. engi-
necring. epidemiology . behavior. account-
ing. Anancial management, and statistics. Three months 0
onc year of icld work as an administrative resident in a
health facility may be integrated into requirements for the
degree. The programs have various lithes and about 12 des-
ignations (in order of frequency): Master of Health/Health
Services Administration; M.B.A. in Health Administra-
tion; Master of Public Administration; Master of Public
Health; Master of Scicace in Hospital, Hospital and Health
Servioes., or Health Care Administration; Master of Man-
agement in Hospital and Health Services Administration
(Ficrman 1981, pp. 3-4). The absence of a commonly
labeled degree presents problems (o studeats trying (0
select the right program and (0 poicntial employers (rying
10 understund what the degroes mean. To complicate the
matter fusther, health programs may be housed in schools
of business, public health, public administration, medicine
and allied health, or as separate university deparnments,
and the program’s emphasis corrclates closcly with its uni-
versity affiliation. The American Physical Therapy Associ-
ation has mandated that by 1990 all entry-level programs
be postbaccalaureate. As the only accrediting agency in
this field, with eligibility for licensure and practice depend-
ing on graduation from aa accrediled program, allied health
mwuwmwmdm

ing to 1984 certification guidelines. programs with fewer
than 48 credits are not fully accredited by the Commission
on Rchabilitation Education (CORE). CORE-approved
programs include a 600-hour supervised internship that
qualifies master’s degree recipients 1o sit for Commission
on Rehabilitation Counscling Certification without cxperi-
ence in the feld (CRCC 1984, p. ). A study of health
admnistration curmicula to determine whether they meet
professional acods and are responsive to socictal and msti-
witional change concludes that they often develop “"by
accretion and eclectic borrowing of courses from other
established disciplines” (Moyerman 1978, p. 2). Degree
requirements are based on state und national stardards and
institutional resources,
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A cawe study of a necw two-year master’s degree in health
policy and management established by Harvard' s School of
Public Health provides a differemt perspective on the
development of degrees in this field (Harvard University
School of Public Health 1978). With support from the
National Institutes of Health (NTH). the school convened
12 pancls on various public health concerns, asking them
mmmummmm
health care delivery svitem. The Health Services and
Eavironmental Health pancls identified training health pol-
icy analysis managers as the prisary nced and urged the
school 10 focus the degree i this area. Afer five years of
planning. implemestation. and evalisstion, such a degree
was instituiod in collaboration with the Basincss School
and the Keanedy School of Government. Initiated in 1973,
#t was combined with the M._S. in health services adminis-
tration two years later, It is open 1o doctors and postbac:
calaureates secking entry 10 health-related carcers and
provides a model of what can be achieved with sufficient
rewources, meticulous planmng. and ciear and purposeful
objectives, Quality has not been sacnifioed 10 ad hoc
invention,

international Education
Iniernational education has three main foci—schools of
international affairs, area centers funded 'hrough Title Vi
of the Higher Education Act of 196S. and forcign language
deparntments with links 1o both schools and centers. inter-
oational studies programs geacrally lead to the M.A.. com-
mmh-mﬁmmm
in history, iastitutions, and culture, and preparing students
for employment in goverament and the private sector (Ber-
syman ¢t al. 1979, p. 33) More recently. their curnicula
have emphasized quantitative analysis. economics. and
business, particularly in schools of international affairs. In
recogaition of the growing importance of intermational
business and international law, some university language
departments and arcs ceaters are sow seeking crows-
grams with law are common.

Schools of interaational studics like the Fictcher School
of Law and Diplomocy at Tufts. which offers the Master of
Arts in Law and Diplomacy (M.A.L.D.). and the Woodrow
Witson School of Public and Intermational Affairs at

Ie. ..
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Priaceton operaie largely 41 aistonomous wails, prodwce
mostly M.A s, and concentraie on intermationl policy (Bex-
ryman et al. 1979. p. 37). Particular attestion s given 0
rescarch skills that can be applicd to emerging interaational
problcms is the environment, caergy. and bealth. Tide VI
centers were devigned originally 1o train specialists as tech-
eical advivors in predominantly third world countries, and
the avorage nunber of M.A s avarded through these oon-
tors is from two 1o 82 per center (Schaekder 1985). In 1981~
83, mout degrees were awardod ia Latia American, East
Asian, or international stiadics, often combined with an
M.B.A., ).D.,or N.P.H. Arca conlors enooinape iste-
m«wwm::wmrm
Vi legrdation.

Journaliom

The debate over journalivm as a professional dogree
erupled in the 19305 (Drewwed 1960, p. 25). Schools of jour-
for iheir vocationalkism (Ficxner 1930; Huchins 1936). In
190, mmwdﬂwm:wm

mmmmammm.mh
carter conventional maser's degree (30 crodits phis an
cxamination and theus) wigh an isicasive Sve-yoar program
{(Baker 1954, p. ii). The only other exclusively praduale
school of journalism is at UCLA. Northwestern has a 3-2
program lcading 1o an M._S. in journatism. The Accrediting
CMQFM&JM&MM
tioas, which begas formal accreditation of jowrnalism pro-
grams in 1945, represeats 25 member organizations ia pub-
kshing. mass commisnications. and clectronic journalism.
Over 300 schools and depaniments now offer graduate
and wadergraduate programs in josraalism and mass com-
mmmhmm

. journaliem . Jegal
partofan M .S.7) D).ud Aﬁo-mmn
Graduaie envollments are only 10 percent of the total. al-
though four times as many advanced degroes were awanded
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o 1952 as on 1963 (Petorvos 1953, p. 5). Forty-fve wchook
maammm-mw The

ts still the preferved degree devigmation, A by-prodect of
the popularity of this Schd & the introdection by graduale
departmertts of Eaglish of modified program ia josraalism
and mass communications as » means of diversfying ther
traditional carmiculem for stedomts a0t interesiod ia parey-
ing a doctorate and giving 2 more vocational cawt 1o the

bumanitics.

Two types of gradusie degroe programs are affered: an
mmmum-nmm

WyaﬂwMM(mhmmmk
AIEALOn ko gradasie study apart from Cawe studics of -
earolienent sarveys. Aa agalysis of 77 guastes”s programs
found considorabile diverwity e dchaation, qualty. st -
ture, and students’ backgrossds as «wcll as & goweral
absence of substantive rescarch on the relationwhip of ot -
malism as a Becld of study 10 the profession (Ryan 1980).
Diversity among students ¢ a function of undergraduale
prepartion and the work expeneace of thoswe who earoll—
that is, the baccalsurcate socking an entry-level job in the
media. the experiented journalial seekiag 1o improve his oF
ber skills or to move into another Bzld in the modes, the
baccalaureaie in mass communications secking a Gfth yoar
of study. ar the doctoral candidate istercsted i theory and
rescarch (pp. 32-13). This diversity kimits the uucfulecss of
Gradusie Record Examinstion (GRE) wores and usder-
praduate grades as cnienia for admiseion ., 3 problem shared
by other profesmonal schooks with mired cohons of pow-
baccalsurcale and mid-catoer stadents, Students’ Grvenaty
has fod 10 curvicular divervity. with a profusion of special-
tics and a convoguent hows of defemtion amd Gauldy .

Law

Harvard gramied the Master of Laws 10 thowe who com-
pleted the L1 B. with distinction. Columbia awarded the
first carmed L1.M. in 1864, Only one st professional
degree exists i law—ihe Jurts Doctor (prostoudy the
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LL 8.5 11 was st watd 139 that a8 esdergradusie dogree
wian required for admisvion 10 law «hools. devating ¥ B
e curvent states of lirst profesional degree. The Amers-
can Bar Aswociation talare the pouition that ad graduss
degree i bow—LL M.. M.C L. .. or $.J.D i or should be
a wbstitute for the first profeveional degroe i kaw and that
00 graduate degree should gualfy as mocting the legal ode-
calion reguirements for admiveion 10 the bar (ABA 1984),
The three-year courve of study leading 10 the firwt degree i
amnm»munmuhmm.
plincs reguired i legal practice.
wmmummmmm
poit-1 .D. programs that are proficevonsl raiher than acs-
domic ia conteet and obyjectives. A ABA sunvey sndacaice
that 59 law schools afiey %6 dilforemt epeciakizations (Rund
1903). ranging from admalty . benking. and criminal taw
mental bealth. taration. and trade regulation. Twenty
whools offer individeally structared programs talkored W
students’ interests. The most common dewigntion s the
LL M. Others are Mastor of Comparative Law (M.C L),
Mawvter of Arts or Science in Legal Imtitations (M. L.1.),
Master of Comparative Jurisprudence (M C.J.), and Mae-
ter of Asian Law (M.A.L.S.). All programs require 20 10 24
credits of concemtratod courves. CUMINELING IR & vEMIRN .
Law uchools in cooperation with other wchools offer joiat
degrees in 26 arcas (and 102 wublicids). nagag from
the Masier of Law ia Ladoy and Indunrial Relations
(M.ALL LR ) to world politics.

Library Sclence

Meivil Dawey establishod the it bbrury school ia 1857,
the School of Librxwy Ecosomy at Columbia. Ia 1902, &
became a gradudie-level program and aloag with others
1asd the foundation for the Amencan sysiom of Wbrwry
schools (Wiion 197, p. 43). The Amercan Awvociation of
Lidrary Schwools (AALS) was formed in 1919, e 1925, &
appoinned the Bowd of Edecation for Librariembip (BEL)
nmwhﬁxmdM“

MMmedammm'}u
Worary science. In 1924, the BEL had requested guidance
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on this subject from the AAU Comminee on Acafomic and
Professional Higher Degrees, which recommended 3 fuo-
your MLA. or M.S., the former for vocasional cowrwes leading
0 a contificaie and the haner for padhane scholarly work. i
rejecsed he propossl of a B-yuar bachelor's degroe. The
agreoment that was eventually reacthed endorund S wie of
GeBS.BA.MS. and MA. «ith or wihout the quilify-
ing phunse “in dhensy wience™ umid graduate programs Sould

mhu&mmduﬁma%
rado in 1967; Peaboty Coliege (Vanderbill) offered the frut
80h-yoor master's degree Glaaves 1302, p. 771). Belove
that b.ae, the Gh year of wtudy bad lad 1 2 second baihe-
lor s depree, the B L § New curmcviar candonds adogind
by the American Library Acciation (ALA) in 193] mads
the M.L.S. the firut profiessional degres wpos comphetion of
the approved five-year program (Yeagmyer 1984, p 110y,
and requirements weve restaied 10 plade preprofesvns.
profosionsl, and gradeste proficveional stadies in & kagical
order (Wikson 1979, p. 58). The AL A encournged conoen-
tration of professional lbrary training is the Gfth your, and
by 1933, all AL A-accredited schools follownd this model .
By 1980, 62 accredited M LS. pragrams were offered. s 80
percent increase since 1967, and caly 17 were privase
Gleaves 1982, p. 266). The M.L.S. was clevated © the
level of first professional degree for seversl reasons: (1) 10
vanumil an advanted body of kaowiadpe and echaical
skill in specialized aress; () 10 improve profiessional prac-
tice through a critical approach (o librariaaship: and (3) o
raise the staiws and standands of Shvarianchip as a profics-
sion (Berekson 199, p. 7).

Graduas ensollments w vy wienor dechinod ia the
late seventios, Dut they now appeay ‘0 have sabiiaed
about 4.508. Some delivved that cxisting ML 5. programn
would istrodace agw concentraiions, particularty in inlor-
Sation science and information manigrment, 8 expand
cnrvlients and respond 5 & chuanging lebor enaibet bat
that entirely asw programs were sot likely %0 be sanc-
tioned, 10 2void the problem of more gradustes thas jobs
Gleaves 1982, p. 245). Meanwhile. the trend 1o joint
degrees continued. A survey of research brarians identi-
fiod 29 disciplines that were combined with M.L.$. pro-
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mummmm Raw . diul Budeanipes
Maschent and Wieoa 1963, p 311 Oty pomt dogroce
wery conbined wiih education, archives. ahes shadius,
whille the vecond degree ¢ a weclal suppiicmnent Mo B¢
.1 S, o daprens carmed andepondently have gresior
walicity. indians Usivervity s Schiool of Library and infior-
=amas Soseace has Combined the M 1S, wath advanced
«Preos I mawvicology . hinnory . pabic affsire, wOione.
ponrmiom., and art hivory (Dewey FIRS, pp. 431-X0 AR
of theve dual dagrees conit of ¥ orodine on Wheary Astior-
SAROT SO0, 20 1 33 orodity an The paraiic] savter s,
and 3 PrCsOUm a Bhe apphapianc Mibrary . £0! exampic.
SRRV, QOVOIIRON SOMIRONs., OF e arts ip . 431).

The scadomis st cconomis smplacataon of ¢sldading
oy M L. . am 3 onv:yew . Yo-rolt dagres ko 8 Twe
Vool , M-0redn program woie debutad vigisonndy M 1980 we
@ vewall of the Conent 'iepors (19N The ALA Eseowtne
Board and the Wilvon onndstion had <omminviohed o
a an 1972 no avwevs profcwionsl By educanon . The
wheoguesy snslyvie stiongly supponied the devolopmont of
# (V- 30N SOPMee OR Tt AswaMmPtion that & prolessionsl
progrem mud werve thive fulctions: (1) 1o determine who
are met to Qualify for profiessional practice; (2) to provide
Sormal imstruction kv thowe soching 19 gualify ko profes
mmmmmmmmumw
a0l 190 g 10).

Mewsirnd apnind thoae ormora, the ane-your M LS. i
W«(Cm 1. mm “Ying bgeice of

hudent imteracmon. snd beading 1o & ~'quikh ™ degree te-
Bocng adveiuely on the praliovion (p. 200, ba Bt of the
QMWWMMuMu




&F pablic Mbearianihip., Indrmanon wWuade. Fovsach weth-
ods, and chent growp vervioes. To grve adents the oppor
Samity > specislise, bauk reguirements are shinimal .

For Conant, reunnich univeriiivs and ' w-vunk prafics-
sivnal wchoels emphavise theery and prin wples. compre:
benstve universities vocanonal comtent aw! pracscll irsie:
ingtp. 33). The lamser antract saudents With Froutine Carves
podlv—aperative. parsproficevional, ontry level. The e
el ichools omphasize skills in leadenhip . Sont profice:
sions rely on Their educaiond] incihutians 49 Wein aew
profevsionals, Carvy out sewsarch, aaSiKipate Bew aags of
svvice, and oshance prafievsional pracvior (. 5. Recos-
alzing St beary a0CreSLEROR Wt B GBME AT & ok -
mmmmmw

leadership poumions and 2 one: yeur progrem KoF ool

and public Srarians—a dual-wadh cyviom Svtinguivhing
o the indibuonid level betwedh patapicliovaonid el Ban.
apement positions (p. 19%). UCIAm.cN»Mn

(Hoyes 1990, p. ﬂdwummwm
Mawter of Scisnce i Information Science (M. 515 ) de-

pet. By adopting a teo-year pragrem., it was able o adé

more wpacialization i inforuration wClemoe (as Conaen bam-
2 bad wipad. 4 rovdaich thevis, aid sl inloinvhiyp o lout
# in practics (an organic relationship horeeen theary and
precios), The two-yeur dogree alw gewve graater Bchibility
in offering cognate courves than the tightly rachwrad ane-

you degree.

Sase Meary scionke ow offier 3 wstiv-yuniw Cortafiowe
of Advanved Sy (C A $ ) connang of cight o 6w
coures 18 2 wexakization. All of thewe developments a8
w&m:ummmdnm

Padlic Adwminkaresion

Of the 211 schenls Buted in the mou secomt deectary of the
National Avwociasion of Schaols of Public Afaire sad
Adminivtration INASPAA), 199 affer the maver’s degree.

Thirty-aight of thews pragrams are locsted withia politacel
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science departments, 26 are scparate professional schools,
64 are separate depurtments of public administration, and
26 are combined with a school or department of business,
Toral enroliments were 21,158 in 1983, 63 percent of then
part time and 68 percent in-service, The most popular
degree is the Master of Public Adminiatration (M.P.A)),
representing 77 percent of all degreey awarded, but the
Master of Muni-ipal P hlic Administration (M.M.P.A ),
Muster of Urban Affuirs (M.U.A.), and Master of Public
Policy (M.P.P.; are also popular. Almost 70 percent of
graduates are in government agencies; only 4 percent con-
tinue their education to the Doctor of Public Administra-
tion (D.P.A.) or the Ph.D. A lurge number of diverse ape-
cializations are subsumed under public administrution and
public uffairs, including arts policy and planning, human
resource management, lubor relations, public policy analy-
sls, justicc udministration, and health services manage-
ment, OERI's new taxonomy includes social work degrees
in this category (sce footnote, i+ ).

In 1986, NASPAA issued ari~nded **Standards for
Professional Master's Degree Programs in Public Affairs
and Administration,'* forming the framework for the design
of graduate programs and delincating curricula and general
competencies to produce professionals capable of assum-
ing leadership and maragement roles in public policy and
administration (p. 1). The curriculum is comprised of a
common core for all public affairs and administration pro-
grams—for example, quantitative analysis and organiza-
tional theory. additional components alrcady identified in
the common core, and work in an established arca of con-
ceniration ur specialization chosen by the student. Thus.
the student combines gene ic foundation courses with spe-
cialization in a subfield of the discipline. Comni.un compo-
nents of the curriculum are designed to 7. nuble the student
to gain understanding of the environmeat in which public
policy operates and the cxpertise to deal with political,
legal, economic. and social inst*tutions and processes, con-
cepts of orgunization and management (including human
resource administration). concepts and techniques of finan-
cial administration, and tech.riques of analysis (including
quantitative, cconometnc, and statistical methods). Spe-
cific courses may be prescribed, or students may select
from clusters of courses, The guidelines mandate that com-
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mon components be covered by required prerequisates and/
or graduate work, however Additional components o the
curriculum in specializatic + and concentration courses ma)
not be substituted for the commun core, In wdiition 1o
these elemenis, : tudents are r2pected to develop compe-
tencies in data cow ction, analyms, and communication,
considered a major function of the public administruto,

NASPAA encoutage: ., ecinlizatior s that meet the needa
of public administi«1ors who ity be - ngineer . health care
administrators, or ciployees of a n- - woli, agency. A
handbook prer - jaintly hy the © - :rican Public Works
Assoclation (2. *WA spd N AP . avides guidelines for
doveloping a me *¢ » dogree srecialization in public works
administration wihiy the M.P , It sugsrsts five aper-
ational ways to s "ve this s o1 (1) by increasing public
works technology and pruct  * in the engincening curricu.
lum: (2) by incluc 1g public . mnistration and social sci-
ence subject mati- r and a major in public works planning
and management in the enginecering curriculuns; (3) by
encouraging graduate students in cngincenng and othes
ficlds (environmental science, public bealth, urban plan-
ning, architestur. * to cam a dual or sequeatial manter's
uegree or certificate ¢ public administration, uibhan man-.
agement, or public pc  y; (4) by recruiting morc proser-
vice and mid-carcer .ginoe 1 and scientnty for enrollinent
in pnblic affuirw, olicy/admin tration/management pro-
grami; and (5) by instiating co.laborative arrangements that
involve a school of pubtic administration and whool of
engincering (APWA/NASPAA 1983).

Innovative programs s'-easing self-directed learning have
made few inroads into ive M.P.A. (Zotioli 1984). A few
programs whose majoc purpose is to train practitioners
have endeav wred v recruit students with relevant work
experience, offering academic credit for substantial man.
agement eapencnce. New York University offers a 60-
credit M.P.A. program exclusively on Ssturdays that can
be complcted within two and one-half years. A 32-credit
M.S. in management program on Saturdays for profession-
als with degrees in law. medicine, engineering, education,
and accounting emphasizes health services and manage-
ment in the nonr-ofit sector.

Social Work
While the first university-affilisted programs in social work
were established in 1904 in New York. Boston. and Chi-
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cago, it was not until 1932 that the American Assciation
of Schools of Social Work (AASSW) wet a minimum one-
year curticulum as the fint umform standard of coursws
and fickdwork for the degree. By 1939, the two-year gradu:
ate degree had become the AASSW tandard (Dinerman
and Cicismar 1984, p. M), The basic curriculum empha-
sized casework and sometimes group work and community
organization, not administration or rescarch, The National
Avsociation of Social Work, established in 1958, adopted
the M.N.W, us the preferred credential for a social service
professional. Through federal action, the field wan 1rans.
formed, schools of social work expanded. more B.S.W,
programs established, and new models of practice initisted
in community action, policy analysis. and urban affairs
(Gurin and Williams 1973, p. 2090, In 1959, $2 accredited
schools of social work existed; by 1985, 90 (with nine more
candidates) and four levels of education in social work—
AABS W MSW. . and Ph.D. or D.S.W.— exinted,
Public policy had created entirely new specifications and
with them a huge number of new jobs and training mod-
ules. The addition of undergraduate B.S. W, degrees in
social work and A A, and B.S. degrees in human services
clevated the two-year M.S.W 10 a second professional
degree. encouraged o 4-1 model for B.S.W.» continuing to
the master's degree, and introduced many subspecialties,
leading W a proliferation of courses and degrees (Diner-
man 1982),

The M.S.W. has declined since the late 1960y,

From the carly 19505 10 the caris 19203, the M.S. W, was
the degree of entry inio the profession, the degree recogs
aized as a condition of membership in NASW., and the
only degree accredited by CSWE. In addition, the
M.S.W. degree was the standard promoted by the pro-
Jesion 10 the gene-al public as the educatior al require-
ment [or professional rocial wark practice (Humphreys
and Dincrman 1984, p. 196).

In the past decade, the largest growth has been at the
undergraduaie level, although it was not until 1974 that the
Council on Social Work Education (CSWE) began 2:¢red-
iting such programs in recngnition of the need to imple-
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ment slandards for preprofessional prepatation and to
stiengihen the antivulation between degree leveh.

In 1984, 14,275 full-ime and 7.2 part-time M N W
candidater were enrolled, compared 10 only 4,778 4n 1989
(Rubsn 1988, p. 38). Full-ume entullments peaked al almost
18,005 40 1978, after increasing annually for 1wo decaden.
Part-time enrollments continu« 1o grow, hawever, and pow
uccount for one-third of all master’s studenis . Paralicling
the decline in full-time M.S.W. enrolimenis, the aumbet «f
degrees awarded in 1984 dropped 10 8,08), 11 percent
below 1983 but four times higher than in 1959, Social work
iv & predomisantly female profession; TR.Y percent of all
M.S. W, degrees are awarded to women (pp, I8=19),

The diversification of the wark force has been linked to
confusion ubout the meaning of the M.S. W, (Humphreys
and Dinerman 1984, pp. 196-98). New criteria for entry
through the rapid expansion of B.S. W s, outside pressures
from human service occupations, and the elimination of
Title XX and vartous public programs have created compe-
tition between B.S. W.x and M.S.W.s and confusion aboul
their respective skills and roles. Efforts 1o define the basic
B.S.W. curriculum and to differentiate it from the M.S. W,
have been underway since 1978, A survey of B.S. W, and
M.S.W. programs found cnormouns divenity within and
across degree levels to the extent that *'the degree level is
not a predictor of the extent of exposure to any content or
the focus of content that a graduaic will have had’’ (Diner-
man 1962, p. 89). The B.S.W. and M.S. W, offer duplicate
and overlapping courses and omit others. raising important
Quest,ons about the function of the degree. Is its purpose
to impant a common core of knowledge and skills for all
social workers, and f not is it a single profession or many
variations on onc? What o' comes do we expect from the
M.S.W, without a B.S.W. uad from the B.S.W./M.S.W. as
a continuum? Is the undergraduale expenence a '"discon-
tinuors modcl.”’ or is it a continuum where **specinlized
becomes advanced education based on a shared fousda-
tion'’ (p. 91)? Perhaps it would be preferable to revense the
B.S.W. g.neralisUM.S.W. specialist comtinuum, providing
specific knowledge and skills in B.S. W, programs and a
hgher level of abstraction in theorctical, rescarch-based
M.S.W. programs (Hartman 1983, p. 27).

Accrodithton standards for both the B.S.W. and M.S.W.

Is its purpose
to impart a
common core
of knowledge
and skills for
all social

The Master's Degree

86



35wt forth by CSWE pequiry five components—iewcaich,
human bohavior and sovial enviautunent, wxial welfare
policy and services, wxial wink practse, amnd the fick
practioum (Ewall 1983) Emplasc: vary conudermbly be-
tween dogree levels, however The M S W s mote analyt:
ical than descripiive, Couves ais e opecialized than
peneric, and the number of credits 1o degree tanges from
4% 10 90, compared 10 128 for the I8.S.W. with a liberad arty
base UNncrman 1902, pp. BO-KN).

Deotmled guidelne : for developing and - valuating the
two-year degree (/1 )t 193, Chap. 1) perceive the domain
for review of the Curriculum as a ansactional system in
which the componenta (ohjectives, oulcomes, concentry:
tions, sequences, and counes) are linked (o educalional
=nd wocisl contesty, including studentin’ characterisiics,
employment, and sacictal needs (p. 3). One of the confus-
ng clements is thal no singlc principlc had been adopied
for organizing the curriculum. Concentrations may be orga-
nized by fickl of practice (health or eriminal justice, for
exampic), methodology (administration, planning), age
cohort (child. family, clderly), ethaic population, or social
problem (drugs), for advanced goneralists, or as a combina-
non (p. 23V, This diverity gives students many choices,
but it may also kead (o a disunified curnculum and to a
proliferation of courses, programs. and ultimately degrees.
Despite all of these choices, most M.S.W. students (98.4
percent) select a methods concentration (Rubin 1983, pp.
41-44); over two-thirds combine it with a field of practice
of concentration in a social problem. The most frequently
selected methods concentration is direct practice (34 per-
cent), and fewer than 2 percent of all students concentrate
solely in s fickd of practice or social problem. Mental health
is the most prominent fickd of practice, followed by health.
family services, child weifare, and aging.

Financisl ald is & major incentive to obtain the degree in
a ficld that is not highly remuncrative. Almost S0 percent
of full-time students receive grants, 11 percent from ficld
agencies (Rubin 1985. p. 47). The most cominon source of
federal funds not tied to field instruction is formal loan pro-
grams (36.5 percent of all grants awarded 1o M.S.W, stu-
dents). tollowed by school or university granta (26.2 per-
cent) and college work study (8.3 percent). The decline in
M.S.W. applicants has been ascribed 1o low alanes,

"
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uncentain cmplove ¢ ‘he hugh cost of edugatwon, deslin:
ing financial aid Sl i soneiy’s values flom waial
reform and comn, c1on W more wtilitasian goals
(Carbino and Mor oot 19R), p. 16), and the tremd i
expecied to¢. i Jough this decade (Rubin 1985). AL
u profession » - the public secton, social winh
dependaon ; § decivion making The 1ack of emphoy -
ment opportunitica Cassed by retrenchment of domeedis
programs has discoursged potential sudents from seehing
M.S.W. dogrees (Horn 1982, p. 7). Educational daign in
professional programs must be related 10 manpower and
employment. and vice yersa™ (Dincrman 198). p. 9.

Combined Degrees

Combined, dual, or joint degrocs cnable studetis 1o work
toward degrees in moee than one fickd umullancounly and
in @ highly structured, time-shoriened mode of sedy,
Thus, requirements for admission are apt 1o bo mate rigor
ous and seleclive, students more highly motivated and with
more diverse interests and poals, and institution:s
resources move fully used. Peterson’s Guides (Goldsicin
and Frary I19RS) list 13S combined degroes, joining two
master’s, a masier’s and a first professional, of a masier's
and a Ph.D. Thirteen fAclds are mow often involved —arin.
tecture, biomedical sciencon, business administration. engi-
neering. health admini-tration, journalism . law, library «i:
ence, medicine, publc health, public policy and asdminis-
tration, social work, and urban and regional planning, The
most popular combined degroes involve law, business. and
medicine and range from the M.S./M.D. 10 the M.B.A./
3.D. Esoteric combinations include the M.L.1.S./M A. in
information science and Near Eastern studies, the M P.L. ./
M.S.G. in urban and regional planning and gerontology
and the M.S.W./M.S in social work and dance therapy .

s e et
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INNOVATION AND CHANGE

Jnnavation and change ran b vicwed as d continuum Fang:
ing from the introdus ton of Bew Courses of study tu the
restruciunng of disgiplines and entite academi gnits The
impetus for rerent innovation denved from < etere a idges
that fostered the sapansion of public amd pris ate highed
education, supparted ¢ perimental (Nugraifia, cCouTaged
CCess and opporiunity, atd Uieated a feasplive €AV,
ment for change .

A uwful analysis of inteadisciplinaly sciems asecity i
the ““intruduction of new and ditfereat ety of Conceplual
models in organizing information provides one of the bes
avenues of innavation oy (9. p 191 1 Ihewiises
that the major tesearch uRiversitios of the 21s centuly will
be néganized to scsommaadale “both discipline-onenicd
and mission-oriented entilies”’ as a seault of several facton
tp. 193): a recagnition among faculty that soxial and tech:
sological problem solving cannot occur in disciph -
shaped blocks'’ labeled chemivry, geology. oF economics
ip. 165); ihe explovon of knowledae in the bavic ahd
applied sciences; and the need (o pravide sfudents with the
intctiectual resources 1o avold *"supernspecialization,”” 10
understand relationships among ' foderations of disi-
plines,” and to prepate for occupational change s through-
out their productive 1 ex

Change comes in 1+ Lalepories in the cighties: (1)
administrative change, which has bed (o joint degroe pio-
gramn, comortia, self-ditected ~tindy, and external degrecs,
and () curncular chang thal fo< 1 - on new disciplings,
ncw scholanvhip, and ¢ + ‘deas < . on 1984, p. 1)), The
use of cost-bencfit arah o 2. b a2 basia 7 - strengthen-
Ing existing praduale piog< u.s F4 o~y than replacing them
withnewones(p. 2 - T ~#~-7 heain ot providing
adequate institutional »»  .ives to supoort continued inno-
e, As external sowrces of suppont have diuiniahed .n
*te i90s cducation has entered a lime of retrenchmes
LA~ 1. L anaging enrullinents, developing caresr pro
% ns, and adbioring to extcroal and institutional sMandards
of excePruce. But fours ““disincentives to change'’ po
beyond cost-benctit umalysis: (1) greater status for theoreti-
cal than apphied programs, vertical specialization than
breadih, and cstablished than emergent programs; (2) the
greater hikelihood of costusing packaging with substance,
delivery systcms with content, and structures with goals;
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() strugtural harmiers belneeh maslet’s and doctinal pro-
prams, avelemic and applicd disciplines, gia 1le anyd
oo anionsl edudation; and (3) continued pioacaupalion
with quality and vandarsds, peactaling ivtsvachment and
consolidation inctead of moovalion and change tAlecM
19%4, p I

The most common lype of ianovalive giadusie progiam
is the interdisciplinary degree that combings «utyect maticr
Aedda sround a common theme and seche 1o 1 roem he
cwniculum by infuung new bacwiedge indo e\t g disci
plincs In 198)-83, 3 819 degrec were awarded tn liberal
shihes ond interdisCiphinary dudior. inchating syslem
atuliey, ethaic viudios, and peace studies (OER] 1985).
Women'» studics provides an encelient example of the
ralionale and desgn of interdisiphirary programs al the
graduate level. A review of 3) graduste programe indicaics
thal many models eaind for M.A  degrees in women’s vud-
s (MLA 1986h. p. 655). They combine course work in
Lieratuse, laaguags. oF art with wink in saciology , eithro:
pology . ecomamics, political wience, history . philosophy,
prychology . biology . and related Bckds. Programs are orga-
nized 10 offer astonomous M.A. degroes in women's stud-
ies, liberal studies, American Mudies, aad iMerdisciplinary
sudics OF 8s concentrations withen a masor in lerature,
history, or social or behaviorsl science. Soms «chools afler
individualized, seif-directed viudy leading to the M.A.
degree in o discipline with emphaus on woaren's siudies,

Women's studies programs question traditional sssump-
tions ahout the structyre, content, thoories, and teaching
practices underiying academic disciplines, and ity adher-
ents sock nothing lexs than truaformation of the cuncy-
lum through the :afumon of new material, perspectives,
and methods of rescarch and teaching. They are orstical of
the core curnculum as perpetuating trsditional discaplinary
assumptions *'Reconceptualization of knowledge is central
19 » gender-balanced transformation of the curriculum.
Reconcentualization necessitases the critical practice of
questioniag the aywamptions, categories. and paradigmo
that have dominaled the definition and production of
knowiedge'’ Fiartons and Mazza 1984, p. xi). Both gen:
der and cthii: studies programs have an ideological aspect.
2 desife (0 fo:te. paradipm changy in the tiberal arts curric-
ulum through greater emphasis on the role of women,
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Placha, aind olhed Sinority groups (SChuier amd Van i) i
194, p. 39). Ciender has bevome an inpoitant variable in
sigial science rewaivh, loading Lo crtigues of taditional
theones, methodologics, and wholarip, the formulalion
of new theoretival models, amd presaie 1o lepitimire
mordiiphinaly et (Hotoviak 19, p 42)

Theve pesmary mandels have dominaied efforts to ttans:
form the corviculum i aver S0 women’s sidies plujecis
iiaated with federal or foumndation fumding: (1) lop down
trmpsformation intialed by sdminivratise difective 1o iatkc
grate introductory women’s stialies coufses info caisling
departments. (1) piggyhack translonmation i which etint
ing iverdisciplinary Coufves snd progisitia ¢+ cafgried as
the heut way to hegin Chasge in the curriouliom, and (1)
botiom-up transormation thal onginates with faculty
whose fescasch and 1eaching are focused on a particulal
topik (Schusier and Van Dyiw 1984, p. 65). Mainslicaming
projects lend Lo mefimarc wonch’s sudies programa, and
*offctive Lmny omatuon il pot occws without  bawe ol
reseaschers and (o tai s whone (yunaly CONKE b
women'” (p. 1)

Ethnic studios programs combinge Coures a langungs .
social of feghnal dialects, or hierature with work 18 wix ol
opy. asthiopolog, hisiory. of relatod Bekds IMLA 19%6a)
Sowe eramples ve blach studies, Chicano studies, third
workd stindies, Avan- Americae sudics, Amerncan indian
stundics. and Pueno Rican studigs.

The Maaster of Arta in Liberul Studics (M A LS ) offens
students the opportunitly to uadertake multidsoiplinery
study s the arts, humantics. and natural ard social s
ences. Content of coures i innovative, and programas
ofien bave dastinctive themes. The Brt M AL.S wan
offered at Wesleyan Usnivenity in 1952 as a suma.ef pro-
gram for weacheons. It is panticotarty suitable for maier’s
fovel uaiverstios in whuch graduate ixwcarch s nol the Sau
prionity . the majorty of graduste studmis altend pant ime,
the faculty are practtionct onented, course work is
emphasized more than research, und the kberal arte and
science departments are well estabikabed and generally
secking students. [t has grven graduste fuculty the oppony-
aily 10 develop mbovalive coures Oremied lovard prob.
lems in & Held .
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The M A in Beragnaipd ol gitiationis is o  alialaon of
e M AL S fows Mate Univerity olfcis g groctal gtady:
al¢ Mudies piogiath leading to o M A i Rve colcentle
Lt —the atts aid hutmanitics, Baskope ol scienoe, phy vical
siphue . wiial wivhce . and inloiBational derelopiien
Mudents tabe 18 crndits in ol beast thive of the Bve Bebds
s hurep s (hown D6 avaddoitie depraltenctits and indvtding iplitaly
prugtams The College of b ngitcciing of the Upivetsity of
Caldfounia st Hetbobey Ras ite ot deas of intoidiaciplitiary
cdindiers and offcey & teo-year Masted of 1 aginerting in the
appbicstions of technical, sacial. aRd econeific hdoeledpe
e the xialyvir aid soduteon of enginecting protloms foad-
g o Jegive s i Ibovnginegting, catthguake cngneriing,
vHetgy Ivautves, oxeal chgineetiag . atid LitaA and publ
systesms (Radet 1900)

In tedtructoriing the maatcr s degicy 10 o oytage il
atd multidingplingry sudy, fac wily have ancaorparated such
tnncvetions s Ackd-based ivterawkapa, sl -daoctod slindy
#id dislaice learning. While 1radilionsl degfos siciafes
doninale, evidence wgmests 1bat cducataonad tech= - fopy
partixular will Base a conudorable impact on thr -« sua-
teon and Ouev ulemn of professional degree progrann  (he
polontisl graduate student pupulation b nom ok . s hanpes
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toiated M A dogroe programs in policy studics i busing . »,
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conttact learning, Cross roghirstion with olher SUNY
CAMPRILES . sUPEIviwd intcrmips . oF other mcans of Vady
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Managemenl . 11 s Bow ol importansd ot of prolessonal
degroe programe and in weversl Rekds is ¢ togquarement for
permanei! licenung

$lale univerwilios ad IICAUIN S 2F oty contsantia af¥ ¢
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wing computors, vidoodines, atd othet movalive teac heng
ook, they will be siagruind inko aster’s kevel program:
and Wit acorlershe the proxess of change
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. technology-based delivery sys-
mentor relationships arc few and far

.

97



between. We continue 10 impose the same traditional
credit-based claavoom model upon both mid-career and
22-year-old poribaccalaurcate studeots, 1o adhere to
slandardized test scores and cumulative grade point
averages as the twin predicion of academic success in
professonal degree programa, 1o provide few services to
comumuting full-time employed students, and to treat
adult students as conwmers rather than producers of
knowledge. As a result, corporations. school systems,
and other noncollegiate institutions have set up paraliel
professional development courses and degrees (Eurich
1983),

1. Atissue today are the expeciations shared by faculty
in designing new programs or strengihening existing
ones, The level of difficulty and what constitutes » grad-
uate course are aspects of the problem being aired in
conjunction with external evaluations. Institutional poli-
cies and practices need 1o be reviewed with respect to
graduate students’ caming credits for basic rather than
advanced courses, particularly when the undergraduate
degree is in an unrclated field. The prevalence of this
problem runs counter 1o the original design of the mas-
ter’s degree as a fifth-ycar, postbaccalaureate centificate
to expand and strengthen knowledge and skills in the
undcrgraduate major. In this context, we must also
examine policics with regard to undergraduates earolied
in graduate-level courses, granting credit for previous
lecarning, life cxperience, proficiency examinations. con-
tinuing education credits, and other options. The adapta-
tion of different curricular models to mect guidelines of
the department, college, university. accrediting agency,
or. in some cases, the cxternal contractor of university
services has made comparability a frustrating exercise.
Every model that is designed scems o have several
exceptions, thus adding to the complexity, diversity, and
inability to standardize various master's degree curric-
ula. Although certain first professional degrees have
managed 10 retain a single designation—that is. the
M.B.A.. the J.D.. the M.D.—specialized master's
degrees are offered following the 1.D. and the M.D.
(OERI 1985; Ruud 1985), and in the case of the M.B.A.,
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M £ degress with qualifying phrases are aliernative

oplions (Huguad 19n)).

A concerted effort is needed 10 focus on the master’s
degroc—its economice, ite academic Jrengths and weak:
nesses, its diffuse character, and ite importance in the hicr
archy of degrees. To do +0, it is incumbent upon us lo re¢:
agnize that the master’s degree is divtinct from other grad-
uate degrees and that it is a class of degrees rather than
one generic model. By addressing the issucs pervading this
degrve, we can moadify and adapt o variety of models that
will enhance and strengthen posthaccalaureale ecucalivng

The Master's Degree
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AALN Amencan Asvagis’ on of Libwary Schasals

AANSW Amercan Avvocislion of by of Social W or

AAL AnworciatioR of Avievican Univerndirs

ABA Anmticon Bar Avsoiation

ABEY A feditation Boaid For Eaginesiing afd §ex hival:
L 17

ACE Ametcan Council on Eduaiion

ACEIMEC  Acorediting Councal on Edu stion 18 Jousnalism
and Mavs Communications

AGS Avsaxiphion of Graduaty Schoots

ALA Amenan Library Assoiaiioa

AMCEE Avaciation for Media-haved Costinuing §docation
fov Engimeens

ANA AmCnCan Nuring Ao islinn

ASEE Amercan Socicty for Eaginecring Fdus alvon

AUPHA Avexciation of Univerity Progrems ia Health
Adminivtrstion

HEL Roatd of Education fir Librarsanihip

o ¢1 Council of Graduste Schools i the United Siaten

COpy. Councll on Postwcnndary Acorediation

CORE Commivion on Rehabilgation Educalion

CRCC Comenssion on Rehabilitation Coumeting Contilica-
tos

CSWE Couwacil on Social Wank Educetion

ETS Educstional Testing Service

GMAC Gradusie Management Admisvons Covncil

OGMAT Graduaie Managemeni Admsissions Teut

GPsSA Graduate Program Sell: Assevument Service

GREB Craduste Record Examination Bo o

HEADS Higher Education Arts Deta Services

MLA Modern Language Avsociation

NASAD Natiosal Association of Schools ef Art snd Do

NASD Naztional Avsociation of Schaols of Dance

NASM National Association of Schools of Musi

NASPAA  Natiomal Associstion of Schools of Public Affas
anJ Administratior

NAST National Association of Schow): of Theatre

NASW Natsonal Association of Socal Workers

NBGE Natiomal Board of Gyaduats ¥ Sucation
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ASHE-ERIC HIGHER EDUCATION REPORTS

Starting in 198, the Association for the Study of Higher Education
assumed cosponsorship of the Higher Education Reports with the ERIC
Clearinghouse on Higher Education. For the previous 11 years, ERIC and
the American Association for Higher Education prepared and published
the reports.

Each report is the definitive analysis of a tough higher education prob-
fem, based on a thorough research of pertinent literature and institutional
experieaces. Report topics, identified by a national survey, are written by
noted practitioners and scholars with prepublication manuscript reviews
by experts.

Eight monographs (10 mosographs before 1985) in the ASHE-ERIC
vidually or by subscription. Subscription to eight issues is $60 regular; $50
for members of AERA, AAHE, aad AIR; $40 for members of ASHE.
(Add $7.50 outside the United States.)

Prices for single copies, including 4th class postage and handling, are
$10.00 regular and $7.50 for members of AERA, AAHE, AIR, and ASHE
($7.50 regular and $6.00 for members for 1983 and 1984 reports, $6.50
regular and $5.00 for members for reports published before 1983). If faster
15t class postage is desired for U.S. and Canadian orders, add $.7S for
each publication ordered; overseas, add $4.50. For VISA and MasterCard
under $25 must be prepeid. Bulk discounts are available on orders of IS or
more reports (not applicable 10 subscriptions). Order from the Publica-
tions Department, Association for the Siudy of Higher Education, One
Dupont Circle. Suite 630, Washington, D.C. 20036, 202/296-2597. Write
for a publication list of all the Higher Education Reports available.

1906 Higher Educstion Reports

1. Post-tenure Faculty Evaluation: Threat or Opportunity?
Christine M. Licata

2. Blue Ribbon Commissions and Higher Education: Changing Academe
from the Outside
Janet R. Johnson and Laurence R. Marcus

3. Respoasive Professional Education: Balancing Outcomes and
0 o
Joan S. Siark, Malcoim A. Lowther, and Bonnie M.K. Hagerty
4 Incrensing Students’ Learning: A Faculty Guide to Reducing Stress

among Students
Neal A. Whitman, David C. Spendiove, and Claire H. Clark
5. Student Financial Aid and Women: Equity Dilemma?
Mary Moran

6. The Master's Degree: Tradition, Diversity, Innovation
Judith S. Glazer

1985 Higher Education Reports

1. Flexibility in Academic Staffing: Effective Policies and Practices
Kenneth P. Mortimer, Margue Bagshaw, and Andrew T. Masland
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2. Associstions in Action: The Washington, D.C., Higher
Community

Education
Harlend G. Bloland

. And 2 the Seventh Day: Faculty Consulting and Suppicmental

Income
Carol M. Boyer and Darrell R. Lewis

Social Sciences
John W. Creswell

. Academic Program Reviews: lastitutional Approaches. Expectations,

and Controversics
Clifton F. Conrad and Richard F. Wilson

. Stwdests in Urbea Settings: Achicving the Baccalsureate Degree

Richeard C. Richardson, Ir.. and Lowis W. Bender

- Serviag More Than Students: A Critical Need for Colicge Student

Personnel Services
Peter H. Garland

. Faculty Participstion in Decision Making: Necessity or Luxury?

Carol E. Floyd

1984 Higher Education Reperts

Adult Leaming: State Policies and Institutional Practices
K. Patricia Cross and Anne-Marie McCeartan

2. Student Stress: Effects and Solutions

3

4.

s.

Neal A. Whitman, David C. Spemdlove, and Claire H. Clark

Parttime Facuity: Higher Education st a Crossrosds
Judith M. Gappa

Sex Discrimination Law in Higher Education: The Lessons of the
Past Decade
J. Relph Lindgren. Patti T. Ota, Perry A. Zirkel. and
Nan Van Gieson
Faculty Freedoms and Iastitutional Accountability: Interactions and
Conflicts
Steven G. Olswang and Barbare A. Lee

6. The High-Techaology Connection: Academic/lndusirial Cooperation

for Economic Growth
Lyan G. Johason

. Employee Educational Programs: implicatsons for Industry and

Higher Education
Suzanne-W. Morse

. Academic Libraries: The Changing Knowledge Centers of Colleges

and Universities
Barbera B. Moron

. Putures Research and the Strategic Planning Process: Implications lor

Higher Education
James L. Morrison, William L. Renfro, and Wayne 1. Boucher
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10. Paculty Workicad: Research, Theory, aad Interpretation
Herold E. Yulker

1963 Higher Education Reperts
1. The Path 80 Excefience: Quality Assurance in Higher Education
Lewrence R. Morcus, Aniza O. Leone. and Edweard D. Goldberg

2. Faculty Recrultment, Retention, and Fair Employment: Obligations
and Opportunitics
John S. Waggemean
3. Mecting the Challeages: Developing Faculty Careers
Micheel C. 1. Brookes and Katherine L. German
4. Raisiag Academic Standards: A Guide 10 Learning Improvement
Ruth Talbott Keimig
S. Serving Learners at a Distance: A Goide to Program Practices
Charies E. Feasiey
6. Competence. Admissions. and Anticulation: Returning to the Bauct
in Higher Education
Jean L. Preer
7. Public Service in Higher Education: Practices aad Prioritics
Patricia H. Crosson
8. Academic Employmeat and Retreachment: Judicial Review and
Administrative Action
Robert M. Hendrickson and Barbara A. Lee
9. Burnout: The New Academic Discase
Winifred Albizn Meléndez and Rafael M. de Guzmdn
10. Academic Workplace: New Demands, Heightened Teasions
Ann E. Austin and Zeldea F. Gamson
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JUDITH 8. GLAZER is associale dean of the School of Educa-
tion and Human Services at St. Joha's University in New
York, with responsidility for graduate programs in educa-
tion. A graduate of Smith College, she received her M.A.
and Ph.D. from New York University. For the past 10
years, she has been engaged in the planning,

and evaluation of inicrinstitutional consortia and is cur
rently the project director of MENTOR for Careers in Edu-
cation, funded by the New York Alliance for the Public
Schools. She conducts rescarch on higher education policy
and graduate education and is the author of several articles
on innovation and change.
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