ED 269 573

AUTHOR
TITLE

INSTITUTION
SPONS AGENCY
REPORT NO
PUB DATE
CONTRACT
NOTE

PUB TYPE

EDRS PRICE
DESCRIPTORS

IDENTIFIERS
ABSTRACT

(ALL) Management System as a curriculum and programmatic framework o
assist administrators and teachers in implementing a competency-based

DOCUMENT RESUME

CE 044 312

Provenzano, Johanna Z.; And Others

Real-Life Englizh for Adults: Using a
Competency-Based Approach in ESOL Instruction.
National Clearinghouse for Bilingual Education,
Rosslyn, VA,

Office of Bilingual Education and Minerity Languages
Affairs (ED), Washington, DC,
ISBN-0-89763-117-%

86

300-85-0204

106p.; Some pages contain light, broken type.
Guides - Classroom Use - Guides (For Teachers) (0£352)
MF01/PC05 Plus Postage.

*Adult F‘ucation; Adult Learning; Adul: Programs;
Behavio: .1 Objectives; *Competency Based Education;
*English (Second Language); Individualized
Inastruction; *Language Proficiency; Language Tests;

Learning Activities; Limited English Speaking; *Needs

Assessment: Program Development; *Program
Implementation; Second Language Learning; Student
Evaluation; Student Nceds; Teaching Methods:
Testing

*Adult Language Levels Managemen’. System

This publication presents the Adult l.anguage Levels

£nglish for speakers of other languages (ESOL) program. Chapter 1
presents theoretical investigations of adult learning and adult
second language development and an explanction of competency-based
adult education (CBAE) as an effective teacl.ing approach The
suitabiiity of competency-based principles for ESOL program

development is also discussed. Chapter 2 focuses on the importance of
and processes involved in cenducting an assessment of learners' needs

and int2rests. Chapter 3 highlights the language proficiency levels
and testing procedures developed by Baitimore County adult educators
to measure the English language abilities of limited English
proficient adults. Chapter 4 describes how the instructor uses the
vesults from the needs assessment and proficiency testing to
individualize instruction. A sample lesson is in.:}uded. Chapter 5
presents an overview of how to monitor student progress. Appendixes,
amounting to over one-half of the publication, include (1) scven
charts that display the life-skill tasks across proficiency levels
and that form the foundation of the curriculum framework, (2) seven
tables listing each competency task and its respective performance
measure, and (3) an annotated bibliography of curriculum materials.

{¥YLB)

************************************tt***********t*******************x*
* Reproductions supplied by EDRS ara the best that can be made
*

from the original document.

*
*

LA AR R AR R A A A A I I N I Y Y Y Y Y R L D rurararey




x

Real-life English for Aduits:
Using a Competency-Based
Approach in ESOL Instruction

ED269575

U S DEPARTMENT OF EDUCATION

v e of Edu~ational I @saarch and Improvement
|
b jonanna Z. Provenzano. NC3E. EDUCATIONAL Rt SOURCES INFORMATION
\ ] Marv Ann Corley, 3altimore Public Schoois. CE”TER:"C' s
Th t en reprodi. s
Jean Raith Schoppert. Baroara Mouring, Patric:a Petriic. o the. evson or rgAncation
H . . onginat ng it
Arma“da, Ugabue-\Nlerzahs ¢ Minot changes have baen made 1o improve
reproduchion quality
Q t
E lC . ' N @ Poinls ol view or opinions stated in thisdocu
' ’ meit Jo not Necessanly represent othcial
2 OERI position of poliCy



This document is published Jy InterAmerica Research, :nc., pursuant o
contract 300-35-3204 to operate the Naticnal Clearingnouse “or
3ilingua! Education. The National! Clearinghouse for Silinjual
€ducation is funded Ny the Office of 8ilingual Education and Minoriry
Languages Affairs, U.S. Gepartinent of Education. Contractors
ynder .aking such projects uJnder governmen?t sponsarship Jre encouragead
10 express their judgment freely in professsional and tecnni:za’
magtters; ne views expresced in this puplication do not necassar:! '/
reflect the views of the sponsoring agency.

nterAmerica Research Associates, Inc., d/b/a
N\ational Clearinghouse for Bilinqgual Education
1655 Wilson 3oulevard, Suite 805
Rosslyn, Virginia 22209
{300) 326-4540/(703) 522-0710

Liorary of Congress Zatalog Card Numper: 356-J60235
1 3BN: 1=397R3-117<«

“irst Printing 1986

J-inceqd in YSA

-

BEST COPY AVAILABLE




Contents

Preface . . & v vt e e e e e e e e e e e e e e e e e e e e e

IACroQUETION & ¢ o ¢ o & « o & o o & v e 4 4 e 4 e 4w e aoa ]

Chapter !. Rationale . . . . « + ¢ ¢ . ¢ 4 ¢« o ¢« « o « o+ 4 5

Chapter 2. Needs ASS@SSMENT . ¢ « + « & « « o o o+ o+ « & « 413

Chapter 3. Proficiency Testing . . . « . « « ¢« « « « .+ . .19
Chapter 4. Suggested Teaching Activities 29

Chapter 5. Zvaluating Progress . . . . . « « « « « « « . . .35

Appendi xes
A. Instructionai Design Charts by Competency Area . . . . .39
3. Tables of Conpetency Tasks and Per’ormance Measuraec . . .54

C. Selected Bibliograpny of Curriculum Macerials « o« . .99

REFErenNcCe®sS . . . v ¢ & ¢ 4+ o s o o 4 o 4 e e e 0 e e« . o 103

iL1IOGrRAPAY & . . v v vt e e e e e e e e e e e e e ... 105




Preface

The Adult Language Levels (ALL) Management System was developed
by the adult educators of the English for Speakers of Other Languages
(ESOL) program of the Baltimore County Public Schools, Towson,
Maryland, to provide a uniform method for assessing and teaching
adult ESOL students using a competency-hazed program. Before the
developmant of the ALL Management Systen, ESOL teachers in the
Saltimore County adult education program lacked a common standard for
measuring students' proficiency levels for placement and
instructional design purposes. The criteria for measuring
proficiency levels changed according to each teacher's individual
interpretation of the labels ''beginning," ''intermediate,' and
""advanced.'' The abseice of standardized criteria made articulation
of instruction among classes in the program difficult to achieve. In
addit'on, instructional design was largely determined by availab:2
curricular materials. Even if life us:ills--rather than |anguage
structures--were emphasized in individual classes, administrators
were unable to measure student progress systemwide or to predict the
degree of student success in real-life situations as a result of the
Baltimore County instructional program.

The ALL Management System was designed to alleviate tnese
programmatic problems; it consists of three components--assessment,
instruction, and evaluation. Using standardized performance measures,
the system incorporates p-ocedures for (1) assessing adult learnrars'’
needs and language proficizncy levels; (2) individualizing
instruction; (3) continuously munitoring progress; and (4) evaluating
attained life-skill competence. Coping skills specifically matched to
|imi ted-English-proficient (LEP) adults' |language abilities are
taught at five proficiency levels and in seven different competency
areas (e.g., shopping, transportation, health).

Specific English language features are taught in the context of
the everyday tasks that are necessary to effectively function in U.S.

society. No time limits are prescribed for mastery of skills;
adults can work at their own pazce and can develop competencies within
their individual language abilities. Learners receive immediate

feedback throughout the instructional process so that language
structures and skills are constantly being reinforced. The
instructional content is relevant to life outside o the classroom;
mastery is determined by the learners' demonstrated performarce of a
competency task in life-role simulations.

The processes incorporated into this system evolved from an
investigation of and experience in adult learning and aduit secondg
language development. These processes can be used by administrators
and teachers nationwide. However, since effective curriculum design
reflects 3 program's distinctive characteristics, the ALL Management
System should be viewed as a curriculum framework--a prototype of an
effective competency-based ESQOL program. Using the ALL Management
System, teachers in Baltimore County have been able to proyide
instruction which reflects adult learners' needs, interests, and
motivations; thus, learning is relevant and significant for each
individual enroiled in the program.
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Introduction

The concept of competency-based adult education (CBAE) em rgeg In
the early 1970s in an effort to incorporate relevant educationa!
experiences into adult basic education (ABE) programs. The most
widely appliad definition of CBAE was developed st the 1378 National
Invitational Conference con Adult Competency Education in Washington,
0.C. According to this definition, CBAE is 2z ''‘performance-based
procass leading to the demonstrated mastary of Dasic and life skills
necassary for the individual to function proficiently in society."
Stiles, Tibbetts, and Westhy-Gibsor (1383) described this
performance-based process as incorporating the following characteris-
tics:

e Adult learners set- the pace of their !earning;

e Prior learning is assessed and accounted for in developing
each individual's learning plan;

e A learning plan should be mutually agreed ‘'pon Dy the
adult learner and the instructor;

e The competencies are specified in the 1earning plan,
along with standards and criteria for successful
performance;

e Success is measured by demonstrating learned competencies,

With this type of process, education becomes more adult |ike.
The learners are able to exercise more contrul over their educationai
experience--they can develop a learning plan in conjunction with
their instructor and work at their own pace to comdlete it, A
performance-based process also is sensitive to the anxieties and lack
of self-confidence which an adult may Dbring tc the learning
situation. Skills are learned that are relevant and immediately

oplicable to the learner's everyday life, and the educational
progress is facilitated through the sequencing of these skills,
leading to nastery.

The aims and goals of most CBAE programs are based n educations!
requiremerts specified by a five-year study that was conducted Dby
researchers 2t the University of Texas at Austin--the Adu:t
Performance Level (APL) study. The study, completed in 1376,
identified knowledge and skill areas which adults would need for
economic and educational success in the United States (Delker 1984).
These knowlecdge areas included consumer economics, community
resources, health, occupational knowledge, and government and I aw;

the skill areas included communication, comgutation, problem=solving,
and interpersonal relationships. These areas are usually categorized
under the overal! label of 'functional competency.' The concept of

functional competercy has become the basis for curricuium and
materials development, testing strategies, staff development, and
delivery systems in vocational education, correctional instituiions,
literacy =ducation, ard English language training.




Quring the 1970s competuncy-based options were being investigated
for many areas of adult fasic education (Alamprese 1985). Wnile the
APL study was Seing conducted, the Ford Foundation awarded a grant
to the Syracuse esearch Corporation to develag ar altsrnative to tne
hign scnoel dioloma. This project identified content areas “or aqu:.:
competency and daveloped guide!i.nes for grarting an axternai v gn
school diploma based on competency performance. In 1980 tne Ciovis
Adult Scheal in California developed Project CLASS to address (ne
need for transferring learning from the classroom to the real warld.
This oroject resulted in the developrent of two series of
comnatency-based instructional modulas focusing on life skills,
Shar:ly thereaftar, the Comprehensive Adult Students Assessment
System (CASAS) project was initiaced in California. CASAS provided
sositive avidence of the effectivess of imp|l ementing a stacewice life
ski'ls curriculum 3t various gifficulty leveis. California and
Maryland are currently deveioning statewide systems based on C3AE
pringiples.

Jec3use of the succass of competency-based instruction in many ABE
sragrams and the .3ct that many ABE osrograms support :izeaoise
" mizeg-English-groficient zooulations, Zaglisn for Speakars of Jtner
.anguages (ZSOL) aducators ar= suczessiuylly asoplying <cmoetency-

Jased oarincisles in their adult education programs. 23AE s
affactive for a numper of reasons, Cthe primary one Ddeing Tnat Ine
learning experience is relevant to the aduit's life. The

curriculum is based on the overall social or coping needs of the
adult in areas such as health, food, and transporzation and builds
lingaistic functions into those needs. The underlying philosophy is
that it is not encugh for adults to passively understand the rul es
of the language; they must be able to actively use them.
Participants are Ctaught tc communicate their needs and want: in
real-life situations. A project fundad by the Qffice of Refugee
Rasett|ement (ORR 1985) identified the characteristics of an
effective competency-based English language training program as:

e lnstructional contant based on objectives or competency
statements derived from an assessment of students'
real-lijfe neads, goals, ana abilities;

e Language skills taught within the context of performing
relevant life=skiil tasks;

e Continucusly monitored aprogress of the | earners;

e Flexible curriculum accommodating a variety of instruc-
tional methodologies:

e Achievement 2ased on demonstrated performance in role play
situations.

Jecause the ALL Management System incorporates ail 27 Inese
faatures, iz is presented in this puplication as a curricuium ana
Jrogrammatic framework o assist administrators ang eachers 1
implementing a ccmpetency-based I50L srogram. The underl!ying theor:=2s
ard cverall orocesses involved in carrying out a competancy-nasad
ESOL program are provided in the following chapters. The authaors
have attsmoted Co <onvey as Tmuch of the necessary information as




possible so that many of the problems asscciated with incorporating
£BAE into an ESOL program, such as providing inservice training and
finding acceptable teaching materials, can be alleviated.

Chapter 1, Rationale, presents theoretical investigations of
adult iearning and adult second |angua2ge development. An explanaticn
of C3AE as an effective teaching approach is given as is a
discussion on the suitability of competency-based principles for
ESOL program development. Chapter 2, Needs Assessment, inc ludes the
importance of and processes involved in conducting an assessment of
learne-s' needs and :interests. Chapter 3, Proficiency Testing,
highlights the language proficiency levels and testing procedures
developed by B8altimr-s County adult educators to accurately measure
the English language adilities of LEP adults. Chapter 4, Suggested
Teaching Activities, provides descriptions of how the instructor
uses the results from the needs asssssment and proficiency testing to
individualize instruction; a sample lesson is included. This chapter
references saven instructional charts (Appendix A) which displiay the

Tife-skill tasks across proficiency levels. These charts form the

foundation of the curriculum framework. Chapter §, Evaluating
Progress, presents an overview of how to monitor the progress of
individual class members, and it references Appendix 3--tables
listing each compstency task and ils respective performance
measure. To assist administrators and instructors with the problem
of finding suitable instructional materials, an 2nnotated
oibliography of curriculum materials (Appendix C) has been compiled.
The authors hope that this publication will serve as a valuable
resource to help ESOL practitioners implement the « .petency-based

process.




Chapter 1

Rationaie

A competency-based approach involves the adult in the type of
personal i zed equcational process advocated dy aqult learning theorists
and researchers. laquiry into how adults learn and how adult learning
differs from child learning is not @ new endeavor.
Psychologists-=-beginning with Freud and Jung in the early 20th
century--and later, sociologists and educational theorists have made
important contributions to a theory of sffective adult learning. In
1926, Lindeman formulated five assumptions about how adults learn
best. These assumptions state that:

e Adults are motivated to learn Dy 3 perceived need;

® Acults have a3 |jfe=-centered, rather than 3 supbject-
centered, arientation to learning;

e Experience is the richest resource for adult learning;

e Adults desire to be self-directed in their learning situ-
ations;

e (ndividual differences increase with age--morn provisions
for learning styles need to be made in adult classrooms
than in classrooms with children.

These concepts have rerained intact and still form the foundation
for recent investigations into principles of adult learning and for
the desian of effective adult learning programs.

Principles of Adult Learning

Know!es (1978) desaribes an adult's intrinsic motivation to learn
as stemming from 3 problem situation faced Dy the adult. This
problem situation could be the loss of a job, a geog-aphical
rejiocation, or the loss of a spouse. To overcome the prabDlem
situation, the adult seeks a relevant learning experience--one wnich
can be applied directly to the immediate |ife situation.

Relavant Instruction

Based on this definiticon, Knowles asserts that instruction targetad
for adults shoul!d De designed so that whait is learned today can be
applied tomorrow, and aduir learners should be informed at the
veginning of the instructional program of the relevancy of the
irstruction. A related benefi: is increased ratention. As
unfamiliar concepts are applied and practiced outside of the
classroom, they take on meaning for the learner. According to
cognitive theorisfs, conc.pts are more easily stored and recrieved

> 10
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when they are meaningful for the learners (Taylor 1980; Rivers 13983).
Wwhen working with adults, meaningfulnass is often acniaved oy
relating the lezrning tasks to adults' previous experiencas--either
life or learning experiences. Ail adults have accumulategq a w~eaizn of
<nowledqge, ;erspectives, ana practical =2xperi2ncs, ang nev ne=c
juicance in integratiag new inrormaction «~iln Ineir gjenerai <nQwia2cge
dase. This is one 3f the most challenging aspecis of I23Caing
adults--assist.ng the adult learner to Decome self-directing.

Sel f-0irected Learning

Rogers (1969) considers taking responsiBility for one's learning
to De a significant factor in learning succass and retanCion. One
way to encourage independent learning is to teach learning
strategies (Stewnar-Manzanarss et al. 1985). These strategies nelp
students control the learning that results during specific classroom
activities. For example, an adult can learn to transfar sxills
acguired in ejtner the native language or in English. Adam and Aker

(1382) identifiad two xinds of "ransfer, latarai and ‘/ertical.
Litaral transiar Jczurs ~nen zapaoci litias used (1 2nNe i cualion ar2
aooliea@ 1na a similar sitiation; veartical transfar 1apcens w~nen
Sreviously !2arneqd c3papilities are usad in l2arniag a igner orser
skiil, i.e., 2ncouraging the learner to searsn faor r2iaticsnsains

Setween wnat is currently LUeing l2arned and prior <Xnowleqge. Lataral
transfer is taught througn (1) sctressing generalizations across
learning tasks; (2) planning learning so that new material is
prasented in many gdifferent classroom activities; (3) providing
reviews in which learners encounter previously learned matarial in new
situations; and (4) relating new material to the learner's aoilizias,
neecus, and interests.

Active Invae|vement

Encouraging the aduit learner to become activeiy involved in 2otk
the learning and teaching processes assists the learner in becaming
self-directing. Xnowles (195Q) nhas delineated six ways in wnich
adu’'t educators can fostar active participation. These include

e Allowing aduit learners to set the specific goals of the
course by use of a participant needs Jds<essment;

e Creating an iaformal classroom 2nviramment;

e Allowing adults to learn at their own pace (in a
noncompati tive atmosphere);

® Frequently making participants aware of their progress and
providing the means for individual improvement:

¢ Usinc variad methods of instruction;
e implementing a Flexidle curriculum design.

While these six steps are important, the mOst imoortant «ay =I2
frszar active participation is to centar the cur-iculum araung

11



real-life situations and to assist adults in learning hcw to perform
within these situations. In this manner, the tradit.onal oyramid
structure .ith the instructor lecturing ac the top is not
desirable, nor even necessary. !nstead, the adult education instructor
functions not as the sole source of learning, but rather as a rasourca
person or facilitator.

"Adult basic education'' (ABE), as defined in the Aduit Education
Act (P.L. 91-230), identifies instruction for adults whose inabpility
to speak, read, or write the English language constitutes a
substantial impairment of (1) their ability to get or retain
employment compatible with their needs, interests, or abilities, or
(2) their 4Dility to meet adult responsivdilities. As this definition
would suggest, many persons served in adult basic education programs
are limited in English language proficiency. To design effective
instruction for these adults, practitioners need to be familiar not
only with theories of adult learning, but also with theories of
second language deveicpment.

Second Language Development

In formulating theoretical bases for adult second language
development, researche-s are shifting rheir attention from the
teaching process to the lzarning process (Larsen-Freeman 1985).
Three factors have Leen consistently cited in the |iterature as having
a positive effect on the earning process. These are (1) cognitive
processing, (2) affective considerations, and (3) meaningful
linguistic input.

Qfevelopment Process

Through the use of cognitive processing, adults are able to become
actively involved in and take control of second language development.
Cook (1985) in an investigation of first (L1) and second (L2) language
development concluded that L2 development was highly affected by
cogniti+ : factors. He stated that the sequence of adult second
language development (SLD) reflected a physiolcgical maturity of the
cognitive processing capacity. Thus, adults are able to manipulate the
new |language for individual purposes, whereas children, lacking the
same degree of physiclogical development, basically use their
cognitive processing capacity for general acguisition purposes.

Researchers, interested in the importance of cognitive factors to
SLD, have investigated the various cognitive procasses used by adults
to develop proficiency in a second languagz. Rivers (1983) describes
a process which includes a sequence of recognition, rehearsal,
recoding, storage, anc¢ retrieval; and entails the use of short- and
long=-term memory and semantic meniory ~etworks. Rivers details how
this process works in the development of one language skill--
listening. Listening involves the construction of a message from
phonic material. 7To extract meaning, an aduit begins processing the
material to recognize semantic groupings according to knowledge
adlready storesd. The learner recodes the new material to align with
previously processed information, arranging the material into
meaningful segments which then are also siored. Since the information
is stored in meaningful chunks, it is more easily retained, retrieved,
and used.

12




Learning Bac-riers

Interfering with adults' ability to use cognitive stracagiss are
their hignly formulatad 2go bdoundaries and at:titudes (aff2ciive
f3ctors). These mavy ianidit cognitive processec ©-om 3Jcerating
effactively upon secsnd language data (3cnhumann 1980). The imogrzance
of tnese affective considerations has neen document2d 3y Julay ang
Surt (1978, 1977); and dy Krashen, Long, and Scarcslla (1382) in the.r
investigations of the differences in language acguisition OJetwesn
cPildren and adults. Affective factors encompass many variaoles, but
motivation and attitudes are the two most often cited.

The motijvaCion for an adult to learn usual’'y stems from the desire
for a learning experienca which can be applizd directly to lessen a
pronlematic 1ife situation (Knc.ies 1978). Motivation tc learn a
second |anguete comes either fraa a desire to become integratad into
the target |anguage community {integrative) or to serve practical
needs, such as wanting tCo get a bBetter job {(instrumental). 3oth of
these can de viawed as problen .c situations which can e assuaged
~ith a relevant learning exderiancs.

i= is inneren: that adul: laarners w~no are nigniy mot.sata2g anc
save a Josi:ive attitude w~iil nave a nigner 41e "es 3 suczess 17&n
"sarters ~no ar2 Act. Adul: Eaglisn for Sceakers ’‘or Jtnes .angGuages
(2S0L) learners ofc2n nave l2arning var-iers trat Limiaosn neir
laarning potantial. ‘hey have the usual conceras with dills, ;oo
security, and family relationsnips as well as anxiety upon entering 3
new cultural situation (culture stress) and anxiety about using new
phonic segments or feelings of language insufficiency (language
stress) (Schumann 1980). Swmetimes Cthe adult has experienced a 1ropo
in status or self-image--once a doctor, architect, or rfe=acher, now an

unskilled laborer. They may have lived through war, =2xperiz2ncad
starvation, or left families Jenind (Longfield 1985). The <ey to
successful adult l!anguage learning lies in reducing affective

Barriers. B8v allowing adults t2 help design their learning grcograms
or 9y highlighting the learners' prior xnowledge and experiences, tae
teacher can effectively reduca feelings of inadequacy which aften
leag to learning barriers.

Linguistic Factors

Most re:earchers agree that the affective domain i, crucial <o
second language acJuisition. What many researchers do not agree upon
are the linguistic facfors integral to successful secu~d language
dave|opment. Most Jdvoecate the necassity of supolying the aduit
language learner with relevant instruction and meaningful input
(Asher 1969; Curran 1976; Wilkins 1976; Krashen 1982; Long 1927).

Meaningful input affects language development “rom a cognitive
perspective, in that much of comprehension involves drawing
inferences (Rivers 1983). |f the listener derives iansufficiant

meaning from new material, cognitive processing is difficult. The new
material cannot "e gathered in large enough chunks for the listaner
to interpret w~nat is deing provided; ther=sfore, it is not stor2d.
Meaning is influenced By a number of variaples--expec-itions acout tne
message, the lesarner's know!edge of the world, ana z1e l2arner'
orevious experiances w~ith ne syueaker anag w~ith other sespla (Rivers
1983). An instructor can influence retention 5y (1) presaring t-e
learner for new matarial; (2) duilding 4pon prior learning and current
zaowledge; and (3) teaching the learner to use learning stratagies.

13




Krashen (1982) viewed meaningfulness, not from a cognitive
perspective as did Rivers, but from a linguistic perspective.
Accoraing ww Kr3zkem a learner can attemot to derive meanina once
“‘comprehensible input'' is received. Comprehensible language is not
only those icems already in the adults' language repertoire, bu. also
language that is a little beyond what the learner already under-
stands. The teacher can make instructional language more comprahen-
sivia Dy==-

e Speaking at a slower rate

e Using n{éh frr juency vocabulary

e Using visulls! gestures, and paraphrases
e Simplifying syntax

@ |Incorporating special discourse lechniques such as tag
or yes/no questions.

Krashen (1982) believes that progrussive speaking apility is ..of
learned d.-ect'y but is built up as meaningful i.put is proviged.
According to Krashen, only a small part of grammar is both learnable
and portable for mos. learners, 2and grammar shouid nof Dbe taught
directly. Applying formal rules only prcvides a cosmetic effact.
Adult second language instructors, esgacially, should be more
concerned that learner, have a functional command of the language
rather than a grammatically correct one.

Nonazademic ESQOL Instruction

Current instructors in ESOL programs ma, choose from an array of
instructional methods and approaches. The selection of an appropriate
approach depends upon the consideration of many variaoles, but four
factors are consistently influentiai (Larsen-Freeman 1985). These
factor. concern the c¢ritext ia whieh <he instruction takes »nlace,
specifically:

e CEducational setting

e Learner variaoles

e Nature of the target language
e Instructional goals.

Learning takes place in a variety of settings, from a struciurad
ciassroom to on-the-job training. Various skills levels, learning
rates, educational backgrounds, and native languages are present. The
nature of the target (or second language) depends on the nature of tne
progrzm--for example, basic skills or vocational--and learning goa's
vary from individual to individual according to the previous factors.
There is no typical adult ESOL class.

Many of the current ES0L approaches c¢an be uysed effectively to
teach |imited-English-proficient (LEP) adults. These approaches
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include the Csunseling-Learning Approach (Curran 1376), the
Notional-Functional Sy!labus (Wilkins 1976), and Total Phvsical
Rgsponse (Asner 1969). However, most approaches tand to De
situalion=-speciric. Jne aoproach Cannot Je =rraciively 3ppiied acrus>
all tynes of Z3JL programs. Some instructors. tnersfora, srafsr 13
200ly various t2chnigues from many iasiruciionai aporsaches I3
specific |l.arning situations-=-an eclectic methog. rlowever, caralass
use of an eclectic methed can result in 3 lack of direction ana
continuity in cur-iculum development ind instructional design within a
program.

Idsally, adult ESQOL instryction should be Dased on a framework
consistent w:th accepted curriculum develocpment practicas; knowledge
of available instructional approaches, and an understanding of the
theoretical concspts related to adul: learning and adult second
| anguage development. The critaria can appropriately be met 3Jy using
a competancy-based process for taaching LEP adults.

Competency-8ased instruction and ESCL: A Goed Fit

Adul® second |anguage iastructors should he sarticularly rit2-2siz2g
ia perfaormanca-cased inst-uction. Jne -eason s Ine lagk 2f a3 srocr
acucational Sackgraund of many acult secand !anguage 3raars

lefugees and immigrants often bSring little orevious or <cyitursiiy
irrelevant aducational experiesnces to an adult =ducation <classr-ecm.
lt is importart to note that functiona! competency is culturally
bound. A person who is functionally comperent in one culture may 2e
incompetent in another. As limited-English-proficient (LEP) adults
are learning a second language, they are alse picking up the
"eulture'' that cnaracterizes the language. In other words, they are
becoming functionally competent--leirning to use the language o
respond to t.e requirements imposed Dy daily living within our
sociaecy.

LEP adults are nonacademic language learners who must learn a
language primarily to live and work--not to attend school. They 3ring
0 the slassroom a complex set of respensibilities, needs, and goals.
Hcwever, the language proficiency which must be attained is not as
cognitively demanding as that which is needed for academic use.
Their life experiences and practical knowledge permit much
contaxtualization of instruction, i.e., new material can be related o
what they as «dults already know, assisting them to derive meaning. A
competency~tased curriculum works wel! with this target population
because it gives a high priority 2 the functions for wnich language
is .sed rather than to grammar and places these functions «~iZhin
task-oriented |anguage learning situations.

Competency~-3ased ESQOL Programs

The educational needs of LEP adults are se-ved via a variaty sf
different instructional programs. Of these, Gray and Grognet (1981
listed six different types of adult E3S0L programs for .a‘ich 2
competency-hased curriculum is reacdily aporooriate.

e 3asic Skills Z3L. Helping  the |earner o Tneet
requirements for daily living in tre Uniczad States.

e General Yocational ESL. Providing the language and skii!s
necessary for getting and holding a job.
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e Home Manacement ESL. “roviding language instruct’on

rejatad to running a househcid in the United ‘rates.

e Literacy ESL. Training in initial literacy skiils for the
non or semiliterate through reading and¢ writing
carefully control led patterns.

e Job-Skills Training. Training spacially designed to
perform & particular occupation.

e Survival ESL. Providing the language instruction necessary
for minimum functioning in the particular community in
which the learner is settled.

Well-designed competency-dased ESQL programs are suitable for
providing .EP adults with learniny experiences that are meaningful
and experience-centered (in accordance with adult learning theory),
and provide comprehensible input, lower affective barriers, and rely
on cognitive strategies (in accordance with adult second language
development). The high correlation between the principles of
competency-based education and theories of effective adult |earning
and languaga development beccmes apparent as the charactaristics of a
competency-based program are cuntrasted with those of a conventional
adult program (see table 1, page 12). The main difference between
the two program types is the instructional objectives.

The purpose of a competency-based adult education (CBAE) program is
t» develop the basic coping skills needed by adults to function in
their daily lives, These skills are taught by sequencing tasks.
Adults are guided toward being able to perform those particular life
skills which they have chosen to develop. Thus, learners are given
control over the pattern and pace of instruction, and instruction
continues un%il individual mastery has been demonstrated. Since 2 CBAE
program emphasizes the individualizing of instruction, it is mandatory
that the program be distinctive to the community in which it takes
place. Curriculum development should be based on the foliowing:

e Learners--language or ethnic backgrounds, socioeconomic
level, goals, and abilities;

e Community--population, resources, local job market;

e Program--goals, funding, scheduling, class size, facili-
ties, and staff.

In conventional programs, on the other hand, the instructional
objectives are not individualized to the surrounding community or to
each participant. The curriculum is determined by a set syllabus.
Learning is teacher-directed and occurs in fixed units of time (on a
chapter-by-chapter schedule). The |earner virtually has no control,
but passively follows the instructor. New material is often introduced
before mastery can be demonstrated, and the Ilearner is locked into
the progress of the class 2s a whole. Conventional programs
emphasize classroom presentations using prescribed textbooks, whereaas
classroom activities in competency-based programs are designed <0
actively involve the learner and develop skills which can b«
immeciately applied outside the classroom. The learner is, therefore,
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usually more easily motivated in a competency-based class. Methods
of avaluation differ in the two programs. Conventional programs rely
on delayed feedbac., usually the results of written tests. e i%
these test results, not demonstration of masctery, wnich are uJseq 0
i=222e¢ ~amnlarian af learnina. I1a C3AE, the learner -2c2:ves
cantinuous and immediats Feegback as functional tasks are SUCT25STUI L/
compl eted. The Ddenefit of tne latter type of evaluation i3 that
learning is made relevant to daily living experiences ang, therefore,
immediately applicable to the learner's life.

The goals of competency-based instructional programs are compatitle
with those of ‘the LEP adults who have enrclled in the programs. They
want to develop their abilities to spesk, read, and write in English
so that they may find and retain employment and meet Cthe
responsibilities of aduits living in the United States.

Table 1

Program Characteristics of Conventional
and Competency-B8asea Programs

Program Conventional Ccmoetenc-3aseq
Charazgtaristics Adul: Programs Adui t ?-ograms
Instructzional Objec:ives|Nonspeci‘ic, not Specifiz, measurabia
or Jesirad Jutcomes necessarily measuraoie;| stataments:
typicaily goal-level typicaliy at an
statements objective level
Instructional content Sub ject-matter based Qutcome- or
competency-dased
Amount of Ctime Fixed units of time Continues until
provided for (e.g., semester, term)| | earner demonstratas
instruction mastery
Mode of instruction Emphasis on instructor | Emphasis on
presentation instructor as a

facilitator of
student performancs

Basic for Instruction Predetermined What the student
curriculum needs to learn
Instructional Single sources of Multiple texts ang
materials materials medi a
Reporting performence Delayed feedback lmmediate feedback
rasults understandable to
student
Pacing of instruction Teacher cr group pacsd| [ndividually 2aced
|
Testing Norm referencad Criterion {ovieczive; |
referencad [
|
Exit criteria Tests and grades Student cemonstratian

of comoetsance i

Source: Stiles, Tibbaets, and Westby-Gibson 1983, 2.
12




Chapter 2
Needs Assessment

The purpose of a competency-based adult English for Speakers of
Other Languages (ESOL) class is to n-ovide |imited-English-proficient
(LEP) adults with the nicassary skills and language abilities to
function in their daily l'ives. To design individualized instruction
(which adult learning and second |anguage development theories
identify as most effective), it is important that curricuylum
developers and instructional designers be acquainted with the various
backgrounds which LEP adults bring to the learning situation.

Participant Nemographics

The backgrounds of these adult learners are varied; their lifa
experiences generally are distinct from those of the participants in
adult basic education anc often different from those of the
instructor. Development Associates (1980) conducted a descriptive
study of projects funded by the Adult Education Act to identify the
demographic characteristics of the ESOL participants in adult
education programs. Males constituted 47 percent of the participants
and females, 52 percent. The majority were of dispanic background (57
percent), followed by Asian/Pacific (31 percent), and non-Hispanic
white (11 percent). But any number of different |language backgrounas
were represented in adult ESOL classes. Most of the adu!t learners
surveyed were 22 to 34 years of age (45 percent) and had immigrated
to the United States after 1970 (85 percent). Sixteen perceat were
nenimmigrants. The majority (43 percent) had one to six years of
prior schooling; 22 percent had seven to nine years; and 14 percent
had completed high schcol or received a general education diploma
(GED).

These demographic characteristics are important tu instructional
design because they describe a learning population with a wide variety
of interests, learning goals, and life and educational experiences.
An instructor is not dealing with a homogeneous population that can
projress from one course to another in a neat sequence (Heaton 1979).

Classes tend to be fluid from oune level to the next. If a class
begins with 30 members, :t may end up with 30--but not the same ones
(Heaton 1979). Typical reasons for withdrawal identified by the

Development Associates study (1980) include:

e Employment conflicts (37 percent)
e |llness--personal or family (26 percent)
e Child cara reponsibilities (16 percent)

e Lack of access to transportation (10 percent).

In this type of class-room situation, a competency-based program
has been highly effective. The program easily accommodates a policy
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of open enrol Iment. New learners may join or drep out or the program

at any time because educational progress is determined dy tne
performance of competency objectives set Dy the individual.

Program Sequences

Most competency-based adult programs share a common Srogram
sequence (sae figure |, page 15) which revolves around a neeas
assessment segment. As new |earners join the program, they are
interviewed=--their interssts and motivations are identified, their
skill levels diagnosed, and prior learning experiencas assessed.
Through such procadures, an individualized curriculum is developed for
each learner according to his or her ieeds. The results of all
assessments are shared with the (earner so that the activities can He
cooperatively planned and mutually agreed upon by tie adult student
and cthe instructor. A continuocus assessment is made of the adult's
basic skill!s, special interests, and immediats and future goals. This
~8y, if instructional needs change, the individualized program can ze
altered. The learner recsives caontinuous ‘sedback ‘rcm the insgsrugtor
apout prcgress and expectad fservormance outoomes.  With e sucsasstu.
performance of the competencias speci‘ied in cthe cur-‘guium, =Ine
learner can either axit the program or progress to otner s<.i.3 3ng
proficiency levels.

Nondacademic educational programs for LEP aduits must he developeq
in light of their unique needs. Eisenstadt (1954) identifies
determining factors in instructional design given the heterogeneity of
the LEP adult learner population. These are (1) the risk factor in
the learners’ not knowing or having particular skills; (2) the most
feasible and economical approach; and (3) the previous learning
experiencas or expressed needs of the class members. These ficcors
also need "c be combined with information on the learners' backgrounds
and language proficiency levels. Conducting an initial interview with
each participant in the program allows the ESOL staff to assess each
individual's needs, goals, and interests and, thereby, plan relevant
instruct:onal activities.

Assaessment Procass

Many teachers talk informally with class members about their neeas,
interests, and goals. However, the information which the taacher
gathers from these discussions is often incompiets or nonspeci‘ic.
Mors aczcurate information is required for the adult l2arner o Secome
a partner in course design and actively involved in the learning wnicn
ensues. A pruescribed checklist is recommended as th.. moest accurate
means of assessing participant needs. The list indicates the areas
in which participents have needs and interests, and identifies
sompetencies to be addressed in the individual learning programs.
Preferably, the clecklist should bDe comoleted Hy new <lass membars an
the first or second day of class and should Ds ava:igpol2 i1 :ne
language of each narticipant. Advanced c¢lass members are ofsen Surle
willing to translate, if necessary. An informal giscuscion perica i3
an effective suppleament to the checklist as it arovides “sr Ine
personal involvement of the instructor and allows for an 2axcnange of
ideas.
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Figure 1

Competency-8ased Program Seguence

inrermaticn ::::5::] lﬂ::::: <rudents’' Diagnose students'
and interview interests and el Skl ] levels
motivations

~

Share results with students J

'

Mutually design learning plan %o integrate
program content and students' interescs

T
y

Active learning r-

'

Assessment of learning

{

Exit Continue learning
other skills _J

A genera! needs assessment checklist was developed as part of
3altimore County's Adult Language Levels (ALL) Management System (see
figure 2, page 16). This list follows the ALL curriculum framework
and is divided into seven topic areas--personal information and
employment, food, shopping, housing, health, <transportation, and

~Munity resources. These areas are based upon those identifieg in
the Adult Performance Level (APL) study conducted by researchers at
the University of Texas at Austin in the early 1970s. Each topic area
on the list contains six coping skills that LEP adults in Baltimore
County, Maryland, might need to be seif-sufficient in day-to-day
activities, Since a competency-based curriculum must be devel|oped
according to the demographics of the participant population, these
skills would have to be adapted to be used with other populations in
different geographical locations.

Procedures outlined in the ALL Management System for conducting a
needs assessment are as follows:

e Explain to adult students that they are to indicate what
they would like to learn (use native language aides when
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Aruitoxt provided by Eic:

Name.

Figure 2

Individual

Addr

Tele

phone Number

Student Profile

Sral Skills Lave e
Reading Lave]
Writing Level

Native Country
Native LanQuage e
Qther Languages -

Circle no more than 20 items

| wa,t to be able to:

Parsonal !nformat:on and Imolovment

AN 5 P
.

. Tell z0oue my famcly

Introduce Jeoole

Taik about ny sacive country
Talk adout By wark

Find a joo

Talk on the teilephone

a04a
=%

3.

1q.
1.

12,

. XKnow the sames of common ‘oods

Read food sackages

Jraer at a2 fast food restaurant
Read 2 menu

Read 2 recioe

Know Yow %a Dav -23taurant
<necks and "ow much 0 2IQg

Sheeoins

13,
14,
15,
18,
7.

8.

Know the names of items of clothing
Return an itam %0 4 storse

Use ¢hecks and ¢. sdit cards

lead zlothing ladels

Faliow directions 9 jet

0 4 stare Ir 3$NGEOING igncer
Telaonone an 00l i dnce -20airman

4ous: ﬂg

19,
20.
21,

tent n acarcment
Juy 3 "ouse
Mire 3 Jiumber, zarsentar, ats.

21

16

22. Xnow the names _f ruoms 1 3 "Quse
and housenaia : cems

23, Understand cthe Jurgose 3f ~ome
1Asurance

4. Aeed a !ease 3r mnortjage

Yaeith

25.. Telephone ‘or emergency mnedicai
neip

28, Locaze a doctor

27. “eke a medical ioceincment

28, Jescribe i!!ness

29. Taik about "ealch ana
safecy Jracti~ss

0. Read nedicine !aceis

Tranz3artation

1., 21an 4 trip

32. @ed 3 train schecuise
33. Tell zime

J4, Get & driver's | icanse
15. Read a map

3J6. Juy & car

Community Rescurcas

17. Use he J03C offlica

38. Use he dank

19. Jnaerstang 3 <gather -200P°

+0. Talk aoout news ams

it, Talk 29 nv 20 '3y segcner

«2. “ei1eongone ‘or Afarmat.on 00Ul
IMMIgration | Jaws

Jther

BEST COPY AVAILABLE




necessary 0 communicate with adults who are very "[imited
in English comprehension),

e Distribute the st dent profiles and offer 3ssistance in
filling out the descriptive information 5lanks at the top:

e Ask the adults stidents to read the items ¢a tne checklist
and to check no more than 20 competencies on which they
would |ike to work;

o |f a class member cannot read the checklist in Eng'ish and
it has not been translated into the native language or the
aduit is nonliterate in the native language, solicit the
help of anoth class member or an aide of the same
language backg. wund, if possible;

e Collect the profiles, and use them as a resource during
the interview;

e After proficiency resting in the skill areas of
¢peaking/listening, reading, and writing, assess the
language level and enter on the profile sheet.

The profiles which result provide a description of each class
member's needs and interests. This information together with the
assessment cf the class members' English language ability (discussed
in the next chapter) will become the hasis for selecting the
competencies upon which to deasign instruction (se2 cnapter 4 for the
process of designing individualized instruction).



Chapter 3
Proficiency Testing

Because competsncy-based adult zducation emphasizes the importance
of individualizad instruction, the pasic &nd !anguage skills levels of
each participant in the program must be known t~fore ar appropriats
learning program can be designed. In many instances, adult learners
will display different proficiency levels in each of the three ski'.ls,
speaking/listening, reading, and writing. The programs will have tc
accommodate each learner's strengths and weaknesses in the different
skill areas. Various ins:ructional methods and classroom management
technigues, such as group work and peer teaching, have to be inciuded
in the course design to compensate for the varving ability levels. The
sroficiency levels of the participants also detarmine «hich
instructional materials will be used since iastructional activities
have to De comprehensidie to all class members.

The testing procedures used should be uniform. Witn uniform
testing and assignment of levels, program staff can arciculate
instructional sequences as the learners progress to different
classes within the program and receive instruction from various
teachers. Knowled3ze of skills levels of all participants in the
projram also gives teachers a means of communicating with
administrators about the progress of their class members.
Administrators can use this information to e.aluate program succzss or
the need for improvement. For all of these reascns, it is imperative
that accurate and uniform language ability testing be undertaken
before instruction begins. Assessment interviews and proficiency
testing should be conducted on the first or secand day of .'ass (see
figure 3, page 20, for the recomnended procedure sequencz). Besides
placement and matsrial selection, another advantage to conducting the
interview at this time is that the teacher can welcome each adult in a
very personal manner which helps adults to enter the learning
experience with a positive attitude.

The Adult Language Levels (ALL) Management System uses proficiency
assessment guidelines which were adapted and modified from the
Foreign Service Institute Proficiency-Rating Oescriptions and the
American Ccuncil on the Teaching of Foreign Languages (ACTFL)
Proficiency Giidelines. The ALL Management System guidelines, which
were specifically designed to assess adult English for Speakers of
Other Lanquzges (ESOL) learners, describe language abilities at Levels
0 to 4 ir. three skill areas--oral skills (speaking and listening),
reading, and writing.

ALL Mailagement System Guidelines for Proficiency Tz ting

The proficiency levels developed for use within the ALL Management
System are appiopriate for use in other competency-based ZSOL
programs; therefore, they are included as a fundamental resources for
implementi.ig a3 competency-based ESOL program.
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Figurs 3
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Aruitoxt provided by Eic:

Level

Leve]

3

4

him/her; however, wusuaily cannot follow conversations
bDetweer native speakers. Has Ffair ca.trol of most simple
structires. Limited vocabulary often results in verdal
groping or momentary silence. Pronunciation, thougn ofctan
faulty, is usually intelliginle.

Can participacte effectively in most conversations an

practical, socisl, 2ad work- or school-related topics.
Undersytands speech directea to him/her quite well and can
ysually follow and contribute ta conversations between
nacive speakers. Has good contrcl of grammar, Obu:
occasiwnally makes errors in more complex structures.
Errors rarely cause misunderstanding or disturb the native
speaker. \Vocabulary is broad enough su tinat the adult
rarely has to grope for a word. Mispronunciations a~-e not
distrac=ing.

Can understand and participate in all conversations, dut
is orcasiona'ly Ddaffled by idioms, slang, ana cultural
references. Grammar is nearly perfect. Vocaoulary is
9road. Though errors in pronunciation are infraquent, trhe
adult would rarely be taken for a native speaker.

Reading Skills Levels

Level

Level

Level

Level

Level

e

May be able to recognize the letters of the aliphabet and a
few isolated words or phrases,. No functional reading
ahility.

Can read enough to satisfy safety and social needs--some
items on a menu, short infurmatjve signs, schs:dules and
phone messages. Can read familiar vocabulary, short
phrzses, and simple lists.

Can read informational materiai:s--annourcements of public
events and popular advertising. Can urderstand a simpie
paragraph, but may have tc read it several times before
comprehending. Can get the main idea of high interest or
familiar news items. (Can make a reasonable gquess at
unfamiliar vocabulary in context.

Can read uncomplicated, unadapted prose--news items,
biographies, and standard business .ettercs, if familiar
with the topic. Can separate main ideas from minor ones.
tegins to deduce the meanings of new words uysing *"ne
linguistic context. Can read for pleasure, narration
specially prepared for ESQL stugents.

Can read materials adaressed to <the general public--
newspapers, magazines, short <.ories, and novels at near
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normal speed. Almost 2lways interprets reading material
correctiy, but mdy be unaole to appreciate nuancss or
styl a,

Writing Skills Lavels

Level 0 May be abls to write the lettars of the alphabet and copy
words and phrases. No functional ability in writing.

Leve! 1 Can writz enough to satisfy imited practical neeqs--
names, datas, addresses, phone numbers, and nationality.
Can writs |learnad vocabulary, short phrases, simpla lists,
and briaf messages.

Can write simple sentances on very familiar topDics, suen

as likes/dislikas, gdaily routine, and averyday 2avents.
Can commun’cate simola igeas 2y using recsmeiiatizns oF
very limiteq voeegaoulary 3nc strugturas, M3kas umerus

2rrors in sgelling, jrammar, ~or2 2Jrzer, 3NC Suncliai.cn.

Level 3 Can w~rite shert paragrapns on familiar tepics., Can wric2
routine social correspondence, simple Dusiness iattars,
and summaries of diographical data and w~ork 2xperiance.
Shows good control of elementary vocabuiary, DSut wnen
using the dictionary may still use words incorrectly.
3egins to use complex sentences.

Level 4 Can write a short composition 9n MOST c<ommon CSODIES ~1 TN
some precision and in some detail. Can explain andg
support a point of view and write about topics r=lating %O
a particular incerest or a special field of competenca,.
Still misuses scome vocabulary, bdut has little diffigulty
in choosing appropriate forms of words. Frequently uses
complex sentences. Under time constr3ints and prassura,
language may be ina:curate. May still make errors in the
use of plurals, articles, prepositions, tenses, and
relative clauses. While writing is understandablz tg
native speakers, the style is still awkwarsd.

The competency sta-ements comprising the Baltimore County
.urriculum (see appendix A, page 39 - 53) were matched to :he
language abilities specified for each level. Therefore, participants
in the program only work on those competencies aRich are
appropriate for their ieve! of |anguage proficiency. For saxamois,
an aduit at the oral proficiency Level 2 snould e anle o jive

autobiograpnical information, such as name, adgdress, <t2i20ncne
number, 2c¢cupation, country of origin, ana age. Iaglisn 'anguage
features are taught only in the contaxl in w~hicn tney w~i.i ze

sncountered «~nen performing a particular 2cmpetengy Z2ask sucn  as
making a doctor's appointment or w~riting a grocery sneoping list. The
processes used in the ALL Management System for proficiencey tssting

A~
r~
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in each of the three skill areas are given in the following sections
as mnodels of ef ective procedur.s.

Oral Skills Testing

it is necessary in a comnatency-based adult ESOL program to assess
the oral proficiency lecel of each member in the class. An oral
interview is perhaps the most accurate method for evaluating oral
ability bacause it (1) directly measures speaking proficiency; (2)
assigns an oral proficiency level, in relation to the fungctional
language ability of a native speaker; and (3) identifies the adult
stud- ts' backgrounds, interests, and immediate and future goals. It
chould be conducted in a manner such that ability levels can De
assessed without inducing anxiety. Just enrolling in and coming to
class is a risk for LEP adults; therefore, an anxiety-free
environment, which lowers the adults' affective bdarriers, is very
important.

The ALL Management System is sensitive to adult needs in tnis
area. The recommendsd steps for eliciting an appropriate samole of
the adult learner's speech are as follows:

e Expla’', to the adult participants that an informal
conversation will be held with each class member to get to
know them and their language needs (if necessary use
native language translators).

e Conduct the interview face-Zo-face in a comfortaole
setting.

e Intarviey the adult at a normal rate of speech and in a
relaxed, conversational fune.

e Make rno error corrections.

e Do not rush the interviewee, but listen carefully and
attentive!y--al'ow ample time for all responses.

e Encourage the adult to ask questions.

e Elicit language structures which become increasingly
complex. At the beginning of the interview appropriate
questions might be, '“hat's your name'', ''What country are
you from', ‘Are you married?'" |f the adult is able to
answer without difficulty, the questions would increzase in
complexity--'What are you going to do after class', "What
kind of work did you do in your country?'' If the adult is
able to comprehend and answer these questicns, even more
complex language can be used, as in 'How long have you
been living in Baltimore'!', f you were still in your
country now, what would you de doing?"

e Talk to each class member for about five minutes or, in
the case of a Level 0 or Level 1 participant, until the
person ¢can no longer comprehend and respond to the
questions.
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Review the descriptions of proficiency levels assigned by

the ALL Management System and match the participants
demonstrated proficiancy w~ith one of the levels (see oral
skills lavels, page 20).

Zven thougn the intarviewer Must 3ssijn a i2vel >3sed 3n 54D, 2Cl!
information, the oral interview nas Jemonstrated a 1ign cegr2e
raliability and validity after one year of use in 3altimore County.
However, Baltimore County practitioners did undergo intansive
inservics training to learn how to reliably conduct the interview.

o

O o~

After the initial sassion, instructors were able to assign ratings to -
prerecorded sampie interviews with 30 percant accuracy.
Possible Interview Topics. These suggested topics illustrate the

increasing complexity of language as the interview progresses. A
typical interview would consist of 10 to 12 responses of varying
complexicty.

1. Hello.

2. How are yau today?

3. what's your name?

4., +ow 20 sou sDeil sour Aame’?

. where 20 vou iive?

2. What's vour aaarass?

7. Jo you nave a telepnone?

3. What's your telephone number?

3. Are you married or single?

10. How many people are theare in your family?

Where's your family now?

12. What time is it now?

13. What's today's date? What's the date today?

14. How's the waather today?

15. Was the weather nice yesterday?

16. Which do you like better, ~arm weather or ccol weather?

17. Where were you born?

18. What languages do you speak?

19. When did you come to the United States?

20. Why did you come to this country?

21. Who came with you?

22. Can you read and write English?

23. How many years did you study English in your country?

24. Qoes anyone in your family speak English?

25. Wrat xind of work did you 40 in your country?

26. What a9 you iike to do for fun?

27. 0o you enjoy watc¢hing television? Movies?

28. What shows do you usually watch? Wwhat movies have you secn
in your country? What movies have vou seen ners?

29. Which television shows did you watch yesterday?

3. | didn't see that one. Please tell me about it.
31. wWhat did you do before you came to class?

/ 32. 'What are you 3oing to do after =lass today?
33. Ask me 3 Juestion ahcut .

34. Qo you 2n oy traveling? Why/Why ncz?

3J5. What was the Jest trip that you 2ver :ook?

37. If you ecould travel anywhere in :he ~or!d, wnere ~o0u|? /Ay
like to go? Why?




. 38. What would you like to do this summer?

39. If you were in your country now, what would you de doing?

4. Please describe what a typical home looks like in your
country.

41. Do most of the peopla in your ¢ountry live in cities, smal'’

towns, or on farms?

42. Are there suburban areas surrounding cities in yocur
country?

43. Are there great differences in the living standards of
rural and urban people? What are some of the differences?

Reading Skills Testing

A cloze test was selected for use in the ALL Management System to
measure reading proficiency level because it is easy to administer and
reading material can be matched to the appropriate level of any adult
ESOL class or program. The cloze technique involves a selected
reading passage in which every nth word is omitted (Celce~Murcia and
Mclintosh 1979). Readers are then required to make a prediction
about what might be the omitted words. Good readers are usually apla
to ise the cognitive strategy of inferencing to make such predictions.
The difficulty in using the cloze technique for reading level
assessment is choosing an appropriate passage. The passage should Dde
relevant tn the needs and interests of the studunts and should alsc
include reading functions at various levels of complexity. All cloze
tests should be piloted for appropriateness before Deing used on a
progirramwide basis.

The following procedures are prescribed by the ALL Management
System for assessing reading proficiency:

e Select reading passages according to knowledge of adult
readadility !evels and interests.

e Pass out the reading selection and demonstrate how to take
a cloze test by modeling the procedure on the chalkboard.

For example, write '"My rname Ann Hurtt. | live in a
in the state of M Ask the class
to help fill in the missing words.

e Repeat that only cne word should be written in each of the
blanks.

e Explain that there is often not only one ‘''‘proper' word
that completes each Dblank, but that several words may be
acceptable as long as they make sense. Demonstrate this
by showing the possible choices for blanks in the sample
on the chalkboard.

e Allow as much time as is needed, within practical limits,
for all students to complete the selection.

e Collect the selection, and check to see how many blanks '
have been filled in accurately,

To grade the reading tests and assign a reading level the following
stzps were incorported in the ALL system:
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e Give five points for 2ach blank wnich is filled with a
word that retains and complstes the meaning of the
sentence and selaction;

e Do aot count commonly made Jrammactical 2r-2rs, SuGh 3s

omitting Cn third person presant tanse iadicater, 3s
incorrec: if the word is an appropriata croic2 Far lse
olank;

e Calculate the percentage of correct answers. Multiply the
number of correct answers By & number which will tota!l
100. 1f chere were 20 Dlanks, the number of correct
answers would be muyltiplied by 5;

e Use the follcwing tablae to determine reading levels,
-={Unable to read well encugh to take the test (Level 0)
--3 score of 5 - 20 (Lavel 1)

-=3 score of 25 - 45 (Level 2)
-=3 score of S0 - 70 (Level 3)
-=3 score of 75 or more (Lavel 4);

e Assign a proficianey lave! cased on Ine -2suizs 37 Ine
cloze test {(see Reaciig S«i!ls Lavels, page «x;.

Witing Skills Testing

Oetermining the writing and reading abilities of adult learners is
as important as determining oral skills proficiency as <these skil's
are neceassary to fulfill daily living requirements in the Unitad
Scates. |f the adult tesrs at a low proficiency lavel in these w0
skills, the instructor should ascertain whether the adult can perform
them in the native language since the skills incorporate universal
.nderlying concepts which often can be transferred from one |anguage
tn another (Longfield 1985).

The Ail Management System uses a composition to determine class
membars' writing abilities. A general topic such as ''My Family' or
"My Country' is assigned. Most participants (in levels one to four)
should bDe able to write encugh on these topics to provide a sample
from which writing level can be determined. The samples are evaluated
holistically. A holistic evaluation approach is based on the deliar
that the total effect of written discourse is more significant than
any single component (Fowles 1973). Correct spelling, syntax,
clarity, and organization cantrioute to the overal! communication oF
the writer's idsas, and the integration of all these components is
used tc judge the writing sample.

When such samples are used to tast writing with the ALL Management
System, the folilowing steps are fol lowed:

e Participants are asked Co w~rite their names and the date
in the uoper rignt-nand corner of the paper;

e They are given two Iopics from w~nich {3 <hoose:
e Dictionaries are not allowed;

e o neln is given ~ th spelling, struciures, or vocadbularvy:
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e The maximum time atlotment is 30 minutes;

e A proficiency level s assigned based on the Writing
Skills Levels, page 22.

Effective instructional design is dependent on the accuralz
assessment of adult learners' English proficiency leveis. Competency
tasks making up a curriculum should be sequenced from Level (0 to Level
4, ard learners should only be given tasks far which they have the
necessary language abilicty. Level 0 tasks would reliate to
rudimentary survival skills, whila Levels 3 and 4 would cover more
sophisticated life skills.
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Chapter 4
Suggested Teaching Activities

One of the major instructional difficulties in teaching limited-
English-proficient (LEP) adults is that most classes contain
participants at varying levels of language proficiency. A curriculum
structured around one text is not very effective in this type of
teaching situation beca:se it is difficult to individualize lessons to
the needs of differant learners. in order to create effective lessons,
the instructor must account for all of the various factors entailed in

teaching LEP adults. These factors inciude (1) selecting
appropriate curricuium materials (matched to individual participants'
needs, interests, and proficiency levels); and (2) presenting

classroom activities in the context of real-life situations. The
instructor is truly faced with a challenge--preparing the individual
class members to be functionally competent within U.S. society.

Individualizing Instruction

Instruction based on the mastery of competency ta2sks does not lock
learners into the movement of the class as does a highly structured
and less flexible curriculum. They can, instead, work on personal
instructional objectives at their own pace. An individual can
continue to work on a particular competency task until it has been
mastered or until the individual decides to move on to another. For
example, an adult at a Level 2 in oral skills, Level 1 in reading, and
Level 1 in writing would work only on the sequerce 3f competency tasks
assigned by the curriculum framework at these particular proficiency
levels (see Appendix A, pages 39 - 53). Participants are also
able to control their progression within compatency sequences.

Tre adult educator functions as a facilitator of learning,
directing LEP adults to become self-sufficient. After the instructor
has an inventory uf each student's needs and |language levels, a class
profile is constructed and shared with class members (see figure 3,
page 20). A class profile identifies the competency areas in which
participants express the greatest need or interest, and provides the
instructor with an overall picture of the proficiency lsevels
represented by class members. Figures 5, 6, and 7 (pages 32-33) are
sample profile charts. To construct the profiles

e Select three topic areas in which each learner has
indicated the greatest interest or need (from the needs
assessment and oral interview);

e Enter each class member's name on the chart (at the
apprcpriate level of proficiency in each skill) in the
three areas selected;

e Develop lesson plans based on the indicated needs and
language levels.
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In most cases, the profiles will indicate common interssts and
proficiency levels, and the instructes will be aoie to cluster
learners into small groups or pairs so that lesson planning will not
become unnecessarily comolex and diffusea. Clustering not oniy ‘rees
the iASLrucltar o work with indivigual:s i1 aeeq of specializac
instruction, »Dut also »Jrcmotes particisant iat2ragfion anc agliv/e
learning.

Adapting the Instruction to Different Leveis

8y varying vocabulary appropriately and modifying the competancy
task, the same skill can be worked on at different ability levels.
Class mempers at all five proficiency levels could De taught at the
same time to improve functionral writing skills just by varying cthe
complexity of the competancy task specified in the curriculum
framework (see figure 7). The advantage is that a single lesson plan
can De followed. As instruction is targeted to progressive levels,
orevious concepts are introduced at a more compiex level of mastary.
This spiraling of cortent ensures that reviews are continuous and tnat
~aw information is 33asea ubon prior learning. To furtner Zlar:®y -“Cw
-3 implament a mulcilavel l!2¢son, 3 samolz2 [asson “rcm tne :tsmoelancy
area of ''"fooa'" i3 inaglugedg.

Figure 4
Varying the Complexity of a Competency Task

Topi¢c: Food

COMPETENCY LO=L2 L3 Lo
Write a shopping Write a shopping Given a printed After listening
lisg of items list from the recipe, write to someone
#ith no more than items in the a shopping list describe tne
2 spelling errors class of required preparation ot
supermarket ingredients a food izem,
write a

shopping lisc
of requiraed
ingredients

Samole Lasson. This lesson raviews two competencies: (1) maicning
a picture of a food item with an appropriate word (Reading, Level 1Jj:
and (2) copying food names (Writing, Levei 0). Three new competenciss
are taught in the lassen: (!) identifying common food items
(Speaking/Listeaning, Level 0); (2) making a shopping list (Writing,
Level 1); and (3) asking for the location of a food item in a
supermarket and locate it (Speaking/Listening, Level 1).

Lesson Tooic Food
Qb jective Class members w~ill 5e ablz to identi®y <zommon “zod

items from sictures with 30 per-eat sczuracy.

Competency In a role play, ask for and answer guestions aocu?l
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Materials

Performance
Measure

Procedure

1.

the location of food items in a supermarket well
enough for the items to be located.

A class supermarket: made by stacking plastic milk
cartons with empty food boxes, cans, and GC-ttlas
displayed on shelves (made by stacking plastic
milk cartons). A refrigerator case (also made of
plastic mi'k cartons). Poster board with the
following vocabulary words written on it: shelf,
top, middle, bottom, right, left, refrigerater
case, next to. Individual vocabulary strips for
the same words.

Write a shopping list of 10 items, with no more

than two spelling errers,

Teacher says and asks class to repeat the
vocabulary words written on the poster board.
Class listens to and repeats words.

2. Teacher holds up vocabulary strips, says the
word (a location); and places the strip
appropriately ''next to' or on ''top'" of an item.
Participants read, |.sten to, and repeat words.

3. Teacher points to a shelf or a place on a
shelf and asks, '"What shelf is this?" (top or
bottom) or 'Where's this?" (to the right or left).
Participants respond to the teacher's gue<rions
using the appropriate vocabulary strips.

4, Teacher removes the vocabulary strips, points
to a particular place, and asks on& participant to
name the location and to replace the correct
vocabulary strip. (Vocabulary strips are removed
after this activity.)

§. Teacher displays the poster board with the
names cf the i1%ems in the class supermarxet, and
says the name of each item, asking the c'ass to
repeat.

6. Teacher writes a 10-item sampie shopping list
on the blackboard and asks participants to make
their own shopping list from the items in the
class supermarket.

7. Teacner points to a food ‘tem on the shelf and
asks ‘''What's ¢this?'". Parcicipants icentify the
i tem.

§. Teacher demonstrates, ther asks the location

of each item. Participants identify the location
using the appropriate vocabulary words.
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9. Teacher puts a dialog on the blackboard and
ro.e plays a shopper asking a store clerk for
help in locating an icem. Class members take
turns raole playing the clerk ana the shopoer.

10. Teacher assigns a cloze 2xercise.

Evaluation The class will demonstrate mastery of the
specified competency to the standard and criteria
stated in the outcome.

Like all effective lassons, this one incorporates all three skill
areas--oral, reading, and writing. Such integration of  skill
instruction fnelps to motivate the class by diversifying the lesson,
and the overlapping of skills tends to lead to greater retenticn,
while those sarticipants at appropriate aroficiency lavels are working
on tnis lasson {Levels J-!), those at ~1igner lavels csyid e ~orx.ng
on independent or small group assignments.

Figure 5

Class Profile Chart--Speaking and Listening

T
Topics Levels @ 1 2 3 i
o EvA ZARN o0 T |CHAISTOAIE | JiC kA
Personal information| NG AHMAD MEHD! iNAIIA BRIGITT
and Employment 21l AR SQARLLS |sun~e
Lo AL
& cARLas | zray
Food PrLAg ZARINTHT| 5 UG YURA
Sheppin ANAoNV £vA ANNVA |
poing PrLAR Suré
i
Housing NGON ZARINTS D7 Zre1G) A ‘
i
Health AMHMAD 1l Ania YURA 1
1
MEHD] | AnrA | |
iTransportatiaon AHMAD | caklos [(FSISTEAHE]
: gy
Comnunity UEH 22184
da/ ' 4 c/ 4. . s
Resources / CHRISToPH :
|
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Figure 6
. Class Profile Chart--Reading

= T l
Topics Leveis 0 1 2 3 4
. NG Akt A e R P .
Personal information| A , preme . PRI
l‘ll. ’ - 4 - s )
and Employment ‘! S HCE A vt st DTS R A
—vn ) Jare oo o
Food ZANININOT 10 b Fheie TR s
y < &A
- q- .o
. Lo
Shopping NAae e i e
Housing R NP IS i -
Heal th AtMD Vi A & 1
«l."f’(ﬂ/ Vad A
Transportation Ariag 1esH VY EYTY B
. €MD, .
Community ] o o 7P
Resources TN P
Figure 7
Class Profile Chart--Writing
)
Topics Levels 0 1 2 3 4
. Neo A MAE ML) =\ CLING
Personal information|irwagc /e A4 FivA _ -
and Emp!oyment > b1 4L (AR LCS TRIGITTA €.
' FAI\I -TAD ‘/L!QL QNL'I<4._,-'HA'
4
Eva
food THAKIYAD S P1eAL L TuL G
Yo st - - -
£ Wil
Shopping N C7a, 1A Cvr . 4. -
AGeY
Hous ing Sni N FAD) criI€IITH
ler M
Heal th M rMAD R
m vighir oy e
vy 1'4 -, -
Transportation ME - . e
i TR
Community .- PP
EIt5 R Tl T
l Resourcas ! .
<
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Chapter 5
Evaluating Progress

Eveluation should measure whetner instructional objectives have been
achieved by requiring the application of skills developed in a
learning activity. Since instructional objectives in a competency-
based program are the attainment of coping skills, succaess is measured
by a demonstration nat the adult learners have mastered required
skills. Evaluatirg correct use of English language structure is not
emphasi zed. It is impertant that |imited-English-proficient (LE",
adults acquire a functional use of tne language. not a grammatically
correct one. Therefore, language structures are assessed only as they
are necessary to the successful performance of a particular task.

Performance Measures

while actual performance in a real-life . cuation is the ideal
measure of cowpetency, it is often not possible to measure in most
instructional programs. Applied performances which provide a
simu.ation of a real-life situation are a viable alternative. The MELT
Resourcs Package (ORR 1985) identified several forms which the
demonstration of performance may take. These are

e Simulation, A certain environment is replicated in the
classroom and adults perform a3 specified task characteris-
tic of that environment.

e Role play. A situation is established in which the class
members react by playing a role.

e Contact assignment. The adult is sent out in the '‘real
world' to accomplish a given task.

e Performance., The actual performance of life skills.

In a competency-based program, evaluation of competencies is
built-in. Performance outcomes are written as an integral part of the
curriculum design. It is important (o clarify the distinctions
between the competency tasks, which are informal learning outcomes,
and the actual performance measures (which are formal learning
outcomes). The informal outcomes are for instructional purposes and
the formal are for evaluation and teacher accountability purposes. For
example, the informal sutcome 'identify common food items,'' becomes
""given pictures of common food items, name them with 30 percent
accuracy.'

In order to measure attainment of competencies in the Adult
Language Levels (ALL) Manzyement System, formal learning outcomes have
been developed to assess .ach competency in the curriculum (see
Appendix B, page 54). The performance outcomes include three compo-
nents: the conditions, the task, and the criteria. The conditions,
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usually mentioned firstc, refer to a time limit or to materials given
at the time of assignment. The task is an observable or measuraole
performance gi.en Dy the student. The criteria, usually nentioned
last, descridbe tne minimum ievel of aczentanla rssponse.

Criteria can 2Je w~rittan ia many different ~- 3. Scme a2xamzias
incluge (1) at least £ percent correcs, {2) no more than ¢ 2r-Irs,
(3) must %e a w~orkaole praduct, (4) or to the satisfaction af zne
instructor. 3ecause many of the outcomes used in the adult Inglish
for Speakers of Other Languages (ESOL) program are not easily assessed
in terms of percentages and errors made, the last criterion--to tihe
satisfaction f cthe instructor--is frequently used and makes
assessment very subjective. Qften, whether a task has Deen
satisf--torily completed or not is necassarily left to the judgment of
the instructor; however, standardi Zed measurement should be identified
whenever possidle. As previously mentioned, the outcomes vary in
complexity; however, almost all may bde taught at every level 2y
varying the vocabulary and modifying the criteria.

Monitoring individuai Progress

~ae ALL Management Sysiam {ncorporales a uniform srocacur? far
monizaring prograss. |t 2ntails the use of 4 fFarm 3A wAr 2t 1IN
sequencas of competency Casks specifiad in tne curricuiim framewcrs
ars listea (saz figure 3, page 37) The form lists all seven are=as 3and
each competancy task (taken from the instructional design cnarts,
Appendix A, .pages 39-53). An  instructor simply circies eacn
competency task number as mastery has been demonstrated. The forms
are shared with participants so they, tco, can Je continuously awars
of their progress in achieving instructional objectives. This form
also serves as a type of transcript for the learners as they move from
class to class or from program to program. An instructor can
determine in witich areas the student lacks skills or has concantratad
efforts.
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Name

Figure 8

Individual Progress Fc

Circle the number of the competenc task for which the student has
achieved mastery.

(1) Personal

Information and Employment

Oral 1. 22. 2. :i-
1. 12. Reading 3. .
2. 13. T. 4. 15.
3. 14, 2. 5. 16.
4. 15. 3. 6. 17.
5. 16. 4, 7. 18.
6. 17. 5. 8. Culeural Skills
7. 18. 6. 9. 1.
8. 19. 7. 10. 2.
9. 20. Writing 1. 3.
10. 21. 1. 12. 4.
. 5.
(2) Food
Oral 8. 2. 10. 7.
1. 9. 3. Writing 8.
2. 10. 4. T. 9.
3. 1. 5. 2. Cultural Skills
4, 12. 6. 3. 1.
5- '3' 70 h' ?.-
6. Reading 8. 5. 3.
7. 1. 9. 6. 4.
(3) Shopping
Qral 8. 3. 2. 3.
1. 9. 4, 3.
2. 1. 5. 4,
3. 1. 6. S.
4. 12. 7. 6.
5. Reading 8. Culeurs!i Skills
6. 1. Writina i.
7. 2. 1. 2.
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(4) Housing

Cral 3. 2. 1. Cultural Skills
1. a, 3. 2. T.

2. 10. +. 3. 2.

3. HEI 5. ‘. 3.

4. 12. 5. 3. 4.

5. 13. 7. 8. 5.

6. Reading 8. 7. 6.

7. 1. Writing 8.

(5) Health

Qral 9. 18. 4, 5.

T 10. 19. 5. 6.

2. 1. 20. 6. Cultural Skills
3. 12. 21. Writing .

i 13. 22. .. 2.

5. 14, eading 2. 1.

3. 15. 1. 3. -

7. 8. 2. 4.

3. 17. 3.

(6) Transportation

Qratl 10. 20. 7. 5.

1. 1. 21. 8. 7.

2. 12. 22. 9. Cultural Ski'ls
3. 13. Reading Writing 1.

4. 14, R 1. 2.

5. 15. 2. 2. 3.

6. 16. 3. 3. 4.

7. 17. 4, 4, 5.

3. 18. 5. 5.

9. 19. 8.

(7) Community Resources.

Qral 8. 2. 10. 8.

1. 9. 3. 11, 7.

2. 10. 4. driting Cultural Skills
3. 1. 5. 1. T

b 12. 6. 2. 2.

5. 13. 7. 3. 3.

6. Reading 8. 4. 4,

7. 1. 9. S.
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Appendix A
Instructional Design Charts by Competency Area

The Adult Language Levels (ALL) Management System follows a curriculum
dppropriate for use with the limited=-English-proficient (LEP) adult
population in Baltimore County, Maryland. The curriculum is divided into

- seven content areas--Personal Information and Employment, Food, Shopping,
Housing, Health, Transportation, and Community Resources. These areas were
based on those identified in the Adult Perfarmance Level (APL) study
conducted at the University of Texas at Austin. However, the
APL-identified area of consumer economics was separated into shopping,
food, and housing in order to deal more specifically and completaly w~itn
the coping needs of LEP adults,

The sev-~n charts comprising this appendix are the >asis of
instructional design and lesson planning in Baltimore County. The charts
shouid serve as a curriculum framework for other programs serving the needs
of LEP adults. Each chart lists capadilities in speaking and listening,
reading, writing, ana cultural skills. C-mpetency tasks are sequenced
from language proficiency Level 0 to Level 4. Level 0 tasks reslate to
rudimentary survival skills, while tasks at Levels 3 and 4 cover tore
sophisticated life skills. The charts were designed to facilitate '._son
planning for a multilevel class. Brief descriptions of each competency
task are entered on the chart in such a way that an instructor can 2asiiy
plan how to develop independent yet related cls«sroom activities in each
content area. Competenc: tasks which lend themselves to sgiraling of
instruction are identified by arrows spanning multiple proficiency lavel-,




(1) Perscnal Information and Emglovment

Speaking/Ustening ' Reading )
1. Zxoress a lack of understanding., Ask 1. taent:fy tne legzery 3f Ins aiznaoet.
‘or repetition. ) o cavs
2. Ask for and Jive name, iddress, lsie= T 2. laenfify oser10a 3sf T me 1 cave,
ahone Numtsr, occupation, country of nOALRS, and sedsons.
arigin, and age.
3 3. Sxpress an emoCion.
4. Spell name and .tresc oraily.
§. identify ather family mambers Dy name
and relationship.
6. Oescribe samecra.
| 7. State incareacs or occupation. 3. Read teiepnone nessages.
3. identify common occupations. 4 4 Read wanc ads.
b 9. Tei! reasons for leaving country and
L coming to the United SCates.
2
Py 0. Introduce ‘amilv nemoers.
b
I 11, Zxoress symoatny.
l [}
f {
v
; 12. $tace ana tell adout a hooby, intar- §. Aead a personai ‘etter.
est, or skill.
13. Taik adout feelings.
14, Ask and answe’ questi0ns atout Jre-
sant history, education, ,00 ex-
perience.
~
- 1S. Use the telephone tc ingquire about a
job.
16. Ask someone to Je a refarence.
17. Oescribe what o do Ddefore an
inCerview.
+» 8. Incerview for a joo. 5., desd a ;00 descriL.ion.
19. Fxpress opinion aoout a current
event.
- 20, Express frustration.
-b
21. Roie polay the natursiization oral
exam.
22. Campare and contrast social cuscomin 7. Read an article pertaining 20 an arsa
the United Staces and n native country. of interestc.
23. Teacnr a short lesson in an area of
carpecencs.
v
-
-
Q
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Writing [ Cuitural Skills 1,
1. Write the letters of the alphacet. 1. Differentiate between “irst and 'ast!
namas . !
2. \VWrite name, addrass, ctelephone num- !
ber, occupation, country of origin. !
and age.
3. FIl] out a simple application.
T &, FIll oyt a W=b form.
S. Take a name and telephone numder aver 2. Qiscuss customs perta:ning to intro=
the teiephone. ductions, name usage, and CiCles.
|
6. Write a personal scheduls.
!
7. Write an entry in a diary of dialog !
.( Journal.
; 8. Fill out an application for a green
card.
L Write a sympathy note.
10. Take a teiephone message. + 3. Qifferentiate Between personal aques-
tions which should and should not e
11. Complete a job appiication or other asked.
similar form.
12, Write an autobiographical paragraph.
!
13. Write & letter of appiication, 1 4, QDifferentiate Dbetween personal :pace
( neede¢ for comfortable conversat:on
14, Construct & resume. in the native country and in the
United States.
15. Write a paragraph about the native
country and past experiences.
16. Fill out a petition to file for
naturali2ation.
17. drite a ‘'letter to the editor 5. Qiscuss basic job etiquette.
expressing an opinion. vV
18. Write an autobiographical essay.
v
_—
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(2) Food

Speaking/Listening Reading
'+ Identify common finad items n ine l. Maten & sicture of a ‘goc  tam aiit 3
Uniteg States. word, i
2. Qraer and day for foed in a fast fooa 2. Read directions 3n a senciig MacTire. .
restauranc. :
e |
-h
|
3. Ask for and give the location of & 3. Read common rood !abeis, <oupons, ang
focd itam in a supermarket and !ocate sale aas.
it, i
b, lcent '« apDrev:iations ‘or a.e:3nes r
4. Ask ang answer a2 questiaon aDOut “ow and neasJyres. ‘
- MmICh an tem is Jer unstC.
-l S. 3leag 31 simoie meny.
o 3. Ask ‘or cnange ‘or a sending nach:ne.
v 5. Read a znecx.
o 8. Taik apout scersonai !i:es ang 13-
f likes. g
' ! ‘ )
L.
! H
! 7. Express sppreciation. ' 7. Read ing sdients on a jackage. ;
: .
1 1
3. Express regrec. ‘ 3. Resd anc jrepare a racioe. '
!
9. Invite someons G dinner. i
s 18. Aczspt or deciine a dinne- invitae
tion. E
11. Telephone for res.rvations at a 3. Comoare food tams dased on waignt,
restaurant. umi et pricing, and ingregients.
12. Comoare and contrast +tiet in che
United States and in the native
- esuntry.,
-
|
13. Explain nhealth hazards aof choles- 10, Read articles on ‘ocod tooics.
terol, sugar, salt, caffeine, and
aicohal.,
i
i
- ;
= i
i
' :
i
Ic LABLE
L L‘Z
BEST COPY AVAI

__—




R e e

]
| Writing Culitural Skills |
1. Copy food names.
i
[
i
. _ . . o I i
|
7. NMake a shopping lisc. . Respond appropriately to an offer of{
food ir a social situat:ion. i
3. Cooy a recips. '
i
4. Weitr a samole menu for Dreakfast, |
lunch, and dinner. !
1
I |
i ! f
|
|
S. Write down a recips. 2. Tip appropriacely.
6. Write a dinner invitation.
7. dWrite a thankeyou nate for a dinner
invitation.
8. Write a note asking a friend for a 3. 0Qiscuss restaurant etiquette.
recipe.
9. Swmarize an article or repert on food 4. Compare and contrast entertaining n
the United States and :n the native
country.

ERIC
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(3) Shopping

Speakdng ‘Listening [ Reading
‘ ,
l. lgenti®v :cems 3f Ziothing. ‘. eaa ngTmuCtIoNg an 'aungromac |
aachines. '
<. lgentifv nousenoia apo!ancas.
3. Ask ‘or ang give tne prica aof an é
s item. i
!
i
[
s, 24 gi . !
?:l f:r x:d give the location of an 2. Read & tag an an izem of ziothing ‘or }
em In 3 store. price, size, fadbric, washing 'nstruce l
. tions,
5. Oescride clocming. ,
A . Re a directory n noooing nal . :
3. Jaescribde ises and zharacleristics of 3 ad ! nas ‘"9 !
- 3 CusenoIg 1 tem. k)
-
E ; 7. Ask ana Zai! "ow 3 3perata an
acoliancs.
3, Foilow direcczions 23 a store or
shopo1ng canter. .
]‘ 9. Return or exchange a purcnase. 4. Use tne Yellow Pages girsciory. !
- 10, Call to sae if an item is availanie S. Use the classified section of :ne
ang 20 verfy Jrics. agwspager. 5
H
1
]
~ 1. Discuss aiternatives to convent:onsl 8. Read the girsct;ons ‘or zper3t.ng an
b stares. aopiiance.
h 12. Call a repai- ;a0 or servica canter
and explain a prodiem.
: = 7. 2esd CZonsumer lecorzs tagaziue “sr
product duytng 'aformation.
i
]
-y
- !
| !
i .
! i
| | 3. Raead a ~arranty and an owner's manual.
!
e
poo i
1} . [}
f I Z
v or o, hd :
- !
- '
3
!
i
f
X 15
> 54
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Writing Cuitural Skills

T 1. Compare and contrast return Jo0licies
n Y.S. stores and stores 1 t-e
native country.

1. Make a shopping lisc.

2. Write a check.

3. Vrite directions to a store or
shopping center.

4. wWrite a letter to a friend describing « 2. Discuss dargeining-~when it's appro-
a8 new purchase. T priate and whon ‘t's not.

+» 5. Qoen a charge account.

- 6. Write a business letter of complaint
or satisfaction.

3. Compare and contrast shopping n
different types of stores.

ERIC w47
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(4) Housing

Speaking/Listaning

Reading

Scate w~nere !iving (house 3r apar:-
nent) .

ldentify ¢the rooms n a "ouse.

identify common rome furnisnings and
nousehola itams.

lead a "far  -ent' anc ‘for sau g’

s gn.

Oiscuss advantages and disadveantages
of renting or owning a Nome,

Ask questions lefore renting.

State jossidls reasons for re¢ Jsal t@
2ay “eng.

Teiegnone a “eignoor ‘or
ar & negative Jursose.

a J0s:live

Locate and read a nNewspager o
listing a dweliling for rent ar “or
sale.

ERIC

Aruitoxt provided by Eic:

, ]
- 8. Call a respairman, descride a jroclem, J. Locate a repa) rman (plumoer,
and give directions ta the Nome or carpsn‘er) 1n the Y¢'low “ages.
apartment.
4., Reac a repair 3ili.
" 3. Contrast city life witnh lifa in the S. .ocate real astace agents in :%e
~ Suduros. Yel'ow %ages.
- .
|
1l
T i10. Oiscuss gptions to taze when seiling 8. Raad an article on "ome naintanance.
a hame.
{ 11. Oaescride the process of renting an
apartment.
-~ 13. Descride tne arocass of oduying a
- o hame.
o
l .
i 13. Qiscuss the advantages of naving home 7. Raad a lease or mortjage agresment.
i owner's insyrance.
! 3. Q@ad an owner's manual  ‘sr a1 1ome
! acolianca. :
{ l !
ty !
x !
- v
!
[}
]
|
!
Q

L6




Writng Cultural Skills

.

1. Write the home address, Descride & Lypical n"ouse N ine f

native -~ountry. ;
2. Oraw and laoce! a floor plan. i

3. Write the names of household items.

e e T TR, - - - .-

b, FiNY out a warranty for a home 2. Compare and contrast the housenoid
appliance responsidilities af men and wu.en in
the United States and the native
5. Fill out an order for an apartment country.
repair.

J. Compare and contrast nousexkeeping N0
the United States and :n tne ~ati/e
country.

8. Fi1] out a lesse. b. Comdare and contrast types of nousing
in the Unitel States and in the
native country.

7. Write a lettur of complaint to an 5. Compare and contras’ living
afartment manager. arrangaments in the United Scates and

in the native country and the

cylityral norms that dictate them.

8. vrite s  aessay comparing and 6. Oiscuss the utilization of retirament
contrasting homes in the native homes and nursing nomes in the United
country and the United States. States and in the native country.

Aruitoxt provided by Eic:
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r Speaking/Listening Reading i
V. lcentify oarts of the Jody (external 1. Read nedic.ne 'aoels.
and internall.
2. laentify zammon items  n 3 3rug i. ?aad a2 inermcometer.
store.
3. Ask  and  answer Juestions  adouC J. Aucognize signs w1z wdrn 3
a neaich. potantial danger. ;
- é, ®allow a doctor's or dentist's ;
directions. i
5. Clearly state and spei! name and home ’
address. .
6. Teicohone 9I'1 and ask for neip in an .
anergency. '
7. Ask for and give the location of b, Read a list of the warning signs of |
items in a drug store. cancsr and heart at2ack. i
3. Qescride symotons of an illiness. '
1
3. cail Paisen Cantroi.
-
- 13, Ask Questions @ n“eip chcose a
B oczor.
]
1
i ! 1 Make/cancei a do€tor's apoointment.
| } 12. Cail z3 ~snew a jrescription,
! | 13. identify medgical speciaities. 5. Raad N  gver-the-counter medicine i
: . lacel .
4. Express fruscration, dissatisfaction. !
!
15. Ask for and jive girections co the !
nearest nhospital.
~y
-
. 16. Discuss mathods of zayment.
17. 'darn someone 3f impending dangsr.
o !
18. Oiscuss 930¢ and dad nealth hadits. 6. Read drief srzicles an nea:zn. I
19. Describe the contents of a first-aid |
iz, ]
- 20. Qiscuss the side effects of a X
- medicine. f
i
i
i
1
1. Answer questions asked in a haspital !
emergency room. !
22. Comoare and  zantrast “eaith zare :
syatams in 2ne Jn:.ted States angd ine
- 7ative cauntry.
-
]
§
i
[ |
Q
43
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Writdng

Cultural Skills

ie

Ladbei body parts.

l. Make a shopping list for common 1. Oescribe medical care in the native
medical items. cauntry.

3. wvrite a list of questions for a
doctor.

b. Write 3 note to a teacher excusing a 2. Explain smoking etiquette.
chiid's absence from school due to
illness.

r 5. Fill out a medical! nistory “orm. 3. Give pros and cons of privete doctors
and medical clinics.
6. Fll1 out an insurance form.

4. Compare the role of pnysical fitness
in the United States and in the
native country.

O

ERIC
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(6) Transportaton

Speaking/Liscening Reading
1. Identify parts of a car. ¢ 1. Read safety ang traffic signs.
2. Identify forms of %ransportation. T 2. 2ead a straet nao.
3. lasagify c3ins ano Jills. -H J. lleaqd a1 Dus, train, 3P suSway i
- schedule.
- 4, Ask far and 3ive change.
S. Ask for and give the time.
8. Ask for and give simple directions.
7. Use seif-servica gas pusos.
8. Telephone for a tan:.
9. Pay a correes amount and verify
ehange.
-
- !
10. Cal!l for heio from a “ighway 3none. :
N Teleonone a 3us 3r rn sgation 3 :
{ ask ‘ar nformation.
, | f
! VY +
- 12. igentify and descride car grooiems. 4. Locate a te!ephone umoer “or a zar
repair service.
13. Ask for car repair servicas.
S. Rsad a traffic .icxet.
18. Jgint out the advantages of using
seat delts. . Read a repair D:11.
~
- .
1S. Comolain adout a car repair.
16. Plan a trip with a travel agenc. v 7. Aesad a U.S. roac mao.
17. Maske reservations on 3 alane, train, 8. Read a 'oca! sightseeing juide.
or dus.
18. Oiscuss traffic tickets and openal-
-~ ties.
-
19. Descride sclutions 20 emergency road
prooiems.
20. Give anga get sertinent invormation in
case of an accident.
21. Tell the class adout a favorits trig. 3. Read a car owner's manual.
22. Qescridbe the process of duying a new
or used car.
-
-
¥
Q 52

ERIC

Aruitoxt provided by Eic:

wn



Writing

Cuitural Skills

T 1. Laoei parts of a car.
1 2. write the time.
T 1. Tip appropriately.
2. Discuss precautions to take when
traveling at night or in a "Nign =rime
i area.
i
H
i
i
J. Write down simpie directians. 3. Oiscuss driving etiquette in the
United States.
4, FI1IN out an application for a
learner’'s permi .
4
vy
S. Write a letter of complaint for bdad 4. Compare :ioes of vacations taken n

servics.

6. Fill out insurance forms.

the Uniced Scates ang
country.

in the native

7. vrite down pertinent information in
case of an accident.

8. wWrite about a favorite trip.

S. Compare transportation systems in the
United States ana in the native
country.

ERIC
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(7) Community Resources

Speaking/Listening Reading .
1. Identify occupations of Decpie in the . Locate someone's numder in the 3snone
community. 300K .
T 2. Teieonone ‘o emergency -elo. <. ead a naii 31cx-yp scnequr s, :
i
P 3. Ask for and duy stamps and Tnoney i
-b orders at the post office.
4. Mai! a peckage averseas. J. Resd a movie schedule.
S. Make a Sank depesit or withdrawal. b, Read a telephone 3ill.
8. Comment on the weether after |isten~ S. Read a Jotlity dill.
ing to a ~eether regort.
= K 6. Read directions on a >avy snona.
7. Aoply for a library card. !
: 7. ead 3irections 5 Jse 3 3NGLICICV
| 3. 4axe a 'ong-distancz ana an iacer- mactine.
' nat.onai teiepnone zai!. .
i 3. Read directions “ar mak.1g 3 ange |
| 11stance taieonone zai'. !
T 3. Telepnone s community office to ask * 3. Locate communiCy rasqurces n the
for information. tel epnone ¢ .
10. Give directions to the near=3t post
office, library, or recreetion can-
cer.
-~y
-b
]
T 11. Recommend a J00Kk or a movie and tei! « | 10. Reec a8 Ddrief news . tem and 1) scuss
sometning s0out it. it.
12. Recommend l!ocal nplacas of interest
and tell how to gt there.
-~
-
l )
13. Listen to tne radlo and/or TV news 1. Reed & communitly newspaoer ana
and relate the main idees. discuss the local news.
v
v 4
?
-
Q
ERIC 2
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Writing

Cultural Skills

Address an envelope and a post card.

2. Writs a check.

t 3. Write dc n a ielephone message. v, Oiscuss the pros and .ons of keeping
i , money in a dank.

4., Write a note excusing & child's
agsence from school due to iliness. o .

. Oiscuss thu community resources

S. Fill sut bank deposit and withdrawal T availapie in che native country.
slips.

6. Fil!l out a form to apply for a
library card.

7. \uritce a letter to a frienc J. compare the role of community
recommendi .g a local place or volunteers in the United States and
interest. in the native ccontry.

v 8. Write a letter with a suggestion or & b, Oiscuss personal involvement in
compiaint to to 4 community leader community decisionmaking and affairs
or arganization. ,L in the United Staces.

9. Write a '"letter to the editor”
expressing a strong opinion.

v
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Appendix 3

Tables of Competency Tasks and Performance Measures

The Adult Language Lavels (ALL) Manaaement System formulates
performance measures for each of the competency tasks identified in the
curriculum framework. These performanze measurss oprovide uniform
criceria by which adult learners can demonstrate ‘''mascery' of a
competency task, i.8., what the learner should be able to do after
instruction. These shoulid be used not oniy Dy the instructor O assess
educational prugress, but also by rthe learners tO gauge succass in
attaining the.r instructional goals. Administrators can asceridin
program success ‘rom data derived from performance-measure statistics.

A table ‘s providu~ for each of tre seven content ara2as, comorising
the Saltimore Ccuncty, Maryland, curriculum framework. The taples list
sach :omoetancy task and its respective performance measurs 3v  ski'!

area (speaking/listening, rsading, ar writing) and «!inin 3<ii! ar2as

dy language oaraficiancy iavel. The taolas also spec. v I7cse 133~
~nica are 3po-cpriatz for multiole language leveis. .A 13s< z3n 3=
~oOr<ed sn at cuccaeding !anguage sroficiency 12vels 2y 17Cr23 17g IT¢

complexity of ianguage and caocability required.)

Because this is a competency-based curriculum frameworx, tne
performance measures higniight the mastery of functional skills, as
opposed "o the attainment langusae skills. When appropriate, however,
sample language (structures or vocabulary) are provided in some
serformancs measures.




(1) Personal Information and Employment

Speaking/Listening Level 0
Competency Parformance Measure

1. Express a lack of understanding;
ask for repatition.

2. Ask for and give name, address,
talephone number, occupation,
country of origin, and age.

3. Express a state of reeling.

4. Spell name and acddress orally.

5. ldentify other family members by
name and relationship.

6. Describe someone.

when asked a question which is
beyond the learner's comprzhension,
the learner will ask for repetition
until the question is understood and
answered. (Sample Language: 1I'm
sorry, | didn't understand the
question. Please repeat.)

Ask and answer personal information
questions correctly. Questions
include requests for name, addrass,
telephone number, occupation, age,
and country of origin.

Ask and answer the Auestion, ''How do
you feel today?'' Answers should
include appropriaie adjectives such
as happy, sad, angry, nervous, and
afraid and should give a reason
wiiich explains the mood.

Spell name and address with no
mistakes.

vescribe a family member by name and
reiationship, with no errors.

Describe a classmate relating at least
five charicteristics (height, sex,
color nf hair and eyes, age, and
naticnality).

Speaking/Listening

Leval t

7. State interests or occupation.

8. \identify other common occupations.

557

Ask and answer the gquestion, ''What do
you like to do?'" by naming an interest
or hobby without error.

Given 19 pic:ures of people engagea
in common occupations, identify each
occupation, with 80 percent accuracy.




9. Give reasons for leaving one's
native country and coming to
the United States.

10. Introduce family memoers.

Answ'r the question, '"Jhy did you
leave your country and come to Lhe
United Statas?!, to tne satisfaccizn
of tne instructor.

demonstrace the 3racagura “or
SwWi ‘19

irgroducing two pseopl2, <21
n&,ic conventione .
11. Express sympacihy. Given a hypoathetical situation,
properly express sympachy.
Speaking/Listening Levei 2
12. Stace and =il about a AsZz and answer [he raguest, ''Tell me
“ably, ' Atarast, or skill. 3Nout your n000Y.'' Answers mMus:t
include at l2ast: z-e -ame 37 1-e

12, Talk about feelings.

14, AsK and d4nswer gquestions
about present history,
education, and work experience.

19. Use the telaphone to inquire
about a job.

16. Ask someone to be 3 reference.

17. Jescribe w~nat 0 do before
the interviaw.

58
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MoDDY, hNow iong :he student "as sesn
ingarasetad i1 "1, ang a 3r.27
description of tne 4000Y.

Given eight picture, of ceupl2 in
different situationrs, name and
describe at least five different
fealings which are deoic:ted ana

possible reasons for 2acn.

Respond appropriataly to a request
for information about 2ducational
background and work 2xperieance.

Given a classified ad wnich includes
a job description and the talasnone
umher of tne amployer, demoirstr-ats
the procedure for inquiring aoout a
job or possible job intarview over
the telep~nne, using oroper telapnone
etiquecte and job-see "ng skills.
(Sample Language: axorass

interest, ask 7or an iaCarviaw

verify location.)

Qescribe the need and ask someone 3
be a reference, to the satisfaction
of the instructor.

Jescribe three Ihings Ine Srss2a2ci. s
smployee snould do Jefsra 3 a0
ingarview, «ith at 12357 w0 27 I-a
three correct. (Samoie .anguace:
dress appropriataly, e zn I.me,
orepar=s a list of r~afarancas.!




Speaking/Listening

Level 3

18. interview for a job.

19. Express an opinion about
a current event.

20. Express frustration.

21. Role play the naturalization

Given a job description from the
classified section of the newspaper,
demonstrate the procedure to be
used during the job interview. The
applicant must inquire about salary,
hours, benefits, and duties.

After listening to a recorded
newscast, express a personal opinion
about a current event-and state - —-
reasons for the opinion, to the
satisfaction of the the instructor.

Use appropriate vocabulary and
structures to express frustratisn in
at least three different ways.
(Sample Language: taken for grantad,
fed up witn, sick of, getting me
down.)

In @ role play situation, answer

oral exam. questions appropriate to the
naturalization ora! exam, to the
satisfaction of the instructor.
Speaking/Listening Level 4

22. Compare and contrast social
customs in the United States
and in the native country.

23. Teach a short lesson in an
area of competence.

Reading

1. ldentify the letters of the
alphabet.

Compare and contrast social customs
in the United States and in the
native country. At least three ar=as
must be included (e.g., births,
weddings, holidays, religion,
schools).

Teach a lesson to the class in anr
area of competence. The lesson
must be at least S minutes long,
well organized. and clearly
presented.

Levei O

Given che letters of the alohabet,
circle 10 which the teacher
indicates »>-ally, with 30 percent
accuracy.




2. ldentify a period of time in Read a date and day on a calendar
days, months, and seasons. with no mistakes. '

Reading Leved |

3. Read telephone massages. Interprat orally a simple writcen
tel ephona message, to the
satisfaction of the teacher.

4. Read want ads. Intarprec a classified ad orally for
the teacher, with no more than two
mistakes.

Reading Levei 2

3. Read a personal letcer. Given 3 serscnai letzar, summar.ze =3
content, to tne satisfagcI.cn 3f t-e
ceacher,

Reading Levei 3

f. Stats job description. Given a job description, restata cte
ma jor responsibilities, to the
satisfaction of the instructar.

Reading Level 4
7. Read articles pertaining to Given an article pertaining to an
area of interast. area of interest, restate the most

important 3Joints orally.

Writing Llevel 0

1. Write the lattars of tne Write the letzers of the ainhabect
alpnatet. #ith no mors %han tTwo 20r0rs.

2. Write name, address, Write the Jresent Zata, dav 2f ire
telechone number, occuoation, ~eek, and season of Ihe vear, wit?
country of origin, and age. a0 more than one spel!ing errsr.

60




3. Fi'l out a simple application.

Given a simple application form,
read and fill out these items:
name, address, telephone number,
occupation, country of origin, and
age, with na more than one mistake.

4, Fill out a W4 form. Given a W-4 form, complete the form,
with no more than one mistake.
Writing Levei |

5. Take somecne's name and
telephone number over the
telephone.

6. Write a personal schedule.

7. Write an entry in a diary or
dialog journal.

8. Fill out an application for a
green card.

3. Write a sympathy note.

Asked to write a name and telephone
number from a phone conversation,
write it with no errors.

Construct a personal schedule for a
typical day. It must include the
times and descriptions of at least
five activities.

Compose an entry for a dialog

journal which includes the date, at
least three sentences in response o
an inguiry, and one thought-provoking
question.

Fill out an application for a green
card, with no errors.

Write a sympathy note, using
appropriate vocabtlary and
conventions to convey proper
sentiments.

Writing

Level 2

10. Take a telephone message.

11. Complete a job application
or ather similar form.

12. Write an autobiographical
paragraph.

When asked to take a telephone
message, write it comprehensively.

Given a job application, can complete
it within 20 minutes with no more
than two e~rors.

Compose an acvtobiographical
paragraph. It must be at least six
sentences and include a topic
sentence, a concluding sentence, and
have no more tnan four spelling or
grammar errors. A dictionary may be
used.




Writing Levei 3

13. Write a latter of Given a classifiad ad wnicn
aoplication. asks for a letter of acolicaticn,

compose a latter in 3:ooer form
apgplying for the job. The letter
must include a statement of
interest, a brief summary of
experience, pertinent personal
infornation, and an appropriate
closing.

14, Construct a resume. Con3struct a resume utilizing prooer
form and including personal
information, educational bYackqground.
work experience, and
resoonsibilities.

5. Write paragraons aoout native 3iven an 1our, write at l2ast Itrae
¢ountry and past sersonai paragrapohs apout 2ie n3tive csunt-v
axperience. or past experiences. I3ch >aragracn

must have an opening sentence, a
closing sentence, and at least tiree
other sentences. There must de no
speliing errors and not more than
three errors in grammar. A
dictionary may be used.

16. Fill out a petition to file Fil! out a petition to file for
for naturalization. naturalization, with no arrors.

Writing leveid

17. Writa a ''letter to the editor" Write a '""'etter to the editor'
expressing an opinion. expressing an ocoinion. The letter

muet identify the iszue and dascrise
the student's feelings. [T nust e
concise, w~al! organized, and

logical.
18. Write an autobiographical Given unlimited time and resources,
comgosition. compose an autobiographical camoosi-

tioen. It must incluce an intraducsory
paragraph, at least five doav
paragraohs, and a cenciuding
paragraoh. There tust e 10 Tcre :-an
two Jrammacical errar3 and 10

soelling mistakes.




Cuitural Skills

Levei 0

1. Differenciate between first and
last names.

Writ2 the ''given name' first and tne
“family name'' jast for at least Five
members of family, without a mistaka.

Cultural Sidits

Level |

2. Discuss customs pertaining to
introductions, name usage, and

Describe at least three diffarent
U.S. customs pertaining to

titles. introductions, name usage, and ticias
(e.g., handshaking, nar’ g of
children).
Cuitural Skills Level 2

3. Differentiate between personal
questions which should and
chould not be askad.

Given a list of 10 guestions, icdentif®y
which should not be asked of a casual
dcquaintance, with 30 percent
accuracy.

Cuttural Skills

Level 3

k. Be aware of proxemics--spatial
distance between participants
in a conversation.

Describe the diffarence in the
amount of ''comfortable'' space needed
between two conversing people in the
native culture and in the United
States, to the satisfaction of the
teacher.

Cuitural Skills

Levei d4

5. Be aware of job etiquette
in the United States.

643

Describe basic job etiguette to the
satisfaction of the instructor.
(Sample Lansuage: punctuality,
deference to employer, respect for
others' personal possessions,
smoking).




(2) Food

Speaking/Listening Level 0
Competency Performance Lavej

1. lidentify common food
icams.

2. Qrder and pay for food in a
fast food restaurant.

Given pictures of comon sod
i cems, name chem, with 30 ocerzant
accuracy.

Given a fast food menu, arzer anc
pay for food corractiv.

Speaking/Listening

Levei |

i. Ask for and give tne location
of a Toed item in a supermarket
and locate ic.

2. Ask and answer now much an
.cem is per unic.

3. Ask for change for a vending
machine.

6. Talk about likes and dislikes.

in a roie play, ask for and answe-
questions about the iacation of
food items in a supermarkaz, vel!
enougn for the itams o 2e locacaq.

Ask and answer Juestions about e
price of items per uniC, ~i:9 wC
out of three correct. ({(Sample
Languaga: How nucn is a dozen
eggs, a half gallan of milk, a loaf
of bread, or five pounds of rica?)

Ask for cnange and verify tne
amount given, with no errors.

Tell at least three foods ne;sne
likas and dislikes.

Speaking/Ustening

Levei 2

7. Express appreciation.

3. Sxoress reaqrec.
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2

Express appreciation in at iaast
two di ffarsnt ~avs. ' Samp'a

“anguage: !'m sar: jrataf.;.
Thank you. You'-~a sery <ing;.

Ixpress ragrat n N0
different w~ays. (3smo.2 Language:
what a sname. |'m sor-y. That's
too sad).

CE)
e
[13

[
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9. Invite someone to dinner.

10. Accept or decline g dinner

invitcation.

invite someone to dinner or to 3
party using accepted conventions.
The invitation must De polite., .t
may be extanded 2y te'zpnone 2r i~
person. A date and time must Se
given.

Accept/deciine an jnvitation using
accepted conventions., A refusal
must be pol.te, express regret, and
appreciation. An acceptance must
include appropriate questions about
t.me, the attendance of children,
dress, and perhaps an offer to
bring someching.

Speaking/Listening

Levei 3

11. Telephone for reservations
at 3 restaurant.

12. Compare and contrast dietg
in the United States and in
native country.

Telephone for a rese-vation at a
resgaurant. Conversation must
include name, number ,n party, and
time. Appropriate questions about
dress code, acceptable methods of
payment, or entertainment may also
be asked.

Compare and contrast the diet in

the United States with that of tne
native country, in at least three
areas. (Sample Language: frequency
of shopping, fresh or frozen food,
food stores, methods of preparation,
meai times, Cypical dishes, quantity
and quality of food).

Speaking/Listening

Levei 4

13. Explain the health hazards
associated with cholescerol,
sugar, salt, caffeine, and
alcohol.

Describe at least one way each of
the following can be a health
hazard: choliesterol, sugar, salt,
caffeine, and aicohol.




ERIC

Aruitoxt provided by Eic:

Reading

Levei 0

Maten a picture of 3 food
icem w~ith the word.

Jiven niztures 2f fzegq itams anc
the carrespondiag /ocaou.ar/, Taiss
the pictura =ifa ne wors, w~i:n 240
percant accuracy.

2. Read direc. ons on a Reac and role play buying an icem
vending machine. from a vending machine,following
the directions on the machine.

Readinyg Level |

3. Read czmmon food iacels, Read fzod ifapeis, coupens, anc 3@’ 2

coupons, anc sal2 acs. ade. l!aentifys ine “tam, Ine trzrs
name, ne siZe Jor w~eiInt, anc
(wnere apoiizacia, --~e 3r.c2,
qiscount, name of :Ine sIor2 anc
date, with no more than one er-or.

4L, identify abbreviations Given a standard aobreviation,

for weights and measures. state the weight or measure it
represents, witn 30 percant
accuracy.

S. Read a simple menu. Given a simple menuy, read it well
enough to identify the major
categories and o order from each.

6. Read the checxk. Given a restaurant or supermarkat
bill, read and verify the “soas
purchased, the price, sales tax,
total and, if applicable, the
amount given and change recsived,
with no errors.

Reading Level 2

7. Read ingredients on a Given prepackaged food, read :ine

package. ingredients on the box and descrine
them, with no mora zhan I'wo ar-oars,

3. Red4d and prapare 3 recipe. Given a simple reci3e, ~=3aq 3ng

66

Ge@sSCribe its 2renarat on T3 e
satistaction of 7ha 1asIructar.




Reading

Level 3

9. Compare food items based
on weight, unit pricing, or
ingredients.

Given two similar food itams, raaq
the labels and compare them. They
muyst be compared in terms of
ingredients, price, weight, and
unit price.

Reading

levei4

10. Read food articles.

Read an article about food or
nutrition and describe it to the
class. The report must he at ieast
five minutes long, identify the
source, and relate the main points
of the articla,

Writing

Levei 0

1. Copy food names.

Given pictures of food items and
corresponding vocabulary, copy the
fuod names, with 90 percent
accuricy.

Writing

Level ¢

2. Make a shopping list.

3. Copy a recipe.

b, Write a sample menu for

breakfast, lunch, and dinner.

Write a food shopping list of 10
items, with no more than twc
spelling errors.

Copy a recipe, with no omissions.
Write a sample menu for breafast.

lunch, and dinner. Each meal must
include at least three |tems.

Writing

Levei 2

S. Write down a recipe.

6765

Write down a recipe in correct
form. The ingredients must be
listed before the directions.
There must be no omissions or
errors in measurement.
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Aruitoxt provided by Eic:

6. Write an invitation.

~~4

. Write a thank you noce
for a4 dinner invitation.

Write an invitacion for a par%y.
In must include date, time, <i~g
of party, name of party Jiver, anc
a telecnone number for raplias,

Write a thank vou not: “ar 3
dinner invitation. The 10t2 7uss
De concise, written in an
acceptadle form, ang have 70 mnore
than one speiling error. A

dictionary may be used.

Writing

Levet 3

8.. Write a note asking 2
friend for a recipe.

Given 30 minuces, writa a nota
asking a friend for 3 -ecise, —e

NOC2 TMUST D@ wF'%%an (=2 3C2a07I3C 3
form, stacs tme pursose . 2ar’ v/,
and ~ave 10 MOrs2 Znan w0 sce' . -¢

grrors. dictionary may Je Jseq.

Weidng

leva 4

9. Summarize an arti:le
or report concarning focd.

Given unlimited time and r=sourzss,
write a summary of an article apout
food or nutrition. The report nust
be at least five paragraphs !ong,
identify the source, and highlight
important points. Thers may be no
more than two spelling errors ang
no more than three grammacical
arrors.

Cuttural Skills

Levei O

None identified.

None identified.

Culturai Skills

Levet |

1. Respond aporooriately
to an offear of Ffood
in & social situation.
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Describe at laast wo spcrocriats
ana w0 inaporooriata -ssconsas,
Senaviors %5 an 3ffsr 3f “zcG .1 3
social situation.




Cuftural Skills

Llevel 2

2. Tip appropriately.

Nescribe the customary amount laft
as a tip in a restaurant,
Differentiate amounts appropriate
for good service and for bad
servicz, "> the satisfaction of the
instructor.

Cutturai Skills

Levet 3

3. Discuss restaurant etiquette,

Describe restaurant etiquette
regarding seating practices,
getting the waiter's attention,
dress, conversation, and paying the
vill, to the satisfaction of the
iastruc.or,

Cultural ckills

Level 4

4. Discuss entertaining in the
United States versus
enter taining in the native
councry.

Describe at least three
similar ' ties and three diffarencas
hetween c¢1tertaini g in 2 Uniteg
atates ang in the native country.
(Sample Language: invitations,
dress, hostess gifts, types of
parties, time and food).




(3) Shopping

Speaking/Listening Levei @
Competency Performance Measure

1. ldentify items of clothing.

2. Identify household aopliances.

1. Ask for and give the srics
of an cem,

Given pictures of 10 icems of
clothing, identify tham, with 30
percent accuracy.

Given pictures of 19 common housenoia
appliances, identify them, w~izh 10
pemrcent acsuracy.

fn a role 3lavy sicuagtion, asx “3r anc
give information aocut :-e sr:z3 of
an itam,

Speaking/Ustening

- Lavel 1

b, Ask for and give the
location of an item in
a stors.

5. Qescribe clothing.

6. Describe uses and
characteristics of a
hoLsehald item,

7. Ask and tell how to
operatea an appliance.

8. Follow directions to a
stare or shopping canter.

o AN
[+ 3}

Given a department store diraciory,
ask for and answer queszions aoout
the lccation of an item in tne
store. Answers should include
department and floor and he clear
enough for the item *o he located.

DQescribe a piece of clathing in
rerms of color and fabric design with
chree out of four examples correcs.

Given pictures of 10 "ousehold
items, des.ribe at least 3ne Jsa
for each.

In & role play situation, ask ana
give comprehensible answers o
questions 2about the operation of an
appliance,

Give and foilow direczions 22 3 s2z2rae
Qr shopping center. The 2 -2c%.c¢ns
must Je camorenensidis, ind tie
student must -e abla 35 ~-azcn :-e

intended Zestination.



Speaki vg/Ustening

Level 2

9. Return or exchange a
purchase.

10. Call to see if an item
is available and verify
pricae.

11. Discuss alternatives to
conventictal stores.

12. Call a repair shop or
service center and explain

In a role play activity, return or
exchange merchandise. The furposs of
the dialog must be clearly
understood, and all the appropriate
ejements must be included, such as a
statement of the problem or
complaint, date bought, method of
payment, register receipt, and a
solution.

Given a newspaper ad, telephone the
store to see if an item is still
available and verify the price, to
the satisfaction of the instructor.

State at least two altarnatives o
shopping in conventional stores.
(Sample Languaje: flea markets, thri®:
shops. garage sales, auctions.)

Given a repair problem, telephone a
repair shop to ask for service. The

a problem, conversation must include a
scatement of the ,roblem, student's
name and address, the make of the
appliance or item, and the date
purchased, if possible.

speaking/Listening Level 3
Continue witin numbers 11 and 12.
Speaking/Listening Level 4
Continue «.th numbers 11 ana 12.
Reading Level 0

1. Read instructions an
laundromat miachines.

[

Given a detailed picture of a
laundromat machine, read the
instructions well enough to operata
it.



Reading

Level !

. Read a3 tag on an itam of
clothing for price, size,
fabric, wasning instructions,

. Read the directory in a
shopping mall.

Given a clothing sales tag, r2ac =2
arice, size, fapric contant, ang
~ashing instruclions, w~iZ 70 more
than one error.

Given a duplication of a shopping
mall directory, locats a specific
store and give comprehensidle

dirsctions to it from the ''you are

here'' arsa indicated.

Reading Level 2

4. Jse the Yaliow 2ages. Given the Yeliow 2a3ges, *'-a 2t
l@as: three staras ~nicn sei’ 3
specified izam.

. Use the class.fied sections
of a newspaper.

. Read cirections for
oper:ting an appliance.

Given the classfiad sec=zion of t-e
newspaper, find a specified item in
the ""For Sale' column. Identify

price, description, shone number, and
time to call, if appropriate, w~ith "o
errors.

Given the directions for operating an
applianc-. read and =xplain them
wal! enough tc use it ffactively.

Rcading

Levei 3

7

3

. Read Consumer Paports for
product buying information.

Read an article from Consumer Resnrcts

magazine and summari.e it to {n

class. The regor: must identi<y :he
sourcr and relate the main fingings
of the article.

Reading Lovel 4

. Read an owner's manuai. Jiven an owner's manual!, ~2ad ang
summarize thasa seczions: saraty,

starting instructions, Maitananca,
and w~arranty service, I3
Ihe

ne

satisfaction of inscructor.




Llevel 0

1. Make a ihopping list.

2. VWrite a3 check.

Write a snopping list of 10 items,
with no more than four spelling
errors.

Write a check to someone. The date,
amount in numbers, amount in words,
"nay to the order of'' name, and sig-
nature myst be written in acceptabie
form, with no arrors.

Writing

3. Write directions to a
store or shopping center.

Given a starting point and the
location of a specific store, w~rite
correct directions to the store, w~itA
no more than four spelling errors.

Writing

Level 2

b, Write a lette- describing
d new purchase to 3 friend.

5. Qpen a charge account.

wWrite a letter to a friend descriding
a new purchase., The letter must de
in an acceptable form, describe the
item, and stats at least two reasons
for the purchase.

Given an applicat.ca for a charge
account, fill it sut with correct
information and no omissions.

Writing

Levei 3

6. Write a business letter of
complaint or satisfaction.

Write a business lettar of complaint
or satisfaction. The letter must be
in an acceptable business format,
concise, and effectively communicate
the student's purpose.
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Writing

Continue with numbers S5 and 4.

Cuitural Siills

Levei 0

1. Compare ard contrast return
policies in ¢.S. stores and

Tell at least two di®-a-ences ana
similarities betwesn tha return

two

stores in the rative country. poiicies in U.S, stores and stores in
the native country.
Cuitural Skills. Leved |
Continue «~ith numger 1.
Culturai Skills Level 2
2. Discuss bargaining--when Teii at least three instances in
it's appropriate and when ~hich bargaining is apopropriaca in
it's not. both the United States and in :Ine
native country. (Sample Lanquage:
car dealers, vard sales, flag
markets, real estate salas).
Cuttural Sidils level 3
3. Compare and contrast shopping Discuss the differences het~esen
in different - ,a2s of stores. shopping in department stores,
discount stores, and thrift shcos. =3

the satisfaction of the iastructor
(Sample Language: guality of sary
surveillance, payment, and racurn
policies).

..
on.,

Cultural Skills

levei d

Continue «~ith number 4.




(4) Housing

Speaking/Listening

Comgecenc!

1. Identify where living (house,
apartment).

3. ldentify common home

firnishings and h.usenold

itams.

2. lIdentify the rooms in a house.

Performance Measure

Ask and answer questions about ~nera
he/she is living, with correct
information,

Given pictures of the rooms of 3
typical nouse, name them, ~i1l7 two
out of a2very three correcs.

Given pictures of 10 “susenolsa =
or furnishings, identify, tnem, «i
80 percent accuracy.

Speaking/Listening

Leved |

4. Discuss the advantages and
disadvantages of renting or
owning a nome.

5. Ask gquestions before renting.

8. State possible reasons for
refusal to pay rent.

7. Telephone a neighbor for a
positive or negative purpcse.

Describe at least two advantares and
disadvantages of renting or owni g
a home.

Ask and answer appropriate
questions upon renting a house to
the satisfaction of the
instructor. (Semple Language: Is
it furnished? How much is the
rent? How many rooms are there?
What utiiities are included?)

State at least thrae reasons ‘or
refusal to pay rent. (Sample
Langvage: no heat, repairs not
made, painting not done,
extermination needed.)

Given a common situation, role alay
a telephone conversation ~ith a
neighbor, stating clearly andg
politely the purpose for the call.
If the caller is complaining, a
solution for the complaint musc e
offered. (Sample Lanquage:
weicoming a new neignhbor,
complaining about & dog, as<ing for
a favor.,




Speaking/Listening Leved 2

Call a ~epairman, descride a 3iven a 1ousenold srooiam, zascr e
prsoliem, and give directions it ¢learly over fne snonz 2 =
to the “ome or 3partment. repairman 3nd give <orrac:

directions fraom the near2s: na or
street to the nome or apartment.

Contrast urban |ife with life Compare urban life with life in the

in the suburbs. suburbs in cach of the following
areas: <transportation, schools,
en=ertainment, and nousing, to ine
satisfaction of the Instructor.

Speakinylistening Levei 3
"3, Jiscuss coticns wnen seliing 3 Jescrize at 'a23si Iwsc 26T NS Il
1cme. take w~nen sali . 1g 3 ~cme. 3uct i3
listing it w~itn agent, sei g :
i

yoursei¥, i¥ it z0e3n't sa&i.,

reating ic.

11. DQescribe the process of renting Qescribe Che arocess of renting an
3n apartment. aoarunent, to the satisfaction =¥
the instructor. (Samole Language:
Read classifiad ads, canvass
neighburnood, teiashone landloras,
arrange personal visits,discuss
services and rescrictions.)

12. DOescibe the process of buying Qescribe the process of bduving a
a home. home to the¢ satistaction of :ine
instructo-. (Sample Language: .1e

classified ads, sees an agent.
compare houses, make an offar,
negotiate offer, secure financing.,

Speaking/Listening Levei 4

13. Discuss advantages of having Qescride at least two reasons “or
homeowner's insurance. having homeownar's insurance =
Fire, thefz, injury).

-
t e .

ERIC " BEST COPY AVAILABLE

Aruitoxt provided by Eic:



Reading

Levei 0

1. Read a ''For Rent' and ‘'For
Sale' sign.

Read ''For Rent'' and ‘'For Sale!
signs, telling the purpose “or tne
sign and identifying the name of
the real estate company and
telephone number, iV applicaole,
with no errors.

Reading

Level |

2. Locate and rrad a newspaper
ad, listing a dwelliing for rent

Given a newspaper, locate and read
an ad listing a dwelling for rent

or sale,. or for sale. ldentify tne
location, cost, number aof secrocms,
telephone numper, and ¥ “urnisneaq
or unfurnisned, with no more =nan
Ane error.
Reading Level 2

3. Locate a repair service {plumber,
carpenter) in the Yellow Pages.

4, Read a repéir bill.

5. Locate real tate agents
in the Yell Pages.

Given a common household oroolem anc
the Yellow Pages, locate at ieast
twO appropriate repair services.

Given a duplicate of a repair 5ill,
identify the work done, time

taken, cost of labor and parts,
with no more than one error.

Given the Yellow Pages, locate at
least three real estate agents.

Reading

Levei 3

5. Read an arcicle on home
Mmaintenance.

75

P.ead 4n article relating tc home
maintenance and describe it to the
class. The report must identify
the source and relate the mnain
findings of the article.
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Aruitoxt provided by Eic:

Reading

Levei 4 -

7. Read a lease >r morcgage
agreement.

8. Read 3 home appliance owner's
manual.

3i/en 3 samoia l23s2, -2
descr-ide :ne catas of -
montahly or yeariys -ent,

4eposit, and w0 r2a3s0ns
eviction, with no errors.

Read a home appliance owner's
manual. Describe the operating
instructions, warning, and ~arranty
agreement clearly and correctiy ©2
the class.

Writing

leveld

. w128 "Ome sdaarass.

2. Jdraw and lacel 3 flioor zlan.

3. Write zhe namas of nousencld

(71

Write Icme 3garass, ~it g -7

Oraw a3 fioor pian arc '3dei ne
rocms, wiCh no more han one ar-ar.

Given pictures and words far 10

items. housencid itams, cooy the corrace
names under 2ach sizurs, ~itn 30
fercent accuracy.
Writing Leved |
4. Fill out a warranty for a nome Fill out a warranty car3 zsr-223%i/,
appliance. ~ith no omissions.
5. Fill out an order for an Fill out an order “or an aoar:mnent

apartment repair.

repair correctly, w~ith 70 amissicns.

Writing

Level 2

6. Fill out a lease.

Fill out a lease ~iZh 70 amissians.




Writng

Level 3

7. Write a letter of complaint to
an apartment manager.

Write a letter of complaint to 3
landlord or apartment manager. Tne
letter must De in an accentavle
form, state the complaint clearly
and concisely, and end with a
request for action.

Writing

Level 4

8. Write an essay comparing and
contrasting housing in the
native country and in the
United States.

Write an essay comparing and
contrasting housing in the Unitag
States and in the native courtry.
It must De in proper form, at lsast
five paragrapns long, and -ave o
more than two spelling 3anc wo
grammactical arrors.

Cuitural Skills

Level0

1. QDescribe 3 typical house
in the native country.

Describe a typical house in nat:ive
country to the satisfaction of Ine
instructor.

Cultural Skills

Level |

2. Compare and contrast the
household responsibdilicies
of men and wcmen in the Uniced
States and native cuuntry.

3. Compare and contrasc
housekerping in the United
States and native country.

Compare household responsibilicies
for men and wcmen in the Uni ted
Scates and in the native country

in the areas of cooking,

cleaning, shopping, employment, andg
disciplining the children, to the
satisfaction of the instrucror.

idencify at least two ways in
which Pousekeeping is gifferent

in the United States from
housekeeping in the native country.




ERIC

Aruitoxt provided by Eic:

Cultural Skills

Levei 2

4. (Ccmpare and contrast :ypes of
fousing in :tne United Statas
and in native country.

Comopars tne types 3f "0us:i"g 1 9=
i1 t1e Unigt2g Statas 3ng -~ -
native country, o -“ne sa:’ st
of the instructor.

Culturad Skille

Level 3

5. Compare and contrast living
arrangements in the United
and in the native country and
cultural norms that dictate

Compare living arrangements in the
U.S. with the native country, to
the satisfaction of tne iastructar
(e.g. in the U.S. drothers

them. and sisters don't spare -~ooms tessnc
3 cartain age, yet /0ung 3GuU.:s
$73r2 3cartments «~i:" TmemzIers 7
tne opoosite sex;.
Cudturai Skills Levet 4

6. Discuss existence of retirsment
homes and aursing homes in the
United Scates and in che native
country.

Compare housing for osider seoclz2
(nursing homes, -et.rcsment

communities) in the Jnized Sca:as
and in the native country, o tne

satisfaczion of the iaszrucsor.




(S) Heaith

Speaking/Listening

Competency

1. ldentify extarnal and internal
parts of the body.

2. ldentify common items in a
drugstore.

3. Ask and answer questions apcut
health.

L. Follow a doctor's or a dentist's
directions.

5. Clearly state and spell (.ame
and home address, as for a
medical application.

6. Te'sphone 31' and ask for help
in a.health emergency.

7981

Performance Measures

Given diagrams of the body,
identify common extarnal and
internal parts, with 30 percent
accuracy.

Identify at least five common itams
sold in all drugstores (=2.3.,
aspirin, prescription drugs,
vitamins, heating pads, 2andages,
alcohol).

Ask and answer questions about
health using appropriate vocabulary

-and simple structures, to the

satisfaction of the ins:zructur.

Given simple directions by a
physician, nurse, or dentist,
follow them appropriataly, to the
satisfaction of :he instructor.
(Sample Language: open your
mouth, say ah, take a deep breatn,
h:ld it, breathe normally, bite
down, relax.)

Clearly state and correctly spell
name and home address, using a3 key
word for each letter, as neccesary,
with no errors.

Given an emergency health problem,
role play the procedure for using
the telephone to get help, to the
satisfaction of the teacher.
(Sample: dial 911, state the
problem, Jive name and addr=2ss, and
follow directions.)
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Aruitoxt provided by Eic:

Speaking/Listening

Levet |

. for and give the location
of items in a drugstore.

8. Describe symptoms.

§. Call Poison Control.

1. Ask questions that will assist
in choosing a doctor.

11. Make/cancal a doctor's
appointment,

12. Call to renew a prescription.

Ask for and give tne locaz:z!
items i1 3 drugstcre.us’ =g
vocabulary and structuras,
satisfaction of :tne inst-ucsar.

3® ™
h )

s O 0O
O v 2
O
o0 O O

[1]

Describe at least four symptoms of
3 common illness, such as a colag,
the flu, or measles (e.g., fever,
sore throat, chills, nasal
congestion, upset stomach,
headache, cough, dizziness, a
rash).

Given an emergency situation,

locata the taleohone ~umober zr
J0ison cont-ol, zemons:I-3ta
procedurs for cal!’ng, zanc
the =merjency <l2ariv, 2
satisfaction of =ne iasti-uc

-
--a
am -
2s3° 22
-

N

68 av 4)

2

ldentify at laast three zuestions
which could be asked of the
doctor's secretary before an
appointment is made. (Samole
language: Where is :he officse?

How much is one visit? Does :cne
doctor speak my !angquage? Jo | 1eeg
an appointment? What ars the
office hours?)

State the pirocedures for making
and cancelling a2 doctor's
appointment to the satisfaczion of
the instructor.

Given a orescription medicine
label, describe the srocsgure for
renewing the prescription asver :he
telephone, cizing the <umoer. name
of the patient, name of the Joc:or.
date and number of renewals, 7
appropriate, with no mistakes.

Speakir - Listening

Llevel 2

1J. ldentify medical specialtias.

82

Given 10 medical sgec . 3i-ias,
{pediatrician, intarn:ict,
ophthalmeliogist, coscscrician



15.

6.

17.

Express frustration, or
dissatisfaction.

Ask for and give directions
to tihe nearest hospital.

uiscus: methods of payment
for m:dical services.

Wzrn <o ne of danger.

describe the specific job or the
doztor, with 80 percent accuracy.

Given a hypothetical situation,
describe feelings of “rustraticn
and dissatisfaction using at least
three 22propriate axpressions.
(Sample language: disappointad
<ith, fed up with, sick and tired
of, disillusioned with.)

Given a map of the area, ask for
and give workable diractions
to the nearest hospital.

Describe at least three methods of
payment for medical services.

Given 3 potentially dangerous
situdtion, w~arn someona or heez 3
warning, without a mistale.

(Sample Language: Wateh out, duck,
stick 'em up, hands up, be
ccreful ).

Speal’

Jstening

Level 3

18.

19.

Discuss good and bad' health
habits.

Describe the uontents of a

first-aid kit.

Ditruss sidc effects of a
medicine.
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Describe at least thiee heal:zhful
habits ana three unhealchy habits.
(Sampie Language: good diat,
exercise, check ups, clcanliness,
sufficient sieep, smoking,
excessive drinking, sedentary life,
tension.)

Name at jeast five things a first-
3id kit should contain (e.g.,
bandages, alcohol, smelling salts,
Merthiol ate, ipecac).

Ask and answer questions about the
side~effects of some medicines and
treatments, to the satisfacrion of
the instructor. (Sample Language:
tranquilizer--drug interaction,
cough syrup~-diabetic,
aspisin--viral infection in

chi dren).



Speaking/Listening

Level 4

21. Answer guestions asked in
hosoi*al =2mergency rocm.

22. Comi are and contrazt the
heaith care system in U.S.

Answer queztiuns usdailv 3skag A
an amergency ~ocm.  Sampie

language: Jo you 7ave - Ssuranc2’
What xing? Wwhat is the ~ame o7 <-e
company? Whose name is tne jolicy

in? or Who is responsible for tne
Dill? What's the matter? How long
have you been sick?)

Compare and contrast ti.2 health care
system in the U.S. with that of the

with .hat in the . ..ive native countrr. At |east three of
country. the folloving areas must be
ine’uded: fees, payment,
hospitals, "ursing homes, niawives,
and Jocteors.
Reading Levei 0

1. Read medicine labeis.

2. Read a thermometer

3. Recognize signs which
warn of potential danger.

Given 3 pres:ription drug label,
read the name, number, date, ang
directions, without arror.

Read 3 thermometar, ze!! zChe
temperature and des<cribe the
temperature as ''above normal' or
"mormal,'' without an error.

Rezd and describe the following
messages. with no more than one
error: poison, do not sntar, nNo
smoking, danger fcr external use
only, keep aut of the reach of
cnildren, iaemful if swailowed.

Reading

Leved |

4. P id a list of the warning
signs of cancer, of heart
attack.

84
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Read the list of warning signs “or
cancer and for a heart attack aag
describe 2ach sign, to the
satisfaction of tne iascructor.




Reading

5. Read an over-the-counter
medicine label.

Given an over-the=-counter crg,
read the label, describe the lrug'.
use ard the dosage to e 3ivz2n,
with no mistakes.

Reading

~—r.

Level 3

0. Read brief articles on

Read a brief health~ralated articla

heal th. and summarize it to the class. The
report must iuentify the source andg
relace the main points of the
article.
Reading Levei 4
Continue with number 6.
Writing Levei 0

1. Label hody parcts.

Given a picture, labei the intarnal
and external pacrts of the body wirh
no more than two content s&rrors and
no more than four sceliing
mistakes.

Writing

Levnt i

2. Make a shopping list
for common medical items.

Make 2 <hopping list for at Jeast
five common medical supplies w~hicn
should oe& kept on nand.

3. Write a list of questions Given a hypothetical illness, wrirte
for a doctor. at least three questions relating
to the il'ness to ask the doctor.
ievel 2

‘s diting

b, Write an illres. excuse to
child's teacher.

Write a rcte to a toacher excusing
a chiid's abtsence due to illiness,
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The note m.st be in correct format
and include the date .f the
absence, name or the child, ‘ang tne
name of -he illnass.

Weding

Levei 3

5. Fill out medical history
form. '

8. Fili out ar insurance form.

Fill out a medical history form
with no omissions.

Fill out an insurance form ~ith no

omissions.
Wridng Levei 4
2ontinue with number 3.
Cultural Siiils Levei 0
None identified. None identified.
Cuitural Skifls Level |

1. Qescrib2 medical care in

native country.

Describe medica! care in the native
country to satisfy instructor.
(Sample Language: Fees and savmen:
hospital ~are, dentistry,
specialties, nursing-home care.)

Cuiturai Siills

Laved 2

2. Explain smoking atiquettas.

Describe at east thre things

that smokers shouiu or should not
do in order to show raspect "3r :-e
rights of nonsmokers.

Cuiturai Skills

Level 3

3. Expla:n the nros <1d cons of
private doctors or clinics.
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List at least two oras and w0 23rc
for going o a oJrivate coczor
or going to a clinic.




Cuitural Skills

Leveid

4. Compare the roie of nhysical
fitness in the United Staces
and in the native country.

(6) Transportation

Compare the rote of physical
fitness in United States and native
country, to the satisfaction of
instruccor.

Speaking/Listening Level 0
Competency Performance Measure

1. leaentify the parts of a car.

2. ldes tify forms of.
transportation.

3. ldentify coins and bills,

4. Ask for and give change.

5. Ask for and give the time.

6. Ask for and give simple
directions.

Given a picture of a car, name i:s
parts, with 80 percent accuracy.

Given pictures of differen. forms
of transportation, name them, wicth
no more than one error.

Given a ser of U.S. coins and a2i'!'s
up to $29, name and order them f-mm
the least in value to the greates:,
without a mistake.

Ask for and give the equivalent
change for any U.S. coin or bill,
wit:' 100 percent accuracy.

As the teacher posirions the hands
on 3 clock, ask for and give the
time, with 80 percent accu:acy.

Ask for and give accurate directions
to two places of interest within
walking distance of the scheol, with
no more <han cne miscake.

Speaking/Listening

Level |

7. Use self-service gas pumps.

8
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Oescribe the steps for using a sel?-
service gas pump, with no more than
one error.




8. Telephcne for a taxi.

9. Give correc: amount of
money and verify change.

10. Call for help from a
highway phone.

11, Talephone a Hus or train
statien far information.

Demonscrats tne osracadure for
telephoni-g for a taxi. (Samcla:
express -.:2d, Jive gestinaticn,
presant location, 3anc 3s< ~cw '=r3
3 ~ai T is nacassary,.

In a role-olay situatisn, 31/e n2
correct amount of money for 3
purchase and verify change, «itnout
3 mistake.

Given an emerge:cy situation,
describe the steps in calling for
help from a highway telephone.
(Sample: give name, iocation,
description of car, and description
of the problem.)

]
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in a role olay, talashcne a =
Sus 3tation 5 3sk ‘ar ‘aform
about s<: cqulas or “3raes. .3
shouls 2= corraect 2ncugn 2 3
accurats informacion.
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Sp ring/Listening

Levei 2

2. ldentify and describe
car probiems.

13. Ask for car servicas.

14, Point out the advantages of
ysing seat belcs.
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Name and .ccuracaly descride at
least four common car problens.
(Sample language: out of gas, iaglas
toc fast, red oil light comes on,
engine knocks, radidtor bBoils asver.)

Giver 3 common car probiem, role
play asking the mechanic for
service. The steps must include a
description of the probiem, a
request for help, a request for 3
~ritten or verbal estimata, ang a
question about :the par:s neacad ==
repair the problem.

Describe at least two advantages of
using seat Lelis. (Sampl. language:
Won't he ejected from the <ar auring
an accident. <Children ares unanoiz -5
move around to Aistract the 27 ser,
driver, nhe&!y in placa, ~i!! se
better able o contral ne zar
case of 3 minor accicent.'

-

BEST COPY AVAILASLE




15. Complain about a poorly
done car repair.

Given a hypothetical! situation,
complain about a car repair.
Compla'nt must include name, renair
descripcion, reason for

dissatisfaction, and request for
remedial action.

Speaking/Listening

Level 3

16. Work with a travel agent to
plan a trip.

17. Make reservations on a
plane, train, or bus.

18. Discuss traffic tickets
and pena ties.

19. . .cribe solutions to
emergency road problems.

20. Give and get pertinent
information in case of an

In a role=play situation, work with
a4 frave' agent to plan a trip. The
role play must include a
conversation ahout the destination,
tiransportation, accommodations,
meals, dress, cost, passports, and
currency exchange.

Given a3 date and a specific
destination, demonstrate the
procedure for making a raservation
on an airplane, train, or Sus, %o
the satisfaction of the instructor.

Dsacribe four examples of situations
which could rasult in getting a
ticket and four penalties which
might be imposed for 2 traffic
violation. (Sample Language: going
througin a stop sign, failing to
yielc right-of-way, speeding, drunk
driving; a fine, points, suspension
of license, jail term.)

Given an emergency situation which
might occur on the road, describe a
solution to the urobiem and ask for
help.

Ask for and give the information
which should be exchanged at the

accident. scene of an accident, with no
mistakas.
Speaking/Ustening level4

21. Tell the class about a
favorite trip.

89

Describe a favorite trip. The
description must answer where,
when, how long, with whom, an¢ why.
It must also include comments about
the best and worst parts of the
trip.
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ERIC

Aruitoxt provided by Eic:

22. Describe the process of
buying a new or uysed car.

Describe the process of buying a new
or usad car ¢o satisfaction z° z-e
instruccor {Sampla2 tooics:

classifiag ads, comrare aor zas, :as:
drive, zonsui: Ccnsumer 229¢rcs
magazine, take tne Jsad z3ar Iz 3

mechanic for an evaluation,
negotiate price, and secure
financing.)

Raading

Llevel 0

1. Read safely and traffic
signs.

2. Read a street mao.

3. Read a bus, train, or
subway szhedule.

Given examples of road signs,
describe the meaning orally, wiznout
a mi.take.

Given written #i-eczions “-2m sc-cc
to three 2eslinat 2ns 3and 3 T30
“ollcw the 2ira2c: cms 3nc -~ame -2

n
destinat ons. ~i=n gt .2
of thr2e axamoias cor-ac

Given a dus, train, and sudway
schedule and a destination, icenti<v
the earlis<t possible departure :ime
on each, wich no more than one
error. :

Reading Level |
Continue with numbers 1, 2, 3.
Reading Level 2

4, Locate talephone numoer For
a4 car repair servica.

5. Read a traffic tjcket.

5. %2ad a car renair 5ili.

I
28

Given a tejephone Yook, lccata ag
least three different tel2pnone
numbers for a zar repair service,

Given a traffic tickat, Zescrine t-a
violation, amount of the fine, anc
telephone number w~nere “ir-rer
in.Jrmation may HSe ~2ce;.ec, ~it-~ Az
misrakes.

3iven a ¢car reoair Sill, zesc-.ze ==
repair, c¢2s8t of 23r3s. 3ngd z5s: =
labor, to the satisfac::on aof z=-e
instructor.

N




Levei 3

7. Read a U.S. road map.

8. Read a local sightseeing

Given written directicns from
Baltimore to three destinations cn 3
U.S. road map, follow the directions
and name the destinations, with at
least two out 5f three examples
correct.

Given a loc2l sightseeing guide,

guids. describe a piace of interest ang
give uirections, to satisfaction of
ingtructor.
Reading Levei 4

2. Read a car owner's manual.

Given a car owner's manual, descrize
what to do if a car light or buzzar
comes on, if the car won': star%, or
if there is a flat tire. lso
describe the genera! maintenance
schedule to satisfaction of the
instruczor.

Writing

Level 0

1. Label p2:-ts of a car.

2. Write the time.

Given a pisture of a car, labe! its
common parts, with 80 percent
accuracy.

As the teacher positions the hands
on 3 clock, write the time in
numbers, with 80 percent accuracy.

Writing

Level |

J. Write down sinple directions.

Given a map, write down simple
directions to a specified location.

Writing

Level 2

L., Fill out the application
for the learner's permit.
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Fill out the form for a learner's
permit. without an error.



ERIC

Aruitoxt provided by Eic:

S. Write a letter of complaint
for bad service.

Write a letter compliaining about
inadequate car service. | must He
in proper “orm, icentify the
cenplaint, desgrile :ne ci-s.msrarcas
ang r2guest a rasgonse.

Writng

Levei 3

6. Fill out insurance forms.

7. Write down pertinent
information in case of an
accident.

Fill out 2n insurance form with no
amissions.

Given a hypothetical accident
situation, write down all the
pertinent information necessary
file an insurance claim or 20ii12
regort without an errar :2.3.,
name, 3ddress. :2'aoncne “umta~,
name 37 iasuyranca zsmcanv,

"eg:stral:!sn unler, I -“Tumsiangas .

Q

M o

Writing

Levei 4

d. Write zbout a favorite trip.

Given 60 minutes, w~rite about a3
favorite trip. There shouia he
introductory and concluding
paragraphs, and at least three other
paragraphs. There must 2e no mora
than two gram.stical errors and no
spelling mistakes. A dictionary may
Se used.

Cuitural Skills

Level 0

None identified.

None igenti<ied.

Cuitural Skills

Level |

1. Tip appropriately.

Jescribe at least tnree 3ccas 2ns
wnNere Tipp., .g is 3aooOrooriaca anc
identify the accsoted amounz of :re
tip in each :3se, ~ith no mcre :-

one error. (Sample _aniuage: e




2. Discuss precautions which
should be taken when
traveling in a high-crime area.

hop, parking attendant, tour guide,
taxi driver),

Describe at least three sracautions
that a *raveler should take w~nen
driving in 38 high-crime area or at
night. (3ample Language: lock
doors, carry flashlight, close
windows, do not ctravel alone, fil
gas tank).

Cultural Skills

Levei2

2. Discuss driving etiquette
in the United States.

Describe at ieast three police
driving practices. ({Sample
language: wave someone on, call
police or service station if anotner
motorist is in trouble, wait ~ni'la2
car in frong of you is parxing, 'at
scmeone ingo your lane (¥ tne rs is
obetrucied.

Cuitural Skills

Level3

4. Conpare types of vacations
taken in the Unitad States
and in the native country.

Conpare types of vacations ' the
United States and native cou.try, to
satisfaction of the instructor.
(Sample tonics: length, time of
year, popular tourist areas,
favorite activities.)

Cuitural Skills

Leveid

5. Compare transporzation systems
in the Uniced States and in
the native country.
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Compare cransportatior. in the United
States and tne native country, to
satisfaction of instructor. (Sample
topics: roads, highways, publi. .
transportacion, driving habicts.)



[

(7) Community Resources

Speaking/Listening Levei 0
Competency Pe-formance Measure

‘.

Identify occupations of the

pecpie in the communicy.

Given pictures of 10 ocsupations of
peoplie in the community, identify
the occupations, with 30 percent
accuracy.

2. Telephone for emergency Given an emergency situaction,

heip. demonstrate how to Celapnone for
help, o the satcisfaction of tne
teacher. (Sample: call 211,
describe emergjency. 3is/e 71ame ana
address, foilow di-2¢ctions ..

2. As< for and 2Juy stamos Jamonstrco2 tNe r3gadur2 3n~ .32
and money orzers at :Ine aporoori3ata | anguace *3r Su/ -G
08t orficge. 5T3MDs OF 3 nonevy Jrzer 2% Ite Cs:

office, Lo the 3acisfacz.an cf e
instructor.

Speakiny/Uistening Leved |

4. MIi' @ mackage overseas. Demonstrate the procedurs anc use

the appropriace language “or
mailing a package overseas, 2 Ine
satisfaction of the instructor.

5. Make a bank deposit or Qemonstrace the procedur2 and Jsa
withdrawal. the appropriate language for maki-ag

a Dank deposit and withdrawal =30
the satisfaction of tie instructor.

3. Comment on the wez.ner Given a taped ~eather -ago0r-:.
after listen‘ng to a describe the weather “3r the zav
weather re=port. including the temperature, the «~ing

speed, and general congitions, w~ith
no more than one arror.

7. Apply for a litrary card. Demonstraze the procadure and use

the aopropriate 'anguage “ar
getting a lidrary zar3. 33 e
satisfaction of tne ias:z-.¢2:3

$. Make a !'ong-gqistance and States the pracedur? snc Jisa -2

ERIC

Aruitoxt provided by Eic:

international
catl.

tel epnone

94
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aopropriate language -5 zomoi 2t
long=distance ar intarnational
talechone call,

b
.




Speaking/Listening

Levei 2

3. Telephone a ~omminity
office co ask for
information.

10. Give directions to tre
nearest post office,
library, or recreation

Demonstrate the procedurs for
calling a community service of“ice
to ask for information, to the
satisfaction of the instructor.

Given a map, give comprehensible
directions to the nearest post
office, library, or recreation

center. center.
Speaking/Listening Levei 3
i, Recommend a book or a Recommend a movie or book. .ne

movie and tell something
about it.

12. Recommend local placeas of
interest and tell how %o

recommendation must inciude a bria*
summary of the plot, describe the
level of enjoyment and of
recommendation. {Sample language:
fantastic, moving, clever,
unforgettable; 1'd like to suggest;
put in a good word for).

Recommend and ¢ive directions
to a place of interest in the

get there. communily. The recommendation must
be expressed appropriately and
include at least two reasons for
the recommendation.
Speaking/Listening Lovel 4

13. Listen to the radio and/or
TV news and relate the
main ideas.

Giver, a taped radio or TV news
report, relate the main ideas, to
the satisfactiun of the instructor.

Reading

Levei 0

1. Loccate someone's number in
the phone book.

2. Read a mai! pick=-up schedule.

90

Given a telephone book and a first
and last name, identify the
teleghone number, with 100 percent
acgcuracy.

Given a mail pick-up schedyle,
circle the times designated by tne
teacher, with two out of three
correct. (Sample language: Cirzle




the first pick up on Manday.
Circle the last pick up on Friazav.
lt's 3:30==circle the "ex: 2izk 4&
for today).

Reading

3. Read a movie schedule.

4, Read a tajephone hill,

S. Read a utility 2ill,

8. Read directions on a pay
phone.

7. Read directions to use a
photocopy machina.

8. Read directions for making
a long-distance phone cail.

Given a movie schedule and a
specific theater, find the name of
the film wrich is currently piaying
and the starting time of each snow,
wit 100 percent accuracy.

1

Given a3 telephone 2ill, cirz:e 3i}
of the following: i:temizeag zalis,
amount due, tatal amount 2 ne

due 3at2, the izent:®lzat

rumoer, and tne ysin2ss 2 :
talaonone numpber, ~.:° "0 mCcra2 I-z2-
one arror,

Given a gas and alectric 3ill,
circle all of the following: <tne
account number, the period coverag,
the next scheduled reading aats,
the net amount fur gas anc
electricity, the net zotal, :ne
gross total, and the gross taca!
date, with no more than one 2rr-or,

Given a detailed piccure of a zay
phone, read the direclions w~el!
enough to place a call.

Given 3 detailed picture of a
photocopy michine, read the
directions well enough to Se aole
ro make a good copy.

Given a detaiieg picture 2f 3 sav
phone, re=a~ the girections weli
enough to piace a long=-distanca
call,

Reading

Level 2

3. Locate community rasourges
in tne shone book.

Locate at 'aas: five zzmmuni=<y
resources in the tajapnone acck
(e.g., immigration, naturalizat an,
refugee information, ¢ris:s




hot!ines, daycare, fuel assistance,
food assistance, health services).

Reading

Llevei3

10. Read a brief news item and
discuss it.

Read a brief news item and describe
it to the class. The report must
relate the main points of the
article,

Reading

Leveid

11. Read a community newspaper
and discuss tFr local news.

Given a community newspaper, reslate
the point of view of both sides of
a local controversy, to the
satisfaction of the instructor.

Writing

Levei 0

1. Address an envelopn
and a postcard.

Z. Write a facsimile of a check.

Address an envelope and post=zard.
The address label and return
address must be legible and written
in acceptable form.

Write a facsimile of a check to
someone. The date, amount in
numbers, amount in words, pay to
the order of name, and signature
must be writcten in acceptable ‘orm,
with no errors.

Writing

Level |

3. Write down a telephone
message.

4, Write an absentee note
to a teacher.

In a role play, correctiy write

down a telephone message. The
message must include all appropriate
elements: who called, telephone
number. reason for call, and time
frame for returning call.

Write a note to a2 teacher excusirg
a3 child's absence from school. The
note must ve in proper form and
include the date of absence, name
of the child, and the excuse.

3s
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5. Fill out bank deposit Corractly fill out a bank cdecosi:
and withdrawal slips. and withdrawal slips, wity 1o’
omissians.

8. Fill out a form to apply Fill out an aocpiicat:cn “arm %2- 3
for liarary carg. library card, correcziy, w~iin "0
cmissions.
Writing Level 2
7. Write a lerter to a friend Write a !etter to a friend
recormendiag a local place recommending & local place of
of interest. interest. The letter must He in

acceptable form, describe the zlace
of interest, and gis/e at laast :wc
resasons for the reczmmencaticon.

Writing Levei 3

8. Write a. letter to a communi ty Write a letter to a communizy
leader or organization with a leader with a suggestion or 3
suggestion or a complaint. complaint. The letter must Je ;-

goed form, concise, and effec:. vaiy
communicate the student's viaws.
There may be no spelling srrors.

Writing Levei 4

9. Write a "letter to the Write a3 "letter to the edizor
editor'' expressing a strong expressing an opinion. The lattar
opinion. must Be concise, we!l organi:zeg,

and logical.

Cuftural Skills Levet 0

None identified None identifiag

35




! Cultural Skills Levei |

1. Discuss reasons for or Describe at least two reasons “or
againzt keeping money in or against keeping money in the
3 bank. ban'..

2. Discuss the communicty Describe at lsast three communicy
resources available in the resources available in the native
native country. country.

Cultural Skills Level 2

3. Compare the role of community Compare the role of community
voiunteers in the United States. volunteers in United States and

native country, to the satisfaction
of the instructor. (Sample Language:
schucls, government, hospitals, youtn
programs, programs for tne sliderly).

Cultural Skills Level 3

4. Discuss personal involvement in Compare and contrast the personal
in community decision making involvement of cicizens in
and affairs in the United community decision making in Che
States. United Scates and in the native

country, to the satisfaction of the
instructor. . . —_ .

Cuitural Skills Level 4

Continue with numbers 3 and 4.

I3
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Appendix C
Selected Bibliography of Curriculum Materials

.he developers of the Adult Language Levels (ALL) Management System
conductad a seiective review of available adult curriculum materials. The
following annotited bibliography lists some of the curriculum materials
they found appropriate for use with limited-Engiish-proficient adult
learnars from a diversi~y of bdackgrounds. The materials emphas:ze
practicial, realistic assignments and can be used as the primary text, a
supplementary text, or a teacher resource. In addition to formal materials,
instructors should reqularly use realia such as movie listings, classified
advertisements, package directions, and transportation schedules.

Basic Adult Survival English. Part | and Part [i. Robert E. Walsh, 1984,
Englewood Cliffs, NJ: Prentice-Hall.

8road survival topics, such as telephone and emergencies, worx, health
care, money and banking, guide the students through basic skills ang
cultural information at the teginning to intermediate ievels. Each unit is
preceded by a list of competency objectives, structures introduied, andg
teacher notes and suggestioans.

Basic English for Adult Competency. Autumn Keltner, Leann Howard, and
Frances Lee. 1983, Englewood Cliffs, NJ: Prentice-Hal!.

This text is geared to literate and preliterate adult students of
English. Competency objectives as well as situations and basic structures
are stated at the beginning of each unit. it includes all basic

competency areas and integrates listening, speaking, reading, and writing
skills.

Building Real Life English Skills, Ca-olyn Morton Starkey and Norgjina
wright Penn, 1984. Lincolnwood, IL: National Textbcok Company.

This text focuses on the writing and reading skills at the intermediate
level. Real-life vistuals in competencies such as following directions,
reading labels, writing letters, and consumer complaints make this text a
valuable suppiement to competency~-based programs.

A Conversation Book: English in_Everydax;LiFe. Tina Kasloff Carver and

——

Sandra Douglas Fotinos. 1977. Englewcod Cliffs, NJ: Prentice-Hall.

This series includes two books, ranging from the introductory to the
high-intermediate levels. Topics include shopping. jobs, and health. Its
open-ended, self-directed learning format ensures that students of
differing levels will be challenged.

English for Adult Competency. Bocks 1 and 2. Autumn Keltner, Leann
Howard, Ffrances Lee, Gretchen Bitterlin, and Christine Meloni. 1981,
Englewood Cliffs, NJ: Prentice-Hall.

% 100



The series includes Book 1 and Book 2, both covering the same.

topics: identification and communication, food and money, health care,,

transportation, housing, clothing and fabrics, looking for a job, Sanking
and postal services, and communily resources. Clear opjectives, interasting
visuals, ore= 3na post-assessments, supp | smenca! activitias, st-ueture 3nc
vocapulary practice provide the new and experienced teacher witn 2f"active

¥

tools to develop tne students' skills needed for survival in everycay Ve,
!

English for Adult Living. Betsy J. Blusser. 1979, Silver Spring, “0:
Tnst’tuts of Modern Languages. (Now availadle from the National “extbook
Company, Lincolnwood, Illincis.)

This Cwo-book series is designed for beginning co low-intermediite
students. Topics range fram shopping for food, using public services, and
purchasing clothing to identifying and pursuing jobs and¢ other
competencies. Each lesson is compiete with notes to the ceacher, including
additional activities and props.

Enqlish Sooken Heie. Jerry L. Messec and Roger E. Xranich. 1982, New
for<: Camoridge 3ook Cemgany.

The Four tex:ts in this saries a2ach deal ~iin 3 separate =coic: Jetli-~g
startad, “ealzh and safaty, consumer information, ana (:2 in tne Unitag
States. CommunicatCive and !anguage struclure OO jectives are stated at tne
beginning of each unit. This beginning- to intermediate-level series cavers
all four language skills.

~

English that Works. Books 1 and 2. K. Lynn Savage. 1982. Glanview,
IL: Scott, roresman, .nd Co.

Designed for a prevocational or vocational ESQOL course, tais
competency-based, bilingual series coubines low=level ESOL skills with
task-orisnted objectives, giving adult students the English they need o
get and hold a job. Each book is accompanied by a separate cultural notes
booklet which gives essential information about cul tural values, customs,
and vocabulary in Spanish, Chinese, or Vietnamese.

Functions of American English. '.eo Jones and C. Von 3aeyer. 1983. New
York: Cambridge University Press.

This cext enables high-intarmediate and advanced sctudents o practica
rqe functional skils involved in everyday situations. Functions such as
describing experiences, expressing feelings, and expressing opinions are
introduced in a dialog format. Several teacher-controlled exercises and
communication activities enable the student; to perform each function in

pairs or in groups.

le's Uo %0 You. Joanne Oresner, <ennech 3eck, Claire Morgano, and (ouise
Custer. 1980. New York: Longman.

This could be a valuable supplement in the ar=a of empiovyment.
Objectives and aclivilies are specifically directed o the task sf ‘'naing
a job. Ample oral/aural activities, as wel. as rs2ading and wr.Zing
praczice ars incluced in the text and in the acscmoanying cassetie.




Life English Skills. Bonnie L. Waiker 1984, Baltimore, "MD: Media

Materials.

This high-intermediate/advanced-level text includes such topics as toe
media, applications and other forms, the telephone, and the library. A
wide range of competencies are addressed under each togic. Suggested
activities are problem solving, discussions, making lists, writing lTetters,
and filling out forms.

Lifelines: Coping Skills in English. Barbara Foley and Howard Pommann.

1982. New York: Regents.

This series includes four texts, with topices including greetings,
handling money, transportation, shopping, and housing. Language and tasks
increase in complexity, from the beginning tc the intermediate level, and
the same topics are reintroduced in each "ext on a higher level,
making the series particularly useful ia multil.vel classrooms.

Oxford Picture Dictionary of Amerizan English. E. C. Parnwell. 1984. \New
York: Oxford University Press.

This dic~ionary supplements oral or written pra.tice at lower levels,
Illustrations cover all areas ana can effectively accompany any
competency~-based program.

Sav tne Right Thing. Christine Meloni, Shirley Thompson, and Andrea

Beley. 1982. Readirg, MA: Addison Wesley.

Intermediate- and advanced-ievel students may use this text to improve
their communicative abilities in such functions as criticizing, reguesting,
refusing, ana suggesting. The text includes cultural/social notes and a
variety of communicative exercises that supplement any competency-based
curricuium.

Speak English! Texts 1-4. Mary Ann Corley, Josepnh Coyle, Betty Ansin

Smal lwood, Charles Hancock, and L. Lowry Taylor. 1980. Silver Spring, MD:
Institute of Modern Languages. (Now available from the National Textbook
Company, Lincolnwoed, Illinois.)

Topics in this series include survival skills such as shopping, renting
an apartment, and following traffic signs. Functional and structural
objectives are given at the beginning of e:ch unit. Emphasis is on the
oral language, with activities that encourage students to gJgenerate
language. Reading/writing exercises are at the end of each unit.

Survival Erqiish. Lee Mosteller and Bobbi Paul. 1985. Eng!lewood
Cliffs, MJ: Preniice-Hall.

This beginning-level text covers 10 survival areas needed in everyday
life., Reading and writing skills are introduced as a reinforcement to
listening/speaking skills.

10l "'2
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A Writing Book: English in Everyday Life. Tina Kasloff Carver, Sandra
Douglas Fotinos, and Christie Qlson. 1982, Englewocod C!iffs, NJ: °?
Prentice-Hall.

This ctext complements ary comoetency-based pudliicaticn. |t fccuses 2n
writing skills for all levels, from printing and Nhanawriting 7ames ang
dates, addressing envelopes, ana filling out simple Fforms o0 w~riZI'rg a

resume and letters of accegtance/regret in response to invitations.

1n3
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