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Foreword

The Educational Resources Information Center (ERIC is a national
information system operated by the National Institute of Education
(NIE) of ,the U.S. Department of Education. It provides ready access to
descriptions of exemplary programs, research and development efforts,
ajd related information useful in developing effective educational
programs.

Through its network of specialized centers or clearinghouses, each of
which is responsible for a particular educational area. ERIC acquires.
evaluates. abstracts: and indexes current significant information and lists
this information in its refefence publicatiois.

ERIC/ RCS. t heE RIC Clearinghouseon Reading and Communication
Skills, disseminates educational information related to research. instruc-
tion, and professional preparation at all levels and in all institutions. The
scope of interest of the Clearinghouse includes relevant research reports.
literature reviews, curriculum guides and descriptions, conferencea-
pers. project or program reviews, aTd other print materials related to
reading. English. educational journalism. and speech communication.

The ERIC system has already made availablethrough the ERIC
Document Reproduction Systemmuch information data. However, if
the findings of specific educational research are to be intelligible to
teachers and applicable to teaching. considerable amounts of data must
be reevaluated, focused, and translated into a different context. Rather
than resting at the point of making research reports readily accessible:
NIE has directed the clearinghouses to work with professional organiza-
tions in developing information analysis papers in specific areas within
the scope of the clearinghouses.

ERIC is pleased to cooperate with the Speech Communication Associ-
ation in making Activilies fin. Teaching Speaking and Listening: Grades.
7-12 available.

.5
ir

Charles Suhor
Director. ERIC/RCS
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Theory

COnsunusication Is Bask

For years teachers at all levels have been concerned with teaching the
three Rsreading. writing.,and arithmetic. In 1978 Congress revised the
National Reading Act and 'passed the Basic Skills Proficiency Act
(Elementary and Secondary Education Att. Title ti) which added a
fourth R --oral conimunication.

Although oral communicationboth speaking and listeningoften
determines a person's educational. vocAional, and social success. Ameri-
.:an education has typically neglected formalinstructlibn in oral communi-
cation. Too many educators have assumed that since children enter
school able to speak and listen, they need no training in these skills.
However, effective oral communication is a learned behavior and in-
volves the foliowingproces.ses (Speech Communication Association and
American Speech-Language-Hearing Association 1978):

1. 'Speaking in a variety of educational and social situations: Speaking
involves. but is not limited to, arranging and producing messages
through the use of voice, articulation, vocibulary, syntax, ancknonc
verbal cues (e.g. gestures, facial expression..vocal cues) appropri-
ate to the speaker and listeners.

2. Listening in a variety of educational and social situations: Listening
involves, but is not limited to, hearing, perceiving. discrimination,
interpretation, synthesizing. evaluating.organizing. and remember-
ing information from verbal and nonverbal messages.

us, effective communication involves much more than mere speaking
d listening. The conTetent communicator has more than minimal

sk Is. She or he u..ws verbal and nonverbal communication effectively in a
var ty of situations, with a variety of people and topic:.

In 'addition to federal legislators. other group of people have empha-
sized \the importance of oral communication as a basie skill In the
.document. The Essentials of Education (Speech ComMunication Amoci-
ation 1079). twenty-two professional organizations responding to the
"back to`, basics." "minimal competencies." and "survival skills"
movements suggest that oral communication should be an integral part of
every child's education.

1 `re wet
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2 Theory

In 1981, The Carnegie Foundation for the Advancement of Teaching
suggested that all students . . . from the wry first years of formal
schooling, learn not only to 'read and write' but also to . . . listen and
speak effectively" (Boyer and Levine I 98 I).

The I 9S2 National Leadership Conference on Basic Skills met to
establish what had been achieved in basic skills and what should be done

to extend basic skills instruction. In terms of oral communication, four
basic conclusions were decided upi as the focus for ba4ic skills instruc-
tion in the 1980)s (Quit Pr Quality: Improving Skills.Mstruction in the

980.% ',IQ):

I 1:::plre the Relationship between Oral and Written Communication
Similarities and differences between oral and written com-

munication should he idertificd and made apparent to teachersand

students. The historical canons of invention and arrangement
should he common to both oral and written basic skills.

2. trriphasize Oral Oimmunication instruction. Adequate time must
he allowej for oral communication in the following six areas: verbal

skills. nonwerbal skills, tnteractiqn skills, critical/evaluative skills.
message strategy skills, and fiffictional/situational skills. Cur-
riculum goals Must he as clear for oral communication as they are

for other subject areasno longer should .oral communication
merely provide supportive activities for other language arts.

Develop interactive Methods of Assessment and Performance Mea-

sures Which Are Valid, Reliable, and Feasible. Federal, state, and
local eduction agencies should develop new methods of assessment

that arc valid. reliable, and feasible. In addition, these agencies

should conduct studies to allay or verify fears that oral communica-
tion assessment is too time-consuming and costly. The results of the

new assessment should be disseminated widely throughout basic
skills programs in order to promote alternative meanspf assessment

and to help others avoid duplicating work already done.

h.eelop a National Oral (Ommunication Project Patterned after the
National Writing Project. Because the National Writing Project has
carried acclaim from /itt educators and the general public, a simi-
lar project for oral communication could produce equally valuaLle

IcsuIts

All of thew groups indicate that oral communication is fundamental to
education. It is coequal among the basic skills and has been recognize.; as

tic'fic Thus. oral communication is not simply an educational "friP.-
Not tic can wc VICW it as merely a coeurricular activity or a single elective

cilsc. It is an integral part of a student's education.



Theory

recent educational reports call for the teaching of oral com-
munication skills. Adler. in 11w harks Proposal (1982), included oral
communication as a part of instruction for an students. The College
Hoard (1983) listed listening and speaking as one of its site basic COM-
!Mendes needed fur college. The National Commission on Excellence in

twat ion (1983) recommended oral communication as a part of the high
, English program. Boyer (1983) suggests that an essential goal of
the high school should he to "help all students develop the capacity to
think critically and communicate ..fieetively through a mastery of lad-
guage- (66). llw (*tumid jr Basic Education CI:calls! (('ouncil for
Basic Education 19143) and the Task Force on Education for 1.-eonomir
Growt h's Actu I pr (*newt.: A t'ornprehensive Plan to improve Our
Natii)o'v School.% (1983) also urge the teaching of speaking and listening.

The Importance of Effective COnstnonication

Why is e fleet ove communication important? Imirst of all. communication is
activity that, absorbs a great deal of our time. Research demonstrates

that 711percent of our waking time is spent in some form of communica-!itll. that time. I 1 percent is spent in writing, 15 percent in reading-. 32
petcent in talking. and 42 57 percent in listening (13arker 11)71). Thus.
"1" maIt,1 tolm it et tmmunication is oral.

In let of the classroom communication is the main channel of
lust t tier 14411. 'students. listen to lectures and assignments. answer quest lints.
ask tim..11,,us. pivscist fept)1N. soh ptohlems in small groups. Lite. Thus.
the 14..aining of oral communication skills can enhance the learning of
other suhjert 111411cl skills Isesearch evidence supports the central tole

plays in the des elipment 111 trading and % nit ing skills as
%ell .1, in at hiesement m tither iIrl'as of the curriculum (see leseaidi
lees less ed In I 04 11/4; i ).

MeillV comniuniiiithill Is au imporliuit skill to ticyckp because it is a
sit s 1%;114.k us. I ,r example, in the usiness community. communiea
thin skills ate cued among the top ten skills necessary for diective
pci foi mance (see 14u example. DISAIVO 14176. and II:aus 197S). We
acquit L. kium tic I, di )1) Lingitage. mervase our communication Aid-
ttv. and utirt.:14: our untict.t.intfing of ourselves and others through
communication. ( Ommuntcation. thin, is all important skill 14, develop
Intl 1111114 Sill tot' t.1lIlt I! tic lItTtItt' 1n tvtif Oat raship% prolcs

%11110111 tt

Communiitio (mpvIvrte

!Otis to a pctstm s kno% ledge tri flits to use
1 1111`11.11't Jinn. spi fa., In kind, an% ituazi.m. %%pen

1 II1V tih tit %l IpTI)L 4111 .1111111111111s ,1114111 t t 011111i1C174.4: If Is helpttll



4 Theory

to utilize a model presented by Connolly and Hruner (i 974), The model

has four components:

1. Developing a repertoire of communication acts;

2. Selecting from the repertoire that most appropriate act according to

selection criteria;

3. Effectively implementing these communication choices through
verbal and nonverbal means; and

4. Evaluating these communication choices according to their appro-
priateness and effectiveness.

The competent communicator. then, has learned a range of communica-
tion acts, applies criteria in selecting the most appropriate Old effective
act for a particular situation. is able to implement her or his choices in
effective verbal and nonverbal ways, and is aware of the consequences of
her or his communicative behavior.

In order to help students become competent communicators, an in-
structional program should expand the child's repertoire of communica-
tion acts. provide for the use of appropriate selection criteria in choosing
the communication act> that should he employed in a given situation;
offer experiences in implementing communication choices through ver-
bal and ionverbal behaviors; and encourage the constant evaluation and
ciimmunication attempts in terms of effectiveness to self and others
Allen and Wood 1978. 291-92).

What does this view of communication competence mean for instruc-

tion'? First. it means that a primary goal of oral communication instruction
is to "increase the student's repertoire and use of effective speaking and
lining behaviors- (Speech Communication Association and American
Speech-Language-Hearing Association 1 978). Additionally. it means:

Oral communication instruction addresses the everyday communi-

, cation needs of students and includes emphasis on the classroom as

a practical communication environment.

The oral communication program is based on current theory and
research in speech and language development. psycholinguisties,

rhetorical and communication theory. communication disorders,
speech science, and related fields of study.

Oral communication instruction is a clearly identifiable part of the

curriculum.
Oral communication instruction is systematically related to reading

and writing instruction and to instruiion in the various content
areas,.
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The relevant academic. personal, and SO4.7 al experiences of students
provide core subject matter for the oral communication program.
Oral communication instruction provides a wide range of speaking
and listening experience, in order to develop effective communica-
tion skills appropriate to:
a. a range of situations; e.g.. infoimal to formal. interpersonal to

mass communication.
h. a range of purposes; e.g.. informin1g. learning. persuading. evalu-

ating messages. facilitating social interaction, sharing feelings.
imaginative and creative expression.

c. a range of audiences; e.g.. classmates. teachers. peers, employ
en.. family. community.

ds a range of communication forms:, e.g,. conversation, group dis-
cussion. interview. drama, debate, public speaking. oral interpre-
tation.

c. a range of speaking styles; e.g.. impromptu. extemporaneous.
and reading from a manuscript.

The oral communication program provides class time for systematic
instruction in oral communication skills; e.g.. critical listening.
selecting. arranging and presenting messages. giving and receiving
constructive feedback. nonverbal communication. etc.

The oral communication program includes development of
adequate and appropriate language, articulation, voice. fluency and
listening skills necessary for success in educational, career and social
situations through regular classroom instruction: cocurricular ac-
tivities.. and speech/language pathology and audiology services.
Oral communication instruction encourages and provides appro-
priate oppOrtunities for the reticent student (e.g., one who is exces-
sively fearful in speaking situations) to participate more effectively
in oral communication (Speech Communication Association and
American Speech- Language - Hearing Association 1974

After determining that oral communication is a-basic skill ;.md essential
to competent communii:ation, one must decide which particular corn-\
petencies should he taught. In 1977 the Speech Communication Ass:id-
Stion's 'Educational Nixie!: Board formed a Task Force charged with
recommending speaking and listening competencies needed by adults.
The Task Force utilized three criteria for the speaking and listening skills
recommended a's competencies necessary for high school graduation.

I. The skill nts; he functional, needed by adults to achieve typical
purposes in adult life, The purposes for whicli'adults use 'peaking
and listening skills are: Occupationalthe ability to understand.

10
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discuss. and evaluate laws, governmental policy and the views of
other citizens, and to express viewpoints; Maintenanceforming
and preserving social relationships, managing personal finances,
performing consumer tasks, gaining and preserving health, avoiding
Injury. and participating in family life and child rearing.

2. Tiw skill must he educational, appropriate for development by in-
struction in the schools.

3. 11w skill must he general, needed by graduates from all regions of
the linked States, from all cultural and economic origins, and with
all career and life goals.

The competencies selected were then grouped as:

.. Communication Codes: those skills which deal with minimal
abilities in speaking and understanding spoken English and nonver-
bal signs;

'. Oral Message Evaluation: those skills which involve the use of
standards of appraisal to make judgments about oral messages or
then effects,

Basic Speech Communication Skills: those skills which deal yith the
prilecss of selecting message elements and arranging them to pro-
duce spoken messages;

4 Human Relations: those skills used for building and maintaining
personal relationships and for resolving conflict.

Figure 1 outlines (see pages 8 to I I ) the individual speaking and
listening competencies under each of the four major categories. (For the
lull Task force Repoia. see Bassett. Whittington, acid Staton-Spicer
97S. for a listing of the competencies, see "SCA Guidelines for Com-

petencies in Speaking and Listening for High School Graduates.- pam-
phlet published by the Speech Communication Association.)

Oa

therviess of Ilk Activities

i Ire Acti% it les included in this book all maintain the same primary goal: to
increase student;,' repertoire and use of effective oral communication
goobers kn.. The activities have heen "tested- in speech classrooms and
iound to he successful in helping students develop oral communication
Lompeteneies.

specifically. these activities are designed to:

1 Appeal to students of all ability levcis;

2. Provide for student intera on and involvement which is so impor-
tdni I., oral communkat n skills. and development;

11



Theory

3. Involve students in creating and receiving messages in a variety of
contexts for a variety of purposes;

4. Provide for integrating oral communication instruction across the
curriculum;

5. Focus on...integrating oral communication competencies rather than
units of communication activity such as public speaking, oral in-
terpretation, discussion?, etc., or communication contexts such as
interpersonal communication, intrapersoual communication, and
mass communication;

6. Provide for seggential instruction w oral communication within
each subcategory of each of the four major competencies.

Design of the Activities

The activities are divided by grade levels: 7-9 and 10-12. For each set of
skillscommunication codes, message evaluation, basic communication
skills, and human relationsthere are three activities for each subcompe-
tency. The three activities relate to these purposesoccupational, citi-
zenship, and maintenancefor whirh people use oral communication

Akins.
Each ac.;vity includes (1) objectives, (2) procedures for implementing

the activity. (3) follow-up suggestions and/or questions, and (4) evalua-
tion/assessment procedures. Some activities have a sample form for
evaluation/assessment; the forms have collapsed the words which are
generally spaced out over a full page or half page.

r

Utilizing the Activities

Traditionally. communication teachers have taught oral communication
in one of two waysan activity approach, in which teachers organize the
course objectives and teaching strategies around units of speech activity
such as public speaking, theater and oral interpretation, or a context
approach, in which teachers organize the course objectives and teaching
strategies around basic speech communication situations such as in-
trapersonal communication. interpersonal communication, and mass
communication. The first approach assumes that oral communication
skills are best learned in the context of specific activities which emphasize
skills associated with each activity. The context approach assumes that
students acquire communication skills through studying the variety of
basic contexts in which communication takes place.

SCA Guidelines Speaking and Listening Competencies for High School
Graduates: next 4 pages

12
6
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12 ; Theory

In this book we offer a third approach to oral communication instruc-
tion. This approach emphasizes communication competencies which cut
across oral activities such as public speaking and discussion and the
communication context such as huerpersonal e,r mass communication.
Thus, the focus of instruction is on specific oral communication skills.
Although the activities in this book Easy utilize a particular context or
speech communication activity, it is the indiiidi.tal oral communication
skills which '-arc paramount. For example, the activity "What Do You
Do?" (p. 41) utilizes an interpersonal context (interviewing), but the skill
focus is on "asking questions to obtain information."

Commission

Studies indicate that instruction in oral communication which identities
the oral communication skiffs to be taught, provides instructional
methods and materials to develop those skills, and evaluate the results.
improve;communication performante (see research reviewed in Brown.
1982). Students improve in message tliiency, in efficiency and organiza-
tion. in cognitive perwective-taking, in eliciting and responding to feed-
back. and in using vC6a1 language to describe, explain, and give direc-
tions. Improvement continues after instruction if students have further
opportunities for using these skills. This book is designed to meet the
above criteria for effective oral communication instruction Lind to aid
teacilers in helping th-:*r students to develop necessary communication
competencies for effective living.

17
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Basic Speech Communication Skills

Grades 7-9

Title of the Exercise: You Were ThereAn Eyewitness Report

Primary Competeacy: Basic Speech Communication Skills

Subcompetency: Express ideas clearly and concisely

Life Environment: Occupational

Objectives of the Exercise: Students will be able to

1. select the important facts for inclusion in an oral report;
2. present an oral report describing an event or activity;
3. answer questions related to the report;
4. ask dear, concise questions regarding another student's report.

Procedure: Have each student prepare and present an oral report (two to
three minutes) which describes the key elements in an activity he or she
participated in or observed: Examples include a sports event, a rock
concert, a movie, a play. or a television show. Prior to preparation of the
report. introduce students to the journalistic device of the five Ws and an
H (Who, What. Where. When, Why, and How). Students should identify
these six factors in their reports. Appoint two or three different students.
to ask questions after each report. These positions can be rotated sys-
tematically so that each person has two opportunities for questioning.
Rotation can be done by numbers or via the seating arrangement. Prepare
students for questioning by reviewing procedures for good questioning
(e.g.. begin questions with a verb; be clear, concise, and relevant; do not
ask double-barrelled questions).

Questions/Follow-up: The following questions might be considered dur-
ing the discussion:

4

I ri

I Now did the question/answer period give yoil additional i<orma-
tion and different viewpoints?

2 How dii the content of questions differ for reports that included
specific detail versus thosewithout? (The questions for the former
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might deal more with opinions about the event. while the latter
might center on facts.)

3. What types of infoimation are excluded when using the journalistic
format for the report? When and how might the excluded informa-
tion he important in an oral report?

Evaluation/Assessment Using, the following evaluation instrument.
evaluate reports on completeness in including the five Ws and an 11.
ability to remain within time limits. and responsiveness to questions.

E valuation Instrument tot Revons

As yc listen to eat h speec h, sante &)wn the information in vac h rat the
following c dtegones:
Who
What
When
Where
Whv
How

t vaIuatiun Instrument for (iesti)nAking

valudtt. oc h student's qut.shons using the following c riseria
Yes No Usually

Began question with .1 verb.
Questions were

clear
onc

relevant
A,,A 'Hied double barrelled questions

urnnn'nts

Crudes 7-9

Title of the Exercise: Making Your Opinion Count

Primary Competency: Basic Speech Communication Skills

Subcompetency: Express ideas clearly and concisely

Life Environment: Citizenship

Objectives of the Exercise: Students will he able to

I. state reasons for supporting a policy or course of action:

2. answer questions about and elaborate on their positions.

Procedure: Have students participate in a role-playing activity in which
they must select and present two or three persuasive arguments on an
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issue they support to a person or group with the authority to act upon their
positions. Examples of role-playing situations include:

I. Presenting pro or con positions to a city commission which is con-
sidering placing a ban on videogames.

2. Presenting a position to the school board on why a specific activity
should or should not get additional funding.

3. Presenting a position to the motion picture re'iew board arguing
why movie ratings should or should not be continued.

4. Presenting a position to the student government or principal con-
c.i:rning an important school issue.

Assign students to roles according to their interests. All students should
have an opportunity to play both the ivies of the persuader and a person
in authority.

Questions/Follow-up: The following activities might be included during
the discussion:

. Videotape or audiotape the presentations and show them to the
students. Discuss each student's strengths and weaknesses,

2. Alter students have viewed or heard the tapes, have them write a
brief analysis explaining why they would or would not have been
persuaded by their own arguments if they 'were in positions Of
authority.

Evaluation/Assessment:

. I lave students observing the role-playing list the persuader's objec-
tive and give a summary of the arguments. Have each persuader
prepare a list of objectives and arguments. Compare lists.

2. t Ise the following evaluation form to assess each student's position
in terms Of his or her oral performance.
1 lave the person in authority decide whether or not to grant the

. nest.

,Evaluation f corn

Nved. work OK f;ood
N 0%4-, on .111

I'mv !do, .1(fetiL1.1It' SLIIYIJOrt

V(x al tivlivery

Efxly Mt)vrtiaril
iglinmsni%
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Grades 7-9

Title of the Exercise: It's As Simple As .

Primary Caaspi-teacy: Basie.Speeeh Communication Skills

Sishcompetescy: Express ideas clearly and concisely

Life Eswironment: Maintenance

Objectives of *e Exercise: Students will be able to

I . givedirections to another person for completing an unfamiliar task;
2. adapt their instructions to the receiver's verbal and nonverbal

feedback.

Preerdire: Divide the class into dyads. Each student will have the oppor-
tunity both to describe a task and to perform one. Examples of tasks
include amstructing a "tinker toy" structure. doing origami. drawing a
picture, playing a simple musical instrument. or working a puzzle. You
may either assign a task or allow the studios to chose theirown. The
person giving instructipas is not to show how to complete any part of the
task. or to assist in aly.way. Hc,or sheinay only describe how to complete
the task. The person completing4he task may not ask a question about an
instruction until he or she has attempted to osomplete the step based on the
initial information given. unless the sender asks if additional information

`is necessary. After the task is completed. students switch roles.

Questions/ Follow-Bp: The following questions mighthe considered dur-
ing the discussion:

1. How did the sNider`s word choices affect the receiver's ability to
follow the instructions?

;. Did the person giving information always say what he or she meant?
What happened when he or she didn't?

3. What happened when instructions were given in the wrong order?
4. What types of -feedback from thereceiver caused the sender to give

additional or different instructions?
5. Which procedure works more effectively: (1) giving instructions

one step at a time. or (2) giving brief explanations of the finished
product and/or an overview of terms and materials before giving
'step-hy-step instructions? Why?

ErshistionfAssesament: /law each receiver of instructions complete the
following evaluation form.
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Evaluation Form
Rate. the. instrut lion given on the following criteria:

Very
good Poor

Clear organization 4 3 2 1

Clear instructions 5 4 3 2 I

Unfamiliar terms were explained 5 4 3 2 I

Sender responded to my nonverbal feedback 5 4 3 2

Time it took me to complete the task:

Grades 10-12

Title of the Exercisie: "I Want to Be . . ."

Primary Competency: Basic Speech Communication'Skills

Subcompetency: Express ideas clearly and concisely

Life Environment: Occupational

Objectives of the Exercise: Students will be able to

6,. design an inteygew schedule;
2. conduct an interview;
3. prepare an oral report . based on information obtained in an

interview:
4, answer questions about the content of the oral report.

Procedure: Have students design an interview schedule and conduct an
interview with someone holding a job they would like to have (the job can
he part-time. summer. post-high school. or post-college employment),
Ask students to present a three-to-five minute oral report about the job.
based on informatii-I obtained in the interview. Topics covered might
include: qualifications. education, training, duties, salary. challenges.

. negative features. and/or communication skills 'needed. You and ether
students may ask questions at the conclusion of the report.

Questions /Follow -up: The following activities might he undertaken dur-
ing the discussion:

Have students prepare a self-analysis of the interview. They should
consider what they would do differently, the adequacy of their
initial interview schedule, the importance of two-way communica-
tion in interviewing. the clarity of their questions, and /hat they did
well

2. Videotape the pi esentations and play them hack to the class Dis-
cuss each student's strengths and weaknesses.
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Evaluation/ Assessment:

1. Use the following feedback instrument for students to give to inter-
viewees. Ask the interviewees to return the form to you.

2. Using the second form, evaluate each ', tudent's oral report.

interviewee Evaluation Form
Please rate the studentts) who interviewed you Zin the following
categories:

Excellent Average Fair
Questions were clear
Questions were appropriate
Student could modify his/her
communication based on responses
received from me
Student was courteous
Additional comments:

Student's name
Signed

Oral Report Evaluation Form

lear organization ...._.
Ideas were expressed

clearly
concisely
sufficient amount of support

Oral presentation
conversational style
eye contact ___

posture - _
gestures _ _

speaking rate _

Additional comments:
Student's name

= satisfactory
o = needs improvement

unsatisfactory

crpdes 10-12

Title of the Exercise: And Now for an Opposing Point of View

Primary Competency: Basic Speech Communication Skills

Subcompetency: Express ideas clearly' and concisely

Life Environment: Citizenship

Objectives of the Exercise: Students will be able to

1. prepare a response to another person's position on an issue:
2. state reasons for supporting a different viewpoint;
3. prepare and present an oral statement which conforms to a pre-

scribed time limit,
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Procedure: Ask studenta to prepare and present two-minute responses to
an editorial given by the manager of a local television or radio station.
Students are to represent a group with an opposing viewpoint. You
should prepare a pat agraph containing the manager's remal:s. A sample
is given below. Possible tics include:

1. Raising the driving age to 18.

2. Censoring student newspapers.

3. Extending the length of the school year.

4. Raising the legal drinking age to 21.

5. Drafting women for aimbat duty.

Moil: than one topic should be developed, And students should select the
editorial to which they will respond. You might videotape the pres-
entations if time allows.

Sample [di Iona!:
Last week in our community, three people lost their lives in two

senseless traffic accidents. In both accidents, the teenage drivers who
caused the accidents walked away with only minor cuts. In both
accidents, the teenage drivers were under the influence of alcohn'.
While our legislature has tackled the issue of raising the drinking age io
21 to eliminate accidents such as these, I do not appear before you to
support that vieiv. Rather, I believe the solution to such murder on our
streets and highways lies in getting young, irresponsible drivers off the
streets. Accident statistics prove that drivers under 25 are the highest
risk category. By eliminating a large portion of these drivers, the 14 to
18 year olds, we can make significant reductions in traffic deaths
resulting from irresponsible use of motor vehicles regardless if the
cause is drinking, speeding, or poor judgment.

Teenage drivers and their parents will tell u. that students need a
license to transport themselves to and from school, work, and school
activities. Public transportation, parent car pools, and school transpor-
tation c dil fill these needs. Furthermore, if students didn't have cars,
they would have less need for jobs and could spend more time on

.

We, as adults, have a responsibility to protect our teenagers from the
dangers that arise from their youthful inexperience and irresponsibil-
ity. A car is not only a means of transportation, but a deadly weapon if
used improperly. Join me in appealing to our lawmakers to raise the
driving age to 18.

Questions/ Follow-up: The following questions might be considered dur-
ing the discussion:
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I. Review the tapes in class. Have students consider the following:
a. Did students po: a rebuttal to all arguments given in the

manager's state nt?'
h. Did students nt a positive position in addition to counterar-

guments?

2. Wow did the time limit affect development of a position?

Eialuatioa/Asseambewt:

I . Have speakers list the arguments they make in the oral reports. As
clam members hear the reports,, have them list speakers' arguments.
Compare lists.

2. Using the following evaluation form, assess each studnt's oral
report.

Oral Report Evaluati Fomi

I. Organization
2. Clarity
3. Responsiveness to agruments

4. Oral presentation
(eye contact, gestures, vocal
variety, etc.)

5. Other comments:

Student's name

Grades :0-42

Title of the Exercise: How to Say No and Mean It

Primary Competeacy: Basic Speech Communication Skills

Subcompetency: Express ideas clearly and concisely

Life Fnvironsteit: Maintenance

Objectives of the Exercise: Students will he able to

I . explain their reasons for not participating in an activity or for not
supporting a cause;

2. explain counterreasons to someone in a manner which cities not
offend or insult that person's views or character.

Procedure: Have students participate in a Wile playing activity in which
you ask than to perform a task or to participatc hi an activity which runs
counter to their personal beliefs or values. Students will work in pairs and
each will select a situation which he or she has encountered or might
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expect to encounter: Role - playing will be presented to the class. Possible
situations include:

I Telling a persistent member of a religious group who is preaching
door-to-door that you are not interested in hearing about his or her
church but are satisfied with your okvn.

2 Explaining to a friend why you will not do his or her term project
even if yo6 are paid.

3. Explaining to a neighbor why you cannot sign a petition he or she is
circulating to remove a school board member or other elected
official from office.

Questions/Follow-up: The following questions might be considered dur-
ing the diScussion:

I . Discuss the role- playing activities. How realistic were the responses
of the participants? Was the speaker's response limited to rebuttal
of arguments and not an attack on the other person? Did each
person demonstrate an understanding of the other's position? How
could you tell?

2. Find examples from literature or speeches of situations where a
person had to defend a belief publicly. Have students discuss the
strategies used. Why were they effective or ineffective? Was the
speaker's position clearly stated?

Fvaluation/ Assessment: Use the following evaluation form to rate
students.

Role-Playing Evaluation Form

1. The role-play was realistic / unrealistic __ because:
2. Ideas presented were clear / unclear

Ideas which were unclear: 1.

2.
3.
4.
5.

Suggestions for improvement:
3. Your ability to consider the feelings of the other person in

preparing a response was good / needs improvement

Suggestions for improvement:

Student's name
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Grades 7-9

Title of the Exercise: Selling a Product
Primary Competency: Bask Speech Communication Skills
Subcompeteacy: Express and defend with evidence your point of view
Life Environment: Occupational

Objectives of the Exercise: Students will be able to
1. develop a product;

2. convince classmates that the product isavorth buying.

Pt-acedges: Ask students to bring a product to tiara or to make up a
product that they think they can sell to the class; Students may work in
small groups to form "Ad Agencies." Ash stbditiits to begin their sales
pitch in a small-group situation. Have students rake two minutes,to try
and convince the other members of their sroup to buy their product. If
products are not sold, students should find out why they failed to per-
suade the others. Play money might be issued to allow students to buy or
invest in the products. After each member of each group has had an
opportunity to present a product, let thegroup choose one or two of the
speakers to present their products to the class.

Questions/Follow.gp: The following questions mig4t be considered dur-
ing the discussion:

I. Why would you buy the product the speakers presented?
2. Why did you not want to buy the other products in you group?
3. If your product was not told, can you suggest why it was not? How

might you change the product or your presentation of it so it would
sell?

EViluatioa/Assessment: A student's (group's) total performance
creativity exhibited in the ad campaign, product, presentation (see follow-
ing form), ability to persuade, visual aids, etc.will determine his or her
(their) grade.

Needs
Excellent Average ImprovementOral Presentation

Enthusiasm
Eye contact
Vocal variety
Overall evaluation

Persuasive Techniques
Visual aids
Appeals relevant to peer group
Supporting material relevant
Overall evaluation

30
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Grades 7-9

Title of the Exercise: Supporting Materials

Primary Competency: Basic Speech Communication Skills

Subcosnpetency: Express and defend with evidence your point of view

Life Environment: Citizenship

Objectives of the Exercise: Students will be able to support their ideas on
a topic with various types of material.

Procedure: Using a topic like "Videogames are/are not a good way to
spend spare time." ask students to create or find at least one sample of the
following types of supporting materials to support their views. Be sure the
examples relate to the topic. Provide each student with a worksheet like
the following:

Personal experience.

Quotation from an expert. "

by whosequalifications are:
Statistics

from.
Visual aid

Questions/Follow-up: Compile a list of student responses (on the
chalkboard or for distribution). Students should discuss types of support-
ing materials and their' relevancy to the topic.

Evaluation/Assessment: Have students submit lists for correction. You
may wish to have individual conferences with students to discuss the
strengths and weaknesses of their lists.

Grades 7-9

Title of the Exercise: I Believe

Primary Competency: Basic Communication Skills

Subcompetency: Express and defend with evidence your point of view
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Life Environment: Maintenance

Objectives of the Exercise: Students will be able to express and defend
their ideas in everyday communication contexts.
Procedure: Have students keep a communication journal (sample form
follows) for two cliys describing (1) situations in which they had to defend
their point of view with evidence, (2) what evidence they used, and (3) the
effectiveness of their defense and use of evidence.

Questions/Follow-up: In triads, have students choose one incident toshare with their partners. Partners should help the student to evaluate the
evidence he tic used.

EvaluationiAsbeussuent: Collect the journals and grade them using thesecond form.

Name: _

Communication journal

Situation Evidence 6 Used
Effectiveness of my
Defense with Evidence
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Grading Criteria for Communication Journals

Detail and description: Were personal experiences described well?
Were adequate details of occurrences
iducied?
5 4 3 2 1

Completeness: Was the assignment complete?
Were all aspects of the assignment included?

5 4 3.2 1

Accuracy of analysis: Were the terms and concepts used accurately?
5 4 3 2 1

Additional comments:

Total points
5 - High (Thoroughly communicated)
3 - Average (Minimum information conveyed)
1 - Weak (Reader cannot understand)

Student's name:

Grades 10-12

Title of the Exercise: Mini Speech Assignment

Primary Competency: Basic Speech Communication Skills

Subtompetency: Express and defend with evidence your point of view

Life Environment: Occupational

Objectives of the Exerrise: Students will be able to utilize one main idea
and various types of supporting material in a one-minute speech.

Procedure: Have students select an occupation or a summer job that
interests them. They will create four mini speeches using the occupation
or job as their speech topic. Each speech will utilize a different type of
supporting evidence. Prepare and handout an assignment sheet like the
one provided.

Questionst_Follow-up: Based on the four speeches he or she has pres
ented, each student should create a portfolio about the occupation or
present a three-to-four-minute speech to the class incorporating all three
types of support.
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1

Era luation/Assessmeent: Use the following evaluation forms for each
student's speeches.

Mini Speech Assignment
Choose an occupation you would like to know more about, or choose
a job advertisement from the local newspaper. During the next eight
days you will prepare four (sixty-to-ninety seconds) speeches. Each
will consist of only one main idea about your occupation or job, and
one type of supporting material. Each speech will also be evaluated on
only one delivery technique.

t. Mini Speech #1
Your speech will consist of one main idea supported with a
personal experience: "I should get this job because . .." or "I
think- I would like this occupation because ... ." You will
concentrate on good eye contact, looking at the audience often
enough to establis.h a rapport and credibility.

2. Mini Speech #2
Your speech will consist of one main idea supported by a
quotation by an expert in that occupation or job. You will
concentrate on posture that will contribute to your credibility.

3. Mini Speech # 3
Your speech will consist of one main idea supported by some
statistic relating to the occupation or job. You will concentrate
on gestures which will add to the overall effectiveness of your
speech.

4. Mini Speech #4 \
Your final mini speech will consist of one main idea using
supporting material of your choice. This time you will concen-
trate on varying your voice (volume, rate, and pitch) for empha-
sis and overall effectiveness.

Mini Speech #1
Speakers name Grade
To,'
Time limit: 60-90 sec. yes na
Main idea
Support with personal experience
Eye Contact
Overall response:

Mini Speech *2
Student's name Grade
Topic
Time limit: 60-90 sec. yes no
Main idea
Support by expert
Posture
Overall response:
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Mini Speech #3
Stucient's name
Time limit: 60.90 sec. yes no
Main idea -
Support with statistics
Gestures
Overall rmponse:

Mini Speech #4
Speaker's name Grade
Topic
Time limit: 60-90 sec. yes no
Main idea
Type of support
Vocal variety
Overall responte:

Grades 10-12

Title of the Exercise: This Is What I Believe

Primary Competency: Basic Speech Communication Skills

Subcompetency: Express and defend with evidence your point of view

Life Environment: Citizenship

Objectives of the Exercise: Student will investigate a relevant topic, form
an opinion about it, and express and defend that 'opinion to others.

Procedure: Divide the class into small groups. Each small grOup should
be assigned toll topic such as national security, educational reform, or use
of drugs. Each group discusses its topic. Each student investigates his or
her group's topic and expresses and defends a position concerning that
topic.

Questions/Follow up: Each small group can conduct a symposium on its
topic. Each member of the group can prepare a short position statement
on the topic (to be presented to the class). A forum should follow the
presentations to enable class members to ask questions about the topic
and about each student's posit n statement.

Evaluation /Assessment:

1. Give each student a copy of the following evaluation form and ask
him or her to assess the small-group interaction. These forms can be
handed in if you wish.

2. Evaleate student forum/symposium using the second form.
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Small-Group Evalcation Form

Circle the number of each rating scale which characteciies how you
viewed the small group discussion as a whole.

Reasoning and Evidence
Relevant information
Interesting information
Progressed logically

Interyersonal Relationships

Atmosphere was relaxed,
friendly
Participants were interested.
Participants were prejudiced

Communication

Contributions were lengthy
Contributions were direct,
conversational
Participants spoke
and distinctly

Overall Evaluatit

Briefly describe your general reaction to the small group experience.
Did you enjoy taking a stand and defending it? Did you enjoy listening
to other people's views and dying to understand them? Did you modify
your view when you heard more evidence?

1 2 3 4 5 Frequently irrelevant
1 2 3 4 5 Not interesting
1 2 3 4 5 Rambling

1 2 3 4 5 Tense. hostile

1 2 3 4 5 Bored
1 2 3 4 5 Open-minded

1 2 3 4 5 Brief
1 2 3 4 5 Indirect, impersonal

1 2 3 4 5 Difficult to understand

Speaker
Topic- .

Forum/Symposium Evaluation Form

satisfactory
o needs work

unsatisfactory
Content and Organization

Introduction captures attention
Organization

Type
Appropriate
Easily followed
Transitions effective

Supporting material
Clear
Sufficient amount
Interesting
Convincing

Conclusion ties speech together __
Language

Clear
Interesting .

Variety of stylistic elements .

Appropriate

(List it
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Delivery
Conversational style
Think about ideas ay spoken
Facial expression
Eye contact
Posture
Gesture
Movement

overall Effectiveness
Adapted to audience and situation
Good personal impression
Courteous

Question/Answer Period
Courteous
Answers clear
Answers concise
Answers relevant to questions asked

Grades 10-12

Title of the Exercise: Communication Journal

Prinssry Competency: Basic Communication Skills

Subcompetency: Ex2ress And defend with evidence your point of view

Life Environment Maintenance

Objectives of the Exercise: Students will be able to express and &fetid
their ideas in everyday communication situations.

Procedure: Have students keep a journal (from the notes taken on the
form included) that develops each day for five days their analysis of how
well they express an opinion and defend that opinion. Students should
explain both the opinion being expressed and the evidence used to
support it. The observation notes should be included with the journal
entries. Students should be encouraged to summarize how well they did
over the five days.

Questions /Follow -up: In dyads. have students choose one incident to
share with their partners. Partners should help the student to evaluate the
evidence he or she used. Teachers should discuss likiw often opinions are
not backed-up by evidence.

Evaluation/ Assessment: Collect the journals and grade them using the
second form.
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Communication Journal
Name.

Situation
My Position

on Topic
People

Involved
Evidence I

Used

Effectiveness of
my Defense

with Evidence

Grading Criteria for Communication Journals

Detail and description: Were personal experiences described well?
Were adequate details of occurrences
included?

5 4 3 2 1

Completeness: Was the assignment complete?
Were all aspects of the assignment included?

5 4 3 2 1

Application of concepts from rquidings, discussions, lectures: When-
ever appropriate, were applications included in the
journal?

5 4 3 2 1

Accuracy of analysis: Were the terms and concepts used accurately?
5 4 3 2 1
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Additional comments:

5 = Grsit; tell your parents Total points
= Good; more polish needed

3 = OX; I think you're headed in the right direction
2 = Definitely more was needed
1 = Missed the mark

Students name

Grades 7-9

Tide of the Eurcise: Shari a Favorite Food

Primary Competency: Basic Speech Communication Skills

Sibcompetency: Organize (order) messages so that others can under-
stand them

Life Environment: Occupational

Objectives of t Exercise: Students will be able to

I . identify a ch nological pattern, of organization;

2. use the pattern ° explain how to prepare a favorite food.

Procedure: Ask students to think of their favorite foods prepared at
home. After each student has determined a favorite food, ask him or her
to obtain the recipe for that`dish. Ask each student to present a two-to-
three minute speech describing how to prepare this food using a
chronological pattern of organization.

Questions/Follow-op: The f3llowingr questions might be considered dur-
ing the discussion:

I . Did the instructions for preparing the food follow a chronological
pattern of organization?

2. Were any instructions presented out of a chronological sequence? If
so, what were they?

3. What role does a chronological pattern of organization play in
completing a task correctly?
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Evaleatian/Aaanamstst: Evaluate the presentation by determining if the
directions were given in chronological order. Students can help assess the
clarity of the presentation through feedback to the speaker.

Grades 7-9

Tim le as tic Exercise: Nomination/Acceptance Speeches

Prinsiry emspetency: Basic Speech Communication Skills

Snixonspeteney: Organize (order) messages so that others can under-
stand them

Life Environment: Citizenship .

Objectives of tile Exerdse: Students will be able to organize a brief public
speech using a topical pattern of organization.

Procedare: Divide the class into four or five small groups; ask each group
to name several positions that could be held by class Members and to write
a brief description of the duties of each office. Some typical class offices
'would include president, vice president; secretaryAreasurer, and student
coaled representative. After the class offices and brief descriptions of
each have been determined, divide the class into dyads. Person A of the
dyad should compose a two-to-three-minute speech nominating Person
B of the dyad fol one of the class offices. This speech should use a topical
pattern of organization which offers resons why Person B would be an
excellent candidate for the office. Person B should then compose a
two-to-three-minute speech accepting the nomination for the class office.
This speech should use a topical pattern of organization which offers
reasons why Person B will be a good class officer. These nomination and
acceptance speeches should then be grouped by class office and presented
to the class. '-
1411egiallS/ Follow-up: The following questionl might he considered dur-
ing the discussion:

I. Did the nomination speeches use a topical pattern of organization to
develop reasons why each nominee would be good for the class
office? Did the reasons offered in each Of the nomination speeches
rage to qualifications necessary to serve in that class office?

2. Did the acceptance speeches use a topical pattern of organization to
develop the reasons why each nominc would be good for the class
office? Did the reasons offered in each of the acceptance speeches
relate to the qualifications necessary to serve in that class office as
well as the reasons presented in the nomination speech?
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Evaluation/ Aline 610111111:

1. Evaluate the mimination and acceptance speeches based on the
students use of the topical pattern of organization to develop the

reasons why" in both speeches.

2. Students should be asked to evaluate the use of a topical pattern of
organization in both nomination and acceptance speeches. The
students may also cornmcni' on the clarity and appropriateness of
the -reasons why" presented in each of the speeches.

Grades 7- 9

Title of the Caerris. e: Parental Persuasion

Primary. Competency: Basic Speech Communication Skills

Subcompetency: Organize (order) messages so that others can under-
stand them

Life Environment: Maintenance

Objectives of the Esercise: Students will he able to use a problem-
solution pattern of organization in constructing a persuasive message.

Proved:ire: Divide the class into pairs. Using the problem-solution pat-
tern u t organization, ask each pair to create a persuasive message asking a
pi rent for an allowance, an increased allowance, or spending money for a
special activity. The students should collaborate in each of the stages of
developing the persuasive message. After the pairs have completed their
persuasive messages, they should present these messages to the class
through the use of role-play. One student may portray the role of
adolescent/ persuader. and the other may play the parent/audience.

Questions/ Follow -up: The following questions might be considered dar-
ing'the discussion:

II. Why dqes this organizational pattern work well for persuasive mes-;
sages?

2. Did the persuasive; messages reflect a problem-solution pattern of
organization? If so, dearly identify the nature of each stage of the
organizational pattern.

Evaluation/Assessment: Ev to the persuasive messages by determin-
ing if they were organized IA a problem-solution pattern. Students can
help assess the impact of the message by discussing how effectively the
problem - solution organizational pattern was used.
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Grades 10-12

Title of the Exercise: Commercial Analysis

Maury Competency: Basic Speech Communication Skills

Sabcorupetency: Organize (order) messages so that others can under-
stand them

Life Eiviromment: Occupational

Objectives of the Exercise: The student will be able to

1. identify the use of a problem-cause-solution organizational pattern
in persuasion;

2. assess its impact;

3. create a persuasive message using such an organizational pattern.
1'

Procedure: Divide the students into groups of five to seven. Provide each
group with three television or radio commercials recorded on an au-
diocassette, or have them agree to watch a current campaignfor exam-
ple, McDonald's. After each group has listened to the commercials; have
the students identify how the persuasive message was organized in a
problem-cause-solution pattern. Discuss the merits of this organizational
pattern for persuasive messages.

Have the group select a product or service they wouid like to sell. Using
a problem-cause-solution pattern, have them write a commercial to sell
the product or service. Ask each group to select one representative to
present the commercial. Tape-record the presentation and play it back to
generate discussion concerning the organizational pattern used.

Questions/ Follow-up: The following questions might be considered dur-
ing the discussion:

I . Why does this organizational pattern work well for persuasive mes-
sages?

2 Did the commercial reflect a problem -cause solution pattern of
organization? If so, clearly identify the nature of each stage of the
organizational pattern.

Evaluation, Assessment:

1. Evaluate the commercial by determining if the persuasive message
was organized in a problem-cause-solution pattern.

2. Students can help assess the impact of the message by discussing
how effectively the problem-cause-solution organizational pattern
was used.
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Grades 10-12

Title of the Exercise: Project Alpha

Primary Coampetemer. Bask Speech Communication Skills

Sabeospetemcy: Orgiutize (order) messages so that others can under-
stand them

Life Eaviromaemt: Citizenship

Objectives of the Exercise: Students will be able to approach decision
making by ordering information in a problem-cause-solution pattern of
organization.

Bask Speech Communication Skills

Procedure: Divide the class into groups of five to seven students. Distrib-
ute the Project Alpha handout, briefly explain the problem each of the
groups faces and the three tasks each of the groups has been given. (One,
two, or all three tasks may be used in this exercise.) Ask each group to
complete the three tasks using a problem-cause-solution pattern of or-
ganization. Allow the group sufficient time to generate discussion in these
three areas for each task. Have each group insure that everyone is allowed
to talk at least five times.

After the groups havecompleted all three tasks, have a representative
from each group report the decisions made on each task. Generate some
discussion from the class as a whole concming the problem-cause-
solution pattern of organization. Ask class members to assess the effec-
tiveness of this pattern of organization in decision making.

Qaestioss/foliow-sp: The following questions might be considered dur-
ing the diScussion:

1. Did the groups use a problem-cause-solution format in approaching
decision making with each of the three tasks? If so, how effective
was thislirganizational pattern?

2. What issues were explored under the heading "problem," what
issues were explored under "causes," and what issues were explored
under "solutions"?

3. What might be some limitations in using this organizational pattern
to approach decision making?

4. How did the group keep suggestions and comments focused on
successive topics?

EvalaatktaiAssessiseat:

1. Students should be asked to evaluate the use of a problem-cause-
solution pattern of organization in approaching decision making.
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2. Assess the students understandingf the problem-cause-solution
pattern through class discussion of this organizational pattern as a
way of approaching decision making. The students' assessment of
the strengths and weaknesses of such an organizational pattern used
in decision making will also provide feedback concerning their level
of comprehension and competency.

Project Alpha
Setting: Those of you in this group are now under quarrantine. You
may not leave the room again for any reason. You have all been
selected and especially grouped for a significant mission. The entire
group will be transported to an environment which has never been
inhabited by civilized people. Perhaps the best description of this
'place might be EDEN II. Once there, you must establish (to your own
liking) a new community. You will be supplied with all the essentials
for survival in terms of mechanical equipment. You must, however,
make certain other decisions prior to departure. These decisions may
well affect the nature of your nem, communityconsider them care-
fully,

Complete the following three tasks:

1. Project Alpha will be allowed to select seven (7) additional
members to accompany you on your mission. A list of individ-
uals and some traits appears below. Without discussing this with
any other member of your group, circle the seven additional
members you would prefer to add to Project Alpha. As the group
assembles, you w::; have to arrive at a consensus concerning the
seven individuals to be selected.
Select Seven Only
Artist Black, F, 28, Agnostic
Nurse Caucasian, M, 22, Catholic
Lawyer Oriental, M, 62, Protestant
Architect Caucasian, F, 40, Jewish
Religious leader Black, M, 41, Muslim
Hippie-type, Freethinking farmer Indian, M, 18, Agnostic
Ph.D. in history and philosophy Black, F, 25, Jewish
Scientist Oriental, F, 26, Catholic
Nature lover Indian, F, 60, Agnostic
Nine-year-old child Caucasian, F, 9, Catholic
Construe Lion engineer Black, M, 47, Protestant
Mother of two (children included) Black, F, 23, Catholic
Musician Caucasian, M, 55, Protestant
Respected political leader Caucasian, M, 26, Protestant
Socialist and feminist Caucasian, F, 19, Agnostic
Polceperson Caucasian, F, 21, Protestant
Veterinarian Black, F, 37, Protestant
Poet laureate Caucasian, M, 44, Jewish
Mortician Caucasian, M, 43, Jewish
Filmmaker Indian, M, 32, Agnostic
Military advisor Caucasian, M, 29, Protestant
Computer programmer Caucasian, F, 42, Catholic
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2. Project Alpha will be allowed to take three (3) volunies of
printed material 'on the mission. List those books you would
prefer to accompany the group into the community. The grow
most acme at three selections through group consensus.

3. Project Alpha will be asked to establish three (3) fUndamental
individual community guidelines to govern all behavior. Write
your selections below and use them as a basis for helping the
group select three guidelines throustoroup consenws.

Grades 10-12

'Fide of the Exercise: First-Aid Procedures

Primary Competescy: Basic Speech Communi:.a- tion Skills

Subcompetesey: Organize (order) messages so that others can under-
stand them

WOO.

Life Eavironmesa: Maintenance

Objectives of the Exercise: Students will be able to use a chronological
pattern of organization to explain how to complete a first-aid procedure.

Procedure: Divide the class into groups of five to seven student& Ask
each student to think of* common first-aid procedure that may be used in
an emergency. Using a chronological pattern of organization, ask the
students to identify the appropriate steps in performing this procedure.
The group should select one member to explain this first-aid procedure to
the class suing a chronological pattern of organization. (Additional group
members may be used as "visual aids" for demonstration purposes.) Ask
the class to assess the clarity of the explanation.

Questions/ Follow-up: The following questions might be considered dur-
ing the discussion:

I. Why does this organizational pattern work well for purposes of
e xpl an ationMemonstration?

2. Did the group's presentation describe the first-aid procedure using
a chronological pattern of organization?

3. Were any items in the procedure explained out of the chronological
sequence? If so, how did this affect the communication process?

E valuation/ Assessment:

1. Evaluah, .he group's presentation by determining if the procedure
was described using a chronological pattern of organization.

2. Students can help assess the impact of the message by discussing
how effectively the chronological pattern of organization was used
in the demonstration.
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Grades 7-9

Tide of the Exercise: What Do You Do?

Primary Competency: Basic Speech Communication Skills

ttficnnepcteacy: Ask questionsto obtain information

Life Environment: Occupational

Objecdres of the Exercise: Students will be able to
I. gather information in an interview situation;
2. learn about occupational options.

Procedure: Ask students to interview someone employed in the commu-
nity about the nature of his or her job. Possibilities include:

a Fireperson j Housewife
b Policeperson k Curator of a historical museumc Teacher I Watchperson at a factory
d Bank teller it Restaurant owner
c Lawyer n Veterinarian
f Librarian o Guard in an art museum
g Judge p Bus driver
h Newspaper reporter q Clergyperson
i Doctor

Have students prepare five questions they want to ask the'person theychoose to interview. Review these questions with students and make anychanges or suggestions you feel arc necessary. After completing theinterviews, students can present oral papers to class members. Their
reports should include:

I . Descriptions of the job
2. Qualifications required

a. Education or training
b. Experience
c. Physical examination

3. Accessibility to and advantages of job
a. Frequency of openings
b. Advancement

Questions/Follow-np: The following questiOns might be considered dur-ing the discussion:

i . Based on the information you gathered concerning the person you
interviewed, would you choose his or her occupation for your life's
work? Why or why not?
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2. What was the most difficult part of the interview?
3.. What was the easiest part of the interview?

Evallastioa/Axsesosent Ask the person interviewed to -complete an
evaluation sheet similar to the one shown and return it to you.

Rating Scale For Inforniational Interview

(Scale: 1 = poor, 2 fair, 3 m average, 4 = above average,
S = excellent)

Opening Introduces self 1 2 3 4 5
Establishes apcxxl 1 2 3 4 5
identifiis p 1 2 3 4 5

Iitsly Uses iate oral English 1 2 3 4 5
Meets sew objectiv, 1 2 3 4 5
Organizes the interview wet 1 2 3 4 5
Asks relevant questions aliej shows interest 1 2 3 4 5
Appears comfortable 1 2 3 4

(-losing Summarizes the interview 1 2 3 4 5
Inds the interview appropriately. 1 2 3 4 5

Signature

Grades 7-9

Title of the Exercise: What's Your View?

Primary Competescy: Basic Speech Communication Skills

Subcospetency: Ask questions to obtain information

Purpose: Citizenship

Objectives of the Exercise: Students will be able to formulate questions to
obtain information about their public officials.

Procedure: Invite city officials such as the mayor, the chief of police, the
prosecuting attorney. and/or the supe i, tendent of schools to a meeting.
I lave students prepare invitation~, spitality. a panel to interview the
officials, refreshments, and notes apprixiatkm.

In preparation for the panel, haVe each student write down five or more
questions she or he would like to ask the guest. Divide the class into
groups of five to seven members. Each group selects four to six questions
from the group members. In addition, each group selects a representative
to he on the class committee to review all questkins for inclusion in a
master list for the panel to use.
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Qaestions/Followinp The following questions might be considered dur-
ing the discussion:

I. What did you learn about the workings of our city?
2. Do you agree with the views expressed? Why or why not?
3. What changes do you think the various officials need to make in

their policies? Why?

4. If you were one of the officials, how would you change things?

Evaluation/Amesament Assess students on how well they completed
their individual assignments, how well they listened to the information
presented, and how well they utilized the information in forming their
own views and opinions.

Grades 7-9

Title of the Ezert-be: Where Did I Come From?

Primary Competency: Basic Speech Communication Skills

Subeompetency: Ask questions to obtain information

Perpose: Maintenance

-Objectives of the Exercise: Students will be able to gather information
about their family heritage and family members.

Procedure: Students will make a family tree on a large piece of poster
board. Provide them with a copy of a diagram similar to the one shown
here. If students want information about persons not included on this

/.(-- diagram, they may change the diagram to fit their needs. Students will
organize a talk about their heritage, using their diagrams to illustrate. In
preparation for their interviews with the family members of their choice.
have the class prepare a list of questions to ask grandparents (or *Inc les,
aunts, cousips. etc.). Questions might be about family concerns, oixupa-
tions, social events, or past events (such as, "What was school like?").
Have students adapt these questions to relate to their families and/or
prepare additional questions. Each student should prepare a list of ten
questions which you will approve prior to the interview.

Questions/Follow-up: The following questions might he considered dur-
ing the discussion:

I. Evaluate the questions to make sure they are clearly stated.
2. Assess students talks using the second form.
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GGM GCs1= GGM GGF GGM GGF GGM GGF

GM GF

Mother Father

Your name

GGM - great-grandmother
= great-grandfather

GM grandmother
GF --- grandfather

By each person's name, note the inforrnation you received from the
interview that you would like to use in your oral presentation. You
might also put a picture by the person's name.
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Oral Report Evaluation Form

Clear organization + off satisfactory
ideas were expressed 0 needs improvementclearly __ unsatisfactoryconcisely

with a sufficient amount of support
Oral presentation

conversational style
eye contact
posture
gestures
speaking rate

Additional comments:
Student's name

Grades 10-12

Title of the Exerdse: I Want a Job!

Primary Competency: Basic Speech Communication Skills
Primary Competency: Ask questions to obtain information

Purpose: Occupational

Objectives of the Exercise: Students will understand the obligations of
both employment applicants and employers.

Procedure: Have students bring to class a "help wanted" ad which is
relevant to them. Each student gaastavrites a letter inquiring about the
job, composes a resume for this imaginary potential employer, and fills
out a job application for the job. (Teachers will need a wide variety of
application forms.) Students, in pairs, role-play applying for the job. A
third student acts as a critic/observer. Students reverse rotes until all havebeen an applicant, an employer, and a critic/observer. Several interviews
can take place simultaneously. To prepare for the job interview, each
student (as applicant)prepares a list of ten questions covering job condi-
tions,, requirements for being hired, how achievement is measured, how
communication is used, what impetus for improvement is developed, etc.For the role of employer, each student prepares ten questions covering
applicant's goals, likes/dislikes, previous employment, etc.
Questions/ Follow-up:

I. What was the most difficult thing about being an applicant? Being
an employer?

2. What did you learn from this activity which could help you in future
job hunting?
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3. What did you learn about being an applicant from role-playing an
employer?

Evaluadoa/Assessarat: Students will grade themselves and each other
using forms similar to the ones provided. At the end ofeach interview, the
applicant and the employer grade themselves and each other, and the
critic/observer grades both of them. These grades can then be averaged
for the student.

Evaluate each student (as employer) as to the variety of questions
covered from the original list, use the follow-up questions, and response
to verbal and nonverbal cues indicating that the question was not com-
municated or only partially understood.

Evaluate each student (as applicant) on his or her resume, cover letter,
application, variety of questions covered from the original list, and re-.
sponse to verbal and nonverbal cues.

I Want a jobEvaluation Form

Applicant,
Critic
Comments:

Answers questions clearly and concisely
Asks appropriate questions
Was well prepared
Response to verbal/nonverbal cues

Total

Employer
Critic
Comments:

Opening
Body

Variety of questions
Follow-up questions
Information and answers to questions
Structure of the interview

Closing
Was well prepared
Response to verbal/nonverbal cues .

Total

4,..

Grading Scales:
1-2 = poor, 3-4 = below average, 5-7 = average, 8-9 =
above average, 10 = excellent

4
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Gawks 10.12

71 drat ilas Eureisa: ni Give You a Hearing

Pristasy Ceapstney: Basic Speech Communication Skills

Sebcoarrifimacp, Ask questions to obtain information

Pupas: (Vivito:tip

Objectives of the Ezerefsas Students will be able to

1. gather information on a controversial issue;
2. prepare s statement on that issue;
3. defend their position.

Prouder*: Students choose a controversial issue (this might be a tut-
tionai, state, local, or school issue) and research it. The research should
include interviews as well as library research. Eachstudent should formu-
late five questions concerning the issue and then interview appropriate
persons. After gathering information, each student prepares a position
statement. Students then role-play a Senate Investigating Committee
'hearing. Each student witness has two minutes to present her or his
position statement to the Committee. Committee member then have five
minutes to question each witness. Each student should have an opportu-
nity to be both a witness and a' committee member: In preparationfor the
question portion of the activity, each student should fonnulate ten ques-
tions that be or she mighi ask as a committee member.

41.

QaestionalFolfow-ap: The following questions might be considered dur-
ing the discussion:

1. Which type of researchinterviews or libraryresarch did you
find most difficult? Why?

2. What was the most difficult aspect of the interview? Why?
3. What was the most difficult aspect of preparing questions?

4. Which questions provided the most information? What does this tell
you about using questions to obtain information?

EvaloutiowAssessarat: Assess each student's oral presentation (both as
a witness and as a committee member) using the following form; or send a
form like the second one to the person(s) wiumn students interviewed, and
have them return the form to you.

52
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Assessment Sheet for Senate Investigation Hearing Activity
Student's name. i inadequate

1 . needs work
2 es good
3 excellent

Provides adequate summitry
material

0 1 2 3

Position
Statemerrt

Demonstrates a knowledge of
the issue

0 1 2 3

Ory,anizes her/his message
well

0 1 2 3

Uses adequate eye contact 0 1 2 3

Asks- clearly 0 1 2 3
Committee Asks relevant questions 0 1 2 3
Member Asks purposeful questions 0 1 2 3

Is courteous 0 1 2 3

Interviewee Evaluation Form
Please rate the students) who interviewed you on the following
categories:

Excellent Average Fair

Questions were clear
Questions were appropriate
Student could modify his/her
communication based on responses
received from me
Student was courteous
Additional comments:

Student's name
Signed

Grades 10-12

Title of the Elereire: Do You See Me as I See Me?

Prirasu7 Competesey: Basic Speech Communication Skills

Sabcospetesey: Ask questions to obtain information

Ufa Eaviromegh Maintenance

Objectives of the Ewdee: Students will be able to check their self-
perceptions against the perceptions others have of them.

Procedure: Have students develop four questions they could ask them-
selves and others in order to help them collect information about them-
selves. Questions could focus on such areas as personflity (What.do you
think are my most outstanding personal characteristics?), physical ap-
pearance (How would you describe me physically?), attitudes and beliefs
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(flow do you think I feel about the use of drugs?), and hypothetical
situations (What do you think I would do if . . . ?). They should record
the if answers to each of the questions. They should ask three other people
to answer the questionsa friend, a family member, a teacherand
record each person's answer.

Questions/Follow-up: The following questions might be considered dur-
ing the discussion:

1. What are the, similarities and differences between the perceptions
others have of you and your perceptions of yourself?

2. What did you learn about yourslef?
3. Did you learn anything about the people you questioned?

Evaluation/Assessment: Interview each student, using the follow-up
questions or ethers you formulate, to determine the information they
learned about themlves and how they might use this information.

Grades 7-9

Title of the Exercise: So You Want a Job?

Primary Competency: Basic Speech Communication Skills

Subcompetency: Answer questions effectively

Life Environment: Occupational

Objectives of the Exercise: Students will be able to answer questions
effectively in a role-play of an employment interview.

Procedure: Divide the class into pairs. Designate one student A, and the
other student B. Give Student A Form A. Student A tells Student B that
the job for which Studtv4.B is applying is as a ewspaper girl/boy. Student
A then asks the quested s listed and Student B answers them. Give
student B Form B and repeat the procedure.

Questions/Follow-up: The following questions might be considered dur-
ing the discussion:

1. Would you hire your partner for the job? Why or why not?
2. What impression did your partner's answers make?
3. Why were some answers more effective than others (more clear?

more concise? more to-the-point?)

Evaluation/Assessment: Assess each student on the clarity, conciseness,
relevance, and, whenever possible. accuracy of their answers.
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lob Form At Newspaper Boy /Girl

1. Name?

2. Age?

3. Addreslr
4. Have you ever been a newspaper boy/girl before?,
5. Have you applied for this job before?
6. Why are you applying now?
7. What is your previous iob experience?
8. What personal characteristics do you have that make you suita-

ble for this job?
9. List your references.

10. If you had a problem which would prevent you from delivering
papers on a particular day, what woulo'you do?

lob Form B: Babysitting

1. Name?

2. Age?

i. Address?

4 Have you ever- done any babysitting? I; so, how old were the
o hildren?

S. Have you applied for this job before?
t). Why are you applying now?
7 What is your previous rob experience?
ti. What personal characteristics do you have that make you suit-a-

ble for this fob?
9. list your references.

1(1 It a problem arose while you were babysitting, for example, it
held got sit k very suddenly, what would you do?

Grath.% ?a19

Title of the Excl.-else: Block Design

Primary Competency: Basle Communication Skills

Suhcompeteney: Answer questions effectively

Environment: Citizenship

Objectives of the Exercise: Students will be able to

Is the questioner's understanding of their answers:

2 uncle! stand the importance of checking for comprehension.

Prredure: NL.:0 tv.,) students back-to-back in the front of the classroom.
In lit lit (,t tuelcnt put identic.il piles of ten block!, of various shapes,

siics, Ask Stinik15,5o make a design with his or her blocks.
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Student A then tells Student 13 how to assemble his or her blocks into an
identical pattern. Neither may turn around and look at the other'sblocks.
Tape-record the dialogue. After Students A and B are satisfied that their
blocks are arranged in identical patterns, they should stop and compare
them.

Questions Follow -up: Play the recording of the interaction. Listen for
questions and the answers to them. The following questions might be
considered during discussion.

I Were the questions clear and sufficient in number?

2. Did the stadent answering verify that the other student had under-
stood?

3. What could he or she have asked to make certain the answer had
heeil understood? For example, did Student A give an answer and
then ask a comprehension checking question (as in the dialogue

A. Pldc v the round block un the smallest square block.
Whit h round block?

A The round block that is smooth. Do you know which octu I mean?
H Yes, not the round block that has the rough edges.
A Yes, the smooth one.

4 Were there places where checking on the receiver's comprehension
would have prevented errors?

Repeat the experiment with two new students. Instruct Student A to
check on Student comprehension after answering each question.
Compare the accuracy of the designs and the amount of time taken in
each instance.

Evaluation/Assessment: Assessing the students use of questions can he
done by comparing the accuracy of the two block designs. The second set
of students, who will cheek comprehension after answering questions,
should produce designs that are more similar than did the first set.

Grades 7-9

Title or the Exercise: Why;' Are They Really Asking?

Primary Competency: Basic Speech Communication Skills

Subeompetency: Answer questions effectively

Tile Environment: Maintenance

51
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Objectives of the Exercise: Students will be able to answer questions
effectively by first determining exactly what the questioner wants to
know.

Procedure: Provide students with the following lists of questions. For
each question, ask students to write down as many interpretations of what
the questioner is asking as they can think of.

I. You are a B-average student. You got a D on a unit test. After class
the teacher asks you, Would you like to talk about the test?"

2. Hi there. Where have you been"
3. Your boyfriend or girlfriend asks you, "Do you like my new

haircut?"

4. A boy or girl you've been hoping would ask you out sees you in class
ant' asks, Are you going to the dance Saturday?"

5. You tell a friend you don't like the way he or she has been treating
you lately. He or she responds, "What do you mean?"

Questions/ Follow-up: Point out that each question states a need, but it is
sometimes difficult to determine what the need is. The kind of answer that
would be most effective to those questions can only be determined by
ascertaining what the question really is asking. For each of the above
questions, ask students. What do you think the need underlying the
question is?"

Evaluation/ Assessment: Assess students' understanding by checking the
number of possible interpretations. Compare their answers to the follow-
ing. Possible interpretations include:

Que vtion

. Do you know why you got a D?
2. Do you need to talk to me?
3. Is something wrong with the way you studied or the way I taught this

unit?

4. Was the test unclear or difficult?

Questum 2

1. What physical place (room, etc.) have you been in?
2. Have you been avoiding me?
3. Why didn't you tell me where you were going?
4. 1 haven't seen you in a long time and I'd like to catch up.
5. How did you get to look like that? What have you been into? (Paint,

mud?)
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Question 3

1. Does my hair look good?
2. Do I look good?
3. Do you think I'm pretty /handsome?
4. Do you like me with my hair cut like this?
S. Should I get it cut like this again?

Question 4

1. I like you.

2. Will you go to the dance with me?
3. Can I count on meeting you at the dance?
4. Is anyone going to the dance?
5. Are you going somewhere else? (For example, if you are going to

the dance, then are you going to Sam's party?)

Question 5

1. I don't understand your comment.
2. I don't want to answer you.
3. I don't want to tell you why rm treating you like this.
4. I need time to think of an answer.

53

Grades 10-12

Title of the Exercise: Different Answers to the Same Questions

Primary Competency: Basic Speech Communication Skills

Subcompetency: Answers questions effectively

Life Environment: Occupation I

Objectives of the Exercise: Students will be able to adapt their answers to
various types of audiences.

Procedure: Ask students to assume they are the various experts listed
below. As an expert, have them write out three different answers to the
questions, one for each audience.

Audience to whom
Expert answer is given
1. Meterologist: a. elementary school child

"What is fog?" b. high school student studying
weather

c. group of TV weathermen
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2. Tennis pro:
"How do you play tennis?"

3. High school English teacher:
"Who was Mark Twain?"

a. elementary school child
b. high schoolosturient at first

tennis lesson
c. newspiper reporter

a. elementary school child
b. student in your English class
c. group of English teachers

4. Zoologist:
-Where do birds go in winter?" a. elementary school child

b. high school biology class
c. meeting of the Audubon

Society
5. Author of best-selling book:

"Why did you write this boob.(" a. eleitientary school child
b. book reviewer
c. reporter doing'a feature story

on you

Queaiorts/ Follow-up: The following questions might be considered dur-
ing the discussion:

1. How are the answers different?
2. What judgments about the audience's knowledge, experience,

interests, and reasons for asking are used to determine what kind of
answer to give?

3. What differences in amount of detail and language choice would be
needed for each of the persons asked?

Evaluation/Assessment: Evaluate student understanding by comparing
their answers to the following sample answers:

Question I

a. Fog is when the air is real cloudy and it's hard to see.
h. Fog is a cloud containing fine particles of water which obscure

vision.

c. Fog is vapor condensed to fine particles of water which obscure
vision near the ground. Weather is labeled fog when vision is less
than I mile.

Question 2

a. Two people hit a ball Muck and forth across a net.
h. To play tennis you'll need to learn three strokes: forehand, back-

hand, and serve.
c. I play tennis as if my life depended on itand it does.
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Question 3

a. He was a famous writer of books.
b. That's the pen name of the humorous American author, Samuel

Clemens.

c. Mark Twain was one of the finest examples of American authors
who practiced realism.

Question 4

a. They go where it is warm.

h. Birds migrate south to a warmer climate via the air flow pattern of
least resistance.

c. The migratory pattern of some birds is so rigorous that it mystifies
authorities.

Question 5

a. I wankd to tell everyone a story.
h. The purpose of this book is to show the geareral public what the life

of a doctor is really like.
c. I had always felt doctors were misunderstood. I thought if I wrote a

true account of incidents from real doctors' lives I could help clear
up that misunderstanding.

Grades 10-12

Title of the Exercise: What Did You See?

Primary Competency: Basic Speech Communication Skills

Subcompetnney: Answer questions effectively

Life Environment: Citizenship

Objectives of the Exercise: Students will be able to
1

1. observe a set of physical events;

2. determine which questions are answerable based upon those obser-
vations;

. qualify answers appropriately.

Procedure: Stage a crime in front of the class. For example, ask two
students to play the role of tourists and another to play a pickpocket who
successfully takes the male tourist's wallet from his pains pocket and
escapes. After the class has observed the crime, hand out the following list
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of questions. Each student should indicate whether a question is answer-
able (A) or unanswerable (U). If a qualifier is required to accurately
answer the question, write one on the line below the question (as in the
examples below).

1. Was the picketpocket male or : A
2. Was the victim alone? A

It appeared the victim was with sciTeone.

3. Was the victim with a male or female? A
It appeared to be a female.

4. What was the relationship between the victim and his compan-
ion? U

5. What pocket was the wallet in? A
I think it was in the left rear pocket.

6. How old was the thief? A
He appeared to be about ... .

7. Why did the thief steal the money? U
B. Has the pickpocket done this before? U
9 Did the pickpocket run away? A

Yes, he left in a hurry.
10. In what direction did the pickpocket run? A

I remember him running to the left.
11. Will he steal again? U
12. What was the pickpocket wearing? A

I think he was wearing

Questions/ Follow -up: The following questions might be considered dur-
ing the discussion.

I. Which questions were answerable? Why?

2. Which questions were unanswerable? Why?
Why are qualifiers necessary when we are answering questions
based on our individual perceptions of an event?

Restage the event to check the students' perceptions and answers.
Point out how the incorrect information in answers (such as what the thief
wore) does not make the answer itself inaccurate, if it is properly qualified:

I seem to remember he wore a black shirt," as opposed to, "He wore a
black shirt."

Evaluation/Assessment: Students can check their Lwn answers during the
restaging and discussion period.
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Grades 10-12
The of the Exercise: What Do They Really Want to Know?
Prinsary Competency: Basic Speech Communication Skills
Snbcompeteiscy: Answering questions effectively
life Environment: Maintenance

Objectives of the Exercise: Students will be able to determine what a
question really means; that is, determine what response the questioner
really wants.

Procedure: Give students the following situations and ask them to phrase
a question based upon the information. The question should precede
their answer and help them to determine what kind of answer to give since
it is important to determine what a questioner really wants to know before
giving an answer.

1. You're working at a gas station and a car pulls in. The driver asks
you "Where is The Loft Restaurant?"
Possible Answers:
a. Do you w--nt to know how to drive there from here?
b. Are you familiar with this neighborhood?
c. Do you know where the (a well-known place

near the rest iurant) is?
1. You couldn't go to a movie with your best friend last week because

you had other plans. tie Of she has been cool the last couple days.
You'd like to do something with this friend, and you meet in the hall
after school. Your friend says, "What are you up to?"
Possible` Questions:
a. I'm okay, how are you
b. I was just thinking about what to do this weekend, any ideas?

1 was going to call you; I'm glad we bumped into each other.
Want to do something this weekend?

3. You're a teacher. The day before the final exam a student comes to
you and asks, "How can I get an A on tomorrow's test?"
Possible Questions:
a. What have you done so far to prepare?
h. Do you want me to go over the water tal again with you?
c. Are you worried about this test? .

d, How much time do you have to study?
4. You're a parent and you tell your high school age son to clean his

room. He responds, "Do I have to?"
Possible Questions:
a. Are you asking whether you have to do it now?
b. Do you have any other suggestions?
c, Is there a reason you don't want to do it now?
d. Would you like me to clean it and you to do another job for me?

Questions/ Follow-up: During the discussion you might ask students why
it is important to determine what a questioner really wants to know before
giving an answer. Point out that there re usually several questions which
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could he used to help determine this, and that the answer to these
questions provides the basis for an effective answer. Stress that each
question states some need, but that many other needs may remain un-
stated.

Evaluation/Assemaxent: Evaluate student answers by comparing them to
the sample questions.

Grades 7-9 Nock.
Tide of the Exercise: Wigget Designer. May I?

Primary Competeacy: Basic Speech Communication Skills

Subcompeteacy: Give concise and accurate directions

Life Etrvirouseat: Occupational

Objectives of the Exercise: Students will be able to

. give directions:

2. use feedback 'to ascertain the degree of understanding for those
directions.

Procedure: Ask each student to design a mechanism for the "wiggctt"
using a combination of circles. triangles, or rectangles. Each wigget
mechanism should have five shapes which do not necessarily have to be
different. After each student has designed a wigget mechanism, divide
students into pairs and seat them back-to-back. Ask students to describe
their *V itsttet designs so that their partners can draw a replica. Before the
person drawing the mechanism can make any mark on his or her paper.
she Of he must repeat the direction as he-or she understands it. by asking.

Wigget designer. may I . .?" (For example. Wigget designer, may I
dt:SW it circle in the middle of the page?") If the direction has been
accurately paraphrased. the designer says, "Yes, you may." if the in-
terpretation of the direction is flawed, the designer says. "No. You must
Best learn to listen to directions." The designer then gives another (not
the same) direction unless the direction comprises the final aspect of the
design. At t!e end of the allotted time, five to ten minutes, or when the
d ii ect ions have been completed. ask students to check the accuracy of the
design replicas.

Que.tions/ Follow-up: The following questions might he considered dui...-
ink! the discussion:

What behaviors or descriptions facilitated your ability to under-
stand what the design should look like?

' Did the direction-giver do anything that hindered your ability to
follow directions?
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3. When the designer said, "No. First you must learn to Wen," how
did you feel? Were you able to listen more carefully after being
corrected?

4. What rules can you make about giving clear directions?
5. What role does repeating the directions play in Helping a worker to

follow the instructions?

Evaluntion/fissiesmaesh .

I . Student-designers can determine the quality of their directions by
examining how closely the listener's model resembles their own.

2. (lass-generated rules for giving directions may also be evaluated
for perceptiveness and understanding of the direction-giving pro-
cess.
Example generalizations are:
a. Give the listener an idea of what you will be directing him or her

to do.
h. Do not assume that the listener will know what to do.
c. Use terms that the listener will understand.
d. Order the steps.
c. Treat the listener like a human being.

Grades 7-9

Title of the Exercise: Recipes for Citizenship

Primary Competency: Basic Speech Communication Skills

Sabeumpetency: Give concise and accurate directions

Life Environment: Citizenship

Objectives of the Exercise: By investigating aspects of American gov-
ernment that appeal to them and then organizing that information, stu-
dents will learn how to present directions to a class via a panel discussion.
Procedure: In class discussion. ask students to identify what aspects of
American government or duties of citizens they would like to know more
about. List these suggestions on the chalkboard.

Form small groups to investigate one or two of the aspects listed on the
board. Each group should have a different topic. Instruct the groups that
once they have found the answers to their questions, they will be asked to
give directio:A about their topic to the Class during a panel discussion.
Hence. the presentations should be clear and easy to follow. Groups
should organize their presentations in a step-by-step procedure. present
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specific information instead of talking in generalities, and strive to make
their presentations interesting by using new information and information
that is important to the audience.

Some suggested topics are:

1. How to make a citizen's arrest
2. flow to post bail for someone
3. How to get a social security number
4. How to register to vote
5. How to register for the draft
6. How to claim Conscientious Objector status
7. }tow to become an American citizen
K. How to get a passport
.. How to get an announcement into the local newspaper or on the

local TV or radio station

10. flow to report an accident or fire
1 1 What to do if you lose a credit card

I 2. }low to become a Uniform Anatomical Donor

Questions( Follow-up: The following questions might be considered dur-
ing the discussion:

I What aspects of the presentations helped you to understand and
remember the directions given by the panel menibers?

2. If you became lost or confused during a presentation, can you give
possible reasons why you were unable to fot:ow the speakers?

3. If the panel were presenting this inforacion to another class, such
as a social studies or English what recommendations for
improvement would you make?

4. How would you evaluate the reference help ybu received on these
topics?
a. If you interviewed someone, were his or her directions easy to

follow:
b. Did you put these directions in your own words. or did you use

a!rnost the satAc words that the expert used? What are the
benefits and liabilities of each method?

Evaluation/ Assessment:

1. Each panel could prepare a five to ten item objective quiz covering
the material they plan to present to the class.
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a. You should compare the quiz questions with the presentation as
well as polish the questions.

h. At the end of the presentations. administer the quizzes to aster
lain how well the audience grasped the information.

2. Evaluate the presentation tang the criteria that was established at
the time of the assignment-A-that is, clarity, specificity, and interest.

Grades 7-9

Title of !be Exercise: Critiquing Directions

Primary Competency: Basic Speech Communication Skit Is

Subcompetency: Give concise and accurate directions

Life Environment: Maintenance

Objectives of the Exercise: By examining and critiquing directions used
for everyday living, students will

. become aware of the pervasive use of directions in their lives:
2. he able to draw generalizations about the elements of dear direc-

tions,

Procedure: Ask students to bring to class :he directions for something
they or a member of their family have used in the past week. Examples
might include empty packages of beans that had cooking directions,
directions for using mouth wash, or directions on a package of Easter egg
dye. Encourage students to bring examples of difficult or confusing
directions.

in groups of three to five, have students take turns reading then
directions and pointing out their strengths and weaknesses. After the
students have critiqued the directions, ask them to identify what general
qualities make directions easy to follow. Next, have each student tell the
others in his or her group how to do something "simple- such as how to
scramble eggs. tie a shoe, or scale a fish. Group members should writ,:
down the directions as they are given. After everyone has dictated his or
het directions, have group members read the instructions they wrote hack
to the direction- giver.

Ask students to note differences and to decide whether or not following
the directions would yield the desired product. If students believe that
they might not he able to follow the directions. have them indicateC

part of the instructions that is causing them difficulty,

Questkms Follow -up: The following questions might be considered dur-
ing the discussion:
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I. Were there any words you did not know in the directions?

2. How did not knowing the words affect your ability to follow the
instructions?

3. Now did the manufacturers separate aspects of the directions?
4. Was it necessary to do so?

5. Did anyone in your group use a similar method when he or she gave
directions to you?

ti. Did the manufacturers use anything besides words to tell you how to
use their produce?

7. Were the additkmat types of directions, such as pictures, helpful?
8. What types of aids- -or additional directions did you use when

giving directions?

What arc mime things people should net do when giving directions?

Evaluation/Assessment:

1 Students should be able to identify one aspect of each manufactur-
er's directions that would aid the reader/listener in following the
instructions.

2. Ascertain whether or not students can make the transfer from the
manufacturer's directions to their own by adapting the "good-
asik.cts of direction-giving to their task directions by moving from
group to group and listening to their comments.

Ask the students if they think they could follow their classmates'
directions

Grades 10 -12

fitle of the Exercise: T Puzzle

Primary Competency: Basic Speech Communication Skills

Sulicompetency: live concise and accurate directions

lire Environment: Occupational

Objectives of the Exercise: By striving io put the puzzle together and
debriefing the csereis.c. students will

discover the importance of using a frame of reference, two-way
communication, and the language of the listener when giving direc-
tions.

2 learn the significance of checking assumptions held by the speaker
and listener.

67



_Basic Speech-Communication Skills . 63

Prom lava: Equipment needed (see accompanying figure):

1. A completed puzzle glued inside a manila folder.
2. Loose puzzle pieces made of various colors of construction paper.

Place the loose pieces (which are of different colors from those glued in
the manila folder) in a manila envelope.

Ask for two volunteers; send them out of the room while you explain
the situation for the rest of the class. (Note: more than one pair may be
used if more puzzles are available. Focusing on one pair, however,
provides a common frame of reference for a later discussion.)

Explain to the class that whoever sits in the desk with the envelope on it
will be directed to complete the puzzle by the occupant of the other desk
There is only one problemthe colors of the pieces are different. Ask the
class to observe the types of behavior or description offered by the
direction-giver which facilitate the completion ofthc task, as well as those
behaviors which hinder the task. Encourage students to move around so
that they can see, but ask them to give no help to students working on the
puzzle.

Bring in the two volunteers; invite them to take a seat but to leave the
material in front of them alone until you have finished explaining the
situation.

The situation: One of the ins.ruments in spaceship Jupiter 13 has failed
and needs to be repaired before reentry to Earth. (The person with the
manila envelope is the captain of Jupiter 13. The person with the folder
is a worker at Mission Control in Houston.) Mission Control has the
completed instrument puzzle and will instruct Jupiter 13's captain on
how to put it together. There is, however, another problem: Jupiter
13's radio is broken. Jupiter 13 can hear Houston but, at this point,
cannot answer. Thus, only one-way communication is possible.

After ten or fifteen minutes, inform the participants that the radio is
fixed and that Jupiter 1 3's captain can now talk to Mission Control. The
participants may complete the puzzle. If they are still having trouble after
half an hour or so, ask the observers to give the participants a hint.

QuestionsiFoLinet-up: The followinig questions might be considered dur-
ing the discussion:

1. Before allowing the participants to turn around and look at each
other's puzzle, ask Mission Control to estimate how successful his or
her directions have been. Ask Jupiter 1 3's captain if he or she
believes that the puzzle has been correctly completed.

2. On the chalkboard, list the facilitating hindering aspects of the
directions given by Mission Control. Someone may point out, for
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example, that Mission Control stated that the puzzles would look
like a "T" a facilitating comment.

3. Ask students what conclmions they can make about giving direc-
tions as a result of this activity.

Evaluation/Assessment:

I. Was the puzzle completed accurately?
2. The quality of the conclusion reached by the class regarded

direction-giving rtuy be used as a measurement of the activity's
Success.

Grades 10-12

Title of the Exercise: Expository Speeches

Primary Competency: Basic Speech Communication Skills

Subcompetency: Give concise and accurate directions

Life- Environment: Citizenship

Objectives of the Exercise: By researching and speaking about various
responsibilities and opportunities of American citizenship, students will
gain knowledge of the An'. -rican sy3tem. and practice the skill of giving
explanations and directions to an audience.

Procedure: Assign a five-to-seven-minute speech of exposition to the
class. Three criteria are important:

I. Topic!. must relate to some aspect of government.
2, Speeches shOuld provide the audience with directions for doing

something.

3. Speeches should accurately and completely cover the subject in a
unified and organized manner.

Sample topics include

1. How to conduct a ballot write-in campaign.
2. How to place an item on the city council agenda.
3 How to start a labor union.
4. What are the major tactics used to block labor union organization?
5. What is the procedure used in deporting illegal aliens?
h. What government regulations must migrant workers follow?
7. How does a case get to the Supreme Court?
S. What happens to a case once it reaches the Supreme Court?
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9. Flow can you change a city ordinance?

10. What tactics were used in brainwashing American prisoners during
the Korean War? During the Iranian hostage crisis?

1 1. What happens to your state tax dollar?
12. How do you take someone to small claims court?
1 3. What type of information is needed when seeking the help of the

Better Business Buicau or some similar consumer protection
agency?

14. Flow can you get a referendum on the ball6t?
1 5. Flow do you register for a civil service exam, and what does that

exam do for you?

Questiow,i Follow -up: At the end of each class, ask students to comment
about the qualities in the speeches that enhanced their ability to listen to
the directions. l.ist these elements on the chalkboard and suggest that the
remaining speakers try to incorporate them into their speeches. The
fiiloiving day's critique session should begin by noting which helpful
elements from the previous day were also present in the speeches just
delivered.

I.: .1111'12E141n/ Assessment:

1. The instructor can evaluate the speech using criteria on the follow-
ing evaluation form.

2. Speakers may prepare short objective tests to administer to the class
io measure he v,e11 they communicated the subject matter of their
speeches.

E xpository Speet h Evaluation form

()mmien( ()rganu,ilion
Introctuc turn c apturs attention

trgansiation
(list it)

Appropriate
Easily followed
transition effectr.l

tiulqxirtinE; material
( lx
Stith( int amount
Intrsting
( ()Min( ing

ont lush m tte., speech trNethcr
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Language
Clear__ ___

Interesting

APProPriale
Delivery
Conversational style _

Think about ideas as spoken ___.

Facial expression ___

Eye contact _
Posture ._

Gevure
Movement

Overall Effectiveness
Adapted to audience and situation ___

Good personal impression . -
Purpose achieved
GRADE

Grades 1-12

Titk of the Exercise: You Can't Get There from Here

Primary Coaspeteary: Basic Speech Communication Skills

Sabcompeteacy: Give concise and accurate directions

Life Environment: Maintenance

Objectives of the Exercise: By experienc'ng the frustration that often
accompanies difficult directions. students will

I . recognize that frustration sometimes hinders one from com-
prehending directions;

2. determine ways to provide directions concisely and accurately.

ProCedare: Students should choose a somewhat difficult process (for
example, filling out a tax form, playing a game, building a structure from
tinker toys) to explain to their classmates. Each student should bring any
necessary materials so that classmates can try to follow the directions.

Students should have two chances to give concise and accurate direc-
tions. Based on the reactions to their initial directions, they should have a
chance to adapt and change their directions and have their classmates try
again. Students could give their directions in small groups rather than in
front of the entire class.
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Questions/Fo6low-up: The folkwing questions might be considered dur-
ing the discussion:

1. Were there problems with the first sei of directions?
2. How did you decide which directions to change? .

3. What types of activities could you employ to make sure that your
audience understood the directions? (Doing the exercise on the
board in front of the class or allowing feedback are two things that
could help the class to follow the directions.)

4. Based on this experience, what three things would you list as abso-
lute "musts" for someone giving directions to a group?

Evaluation /Assessment:
I . Though familiarity with the exercise will affect perception, one can

evaluate the activity by comparing the number of correct answers
generated by the two sets of directions.

2. Skill in direction-giving may also be judged by the ability of the
students to discern weaknesses in the directions and to correct them.

Grades 7-9

Title of the Exercise: I Think I Heard . .

Primary Competency: Basic Speech Communication Skills

Subcompeteney: Summarize messages

Life Environment: Occupational

Objectives of the Exercise: Students will be able to summarize the main
points of a guest lecturer.

Procedure: Invite four or five people to your class to present descriptions
of their particular jobs. Each person's presentation should last five to
seven minutes. Following each presentation, ask students to list the
guest's main ideas.

Questions/ Follow-up: The following questions might be considered dur-
ing the discussion:

I . What factors helped you to summa; ze the main points accurately?
(Organization. use of visual aids, speaker's delivery, interest in the
occupation?)

2. Why is it important for us to be able to accurately summarize
another person's message?

Evaluation/ Assessment: Ask each guest to list his or her main points, and
compare each student's list to the speaker's list.
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Greets 10-12

This o f t h e DAMN!: T h e Case of . . .

Primly Competency: Basic Communication Skills

Solicomareteacy: Summarize messages

69

Lite,Eviroament: Occupational

Objectives of the Exercise: Students will be able to summarize and
compare the opinions of others.

Procedure: Provide the students with the following situation:

Two months ago you bought a pair of leather gloves for $50. You
have worn the gloves three timesonce in the rain. You feel you have
not given the gloves any hard wear. However, last night when you put
on the gloves, one of the seams along the index finger ripped. You did
not keep he sales slip, but you feel the store should refund at least 75
percent oi your money. What would you do?

In small groups, have students come to a consensus on what should be
done. Give them approximately fifteen minutes to complete this discus-
sion. Questions for a small-group discussion might include:

I Describe what you would do. If you decide to go to the store, what
would you say?

2 'Assume that you got no satisfaction from talking to the salesperson
in the glove department. What would you do next?

3. Assume that you are still dissatisfied with the store's response. What
would you do? If this attempt also fails, will you give up, or do you
have more tactics in.mind? Describe what you would do, and guess
the probable final result.

Approximately every five minutes, stop the small-group discussion and
have students write a few sentences summarizing what their group has
decided thus far.

Questions/Follow-up: Have the students role-play the situation, and ask
the class to summarize each role-player's position at the end of the
role-play.

EvaluationiAssessineet: Ask the role-players to summarize their po-
sitions at the end of the role-play, and, compare those summaries to the
summaries of class members observing.

In terms of the small-group discussion, ask students to hand in their
summaries and to evaluate the similarities among them for each group.
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Grades 7-9

Tide of the Exercise: The Anchovi Pica Mystery

Primary Competency: Basic Speech Communication Skills

Sabcompetency: Summarize messages

Life Environment: Citizenship

Objectives of Use Exercise: In a small group, students will be able to
summarize ideas in order to solve a problem.

Procedure: The only material needed for running the exercise is a set of
clues (see accompanying list.) The room in which the exercise is played
should have movable chairs. The ideal group size would be twentrrsix,
but the range could be ten to thirty-five (with fewer than twenty-six,
double up on clues; with more than twenty-six, appoint observers).

Participants should be arranged in circles. Use the following introduc-
tions and instructions:

"I am going to give each one of you a piece (two pieces, etc.) of paper.
Each piece contains a clue to a kidnapping. When all the clues are put
together, you should be able to determine the following:

1. Who disappeared?
2. Who was the kidnapper(s) or conspiratorts)?
3. What was the motive?
4. How was the crime accomplished?

The following rules should be read to the students:

1. Each person will state his or her clue(s) loudly and slowly, continu-
ing around the room until all clues have been read. A clue may be
repeated in this "round - :pin" fashion if it was not heard by a
member of the group, but may be repeated only once at this time.

2. Once all clues have been read, the group must arrive at answers to
the questions posed.

3. Clues may be shared as often as needed; however, all sharing of
clues must be done orally. In other words, you may not show your
clue to anyone else, and you may not leave your seats to walk
around the room.

4. The group must agree on the answers to the questions. Answers
agreed upon may be brought to me, and I will say only whether they
are right or wrong. (You may accept one answer at a time, or make
the rule that all answers may be submitted at once.)

5. Once the game begins, I will function only as described in the
previous rule.
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6. (OPTIONAL) You may take notes if you wish.

The correct answers are:

1. Mr. Anchovi and Miss Go Idle Digger disappeared.
2. Same as 1.
3. The motives were money and lust.

4. They sent the ransom note, got the money, and ran off to Rio de
Janeiro.

The following questions might be considered during the discussion:

1. Was it easy/difficult to solve the mystery?

2. What made it easy/difficult?
3. Did everyone contribute ideas?

4. How did this method work for passing information?
S. Is this an effective way to learn information?
6. What did you learn about group processes?
7. Does everyone work?

8. How dependent on others are we for oral communication mes-
sages?

Evaluation tssessaseat: Stress the importance of participation at the
beginning of the exercise. Assess how well each student participated. Did
each student share his or her clue(s)? Was each student able to summarize
the clues in order to help reach a solution to the mystery?

Clues for Anchovi Pizza Mystery

Mr. Anchovi is a successful pizza tycoon.
Mr. Anchovi had been lately seen with his secretary, Miss Go Idle
Digger, after business hours.
Max Musclebound is Miss Goidie Digger's jealous boyfriend.
Max Musclebound had threatened to destroy Mr. Anchovi if he ever
caught him with Miss GoIdie Digger again!
Police were unable to locate Max Musclebound after the kidnapping.
Mr. Anchovi's brother-in-law, Andy Muck luck, is a failure at every-
thing he tries.

Max Musclebound is a nightlife man and a late morning sleeper.
The ransom note asked for $88,820.52, the exact amount of Mr.
Anchovi's savings account.
A drunken Andy Muck luck had been heard to mutter something about
a plan to fix Mr. Anchovi's wagon.
Mr. Martelli is a barber.
Miss Goldie Digger told friends she was afraid of Max Musclebound.
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Andy Muckiuck is jealous of his brother-in-law's money.
Mr. Marteili is a good friepd of Mr. Anchovi's.
Mr. Anchovi told friends that he wai afraid his wife would sue for
divorce and take him for lots of money.
Andy Mudduck was observed stoned in a local gutter on April 5 at
5:00 Mot.
Several curls of MI. Anchovi's hair were found on Mr. Matters floor.
Miss Goldie Digger loves Rio de Janeiro.
On April 5, Mr. Anchovi wasn't in his regular seat on the 7:45 train.
Police were unable to locate Miss Goldie Digger after the kidnapping.
The only people who had access to Mr. Anchovi's savings" account
bec"-; himself were his wife and Miss Goldie Digger.
Mr. Ara...avi always took the 7:45 train to work.
The last person to see Mr. Anchovi was Mrs. Busybody, his neighbor,
who watched him leave his house on April 5 at 7:30 Aat.
A curl of Mr. Anchovi's hair was sent to his wife with the ransom note.
On April 5, Mr. Anchovi disappeared.
Mr. Anchovi had recently been observed frequenting the Berlitz lan-
guage school.

Grades 7-9

Tide of the Exercise: I Am

Primary Competency: Basic Speech Communication Skills

Sabcompetency: Summarize messages

Life Environment: Maintenance

Objectives of the Exercise: Students will be able to accurately summarize
the information learn about their partner.

Procedure: Each student constructs a collage about himself or herself.
Divide students into pairs.Each pair has five to ten minutes to explain
what their collages mean. After the allotted time, students take turns
summarizing what their partner said about himself or herself.

Questions /Follow -up: The following questions might be considered dur-
ing the discussion:

1. What kinds of information did you learn about your partner?
2. Were you able to accurately summarize the information you

gained?

3. If your partner did not accurately summarize the information about
r,----you, how could you have communicated the information differently

so that he or she could have summarized it more accurately?
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4. If you could not accurately summarize, what could you have done
differently in order to be able to summarize accurately?

Eva laadoo/Assessaseat: Each student writes a paragraph outlining his or
her major ideas and the major idea the partner communicated. Students
can be evaluated on how well these two paragraphs matched for each pair.

1

Grades 10-12

Title of the Exercise: Politically Speaking

Primary Conspeteacy: Basic Communication Skills

Subcompetency: Summarize messages

Life Environment: Citizenship

Objectives of the Exercise: Students will be able to summarize a politi-
cian's main points.

Procedure: Have students watch a televised presidential press confer-
ence. Have them write a summary of the main ideas the president makes
concerning three issues and bring the summary to class.

Bring in newspaper accounts of the press conference from three major
newspapers. Provide a copy of the accounts for each student. Have them
compare their summation with those in the three newspapers as well as
comparing the three newspaper accounts with each other.

Questions! Follow -up: The following questions might be considered dur-
ing the discussion:

I . What are the similarities/differences among the three newspaper
accounts in terms of (a) issues covered, and (b) summaries of the
same issue?

2. What might account for the differences in (a) and (b) above?
3. What might the results of differences in these accounts be in terms

of views of the president?
4. How does your summation compare to the newspaper accounts?
5. How do you account for any differences?
6. What does this il,:tivity suggest to you concerning the importance of

accurately summarizing another's message?

Evaluation/Assessment: Students should write a two-to-three-page re-
port analyzing (1) why they chose to summarize the issues they did, (2)
how :their summary compares to newspaper accounts summarizing the
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president's position on the same issue, (3) how they account for dif-
ferences between their summary and those of the newspapers, and (4) the
relationship between accurately summarizing another's message and ef-
fecti'aely communicating with that person.

Repbrts could be graded on two major criteria: Is the analysis com-
plete? and Is the analysis accurate?

I
Grades 10-12

Tide of the Exercise: Can I Quote You?

Primary Competency: Basic Communication Skills

potenc: Summarize messages

Life Environment: Maintenance

Objectives of the Exercise: Students will be able to summarize their
classmates' ideas on various quotations.

Procedure: Present a quotation to the class. The following represent
quotations which may be used:

"I disapprove of what you say, but I will defend to the dealth your
right to say it. "-- Voltaire
"Nothing so needs reforming as other people's habits."Mark
Twain
"Nature has given to man one tongue, but two ears, that we hear
from others twice ,is much as we speak." Epictetus

The students in a pair will be designated Student A and Student B.

I . Student A states her or his idea about the quotation, without inter-
ruption from Student B.

2. Student B summarizes what Student A said.
3 Student B states her or his beliefs.
4. Etudent A summarizes Student B's position.

Questions/Follow-up: The following questions might be considered dur-
ing the discussion:

1. Did your own ideas about the quotation inhibit your ability to listen,
and as a result, to summarize another's views accurately? What
might you do to remedy this situation?

2. Why is it important to be able to summarize accurately what another
person tells us?
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3. Can you think of situations in which you summarized another
mesuge incorrectly (for example, a teacher's, friend's, parent's, or
sibling's) and the incorrect summation led to communication prob-
lems? Describe the situation and what happened.

A variation of this activity is not to allow Student B to state her or his
position until she or he has summarized A's position to the satisfaction of
A.

Evalostion/Assassanat: Give students an evaluation sheet similar to the
sample one included here. Have them evaluate their partner according to
the criteria presented.

Can I Quote YoyEvaluation Form

My name: My partner's name:
My position was:
My partner summarized my position as:
My partner taccurately/inaccurately) summarized my position.
My partner was courteous even when our positions were in conflict.
Yes _1 No
I felt my partner was Interes* in what I had to say.
Yes No
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Grades 7,9

Tide of the Exercise: Information Gathering through Interview

Primary Calapetracy: Oral Message Evaluation

Sabcompeteacy: Identify main ideas in a message

Life Eaviroasseat: Occupational

Objectives rid* Exercise: Students will be able to gather and synthesize',
information gathered through an oral interview.

Procedure: This exercise has two Options. Option A includes a previously
prepared interview with the school principal on his or her beliefs about
managing a school. (Sample interview is included.) For Option B, each
student needs pen and paper.

1. Option A: Play the tape-recorded interview for the class. Ask
individual students to orally summarize and synthesize the informa-
tion heard. Before the responses are given, ask for volunteers (five,
for example) to leave the room and not discuss the recording. Bring
in eact. volunteer, one at s time, to give his or her summary of the
interview. The remainder of the class compares the five summaries.
Discuss different aspects of listening (selectivity, bias) and offer
ideas on how to listen for the main points in such an interview.

2. Option B: Ask five different students to interview the same school
official at different times. The five students, without having dis-
cussed the interviews with each other, give separate oral reports to
the class. The class can discuss similarities and differences between
the reports, and possible theories to account for the differences.

Questions /Follow -up: The following questions might be considered dur-
ing the discussion:

I. What other methods might you have used to insure accurate infor-
mation?

2. How did you select which aspects of the information to focus on and
summarize?

3. Which methods of gathering information seem to be most effective?
Why?

4. What type of questions would you use to insure accuracy of informa-
tion?
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Evalastioa/Asseasamest: Have a previously drawn-up list with the points
the school official intended to make. Student answers are then compared
to the teacher's list.

The exercise could be structured for the entire class, though it would be
difficult. Students could then be graded on completeness and accuracy of
summary.

Sample Interview Form

Student's name
Date

With what management issues are you most concerned?
2. Do you think suspension from school is an effective punish-

ment? Why or why not?
3. Do you think after-school detention is an effective punishment?

Why or why not?
4. Do you think discipline problems are a result of the home, the

school, or both environments?
SL What positive measures do you try to institute in order to suc-

cessfully manage this school?
6. If you could have your ideal school, in terms of management

issues, what would it look like?

Grades 7-9

Title of the Exercise: Understanding Advertisements

Priaary Cosapeteacy: Oral Message Evaluation

Subconspeteacy: Identify main ideas in a message

Life Environment: Citizenship

Objectives of the Exercise: Students will be able to

1. listen accurately to product advertisements;

2. listen critically to product adv-ertisements.

Procedure: For this exercise, you will need audiotapes of two commer-
cials advertising child-oriented products or two similar products or ser-
vices such as two different makes of automobiles, two local restaurants,
two insurance companies, etc.

Play each commercial once for the class. Asi. each member of the class
to write down: (1) the main selling points of each commercial, and (2) the-
differences between the two products or services based on the informa-
tion presented in the commercial. After each student has done this, ask
individuals to describe what they had written for (1) and (2).

Questions/Follow-op: The following questions might be considered dur-
ing the discussion:

82



78 Oral Message Evaluatinn

1. What other techniques might the two commercials have wed to
create the messages?

2. At what kind of audience were these comercials aimed? How didm
the advertiser slant the commercials to that audience?

3. Which of the two commercials is mote effective? Why?
4. How would you write your own commercial for the same product

(or service) and slant it for teenagers? For people in their fifties?

Evaluation/Assessment Listen for and point out differences and simi-
larities between descriptions of the commercials. Look for incomplete or
inaccurate information on the part of the students. Discuss with the
students how and why differences in descriptions occur.

Collect written descriptions before discussion and then compare each
student's description to a complete description of points and differences
(see (1) and (2) above). Students can be evaluated on completeness
and/or accuracy of written descriptions; for example, did students get at
least half of the key points?

Grades 7-9

Title of the Exercise: Guessing Feelings

Primary Competency: Oral Mtzage Evaluation

Subcompeteney: Identify main ideas in a message

Life Environment! Maintenance

ObjectivcI of the Exercise: Students will be able to identify feelings
expresses in conversation.

Procedure: A few days before you plan to do this exercise, give each
student two 3-x-5 cards, arid ask students to write on each a situation that
generates an emotion. Some examples might include getting an F on a
test, getting an A on a test. getting chewed out by the coach, being turned
down for a date, getting a date with someone you really want to go out
with, having a fight with your best friend, winning a contest where the
prize is a large pizza. etc. Tell the students to leave their names off the
cards. After the cards are completed, put .him all in a box. On the day you
plan to do the exercise, p^t the box out and ask eacii student (or as many
as you 'lave time for) to conic up, select a card from the hox at random,
then briefly act out the situation described on the card. The rest of the
class is asked to identify the emotion or feeling expressed.

Questions/ Follow-up: The following questions might be considered dar-
ing the discussion:
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. What other ways might the emotions be expressed?

2. What nonverbal cues (voice tone, gestures, facial expression. etc.)
are used the most in interpreting how someone feels?

3. What verbal cues (tone of voice, speaking rate) are used the most in
interpreting how someone feels?

4. How do words and actions work together to help us express and
interpret emotions and feelings?

EvalnationiAsaesansent: Informal assessment can he conducted by keep-
ing account of the accuracy of the guesses made.

Grades 10-12

Title of the Exercise: Understanding Instructions

Primary Competency: Oral Message Evaluation

Subcompetency: Identify main ideas in a message

Life Environment: Occupational

Objectives of the Exercise: Students will be able to

1. identify the man points in a set of instructions such as those given by
an employer;

2. identify items left out of the instructions.

Procedure: Prepare ahead of time different sets of simple instructions for
tasks common to employment situations. For example, one set of instruc-
tions might be something like: "Contact Mr. Johnson about our meeting
next week," or "Dorf t forget to order the supplies tomorrow." You could
develop more elaborate instructions based on the types of jobs held by
students in the community.

Read the instructions. Ask students to respond orally on two main
points: the main idea of the message, and the information that may be
absent. In the first message above, for example, the main idea is fairly
obvious (contact Mr. Johnson), but there are a number of aspects missing.
These include the method of contact (telephone, letter, personally), the
purpose of the contact, the specific meeting, etc.

Questiols 'Follow-up: The following questions might he considered dur-
ing the discussion:

1. HOW might the original message have been presented to include
more information?

2. How did you decide what information was missing?
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3. Can you give examples from your own experience that show incom-
plete or inaccurate instructions?

4. How would you develop your own instructions to insure complete-
ness and accuracy?

5. Lead a discussion on what might happen when someone takes
action based on partial information and/or why people are hesitant
to ask for clarification.

Evalaatioa/Asseamitat: Students can compare responses to determine
whether or not each of them heard the same main idea and picked out the
same type of missing information.

You could construct a set of instructions that had specific items left out.
Students zould be tested on both accuracy in determining the main idea
and in identifying the Eli:zing information.

Grades 10-12

Title of the Exercise: Rumor Game

Primary Coapeteacy: Oral Message Evaluation

Subcompeteacy: Identify main ideas in a message

Life Eaviroaaseat: Citizenship

Objectives of the Exercise: Students will be able to

1. understand the distortion that information can go tin ough in transi-
tL.;:i from one person to another;

2. understand the effects of personal bias on a message.

Procedure: Belie lop beforehand a message about a local public figure or
situation. It should be one willkwhom most, if not all, the students are
familiar. This message should contain information concerning a fact
about the person, an opinion about his or her personality, and a sugges-
tion about the public figure's views on a local political issue. For example,

message might be something like: "Mr Jones, the director of the City
Planning Department, spoke at a recent City Council meeting in favor of
the current urban renewal plan. Some council members felt he did an
ineffective job in presenting his viewpoint." Make up as many messages
as seem realistic. Obviously, care should be taken to pick a person and a
subject known to the students, but to do so in such a way as to not reflect
negatively on the individual.

Give the complete message to on student in the room without the
others being able to hear. That student then says the message to one other
student. and so on around the room until everyone has been part of he
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message chain. The last person is asked to say out loud the message he or
she heard.

Questions/Follow-up: The following questions might be considered dur-
ing the discussion:

I. Where and how did the met.. age become distorted?
2. Did one aspect of information (fact, opinion. behavior) become

more distorted than the others? Did other personal opinions start to
appear?

3. What guidelines could be suggested to be sure that the information
is passed on without distortion?

4. How could the original message have been structured to reduce the
possibility of distortion?

Evaluation/Assessment: Ask each student to write down the message he
or she heard as it passed along. Also, ask students to suggest any personal
biases which might account for any distortions. Evaluate each student's
response in terms of the completeness of his or her analysis and the
number of distortions.

Grades 10-12

Title of the Exercise: Talking to Parents

Primary Competency: Oral Message Evaluation

Subcompetency: Identify main ideas in a message

Life Environment: Maintenance

Objectives of the Exercise: Students will be able to generate options for
managing problems in parent-teen communication.

Procedure: Ask each student to write down on a 3-x-5 card a problem or
difficulty he or she has experienced (or seen) related to parent-child
relationships, for example, disagreements concerning curfew, appropri-
ate dress, future plans, or responsibilities at home. No names should be
used. The teacher collects these cards and puts them into a box.

Ask for a student volunteer to come to the front of the class. The
student picks out one of the cards at random and reads it out loud. The
student then talks as if faced with the problem or difficulty on the card and
suggests how he or sbe might deal with it. Other class members are
encouraged to add other suggestions. The teacher attempts to move the
class to some listing of alternative ways of dealing with the issue. If the
teacher wishes, students from the class could be enlisted to role-play the
scene. After ome resolution is reached on the issue, students summarize
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the main ideas generated for dealing with the problem. Another student is
then asked to volunteer. and a new card is picked. This continues as long
as time and interest allow.

QuestiossiFollow.np: The following questions might be considered dur-
ing the discussion:

1. How would we pick the best idea out of the ones offered?
2. What specific communication skills would be useful in this

situation?
3. How would these skills be used in the situation?
4. How could you tell if the situations were ..esolved?

Evaluation/Assessment: Opinions or judgments could be given as to the
usefulness or quality of the solutions suggested.

Grades 7-9

Title of the Exercise: I Have a Complaint

Primary Competeacy: Oral Message Evaluation

Subcompetency: Distinguish between facts and opinions

Life Environment: Occupational

Objectives of the Exercise: Students will distinguish between facts and
opinions in customer complaints.

Procedure: Have students role-play various customer complaint
situationsfor example, a video recorder that does not work, a camera
that takes only blurred pictures, a shoe that has come apart in less than
two weeks, or a shirt that was supposedly preshrunk, but which shrunk in
the wash. One student is the customer and one is the salesperson. The
class should take notes on what facts and opinions each person in the
role-play uses. Several role-playing situations can be utilized, with stu-
dents taking turns being a participant and an observer.

Questions/ Follow-up: The following questions might be considered dur-
ing the discussion:

I What facts did the customer use? What facts did the salesperson
use?

2. What opinions did the customer use? What opinions did the sales-
person use'?

3. How effective were the facts/opinions in persuading the salesper-
son? the customer?
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Evainadoa/Asseumest: Individual assessment is impossible without
some sort of written response from students. Instead, monitor class
discussion closely to sce how well the group grasps the distinction be-
tween fact and opinion.

Grades 7-9

T i t l e of t h e Exercbe: In Rebuttal, I . . .

Primary Competency: Oral Message Evaluation

Sahcompetercy: Distinguishing fact from opinion

Life F.svironatent: Citizenship

Objectives of the Exercbe: Students will be able to distinguish between
facts and opinions in an editorial.

Procedure: Ask students to briatinto class an editorial from their local
paper, or provide them with an editorial. Divide the class into small
groups. Each group is to separately list the facts and the opinions in the
editorial and explain their reasons for labeling each item as they did. One
person in the group reports the group's findings to the entire class.

QiestioasiFoilow-ap: Ask students to choose an editorial that reflects a
position to which they are opposed. Have them prepare a brief rebuttal
(three to five minutes) to the editorial to present to the class. Using the
sheet provided, students should list the facts and opinions they hear in
each speech. Discussion after each speech could focus on:

1. Reasons for categorizing each statement as fact or opinion.
2. Asking the student who presented the speeCh how he or she

categorizes the statements.

3. Differenceswhy do you consider this statement opinion while
someone else considers it fact?

Evaluation/Assessment: Speeches can be evaluated using the following
evaluation sheet. Students might also hand in a list of the facts and
opinions they used in their speeches. You could evaluate ihe accuracy in
terms of the correctness of the categorization (fact or opinion) the stu-
dents used.

rebuttal Speech: Student Evaluation Form

Speaker's Name:
Speech topic:
Facts the speaker used:
Opinions the speaker used:
Other comments:

Your name:
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Rebuttal Speech Evaluation Form

1. Introduction: Does the speech familiarize the class with the
editorial stance to which the student is opposed?
Comments:
Body: Does the student utilize both facts and opinions?
Comments:
Conclusion: is the student's stance clearly reiterated?
Comments:

Grades 7-9

T$Ie of the Ezercis' e: Is It Fact or Is It Opinion?

Primary Competency: Oral Message Evaluation

Sisbcompeteacy: Distinguishing fact from opinion

late Eavirosseat Maintenance

Objectives of the Lurch.: Students will be able to distinguish between
facts and opinions in advertisements.

Pricedure: Collect se-'eral advertisements from magazines and newspa-
pers. You might also videotape some television commercials. Divide the
class into small groups and ask each group to analyze its advertisement
according to three criteria:

1. What facts were presented?
2. What opinions were expressed?
3. Would you buy the product? Why or Why not?

Each group should share its findings with the class.

Questions/ Follow -up: The following questions might be considered dur-
ing the discussion:

I. What are the facts in each advertisement?
2. What are the opinions in each advertisement?
3. Would you buy the produce If not, how might the advertisers

change their advertisement to entice you?
4. What nonverbal aspects of the advertisement arc particularly ap-

pealing? Are these ti,:ts or opinions?

e"' valustioN/Assessmeat: Provide each student with a different adver-
t" meet. Ask them to list separately the facts and the opinions. Collect
t it responses and the advertisement, and evaluate their accuracy. Can
t e students distinguish between facts and opinions?

89



Oral Message Evaluation

Grades 10-12
85

Tide of the Exercise: Opinions and Decisions

Primary Cosspetency: Oral Message Evaluation

!wircoutpeteacy: Distinguishing fact from opinion

Lift Eavirommead: Occupational

Objectives of the Exercise: The students will

I . relate stories of their experiences in making decisions In leadership
positions;

2. discuss the different ways a leader can handle his or her own
opinion.

Procedure: Each student should try to remember a gene when he or she
had to make a difficult decision in a formal or informal leadership position
as a babysitter, as a club president, as host of a party, on a sports team, etc.
The class should sharers many of the these stories as possible, focusing on
the decision. Students should also feel free to share stories about ot11...1
people's leadership decisions regarding a group to which they belonged.
Stories about unpopular decisions are particulaey appropriate.

Questious/Follow-up: The following questions might be considered dur-
ing the discussion:

I . How did different people handle their own opinions when making
decisions?

2. How did they handle others' opinions in making the decisions?
3. What sort of decision-making style seems most effective?
4. How does decision making differ from group to group and situation

to situation?
5. How might you organize a formal group to make decisions most

effectively?

Evaluation/Assessment: Present students with the following scenario, and
ask them to write out two possible courses of action for the leader of the
group, and to evaluate the strengths and weaknesses of both approaches.

Scenario
You are the chairperson of the student council committee that is

handling decorations and refreshments for the homecoming dance.
The dance is a big event at school, something lots of alumni return for.
You were told by the president of Student Council that your committee
should turn in a budget for the decorations and refreshments, and also
a theme for the dance, one week from today. There are four other
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mink. on the t manatee. Each of you has different ideas about how
the dance should he set up. You may be able to meet one more time
during the week. You and two other members have part -time jobs. All
of you are busy with homework and other commitments. Today's
meeting will last about an hour.

How will you start the meeting and guide the committee's work?
Describe two options, and evaluate the strengths and weaknesses of
both procedures.

Grades 10-12

Title of the Exercise: Newsprint Debates

Primary Competency: Oral Message Evaluation

Subcumpetency: Distinguishing fart from opinion

Life Environment: Citizenship

Objectives of the Exercise: The student will

compare two newspaper editorials or columns that treat an issue
differently;

2. explain the rationale that underlies both articles.

Procedure: Each student should find two newspaper editorials and/or
coldmns that discuss the same issue somewhat differently. The two need
not he diametrically opposed. If a few days of reading the newspaper do
not yield enough suitale comparisons, students may use leaflets,
speeches. or even slogans. The objective is simply to compare two
rhetorical approaches.

Discuss the concepts of ethos. pathos, and logos with the class. Have
them apply these categories to their comparison of the two newspaper
articles. Fisch student should prepare a five-to-ten-minute oral presenta-
tion of his or her analysis. If time does not permit this, a short paper can be
substituted lot the oral report.

Questions Follow-up: Each student should include an open-ended dis-
cussion question at the end of his or her oral report. If the reports are
written. the following questions might he used in discussion:

How many of you had opinions about the issue discussed in your
articles before you read them?

2. What effect did the arguments in the articles have on your beliefs?

3 What did you learn about your beliefs by doing the anelysis and
comparison?
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Evaluation/Assessment: Assessment should be based upon:

1. the application of ethos, pathos, and logos to the articles;
2. the depth of understanding of the arguments;
3. the clarity of the comparison;
4. the open-endedness of the discussion question (in oral reports).

Grades 10-12

Title of the Exercise: e: Persuasion in Adve g

Primary Conspeteocy: Oral Message Evaluation

Subcompetency: Distinguishing fact from opinion

Life Eavissoasoest: Maintenance

Objectives of the Exercise: The student will

1. share an advertisement with the class;
2. reveal the way in which it portrays opinion as fact;
3. discuss ethical options in advertising.

87

Procedure: Each student should find an advertisement in a newspaper or
magazine that clearly or subtly portrays an opinion as a fact. Students
should bring these to class, and in a two-to-four-minute informal speech
explain the way the advertisement persuades the reader to accept its point
of view as factual. Have them apply the categoiles of ethos, pathos, and
logos in their analysis.

Qoestions/Follow-up: The following questions might be considered dur-
ing the discussion:

1. Do you think it is possible to advertise a product and not use this sort
of persuasion? Why or why not?

2. What other sorts of persuasion might you use?
3. What are the good points and the had points in each of these

persuasive styles?

Evalisatioa/Assessuseat: Assessment should he based on the application
of ethos. pathos. and logos in the analysis. Use the following form.
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Persuasion in Advertising
Name.

Application of:
1. ethos:
2. pathos:
3. ;egos:

()swan clarity of presentation:
Expressiveness:

Vocal:
Physical:

Suggestions for improvement:

Grades 7-9

Grade:

The of the Exercise: Analyzing Company Newsletters

Primary Co larking: Oral Message Evaluation

Subcoutpetesey: Distinguish between .informative and persuasive
messages

Life Eivirousnest: Occupational

Objectives of the Exercise: After completing this activity, the students
will be able to identify informative and persuasive messages in company
newsletters,

Procedure: The instructor should collect company newsletters (com-
panies are often willing to give you these for classroom purposes). Each
student should have a copy. The students will select one informative
article and one persuasive article. They will then report to the class on the
two articles, explaining what persuasive or informative techniques were
used and why the articles interested them.
Questioas/Foliow-sp: The following questions might be considered dur-
ing the discussion:

1. Were thespersuasive messages explicit or implied?
2. What artickb celild be developed into persuasive and informative

speeches for the class?
3. What types of evidence were used in the persuasive articles?
4. Did students examining the same article agree on what messages

were persuasive of informative? What were the causes of disagree-
ment?

Evaleatios/Aimessiseiti: Grade for the assignment should be based on
the student's ability to explain clearly and accurately the distinctions
between persuasive and informative messages.
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Grmie 7-9

Title of the Exercise: Playing the Politician

Primary Competency: Oral Message Evaluation

Ssbcompaency: Distinguish between informative and persuasive
messages

Life Environment: Citizenship

Objectives of the Exercise: After completing this activity, students will be
able to distinguish between informative and persuasive messages in a
campaign speech by analyzing and performing examples of each.

Procedure: Discuss with students the basic difference between a persua-
sive and an informative message. Have students listen to a campaign
speech. Divide students into small groups. Each group will receive a copy
of the campaign speech. Students are to discuss the speech and to under-
line Nrstasive points in red and informative points in green. Each group
will then present its analysis to the class for further discussion.

Questioas/Follow-.p: Following analysis of the campaign speech, each
student will prepare two two-minute campaign speeches for the officfpof
student council or class president. One speech should be informative and
the other persuasive.

Evalustica/Amessamet: Evaluate students' understanding of informa-
tive and persuasive messages and their presentations using the following
evaluation form.

Campaign Speeches
Name.
Points of information;
Persuasive appeals:
Were the two speeches distinctly informative and persuasive? If not,
why?
Elements of Presentation Informative Speech Persuasive Speech

Organizationtclarity:

Vocal varitey:

Use of pause:

Facial expression:

Gesture:

Eve Contact:

Other.

94
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Grades 7-9

The of the Ex:aim Try ItYou'll Buy It!

Pristary Comps Stacy: Oral Message Evaluation

Subcosapeteacy: Distinguish between informative and persuasive
messages

Life Eaviroaaseat: Maintenance r-1

Object Ivo' of the Exercise: Students will be able to identify prop 'iganda
techniques when presented with an example of each.

Procedure: The instructor will present a lecture which explains and
illustrates the major propaganda techniques, such as name-calling, glit-
tering generalities, transfer, plain-folks appeal, card-stacking, and band-
wagon approach. Students should then locate ten exsunples of each in
magazines and newspapers and put them together in a notebook. Each
student is then to select one technique and prepare a radio or television
commercial which utilizes that technique.

()meadow./ FoUow -up:

1. What part of each commercial contained informative material?
P ersuasive?

2. After each student has presented a commercial, the class is to
determine the type of propaganda technique used.

Evriluation/Assessaseit: The notebook can be evaluated as to complete-
ness (Were all ten examples present?) and accuracy (Were the techniques
correctly labelled?). The oral presentation can be assessed using the
following evaluation sheet.

Checklist for iry ItYou'll Buy It!

Speaker's name:
Demonstrated a knowledge of the propaganda = Satisfactory

technique chosen + = Above Average
Presented points in logical order Needs Work
Was creative in presentation
informative and persuasive messages were dearly disnguishable:
Spoke clearly and loudly.
Spoke with good inflection and vocal clarity:
Used good eye contact:
Showed inkiest and enthusiasm by body movement and gesture.
Was free of nervous mannerisms.
Comments:

Grade.
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Grades 10-12

Tide oldie Exercise: In the Real World

rrianary Competency: Oral Message Evaluation

Sibcoamvetelliy: Distinguish between informative and persuasive
messages

Life Eaviroaraest: Occupational

Objectives of the Exercise: Students will be able to

1. use both informative and persuasive messages;

2. observe and explain the persuasive strategies used by others;
3. explain the relationship between informative and persuasive mes-

sages.

Procedure: Divide the classroom into three stations, or two sets of three
stations, depending on the size of the class. Each student will move
through the stations at eight-to-ten-minute intervals which e. .e an-
nounced by you. Prepare a rotation system which allows each student to
have a different role at each station: persuader, listener, or.observer. The
day before the activity is conducted, give each student a description of the
roles for each situation and his or her rotation pattern (e.g,, station
2--observe ; station 1sales representative; station 3customer). If
students have not role-played before, spend some time explaining the
strategy.
Descriptions of the roles/situations:

I . Saks representative/store manner: Representative will be meeting
with the manager to convince him or her of the need for the
representatives product to be carried in the store. Each student who
serves as a representative will come up with an idea for a pniduLt.
The mana:,er is responsible for recognizing persuasive tactics and
must ask appropriate questions.

2. Complaint stati,,n attendant/dissatisfied customer: The attendant
will he hearing trie complaints ofa customer returning a product he
or she did not like. Attendant must find out exact reasons for the
return and try to calm the customer if customer gets upset. Cus-
tomer must be prepared with reasons for dissatisfaction.

3. Clerk /indecisive ,,stomer: The customer will not be able to decide
between two products (the two students should agree on the type of
products involved before the role-playing begins). The clerk must
help the customer decide.
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Questions/Follow-np: Based on observations and participation, students
should discuss the relationship between informative and persuasive mes-
sages. They should consider the role questions played:

1. Did they seek out informative or persuasive messages?
2. Was information factual or opinion-based? I
3. Did persuasive strategies vary according to the situation?
4. Was the persuader the only one who used r' asive messages?

Evaluation/Assessment: Each student should prep. . a self-analysis of
the persuasive and informative strategies used in the role-playing situa-
tions. These will be graded for completeness and analysis of persuasive
messages and informative messages. Students will also prepare observer's
notes at the time they are observing another set of students role-playing.
These notes will be turned in and evaluated in terms of completeness of
the analysis of the persuasive strategies used by others and the informa-
tion presented by others. Students should. list the persuasive strategies
used and the main informational points presented by each classmate.

Grades 10-12

Title of the Exercise: Debate It!

Primary Competency: Oral Message Evaluation

Subcompetency: Distinguish between informative and persuasive
messages

Life Enviromeat: Citizenship

Objectives of the Exercise: Students will be able to demonstrate an
understanding of

1. persuasive strategie!, through presentation of persuasive speeches;
2. the importance of informational messages in persuasive speeches

through the inclusion of appropriate supporting materials for per-
suasive arguments.

Procedure: Students will participate in a modified legislative debate.
Give students a list of cor.troversial social issues, or help them generate
one. Select a side of one issue that they support. Each student should
prepare a two-to-three-minute speech which gives at least two reasons
why the class should vote for his/her side of the issue. Students should
conduct research to support their position in the speeches. All students
giving speeches on the same topic should give their speeches consecu-
tively. alternating between pro and con where possible. Take a survey of
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the class after the speeches arc presented. Have students tell why they
were or were not persuaded.

Questions /Follow -up: Prepare a list of reasons why students voted for
one position and not for the other. Discuss with students the relationship
between the persuasiveness of one position and the types of informational
and persuasive messages used.

Evaluation/Assessment: Speeches will be evaluated using the following
evaluation form.

Rating Scale for Public Speaking

DELIVERY

confident 5 4 3 2 1 anxious
audible 5 4 3 2 1 inaudible
animated 5 4 3 2 1 listless

ORGANIZATION
dear 5 4 3 2 1 rambling

INrORMATION
clear 4 3 2 1 unclear
relevant 5 4 3 2 1 irrelevant
sufficient 5 4 3 2 1 insufficient

PERSUASIVE STRATEGIES

clear 5 4 3 2 1 unclear
appropriate 5 4 3 2 1 inappropriate
effective 5 4 3 2 1 ineffective

Grades 10-12

Title of the Exercise: Let's Examine Editorials

Primary Competency: Oral Message Evaluation

Subcompetency: Distinguish between informative and persuasive
messages

Life Environment: Maintenance

Objectives of the Exercise: Students will he able to detect informative
and persuasive messages in the print media.

Procedure: Have students review several selections from the; editorial
page of a newspaper (editorials, letters to the editor) or the "My Turn"
section of Newsweek or editorials in Time. Students should determine if
the overall purpose of each letter or editorial is to inform or to persuade.
and they should supply reasons to support their decision. Students should
also identify the informative and persuasive messages within each
example.
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Questions/Follow-up: As a follow-up activity, students should select one
letter or editorial and prepare a response to it, or they could write their
own letter to the editor. They should identify the informative and persua-
sive strategies included in their own writing.

After analyzing the letters and editorials from the newspapers and
magazines, students should discuss their findings using the following
questions

I. Which messages were effective? Why?
2. Which messages were ineffective? Why?
3. How could the ineffective messages have been made more

effective?

Evaluation/Assessm4.A: Each student should submit a written summary
of the observatarns described in the Procedure section above. A copy of
the editorials or letters, should accompany the analysis. Each summary
should he evaluated on the student's ability to distinguish between per-
suasive and informative messages and to analyze the effectiveness of
each.

Grades 7-9

Title of the Exercise: Out in the Real World

Primary Competency: Oral Message Evaluation

Subcompetency: Recognize when another does not understand your
message

Life Environment: Occupational

Objectives of the Exercise: Students will understand how people react
when they do not understand a speaker's message.

Procedure: Have students visit a store or business and observe the in-
teraction between customer and the store or business person. Each ob-
servation should focus on how the one (customer or clerk) reacts when
the other isn't sure whether the message is being accurately received. For
example. a grocery order being given to a clerk when the customer isn't
clear whether the person understands. An auto shop is another good
place to observe a customer-business person exchange. Ask students to
not:: !loth the verbal and nonverbal indicators of uncertainty about what
is being said.

Questions/ Follow-up: Have students report their observation to the class
in the form of an informative speech. To help students recognize whether
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their classmates understood their message. ask classmates to complete
the following form for each student's speech.

Evaluation/Assessment: Evaluate students' informative speeches utiliz-
ing the second evaluation form. In addition, based on peer evaluation
forms, ask students to write a paragraph analyzing the effectiveness of
their message.

' Speech to Inform

Name Comments

1. Intrclduction
a. Attention - getting device
h. Statement of thesis
c. Did the speaker relate topic

to the audience?

2. Organization of Body
a. Method of organization (Did the

speech develop logically/clearly?)
h. Supporting materials

. Transitions (Did your speech flow
smoothly from one point to the
next?)

1. Conclusion
a. Summary of information

presented
h. Clin.iter or final appeal

4. Delivery
a. Tye contact
h. Proper use of note c ards

. Gestures/facial expressions
d. Voice

pronunciation
speech clarity/artic ulat'on
tone (vocal expression)
rate
projection

5. Was the speech informative? Was
the information new and useful
to the audience.
_ .

6. Written Outline
a. followed proper format
h. flow well did you follow

your outline?

0
1174.0 el 44

4'
44for
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Peer Evaluation Form

Comment on 's speech
speaker's name

by outlining in the space below the information conveyed in his /her
speech:

Grades 7-9

Tilde of the Exercise: Misunderstanding in Groups

Primary Competency: Oral Message Evaluation

Sabconsietency: Recognize when another does not understand your
message

Life Environment: Citizenship

Objectives of the Exercise: Students will recognize what signals indicate
misunderstanding of a message.

Procedare: Divide students into small groups of five to seven members.
Give each group a topic to discuss (possible topics are listed below). Give
students ten to fifteen minutes to discuss the topic.

Possible topics:

I. Should the 55 m.p.h. speed limit be raised?

2. Should women have equal rights under the law?
3. Should the legal age for driving be changed in your state?
4. Should communities be allowed to ban rock music concerts within

city limits?

5. Should the letter grading system be changed?

6. Should the student council be given more power in determining
school policy?

7. Should the faculty and administration be allowed to censor school
newspapers?

Qiestions/Foilow.ap: The following questions might be considered dur-
ing the discussion:

I. Did you ever feel you were not being understood?

X01
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2. What behaviors of other group members made you feel this way?

3. What did you do when you believed your message was misun-
derstood?

4. What other things could you have done?
5. What do you do when you don't understand another person's

message?

Evaluation/Assessment: Ask each student to fill out the following self-
evaluation form and discuss it with you.

Self-Evaluation Form
In my small group, I believe my behaviors affected other members'
understanding of my ideas:

Did Affect Did Not Affect

1. Speaking loudly and clearly
enough to be heard

2. Providing a summary of
my malt r points

3. Using examples to clarify my ideas

4, Disagreeing tactfully rather
than belligerently

5. Listening carefully to what
others said before responding

6. Nonverbally showing my interest
by eye contact, posture, gestures

7. Other behaviors .. .
(Describe below)

Grades 7-9

Title of the Exercise: Can You Help Me?

Primary Competency: Oral Message Evaluation

Subeompetency: Recognize when another does not understand your
message

Life Environment: Maintenance

Objectives of the Exercise: Students will be able to

1. recognize when a salesperson does not understand their request;
2. restructure their messages so understanding is increased.

Procedure: Pair students. Ask each pair to role-play the following:
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Customer: You are in a department store Christmas shopping. You are
looking for a present for your mother. You are not sure
what you'd like and decide to describe your mother to the
salesperson in hopes that he or she can come up with an
idea for a present.

Salesperson: You are eager to help every customer since you work on
a commission, but today has been extremely busy and
you are tired.

Questions/Follow-up: After students have role-played (perhaps you will
want to role-play twice so that each student has a chance to be both
customer and salesperson), ask students to list (1) instances when they
felt they were not understood and why, and (2) instances when they felt
they were understood and why. Students should consider both verbal and
nonverbal aspects of understanding/misunderstanding. Discuss exercise
with the class.

Evaluation/Assessment: Students could role-play again, this time paying
particular attention to the behaviors discussed in class. Ask students to
then discuss the differznces between the first role-play and the second,
emphasizing questions such as:

1. Was the second role-play more successful in terms of recognizing
when you were misunderstood?

2. When you were misunderstood, could you use some of the behav-
iors we discussed after the first role-play to help you make your
message more understandable?

Grades 10-12

Title of the Exercise: "Storing" up Misunderstanding

Primary Competency: Oral Message Evaluation

Subcompetency: Recognize when another does not understand your
message

Life Environment: Occupational

Objectives of the Exercise: Students will be able to detect signs in the
person for whom a message is intended that he or she is not understanding
the message.

Procedure: Organize the class into categories: store managers, store
employees, and store customers. The store, a pizza/ice cream parlor, is
trying to make changes both in the products that it offers and the number
of customers it attracts. Simulate the conditions of the situation. Re-
member that the purpose is to be able to detect signs in the person(s) for



Oral Message Evaluation 99

whom the message is intended that he or she is not understanding what is
being said. Give the students the following instructions.

Group AManagers: Devise a fairly complete campaign to inform the
staff of the changes in the menu, ideas for increasing the number of
customers, and a new incentive system for employees. Present this to
Group B, the employees. Specifically, note signs of lack of understand-
ing of message given. Identify the differences in reaction from the
person not understanding the message to the persons not accepting the
proposals.
Group B-- Employees: Each person will devise a method to carry out
the new campaign to customers. Each worker will note instances when
message does r .ct seem to be understood by the customer.
Group C Customers: Each person will respond to the information
given by the store employee. Some customers will give hostile verbal
and nonverbal signs; others will give cordial verbal and nonverbal
response; another group will try not to give any overt indications of
their feelings.

Questions/ Follow-up: Students within their own group should discuss
how effective the role-play situation was. Each student should share with
others in the group the examples of misunderstanding that he or she
observed. reasons for the misunderstanding, and ways to avoid such a
misunderstanding.

Evaluation/Assessment: The entire group will meet to evaluate how well
each person within that group recognized that another person in the
group (A to B and B to C') did not understand what was bcidg said.

Grades 10-12

Title of the Exercise: It's a Press Conference

Primary Competency: Oral Message Evaluation

Subcompetency: Recognize when another does not understand your
message

Life Environment: Citizenship

Objectives of the Exercise: Students will recognize when a message is
misunderstood.

Procedure: Videotape a presidential press conference and play it for the
class. Have students comment on the ways that the reporters don't seem
to he understanding how the president is answering the questions, or how
the president doesn't seem to be understanding the reporters.

Questions/Follow-up: In small groups. have students develop a list enti-
tled "TV Press Conference Communication Rules."
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Evalsiation/Amessuient: Students should present informative speeches
on some of the issues generated by the press conference they observed.
During the speech, immediately after a speaker notices what he or she
believes to be a signal from an audience member indicating that a lack of
understanding exists, the speaker should stop and say, "thank you" to the
person and then continue the speech. Competency should be determined
by ( I ) the speaker noting the sign; and (2) the speaker's ability to
continue the speech without a noticeable break in thought.

Grades 10-12

Title of the Exercise: It's a Family Affair

Printery Competency: Oral Message Evaluation

Subcompeteucy: Recognize when another does not understand your
message

Life Environment: Maintenance

Objectives of the Exercise: Students will analyze the reasons for misun-
derstanding of messages.

Procedure: Place the class members into "families." Give each family a
problem (a teenager with a drug problem, a father or mother has just lost
his or her job, a very ill child who will require extensive hospitalization,
etc.) to solve. Give each family member a specific role. Allow families to
discuss their problem for fifteen-to-twenty-minutes. Tape-record each
family's discussion.

Questions/Follow-up: After hearing the tape, members of each family
should discuss how well they really u 'iderstood one another.

Evaluation/Assessment: Students could write a short paper explaining
the misunderstandings in the family communication, the reasons for the
misunderstandings, and how the misunderstandings could have been
avoided.
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Grades 7-9

Title of the Exercise: Making and Understanding Presentations

Primary Competency: Communication Codes

Subcompetency: Listen effectively to spoken English

Life Environment: Occupational

Objectives of the Exercise: Students will be able to listen to a demonstra-
tion speech, explain the demonstrated activity, and explain the things that
made the speech easy or difficult to listen to.

Procedure: Each student in the class should give a three-to-five-minute
demonstration or explanation speech. Topics can range from "How to
Play Dungeons and Dragons" to "Some Different Ways to Fold Newspa-
pers" to "How to Play the Cello." Students should be encouraged to use
props. After each speech, call on a student to repeat the information.
Each student in the class should have to repeat a presentation.

Questions/Follow-up: In the areas of delivery, content, and structure, the
presenter should address these issues:

1. Does the class seem to understand tne activity you described?
2. What parts of your delivery and your speech itself seemed effective?

What parts seemed ineffective? Why?

3. What might you do differently if you were making the presentation
again?

The listener/repeater should address these issues:

1. What made the presentation easy or difficult to listen to?
2. How sensitive did the presenter seem to be to the class

understanding?

3. Do you understand the presentation well enough to give it yourself?
How might you have understood it better?
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Evaluation/Assessment: Each presenter and listener can be evaluated for
effectiveness.

1. Was the presentation easy to follow?
2. How much of the presentation did the listener recall?
3. Now insightful were their explanations of their speaking and

listening behavior?

Grades 7-9

Title of the Exercise: The Principal Speaks!

Primary Competency: Communication Codes

Subcompetency: Listen effectively to spoken English

Life Environment: Citizenship

Objectives of the Exercise: Students will discuss the reasons for rules and
reasons for disagreements over rules.

Procedure: Ask the principal or another courageous school administrator
to address the class on a particular area of school policy which is contro-
versial, or on the philosophy of the school on corporal punishment and
discipline in general. After the "formal" talk is through, open things up
for questions and discussion. You might discuss some of the issues with
the class the day before to get their thoughts going. (Note: Explain the
entire procedure to the administrator, so he or she doesn't fear being
scapegoated.)

Questions/Follow-up: The day after the administrator's presentation,
discuss the event with the class. First, try to establish a clear report of what
the administrator said. (Make sure you take some notes, or even tape-
record the presentation.) Try to get the students to see any distortions in
their own perceptions. Work to bring out minority opinions, especially if
the class reaches an "incorrect" consensus quickly. Then, have students
describe the discussion session. Try to assemble a record of the questions
raised, especially in arguments. If there was a conflict, list pro and con
points on the issues. Ask the students to describe the administrator's
position without using loaded language. Have them explain reasons for
the differences of opinion which exist. Avoid labeling views "right" and
-wrong." Try to get students to understand the ways in which their
listening and reporting are affected by their opinions.
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Evaluation/Assessment: Have students write a brief summary of the
administrator's position on one of the issues raised, and do the same for
any opposing opinions, striving to state each case fairly. Finally, have
students offer a few sentences explaining the reasons) for the different
perspectives.

Grades 7-9

Title of the Exercise: The Listening Gap

Primary Competency: Communication Codes

Subcompetency: Listen effectively to spoken English

Life Environment: Maintenance

Objectives of the Exercise: Student will he alerted to the limits of our
listening abilities and will drill1r own listening skills.

Procedure: Select four students and send three outside the classroom.
Then read a set of instructions aloud to the class and the first studer.t.
Invite the second student back in, and have the first relate those instruc-
tions to him or her. No hints from anyone, and no repeating. Have the
second student relay the instructions to the third, and the third to the
fourth. Then have the fourth student write down the instructions. com-
pare his or her final record with the original. Some sample instructions are
included.

Questions/Follow-up: The class will have watched the changes in the
information as it was told and retold. Ask them to indicate the points at
which it changed the most. Ask the four students what their feelings were
while they were listening and telling. Try to decide if a serious amount of
distortion occurred. You might try the exercise again with a made-up
story about yourself, a good-natured student, or a public figure. Then ask
the students how much they think this activity reflects real life.

As a follow-up drill, take the remaining sets of instructions and read
them to the class. Ask students to repeat them, and have the group make
additions and changes together until their instructions are the same as the
original.

Evaluation Assessment: One of the sets of instructions can he read.
Students can listen and repeat them in writing. instead of aloud.
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SAMPLE INSTRUCTIONS

1. Closing the Bakery

Checklist:

Count muffins and rolls that are ready to be shipped out.
Bag leftover croissants to sell as "day-old".
Put pies in the refrigerator ovemight.
Cover cookies with plastic.
Put papers in muffin tins for the morning.
Empty cases and wipe clean.
Replace any dirty display mats.
Wash all dishes. Clean sink.
Clean all counters.
Stock coffee area with cups, lids, sugar, etc.
Count cash.
Sweep floors.

Be sure next day's dough is out of the freezer and in the refrigerator.
Turn out lights.
Lock door.

2. Fire Alarm Procedures

Teacher Checklist:
When alarm sounds, leave room and buildings immediately.
Be certa'n everyone has left the room.
Close :ind lock door.
Direct class out of building and clear of other students and fire
fighters.

Do not return to building until directed by principal.

Student Checklist:

When alarm sounds, walk quietly and quickly to the nearest exit
and leave building.
Remain quiet and orderly at all times.
Keep clear of fire trucks and fire fighters.
Do not return to building until directed by principal.

3. Tornado Alert Shelter Area
Report to your assigned area quickly and quietly.
Tornado alert signal will be a series of short rings on the passing
bell.

Grades 10-12

Title of the Exercise: Listening For the Future

Primary Competency: Communication Codes
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Sabeompetemy: Listen effectivelyto spoken English

Life Environment: Occupational

Objectives of the Exercise: Students will be able to listen to information
from two sources, integrate it and report it to the class.

Procedure: Have students interview two people who work in a field that
interests them. Help them prepare questions before the first interview.
Then adapt the questions for the second interview based on insights
gained in the first. Encourage students to listen for feelings as well as for
information. After both interviews are complete, the students should give
brief oral renorts to the class on the pros and cons of work in the given
career.

Some potential interview questions:

I. What were your reasons for choosing this job initially?
2. To what extent have your expectations been met?

3. What exactly do you do in this position?
4. What are your plans for the future?

Questions /Follow-up: The students should take questions from the class
after their oral reports. They should also report their new outlook on the
career they investigated. Does it still interest them?

Evaluation/Assessment: The oral presentation can be assessed for con-
tent and/or performance skills. The students could turn in outlines of
their reports, revealing the information they gained during the interviews.

Grades 10-12

Title of the Exercise: Listening Critically to Advertisements

Primary Competency: Communication Codes

Snbcompetency: Listen effectively to spoken English

Life Environment: Citizenship

Objectives of the Exercise: Students will be able to listen to political
advertisements and analyze them critically.

Procedure: Share political advertisements with the class. If this is a
campaign year. examples should be plentiful. If not, check with history or
government teachers who may have some stored away. There are also a
few sample texts included here. You can read ads to the class, tape-record
them from the radio, tape-record your own (with different voices and
music, if you've got extra time!) or video-record some from television (if
the equipment L. available). You might ask students to bring in examples
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from newspapers and magazines. Once everyone has a chance to experi-
ence each ad, move into discussion.

Quesdoss/Follow-rp: The following questions might be considered dur-
ing discussion.

1. Which ad was the most immorable? What do you remember of it?
Why?

2. Which ad was 'le most persuasive? Why?

3. Which ads had the most information?

4. Which ads seemed the most honest, the least manipulative?

5. What do the different ads stress? What do they downplay?

6. Are the most memorable and the most persuasive ads the ones
which do the most to make you an informed voter?

7. What are the techniques which the advertisers have used to make us
listen?

Evaluation/Assessment: A similar analysis of an advertisement might
appear on an in-class test, or form an out-of-class essay assignment. In the
context of a media curriculum, students might be required to create their
own advertisement, designed to get others to really listen.

Same Political Advertisements
1. Don Brock has been our state representative for 12 years. In his

last election, he received 75% of our votes, and he went back
into the legislature to continue his fight for lower taxes, better
roads, and new zoning regulations. He is tireless in his dedica-
tion to his supporters, and won't rest until he has your support in
the upcoming election. Is there something that Don Brock can
do for you?

2. Past administrations have failed to make good on their promises
to the American people. Why should we have to bear the
burden of the federal deficit? Why should we have to rely on an
inferior military to keep us safe from international threats? Why
should we have to watch our national parks shrink at the hands
of big business? Why should we have to deal with the federal
bureaucracy in every aspect of our daily lives? Why haven't
these questions been answered? Americait's time for a
change.

Grades 10-12

Title of the Exercise: What I Hear You Saying Is . . .

Primary Competency: Communication Codes
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Subcompetency: Listen effectively to spoken English

Life Environment: Maintenance

107

Objectives of the Exercise: Students will listen effectively to the content
of messages and the feelings behind them.

Procedure: Place the students in pairs, and offer the class a choice of three
topics for discussion within each pair. As discussion continues, periodi-
cally say "Freeze." At these points each student must repeat his or her
partner's last statement in gener^1 terms, in an attempt to summarize the
message and the feeling of the statement. For example: "You were
talking about terminal cancer patients and how you feel frustrated by not
being able to help them." Allow discussion to continue for fifteen min-
utes, or until interest wanes.

Potential topics for discussion:

peer pressure
capital punishment
brothers and sisters
computers in society
the best and worst things about this school

Questions/Follow-up: Discussion questions can include:

I. Was this challenging at all? How?

2, How did you feel (as a speaker) when you caught the listener not
listening?

3. How did you feel as a listener when you realized you hadn't
listened?

4. How often did listeners misinterpret what speakers were saying?
5. How did misinterpretation seem to occur?

6. How often did misinterpretation occur?
7. Was it harder to hear content or feelings?

Note: Be certain that the students listen for the speakers' feelings, not
feelings described by the speaker, For example: "You were ex-
cited," not "You said your brother was excited."

Evaluation/Assessment: Students might evaluate each other and then
evaluate themselves, both on a 1-5 scale of accuracy. Listening for
content and listening for feelings can be ranked separately, and a stu-
dent's scores then averaged into one, but more as a point of information
for a student than as a grade. A short written reaction to the activity and
discussion might he appropriate. An evaluation form follows.
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Evaluation FormWhat I Hear You Saying Is .

Name: Partner:
Fold this sheet in half, so that the ratingo are on opposite sides. You can
use one side, and your partner can use the Oihtlf.
Listening For Content Listening For Content
1 2 3 4 5 1 2 3 4 5
poor excellent poor excellent
Listening For Feelings Listening For Feelings
I 2 3 4 5 1 2 3 4 5
poor excellent poor excellent

Your own average score: Your average score from your
partner:

Average of the two scores:
What were your strong points?
Your weak points?
How might yo become a better listener?

Grades 7-9

Title of the Ezerdse: Job Talk

Primary Competency: Communication Codes

Subcompetency: Use words, pronunciation, and grammar appropriate
for situation

Life Environment: Occupational

Objectives of the E..ercise: Students will discern elements of language use
that are related to job environments.

Procedure.. Each student should pick three different job environments ti
visit, and then observe them by focusing on the way language is used in
different job settings. Students need not make appointments for inter-
views or go "behind the scenes" at all. Instead, simply visiting as a
customer, they should make notes about the way employees talk in
different tields. They might also notice signs and P.A. announcements.
Encourage them to choose settings in different fieldssuch as a fast-food
restaurant, a dentist's office, and a parking garage. Everyone might be
required to visit one setting in the same vocation. For instance, everyone
could visit a supermarket. The students should make notes on each visit,
and bring them into class fir discussion.

Questions/Follow-up: Get a feeling for the variety of settings the students
visited. Let students report any of their own findings/ideas first. Here are
some potential questions:
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I. Was anyone surprised at the way language *as used in a particular
place? Why?

2. In what settings did you hear Standard English? In what settings did
you hear "incorrect" English or another language? Why the dif-
ference?

3. Were there any settings in which the customer had a hard time
understanding the "workplace talk"? Do you think this was inten-
tional or unintentional?

4. Would you have changed the language you found in any settings?
Why? Now would you change it?

Evaluation/Assessment: Each student should turn in set of notes for
each place he or she visited. Following the class discussion, students
should also write a brief summary and reaction to the experience.

Grades 7-9

Title of the Exercise: Communication in Court

Primary Competency: Communication Codes

Subcompeteney: Use words, pronunciation, and grammar appropriate
for situation

Life Envirot.rsent: Citizenship

Objectives of the Exercise: The students will analyze language use in a
courtroom setting. and evaluate it in relationship to conversational
language.

Procedure: Take a field trip to a local traffic court. Before you visit, invite
a lawyer to brief the class on some of the procedures and terminology they
can expect to hear. You can set up a courtroom role-play within class, but
it may be easier to visit the real thing, which is certainly more excitint and
instructive for students. Have the students take notes on the trip. If the
visit b impossible to arrange. you might substitutea film with a courtroom
scene such as Inherit the Wind, The Verdict, Kramer vs. Kramer, or a play
such as Nuts or Witness for the Prosecution.

Questions /Follow -up: Focus on the questions listed below. When you
return to the classroom (or the following day), discussion might center on
these issues:

1. Could you understand what was going on? Who won the ease(s)
we saw?
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2. Were you able to understand the traffic accidents that were de-
scribed in court? If not, why not?

3. Whet different styles of language use did you hear on the trip? How
did different people talk? The judge, the lawyers, witnesses, etc.?

4. What is it that distinguishes their language use from ordinary lan-
guage use?

5. Should their language use be different, in your opinion? Why do
they nr,I change it? If you believe it should be different, why?

Note: You might pose these questions before the trip, so students can
look for answers.

Erahnition/Assessment: Students could turn in their notes from the trip.
They might write a brief reaction to the language use they heard, describ-
ing the ways in which it is different from "ordinary" speech, or recom-
mending ways to change the courtroom procedures and speech patterns.
Or the students might simply write a detailed description of a traffic
accident, as if it were to be presented in court.

Grades 7-9

Title of the Exercise: Communication Logs

Primary Competency: Communication Codes

Subcompetency: Use words, pronunciation, and grammar appropriate
for situation

Life Environment: Maintenance

Objectives of the Exercise: The student will record his or her own
communication behavior, and discuss the ways communication is situa-
tion specific.

Procedure: Have students keep a communication log for two or three
days. In it they need not write every communication act they engage in
(which would ht: impossible), but they should select comm:mication acts
and record them on the basis of the following guidelines:

1 Each stvdent should select three distinct settings and pay particular
attenti:m to his or her communication during time spent in those
settirgs. Some examples include math class, at dinner, and on
the ()as,

2. inc notes in the log should he in readable, sentence form.

115



(.0nununwution (*odes 111

3. In their self-observation, students should seek to answer these
questions:
a. Why am I in each of the settings?
h. What are the differences in my word choice between settings?
c. What are the differences in my nonverbal behavior .between

settings (posture, tone of voice, facial expressions, etc.)?
d. Now do the other people in each of these settings react to me?
e. What does the setting itself have to do with the communication?
f. Flow do I generally feel in each of the settings?
g. Now might I communicate differently in each of the settings?

Each student should write a few paragraphs at the end of the log, sum-
marizing his or her findings.

Questilosts/Follow-up: Discuss the assignment after the journals are
turned in as well as beforehand. Ask students what they discovered
about other people. about themselves, about different environments, and
about communication. Focus on a specific issue or keep the discussion
broad.

Evaination/Assessment: Students should hand in their journals. Private
conferences might also he uses: after the journals have been read. You
might use the questions listed above as a form for the summary statements
in the journals. Each entry should note behavior relevant to these points.

Grades 10-12

'Mk of the Exercise: Workplaze Confrontation

Primary Competency: Communication Codes

Sabcompeiency: Use words, pronunciation, and grammar appropriate
for situation

Life Environment: Occupational

Objectives of the Exercise: The student will learn strategies for negotia-
tion in conflict situations.

Procedure: Choose two students to role-play the following situation, one
as the manager, the other as the employee.

Situation: An vmploytte who hip. worked in a faNt-food restaurant for
fling. nutnthit often fiVI' it'll mintitvs Imp for work. Tin. onployet,

guetInws rude to tiNtonwr.., one IA will ,it tti4111y t M11)141ini.
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The employee works very efficiently while on the job, despite the fact
that he or she is working two iobs to earn money to return to college.
The employee depends on public transportation to get to work. The
manager is considering firing the employee, and calls him/her into the
office to discuss the problems.

Before the students begin the role-play , be sure any questions they have
are answered. Also, have the class list four things which are part of each
character's motivation in the scene. For example, company policy and a
desire to maintain obedience; dislike for counter work and exhaustion
from working two jobs. If you wish, you may add more detail to the
situation, but be careful not to weigh the circumstances in favor of one
character or the other.

Qiestions/Follow-up: The following questions might be considered dur-
ing the discussion:

I . Did there seem to be a winner and a loser? Why?
2. With whom did you sympathize? Why?

3. What language strategies did each person use most effectively?
4. Which statements were informative? Persuasive? Commanding?

Expressive?

5. When did the characters use appropriate grammar and pronuncia-
tion? When did they not? Was their correctness important to their
communication?

6. Now did the stress of the situation affect the language use?
7. Did both actors seem to understand the things motivating the other?
8. What suggestions might you make to either character for improving

language use?

Evaluation/ssessment: Students should write a brief paper about recent
conflict with a parent, sibling, teacher, boss, or friend. They should (1)
describe the conflict, (2) analyze the language used in the conflict, and (3)
make some suggestions for ways of phrasing which might have resolved
the conflict more easily.

Grades 1 6- 1 2

Title of tille Exercise: Public Address

Primary Competency: Communication Codes

Subcompetency: Use words, pronunciation, and grammar appropriate
for situation
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Life Environment: Citizenship

Objectives of the Exercise: The student will prepare and deliver a persua-
sive public address designed for a specific audience.

Procedure: Each student will choose a problem he or she perceives in the
school. After researching the problem, the student should decide which
public official or body could most effectively remedy the situation. The
student will then prepare a five-minute persuasive presentation designed
to motivate his or her audience to take action to solve the problem. and
present this message to the class.

Problems might include:

improving lighting in classrooms,

getting new band uniforms,

stimulating school spirit.

keeping noise down in the library.
minimizing segregation in schools.

getting speakers for assemblies.

Potential audiences include:
the school board,
the student body,
the faculty.

the principalts),
the state legislature.

Questions/Follow-up: The class should briefly discuss each presentation.
Teachers should offer more detailed written comments. Discussion might
center on these issues:

1. What was effective about the presentation? Why?
2. What might you have done differently in the presentation? Why?
3. Was the presentation well suited to its audience? How so?
4. What did the student emphasize? What did he or she de-emphasize?

Was this emphasis wise?

5. Was this a generally a good start on solving the problem? Where
would you go from here?

Evaluation/ Assessment:

1. Students might take turns writing critiques of the presentations.
which the teacher could evaluate.
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2. Appropriate public officials might be invited to comment, or the
student might write a reaction to his or her own presentation,
discussing its weaknesses and strengths, and describing changes
which could be made on the basis of audience reaction.

Grades 10-12

Title of the Exercise: People in Places

Primary Competency: Communication Codes

Snbcompettency: Use words, pronunciation, ..:nd grammar appropriate
for situation

Life Environment: Maintenance

Objectives of the Exercise: Students will simulate an environment and
role-play people in it, attempting to create communicative behavior
appropriate to the situation.

Procedure: Students should divide into groups of three or four to work on
this project, or it can be done individually. In their groups, students
should choose and visit a specific environment. Possibilities include a
doctor's office, an all-night diner, a ..:emetery, a nursery school, a mall, or
a nursing home. During the visit, students should note the different
sensory components of the environment (the smell of a bakery, the
sounds of a busy intersection, the texture of the chairs in a waiting room,
etc.), and also the style of communication people in the environment use
(the terms used by the nurses, the tone of the judge's remarks, the way a
receptionist phrases his or her greetings). Then the students should
prepare a presentation for the class in which they show how setting and
communication style were related in the situation. It is a performance of
sorts. Students should be encouraged to use props to create the scene
more realistically. They may want to write a script, but improvisation
should be encouraged.

Questions/Follow-up: Have the group explain their presentation, and
encourage class comments.

I . Why did they choose to present these elements and not others?
2. What was important about the setting and the communication?
3. What about these words and nonverbals could only have occurred in

this setting?

4. How did the setting shape the communication?
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5. How might these people communicate in other settings?
6. What seemed particularly realistic about the presentation?

Evaluation/Assessment: The degree to which the presentation actually
simulated the environment can be evaluated. More appropriately, the
seriousness and depth of the group's analysis of the situation in terms of
environment and communication can also be evaluated.

Grades 7-9

Title of the Exercise: To Interview or Not to Interview . . .?

Primary Competency: Communication Codes

Subcompetency: Use nonverbal signs appropriate for situation

Life Environment: Occupational

Objectives of the Exercise: Students will understand the different effects
of a job interview and a letter of application.

Procedure: Each student should pick a job and consider his or her
personal qualifications for the position. What are the elements in his or
personality that might be important to a potential employer? Each stu-
dent should list three or four personality traits that might be strong selling
points. Then each student should write a letter applying for the job, and
attempting to convey these personality traits. The letter should not state
the traits directly (for example, "I am a happy person"). Instead students
should try to share personality through the style of expression in the
letter. In other words, a student who wants to show how informal he or
she can be might write, " Hi. I was checking through the want ads and I
saw you needed a salesperson. Well, I'm interested." This expresses
casualness without stating it blatantly.

Students should not sign the letters. When they are completed (this can
be done in class), collect them and hand them out randomly to the group.
Students should read the letter they receive and note three or tour
impressions of the writer's personality. Then they should return the
letters to the authors, and compare their impressions with the writer's
intentions. Finally, bring the class back together for discussion.

Questions/Follow-up: The following might be considered during the
discussion:

1. How successful were the letters at expressing the personalities
of the writers? Did the writers convey the personalities they
wanted to?
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2. What were the frustrations of trying to write this letter?
3. What were the frustrations of trying to evaluate a potential em-

ployee on the basis of this letter?
4. Imagine a job interview for this position. How might you communi-

cate your personality in a face-to-face interaction?
5. In what ways is a job interview beam than a letter, and in what ways

is it worse than a letter when applying for a job?

A few students might be willing to improvise job interview scenes to help
the class envision them. You can then discuss the differences between
written and face-to-face interaction.

Evaluation/Assessment: Students can turn in their letters and the re-
spondent's comments. A short written reaction or journal entry address-
ing question 5 above might also be appropriate.

Grades 7-9

Title of the Exercise: Nonverbals and Persuasion

Primary Competency: Communication Codes

Subcompeteucy: Use nonverbal signs appropriate for situation

Life Environment: Citizenship

Objectives of the Exercise: Students will compare two videotaped
speeches and analyze the effects of nonverbal behavior on political

persuasion.

Procedure: Construct and deliver two speeches which are exactly the
same in content but differ in delivery. Both speeches are to be videotaped.
They should be approximately five minutes in length aad should be
developed around a current local or national political controversy. The
only difference between the two speeches will be in facial expression,
posture. and gestures. The first speech should be delivered with a rather
gloomy facial expression, a lazy posture, and no gestures. The second
speech should include smiling, energetic facial expression, an erect pos-
ture with some leaning toward the audience, and a few gestures When the
videotapes have been made, the teacher should construct several ques-
tions to be answered after each speech. The questions should be designed
to test student's knowledge of the speech content, reaction to the speech,
and analysis of the speech. Some sample questions appear below. When
prepared. the teacher should show half the class the first tape and then
quiz them; the teacher should then show the other half of the class the
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second tape and quiz that group. Do not tell the class that there are two
different speeches. Afterwards, bring the class together to share their
reactions to the presentations. flow do they feel about the issue? Don': let
discussion focus on the speaker. After discussion reveals enough dif-
ferences in the groups' responses. show both tapes to the entire class.
Then discuss the reasons for their different reactions. Note: You may
choose to write a speech on a fietionpl issue. depending on the students'
level of political awareness. Students who are knowledgable or opinion-
ated may not he easily affected by either speech.

Questions/ Follow-up: Sample quiz questions:

I. What was the topic of the speech?

2. Write down the speaker's purpose.

3. Do you agree with the speaker?

4. Did the speaker change your mind?
5. Was this a good speech?

h. I low did the speaker feel about the issue?

Questions for discussion:

. What specific things were different about the two speeches?
2. i laving seen the other speech. how do you think your initial reaction

to the issue was shaped?

3. Did seeing the other speech affect your opinion on the issue? flow
did it change? Why?

Further activity: The class might consider a current social movement in
light of this activity. I low does the way a group expresses its goals affect
the public's response?

Evaluation,' Assessment: The quizzes might be graded for comprehen-
sion. (lass discussion should certainly he observed. In addition. students
might write an essay. drawing examples from this activity. on the question

What cheeps to 14:cial expressions. posture. ton of voice. and gestures
have on the audience?"

Grade 7-9

Title of the Exercise: "flow-To- Speeches

Primary Competency: Communication Codes

Subcompetency: I/se nonverbal signs appropriate for situation

Life Environment: Maintenance
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Objectives of the Exercise: Students will analyze the %vays in which
nonverbal signs naturally facilitate communication.

Procedure: Have the students give five-minute demonstration/
information speechesa "how to" presentation. Possible topics include
ctoking. painting. computer programming, roofing, bicycle maintenance,
and karate.

Questions/Follow-up: After the presentations, provide students with
personal written critiques. Consider content, organization, and delivery.
(lass discussion might focus primarily on delivery skills. The Wowing
procedure might he followed in discussion:

i . Ask the presenter:
How did you use gestures?
What role did your tone of voice play in the presentation?
What sort of facial expressions did you use?
Why did you incorporate props'? (if appropriate)

2. Ask the class to respond to the same questions concerning the
presentation.

3. Compare the two sets of answers in an attempt to discover how
aware the presenter is of his or her own nonverbal behavior, and
also the ways in which he or she might improve nonverbal skills.

Evaluation/Assessment: The presentation can he assessed on the basis of
content. organization, and delivery, or on more specific skills, The follow-
ing evaluation form is suggested.

Evaluation Form- "How To" Speeches
`Ipv,iker:
IIgnc:
hg,Irlii,itIon Was the %I've( h easy to follow?

It not, why not?
1 Iiinivnts of delivery:
(;estuws:
Vocal variety:
f c\piession:
Movontent :
l'rops: (optional)
Did thy spe,it seem prepared?
Did the spedker se 4111 «ffnfortabicireioxed?
Any rather %Igraine drat 1'101101N:

1(.1tit
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Grades 10-12

The of the Exercise: Memos or Meetings?

Primary Competency: Communication Codes

Sabcompetency: Use nonverbal signs appropriate for situation

Life Eurbronment Occupational

Objectives of the Exercise: Students will examine the different
capacities of print and face-to-face communication in an office
setting.

Procedure: Pass out the following interoffice memo to the class and
have them read it as if they were members of the staff to which it is
addressed.

Memo
To: All Office Staff
FROM: J. Tanner, Administrative Assistant
Re: Personal phone use

In recent months personal phone calling during office hours has
seemed to increase. Although there are certainly reasons for making
private calls over the course of the day, I ask you to keep such calls to a
minimum. Chattirg with friends can take place during lunch.

Also, there has been an steady increase in our long distance phone
bill since the WATTS line was installed. The convenienceof "toll free"
calling is wonderful for distant friends and relatives, but we pay the
bill. Our policy of no personal long distance calls is, and forever will
be, in effect, Please refrain from taking advantage of the phones.

Thank you for your cooperation.

Then pretend the staff has come together for a meeting before the memo
was sent.

Instead of sending the memo, address the class verbally and cover the
same information. Stress the crucial points, inject humor, and ask for
responses. Then return to being the class and discuss the differences
between the two forms of communication.

Quesdonsi Follow.up: Some potential discussion questions:

I. How did you, as an employee, react to the memo? To the meeting?
2. Why were the two reactions different?

3. Which communication method is more effective, more likely to
achieve the desired result? Why?

4. How might both communications have been more effective? Less
effective?
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5. What do you think is most important about these communications;
getting the messages across quickly and accura, ..1y, or being certain
to consider the reaction of the recipient? Are the two things mutu-
ally exclusive?

Evaluation/ at: Class discussion can be evaluated for overall
success of the exercise. Individual evaluation is difficult, unless a written
reaction is assigned.

Grades 10-12

Title of the Exercise: Debate

Primary Competency: Communication Codes

Snbcompetency: Use nonverbal signs appropriate for situation

Life Envbronment: Citizenship

Objectives of the Exercise: Students will learn to control their nonverbal
etNmmunication behavior when engaged in semiformal political discus-
sion with peers.

Procedure: The class should select a topic of current controversy for
open discussion/debate. These might be school, community, or national
issues. Any degree of formality may be chosen; a wide variety of debate
styles are available. The class can simply be divided in half and given a few
days for research and preparation of arguments. They might divide into
small groups to do each step of the work. On the day of the debate. give a
spokesperson from each side five minutes to present opening arguments,
and then take alternating pro and con comments/statements/questions
for as long as class time and enthusiasm permit. Require, students to take
notes on all aspects of nonverbal behavior. Spend the next class period
discussing the activity.

Quesdons/Follow-np: Class discussion might center on the following
issues:

1. What were some common nonverbal behaviors in the discussion?
Why do you think they were common in this section? .

2. What sort of nonverbal behaviors communicated the most hostility?
the most empathy? Why?

3. Did one side seem to win the argument? Why?
4. What sort of nonverbal behaviors communicated openminledness?

closemindedness?
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5. Was anyone surprised by another person's reaction to one of his or
her statements? Were you able to figure out wh, the other person
reacted that way? What did you do that might have contributed to
that reaction?

Eva Inaba/Assessment: Students should write a report based on their
observations/notes from the debate. This should be turned in before class
discussion. Students can write a few additional paragraphs after the
discussion, summarizing any insight which discussion afforded them.

Grades 10-12

Title of the Exercise: Mime

Primary Competency: Communication Codes

Subcompetency: Use nonverbal signs appropriate for situation

Life Environment: Maintenance

Objectives of Ilse Exercise: The student will mime various communica-
tion situations and work to establish nonverbal self-monitoring abilities.

Procedure: Clear space for activity in the classroom, or find an alternate
space in which to work. Announce the activity ahead of time so students
can dress appropriately. Spend a period working with simple mime. After
some warm-ups (stretching, jumping jacks, etc.), throw out communica-
tion scenarios to mime in pairs and small groups: an argument between
children, someone waking up on a cold morning, some residents of a
nursing home playing cards, American Indians setting up a campsite.
Save the last ten minutes of class for discussion.

Questions/ Follow-up:

1. Which scenario was hardest? Which was easiest? Why?

2. Did you dipcover any new energies or stretches in your body? What
can you do that you didn't think you could?

3. Did you have any trouble communicating without words? When
would you have liked to use words? What can you do without them?

If the activity is successful, continue it for a few days and work towards
miming more and more ordinary things, such as getting home from
school, or grocery shopping.

Evaluation/Assessment: Students might be required to write a brief
response to the activity and then take notes describing their own and
others' nonverbal communication for a few days.
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Grades 7-9

Title of the Exercise: Storytelling

Primary Competency: Communication Codes

Subcompetency: Use voice effectively

Life Environment: Maintenance

Objectives of the Exercise: The student will tell a story to the class.

Procedure: Explain to the class that storytelling involves the informal
sharing of a story. not a memorized script. Demonstrate storytelling or
find someone who will do it for you. Have each student pick out a favorite
piece of children's literature and help them prepare to tell the story.
Creative props and costumes are sometimes fun additions to the project.
anti may help :n the telling. An elementary shoo; or day-care center
might welcome the students as storytellers. If they will do such "public"
performance. give them the chance to perform before the class first. Ifno
outside performance can he arranged. have the students tell the stories to
the class.

Questions/ Follow-up: If outside performances are arranged. be sure to
get student reactions when they return. Was the experience as had as
they expected? What seemed to interest/excite the audience the most?
What would they change if they could do it again?

Evaluation/Assessment: The skill of the storyteller can be evaluated (see
critique sheet). Be certain that intentions and analysis of thf: story are
taken into account. Performance skills must he based on an understand-
ing of the story and a feeling for the audience.

Storytelling Critique Sheet

N.1/11(' of storyteller.
Title of story.
Consideration should be given to these factors: (1) the storyteller's
understanding of the material, (2) sensitivity to the emotional content,
( i) the believability of the characters, (4) a presentation which does not
o all attention to itself but enhances the materials. Comments:
Use of voice:

(volume, rate, pause, pitch, articulation, resonance, tone)
Ilse Of props:

(optIonal)
Grade:
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Grades 7-9

Title of the Exercise: Classic Oratory

Priagy Competency: Communication Codes

Subcompetency: Use voice effectively

Life Environment: Citizenship

Objectives of the Exercise: Students will deliver a portion of a speech.
focusing on vocal skills.

Procedure: Each student sho'ild choose a spec 'n some historical or
political issue. Various periodicals carry the texts of speeches, and history
hooks are also likely sources. Students may select classics such as "The
Gettysburg Address" or Martin Luther King, Jr.'s "I Have a Dream."
Winston Churchill's speeches and the speeches of American Indian lead-
ers are also good for this purpose. Contemporary speeches are equally
appropriate. The selection need not be memorized. The student should
cut a three-to-five-minute section from the speech and prepare to deliver
it from a lectern to the class. Preparation must include thinking through
the entire speech and the context of its initial delivery. Explain to the class
that they need not force themselves to gesture or move away from the
lectern (in this exercise!), but that they should concentrate on the vocal
aspects of delivery: volume. articulation, resonance, pause, rate, pitch,
and tone. These should all he employed to bring to life for the class the
meaning of the words.

Questions/Follow-up: After each speech, first ask for positive feedback
from the audience. What were the strong points? What did the words
mean? Then ask for constructive criticism. If these were the strengths of
the speech, how might the speaker build on them? How well did the voice
match the meanings of the speech? As a final activity, play recordings of
classic moments in modern rhetoric, such as King's speech. FDR's an-
nouncement of the Pearl Harbor attack, the reporter's reaction to the
Hindenburg disaster. Discuss the importance of their voices to their
meanings.

Evaluation/Assessment: Again, evaluation should focus on the vocal
aspects of delivery. Each student should receive a written critique aid/or
private conference after his or her speech. An evaluation form follows.
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Evaluation formClassic Oratory
Name:
Speech:
Author
Overall, how well did the speech bring the author's words to life
again?
Vocal expressiveness:

overall:
volume:
articulation:
resonance:
pause:
rate:
pitch /inflection:
tone of voice:

Grades 7-9

Title of the Exercise: Invisible Speeches

Primary Competency: Communication Codes

Subcompetenty: Use voice effectively

Life Envhosunent: Occupational

Objectives of the Exercise: Students will practice vocal skills such as
volume, pause, rate, pitch, and tone in a presentation.

Procedure: Students should choose a career field of interest and prepare a
three-to-five-minute description of that field to present in class. The
presentations should be read from prepared speeches. The presentations
should be done with the speaker invisible to the class, but within earshot.
He or she may stand behind a screen or at the back of the room, but the
class may not look at him during the presentation. Instruct students to try
to maintain the class's attention through the use of their voices alone. Do
not allow any background music or sound effects.

QuestioneFollo -ap: Discussion should focus on vocal skills in public
speaking and on listening skills. Here are some questions which might be
considered during the discussion:

1. What was easy and what was difficult about giving this
presentation?

2. How would the people listening describe the speaker's voice?
3. What aspects of the presentation made listening easy?
4. What aspects of the presentation made listening difficult?
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5. What elements of vocal skill should this speakerconcentrate on to
become more effective? Rate? Volume? Pause? Tone?

Further Activity: Since the presentation is scripted, you can drill certain
skills with students. Have them reread parts of the presentation in an
effort to improve the deficiencies pointed out by class discussion:

Evaluatio/Assessaneat: A brief written or oral critique should be
provided for each student. Scripts may also be turned in for evaluation. A
written evaluation form follows.

EvaluationThe Invisible Speaker

Name: Career:
Volume:
Articulation:
Resonance:
Pause:
Rate:
Pitch/inflection:
Tone of voice:
Energy/enthusiasm:
To what extent did the presentation hold the class' interest? Why?
Grade: __.--

Grades 1G-12

Title of the Exercise: The Voice Revealed!

Primary Competency: Communication Codes

Subeompetency: Use voice effectively

Life Environment: Occupational

Objectives of the Exercise: The student will hear his or her own voice and
develop more vocal control.

Procedure: Each student should write a busint.,4 ietter. The letters can be
the students' own creations, as long as they have a serious intent. Then the
students should dictate the letters to a tape recorder, as if for a secretary
to type. Play the dictations back, and discuss the students' handling of
vocal skills. After discussion, the student should do the dictation a second
time in an effort to improve.

Questions/Follow-up: Class discussion should center on the following
issues: volume, articulation, resonance, pause, rate, pitch/inflection, and
tone of voice. Ask the students to react to their own performances first.
Then turn discussion over to the whole class.
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Further Activity: A local disc jockey or radio announcer might make an
interesting guest lecturer. This person might discuss his or her personal
vocal style and the principles that guide it, vocal conventions of radio in
general, and/or careers in radio and mass media.

Evaluation/Assessment: The students' responsiveness to criticism .(their
improvement on the second attempt) should be more important than the
initial performance. A written critique or short conference should be
offered to each student. The business letter can also be turned in for
evaluation. An evaluation form follows.

aluation FormBusiness Letter

Student's name.
Any writing problems:
Voice:

Volume:
Articulation:
Resonance:
Pause:
Rate:
Pitch/inflection:
Tone of voice:

Grade: _

Grades 10-12

Title of the Exercise: Vocal Analysis

Primary Competency: Communication Codes

Subcompetency: Use voice effectively

Life Environment: Citizenship

Objectives of the Ezerelse: The student will attend a city council or other
government meeting and offer a report on the role of vocal characteristics
in the interactions.

Procedure: This can be a long-term assignment, something that must be
finished at some point before the end of the term. Each student should
attend a city council or other government meeting and observe the role of
vocal characteristics in the interaction. They should piece together a sort
of vocal composite of several key speakers in the situation. How does the
subject use pause? Is the voice high or low in pitch? Is there an accent?
What are the usual volume and rate of speech? What is the vocal quality,
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the "character" of the voice? How do these things affect the other
speakers responses to the subject? The analysis should include some sort
of overall statement about the situation and should aim at relating the
vocal characteristics of the speakers to the situation as a whole. Although
oral reports are preferable, this analysis is perhaps more easily handled in
written oral form. When all reports are in, however, a few students might
be asked to report their observations to the class.

Questions/Follow-up: During the day of oral presentations, discussion
should incorporate material from as many students' reports as possible.
Explain that the students chosen to do full oral reports are representative
of the class, and ask for other students to share similar and contrary
experiences. Try to focus discussion on the ways in which vocal charac-
teristics relate to the setting.

Evaluation/Assessment: Student reports (written and/or oral) should be
evaluated for content (quality of observation and of analysis) as welt as
for style of expression.

Grades 10-12

Title of the Exercise: Oral Interpretation

Primary Competency: Communication Codes

Subcompetency: Use voice effectively

Life liewironment: Maintenance

Objectives of the Exercise: The student will choose a piece of literature
and interpret it in performance.

Procedure: Explain Of al interpretation to the class. Offer demonstrations
of oral interpretation, your own work or others'. Then have each student
select a favorite short piece of poetry, prose, or drama for performance.
Help them cut the text to three-to-five-minutes in length, and to prepare
the presentation. This requires a good deal of individualized attention,
but students can help one another during open "lab" class time. If an
extracurricular speech program exists, students and coaches affiliated
with it may he able to help. Allow perhaps a week for preparation (maybe
three staggered days in class) and then begin performances. Instruct
students to focus primarily on vocal aspects of performance. Perfor-
mances should he memorized.
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Questions/Follow-up: After eiich performance, spend a few minutes
discussing the work. Concentrate on the extent to which the performance
matched the meanings in the text, and the use of the voice as an element of
performance. Consider the distinctiveness of different characters, vol-
ume, articulation, resonance, pause, rate, inflectidtt, androverall tone of
voice.

Evaluation / Assessment: The performames can be evaluate and a writ-
ten critique given to each student. Also, watch for students who make
insightful comments about other students' work. Some are understanders
but not performers. ati

An evaluatit,n form follows.

CritiqueOral Interpretation

Student's name: _
tielection:
Physn al f qwessiveness:

( iesturcs:
a( 411 Exp-ession:

(hard( teritation:
OK a/ I xpressiveness:

( hard( to
Volume,:
Artie illation:
Resonant e:
Pause:
Rate:
Intim tug,:
Tone Of Voice:

( (garrulity ut Cutting:
f we'll did the x,rformanct, reflect the meanings of th text?
tirade:
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Grades 7-9

Title of the Exercise: Understanding Misunderstanding

Primary Competency: Human Relations

Subcompeteucy: Describe another's viewpoint

Life Euvi,oument: Occupational

Objectives of the Exercise: Students will be able to recognize that words
have varying connotations which can cause misunderstanding!. and that
such misunderstandings are not signs of ignoi..nce or hostility.

Procedure: Ask each student to think about a time when something he or
she said was misunderstood. causing a problem in a working relationship.
The incident should involve a misunderstanding with a teacher or parent.
Have the student write a brief paragraph describing what he or she said
and what was meant. The student then writes a second paragraph describ-
ing what was apparently heard and misunderstood by the adult. Finally.
the student is asked to rewrite his or her original statement using words
that are less likely to be misunderstood. Instructions for the three steps
should be given just before each step so that the first paragraph is not
written with the third paragraph in mind. (Note: This exercise can also he
reversed, and students can analzyze why they misunderstood the lan-
guage of an employer, teacher, or parent.) After the writing is completed.
the instructor leads a discussion of the way connotations can cause well-
intentioned people to misunderstand.

Questions /Follow -up: The following questions might he considered dur-
ing the discussion:

I. Why do people who share the same language understand it
differently?

2. What can he done in the midst of a misunderstanding if you realize
your words are being misinterpreted?

3. What can be done now if you realize your words were misun-
derstood hours or days ago?
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4. Are some misunderstandings unimportant and best overlooked and
forgotten? How can you tell the difference between important and
unimportant misunderstandings?

Evaluation/Assessment: Collect the students' papers at the end of the
class discussion and return them later with comments and suggestions.
Students should he told in advance that their papers will be collected but
read only by the teacher.

Grades 7-9

Title of the Exercise: Evolving Perceptions

Primary Competency: Human Relations

Subcompetency: Describe another's viewpoint

Life Environment: Citizenship

Objectives of the Exercise: Students will be able to recognize that
another's viewpoint is usually more complex than it initially appears.

Procedure: Ask each student to write one or two paragraphs about a
charactL r in a film or novel. This should he a character whose word-; and
actions seem very clear at first. but whom, as the story progresses, says or
does something unexpectedrevealing deeper, more complicated inten-
tions. Students should choose a character that they thought they easily
undo stood at first. but that surprised them later. After each student has

ritten a description of his or her first impression of the character and the
later ,hangs in that impression. ask volunteers to describe their examples
and build class discussion inductively from these examples.

Questions/ Follow-up: The following questions might be considered dur-
ing the discussion:

. Messages on billboards can be understood at a glance while passing
by at 55 miles per hour. How are human messages different?

2. If a person has a deeply held opinion, it is usually caused by some
personal experience in that person's background. Do we need that
ex pet IC 'wk. in order to understand the person's present view?

1. When you express an opinion or viewpoint. arc there usually
additional thoughts in your mind which are left unsaid?

Evaluation Assessment: At the end of class discussion. collect the papers
dnd tettifn them later with comments, Students should he told in advance
that theft papers w ill he collected.
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Grades 7-9

Title of the Exercise: Instant Role Reversal

Primary Competency: Human Relations

Subcompetency: Describe another's viewpoint

Life Eavkonment: Maintenance

Objectives of the Exercise: Students will be able to experience how
particular roles and responsibilities affect a viewpoint.

Procedure: The class should be seated in a circle. The circle can be any
size. Ask students to assume that the person on their immediate right is
their parent and the person on the immediate left is their son or daughter.
Thus, every student in the circle is playing two roles at once. Ask each
student to write a short note (at the top of a blank page) to his or her
"parent," requesting permission to do something or asking that some
specific family rule be relaxed. This request is then passed to the parent
who writes a short reply on the same sheet, denying the request and giving
a reason. The sheets are then passed back and forth as subsequent
responses are added. Note: No conversation should occur during the
exercise; the dialogues should be written in silence. After approximately
twenty minutes, the instructor should collect the sheets and lead discus-
sion of the experience.

Questions/ Follow-up: The following questions might be considered dur-
ing the discussion:

I. Did you find yourself moving closer or further away from the view
of your parent during the exchange of notes? Why?

2. Did you find it difficult to give a reason for saying no to the
beginning request? As you were thinking of a reason, did you learn
something about your own parents?

3. Did you find it easier to be a parent as time went on? Do we grow
into our roles?

4. Did the responses from your parent in any way affect your responses
to your son or daughter? Does this suggest the way roles are learned
from generation to generation?

5. Are you surprised by anything you said as a parent?
6. Are there any advantages to writing instead of talking during a

disagreement? What are some disadvantages?

Evaluation/Assessment: Collect the dialogues and evaluate them on the
basis of careful thinking and efforts to play the roles realistically.
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Grades 10-12

Title of the Exercise: Negotiating for the Other Side

Prbruury Competency: Human Relations

Subcompetency: Describe another's viewpoint

Life Environment: Occupational

Objectives of the Exercise: Students will he able to recognize that, by
definition, an issue has two defendable sides and intelligent, well-inten-
tEoned people are found on both sides of many issues.

Procedure: Choose an issue current to your school environment or iccal
community which lends itself to negotiationa pay increase fo, teachers,
or new athletic uniforms, for example. A day in advance of the exercise,
provide detailed oral or written information about the issue. On the day
() the exercise, each student states which side of the issue he or she
supports. Assign each student to be a negotiator for the position opposite
to his or her own view. Insofar as possible, opposing negotiators shouldbe
paired on a one-to-one basis. If there is an uneven division, teams of two
or three can meet with one person representing the other side. Before
discussion begins, each negotiator should write a statement which de-
scribes (1) his or her opening offer, and (2) the minimum that he or she
will accept for settlement. This statement must not be seen by the other
side. Negotiations between representatives of the two sides should be
conducted for approximately fifteen minutes. Sufficient space is needed
to allow each negotiating unit to interact without hearing the discussion
going on among other members of the class. The instructor should circu-
late and iner.lor the negotiations as they proceedgiving directions as
needed about negi. iation procedures. At the end of the allotted time,
each paired unit should prepare a joint written statement describing
either their agreement or the points which remain unresolved. The in-
structor should collect both the original individual statements and the
final joint statements.

QuestionslFullow-up: The following questions might be considered dur-
ing the discussion:

1. What was the moss difficult aspect of representing a position oppo-
site to your own?

2. After completing this exercise, are you better able to see both sides
of the issue?

3. is there any issue which does Ti at have two defensible sides? If -J. 's
it a real issue?
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4. Is it ethical to advocate an idea that conflicts with your personal
view? Do attorneys sometimes represent positions that are contrary
to their personal views'? Do you think this is right?

Evaluation/Assessment: Read and comment on both the initial and joint
statements and return them to the students. Evaluations of this exercise
can he based on these written statements and on the instructor's observa-
tions of the quality and seriousness of the negotiation efforts.

( ;radon 10-12

Title of the Exercise: Objective Perception of Ethos

Primary Competency: Human Relations

Snbcompetency: Describe another's viewpoint

Life Environment: citizenship

Objectives of the Exercise: Students will be able to recognize that credi-
bility derives from a person's character, not the view he or she has on a
particular issue.

Procedure: Introduce the classical concept of ethos and review Aristotle's
criteria of intelligence, character, and good will. You might use well-
known figures to represent the traits: Einstein, intelligence; Mother
Theresa, character; and Jerry Lewis, good will. Discuss with the class the
tendency to attribute low ethos to people with whom we disagree. Ask
each student to list two persons (a public figure and a personal acquaint-
ance) with whom he or she often disagrees but who nonetheless have
high ethos in the student's eyes. Students should also write a few
sentences explaining why they feel as they do. Sufficient time should be
allowed for students to think of examples and to think through theirown
perceptions. Class discussion can then he based on the examples the
students have identified.

Questions/Follow-up: The following questions might he considered
during discussion:

1. What is the difference between liking someone and believing them?
2. ;4.7'2 :-..mest and honorable people sometimes wrong? Does being

wrong necessarily destroy a person's ethos?

3. What does diminish a person's ethos?

4. Do you think there are people who often disagree with you, but still
trust you?
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Evaluation/Assessment: Collect the written statements to be sure that
students have reasoned through the difference between similarity of
viewpoints and perceived ethos. Individual follow-up with some students
may be necessary.

Grades 10-12

Title of the Exercise: Rogerian Listening"

Primary Competency: Human Relations

Subcompetency: Describe another's viewpoint

Life Environment: Maintenance

Objectives of the Exercise: Students will he able to distinguish misun-
derstanding from disagreement; to recognize that different values need
not jeopardize relationships.

Procedure: Give the class a list of approximately ten statements, phrased
as propositions of policy, for example, The Equal Righ.s Amendment
should he adopted." These policy statements may concern national, local.
or school issues. After students have been given time to consider the
statements, they are asked to vote yes or no on each statement. (No
neutrality is allowed in this exercise. ) Tabulate the voting (done by raising
hands). The objective is to identify an issue about which the class is
divided. When this issue is identified, ask those who voted yes to move on
one side of the room and those who voted no to move to the opposite side.
Each student is then asked to join a person from the other side. A
dialogue then follows in each pair, beginning with one person stating his
or her position. The second person must paraphrase the first person's
comments to his or her satisfaction before responding. This paraphrasing
followed by responses should alternate between the two students for
approximately 10 minutes. End all dialogues at the same time.

Questions/Follow-up: The following questions might he considered dur-
ing the discussion:

I. Are your views any closer to those of the other person than when
you began'?

2. Did you discover anything about which you agreed'?

3. Do you now sec the issue as more complicated than you originally
thought?

4 IlaC initial misunderstandings been cleared up?
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5. Does any disagreement remain?

6. Is the remaining disagreement harmful to your relationship?

If time allows, the exercise may be repeated with another issue and
different pairings.

Evaluation/Assessment: Circulate during the exercise, and emphasize as
necessary the need to paraphrase. A written paragraph addressing the
preceding questions might he requested from each student at the end of
the exercise. (*A related exercise, also based on ideas Isom Carl R.
Rogers, may he found in Sidney B. Simon. Leland W. Howe, and Howard
I firshenhaum, Values Clarification (New York: Hart Publishing Co.,
1972), 295-98.)

Grades 7-9

Title of the Exercise: inc New Job

Primary Competency: Human Relations

Subcompetency: 1)cscribe differences in opinion

Life Environment: Occupational

Objectives of the Exercise: Students will understand that people who use
the same label to describe a job do not always have the same opinion as to
what the label means.

Procedure: Read t» hand out the following scenario:

Limit, has been lured to ( lean the yard of Mr. Brown who is moving
into a hou.e irl the next hitx k. has tended to his own yard and
that ot several other pviiple. so is sure that he knows just what to do.
It' has t (infra( led tt, "( lean the yard" by the job that k, he will do

everything for me set poi t'. Mr. Brown seems pleasantly surprised by
the pm e quotes. t tells Limit' that his tools are in the garage
and he gives hint the key lx,foe leaving town to pi( k up his wile and
family. When Mr. Brown returns, Limit. hos finished flu' yard and gut"
over to return the key and get his nu mey. To Jamie' surprise, Mr.
Brown is angry. -You only did part of the Ob. I will not pay you until
you have finished." lame is puzzled and embarrassed. t le feels that he
hos done what he was hired to do bC(11L14' he has done what he always
dim.% for his other t utomers. What went wrong?

I )Iviiii. flit, into two equal groups. Nome one gong) "'antics"
and the other group "Mr. Browns." There will probably lx' two small
Limit, groups and two small Mr. brown groups. I love ea( h small group
«niter. Lime wimps should decide what the tx)y did when asked to
t lean the yard kir the nit Kieran, ( harp, he quoted. Mr. Brown groups
should der id(' what Mr Brown eye( till when he asked ',much) ( lean
flit' ydrci
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t lave student small groups name one of their number to role-play
either the LIMP (W Mr. Brown role. Form dyads of Mr. Browns and
Limit's to take turns enacting the hiring scene while attempting to
avoid any misunderstanding.

After the rol -plays, students should critique the enactments, com-
menting on each player's ability to summarize the other's opinion of
how the job should he done.

thsestions/Follow-np: The following questions might be used during the
discussion.

1. Why do you suppose that they did not agree on what the job was to
cover?

2. How could they have avoided this misunderstanding?

3. What could Mr. Brown have done difterently?

4. What could Jamie have done differently?

5. What indication was there before Jamie cleaned the yard that there
might be some misunderstanding?

6. What did Mr. Brown mean by the phrase "cleaning the yard"? What
did Jamie mean by the phrase "cleaning the yard"?

Evaination/Assessament: The class should be able to suggest some rules
for exploring and resolving differences of opinion in a new job situation to
the satisfaction of the class and the teacher.

Grades 7-9

Title of the Esereine: Whose Opinion Did You Ask?

Maury Competency: Human Relations

Snbcompetesicy: Describe differences in opinion

Life Environment: Citizenship

Objectives of the Ezercise: The student will be able to

1. See that differences of opinion may result f-om people having
different occupations;

2. Describe the opinions of others to see that securing a variety of
opinions can be helpful.
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Procedure: Originate a discussion on what makes a good school citizen.
Ask students to submit their ideas on how to describe a good school
citizen. List these on the chalkboard, and ask students to copy and retain
their copies. Ask students to think of other people in the school or
community who might have useful ideas about how to describe a good
citizen.

Assign students to two-person interview teams for specific school
personnel until all class members have an assignment. The student teams
will interview bus drivers, cafeteria managers and workers, school admin-
istrators, a physical education teacher, a band director, a coach of varsity
sports. a librarian, classroom teachers, and eight students, or approxi-
mately two students from each grade level of the school. Give students
two or three days to complete their interviews and prepare the results to
present to the class.

Student interviewers will report the results of their interviews to the
class. Individual opinion items can he listed on the chalkboard. Replace
the original class-composed list of statements describing a good school
citizen on the chalkboard. Compare this list with the new master list of
opinion gathered from the people throughout the class.

Questions/ Follow-up: The following questions might he considered dur-
ing the discussion:

I. Are there differences in the lists?

2. Which list is more useful to the school as a whole'?

3. Why did people with different occupations have differences of
opinion about what makes a good school citizen'?

4. Was any person's or group's ideas unimportant? Explain your
answer.

5, What contributions to good citizenship had you not thought of until
taking part in this exercise'?

6. Would adults learn anything if they interviewed policemen, fire-
men. sanitation wo-kccs, city government officials, etc. about what
makes a good citizen in your community?

7. Which is more deicriptive of a good citizen?
a. Ile/she forms an opinion or comes to a conclusion lased on

personal knowledge.
b. 1 le/she forms an opinion or comes to a conclusion based upon

many people's knowledge.

After any needed editing and polishing, the master list can he orally
presented in an assembly program, included in an article submitted to the
school paper. produced in poster form and displayed in the classroom,
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or presqited to the school principal in the form of a suggestion
proelamati.m.

Evaluation/Assessment: Given an oral or written exam, students should
he able to connect a person's occupation with his or her probable compe-
tence and understanding of a given or related area, to suggest specific
items of information which could he supplied by persons from a given
occupation. and to list two reasons why gathering several opinions is
usually better than relying on one.

Grades 7-9

Title of the Exercise: You Are Important to Me

Primary Competency: Human Relations

Subcompetency: Describe differences in opinion

Life Environment: Maintenance

Objectives of the Exercise: Students will he able to describe the opinions
of others in a positive, fair, and effective manner.

Procedure: Hand out copies of the instructions and situations. Ask indi-
vidual students to read and think about a specific character's position in
one of the following circumstances (characters may be used more than
once):

I. John and Mark want to go together to an end-of-school supper-
dance at a friend's house. Mark wants to ask Renee to he his date
because she is fun and a good dancer. John thinks Mark should ask
someone else because Renee acted loud and silly at the last party
they attended. He is afraid that Renee will embarrass them before
parents and friends.

Greg and Helen have had a long-standing date for this coming
Friday night. Helen wants to attend a party; there will be friends
there that she has not seen for a long time. Greg wants to attend an
anti-nuclear waste meeting where his brother and the governor will
he speaking. Each thinks that the other is being unreasonable.

3. I arry is a talented athlete in a small school. Because of injuries and
difficulties with his schoolwork, the school counselor thinks he
should choose between basketball or baseball teams. Larry wants to
play on both teams; both coaches say they need him.

4. Jack and Anne are in the same history class. Jack wants Anne to
take the history notes for both of them in class today because he
needs to study for a big science test during class on the side. Anne
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thinks that Jack is imposing on her and that he will do better on the
history test coming up if he takes his own notes. She may not have
time to make him a copy before tonight anyway, when he will need
the notes to study.

5. (leorge and Sam are stepbrothers. Their parents have left it up to
them to decide how to allocate a list of household and yard chores.
(ieorge wants each one of them to do all the chores for one week:
that way each brother would have every other week off and have a

lot of free time. Sam wants to split the chores daily so they won't
take so long. Neither one of them wants to involve their parents in
the decision.

6. Adele is vice president in the youth group at her church or
synagogue. A big regional convention is planned for this weekend.
She has also been invited to visit some new friends at their house at
the beach. Adele wants to accept the invitation to the beach: Ralph.
the president of the youth group, thinks she should stay for the
convention.

(live the following instructions to students:

You are a friend of the person you d re assigned to represent. f or
edruide, ri kihn is your assignment, you are, Iri des( ripe John's opinion
It I Mork. You want Mark to go along with John's ideas. lit.) T., it is very
important for lohn and Mark to remain friends. You will be very t awful
to give, liihn's reasons and position without putting down Mark and his
pr potion. Yelp your friend tarry his point without making the other
HIM in upset or angry.

You will have approximately five minutes to prepares your ideas and
f minute, to orally present your t harm ter's opinion beton, the r lass.
fitter live minutes have elapsed, t all on individual students tor their
presentations. `Itudents representing t harat.ters in the same situation
should tallow cot h other; otherwise order is unimportant.

Questions/ Follow-up: The following questions might he considered after
the presentations:

I . What kinds of things did this advocate do well?

2. What kinds of things could this advocate probably do better next
time?

3. What would your reaction he if you were the other person in this
situation: Would you remain a friend? Would you he interested in
further discussion? Would you he upset or angry?

Evaluation/ Assessment: The class should he able to compose a list of
suggestions for giving another person's opinion to the satisfaction of the
teacher.
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Grade level: 10-12

Title of the Exercise: Finding a Home for the Pac-Man Family

Primary Competency: Human Relations

Subcompetency: Describe differences in opinion

Lite Environment: Occupational

Objectives of the Exercise: Students will be able to
I . listen and accept opposing opinions;

2. state their own views in a clear and logical manner;
3. present two opposing views without resorting to biased language.

name-calling, or put-downs of either position or participant;

4. identify behaviors which bring about an impartial and effective
presentation of opposing views;

S. observe and experience the benefits of a clear and even-handed
presentation of opposing views.

Procedure: You will need the following participants and materials.

Participants: Cashiers, Store Managers, Mr./Ms. Smiths, Obser-
vers (optional). Store Owners

Materials: Oven timer, clock with alarm, or stopwatch; pencil and
paper for Smiths and observers

Read or hand out copies of the following st.enario:

The Neighborhood Fast Service Store recently put in some Pac-Man
Videogames. Students from the nearby school gather there after school
to play the games, have a snack, and wait for their rides home.
Currently, the games are located alongside the large front window.
The cashier wants the games moved. Some of the reasons she or he
gives are: the students stand around the front counter and block access
to the cash register for other customers; the view of the gas pumps is
blocked and it is hard to oversee the self-service transactions; noise
from the machines and those playing them is distracting to the process
of adding up purchases and making change. The store manager wants
the games to remain where they are placed. Some of the reasons she or
he gives are: the sight of students playing the games attracts more
customers; the students can watch for their rides while they play the
games; it is convenient for the players to get change for the games from
the cashier; if the players are at the front of the store, they don't congest
the aisles where the merchandise is displayed, and other customers
can get to the items they want to buy. Mr./Ms. Smith has worked as
both a cashier and a store manager. He/she is leaving town for another
city. Both the clerk and the manager like and respect Mr./Ms. Smith
and want him/her to discuss the matter with the store owner, who has
the final say on where the games will be placed.
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Step 1: Divide the class into triads of a cashier, a store manager, and a
Mr.! Ms. Smith. Any extras may be assigned the role of observers. Instruct
students to get into their roles and discuss the situation. Observers are to
move quietly among the groups. taking note of discussion behaviors. Set
timer for five minutes.
Step 2: When the bell rings, have the class form into groups of all
cashiers, all store managers. and all Smiths. Observers will continue their
role of watching behaviors and listening to the interactions. Instruct the
cashiers and store managers to organize their reasons and feelings for
their stands, and the Smiths to formulate questions which will help them
to get a clear understanding of each store employee's position. Set timer
for five minutes.
Step 3: When the bell rings, the original triads should be reformed.
Instruct cashiers and store managers to again discuss the situation and
restate their views. Smiths should ask the questions formulated by their
large group. Smiths should listen carefully, take notes, and then restate
the views of the cashier and manager of their triads to each character's
satisfaction.
Step 4: When the bell rings. inform students that all but Smiths will
become store owner, to listen to the presentations of the Smith charac-
ters. Instruct Smiths that each will have two minutes to come into the
classroom singly and present the views of their cashier and store manager.
Siniths leave eie room and then come in one at a time for their pres-
entations. After oach two-minute presentation (bell timer may be used at
the discretion of the teacher), Smith characters will take a seat in the
classroom to hear the remaining presentations.

Questions/ Fok2ow.up:

1. For each observer: Name two observed behaviors which either
helped or hindered the discussion interactions.

2. For the class as a whole:
a. Is it reasonable for people with different jobs to have opposing

ideas about how things should be done?
b. Was Smith a good choice to present both sides to the store

owner? Why?
c. Does a person with a higher job status always know the best way

to do things?
d. Does a person with a lower job status always know the best way?
e. Was the store o ,vner helped by knowing both employees' views

before making a decision? Why?
f. What behaviors of the Smith actors helped them give an effective

impartial presentation (choice of language. tone of voice, ges-
turs, facial expression)?
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g. What behaviors would be interpreted as suggesting bias in favor
of one position over the other?

Evaluation/Assessment: At the end of the discussion, individual students
should be able to list positive rules for presenting the opinions of others
(to the satisfaction of the teacher). When the desired responses have been
heard, the students should give themselves a round of applause.

Grades 10-12

Title of the Exercise: There are Usually Two Valuable Opinions

Primary Competency: Human Relations

Subcompetency: Describe differences in opinion

Life Environment: Citizenship

Objectives of the Exercise: Students will be able to describe two opinions
equitably and recognize a fair presentation of two opposing positions.

Procedure: Teacher reads or hands out copies of the following scenario:

Metro Club, a group of high school students, is in a competition for
their state organization's Citizenship Award. They are considering two
projects. One of these concerns a T-Ball League in their hometown
which needs volunteers to help oversee and supervise practice and
game sessions. Part of the club (Group A) favors taking on this service
project ilthoush it will take all their available time and curtail their
money-making opportunities. Another group (Group B) wants to
spend group time on car washes, yard cleaning, and child care ac-
tivities. This money raising option will put money in the treasury for a
summer dance and make a donation to their favorite organization,
Chat ity Children's Hospital. A child from Metro City is receiving care
at this hospital. This group feels that people from the neighborhood are
trying to push some time-consuming chores on others rather than
spend time and effort with the T-Ball group formed for their own
children. if, however, the League cannot get additional help to assist
the few adults available, the league may be disbanded. This is the only
city-sponsored activity planned for children who otherwise will be on
their own during the day since most of their parents work.

Your task is to formulate a statement for each group which explain and
expand upon their position.
Step Form the class into dyads. Each dyad will compose two state-
ments: one describing Group As opinion; one describing Group B's
opinion.

Teacher will privately give three dyads special instructions written on a
3x5 card. One dyad will be told to favor Group As position; one will be

147



sok. dievi
Human Relations 143

told to favor Group B's position; and one will be told to belittle both
positions and offer a new project of their own which would be unsuitable
for a Citizenship award.
Step 2: Tell the class" Either one of you in each dyad may be called upon
to act as an advocate for either group before the class. You have five
minutes to discuss Group A's position and formulate your statement."

Time
You have five minutes to discuss and formulate Group B's position."

Time
Step 3: After allowing the ten minutes for preparation, the teacher will
call randomly upon dyad members to present a description ofone side or
the other's opinion. She will ask the class to refrain from any evaluation
until all the presentations there are time for are complete. The biased and
unsuitable dyad's presentations should be included among those dyads
reporting orally.

Questions/ Follow-up: Which person best supported A's position? What
behaviors did you specifically notice? (Draw attention to such factors as

choice of language, tone of voice, gestures, facial expressions).
What person best supported B's position? What behaviors dill ou

specifically notice? (Draw attention to such factors as choice of language,
tone of voice, gestures, facial expressions).

Which person's presentation best supported both position? What be-
haviors did you specifically notice? (Draw attention to such factors as
choice of language. tone of voice, gestures, fac44, expressions).

Reveal to the class that three of the dye, were given special instruc-
tions. Ask them to recall examples of how these students deviated from
clear and fair presentations of group opinions.

Evaluation/Assessment: Students should be able to describe the two
opposing opinions equitably to the satisfaction of the teacher.

Students should be able to list behaviors which would contribute to-
ward either a fair or biased presentation of opinion to the satisfaction of
the teacher.

Grades 10-12

Title of the Exerdse: Becoming a Family

Primary Competency: Human Relations

Subeompetency: Describe differences in opinion

Life Environment: Maintenance
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Objectives of the Eierclse: Students will be able to describe the opinions
of others without prejudice.

Procedure: Read or hand out copies of the following scenario:

Ruth has lived with her mother, Mary, since the parents divorced
several years ago. Mary has always worked, and Ruth has learned to
accept responsibility for her own behavior and to assume her share of
the household duties. Recently, Mary married Joe, a fine, hard-
working man from a large second-generation-American family. Ruth
and Joe always got along well before the marriage. Since the marriage,
however, their relationship has deteriorated. Since Mary works after-
noons and early evenings, Ruth's job is to prepare dinner for herself
and Joe. When she goes out with her boyfriend, she sometimes leaves
before Joe has finished eating, so she cleans up the table and the
kitchen after she comes home. She is almost always home before
midnight because she doesn't want her mother to stay awake worrying
about her. Ruth has noticed that Joe seems angry and tight-lipped
when she leaves. Last night she heard Mary and Joe arguing after she
got home and she heard her name mentioned. This morning at break-
fast, Ruth could tell that her mother had been crying. When she asked
what was the matter, Mary said that Joe said that she was a bad mother
and that Ruth was growing up "trashy." Ruth knows that Mary is
usually very happy with Joe, and she is anxious for their marriage to
last. When she asks Joe why he is giving her mother a hard time about
her, Joe says that Mary should be ashamed of herself for letting Ruth
neglect her duties and stay out all hours.

In Ruth's opinion, Mary is a good mother and she is a good daughter.
She does not understand why Joe's opinion differs, but she is anxious
not to cause further trouble between her mother and stepfather. She
asks Joe if they cannot share their opinions about how she should act to
meet his approval and at the same time allow her the self-determina-
tion to which she is accustomed.

Divide the class into groups of roughly equal size:

Group Aall male
Group B--all female
Groups C and D mixed male and female

Groups A and C should decide on how they think Joe would describe a
good daughter; Groups B and D should decide on how they think Ruth
would describe a good daughter. Each person in each group should be
asked to contribute at least one suggestion toward the complete descrip-
tion of his or her character's opinion. Allow five minutes for conference.

After five minutes, each group sends a spokesperson to the front of the
room to inform the class of the group's description. Groups may not make
any changes in their lists of points or descriptions after the reports have
begun. List points on the board as given.
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Groups A and C each send a "Joe" and Groups B and D each send a
"Ruth" to form tvo dyads.

Each dyad completes the following steps before the class:

1. Joe summarizes his opinion of a good daughter.

2. Ruth restates Joe's opinion to his satisfaction.

3. Ruth summarizes her opinion of a good daughter.

4. Joe restates Ruth's opinion to her satisfaction.

Questions /Follow -up: The following questions might be considered dur-
ing the discussion:

1. Do you see any differences of opinion about what makes a good
daughter?

2. Why do you think that these differences exist?

3. Do you think Ruth and Joe needed to find outeach other's opinion?

4. Can you summarize Joe and Ruth's opinions without contributing
negative connotations through your choice of language, tone of
voice, gestures, or facial expression?

5. Can you point out strengths and weaknesses of a summary?

(Ask for at least two summaries for question 4 and two responses for
question 5.)

Evaluation/Assessment: Upon request, individual students should be
able to restate either character's position fairly and to the satisfaction of
the teacher and the class.

Grades 7-9

Title of the Exercise: Feelings of Students

Primary Competency: Human Relations

Subcompeteney: Express feelings to others

Life Environment: Occupational

Objectives of the Exercise: Students will express their feelings about
schoolwork in a class presentation.

Procedure: Each student should select one experience with a teacher
which made him or her feel particularly good or bad. This may be an
interpersonal situation of reward or discipline, a particular assignment, or
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another classroom experience. It need not be a current Impede, ve. En-
courage students to think back to elementary school. Also ask that they
not slander people known to the class. Then, the students should prepare
and present to the class a three-to-five-minute talk that addresses the
following point a:

a description of the experience;
feelings during the experience;
causes of those feelings;
effects of those feelings.

Questions/Follow-up: The following questions might be considered dur-
ing the discussion:

I. Were you able to sense the speaker's feelings? What moments were
particularly expressive? Why?

2. if the feelings were negative, how might the people involved in the
situation have acted differently to avoid the bad feelings?

3. In a way, being a student is your jo'- , your current occupation. Can
you imagine an adult work experience involving similar feelings?

Evaluation/Assesament: The following form may be used in evaluating
students' presentations.

Feelings of Students

Speaker's name.
Experience described
Feelings described:

Clarity/Power of Expression: 1 2 3 4 5

excellent
Reasons for above rating:
General Speaking Skill/Comments:

vocal variety:
gestures:
posture:
organization:
use of props (optional):

Grade:

Grades 7 -9

Title of the Exercise: Freedom of Speech

Primary Competency: Human Relations
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Subcompeteucy: Express feelings to others

Life Environment: Citizenship

Objectives of the Exercise: Students will
I . discuss their feelings on a particular social issue;
2. arrive at consensus as to the hest way to express their feelings

publicly:

3. monitor public reaction to their message.

147

Procedure: Have the class break down into groups of three-to-five stu-
dents. Each group should choose a social issue (school, community, state.
national or international) and discuss their feelings on the issue. Some
reorganizing of groups may be necessary as feelings and opinions emerge.
Allow at least one class period for discussion and arranging the groups.
Once the group members have decided how they feel about the issue they
should select and implement a means of expressing their feelings publicly.
Possible techniques include a letter to the editor (of a school or city
paper), an oral statement at a city council meeting, a letter to a senator. a
visit to the superintendent, a sign posted in the cafeteria, or a petition fo.-
students. If a group elects a potentially anti-establishment approach. or
might break a school rule (even a minor one) be certain they are aware of
the consequences. After they have made their statement have group
members monitor the feedback (students comments, letters to the editor.
the senator's reply).

Questions/Follow-up: Each group should give a ten-minute report on
their project in front of the class. The report should include: the group's
issues and feelings. the group's method of expression and why they chose
it, the public reaction, and the group's reaction to the public reaction.
( 'lass discussion should focus on the following questions:

. Did the method of expression seem appropriate to the group's
feelings?

2. What might the group do next. if they were really involved in the
issue?

Evaluation/Assessment: The oral report should he evaluated. A written
reaction to the group's work should also he handed in by each individual
member. It should focus on the individual student's feelings about the
group's work. In what ways was the student satisfied or dissatisfied with
the group?
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Grades 7-9

Title of the Exercise: Haiku

Primary Competency: Human Relations

Sibcompeteary: Express feelings to others

Life Environment: Maintenance

Objectives of the Exercise: Students will read hall.: with feelings they
think are appropriate.

Procediffc: An assortment of haiku written by high school students
folows. Pass the poems out to the class and have each student choose one
to read. The same haiku may be read by two or more students. Each
student should try to read the poem in a way that recreates the emotional
tone the writer tried to eaptulz.

Qmestions/Follow-vip: The following questions might be considered dur-
ing the discussion after each haiku re.,:ling:

I . What tone did you feel the reader created?

2. Did it seem appropriate to the haiku?

3. Are there other tones suggested in the poem as well?

4. How else might the haiku be read? (If more than one student has
chosen a haiku, have them read one after the other and then
discuss.)

Evaluation/Assessment: Use the farm that follows for evaluation. Have
the students write the haiku on the form before they read. (The haiku are
from students at Wooster High School, Wooster. Ohio.)

Haiku

I. The air smells humid,
People look uncomfortable,
Like sweat-filled T-shirts.

2. So temptingly tart,
Nothing like one fresh lemon
To make my lips twinge.

3. Watching the day go
From the bank of a large creek,
I plop my line in.

4. I gaze at the tree,
Carpet-like moss climbs the trunk,
Dying, old, helpless.
The falling leaves
Cannot brake the wind, which
The heavens breathe.

153

6. Inching up the twig
Goes the shy caterpillar,
No destination.

7. Humiliation
Two hundred kids in the whole
Band; he screams at me.

B. Rough, scratchy asphalt
Tears against my fingertips,
Painting me pictures.

9, Tiny ant drags food
Across a bridge of dry
Grass, four times its size.

10. Once used and now gone,
A discarded, empty tube.
Did John brush longer?
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11. Raindrop., Lipping on
a lonely stranger's forehead,
Mixing with his tears.

12. Dead moss on the trees
looks like Carpet on the floor
With more beauty in it.

I i Tiny green forests
Are t linging to gnarled smile's
Awaiting sunlight.

14. The beating of waves,
The clashing on near rim ks,
The wild .ea's
ife is much too short

like the rain it e limes and gi,e,
To sink in the ground.

16. The wind swishy, by,
St reaming with delight as it
I ashes at the' earth.

17 Watt lung the' rain fall,
Indlessly washing away
My puny labors.

Iii. Snow c ling, tightly to
f he slope, se attvring is I
tills e urn ertain paths.

19. I Jailing, ()mgt., with 1,irgi,
Kissing lips, my goldfish pants.
A hobble is horn.

Reaer's Name:
I ',Au:

motional Tone.
appropriate? I

Ye%

I teddy expressed?

climments:
Delivery:

lam .11

use of pause.
gestort,s;
posture:
props ((ion( nub:
enthusidsrnismi flay

(4.1de.

.1 /1. -tr:
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20. Love, it's overused.
Tattered, torn, and tossed around,
Just another word.

21. Worm wiggling wildly
In a pool of stagnant water
Gasps for life. Club. Club.

22. Soft and drowsy, sun-
Warmed; moist, and green,

worms ponder
ife on Burpee's Big Boy.

2 i. The roots that grasp firm,
Giving the tree support like
Parents do for youngsters.

24. Warm, wet emptiness
In the pit of my stoo.ach,
My tummy talks.

25. Rundown and forgotten
Abandoned house on the hill,
Cobwebs know you're there.

26. Squawk of a blue jay,
Horn from a small, blue import,
Sound the same to me.

27. Where men and time' fail,
What water will not erode,
Poetry will solve'.

laiku Reading

2

2

yes
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Grades la.- 12

111k of the Exercise: On-the-Joh Feelings

Primary Competency: Human Relations

Subcompetency: Express feelings to others

Life Environment: Occupational

Objectives of the Exercise: Students will express their feelings about a job
in a class presentation.

Procedure: Each student should select a job position he or she has held.
The job may he a long-term one, such as lifeguarding over the summer, or
a short-term one, such as an eveningspent babysitting. Then each student
should prepare and present to the class a three-to-five minute talk which
addresses the following; points:

description of the job experience,

feelings during the job experience.

causes of those feelings.

effects of those feelings.

Questions Follow-up: hollowing questions might he considered lila--
11W the discussion:

Were NMI able to sense the speaker's feelings'? What moments were
tiunim expressive'.' Why?

II the feelings 14 etc negative. how mignt the people involved have
acted kWh:R.11th in order to avoid the bad feelings?
lo what extent did the work environment itself play a role in the
Ivelings and the interaction?

I Ialuation ssessment: follm% ing form can he used for evaluating
stud, oils picsent;itions.

( /f1 l'(1111};',

11,i1111-
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, \ ,d I N.1111,,11 ti)
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i 0111:'
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General Speaking Quality Comments:
vocal Variety:
gestures:
posture:
organization:
use Of props (optional):

( ;rade:

Grades 10-12

Title of the Exercise: Social-Issues Sentiments

Primary Competency: Human Relations

Subcor.petency: Express feelings to others

Life Environment: Citizenship

Objectives of the Exercise: Students will share with the class their feelings
On a social issue.

Procedure: Each student should select a current social issue which he or
she has particular feelings about. Each student will then prepare and
present to the class a five-to-seven minute presentatit:n which expresses
(I ) his or her feelings and (2) the reasons for the feelings. Encourage the
use of visual aids or props.

Questions/Follow-up: The following questions might he considered dur-
ing the discussion:

I. Were you able to feel the speaker's feelings? at what moment(s) in
particular. and why?

2. Did the presentation stimulate any feelings in you?

3. Would this presentation he a strong motivator, a "call to action.- or
might people dismiss it as "all emotion"?

EvolualIon/Assyssment: The following form may he used in evaluating
the student presentations.

Social Issues Presentation

Speaker's name: _
x.ial issue:

Feelings described:

Clarity/Power of ExpreNsitm: I

fair
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Reasons for above rating:
Rationale for feelings:
Sufficient rationale? yes no

If no, why not?

General Speaking Skill/Comments:
vocal variety:
gestures:
posture:
organization:
use of props (optional):

Grade: ..._.._

Grades 10-12

Title of the Exercise: My Feelings in Someone Else's Words

Primary Competency: Human Relations

Subcompetency: Express feelings to others

Life Environment: Maintenance

Objectives of the Exercise: Students will choose a piece of writing that
expresses their feelings, and read it to the class.

Procedure: Each student should find a piece of writing (prose, poetry,
drama, newspaper column, magazine article) that expresses their own
feelings about something. They should bring it to class and read it aloud.
attempting to make clear the feelings that made them choose this piece.
The reading need not be more than three-to-five minutes. and it should
not be a "performance" situation. Students might even sit in a circle to
share their selections. The emphasis should be on creating a supportive,
accepting climate, so that feelings can be shared.

Questions/Follow-up: After each student reads, the following might he
asked of the group:

I. What feelings did you hear caressed in the selection?

2. Where/why/hov did you hear them?

The following might be asked of the :elder:

I . What feelings did you want us to hear in the selection? (Why did you
choose this selection?)

2. Where in the selection do you think these feelings are the clearest?
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Evaluation/Assessment: This is almost impossible to assess. The author
recommends against assigning different value ratings to students at-
tempts at expressing their feelings this openly.

Grades 7-9

Tide of the Exercise: The Customer's Always Right?

Primary Competency: Human Relations

Subcompetency: Perform social rituals

Life Environment: Occupational

Objectives of the Exercise: Students will he able to understand accept-
able communication behaviors for the workplace.

Procedure: Ask students to role-play the following occupational
situations:

1. Waiting on a customer at a fast-food restaurant. The customer is in a

hurry and complains that you are too slow.

2. Answering a telephone and taking a message for the boss who is out
of his office. The caller has called several times. and the boss has
continually just missed" the caller.

3. A receptionist introducing a client to the boss. The client is early for
the appointment.

4. Waiting on a customer in a retail store. The customer has had quite a

hit of difficulty choosing her or his new shoes, and you have shown
the customer nearly every pair which is the correct size.

Questions/Follow-up: the following questions might he considered dur-
ing the discussion:

I . What types of behaviors do we expect from people who wait on us in
restaurants or stores?

2. What roles should we play as customers?

3. What jobs have you held thus far (bahysitting. lawn mowing. etc.)?
What role did social ritu,:s play in dealing with your employers?

Evaluation /Assessment: The class will be able to state the communica-
tion attributes of a good employee in terms of dealing with customers.

158



I 54 Human Relations

Grades 7-9

Title of the Exercise: I'd Like to Introduce . . ."

Primary Competency: Human Relations

Subcompetency: Perform social rituals

Life Environment: Citizenship

Objectives of the Exercise: Students will be able to

. describe the importance of introducing speakers and acknowledg-
ing introductions;

2. prepare speeches of introduction and acknowledgement.

Procedure: Divide students into pairs. One student is to prepare an
introduction for the other student based on a set of circumstances and
background description such as:

I The president of the local school board is introducing the speaker at
an assembly of teachers prior to the opening of the school year. The
superintendent, the president of the teacher's union. and another
school hoard member are present on the stage.

2. The president of the student council is introducing the principal to
address the first all-school assembly at the start ofa new school year.
The president of the patient-teacher association is on stage along
with other members of the school administration.

3. The football coach is introducing the guest speaker at a sports
banquet which is attended by athletes and their parents.

The person being introduced is to prepare opening remarks for a
speech which acknowledges the person giving the introduction and any
other inwrtant individuals on stage.

Each student fills out a form which includes his or her name, hobbies.
likes. dislikes. and goals. Pair students who do not know each other well.
I Ring the information form. each student in the dyad introduces his or her
partner.

Questions,' Follow-up: Possible follow-ups to this activity include:

. Students could watch a videotape of a presidential address (or you
could read them transcripts of the introductions of presidential
inaugural addresses for several presidents). Ask students to list the
stragegies employed by presidents in their opening remarks.

2. Ask students to describe assemblies and speeches they have at-
tended. What standard procedures arc used for introducing speak-
ers in those situations?
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Evalvation/Assessiment: Introductions can be graded on accuracy of
information provided in the introduction, and/or presentational aspects
such as eye contact; a pleasant, easily-heard voice; and appropriate
gestures and body stance

I'd Like to Introduce . . .

Name:
Hobbies:
Likes:
Dislikes:
Goals:

Grades 7-9

Title of the Exercise: Introducing Me!

Primary Competency: Human Relations

Subcompeteucy: Perform social rituals

Life Environment: Maintenance

Objectives of the Exercise: Students will be able to perform social rituals
necessary to function as a junior high school student.

Procedure: Ask students to role-play introducing themselves and/or
another person. Situations include:

1. You are a new student at school and know only a few people. You
are looking for a place to sit in the cafeteria, and the only empty
places are by people you do not know. Sit down next to them and
introduce yourself and make small talk.

2. You are with your mother in the grocery store and see your math
teacher who is the meanest teacher you have. She says hello to you
first and stops in the aisle. Introduce her to your mother.

3. Your school is involved in a money-making project, selling candy
door-to-door. Your next-door neighbors are new. Introduce your-
self and explain your purpose.

Select two or three sets of students for each role-playing situation.
Have one set of students leave the room while the other performs.

Questions /Follow -up: The following questions might be asked during the
discussion:

1. Were there any differences in the approaches taken by the two
groups? Could one approach be considered better than another or
more acceptable?
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2. What are the standard procedures one should go through in intro-
ducing oneself or another?

3. How should one refer to parents when introducing them (Mr., Mrs.,
complete names)?

4. What embarrassing situations have you experienced in being intro-
duced or in introducing someone?

Evaluation/Assessment: Give students one or two additional situations
which involve introductions, and have them prepare explanations of
acctptable procedures and sample dialogue for the situation.

Grades 10-12

Title of the Exercise: What's Appropriate?

Primary Competency: Human Relations

Subcompetency: Perform social rituals

Life Environment: Occupational

Objectives of the Exercise: Students will he able to

I. increase their verbal and nonverbal skills in a variety of social
situations;

2. introduce self;

3. make small talk;

-I. adjust their social skills to a variety of situations.

Procedure: Arrange the room so that there are several chairs to serve as a
waiting room; a desk for a receptionist should be near the group of chairs.
Another part of the room should be designed as an office, with a desk and
an additional chair placed in front of the desk.

Three or four students should he selected as interviewees; one student
should serve as a receptionist and one as the interviewer. Brief descrip-
tions of a hypothetical job should be supplied to the interviewer and
interviewees. Each interviewee should enter the waiting area, make
initial inquiries with the receptionist, then take a seat. The interviewees
should have time as a group and must deal with making small talk with
strangers while waiting to he called for an interview. Once a student is
called in for an interview, the interviewer and interviewee should role-
play the initial few minutes of a job interview which include introductions
and background information. Other hypothetical jobs can be supplied
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and other students chosen to role-play. Other class members should serve
as observers during the process.

Questions/Follow-up: The following questions might be considered dur-
ing the discussion:

1. What verbal and nonverbal behaviors were used or observed in each
of the three situations? Were there any differences in formality.
language. information shared?

2. What is "appropriate" behavior in each of the three situations? Did
each of the subjects exhibit appropriate behavior?

3. What has been your own experience performing social rituals in the
workplace or as customers? What inappropriate behaviors have you
used or observed? What made them so? What were the
consequences?

Evalustion/Amessment: One week after the activity, ask students to
write a brief description of an employment-related incident (either as an
employee or as a customer) that occurred since the role-playing and
which required using social ritual. Ask them to assess their skills and those
of others in the situation.

Gnides 10-12

Title of the Exercise: Come to Order!

Primary Competency: Human Relations

Subcompetency: Perform social rituals

Life Environment: Citizenship

Objectives of the Exercise: Students will h. able to

1. describe the importance of social ritJal in formal meetings;

2. use the language appropriate for addressing other individuals within
a formal meeting situation.

Procedure: have students observe a student government meeting. city
government meeting, or other formal meeting which is run according to
parliamentary rules. Students should make a record of the examples of
social ritual involved in the conduct of the meeting. Have students pre-
pare a written analysis of the procedures used, commenting on why the
rituals arc important in formal meetings.

Questions/Follow-up: As a follow-up, have students hold a mock city
government meeting. Students should read local newspapers for accounts
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of the issues being considered by the city government, and discussion
should he representative of those issues. After the mock government
meeting, discussion could focus on:

I . Were the behaviors exhibited during our mock meeting appropri-
ate'? List some appropriate behaviors. Why were these appropriate?
list some inappropriate behaviors. Why were these inappropriate?

2. Did the observations of an actual meeting affect your perceptions of
appropriate behavior? if so, how?

Evaluation/Assessment: A participation grade for the mock meeting
based upon level and appropriateness of participation in the meeting
should be given.

Grades i9-12

Title of the Exercise: Social Customs

Primary Competency: human Relations

Subcompetency: Perform social rituals

life Environment: Maintenance

Objectives of the Exercise: Students will he able to perform social rituals
necessary for functioning as a teenager in society.

Procedure: Ask selected students to perform the following role-playing
situations while other class members observe:

. Two friends who used to he neightws and best friends in elemen-
tary school meet. One friend moved to another city in junior high
and is in town visiting relatives. The two meet in any of the following
places: a restaurant (one is just arriving and is waiting fora table, the
other is leaving). a department store, the concession stand at a
rum is theatre a few minutes before the movie is to begin.

'. A teacher, parents, and a student gather in the teacher's office foran
annual parent-student-teacher conference. The teacher is responsi-
ble kir leading the meeting.

3. A boy arrives at the home of a girl he is dating for the first time. The
girl's father answers the door and lets the boy in. The boy must wait
a kw minutes until the girl arrives. The girl's older brother is also
home.
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Questions/Fol

I. Ask students to discuss the approaches the students took in each
situation. Were they appropriate?

2. If more than one group of students participated in each role-playing
situation, ask students to analyze the different approaches each
group took. Was one more appropriate or effective than the other'?
Why or why not?

3 Ask students to discuss their own experiences in similar situations.
How did they deal with each'? What would they do differently if
given another oportunity?

Evaluation/Assessment: Ask students to observe family members.
teachers, friends, and characters on television and in movies for approxi-
mately one week to determine if there are social rituals that are "stan-
dard- in our culture. Have them list those which they found, and explain
their importance to our culture. (This can he done orally or in written
tOrrn.)

164



Contributors

Philip Barklund. Central Washington University. Ellensburg, Washington

Mary Burik, University of Northern Iowa, Cedar Falls. Iowa

Philip Burley, Middlebury Union High School, Middlebury, Vermont

Leroy Daag, Washburn Rural High School, Topeka, Kansas

Bill Davis, Jay Shideler Junior High School, Topeka, Kansas

Peggy Eland, Valley Fall High School, Topeka, Kansas

Sheryl Friedley, George Mason University, Fairfax, Virginia

Todd Fry, Northwestern UniveiNity, Evanston, Illinois

Barbara I. Hall, Illinois State University. Normal, Illinois

Marianne Heald, Santa Fe Trail High School, Overlook, Kansas

Marvin Jensen, University of Northern Iowa. Cedar Falls, Iowa

Robert Kemp, University of Iowa. Iowa City, Iowa

linen Murphy, Loyola University, Chicago. Illinois

Diana Prentice, Washburn University. Topeka, Kansas

Cheryl Ptacek, Oscaloosa High School, Oscaloosa, Kansas

Karen Shafer, Southern Oregon State College. Ashland, Oregon

Virginia Shandy, University of Southern Mississippi, Hattiesburg. Mississippi

Lea Stewart, Rutgers University, New Brunswick, New Jersey

Robert Stockton, Western High School, Anaheim, California

Daryl Vander Kool, Dmilt College. Sioux Center. Iowa

Carrie Wagawn, Washburn University, Topeka, Kansas

165


