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This study was commissioned By the” American-Association of Colleges for - . .
Teacher Educatinn (AACTE) and funded by the American Council of Life Insurance é
. ' }

(ACLI). The American Council of Life lnsurapce has long demonstrated commitmeant- - -

to personsl and family financial gﬁ;nning. They have reoﬁondeé to requésts from' .,

‘ educators for teacher workehops. and for studefit materials. They have nloo,b;en T

v : ' ‘ o . . : . L
involved in inservice education for teacher educators. Many professionsls argue =~
. that today's youth need to know how, to deal with issues related tg_péroonal and Mﬁ\
» . ‘ < ‘ N

family £inancial educatidn. Young people face phbh‘ioiuéo as threats td their

financial security, conflicts in priorities, in¢_}pcrclogd vlntq\\nqvneedo
~ ‘e

(Anderson, 1982). Where in oJ)»tcncher edhcltion prograns do we pfepare the T

teachers to teach young people to deal‘with these problems? . T
» ' i T » >
~~The Problem | .
The purpose of this study was to detgrline\fhe extent to which financial R
w ‘ ) ‘ )

planning edaclt;pnalnd(or personal and family financial c&uqstion is taught

And/or'incluicdksn teacher educatios programs. The 'l;lrll qucotion being asked
s "Do AACTE inotitutiono prepare teachers to teach personal and fesaily finan-

cial plonning?“ And if yes, which tclchcro, vhy, where, and how? . *

Meaning of Personal and Fnlilz,rinlncill Planning Education

For the purposes of this study, personal lnd family finnncinl pllnning
(PFFP) was defined as those activities involving the prlc:icll lpplicle‘on of A
financial planning principles to.the sanagesent of individual and fanily
resources at various 1ifq stages. It is a personal or family dccioio;-laking
process that u‘oo available information to make effective dfpioiono about
obtaining, protccting; and using Elnlpcinl resources.

Anderson (1982.'pp{ 2-3) has identified six ccnpetonc}uo or tevaminal goals

. from ACLI as the content area of personal and family financial education:

3
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- * "The leaArner ‘should be able to-- ‘. " U
T ‘1. analrze personal and danily valueo, gqalo, a f Prior{tieo and
LI their 2elation to detisions: {n financial pilnning. . ‘
2. provfae an incdr‘e base that draws »pon a wide range~of finapcial
- rcoourcco that can bo fnticipatcﬂ to change thcoughout the life
lp‘lﬂ. - 1
b 3. design Q\pOIPrchlnliVC personal or fqpttf t\_nncial plan, usgjng’
} . that bgs se, to. refleact dcfincd valuc., -goals, atd priorities.
~?. implen t- the plad to, meet short- and long-term g.als by applying
principles of effective opcnding, borroving, invcot; %, saving,
' ang sharing.

*‘ 5. avfluaté dnd modify the plaa to ncot changes in thé houoehg&d T
. : situation (family) and. in rcl.tion to social and ocononic :
cahditions’ . ™ '
) 6.  adsessall nspccfi dq thg plan in terno ‘of potentdial finlncill
" risk in order td provide for protocéion of resources and vc.lth "
. ’ ~
Peéoonll and F.nilzfginlncial ngnng;._in thc Schoolo e ‘
. ) . 8°n¢ typo of conou.nr cduc¢;£on far otudcnco is reconlnndcd By at least 37'

W
: ot.too qnd the District of 001ulb$l (AELI 1980). The content is said to be
> - t
inciudcd in social otudioo, llnguage arf« )hoﬂo ccononico, buoinoco ;chltion,

7 .

nathenltico. and ecnno cs (ACLI, 1980). in some’ ochool‘ ln interdisciplinary

K \.pproach to: Prrp io un¢¢ frol kind.r;art.n through ‘the tvo*fih grade (Andoroon,

k)

- 1982). Othcr ochoolo offlt opociflc couroco, uoually od‘ semester in: lcditn,

Ky

»’ .

financc. Thooc courses may lppllr in junior or seriior high ochool programs and
are ulually .offered by bulincoo or hon& etonomics dcplrtlcnto. In oono social

otudico ot civico courool a unit of study nly bc dcvotcd‘to consumer education
or money nanagolcnt (Andoroon, 1982). Some state 1og;olaturoo,hav: sandated or

_.suggested ouch'couglcl in (ﬁ)«pchool program. A strong ergument can be made ‘for

.

"There is abundant ovidonco of the need for porlonal and family
* % finencial education. One coacept of aPfres enterprise ecvnosic
. system in & democratié foram of government is an educated people who
sake the economic systca function by the way in which their soney

votes in the marketplace and mske the political systea function by .
the why in which they vote at the ballot box. . . [W]e need educated
consumers who know the righi questions :o ask about finances and who
kave an informed basis for theirpercnal ceonoatc decision" (Andcroon,
19‘2 y PP ‘-9) [

s

why all individugls heed these skille. .. ' '

?

and variouoly titlcd conoulnr cduclttnn, conoun.e ccondlico, or poroonal L



. ) - ..,‘ ?' ' , o ) ) . , [ ; R ‘ 3
Y. " ~. ‘:‘/\ . - , o \ . N c\ ‘ ) .
- .

‘Bdedin (1982, p. 109) argued ;ha;-p;roonal and family financial education is

.- "euentill for all, ")g 7
' ,'\ .

o | Where does thil qre. ‘of ttudy bclong in the ochoolo? Nicneyer has argued

that "a strong and dynabic interaction exioto betveen personal and family
fiiqncill,p}aﬁning~¢nd social studies hducltion"'(l9§2.hp. 35). Since gitizen-

ship io a comwnnly recognized goal for the 'social othdieo,'tﬁh .rgument io made

-~

.

that rational inquiry, exoninanion of valueo, and decioion nlking lr, a part of
4 . .
) | cxtxzenohip education and are also a part of peroonnl and family financxal

L] ' SR g
plar&ing. . v N \

4

clfiin hll docunented the strong philooophicll l.rcenent betveen home eco-

‘. nomics and personal and family financial pl,nnin;, e.§., role of values and

28 ® ‘ -

valuing. bianning to achieve .goals, consumer cducation. decioion-laking, and the

.

life-cyclc approach (1982). The Vocational Education Amendments of 1968 man-

dated ‘study of consumer education in all vacltionallyxlﬁprovcd home economlcs

programs. : - T -
Since there is general agreement that financial %l.nnidg education is {mpor-

tant for young people and they are expected to learn it in schools, and one

would assume, froa toachcr.. vhere do the teach@rs acquirc this idformation?

-

This (fudy was planned to address thin question. ' '
. \

Procedure

-

- “
A questionnaire was developed to find out if personal and¢“Tamily financial
planning ip includdd in the teacher preparation program. If included, io it

required or optional and for vhich teachers? In addition,. inforlntion vas °
y

- sought to identify the reasons for offering it, where it {s locatid in tho
progran (general c{%diol. tiaehin. ppccialty. ot prof.ooional oduc.tion). and
“how it s included’ (/s & ocp.ruto courlc. unit in a broader couroc. or unit

in a methods course). The survey form vas tcgtod with several adlini;trqtoro of

teacher education programs; with curriculum and program specialists in state
- L ] . .

.
\

3 - T ¢ ) '
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‘puter. ! . i

1 ) -+

education igénciéi; and with secondary teachers of business, home economics, and.

)

social studies, and alementary teachars to assure that the qusstions had appli-

cabilityrfér all areas. (The questionnaife is reproduced aa page 19'£n the

appendix.) < d

. R
A cover letter from Dr. David Imig, Exzecutive Director, Anerican Aoooci.tion

of Coﬁ}\;eo for Telchcr Educ.tion. oxpl.ined the purpooe of the study and ,

' defined: personal and f.nily financial managenment planning (PFFP) (appendix,

p. 20). The Queotionnaire qnd cover letter were sent, to the head of the school

/

colieg; or departnen' of educltion of AACTE nenber institutions (n=723).

Responses were received from 436 inotitutiono (60.3%). Data were tabulated.

.Verification of any confusing rciponoco vas made by telephone calls to the

»

respondents, Tabulations acrdss questions and responses wvere done with s col?
. 3 .' Results ‘ ' . .

i
w

Of the 436 member institutions responding, 360 (82.63) replied they did not
have preparation for PFFP as a part of their entry level program while 76
respondents (17.43) indicated that PFFP was part of their program (Table 1).

-
Table 1. 1ls Pr.paration for PFFP Part of the Prograa? '

Surveys Institutions Includod in Prograt
sent respondin — No Yes
723 436 (60. 3z) - 360 (82.6%) 76 (17.4%)

The relaindor of this section is thus limited to information providod by the 76

Wy,

inotightionll rcopondonto indicating that PFFP was a part of thc progras. The
rc:ulgo are roportcd in clusters to give & ptcturc of the way theoc institutions
offer PFFP, |

!xt‘nt o;-lnclucion of PFFP ‘ _

_ ‘Agfov.g.ll picture of the extent of the inclusion of PFFP can be seen from
Table 2. (Responses are from question 2.)
: | -/ 0
) /8 -



Table 2. Extcnt of Inclusion of PFFP in Progrll
- (76 inltitutionl) :

-

,No. gnltitufionl

' Required

all teachers 10

all elementary
all secondary

g. .
(1) !

. all special education
- all R-12 . ) z
specific majors

. -home economics 50

business 12

social studies 2

economics . 1

Health 1

physical education 1

Optional only o 5 .
for elementary 2 :
for anyone k

%1n two prograss, PFFP required of some locondary teachers
where 'PEFP is also required of all clilcntary teachers.
In combination with being requiréd for all olcncntlry
teachers.
dP!PP is required in more than one -.jor ia 9 institutions.
Optional only in Pive programs but cited as optional in 15
institutions where PFFP was required in one or more programs.

. Reasons for Includfi.’rl?f‘

Thq-fCllonn given %or inéludgng PFFP vary. 1n Table 3 the reascns cited are
reported. Inltitﬁtion.l‘éclpondcntl could cite l%ro th.ﬂ one reason for

" incluQiﬂj PFFF. (Responses are from question 3.)“

. Table 3. Reasons for lncluding PPPP
. (76 institutions) :
¢ " meason , No. Institutions
spodated by state : . 29 g
federal mandate . - ' . - 18 )
national accreditation - 22 ’ )
state prograa approval R ) §
response to LEA , , 5
. facultysinterest/initiative © 6l

concern for student nncdn‘ . .11

-

»€o



Location of PFFP in the Program

PFFP is cffered in general education courses, in ééntent-fcr the teuching

, '
specialty, in professional education courses, and i combinations (Table 4). It

¢

is most often offered as part of the teaching specialty lﬁd least often as part

of general cducation,

Y Table 4. Location of PFFP -
(76 _institutions)

1]

Place . , : No. Enotituttono
. * » et . \
. general education oo ’ , & ) .
: "+ teaching specialty : 27 -
+ profewsional education ot o
teaching specialty o 52, .
professignal education _— 12’
non-c#odit courses Dy student: . S o
v services . 1 ) - T
free} clcctivoo = 1 ‘

L |
arate Course or Unit Within.a Course

PFFP as 80

- . \ . 3 . B i *
The sost frogajnt way of offering PFFP.is a4 a separate course-or courses
t although units in broader courses and units' in methods éodroqg,urc also offered

. . . , - . 'y ..
., 88 well as colbinltioﬁo of these ways (Table 5). One institution reported PFFP

»

. 2 -
s "infused" throughout the progrem. This was interpreted to mean "included

everywhete'" 80 it was .coded as “separate pogro;o and unit and in methods
. . PR D ;

- Eoupoe.“fl’ . ) - ] . " ‘l
t o Table 5. PFFP as Separate %bdru or Unit ‘
Ca N s ) . (76 institutions) . ' N
oo . ‘ . . & L)
How offeged ' e \ . . * No. lnstitutions
- L . - _— -
Separate course only . 50
R + uait ’ N s T 5
T + 'in methods eouroo ) : - 3 - ¢
- *in sethods course 1 .
s Unit(s) in broader course only 3
_ -"4 in sethods course ‘ § i
’ Methods course only ' e 13 ”
T PJofilc of PFFP Programs

foftgtnt patterns of rcnoonl for‘offcrin. PPIP vhcrc it is loclted in ttc

a

§ program, an. hov\‘Q‘ prqp.ru:.gn “is peridod stem to b rolltcd to the tclchor

.J S
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preparation program concerned. For exasample, thepr;.ponot-plttern is differenf R
for those institutions in which PFFP is required-for !ll preparing to teach than
it 1is far those institutions where PFFP is required only for certain nnjoro. To
facilitate thié analysis, respondents were categorised on'fho basis of their
response to question 2, {.e., the extent of inclusion of ?FEP.in th; progrin. .
The following clto,prioo wvere developed:

1. required for 211 preparing to teach

2. required for all elementary teachers

3. required for specific majors

4. optibnu} only.
Each éutogory was thcn’exnnined as‘a group for their. fckﬁonoeo to queogion 3

(reasons for including PFFP), question 4 (where includcd). and quootion 5 (how

includcd) : : . . 1Y

.

Programs Requiring PFP?'for All Preéurin.ito Teach . ‘ o
There wera 10 institutions in which PFFP ip roquirid for ail priplring'to

teigh; For these 10 institutions, their responses to reasons for inclusion
(question 3), where included (question 4), and how included (question 5) ars

examined. ‘.

Reasons for rcguirinl'rrlr. Of these 10 institutions, 4 cited state man-
| o

dated g&idelinco as the reason for the requirement. These four institutions ara

all located in the state of grdgon. Oregon certification requirements include °

work gp.tho "otddy of consuser chucution/oconoaiéé/per.bnni finance." State

<

requirements for 3£;duution from high school inclddc oné credit in "personal

3

fin;ncd-cconolico.", The Oro;on Tcnchcr 8tlndlrdo and Practices Comaission

'(rtpc), the ccrtificltioﬂ agency, has not dcfined conoulnr education/economics/

4

peroonal finunce. In pructico the TSPC lcccpto any collcgc course in econonico.

1y
.

at least for out-of-otuto prepared tclchero. Inotitutiono in Oregoa appear to

il

. 'be seeting :n..rsﬂb requirenant in s wide vuriety of ways. Only the Oregoa. °
‘ . - ’ N

R 11 .'

o7 ’



~institutions cited mandated state certification guidelines as the sole reason.
for requiring PFFP for all prepnring»to teach.; Of the non-Orégbn'inotitutiono
(lix). five cited faculty initiltive s a reasor for requiring PFFP with three
also citxng student need. One in.titution also cited local education agency
expectutipn.. Federll_guidelineo and nAt;onal,lccreditiéion standards were not
cited by any of the ten institutions. One inctitutibn cited "reli;iouo steward-
ship" as the sole reason for requiring PfFP. (See sugmary of responses in

Tuble'é.)

Location of PFFP. In institutions where PFFP was required‘for all preparing

to teach, the instruction in PFFP is offered as frequently in general education
courses as it is in professional education courses. 1In two in;titutiono, PFFP
is offered in teaching opecinlt} courses as well as in general education

" courses. (Frequencies are reported in Table 6.)

Separate course or unit. All the institutions requiring PFFP for all pre-
psring to teach offer PFFP as oepufctc‘couroco. One inotitution also offers
units in brodder courses and five institdtions offer oepurute courses, units in . ¢
broader courses, and unito in methods courses (Table 6).

‘Programs Reguirin. PFFP_for All Elementary Teachers

\ o
Two institutions require PFFP for all otgpentlry teachers, one institution

re%q}reo'PFFP for all elementary :blchcro and all special education teachers,

one for ,11 elementary and all l-lzktclchero. and two ino:;tutiono requir’.;llr» '
for all olclpgtlry teachers and some specific majors (one is business lnd‘locilli" v
ot&hico.-the oth:r health and phyoicul.oddcltioﬁ). These six institutions huvo'jr

‘ & pattern of responses thlt io oilillr to the institutions im which PFFP is ¢ ‘\\
requirod for lll those prcpiiing to tolch. ¢
‘3
lcloono Eor rcguirinn PFPFP. Thrcc inotitutiono require PFFP oolcly because

of faculty initiative. Thc other three inotitutiono citcd ltltl llndltl‘ -
- T ) . ¢ ! Tl
' N X ' 7 . . ~

} k - -

B . .
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4 Table 6. -Response Summary for Reasons for Offering PFFP,
' Location of PFFP, and How Offersd by Category of
: Institution Requircmeat of PFFP

(76 institutions)

Required | Required Optional Home HE &
Resppnse Categories of all | elementary only Economics | Business
=10 n=6 =5 =45 =10

Reasons for Offering

State mandate 4% 1 5 1

‘¢ federal & accred. & : 9rx 1
progrim approval

+ faculty initiative

+ progran approval 1

+ accreditation

Federal mandete =
+ faculty initiative

Accreditation standards
+ faculty initiative

" State .program approval
+ faculty initiative

P S TR UY . SR

Faculty initiative
+ student need
+ LEA expectatione

D P

Studént need ‘ ‘ 1
Religious stewardship 1

Location
General education
+ teaching specialty
.+ professional educ.

-

Teaching specialty , : .3 2 40 7
+ professional educ. 1 1 -1

E
—

Professional education 5 2 , 1

How Offered
‘Separate course 4

+ unit 1
+ in methods course 5 1
+ professional educy - y

W =N~

Unit in broader course | 2 1
+ in methods courle\\\ : $ 1

v.-.‘

Unit in methods course g . 1 ’ e

, *All in Oregon. ' .
. ®#*Additional combinaticns of reasons citeé\(lec lele A in appendix).
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guidelines. Two of these in-titutions also cited faculty initiative and one
also cited state program approval guidelines (Table 6).

Location of PFFP. Three of the six institutions include PFFP in the

teaching specialty content courses. Two insti-utions include PFFP in the
professional education courses while one institution includes PFFP in both the
professional education courses and in teaching specialty courses (Table 6).

Separate course or unit. Two institutions offer one or more courses with a

PFFP focus, and tvd offer it as units within courses while one institution does
both: One institution offers PFFP as & unit in a methods course (Table 6).

Programs Requiring PFFP for Specified Majors

Of the 55 inotitutionq requiring'PFFP”in specified majors, 44 are in hoze
economics, 6 in hqme economics and business education, 4 in business education,
and 1 ;n home economics and sgciul otudieo. The predominate teaching area is
home economics. However, the pattern of responses is differ:nt in iﬁutitutiono
that require PFFP in both home economics and business education than it is in
progflnl gequiring PFFP in home economics only. Since rcoponoe‘ of‘the four
institutions requiring PFFP only in business education were more like the insti-
tutioﬁo havihg both home e?ononico and business education (6) programs, these
two groups were combined lﬁ& labelled "home economics and business." The one
institution requiring PFFP in both home economics and social studies had a
reoﬁonoe pattern like the:institutions requiring PFFP only in home economics.
This institution was added to the Qhoil ccononicq" group.

, ﬁeaoonq for requiring PFFP. 1Institutions with home economics programs cited
more reasons and more combinations of reasons for requiring PFFP tﬁan institu-
tions did fﬁr any othor‘progrll; (A complete tabulation of reasnns nppenr; in
Table A in thq_.ppcézix; summary data are reported in Table 6.) Respondents |

were instructed to "mark sll that apply." 1In the area of home economics, more

than one reason does apply for requiring PFFP for those preparing to teach.

LoV
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With respect to home economics, some states do have mandated state guidelines

(response "a") which may be in addition to or in place of state program approval

guidelines (renbonOe “d“i. All states have ntitejprogram approval guilelines
for vocational home economics teacher preparation programs whicﬂ‘ény be in
addition to or in place of state certification guidelines. The Voé;tionll
Edu;;tiog Anendments (response "c") do require consumer education in all con-
sumer and homemaking programs (U.S. Congress, 1968, P.L, 90-576, Part F),

A project carried cut by Griffin and Clayton (198{) established a set of
guidelines,for vocational homz economics educltion.r/Thete»ttlndckdo reaffirn

the role of PFFP in consumer education in secondary home economics prbgrado

(p. S5-86). Bertha King, home econoqico program specialist in the U.S.

. S .
Deparcment of Education, confirmed that PFFP {s required in all vocationally

approved home economics teacher education ﬁrogrlno. No State Plan for
Vocltionlf Education omits PFFP from its home economics teacher preparation
requirements (King, 1983). wWhile national accreditation (ro:ponoe "e") by the
American Home Economics Associstioa {s voluntary, their standards do require
PFFP (1983, Standard 5.13, p. 13). The American Home Economics Association
also has publiohgd statements (1967, 1974) vhicﬁ include the content §£ PF?? in
the honemecononico teacher preparstion program as well as in the secondary
school program. Thegqe four response choices (a. state mandated guidelines,

b. mandated federal guidelines, c. national accreditation standards, d. state

program approval guidelines) were combined into one "mandate" response cgtegory.

Of the 45 institutions reporting PFFP in home economice programs, 41 (91%) cited
one or more of the "mandate" responses. The four institutions (9%) which did -
aot cite any of the "mandate" responses all cited flcglty initiative (relgonll
"£') as their sole reason for requiring PFFP. <However, faculty initiative was

cited by 18 additional institutions which also cited vae or wore of the

"sandate" reasons. With so sany "mandate" reasons at the state and federal

s 15
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level, reoéonoe to local educati%? agency expectations was cited by only three
. institutions and, in all instances, this was in addition to "mandate" reasons.
The response pattern of reasons for requiring PFFP VI{ different for~h;me~
economics/business programs. For those 10 institutions, half require PFFP for

one or more of the "mandate" reasons. The other 50% (5) cited faculty initia-

tive as the sole reason for requiring PFFP. -In addition, three of the five

‘

Minstitutions citing "mandate" reasons also cited faculty initiative.

Location of PFFP. In home economics programi, PFFP i: in the teaching epe-

cialty courses for almost all of the institutions (41 or 91%). The other four

' ~
programs offer PFFP in professional education courses. In the institutions with
home economics/business programs, npii offer PFFP in the Eeqching specialty

while one institution offers it as general education (Table 6).

Separate courses or unit.

occurring mode for offering PFFP in home economics programs. Forty-one institu-

The separate course is the most frequently

tions offer a separate course. Of these, four also offer units in broader

courses, units in methods courses, or in professional education cougses. Three

home economics programs offer PFFP only'in units in broader courses and ofe

institution offers it only in a unit in a methods course. In the home

economics/business programs, three offer PFFP only as units in methods courses

while the other seven offer separate courses or separate courses and units.
Optional for specific aajors. The inotitugiénl'reqﬁiring PFFP for specific
majors listed PFFP ll\boing available as an option or éloctivo for preservice ;/
teachers nor: often thln.;ny other group. 8i=z inotitd&iono responded that PFFP ;
inn available to any student and gour listed buninoog’oducltion. while elemen- i N

l

tary programs were listed by three institutions, ln%/occondnry major by two ,

[

!
institutions; and economics, social studies, and distributive education were

each listed once.

x
& . {
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Programs Citing gFFP as Optiongl Only

There were five institutions which indicated that PFFP was available as an
®

option but not required in any teacher education program. Where PFFP was
optional, the majors listed were all education areas by two institutions, ele-

mentary by two institutions, and elementary and secondary by one institution.

Reasons for offering PFFP. Four of the five institutions cited faculty ini- _
. \ > \
tiative as the reason for offering PFFP. One institution cited student need.

18 addition to faculty initiative, one institution also cited local education

agency expectations. _ o<

Lotation of PFFP! 1In these institutions where PFFP is optional only; two

S

institutions offer it in the teaching specialty courses. Onecfnotitution offers
it lowgenerll education. In one institution it is offergd'ao generdl education
and in professional education couroeo; One institution offers PFFP only in pro;

fessional education courses. .

Separate course Sr unit. Two institutions offer PFFP as a4 separate course

while one institution offers it\ll‘é separate course and in a methods course.

One institution offers & unit in & broader course and one institution offers a

.unit in a broader course plus a unit in a methods course.

Profile Summargy

N

o

Institutions require PFFP.in teacher pfkplrltion programs ranging from.
required for all preparing to teach to optional only. As would bé expected
these inotitution; givi 4ifferent reasons for roquirin§ PFFP, locate PFFP in
varying parts of the‘Progrln, and offer it in different ways.

Reasons. About n.Xf of the institutions requiring PFFP for all preparing to

teach do so because of state mandated requirements. In the other institutions

it is required because of faculty in{tiative. The same split vu:\oboervod in

the institutions requiring PFFP for ail elementary teachers and for the home

economics/business combination. The reason for PFFP in home economics education

. 17
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programs is "mandate" whether perceived as state certification requirements,

1

" federal mndatei,"mtional accreditation, or program appseval. No "mandate" ?
reason was cited b; only 4 (8%) of the 45 institutions with home e;onomic.
programs; their reason given was faculty interest,

Cf Lo;ation. PFFP is heavily concentrated in cours2s in the teaching specialty
N4

- in home eéononica’prograno. In the other categories, PFFP {s diot;isuted over

.\ 3 N N
the range of op&}onal (genersl education, teaching specialty, and professional

LR

ejucation). *

Separate course or unit. . Again, the’pattern of responses was quite dif-
feren} for‘hog:\econonico prograni. 'Al;oot'nll home economjcs programs offer
PFFP a(‘sepataté courses. In the other program categories, the offering of PFFP
vas oprcia f‘irly evenly across the responses.

. Conclusion —

Little PFFP is included in t‘acher«preparation prograno‘other than in-ﬁo;;
economics edycation. The éb-petcnce to deal with PFFP has not been widely
taught. 1If PRFP is required of ..l p iring to teach, the progra; ie probabl}h

' located in an Oregon inotiéution. When PFFP is required, if is most likely to
° be in the home economics progra;. The second no:: likely place is in.ﬁuoinooo

.cducation followed by olo-e&iary education. Jdn Pinancial 2llnnin| Eaucatian

(ACL1, 1982),, it was asserted that PFFP is included in social studies in

secondary schools. However, only two institutions in this study citcd PFFP as

required for(,ocial studies teachers. Also in»ghio otudy! three inotitutio&o
repurted that PFFP can no longer be counted as general oducltiQn in ;hoir insti-
tutions. Proponents of PFFP would ir.ne that PFFP is also nood;a by the
teachers themselves.

If one were intgrested in increasing the amount of PFFP in the teacher edu-

cation programs, an effective way is to require the P!lf.co-potcncioo for high

school 3riduation as is the case in Orogonﬁ,.lf the ultimate goal is to increase

Q . | ; . ] :lé;
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the PFFP competencies of young people, a beginning could be made by requiring of
J

secondary. students courses offered by home economics teachers.
L}

In 1982; Ted Andrews surveyed members of the National Association of State-

-

Directors of Teacher Education and Certification (NASDTEC) regarding the
inclusion -of concepts_relating to personal and family financial planning (PFFP).

- . i
Andfews used the same definition of PFFP as was used In this study. Andrews

-

)

found tﬁat in 27 oéatei one ;r more -of the PFFP cqncepts were required f&r cer-
tification. Thirteen states reported PTFP n; required iﬁ the public ocﬁool

. curriculum. Five states indicated high connttnent to the PFFP concepts while'
thirteen states tndtclth_lvcrlge commitment. Ho-e econoltco vas indic.tcd as a
field requiring PFFP fo; cortificattoﬂ by 58 respondents ;kile social studies
vas cited as & field requiring PFFP by 19 rcopondento "(Andrews, 1983).

. Apparently the neead etintn for young people to loarn about PFFP and to .
develop the competéncies cited f.rltcr. However, outside of home economics
teacher preparation, 1ittle is being done tc prepare teachers to goach this con-
tent area. wilhout one obcctfic sodel for pordonil and fasily financial
plaaning cducltton at the high ocﬂzﬁl 1¢v¢1. there {s no natural “hono" for it
at the col%cgc/untvorotty level (Anderson, 1982). Only home economics cducltton
accepts PFFP as its responeibility in the preparation of tcachero. With the
preseat emphasis at the natiﬁnel level on tncrcaocdﬁgc§onco. mathematics, and
foreign 1¢ng§lgc ia tﬁi htgh oé ool curriculum, it dbog not appear likely that
there will be increased emphasis on PFFP. 1t, therefore, seems safe to conclude
tﬁat there will not be any incressed evidence on PFFP in toaeh;?\g::pli.tidh
programs. As Niemeyer (1982, p. 55)’.:.:.4. JThe ares of personal and tnngly
financigl planning is much like saking New Year's resolutions: Almsost everyone

thinks jpersonal-and family financial planning is tnportlnt and a great thing to

do, not -Any people follov through on their plans."
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Special Note
. . : . :
Reference was madg earlier in this paper to the various "mandates" affecting

home economics teacher'preplrltion'progrlml. 1t is very clear that all voca-
tional hone economics education programs are requi ‘ed to hcve (Griffin &
Clayton, 1981; vocational Educa*ion Act, 1968) and do have (Kins. 1983) PFFP in
;heir programs.

The 360 AACTE institutions who responded they did not offer PFFP were

checked against a 1i;tins of all vécational home economics teacher preparation

" programs (National Aocociation of Teacher Educctoro for Vocational Home -

Economico. 1982): Of these 360 iaotitutiono. 106 do ve & vocational hone eco- .
1

nomics pro.rl- 8o they do offer PFFP at lcaot for hono economics teacher prepa-

rction programn. From this it can safely be sssumed that more PFFP is being %

taught than was indicateq lorc. At least 1oq additional programs in home eco-

nomics are offering PFFP. There is no reason to believe their pattern of

rcﬁponoeo a8 to reasons, where offered, and how offered would differ from the
responses of.the home ocgeolico progra;o included in this study.

However, this finding provides evidence of a problem that should be of con-
cerd to AACTi and to the National Council for Accreditation of Teacher Education
(nci;ii. Telephone calls were made :ono;lc of the 106 institutions who had
vocational home economics programs but  failed to report them. The invooéigctor‘g

spoke to the head of the school, college, or departmsent of education.
- . . » . '
Uniformly, their response was, "But hose econqmics is not in sy college (or

sghool or department)." 1n these same institutions, the argusent is made to
: . L4 . : : '

i

NCATE under Standard 1.1 and 1.4 that tﬁorc is ‘ single unit responsible for all

teacher education programs on the éalpuo and that - the Dean (department chair)

spzaks for all of'fzachcr education. A contradiction appears to exist regarding .

the governance of teacher eddéation., 7

L

20 ST
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12 3 & ' AACTE SURVEY | - l '
Institution . : )

Code Number . ?ers&hal end ;Family Financfal Planning

>

Introduction: The purpose of this questionnaire is to gather information
regarding the extent to which personal and family financial planning education
(PFFP) is included in your teacher education program,

Definition of Personal and Family Financial Planning (PFFP): PFFP invol%es the
practical application of financial planning principles to the management of
individual and family resources at various life stages. It is a personal or °
family decision-making "process that uses available information in order ‘to make-
effective decisions about obtaining, protecting and using financial reseurces.
Although, many of the concepts of PFFP are related to the htudy of economics or

o consumer education, the focus in PFFP is on the individual or family, not pro-
gram budgeting or education related-to the macroecononic’ system. '

Directions: Please respond to each item by m&rkiﬁg'(X) for the Apbropriate
responses. PLEASE DO NOT MARK IN BOXES AT THE LEFT.
L.

4 -
1. 1s preparatioﬁ/for prospective teachers in the area of.personal ané
family financial planning a part of your entry level teacher ptepatrdtion -
program? - ' Lo

-

5 E] a. Yes. If so, please c9ntinue with\the remainder of thi} survey.

A

\ b. No. Thank you for your;cooperupion. Please return the survey.

a

2." To what extent is personal and family financial plgnning included in '
your entry level teaclier education program? (Mark X all thatlapply.)

a. requiréd for all preparing to teach at any levéﬁ
b. required for all elementary teachers .

c. required for all secondery teachers

d. required for all special education teachers

e. required for all teachers certified to teach K-12

f. required for specific major(-<), please list

D 00~ O

b ok b
CI
"
rd

[T

A,

&
|

' optional for |pecific'nijor|, please list

. | : } OVER, PLEASE

N R Sedian




‘,'3. 1f preparation in personal and family fin;ncial planning is offered in
~ your program, for what reason(s) do you offer it? (Mark X all that
apply.) - '

a. mandated guidelines for teacher certification by state

b. mandiated federal guidelines (e.g., Vocational Education Act)

c. national accreditation stwndards (e.g., American Home Economics -
. _Association) ‘ : )

d. state program approval guidelines (e.g., NASDTEC, State Plan for
- "Vocational Education) : . o

e. response- to Local Education Agency expectations ‘
£. faculty initiative/interest in the area

8. other, please specify’ .

IERAE

e

« 4. If you offer preparation 'in personal- and family financial planning,
« where is it taught? (Mark X all .that apply.). o,

a. in general education courses

b. in content for teaching speci -y courses

¢. in professional education c:

d. o r, ple .e specit-

/

5. How is the preparation in p;rconal and family financial planning
included? (Mag} X all that apply.)

]

n

3] a. ofie or more courses with specific focus on personal and family
" financial®planning . )
3 : b. unit within broader course(s) .
x| - c. unit within methods course(s) i A
3 d. other, please gpecify : . S
- . - ) . R F
[ 4
- \ \ )

) . . ,
Return questionnaire by September 20, 1983 to: Dr. Patcicia D. Murphy *
' N Institute of Teacher Educatidn
North Dakota State University
Fargo, North Dakota 53105

Name of person responding:

Position / i . _ Phone.

(Your name is requested in case we need to do some follow-up Questioning. "It
vill not be used to-identify responses.) ‘

v _ . 24 ..t T g
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* AMERICAN ASSOCIATION OF COLLEGES JIOR TEACHER EDUCATION i
' One Dupone Circlc.Washg‘ngton.D.C.zoo;6(1031193~uso

‘ ’ r‘\..
* . . - ‘ P
/‘ E ) - ] \ - . . ]
Office of the Execntise Director . August 10, 1983 . .
. . ) . - »
2 : . /
) ¢ . \ ‘
. [ 98
»/ s Dear Colleague: £ ’
L v - ‘ .

Over the past few .yeara, AACTE has .been working with a small grant from
the American Counctl of Life Insurance in a series of teacher center related’
activities having to do with the teaching of personal and family financlal
planning education. As a follow-up activity we are attempting to determine the

" extent 'to which personal and family financial ‘plapning education is taught

and/or included in teacher education progracs. * . ' 4

-, B8ince the eoncepts in personal and family financial planning education are
derived primarily from home economics education (as well as*social studies an.

‘business education), Dr. Patricia Murphy, Director, Inat{fute of Teacher -
Education at North Dakota State University has agreed to complete this project.
L. ; - :

! We are asking your help in gathering dats to find out what is included in
your teacher education program in the area of personsl and family financfal
planning. Please complete the enclosed sutvgy form., It is planned to take no
sore than 10-15 minutes of your time. The rlsults will be ‘reported at the

. AACTE annual meeting in San Antonio in February, - E .

1Y

[

, Please return thi'.urvey fofn directly.to Dr. Patricia Murphy, Institute of
.Teacher Education, North "akota State University, Fatgo, North Dakota 58105 by -
' September 20, o e

Thank you for tiking time to add to our knovledgs of your teacher prepara~
- tion ptograam. . . ’ .

\

‘ S8incerely yours,

o DL,

*

\ ' S ” Navid G. ‘Imig
_ - Executive Director ‘
l ¢

f.kl‘ 1A ) . - '

Enc -/
T T ‘ ) - »

r N ‘e
\ 1

.
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Table A. Plt:ern of Reasons for Offorin; PFFP
in Home Economits Programs .
and in Home Econonicl |nd Busineas Pro.rcn. - ) : »
‘ S~ C o Home Ecqnonic.
Home Economics and Business :
Reasons® . ne45 . =10 .
) A 5 (‘ 1 )
abed . ' 2 =1
“abcdef. | 2
abedf ' -
abcdf + student T |
‘abf 1 |
abd "1
- ac 1
acdf '~1 1
} adf ¢ 1 1 f
» af ' . : 1 :
! be 1'_ ' .
bed 4
bedf i
Y, bef 1 ,
. bd .
lE 1
ed 1
P v edf 2
[} Qi 2
d . é ‘ « -
O det 1 - .
af 3 ’ .
£ 4 5 . )
*Question 3 on 7773 Survey: . N
a * sandated guidelines for teacher certification by ntate. ) -
N b= l.nd;ted federal guidelines (e.g., Vocational tdueation . \fg
c * national sccreditation standards (e.g., A-onican Home
. BReonomicse Association). :
d = state program approval guidelines .(e.g., lASDth. State
) Plan for Vocational Rducation). \
. . e = response tq Local RBducation Agency expectations. . A
}- £ » faculty faitiative/interest in the area. '

g = other, pleasse specify ~ - 2 A

o
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