
DOCUMENT RESUME

'En. 237 594 UD 02

AUTHOR Owen, Sharon K.; And Others
TITLE Evaluation of Project School to Work: A Monograph.INSTITUTION Northwest Regional Eduaational Lab

Education and Work Program,
SPANS AGENCY Employment and Training Administration (DOL),

Washington, D.C.r-Washington Sfate Dept. of
Employment Security, Olympia.

PUB DATE Jul 81
CONTRACT 32-10-0537
NOTE 152p.
PUB TYPE Reports - Evaluative/Feasibility (142

EDRS PRICE MFO1 /PC07 Plus Postage.
DESCRIPTORS *Career,Education; Consortia; *Demonstration

programs; *Job Skills;'Models; Political Issues;
Program Effectiveness; *Program Evaluation; Program
validation; Public Schools; Secondary Education;
*Skill Development;.Vocational Education

IDENTIFIERS Comprehensi'Ve Employment and Ttaining Act Title IV;
*Prd'ject School to Work; *ReplicatiOn

Portland, OR,:

ABSTRACT
The purpose of the study described here was to

determine' Project School to Work, which involved funding (through
-Title 1Vof- the Comprehensive Employment and Training Act) a team of
facilitators to help a-consortium of schools plan and implement
career education programs, could be- replicated. Three things were
looked at:. (1) what had taken place in participating school. districts
so a,model could be described; (2) whether participants regarded the
.project as'successful; and (3) the legiSlative climate, a very
'special set of circumstances that are said to have made the, project
possible in thefirst 'Place. The study had to determine whether
'conditions resulting in these circumstances were likely to remain the
same or to change. Two different aspects of the climate for
replicability were studied-issues surrounding, dissemination and
validation of the,project-, and emerging policy trends. It is
concluded that Project School to Work was .succes ful-ad can be
replicated:- Recommendations are given for 'worksh sy tft -developMent
f a community-eesource system, pursuit of State- alid ion, and
ossible.adaptations in The project. The.assessment pr cess,,tables

of resultsi,amd validation'application guidelines appear- in lengthy
appendixes, and results of the Career Skills Assessment, ,a battery of
tests given to a sample of participants, are contained in an

. -addendum. (CMG)

****1i******* *******,** ******,* *************
Reproductions supplied by EDRS are the best that can

from the original document.
******* ******************* **********

*********
be made



EVALUATION OF PROJECT SCHOOL TO WORK

A MONOGRAPH

U.S DEPARTMENT OF EDUCATION
NATIONAL INSTITUTE OF EDUCATION

EDU IONAL RESOURCES INFORMATION*'
CENTER (ERIC)

Thy document khas bcen reproduced '05
received from the person or organization
originating 0

I i Minor changes have been made to improve
mproductionferiallw

* Points of view or opinions stated in this doer,
went do not necessarily represent official NIE
position or policy

"PEROSSIerNTO REPRODUCE THIS
MATEIAL HAS BEEN GRANTED BY

TO THE EDUCATIONAL RESOURCES
INFORMATION CENTER (ERIC)



* Education & Work Program
-At Northwest Regional Educational Laboratory

300 S W Sixth Avenue, Portland, Oregon 97204



,E4ALUATION OF: PROJECT SCHOOL TO WORK

A- MONOGRAPH

Prepared or the
_t Securi y bepartinent,

OlyMpia, Washington

by

Sharon K. Owen, Greg_ u _ .

and Thomas R. Owens

Northwest Regional Educational Laboratory
EducatiOn and Work Program

300 S.W. Sixth Avenue
Portland -Oregoris97210'

J111217 9



-Ed kication & Work Program
Northwest Regional Educational Laboratory
300 S.W. Sixth Avenue, Portland, Oregon 97204

Prepared, with funds made available under__Title IV of the comprehynsive
Employment and Training. Act (CETA). Empleymen_ Secruity Department,
Employment andTraining Division. John Spellman, Governor.
NOrwood J. Brooks, CommiSsioner. Contradt..#32-10-0537.



ACKNOWLEDGEMENTS

INTRODUCTION

Chapter One: DESCRIPTION C

CUrrent Operat;-

Model.Descript

TO*WOEK ,

ASSESSMENT OF THE moppL'.,

III.

Chapter Threet

erview.

suits

Overall-Conclusions

DISSEMINATION/VALIDATION ISS

I. Overview.

II. The Issue

III Further Inquiries

IV. Planning Considerations

V. Recommendationa

Chapter Pour: 'REVIEW-OF, LEGISEATI

I. .Overvia

II Career and Vocatiorial EducatIgn..

III. ETA Reauthorization.

IV. Private Sector. Involvement.-

BlockGr

VI. Summary,.

SUMMARY OF,ObNCLUSIONS AND

Con,lusions

II. Recommendations *

34

35

.35

COMMENDATIONS.



TABLE OF CONTENTS
4COntinned)

APPENDICES

TECHNIQUES USED IN TIC PROJECT SCHC
MODEL ASSESSMZNT.

AttachmentS(

TO WORK

nsite Interview Schedules.

SURVEY DATA TABLES.

SurVeY Inst rents.

Mean Ratings of Survey It

B-2 Mean Survey.Ratings by Career Team and
'Noncareer Team Members .

B-3 Comments Amplifying Survey

B-4 Open -Ended Item Responses

C. WASHINGTON STATE VALIDATION APPLICATION
GUIDELINE. d16. . . 0 0 .

JOINT DISSEMINATION REVIEW PANEL
APPLICATION GUIDELINES



The assistance'aia cooperation of many,people were instrumental in the
preparation of this _repot. 'Mike Taylor and Carol Richardson,
coordinators 0E Project School. to Work, were helpful, generous and pranpt
in providing ,information about the project- Martini McCallum and Pat
Hanson, who monitored our work felt the Washington Employment. Security
Department, provided careful and t ughtful direction to our efforts, and
we continue to leagn r cm _them.

We 'would also like to extend our t Iks to the persons, in districts
particip'ating, in Project School to Work who took the time to be
interviewed, and to complete survey quetionnairee.

Finally, we mould Like ,to' thank Ann Rol rider, who Capably managed the
.typing and word processing tasks for this monograph.



This monograph is, the result of work begun in June 1980 to determ
whether a very unique'and apparently quite successful apProach to
providing "'transition services"'throdgh schobls using CETA d011ars was
repl,csb e in other school districts.

This app oach was called, "project Schaol to Wbrk," and in its essence it
involved funding a team of facilitators to assist ,a consortium o_f schools
plan and implement career education prograMs that meet district needs.
The unique thing about the approach was that it was fundedthrough Title
IV of CETA, which 'provides funding for various youth programs, including
prograMs which serve inschool youCt.

In order to determine the.replicability of the project, three things
needed a closer look: First, it was necessary to study what had taken
placejn participating_school districts in order to develop,a description
of a project.model. .Wext, it was: necessary to determine whether the
project had been successful in the eyes of t= se who had participated in
Project School to Work. Finally, it was nec ssary to analyze the
legislative climate for the replicability of the project. A very special
set of circumstances made this project pos ible in the first place and it

'needed to be determined whether conditions resulting in these
circumstances were likely to remain the same or to change.

This monograph presents our findings. The firlst chapter describes the
School to Work model. Chapter Two results of pie-assessment of
the model. The third and fourth chapters discuss different aspects of
the climate for replicability of this project. Chapter Three
concentrates on' issues surrounding dissemination and validation of the

. project, while Chapter Four attempts an analysis of emerging, policy
trends and their implications for Prddect School to Work. A fifth
chapter concludes the monograph with a summary of conclusions and
racommendations,

The Appendices describe the assessment process and present tables
results. Validation application guidelines are included in this section.

Following the Appendices Is an addendum which describes results of the
Career Skills Assessment, a battery of tests administered to a sample of
young people in districts participating in Project School- to Work.



AFTER ON

This section describes the operation of project School to Work as of
summer 1980, .and is based on. interviews t n thproject coordinators an-ca
funding agent (Washington Employment Security Nmrtment), as well as on

sources they supplied.* This seCtion hnot intended to be an
:valuation of the effect of the project, but isinmtead aimed at
resenting its genesis and development. The primary .purpose of this
ection is to assist the reader in understanclingwhat Project 'School

Work is and how it works.

General Description and Administrative

The area in which Pro t School acoperates (see "Setting
below) has had a hist of successful cooperation in operating
ork-related programs. In 1971 a vocational education

'Cooperative was begun in Grays Harbor County; shortly thereafte
a Tri-District Cooperative was forMed inipacif*e.CoUnty. The
need to add career'education to alreadymisting offerings led te=.-
the establishment of Project School toWork.

.

Project School to Work be- nA.n,rebrUaryA979 in response to 'a
request by.t&Aberdeen School Districilor assistance ini.
infusing career education into the highschool curriculum. used
on similar interests on the -1Wi't of thadistricts which rater
became consortium members, proffect,coordthators-developed a
proposal and secured funding from the Washington DepartmentirEmployment Secuni ihrOugh the Salaficed Stage CETA Prime
Spensor. The,focu 9t- the project washassistthe-ConSortiuM
with developing the capacity to integrate career educhtion into
regulhr school' programming through the development of plans and
timetables for infusion. PeeeerraY;!0:240roject is support-swithL
CETA Title IV ( Youth-Employment and Training Programs') ru.

Purpose

As indicated,above the purposef ProjetSchool to Work Is
encourage ldcal,distriots,to deVelop tbe-capacity-to infuse

',careereducation into the regular curichum.

*Sources used in preparing ti
chapter..:

dat the end o



In -the first phase of the project, whi iastcd from' -startup
February 1979) to the end of the 1978 79 aoaemic year, the
malediate goal was to provide seniors ith 30 hours of career

guidance to- better prepare them for th6 ,transtion froid schog
work.

At the end, of the 187819 acamis year, a, tam k f O'rce of
consortium members -wasp, convened to help pia amsctivitteS for -the
1979 -80 academic year. Goals were developed for program planning
and suppOrt, and for delivery systeMs , as follows :

Program Planning Fend

'The individual boards of emation will com=mmie themselves to a
local career education pro pm.

Program goals and objectives compatible with `career educe
will be developed.

A coordinating system will be established two assist .in the ,

planning and imp_ leMentation'of theconsorti = um Career. education
model.

A 'budget program ill 00b1
each district.

A career education staff development. plan w=---..l11 be drafted
,implemented- ,including such 0chniqUes as or=, entation and
training.'

veer education

#

Parents an
process.

students will participate

Business, Industry, labor, professions arid. service groups
participate in the district's career- aducatt=ion program.

hmog

Curriculum will be developed and implementedta to achieve the
student goals and objectives of the consortfa um career
education program for the following target azaudiences: middle,-
school/junior high, senior high, special eduzatation, gifted
education.

InstruCtional resources tit* mmtribUte' to t=he achievement of
student goals and objeOtiveS of the consorti_Z-um career

_education program will be made 'available teachers and
students (for each of the :elm target diemances)



Delivery Systems (Guidance ces)

re A system eor aiding,` students
drafted and implemented (for
audiences).

in careet'deveIopmen gill be
each of the above ta a

jints Ccturdunit4 Resources)

Resources of the community,' both'human'and material,-will.be used
to expand the district's-capacity for delivering career education.
to students.

n

Setting

Project School to Work operates in 11 sChool districts in Grays
Harbor and Pacific Counties in a6 area southwest of. Puget Sound
extending to the Pacific Ocean. Raymond, South Bend -and Willapa
Valley are the.participating districts 'from Pacific County, while
districts from Grays Harbor County are Elora, Montesand., Aberdeen,
HoquieM, North Beach, Quinault, °costa, and WisOkah lley. The
total 9-12 student population of these 11 distlicts about
4,600.

Two communities have Populations of'15,000420,000; the remaining.
ones are primarily rural. The_closest urban areas are a one and
one-half to two hour drive.

The majority of the labor .force works in forestry and commercial
fishing, with agriculture, wholesaling and retelling, and Wither
services,also -ranking as important job-sources.

Staffing

Project School to Work is staffed by two full 14-time-coordindtor
and one full-time secretary, who are housed in the achool
district's administration building in Aberdeje. The coordinators
work together on nearly all facets of the project; including .

school staff training and orientation, career team meetings and
public relations. This joint coordination provides considerable
flexfbiiity to handle diverse situations as they develop.

The structure of the project is a consortium of career. teams (see
"Career Teams" be/ow) from the 11 participating, districts. -The
Aberdeen School istrict, as fiscal agent, receives money and
hires staff to w rk with the consortium and career teams;-

Proiect coordinators work with career teams as- a consortium
(i.e., in workshops involving all lkteains at once) as well as
with individual career teams. Career team leaders also meet on a
regular basis to share informatiom'andimonitor.progress.



The purpose of -the oonsortium isto set goZs_ related _career
education -_ ©n a consortium -wide- basis, while-ithe-_puose of the-_-
career 'teams is to `de;telop _district-specific _imp lgme-ntatiom plans.

The in composents_of :Project School to Work that-support- the
work of the coiutortium are the 'Career -Team concept-,- the Community
Resource -System, the Washington Oc-cupational Information_ Service
(WcaS),- and Staff Trainin4. Each of these is described in
greater detail below. _

, Career Teams.

Through Project School-to Work, _each school district has established
a career team to provide:leadership to the-career educatibn infusionprocess in its'district.
1. Formation

he superintendent of each. distrtct -in _the consortiia w as visited.
the ciordinators and asked to form a "career team" of

.administrators, counselors, teachers, parents and students who,
would act- as the core group for that district's secondary. level

--- .

mcare education planning. In ost distridts this task was
delegated either to the -high school principal-or vocational

. counselor. The superiritendent gave approval on the team formed
by 'his designee. .

--

The coordinators brought the,, 11 career teams together .-as a
consortium three times. The purpose, of 'these meetings ties (a) to
define career education. within 'the coneortiuth, (b) to set goals

objectives,, iobjectives, ncluding an overarching consortium.goal, and Cc)
to -provide orientation' to the Washington Occupational_ Information
System mom - During these sessions, the group concluded that
career education planning must occur K -12, even thoughProject
School to Work could only assist directly with 'secondary le-activities.,

,

Subsequently career teams met individually with the co-directors
acting as process facilitators. Career team_ s met approximately

.once a-month-:during the school year.

ation_

Coordination of, the career team efforts was accomplished during
monthly' meetings of the career team leaders with project
-'_coordinators. At these meetings- each districtis progress was
reviewed and evaluated. As a result of these discussions the
group established one consortium-wide goal--that all the
districts would have a career education plan by May 30, 1980.
(Seven- of -the 11 districts achieved this goal.)



=The_organizational and planningprocesses,-uti4Sedby the.aareer
--teams=were-felt-bY-the-c0Ordinators to-be-idsential tothe
prcijeLt.. They -are :based on a group of assumptions-prOject

bringcoordinatorsbrIng_to the development of pareer education-
Pregrams. These-aSPI4Mptions ere listed below.

_

- =Career education development InVolving change requires.the
following:

.

Valid-data must be_accumulatedabout the district( t
staff, and needs of, their students-

Feelings-of personal and Professional commitment to change
-= must underlie the use 9f data as-a basis for planning-to meet-
studentsneeds.

01 People n- eed_the-opportunity-to-learn-new-cOncepts-and-idea
which may be more effective for them and tiar students.7
There is no single best- structure or fraMework career
education. Each district has to find its own unigt career
education program, by drawing on tbeorfes, existing pr
showing success, and=developmental techniques that are
for their district. _

_Districts can develop atmospheres which encourage a greater
sense of staff responsibility and. task accomplfsbment.

Extensive problem solving reab
diStrict-and its community.'

es exist Within every

The method for setting and achieving project gogls is called by
the coordinatorsAction Research. Action Research is seen to.
consist of a developmental rocese _and_la

The developmental process' based on the assumption that an
effort such as this one'should not epdorse any one kind of car er
education structure or framework. The project coordinator's
(Taylor and Richardson,'1980) have written that sch an effort
should "support=the concept that the development of career
education is a learning process that leads to more effective
education for students." They list four considerations that this
developmental process takes into account:

e Consideration of how people i_n participating districts
function together

-Consideration of how people fulfill the districtissxpectations

Consideration for the administration's management philosophy
and _its, effect on how staff ,do jobs

ConsideratiOn for the relatiOnship betWeen each-district and
the community enVironMent'in:whichit-exists



j_
saance,:this-pracess involves the- district inlearninqto _

-select an appropriate_approach-to-career education, to implement -
the_appreach utilizing local-resources as apprOpriater-and to
'vise as.-nee

The coordinators write- that developmental ptocessuses
"specialized.skills and_techni _to help people idefitify their
own: Probleos,-to facilitate the gathering and utilization' of
their own data, and to assist - them in creating their oWn _

solutions. This process-helps the teams strengthen their
abilities to use efficiently the skills and resources already
available in their own district(s) and provides an internal
thechanism which allows the program to be ongoing. The process
helps the career teams diagnose their strengths and weaknesses
-and explore more creative ways to help students make the
transition from school - to work."_

The second part of the Action ResearCh technique is a four-phase
model (these-four_phases will also serve as the structure for the
part of t is :document' that describes the project model):

Phase_I -Entry=Tnitial Startup

Phase =11 Data Gathering and Diagnosis

lithammCIII Planning and Imp entation

Phase IV Planned Ongoing Process

Within each phase can be found characteristic elements, roles
played by the project coordinators and career teams, and
strategies.

Generally the four-phases of this model correspond well with the
activities of the developmental process described above. Taken
together, the process and model combine in, Action Research,.
described (Taylor and Richardson, 1980) as "asetof activities
on the part of the coordinators whial'help the_districts to
perceive, understand and act upon process events which occur in
the district's environment."

The Action Research model is cyclical, with each phase in lying
set of activities, as shown in Figure. 1.
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,

Using the Act_ion Research Mode-1,- career teams performed the
career education planning for each 40trict. The planning
process, as reported by the_ coordinators,_ typically involved an

-assessment of local needs, setting of goals and objectives for
the district, deterraination df the diitrict's status vis-a-vis
these goals_ and objectives,- ascertaining the:steps needed to

the goals, .proliiding loCal leadership' in implementing the
.steps,- and review and evaluation of piegress. -The-role of the
coordinators= in this process- was that-ef_process-.facilitators;
addition, ,t.tey provided a resource by developing and-leading
workshops geared.to_tha needs of district teachers, as determined

the career team.

Staff Training

Staff training has been conducted by the project coordinators in avariety of,ways. Seasions have been conducted:on a one-to-one basis
-in:smell-and large:groups an.--I for _lengths of time from a.few

hours to two ore three- days. Irrservic6 training_has_been_Conducted
for administrators and counselors as well as teachers.

The purpose of these various sessions has been to increase the school
district staffs' confidence in Skills and knowledge related toinstruction in career- education._ 1_n` :these sessions, emphasis is,
placed en use of readilyavailable Materials and resources in _order
to Minimize Texpense, -time and effort in the careereducation infusion__

.process. Some of these sessions have _served to introduce facultY to:
the progress their distriat'-s career team has made in career -

planning,_ thus providing school/staff ownership in the local career_
team- process and in -the career education plan that is its outcome.

.
.

Outside the structure of Project School to Work, the -Coordir_ ators.
have taught a threecreclit career education- clasb through Central
Washington. University "offering strategies' on hew to infuse career
education into: eacisting classroom curriculum. u This was as. resourceavailable to the conSortium's teaching staffs, and it -comp lemented
the activities of Project School to Work.,

Some districts have chosen to adopt career education programs
approved by the Joint-Dissemination Review Panel. In such ca e
they receive developer-dimmon.strators of the ad ted projects.

_

Project School to Work identified community people from labor,
industry, business and education who were willing to provide dents
with first-hand infermation/experiendes,about the 'World of- kork--via
classroom_presentations to recruit and orient these indivi_duals and
organizations to the project. They also conducted a group "thank
you" activity at the -end of the school year for the corm--
Resource System participants.



he coordinators develd d a Procedure: hereby teachers -who-'-desired
to use --4ommunity" resource peisons in: ir'instruction contacted the ---
ProSect-School to Workf.office-i-, The coordinators then made the
arrangements- and provided tbe teacher,: students and community -pe_ rson
with evaluation forms following the

-
even-t,=

An important aspect _of the system was to _cords of each
community contact in order_ to avoid oven erring
procedure was 'cretAited with maintaining ent iasm-among, the
_community participants. Th- ese records also provided:evaluative--
management information about the quality and quantity-of the systemua
use.

This

-_ Washington dccupatlanal Information system -(wois)

The WOZS is-_viewed by the project- coordinatbrs'aS=e vital compone nt
of _a ocomprehensie career educat-ion program._ proVides students -, -

with _state and local information `on a variety of occupations; this
_onaation-irtc_luded___availability.,--Ltasks--inyolved-rk

,

etting, and educational or training requirements for each-occupation.,
Project School to Work provided initial funding for all fl. districts
to have access to both the needlesort and computerized options of
WOIS; some districts share the system with another,,district ratherthan having their own.- As the project 'proceeds, the districts will
ass-tune _greater financial responsibility until 'theytotally-support
the WOIS system maintenance. Aspart of the implementation of the
.system, the coordinators providel. a staff orientation to secondary
level teaChexs in all 11 distriata.
Roles of the. coordinators

ces ,consultants/facilita -,drs

The coordinators act in the _role of process facilitators
'---"process consultIntsas_they_ternt it) for the.Career,te
Within the structure of the Action` Re'search model, the

- icoordinators 'guide tthe career _teams through h -process describe
under the Career Team compOnent. The coo631na ors report that
their role in this processtakes on various as cts such asI- 'researcher, organizer, hel r., presenter, fa itator, _ trainer,
leader, mirrorer, evaluato ,;`etc.,_- and. utiliz number of

cu. rocess" `strategies and techniques.- - --

ect directors

The coordinators coordinate_ and manage the p
responsibility for cdmpliande with the CETA.
as well as Coordination With and reporting
and contract officer in the Balance of Stata
Olympia. This -role alb necessitates doing:th
reports rewired by the state from the. Aberde-
as fiscal agent for the project. Finally, the'
responsible for liaison-with the respective admi
the 11 districts of the consortium.

ojeet. This entails
unding requirements
the project monitor
OS) office in
paperwork and
School District
oardinators are

ratrons



__-coordinators provide men
,

nt co relevant to'Tthe-project

ity _ iso e r is age-

This rele---Involves oc 1:44ent-,

follbWup of-the comma.,, resource
maintenenOw7of contact,-r_
a complete-descriptidno

orientation, contacts aid-
Stem-partleipattS as well as

unity-Resource-System
and its recordS).

TION

e-purpOse of-this-section- o -'deco

nterested inimplementing_it-in ether loc
essential-featuFes of Project,--School to We
order .to attain outcomes similar to those
Harbor/Pacific County area. This discussion 'outs

reons--: _ -
- Thw, :Otia Is on the

_
-uxred in

e essential
_

andcharacteristics of the project, abstfacted from t
personalities of the development site.

Organization and Administration

se

The purpose of the ScbOol to Work model is to demonstrate how a
prime sponsor can dollaborate with a consortium of school
districts_ to assist them in planning and'instelling career
education-into their ongoing high School.instructional program

Audience

- The ultimate target audience, of ceursei is young
need to become familiar with 'options-for-Work and
requirements which acOompany career-- choices.'

,
TO-meet,such needs among youth, thEs:pr, eattargets'on:local
school -districts, an4,especially:mngroUlls called carder-teaam$
whAohhave-tha,raniongibility of planning and assisting the
iMplemontationiof career education in:local districts.-

In this model it is highly desirable for a consortium of school
_ districts to exist, . This structure offers several advantages-

,

Sharing among districts enriches all districts.

Resource
..

-Interdistrict support hastens positiVe char*



possible.Wider use :of the ccomunity is possible.

Cost-effectiveness is gained whe
than one district.

Outcomes

s hired to serve more

The following outcomes are likely to result from implementation
of this model:

A-consortium of career teas will identify career edu Lion
goals.

ams will develop ippl _entation plane forCare school
districts they represent.--:

e School districts-will
career education.

eceive training needed

School districts will receive training in WOIS.

community resource syttem will be established.

The consortium will'betorde increasingly. sea-reliant in
defining career education needs and securing resources
necessary to meeting the needs.

'lernent.----

nding

Funding for the School to Work model could nceivably- come from
any source (for example, the career education budgets of
participating districts). However, for the sake of presenting a
model with a reasonable chance of feasibility and
generalizability, we will assume the funding source to be a_prime
sponsor with money available for youth programs.

The prime sponsor contracts with a host school district using a
financial agreement which allows funds to flow to the district in
order to operate the -program.

'nistrative Structure

The diagram below (Figure 2) depicts the adininistrativ
for the School to Work model.
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. Staffing

The type of .staff needed for operation of project School to Work
will primarily depend of the extent to which the project includes
the adjunct compohents discussed in Section C below. Therefore,
each staff role will be ftscriberl separately. The number of
staff reguired will depend both on the- number of roles to he
filled, .the organizational- structure selected and the n*bier and-

. size- of districts-to be served. The coordinators of Project
School to Work recommend 'a ratio 9f.one coordinator per s5-6
schools of the size of the ones served, by the project.
Furthermore, it is recommended that persons in a coordinating
-role be assigned full-time to that role, so .that they can devote
.their entire effort to making the School to Work model function

a. project Coordination and Management

\IP:

Thep ject coordinator will perform the functions of Project
.manag ent and staff supervision, and will provide fiscal
accountability to the fiscal adminiltrator or agency and, CETA.

Community and. District Staff Orientation

L staff _person,_usually the project-director, will =repo
the project to community groups, parents and school staff.-
All of these groups.will be called upon to participate in t
process of developing- and implemehting a local career
education plan. Their enthusiastic support and thorough
understanding of the project are re site =to its success.

Process ConSultants

Thee process consultant is the key role in Project School to
_Work. This role meguires_a-great deal of flexibility and
sensitivity in facilitating the career team's efforts to.
-develop and implement a locally tailored career education
plaid

,unity Resource System Manag

The staff person in this role must combine organizatioi
ability with a strong facility for meeting groups and
individnals from widely different areas .of ,interest and
endeavor. This role -requires-that the staff member else
.understand and appreciate the needs of classroom teachers in
a variety of subjects, and of school counselors, at both -4rimary and secondary levels.



TS4 staff trainer t be an experienced career'educator with
,

.- an understanding' of alterna ve ways of delivering career
education concepts and an ability t demonstrate the

chniques teachers and counselors may use in integrating
areer education into their inst ion. The staff trainer

should 'be able-to tailor instruct to the staff needs
identified by the'career team an district.

rmore, the staff trainer -uld be experiencedin
providing inserylce and should- epresent a resource normally
unavailable to teachers. Thus !the staff trainer would
probably be from an outside ag ncy.

Secretarial Clerical Supp

-functions-6 scribed-above'-re ire =c
Support. Clerical support fUnetions inClud yping,
telephone answering, photocopying and-staff schedule
maintenance.

B. School to Work Strategy Components

y concept in Project School to Work'is local ownership of
education. To this end, the first major objective of the

pre9ec is the formation 8-f a "career team" within each
participant. district. The district superintendent (or perhap
in a larger district, other district level administrators)
'approve the appointment of.a cross- section of district personnel,
including administrators,,counselors and teachers plus parents
and, perhaps, one or more students. This group should not have
more than-eight-members-and-likely-will-not-exceed-five-or six.
The career team is charged with ply
district career education plan. It
developed by this local group will
of the local community and distric
take into consideration the resou
implementatione.g., money, staff
facilities, transportation, and c

ng and implementing a
s: expected that the plan

eflect the needs and-values
staff.'.. The plan will also

available for
ime and expertise,

ity support.

Local support is generated and main ned by getting-all career
teams together and.vorking with them as a consortium to define
and act consortium goals for career education.



rocess Consultants

In ordertOasSiatthe career teamstOparticiPate-effectively in
the career education_planningprocessithd Projedt-Schoofyto'Work
-staffs4rve in'the_roleof"proceds:ConsOltants"-or'prOcees
facilitators. 2hisimplies-that the simultaneously train the

: _careerteam memberS iivvroup procesS skills and team- building and
in Action Research ptcedUres tolaccomplish-their tasks ---

_Group process skills inclUde such, things as listening techniques,
conflict resolution, brainstorming and consensus decision- I
making._ As 'agroup learns-these skills, it is able to devote
itself more efficiently and effectively to task accomplishment..

As process consultants, the staff also assist the career team to
engage in a strategy for acoomplishin4 theyloal of infusing
career education into their district curr.,-icula. 7Thisprocess,'-in
brief,anvolves-assessing the-= district's needS,In-career----
education, determining its status vis-a-vis th6Se 'needs, setting
goals and objectives, determining the steps needed to meet those
goals, and providing the leadership to implement those steps. At--

each point in the procedure, evaluation of the team's and the
district's overall progress occurs and remedial actions are taken
whenever necessary - This constant cycle of evalnation, action,
evaluation_ _IS termed "Action= Research."

One very important function that is performed by the process
consultant is that of linicage and brokerage. Through wide
familiarity with career educatioh programs, resources and
practitioners, the process consultant is able to put each
district career team in touch with resources that can help it
reach its:stated`goals.'

As part of this function the process consultant .is knowledgeable
about_the_exemplary career-education fkrograms available through
the National Diffusion Network (NDN) of the U.S: Department of
Education. -Funds for assisting users in adopting these programs
are available. Usually the process consultant works closely with
the State Facilitator, who can be an extremely helpful resource
for the School to Work model. The'State Facilitator can assist
local districts with preparing grant applications to receive
training in one of the NDN-supported programs;

In addition 0 this linking function, the process consultant
typically works with career teams to develop agendas for their
meetings, provides materials as needed, plans and provides
guidance for consortium/career team events and actiVities, and in
general offers support as required.



unct Componenti of School to Work Stl-at

Two principal erements are_ iniportant to the implementation of any i-
u_nstructional program: staff trainin4 and instructional resources,
Since the School to Work model is a strategy Aose goal- is to assure
the_kmpldmentation of a career education curriculum,' the staff
training and instructional resource components must be assured._
Therefore, these elements are necessary to the School to Work model,
Nit may or may not be an actual part of the project in any particular
district and may be considered as "adjunct" comPonents within the
model.--Por example, a distmict may:already have means for providing
career education inservice (staff training) or recruiting community__,
representatives as classroom speakers (instructional.resources). In
such a case, the rola of the project may be either to facilitate the
strengthening of the elements or to supplement them directly. In
other situations, it may. necessary for the project to-act.
initially as the catalyst for implementation of the comPonents with

fh4dietrict's capacity to maintain t

Instructional Staff Training

School staff training, usualli,'through inservice workshops, is
essential to the successful implementation and maintenance of, any
educational effort: Therefore, when career education staff
development is needed, project staff will tailbr inservice
workshops or arrange other appropriate training to meet these
needs-

-In addition, project staff will be available to make faculty
. presentations cbncerning the project and to proVide orientation
to the work of the career= team, thus building faculty support for
and ownership of-the-project.

Instructional Resources
c.: =

_Was on ',Occupational Information System (WOIS)

Project School to. Work=ha found the WOIS to be an importan
delivery mechanism in providing career information,
especially togiecondary level students. The aystem provides
information concerning the availability of occupations by
region, the tasks involved in the occupation and the
education or training needed to enter the occupation. This
information is useful to younger students who are merely
exploring what jobs might,fit their interests, aswell as to
students nearing'gradhation who'can learn what steps.they
must take to obtaina desired job. WOIS is available in both
a computerized and in a needlesort version. These options
permit .a district to purchase or share a system at a
manageable cost.
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Community Res ystem (C

Within a comprehensive career education program, it is vital
to utilize the knowledge and expertise of community persons

_

from business, labor, industry and community or educational
agencies, to provide Students with direct knowledge of t
local communityand the world of wotk. The Community.
Resouice SySted recruits and orients community me nbers who,
are willing to act as instructional resources by providing,
classroom talks, hosting field trips, Orpermitting job
hadowing or exploration at their bnsiness or agency.

This system also serves as the "middle" or linking agent
between the teacher or counselor and,the cOmmunity person.
CRS'staff help identify the particular resource that is--
needed, and clarify-the activities which will help attain the
instructional objectives.' Then the CRS staff make all. -

arrangementsl-including-the-dates,- times and P-laces fOi
event.

. Following the event utilizing the cunity, evaluation forms
are filled out by resource persons(s), teachers and
students. Their responses provide .valuable-feedback for
continuing to improve each participant's rolein the
instruction as well as --.suggesting needed improvements in, the.
resource system itself, Finally, the resource system staff
maintain careful records of community use which can serve a
number of purposes, e.g.,preventing-afew community resource
persons being overburdened with requests and evaiting use
of the community as it relates to the district career

cation plan.

iculum Materials

Project-School to-Work staff assist the career team in
finding appropriate career education curriculum materials or
approved programs to adopt for their local needs.

sential Elements of the School to Work MOdel

The follo ing list of essential elements was developed from Project
School to Work materials to help potential users see both the kinds
of activities that take place and the sequence in which they most
probably will. occur. The list is built around the four bhases of the.
School to Work' model as developed by-the Project School to 'Work-
coordinators.
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Schocit to -Work:,_--

_key: implatentation -- ePhass-

Phase t - Entry-and Initial: --StartUP

-1. Select projedt coordinator(s).

2. Determine potential consortium memb ship.

3. Establish contact with principals, superintendents.

4. Establish career teams and conduct regular meetings.

S. Conduct workahip orienting teacher in participating distric
state occupational information system.

_Phase II - Data t____

6. -Conduct workshop for career teams -to es tablish defini onof career
education._

and Diagnosis

7. Conduct workshop for sonsortium to establish goals and objeCtives
for career education.

_

'8. Conduct workshops for career teams to clarify roles and
re nsibilities and'to establish district needs.

9. Establish task force of career team leaders; conduct regular
meetings.

10. Conduct workshop for task force to develop action -plan for upcoming
year.-.--

_ _ _

Phase III - Planning and Imp1ementation

11. Develop community resource.bank for use by consortium members.

12. Inform community of prefect and help community members explore
potential ways of being involved.

13. Conduct workshops for district career teams to help them deve_o
implementation plans.

14. Conduct leorkshop-on occupational information sys

15. Implement commanity resource system.

Phase IV - Planning Ongoing Career Education Pram/Process

Oantinue monthly meetings with career teams and. team leaders to
facilitate development a carrying out of_implementation plans.

Conduct activities as appropriate in accordance vlith district

o train teachers

O provide assistance to dist icts

Conduct ongoing evaluation in each-district, nd through meetings
with team leaders.

Decide to recycle, modify or terminate within each partidipating
district.

appropriate.
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MheBchool to Work model,is-one_way that theCETA SyStem can
collaborate with local school districts to improve career education

_ for young people. Using'process-orientedapproaches,-local districts
',murices a consortium to set goals and develop implementation plans td
meet-the goals. -Project coordinators workWith the consortium as a
whole and with local_` districts to increase their awareness of what
Career education is and what their options are for Making career
educatio part of the learning of every young person.

SOURCES

Career Education/Projedt_School to Work, brochure, no ,date.-

Memorandum:- "Background Information on the 'Project School to Work',"
May: 12, 1980.

1979-1980 Plan of Action, "Career Education Consortium Project School to
1 Work prepared by Mike Taylor andCarol=Richardson,

"Project School to Work," Evaluation Report; no:date.

"Project School:to Mork, -report-on the SchoolAaar 1979-80,- submitted
Mike Taylor, Cerol Richardson, Project Coordinators,rJune,1980_,

project Schodl to Work; proposal-to Washington Department of Employment
Security.



CHAPTER TWO-_ =

KENT OP THE MODEL-,

SECTION =I OVERVIEW-OF THE CHAPTEROVERVIEW

This-chapterwill present the findings.of the Project-Sehopi to=Wcirk-
revaluation study=conducted bystaff of the Education and Work PrograM4-

1,Torthweat Regional Educational Laboratory (NWREL),The=etudy was
-conducted-in the-11 districts of.the Career Edudation,ConSortium in which.
School to WOrkWas developed and is currently.:iMplemented. The-overall-
purpcist of the study was to determine=the:feasibility of disseminating
thaSchool-to:Workmodel to other areas ofWashington;:A descriptionof
the evaluationdesignr_ data collection -strategies and'instrumentation can
be-found-in Appendix A. =

The findings will be described and discussed in Section II under headings
denoting the major components and characteristics of the project model.
The third section will contain the study_conclusions_orginized-by-the----
evaluation questions. Section IV will include recommendations for
disseminating the project to, her school districts within Washington;

SECTION II: RESULTS

erall, the survey respondents* most strongly agreed with the
statements that the school and district administrator support the
Career Team (CT)an that its members formed a representative group.

t
rm

Respondents were lea positive about the consistency with which the
CT informed district staff about their progress. As Table B-2
indicates, the CT member respondents consistently responded somewhat
more positively to the statements than-did the non-CT _members. The
discrepancy of, ratings was statistically significant (p ,.01) in
terms of whether the CT had Accurately identifidd the district's
career education and staff training needs. It is also interesting to
note, that, with the exception of one district (Table B-1),
respondents all perceived people in the community and in business as
being more "supportive than parents.

Several, comments written to elaborate on the rating items.= Some
of these comments reveal a need for greater communication between the
CT and other staff as well as parents and the wider community. The
Picture which emerges from the survey_is that the CTs are functioning
and that their principal task for the immediate future is to
publicize their goals and activities.



The-i ewe also-indicate that it is important for the C- T
communicate with school staffand administrators who-are-not directly
involved,-as well-as With-parents, about the districtle-career _

education Mans andlirograms.- In addition,the interviews indicated
CTmember selection was important. The most obvious characteristic-
of successful CTs is that themembership is reasonably-stable,,
indicating a high degree of commitment.- Another-point made by
interviewees was the vital-role played by the CT- leader or
chairpersOn. They felt this person must be = both dedicated and

, enthusiastic for the task. In rating the need for training of CT
m rs, survey respondents felt the training of CT leaders to be tai
second moat Important factor supportive of the career education
program in their- district. They also saw the training of team
,aumnbers as- fairly important. ,

Conclusion: The CT concept appears to be-supported-by both CT
members and nonmembers in the School to Work dist4pts. This support
would probably be enhanced by consistent-communication from the CT
wit the Staff, adMinistrators and. parents., Career Team

rs and CT leaders must be_willing to commit themselves to the
-*considerable time and effort involved in planning for_the

on:of_a_district_career education--pr rmn-_----

.B. Career-Education Infusion

Both the survey and interviews revealed that the, concept of career
education infusion* is generally embraced as a goal, especially by
those most involved in the CTs. It is also obvious from the ratings
and-comments _that infusion ls_a-process occurring over time_and that _

one_of_the districts have "arrived." In some oases, districts have
inaugurated career education courses. In othets, certain academic or
vocational education courses have been designated for a heavy career
education slant to the curriculum. Generally, ip the districts which
have been' most successful in attaining the infus;on goal, the entire
staff has received inservice training in a. program for implementing
career education in various subject areas. _

In responding to the survey statement e about the implementation of
career education (inseneral), the-CT member and nonCT_member___________
respondents were widelyiseparated (p<-.05) in their opinions of the
extent ,to which the program, had.been "integrated" into.the academic'
curriculum and the successof the overall district implementation. A
similarly large mean differenceViot statistically significant)
occurred when - respondents were asked._about the adequacy of the

*As Ken Hoyt has noted in "A Primer for Career Education," infusion is a
recommended means of integrating career education concepts into the
curriculum.

Most career education advocates have recommended that the skills,
knowledges, and attitudes studentsreceive as a result of the career
education effort should not be packaged in a formal career education
"course" or series of courses. Instead, the common recommendation ist
that they be "infused," "threaded," or "woven" into the content of
existing courses in the curriculum. (p. 12)



lamentation training-that -staff had receivd.. tooking at the meanratings acrese the districts shows that there are pronounced
differences_ among the districts=- in theperceived-attaisment-__

career edUdation-- implementation-goals.
_

Conclusion: The implementation of career education progffams is
occurring-in most of the consortium districts The goal-of
infusion" is embraced but has not yet b_ een ac eved in the majorof districts. -

G. = Was ngton_ t]ccupational Information System (WOIS

Survey respondents feauld the WOIS to be the most impti-rtant or
valuable support (of those listed) for their career educationprogram. For the two statements that were rated, the overall ratings
were fairly high; however, the breakdown by CT members and non-CT
members indicates that there were substantial and statistically
significant (p <.05 and p < .01) differences of opinion between -thy'two groups. It is evident that CT members were more confident than
non-CT members that staff have been trained and that students areencouraged to use' the WOIS.

._comments by survey respondents were generally positive regarding theWOIS and, its value to their district. The decision to use the-WOIS
primarily at the twelfth grade level, however, suggested that the
concept of career -education might not have been fully appreciated bythe district.

Conclusion: The WOIS is considered_ zb ,f central_-importanc
e implementation of career educati4 In the School to Work
istricts. Those persons whq are most active. in the implementation

process appear to be' the most confident that_ staff are trained andthat all student4 are encouraged to use it. The extent of WO 'S
may be indicative of the Pervasiveness of career education

lamentation in the district.

ty Resource System- (CRS)

stings of the statements concerning the use of the CRS_ and_ its-value
to the implementation of career education were -among the lowest.

-.

Consequently, a few comments were 'made which appeared to indicate
little enthusiasm- on the partf respondents. Two staff members were
personally pleased with the service. This general lack of enthusiasmwas also reflected in the onsite interviews. Comulainta couldgenerally be categorized as (a) "most re-source people are not in our
lo-cal community" and (b) "we'd rather have direct contact' with ourlocal community people."

Conclusion h: Te CRS, while having -some definite success, not
perceived generally as vital to the implementation of career
education. This appears to be due to the fact that it is the one
component of School to Work which is external tohe individualdistricts.



Staff _Trainin

Seven survey_ iesprindents-rraled the di ostance or value -inset
-workshops for all -high -school faculty as a --"l" or-:"2-," that
lowest -value to career education' implementation. However,. 83 percent

__-of_thrs_e;who::p nded:to-the iten rated it .a _"4" or "5,"__the-highest
end ofthe scare. In addition, at least two-persons in each of filie
districts (of the seven districtssurveyed) mentioned the importance_
of total staff inservice tra' Jiang. r:In= dome cases: the resPondent had

.experienced such staff inseriAce and in other cases it was perceived
as potentially des

.
In addition, some of the-onsite interviewees also commented that
training for the entire Staff appeared desirable.-

. Total staff inservice :training in the concepts and
e of carer _education appears highly desfrable. _The need

tor communication-with total staff concerning the district's career
education program has already been noted. Staff inservice workshops
would appear to be:a means of insuring such communication.

Prbjedt-."Sdhcicil7toTWcirk-St-aff Roles

-_With only a few e.icceptions the survey and interview respondents
generally-felt that the functions performed by the. School-to-Work
project staff were both Important and effectively accomplished. The
roles that were most visible to the CT members were those which were
seen as the most effective.' These roles included: facilitation of
a =a' planning; training of the CT leaders; teaching- the

consortium training sessions; and acting as resource linkers. As
noted previously, the one role which-was Viewed as least necessary
was the staff's management -of the CRS.

For most districts', the prarject staff also performed the role of
project interpreter to the school board and administration- The QT
usually-assumed the task of relating the district's career education
plans' to the total staff, parents and community (with the exception
of the CRS contacts and publicity handled by project staff). Two

-respondents from one-district suggested-that the overall -strategy
might be modified so that project staff were responsible for
orienting and training all administrators, both at the district and
building-levels, in order to insure, their support. The previously
described need for total staff -inservice could- also be donsidered as
an addiktional role to be performed by project staff.

A rannier of comments indicated that the facilitative role of the
Project School to iWork staff was esiecially important. It was
emphasized by several respondents that such a role required a
flexible, nondirective approach. Some persons also noted that the
role required continuous enthusiasm and energy.



Conclusion: possible exception of the manageinent of_the
he-.-roles performed'bir ..the'project staff-are both -_effectively

-.1done and imporEarita:to the School to Work process. Additional roleswli.ch could Bei-considered are career education inservice-stafftrsiners apd interpreters -of- the:project to all district and schooladministrators. _ _

-
G. consortinnt of Distriets

_-
Respondents were nen ly un ous in their enthusiasm for the
consortium- concept. Reasons given in favor of the consortium were
the sharing of ideas and resources as well as costs.- When asked if_ _
they were aware of disadvantages, a few respondents noted that travel
by the farthest districts was a problem. At least two -respondents
also commented on:the tension sometimes created by the diverse needs
of districts of different size-. -_

Conclusion: A consortium of districts for the sharing of costs,resources. and ideas is a positive attribute of the School to W8rk
mOdel.

SECTION III: ERALL CONCLUSIONS

es the Project School_ to Work model accomplish its =intenclad._
outcomes?

Yes. Nine (out of 11) of the districts of the Schoch to Work
consortium have developed plans for the implementation of career
education. even districts haVe already trained staff in career
education concepts and teclutiques and have in fact begun
implementation of their district's program. Although most districts
have embraced the .concept of career education infusion, only onedistrict has been able to fully implement an infusion program. Three
others have begun the process of implementing this type of program.
The remaining districts have begun implementation of other kinds of-- career education-programs.

Two districts- were moving discernibly slower than the others and
were essentially not participatinq at the time of the survey. The
reason for, this seems to be that local factors influence both the
ultimate outcomes and the speed with which they are attained.

s project School to Work disseminable to other districtsWastangton

Yes., With only one exception, survey and interview respondents
acquainted with the project felt that the model could and should be
tried in other areas of Washington.



-criteria should determine whether

cording to the findings of this sun

"Desire "a - career' education curriculiim

Support the effort with released staff n erviee traininc
and other available resources.

an adopting district must=

ire official support to the project, i. e., school board
endorsement.

Give official support to the project with administratiVe --

encouragement and involvement_of key idministrators on the CT.

Be willing to-share costs as well as encourage staff to share_
ideas and-knowledge,with other participating districts.-

What me tions d School to Work model in
order to improve its y?

1. Staff Orientation and Training. It is important to secure the
cooperation of school staff in the development and implementation
of career education pland. Total staff inservice would appear to
be -an- obvious means of accomplishing this goal. It is suggested
there be approximately three workshops during the first two years
of project participation. The initial session could be used to
help identify interested staff for selection to the CT.

Administrator Orientation. Many project participants commented
On the necessity for having administrative support and
encourgement of teachers.-- Such support is vital for teachers to
Commit themselves to a career education program, especially an
infusion process, where all teachers of all subjects are"
invOlved. Thus, the model strategy should include one or more
workshops designed for administrative personnel to become
oriented to career education concepts and to "buy, into" the
project. Such workshops should occur as part of= the "entry"
strategy.

'CRS Developed as Needed. The lack of general enthusiasm for the
CRS does not necessarily negate its, importance to the

lementation of a career education curriculum. The picture
which emerges is that-(a) it is external to the districts and the
CTS and (b) staff use it less in districts-where career education
infusion is not achieved or extensively embraced. Therefore, the
recommendation is to provide the service as it is needed; that
is develop the CRS later in the model strategy and in: response
to perceived district need.

' Hoyt, Ka
Educa

Career::Sducation." .Monographs on Career
Education. (no date).
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This section of the-report (1) describes the issue of potential state and
national validation of Project' School. to Work. (2) repots on the stepd
tiken in investigating the issue cf-validation, (3),outlines some
considerations in planuing a 1981-82 evaluation designed to meet
-validation requirements and (4) - presents recommendations

SECT ON II: TEE ISSUE

As'part of the planning for the futdre_of.Project School to Work, it
important at this stage to address the issue of = dissemination and

-
-validation of-the-project-ae-the-state -andior national level. -As stated
in the Washiri= ton State Validation Manual, validation serves a dual
function.

First. -it provides a systematic procedure' by which the educational
value and effectiveness of products and practices are reviewed and
aisessed. Second, it enables the creation of a bank of promising
educational practices.- Once-prOgrams and pr6ducts have been reviewed
and verified as successful, cost-effective and exportable, they could
be entered into, this _bank. The bank will allow the development of a
retrieval system, so that, ihstead of incurring the expenses of
"reinvent4ng the wheelwat each setting, school districts can adapt
or adopt exemplary programs which appear to be compatible with
locally identified needs'. (p. 1)

Two major adVantageS of seeking validation are that it would make Project
School to Work known and available to other sch6o1 districts in
Washington-state (or the nation)-and secondly, it would provide .

recognition of a quality Project. ev disadvantages in seeking
validation are that it'incurs some add tional evaluation expenses and

d

that it might burden the project coordinators with numerous requests for
information and technical assistance, thus taking time away from their
management of the ?roject.

The Washington state validation process consists of the, following five
steps: (1) application, (2) review by the Office of Superintendentof
Public Instruction, (3) project'review and site visit by a three person
team, (4) validation report and (5) entry of salidated projects into the
bank of propiding educational practices. AMOpy of the application
guidelines/is contained as Appendix C to this report.
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--National-(JDRP) Validation

s purpose of seekinitnational _Joint Dissemination Review Panel (JDRP
dation is that dpprovedo programs become eligible for national

dissemination. As a fe-derally funded ,project,,Sehool to Work,if
.approved, 'could-be disseminated outside of-Washington. Such
dissemination could provide the DOL justification" for such use of funds.
In addition, the project developers wouldbe eligible for National
Diffusion Network (NDN) recognition and, potentially, dissemination
funding through the Developer-Disseminator grants.

The disadvantages to submitting a national validation request are much
the saMe as for state validation but the problems are generally greater.
There is likely: to be more expense_ to the evaluation -and the submission
process. The requirements are fairly rigorous and additional
long-distance communications are-necessary. Once approved, the project
would be advertised-in the nationally disseminated Educational Programs
That Work which would likely generate numerous requests for information
and technical assistance.

. The JDRP total submission must bee-no longer than t ages=Thepages._ -
meets Periodicallyr-to-review_theWritten. evidence of effectiveness
submitted. However, it .does not include site visits as'part ok
review process-. -A copy of the JDRP application guidelines-Isc ained
in. Appendix D to this report.

SECTION XXI:- PURTRER INQUIRIES

Since our meeting in May with the project coordinators and Washington
CETA monitors, Dr. Tom Owens has undertaken various steps to gather
information regardinv state and national validation. .Dr. Owens spoke
with Dr. Richard Boyd, Director of the Grants Management Section of the
Office of the Superintendent of Public Instruction in. Washington. Dr.
Boyd provided a 'description of the validation process and confirmed that
projects other than; those, with a direct student outcome focus would be
considered. Re also expressed willingness to critique a preliminarY
evaluation design prior to its being implemented to determine-if the
design seems adequate for providing validation evidence. Dr. Boyd also
sent us a copy of the Washington State Validation Manual.

In a telephone call to Mike TaYlor, we requested and received a copy of
the project coordinators' Career Education teacher assessment instrument
and pre- and 'posttest scores. The instrument assesses specific knowledge
about career education. Pre-Post scores indicate the instrument is not
sensitive to change resulting from participation in t cher training- If
we are to se as key evidence Project School to Work' effect upon
teachers, t is.likely that new instrumehts will be ne ded to assess
change-in teacher knowledge, attitudes and classroom practices.

Dr.. Owens reviewed the aDRP requirements and the NDN publication
Educational Programs'that Work.which contains a description of JDRP
approved projects. Contact was made with Dr: McCann of Research for
Better Schools (PBS) regarding a JDRP approVed project called Project

-y
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Management which RBS- had submitted and which, was approved. -We focused ons project'as an example of evaluation evidence approvedfby 3DRP which, .did not:involve student outcomes. Dr. McCann sent us a_ copy of the
evaluation report of this project so we could see, the ,approach- used.

A final step taken_was to review the current' and prior year evaluation
data available from project School to Work to determine its potential use :
in a validation submission. Although the student Career Skills -

Assessment data do not seem strong enough for validation support, the
cruestionnaire. and,case study inter-view data appear-relSvant:

-

SECTION IV: PLANNING CONSIDERATIONS

The steps identified above suggest some strategies that would be
important to, build into the 1981-82 eValuation design in order to provide
information needed for validation submission. These are described below.

e The 1981-82 evaluation ought to occur in, both the Aberdeen
consortium-where-the project-has---become-stabilizedalid-in a new
location_where the project would be tried out for .the first time
The second location would help establish the transportability of
the :concept and its operation and would also be a better test of
its operational costa for an ongoing program.

Th effects of the ppgram on improving teachers' understandin
attitudes- -and. classroom-practices 'related to career- education will
need to be effectively assessed. Since a control group is not
possible in the Aberdeen consortia, a regre- ion analysis model
could be used that would assess the correlation
involvement with the Project of individual tea_hers and their

etween

change in knowledge, attitudes and classroom practices related to
career education. At the new site, a comparison group of teachers
from schools or districts not participating in the project may be
possible.

ap A clear_ description _of_ three or-four -measurable project- objective
will, need to be developed so that specific evidence can be .
gathered to assess their accomplishment..

CloSe cooperation in preparing the validation application will
have to occur between the project directors, school districts and
the evaluator.- There are specific sections of the application
that could bast be completed by each of these three participant-

The cost of the 1981-82 evaluation would probably be:about 10-20
percent higher than this year in order to cover two separate
locations. Likewise, the design should be prepared so as to
directly address the areas to be covered in the state or national
validation application. JDRP validation is sought, additional
funds should be budgeted to send at least one of the two project
coordinators and the .pva uator back to Washington, D.C. to
participate in the JDRP.review hearing.



; SECTION V:_

hinTton State Validation

Based on the information presented above, we recommend that a decision
made to pursue state validation In 1981-82. Th.th iqoul4 increase the
visibility of Project'School to Work within the education and CETA
community in Washington and encourage other districts and prime sponsors
to, adopt or adapt the concept. It would also test the extra
disseMination coverage provided by-state validation.- The site visit
prcicess of the state validation team would also be likely to create
additional visibility for the project and-lead to its validation.

-OPRONDATIONS-
-- _ _

anal (JDRP) Validation

198182 evaluation are strong and- ead to:statsvalidatiOn,
.

recomMetitirthat the decision be'made then" about applying :for JDRP
submission- during the f011Owing year. -In_geperali-we-feel that the JDRP
approval= would_be-more-difficult*and more expensive -to obtain than-state
validation fcr_a-IirojSct such- -as this one thatA.-snot focused directly on
student-outcomes.



CELAPTER FOUR _

=

REVIEW-OF LEGISLATIVE CONTEXT

SECTION:I4-,' OVERVIEW OP TRIS CHARTER

Thls,chapter is intended to provide-an analysis-of the state and national
legislative climate in'order tO assess whether it is favorable or not to
wider implementation of Project- School _to Work.

Plans for this chapter have undergone substantialmodifications over the
past year. Originally it was thought that recommendations for
legialative change ought to be the fOcuS for the chapter. Subsequent
developments convinced NWREL staff and-Emptoyment Security De artment-
Project monitors that the chapter should concentrate on the
"CETA/Education Initiatives." That project did not, finally, receive
funding. In'a time of legislative turmoil, change in adminis ration and
reevaluation-of-priorities,-it is all but Impossible to predict what the
emerging legislative context will be

.41

What can be done, however, is to identify some broad areas in hich
economic and legislative decisions will made over the next year or
so. Within each_area, an {estimate of th relevance cLE-Project-achool to
Work can be attempted. The broad areas which will be covered below are
Career and Vocational:-EducatiobuCETA ReauthOrization; Private Sector,
Involvement; Block dranting. Obviously, volumes could be written on each
f these topics, and the analysis below makes no pretension to depth

comprehensiveness. What we do hope the, analySis accomplishes, however,
to show where Project School to Work is compatible with legislative

trends (to the extent that those trends can be accurately predicted and
described) and where it may not be compatible.

SECTION I :- ER -AND -VOCATIO AL EDUCATION

The Vocational Eduction Act (VEA) is scheduled for reauthorisati in
1982 (as is CETA; set the next section for discussion of CETA
reauthorization) . Funding for-Career Education, on Ve other hand, is
likely to be ccmsolidated along with funds for other education programs,
and made available to states in the form of

t

lock grants. States would

I
then individually determine hoi; much money ould be spent on career
education. It is possible, however, that C ngress will apprdpriate some
dollars t6 fund he Career Education Incentive Act, which is designed to
encourage and proMote local career education programs and activities. To
receive funds under the Incentive Act, states must appoint a career
education coordinator and submit a career education five-liear plgn.

.

.



ice it has operated;_Praject_School to.Work-: Coordinated effectively_
h the _Careek, Education--Coordinator---,.-iniWashington. The-coordinators-_

o worked closely, with the Washington State Facilitator in-order
--ta arrange training in nationally_ -validatedcareer- education programs.,
Washington,: as a state--, 1.8 -also- a -leader in 'career -educe:tic:I,' with. a
nationally recogiLized-model operating in Cashmere I. the Cashmere model ha
been adopted in other Washington school distridts as well.

Should separate funding for career education be ended, and funds come to
_ Washington -only-in-the form of a block the state will:need-to. -
decide how much to spend on career,education. At this time,-.it would be
pointless even to specUlate on this, since -neither the block __grant itsel
nor the process to be used in allocating -it has-been decided. What does
remain true is that there is a strong' _network -of career _ educators in
Washington of which the coordinators area part. To the extent that the
concept of career'education -is supported in the- State of Washington,
Project School to-,Work seems' to_ be' an effective means of involving school
districts with career education. - -

Project School_to Work has had_less_direct_involverzest_with:vocdtional _

education in Washington than with career education. However, one reason
frequently cited for the success of Project School to Work is the
existence of strong vocational education programs both in Aberdeen and in
the tri-district -area (Raymond; South Bend, Willapa Valley). The kinds
of services and benefits received.by young person in districtS where
School to Work is operating seem to be compatible ith those offered in
high school vocational education programs.*

'There is some Likelihood that the reauthorization of the Vocational
Education Act w41 be Linked in some way to the-reauthorization-of CETA,
since poth are scheduled for 1982.- It is clearly far too early to _guess.,
what 'this linkage might imply for Project School to Work.

With respect to career and vocational educat ion, the following statements
about Project School to Work seem justified in light of the current
legislative Climate:-

Project School to. Work is an effective way of hqlping schools
become involved with career education; Project staff have
demonstrated their ability to work: cooperatively with other career
educators in the. state.

*The design of this_study did not include analysis of vocational
education programs available in-school districts participating in P
School to Work.

ject



so The School td, Work_model can function as-an effective -
delivery-agent for career education as_longlas funds are available
to assist local districts with the costs of implementing a career
education%project. At present: available sdurces.of funds. include
-local revenues, state dollars (through the Career Education"-
Incentive -Act) and federal_money (through the National Diffusi
Network). A block graht. system replacing some-or all- of these_-_

-sources of funds would be equally effective-if there were strong
state support for Career education.

e Project School to Work can-complement the goals of vocational
education programs.-

SECTION III: CETA REAUTHORIZATION

Three key questions related to CETA reauthorization have important
implications fdr_Project School to Work. -The first question -is, whether
there willcontinue-to be separate programs for youth. The second is the
extent to Which. CETA/school collaboration will continue to be emphasizedehirand-th-td-is-the-extent-'to-whichi-if-there the.emphasis on' employability skills development will be retained.

With respect to the first question, it ie again too early to tell, but, ,
the terms of th*7debate are clear. On the one hand there are those who
would like to- c nsolidate all CETA

-programs and rely on local
odetermination the audiences to be served.

.

On the ether, there are
marw, especiaIli-in thei-Congrese-,-who see--the,valueT-of-separateprogramsfor youth. Under thepeevious administration the trend was clear: not
only were youth-programs to be maintained separately, there was- also to
-,a new 7act'!-to expand-the programsthe_Youth Act of 1980.: The _Youth_

.Act was to provide for continuous services to young peoplenotably
.expanding services'avallable to 14 and 15 year olds.

While the pone of the Carter Administration was clear with regard to
youth,. it is certain that the Reagan AdMinistration will wish to 1.
formulate its owe,.. policy regarding .how best to combat youth unemployment.

Project School to Work would most likely face more difficulties receiving
funding under a block grant system than. it would under a program with a
separate youth title. This is because youth needy:may get,overlooked in
the block grant prioritizing process, especially in times of high
joblessness. Under a seperatelyouth title, funding for project School to
Work would be much easier to justify.

The second important emaetion which will be treated in the CETA
reauthorization is whet it CETA/sehool collaboration willbe mandated.
key feature of the Youth..Employment Demonstration Projects Act (IEDPA)
the requirement for prime sponsors to spend 22 percent of their Title IV.
dollars pursuant to agreements with local school districts, has received
mixed evaluations. On the one hand, it has not accomplished at a single



ll coordination of-services to youth across the-country.
other hand, it-has 'proven a feasible way to etimulate oollaboration where7.

none has- existed before, and to provide helpful services to kids. --

Under the outgoing administration, increased-collaboration seemed to be
the trend, especially increased involvezient- of vocational education.
Whether the newathtinistrat.ion will continue the_ trAnd is uncertainv
certainly -the efficiency achieved bKa-arrdinating services seems-in tune
with the philosophical temper of this administration.

Project-School to Work is highly compatible with the goal= of increasing
-school collaboration. ,FUnded. by CETA, it operates within school -

districts in pursuit of goals felt to be important both by schools and
the-CETA system. Should CETA-Education collaboration not be a focus of a
new employment policy, the relevance of Project School to Work would come'
into grave question.

The third and final question impinging on Project School to Work is the
question of the extent to which employability'skills development will be
emphasized. Again the trend has been clear--as the problem of youth
unemployment has become clarified and better understood, there has been a
growing recognition that-the solution to the -problem is not merely gi4ing

_

a person. a job. A tfar better solution is to provide the person with the
skills and knowledge that will allow him or her to compete effectively in
the job market. Hence, there has been a growing emphasis on
employability skills development.

Project School_to Work is also highly compatible- with this notion;
Career education has long been concerned- with helping young persons
naOggiiire and utilize --the-Ythowledge,- ski lls -and-attitudes necessai-k- for
each to make work a meaningful, productive and satisfying part of his or
her way. of living." (Hoyt, no date) py providing schools access to the
Washington Occupational Information-Hystem (WOIS), and by providiriq- staff
training to assist teachers with infusing career' education in the
classroom, Project School to Work stronglystresses the skills needed for
-employability..

In the event that employability- ceases to be- a goal, of a ,policy to combat
youth unemPloyment, tithe present stress on career education may. have
limited-relevance.

SECTION VATE SECTOR I

The issue of private sector invelvement has implications for the-aspects
of -Project School to Work that are concerned_with community involvement.

It is reasonable to suggest that the rTivate sector will play, an
increasingly important role'in efforts to combat not only youth
unemployment, but unemployment problems in general. How this inv lvement
is to 'take paace still needs to be decided, but Project School to Work
can facilitate the process of private sector involvement in at-least two
important ways..



--r
First,- HproceSa-_ of g career- team-in -School- diatrj,Cta, and
engaging that team in systematiC problemsolving related to school needs,
is highly adaptable to the priVate sector.- Indeed, there _were private
sector representatives on ,scmul odhool team.- Processes-used in Pro ects
-School _to- Work could easily,be adapted for use with a representative
community group in areas such as

Determining i or an_t- employability 6Dmpetencies

Determining acceptable lvels of performance in job-related
skills

Setting goals related to carer education and employability
skills development

Planning private sector involvement in work experience programs

Assisting with ways to link basic skills with career' skills

Second, Project School to Work established a career resource system in
which community members "in business, industry and labor were made
available to schools. This process could be expanded to allow for
different kinds of- private sector participation, including:

Private sector certification of student competencies

Expanded private sector participation in instructional
o

o- Making private sector positions available to teachers on a
_temporary basis

EPTION V:

There are so many uncertainties associated with, the concept of block
_- granting that any statements about must be purely speculative at this

_ point. However, the same proceises that Project _School to_ Work_iemployed_
'in forming career teams would have great promise for helping local
Communities examine priorities and select and implement aolutions in the
area o2 .employability needs.

--While-Project-Schoo -WOrk-was-one- -a--nuMber of innovat _ tegies_
that were developed under the Youth Employment Demonstration.Projecta
Act, its future does not appear unavoidably tied to that legialatiop. At
the same time, however, it is far more likely tosbe perceived as feasible'
in a context that includes these factors:



_ priority, emp n services for youth

Mandates
- agencies

entivea for- ollaboration among youth-serving
institutions - _ , =

- s

-Focus -on comprehensive, employability skills development, for
_ _ _ _ _ _

you_

Regardless of legislative specifics, Project __School to Work may
expected to succeed within any, policy that places importance on
factors like those listed above.

There is some hope that the current administration and Congress will
formulate a policy on youth employment that includes these factors.
It is also possible that states will play a much greater role in
dictating youth employment policy. Regardless of who is actually
involved in policy determination, it is the philosophical orientation
of the policy that will decide the relevance of Project School to
Work.

Among forseeable trends, Pr6ject School to Work has' demonstrable
applicability to vocational, education- and to private sector
involvement. As a process, 'it may be helpful'_in assisting local
areas deal with priority-setting and program selection within a block
grant context.
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UMMARY OF

CELATER FIVE

USIONS AND RECOMMENDATIONS _

_
_ = _

CONCLUSIONS

project School to -Work *lea accomplish its ended -oUtpo

The project iSdi semi Washington distr c

icts desitin

sire a career

to d t Project School Work model

catio curriculum.'

Be willing to support the effort through administrative commitme
and ,with h resources as released time for participating staff

Be willing tc share. costs
-

o Be willing to enter a consortium arrangement with other districts

COMMENDATIONSECTION I:

Staff inservic e workshops should be pursued as-a means of securing
cooperation in the development and implementation of career education
Plans

Orientation workshops for administrators should be developed which
would, bUild administrator understanding and' commitment to career
education concepts.

The Community-Resource Syst
perceived district needs.

State validation for Projec
1981-82.

Project School to Work should consider whether and how the mOdel
needs to be adapted to accommodate increased involvement with the
private sector and closer relationships with vocational education.



Introductimi

There e three princi 1 strategies_used in the project assessment.
These stxategies were (1) interviews with the project Coordinators, (2)
onsite interviews in two districts and (3) questionnaire survey of the
remaining. _ consortium districts. Each strategy was Used to confirm the
findings from the other two and the results were integrated,for the
report (Chapter Two). The following sections will provide a brief
description of each data collection strategy and the analysis of the data.

TECHNIWEB-USETITMN:=THE-pBOJECT
TO 140 NODE:C.:ASSESSMENT

=

n erviews With P_ 'ect Coordinators

staff conducted four in-persOn interviews with the project
coordinators plus brief telephone oanversatiOns. During _these

-discussions information was solicited -On the-description of the model and
on the interpretation and confirmation of the preliminary findings from
the onsite interviews and the surveys. Thus, the process may be seen as
somewhat iterativediscussion with the project coordinators preceded and
ftdlowed each step. in the assessment.

Onsite Interviews

Two districts were selected based on two primary criteria: that they
e at.different levels of career -education implementation and that they

were-different sized districts. Two NWT staff spent two days in each
site interviewingdistrict personnel, staff, students and Parents. (See
Table A-1 for a complete listing-of persons interviewedDistriCts 10 and
11.) These interviews were conducted from interview schedules
(Attachment 1) that were= based on-ihe approved model description. The
draft schedules had previously been reviewed by the Project School to
Work coordinators and Balance of/State aim CETA prime sponsor staff,5 ,

and were then revised..

While NWREL staff were in one locality, the opportunity was afforded
previously nplanned interviews in two additional districts (See
Table A-1, Districts d and 9).1 These interviews were conducted with
Persons knowledgeable about Project School to Work and their district's

ci

involvement with the 'project. /Finally, a person who had previously been
actively-involved with the pr jept as en area vocational education
coordinator was located and interviewed concerning all three districts inthe area.



Survey -:
z s

Interview notes were compiled andrusee.to suggest: topics-and items -for--
the final revision of the survey questionnaires. In addition, draft
instruments were reviewed the_ Pro tco School to Work coordinators and

=

HOS caret staff.

Three instruments were veto -d: r Team Leadership, Career Team
Members and School Staff (Attachment 2). The Career Team Leadership form
was the most comprehensive, since it was assumed that these respondents
would be the most knowledgeable about Project Sc.hool to Work and their
districts' involvement as well as the district s progress in career
education planning and implementation. Another form, Career Team
Members, also assured a fairly broad knowledge of School to. Work.
third form, School Staff, did not assure that the respondents were
directly involved and was aimed primarily -at ascertaining level of
awareness/

Each district was provided two Career Team Leadership forms, one for the
Career Team leader (two in the district where there were pleaders)_ and

---one- for any- administrator-liho -was -on---the -CT-or -was- highly-involved-in e
process. Career Team Member forms were distributed to all CT members.
Four School Staff forms were to be distributed to, faculty members not
directly involved with the career education planning effort.
stjtjested staff were as follows: a science or math teacher_, = a vocational
education teacher, a- social studies teacher and an art or music teacher.

-= The -forms were distributed in_the districtsiby_the Project-School =tom= Work=
coordinators. Instructions were written for the distribution within the
district, and the ,criordinatiors verbally explained to the career teeth

leaders what was expectpd. In addition, the coordinators provided
followup contacts-where necessary to assure the best possible .return.
Table A-2 prebents the survey return data.

It should be noted that the _urveys were distributed to the nine
districts of the 11 in ,the' consortium which were, not designated to
participate in onsite interviews. However, two districts (8 and 9)
declined _to participate _in the survey due_to their_ not_ having_ active
career teams (See Attachment 3). These two districts had been included,
however, in the ad hoc interviews previously desaribed. Therefore, some
data was available from all 11 Project School, to Work consortium
districts.

Data

Interview notes were compiled and sonmarized .by model components topics.
As indicated previously., these preliminary results were discussed with
the project 000rdinators and then used as the basis for working

-hypotheses in developing the survey instrumentation. The surveys
contained two types of data: open-ended responses and rating scales
The open-ended responses were compiled (See Appendix.8, Tables B-3 and
B-4). Mean ratings.were obtained by district and type of. respondent
(career team member or noncareer team member) and tabled (See. Appendix B,

°Tables B-1 and B-2). In reporting the findings in Chapter Two, data were
integrated from both the surveys and the interviews.



District

Counselor /Career -Team Ldader
Former Area Vocational Coordinato,r.

Principal
Teacher
Former Area Vocational Coordina

= Counselor /Career Team Leader
Counselor _ _

Sigh School Principal
Teather (2) - individual interviews
Teacher (9). - Group/Informal interviews
Strudent (2)
..Parent
Career Education Center Secretary

Te4cher/Career Team Leader
High School Principal
Superintendent

_

Counselor
TeaCher (2 -)

Studett (2).
Parent
Community/Business person
Former -- Area: - Vocational- Coordinator



nisTmpEriioN AND RETURN SURVEY FORMS



_INTRODUCTION

The Washington State Employment Division Balance of State Prime Spon

which funds Project School to Work has contracted with the Northwest

Regional Educational Laboratory in Portland, OR to study the feasibility

of disseminating Project Schooll-to Work in other areas of Washington.

interview is intended to provide information about the effect-
-

Pro3ect School to Work in your district. Your district and one oth
.

in the career education consortium has been selected for onsite visits

by ours staff..

You were selected t

-a You at
be interviewed_bcause-(one reason) :-=

no r of he career steam in your district.

You are a teache effected by7- usion of career adudation in

your district:

You are a student who _s giving career education'inatruction-

d. -You have a child who is-receiving_career_education-instructi n.

responses you give will be.considered'confidential and in no case will

any information you give be identifie withyati in the.report that will

be made. All responses will be sum rized, end grouped together with those

who are being interviewed

A-5
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OT pA a structured career education
curriculum in your district prior to
Project School to Work? If so, has it been
integrated into the work done by the
career team? And if so, in what ways?

In .what ways has the..naw program been
integrated' _with the established
.curriculum,

.

acadethic?

vocational education?

Have thbre been any problems accomplishing.
the in ation?

- SM 11 high 'school students receive career
education instruction? Are there any students
who do not receive career education instruction
due to scheduling, tracking or other factors?

Overall, do you feel the infusion .of career
education in your school district has been
(or is being) accomplished-successfully?
Please comment as to why you feel as you do.



OA-. I. What staff training in career education
has occurred?

a. for the adopted program?

b. general career edu-aation?

What formati have been used (i.e., inservice
small group, individual basis?) '-

Which training has been conducted_by the
Project School to Work coordinators?
If not -all, what other trainers halle been
Used?

4. . What resources from outside your district
have been used to assist the work of the,
career tear or irr training staff for the
infusion of career education? IICArl helpful
has each been?
.a. From the Superintendent of Public

Instruction's Office? Who?
b. From the Educational Service District (ESD)?
c___From the_Commission on-vocational

Education (CVE)?
d. Developer-Demonstrator from an adopted

Pro
e. Other outside staff trainer? From?

Training materials? From?'
Other?

ra there areas of need that have yet to be
covered in inservice? If so, what are the
plans for providing this-training?_

What were the most useful aspects of the
training received? What were the least useful
aspects or ways in which the training could
have been improved?



SM T _OA

L SM F OT OA S

SM--

=

OT QA

ation Information S stem WOIS)`

What ProportiCn ofthe high school teachers
have been trained in the use and purposes
of WOIS?

Do all :high_ school students _have access -to the
-system? :

3. Do yo_ u think= all the high school= students
know about the system? _

Has WOIS played.an_important part ilvthe__
career education program in your high school?
If so, how?

E. mainitICOnurem(CRS)

is the loca- l community support and
participation in CRS adequate in your district?
If not, what cokild be ddne to Improve it?

In what way s have the teachers in your_district
been made aware of the CRS? Do you think
there are teachers who are not aware of CRS ?

---ifso. why aren't they?-

3. What are the important ways the Community.
Resource System contributes to the infusion
ofcareer education in your district? Are
there ways,in which the CRS could be changed
or improved to better contribute to career
education? If so, what are they?

w



L SM .CA

L SM

L SM CA

Project ool to Work

Describe_ the roles of the project coordinators
with respect to the consortium. What

_

are
-,

their responsibilitieS?

Have these roles changed over time, .e., are
there responsibilities or activities that the _-
coordinators do not perform new or perform
less often than initially?

Describe the roles of= the project coordinate
with respect to, the career team. -t are
their responsibilities?

4. Have these roles changed over time, , are
there responsibilities or activities that the
coordinators do not now perform or perform
leas often than initially?

What are the most important or effective roles
-- performed- by the 'coordinators? Are there any

roles or services that are less effective or
necessary than ethers?

6. How have each of the following groups been
made aware of Project School to Work? Have
they endorsed it? How?

OA a. School board?

OA

OA c. School staff?

d Local community?

e. Parents?

b. Administrators?



CA

L

L SM CA

OA

ntatin SchooltoWor _n Other Districts

What are,_ the advantages of the multi-district-
career education consortium? Are there -

disadvantages?

Was there any-previous cooperation or
collaboration between the consortium districts?
If so, has that previous cooperation enhanced
the work of the consertium?

OA What costs has Project School to Work paid that
would otherwise have been necessary for the
district to have paid in order to infuse career
education? Would the district have financed
these items if nece4sary?

P. OT OA 4. Can Project School to Work be implemented in
other districts in Washington?

Ta SM CA P OT OA S S. Are there any aspects of the project which
should be changed in order to improve the
services it provides to districts?



ate_ 2E4= 19)31

Dear Career Team Leader

ATTACIRMNT 2

SURVEY INSTRUMENTS

Enclosed are the questionnaires for the Project School to Work study.
We very much' appreciate your _willingness to distribute them for us.
The questionnaire for yourself and another active participant (e.g.,
the -administrator)-1-0 wit-h- some ,of the same questions
being asked other members of the Career Tem. In addition, there are
four questionnaires for faculty members not directly involved with thecareer education plahning effort. We would like these questionnairesto be given to diverse types of teachers, our suggestion being:: a
science or math teacher, a vocational education teacher, a social-
studies and an art or music teacher. If any of these are inappropriate
due,- for example, to-the fact- that they are already- inv6lved, please
use your own judgment.

With each questionnaire we have given an explanation of its purpose.
Feel free to look over the questionnaires before you distribute them
since staff may raise questions about them. If you have any questions
that Carol Richardson and Mike Taylor cannot answer for you, feel free
to call me collect at the number above.

Thank again for your help.

-Sincerely,

Sharon IC7 Owen'

Svaluation Specialist
Education and ,Work Program

A-12



February _25t 1981

To: Survey Respondents

From: _Sharon Owen
Evaluation Specialist_
Northwest Regional Educational Laboratory :

Project School to Work
Survey Questionnaire

The Washington State. Employment Security Department Balance of State (Bpsy
Prime Sponsor had funded:1Project School toWOricYthrOugh-Title_IV-CETA-funds
since JanuarY1-1979. Thelitoject WaSfUndeato.ifecilitate-Anfusion of-.:
career education program -and concepts at the high sChool:level in the-
eleven dittridts participating_in'the Career EdUdation,Consertium-for this
purpose as you may be aware your:distriet is participating in this project
and in the Career EduCatioo.Consortium.

The SOS prime sponsor has:also contracted with the Northwest Regional'
Educational Laboratory (NWREL):Education and Work Program. in portland,
Oregon:to evaluatethe,..feasibiliy Of iMplementingthe:FrojectSchoolto
WOrkmodel -ither'10oalities:_inWashington. This survey questionnaire is
a-Major means ofCbtaining-inforMation relevant to that evaluation. (This
is not aneveluationof;your district or its: career educationprogram,)

Threfore, important, for each person to r spond to the-
-

questionnaire_to:the-:ektentof his-or her knowledge. .Please:fill out as
many;- -of the qUestions as possible If yoU:de not have knowledge-about-.a
ParticUlar areal:orset.Of'AuestiOnev feel- free. them-blank,
ret- nses will be identified -with_

:
'an inforlatiOn

yoU tfall- respondents will be summa
qUestions please call tecollett at 1503)

Pieascreturm_your,survey in the postage-paidenvelope within one week

Education & Work Progratn
Northwest- Regtnal Educational Laboratory
710 W Second Avenve, Portland, Oregon 97204

A-13



CreatiOrteayo_ _ _

Northwest Regional Educational LaboretoryEducational
Portland, Oregon- 972

--:_--

PROJECT;SCROOL-- TC WORK
CAREERTEAM -LEADERSHIP

Please remember to leave an item blank if you _do not have relevant information on
that topic

l.- School District:

2. Your PositiOn

administrator teacher Subject(s) taught

counselor 'parent

Are you a member of. the Career Team in your district? Yes

Please describe briefly_ the status of Career education in your district at
thiq time. Please include:

- -
a. The model, materials or general plans that have-been adopted (e.g., an

adoptable program or your own program design).

b. The stage or level of implementation of the plans.

What ere the next steps' that are anticipated?

A- 4

Is your district ursuing the concept of infusion as pa t of the plan at the
high school level? Yes

Why or why not?

U



Please check below,which_persons are_on the Career Team:

district superintendent

high school principal

high-schecol counselor

Teal studies,teacher(

elementary or junior high staff

parent(s)

v_ atiOnal education teacher(s) business -or -community
represantative(s)

music/art teacher(s

---,science math teacher(s)

student(s)

other (specify)

Approximately how much of your time per month is devoted to Career Team or
Career Education planning activities for the district? bours_

For each item below, please rate the degree to which you agree with the
statements as they relate to your district by circling I (strongly disagree)
to 5 (strongly agree). If you are not personally knowledgeable about the
topic, feel free to leave the items blank. (There is a space for comments at
the end.)

Strongly:. I

Careee Team :Disagree=

The Career Team, ha6 consistently
kept the district staff well-
informed and up-to -date on their
plans and activities.

The Career Team members are an
appropriately representative group
of the people -in-oUr-distriot who
should be involved i the
implementation of career
education.

Strongly
Agree

10. The Caraar:.Team, has accurately
identified the career education
needs of the dittriqt.

11. The Career Team hasaccurately
identified the needs of high school
teachers and administrators for
training in. career education._
concepts.

12. The Career Team-has received
positive support from:

pOhool board

High school teacher and-Counselors



Strongly
Career Team Oisagree-

__*
-High school and district

addinistrators 1

1-Parents ofhigh-school studen

Community and business

At this time the Career Team func-
tions to, provide district leader-
ship in planning and promotion of
career education.

1

1 2 4

Comments or-clarification iegardipg any of the above statements:

Career Education _Implementation

14. The career education
been well integrated
established academic
of the_ high school.

15. The career education
been well integrated

a ional education
he high school

prograd 'has
into = -the

curriculum

program has
into the
curriculum

igh school staff have' received
adequate__training in order_ to
competently implement the career
education plan adopted.

17.' Overall, the implementation of career
education into our district has
been (or is being) accomplished
successfully.

omments on how the mplementation-of career education has worked in your
district:



Washin= ton c ccu- Strongly
System (NCI ) Disagree

High school instructional and
counseling-staff-have been oriented
-to the purposes of the WOIS.

19. A11 high school students are
encouraged to use the WOIS.

Cemmentsi

1

3

1

Community Resouree System

20. All high school teachers, are aware
of the services available through
-the-CRS.- 1 2 3 4

21. There is widespread local community
support for and participation in
the CRS.

22. The CRS is ekt- used by high
_1 school-instru OnalYand:ceuriseling--

staff -in itie'distriot,

For the following items, please rate the effectiveness of various aspects of
Project School to Work conduCted by Carol_Richardson and Mike Taylor, Project
Coordinators:

Not EffeCtive
At All

-L.

Very
-Rffective

_ ning and relating
School to WOrk

a. School board

High,school and
administration

High schoo. sta_

Community



24. Coordinating the work of the
consortium; conducting the all-
consortium meetings.

25. Training the Career Teams in the
steps for identifying district
career education needs and
implementing programs to fulfill
those needs.

26. Training the Career Teams in
group communication skills.

27. AAing as resource linkers, find-
ing and presenting appropriate
resource-persons-and-materials. 1 _2

fective VerY
At All Effective

28 Acting as inservice staff trainers
to orient school staffs to WOIS.-.

29. acting as inservice staff
trainers in career education
'concepts.

Recruiting business, labor,
industry and other community
'persons to participate in the
Community Resource System.

31. Managing the Community Resource
System.

Comments:

4 5

4 5

5

Please rate the following items in terms howimportadt or valUable they are or have
been to the career education programin your high, school'. Space 'is` provided belo to
elaborate or comment on these topics.

Not-Important or Of-Highest Impo tance
Valuable at All or Value

Washington Occupational Informa-,
tion System (WOIS)computer terMi a

Community Resource SysbeM (CRS)
managed-by the staff of Project
Schgol-toWork

A

A-18



-
-EOt Important -or
Valuable at -all_

34. Career Team planning for career
education

Inservice wOrkshoP(s) for all
high school faculty

36. Leadership or supportby the
school and diStrict administration- 1

Endorsement by the School Board of
the district career education
program

2

ighest Importance
or Value

Training of all Career Tea members
in how to do career education

== planning -(by-Carol-Richardson-and----

Mike Taylor, Coordinators of Project
School to Work)

39. Training of Career Team leaders o
chairpersons (by Carol Richardson and
Mike Taylor, Coordinators of Project

hool to Wor k) -1

Pleats elaborate or comment-On Your ratings of any `of these. topics:

_ _Implementation of-Pro ct-Sch _

to Work on Other isticts

40. Do you feel Project School to Work
areas of Washington state? Yes 77

is appropriate for implementa
No

n in other,



Are there any ways the project should be changed in order to implement it
other districts? . _

42. A number of advIntages have been cited for the use of a consortium in
promoting career education. Please indicate the advantages that you have seen
in the career-education consortium.

43. Are you aware of any disadvantages to the use of a consortium for a project
like School to Work?

44. Are there any other comments or suggestions you would care eke regardin
any aspects oethe School to Work project?

A-20 68
2/23/81
S. Owen



on $-Work _Progrn :
Northwest Regional Educational Laboratory
710 S.W. Second tWenue-, Portland, Oregon 97204

-O
. -PROJECT SCHOOL TO WORK:

- CAREER TEAM MEMBERS .

Please remember o leave _an=item blank if- you do ;not have relevant information on
-that tOpica-

-1- School-Distriet:

2. Your Position

administrator

Counselor

teacher= SUbject(s ) :taught

parent

e you a member of the Career Team in your district7

. 'Approximately how much of your
-Career-Education-planningactivities-for-the-diatiact? hours

`No

e per month is devoted to Career Team or

For each item beloplease:rate the degree-to which you -agree with the
statements they,relate.toyoUr district=by,cirOling 1 (strongly:disagree)
to S (stronglyegree)a, If you are not per$OnaIl"noWledgeable about the
topic, feel free 0 leave:the items blank. AThereipLa:spacefprOomments at
the end.)

Career Team

The Career Team has consistently
kept

a
the district staff well -

informed and up-to-date on their
plans and activities.

Strongly Strongly.
Disagree Agree

. The Career Team members are an
appropriately representative group
of the_people-in our district who
should be involved in the
implementation of career
education.

The Career Team has accurately
identified the career education
needs of the district.

The Career Team has_accurately
identified the needs of high-school
teachers and administrators for
training -in career education
concepts

TheCareer Team has received
positive' sUpPOrt from:

School board

-Sigh school teachers and c



Career Team

High school and district
administrators

Parents of high school udents

-mmunity and business

At this time the Career Team func-
tions to provide district leader-
ship in planning and promotion Cf
career education.

Strongly
Disagree,

1

2

2

Strongly
Agree

-4 5

4- -5

5

Comments or clarification regarding any of the above statements:

Career ucation lemedtation

The career education_progr&m has _
been well integrated into the
established academic curricul
of the high school.

The career education program has
been well integrated into the
vocational education curriculum
of the high school

Digh-School staff-have-received
adequate training in order to
competently implement the career
education plan adopted.

Overall, the implementation of career
education into our district has
been (or is being) accomplished
uccessfully.

Comments on how the implementation of
district:

-_tion-has worked

A-22



Washington Occupation Information - Strongly
Skstem (WOIS) Disagree

14. Righ school instructional and
counseling staff have been orie
to tie purposes of the WOIS.

1 high s hool- sstu ants e
encourag 4-se the WOIS.

Strongly

Pamm--

Community ResoUrogLSys4em (CRS}

16. Al] high school teache
of the, services ava
the CRS.

17. There is widespread -local
support for and pasticipat
the CRS.

18. _The- CRS is extensively used by high
school instructional and counseling
staff inF the district.

For the following items, please rate the effectiveness varlous aspects of
Project School to Work conducted by Carpl Richardson and Mike Taylor, Project/
CPordinators:

Not Effective
At-All

Very
Effective

_-EXplaining and relating
01 ;p9 Work tx).:

a. f School board

b. ighschool and
administration

High school staff.

Community



20. Coordinating the work of the
consortium; conducting the all-
consortium meetings.

21. Training the Career-Teams in the
steps for identifying district
career education needs and
implementing programs to fulfill
those needs.

22. Training the Career Teams in
group communication skills.

Not Effective -_

At All

Acting as resource 1Jikers,: find',
ihg and presenting approPriate
resource persons and materials.. : 1 2 3

24. Acting as inservice' staff trainers
-to orient school staffs to WOIS.

25. Acting as inhervice staff
trainers in career education

-concepts ,

Recruiting business, labor,
Industry and other community:
persons to participate in the
Community Resource System. .

1 2

Very
Effective

5

5

4. 5

27. Managing the Community Resource
system.

Comments:

e rate the following items in terms of how imposSant or valuable they are or have
the career education program in your high shool. Space is provided below to .

r comment on these topics.

Not Important or Of Highest Importance
Vluable at All 7 or value

,Washington Occupational Informa-
tion Sy Stem-(WOIS):Oomputer terminal

29. Community Resource System (CRS)
managed by the staff of Project
School-to-Work

A-4-



30. Career Team planning fo
education

career

Inservice workshop(s for all
high; school facUlty

Not Important or
Valuable at All

1 , 2

Lehdership or support by the
school and district administration- 1 2

33. Endorsement by the School Board of
the district'career education
prOgraM

34. Training of all Career Team members
in how to do career_ 'education
planning (by Carol Richardson and
Mike Taylor, Coordinators of Project
School to Work)

Training of Career Team leaders or
ohairpersOns (by Carol:Richardson and
Mike Taylor.- Coordinators of. Project
Schobl_to-WOrk) 1

3-`

2 3=

=

Of 0f Eighest_ Importance

or-Value

4

4

4

Pleas elab.brate or comment on your atings Of any o hese topics:

You feel Project School° to Work is appropriate f
areas of Washington state? Yes

Why or why not?

implementation her

-A-25



37 -Are there any ways_the project should be-ohafiged:
other` districts? -

-order to implement-i_ in

38. A-number of advantageallavebeen cited'for the use of a consortium in
promoting career education,. .Please indicate -the advantages that you have seen
in the career education cortdortium._

Are you aware of any disadvantages to the use o
like School to Work?

a consortium for project

--40 -Are- .there -any other comments or suggestions you would care to Make regarding
any aspects of the:School to Work project?



_ Eduoation_&,WOrk-P_ rogram _

Northwest Regional Educational Laboratory-
.- 710 S:W. Second Avenue, Portland;Oregon 97204

_ PREUSCTaRZCHOOL.TO-WORKv
STAFFMEMBER SURVEY

Please remember to leave an -item blank if you do not have relevant information on
that topic.

School Dist

Your Position

administrator

counsel

teacher Zublec s taught

parent.

Are you a member of the Career Team in your district? Yes No

For each item below, please rate the degree to which yOu agree with the
_statements_as_theyrelate_to your_district_by-circling-1-(strongly disagree)
to 5 (strongly agree). If you are not personally knowledgeable about the
topic, feel free to leave the items blank. (There is a space for comments at
the end.)

rongly
Career Team -Disagree

3.

-

The Career Team has consistently
kept the-district staff well-
informedanduptp7date on their:
plans and activities.

A. The Team members are an :

appropriately representative group
of the people in ourdistrict who
Should'be involVed in the
implementation _of_ career
education..

The Career Team,4as accurately:.
identified the career educetiod'
needs of the district.

6. The career Team has accurately',
identified:the.needa of high school:.
teachers and administrators for
training in career education
concePts..-

The Career Team has received
positive.support'frpm:

School board

High school teacher and counsel

High school and district
administrators

Parents of highschool students

Community and business



Career-Team
7-

t this time the Career Team func-
tions to provide districeleader-_
ship in planning and promotion of
career education.

Strongly_
Disagree

2

Strongly
Agree

4 5

Comments of clarification regarding any of the above statements:

Career Education Implementation

9. The career education program has
been well integrated into the
established academic curriculum
of the high school.

1Q.. The career education program has
been well integrated into_the_
vocational education curriculum
of the high school

High schoolstaff have received
adequate training in order to
competently implement the career
education plan adopted.'

Overall, the implementation of career
education_into_our_district_has
been (or is being) accomplished
successfully.

Comments
district. -

on h career education has worked in your



Washisi I
stelzmaiigois

13. High-achoolinstructIonsland
counseling staff have:=been oriented
to the purposesof-the

14'. All high school students are
encouraged to Use the WOIS.

-Commentst

_Strongly'
Disagree

2

Strongly
Agree

4 5_

COmmuni'ty esource System .(

. All high school teachers are aware
------ --of the-services available through

the CRS=

16. There is widespread local community
support for and participat n in
the:CRS..

1 2 4 5

17 The_cRS is extensively used by high
school instructidhal and counseling
staff in the district.

- _ -

Please rate the following 'items in .terms of bow octant or valUable.they,are,or
have been to the career education-program in'your high school. Space is provided

--belowto_alaborate or--- comment on these topics.-: .

Not Important or -

Valuable at All,

18. Washington Occupational:In orma-!
tion System (WOIS) computer terminal

19.- Community Resource System (cpts)
managed by the staff of Project
School-to-Wprk

20. Career Team planning or carper
educaion

21. Inservice workshop(s)
high school faculty

2

or all-

Leadershipor support by tha.'
school and district administration

Of H hest Importance
r Value

A-29



Implementation of_-Project School
to Work on Other -Districts

Do you feel Project School to Work
areas of Washington state? Yes

Why or why not?-

appropriate for plementation in other

24. Are there any ways the project should be changed in order to implement it in
other districts?

25. Are there any other comments or suggestions you would`care_to make regarding
any aspects- the - School to_Work- project? _ _



Anthony Feldhausen
Superintendent

942-5855

March 12, 1981

ATIA

_LETTka-DECLINING TO PARTICIPATE IN SURVEY

illapa Valley Schoo s
District No =160

Menlo, Washington 98561

R. Robert RIsInger
Secondary Principal

943.2006

Charles Werley
Elementary Coordinator

934 -5595

Northwest Regional Education Labor
710 S. W. Second Avenue
portland, Oregon 97204

Attention: Sharon X. Owen

We received your qUestionnaire for =the Project_School
to Work study. Questionnaires were sent for Willapa Valley,
Raymond,and South Bend School Districts.

We talked to Mike- Waylor and Carol. Richardson rpgarding
our concern = in getiing these filled out by Raymond and South
Bend since they do not have attive carer teams at this time.
In addition, many of the, career team members from these
two schools are no longer in the area,

that reason, we will_not be completing the questionnaire
or Raymond and South Bend.

If you-have any questions or .concern 8, please feel free
contact me.

Sincerely,

R. Robert Risinger
Tr:- District Vocational Director

RRR/km

Axt Equal Opportuni Employer"
7
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)10verallt the implementation of career Mean 3.10 .43-,
:educationrintoourdiatlipt has SD,_ (' .99):- .79)
;im0r-As''being)lactoMplithed N --_10 7

5 -7

- 3.60 _4.40, ,=3.25_- 0 -3.00-
(1.14)- .55) .96)-- :1 .89)
- 5 5, 4 6-

.successfully.:-_ :_t-

WaShin- ation Information
ter` (WOIS)

High school instructional an
counseling staff- have been-or nt
to 'the purposes of_the WO S

Allhigh school students are
encouraged to use the WOIS.

Commit ReSOtLemCRS

All-high-schwa-teachers "are `aware
of the services available through
the CRS.

--

Mean 3.90 . 4.25, 4.60 x.80 '3.60 3.83 -3.57 ,

SD 7:-99) ( .71) .89) .84) .55) (1.17) (1.40)
N

Mean-

SD

N

Mean
SD
N

ThereiamideSpread local,-community_ :mean
supgort_for and-participation in 50

10 8- 5_ 5 5 6

4.56 4.75 -4.60 4.00 4.20 3.40
(,.73) ( .46) ( .89 (1.30) 1.67)

9 8 5 -5

-3.22 3.75 2.50 4 00 3.20 3.33
=

.20) (1.04) (1.92) ( .71) (1.10) (1.51)
9

2.88
(1.36 )

8

3.71
(1.11 )

4

1.60
( .89)

5

3,00
.12)

5

a;op
.821

6

3.17
(1.47)

_ .
7 5 4 4:_ : 6

2.67 3.00 -1.80 .60 00. 3.00
(1.12)- (1.07) (140) .55) 0 1.67)

9 8 'L.5 5 5 6

the-CRS. a

The'CIIS is extensively -used by high
school instructional-and counseling
staff in' the-_district.

Mean
SD

7-

-3,83-

(1,84)

= 6

2.50
(1.05)

6

3.00
.63)

6

2.60
( .89)

5



-
!'

1.
1,

-,
-

-
...

...
. -

1:
- 

-
C

I
-

i
-a

L.
 :'

.
-

:
4

.
O

..
Ie

. -
 -

 -
L 

.1
=

 I.
.

--
 1

 .-
 -

-
1-

.4
.

-
-

-
-

1-
-

.
...

-
,

:
.-

 4
1 

.
1-

(-
;

1.
 .

-
--

-1
- 

-1
11

1r
-

'
I-

-
-
.-

- 
'

-
- 

.,
Is

.
'

-
-

1

..-
'

! 
11

14
 .1

..,
:

.
-

1
-

.
-

.
--

-'
..:

1
I.

' i
 "

I 
--

-
-

.
rm

-
1

..
-

I
I

"
_

r
.

)
-1

.1
 j

I r
.

ri
 -

 . 
-.

I
-

.. 
r

4
.

.
-
F

. -
 r

.
;

IC '..
.1

71
- 

-
!.

...
 -

1 
:

-3
-

-
'

.
-.

.1
.

r.
.. 

r 
.1

11
.

r
.

1-
-

j r
.:7

.1
1

I.
- 

i-
-

I.
.

I
1

..-
.-

.-
.

...
- 

.-
.-

.
.

%
-

-
-

-i
. E

li
,

-
-.

1
' '

F.
.1

-
..

in
II

 o
il 

. 1
 .,

 ,
.

..
r

-
;

-
1.

.
..,

--
i

1

,
I

II
II

.
1.

1 
1

- 
-

-
"

1,
-

- 
- 

1
-1

.1
.

. -
.-

i
1

-1
,1

.
.

":
I 

j
1

I
-

,-
--

 -
.I

.
11

11
-I

 .-
-

-
II

'
.-

 -
d

-
- 

-1
""

' 1
-0

-'
'

'
. -

 .
14

1
1

r.
 -

I.
.

'
1-

1
.i

,
I-

11
1

-
-.

-
.

g
-I

re
 j

-
..-

.0
.

II
_

,
..2

.
..

:
.

d-
,

._
_

.
L

 ,:
...

..
.._

 ..
 4

...
 in

.
-

L
in

 t 
.

. 4 
,C

-
1 

- 
1

-
.

-
'

g 
-

- 
.

--
m

il
;0

1-
-

'
I-

-
-

1
IN

 1
%

-
1

1 
kr

.;
p.

. 1
_ 

.
1-

 N
.

-
-

-
!

, ;
-

:
-

11
.-

.-
; .

.,
-

1
,

--
I,

1
-

-1
- 

-
''

--
$

I.
-

a 
-.

1

d
-

-
l

rl
 4

.
. -

1
' '

 I
-1

-j
-

-
Ir

Il
l-

1
- 

11
,

...
..

1
-

-
'I 

-
..i

.
I-

- 
'lg

. -
1-

:
0

..
1.

4

.-
I

I-
1

I
..V

.
...

.I
-

14
 ,

...
..

.
p

I 
.1

.
.

. l
 1

.
' .

.1
.

.
I 

61
 i 

M
 ."

 . 
'

: j
: I

. '
 .

%
 ;

.
:

X
I 

1
b 

1
. =

.1
.. 

.
.1

. .
..,

.
...

,
-

-I
I.

1
.: 

...
E

ll 
-

.
d 

.P
0

"
I

-

-
I

ai
l-

.-
 -

-
-

- 
I 

-
-11

-
-

1-
--

'-
!

-
- 

1.
"

1
I

i
1

'1
.4

 II
4.

- 
.

11
__

.
-

-
.-

ii
_

.
r

. 1
-.

 .m
.-

-
r 

-.
.

- 
.

-
: :

 -

1.
-

1

...
I.

.
II

-
__

- 'i
ii

_

-

L
-
-

. +
2

t-
--

 .!
.

-I
%

 I
-%

 '
.. 

--
-

3 
I

I:
 . 

-I
IL

': 
%

 b
 ',

2:
' .

1
'

I 
-I

 7
I

.. 
,..

.
1-

: I
 .-

11
 !

-
.

-
- 

- 
.

.
.

- 
..I

.
-

'
.

11
11

1.
11

11
11

.
i I

. .
.1

.
-.

:..
!

_
.1

5 
.

1.
1

1
1

- 
.

=
.1

.1
 -

. "
.r

. -
''

- 
-

- 
-

1p
-

-
r,

E
 ..

.
-

. M
in

i .
,

.
-

-
-1

I-
_

-
11

-
.-

1
-

1-
-

.-
' ...

I
It

:
--

.1
11

:. 
:

II
,

Ir
em

-
..1

.
-4

 i
1

1 
-

-,
-

.
h.

...
I.

.:
1

1,
.

d
M

N
 1

 ..
.. 

- 
D

iu
 -

;
-

'
-I

11
1

-
a 

' .
- 

N
..'

 !
IL

I
-

1
.

-
'',

' -
:

'
!_

 -
1

...
...

...
- 

--
1

I
I

. -
-I

11
-

-I
.

-
-

1.
. .

4.
_

_.
-

-
rd

-
'

I
-

I.!
.

...
.

..-
.

_

1.
- 

-
-

-
.

a
..,

-
-

..-
1.

,?
-:

1-
b 

1-
..M

.
1,

-
1 

'
- 

%
I-

- 
-

:0
i ..

 -
.-

-
-0

-
-

.;
1

.1
-

s
.1

-
.1

-
...

...
..
-

:(
11

 -
-.

m
 ..

.. 
,..

.:
.1

..
...

.
.

.
-

"
1 

1-
11

--
.

-
_,

=
.

1
,..

.
L

..i
.

" 
.

b
1.

1
b

-
.

II
-

.
- 

...
-

-
P.

-
-

_ .
1

..
I

I
-

. -
 .

.
.1

, 1
.

1 
-

1.
.

' 1
- 

-I
-"

-
. .

 -
.

..D
.

-
.

- 
11

 il
 la

'
-'1

 -
.-

.1
--

-:
 .

1

nr
.

.
.-

-
-

1
I

- 
--

-
-

L
:3

 .
.

.
A

_ 
.

1.
.

b.
..

- 
.

1.
1

.
.

1
11

.-
11

N
I

-
- 

-I
-

.
.1

-
-.

.1
.. 

r-
L

10
-1

,_
 _

_
I

_.
...

..
1

N
I

bl -4
I

:.
-

-
II

A
li

-
-I

 1
- 

b -1
I

I

1.
11

 -
1

.
..

-
...

._
.

.-
.

r
- 

-
-

-
%

I 
-,

P 
IT

,
-'

-,
I

'. 
O

P-
-

r
__

,
-.

 -
 -

- 
l .

 g
 -

 -
;

-
-

-
.. 

1 
- 

y
"-

-I
- 

-1
m

i ,

e-
- 

-.
I: 1-

-

-
1

F
.; 

II
 ..

E
-1

I"
. .

.
1-

1
-

-
..

.1
-2

-.
-

.-
-

, A
, .

._
 ..

1

:
1i

1

-
a

I.
.

L

noI
.

-
..-

.
"1

..
-

-
1

-
-

- 
Pi

 1
-

11
1

-
-

Z
- 

11
_m

p,I-
- 

!'.
..

,
i_

.

' .
-

-
11

 A
I

"I
1

'
- 

1
1

i
11

il
-

-
-

- 
-

-
-

-
-

-
k

-
-

. F
ri

-.
-.

-
-

'

1-
-1

.-
 i 

I"

-
-

-

_-
_

-
-,

.
-

1
1.

7
1-

1,
 ..

.. 
..

-_
,

.1
.1

-
I

--
' -

-
- 

p-
 :P

-
-

-
1

-
- 

-;
,

.
' 7 

r
; '

-
.

M
I.

'
.

1
- 

.1
-

-

:
- 

_
...

4
r,

-
.

_
1-

m
g

.
.

. ,
.

,
...

...
...

.
-

.
-1

 .-
,

-
..

1.
-,

-
.

1-
 -

!
-1

im
- 

- 
=

-
.

.-
4

1
.

:
-

11
'

1
-.

. -
-

.-
-

..
,

,
II

.
i

..
..

d
1-

-
-

s
ir

,-
_-

id
6

...
6;

_.
II

-
I.

..
-

-

1
11

4
V

:
11

-
1%

-m
. -

 :P
;

'
...

I!
! 

'
- 

f
_.

 ,
..:

7
i .

1.
- 

1
1"

4
:1

".
-.

;1
%

 :
._

_
i

1
1-

-
'

_I
-1

,,
I

-.
:_

. -
'-

II
-

1 11
.

..
...

...
-

1

-
-

1
.

.
...

 , 
...

. -
il

..
-

..1
1-

-
. '

.d
1

1
1"

-I
I
' '

- 
4 

'
1-

1
'

0
u"

 1
11

-
I 

- 
-

-
-

Ij
al

l
. I

I
11

r
..

1
F

.
:4

1'
I.!

1.
...

:
1

.
.

4
.-

1-
1

-
:

.1
0'

II

II
I

--

IN
I1

14
11

.1
-

."
. -

M
1

I -
11

I
1

-

1.
:1

1
. 1 

-_

N
- 

I . %

z
I1

-' N

1 g' 1
 1

1 '-

_

" . i
.-

- 
- I.

..-
.
:

1-
11

.

i

- , -

-

.-
-.

1.

1-

--

.t
1

I
.- 

:'-
; :
-.I. II 1-

I 1
-:

---

rr
r:-- .1

.. 
"4

4... 
1

_
.1.

1

i.E
'e

r-7
.I

. 1-
_: 1 

97

.-
-

-.
I

.
-

4
-r

- 
!"

1
:1

.
--

=
-

..
.

1
-

-1
I -

14
'

1.
- 

11
.1

-
-

...
/

.1
b 

1 
-

C
II

I
.

I
.

I.
- 

- 
1.

1
-

r
-

I
-

.
I-

-
."

'-
V

'
!'

.-
1 

.
...

..
-

.
.4

- 
"m

g
.

1-
.-

 -
1.

 -
.

1.
1

.
-

11
1

!.
.1

-_
,:

...
.

i -
.-

.
IN

 i.
.1

i
-

.
.

h.
-

11
11

11
11

11
40

1:
.

.
. .

.
-1

 ..
-

:
-

-
-

:
- 

1

..i
..0

_ 
1:

.-
1

: -
-

2

11
11

%
-1

1
- 

4
b 

.-
-.

 I
I

1
.

-
!

-
--

I-
-

pl
.
i

-
1.

..
.

L
.

.'.
-r

id
ri

 ::
11

.1
-

'
_.

.-
1

11
.-

I
1

r
1 

j
lu

,
_.

,
IL

.
,

-
.

-
1.

:
I

1.
-

6.
..

,
_

fl
.-

-
tm

P 
-.

-
-

.
_.

;. 
- 

r
- 

=
-

7
-

-
-

1
.

r!
..-

.
--

I
-

" 
.-

-
-

-
-

"
1-

'r 
- 

1
- 

-
-

..
_.

_1
.1

V
'

.
-

...
-I

11
I

.
!

-
11

.-
-

...
1.

1.
 ..

. -
 m

 -
..

--
_

14
-L

II
--

.-
h

I-
I

11
:_

-
!

I.
.7

11
.r

..1
.

- 
- 

bl
_ 

!_
-_

__
_

1.
! 

r.
...

. i
1:

1.
_.

...
F

.
. I

- 
'

-
.

IL
I

1_
-.

1 
._

-
-_

_
-,

.1
...

-
:

.
..

I
1

-; 1.
.1

.
-

.-
.

1

; -
._

 .,
1

.
; 1 ..

r.
"

1

--
=

-

=
II

I
. "

.: 
-

1-
=

11
-

11
 -

%
11

1

...
--

I

1 
"

i
1

'
1

-
-
- 

-F
r"

 I
,

I-
; C

' ;
.-

.1
1-

Il
i:

I
' d-

-
-

1
I

..
1

-
-

:
.

-.
14

1
,

}
1

...
.. 

I.
;

p.
...

.
1

:
-

..
- 

4
-

II
 ..

 -
I:

'
' .

1 
: '

 .
.

1!
- 

-
14

-

:
.

I
-

.
.-

...
...

.4
-

1.
1

ri 
-

'
!

-
I

-
"-

..
-

- 
.

.
1%

.
-

11
';

!:
..-

.
-

b
.. 

1
r-

-
1

L
r-

 -
--

-2
. I

:-
.

;
; -

r-
-

, -
-

...
.

.
,

01
-1

-
J

.. 
.N

.
...

.
. .

b 
L

I
I

:
.

I
-

-' 
I

-
! 

-.
'.

r 
.

,,
L

E
L

,..
..N

, -
.1

.-
1 

:0
-0

,-

0
11

I

-1
!

-
1

-
. 1

-
1

I

1
II

1
1;

 M
I

.

I
1-

1:
11

11
1 

--
j.

--
.-

:

1_
 :.

1-
...

_.
-- .

--
--

ti.
1-

-1
-

.-
'

' -
 .-

P
-1

...
..-

r;
 r

-
iI

-
.

-
- 

..
-

:
r-

. -
1

-p
4

.
-

- 
-.

.
--

I
-

-
-
,

_
.

.
.1

1.
,

I
'

"
41

 ;.
;.1

A
--

1I
.

-
-.

-.
".

.
IS

..,
.

1 
.1

--
--

 I
.

...
1-

."
...

-
-'

I 
I

I
I

'
-

z
--

.
.2

.1
1

-
.'

7
-I

PC
-

lig
-

=
 -

-
-

_
- 

1 
--

-
14

. I
.

1-
 .

.-
.,-

.
,

-
-

,-
1

4.
 '

11
;-

11
1

-
:

. -
._

1.
;

.
Y

..-
 1

-
.-

'
r 

-I
I-

-1
-

" 
--

-
.

I-
1

-r
,

-
-=

 ,
--

 1
-r

i
.1

--
I"

.
id

 d
- 

I.
- 

'E
 I

r
"-

 '.
I

I
1.

1
1

'
1.

.
1

:1
.I

I
.

1;
1

i
1.

1.
1

-
I-

1
,-

-
-

I
1 

.
'

-
--

;p
-.

 -
-

..
_.

 :
1

T
.-

..

0-
1 

1,
.

_ 
r

...
I:

P
i .

"
-1

-1
; -

'
P

-I
-

-
f1

.4
-r

i
_I

i
i-

1-
1

- 
..

.. 
1

.
1.

1
0.

1 
.1

1
- 

-
1.

._
...

II
-.

II
_

.
1.

1
.

.
-.

1
-

1-
!

'

C
ri

iii
i

-

, I
-

...
-

I

I-
-

.
-

d
'

-
.-

--
.

!
I'.

r 
.-

I.

II
-

.
...

.. 
- .1

.1
1,

1-.
.-

I
.

-'
1.

E
,

.
I.

:
i

-
-
. .

"
"L

. r
-

=
 "

IR
-.

 -
...

1
1

.
.

.-
1;

...
.

.-
-

- 
--

--
 -

-
-

I
1

-
-

..
--

-1
.-

-
-

..
--

.:
II

 -
-

-
.

'
- 

-1
-

-
--

-
-

E
h
I' 

- 
l

'
I-

1E
16

 I
.

n%
 1

-
i

'--
.

._
- 

74
.

.,
,_

_
_

-

..-
id

r.
 1

1
- 

-
--

'
- 

m
.

j.1
1-

 la
 L

--
'- 

.-
-

'
.-

.
1.

1
:

.
-_

'"
-,

 ij
 -

...
. "

 4
11

r 
.

.
-

.
.

r
--

%

11
".

1.
1i

1



=
 o

w
n

-
-

-
-

1.
-1

T
_

IT
..

.-
-1

II
r-

 '1
-

..
.-

'
1
, -

I-
 I.

-
-

-
-

I.
"

-1
.1

1
11

4
...

.-
...

 1
...

L;
1.

-
,_

...
.1

1

1
_

'
1

1'
1

.
dr

 _
-

...
.

4'
 1

.:
.1

1
1-

i- 
..1

-,
- 

-
11

4
- 

-A
..

i
p

1.
1 

-
-

11
.

IA
-

..
0 

-
..-

.:
s

hi
 _

i-c
-;

 -
-

..r
.. 

.:.
:

-
r"

.-
-

..-=
-

7
..

' -
-

1
-

II
P

-
-

:-
1

"1
:-

11
-

_
-.

.-
i-

A
 -

.
.

r
. :

--
 L

 -
-

11
1.

LA
.

1-
1

-
-L

I -
I

.-
- 

._
-

0 
-

1
_1

--
1.

- 
.."

 I 
1

(I
I -

.
!

.-
-

1.
-

'
11

-
9

L.
-

E
-

-,
-.

-
-

-.
...

k
1'

.-
I.

!
4

..
i

,
-1

-.
1

- 
.-

-
- 

is
-

. 4
-.

'
.-

..1
1

-
.

-
...

_
..

1-
:

&
.-

-
.

- 
.1

-
0-

11
1-

1
-

r
.

-
01

.4
1.

in
.

-
.

:
.:

..-
-

-4
'

.1
'

.1
.-

_.
1

-
- 

1
- 

-
- 

--
-1

-
;.

.
.

.1
: .

.. 
1

..
_

-

-
;

-
1

-
1.

-
P

4
' 7

1 
r

. :
;

11
1-

--
 "

-
...

.-
-

--

11
1

h 
P

- 
- .1

%
 ; 

--
r

,

.-
,

-1
1 

-
-

1-
 -

-
.k

--
.c

.
--

11
.1

-.
..

:
...

,
k

--
.

.
: _

- 
rm

. .
-

-

L1
-1

.
-

'1
.1

I
-

-
-

-%
11

11
-

-
-

.
E

l .
1

.
'

:
I

II
I 

N
.;

.
',

.
4-

--
1

r
-

4 
-

--
!

-
%

1 
0

1,
11

.
'

I-
..

..
14

%
1

-
-

-
1'

 . 
-1

.
--

--
.

r
-r

.
- 

-
..

.-
 -

, .
...

.
...

..
.. 

.-
1 

..-
 .,

- 
,

,
_

-I
-

r-

1

-
I

.
.

.
_

11
,

...
-.

..-
.._

..-
-

,
- 

T
!"

 ,.
.._

 1
- 

-.
. _

I: 
...

,1
la

--
 -

 .=
:

:
-

L
-'.

- 
- 

1-
',

-
P

1;
- 

._
...

-
t-

I
-I

?'
 1

.

.-
.-

I %
-.

--
-:

1.
-
"-

.L
 -

E
1.

-,
l -

-

1
...

-
-1

.1
1 

-
1.

.-
..i

.1
-

I.
-r

! -
. -

'li
re

--
-'

r-
.1

.-
11

-
.

-
''

1-
11

' '
I

1
A

 -
.

-1
1

1

--
.-

1:
-

.1
%

 I
-

- 
I

-
11

1 
.It

i
r

-
-

.1
 j
'

-
- 

7
-:

 "
::1

1.
1 

--
br

.n
in

- 
1 

:I
.

..
-

I
1-

I
1-

-
; I

-I
. -

-
.

1 
- 

h
-

...
..

.
-

,
-

-
:

r
.

-4
1.

-
t

11
60

1
1

-
-1

.1
.

.
.

-
-

1
'

--
 j 

- 
'I

Ll
-

- 
1

- 
.a

L
11

_.
-

L
1

_.
-1

!' 
_

1

-
' -

 -
s.

.:
.

-
_

-1
1.

.-
.1

.-
."

1
-

: -
.1

0
-

4
' 4

.1
 -

- 
1.

j
. ,

'
1

I

' 4
II=

11
1-

I
I

-
...

_.
.

-
1 

-
- 

-
a

IN
..

-
-

.
-r

.
I.;

.1
--

--
I I

 7
.-

1.
..

1,
;%

--
. -

m
-

-1
..-

IP
.

'
I-

I
-.

! .
-i

-
.

9
pi

 -
- 

..
. p

i
1-

1
-_

7.
-

:
-

I
14

.
.

'
I-

1-
7-

 ::
" 

-1
. -

.1
-

1:
-

4.

1
I

-
'

1-
1

'
11

-
.

1
_ 

; r
 1

b.
 II

_
-

r
,

.
I.

I;
-.

1, 11
.1

1

1
.

. r
l 1

:-
1r

 I
b.

 Ir
.;

- 
r

"I
L

I"
.

'
4-

.-
--

.1
...

-.
 -

4-
1 

-;
 I

13
.1

.
r.

..
.

-
...

..
be

-L
r

-
-

-
..

1
,

1.
I

' -
- 

1
.-

 -
 1

 -
 .

r.
1.

 .1
,:.

-
- 

-
'

:1
1-

' '
i -

 IC
 . 

r 
--

4-
I

c.
..

A
-,

'
.

P 
-

..
.1

-
-4

 _
_

._

- 
;

1
-

..
.._

1
--

:
-

-
-

11
 A

l -
...

_
:II

 1
k-

.1
,

: 7
I.

-
"-

 .
-

r
-1

 ..
 _

1 
1

I ;
-

":
:

.-
'-

...
.4

-
'

I
I

1.
I.

. -
 .

'
I

.
' .

"
I 

-
-

I
II

 il
l

.. 
1 

'
I

!
:

.4
'

.
1-

-
:-

01
1

- 
"

. -
°

: !
1

1 
i

.-
-.

 -
"I

-
1

-
1

,
...

;-
...

;
._

'
-

_.
.-

:.-
I-

?.
. !

-.
1.

- 
I-

r.
k1

-
.

...
 -

._
...

r.
.-

, i
j -

..
- 

11
_.

1 
1

.
.

II
-

"-
 -

.
1-

 :
I

-
1

r-
- 

-1
.1

11
-

'
1

--
I

1
:

-
:

,-
9.

.1
.

i
-

:-
-.

0
-'-

 r
ill

!
N

- 
"

-
11

.. 
r

.. 
-

-I
-

=
.1

 -
=

._
.-

 -
4-

11
1

-
t1

.
- 

I
1

:
11

1
-

- 
.I.

'"
'

pi
 .

:. 
.

-.
. -

M
I

-
.4

...
1.

11
11

11
11

LI
:

1-
-

-
- 

11
11

11
11

11
01

...
 I

.
_ 

-'.
..

I"
 r

1
-

: .
., 

P
,' ..

,1
-4

-.
1.

 -
-

--
...

1-
11

.-
.

-
1 

:
i

_
11

-.
...

--
-1

' in
:

-.
I

..1
 q

 -
.. 

":
_-

."
 ..

...

II
N

..-
.

-
-

-,
 .

- 
1-

...
.-

 -
.

1.
on

o 
-:

:
.

- 
-.

I-
1 

_:
. .

-_

I.
, .

-
:

_ 
le

l
].

.
1

,
II
=

1-
.

-
.

1
-

--
--

.
,

..-
_

,
.

...
.. 

.9
,.

-
..

- 
.

--
 .

. -
.

._
I.

..
.

-
,..

Lk

_
I 

_
l

Ill
,

-I
a 

1
.. .

1

11
" 

-
-

1-
.1

-
- 

14
--

0
0 

-
-

'
.

: _
.

1 
-

;
- 

- 
'-

-
=

 , 
- 

11
--

1
.-

'-
 -

11
-

A
-4

--
- 

-
a r

.
-
..

.-
- 

'
1.

1 
--

1-
f. 

1
r

- 
1.

. I
--

.. 
1 

- 
-

c 
-

--
1.

1-
-

-
, ,

 "
 ..

.. 
m

, 1
.1

.1
,-

 ..
._

.
-

--
a

I
- 

I r
II 

;..
.,

r
11

12
,

1
IN

I
=

1

1+
I

;
,

-
I1

'1
--

I,
-

-
--

:N
.

I
I

1
L

".
;

r .1
I

11
1=

r
-

r-
.

I 
IL

C
II

"
-

-
;

-

.
-

1
-;

I
a-

_
-

-
fi

I
1 

11
11

1:
00

...
1

11
."

.

I 
1[

14
11

-.
_

1-
1

:_
l

1-
.

1
-

..1
-

._
m

-
IN

I

-1
0 

-'
.-

-
-

.
-

..
s

1
p-

..
le

l-
I

p
1.

im
.

1.
1

-
- 

- 
.-

.
1.

J 
r.

'
1 

-
.

II 
- 

''.
. L

.-
 -

r-
 1

0.
1

'a
 -

.

i. 
E

li
-

.6
1 

i
,

-,
-.

.
-

7
- 

1-
+

.;
-

-.
--

P
.

: -

=
II

L
_

1.

p 
.

I
1

.
1.

-1
r-

%
."

 -
-

'
r 

- 
-

I -I
.

II
-.

.
. -

i
.

r
..

11

11
11

:1
14

-.
 _

.1
'

.-
1-

1 
...

 4
0 

..

=- 
11

.I 
IN

V
-

1.
1

..1
.1

4
-

9
m

a
.-

1

'
1

1
-

- 
! -

1 
-

r
1

I
1.

-
d

- 
1

- 
-

-
-

N
1:

14
14

1;
.

r
_L

-

11
"

-
.

-
4

1.
-

-
"

1-
7

ti
-

4 
IA

-
11

-
,

1
11

-L
1

1
."

I
.

1-
-

.6
'

N
.

-
1.

r4
, -

1.
:

-
11

 f
.

-.
.;

-
r!

 _
-

-
-.

P
..:

1 
"

1
r

I I
I

.1
-

.-
.

-

r
-

-
1.

 k
-

I"
11

1
-

LE
.r

-
;

Lp
i

M
II

.I
-

r
_

I
I.

-
-

g
t,

I.-
I

-
-

11
1n

-
i,

41
1

-
- 

- 
11

1
11

-
"-

%
1 1

a-

P
1.

1
-

:I
-.

I
I 1

 1
.

p
1-

1

r
-

11
11

1-
ir

'0
;1

7;
el

-
.

11
1

.
-.

.
1.

!-
-

11 -
- 

-
a-

-
7

,
- 

.1
1.

.
-

'4
.
l

11
I

I1
-

11
..

I

1

-
1

-
IJ

r
-

-
-

-
1

r
'

" 
%

-
I. 

1.
1

--
-

a
.-

 tr
.

rJ
 '

-
'..

.: 
-

-
-.

1-
..i

, -
:

-,
 ,

.
.3

L
, L

: .
..:

1
F

a
...

.1
I

.: 
.,.

.
4 

.
1

-
1-

 -
s

-
1.

;
I

,
1

..
11

...
:

1 
--

 . 
i-

1
-

r:
- 

-
I 

. .
...

11
1

--
1

-2
..-

.-
- 

-
-

A
-

1.
-

i-
J.

.
-

.1
,

Id
1 

.

11
11

.9
41

, :
11

.
-1

.a
l

.
.-

1"
_

11
-

I"
 i 

-
L.

f
-.

.
,

L
:

.1
 M

I
:

I

u.
.-

- _
.

1.
1-

1

-
i.

- 
11

11
14

II
!

.
r 

r
1

-
1.

'I III
.

.
._

-
A

ll
"

- 
- 

-
" 

"
I

'
..,

1

:-
...

...
...

0 
!'

r-
i-.

...
...

-;
1:

4-
...

;
...

_ 
::

4.
._

_
I.'

 -
 I

-
nl

 d
- 

.
.4

1 
- 

1:
.

4 
..n

..
-

.
- 

i .
1

- 
-.

- 
.1

.,
.

-
rp

'--
--

. I
,

1
--

-
I

-P
-.

.; 
7,

--
-

_
...

.; 
::-

 -
...

..
...

:-
 :

21
.-

,_
_,

..,
-

-
.'

- 
- 

-
.

-I
I- 
-

1.
.

-
- 1

-.
4

1-
-1

-
'

-
11

11
-

1
.-

.
_

-
-1

.
"

1

--
-

-
11

1-
11

E
;

: :
--

 =
ir 

n-
.1

;;1
1 

: 4
:1

1
I I

 ..
 7

 -
-1

.L
.-

,-
 i 

-r
!..

c.
.1

--
1

.1
;_

7
il

1"
Ill

ik
.

-
-

I
-

.:
.

...
. :

; .
-

.
. -

- 
11

.-
..

"
-

,
- 

0
...

.
-

.
'- 

1-
.1

- 
-1

-
__

I,
.

- 
. -

14
1-

1
-1

1'

1.
 -

. -
.:I

-
-

-.
-.

. 1
!

7:
-:

:
1.

4 
I. 

-:
 1

.:P
 -

; 1
:

:}
"I

 .1
:I.

 .I
.. 

;
1

1 
I

II
-

In
 1

 .
-

-1
1 

-
- 

a
- 

' I
1 

r
I. 

1.
 r

p

...

P
rit

in
:'.

:1
 ;

11
=

1
..1

'
I '

-1
III

I
-

.. 
a

.,_
 ,

1
- 

-"
1-

"I
-J

-'
-

I_
-

-

r-
4 

...
..

.-
-.

3
..

..1
..

_

1.
-.

-
..-

g
-

-
I

'
--

.
P

r
I-

 -
..

.
pm

.
. 1

.
1

- 
r.

...
i

, -
11

11
.1

11
41

41
11

1
in

IN
-1

e
;=

.1
-

.
-

.
11

1
11

-
.i 

,-
-

.1
4.

! 
- 

.: 
-,

-
1

...
-

I
:1

1.
I.

...
...

0
I i

 -
!

'
IR

1.
1-

1 
k.

i4
1-

11
n-

N
.

-

-.
.-

-:
,-

.1
- 

.-
4.

- 
.,-

__
-

.
..

i
-

9
-.

-:

III
r

.
-

-

1-
-

.
._

, -
 .

1!
-

'..
I

.
.

,
.

,
.

.1
.1n

,
--

I ' .
..

.
L 

I
...

.
-

n 
-L

! 1
 . 

I
'
' .

4
-

-
- 

- 
-

--
.%

1,
--

..
.; 

-
. :

 I-
 "

: .
...

.-
.

-
-
M

k
1 

..
I-

S
 .

-
N

..1
-

I
. II 

-
1

I
-

"I
 '-

'
a

''
-

r-
 -

'
1

1
- 

1
li 

- 
-.

-
--

_.
.. 

I.
-

.

1.
Id

 _
,

.
1.

-
--

...
..

.
.

_.
.
_

-
...



i
E

--I .
1

-
--

ur
i

...

.
J

1 -
' ri

:.
.

..
..

...1
.

C
=

 4
7

-
!

a
-

...
.li .1,

_
.4

r
.

.
.

-

.
.

-
-

.
.
.
-
.
.

-
.

.
-
-
-

.
-
-

.
.
-

1-1
.

.
.

..
.11.

-
-1-.1.

a
:

.
11

(
4

1
.

1
I

.

r
1

I

1
:

1-
11

1
_

:.
...

..
-

-
-

--
i

-.4
.

I.:
-

.
:

: 1
.-

.1

.1
I

..
-

r
I.

-
do 1 ,

-
1

! I m
P..

-
1

....
' - .

II..
I

.
-

--1I
..

.-
:

.
'4

7
-

-.
.-

n

....4

-
1

. L
_

"
..

.-..
7

.

1
.

.
-

..-:-
'

....
f:

'
: I

-
11

-
!--i .

I
.=

-
- 1-4

9
4

.
....-..

;
I

.
..1 -

,I
I.!

I
9

I..
II

-1.
-.11

11
.

%
-

1.-
I-.

-
0

1.
'

7I
--....-

.1.
.I.

.
....

.
;

I.....
i

;..
,.

-. '
.

.
r

1
L

. -
- :J

-
..11'

I
-

-
-

-
.

:
. 4

.
-

4

;
:

c
r - 4 -

i.
-

-.
.

1L
-1

.
I

-....-
4

.
-1-

4
1

-
-

-
a

1-
" -..-

I

Pal
.

r
.

9

a".
.a

.--
i

I-
..

1
.

a -
--

.1
7.

--
-

- .
I

-.
J.

..
i -.1

...
...

L
 .

r L
 !

. 1
_

..
- m

-

.a
C

 I
-

I.. L
-I. 1

-
-

4- ;
-

.
4

..
--a -

-
II

.
-

..'
I

I...
i

1
-.

1..:
1 -7

..
..

:.
...

.
--

.
r:

1
.

r
.11.

1
1

I1 :
:

ra
i-

-
O

I I
:-.

-
. 1

-
...

9
. ....

I...
II

9.11-
r

.
:

I
-: -

:
-.

1 1
-

1-1
L

.
-1

-
r -

-1

--
"

.
..

I
4

-
-1.1

I
4

.
.

.- .I
i ..

11
.-

- 1
-.

1
--

.1.
I

1
- -

1-
-

I
-.el

- -

.
r....-

..
:

I
'

- -
-. 1

.9 (-
-

L
I

;..
. 1.

-
I-3 !I

-
.

-.:
-

1
q

id
-,

-
.

1
;

-
...nil. .

.
1

-
-

'
.1

-
.

-.
I

.I.
..

I
.

.
P

i
1

14
I

!
..

I.

.11
.-

rol. 1
.1

a: .
I.

i
-.

t'
--

r. -
-

I,
-

9
-

1.' 9.-
I.

..
1 1

r
!

.
.%

.
..

-
-.

-II
J

I..
.

..
1

..
i

..--:
.-

:
a

-
..7

I 1-1 :11
1

1
9

1.1

!
7 C

I -
c

.
r
-

.
i

-
.
.

.
.

.
.

-

.
-
:

4
e

4
I

-
11

-
-

,
r

-
.:

-4111m
om

001-pil
M

E-I
1 ii II

II'

'1

.11 4
17

I

I
I

1

=
I

110111
i.1

...:

.
.

r
.-

..
.

.
-o

_
.

444:
.

. ..
. ..

I-

-.1

1111.11114111
- 1

-
- ..

..
i -

v ;
..

I,
.

r i
-

1
-

.l
-.

..
.-

.
-

I.
-1

...
N

.
E

.
!

.-
.....

I
I.

1
1

r
.:. ' 4

-'
f

-
1

1
..

.
-

.
: '_

-
7

I
.

-1
.1....

4
I.!

1
.1

.,
-

...
-

E
.

I
. il

.
.

.
r

.-
..

I
-

4
.

..:

r
.

9
:

.1
.-

.-
0.- .

.

- .,
a

1
.

..
:I him

'J
'

- - -
I

.
.1...

- -
-, --

-
I

-
-I

I
1

1
-

_ -
i

11
I

L
-

-
1

LI
.

-
-I

-
'

-
:

I
;

pl -7
I

.
P

'
1

-
1

-
I

ri
-

-r
1...

1
.

1 .
1.

-,..
1411111141r

.m
i- ' I

-A
I

01
I

1

.I.
- -.: ....

a
a

It
-

.-
.- 1

g.
11 3

0.
-

11..
-- -

' -1.1
J

a 1-.
m

-
I I

r
-

- P ;
.7

1
I

-.
.

1
..i

.
-

i

.
a

I
.1...

1
I:

ii
A

i-
Jr

.-
-

I L
164

-

--I I
.

-I
(

..
.

.....
.

..
....

-
-

- -
!-

:1
-

II
'

....
.-

':
r

-.

a ...
1

-
.-

-
I

..
-

7
'

-
t

1.1
,

;
-4

II
-

' 1 k
.

..
..

'
!

i11
.

:
-

'
1

.
I

.
.

-
'

-
.r -I.

- -=
-

-
14

!..,
.

I
.1

4":-
.:-

.
-.. -

-
..1

1-'
-

II

-I1 ,I

1

o

- -1

11
1.1

...'
.

.
-

I

M
I

14

F-,

.r

1

.
r

I-

I.1

IQ

.



TABLE B-;2.

N SURVEY RATINGS:-BY CAREER TEAM _S
- AND NONCAREER -TEAM MEMBERS ..

Career Te-

The Career Team has consistently
kept the district staff well-
informed and up -to -date on their Mean
plans and activities. SD

e Ca eer Team members are an
appropriately representative group
of the -people in our distrAct who
'should be involved in -the
implementatiort_Ofcareer__-____ -an_
education. SD

The Career Team has accurately
identified the career education Mean
needs of the district. SD

The _Career_ Team has accurately
identified the needs of hi h school
teachers and administrators for
training in career education. Mean
concepts. SD

The Career Team has received
positive support from:

School board Mean
SD

6. High school teachers and counselors Mean

.-p -.05-
p -.01

Career Team
Members

ton -Career
Team Members-

(N=-31) (N=17)

S.26 3.00
.89) .73)

10- - ._71_-:
87) .99)

4:22 3.08
.64) (1.12)

93 3.00
91) (1.00)

06-

0004 -(1.08)
3.85 3.69

( .70).'

R--



_ Career Team

7. High school and district
administrators

Parents of high school students

9. Community and business

-Mean
HIS

SD

Mean
HD--

Career Team
Members

4.14-
(1.11)

-3.33
(1.14)

3.57

Non-Career-
TeamLMeinbers

4.06
("_.93)

(1.04)

3.40

10. At this time the Career Team func-
tions to provide district leader-
ship in planning and promotion of
career education.

Mean
SD

3.07-
.( .92)

eer Education Implementation

_The -caree -education
been well integrated-
established-academic
of the high school.

The career education
been well integrated
vocational education
of the high school

program-has
into the
curriculum

program has
into the
curriculum

High school staff have received
adequate training in order to
competently implement the career
education plan adopted.

Overall, the implementation of career
education into our district has
been (or- is being)accomplished
successfully.

* p .05
p -= .01

B-8

Mean
SD

ean

Mean
SD

Mean
:SD

.3.17
.93

(1.01)

29

.(1.21)'

2.60
.83)

-3.40
(1406)

2.56
(1.21)

: 3.67 = 2.93
.96)- ( .92)



Washington Occupation Information Career Team Non-Career
System (WOIS) Members Team Members

1. High school instructional and
counseling staff have been oriented
to the purposes of the WOIS.

2. All high school students are
'encouraged.to use the WOIS.

Mean
SD

Mean
SD

-4:31 _

( .81)

4.54
(1.17)

-s

3.73
(1.10)

nunity Resource System
r

All high school- teachers are aware,
of the services available through
the CRS.

There is widespread local community
support for and participation in Mean 3.04 2..77

--- the CRS. = SD (1;28 ) ( .93

Mean 3.52 2.81
-SD (1.16) (1.28).

The CRS is extensively used by high
school instructional and counseling Mean
staff in the district. SD

2.89
(1.05)

2.38

(1=20)

For the following items, paease rate the affectiveness'of various aspects of
-Project School to-Work conducted-by Carol Richardson andMike Taylor, project
Coordinators:

ED:plain ng and -relat
School to work ,t

1. School board

High school and d
,adminishration

High school staff

*.p
p
Only Career-Team

ng project

ember

strict

Mean 4.25 N/A
SD- -(1.11)

Mean- 4.36 'N/A -
SD (1.00)

Mean 3.96 N /A,

SD (1.07) . _
Mean rS.75' N/A
SD (1;11)

were asked hese- items.



NonCareer-
Tel hers

Coordin g the work o the
consortium; conducting the all- Mean. 4.56
consortium meetings. SD ( .25)

N/`

Training the Career Teams in the
steps for identifying district
career education needs and
implementing programs to fulfill Mean 4.22 .N/A
those needs. SD 09)

Training the Career Teams in Mean
group communication skills. SD

Acting as resource linkers, find-
ing and presenting- appropriate
resource persons and,materials.

1.14).

an 4.68
.76)

9 -Acting as inserviee staff rainers an
to orient school staffs to WOIS. SD

10.1 Acting as inservice staff-
trainers in career edUcation,
concepts!

:(1.09)

Mean 4.07
SD (1704)

N/A

-N

11. Recruiting business, la
industry and other community
persons to participate in the
Community Resouree System.

12-. Managing the Community Resource_
System.-

Mean
SD

Mean
SD

Please rate the following items in terms of how _important or valuable they are or have
been to.bhe career education program in your high school. Space is prbvided below to
elaborate or comment on these tOpies.

17 Washington Occupational Informa-
tion System (WOIS) computer terminal

Community kesource System (CRS)
managed by the staff of Project
School -to -Work

it*

Mean 4.54 7

SD .79)

Mean 3.64 3.21
SD (1.08) (1.25)-

Only Career Team members were asked these item



3. Career Team planning for career
eddcation -

4. Inservice workshop(s) for all
high school faculty

5. Leadership or support by the
school and district adtinistration

Endorsement by the School Board of
the district career education
program

-

Training of all Career Team membe

Career -Team
--Members

Mean-
f D

4A3
,98)-=

Mean 3.52
SD (1.39)

Mean 4.07
SD- (1.09)

Non-Ca eer
Team Members-=

3.47
(1-.19)

3.69
(1.38)

4.19
.54)

in how to do career education
planning Thy Carol Richardson and
Mike Taylor, Coordinators of Project 'Mean

_ .
4.07

SD (1.-03)School to Work)-

. Training of Career Team leaders
chairpersons (by Carol Richardson and
.Mike Taylor, Coordinators' of project
School to Work)

Mean
SD

4.32
1.16)



TABLE B-3

COMMENTS AMPLIFYING SURVEY TOPICS



Career

We have dings rolling. We just aren't as active as a team but we are
more active in tile buLlciings to keep things going.

uld _ake more involvement of Parentsessential in a small distri tom= '4

are in the process f evaluating student and parent involvement.

teacnaere have taicen "career ed" courses, within the last two years.

Career Tea Members

those that .know 811P .Otle Career Ed, there is support and approval.
But all p rents, commutni y and business are not aware. We still mus
educate armed function.

High scho=P3., admimist & -tors give outstanding support. Thee two
elementar- administrators' remain to be converted.

Regarding Career Team Informing staff: Depending on the time of ache
year ...at times we are such more "consistent" than Others

To my- know.oaedge, our t is ,not functioning now.

egarding .overall CT f unctioning: It has changed this year Until t
year it w=#uld have- been five but we lost something on the committee.
(rated it .a "1")

Team merrtior,s are positi-ve and works well together.
ti

.
Regarding support foi =T: We have great support from our counsel°
IancP some 1=i...school teahers. However, some teachers, though they
think c,arer implementtion is good, don.' t care to put in the time
needed.° vf

The teacin ms would be more supportive if they had, inservice workshops
and read] ar understood the program: Our principal hasn' t given much
time to the program no talked it up to the teachers. We are now
getting mo e informatic)n out to the community so theie ratings should
go 'up.

Regarding uppoetifrom district leadershi If "district leadership"
, refers to irisfrict coocdinators, it's #1. If business± people in
community, still _#15-



School

The career is not really out and going as yet (or as much
could be) we are just recently getting going on Career Ed in theSchool.

Seems odd
ing/Bu

shop, F.S

tat the team consists of ncine from the following arease
mess Subjects, Rome and Family. Living, woodshop or metalt=pr electronics/electrical rel-ted areas

Th r have nt=ut made themselves that known for us to objectively answer
yo stat nants.
:May try fJ and on. think infusion in to curriculum needs to behandled b L_ocal administption. Train them to train teachers,
One train ng- group for the whole, state would be enough.

really uncertain of the goals and pu_rposes of the Career Team or
even of the =membership of the team:

2

Career -team _is, working toward these goals but, to my knowledge, ithe planning stages.

The School friliard has never made very c] ear what focus our school
should take--acarlemic or vocational. Thee is no.communication between
the superintemenderit and' the staff.



CAAEER EDUCATION IMPLEMENTATION

Career Team Leadershi

District

Regarding 'raining of tota are making
-direction.

Basica ill', we have given staff, administration and
develop a working Plan.

Regarding academic and vocational education curriculum integration: Juststarting. regarding overall career ed implementation. Good._

These items treat career ed as secondary rather than K-12.,

With nearly all our staff K-12 and adMinistration being t ained-
(Pima, Cap), implementation has -been fairly smooth. Some staff ar
experienced than others or have more background in career ed.

Our, problem now is how to.keep. people going.

We find our tradition-bound staff must be approached oneloy one and
encouraged to use infused career education. The pareer education in the
classroom course, offered by the project coordinators (for college
credit) has eft a big, help to us.

Career Team Members --

Our primary foicUs.ntilnow has been on
We havanow'finished,that phase and are
thronghout thehigh'schoolprogram

training and goal sett ng.
ready for implementing our plans

We are working toward adequate training and integrati n of career ed.

What little we've accomplished has been well received,` but we have
LONG WAY TO GO.

The program is still growing and ending.
the "5" level.

Each year we intekest more teachers.
through grant) will help greatly.

he whole staff was involved in a two-day workshop with PIMA. Career
d vocational classes are set up every semester. Tpe Career Team has

continual meetings with the consortium (Under the project coordinators)
and then in turn have brush-up workshops with the staff.

time, it should be at

new career center (set -up



it is going reasonably we . Will take two -three b years to lave ?a.
well-rounded program

Jus

District

starting to'implemeht intp, my area of concern - -elementary=educatiom

It haebeen very well,, accepted fOr"the amount of effort We've put.. into
it.' If we put, more effort into it, as we intend to do, I'm sure it will
be more wideiy accepted. The students that have been involved in the
program find value in it.

We have a small-district, easyi to get the information out.

School Staf
0 .

We are still in the presst.of implementation and it
faeter by some teachers them others.

s being done ,

k
Although we received

-

guidance in area (implementation_) there are
still some who have not to do necessary steps. .. Training of
all staff received low rating ptimarily due to lack of total staff
committment.

We havejuat begun; Consequently cannot answer all statementa.

worked very well with dibtrict-wide p rticipaticn K-12.

It is being left up to indiv ual teachers. Again, the current
,approach is wddteful. CUrriculum directors are the people ou need
to contact. Much.of what the consortium does 'should be done by /

teachers, such as contacting pros to talk to their class. T e individual
school administration should be determining what kind of and hoW,much,
infusion is necessary, I would not expand this program!

I'know that many of the faculty have integrated p is of the program
in their curriculum lObg before this project came into being./ Even
after taking the Career Education class, I'm not certain how/much
more .I could incorporate. Instead of asking what we have been doing,
it might be more practical to present faculty with materials to.
increase Cateer Education in the classroom. .

5

Working toward the goal of traWbg total high' school staff
time very strongly.

Inservice workshops in Aberdeen or Olympia are-madeknown to us. The
guidance counselor-works with teachers at their'request% There has
been little organized awar : es effort.at,the elementary level' in the
past.year. 1%,



OCCUPATIONAL INSORMATION 'SYSTEM (MIS)

areer Team Leadershi-

Regarding encouragement of all students toyuse WOIS All ninth and
then .again all. twelfth tenth and eleventh on an as needed basis.

, -

Scum scheduling conflicts and a burden for unselpr We have some
parents volunteering for-WOIS.

aken timedid a. lot at first but, haven't done much lately.

do use itl

Career. Team Members-

District

When t ked it was

also available

great.

graduates.

else-used the ritten information in

The WOIS is at present (couple of

Not sure at high school leVel.

All students 9-12 will have r
year on WOIS

tenths) order.

at least once by the -end of this

Resourees are available in the communities of our state. We need
adminitrative direction at each school. The more central the
program, the less' it's going to acounplish.

e need more teacher .training and knowledge of WOIS.

what it is.and seniors are, required to go through it

7



Too centered

We are a small
.will involve

Career Teal-

the_ larger towns of. the

communitY as a part of
e parents and students£

Not

just arrived on campus

community busin ss members are not utilized. People from the
er town, 35 miIes away, are. Regarding teacher awareness of
CRS. Yes, brochure given to each teacher.

sure On high school level.-

I think the teachers need_to be further encouraged to use
often.

School Staff

Not pushed very hard at all.

Regarding -community support for CRS: My limited inquiry has
brought immediate responseeither speakers or information.

I've been very impressed with the CRS.

r



SCHOOL,TO WORK STAPP ROLESH

'Carder Team Leadershi

They are outstanding peopie--every effective.

The Project Coordinators are our outstanding
program that-anyeduOatIonal staff could use.-

These people are truly outstanding.

_pie. Developed' a

Recruitmeneof community persons--not too much in our area.
Managing CRS--Probably excellent but I do not have personal hnowledge.
The general feeling iswe Went Off on our own and could have
accomplished all this without Project School to Work due to theAfact
we had strong leadership and knowledge sought on our own! not provided
thiough Project School to Work.

,,Career Education would not get the ground with ut the the Pro)
Coordinators operating School t Work°

These two people pre invaluabre0

Project Coordinators da4an ?Celle nt job!

We would not h'ave

They're outJtandin

sa without them.

TAE22EI2AM_MD2E2
What articulate

egarding #37 The material 4haa just arrived.
.at-

. Recruitment of community pers
Coordinators have alienated:mb
for our work, 123 setting up-,p,
,purposes and ten pot-folldwingr
in meetings for "fun and g s'
administrators.

We are doing

They are vital to the program.
our goali and kept }s motivate

t done in our community. Project
our staff by (1) claiming credit .°

ings for certain preestablished
[the program, (3) using too much.time
cebreakers" and (4.) not, involving

The PrOject Coordi
to offer `ideas and
success.

hey' :Helped get started,
ana,Continuing.

riendly and willing to help end
he' good points of each school's



VALUE OF THE PROIJEOT COMPONENTS

Career Team' Leadership,

All' ,of the abo- ust be part of the complete p

.Colnmunity Resource System will become mor9imliortant with our senfor-
report program..

Again I can only say or our district. -We were already knowledgeable
and well-motivated. I feel we dould h4ve accomplished what we did
without Project School to Work. ..However, attending the meetings
felt it Served a purpdse for some and did' an important service in
drawing districts-together.

Again, 4nVaIuablei

Inservice workshops fog ail °faculty would be,
if we could get it.

All faculty need to be informed of Career-Educa
inservice for all

We have no assistance from the Project Coordinators in writing any
our three grants. Our team has forged ahead--without help. I've
the Projebt Coordinators have resented our initiative and success.

on but not so sure of

,r.We haven't had a

It

rkshop for the entire faculty that, was exhaustive.

Regarding CRS: We will find more
them more.
Regarding Inservicev We have not
tentatively planned.
Regarding Administrative support:
meetings and doesn't seem to push
Regarding Training of Career Team

valuein these as we begin to, use

had an inservice workshop but one is

Our administrator rarely attends the
career ed. to the teacher.
Members: We have- some new team

members who have been-to'only a few meetings.

School _staff

Regarding Inservice: We'need to have one again,

B-20'



PROJECT'SCHOOL

TABLE B-4 -

O KIRK OPEN-ENDED-ITEM

Career Team Leadershi

poNsEs

Please describe e status of career education in our distric
Oh model d tee what level of im lemen a on

Cashmere model - -sebond level

Cashmere model

Own program desigp (three year sequence)

First year Project Match, grades ik-12
Second year Project Match, grades7-8
Washington, D.C. model-- Career Education Resource Center F
grades 9-12

First year Project Match, elementary
Second year. Project Match, Junior High
Washington, D.C. model-- Career Education Resource Center
grades 9-12

--Stage-1-

District

Responsibility of infusion is the teachers'. Pima, Cap, Diversified
Occupations and career classes are in effect.

Pima Program modelinfused into K-12 program

Pima County Career Devirelopmental Guidance Based project--final
.5tages of implementation (all teachers have had some career
education inservice or other training)

First year of implementationwill develop a more specifi
goals this year.

Staff is becoming involved but we find it a sl process.

Adopted programeighth grade level
Identified infusion in high school

Pima County model implementation is about 85% complete

Pima County-'-Rural America, MME, ASVAB, WOIS WPCT, SAT, PSAT



District

what are' th e`-next steppthat are antic :gated?

Incidas;- of .infusion into the total curriculum. gchodl hoard
policy statement and .goal regarding career education...
Incorporate. career,education.K-6 in the district

Using a committee of ten teachers and career teurvto develop a
total rogram

Develop Stage-II and III-for junior and senior classes

-

continue to build and expand our preSent program.
Some discussion Hof adopting "Project Discovery" fort special education

Deveroping further use of available prog material's

More, emphasis on eventh and eighth grades (weak spots)
Building a localized community resource file
Build on science, math.and physical. education

Review, and strengthen infusion into junior. high program

Further planningsystematio infusion especially at junior high
and high school level: '

Evaluation of how it'is working hasoled to more syste atic
curriculum planning.

In April we will submit a report to the school Boarrd. We will
expand our work intO.the R-6 program on our own. Extensive
teacher training is essential at all levels..

Elementary team involvement

5.

Because of severe budget cuts from the legislature,:we will be re,
grouping. Teachers will continue to include career education in ,

their classrooms,

Everything is going well.

1s your. district
plan at e high school level?

Yes For a complete-career education plan, infusion
step to incorporate caieer education goals into

is anecessary
thecurriculum,'

'After researching programs, this 1pokb like the best avenue,

Yed. It is not an aid -on program.

Yes Teachers are-yry
we. see importance
work and.can only
on courses...

unwilling to chuck the subject matter plus
of,schCol being rerevant to the world of .

be donethrough infusion, not new or tacked



Yes. It followup frog what is done
-

Yes. Infusion is a must. We'cannot'ask
the teachers.

Yes. We haven't the time nor staff for a separate curriculum.
This aIlows us to relate the career program to specific
curriculum areas...

Yes. Best means of'implementation small, school..

yes.

Yes.

This seems logical, workable and educaticmally sound.

Cannot afford to establish a separate career education
course from the established curriculum.

Yes.

has been more effective in our building.

I can't see any reason far not infusing. In the past,
Separate-career exploration classes did not have high
enrollment.

Do ou, feel Prd'e t School to Work is a
entation in : other areas of W shin n State

Nes

riate fo

I believe any educational institutipn could use this program

Because it is a design nota canned program. Allows each
district to meet its needs.,

Yea.

Yes

Yes. Absolutely essential

However, in our district we were already knowledgeable and
well motivated I feel we could haire accomplished what we did
_without Project School to Work. In attending the meetings,
I feel it served a purpose fosome and did an important
service in drawing districts together.

-YeS The need for career plannind is universal and this program can
be adapted to any area

Yes. Effective use of career' education makes education relevant to
students. The project cooulinators have the ability to get people
excited and involved. The.program is also very well run.
The project coordinators are well organized.

1 U7



District

Yes.--The originators understand how to work with diverse grOups
letting each team desi§n_the appropriate plan for each
individual district. The support and guidelines are there,
but understanding comes. as each team designs their .

Yes

Yeses First, ii,a good program. .A6 SO, 6-eca
idea, many things_are available to,kM4Alersc
could get alone.

Yes.. It works well.

Are there an o ect should be char
implement it in other districts?

Keep in mind the difficulty of communicating
and techniques the total faculty.

Be sure. you have two like ..110 project Coordinators:-

Better communication to -e.administratord., Ours were:not sold
.

were._ not

avthorproject or the'project Coardinators.,,ttey felt they were
being used to promote...their project. Instead of Working with
Career:Teams, the project coordinators-Should have brought. only
School administrators together: and sold `them on the idea firSt.--
and let them have input. This is,ope area where, the program
is really. weak -end there injies:the basic reason' why. it-has:
never. peen "bought into,' so to speak,''in our-district.

V*sute n a larger district there would--be More difficulty!,

Perhaps larger

No

Difficulties might arise.

Not that I can think of.
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. sPlea se indicate ; °:the` advsnta. es that
education censor

-29 -
seen- in -the-career

Availability Of a greater-range of resources, talents for all
, members of the consortium.

it is a way for interaction and an exchange of ideas.

Shared costs and discussion.among districts of what is orking
best and why.-

good concept. School protocol was overlooked.

The ability to _tie school and community together

Brainstorming

Exchange of ideas with personnel from-other districts_

Input from other distriCts--sharing=-best use of resou
reaches more ople

2

The'sharing among school districts is invaluable._-Ties-are_made
_

tween-schools -that spill Over into areas other than career -education .

--The opportunity for sharing_of-i4eas with other'

Different views help expand our capabilities.

ou aware:-of disadvan ages to
ro ect.like School to Work

No-

Nak,s-a=lo

.No

No

use a

k- for the coordinators.

nsortiuin

Differences n ize distr c not always a disadvantage)

Sometimes difficult all people to'meetings

No. Except lying teams. must do a lot of traveling.. 5
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o 1i prject?
_

7 believe the government.(CETA)and educational institutions
throughout the country received- enefit from thisprogram.

This is one of the first prdgrams that can espond to individual
school and teacher needs.

The area of continuation (educating new staff members)
Preventing more paperwork for teachers (this causes discouragement.)

,_This= program-must-somehow be-ongoing-through-staff-changes,-7--
-administration changes and team changei. Having three high school
raduates (one college studdnt) without career-education, I see this

a necessjty.--_-

highly reend project School to work consortium plan.

*Very worthwhile_project--the project- coordinator s_are_the biggest _-

assets.

I feel strongly that thi_ an essential project.. Through
eschers are injecting relevancy into their own curriculum.

I hope it will survive state and national budget processes.

ould not haKeep up the good work. Without this program we
materials_and techniques for career education.



4 . Do you feel-Pro ect School to Work is appropriate for
implementation in er areas of Washin= ton Stater

If they want it and feelthe need. If there is s
take leadership and devote ttme to it

Yes. 'well remember the.agony of indecision at career "choice
time/ and I have seen too much waste of valuable talent and
abilities of outstanding but "lost" students. Also, it is
easier. to teach kids who see the practical reasons for what
they're learning.

Yes

Yes. There are lots-cf resources. The organization is good. The
program is worthwhile and the need is established. Schools
cannot go an preparing all students for college when only a
minority go. The program also_hasvalue for the college
bound.

Yes. The-best 1 have experienced.

Yes. believe the concepts taught in a career education curriculum
provide the student with self-assurance and confidence in
themselves. Alao, by aiding the Young People to plan for the
future, they look toward work and adult life in a:Positive frame
of reference.

2

Yes

Yes

Yes. Itey know their material and they are willing to work with
each group. They have worked with many different kinds of
districts which have many different needs. The basic
program has been successful.

If done through the administrators of various schools.
feel we have contributed greatly to the ptoject coordinators'

success and, therefore, income while receiving nothing
in return.



District
Yes. It' 6 vary effective; -It allows each- school- to move a

its own pace according, to- its needs and wants. It .:also
allows schoola Within the consortium_ to, share ideas 1- and --motivate each other.- A- -lot of information= is gathered :
thisAtay -without all the work' coming from one district.
The coordinators -give -the team someone to turn to if they
ave questions or come-to-a itandstilli'instead.of becoming

frustrated and stopping the - project .,,

Yes

Yes

Yes. So that districts can start to use career education

Yes 14_

Yes. Students are constantly asking why they must go to school,
why they must take_ certain subjects. They don't really
relate -what-they are learning to life experiences.

. Many feel a lot of the sUbjects they must -take are just
busy work._ WOIS .really opens a student's eYes- to the 'real
world._ -Most-students can hardly wait to trykt,_again.
They are simply 'not aware of the many -typed of jobs avail-
abie.:: They see only What their rents_do and the jobs intheir locality.

In isolated areas_
what is available.

Are there any Ways the project should be changed in order to
implement it in other districts?

have no dolutions or additions.

I believe more inservice training is necessary for all teachers
The meeting at the first could have been held in a better
building.

Start by .going- through the ear ous school admin
Second, restructure meeting. r

rig. Our approach was `very flexibl_



None can think of. It's been a very rewarding., inspiring and.
fun ,project. It's great to see so many peoEile really interested
in what,'s important and relevarit to. the studen

Please indicate the advantages that you have seen in the
educe.

- The consortium pulled us together
to educate, motivate and keep us going.

career

More people from more areas should yield more brain power and so
more ideas, more resources.

Exchange of ideas-=the bioader community with its resources,
especially-for-small schools-in-small-towns.-

Interaction of a larger group
Meeting, of others from elsewhere h mmon goals

the consortium enables one to share ideas. maintains a
competive edge to make sure all the students are receiving an
equal career edudation exposure.

ints on career grant-applications

Exchange of ideas and materials have been valuable.
- -

Greater flexibility in developmental stages with use of a cOnsor iuM

In this way. out-lying districts can be easily included. Mu is_

gained by the sharing of ideas and sg9cesses-by each district.
Getting along-and-working side -by -si e-with-strangers-greatly
improves getting along- and working with those you know.

Are cu aware of disadvanta es to the ueo a consortium
for a project li ke School to Work?

c. As.eachldistrict finds its own eeds'and all. 'are a little
different,_ we are-still working for ethe same, lOng" ange
goal andHare one.

-

Not yet unless it would be logistic.

No
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The _fact-that-an -area. falan- r, different-grodps'are-aervedhas-had
its problema,.and-most groups. would have_faltered_and blown away.

--Project_schookto Workis-atill working.

" N

Travel time to-meetings; too many people attending ..-

unorganized 'meetings-.Actually,meetings were-hohelpbo me.
That-is, nohelp We_continue;:aSmembars

_

because tke:fact_ 1=axe a member of a:consortillw:adds,
points to our;"grant applications.

Yee

There-is:one small -::aspect Isee to watch for BecaliseOur_ --
SChbOl-was one of-the--firat to receive grant and quickly_begin
training,,ww:sometimes felt-I./eye/ere-giving a-lot OfAnfOrmation-
to geti:otters;:atertedbut-inot-ge:tting,:information-frarLLother----=_-----_--
diettiots7' Beaauee of this, the meetings sometimes-seeMed: a bit
repetitiVe. -Ne_were:glad, however,- fOr-the_meetinge because_they
gave us:time as a team to work trigether, and to get information':
and be motivated-by the project directors.

5

t takes leadership away people in the district

It's a great concept land the project directors_ have, done a su
job.

At times, it seems as if it is an extremely expensive approach,
_ but, it shows results and I don't know of another ws5r-

there any other commends or amestions regarding any aspects
the School to'Nork-ro'act?

None. I am, very impressed. From e on out we
must carry the ball.

On the shoit term you can find a point or two not in super shape
but, on the long haul, it. has been great. It has worked and we
moving in the right direction, in career education. A

as team membe

I believe it is very beneficial for a representative of each-
districto go to. the Seattle two-day showings of the career
projects and training programs available through the United
States. This helpe'd us get.a.quick view of programs appropriate
for our needs and to immediately.apply for a grant and get rolling.

feel the approach to allow each district to make their own
objective and f01104 through has been excellent.

5-30



Yes I think s i rain ng progral=
administiators. Thee Involvement

-ram. If 'they aren 1 t- h
owed" dqwn. 0

hOUld be -7 held. for ' just

to the
rie proce is



Sta ember _Survey

4. poassfeel.!roject School to Work is appropriateAfor
tation in other-areas of Washing ton State?

be designed for schoolpublic-and private.
really see it working in-clubs or work (jobeL.

Ye 1 -feel. -that there sho4d be some sort of'standardized career
education program that is used.thr9ughout the state instead
of many individual ones.

Yea. Although not completely ieplemeatedin my ervations), 1
can-see many-positive-attributes,-espec =1

sorry I'm not 'me a of this_prqgram.

Yes. -Especially in the outlying areas where job sk' ls.and
career infom& lackifig.

W t

There is a definite need for career awareness.

The computer terminal is. ihe only ding that cannot be_
handled state at local schools.- One team of two or
three people traveling aroungthe state could give
workshops that-would give staff some new ideas.

Yes

Yes. rientedjhfOrMation-should be incorporated in school
sYStems:ever here:'-'1hid-is a key'ingradient in education
as I see It.-

yes. Provides

Are there any ways the project should be chan ed in-order to
implement it-in other districts?

cplained a- bit better to all staff members, perhaps better
explahationof who and why team members were picked and to know'
what they have,done so far.



_Just- adjustments fc
that are.:unique

job markets or Areas of employment
jct.

ssr to: be able make plans for

ce training for gieater depth

Not qualified to

ere ,_sn

School-
ardin. ah as e s

Scum .-career.,

required or :-.1second
the level Wh4re

make-Elt in 'the a

been excellent

ft

o knowledge
ohers in the
1411 the help

1 years.

ink 'Um faculty ne
,

resources that are 4 ila le and how to use these. pista
placed in the mail boxes e,. of of much value. Time is
precious to a teacher and sor ing cut areas that might be o
use is not always feasibl.e. if

I . , i i

We need more workshops in the building for staff
parents.

_

or basis should be_
state because this is
they can get in order

made.more aware of the materia
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H. PROJECT ABSTRACT

Provide an abstract of the project including the key elements under
the following headings: Suagested-length: 2 paaes)

1. _Statement of need
2. Objectives
3. Project activities or treatment

Resul is = .

5. Significance of results both educational and statis cal

6.- Statement of cost and potential exportability

C. PROJECT BACKGROUND

tlescribe the school and
:implemented:.

corrununi y setting in' which the project was

--- This description-Should identify-tharactertsticstof-the-community,-
making appropriate reference to size-, geographicflocaelon,-socio-_
economic level, populatidn characteristics, type of industries, nature:..

of schciols, etc (Suggested length: 2/3 -page

Who WA/were' involved in determining the need for and importance

of the project?

Identify advi sbry .,or. planning groups., and..thei.r:coMposition Deldri be

briefly community, teacherand ttUdent-partitiOation, in, the. .

litt the real. orMajelt-tantrihutors and::

state -t=he nature. -of their contribution.` Suggested length. 1/3 page)

Describe the data -or. factors
the_ need for the project.

hich were examined in determining

Make reference to test scores, 'other achievement data, drop-Put studies

community surveys, and other needi assessment data Be explicit and
-include only data or reference to data which provide the motivation for
this project. For example, it may have been determined that a standard-
ized test revealed critical weaknesses in the math achievement in a
certain school or that community survey data called for a new program
emphasis, etc. Although research of a national or regional nature
should be cited in substantiating the need, focal evidence of the nature
and extent of the need must he included in the application. (Suggested:

length: 1/3 page)



Identify arget. .oup(s) involved in the- pr ect.

Give number, age, grade, sex, ethnic affiliation, special identity.such as
gifted-orjdeficientietc7,-where-appropriate. For specialcategories of target- groups include a statement as to how they wereidentified. Examples might be gifted students as determjned bycertain test data (identify) and teacher judgment; or, vocationallyimmature studentc as determined by a career maturity inventory(identify); etc. Primary target groups will ordinarily be.students;

howeVer,-other groups such as teachers or instructional personnelmay be a primary focus of project objectives in some cases.
Suggested length: 1/3 page)

What theeduoational significance of the project?

Cvnsider some of the following questions in responding to this-iteh:Why is the prqje7t importanttWhat does-itrdo-for-studentS7--Doetit---tOlve an educational problem of importance to the general
community? How widespread is the_problem addr4ssed? Does itmeet teal educational_needs of students7 Suggested length: 1/3 page)

1. .Identify. the Major_purposeiof the project.
_

this statement i sto give the broad perSpective of the project so-that the reviewer may better-understand how the specifit ,objectives-of the project interrelate and how the Inclusionor oexclusin of anysingle objective may affqct the overall or major purobse of theproject; The statement of this broad goal should be simple andstraight forward, not requiring delineation of specific dimensionsor levels. An example might be "The purpose of Project=_ XX is toincrease the .basic reading skills for the handicapped in SchoolDiStrict .or: "The general purpose of P-roject XXX-is to reducesex-r4ole stereotyping of job options for elementary students in'SchOOl District X." The statement of purpose br goal' should
minimally contain a description of what charge= is being effectedin whom. (Suggested length.¢ a single statement)



-List theanticipa ed -outcomes or objectives of the.project
- _

Ordinarily, major objectives-will be limited to no more than three

or four, They.may include cognitive, affective (attitudinal) or

psyChomotor_ behavioral changes -Objectives should be stated in
measurable terms reflectiOig'who, upon completion of the projett,

--mtll be able to-do elk- at vilaLilex-mance.
..

Process objectives-may = reflect major com06nents of the project,
_

but must include in'their 'statement reference to some meaningful
_

.

criteria in the finaT.analysis,-the objectives should be written

in such a manner that evidence may Jae systematically gathered to
reflect-their-attainmentOrddhanily:_process or_enabling objecti.vis
.alonewill.not provide sufficient evidence to.validate the Success

of a Project. (Suggested letigth: single- statement for each
.

Identify how =much change' n 'proceSs or behavior was expected
for each objective if this-was not included in the statement
of objectives as the level or penformance. IT so, omit this

item.

Change maybe defined in terms of abioluteow arbitrary Stan lard

or, with reference. to_ normal exPeetations. If the statement' of

objectives previous =-iteM_Oid:nef-incorporate the anticipated
chanoe, for example, 30% increase in growth rate as compared to the

national norm or statistically significant increase in readingiscores

etc., the anticipated -changesShould be specified-Within the-frame-
_

work of in understandable rationale.- For example', one might argue
that the project can provide reading instruction -more efficiently
without-reducing students' normal rate of reading progress.
(Suggested length: single state lent for each objective)

Identify new or unanticipated objectives as wel
that were deleted during the project.

if,.:because of formatlye-or,process evaluation or fors0MerrealAtY:
coocernS,:the:Major objettiVet of-the projettas originally defined.--

changed ,(additions,'Ydelettons'Or'imajer medificatiOnS), explain

changesjn-termt_Ofthe.prOJect'snajorAtial,theedOcatiOnal.Signifi-
cance. of- the 4roject. and Pattern of-interrelationshiOamOnodbjettiveS,,
Jhe'resPOnse to this item may -give-the'reyiewer-abetterunderstanding.'
Of-the eVolVingnature of this,proSect andAts relationship to the...

stated needs.-.T..(Suggested length; l/3 page)



J.PRO ECT:ACTIVITIrs---__

Describe project Activities
=

This description should giveAn-overview of the project including
unique aspects of the process. Be specific in describing the
Rrocess, documenting any "packaged" or borrowed Approaches. For
purposes of evaluation it is absolutely 6-sVential for you to describe
each of the following:

a. Essential curriculum materials and/or equipment used
b. What the teacher did-differently in her /his instructional

techniques.
c. What the learner did differently than before.
d. Special management plan(s).
e. Special qualifications and/or ,training of staff.
f. Frequency and duration of

weekly schedule).
g. Involvement of parents And or community.

(Suggested length: two pages)

2. Analyze the reason for utilizing
ltis pro

e foregoing appOt4ch in

The central question in thisitem is: Why did you anticipate that
this'process(es) would produce.the desired -change(s) specifiednin,_
the objectives? Did.previous research, evidence from a pilot study
or other source suggest that the approach utilized was valid or
appropriate? Did this ,project represent a replication of a similar
approach -in a different setting? (Suggested length: 1/4 page

Discuss the degree-.
out-as. expected.-

which the.proram acti iti0..were-cA

The reviewers must know if signifidan modifications were made in the
project activities as originally planned and how such changes were
-related to attainment of'individeal objectives. (Suggested length:
1/3 page)

-11: Describe briefly the evaluation design utilized in the project.
(Time series, baseline, multiple baseline, norm referenced,
traditional experimental control, etc.

2



The purpose of a -clear description of the evaluation design is
enable

_the reviewer to know if changes.were brought about as a
-result of the- special project adtivities and are not a result of
chance, special kinds of motivation, the regression phenomenon,
the Hawthorne effect or some other intervening variables. If
sampling techh_gues were utilized, this should be, stated and
described, since the ability to generalize the, results will depend
on the representativeness of the subjects. (Suggested length:
1/2 page)

Establish that the eva4uation instruments utilized were valid,
trustworthy- and adequately normed.

The instruments _ util i zed_ represent_ the operational _defini ti .nn__of the
objectives.- Thus, the validity, reliability and sensitivity bf the
data gathering devices are of signal importance. If the instruments
are standardized much of the data are available within the technical
manual and can be very briefly summarized with appropriate references.
a_the -instruments were "tailor made" the procedure should be briefly
described citing the way-in which the instrument was validated, how
reliability or-consistency-was Oetermined,-as well as characteristics
such as range, freedom from offensiveness, administration and inter-
pretation guidelines, etc. If- norm - referenced instruments were used,
the norms should be described. If criterion-referenced instruments
were used, the manner in which criteria levels were set ihould be
noted.

Evaluation or data gathering devices may include in addition to
tests, control 1 ed observationf rating scales, checklists, etc., but
if such devices are utilized the' above technical considerations
shbuld-be carefully reported.

The following format is suggested for each instrument:
a. test or data-gathering device; sou_rce, variables which -,-

it measures and kind of .device; e. . multiple chpice
test, observation schedule, etc.

b. validity
c, reliability
d. norm -group (if norm-referenced tests
e. criteria levels if criterion-referenced tes
f. ,other relevant characteristics

Suggested length- 1/3 page per objective)

that evidence-- -ystematically gathered and recorded.



e ollowing chart provides a format for recording the evafuation
data. Describe any special qualifications for those gathering
evaluation data, i.e., individual testers, trained observers.

_CHART A - RECORD OF DATA COLLECTION

-_OBJECTIVE,
EVALUATION --

INSTRUMENTS

-DATA COLLECTION
Collected

On- Whom
When

Collected
Collected

By. Whom

G. RESULTS AND ANALYSIS

Report the results o the project activities. Relate these
results to specified objectives. Indicate whether the results
met or varied from expectations.

The 'folio ing format would be helpful as you respond to each
objective

a. expected change anticipated outcome as defined in
- objective

b. actual-change-or results observed- Utilize charts,
graphics, statistical summaries where apprcmriate.

c. significance of results--either statistical or tithe
wise. If_other than statistical prov_ide rationale
for evaluation of significance-

(Suggested length: 1/2 page per objective)

.Overall' Pro- ect. Results
of estimate.ofeducational-or prac_ical significance of

overall.project findings-.
b. brief.. interpretation of results

u::eStedlength: :1/2. page)

C -7



Report unanticipated outcomes of major -imPortance an
significance.

Include in this item spin;o - unplanned changes that- took place
as a result of this project. Note whetherc?such changes qualified
in retrospect as major objectives in terms of the stated need for

- the project. (Suggested length: 1/3 page

Show_ that the TeSu ts were systematically and competently
analyzed.

include method of _analysis,and qualifications of personne
performing the analysis.

-v

COST INFORMATION

1. Estimate first-year costs to adopter districts,

Fill out Chart B which follow-s. Chart entries should-include.botfi
listing of' personnelifacilities services,, etc., and dollar amounts.

CHART B - COST INFORMATION

fpr & Be



-a
EXPORTABILITY CO

1. .Identify institutional and other conditions that would be-,
required to adopt and operate this prooram. Include
specialized staff, facilities, materials and equipment, training,
commitment on the part of community and administration, etc.

Be sure to inclUde in -this -item youi--Observation of tpeCific
attitudinal or -commitment factors:on the part of the community,-

-4istritt, staff, ett., which you u-feel Are necestary for successful
adoption. Suggested length_ I/3-page -

Is tnere a recommended procedure or-strategy for- the= _op tion

ar adaption_of this project?-: If so, describerbriefly
steps involved.- (Suggested length: 1/2 page



APPEINDIX D

JOINT DISSEMINATION-REVIEWFANEL (JDRP)
APPLICATIOMOUIMLINES-



MfiAT AND INSTRUliG-T,I0NS R SUBMITTING HATERIAJ,
TO TRE'JOINT ISSEll TION _REVIEW PAID=

the rbutline on the folio ling pages displays the dthat,should_be used., for su.bmitting' materials_ to-the Joint--
Dissemination Review Panel. _-.rinder -each--major__headingspecifications e;lends of_ information that .should beincluded.

Tn order to betonvincing, the evaluation need.rmot-be-strict experimental- design, althoUgh this type of evidence.typeis-desirable. liowever;ithere_Should--be- some-kind ofquality, objective, methodologically' sound, quantitative --ev_ .clejace deMonstrating- that- the, intervention in question was
-effective and superior to otner, more -commonly used methodor approaches,- and-that the observed effects Were caused bythe intervention..

ptiVe_material, tablea,- etc., should not exceed ten pages.Ten pagee-Je a maximum; less:lengthy presentations -are:def-initely acceptable and:.encouraged..- The avidenne- nee to beconvincing, not: necessarily lengthy. gome of the strongesarguments are brief, concisar_and- to the point.
-While brevity is ---a -virtue the-Materials should includeall tke, information the panel will peed to make its decision.-.All submissiona should follow the format by using the head-Inge- shown, and cover all the points mentioned in the

-instructions -under each heading.- The pointy under each head-
ing.-should--be presented in the order Most convenient andlogical for the intervention being -documented, not Peeessar-ilk." in the same order-as: in these instructions.



_FORMAT-FOR- SUBMITTING MATERIALS

.Tp_ THE JOINT laSSEMINATION -REVIEW. P

PROGRAM AR (e.g Title II/,- reading, .ca eer education,_
environmental education,, education 'for: thte handicapped)

INTERVEATION TITLE, LOCATION:

Specify the = title= of the intervention and the

location for which evidence of effectivededs is
being submitted.

II. DEVELOPED BY:

-_ Indicate who developed the intervention originally,
even if this happened at a different- site-than the

one for which evidence of effectiveness is being

presented.

SOURCE AND LEVEL OF -FUNDING:

List-alLfunding -soutces,-rfot the interVention.at the

locationfor-which-evidence, of:, effeOtiVeness±tispre7.-
sentect. and, for each source, Iist, the amount -of funds
(see,Figure 1 for. artexampla).

S OF INTERVENTION DEVELOPMENT:

Inditate the' year or years during which the inter-

vention was originally developed or tested.

BRIEF DESCRIPTION pF INTERVENTION:

Briefly describe the intervention for which claims

of effectiveness are being made. The description

should -cover at least the following points:

:at is the intervention?
What and its objectives?
What claims of effectiveness are being made?
What is the context in which it operates?
Who are the intended users and beneficiaries?

What are the characteristic-s of the groups On which

the intervention was developed and tested?



VI.

What are the _salient hap:area-6E7- the intervention?
What- are the- costk cr .-41Option and maintenance of

the intervention ea tablxi, neitt age.on

EVIDENCE OF- EF-FECTIVINESSi
_ =

Describe :the evidenc fec ----reness for the. interven-
tion.. This :section shiuld deal. _mw.rith each `Of the follow-
ing points, although- not necesa=ily in the same order:

tote
quantitative _meas es .a

gators- of the effects :

es: Eisz-lcience that thereliable 'and valid indi-
aised.

Credibility of evidence :Who coaale ted and analyzed
the data, what assurantos are tilre th at the findings
are objective?

Evidence of a is the evidence that sone-
thing: happened? 1 hat ate the efi ez '.claimed for the
iitterventiork?'

Evidence cf statistical rehab ili the a fects :
at is :_the evidence that, the eff_ iects happanedo ten

enough and vith sufficiant relish- ility tb be likely
to happen again under sinila cir =stances?

Evidence that the fects; ire e u = eationa.11 meanin ful:
What is the evidence thiti` the :effwae.cts are large enough,
powerful enough, or impat.ant ettomcugh to be education
ally meaningful, regardless of- themair statistical sig-
nificance?

Evidence that
intervention
practice ef ects,
treatment groups,

o tree

'ative elclariatians 'such-cara
Maculation, selc=mdtionofsuperiOr

= etc , tit ?

Evidence-of.- 1=-ne pev ulatio_ns
for which the rodu ractice is -intended: Evi-dence that the product ot;;practic has been tested
widely enough and under arOficien=ay diverse circum-
stances to. give assurana,,that the effects'claired
may be similar when the product pri.actide is used
elsewhere for the popul4ions inc tided.



Source and Level =of -Fun Intervention ---
NSTALLATION SUBSEQUENT YEARS

(Non7r!ourring Recurring
Costs) ts)

Fersonne

Perrsonnel Training

acilities

E ulp nt-& Materials

Consumables

ther-Costs* -:Specify:
,

. _ _

--

.

___ , _ _

TOTAL
sf *E.g., transportation,

elationa, :etc .

technical assistance, public

Figure 1. An illustration of a table shel
showing costs.

D-4



SECTION 1: DUCTION

AS part of the evaluation of the Project School to Work modelimplaentation*, Education and Work staff of Northwest RegionalEducational Laboratory _INWRELY were contracted to analyze and report the-.
results of the 'Project's student outcomes testing, utilizing the Career
Skills Assessment Program (CSAP). The CSAP test battery was administeredpre and post in the U Project School to Work consortium districts for
each of two years. In 1979 =80 all six sthtests** and 1980-81 threesubtests were actainistered to both ninth and twelfth grade students.
This report will discuss the combined results of the two years of testing.
Section II contains a discussion of the testing results and Section III
presents the overall conclusions and implications for further project
evaluation. Data --tables -axe; the end at the narrative Section.

Ninth Grade. Tables 1 and 2 respectively contain the overall ninthand twelfth grade pre- and. posttest mean scores for each of the threeattests administered both years. Fora the ninth graders- all three
tests in 1979-80, and two of the three in 1980-81, showed
statistically significant pre-post increases.
For the Self-Evaluation and Development Skills test the pre- andposttest means were similar for both years. While the pretest means
for Career-Decision-Making and-Employment-Seeking Sills-were close
togeither both years, the posttest means were quite afferent`, beinghigher in 1879- 80.=-_ In the 1979-80 report it was concluded that such
gains could primarily be attributed to students' growth and
development at the ninth grade level. Furthermore, it was felt thatthe project mould have had little impact on students by the spring Of
1980 and that data must be considered as baseline for =caparison with
subsequent year's' data. Therefore, the smaller overall pre-postgains in 1980-81 cannot be attributed to impact of the School to Wor,kProject on ninth grade students.

*For a full report on the model evaluation see "Evaluation of Project
School to Work Manograph" to which this -document an addendum.

**See Sharon K. Owen, "Project School to Work Evaluation: Report of the
1979-80Career Skills Assessment Program Testing Analysis." September,1980.



It should also -be noted that there were :virtually,_no difzerences
:between the two testinge in erros of pretest scores. Therwe-ef ore,
there is no basis to assume 1bat _the 1980-91. ninth- graders had
previously acquired more oarer educatiom knowledge or ski- 11 s than
the 1979-80'ninth graders.

_

_ =
Twelfth Grade A siinilar pt-ternf emerges for= the tWelfth czegrdde test
res-ul- (Table 2) .- AithOugh =.:.-;_t7wo of the three °tests _ahoWed _ ,

statistically signifl.cant gal sa in the 1980-81 data (oonmpamwed- to one
in -1979d-80), all.- the prepoet___.---- gains- are mailer than -those "Seen= in-
197980_. Again, :-the gain's which are eeert cannot be attribt-ted to
lProgreranatle [impact.- In ad-di _ with the r- the
1980-81- pretest zieaniLwere.bh.ge9- same or lower than the 1979-80 ones,indicating no differential prhigh school learning.

Finally, it should be noted t_mat, in both years, twelfth qa=waders had
higher _pre- and. posttest bean scores across all tests than did ninthgraders. /ins, it is obvious that learni.ng related to creamer
education objectives, does- during the interim between ninth and
twelfth grades: Such a conzitent difference in be-sic knowledge aid

does rot allow the two grade levels' results to be -rolirectly
-------cd-raiSaied-cif to -Combined in--Ate a total (e.g. by die tr ict)s0 which

would be meaningless.

B. Results by District

Ninth Grade. For the Se1f-!Bli-luation and Developeent SkillIta test
(Table 3) ore district (NurabeNew 5) had higher pre- and postest scores
in 1980-81 than in 1979-80 -:61-grivieci' a- greiter gain. Disrict 8,
which had no posttest data in 1979-80, had a considerably higher
pretest mean in 1980-81 than 1979-80;

On the Career Decision-Makin 41 Skills (Table 4) , District 1. presented ,
a sordewhat higher ,pretest mem= and about the same gain -in 3-1L980-81 as
in : 1979-80. Districts 8 . and both had considerably highs= 1980-81
pretest mean scores and Pistr_ at 9 showed a much longer gal-An
(District 8 had no poittest dta in 1979-80),

The tmployment=Seeking: Skills test -(TablerS) followed a simert'
pattern. -.District '8 again hat Z-_-71 a higher pretest mean in 19=3 -81- than
in -1979-80 (no 1979-80 postte t)--.---District 9 means were slightly
higher. and District 11's were substantially higher in 1980-81 than in
1979-80.

Fran the foregoing descriptiommi it is Obvtoua that, there -wer---e few
-gains among the districts in be 1980-81. testing over the L_979780
testing. Indeed, for the atos part prettat and posttest roe 'mans and
gain scores were smaller. in .1.a0-01_ then 1:11979780. It allemould be
noted that the numbers . of re_eandents_ were smaller in 1979- -so than in t'
1980-81. This cannot, howeve= account for the COAS stentlz_y poorer
results. in, 1900-81.



1-1way analysis of variance corroborated-the -fact that there err-and statistiCellY significant differences among the- districtsthroe ninth grade level. Based, on-the information'developed in
h er= Twol_ of -the Monograph, -there- is no-basis on whi=ch to: -predict

-t,11eg differences. _

e_1.th Grade. For-the Self-Evalsation and Development Skills (Table-
its- 8 and'll had higher mean scores in 1980-81 thsn

1978 80. On the Career Decision-Making Skills (Table-7), resultswere somewhat-more positive. Districts 2, 3, 5 &rid 11 had higher
meal-) scores_ pre= and poet =and Mistrict-s6v s were about the s_am
1980-_-,--81 than in 1979=80. All of these five districts' gained more
tbari two points pre to post. Districts 5, 7 and `9 had higher mean

t-ers' on the Employment-Seeking Skills test (Table 8) in 1980-81
in 1979-80. District 11 had similar posttest scores in both

-= with a higher pretest score in 1980-81.

The ilikattern of the 1980-81 twelfth grade data was slightly morepositzrave than that of the ninth- grade. More districts scored higher
l980-81-on one or more of the tests. Indeed, two districts, 5 and11r he.amd higher mean scores across all thesetests. In addition, the

whibhderifOnitkated bitter results were those which appearedto he- participating most fully in the Project School to Work process(sea MiChapter Two of the °Evaluation of Project School to Work
Momngrkrxaph"). Nevertheless, while scunewhat encouraging, these results
cantio*-t be-seen-as-strong-evidence-for-the;-projectfs impact on student
outcyzezmnes.

it ifferences

trass 1979-80 testing there was a statistically- significantbeence between posttest_means for males and females with the
45.1.es overall scoring higher (see Table 9) . The other tests alsoindicted potentially significant differences by sex. No 1980-81

difXer=rences wereeither as large as those in 1979-80 or, as
statitically significant. Thns, there were no indications in the
two gars' testing that there were, me=ingful differences between
maims and females 'in terms of their career education knowledge andskills

OwreiLIL1, for both ninth and twelfth grades the pre- and posttest mean,
scoFgs.--..a were lower in 1980-81 than in 1979-80. Exceptions were few
when tzz.--ile data was examined by district, eSpecially at- the ninth grade
lever,. i For the i- twelfth grade, a few more districts--two
aorsiS_mtently--Kad better results. In addition, the districts whichdid eshitne higher twelfth grade scores for 1980-81 were generally 'th
which the ov4rall Prpdect School .to Work model evaluation had
india-xted were the mast involved in the process of career education
plannisng arid implementation at the secondary level.° in both years
the rttrat=nbers of respondents for each test by district were small andtherfor-ore, less reliable than may be considered ideal. For. the three
test , there were no significant differences' sex' in 1980-8i andonly OM-ne significant difference in 1979-80.



SECTION III:- NCLUSIONS- AND

Did.. coneorti mm district students deionstrate increased career educat
knowledge and skills?

.15

When all the cinsoitiunt -district data were combined, there was no
evidence that students had gained in career education knowledge and
skills at either the ninth or -twelfth grades. 'When the data -were broken
out by districts there were same positive gains at the twelfth grade
level over the previous year's data. The districts which showed the
gains_generally appeared in the model evalyation data to be the:ones
which had,,participated most fully in Project School to Work. While
providing some encouragement that the project had begun- to affect student
outcomes, these data were_at_best inconclusi _

Were there differences- between m and females in career education
knowledge -and __skills2---

Over the two years' of testing, one test in 1979-80 showed statistically
significant -kesults favoring females. In all cases females_,_scored_hi_gher_
on both the prsnd posttests, but gains between the tests were about-.the same for: both groups. The results indicate that females generally
have more career education knowledge and skills than males but did not
necessarily profit more from their learning experiences over_a school

What are in these
oject Schoo l to `Wor k

ion

It. appears that' Project School ,.toJlork does not directly affect student
outormes within the-first two years of its implmentation. This is quite
reasonable since it is a strategy designed to affect first planning and
then-implementation of career education at the rate and in the manner
selected by indixrifival districts. Thus, one district may begin
implementation of(srme tyoe of program almost immediately, while another
may spend considerably-more time and effort in planning prior to any
curricular changes. In addition, the grade levels initially impacted may
be quite differentone district may- concentrate its early efforts on
twelfth grade, while another may focus on tenth. All of this implies
that across-the-board student testing must await the implenentation
procPss.

One option may be to target for testing those districts and grade levels.
which may, based on othpr information, be expected to have attained the
instructional objectives; other students would be used as a "comparison
group." A statistical regression model might be used to =metre
students' knowledge based on the type and amount of instruction they had
received, assuming such variables can be identified and classified.

Another, perhaps simultaneous, option is to direct evaluative testing at
the districts' instructional staff who may be considered they initial
targets for project impact. Again, determination of success and
amiSarison of data should be based on indicators of the individual

district' s involve b.



Self-Evaluation and
-Development Skills

Career
Making

I

TABLE 1:

CSAP TOTAL NINTH GRADE PRE AND POSrThST MEANS-

1979:-00_- 1980 -

Pre Post = Pre Post
.

14- ,

SD (11 18)
N 39

38.08 -38.46
11 j32) (10:98) (9.57)
39: 85- - 85

(p< .01 )- (p .001)

cision- 24.98 34.87 25.52 29.54
(9.78) (9.22) (10.33) 10.95)

:id 46 46 '78 78

Employment-Seeking
Skills

_ (p < .001)__ --- -- - -- .-- -- - (p < .-001)-
-,_-.

38.85- 45.86
12.20) (12.12)

41 41
(p < .001)

38.29 40.47
(12.56) (13.58)
78 = 78

(NS)



Teat

TABLE 2

TWELFTH:GRADE-PRE-AND POSTTEST MEANS--
_ =

1979-80

Self-Evaluation and-
Development Skills

M
SD (9.80) (9.62)
N 28 28

(NS)

reer Decision- M
SD
N 32 32 67 67

Op< .01) (p4: .001)

Emp1oyment -Seeking
Skills

43.41 43.12-
-(9,73) (11.19)-
=65-- 65

(NS)

32.69 37.78 32.89 35.79
(10.83) (11.71) '(11.14) (12.62)

M
SD
-N

49,30 52.09 48.70 51.05
.00) (12a7) (11.58) 10.20)
33 = -33 60 60

(NS) 01)



_

SELEEVALUATION AND DEVELOPMENT SKILLS NINTH GRADE
_ - -P _ _RE:AND POSTTEST'MEANS BY DISTRICT

N

SD-

1979- 0

Pre Post Pre

1980-81

POst

41.00 41.00 35.20 42.00

4.90) ( 8.04)- 7.94) ( 8.68)

4 10 10

34.44 40.56 29.93 37,21

SD ( 7.7.8) (- 7.25) (10.94) 8.14)

-N ,9_ 9 14 14=i

42.00 48.00 36.33 37.33

SD (14.14) ( 7.07) (10.60) ( 9.71)

N 2 2 6 6

.00) 4.93)

M :34.12 38.38 .73 40.27

'SD ( 7.32). (-7'.15) 7.20) ( 6.90)

11 11,

28 00 11.00 44.20-- 4 20



District

7

SD

N

SD

28.67

(10.84)

6

(14.78

5

(10.15)- ,(10-.44)

_34a0

( 9;92)

10

7.50



4

CAREER DECISIONMAKING SKILLS NINTH GRADE
PRE AND POSTIEST MEANS BY-DISTRICT

strict

SD,

N

Pre

1979-80

Post

31.83-

(11.09)

29.83

(10.19)

6

25.00, -34.71

SD ( 5.37) 6 42)

N-

75-

SD _9)

Pre

32.43 34.57

(11.74) (10.15)

Post

21.70

( 4.97)

7 = 10

50 24 60

7-

27.70

(10.34)

27.80-

(A.13 - (10.46) (16.90)

4 5 5

28-.50

6.19)

15.50

(

.2 -

0

(13.44

M 6.25 35.63 22.8

SD ( 7.48) (11.24) (11.31) (11.36)

27.70-

10 10

36.00 42.00 20.40 22.20

SD - 12:49) (10.44) ( 4.83) 5.17)



_ TABLE 4 (Con't)

.--

7

1979=-80

Pte Post Pre

26.75 40.50 = \\16 25

(11.-30) (0.15) 6;09)

198081

Post

24.12

6 =17« 35.44 36.

.86 6 4

2.31) 71 10.17) (10 05)

.

10 d . 34.67 36.25 31.00 26.86

77 -A) 7:75) 5 15)

11. 31.25

8.06)

27.25

(13.22)



District

TABLE 5

-- EMLOYMENT-SEEKINc SKILLS NINTH GRAD
PRE AND POSTTEST MEANS BY =DISTRICT

1179-80

Pre Post

50.50

( 9.62) (13.81)-

49.17

-11 3t.33

SD 9.07)

N 3

3 40
13.28

5

42.00

( '6.82)

Post

46.80

( 9.78)

34.27 34.27

5.80) -77)

-,15 15
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1

SELF-EVALUATION AND DEVELOPMENT SKILLS _TWELFTH GRADS
RE AND POSTTEST MAWS BY DISM

--SD-

1979-_80

P Post

50.80 = 50.80

( 3.27) -313)

49.40 51.40

1980,-81

Post

40.29
=

( 8.91) ( 5.16)

7

( -6;14)- ( / ; 01



1979-80

Pre Post

42.50 52.00-

( 4.24)

_1980-81 _

_Post

_ 2237.83

2

SD

- (11-.-75)- - (1.-34)

6 6

47.50 44.00

( 6.61) (11.91)

=

45 60 44.80

( q.21) (12.15)



District
1

_IA814 7

OARBER pECISIOIsT-MAKING SKILLS TWELFTH G
PRE -MID POSTTEST. !MANS DISTRICT

M

SD

1979-80

36.00

Post

45.67 ,

( 4.04)

Pre

1980-81,

Post

33.80 38.20

( 6.91) ( 9.31)

5

35.33 33,40 41.12 43.25

- _(10-.78)- .58)

,6

9.95) (10.32

34.00 28.50

( 9.90) , -(19.09

44.12_
;-

N 2

38..00. 45;0 32.00 41.00

SD' ( 2.83) 2. 0.0 0.0 )

.

32.67 37.00 40.50 45.25

SD (13.58) 89) (13.77 ) ( 8.81)

M 26.50 31.50 28.33 30.67

SD (12.97) (15.46):. ) ( 9.45)



SD

1979-80

Pre Post

27.50- 41.50

(17.68)

1980-81

.-:(17.68)

2

M 42.00

SD (12.21)

M 3 .50

SD (13.44) ( 2.83)

23.25

(16739)

a

_43 "34.29

( 8.58) (13.28)-

2.9.29

( 6.50)

Post

29.75

(14.84)

8

28.7,1

7.74)



VOLE 8

EPOLOVISEINiTSEEKING SlealLS _TMLFTR -GRADS-
-PRE AND POSTI'EST MEANS BY DISTRICT

1979-80 1980 -81

Post

54.67

( 8.66)

District Pre Post Pre

53.00 51.00 54.00

SD ( 8.89) ( 2.00) (10.16)

3 9

2 54.33 56;00 41.33

(-9.07)

46.50

(10:8_0)

6

52.89

(-5.68) 3.30) A _5,60)

9 9

26.00 65,00 22.00 23 (j()
:

SD (28.28) 0.0 ) ( 1.41) 1.4i)

43.00 37-.00 .40 56.60

(25.46) (33.94) .51) 6.23)

47..33 49;00 55.00. 50.00

SD' 08). (15.13) 0=.0p) 0.0 )
N

17



DistrictT Pre_

40.00

9.90:

8D

50.40

( 9.61)

1980-81

-43.50.

Post- - Post

49.67 53.67-

-( 3:54) _(13:58) ( 9.45)

_ 2. 3 3

39.29 42.00-

_ 5 0

49.40 47-.40

(15092) (16.80)

(11.34) (13.32)

7 7

52.40 .55.00

( 4.72) ( 6.48)

52.17 57.

(16.47)



:
:
i
:
:
:
'

:
:

!
i
u
I

;
I

I
:
.

:
'
.
:
'
r
J

?
r
-
'
'
4
.
.
 
:
:
 
q

1
1
I
i
.
I
:
:
i
4

;
-
I
.
'

;
j
.
.

.
:

'
"

'
:
;

L
:

:
j
-
d
.
1

:
;

.

;
.
:
:

Lr
I:I

F
:!I

uu
Ii

'L
'ii

i

r
;

F
i
.
:
;
:

:
!
I
I
.
'
I
'
l

'
:
'
.
:
'

.
:
y
.
.
'
:
-
i

-

1

:
-
:

:
L
-
'
:
:
.

'
:

:
u
u
I
I
L
1
:
1
.
l

r
:
'
;
'
,

:
:
)

:

.
1

-
p
.
.
.

_
r

'
-
'

E
'

-
 
-

-
_
_
i

I
-

.
-

-
'

r
r
,
'

.
1

-
'
-
 
'
!

.
.
.
I
-
.
 
-

!
.

.
.
-
.
-
-
 
;
-
L
'
t
4
-
_
.
E
.
'
'
-
I
.
I

'
]
.
1
1

'
-
:
:
.
-
.
-
-
.
-

I
.
I
F
 
k
'
I
 
r
j
'
'
-
'

j
-

'
'

.
-
 
-

-
_
 
r
 
I
:
 
I

:
;

-
-

-
.
1
k
"
 
.
1

-
.
 
-

.
'
'
 
-

'
 
'
.

-
.

!
.

.
"
 
'
'
'
_

I
J
I

:
1
:

'
L
 
I
?

;
:
.
:
 
:

'

.
:

L
'
d

-
_
I

i
i

.
_
'

.
:
 
'
_
ç

.
'
!
'
.
-
 
I

J
:
.

I
'
.
i
j

-
j
i

-
-
-
.
'
!
'

I
I
!

!
.
'

'
'

-
I

4
F

i
;
I
I

:
'

1
J

'
I
.

'
.

._
-

._
L

-
'

u.
.

.
'

..-
-

I P
r

'
.+

1
'u

p
tt"

-
 
p

-
I

P
i

I
'

I
'

1
.
1
.

-
4
1

'
-
'

"
1

I
I
1
'

-
 
'
.
'

r
 
.
i
 
-
.

L
 
-

'
.

L
:
_
 
-

-
.

r
.
-
.

"
u
-
i
'

.
'
1
.
 
,
_
.
l

.
.
u
u
.
'
j
.
q
.
:
l
'
4
,
.
"

u
1

1
_
i

I

h
'
-

"
,

'
'

-
1

-
'
l

I

-

i

-

F
'

'
F
'
-
c
.
.
d
,

'
'

-
:

k
i
-
-
"
.

'

.
H
L
1
C

'
I
:
;
 
I
!
I
'
'
'
'
.
k

-
F

'
'
'
"

-
'

½
I

'
-
'

'
'

'
.

-
'
I

-

F
.
1

-
.

;
r
t
.

.
-
.

.
L
i

'
-

1
-
1

'
I
I
I

r
-

1
.
:

-
.
,
'

I
'
I

I
i
i

u
r
.
.
.
.
r
 
'
r

r
.
_
F
L
-

hh
11

.._
__

,il
J.

h_
iii

'Ii
I'

i
-

-
-

;
:

'

-
-

.
.
u
.
 
r
1

'
.
-
-
 
'

.
.

.
'

-
I

-
'
 
'
'

.
.
,
i
.
1
.

'

.
j
L
I

-
.
1

-
_
L
'

;
 
-
-
h
-

-
-
'
'
I
 
-

.
.

L
 
-
.
-

b
.
1
.
-
:

i
]
 
-
.

1
-
'
'

r

-
-

-
;-

uI
flf

lfl
iu

uI
I;_

'
Ij

=
'

'
Li

L
li-

i
F

'
.1

1
r
'

i
"
I

'
-

.
i
-
.
_
.
'
_

V
.
.
-

.
.

1
1
.
,
.
_
'

-
'

'

!
'
J
I
.
,

-
I
 
'

ll
r

i
.

.
:
:
P
!
!

_
F
.
i
i
'
'
.
r
i
.
'
.
.
.
.
'
r
'
'

'
i
i
'

'
'
 
'

F
l

L
,

L
'

-
I
I
'

'
-
-

.
-

!
'

'
 
'

½
-
,
-

I
i
-
i
'

'
h
 
I
I
 
-
_

'
-
'

'
'
i
'

-
.

U
-
'
L
'
,
"

L
-

'
-

-
1
j
 
'
.

4
-

-
 
-

-
-
.

.
-
 
-

-
.
 
-

.
-
 
-

I
 
I
i

-
r

I
-

-

i
-F

--
li

-
-

I..
-

--
--

-
l

I
-

-
J

I_
fl_

I.
.._

.II
 -

-
-

11
-

--
-

',-
½

.
.'U

'
II-

I-
F

:-
i,

,
!-

r-
'!-

-.
'!-

I I
I..

.
-.

.,L
..

-
L'

c.
i. 

I':
'i-

U
...

ki
..u

1,
.)

,
i

-
-
 
I
I

i
'
-

r
,

-
-

I
i
 
'
I

.
,
'
,

I
I

I
l
.
 
I
-

.
.
i

-
r

:
_
.
L
'
j

1
,
_

!
I

r
.

r
.
.

_
I
f
l
i

L

-

1
'

-
:

L
I

'
I
I
 
-
,
 
'
:

:
,

:
.
'

!,.
flI

II'
.

I'.
 .-

-
--

'-'
''.

i .
h

1f
l.

ii
P

i -
'"'

I
.L

.Ij
I']

fl
I
,
j
I
L
I
'

N
-

'
I
i

-
'

I
_

i
.

-
j
i

I
.

_
-

.
'
_

-
r

r
.

j
'
.
.

-
.

'
-
.
'
_

_
-

-
I
-

r
.
 
1

-
F
1
1

,

'

:
-

I
.

-
-

_
-
.

I
i

I
'
 
'

U
.

I
I

'
X
 
-
i
i
 
i
-

ii
r

- 
-

'I
-

-
_-

', 
r_

.
-

.
'..

iII
, -

-'r
.

-
:

.
'

:''
.-

 '"
!

I
,,_

L
LI

'
IIi

III
-

lfl
hr

_
..0

1

'
.
:
'
.
'

I
:

J
r

P
U

:
'

"
.
'
r

j
,
I
i
l
J
1

_
j
.
I

I
_
.
;
_
.
I
I
L
.
'
"
i
I
I
I
I

-
i

-
-
 
!
-
 
-

.
'
J

,
,
 
L
.

:
.
.
.
I
'
.
r

-
-
.
-
-
.
-
-
-

-
.
-
'

:
:
r
-

p
-

'

-
i

'
:
.
:

-
.

'

:
:

:
'
i
-
'
:
i
'

:
f

.
"

-
 
.
I
:

'
I
:
'
:
.
 
z
T
'

-
-

:
'
-

:
-
-

-
;
'
-

-
.

:
M
'
t
 
:
 
:

:

J
i
-
J
-
-
L
.
.
L
'
j
.
j
'
 
1
i
t
'
-
L

-1
:4

-I
,-

'-
-

-i
-'i

!
-'

-i
ç:

_
-

!1
h,

. L
 .i

1
--

.
P
-
I
I
L
I

.-
I

"I
-

,
I

II.
-

--
II1

1i
.r

_f
1p

I.
-'-

-
'
'''-

--
.L

[ 1
T

i E
N

 -
-

--
' -

r
q

'
-

-
F
'

-
j

,
I

6
i

i
l

P
-

L
t
y
f
l
I
 
_

4
_
:
i
i
J
r

-
.,

'
-

i-;
'

-:
'' 

_:
__

IiI
.

I-
.II

_:
.iI

;
_'

_
L

L
'.1

1
;;

F
 -

r
'

'
J
'

:iI
I.:

:'I
':.

i
:!-

-:
;;:

''!
.

:;i
-'

-
!I-

'
fl!

flI
:II

J.
:fl

LI
:i

c-
..1

--
-

I
I

r
-

I. 
i

- 
-

I
-

-,
 -

 -
-

I -
. I

-i
II

1
"I

I -
..

-
-

:.J
 -

- 
1

-
-

'-
-

I
I
.

-
i

-
I

-
-

-
-

I
-
I

I
-
i

L
1
 
-
 
-
1

-
'

-

-
ii

'
-

h
r

"L
-

-
,-

 -
'

! -
r-

:i
''_

-'
p

-
li
''

L
-

'
.
'
'

P
 
-

i
f
l
h
l
1
 
I
q

r'
II

I'
I

,
b

'
'

I.j
IIf

l-
I

-
..!

I'
I

!-
-.

., 
i',

 -
-

ir
I.,

L
I

-

II"
.-

-
,

i:
II

-
-'

-
"f

l'
I-

'
'

-
U

E
½

'
rr

r'
.

'!
Iii

rj
I
.

.
I
_
I
l

'
-
,
;
-
 
'
-
'
r
-

p
-
-

-
'

-
-
'

'
.
'
'

-
-
'
 
.
f
r
-
i
'
7
i

-

1
.

I
-

'
i
I
i

1
1

1
,

'
I

I
 
:
'
-
i
.

-
'
.

r
'

'
L

-
'

'
.
.

-

.
'
L
E
 
P
1
1
i
 
E
t
I

I
I
I


