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and University Teaching, ResearCh, and Publication are individual.
positions, rather than those of the AAUP. The following questions are
considered: Whet does AAUP suggest to improve the preparation and
continued development of college teachers as teachers? What are the
Principle disincentives and barrieri.to"the improvement ofcollege"
teaching? HoW does one realistically and practidally removethe
barriers and/or) mitigate the disincentives? If American education is
a continuum'and if communication- and interaction along that continuum
have been iacking, what can .colleges do to encourage faculty to ,take
more active roles in outreach and cooperative academic activities,
-particularly with respect to middle schools and high schools? Are,
there any programs-or subjects currently being taught eitherequealy
well or'better in other kinds of institutions? Which institution is
the proper provider of these subjectg? Are there any subjects
currently being taught in America's high schools that are better left
to .colleges? (SW)
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Dr.' Milton Goldberg, Executive Director
National Commission on Excellence in Education
1200 19th Street, N.W.
Washington, D.C. 20208
Dear Milt:

Enclosed you will find responses by members of our Committee C on College
and University Teaching, Research, and Publication to the inquiries from
Cliff Adelman. -Although the responses come,to you late in your own deliberations',
we must consider them preliminary because, as ,you know, we did not become involved in this process until late in the fall and therefore have not had time
to complete our standard processes of consultation within the As'sociation.
11ftdeed, you should view the responses as the comments of professors-who4re
members of our Committee. C, not'as the formal position of Committee C or
hope that the enclosed°
of the AAUP more generally. With this qualification,
responses to the -questions will be useful to the Commission in its preparation.
of its-final report.
,

The members of Committee C and I will be quite happy to meet with the
Commission to discuss these questions and any others where our respohses might
be helpful.
1,

In addition to enclosing the.responses-of-members of Committee C, I- have taken
the liberty of commenting briefly myself on the qu'eitions posed; these comments
should be taken as personal and not as the-official position of the AAUP.

Please let me know if the AAUP may be of furtheratsistance:Cordially,
Irving

Spitzberg, Jr.

**********

.

List. of members of Committee C:
*C. David Gruender (Philosophy), Florida State University, Chair
*Harold Goldwhite (,Chemistry),, California State University, Los Angeles
*Jacob Neusner (Religious Studies), Brown University
uisville
Miry K. Bonsteel Tachau (History), University of

*Respondents
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Tot

:

Frpm:

National Commission on- Excellence in Education
C. David Gruender, Chair, Committee- C on College and
/University Teaching,' Research, and Publication

Following are responses from members of ComMittee. C to the
questions posed by the Commission.
What does AAUP suggest to improve the preparatton
and continued development of college teachers as teachert?

'Question.

Responses:

The question, as p t, appears td assume that professors
area species of teacher, .to bp distinguished from other teachers
by the' age of their students: kindergartenir.age youngsters are
taught by kinderOrtert teachers; college-a0 .youngsters are' - taught
by college teachers. Th our opinion', this view fails to take ijito
account the full range of a professor' s otmti es and responsibilities,:
a trofessor dods not
as 4.41 1 as suggesting the existence of dies
typiCally has
In
the
first
place,
a
teacher
How is this?
have.
,skills
or
subjects
fh an approved
the task of conveying one or more
and
Under
Rrofessional
fashion within a controlled curriculum
supervision; the student's are children. 'In-contrast, the prafessor
s a mathematician, a poet, a'
He
is a master .of his subjeCt.
'4v-ties
to uphold the professional
Physician, or whatever, wi th
original
and creat4vg work in it,'
standards of that field, to 'do
of
its
contents
to
adults
who ielc.instruction
to convey a portion,
knowledge...in
the public service.
voluntarily, and to, use his speclOal
,-:
These duties are interrelated inextricakly. Orie cannot be 'a good

Gruender.

in
"college teacher" unless one is current with-the developmentsthem,one's, field, and, normally,, that is through contributing-to
t your fteld.is' a
And, likewise, teaching, others interested
positive help to your own creative work in t.

ofd uni;./ers.itiel
The preparation of professors-tab -be it in the hands
Mich'
instruction: a1
with graduate Programs and professional schools.
wunjuq Rgolomi, OFFICE: Suite 1406.582 Marko Savet.'Sam Prom*" Calitbnis 94 04 (419-9894430)
NORTHEASTERN REGIONAL OFFICE. Ikon 907, 26030Aawq NO Yak, Tir Yak 10001(212 -68S -4394)
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and we recsmmend that a
this level includes some, apprenticeship
portion of this be supervised tepching. a practice already ill, wide
use. ,Unfortunately, good teaching is not understood, and hente
But good te4chers can ,be identified,
,canno.tr itself be taught,directly.
For the,rest, we see
and apprentices can learn something from them°.
no alternative but to maintain the highest pgssible professional
standards, in each field.
The continued development of the profesior.as.a teacher is ,spoken
to bY a variety, of Association policies of long standing. To begin
with, our standards of academic freedom and tenure provide an
period for an institution
unusually'long professional
to decide on how well a new professordpes his work: seven years.'
These standards are now widely, if not u-niversally, honored, but
The
each institution makes its own judgments about whom to keep.
Association's policy is that existing :faculty in the field should
play an important role in these sic.isions,'and that an appraisal of
the candidate's fitness for tenure should iiclude an evaluation ol-hit/
Over time, these practices should increase the
her teachirP.
probability that professori With better teaching abilities are retain-,
.

_

ed.
-1

Professors past the probationary period need,_for their continued
development, periods away from campus:where they can engage in creative
For_ this,.the Association-recommends
work in a different environment.
sabbaticals every seven years, a policy more honored in the'breach
than'oliservatice. 'Also, the past twenty years +as seen i sharp
contraction of.opportupities.for faculty, exchanges of many kinds, both
Improved faculty development requires a
domestic and international.
variety of study,
fully implemented sabbatical policy; and a
teaching, and exchange opportunities,.
explicit
The Association's, policy documents incllAde bo
Goldwhite.
of
and'implicit statements relevant to this question. -The conc
the AAUP for a proper pre-tenure probationary period is largely .a
concern for the development of the college teacher (1940, Statement
of Principles on Academic Freedom and Tenure and 197a'Illterpretive
Comments). The Statement on Faculty Workload (1970) and the 4
Statement of Principlesoon Leaves of Absence (1972) are pertinent
here also., However,.as is usUal in Association Policy/statements

the details of interpretation and implementation are left to
individual college governapce processes.
In graduate school, students should be involved in work
Nellsner.
with those senior professars who take teaching seriously, should be
asked to audit lectures and discuss what Was -done well and poorly-in
those lectures, should be ,supervised in conducting sections of courses,
'and s,hould,be Ws:led in-planning and carrying out their'own courses.--No student should get a Ph.D. who has not Iffild the experienceof both
sdperliised teaching and also giving hiS or_her own course.

:

-I

A
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QUeStions. What are the printi.W dttintenxtfes oind barriers to
''',,,,'
the improvement of call ege teaching?
Now" does one realistically andy.praWally remove the
barriers and/or mitigate the disincentives?'
ResOonses:
The Association' salary studies show that higher educatiol
Gruender.
has little in the way of incentives to give professors for anything,
except the intrinsic pleasur'e they May take in having the opportunity
Even setting aside the ourrent economic
to practice their craft.
depression, academic salaries have fallen some twenty percent in the
last fen years in relation to other professional salaries. Without
disinc ntives are .mot very significant.
much in the way of ncetive'
d

i

Nevertheless, 'the evaluation of to thing plays 4;staller role in
decisions on salary increases and p omotions of faculty at some
institutions than does scholarly c eattVity, In part,this-is justifie
teaching, but what may be more _
because creativity 'plays a role i
know much..about what good teaching
important is that we do notreall
is, ,so cannot evaluate' it with t e'confi,dence-with which-we can
evaluate Scholarly creativity. And teaching poetry is 'such a differen
kind of,thing from teaching me icine, to say nothing' of the myriad
of other subjects taught in colleges ansi universities; that it is not'
likelyAhat. good teaching inione of them has much in common with good
teaching in another.
,

ry

(,
,

Institutiont hav'very little le money to invest in helping faculty
side
to learn more about better teaching and learning. The learning
ignorant
of
of the equation needs to be/mentioned too, for we are as
have
that,, and it is every bii,as vital.. Likewise, institutions
,very little motley to explore the use of new kinds of techniques and

.

equipment. ,Indeed, the national trend has been that colleges andequip.",-.,Universitiet have.been unable to afford to keep their technical
But then we needto remember that ther(
ment up to current standairds.
has been a'steady thirty year decline in per student expenditures
We have been asking for more and more, and are
for higher edUCation.
We want "accountability," and
willing to pay less and/less for it
number of course!
in the name of this goal have sought to increase the
teach,
or,
if
his/her
research is
and,students a faculty member is to
disallow
that
portion
of
his/her
supported by,a federal grant, to
tool
to
teach
graduate
effort devatedto using his/her research-as ..a
students how,to do retearCh in that field.
.

not entertain.
It should perhaps °Iementioned, too, that teaching is,'
part of
effort
on
ment, and that learning takes kgreat deal of
unprepared
by
their
previous
Some Students are
the learner,
are unwilling
expeiences for the/pain of this effort, and,othersnoncoercive
enyiron
a
or unable to exertithemselves intellectually inSome
succeed,
and
ment, which a college or university must be. incompatiible with some
-fails'and some perceive this situation to be
denigrate
demotracy or somehow 'unfair,. and that leads them to
professors,teathAng, and higher education generally:
'

.,

i,

the barrierS/ and disfncen0v0
All of these problems have solutions;
great
deal of dalogue, a better
can be overcome, but they require a
erunderstanding of the role of higher ,education, aftdvAational 1
t,
Ccfmmission
ship,towards revitalizing it, which the National
,hol rt -tit hrovide.

-.5

/

,,,I,

v
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"see two principal disincenflts, or barriers. the
first is the,amount of consideration given' 't. improvement in teaching

Goldwhite,

4

,

In the personnel evaluation process, when e'i cLpty member iiinaing,
looked at for reappointment, tenure, and pr moti:On. A good,deal of
lip service is paid to the jmportamce,of this atrea, but.I beilieve
-that in actuality it is not weighted heavtly, and, just as. significant,
is not perceived as being weighte'dileavtly 'im many Colleges and
One problem that faculty'committees and administrators.
universities.
continue, to wrestle with is how to evaluate t.eaching quality, and 2,
after decades of \questionnaires and other devt_Ces, thereris still no
.
agreement on 'how to do this.
.

.

The second barrier is the inability or unwillingness of colleges.
=and universities to invest in the improVement.of teaching. By. this
I mean that they should devote a significant fraction of institutiohal
resources to reiseach and development in this area.
No, one knows what good_teaching ins, because people confuse a,
beinfefftertaining with presenting important lessons,., there is too
in what irtaught. 'But good .teichin§ is the teachince
little
So you
of worthwhile things, not merely engaging in showmanship.
can tell:good teachlnglby reading syllabi, by studying the questions
For this
Of exams, and by reading the finals the students write.
I tend to trust student_
purpose, the facts speak for themselves.
In all, the principal problem is that people
opinion very ,1ittle.
do not 'really grasp what good teaching is. The barriers to good
college teaWng .are.the usual: sloth and stupidity of professors,..
NeusAier.

interest

C

t.,
,

To

9

If American education, is "a continuum -and if c_ ommunicatfon
and interaction along that continuum have been lacking, what can
colleges. and universities do to enc:Ourage faculty to take More active
roles in outreach and cooperative aeademdc activities--particularly
with respect to middle schools and high schools?

Question.

,,

Responses:

We have already commented on some of the discontinuities
Gruender.
between primary and- secondary education, on the .one hand, and .higher
But while we,do mot think there is a
education, on the other.
smooth continuum, there are imporfant functional connections, between
the two 'areas: teachers in the first area receive their education and
training, from the second, and .a portion of those they teach come to
higher education for further study..
HeTpful as, they can sometimes be as parent or community volunteers,
we do,not think professors can make a significant contribution to
Effective
middle and high schools merely as occasional individuals.
long-run relationships are likely to be institutional in character._
Schools, colleges, and universtties each have their own special roles
to play, and professors and teather's already have full burdens and

-

5

1.

There is not much tbasisiforcooperative academic.activities
then some.
except for educational research, of which less, and less is being
funded; and "outreach." may mask some condescepsion.

-.
.

There are, however, two,areas'in which functional in

actions occur

original education of ,teachers
and could be improved. First, is the original
,

This would appear to be an appropriate time for collegei and
universities to eeappraise their plans for the education of teachers;
d, with help of leaders from secondary education, see how they
c uld best be improved and revitalized. At'the same time, state
ducation authorities might begin to rethink their requirements for
teacher certification to fit the new plans they dgvelop.
Second, just as professors cannot function well w. ithout some
occasional time away' from students and colleagues to recharge their
intellectual ,,batteries, so teachers need similar_oppoetunities.
There are, however, even fewer sabbatical programs for teachers, than
for professors, and funding for them :to return'occasionally to' college
-to extend or-deepen their knowledge and improve their' subject- matter
skills have diminished sharply in recent years to almost nothing.
kodett programs ill theisciences and mathematics once existed, but,
of course, they are important across the board. At the present time,
neither loceLscflol districts nor colleges and universities are
.;
provided with any significant-funds for this purpose.
.

.

I have no suggestions., beyond the obvious for 'removing

-Goldwhite.
these barriers. College and university faculty must be made more
aware of the importance of going out and meeting and talking with their
counterparts in these schools. This is paral4lel to the first .barrier
discussed in my preceding response. There musk be a recognitiiin by
colleagues and administrators of the 'importance of this function.
Perhaps sorile" speci fit, workload allocation could be made for it.

(qeusner.. American educatibn is not a continuum, and we have
common with,Middle.sehool or high school teachers,
virtually othing'
On the few OctaSions-on,which I have addressed, high school audiences,
.,I:thought4I was in a foeeign'Country,
4c4e41*'

It has been observed that there Is a. great deal of
Questions.
repetition in American,education=-particularly when one considers
the range of education and training offered.by .high schools, colleges,
employers, and other institutions. Are there any programs or
subjects currently being, taught 411 America'scolleges, community
colleges, and universities that are-also being.taught-either equally,
well ,or better in other kinds of pnstitutions?. Which'instituotion
is the proper provider of these.subjects?
Are there any subjfects turfently being taught in
America's high schools' which' are better left to colleges?

6,1

.'..:Responses;
'z

'Gruendei..

Ame'ricah.education is a diverse, --pluralistic; a'nd rich'
:rescurce.for.a.widely,Variedpopulaticin:. We cannot. think of any
ubjeCtsnow .being taught atfmorethan one level that ought to be
e iminatedfrom one of them..:' Psychology, fo-r example, is! now
commonly offered in,high ichoolt, although a generation agoit yas'.
.rare. to-see.it taught anywhere outside of higher education. The
effect. of eliminating it from.hiligh schools wool
be
deprive those.
Who do not.gcOin to higher education of leernin about that
important tublect matter, and.we cannot see' ho the. country copld
gain ft-WI. that.
.

._

Si'milar'ly', higher education finds it 419cessary to offeso.me
courses that are normally taught in high school b.oth'bedause some

students neglected.to-take,them in high schoOl.,,Or took..-4em but -did
rnot_learn the materials-. -,LittIe,can bedohe'about the former,' for
human beings denot always know in advan,;e.what they are goingto..._
do.
A very great deal:needs to,be'done about...the latter-!-remedialcOurses-,because- it isa4atte'of.hilher.tducation.resoUrces to
teach .elementary reading, writingo,and calculating skills. At the

same time; thesolutionwill be neitherieasy- nor.quick4for high
scticol -students/ skills in this'. area have declined steadily (by'
standard Ineasurei). TOY. the past twenty years,until-now4Land it. is.

.'-

to sayNwhether the trend hasbeen.reverted. .'HIgh school.
graduation once implied a,level Cf.attainment of 'these skills'that
would'enable one to .begin 'college-level work. But thatiwas hefore
high school graduation became alboituniversal.
A ',numbIer of.cfforts,
have.already beenlaunched fn an attempt to remedy this/ problem,
namely various' systems of achieveMent examinations as requirements.'
for graduation, but
thorough. rethinking of the. -whOle situation on
a national scaleAs. called.fon.
In -the
meantime, iiigher.education
will be spending a.significant amount of money on remedial courses
formany years to come.
ti

..too soon,

a.

Goldwhite.
The richnets, plurality.and diversity of American
education is a great source of strength. We should strain. to 'preserve,
this, not try to ,trim it.
(I feel .strongly on this to ic, as a
'product of a much narrower system'An ano,ther,country).
I
do not
believe, that the "wisdom" of an' external group should e used to
:dictate' curricula and courses in any segment of education.
It is'
much better, (see my response .to the preceding 'question) to encourage
two -way, edmMunicatiOn between the various. segments, and allow local.
-understandings to handle problems.;
.

.

Nheusner.

.

I do not really understand the firtt part of fthi.s - question..

I certainly do not think that any-Subjects now. taught lin high schoolscan he..left to colleges. The rest of the question isAtoo diffuse
to contend-with.

1
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MEMORANDUM
To

:

From:

National Commission on Excellence in Education
Irving J. Spitzberg., Jr.

What does AAUP suggest to,impro've the preparation andQuestion.
continued development of college teachers as teachers?

There Are no talismans which can be applied to the
Response.
The reality of tire disciplinary
improvement of college teaching.
structure of modern universities and colleges means that in most
institutions the demands of disciplinary research will compete
This competition is not necessary,
with the demands of teaching.

butA believe it is generally a reality..

-is

So the major. .challenge

creltinci a 'system of incentives to reward teaching in all

institution.S.,

An important qualificat4on on my first comment is the fact that.
there is a large number of small liberal arts colleges which rank
teaching at thetop of the priority list of institutional gdals,
Thre-challenge is to develop public policies and also funding programs
which encourage all institutions of higher education to make a
Such a pattern of incentives is
greater commitment to teaching.
especially irOortant to the large public universities, where evermore
Indeed', now approximately eighty Percent of
students will attend.
all 'students attend public Tnstitutions, and a suhstantial proportion
of that percentage atten4s the large land-grant colleges with research
and.service missions. Therefore, the Commission needs to focus
.some attention upon the challenge of developing.incentives for
teaching in large public' institutions.
** **

,

Questions. ,What are the principal_ disincentives and barriers-tothe improvement of college teaching?
How doe; 'Gine realistically and practically remove the
barriers and/or mitigate the disincentives?
The disincentives to teaching flow very much from the
Response.
intrinsic rewards of research and the external benefits available.

9
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I believe there is little :ti) -be 0
to ttlose who excel at'research.
done to remove the disincentives, although there is much to be done
to increase the incentives for good teaching.

One reality which will create an incentive is that the future of
particular faculty Members, their departments, and their schools
will depend upon their ability to attract enrollment during a period
This. incentive may contribute
of diminishing enrollments overall'.
to the tmprovement of teaching.
.

The critical point about establishing incentives for improved
leachrng is that the faculty themselves-must play the major role.
As Clark Kerr has pointed out in'his thirdedition of Uses of the
University, the only reforms which succeed are those which meet
standards set by.faculty: 'And the faculty themselves believe that
they have the right and .the responsibility to approve all programs
- of incentives for teaching (1966 Statementon Government).
.

.

6

In a period of reduced resources, development of publiC policiei
'which focus upon the quality of teaching, particularly in the large
public institutions, might usefully complement the enrollmentdriven engines, which in the future, because of overall enrollment
decline, vii l l not be sufficient to orovitte adequate support for
higi4e'r education.

.
.

If American'education is a continuum and i cbmmunication
and interaction along that continuum have been lacking, what can
colleges and universities do to encourage faculty to take more active
roles in outreach and cooperative academic activities--particularly
with respect to middle schools and high schools?
Question.

The way not to improve interaction between universities
and colleges on the one hand and high schools on the ,other is"to
Instead, the
establish yet another discretionary grant program.
availability of,some additidnal resources to all school districts
to,encourage them to develop continuing channels of communication
between colleges and universities and public school systems would
alldw the schools and higher educational institutions to Create
appropriate relationships in each and every school district across
the country.
Response.

In a period of reduced enrollments, there-will be the incentive
of survival for colleges and universities to take an interest in
assisting local school systems. A modest amount of federal money
devoted to this activity would allow .a substantial amount of
But, once .again, I must say it is critical
constructive activity.
that'thi.s money be provided on a formula basis to all school, systems
4%
and not be dependent upon some arbitrary grant program.
*

1c)

Questions.
It has been observed that there is a great deal of
repetition in American education--particularly when one considers
the range of education and training offered by high schools, colleges,
Are there any programs or
employers, and other institutions.
subjects currently_being taught in AmeriCa's colleges, community
colleges, and universities that are also being taught either equally
well or better in. other kinds of institutions? "Which institution
is the proper provides of these subjects?
.

,

..

.
.

Are there any subjects currently-being taught in'
America's high schools which are better left to colleges?
.

In the best of all possible worlds, much. of the' tasic
Response.
teaching,in English and mathematics Would be completed in high
,)

schools and only more sophisticated work pro4ided in colleges:_
In this least best of all possible worlds we simply do not have
the luxury of drawing strict lines between .what will be taught'at
the secondary school level an4 what will lie taught in- universities.
There will-,inevitably be a difference of emphasis between the last
years of secondary school and the first years of university; the
challenge will be to improve the quality of secondary education so
that there will, be a difference in kimd, not degree. I honestly
believe that the problems of duplication-, repetition, and redundancy,- particularly between secondary education and undergraduate work,Whatever repetition exists manifests itself
is not.a major issue.
in the system because it is necessary in Order to improve the..
The real au.estion is how one improves
performance of students.
the quality of the learning experience at all levels of American
Some redundancy may lc ually contribute to the improvemeht,
education.
Even in a period of sibarse resources, the elimination
of quality.
of supposed duplication would not c ntribute significant resources
for reallocation,
*.***

The central problem is the diminishing total amount of
Conclusion.
The single most
real investment in American higher.educatton.
important threat to quality has been the erosion of dollars per.
student in real terms in higher education. The best indicator of
that erosion is the twenty-one percent reduction°in real income
If this decline continues, 4e-Of faculty from 1971 to 1981.
-I.
simply will be unable to recruit the best and the brfghtest'to
higher education,
...
'.

.

I do not argue that quality can be bought just by increasing
expenditures; but I do argue that quality can be lost by the continuing redirction-of our investment in all of our systems of
education.
.
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1. What does AAUP suggest to improve% the preparation and continue
as teace
teachers? .

development of coliege teachers

Ali -graduate ,students ,should be :giVen extensive experience in
teaching under the giidanCe 'of .'experience teachers. Being a teaching -

Q.

'

assistant in :the'usual 'tole-'-where' the graduate' student attends-a, s nior
facUlty::member's lectures :and then hat-'respOnsibility for's iclisCuisi
section-and grading is; a stood first step, but,Cinly a first step. It is
whenthe 'graduate stiident hat full respOnsibilitY- for a clase that .8 e
or ,he confronts the challenges directly, and it 4 then that' 'guidanc
constructive criticism,: and!adVice ,would make the greatest impact:
Unfortunately, in my field (EiCtory), wan./ of the :orightest.:gr duate
students have no teaching .experience, at 'ell in gradUate oChool. because
they are able to get fellowships. EuppOrt-far, research is certain/Y.: n
essential element, but adrninistratgto and donor; should providethe mans
-so': that graduate eduCation provides teaching apprenticeships as w11
apprentiCeships.
h.
The single most important' factor :in promoting the 'continued devel.opmentT'of college- teachers as teachers lies in tying.'.in the reward
It is administratore; for the most part, whir have dereloped pOliCies that
reward research ,and publication but: take; teaching for
Most
people who go into' coilege teaching do so I?ctcause. they '10e to teach, tut
many of the best teachers soon find to their disillusionment that time!
Spent op being .a better teaCher is time taken away. from their research,
and' only the research is-rewarded.
For theite Who are not 'Skillful or. enthusiastic teachers, WOrkshops
of a non-threatening 'nature should be' eitabliehed. I tend to 'think that
great teaChers ,4re born With the .qualities that make :them :great teacherS,
but certainly poorer teachers can be made better' with the right kind of
professional advice.'
research.

2.2.What.are the'principal disincentives and barriers. to the improvement
.

.

of. college teaching'?
4 , The reward system, which honors .research &a/publication but not
:teaching. Having one or a few "good teacher" awards at 'in. institution
is -not sufficient. There should be one for about every:twenty faculty t
members, if there are that number. (and often there, are) iihO are gopd I
-:
teachers. ../
b. How doeir_one realistically and practically remove_the barriers and/or
I.
:
mitigate' the diSincentivesT
.

.

°'

.

,

Educate. the...administrators, or nih the risks attendant to etude t

rebellions (as haPpened in the /ate 1960 ' s and'. early' 1970 ' s).
3:

.,'

If American education`' is a. continuum And if cOmmunication and
.

action along that ccintinnum,:has been lacking, what can collegeS and
universities : "do to entourkg;.icuity to take ": more active roles in
reach and cooperative academic activities--partiCularly with respect to '
middle sChoola and high schools?,
Colleges; and: universities,
should give
released, time to their faculty
,
, meetings
to ''set up wOrkshops.and :pr9fessionalmeetings that include middle 84hool
and' high:school..teactters in sithilar'disciplines. It has been my experience

.

that tile latter are eager and willing to enter into cooperative eff rts- and

h
to work wit-colleg-t"
faculty. But -for, the former, such efforts are siPW
',professional service" whiCh, is lowest on. the sCa/e.of the reward ysteta.
.-

mil
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4.eltegaiding repetitiori of subject matter in American education:
I ihispeak. only about my on field,, which is history. The-problem
here As hat there has 'been. so..Mucrepetition'
k
of superficial information
be fore:h gh school (a bit of world history here and ther'S,- and U. S. his-,
tory in ; he fifth, eighth, and eleyehth .grodes) that by the time students'
get to C liege they are bored ,to, tears when they are again ,presented' with
the'sanie old material. I:wish--thie would be -a true .reformthot !'hie y"
be saved for' high school, Shd elementary4nd middle schools instead tach
about Inians.-or dinosaurs end biographies, which Would better .attra t
Student ttention. Then, good substantive courses
Amekican govi':rucent,
11,:s. an world .history would be more .'interesting toiststudefits
hygh
school. The high Schools' should teach' students the facts and the,;inexciteeent
of istory, and theh when we set the students a couple cof zars.
Siater we would have a solid base to build upon wheh we teach .stidents
to anal ze and evaluate.
9

;

,

.

b A e there any subjects currently being taught. in Amer a high
.achoolschat are.better left to colleges?
I think that psychology, sociology, and anthropolog are better
left to colleges, although many high schools are ,offerin ,,these
subjects
in wate ed-down versions.

I would like to address the question conversely. I think colleges
are tea hing some subjects that would be better left o elementary and
middle chools--especially languages. I also think re mathematics
(includ ng aliebra, geometry) ..should be taught to-ydunger students,'
well as ,whatever is needed to familiarise studentsAith computers. as
T e subjects that require a certain imountioif, sophisticated analysis,
such as history and philosophy-mend older literatures--are better saved.
fcr college. (except for the kind of survey courses in history mentioned
above):

:

e,a !Me '004-4,,
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What,. doss AAUP -suggest tOjdproVe.tH4 prebaration and continued
development of; college teachers as teachers?

All graduate students ShOU/c/beitiven:extensiveemperience in

iteaChihg under the guidance:Of::edperience&teaCheredi4-4 teaching

tri.theuelialroleher0*iiii4u4OstAideiliY,4;ohdi

lassistant
a senior
j faculty,member's
responsibility
section and:grading it 4.good:4iist-ste0 but only ajirrit'etep
It is
y when the graduate student has full reeponSibill.tY:forclikeepthat:She
or lie ConfrontivtWchallengee:directrand;:itiehen that guidance,
constructive Criticiam,and:advice:Would:.make the:greatett impact.

UnfortlinatelyOn dlyfield.:1HiStory),M0nythebrightest4taduate
students have:nd teaching experience et allih grichlateeChoOl.becauge
"
they are able:to get fellowships. Support form.telearch;i8:.certainiy an
essential elepento.but adiinietratorsanddonorej#hOuld.ptoviA0110 means
so that graduate education provides tiachingApOrenticeships aa::Well as
researchapprenticeships.
;
The single most lmpoitant factor in:promotingthe-cOntinued Ovalopment of-college-teScherS:asteachers
:the reward system.
It is administrstor04: for thetest part, whcOieveLdevelopedpolicies that

reward research Snd'Oublication but taiwteachit0Or granted.; Most
.

:people:who go into college teaching do,vo'becituwiheY'loVe to teach, but
Many of the'best teachers soon.find to their'dieilluSionment that time
ATent'onbeing a-better teacherjs time taken away from -their research,
and only the research is rewarded.
FOrthose who are not skillful or enthutiistie teachers, worksho
of a non-threatening nature Should be established.
I tend to think t
great,teachers are born.with the qualities that:make them. feat.teache
but CertainlY.poorer teacherscan be made better 'with the right-kind'of
profeesional advice.
2.42..What are the principal disincentives and barriers to:the imprOirement
of college teaching?
.
_The reward system, which honors researchend.pUblicstion'bUt:notteaching. aving:one or a fewmgOod teacher" awards at an'- institution
is nottufficient. There should be 'oneTfor-aboUt every twenty faculty.
members, if there are that number (and often there are) who are good
teacher*.

b. HOW dOeiOne realistically and practically remove the barriers and /or
mitigate the, disincentives?
tducate:the administratOrs, or run the : risks -- attendant -to student'
rebellion* (at happened in_the llate-X960's and esrly1970's).
,

3.

If AmeriCan education .1.0a continuum and if comdunicition and inter.,
action alcing-Ahat continuum has been lacking, Whatcancolleges and
universities 40,!tO encourage feculty-tO'take
more active role* in out

reach and cooperativeacademicaCtivities-.particUlarly with,respeCi.to
mOdle4ChoOls and:high*oChoOls7;

:Colleges-And univereities: should' ive released time to their faculty
to set up workshops end' profeasione/Meetings that inCludeldiddleAlchool
anelligkeohoOl Leachers in similar disciplines. IOtee.:been mcy experience::
tfult,:the latter are eager 'and willing to enterAnto,CoOperative:effortaa14:.
to work with co/lege faculty.. Out for the former,, sUch effOrts.are
Pprofeetional,service,"..WhichA.s lowest on .the scale of the:-reWird gated.

4.40Regarding repetition of subject matter in American education;
I can speak only about my own field, whiCh ishistory. The prOblam
:hare is that there has'been so much'repetition4)fauperfiCial information
.beOre high school (a bit of world history hereand there, and U.
tb*Y in. the fifth,elighthi and ele4entiLgrades). that byjthe:tiimiHstudente
get to college therare bored to tears when they are again presented with
the.same old material. Z:with.o7this would be a: rUe:refOrM-7thathiptOry
be saved for high school, and elementary and middle schoWls'instiadteaCk,.
about Indians or dinassurs'Ankl4ograPhies,'which Would better attract
stuctent attention. Then,:lood.Substantive:coursee in,,AMerican.goliernment,
U. S. and world history wOuldA30 mpre.interesting,to students in high
schoOl. The high schoo101hoUld teach students thee ficte and the,:eacite.7
ment of historYiand then-wheU we :get the student4:A:toupleuf yews
later we would haVe:a.solid base-,t0 build-upon'; Whenweteachitudeuts
to analyze and.evaluate.:

Are there any subjects currently being:taught.in AmeriCa's high
schOolthat-are better left to colleges?
think that psychologyisOCiolOgy,:.and anthropo/ogy:are:bettet
left to C011egegi, although manybigh'schoola are offering NiSe subjects.:
in wateredrdOn-versions.,:
1 Mould* like-to ltddrees:the question; conversely.
think
are teaching some subjects that would bCbetterjeftto. elementary and
middle sehoOls-.4specially languigei. I-Also think k)Soru-imathSMatics
(including algebra, geometry)ihnuldbe taught tmYOUngersiUdnntS,..*8'
yeWaa:_whateVei is needed to familiarise students with .cOMputerd.
-45,

The'subjects that require -.a certain aizeUr+f.:aophieticated analysis,
such as history and philosophy- -and olderjiteratureserebetter±.siVed
for college (except:for. the kind of survey coursei_in history mentioned
above).
'
1

