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' ABSTRACT '
The 1anguage use and: 1nteract1ons of . 11m1ted Engl1sh
prof1C1ent Chinese American first graders and their two teachers were
analyzed. One teacher was bilingual; the other was not. The study .
consisted of three phases: identification’of speech events, recording
and analysis of speech acts dur1ng teacher-directed lessons, and °
folloyup of targét students in second grade. The monolingual English
teacher was found to differentially tregt the students who were less
English proficient, using less effectiv quest1on1ng strategies and 4
‘less clear instructions. The bilingual {eacher was consistent "and
used Chinese during English reading instruction for a variety of
carefully chosen purposes. In regard to student language use, it was .
‘found that student language varied less when comparing their ) X
communication with the two teachers; as English proficiency
increased. The students targeted for followup appeared to have no
problem mé%xng the tran51t1on to second grade. (Author/Rw)
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L $IPSTRACT . ° ™ o
This study considered 1n detail the "interaction and language *
use of a group of ]imited—Eng]ish—proficient-first-grade o
Chinese~American.students and their two ‘teachers, one bilingual = .
and one_not. ,The. goals werele) to.investigate patternsigf .
teacher,agd student language use across the two contexts, and *(2)
to determine how teachers' proficiencyiﬁn'the students' first ~
Tanguage contributed to‘gutcesSfuT~ﬁnstructjon.f s, .

L

&

. o . y . .’ E 8 ‘_ D .
_ The. study was coﬁducted in_three,phases. In the firsty . -

*

~ teachers, students and speech events were identified. In Phase

TwQ,,audiorecoinngs of teacher-directed 1essons were made in the
two classrooms with the same,groups,of’students. ‘Recorded date

-were.fran5cribed,'coded according to speech-acts, and analyzed

both gqantitagﬁve1y and qualitative¥y. In Phase -Three, target . -
students were followed into their second grade classroom, where
compgrab]evprocedurgs were followed. - R Ce

P

. ) ' '

, _The'mono1o11ngua1 English teacher was found to provide
dif?er?ntia] treatment to those students jeast proficient in

- English. He employed Jess effective queStioning.s;rategies and

was tess clear about tasks, instructions, and -rules.. Both ‘
‘bilingual teachers were consistent acrdss groups.. The bilingual
first orade teacher carefully selected the, occasions when she usec

Chinese ‘in teaching Efglish reading, and sshe used it for a variety

-of_purposes...Target students appeared to havejno'prohWem.crossing

the*border-fromvfiist to second grade. -
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| . INTRODUCTION o/ L
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o

Recent resedarch has- shown that the wéyshchi1dren\and teachers
o use ]anguageéiﬁ}¢1assrooms can contribute to children's acquisi-
7 tion of both social and academic skills (Cazden, John & Hymes,

- 1972, Cherry, 19815 Green, 1982 Green & Wallat, 198Y; Trueba, G. .-
- Guthrie &‘hu,-lQBl;'Wi]kinSon, 1982). When stu&éhts.andjteachersv 4
“meet together ip a classroom, their, communication i< done primaf- -

ily through the medium of Jangua@e; how their interaction is -

. organized in. part determines whether learning takes place. In

~ this chapter, an overview of research from this perspective is
'preéented,.wjth,special attention to. the approach taken in the
present study:’ o I - .

2 &
i

)

« ' - {ianguage Use in C1assrooms '

. s Inpinstructional contexts, teachers are responsible for.
;.orchestrating their }pter&étidns with students, including not -only

" the presentation of cademic content, but also the ways in which
~student turns are distributed and order maintained (Green, 1983).
. They determine, for examp]e,‘whether-students bid for turns, how

_ cqrrect responses- are rewarded, what sorts of questions are asked,

“and what behaviors are sanctioned. Previous research in this area

has looked at several aspects of c1assroom11nteraction such as the ' 7
rules for questioning and;answeringg'ru1es for turn-taking, the
types of-questionﬁ asked and the reponses elicited, and interrup-
tions during small group instruction.” Research has examined the -

& possible effects of teacher differences, variation in students'
“e communﬁcative_competence;'student_group’stqpus,;and so on.

- In general, the focus of this research has been less on the
strictly linguistic aspects of .1anguage than on the uses to which
language is put and the functions it'serves. The traditional .
notion of setond.1ahguage.mrofic1ency held. that knowledge of. a~
language involves the mastery of particular phonological and .~
 grammatical features. More recently, however, Hymes (1974)fan8"
others have pointed out :that the ability to manipulate 1inguistic
riles or mimic ‘native speqqu‘phono1ogy does not Jnsure effective.
- co municationvin“the.second lanquage. Thus, how teachers and .
. students use Janguage, rather than particular 1inguistic aspects
of"theiregpeech, may have more to do with the way children learn,
and -by th same token, the miscommunicatioﬂ, misunderstanding, and
o educational difficulty students encounter (Guthrie & Hall, 19833
© Hymes, 1972; Gumperz,'1981). - LI o

vAgﬁajbr"focus“efAfesearch fom this perspective has~begn»on'
the pos§ib1§;mismatch_betweea\how 1anguage’ is used at home and at
. school. . If there-is a discontinuity between the stucents' home

» T ) - S . . : .
. <o . ha - - ' 1 6 N . v
. : .
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Janguage use and that reguiréd for cuccess at school, then the
opportunities for success fdn'those.students-aré reduced (Guthrie
& HalT,. 1983; Hell & Guthrie, 1982). Students of different b
_cultural 2hd>1inguistic backgrounds,'for‘examp1e, act and-use
language according to the,ru1e§.of,their community and.cuture
whide at home; in the <chool, a-different set of rules is -oper-

ative. o
. ~Even learnina to read in §chool is in"many respects an ??;\!-%%
e jnteraktional process. Whereas'reading or adults is usually a - .- D
' s solitary endeavor .-- theyvréaq;silent1y to themselves '=- reading - ' .
. fdr thildren most often takes-place-in a group (Cazden, 19793 ™ . - 4

Guthrie and Hall, in press). The degree to which interactions
_withtn that group are compatible with ‘the students’ native ways of -
communicating and pfganizing‘intéractions should facilitate -

learming; the degree to which miscommunication is minimized should )
“also contribute to student success. - S '

,

- Theoretical and Methofiotogical lssues
, T , s —
_ '\The-study of language use in c1assrooms_has in recent yeass

“betome an interdisciplinary eﬁdéqur:engaging scholars from & 7 -
“variety of fieldsi anthropology, education, linguistics, psycho- .
1ogy,-and sociology. ,Cross—ferti1izétion of ideas and‘apgroaches

. ° has become sO pervasive that most researchers‘actua11yvspan .
ceveral disciplines in their work.: Ihile they may differ somewhat

. in scholarly background,vperspectiv . and method, certain:themes St y
run through most.of their work. L -7

®

e A common assumption of research from this perspective is that .. .,
R the functions and uses of language and other-communicative means
‘ ’ are relative to particular cultures, and even subcultures.. =
Languages vary, for éxample, in the amount and way in,@h,ichi.they_
are intearated into 2 culfure (Hymes; 1974), and ways“of speaking,
gestures, sONgs, touching; and other means of compunication may = .
occupy different positions 1in one culture or another so that the .
nature of communicative competence varies. What we use speech to .
communicate, another culture may communicate with gesture, or what
S js an appropriate way of spegking in a given context for one
) culture may be unacceptable in another. Although sentenceQSEzi_be.. _
ning '

translated exactly on a grammatical Jevel, because of inter
- ¢ cultural factors, they may.be non-equivalent cemantically. A ,
particu1ar.speech~act may have multiple functions in'cont?Xt, and
©'  the particular function(s) which the speaker intends will’ depend -
on a number of possible factors re1ating.to’the»context, topic and
‘purpose of the interacftion. . - - ' - .
© - This theoretical perspective naturally has- implications for-
the methodological ap roach of the research. Ervin-Tripp and
ibﬁtche11fKernan'(l977§ have identified five common notions affect-" /
ing method.- The majority of classroom1anguagg studies currently
take these intg account. First, the data gource for studies of
- conversation or children's 1anguage-should be natural language in
context. Traditional methods of 1anguage s%ugy, such as. .

v
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¢ .+ interviews and introspection have proved inadequate. Research has
v - shown that'fbf.chi1dren.(and;adu1ts)y the interview situation .
S - .tends to cause the subject's speech to <hift toward a mgre formal 3
<o register (Labov, 1972; Ervin-Tripp & Mitchell-Kernan, 1977). Self"

report- is a150 suspect. In a recent example cjted by Legarretta Koo
(1981), for instance,_teachers'were'asked to estimate the,rélative .
amounts’ of English and Spanish they used- in the 'classroom. They - '
reported using each Janguage to an ggbah' egree, but subsequent s p
, - observations showed English was act ally gﬁed nearly 75 percent of - (‘,
‘ the time.‘ B . o N . - e ." :

Researchers), thén;fhgve'fWO alternatives. The first s to"

R . observe language in, use and fpake usé of on-the-spot coding pr- - .0
note-taking. The mest popular obseryatiOna1)Syst€h for, classrooms :
is that of Flanders (1970); but there is,a wide variety: of o L

. observational schemes used in,educatTongT research and.evalugtion... *
Most of these, however, do not -focus -on” language and language use
per-se. The Flanders system has been used .in modified form for . .

- " bilingual classrooms (Legarretta, 1979). More recently, struc- :
. ‘tured obserVation -instruments, for ‘the’specific purpgse of examin-

_ ing ©language use have heen developed, such as’thos “used in the
Significant'Bi1ingua1 IhstructionaT Features Study {Tikunoff,
1983).0 In the. Time Allocation Procedure {(TAP), for example, 'the

. pbserver cgdes~Thst%nces of language change, recording the~ '

S .addressee-(individua\, small group, or whole group): and the
.. ostensible function of ‘the first statement (disciplines ' .
procedures, or dnstruction). White such a-system maykbe usefyl
.forfestigmtes,of,1anguage use at a somewhst gross level, it has - .
= rious +imitations when it comes to describing discourse. Chigef

A . _among them is the basic fact.that'aT1‘informatioﬁfgathering §s

_ . done on~the-spot, and.restricted to a fixed set of categories. J 3
oL ~ These_ schemes are thus inadequate’ for capturing the more subtle
2:" ‘ aspects of language-in-use and multipfe functions o Janguage.

The complexities of social interaction are so gred “that n@*
observers,, no.matter how astute, can see everything. _ They'can
take no@p of even 1ess, so that actually very'1itt1e.o£'what goes
- on.is captured.‘_For these reasons-and others, the use of _
. & structured observations as @ means” for describing discourse has..
' been ‘widely criticized (Labov & Fanshet, 1977; Mehan, 1979). -
K secongd alternative is #b utilize some sort of recording =~
device, eitber audictape, videotape, or £fi1m (see Erickson & .
Wilson, 1982).;.In this way, 2 permanent record of an interactign
: ~ is, produced which will allow repeated viewing ot distening. In
v ~ Erickson and Schultz's method (1981), for "instance, researchers .
. may view videotapes scores of times.in the. course of the ana1ysis.j s
o In addition, by using more than one microphone or camera, differ--— .
R _‘ent- perspectives.on the same -interaction can be made available.
o This is not to say; of.course, thad the use of mechanical devices
' 'rgzresents ] peﬁVect method;. the process is time-consuming and the N
data sample is ‘thereby necessarily limited. For the study of-
discourse; however,. it appears that the use of recordings to some
degree is vequired. . o N r )
/ . ' . N . ! “‘.

v
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7 ~In the preseht'study;,a'combihat¥on of}these'feChnidues was *"
L. employed. "First, descriptivg.fieldrotes were" taken in the’first ~
¥ ephasg of the study in ordeg!ihat appropriateftarget.studénts_and _
. speegh’events for later re rding'qou1d'be;identified. During the -
second.and third phases, audgiftape recordifigs of the natural . .
< speech Of target children dnd.teachers were .made dnd suppimented B
. u”by»fieldnotes.;ﬂwh11e ore researgher operated the recording '
~ equipment and noted speakers’, another described the contexts of
actions and activities. = R A :

’

y _ ST A

, " The second theme identified by Ervin-Tripp and Mitchell-
Kernan (1977) was that the study of discourse includes elements of
lanauage, beyond the &nténce.level. Traditional linguistic =~ .

. studieswsaw no®paritcular reason t ]ook“&@'stretchés of language

- Yonger that the sentence; neithel did-the early transformational
grammarian§h(Chomsky; 1965). , More .recently, however, it has
become apparent that,mu1tiQ1e copsﬁraghts beyond the sentence,

P :

1
v

Yevel.operate on the product$§n of speech. Sociolinguistic study,
forpexample, has- moved to a Tocus on.the Spéech,evenf or speech « .
.-act. As Hymes (1974) put jt& "in seeking structures, Saussure. is -
concerfied with the word, Chomsky with the sentence, the ethno<
, graphyﬁof.speakfngtﬁithithe‘act of speech” (p.90). : i). )
. . . . » Y S
' - In this study, the focus was on both the speechvevent;'nd the

peech act.. First, through naturalistic observation, typical
speech situation in the two classes were jdentified.  Then, i
through more structured observations, the participant sZYuCturesg
of various speech events {1essons) were determined and /e1ected' -
.for study. Finally, by.dséng the Conversational-act system, we ’

- vwere'ab1e-to\consiﬁer\e1éments of discourse beyond the sentence Or

» . utteranc€ level. While this system (to be described in more ,

- detail later) codes individual utterinces,’ the coding is dong in _
‘context, both 1inguistic and situational. Y :
- : o S

* This brings us to ;h%‘third'thehe in the.study of children's
discourse (Ervin-Tripp & Mitchell-Kernan, 1977). Most resgarch on
Yanguage use today recognizes that features of the spcial-and

situational context affect linguistic rules and,othUt (for a

discussion, see Guthrie & Hall, 1983).. 4o

Id

In the’mutbai construction of their'digcour v,actdrs make
selections about what they want to say next (se antic options),

about how to say it (social options), andiabout t e form it will
take (linguistic options). - At the basis of all these choices, and
impinging upon them, js a series of factars which/ can act as
constraints, At theé most general 1gvel, these i clude -social an@
cultural facts such as social status -and.cultura ‘norms. At the
most narrod level are facts within the interactipn itself, such as
particualr prosodic or phonological, variations. |- _ = '
'so]ati&d{ howevers;
. The influence of
ilters through
nced, in terms of

' ~ The variousi;onstraints do not operate in

-, - all are interdependent and mutually interactin
broader constraints 1ike cultire, in‘a sense,

every othér level and ¥s simultaneously expgrig

" \
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. the Situatidn,-53§161vcbntéxt,‘and task. SimiTar1y, more - Jocal
consfvbjnts suth as the task always operate in a context of ‘

. society, culture, and situation, for ofe'cannot be engaged in 3

task outside of.his or_her culture, society, or some. situation.
.‘_ . . N R . R . M L] N v “ .

'Inﬂthe prdcesélof interaction,}¢be actqf make5"1e¥dca1,'
gramnaticaly ﬁhono\ogich and’ prosod selections for each in-,

' stance of a speech -act. A11-these tggethear are-made within the. ™.
confines of the interaction as est ished by the actor's own SN
interpretations and.gefinitions of the ©ngoing environment, and in  ~ S\
accordance with~his nowledge of interagtional facts and rules. = N

Ag’%uggested earlier, actors‘a1so_have’at their disposal.a wide

vvariety of_ ways in which to sa§ what they mean, and theraby carry’
. out their purposes. . : : : s T

L] D

_ It is at’the discourse Tevel, -then, that $he effects of these.
{ selections, and in fact, of constraints, interpretations, know-
- ~ ledge, and ~definitions as well,,are realized. It js also-at this a
. Tevel that mééning is conveyed. ‘Once again, in the present study,
’ by coding utterances in context, the influence of these various ,
s constraints 1is captured.’, : - '

-

v

-, The forth theme concerns the. fact that ljinguistic rules are. -
variable. For example, as shown definitively by Labov' (1966),
phonolegical” rules vary according-to the situation. It should
not, however be assumed that there is.any regular one-to-one -
‘correspondence betiween particular constraints er rules and parti-
- cular discourse features.: Constraints-may operate singly er in
combination and across. the various discourse and 15ﬁguistic . o
, & Jevels.. Factors of social status, for example; can just as well
<influence code choite as phono1ogica1‘variation; a ‘contextuali-
zation cue as subtlé as a rise.in intonation can result in a .°
change in code, definition 3f the sifuation, or phonological /
choice: If‘is‘notfpcssib1e‘to specify_exact1y'hOW'theSe faetors -
¥ " constrain interactfon, primarily because they, are all filtered
. through the perceéption and interpretation of interactants and dse, .-
in addition, out-of-awareness. As mentioned earlier, one can
never be -absolutely certain which factar constrained p'particu1ar
interaction in @ particular way, though an educated- guess or
. approximation 1s possible. - The degree 1o which certain facts
influence imteraction will naturally vary from one occassion to .,
' another. Even dn the most ritualized or confrolled of cases such
'é 'as a marriage, 2 religious ceremony,.Or an. experiment, there will
/Dbe rogm RQr flexibility and variation at one level or another. T
How £hen s the researcher Eo account for them and on what basis?
- . o - . - - i .
The fifth theme suggested by Eryin-Tripp and Mitchell-Kernan
js that conversational utterances can serve multiple functions in
,context, d that particular functions do not map on to structural
featores. ,Por example, philosophers recognize”two'types,of '
' meaning, literal (sentence) meaning and non-1iteral (utterer's)
~meaning (Grice, 1975). The first is the meaning which an utter-
s ~_ ance has regardless of contextj the second.i$ the meaning a ,
~«* speaker imputes jin 2 certain situation. Indirect speech acts are

-

N | s "1,0‘\




~“1ike the way Johnny is’ si
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"% popes, in press; Dur
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e . L * ‘ . .
examples of non-literal ]anuage use that occur in everyday

conversations. In the right context, for example, whep someone. . -
says "it's hot’in here,” b is not just colmentimg on the room
temperature, but -is indirgctly telling somepne to open 2 window.
Teachers make frequent usg of such devices as when they say, "1
kting:" This comment not only.serves to
cqmpliment Johnny, but at the same time réminds all. the other

‘students that they had -bgtter be quiet.

_ In the presemt study, we have tried to account for.the
multiple functions -of language in two ways. First, as in the
previqus case, we have odgd utterances in context -- with refer-. -
ence,to tapes, transcripts and the memory of the coder, since -data’
co]1ectprs-conducted.tq - coding‘as well. Second, ,the C0nversa-'?
tional-act ¢odfing -system allows for doublg coding so that two
functions may Pe,represénted. : T o o,

-, Research on Cultufal and Linguistic Minoritigs
S b R | L
Previous research :ion language use in the classroom has been
done with children from several different cultural and ethno-
1inguistic groups. These have included.Blacks (Cook-Gumdbrz,
Gumperz & Simons, 19814 Michaels & €ook-Gumperzs 1979; Guthrie,
1981; McDermott, 1 78)% Hawaiians (Au, 1980, Bpg@s, 1972); Hebrew-
speakers (Enright, Ramirez, & Jacobs,'{981-82); Hispanics )
(Carrasco, Vera & Cazdin, 1981%; Mehans 1979; Mol1, Diaz, Estrada,
n, 1981 Erickson, Cazden, .Carrasco, &
Guzman, 1979)% and Native Americans (Mohatt & Erickson, 19813
Philips, 1972). : ) . ,
. R S = o “ . .
. Effective use of language by teachers with 1imited-Enalish- N

.. speaking children’ (LES) has been the subject of considerable

"debate. Much of the discussion has focused on the relative

amounts of Engligh and:the ctudents' first language a teacher °
should use. Some haveiattempted to prescribe“the relative amounts
of gach language. ' ; . a : « «

) Legarretta-Marcaida (1981), for example, has suggested that
for limited-and ron-English-speaking children in grades K-2,
teachers should use the ctudents' primary language approximately
70 percent of the time. The English proportion can. then gradually’

increased to, about 50 percent in later grades.
7/;n the use of

Milk (1981) explored the “functional imbalance

English and Spanish. His thesis was that
1f a particular elassroom is aiming toward truly equal

development of both 1anguages,sthen each language mustw

" be used by both teachers and students more Or less, -
x equally for the full ringe of classroom functions. It
is not sufficient, therefore, for the languages to be
used an equal amount of time -= they must also be used

to an equdl extent to accomplish the principal pedagog-

ical functions of the class. (Milk, 1981, p.13)

- >
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. some have sugaested, further, that“the wse of students' first’
{1anguage and Englis should be separated in the classroom. . Still others
hgve)recommended thefaimost exclusive uUse of English (Baker & deKantgr,

1982). - '
Attention has also been given to comparison of teachetrs' instruc- -~
tion and language use 3Cross different student groups. Much of this
work ‘has concentrated on the differential treatment of stugents Jn lower
roups (Good & Brophy, 19745 McDermott, 19763 Rist, 1973). Cherry ‘ :

- ?1978)-t0nducted a comparative study of teachers' expectations across .
student communicative competence levels. Her finding was that while
.teachers' l1anguage use varied with student.gredps, between teacher
effects were greater. This finding has .been supported in.the work of
Enright, et al. (1981-82), who compared the language use of . two teachers:
with .the same group of students. in a Hebréw-English bilingual-situation.

In a study of Hispanic Americans, Moll, et al. ?Th press) examined
the language use of two teachers, only one of whom spoke Spanish, with
the same group- of children. He found that the teacher who-did not speak
the students! first language provided,1essons at a lowes level of,
difficulty than did the Spanish-speaking teacher, Apparently,: the Arglo
teacher uriderestimated the Spanish-speaking students' abilities because"
he himself did not speak Spanish. . . B : :

’ A . .
. Mohatt and-Erickson (1981) compared the cultural congruence of two
teachers with their Native-American students. Only one teacher was of
, the same culture as the students, and the other had had 1ittle prior .-
- experience in teaching children from that culture. * Both, however, were
) . yegqarded. as experienced and competent teachers. Using a microethno-

’ - graphic technique {Erickson & Schultz, 1981), Mohatt and Erickson
videotaped a number of school lessons in each class. One focus of their
analvsis was upon the pacing, "doing the right things at the right time'
(p. 112). Their conclusion was that the Native-American teacher and her

- students revealed a "shared sense of pacing" in their behavior that was
}, at first absent in the othet teacher's class (p. 112).".

1 ' o )

W With the-exception of ‘the work by Fillmore (1981, 1982) and Pung
Y . Guthrie (1982, in press), language use of Chinese students and their
'3¥ teacn;rs has been largely jgnored. Further, the work that has been don
i

¥

* has been at a more general, descriptive level. It is often assumed tha

4

i because Asian-Americans have 3 reputation for high achievement, their
oo p} children experience 1ittle educational difficulty. This attitude 7
- obscures the fact that large numbers of recent immigrants from Asian
Qa-face cerious problems in communicating and learning to speak and read
"g English, ' :
' ) . At present, very21itt1e js known about how Chinese-speaking-chi1d-
- - ren and their teachers mutually construct interactions. In this study.
©owe examined the communicative acts of a group of such children and the:
“\teachers soO that we might be able to describe what happens in their
- ;1essons and perhaps identify jnstguctional and interactional approache
-iwhich are particularly effective. i R
i , \ . ) .

.
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. CHAPTER TWO. . |

, - S Dverview - T T
e LA .‘ ‘ * I : ‘

.. .. This study involved a detailed examination of the language use of a

~.group of-Chinese—Americanjfirst-gradquqandAtheir.two teachers;],whiTe...-

' considerable information.is)avaijablq”on:1anQUage;QSe in monolingual- -
~cJassrooms;;and}toba,Ieséer;extent; on that in Hispanic-bi1ingua1 .
situations, very little is known about how Chinese children.and their

~teachers .construct interactions. L

- _The focus of the research was a bilingual class of students.which

“alternated each ha]f;déy‘between'a'Chinese'bj]ingud]_teachér and a

: non-ChineseeSpeaking;teacher; ‘This provided the unique opportunity to- -

'1Jéxamine.the']ahguage'cﬁ,the?same_LES5chiTdren;with;twdjdifferent '

"+ teachers.  The first ofithesé_teachers~noﬁ-Dn1y3sp0ke*the students’ _
first language, Cantonese, but was also of the same cultural background. .
‘ A~woman'in.herﬂear1y'tWenties, she .ahd- immigrated. to the y.S. at the age .- -
of nine: -Both her Cantonese and Eng]iSh’were‘native=]ikéi The other

" teacher was-an anglo male who had taught 1in SpaniSh—Eng}ish_bi]ingua]'*'
programs, but had~1itt1e:prior'experienqgsyi h:Chinese students.. s

[ -2 N

 Research Questiohs

. .Three basic questions directed,tbeéreSEQtCh;ijhe[first of these
sought an indepth description of the c]éssrobm}interqction‘between
 Chinese-American:children and their teachers. . How do teachers orches-
- trate lessons.and how, in tUrn;vd0~students*respond?' What variation, in
. both teacher and student language, is found ‘across student-English
~language ‘proficiency grpups?ﬁ - - - = -

I U Second, we ccmpared_the;interaction in the two classrooms. ‘What

~+  differences occur between the ways in-which the two teachers orchestrate -
.+ lessons?’ What diffefences.emerge.in_studenw language use? How do these - -
. _‘-differences,compare_aqyOSS‘1inguistig,proficiency groups? .- o

TN
.o ___32’

_:;\ o Third,'we"askedfwhat variations in teacher and student language = -
o might be found when’this group of children moved on to second grade. ¥
~©  Did these students experiente difficulty in crossing the "border" o
. “\between first and secondjgradegkor:in/adjusting to the rule system of
the new teacher? o o ST T o -
-\\_"i’,.. | - G | REEN g Method - - . .
. socielinguistic methods were used ‘to-seek-answers to these ques= .
:_tidns"and}tb_uncoverrthe ways in which Cantonese-speaking childrep and
. their teachers construqted-their.interactions and. used Tanguage. ..The -
‘ SFdefWas~andUCted in three' phases. In the first phase, target -

o
N
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- students and speéch‘eyents-(léééons)_ﬁere ident{ﬁﬁed, _In the seconc
. phase recordings of sample lessons were collected,; transcribed, and

analyzed. « The third phase involved additional recording in réading
lessons "after. target students had progressed to'secqndAgrade; The -

“below.: First, however, is a destript1onio? the setting in which_ the

-

study was. conducted. .

L

The settiﬁg'fdr_the'study'was an elementary $chool wifhja prédom;

inént1y4Chinese'popu]atioh.-'The sqhqo1.wés 1Qcated,near a‘largefChina- 1

i

town community..on the west coast. .- : EE P

-The,séHOGfg?é.locaged in the heart of thnafowh‘sitUaféd_betngh  

- . these two streets, in th iddle of the block,.on an incline of about-20--
. degrees. A half block below is one of the busiest streets in Chinatown.
- ThiSﬁstreet-isaso*busy;.'n fact, that there was a controversy in the

- _newspapers recently concerning the dense traffic,and'how.tofdea1.with

it. The traffic consists mainly of delivery trucks, buses, and |

half an hour without moving. ‘Most of .the shops on this street are

~ " groceries, with a few<restaurants,;toffeé‘shbps, banks , andAjeWEJWy"'

stores. It is genera11y-beJieved-that-things'are somewhat,cheapet on

this street thanAon’the‘otheristreetsuof Chinatown. Above the school is. .

“another major street. Tt is Tess congested, and the shops. there are. .

‘this street.

' supposedvto_be-stiT1"cheaper..lThere«are also a few parking garages-and
a Chinatown Branch-qf,the Pub1ic LTbraty.onA

apartment houses, as well as
. “. . L)

fTherejare"twg.bui1dings at the ChinatownAEiémenta¥y-5choo1,éthe'

_ main building and the new building. - The main bui1ding_was-conStﬁUctedx

“in the 1920's; the new building was completed about 15 years ago. Each

.. is four stories tall. That area not,occupiediby the school buildings is -
: :rCOmprised qf two aspha1t,p1aygrounds,- neither very large. 3

~ There Wére approximate1y 644 students enrolled in Chinatown Elem-

entary at the time of this study. “The school population is relatively

stable, but there are periodic influxés-of new immigrant-and refugee.

“students from theuorienta1‘Education-Center‘where most new immigrants go

(LN
R N

- neighborhood?

first. Almost half the school population was Chineses the remainder of

theistudents~were'1arge1y.Spanish surname, other Oriental (primarily
Vietnamese), and. Black. ‘Table 1 presents ;he’figUres for the ethnic

breakdown of the school popu1§tion. ‘Because of the ethniC'quota system"
-operative wit :n the district; the.school is not.officia11y'"c1osed" to

new Chinese uﬂents,'except“those who 1ive within the most jmmediate

’ - ]

procedures employed within each fhase are described in more detail e

- shoppers; .and the situation gets:so bad sometimes that a bus may sit for -

N



o e Table ! ' o
Y e N SRR
 Ethnic Summary. of Lhinatown'E]emehtary Sch001 Pop%;fiion, ‘.

CTe e Spanish  Other . .. - - Amer. — P11} fQther <
Ethnicity” Surname . White Black. -Chinese ,Fndian pino ;pon= Tot * C
T 1B 175 —s—— T A 132 644

% 19.9 2.6 11.6 = 44.6 2 /67205 100 . -
o - B e 2o

N  Within the ChineSe community, the'échdoLfgééfa;good reputation. -
' < ‘Most Chinese parents seen to feel more secure Af their children are
'attending_a“SChoo1,that is.predominaﬂt1y'Chinése and has Chinese

- teachers. There have been reports'of‘parﬁgﬁs who submitted .a fa1sifiédA‘ﬁﬁ

address, or used that of a relative, in or
: %

: $S 5. C | er that their child might be
~allowed to attend the school. .~ . /;' . . T

L - ' T R o BN
Most of.the Chinese students at Chﬁnese:Elementary are classified.

 as-either ijited-Eng1ish—Speaking (bﬁg) or-Non-Eng]ishespeakfhg (NES).
-+ These Students; in turn, are,p1a;ed/;n either a Bilingual or Regular:
Class. Table 2 presents the numbers

of Cantonese speakers, their -
_classification as either NES, LES,”Bili

'ngua'l (b:a1_ahced ) .vor'.Engl] ish-

.'  Dominant and their class assignments.
o c: ./ Table 2
~Classification and’Assignment of Chinese Students
o T , . K N Rssijanment . o o .
¢« -+ Classification ~© Bilinaual ~Reguiar ~ Total .-
B R S LT TN R v
- - LES . / - 76 1 1T :
. Bilingual t /o 8 o 8
. English-Dominant /// S 69 - &

-

) _Phasé'One

.‘-.‘Tl ,." ) ’ o : T . N - T L
During Phase Qne, the site participating teachers, target students,

“and speech gvents were jdentified.: Details on each of these .tasks are
~given below. S - L '

4 v W

Subjects)“% 1

o Sdbjects.were eleven first-grade Chinese—Amgrican'siudents; o

selected on the basis of Eng1i$h']anguage~prof1C1enCy. Prior to data

collection, each teacher was asked to rank a11-s@u@ents_¥n the class on .
a four-point ccale of oral English language proficiency (Fuentes &°

" Wisenbaker, 1979). The bilingual  teacher also provided similar inform-

a;ipn_on_students"Ghinesé proficiency. These Jjudgements were .then

R
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“verified'thrOUgh‘obsenvations of potéﬁfgg1;target students. In"thisc -
- way, five‘studehts.ranked at the "pwsend of ‘the scale 11-2),_f0ur-rahked"

"% at the middle of-the scale (3), an “two fluent Ehglishzspeakers were

. selected. ) ) - A
‘ .:‘ o . - Lo v _A: ~..‘ .' . - . : . . -
L o T . O Cl AN

. As mentioned above, thel two participdting teachers in théhgibdy7téught :
'\g;injarhé1ﬁﬁday a1terngtjon.biringua1;programi Each tedacher met with the
o - students, in fﬂevtarget class for half of each school -day, and alternated
T between nornings and afternoons. "One teacher wasvbi]ingda14aadﬂbi1iter-
) - ate in Chinese;and:Eng1ish,-andjwhile‘the other spoke no Chinese, he did
. Speak‘Spanish and,hpd'taught avsle-contained.SpaniShtbi1ingua1,c1ass
‘the year before. Both teachers had several years of experience. .
~ Two types of lessons were seﬂected'for”ana1ysisvin‘this'report,
. Reading with the bilingual teacher and Oral Language in the Anglo.
« - teacher's class. Although the lesson -content and focus differed some-
- what across the teachers' lessons, they were in many respects -compar-:
« -able. For two weeks prior to taping, classroom observers took descrip--
‘ tive fieldnotes and coded‘for,activity structures (Bossert, 1978).
- These two lessons were found to be compatible in that they were both °
teacher—directed,vstudent membership was approximately the same, and
both teachers organized lessons around a basic -question/answer format.

~.'_§y-Descriptions of the typical organization of each teacher's lesson .

‘ (i:\ © follow. = = R , O ' ‘ Do L

< " Reading. The bilingual teacher divided stude™y @nto four instruc- -

tional groups for Reading: Flintstones, Roadrunners,- Bugs Bunnies, and *
-Snoopies;‘_Each‘group‘met with_thevteacher for 15 to 20 minutes ‘during
each reading period, rotating according to the schedule set up by the

' teacher. . ‘ . N S . :

.’

L

‘(l : A4
‘- -

Reading’]eSs$ps_are conducted in much the same way with each group..
The teacher usual y began by‘wrifﬁng a list of vocabulary words on the
board near the reading table. She then would introduce each word and
. ask students to read and say the words as a group.. Individual. students
- were then called on to read all the vocabulary words aloud. The next
task for‘the;reading31essonrwou1d involve using the student text or the
accompanying story posters. Each poster contained a picture on the top
and a story below. when she used the poster, the teacher would ask the .
“students to look at the picture first, then ask them to describe the :
"picture;_,Together, they‘wou1d-then,read.the'story-on the poster. When
‘she used the book, she adopted the‘same'approaCh as with the poster,
beginning with a description of_the picture, followed by reading. The
“final step in-the typical reading Jesson would be to ask the children to
read the text <ilently, after which she asked them comprehension gues= -
tions. To answer these, students were allowed to read an appropriate
phrase or sentence from the text. Throughout the reading lesson, if
'students stumbled'over a word, the teacher read it .out and asked the
student to repeat it. ey _ o

»

Oral Language. The Anglo teacher divided his class for Oral

'Language into two instructional .groups on the basis of ora1“Eng]ish‘
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b= proficiencyystow and @ combination Of Middle and High. ' Howeler, duripg
/7. - the Oral Language perjod,'on1y’thatwgroup being ‘taught by the' teacher
.remained(in the classroom; the gther group .met with another instructor
g in_avd§f¥erent‘poom., The;oyerd11 proqepures-emp]pyed wiih_each,éroup

- . were mich the same; .. R .
N YT A R TR C
o . Theglow group_doﬁsi;ted‘d?-si&hstaﬂentsfwho'sat in their aSsigped;ﬁ; N
\ T seats.-qu;Ora1'Langaudé;.the teaéhbr;waTQFjojn-thefgroup‘by‘pu111nngp":'\
" an additional chair. Very often the lesson began with picture flash - ==~
_cardd,_which students were required to identify and describe. = " v

’ ~Middle/High group.was.compdéedﬂof»nihe students; “They all sat ...~

at able in the center of the npom;'where-only the Middle group .~~~
- students normally. sat. The teacher brought hi own chair when he joined
the\group. ~Once:again, the teacheér usually bégan_with.picture;f1ash4

~ cargs, which the ‘students were to identify. Chirese lessons taught by o

» thelpilingual teacher as well as seatwork in the other teacher's class:
were recorded as well. "= = B

‘Phase. Two .

- w? In Phase Two, teachers and target students were recorded .in-differ-
. ent lessons: Oral Language and-SeatWOrk.in'Teacher B's class and. =
. 'vReadinp and Chinese. in Teacher A's. There were transcribed, coded, ‘and
analyzed. Following is an.overall description of the activities within
this phase of .the study... ' e B

- Data CollectiOn - .

v Audfdtabe-fecordingsvwere:made'throUgh.the usé of a Marahti : :
recorder, with two lavaliere microphones placed in the middle of each R
group's table. 'All data collection for Phase Two was conducted over a ¢

-

two-month period in the spring of 1982... R

. - Two data collectors were present during each taping session, both e
fluent speakers of Cantonese,'Mandarin, and'Eng]ish., One data collector
took fieldnotes on -the activities of the focal group,'recordfng infprm-
‘ation on the physical arrangement of the group,_important nonyerbal :
. " behaviors, the text and/or materials used, and other contextua];inform-;’
“ ation. The other data collector, meanwhile, monitored the audiotape
~ through earphones. Because-of_incidental noise in the class and the
- voiCES.Of=students,in other groups, the earphones. enabled the data -
- collector to hear much etter the speech of the teacher and target
students, - This data co Jector wrote down names and utterance fragments
of speakgrs throughout the,interaction,to-aid in subsequent transcrip-
tion. S . - T . AR

‘Transcription

The audiotape feCording_ofveath lesson was transcribed by the data
- collector who monitored that taping session. The handwritten transcript -
 was then entered into an 1BM pPersonal Computer used for the analysis.

. Those utterances in Chinese were transcribed in Chinese, and an Eng1ish:

"

o
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properti
B

'Appepdix‘A;. '

“comprise the Conversationdl-act system. These are grouped .into six

¥
-
-

-

translation was provided in brackets. Descriptions of nonverbal
. behavior were included in parentheses. . : . o

-

'Uttefancesu%ereféodédvusfng a'system of CBhversaiioné1—acts"'m‘

.{C-acts) developed by-Dore (1977) and employed in several studies of

childreni 5 language use (€ole,- Dore, Hall & Dowley, 1978; Dore, gearhai>-

‘._&‘Newmah,,1978; Guthrie, 1981; Hall & Cole, 1978). C-acts represent 2
taxonom*SZf‘speéch-act types which code utterances according to (}) the

‘grammatigal structure of -the utterance, (2) its i1locutionary
, and (3) its general semantic or propositionalzcontsyt.-.

/" Because of' the different'na%ure,and‘fdcusfbfﬂthé;ﬁresent research,

_spme modifications were made in the systemsas used in previous studies:

These included both the addition and deletion of certain codes. The -

revised 1ist of.codes,“definitions, and e&gmp]es'is_presented in

Fdrty-hine'separate'speecﬁ%adts; each assigned a thrée-letter.tode,

=

broad function types: (1) Assertions, whigh <olicit information or

I

“actions; Organizational Devices, which “cohtrol personal contact and

conversat onal flow; (3) Performatives, which accomplish acts by being

. -said; (4)‘Rehuests,,which solicit. information or actions; and _
SResponses,_yhich,SUpp1y,so1icitedVinformationuor acknow]edge:remarks

(Dore et al., 1978, pp. 372-3). An additional ategory-of;specia1

- speech acts which codes microphone- talk, laughing, singing, etc.ris also
included. Conversational-acts serving the Request‘function,_for example,

- | ihc]udeﬂRequestsffb?fﬁét?ﬁﬁ"(QAC); Product Requests (aPr), and Requests .

- §11ocutionary devices and'intonation; were ‘taken into consideration. .

v .. w18

for Permission (QPM).

~ #Coding broCeeded,as.fb11ows} First, the grammaiica] form and jts. 
literal semantic meaning were determined. Then a judgement was made as

sequencing, reference, and other conversational cues, such as marked .

Utterances\werexthus placed first within the six broad function types,.

" and then categorized as an individua],Conversationa1-act. Throughout

- the coding, the contextual information contained in fieldnotes provided
~an addition,check for the validity. . S S

* O Initial coding was conducted by the data collector who observed a

~particular ]esson._va,ensure“inter;coder agreement, sach taped session
was then coded a second time by another member of the research team, all

of whom had engaged in. two weeks of training-and practice. "Disgrep-
ahcies‘werg,reso1ved through discussion. Throughout the coding process,

~inter-coder agreement+for individual -1essons ranged from .90 to .96, It.
should be noted that conversational-act coding has been shown to he

hy
highly reliable in other studies as well. In both the Cole et al. (1978)

" and Hall and Cole (1978) studies, inter-rater reliability approached -

.90.

.

P

7

~ to the conventional force, or purpose; of the utterance. In this step, =

~
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C!.of discourse: the:speech ) . -
. - problem=solving model. His conclusion was that any one of these.models’ -

| T I P -
A R ot T - (S ' .
‘ v . " 3 ."‘ . }5.‘ . ) . . » . ' ’
Although utterances i Chinese were. translated into English and
entered as data, all.coding was done/on the original Chinese. 1In :
severa1‘instances. this procedure pfoved to be crucial since the English
lransjation_wou1d'have received a jfferent code. . Ce
1In é%féceﬁtfpaper;;citourel (1480 compared ;hrée'prevaféntﬁmode1s,'”
‘act model, the ‘expansion model, and the ..~

. in isolation is -inadequate; some “sort. of inpggratiqn‘jé'rgguiredu\ﬂThe'

method used in the present. study rep;gsﬁntslan‘attémpt at such an. -

_ integration. By inc1uding\bothan9nﬁﬁtative and qualitative analyses,

. the speech act and expansion models were-to some extent combined. '

- ¢

. Tnis integration also helped to meet some of the criticisms leveled:

by Cicoure?l against the speech act approach. Cicourel faulted the

| , speecﬁ act ‘model because it cannot easily account for 1)Aorgannzationaﬂ

features of interaction; 2) participant's strategies,-e.g. plans. for -
elaboration; 3) the situated nature of discourse,-;pqhgagvsituated-'
meaning and context; and 4) the multiple functions bf utterances. The.
present study overcomes these Sﬁaknesses by incorporating the following =
methodologies:. . - S - IR e =

A o S . S I ‘
- First, organizational features of .interaction, e.g. participant -

structures were jdentified in-the Phase ‘1 observations. These guided

“the selection of episodes.(1essons) for taping in Phase Two. A1l coding

';'anq_ana1ysis,was‘done;with regard to the participant structures..
~Second, attention was given to partipants' local strategies and.plans
for elaboration=in ways of speaking. Because coding was done not on

‘single sentences or utterances, but on-stretches of'diSCourse,,taking

- the course and development of the;cohversation;dnto consideration, the

‘all coding was done on relatively large stretches : _
“tional meanings were taken into account. In coding the data, consider--

actor's strategies and intentions were included. . In addition, the
qUa1itativé.ana1ysis'+w many respectS'focused-on just this aspect of -
discourse.. Particu1ar_attention‘was,given'to,the questioning strategies
each; teacher employed in conducting parrticular 1§§sons. Third, since
f 1anguage, situa-

" ation was-given to the speakers' utterances in context. What was -said- [

before, after, and in contexts more removed -in time was taken into -
account in the coding. Finally, the present study was sensitive to the

~multiple functions of ‘utterances in context. The C-act system allows

for multiple coding so that jmportant -meanings and-intentions-are'pot

lost. <Further, in this study, the observers' fieldnotes provided a, o

running description of the context which contributed to the coder's

" knowledge of and sensitivity to the interaction.  The fact § at the

'data'CO1Jectors:cqnducted the coding also contributed to it va1idit<; |

- The use of Conversation-acts rather thah other coding systems )
contributed to a mitigation of some:of the other_weaknesses;Cicoure1
jdentified in speech act analyses. First,‘because'Converéationa1-acts

.are sensitive to rammatical form,'semantic,content;'and illocutionary -
- ‘force, -and not just one f these, they provide a 1ink between form and .

. function.. As .Cole et al. (1978) point out, ConVersationa1eacts mediate

between ;he'grammatica1,and the_socia1,~between'the-“grammatica1”forms .
14 |
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ahd the {nteractional purste‘for which %hey are usedP (p.74)% In
they integrate speakers'-interests and purposes. , .

Rl . ‘ ’ . . M H “
. . . .
. . -
* .
.

other words,



‘The focus was on four

”

- CHAPTER THREE
o ' QUANTITATIVE.DATA ANALYSIS .

© A total.of 19. Tessons/evekts were selectéd for analysis.
Apes of classroom Tessons/events, (1)°
Reading in English, tal

along with the time.of recording and total
nces in each lesson. : o

AY

. dht by Teacher A and Oral Language’, taught -
by “Téacher 'B. " [he -number of lessons by -type and by teachet -are
‘given-in*Tab]e ' ;
number of utt

X Table 3 | \ R
— i ’ o7 e .
- "_J“”' sample of Lessons Analyzed '
a ' TeécheffA (bilingual) Teadner B
. C L /T . . -, o,

Type - Reading o Oral Language
- No. of o s _ N

‘Lessons 1 L . 8 s

Minutes L 185'. E - '  155 .

‘Utterances 7456 8297 o~

v ) ¢ L Rl

'Data'ahaTysis has proceeded in the following manner. é;ginl

| ning with a large corpus of data, nearly six hours (340 minutes)

of tape recordings consisting of 15753 coded utterances, our first

task was to begin to "slice" that data in ways which would make it
meaningful.: ~Each utterance was coded according to (1) the speak-
j y Fihe -

er, (2) speaker's oral English proficiency, (3) Tanguage of the"

 utterance, and (4) the conversatipna1-a¢t-(C-act) of the utterance

performed. By treating each of these as an independent variable,

‘we began torgnswer'questiong_concerning_chi1dren‘s~and teachers"
‘language use. For example, how does the langauge-use of the two

teachers vary across groups of students with different English

“language proficiencies? The syStem'of-Cohversationa1facts'
- employed in the study (see’ Appendix) can also be reduced to six
 broad Function Types: . (1) Assertions, (2) Organizational Devices,

(3)s Performatives, (4) Requests, (5) Responses, and (6) Special -
Speech Acts. For an examination of language use at a more general
1k{51s_ana1ySES'can be conducted at that level. S

-
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Molar Analys[g‘

The first task‘unde}tdken.in the analysis of teachers'
language use was to examine possible differences in the overall
number. of ConVErsationa1-aqts'(C:acts),aéross Jessons and student

-profiéiéqcy{grohps; _This was accomplished by calculating the

‘f?quen;y,of ¢-acts performed by each Speaker in each lesson.
From 'this were determined‘severaﬂ‘propqrtioné‘ubon which other

vy ‘

. apa1yse§ were conducted. A -

We 100kédvat.ffor“1n§tancé,rthe.propbffibn_of the total

C-acts within a lesson contributed by the teacher and students.

This served as‘an‘jndex_for*comparison of teachers and student
groups. For example, if in 3 lesson all the speakers, including

.

" the teacher, produced 1600 utterances, and 500 'of those were the

teacher's, the teacher would have contributed 50 percent of the
talk. 1In Table 4 are given the proportions of overall talk

. contributed by Teacher A and Teacher B in the different instruc-
-~ tional groups. Student group totals have beéen averaged for =

jndividuals. :As can bq,seen,-Teacher B contributed somewhat 1ess
than 50 percent ‘in"both the :1ow and medium/high groups. Teacher

- A, on the other hand, performed nearly 60 percent of the C-acts in¢

tio of her groups, and 52 percent in thefother. The higher:

- propdrtion of talk with the Middle and Low groups might indicate

" 'that Teacher A more directly cont§o11éd the interaction with those
' 82

_students. Green -and Wallat (19

. for instance, found that the
teacher who talked more also took more control. The average
amount of talk contributec by individual target students was
remarkably consistent_pcrois lessons and classrooms. y

| jTab1e 4 %

Perortion of Talk in Two Types of Lessons

‘Reading . © Oral Language

Teacher A 'Student>Avg; " Teacher B Student Avg.
High .52 06 R T IR - R

. Middle = .58 tq 07 7 R A
"Low;}4 .58 . .05‘ ‘4. - e ;Q';; |

Migroanalysis

"~ Once the molar analysis was complete, more fine-grained |
analyses were conducted at the Jevel of the individual C-act. Two
kinds of proportions formed the basis for this analysis. First, |
we,examined-for_each:Speaker; the relative frequency of each C-act
and Function Type within a lesson. In this way. we could see what

percentage of a speaker.s C-acts in reading 1essons.'for example,

.ouw o 2a

o
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~were particular Kinds of requests dr responses. In the discussion ¥
. which follows, this quantity js referred 1o simply as the .

-Qrogort1on.

The second propbriion was calcylated 1njorder.tkit\compqr; _
jsons across lessons could be made./ ' Since the instru tional time

-

for lessons varied in length from § to 24 minutes, yalid, compar-
jsons of raw frequencies across legsons would be 1mpossibTe. We
* thus Kepticaféful.count of the exa¢t number of minutes in €3 h
lesson and multiplied frequencies pf C-acts by the ‘portion of an
hour-cohstitut&d,by the lesson. is quantity 'is refprredgto‘as
Ehe' rate. S ‘ s “';‘"1 R , .
Yy As mentioned aboves the system Of'Conyensatfoﬁa]eacts YR
- ~ (c-acts) employed in the study cahgbe\broken:into six broad ' \1

Function Types: (1) Asseftjons,i(Z) OrganizationaT'Devjces. (3)

s performatives, (4) Requests, (5)5$esponsés, and (6)§Spec1a1'Speech-

- Acts. pefinitions and examples.0 ‘these, are contained 1n,Appendix

** A, Once we had examined overall] g-act use ifi the varfous lessons,

.we next turned to an investigati@h‘df differences in terms, of -
Function Types. From this we were able to’determine'that certain .
of these, notably Special speech:'Acts, occurred 0 jnfrequently B

\

~_ that data on- them could tell usllittle.- We thus focused our
attention on these -Function Types: Assertions, 0rganizqtiona1
. Devices, Performatives,4Reque%tSR§And Responses: Within each,
C-acts having especially high or: 1ow uSage_relatiye to independent
variables were further examineds 7 . o *{‘<§ :
. Ce ot L e * "iA “y >
_ In the analysis of teacher.language use, two questions
. directed the analysis. First, are the diffenphceS'in-1anguage use -
v for the two teachers great r, or the differendes-for one teacher
with different groups of tudents? Previous Fesearch has shown -
(Cherry; 19787 Enright,net\al.s 1981-82) that teachers differ more
from each other in the way$ they use language€ than they do from
themse\vesJWhen'they interact,with various sets of students. In
this study, therefore, We sought to explore this issue in @

~ Chinese biJingua\‘situationJ;;lt might be‘predmcted, for exampTe,
. that Teacher B, because,heﬁspoke no Chinese, would exhibit greater

differences in language usé bétween‘his interactions with the two
groupS'of>studEnts than he would with Teacher A: -

The second questidn askéd]what the néture~of,those differ-

¢  ences Weres where they-occured,-anﬂ what accoun ed for the varia- .

tions in language USE.: S : s ~ .
. E 4

’ , To. address these questions, then, both between-teacher and *
: within-teacher compa;isonS;weré conducted. Comparisons were made
at the individual C-act level, and criterja for establishing - //
difference were as follows. Following Green and Harker (1982), we
chose to establish an arbitraryicriterion for the in stigation ©
. -differences.’ only c-acts of relatively high frequency were
N _cons idéred; this was ar jtrarily set at 5 percent or more of the
‘ speaker's contribution to that lesson. 1Thé_.05‘proportiod‘leve1 o
eliminated all but eightfor'tenEC—acts for each speakers; these L

18
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were the C-acts through which.mo§t of his or her speech was .
! conducted. Nhere'iﬁxapgearedfre evant, rate was also considered.

The results of each apalysis are presented below. e

~ Betweerl Teacher Comparisons |
'.b.. ' ‘\, - - 4 I,' Y -
X  Between teacher cé parisofds weré made to determine whether -
teachers’ language use differed in {nteraction with the same sets

of children, These were &gnducted across each of two groups,

. Middle/High and Low. The group-in this case is defined from the
teacher's perspective, re ardjess of the fact that one or more of
| the individual members might have been rated somewhat differently
» {n terms of oral English p ficiency. In Table 5 are given th
roportions of the most frequent c-acts for each teacher with Low -
and Middle/High groups. - If the proportion for one teacher did .not .
‘meet the five percent criterfon for a particular C-act, that
proportion is enclosed in parentheses. In able 6 are given the
_mean rates (C-acts per hour) of those same most frequent C-acts:

Talﬁe 5 7 )
‘Teachers’ Use,zf C-acts: P%qpérE%ons . _./,
| Low Group .'\\ "‘ ded1ef& High Group ‘
. Jch A Tch B Difference .  Tch"A Tch B Difference
C-Act L ‘ ‘ : ) : .
B¢ 0.09 011 .. 0.02 . o.1§-- 003 0.0¢
oAG  (0.02), 0.067 0.02" (0.01).-.(0.02) 0.01...
oBM 008 0.10 0.0 {008 0.07 0.0l
oss 0.06 (0.02) - 0.00 0.07  0.07 . 0.0 S
_ PR (0.03) 0,07 0.04 ©+(0.01) 0405 0.04 -
D@ 011 013 0§ 0.06.  0.09 : :
E R C - :
. * qecH 0.07. 0.06 * .01 0.08  (0.04) ’
' gm 0.127 0.10. 0.02 0.09 0.1
RAG 0.10  0.05 \§ios | 0.09 0.1 0.02
RAK  (0.02) 0.0% Co0s o (0.02) 0.05 0.9

»
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e Combles
- Teachers' Use of C-acts: Ratds . ‘
v ' | Low'crdup o~ Wddle & High'Group‘
. " Teacher A :_ Tgacher_B ' "}ebcheg A. Teaéhgr B
g;gsé . Rate  3;Jf iRpte fi_“‘f Rate * - ﬁaég“ ;'
e R LY T mes '137.\57'
R .Y 2.5 T 9548w 15.49 o 29.14
oa | TRV 1p0.26 e 9983
0s$ mes 0.1 R e 0
PPR 3"53.5'%“"::4\1 116.87 - ié.zo | 80.97
¢ 125 209.64 g3 . 13029
e A 777(;}34 107.23 ‘ “114.79 I 57.71
R, 13473 "159.00 13521 168.00
RAG mi.77 o 83,13 g 168.00
TRAK ’ 22.75 - 108.43 cog7 T 7486
N R e
Middle/High Grolip Comparisons T

" With the Middle/High group, jt was -foynd that the two ,
teachers used similar sets of C-acts; only three of the acts in
Table 6 did not neet ’ the frequency criterion for both teachers.
1t might be.surmised, therefore, that their jnteractional tasks

/ . were relatively dimilar and could be: compared. They used Boundary
/™ Markers (0BM) and Speaker salections (0SS) in practically the same
. proportion, whicH suggests that they organized the lessons in
i . similar ways. -, o v ] .

: ) L, ,
Yo Boundary ,Markers may have much to do with a’teacher's
,persona1.speaking style, e.g., the use of "okay" or "now" to set
off lesson segments. Speaker selections, on the other hand,
. §ndicated the ty;e_of.turn-taking routine operative in the
-~ exchange. When i-teacher verbally nominates speakers, a very K
. different way ofjallocati turns is in force than when, say,
~ students.bid for turns, on turns are automatically distributed.
_Notice that a prpportion f .07 of each teacher's lessons with.
this group was devoted.toLOSS, and was remarkably close in terms
_ of rate as well, : L ' S

[
¢
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‘ “ However, some salient differences did emerge, Of those
C-acts in which the teachers revealed differences of use with the _
_ Midd1e/High group, the bilingual teacher (A) use? more Complete
A  pescriptions (ADC) and Chaice Questions (QCH). The Anglg teacher
B) used relatively more Protests (PPR), Requests far Action
QAC), Product Requests- (QPR), Acknowledgements (RAK), and- Agree-
ments (RAG). P | .
) - ’
_" . Tnese findings might suggest that (1) the bilingual teacher
N was. provtding the group with more information through the use of = -
Complete Descriptdong (ADC)(see Enright, et al., 1982 )" and (2)
the Teacher B was engaging in more quest1onin? behavior. However,
an examinatfon of the complete data set revealed that Requests of
all.types occupied only 30 percent of his speech to the group. s
opposed to 33 percent of Teacher A's, Teacher A, it seems; used:d
wider range of Request types, including Process Requests (QPC),
Requests for Verbal Response (QVB), and Suggestions (Qsy). . The
proportions for QPC, QVB and QSU in-her speech approached the high
frequency level of five- ercent established for the analysis (QPC
_and QVB = .04; QSU.=. .oag SN - -

o .

< .Other of tﬁe C-acts above 3éserve_cpmment_as well, The
higher frequency of Protests (PPR).and Requests .for Action, (QAC)
could be an indication df management difficulties on the part of
Teacher B. coding the dat@,;Requesté for Action, for instance,
could include-both procedural instructions (Turn the page) and
behavioral sanctions (Be quiet. and listen). An examination of
Teacher B's Requests for Action in one Yesson revealed that
sanctions outnumbered procedures almost three to one. In the
- following exchange, Teacher B tells students individually to put
_ his or her papers away. In line 101, the"Attention Getter (OAG)
. also serves as Request for'Action .(QAC), as shown by Charles'
"~ response of "I know. " - S L ‘

s Liné'Spkr ' C-act Utterance

—
oo
%

093 . Teacher B QAC Put the paper in your desk,

L 094 , OAG Stanley (Student 24),
095 - o QAC + Put the paper in your desk,
- 096 . . OAG. Hieu-Nan (Student 21), ‘
097 ' QAC In your desk.
098 Student 25 ~ UNT AR R

« 099 Student 24 AIR 1 know that.
100 o ADC  I'm cutting. v
101 Teacher B OAG/QAC Charles (Student 25)
102 Student 25 AIR 1 know. o

. -

Acknowledgements (RAK) Jnd'Agreements (RAG) are common ways
- . in which teachers rea 0 student responses. Acknowledgements
ot  coded those teacher reactions which were noncommital, e.9.,
“"yeah," "okay." -Agreements, on fhe other hand, provide the
student with an evaluation: “right," "yes," or "no." In the
coding &f these, distinctions frequently had to be made. on the

.ot - . .

; !1/’9;;

~
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Cae
. .

basis of the speaker!s_intonation. The fact that Teacher B

rovealed a higher proportion of both Acknowledgements and Agree- =+

U

<7 > ".ments indicates. that students in the High group receivedﬁfrequent';' )

feedback on their responses. ’ApprOXimatéTy'one—third’of-Teacher

'B's feedback was in .the formfof.Ackhow]edgments,(RAK) and thus

.

‘" contained.little information in regard to the .correctress of .

S

student answers. TeacherjA'showed much gore~of'a:preference‘fdr :
Agreements (RAG),.using them at’a ratio of;mpre;than}four,to one” |

- over Acknowledgments (RAK).

b
LR

L

i . . E
° b}

Low group comparisons * - ¥ .7 o | PR

- Cdﬁpérisdhsfaérds§;fééchers',ﬂangUageQU$e.Wﬁthithe-]ow'gnogp o

revegled somewhat similar patterns of différeﬁcesﬂ These are -

presented in Tables 5 and 6., B

\ -

. Consider first those Ceacts"wﬁith‘Weré'uséd”fﬁ”?ﬁﬁ?]éf; T

‘proportions by both teachers,. i.e., differ by two percent or less.

. These include Complete Descriptions (ADC), Boundary Markers (oBM),.

" . Requests for Action (QAC), Choice Requests (QCH) and Product - =
.+~ Requests (QPR).-gThat‘theSe,show,simi]ar frequencies of usage
- suggests that the_overall'Queétioning)sttategiesuemp1oyed~by'the,

teachers were comparable, and that the task demands for.the .
students were much: the:same.

- Teacher B employed Requests for ACtiohj(QAC).--'over.200épe¥'hour,

or nearly -3.5 per minute. In the sample data,-this is the highest
rate for either teathef*wﬁth,any\C-act.x~By comparison, ‘one '

_tdacher in.the Enright, ét al. (1982) study used "directives” at a.

l "._“rate.of 2.8 per minute,:but.that coding system would presumably

include other"CéactSIsuch*as‘Suggestjgns~(QSU)éand*ReQUests.fbr‘ﬁ“

_ Verbal Actign (QWB). =~ . . R

* - sHRowed higher-proportions of Speaker Selections (0SS) and Agree-- . -
. .ments (RAG), while Teacher B used relatively more Attention -

_ ?hefgréatesiléifferencgsvin'proportion appéaf”mbré'in regard

~to the ways. of organizing arid managing the group; and in respond-

ﬁng,to»§1udentjanswers;a§The.bili'gua] teacher, (A), for instance,

" Getters (OAG)ﬁandrProtgsts-(PPR).' T

"_ "}5'DifféfénceS also gmeﬂbed,inithe,respopées to_student~an§WerS
made by the two teachers. As can be seen on Table 7, both teach-

~.ers used a combination;of Acknowledgments (RAKY“and Agreements
(RAG), and, interestingly enough,- the

fotal proportion of RAG and "~

'”RAKVfor,eath,teather,wasllz percent.,VAs,with the High group, " -

Teacher B showed a preference for Acknowledgements, (RAK). Notice, =~

‘however, that the bilin ual teach r -employed a much higher propor-

_tion of Agreements (RAG. tham-did,'egcher B; these: constituted

fully 10 percentidf.heruoyera]1-spée

‘ence suggests that the bi]ﬁnguaJ'tegther~provided ore informa-

" tional feedback. to- the students than did thejAng]glteacher;*Goodv 

;;"3fheir;text, -

. examples appear .in-the passage quoted below. Heré the teacher is

3

dsking the;students in the group to describe the illustration in

T "';:37*'h»”

7.

Notice, however, the rate with whi¢h™

h to the group. This differ-
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i .
01 Line Spkr - Cc-act. Utterance
[ 389 Student 11 ~ RVE . The man is looking. '
390 Teacher A RAG "~ Oka-ay. .~ ' S
391 o+ . QPR Who-is the man Jooking at?
| 392 ol .a085c v Harriet (Student 52). -~
T ' 393 Student 52 - RPR . The' girl. ol
S 394 0 RPR -« = The man is 1ooking at the girl. ",
© 395 ‘Teacher A _RAG. - Right. o e
5 o 2396, ¢ . " QPR ‘ And what 45 the girl doing?
Froe .%g? ‘ I - Hieu-Nan (Student 24). -
7 v %og -student- 24 RRR The ginl said, "Hi." =~ o«
o 399 Teacher A" RAG - The girl said, wHiLY
sl e 800 o LO0EX ~ Ajya.  [Chinese exclamation.},
401+ RAG.- . That's right! T

. ... The use ‘of SpeakeriSeleCtidnsq(DSS) or Attention Getters -
,~(0AG)~represent'comp1ementary:aspects of -the organization of
" interaction within an instructional group. “Ina situation in .
-~ 7. which students are on task and attending to what the teacher says,
7, - " Speaker Selections may be used.to allocate turnsy however, when
,"fstudénthare;bff’task, Attention Getters must be employed. ‘These .
) “data suggest that ‘Teacher B wastorced to follow the latter route |
9'mqre'often‘than'was'xeacher A. Six,perténtfdf his talk was -~ ° -
composed of Attention Getters with the Low group. +The above. { .
. excerpt from a ReadinQ']esson’reVea]s how Teacher A, on the other
* hand, distributed turns within -that group using Speaker Selections -
-(0SS)e . _ v I R ST S o
. As mentioned earlier, Teacher B employed,a_s1ight1y higher
requency’ of Raquestsffor-Action*inl1essons with-th ﬁQOW~group;_f
S _but'atﬂa:weryjhighxrate."As*with;the Middie/High gF8ups these
"-.*weré.predomiﬁant1y'behaviora1 rather than procedural. The -
: .bi1ihgua]AteachEr,.on the contrary, made use of a. high proporfﬁonA
'*of*brocedura1°Requésts for Action. In the following excerpt from -
" a Low group Reading 1esson, for example, she s asking~£25‘group "
to pretend they are»different.musica1,instruménts.1,_‘ o

ER Q'A'COmparison of thisféxchangefwith thattQUoted'éarliér from
= - - Teacher B's 1esson revea1s.the difference between ;their use of
v Requests for Action. - R e -

e 7 i Consider next the téachers'AUSe-ofrProtesfs.(PPR) with the
¢, Low group. . The higher’frequency.of,Protests in the talk, of .

o Teacher B .are a further jndication of the management difficulties
. he'experienced;A'Protests.occupied seven percent of Teacher B's:- "
total speech to the group, and;we;e'used'at a rate of nearly 117
. per hour, nearly two perfmindie; Teacher A used Protests only
; threé-perceht of the time and at 2 rate of only 30 per ‘hour.

% PR ) L y . R
. v ) , : . . oA

7
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. Line Spkr C-act’ g Utterance

- 430 Teacher A QAC. .I:Qéhf you to close your eyes.
» 431 ‘ QAC .~ ‘Close your eyes. -~

. a3 L . PPR Excuse me.- \To other group.)
Y B 433 - Student 11 ~ SAL {giggle}.” . T
L 434 Student 24 ADC . - ~ . [1 pretend |
v o+ 435 Teacher A - . -QAC Close your eyes. ST
. a3 T L ama T want you to_pretend that you® re
' : ; L S eobige L
437 - . .QAC - You have to close your eyes.
438 .. -~ °QMA " And have a long neck. D
. 439 @ -~ " OBM i Okay. . =~ . 1
Sl - 480 o . QCH. . Youfpretending? B
o ©aa1 Student 99 RCH,  Yeah. o . o T
- - 8442 Teacher A QMA - And you have f%veysxgiggg;on thes
B © . .front of you. S
- 843*Student 11  RAG o No. - e
" a8& Teacher®  ADC - vAng,l'm going to come -around with -
v C a'bow, . : o

485 ADC - And I'm going to kubfgﬁe bow N
I o _a;poss~ypur tummy. - . -

."'

- .

L Summary.. In order to compare the -total amount of difference )
.. . between the teaChEPS"USE”Of language across instructional groups, . -
' the differences in proportions were totaled for each group. “In .

other words, for ADC in the High group comparison there was a N

- difference of 0.04 (0.13 - 0.09). The sum of all’ differences for

~ the High group was 0.26, and,for the Low group, 0.31. - This would
‘seem-to indicate that dn a more or‘1ess~globaT sense, the Tevel of -
differences was quite similar. . - g T

" 'wizhih TéaCHErhcbmparisons 

% Comparisons were also made of each teachenﬁSj1anguag€fLse
< with different groups. ‘For this analysis, students were once
- again considered in Middle/High and Low groups, i.e., the four
groups in Teacher A's class WEFe'CO]]BDSeqq;Q}O-tWO.'J ' -
" Teacher. Azf;Teacher A's_most~frequéht1yrused'cOhVersational-~
_acts with the two groups ‘are given in Tab]e-7;..These'figures~
 reveal a remarkab\eggonsistencyain_her;1anganEjuse across the |
--grdups;.indeéd,ﬂthe-onTy.C-acts which are si nificantly different
“n proportion'are Comp\ete,Deécriptions'(ADC%, Requests for Action.
-«(QAC), §nd Product‘Requestsu(QPR). A1l other high. proportion” acts '
~were found to be more orpless-equiva1ent;' Thesejincluded Organ- -
- ‘jzers (0OBM and 0$S),.Réquest§f(QCH); and ReSponses'(RAG).-VThe
pattern fof Teacher A then is consistent with that reported by
Cherry (1978) and others that, while -teacher expectations cause o
~ variations in their interaction With'differentfgnpups,of~chi1dreh,
”these=diffeqences‘are'nbt so .great as those across teaghers.. .

[a¥a)




Tab]e.?I_ :

within Teacheriﬁomparisons in C-act Use:

‘ - Teacher A
A Middle/High o Lows Tt LT

C-act Prop. -~ Rate Prop. Rate .~ Difference
- ADC 0.13  184.51: 0.09  105.39 0.04

OBM © 0.08 . 120.42 0.08 * 99.17 0.00 >
0SS 0.07 * 101.41 - 0.06 74.85 - 0.01, -
QA ¢ - 0.06  88.73 . 0.11  127.54& . 0.05

QCH 0.08  114.79 o007 . 77.84 - 0.01

QPR - 0.09 135.21 - 0.12° 134.73 .~ 0.03
~RAG | --0.09  134.51 . o0 u3.r, oo 0.0l
- | o " Total

)
PR

} ~ Following the in
© Complete Descriptions
- assume that. Teacher A
roup,. (2) asked the Low group more

_ the Low group "
of‘the.actua1~C-acts'emp1oyed'by Teacher
exp1énation,for these variations. ,First,‘in,her
the High Reading-group, Teacher

3) gave

- provides some
lessons with

© o to the concepts related to the story..
she often engaged
to ‘their own

or the story title,
of ways it related

inlthe’fo11owing_discussion

story.

‘Although Product Re
th.the Low group,

proportion wi

Descrjptions_(ADC) with
furthermore, was. essential
regard to the more freque

~‘Low group,.

Here she creates
to remind (or inform) stu

quests (QPR)

more

.a.

the

iAD'C)-
1) provi

verbal picture of
dent<t of ‘the school.

rpretation used earlier in ré%ﬁrd)to L
{QAC) , we may

and Requests for Action
ded more information to the High
informational questions,'and~
phySita1=dirécttons.v An ¢
A with these groups .

A allocated more:
‘Beginning with a picture,

the students in a discussion
jives. How she did this is shown .
f-“1ost‘and;found,“ the title of the
a-situation in order
"ost and found."

time
0

were used inja‘greatef L
they ranked second_on]y;to-Comp1ete"
dqléy igh students.»AThesrate,

Mi ,
t about 135 per hour.. In

nt use of'Requests'for'Action with the
that interactions.of the type quoted

earlier, in“which students were asked to close their eyes and

~ pretend, could.
- case

of‘“COPy:the‘SEntences“

that the Low group was given more -instructions
and "Open your

1t-is‘a1so=the'

- of the difference.
on.thevorder~

) . o
examination



o -
.

) Linélspkr . C-act Utterance
T ~ ’

them? |

918 :Téa;herlA_ QPR o where'do:you.think_xpu éanlffnd»’]§. -
919 0SS Yvonne. (Student &47) T -
920 Student 47 .. RPR . At the place that you lost it.
921 Teacher A, ~-RAK - Okay. B - ‘

.92 . RAG = The place where you lost it.
g23 " - “ADC . If you Jost them in the yard,:
, . : - _you can find them in the yard.
.924 s QPC - But what if somgone comes along
- R © . and sees a hat on a. bench? . .
"+ 925 . ADC. "1 wonder who that belongs to.":
%26 . . ADC and the person takes the hat to
o : VoL ~ the office. o e
927 . ADC - And when you-Come-back;’yOUfCHﬁ“%¥T5?”“?
S e find it. AR
928 - ORQ- . Right?

. 929 Student 41  ADC ~ You go to the office.
930 Teacher A = - QPR ‘Where would you go? .
931 Student 41 ADC ~  You go to the office. ..

A

. <. ~ .
Teacher B. Similarities and differences in C-act use across -

. "the two Tnstructional groups for Teacher B were also calculated .

and are presented in Table 8.f7Findings.for,this;teacher were -

- quites different from those which emerged from the data on Teacher

A. Most obwvious is the fact that the total difference amounted to
.34, twice that for Teacher A. . Most of the differences in’'proRor- -
tion were not particulary great (the. largest was 0.06Y, but there.

* were several C-acts which showed,diffeten;ﬂpropprtiOns and rates

across the groups.

“The pattefns‘df'djfférencesqin;CQact use proved quite =
interesting. Those’favored\in-the»Midd]e/High roup included

Speaker Selectidhs (0SS),-Product Requests (QPR) and Agreement

Responses (RAG). With the Low group, Teacher B used more Complete

‘ lDescriptionS‘(ADC),.AttehtTon Getters (OAG), Boundary Markers ..
» -(OBM), Protests (PPR), Requests for Action (QAC), Choice Requests :
. (QCH), and Acknowledgements (RAK). Teacher B's language use with

the Middle/High group,]then,‘iS'simi1ar_td.that of Teacher A with

" her groups.  Turns were allocated through Speaker Selections and
,fEEdbaCk-WaS"inen-with‘Agreeme_nts (RAG). R . s

——

4 B N
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Table 8.

 Withih'Teacher'COmparisons in C-act Use:

Teacher B
Middle/High . Low. | - E
C-act . Pprop. - Rate .~ Prop. Rate Difference
- ADC . £ 0.09  136.57 - 0,11 . 177.11 0.02
OAG - {(0.02) 29.14 . .0.06  95.18 - 0.04
ogvm - 0,07 99.43 '0.10 ~ 160.24 0.03
0SS © 0,07 101,14 - (0.02) 30,12 ° 0.05
- PPR '0.05 .  80.57 '0.07 - .116.87 0.02
S QAC 0 0,09 134.29 .13 209.64 D.04 .
©QCH - ~(0.04) ,57.71 . 0.06 ~107.23 0.02
QPR . ... . 0.14 -204.00 0.10 .159.04 0.04
RAG 011 168.00 - 0.05 © B83.13 0.06
RAK - 005  74.86  0.07 108.43 _ 8,02
v E co o . ~ Total 0.34

i

- relate more to instruction. ‘In terms of organizati _
~ “seemed to have had some difficulty with the Low group.-  There were -

- used language 1

Severé1 of the C?acts used invgreater'proporfﬁoh’with»the Low

group have jmplications for the way inawhich the . group was organ-
jzed, e.g., Speaker Se1ections‘and.Attention Getters. Others '

on, Teacher B.

higher frequencies offAttention]Getters,'Protests; and Requests
for Action. .In regard to instruction, he_provided them with more

information in tie form of Complete Descriptions, and also made -
more Choice Requésts (QCH). He gave more directives, provided

more information; and did relatively less questioning. The .~
.Middle/High -group, on-the other hand, was conducted in a basic

Question-Answer-Evaluation format. Turns were .allocated through .

~ Speaker Selections and there were few calls for attention or =
- protests by the teacher. ‘ SR o <

¢ . .
L/

" Summary. }Différencesfin-pﬁoportiOn across <groups for each .

":teaéher were calculated and’ suymmed. Teacher A had a total differ-
‘ence of 0.15,-whi1e,TeaCher-B' differences added to 0.34. ’
- Obviously, then, the overall differences in language use across

groups‘fdr‘the<two'teachers were in'COntrast;'_Teacher‘A appeared

. to-be doing much the same thing with both groups, while Teacher B-

n very different ways.

Sthdents' Langudge Use .Q

”Student 1ahguage‘wés ana1yzed in mu¢h the same way- as that of"

. the teachers. Two types of cofmparison§ were made: ‘1) between -
" teachers for the same English proficiency grqup,.and 2) within .

teachers across English proficiency groups. These data are in

- relation to the English pfoficiency groups which resulted from th?». ' 

teachers' ranking, and do \not necessarily coincide with the.

~ instructional groups, although there is of course some overlap. - -



Y
Thus "low," "medium" and "high" in this discussion refer'bnly‘to :
students',Eng1ish_1anguage proficiency. ‘ s - :
‘Because the humber of students present in a lesson varied,-
the\jreguencié% obtained in the analysis were divided by the .
number of students participating. Rates,. then, represent the
average rate for the students in the group. The results of these

" analyses follow.. - .

"

: BetWeenfTeachérs Analysis

)

' Low'proficiéncx grouE; 'In‘Tab1é-9:arefgivén the4proportions
and rates of C-acts for those students ranked Tow in English

" Yanguage proficiency. It is in this comparison that the most _
~ dramatic:differences of the anaysis emerged. ‘The level of differ-

ence between the various C-acts ranged from 0.Q7 for Product .

“Responses (RPR) ‘to 0.26 for Responses to Verbal Requests (RVB);

the tota1]difference_for.the"group was 0.53.
| o CTabled
;xudehts' Language Usé.AbroSEgTéacheré:_

. Low Eng]ish‘Proficjency-Group

" * Oral Language . - Reading

Complete Descriptions (ADC). " This would seem to indicate
" students were jndeed getting valuable experience invthe_uz
English. They were providing the teacher withresponse;#

s more difficult to.
. percént of the tal
- “Reading. On the _
‘tack of attentionjto: the task at hand. This interpre ation is

C-act Prop. Rate ~ - ‘Prop. __ Rate . Differehce
S I BT = . - ¢
“ADC - 0.15 . 31.29 - * 0.06 4.31 . V.09
-~ AID .- 0,05 109.88 . -~ 0.05 - . 3.35 0.00 -
AR . 006 . 13.41. 0.06 - - 4.5 °0.00
0AG -~ (0.03) .5.65 .:0.05 - 3.35 - - 0.92
- OFL - v (0.04) . | 9.65 .  -0.05_ - 3,35 0401
o olog’  19.76 - (0.01) 0,96  0.08
RCH. . 0.06 ~ 12.94 0.06 419  0.00 -
RPR . 0.26 55.76 . 0.9 13.77 - 0.07-
‘RVB + - (0.01) 2.12 0.27 -'19.40 - 0.26 .
T : , Total 0.53

e

’Itvis}c1eaf,-théh, that‘the~Limjte& Eng1ﬁsh,Proficient"(LEP)

_students were doing'soﬁething quite different in each of the , ~

classrooms. In Oral LangUaget~more'than 25 percent of their/ talk
was in form of Product Requests (RPR) and another 15 percent in
%hat-k/the |
e of © :
o his -
lay (OVP)
10 .
n 0ra1'Language,'butfon1y-one-perg nt in’ -
ne hand, it may be that Verbal Play reflects a

requests for information. ~The high frequency of Verbal.
interpret. Tt -accounted for nearl

supported by the high detree of Attention Getters, Protests, -and
ACtion‘Requesx541n'Teacher B's language. On the other hand, it

“could be that at'least some p1aying_with‘1qnguage‘ha a'positive“

L¥Xa N
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effect and contributes to language learning. Consider the stu-
dents' language in the following example. Here Teacher B is
asking’ the group to identify pictures of zoo animals.- When they .
answer "Go" and "Ding-dong," they are clearly off-task, but the
playful repetition of "bear" (664-5) and the corruption of
"giraffe" (671) may not be. - ‘ - !

Ljﬁe Spkr . : C-act '*Utteranqé

658 Teacher B~ - QPR What's this animal?
659 .Student 99 - RPR . Bear. ‘
660 - Teacher B —RAK Okayd - -
- 661 OFS " This'is . . .
662 Student 12 . OVP - Go. .
.~ 663 Student 13 -~ OVP Ding-dong.
* 664 Student 15  -QVP ~ Bear.

665 - --.QveP  -Bear.

666 Teacher B RAG - No.

667 - 0BM Okay.

668 B "OFS . This is . . . _ o
669 . . QPR . What's this animal?

670 Group- - RPR = Giraffe R
671 Student 12 OVP. ~ Pan raffe. .

-~

.+ . The largest difference-in favor of the Reading lesson was in
“terms. of Responses to Verbal Requests (RVB), which coded oral
" reading and repeating aloud, 0bvious1y,-and-predictab]y,;the_
students are engaged in more reading-1ike activities in Teacher
A's class. The low proportion of RVBS in Teacher B's lessons show
~as well that he was not conducting the types of _drills common to
~ ‘English as a Second Language  lessons. Drj]];]ike,repetitions;i
substitutions, and the 1ike were coded RVB. . = A

Middle proficiency group. .Tab1e‘10 shows the probdrtionsuand e

rates for students ranked in the middle for oral English language
proficiency.  In Oral Language, nearly one<thigd of students'’
‘C-acts were providing answers .to'the teachers Product Requests;
this was followed by Complete escriptions (ADC). In Reading,
-their lapguage was. more diverse. in that the most frequent C-act
(ADC) was used less than one-fifth the time. Product Responses

~ (RPR) and Verbal Action Responses (RVB) occupied one-tenth of -

' their talk. Overall differences for this group totaled .40,

: The most dramatic differences between the lessons for these :
students were the greater proportion of Product Responses (RPR) in
Oral Language and Choice (RCH. and Verbal.Action Responses (RVB)

_in Reading. These contrasts are no doubt related to variations i
- task-focus. There was more questioning for information in Teacher -
~ B's class and more reading in Teacher A's. However, Middle o
- proficiency students also produced a higher frequency of Verbal
Plays (OVP) in Oral Language. S ' U

e
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v Table 10 P~

£y

~ Students' Language Use Across Teachérs:

A . “Middle English Proficiency Group
Y el e . R -
. _ J Oral Language Reading - - ‘ ,
. C-act | " Prop. .Rate - Prop. Rate . Difference 4
ADC - 0.14 . 21.00 0.18 ' 11.97 . 0.04 °
AID - .0.07 - 10.42 - (0,04) 2.69 .- 0.03. -
AIR. ~ 0,05 . 7.00 _ (0.04) . 2.69 - 0.01
. OAG 0.056 -~ 7.00 . 0305 - 3.29 - 0.00
Covp . 0.06 8.85 '(0.02) " 1.35 . 0.04 °
RCH (0.03). 5.29 0.09 6.29 - 0.06
RPR- .. 0,28 38.00 0.15 10.18 - 0.13
" RVB : (0.02) . - 2.61° 0.11  7.64 0.09,
. i . ' .~ Total 0.40

_ - High proficiency droup. In Table 11 are given the proportion
and rate figures acr Tessons for those target students who were
ranked high in Engligh language proficiency. For this group, the
_contrast is less pronounced. Differences in proportion total only
10.38, and most of that derives from one C-act. The greatest
“contrast. involves the much frigher proportion of Product Responses
(RPR) in Oral Language. High proficiency students in that class - ,
performed that C-act over one-third of the time.. Notice as well '/
- the higher proportion of Process Resggnses (RPC) by that group.

»

- | ‘. .

'-Studehtsf'Lang age USe ACross feéchers:-4
High English Proficiency Group. .

.

: C Oral Language Reading " . ! —
C-act: ‘Prop. Rate Prop. - Rate . ~ Difference
Chpc. 0413 ‘1985 - 06" 977 0 0.03 -
- AID - '0.11. . 16.91 - 0.07 4,02 0.04 ,
OFS -0.06 g.65  0.05 . 2,88 - 0.01 \k\
~ QAC . (0.01) 1.50 0.05 - 2.88 . 0,04
~ RCH . (0.04) . -6.02 0.05 2.88 0.01 -
" RPC (0.01) ~ 1.13 0,06 -3.45 0.05
RPR 0.35 . - 54.88 '0.17 . 10.34 0.18
RVB. '0.06 - - 4.89 0.08 , 4.60 0.02
' C L / - _ Total 0.38

Summarx.,'The-ana1ysis,of the language use of the three
~English language proficiency groups reveals a pattérn of progres-.
sivly less divergent language Use across lessons (teachers) from.
low to high. Overall difference scores were_the following: Low =

.53; Middie = .40; and High & .38. The~q§yjous;jmgli;ation
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of these findings is that student langu#ge~is more similar across
the two teachiers lessons as student English language proficiency .
increases.  With the possible exception of Verbal Play in Oral -
Language, all the high frequency C-acts appear to be task-. .
oriented. This suggestS”that_wh11e;Teacher B may have had some
difficulty in maintaining the attention of the Low -group students,
they were'epgaged 1n the lesson. - T R
*Within Teachers Analysis o ) S L oo

L]

v Comparisons were made -as well between the language use of

. students across lessons of the same type. These were once 3gain
conducted from the point of view of students' oral Englisy
language proficiency. ‘Within each lesson type, comparisgns were
made across the three groups, i.e., Low to Middle, Low to High,
and Middle to High. ' : 3 : : .

. * Oral Langqug;,‘Proficjency”grbup»comparisions in Oral
Language are presented in Tagle 12 and revealed the following
- pattern. Contrasts were greatest between the Low and High profi-
ciency groups; second was the difference between Middle and High.
" 1In both cases, the differences was mainly in terms of Product
Responses (RPR) and Verbal Play (OVP). . Whereas ‘the High students
did more answering, the Low and Middle group students were more
often off task. S B e L

~ Table 12

. " students' ‘Languagé Use Within Teachers: o
- ' -~~~ Oral Language .- v . -
| . Group ' . | | "Differentes
Low . Middle “Hign - -
‘ prop. rate’ prop. rate vprop._rate,' L-M  M-H L-H
) ac 015 31.29- 0.14 21.12 0.13 19.55 - 0.01° 0.01 0.02

AID  0.05 9.88 0.07 10.43 0.11 .63 0,02 0.04 0.06

A1 0 2
AIR  <0.06 13.41 0.05 ~7.00 (0.04) 6.03 0.0l 0.01 0.02
- O0AG (0.03) 5.65 0.05 7.04 (0.02) 3.38 0.02 0.03-  --
~ OFS  (0.03) -7.06 (0.02) 2.87° 0.06 8.65 - -- 0,04 0.03
ovP  0.09 19.76. 0.06 - 8.85 EO;Ol)f.l,BB 0.03 .0.05 0.08
.. RCH ~ 0.06" 12.98 (0.0 ) 5,26 (0.04) 6.01 ©0.03,  -- 0,02 .
. - RPR 0.26 55.76 0.28 43.25 0.35 54,88 - 0,02 0.07 0.09
: e ' " Totals 0.14 0.25 0.32°
f " . . _ \ . . . '

» Reading. “Proficiency group comparisons in Reading are given L
“in Table 13. They produced the following results. First, the !
" differences were much greater than in Oral Language (from 0.26 to .
¢ .0,55). Second, the greatest contrast was once. again between the S
> Low and High groups; the next greatest, however, was between Low .
and Middle, rather than Middle and High. - In Oral Language, the
" two lower groups performed a more similar array of C-acts, but in
" Reading; it'was the two upper groups which were-more alike.

Cot




‘rvs 0%7 19.40 0.11  7.64 0.08

A}

’

difference., The& Low group performed far more Verbal Action
Responses (RVB), and the Middle and/High groups produced more’
Complete Descriptions (ADC). These/ differences can be attributed
to the contrasting activities of ;the Low Reading group. These
students did primarily decoding tasks, both with flaghcards and
frof the board. The Middle and High speakers read more for

meaning and engaged more jﬁ.discq;sidns_with the teacher.:

'lh these compariéons; two C-aé? accounted for most of the

: ' -~ Table 13
N, S S . .
» Students' Language, Use Within Teachers:
- Reading
.+ Group " Differences
Tow . Widdle  Aign — .

prop. rate 'prop. rate prop. rate L-M’ ﬁ;H: - L-H

apc 0.06 4.3 0.18 11.08" 0.16 9.77 -0.12 0.02 0.10
“mID 0.05 3.3 (0,04) 2.69 0.07 4.02 0.01 0,03 0.02
"AIR  0.06 4.55 (0.04) 2.69 (0.03) 1 - o
oA 0.05 3.59 0.05 3.29+{0.01) 0.57 0.00. 0.04 0.04
- ofL. 0.05 3.35 (0.03) 2.10 (0.04)
OFS -(0.04) 2. )

727 0,02 0.03
2.30- 0.04  -- . +0.04
2.87. (0joa) 2.54 0.05 2.87 e 0.01 0.01

QA (0i01) 0.72 (0.02) 1.05 -0.05 2 - . 0.03 0.04
RcH  0.06 4.24 0.09 '6.29 0.05 2.87 0.03 0.04 0.01
RPC  (0.01) .0.96 (0.02) '1.65. 0.06 3. - 0.0 0.05
049’ 13.77 0.15 10.18 0.17 10.35 0.04 .0,02 0.02

| 4.60 0.16 0.03 0.19

| Totals 0.42 0.26 0.55

- . ‘ - {




- CHAPTER FOUR S
QUALITATIVE DATA ANALYSIS

In this section is described the qua11tat1ve‘ana1ysiﬁ£%pn-
ducted on the transcipt and audiotape data. The focus of
analysis emerged from the quantitative an lysis described i the
previous chapter. In other words, those aspects of interaction
and instruction which appeared tone‘significant‘directed the *

. analysis. It was found, for example, that Teacher 8 and a higher
proportion of Attention Getters (OAG) and Protests (PPR) with the
Low group. Portions of the transcripts which contained a high
frequency of those C-acts were then located and eéxamined. In this |

. way, different aspects of ghsainteractions with both teachers were .

considered. ~Overall, the qual tative analysis has been conducted T
along the following dimensfons ™ group managenent, questioning’
strategies, and the use of L1 in instruction. Each of these
discussed in turn, Teacher will be treated separately so t

. qualitative picture of each classroom may.emerge, an compari B
o "“"Hﬁ made at the end. =~ U ‘ '
% ‘ "Oral Language Lessojg'gf, 3 &
v Group Management N )

As repsrted above, the interactions of Teacher B with the Low

s Oral Language group were characterized by a higher_proportion of

)  Attention Getters (OAG), Requests for Action (RAG), and Protesk:

' (PPR). Taken in combination, these Conversational-acts describg
lessons in which there is a certain lack of order. In the pre-
vious section, examples éf these efforts at regaining,qontro1 over:
the group were providedT What was not available ™™ the reported-

-y frequenciesvand proportions, however, was‘c1ear7eVidencg for what
these aspects of language use look like in anctice., It was ‘
suggested that the particu1ar'turn—taking mechanisms employed in
the groups might have been a factor. To further examine this - .
possib1ity‘and'to ex%iore the data for others, a detailed quali-

"tative examination o the data was undertaken. At least two

L,aﬁpects of Teacher B's instruction, the clarity of the jnstruc- -

“tions and the clarity of rules for interaction, were. found to be -t o

contributing to the confusion in the Low group lessons. - S

Clarity of Instructions. A clear statement of the task
 demands for a tesson has been identified as a significant feature
of effective instruction (Good & Brophy, 1974; Tikunoff, 1983). -
When student® are sure of the task, they-ave more likely to —
perform-and_behave well.s One factor which seemed to differentiate
the Low Oral Language lessons from the.other lessons of ,Teacher B
(and Teacher A), was the degree of clarity with which {nstructions.

were given. In the Middle/High group, 1essons samp1ed,'Tea;her~Bi'
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.
A "
| . ’

. was often found to icarefully outline the task to follow. Students
were given explicit instructions for what they were to do and how
to do it. Considern, for example, Teacher B's {nstructions in the
following excerpt from a lesson beginning. . Lesson and line
numbers are indicated in parentheses. ' o .

o - A1l right, Qﬁ% 1 point to you, '} want ‘you to tell me

your first na and youn.last name.. And then 1 want you

street address, ‘uh, anq’your,phone .

« -~ number (5:81-8p)

-

nt began by reciting his phone number, Teacher -
B interrupted and repeated the instructions: "When-1 point to
you, tell me your flirst name and your last name, your street
-address and your phone number" (5:95-96). The effectiveness of
this approach is seen in the responses of the students.

_act Utterance (5:102-1063165-183)

. When the first stud

" Speaker

Teacher B (QPR)  (Teacher points at Student 23)
‘Student 25  RPR Harvey Ching. e
SN PR~ 2113 Stanton Street.

W o RPR 1467, 474-3710. -7
_ Teacher B RAK -'Okay. h _
1.‘ ‘ y | A ) . o }7 N * “*-- * . ';

. Teacher B 0BM Okay., = . -
: ’ 0SS Your turn {points at Student 25).
¥ _Student 25 |[RPR Atbert N. . - :
_ Teacher B RAKQPR Okay. = - -
Student 25 |RPR 15 Walnut.Place. ’ ' ¢/
Teacher B QPR . Apartment? ’

Student 25 | RQL ~Apartment, I don't know. - . S
Teacher B | RAK Okdys . =~ S oo s
R - QPR What's your phone number? /
Student 25 | RPR - 'Phone number 939-9416.
Teacher B ¢ QPR What's your mom's name, Or your
: - dad's? - ° : .
Student 25 |- RPR Suki Ching.

Teacher B RAK . Okay. .

In contrasti, when Teacher B attempted the same task with the
Low group, he was much less clear about what he expected the N
students to do.| For one thing, with the previous group, this task
was introduced at the beginning of a lesson. With the low group, .
‘the lesson had begun with a discussion of a field trip tg the city

. aquarium. While students were telling what they had seen on the

field trip, Teacher B changed_tﬂf'focus, "Wait a minute now," he

_said,"let's play a pretend game." He then’asked the group to
pretend that they were in the aquarium looking at fish, but when
they looked arpund, both teachers and all the students were gone. -

"What would yo _do?" he{asked. “This strategy seemed not to work;

‘. .
. N s
5 1
a

v
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the students were confused 25 to the task and its purpose,
Student 12, for instance, appeared to misunderstand completely the
cond1t1opa1 aspect of Teacher B's request. :

Speaker C-act Utterance - (6:410-415)

Teacher B OFS Could you . « .
. QCH Could you go up to the police man
" and tell him that you were. 105t?
<. - Group RCH No-0-0. .
Teacher B QpPC Why? - :
Student 12 RPC ] didn't lost..

L4 -

Turning to a more direct approach, Teacher B-3imply asked
individual students for,their addresses; but even then, the _
s straightforward set of rules given the Middle/High group were
omitted. Over and over, Teacher B appeared to struggle for the
group's attention, trying to initiate the new activity.

Evidence of the differential treatment of the two Qroups was-
found in other lessons as, well, Teacher B frequently used the
oral Language lessons to give students practice in jdentification .
and description of various types of pictures, e.g. animals and
peop1e<w1th different jobs. ‘In the sampled. lessons, for example,’
he used a set of animal cards with each group. With the
Middle/High group Teacher B introduced the lesson with an explicit
statement of the task. The Low group lesson, on the other hand,
began with only 2 casual remark: “All right, we're going to talk
about pictures. Do you remember this picture?” (15:125-126). ’

" While the teacher did follow. this up with instructions to “point
to the mice that are going under the tree"” (15:136), he never

_really framed the lesson. . It is not even clear that he had all
the students! attention, for several started to mumble and talk
among themselves, In 2 second lesson on students' addresses and
“phenie numbers, the teacher simply started asking questions, with
no introduction at all. The first portion of this lesson is given

below.

‘Speaker . C-act Utterance (14:21-84)
Teacher B 0AG Wilson.
Teacher B OFS Do you remember -
Student 12 UNT I -

\ - .Teacher B PPR Excuse me. -

. Teacher B.  OAG . Fan-Ling.
~Teacher B 0AG Wilson ‘
‘Teacher§B“y»QCH Do you remember your home phone
' number? _ :

Student 11 RCH Yeah.
“Teacher B OFS = Would ‘
Teacher B QPR- Would you tell me your home phone
¢ number? v :
Student 11  RPR _Nine.
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N Teacher B- QAC . Go ahead S B
SR “ QAC ~ -’ "You say it Lo R
T Student 11-/’ﬁPR, © Nine. - - -q'-l" . ST S
T Teacher” B’ RAG . ' Nine. . S T
IR Student 15 - AIR . - Ngoh seung wan’ keu1h [I want to -
R e Jook for itl]. = - & o
Cout w*~,_, ADC - .~ Wan.mhdou keuih [But 1 can“t f1nd
e S i 79 A i B _ B R
S Student 11 RPR~ Thnee R VH . B S .
e Teacher B- “RAK -« Th L S SR S o
O PPR (To AChin,) LT
~ " $tident 11 "RPR E1ght S P
 Teacher B RAK  Eight. e 3
"¢ Student 11 ° RPR - Eight. o . T
*+ "Teacher”B - QRAKJ Eight., - .. = o e .
‘Student 15 OFS.  Ngoh [1]- P
..~ Student 11° ‘RPR - . S1x : e IR o
i Teacher B .° .RAK Six.. o '-'~f;- S P
“Student 11° RPR = Seven SRTREE ' -
" Teacher B " 'RAK Sgven. v e '
~ Student: 15' UNT\’w SR S T : - ST . -
-,/ Student 11~ “RPR’ . Four. : ’6,§"ﬁ'5' L e SN
R Teacher B. - _RAK- - --Four.. o = C T
SRR S QCH " Do you- remember‘your housé number, '
Ce o b ; o your address of the house7 T
o . student. 12 UNT : D | T
oo Teacher B :OAG”.. Fan- L1ng SR

; _ . PPR _'~ Would ‘you sit st1117 : o o -
i Student'll QPR “What address? . : L
" Teacher B QCH " Do you know the number of the house -~ A
T 5 . and the; street the house is on?
, . Student 91 ~. OAG * Wilson. - S
.. - Teacher B _- QPCQSU Could you te11 that to -
‘. stullent'11. RPR . Eight. : SO
o - . - Teacher B -.RAK E1ght. . B IR A
S . - student 13 RAG ‘Mhhai e1ght [It}S'not] e
: Student 11. RPR Two. .
e Jeacher B . RAK . Two. .
e Student 11. . RPR Two." ,
- “Teacher B~ RAK - “Two. .
Student 16  ADC | " Mhnahnggau. chou [Can t s1t ] C e .
: © Student 11 - RPR . One. , _ L
L _Teacher B > QPR . Eight, two, two. L S T
e Student 11  RPR One.‘ o . : o R
. . .Teachér B RAK . One. - e A
Coenl T o - OBM “Okay. ' ' Coe s o
Jwe QPR What street name? . -
L ¢ QR What's 'the name of the street7 .
o e " AAT. - You don't know. . ‘.
L] oM Okay.
.-.L".. T ‘ Ak ’ o PPR . Sh' o
Te T T 0RG. A-Chin. e _ e A
T ° Student 15, 0CQ- - What? o -~ R R




. Bécausg thereiare-severa1-points_tO-be,made about this’

segment;-it~hasfpeen quoted at‘1eggth£"Firsf,'not only did " _
. Teacher.B_begin.without setxing-a.frame'for-the lesson, he began -
- without gettingjthe attention of a]]-the stiidents in the group.

" Students 12;and_15, forgexamp1e,.were‘eﬁgagédfin a side conversa- .
" - tion -in Chinese about 3 Jost book. “Second, he addressed the first -
" quest n to-perhaps. the 1eastqconfident’of the Low group stqdents;rl~

StudeRtt11 (Wilson). Then, after having to 1iterally drag the,
minbers.out. of him, thqﬁ;eacher.contﬁhugd’to.interrogate the same °

student,.rather than. switching to someone e1se."Perhapsfaibétter;

oo Strategyiwou1d.have'beento=askfonelof'thEPmore.verba1.students.tok .

start off, thus setting ah;éxamp1é“for'wi1sQn3 ;

- Qlarity of%es'formterac"tion. Another factor which

f"="fundod5fed1y contributes to_the managemEnt'and‘discip1ine ofp -~

group is the clarfty of rules for )nteraction. Students must not

. only know what the instructions are,~but mist. also Undérstand;the
. acceptable ways for gnSWering and how turns will be distributed.
o In the-quantitatiVe analysis, it was_found that.TeachEr~B used_;/j
‘ higher'frequehtiesgof Attention Getters (0AG) and-TeacherfA;”' '
Speaker Se1ectiohs'(oss). We asked, then.,exéctly how students.
knew-what the interactional demands were, and how they were L
enforced..~TeaChgrs‘can arrange;ﬁorMstudents to take turns ina -

" 5. snumber of ways. “The. teacher for¢examb1e,'might“have students bid

- for»tuhns'by;réisiﬁg their_handsﬁor calling out, nominatewstudents v
_+ without ‘their bidding,-require s;udents_to,take turns -in a regular

.~ order, or a11dwfturns_to_be'nego}iated_in the group.

‘ ZIh'his-Middle/HighiOré]'Laﬁgdage \essonég;Teachér‘B‘{néisted3_ ‘-

that students raise their hands for a turn, and he usually made
that c1ear,fnom»the»begigning.i Consider the.opening;of,Lesson 1

o o Speaker” ‘m-c'aCt‘-Utterance  .f~'i,"' (1;6-16)"' -

‘Teacher B - OBM  Okay. - T .
‘Teacher B - ADC . Yesterday,_we'1opked at animals.’
‘ APR '_Today,.we're going“tou1ook‘ht‘
o __,different:things_that are not
... - animals. " L DU -
ADC - . They afé'thinQS'you use around . - -
IR 7. -~ the house. o :
E Student 91 SAS (Soft singing.) o '
. *Teacher B ' QAC . And you have to tell me what
L : .ot i's-and what you use it for. o
Student 91 rco - Okay. T S
Teacher B QAC - Da-da-da. T
‘ - QAC - Just look .at it first and raise
your hand. ST o

o

i ,%.« Iﬁrthis excéfpt,'Teachér B first pfbVidéd'é context. for the’ .
1esson,'reminding.the“group what they did the day before. Next,

 he explained clearly what the task would be'for,this.1esson:' They

'“_wou1d'1qog-at thingsiused_around;the.hbuse and- tell what they are

Q o . . v
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- explained, nyou alreadyshave a chance" (20:197)..
_expiained, "You alreadyyia -

Y : Yo
s R
.= / ’

« and what they are used fbr.;:tha1Jy3 he-outiined the interac- -
fti°“a1fdema“d5.f°f'¢h9513550ﬁ; wJust lookat it first and raise
N ypur'.haNd." R Lo T oL R U .

. Teacher B was aTéojcgfefu1'tg énfohce_thélé$f§b1tsheq task
and 1nteractiona1~demandsAin lesgens with 4he Middle/High groyp. .-
Teachet B“frequent]y¢restated,the'handdraising_ru1e~jn the course

- of @ lesson and'sanc;iqnedhthOSE*who-sppke'Out of turn:

A11,}{gth;‘0kay, raise'ybhr'hahd 1fﬁy0u:know‘What.tHis'
‘guy is doing. Just raise your hand‘..Don't speak out -
' Toug.¢(§$400¢402) o o S

°

.063I§35a9}awdrd.WithOut,mY;Perms$i°ﬁ- (1597§)~.j',5 RN

-

.,HOidfit! ~J?5t }aisétyour'hahd. (1:8&?)’ S SN o 'gf 'ﬁ
U (U S N .
- Just don’;.ca114out,'rai§e your hand, Janet._(5:492;423). Y

It. is CTea* fﬁaf'tbe,Middle/Figh students had been §béia1iZéd ' L

-into: the jnteractional hu%e;ng:;hé‘Ora]:Languagé lessonS.a They . . =~ ;-1‘

i wére,aware‘of the-hand-raising rhhe‘andfhe1q each other account- DR .
“able for following it.  “As has been pointed out by*McDermott' R

(1976%ﬂ1978),-peop]e_in.interactipn hp1d-eachj6ther accountable

~ for what transpires. 1n our examination-of'the‘High.group .

transcripts, we found exatt1y.thatf_Ho]ding up a picture of a

3

. coffee pot, for example, the teacher asked what it was, selecting. - s
_ Harvey to ahswer;_g“I.didn'tiraiSe my -hand," he protested (1:507). Lo

They were also cohscﬁous.of,the“fact'that-there <hould ‘be ‘an equal

_‘distfiﬁution of tyrns,among.the,students;_ At the beginning of one .
1esson, for examp1e,'the‘fo11owing]exchange took place. “Notice - = -

again how exp1icit‘Teacher-B-is cOncernjng-the rules. .
| C-act Utterance A”_. (20:52?60§

‘,SpéakEr

]
SR T R T S
L Teacher B ADC 1 am going to show'youtpictures'of
L oo stuffel S - :
‘Teacher-B. “AEX Things/ that yQu people wear or use .~
R o . ‘on your bodies. o T T
© Teacher B oM . Okay. | - A o oo :
~ Student 91. UNT  Bon. ¢ o ERE T '
Teacher B QPR You tell me what it ds. . - .
Teacher' B~ QPC What you use jt for and where you
ST Ta s s wear 12 S e '
, Student 21. QCH - ‘Everybody get‘a¢turn?
Teacher B QAC . Rajse your hand. .

© Teacher'B  APR - Everybody will get @ turn. ; : o R ; ;

The same student, Stanley, monitored;the_é11bcatjoh of:turns.bf S e

. the other students jn his group., At one:point he was heard to

tel1 -another student, "You already have one time"f(1r442), and on"
another occasion, when“the,teacher-sanctioned a student, Stan ey .

Sy
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© unwilling) to develop a sustained exchange with students.
- . Consider the following exampie from a Middle/High lesson..

[ 3

‘ . Speaker " C-act Utterance - (1:113-144) AR
i _ E — —— - =
o ' Jeacher B 0SS Janet. o
Student 31 RPR “Jt's a pan... o
. Teacher B QpC ‘Tell me about tHe pan. ;
 gtudent 31 - RPR . You would put.- .
‘Jeacher B QCH_~ - I wash with this?
I 0FS§%f;J S
: ooooqeR 1 take a bath sitting in a pan?
~ Student- 31 . RCH No. . .
Group SAL . (Laughter.) . 4
Teacher B - QPR : ‘What do you use a pan for?
. Student 24 UNT “1f you sit om it : @ %
Student 31. . RPR. You cook ‘it. e
Teacher B QPR - Like what?
o . QPR Name some things. ' ,
: . Student 26 RPR Cooking fish.  ~ - .
o Teacher.B QPR what do I cook in a pan?
S o Qe Do I cook soup? :
Student 91 RPR ~(Whisper) pot.
. Student 21 RCH Yeah. o
- " Teacher B RAG'™- I could.
o , - QPR But what? o
e , QPR What do you cook in a pan?
o Co - QPR. What would you use this for?
student 21 RPR . Cook egg. S L
- Student-31- “RPR . Steak. = . : o o o o
: Teacher B~ 0CQ - What? ' L S . I y
- Student 21 - RPR  Cook. (
. Student 31 RPR . . Steak.. - o
. Teacher B~ RAK' You said it.
. - 0cQ Wwhat? o
Student 31 RCL  ‘Steak. (Louder voice.) ¢
- Teacher B RAK Okay. : . S
S , o, . . g, ,
" In this exchange, Teacher B.used a series of Product Requests:
(QPR) to get students to generate a description of a pan and its
-uses.. When Student 31 responded with "you cook it," the teacher
promptéd the group to provide examples: ‘"Like what? Name some
“things." The following excerpt shows a slightly different . ‘ e
- strategy. L T P A
‘ Speaker . C-act Utterance . (1:22-40)

Teacher B QPR What is it called?

Student 91 RPR  Teapot. (Whisper.)
~Student 91 RPR. Teapot. “{Whisper.)
- Student 21 = RPR A pot. . L




2 R |
Teacher B 0CQ A what?
"Student 21 RCL- A teapot.
‘Teacher B -~ RAG A teapot. .
Studen%ﬁ24*‘ SAL = Hm-m-m (Giggle) -~
B ~-APC . How do you use it for water?

- Teache _
’ . QCH You’put'this'in:the refrigerator? -
- @Group -~ - RCH No. . SR A S
Student 23 SAL (Laughter.) S ~—
Student 24 UNT -~ . ¢ ¢ ¢ ¢ ' ‘
Teacher'B.  PPR- ‘1 .asked Stanley.
Student 21 = RPC Give some water.
' p OFL . And then and .
" -RPC - And put it in the stove and make
it o -
Teacher B OEX oh. L

| RAK. Okays

-
kY

‘Here Teacher B be?an with é'Prbduet'RequeSt'(QPR),got the desired -

Product Response (RPR),-and gave a Response of Agreement (RAG).

Teacher B then followed with a Process Request (QPC). - When'no

. response to the process'huestion was immediately for;hcoming,4he-

-used a simpler Choice Request (QCH) to direct the students toward
* the :type, of %gﬁwer,he sought. . Student 21, for example, was'ab?g

to describe how 2 teapotiisrused. -

”In'cohtrast,;cbhsider'Teacher,B's use of questions with the .

B Low group as .shown in the long excerpt presented earlier in whic
“he attempted to elicit Wilson's address (see section above on .
clarity quinstruciions). ; N o .

,-Speakef - C-act Utterancé  ‘ }u1153388?405)' o

Teacher B QPR . What color are the‘ap§1e§?, _
Student 12 OVP =~ Gohed. = - ,.

- , ovP Ah wa. o Co
 Teacher B . QPR ‘Who can tell me the color of the
- .apples? . - S

Student 11 RPR .- Red.

Student 13 RPR Red. ‘

‘Jeacher B~ RAG - Red.. . ‘ =
- L QPR - What color are the leaves? .
© Student 13 RPR Red. - : : o
student 11  RPR Green. ’

Teacher B RAG" Green. .

Student 15 RPR-~ Green.. - S :

Student 12  RPR _Dark green and a green. o
. Teacher B RAK - _Okay. . IR .
o o _RAG - Dark green and light green. -
 Student .12- - RAG . - Dark green green.. - . -
~ Teacher B " QPR - What color is the sky?

" _Student 15 - OFL ~ Mm-m-m, e

L3 .

o



Reading Lessons

b3

an examination of Teacher A's Reading LeSsdns;aTOng.ihe;samevﬁ'

dimensions as those'presentéd,above.revea1s a number of contrasts.

~ As with the quantitative analyisis, these are primari1y'in‘regard

to the'teachers’ interaction and 1anguage use wi;h_thevLow group

- " students. With the students relatively proficient in English, the -

teachers' ways of organizing and conducting the lessons are

. :actua11y quite simitar. . . .

Group Management

In thiévway Teacher A 1et.thé'grqup know exactly what they were toa_?
do. By rephrasing her.instructions and giving an example, she.

~'7 'F"‘;' ,ii “ | e l'. x |

Two aSpects of group management have been considered, clarity

of instructions and clarity of rules for intéraction.. Each of

these, is discussed in turn. In addition, Teacher A's use of the

students’ first 1anguage (L1) in jnstruction is examined.

5 Clarity bf'ihstrUCtions;v-Téacher-Afwas‘rémarkéb1yfcon$1stent ,
“in_the -manner in which she introduced‘1essons.' She.carefu]1y o
‘explained in simple terms what the students were to do, and often

repeated the directions more than once.~'Thezfo]1owing;is*an‘
examp1e*from a Middie/High group 1esson. - .

d‘_Spéaker C-act Utterancéi ' "(22:240-248)'- 
Teacher A . O0BM. © Okay . B .
: B - Qsu Let's-read it together.

- 0cQ Okay? = T
.~ QPR: That means after 1 say it who says
: it? IR S

ciudent 23 RPR  Me. o L o
Teacher A QPR Do you say jt before 1 do? o
‘Group . RPR ° No-0-0. T

~ ’

made sure the group"kﬁewvwhat_they“wertho do. o

~ sClarit of rules for interaction. Teather”A;was'aﬁsb very .
clear about the way 1n which she expected students to jnteract -

during a jesson..* Notice the way in which‘Teacher~A directs :
students’ attention in,the_fo11ow1ng excerpt from-a Middle/High:
reading lesson.. She first announced her .intention to tell some-
thing, implying that what she had to say was impor;aht.,,Students
were . to attend with all their senses. Then, by asking jndividual.
students, she. ensured that everyone'understood the task. -

PR 4
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- " students. With the students relatively proficient in English, the -

teachers' ways of organizing and conducting the lessons are

. :actua11y quite simitar. . . .

Group Management

In thiévway Teacher A 1et.thé'grqup know exactly what they were toa_?
do. By rephrasing her.instructions and giving an example, she.

~'7 'F"‘;' ,ii “ | e l'. x |

Two aSpects of group management have been considered, clarity

of instructions and clarity of rules for intéraction.. Each of

these, is discussed in turn. In addition, Teacher A's use of the

students’ first 1anguage (L1) in jnstruction is examined.

5 Clarity bf'ihstrUCtions;v-Téacher-Afwas‘rémarkéb1yfcon$1stent ,
“in_the -manner in which she introduced‘1essons.' She.carefu]1y o
‘explained in simple terms what the students were to do, and often

repeated the directions more than once.~'Thezfo]1owing;is*an‘
examp1e*from a Middie/High group 1esson. - .

d‘_Spéaker C-act Utterancéi ' "(22:240-248)'- 
Teacher A . O0BM. © Okay . B .
: B - Qsu Let's-read it together.

- 0cQ Okay? = T
.~ QPR: That means after 1 say it who says
: it? IR S

ciudent 23 RPR  Me. o L o
Teacher A QPR Do you say jt before 1 do? o
‘Group . RPR ° No-0-0. T

~ ’

made sure the group"kﬁewvwhat_they“wertho do. o

~ sClarit of rules for interaction. Teather”A;was'aﬁsb very .
clear about the way 1n which she expected students to jnteract -

during a jesson..* Notice the way in which‘Teacher~A directs :
students’ attention in,the_fo11ow1ng excerpt from-a Middle/High:
reading lesson.. She first announced her .intention to tell some-
thing, implying that what she had to say was impor;aht.,,Students
were . to attend with all their senses. Then, by asking jndividual.
students, she. ensured that everyone'understood the task. -

PR 4
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student 23 - RCH . Telling. : o {

‘Teacher A . QPC How can you tel1? .

% QPC . How do you know jt's an asking
~+sentence? - ‘

" -
e

L)

o 0SS Carlton.
Student 40 RPC The question mark. o
~ Teacher A -RAGAEX Because there is a question mark.
. 4 AEX Also from the sound that you can
. 5 ' ' tel]l that is an asking sentence.
f - ADC - "Can you run?" '

A final tactic of Teacher A's which the analysis uncovered
jnvolved the use of hints in the form of descriptions (ADC).
While not strictly questioning, the overall effect was that she ;
- was able to elicit more complete answers from Yhe group. In the '
~ example below, Teacher A wanted the students to remember he word [\
"bow," which they had been introduced to earlier. Here she used
rhymes and initial sounds as clues. :

Speaker C-act Utterance (13:241-250) - -

Tedcher A QPR It's called a -- ?
Student 51 OFL .~ A . . .

“Teacher A~ ADC It rhymes with slow. .
Student 13  RPR Blow. ‘ T
Teacher A ADC And it begins like =~ 1.

OFS And it o
Student 11 RPROVP Slow-0-0. .
~ Teacher A ADC  And it begins like boy.
' Student 52 AID Blow. = 4 v , o
Teacher A . QPR So what is it? (bow) o ’
. ) ) N , - \/\ " ‘ .
R . /

Use of L1 in Instruction

. . Perhaps the most obvious source of difference betweeh the two
instructors was in the use of the children's first 1anguage. This
is an area that has been widely studied and discussed“?Duran, '
1981; Gumperz, 19823 Gumperz & Hernandez-Chavez, 19723
=Va1dés-Fal1is.—1977);_but'1itt1e”attent10nfhas been given to the
. actual purposes to which teachers put L1. “In this study, - '
instances -in the Reading Tessons 4n .which Teacher A employed L1
Were examined “in context. Possible reasons why she might have - 2
.. chosen to alternate languages were devised and then discussed wityy

the teacher. o g S T

Clearly, Teacher A did not employ Chinese to any great degree

~ in her-Reading lessons. The quantitative-ana1ysis.revea1ed_an

average of less than seven percent over all such sampled lessons.

" This jis if contrast to her Tanguage use in other lessons and "'

* throughout the school day, when she frequently made use of the -

“language. Research has_shown,-hoWever. that code-switching or
language alternation among bilinguals is seldom random and usually -

1Y
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has a purpose, albeit unconscious. This was clearly the case
with Teacher A, for which she used Chinese very rarely in English- .
Reading lessons, when she did it was for » distinct reason. . *
Teacher A told us later she tried to avoid using Chinese during i
-those 1essons. Thus she chose those occasions for introducing ‘
Chinese very carefully.. ' S Lo

. . / ’
Teacher B, of course, never spoke Chinese with the students,.
‘but perhaps more important was the fact that he often_sanctioned
students whenever ‘they did. "Very often, what studeni$ 3aid in
Chinese was related to the task. Unable to tell whether'it was or
‘not, however Teacher B frequently shushed students he caught .
# - speaking Chinese,.as uming they were not paying attention. In one
lesson, for instancéX the group was discussing the seal they had
ceen at the aguerium. One student said the seal was fat, and
.+ -Teacher B agreed. But when another repeated that in Chinese, he
quietened her.. ' .

§;Eaker '~C-act"Utterance" (15:754-758)'
/’ ~ Student 13~ ADC He too fat. , . . .
" Teacher B = RAG He's .too fat. . : . -
0BM: Now. -

Student 12 ADC  Hou feih. (So fat.)
. -Teacher B PeR ~ Sh-h=hT

hY . -

e

The analysis of Teacher A's use of—Ehinese vevealed that she .
employed it for at least five distinct purposes: (1) for transla-
“tion, (2) as a nwe-code",. (3) for procedures and directions, (4)

- for, clarification, and (5) to check for understanding. The first o
‘three of these were employed in several of the lessons, but.not -
with the freguency of the -final two, and will therefore only be

b briefly described.. First, Teacher A used Chinese to translate *.
particular words which students appeared .not to know or were
obviously beyond the range of their vocabulary. Once, for ° . /
example, she used the work aislés," but provided the Chinese s
equivalent as well in order to maintain students' understanding.. |
Second, $he used Chinese .as what Gumperz (1982) has termed a o g
“we-code,"-a language which -indicates group membership and : Fo
persona1Aconnection. ‘Third, she occasionally gave procedures and e
directions in Chinese, e.g.,.to get students to use a key word in &
a complete sentence. The fourth and fifth uses of Chinese were to°
c1arify.and-exp1ain~cdncepts,presented in English and to check - for :

- student understanging. These final two will be treated in more L
 detail. - | L S W

~ Ctarification. One of the new'vQcabu1aF§ WOst'introﬂuce&‘to S
. the MiddTe and High groups'was the work “Jost." Teacher'A took -*
care to make sure the groups understood what the word meant and in

what ways 1t'contraq§§gh;jthvthe Chinese words for the same thRing.
In:-one lesson, two O students-appgared to confuse the -transi- |

: “. tive and intransitéég;useS'of the Engligh word and said, for ;
- - example, "leiost O day" (18:332). “In Chinese, this confusion is/ -

‘ . » . . \ . . , ) . i
o ‘x | T VT 47 592 - - . N
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not possible, since there is a different lexical item for each

meaning. Teacher A paused at one point to help the group ma
these meanings onto the two forms in English, _ .
] . - . '

>

Speakerf C-act Utterance ‘ (18:451-465) -

Teacher A QPR What does "I lost my pencil" mean?
Student 23  RPR Ngoh mhginjo ngohge bat. (I don't
_ B see my pen.) T
Teacher A RAG - Okay.
OFS Where does, uh . . . )
Student 25 * TRA Mhgin yuhnbat, (Don't see pencil.)
Yeacher A .- ADC T was Jost in the park, ,
QCH “Haih mhhath mhginjo neih jinhgel a?
, (Does it mean you don't see ,
- yourself?)
- : QCHRPC Does it mean that? :
Student.¥3 RPC Ngoh mhginjo hai hai park. (I can't
I be,seen in ‘the park.) ’
Tea#her A AEX Mhginjo jikhaih dohng-sat-louh gam
- ?aai; )("Can't be seen" means "got :
os II. . . .

s
|
L
l

ORQ . Okay? .
AEX Mhhaih wah mhginjo. (It'doesn't’
mean 'don't see'.) .

Check - for Understanding; Teachér A also Gted Chinese to

-check for understanding., It appeared from the observations and

/

the tapes that, at certain points, she sensed. that ‘one or more.of
the group did.-not quite understand. ‘She thus switched to_ -
Cantonese or asked for a Cantonese equivalent from the students.
In the following excerpt from a Low group lesson, students were
reading English vocabulary words off the board. , Suddenly she

stopped and asked in Cantonese for the meaning of "ikes.}
Students' responses reveal they had confused "1ikes" wi

“"1ights." The teacher then attempted to clarify us1ng'Eng]ish:"

"He likes the dog." ; .

I Lo : ; o
This example points up an additional benefit of the teacher's

. facility with Cantonese. By using the students' first language,

she was able to ferret out those areas of confusion and misunder- ;
standing. By asking directly fob the equivalent word in ‘ ]
Cantonese, Teacher quickly and efficiently assessed how well the

" students understood. This strategy is not available to the

mon6lingual English speaker. If a teacher not proficient in

.Cantonese sensed the same lack of understanding, he or she could
 of course ask the student to provide an English synonym or use the

word in a sentence. /For the limited English proficient student,
however, these techniques would often be ineffectual, particularly
with students like Milson (Student 11). . As Teacher A put it, he
needed a 1ot of "1anguage]support;1 he was uncomfortab1e,nsihg

. English and insecure about it. Had. he therefore been asked to use

U w5

?Jikes“'or‘“1ights“¥1n a sentence, it is unlikely that he could
_ . , ;- - . e .

~

. . i %
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Teacher A paused at one POINT LU NEIp i yrvup wwr
in English. o oo : . :

(18:451-468) "

ng.
»'meanings onto the two forms
/ . -

Speaker | c-act Utterance
Teacher A QPR What does "I lost my pencil" mean?
Student 23  RPR Ngoh mhginjo ngobge bat. (I don't .
- see my pen.) T .
Teacher A RAG Okay . B
OFS- Where does, uh . . . . S
Student 25  TRA Mhgin yuhnbat, (Don't see pencil.)
Yeacher A .- ADC T was Jost in the park. ,
QCH “Haih mhhaih mhginjo neih jinhgei a?
T , [Does it mean you don't see ,
= - yourself?)
o QCHRPC Does it mean that? : .
Student g3  RPC Ngoh mhginjo hai hai park. (I can't - _ .
g be,seen in ‘the park.) : : ' ‘
Tea¢her A AEX Mhginjo jikhaih dohng-sat-louh gam
: , ?aaf; ("Can't be seen’ means got .
_ 0S u.) L ‘-
ORQ Okay? P . . -
AEX Mhhaih wah mhginjo. (It'doesn't’
mean "don't see".) . . .,

Check - for understanding. Teacher A also Gted Chinese to
K for understanding., It appeared from the observations and ' \
tapes that, at certain points, she sensed. that ‘'one or more.of .
group did-not quite understand. ‘She thus switched to_ -
.onese or asked for a Cantonese equivalent from the students.
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CHAPTER FIVE - 1

T

~ PASSAGE TO SECOND GRADE: G

o ;Astorigiha11y%§ohceivéﬂ;ﬁthisdp}oﬁect was«to'beﬂpdndUcﬁed
~ ‘over .one school year, from September through June. It was not

- possible to begin, however,‘unti1fDecember;‘1981. While this
..delayed start-up meant we. were tnable to study students as they
©  entered first grade, it provided‘us with an opportunity to follow |
.. them into their second grade classroom. We were thus-able.to =~
“collect information on how limited English proficient Chinese
~ children learn to cross "borders,".such as summer vacation.
~‘This portion of the study, theh,'represents‘a"partiaT'verifi-
cation-of the Phase Two findings;-’Two_questionsuguidQQche'déta_
collection and analysis: . o, o SRR .

} .'l)*HoW'dovtﬁé second grade teachers ways Of:COhsfrUCting L 4
“ interactions with the same group of children compare to S

those of the original two teachers? ‘
' »12).Doé5'the}target’studentS’ language use suggest they have
o . . had difficulty in-acquiring a different teacher's rules
. R . L ‘LfOnﬂc1assroom‘interactionz‘ o . S
‘o The first question‘seeks-ihfofmation.which'WOu1d help to gener-
;.a1ize[theufindings from Phase Two. . How did the . second grade ‘
" teacher's distribution of C-acts, for example, compare to those of
" the ‘previous..two teachers? Further; weﬁe.the;qua1itative.aspe¢ts
of langauge use similar to those of -either Teacher A or B, or
_ .both? . The second-question asks whether target students suCcess-
# . fully adjusted to a new class and new. teacher..- Were their = . =
~ English language skills and/or knowledge of_cJassrbom‘rules
-‘affected*by~tnpgthrée-month«hiqtus?;' LT e
.. .. Methods and procedures employed with Teacher C were identical
'to those used in. the ealier phase of ‘the study. .In the collection
of data, two lavaliere microphones were placed in-the middle of
. the reading tab1e,-TObserverS“pnce-again-divideﬂ<responsibi1ities
- as outlined in Chapter Two; one monitored the taping while the . -
“v» other took descriptivegfie1dnotes.‘_Transcription‘and'coding'were-'u
also conducted as before. Since the same data collectors as in
" -Phase Two continued, no additional training was found necessary.
As before; all coded:transcripts.were_entered into a computer and
analyzed. = . - S O C
This chapter begins with an overview.of Teacher C and her .
class, fo11pwed'by'a'description of the findings from the amalysis,




"ﬁof‘datq,from‘hér‘}essonslﬂ‘Comparisons WILI LiE 1 o=y
“'Phase Two are‘made‘thnoughout;< ' R

& o R T

o o TIbgvSeCOnd Grade:: Teacher C

.. Although the -first grade class did not move on. to the second

grade as @ group, most of those selected as targetgstudents<for-“

~ the study happened to-have been assigned 1O the same teacher. We -

- thus negotiated entry into the classroom of that teacher and
;concentrated.OUr efforts on her lessons. SRACRSRE

‘ The_sécohd gTadq tépéher'(Teachér C)jtéught'in a self- , _
contained class. For certain subjécts,;suchAas reading and 3
Chinese, she and’ another second grade'teaCher formed groups '

"4‘composed°bf~students from both classes,,but‘otherwisg she met with

" the same 30»$tudent5‘all day ]ong.fATeacher.G was Chinese and a

native speaker of Cantonese.: She had~been~teaching‘seven years, -
. five of tHOSE»1n:a{bi]ingua11c1ass.<, o , ?' e

o

. Teacher C indicated that-she was uncomfprtable-with having us . .
- observe until she had decided upon Reading grouplassignments. For
- the first two weeks, she taught all lessons in a whole group. . o

' format,1estimating‘as she did.tﬁefreading 1evel of different -

- While .w‘éﬁ_f\ad'h‘clpé’d. to begin taping thé"-‘ﬂrstweek'-of schoo , -

'chi}dren.‘ult was to be several weeks , however, before ‘students -
were grouped for other subject areas, such ai.Chinese-and'Ora]-
Language. We therefore decided to limit out data‘collection to .
- the Reading lessons, but increase the numper of lessons sampled. -
fCOhce.the'Reading groups, were formed, "then, we -began data collec-
© tion as beéfore. - & L L '

.. Reading Lessons
' Teacher C and the other second grade_teacher next door . -
. divided their;combined c1asses into.siX’Reading*ﬁrogps. “Teacher C
taught three of the lower Qroups, which were named for their
reading textbooks , Amigos‘?long Ups and Downs (middle), and* -
R _Believe it or Not (high). Followed students and their reading
s ~ -group assignments‘are given in.Table 14. s S

o _ A11"reading'1essons.wefe conducted'at;the front of the room
‘iaround“q;semi-cich1ar'table.‘Teacher C sat with her back to the
chalkboard,.faCing out‘toward”the:rest"oﬁfthe class. _The,students '
' took_Seats:arOQnd the table in novpartigylarﬂorder._“. : ‘
In genera],:TeacherVC organized hehﬁreading actiVities.around

'_the lessons” in. the textbooks. ﬂAccompanying the book were over-. . -
R “sized pages which contained~severa]4sentences“from the lesson and
e ooan j1lustration. Teacher ¢ usually placed one of these in the.. -

“chalkrail and referred to it in the course of the lesson.  Stu-

“dents weqe‘often<askéd,to read aloud from the oversized pages,
'Awither,ipdividually or as.a group. o N

Vl.sf | A.E5E} s




f, Table 14

*farget Students’ Second Grade Reading Group.Assignnents -

- Students " @Grade One ., Grade Two
11 L Low - Mid-
12 - o Mid-
13 '8~ ) . Low . AR o
15 CLow o Low o e
16 ’ - Low - v . Low S
el Mid/High . _ - High ,
22 Mid/High =~ Mid - .
23 -~ Mid/High - e
, 24 . . Low - Low
2 . Mid/High -
R ‘31 . Mid/High - = -

" Observers' ovéfa]TfimpEessidn of Teacher C's lessons waSjthét

they were highly structured and order1y."StudentsrnormaITy took
* furns reading and answering questions about what they  had read.

ol : i ADORIT e
B ‘Quantitative Analysis
B, — —— | i
‘ A total of nine of Teacher C's lessons were analyzed, three
‘_for each reading group. The number of‘minutes”of'recorded.data .

dollected in the third.phase of the study. is given in Table 15.

This accounts for an additional two hours of tape and. another 5000 . N

doded utterances. '

" Although the number of Tessons recorded was rpugh1y'éQU{va- ‘

- 1ent to that for the other two teachers (11 for A; 8 for B), the .

average time of each was somewhat Tless. Teacher A's lessons . "~ .
avVeraged 17 minutes and Teacher B's nearly 20, while Teacher C's .
. were only about liﬁminutes.TOQg;"f. S e
| ' “Table 15
| "Amount and"Prqurtioh of Talk in Second Grade Reading"i'
{"" o Propdrtibn C | - o  "Amount . '
- s ~ Target : _ ' S

Teacher A Student Avg. - - Minutes _ Utterances N

. i

/

High . 0.65 ‘ L. 0.08 om0 182
co08 . wmo o w0n

‘Middle  0.64 1
Low 064 . 0.08 . 51 - 1909

.
|

{1 - :<5*”f?§::i 129 - aagB

e e e ]



P Also reported in Table 15-are the retative proport o= o
: talk for the teacher and target students: As can be seen, Teacher .
.C was‘very‘tonsﬁStent]in accounting for nearly two-thirds of the
utterances with each group.  This figure is highter than that for
. either A or B, who spoke closer to half. ~The proportion of target
" .student talk was similar to that found .in the other classes.. ‘

Teacher L¥bhguage Use

= . One of the questions asked in Phase Three concerned the.
~“comparability of Teacher C's use of language with that of -the
. other two teachers. One way in which this question will be.
~ addressed js in regard to the relative proportion of various
Conversational-acts in her speech. . In.Table 16 are given the
proportions for those C-acts most frequently used by any ‘of the
three teachers. ‘Proportions less than five percent are enclosed
ﬂin‘parentheses.:_In*Chapter Three, comparisons were made both
_ between and within (across‘inStructiona]?groups). This pattern is.
followed here as well. . = R

_© " Between Teacher Comparisions. In -Chapter‘Threé,.cbmpariSOnS<
across Teacher A and B were made by group, middle/high and Tow. -
Grouping in Teacher C's c1as;,ﬁhowever,'was_not exactly comparable
to that in the other teacher's classes. - She and the other second

grade teacher formed six groups out-of the ‘combination of both .

classes; the three lowest groups were instructed by Teacher C,
while her colleague taught the upper three. . Teacher C's groups
.wereumagg up of a combination of limited English -proficient = -
students ‘and native speakers had some difficulty in reading. .

o ‘Because of the different grouping'patterns-inuthe_second. :
© . grade class,fin‘interpreting-Tab1e 16, it is perhaps more useful”
to simply seek patterns.of consistency and exception across-all .-
gfoups,_rather'than make group-by-group comparisons. . :
: 1t should be pointed out, however, that for Teacher.C, the
- " six or seven most frequent C-acts were jdentical for all three
.+ groups: Comp1ete‘Descriptions,(ADC), Boundary'Markers’(OBM),
. Speaker selections (0SS), Requests for Action (QAC), Product
_ Requests (QPR), and Agreement Responses (RAG).j‘Their~rank_order :
“.V“Vagied~somehwat across groups, but ndt-significant1y”(see Table-

- @ This suggests, of course, that Teacher C constructed her
" discourse and interaction in a.consistent‘manner,'reggrd1essjof '
the reading level of the group. ~One interestjng exception js the
~ relatively high proportion (.06) of Process Requests (QPC) used
. with the high group. With the mpre,proficient]students, she asked
_questions which required more thought. THngref1ectslthe pattern -
found in Teacher A's language use as well. SR

e
%
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. “Table 1b

i .

" Teachers' Use 61’ C-aCf&iﬁ.Probdrtions

] fTéaChér c_ -~ - Teacher A Téééhef‘B

- c;Act:vaw | .Mideé. THigh'  Low ;ﬂid/Hle"‘Low ,iﬁid/Hi‘ B
ADC 0.09  0.07  0.07 0.09 0.13 ©oom J.'o.ogi

0AG  (0.02) (0.01) (0.02)  (0.02) (0.01) 0.06 (0.02)
B 0.09 0.0 0.1 . 008 008 0.0 0.07
- oﬁs  0.101'“'0.10 _5-0;07 - 0.06  0.07 (0.02) '0.07
PR (0.00) (0.00) (0.00)  (0.03) C0.0L),':J;Q,OZf“' 0.05
S 0AC 0.05 o;o7l'lro,06 o 0.11‘:"0;05;.'-_,0;131 0.09.

: QcH ) b;os.,.(o;bé)f_(o.od)' o 0.07 0.08 ]"o;os 7(o.b4) '

QR 0.15 0.4 jﬂo.izi_ f '0:12_ 0.0 0.0 0.1

e (0.00) (0.02) 0.06 (o.og)'_(o;04).'. (0,02);~(0402)' "

| SRR : R
‘Ras 015 0.5 015 0107 009  0.05 0.11
RAK (0.03) (0.03) (0.02)  (0.02) (0.02) ~ 0.07 0.05 -

Consider now the C-act proportions across teachers. First, -

" certain C-acts were used to a high degree by all teachers with
each group;. these were Complete Descriptions (ADC), Boundary
Markers (OBM), and Product Requests (QPR). Two other C-acts,.

~ Speaker Selections . (0SS) and Agreement Responses (RAG), occupied a

_ relatively large portion of the speech of Teachers A and C, -and
_ Teacher B with his middle/high students. With the Tow Oral -

o Language_group,{however,_they taok up only two and fiye;pefcent of .

his ta]k.'

o Nith-the'eXCéﬁtionvof.TeaCher.B:wfth his Tow group, it seems -
‘that these five C-acts somehow” form a common basis for- teacher ' "~

‘talk in directed activities. 'Teachers describe and exp]ain_(ADC),f !E:

‘mark off lesson parts (0BM), allocate student turns (0ss), ask

factus questione (QPR), and give feedback (RAG). From the point

of view of language function, these are the building blocks of a
teacher's- lesson.. o o - ﬁ : -

, As was discovered in fhé Phase_de”anaTySis;‘TeachérfB used a
somewhat different array of Conversational-acts with his low

group. - Obviously, the proportion of ‘his speech not devoted tothe

five C-acts mentioned ‘above was diverted to some other purpose. -



Teacher B used ATTENTION WELLEI> \wnwyy oo T " - ,
Acknowledgements - (RAK), where the others did not. Two of these
thrée C-acts were.described~as'indicators‘of a lack of. group
control. Because Teacher B was unable to manage the low group
adequately, he freqUent1y.soughthtudents' attention and sanc-
tioned their off-task behavior. The high proportion of Ackmowl-

. edgements, rather than Agreements, suggested that the overall ..

feedback supplied by Teacher B carried 1little useful information.

*4  In contrast, notice that Teachers A and C:allocated no more
than two percent of their talk to Attention Getters. ‘As for
Protests, Teacher C had virtually none (raw frequencies acrose®
‘groups -totaled 7 out of 2892 utterances).. While -Acknowlegements

. were employed. somewhat, they were far outnumbered by Agreements,

which accounted for fully 15 percent of Teacher C's utterances

.with_each.group; In fact, Agreements were the C-act she used most
often.‘ - ) .. E : ) . L .
- “In .regard to the.distributiOn'of-C-acts employed by Teacher.

. C, it appears that she was in many respects similar to Teacher A,
“and Teacher B with his higher group. In fact, the pattern of

. C-acts across these six groups is'remarkab1y‘cohsistent. By the

.. same token,'when'Teacher_C's.speech-is-compared to Teacher B's low

group, none of the apparent management difficulties he experienced .
‘show up. - . B . L S

 Students' Language Use -

. Analyses were cd%ductediqn students' language use as in-Phase

- Two. Conversatignal-act’ rates and proportions for Phase Three are = '~

given in Table 17. In Rhase Two, the focus of the analysis and
~interpretation'of results was on variations across groups.: In. -
“this phase, we,diverge'somewhat.from that approach‘v.First,.the
second‘grade groups. represent a more 1imited range of student . ..
proficiencies. - Sécond,‘the_primary-question regard%gg students'

- -language use in Phase Three was whether they showed ° onfusion over
the teacher's rules for instruction: and interaction;'whether_they :
had difficulty in crossing the border to second grade.. In this

'section,vtherefdre,,we'main1y_exp1ore the degree to which student e

~language appears to complement and coingide with that of the
" teacher. Where contrasts across groups appear significant,.
however, they wi11_be‘pointed‘out. - o , ‘

~ _As in the analysis of teachers' language, certain C-acts
were common to all, or most, of the jnstructional. groups in Phase
_ Three, e.g., Product Responses (RPR) and Complete Descriptions. '
- The first.of'these,accquntgd for over 30.percent of target stu-
dents' speech.:in each group.. They were also prominent in stu-

" dents' speech;in the first grade lessons, aJ;hqugh'atbaﬂlow roo

~proportion.; In the various reading ‘1essons with. Teachers Afand C,
Verbal Responses (RVB) were frequently used, although the highest
- of the second grade groups had a proportion of only five percent.
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_ Thésevdatavindicatethat'in all teécher-direcfed ]es%ons.'Students

‘vesponded to informational questions, and in reading 1essons they.

: foften”rgadaaloud or repeated words and phraseés. -

‘Certain other C-acts are of 1nterest,bé6ause‘of'théff'TOW
level of occurrence in Phase Three. Recall that a critical -

 distinction of students' language in Teacher B's low group was the

high,incidence-of-Atténtion'Getters (OAG) and’Verba1'P]ay:(0VP): :

~1n Teacher C's lessons student used these almost never, suggesting.

that, even more than in Teacher_A's c}ass;*they were attending to
the tasks at hand, o o -

Fiha11y?5n0tice the high prbportion'of ProcesiseéponSes!
(RPC)- found in the high groupj(ls%). Compared to the number of ..

this is a remarkably high figure. Apparently, Teacher C was able
to-get even 1imited Eng]ish-proficient.students to answer ques-
tions that required'some,though;. . : o o .
S | ) Qud\itativé Ana\xsis; B
Qualitative analyses were a1s0 conducted as in Phase Two.
Trahscripts.were examined for evidence of C-acts and patterns of
- ¢-acts that appeared-to be_significaqt in the quantitative‘ana]-

ysisﬂ;.Additionally,_the same dimensions of  classroom language usé . .
were explored:. group management (inc1uding'c1arity of intructions -~

" and rules for intera;tion);'questionipg strategies, and the use of

e higher—]eve] responses e]ic?ted_in the other lessons in the study, N

Chinese. Other features which appeared totbe_particular1y'salient :

ih_Teacher C's lessons are also mentioned.

Group’Manademeht»

TheiqUantitativefanainis,.as well as the obsekVérs{,accOpnts;

“of the Iessons,_'ndicated that Teacher C was @ very efficient

manager of her 1essons.,_1ntructions were clearly given, -and .

* studénts seemed to have already learned the te@chgr's'ru1es and -~

were fb1lowiﬁgﬁthem carefully. - There were only @ few off-task

utterances by stﬂdents,_turn—taking}was_orde?1”, and lessons mQVed

- along at 3. reasonble. pace: "These indications were borne out an -
_the qualitative<ana1ysis of the lessons transcripts, o
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- - Table 17
| Studehts‘-Uég of C-acts: Second Gfade».
1{) .« Llow Group: | N M{ddfé Group | High‘Grgup
C-act . Rate Prop. . _Rate  Prop. Rate  .Prop.
ADC - 10.84  -0;06j 129 007 10.29 -0.13
‘amp 602 003 323 002 588 0.07
AIR }"‘3761' (0.02) B "_34231'(0.02).1 RS R (0.02),
0AG - §.oé (0.03)  ‘}_ 0.00 (0.00) '0;05,,(0;00) )
o 2.4 000" '8.6; 0.056 0.0 000 -
oFL’ 3.6 (0.02) '1.61 (0.01)7":' ) ‘1.421'(0.0?51' .
ors 0.0 (0.00)  9.68 0.06 441 0.05 éi‘:‘
@R 3.60 (0.02) . 0.00 (0.00) 441 005
ovp  0.00 (0.00) 0.0 (0.00) . . 1.47 ;(q;dz) “/
¢ 0.0 (0.00)  0.00 (0.00) 700 (0.00)
RCH 13.25 0.07. 1129 0.07 1.42 (0.02)
RC 120 (:01) 488 (0.03) - 176 015
o wr’ 65.06 0.3 56.45 0.3 " 25.00 0.31
R RvE  51.81. 0.29 46.77 0.28 Lam 0.05

i

~ Clarity of instructions. Teacher C consistently made the
instructional task clear to her students. In the following
“excerpt from this Tow .group lesson, for example, we cap see the
way in which Teacher C introduced an instructional task’ First,
she made sure the students. knew the page number, and gave them the .
- dverall task. This task of -discussion is reminiscent of those
s found in Teacher B's lessons, but the way it was conducted is very
- different., ‘Teacher C next complimented A-Chin for following:
directions, which she?repeated.,andAprovided background inform-
ation on the focus of the task, the name-chain. Finally, she .
directed their attention to the "A" and asked a question. =~ '
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Speaker C-act Utterance (33:340-360)

Teacher C APR Today we are going to read page -
S . sixteen. ‘
APR ‘We are going to look at page, .-
' sixteen, and we are going to talk-
.o » - about 1t. o : ) -
Student 91 AID Page thirty-five. ' L,
Student 92 RAG Not twenty-five.. '
Teacher C AID . Page sixteen, . _
Student 54 OVP " Yeah, yeah. - o
Teacher C - ADC 1 Vike the wpy A-Chin follows
e - directions. R o N
, ADC She turns tb the correct page right
o . away, and waits for directions. -
Student 48 AID : Sixteen, S
Teacher C OBM Okay. o .
~ADC. ~ _ On page sixteen, we have something
ce . . called a name, name chain. s
Student 48 : AID . A name chain. = -~ ' _
Teacher C AEX _ Name-chain. A chain is something that

you' connect one.by one, and you 1ead
from the beginning to the end. :

" APR - We are going to use a-b-c's here.
: QAC. . Look at “A"., '+ . ' a .
. QPR . What picture is under "A"? (students -
. ' raise hands) S :
,..08S - A-chin,

In the next example, also from the lowest group, a similar
concern for clarity is evident. In this case, the teacher was
leading the students through an excercise in their reading text. -

 Teacher C read the directions. for the students first, and then for
each question, asked a student to first read the question, then’

a1l three choices, before giving an answer.. Th#s not only insured -

~ that they considered all alternatives, but gave them further
practice in reading as well. AT o

e Speaker C-act  Utterance | (36:187-196)
“Teacheb'c,' ADC " These are the.questfons for "Mouse
' o " wants' a friend." ‘ N
ARU -~ . Now it says, read the .question - - °

, about the picture, draw Tine under
. __. the correct answer.. R
0BM ~  \ Alright.. - .

. .AID- -~ Number one, ' - .
Qe " "Read me the question. Read me the
. " threg¢ answers and choose the best -
o answér.~ : . '
" 0PM ~ The first one, please,
- < 0SS o Anh-quoc.
Ui hear _ .
— -

N - S




Rules for interaction. ‘Teacher C was no less clear -in her
estabTishment and maintenance of rules for jnteraction. In
virtually every lesson observed and taped, she followed 2 consis- .
tent pattern of asking students to bid for turns. Her signals
seldom consisted of an explicit call for bids, however; more
often, she did so with a question, or by reference to a question
number in the book or worksheet. In the first example given-

. above, for instance, Teacher C simply asked, "What picture is

under *A'?" and ceveral students raised their hands. In the

' second,excerpt,‘she-mere]y referred to the first question and got

a similar response.

" This is not to say that Teacher C never stated rules for

. interaction, as the following example shows. "In addition, she C

used some of the same techniques found in Teacher A's speech, such
as denying turns to those who spoke out of turn: "I'm not going

to call on you unless you can follow the directions" (33:631). On

another occasion, she .accepted Stanley's answer, but told him that

next time he should raise his hand; and with the higher group even

said, "Hands up" (34:406). Teacher C was also found to be aware
of equally distributing turns: "Anybody else? .Did I get you
already?" (33:774-784). R ‘ S :

PR

-'Speaker . C-act © Utterance .(32:461;469)
Teacher C  QPC . What's happening in the picture?
Student 91  AIR. - "1 don't know. - :
~ Student 44 AIR 1 know, . , ) _ .
Teacher C  QAC .~ Raise your hand if you know what's

happening.in_the.picture.

0uestionihgﬁ$tfatégies-f

'7Teathef*C'emp1oyed.SOme of the same qusetioning'Sfrategies as

f'the other two teachers._~After,students jdentified a picture, for
example, Teacher B sometimes threw out a Process Request (QPC),

such as "How do you use it?" This, he would then follow up with

_simpler Choice (QCH) and product (QPR) Requests. In a similar

fashion, Teacher C, in the following excerpt, first established
that a pictured animal was a-raccoorf; then she immediately
inquired how the students knew.s "To.assist them with this more

~conceptual "why" question, she provided a hint in the form ot a
Product. Request (QPR) about the raccoon's face. . o

 Speaker . C-act = Utterance . (33:529-545)
Teacher ¢  AID - . . It's a raccoon. -
o . .qQpe How do you know it's a raccoon?
, « QPR - ‘What does he have on his face?
- - 085 Hieu-nan. Lo
Student 10 RPR ' -Black eyes.
- Student 24 RPR = - ~ Black eyes.

Teacher C . RAG . Herhas black eyes.

'f$9 a _'.624‘ | J:



Y : 1

Student 48  RAG | No, he got a mask. Edki‘
S

Teacher'C  ADC. , He looks 1ike he wear
B holloween mask everyday.
Student 10 RAG Yeah. ‘ : )
- Teacher C AEX He wears 2 mask everyday and
< .  that's how you know he's)a raccoon.
Student 48 ADC - He got a tail.
Teacher C 0SS Vickie. ' _ \
Student 54  ADC He has whisker, ’
Teacher ¢ ~ RAG . He has whiskers too,

ORQ - right?

One strategy used by Teacher A was to question students about
their reasons for an answer, using a Process Request (QPC). THis
strategy was found in Teacher-.C's lessons as well. In the
following passage, Teacher C was reviewing spelling rules. After .
a student correctly spelled “turned," she asked the group why the

child had not added another "n".

Speaker C-act . Utterance . (32:84-95)
" Teacher C QSU Could you-spell the word'ﬂturnéd“ for
S o me, . . :
: o ADC "Tike a "We turned the chair.around.”
Student 37 RPR t-u-r-n-e-d. B ,

Teacher & RAG E-d. o
’ 08M .Alright now. -

ADC . She didn't add another "n" here.
08M Now. ' o ‘
QPC - Why not? ' -
QPR Who can tell us? (students raise hands)
08M Alright. - ‘ D

- 0SS Lonna. o - '

- Student_43 = RPC Because they don't got any vowel letter.
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, " CHAPTER SIX. - /
DISCUSSION . . ]

" The study considered: in detail the interaction and language
use of a group of Chinese-American students and their two teach-
ers. In the pages that follow, 1 will summarize the findings and

~ attempt to bring together those elements of the findings which may
have implications for instruction in bilingual settings. -

In Phiate One of the study; two teachers and target students
were setected. Then in Phase Two,  audiorecordings of teacher-
directed lessons were made in the two classrooms, but with the.
'same groups-of students. Data from this phase were analyzed both,

quantitatively and qualitatively. - i

One thing evident from this analysis was that both teachers, .
despite certain differences, were creating instructional tasks for :
the students. - Both teacher and student’ 1anguage was’made up of a
distribution of questions, answers, responses, and so on. In Oral
Language, the task was largely one of question-and-answer _
exchanges between the teacher and students; in Reading, students
spent some amount of their time reading aloud.. On the surface, _
. the lessons looked very much like first.grade lessons in any other ¢"
’ public school. However, as the analysis probed deeper, some .
g distinctions emerged. ‘

: : 5 L

One goal of the Phase Two analysis was to investigate the
notion that between teacher differences are stronger than those
within. Here, it was discovered that Teacher B's speech across
groups varied more than did his and that of Teacher A. A good
portion of these across group differences were in the area of
management and control. C-acts which had to do with sanctioning,
attention-getting and protesting occurred in higher. frequency with ~
the 1imited-English-speaking group. . o ‘

-k

This finding might be due to a combination of factors. o
First, and most obvious, is the fact that he spoke no* Chinese and v
was thus unable to communicate with the children in their first
and dominant language. - An unfortunate outcome of this situation
was that Teacher B often sanctioned the use of Chinese, since as
far as he could tell all uses were unrelated to the lesson tasks.

"~ Even though Teacher A employed ‘Chinese only 2 small portion of the
‘time in reading lessons -- less than seven percent -- she
carefully selected those occasions .on which she did. .She made a

- conscious effort. to use Chinese as little as possib1a\gdring
English reading. She employed Chinese for a variety of purposes;
the "we-code" function was only one of ceveral. Most of the time,
jn fact, she used it for clarification and to further under- :
standing. Her use of the language revealed a sensitivity to the




4

variable meanings in Ch1ﬁese and English that made it possible for
lher to pick out 1ikely sources of confusion, :

This was something Teacher B could not do. Even when “stu- .-
dents were. obviously confused, he was often unable to get at the
root of the problem, simply because of the language barrier. Many
times the confusion arose because students in the Low group had
difficulty making themselves understood, and lacked the English
skills necessary to rephrase their statements, Clearly, had
Teacher B feen able to better communicate with the Low group, he’
might havewgVOided the frequent loss of student attentdon. ,So,
while neithér of the bilingual teachers used Chinese to any large
degree -- Teachergc almost not at all -- the understanding of the
students' first language, and its availabi}ity as an alternative
code, did appear to be an important variab¥e in the lessons *
observed. v ’

. R 4 N ' A .

- The data from Teacher B's class serve to point up gust how
difficult teaghing non- and 1imited-English-spedking children can
be, for teachgrs who do not speak their first language. The task

~ of communiCating with them becomes- formidable indeed. If they
‘have one, teachers have been known to delegate the instruction of
NES/LES students to a bilingual Qnstructiona] aide (Fillmore,
1982). Teacher B's aide was 2 monolingual English speaker and
thus no more equiped than he to deal with the LES/NES children.

A second factor which must have contributed to Teacher B's
management problems -- and is no doubt related to the first -- had
to do with the participation structures (Philipg. 1972) and rules
for~turn-ta§ing he employed in the two groups. Both observations
and lesson transcripts show that the High group was required to
raise their hands for a turn, but that the Low group was not. In

-those lessons, any student” could call out an answer. As long as
only one or two children responded, this prOCedﬁve worked, but as
more students sought a chance to speak, chaos broke out. Judging
from the procedures used with .the other group, it’is likely that a
more structured turn-taking mechanism had been used, and had
simply broken down. 1If, because of limited English proficiency,

. students in the Low, group were unable to respond individually to
\ . the teacher's questions, he might have relaxed the rules so that
» he might at least get an answer from someone.- In Teacher A's
~ lessons, both High and Low, turn-taking was controlled, either by
bidding or teacher assignment. It may be, therefore, that if
Teacher B imposed a more rigid- structure on the Low group
activities, student attention would follow.

" Findings from other studies of turn-distribution are relevant
here. McDermott (1976), for example, also found a difference in
turn-taking procedures across high and 1wo reading groups, but of

_a different order. The high group in his study took turns in a
round-robin fashion, one after the other, insuring an equal number
)of turns for each student. The low group, on the other hand, bid
. for turns, much like Teacher B's upper group. McDermott concluded
that since turns had to be cq?sgant1y renegotiated in the low

ah——
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© CODES, DEFINITIONS AND EXAMPLES OF CONVERSATIONAL ACTS
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" Codes , Definitions, and Exampies.of Conversational-Acts4

}nCode . " f . "Definition and ExampIESaf‘

~-dAssertives report facts, state ru1es, convey attitudes. etc.,

AAT ,Attibutions report: beliefs about another S internal state: “He
‘does not Enow the answer.”- “He wants. to.“°-“He can‘t do it."

ADC Descri tions predicate events properties, iocations, etc. of
: »UBjEttg‘UT‘peopi : “The car s red 'It fe]] on the f]oor.

 *Me did it."; "We have 2 boat."

‘AEV~'Eva1uations express persona] judgments or attitudes ' “That’s '
; good.f . ' . '

- AEX 1Exp1anations state reasons, causes, justifications -and predic- N
: tions: "I did it because it's fun, “; "It won't stay up there.

“AID aIdentifications labei obJects events, poeop]e, etc..f “That's a .
S _car.“ "TTm Robin.* N R

"AIR: Interna] ReportsEExpress emotions. sensations, intents, and
other ‘mental evnts‘ “INike it.“°-"1t hurts.F° “1'11 do it." a
"1 know." . _ .

- APRf'Predictives states expectations about future events, actions, etc.:
' I give it to you tomorrow.f° "1t'n arrive . later this week.

fARUp:Ruies state procedures, definitions, “socia] ru]es,“ etc.: It -
. goes in here " “Ne don t fight in schoo].“° “That happens 1ater.

0rganizationa1 Devices contro] persona] contact and conversationa] f]ow;_,

OAC Accompaniments maintain contact by supp]ying information redundant
. with respect to some contextua] feature' “Here you are 0 “There
~_you: go.. . _ _ L -

L *OAGi'Attention Getters solicit attention' “Hey'“°'“John|”° “Look"~:

coo OBM 'Boundar Markers indicate openings, c]osings, and shifts in the
PR i 'conversation “ﬁkay“° “Al] right*; "By the way. _ﬁa R

o OCQ 'Clarification Questions seek c]arification of prior remark "Hhat?fA'

OEX Exciamations express surprise, de]ight, or other attitudes. ‘Oh!*: .
o 1i3§777—-——— . g

'OFL, Fi]]ers enab]e a speaker to maintain a turn._'~...we11.., .

.‘ . ...ana uh...
‘ f‘OFS_'Faise Starts indicate aborted utterances' He... they




L

OPM PoliteneSs Markers 1ndicate ostensible politeness- ”PleaSe”;,“Thank
, you. o :

ORQ Rhetorical Questions seek acknowledgement to conéinue: “Know what?“

0SS Speaker Selections label speaker of next turn: 'John”;-”vou'

OVP ' Verbal Play indicate language in which meaning is secondany to play,, )

}PerformativeS<accomplish acts (and establish facts) by being said.

) o PBT * Bets express conviction about a future event"'l bet you can® 't do
) ' lto * . .

- PCL 1Cﬁ§4ms establish rights for speaker "That s mine"; "I'm firSt.”

PJQ 'Jokes cause humorous effect by stating jncongrous information
usually patently false. "We throwed the soup in the ceiling."

PPR 'Protests express obJections to hearer' s behavior: “Stop'"- “No'”

"'vPTE Teases annoy, taunt, or playfully provoke a hearer: ”You can t '
o get me. L _ :

. PWA Harnings alert'hearer of impending harm: ,'Hatch‘out!‘; "Be
s carefu s o R T .

R eguestives solicit information or actions. ) »
QAC Action.Reguests seek the performance of an- action by hearer ‘”ine
~ me TtI"; "Put the toy down'" S . R :
,QCH Choice Questions seek either—or judgments relative to propositions
- "is tﬁis an apple?"' "Is it ‘red or green?“- "Okay? "nght?"
-,S,QMA Re juests for Mental Action seek specific mental activity by the
L ﬁearer. “Tﬁink“ 'RememSer.“ , v ‘
: J,: - QPC Process Questions Seek extended descriptions or explanations "th
_ - did he go?"' “How did it happen?“° 'Hhat about him?*.

:QPM Permission Requests seek permission to perform action.»-”Mayfl go?fv:

QPR Product Questions seek 1nformation relative to most 'HH" inter- ?
rogafives“ “Wﬁere 3 John?"- "Hhat happened?"- *Who?" “Nhen?"-

':-VQSU Suggestions resommend the performance of an action by hearer of -
. ‘speaker or both: . 'Let s. do; it!"; “th don't you do it?“- "You .+ .
should do it." , , o _ . :._-

- QVB Verbal Action Reguests seek performance part of an instructional
“Toutine such as reading aloud, “conducting language-learning exercises,

~ repeating, or spelling ' Read this word'--'Repeat after me”; "I go,
you 90, he .o..” B , R

oy
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RAG

RAK

RCH
RCL

_ RCO

RPC

RPR-

. RQL

: RvB

~ Responsives supply solicited information ‘or acknowledge remarks. '

Agreements agree or disagree with prior non-requestive act' No. it
Is not!“ “I don't think you're right.”: _

‘Acknowled ements recognize prior non-requestives and are non-commitai
‘“Uﬁ“ “Veaﬁ.“ , , _ -

"Choice Answers Provide soiicited judgments of propositions: “Yes,”

Clarification Responses providefsolicited confirmations: *1 said
. L

Compliances express acceptance. denial, or acknowiedgement_of re-'
quests:. “Ukay”' *Yes*; "I'11 do it. ‘ A C

Process Answers provide soiicited exp]anations. “I.wanted'to;“

Product Answers prdvide Wh- information. *John's here"; “It fell."

.ggaiifications provide unsoiicited information to requestiveS°

*But I didn t do it"; "This is not an apple.”

'Response to Requests for Verbal Action provide soiicited speech

such as reading aloud, repeating in chorus. or speiiing.

. Specia] Speech Acts are prescribed utterances expressed in a speciai way.

SAC
CSAL

 SAS S
 MKE

Counting- indicates naming numerals or counting objects.'

aughing codes laughter. B
inging indicates singing. either words or sounds.

‘H1crophone talk codes speech directed at the tape recorder

SR nﬂcrophone. often silly or nonsensical. .

ONVB
T

 UNT

Nonverbals code important nonverbai acts\

Trans]ation codes conscious. direct transiations. o

vUninterpretab]es indicate uncodab]e utterances.

’P”ﬂlf_“ ) K » 73 . C
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]'eacber A: Low Group Reading

é s
N
0] - E = ¢ ) 1) P A
Yo ' (:.AB! t’ MING. ENOLIBH RE&D!M (FLINTBTM)
31 PIRVE e 2 llt. site. | Gé Lo gt L . .
-———trﬂztﬂﬂ‘_'fv L
S: OIGAC " @ & nll on the board ‘here now,
61 OIFFR @ 4 1 don’t hear Hisu-Nghi. : 3
®: S2RVE @ 2 Bit, ke, . . v T '
9: 52808 @3 .On top a (slr\glng).
111 O10CH el Can 'you use this in a sentence?
12: 01088 el Hieu-Nghi.
141 S28A8 @ O (Henrietta is still singing).
13: O10VB ‘@ & Use this word in a sentence i
171 B26AS a 0 (chrtctta is still nnqino).J\ .
18: O1GvB ¢ S %)) Mz. IMake a sentencd for me.] N
201 S25RS @ O (Henrietta singinq).
21; 01086 @ & Nynm. , ‘ R

%

chr istta. *

231 O010AG el .
24:; 01PPRQSUe 4 Would you sit down
261 11RVB, @3 - 1 can’t ride.
271 01GVB: @ 1 But. o
291 OIRAG . w1  No. N
30: OIGVE, e & "1 can’t ride, but 1 can

' 32t O1AEV e 4 t's a good one. - ’

. 33: O1TRAGPCc. 1% *l&ﬁt.‘ ﬂﬁjgxﬁ" [Can*t ride a bike, but can do .
SAT X ———— »
IS 16RVE  c H [rcad b
3631 28RAG € 2 4. [No.l

W 38; 28AID ¢ 3 ﬁﬁ}_ tcan uu ]

" 39: O1AID el Jump -
a1: 28RAG c 1 % taump. "7 ' -
42: O1RAG [ ] k&Y,

: ——Hﬁﬁ&—i'k—"m‘ﬂgﬁ‘.
\. B 443 O10AG L] Ah—Ngat

1 .
4%: O1PPRQSUe 7 you want to go to your s-lt.

R 47; OIORR e 1 Ha. o dom : . -
- 48: O1PPROSUe I you want to? )
N . 501 010BM @ 1 Okay. i )
? . . . . . . Pl Y A . . ASth"aD'e Copy

\)' ' S . . : o - 80 i , .

Aruitoxt provided by Eic:



- ®N ) v wm - o

821 O10PC @
531 O10PC @

l 2%: OIUNT @
' 541 O10PR ()

! =\ 01088 .
¥ =9 13RFR @

611 13RFR
' &2« S20VF

c

[

‘ o641 16AIR fe
' &%t S20VF e

St OTUNT — W V

- ' .
. What does this word mean?

-] .
) Can you use this word 10 ‘a sentence? v
o v . ~
-] #u"‘o\ {Do you know) what doss sit mean?
1 Ah-Ngat .
1 sit.
\at—dows—stt-mwsn® . -
M (81t down.] .

. ‘J”&'Sx_&fwn.l " . ‘ '

2
2
2 I know.
2 . £8it down.l.

—tt1 e g -
&7t 14RVE e A The little boy sit.
68: OIRAG - 4 The little girl sits.
e Sor ol0ka e 1 oksy (T points to runsd.

71 O1QVE )

ror—010SS —g—1 - HiwoeNgis

31 240FS e
74: 24RVE .

761 24ROL @
77: 010SS )
79: O1OVE [ ]
80: 01QVE e

4 How about this one? (T points to runs).

2 1. No.' . .
4 - The little dog run.

1 runs.

1 Henrietta.

t o™ g
3 Use this word ig a sentence.
4 what is this word? o

2: OIRAG @ 3 This isn’t little.
8r: 01A1D eSS This is “rides & bike.* .
L g 2 —3tte e
8%t 010EM e 1 Okay. . : AN,
, B&i 01QCH e.7 Can you use this in 2 sentence?
: ——O TT

———BPrUtNT
- ©8: S2UNT
g9: 010VD

——fe—92RVE— e

91: STRVE
2: 01RAG-

94: O01QVE

9%: 160AGALIRE

\ —— O 102S
M - ‘-._'

1 likes C,
1 1ike what? . o C

{1 1Ake to ride a bike.

2

3

» ——%—ttkEe"TOUS

% ° to ride bite."
Iy

8

2

[]
What this word is?
1/ know. : @ o

—
Y g

97: 11RVE e 1 likes. o _ .
98: 01QCH @ 4 You need some water?T * )
95 }
. 1005 28AIR @ 5 1 need some water too. ~ . :
R 10131 OIOVE @ 4 What is this word.’ ’ ’ -
-+
. 3 ‘0 ; ) E . . . "
' A : - Mierefitmed-From
. = INARAYE] RRL ~
. Best A
_I - '_--—’-'—’-.“-ﬁf‘—“—w '——‘GO"-“-"—--_-'-"—. ----- - -
-4 - R . o
¢ 63:1 g
Q - ‘

EMC"

r
Full Tt Provided by ERIC.



—— 917 UTUNT W O

.825 O10PC @ 8

53 o10PC o O

, 531 OIUNT e O

I S41 OIQPR ™ O

! s@8: 010688 e 1

. 3913 . 13RFR el

61t 13RPRK € 2

621 S20VF ¢ 2

X 641 16AIR @ 2

I 651 S20VF e 2
, ——Bt1CTOACDSSw

.. &71 16RVE @ 4

. 6Bi OIRAG @ A

| B
What does this word mesan?
Can you use this word in a sentence?

(] .
4&0.'"& (Do you know) what d?!l sit mean?

Ah~Ngat. "
sit.

L)

at—doss—wit—wmean?®
£MV (6it down.)

£ ‘agatigf~n-1 " .

1 know.
€81t down.)

Tte
The little boy sit.
The little girl sitse.

70: OI0RQ | e 1 okay (T points to runs).
- 711 O1QVE e A How about this one? (T points to runs).
reTOTOSS —y—t — M woNgtris - -
731 240FS e 2 1. No. ;
74: 24RVE e A The little dog run. .-
—Py—N0rS w—t— v Oam.
761 24R0QL el runs.
¢ 771 010SS e | - Henrietta. .
‘—T:*QBT‘S:OCO‘——'—?———ﬂﬁﬂrr s
79: OL1QVE e 3 Use this word in a sentence. . -
80t O1QVE e A what is this word? -
821 01RAG e This disn’t little. -
j!BSﬁ;OlA!D e S This is “rides a bike.”
-B4T—D2RVE "j—_Mﬁ 7
8%: 010RM el -Okay. -, : '
86t O1QCH e 7 Can ydu use this in a sehtence? .
1 , ¢ T - . =
881 S2UNT e 2 1 like,
B89 0O1QVvVE e 3 . 1 1ike what?
———80—92RVE— 2" P —
511 W2RVE @ 3 to ride bile.* g : . .
92 O1RAG e & 1 like to ride a bike.
’D . / .
) 94; O1QVE e 4 what this word is? ~
. ‘ 933 160AGAIRe 2 1 know. ‘
| ————gi Ot —g 1 WymETT: 2
S . 971 11IRVE: e 1 likes.
To4ev, 9B 010CH @ A You rieed sOne water<? . »
ot e *‘-'ﬁ , . )
K 100: ‘28AIR @ 3 1 need some® water too.
‘ 1011 01QVB e A - What is this word. i
I 3 ~ m
2 - Microfilmed Fro
s . < ‘ i ost Avaﬂa \
. ~ .
) UL X —T'—--.—.-- --r—"——'—.---'—--*—--——.—_” —————— -—-'--—--r-—o—'— - -
» i !
. .76 8
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"f:oSu ‘13RVE .

. . :,_‘ lo‘l 52RV9

"5Can ypu use
. '___Li kc. 1 ik.s.

. 1061, oxncuul |
4071 "S2RVE. - w.

© 1121 O1QVE
1131 99RVE

AL ,'Dkay. He! lik-s biq dng. .
. He 11k ;hiq duq. - -
LMy, nofb&will be.bad.
Pasn t . bnoh&dnwn.

e R -1 OIRAG
Y161 52RVB

xxa.‘-qnvc.
‘V 119. 010AC @

240AG
520555

' .
y. 133¢ 7. 240F6 " L

1348 ‘24Q1R -

176t "610AF
177¢. 010AG

';—L+%sef—e+eﬂe.
) mff ‘139: 11AAT - @
., 7 14808 11A1D7. &
LNt A52GAS T
“. o - 1823 QIPPR. (e
S 143301080 e

s 1481 7, L "tn. narkdrs on-tep likl this.
B R - 14463 .S2AID "On pagc thrcc. N e e E

" Carletta is raadye o oo il
Aheng;t_tsakQadvi e SRRSO

<

ot v1s2: 010PM.. @3y ] SR S L e,
: L . . i B - x«\}f‘!“’(’ ":‘"‘
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et we SN O oie
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L

/1901 010FE...
o cm owm'
oo %3 OIPPRY

L 195 01AIK
- 19631 O1AEX .

ﬁPB:ﬁi" :
"1‘?9: omPr-:

201! ASRCH |

2021 O1ADC "

- ‘

R
'That goes to' Joseph toou

}ch k and. ses ¥ you r-lcnb-r.

hb first storV?

,’”_Th.[

‘1 don

"you

Yes.

| 20 I IR A

e | .":f-_.::f-i- ;;. _f‘;,w

(T td?kl to th! other group.{;

lﬁhq~nanl of t .
B Q . iR
{,.f e R
crf th- uuc of the #irst .tory? '
;
o “tell ne. uhat's tho.'ﬁéf ‘ .
Tame of the stary found on. pagi 307 o
can.go back to their seat: v' . oo
hc littlc man and the littln man. .
1 amn €OFrY. A._.~4 . ‘ &

go ba:k to: youq

-You lbgt,

you lbsn y

*¢ want, that much noinc.‘- P
- ¥ can't hear th-n.j : . o

.seat and put your hcads doun.
our gamt prcvxledge.

Loy

You bcttcr rcmind yaur fhlcndi;

B s e -
R . o

o ,.-v—.‘.r o
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Ly, e e T et
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