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INTRODUCTION

Background

Schools, both pub1{c and private, have been reluctant to assume
responsibility for edhcating students Whoéevspecia1 needs bring thém the
label of behaviorally disordered and emotionally disturbéd (BD/ED).
Characteriética]]y, these studehts behéve in ways that ;re highly disturb-

"ing to teachers énd other studeﬁts without the excuse of c1éar]y definable
physical stigmata or.-intellectual deficiency. Special feathres.of the

- social process of labeling students as behavidra]ly disordered/émotional]y,
disturbed have been discussed elsewhere (Wood & Lakin, 1979; Wood, 1981).
By a curious'involutjon in our thinking, we, who are affected by these
students, end up by calling those who are "emotioné]]y disturbing," the
“emotionally disturbed," as if thefebnyo explain their behavior tg our-
selves. | |

Most efforts to intervene to change disturbing behavior aré directed
at an individual, the student who has been named bearer of the problem,
rather than at the network of disturbed re1atjonsh{ps‘of which he/she has
become the ‘focus. The total network inc]udés others such as teachers,
fellow students, parents, and other school and community members. Rhodes

’(1967, 1970) is among those who have argued strongly that effective and’
appropriate intekvehtioné must be aimed at this.network of relationships
among individuals and the environmentaﬁ conféxt intwhich the disturbanﬁe
occurs rather than being fbcussed on a designated problem bearer, the so-
.called gfp]ogjca] viewpoint. However, for a variety of social, political,
and economic reasons, most school programs continue tabfocus primarily on

individual students. Efforts are frequently made to involve parents and
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comunity agencies in joint épproaches to problems, but the major press
for behavioral change is directed toward stddenté. In the history of
schooT respbnseS‘to BD/ED students; this has been a charhcteristic of the
pattern of service prbyided. ' &

Until the passage of-more sﬁridt_]aws reguiating suspension and
expulsion of pupils; school pérsonnel oftFn freed the schools from the dis-
ruptive presence of BD/ED students by excluding them from school. This -
practice was defended as protecffﬁg ;he rights of teachers and other student;,
and pkior to the developmeni 6? the ecological viewpoint on mental health .and
related community service programs, was indirectly supported by maﬁy mental
health perSonne]_who viewed the gchoo] as a major source of stress

. from which students should be removed or protected tolfacilixéte progress
during therapy. The school programming which existed up until the 1950's
was almost entifely restricted to special schoo]~oﬁ‘hospita1 settings.
The nature of thése programs varied conéiderab]y, depending on the atti-

‘~ tudes of individual institutional administrators about the importance of
education as part of the total progrém. o

A decline in confidence in one-to-one clinical counseling as a fréat;'
ment for emotional disturbénce in children and adolescents led to greater
emphasis onfthe tofa] institutional environment, the "milieu,"” in treat-
ment. The potential contribut{on of child care workers and teachers to
therapeutic treatment received greater attention. Fritz Redl and others
encouraged the application of quaéi-c]inica] treatmentlprGCeddres like the
Life Space Interview by teachers as well. as cliniéians (Red1, 1959, 1966;
Morse, 1963). ’Simu1taneous]y, the development of intervention strategies
"based on the app]ication of principles derived from research onﬂlearning

} in people and animals gave teachers an instructiona]]y-reiated tool for

changing social as well as academic behavior. While turf-protecting -

[-I\.‘.
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mental health clinicians could deny teachers the right to engage in

. "therapy" with children, they could not deny them the right to "téach,new

behavior."

—Since—1+9505—therehas—been s stow but steady increase 1w the number

of school-based programs for BD/ED students. These programs range from

. consulting or reso.-ce teacher seryice options to special c]asses and

special schools. But the tendency to-focus on the child as the locus of -

the disturbance .and to "cure" the situation at which disturbance has risen

by rémoving the child from it continues, as is often shown by the preva-

lence of more students w1th the BD/ED label in special classes or special

schoo] programs than in regular or resource room programs

Defining Behavioral Disorders/Emotional Disturbance

The Tabel "behavioral disorders" directs our attention to behaQior
that is disturbing to us because it is disorderly and disruptive, or
anxiet}.pnbducing because of its marked discrepanﬁy from the behavior.
expected for persons of a particular age, status, and sex. On the other
hand, by calling behav%or “emotionally disturbed," we d{rect attention to
internal states which we infer to be "disturbed" on the basis of the behav-
ior that disturbs us. Traditional psjchodynamical1y-oriented therapiéts“
have breferred thelatter label, while learning oriented psychologists have
chosen the fdrmer. Because it has'beenirlgenenél usnge for a longer period
nf time and has passed over into the vocatulary of nonspecié]ists, the
label emot1ona11y d1sturbed" is that most general]y used in pub11c dis- "
cussions of problem behavior in schools. But, since the practice of spec1a1
education, teachers is typically a mixture of procedures selected from the
internent{ons deVeloped by'proponents of both psychodynamic and behaviorél
approaches,'enncators m;y use one or both'fabels. What constitutes an

adequate definition of behavioral disorders-emotional disturbance?

ey
1y -‘.9
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“Wood (1979) has suggested that.an'adequate definition shou]d contain
six elements. Phrased in the form of questions these are:

(1) The "disturber" element: What or who is perceived to be the
' focus of the problem?

(2) The “problem behavior" element: How is the problem behavior
described?

(3) The "setting" element: In what setting does the problem
behavior occur?

(4) The "disturbed" element: Who regards the behaV1or as a
problem?

—w - And the ‘questions that relate to the use we can make of the defi-
’ “nition:

(5) The "operationalizing" element: Through what operations and
by whom is the definition used to differentiate disturbers
from nondisturbers or to assess the needs of disturbers?

(Note: At this point, many traditional definitions move
rapidly from descriptions of behavior to inferencé of dis-
turbance.) \

(6) The "utility". e]ement Does the detinition when operationalized
provide the basis for planning activities that will benefit
those labeled such as needs assessment, individual asséssment,
program evaluation, etc.?

. The specificity with which.a definition addresses each of these
. questions determines its usefulness for the task at hand. The
- answer need not be the same for each task, and probably should

not be, but the questions should be addressed (1979, pp. 7-8).

When the current federa] def1n1t1on of "seriously emot1ona11y disturbed",
wh1ch is the label occurr1ng in PL 94-142, was pub11shed in the Federa]
Reg1ster_1n 1977, it read as follows:

The term means a condition exhibiting one or more of the follow-
"ing characteristics over a long period of time and to a marked
degree, which adversely affects educational performance: A
(A) An inability to learn which cannut be explained by intel- - .
lectual, sensory, or-health factors;
(B) An inability to build or maintain satisfactory-interpersonal
relationships with peers and teachers;- :
v (C) Inappropriate types of behavier or fee11ngs under normal cir-
) cumstances; )
(D) A general pekvasive mood of unhappiness or depression; or
(E) A tendency to develop physical symptoms- or fears assoc1afed
with personal or school problems.
The term includes children who are. sch1zophren1c or autistic. The
term does not include children who are socially maladjusted, unless
it is determined that they are seriously emotionally d1sturbed ~
-(Federa] Register, 1977, p. 42478) )
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The phrase referring to "aﬂtism" was removed in 1981, and ch{ldren with “””’/j\

autistic characteristics were clustered with those having "other health )
- = ’ o g ! 1 ...\\."

disorders." ’ e o

3
°

we notice that the focus is ¢a the child as the locus of the Histurbing

behavior. The child is the disturber.< It is not made clear who is dis-

-

~ &3
<

turbed, except through impjicagion that it is ‘someone that is involved in R
thehschooy. That the school is the setting uf primary‘concern is_sugéested BN
by the c]?&ge, "which‘adversely affects educational performance." A rule
for determining the ser:vusness of observed adverse effects, as well aglof
‘any of the other behaviors mentioned, is not specified in operationa]
terms, thereby leaving this definitior a matter for the exerqise of profes-
sfqﬁa] Jjudgment. Asséssment o%.the "utility" of the definition is difficult.
On the one hand, it leaves to state special. education staffsénd]abe]jng

. prdfeggiona1s a wide .area for the exercise of judgment in deciding whether
a given student's behavior qualifies him/her for special educational service
as“;Seriously emotionally disturbed.” On the other hand, the definition
provides no basis for deciding diSputes among clinicians or between parents
ahd~schoo] bersbnne] about the appropriateness of different'decisiqns abqut
eligibility. | _ |

In various states; efforts havé\been made to Build on and clarify

this federal definitfon. For example in Minnesota, Carolyn E]]idtt, the
statg consultant fbr programs for serving BD/ED students, is coordinating
a statewidéhdiscussioﬁ of how Minnesota's definition can be improved.

This project is not yet ccempleted, but one of the definitions proposed

for discussion shows how the federal definitions might be expanded and clari-

fied:

11
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PILOT DFINITION AND BEHAVIQOR. CRITERIA FQOR EMOTIONAL/BEHAVIORAL
DISORDERS

o

. Within the educationa] setting the ex1stence cf an emotional/ .
behavioral disorder is determined by the team specified in (Minnesota)
State Board of Education rule 5 MCAR § 1.0125 and, when neces-
sary, P.L. 94-142°'8 121 a. 344, Minimally, the team must sub-
stantiate that all six of the foliowing elements exist and-
verify that the condition:

1) s1gn1f1can+‘y 1nterferes with the student's or other
student's educational processes;

2) occurs in more than cne educational setting;

3) has not been ameliorated (improved) by at least two
documented interventions applied in the regular schocl

_ setting;

4) necessitates the, provision of special education and ser-
vices;

5) is chronic (continuing.over a long period of time) and
intense (characterized by high frequency, long duration,
and/or high strength); and _

6) is characterized by one or more of the five behavior
criteria listed below:

"y -~

a. Difficulty building or maintaining satisfactory
interpersonal relations with peers, teachers and/or
school personne]

Examples of Characteristics of this behavior pattern:

Argumentative
Avoids interaction with peers or others
Does not trust others
Excessive dependency
ExceSS1ve1y controlling of others
Inappropriate sexual behavior
, Is fearful of others
L Isolation or social withdrawal
’ Physically or verbally abus1ve
Self-effacing o
Volatile relationships .

b. A genera] pervasive mood of unhappiness_ or depress1on
(wide-mood swings). ,

Examp1es of characteristics of fhis‘behavior pattern:

| Apathetic
\ Despair T
| |\ Excessive anxiety
, : . . Excessive crying

' Hopelessness - B
Immobilized '
Preoccupation with negatives
Rapid mocd swings
' \ ~ Suicidal, self-destructive
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c. A tendency to develop a variety of physical symptoms
or fears associated with personal or school problems.

Examples of charactericstics of this behaivor pattern:

Absences and tardiness due to illness -
A persistent fear related to:
a specific subject area, PE
failure/success - . /
testing '
new situations:
authority figure
females
males
touch *
Chemical abuse/dependency
Complains of not feeling well
Hygiene problems (neglect) ‘
Nerveus habits such as tics, nail biting, flinching
Refusal to attend school .
Requests to visit the school nurse
A Self-mutilating
< Stress related illnesses, such as:
asthma/allergies
headaches
nausea/vomiting .
rashes, hives '
ulcers/colitis
Truancy due to illness
Unusual sleep or eating patterns
Weight problems

d. Inappropr1ate behav1ors or fee11ngs under normal Ciy- - -
cumstances. . : i

!

Examples of characteristics of this béhavior'pattern:

Affect which is incongruent or highly changeable
Behavior/development not age appropriate .
Disorganized
~ Excessive/antagonizing behav1or
“Hostility -
Inappropriate. laughter, crying or sounds
Lying, stealing, cheating
0dd or unconventional behavior
Overreacts
Refused to do school work or respond -
Rigid - not able to maké changes or transitions
~ Seeks attention in inappropriate ways - 1anguage/
. actions .
Self-stimulation
Temper tantrums
Threatens others :
Unanticipated violence or destruct1on
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e. Difficulty. (underachievement) in learning given
adequate educational opportunities whic. cannot be
explained by intellectual, sensory, health, cu]tura]
or Tlinguistic factors.

Examples of characteristics of this behavior pattern:

Assignment problems:
incomplete, late
complete but not handed in

Behind in credits earned

Change in organizational skills.

Change in rate of skill acquisition

Change in school attendance pattern

Day dreaming

Experi€nced a life crisis event such as death,
divorce, etc. .

Experienced a 1ife threatening event such as
illness, and accident or crime

Inability to stay on task

No Tonger follows classroom rules and procedures

Normal achievement rate fo]]owed by regression or
failure to progress

Retention problems

Significant decline in grades earned

Quits/gives up

The team responsible vor verifying these six élements must also
determine that the behavior is not primarily the result of intel-
Tectual, sensory, health, cultural or linguistic factors. (No
student shall be assigned to a program for students with emo-
tional/behavior disorders for disciplinary reasons only.)
(Minnesota State Department of Education, 1931, pp. 10-12.) !
The most noticeable change from the original definition is the addition
'of sample characteristics under each of the federal criteria. However, there
is also greater detail about the school context, the decision making role
of the team, and mention is made of the relationship between settings and
behavior.
Because attribution of emotional disturbance to others can not be freed
from its roots in our subjective feelings about them, and because there is
a strong defensive resistance to the ecological principle that it is social
networks and their related settings rather than indiiidua]s vho are dis-

turbed, the definition of behavioral disbrders/emotiona] disturbances will

not be perfécted at any time in the forseeable future. Discussions of the
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o
problems in the existing definitions will prompt us to use them more appro -
S'_~ )
priately and more cautious]&\in the meantime.

Is Social Maladjustment the Re§u1t of Emotional Disturbance?

The federal definition of sévious emotional disturbance expressly -

excludes students who are soc1a11y ma]adJusted unless it is determined

that they are seriously emotionally disturbed" (Federal Register, 1977,

p. 42478). Since, "social ma]adJustmentf is never defined; this exc]usion‘
becomes a tautdlogy Neel and Rutherfor5§(1981) have criticized this
exclusionary clause, argu1ng that its major Effeut is to create a 1oop'

hole which school personnel can use to Just1fy den1a1 of special service

\
to certain students, particularly older disruptng youth. How often this
occurs in fact is a matter of dispute;_but the'poséjbility for abuse exists

with any exC]usionary clause whén the charaétéristic§\pf the excluded class .
are not clearly described.

o
Preva]ence of Behavioral Disorders/Emotional Disturbance \‘

After ‘reviewing the published literature on the preva]ence of behavioral
d*sorders/emot1ona1 d1sturbance Wood and Zabel (1978) suggestedbthat 1.5-
3% of the student popua1t1on are in need of spec1a1 educat1on serv%qes be-
'cause of ser1ous, recurrent, or pers1stent problems of adjustment 1z\school
This is only a subgroup of the totad group (25-30%) described by teachers
¢S showing serious problem behayior or signs of emotional distUrbance in
any given‘year (Rubin & Balow, 1978). More precise estimates are not pos-
sible because of the subjective naturévofvthe definitions used, a prob1em
that has already been discussed. -

- It is clearly not appropriate to label 25-30% of the school population

as BD/ED, or to develop special schools or special class programs for them.

Removal of students from regular classrooms will be necessary for some of

-
S}
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the low fpcidence target groupbof severé]y handicapped students, but not
for such a large number. Supportive consulting and resource service sup-
p]eménted by on-going training of regular teachers in effective procedures
for accomodating to the variability in normal student behavior (MacFarlane,
Allan & Honzik, 1954) and managing crisis situations when they occur should

enable schools to meet the needs of the total group more adequately.

Educational Treatment Orientations

The mainline psychotherapeutic orientations that ‘developed from:

insights into the dynamics of human behavior synthesized by Sigmuhd'Freud
and his fé]lowers focused on the individual as the center of disturbance,
despite the cautionary statements of therapists like C.G. Jung, who wrote
in 1938, "Theories in psychology are the very devil. It is true that we
need certain points of view for their orienting and heuristic ya]ue; but
they should always be regarded as mere auxiliary concepts that can be laid
aside at any time. We sti]]_know so little about the psyche that it is |

: positively grotesque to think we are_far-enough advanced to frame general
theories....No'doubt'thebry is the best cloak for lack of experience and
1gno;ance, but the consequences are depressing: bigntedness, superficiality,
and scientific sectarianism" (1969, p. 7). Most psychotherapists were
very confident of their ability to/analyze anq treat problem behavior. The
patient was the—child not the sociaLsystemé in which the'cﬁild interacted.
Parents and teathersbwere frequently regarded as contributors to the problem,
from whom thé child should be protected while therapy proceeded, rather
than possible agents of healing. The therapist alone possessed that power.

This lack of ihterest in the therapeutic potentijal of eduCatfon; wifh

an accompanying pressure on teachers "to keep out of fhe way of therapy,"
is still éncountéred in some hospitals and residential treatmeﬁt centers,

but is no Tonger typical. When behavioral psychologists began applying o

N e

\)‘ : 1.
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1earn%ng principles to human‘behaviar problems, teachers were quick to
see thesc as related to their already devé]oped instructional expertise
énd began td make applications in the classroom. As already mentioned,
Red1 and Morse argued for the admission of educators as full members of
the treatment team beginning in the 1950's. Durinn the 1960's, Hobbs and
his associates in the ReEd project (1966) made the teache=/counselor the
primary agent for therapeutic intervention in a.residential treatment
program based on a milieu or ecological treatment model. While some of the
rhetoric discussing the changing patterns of service was strident, énd
occasional téachers and behavioral psycho]ogiéts overstated the power of
their methods, the general trend has been toward a position of greater
modesty consistent with Jung's wise comment on the complexity of human
behavior. Large numbers of teachers still identify themselves strong]y(
with either the psychodynamic or behavioral orientations, but mosf_teachers
find it best to draw frgh a set of interventions in which both behavioral
and-psychodynamic in strategies afe included.

F. H. Wood (1982) has suggested that effective teachers must be
skilled in thre€ approachkes to the management of behavior: anticipatoky-
preventive, crisis-managing, and deve]opéenta1. He suggests thaf a social
learning thedfy model ré]ating observed behavior to inferences about inner

states (attitudes, motives, thoughts, and feelings) is helpful for con-

. ceptualizing the relationships between the psychodynamic and behavioral

approaches. Others who have deve]oped'prog;ams combining both approaches
are Long, Morée, and Newman (1980), M. M. Wood (1975), and Hewett and hd

Tay1or (1980). Among those representing a more behavioral approach than

"those just mentioned are Gardner (1978) and Walker (1979). As a means of

pulling together the best from the psychodynamic and behavioral approaches,

McDowell, Adamson, qnd Wood (1982) coordinatéd the development of a text

17
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to thch special educators from all perspectives-contribdted.
New and better descriptions of effective educational 1n£erventions
appropriaté for the BD/ED student are appearing every day. Déscribtions
of programs of such intervention are included in the reference.list that
is part of this sburce book. The teacher or administrator who is interested
in continu’ng professional growth will find much that is stimulating in the

literature.

Professional Organizations

<

As .teachers specializing in the education ¢f BD/ED students gained in
confidence and numbers, they began to organize in the interest of their
professional grdwth and recognition. in the 1950's,ﬂsome educators, parti-
cularly those working in resjdential treatment centers or clinics, attended
the annual meetings of the American Orthopsychiatric Associafion, although
then as now, that o:.ganization was dominated professionally by psychiatrists,
psychologists;, and social workers. SmaT]er numbérs participated in the
meetings of'the American Psychiatric Association or the American Psycho-
logical Associatioh; generally as part of tréatment team.presentations.

No national organiza;ion sbecifica]]y for their professional specia]ify‘
exisfed, although some teachers organized on a statewide basis, as in
Michigan. o ﬁ

The"first real effort to establish a teacher organization came in

1963 wit! a proposal to establish the Council for Children with Behavioral
Disorders as a division of the Counéi] for Exceptional Children, This group,
which includes parents and represéntati?es of related professions but is
dominated by teachers, administrators, state consultants, 2nd teacher -

trainers;'her its first convention in 1964, Today. it is strong and grow-

ing with. almost 5,000 memberé. CCBD publishes éJquarter]y journal, Behavior

ST s
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Qigggggrg. which is rapidly becoming a major soufce of information for the
field, and re]ateé special monographs, In 1980.‘CCBD and CEC co-sponsored
a topical conference on the emotionally disturbed that attracted more than
1,200 registrants, making-it one of the most successful of such conferences
held to date (WOod.'1981}. At the same time, CCBD members have provided
leadership in the organization of many new.state teacher associations, some
of which are formally affilitated with the national group. Teachers of
BD/ID studgnts no longer need to look far for fellow pfofessionals with

whom 1o share their triumphs and discouragements.

The Chaqgqu Ro]o of Parents
Parents have had qgreater d1ff1cu1ty than teachers in deve]oping a

positive sense of participation in programming for their BD/ED chi]dren.

One reason is a deep sense of shame fostered by a prevailing if unjusti fied
community attitude ho]ding,them largely responsible for their child's.dis- 7
turbing actions. This inhibits the formation of strong parent organi zations
such as those developed by parents of students with other d1sab11it1es
'Conqnderab1o numbers of parents of BD/ED students probably seek emotional
support through participation in organizations founded under other labels.
Others are reluctant to participate in any organized groups, perhaps beihg
too exhaqsted by the demands of coping with their child's behavior to make
the'cffogt.needed to obtain oufside support. Many respond gratefully to
teachers who appfoach them positively, seeking assistance in solving a

Shared pfob]em rather than dumping the btame on the parents. iy

| reachevs of -the behaviorally disordered/emotiona]]y disturbed need

Lo be prepared to interact constructively with parents when makinq 1ndivid-
ualized education p]ans for their student. They will also be called on

to talk with parents about various specific issues that arise during the
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year, although responsibility for any major work with parents is usually
assigﬁéd to personnel iq other roles. The annotated resource 1ist contains

severa® references ihat will be helpful in developing the skills needed.

Summary
Schools and,teachérs.continue to bear major responsibi]ity for developing
a constructive rather than exclusionary response to the disordered
and disturbed behavior than occurs in the student population. However,
there is increasing recognition that this respthibi]ity is shared more
widely within the community than was once recognized. At the same time,
there is an increasing confideqpe that appropriate educational programming
cén assist behaviorally disorderg@/emotiona]ly_distuybed students to cope
with their adjustment difficu]tieg“and to develop the skills needed to live

happy,.successfu1 adult lives. -
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TITLE: Aggression: A social learning analysis.

AUTHOR: . Bandura, A. ' .

© PUBLISHER/PRODUCER:  Prentice-Hall |
' Englewood Cliffs, New Jersey

 PUBLICATION DATE: 1973

ABSTRACT: The author takes a social learning approach to development
- of aggression. Through modeling other people's behavior, children.

develop similar such behaviors. Therefore, the more aggression viewed . -

by a child, the more possibilities for aggressive behavior in children.
This book has implications for parents and teachers of students

labeled as being emotionally disturbed. If it is true. that mode]ing.“:'

. has a profound impact on the behavior of students, then parents and ‘
teachers must be acutely aware of their behaviors while in the presence
of students. : : e
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DESCRIPTORS : Characteristics and Etiology
Intervention Strategies (Behavioral)
Useful for Parents .
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~tJTLE::-} Pr1nc1p1es of oehav1or mod1f1cat1on.,:~

AUTHOR ; Bandura A
PUBLISHER/PRODUCER Ho1t, R1nehart & Winston R
' New York New York o SRR | :

PUBLICATION DATE 1969 ) P

‘ABSTRACT Bandura 'S book prov1des a deta1]ed thorough description of

“ - the” app11cat1on ‘of -behavioral. pr1nc1p1es to-changing human behavior.
While written primarily for behavior therap1sts the book should-also
be-a ‘basic reference for educators We11 grounded in both research

L and c11n1ca1 exper1ence..”'hr'y3\- ;“

°i'w' DESCRIPTORS.:A, Character1st1cs and Et1ology

. A Intervent1on Strateg1es (Behav1ora1)
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TITLE: .~ Love is not enough. - .- | .
AUTHOR:  Bettelheim, B, |

PUBLISHER/PRODUCER:  Free Press
Glencoe, I1linois

o

PUBLICATION DATE: . 1950

ABSTRACT: This book is a detailed description of a particular institu-
' " tional approach to the treatment of emotionally disturbed children.

It is the description of the children, daily activities, and program-
matic efforts that took place at the author's school in Chicago,
[1T1inois.  The author is firmly entrenched in the psychodynamic
orientation and, at times, has a tendency to be unnecessarily unfair
to parents of those children who are considered emotionally disturbed.
However, if one is interested in a psychodynamic view of the treatment
of the emotionally disturbed children, this book would be an-
appropriate reference.

DESCRIPTORS: - . Programs . ‘
: -.—-Intervention Strategies (Psychoeducational)
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TITLE: Psychoeducational aspects of classroom management.

AUTHOR: Blom, Gaston E.

PUBLISHER/PRODUCER:  Exceptional Children
‘ Volume 32, 1966, pp. 377-383

PUBLICATION DATE: 1966

.ABSTRACT: A classroom episode is used as an illustration of psycho-
educational aspects of classroom management. According to the author
a psychoeducational approach includes the integration of clinical and
educational approaches. The educational aspects stress academic
progress and achievement and also emphasize reality and moral demands.
The clinical side includes empathetic and intellectual understanding
with the objective of discovering patterns, ‘sequences, relationships,
and dynamics in a wide range of relevant classroom behaviors. The
author goes on to discuss classroom structure, teaching and management
styles, program planning in general and for specific children, and
behavipral management. '

DESCRIPTORS:  Programs | o 5
- Intervention Strategies (Psychoeducational)



TITLE: Educating adolescents with behavior disorders:
AUTHOR:  Brown, G. B., McDowell, R. L., & Smith, J. (Eds.)

PUBLISHER/PRODUCER: Charles Merrill
_ ' Columbus, Ohio

[ 4
¢

PUBLICATION DATE: - . 1981

ABSTRACT : This text covers a wide range of topics including normal

- adolescents and the etiology of adolescent behavior disorders
curriculum and methods of therapeutic management, the problem of
adolescent drug and alcohol abuse and supportive therapy. There
is variation in thoroughness of coverage from chapter to chapter,
but this is made up for by the breadth of coverage.

DESCRIPTORS: General Reference
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TITLE:  Special éducation as developmental capital.

2

- AUTHOR:  Deno, E.

PUBLISHER/PRODUCER: Exceptional Children
. Volume 37, 1970, pp. 229-237

PUBLICATION DATE: This article proposes that special education is primarily
an instrument of educational change through the development of better
means of meeting the Tearning needs of children who are different, and
that it should be organized so that it provides appropriate curriculum
and instructional resources for those who are different. In the article
the author questions a categorical approach to special education
segregating classes for the handicapped and methods for evaluating the
effectiveness of education. The author also discusses a conceptual
framework concerning a continuum of services for handicapped students.

DESCRIPTORS: . Programs '
Legal and Philosophical Issues

\\ o 44
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TITLE: Children: The challenge.

AUTHOR: Dreikurs, R., with Soltz, V.

PUBLISHER/PRODUCER: Hawthorne
. New York, New York

PUBLICATION DATE: 1964

ABSTRACT: Dreikurs wrote a number of books. presenting his positive
philosophy of working with children in ways that win their cooperation
and guide them toward the responsible behavior expected of adults in
our society. This .book presents a more thorough discussion of some of
his basic ideas such as the importance of encouragement, the importance

-of power struggles, and the use of natural and logical consequences.
Some of the methods suggested must be extended and- adapted to be
effective with seriously emotionally disturbed students, but the basic
approach recommended is a sound one. . ‘

DESCRIPTORS : Intefvention Stfategies (Psychoeducational)
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TITLE: Teaching children se]f—control.
AUTHOR:  Fagen, S. A., Long, N. J., & Stevens, D. J.

PUBLISHER/PRODUCER:~  C. E. Merrill
/ Columbus, Ohio

/ ,
PUBLICATION DATE: 1975

ABSTRACT : The authors realize the disruptive potential of problem
' behaviors in a classroom. Rather than relying on externa! controls,
/they propose a curriculum that involves the development of self-control
‘Wwithin students. The emphasis is on building adaptive controls,
~interrupting self-defeating tehavior cycles, and preventing serious
behavior and moral problems. The purposes, according to the authors, ,
of the self-control curriculum are to reduce disruptive behavior, improve
.school adjustment, strengthen emotional and cognitive capacities, -and
to build self-control skills which allow for socially acceptable
choices of action. Most of the book deals with development of the
self-control curriculum. The theoretical foundation for this
curriculum is characterized by a psychoeducational orientation rather
than a behavioral management approach. ) :

Y
.

DESCRIPTORS : Intervention Strategies (Psychoeducational)
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TITLE:  Children on medication: A primer.for school. personnel.
AUTHCR:  Gadow, K. D'

PUBLISHER/PRODUCER: Council for Exceptional Children
. Reston,:Virginia

~ PUBLICATION DATE: 1979

ABSTRACT : The author provides a complete description of drug treatments
for the inhibition of learning behavior and convulsive disorders. It
is designed for use by school and other nonmedical personnel. The first
chapter deals with fundamental concepts and terms related to drug
therapy. The following chapters deal with particular conditions and
‘related drug tier treatments. These conditions include hyperactivity,
convulsive disorders, mental retardation, and other less common
conditions. ' ‘

" DESCRIPTORS:  Intervention Strategies (Medical)
: : Characteristics and Etiology
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TITLE:  Children with learning and behavior problems: A behavior
management approach. ' (Second edition)

AUTHOR:  Gardner, W. I.

PUBLISHER/PRODUCER: Allyn and Bacon
_ Boston, Massachusetts

PUBLICATION DATE: 1978

ABSTRACT: This book begins with an introduction on basic concepts in
behavior management. It then discusses principles and procedures in
preducing behavior change including generalization to new environments.
The author then describes the development of behavior management pro-
grams and provides detailed examples of applications in regard to in-
fluencing deficits and excessive characteristics of student behaviors.
Also included is a chapter on facilitating effective management by
cooperating with parents. The last part of the book includes supple-

. mentary readings and audiovisual materials that might be useful when
using a behavioral approach in the management of problem behavior.

DESCRIPTORS: Intervention Strategies (Behavioral)
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TITLE: Legal and ethical considerations for the use of timeout :
in special education settings. -

AUTHOR: Gast, D. L., & Nelson, C. M.

PUBLISHER/PRODUCER: Journal of Special Eaucation
: Volume 11, Number 4, 1977 Pp. 457 467

PUBLICATION DATE: 1977

ABSTRACT: According to the authors, timedut has become a very popular

and also effective method of behavioral contrel. It has recently

come under ethical scrutiny. Included.in this article are discussions
re]at1ng to the parameters of timeout, such as verbal explanations.,’
warning signals, the administration of timeout, the location, the
duration, and how one can signal the beginning and end of timeout.

The authors go on to discuss ethical and legal implications of time-
.out and recommendations for using timeout with positive reinforcement.

DESCRIPTORS:  Intervention Strategies (Behavioral)
Legal and Philosophical Issues
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R12
E: i Behaviorally oriented resource rooms: 'A follow-up.
OR: ~ Glavin, J. P.

ISHER/PRODUCER: . Journal of Special Education
' Volume 8, 1974, pp. 337-347

ICATION DATE: 1974

RACT: The intention of this research project was to lock at the
effects of part-time resource room placement on behavioral and academic
characteristics of emotionally disturbed students, both in the resource
room-and in the regular classroom. The initial findings showed that -
when the students were in the resource room, both social behavior and
academic’ gains in reading and arithmetic, were significantly improved.
However, social behavior in the regulér classroom was-not different
from that of the controls. Failowing a two and three year interval of
full-time placement in the regular classroom, no generalization was
apparent in either academic. or behavioral characteristics. The author
took this data as-an indicator for the need for program generalization.

- That is, conditions in the regular classroom must be changed to support

behavior learned in the resource room. They conclude that if effective
generalization and maintenance of behavior is to take place, certain

strategies must be used to ensure consistent behavior..

DESC

RIPTORS: - Programs | 7
Intervention Strategies (Behavioral)
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TITLE: P.E.T.: Parent effectiveness training.
AUTHOR:  Gordon, T.

PUBLISHER/PRODUCER: Wyden
' New York, New Yor*

- PUBLICATION DATE: 1970

-ABSTRACT:  Gordon takes the basic position that parents are blamed for
the behavior problems of-their children. But yet, they are not
trained to cope with the every day problems encountered in parenting,
Parent effectiveness training, according to the author plays a
preventative function. That is, training before trouble. This book
attempts to teach parents a rather easy to learn method of encouraging
kids to accept responsibility for finding their own solutions to
their own problems. Gordon discusses listening skills, both verbal
and nonverbal. He also discusses talking to.your children with the
use of "I" messages. With the concept of behavior, parent/child

" conflicts can be resolved without anybody "losing" or "winning."

This book has as a premise the idea that parents are people and they are ..

bound to make mistakes or get involved in conflicts that are difficult
to solve. Gordon takes a very realistic and humanistic approach to

- conflict resolution with children.

DESCRIPTORS: Useful for Parents
Intervention Strategies (Behavioral)
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TITLE: Ut111z1ng the group in teach1ng disturbed de11nquents to learn.
AUTHOR: - Graubard, Paul S.

PUBLISHER/PRODUCER: ~ Exceptional Children '
' S Volume 36, December 1969, pp. 267-272

PUBLICATION DATE: 1969

ABSTRACT A class of disturbed delinquent children was taught under

three different congitions. The first condition included group

< consensus determined.reinforcers. The group consensus period was
followed by a noncontingent reward condition. The third and final
condition, group and individual rewards were\comb1ned, contingent
upon appropriate behaviors. The behaviors in question were read1ng
achievement and disruptive behaviors in the classroom. The results
demonstrate that group consensus and contingent rewards had a notice-
able impact on the-percentages of inappropriate behavior in the class-
room. After individual rewards were introduced, .a dramatic increase

in 1earn1ng was noted with simultaneous decrease in disruptive
_ behav1or

DESCRIPTORS: Proorams‘ | !
Intervention Strategies (Behavioral)
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TITLE: Chang1ng attitudes toward school, classroom behavior, and
reaction to frustration of emotionally disturbed ch11dren
through role p]ay1ng

AUTHOR Harth, Robert

PUBLISHER/PRODUCER Exceptional Children
, Volume 33, 1966, pp. 119-120

PUBLICATION DATE:_. 1966

.. ABSTRACT: This study examined the effects of role playing on ten
¢.students with behavior:problems. The students role played certain
- school personnel with hopes that role playing these school personnel

in key problem solving situations would change their attitude toward

."school .and reduce behavior prob]ems After five weeks it was found
that no significant change in attitude toward: school had been
“demonstrated. However, there was a significant decrease in_behavior
problems within the c]assroom Implications for use are discussed.

- DESCRIPTORS: Programs : s
Intervention Strategies (Psychoeducationa?l)
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CTITLE:

AUTHOR

NPUBLISHER/PRODUCER véi Miyn

Boston 'MassachUSett”

PUBLICATION DATE 1980

»ABSTRACT Th1s text dea11ng W1th emot1ona11y d1sturbed students, beg1us
_ with a d1fferent1at1on between . behav1or/d1sorders ‘andv.emotional d° sturb- B
- ances. The authors then talk about the devélopment 6f eriotional ‘
~disturbances according.to different theoret1ca1 orjentations (i.e.,
psychodynamic, behav1ora1 psycho]og1ca1) The book has a chapter on.
~ the roles people play. That is, depend1ng on the ‘theoretical orientation,
‘how the emotionally d1sturbed stadent is viewed’and.what kind of vole the
_{teacher or d1agnost1c1an ‘has in t remed1at1on ofaemot1ona1 problems. 4
" The ‘authors then go on 'to descrit- a funct : proach to. the definition
;. of emotional disturbance, and. finally d1scuss Ar reat deta17 d1fferen1
-Wfprogrammat1c arrangements that are poss )

[[\d1sturbed students.

~

- 5 eern1ng how to work w1th the
‘ parents of emot1ona11y d1sturbed students -, ; P ;

@

DESCRIPTORS N Genera] Reference
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CTITLE: Helping disturbed children: Psychological and ecological
strategies. o L

AUTHOR: Hobbs, N.

PUBLISHER/PRODUCER:  American Psychologist
x e Volume 21, 1966, pp. 1105-1115

PUBLICATION DATE: ° 1966

ABSTRACT This. article includes a case study of a program (Project RE-ZD)
"designed to serve emotionally disturbed students. It uses an ecological
.approach to the remediation of behavioral problems. An ecological
approach assumes reciprocol interections with the environment and that

- behavior problems are not to be viewed as isolated instances but rather
are part of a social network that can be remedied by looking at the
environment and its effects. on the student. According to the author,
‘the ‘process of reeducation involves certain assumpt1ons - Those
assumpt1ons include: Life is to be lived .now; Time is an ally; Trust
jsvessential; Confidence makes a difference; Behavioral symptoms can
and' should be controlled; Cognitive control can be taught; Feelings
should be nutured; The group is important to students; Ceremony and

~ ritual give order, stability, and confidence; The body is the armature
2., 0f the self; Communities are important, and; A student should know
~joy." The author discusses further the costs and benefits of designing.
L a program that 1s consistent with the RE-ED pr1nc1p1es

DESCRIPTOR%. Programs :
: Intervention” Strateg1es (Psychoeducational)



~TITLE: - How to-use contingency contracting in the classroom. =~ 7

"R18

~ AUTHOR: Homme, L. E., Csanyi, A. P., Gonzales, M. R., & Rechs, J. R.

PUBLISHER/PRODUCER:  Research Press
Champaign, 111ino1s

 PUBLTCATION DATE: 1969

ABSTRACT : This book is a fairly simple book that would work well for
teachers who are interested in using a contingency management program
in their classroom. First, there is a discussion about reinforcement,
how it works, other kinds of behavior management principles, and the
whole notion of contracting in curriculum. The author then moves to
the actual preparation of classroom materials and how to organize a
classroom so that contingency management cannot rate effectively.
There is also a chapter at the end related to correcting contract
malfunctions. That is, what happens when something goes wrong. This
book is worthwhile and has a lot of examples that can be used by
classroom teachers.

DESCRIPTORS: ~ Intervention Strategies {(Behavioral)
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ﬂwnTIILE;%m¢mNIhemschoolJpSycho1ogistwasééﬂbehaviormmanagement consultant
in a special class setting.

AUTHOR: Hops, H.

PUBLISHER/PRODUCER:  Journal of School Psychology
: Volume 9, 1971, pp. 472-483

PUBLICATION DATE:  197]:

ABSTRACT: The author describes a study that invalved twenty-two boys ir a
special class for emotionally disturbed children. The boys were.
successfully brought under the control through the use of token rein-
forcement systems and there was a resultant increase in task oriented
behavior and academic productivity. This article also discusses a
redefinition of the role of the school psychclogist. The school
psychologist can act as a consultant to the special or regular ¢lassroom
teacher and minimize the amount of one-to-one relationships between the
school psychologist and the students. A more economical approach is
for the school psychologist to work with the teachers to manage behavior
and increase academic productivity. :

DESCRIPTORS : Programs ;
Intervention Strategies (Behavioral)
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e TITLE [dentification of emotionaliy disabled pupils: Data and
o decision making. i .

=~ AUTHOR:  lowa State Division of Special Edifcation -

“PUBLISHER/PRODUCEQ: Towa Department of Public Instruction
; Des Moines, Iowa

i

} ,
;- PUBLLCATION DATE: i 1979

" e RBSTRACT : This zcument is intended to provide source material for
professionals iivolved.-in the identification of students who have
emotional disabjiliti®s. The text is divided into three sections
concerning varigus types of data considered in formulating a
diagnostic decision.- The first section is an overview of issues
related to the identification of emotionally disturbed students.

The second section Tooks at specific sources of data used in making -
decisions about the identification of emotionally disturbed students.
The final sectio%lincludeS'how to translate data into decision making.
The volume is heavy on analysis of different forms of assessment
including behavior rating skills, objective observational data,
clinical interviews, academic assessments, home and family data,

and social functi

ning.:
DESCRIPTORS.:, Assesgmeht
Progrﬂrs
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TITLE:  Life in classrooms.

AUTHOR:  Jackson, P. : )

. PUBLISHER/PRODUCER: Holt, Rinehard, & Winston

New York, New York

- PUBLICATION DATE: 1968

ABSTRACT: This book is a detailed collection of observations and
inferences ccacerning the education of students within the regular
classroom. It is an anthropological and sociological.view of students,
teachers, and learning. The author concerns himself with issues such
as teacher attitudes, student attitudes, learning characteristics, ‘
student/teacher relationships ‘and other relevant educational variables.
It is rich in observational data and, therefore, provides a fairly
accurate and refreshing view of the processes involved in educating -
the students. '

DESCRIPTORS: Characteristics and Etiology
Legal and Philosophical Issues
Assessment
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TITLE: . Responsible_classroom:discipiine:::ﬁreating:pasitivetiearﬁiﬂgiiff““”“";
environments and solving problems. .

AUTHOR: Jones, V. F. , & Jones, L S . ' : . ' e -

PUBLISHER/PRODUCER: A]]yn and Bacon
. Boston, Massachusetts

PUBLICATION DATE: 1981

ABSTRACT: This book is'designed for teachers, pre-service teachers,
administrators, and counselors who are involved in the education of
acting out students. . The authors present mariagement 1deas that can

styles. There is a heavy emphasis on teacher behavior and instructional
approaches that apply across a wide variety of settings. There are
three parts. Part One provides theoretical foundations for understand-
ing why students act out. Part Two looks at key factors needed to -
‘prevent classroom-misbehavior. Part Three provides teachers with a wide
range of specific methods for effettively dealing with diszipline
problems that do occur. There are also chapters on working with

Larents and how to utilize resource personnel. This book will be very
-useful, given the trend toward ma1nstream1ng students with mild to
moderate behavior disorders.

DESCRIPTORS: Programs

© Curriculum ' :
Intervention Strategies (Psychoeducational)
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TITLE: A manual on nonviolence and children.
AUTHOR: Judson, Stephaniz (Ed.)

PUBLISHER/PRODUCER: * Friands Peace Committee
" 1515 Cherry Street
Philadelphia, Pennsylvania

" PUBLICATION DATE: 1977 » -

ABSTRACT: Ceveloped as a book f.v use with parents and/teachers, this
manuail builds on aw: expands the ideas of writers such as Dreikurs
and Gordon. There iz & variety -of suggestions about how adults and-
children can share experiences and learn to get along with one another.
, The book weuld e part1CL1nv1y useful to teachers working with parents
to deveic . 50s?.iv: discussion of the relationship between child

behavior majiagement an. child growth in the preschool and early
elementary schoél years.

DESCRIPTORS: Interverntion Strategies (Psychoeducationa])
Useful ¥ Parents . L
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lTITLE: Characteristics of children's behavior disorders. ‘(Second '
edition) _

AUTHOR:  Kauffman, J. M.

PUBLISHER/PRODUCER: Charles E. Merrill
B Columbus, Ohio

PUBLICATION DATE: 1981

ABSTRACT This book is intended to be primarily a text for an intro-
ductory course in the education of emotionally disturbed children.
The book, emphasizes an empirical research ba.is perspective on a
variety of issues that relata to the education of emotionally disturbed
students. The first part deals with definition, conceptual models,
historical aspects, and finally screening implications and assessment.
The second section concerns the cause of behavior disorders. Issues
included are family factors, bxo]og1cal factors, and factors within
the schools. - The third section is very well laid out. Each chapter
is concerned w1th a different facet of disordered behavior. The
chapters include hyperactivity, distractibility and impulsivity,
aggress1on withdrawal, immaturity and inadequacy, and finally

problems in moral deve]opment of delinquency. For each type

of behavior there is a discussion of definition, measurement, cause,
and intervention techniques. The author finishes with a personal
statement concerning sociological factors.

ESCRIPTORS: General Reference
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TITLE: Parenta] roles in special educat1ona1 programm1ng Brief
for 1nvo]vement y

AUTHOR: /” kelly, E. J.

PUBLISHER/PRODUCER: ~ Journal of Special Education
7 Volume 7, 1973, pp. 357-364

PUBLICATION DATE: 1973

ABSTRACT : The author traces the arguments for and against parent
/involvement in the teaching of the retarded and emotionally disturbed.
7 Most writers in the past who have not favored parental involvement,
/ he reports, have done so to. their belief that educational processes
/ are too difficult for laymen to understand or because these authors
/ believe parents are largely indifferent or harmful to their children.
/ Those in faver of parental involvement say that mothers and fathers
/ are responsible for their children's education and should become
/ involved in the learning process. Recent research indicates that
/ further parental involvement improves children's scholastic
/’ performance. A large bibliography of the literature is.included.

- DESCRIPTORS: Programs
' Useful for Parents.
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R26
- TITLE: ~Open education for emotionally disturbed children.
AUTHOR: Knoblock, P.

PUBLISHER/PROGUCER: Except1ona1 Children
Volume 39, 1973, pp. 358-365

PUBLICATION DATE: 1973

ABSTRACT: This article presents an alternative to.traditional approaches
in the education of emotionally disturbed students. The author proposes
an open education approach. Open education, accordlng to the author,

. includes democratic practices along with programming designed to.meet

. = "the needs of each student. -Students are encouraged to explore and
“ learn according to their own learning styles. The teachers function

as facilitators of learning, and if possible, avoid an overdependence

by the student; in their classroom.

DESCRIPTORS: Programs
Intervention Strategies (Psychoeducat1ona1)
Legal and Philosophical Issues -
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TITLE: Diséip]ine”énd group management in classrooms.
AUTHOR:  Kounin, Jacob S. .

PUBLISHER/PRODUCERE —Holt, Rinehart, & Winston
. New York, New York

PUBLICATION DATE: 1970

ABSTRACT: The author takes a naturalistic approach to the study of
= . behavior problems in the classroom by the use of videotapes and
extensive and detailed analysis of those tapes.  The author draws
some very interesting cofitlusions related to classroom management.
Teacher behavior was also studied in terms of -how well they managed
their groups. Variables such as withitness or how aware they are of’
what is going on, smoothness and momentum, group alerting, and account-
ability, were all determined to be important behaviors a teacher should
incorporate into their classrooms. ' ' ‘ '

DESCRIPTORS: -~ Intervention Strategies (Psychoeducational),
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TITLE:  Making it till Friday: A quide to successful classroom management.
AUTHOR: Long, J. D., & Frye, V. H.

PUBLISHER/PRODUCER: Princeton Book | .‘ 7
Prirceton, New Jersey

PUBLICATION DATE: 1977

"ABSTQACT This book is designed for teachers as an attempt to help them

manage their classrooms in an effective and efficient way. It includes
definitions of classroom management, teacher's attitudes toward problem
behavior, prevention methods and techniques designed to help teachers
work with -other educational personnel. There are also chapters con-
_cerning developing self-management skills within students and ethical
and legal considerations regarding classroom management approaches.

DESCRIPTORS: . Intervention Strategies (Benavioral)
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TITLE: Conflict in the classroom. (Fourth edition)
_AUTHOR:.  Long, N., Morse, W. C., & Newman, R. G. (Eds.).

- PUBLISHER/PRODUCER:  Wadsworth -
/ Belmont, California - -

/ -~

PUBLICATION DATE: 1980

ABSTRACT: This book is a fourth in a series of books that is rich .in
attitudinal, identification, and treatment concerns relating to the
education of emotionally disturbed students. It is a collection of
short essays involving a variety of theoretical orientations and
related practices. Included are ecological approaches, psychodynamic
and psychoeducational approaches, and behavioral considerations. Also
included are curricular and extra-curricular approaches that may be
used to support educators and other therapeutic personnel in their
efforts to program emotionally disturbed students.

DESCRIPTORS:  General Reference
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TITLE: Teaching emot1ona11y disturbed children.
AUTHOR: McDowell, R. L., Adamson, G. W., & Wood, F. H. (Eds )

~ PUBLISHER/PRODUCER: . Little, Brown and Company
Boston, Massachusetts -

PUBLICATTON DATE: 1982 °

ABSTRACT.: This book provides a clear and up-to-date analysis of the ,
theories, issues, and practices related to the education of emotion-
ally disturbed students. Each chapter in the book is written by
different authors: The first section revolves around theoretical
foundations for treatment of emotional disturbances. It.includes
a’chapter on behavioral models, psychoeducational models, and ecolo-
logical perspect1ves The next section describes behavior management
procedures. This is followed by curriculum cons1der=f10ns, and
three chapters related-to applied strategies for progromm1ng
educational practices. For anycne interested in current practices
regarding the education of emot1ona11y disturbed' students, th1s
book provides an excellent overview.

DESCRIPTORS: General Reference
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TITLE: . A developmental study of the behavior problems of rormal
_children.

. AUTHOR: MacFarlane J. W., Allen, L., & Honzik, M. P.

PUBLISHER/PRODUCER University of California Press
Berkeley, California

" PUBLICATION DATE: 1954

ABSTRACT: This was the first longitudinal study studying behavior
problems of children who are considered normal. The implications
for servicing emotionally disturbed and behavior disordered. students
‘include the idea that even so-called normal children frequently
exhibit what is considered to be abnormal behavior.

DESCRIPTORS:  Characteristics and Etiology
' Incidence, 2
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TITLE: Pilot handbook: Terminology, definition and criteria for
emotional/behavioral disorders.

AUTHOR: Minnesota State Départment of Education, Division of Special
and Compensatory Education

PUBLISHER/PRODUCER: Special Education Section _
Minnesota State Department of Education
St. Paul, Minnesota

PUBLICATION DATE: 1981

ABSTRACT: Due to the wide variety of definitions and eligibility - |
criteria regarding emotionally disturbed-behavioral disordered
students, the Minnesota State Department of Education held a
conference to establish guidelines regarding terminology, definition,
and eligibility zriteria. The resulting handbook was developed to
serve as a means for s»aring and encouraging reaction to the
proposed terminology definitions. Included in this handbook is a
discussion on field testing LPPN]"O]OQY the rationale for pilot
definitions and criteria, using the terminology planning and per1od1c
review issues for educaticnal programs, program development and
organ1cat10na1 consisargiions, and parent involvemen:.

DESCRIPTORS: Characteristics and Et1ology |
Assessment




TITLE: The helping teacher/crisis teacher.
AUTHOR: Morse, W. C.

PUBLISHER/PRODUCER: Focus on Exceptional Children
. "Volume 8, 197G, pp. 1-11

PUBLICATION DATE: - 1976

ABSTRACT: The author proposes an administrative arrangement that allows
certain problem behaviors in the classroom to be dealt with by the use
of a helping teacher/crisis teacher. The typical discipline route that
is administered by either a teacher or administrator does not have the
corrective influence that is necessary to maintain a problem student in
the regular classroom and at the same time promote a quality learning
environment. The helping teacher/crisis teacher in the early phases
deals with behevioral crises by working individually with each student

who is having particularly difficult problems. After crisis’intervention

is no longer needed, the crisis teacher takes the role of the helping
teacher to not only deal with intermittent -behavior problems but also
with academic problems as well. This concept does not depend on cat-
egories or labels. It is functional and generic and deals with all
children in the mainstream setting, not just those labeled "emotionally
disturbed." The concept also requires a full-time staff member within

the school building. -

DESCRIPTORS: Intervention Strategies (Psychoeducationa])
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TITLE: Exclusion of the socially maladjusted from services under
P.L. 94-142. 1In F. H. Wood (Ed.), Perspectives for a new
decade: Education's responsibility for emotionally disturked
and behaviorally disordered children and youth.

-AUTHOR: Neel, R..S., & Rut erfdrd, R. B.

PUBLISHER/PRODUCER:  Council for Exceptional Children
C pp. 79-84
Reston,| Virginia

PUBLICATION DATE: 1981 |

ABSTRACT: One of the most,pérp1exing problems. facing schools is that
-~ of the appropriate education for aggressive, acting out students who
“express their anger toward each other, teachers, and the society with

.little evidence of the inner conflict associated with "emotional
disturbance." Called the “socially maladjusted" in the definitions
implementing Public Law 94-142 which excludes them from coverage -as-
a group eligible for special education, the:responsibility for their
appropriate education somatimes seems to be rejected by all parties.
Neel and Rutherford make a strong case-for including the socially
maladjusted when plauning for special education programming. '

'DESCRIPTORS: - ‘Characteristics and Etiology
' " Legal and Philosophical Issues
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TITLE: An accountable consultation model for mainstreaming(Behaviora11y'
disordered children.

AUTHOR: Nelson, C. M., & Stevens, K. B.

" PUBLISHER/PRODUCER:  Behavioral Disorders
Volume 6, Number 2, 1981, pp. £2-91

PUBLICATION DATE: 1981

ABSTRACT: This journal article describes a con..... 1ion model that was
implemented over i two year period in a regular elementary school.
The consultation model was designed to provide service to-emotionally
disturbed stiudents within a regular classroom. The article describes
the amount of time consultants spent on what tasks, along with follow-
ups on individual students that received consuliation services. The
authors then discuss problems and 1imitations relating to the servicing
of emotionally disturbed students within a regular school setting and
how a consultation model might circumvent those particular problems.

DESCRIPTORS:  Programs
Intervention Strategies (Behavioral)
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- TITLE: Classroom management: The successful use of behavior

modification. ,(Second_edition)

AUTHOR:  0'Leary, K. D., & 0'Leary, S. G.

:?‘ PégLISHER/DRODUCER Pergamon Press”

New York, New York

// " PUBLICATION DATE: 1977 o . L < /’f/

ABSTRACT: The authors take a behavioral approach to the modification of
problem behavior within the classroom. They have put together a series
of written articles by a variety of authors that deal with many facets
of the behavior modification approach. Such topics as teacher attention,
punishment, modeling, using peers as change agents, token reinforcement,
self-management, and assessment and change are discussed in great detail.

DESCRIPTORS:  Characteristics and Etiology

Assessment
Intervention Strategies (Behav1ora])
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TITLE: Mainstreaming emotionally disturbed children.
AUTHOR:  ~Pappanikou, A. J., & Paul, J. L.

PUBLISHER/PRODUCER: Syracuse University Press
: Syracuse, New York

PUBLICATION DATE: 1977 | o

ABSTRACT: This book has as its primary concern those studerts who have
in the past been excluded from the regular classroom because of ’
disturbed or disturbing behavior. The volume consists of a series of
papers written by different authors on a variety of facets of main-
streaming emotionally disturbed students. Topics that are covered
include: general overviews of mainstreaming, considerations for
regular classroom teachers, sociological and philosophical issues,
Tegal implications, leadership training issues, programmatic
considerations, and teacher preparation factors. The authors included
in this volume are very well known and have a great deal of experience
in the education of emotionally disturbed students.

"~ DESCRIPTORS: Programs o
Legal and Philosorhical Issues
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TITLE: Living with children: New methods fer parents an”' '

© AUTHOR:  F.iles on, 6. R., & Gullion, M. s,

PUBLISHER/PRODUCER: Research Press
Champaign, I]]inois .

.PUBLICATION DATE: 1968

ABSTRACT: This book provides a clear, direct discuséion of the
. application of behavioral procedures to the management of
children's behavior. The straightforward style will appeal

to parents and teachers who want a solid statement of methods
without unnecessary frills.

DESCRIPTORS: Intervention Strategies (Behavioral)
' Useful for Parents ‘
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TITLE: Emotional diéturbance in children. - :
AU: R: Paul, J. L., & Epanchin, B. C.

PUBLISHER/PRODUCER: Charles Merrill
Columbus, Ghio

PUBL ICATION DATE: 1982

ABSTRACT: The authors have developed an introductory text to the
education of emotionally disturbed students. The Tayout is fairly
traditional in that it first deals with definitions according- tg\g
variety of orientations. It talks about service delivery and
screening identification and diagnosis. The next section deals wi£;;\\\\\\\\\
different theoretical orientations and the implications for education-
al jprogramming. Such orientations as psychodynamic approach, organic
factors, behavioral theory; ecological theory, sociological theory, and
cultural theory. Each are contained within a chapter of their own.
The third secticn includes teaching approaches. There are chapters
on curriculum design, behavior management, educational methods, in
Tanguage arts listening, speaking and reading, writing, handwriting,
spelling, arithmetic, and a chapter on affective education. A
variety of authors have contributed to this textbook. One real

- strength in this textbook is that}lt puts theory into practice and may
be more useful than some other textbooks for classroom teachers.

DESCRIPTORS: General Reference (Touches on all descriptors)
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TITLE: Hardbook for d-vs"oping schools with good discip]iné.
AUTHOR: Phi Delta Kappa Commission on uiscipiine

nIRI'TSHER/PRODUCER: - Phi_Delta Kappa
Bloomington, Indiana

PUBLICATION DATE: 1982

ABSTRACT: - The basic premise for this book is that discipline is learned
and can be taught. In fact, it must be taught. The authors believe
that one principle goal of education is to teach discipline, which is
one of the basics.- The Phi Delta Kappa Commissioin on discipline
undertook a study over a twelve month period that identified schools
that had good discipline, to survey those schools to uetermine what
characteristics they exhibited to describe the activities in which
those schools engaged to get good discipline and to report those
characteristics and activities. -This handbook is a culmination of
these efforts. '

- DESCRIPTORS: Programs
o Curriculum
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TITLE: . Cottage six: The social system of delinquent boys in
rg;identia] treatment.

AUTHOR:  Polsky, H. W. : - _

P¢BLISHER/PRODUCER: Russell Sage Foundation
New York, New York A
PUBLICATION DATE: 1962
ABSTRACT: This book consists of a detailed look at the social system
‘of delinquent boys i a residential setting to find an approach
called Milieu ther Milieu therapy is concerned with treating
disturbed behavior 1 he management of the structure and
- processes of the situation in which the studer"s Tive. When the
book was written, Milieu therapy was a-fairly ..ew concept in the:
treatment of emotionally disturbed persons. .It provides a very

good example of how an approach might be orchestrated within a
residential treatment. center. -

DESCRIPTORS:  Characteristics and Etiology . S
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TITLE: The 1ife space 1nterview--Strategy'and techniques, In
~ F. Redl1, When we deal with children. TW?

AUTHOR:  Redl, F

PUBLISHER/PRODUCER: Free Press
: New York, New York, pp. 35-67-

PUBLICATION DATE: 1966

ABSTRACT: This section of Redl's book describes what is meant.by a
life space interview. It is a therapy-1ike interview that is held

" right around the event (the crisis event) itself by a group worker
or teacher that is responsible for the workings of a particular
activity. Life space interview is closely built around a child's
direct life experience in connection with particular issues that
become a focus for conflict. The goals of 1ife space interview are
to exploit life events for their clinical value and to provide emo-
tional first aid on the spot. The author elaborates on these two
goals by providing many examples of how 1ife space interview may be
used in a clinicul sense and as emotional first aid. Since the
tnheoretical framework for a 1ife space -interview involves a
psychodynamic orientation, many teachers may not be familiar with
the underlying theoretical 1mp11cat1ons However, a 1ife space
interview format may provide the student a c¢hance to deal with day
to day events that would otherwise be left unresolved.

DESCRIPTORS : Interventioa Strategies (Psychoeducational)
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TITLET™ Social environment of the schools. . ‘ T

AUTHOR:  Reynolds, M. C. (Ed.)

PUBLISHER/PRODUCER: Council for Exceptional Children
Reston, Virginia

PUBLICATION DATE:- 1980

ABSTRACT : This booklet contains five articles related to the social
* integration of handicapped students within the regular classroom.
The articles include an introduction, -social integration via
-cooperative programming, peer and cross-age teaching in order, to
promote social and psychological development, creating positive
classroom environments, and observation skills designed to
facilitate the monitoring of classroom behavior.

DESCRIPTORS: General Reference
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TITLE: " The disturbing child: A problem: of eco]ogical.management.
AUTHOR: Rhodes, William C.

* PUBLISHER/PRODUCER:  Exceptional Chile. -
Volume 33, Number 7, march 1967, pp. 449-455

PUBLICATION DATE: 1967

ABSTRACT: The author suggests an alternative way .of 1ook1ng at emotional
disturbances in children. He proposes the ecological view of emotional
disturbances. An ecological viewpoint emphasizes the reciprocal inter-
actions between the student and the .environment. Any problems can be
understood not as a manifestation of the student in isolation, but rather
as a system that manifests certain characteristics which facilitate
problem behavior. The author goes on to discuss ecological diagnosis,
cultural considerations and behavior management. He provides concrete
examples that exemplify behavioral management from an ecological
perspect1ve

DESCRIPTORS: Characteristics and Et1o1ogv

~ Programs
~Legal- and Philosophical lssues
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TITLE: Disturbed students: Characteristics.and educatioha] strategies.
AUTHOR: Rich, H. L.

PUBLISHER/PRODUCER:  University Park Press
) ' Baltimore, Maryland

PUBLICATION DATE: 1982

ABSTRACT: This book is an introductory text to the characteristics
and the education of emotionally disturbed students. There is a
heavy emphasis on the mild to moderately emotionally disturbed
student and very 1ittle attention is paid to the severely disturbed.
This book, for the most part, takes a traditional approach to the
delaying issue of the field of emotional disturbance. There are

-chapters on history, theories of cause, problems with definitions,
~characteristics according tn different theoretical orientations,
the different methcds of assessing emotional disturbance, and
teaching strategies and programmatic arrangements that relate to
various theoretical orientations. The author ends the book with a
chapter discussing a matching-model, This matching model seems to
be a reworking of the old aptitude by treatment interaction. It is
not very well explained, but there are student characteristics,
teacher characteristics, and curricular characteristics, and those
all should be matched so that the most benefit can Be derived from

" any given learning experience. : ' : '

'DESCRIPTORS:  General Reference’ (Psychoeducational)
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TITLE: Prevalence of teacher identified behavior problems. A
Tongitudinal study. ,

AUTHOR:  Rubin, R. A., & Balow, B.

PUBLISHER/PRODUCER:  Exceptional Children
Volume 45, Number 2, October 1978 o pp. 102-111

PUBLICATION DATE: 1978 ' //
ABSTRACT : The authors describe a longitudinal study regarding teachérs
ratings of a group of students that were followed from kindergartén
through sixth grade. It was found that in any single year 23 to /
percent of the subjects were judged as manifesting bekavior proE]ems
Among the subjects receivirlg three or more annual ratings, 59 Percent
were cons1dered as having a behavior problem by at least one feacher,
~and 7.4 percent were judged to be behavior problems by every ‘teacher

who rated them. The authors raise questions concerning teachers
axpectencies regarding behavior of their students. - :
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TITLE:  You and yourxéhi1d: A common sense approach to successful
parenting: -\ :

/~

e

AUTHOR: Wagonse11er B. R , & McDowell, R. L.

PUBLISHER/PRODJCER Résearch Press
. Champaign, I1linois

PUBLICATION DATE: 1979

- ABSTRACT: Written to be used as a text for parent groups, this book
draws broadly from the jdeas of writers on methods for managing children' s
behivior with an emphasis on behavioral approaches. Review questions

with suggested answers are provided at the end-of each capter. Thorough.--
coverage of basic principles. , " R
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TITLE: The acting-out child: Coping with classroom disruptior..
AUTHOR:  Walker, H. M.

PUBLISHER/PRODUCER:  Allyn & Bacon .
Boston, Massachusetts

PUBLICATION. DATE: 1979

ABSTRACT: The author takes a behavioral aporoach to the management of
géhavior problems in the classroom. The purpose of the book is to
rovide procedures for effectively managing the behavior of students.
1t is designed for regular, special, and resource classroom teachers
who are confronted with everyday behavior problems. “The author
believes thai behaviors are learned over time through interactions
with the environment and, therefore, can be unlearned, and new more
positive behaviors can take their place. Chapters include observing
and recording child behavior, behavior manegenent techniques, case
studies involving parents and techniques for facilitating the
maintenance and generalization of behavior change. '

DESCRIPTORS:  General Reference (Behavioral)
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TITLE: Observation of cupils and teachers in mainstream and special
educational settings: Alternative strategies.

. AUTHOR: Weinberg, R. A., & Wood, F. H.

/

PUBLISHER/PRODUCER: Leadership Training Institute .in Special Education
' Department of Special Education |
University of Minnesota 7 _
Minneapolis, Minnesota ,

Avai]ab]e from:

Council for Exceptional Children
- Reston, Virginia

PUBLICATION DATE: 1975

ABSTRACT: This volume is comprised of the group of papers that were
presented at ‘a two day conference sponsored by the Leadership
Training Institute -Special Educafion at the University of Minnesota..
The volume contains four clusters of papers. Each cluster focuses
“on certain methods of observation. The first cluster deals with
the observation of interactions within the classroom. The second
cluster «deals with ecological approaches_to observational methodo]ogy
The third cluster relates to ecological perspectives on education.
And the fourth and final cluster is concerned .with behaviorist
approaches to observation. This volume has the-potential to be P
extremely worthwhile for those educators who are interested in and o
»oncerned about systemdtic according of c]assroom behav1ors :

DESCRIPTORS : Assessment



RE0

TITLE:" Solving discip]jne problems: Strateg:ec For classroom teacherf

AUTHOR: 'wolfgang, C. H., & G‘1ckman, C. D.

PUBLISHER/PRODUCER: ©=  Allyn and Bacon
: - Boston, Massachusetts

PUBLICATION DATE:. 1980

ABSTRACT: This boox provides descriptions of a variety of behavior
manajement approaches so that the teacher can choose a strategy that
is more appropriate and consistent with their own values and beliefs.
The chapters include Gordon's Teacher Effectiveness Training, trans-
actional analysis approaches, values clarification, social discipline

: mode]s, reality therapy, and behavior modification. There are also
ChaptEﬁS concerning developmental theory and how it relates tc¢
teacher behaV1or, ma1nstream1ng problem behavior students, and a

discussian c0ncern1ng the strengths and limitations of teacher—s1udent
1nteract10ns

DESCRIPTORS: - General Reference (TOU&QS? on a]]'Descrﬂptors)\
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TITLE: ~ Influence of personal, sociai and political factors on the
labeling of students. In F. H. Wood (Ed.), Perspectives
for a new decade: “Education's responsibility for seriously
disturbed and behavici-ally d1sordered children and youth.

AUTHOR:  Wood, F. H

PUBLISHER/PRODUCER: . Council for Exceptional Children
Reston, Virginia, pp. 45-62

PUBLICATION DATE: 1981

ABSTRACT: This..paper looks 4t social, ethical and programmatic issues
related to labeling students as emotionally disturbed. The negative
aspects of labeling are discussed along with appropriate uses of
negative labels. That is, labels that define students as being i1l
or disturbed should only be used as a springboard for therapeutic or
academic intervention. According to the author there is a social
ambivalence about labeling. Approaches to the issue range all the
_way from a nuturing point of view which includes social cr1t1cs,

., -~ veformers;~and reconcilers all the way to-precious for aggression
o on the other hand which include those who are defenders of the status
"quo and pun1shers We must be more aware of what affects”labels do
have, how they are)used ‘and what.exactly the steps are in labeling .
behavior as- being disordered 2% disturbed. Other issues such as
emotional disturbance versus socia! maladjustment and labeling and
assessment are“discyssed. The author concludes with a section
1re]at1ng assessment to an action planned designed for 1nterv?nt1on
and treatment of students with emot1ona] d1sturbances
DESCRIPTORS. Character1st1cs and Et1o1ogy
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TITLE: Perspect1ves for a new decade: Education's responsibility for
: seriously d1sturbed and behav1ora]1y d1sordered cn11dren and
youth ,

AUTHOR:  Wood, F. H. (Ed.)

PUBLISHER/PRODUCER: Council for Except1ona1 Children
Reston, V1rg1n1a

PUBLICATION DATE: 1981 °

ABSTRACT This booklet is focused on ways for better meeting the
educational needs of seriously behav1ora11y disordered and emotionally
~ disturbed students. The first two papers in this volume offer a
- broad perspective on the present state of affairs regard1ng the. -
education of emotionally disturbed students. Also inctuded are papers
concerning eligibility and service issues. Such topics as labeling,
social-validation,- placement and- ra1nt@grat1on -information; exclusion
of the socially melagjusted, teacher preparaticn for the education of
autistic .children, and po11cy issues for providing psychotherapy and
canceling as related services. Papers related to programming include
teacher consultation models, alternative schoois, music therapy,
consultation with pgrents, and the effectiveness of developmental

therapy.
' DESCRIPTORS:  Characteristice snd Etiuiogy 3
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TITLE: PubTic secondary school programs for seriously emotionally.
disturbed youth. : ' _ ,

AUTHOR: Wood, F. H. (Ed.)

PUBLISHER/PRODUCER:  Behavioral Disorders - |
. | Volume 4 (Whole No. 3), 1979, special issue.

PUBLICATION DATE: 1979

ABSTRACT: This issue of Behavioral Disorders. is-exclusively concerned
with programming for students-with behavior disorders and emotfonal
disturbances at the secondary level. At the present time a few good

. secondary programs exist for educating emotionally disturbed youth.
‘Therefore, this issue of behavior disorders provides worthwhile
information' on specific programs already in existence.and theoretical
and practical -ideas that relate to the issue of programming for
- secondary students. Articles include topics such as resource rooms

“and their place in a secondary program, the needs of teachers and
their attempts to service secondary students, programming for emotion-
ally disturbed students within institutions, and joint efforts
between professionals to provide career education within a special
education setting. - " S
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TfTLE: Public secondary school programs for seriously emotionaliy
- disturbed youth. ‘ »

AUTHOR: Wood, F. H. (Ed.)
’ p2

PUBLISHER/PRODUCER:  Behavioral Disorders
Volume 4 (Whole Nc. 3), 1979, special issue.

PUBLICATION DATE: 1979

ABSTRACT: This issue of Behavioral Disorders is exclusively concerned
with’ programming for students with behavior disorders and emotional ,
disturbances at the secondary level. At the present time a few good’
secondary programs exist for educating emotionally disturbed youth.
Therefore, this issue of behavior disorders provides worthwhile
information on'specific programs already in existence and theoretical
and practical ideas that relate to the issue of programming for
secoridary students. Articles include topics such as resource rooms
and their place in a secondary program, the needs of teachers and )
their attempts to service secondary students, programming for emotion-
ally disturbed students within institutions, and joint efforts
between professionals to provide career education within a special
education setting. L E

DESCRIPTORS: Programs

- Curriculum Y




~o R54

TITLE: Disturbing, disordered or disturbed: Perspectives_on the . _ . _
_ definition of problem behavior in educgtional settings.’

AUTHOR: Wood, F. H., & Lakin, K. C. (Eds.)

PUBLISHER/PRODUCER' Department of Psychoeducat1ona1 Stud1es
University of-Minnesota
’”“\\\N1nneapo11s, Minnesota

- Available from:

Council for Exceptional Ch11dren
Reston, Virginia

PUBLICATION DATE:" 198¢

ABSTRACT: = This set of papers came out of a conference of the Advanced
Institute for Trainers of Teachers for Ser1ous]y Emotionally Disturbed
Children and Youth. The focus for the papers is one of the most
important issues in the education of emotionally disturbed-students.

That focus deals with attempts at defining exactly: and—~thefefore———————————
who is -eligible for special edycation services. Within the collection

of papers the subjects include defining, disturbing, disordered, and
disturbed behavior), administrative definitions of behavior dlsorders,
defining the emot10na11y disturbed populations for research purposes,
‘historical perspectives on disordered behavior, and finally a 1ook

at autism in terns of defining the syndrome. Th1s collection ¢f° - | o
papers provides a comprehensive -analysis of the problems encountered -

in trying to define emotional disturbances and potent1a1 so]ut1ons

to that" prob]em

DESCRIPTORS: Characteristics and Etiology ' k -
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TITLE: Punishment and aversive stimulation in special education:
Legal, theoretical and practicdl issues in their use with
. emot1onallj disturbed children and youth . w\J‘_

"AUTHOR:  Wood, F. H., & Lakin, K. C. (ds..)

PUBLISHER/PRODUCER: Department of Psychoeducat1ona1 Studies
University of Minnestoa
Minneapolis, Minnesota

- Available. from:

Council for Exceptional %h*%dren
Reston, Virginia - :

" PUBLICATION DATE: = 1982 _ -

ABSTRACT: This collection of papers came out of a conference of the
Advanced Institute for Trainers of Teachers for Seriously and
Emotionally Disturbed Children and Youth. The collection of papers
deals with legal, empirical, and ethical cons1derat1ons regarding
the use of punishment and other-aversive stimulation in ¢ontrolling
behavior of emotionally disturbed children and youth. <Papers from
this conference include the Tegal status of corbora] pun*shment
and aversive procedures, the influence of public opinion and social
custom relating to corporal punishment, two papers on theoretical
and research related issues, :and two papers related to programmatic
issues in the use of aversjve procedures. This thoughtful collection
of papers provides the reader with a- very: thorough discussion o{
many facets relating §0 the use of aversive procedures. when dealing

“with behavior problenichildren and youth, _ '
© DESCRIPTORS: - . Intervention Strateg1es (Behavicral)
Legal and Philosophical Issues '
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- TITLE: Making sense of reports on the incidence of behavior disordersy
emotional disturbance in school aged popq]ations.

AUTHOR: Wood, F. H., Zabel, R. H.

PUBLISHER/PRODUCER: Psychology in thé SchboTs :
' Volume 15, Number 1, January 1978, pp. 45-51

'PUBLICATION DATE:  January 1978

ABSTRACT : Estimates of the proportion of school children who should be
' receiving special education services because of emotional or behavioral
- problems vary considerably depending -on the source. Prevalent figures
range from .05 percent to upwards of 30 percent. According to the
authors it appears, however, that 2 to 3 percent of all school aged
children realistically could be considered seriously emotionally
~ disturbed-and therefore should be eligible for intensive special
education. The authors discuss incidence figures based on a variety
of operational definitions, the incidence of problem behavior in
general populations, and, finally the significance of incidence -
‘estimates”in program planning.

DESCRIPTORS:  Tncidence
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TITLE: & Deve1qpmenta1.therapy§ A textbook for teachers as thérdpi§t§
" 7 for emotionally disturbed young children.

AUTHOR:  Wood, M. M. (Ed.) .

"'PUBLISHER/PRODUCER: University Park Press
, S :  Baltimore, Maryland

PUBLICATION DATE: 1975 v

ABSTRACT: This series of chapters by a variety of authors takes an

eclectic approach to t!.. aducation of emoticnally disturbed studznts.:
As a basic assumption, the editor believes that developmental therapy
should be one of the roles that an educator should play. The book
combines psychodynamic constructs such as feelings, identify, guilt,
conflict, values, and self-concept-with other principles of learning
such as drives, motivation, reinforcement, task analysis and operant
behavior. The chapters deal with such issues as curriculum, .
programmatic arrangements, field services, and services_to‘pareqts.
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LEGAL ADVOCACY FOR PERSONS WITH EMOTIONAL DISTURBANCE J

There are two major federal laws whiéh protect the rights of
emotionally disturbed/behaviorally disordered students; Public Law
94-142, The Education for A1l Handicapped Children Act of 1975; and
Public Law 93-112, The Rehabilitation Act of 1973, Sections 503 and
504.

Prohibition of Discrimination Based on Disability

The Rehabilitation Act of 1973 represents the first major federal
civil rights law guaranteeing equal opportunity to handicapped persons.
The significant section of the act, "Section 504," provides that:

No otherwise qualified individual . . . shall, solely by reason

of his handicap, be excluded from participation in, be denied the

benefits of, or be subjected to discrimination under any program
or activity receiving federal financial assistance or under any
program conducted by any executive agency or by the United States

Postal Service.

The regulations which eventually followed this federal law attend to
such matters as employment, accessibility to programs of a variety of
kinds, including health, social services, and education from preschool

through post secondary education. Since any state or other governmental

agency, public or private agencies, institutions, oraanizations, or other

~entities or persons receiving federal financial assistance are subject to

the regulations, there are few programs and activities that might escape
the responsiﬁi]ity by law to refrain:from discrimination against handi-
capped persons. Section 504 regulations provide that no qualified handi-
capped person shall, on the basis of hr.idicap, be subjected to discrimina-
tion in embloyment under any program or activity which receives federal

assistance. A handicapped person is qualified if, with reasonable accommo-
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dations, he can perform the essential functions of the job. Reasonab]é
accommodations, as defined by Section 504 requlations, may include
makinq facilities used by employees readily accessible to and usable
by handicapped persons, job restructuring, part time or modified work
schedules, acquisition or modification of equipment or devices, provision
szf reéders or interpreters, and other similar actions.’

Further, an employer may not use employment tests or other selection
criteria to screen out handicapped persons unless the test or criteria
are shown to be job related and unless alternative meais of selection that
do ﬁot screen out handicapped persons'are not available. Neither may the
employer ask whether an anplicant is handicapped or inquire into the nature
or severity of a handicap except for limited affirmative action purposes.
The employer may only inquire into the applicant's ahility to perform
the job related functions.

Discrimination-in Cducation

Under Section 504, which would generally be app]ied in the case of
post secondary education, educationaT institutions may not discrfminate
on the basis of handicap, against an otherwise qualified person in matters
of admission or programming. A qualified handicapped person is one who
meets the academic and technical standards required for admission to or
participation in the pfoqram.

Admission tests must be selected and administered to insure that
their results accurately measure the applicant's aptitudé or achievement.

Further, the institution must modify its academic requirements if they
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have the effect of discriminating, on the basis of handicap, against a
qualified handicapped student. Such modifications may include changes
in the length of time permitted for completion of degree requirements,
substitution of courses required for a given deqree, adaptation of the
manner in which specific courses are conducted. Methods for evaluating
handicapped student achievement must accurately represent that achieve-
ment, rather than ref]ectinq the student's impaired sensory, motor, or
speech skills. An institution may be required to provide special aids
when necessary to assist the student in'receiving the benefits of a pro-
gram. Such aids may include tape recorded examinations, siagn langquage
interpreters for hearing impaired students, readers for visually handi-
capped students, and classroom equipment adapted for use by other health
impaired studentQ.

Actions That Parents May Take

Title VI of the Civil Rights Act of 1964 may be used when a parent
or handicapped person believes that the child has been discriminated »
against. One may contact legal adyocacy offices or register a complaint
with the regional director of the Office or Civil Rights for Reaion V,
300 South Wacker Drive, Chicago, I11inois 60606.

Special Education for Emotionally Disturbed School Age Children

In 1975 the United States Congress passed and the President signed
Public Law 94-142, The Education for All Handicapped Children Act. In i
the years since then, every state has passed new 1aws,'or revised old
laws, regarding the education of handicapped children to bring their

state laws into essential conformity with the federal law. Thus, all
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handicapped chj]dren in all of the states now have the right to a free
appropriate public education.

Handicapped children are defined by the law as children who have
been evaluated "as being mentally retarded, hard-of-hearing, deaf, speech
impaired, Qisua11ybhandicapped, seriously emotionally disturbed, ortho-
pedically im.aired, other “ealth impaired, deaf-blinu, multi-handicapped,
or as having specific learning disabilities, who, because of these 1mpa|r-
ments, need special education and related serV1ces !

Rights of Handicapped Children

The fundamental right established by the law is the right to a free
appropriate public educat1on, regardless of the sever1ty of the child's
handicap. Th1s means, accord1ng to federal regu]at1ons, the following:

Special education and related services wh1ch (a) are provided at
public expense, under public supervision; (b) meet the standards of the
state educatidna] agency; (c) include preschool, elementary school, or
secondary school education in the state involved; and (d) are provided in
conformity with an individualized education proqram.A -

In order to provide the aforementioned free appropriate educétion,
the law and regulations call for a number of specific rights which must
be provided handicapped children and their parents or guardians. Among
these rights are:

1. The right to nondiscriminatory testing. The school district‘/

must use assessment materials and procedures which have beeq
selected and administered‘so'as not to be racially or cu]td}ally

/

discriminatory.



The right to procedural safeguards. Throughout the procesé of
assessment, diagnosis, program planning, and imp]eﬁentation the
parent or guardian has the right to prior notice before the

schools take certain actions, the right to grant permission to

the school to take certain actions, to refuse permission, to

cha]]eﬁée professional décisiOJs and to make use of an advocate,

to request formal hearings, and to avail themselves of the full

range of judicial proceedings.

a. Right to notice. Parents or quardians of a handicapped child
must receive prior notice written in their native lanauage
of any proposed formal educational assessment or denial of
educational assessment, any proposed placement of their child
iﬁ a-special educétion program or the denial c¢f such place-
ment, or in the case of intent by the school to remove the
child from a special education service.

b. The right.to'an education in the least restrictive alternative
placement. This section of the law means that the assessment
and IEP teams must consider the unique needs of the child in
deciding the barticu]ar kind of placement that would be most
productive for the child. In light of that child's capabilities
and needs, the school must provide the least restrictive environ-
ment possible. Further, handicapped children are to be placed
with non-handicapped children to the maximum extent approbriate
to the needs of the handicapped child. If the handicapped
child can be appropriately’ educated in reqular classes with the

use of supplementary service, the law requires the school district
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b. (cont.)
to provide such an environment. Segregated placements may
only occur when education in the regular classroom, with supple-
mental support, is not appropriate for the child.

According to the individual needs of the child, some ED/BD
children may well be placed in the regular public school class-
room with supplemeritary assistance; however, still in keeping with
the law, some ED children might well be placed in segregated
special facilities because Such a placement would bé the least
restrictive in 1ight of the particular child's pattern of skills.
abilities and needs. It is clear that the decision must be made
on the basis of child characteristics and need, and not upon the
programs or placements that might or might not be available in
the particular school district or in neighborina school districts.
If fhe needed placement is not available in the district, then it

‘must be established either in the district or through some type
of tuition arrangement with a bub]ic or private school having such
a placement, presuming agreement by the parents.

C. The right to an individualized educational program or plan.

. The school district must provide every handicappéd child with an
individualized educational plan (IEP) which is designed to insure
that the child's particular special educational needs are met.

The IEP must be developed by a team which includes one or both
parents and, when appropriate, the child, as well as the child's
regular classroom teacher, and special education and support per-

sonnel. Others may be included. The IEP must include: (1) a
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(cont.)

statement of the child's present 1evél of educational performance,
(2) a statement of annual goals including short term instruc-
tional objectives, (3} a statement of the specific special edu-
cation and related services to be proviced to the éhj]d, and the
extent to which the child will be able to participate in reqular
educational programs, (4) the projecfed dates for initiation

of services and the anticipated duration of the services, and

(5) appropriate objective criteria, evaluation procedures and
schedules for determining, on at least an annual basis, whether
the short term instructional objectives are_beinq achieved.

Due process hearing. When parents do not agree with the school
decisions, they have the right to obtain an impartial due process
hearing organized and conducted in the school district where the
child lives. This hearing must take place before an impartial
hearing officer mutually aqreed to by the school bégrd and parents.
At the hearing, the parents may have the advice of an attorney

or other advocate, there must be a written or tape recorded record
of the hearing, witnesses may be called, and cross examination or
challenges to those witnesses may be made. The hearing officer
must make a written report which states the facts, together with
his decision and the reasons for the decision.

The right to aDpéal.’ If the due process hearing officer rules
against them, parents may then aﬁpea] to the State Commissioner

of Education or State Superintendent of Instruction. If that offi-

cer rules against them, parents may then bring suit in the courts.
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e. (cont.)

During.such an appeal process, the disputed changes in the
child's program or placement may not be made by the school.

The principal rights and opportunities described above are provided
in the laws mentioned at the outset of this chapter plus other items which
could be critical for a given person. Thus, it is wise to_seek the advice
of an advocacy office.

These Taws provide to emotionally disturbed/behaviorally disordered
students and to theierarents a vowerful tool which will help them insure
equal access to an aporopriate education, to employment, and to social
and health services. In the majority of instances, it will not be necessary
to call on these laws to advocate for such rights because, over the past
few years, most social service agencies have become fully aware of their
responsibi]itiés under these and similar laws. However, when the situation
calls for advocacy, those concerned .about the handicapped person can take
full advantage of the opportunities and procadural safequards provided by

such laws.
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Inservice for Regular and Special Educatjon Teachers*

Behavior Manayement Strategies for the Classyroom
1978 |
Workshop ma-ual

Workshop format, with an audience of regular classroom teachers
who are workin; with special education students.

Behavior Management Strategies for the Classroom presents a workshop to
acquaint regular classroom teachers with strategies and techniques useful
in managing the behavior problems of special nerds students placed in
regular class settings.

The manual provides material for the development and implementation
of four sequential two-hour sessions.

Session One presents an overview of and introduction to behavior
management as an approach to effecting classroom behavior charige.

Session Two describes nine intervention principles and procedures for
developing a behavior management program,

Session Three describes types of reinforcement and strategies for
selecting effective reinforcers.

Session Four examines sample programs and provides guidance for developing
intervention programs to bring about positive behavior change.

Each section of the manual devoted to a separate session includes an
Overview chart, step-by-step guides for conducting the sessions, copies
of handouts, and reference materials. The workshop includes leader
piresentations, selected readings for discussicns, Problem solving and
simulation activities, and games, Supplementary multi-media materials
are suggested for each session.

Research for Better Schools
444 North Third Street
Philadelphia, Pennsylvania 19123

Each Program $15.00

*Taken from:  Training Systems, Materials and Resources for Mainstreaming:
A Worklist. National Support Systems Project, University of Minnesota,
- Minneapolis, Minnesota, 1981.




Inservice for Regular and Special Education Teachers (cont.)

Behavior Modification Skills

Administration manual, 80 color /slides in caroisel, cassette tape,
student response book for each unit.

Preservice or inservice training with reqgular and special education teachers.
This multi-media program is designed to teach seventeen specific sk:lls

in five interrelated sound/slide units. Summaries of behavioral objectives,
skills reviews, practical exercises, and a bibliography are provided for

‘each unit.

Unit 1, Observing Behavior, includes using behaviorally specific description,
pinpointing, stimulus control, base lines of behavior, counting, charting,
and identifying the observable causes of behavior.

Unit 2, Increasing Behavior, includes identifying reinforcers, rules
for delivering reinforcement, and ensuring reinforcement effectiveness.

Unit 3, Decreasing Behavior, includes three methods for decreasing behavior,
using time-out procedures, using response cost and over-correction
procedures, and ensuring effectiveness of punishment procedures.

Unit 4, Creating New Behavior, includes efficient ways of using techniques
for modeling, prompting, fading and shaping behavior.

Unit 5, Implementing the System, includes using token systems to implement
behavior modification programs, ensuring token system effectiveness, and
introducing behavior modification and the behavioral approach.

Research Media, Inc.
14 Story Street .
Cambridge, Massachusetts 02138

- $450.00

Classroom Management
1977
Four films, reading materials, and instructor's guide

Preservice and inservice programs for individual teachers, small
groups or large groups.

These classroom management materials were developed by Walter R,
Borg of Utah State University as part of *the national Protoco]
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Inservice for Regular and Special Education Teachers (cont.)

Materials Project, for which the dissemination is managed through the
University of South Florida. Classroom Management is designed to teach
teachers certain concepts and classroom management skills which relate to
the rate at which disturbances and inattentiveness are likely to be

present ir the classroom. Each module deals with one important concert

of classroom management. The research foundation for the modules comes
from J. Kounin's Discipline and Group Management in Classrooms. (New York:
Holt, Rineholt, Winston, 1976).

Transitions

Group Alerting

Learner Accountability
Withitness

‘Protocol Material

National Resources and Dissemination Center
University of South Florida
Tampa, Florida 33620

Note: This training package is but one of many available through National
Resources and Dissemination Center at Tampa. For a catalog of other
materials write to the Center at the address given above.

Let's Series Modules
Preparing Regular Educators for Mainstreaming
(Project PREM)

1976

Series of ten competency-based, field-tested training modules in the form
of individual learning packets. ‘

Preservice and inservice training of regular educators; adaptable for use
with supervisors, administrators, and principals. -

The Project PREM Let's Series Modules are designed to develop cognitive and
attitudinal competencies for working with mildly handicapped students in the
regular classroom. Each module contains a prospectus goals and objectives,
flow chart, pre-test, specific objectives, learning alternatives, self-
assessment inventories, and a post-test.

Attitudes of Teachers

The Concept of Implementation of Mainstreaming

Characteristics and Educational Implications for Handicapping Conditions
Individualizing Instruction

Communication Skills Development

a7



Inservice for Regular and Special Education Teachers {cont.)

Social.and Academic Integration of Handicapped Children into the
_ Regular Classroom :

Testing and Observation Techniques

Behavioral Management Techniques

Sources and Development of Instructional Materials

Career Education Adaptations

Project PREM

EDB 210 .

The University of Texas at Austin °
Austin, Texas 78712

Distributed by:

National Support Systems Project
350 E1liott Hall

University of Minnesota

75 East River Road

Minneapolis, Minnesota 55455

Mainstreaming: Classroom Management Techniques

1978

Four filmstrips, accompanying cassettes, discussicn guide

Preservice and inservice training of regular class teachers

This multi-media program was designed to help eleimentary and
secondary regular classroom teachers learn about and apply management

strategies that will help mainstreamed children to function successfully
in a regular classroom,

Filmstrips: You Can Make It Work
. Learning Impairments
Behavioral Problems
Physical Disabilities
Guidance Associates
757 Third Avenue
New York, New York 10017

$84.50

Lus.
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Inservice for Regular and Special Education Teachers (cont.)

:15Mainspreaming Library

S917

<’Seriesfbf 15 resource books, varying from 224-320 pages.

Preservice or inservice training with regular education teachers.

~This series is designed to provide background material and methodology

for the regular class teacher dealing with special needs children in the

c#classroom.  Most of the books consist of collections of articles on a

appendix. .

specific disability and include o topr¢ matrix, glossary of terms, and

Special Ltducation .

lLearning Disabilitioes

Montal Retardation

Autisni .

Behavior Modification

Speech and Hearing

Deaf Education

Emotional ‘and Behavioral Disorders
Psychology of Exceptional Children
Diagnosis and Placement

Dyslexia ‘

Visually Handicapped Education
Mainstreaming

Physically, Mandicapped Cducation

-Gifted and Talented Edutation

Special Learning Corporation
42 Boston Post Road
Guilford, Connecticut 06437

Complete Iibrary set of 15 volumes:  $130.00
Single titles: $8.75 cach: ’

Individual Educational Programs

Human Growth and Development of the Exceptional Individual
Severely and Profoundly Handicapped Education

Counseling Parents of fxceptional Children

Pre-School Education for-the Handicapped

Career and Vocational Education for the Handicapped
Vocational Training for the Mentally Handicapped

Luy



[nservice for Regular and Special Fducation Teachers (cont.)

Additional titles available at $6.25:

Three Models of Learning Disabilities
Motor Disorders

Lanquage and Writing Disorders
Perception and Memory

Reading Disorders

Readings also avaitable in a number of Teacher Resource Kits, with cassotte
} BRI A

tapes and/or filmstrips, teacher's guide, duplicating master. etc. Contact
publisher for information on contents and cost.

Fittes include: Special Education Program
Diagnosis and Placement Packaae
fmotional and Behavioral Package
severely and Profoundly Handicapped Lducation Package
Specitic Disability Package

Book and Cassette Programs:

Special Education
Learning Disabilities
Diagnosis and Placement
Gifted and Talented Education
specch and Hearing

“Mental Retardation
Visually Handicapped Cducation
Physically Handicapped Education
Autism

Mainstreaming Series

1977

series of 15 paperbound books ranging from 120-136 pages
Preservice and inservice training of reqular classroom teachers.

Lach book in this series is designed to correct misconceptions about and
improve understanding of the exceptional child. CEach book provides practical
suggestions for enhancing Lhe mainstreamed child's personal and educational
development.,  The series is presented in cartoon format to make for easy

reading and avoid the use of Jarqgon,

ERIC

Aruitoxt provided by Eic:



Inservice for Regular and Special Education Teachers (cont.)

--Mainstreaming Exceptional Children

--Managing the Hyperactive Child in the Classroom

--Mainstreaming the Gifted '

--Behavior Disorders: Helping Children with Behavior Problems .

--Mainstreaming the Hearing Impaired Child: An Educational Alternative

--Mainstreaming Children with Learning Disabilities

--Mainstreaming the Visually Impaired Child: Blind and Partially Sighted
Students in the Regular Classroom

--Mainstreaming the Mentally Retarded Child , ‘

--The Physically Handicapped Child: Facilitating Regular Clas room
Adjustment

--Counseling Exceptional Children: The Teacher's Role

--The Communicatively Disordered Child: Management Procedures for the
Classroom

--Education of the Severely/Profoundly Handicapped: What is the Least
Restrictive Alternative? '

--Keeping in Touch with Parents: The Teacher's Best Friends

--*The Public Law Supporting Mainstreaming: A Guide for Parents and
Teachers -

--*{ndividualized Education.Programming (I.E.P.): A Child Study Team
Approach :

Learning Concepts

- 2501 North Lamar ; ,

Austin, Texas 78705 | ;

Each title: $5.95

Resource Teachfng: A Mainstreaming Simu]ation. T -
1978 |
Multi-media simu]atfon training program

Preservice and inservice training with special education teachers and
regular education teachers involved in mainstreaming.

This series of simulation activities and role-playing'situations is designed
to help participants practice interpersonal skills with administrators,

othe~ teachers, children, and parents. The program covers student selection,
scheduling, selecting materials, and other tasks commonly associated with
developing and carrying out a resource program.

Charles E. Merrill
1300 Alum Creek Drive
Columbus, Ohio 43216

$120.00
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