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INTRCDUCTION

Karen Lane and Deborah Peziian

This course guide in women's studies is designed to meet the needs and inter-
ests of womeri in rural and urban comifiuriities. These courses, in the form of
workshop series; were developed and taught during 1979 by facilitators working
with groups of commiunity wormen in central Vermont and in metropolitan Boston:
Part I, for rural women; contains chapters on work, health, parenting, and oral
history. Part I, for urban women, contains chapters on Black.women's culture;
women’s history, women and health care, Latin women’s culturé, and women

and writing. Each of these courses provides opportanities for the members of the

explore women's roles in society. . L

__Over the past decade, the worrien's moverent has generated a growing num-
ber of programs and activities designed to counteract the negative effect of sex
discrimination iri many areas, inciuding law, education, and employment: As the
focus of these activities has broadened, so, too, has the number of women
whose lives have been touched by this movement increased. Many women have
come to recognize some of the urgent problems they face today: the need for

equal access to education and job training, for equal employment opportunities
and benefits, for reproductive choice, for better child care facilities, and for a

broader 1ange of options for older women. What is presented in this course guide
is the written record of an educational program having its roots in the women's
movement: The purpose has been to reach out to women affected by discrimina-
tion, lack of formal education and stable employment, and limited time and

opportunity for examining social and personal issues in depth.

incliaing an experimental orie for rural worien and children in north Georgia, as

wetl as programs in folklore, oral history, and ethnic studies. She has a long-stand-
ing comimitrient to the achieverment of equal rights for minorities and women.

Duborah Peariman served as project coordinator for the Women's Community
Studies Program. Active in the women's movement for five years, she views her
commitment to women's issues as an integral part of her.work in_education and
couns ling. She is a contributor to the book Breaking the Silence: Seven Courses

in Women's Studies, and is co-founder of a distribution network of independent
curriculum and media developers in women's studies. -
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THE CONCEPT OF CONMMUNITY

In the development, teaching, and writing of thls wourse gunde a new under-

standmg of the concepts of commanity, and of educatior; illustrated the impor-
tant relationship between theory and practice.

The women who participated came from the community. The women involved—
group leaders and participants alike——all came from the local community. The
groups were drawn from many sources: from_social service agencies szrving
low-income women, from other voluntary institations and programs such as

senior citizens’ organizations and parents’ groups, irom schools, from non-volun-

tary institations saoch as prisons and halfway houses; and from ad hoc groups
assembled through ads and through notices posted on community butletin
boards. Each of the women who presented the workshops had previous experi-
ence in off-campus learning; each had a special sensitivity to low-income
women; and each was attuned, in making outreach efforts, to the importance of
taking the time to know those who live and work in the commuriity.

- No_matter how important the need for change, creating a Situation_in which to

sffect change does not necessarily ensure that it will take place or be accepted:

To make the courses as physically accessible as possible, meetings were held in
the communities from which.women came: in private homes; charch basements;
and libraries: at meal sites for the elderly and in nursing homes; at community
centers; and within existing programs at schools and agencies. To make commu-

t|C|pants,,feeJ uncomfortable ,orrlnnm|dated, by a phlﬁlofs,ophy”ngt7tfh7e|7r”pwfnﬁ
Instead, the focus was on what is common to many worren in-this society: the

lonzliness_encountered by older women; the isolation and self-doubt faced by

mothers cf yoang children; concerns abouat health; the reality of women’s double
day, workii:g at home and on the job; the fear of violence against women. Begin-

ning with experiences of immediate relevance; the groups moved from the spe-
cific to the general, from sharing and recording events to analyzing them.

A new sernse. of commun:ry was created within the group. When women gather

women's needs; interests; and problems are shared. A recognition of this com-
mon bond helps women be open about their anxieties and frustrations and about
their need_for equal respect and opportunities. As participants moved from the

particular to the general; from seeing themselves as individoals to seeing them-
selves as pari of a Iarger entity, meetings among groups of women were trans-

formed into women groups Inmally some women disputed the va[ue Qf such an

own, to see their own worth, to gain some confidence, and to try new behaviors,
including leadership, organizing, and other skills;

__As women gain pride in newly acquired skills, itis |mportan1 to retain a respect
for traditional values and ways of thinking: Although it is.natural to feel torn
between familiar cultural and rellglous beliefs and an_allegiance to new people

and new ldeas membershlp in areli gloys ethnlc or racual group need not pre-

By provndlng the qroups with privacy, confldennalny. and time away from pres-
sures and problems; these workshops help create a new sense of communily
during a short span of hours. Intormation about women's lives is drawn from

vik£ g
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many sources—life histdries diaries, photographs, and personal experiences—

written and audnovusual materials and from. guest speakers broadens the scope
of contemporary and. historical issues. Explicit in building trust is the belief that
each wcman has something worthwhile to say and that out of this experience

comes a better understanding of the issues women face; not onty as individuals,
but as women in this society. Active involvement in the creation of a product

(such as the examples described in the oral history and the writing wotkshop
series) can be importan! i underscoring the process of moving from the per-
sonal to the political. This group learning environment may enable participants to
see that individual protilems often require collective salutions.

~_The women saw new possibilities for community in the future. These chapters
describe the specific experiences of nine facilitators and the wornen with whom
they worked. As a document, this course guide translates those experiences in a
way that may enable women in other places.to form their own sense of commu-
nity as they partucnpate in these workshops. Offered here are tools for education;
not ' " Most. |mportant is the opportanity for community women to share
with onie another and to recognize the bond between them.
The recognlt.on of this bond can be the basis for socia!l action: Participation in
women'’s stidies courses such as these cah bring abolit a new Self-awareness

for the individual women who participate. The experlence of meeting and sharing

can also help the groap to see a need for change in the social structures of the
community.

THE CONCEPT OF FEMINIST EDUCATION
. L,
Just as. communtty is invested here with a new sense of meantng, S0, ﬁ) X
does the learnlng process described in these pages give new meaning to the
word “education.” Combining humanistic; person-centered education with a par-
ticular focus on women has yielded a feminist model of education. Feriinist edu-
cation as described here beglns with the experiences and feelings each woman

has to tell: From these expressions emerges the subject matter of the courses.
From an_active involvement in_discussions_and activities and_an exposure to

source materials come.an understanding and analysis of women's day-to-day
lives. The coritinual exchange between the individual-learner and the other group

members; between the information contributed by the members of the group and
that derived from other resources, creates a feminist educational experience,
one in which there is a constant striving for women's empowerment and self-
determination:

__ This._ model-of learning is dtsttnctly different from |nstruct|on that tradlttonaII/
takes place within groups. In traditit

create an atmosphere of competition in which individuals demonstrate that they

are more knowledgeable and skilled than other group members. Feminist educa-
tion, on the other hand, fosters collaborative effort among women. It strives for

that unexpected but welcome moment when one woman says to another “Ah

to happen many times. They demonstrate some of the themes that unite the par-
ticipants across many miles: motherhood; widowhood; the need for better health
care, job training; and child care; isolation; and discrimination. Many ol these
mortients enable participants to find new reasons to cherish women's common

hlstory to value themselves and galn inspiration from others, to cope with a world

ix iu



O

ERIC

Aruitoxt provided by Eic:

that does not vaiie women equally with men, to gain power to accomplish their

Beginnings and endings are difficult to define. In this program, change began

to take place when women examined the issues closest to their lives: parenting,
household work, health, sexuality, depression, and employment. Perhaps with-
oat becoming involved in social change through active participation in the wom-
en's movemerit, the women who joined in these workshops have seen-he value
of making changes both within the family and beyond. -~
~ Becalise the majority of American women work of necessity and not by choice;
and because many will be single heads of households during some part of their
adult life, courses such as those described here substantiate the need for chang-
ing the inequities of the present Socioeconomic System. They alsc demaonstrate

the need for a deeper anderstanding of the interrelationship between womeri's
personal lives and the economic and social realities that govern them. Creating

new understanding; building new communities of women, can contribute to mak-
ing theoretical and practical connections for change.

USING THIS COURSE GUIDE

The goals of each of th:x workshop series are to promote the visibility of
women's accomplishments, to enhance women's personal growth, and to
increase participants' analytic skills in a political context. The nine_chapters in
this bock each address a topic of importance to women—to rural women in Part |,
to urban women in Part li—and offer special insights and suggested activities
that will be helpfiil to the potential user. - -

Resources are listed at the end of each chapter and provide facilitators with
essential preparation for conveying information on a topic and for having an over-
view of the subject matter. The reader is strongly urged to familiarize hersslf with
these resources before beginning to teach any of the courses described here.
Examining ihese lists of books, pampriets, articles, films, and other educational
media; at the outset; may save a group leader time; energy, and expense. _
_ Each of thé colirses described Here will be shaped by the teacher who. imple-
ments it, by the participants wha are involved, and by the setting in which the
colirse takes place. Because each author's work reflects fer own_unique style of
teaching, tne reader is encouraged o examing_all of these chapters before
beginning a workshop. In this way, she will become familiar_ with a variety of
approaches and materials. Because individuals also learn if different ways, help-

ing to shape the content of the course; it becomes a reflection of both the partici-
pants and the group leader. The user may find the most effective course to be a

synthesis. of all these chapters. o S L
Below is a geneial description of the chapters, highlighting the content and
style of each. Differences in organization will be apparent to the redder, and
reflect the individua! approach taken by each author. In several chapters, sub-
headings_emphasize certain points and_guide the reader through the pages.
Chapter 4, “Oral History as a Group Process;” however, has no such subhead-
ings. This is because a special emphasis has been placed on the concept of
process: both the learning process described in the chapter and the commuinica-
tion process between author and reader. The reader will most clearly understand

what the author has to say if this chapter, along with the other chapters, is read in

its entirety. B
Li

»
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Part |: Courses in Women's Studies for Rural Communities

Chapter 1, "Women and Work," has as its focus paid work outside the home.

The emphaelo is on recoghizing women's economic coniributions, valuing
women's economic independence and self-reliance, and enhancung the self-

worth of the parucupants Topics include a historical overview of women's
work, the value of work, work at home and on the job, job hunting, non-tradi-

nonal 1obs and economucs Curruculun unlts are outllned in chart form; and

chapter.

Chapter 2, “Women and Health "is desugned to heIp develop in each partlu-
pant the sense that she is a person capable of assuming responsibility for
her health care and able to use the available health care system to her great-
est benetit. Because women usually provide famlly health care in the home,
this course enhances and expands upon women's existing knowledge, and it

addresses such topics as depreSS|on contraception, vaginitis, the pclitics of

women's health; emergencies; family self-help, smoking; nutrition, exercise;

menstruation and menopause, and sexuality.

Chapter 3 “Parentmg lssues m Women 's lees exarmnes many ISSUBS

parennng not as an isolated role, butas a role that has a profound impact on
women's emotional, economic, and social situations as well. Jourrial keeping
and many grouo activities are infroduced as effective means of aprroaching
issues such as communication; family roles, assertiveness; and ,ersonal
growth.

Chapter 4, “Oral History as a Group Process,” introduces a highly rewarding

activity through which to celebrate women's essential contributions to life—

contributions unheralded by traditional written history The emphasis is on
the fact that each woman is a valuable resource, not only for herself, but for
others, and that participation in the oral history process fosters communica-
tion, sharing, and support among wormen. At the conclusion of the chapter is
a sample oral histcry transcript.

Péfw'éemse&mfﬁ in-Women

» Chapter 5, "'Black Women's Culture,” confronts the fact that,Black women

are doubly oppressed as women and as Black people B.ack women s mem-

lege and political power. Black feminism treats the lives of Black women seri-
ously and struggles for a world in wiiich being Black and female no longer
means_being stereotyped into predefined roles. The zessions encompass
discussions, activities, and. resources on Black wormen's culture; culinary

arts; style and aesthetics, including fashion, hair, and mannerisms; visual

and decorative arts; and musnc-—-all of which celebrate Black women's crea-
tivity and survival.

Chapter 6, "Women's Histary, Oral Traditicn, and Culture;” introduces the
reader lo an exciting way of understanding events, conditions, and human
interactions from one time period to another. It is history that is muitiracial
and multi-ethnic, and it reflects various cconomic backgrounds. The role that
oral history and oral tradition play_in women's history is significant: because

the history of woman and cther neglected groups is so rarely recorded, oral

history represents an important primary source. This chapter provides exten-

sive activities and resources on the richness and complexity of women's
history and oral tradition, and it offers suygestions for doing individual and
group oral histaries.
Chapter 7, “"Women and Health Care Issiies and Altennatlves examines
the relationship between women's role in society and women's lack of

xi : 12



Q

ERIC

Aruitoxt provided by Eic:

access to control over their health care: Two corricula—Workshep A for
adults and Workshop -B for adolescents—provide: exciting activities arnd

extensive resources about the polltlcs of health care and preventive health

care; a special sensitivity is given to issues of sexuality, homosexuality, race,

and caltare: The workshops emphasize the value-of reconnecting women to
knowledge that was once a familiar part of the culture and folklore, and to
skllls thatensure that women s health needs wnll be better met. -

""" " describes the problems of
Latin people and the devaluation of Latin culture in_this_country. The prob-
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lermis facing Latin women are enormous, and the impetus for creating change
must come from_within;, not outside, the Latin. community. This workshop

series begins a dialogue to end the |nv1s|b|hty and_silence of Latin women.
Sessions include information on the Latin weman’s cultural roots, morals,

and values; on the economlc rea||t|es and klnds of d|scr|m|nat|or1 she faces
change: _ .
Chapter 9, “Women and ertlng,f challenges the premise that wntmg is
something only a special few can do; and reading something that requires
exterisive training. These popular attitudes reinforce class distinctions and
racial stereotypes. The emphasis in this workshop series is on finding ways
to explore the process of writing by women—particularly by Black women:
Sessions include msnghtfuldlscusslgnsangfexamples,jqrfmovmg from self-
discovery to self-expression to self-revelation: The value and use of the jour-
nal, as well as unpubllshed manuscripts by women  writers, broaden the

discovery of women's achievements:

A NOTE ON SUPPLEMENTARY RESOURCES

In addition to the lists of resources accompanying each chapter in this course
guide, the following materials are especialty recommended to the user seeking
general supplementary resources.

Supplementary Resources: For those readers preferrmg short mtroductory

workshops in women's studies; an excellent course guide is available for women

" whose access to educatlon and employment has been limited because of race,

Stud/es (Newton Massachusetts Women's Educatlonal Equity. Act Pubhshlng

Center, 1979).includes a user’s gulde and courses on ‘‘Black Women Writers,”

“Introduction to Women's History in the United States;” "Reading and Writing

about Women'’s Lives,” “Sex Roles and Socialization,” “Women in Cross-Cul-

tural Perspectlve  “Women in Prison;" and “Women and Their Working Lives.”
Each workshop: is primarily experiential in nature and uses consciousness rais-
ing; skifl building; and resource sharing. Extensive bibliographies and sugges-
iiors for audiovisual and supplementary readings are included: .

Very useful and valuable complements to_both BreakmgjhﬁeﬂS!Enc,ewafng
A Comimon World have been developed by mdependent media artists: Being a
Woman and Everything, produced by Carol Frenier, is a fifteén-minute calar filiti
available on videocassette and tape: It portrays a warm. and engaging role model
of a working-class woman from childhood through adulthood. Information on the
film and its accompanying teachei’s guide can be obtained by writing to the pro-
ducer {Box 111, Manchester, Massachusetts 01934). And Ain't 1 a Woman:-A His-

tory of Women /n the United States from 1600 to the Present is a concise (fifteen-

xi 13
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minute} overview of Unlted States history in slide/tape format: The show depicts
the day-to-day reality of women who worked long hours in factories and fields—
work that required strength and endurance—-and who returned home to a second
job of Chlld care and household wo.k Supplementary rnadmgs and sources on

show; a datellne on United States women's hlstory, a b} bluography for students

and teachers, suggested classroom activities, and z list of themes and issues

helpful in the study of United States history. Information on_purchase or rental
can be ootained by writing the producers (Ain't 1 a Woman, PO. Box 730, Boston,
Massachusetts 02102).

A FINAL NOTE

-_Women are experienci: a revolution. The support of other women is b%bi/'ié-
lng a catalyst for women to look within themselves For some wormen this is an
exciting prospect. For other women this may seem difficult or appear unneces-

sary. Yet unless women have the opportunity to make choices, there is no possi-

bility for making changes.-A_Common_World offers a place for beginning. The

chapters in this book represent a work in progress. Each workshop series can be

expanded upon and modified as facilitators and group members deem neces-
sary. For example; courses can be led by. one person, or team-taught, as “Black
Women's Cu'ture” and “Wamen and Writing” were. After uising Some or all of the
materials in the course guide, please fill out and return the form provided at the
end of this book. Readers’ and users’ comments and criticisms will be most wel-

come.

xiii
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1. WOMEN AND WORK

Marna Chater

INTRODUCTION :
The focus aof this curriculum is on paid work outside the home. It does not
include consideration of one very important issue, work done in the home. That

particular issue is_beyond the scope. of this curriculum. The purpose here is to

offer support to individual women in their employment.

The women addressed in this curriculum live and work in the small towns and

remote areas of oar country, where the pace of change is slow and the culture

‘resistant to unfamiliar ideas. Rural women, who have spent their chidhood and

adult years in small. isolated communities; have not had access to college
courses, women's consciousness-raising groups, and other such opporjun|t|es

The matenal presented here has been desngned wnh that consnderanon m mmd
tion that their pnmary work lies_with their home and family. For these women;
the cultural “ideal” would have them remain in the home. THey grow Up expect-
ing their spouse to be the breadwinner, while they are supported, protected and
cared for as a dependem For many women these traditional expectations con-
cerning their roles are in conflict with their day-to-day reality, . _

The.times. have changed, the traditions have been broken; yet people hold to

the “idéal.” In many ways, the traditional values present something people know

and trust. But the change in reality must be perceived: For example; two-fifths of
all workers in the labor force in 1978 were women. Fifty-nine percent of all
women eighteen to sixty-four—the usual working ages—were working. When
viewed in comparison to other times, the contempaorary situation becomes more
dramatic. The number of working mothers has increased more than tenfold since
the period immediately preceding World War |1, while the number of working
women has more than tripled.3?

Society's assumption that the pnmary role of women is in the_home results in
unequal opportunmes for women in education and employment. The brunt of this

inequality is acutely.experienced by women who become the primary wage
earners in their families—single parénts, displaced homemakers, and welfare
mothers.

Marna Chater has worked as a consuitant to_health, education, and human serv-
ice$ organizations in Vermont for the past fourteen years. Hér work has been
diverse and includes conducting a feasibility study. for a women's heaith center,
working in the criminal /ust/ce System, serving as training consultant to Planned
Parenthood of Vermont in its formative years, and working with low-income
groups. Currently, stie is completing a series of humanities discussions in Vermont
communities on the jssues of crime ahd justice.

-

(Note: In this chapter, superscript numerals refer to a parhcular reference, corre-
spondingly numbered, in the Resources section, pp. 30-—35)
{
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A majority of women are 2mployed because of economic need. More than half
of employed women are heads of households. More women than men are single

parents and as sach are often the sole support of their family. Many women
expect to contrlbure to their family's support in more than a secondary way. In

fact; a woman'’s income frequently raises her family out of poverty.3!

This curriculum is irtended for use by potential leaders who have taught and
worked with community groups. Experiénce and an intimate knowledge of the

culture and women. of the community can.be most_helpful._t is. |mportant to be
aware of and sensitive to the values of the participants. The following is pre-
sented to serve as a gunde to those teachers and group leaders who are working
with community women in rural areas. My comments and suggestlons in no way
replace the teacher’s own investigation of the issues concerning women and
waork. Each teacher needs to become familiar with the resources, ideas; and con-
tent of any given topic. What worked well for one person may not meet with the

same success for another person because of anfamiliarity or discomfort with the
topic or technique.

Three gaals.underlie the thinking behind this curriculum: (a) to.recognize woms-
en's contributions, (b) to place greater value on economic independence and

self-reliance, and (c) tc enhance the self-worth of the participants. These goals
are addressed from a feminist perspective, one which respects women and val-
ues.them as equal to men, while challenging the absence of such equality.

The recognition of women's contributions can be a stimulus to a very basic
shift of attitude toward women. Most often; the work done by women is devalued.
Until recently, women'’s contributions have scarcely been documented: Conse-

quently, for most women, the effect is both generai and particular. Women tend to

underrate the achievements of other women; and thuos the individoal also berates
her own achievements. An effective way to counter this is to maRe known wom-
en’s accomplishments.. This acknowledgment enhances women’s respect for
other women and can have a powerful effect on women's own sense of self-

respect and aspiration.
__Equally |mportant is placmg value on wqmen s economlc mdependence and

male. It is helpfui to challenge that view and recognize that economic indepen-

dence for women is positive.
The concept of equal pay for equal work is readily supported by most men and
women: Yet jobs that are iraditionally held by women pay less than jobs requiring

similar skills but traditionally held by men. Even in professions for which the train-

mg and skills qrg}hg same, the compensation is unequal: Equal access to eco-

nomic power is essential for women. For most women, economic power comes

fram paid employment,

The third goal of the course is to enhance parhc:pants recogn!tlon of their own
self-worth. Because women’s work and. accompllshments have_not received
appropriate credit, many women inteinalize this view. The result is a lack of

respect for themselves, which can be countered by the concrete methods offered

" 13
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in this curriculum: Indeed; the very opportunlty to partlcnpate ina group of Sup-
portive women, who are experiencing, sharing, and learning from the same prob-

lems; will do much to enhance the self-image of the individual _participants.
The purpose of this guide is to offer suipport to working women. In the practical

and the concrete; as well as the philosophical, women need to readdress their
relatlonshlp to work.

ORGANIZING THE GROUPS

“Wormen and Work was taught at two sites. | was especially committed to

working with our project’s target populatlon whorm we defined as rural Verrmont
women whose edilication and work experience had been limited. )

The first site was the women's unit of a community correctlonéi center. The

wotmen there were, for the most part, native Vermonters. Many of them_had
dropped out of high school; and some were completing thei: General Education
Diploma.(GED) for high school equivalency while incarcerated. The work experi-

ences of these women were severely limited and limiting. Most often they had

worked in factories; as chambermaids, as waitresses, or in hiirsing homes. Many
of them had grown up on welfare or had turned to welfare for support during their

adult life: The majority of their crimes had been motivated by economic need.

- Economic independénce was especially significant for these women: to be

released; they had to have a job and be able to support themselves:

The second group was selected with the help of two state employees, one a

social worker with the Work Incentive Program (WIN) and the other a counselor
with the Vermont Career Opportunities Program (VCOP). The participants

selected were welfare clients returning to the job market: Most of them were
working as secretaries or clerk trainees in state government. Many of them had

dropped out of high school but had completed their GED; either on their own or

as part of the WIN or VCOP programs. They had stayed homie, raising families,
and had been out of the job market from one to fifteen years. These women,; too;

were concerned aboat their economic |ndependence
The common denominator was econoric need. Most women are incarcerated

for economic crimes such as bad checks; petty larceny, welfare fraud; or stolen
property. Their experlence in the criminal justice system has beén provoked by
their own economic need. Indeed, poverty is often cited as a cause of crime: This
seems dramatlcally true for women who are brought up with the expectation that
theanl be* cared for” but who find that |n realnty thmgs are dlfferent

the welfare mother is expected to look for work: The WiN program for example
provides support assistance, and training for employment. The message |s

clear: the “State” does not expect to provide lifelong income for women;

ISSUES IN TEACHING

Both the sites and the women who parﬂcnpated in the course were dlstlnctly
different. My experlence with each of them, as well as with the course material,
has made certain issues foremost in structaring the curriculum: My concerns are
on two levels—the philosophical and the practical. L.et me-begin with the philo-

5
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sophlcal because | believe it provudes deplh and perspecnve to this curricuium.
Ir‘ lhls come ct I arldrcss Ihree lhemes (a) the femlmst perspecllve Ki%)) lhe value

cal matters enhance or interfere wnh the group's efforts. In my experlence cer-
tain elements make a considerable differerice in working with groups: In this
vein, three needs emerged while_the course was underway: (a) the need for a

supportive stracture; {b) the need for private space, and (c) the need for appropri-
ate materials for the gruup

The Feminist Perspective

Our challenge in the Women s Communny Slurd’”” projecl and in this curricu-
lum has been to present our courses from a feminist perspective. A respect for
women permeales this course and its preparallon Thls respecl and value come

which women and men are regarded as equals Though this viewpoint seems

simple enough, it is contradicted by othér ideas that are common in our society.

In mosl somelles women have had a Iess lhan equal roIe Mosl women. and men
purpose. is 1o chalienge that less-than-equal position and to urge that n be
replaced with orie of eguality.

It is helpful to consider our society's view of women and to acknowledge the
assumptions that society makes about women's roles. An understanciig of the
nature of these beliefs about women and the conseguent role reslrlcllons they

impose is essential. The History of Ideas on Women? presents the major thinkers
of Western civilization and their views on -women, which range from extrémely

sexist to strongly egalitarian: | have inciuded in the list of resources at the end. of

this chapter some collections of feminist viewpoints that | believe are very help--

ful.

My u'llmale purpose here is to challenge the sex role slereolypes that are S0
limiting for women. But first, while recogniz ~‘women’s limitations in society,
| believe that a posture of straining and stretc. g those limits enhances growth:
Women need to recognize their own strengths and abilities in order to enhance
and further then:

A feminist pe'rspeclwe on women and work comradlcls lhe assumpllons of

society. Moch of women's work and accomplishments has gone unrecognized;
therefore, a commitment to acknowledge these contributions is essential. A num-
ber of books cited in the Resources section provide some of this informatior

An underlymg element of my beliefs and throughout the curriculum is a respect
for women. This is probably the most vital aspect to convey in _ulilizing any of the

course niaterials: A respect for women must permeate any presentation of the
issues and topics. . _
A_course that has a feminist perspecllve can be richly rewarding.and chalieng-
ing for the leader as well as for the participants. The process can also be painful,
depressing; and anger provoking. As the group addresses the questions; issues;
and readings, some assumptions about women, their roles, and their work will be
challenged For you, the leader, maintaining a critical consciousness will be help-

ful in approaching the material and issues: Your respect for women will help you

to uncover the strengths that women often mask. Finally, remember your sense -

of humor—the ability to laugh at yourself the sitrzation, and even the inequities
faced by women will help you to gain perspective and continue.

A critical examination of your own and.the participants’ attitudes about women
and work is a start. The leader and participants might ask some questions like
the following to gain a better focus and understanding:



O

ERIC

Aruitoxt provided by Eic:

= What ideas and expressions have influenced your attitudes about work since
childhood? since adolescence? since adulthood? For example: “Being a
mother is a full-time job." “Women take jobs away from men.” “A girl should get
training or a career only as a back-up to her husband’s full-time empioyment.”
“Men have careers but women have jobs."

« Did you expect to “grow up and get married and live happily ever after” with no
plans for work?

¢ Did you prepare for a career?

What have been your own work experiences?

What kinds of work are done by the women you know?

« How have these women influenced you7

Did your mmother or grandmothers work outside the home? Were you pleased

resentful, or respectful? How do you feel now?

What value do yGu place on women's work at home?

« What kinds of work shonld women do?

Be especually sensitive to and aware of the conservative, traditional values *hat
rural women may hold concerning their roles. Strong statements of radical values
may be so foreign and far removed from the participants’ experience that they
serve to alienate the group.

The Value of Group Sharing and Participation

_ Teaching a group of women about women, encouragmg them to shar,e thelr

own feelings and ideas; is very different from presenting “women” as a subject:

The ideas_and emphasis necessarily change when the participants are a part of

the content: The sharing of experience; leadership; and power is important; it
has an equalizing effect uniguely suited to a feminist model. Feminists who
argue that women have been shortchanged by the authoritarian male model sug-
gest a new model based on mutuallty, sharing, and respect. This method of shar-
|ng thoughts feelmgs and expenences helps to unlte women in a way !hat,le,ads
The pleasure of learning. from others to trust oneself and one's feelings brings a

new energy to the individoal:
_The group members’ shanng of 1 the'nselves is more valuable than any toplc or

resource Agam and agam dunng course evaluation; | heard the participants’

The parts that had the most-impact and

meaning for me were the discussions:.
| enjoyed the discussions and now realize

that by working and being a mother and

keeping house, I'm not alone.
The Value of Role Models

My experience with the two groups emphasized the value of role models. The

leader, guest speakers, and participants themselves all serve as role models.
What the leader demonstrates by her actions is often more powerful than what
shie says. She serves as a role model, and her expression of respect for the par-
ticipants is thus communicated far more clearly than the course co,r)tferlt, When
you are looking for guest speakers, keep this in.mind: Women who give and
receive respect will have considerable impact on the group. Further, the partici-

pants themselves will demonstrate their own strengths and growth to one
another and will serve as role models within the group.

7 _
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_ Two examples of role models might illustrate their significance more clearly.
When | first visited the correctional center, one woman was especially interested

in the course. By the time the course actually began, six weeks laier, she was on

furlough status; had a job; and was living at home with her husband: In order to -
participate, she had to return to the cente.. She was interested, but did not attend

the first two sessions. After considerable thought, she decided to participate;
even though it meant returning to a !'ocked institution and undergoing a strip
search upon . amval and departure The . o!her mmates truly apprecuted and

outside, She was a great inspiration to them.
Because of that experience, | decided to expand upon the idea of role models
with the second group. The two women, the WIN social worker and the VCOP

counselar who recruited the group; also attended the sessions and parthlpated
in them. They are both strong and independent and are admired for their work in

state government. The participants already knew these women and looked up to
them as su~~essful women workers.

PRACTICAL ISSUES
The Need for a Supportive Structure

l:want to stress the need for support from an agency or pnstltutlon whenyou

attempt to work with a group of rural women. Transportation in rural areas can be
a real problerny. Having no public transportation and perhaps only limited access
to cars can make just getting together very difficult. The availability of car pools
and a transportation network can make the differeiice in many wormen's opportu-
nity to_participate. Reimbursing participants for the cost of transportation might
also be necessary. '

Many women involved in our course were the mothers of young children. How-

ever, | strongly recommend that women not care for their children daring the

meeting time. The sessions nééd to be a spécial time to pursue the course con-

tent. Children wanting their mother's attention certainly distract at least their
mother and probably others. Makmg provisions for child caré, in an adjacent or
nearby but separate bunldmg is the most appropriate solution.

i '[,';he Need for Private Space

Because a primary concern_for the group is the meeting. space, privacy and
comfort are important issues. If the participants are expected to share their ideas

and feelings; the setting can do much to promote or detract from these goals. No
one feels comfortable when she Is interrupted or forced to share the meeting

Space. Some _suggestions for private and comfortable piaces to_meet might

include a living room; an agency conference room, a meeting room in a town hall

or library, a grange hall, or a récreation céntér. Any of these settings might work;

each may have some drawbacks: For example; a living room might be comfort-
able, but not private enough. Or a conference/meeting room might be private,
but too stiff, because of office furniture and prohibitions about smoking or drink-
ing coffee: Every situation is different. In my experience, a closed door, a circle of

The.course given at the prison illustrates the issues concermng privacy quite
well. Any locked institution by its very natureé denies privacy. Monitors, loud-

" participants, and hot water for tea and coffee provide the most conducive setting.

speakers, doors being locked and unlocked staff who come through checking—
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all undermine mtnmacy In institations; the need for pnvacy iakes on a special
importance.

At the carrectional faCl|lty, ‘we met in the visiting rocom, which was the most pri-
vate space available but which still stibjected Us to loudspeakers and the traffic
of other residents (most often male) going to and from appointments with_the
public defenders, whose sinall and private office cubicles were contained within
the visiting room.

The second group met in a roam in the local fibrary. For this group; having a
neutral space was important. Although we could have met at an office or in an

agency conference raom, our time together would have been influenced by the
location. Being free of the implications inherent in thosé settings was helpful.

Appropriate Materials for the é'r’o’up

It is important to use materials appropriate for the partncnpants—-materlals with

which they can easnly identify. Incarcerated women are more likely to identify with
a filrn about women in Drison than with an exercise on how to translate volunteer

work experiences.into the resume format. On the other hand; a group of women
returning to the job market after twenty years' absence for child rearing will won-
der what a film about welfare mothers has to say to them.

Because of my experience with the women at the correctional facility, | am
especially aware of the wide discrepancy in reading abilities among adults. Early

in the course, | brought reading materials that | thought would be helpful. How-
ever, | failed to recognize that the reading level of some participants would pre-

vent them from reading and understanding the materials: Other techniques can

address the same content in ways that will stimulate and involve the participants.

One especially productive session resulted from the use of appropriate materi-

als with the second group. The topic was welfare mothers and work. | used two
resources. reflecting very different points of view. First was a slide-tape_show,
developed by a university economist, that discussed the question Should Welfare
Mothers Be Forced to Work?33 The economist’s research had included interviews
with 200 Verrmiont women; the economist had asked their opinions, taped their
responses; and presented the results together with slides and commierits. Sec-
ond was the National Film Board of Canada's.film Would 1 Ever Like to Work;34

which expressed the frustrations of a welfare mother trying to survive. The dis-

cussion that followed was excellent: The women’s messages to themselves and
to one another were clear: they wanted to work, they wanted to be independent,

and they wanted to. support their families. In an effort to develop_a broader con-
sciousness about the welfare issue, we read and discussed Johnnie Tillmon's

article “Welfare Is a Women's Issue.”

IMPACT AND SUMMARY

_For me; the most important judgment about this course is its effect. | am espe-
cially coricerned with having impact, with challenging and promoting change and
growth. These courses have indeed had an impact. The women who participated

apprecnafed most of all the cpportumty to get together and dISCUSS 1he|r concerns

women made:
The co,rrectlonal center staff shared with me their lack of apprec:auon for the

coarse; the women did nat go back to the unit docile. Indeed; sometimes the
inmates were feisty, a quality that may not be apprecnated by the staff and cer-




O

ERIC

Aruitoxt provided by Eic:

tainly could have some negative consequences for the inmates. On the other

hand; as_they began lo feel stronger and better aboot themselves; they were
more willing to challenge a system that has disabled them. Their response

reflects the emergence of a more posmve self -iinage:

appropriate. During the course, three women secured permanent; full-time JObS
One person believes that she got the job directly as a result of her resime, which
snhe prepared during the course. She said that when she arrived for the interview;
she iearned she was the only applicant who had prepared a resume. Her khowl-

edge that she was well prepared made her feel in control of the situation. She

was alsa confident since she had role played an interview sitaation durlng the
course. The impact for her was dramatic—she got the job.

This project has provided me with a rewarding opportunity to appreciate the
growth of the participants and the development of the group. | am passionately
attached to the goals of this course. The project has also allowed me to expand
my own knowledge and interest in the area of women and work. As a result, |
have developed a new perspectiva on my strongly held. beliefs about women'’s
work, economic independence, and self-worth. For me, these have all been very
important issues, but | have now come to a new appreciation of their feminist

value
The project gave me an opportunity to work with two remarkable groups of

women. In preparing a study several years ago, |l interviewed some women at the
correctional center. | was depressed by their situation and felt strongly that they

needed exposure to other ideas and to othqr women: The welfare mothers.in the
second group were working hard to improve their own difficult life situations; |
admrre therr strengths and 5urV|vaI Skl”S

searching for references and resources in the ‘content area; | came to an under-
standing of my own appreciation for these issues, and | werked with two

groups—watched them be challenged and change and grow. It has been exciting

and \ielrugble I hope that this format has enabled me to share my concerns with

the reader in a way that is helpful. The curriculum outline that follows gives spe-

cific suggestions, but consider them  reflect on yoor own experience, and blend
what will work well in your own Ssituation. -

10
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CURRICULUM

Theme and Issues:  The section that follows is striictured in thie style of a tia-

Presentation

ditional curriculum: | have developed eight key themes concern-
ing women and work. The themes should not be considered inclu-
sive or appropriata for all groups; rather; they attempt to clarify the

essential issues.

. This carriculum is intended to_ie flexible and easily adaptable
for use by many groups. After briefly exploring the theme.in a
series of issue statements or questions; | present some optional
dpproaches for the topic. My general framework includes presen-

tation of suggested styles; such as guest speakers, films, or other

olitside resources; activities that focus on group interaction. or

result in a product; and readings on two levels—(a) for the partici-

pants and (b) as background information ‘or the leader.

Activities

__Material or information can be
presented by the ieader, by a
guest speaker, or by means of a
fitm or slide show. It is often help-
ful in presenting information to
reinforce the message. For exam-
ple; a blackboard or notebnok
containing key words or phrases

will serve to keep the group mem-
bers focused on the issue at hand.
Charts,_figures, and graphs are
helpful in explaining ideas. Some
people need to hear new ideas,
some need to see a visual axpla-
nation, and for many, the combina-
tion is especially effective; thus,
films may be a useful tool.

" Guest Speaker(s): Suggestions for

the kind of speaker are liste
when appropriate.

Film(s): Suggested films are listed
when appropriate.

Activities are a good way to
involve participants. If resumes
zre the concern, everyone might
work_on _her own. For job inter-
views; try role playing various situ-
ations to involve the group and
help them gain insight..
| have made activity sugges-
tions for each of the sessions; but
don’t be limited by my recommen-
dations. Use them_ as a_spring-
board to develop activities most
suitable to your group. Two books,

Beyond Sex Roles?® and Changing

sented in the section on the Femi-
nist Perspective {pp. 6-7).
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There are a number of ways to present any of the topics. | find a
combination of many technlques the _most successful ‘approach.

specific mformauen or ideas on the topic. The group members

then need to get involved with the ideas as well and they are more

'ikely to do so by sharing their own ideas: There are many differ-
ent ways to learn, but | belleve the most desirable is to engag?

people’s active participation: When a person offers her own ideas,
she becomes more confident and committed in the process.

Readings Amplification
When approprlate. | have made 7_1n aqglggn to presﬁerltjniegghfgf
reading suggestions. The group the sessions; | suggest amplifica-
might do the reading at home tion—that is, ways to expand on

before the session, or people can

take the time to read while the

group is_gathering. By asking

qoestions; you can encourage

participants to share their views.

* Did you agree/disagree with the
author?

the topic presented. Many of the
topics become multiplied by spe-
cific issues or concerns that vary
from group to group, especially
with regard _to the amount of time
available: You might expand these
sessions to run for ten, twelve, or

meetings:
» What points were relevant to sixteen g

your own life?

* Was the solution suggested the
only one? What else might be

suggested"

Personal agreement or dlsagree-
ment _and_!terpretation offer

open-ended ways for the groop to
réspond to the readings.

tezder's References: For each
topic, | have suggested the read-

ings that might be most helpfal to
the leader.
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Session One: Introduction
Theme and Issues:  The first session needs to focus on two elements—the
expectations of the course and of the partlclpants A presentation

of the course ideas and materials will give the group an opportu-

nity to focus on the expectations of the course. Their own expec-
tations need to be shared and incorporated into the course pian.
The first session sets the tone, and because of that; it is_particu-
larly important to pay attention to detail-—transportation situation;

private, friendly meeting space; etc.

Presentation - Activnties ce

Leader presents ideas of
course. Overview of colrse topics
to be covered with input and sug-
gestions from groap members: Ini-
tial exploration of attitudes toward
women and work: .

Some factual or statlstlcal |nfor-
mation on number of women in
work force, percent of women
nomic need (e.g., smgle persons,
smgle parents), changmg patterns

home (contrast ,tgfqlfferent cul-

ture, different tlmes in history;
etc.).

Guest Speaker(s): Not appropriate

Fllm(s) Overv1ew film to brlng
focus on the issues; such as:

it’'s Not Enough34

We Are Women?3®

“
Group Discussion

Introductory Game
_ See Biographies_or Introduction
from Personalizing Educatiorn. 28

It is important to give more time
and credit to each participant than

cursory time to introduce oneself.

Discuss = attitudes toward
women and work. Group mem-
bers can generate ideas; or each
small group could examine vari-
ous statements that express val--
ues in this area. For example:

“Man_may work from sun to

sun, but woman's work is never
done.” __

“|.don’t want my wife workmg,
I'll provide for my family.”
“Women only work because
they want to get out of the
house.” .

“What am } going to do.in fif-
teen_ years when my kids are

gone and there's really not
enough work for mé at home?”

éugés’t/;o'nsﬂon Values
See page 7.
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become comfortable and familiar with one another. An introduc-

tory. exercise is very helpfal in getting the participants relaxed and
talking with one another. .

Readings Amplification
~ “Working Women: Joys and _Opportunity to expiore more
Sorrows’'2! content or more depth; to broaden

résource materials for group.

Leader's References: See
Resources section:
Getting Yours'®
Personalizing EQucation2s
Beyond Sex Roles?8
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Session Two: The Kinds of Work Women Have Done

Theme and Issues: . The second session presents a historical overview of
women's contributions, stressing the value and diversity of wom-
en's work. This session can be used as an opportunity to explore
the vast ways women have participated. but muost also relate spe-
cifically to the_ participants. Credit for the value of women’s unpaid
work is important here:

Presentation Activities
Review women's work, chang- Work Women Do/Don’t Do
ing patterns. . Participants_individually list in
two columns work women do and
don’t _do. Expect to counter_the
“don’t do™ list with examples of. "
women’s accomplishments—
plumber_ Women at Workz28
airlinie pilot .
surgeon "
truck driver "
equipment opr.
engireer "
mechanic B -
farmer We Were There20
soldier o
jobs requiring Adam’s Rib3
strength
Three Generations of Work o
Participants individoally st
work_that they/their mother.  zir
grandmothers have done:. Com-
L o pile list from group to get wide var-
Guest Speaker(s): Not appropriate iation. Remind participants to_list
S S homemaking and raising children
Film(s): And Ain't | A Woman?32 as work, as well as unusual work
(slide show) : experiences for women.
y -
JU
16



O

ERIC

Aruitoxt provided by Eic:

Amplification

Readings

__"Women and Their Work,” the

oral history transcript in “Oral His-
tory as a Group Procéss,” Chap-
ter 4 of this book:
Women at Work25

Leader's References:

Women at Work?26

We Were There?® =

America's. Working Women13

Women's Work?

Working Life of Women in the
Seventeerith Century's

*Women and Work around the
World: A Cross=Cultural
Examination of Sex Division
of Labor and Sex Status;” in
Beyond Sex Roles?8

" Opportunity to stress particu-

larly the contributions of women in

your own geographic area—e.g.,

in the Midwest or the West, pio-

neer women; in areas where

unions are strong, women's role in

union organizing.

Other Films: .
Anything You Want to Be38
Union Maids3s
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Session Three: The Value of Work

Theme and Issues: The emphasis is on women's own feelings and their val-
ues for work in their own lives. Although this is similar to the first
session; it builds an the information and value-giving experiance
of the second session to pravide a focus on the positive aspects of
the participants’ experience. In many ways, this session recapitu-
lates the earlier theme; but rather than society's limitation, the
stress is on the individual.

Presentation Activities

[

The value of work Smail-Group Discussion _
Quotcs from The Quotable

Woman,?” such as the following:

"Work means so many
things—so inany! Among
other things, work also means
freedom.”
“Laziness may appear attrac-

tive, but it ns work that gives
satisfaction:"
“As for me, pnzes mean noth-

ing—my work is my prize.’

Why Do Women Work?

Suggest that parucnpants gener-
ate a.list of reasons why they work
and then code them according to
these general categories:

$ money

self-satisfaction
meeting people; exchange
reward

* 1

Life- Plann/ng Exercises
_See Beyond Sex Roles?® (pp. 28,
30, 31).
Guest Speaker(s): Not appropriate
Film(s): A film_that keys into_an
individual and her own sitoation:
Would | Ever Like to Work34




Readings Amplification

Periodicals sich as ' Life-Plarining Exercises
Ms. Magazine?d . Goals o
Working Woman3o Dreams at 16

Leader's'References:
Getting Yours'®
Quotable Woman??
Beyond Sex Roles?28
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Session Four: Work at Home and on the Job

Theme and Issues: The emphasis is to stress the day~to day reallty for the

worklng woman: balancnng responsnbllmes at home and at work

dren, etc.
Presentation Activities
Idennfylng the work of manag- Pdrticipants and/or leader gen-
ing a home and raising children. erate list_of household[[@mjly
Providing some perspective on chores; then chart who is respon-
the burden of that work as well as sible and time involved. For exam-
outside employment. Stress on ple: -
the variety of ways to deal with the 89 o S_@
work at home—streamlining and =8382 gS5E
setting priorities, sharing the work hnwx o o
with the partner and. children. general o
Many studies have shown that cleaning | » 4-hriwk
women_working outside the home food: shop 1 hr/wk
spend less time on hcusework— prep'n | 1 hriwk
examine why and what happens. clean-up | v v 2 hriday
laundry
Guest SpeakerstAwrgmarkable own v -+ A2 hrwk—
individoal who balarices. _home _Kids' P 12 hrfwK
and_work especially well or a general |~ 1 hriwk
panel offering varied solutions. child care . | 45 hrkwk—
Film(s): A film here should siress | “mad | . + ik
the diverse ways of seeking an - -
approach rather than a ‘“right” budget = 2 hriwk
way. Small-Groups
Sylvia, Fran. and Joyas Decide oFr)1 _something to do for
yourself in the next week:. Three
categories: i
Free § O
Under $ 5. /1 hr-2 hr
Under $10., _time
(Women—especmlly working wom-
en; and even more; single working
parents—do not make time for
their own pleasure and enjoy-
ment.)

20
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Readings

Ampilification

“| Want a Wife"17

Leader's References:
Getting Yoursis _
The Balancing Act®?

“Women Working'6

Depends on the tone and inter-

b .more interested in exploring

their roles as mothers and work-
ers—examining conflicts and
exercise to focus on their con-
cerns, such as “A Working Moth-
er's Story" from Personalizing
Education.?s

_Perhaps they are seeking more

practical resolution; .if so; use a
guest speaker from the state day-
care licensing agency on the
optioris available in the commu:
nity. Or assemble a panel of ser-
vice providers.
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Sesslon Five: Job Hunting

Theme and Issues o Wrmen are often unaware of the 1ob market and how to

go aboat. explonng it. The session strives to build familiarity and
thus confidence in dealing with job seeking. The session is espe-
cially valuable for women returning to employment after some

“time out” for family, etc:; however, the clges and information are
also valuable to all employed women. The initial emphasis is on

discovering partlcspants own :special skills, attributes, and inter-

ests; then on translating them into job-market terms; and finally on

relating them to a potential employer.

Presentation Activities
Job exploration; the job market, Resumes

dlscoverlng individual potential, Participants list skills, interests;

resumes_versus _applications, work (including volunteer experi-

kints for the interview situation: ence); from tnis; sketch_ out a

~ -Explore the hidden {unadver- resume with dates, employers,

tised) job markets (85 percent of responsibitities; etc. Share and

jobs are not advertised) by inviting critique resurnes.

a panel of area industry personnel

officers. General Discussion

Participants share experlences
and observations relative to the
job search.
Role Play/ng the Job Interview
Role playing offers the most

help to the potential job inter-
viewee. An opportunity for each
participant as interviewer and
interviewee would add immeasur-
able confidence to their own real-
life efforts. Prepare some really
sticky role-play_situations—em-
ployer asking illegal yuestions
about number of children, child-
care arrangements, or method of
birth control. It's okay to make the

o role piay difficult—a Iot less risk in

Guest Speaker(s): Area employ- this_situation, with. a supportive

ment coonselor especially clued groap of peers, than all alone in a

into womegfsfspecnal needs; panel situation that one hasn’t consid-

of employment services staff. ered.
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Readings

Amiplification

The Women's Work Book'2
The Balancing Act'®

Leader's Referenices:
Resumes o
The Balancing Act'®
Getting Yours'®
Woman's Work Book'?

Thig particular topic offers many
possivilities for exgansicn and in-.

depth expioration. Job discrimina-
tion could coinpose one_entire
session and could _inciude a
speaker from the Governor’s
Commission on the Silatus_of
Women, Legal Rights Division,
Bar Association Women's Sec-
tion; etc: o .
__Work habits, office politics, and
sexual harassment on_the job
offer still more possibilities for
expansion in._this_area. Prepare -
resumes, with a finished, typed
version baing the goal. Raview the
dos and don’ts but stress the flexi-
bility of the rezume form.

~

!
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Session Six: Non-Traditional Jobs for Women

Theme "and is,s,l!GS:

Because of the economic ~lvantage and the impor-
tance of changing sex-role sterectyr.s, a full session on non-

traditional employment is recommended.

Presentation

Change in access to._employ-
ment. Historical look at the argu-

various professions;. such as
teachers, clerical workers, tele-
phone operators; women’s non-
traditional employment in the
United States in times of war and
thus a changing need.

Guest Speaker(s): One of the best
possiole ways to present this
issue is to have a panel of women
employed in non-traditional jobs.
They can speak of their work, the
their job with other_work _experi-
ences; discuss the attitudes
toward them, etc.

Film(s): Demonstrate non-tradi-
tional jobs; .

Farewell to Welfare3s

Anything You Want to Be36

Photos ] S

Participants select photos they
like and dislike from Women_at
Work,26 write a paragraph aboat
each; and present to group. Use
an overhead projector for the
group to view the photo as each
woman reads her paragraph.
Explore attitudes toward non-tra-
ditional employment.

Careers . . . . ...

Play “Careers” board game
(tour_to six players each). Most of
these “careers” are not traditional
for women. Discussion can focus

on careers as well as values con-
cerning money, fame, and happi-
ness. The game is sold at most toy
stores.

(THR
6:9)

24
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Readings

Amplification

Check periodicals
“| Denied My Sex" from America’s
Working Women3

Leader’'s References:
Thursday's Daughtersts
Adam’s Rib3

We Were There2® N

Revolt of American Women*

And Jill Came Tumbling After'

_ Attitudes toward success and
fear of success (Horner’s studias)
are a very likely extension of wom-
en's experiences in non-tradi-

tional careers: Many traditional
careers for women modulate suc-
cess with other values and fac-
tors. Fear of success and subse-
quently loss of femininity may well
be issues for the group. ;

Pty
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Themé and Iséq{aﬁf N When women are employed and earning money, they
are. moare likely to be in control of the money. Knowledge_of
budgeting, credit, and economics Is very valuable for women:
Stress should be placed on women’s economic self-reliance and

on the importance of handling mongy successfally, in contrast to
the way things were in the nineteenth century.

Presentation Activities

Historical_change in women 'S General Dlscussmn

access to money, property, etc:
Review of current legislation cov-
ering fair credit; etc:

Guest Speaker(s): Banker, credit
union manager

Partlmpants share_ knowledge
and experience of budgets,
checking accounts; Christmas -
clubs, life insurance, stocks and
bonds; mortgages, cost of travel,
etc.

Ouestlonnalre on Money
Helps to reveal attitudes toward
iioney, how they dre formed, How

they differ from those_ of the
spouse, etc. (see Ms:, November
1977, pp. 63-67).2¢
Consumer Tips .
Prepare cards with the follow-
ing:.
If 1 were to shop for
(orange_juice, gfocenes
Kids' clothes, an |ron fabric;

apartment, a houss, credlt

clothes for myself, etc.),

would
Have participants randomly select
a card and respond. This is a good
way to generate discussion and
share ideas arnid experiences.

Small-Group Discussion

Discuss and compare toplcs
such as the following:
« A foolish purchase (baying to
) satlsfy other needs)

* A wise investment
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Lecnlly, women do not have to give the money earned from their

own ::bors to their father or husband. Women can and should

ec  izh their own credit and control. over their economic situa-
tion.

Readings ' Amplification

Periodicals _.Budgeting _alone_could_take a
number of sessions: Participants
might work on and prepare budget

" sheets; keeping a daily_tally_ of

bargain-hunting newspapers and
retail circulars as a way of increas
ing awareness of budgeting s'ra-
tegies.

Léader's References:
Getting Yours'8

YAy
ey
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Sesgion Eight: Summary and Conclusion

Theme and Issues:  This conc’ Jing session offers some time to complete
SpPCifiC topics or a ds of concern and to evaluate the resilts,
including both the information and the changes in ideas and atti-
tudes. It should include a summary of topics covered, issues
raised, and helpful information. This concluding séSSion should
provide for closure.

Presentation . Activities ™
7T§ghgr7mgght,9ﬁer summary of Smgll groups pf f0ur dISCUSS
the course content by reviewing each of the following: -
notes, taking care to restate com- s “If | Had This to Do All Over"
ments by group. members, as well about the course.
as_guest speakers, films, read- * Change in attitudes toward sel,
ings; etc. 4 toward women in general

» Evaluation (prepare guestion-
naire) with list of course_topics,
activities, etc:; for rating and
open-ended questions

Guest Speaker(s): Not appropriate

Film(s): Use a_general overview
film to restate some_ of the issues
fashion:

We Are Women39
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Readirigs

Conclusion

Composite of group members’
writing or comments.

The final session is a real oppor-
tinity to review the group’s
achievements: It is also impaortant
to provide a sense of gratitude
and closure. L .
A party, a celebration, the
awarding of letters of comple-
tion—a ritual—serves to help the
group to part,.to acknowledge the
impact oi their time together and
to further individual goals and pur-
suits: )

29
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RESGURCES

| have made a real etfort to be specific about resource materlals PIease don t

consider this an absolute or exclusive list; check other resources: Although this

section includes film company catalogs, most state library systems have a film

collection, and state college and university systems frequently provide a film
servicé for the general public. Access to books through interlibrary loan can be
helpful. Each local area has its own resources to explore: college campuses,
state libraries, film collections, women'’s centers, and bookstores.

GENERAL

1; Hrghly Specralrzed Promotions, 22 Clinton Street, Brooklyn New York 11201:
Fifteen-page booklist. Multidisciplinary collection of books on subjects of

interest to women; brought together from many publishers’ collections.

 TOWARD A FEMINIST PERSPECTIVE

2. Agonlto BQsemary, ed. The History of Ideas on Women: A Source Book. New
York G P Putnam 1977

civilization. Each piece is preceded by a brief mtroductlon to_the author and
his/her general approach to the issues of women's roles: The book is very
helpful in sortlng out some of the reasons that our society is sexist. The pre-

‘'sentation is roughly chronological, followed by biographical sketches in
alphabetical order.

3. Herschberger, Ruth. Adam’s Rib. New York: Pellegrini and Cudahy, 1948.
An ‘especially thought provoking book. Written in 1948, the book challenges
an array of assumptions—their logic and their effects. Raises excellent ques-
tions in the scientific disciplines, e.g., the “Society Writes Bislogy” chapter. A
quallty of good humor pervades the book and makes it very readable.

4, Jensen Oliver. The Revolt of Amencan Women New York Harcourt Brace

Jovanovich, 1971.
A plctorlal history written and first printed in 1952, Frovides a sense of the
change in America with regard to women from the Iate nineteenth century to
the middle of the twentieth. Visuals portray images ¢f women and change
Excellent stimulus for discussion.

5. Kay, Karyn and Gerald Peary, eds: Women and the Cinema: A Critical Anthol-
ogy. New York: E. P. Dutton, 1977.
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10.

11. ¢

An in-depth look at films; claiming vestiges of “female cultare,” this collection

discovers new heroines, new artists and artisans, and new women, both real

and fictional: Contains a history of women’s role in filmmaking that has not
often been acknowledged.

. Miller, Jean Baker. Toward a New Fsyctiology of Women. Bcston: Beacon
Press, 1976.
An excellent exploration that challenges sex-role stereotypes in both psycho-

Ioglcal and practlcal terms, while dealing with basm (issues: The author takes

examples:

. Qakley, Ann. Women's Work: The Housewife, Past and Present. New York:
Vintage Books, 1973.
A book that carefully and thoroughly exammes the work common to most
women. Oakizy challenges assumptions and gives a scholarly and sensitive
presentation. Interesting bibliography; thoroughly indexed.

. Reiter, Rayna R:, ed: Toward an Anthropology of Women. New York: Monthly

Review Press, 1975 ,
An excellent chalienging collectnon of studles in anthropology that reaIIy

examines the sex-role bias of anthropology.

. Rossi; Alice S., ed. The Feminist Papers: From Adams to De Beauvoir. New

York Columbua Unlverslty Press 1973 Also Bantam Books 1974

Alice Rossi, which serve to acquaint the reader W|th the early feminists’ lives;,
thoughts, and historical context. An excellent reference book. The ten-page
brbllography emphaslzes hlstory somology, and blographrcal materlal

Rowbothami, Sheila.’” Hidden from History: Rea“ Jiscovering Women in H/story

from the Seventeenth Qenrqry to the Present. New York: Pantheon, 1975.
Focuses on the political and economic influences of women. The author’s
presentation is restricted to Britain.

Stacey, Judith; Susan Bereaud; and Joan Daniels; eds. Ang Jill Came
Tumbling After: Sexism in American Education. New York: Dell, 1974.

An excellent collection of thought-provoking articles and ideas, focusing on

. the role education plays in developing or thwarting women’s intellectual
potential. Chapters include *No Women Geniuses?” “Down with Dick and
Jane,” “Sexism in High School,” and “Are Colleges Fit for Women?"

WORK-RELATED FEMINIST PERSPECTIVE

12. Abarbanel, Karln and Gonnle McCIung Slegel Woman;s’ Wbrk Book. New

“ York: Warner Books; 1977.
Excellent and thorough, Presents all the key work issues: finding a job; re-
entry, and women's rights in the work world. A very practical guide to job
search, want ads; and interviews. Outstanding presentation of women's
resumes, using a before-and-after approach. Includes a natlonWrde directory
of occupational organizations; career-counseling services, women’s centers,

educational opportunities, etc.

-
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13.

14.

16

20.

21.

Baxardall; Rosalyn; et. al., eds. America’s Working Women: A Documentary
Histo”ry from 1600 to the Present New York: Random House; 1976:

d historical accounts: Emphasnzes labor union
activity. Some of the short essays lend themselves well to group discussion.

Clark, Alice. The Working Life of Women in the § Seventeenth Century Totowa
Nevg?fersﬁeﬁyﬁs lio B'SL”E’QEO,'S 1968: Reprint ¢ of the 1919 edition.
An early, scholarly volume that documents women's work in an area we might

not expect. Difficult to read, but fascihating.

. Harns Janet. Thursdays Daughters The Story of Women Work/ng in

Amenca New York: Harper and Row; 1977.
Explores the particulars of women who “work_hard for a Ilvnng and docu-

/ments non-traditional work that women have done:

Hoffman, NanCy. and Florence Howe; eds: -Women Working:_An Anthology
of Stones and Poems Old Westbury, New YorR The Femlmst Press 1979

period: Excellent, on the feelings_and emotional level; in describing the
impact that work has on women. This book provides a real service for women
to learn about the experlences of others in their own words.

1973

A ollection of short essays Especnally good for a “Women and Work” curric-
ulum are Judy Syfers’ 'l Want a Wife” and Jobnnie Tillmon's-*“Welfare Is a
Women's Issue.”

. Pogrebin; Letty Cottin. Getting Yours. New York: Avon, 1976.

A comprehénsive handbook for employed women.

: Scott; Niki: The Balancing Act: A_Handbook for Working Mothers. Mission,

Kansas: Sheed, Andrews, and McMeel, inc,, 1978,

An ea5y~to~read book that presents very real experiences, advice; and sug-
gestions. Focuses on the issue of home/children conflicts.

Wertheimer, Barbara. We Were There: The Story of Working Women in
America. New York: Pantheon; 1977:

Documents the incredible and diserse accomplishments of American
women. Features Indians, colonists, Blacks, factory workers, and ploneers;

as well as depicting women’s involvement in wars and labor struggles.

“Working Women:_Joys and Sarrows.” Special section in U.S. News and
World Report, Vol. 86, January 15, 1979, pp. 64-74.

DEVELOPING THE COURSE: CURRICULUM GUIDES,
TEACHING TOOLS

22,

Adult Edi i ociation of the U:S:A. Leadership Pamphlets. The series
includes Hc Teach Aduilts, Pamphlet #5, 1955; and Leading the Learning

Group, Pamphlet #18; 1963. Order from Adult Education Association of the
U.S.A., 1225 Nineteenth Street, NW, Washington, D.C. 20036.

32

46
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23. f

24: (

26: A

27.P

28.

by Myra Bergman Ramos. New York: Seabury Press, 1968.

Radical and brilliant approach to learning. Especially helpful far oppressed
groups to raise critical consciousness of their own situations.

Gates;, Barbara; Susan Klaw; and Adria Reich. Chang/ng Learmng, Changmg
Lives: A High Schoo! Women's Studies Curriculum from the Group School. Oid

Westbury, New York: The Feminist Press; 1979.

Detailed carriculum suggestions for high school women; bat easuly adaptable

for adult community women. Chapters_include ‘‘Messages from Society,”

“Growing Up Female;” "'Adult Sex Roles;” and “Women and Work:"

5. Hows, Leland W.; and Mary M. Howe. Personaiizing Education: Values Clarifi-

cation and Beyond New York: Hart, 1975.
Designed for high school, but values clarification exercises are adaptable

Medsger Betty Women at Work: A Photographlc Documentary New York:
Sheed and Ward 1975

non-traditional jobs: All workers and their work sites are identified: Quotes
from the womien themselves reflect their attitudes toward their worx, as well
as others' responses to them in the work situation:

A Bart/etts style reference book that thoroughjy covers topics, quotes and
women. Great source for discussion-provoKing quotes. Well indexed.
Includes biographical information on authors quoted.

Saﬁrgent, Alice G. Beyond Sex Roles. St. Paul, Minnesota: West Publishing
Co:, 1977

A detailed book of suggested exercises to explore sex-role issues: “Who Am
1?7 What Are My Sex- Role Stereotypes?” "Our Mothers’ and Fathers' Sex-

Role Commandments.” Presentation by a variety of writers concerning
awareness of sex-role stereotypes, personal change, and social change.
Exercises are a good jumping-off pomt for groups.

OTHER RESOURCES

Periodicals

29.

30. |

Ms. Magazine. Subscription Department, 123 Carden Street, Marion, Ohio
43302: '

The basic monthly periodical for women concerned with feminist issues: Arti-
cles on poalitical developments, employment, health; includes poetry, the arts,
book reviews; and “No Comment,” a feature that reprints sexist advertise-
ments.

Work:ng Worman. Subscnptlon Department PO. Box 10132 Des Momes,
lowa 50340.

Monthly magazine that focuses on women working both at home and on the
job: Excellent features-that offer an.in-depth look at issues; e.g:, day care,

working pressures, and career decisions. Departments mcjuﬁdgﬁpnjop,

achievements by women; and consumer, financial, legal; and health advice:
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31

“Z “Leafiet #10 is a guide to the publications, which.include Facts about Women.

. Publications of the Women's Bureau, U.S. Department of Labor, Washington,

D.C. 20202.
Workers, Nontraditional Employment, Speciz! Groups, Standards and Legisla-
tion Affecting Women, and Child Care.

Slide Shows

32.

Ain't 1 a Woman? A Histary of Women in the United States from 1600 o the
Present, Prodiiced by Deirdre Delaney, Mary Fastaband, and Leona Pollack:

Available for rental from the producers at P.O. Box 730; Boston, Massachu-
setts 02102.

. Stiouid Welfare Motiers Be Forced fo Work? Produced by dennie V. Stoler for

the Vermant Council on the Humanities and Public I1ssues, Main Street, Box
58, Hyde Park, Vermont 05655:

Films

34.

35.

Check state; college, and university film tibraries for free or low-cost rental of
these and other films: ‘

Education Development Center, 55 Chapel Street, Newton; Massachusetts
02160. Write for Catalog of Films and Publications. Section an Women and
Society contains listings for seventeen films. Includes series_on_working
mothers that was produced by the National Film Board of Canada during its

Challenge for Change Program. Especially good are:

‘t's Not Enough. 16 mm; color, 16 minutes. ) B o
“This film serves as an introduction to the series and surveys the situations
and feelings of working mathers in Canada. Many of the facts and attitudes
are applicable to the United States. Most women work because they must,
yé&t most women hold jobs which are less fulfilling and less well paid than
those held by men.”

They Appréciaté You More. 16 mm, color, 15 minutes: :
“What happens when a mother goes to work to supplement her husband’s
income? This film looks closely at the tensions, resentments, and changes
that often occur. In the case of Aliette’s family, the strains and difficulties have

been worked through; and the family has strengthened as a result. Her hus-
band has had to adjust his ideas about women and work; and her children
have had to take an active part in the running of the household. Theirs is a
family that has become stronger through understanding and the sharing of
responsibilities.”

Would | Ever Like to Work. 16 mm, color, 9 minutes:.
“Joan has seven children, is trying to support them on welfare, and feels
trapped in a life of cooking; cleaning; and child care. Abandoned by her hus-
band, she would rather be warking to support her family but cannot find the
inexpensive day care that would make this possible. She speaks of what she
had expected of marriage, and her disillusionment is painfully visible.”
Farewell to Welfare. 16 mm; color, 30 minutes. ETA Studios. Distributed by
R. H. R. Film Media, 1212 Averiue of the Americas, New York 10036:
interviews with three WIN mothers: a truck driver, a pictare framer-manager,

and a machine operator, and with their employers.

448 >
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36.

37:

38. ¢

39.

New Day Films, PO, Box 315, Franklin Lakes, New Jers;ex 70774717 Write for

catalog. More than twenty films_that emphasize women'’s issues. Tend to be

expensive- Recommended-for-this-course: - -
Union Maid‘s* A bocumeniéry about Women Organizing in iﬁé 1930's. ié mm,

period for the American labor movement. Union Maids is the story of three
women who Ilved the hlstory and who make it come allve today

don.
Explores the conflicting values in {a) verbally, “anything you want to be” and

{(b) the non-verbal limitations and suggestions of sex-role stereotypes.
Star Film Library, 25 West Street, Boston; Massachusetts 62111. Distributor
fbf é hélf?d'o'zéh fil'm’é dn W'o"méri Wi'ité for catéldg

Barry. Splnello Dlsmbuted by Churchlll Fﬂms 662 North Robertson Boule-
vard, Los Angeles, California 90069, 1973.

Three young; women voice their feelmgs about the roles of wife; mother, and.

housekeeper. Sylvia exemplifies the woman who is working out a sharing of
both domestic (including child-rearing) and wage-earmng roles with her hus-
band. Fran, havmg recently left her husband, in part because of her subsidi-

ary role in the marriage; is struggling to find.a new life and identity. doy repre-
sents the traditional housekeeper-wife-mother who accepts and enjoys her

role withoat questioning it:

We Are Women. .16 mm; color,_33 minutes. Starring Helen Reddy. Produced

oy Motivational Media, 8271 Melrose Street, Los Angeles, California S0046;
- 975,

This film uses dramatic vignettes, brief documentary |nterv1ews and

uniquely pertinent historical artwork delineating the onglns of the traditioral

role of women. We see how conditioning for women’s roles starts very early

in the lives of women,.and how it determines; to a great extent; their tradi-
tional roles. We learn that men have also been the victims of this condition-
ing, to the extent of affecting their health and life span. Helen Reddy; as the
on-screen narrator, helps weave together the details of this visually and intel-

lectually stimulating film.

s
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2. WOMEN AND HEALTH

Catherine Gates

The March day is gray and blustery. In a basemient room lit with fluorescent
lights, ten women sit together groping to find the words to express the anguish of
being at home with young children ali day in the siege of harsh weather. We are
all mothers, and from one another we find affirmation of a confused set of feel-

ings: All of us have very mixed feehngs about being mothers and have chosen to
share our feelings with one anothér in spité of béing strangers.

THE TEACHER

How did | come to be smlng in th|s group'? Over the years that | have been
providing health care to women as a nurse and midwife. | have become increas-
ingly concerned about the way in which women's health care needs are met.
From appointmepts with the. beaiatiician to the. st'ra'p'p'ing of hands and feet to a
cold metal tablé’at the moment of giving birth, women's encounters with the

health care system range from their being patronized to being degraded and

coerced:
_Theintent of Western medncnne has been to convmcepeople that they are bet-

ter off turning their bodies over to the doctors in_a heaith care situation. But peo-
ple, especially women, must remain in control of their bodies to be healthy, sane,
and whole I say especially women, bec,ause women on the average. have

health care system for help with what are actually normal human biological func-
tions: menistruation, pregnancy, birth; lactation, menopause: These functions are

treated by medlcalpractltnonei's as though they were diseases, and our attitudes

toward these blologlcal processes and toward ocr bodtes have in tarn been nega-
tive.

| contend that health care situations can be used to enhance confidence in
one's body and to increase Knowledge about how it functions, however, this will
not occur until more women control the health care system. As a necessary first
step, there must be more women health care providers, but there must also be a
shift in who controls the heaith care situation—the provider or the consumer.
Women; and also men; have to become mare articulate in expressing their needs

Catherine Gates, thirty-four years old, is a nurse practitioner and mldwn‘e From
personal and profess;ona/ experience, she has become interested in women s
health care alternatives, such as home birth and self-help ‘clinics: o

{Note: In this chapter. superscript numerais refer to a particular reference, correspondingly
numbered. in the Resources section, pp. 46-51.)
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and more effective in 6btaihih§ the care to meet their needs and those of their

families: Changes won't begin to happen until worfien obtain enough knowledge
..and.self:confidence.to become critical health care consumers. They must learn:

to say no to their doctors and clinics: “No, | won't be passive and accepting any
longer when | have my baby or my Pap smear or my breast examination, | am an
informed health cara consumer, and | expect my choices and concerns to be
respected.”

it was to take our bodies back: to throw off the gynecological drape; to replace
medicine’s negative image of women with a positive image of strong, healthy
female functioning that | became interested in developing this course on wom-
en’s health.

promoted a mechamcal view of the body somethlng that breaks down and must
be "repaired” by the mechanic, the medical practitioner who usually uses medi-

cation or surgery. While my beliefs do not make me a teacher, they have led me to
choose what and how | would teach women about their own health care,

I work in a community health center where women bring Specific complaints,
such as vaginal infection or headaches, that they usually want “fixed.” With this

in mind; 1 initially drew up a list of what | felt were the health concerns that
brought most women to the health center. Fortunately, instead of deCIdIng to go
ahead and “teach’ all these topics, | pared the list after a planning session with
the women who were to be involved in the course.

My list . The Group’s List
contraception depression

pregnancy exercise; backaches
birth . smoking

backache nutrition

insomnia . family self-help ]
varicose veins politics of women’s health
obesity contraception
constipation vaginitis

bladder infections sexuality

coughs; colds, earaches
household emergencies
vaginal infections
headaches
menstruation”
depression

female cancers
sexoality

This second Itst of toglcs reflected the current health care concerns and prob-

lems of the women present at the planntng sessnon Atthough no preference was

learned that | needed to be a responsive listener when worktng with this group
A better way than beginning the course with lists of topics is planning sessions
as the course goes on. That allows the greatest fiexibility and in-depth coverage
of topics that the group is truly interested in Iearnlng about: It was in this way that
the-confidence and knowledgeability about one’s body that | was interested in fos-

tering could begin: For example; one group planned to spend._a session on the

topic of sexuality, but went on to devote three sessions to it. For some women,

dynamic changes were involved: At the end; one was able to say, “I'm not as
hung up anymore—not so ashamed of my body.” /
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Being responsive to an individual group's needs and having the flexibility to act
accordingly are the maost important attributes in working with groups like this:

Knowledge of the-factual-material; -although -certainly important, is secondary.

The factual materlal provided a framework for stories to unfold that were related

to the women's self-image as consumers of medical care. For example, a story

about an unpaid medical bill related to a premature birth emerged when dis-

cussing home versus hospital birth. The mother who spoke said, “See how

trapped | feel—they've really got me;" expressing her sense of lmpotence in rela-
tion to the medical system. The way this woman sees herself in relation to the
medical system is beginning to change. She has made the first step in taking
responsibility for her own health care.

THE GROUPS

How does one connect with_a group like the Head. Start mothers gathered
together in that basement room? Most of this group had met a few times the pre-
vious fall as a mothers’ group. (“Women's group” was thought by the women to
be too radical and threatening a term for their male partners to accept.) Two Head
Start_teachers had organized this group and uncovered a wealth of feelings

about motherhood.
In trying to find a way to get women together to dtscuss thelr h'e'élth care con-

cerns, 1 contacted the local public health nurse. She put me in touch with the
wome:: from Head Start, who knew the group was |nterested in the topic. We

decided to work together to make this course possible; and soon the group was
underway.

The second group | worked with _illusirates another way to locate a_group of
interested women. The Health and Artisans Center is Iocated on the outskirts of a
small town in central Vermont. The Center occuptes the I0wer half of a frame

house badly in need of paint. The sign over the door is hand-painted and unoffi-

cious looking. Inside; one is greeted enthusiast ,cally by the young, bqshy-halred
woman who owns and operates the Center, providing tndlvlduahzed exercise pro-

grams; diet counseling, and group classes for women. Near the entrance is a

small playroom to entertain the children while their mothers exercise. Beyond the
playroom is an exercisé room, where the long walil is mtrrored in squares and

small posters congratoiate Mary L. and Diane Y. on thelr weight loss and change

in measurements.
The owner founded the Center two years ago. From,the begtnﬁmng, it has

"attracted primarily low-income women who, like the/ owner, are isolated with

young children and want to build a better self-image. The changes in diet and

exercise consequently provide them with an- increased sense of well-being.

‘The owner of Health and Artisans was very interested in organizing a group to

-parttcupate in a course on heaith. The. County Extensmn Service aide who taught

nutrition at the Center was nearing the end of her/ course and felt it would be

natuoral for the partncnpants to move on.from nutrlttop tohealthcare.
The siipport services needed for gathering women scattered in a raral area are

indispensable to organizing the group. The Head Start teachers and the owner of
Hedlth and Artisans were very important.in my work with the groups: Not only did

they provide ongomg support that_enabled charige tc continue, but also they

were instrumental in getting people together. For the Head Start group, child care

and transportation from outlying areas were provrded by the Head Start teachers,

whio picked up the women and their children, provuded a program for the children
while their mothers mét, and then drove everyone home: Driving time just about
/
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equaled class time. The Head Start teachers called a day or two ahead to remind
each woman of the maaling. Because getting together was 5o complicated, class
time was relatively long: 2/2_to 3 hours per session.

~The owner of Health and Artisans would also telephone and remlnd women of

woman who needed a ride: More familiar witn each member than | could be; she
knew why a woman could not attend a meeting and her individual situation that
day o
One of the greatest | problems ln worklng vylth this Rlndofgroup IS how to bunld

sufficient trust within time constraints: By trast, | mean feellng safe in a situation;
teeling that it's okay to say anything because the others around will listen without
condemnation. Trust implies_that material shared_within the confines of the
group will not be disclosed to the olitside world; and it implies a senise of caring, a

sense that the group can be relied upon for acceptance and support. It estab-
lishes a kinship system that does not exist for many of us today. Trust is an
attribute fundamental to integrated individuals and io functional groups. Confi-
dentiality should be discussed when the group first meets; its importanice needs
to be fully recognized by all.

The Head Start group unconsciously fostered trust right away by choosmg

depression as the first discussion topic. The women were able to express many

private and very negative feelings: This frank self-disclosure quickly created a
sense of community, even among those meémbers who had not known one
another well. :

The Health and Artlsans group had been in exerclse classes together and had
already developed a sense of trust through physical exposure to one another. .

When a group is forming, its size and location are issues to determine. Eight to
ten individuals seems to be a good number: smail enough for intimacv to
develop, but large enough to provide variety and still feel like a group if a v~
members cannot come to a particular session. It's hard for three or four people to
generate the same kind of discussion that six or gight can.

Privacy and-freedom from interruptions are the greatest attributes a meeting

place can have; The basement of the local health center provided both of these

and also had facilities for making coffee and tea. (Children were cared for in a

separate building nearby.) Town churches or libraries often have such meeting
space available.

Attendance was often problematic, The group might number ten one day five
or six tne following week. That made building on the previous session's work
harder. Certain groups will establish their own attendance patterns. For example,
the women attending the Heaith and Artisans group felt that a small fee should

be charged for the course and thai advertising in the local paper would attract a

larger number of regular participants: Approaching an.organized women 's

group, Such as a-church group, the local grange, or home demonstration (Exten-

sion Service Club) groups. could be a good way to start:
The toplcs that served as the framework for our discussions were chosen by
the women |n the groups and by me. Each week | prepared matenal on a given

to me._At our. meenng the women shared stories about their own experiences
with various birth control methods or those of their Aunt Tillie: Sometimes the

stories seemed quite relevant to what we were discussing, sometimes not, but

together they built an understanding about birth control methods that had been
shared by us all. in the course of this storytelling, | Iearned to tell anecdotes of my
own that |nc|uded the materlal I had prepared A dlSCUSSIOﬂ of the d|aphragm for

“Yes, that s true,” | said, “‘and sometimes | feel like using a butterfly net to catch
them as they fly around the examining room when someone's learning to .insert
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one for the first time.” In this way, | was able tc illustrate the mechanics of dia-

phragm insertion: | laarned not to cling tenaciously to a precise lesson plan; but
worked the material into our discussion.

Although health-related topics provided the framework for discussions; what
emerged from the colurse was expressed in statements like these: “| feel better
about myself as a person «nd .a mother and a wife. | feel less_pressured.” And:
“Yes, | feel different. | thought before that | reaily wasn't important and needed.”
And from many: “Now | know I'm not alone, going through these changes. I'm
not the only one.” -

CONTENT

Session Cne: We Call It Cabin Fever
A topic that was especially important to the Head Start group was depression.
For this topic, timing was crucial becalise there are some predictable feelings

that are experienced by rural people in the Northeast at the end of winter. Those
predictable March feelings are what the women wanted to discuss, in spite of the
niewness of the group. What emerged from this session was that for women with
yoling children, depression has riot just personal but social causes: Isolation
from other adults; lack of support from an extended family network, and lack of
recognition of the work of mothering lead to extreme feelings of depressian,
anger toward children, and a more generalized sense of identity diffusion. The
women shared stories about situations they face in their own lives. o

~ In one group, two women who are now very close had married men who are
brothers: The women described their lack of support within the family, even
though both of their own families live nearby. When conflicts have arisen between
husband and wife, one woman found that her own family gave sympathy and
support to her husband rather than to her. She and her sister-in-law have been
drawn to each ather to provide the supporteachneeds.
~Miuch of the literature on this topic deals with depression as taboo; as some-
thing to ameliorate through medication. The causes of depression in women are
ignored or brushed aside. Research on causes of depression that illustrate how
this information is ignored is found in a Psyciology Tocay article on-self-esteem
and depression:s | gsed this article as a handout in class in_order to illusii ai¢ this
point. Four common factors were found among depressed women: (2) e had
ttree or more children under fourteen at_home,; (b) they had a husbarid they
couldn't confide in, {c) they were not employed outside the home, and (d) they
had lost their mother before the age of eleven. Seeing these reasons in print led
to a discussion, which in turn revealed that the factors specified in the article
vere shared by the women in thegroup.
 The author of the article, however, placed greatest importance on the early
loss of the mother as the leading cause of depression. | felt angry at the author
for belittling the other factors and angry at our society for not providing better
instiiutional support for peoplé struggling to raise families: The women in the

groop didn't share my anger, however; but instead experienced anger toward

their kids or themselves and seemed resigned to the circomstances that define

being a “wife"” and “mother" in America today. | hoped these women would make
the conhiection from their own family unit to other women suffering in the same
way. Many women did express refief at recognizing that we all have to cope with
similar problems and conflicts. That is a necessary first step in appreciating that
the dilemmas we share have their roots in the social attitudes and institutions

that control women's lives:
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I was concerned that dwelllng too long on depression might be discouraging to

the group; so time was devoted to discussing positive aspects of motherhood:

Nevertheless, several women ‘wanted to talk more about depression and delve

mto panerns of famuly relanons and vuolence But becauce we had outlmed many

time on depression. For_some jndividuals; it would have been productive to
examine these issues fprther but there were others who did not want to pursue
the topic. When a discussion needs to be pursued, the continuing nature of the

group will allow for further exploration; Various approaches could be tried: invit-
ing guest speakers from local mental health agencies, initiating journal writing, or

readmg poetry by the few women who've written about motherhood and wom-
en's emations (Sylvia Plath comes to mind). Passages from Adrienne Rich's

boak on motherhood; Of Woman Borr;6 illustrate this cause and effect in a dra-
matic way and also describe the tight bond between mother and child.

Session Two: Contracepticn and Vagimtls

These are useful toplcs for promotmg discussion when the group first meets

because most women have had many experiences pertaining to them: Although
many women consider these matters too private to discuss, the women in the
Health and Artisans group were concerned about them. Contraception and
vaginitis, then, became our first topics. An activity that worked well with one
group was drawing a chart on the blackboard that could be completed by the

group during the discussion:

dia- temperature | sterili-
phragm | condom | foam [L.U.D.|pill| -mucous | zation
whatitis
how it works
eifectiveness
advantages

side effects

contraindicators

vidual women's questions and concerns was so lively and productive that the
chart only got in the way once the session began.
The various forms of vaginitis are aiso of interest, again because most women

experience some form of vaginitis in the course of their lives. And many forms of

vaginitis can be treated successfully with home remedies or herbal methods

Brevenuve measures for_the mamtenance of a healthy vagma are descnbed |n
material publnshed by the Feminist Health Works. (See the Resources section at
the end of this chapter.)

'séé&iaﬁ Tﬁ?ééi The P’Biiiiéé 6? waﬁéﬁié i-iééiiii

mon health care needs of women are usually met by the medical system. Contra-
ception, pregnancy (wanted and unwanted), births, routine examinations to
detect cancer, surgery to detect or cure breast cancer, and surgery to detect or

cure cancer of the uteras; cervix, and vagma are examples of physical conditions

for which women usually seek care in the course of their lives.

.This.is a huge topic; to which many hours_could be devoted. The women. with
whom | worked did not choose to délve déeply into this topic. Howéver, | took the
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6bbéfiijnity to Héib the gfbub members understand that medical practitioners are

approach needed 1o be explamed to the worman involved: | falt it should be made
clear that, in the end, each woman must be able to make the necessary decisions

“about her own body.

Fortunately, | found an excellent film thatgreatly facqlltated discussion of this

topic. .Taking Our Bodies Back'3 offers an_in-depth look at actual clinical situa-
tions in which women find themselves. Because the film might shock some
women; a short introduction to some of its tapics.and their explicit portrayal in the
film would be a helpful preparation for viewing. Topically, the film deals with self-

help, the impartance of having women gynecologists and surgeons, breast can-
cer and types of surgery, unnecessary hysterectomies, and an abortion clinic col-
lectively run by women as healith care consumers. Be sure to allow pienty of time
afterward for discussion:

_A self-help session can clanfy many of the issues involved_in the politics_of

health care: It can include a demonstration on self-insertion of a plastic specu-
lum. An opportunity to see the cervix iS a new experience for most women. Some

group members may wush to try to |nsert a speculum themselves Equupment

from a friendly M. D or clinic);, hand mirrors; and flashlights. Specula cost approx-
imalely fifty cents each and can be kept by participants for their own use. This
technique helps demystify pelvic exams and enables a woman to see her own
cervix; perhaps for the first time: It can help her determlne ‘what Kind of vaginitis

condition of the vaginal walls; such self-examination can enable a woman to
make early use of a home remedy to treat the vaginitis. The abxhy to insert a

speculum and analyze the discharge increases the woman's self-diagnostic
skills.

tance as an early cancer warning. The Iocal 'American Cancer Somety can pro- .
vide useful films and pamphilets for this purpose:

Session Four: Women, the Haalers at Home, or . . .
Wives and mothers are the primary health care workers in homes, making
many common-sense decisions aboaut treating everyday ilinesses.and accidents:

Women's abilities in this sphere are generally unacknowledged by doctors and

lay people alike:
To enhance and expand on exlstlng knowledge we discussed the differerit

families’ ilinesses and haw they. had been handied. We talked about fever, vomit-
|ng,7d|arrhea and coughs and colds emphasuzung the self- hmltatnon of most

confirmation of what orie already suspects The xmportance of good home nurs-
ing measures in_the comfort and speedy recovery of an ill child or another family

member was emphasuzed Everyone was able to share at least one account of a
home accident, so that nosebleeds, head trauma, burns, convulsions, poison-

ings; eye injuries; and cuts and scrapes were dxscussed |n terms of what we. do

Women can benefit from an opportunlty to learn how to use medlcal parapher-
nalia such as thermometers, blood pressure cuffs, a stethoscope; and an oto-
scope. The chance to handle instruments and develop skill in using them can
43
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help demysnfy medical procedures Such simple diagnostic skills can be used at
home to help with self-diagnosis or diagnosing family members. The best

resource on this subject is Healing at Home: 20 A local nurse practitioner, physi-

cian’s assistant, or physician can help to |Ilustrate how and when thesge tools are

used: :

Session Five: Sfﬁ&kiﬁé

Smokmg is not an easy toplc to deal with Unless all members of the group want

to discuss it. A useful resource is the article ' Strategic Withdrawal from Cigarette

Smoking."2! The local American Cancer Society pamphlets and film { used were

dated and too unsophlsncated to be successful as discussion tools. Pamphlets

from the U.S. Department of Health and Human Servuce522 provide a better
approach.

Session Six: Nutrition
| approached the topic of natrition by introducing the concept of protein com-
plementarity as déscribéd in Frances M. Lappe's Diet for a Small Planet.?s We

saw the film by the sarhe title;27 but it expressed global; futuristic concerns that

were not of interest to these groups (although the film might be an excellent one
to use with other womeq) Local resources on nutrition include the County Exten-

sion Service. in our case, the Service sponsors a dynamic nutrition teacher who
regularly serves as a guest speaker.

L
Session Seven: Exerc\use

A local community college dance instructor served as guest speaker for our

session on exercise. She put us all throligh a stretch and toning routine that

emphasuzed lower back nd abdominal muscles. it was_hard for members of the

- group_not to giggle and mter as she was teaching us the pelvic tilt; the women

seemed to have trooble takmg their badies seriously. | led pelvic floor exercises

- taken from Essential Exercises for the Childbedring Year.?s.

Session Eight: iviénétrijétioﬁ and Menopause

These issues couid be dnscussed together or as separate toplcs An excellent

article on menstruation is *“The New Wisdom about. Menstruatlon”30 by Elizabeth

R. Dobell. | used this as a handolit before the session to provide material for dis-

cussion: The wide range of normal variation in. menstruating women is best illus-
trated when group members discuss difficulties with their periods. Affirmation

that these physmal changes are common to most menstruatmg women helps cre-

Menopause is; of course; best discussed with menopausal women present. An

understanding of the nature of those physical changes comes from hearing
about other women's experiences; the whys and hows have more meaning in a
group. Sacial attitudes toward menstruation and menopause, as well as the

physical changes involved, are well described in Paula Weideger's Menstruation
and Menopause.3?

5

Session Nine: Sexuality |

_ Sexuality proved to be aﬁ,gppuc of keen lnterest and we chose to spend more
than one session on it: An emphasis on sexuality can make some rather 4ull sub-
jects seem miich more interestirig. Normal anatomy is learned more readily when

itis interwoven with an explanation of anatomical response to sexual excitement.
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it is not easy. The acnvmas suggested here® are important ways to break the ice.
The “dirty words game 39 is a good way 1o Spark group discussion of sexuality

Sharmg one 's own sexuallty with a group, challenging one’s own beliefs about

and desensitize people about the use of “dirty words:” Asking each woman for at

least three guestions abolt sex provides an idea of general topics of interest
which might be discussed in subsequent sessions: Two topics of particualar
importance to wormen are the role of the clitoris in female sexual response and
ciitoral versus vaginal orgasms Reading a. paragraph or two from Freud3s illus-

trated the origin of the “'clitoral’ versus the ‘‘vaginal” orgasm thecry and led to @

description of how Masters and Johnson's work37 disproved Freud's theary.

Masturbation is another topic that deserves attention. The ability to articulate
what is stimulating sexually and what is not stimulating is important for women to

learn.. Support is often needed to help develop the ability to verbalize preferred
techniques to @ partner. Good resolirces for this were The Hite Report3 and For

Yourself: The Fulfillment of Female Sexuality,34
A tough issue that was not fully resolved e,m,erged durmg these sessions on

sexuality: thatis; anger between a couple that interferes with the. woman's sexual
interest and response. This leads to consideration of how conflicts are resolved

within the context of a fong-term relationship. It's a meaty topic that one group

planned to paorsoe:
Topics we covere in_less depth were ,homosexuall,ty. childhood sexuality,

menopausal sexgal response, male sexuality, and sexual fantasy. We discussed
commonly held misconceptions about each.

Session Ten: Course Conclusion

A productive way to end a course is_for the group to talk about how it went: to

evaluate it. Evaluation can provide a sense of closure to the session, a time to

acknowledge letting go of the group and the sessions. If the separation is tempo-

rary and the group expects to continue; some p!anmng for futare sessions can
occur. Termination needs to be recognized and the group let down gently. -

Evaluation _can aiso provide valuable information for the leader Belng
immersed in the teaching makKes it easy to lose sight of grouip members® overall
experience. When | asked_for written evaluations; | was surprised to see the

extent of changes a few women had undergone. Furthermore, this information
showed me what ideas and activities had worked and what had not.

Both groups plan to meet again in the futare: The Head Start group siopped
meeting when summer vacation came, but planned to resume in the fail. A core

uf three women who wanted to continue mesting emerged from the class at
Health and Artisans; they planned to recriuit members. Both grotips expressed a
commitment to continue the changes initiated as a resuit of the course. As one
class member said. “The feeling of need to express and exchange ideas became

a strong weekly must.”

_ *lam indebted to Dr. Ellen Cole; Goddard Coliege: Plainfield; Vermont, who referred me
to these activities and sources.
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CONCLUSION

More important to group members than absorbing factual material is develop-
ing a sense of the individual as a person who is capable of assuming responsibil-
ity for her health care, as well as developing an ability to use the carrent health
care system to ner greatest benefit; rather than be used by it. This development
begins with a sharper focus on each person’s uniqueness, as well as on her com-
monality. It's that sense of commonality, of belonging, of fitting in, that helps each
wornan value herself. The ongoing support of a commanity of women will help

each woman continue to change and grow.

RESOURCES

BACKGROUND READING

in addition io the résolirces rentioried below, local offices of Planned Parent-
hood can provide a wealth of information and written material.

1. Boston Women's Health Book Collective. Our Bodies, Ourselves: A Book by
and for Women. Second Edition. New York: Simon and Schuster; 1976. Dis-
count availabie to clinics and other groups providing health treatment or
health counseling. )
Should be on every woman'’s bookshelf. A basic reference for topics of inter-
est to women of all ages. Helpful bibliographies. The chapter on birth control

is somewhat dated {for more up-to-date references, see the Contraception
section below). Especially useful for sessions on Politics of Women's Health,

and Contraception-and Vaginitis.
5. Burack; Richard, and Fred J. Fox. The 1976 Handbcok of Prescription Drugs.
New York: Pantheon Books, 1976:

Best consumer's guide to commonly prescribed drugs that I've seen. The
first three chapters are a critigue of the United States pharmaceatical indus-
try.

3. Green. Thomas. Gynecology: Essentials of Clinical Practice. Third Edition.
Waltham, Massachusetts: Little;, Brown, 1877.
Basic gynecology text. Available in medical libraries or larger bookstores.

4. Netter, Frank H. The CIBA Collection of hiedical lllustrations. Vol. Il: The
Reproductive System. New York: Colorpress, 1970.
Excellent color pictures of the male and female reproductive systems:
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DEPRESSION

5.

Cohen; D. "The Link_Between Self-Esteem and Depressmn " Psychology
Today, Vol. ll July 1977.

lMostrates how common causes of depressuon nn women aré not taken seri-
ously. | used the article as a handout in class.

. Rich, Adrienne. Of Woman Born: Motherhood as Experience and Institution.

New York: W. W: Norton;, 1976.

An excellent book on the |nst|tunon of motherhood—ns hlstorlcal develop-

. Winnicott; D. W. The Child, the Family, and the o’biéi‘&é World. New York: Pen-

guin Books, 1964.
A British pedlatrlman and psychoanalyst s thoughts on the various stages ¢ of
childhood. Winnicott coined the phrase “a good. enough mother,” which |

liked and which | have not found developed elsewhere.

CONTRACEPTION

The best all-round pamphlets on contraception and related topics are available
from Rocky Mountain Plannéd Parenthood, Inc. Write for publications list and

prices_to Rocky Mountain Planned Parenthood; 1850 Vine Street; Denver, Colo-
rado 80206.

g

10:

11.

Emory Umversny Famlly Plannlng Program Conrracept/ve kchnology, The
Joy of Birth Control;_ and The View from Our Side. Brochures. Available fram

EmoryUnlversuy Family Planning Program, Educationai Materials Unit, 69
Butler Street, SE, Atlanta, Georgia 30303.

Good resolirces. Contraceptive Technology provides up-to-date information
in detail and is very useful for a caurse such as this one: Updated every two

years. The Joy of Birth Control, by Stephanie Mills, offers good inforimation in

a magazine format. The Vjew rrom Our Side is a pamphlet by and for men on
sexualny and comracepnon

town, Tenneéééé The Book Pubhshmg Co., 1976.
Clear description of how to practice the temperature-mucous method of birth

control. Can be. obtained in bookstores but. less expensive from the local
Planned Parenthood office. Also, the Ovukindex thermometer by Linacre
Labs (New York, New York 10017) comes with fairly complete instructions for
this method. The thermometer does not accompany this book.

Seaman, Barbara, and Gideon Seaman. Women and the Crisis in Sex Hor-
mones. New York: Bantam Books, 1978.

Update on the pill, DES, estrogen replacément therapy: side effects; risks;
and safe alternatives:

Smith; Betty. An Overview: Oral (and Other) Contraceptives: Phoenix: Do It
Now Foundation, 1972. Low-cost pamphlet avaitable from the Foundation,
P.O. Box 5115, Phoenix; Arizona 85010.
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VAGINITIS

Helpful pamphiets that list alternatives to the usual medical treatments are avail-
dble from the Feminist Health Works, 487A Hudson Street; New York; New York
10014. Local Planned Parenthood offices also have a useful brochure, Keep Your
Flora Flowering.

THE POLITICS OF WOMEN’S HEALTH
It's hard for me to say where I've read what | have that has helped me shape my
sense of the politics of women's health. )t's an attitude I've developed from work-

ing within the system and ta!klng with others -as well as from readlng Below are

12: Annas; George. The Rights of Hospital Patients: The Basic Guide to Hospital
Patients’ Rights. New York: Avon Books, 1975. S
One of the- American Civil Liberties Union (ACLU) handbooks. Includes a
chapter on women. Valuable information, including a model bill of rights for
patients (p. 355).

13. bambndgé Documentary Films: Taking Our Bodies Back. .16 mm,; color, 33

Fllms Box 38s; Cambridge; Massachusetts 62139,

“Best film to date on women's health care”—Our Bodies, Oursalves.

14: Ehrenreich; Barbara; and Deirdre English. Complaints and Disorders: The
Sexual Politics of Sickness. Glass Mountain Pamphlet No: 2: Oid Westbury,
New York: The Feminist Press; 1973.

i5.____ . Witches. Midwives, and Nursés: A History of Worrien Healers.
Glass Mountain Pamphlet No: 1. Old Westbury, New York: The Feminist
Press, 1973.

16. Your F?:ghts asa Hosp/tal Pat/ent Cambndge Massachusetts: Boston Chap-
ter of the Medical Committee on Human Rights, 1977. Available from the
Boston Chapter of the Medical Commiittee on Haman Rights, 32 Alpine
Street, Cambridge; Massachusetts 02138.

Low-cost brochure, available in quantity. Qutlines rlgbts and remedies. Sup

portive of community organizing and community action:

EMERGENCIES

in addmon to the resources below, your local ponson control center may have free

. pamiphlets and stickers fos the home: You can reach this agency by calling the

nearest hosp|ta| and askmg for the state poison control center.

17. Arena, Jay. M “Chnd Safety Is No Accident.” Medical Times, Vol: 107, No: 4
(April 1979), pp. 79-86.
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18.

19. |

Covars whan and why most accidents oceut. | didn’t like its scare- tactlc tone,
but it has complete statistics and an approach toward preventior that is help-

fal: Includes the Heimlich Maneuver (see below).

Green, Martin. A4 Sigh of Relief: The First-Aid Handbook for Childhood
Emergencies. New York: Bantam Books, 1977.

Well-illustrated guide to child safety and emergency procedures. Contains
the basics and has a nice section on equipment safety (outdoor and indoor):
Omits the Heimlich Maneuver (see below).

Heimlich, Henry J and Mllton H. Uhley “The Helmllch Maneuver and Htstor-
ical Review of therature on_Choking;” in_Clinical Symposia; Vol. XXXI; No: 3;
1979 Available at a medical library or order from Medical Education Division,
CIBA Pharmaceutical Co.; Summit; New Jersey 07901.

Contains in-depth information on the treatment of choking that many general

references lack.

FAiviiLif QELF-HELﬁ

Written in a warm, supportlve tone. Introduces cllmcal pedlatncs and goes a
long way toward helping parents; especially mothers, gain a sense of compe-
tence and assurance in dealing with their children’s health at home.

SMOKING

21:

22: |

Christen, /A: G:; and K: H. Cooper. . “Strategm Withdrawal from Cigarette
Smoking. CA: A Cancer Journal for Clinicians, Vol. XXX, No. 2 (March-April
1979). |

Covers why smoking is pleasurable and discusses the dynamics of quitting:

'Proposes an aerobics exercise program as part of the qiitting regimen.

u:s: Department of Health and Human Services. Camng It Quits. Publication
#78-1824. Availabie_from the Office. of Cancer Communications; National
Cancer Institote; Bethesda, Maryland.

Another helpfal pamphlet to accompany the Christen and Cooper article:
Advice on how to give up cigarettés. Uses cartoons and one-liner jokes.

Why Do You Smoke? DHHSINIH Pubhcatton #78-1822. Avall-

Me Office of Cancer Commumcatlons National Cancer Institute,
Bethesda, Maryland.
A useful pamphlet to accompany the Christen and Cooper article. Tests the
motivation behind smoking. ‘

: Y~
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NUTRITION

24.

25. }

26:

27.

Burton: Benjamin. Human Nutrition. Third Edition. New York: McGraw-Hill
1976.
Basic niutrition text for professmnals and non~professuonals

Klrschmann John D: Natrition Aimanac. New York: McGraw-Hill, 1975.

Basic nutrition text; written for non-professianals. includes unique section on
diseases and how to tréat them with diet or vitamins. Heavy emphasis on vita-

mins, baot at least addresses the issue of nutrition as therapy.

Lappe; F.M. Diet for a Small Planet. Revised Edition. New York: Ballantine
Books, 1975.

In-depth explanatlon of protem complemcntanty includes recupes

Bu]lfrog Fllrij's. D/e} rqr a Small Flanet. 16 mm, color, 28 minutes. Available tor
rental or purchase from Bullfrog Films, Oley, Pénnsylvania 19547.

Based on the book by F. M. Lappe. Global, futuristic orientation.

EXERCISE

28.

29.

Letwin; Maggie. Maggie's Back Book: Healing the Hurt in Youir Lower Back.
Boston: Houghton Mifflin Co:; 1976:

Written for people with acote or chronic back problems. Outlines exercise
remedies to ciire the Hiirt and covers preveritive posture and exercises. Well

illastrated and clearly explained.
Noble; Elizabeth. Essential Exercises for the Childbearing \@ar A Guide to

Health and Corifort Before and After Your Baby is Born: Boston: Houghton
Miftiin Co., 1976.

Written_primarily for the expectant and new mother Best in- depth descnptlcn
I've seen on exercises for the pelvic floor. The chapter on pelvic floor exer-
cises provides background information. | used pages 41-44 as a classroom

handoat:

MENSTRUATION AND MENOPAUSE

. Dobell; Elizabeth Rodgers! “The New Wisdom about Menstruatnon. in
Redbook, Vol. 152, March 1979, pp. 199-206. o
A detailed look at the historical reusons behind current social_ attitudes

“toward menstruation. The author cails for a model of health that includes rec-

ognition of the cyclic nature of women:

. Reitz, Rosetta: Menopause: A Positive Approach. Radnor, Pennsyivania:

Chilton Book Co., 1979.
Soiid advice tor women of all ages who are facmg body changes Views

menopause as a positive, natural experience.
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32

33. \

Weideger, Paula: Menstruation and Menopause The Phys;ology of Psychor
ogy, The Myth and the Reality. New York: Knopf, 1976.
Discussion of the biology and psychology of the female cycie and the cuitural

taboos surroanding the monthly cycles of women. Helps free us from deeply
ingrained, negative ways of thinking about ourselves

Wolfe, Sldney “Feminine Strarght to the Grave.” MotherJones vol. lll, No. §
(May 1978), p. 18. S
A critical look at the currently routine use of estrogens during the female life
cycle:

SEXUALITY

34,

35.

36:

40.

Barbach, t: G: For Yoarself: The Fulfillment of Female Sexualn‘y New York
Doubleday. 1975.
Written for pre-orgasmic women. Excellent source of information on femaie

sexuality, especially sections on masturbation and argasm.

Freud; Sigmund. Three Essays on the Theory of Sexuaiity. Translation of orlgl-
nal German-lahguage edition published in 1905. New York: Basic Books,
1976.

Outlines Freud's basic theories on female sexuality. | used this as part of
developing a historical perspective on womien's sexuality.

Hite; Shere: The Hite Report. New York: Macmillart and Co., 1976.

Based on a survey of 3,000 women;, the book challenges some current
stereotypes about female sexuality. This is_ my favorite book for quotes. its
length makes it hard to read straight through:

7. Masters; W. H.; and V. E. Johnson. Human Sexual Inadequacy. Boston: Little;

Brown and Co., 1970. Major research on sexual dysfunctions. Outlines treat-

Hesearch that began to destroy many myths about sexuallty

Morrlson Eleanor S and Mila Underhlll Price. Values in Sexuality: A New

Approach to Sex Educatlon New York: Hart; 1974:

Contains the "dirty words game’' | used: _
Wilson, Sam, et al. Human Sexuality: A Text with Readings. Second Edition.
8t: Padl; Minnesota: West Publishing Co., 1977.

An easy-to-read text; containing basic |nformatlon
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PARENTING: ISSUES IN WOMEN'S LIVES

Sue Hooper

Parenting is not a self-contained activity. It influerces and is influenced in turn
by all other aspects ¢ of @ mother's life: Although parentmg isa WOrthWhlle topic in

for helping women approach other issues and concerns:

When | scream at the kids all the
time, it affects my relationship
with my husband.
My boyfriend’s mother keeps inter-
fering, *elling me how she thinks
| ought to be raising the children.
the jéB rﬁé?kéi after fifteen years
of raising children and keeping a
home:
Consciously or unconsciously, many women define themselves primarily as
care glvers ThIS is eSpeCIaIIy true of mothers whao, perhaps engulfed by the inten-

reward. A course on parenting provides such women with a reason; albeit a pre-
text, for begmmng to work on self-awareness: on themselves. Women may
rationalize, "If | understand myself,better that wili help me become a better par-

ent; which will.in tarn help my family.” Bat as women talk together and begin to
encourage and support one another, they have less need to look for éxternal rea-
sons for talking and thinking about themseives.

Parenting, then, is an accessible topic for many wormen. Just below the suf-
face, however, the issues can become emotional and threatening. Raising chil-
dren is an enormous responsibility, one for which few mothers are prepared.
Women may love their children and at the same time resent the stress and

tediom entailed by caring for them and working in the home: Rural; low-income

mothers in particular, because they are often isolated and dependent upon oth-

ers for tranSportatlon _may find no escape from the constant demands and chores

despair:

Sue Hooper has worked in the Vermont publlc schools a@s a teacher an aide, and a
volunteer. She taught Lamaze childbirth classes for four years and also worked for
a small family center agency in north central Vermont. She and her husband are
the parents of a six-year-old child. :

{Notre: In this chapter, superscript.nomerals refer to a particalar reference, correspondmgly
numbered, in the Resources section, pp. 67-71.)
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What's wrorg with me that | feel
so angry at my child?
How could I even think of hurting
an innhocent, helpless child?
When | was growing up | vowed that
things would be different when /
had kids; but now.l.hear myself .

) saying the same things to my kids

- that my mother used to say to me,
and that scares me.

GOALS

_ Fear, guilt; and a sense of inadequacy are feelings shared by many mothers.
These feelings are seldom divilged and may not even be acknowledged by the
mothers themselves. Many women, especially those in rural areas; have few, if
ariy, opportunities to discuss their coricerns and anxieties. The first goal of this
course was _to provide that opportunity—to provide a_warm, supportive atmo-
‘sphere in which experiences and feelings coculd be shared with.others;.and in
which it would be possible to overcome the feeling of isolation—of being the only

one who can't deal with her children; who's discontented; who's angry, who's

depressed. - e
The second goal was to foster effective communication, helping women get to
the heart of their problems so they could begin to imprave their relationships—

those with 'their children in particuiar—and to assume more coatrol over their
ownlives.

A course such as this can begin the process of helping women to place them-
selves in the center of their lives; to see themselves as women who also may be
mothers, daughters; partners, workers, thinkers—whatever—but who are_not
limited by these roles. The course can help these women view their roles as
activities and relationships in which they participaté and over which they can

exert some control;

ORGANIZING THE GROUFS

_ This curriculum was.developed from the experience ~f leading two discussion
groups in central Yermont: Because the groups met du.ing the day, attendance
by somé working women was preciuded. All of the participants of both groups
were mothers. Only a few held paying jobs; and those who did were employed
part time; However, the majority of the women had bsen employed outside the
home before bearing children. . e

The memnibars of the first group were brought together by advertising and. by
word of mouth. An article appeared in the local paper, and notices were posted
around town and handed out through local agencies: The group was advertised
as a discussion group for mothers. The publicity was free of jargon and contained

no income guidelines:
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This first group. met oné morning a. week for nine _consecutive weeks. The
mothers brought their pre-school-age children, and child care was provided. We
met at the local youth center, where there were separate spaces; divided by a
door, for mothers and children. Knowmg that we wouldn't bs interrupted helped
us relax and talk more easily. Sitting in a circle as we talked and sharing a simple
sniack also helped to create an intimate atmosphere: This groap ended by matual
but reluctant agreement when tn.? public schools closed for summer vacation.

The second group was an ongoing; self-help group_of low-income mothers.

Smce its inception it had been set Up as a special time for the women only, with-

out their children. Each mother was respcnsible for making he[ own child care
arrangements. The group met for a full day each week, from 9: 00 a.m. 30 3:00 or

4:00 p.m., at :he apartment of one of the members. To present the course; | took
over the Ieadershlp of the group temporarily, for four of the orie-day sessions.
For mothers of young children, the home is often a high-stress working envi-
ronm-snt. Most of the women in both groups felt overwhelmed by the pressures of
day-to-day living. Parenting was_not_the only concern’ they brought into the
groups. They were also concemed aboot issues of femininity;, role restriction;

and financial and emotional insecurity; some were concerned about their health

and appearance, especially. aboat being overweight: These other concerns eventu-
ally surfaced in the discussions.

LEADING THE GROUP

is an excellent way for her to begin: Buoks listed at the end of this chapter under

Resources can provide her with necessary background information. Taki-- the

A prospective group leader must prepare carefully for the course, and readmg

time to talk with others about her ideas and plans for the course is.alsoirr,, . .ant,
She should try to discover her own attitudes toward child rearmg and toward

women's concerns so that her personal biases do not color the issues once the
course is underway.

Because sharing experiences and *eelings is at the heart of the course, it is
crucial for the leader to recognize that her role is ot to “teach” in the traditional
sense of imparting information, but rather to promote trust and to foster participa-

tion. There must be an understanding among the participants that anything per-

sonal discussed in the group will remain confidential. The ieader must be as sen-

sitive as possible to the values of the other. members. of the group so. that she
doesn’t inadvertently offend anyone. In -<dition, it is crucial that she try to
express her opinions and feelings in nonju.gmental ways and that she encour-
age the other women to follow this-exariple.

The emphasis is on women heiping women; on women beginning to cgg§|d§;
themselves the experts. Thereforg, it is important for the leader to encourage the
participants to help one another rather than look to her for “answers.” It is helpful

if she is a mother herself and participates with the group in_learning to be a better
parent. Then her special status as leader of the group is deemphasized and her

own parenting experiences_can enrich the group.
The ieader should try to find a comfortable Ievel of self»dlsclosure none and

appointing.
Self-disclosure is one way for the leader to illustrate points she wishes to con-
vey. Films, book _excerpts, and handouts can also be used, and are more effec-

tive if they present personal experiences the women can relate to than if they

present general philosophies or approaches.




Q

ERIC

Aruitoxt provided by Eic:

As she guudes the dascussnon the Ieader should try to ensure that all of the

women have the opportunity to take part while not feeling pressured to do so. In
addition, it is vital that she be a good listener and that she cultivate listening skills
among the other members of the group.

CONTENT

The curriculum below is presented only as a guide. Group leaders interested in
working with these materials are encouraged to modify and adapt them, picking

the topics and activities that seem most promising and incorporating their own
materials and ideas as well.

Havmg an overview of the workshop and planning the sessions are the iead-
er's responsibility. Howevi:, the participants, bringing their own strengths; con-
cerns, hopes, and frustralions:to the group, will also have a malor part in deter-
mining the course content: For this reason; the material here is divided by toplcs~

rather than by sessions. The relative importance of the topics will vary from

group to group; discussion of a glven topic might reguire only part of a session in

one group and several sessions in another.

While activities are suggested to encourage self-understandir. 3; communica-

" tion, and the emergence of a women's perspective, they shoiild he used to sup- .

plement; not replace; the discussion. Two activities, journal keeping and relaxa-
tion exercises, are pres. ‘ted first because they are not tied to the consideration
of any specific_topic. Both journal keeping and relaxation exercises can be
started early in the course and contintued mdeflnnely They are easily modified to
fit the specific needs of a group or individual, and can be practiced by the women

independently of the discussion group: Also, both activities help women gain -

self-aware:12ss.
Journal Keeping

if any one activity is central to this course, it is journal keeping. Journals, when

filled with coricrete examples of the problems -and issues women face in their
daily lives, can provide much of the basnc,data for the-course. If journals are

ased; it is Jmportam that the -women’ s pnvacy be respected. Group members

Aithough the leader can’suggest topics for journal entries; participants Qhould
feel free to use the journals as they wish. Depending on the group, it may be
advisabie for the leader to suggest topics that do not require much writing; this
way, women who have diffictlty writing or limit~d time for keeping joarnals will not
become discouraged. Even if a woman doe._not keep a journal, just thinking

aboat a topic during the week is a valoable activity and can.lead to insights:

Journal topics related to the discussion are generaily the most nelpful. For

example; when talking about the developmental stages of children; participants
might observe and write down the self-initiated activities of their children; when
talking about discipline, they might note situations calling for varying degrees of
discipline; and when talking abolt becoming more assertive, they might note the
times they wish they had spoken up for themselves.

Keeping journals can help wormen become more conscious and more reflective
about their hves. For example, when asked to use thenrjournals for recording the

things they say to their children; women may begm to “hear" themselves for the
first time. By learning to ““hear” and to “'watch’ more perceptively, women may -
begin to recognize their own self-defeating behaviors. Such recognition is often
the necessary first step to changing those behaviors. )
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‘Journals can be vehicles for helping women get in touch with their feelings,

and the time spent in writing or reviewing journakentries can lead to greater self-
awareness and self-understanding.

Relaxation Exercises

For many women, particularly for those rearing young children, tension is a
constant companion:
The kids get on my nerves. When they're
after each other all the time, | can

just feel myself getting more and more
uptight.

| just get all tensed up inside. That
and the weight I've put on are driving
my blood pressure up: Just like my
Mom—she's on medicine for her high
blood pressare:

Many women do not fally realize just how.tense they are much of the time or what
particular circumstances contribute to their tension. In fact, many women are
amazingly out of touch with their bodies. Such women may mistreat fatigue by
drinking too much coffee, may eat when they are not hungry. and may respond to

tension with sharp werdz or tears. These spontaneous; mindless responses to
teiision are partici:ldrly Jestructive, because instead of relieving the situation
caus.ng the isnsion. the responses usually int=nsify it, producing a vicious circle.
i_garring 'c relax helps women to get in toact with their own bodies and to spare
their bc Jies from undue stress, and it makes i, easier for them to work on improv-
ing the: situations needing attention: The kind of relaxation exercises used is a
matter of leader preference. Progressive tension/relaxation was used in this
~surse (see Resources): It is essential that the leader try the exercises she plans
to use so that she is familiar and comfortable with them.

The ieader should be aware that some of the participants may be anxious and
self-corisciols abolit their bodies, and that embarrassment is often intensified for
those who are overweight. Also; some of the women may be reluctant to touch or
bé toliched by others. Therefore, relaxation exercises are better postponed until
a sense of trust has built up within the group. Even then, the leader should pro-
ceed very carefully, beginning with a short exercise that lets the women remain
seated, and moving to fonger fioor exercises gradually ovey the next several
weeks. Group members should feel free to refrain from any specific part of the
exercise or even the entire activity, The exercise is less threatening if the leader
uses .common names for the parts of the body: "stomach” instead of "abdo-
men,” for examiple. It may be hecessdry for the leader to assure the group that
the activity of relaxation is neither occult nor mysterious; as some of the oartici-
pants may be silispicious:

It isn’t mediiation, is it? That's
Devil's work!

A leader Using the tension/relaxation method should explain that tensing a
muscle means making it firm rather than extremely tense, and that the tension
rieed not be held for lohg periods of time. Participarits may omit tensing parts of
the body that are sore;.as may be the case after physical strain or during men-
struation. They should flex their toes because pointing.them.can cause a painful
charley horse. It is important for the women to be comfortable during the relaxa-

tioh exercises, and they should use pillows and change positions as necessary.

57 ¢ 7i



O

ERIC

Aruitoxt provided by Eic:

It felt different when my neck and

shoulders started to relax.

As the partlcpants begin to relax, they may reallze,for jhe first time how much

tension is collected in some part of the body. Being able to relax is something that
" women can learn to do for themselves, and can be one step in their gaining con-

trol over their lives:
Curriculum

The body of the curricalum; divided into topics; follows. The presentation is
designed to give the réader some sense of the group process, of how discus-

sions might build upon_and flow into one another .
Altholgh ten topics follow, the course is “about” parentlng, and parentlng is

the first major theme. Gradually the subject under discussion shifts from parent-
ing to assertiveness, the other main theme The issues involved in both parenting

and assertiveness are similar—how to t|reat oneself and others with respect and

how to express one's feelings, wants, ar}d opinions in direct and hohest ways: it's
the focus that changes. Durmg dlscuTlons about parenting, the focus is on

one’s relationships with one’s children; |daring discussions acott assertlveness
the focus is on one’s relationships with the world at Iarge In making this uass!

tion; women move from thinking of themselves as mothers first and women sco-
ond to thinking of themselves first as women.

Topic One: Understar. - Zhildren Better

In general, it is a good idea to begln the course wn;h a neutral toplc puttlng off

more sensitive issues until some trast and support has developed among the
members of the grolip. For this réason it Seemed impartant to focus on the chil-
dren; not on the women themselves, at the beginning. In addition; it's_often.
appropnate to provide the participants with sorme concrete informatior: so they
won't feel pressured to make their own agenda rightaway. =~

The first session of this course was begun by giving the women information to
help them understand their children better.

1. Ages and Stages. A handout on the normal and predictabie stages that chil-

dren go through was_used during the first session (seeé Resources). Other topics

and other vehicles—tilms; book excerpts; etc:—could easily be substituted. The
handout provided a good jumping-off point for the discussion and gave some ¢’

the mothers immediate reassurance.
Oh, soit's not all my fault that.
Johnnhy's not as easygoing at four as
he was at three.

You mean this kind of behavnor is

normal for an eleven-year-old?

Becatise the topnc was used for reassurance; the handout stressed that chil-
dren are individuals and not all on the same timetable. It was also significant that

the handouat included only the emotional and psycholagical development of chil-
dren—not their motor or speech development, which are areas wherein chil-

dren’s rates of development are often compare < competitively.
“Ages and Stages” introduces the idea the! ¢ inflict between parent and child
is not necessarily bad; rather, it can signal that the child is developing normally

and progressing toward eventual indeperndence:

independence can be a sensi ssue. Some mothers, ueca ;ise of their self-
images as care givers, may themselves be dependent upon their children’s
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dependence. Such mothers may not foster independence in their children, but,
consciously or Unconsciously, may try to keep their children dependent. Some
participants may feel defensive about the issue of independence, and the leader
should approach it with caution:.

2. Generation Gap. This topic is especially appropriate if many of the mothers

have adolescent children: For. a small group of women, a discussion session

works best. A larger group can be subdivided accordmg to the decades when the

women were sixteen years old. Each of the subgroups is then given a list of top-
ics suich as: relationships with parents, school attendance and performance,
household responsnbllmes dnnklng drugs sex; curfews and dress The sub-

teenage children:

Topic Two: Parenting—Supporting Strengths

Itis important to support women as they are and to build upon their strengths:
Women who raise children-and work in 1he home often get very little support for

what they do. They are unpaid workers in a society in which the value and pres-
tige of a job are judged by the salary it commands. It is important for the leader to

acknowledge to the group not only that raising children and keeping house can
be difficult and stressful activities, bt also that they are valuable actlvmes—that

paremlng L
1: Joornats: Journals were distribuied near the end of the first session; and the

women were asked to write the following: (a) something they liked about each of

their children; (b) something they liked to do with their children; and (c) some-
thing they liked about theinselves as parénts. Théy were encouraged to include

smal! thinge, to add to their lists later, and to tell their children about the things

they had written,
2. Slmple (and Cheap) Act/wtles to Do w:th Chlldren Some wome rrny no.

“Ages_and Stages’ discussion and by sharing ideas with each other, wg niencan
collaborate on a list of activities appropriate for children of different ages. “feze
activities not only can help keep children occupied, but also can help the mptfh;fxv

feel better about. themselves as parents by giving them a ‘vay to contribute pos:-
tively to their children's development and to enjoy being with their chitldien.

_It might be helpful to_collect suggestions.for activities over several weekiat‘c-)r/
give the mothers more time to think about them. The list, when duplicated,
be shared with other groups of parents.

Topic Three: Parenting—Identifying the Problems
Women may come {0 @ Course on parennng because they know that somethmg
is wrong at home—perhaps they yell all the time_or perhaps < “can’t do any-

thing ™ with one of their children—but they may not know jost what situations trig-
ger their own outbursts or their children’s sulkiness, Before things at home can

be lmprDved the underlylng problems must be identified:

. Journais. Using journals is an excellent way to help women understand how

they really interact with their children. One week's assignment might be for the i
mothers to listen to the things they say to their children and then to write them
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down; in particular trying to discover what things they find themselves saying
ovér and ovér again. Such an exercise is often enlightening:

Now | know why my kids don't listen to me—
| must say the same thing fifty times a day.

Mothers mught hear themselves saymg things_they wished they hadn t said and

Another week the women might listen for and record not onIy the things they

say to thelr children, buat also the thlngs their children say to them. In particular,
they can listen for comments such as “Why can’'t you ever . . ." or “You'll never

.. :": Reflecting on such comments can lead to useful |ns|ghts
Journals can also be used to record situations the women handled well; situa-

tions they didn't know how to handle and want help with; or things they noticed
for the first time or learned about themselves or their children. '

2. Revers:ng Rolas. This exercise is one for the mothers to try at home. In the

middle of a * conversation” with one of her children, perhaps when her voice is
getting louder and her temper shorter, the mother stops the action suddenly and

suggests to the child, “You do what | was just doing and .I'll do what you were
doing.” Even fairly young childrén oftén cuich on quickly. Some interesting
insights ("' was doing that?"’) can resait:

Topic Four Parenting—Improving Skills

Most women_come to a course on parenting hoping to become better parents.
Although it's ofter desirable to start working on parenting skills right away, at
least to a limited extent; it is only after the women have identified the areas need-

ing improvement that they can start to work in earnest:  _.
Many kinds of learning contribute to better parenting. These: mclude leamlng

1o discipline children more effectively, o talk with children instead of at them; to

express anger safely, to encourageé rathér than discourage children, and to help

children become independent: In order to understand what is involved in_good
parenting, it is essential that the leader read books on the subject or at least be

familiar with the principles and tech n|ques they describe. (See Resources.)

The discussion group becomes a major source of support for the women as

they work on improving their parenting skills, and the discussions give them the

opportunity to learn from and encourage one another. The discussions can be
supplemented by role playing, films, listening exercises, etc. Journals can be

used by the participants to record p rogress in changing old patterns, feelings of
elation or discouragement, and changes in their children's behavior.

Participants (rymg to change old patterns need to be reassured that recogniz-

ing a problem area is itseif a big step. Old habits are hard to change and new

approaches car seem awkward at first. Some backsliding is inevitabie, and par- -
ticipanis who become discouraged need extra support and encoaragement: Put-
ting new parenting skills into practice takes a long time, and itis essential that the

participants feel free to discass their progress weekly, even if the focus of the
discussions has moved away from the subject of parenting.

Topic Five: Families _
~_When women see their efforts resultmg in improven ents at home; they begir
to feel better about themseives and their families, and they may be réady to take
a closer 1ock at the relationships within their families:

1. Sharing Photos. Once the grog:lp has been together for a whlle the mothers

m|ght like to bring in pictures of tijeir. children to share with the group. Having
already heard about one anothér's children, the women enjoy seeing what the chii-
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dren look iiRé ‘Some women may want to bring in other pictures as well. Sharing

enhance the sense of intimacy among the members.
2. Family Constellations. Each member of a famlly has a unique relatnonsinp
with every other member, and the additinn of new members to the family not only

introdoces new relationships, bat also intluences all of the preexisting ones: Birth
order influences an mdvvrduals behavior, and some patterns of behavior may

correspond to a person's position in the family.? The influence of birth order, both
on the participants and on their chillren, provides an interesting discussion

topic.
If the group is targe enough the rrcmbers can form smaller groups accordmg

to their places in the birth order—i.e., separate groups.for single children, ofdest

children, middle children, and youngest children. Each group then generates a
description of the experiences associated with its particular place in the “family
constellation.” The descriptions are then shared with the reassembled group.
perhaps being recorded on a chalkboard or fI|p chart. Discussion should follow;
comparing the srblmg influences felt by the mothers with those felt by their chil-
dren.

3: Messages: For this exercise each woman is asked to write @ "message —in
a sentence or two—on each of the following subjéects: (aj something she wishes

het chi:icren would say to her now; (b) something she wishes her children woald
say to her when they are her age; (c) something she wishes her mother would say
to.her now. Depending upon the size of the group and the degree of trust and
intimacy arnond members, the participants’ _esponses can remain private, or
they can be dISCUSSed m patrs |n smaII groups orin the group asa whole Wr|t-

between the parenting they received as children and the parenting they are giv-
ing to therr own children,

descnptton of it by Vrrglma Satir in Peoplemakmg a1 Makmg the scalptares; as

described by Satir, is a group activity in which one person creates a sculpture

usmg other groop members as ftgures An alternative thch permltS alt of the

sculptures. In this case; each woman is given a sheet of paper wrth a circle drawn
on it to represent the boundary of her family. Small pieces of paper with names
written on them are used to represent her family members. She moves_the small
pieces around o:: the larger sheet, and finding an arrangement that seeins right;

tapes them in place. Making the paper sculptures goes quickly, but discussing
them afterward is likely to require a lot of time:..

__The sculptures can be made of current famllles and/or farmhes of orlgm and
maklng them.can help the participzants understand the dynamics of their families.
i-or some of the women, the exercise may be an emotional one and may irvolve a
great deal of risk. Therefore; it is important that it be introduced to the group only
after @ sense of trust has developed. Even then, some women may be hesitant to
discuss_or even participate in the exercise, and their reluctance must be

respected:

Topic Six: Parenting—-A Shared Experiance

_ As the women start to understand their farnrlres better they are ready to think

“significant others' share—or might share—the responsmtlltles of child rearing

is importan., especially for sirngle parents.
To approach the subject of parenting as a shared experience, the women might
discuss questions like the following: What people had positive influences on
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them when they were smalil? What did those people do that was helpful’) Whom

have they themselves intluanced? How? Who are the significant others in their
chiidren’s lives? What is the father's role in parenting? What would they like the

father s role to be’) ‘How can the contrtbuttons of fathers be compensated for m
important are their women friends? their men friends? What are the rewards and
obligations of friendship”

1. The Family Sculptures exercise can be expanded to include significant
others.

2. Journals can be used by the participants to record the kinds of support they
give and receive during the week, as well as the times they woald have liked. to
give or receive more support.

Topic Seven: Sex-Tiole Stereotypirig and Non-Sexist Child Rearing
Thinking about sharing the responsibilities of parenting with others leads

realize for the first time how their lives have been 1nf|uenced by sex-role stereo-

typing: This realization is hard for many women, perhaps low-income women in
particular, to face. Yet, by talking together about their own experiences, the par-

ticipants may necome more receptive to women's issues; and may start thinking
about how they can move toward a fuller, more equitable life for themselves and

for_their families. :
Discussion can help particii ints become aware of how sex-role stereotypes

are perpetuated The women mlght d|5cuss the|r own upbrtngrng perhaps by

different expectations for boys and for girls. = _
1. Journals. Journals can be used to heip women identity differences between
the ways they treat their sons and their daughters. Discussion can lead to sug-

qestlons for minimizing the effects of sex-role stereotyping at home; for example;
not giving girls all the household chores or boys all the outdoor chores, and not
telling. boys that it isn't “manly” to cry or girls that it isn't “ladylike” to ask for
what they want.

2. Looking at Pictures. Participants can look at photo books, make collages, or
select pictures from a group of illustrations. explaining .the reasons for their
choices; Examining pictures of women, men, girls, and boys from popular maga-

zines can prove enlightening when the pictures are viewed with an eye toward

sex-role stereotyping. Pictures of women from popular magazines are also an

excellent soarce for exploring advertisers' images of “fe.nininity” and the “ideal
woman.”
Topic Eight: Time
) As women become less dependent upon their roles as care givers, they mlght
begin to question how they are spending their time._ .

1. Journals. Participants can use their journals to record how they actually
spend their time during an average day or week. Tabulating each woman's data
on a graph can make the time distribution stand out very clearly. .

2. Things I Like to Do. This exercise is described in Values Clarification. az When

the women compare the list of things they like to do with the list of things they

“actually do {fgom the preceding journal exercise), they begin to worider how they

‘can spend more time doing the things they like to do.

3. Time Linés. Many women live strictly from day to day This exercise,
described in The New England Women's Yellow Pages,30 can help women start to
plan their lives, to think in terms of years instead of days The exercise will not
make women suddenly comfortable with long-range planning, but it can be a-
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beginning. Donng the exercise and_talking about it afterward may also help

women get a betler perspective on their lives to date: For some; “Time Lines”
may be an emotional exercise. ] o

Women _have differing views about time. Some may feel “stretched too thin,”
unable to find time to do the things they want to do, because they can't say no to
the requests others. make. of them. Other women may_have “time. on their
hands,” yet be unable to take the initiative to get involved in activities that might
interest them. Women who want to make better use of their time may realize that
first they must learn to be more assertive. .

Toplc Ninie: Assertiveness-

Women tend to hold things in, to hide their real feelings. Many women Iearned

as children that it’s not “ladyllke to express anger and that it's “forward” to ask
for what they want.

The inability to be assertive is often a major issue for women They may try to
justify their silences, their habit of keeping it all |n by saying, I don't want to
make trouble. or "l don’t want to rock the boat,” or *‘Of course,; | couldn’t say
anything:” At the same time, they may admit, “I'd like to tell lhem off,” or "It just
builds up inside until [ think I'm going to explode,” or “l cry a lot.” Women need to
identify the kinds of sitoations that elicit these feelings and to learn how to deal

with them more directly and more honestly.

‘Many women permit others an excessive amount of control over their lives:
These women need to be reassured that it's OK for them to consider their own
wants and.needs as well as everyone else’s. Considering that they, too, have
nght" can be e.w?;ghjenlng
1. The Rignt to Be Me. This handout, adapted from Joanne Chickering's
Women Help/ng Women: Confidence Building for Livingroom Groups,24 is included
below and may have a strong impact on some women, perhaps opening up new
possibilities for them:

Many women have particular trouble refusing requests. Role—playlng exercises

(see Resources section on assertiveness).and handoats can all be used to sup-
plement the discussion as participants learn to evaluate others’ requests, to say
no_as well as yes. .

2. Journals. Partncupants can use thelr journals to record the times dunng the
week when they fail to say what's on their mind and to recreate what they might
have said during such times. Or they may use their journals to compose “unsert
letiers” to peopie they are hesitant to address directly-—to express anger, disap-
pointment; affection; or gratitdde: Also; they might record their successes; no

matter how small, as they attempt to act more assertively. It is important that the

women have the opportunity to discuss their progress week by week: Group sup-

port and encouragement are essential. =~~~
Learning to express feelings, desires; and._needs direcily is liberating for

women. They find themselves feeling better and stronger, dealing with situationz

as they arise instead of harboring resentments, taking a healthier, more honest
approach to living, and assuming more responsibility for their own lives:

Topic Ten: Bringing the Group to an End

If a group is not plannlng to contlnue undeflnntely. it |s |mportant t.. discuss in
advance the termlnatlon of 1he group. The leader and group member‘ ;hould aII

goes along, of how many sessions are left. For some of the women the discus-
sion group itself may become a major source of support; and this makes it crucial
for the leader to help the women prepare for the ending of the group.

63’ 77



O

ERIC

Aruitoxt provided by Eic:

As the final session draws closer it is important for the partuctpants to discuss
their feelings about tho group. A final evaluation can be useful, not anly to pro-
vide feedback to the leader, but also to help the women examine their group
experience, think abaut what they have accomplished, and identify directions tor
futurge growth.

The group members may want to implement some means of keeping in touch,

such as a newsletter or roand-robin; after the group ends: It may be osefal for the

leader to provide an easy way for them to exchange addresses and phone num-

bers: The group might also want to explore mechanisms for reSUmmg the course
at a later date. The leader could furnish "‘certificates of completion' to enharice a

sense of accomplishment. Such certificates might also be of help to_participants
who wish to transfer their group experience into life-experience credits at a local
community coliege.

It's important for the leader to keep the discussion 1a|r|y I|ght durmg the last
session to make it easier for the participants to leave the group. She might wish
to provide some time for a discussion about everyone's plans for the futare: This
can be a beneficial way of tying up louse ends and helping the participants say

good-bye.

CONCLUSION

' The leader sholild riot expect women to feel radically different after participat-
ing in.a caarse of this kind; but there will be some changes. The group experi-
ence itself, the sharing and the support both diven and received, will be impor-
tant to the women. For many, the realization that they are not alone—that other
women have similar problems and concerns—will be an immense relief. As the
women start to feel better about themselves, they may_gain the confidence to
look at their lives miore critically and to detect and address underlying problems:
In addition. they may begin to realize that they are more than care_givers, that

they, too, are individuals who matter. And: instead of feeling trapped by the cir-
cumstances of their lives, they may begin to feel hopeful about the future and the
changes they can bring to it: As one participant said, "“This course gives me the
courage to try where | might have backed down before.”
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THE Ri“s#T TO BE ME*

I have the right to:
* Express my own feelings .
and allow others to feel differently

« Express my own opinions 7
and aliow others to disagree without
taking it personally

* Make a mistake " .
and allow others to make mistakes
withoat holding it against them

* Refuserequests
withoy,t feeling guilty or selfish

* Ask for what | want .
and not feel hurt or angry if refused

* Accept responsibility
for my decisions and actions

e Llearnandgrow,
express my talents and develop my
potential o

Add others as you think of them.

This frees me from: 7 7
* Expecling others to read my mind
and trying to read the minds of

others o
¢ Letting others put me in boxes

s Needing to have everyone approve
of my behavior

s Doing things begrudgingly

. Wéiiing for ih’i'ng's 10 go my wéy :

« Depending upon others to take care
of me

" This materiai i. :aken from Women Helping Women: Confidence Building for Living-
room Grouns a publication of the Governor's Commission on the Status of Women; 126
State Street; Montpulier, Vermont 05062. 1t is used with the Commission’'s permission;
arid is limited to reprodar°ion of materials by nonprofit organizations for educational/
training evenis. It do~s r > .nZlude reproduction for sale or large-scale distribution.
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RESOURCES

1.

“THE MOTHERING EXPERIENCE

Barber, Virginia; and Merrill Maguire Skaggs. The Mother Person. Indlar)apo-
lis: Bobbs-Merrill, 1975,

2. Boston Women's Health Book Collective: Ourselves and Our Chifdren: A Book
by and for Parents. New York: Random Hc.se, 1978.
This book is full pf first-person accounts. Chapter Nine, “Helpmg Ourselves
and Finding Help,"” in particalar, is an excellent resoarce for leaders and par-
ticipants alike. ’

3. Lazarre, Jarie. The Mother Kriot. New York: McGraw- Hiii 1976.

3. Radl, Shirley Mother's Day Is Over. New York: Warrier, 1974,

5. Rich, Adrienne. Of Woman Born: Motherhood as Experience and Institation.
New York: W. W. Norton, 1976.

a
PARENTING

The fallowing books all stress how to encourage children to develop into respon-
sible, independeént people. In the specifics of how to handle given situations, the
approach sometimes differs from book to book.

6.

10.

Dinkmeyer, Don, and Gary D. McKay. Raising a Pespons@lfeﬁthlg Prarr/cal

Steps to Successful Family Relationships. New York: Simon and Schuster,
1973.

. Dreikurs, Rudolf and Vicki Soltz. Ch/ldren The Cha/lenge New York:

hawthorrlg7179764

Emphasizes.speuid ¢ courses of action—in particular, the use_of logical con-
sequences. Inctiides a good description of family constellations (pp: 20- -32).

. Faber Adele and Elaine Mazlish; Liberated Parents; tlberated Children. New

York: Grosset and Dunlap, 1974.
The authors describe the struggias and successes of mothers in a group led

by Haim Ginott as they try tc put Ginott's methods (see #9, below) into prac-
tice.

.Glnott Ha|m G Between Parent and Ch/ld New York: Macmillan: 1965:

Excellent on learning to communicate effectlvely with one's children; How-

ever, some sections; especially with regard to sex roles, are dated.

. Between Parent and 7éenager New York Macmlllan 1969.
Preésénts Dr. Ginott's theories as they relate to parerting teenagers.
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11. Gordon, Thomas. Parent Effectiveness Training: The Tested New Way to Raise
Responsible Children. New York: New American Library, 1975.

Especially good on developing llstemng skills: Presents the “no-lose”
method of resolving conflicts with one’s children.

UNDERSTANDING CHILDREN BETTER

12. Ames Louise Bates 8t al. ﬂreﬁGﬁesell Institute’s Ch/ld from One to Six:
Evaluating the Behavior of the Preschool Child. New York: Harper and Row;
1979.

A good source for information on “Ages and Stages

13. Brazelton, T. Berry Infants and Mothers: Differences in Developmenr New
York: Delacorte, 1969.
Demonstrates that children, starting at birth, influence—and are not just
influenced by—those around them: .

14, Caplan, Frank; ed: The First Twelve Months of Life. New York: Grosset and
Dunlap, 1973. )
A_month:by-month descrlptlon taklng into account mdlvndual differences
among babies.

15. Elkind; D. A Sympathetic Understanding of the Child: Birth to Sixteen. Boston:
Allyn and Bacon, Inc., 1974.

16. 1 Fralberg. Selma: The Magrc Years. New York: Scribrier's; 1968:

17; Public Affairs Pamphlets 381 Park Avenue South; New York; New York
10016

handouts

18. U.S. Department of Health and Human Servicas. More low-cost literature
available by writing Children’s Bureai, Office of Child Develcpment, U.S:
Department of Health and Human Services; Washmgton D.C. 20201.

NON-SEXIST CHILD REARING

19: Carmichael; Carrie: Non-Sexist Ehildraising. Boston: Beacon Press; 1977.

20. Nonsexist Child Development Project. Literature available from the Women's
Action Alliance, inc., 370 Lexington Averiue, New York, New York 10017.
21. Pogrebin, Letty Cottin. “Nonsexist éhridrearmgﬁ/&n Examination into Parent- :

hood,” in The New England Women's Yellow Pages: Original Sourcebook for

Women, Fourth Edition. Carol Edry and Rosalyn Gerstein, eds: Boston: The
Public Works, Inc., 1978.
22. Sprung. Barbara Non-SexrstEducat/on for Young Children: A Practical Guide.

New._ York: Citation Press; 1975, Order from: Women's Action Alliance, Inc.;
370 Lexington Avenue, New York, New York 10017.
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ASSERTIVENESS

23: Butler Pamela E Sell- Assemon for Women A Guide to Becom/ng Androgy-

room Groups Vermont Governot's Commlssion on the_Status of quen
Available from the Commission, 126 State Street, Montpelier, Vermont 05602.
25, Jongeward D'o’r'othy and Dru Scott. Women as Winners: Transactional Analy-
sis for Personal Growth. Reading, Massachusetts: Addison-Wesley Publish-
ing Co:; 1976:
26. “The New Assertive Woman,"" in Family Circie, November 1975:

A good; brief mtroductlon to assertiveness.

27. Phelips, Stanlee; and Nancy Austin.. The Assertive Woman: Pleasant Hills,
California: Impact Publishers, Inc., 1975.

RELAXATION

28. DelliQuadri, Lyn, and Kati Breckenridge. Mother Care: Helping Yourself
through the Physical and Emotional Trans:ition of New Motherhood. Los

Angeles: d: P. Tarcher, 1878:

Several good relaxation techniques are described:

29. Hendricks; Gay, and Russel Wiils. The Centering Book: Englewood Cliffs;
New Jersey: Prentice-Hall, Inc., 1975.
The relaxation exercises in Chapter Four are desugned for school children but
can be easily adapted.

DESCRIPTIONS OF EXERCISES

30. Onorato, Jeanne. “Taking- Stock in - The New England Wornen's Wallow

Pages: Original Sourcebook for. Women; Fourth Edition. Carol Edry and
Roszlyn GérStéih eds. Boston: The Piblic Works, Inc., 1978.

31. Satlr Vlrgmna Famlly Sculptures " in ﬁébpfemakfng. Palo Alto, California:
Science and Behavior, 1972.

32. Simon, Sidney, et al. “Things | Like to Do,” in Values Clarification: A Hand-
book of Practical Strategies for Teachers and Students. New York: Hart, 1872:
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LEADING A DISCUSSION GROUP

33.

Gates. Barbara: Susan Klaw; and Adria Steinberg. Changing Learning

‘Changing Lives: A High School Women's Studies Cu:riculum from the Group

School. Old Westbury. New York: The Feminist Press, 1979.
Uit V has some good observations and suggestions for inexperienced group
leaders.

Challenge; see #7, above). Chicago: Alfred Adler Institute of Chicago; 1967.
Available from the Institute, 110 South Deéarborn Street, Chicago, !llinois
60603. ! :

The first two chapters may provide some helpful suggestions for a_novice
grolip leader if allowances are made for the differences between a study
group and a discussion/support group.

\ Soitz. Vicki. Study Group Leader's Manual {to be used with Children: The

FILMS

35.

36.

37

38.

3.
- producer. Churchill Films, 662 North Robertson Boulevard, Los Angeles, Cal-

Barb: Breakirg the Cyclé of Child Abuse. 16 mim, color, 28 minutes. Motorola
TelePrograms, 4825 North Scott Street, Suite 26, Schill .« Park, lllincis 60176,
1977. L ) o

A powertul, though uneven, film. Parts of an insipid rs-enactment of police
and agency intervention.in a child-abuse case are interspersed with real-life
experiences as admitted child abusers talk with a counselor about their own
childhoods. Powerful; especially when shown to women who have had simi-
lar experiences. Previewing is @ must; use with care:

Can a Parent Be Human? 16 mm, color, 12 minutes. Churchill Films, 662
North Robertson Boulevard, Los Angeles, California 80089, 1970. o

A discussion by a group of teenagers, focusing on the father-son relation-

ship. Includes a role play at the end.

Children’s Aggression: Its Origin and Control. 1€ mm, color, 17 minutes. Ster-
ling Ediicational Films, 241 East 34tk Street, New Yo . Nevr York 10016,
1974: . -

A film designed for child care providers. At some ;,.iits the “teachers” are
shown doing the “wrong ' things; participants found this film confusing.

A Day in the Life o' Bonnie Consolo. 18 mm: color, 16Y2 r. " utes. Barry
Spinelio, producer. Baker Films, P.O. Box 5667, Pasadena, Cz .rnia 91107,
1976: , . N

A film showing the resourcefuiness and courage of a woman born without

arms. Becalise a participant had recently begun to suspect that her child

might be retarded, the film was used to emphasize the importance of encour-

aging childre!: 1o dsvelop to their maximum potential: -

Sylvia. Fran, and Joy. 16 mm, black and white; 25 minutes. Barry Spinel'o;
ifdrnia 90089, 1973. '
Depicts three women leading very different lives. Excellent for stimulating
disclission on women's roles. Participants in these workshops were
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impressed_by the honesty and bluntness of one woman in the + . ie. who

taiks about h.i . *‘-ated hor son when he vas a baby.

- To Be a Wonian. 16 mm; color, 14 minates: Billy Budd Films; 235 East 57th

Street, New York. New York 10022, 1970. ) - ] 7
Depicts young women in carefree situations. A sug .Ticial treatment, and
dated; howeve.; for some participants, it sparked an awareness that being a
woman can be something special.

N
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4. ORAL HISTORY AS A GROUP PROCE5

Christir: Johnston

he term “'oral history,” they often visualize one person with

- Whe people hear
ng another person. The process of oral history | present

a tape recorder interview
here is a group activity. We women sit around 2 tape recorder in & comfortable

circle, talking about life experiences we have identitied as interesting to us and
valuable for others to hear about. We transcribe and publish our materials as part
of this process. We use oral history 3 3 etiic'a to rediscover ourselves and learn

about each other, and tocreate .~ =« “‘endship and support within our group.
We use it as a means torecord -« oo ite women's essential cortributions to
life, contribations unheralded.by : - .onal written history, which tends to focus
on big events and famous white men. Through the process of oral history, we
begin to understand that our life experience is an important resource; not only to
us as we continué to live our lives, but tc other reople as weil. o -
As part of the Women's Community Studies program, | worked within two dis-

tinctly different groups of elder women: One was part of an ongoing, self-educa-
tion group called Builders for Tomorrow. These women all live in their own

hotmes. The other group was composed of residents in a nursing home.

| chose to work with elders because oral history makes sense to them as a
process. They have experience to relate that can be valuable to following genera-
tions, and that might be lost if not recorded now. Also, as elders enter (for some)
mriore reflective times; oral history can provide a way o' 3umming up and reaching
seli-understanding ifiportant to living and dying positively. Obviouasly, yourger

people can also take part in their oral history with benefit to themselves as well as
others, but thalack of urgercy somelimes works against their beginning the
process. Without undercutting oral history's signiticance as a means of growth
for all ages, | want to emphasize that it is eminently accessible to elders; whereas
the other units of study offered in ol.; giiide may not be so easy to broach suc-

cessfully with them: In the extreme; for sen  persons none of our other nits are

accessible at all, and yar oral Histor car. tdp .nto their inner-space travels when
otherwise.their journeys can be unbearably lonely. Oral history is not the ot

possiblé focus for developing a strong experience with elder waoinen, but |
believe it's an excelient starting paint. e
~ I'd like to discuss in detail the two groups | met with, bccause the joints of
description are at once common to many rural women and important to the func-

Christina Johnston has lived in Vermoiit for tie past ten years and is the mother of
a young daughter. She has bee-  -Ived in educationai concerns of several differ-
ent groups, -including the deve ..+ ~nts"y disabled, teenagers, teachers, _senior

citizens. and adult women. Fo- > -2- zeven years, she has been explcring the
use of oral history as an eguc

{Note: In this chapter, superscript nume ais refer to a particular reference, correspondingly
Aumbered, i the RESOUTCESs sectior; pp 97-1017)
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tioning of the qroups Moreover. the very ditterence hetween the two groups

spodks to the dbsolule necessity on oar part as teachers to be in tune with the
particular peopie involvéd, not just in planning the overall program and its ses-
sions; bat - ur moment-to-moment response to the individual and group mood,
capacity. . ieed.

The m:: 'rs of the Builders for Tomorrow who attended the oral h:story ses-
©LnS Wei venty-lwo strong women, ages six'y-five to eighty-seven, presently
hving N n aern Vermont. The single most significant shared characteristic is
that tHey & /e independently, i.e.; not in nursing homes; and thas feel a degree
of autono:  ~ their lives..Four live in low-income apartments_for elders; others

live \n their . in homes; a few of these homes being malti- -generational.
Five of th women live with husbands; the other-Seventeen are widowed. In

fact; two of - e five living with husbands have previously been widowed at least
once.-Some 1ave been widowed more than forty years; others, a few months. At
thus pointin hlstory experlencmg the death of a spouse and weathenng the resul-

Inan men. The possubllny or actuahty of wudowhood is one of the reasons the

All of us know ioneliness on different levels; it seems that the potomla! for lt
ircredses as we age and our generation diminishes:
Ai! of the women_are active, and they articulate activity and purpose as a

sourre of their memal and physical health: All of them are involved.in house care;

all share meals regularly at senior nutrition sites; most are involved and have

been for & long time in Service organizations; several garden and preserve foods,
practice various handicrafts, and are responsible for the care of an extended

family, e:g.; a grandchild or an ailing b:other; a few are employed.
A number of the women seem to enikrace change. This seems, upon observa~
tion; to be related to the frequency of change in earlier life, esoecially geographic

maves. All of them have experienced truly incredible change just by living as long
as they have in this century.

Ancther common characteristic is having religious faith. The women don't all
ascribe to the same faith, don't ail attend sérvices, bt do share a confiderce in

powers and reasons beyond human experience. This faith has, by their admis-
sion, helped them through hard times.

The influence of religion needs to be assessed as part of any wnmen's study
group. because of the masciuline orientation of the religions we generally
encounter in our_culture. Understanding how deeply ingrained this orientation is

can be important to you, if y"“ Ao riot share it, in tempermg your questlons and

the sensc tha’ vhatever hz - nst.-s to happen. Whatever role you play as child/
womarn/person is the role you have to play. This doesn’t mean there aren't fras-

tration; anger, and boredom in fill .ng prescribed roles, but there is an overall

ac-.eptance. This acceptance is int_-nalized r-nough so that the womeri do feel

satlsfacllon with their lives. In fact, when we {alk about the increase of choice in

worien's lives today, the elder women are quick to'see the potential insecurity
and pain this new flexibility creates. As a group leader, you need to be serisitive

to tHis position of acceptance; because; as interesting and energizing as it is to
share frustrations about roles, it's important, particularl, with elders, not to leave

the women with a sense of embitterment about how they've lived sixty to eighty
years of life. | mention tHis riot only for their sake, but for yours; too: Yoo may
become frustrated with the group if its members never articulate what you per-
ceive as justifiable anger with limitations placed on their lives: Women of cifferent
generations and/or socioeconomic backgrounds value acceptance differently
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according to what survival dlctates ,Our personal struggles as women at this

poml n. nmo nmy n()l .w mlnvunt lomomen of other generanons even though the

hend our concerns ]ust as we may have trouble not rejecting acceptance as a
way 0 life:

haps parucolarly WOmen's; relanonshlps to the governmem and to other sewlces

upon which they feet dependent,-and which, of course, are traditionally male-domi-

nated. The problem is that we especially raral people who were raised in smaller,
slower. more intimate social-political struciures feel out of control of govérnmental

bureaucracy and are reluctant to harness it; clarify needs; and make demands of it;
The reluctance is reirforced by the way of bemg that accepts conditions as they
are. There is an acceptance that politicians; insurance salespersons doctors; et al,
know what we need better than we ourselves do. Here, However, the strength of
oral history as a tool of learning, rather than just recording, becomes brilliantly
apparent By each of us tellmg our stories and listening to others we can re-
acquaint ourseivp5 with "‘us” and witness otir resiliency, lmaglnanon and effective-
ness as individaals in the face of today's complex stractures. If we're looking at life
in the past. we (‘:'1 | begin-to pinpoint what worked in those days but is lacking now,

and make an e ' 'rt to reintegrate these pracncea into our lives: The movement
from simple story sharing to social action can't te expected within a short procrari
of study. I've been working with Builders for three full years now; and the potsy- al
for social action is just dawning for me and, | hope, for them, so doni't get frus-
trated. The beauty of women reowning their past and feeling “family” toward one
another because the reowning has been a shared process is miracle eriough. If all
of you stick with it, though, the potency of a group may becor::e formidable, as the
sense of self and of the group increases:

A last-characteristic common to-many farm women is_that they hiave shared far

more work with men than their urban counternarts have: There were divisions .of
labcr. women more often than not {ended to do the cooking, washir.g, and child
care. But these tasks wer‘, not ennrely forelgn to the men. After aII the men d:d not

women milked cows hayed, st *veled manure, slauzhtered hens;, brought in the
wocd. etc:, alongside men: Because the family liveliood was the farm and every-
one stayed right there, men and women alike did what work had to be done and the
opportonity. for sharing was maximized: The competencies thus ganed and the

sense of pride in shared work done well have added to the women's sanse of well-

being: .. .
With all these charac}ernstlcs |n mlnd itis also useful o Iook &t those aspects of

the Builders for Tomorrow program which provided a scund educational base for

the viomen's 7.iuup.
_ As mentionid. all twenty-two womr.en who workad togethe: on women's oral his-
tory are membirs of the larger Builders group: Builders is a sixiy-member, mixed-

sex. self-education group ihat has exie 2w sincé 1976. A major focus of the Build-
ers has been oral history, so the wo: .»en’s ciass was not an isolated exparience; but

could be seen-by all as a new source of stiength related to our ongonngprogram

Avenues opened for us by our discussions may be traveled and expanded upon by

the larger group.
_I've been actlvely lnvolved |n Bu:ldem Slnce |ts Jnceptlon a key factor |n the Ievel

term involvement is |deal but, of course, not always possible.. When it's not, look for
a persnn in the group who's capable of supporting and continuing work begun and

help her attain the necessai'y resources and skillstodoso.. -

When the women's class began, the Builders_had already embarked on a pro-
gram of printing, once a month, thirty roughly edited pages of its oral history tran-
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scriptions 1o shard will the public. The Woinen's material has been printed right
atona with this. 50 whill was generated in the womer's c/~ss was never Seen as
materai simply Urto US. but was collected with an end puipose in mind: (See the

sample transcription that follows.) | can't emphasize: 2nough the value of having a

product built into the process of a course-—a reai procuct that has value to the ani-
verse. Working toward a product provides a clear goal, nurtures the view of our-
selves as resources, opens up possibilities of developing new skills; and provides
opportunities for deepening friendships thirough working together. The finished
product gives us something concrete to evaluate, and, as we share it with others.
becomes a source 0! immeasurable pride and new energy.

The members of Builders come from a rather extended geographic area, some
traveling forty to iifty miles to attend a meeting. | see some important resalts of this
geographic spread that could be achieved in other ways and that are worth bu..d-
ing-into your group process Several of tHe woimnen who live close to each other are
in other groups together. go '+ the same meal sites, and experience many of the
same activities; but a fot of them don't talk mach to each other beyond social chit-
chat. Patterns of non-retating and privacy are pretty well maintained. What hap-
pens when you mix outsiders in- .ie is that new constellations of people and new

discussions are encouraged. It furned out that sorme women who now live far apart

used (o go to school together; one lady knew right where another was born when
she herself didn't even khow; two women have struck up a brand new friend=\ip as

delicate and iotal as any I've had the joy to watch flourish. There are certainly

advantages i working within established groups whose members find it physicatly - -

Dividing the larger group into smaller, task-crienied groups in various ways, asking

each member to bring. a friend, may provide the base group with ample room for

change, without adding the problem of transportation. o I
The very last thing to mention is that we had & good, quiet, private place to meet,

in a church classroom across from an accessivle senijor meal site. The importance
of such a simple thing is beyond words.

easy to gather, but it's important to be able to forge fresh relationships within them.

__Thé sécorid group=the intensity of thi expetience and the stark contrast to my
first group. These people live in a nursing home. They are dependent. They have
no privacy. They have no power. in many cases, they have no context. A few are
extremely and consistently lucid, feaning they live in a reality recognizable to 1-ie:
They seem the saddest A few live very articulately in strictly personal realities. Still
more seem to straddle the lines of various rec 'ities similtaneously. Some no longer
communicate. Qr do they? . o e
M .chof what ! !-ave wri’2h about the women of Builders for Tomcrrow applies.to

the iacid women.in the nursing. home and probably used to apply to many of the

other wc mien before senility set in. But anything you learn about the residents is
overwheimed by one fact: they live in isolation. The most coherent woman
describes her life in three stages—one, living in Europe; two, returning to the
United States and her career; three, marrying and moving to Vermont. The fourth,
enterin j a nursing home; does not count as part of life.” . o

i*'ve done a iot of Wwriting Since ! tarted gning to the nursing home and I'd like to
go on and on here as | seek understanding through words, but what I need to say
"""" nplex as the situaticn is, as difficult a communication is, oral his-
tory can become the vehicle for priming long untouched wells and replenishing
them. Uprooted people without family and familiar surrouncings can remembei
and describe their childhcor bedroom—its color, its furniture, everi a hiding
place for treasured books—if they're asked and ti.2n listened to. The oral histury
sessions turn out to_provide a time in which a lot of the floating images and star-
tling insights can be caught and shared, not just with me, but with some of the
staff ~~1, most beautifully of all, with other residents.

0y
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This lasl pomt i5 extremely |mportant It seems that wnh extreme age, one of
the things you Iow (m(»rgy and capacny for no maner how you Iong for n IS ln 1,

to, but you are blind and she is deaf Neither of you really registers those obsta-

cles. You both are in wheelchairs vou can't move by yourself. The nurses may or

may not place vou close enough for communion. Neither of your minds stays

cIear enough to get beyond “hello " lf they stay clear that long: Still; you are

Now, what's happered through th, oral hlstory discussions is thatyou,re pro-
vided with a topic that you and your friend and others maybe remember and think
aboat; plus a discussion leader who can see, hear, and move. She can come over
to you and t uch you and caII d|rectly into your ear or fnx you with her eyes; what-

to others lt *umberaome but it works. Contact is made Pleasure and intensity

wash over the too-frequent; seeping blankness: A support group in its simplest

As L write, | recogmze that many of. vou reading ‘his won't be worklng in a nars-
lng horrie; although it's a particularly appropriate setting for women's studies,
because women residents far outnumber men: ~ecause the nurses are pradomi-

nantly women; because the doctors, manage: . »nd owners are predominantly
men; and because, I-think, mothers are probably placed far more readily by cnil-

dren in nursing homes than fathers are: However, even if you're rot  working in a

nursing home, | think the very extremny of the teaching situation is valuable to
look at. Despite having taught junior high for seven years 2nd often having had
an overdose of students who had no desire or reason to be in school, | never had
to face quite as clearly the following dictates of teachlng All of them I've under-
stood before: they just acquired Jedgehammer impact in the nursing home set-

ting.

and leave. Itisn't appi Jprlate in any situation. I:veryone needs orienting tnme and

trust-building.time; more so in institations where programs are continually intro-
duced and w:thdrawn,before fruit can even set, let alone ripen. Add to that an

oider person's comman; personal; day-to-day disorientation and a .changed
sense of time, and the flash-in-the-pan course is probably better feft at Home.
Next, discussions need at least one active {acilitator—not. necessanly as physi-
cally active as |'ve described in the nursing horme () do_sit still in the Bdilders’
discussions_most of the time), but active in iistening; quesnonlng helping con-
nections to be mar’: ; etc: -
Learn names i1, medldtey _Everyone knows that-as a matter of respect, but i'd

never really reg = ~~ cotore how mach control resides in kriowing names: The
person who reiala .« ~aineless in a group maintains considerable control,
because without e 1. &. there may be no way yau can elicit.or.curtail her partici-
pation. This thought came crystal clear to me during the first session, when a
blind woman, her name unkrown to me at the time; consistently interrupted and
talked over less aggressive and less coherent participants. Once | knew her

name and could quickly get her attention by calling it out, she backed off willingly.

She didn’t mean to dominate; she just lacked the vistial cues that she was doing
so Knowing her name gave me the simplest of tools to make direct contact.

~ As hard as it is; you shouldn't make any assumptions about what a person
can't or woin't do. She probably can and will. Dorothy sits slumped forward in her

chaur nearly mute. trymg loeatu plant or a cassette case, apparently bllnd Dis-

she’ s thoughtexchange hungry She wants to talk. Some xmagea flow easily, oth-
ers are a strain to harness into words, but even op! - 0§ are forming and they
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want [0 be hedrd My experience with Dorothy brings back memoaries of other
nstances when | (the leacher?) have assumed an inability or unwillingriess on a
student’s part and thereby hive limited the potential learning. That's teaching? It
happens ali the tme. e

_Itis important to have a vision. goals; and plans as a teacher. That's what it's
all about——you believing enough in yourself and your ideas and knowledge to
w.int o share with others; in the hope tnat therr lives will be changed and
enriched. By the same tokeri. it's essential 1o remain open to the possibility that

you have as mach to learn in any situation as anyone else involved does. that
your painhstaking plans may have to be dumped in the tirst few minates of the first
session and possibly in the second session too, and that's okay. As | traveled to
my first class at the nursing home, | carried with me the fear that | was covering
old ground. that working with another group of elder women didn't offer enough
varianice to really test my ideas; and so on: Of course, the minute | began, my
mind was blown and my planning vanished, as | realized my entire concern had
Gesn for me and not for the :ndividual participants aind all their glorious differ-
ences, -

Last;"a dictate more specifically of oral history than teaching. laid bare by a
AUrsSing Home resident. It coricerns what | call the "rape” aspect of oral history:
dredging up.and taking information from people that they don’t want to release or

even think about. | try always to be aware of, and careful not to perpetrate; such a

violation. aithough this problem sometimes is greater when | do have an end
product in mind. Jessie brooght it home to me bluntly, though: when she said, her
body shapping tension: "1 don't want to remember. If | think about the past; | get

too lonely. To have any happiness here [at the nursing home] at all, | must live in
the present.” You do. of colrse, have to try to read beyond the words and sense

whether Jessie is, in fact; asking to talk about the past, but always, always ask
yourself: “Why am | doing this? For Jessie? For me? Is the stimulation pesitive or
does it lead to a reality not wanted?"  _____ _ _
~ All pretty obvious, right? In some situations |'ve “‘gotten away with” (I thought)
sort of haif believingacting on these, but not in the nursing home.

You never do.

myself started and organizet is, “What events and activities are shared by all
humans?” “Birth. and deatl,. Fating. Sieeping. Relationships. Sex. Learning.
Work? Aging . . ."" | dlso ask zoout particular groups; “"What historical events

have they shared?" “The wars. The Depression.” In Vermont, “the Flocd of
1927." And so on. Then | begin formuolating as many guestions relating to my
answers as | can. | do this on my own. | do it by talking to people, asking them
now they'd ask a question: For example; 1 wanted to ask, “What kind ot contra-
ception did you use?" Someorie suggested the altarnative of inquiring about

“famii; planning:" Before | began the classes with the Builde:<, | sat down with a
tew of its members, attempted to explain what the Women's Community. Studies

project proposed to do; and asked what they as a group of women would like to
talk abolt. As they answered, | wrote their statements as questions and then
organized those around my._two beginning questions about shared human and
historical events. | continuzd developing questions during the classes them-
selves, mostly by listening closely 1o answers and eficouraging everyone in the
class to do the same. o e

Listening is theé key to the oral history process. Sometimes; bécause tape
recorders are msed; peopie siacken their atiention and leave the listening to
machines. However, in My experiencs :nost avestions asked in.any valid oral his-

tory situation are not pre-planned; but spring out of the discussion itself. My “rule
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of ear” is o listen so ciosely *hat | know the moment I've stopped understanding.
New questions are born in these momenits:
No matter how intent your listening is during a session, it's also very useful to

listen between sessions o the tapes produced: Not only does this afford you an

opportunity to evatuate the session, but more questions may surface as you lis-

ten that did not occur to you at the time of the discussion.
It is wise to avoid looking at lists of other people’s questions at the begrnnmgof
your quesnon burldmg process. One rreason is. thal no two people ask the same

human understan~: . the wrder the range of a1iestions the better. Another rea-
sonldon’t::sebe . oo listsis that | still gettrs.  ed by other people's questions
when ¥ v earporate them,lmo,a discussion. A- é",,ékétﬁb,iéljhﬁe first question |
asked n the Buider's session aboat womer. -1 work was a borrowed one:

“"What do you cornisider. to be your most imp - work?" Right away a partici-
pant sought a definition of “impartant.” N . 't thought aboat that: The
problem was Ny rio means drastic, but i .icident cemonstrates the risﬁk,,s’ﬁ'o’f

using other pmr'e s questions. Simph .15k what you want to know and, again,
ne in the group to de the same.
The nursmg home reside

history situations. With the nursmg home rm;rdents <pecrflc questroris are often

the most helpful—not just; “What was your bedroom like?” bat “What color was
your bedroom?"” “What pieces of furniture were in it?" “What kind of light?"

“Whom did you share your bedroom with?” “Was it a place you liked being in?"
I've even begun saying, “Close your eyes and visualize. . ." | am also interested

in trying deep-breaihing exercises before sessions; as an lncreased oxygen sup-

ply to the brain often aids the use of memory.

1 also discovered two tendencies | have in my guestioning that cause prob-
lems: One is to preface questions with “Can you remember. | .?" Asking that
makes it easy for people to say, 'No. | can't.” I think they can remember more

often if ypa don’t suggest to them that they can’t: The other tendency, which is

more subtle, but perhaps more devastating and more difficult to separate from

the oral history process; is to imply that the past has more impartance._than the
present: “What were the happy times in your life?”” "What were the sad times?"
These questrons preciude the possibility that people are happy or sad now. Bet-
ter to ask: "What do you consider to be the happy times in your life? What do you

consider to be the sad times?"

You'll. probably have to act as discuss;on lezder; bat it helps the whole process

if you also view yourself as a participant, actively giving information as well as

gathering it. It's important to think about how vou would_answer all the questions
you dream up. You proba - v wori't have to i wer-all of theri iri the class, but it
does heip you » identif _.th the group if . put yourseif in the participants’
position, and sometirmes o ~uedten, they wiil . ~X vou. Other times, disclosure on
your part will be_ needed . ~stab’sh encugh trust ;o move on Related to this is
not being afraid to ask pa- tictiar ~esticns. | used to explain my hesitancy to ask

ceﬁrtﬁamﬁques}lons as proteci-on of the participants; but now I think more_often
than not it's because I'm not sare of my own answer, As loog as it's clear that nui
one has to answer anything she doesn't want to, pretty much anything can be
asked.

~ The classes themselves. As | mentioned earlier, in both settings we use oral
hrstory as a group actlvny. rather than as one -on-one mterwewmg and we tran-
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any ime she'd like and that nothing will be done with any of the information with-
cat her permission . - ,
_ The.women trom the Builders group met nine times, for roughly 2%z hours each
time  Dependiny upon the flow of discus~ on. we either took a break or shared a
snack at the end of the session. Participants took turns preparing the food, using
old -ecipes learned from a mother or a grandmother. This ritual not only cele-
brated our “woman heritage.” bui provided for some of the widows in our group a
chance 1o prepare food for otivers. a nurturing activ ..y sorely missed by some in
ey day-to-day lives. : -

‘he first few sessions | calied all the participants a couple of days before the
maeting. Later on | called fewer of them and they relcyed my reminder. Transpor-
ation was a constant complication and required my efforis as well as theirs to
arrange every timie. Our program provided transportation money. which | handed
out during each session. Thiswasessential. .
~ At the first session | passed out small composition books to encourage written
as well as oral history. A few of the women welcomed the opportunity.

The following is a skeletal layout of the Builders’ nine sessions, excerpted from
my journal entries. It's not offered as “the” way to do it, but as a way to help you
visualize how things might flow. You should find reading “Women_and_Their
Work.” which includes part of the transcription of our first session; helpful; too: (it

toliows; at the end of this chapter.)

Session 1 —We discussed women and work, beginring with the guestion, “"What

do you consider to be your most important work, defining werk any way you
want?” We went on to discuss divisions of 1abor in the household, work we did as
childrerni. work available to women: our mother's work; etc. We laughed a lot. We
grumped about housework a lot. It was a good place to start. Everyone had
worked. and so everyone had something to say. In addition; the topic has a neu-
tral quality about it—it's not like jumping in and talking about death the first day.
Session 2—Continuation of women and work. More women came, SO we begarn
with the "important work" question. We tried to figure out what the ditferent pres-
sures were for tHem-as women, aid for tHeir grandmiotiiers, mothers; daughters;
and granddaughters: A great discussion; but | neglected to push the “record”
button. Thereatfter, the recorder became a group responsibility.

Session 3—Planned to begin personal histories in order tu Givit our other discus-
sions more of a context; but | got bogged down trying tc =i'z.t more direction from
participants for the overall course. | ernded up talking . * .t and. discussion

skipped all over without any digging in. Ended class with viewing and discussing
Yudi'8 (see Resources) as a prelude to our own pericix' histories. The rural
women had some trouble relating ro Yudie as @ person : sunuge Site i urbanat
Jewish. but tHcy liked the fact that the film was about an @mcs W ~2n.

Session 4—Personal histories. Everyone tense. The process - 7.5 1F.S0D le
ing her story. was different from picking a topic and everyc. .. j i3 in, Ol
was. inevitably beautiful and we all felt glad to have dane it. O.. lonnections

rediscovered. new connections made, Lots of laughing, lots of empathy. After a

break we viewed Appalshop's Natore's Way'? about home remedy and home
birth. Began discussion about both. -

Ses:ion 5—Home remedies, disease, home birth, and child rearing. Hot day. Par-
ticipants opted to sit in straight line that day “to keep cool;” had trouble 727 *alk-
ing all at once: thereafter, we made a point of sitting in a circle. The tCzi%5 were

all-consuming for everyone. Clearly, narturance roles filled their lives.
Session 6—Home remedies remembered since last sessic.1 shared. Began dis-

cussion of periods of change in life and got right into deain. Lots of empathetic
listering. {See text below for description of how topic of death evolved.)

Jif 80



Q

ERIC

Aruitoxt provided by Eic:

Session 7-—-Death, contmued Moved into_olr ow: funeral planning needs.

Waltched Appalshop fitm, meng Women7 (see Resources); and discussed quilt-
ing, working together, women's grolps. Lackluster, discussion. Maspite the fact

that all the women have taken part in women's activities and organizations; the

topics did not engage them. Having worked with theri in imixed-Sex diScussions,
Fve watched the women consistently defer to men; and vet; only a few ever

articalated that it was important to meet in this oral history class as women only.

They seem to have responded to their need to meet with women throughout their

lives,; but slmply did not verbalize the need

Sessien 8—Care for elders. Watched Peege3° (see Hesources) a dramanc fi! m
about a guilt-ridden family visiting their grandmother in a_nursing. home: tpon

showing it to the Women's Community Studies staff, we all bawled. Nary a tear
from the older women. Why? They chose not to identify with the grandmother,

either out of fear or because most of them took care of their elders at horie, in

ways they feel comfortable about. Discussed this, discussed care of society's

dependents in the past. Discussed senility Began talking about selves .and
present housing. My nirsing home experience, which | share with them regularly,

served as a catalyst. Needs more time; but is another area, a cruciz! one, where
oral history can lead into social action that may help them to close their lives ir an
acceptable setting. | noticed at the end of the session women tooched each other
more than is usual for them as they said farewell.

Session. 9—A brief look #! women's h/srorv——Unlted Statesrand Ve(mont—

‘ through a slide show'é and a filmstrip19 (see Resources). Everyone. interested,

unfammar with most of the names: Discussion indicated open-mindedriess aboiit

women's changing roles, while at the same time they trusted tradition more, felt
safer there: The influence ot religion in defining roles was clear in the discussion.

All of the sessions leave hondreds of quesnons unanswered. \We need more
nme A whole new topic we need to consider is the image of elder women in our

society. I'd actually planned it in; but we ended up talking about disease, death,
and rirsing homes in the last five sessions, and | thought -t would be better to

endona posmve note by ceiebrating women's historical progress:
1 can’t give you such a straightforward oatline of the narsing home class: We

talked about some of the Same topics, but often | iried to plan a session arouvnd

the weather or a holiday or a specific event. For example; on an early spring.. day,
we sat outside and basked in the siin and talked abcout dandelion greens, climb-

ing irees, and planting gardens (a ninety-two-year-old woman remembered back
to barely escaping a frost in her garden when she was young and too pregnant to

move much and her husband was away on a trip.) The day before the Fourth of

July, we discussed. how they used tc celebrate As Friday the Thirteenth
approached, we had a great time swapping superstitiuns, reveating who taught

them_to us and how we tested them: . .
The second day | wen: to the nursing home, I tooR “my smal! daughter S| chma

doll to lnma.e a dlSCUSSIOﬂ of toys The effect was maglcal as they passed the doll

of ObjeClS togethel jmostly Ioaned by the Buulders) that might spark clamv
household otensils; clothes, farm tools, newspapers, records, toys, As | experi-

ment with this idea, I'm learning that for some women objects that take them

back ta times when they were provnders are very effective—for example, canning
jars. While such Kits might be partictlarly useful in this situatior, they could be
used as icebreakers with almost.any group. .

One intense day we began talking abouit the World Wars At f:rst the”sesslon

followed straightforward lines—what the. women were doing at the time; who
went to war, etc. Then one of the worien began crying softly, equating her son's
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ieaving for v 1 with his niot visiting her riow. Everyone in the group.empathized
and telt similarly steanded Many cried I'm in awe of the powerful connection
made by this woman, & type of coinection made frequently by the nursing home
residents. Another day anotner woman, who consciously chose not (o have chil-
dren. walched her d-ith prass near and wondered aloud what her life had
meant "Wl peopie remember me? If | had children, there would at least be

physical proof that | existed: Would that proof help me to release my unwanted
Ife now?” | beqin to see a whole iew kind of material being elicitzd through oral
history-—that which lays bare human principles of need, rather than human inter-
est anecdotas and detaiis filling in the gaps of textbook history. S
As | look at the two groups | identify three major_educational goals. The first
§eems to me important in all 1eaching/learning situations and applied equally in
both of my groups. That is ior all of us {o recognize ourselves as valuable
resolirces. not only for ourselves, but for others. Oral history is particularly well
suited to heiping us achieve 'fiil goal. We did use some films, books, and objects
to stimulate discussion, be! we didn't accept them as authoritative. We need to
counterbalance the historical trend in our society to look for and trust only in
answers provided by so-called authorities. rather than trusting in our own experi-
ence and abilities to syfthesize relevant answers. For the senile person, this goal
might be better expressed as “re-encountering self.”
~ Second. angther goal oral history lends itself to easily is that of exchange and
support. [t doesn't seem to me our society spends much lime nurturing comma-
nication skills ot valuing thent as.nacessary:to mental heaith,: so none_of us is
particuiarly_adept. The problem is compolrided by the fact that a lot of topics

aboiit which we might feel most inner tension and need for social support are
those we have been talight are too private to talk about, shouldn’t be imposed.on

others. are signs of weakness. etc.; an example is the topic of death. Sharing
may become increasingly diffic''t for elders, ot necessarily for lack of desire;
tut for logistical reasons; suc. s transportation, or because sharing is not an

articulated nieed. That's where @ scheduled discussion group; a facilitator, and

oral ‘i:3tory can fitin. U
- Let's look at How the oral history.process _assisted th

' & development of

exchange and support around the topic of death. Some were anxious to talk

about death. Others clearly wantad_not to talk about it—their body shifts told mie,

if their words didn t. What to do? Talk about death and alienate some; or. vice
versa? | waited and thoual't. ! re Jlized that =veryone has experience with death
and elders have had plenty—paients, children, spouses, friends—so _the group
could talk aboat it from a historical vantags. “What have your experiences ith
death been?” "What were funerals like?" “Who helped you most wi.en your hus-

band died?" "Did you have regrets about anything?" Such questions can be
ancwered with the Undersianding that younger folks with less experience may be

able to learn from the answers. This reason beyond self that oral history provides
can be an important catalyst for discussion. The real beauty of this particular gitu-

ation was that | still kepi puttifig off the discussion for fear of losing some people,
bt it came aboat in its own time. anyway, on the day we decided to talk aboat
periods of change. in our lives. One woman talked about marriage. and then,
boom! The next talked about a neighbor having died recently, and we were
launct.>d for about four hours; and all the._“historical” questions were indeed

gsefal in helping to include those who remained uneasy.

~ The third major goal is one which has only evolved recently for me arid that I’

not sure makes sense in all-situations—that of translating oral history discus-

sion's into forums for social change. To return to the topic of death, one of the
questions was about funerals in the past. They were simpler and apparently tar

more satisfying and less expensive than modern funérals. What developed out of
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ihis récognition was thé desire 1o inicorporate our Knowledge into planining o
own funerals, learning about present legislation, and loaking into a consumer
protection group. The possibilities for tackling present problems with tried, satis-

factory solutions are endless.

Of course, in addition to overall goals [ always like to dP.velop goals (expllcnly
whenever possnble) with individual participants. Linnie wants to write about her
teaching expenence Eispeth needs to tell her entire life story, as. a possibie
means of coming to terms with her new “life” in a nursing home. I'd like Agnes to

come to a meeting withoat arm-twisting (she seems to love coming). And so on.

These individual goals act as a reinforcement of the individual links that form the
groap, as a way of my responding to parnc;pams personal needs, and as a rec-
ognition that the impact of the group experience is, in the end, upon individuals.

_ Finally, as you embark on your. journey, it may be_helpful to_think_about

Elizabeth Coatsworth’'s poem from Personal Geography,24 written at age eighty-

three.

Anyone can see at a glance When | speak or act, anyone
thatl arnold. . ) of them at all .

|, 1, alone do not see it. may speak or act for me,

When | look at myself in even the child.
theé mirror Only of one thing | am sure:

| see the hundred seives, when i dream

even the child. I am always ageless

If we can let all our Selves come forth and talk and dream together, our strength
will be multiplied and the distance traveled stretched unbelievably.

“Anyone can see at.a glance that | am old." from Personal Geography by Ellzabe(h

Coatsworth: Copyright <. 1976 by Elizabeth Coatsworth Beston. Reprinted by permission
of The Stephen Greene Press; Brattleboro, Vermont.
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ORAL HISTORY TRANSCRIPT:

WOMEN AND THEIR WORK

Most of the follownng lnformatlon wds generated by a group of Vermont

women; ages 65-87, as part of an oral history class offered through the Women's

Community Studies program. ThHe woiien had all been involved in providing oral

history for 3-4 years; through a group. of men and women self-named Builders for

Tomorrow and based in Morrisville, Vermont. This transcript represents the first

opportunity taken by the women to meet and share solely as women and to

record women's special coritributions to sustaining life; the segment reprinted

below represents only a portion of the first dlscusslon session.

Women's Oral History Class #1, March 1979

CHRISTINA | thought a good place to start a questlon taklng the idea of

women and work; being anything that you.consider work.
. __Maybe talking about what was the most important to you.
HANNAH The most pleasurable?

CHRISTINA
BETTY

CHRISTINA
BETTY. . .
CHRISTINA
BETTY

CHRISTINA

BETTY

HANNAH

CHRISTINA

Yes, ,;hefmpﬁstpleasurable. the most |nterest|ng to you However

_. we define that *'most important,”

The most important work in my life was dolng store work and

. bookkeeping, which | spent most of my life doing.

And that was with Raymond [Betty’s husband]? .

Well; the store work was. But | have always kept books.

And that was enjoyable to you?. .

Yes, it was. | have bei:n a psychiatric nurse, when going to school
did housework and babyslttlng, also helped onthe farm.

Did you have educational background to do that? Did you go to

schooi to do that?
Just high school. My personal experlence in bookkeeping was {o

know the principles of bookkeeping and then adjust yourself to

someone else’s books: You don't.do it the way you learned to
do it in school. When | use to do income taxes, which | did for
many years. (something like. forty-two_years), people would
bring a handful of papers and say, “Well, | am not a very good
.bookkeeper, but here's my expenses ” And I'd say, "Do you
understand them?” and they'd say, “Yes;” and then I'd say;
“That is all that is necessary, because | am going to ask you the
questions.” And | had nio trouble: It is a matter of adjustmg to
their bookkeeping, no matter if it is a bunch of papers in their
hands or a set of books..

| think that the biggest job | ever bad was ra|s|ng a blg famlly It's
challenging! It's enjoyable! It’s a headache! It's work! From the
first one to the youngest.

A good deal of that time, you were by yourself, weren tyou”
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HANNAH

BETTY
HANNAH

MARY
HANNAH

IDA ..
HANNAH
IDA _ ..
HANNAH

CHHI‘:TINA
HANNAH
IDA
CHRISTINA
IDA
CHRISTINA
DA __ ..

CHRISTINA
IDA

CHRISTINA
iDA
CHRISTINA
IDA

BETTY
IDA
BETTY
IDA
BETTY

PEARL

Well; the youngest one was ten and the oldest was_ twenty-two,
when my husband died. Eight were in school, and as | said, it
was work ‘but it was a lot of fun and it still is. It is still a lot of

Hannah, how soon after your husband died did you come to Ver-

mont to live?
Almost immediately. He died in '62, and we_ came the next sum-

mer. But we had conmdered it before that; you. know: We had
retired two years after he_died:

And you haven't been sorry?

No:.I go down once in awhile but | am giad to get back. Those that
live in New York come once in awhile, but the ories who live:
here don’t go down anymore. There was one grandchild when
he died. There are twenty-nine now. So we Keep busy.

And itisn tjust housekeeping either.

Oh, no, it isn't. It's headkeeping, lda:

And nursing and everything. _ o

Oh, everything: Everything! Arid we now are about to embark on
the fourth generation. And we will be kept busy. There's not a
lot of money in it but—

But a lot of living:

There_certainly is; Ida; there certainly is.

Wolld you say that raising a family was rmportant work to you,
1da? You didn't have any children?.

Being a schoolteacher you have children, Chrlstlna
Anythmg comes up, | kriow where l can get help:

Good. You taught school?

Fifteen years:

Now where did you teach school"

Ltaught in the little rural schools out in the country.

Around Jeffersonville?

Oh, yeah, mostly. Always in Vermont. From St. Johnsbury to Fair-
field.

Ida; did you consider teaching your most important work or are
other kinds of work important to you?

No, mostly housework and taking my share of the work and

_. responsibility on the tarm.

That was your family farm?

| use to put up as many as six hundred jars of fruit, vegetables,
and meat a year. | don't say that every one of thcse were
quarts; you know. Some of them were pints. Jellies, jams, and
meat. | USe to put up thirty quarts ot beef: We would put it in hot
water bath, and we had the most beautiful meat that you ever

saw when you opened those, but now you can’t do that.
| put up six quarts last week, but [ did it by pressure cooker.
| used just plain hot water.
When | started years ago, | used a hot water bath.

We didn't lose any meat.

We didn’t but | suppose we could all be dead, porsoned [I:augh-
ter] Well, it's the same thing you know—environment, ail the
things that the goverament tells us we can't eat, that we have
eaten all our lives.

Yes, and we are still here, alive:
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IDA h We re stnl! ‘here : after elght years! [Laughter] Use to ple berries in

the fields and tring them home. Digging dandelion greens and
canning them.

MARY Or salting them down.
IDA | guess the biggest dlsappomtmént in my Ilfe—my neighbor told
me to sait it instead of canning it. So | got a great big jar. You

know what dandelions are: | had that fult and every one of them

,,,,, ) sponed ,
MARY You didn't salt it right.
IDA I didn’t hold my mouth right or somethmg Boy. that was a dlsap-

pointment. Of couse; it was hours and hours of work to plck
o and ciean them.
MARY We had some hens and we sold them (the eggs) f for eleven cents a
dozen,; too. We lived on a farm. | taught for about eight years
and we lived on a farm. We had about forty cows, young cattle.

We had a sugar place and we had hens. We had about two

hundred. They Wei'e away from the house and | had to lug

walter up there: | broke some ribs once;. shppmg down on the

ice. We shlpped them to Lanphear Brothers in Boston, which

were some people who went from this town do'vn there—some

of Carroll Lanpheat's relatives. We'd pack them in boxes and-
,,,,,,, ship them on the train.

HANNAH L|ve Mary?
MARY Just the eggs. No, but | use to dress off the chlckens when Effie

Smalley had her tearcom down to Stowe. I'd get up early in the

morning and dress them off and send them by the milkman

o down there for her to vse.. .
CHRISTINA Now, wolld you acttally do the butchenng'7

MARY Oh; | have done it. | don't like to but | have.

IDA | have too. :

MARY I've cut their heads off. :
HANNAH Believe it or not; | was raised in New York City and | have done
o plentyofit. =

BETTY The year that i was aione, | have butchered turkeys all alone.
LILLIE They're much bigger too.

BETTY They're a lot heavier but they smell better too. They smell enough
o bit nothing like a chicken.

LiEEIE After anyone has done that; a chicken doesn’ t taste very good It
7 doesn't to me anyway.

PEARL | remember one time | _had to hglgftbg ghlcken on the chopplng

block while my brother cut the head ofi. What a time they had

with me. 7Fy1aj|y 1 did, but | was looking off this way and not
where the chicken was..

MARY We use to have two nails driven in a block of wood and we would

,,,,,,,, put their head iry between and chop them off.

HANNAH My mother never chopped a head off a chicken:

MARY .. Did she stick them? ,

HANMAH She had some method of strangling.them with [her] thumb which
was much less cruel than chopping their head off. She would
strangle them and then_hang. them upsidedown for a half an
hour or so, and every drop of blood wolld go down into the
head of the chicken; and then she would cut the head off. And
she always pliicked them dry. If you plucked them immediately,
you could_pluck them_as clean_as a whistle. It was a much,

much easier way to do than chopplng the head off. | never
learned the knack of it. She learned it as a child in Ireland.

Lo s
+UYy

ERIC

Aruitoxt provided by Eic:



BETTY

MARY

BETTY Did she hold that chicken until the blood ran down?
HANNAH No;no,na!. = = . . R
BETTY How colild it do it after it was dead? . R
HANNAH She strangied the chicken some way and the wings wolild flutter,
you know, and that sort of thing, and she knew by the fluttering
when the chicken was dead. She hung it up and every bit of
that blood had run through. You never saw a drop cf blood. It
was very clean--I haven't thought of it in a thousand years,
.. yog know. . : S L
ELLA We never cuit chickens' heads off, or turkeys’ either. irving would
B _ take a sharp bladed knife and stickthem.
BETTY F've stuck turkeys right in the roof of the moath and they bleed out
L perfectly.
ELLA I've raised plenty of turkeys and chickens:
HANNAH My mother did—on the farm.
MARY Always flopping around. . B L
BETTY That's one thing about tiirkeys, you didn't have that flopping
aroand because if you did; they'd be so bruised that you
N __couldn'teatthem. . S
MARY No: but the hens would though. They'd fly and flop around with
S __their heads cut off. . .
HANNAH Oh; we kids use to love to see the hens flop around. =~
LILLIE And lobsters. | thooght it was such a cruel thing ta drop a lobster
I . _into boiling water. | wouldn't eat one of those things.
PEARL I'still think itis; but1doit. . . . - . . . __
LILLIE Well, a change of pace. This is Lillie. After my family was mare or
less grown up, § went to work in the greenhouse. | worked there
R __for fifteen years in the greenhouse.
CHRISTINA Now where was that? = e
LILLIE This was on River Street. It is where the Daisy Patch is now. And
when | went in | didn't know nothing abodit it, but you learned
and you learned quick when you lost something as you started
to grow. And_one year, | raised, planted ail the seed, trans-
planted over four thousand dozen, and |; also; when it came
Memorial time, | had to make up the Memorial tubs: And. |
didn't know anything about it. Nobody showed me. | had to do
it myself. | never had any help, only when it came time to sell
these flowers and sell these pots. Mr. Brooks hélped me. Made
out the orders, but, of course; Mrs: Brooks worked in the shop.
She left in the morning, came home and ate her dinner and
was gone again in the afte noon. But it was always such a plea-
sufe to start with  little Seed and see it grow and bud and floar-
ish: And see the_different things; the colors. Very interesting.
CHRISTINA And that was the job that you really enjoyed.
LILLIE | really enjoyed it. . ) L o
BETTY Speaking of seedlings, Raymond and | worked for the Soil Con-
servation one year and we planted forty thousand pire trees
o  and spruce trees: That was a lot of fan.
€HRISTINA Whenwasthat> -~
BETTY Oh, back in 1958 We had a tractor and tobacco planter. 1 rode on
) the tobacco planter and dropped the little seedlings in the soil.
We also had a third person to hand me the seedlings. You
dropped them abodit eight feet apart. You got the rhythm so you
knew just when to drop them. We planted all over Franklin
_County. : S
We had some planted up on our land in Wolcott.
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BETTY_ .
CHRISTINA
PEARL
CHRISTINA

PEARL

CHRISTINA
PEARL.
CHRISTINA

CHRISTINA
PEARL

HAN NAH
PEARL__
CHRISTINA
CHRISTINA
BETTY

PEARL

CHRISTINA

They are a lot above my head now. In fact; they are grown trees.
Pearl, you were a nurse, weren't you?

I still am anurse...

You are. Now, is that what you really enjoyed as main work; or |s

_ there something else?

_ No, when | was a kid; | thoaght of being_a teacher. That was the

gnﬁlyﬁttyngthat | dreamed abodit. But then it came along, and |
started going into homes and taking care of sivk people and
that type of thing, and it just grew on me, and | was a practi-
tioner for years and finally | got a license. So | am a licensed
_practical but | am not a registered nurse.

How young were you when you started gomg into people s homes
and taking care of the ill? - \

Oh, | would scy sixteen or seventeen. .

So that was your first job and it became yoar life work?. ..

Yes, and | am an old telephone operator, too—that and the nurs-
ing. By then it got so that the telephone' operator was not so
much fun, especially i the big offices where you had some-
body breathing down your neck all the time.

Did you run the PBX board?

Yes..

| did too. It's a small telephOne koard; not like in a telephone

 office. But in a office.

Iloved it m the small offlces for very often you worked anne And
operator and said somethmg like; My little chltd has just'gone
out in the woods and | can't see him now. What am 1 going to
do now?" And I'd say, ' You just go. where you saw him last.”
And thén | wolld call the men out—the Emergency. The Emer-*
gency was to put in as many plugs (on thé switchboard) as you
colild put in and then pull one great alarm at one.time. You'd
pull and pull; and when you thought_everyone had time to get
on the Ime you'd say, “So and so just lost a little boy up in the
woods."” o

WeII see, you were really a crucial part of the community and you

__helped out that way.-

Then you got into an office with a circuit of; say, even twenwjtvg
you weren't even allowed to say “good morning” to any of

— your—.

To remain |mpersona|

Yes.

Wheri you talk about wcrkmgfor a small one, where was that?

In Hamden, Maine. In South China, Maine.

Where dtd ‘you work a swutchboard Betty'7 .

Depressnon and you took what you can find. As I said, | hated
PBX work, and | think it was because | was sitting down all the
time; so | quit and went back a couple of months fater and went
-on the wards, and | liked that much better.

One period | worked for the Connecticut Light & Power Co down
in Niorwalk, Connecticut: | hated it because it was that com-

_ pany—period. You know, you didn't have that personal touich.

It is interesting now: Sometimes you get an operator on the phone
who seems to love what they're doing, and others—you can tel!

they don't want to be there.
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You know they don't want to talk to you.

PEARL They watch the clock, but they wouldn't give you the time of day.

BETTY At the Brattleboro Retreat it was very impersonal. You couldn't
even say “boo,"” or the boss would call you over. | just detested

,,,,,, it.

MARY Oh, V'd hate it too:

SEARL _. Yes. _ =

HANNAH The thlng that shocks me—every time I pick up the phone and the

o __ operator is a man.

PEARL Yes! It does startle you; doesn't it?

MARY You don't think they sholld be doing it?

. HANNAH I'm not used to it yet, you know.
BETTY When that Happens to me, | always say to myself, “You're substi-
o ] tutlng ]

CHRISTINA: That is an |nterest|ng thlng Do you feel that men should not be

o .. domg that kind of work?

ALL Oh, we're just not used to it yet

BETTY lt's just like women going into men'’s jobs.

PEARL Some of the offices that | workeu i, the men came in and learned
to operate the switchboard; so they could better be able to

S understand the workings of it.

CHRISTINA Ella; you have done a lot of different things.

ELLA Wwell; | use to work out doing housewark, but [ngygljfrked to do |t
There was usually too many bosses: And | never coold stand to
work where there were too many bosses. But | liked farming
about as well as anything: | have Grove the tractor on the farm;
raked hay, cultivated the plowed ground, planted the seeds.
I've raised foar ditferent herd of cattle on the last farm we were
on. | raised every one excépt four. | couldn't teach the men how
to raise them: They. didn't do it right. They didn't take the time
and you couldn't tell them. You couldn't teach them to measare
out feed. that you gave them. | weighed their_feed and, of
course, | made pets of them. We had an agclion in 1964 or
1965. Well; they wasn't moving. my c calves right. They couldn’t
get them into the truck: | said to Irving, “Let me have that rope
and get that man behind them out of the way W|th his club. 1'

-move the calves:” He said; “Oh;.you can't do it.” | says; “‘You
just give me that rope, and see if | can't do it. They know me:’ e
took that rope in my hand. and put my arm_ around their neck
Even though they were three years old, they walked in the
: truck just as easy—

CHRISTINA They trusted you.
ELLA They knew me. That to me was; well; Just like a bunch of children,
: and | raised them up and took care of them. I'll bet today if |

o could see any of those heifers; they’ d remember me.

CHRISTINA That was the most satisfying work that—

ELLA And | have, when we had a small place, rather than be gone way

out working; I'd stay at home and take care of the cows, milk-
ing the cows. In 1936, we hayed way down above Cabot Village
toward Walden Heights. At night, I'd go home. In the morning,
1'd take the milk to the creamery, pick up grain for the horses;
and groceries. Then I'd rake the fieid until three o 'clock, and
they'd let me go home: I'd have my cows milked and turned out

by the time he'd get home at night.
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"CHRISTINA

MARY
CHRISTINA

MARY
BETTY
MARY
BETTY
MARY
PEARL
CHRISTINA

MARY
PEARL
ELLA

* MARY
ELLA
BETTY
CHRISTINA
HANNAH
MARY
HANNAH
MARY
BETTY

CHRISTINA

BETTY

Any of you involved with farmlng were there any ]ObS that you
didn’t do?

The only job that | didn't do was spread manure: ‘Auch Iaughter] :

Mary, was that like, “That's it. I'm not going to spread manure,” or

what that just something that women didn’t. do?
Well, 1 didn't refuse to do it, but | guess | wasn tpressured to doit.

Other things i could do. I'd run the milking machine or milk the
cows by hand. I've done eviarything €lse, | guess. Bailed hay.

One thing that | didn’t do was spread manure. And my husband
wolldn't et me either

Well; | never asked my husband. [Laughter] ___ _

wWhen he was sick, | would wonder how we were going to get it

Well; we usually nad a hired man; anyway, so— . .

We didn't. You just took a manure fork, psst, and threw it this way.

So you were involved in shoveling out the barn, but probably
not—

Oh; | have cleaned the barn many.times.

Biit we wereni't just lucky eriuugh to have a manure Spreader

On this last farm we had, we had a gutter cleaner.

We never had a gutter cleaner.

I've cleaned the stablg with that. On | the Ilttle place | use to clean
it out by’ hand when he was gane working. On the first farm we

__had, he worked out for five dollars a week.

We had a gutter cleaner. It had a shovel in front of it. [Much Iaugh-
ter]

Really fancy. .

This is almost a foreigh Ianguage to me.

Well, we paid seven dollars a week for a hired man._ But of course,
He had his board: He stayed for seven dollars a week for sev-

__eralyears. - _

Almost a millionaire:

That was in-the Depréssion. He bought a car.

With his board and room; he did all right. When | went to work_in
the Hospital, | got seven dollars and a half or seven elghty and
my board and room. L.did all right. | was lucky to have a job,

WeII when | taught school, | got seven hundred dollars a year.

~ What would they think now?

| got ten dotlars a week and had to pay five for my board when |

_ _started.

Well; I had to pay for my board, too. .

Those who taught school got low wages for years, until the last ten
or tweniy years; anyway. For years and years; eighteen hun-
dred was abolt the largest | heard of, until they began to have

_ state automatic wages.

Even when | started teaching in 1969 ten years ago the jump in

| guess so.

And the principal whom | started worng under who was in his

jate fifties at the time; had started at_three hundred dollars a
yéér | believe, in the'southern part of the state. So he had seen
in his lifetime; in his teaching span, just huge differences in sal-
aries.

Ltaught for years and | didn't get only eight fifty, | think, at the end.

Do you remember in the W.I.S:E. program, sotnewhere, we had
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that discussion on when teachers went to board at different

. houses?

Yes.

And the wood was brought in.

Were the teachers, when you were growing up, when you were
children—were they mostly women or was it mixed pretty

. much? B
| had two men teachers in graded school __
We had all women teachers in graded school in St: Albans; and the

principal was a woman. We had a male principal in high school,

and before | got through; | remember, we had two male
teachers. ' :
Now, was the teaching position a respected position?
Oh, yes!
Especially for women? Was it as respected for men?
They just didn't do it
They were mostly principals, weren t they'7

Lthink the salary was too small. .

They weére gym téachers in New York Clty or blology or science
teachers. The women taught mostly reading, writing, and arith-
metic. :

Who ever heard in those days of @ man nurse?

No, that's righi.

There were so many of the boys, by the time they got mto hngh

school, that werefullgrown practically men;, it took men princi-
_pals to control them.

So that was one reason they filied that position?

In the little oné-room schaoolhouse, they use to have to have aman
go in and straightén them out. And that was reaIIy their duty—
straighten out the big boys.

And that was sort of a principal? Or might he be a teacher? _

Well, he might not be a teacher, like going to Teacher's Col!eue as
“they called_it in those days, but he was able to teach.. But he

couldn't teach anything when those boys were acting up:
Right. .
So if he stralghtened them out in one or two semesters; they could'
_ go back to ladies teaching.

To go. back to the farm thlng we had a smaII farm and |t was basu-
off and get. rid of them. Doggore chickens! You'd go in and.
‘they would fly all over the pen. We got a bull calf and thought
"we would raise and have it to eat, but we made such a pet of it,
we niever could: [Laaghter]

I've heard that story before-—

it was one of the family, wasn't it? .

I guess related to the other question. | asked about 1obs you didn't
do on the farm, were there divisions of labor in your family? 1
don't know—tor example, my mother kept the money books for
the house while my father was the major money earner. But

she did all the bookkeeping in terms of paying for the food and

any household expenses and that kind of thing. That was just

set: | don't know how that came about. She use to pay by
check a lot, so she would go over her chéckbook. But she was

in charge of all household expenses.
You See, you're a younger generation.
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MARY You sae, we didn't have money enough

CHRISTINA No: she's sixty-eight.

PEARL Not seventy.

CHRISTINA is that what your birthday makes you7 Seventy‘7

PEARL Today.

MARY We dldn t have money enough sowe had to keep records. We just
had so much money, and we bought what we had to and made

it go. We didn't run in debt.

IDA If we had some money, we bought something, and if we didn't, we

o went without.

CHRISTINA So it was areally shared—_ . _

BETTY Isn't it so that the women use to ‘have a flock of hens or some such

: . __ thing for the spendmgmoney'{mh

LILLIE That's what they called their “egg money.” .

MARY | never had hens but | made sugar cakes and thlngs like that; you
Know: )

CHRISTINA And that would be money that you would spend? And how mlght

. you spend that?

MARY Any way | warited to.

CHRISTINA So it could be for gclothes—_ _

MARY But usually something on the farm:

© LILLIE It had to be, didn'tit?

PEARL Put a new patch on the dress—

MARY Yes, because we bought our farm in the Depressnon and | cat
Bert's hair and he cut mine once. But he cut it so high that he
never did it again. | didn't have to have it cat for months! But i

] use to cut the kids' hair, though.

BETTY Did you wear a hat, then, every time you went out?

MARY. Oh; no; | didn't go very much anvway. _

PEARL It wasn't very many years ago that teo cut my hair, but he never
did agin. He kept trying to straighten it up. [Laughter:] Pretty

R quick there wasn: 't anything left to straighten. . .

HANNAH We use to cut the kids' hair, too. Every once in a while it wotld get
lumpy and we would send them to the barber. And this one
time Jerry would go, and | told “Tell the barber_that you
want_a haircut so you won’'t have to come back for three
moriths.” The barber cut it all off and he came back hald and

I crying.

PEARL Just before we moved. over here; Leo cut my hair, and he kept

_._ . . goingup oneside, then the other. But I lived through it:

CHRISTINA | guess my question doesn’t reg|ster 1t seems that everything was
shared a great deal. There wereri't things you didn’t do, neces:

- sarily, because you were a woman?_

BETTY Oh, no, we worke:

MARY _ " We did what had to be done. __ -

CHRISTINA ~ You did all of the farm work if that is what had to be done. Was the

o . housework also taken. gaj'eﬁgf in a shared way? Cooking?

IDA Papering the walls: Painting 'em.

BETTY enneth would get the supper and that was a real

Ard wallpapenng Everything.

MARY I never ‘jﬁaﬁdfanyone come in and paper in my life.

BETTY We shared our work. It made it fun; too.

CHRISTINA  Would you usually cook the megals?

MARY 1 did:. ’

BETTY Yes, | guess so.
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Leo couldn't boil water, so—
Woll, | don't think Bert ever had time to cook.

Once in awhile my husband used to get a meal for me and sur- .
___prise me, and it was a treat. '
George used.to.do thatalot. . .~ . ____ _____ _ _____ .
He colild cook. But that wasn't as bad as some of the other house-
.. work you had to do and that was nice to share it.
Well, what about, like on some of the tapes from tr.e W.I.S.E. pro-
gram, people talking abolit spring cléaning and cleaning up the

~rugs and getting the mattresses aired—
| think the men wanted to be scarce then.

Everything went outdoors.

Was this mostly a8 woman's—

Yes. . S e

At Morristown Corners, right on the four corners; there is this store
.which Leo and | bought. Mr. Carlton’s wife had been dead a

long time. So it got so that ne would just take a shopping bag
and walk down to Morrisville every day and get what he would

need to sell for that day. So.natuarally that place was a mess.
it must have been awfully rundown. '
Oh; it was: And dirty, you know, because he'd been alone so long.
So we bought that, and we fixed that all up and painted it inside

and out. And up from there a littie ways there’'s a—where you
start to go up on Cole Hill toward Stowe: Not from Morristown
Carners, but you-go up_further and then you can go off into.
Johrison that way. So there was a little house there that was all
to pieces; so we bought that and fixed that all up, and pecple
are still living in it: Now, let me see, there was another place— -
When did you own the store, Pearl? | never knew you were in that
store. . - . . B, o
Well, it was whan we first moved over here. A young couple, a

brother and sister, bought it from us. It's when Leo started
working ofi the railroad, because he had a chance to go on the
railroad from there. So he did that, and | run the store for guite
~ awhile, aiid | got kind of sick of it and wanted to go on to some-
" thing better. But we were the ones that named it the Comner
Store. It never had a name; just Martin Carlson’s. He use to seil
___grain and everything.
He went aroand and took orders, too. Because he use to come to
the lake when | was in high school and take orders for grocer-
_ies and deliver. I ) L
| did that for—whHat's that guy's name now-—where the post office
__isnow?
Oh, Howard Terrill.

Howard would go out at seven o'cloc|
first thing; and Gladys Stone and | worked in there. So he’d
come back and we put that order up, and while they were put-
ting up the second one, | would take the truck and go out and

__deliver the groceries.

Tney use to come way out to the farm. . = =

| never went up that far. | delivered just in the village: And | went

_ way ug the Wolcott Road there. . .

One thing | thought maybe was different; if you can remember

 back, is what kind of work you did as a child.

Did most everything, | guess:
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CHRISTINA

If it was on the farm or within ycur tamily, in terms of heiping with
_ the dishes or food preparation?

HANNAH Hmmim! | was the oldest of twelve: Need | say more?

IDA My sister and | were six years old. We went to school, we coms
home, changed ouor dresses (we didn’t have a dress for every
daV) _we helped with the supper, washed the dishes and wiped
‘em and put 'em away, and each took a broom and:swept the
kitchen, one on each side. And then we had three armfuls.of
wood to bring in and three chunks apiece to bring in for the

- night.

CHRISTINA  And that was every day. that was what you had to do?

IDA It didn't Kill me. .

HANNAH Ida, what if she didn’t do her half" .

IDA | spoke to my mother then. She was very apt not to. She was the

_baby.

BETTY We use to divide the table in half and | never took a dish off the

o other side or even a half. .

HANNAH "I did my. half:" | heard that so often.

PEARL We lived in one place. We had a cesspool The water from the roof
and the rain and snow would come down into the cesspool, so
that is what we used for washing, and so forth: And then we
had to go across the rcad and way down a steep, steep bank

o for our drinking water from a spring.

MARY We carried our drinking water, too.

PEARL What do you call it now? It's suppose to be real good for you—

Stink—oh, my—

. MARY Oh, | know; sulphur springs.

PEARL Sulphur springs! It tasted—

EILEIE But it tasted good after you got used toit.

PEARL After you gat used to it. Than tvasn't the other water fiat?

MARY it tasted like rotten edgs, that’s what it tasted like!

LILLIE That's whai it smelled like; too:

MARY | guess it was good for you.

BETTY We would stand there doing the dishes; you know. It would take us
an hour to do a few dishes. I'd say, “How many things can you
find in the kitchen that start with the letter B?" We use to play
games all the time. | don’t know how Mother ever pat up with

___us.ldon'tknow.

CHRISTINA Did yolu have a sister?

BETTY ~ Two sisters and two brothers. My b'others didr't do it.”

MARY  THey probably had to do something else:

CHRISTINA  What did the boys have to do? _ _

BETTY 1 don't know what they had tc do in the city. | don’t remember that

N _._they had to do anything.

MARY On the farm; the boys would have to work.

CHRISTINA Was there a division? They would do outside things and you did

__the house-care chores?

MAF?Y Of course, | didn't like to do housework either.

PEARL . Me either. .

BANNAH I don’t think that it should ever have been invented. [Laughter.]

BETTY "d much rather work outside than inside.

PEARL it's the most thankless thing:

BETTY It was fun cutside.

PEARL Yeah, it didn’t make any difference how dlrty or.hard it was out-

side.
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BETTY.

" You jost enjoyed every bit of it; i

CHRISTINA Did ycu fee, limited -when you were young and you had to do
inside chores? Did that bother you?

IDA Well we just had to do it.

MARY 1 just got through it as quick as I could..

CHRISTINA But did you ever think it was unfair at all?

ALL No.

PEARL Never thought it was unfair. | always hated it— .

LILLIE It was one of those things you had todo.

IDA We didn't think 2ny more aboat it than getting up in the morning:

R ‘We didn't get any pay for it.

CILLIE . . Yoa didn’t get.no allowance:

HANNAH YougoLpald if youdidn't, Ida. =

IDA_ __ . There wasn't any allowance 1o get! .

CHRISTINA  Now, with your own children, or nieces and nephews did they ge!

I __ allowances, or is_that something that started with— .

MARY My kids didn't get allowances. |f they needed somethmg why. we

. bought it. [General agreement.]

HANNAH It was more if they #ad to have'lt, Mary.

ALL Yes, yes. .

BETTY Observtng over the generatlons I think. this allowance business
and giving children so much came-after the Depression, atfter
the Depression children grew up: They wanted to give every-

L __thing to their children so they wouldn't be deprlved o

LICCIE “N'y children are never going to be like | was" attltude “{ don't
* want them to go without like 7 had to go “without.” You can't get
-any kid_to do any work uniess you give them three dollars an
hour. Why, they'd be inslilted if you asked 'eém to anything any

S less than that.

BETTY | had to earn my money if | was spendmg money in hlgh school:

IDA _ In high school I'got fifty cents some weeks.

HANNAH That was a /ot of money, |da: -

CHRISTINA | remember something else, too, that was on another tape about
earning money. | think, Betty, you talked about it. What was

S your-first job, new?

BETTY_ ... Taktng care of children.

CHRISTINA Now, was that money that you turned over to your fam-ly, then?

HANNAH You may be surel

BETTY Yes. Because—I| remember one tirme, and | think other people who
went through the Depression went through this, too—some-
times we didn't have any money and we'd run out of sugar and
all that sort of thing, and my fifty cents | earned the night
before; ‘babysitting—that's all | got. was fifty cents; but my
mother insisted | stay overnight and have my breakfast—and |
brought it home. and that bought some sugar for: the famlly

o Usually bought five pounds.

CHRISTINA Now; how long did that go on that you just turned your money-over

o to your family?

HANNAH Till you got married. . ___ ) o

LILLIE In other words, they were expected to tarn over antil they reached

___acertainage.

CHRISTINA Did that carry over after you were married, if yoo had an outside

L job?-1 guess, by what you were saying, the money you had—

MARY You had.

BETTY It was never separated in my famlly
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We had a tin oox that was up on the kitchen window all the years |
was raising children; and if we needed a container of milk or a
loaf of bread, or whatever, you went to the box; you took what

-you needed; you went and got it, and you brought it back and

~_ piit the change back: L

And it never gccurred fo us that anydne wolld take it for anything
they weren't supposed to have.

And they neverdid. = . S

Oh, that's really interesting. That's very different, because, | think,

at least in my experience and | think from being around other
people my age, a lot of them.had a situation where the parents
took care of the parents’ money, there was an allowance for

the kids; and there was a separation. -

But you see, they came out of the Depression years, didn't they?
My parents had a very hard time in the Depression and | think it
~ has definirsiy affected how they broughtusup. - __
i earnsd moncy dicking strawberries. One of our neighbors raised
strawberties; and | can remember the only thing that | ever got
out of that was | bought a new coat and that was the first
boughten coat | ever had; and | probably was twelve years old
_or fourteen, | don’t kKnow.

And that was it? four cenis a guart they used to pay. Mr. Houston
~ down there paid four or five cents a quart.
| picked forthreecents. -
Us kids used to pick for Mr. Houston's down Cady Falls, that big
field. The first day we went, he told us to eat all we wanted,
. "cause he knew darn well you weien't going to eat any more
the next day.

1 can't be‘exact on this; because | don't remember, but | worked in

a canning factory and we cut the ends off beans and do a
bushel; and then we'd ge: a paper check.” We saved those
checks up till the end of the week, and we went back to the
canning factory and cashed 'em in. | remember after several
bushels, | took home eighty cents. Of course; somebody that
was real good at it, that was older and had been doing it for

_ years, could take in guite a little money in these days.

How old were you then, Betty?

| was fourteen: Ser
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RESOURCES

You

. Participants v

. Tape recorders and tapes

. A quiet, accessible meetmg place

. Transportation—money and/or drivers

U’Hh:(d N =

What you need beyond thess ingredients is really up to you and your budget.
Every other resource | suggest is,optional.

The list presented here is_not exhaustlve Uniess otherwise noted; I've listed
only resources that | actuaily ,used in spme way in the development of these
courses: | orge you to Iook at the otﬁer Hescmrce sectlons mcluded m thls book

particular list |nclude blbllographles of. additional resources. Especially in_the
field of aging, new material is constantly surfacing, not just in gerontological pub-
lications; but in popular magazines and newspapers. State library and university
film collections are rapidly increasing their-film resouorces on aging:

Your participants, too, may have a wealth,of materials to brmg to the group:

snapshots, diaries, heirlooms; recipes, catalogs, etc.. :
__Last, it's important to keep in mind thatmaterralsforyour classes donthave to

focus on aging or history. Far example;.in a for (_:ommg continuation of our dis-
cussion on_home birth, the Builders will be viewing a film currently used in the
tamaze prepared chﬂdbtrth classes’ for expectant parents The contrasts to the
women's own experiences portrayed in such a film: should sérve to stimulate

discussion.
I've divided this section mto twd categorles Oral Hlstory and Aging, although

there is considerable overiapping of content.

N

ORAL HISTORY N

Print

1. Builders for. Tomorrow. Address inquiries to Chrlstma Johnston, RFD 1 Box
170, East Calais, Vermont 05650.
A series of booklets of rooghly edited transcriptions; both from the womens

class and from the mixed-sex group discussions. . “;,

* 2. The Family Folklore Program of the Festival of American Folklife. Family Folk- \;.

o <.

fore. Washingtor; D.C:: Smithsonian Institution; 1976.

A delightfoi collection of family traditions, anecdotes; expressions; fantasres
by and for children, photography, etc., plus some interesting reading
* suggestions.
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3.

10.

Fink, Marcy. :'Wornieri in History Books: The Case of the Missing Sex." High
School ‘Women's _tiberation. Pamphlet; 1976, pp. 22-25. Availabie from
Youth Liberation, 2007 Washtenaw Avenue, Ann Arbor, Michigan 48104.

A good summary article to use-in establishing why we should study women's'
history. The whole issue is worth réading.

. Frontiers: A Journal of Women's Studies, Volume Ii, No. 2 (Summer 1 977). Spe-

cial issue on “Women's Oral History.”" Available from Women's Studies, Uni-
versity of Colorado, Boulder, Colorado 80309. o ,
Excellent. Contains oral histories of women from many walks of life and many
parfs of the country, -as well as articles on methodology, family history, and
therapeatic uses of oral history; includes a resourcé guide. Other issues of
Frontiers are defifiitely worth reading and may stimalate development of dis-

cossion themes and questions.

. Kornbluh, Joyce L., and Brady M. Mikusko, eds. Working Wornenroots: Ani

Oral History Primer. Ann_Arbor, Michigan: Institute of Labor and Indostrial

Relations, 1979. Available from the Program on Women and Work, Institute of
Labor and industrial Relations, University of Michigan-Wayne State Univer-

sity, 108 Museams Annex Building, Ann Arbor, Michigan 48109.
Probably the most helpful book on the market for beginning oral historiars.
Brief, caring, practical. Useful comments about equipment and tapes. A good
bibliography; see especially the section “Selected Books lllustratii:j the Use
of Oral History.”

_ Krause, Corinne Azen. Grandmothers, Mothers, and Daughters: An Oral His-

toiy Study of Ethnicity, Mental Health, and Continuity of Three Generations of
Jewish. ltalian, and Slavic-American Worren. New York: Institute on Plural-

ism, 1979 Available from the Institute, 165 East 56th Street, New York, New
York 10022. R
This book became available after the close of the classes. Itis a telling study,

incloding tables and some anecdotes which demonstrate the interrelated-

ness of ethnicity, mental health; and the continuity of tradition.

 Lange, Dorothea. Dorothea Lange Looks at the American Country Woman.

Forth Worth, Texas: Amon Carter Museum of Western Art, 1967.

A moving blend of pictares and statements; evokes love and respect and
sadness. In_a brief spacé, Lange touches upon many key issues in the lives
of rural women: '

_ Light Impressions Book Catalogue. Available from Light Impressions Corpo-

ration, Box 3012, Rochester, New York 14614.
Comprehensive; annotated catalogue of image books: Even if you can't buy
the books, you'll know what to look for in libraries.

les Workshop; 1976.

A beautiful book that consists of quilt blocks and a letter from a grandmother
to her granddaughter as she passes on a family quilt and the memories its
pieces evoke.

Mirken, Alani, ed. The 1927 Edition of the Sears, Roebuck Catalogue. New
York: Crown Publishers, Inc., 1970. o

Readily accessible resource that is-always fun to look at with a group. Lots of

evidence of sex-rcle stereotyping.
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13.

14,

15;

Southern Exposure: “No More Moanin', Voices of Southern Struggle;” Vol. |;
No. 374 (Winter 1974); and " Generations: Women in the South,” Vol. IV, No. 4
(Winter 1977): Available from PO. Box 230, Chapel Hill; North Carolina
27514, ) o , o e
Both of these isslies cover |ots of ground, include good bibliographies:

. Watts, Jim, and Allen F. Davis: Generations: Your Family in Modern American

History. Second Edition. New York: Alfred A. Knopf, 1978. ] o
Textbook. Workbook format, using a series of well-selected reprints that

gxamine many aspecis of the American experience and illustrate the values
of exploring your own history.

Weitzman, David. My Backyard History Book. Boston: Little, Brown and Co;
1975 .

Written for children; but includes lots of activities and ideas for anyone who is
involved in exploring her own story. '

Wigginton, Eliot, ed. Foxfire. Seven volumes. Garden City, New. York: Anchor
Press/Doubleday. Vol. |, 1972; Vol. II, 1973; Vol. Ilf, 1975; Vol. IV, 1977; Vol. V,
1979; Vol. VI, 1980; Vol. VI, 1882.

Oral history material produced :n a high school journalism class. Good to
look through to familiarize yourself with possible discussion topics. Impertant
in the study of oral history because Foxfire publications were fundamental in
popularizing the use of oral history and because Wigginton uses the publica-
tions as the product-part of the learning process for his students.

Wiggintan, Eliot. Moments: The Foxfire Experience. Rabun Gap, Georgia:
The Foxfire Fund, 1975. S
Gedred toward schoclteachers; but useful to anyone doing oral history and

working at being a sensitive, constructive teacher.

Films/Slide Shows

16:

And Ain'tiA Woman? A History of Women in the United States trom 1600 to the
Present. Prodiiced by Deirdre Delaney, Mary Fastabend, and Leona Pollack.

Available from the producers at P.O. Box 730, Boston, Massachusetts 02102.

A concise (15-minute) overview of U.S. women'’s history in slide-tape format.

17.

18.

Nafrative transcript and teacher’s guide included. Available for rental or
purchase. . .
Appalshop Films. Write for catalog to Box 743N, Whitesburg; Kentucky
41858: : ] ]
The catalog contains several films useful for stimulating discussion. | used
Quilting Worrien (16 mm, color, 28 minutes), a visoally. beaatifal film that
raises issues. of working together, women's art, handing down traditions, etc.
| also used Nature’s Way (16 mm; color, 22 minutes), about home remedies
and a home birth assisted by a midwife.

New Day Films. Write for cataldg to P.O. Box 315, Franklin Lakes, New
Jersey 07417, :

Yudie (16 mm; black-and-white; 20 minutes) portrays an elder Jewish woman
of New York City's Lower East Side. Celebratory. Rural women risi}?nded to

99



O

ERIC

Aruitoxt provided by Eic:

19.

Organizations
20.
" Good resources to find out what has happened and what is happening locally

brought up the issue of anti-Semitism and the differences batween women's
rural and urban experiences. Other relevant films distributed by New Day

Films are Union Maids—historical film footage and photographs; woven

together with filmed oral history interviews with three urion women—and

Yudie's thoughts about work, family, and childiessness. Viewing the film also

With Babies and Banners—oral histories of women who took part in the Wom-
en's Emergency Brigade during the 1937 Flint, Michigan,; sit-down strike:
Wonien of Vermont. Available from the American People's Historical Society,
2952 Maple Street; Burlington, Vermont 05401.

A fitmstrip with cassette soundtrack.

Local and state folklore and historical societies (check phone directory.)

" in oral_history. They may be able to provide you with artifacts, with back-

21.

ground material for developing questions, and even with participants for a
group. ) .

Oral History Asscciation. Address membership and other inquiries to Ronald
E. Marcello, Executive Secretary, Oral History Association, North Texas State
University, PO. Box 13734, NTSU Station, Denton, Texas 76203,
Members receive the Oral History Review annually and the Oral History
Newsletter quarterly. Although there’s a decidedly stuffy tone to the organiza-
tion and its publications, more and more articles concern women’s stadies.

The. Newsletter contains information about new oral history films and
publications. ;

AGING

Print

22.

23,

24,

Aging: Selected Titles in Gerontology, including Classic and New Titles. Fair-
fax; Virginia: National Publications Center, Inc. Available from the Center,
2820 Dorr Averiue, Suite 202, Fairfux, Virginia 22030:

An annotated, up-to-dat 2 listing paplished annually.

Blythe, Ronald: The View of Winter: Reflections on Old Age. New York: Har-
court Brace Jovanovich, 1979. ' ) S

An exquisitely writteri book based o Blythie's careful listening to elders’ sto-

ries: A cogent author, Blythe is able to reacquaint us with Western literature's
characterization of the aged, as well as effectively remind us that we, all of
us, are the old. . ,
Coatsworth; Elizabeth. Personal Geography: Almost an Autobiography. Brat-
tleborg, Vermont: The Steohrn Greene Press; 1976.

A highly cultured, well-traveled woman writing about her life. A few jewels of
thought about aging: :
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25.

26. G

27.

28.

29.

Cunningham, Imogen. After Ninety. Seattle: University of Washington Press,
1977:

A collection begun at age ninety-two: Strong images that speak to women's
agmg expehences

(:hazaheklan Bonme “How My Mother Helped Me Put Her in a Nursmg
Home;" in Ms., March 1979, pp. 62-67.

An emotional statement about a daug “ter’'s decision and guilt about the nurs-
ing home issue.

New Age, Vol 4, No. 8 (February 1979). S

Issue contains several positive articles; mcludmg an interview with Maggie
Kuhn of the Gray Panthers; a look at the New Wrinkle Theatre; a resource
guide to available services, self-help groups; and activist organizations; and
more, all looking at égé as a healthy life process. v
OWN Newslener of the Older Women' s Network 3502 Coyote Creek Road
Wolf Creek; Oregon 97497,

A shoestring cooperative newsletter, networkmg “back to theflﬁaﬁnﬁcj'ﬁ' elder

women. Important, exciting 1o read, although probably not representative of
many rural women. .

Print and Audiovisual Resources from the lnstztute of Gerontology Available

from the University of Michigan; 520 East Liberty, Ann Arbor, Mlchlgan
48109.

* A widé selection of useful materials. - .

Film

30.

Peege. 16 mm; color. 28 minotes. Available from Phoenix-BFA Films and
Video, Inc., 468 Park Avenue South, New York, New York 10016. 1974,
This film is described in the curriculum (see p.81). Ithas a HoIIywood style

presentation, bat effectively raises painful issues about nursing home life.
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5. BLACK WOMEN’S CULTURE

Lorraine Bethel

INTRODUCTION

_ “Black Women's Culture" is a twelve-week workshop series planned for Black
and_other Thiré Worid women in alternative eduicational settings. The course

guiide was created out of a Black feminist consciousness: a politica awareness of

the oppressive racial/sexual dynamics of Black woman's lives. In this conscious-

riess, both sexism and racism are viewed.as imposing serious limitations on .

Black women's freedom and as being equally negative and systematic threats to
Biack female survival; each to be actively resisted and eliminated.
~ Black feminism is based on confronting the fact that Black women are doubly

oppressed; as women and as Black people. It focuses critically on the way Black
women's membership in these two groups has given them the least access to
economic privilege and political power in a society structiired along racial and
sexual lines. Black feminism treats the lives of Black women seriously. It strug-
gles for a world in which being Black and female would no longer fmean being
underpaid, overworked, and invisible to the dominant male and/or white culture
except in certain predefined stereotypical roles slch as domestic servant, prosti-
tute, and welfare mother. It takes a political stand against piacing limitations on
human lives based on color, class, and/or gender. S

Because a significant part—though certainly not ail—of Black women'’s culture
has been developed by Black women as a means of surviving a destructive
racial/sexual system; a meaningful examination of this cultire is impossible with-

out first acknowledging and understanding the material, economic; and political

conditions at the root of its existence.

~ Odur interest in and study of Black women's culture emerged out of a primary,
Active feminist commitment to reclaiming the rnieglected and distorted areas of
Black women's lives and to identifying the positive;, creative, and valuable
aspects of being both Black and female. Readers who have not been exposed to
Black feminist theory can find basic materials for developing a working knowl-
edge of the Subjéct in the Resourtes section of this chapter.

LCorraine Bethel has facilitated workshops on Black worien's literature and Black

women's culture for various institations. She has published literary criticism and

. articles on Black women's writings in several publications, including Black Wom-

en's Studies, and is co-editor, with Barbara Smith, of Conditions: Five, The Black
Women's Issue. ’
// -
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GOALS

Black women's culture is totally unacknowledged in. this society. The interac-
tion_of racial_and sexual politics forms the basis of Black-women's position in

American socnety The racism of the dominant white culture restricts most Black
people from participating in what is traditionally regarded as “hlgh" culture: liter-

atare; theatre; architecture; etc. The art Black people create in the forms most
accessible to them—riilisic, dance, oral literature, etc.—is then dismissed by the
dominant white culture as *folk" art, unworthy of serious consideration or

analysis.

‘Similarly, women have traditior ally been restricted from fuIIy garnclpanng in
what is viewed as high CUIture—palntmg instrumental mosic; filmmaking—and
relegated to "'minor” domestic arts such as needlework. The combination of sex-

ism and racism in these areas has meant that Black women have been allowed

the least access into the realm of high culture because of belng both Black and

female: The cultare Black women have managed to create in the few forms that
have been open to Blacks and/or women is dismissed as inconseguential; not

real cuiture at all.

Even when Black women do create in forms defined as part of upper- -class cal-
ture, such as literature, they are not regarded as serious, capable artists who
deserve recognition; their work is not included in the general body of American
literary culture. Black women writers and their Inerature along with the majority

of Black female artists and most of Black women's cultare; are invisible.

The goals of this course are:

e To make students fannhar with lhe ex;stence of Black female culture. Identlfylng

elements of Black female aesthetics in the midst of a dominant white male cul-

tureis a major achievement in and of itself.

+To explore the elements of Black female culture in (helr everyday manifesta-
tions—in participants’ lives and experiences, as well as in formal and more

public cultural artifacts such as Black women's literature, music, dance, and
visual arts.

¢ To introduce orgamznng tools and concepts that w:II enable parncupants to dis-

cover the richness and variety of Black women's culture and; in doing so, to
develop their analytical skills.

. To examlne and understand the racial/sexual polmcs of Black women s lives: to
see how politics_ affects; shapes, and defines Black women's cultural expres-

sion and to develop in the course a Black feminist cultural criticism that is capa-
ble of doing so successfully.

_We Black women have an lncredlbly r|ch and valuable culture. Within Armieri-

can society, we farm a distinct cuitural group whaose skills; values; means and
modes of expression are specific to Black-female lives: By expldrmg our caltare

together, we connect with one another in supportive; positive wastfafsfweI[,as
reclaim the hidden elements of Black women's past lives: It is an empowering
activity that allows us to define ourselves instead of being defined by others.
Beyorid this, identifying a Black female way of being in the world glves us.a

framework with which to make sense out of our past and present éxperiences in

a white male society; it supplies us with a heritage of creative, defiant survival.

Finally, alihough whites and men have much to learn from Black women's lives

and calture; this. workshop series was design ed as an exploration of Black female
culture among Black women. Teaching about Black wormen's culture’to groups

that have few or no Black. women_is an entirely different matter. Because_the
nature of this course guide.involves'Black women sharing and defmlng what con-
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stitutes Blac * male culture in an experimental/conversational manner, it is
important that 1ne racilitator also be a Black or othéer Third World woman who can

offer and examine her own personal knowledge of this topic:

CRGANIZING THE GROUPS

_This workshop series was offered ata minimum security prison for women and
at a comm unity resource center in one of Boston's Black naghborhoods At both

sites participants met once a week for two_hours.

At the community center, attendance fluctuated wideiy from two to seven

women at each session. The ages of the women ranged from twenty-four to thirty.

Most of the women lived and worked within the community.
At the women's pnson participants were in their mid-twenties to their mid-thir-

ties. The workshop series stabilized at four women who came regularly, aithough
occasionally other women attended. Two of the women were inmates, and two
were on the prison staff; this could have been a source of tension, but the trust
level among these particular women was extremely high.

_ Although all participants who attended regularly_at both sites_ were African-
American women who were born and raised in this coantry, at times. issdes
related to compansons between African-American female culture and othér Third

World women's cultureg in the Caribbean and tatin America were discussed. If
participants who have varied backgrounds are available, a possible adaptation of

this workshop series would be to éxamine Black and other Third World women

from a cross-cultural perspectlve

A major factor in_selecting sites for the workshop series was the need to find.
existing groups of Black femmales to become participants. The settings descritied
were chosen because they provided this opportunity. Locating such groups out-
side of an institution may prove difficult, however, because Black women are

rarely able 10 _create space exclusively for ourselves in_the larger society. We

approached this problem by selecting an_institation with a substantial . Black
female population—the prison—and by offering the other series in a facility

highly accessible to the women of Boston's Jargest Black community. Another
solution might be to offer the sessions to Black women who are part of an active

community program, such as a center for the eiderly. These women would aiso

have vast life experiences to share.
Outreach efforts at the prison consisted of making contact with the educatlonal

d:rector who then served as a liaison for :;reating interest in the workshop series

amaong:Black female inmates. Posters and flyers describing the workshop series’

content and schedule were posted and distribated amiong Black women pnson-

ers. Because the prison is a minimum-security facility, many women were serving

short sentences and were unable to commit themselves to attending a long-term
workshop series. To encourage maore women to attend, we offered an eight-week

course.
At the commumty center, our prolect was responsnble for all oatreach efforts:

The center provided meeting space for the workshop series. Because there were

no other active educational programs at the center,_we recruited- participants -
from the surrounding Black commumty by word of mouth and through the

mng:i:letrlbutlng flyers and posters in places frequented by Black women in

the area and making announcements on local Black radio stations and televnsuon

programs. :
A major problem in reachmg Black and other Third' World worklng -class

women is that the daily oppressive conditions of these women's lives rarely per-

07§~
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‘mit them the time ar energy for steady commitment to a workshop series like this:
Survival activities take precedence over what is seen as recreation, In Boston,
the racist/sexist obstacies to Biack women's mobility were made tragically clear
by & series of miurders of twelve young Blaci-women within a few_months. The

" traditional lack of value nlaced on Black women’s lives was demonstrated by the

inefficiency and indifference surrounding the official treatment of these crimes.
When we were beginning the workshop series at the center, several, Black
women had been bratally killed; and it was impossibie to tell when or if this anti-
Black-female violepce would end.

The murders sefved to terrorize Black women throughout the city. The terror
was heighteried in Roxbury, Massachusetts, where the center was_located,
because.the murdered women's bodies had all been found in or near that com-
munity. Aithough we had scheduled sessions for the early evening in order to
include working women and mothers, it bécameé clear that many women did not
attend because of the threat of violence against them. The murders caused most
Biack women to be so frightened for théir lives that they would not go out at night
unless it became absolutely necessary. .. - ) e

~ Although you probably will not have a situation of such extreme terrorism to
deal with, it is important in offering a workshop series like this to be aware of
practical considerations (time, location) in order to attract as many participants

as possible. Safety issues are always vital when women are asked to travel at
night. Black women are particularly vuinerable; because we are potential victims

of both racial and sexual violence. _ . . " -
" For the women who participated in the workshop series at the center, we tried
to maintain a high consciousness about one another's safety traveling to and
from the site, as well as during the session. We encouraged women to_travel
together in cars and offered to meet women at the subway stop near the center.

“Transportation funds were also available to reimburse those who took cabs. The
door of the center was always locked during cldass, and @ security guard moni-

tored who entered and who left the building. >
~ Remembar that your workshop series will be only as accessible as you makeit.
Let Black women kncw it exists; offer it in a place that they ‘can reach easily and
safely, and hold it at a time when they can attend. Although the average atten-
~dance at both sites was relatively small—six_to_nine women-—we eventaally
lgaried to accept this fact. Especially at the community center, we recognized
the tremendous courage it took for Black women to travel io the workshop series.
We saw the attendance of any number of participants as_a real achievement, as
well as a testimony to Black women's strong need to come together in a suppor-

tive environment:

™,

LEADING THE GROUPS

The general meihod of preseritation was discussion, stimiulated by resource

sharing through readings in class, audiovisual presentations; and participants’
own writing. At the beginning of each workshop series we asked participants to
identify those areas of Black women’s lives and culture that held_the most inter-
est for them. These were the topics on which we then focused in selecting
resources and materials: .
Although we modified the

materials slightly for the needs of each group; there

‘were gereral resources basic to both courses, which are detailed in the
Resources section. Black women’s literature; particalarly poetry, served as a pri-
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mary means of illustrating, identfying, and generating discussion about impor-
tant elements of Black women's culture: Usuoally we chose short works that could

be read aloud or between classeg, or we played tape-recorded poems in sec-

sions: Ltiterature was.combined with prose_selections and.newspaper_articles
that illustrated the political issues central to Black women's lives and culture.

The stronges® similarity between the two workshop senes was a commitment
to maintaining an experiential approach to Black women's culture. A primary
goal for each session was to encourage participants to share tneir_remem-
brances, cbservations, and experiences with Black women’s culture in their own
lives. Because so much of Black women's cuiture involves painful and deeply

personal experiences, it is crucial that participants establish a trasting relation-
ship with one another as well as with the facilitator(s). Trust was established much

more easily at the women's prison, where we had a consistent group of students,

than it was at the community center, where attendance varied from week to week.

Althougn each of the sessions oatlined can be taught as a self-contained unit; it
is desirable to Strivé for a régular group of participants.

CONTENT

This section iliustrates possnble activities and resources for a workshop senes

on Black women 'sculture: tis meant to be used asa basrxqiqqurse gunde that can
are described that can be offered in twelva two-hour sessions. However the top-
ics could aiso be covered in more or less time, depending on the type of group

you are working with and the amouant of class time available.

A Goal
To acquaint women with the existence of Black women's cilture.

B. Suggested Act;v;?;es

1; Ask participants what the. word *“culture” brings to mind: What _is_cufture?
What are soime of the basic elemenits of a culture? Discuss why participants
are probably mcre familiar with the works and names of white male artists,

writets, filii directors; etc:; than with those of Black women: Ask them to name
a Black female visual artist, writér, or classical musician.

A commion experierice some women.may have had as adolescents is that of
being taken with a group of Black students to an opera, play, or symphony in

order to. be exposed to_*‘culture.” Discuss the white m.ale cultural chauvinism
involved in this type of activity, and examine the ways that expetiences like
these combine with other forms of racist and sexist socialization to influence
Black women's concepts of who can and should produce cultare; as well as
what type of culture is most valid and important.
Discuss some of the following points:
¢ Popular culture, or art that appeals to masses. of people is automatlcally
considered inferior to “classical” or “high" cufture; which appeals to a
small, elite group. Consider the anti-human valles inhergnt in labeling

something inferior on the basis of its_being. entertaining;_functional;; and
énjoyable to most pecople; and corisider believing something is SUperlOr
because the majority of people do nat like or understand it, and it is above
the “everyday” world. Also consider the designation of that which is closed

109




Q

ERIC

Aruitoxt provided by Eic:

to most non-white_people.and females—such as painting, classical music, or
_ ballet—as being “real culture.” S
» White_male culture places a primary.value on obscurity: the harder some-
thing is to understand, the more cultured it is believed to be. Discuss the
opera, where people listen to music in a foreign language. What is seen as

the justification for this? Are the words animportant, or do they indicate a
feeling that truly cultured people should speak and understand European
languages? How is the cultural elitism based on a reverence for obscuring
also practiced and enforced i literature, theatre, and the visual arts by
opper-class white males? =~ L e
Compare these Western cultural values with the non-Western tradition of val-
uing art on the basis of its accessibility to all people. African culture places a

primary value on integrating art into everyday life and work; the.artist’s suc-

cess is dependent on how many people she or he can involve in her or his
miusic, dance, or storytelling: In this participatory cultural view; everyone is
seen as being capable of art, and of being cultured. Consider the conflict

between Western and non-Western cultural values experienced when Afri-
can slaves and their African-Amaerican descendants tried to express African

caltaral principles in this society through their art, and discuss the ways that
siich conflict has resulted in second-class treatment and a general derision
. of Black women's culture.

2. When you have uncovered some of the political biases_of traditional attitudes

toward cuiture; begin to forus attention directly on Black women’s culture.
Corisider this definition of cultare: the skilis and arts of a given people ina
given period. Ask participants to identify the skills and arts they associate with

Black wormen—themselves_and their ancestars. Consider traditional stereo-
types of Black people and Black women: we have natural rhythm, cook well, -
are good with children and housework; and are superstitious. Discuss whether
these stereotypes are valid for participants’ own life experiences. Do the stere-
otypes exist as realities in their own Black female culture? If so, do participants
regard them as positive qualities? You can change the conversation into an
affirmative one by encouraging students to consider the rich culture Black
women have created in those forms available to us and to discuss the values
and organizing principles of this culture. Note that Black women's culture in
America has direct connections with African culture and maintains a link that
extends to ancient Black civilizations.

~ Share these basic guidelines for participants to follow during the workshaop
series. Try to illustrate from your own experisnices definitions and examples of

Black women's cultare: . . ) s

 As Déena Mertzer states of women's culture, Black women'’s culture "is not
a set of rules or restrictions, rather it is a direction, an eye, a broad intellec-

~ tual framework for discovering form and meaning="! . . - T

« Biack women's culture incorporates_all available information about every

Black woman's experiences: “Black women's culture” does not refer only to
famous Blazk women, or only to those who create in public forms. The
resources for uncovering Black women's culture are largely personal/experi-
ential—stories, oral history, photographs, crafts, needlework; recipes, etc.—

although public_forms like music; art; and literature_are also_valuable.
Reclaiming Black women's culture in this manner is an empowering act that
resalts in affirming the self and the lives_of all Black women. It is a resource

for radical and fundamental social/political change:

iDeena Mertzer, “In Her Image: Women's Culture,” Heresies: Pattemns of Communication

and Space among Women, Vol. 1, No. 2 (May 1977).
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F

In this mtroductory sessian, parttcupants need to get a sense of the reality of

Black women's culture, while_understanding that this reality is_not officially

recognized by the dominant white male culture: At this time you might suggest

that womenkeep a journal of their own memories, recollections, arid personal

experiences with Black women’s cultare:
. Besources' . ’ ' E
For background readtng on the racial/sexual DOIItICS of culture, see: Dlop, The
Cultural Unity of Black Africa: The Domains of Patriarchy and Matriarchy in
Classical Antiquity; Hodde, Strickman, and Trost; Cuitural Bases of Racism
and Group Oppression: An Examination of Traditional '“Western” Concepts, Val-

ves and Institutional Structures which Support Racism, Sexism, and Elitism;
Toure, "A Dialectical Approach to Culture.” “

Session Two: Black Women's Culinary Arts

A

B.
1.

‘Goal . : A

To explore and define the aesthetlcs and sen5|b|hty undertylng Black women's )

involvement with food as a domestic art.

Suggested Activities S

Have participants read and think aboat the following quote from Verta Mae .

Grosvenor, a Black woman, in preparation for this session:

Stelia;
You want to know why | say ¢ soul food is life? Well flrst off foad ain’t nothmg

but food: No matter who you are and where you_live you ge t to eat. Cooking
is a creative thing. Cooking is the highest of all arts. It can make or break
I|fe The worId must be Gemlnl cause more manure has htt the fan over the

feed people, you got two forces cooled out already Dig, food can cause hap-

piness or unhappiness, health or sickness and make or break marriages:

| read the other day where this cat said that a lot of interracial marriages

break up becauase of the caltural gap in cooking: Remember when you know
who used to serve coltage cheese and frozen fisSh to you Know who?

Remember he used to come over to your house and cook pork chops?
Anyhow, soul food depends onh what you put in it. | don't mean spices
either. If you have a serious; loving; creating; energetic attitude towards life,
when you cook, you cook with the same attitude.

Food changes into blood; blood into_cells, cells change into energy v wh|ch
changes up into lite and since your life style is imaginative, creative, loving;
energetic, serious, food is life. You Dig. o
Vert2

Note that this material is a letter from one Black woman to another. It is part of
a cookbook/autobiography, a classic genre in Black women's literature. In

these works Black women record their lives in_the context of preserving and
relating recipes for traditidhal Black food. The fact that Grosvenor includes a
section of letters in her cookbook/journal is an excellent example of the role

that personal corresponderice plays,in recording and mainitaining Black wom-

en’s culture. | strongly recommend that you become familiar with at least one

the Resources section, pp. 125-129.

1For bibliographic information about the resources listed in these sesswn outhnes. see

2\erta Mae Grosvenor, Vibration C~nking or The Travel Nores of a Geeche G/rl (New York

Doubleday and Co., lnc 1970).
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3. A finai activity might be to prepare and sample food together as a class: O

book of this kirid prior to Session Two: Participants who have a strong interest
in cooking or a group that has enthiisiastic readers can be encouraged to

explore this topic as well and to share their insights on the session.

. Have participants consider lradiional attitudes toward cooking and other

‘domestic chores: You might make a list to try to identify common themes and

issues. What should result is a general discussion of the racialisexual politics

responsible for the conditions under which Black women have traditionally

cooked and the type of food that has become associated with African-Ameri-

cans: Basic topics for discussion are: o

» A double standard s involved in the devaluation of cooking when it is per-
formed as routine, frée labor by womer, compared with the way white male

restaurant chefs are regarded and treated a3 creative artists, and paid

accordingly. : ' S

Lower- and middie-class women have traditionally been expected to cook for

their families. Black women have historically been forced to cook and per-

form other domestic duties in whité homes sirice the times of slavery—first

by physical coercion and later by economic repression. Black female domes-

tics have necessarily served double duty, cooking for their own family as well

as someone else’s. )
« Miich of What is riow considered “'soul food" originated from those products

that were discarded as unfit to eat by the white ruling class and that were

given instead to slaves. This practice was adopted from the English lords’
treatment of their indentured servants. Consider the artistry of turfiing what
orie racelclass labels garbage into enjoyable food—something Black women
have done for generations.

~ Throughout this session, a primary goal is to allow participants 1o share and

recall their own experiences and family lore concerning Black women's culi-

nary arts. These sessions were particularly lively at_the community center.
What follows is a brief account of the most useful comments and ideas as they

emerged from our disgussions.
We discussed how basic the subject of food was to the Black women in our

tamilies; how cooking was one of their art forms. One of us-recalled that learn-
ing to make certain foods was considered by her family to'be a rite of passage
into womanhood. Every girl had fo be able to make a cake from scratch in
ordér to be considered an adult. We also recalled how particular our relatives

had been about the way certain dishas were prepared, for example; how ingre-
dients were chopped for potato satad—the preparations had_to be performed
in exactly the right manner. One indication of the artistry of Black women’s
food was that certain women were renowned for their ability to prepare specific
dishes. When there was a potiuck or other get-together, people always
expected certain women to bring particular foods they made especially well.

jomen’s art is a n the fact that certain meals or
dishes stand out in memory and become legendary—the Christmas dinrer of

a cértain year, the sweet potato pie Mrs: Brown made last summer.

The level of Black women’s art is also seen i

visit a resiaurant that serves traditional Black cuisine. Whichever of_these
activities you try, participants' discussions and memaries should give the class
an increased respect and appreciation for the artistry surrounding cooking
and eating in Black women's culture.

Pat Parker's poem “To My Vegetarian Friend” is a good example of Black
women's humor and the politics o Black women's food. it could provide a fit-
ting closure to the sessicn.
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it's not called sou! food
because it goes with music.
Itis a survival food

from the grease

sprang generations

of my people

generations

of slaves. :

that ate the leavings

of their masters

and survived

And when | sit—

faced by chitterlins & greens
neckbones & tails

it is a ritwal—

itis a joining—

me to my ancestors

& your words ring untrue
this food is good for me

It replenishes my soll

so if you really/can't stand
to look at my food/can’t stand _
to smell 1.1y food/and can't keep those feellngs/to yourself

Do us both a favor/& stay home:!

€. Resources
Cookbooks/Autob/ograph/es by Black Worien:
Burgess; Saul to Soul: A Soulful Vegetarian Cookbook:; Darden and Darden,
Spoonbread and Strawberry Wine; Gaskins, A Good Heart and a Light Handg;
Grosvenor, Vibration Cooking or The Travel Notes of a Geeche Girl; Lewis, The
Taste of Country Cooking.
Culinary Arts: S
Callahar and Harwood, Sou/ Food €ook Book; Parker, “To M ‘“‘egetarian
Friend.”

Sessions Three and Four: Black Femal,e Siyle and Aesthetics—

Fashion;, Hair, Mannerisms

A. Goal
To examme the aesthetics of Black women's personal art as displayed in par-
ticipants' daily lives: the clothes we wear and how we wear them, the way we
look and act in general—identifying a Black female style of being in the wotld.

Black Women's Fashion

Sessuon Three: The Racnal/SexuaI Pol:,tn,cs of Appearance——

The following discussion briefly highlights our group session based on partici-
pants' personal observations and cpumons In cons:denng the politics of fashion

as it relates to Black women; the issue of white. women’s position as the estab-
lished standard of fermale beauty was ideritified by the group as having a strong

Pat Parker, “To My Vegetarian Friend,"” Movement in.Black {Oakland, California: Diana
Press, 1978).
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impact on their lives. One example of this was seen in the way facism is an insti-
tutignalized element 11 women's mass-mark.et clothing. Many women noted that
clothes were usually sized for and made to fit white women's figures. Black and
white women differ physiologically, in that Black women are gererally more
jeveloped from the waist down than white women; who_tend to have flat hips.
use clothing manufacturers make garments using European physioclogy as
the nowsy, Black women often have to buy pants, for example, that are too big, in
order to Qet a size’large enough for their hips. _

The effetts of this racist sizing can also be seen in the design of dresses. One

woman offered the observation that she trequently sees Black women, especially
older ones, in dresses that have uneven hems; which hang_much lower in the
front than in the back. This phenomenon was regarded as having tesulted from
the institutionalization of white women's physiques as the riorm for designing
and manufacturing clothing. Willi Smith, a Black designer, comments on this:
Wwe're different. Black skin is not white skin: Black hair. is generally different -
from white. and our bodies are ditferent too. Many of us have short waists and

wide hips, hips with that extra cushioning.in the back. Other people are rarely
focusing in on our bodies when they design. They focus in on other shapes,
and that's fine too; it's their artistic visual trip. | can remember hearing my
grandmother_and mother talking about not being able to find trousers. that fit,
My trousers have always had an extra fullness to them—extra ease. The easy
iooseness you See in trousers now has always been my way, long before they

were what's happening.!
A recorring element of this discussion was the women's serise of relief at being

able to have their individual experiences with institutionalized racism shared in a
group context and thereby to have those experienices validated and legitimated.
Scme women talked about the self-hatred they fell as young girls_when store-
bought clothes would not fit properly. They assumed there was something wrong
with them, individually, and had no way of knowing the problem was a common
one for most Black women. The entire session had a very positive function in
allowing participants not to feel “crazy” because they varied from the white
temale norm. ___

Identifying and understanding this norm_allow women to stop blaming them-
seives for things that are controlled by forces outside their. domain. This process
is comparable to what many women experience as part of a feminist cohscious-
ness-raising group: the “click” of being able to.identify and understand, through
the process of discussion with other women, in this case Black women, like them-
selves, that part of their experiences as women that is hidden and/or denied by
the larger society. '

B. Suggested Activities L , -
1. Although your discussion of the racialisexual politics in fashion and appear-
ance may vary somewhat from this example, depending on participants’ expe-

riences: you should attempt to_create an atmosphere in which Black women

can uncover and make sense out of their personal encounters with the white
female mystique in American culture. The participants need to understand the
collective political dynamics of their own Black female experiences. A simple
exercise for stimulating discussion is to bring in copies of popular.fashion
magazines (Vogue; Glamour, Worth) and to ask participants to consider what

kinds of beauty and aesthetics are being defined and promoted by the fashion
industry. Are they in any way affirmative of Black women's lives?

e

1~Esserice Salutes Willis Smith;"” Essence; Vol. 9; No. 7 (November 1978).

i2y 1
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_To move the discassion to a positive note; make sure you set aside a portion
of class time for participants to corisider the positive ways that Black women
deviate from the_white cultural norm when they impose African aesthetics and
principlés onto Western fashion. This is the subject of a prose poem by tinda
Brown; a Black lesbian feminist writer:

We wear the secret garments and trinkets of the past.

Still wear the traditional garb of the motherlands. | sit with many earrings

in my two ears. . . Some of us today wear the braids, the fings; the trinkets

and talismans in the old traditions: We are aiso booted; covered by hats,
belts, pants that show the form. Ties, silk shirts, soft cashmere sweaters.

We are sweltering; cool-colored; with no undergarments, sandaled feet, in

summer. We carry ldarge poliches on our shoulders: Perfect for open-air
markets. Peach and corn pouches; with still enough space for thread and
small cast-iron pots; the book that can’t be left behind; tomorrow's
socks.! -

Brown’s poem is a literary examination of Black female aesthetics: the Afri-

can traditions and sensibilities that African-American women incorporate into
our_personal art—our day-to-day lives and personal appearance. The exam-
ples she refers to are important indications of African elements in contempo-
rary Black female fashion. Many Black women today wear multiple earrings
(three or more; or two in one ear) and large or small pouches slung across the.r
shaiilders or hanging down on their chests. Both of these practices are roated
in African culture, where a woman's jewelry is often her personal fortune. The

amolnt and type of jewelry worn are often symbols of social ranking and/or

marital status. Similarly, pouches in African aesthetics are not only decorative,
but functional as well—they are used to conceal talismans and spiritual para-
phernalia.
Therefore; African-American women, by adopting these elements into their
dress, align themselves with an ancient Black cultural and spiritual heritage.
You might wish to have participants discuss the trivialization and misinterpre-
tation of African aesthetics when they are co-opted by white commercialism:

For instance,_ many white women now wear multiple earrings as a fashion or

fad but have little or no recognition of its Black culturalispiritaal origins. Simi-

larly, pouches are also a part of mainstream contemporary fashion. However, it

was Black women who were in the vanguard in incorporating these elements
into.mass fashion._ _

2. Participants should be invited to discuss their personal style of dress and the

political/aesthetic sensibilities betiind it. If they incorporate African elements;

like those mentioned; into their appearance, ask them to share the motivation

and reasoning behind doing so. Quoting Linda Brown's work might be an
effective way of prompting discussion about Black female aesthetics in fash-
ion as personal art. A related exercise involves distribating copies of Essence,
a fashion magazine for Black women, and asking participants to look {for
examples of African aesthetics combined with Westerndress. . .. ... __
_in considering the issue of Black women's fashian, attention to the following
issues is vital: S N =
» How do stereotypes of Black women as prostitutes and/o

Ho ] “loose women

affect Black female dress? Do Black women diess in an upwardly mobile

fashion to counter our image as sexual objects, while middie- and upper-
- class white women dress in a downwardly mabile manner (Such as wearing

iLinda Brown, Untitlied Poem, 314 East 91st Street, #5e, New York, New York, 10028,

1979.
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and white-skin privilege?

« How do traditional sterectypes about Black aesthetics affect Black women's
dress (for example, the idea that Black people love the color red, or gravitate
toward loud, gaudy fashions)? Consider these attitudes in the context of tra-
ditional African aesthetics. Bold; colorful prints and primary colors are basic
to the African sensibility and can have- a specific; spiritual_significance in

Afrl‘can societies: Discuss.the ways that these stereotypes of African-Ameri-
can dress are based on Black people transferring essentially African values

to those materials available to us in Western society. A friend once remarked

that it made sense for Black people to like red because primary colors look

sogood ondarkskin. -
~ What will, it is hoped, emerge from this session is a chance for participants
to consider the ways that Black women use fashion as a personal/political art
form in our day-to-day lives, despite our exciusion from the dominant beauty
standards of the ruling class. | am continually impressed by the Biack women |
see in the streets every day; their originality, iaste, and creativity in dress are
striking. It is this appreciation for and affirmation of participants’.own routine
artistic achievements, as well as those of other Black women, that you should

try to instill in the women throughout the sessions.

Session Four: The Politics of Black Women'’s Hair
. The subject of hair is related to the general racial/sexual politics of appearance
for Black women. It is a separate topic because the state of our hair is the area of

Black women's lives in which most of us have been made to feel inadequate and
inferior, in a deeply destructive way, by the prevailing white standards of beauty.

The topic drew intense responses from our group. It was the feeling of most
group members that there had been a resurgence of straightened hair among
Black women and men. Many women observed that it no longer seemed to be

fashionable for Black women to wear their hair in a natural, i.e., unstraightened,
style. This led to sharing experiences about Black hair.and the role it has played
in shaping feelings about being Black and female. If participants express an
interest in pursuing the subject of Black hair at_the beginning of the course, at
least one complet.> session should be set aside for the topic.
B. Suggested Activites : S o
1. An effective way to begin this session is to ask each participant to recall her
childhiood experierices abglt hair. If women have elected to keep journals dur-
ing the course; you could ask them to record such information during the week
prior o the session and to bring their journals ta share with the group the fol-
lowing week. However you approach it, this session will raise many issues and
feelings concerning the racial/sexoal politics of hair.
" Ali the women recalled having had their hair 'straightened when they were
children and adolescents: It was most often done with _a straighteriing, or
“hot," comb—a metal coffib. heated on the stove or by some other source—

although chemical straighteners made with lye were also used. Both pro-

cesses were very painful. Participants remembered having had their faces and

necks burned while their mothers attempted to straighten the edges of their

hair. A major focus in discussing these.experiences was to understand the col-
lective indoctrination participants received as Black girls regarding the superi-
ority of straight hair; it was considered the best a"d only resp~ctable style for
them to wear. A significant issue for us as a group was the assessment of the
psychic damage inflicted an us by having been forced to use such painful
methods in ordér to alter such a basic part of ourselves. The message con-
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veyed on many levels was that, as Black women, we were not acceptable, not
adequate, and certainly not attractive in our natlral state. This feeling of being

“wrong" and never good enough extended to other areas of our lives as Black
females, but had a basic and primary grounding in the negative attitudes we
perceived toward our skin color and the texture of our hair. = __
" Even during the times that their hair had been left unstraightened, partici-
pants recalled that the way their hair looked was often a source of conflict and/
or tension between themsetves and their mothers. Some women talked about
negative incidents having occurred when their mothers were rough in combing
or braiding their hair in an attempt to make it more "presentable:” Other partic-
ipants remembered having had headaches because their hair was braided too
tightly and pulled at their scalp: . . .

In light of these experiences, most women expressed an enormous sense of
relisf and liberation when the Black power movement popularized natural,
unsiraightened hair for Blacks in the late 1960's and early 1970's: The style
focused attention on the connection between public racial politics and per-
sonal appearance. It wis within this framework that the group was able to
examine the current popularity of straightened hair as part of a larger reaction-
ary mood among Black people; instead of as personal and isolated
phenomena.

. Ask participants to recall any folklore or mythology specifically concerning hair

in Black female culture as recounted by feiale relatives or acquaintances.
In our group,’many womén récalled that part of their childhood experiences

with hair had centered on various remedigs and cures for making hair grow,
becaise the desi-e had not been simply for straight hair, but for fong straight

hair. The_most unpleasant but popular of these treatments was a preparation
called "Glover's Mange," which was actually a treatment for animal. fur, bat
was adopted by many Biack women for personal use. This solution was
applied to the sca'p and left for a period of time: It had a strong. foul odor,
which made it dreaded by most of the women who were treated with it. Other

prescriptions were less drastic. 2ne woman mentioned that her grandmother
had recommended flax tea, applied externally, as a natural straightener for
hair. Another area of folklore and mythic beliefs was instructions participants
had been given concerning what was safe and unsafe to do with their hair
once it was no longer attached to the scalp. A common theme for many partici-
pants was warnings about how to dispose of their hair if it were cut or sherl.
They had received strong warnings about throwing their hair away in the trash
and had been advised to flush it down the toilet, burn it; or otherwise destroy it
so.that it would not be accessible to others.

Various reasons had been given for such warnings; ranging from tales that
“the birds" would uUse the hair for a nest and come back for more from the
same head; or that the hair would never grow back if thrown away. Through
our discussion, it became clear that a traditional basis for these beliefs was

present in the African concept of not allowing other people access to parts of
the body, which might then be used to perform evil magic. By considering the
African mytholagy and folkiore handed down to us as Black women by our
Black female relatives, we were able to see instances when coded . information
had been passed on to_us as a protective meastre for our-physical well-being,

even though we had ot been given the true explanations of the African spirit-

" ual principles behind this information.

Throughout. our discussion of the racial/sexual politics_of_hair_for_Black
women, a positive therme emerged, despite the negative and traumatic experi-
ences participants associated with this topic. As we talked about these experi-
ences, many women felt that going to beauty parlors and hair grooming were

activities that allowed for an important cultural/émotional sharing among Black
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women—a place in WhICh women came together and exchanged lmportant

information and energy. Some participants viewed the contact between them-
selves and their mothers when their hair was being done as having been a

time of closeness and warmth or as_having been one of the few times when

they experienced prolonged physical contact between Black. women..

3. Ask participants to consider the following poem, as they rethink their exper|~

snces in beauty parlors and their contact with Black women in hairdressing
environments, concentrating on reédiscovering places that functioned as out-

lets for a positive Black female culture.

Use to be
Ya could.learn =
a whole lot of stuff

sitting in them
beauty shop chairs
Use to be
‘fa could meet
a whole lot of other women
sittin there :
along with hair frying

spit flying

and babies crylng

Use to be
you could learn
a whole lot about
how to catch up..

_ with yourself
and some other folks

in your household
Lots more got taken care of
than hair.

Cause in our mutoal obviouas dislike

77777777 for nappiness
we came together
~under the hot comb

to share

and share

and share

But now we walk

_heads high
with not a backward glance
at some o#he beaity in

that which
use to be
Cause with a natural ___
there is no nataral place i
for_us to congregate
to mull over ..
our mutual discontent
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) Beauty shops
could have been
a hell-of-a-place

to ferment

G Besources

A

o

There are no general resources avanlable on these toplcs The best way to
approach these sessions is through using literature and current periodicals to
stimulate discussion among participants of their own relationship to these
issuas.

Black Wormen's Fashion :

Brown, untitled poem; Essence (all issues).

Black Women's Hair L

Campbell, “Color Struck”; Coleman "Among the Thtngs that Used Jo Be

Morrison; The Bluest Eye; Washington {(ed.), Black-eyed Susans Classic Sto~
ries by and about Black Women.

‘)

Goal ]
To examine Black women's creattvtty as visual artists and as craftspersons
and to appreciate the arts and crafts of Black women.

. Suggested Activity

Ask women to come frepared to share exporiences of Black women'’s art
among their friends-and family and, if possible, to | b,nng samples of such work.
Remind participants as well to think aboat the ways in which they have been
influenced by the creative work of Black fermale friends/relatives. . Irvite

craftswomen.in the group to bnng their art ta_share during the session. Using
Alice Walker’s définition of art in her essay “In Search of Our Mothers’ Gar-

dens;”2 consider the range of ways Black women have traditionally created
otllets for artistic expressmn—gardenmg, sewing, mterlor decoration;,. etc

are:
¢ P2 jew the kinds of arts and crafts Qartlmpants have observed in the Ilves of

their Black female relatives and fnends Are there common teatures in these

being done: ~
Discuss the functlonal hatire of Black women's arts and crafts:_Much of
Black women's art consists of activities that contnbute to'the comfort, well-

being, and survival of others: Especially important is needlework; which has

traditionally been used in a variety of ways: td supplement the family ward-

robe; to create.necessary. bedding, and to make domestic surroundings

_ attractive as well as more livable.

. Help participants to recognize the sexual/racial politics of Black female cul-
ture in this area, too. To place contemiporary Black female crafts in perspec-

Willie Colsman; *‘Among. the Things that Used to Be," Conditions: Five; The Black Wom-

en's Issue, Vol. 2, No. 2 (Fall 1979).

2Alice Walker, *'In Search of Our Mothers Gardens ' Ms Vol. 2 (May 1974)
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tive, it is useful to review their socioeconomic development. Many Black
craftswomen performed their art as unpaid slave labor, creating clothes and
household goods for their owners: Consider the damaging effects of per-
forming art, ideally used as a creative, expressive medium for personal ful-

filment, as forced, wageless labor. . EE
Dialogue on this topic proved to be very rewarding and affirmative for our.

group: Many women could identi‘y personal examples of a Black female deco-

rative-arts tradition in their own families and shared their experiences with the

group.. Participants told stories about quilts and needlework created by their

Black foremothers and handed down for generations: One participant experi-
enced a change of consciousrness as she went from viewing her grandmath-

er's seamstress work as purely functional to. recognizing the artistry in the
oider woman's ability to $éw &l the dréapes and bedspreads for her daughter's

home: Another woman remembered that her grandmother's craft was design-
Black women they knew who maae dolis and grew flowers, particularly rose
gardens. Exarmiples carme to mind of Black women who created despite mate-
rial obstacles. One woman described a Black female relative who crocheted
intricate designs even though she was unabie to read patterns.. -

_One participant, a craftswoman, brought examples of her leatherwork 1o -
share with the group: It was possible to see in her work an African sensibility/
aesthetic, and the group discussed the ways this manifested itself in her craft.

This topic was one that women appeared to feel very comfortable with. There

was a strang $énsé of joy and pride ini the creative tradition Black womeri have

handed down to their daughters as an inspirational legacy.

C:. Resources . ol Ll
Chase, Afro-American Art; Draden, “Harlem’s Fashion Museum'; Driskell.
“Black Artists and Craftsmen in the Formative Yaars, 1750-1920"; Ertel,
“Quilting: A Heritage™; Freeman and Bray, “Keepsakes'; Newton; “'Slave
Artisans and Cratismen™; Teilhet, "THé Equivacal Rdle of Womer Attists iri
Non-Literate Caltares”; Thompson, “Canversations and Reminiscences’; A.
Walker, “In Search of Our Mothers' Gardens'; and R. Walker, African Women/

Alrican Art.

Session Six: Black Wommen's Music
But above everything else tower black women's own voices,
raised in resistance to death and slavery—of the body
and spirit. It is_an old song with many verses, but just
ong refrain: freedom: S
—Michele Russell?

Black women's musical expression in song has always been at the center of
Black women's clliiire. There is an inherent Black-woman identification in the
Black female musical tradition; in the concept of a Black woman singing anything
positive abolit heiself and her experienices as a Black woman: Such songs are
typical of Black women's music because Black women have used singing as a
way of capturing and praising the Black female .experience in the face of an
aimost total neglect of the Sexuallracial politics and realities of this experience on

the part of white and Black maie and white female musicians. The task of reveal-

“TMichele Fussell, ~Slave Codes and Liner Notés,” Thé Radical Teacher, No. 4 (1977).
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ing these realities in the face of centuries of such neglect is what Black lesbian
feminist musicians Linda Tillery and Mary Watkins speak of in their lyrics: “If |
could just tell you what it's really like/to live this life of triple jeopardy.”™

The Black female musical tradrnthnris one of Black women singing and writing
in affirming ways about their experience as Blac! women, and exammmg care-

fully and consciously the political dynamics of th:s experience. There is a strong .

critique and understanding of sexuallracial polmcs in Black women's songs, and

participants should be encouraged to keep this in mind white exploring the aes-

thetics and sensibilities of music as 2 Black female cultural expression.

A. Goals

1. To introduce participants to both the Black female musical t[agltlppfgrjd the
work of individual Black women musicians, in order to provide an opportunlty
for group members to experience various forms of Black women's music.

2: To identify the racial/sexual politics of Black women's music:

B: Suggested Activities
1. Read and discuss background material about Black women 's music. A good
survey is “An Imroductnon to Black Musm of Amenca" In Scholastlc s Black
or.view the fllmstnps acc mpanymg the guide.
Primary concepts to emphasize in this first discussion are as follows: -

e African-American music is a product of the slaves’ adapting a rich and hlghly
developed African musical tradition to their American Black experience.
. As Scholastic states,
Black music is distinct: It is unique: It is a music unto intself. It should
not be compared to traditional Western music nor, as musicologists
often compare. it; to the Greek modes of early Western music._Its roots
are not in thé Westerin world; it springs from African soil; it is the direct
fruit of the African experience and culture which it bears . .. Black
roisic is the only indigenous American music which still remalns as a
definitive influence on American culture3
Have participants identify their own expenences with the various forms of
Black music they were exposed to growing up. Spec1f1callxbask them to
focus on the relationship of Black women they knew to this music. Did their
mothers or grandmothers sing hymns or other music as the%en‘ormed

iscussion
are:

Hollers

Work songs

Field and rural blues

Spirituals

The sermonette (an exchange between ;qupngregatlon and the minis-

ter during a sermon; often taking an impravisationat musical form)

Linin' hymns {adding words to existing melodies)

Convict songs

Urban blues-

Pance songs

Children’'s play songs

domestic chores? Categories of music to consider during th?

19770 . .
28cholastic’s, "An Introduction to Black Music of America.” Teaching Guide, Black Cul-

ture Program. (New York: Scholastic Magazine, Inc:)
3bid. : N
4 :1 3 ‘I .
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Legendary folk tales and songs {music sung about the experiences ofa -
~_folk hero, e.g., “John Henry")
Street cries (songs to sell goods)
.Gospel music
Bhythm and blues
Choirs
. Jazz ) s
~ In our group, most women had originally been expased to Black music
through the church, a predominantly Black female institution. We talked at
-length about the artistry involved in Black women's oral poetry at church serv-
ices, as demonstrated by improvised songs and prayers. Similar impressions
will probably emerge from your group: . . - . R
_ The following statements are meant to Help participants understand the reli-
gious foundation of all Black music; including Black women's music. Women
can disciiss these issues with respect to their own experiences and observa-
tions about the spiritual foundation of Black women’s music. -~
+ “As Africans, our music is sacred because it is spiritoal. It has remained our
common ground through 300 years of struggle and survival in this country.”"
“Dollar Brand does not consider himself a musician. ‘Those of us who are
endowed with these gifts in traditional society are medicine men,’ he says.

‘My father and.grandfather were medicine men. The medicine man is not
just a hedler. That is @ Western concept,’ he says. ‘We do not ditferentiate
between this is food and this is music and this is medicine. The thing that
keeps it all together is sound. Our concept of sound is not something that's
apart; that you have to listen to on records. It's all around you. It is a part of
everything.’ "2

“Jazz is your heritage—born—of the éljfféringojftrh,é ga(iy American éiack

people—the only true American art form—it is spiritual and.healing to the
Soul—listen with the ears of your heart and go home healed—keep jazz
alive:''3 . S . S
Throughout the suggested activities in this session, keep trying to relate the- .

ories of the aesthetics and politics of Black women’s music directly to partici-
pants' lives. Spend time with the group exploring the role Black/iwomen’s
music plays in the lives of women. What function does it serve? Are the obser-
vations set forth in the quotes above and other assigned reading materials true
to their own experiences? |

2. Provide written material on individual Black women artists; both vocalists and

instrumentalists. Two general works on the Black female musical tradition that

shogld be made available to each woman are Michele Russell's 'Slave Codes
and Liner Notes™ and Daphne Duval Harrison's *'Black Women in the Blues

Tradition;”'s Russell’s. piece provides an excellent overview of the politics, aes-
thetics, and sensibilities behind Black women’s music, by examining perform-:
ers such_as Bessie Smith and Gertrude “Ma” Rainey. Harrison provides bio-
graphical information on the major Black female blues singers, many of whom
are unknown today, in the context of analyzing the aesthetics and material

~"Woody Simmons, “Searching for the Brother Kindred: Rhythm and Blues of the Fif
ties,” Black Creation, Vol. 6 (1973).

2Bonnie Allen, ‘Dollar Brand,” Essence, Vol. 8, No. 7 (November 1978).

3pavid Jackson; “Jazz Is Her Religion: Mary Lou Williams," Black Creation, Vol. 6 (1974).
_ aMichels Russell;, “*Slave Codes and Liner Notes,” The Radical Teacher, No. 4 (1977}, and
Daphne Duval Harrison, “‘Black Women in the 8lues Tradition,” in The Afro-American
Women: Struggles and Images, edited by Sharon Harley and Rosalyn Terborg-Penn (Port
Washington; New York: Kennikat Press, 1978}.
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conditions underlying the Black female vocal tradition. Harrison defines the

concerns of her essay as follows:

¢ What circumstancaes influenced Black women to pursue the itinerant life of a
tent-show and theatrical performer?

¢ How were Black women blues performers perceived by other segments of

the Black. population?
¢ How did their music reflect their I|ves?
* How did their music shape the blues in general?

Such questlons can be applled to aII forms of BlacR iivomen s mi.isic consid-

tions under which most Black women musicians operated which were usually
those of extreme poverty, to assist participants in understanding the restric-

tions imposed on the creative freedom of these performers -

Discussion_shoald. be directed toward racism in.the masic industry and the
cumulative effects of racism and sexism on Black female artists. The segrega-

tion of record labels; the financial expioitation of Black performers; and.the
general oppression of Black artists have allthad & severe impact on Black
women musicrans Thrs |ssue can also be related to contemporary muslc by

that it represents a popular co-opting or exploitation of traditional Black cul-
ture, most riotably in the fact that white businessmen are once again making
huge iinancralprofits from_the talents of Black performers.

_©ne major area of sexism in.music that can be cbserved in Black cultare is

the sex-role stereotyping that defines lnstrumentai music 25 male territory and

restricts women to the position of “girl singer” with a male band. The system-
atic enforcement of these sex roles is largely responsible for the high concen-
tration of Black female musicians in the vocal arts. One way of documenting

familiar with. This list should be restricted to those women who are known |
exclusively for playing an instrument, instead of artists who sing and accom-

pany themselves. The sex-role stereotyping in Black music can be related to
the racial politics that are responsible for music being one of few pubilic arts

that Black people have gained access to in significant numbers. Just as the

racial status quo is less threatened by Black performing artists than by Black

participation in areas defined as the fine arts (painting, architecture, literature,

etc.); so tno are racism and sexism both served by the creation of a hierarchy
of Black entertainers that places Black male musicians at the top and Black
female vocalists at the bottom..

As Barbara and Beverly Smith state “Because of our Black femals oppres-
sion, so much of our artistic and cultural energy was concentrated in music,
particularly smging. it both appeared and was In fact the form in which. we

excelled."! It is important to help women gain an appreciation for the aesthet-

ics of the Black female vocal tradition; for the heights that Black women have

reached in what might have been a stifling category of art. Black female sing-

ers have perfected the use of the voice as an instrument. We shared the fol-
lowing statement by Billie Holiday with our group: “i don't think I'm singing. |
feel like | am playing a horn. | try to improvise. like Lester Young, like Louis
Armstrong, or someone else | admire.”2 Dénied the privilege of recagnition as
instrumentalists; Black women have made an instrument out of the medium
we have been allowed access to—our own vaices.

. 1Barbara Smith and Beverly Smith; “The Varled Voices of Black Women,” So;oumer, vol.
. No. 2 (October 1978).

2Arnold Shaw, The World of Soul (New York Cowles Book Company. Inc 1970)
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3. Focus the group's attention specifically on Black women's music. Bring exam-

ples of Black fer:.ale musicians’ work for participants to listen to on records or

" Ttapes.We m: ' A tape demonstrating classic types of Black women's musical

expression; boi vocal and instrumental, Our recording included the work of
Beriice Reagon (feminist folk singer); Abbey Lincoln, Sarah Vaoghan, Billie
Holiday, Bessie Smith and Betty Carter (jazz and blues singers); Mahalia Jack-
son (gospel singer); Marian Anderson (operatic singer); Alice Coltrane and
Mary Lou Williams (jazz instrumentalists); and Linda Tillery and Mary Watkins
(lesbian feminist instramentalists): :

You might explore the possibilities of allow

lore the possibilities of allowing the group to experience Black

women's mausic in performance: Classic artists such as Sarah Vaughan, *‘Brick-
top,” and Carmen MacCrae periodically tour major cities, and sessions on
Black women’s mausic coald be planned to coincide with a time when one of
these musicians is schedilled to appear in town. Group members who are
musicians or who know of local amateur Black women performers should be
ehcouraged to share their art with the group. Observing Black women’s music
in performance is the ideal way of appreciating the beauty, skill, and complex-
ity of the Black female musical tradition.

C. Resources : _ o
-Alien, "Dollar Brand”; Hari'son, "Black Women in the Blues Tradition”; Jack-
- son, “Jdazz Is Her Religion: Mary Lou Williams”; Russell; “Slave Codes and
Liner Notes”; Scholastic’s, “An_Introduction to Black Music of America”;

Shaw; The Worid of Soul: Simmons, “Searching for Brothers Kindred”; Smith
and Smith, “The Varied Voices of Black Women.”

We felt that “Black Women's Culture” was a positive; enriching experience for
participants at both sites and for us as facilitators. Throughout the workshop
series, we were most impressed with how willing the women were to share per-
sonal and painful Black female life experiences with one another and with us:
Our_sessions often took an the qualities of a Black social gathering, full of laugh-
ter, fun, and good times. In this sense we were actaally able to experience many
of the basic elements of Black and/or women's cultiire in the way we related to
one another as a group—speaking Black female language; “testifying” in the tra-
dition of the Black church, and nurturing oné another in keeping with the African-
American concept of the extended family. S } o
_ One area of the workshops that we felt was unsuccessful for participants and
ourselves was the_absence of a detailed examination of Black feminist_politics
and ideas. We tried to expose participants to the basic elements of Black feminist
analysis in our treatment of Black women's culture, and there was a strong
underlying feminism among many of the women at both sites:. However, it
became clear at the last session of the comminity center workshop that at least a

few of the participants were still struggling with classic anti-feminist myths and
attitudes specific to the Black community {e.g., feminism.is a white middle-class
women’s ideology, feminism is a divisive element in the Black community, all fem-
inists are lesbians and homosexuality meanis the extinction of the Black race)
and had not shared these {eelings earlier. It was very frustrating to bagin the dia-
logue aboiit these issues only at the very end of the werkshop: We recommend
that other Black women facilitating this course (aj introduce Black feminism &s <.

specific topic early in the workshop and (b) offer basic resources and background
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material on the topic so that participants can clarify their feelings on these issues
and be aware of how other omen in the group define themselves politically..
We faced another proble. . in attempting to motivate participants at both sites

to Keep journals about the workshop. On the whole, the request praved _highly

unsuccessful. If you include journal writing-in_your course, be prepared to do con-

siderable groundwork in order to help women feel comfortable keeping a wrltten

record to share with others.

Participants' oral and written evaluations were strongly supportive of the style
and content of our workshops. We felt it was ironic that we should have been

facmtatmg these workshop series during a period of jntense violence and hostility

against Black women in Boston. It added a special dimension to know that we

were able to create a place for the celebra1|0n and valldatlon of Black female

the terror and harror surrounding. us. Mass murders of Black women like those
that occirred in Boston are rare, but the racism and semsm underlying this vio-
lence are common attitudes that affect all Black women’s lives and deaths,

although on a less dramatic scale, every day. As long as race, class, and gender
are upheld as_categories of discrimination by a white male ruling_class, Black

women will continue to lead tortured and suppressed lives: We will also continue
to need an affirmative, supportive Black female culture/community in order to

acknowledge the true value, beauty, and meaning of our lives and to help us keep

living and struggling in the face of incredible odds. A workshop series like this

one. allows us to come together as Black women in celebration of ourselves; to
exchange important survival information with one another, and to take concrete
actions to improve the quallty of our lives together. Each group of Black women
that comes together to examing our culture and lives not only changes the lives

of its participants; but also contributes immensely to the continuing task of creat-

ing wider possibilities for all Black women and men, and for all people, present
and future. We found it to be joyous and fulfilling work and hopé that you will too.

RESOURCES

READINGS USED

Black Women's Culture

Diop, Cheikh Anta. The Cuitural Unity of Black Africa: The Domains of Patriarchy
and Matriarchy in Classical Antiquity. Chicago, linois: Third World Press, 1978.

Hodge, John L.; Donald K. Strickman; and Lynn Dorland Trost: Cultural Bases of

Racism_and Group Oppression: An Examination of Traditional “Western” Con-

cepts, Vaiues and Institutional Struqtures which Support Racism; Sexism, and Elit-
ism. Berkeley, California: Two Riders Press, 1975.

Mertzer, Deena. “In Her Image: Women'’s Cuilture.” Heresies: Patterns of Com-

munication and Space among Women; Vol: 1, No: 2 (May 1977).

“Toure; Sekou: “A Dialectical Approach to Culture;" Black ‘Scholar-(November-- -

1969).
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forma "Voodbndge Press Publlshmg Co.; 1976.

Callahan; Ed, and Jim_Harwood. Soul Food Cook Book. San Francisco: Nltty
Gritty Prodiictions, 1969.

Darden, Norma Jean; and Carole Darden: Spoonbread and Stzawbeffy w/ne
Recipes and Reminiscences of a Family. Garden Cuty, New York: Doubleday and
Co,Inc;, 1978.

Gaskins; Rath L: A Good Heart and a Light Hand. New York: Simon and Schuster,
1968.

Grosvenor, \ferta Ma° Vibration Cook/ng or The Travel Notes of a Geeche Girl.
Garden Glty New York: Doubleday and Co.; inc., 1970. ‘

FQW,'?{ Egna. The Taste of Country Cooking. New York: Alfred A. Knopf, 1976.
Parker, Pat; “To My Vegetarian Friend.” In Movement in Black. Oakland, Califor-
nia: Diana Press, 1978,

Black Women's Fashion/Hair

Brown, Linda. Untntled poem. 311 East 91st StreetlSe New York 10028; 1978:

Campbell, Bebe Moore. “Color Struck.” Essence, Vol. 9, No. 4 (August 1978).

Raises issues about Black hair as it relates to color prejud|ce

Eoleman; Willie: “Among the Things that Used to Be.” Conditions: Five, The

Black Worreri's Issue, Vol. 2, No: 2 (Fall 1979):

Essence. Available from Essence Commanications, 1500 Broadway, New York,

gleka%rk 10036. Back issues indexed in Index to Penod/ca/Amc/es by and about
acks

Morrison, Toni. TﬁeﬁBjIpfest Eye. New York: Holt, Rinehart and Winston; 1970.

Smith; Willie: “*Essence Salutes Willie Smith.” Essence; Vol. 9; No. 7 (November
1978).

Black Women's Visual/Decorative Arts

Chase; Judith. Afro-American Art. New York: Van Nostrand Remhold 1971
Darden; Norma Jean. “Harlem’s Fashion Museum Essence Vol: 10, No: 7
{November 1979). -

Driskell, David: “Black Artists and Craftsmen in the Formative Yja;s
1750- 192{“ " in_Two Centuries of Black American Art. New York: Alfred A: Knopf

1976: Exhibition catalog with bibliography. o

Eﬁelwcj‘grace “Oulltmg A Hentage " Essence Vol 9 No 7§November1978)
(November 1978) ]

Newton, Jan:es E; “Slave Artisans and Craftsmen: The Roots of Afro-American
Art.” The Biack Scholar: Plastic Arts ard Crafts, Vol. 9, No. 3 (November 1977).

" Teilhet, Jehanne. “Theé Equivocal Role of Women Artists in Non-titerate Cul-

tures.” Heresies: Women's Traditional Arts—The Politics of Aesthetics, Vol. 1, No.
4 (Winter 1977-78). 7 S
Thompsan; Phyllis. *‘Conversations and Reminiscences.” Hé'résTes’, Vol. 1, No. 4
(Winter 1977-78).

walker, Alice. “In Search of Our Mothers’ Gardens.” Ms Vcli 727(May 1974).
Walker, Roslyn A. African Women/African Art. New York: African-American Insti-
tute; 1976. Exhibition catalog with bibliography.




O

ERIC

Aruitoxt provided by Eic:

Black Women's Music
Allen; Bonnie: “Dollar Brand.” Essence, Vol. 9; No: 7 (November 1978).

Baxter, Derrick_Stewarl: Ma Rainey and the Classic Blues Singers: New York:
Stein and Day Publishers, 1970.
Darden, Norma Jean. **Hazel Scott "’ Essence Vol 9 No. 7(November 1978).
Harrlson Daphne Duval. "Black Women |n the Blues Tradmon " In The Afro-

Terbbrg -Penn. Pbrt Washmgton New York Kennikat Press, 1978,

Jackson, David: "‘Jazz Is Her Rehgnon Mary Lcu Williams. Black Creation, Vol: 6
{1974).

Noble, Jeanne. “When Mallrndy Slngs ” In Beautiful Also Are the Souls of My

Black Sisters. Englewood Cliffs; New Jersey: Prentice-Hall, Inc:; 1978:

Russell, Michele. “*Black-eyed Blues Connection.” Women'’s Studies Newsletter,
Vol. 4, No.*4 (Fall 1978); Vol. 5, Nos. 1 and 2 {(Winter/Spring 1977).

— . “Slave Codes and Liner Notes.” The Radical Teacher, No. 4
(March 1977).

Scholastic’s. *'An Introduction to Black Music of America.” Teaching Guide: Black
Cultare Program New York: Scholastic Magazineg, inc:

Shaw, Arnold: The World of Soul. New York: Cowles Book Company, Inc:; 1870.

Simmons, Woody. “Searching for the Brothers Kindred: Rhythm and Blues of the
Flftles Black Creat/on Vol 6(1974)

So;ourner Vol. 4 No: 2 {October 1&78) Available from So;ourner 143 Albany
Street, Cambridge, Massachusetts 02139.

Smith, Eleanor. “And Black Women Made Music.” Heresies: Elght Vol. 2 No 4

. (Wlnter 1979)

ASCAP, 1977

Autobiographies of Black Women Singers

Anderson, Marion: My Lord, What a Morning: New York: Viking Press, 1969.
Balley Pearl. The Raw Pearl. New York: Harcourt; Brace and World; 1968.

. Talking to Myself. New York: Harcourt Brace Jovanovich, 1971.

Holiday, Billie; and William Dufty. Lady Sings the Blues. New York: Lancer Books,
1969.
Horne, Lena: Lena: New York: Doubleday and Company Inc: 71965

Waters; Ethel; and Charles Samuels: His Eye Is on the Sparrow. New York: Dou-

bleday and Co., Inc., 1950.

SUGGESTED BACKGROUND READING

Tﬁié is a list of basic generai resources about Black women and Black wom-
shop series; as weII as works on Black feminism.
Black Feminism

The Black Scholar. “The Black Sexism Debate;” Vol. 10; Nos. 8, 9 (May/June

14y

. 1979).
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Combahee River Collective. “A Black Feminist Statement " In Cap/tahsr Patriar-

chy and the Case for Socialist Feminism. Edited by Ztllah Eisenstein. New York

and London: Monthly Review Press, 1978.

Lorde; Audre. ‘‘Scratching the Surface: Some Notes on Barriers to Women and
Loving.” The Black Schofar, Vot: 9; No. 7 (April 1978).

Smith, Barbara: “Notes for Yet Another Paper on Black Feminism 70[7W||l the
Real Enemy Pleasé Stand Up?"” Conditions: Five, The Black Women'’s Issue, Vol.
2, No: 2 (Fall 1979).

Wallace, Michelle. Black Macho and the Myth of thé Superwoman. New York: The
Dial Press, 1979. .

Q

Black Women's History
Bert, James Lowenberg, and Ruth- Bogtn Black Women in Nineteenth-Century

American Life. University | Park Pennsylvanta State University Press, 1976.
Cade; Toni (ed:): The Black Woman: An Anthology. New York: Signet, 1970.

Harley, Sharon; and Rosalyn Terborg-Penn, eds. The Afro-American Woman:
Struggles and Images. Port Washington;, New York: Kennikat Press; 1978.

Lerner, Gerda, ed. Black Women in White America: A Documentary Histroy. New
York: Random House; 1973.
Noble; Jeanne. Beautiful, Also, Are the Souls of My Black Sisters: A History of the

Black Worman in America. Englewood Cliffs; New Jersey: Prentice-Hall, 1978.

Williamis, Ora. American Black Women in the Arts and Social Sciences: A B/bl/o~
graphic Survey. Metuchen, New Jersey: Scarecrow Press; 1979: Revised and
expanded edition:

3

Black Women'’s Literature
Anthologies

; Bell, Roseann P; Betty J: Parker; and Beverly Guy-Sheftall, eds. Sturdy Black
Bridges: Visions of Black Wornen in Literature. Garden City, New York: Doubleday

Anchor, 1979.
Hull;,_Gloria T.; Patricia Bell Scott; and Barbara Smtth eds. Black Women's Stud-
jes. Old Westbury, New York: Femiinist Press, 1981:

Washington, Mary Helen, ed. Black-eyed Susans: Classic Stories by and about
Black Women. New York: Anchor 1975

Articles

Bethel, Lorraine, and Barbara Smlth eds. Conditions: Five:_The Black Women's
Issue; Vol 2; No: 2 (Fall 1979). Available from Conditions, P.O. Box 56, Van Brunt
Station, Brooklyn, New York 11215. -

Hull, Gloria T. “Afro-American Women Poets: A Bio-Critical Survey.” In Shake-

speare’s Sisters: Feminist Essays on Women Poets. Edited by Sandra Gilbert and

Susan Giibar. Bloomington, Indiana: Indiana University Press, 1979.

Smith, Barbara. “Toward a Black FemtnlstCrttlmsm " Condmons Two, Vot 1, No.
2 (October 1977).
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w

African-American Culture

Emery, Lynne F. Black Dance in the United States from 1619 to 1970. Los
Angeles: National Préss Books, 1972,

Garland, Phyl. The Sournd of Soul. Chicago: Henry Regency Co 1969

Harris, Mlddleton The Black Book. New York: Random Holuse, 1974

Hughes Langston and Milton Meltzer. Black Magic: A Pictorial History of Black
Enterta/ners /n Amenca Englewood C|IffS New Jersey Prent|ce Hall 1970

ton and Co Inc:, 1971

Other Articles/Books

Maquet, Jacques. Africanity: The Cultaral Unity of Biack Africa. New York: Oxford
University Préss, 1972,

Mbiti, John S. African Rel;glons and Ph/losophy Naw York: Doubleday and Co
Inc.; 1969.

Osei; G. K._African Contribution to Civilization. London: The African Publication
Society, 1973. o , S L o
__________ . Tne African Philosophy of Life. London: The African Publication
Society, 1970.

Smith, A. Adeyemi. “Afficé’n’ Hellglon in the Americas.” African Mirror, Vol. 2
(dune/duly 1979): -

from 4500 B.C. to 2000 A.D. Chlcago Third World Press 1974

ot
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6. WOMEN’S HISTORY, ORAL TRADITION;
AND CULTURE

Chris Czernik

INTRODUCTION

This course guide is designed to serve as a reference and resource tool: it

grew out of two workshop series entitled “"Women's History, Oral Tradition and
Culture:" One was a twelve-week series; two-and-one-half to three hours per ses-

* sion; the vther consisted of two Single-event community outreach workshops.

This guitle speaks exclusively about women in the United States; but many of the
concepts and theories-can be applied to, or modified for, women's historical

experiences in other countries, Similarly, many. of the ideas; activities; and
resources can be used to tailor-make a workshop for a specific group. For exam-
ple; a cross-cultural balance should always be maintained; but emphasis will
change deperiding on the racial, ethnic, age, class, and emotional or sexual pref-
erences of the women you are workingwith. __ . -~~~
~ Fundamental and introductory in its approach; this course guide is especially
intended for women who are untamiliar with women’s history and who are cora-

munity workers and organizers in various settings—community centers; YWCAs;

seitlément houses, and women's shelters, centers and schools. By sharing this

guide with community workers, it.is hoped that many more workshop series
about women will be made available to community women who lack such learn-

ing opportunities because of economic; racial; age; and sexual_discrimination.
Although you rieed hot be trairied or experienced in women's history to lead such
workshops; having some background knowledge is crucial. The descriptive
materials, plus refererces listed in the Resources section, will be helpful in this
process. This-guide can also be useful to women who teach in feminist or wom-

en's studies programs in educational institutions: None of what follows should be

viewed as dogmatic of as a static 1esson plan. Instead, it should be seen as an

incentive to stimulate your own creative ideas for designing workshops on wom-
Women's history, quite simply, is information about women'’s lives; it is
extréemely rich, exciting, complex, and challenging. It speaks of women's experi-

ences within the realm of a diverse female culture; but also in relation to a male

culture, society at large, and a world context. Active rather than passive, both

Chris Czernik, raised Polish-Catholic, was born in Chicago’s “Back of the YardsY

neighborhood.. During the 1960's she worked as_a community organizer and
group worker. In 1970 she becanie active in the women'’s movament which heiped
stimulate her interest in women's history. Since 1973 she has been an active ferni-

nist historian, advocating the need to explore the diversity of women's history and
encouraging all women to reclaim their heritage and culture.
131
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blatant and subtle, it tells us what has happened and what we have done, what is
happening and whatwe are doing. Women's history swells with the oral tradition,

-music, poetry, literatore, sculpture and painting, needlework and. other

-~ handcratted arts, cooking recipes, and herbal/medicinal remedies we have

created and are creating: Likewise; our contributions as_ohotographers, archi-

tects, doctors, nurses, spies, teachers, workers (unpaid and paid), friends, lov-
ers, mothers, daughters; sisters; and wives have left their historical imprint. Our

aclive participation in various social and collective movements has been major.
So has our relationship to_the economic,_social, and political structures of our

country. Learning about women's history enables us to understand more keenly
the process of history—the relationship of events, conditions, and human inter-

actions from one time period to another. Thus; we realize that current situations

are rooted in the historical forces of earlier decades and centuries; and simalta-

neously understand that our present lives and day-to-day circumstances-are the

process of making history. '

Oral tradition and ‘oral h in women's his el
bal sharing—storytelling and music making—dates back to the beginning of civi-
lization. it is the primary form for communicating our feelings, thoughts, and life
experiences to children, peers, young adults; and elders: In our storytelling we
pass on cooking recipes and healing remedies, we tell sécrets and we gossip. It

istory” play a significant part in women's History. Ver-

is not unusual for us to talk about what happened before we were born; about our

childhiood and adolescent experiences, about close relationships, perhaps about

giving birth; aboat chii:: rearing, and about our responses to. death. We share
information about our work experiehces, about the hard and easy times, and
aboaut our sarvival; . o o e
 Qur music making also reflects much information about our lives: For.example,

African-American slave songs a.c flled with powerful thoughts, feelings, and

actions aboiit erislaved conditions. Often they illustrate discontent;.anger, and
resistance to appalling injustices; other times they furiction as codes for escapes

_ to ihe North. Many religious songs reflect concerns and hopes about the prom-

ised land—where it was and when it would be reached. The more recent histori-
cal sonigs of immigrant, Appalachian; and other women are further illustrations of
how music provides insight into our history. Lullabies, protest songs, labor union

organizing songs, and love songs_constitute a large part of our_musically made
heritage. This heritage adds an important dimension to our history and is a

source that should not be. overlooked. . . .
__Dral history is the existence of, and active collection of, people’s stories and
music. Women'’s oral history focuses exclusively on information about women's
lives and about society, as told by women. It is more than personal history; it is
women’s view of the world beyond ourselves: the family, the home, the work-

place, politics, race relations, class conflicts, and education. Oral history is also a
recounting of stories, songs, and historical information passed on to us by our

mothers and grandmothers: Its value becomes obvious when we realize the pre-
dominant role oral tradition and music making play in female culture. As a pri-
mary source; it takes on even greater significance when we realize how little
women's history, as well as the history of other neglected groups, is actually

recorded. This is especially true for “common” women whose life experiences

are seldom recorded anywhere. Consequently, women's oral-history, which is
perhaps our most abundant source of historical information, is vital to the crea-

tion and preservation of an accurately written women’s history. .

The collection of these primary materials can be for the sole purpose of preser-
vation, of for use in creating other documents. This verbal historical information
can be gathered either by note taking or tape recording; interviews can be con-

ducted either with an individual or with a group. A variety of purposes for,
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approaches to, and methods of collectlng oral histories exist, with much room for

creativity.
Whenever and for whatever reason we consider women s hlstory we must not

think solely white_and middle class. Our history, our culture, is multiracial and

malti-ethnic, and it reflects various economic backgrounds: The Native American
woman wag in what is now considered the United States long before the colonial

white woman; the African-American woman slave. wa&mvoluntarlly brought to
this land shortly after the settling of the colonies; the Chicania was in the West
long before that territory was invaded. During the early and mid-1800's; Geérman
women fled the relngtous persecution of their country, Irish women escaped a
famine in search of tood, and Chinese women were brought to the West Coast as
"‘picture brides’” and menial workers; all were lured to this country on the pre-
tense that the United Siates was a land where people had their freec ..n. a land
of plenty. More hongestly, they were dellberately lured here to be exploited as

cheap labor. Thousands of other white Eastern European immigrants set foot on

" our shores later in the nineteenth century, as did Japanese women. Twentieth-

century immigration further expanded olir racial, ethnic, and economic diversity
in this country; it continues to do so today

There are so many facets of women's culture to unearth and reclaim as wom-
en’s history: our involvement in collective struggles and social and political
movements, our achievements as individual women, and our contributions to
society at large. What is most important when we study, research, teach, and
share information atout our history is that we be sensitive to and openly aware of

the differences and similarities among women, and that we make connections

with larger social, political; and economic systems:
-_The goals that follow are intended to provide a practlcal set of gutdellnes for

applying a feminist sensibility to the teaching and.study of women's history. The
list summarized at the concliision of the next section can be referred to through-

out the various stages of your workshop. series. The goals themselves can be
used as criteria -for making decisions about the content, activities, readlngs
resources; and methods of your workshop series, as well as for measuring its
effectiveness. .

The broad goal of “Women s Hlstory, Orau Tradmon and Culture maklng

edge and as a potential tool for social cha 'ge-—ns mtncately connected to yet

another goal:. the conscious use of feminist values.” A feminist perspective
réguires a serious commitment to actively challenge sexist attitudes and behav-
iors and to work taward the elimination of sexism. Further, it does not view sexual
discrimination as the only coricern of a feminist politic; Prejudices toward people

of different ages,” economic backgrounds emotional/sexual preferences, and

races are opposed. Feminist energy is channeled into confronting and eliminat-
ing these injustices, as well as the injustices of child abuse, wife battering, rape,

and wolence  against. women in ‘general. The task |s endless and dlfflcult Often

day behavior.

~The relationship that a feminist perspectlve has to women's hlstory is special.
Women's history has been, and to a significant extent, still is overlooked and
withheld. As women, we, too; have contributed to this situation by passively

b~
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_accepting teachings that belittle and ignore our history. The pervasive neglect is

. .not accidental; it has been a conscious development. The main reason for our

“conspicuous invisibility,”” despite our fifty-percent-plus membership in society, is

" that reccrded history has tsually been written by men and thus has been gov-

emed by men’s ideologies, interpretations, and value systems. Men in power
write abcut great white men, their military strategies; their wartime victories; their
presidential campaigns, and théir adventures. They do fiot include the histories
of non-powerful; unnotable people in any of the rigid historical categories they
have invented, catedories such as social, economic, paolitical; and institutional
history. - . A L.
' When wormen's history has been included it has been horribly distorted: indi-
viduoal; famaus; white; upper-class women predominate in the little women's his-
tory that exists. Their lives and contributions are regarded as “successful” in
relation to a man’s world; they are measured by and.in accerdance with male
values and norms. This is not “bad” history in and of itself, but it is extremely
limited. '

~ In these and other instances women are depicted: as -appendages, objects,
inferiors, subhumans. Our participation in shaping and leading various social,

political; and collectively organized movements—such as the abolitior. of slavery,
early women's rights, health care and reform, child care; housing; sanitation;
women's suffrage; labor reform; and union organizing—are rarely_mentioned.
With féw eéxceptions, male-recorded history is seen through a patriarchal, white;
middle- and upper-middle-class lens. The extent to which sexism and other forms
of discrimination are exercised is frightful and painful: Sharing knowledge about
these oppressive biases is an excellent example of when and how a feminist per-
spective can critique and challenge the way our history is viewed; and what
needs to be changed.

Yois might now ask; why is it so important to know about women's_history?.

share thisnformation with other women? Women's history provides us with infoi-
mation and identification points both in a historical process and in our current
lives: It serves as a bonding force between women of the past and the present. It
demystifies our female ancestors—their roles, actions,; contribations, and collec-

What significant effect could it possibly have on women'’s lives? Why should we

tive efforts: It also enables us to recognize and evaluate the interchange of wom-
en’s relationship with society, society’s relationship with women, and all the
forces that help mold contemporary situations. Knowledge of both the strengths
and weaknesses of our past is inspirational and strategic. .. S o

By unearthing and reclaiming our past, we can break through the negative
images imposed on us by sexist history and by present-day society, esnecially
the historically sexist images that often socialize us into feeling that we have to
pe subservient; dependent; and subhuman;_ that we don’t have any rights, indi-
viduality, and cilture; and that we have niot been present and’active in main-
stream history. This could have a significant effect on women'’s lives. .Being
informed is not only a refusal to be kept passive, but also empowers.us to change
internalized images and myths, to change our lives, and to work toward social
and political change in an oppressive; sexist society. Being informed also helps
us look at events and conditions in our current world with more depth.

_ There are many reasons for sharing information about women’s history with
women, beyond the éxcitement and satisfaction. First, knowledge about wom-

en’s history shatters the historical silence of our lives and culture. It gives women
an opportiinity: to claim and investigate an enormous heritage; both individually
and as a group. This helps to dismantle the existing pockets of individual isola-
tion that have been created by a patriarchal system which has kept us ignorant

and separated from each other. Second, as women come together to learn, to

share information, to give; and to receive, incredible individual change and col-
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laborative bonding occur. The more frequently such bonding happens, the

greater is our strength to act collectively in making major change. .~ . . |
All of the-concerns. that have just been discussed reflect an explicitly feminist

point of view. If another perspective had, been-used we-might not-have: asked:

- > What value does women’s history have? Why is it So important to know about it?

o

What significant effect could it possibly have on women'’s lives? And, why should

we share information about women’s history with women?

~ The following goals summarize this section and are the basis of the two wom-

en's history workshop series (Workshop A and Workshop B):

« To intraduce and .acquaint women who are not in traditional educational set-

_ tings with women's history, oral tradition, arid caltare S

« To put our history in a context that helps participants understand why it has

~ been neglected and what values there are in knowing about it

* To demystify women's history and to ifiustrate the important role it plays in soci- -
ety’s history : o : S [

« To help women learn abouit the importance of history in general and how much
has been left out about the vast majority of humanity . .~ . ______

* To help women think more perceptively and critically about the present

 To encourage women to trust and talk with each other about their heritage;.to

illistrate the value of oral history by doing oral histary; and to help validate parf
ticipants’ experiences through historical identification .~~~

¢ To help develop critical skills for examining women's histoty and to provide
concrete resources for continuing to learn about women's history beyond the
workshops ‘ :

-+ To be sensitive and attentive to the learning needs and wants of the partici-

pants and to make the historical context relevent to theirlives .~
* To create a supportive, non-intimidating, challenging arena in which women

can learn about their history and practice oral history_ . __ ___
= To work toward creating a strong and growing consciousness aboat the impor-

tance of women'’s lives and history " __
¢ To break through the silence and isolation that have kept women separated,

thus enabling us to make changes whenever and however necessary )
The remaining sections describe in greater d&pth how | concretely achieved
these goals. - -

DESCRIPTION OF PARTICIPANTS

The women wha participated .n the first workshop series (Workshop A) were
elderly, white, and from pocr or working-class backgrounds: They or their parents
had immigrated from Nova Scotia, Ireland, Scotland, Sweden, and Italy. All were
widows, most were mothers, and they ranged in age from in their mid-sixties to
eighty-six. One woman had gone to college; a few others had completed high
school. Each woman was a wonderful, swrong, loving person; collectively, the.
group was quite talkative, assertive, and dynainic. B -

+~Most of them were involved with the elderly day-care program where the work-
shop series was held. As a grass-roots community agency, the program provided
hat lunches; housing, transportation, and health care services; and educational/
récreational activities for elderly residents. It is important to note here that tnis

community site was not a residentiat or nursing home, .in which case the work-

~ shop content, process, and dynamics would have unfolded differently.
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™. very few sessions wouald be devoted to oral history.

_ Women mist copé with so many difficiilt issties during the latter life’stages:

Their concerns include financial survival; declining health, isolation, widowhood,
nment, loneliness, and death. Physical mobility, simply as-affected by rain

abando

or snow; can alsp take on major significance. In addition to ail of these concerns,
elderly women can also experience an ever-present, agonizing worry about their
praductivity and worth, as viewed by the larger society.

A twelve-week workshop series emphasizing women'’s oral tradition and_his-
tory was seen as one way of enabling these elderly women to cope with, or to
change, some of their circumstances. Because most cf these women lived alone,
the process.of meeting new friends and establishing new. relationships was

. important: Verbally sharing their experiences and exploring their own and other
| women’s histories in a personal, subjective way were as.significant as making

. new friends. The sharing of their experiences brought about an awareness of

! their individual and collective histories and, beyond that, the impact that wom-
;i en’'s history has on society. . :

_ The second workshop (Workshop B) was quite different from the first. It was
idents were second- or third-generation descendants of European immigrants.
Expectations were that young mothers twenty to thirty-five years old, living alone
or -with a partner, would participate in a. twelve-week workshop series. The

' held.in a predominantly white and poor or working-class neighbarhood. Most res-

: emphasis for learning women's history would be instructive and experiential, and

‘By-and large, the women who live in this community are fairly isolated; and

<.alone in facing those issues typical of their living environment. They are condi-

tioned to feel powerless and helpless in relation to social, economic, and political
systems; yet they are strong, lively women who_are survi i|-oriented and who

don't minice words. Child care is a constant worry for those women who have

young children and work outside the home. For those who do not work outside
the hormie, very little time is spent away from their children. In most cases, individ-
ua! autonomous space is not even considered a possibility, or else women are
made to feel guilty for taking some space of their own. Information about health
care; birth control, abortion, and welfare rights is hard to come by; taking control
of these issues is even more difficult. Oftentimes the women who are married are
locked into a dependency relationship with their hosbands; this, coupled with

isolation, helps_create the secrecy and_helplessness around alcoholism, wife
beating, and child abuse. Providing workshops on women's history that would be
both educational and. recreational was seen as one way to encourage these
women to break out of their condition: . .

ne of the

educational services that deal specifically with women's lives and issues were
available to these community women. Moreovar, | personally felt comfortable
aoing into this community because it was similar to the neighborhood in which |
gréw lp. Contact for enitry into this community was made with a. newly estab-
lished; community-based women's center. The staff was very enthusiastic and
supportive of the project. ‘

in reasons for approachinig this neighborticod was that very few

__The original workshop plans to implement a twelve-session series on women's
history for the young mothers of this community did not, however, materialize.
Miscommunications and insufficient outreach were the major causes for this fail-
ure. Instead, two independent workshop events were presented as part of the
center’s overall outreach program. The women who attended these sessions
were community residents; but their. roots were not in this_community and they
did not have child-care résponsibilities. Nonetheless, the two-event community

outreach series successfully introduced women's history to these women.
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ORGANIZING THE GROUPS
_ This section is intentionally written for women who are doing outreach work as
outsiders to a community or group, but many of the issues discussed .are also

applicable to community-established workers. The issues include: deciding upon

the groups of women you want to work with; finding agencies that may want to -
co-sponsor.a workshop serigs; locating a meeting space; making initial contacts
and-final site selections; enlisting the support of agency staft, and generating

‘pubiicity and outreach activiti&s to attract community women. My feeling;is that

_Ihese community outreach organizing issues are as important as the workshops
themselves. A_description_of how_they evolved in the communities | worked in

follows; You should speculate on how these issues might unfold in your
community. ~ ~ .
Contacts for the elderly women's group came about very easily, A community
staff membor learned abolit the workshop series through an informal discussion
with onr project coordinator. When | expressed interest in conducting workshops
for elderly women at this site, arrangements were made for me to meet with the
other agency staff members. They were enthusiastic, but needed a few days to
make a final decision. Obviously, | got the go-ahead. Later | learned the agency
was in a dilemma about this’being a "women's" workshop and about having an
offer from another organization to conduct individual interviews with its mem-
bers. This dilemma’is an interesting dynamic to review in relation to our initial

interview. Both of these issues were triefly mentioned during the interview, but
never to the point where théy affécted a decision. Since the staff did not clearly

voice its concerns; | was not able to make any response. Not only was this disad-
vantageous for me, biit we were both risking losses. Although | conducted the
workshop._series at this community site, ! did not realize the controversial nature
of the staff's decision-making process. To my mind, this incident is a good illus-
tration of how an outsider and an agency staff begin to struggle with the issue of
trust from 'the very first meeting. Also remember that it is not only agency staft

-that makes a decision from this interview procéss; you, too, have choices to

fake.

“The decision to work with young, working-class miothers for the second work-

shop series seemed simple enough to carry out. | knew the women's center staff
would probably be enthusiastic and supportive of the project. | did not realize,
however, that outreach work in this particular community would_prove to be as

-difficult as it was. Many serious miscommunications and uniexpected problems

kept delaying and redetining the workshop series.
~ For example, the center's decision-making body made a misinformed decision
to include the workshops in its fall educational program. Because of the time
restrictions of our project | had to withdraw the workshop proposal. Five weeks
later a center staff member and | had the opporturiity to talk about our matual
disappointment in not being able to.offer the workshops at the center. During this

discussion we realized that the staff representative who presented the women's
history workshop proposal had not given the decision-making group all the
needed information. It was clear | should have been present at that meeting to
clarify points of confusion and to answer questions. The center’s group had not
realized my time restrictions, and was under the impression that the center would
have had to do all the publicity and outreach work, for which it had neither the
mioney nor the time. When | explained that there would be no financial expenses
for the center and that | intended to do a good part of the outreach work, the staff
member offered to have the proposal reviewed. The workshop. proposal was
accepted for immediate implemeéntation a few weeks later; this was almost eight

weeks from the original contact date.
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_-The lessons to be learned fromi this incident are quite striking: do not treat yaur
agency contacts too casually, or_handle your proposal too_informally. Also, be
physically present at @ meeting to answer guestions and respond to any con-
cerns—do not rely on the telephone. Eight weeks' time could have been saved if
the proposal had been formally presented at the center's biweekly decision-mak-
ingmeeting. . _  ___

Once a decision has been.made about where the workshop series will be held,
develop a closer working relationship with the agency staff. Especially enlist its
support and cooperation for publicity and recruitment; and perhaps do some
direct recruitment yourself. Your visibility and availability should deepsn, if not
establish; trust between you and the agency staff and potential workshop
participants. : S .

Working with the program staff coordinator at the center for the elderly was not -
only enjoyable, but invaluable and crucial to setting up the workshop series. She
made phone calls to various community agencies and individuals and offered to

distribute the flyers that | had printed. Buring this stage we maintained close con-
tact with each other, both.in person and over the phone. ~~___
Little time was actoally spent in direct recruitment. it did not seem_necessary in

this case, but yoiir situation mmay be guite different. Nonetheless, always check

the progress of recruitment with the staf* person. She may want you to do more of

the -recruiting work, or she may not be making enoogh contacts for your
satisfaction. - e
~ There is a noteworthy incident, however, that occurred during the recruitment
stage at the center for the elderly. Although the agency appeared to have a pre-
dominantly white membership | hoped the participants would represent different
racial backgrounds. Through inquiries | learned that a Puerto Rican and Cuban
women's groop participated in the center's program. When | approached the
ieader of this group about the possibility of Having sormie of the women attend the
workshops; she informed me that they all spoke their native language exclu-
sively. Becauseé | and many other potential participants did not speak their lan-
guage; there was_no practical way for us to meet together._ =~ =
 This language barrier was an unexpected, painful and awkward issue to sort
out. The incident reminded me of how language can be used discrirminatorily. It
also made me keenly aware of how language may not be considered when we
are determining whom we want to work with, or in a general outreach program.
Be sensitive to the issue of language; and keep.in mind that you might vant to
have a workshop series -exclusively for, or that includes, women v o not
speak English as their first language. o e
_ THe piiblicity and recruitment process with the women’s.center was somewhat
different. A flyer was mailed 1o a substantial list of people whose names were
siipplied by the center, and was posted in laundromats and supermarkets. (You
might also consider posting a flyer in churches, bowling alleys, and hairdressing
shops, as well as making community riewspaper and.radio spot announce-
ments.) There was good communication between the staff and me, but nio time at
all was spent intermingling with people at the center. o ____

it was obvious from the first session at the women's center that the series

would not get off the ground: four women attended. None represented the antici-

pated grass-roots, indigenous population; none were mothers; and only one

woman would have been able to attend the workshop series to its end. To my
mind, there are two main reasons for the failure. of these workshops. First, | did
not accurately assess the situation of the women’s center outreach program. The

center was recently founded and had not yet established a strong, visible identity
in the community. Most of the community women had little or no interaction with

the center and were probatly ambivalent abouat its relevancy to them. Second, |
did not realistically determine to what extent | should do outreach work. More-
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over, by this time | was so eager for the workshop series to begin that | lost sight

of summer being just around the_corner—and summer is certainly not a usual
time for mothers, or for anyone, o become involved in a twelve-week workshop

series.

Rather than pull oat of the communlty altogether, the staff and 1 agreed to
present two single-event sessions in the fall. This decision was made to maintain
continuity and perseverance in outreach efforts to this neighbarhood; to tailor the
workshops more closely to the center’s overall educational outreach program,
and to offer; as minimal as it might be; some exposure and introduction to wom-

en's history and women'’s oral history.

LEADING THE GROUP3

There are some general concerns about Ieadmggroups that can be most help~

fal if considered early on when.planning for your workshops: These concerns pri-
marily fall into three categories: your educational philosophy; your teaching
approaches and methods; and your abilities as a facilitator to provide leadership
for, and to be sensitive to, and aware of, many group issues.

The decade of the 1970's has blossomed with what has come to be known as
women's studies. But to a large degree, women's stadies has been controlled by
and confined within the walls of academic |n§t4|tgt7|ofn§j[hlfsf sfltfufa,tjorljrsfnfotforlly
unfortunate, but qunte alarming, given that women's stadies has its origin.in the
grass-roots women's movement. When academic institutions validate and seize
hold of a subject matter, too often such actions.are coupled with a sense of elit-
ism and restriction, to the exclusion of communlty people. One group of commu-
nity people who are discriminatorily excluded is women. Because knowledge is
systematically withheld, women are kept powerlese THis situation is something
we cannot allow to happen over and over again. We must maintain and nourish
that kriowledge which originates from women's lives within grass-roots communi-
ties. Reclaiming knowiedge about women for community women has been the
major philosophic premise for this women's stadies project.

My main thoughts about the educational process are that it should be available

to everyone, it should not be a dull; boring learning situation, and it should enable
people to make changes. If information is rélevant to what people want arid need

to learn: if it has real connection to their lives and to somety, if it does not perpetu-
ate unjust, repressive systems and attitudes, then it is worthwhile—it becomes

g

active and challen
__The téaching approaches employed for the women's hlstory workshop series
are concerned w:' both experiential and |nstructwe/exposn,toryﬁlﬁeei;ruqu By
mcorporatmg historical information about women's lives with .contemporary

women's issues, these approaches create a learning situation that is immediately

relevant and empowering: When discussion-oriented sessions utilize both per-
sonal sharing and outside resources, a stimulating education model is devel-

- oped: This type of a.learning situation can move.us toward personal and social

experiential and instructive/expository approaches were used in the workshops

follow.
_in_the elderly women's workshops we went from an _emphatically Qersonal
shanng phase, in which we verbally exchanged historical information about ouor

lives; to a more instructivelexpository phase, in which audiovisual and written

change. My opinion is that this model is feminist in nature. Examples of how the

materials were used. Of course, a balance of both personal and external
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resolirces was achieved during each session, but throughout the workshap
series emphasis was consciously placed on ‘one or the other. At the women's
center each session maintained a balance of both aspects: Qutside resources

were used .nitially and prepared._us for the discussion and ‘personal-sharing

period that immediately followed. It is important to note here that while drawing
from the self; we also went beyond the self—to social, economic, and political
systems of society. ) :

’Be sure to work toward creating a supportive, nor-intimidating and challenging

atmosphere. Be attentive to the learning needs and wants of the participants;
and make the sessions relevant. Oftentimes group leaders can become so

immersed in the content that they lose sight of these aspects of the educational
process. Search for that balance, which will differ from group to group, and main-

tain it: Remember that community women may be coming to a learning situation
for the first time in a long while and may feel anxious aboat the new experience;

do_not alienate. them by creating a typical classroom setting.
~ Both the twelve-week workshop series and the series of two single-event work-
shops were designed as self-contained, independent units. They are interrelated

as a whole, but the self-containment is an important feature. It allows participants
to miss a session, if necessary, and helps to include newcomers more easily.

~ Use simple, concise resources that will carry an impact and create engaging
and manageable activities. Films, slide shows, photographs, drtifacts, music,

and short; readable written materials can be powerful. However, such materials
should be selected carefully in relation to their appropriateness for your group
and in relation to a participatory activity. For example, in one instance | used a

written historical account of women’s work: The information could have been dis-
tributed as a take-home handout or women could havé read it individually in
silence during the session. Instead, we read it aloud. to one another, with_the
accepting option that women did not have to read if they did ot want to. As it

happened, all of the women wanted to read, and the content became actively

engaging. -

Consider as well the inappropriateness or feasibility of outside assignments.
Community women often have pressilres such as paid work; child care, house-
work; and poor heaith that prevent them from being able to undertake even short
reading assignments. Do not overwhelm your participants: It may be that women
will want and need some outside assignments, but this desire may occur only
toward the middle or near the end of the series. Then again, the workshops may
be part of an educational institution, in which case outside assignments would be
appropriate: : S L

The men were at first disgruntled by our request, but did grant us temporary

and then permanent use.of the room. The dynamics that accurred in the process
of getting this Space are important. First, the female members of the elderly cam-

manity site did not. have a room of their own to_meet in, whereas the men did.
Secand, altholgh the men grew tc understand oar need for a meeting space of
our own, they did so in response to the tactful, assertive requests o the group
participanits. Third, my speculation is that these requests were no_coincidence
and that they were directly related to the workshop experienices. By the third ses-
sion group members were keenly in touch with their roles and rights as women
and as human beings, and were riot about to be passive victims. Consequently,
as a group we grew to realize our right to a comfortable, quiet meeting space.
_ Membership, another important group issue, does not form instantly if it is

based on volunteer participation. Transiency and fluctuation are not uncommon,
and membership stabilizatior will probably not occur antil the third, fourth, or fifth

meeting. Being in a caim, accepting place and working with this dynamic is one
of the most crucial points to understand in working with groups. Remaining open
and flexible about membership is important in forming any group. Some of the
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repetitive process necessary to introduce new women to the group may be
extremaly frustrating; however, the end resuIts will-be gratifying.
Membershlp |n the eIderIy women s group d|d not stab|I|ze untnl the f,ltthfsfes;

the workshop fIyer elght women, along with the agency staff person with whom
was working, attended the first session, held during the dead bt stormy Stage of

winter. The small turnout of four women who attended the second meeting was
quite alarming to me. Rather than panic about this small turnout, and despite my

disappointment; | recalled that attendance tends to fluctuate for the first few
meetings of anygroup . Attendance increased at subsequent meetings and, as

previously mentioned, membership stabilized around the fifth session. It takes a
few meetings for a group to establish its ideritity and solidify; thereafter little tran-
siency will occur.

| warnt to stress that for thlS group-formatlon stage keep in touch with every
woman who attends a sessnon Do not badger women to attend but try to d|s-
personal contact; helps estabilish trust, and might aid i |n modltylng the content of
the workshop series:

You will need to be responsible forprovndtng a certfainfamount of Ieadershtp
espeCJatIy during the beginning of the series: For example; your initial role will
probably be tojoffer a sense of purpose and direction, to help the women feel
comfortable tolencourage them to talk and participate; and to. monitor how Jong
the women talk| whether Gr not othiers are being cut off, and if they are stlcklng to

the toplc That|degree of involvement should decrease after a few sessions,

when exciting leadership will be provided by the participants themselves:

Termination is|another given feature of a group's process. t essentially calls a

halt to an ongaoing experlence that many people share together. Whether it has

tortly procesﬁsiainéd end your relatlonship with the participants; do not terminate

abruptly. | was SﬁejjSLtIZed to the issue of termination during the very first session
of the elderly women's workshop. One woman simply said that she was sad the
workshaps wolld only be twelve weeks. Ending or drawing closure to a situation
is not an uncommon concern for elderly people. They must cope with death, loss,
and subsequent loreliness more frequently now than in any other stage of life:

Consequently, how the series s.1ded was of utmost concern for me. Because we

had all grown so close; established a lot of trust, ,.caring, and respect; the end of
the workshop seriés could have been traumatic. Perhaps precisely for these rea-

sons and becaose the women. wanted to contlnue we never d|d end tnstead we

embark on the newly scheduled monthly meetlngs L
 Beginnings, ends, membershlp partiCIpatton patterns leadership; and meet-
ing space concerns:all occurred in the women's center series, but in a much dif-

ferent way. They emerged in a microcosmic form; contained within each of the

two events in the series. It was an immediate, Spontaneods process rather than a

growing one: In cases where you are conducting one workshop only you will
néed to deal quickly iwith these group issues as they arise.

Maintain contact wnth both staff_and participants outslde of the worRshop
series themselves and make yourself available beyond the workshop time; but be,
sure to draw boundaries. For example; in one instance a woman who never fyjly

participated in the workshuops had been mourning her husband's death for overa
year. She very . seldomfleft her house, had grown to be somewhat antisocial, and

in the group often talked only aboat her husband: A few members suggested she
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go to a widow-support group. Knowing she was fairly shy, | offered to take her to
that agency for the tirst time. | telephoned her a few times. after that to see how
she was doing; but drew a boundary beyond that point. Here | might ricte that
with the consent cf t.ie group members you could create a participant address
and phone list early in the series. This way all group members will be able to call
edch other if they warit or need to: ~ S
Get to your sessions early, and check with the staff-person to find out what the
women's reactions were to the last session; or if there is something you should
know about any of the participants. For example, during one of these check-in
times, | learned that one of the participants had had to drop from the workshops
because she was forced to move to another community. Check with'the staff per--

son after each session to let her know how the meeting went, what has been
planned for the followirig week, arnd whithier or not an agency staff person should
do some follow-up services with a participant. _

~ In conclusion, be open and flexible about your workshop plans and process.
Provide content modifications for your sessions when necessary, always be pre-

pared with alternative suggestions and resources, and be accessible to your par-
ticipants and agency staff.

GROUP PROCESS AND DYNAMICS

_ Somie factors coitimon to the life process of every group include its beginning,
end; and membership, leadership, and participation patterns. The members’
ages, racial, ethnic and class backgrounds, and emotional/sexual preferences
will contribute significantly to the group’s dynamics, as will the meeting space. In
the early life of a group, confidentiality and trust will be the most pressing con-
cerns; later, membership stability, ieadership, and termination will take on
emphasis: How these and other group issues unfold differs from one group to
another, as many of them occlr simultaneously: You, as the facilitator, need to be
attentive and. sensitive to them all; and often provide leadership in dealing with
them. Following is a discussion and description of some of these issues as they
occurred in the series | conducted. :

-Begin working to establish trast immadiately. The best way to do this is to be

honest about who you are and what you are doing. Make the objectives or pur-
pose of your project clear. If_you are an outsider_to the group you might find
points of identification that will help break through group resistance or individual

apprehensions: For example, when we shared our personal histories with each

other during the first session with the elderly women, it became obvious that my
ciass background was similar to the participants’. Because of this similarity |
could serise greater acceptance and trust of me. The commonality of our back- -
grounds enabled us to quickly understand each other without explanation; and
aided us in establishing an early rapport. . . L

"Confidentiality was also overtly discussed during this first session. The timing
of this discussion was very important because we were to become intensely

invaived in a great deal of personal storytelling: Women were encouraged to dis-
cuss how they felt about confidentiality, and to make decisions about the bounda-
ries they wanted to draw around personal information. Everyone agreed that per-
mission should be sought for any use of information that went beyond the group.
Your situation may differ, but it is an issue for early resolution. e

‘Both confidentiality and irust were further tested during the second session
whien | raised the possibility of tape-recordirig ttie remaining sessions. The

— .
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women were understandably apprehensive, yet enthuslastlc about the ldea We

talked about the |mportance of recording their personal histaries; if only for pres-
ervation's sake; that is, we had no intention of doing anything whatsoever with
the material; but were contentin knowing that it was recorded. A verbal contract
was made by all of us, stating that the tapes were the property of all participants
and that if any member or non-member wanted to use the tapes; she or he would

have to be granted permlssnon by all the partncnpants

group 's process early in its life: if possmle determine the meeting space before

the workshop series_begins. Although | had assumed we would have our own

quiet; fittle room, the first, second; and third sessions of the elderly women's
workshops Were held in a large noisy common room. This space « created many -

corner of the room; men p!ayed pool in another corner and three women who
were armbivalent about joining us behaved in a rowdy manner nearby. It took a
great deal of effort to concentrate amidst these permanent distractions. So, we
made arrangements to hold our fourth session in the only meeung room in the
entire building—interestingly, it was called the men’'sroom. =~

The characteristics of the women you are worklng with—their ages; their
racial, ethnic, and class backgrounds and emotional/sexual preferencés—will

also strongly influence the group's dynamics and workshop's content. For exam-
ple, both of the groups | worked with were white; one working-class and the other

a mixtare of working- and middle-class. The isolation of this race and economic-
class composition, however, did not mean that the historical experiences and
current realltles of women from dlfferent backgrounds were avonded Qune the

Third World women’'s histories, racial attitudes and relations, and economic-

class issues:
‘Given our similar racial and class identities, we were not able togather fro'rn

worrien of different backgrounds; direct information about their rich histories and
lives. A sense of immediate diversity was lost in this respect. Another group

dynamic that surfaced from this situation is that our personal individual feelings;
attitudes, and biases about women who are different from Us did create some

tensions. But; | would like to stress that expenencrng and dealing with this kind of
terision or canflict, although we may wish not to, is healthy and constructive: It
moves us closer to dealing with differences in an open manner, and allows us to

begin to change those attitodes that often create hostile polarizations:

Emotional/sexual preferences-—-lesblan ,bxsexual and heterosexual life

styles—did not surface dlrectly in the elderly women's workshops. They did; how-
ever, in the younger women's group where one participant was inquisitive about
the history of lesbians: Her sense was that this information was too often hidden
or ‘withheld, and it was a subject she wanted to know more about. Because a
S|ngle comprehenswe resource on_lesbian history_does not exist, she was

referred to a number of recently pubhshed materials that would be helpful for
gaining insight_on_the historical experience of lesbians.

The age range of the. groups differed drastically, and.some interasting dynam-
ics occurred because of our ages. For example, each of the grolps responded to

oral hre{or}/ differently. The elderly women very much.focused on their personal

histories, whereas the vounger women were miore interested in the histories of

ihelr grandmothere and mothers And.the dxfference between my age and that of

"“At first | thought she was too young.- She real!y drew us all out and was a very
interesting person to participate with.” Although age may not appear to be a cru-

group. One elderly woman made note of this in her written evaluation of my role:
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cial concern, many altitudes about how we view, treat, and feel about younger

women, older women, and peers can surface. Age is another area in which we

must consider both our difterences and our similarities in an open, non-oppres-
sive manner.

EVALUATIHG THE WORKSHOPS

_An evaluation process will not only help check your perceptions about a work-
shop series; but you can benefit from the information by using it when you plan
future workshops. The evaluation should attempt to include critical feedback
from all persons involved—participants, agency staff, and yourself—in order to
discover the sliccesses and failures of the series: Evaluation topics might include
what content and resources were useful, what worked, what did not, and why.

Through the process many participants can acknowledge unsaid thoughts, feel-
ings, and reactions, and can begin to develop skills for critically evaluating what
they have learned and what they may want to learn in.the future. Similarly,
agency staff can determine the overall effectiveness of the workshop series

within the framework of their program. Of course; no evaluation can discount or
replace session-by-session and midpoint critiques. In and of itself, however, a

final evaloation may have a greater impact because it provides a more compre-
hensive, hindsight response to the total workshop.

There are many ways to complete an evaluation. You could do it verbally, either

as a group or individually, or you could develop a written questionnaire that would

function as an evaluation form. | used both approaches, and miuch of the ration-

with each group. = = . } T
My relationship with the elderly women's group had more continaity.and depth,

ale for how | used these approaches had to do with the quality of my relationship

and their experiences covered much more content over a longer period of time.

Following is a sample of the questions | asked the participants in this group:

s+ What did you enijoy the most? What was the highlight of the workshop? Why?

» What did you like least in the workshop? Why? - =

s Rate the following things we have done in the warkshop according to your pref-
efence what you liked best, beginning with #1. Then describe why #1.was the
rrost important for you: (A list describing each session and some activities was
provided) :

« If there were readings/handouts, were they useful? Why or why not?

* What parts of the workshop were unsatisfactory? Why?

« What would you like to_see changed? added? takenout? =

s What have you leariied from the workshop that you didn’t know before?.

« Would you participate in another workshop of this kind? Why cr why not?

s Were you satisfied with youor facilitator? Why or why not? What did-you like/
dislike about-her? _ ____

¢ Othier comments; please:

The women's center series was based on two independent events where I-had

no ongoing relationship with the participants. It.made most sense, therefore, to
critique each session by itself and to do this verbally-so as riot to put the partici-
panis on the spot by asking them to complete a written questionnaire..

The staff.at both community sites critiqued the workshop series. Following is a

" sample of the questions presented to the elderly center staff: -

-~ 133
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¢ Describe thie relationship that was establistied betweer the workshop facilitator
and yourself. Were the communication and.contact satisfactory?

* Did thie workshop fullill your expectations? Why or why not?

« How did the workshop fit into your overall program?

* What impact did the workshop have on your community orgamzahon"

¢ What impact did you feel the workshop had on the women who participated in
it?

s Would you be mterested in havtngthe workshop repeated" Why or why | not?

Do you have any suggestions fcr changes in the community outreach or work-
shop model? s
. Add|t|onal comments and/or suggestions.
! cannot stress_enough how important these partrcrpant and staff evaluations
were to my overall assessment of the two workshop series. They helped me con-

mlspercelved For these reasons | strongly recommend that you complete a well
thought out evaluation of your workshop series.

CONTENT
Workshop A

We never get to sit down and talk wtth

each other like this: We don't take the
time.

The foltowmg workshop series was conducted Wlth the eIderIy women 's group
over a twelve-week period; sessions averaged from two and one-half to three
hours each. The workshop emphasizes personal, oral history. Women's history,
as an _inseparable facet of oral history, is consistently interwoven, but received
less direct attention. Topics are explored in this workshop series primarily
through storytelling—storytelling about how participants came to live in their
community, about their grandmothers mothars; and selves; about their paid and -
unpaid work_experiences; and_about_their photographs and artifacts. Other
activities include presentation of a slide_show:.an women's history |n the United
States, group reading of a twelvé-page historical account of women's work, view-
ing a documentary film about three women's lives during the 1930's; and writing
a three- to eigh*-page family history that focuses on women. These famlly histo-
ries were read aloud and crtthued and each woman's writing experience was
discussed during two of the sessions, one of which was videotaped:

Session One: Women's Oral Traditions and Personal History
The goals of the first session were twofold:
1 For group members to become acquainted .

. For participants to be introduced to women'’s orat tradltton/hlstory
Some groups become more “rap’-oriénted,; others tend to avoid the personal

and become more “stady’-oriented.. The first. meeting is crucial for striking a
healthy balance between the two and helps set the tone and direction for future
sessions. Partrmpants should connect equally with each other, with who they are,
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and with what they are about to learn. Some of the more specific objectives for
this session are making history excitirig and alive; helping the women become

more comfortable with each other; beginning to_establish a serise of openness

and trust; helping participants recognize their similarities and difierences; and

dispelling myths about the nature of the workshops.

B. Suggested Activities S o
1. Introduce yourself, and describe the purpose and goals of the workshop series
and how and why you came to be there: Then ask participants to introduce
themselves; talk about why they are there, and discuss what they expect from
the workshops. S T,
Although the introductory activity appears simple, it is in fact complex: it
demands your utmost attention: Always. go first in this_process. Participants,
" who are more vuinerabie than you, Shold hiot immediately be put on the spot;
they should have time to learn about you and what you are. planning. You
should aiso clarify any misconceptions about the series: For.example; many of

the women in my group imagined | was there to conduct individual interviews;
it took time to convey a group approach to doing oral histories. This explana-
tion may have been more threatening because of the vagueness about how we

would proceed and the responsibility that each participant would have to
assume; bat it was worth it. Be honest and sincere about who you are and why

you are there. | told participants aboat my fearning and teaching involvement

with women's history and oral history; about why | chose to do a workshop
series emphasizing oral history with elder women; that { was being paid to do
this.work; and what our larger project was all about. ' -

~ Most of the participants were enthusiastic and friendly about meeting one
another. They were visibly uncomfortable, however, when they described why

they had attended the meeting. Specifics were difficult to come by: they
wanted to know what the Sessions were all about; were curious and interested,
and did not have any expectations. To help the wornen feel less anxious, |
moved on to an easier, more corcrete activity that introduced women's oral
history:.

2. Ask participants to describe when and how they came fo live in their commu-
nity. This exercise will introduce them to personal, oral history and will begin to
establish a historical sense of their lives. Participate equally in this activity, but -
do not go first this time. Give group members the opportunity to take their time,

because you have already taken quite a bit in the first activity. This exercise

works well. It is general, yet connected to an immediate experience that is
engaging and informative. Participants can also easily determine just how
miich they want to say.

" One reason for the success of this activity is that its purpose was immediate,
tangible, and concrete. Although ! was nota resident of the participants’ com-
munity, my story proved to be significant for gaining their trust. Recollections

of my immigrant grandparents, poverty-stricken parents, and other life experi-

ences identified my class background as similar to theirs. This was a powerful

bonding force and made their acceptance of me easier. In many instances we
were able to understand one another without explanation, in Sitence, because
of our similarities.d .. __ o o
A wealth of histaorical information emerged during the second activity.
Women who had immigrated to this <cuntry described their lives in Ireland and
Nova Scotia; they talked_about beirig poor but happy, living close to the sail
and breathing fresh air. Some women repeated stories told _to them by their
Swedish and Scottish immigrant parents or grandparents. Al expressed vivid
memories of the first years in their commanity. Rooming houses were abun-

dant; many of the women or their mothers worked as “kitchen canaries”
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{domiestic helpers); funerals were_held in the living room of their residences;
and there were always extended-family gala events on Saturday nights. Yes,
indeed, they were poor; bat *; ..: back then you didn't realize how_poor you
were . ... we tholight most people were in the same situation.” Although they
.were happy alongside their hardships, they also retognized in retrospect that
they uinknowingly iived in an isolated world. I didn’t know until later that peo-
ple saw us as the poor and were prejudiced againstus.” . _
~ Other concrete Issues arose for discassion during this activity. For example,
when reference was made to living in an isolated neiyhborhood and about the

prejudices toward poor, Catholic, and certain white ethnic groups, we talked
about how the system creales ghettoes for keepirig people separated, about

the women's experiences, and about the current economic/racial discrimina-
tion taward Third World people. We aiso worked at defining what Third World

meant: This was an exciting learning experience that also demonstrated the.

participants’ serise of freedom and willingness to ask questions: Some of the
discussion was difficult and tense because of differing attitudes toward non-
white people. But it also seemed to be a very positive, constructive beginning
for breaking through racial prejudices: _ __
This session made me sharply aware of what my leadership role ‘wouid be
for this group. Little energy would have to be directed to keeping the women
talking; they really enjoyed; wanted, and needed this special_time to be with
one another. Instead, | would have to keep the discussions focused .and be
conscious of time limitations. Even though we went beyond the allotted two
holirs, concluding was difficult. This session also helped me realize to what
extent | needed to be flexible and open to revising the original workshop plans.
Learning about the women's backgrounds helped focus the content and ‘the
resources i would use. ™
Alternative Activities. If you're already familiar with the group members, or have
_ done enough preparatory Work to learn about them, you can ask more spe-
tific questions or create more specific topics for the women to discuss. For
example. yoy can ask if they know how their particuldr ethinic oy racial group

came to live in the area. Or you can ask if they want to discuss any particular
historical period ot topic, such as life during the Depression or their work
experiences. You.can also ask them to recount stories or songs that have
been passed on to them by their mothers and.grandmothers: Be sure to have
enough historical information yourself to elaborate on whatever is.being dis-

cussed, and Keep the discussion as woman-oriented as you can.

Session Two, Three and Four: Creating Oral Histories
: . ' Our Grandmothers, Mothers; and Selves

The following three sessions were approach xd thematically. Women created
essentially female family histories by storytelling. Each woman spoke about her
grandmothers, her mother, and her reie as mother, aunt, and/or non-blood-
intense phase of the series in which we drew upon our own privaie, personal life
experiences without using outside resource materials.
A. Goals L
~ There were several goals for the three sessions: L
1. To learn, experientially, what oral tradition/history is all about by doing it
2. To grasp and internaiize a firm understanding of the important role oral history
_ hasinpeople'slives - ° St
3: To realize the unfortunate neglect of this primary source material by historians,

and to analyze why and how it is neglected, especially with a concern for the
unrecorded histories of common people

_related nurturér in relation to childrer. This was an exciting and remarkably
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B: Suggested éctirfltles )
Session Two. Discuss memoaories of grandmothers and recount stories, anec-

.
N

L
Toget |n,touch wrth our female herrtage—to conscroust apprecrate its srgn|f|~

cant valoe in relafion to women’ s culture and history *+ . .

5. To develop openness and trust among the group, members . .
\

\

dotes; and songs. that were passed on by grandmothers It is important to
begin this storytelllng by going as far back as Is comfortable: an historical
sense or framework will be established; being slightly remote in_personal

immediacy will diminish fears of vulnerablllty. yet perstona!l histories. will be -

shared. These first stories begin to establish trust toward more intimate shar-

ing in future sessions and bagin to develop “‘recollecting” skills, which often

lie dormant or are kept. secretly within the confines of our own heads. As a few

women remarked, ‘‘You can’t imagine. how much more I'm_able to remember
about my earlier hfe because of the thinking and talking this workshop has,

caused There's so much information that has come to life that I'd forgotten

about.”
This session seemed a bit strenuous because the women were not in the

habtt ‘of thinking and talking about their grandmaothers: However, they were

eager to share to ltsten and to’ Iearn from others ‘The real drf‘tculty lay in how

had very I|ttle interaction with her grandmother because she spoke onIy Eng-

lish and her grandmother.spoke only Palish: Nonetheless; she recalled the
excitement in. preparing for'the many journeys to visit her grandmother

Ariother woman described incidents from the-years she had lived with her
grandmother diring her late adoiescence. She had felt very close to her and

often thought her grandmother was more like a mother to_her than her own

mother had been. Not having known either of ‘her grandmothers, another:.

woman recollected the tragic story of her maternal grandmother’s death This
story had been passed on to her during her chlldhood . R
One way we expanded on the grandmother stories was by reerctrng upon

that particular historical period in which our grandmothers had tived. For
example, when one woman talked about the memories of her grandmother

riding a bicycle durmg the early part of this century, we were able to discuss

the issues of women's health, exercise, and restrictive clothing during that

time: In another instance we were able to discuss the expenmental medical
abuse of an immigrant grandmother, which had resuiied in her death: This

development of a historical contexi suggests_how easily oral tradition_and

women's history work hand in hand. It also illustrates the ‘necessity for you to

be supplted Thisisa dynamlc that will occur in each session.

Sesston Three. DISCUSS memories of partrcnpants mothers and stories and anec-

dotes paSsed on by their mothers. The topic is more immediate and contem-

porary in the minds of the women and may be more emotional: This progres-
sion is fine, since participants will have grown closer to one another, become

more open, and established higher trast levels.. They also will be developing
their skills for both conscious historical fact finding and personal sharing that

shoald resaltin a comfortable yet. powerful hrstorrcal framework o
The _most predo'

relationships that each of us had with our mather, our-mother's mflt.ence’or]
our life; our feelings toward our mother; and roles that we played within the

family in relation to our mother. For example, one woman had had an

extremely good, open relationship with her mather and adored her; another
had felt abandoned; another. had felt restricted because she had constantly

been reniiiided to behave as a “proper lady”; and another had acted as a

\
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mother in the place of her own ill mother: What this activity brought to the

forefront was an.openness to share differlng expertences about our relation-

ships. with our_mothers. It was so- moving to participate in a situation where -
peopie appreciated and valued each others' experiences’ where judg'rﬁ'e'ht's';
were avoided; and where everyone was involved in drawing ‘out historical
.data by asking direct questions. .
_.To expand upen the personal “mother” theme and to make direct connec-
tions with women's history, you can talk about the condition of woman during
a partrcutar time period; historical events that may have influenced a moth-

er's behavior; and._the dual or triple roles that.a woman was often forced to

take on as child bearer, . mother, and worker inside and outside the home. You

can also discuss the effect different movements; such as. women's suffrage;

" racial equality, or labor organization, have had on women's lives.

Session Four. Have women describe and discuss their experiences as a mother,
as an aunt, or in Some other nurturing role in relation to ¢hildren. Bear in mind
that not aII women are blologlcal mothers or aunts; but that most do have a
teacher, nurse, and soon.

This was an appropriate subject for the elder women’s group because all of
the women were mothers or stepmothers. it was a natural progressnon for

drawing closure to discussing very personal themes: woman's role as nur-
turer—as grandmother and as mother. Had wé not discusséd the partici-
pants’ experiences as nurturers; they probably would have felt excluded or
separated from the female heritage they had created thus far. This discussion
was also an excelient opportunity for the women to recognize the oral tradi-
ttons they themselves have created and how they have made and are making
women's history.

. Women talked abont the number of children and grandchnldren they had,

w,ha,t,lt was "1 -2~ birth_at home, whalt raising or having relationships with
childrer. -~ . the effect of working outside the home while having
young cb :haices they did or did not have about bearing chil-
dren. it w . .'2d discussion in which history was immediate and
alive. ' :

Alternat: 4ot suivs Two, Three and Four. You could use a chronologi-
caie # u.. . rinformaticn about the women's lives during childhood,
adoie.,ceri. . & adulthood. and adulthood. Or you could_ask women to

discugs their wuovk experiencs:, as women, during.these four life stages:

Whatever you chese to_do should be well thought out, and the emphasis
should be on personal history-sharing: _

Session Five: The Historical Significance of Photographs
A. Goals .
~ The goals of this session were twofold:
. To disengage participants from an emphéélé on their personat hL tories
2 To learn concrete facts about women's history with the aid of outside
matenals

ﬁnexpected intensity._of the first four sessions. Nevertheless; the expertentlal

expcsure to oral tradition and history had made us eager to learn more about

women's history.

B. Suggested Activity
Have women bring sngmflcant old and contemporary photographs they want
to show others and talk about. This activity is a wonderful combination of
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using external resources, while maintaining contact with personal histories. It
proved to be an excellent transitionaltool. -~

" There were few but poignant tintype photos dating back to the 1890's and
early 1900's. These treasures portrayed a mothar working in a hat factory, a
bicyclist, and many female and family-type portraits. Many other photos

dated to the 1920's, 1930’s, and 1940’s, when the participants were children,

zdolescents; young adults; and adults. The more contemporary photos were
- of children and grandchildren. Again, this activity was .interlaced with com-

ments and speculations about women'’s history during these decades. .
. It is difficult to describe accurately the excitement and joy. with which we
shared these photographs. It was very personal and real, and the amount of
historical information that flourished during, this session was amazing. This
activity certainly is évocative and should be included in any workshop on

« women’'s oral history/women’s history. .. - . __.
Altemate Activities. Many sources are ot Used to their full potential for document-
ing women’s histary. In addition to photographs, music, art, poetry, artifacts,

and other cliltural iterrs can be included. Any one of these cultural aspects can’
initiate an engaging activity that would combine both personal experiences and

ouitside resources. This combination can enable you to make an easier transi-
tion to using predominantly resources that are niot based on personal experi-
ence. - . - - S :

For example, women are often engaged iin needlework arts, such as cro-

cheting, quilting, embroidery, and petit point. Have the womer. bring in items
that have been made by female friends or relatives or by themselves. Discuss
what they know about these art works, their experiences in creating them, or
the role siich work plays in womien's lives. This type of exercise will illustrate
the significant effect cuitural items have in making women'’s history.
__Another option wolld be to complement the photographs by bringing in.

photographic essay books that deal with a specific time or a specific subject
matter such as needlework arts; women's history, or women’s work.

Sessions Six; Seven, Eight and Nine: A Look at Women’s History—

An Overview, Women's Work; and Oral

A. Goals Hlstory |f1 Docgmenfary Film 7 7
This section places more emphasis on gaining a historical overview of wom-

en’'s history. The general goals are:. - A I

1. To provide women with inStriictive situations in which they can learn facts

about women'’s history .
. To make this history come alive

. To. establish connections between personal histories and concrete historical
information . : '
. To analyze women's history in relation to society at large

. To make connectio’is betweer: the past and the present
1 used audiovisual and written matérials to stimulate this learning process.

Over the niext four sessions we saw a slide show. on women's history in the

United States; read a historical accaint of worien's work; discussed our paid
and unpaid work experiences; and saw a documentary film about three women'’s
jives in the 1930’s. .

B. Suggested Activities

ap: N

Session Six. The purpose of this meeting was to familiarize women with an over-
view of women's history. This overview should especially illustrate the diver-
sity within women’s culture: our various roles; age, race, class, and efmo-

i
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tional/sexua! backgrounds; and theé mariy mioverments in which_we have
participated; Becauase history can often be dry, it was crucial for me to find a
resource and lo create an exercise that would actively draw warnen into a
lively body of knowledge. o e Lt

Show the slidé show on wormen's history in the United States:? It dates

from colonial times to the present, reflects the diversity of women, includes a

narrative script and can be practically used within a one- to three-hour work:
shop. Encourage responses and comments while viewing the show, instead
of waiting until the end. Spontaneous responses are a much better way of
getting women involved in the content. Be sure you preview the show for your
own familiarity and to get a sense of where and how you can interject addi-
tionalinformation. . _ -
Ths slide show elicited more response and interest than expected; the
activity took a full three hours. Sometimes the women asked spacific ques-
tions or were given specific information about historical events or periods. At
other times, the cortent stimulated participants to comment about what they
saw on the screen... . _ . Dl
~ For example, slides of Native American women and life prompted a few of
the women to talk about the mistreatment and killing of Native Americans by
white settlers: In a brief section dealing with the birth control movement and a
pioneer birth control advocate, Margaret Sanger, the women talked about

their vague remembrances of that movement. The existence of birth contral
clinics and the inaccessibility or accessibility of such vital information was dis-
cussed. We next_explored a controversial issue about women's reproductive

rights: abortion. Sorme wommen recounted the hush-hushness and inaccessi-
bility of information about abortion, told how acguairtances or friends went
about getting an abortion, and speculated about which women did and did
not get an abortion during the 1920’s and 1930's.

Some of the slides depict the enslavement of African-American_ women.
The connections between slavery and sexual controls raised the issue of sex-

ual violence against. Afro-American women by white plantation owners and

‘the current sterilization abuse of Third World women in this and other

countries:

- The slides of the 1920's and 1930's evoked tremendous comment because

these years were a particularly significant time in the women's lives. Many
were riewly married and raising children during the Depression. They
described giving birth to children at home; the positive, helpful role of the vis-
iting narses; and the health care services provided by well-baby clinics.
Apparently these clinics not only provided heaith care, but served as an infar-
mal social center where women visited with each’ other—providing a much-
rieeded oliflet for wormen who had recently become mothers:

“The siide show also depicted the various roles women have played
througholt history—interpreters; colonial homemakers, spies, nurses; mili-
tary strategists and commanders, pioneers, skilled and unskilled paid work-

ers, and activists/leaders in various movements. It was especially inspiring to
recognize unusual roles, to acknowledge that women do make choices to do
non-traditional work and do make choices.to not marry. The latter choice was
particularly important for me, as | was the only unmarried woman in the
group; it prompted women to acknowledge and appreciate my choice, and it
encouraged one woman to talk enthusiastically about an unmarried daughter.

TAnd Ain't [ A Woman? A History of Wormen in the United States from 1600 to the Present,
produced by Deirdre Delaney; Mary Fastaband, and Leona Pollack. See the Resources sec-
tion, pp. 159~169, for ordering information. '

= -

o 151 LA




Q

ERIC

Aruitoxt provided by Eic:

The slide show was effective; women were eager to learn more about wom-
en’s history; and at this point the trust level made it easy to comment and ask

questions. | do not thir the slide show would have been as effective if it had
been presented earlter in the series.

show, you mtght want to t’mphasme a partlcular aspect or theme in women's
history: for example, women's work, labor organizing, union organizing; inde-
. pendence; aging; regional history; or ethnic/racial history. In addition to the

resources listed at the end of this chapter, your local libraries, women's

_ organizations; or women's resource lists might provide further suggestlons
Sessions Seven, Eight, and Nine. One of the goals for these sessions is to have

the women more-closely explore ane aspect of women's hlstory Other goals
are to introduce participants to written materials on women's history; to help

them realize the amount of information that does exist on any one area in

wormien's history; and to integrate life experience with learriing women’s his-
tory. This last objective is valuable, if only to demonstrate the possibilities for

delvmg into a specific topic or time period:. We chose to concentrate on wom-
en's work.

Session Seven: Rotate readlng aloud to one another the brief, but dramatic_his-
torical account of women's work.? Havmg everyone read a paragraph or.

excerpt involves all participants equally in contributing to the learning proc-
ess. Interject comments and responses during, rathier than after, the reading:

Be sure to take enough time for_compieting_this activity. Not only is there a
tremendous amount of historical information to digest and discuss, but every-
one's.reading pace and abitity vary

Within the realm of women's work, you may decide to explore only one
aspect: women's housework; motherhood; or needlework arts. Or you may
choose to focus on the paid work the women have performec > written
materials that are fairly short, readable, and understandable.

Session Eight. Have women discass their paid and unpaid work expenences ket

them know about this activity at the =nd of the preceding session so they will

have time to think about the tapic. The objectlves of this exercis2 are to define
what women's work is; to validate all women's work experiences; and to ana-
lyze women's work contributions to society. The discussion. w,|II take on
greater sighificance when the group begins considering women's .unpaid
work_in the home—an instance_in whlchfyvpfmfe;lsprjk iS often taken for
granted or viewed not as work; but as women's inherent role: In discussing
the paid labor force, you should corsider the use of women as cheap laborers
or as fill-ins daring worker shortage‘

‘We decided to devote this séssion entnrety to our pald and unpald work

expenences because wedid not feel we had satisfactorily completed the dis-

cussion in the preceding session. More than three hours were spent describ-

ing housework; child reartng and various paid work situations. Women were

able to recogrize ways in which their work had been undervalued or taken for
granted. Some of the women's paid work experiences included gas station

attendant, hair dresser, laundry worker, machinist; nurse; registered optician,
factory card sorter, and parish church helper. Because women do take on or

are forced into non-traditional work roles,; you might want to interject that dur-
ing colonial times women were printers, tavernkeepers, and so on, @nd that in
wartime women do many male-identified jobs.

~Many women remembered having been frustrated about their paid work sit-
uation because their husbands had not wanted them out workmg*“woman S

'Anne Froines, Women's Work Is Never Done (Somerville, Massachusetts New England

Free Press; 1972).
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place is in the home:" One woman vividly recalled the obsessive jealousy and
control shown by her husband. The couple eventually divorced, and she
described her divorce as the beginning of a time when she “could breathe
again.” The women also identified their experiences in the paid labor force as
having provided some independence (financial and otherwise}, regardless of
the triple work roles they may have had to play as homemaker, child rearer,
and paid worker. . __ __ __ . L

~ This session helped shed a new light on women's paid and unpaid work
experiences, particularly as won:en’s work contributes to society as a whole.

workshop series back to personal histories: The presentation of a film was
used to accomplish this_transition.

~ Show Union Maids,! a documentary film about women’s union organizing
in the 1930’s._ - “e_interviews with and commentary by three remarkable.
women drew participants into the jays and realities of their work and life strug-
gles. For this session, the fitm provided continuity with the theme of «vomen's

work: it was aboat women’s lives and illustrated how women’s _oral histories

Session Nine. This session provides a transition to shift the emphasis of the

colild be used to create tangible projects. What became relevant and striking
to the participants was the film’s portrayal of three ordinary women cominuni-
cating their experiences through storytelling: These women were doirg oral
history on film, and that was an exciting_ visualreality.
_ The varicus themes inthis documentary film make it appropriate for Mmany
purposes. Yo can use it to emphasize women's work; labor and union orga-
nizing (for example, the development of the CIO union in the 1930's); work
conditions; pay, and roles; the relationship women have had with male-domi-
nated unions: women’s history in.general; and other issues. Labor and union
organizing was_not a point of identification for participants in these work-
snops: That women received unequal pay for their work, and were treated as
secondary citizens by men, did become a common ground for identification.
When making connections ‘about the filmed oral histories and those which
évolved in the workshop series, one woman commented, “This workshop is

" so great. We never get to sit down and talk with each other like this. We don’t

take the time." The importance of creating and preserving oral history was
not immediate in the minds of everyone. | then suggested that the group write
a three- to eight-page female-focused family history over the next two o: (hree
weeks which ultimately turned into a booklet. As a group, we could put in writ
ing what we had discussed in earlier sessions; create something for our-
selves: and have somethifig that could be passed on to others: My sugges-
tions included plans to read the histories to one anbther, to eritique them, to
revise them if necessary, and to dis~uss the writing experience. The histories
would then be typed and put togeth... in booklet form—all within the next sev-
eral sessions. S e
_ Everyone was excited aboit doing the project, but also apprehensive about
1ne actual writing:. After speiding some time discussing the anxieties and
insecurities that ofter: accompany the writing experience, we decided lo go
ahead with the projzect: Two_articles were then distributed to encourage and
guide the women. One article was a short, stimulating newspaper account of

family history; the other was a brief local community newspaper account of a
“soammon’ woman's memories of her grandmother.

~Union Maids: A Documentary about Women Organizing in the 1930's, produced by Julia

Reichert; James. Klein, and Miles Mogulescu. See the Resources section, pp. 159-163, for
ordering information: _ .
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B. Suggested Activities
Sessions Ten and Eleven.-Have the women wrtte and read aloud their hlstorles,

__The film Umonqu:c]sﬁproyedﬁtqbﬁe invaluable in gettlng us back to oral his-
tory Other resources can be oral histary booklets that are part of a community
project or excerpts from oral history anthologies that have been pubhshed for

the general public: Personally, | think films are a stronger, more moving force.
Pérhaps you colld comiplemerit a film with examples of written works:

Oral Hlstory Booklet

A. Goals :

Refer to the general goats for this chapter (pp: 133-135).

comment on one another's work; and discuss the writing experience.
Because one of our sessichs was postponed, we had two weeks to write the

three- to eight-page history. Keep_the writing aSS|gnment manageable so it
do@és not becoime overwhelming. Consider, too, that this.is not a writing-skills
workshop, and; in_our case; the work was not being published. Consequently,

we werre happy with and quite accepting toward each written contribution as it
was submitted. | am sure the project wdolld have been difficult if we had

ntended to pubtish the oral histories:

During these sessions, each part|C|pant read her hlstory aloud and

resaived immediate feedback from other members about the content, speciti-
cally aboui information that seemed missing or repeated One.woman, who
dnd siot feel comiortable about her Engltsh language writing _skills, wrote her

history in ltalian. Her granddaught. -~ then translated the work into_English:
The women found it refreshing to recapture the information shared in earlier

sessions. And they were genuinely thrilled by their success in writing the sto-

ries. This entire activity took one and a half sessions. During the last-half of

the eluventh meeting; we discussed our writing experiences as a group. This
session was videotaped, which added-stil! another dimension to the project:

The women had never been videotaped; some had never seen videotape
equipment, and chances were that this tape might be used to illustrate the

creativity behind women's writing and/or the creation of women's oral history.

The oral histories were typed and put together in inexpensive but attractive
folders (82 by.11 inches, colored cardboard, hole-punched). Each woman
received the original copy of her history, plus & collection of everyone else’s.
Having the original typed  copy enabled each woman to photocopy her history

if she wanted to pass it on to her children; grandchildren; other relatives; and
friends.

Altarnate Aciiwry What alternatives could you plan?_This type of project; depend-

ing on its-objective, can take as long as twelve to twerity-four weeks to com-

plete; or. even longer. Remember, we had a few postponements, which gave
is an additional two weeks to complete a limited product outside of ¢ ir meet-
ing times. If your workshops are_entirely devoted to oral histories, sich a
short time may be of iittle concern. You may also decide that you would like
the histories published. If so, check with local community organizations and
funding sources for financial assistance: Or you may want to create a slide
show or a film, depending on the résources, skills, and time available. There
are many exciting and worthwhile possibilities for developing oral hlstorprroL
ecits. The crucial point is to act upon the urgency for preserving women's

histories: .

Session Twelve. The purpose of the final meetlng is to celebrate the work accom-

plished together; to evaluate the workshop content and process and to :,en5|-
tively draw an end to the weekly meetings:
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Plan a comfortable; low- key party so women can sacialize with. each other

yet continie to do some work. Have women bring in artifacts they would like
to talk about and show others; distribute the oral history booklets as a con-

crete product and remembrance of the workshops;. create sufficient time_to

evaluate the workshop series; and have everyone talk about what it means for
the workshops to be ending:

_ _This_last session was very 1 weII attended There were many loose ends to

lig; and it was clear! thatwe really did not want to Ieave each other Much prlde

We talked about what it meant for us to have such a visible. proggct qugr
hands. Afterward, we ate- suimptucus desserts that the women had made,
toasted each other with champagne or soft drinks; and talked about the arti-

facts that were brought in. Hand-laced items, a fam|ly -tree painting; an old

table crumber, a door stop andphotographs were among the treasures.

The ending o1 a group 's life is very 51gn|f|cant to each individual member,

and termination can be a very,glrsrtgrpmg issue to resolve during this last

meeting. There are many ways in which closure can be handled, but in any
event, be sure the issug is not avei;iéd.

A descnptlon of the w?rkshop serles for the younger group, ui L1t wemen's
center. tollows. Given that it was designed.as two indepencant i .. 'ach
" events, it is much shorter in length: It would be especially arnrop ‘te to ;
review if you have a very limited amount of time to conduct - - “*hop or if

you v ntt -gsent a single event as part of a general outreach p. ‘oy: am. You

can ais, - .or_to the_ achvntles described in Workshop A for expanding the

series to match whatever time frame you are working in.

Workshop B
Séssion One: Ah Overview of Wommen's History

A. Goals

The goals of this session are:
1. To introduce partlclpants to women's hlstory in the United States :

i,
2: To discuss what women's histoiyis

3. To critique its status from a feminist perspectlve .

4. To encourage women to learn more about their history
B.

Suggested Act/wty B
Show the women's history. slide show And Ain't | A Woman,i_ en. >uraging
comments and questions during the viewing. Afterward discuss and critique’

women’s hlstory with participants. Flnally, distribute a short take-home article

on women’s history and one on women’s oral history, as well as a.one-pzge
bibliography on each of these subjects, so that the women can edsily explore-

futher resources if they choose:
This slide show is an_effective means of provndmg concrete facts about

women's history in a simple; non-intimidating. manner.. This. particular_slide

‘gshow can easily capture the interest of the partncupants aboit an overwhelm-

ing subject that covers a span of over 350 years; in fact, using any audiovisual
medium |§tthU|ckest easiest, and most effective way of prowdmg an over-

view of women’s history to a grc. 2. If And Ain't I A Woman is not accessible,

1And Ain‘t 1 A Woman? A Hlstory of Women in the United States rrem 1600 to the Present,
‘produced by Deirdre Delaney, Mary Fastaband, anc Leona i-oltack See the Resources sec-
tion. pp. 159-169, for ordering information.
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you may want to create your own resources. For example, there are 2 number
of phonograph récords and phaotographi

7777777777777 - §s5ays on women’s history that
might be as fanctional; you coutd combine them or use them independently.
Or it an opague projéctor is available, you might select specific photographs
for_projection onto a wall and provide commentary or music.

_ To ensure a more involved discassion and critique of wamen'’s history; you
could make written materials available to participants before the session. |
folnd that trying to define women's history and critique its status called for
more leadership on my part than | had expected. This is not an onusual cir-
cumstance when yoG are working with a group that has not had previous

exposure to women's_history. Nor is it unicommon to experience difficulty

when you are trying to avoid rhetoric while doing this. Mention in your publicity

that handouts are available at a particular place. Be aware, though, that writ-
ten materials can symbolize a kind of involvement that potential participarits
do not want; cansequently, handouts could discourage tiierr: from attending
the session:

.

Session Two: Women's Oral History

A. Goals
The goals of this session are:

1. To introduce women's history

2. To underscore and diScuss its value

3. To encourage participants to collect and create oral histories

B. Suggested Activity .. . . . U
Show the fitm Union Maids' and re-uest that participants pay particular atten-
tion to what the women are doing: that is, the women in the film are storytelling
about their lives and are thereby creating an oral history documentary film.
This film will undoubtedly stimulate participants to consider the significance of
women's oral traditions and history. Follow the film with a discussion_about
women's oral history. Then_distribute the articles on wonien's history and
women's oral history, and a bibliographic sheet on each of these subjects.

Participants can easily become engaged in any number of issues that pro-

vokingly emerge from viewing this film. An oral history methoc i3 Lsed te
produce the documentary, but it is not highlighted as a theme. C~nszgquently.
you will have to stress your theme—women'’s oral history—to the wrmen.

" The nine women who attended this session thoroughly enjoyed the film.
which was followed by a lively discussion of women’s oral history. Most ¢ the
wormen felt that they were able to understand women's lives and c. al traditic s
in a new light. The value of collecting women's oral histories had quite an
impact. Women expressed an eagerness to learn more about their grand-
mothers, mother, great-aunts, and aunts. One woman was already involved.in
collecting the histories of many female relatives. She was not recording the
histories in any form, however, but now thought she would begin to. Another
woman was very interested in specific topics, like “i-th control, but felt the
suibject was taboo to her grandmother. This led t .1 brief discussion_of the
interview process itself—how it is planned and conducted and, in this case,

how ons might indirectly get to a particular issue. . *npression was that

these women were géruinely interested in coriducting interviews and collect-

" Union Maids: A Docurmentary zbout Women_Organizing in the 1930's, produced by Julia
Reichert, James Kiein, and Miles Mogulescu. See the Resources section, pp 159-189, for

ordering information.
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ing oral histories and that they would probably follow up this session by read-
ing the handouts. ___ -
Besides Unjon Maids, there are a few other films fisted .in the Resources

section that emphasize the importance of women's oral traditions and history. ~ ..

You coald also play. tape-recorded excerpts of interviews that have already
been completed and could even conduct some interviews youarself in prepara-
tion for this workshop.

The two sessions described, individually and combiried, raise a number of

coricerns for presenting independent workshops: On the one hand, present-
ing a single, workshop does_not_provide enough time for depth and for

response to written materials. Nor does it establish content and group continu-
ity that would enable participants to grasp a firmer hold and understanding of

women's history. On the other hand, there may not be enough time or partici-
pant interest to develop a longer series. Certainly, the advantage to a neces-

sarily short workshap is that any exposure to women's history is more valu-
able than none at all.

CONCLUSION

~ Each of the workshop series in their uniqoe content, structare, and process,
successfully introduced women's history to community women. The workshops
were well-received and well-evaluated by participants and agency staff, and had
noticeable impact on the participants'lives.

The women who participated in the women's center_workshop series
responded tavorably to ihe contént and format. Their overall evaluations were
brief and low key, but positive. Most women said they learned a great deal from
the wommen's history slide-show session. The film and subsequent discussion of
the second session carried much more depth and interest. Participants appeared

to be excited about oral history, its value, the role it plays in women'’s lives, and the

need to gather oral histories. One woman remarked:

My grandfather always tells stories, . -

with my grandmother quietly sitting in

the background. This [session] has .

hHelped me realize the importance of

her life . . . the nead | have to learn

more about her and draw her out:

The eiderly center workshop series was much more substantive and dynamic,

4nd the women responded positively to their experiences. One woman wrote that
“getting to know each other and having all our memgries come forth” was what

she enjoyed the most: Another woman said: ~ -

. . . &ll of the program was interesting;
entertaining, and later very thrifling. [t
helped me] to realize that events,
which were common to your life, _
became real, and had volume to them
.. . that the stories told to you were a
reat life for your Mother; and you could
almost feel . . . how Mama was feeling
157
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" s

when she told us the things she.
: remembered. It made me realize more
: © strongly the solid sense of that far-off
time: Talking of ‘Those Days’ became
so real that automatically yoa :
searched your memory for other bits
of lore. :

__Everyone said she_would participaté in another workshop saries of this kind.
One woman indicated that:
1] was beginring to ieel a loss of sin-
cere attention paid to [my] former
years, [I] allowed.the “life of the min-
ute" to take.too strong a hold on [my]
“life appreciation as it was,” which [i
am] now beginning to be sorry not to
know more deeply.

Nsedicss 10 say, the workshops condiicted with the elderly women were an -

enormnusly wonderful experience for everyone: The vitality and information that

these women brought to the sessions were beatiful and rich. And yet, it is amaz-
ing that these-women are often ignored in our society simply because they are
elderly and women. - .
A staff person at that community site_was very aware of the importance of
these workshops for the elderly women. As she said:
In my apinion; the workshop suc-
ceeded in making each of them feel
that they really have lived worthwhile
lives—that each one in her own way
contributed to society, and was active
in her community and_civic organiza-
tions. They had negative views pre-
vious to the workshop. They all now .
feel very positive about their life styles

and themselves. They feel their fami.

lies sHow even more respect toward

| really cannot say enough about the
workshop and do it justice. (She) .
helped each senior to feel proud of
her life and to no longer have negative
“attitudes about her former. years.
~ Both of these workshop experiences were very important to me: Finally, 1 felt
like | was in a teaching situation | wanted to be in. | was able to share my passion
for womer:'s history with women whon' | 23pecially wanted to share it with—com-

_munity women. | strongly urge you to foiw your interest if you are inclined to do

"a similar workshop series. As you know, options for workshop content and stroc-

ture are endless: By trusting yourself, by being imaginative, assertive, anu €unsi-
tive, you will undoubtegly be successful in your endeavors.

| especially want to tharik all of'the community women | have corne to know this

past year-—for being-open about sharing and learning women's history. You have
given so nuch to me; we have given so much:to each other. -,
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RESOURCES :

' The following resources only begin to scratch the surface of women's history

materials that are available. Although some of the sources are contemiporary in

their historical relevance, the majority offer greater historical distance: Nine cate-

gories_are used to enable more practical-use—of-this Resource section. They
inclade:

 Resources osed in these workshops o

¢ Women's hnstory general (this is subdivided into two categones one category
contains overview works; the other, works of neglected groups of woti.en)

¢ Bibliographic resources

* Oral histary.

* Films and slide shows

¢ Photographic essays

¢ Music: books and records

¢ Poetry

o Art
Most of the works are not cross—referenced .and tremendous categorical over-

1aps exist. For example, some of the oral history and materials of neglected

groups of women could easily be included under Women's History: General; but
are not. Consequently, if _you are Iookmq for & speciflc reference you should

I|sted books are expensive. What you mlght do in this instance is request that
your local library order the book or audiovisual material for you.

RESOURCES USED IN THESE WJRKSHOPS

And Ain't | A Woman? A History of Women in the United States. from 1600 to the

Present. Slide show, 15 minutes, narrative scr:pt and teacher's guide included.

Produced by Deirdre Delaney. Mary Fastaband: and Leona Pollack. Available

for rental or purchase from the producers at P.O. Box 730, Boston, Massachu-

sells 02102; 1¢

Bloom;.Lynn Z. “Llsten' Women Speaking.” Frontiers: A Joumal of Women's Stud-
- fies, Wortien's Oral Histary Issue. Vol: li; No.. 2 (Summer. 1877), pp: .1-2: Avail-
able from Women’s Studies Program, Hillside Court 104, University of Colo-

rado, Boulder, Colorado 80309:

Carpinelli;. Elaine: “My Italian Grandmather, Theresa.” Neighborhood Womar,
Vol. 1, No. 3 (November/Deceriber 1977), pp. 4-5. Newspaper published by

the National Congress of Neighborhood Women, 11-29 Catherine Street,
Brooklyn New York 11211, -
Flnk Marcy. “Women in Hlstory Books: The Case of the Missing Sex High
School Women's Liberation Pamphlet, 1976, pp. 22-25. Available from Youth

Liberation; 2007 Washtenaw Avenue; Ann Arbor, Michigan 48104,
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Froines, Anne. Womien's Work Is Never Done: A Dramatic Reading an the History
of Working Women in America. Somerville, Massachusetts: New England Free
Press, 1972. Avaitable from New England Free Press; 60 Union Square,
Somerville, Massachusetts 02143. o L

Gluck, Sherna. “What's So Special about Women? Women's Oral History.” Fron-
tiers: A Journal of Women's Studies: Women's Oral History Issue. Vol. 1l. No. 2
(Summer 1977), pp. 3-5. Available from Women’s Studies Program, Hillside
Court 104; University of Colorado; Boulder, Colorado 80309. ) .

McCain; Nina: “Family Histories Are Her Passion: Tamara Hareven Bridges the
Gap between Sociology and History as Very Few Do.” Boston Sunday Globe,
April 15, 1979. : R

nion Maids: A Documentary about Women Organizing in the 1930's. 16 mm,
black-and-white, 348 minutes. Produced by Juolia Reichert, dames Kleirr, and
Miles Mogulescu..Rental and purchase availablé from New Day Films, P.O.
Box 315, Franklin.Lakes, New Jersey 07417. ‘ S ‘

WOMEN’S HISTORY: GENERAL ~

_ Two subcategories have been created in an attempt to make this section man-
ageable and practical. One subcategory includes works that present a historical
overview of some groups of women since colanial times to the present; or, works
that examine a specific_topic or time period. The greatest concern about these
WoOTKs i~ thal they are primarily about white women; often in the middle or upper-
middie ciass. This is not “*bad” history, in and of itself, but its limitations must be”

kept.in perspective: The second subcategory includes works about neglected
groups of women—Afro-Americans, Appalachians, Asian-Americans, European
immigrants; tatin Americans, lesbians; and Native Americans.
- Many, many other works that fall into these two subcategories are not included
because of lime and space limitations, The resources that have been selected,
however, can be supplemented by reviewing the biblicgraphic. source books
listed in the next section. Most of the resources are general in nature, and more
books than articles are listed: The introductions to. many of the books can be
used as excellent, shorter overviews of women’s history, either for yoar own

explorations or as workshop resources and handouts.

Overviews

Banner, Lois: Women in_Modern America. A Brief History. New York: Harcourt
Brace Jovanovich, 1976. . S 7 -

Baxardall, Rosalyn, et al., eds. America’s Working Women: A Documentary His-

~tory from 1600 to the Present. New York: Random House, 1976. . o

Beard, Mary R. Women as a Force in History. New York: Collier Books, 1973
(1946). s B e

_________, ed. America through Women’s Eyes. New York: Greenwood
Press, 1976 (1933). o o

Brown; Charlotte; Paula. Hyman; and Sonya Michel. The Je.vish Woman i

~ America. New York: New American Library, 1977.

Cott; Nanicy, ed: Root of Bitterness. New York: Dutton and Company, 1972.

. -: The Bonds of Womanhood: Woman's Sphere in New England,
1780-1835. Néw Haven: Yale University Press, 1977.
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Fink, Marcy. ' “Women in History Books The Case of the Missing Sex.” High

School Women’s Liberation Pamphlet (1976), pp. 22-25. Available from Youth

Liberation, 2007 Washtenaw Avenue; Ann Arbor, chhxgan 48104,

Elexner Eleanor. ﬁentury of Struggie‘ The Women S R/ghts Moyement /n the'

of Workmg Women in Amer/ca Somervtlle Massachusetts New England Free
Press, 1972. Available from New England Free -Press, 60 Union Square,
Sometrville, Massachusetts 02143.

Gurko; Miriam. The Ladies of Seneca Falls: The Birth of the Women's Rights
Movement.'New York: Schocken Books, 1978. Includes 34 illustrations.

James, Edward T., and Janet Wilson James, éds. Notable American Women: A

. . Biographical Dictionary. €ambridge, Massachusetts: Belknap Press of Har-

~ vard University Press, 1971.

Kraditor, Aileen,-ed. Up from the Pedestal New York: Quadrangle Béoks 1970.

Lerner, Gerda. The Femare Experience: An American Documentary lndlanapolls
The Bobbs-Merrill Co., Inc., 1977..

< . - - __ . The Woman in American History. Lexington, Massachusetts:
Addison-Wesley Publishing Co;; 1971:

Rossr Alice S:; ed: The Feminist Papers: From Adams to De Beauvorr. New York:

Columbia Un|\}ers|ty Press, 1973. Also Bantam Books; 1974.
Sochen, June. Herstory: A Woman's- View of American Histoiy. New York: Alfred
N Pubhshmg Company, 1974, )
Werthe|mer Barbara, Mayér. We ‘Were There: The. Story of Working Women in

Amenca New York: Pantheon Books; 1977.

Neglected Woren’s Groups

Afro-Americans ]
Bert, James Loewenberg, and Ruth Bogln Biack Women in Ninsteenth- Century

American Life. University Park: Pennsylvania State University Press, 1976.

Browne, Martha {Griffith). Autobiography of a Female Slave. Westport, Connecti-
. cut: Greenwood Press; Inc:; 1979 (New York; 1857).

Cade; Toni, ed: The Black Woman: An Anthology. New York: Signet, 1970.

Escott; Panl D: Slavery Rememberec: A.Record of Twentieth-Century Slave Narra-
tives. Chapel Hill: University of North Carolina Press; 1978: A selection of
slave narratives collected by the Federal Writers' Project in the 1930's.

Harley, Sharon, and Rosalyn Terborg-Penn, eds. The Afro-American Woman:

Struggles and Images. Port Washington, New York: Kennikat Press; 1978.

Jories; Bessie: Step 1t Down: New York: Harper and Row Publishers, 1976. About

slave songs and games learned from the author’s grandparents.
Lerna, Gerda, ed. Black Women in White America. New York: Randcm House,
1973:
Russeli; Michele. ‘‘Black-eyed Blues Connection” Women's Stiidies Newsléttar,
_ Vol. 4, No & (Fall 1976); Vol. 5, Nos. 1 and 2 (Winter/Spring 1977).
Smiith, Barbara. “Doing Research on Black American Women.” The Radical
Teacher (November 1976). =
, and Ee)(erlywsfrmtnfj‘fl Am Not Meant to Be Alone and without

You Who Understand Letters_from Black Feminists, 1972-78." Condijtions:
Four, Vol. 2, No. 1 (Winter 1979). Available from Conditions, P.O. Box 56, Van

Brunt Station; Brooklyn New York 11215: : , .
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dppalach/ans
ragood; M:\rgdret Jarman. Portraiture of the Whlte Tenant Farm Woman: Mothers

£

~ of the Soiith. New York: WiW. Norton and €o., inc., 1977(1939) :
Kahn, Kati . hlﬁaﬂly Women: New York: Avon; 1974,

Southern E. bosure, Spema!issoe Generations, Women.in the South, Vol. 4, No. 4
{Winter 1977). Available from PO. Box 230, Chapel Hill, Narth Carolina 27514.

These Are Our Lives. AS told by the people and written by members of the Federal

Writers' Pr sects of the Works Progress Adm|n|stranon in North Carolina, Ten-

As/aanmencans

Kingston; Maxine Hong. The Woman Warrior: Memo/rs of a Glrlhood among
Ghosts. New York: Yintage Books; 1977;

European Immlgrams . . . o
Brown, Charlotte; Paula_Hyman, and Sonya Michel. The Jewish Woman In

America. New York: New American Library, 1977.

Seller, Maxine. “Beyond ‘the Stereotype: A New Look at the Immigrant. Woman.
1800-1924." The Journal of Ethinic Studies, Vol. 3, No: 1 (Spring 1975).

Latin Americans

tavrin; Asuncion. Latin American Women: H/stoncal Perspect/ves Westport
~ Connecticut: Greenwgood Press, 1978.

Longauex y Vasguez, Enriqueta: “The Mexican American Woman.” In Sister-

hood Is Powerful. Edited by Robin Morgan. New York: Vintage, 1970. )
Lorenzana, Noemi. “La Chicana: Transcending the Old and Carving Out a New

Life and Self-Image:” De Colores: A Journal of Emerging Raza Philosophies,
Vol. 2; No. 3 {1975}.

Sanchez, Rosaura, and Sosa Marnnez Criiz, eds. Essays on ta Mujer. Los

Angeles: Chicano Studies Center Publications, University of California Press,
- 1977.
Sutherland, Ehzabeth “Colgrized Women: The Chicana—An introduction.” In
Sisterhood Is Powerful. Edited by Robin Morgan. New York: Vintage, 1970.

Zinn; Maxine Baca. "'Chicanas: Power and Control in the Domestic Sphere De

Cilores: Journal of Emerging Raza Philosophies; Vol. 2; No. 3 (1975},

Lesbians
Cook, Blanche W. “Female Support Networks and Political Activism: Lillian

Walid; Crystal Eastmen, Emma Goldman Chrysalls No 3(1977)

Press 1975.

;Katz Jonathan. Gay American History: Lesbians and Gay Men in the U.S.A. New

York: Macmillan-Crowell, 1976. .
Klaich, Dolores. Woman plus Woman. New York: Slmon and Schuster, 1976.
Martin, Del, and Phyllis Lyoh. Lesbian/\Woman: New York: Bantam Books, Inc.,
1972,
Niller, Isabelle. Patience and Sarah. New York: Fawcett Publrcanons 1973
Smith-Rosenberg; Carroll. “The Female World of Love and Ritual: Relations
bétween Women in Nineteenth-Centary America.” Signs: Journal of Women in
Culture and Society, Vol. 1, No. 1 (Autumn 19/.:)

Native Amigricens : :
Katz, Jans, ad. } am the Fire of Time: The Voices of Native American Women NeW‘

York: E. P. Dutton, 1977.
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ORAL HISTORY

.Lares; Ruth. The Ojibwa Woman. New York: W. W Norton and Co 1971

Lurie; Nancy, ed. Mountain Wolf-Woman, Sister of Crashing Thunder: The Autobi-
ography of a Winnebago Indian. Ann Arbor: Umversnty of Muchlgan Press;
1961,

Niethammer, éarolyn Daughters of the Earlh The Lives and Legends of Ameri-

can Indian Women. New York: Macmi/»~ Publishing Co.; 1977. . ) i

Pearce, Roy. “A Melancholy Fact: Their o, .y American Life.” In The Ind/an in
Amierican Life. Et»/ted by Francis /2" & icha. New York: HoIt Rinehart and
Winston; 471, —

BIBLIOGRAPHIC RESOURCES

Bibliography on Women's History (1976-1929)77?ybhshed by the Conference

Group on Women's History, 1979. Available from _CCWHP, cio Nupur
) Chaudhun 1737 Vaughn Drlve Manhattan Kansas 66502

1976. Available from 46 Pleasant Street Cambndge, Massachusetts 02139

Haber, Barbara, _ed. Women in America: A Guide to Books, 1963-75. Bostop
G. K. HaII 1978. - .
H/span/c Women and Educarmn An Annotated Bibliography. Avaxlable from

WEECN, Far West Laboratory for Educational Research and Development, .

1885 Falsom Street, San Francisco, California 84103:

James. Edward T and danet leson :lames eds Notable Amencan Women A

vard Unlversny Press; 1971

~ Kumagai, Gloria, et al. America’s Women of Ccior: Integrating Cultural D/versmy

into Non-Seéx-Biaséd Curricula, 1982. Available from Women's Educational

Equity Act Publishing Center, 55 Chapel Street, Newton, Massachusetts

02160. Blbllographles and research abstracts about women of color—Asian
American, Black American, Hispanic, and American Indian.

‘Roberts; J. R. Black Lesbians: An Annotated Bibliography. Available f from J.R.

Roberts, 46 Pleasant Street, Cambridge, Massachusetts 02139.

Rural Women and Education: An Annotated Bibliography. Available from WEECN,
Far West Laboratory for Educational Research ahd Development, 1885

Folsom Street; San Francisco,-California 94103,

Williams; Ora. American Black Women in the Arts and Social Sciences: A B/bl/o-

graphic Survey Metuchen, New Jersey: The Scarecrow Press, Inc;, "+ »

Although oral tradition dates back to the storyteiling of ancient times;; and
although some staries (Afrc-Amencan narratives) were recorded by the innova-

tive oral interview technique early in this century, it was not untit the mid-1960’s

that oral history bécame popularfy known and used. Consequently, the field of

oral history is still a young one. So much more can be explored about how to

gather oral histories, how to conduct oral interviews, with whom, and for what
purpose.
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There is a wide variety of approaches for gathering oral histories, and lots ¢ of

room for creativity. Approaches can rangé from more formal tape-recorded inter-

views; to high school students c¢ nducting note-taking interviews with older peo-

ple, to groups meeting together to share stories about their lives: The purpose of
the group approach may simply be to reclaim and validate the significance of

» gach individual's life history.

In any of these situations, concerns about the method of gathenng hlstones/
cenducting interviews remain the same: While the use of a tape recorder has
aimost become requisite for doing interviews, this tool is not @ must. Niany people
do not own onie and cannot afford to purchase one. Inaccessibility to a technolog-
ical tooi should not prevent anyone from gathenng information, Note taking may
not captare every uttered word and. Scc)?nd but is another valuable tool.

Preparation is necessary for.conducling an individual interview or facilitating a
group meeting: You should determine the purpose, focus on a time period,
theme, or topic, and develap relevant guestions to spark dialogue: The questions
shouid not be so narrow that.they inhibit or cramp the interviewee's storytelling,
but shoiild be specific enough so that they keep the interview focused. Sensitivity
to the person(s) and situation(s) should be exercised before, during, and after the
interview process; establishing trast is cracial.

The following resources are subdivided | into five categones to enable practmal
use of this segtion, They_include: Backgrounleulde Materials; Articles; Books

about and Based on the Oral History Method Sibliographies; and A Few Novels

that Use the Oral History Method.

Backgrouno‘/Ga/de Materials
Baum, Willa. Oral History for the Local Historical SOCIety Nashville: American

Association for State and Local History, 1974.

Feichtinger; Kristine. ‘' You- Never Hear about Any étruggles In .Oral H/story in

the Classroom: A Guidebook. Chicago: lllinois Labor Society, 1976.

Frontlers A J0urnal of Women s Studles WomerLs Oral HJstory Issue Vol II, No.

104, Umversn'y of Colorado. Bouider, Colorado 80309.

Gafner Van riastmgs Oral History: A New Expenence in Learning. Dayton, Otic:

_ Pflaum Publishing, 1975.

Grele, Ronald, ed. Envelopes of Sound Six Practitioners. Discuss the Method,
Theory and Practice of Oral History and Oral Testimony. New York Precedent,
1975.

Hoopes, James: Oral History: An Introduction for Students. ChapeIHlll University
of North Carolina Press, 1979.

Moss, William. Oral History Program Manual New York: Praeger 1974,

Neuenschwander, John. Oral Hisfory as a Teaching Approach. Washington D.C:
- National Education Association; 1976.
Wigginton; Efiot ‘inments: The Foxfire Experience. Rabun Gap, Georg|a The

, Foxfire Fund, %75.

Aniicles

Bloom, Lynn Z. “Llsten' ,Women Speaklng " Frontiers: A Journal of Women's
Studies iWomen's Oral History Issue. Vol. Il; No. 2 {Summer 1977}, pp.1-2.
-Available from Womeén's Studies Program, Hillside Court 104; University of

Colorado; Boulder; Colorado 80309.

Carpinelli;. Elaine.. “My lItalian Grandmother, Theresa " Nelghborhood Woman
Vol. 1, No. 3 (November/December 1977), pp: 4- 5: Newspaper published by
the National Congress of Neighborhood Women, 11-29" Catherine Street

Brooklyn, New York 11211;

i7"
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GlucR Sherna "What S So Spemal abolit Women? Women s Oral: Htstory Fron-

tiers: A Journal of Women ‘s Studies. Women’s Oral Histary Issue. Vol. IJ; No. 2
{summer 1977), pp. 3=5. Available from Women's Studies Program, Hillside
~ Court 104, University of Colorado; Bouider; Colorado 80309.
Haley, Alex. “My Furthest Back Person—The African.” in Underfoot, Edited by
~_ David Weitzmann. New York: Charles Scribner and Sons 1976. ‘
McCain, Nina. "Famlly Histories Are Her Passion: Tamara Hareven Bndges the
Gap_between_Socioloay and History as Very Few Do.” B¢ ston Sunday Globe,
April 15, 1979:
Hoddy, Joseph: “Oral Hrstory Soundings from the Sony Age:" Rockefeller Foun-
" datjon lllustrated, Vol. 3 (May 1977), pp. 9-11. ) o
Stewart, John. “Oral History IS Béyond the Stage of Talkmg New Yok Times,
May 22, 1977

Books abbut and Based.on the Oral History Method . _
Barnett, Don, and Rick Sterling, eds. Bobbi Lee: Indian Rebel ichmond Brmsh

ColumﬁbﬁnaﬁtSM Press; 1975. .
Davis; Margaret, ed. Life as We Have Known It, by Co- operat/ve Women. New
_ York: Norton, 1975.
Escott, Paui D. Slavery Remembered: A Record of Twentieth- Century Slave Narra-

trves Chapel H|Il Unlversny of North Carolma Press 1978

1971

Gluck, Sherna; &d. From Parlor to Prison: Five American Suffragists Talk about
Their Lives. New York: Vintage Books, 1976,

Grandmothers, Mothers, Daughters: Oral History—Three Generations. Institute on

Pjaralism; 165 East 56th Street; New York; New York 10022.

Kahn; Kathy, ed. Hilibilly Women. New York: Avon, 1974.

- Katz; Jane; ed. | Am the Fire of Time: The Voices of Native American Women. New

York: E. P. Dution, 1977.

Linderr .an, Frank. Pretty- -Shield: Medicine Woman of the Crows: Lincoln: Unnver-
Sity of Nebraska Press, 1972,

Lurie, Nancy, ed. Mountain Wolf-Woman, SISIr of Crashrng Thundér The Autob/~

. ography of a Wmnebago Indian: Ann Arbor: University of Michigan Press,
1961,

Lynd, Alice, and Staughton Lynd Rank and File: Personal Histories of Work/ng

Class Organizers. Boston: Beacon Press, 1973.

Mander; Anica Vesel; with Sarika Finci Hofbauer. Blood Ties: A Woman's H/story
New York: Random House, Inc., 1976. 7

Seifer, Nancy. Nobody Speaks for Mef Self-Portraits of Amencan Working* Class :
Women. New York: Simon and Schuster, 1976.

Shackelford, Laurel, and Bill Weinberg, eds. Our Appalach/a New York: Hill and
Warng; 1977,

Souihern Exposure No More Moanrn Vorces of Southern Struggle, vOl 1 No 3/4

Specual Issue: Generat/ons Women n the South; Vol 4 No: 4
(Wlnter1977) Available from P.O. Box 230, Chapel Hill, North Carolina 27514.

Terkel; Studs. Hard Times. New-York: Panthieon 3ooks, 1970.
. Working. New York: Pantheon Books, 1974.

R Y




O

ERIC

Aruitoxt provided by Eic:

Thesé Aré Our Lives. As told by the people and written by the members of the
Federal Writers' Projact of the Works Progress Administration in North Caro-
_ lina. Tennessee, and Georgia: New York: Norton and Co.; 1939. :
Thompson. Paiil. The Voice of the Past: Oral History. New York: Oxford University
Press; 1978. L EEP
Walker. Margaret. H. .. | Wrote Jubilee. Chicago: Third Werld Press, 1972,
Wigginton. Eliot, ed. Foxfire. Seven volumes. Garden City, New York: Anchor
Press/Doableday. Vol. L., 1972; Vol. Il; 1973; Vol. lil, 1975; Vol. IV, 1977; Vol. .
1979; Vol. VI, 1980; Vol. VIi, 1982,

Dakota History: Journal of the Northern Plains, Vol. 38, Nos. 1 and 2 (Winter/
Spring 1971).
Bibliographies o
Baum. Willa. "Orai History.” Histroy News, Vol. 31, No. 6 (June 1976). =
Frontiers: A Journal of Women's Studies. Women's Oral History. Issue; Vol. I}

_Wilson. Gilbert L. "Waheenee: An Indian Girl's Story Told by Herseif.” North

(Summer 1977). Available from Women's Studies Program, Hillside Court
104, University of Coloradc. Bollder, Colorado 80309:
Meckler, Alan, and Rith McMiiltin (compilers). Oral History Collections. New York:
R: R: Bowker Co.; 1975. . o
Southern Exposure. No More Moanin’, Voices of Southern Struggle, Vol. 1, Nc. . 4
~ (Winter 1974). Available from P.O: Box 230, Chapel Hill; North Carolina 27514.
Waserman. Manfred (compiler). Bibliography on Oral History. Revised Edition.
New York: Oral History Association, 1975.
A Few Novels that Use the Oral History Method —

Corniglisen, Ann. Women of the Shadows. Boston: Little, Bern'éndiéQ., 1976.

" Haley, Alex: Roots: Garden City, New York: Daubleday and Co., 1976.

Walker, Margaret: Jubilee. Boston: Houghton Mifflin Co., 1966.

FILMS AND SLIDE SHOWS

And Ain't 1 A Woman? A History of Wornen in the United States from 1600 to the
Present. Slide show, 15 minutes; narrative script and teacher's guide included.
Produced by Deirdre Delaney, Mary Fastaband; and teona Pollack. Available

for rental or purchase from the producers at P.O. Box 730, Boston, Massachu-
setts 02102.

New Day Films, P.O. Box 315; Frankiin Lakes; New Jersey 07417. Write for cata-
log. The foliowing films on women in history dre available for rental or
purchase:

The. Other Haif of the Sky- A China Memoir, 16 mm, color, 74 minutes, Directed

by Claudia Weill and Shirley MacLaine; produced by Shirley MacLaine.

Great Grandmother: A History and Celebration of Prairie Women. 16 mm, color,
26 minates: By Anne Wheeler and Lorna Rasmussen. o ]

bnion'Maids: A Documentary about Women Organizing in the 1930’s: 16 mm,
black-and-white, 48 minutes: Produced by Julia Reichert, James Kilein, and
Miles Mogulescu. A documentary about three women arion organizers during

the 1930's.

With Babies and Banners. 16 mm; color, 45 miniites. Directed by Loriaine
Gray; produced by Anne Bohlen, Lyn Goldfarb; and Lorraine Gray. Story of

the Women's Emergency Brigade.
P s 166
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Yudie. 16 mm, black-and-white, 20 minotes: A film about independence,
aging, and the immigrant experience. ‘
Star Film Library. An excellent catalog. For a listing of their film holdings. and

other distribators; film libraries; slide shows and videctapes, write to 25 West
Street, Boston, Massachusetts 02111, 7 S
We Will Not Be Beaten. Black-and-White, 35 minutes, 1979. Available from Transi-
tion House Films; 120 Boyiston Street, Room 708, Boston, Massachusetts

02116. A documentary film about battered women:

PHOTOGRAPHIC ESSAYS
Baxter, Annatte K., with Constance Jacobs. To Be a Woman in America:

1850-1930. New York: Times Books; 1978.

Carawan; Guy and Candie (recorders); and Robert Yellin {photographer). Ain't
You Got & Right to the Tree Of Life: The Peoples of Johns Island, South Caro-
lina-—Thaeir Faces, Their Words and Their Songs. New York: Simon and Schus-
ter, 1966.

Harley, F. Jack. Portrait of a Decade: Roy.Stryker and_the Development of Docu-
maentary Photography in the Thirties. New York: DaCap Press, Inc., 1977.

Jensen; Oliver. The Revolt of American Womer WNew York: Harcoun Brace

~Jovanovich, 1971: .

San Francisco Women's History Group. What Have Women Done? A Photo Essay
on Working Women in the United States. San Francisco: United Front Press;

1976: . o
Uliman; Boris: The Appalachian Photographs of Doris Ullman. Penland, North

Carolina: The Jargon Society, 1971. S
___________.The Darkness and the Light. Available from Aperture, Inc.; EIm
Street, Millerton, New York 12546. 1974,

MUSIC: BOOKS AND RECORDS

Alloy, Evelyn. Working Women's Music: The S ;s and Struggles of Women in the
Cotton Mills, Taxtile Plants and Needle Trades. Avaitable from New England

Free Press; 60 Union Square; Somerville, Massachusetts 02143."1976. =

Carawan; Guy and Candie (recorders), and Robert Yellin -'iotographer). Ain’t,
You Got a Right to the Tree of Life: . The ~eople of John sland, South Caro-
lina—Their Faces, Their Words and Their Songs. New Yoi: Simon and Schus-
ter, 1966. .

Dowda, Rus. “He Took Her by Her Golden Curls and Throwed Her Round and
Round: Appalachian Women in the Nineteenth Century and Their Images in
the Muvder Ballads of the Time:" Berea, Kentucky: Beiea College, 1978.

Russell; Micheie; “Slave Codes and Liner Notes.” The Radical Teacher, No. 4
(March 1977). S ,

Sing -Out! Sorigs of American Worrien, Vol. 25, No: 2 (1976). Women's voices:
Bernice Reagon, Alice Gerrard, Suri Paz, Deborah Silverstein, Lily May
Ledford, Ethel Raim. Songs of Black Women: Sarah Ogan Gunning (“Her
Story,” ‘*‘Women and the Dulcimer").
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Staniey, 1.~ ‘Hazel 21d Alnce Custori’ Made Women Blues . ‘outrnern Expo-
sore. 5;¢ il 1ssae. Generations; Vo 4; No. 4 (Winter 1977
. And Ain't | A Woman? New Harmony Sisterhood Band. Brooklyn, New York:
Paredon Records. 1977.
. But the Women Rose. Vols. 1 and 2. New Yorl. ﬁéikwéy Records (FD5535),

Records; 1975; _ o
Side by Side. Re-Enactments ol Scanes from wWomien's Hlslory 1848-1920.
Wobgarn, Massachusetts: Galaxia Enterprises, 1976.
Sv Glad I'm Here. Bessie Jones. Cambridge. Massachusetts: Rounder Records,
_ 1974,
Songs uf the Suﬁragenes New York: Folkway Records (FH5981) 1958.
Step !t Down. Bessie Jones. Cambridge, Mdssachuseits: Rounder Records,

POETRY

Bulkin; Elly. "Kissing/Against the Light: A Look at Lesbian Poetry.” The Radical

_ Teacher {December 1978).

Grahn, Judy. Edward the DyKe, and OtherPoems ‘Oakland; California: The Wom-
en's. Press_Collective, 1971, Available from the ‘Women's Press Collective,
5251 Broadway, Oakla-d; California 94618 Includes the poems *A History of
Lesbianism™ and "“The Common Woman."

Hotfman, Nancy, ¢nd Fiorence Howe eds. Women Work/ng Stones and Poems:
New York: The Feminist Press, “277. -

tarcom; tacy: An Idyl of Work. Bosion: Jdames R. Osgood and CiJ 1975 (1878).
About factory miill life; she herself wez A mill werker in the mid- 1860 5.

Lorde, Aldre. The Black Unicorn. New York: W. W: Nerton and Co:; Inc;; 1978.

She ai~o has published many other poetry books. .

Parker, Pat. *“Movement in Black.” In Moverr.nt in Bluck. Cakland, California:

Diana Press, 1978. A po: -« concerning the nistory of Black women.

Renfio. G: Herbert; Life ana Works of Phillis Wheatley. Miami: Mnemosgne Pub-
lishers, 1969 (1916). Phillis Wheatley was a 3lack poet in the 1700 s i1 the
United States

Rosetti; william Michael. The Poetical Works of Christina Georgina Rosetti. Lon-

_don: Macmiltan and Co., Ltd., 1904. :

Shange Ntozake. For Colored Girls Who Have Considered Suicide When the
Rainbow Is Enuf: A Choreopoem. New York: Macmillan Piiblishing Co., 1977.

ART

Painting, Sculpture Drawmg
Fine; Elas Honig. The Afro-Amencan Artist. New York: Holt, Rinehart and Win-
ston, 1973.

I3 s
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Harris Iinn Sulherland and Linda Nochiin. anen Amsrs 1550-1950. New

“Lesbian Art and Artxsts " Heres:es No. 3(Fall 1977), p 1. Miss Wnllson and MISS
~ Brundidge.

Lippard, L.ucy. From the Center: Feminist Essays on Women's Art. New York: Dut-
ton, 1977.

. “Surpnses Some Women Artists’ Books.” See also Judith

" Moffberg.. “Bibliography of Women Artists’ Books.” Chrysalis, No. 5 {1977).

Peterson; Karen; and d. J. Wilson. Women Artists: Recognition and Reappraisal
from the Early Middle Ages to the Twentieth Century. New York: Harper and
Row. 1976. _ ]

Winter, Nina, ed. Interview with t!.e Muse: Remarkable Women Speak on Creativ-
ity ang Power. Berkeley, California: Moon Books; 1978:

Ou:mng Basketmaking, Needfework (general)

Dewhurst, C. K; Betty McDowell; and Marsha MacDonald. arists in Aprons Folk

Art by American Women: New York: E. P Dutton; 197S.

E iton; Allen H. Handicrafts of the Southern Highlands. New York: Dover, 1973
(1937).

7E|SIE!, Allen. Pomo Baskermak/ng Healdsburg California: Naturcgmph Pablish-

©Qrs, 19/

Little. Nina Fletr‘her Country Arts in Early American Hon.as. New York: Dutton
1975.

Vlack, John Michael T~ Afro-American Tradition in Qerorat:ve Arts. Cleveland:
Department of 7.t i .5tory and Education of the Cleveland Museum of Art,
1977.

Quilting _

Chase, Pattie, With imi L2 Tro Conterrporary Quilt. New York: Dutton,
1972. , o
Cooper, Patricia. - w: ~u e E-udley The Quilters: Women and Domestic Art.

New York: Doubleuay, i977. e

Heuges. Elzine. "“Quilts and Women's Calture:” The Rz :al Teacher, Mo. 4

(March 1977)

Dover Pubhcatnons ‘nc:; 1949. lncludes 42 illustrations.

Mainardi; Patricia: “Quilts: The Great A ‘erican Art.” Radical America, Vol. 7,
No. 1{(i972). Republished as a ndriphletin 1978 by the author: expanded and
revised:

Miller, Jennifer, *Quiiting Women: Rather Ou''t than Eau, ,‘.most * Southern Expo-
sure. Special Issue: Generations. Women 1) the Souoth; Yol: 4; No. 4 (Winter

1977).
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7. WOMEN AND HEALTH CARE:

ISQUES AND ALTERNATIVES

Madge Kaplan

ih?ﬁébi—jéﬁéi&j

the amount of literature that perceptlvely and. sensmvely dlscussed the- relﬁaﬁnoﬁnﬁ-

ship of women to health care in the United States: Why has so much attention

been focused on heaith care? Certainly, health care is a necessity for all peoplé;

yet that necessity has been denied each day in the practices of health care deliv-
ery in_the United States. The -work of transforming the knowledge and practice
of health care to better serve the needs of all people has, to a great extent;
been generated by those outside established medical institutions. The particular
ways in which medicine fails people have been articulated by various social
mpvemenls. .
Social movements like the civil rights and women's liberation mqgememfsfhave’-‘

told Us mitich ahout the character of medicine today, especually the racial and sex- "
ual dimensions of both medical research and practices. The civil rights move-

ment highlighted the fact that Elack people and other people of color were denied
access to ho 5. These people made the connection between
the abject conditions of their communities and the inadequate medical attention
they received. In fact they asserted that the deteriorating health of so many Third
World people was an effect of the conditions in which they lived, conditions that
deriied them bath civil rights and the general possibility of changung the enforced
poverty, mcludmg poor nutrition. - e
The women's liberation movement; in. trylng to account for the oppression of
women, iooked at the basic institutions affecting women's lives. Movement activ-

access to hospitals and specichs

ists found that medicine. and the modern medical industry played a significant
role in shaping the inferior status of women.”

Madgu Kaplan has - .- active in the women’s. movem»nt for several years. She

has beth taught and developed curricula for high school students arid comr: wnil)/

women, combining her inte' asts in wamen's health and women 's h/story =
currently active inthe struggie 1o reta’i- abortion rights, s coauthor Ji the pari::

More than a Choice: Women talk about Abortion, and is a contributor to an ec/uua-
tional lide shiow in English dnd Spanish on stetilization abuse:

By medical_industry, | mean medicine_as business, including drug manufacturing, the

development of medical technology, a system of training doctors; and a defined set of work
relations within health care institutions.

M 184 -




O

ERIC

Aruitoxt provided by Eic:

~ The perception from the civil rights movement that health and sickn«3s are
social products - that 14, the products of conditions i which we live—has aided
women in explaining why women are so dependent on doctors (especially in light
of the studies tHat show womeh are riot takeii sericusly by deetors): In the nine-
teentn centary, medical views defined woman as inherently sick: her complaints

were simply traced to her uterus or ovaries; her energies were to concentrate on
those organs lest they dry up: and her functions as wite and motner were seen as

the sum of waman's place in society Today, althoogh women may no longer be
classified as inherently physically Sick, the changé has not been from “sick” to
“well " Rather, it has "shifted from 'physically sick’ to 'mentally ill.""? From men-
struation to pregnancy. from birth control to abortion, women are constantly
remirded of their ignorance and poweriessness in relation to their bodies. When
issues such as pregnancy become the dumain of doctors and the medical indus-

try—that is, when these people control the technology, distribution, and_laws
regulating birth control and abortion—women become vulnerable to abuse;

guinea pigs for experimentation; and generally exempt from having any power to
make decisions affecting their bodies. This is not the “natural” situation for
women: it is.a historical development. As Enrenreich and English state in Corm-
plaints and Disorders:

_Foraho of reasons connected with reoroductivity women continue to visit
doctors aria ¢nter hospitals far more frequently than men do. Pregnancy. if no
jonger described explicily @5 a disedse. is still treated like a medical f.hem;
in exactly the same setting and by exactly the same personnel used for & treat-
ment of actuai disorders. Childbirth is no longer a cause for lengthy confine-

ment; bat it is; more so than_ever, an alienating surgical event. Menopause,

while no longer an indication for terminal bed rest; is s'1i describ =3 to medical
stadents_as. "the most_serious endocrinological diso~1ui next to diabetes,"”

“curable” of course, with expensive estrogen therapy ?
Medicine and healing were once the domain of wgien—tigalth information

fiade known through commanity networks and passed on_from generation {0
generation. Women created birth control technology, did abortions for one
another, and developed remedies for all kinds of ailments. Conversely, the medi-
cal indusiry rests on the es usiun of wormen-from.precisely.the kinds of health

information women once offered to one another. Today, because of the womer.’s
movement, there has been 2 rediscovery of this history. Women's historical prac-

tices are once again supporting v:omen ir. generating new technology, in operat-
ig woman-run- Hea'th clinics; and in organizing communication networks for
passing on new information to other women.

' The frequency with which women's health concerns have been ignored, frivial- -
ized, or “efficiently” remedied by surgery ¢~ some new pill on the. market is now
cause for ¢r2at concern and has been well documanied.d increasingly, however,
more and iore women are dernanding access to information concerning their

refusing to accepi the inadequate -ai<ices that so frequently pass as health care
delivery. ’ -

* health; seek.c clear explanations of ~rocedures they are asked to undergo, and

S Barbara Ehrenreich and Deirdre English, Cormplaints and_Disorders: The Sexual Politics

of Sickness (Old Westbury, New York: The Feniinist Press, 1973) p. 79.

2ibid [ pp: 75-76. J U A

3For some general resources on these issues, see: Gena Corea, The Hidden Malpractice:
How American Medicine Mistreats Women (New York: Jove Publications, 1978); and
Claudia Dreifus. ed., Seizing Our Bodies: The Politics of Woriien's Heaith (New York: Vintage

Books: 1978). o
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_ Benetiting from campaigns led by Black, Latin, and Native American women,
more women have bocome aware of the way_hospitals use them as "“teaching
material'’ for the training of residenis {e.q.. sterilization abuse).!

Learning new information about ow bodigs; discussing how our bodies_ work;
understanding why certain methods of birth control may be damaging to our
health, and visiting a woman-run heaith clinic can all be important new experi-
ences for us as women and can be tools for galmng some measure of control

over our lives.

it is within this larger framework that "Wo'ﬂen and Health Care Issues and

Alternatives"” was developed and taught. Each session in the course guide offers

women valaable information about their health and promotes discussions of how
women cin vetter assert their needs, indivicually and collectively. Each session
is part of a process of recunnecnng women to knowledge and skills that were
once a famiiliar part of women's culture and folklore.

GOALS

" Women and Health Care: Issues and Anernanves" is a twelve-viuek workshop
series designed for adolescent and adult women in ‘a nontraditional educational
setting. The setting could be a commumty center, a ~drug or alcohol treatment

placa Each session offers ways to make sense of concrete mformat
women’s anatomy} and the nature of health care in American society as shaped

by structures of race, sex; and class:

It is primary to the goals of the course that we women need time and space
with other women to figure out common issues and concerns and to develop
more positive images of ourselves and our capabilities. Obvnously, no twelve-
wveek workshop can efiectively present these issues in great depth. What the
workshop sevies can do, though, is lay the groundwork for fature discussions and

begin to expose women to the information, skills, and resources that are availa-

tle. As orie woman described her experience; “| feel Inke r m geing to school for
iree—a school where I'm iearning things | want to learn
The following are the overal! goals of “Women and Health Care: Issues and

Alternatives':

e To provide sbéce for women to determine the heaith issues that are of concern

to themm
« To work toward ending the isolation that often-exists between women, espe-

cially as it concerns the very individual and separate way in which most women
~ seek and receive health care

¢ To demystify medicinz. To break down the notion that only a doctor is capable

of understanding medical knowledge. To translate medical Ianguage into Iay

language anrd to encourage women to feel entitied to the same “translation™ in

conventional health Care facilities
* To acquaint women-—liirough discussion; written matertals, ard audiovisual

aids—with much- ',’,‘?eqwln@rmaﬁ!on?bOE! how their bodies work; about preg-
nancy, childbirth, birth control, nutrition, etc.

Ses Claudia Dreius, "Steriizing the Poor,” in Seizing Our Bodies (New York: Vintage
Books; 1978).
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s To provide resolrces and skill sharing for finding specific information when
needed . - el Ll L

« To examine ways of coping with and challenging the intimidaiion and vulnera-
bility most women—of ali ages—experience in many health and medicai caie
settings -

= To acquaint women with existing health services and resources, including alter-

native heaith facilities, and 10 share the experiences of activist organizations th it
educate and organize around specific issues such as reproduoctive freecom,
occupational health and safely, sexual harassment, and violence agazinst
women- '

« To build more awareness of t4e importance of preventive Health care and the

value of self-help, especially in the areas of gynecology and nutrition, but apoli-
cable as well to other areas of women'sfives -
¢ To ac~uaint women with the role natrition plays in relation to |.calth and illness

« To acyuaint women with the role advertising plays in preparing women to con-

form . * the selling needs of large industries

it is important to note that the goals of the workshop series are broad and far

reaching: However, as illustrai=d in individual session descriptions, very spe-

cific and manageable goals dre rieeded fer any given session:

ORGANIZING THE GROUPS R

The course guide was developed from the experience of working with two dif-
ferent groups of wormen: white working-class mathers in an alcoholism treatment
program (Workshop A) ard primarily Third World, adolescent women in a GED
(high school equivalency) program (Workshop B). Although each group had very
gifferent sets of concerns, both had a tremendous curiosity for clear, factaal
knowledge o’ thier bodies, and both needed space for sharing_and_analyzing
their experiences in seeking health care services, As one participant said, “"Now
| kriow that @ worman can examine you rather than a man in a gynecological exam
and | know how they do abortions.” :

Workshop A

 “Women and Health Care: Issies and Alternativec” was taoght in a new day-
treatment program for alcoholic women. and-their children. It is one of several
services offr ge

Serv i.d to wormen who are recovering alcoholics; as part of a larger and
innovati » aicoFoiism treatment and education program. Day treatment includes
intensive :¢ “lual and group counseling, discussion groups on women's
issues; ecur4 .. about alcohol and drug abuse, exercise, and day care.and

ceunseling .o . idren of alcoholic mothers. The program serves women from
primarily two neighboring communities. '

~ "women and Health Care” was integrated_into_the treatment program on a
weekly basis for 1V=hour sessions. THe workshop series. was.given over a three-

month period. Seven women participated in some or all of the sessiors.. There
was quite an age range; women were in their early twenties to their mid-fifties. At
the time of the workshops, there were one Black woman and severgl white
women if the group. All participants came from low-income backgrounds, and
most were sinnle heads of households. At least one of the women was a lesbian
mother. : : . Nl

The day-treatment program offered an important environment for a workshop

of Health issues: There is a great deal of need among women récovering from
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alcoholism to have health-information and discussion. Gemng the women in

touch with how thauir nodies are feeling and with general heaith needs is_part of
the treatment process. The workshops contributed to an overall goal of the pro-

gram: helping women to take better care of themselves and their children and to
gain some confidence in dealing with the health care system and society as a
whole. This parncular workshop series emphasized food and nutrition, aware-
ness of women's own bodies, self-help, and mental health issues. Not surpris-
inglv. mental heaith issues, such as poor ireatment in mental hospitals, the
threat of institutionalization; and overmedication, were crucial to these women:
All were faced with the struggle to overcome a dependence_upon alcohol, the
stigma of society's view of the alcoholic (which is harsher for. women), and the
effe’cﬁtﬁsﬁ of traqmqnalftfrfegimemjg[ anyone labeled “in trouble,” “'olit of control,”
or “crazy.' The program staff share a perspective that includes building a sup-
portive, alternative-treatment environment for women—an ervironment that can
be therapeutic by empowenng women to take more control over their lives and
their sobriety.

Workshop B

,,,T,h? course was taught in @ new a|ternanve school for young women in a major
urban area. The school offers GED (high school diploma equivalency) prepara-
tion, in conjunction with work experience based on a paid-job program. In addi-
tion to basic reading, writing, and math skills, the schoo! emphasizes the impor-
tarice of developing survival skills among the women and an awareness of ways
they can act on the conflicts and decisions ihey confront in their daily lives. Rang-

ing in age from sixteen to twenty-one; most of the women were Black or Latin and

had been in public schools for the greater part of their education. At the time this

workshop was taught; three women in the school were mothers of small children;

at least three more women were pregnam and expected to give birth over the

next several months: .
The health workshop took place onice a week for about an hour. An average ol

ien women part c:pated from an enrollmem of twemy flve women in the school

newness and the continual new-student enrollments each week.

At least orie and often two staff members were present at all workshop ses-
sions. This was especially important in the beginning when the facilitator was

éstabllshmg her role: During both health series the facilitator checked in with_the

site-stalf at least once between sessioris to follow up on the previous workshop

session: The site ¢ zff's ongoing relationship with the women and sensitivity to
the impact of certdin towrics were crucial to the success of the sessions:. The facili-
tator raised such concerns as: “Were_ there any comments made after a ses-
sion?"' *Was anyone disturbed by a discussion?” This. gave site staff an opporto-
nity to shape what was_happening_at the_site, to_identify women who were

perhaps éxpenencmg difficulties; and to help recommend and shape an empha-

*sis for the next session. THesSe workshop Series have been highily. effective in

helping community-based staff become .involved in the steps in organizing a
course on health, and in being committed to faciiiating their own workshiop

series for women involved in their programs in the future.

THE GROUP PROCESS

There are numerous issues to be aware of in facilitating group ¢ dISCuSSIonS |n a

health workshop like this: | would like to highlight sexoality, homosexuality, race;
175 '
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and cuiture as issues central to the goals.of the course as presented here and as
examples of the Kind of sensitivity and consciousness needed tc un a workshop

. for women trom diverse backgrounds.

Sexuality 15sues: Homosexuality

" The emphasis in"this particular course guide’is on health information and tak-
ing better care of ourselves: Neither workshop series presented here adequafely
addresses issues of sexuality.” Some listings in the Resources section take up

* particular approaches for discussing sexuality with teenagers. .

Whatever emphasis you give your workshop series, do not ignore questions
about sexoal identity in general and homosexuality in particular.-A certain _per-
centaceofil: .-ulation is gay, and you s id assume you will have lesbians in
vOu sions To avoid homosexual issue” iz (o make someone's life experience .

invisible. Orie way to erisure a space for « - Lians is to invite a guest from a gay

speakers’ bureau, a iesbian organizatics. - a women's organization that has

addressed the issue. Invite someone w! ~mfortable dealing with the con-
fusion and prejudice likely to be evic. |~ ~soiiiune who is sensitive to the fact
that mariy hiomosexoal people do natwant their identity known. i
 You shou i also be prepared to deal in a variety of contexts with the issue of-
homosexaality as it arises. For example: a: the alternative school, in_discussing
violence against Third World women, there was reaction to the idea that lesbian

women; along with single women; widowed women; and divorced women, can-
not rely on men for protection. At least one participant at the school took excep-
tion to the reference to lesbian women and suggested that “a man wouldn't want
to-rape a lesbian anyway. He'd be wasting his time!” An attempt was made to
discuss with the group whether o not they thought a man could fell if a womar
was a lesbian (indeed, could participants tell?)—whether, if his motive was rape
and not a mutually consenting Sexual relationship, it mattered to him in.the
slightest. . - S o

Issues like these are fundamental to a discussion of violence against women

and to dealing with homophabia. It is important for you not only-to -espond to
these kinds-of problematic comments, but also to try to encourage o ier partici-

pants to share their own views. Most likgly, there will not be un.aimous support

for one woman's view, and it is educational for the group to realize this._
Race and Culture
There is obvious valie in having a Third World woman lead a workshop_pre-

dominantly of Black and Latin women. Issues of identity, culture, and the strug-

gles a woman faces every day because she is not white and not male; arejusta .
few of the bonds that many women of color share and that often provide a com-
rfion basis from whic® to act politically. - a facilitator who is white, | had to deter-
mine wav~ to conne - barticipantstor-  int resources and to other Third World
women acive in th- z,e: of women's+ .th care. If you are invoived in a similar

situation, | would eni: i uge your bringi-, ~ther women of color into your work:
shops to co-facilitase o .fferet discussions and:to act iv: the capacity of guest

speakers. For examp'e . cur fiela trip to a women's health clinic; a Latin womarn
employed at the clinic played a valuable role. Similarly, a Black womar active in
the area of occupational hiealth and safety came to visit the group; along with two
other white women. This allowed participants another level of connection to the
disclssions, which might not have been evident if the same discussion were con-
ducted by oniy white women.

-See Conclusion.
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»

It is cruciai in a heaith workshop. series to recognize that Black women have
special_healli concerns that might be important to discuss (e.g., hypertension
and sickle-cell anermia).* Likewise, it is important to be conscious of the particular
ways in which the health care system is racist, sexist, and classist. Doctors often
s:ngle out women of colc- m promotlng stenllzatlon (or example over. other

mgly or :agalrct their wnll In a similar manner, doctors often enrourage Thlrd
World patients'to usé birth control pills or the 1UD over other methods of birth .

control; often despite contraindications {~nd in a woman's medical history.

These are issues white women need to be aware of or to better understand.

Issues relevant to the lives of womer: of color should not be confined to discas-
siong only ~-among women of color. They : re fundamental issues to raise in any
workshop series on women's health.2

LEADING THE GROUPS

'For a workshop series that has fluctuating attendance; create a flexible struc-

Although problems with group continuity may exist, the workshop series must be

" accessible, open, and sensitive 1o the many demands on women's lives.

“An hour is a short period of time in which to share information and still allow
adequate time for discassiun; however, it does not exceed the attention span of
most younger women. If you as the leader sel realistic goals {or a particular ses-

sion; the hour can be very productive: Given such time limitations; it could be
valuable for yol to be accessible before and/or after sessions for interaction with

participants on a one-to-one basis. Although some women may be reluctant 1o
rdaise their concerns in front of the group, their issues are so often those of the
entire group that the individual contact can heip define a direction for the work-

shop series.
_Itis crucial for you as the facilitator_to be flexible with the goals nature, and

content of each session: Any subject might spark some pressing issue for sena-

one—an issue that might not appear related, but often, as it turns out, is interest-

ing and useful for everyone to hear about and gy 9e very important to one par-
ticular woman.

Throughout the workshop series; participanris st ‘uld also have time to deter-
mine which emphasis makes most sense to ther.. For example the workshop
series for adolescent women emphasized gyrnceingical health issues and sexu-

ality vecause both issues are often the basi: ‘o 7iuL* of @ young wi  an's con-
tact with the :rth control

tact with the health care system. An infection a: u:’r r & need for Lt
might be the impetus for.a young woman's first gire w7 og wh ‘th 2 qmenologist,
a hospital, or a-neighborhood clinic.

Approaches to sharing information and initiating disc:: zinns will vary with the
stbject matter, inferests of the women, and particular circumstances of the day. It
is helpful to have a few aiternative plans at hand; because one approach may
elicit little response while another arouses .everyorie's interest. Different ways of
presenting factual material at these sites included films, other audiovisual media,

‘See Angela Wilson, "Black Wornen S Health " H'eal:hR:ght VoI 3 No 1 p. 1.
2See the health curriculum for Latin women in Chapter 8 of this course guide.
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discussions, reading. questionnaires, field trips; and guest speakers/facilitators.
The intent in using i vanety of approaches is to present issues and information
ihat help women view their own experience; with trhe core of 1zach session still
being discussion-and sharing. . . ___ _ - - S
~ Usually, at the alternative school; the mere announcement that the heaith

workshop was beginning started a flood of questions from ¢ ~+gral women at
once “"Hey. How come | got this itch?” "Can you yet pregnaiit i you have your
penod when you do it?” “Why does the pill make you feel sick?" Too often
answers were attempted amidst simuitaneous, competing corversations and

questions. Although the many questions and the high level of enthusiasm were
very positive signs; it is more helpful to the participants if you organize the ques-
tions and answers. One approach | suggestistoleave a certain amount of time at

e Beginning or.end of each session for guestions and answers (you might give
ihis time-a creative name) so that everyone is assured of time for her-guestions

and concerns. Another suggestion is to have everyone write a question on a
card, and ther discuss the questions over.a period_of weeks. This method

ensures that individual needs are met, while it encourages the group ta consider
questions instead of viewing you as the sole source of information. Furthermore,
the act of writing a concern elicits participation from.women who might _be
uncomfortable speaking aloud. The intent is not to eliminate spontaneity. in the
sessions. but to ensure that information is shared and everyone-s included. -

“Group discuss.n of a film or reading can be very useful. However it can also
become the exclusive province of those women who feel most comfortable talk-

ing about either the material or their owr lives. Try to involve everyone, with one
another and with the sub;ect, in ways that do not rely entirely on speaking. Read-

ing or having another participanit read a group member's poem or thoughts can
be helpful and supportive: Having women work in small groups either to deveiop

or to enact a role-play situation also encourages everyone's participation and
often leads to new insights when the exercise is ré-created for the group as a
whole. - - I

One caution about the use of film: although films are a wonderful vehicle for

stimulating disclussion (and at these sites proved jargely successful), often they

are not the best approach for involving everyorie with the topic and the group.
Even the best of films can induce passivity ‘among_narticipants, especially

younger women. Ble sure to choose films which leave ample time for discussion.
~ Field trips and guest speakers were an integral part of both workshop series.
Guest speakers provided a welcorie change of pace and focused attention on
another person(s) besides me. Having women from other heaith groups share
skills and intormation also helped expose women tc the resou..es in their own or

iese same reasons: Visiting

a nearby community. Field trips can be positive foi

.a woman-owned and -operated health facility allcwed the younger women to

experience a very different heaith ca-e setting.

- Readings tor sessions at both sites were short and_simple. Because reading
ievels vary, it is usually moré &fféctive to read alsuc within the workshop setting.
This stipparts women working.on reading skilis in general and imay encourage
some women to read more on their own. [t may be anrealistic to assign readings
for between-class sessions; because reading a story is something mary mothers
rarely have the luxury or the time for in their day-to-day fives. !ri addition {9 réad-

ing; role plays, small-group discussions, and various games are all vaiuable
approaches to try. . L

Using a variety of resources and approaches helps women rely less cn you;
the facilitator, as a source of knowledge and confirmation, and more on one
another. This can be difficult to achieve in an introductory workshop; but women

. need to see that they can offer one another support anc “hat you do not duplicate

(however unintentionally) the role of another expert.

.
arr

i 478

i
X

¢



O

ERIC

Aruitoxt provided by Eic:

CONTENT

series on women’s health: The section is divided .into two parts to_highlight the
two teaching. experiences—adolescent and adult—from which the workshop
series evolved. You will find that often the resources and content relate generally
10 any age grcis 3. The second section, for adolescents (Workshop B), occasion-
ally directs the iacilitator to look at the activities and discussions developed with
adult wormen (Workshop Aj. Although sessions are roughly designed for 1Yz

hours. certain discussions and issues may necessitate more than one session.

~ The following is an outline of discussions and resources tor thls workshop

Be flexible, and do not be too ambitious in your expectations for any one session.
__In reviewing these materials, do not feel confined to the topics mentioned here..
There are numerous health issues that are not specifically developed here; but
*that could be addressed in futuré workShop séries—the subjects of menopause,
herbal medicine; alierpatives to Western methods of healing; iesbian heaith con-
cérns, womer. as health care workers, and sexuality. The femiinist process on
which the materials a > tased, that is; valuing women's own' knowledge and
everyday experiences, |s intenided to apply to any topic a group might choose to
emphasize.

Resources listed under each session are explamed in grcater detail in the

Resources section at the end of this chapter.

Workshop A: Alternative Alcoholism-Treatment Prograim

Session One: Introduction to **"Women and Health Care:
Issues and Alternatives”

A. Goals .

1. To introduce women tu the workshop series -

2. To find out what isst:  and corcerns women have _

3. To introduce women to &.i important resource, Our Bodies, Ourselves

4 7o explore together what attects our daily health
B. Suggested Activity

1. Have everyone fill cut the “Héw | Rate My Hezlth" questionnai-e. below. Take
turns going around the room and sharing with the group what is been written:
HOW | RATE MY HEALTH

1. Today I feel lamin _ ____ health (circle at least one): _
_ Good So-so Poor ) Terrific
It you can, explam why
2. Finish these sentences in whatever way you want to:
When | feel good, it is usually because

When | | feel Iousy or not so good, it is usually because

3. Fill in the blank, and list az many things as you can think of (think about
what you or your children rieed every day):
I think a person needs to s:ay well and heahhy

178 12
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4, Check all the things you feel are true for you:

When | do not feel well; in either my body or my mind; | usually:

. deal with it myself - ______goto anearby clinic or
—— tell a friend or_friends hospital .
seek support from a lover, take aspmn
boyfriend, or husband ———-goto sleep.

take something else

seek support from a relative
call my doctor

5. | probably see a doctor {check one): once _____ twice ______
threetimes __ fourtimesormore___ during the
year. Fill in the biank: My children/child see/sees a doctor or a clinic at least

. ——__—_——— times a year.

6. The things | most love to eat aré (hst as many thmgs as you can th|nk of) —

7. The health issues that most interest me are:

8: The part/parts of my body that | like the best isfare:

Thvs questconnalre |s a non- threatemng exercise that helps Ioosen everyone

up and allows women _to participate on the level they feel comfortable with:
Question 4, for example, tries to get at issues of whom we trust. The point is
that healing involves more than taking aspirin.for a headache or hav' ag a doc-
tor write out a prescription. Healing should also include care, personal atten-
tion, and nurturance from other peopie. Question 5 can raise issues of how
often or under what mrcumstances we reiate to doctors. Often women stay

discover what these reasons are What kinds of expenences do women have

when _they do seek heaith care?

_ Once the duestionnaire is completed; give every woman. her own copy of
Our Bodies, Ourselves? by the Boston Women's Health Book Collective. Take
time to go through the different sections of the book. Emphasize that partici-
pants can read short excerpts or just look up a particular topic.

The general widespread use of OBOS by women of diverse class, racial and
ethnic backgrounds, does indicate that the experience of being a woman in
today's_society and in dealing with_the health care system_is a 'sh,aré,'dfr,éajii'yl,
However, differences among women in age; sexual identity, class, race, and

culture demand more serious attention than the book provides and,affec,tﬁtbg

meaning a health issue will. have on any one. individual woman's life:. Differ-
ences among women also often lead to very different treatment by health pro-
fessions. In using OBOS it is very important to consider that women in your
workshop series will probably have experiences and perceptlons to add to
those raised in the book. Hopefully, future resources on women's health can
better document and discuss differences among women and how those shape
each of our relationships with the health care system. Supplement OBOS with

other fact sheets and materials.that are easier to read and more specuflcally

geared to adolescent women. The feminist perspective of OBOS is largely

_10ur Bodies, Ourselves will be denoted from Here on as OBOS. The Boston Waomen's
Health Book Collective, Our Bodies, Ourselves: A Book by and for Wornen, Second Edition
{New York: Simon and Schuster, 1976).
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absent from most current health materials for teenagers, so it remains an
important framework for the facilitator.

C. Resources! S ) )
Our Bodies, Ourselves: A Book by and for Women.

Session Two: Food and Nutrition |

S
A. Goals

1. To document and dISCUSS what we eat in the course ofa day

2. To determine what we want to change about our eating habits.

3. To discuss the things that influerice what we eat and what we buy

4. To emphasize the relationship between nutrition and physical exercise
B:
1.

Suggested Activities
Have everyone (including the leader) record what she has eaten, the approxi-

mate time of day and the quantity of food consumed over at least twenty -foar

tion and brlpfly state her evaluation of her diet and what changes she woald
like to make. o
Ask everyone to think about what influences her eanng and food- purchasmg
habits and to share this information with the group. Questions you might ask
are: . .
How do advertisemerits influence your eanng” mfluence what your children
want to eat?
¢ How does your economic situation affect your eatmg"
¢ What roje does your cultural h 2ritage play in'what you like to eat?
What influences what you cook? convenience? your family's desires?
what you want?
Do you and your famlly sit down to a meal together most nlghts’7
Do you eat in front of the TV?
Do you eat alone?
Does anyone else cook at home besudesllnstead ofyou"

Is meal tlme a relaxmg t|me for you” Is it atense tlme’7 Why or why not”

mental way “This is bad for you to eat. This is good for you to eat. Choose
wisely from the four or five or six basic food groups.” This teaching approach is
without consideration of race, culture, class, age, or the events in_our lives
which influence our choices and decisions about food: it is important to begin

with women evaluating for ihemselves the strengths and weaknesses of iheir

diet with knowledge they already possess It is sometinies interesting _to_find
foods common to everyone's diet: *“Is there protein in éVér'yorié'é diet? What

kind? Are there carbohydrates?". .

2. Consider building physical exercise into your workshop series. You mlght want
to invite someone who teaches basic fitness for women; yoga or dance, to pro-
vide the group with simple exercises, stretches arnd relaxation technigues.

Dletlng and exercnse are essentlal toplcs for mscussuon Most women elther

their lives. You might want to mmate a discussion that deal§ with these issues

in the context of oar socialization as women (e:g:; to be thin; to eat according
to calories rather than nutrition, to be conscious always of what sort ot appear-

ance men like) and of beaaty standards set by advertising and.the media in
general. The issue of not being able to get out for exercise is linked to how

'For bibliographic information about resources listed in these outlines; see the Resources
section (pp. 203-210).
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unsafe women leel in the city, and in their nelqhborhoods When olferlng sup-
port to your group to become more active, be sensitive to these cecncerns and
help your group make connections with community organizations involved
with safety issues for women.

C: Resources ' o
Berkeley Women's Health Collective, Feeding Ourselves (pamphlet) OBOS;

EMis; Nutrition for Women (pamphlet), and Katz and Goodwin, Food: Where
Nutrition, Politics and Culture Meet.
Session Three: Food and Nutrition Il
Goal§"7 . )
1: To expose women to complementary proIems in the context of disccssing the
politics of food production and consumiption in the United States
2:To acquam women with the role of nutrition in health and iliness

B Suggested Activities
. Skow the film Diet for a Small Planet {approximately one half-hour jn lengthj.
Emphaslze that the point of the film is to show alternatives, not to tell everyone
_to glve up all. meat and become a vegetarian.
2. Bring in a dish made from a recipe from Diet for a Sinall Planet (the book) or
from another cookbook that has nutritious recipes. |f there is a kitchen ai the

workshop facility, you might decide to cook something as a group: .
You might also talk about how the  combining of complermentary proteins can

be foundin a number of foods basic to Latin and Black cultures. It is interest-
ing to discuss the pressures various ethnic grolips are under in the United
States to assimilate into “American” culture and. to buy. processed foods;
whichi ofteri means giving Up a more rutritious, traditional diet.

Look at food charts that show the relationship between calories and basic .

vntamms and minerals in commonly edten foods. Examme calories in terms of

mon food-label terms for artificial mgredlents You mlght bnng ina jar of. may-

onnaise or a cake mix and examine the labels together. Share what you know

to be potentially carcinogenic ingredients, such as food colorings or sodium
nitrate.

C. Resources = _
Food charts in ©OBOS; Lappe, Diet.for a Small Planet;, Jacobson and Wilson,
Nutrition Scorecard poster (pamiphlet); the film Diet for a Small Planet. Other
films you might show include The Big Dinner Table and Eat, Drink and Be

Wary.

Session Four: Common Health Issues for Women

A Goals

1. To provide a general overview of some reproductive and gynecological health

_ concerns for women

2. To explore the connections between different women's experiences in dealing
with the health care system

B. Suggested Activity _

Show the film Taking Our Bodies Back. Women in the film describe their expe-
riences with breast cancer, hysterectomy, menopause, abortion, and home

birth. Biack women in a neighborhood clinic talk about beiny hassled by doc-
tors who assume they are prostitiites whenever the women go ‘or gynecologi-
cal care. Those who were poor or on welfare also speak about the pressure
from doctors to have their tubes tied.

182
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C.

Because the opentng scene in the film shows a self-examination, make sure
that the women in. .your group know beforehand what is meant by self-help and
self-exdamination. * Although this will be a foreign idea to many women; it need
not cause anyone to be uncomfortable. After the film, encourage women to
describe how they did or did not identify with the women's experiences: Possi-
ble discussion topics include:

e The pros and cons of women taking estrogen durtng menopause .

e The nature of the sterlhzatlon procedure and what is meant by sterilization

abuose . .
® The problems of unnecessary surgery, especlally hysterectomy for women
e Recent information_on treatment for breast cancer
¢ What is meant by informed consent; why patients need to know the risks

and benefits of procedures
e What the particular health problems are that Third World women face

e The question of whether women doctors are necessarily better for women

than men doctors are
This last point raises interesting issues. Because haylng more women doctors

does ot automatically lead to improved health care; discussion of this. toplc_
can lead to talking aboiit the nature of medical training in our society. It is a

significant breakthrough that there are more women doctors today and that
women can even trist women doctors with their health care (althcugh it

should be noted that this .is still not wtdely accepted). But the point to_raise
among participants is that an increase in the number of women doctors will

not in itself change the nature of medicine and the health care system in our

society. Although it is potentially a step in the right direction; it will mean little
uniess more women begin_to_question the fundamentally sexist and racist.

nature of most forms of medical training and practice in our society. .

‘Encourage each woman to take a friénd or close relative along on her medi-

cal visits: Maybe the next time a katin woman goes to a clinic, she wili refuse
to accept medical information being conveyed to her:in poorly spoken

§pan|sh
Resources =~ . _
OBOS:; Taking Our Bodies Back (film).

Session Five: Birth Control and Abortion

A _Goals ]
1.To discuss birth control and abortion in the context of women's self- -image and

2
3.

B

life options
To look at various issues that shape how women and society relate to abortion
To discuss the role birth control and abortion have played historically in wom-

en’'s attempts to control the number of children they have
Suggested Activities

. Read; .individually or together_as.a group; the short story “The Lonesomes

Ain't No Spring Picnic,” from the joiirnal Southern Exposure.,
_This is @ compelling story for a-graup of woemen of any age. It is an account
of the struggle between worfien and men in & small soathern town over the

respect due a young woman (Sue-Elien) after it is discovered that her death

was caused by a self-induced abortion: While the plot is developing; the author
weaves together the_ community's dealings with sex, gutlt religion, childhood
socialization, relattonshlps between husbands and wives; and the role of

*Seethe Resources sect:on at the end of this chapter for mformatron on these concepts

and practices within the women's health movement:
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women within the community and within marriage. Questions you might dis-

cuss include: )

* Did you identify with any of the characters in the story? Did any remind you
of members of your own famity?

e Can anyone remember how or if birth_control, sex, or_abortion was dis-
cussed when you were growing un; by family, relatives, or friends?

e Can you remember what birth control methods were available to your

mother? your grandmother?

Did anyone identify with the young « ch:ld in the story (the author speaks a lot

through her eyes and feeiings) wno has a great fear that sexual pleasures

recently experienced with her best friend will, according to her preacher-

_grandfather, lead her stralght to Hell”?

. Read together the excerpt “One Woman's Story from Gemng Stronger Tre

excerpt is a personal account of the effect of Medicaid abortion cutoffs on the
life of a white working-class woman:. Her account raises some important
issues for discussion:

- Her search for quauny safe blrth control

methods failed

¢ Thc economic strains she her husband and thelr two children were hvmg
under when she discovered that she was pregnant again

* Her desire to finish high school @nd get a job

e Her attempt to make a moral decision; define what a “‘moral” decision is and
can be
Mbsi Vvdmen can identify with at Ieast sbnie if not all, aspects_of this W'o"rn'i

children:

. Read from Amenca s Work/ng Women on burth control The excerpts are

taken from letters written_to Margaret Sanger, an early advocate for birth con-
trol and women'’s rights. The letters .illustrate that women have always sought
to limit the number of children they have.

. Using OBOS or other available resources, examlne and d|scuss available

methods of birth control. if women are interested, you may want to discuss
how and why new birth control methods get tested—and often on women in
Lann Amencan counmes frequently wnhout thelr knowledge. (Thle is espe-

. Have someone who does abortlon and birth control counsellng come in and

talk fo the grour abouat her experiences: Invite somepne who is involved in pro-
abortion jorganizing from a multi-issue perspecnve

. Resouarces.

OBOS; Erlien et aI Moreﬁtﬁan a Choice (pamphlet) Red Sun Press and Pre-
term. Writing Collecuve eds., Getting Stronger (pamphlet); Ehrenreich and
English, For Her Own Good, Baxardall, Gordon, and Reverby, eds:, America’s
Working Women; back issues of HealthRight (see the Orgamzatlons category

of the Resources section), Dréitus, ed:, Seizing Our Bodies; and Miller, “The

‘Lonesomes Ain't No Spring Picnic.”

Session Six: Taking Care of Our Bodies

A
1.

Goals
To share information on what women should expect of a good gynecological

. exam

2: To review basic female reproduct:ve and sexuat anatomy
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. To duscuss the role and meaning of self-help in the context of helping women

be less dependent on doctors

. To share with the group the experiences, skills, and knowledge of a woman-

run feminist health center in the community

. Suggested Activities ~ __ ’
- Itis extremely worthwhue to invite a health care provider who shares a femirist

perspective on women's health to visit your group and share resources and

answer questions: If a demonstration of a breast and cervical. self examination
i5 an option, bé siire to disciiss siich plans in advance and to let the group

members know it.is not mandatory that they participate.

. Talk_about the differences betweer money making clinics and methods of

health care that piace priority.on women's needs. Examine together the ads in

your local newspaper that describe birth control, abortion, and pregnancy”

services. What's belng offered at what cost? Does the ad appear legitimate?

What information is mlssmg'7 What should you check oat first before using a
particular service?

'

. Resoarces

0OBOS,; fact sheets from alocal femmlst health center; Chermak and Femoold

Birth Control Handbook (pamphlet).

Session Seven: Mental Health

—

. Suggested Activities
. Show the videotape Stress or Symptoms Thls rece'my completed \udeotape

lead some women to be institutionalized

. To look at how mental institutions reinforce ihe status quo and power relatlons

in our somety
To assert what we want as an alternative to the |nst:tut|onal exnerlence

consists of intérviews with six low-income women, white and Third World. The

women's collective experiences include alcohol abuse. domestic violence,
institutionalization, and overcoming the loss of control from being placed in an

anhealthy envsronment Most of the women |nterv1ewed eventually find sup-

. pragrams.

Topics that mlght come up are:
e Jsolation—the fear of telling anyone -
* What happens when a mother flnally cannat cope
e The pressures to “keep it together”
* Guilt .
e Askingforhelp .
* Getting help from other women who are in the same situation

. Examine advertisements for medications for women; IocK at ads in major med--

ical journals, professxonal magazmes and ‘women s magazmes You mlght

use of drugs'7 Ads for tranqumcers hormone replacements dlet pllls and anti-
depressants portray women (and older people) as being weaR dependent,
and totally at the mercy of their emotions or bodies: The solation offered to
women_and the aged is.to be wholly dependent on drligs and doctors.

. Spend time discussing Third World women and mental heaith. What problems

are simi.ar to those of white women? What problems are different? Alice

Walker s collection of short stories points vwldly to the connections between —_
==
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C.

-, .

powerlessness and Black women's oppression, so-called “sickness,” and the
mental health problems Black women face. The two staries “Really, Doesn't
Crime Pay?"” and "“Her Sweet Jerome" are especially recommended

Resources

Bloom et al;; Off the Couch (pamphlet); Chamberlain; On Oar Own; Walker, In
Love and Trouble and Stress or Symptoms videotape

Workshop B: Alternative School

Session One: Introduction to *Woriien and Health Care

A.

B.
1. Describe the workshop series to parttmpants Spend time dlscoverlng partlm-

Issues and Alternatives” - -

Goals
Please refer to Workshop A Sesslon One P- 179)

Sugeasted Activities

pants’ concerns and needs. Talk about their past expertences in a health

class:

Questions you mtght ask include: =

* Did anyone in school or anywhere else ever talk to you about heaith?
about menstruation? about sex?

* What was that like? Who ran the group? the teacher? gym teach=2r? nurse?
counselor?

* Did you trust that person? Why or why not? Was the group |nterest|ng'7
boring?

* Did you get to talk about-feelings or just facts?

* Did your class/group include both men and women or were you separated'7 v

If you did not all meet together, did you know what the boys were Iearntng'7
_ Was it similar to or different from what you were learning?

‘Tapping earlier experiences can help participants se€ that yguﬁai;eﬁsenslttve to

likes and dislikes in the group and that you do not intend ta shape the work-
shop series according to an abstract notion of what people should know abodut
their health. Most o the women at the school had some preconcetved and usu-

ally negative image-n their minds of a “health teacher.” Among young woman _

in particular there vwll be a certain amount of initial mistrust and testing. _
Give all partlmpants a chance to assert what they already know about

confldence and a belief in their abtllty to learn anythmg Upon heanng alistof

' suiggested topics for the workshop series, younger women may claim that they

already knowaboat "that stufi:” While the selection of toplcs |'= |ndeed partly
for other. reasons fear of somethlng too hard to’ understand or a toptc that
raises difficult issues for @ partlcular person.

. Be sensitive to everyone’s-needs but do be assertive about those areas you
feel are really basic to the w0rkshop series. Sometimes calling a topic “A
Review of Basic Female Anatomy” can give credit to participants who feel they
nave knowledge in that area. At the school, we tacked op a large. sheet of
paper on the wall and kept a running list of topics as they qa[ne upWOjten top-

ics were added on the days | was not there: The list kept. growing in size and

scope and helped participants see that their own sense of women’s health
|ssues was growing as well: .

195 P ' .
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2. Have everyone fill out the “How | Hatﬁe,My Health" 'questnonnanre Refer to
__ Workshop A; Session One for further description. :
3. Introduce  participants to a women's health resource, siichas Our Badles Our-

selves (OBOS}), descrlbed in Workshop A, Session One:

C. Resources
OBOS; Gates, Klaw and Stelnberg Changing Learmng Changing Lives.

Session Two: leégpljtic§ of Séxijél Anatomy or, What'’s in a Name;
Anyway?
A. Goals
1. To prov:de an mtroductlon to dnscussmg female reproductlve and sexual anat-

N ethnnc and Third World communities)
2. To consider how slang reflects and perpetuates negatnve sexist views of
women

B. Suggested Acrlwtles Lot '
. "The Dirty Word Game": On a large sheet of paper, encourage participants to

write as many slang words as they.can think of having to do with sex/sexual
anatomy. While they are making their !lsts you should write on the sheet words

s

such as “breast;” “vagina,” and “penis”; then; add the words “elbow” and

“knze.” After everyone has had a chance to comment on the total compilation,

cqrﬁs:der )

» Why do we not hear words like “breast” and “vaglna as often as we hear
_ words like “beaver,” “'snatch.” *'tit"?

* Why are there so many slang words for anythmg havnng to do with sex and
women’s bodies?

» Why are women often referred to by their sexual anatomy? Does this happen

_ as often for men? Why or why not?

* How come you know anly one word for either elbow or knee?

As a group, check off all the words on the page referring to women, thenﬁtbg

words referring to men. Discuss how sexist and negative language regardlng

female sexuality refiects male preragative and power to control wamen'’s sex-

ual behavior. Adolescents may need some prompting to see the |mpl|cat|ons

behind this language; * The Dirty Word Game" can be a very provocative activ-
ity and needs adequiate time to be understood fully,

2. Read the poem “The City to a Young Girl,” written by Jody Caravaglla at the
age of 15, from the book Male and Female under 18
The city.is .
one million horny hp smacklng men
Screaming for my body.
The streets are long conveyor belts
Loaded with these suckling pigs.
All begging for .
alay . __ "
a little pussy ’ ’
a bit of tit
a leg ta rub_against
a harndful of ass
the connoisseurs of cunt.
3 | swat them off like flies
but they keep coming back.
I'm a good piece of meat.?

1doc:ly Carav agha; “The Clty % a Young Gnrl ” |n Male and Female under 18, ed. by
Nancy Larfick and Eve Merriam (New York: Avon Books, 1973), p. 85.

w20y
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Questions you might ask are: What are Jody's feelings about herself? Through
whose eyes does she see herself? Can you identify with her? .

At the school, rnost participants identified with Jody's anger and frustrations
with men's behavior. Relate the poem to "The Dirty Word Game” so that
women can make the_connection between language and feeling, and so they
can see that their anger is legitimate when a woman is called "a handful of
ass.”

C: Resources . . - S : g
OBOS; Larrick and Merriam, eds., Male and Ferrale under 18; and Gates,

Klaw: and Steinberg; Changing Learning, Changing Lives.

Session Three: A Review of Basic Female Reproductive and Sexual

Anatomy

AGoals __ ___ .. .. e

1: To provide basic necessary information on female anatomy
2. To make the connection between being better aware of our bodies and being
~ more assertive when we are dealing with the health care system

B. Suggested Activities

1. Begin a discussion and presentation of female anatomy by asking participants

what they feel is impdrtant to know in order to understand their bodies better.
Responses may range from "I know what is happening when | go for  gyneco-
logical exam" to accounts of women having been treated for health problems
which were never explained. Take the tirie to discuss the parts-of the body that
are aonknown, couched in myths and confusion, or relate_to larger issues of
sexual definition, siich as the clitoris, the uterus, the hymen. Review. basic
male sexual anatomy. Participants at the school! felt mystified by “what goes
on in a man's body." This discussion is often one part of the process _for
women who are having sex with men to take a more active role in reproductive
and sexual matters:

2. It may be a little embarrassing, biit it is important for younger women to real-

ize that they can see their outer genitals and feel the insides of their vagina if

they want fo. Your message is not that everyone should do this, bt that it is
okay for participants to touch, feel, and explore their own bodies. In this so-
ciety, most women, particularly agolescents; rieed encouragement to think of
their reproductive .and sexual anatomy as a healthy, natural part of them-

selves. For example, many teenage women dre. convinced of the need for

regular douching; which in itself is not harmiul, biit too often this douching
i§ a response to a feeling of uncleanliness or shame about one’s body. espe-
cially after having sex.

C. Resources . - o o
OBOS: Carney, Fleming, and Lynch, A Part of Our Lives (pamphlet); Wom:.
en’'s Educational Project, High School Sexuality {pamphlet); Gardner-
Loulan, Lopez, and Quackenbush, Period; Gates, Klaw, and Steinberg;
Changing tearning, Changing Lives; HealthRight, Women and Health
Packet (pamphlets).

Session Four: Our Cycles—Ovulation and Menstruation

A. Goals . . el

1. To provide clear information on the ovulatory and menstrual cycles, especially

_ as they relate to pregnancy . : :

2: To give women information they need to make more informed choices about
pregnancy »
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3. To look at some’of the negative messages our culture perpetuates about wom-
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wlth dayone Most hRely. parttcnpants will apprematé a thorough explanatl,o,r] of

how and when a sperm can fertilize an egg in a woman's body what a "safe”
time of the month means, and how each woman's cycle is unique.

Discuss how women felt about having. their first periods and the circum-
stances  surrounding that event. Most participants can share a Story about the
first time; which is usually dramatic: Two pamphlets; A Part of Our tives and
What Now ? have good, short statemerits, written by young women from a vari-
ety of backgrounds:

My mother told me when | was about twelve years old

and | didn't understand at all. | was so embarrassed.

| found out off. the streets:

| stayed out of school for a whole week, | was so scared

the first time it happened:?
It is interesting to contrast these women 's feellngs with those of Anné Frank in
A Diary of a Young Girl: o

Each time | have a perlod-—and that has onIy been

three times—I have the feeling that In spite ot

all the pain, | have a sweet secret.
Encourage “participants to compare these thoughts with their own first-time
experiences and circumstances:
- Try to confront the fact that a younger woman is likely to feel that her period
is a “nasty thing."” One way to do this is by dtscossnrg some of'the.myths that
have been associated with menstruation and how women were (and stil* are, in

certain cultures) considered "unclean;” untouchable; or evil_while they were
menstruating. Participants may not be ready or willing to shed their own nega-
tive or ambivajent feelings; but almost everyone seems relieved to hear some-
one else say that we shouid not have to feel "dirty"” and inferior.

in addition to or in ptace of aspirin—herbal teas; calcium; warm baths, mas-

sages, etc. Many women do not associate their eating habits with cramps.

Counter the myth that women cannot be active during their periods:

C. Resources e
Delaney, Lipton; and Tott-; The Curse; Gardner-Loulan; topez, and Quacken-
bush, Period; OBOS; Gates Klaw, and Steiriberg, Changing Learning, Chang-
ing Lives; Caruey, Flemmg, and Lynch; A Part of Our Lives {pamphlet);
Cherniak and Feingold, Birth Control Handbook (pamphlet); Carroll et al:;
What Now ? (pamphlet); and Menstruation.

Session Five: Birth Control

A. Goals
1. To provide clear information on available methods of birth control; |nc|udmg

up-to-date information on the risks and benetfits of each

'Caroline Carney, Kathy Fleming. and Mary Beth Lynch; A Part of Our Lives (Salem;

2Excerpted in Barbara Gates Susan Kiaw, and Adria Qtemberg, Chang/ng Learn/ng.

Changing Lives (Old Westbury, New York: The Feminist Press, 1979), p. 65.
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5. To encourage women o demand similarly ciear and straighttorward informa-

-

tion and discussion when they seek birth controf on their own

As a facilitator among young mothers who had small_children {(and several
young women who were about 1o become mothers), | often had to struggle to

understand why a woman would want to have a child in her adolescence. Yet,
there could be no disputing the fact that these women felt guite certain and
confident of what they were doing—characteristics society often does_not
associate with yoling women of fifteen or sixteen, or ever seventeen. | woald

not suggest that all young mothers or young pregnant women are prepared for
the obligations of parenting; rior is it aiways clear what other options exist. (or
women.think exisi). Nevertheless, in order to have even a discussion of what

the issiies are for a yournger wismarn, you must start with a basic respect for her
decision. It is simplistic to assume that you are merely dealing with the conse-

guences of lack of birth control or an unplanned pregnancy. Addmonally many

young woman may not feel in control of such demsnons Most women are
caught between wanting irtimacy, on the one hand, and the particular ways in

which women are subsumed by male sexuality, on the other hand. Given this
situation, it is understandable that youriger wamen are very ambivalent aboat

gsing birth control. Indeed; a.young woman may not really feel she's made a .

decision for which she should be responsible.

. Suggested Activities I
. There are several ways to p.esent the basic methads of birtn control available

to women today. For adolescent woemen in_particular, films are helpful, as are

sarmiples of birth control devices the.women can see and examine. Since most

films on birth control offer little analysis of the risks and benefits, you will have

to augment the information with_more critical; up-to-date facts on such meth-
ods as the birth contra! pill, the IUD, and Ericare Oval (this last one in particu-

lar is heavily promoted today by the drug industry).

'Encolirage women who may know a little more to share their knowledge
with others in the group. Discuss the less reliable methods of birth control:
dotichirig, withdrawal, and the rhythm method: Stress that not every. woman
should take birth control pilis or have an IUD inserted. The paint is not to scare
yourg women with the somber facts; but to give participants vital information
and to respect their abilities to- make. ;nfggmeo decisions. Emphasize that a

complete medical history must be taken and is a critical part of any visit to a
clinic to receive a birth control device.

. Birth controf is not a new invention! Dlstnbute examples of some recipes from
-the 1800's.?

Hannay 's Preventive Lotion
___Take pearlash, 1 part; water, 6 parts. MIX and filter. Keep it in close bot-
tles; and use it; with or withoat soap, immediately after connexion [sexual

mtercourse]

. Aberhmarhy S Prevent/ve Lotion
Take_bichloride of mercury, 25 parts; milk of almonqs 100 parts; alco-

nol 100 parts; rose-water, 1000 parts: Immerse the glands in a little of the
mixture, as_before, and be particular to open the orifice of the urethra so

as to admit the contact of the fluid: This may. be used as often as you want;-

until the urethra feels teridér on voidirg the urine. This method won't fail if
. usedin prope; time: .

1Fiosalyn Baxardall Lmda Gordon, and Susdn Reverby, eds:, America's Workmg Women

{New York: Random, 1976), p 17.
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Encourage partncupants to share their knowledge of earlier methods of birth
control used by their mothers or grandmothe:s {see Workshop A; Session
Five). For more information and background reading on birth control and abor-
__ tion as century-old practices; see Resources at the end of this chapter.
3. A discussion of birth control belongs in the context of sex, sexuality, anc rela-
tionships. You might ask women to consider what they feel affects their beliefs
and feelings abouat sex and birth control. Religion? Parents? Movies_and tele-
vision? Most young women still feel birth control is their burden. Changing

these dynamics in personal relationships does not occur without a great deal
cf struggle. You might alSoc ask: How can men be éricouraged to take on egual
responsnbnhty for hirth control'7

OBOS; Cherniak and Feingold, The Birth Control Handbook (pamphlet) Wom-
en's Educational Project, High Schooi Sexuality: A Teaching Guide (pamphiet);
Dreifus, ed., Seizing Our Bodies; Baxardall, Gordon, and Reverby, eds.,

America’s Working Women; and Hope Is Not a Method (film).

Session Six: Abortion—The Factors We Weigh

A: Goafs
1. To support younger women in their efforts to make choicés and decnsmns

. about abortion and matherhood
. To point out common themes all women face wnth the abortlon decision

2
3. To discuss popular myths and misinformation concerning abortion.
4. To offer a historical context for understanding the legalization of abortion and

the recent anti-abortion backiash
B. Suggested Activities

1. Read the story “The Lonesomes Ain't No Spring Picnic"* by Birthalene Milic

Some guestions which might be asked include:
* Why did the grandmother feel empathy for Sue-Ellen?

* Why did the grandfather believe Sue-Ellen should be punished?

v How did Sue-Ellen's death affect Mary Anne?

* What does the grahdmother mean when she says “women always get

- blamed”™?
_ The particular setting for the story—a rural, southern town; where the church
" is the strongest institutional and value-setting force—-may be very different

from the world expenenced by urban women. You may need to help par-

ticipants recognize the many similarities between their and Sue-Ellen's

experiznces. S
You might use Sue-Ellen's situation to discusz the shame and guilt women
continue to feel, or are made to feel, about abortion and why desperate acts

are often seen as the only "oat” to a woman who cannot emotionaliy or finan-

cially afford another child.
2. Show the film Abon‘/on hy Jane Plncus Remlnd parttcnpants that th|s f|Im was

and Washlngton D.C. Point out the courage requtred for women to make an

abortion film at that tima.

The film details the lives of different women and_ the experiences g[each in
obtatnlng an abortion in 1971: the expense; the use of underground networks;
tinding a sympathetic doctor.or a doctor interested in the money, and the risks

of unsafe methods: The film helps stimulate discussions of the changes that

*See Workshop A&, Session Five (p: 183); for a description of the story
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have occurred since abortion was legalized and the reasons that women con-
tinue to seek abortion. . T
_Teenagers will probably want to talk a great dea| abolit parents.and abortion:

the controversy over parental consent; and other ways a young woman can
receive needed emotional support if she cannot tell her parent(s). You might

follow court cases involving minors' rights in birth conirol; sexuality, and
abortion. -

3. Encourage women to share their knowledge of abortion, abortion clinics, and

abortion colnseling. Many times participants may be “holding on” to some-
thing frightening they have heard about abortion. Comments such as *| Hear
you could bleed to death” or “My friend saw the nurse put the baby in the
garbage" are not infrequent. Although not trying to disprove every herror story
or deny the risks involved in abortion; the class can provide invaluable
pespective. - - -

It is probably most helpful to have someone who has had an abortion talk
realistically and honestly abolit her experienice. This wil: probably be more

convincing than a mere straightiorward presentation of the facts. Nonetheless,
facts Sholild be shared. It is valuable to talk about the dramatic decrease

nationwide in complications and mortality among women since the legalization
of abortion. If abortion becomes illegal, we will lose the leverage women have
gained ta ensure good health care and accountability from doctcrs and clinics.
Thus, fighting for the legalization of abortion is fighting for guality health care
for women.
C. Resources S S S . I
OBOS; Carroll et al., What Now ? (pamphiet); Erlien et al., More than a Choice
(pamphlet); Gates, Klaw, and Steinberg, Changing. Learning, Changing Lives;
Miller, “The Lonesomes Ain't No Spring Picnic”; and the film Abortion:
Session Seven: So, Now You Are a Mother. What Is It Like?
A. Goals U
1. To determine some of the issues and concerns mothers might have in our
_society .
2: To encoarage women to think about whatis involved in having a chiid/children
of their own
B: Suggested Activity el .
Develop an interview guestionnaire for mothers: The following is an example
created by participants.
o INTERVIEW QUESTIONS FOR MOTHERS
. Do you like being @ mother? Why or why not?___ .
2. Are you planning to hay Idren? Why or why not?
: Are you a single parent? Yes ——— No
if yes, do you like being a single parent? :
: How many kids do you have? How old are they?.
. Do yaou like the responsibilities of being a mother? . .
. it you got tired of having the responsibilities of @ mother, would you ever
~ give your kids up?
7. When you were first pregnant, were you scared?
8. What were you feeling when you had a baby? . =~ _
_9. Where did you have your kids—at home or in the hospital?
10. Did you have a cesarean section? '
11. Did you use natuiral chifdbirth? T X
12: When you first told your man you were pregnant, what did he say?
13. Were you awake when your baby was born?
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Addmonal comments if any can go here:

_ Encourage everyone to interview at least_two_mothers she knows. Spend

time as a group helping each participant find mathers to iiterview.
Discussing motherhood/pareriting may not be simple for adolescents; even

if there are young mothers in the group: Do not assame that a young woman

who has a small child necessarily thinks of herself as a “mother.” Depending

-upon the age and circumstances in a _young. mGthéFé life (such as living at

overwhelming, something a young. w woman might find_more appropriate as a

description of her own mother. In addition, the iSsué of being a mother is éspé-
cially complex when each group member is struggling with her options con-
cerning motherhood and children. The facilitator sholild encourage partici-
pants to consider the kinds_of suppart, material and otherwise, women need—
whether or not they choose to have children. If your sessions can accommodate
having participants ‘break into_smaller groups, it would be useful for young or
expectant mothers to have a specmc time to express more immediate health

concerns and other child-related issues, e.g., as housmg, child care and

employment:

C. Resources _
Lerner, Black Women in.White America; OBOS; Guffy, The. Autoblography of a
Black Woman, Gates, Klaw, and Steinberd, Changing Learning, Changing
Lives; and Angelou; I Know Why the Caged Bird Sings.

Session Eight: Childbirth/Childbearing

A. Goals
1.70 explore the paolitics in- the s,truggles for more commumty control over health

_ care; especially women 's health care . .
2.To discuss women’s control over birthing via home birth and natural childbirth

B. Suggested Activities. .

1. Show the film The Chicago Matermry Story The Center began in the 1930’s. It ‘
has continually provided low-income women with_low-cost, high-quality pre-
and post-natal health care; using home birth as an alternative to the costly_and
often unsafe obstetrical practices of big- hospltals The film records the Cen-

ter's history; its goals; its struggles to remain_open in the early 1970’s after

seventy-five years-of service to a largély Third World community, and the even-
taal closing of the center because of pressures from doctors and powerful
hospitals.

_Because the film is in two parts; you will probably need more than one ses-
sion to allow for both viewing ant discussion. Before watching the film, ask
participants to consider the following questions: Why do so many women want
the Center to remain open? What do they feel are the advantages of having a

home birth as-opposed to a hospital birth? What does a midwife do?

'Most adolescent women are fascinated by. watching a live birth on film:

Because the woman in the film gives birth at home, is under no anesthesia,

and uses breathing exercises, participants can actually see and hear the phys-
ical and emotional process a woman goes throligh in the last stages of labor
and delivery. The woman's delight in being awake and conscious during child-
birth can present a very exciting possibility to parthIpants who had not consid-
ered natural childbirth before,

Discuss the relative advantages and dlsadvantages of home birth; nataral

childbirth, and hospital birth that uses drugs and anesthesia. It is important to
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show thai there are alternatives to the medical ihetitijtiohé. hospitals, medica-

] Some participants told stories of their mother or. grandmgtﬁhﬁerfhafwfng glven
birth at home,while another woman acted as the midwife: These examples led
to discussions of the medical/healing skills women have historically pos-
sessed and passed on from one generation to the next—many_of which sur-
vived the rise of medical schools and training exclusively for wh|te men.in the

_ Uniied States and-Europe. ..

2. Invite a-woman whag is a hiealth care provuder spec1allzmg in chnldblrth to talk
with the group; answer questions, and demystify the practice of home birth
and childbirth il general. You might also invite someonie who has experienced

_ a home birth and/or natural childbirth.
C. Resources ;

and English; For Her Own Good: Corea, The Hidden Mafpractice and the film_

The Chicago Maternity Story.* -

Session Nine: A Visit to a Eém’inét Health Center*

A. Goals S

1. To expose parttcnpants to the exlstence and practxces of an aIternatlve health

- workers :

3. To learn flrsthand the pnnc1ples of a good gynecologlcal exam

4. To give women confidence to seek high quallty treatment in other health care
facilities

B. Suggested Activity
Visit a feminist health chnlc Spend time beforehand clarifying the interests
and concerns of the participants and of the health.workers who will be respon-
sible for your group: N
__Avisit to a feminist hﬁea[tﬁhicenierflg Ilkely tobe a flrst for many of the partlci-
pants: It can_be an extremely positive and reinforcing. experience if you
arrange for sufficient time to be given to participants’ questlons and concerns,

It lS a good Jdeato ensure that the c||n|c J spoke5woman shares your goals and

-\,

T In my group; participants were given the choice of \IleW|h3 a slide show on

self-help or watching an actual self-help gynecological exam demonstrated by
two women. Most of the women chose to watch the gynecological exam. This

was a s!gniflcant indication that it was graduoally becoming less. strange and
embarrassing for participants to better kniow and understand thgir bodies.

Although most participants felt some nervousness during the demonstra-

tion, it was established by the facilitator and clinic workers as an understand-

able reaction. This was the first time these adolescents had ever observed a
gynéecological exam and one in which the patient actively pa.tucnpated in all of
the procedures. Everyone was able to understand further why certain groce~

dures are done in a gynecological exam, what infections should be tested for

and how a gynecological exam can be made more comfortable for a woman

If the feminist health center is not readily accessible.to the women in your

group, it may be unlikely that they will return to that particular clifiic. Thus, you".

shoold be able to extrapolate from the visit those values and practices that ’

* The goalis of this activity can also be achieved by using fllms sllde shows. and Ilterature

available from a feminist health center. See Resources for listings.
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should be generaliy evident in all health care facilities: A visit to a local health
care facility as well might be a good idea.. Encourage women who use other
health facilities to_ask that educational resources (slide shows, plastic spec-
ula, OBOS), which they kriow are available at women's health centers, be
made available in nelghborhood clinics as well.

€: Resources
OBOS:; fact sheets from the women's_healith clinic you visit; plastic specula;

and Cherniak and Feingold; Birth Control Handbook (pamphiet).
Session Ten: Occupational Heaith and Safety
A Goals .
. To explore the effects that dufferent kinds of pand work especnally those ]ObS
. women usually hold, have on our health .
2. To introduce participants to women who offer assistance to people concerned
with occupational health and safety

B: Suggested Activities
1. Ask participants to write down _.as many jobs as they can think of, including the

job (lf any) they presently hold Next to esch ]Ob _ask them to Ilst what they

time; later, as a group wnte a definition based on the concerns and mforma—
tion the participants share.
Most people associate health hazards with those which have gained some

public attention in the last several years, e.g., .sbestos poisoning, black lung - -

disease, brown lung disease, and radiation poisoning from nuclear power
work. It may-not occur to participants to consider that there are also health
hazards involved in jobs where most women are found: clerical work; cleaning,
waitressing, and hospital work:

2. Invite guests who work with _occupationai_health and safety to discuss their

work and their concerns: Guests. should prepare .information on any health
hazards Ilkely to be found in the kinds of work participanis have done.

It can be feassuring for women to realize that others share their frustrations
and stresses on a particular job. Doing endless errands for a boss, sitting in
one position typing all day, cleamng with strong solvents; being on their feet all
day are examples of experiences many women have had. Inciude a descrip-
t.on of how chemicals actually enter the body and affect vital_organs and sys-
tems: Specific cheriicals like lead and radiation are very dangerous to a wom-

an's reproductive system;, thus, this discussion is vital. Discuss what it means

for a woman to have her tubes tied (be stenhzed) as a condition for being able

to retain work in areas where dangerous chemicals are in use.

3. Take a field trip to a factory or other work site that employs large numbers of
women. Encourage participarnts to be on the lookout for health and safety vio-

_ latiens and to make up a report of their findings. .

4. Sexual harassment on the job, which may well be a part of the partnc1pants
work histories, is another topic for discussion. Labeling this a job hazard” can
help participants understand that when a woman .quits or loses her job
not to the particalar woman: It was excmng,for my group to hear that more
women are chalienging employers for this behavior in an organized way, such
as fighting for anti-sexual-harassment clauses in union contracts.

C. Resources -

Fact sheets on health and safety (provnded by guest Speakers) Alhance
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the Resources section): and Southern Exposure’s special issue Sick for
dustice.

Session Eleven: Taking Care of Our Bodies

A

1,
2,
3.

B;.¢

- A

B.
1.

Goals

To giveé women more knowledge and control when deallng with the heaith care
system for treatment of common gynecological problems__
To enicolrage wormen ta see their everyday habits (e:g:; eating; sleeping, exer-
cise) as integral to staying healthy and preventing sickness

To offer preventive measures against infections and to encourage women to

be generally more aware of their bodies

Suggesred Acnwty
Spend_some tlme,studymg common mfectlons such as yeast infections,

trichomoniasis. (“mch*‘)'vagmltls cystitis; herpes; crabs; and scabies. In
addition, explain common symptoms and causes for the more serious gonor-

rhea; syphilis; and._pelvic inflammatory disease (P.1.D.). Time limitations may
rriean choosing a few infections to discuss in detail, and then reviewing the
preventive measures for several other general infections. It is helpful, how-
ever, for participants to actually see and hear the diiferent names of. the
most common infections and to learn the most basic characteristics and
distinctions:

Ask participants ta |g§nt|fy mfectlons they mlght have had or for which they
mlght have been treated: Ask if they were given any explanation of the nature
of their infection and the medication they were given. If possible, explain some

of the medncatnons frequently prescnbed and possnble alternatlve naturai rem-'

mlght exist in anything but a prescription. Additional points that could be cov-

ered ificlude adolescents’ feelings of embarrassment which keep them from

gomg to a doctor or clinic.

. Resources

Qdsess and Hurwitz, Taking Con'roljpamphlet) Chernizx @ad Femgold The

VD Handbook (pamphle}t) and Women's Educational - oject, High;, School

Sexuality: A Teach/ng Guide (pamphlet)

Goals
Please refer to Workshop A, Sessions Two and Three (pp. 181-182).

Suggested Activities

Invite someone who works with food and nutrition to visit the group. Partncn- -
pants may respond very well to someone who is a positive role model: At the
school; an older woman_in her sev.nties who _has been a vegetarian for fifty-

five years and a political activist all her life; co-facilitated this workshop. She
approached the group with a sincere respect for their own food choices and

life circumstances witnoat assuming that her own choice of being a vegetarian

made sense or was even feasible for many of the women in the program. She

was sensitive to the class and racial background of the parhcnpants and
offered examples familiar to the wormen.

: Have everyone list and_share what she has eaten in the past twenty~four

hours, Hand out a Food Scorecard to each participant, explain the basic ose of
the scorecard, and have everyone work on matching the food she has written
down with a hutrition score in the booklet: .

The group. members need to be able to recogmze their eatlng habits in a

discussion of nutrition: The Food Scorecard is an extremely creative tool for
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connecttng personal habtts to health! eattng It also exptalns very,fclefa(lythe

criteria for the content.of vitamins, minerals; fat; salt, or sugar by which a food .

loses or gains points. Encouragé the participants to view their Scorés notasa

fixed ludgment but as a measure of the process of becomtng more nutntton-
ally aware. - - ‘ .

C. Resources
OBOS; Katz and Goodwnn Food Jac.obson and thsnn Food Scorecard

A. Goals :

1. To understand the connection between any smgle act of rape, or other vio-

_ lence, against women of all races and classes in our sotiety

2. To examine the complex psychologlcat and physical consequences of violence
direcled against women

3. To assist women in Iearnlng where to find help if they become the vnctlms of

violence
4. To break down the sexist and racist mythology that deems women responsuble

tor sexuoal assault and general violence against them
B. Suggested / Actlvmes

. Show at least one of the many fjims and vtdeotapes available on the su b]ect of

—_

been victims of rape and the organizing betng done against rape

) Usnng a film or videotape in which women “somewhere eise’ discuss thetr
experiences. is often the least threatening way to begin. The particular video-
tape shown to participants, “Hape The Reality,” covers issues which are cen- .
tral to a discussion of rape: ‘ ’
* Personal experlences of rape victims

¢ Challenges to men's attitude that women provoke rape _

* The frequent harassment women experience through involvement with the
_ police and the courts
* Support groups for rape victims
¢ Rape hotlines
« Self-defense
* Working for better Iegtslatton

This particular. vudeotape shows no women of_color, although_violence

agatnst women of color is discussed:. This weakness of the videotape is that it

can create a false picture that only white women are the victims of rape, leav-

ing; onderstandably, gaps for Third World teenagers: When using_such a film;

supplement it_with -literature that discusses violence against Third World

women. New materials are coming out each year from pro;ects throughout the
country. Look as well for local projects that riay be organizing to combat vio-
lence against women.

2. Use educational information that presents basnc safety preca”ttons women

Black Women . Why Did They Die?—a brochure produced by a collectlve of

Black femlntsts |n 1879—is an excelient example.* Published as an organiz-

ing tool to reach more Third World women in the wake of a string of murders of
Black women in Boston, the brochuré contains both practical safety informa-

tion and a feminist perspective of tire racism and sexism that lead to violence
against women of color in particular.

“The brochure is reprinted in this chapter on pages 201-202.
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After reading this brochure, participants in my- grouo aﬂlrmed their feelmgs

of fear and concern as young Black women Ilvmg in the.same nelqhborhoods
‘where-the recent murders had taken place. As Lorraine Bethel pomts out in

“Black Women's Culture;” Chapter 5 of this book; violence against women;
especially against Black women, constantly undermmes the strength to be

" active.and visible. -

C.F

In discussing safety issues with partlcmants begln by askmg participants to

share precautions already exercised in their daily routines. Interestingly

enough, many adolescent women at the school felt that the strongest way. for
women to combat violence was to learn seli-defense. While this certainly

expresses women wanting ‘o feel stronger in general and less afraid of men,
with this particular group of women, it also reflected the feeling of “you can 't

count on anyone except yourself:" Talking about women and people in neigh-
borhoods, watchmg out for one another and bunldmg nexghborhood safety net- -

dents, especnally women and young children, is the growth of the “Safe

House" concept and practice throughout communities in several cities.”

Respurces
Combahee River Ccllective, Eleyen Black. Women Why Did They Dle’) hro-

chare; reprinted in this_chapter); OBOS; Irterature from a local rape crlses
hotline; Haresies, "On Women and Violence"; Shange, “With No Immediate

Cause" Rape: The Reality (fllm) and We Will Not Be Beaten (film).

'A éafe House is a home that bears somie recogmzable insignia in the window, a symbol

visible at night, such as a brightly colored lightbuib. Itis a place a woman can go to for help
and refuge if she is in danger.
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CONCLUSION

No one |ntroductiojy7workshop on women's health care could even begm to
respond to all the needs of its participants. However, ali of the women who partic-
ipated in at least a few of the sessions felt they had learned new information that

would be useful to them in dealing with the health care system. Specifically,

knowing how their bodies work; taking better care of themselves; nutrition, birth
control, childbirth, and abortion were all areas participants highlighted.

One of the central goals of the workshop series was to try to break down bam-
ers that Keep women dpart and isolated. During the Health workshops, many
women talked for the first time about what were felt to be very pnvate concerns
They discovered that many of their concerns are common struggie
face. This realization helped women see that they deserve much’ better quality
tieatmerit from al! fevels of the health care system: For example, the visit to the-

feminist hea!th center had a lasting effect on the young women, who saw a health

care institution that coald be helpiul and accountable and was a place they would

not feel afraid to visit. The visit to the health center, as well as the presentation by

speakers; gave women exposure to other women working to change the health
care system as it is presentiy organized and run. :

The health workshops were additionally able to combat some of the fragmenta-
tlon women expenence when dealing with traditional medical care systems. That
is; the workshop series tried to deal with all levels of how women live and feel;
and _challenged the ways in which most doctors treat disease as though it were

For future wbrkshop serles on health; | would recommend that you include
some introductory discussions of the nealth care industry and women as health

care workers: Guest speakers who work in heaith care could be invited to discuss
their experiences. Such. lnformatlon colild be especially valuable for participants

who are looking for support.in their awn job aspirations in the heaith care field.
| would also recommend that youi biiild into a women's health workshop more
exphcut dnscussmn of sexuallty. especxally among younger womaﬂ _Sexuality

deve'ap issues which ‘could arise around relatlonshlps with men, sexual pleasure

for women, or homosexuoatity. .
In conclusion, wemen whoparucpated in the workshog,sene,s are begmmng to

take both their health needs and their overall needs as women more seriously. At
ihe school participants received a great deal from the discussions on rape, sex-
val hatassment and motherhood. For women in the alcoholism treatment pro-
gram, even an introductory health workshop gave them miofe courage to renew
their psyche ai.d physical strength. For both groups of women, the workshop
series offered concrete information on how to interact with the health care sys-
tem and how to become involved in preventive health pract!ces :tis my hope that

this newly acqmred knowledge will be the basis for the women's Iong-term active
participation in determining the kind of health ciire they want and in questioning

and challenging the health care systems of the future.
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REPRINT OF BROCHURE )
'ELEVEN BLACK WOMEN . .. WHY DID THEY DIE?!

Hecently eleven yolng Black women have been murdered in Hoxbury, Dor-
chester.and the South End.(in Massachusetts). The entire Black community con-.
Vt!ngeﬁsﬂtrgmggrnﬁtrhre;[ criel and brutal deaths. In thT face of police indifference
and media lies and despite our grief and anger. we have begun to urganize our-
selves in order to figure out ways to protect ourselves and our sisters; to make

the streets safe for women.

We are writing this pamphlet because as Black feminist activists we think it is

essential to _understand the social and political causes behind these sisters’
deaths: We alsa want to share information about safety measures every woman
can take and list grolips who are working on the issue of violence against
women. _.

In the Black ccmmumty the murders have often been talked about as solely
racial or racist crimes, It's_true that the police and med:ia response has been typi-
cally racist, It's true that the victims were all Black and that Black people have

always been targets of racist violence in_this Society, but they were also ajl

women. Our.sisters died because they were women just as suorely as they died
recause they vere Black: If the murders were only racial, young teen-age boys

and older Black men migiit also have been the unfortunate victims. They might

now be petrified to walk the streets as women have always been.

_When we look at the statistics and hard facts about daily, socially acceptable
violence agzinst women, it's clear it’s no “bizarre series of coincidences” that all
six victims were female.2 In the U.S.A. 1 out of 3 women will be raped in their
lifetimes or V3 of o 'the women in this country, at least 1 woman is beaten by her

. some form of sexual abuse before she reaches the age of 18 (child molesting;
rape; and incest) 75% of the time by someone thay know and 38% of the time by

a family memkber, 9 oat of 10 women in a recent survey had received unwanted

sexual advances and harassment at iheir jobs.3 Another way to think about these

flgures is that while you have been reading this pamphiet a woman somewhere
in this city, in this state, in this country has been beaten, raped and even mur-

dered. )
These statlstlcs apply to all women: Black, white, Hlspamc Asian; Native

American, vld, young, rich, poor and in between. We’ve got to understand that

viclerice against Us as women cuts across all racial; ethnic and class lines. This

doesn’t mean that violence against Third World women does not have a racial as

weli as sexual cause: Both oar race and sex lead to viclence-against us.

.

\Coimbatise River Collsctive, Eleven Black Women ... Why Did They Die? (Eoston;
Massachuseits: Combahee River Collective, 1979).
2Boston Globe, April 1, 19789, p. 16.

_ 3S1atistics from the paper “Grass Roots Services for Battered Women: A Model for Long
Terii Change” by Lisa Leghorn: Available from the U.S. Commission on Civil Rights,
Washington, D.C.
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. One reason that attacks on women are so widespread is that to keep us down,
to keep s oppressed we have to be made afraid. Viclence makes us feel power-
less and also like we're second best. .

_ The society also _constantly encourages the V|olence through the medla _mov-

and dis¢o songs (“Put tove s Chams Back On Me"‘ Boys and men get the mes-

-sage eVery day that it's all right {and] even fun to hurt women. What has hap-

pened in Boston's Black commumty is a thread in the fabric of violence against
women. -

* Another idea that has been put oat in this crisis is that women should stay.in
the house until the murderer(s) [|sJ found. In other words Black ‘women sholild be
under house arrest. Staylng in the house pqmshes the |nnocent and protects
food, pnck up the kids_at school; do the wash; do errands and visit frlends
Women should be able to walk outside whengver they please, with whoever they
please and for whatever reason. .

WE WILL ONLY HAVE THIS RIGHT WHEN WOMEN JOIN TOGETHER TO
DEMAND OUR RIGHTS AS HUMAN BEINGS. TO BE FREE OF PHYSICAL
ABUSE, TO BE FREE OF FEAR:

The last idea we want to respond to is that it’'s men’s 1ob to protect women. At

" first glance this may seem to make sense, but look at the assumptions behind it.

Needing o be protected assumes that we are weak, helpless and depewdent
that we are victims who need men to protect us from other men. As women in this
SOC|ety we are definitciy at risk as far as violence is concerned but WE HAVE TO
and followmg common sense safety measares Iearnmg sel. -defense settlng up
phone chains and neighborhood safe-houses; joining and working in groups that
are organizing against violence agalnSt women are all ways to do this:

The idea of men-protecting us isn't very realistic because many of us don t

“have a man to depend upon for this—-young girls; teen-agers; single women, sep-
‘arated and divarced women, lesbians, widowed women and elderly women. And
even if we do have a man he cannot be our.shadow.24 hours a day. . . .

What men can do to “protect” Us is to check olit the ways in which they put
down and intimidate women in the streets and at home, to stop_ being verbally
and physically abusive to us and to tell men they know who mistreat women to
stop it and stop it quick. Men_who _are committed to stopping violence aga.nst
worten shoald start seriously dlscussmg this issna with other men and organiz-
ing in supportive ways. _

We decided to_write this pamphlet because of our outrage at what has hap-
pened to eleven Black women and to 1000s and 1000s of wormen whose harries
we don't even know. As Black women who are feminists we are struggling
dgainst all racist, sexist, heterosexist and class oppression. We Know that we
have no hopes of ending this particular crisis and violence against women m our
community until we identify all of its causes, including sexual oppression. .
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RESOURCES

RESOURCES FOR WORKSHOPS A AND B
Books
Angelou; Maya; / Know Why the €aged Bird Smgs New York:Bantam; 1971:

Baxardall; Rosalyn; et al.; eds. America’s Working Women. New York: Random
House, 1976.

Boston Wormen’s Health Book Collective. Our Bod/es Ourselves A Book by and
for Women. Second Edmon New York: Snmon and Schuster 1976 Free cop-

avaglable Nuestros Cuerpos Nuestras V/das Write to the Boston” Women's

Health Book Collective; Box 192, Somerville, Massachusetts 02144,

Chamberiain; Judi: On Our Own: Patient Controfied Alternatives to the Menral

_ Health Systeri. Néw York: McGraw-Hill, 1979.

Corea, Gena. The Hidden Malpractice: How Amencan Med/cme M/streats
Women. New York: Jove Publications, 1978.

Delaney, Janice; Mary J. Lipton; and Emily Toth. The Curse: A Cultural History of
Menstruation. New York: New American Library, 1977,

Demarest, Robert J., and John J. Sciarra. Concept(On Birth. and Contraception: A
“Visual Presentat/on _New York: McGraw-Hill, 1968.
Drelfus Claudia, ed. Se;z;ng Our Bodies: The Polmcs of-Women’s Hea/th New

York: Vintage Books; 1978:

Ehrenreich, Barbara,. and Deirdre English: For Her Own Good: 150 Years of
Expert’s Advice to Women. New York: Doubleday and Co., 1979,

— . Complaints and Disorders: The Sexual Polmcs of Sickness. OId
Westbury, New York The Femmlst Press 1973

Westbury, New York: The Feminist Press, 1973

Gardner-Loulan, JoAnn; Bonnie topez; and Marcia @uackenbush Period.
_ Burlingame, California: My Mama'’s Press, 1979. -

Gates Barbara; Susan Klaw; and Adria Steinberg. Chang}ng Leagmgg,fthng/ng

Lives: A High School Women's Studies Cumculum from the Group School. Old
Westbury, New York: The Feminist Press, 1979.

Gordon, Linda. Woman's Body, Wornan'’s Right: A Soc;aIH/storyof B/rth Control in

_ America. New York: Penguin Books, 1977.

Gutity, Ossie. The Autobiography of a Black Woman (as told to Caryl Ledner) New
York: Bantam Books, 1976

Katz, Deborah; and Mary T. Goodwm Food: Where Nutrmon Politics and Culture
Meet. An Activities Guide for Teachers. Washington, D.C.; Center for Science in

the Pubilic Interest, 1976:

Lappe; Francis Moore: Diet for a Small Planet. Revised Edition: New York: Ballan-
tine Books, 1975.

Larrick; Nancy, and Eve Merriam, eds. Male and Female under 18. New York:

Avon Books, 1973.
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Lerner, Gerda, ed. Black Women in White America: A Documentary History. New
York: Random House, 1973.

Walker, Alice: In Love and Trouble: Stones of Black Women. New York: Harcourt
Brace Jovanovich, 1973.

Aliiance Against Sexual Coercion. Fighting Sexual Harassment: An Advocacy

Handbook. Boston: Alliance Against Sexual Coercion, 1979. To order copies;

write to: AASC, P.O. Box 1, Cambridge, Massachusetts 02139.
Berkeley Women'’s Health Collective. Feeding Ourselves. Somervnlle Mass.: New

England Free Press; 1972.

Bloom; Shery U:; et al. Off the Couch: A Woman's Gu;de to Therapy. Boston, Mas-

_ sachusetts, 1975

Carney, Caroline; Kathy Flemmg. and Mary Beth Lynch A Part of Our L/ves A
Discussion of Sexuality and Birth Control by Young Women and for Young
Women. Salem, Massachusetts: Origins, Inc., 1977. Alsc available in
Spanish.

Carroll, Linda; Diane LaBelle. Valerie Wooldridge;_ and Laurle Zarkowsky. | What
Now? Under 18 and Pregnant: A Discussion of Pregnancy and Abortion for

Young Women by Young Women. Salem, Massachusetts: Ornigins, Inc., 1976.

Also available in Spanish: For copies; write to Origins; inc:, 169 Boston Street
_ Salem, Massachusetts 01970.
Chermak Donna, and Allan Femgold Birth Control Handbook. Montreal: Mon-
treal Health Press; 1975,
———— — — ., VD Handbook. Montreal: Montreal Health Press, 1975.
Com bahee River Collectyve E/even B/ack Women th D/d They Q/e?qustgn

Franmsco Planned Panenthood 1976: To order; yvnte Planned Parenthood
1660 Bush Street, San Francisco, California 94109.

Erllen Maria; Madge Kaplan Julie Palmer, and Sandi Stem More than a Cho:ce‘_

write to New England Free Press, 60 Union Square Somerville, Massachu- . »

setts 02143. More than a Choice offers an interesting and readable discussion

of issues in the wave of antl abortion activity. It presents the need for women

HealthRight. Women and Health. Packet. New YorR Healtthght lnc 1975. Con-

tains_following pamphlets: Menopause, Infections of the. Vaglna What Can
One Woman Do? The Gynecolagical Check-up, Vacuum Aspiration Abortion,
Saline Abortion; Breast Cancer: Facts a Woman Needs to Know. To order; see
~ Organization listings in this section,
Jacobson, Michael F, and Wendy Wilson. Food Scorecard. Washington, D.C::
Center for Science in the Public Interest, 1974.

. Nutrition Scorecard {poster). Washington, D.C.: Ceénter for Sci-

ence in the PUbllC Interest; 1978:

Odsess; Carol, and Deena Hurwitz. Taking Controi: A Guide of Self-Healing for
Women. Santa Cruz, California: Odsess and Hurwitz, 1978.
Red Sun Press and Preterm Writing Collective, eds. Getting Stronger ,Women ]

Workers Organize the Abortion Clinics: Cambridge, Massachusetts: Red Sun
Press, 1978.
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Women's Educational Project High School Sexuality. A Teachnng Guide. Eugene,
Oregor: Amazon Rea'-u 1877.

qurnals, Articles St'ories Poems

Brodkey Amy. Rachel F,ruchter et aI Women and the He:.lth System ' Health

~ Pac Bulletin #40, April 1972. New York: Health Policy Advisory Center, 1972.

Caress; Barbara. *'Sterilization: Women Fit to-Be Tied.” Health Pac Bulletin #62,

_ Jan./Feb., 1975. New York: Health Policy Advisory Center, 1975.

Eagan, Ardrea ‘Boroff. “Breast Cancer: Facts a Woman Needs to Know."
HealthRight, Vol. 2, No. 3, 1976. New York HeaithRight, inc., 1976.

Heresies; *On Women and Violence;” Vol. 2; Nu. 2; Issue 6. New York: Heresies

Collective, Inc., 1978
Lieberman, Sharon. “A Hospital Is Not a Home.” HealthRight, Vol: 3, No: 4 (Fall
1977). New York: HealthRight, Inc., 1977.

McTigue, Sharon. “Lost and Found: The Ovulation Method of Natu,ral Bu,rth Con-
trol.” Healthﬁlghf Vol: 4, No: 2 (Spring 1978): New York: HealthRight, Inc.;
1978.

S “Taklng Our Bodies Back.” HeaIIhR/ght Vol. 3., No. 4 (FaII
-1977). New York HealthRight; Inc., 1977.

Miller, Birthalene. "“The Lonesomes Ain't No Spring Picnic.” Southern Exposure,
Special Issue: Generations. Women in the South, Vol. 4, No. 4 (Winter 1977),
PP. 86- 91 Avallablefrom PO Box 230 Chapel Hl“ North Carollna 27514

19787)7 Neyv York HealthR;ghl i 1978
Plercy Marge: “The Barbie Doll:" 7o Be of Use: New York: Doubleday and €o:;
1973.

éhange Ntongg “‘Nnh No Immedlate Cause Néppy Edgés’. New York: St.
. Martin's Press; 1978:

Southern Exposure; Special Issue: Sick for Justice, Vol. 4, No. 2 {1977). Avallable
from P.O. Box 230, Chapel Hill, North Carolina 27514.

Williamson, Suzanne. “Anti-Abortion Storm Troopers Strike."” Healtthght vol: 4;
No. 3 (Summer 1978). New York: HealthRight, Inc., 1978. ]

., and Belinda Sifford. “Crimes_against Women: Healthcare in
Prisons.” HealthR:ght Vol: 4; No: 3 (Summer 1978): New York: HeaithRight

~_Inc., 1978. B

Wllson Angela “Black Womens Hea!th Hééltthghr Vol. 3, No. 1(W1nter
1976-77). New York: HealthRight, Inc:; 1976-77.

Nonprint Media
Abortion. Fllm avallable from Jane Pmcus FO. Box 72, Roxbury Vermont 05668.

Allin a Day s Work: It's a Drrty Story Slide show available from the Health and
Safety Group, Urban Planning Aid, 120 Boyiston Streét, Boston, Massachu-
setts 02116

The Big Dinner Table. Film available from New England Food and Dairy Coun<il,
1033 Commonwealth Avenue, Boston, Massachusetts 02215. Check also for
focal distribution.

The Chicaga Matemity Story._Eilm_available fram Star F||ms, 120 Boylston Street; -
Boston, Massachuselts 02116. Also available from -Kartemquin/Haymarket
Films, 1901 West Wellington Avenue, C"ucago Nlinois 6G657.
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Diet for .a Smail Planet. Film available from American Friends Service. Committee,
2161 Massachusetts Avenue, Cambridge, Massachusetts 02140: Bull Frog
Fslms Oley. Pennsylvama 19547

tubrary Boston, Massachusetts 02215:

Hope Is Not a Method: Film available from Planned Parenthoad League of Mas-
sachusetts. Check also for local distribution. Available from 99 Bishop R|chard

Allen Drive, Cambridge, Massachusetts 02139.

Rape The. Flealzry Vldeotap& avallable from. the MedLa Group, Urban Plannmg

Stresses or Symproms Women and Mental Health. Vndeotape available from
Urban Planning Aid; 120 Boylstcn Street, Boston, Massachusetts 02116.

Taking Our Bodies Back. Film _available from Cambridge Documentary Films,
Inc:; Box 385, Cambrldge Massachusetts 02139;

We _Will Not Be Beaten: Film avaiiaule from Transition House Fllms 120 Boylston
Street, Boston, Massachusetts 02116.

Orgamzatlons Educatlonal Research and Activist

Boston quen s Health Book Collectwe PO ,Box 192fsomew|lle Massachu~

setts 02144: Write for information on resources and monthly health packets:
_ Has up-to-date information on women's Health issues locally and nationally.

Center for Science in the Public Interest, 1755 S Street NW, Washington, D.C.
20009. Write for their list of publications and r2sources. Nutrition curricula,
_ posters, and teaching materials.

Feminist Women's Health Center and Women's Choice Cl|n|c 1112 South Cren-
shaw Boulevard, Los Angeles; California 90005.

Health Policy Advisory Center, 17 Murray Street, New York, New York 10007,

(San Francisco Office: 558 Capp Street, San Francisco; California 94110:)

Write for list of pamphlets and reprints. Publishes Health Pac Bulletin. Back

issues available:

HealthRight—Women’s Health Forum, 175 Fifth Avenue New York; New York
10010. Publishes HealthRight, quarterly women’s health journal. Back issues

available: Write for complete list of resources.

National Women’s Health Network; P.O. Box 24192; Washington; D.C. 20024.
Publishes Network News. National c'suringhouse on wormen's health con- :

cerns and legisiation. Write for list of res.,urces and activities.
Santa Cruz Women's Health Center, 250 Locust Street, Santa Cruz Calnforma
95060. Write for list of publications and resources:

Special Supplemental Food. Program for Women, Infants_and Children (WIC):
Check local hospitals and neighborhood clinics for this Federal nutrition pro-

gram for low-income women and their children: Nutrition literature-availabie in
~_several languages.

Women's Community Health Center Inc 639 Massachusetts Avenue, Cam-
bridge, Massachusetts 02139. Write_ for list of publications and_resources.
Reprints available at minimal cost. Offers information on self-help and self-
examination through use of a plastic speculum.
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SUGGESTED BACKGROUND READING

women and health care:

) A very selectwe list of a'ddmonal materials relevant toa workshop series on

Bibliographles

Boston Wamen's Healith Book Collecnve Women and Health: Issues and Alterna-
lives—A Guide to Readings in the Academiic, Medical and Lay Literature.
Somerville; Massachusetts: Boston Women’s Health Book Collective, 1977.
Ta order, write to BWHBC at their address listed under Organizations.

Cowan Bel|ta Womens Health Care Resources, Wrmngs B/bfograph/es Ann

Women s Health Network at their address Iisted under Orgamzations

Frank; K: Portland: The Anti- Psychlany Blbnography and Resource Guide: Van-
_ couver, British Columbia: Press Gang Publishers, 1979,

National \ Women'’s Health Network. Health Resources Guides. Washtngton D. C

National Women’s Health Network; 1979. Nine resource.guides on Meno-
pause, Hysterectomy, Breast Cancer, Childbirth, DES, Self-Help, Birth Con-
trol, Abortion; and Sterilization; all with complete bibliographies._Far_more
information, write to the Network at their Washington address: 2025 | Street
NW, Suite 105, Washington; D.C. 20006. ’

Proceedings for the 1975 Conference on Women_and Health, Boston; April 4-7,
1975 Reprinted in the Boston Women's Health Book Collecgve Our Bodies,
Curselves (see p. 203). O

Rosenberg, Ken and Curdon Sch|ff The Politics of Health Care Boston: Medical

Commntee for Human RLghts 1972 To order, wnte the New England Free

Care AB/bl'ography Evanston Illinais: Cen-
Scxentmc Analy5|s Corporat:on 1975 To !

Street Evanston, lllinois 60201.

Women's History Research Center.Women's Health/Mental Health. Berkeley,
California: Women's Hlstory Research Center, 1977: For more information;
write Women'’s History Research Center, 2325 Oak Street, Berkeley, Califor-

L MEO4T08: e

Waomen's Occupational Health Resource Center. Basic. Training. New_ York:
Women's Occupational Health Resource Center. To order, write to WOHRC-
American Health Foundation; 320 East 43rd Street; New.York; New York 10017.

Books; Pamphlets; Journals

Annas; George. The Rights of Hospital Patients. New York: Avon, 1975,

Archiprete, Garbarino Polkin, et a!. The Abortion Business: A Report on Free
Standing Clinics. Cambridge, Massachusetts: Women's Research Action Proj- -
ects 1975 L

Self- Help " Scierice for the Peop/e, Vol. 11, No. § (September/October 1979)

Cambrldge Massachusetts: Science for the People, 1979. O
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Boston Nurses Group: “The False Promise: Professionalism in Nursing.” Sci-
ence for the Paople, Vol. 10, No. 3 (May/June 1978). Cambridge, Massachu-

selts: Science for the People; 1978.

Boston Women'’s Health Book Coliective. Ourselves and Jur Children: A Book by

_ and for Parents. New York: Random House, 1978.

Bottled-Up Women. New Bntam Corninecticut: Prudence Crandall Center for
Women, 1975, A packet of articles on women and alcoholism, including_*“So
What’s So Different about Women Who Drink?"’ To order, write.the Prudence
Crandall Center for Women, P.O. Box 895, New Britair, Connecticut 06050.

Campbell, Margaret A. {pseudonym). Why Would a Girl Go into Medicine? Old
Westbuary, New York: The Feminist Press; 1973;

Chetin; Helen: Frances Ann Speaks Out: My Father Raped Me. Stanford, Califor-

_ nia: New Seed Press, 1977.

Clark, Lorenne and Debra Lewis. Rape The Price of Coercive Sexuallty Toronto:
The Women'’s Press; 1977.

.Coalition for Abortion Rights and Against Sterilization Abuse (CARASA). Women

under Attack. New York: CARASA, 1979.

Giarniond, Liz. The Lesbian Primer. Salem; Massachusetts: Women's Educational
Media, Inc., 1979.

Fat Liberator Publications. New Haven, Connecticut: New r~|aven Fat beeratlon

Front, 1978 To order, write to Fat Liberator Pubhcahons PO. Box 342; New
Haven, Connecticut 065613.
Hall, Narcy lL.ee. A True Story of a Drunke: Mother. Plamfleld Verraont: Daugh-

téfé Inc:; 1974.
Health Policy Advisory Committee; ed. American Health Emp/re Power, Profits,
_ Palitics. New York: Random House, 1971.

HealthRught “A View from the Loop: The Women's Health Movement in Chi-

cago.” HealthRight, Fall 1975. New York: HealthRight, Inc., 1975. B
Howeli, Mary C. Healing at Home: A Guide to Health Care for Children. Boston:
Beacon Press, 1979.

1SIS: intemational Bulletin. Special issue_an **Women and Health.” Rome, Italy, and
Geneva, Switzerland: ISIS, Spring 1978.

Jacobson, Michael F. Nutrition Scoreboard Your Guide to Better Eat/ng New

York: Avon Books; 1974.

Lesbian Health Information Project. Artificial Insemination: An Alternative Con-
ception. San Frarcisco: Lesbian Health and Information Project,_1979: To
order; write San _Francisco Women's Centers, 3543 18th Street, San Fran-
cisco, California 94110.

MacKeith, Nsncy The New Women's Health Handbook: tondon: Virago; 1978.

Martin; Del: Battered Wives: New York: Pocket Books, 1977.

O’Donnell; Mary. “tesbian Health Care; Issues and Literature.” Science for the
People. Vol. 10, No. 3 (May/June 1978). Cambridge, Massachusetts Science
for the Pecple; 1978. _

——————— . et al. Lesbian Health Matters! A Resource Book about Lesbian
Health. Santa Cruz, California: Sarta Cruz Wormen's Health Collective; 1979.
To order, write to Santa Cruz Women’ s Health Center address listed under
Organizations:

Pro]ect Outsidelinside: A Design for Health. Somerville; Massachusetts: Somer-

ville School Department, 1979. To order, write Project Qutside/Inside, Somer-

ville Public Schools, 81 Highland Avenue, Somerville, Massachusetts 02143.

-
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-

e an . Food for the Hea'th of It: A ngh School Nutrition Curriculum.
‘Somervilte. Mdssacnusens Somerville School Department, 1978. To order,
write to the Project at the address above.

Reitz, Rosetta. Menopause: A Positive Approach Radnor, Pennsylvama Chilton
Book Co., 1979. .

Ruzek, Sheryl. The Women's Health Movement: Feminist Alternativec to Medical
Control: New York: Praeger Publishers; 1978:

Seaman; Barbara; and Gideon Seaman: Woman and the Crisis in Sex Hormones:
~ New York Bantam Books 1978

- York: Insmute for New Commumcanons Inc 1978
Smith; Dorothy E.; and Sara J. David, eds. Womenl.bokéiPsyéhiéf& Vancouver,
Brmsh Colurﬁbia Press Garg Publushers 1975

N New Jersey: Prennce Hall, 1978 )
Welss Kay. "“What Medical Studerits Learn about Womnen.” Off Our Backs, Apnl-

May 1975: Washington; D:€:: Off Our Backs; 1975:

Youth Liberation. Growing Up Gay. Ann Arbor, Michigan: Yoath tiberation Press
inc., 1978. Order this pamphlét from Youth Liberation, 2007 Washtenaw Ave-
nue, Ann Arbor, Michigan 48104.

. High School Women's Liberation. Ann Arbor, Michigan: Youth

Liberation Press Inc., 1976. Ordéer this pamphlet from Youth Liberation at the

address above. i

i

=

Third World Women and Health Care

" Cade, Toni,  The Black Woman: An Anthology. New York: Signet, 1970.

“Crimesin . Clinic: A Report on Boston City Hospital.” The Second Wave, Vol.
2. No: 3 (1973). Cambridge; Massachusetts: The Second Wave, 1973.

Ferris, Louanne. I'm Done Crying. New York: New American lerary, 1970.

Herman; Judith. “Fighting Sterilization Abuse.” Science for the People, Vol. 9,
No. 1 {(January/February 1977). Cambridge, Massachosetts: Science for the
People, 1977.

Kotelchuck, David. “Work, Race and ,Healnh' " Health Pac Builetin (repnnt) Sep-

tember/October 1977 New York: Health Policy Advisory Center, 1977.

tadner, dJoyce A. Tomorrow's Tomorrow. New York: Doubleday and Co.; 1971.

Margulies; Leah. "Exporting_Infant Nutrition.” HealthRight, Vol. 3; No. 2 (Spring
_1977). New York: HealthRight, Inc., 1977. .
Mcnght John L. “Orgamzung for Communny Health in Chlcago Science for

the People, Vol. 10, No. 6 (November/December 1978). Cambridge, Massa-

chusetts: Science for the People, 1978:

Mini-Consuitation on the Mental and Physical Health Problems of Black_Women,

March 29-30, 1974, Washingion, D.C.: Black Women's Commiunity Develop-
ment Foundation; 1975. Available from Black Women's Community Develop-
ment Foundation, 1028 Connecticut Avenue NW, Suite 1010, Washington,
D C. 20036

(Mays 1978) New York: lnsmute for New Ccsmmunlcanons Inc 1978
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Nenprint Media

Angry_Not Mad. Videotape available from Urban Planning Aid. Medla PrOject

120 Boylston Street, Boston, Massachusetts 02116. A vtdeotape that dis-

cusses the controversy and poltttcs of establishing separate units for so-called

“yiolent" women and juveniles in Massachasetts; such anits being separate
from existing correctional facilities. -
Bottle Babies. Film available from Boston INFACT clo Boston Industrial Mlssmn

56 Boylston. Street; Cambridge; Massachusetts 02138. A documentary on the
epicemic infant deaths caused by fallty marketing of infant formula (primarily
Nestle's products) in Third World countries.

Healthcaring from Our End of the Speculum. Film available from Women Make
Movies, Inc., 257 West 19th Street, New York, New York 10011: Covers the
politics of thé Wdhﬁén 's health movement and the role of self-help and "“well-
woman care” in women's health clinics:

In the Best Interesrs of the Children: Film available from Iris Fllms Box 5353;
Berkeley, California 94705. Documentary about lesbian mothers and the

issues and struggles surronnding child custody.

dJanie’s Janie. Film available from Odean Films; Box 315; Franklin Lakes; New
Jersey 07417, Single white miother on welfare discusses raising her children
alone and the value of collective and community action.

Killing Us Softly: Advertising's Image of Women. Recent film available from Carm-

bridge Documentary Films, Inc.; PO:. Box 385; Cambridge; Massachusetts
021 39 Important femtnlst Iook at a $40 b||||on |ndustry

bndge Massachusetts 02138

Self Help. Sllgg ghow available from Women's Community_Health Center, 639

Massachusetits Avenue, Cambridge, Massachusetts 02139. Discusses basic

self-examination-and problems with preseni heaith care for women in the
_ United States.
Song of the Canary: Industrial lliness in America. A recent film available from New
Day Films; 660 York Street; San Francisco, California 94110. Documentary on

currenit situation of occupational health hazards in the United States: -

Sterilization Abuse. Slide show on sterilization abuse; available from the Commit-
tee to End Sterilization Abuse {CESA}, PO. Box 2727, Boston, Massachusetts
02208. In English and Spanish, a new and revised. discussion of the issue of

forced sterilization in the United States, of populatton -control programs in

India and Latin America; and of the history of women's struggle for birth con-
_ trol and abortion.
Testimony. Film available from Amalgamated and Clothlng Textile Workers Union;
150 meoln Street Boston Massachusetts 02111._J. P _Stevens workers

ease. Expiains why the boycott is tmportant to the uniorizing effort.
Working for Your Life. A recent film about the often-overlooked hazards faced by

women on ihe job: For more_information, write to Labor Occupational Health
Program, Center for Labor Research and Education, Institute for Industrial

Relations; 2521 €hanning Way, Berkeley, California 94720.

Do
OO
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8. LATIN WGMEN IN THE UNITED STATES

INTRODUCTION

) The Latln Amencan populahon in the Unlted States grows Iarger each day
With that growth comes an increase in social; economic, and polltlcal problems.
The Latin population in *he Northeast is concentrated primarily in lerge urban
areas. New York, for example, contains fifty-seven percent of. all Puerto Ricans in

the United States; Boston and Springfield, Massachusetts, also have sizable
communities.! Life in these large American cities is difficult for most immigrants,

‘and it is no less difficult for the Latin immigrant who comes to this coontry

aspiring to a better life. Althougi technically and legally Puerto Ricans are Ameéri-

can citizens and so do not immigrate; 1 apply the word “immigrant” to. Puerto
Ricans, because culturally and ethnologically they are Latin Americans. It is only

United States colonialism that has created the distinction. _ _

_ 17 most Latin countries, children grow up with the idea that America is the rich-
est country in the world. No one starves; life is easy and full of comforts; and
anyone Who has a little ambition and intelligence can climb up the social ladder

and may even become rich. The fulfnllment of this dream lS true for only a very

study in the Iarge academic institations; and then return to their. homelands to
hold good jobs that pay decent salaries. If they choose to remain in America,

. their high level of edocation helps them become more easily lntegrated inta the

American middle and sometimes upper classes. But children in Latin countries

. grow up.amidst_poverty, illiteracy, hunger, disease, politicai oppression; and

unemployment. These realities do not change after lmmlgratlon Having little

money, lacking educaticn, and not speaking English; what is the reality they

encounter?
First, housing is avanlable only in the urban_ghettos, ,where fam:l:es share -

the:r {iving space with rats and cockroaches: They fear.vandals and fires, and
space and basic human services are sorely lacking. When searching for ]ObS

Natalia Muifia was born in Cuba_and came to the United States, as a ch//d She

livesin Cambrtdge Massachusetts, where she is involved in a growing Latin wom-

en’s movement, and where she has an active acupuncture practice.

‘When | say “Latin.American;” | am referring_to_the Latin population in the Northeast pri-

marily composed of Puerto Ricans and other Caribbean Hispanics, plus Central and South
Americans. This chapter does not deal with the expenenees of Chicanas or women born in

the United States of Latin parents;-for these women, the issues and priorities are different.

1J.S. Commissian on Civil Rights, Puerto Ricars in the United States: An Uncertain Future

(Washington, D.C.: U.s. Commission on Civil Rights; 1978).
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Latins discover that; havmg fow )ob or craft skills; they can fmd work only in fac-
tories and sweatshops or_as domestics, where_they struggle;against_ poor pay
and empty futures. Their children are enrolled in overcroWded\schools in which
drugs are abundant. Littie effort is made to mtegrate the children into the learn-

ing process: Most often the child who_does_not gain fluency in English skills is
left back or placed in “slow” classes. The schoal environment creates emotional

and psychological traumas that aggravate those already caused by changes in

the cultural environment.
Culturally, the immigrant family feels seyerely deprived. Amencan culture

seems strange and difficult to understand. Morals appear lax (e.g:, sexual prom-

iscuity, disregard for elders), -and the_family structure does not seem so_impor-

tant. These attitudes serve greatly to isolate the tatin woman; for whom tradition-

ally the tamily means everything. Despite the oppressxve role that the traditional

naclear family structure sets up for women, it is. within_ the_family that the Latin

woman feels at least a small sense of power and security. The family is the only

place where she is allowed to make small decisions that may affect others’ lives;

especially Her children's lives. Only in the role of family caretaker is she made to
feel somewhat important and can she exercise some of_her skills. Thus, she is

lost, beyond the periphery of her neighborhood, in a world that is foreign geo-

graphicaliy, culturally, and linguistically, in a world where she is considered a non-

person by virtue of being both Latin and female: Of course, the Ltatin woman's sta-

tus is not entirely unpleasant to her man, who indirectly benefits from her predica-

ment. By seemingly placing her on a pedestal as a saintly creature whose morals
are irreproachable, he is securing for himself free, permanent maid service and is

perpetaating the double standards so prevalent in Latin cuiture. A man’s extramari-
tal affairs, gambling excursions, or bouts of drunkenness are considered all right—

porqué él es machol (because he is a manj—yet similar behavior is inexcusable as
indecent and not to be tolerated in a woman.

After a while; the family begins to undergo a transformation. The children who
grow up in Americd, understanding, if sometimes poorly, the English language,

begin to relate to and identify more with different aspects_of American culture,

slich as consumerism, individualism, and lack of family closeness: Yet this same
culture discriminates against their parents. _____

Little by little, a great vacuum begins to form between parents and children.
The impact on the Latin woman _can be devastating, and she may even lose the

security of her tradmonat rale within the family. And what of the chiidren? Some

become ‘‘Americanized.” They forget their roots, forget their language and lose

their cultural tralts Through aCculturatlon such thmgs get Iost |n the great

materiai affluence and ]Ob stability. There are those who hold on to_their tradi-
tions, their clltural characteristics. They have a harder time; they do not really

beiong to either an American or a Latin culture. Then there are those who, having

Iost their roots and culture; strive to find ther again, to learn and live their heri-
tage. For them the road is long and paintul, as they realize how much their Amer|~
canization has taken away from them:

1 have designed this workshop series from the perspectuve of a Latin feminist

woman: The process.of my polltlcallzatlon is the process of an immigrant Latin

woman's réaction to the conditions and images described above, which, | feel;

have meaning to the women who daily face many problems because they are

Latins in the United States.
Throughaut this chapter, | maké some general siatements and references that

1do not explain. It is my assumption that tatin women, for whom this was written,

will cIearly know what | mean by these terms.
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GOALS S
_ The main goal of “Latin Women in the United Sfatés” is ta tring Latin women
together to discuss their, experiences with immigration @nd to seek solutions 1o

some of thesbasic problems. of their particular condition: being women_ of colorin -~

a country that discriminates against both their culture and their sex. The follow-

ing questions form the basis for carrying out the dialogue.

* What happens to Latin women when they first come to the United States?

¢ How does the language barrier affect ther :: s :

+ Do the economic realitiés of this couritry match their aspirations? .

« What happens when they conironit the shocking reality of being a minority dis-

criminated against in the United States? ,
s How dg they deal with the changes in morals, values, and culture?

s How dd these changes affect the traditionally close-knit family structure?

¢

ORGANIZING THE GROUPS

. _In Boston, a large concentration of Latin people live in the inner-city neighbor-
hood of the South End. The South End has the migst community organizations
and human service agencies of the three local areas that contain large vlispanic
populations. There is greater availability of information and services to the com-
manity af large; more. leadership; and more involvement in programs such as
English as a Second Language courses and cultural programs such as Teatro
Virazon, a Latin theatre troupe that validates and affirms our culture. Yet the idea
of developing a series of workshops for Latin women was notinitially designed as
part of our grant. This points to the neglect and lack of services suffered by the

Latin community and by Latin women in particular. Even this program, designed
by politically conscious feminists to reach low-income and minaority women in a
city that has a substantial number of Spanish-speaking residents, did not have a
component _geared specifically to Sparnish-speaking women: Only after | was
hired to carry out a.more administrative kind of job was the idea cf a workshop
series for Latin women conceived. S - .

“The tirst workshop series was to focus on health,-drawirg on the experiences
of my preserit profession as an acupancture practitioner. The other series was to
focus on Latin women's experiences in the United States. It drew on my deeper
and more personal experience of having emigrated from Cuba at the age of
eight. L o

At the time | was developing the workshop series | met my_co-leader, a Latin
worr an who has a lorg history of organizing and community work: ! found it good

to work with a co-leader; besides doubling the resources and areas of expertise,
the team approach provided support to_keep as going when we felt demoralized
or confused about what direction to takehext. -~ .

~ Oiuir goal was to reach the most isolated strata of the Latin-women’s commu-
nity—the mothers receiving welfare, the ones who did not speak English, the low-
income, poorly educated women who would not ordinarily have access to a work-
shop series taught in Spanish by Hispanic women, from a feminist perspective.
We believed the woman most in need of information probably had little contact
with any agency and Spent mmost of-her time at nome or in the factory. Such

women are so isolated from the mainstream of American culturé that they have

no knowledge of what agencies exist or.how they can receive help.
215
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One of the fnrst decusmns we made was not to hﬁoﬁlg the warkshop serles ln any

established agoncy in the South End. Insteaa we chose to use a lot of publicity to
recruit women to a local center._Given the fact that workshops for Latin women

" seemed to_be unprecedented in this_area, we wanted a large cross section of

women, not just those already using Hispanic agencies, to benefit from olr work-

shop series.
We felt we did an excellent ]Ob of announcing our workshop series: We pnnted

and distributed leaflets, put ads in_ community newspapers, -advertised through

local Hispanic radio stations, and even got an interview on a Spanish-speaking
television show. We waited for results, convinced_that such a broad publicity

campaign just needed. time to’ work-—and ended up wasting precious time and
becoming demoralized. When it became clear that our efforts wolild not bring

Latin women .ogether we searched for a Hispanic agency willing to sponsor our
Workshop series.

Theagency chosen for our workshop series is both geographlcally and organi-
zatnonally in the middle of the South End. It has the respect and confidence of the

an agency site offers classes such as a hlgh scﬁool eqonvalency program Eng-

lish as a-Second Language, or vocational training, you can become part of the

carriculom: Any established. agerncy you. use should have strong.links with the
comminity, So that the job of finding participants is relatively simple. Because of
time constraints, we were able to hold only four sessions, each lasting forty-five
minutes. Had we contacted the agency earlier, we would have been incorporated

-into the general curriculum, and our sessions would each have lasted longer and

the entire series continued further.

_Why were our outreach efforts so unsuccessful? When working with Latin and
Third World communities; it helps greatly to be known in and familiar with those
communities. Hf not, then glveyoursetf a lot of time to become visible in and iden-

lified with the part:cular commanity. This is the golden rule for any community

organizer.
_Neither co-leader lived in or was well known in_this partlcular nelghborhood

which was to our disadvartage in establishing basic trust issues. Any Third

World low-income commumty, used to the Iack of servnces and unfulfllled prom-

unresponsive to any program being | touted by strangers. Being the same color or

speaking the same Ianguage does not baiid instant. bonds of trast:

holds; have a hard enough time dealing with. basics—food; clothing; she!:er—in
short, staying alive. Programs concerned with educational, intellectual, and to a
certa|n ‘extent emotlonal goals are seen as. superfluous quurles Women mlght

choos:ng |ntellectua| pursuits over basic survival activities.

_ These issues raise all kinds of questions that should be analyzed by anyone

who is undertaking a similar project. For example:

* What is the impact on a low-incorne community when a project is begun and
after a short time (probably just as it is building momentum) is ended?

» Does this help foster even more distrust?

e [s it realistic to expect significant long-term effects from a one-year community
project? .

Even though this project did not consciously address such issues, we were com-

. mitted to beginning somewhere. This workshop is a contribution toward that

effort. It provided many valuable lessons, inciuding the realization of the need for
an honest exploration of the situation of Latln'and Third World commanities:
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. Atremendolis isclation exists across the country amorig Latin women wha are

working on women's issues. There is ng strong movement of people committed
to struggling for wormen's issuas in the Spanish-speaking communities; either in
this country or abroad. Thus; it is very difficult to organize Latin women. In addi-
tion, survival is often an overwhelming issue for Latin people in this country who
daily face discrimination and lack of opportunities.. =~~~

~ Finally, organizing Latin women is also difficult because the more politically lib-
eral women in the Latin community are usually directly involved in the various

Latirs nationalist movements: Althcugh these women rightly perceive the nega-
tive effects imperialism and capitalism have on their countries and peoples, the
nationalist movements tend to sacrifice feminist issues in favor of the “more
important"” issiie of national and political liberation. Unfortunately, many women
unquestioningly follow that line, leaving women's concerns such as child care

and reproductive rights to b-: dealt with *“after the revolation” is achieved.

LEADING THE GROUPS
Site Staff
_ Ofice you have established where you will conduct your workshop seriss be

suore to maintain a close communication with the agency, its directors, and its

staff. Since these people probably already have contact with the women who will

participate in yaur workshop series, talking to the staff between sessionis will help
ynu better understand individuai needs. You.will be better prepared to make any
curricular changes nacessary in particular situations, thus erisuring the success
of the sessions. In all fairness: | should say that the need for agency involvement
was something | learned by omission.-Not until the sessions were over did |

understand how muoch more dynamic they could have been had | established
cloger ties with staff. By involving staff and participants in'a process of personal

sharing, you may foster more trust and better understanding between community
and agency. \

Site Participants

 Our first workshop dréw riine women from four different Latin American coun-
tries. They had resided in the United States anywhere from one to teri years. The
majority were single heads of housstioids. They had from one to four children
each. Most of them had only an eighth-grade education, two were high school
graduates, and one had a B.A. The group members rangec in age from twenty to
fifty vears of age. Each person began by saying something about who she was and
where she came from; then summarized her experience in the United States. We
found thal the women were shy and reluctant to speak, until one of the leaders
gave a very frank and personal introduction; offering some examples of her immi-
gration experience. The group then became very animated, as women recollected
and spoke about their particular experiences with immigration,
- Be sensitive to the needs of the participants, even if that means relinquishing a

lesson plan, regarcless of how exciting and necessary it seems, The role of the
leader is to give guidance and make sure the discussion does not become an
aimless complaint session. The emphasis in this workshop series is to give par-
ticipants the power and confidence to explore, in.a group setting; some painful and

personal incidents in their livés. The leader should be ready to sacrifice her idea of

curriculum when the needs and uncertainties of the participants require that she
217
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do so. She should support the ideas that all women have much to say, that thelr

experiences should be heard, and that sharing can be a learning experience for
other women._

The idea of touching on many points -as.they came up was graphically illus-
trated in the second session. The discussion turned to reproduction, and one

participant put forth the notion that if a woman was raped, she could not become

pregnant, because pregnancy could result only from orgasm. it was impressive
to see how quickly this myth was laid to rest by the other participants, who, gen-

tly, but knowledgeably, using good examples, cleared up her mlsconceptnons

FINDING RESOURCES

As anyone who attempts a program such as ours will dlscover there is a verita-

bie desert of resources geared specifically to the needs of Latin women (or men

for that matter). It is hard to express the frustration feit after examining catalogue
after catalogue of books, movies, and slides abcut women's issues, only to come

ap with; at best,.very little about or for tatin women.
s it because Latin women are so isolated and demorallzed that they are rot
writing about their experience? Or is it that racism is so institutionalized that no

one sees the importance of publishing and distribating material for and aboat us?
The answer probably has shades of both theories. This is why it is imperative that

Latin women begin to organize, do research, write, and distribute our own materi-
als; our own resources. It will be hard. We will not have big institutions backmg

us. Federal agencies will not be beating down our doors to offer financial assis-
tance. But we will have the freedom to do it our way, the way that is most respon-

sive to our needs and concerns.

CONTENT

“Latin Women in the United States” is designed as a ten-week workshop
series, each session lasting from one to two hours, once a week. The emphasis is

on discussion: Additional reading_and writing of appropriate materials are_used
only if participants fzel comfortable enough with their literary skills to use those

forms of communication.

Session One: Introduction

The first session is a chance to get acquainted. If the leader is sensitive, the
session will begin to establlsh an environment of trust and openness to form the
basis for the workshop series’ success. Even if solutions are not found for prob-

lems raised, expressing frustrations and establishing the similarities and com-

monalities of experience_ among women are_at the core of helping women see

beyond their personal situations, to the political reality of the institutionalized
sexism and racism they must struggle with.

~ Some guestions the leader can ask to set the tone and mark the direction of
the session are: ) -
» What did you do in your native country? What do you do here?
= Has the experience of acculturation been easy or hard for you?
4) PR o
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* What are some of the factors making your experience easy or hard?

e What are sorne of the things you like the most about the United States? the
least?

* What are some of the things you like the most about your native country? the
least?

* What were your expectations about this country before you came?

¢ Have those expeclations been met?

¢ How have they changed?

__This session concentrates on the pasti the women 'S ancestors and the way

they lived, and how participants lived in their countries of origin._Using photo-
graphs and mementos of family, friends, and themselves, each participant re-cra-
ates a little bit of her past and is encoumged to glve a small presentation to
accompany her picture or sets of pictures. This session can generate a lot of

excitement; as everyone is interested in old pictures. If the participants comne
from various Latin countries, this is a good chance to compare styles, morals,

values,; and customs in each country. thus making this a valuable learning ses-

sion asrwell
- Discussion can center on whtch ot those vaIues mores,- and tradmons have

been retained by each individual and how they have affected her life in the twen-
tieth century For exampl@, the leader might begin a discussion on courtshlp and

marriage in Latin countries. Participants_can discuss what that process is like in
their country of origin. They can discuss the expectations and obligations of soci-
ety toward the woman, the role of the church, parental restrictions, and sQ.on.
The leadér can then steer the discussion to how emigrating to the United States
has changed those attitudes. It is_aiways interesting to discuss whether or not
women see this change as a positive or negative one:

o

Session Three: Economic Realities

The economic realitiss »f berng a Latin lmmlgrant in the Unlted States can be
harsh. In 1975, 33 percent of all the Puerto Rican heads of households were

women, compared with 12 percent of other United States famtlresﬁy contrast,
only 34 percent of Puarto Rican wormen were in the labor force in 1975, a consid-
erably lower proportion than that of ali Spanish-speaking women and women of
all races (42 percéent and 40 percent respectively). Only 7.3 percent of Spanish-
speaking women workers. were professional and._technical workers; compared
with 16.2 percent of other United States women. Of all Spanish-speaking women
workers; 50.8 percent were clustered in the fields of service workers {including

those who do private housework) and operatives (including transport workers);

as opposed to 33. 2percent of all United States women. About 33 percent of per-

sons of Puerto Rican origin had incomes below the_poverty level ($2,724 for an
unrelated individual and $5,500 for a family of four).! These percentages form

the basis for discussion of the economic situation for Latin women in the United
States.

Unemployment and powerlessness go hand in hand. Various role plays can
help woiren to express their anger toward discrimination and exploitative prac-
tices. For example; you could role play a scene between landlord and Latin ten-

1U.S. Commission on Civil Rights, Puerto Ricans in the United States: An Uncertain

Fuotare (Washington; D:C.: U.S. Commission on Civil Rights; 1978).
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ant, where the English-speaking landlord tries to evict the Spanish-speaking ten-
ant. Afterward; discuss the aiternatives or different ways to deal with negligent

and discriminatory practices by landlords: a call to the health. department, .an

organized tenants’ strike; or a. complaint to an affir:native action board or ihe
U.S. Commission on Civil Rights. :

Session Four: Moral$ and Values :
_ Whatis it that makes us Latin? Our culture includes how we eat, how we treat

guests in our home; our behavior toward people we have just met, our behavior
toward elders, our collective behavior (such as in social gatherings) and the inter-
relationship between men and women {for example, men always open doors,
women always offer and prepare coffee for visitors). . . . - o

_ This session analyzes the intrinsic ways that people behave and how these
behaviors are tied to calture: The differences are part of what makes the experi-
ence of a Latin woman living in the United States a difficult orie. The intrinsic Latin
cultural traits can be discussed and analyzed 0 see which are worth keeping for
their more human quality and which are worth discarding for their part in tha
oppressive system that has kept Latin women “in their place.”

» Discuss the different ways in which young Latin people and young p2ople born
in the United States might behave toward elders. Which system seems more
humane? )

s What sacrifices does the Latin way of relating to elders require of young peo-
ple? of women?

Session Five: Discrimination

Latin women are in double jeopardy within the context of discrimination (Black
L.atin women are in triple jeopardy because of race; class and sex oppression).
We encounter discrimination outside our homes in a culture dominated by white
Anglo-Saxcn males: Discrimination in jobs and housing is blatant. More poign-

“antly, discrimination in education has a very direct and damaging effect on Latin

children; who usually receive an incompiete and_inferior education, which nulli

fies their chances to climb out of poverty. These children also grow up.ashamed

of their caltural differences. viewing them as the cause of their mistreatment and

thus disdaining their Latin roots: Often; the ones who miake it aut of poverty are

the ones who lose their accents, their Sparish Surriames, or their Latin looks.

This session also introduces discassion of the sexual discrimination inflicted on

Latin women by American men and by their own Latin brothers.. :
Some question you might ask to begin a diszussion on discrimination are:

e Name ways you feel discriminated against every day for being Latin.

* Do you thifk the men you know enjoy certain privileges that you, as a Latin
woman, cannot have? . ’

* What are some of those privileges?

* Are the men in your life (fathers, lovers; husbands, older brothers) in positions
of authority over you? For example, do they tell you where you can or cannot
go? how late you can stay oat?

s If you attended school in the United States, what was that experience like?
How did being Latin affect your school experiences?

Session Six: The Double Day
At this point in the workshop Seriés it is important to provide a fiim; a slide
show, or a speaker. By now, participants should have had many frank discus-
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sions, and an outside resource person or film can prowde relief, without being
distracting, from the intensity of interpersonal sharing.’ Further, using a medium
such as a film to reinforce some of the ideas and feelings being expressed will
help build a sense of solidarity beyond the group itself.

The film chosen for this session, The Double Day,* portrays women who work

during the day as servants and then go home at night to do housework  and take
care of the children. The protagonlsts talk about their experiences in several

Latin American countries: It is a very moving documentary, so leave time for
discussion.

Session Seven: The Politics of Health Care

This sessmn covers a wnde  range of of toplcs dealing with physical, mental, emo-

tional; and sexual health: Latin communities in this country, along with. other
Third World communities, often receive the worst kind of health care available.

Hampered by poverty and language barriers; Latin people; especially women
and children, are forced to seek medical care at the emergency rooms of large

urban hospltala stdlagn0515 overmedlcatlon and unnecessary operatlons are
consideration the fact that these are the places where all the new "experimental”
drugs are tested on Third World people, who are the guinea pigs for the rest of
society.

The tolloWing questlons begin discussion on thrs toplc

« How does it operate?

* Which of our needs does it meet? Which does it not meet?

» How can we get the best services when we need them?

Session Eight: Preventive Medicine
This session has four sections, each potentially taking a lot of time to discuss:

How deeply to delve into each is up te the leader and her khcwledge of each

topic. )

A. How the Body Works
It is helpful to bégin with a Sir "ple but precnse outline of the drfferent parts ¢ of
the body, discussing the organs and their function. Make sure you first ask
participants how much they kneow of bodily functions and where organs are
located.

B. Nutrition
Eating has always been ar. rmportant part of culture Eatlng the same foods
reinforces cultural similarities and the ways people think. I, for example; our
ancestors have for generations eaten bearns and rice, we w.l probably eat
them too. However, scme: traditions are not necessarily the healthiest.
Although discard: ng these habits may seem too radical, modifying them to

improve on tradition is worthwhile. Caribbean people tend to_use a lot of lard in

their cooking, which accoants for the higher incidence cf arteriosclerosis; high

blood pressure, and heart disease among -Latin_people. Cooking the same

foods in oil; without sngnlflcantly altering the taste; can be included in a.ses-
sion in which the leader reviews the nutritional cortent of many traditional
foads. Such a session <an be fun; the teader and participants could bring tra-

“See Resources sectior. of th,, capter (p. 226) for bibliographic information about The
Double Day and other materials recommended for the workshop series.
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ditional dlshes and ways of cooktng these dishes using unreftned products
can be demonstrated.

C. Exercise e
. Ask the parttcrpants what théy consider to be exercise and whether.or not they
feel exercise is necessary for health, Even if participants have no time for for-

mal exercise, the importance of datly walking; to circulate the blood; can be

siressed. Simple stretching exercises can be demonstrated, as can exercises

to strengthen the muscles: If your budget altows, it is.a wonderful idea to bring
in a woman instructor who knows self-defense and who can teach participants

techntques that can protect them; and in the practice; be good exercise.

D: Home Remedies and Herbs
Discussion of home healing methods can readtly |nvotve Latin women,

because Latin Americans have a strong fradition of using home remedies and

herbs to cure their ills. In many Latin American colntries, because of poverty,
a doctor is called only as a last resart, so that women have had to rely on their
Home brand of Healing; as a result, some very practical and effective home

remedies have been handed down from one generation to the next. The same

goes for herbs, which are an integral part of home- remedy lore: As an exam-

ple, | remember that,my great-grandmother used to give mé chamomile tea

whenever | had an opset stomach and linden tea'whenever | was too excited.

Session Nine: Reﬁroaoctive Health : =

Identtfy toplcs to be discussed. Do a needs assessment and write the results

on’‘newsprint.
Ask guestions to stimualate thought for example: What do we know or want to
know about our reproductive organs? abott our reproductive health? By doing

this; youa will identify areas of interest: Furthermore; discussion of certain topics

{aortion, sexual pleasure) will give you some information about the hardest ’

issues to discuss—the issues about which participants are most ignorant or mis-
educated. Next, divide the session into several different parts: For example; start

with a topic to which. all women can relate; such as menstruation, You can begin

. with the past and ask parttcrpants about thelr experiences with the onset of their -

menstrual cycle.
« Did you know what was happening when you first got your pertod'7

. How did you feel about it?

* Whom dld you tell? HOW did they respond to you'7

* What do we know about our periods? What happens in our bodtes'7
Questions to stimulate discussion ‘on reproduction are:

¢ As a girl, how did you hear people refer to women's reproducttve organs'7

« How did their comments make you feel?

) H0w do we take care of oar genital organs" our breasts?

U How do we know our reproductlve organs are healthy'7

« How can we treat them ourselves'7
Give out information .about yeast infections, bactertal tnfecttons gonorrhea

and syphilis; fact sheets are available from neighborhood health clinics providing
family planning. B
Part of the session can be devoted to birth control. Discussion of abortion

might be émotionally charged, sc you must be very sensitive to.ensure that all
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women give their views without hurting other women's feetings. More than llkely
there will be two camps pro and con. Questions for disclssion are:

* How do you feel_about birth control?
e What do ybu know about it?
® Has anyone here been sterilized? If so; what were the curcum.;tances”

e How do you feel about abortion? Has ‘anyone here had an abortic:.?

Give out information about different methods of birth control. Discuss the advan-
tages and disadvantages of each one. Facts to keep in mind to open up discus-
sion are as follows:

¢ Contraceplive DI”S were used in Puerto Rico for five years before they were
brought to'the United States.

* The pill is promoted as a method of birth control for use among Latin women in ..~

the United States. Discuss why.
‘Summarize topics that were.discussed. Actively support the,partlrmpants for

havmg taken risks and given their views on topics which they may have feit

uncomfortable discussing. Acknowledge women's strengths, and acknowledge

the importance and seriousness of what the group is doing:

Session Ten: The Future
The future for Latin American people in this country and for women specifically
helds a Iot of questions. The best approach | felt this session could have was to

ask a lot of questions about the participants so that together we could come up

with Ssome Speculative conclusions.

Questions | asked included the followmg

e How is gr0wmg up and in some cases bemg born; in the United States atfect-
ing children’s relatlonshlp to their Latin background? to their families?

- » |s it important to preserve our culture?

. Whlch aspeécts of our chltrjre should we keep? which should we throw out?

* How are we makmg sare that our children; even if they are more fluent in Eng-

lish and feel more American than Latin, preserve some of the positive aspects

of Latin tradition and cultare?
. What would it be I|ke to emlgrate back to oar countries of origin in oaor old age?
U Would we want to"

‘e Are Latin women who emlgrate to the States wnlllngto take a more independznt

and self-sustaining role than that which they have traditionally been given?
s What is the importance of that” .
_ These questions will, | hope be a good endmg pomt for the parhcnpants By

discussing their collective future and the future of their children; they can gain
more strength and clarity about their condition and their direction.”” -———~ -
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CONCLUSION

Problems facmg the Latin woman today are enormous. She must overcome
discrimination on many fronts. She must also overcome her own sense of help-
lessness and lack of worth: In short, she must learn to love hierself—not because

she is someone’s woman, not because she is someone's mother, but because

she is a woman: Out of this self-love comes a very necessary strength and clarity
of purpose; however, she has a long way to go to achieve this goal. | hope this
project has added a small grain of sand to that process: It has not addressed all
the issues, has not resolved the tensions, has not liberated women from their
oppression. It has started a dialogue—a dialogue that will be the catalyst for the
Latin woman’s liberation, and a dialogue that must continue and grow until her

voice is heard, her value recognlzed her needs met, .

and not from outside it. We have to gain control over our own growing process.

This means that we must research, design, and implement any program geared

toward Latin women's issaes ln order to. gam a response from the Latin women's
community. Well-intentioned, ""maternalistic” efforts by the white feminist move-

ment can be helpful but uitimately will not do: Too many times; Latin women have
been used as research material. Too many fimes, groups and institutions that
previously had no ties at al! to the Latin community have received; through their
privileged position, money to implement programs for Latin women. in reality,
such programs do nothing for Latin women; because ignorance of Latin issues,
needs, and language prevents any real communication between program and
community. The benefits accrue only to the organization or institution in question,
which gains status and reputation as an advocate for Latin people. These

groups, then, get re-funded more easily, maklng it harder for grass-roots Latin

community organizers to be funded for the same purposes: .
Who can understand the problems of Latin women as well as other Latih

women’7 Who can be as sensmve to tatin cultural traits and ‘respectfal of I:atm

enough privileges .and resources to be reading this chapter—to start breaking
the chains of isolation and to ciit across the silence and invisibility that we have

endured for so long. Look around you. There must be other Latin women like
yourself who do not like being oppressed, who do not want to be discriminated
against, and who need to share with other Latin women their struggles, as well as
their histories: We mast begin to orgamze in our communities; to take control

over our destinies. We have to learn to demand what we need—decent housing,

adequate health care; equal education; the preservation of our culture—and to
reject what we know is not good fror,us—forced Sterilization, discrimination in any
form; and. the deliberate or unconscious erosion._of the positive. and important
aspects of olr culture. Such elforts require a lot of analyzmg, deflnmg Ilstenlng,

struggllng—but they must be begun

sources ln the public_and private-sectors will not. awaken to the fact that the

money and control over projects and programs for. Latin people mast be placed
with Latins. Latin women are beginning to organize, to work together, and to
develop programs for ourselves,;.with or withoat money. We are many, we are
growing in number and in strength, and we will be a force to contend with.
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9. WOMEN AND WRITING

Fahamisha Shariat

o \

means of self-expresslon But writing can be more than these ertlng canbe a
means of self-discovery, a mieans of empowerment, and a tool for change: The

design for this workshop on women and writing encompassed all of these possi-

bilities: From the beginning; the emphasis was. not on a writing. class; with its
focus on rules and regulations, nor was it on a literature class ~with its focus on

|nterpret|ng and evaluating selected “works of literature.” Rather; the workshop
series was viewed as a means of exploration into the act and process of writing
by women; particularly Black women. The emphasis was on the discovery of pos-
sibilities and options, as well as the discovery of women’s achievements. Read-
ing writings by wameén provides an exploration into hidden territory: the world of
women, a world that:is often dismissed as trivial, as uninteresting, a world that

women themselves might believe is unimportant.

Many people become turned off by the written word early in their lives: The
attitude is partxcularlxgrevalent among the poor, among racial and ethnic minor-

ities; and among women: Too,; “great works of literatare” seem to be written by
and for white men only. A looK at any I |gh school or college literature textbook
reveals that most selections are written 53 men (American and British or other
Western European male writers). In addmon the greatness of these works seems

minorities, and _the poor do not find their realltles reflected |n this “IJte[ature

often thay do not relate writing to themselves or see the act of writing as a possi-

Reading tc obtain mformatlon to broaden the base ‘of one's experlences to
gain insights, to éxplore the self, to develop opinions, and to obtain pleasure are
not the goals presented in many classes. Writing to communicate ideas and feel-
ings, to share experiences, to validate or express oneself, to enlist support for a
point of view; or to create something béautiful and/or powerful are seldom the
focal points of composition classes. Traditionally structured courses serve to

-remove people from the power and value of reading and writing.. & -

_Historically, writing has been.a means of mamtammg class distinctions: the

-~ elite are literate. Today, literacy for the masses is being redefined as “being able

toread and fill out job and credit applications:”

Too often, writing is perceived as something only a chosen few can do; serlous
reading is understood as. something that requires training. Thus; popular atti-
tLdes toward readlng and writing reinforce class distinctions and racial stereo-
types. “Where is your Black or female Shakespeare?” asks the racist, sexist
standardbearer of what is and what is not “good"xllterature and writing: “Let as

do the defining,” we reply.

Fahamisha Shariat (born Patricia |. Brown) is a b/ackv.oman/teacher//ecture»/
performing art;st/wr/rer who lives in Roxbury, Massachusetts.
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Definition, then, is the focas for the workshop series on women and writing.
During the sessions, participants read writings by women that provide another

vision of -the- miajor- events-and- -issaes -confronting: -human- beings past and
present and that therefore provide new ways of pérceiving the fiiture. To exam-

ine the linkages between apartheid and violence against women in the United
States, as June Jordan does in “Poem abolt My Rights,”! is to see racial and

sexual oppression in a new way. Through such writings; participants can _share
experierices with other womer and can often transcend barriers of time; dis-
tance; ethnicity, race; and class. In such sharing, women begin to reach out and

exchange ideas which can reinforce, modify, or completely.change their beliefs..

During the workshop series, women write_on the basis of Ihelr own needs and

. experiences and discuss their wrltlng and tiie ases of writing in general. They

find that writing forces them to organize their ideas and feelings into a form that

can be understood by others: They find that wrltmg also prov:des a means of

defining and. controllmg their realities..
The workshop series were cooperatively Ied by two worklng writers. At the time

- of the workshops one was actively invoived in developing scripts for a women’s "
‘theatre company, writing book reviews, and editing a magazine. The other, a for-

mer public relations and advertising writer, was writing the scripts for a weekly
publlc affairs radio program. She is also a former instroctor of literatare and writ-
ing. Both are sporadic_ 1ournal keepers, and both are Black women interested and

involved in Black women's caltural expression: Their interests and skills helped
shape the group experience.

GOALS

) This workshop series is not desugned to teach the basic Ilteracy skills: 1t is not
concerned, except insofar as they relate to more specific goals, with questions of
usage and syntax. “Women and Writing” seeks to provide women with examples
of other women for whom the act of writing has been a positive and creative, even
liberating, 4ctivity that is not only “artistic,” bat functional—having some use or
purpose. - |

For the group leader who is concerned about raising the reading and writing— --

© skills ofpartlcpants remember—everyone who wants to read and write can.

Althoagh this is an obvious truism,; it is not necessarily believed by all teachers.
The most effective adult literacy program is one that allows a great deal of one-to-

. one contact; and a group may not be the test means of furtherlng reading and

writing skills developrient. i iowever, offering a workshop series on “Women and

Writing” can be an excellent way to reinforce a skllls-devegopment program.

Goals for the particular workshop series described in this chapter fell into two

categories, the general and the specific:

» The first general goal was to introduce participants to a wnde,range of women
writers, known and unknown, covering a wide variety of styles, approaches
and purposes. Because so few of the works of women writers are taught in gen-

eral English and literature classes; it is_highly unlikely that many people, par-
ticularly if they have been out of school for more than five years, have much fa-

miliarity wnh women's writings. For many women, just discovering the num-

c

1June Jordan, “'Poem about My Rights,” Essence, Vol. 9; No. 7 (November 1978). --
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ber and range of women writers is a self- afflrmmg activity. “1 did not know. that
anycne wrote about things like this” was a common response to many of the
readings:

The second general goal wds i0 encourage partlczpants to feel comfortable
about writing. At times, the examples of the women writers whose works were

read in the sessions served as a stimolos for the partncnpants to follow and
begin their own writing. Becalse in this setting a participant’s writings are

examined as closely as published writings are, the workshop writer has an

opportunity to see her |deas,op|n|ons and experiences taken seriously by oth-

ers: Because her wark is respected as being important, the participant can rec-
ognlze the valldlty of seelng herself asa wnter

.
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oneself; recordlng one's experiences, andior persbadlng others to one's point
of view.

More specifically, we as_Black women—the co- Ieaders of these groups—

wanted to introduce the part|C|pants toa spectrum of Black women writers as a

means of exploring Black women’'s expenencres Margaret Walker's Jubilee

tells more of the Black woman’s experience of slavety than one can hope to
find in Alex Haley's Roots.! Reading writings by Black women, too, provided
an opportanity to explore issues of raglsm as well as sexism in American soci-
ety. (Similarly, the readings could bé selected from another racial or ethnic

group or could poss:bly be based on a specific issue or range of issues.)

Another specmc goal was to provide a supportive environment in which partici-
pants might develop their writing interests and skills in a noncompetitive set-
ting: Without the worry of being graded, the workshop writer was free to_con-
centrate on communication. It was hoped that participants would find writing
an outlet for their creativity and would share their experiences, feelings, and

ideas with other group members. However, writing is.a very personal activity
Sharing a piece of writing involves sharing a part of the self. In the beginning

sessions, particalarly if the first writings are journal entries; participants may be
unwilling to read their works aloud. In Some instances, the distance achieved

between the writer and the work by having the material copied for class distri-
bution is Sufficient tn make the writer feel comfortable about having her work

‘discussed: At other times; a writer may ask the leader to read the work aloud. In

any casz, all writer participants should be encouraged to present their own
materials.

ORGANIZING THE GROUPS

“Women and_Writin g was offered at twg sites: (a) a resvdentlal program for

formerly drug-dependent women and their children and {b) a community -cultural
and edUcational center. The residential program, having baen involved in a simi-

lar workshop series in the past;2 requested inclusion_in the current project. The
community center, on the other hand, was chosen because it provided a setting

'Margaret Walker, Jubilée (New York: Bantam Books 1966) and Alex Haley. Roots (Gar-
den City, New Jersey: Doubleday and Co., 1975).

__2See Deborah_Peariman et al., Breaking the Silence: Seven Courses in Women's Studies
(Newton Massachusetts: Women's Educational Equity Act Publishing Center, 1979).
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accessible to Black women throughout the Greater Boston area |t was near pub-

lic_transportation; offered parking space; and provided night-time security.

During the workshop series given at the residential ceriter;-there were-usually--:-

about nine women residents; all of whom attended the sessions. Two counselors
occasionally attended as well. The group usuaIIy compnsed five or six Black

years and older and were all in the beglnnlng stages of their treatment programs

.at the center.

Approxxmateiy nine women parttcrpated in the workshop series at the commao-
nity center. They came from all over the Boston area and from a wide variety of

backgrounds: Ranging in age from their early twenties to early thirties; they
included a street youth worker and poet, a leathercraftswoman and office worker,

a newswriter and creative writer, a student and dancer, a court psychologlst a
court youth worker, and a singer.

Al the community center, “Women and Writing” was team-taught simultane-
ously with “Black Women s Cuiture.” Most of the women who participated in both
courses had a primary interest in Black women's culture. Writings by Black
women were thus used both as examples/descriptions of cultural expression and
as_materials for ekplorat|on into women and writing. The discussions of ditferent
aspects of Black women'’s culture Gften overlapped a discussion of a particular
writing by a Black woman.

Interest level in the topic of women and writing varied among the residents of

the drug program, but-attendance was compulsory. Most of the women stated a

lack of interest or enthusiasm for reading and writing, but they had to participate
in the workshop series as part of their treatment plan. This compulsory regula-
tion; coupled with the resulting lack of enthusiasm/interest, remained a problem.
The relationship ‘between the workshop series and the rest of the residents’ treat-
ment program generated another problem. The staff seemed to be looking to. the
workshop series to provide some definite needs that were never articulated,

except by a call for mare "‘discipline” and more “structure.” (The closest thing to
a specific request was the staff's preference for the workshop series to be con-

ducted with the participants seated around a large table in a conference- or meet-

ing-type space; rather than seated around the living room; which_had a sofa and
chairs. The staff also requested béing given a regular schedule of writing assign-

ments.) Because one of the warkshop's emphases was on process/discovery, the
workshop series had a difficult time meshing with the treatment ceriter’'s more

rigidly structured program.
As a group leader, you should have a very clear understandlng with the staff
regarding the nature and goals of the workshop series. Make sure that some con-

sensus is reached. You should aiso encourage the staff to participate.in, not just

observe, the workshop series. They will then have a clearer idea of the group .

experience:
~ Because attendarice at the communrty center was voluntary, it was more
erratic. However, fluctuating attendance was offset by the interest and enthusi-
asm of the particular group of women who came on a given evening. Although no
attempt was made to g2t every participant to write, those women who were writ-
ing were encouraged to share their work with the group and usually did so in the
context of a discussion.

There were also great. differences in outreach efforts between thz residential

center and the community center. No-outreach program was necessary at the

resndentlal center. By contrast; a number of recrunment methods were used at
frequented by Black’ women Public service announcements were sent to Black
and women-oriented radio and television programs. Posters were put up at com-
munity centers and ins'itutions. Group leaders also contacted women they knew
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and asked them to inform other women about the course: It became obvious that

large numbers of women knew about the workshop series when, several months

Jater,-woman.-were-still-asking-aboat it:

_The workshop sessions were held durlnﬂ a per«od when there had been a

serles of murders; rapes, and attacks ‘against women ln the Boston area Con-

evening courses of any kind, no matter how high their interest in the subject mat-
ter.- The community center provided an escort service to public transportation,

and women with cars pravided rides for those without. But for women who did not
feel safe on the particular street where the center was located there was no

solution.
/

THE GROUP PRO:.,ESS c o

v

) Alfhough both groups were composed of women of similar ages; there
were significant differences. One of the most important was the difference in

expectations.
The women in the resndentlal center were a milti- racual multl ethnlc group

whose basic shared experience was former dependence. on drugs gr alcohol.

Because attehdance was compulsory, the group had no fixed expectations for

the workshop series; and at times there was a good deal ofpa§5|ve résistance to
the sessions. A resident might warider in and out of the session or sit physically

apart from the rest of the grouf; or_she  simply might not paﬁrjnppatfeﬁnﬁnrglfsqgg;
sions, perhaps giving the excuse that she had not had time to read; or saying that
none of the selections had interested her. Reactions of this sort made those resi-

dents who were interested hesitant to: express themselves: in addition; the
dynamlcs were often affected by what had been happening in the center during a

given period. Several times the Series was interrupted by sessions cancelled

because of problems at the cénter. Because the leaders were outside of the situ-

ation; it was often difficult.in presentmg the course to make the necessary con-
nections betw-.en the | readlngs and -the events in these women's lives:

. By contrasy; the community center group was composed_of Black women who
had an interest in sharing their experiences and ideas with other Black womer..

They expected the course to be a positive experience.

. Nonetheless, most of the women in both groups were challenged at least a few

“times 1o consider ideas or experiences in new ways. Because the readings cov-

ered a broad spectrum of experiences and political/social viewpaints; partici-

pants were encouraged to voice their own expenences and oplmons The‘combi-

nation of readings and discussions provided an occasnon for gaining insights into
other ways of perceiving the world. ‘

LEADING THE GROUPS

_The workshop series was designed to begtven in twelve one- to two-hour ses-
s:ons to groups meeting once a week: The basic format for ea:h session was the

‘same: reading, writing, and discussion. Emphasis was on making connections—

between the reading selection and the self, between the reading and the group
experience, between different readings, between the readings and the act of writ-
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THE JOURNAL : .

ing, between a participant's writing and the group experience. In defining the
relationship between the reading selection and the self, there were no_"‘wrong”
answers. The  procedure was-to B3k questrons of the text: What  does it say to me

understand from my writmg what | intended to say’)

_The treatment center residents were assigned weekly wrrtrngs the comm umty

center groap could write if they wished to do so: Both groups were given at least

- one short reading selection per week. Often during sessions véry short pieces

were read aloud for discussion: This procedure allowed partrcrpants who had lim-
ited reading skills to share more fully in the experience.

_ Both.groups were much. more involved ‘with the. experrences and/or ideas
being disciissed in the readings than they were with the writteri work itself or the
act/process of writing. Thus the discussions most often were less about writing
assuch, than about women's expenences and optrons However a recognition of

the course of the workshop series:
In both groups, most of the women were mtroduced to ‘writers whose worRs

they had not read: (In many instances; participants had never heard of the writ-
ers. ) Some participants independently sought additional worRs by an author they

were introduced to through the workshop series:
Reading works by women thus became the stimulus for drscusslon for discov-
ery and leacnrng and for further actlon readmg more.or wrltrng The workshon

participants’ own goals and experiences rather than those of someone else.

]

Keeprng a 1ournal can be a Rey actlvrty |n a VworRshop series on women and

writing: ‘It revives an old literary form once used by most literate people; women
and men, that has been virtually abandoned with the advent of telephones televi-
sion; and other technologrcal inventions. Hustorrca.ly, one of the major sources of
mformatlonfor women's perceptron of reality has beer journals kept by women-—
both “‘famous’ and “ordinary.”

The journal can be many thmgs arecord of a woman's. day-to-day activities; a

list of tasks to be done and a record of their completion, a space to copy short

writings which toach her mind or heart in some special way, a space 1o comment
on what'’s happening around he:, or & place for a dialogue with herself. if the deci-
sion is. made to use journal wri as the primary means of involving participants
in writing, it goes without saying that you as_the leader must also develop the
habit of journal writing.

Encourage women to use their;omnals for shopplng lists; for “thlngs~| -have-to-

.Q)';

do" lists, for telephone messages and for copying passages. Sorneyrrjes impa-
tience with the act of writing is an obstacietoa person newly. acqumng the writing
habit, Using the journal for lists of things to do can be a helpful starting point

tcward more involved journal writing: A list can be a good clue to unraveling the

rysteries of how a person sets priorities, follows through, allots time, and more.

~ For the ‘woman who has trouble flndlng a topuc wrrtlng under the rnfluence of
place for composing those letters she Knows' she Il never send—as_a way of vent-
ing emotion. Or the journal can be a place for copying writings normaily under-
lined in a book or clipped from_a magazine or newspaper. Whatever the journal's
use, the goal is to make writing a habitual activity.
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“Session One : 7 :

Maintatnmg a group Journal is argqod way to interest partlc:pants in the ;ournal~
Reepmg process. Allot some time at the end of each session to refiect on what
has taken place. Have the groop summiarize what has happened Ask each per- .

son to contribute what-she perceives as having been the highlight of the session.

Ask for comments.and evaluations of the session: Each week ask a different per-
son to be responsible for making the session's journal entry; let participants add
personal.comments to the group entry, if they wish.

In_addition to encouraging introspection, the grolp journal can become a
record of the workshop serles ‘The group journal can also serve to break dawn

group composition; participants share in the creative process and become less
shy with one another.

The group journal can also be used to set an agenda when a session has a
number of activities scheduled. Composing the end-of-session entry then affords
an opportunity for the group to see how well they have fulfilled their objectives.
Notes for the next session can.form the final part of the group entry, which then

becomes especially-important if time limitations have forced a discussion to end

|n midstream or a topic to be postponed:
" The group journal can bg the only writing proiect of thegroup, ,qi’jtican be one

of many projects, used with the |nd|vtdual journal and other writing assignments.
Keep your options open.

[

CONTENT ‘

Followmg is a broad outltne of the workshop series, organtzed by session. With
the exception of the introductory session; each follows_the same discussion
format. The composition of the group, as well as what is happening in the local

community, will shape the nature of theé discussion and influence the choicé of - .

readlng assignments: You as the group leader will have the responsibility of find-
ing readings that are exC|t|ng and stlmulatlng to you as well as to the group
members:

during the workshop series; violence against women; in parttcular Black women
(twelve Black women had been murderet within a very short time), became a
major topic of discussion’and writing. This issue led'women to dlscussmns of the
ways women perceive themselves, the ways wommen sometimes cooperate in.

their oppression. because of negative self-images and. underestimated capabili- -

ties, the ways in which women Tesist oppressmn and the ways womeén can unite

in_struggle. In another place and time, the issues probably would have been

different. . .
For each session, the goals are the sarmie: readmg and wrmng for the dlscovery
of self, of other women; and of external conditions affectlng women.

and |nterests as a gutde to possmle reading selections: You should be prepared
to introduce yourself in a way that will indicate to participants what you would like

to know about them. You should also explaln this. workshop senes goals and for-v

pants know and like? How do partlctpants feel about readlng and writing? What

)
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kinds of axpaeriences have shaped their teellngs about readtng and wr|t|ng'> What
‘are their expectations? Is there something they want to see happen as a result of
the session? This session sho4uld also |ntroduce the plan for each parttcxpant to
keep a journal.

Sessnon T

This session gstablishes the workshop format. You; or a participant; might read

" one or two short selections stch asa journal entry, a poem, or_an excerpt from a

one or two readtngs Try to get each parttc:pant to respond to the readlng What

does it make her think of? How_.does it make her feel? Can she identify with what

is belng dlscussed7 Does she Ilke it? Why or why not? Encoarage | everyone to be

‘writing? What was the effec' on her? What is the effect on the group hearlng the
selection?

If longer works are going to_be read. distribute them before the session in
which they will be discussed. Give people time to read and think about them: If
you are making writing assignments, you might_ask participants_to_write a
response to the readlng seléction. Arnother possible writing assngnment is to
respond to the session itself. Still another is to write something that is similar to

the reading selection:

Sessnon Three

This follows the same format as Sessnon Two: Try to ensure that every woman

has an opportunity to express her ideas and feelings about the readings and the

discussion: Encourage exchange and dtalogue By this time, the more artlcolate

recordlng your sessions; you may want to_transcribe some of the more provoca-
tive or colorful statements for disclission. Check to see what or if people are writ-
ing.in thetrjour'* 5 If. you are keeping a group journal, compose the entry for the
first sessions {z :. 234). This activity gives you an opportunity to review what
has happened i lo institute a regular evaluation process. Distribute the read-
ings for the next session:

"Sessions Four, Five; and Six

If you are Organlzmg your readmg selections and sessronsihematlcally, a good
starting point is the theme of “Writing for Self-Discovery.” The emphasis is on

writing as a means of exploring the inner and. outer self, and readings can be

selected from appropriate journals {published and unpublished), letters, and

auotobiographies: Find out if anyone already_ keeps a diary or journal or has a
woman friend or relative who has kept one. Disciiss why women Keep jour'tals

From a historical perspective; you might want to introduce the ways in which

easy access to the telephone may have affected the habit of journ-l keeping,
which was a common practice in earlier centuries. Discussion_might also focus

on how writing can put a person in tune with herself: her own feelings; attitudes,

- and reactions. You might want to discuss why a person writes an autobiography.

- (Try to use some autobiographical selections by lesser-known women: Women

need to understand the irmportance of all women’s experiences, not just those of

the “famous:") This is a good time to introduce the use of a tape. recorder for
interviewing oneself and others. Find out if anyone has ever just talkc] into a

tape recorder and played it back. Possible writing assignments during this series
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of sessions might include an autobiographical sketch; an interview with or
description of another participant or a family member; or a narrative_about

a
a

memorable personal experience: In each case, the goal is to encourage the

wruter to express personal responses and feelings about the situation or person.

These sessions move from self-discovery to self- expressmn and self-revela-

= ——

’uon Emphasis is on projecting the participant's self and her experiences. In this

case; participants are_reading to find oat what happens, how; and why; they are
writing-to tell a story. Readings should be selected to illustrate différent ways of
telling a story—for example a stratght news article; a historical narrative; a short
story, a narrative poem, or an incident in a novel. Btography and autoblography

as narratwes can also be used dunng these sess:ons Dlscussmn focuses on

are influenced to respond because of the way in which the story is told Different
ways of organizing detail, different uses of dialogue and dialect,' and different

ways in which-characters are presented are other aspects to be examined during

these sessions: .
Possible writing assignments m|ght ificlude recounting the following: a typical

day, a remembrance of a vivid school or job experience; an incident with a child,
a story told by an older relative, an encounter with a burealicracy, or an encoun-
ter with racial or sexual bias. Other possible topics are: how | met my best friend
or mate, my first job, or the first time | felt like a grown woman.

The particulars of a reading selection will; obviously. generate most of your dis-
cussnon For example ~when one group was readlng a selection from Zora Neale

which mothers arnd grandmothers attempt to kave their daughters and grand-

“dauchters live out unfulfilled dreams and aspirations. The group also-discussed

the problems of women who try to live out roles defined by others; adolescent
expectattons of marrlage wife battering; and more. This type of free-association
discussion is common in a course on women and writing.

Sessions Ten, Eleven; and Twelve

The last sessions can be a time to concentrate on wriling as an instrument nf
change and the effects writings can have on a person’s ideas and/or actions.
Readings in analysis and criticism—in poetry and essay form—might be used to
illustrate different approaches to persuasive wr|t|ng

Trv to define the writer's position on a part|cular issue, and fo~us discussions
on the participants' responses to the writer's position and the resulting group dia-

logue. The use of different forms of writing provides an opportumw to.examine

Mo VP AR dlle A e PIVVIMES alt ¥

the many ways in which a writer can use wcrds to express ar opinion or to advo-
cate action. e
~ The formal essay '‘The Media image of Black Women''2 and the personal and
humorous approach of “Black Satin Amazon Fire Engine Cry Baby: Meditation
bn a Myth"3 both déai With thé i's's'u"e's 6f thé vﬁyths and stérébtybes abdut Blabk

19/8)77 i L L S
. 2Jean Carey Bond; '*The Media Image of Black Women," Freedomways, Vol. 15; No. 1
(1975) o _

3V'e'rta Mae Grosvenor, Black Satm Amazon Fure Englne Cry Baby Med:tauon on a
Myth," Village V01ce May 28, 1979.
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uses personal exoerrence to make their potnts Agaln the “‘Poem about My

Ftrghts t addresses some of the same issues of women's safety raised in the

“Black Satin: : . article;

“Readings for these sessions should be selected on the basis o,f thetr abrlrty to

provoke discussion—even argument. You should encourage participants to take
a position on the issue under dtscussmn which they can then define and defend
in writing: N

Writing assignments durlng the flnal sess|ons could include a critical evalua-
tion of a readlng a television program or a film; you should stress the validity of
the writer's fesponse to @ given work. Another wr|t|ng ‘assignment could be a let-
ter to the edntor of the local newspaper about an tssue of concern to the partrc1-

L

trcrpant has_strong feelrngs It may be necessary to_introduce some basic
research techmques—how to fmd supporting evidence for a position, use of fac-

tlctpants have access to an editorial writer, an tnvestigatwe reporter or someone -

with a similar writing job, you could invite such a woman to a session.

DISCUSSION

and wrttrng The interests and skills of the group leader and of the partrcxpants
will ptay an equally important part in shaplng sessmns

and Wrttlng At f|rst you will have to select the readings alone; later the. partrcl-

pants may have suggestions. It is important that you be prepared to read widely

in carrent journals; newspapers, and magazines; as well as in books—poetry, fic-
tion, biography, alitobiography, essays—by women. Try to discover what maga-
zines are read regularly by the participants; and ask them to look for readings to
share. You might warit to develop a recommended readings list based on partici-

pants' recommendations.
If you have access to the manuscrrpts of practtcmg women writers; yoo may

wish to_use these for insight into the writing process. If you can-get several ver-

sions of the same piece of writing, they will serve as excellent leads into the craft

of writing. Make sure you have access to-copying equipment.-Whénever possi-
ble; everyone shouold have a copy of what is berng discussed. If. a_participant
reads aloud from her writing one week and it receives a good deal of response,
try to_have her selection copred for general distribution.

A list of readmgs used in our workshop series, along with a resource list; fol-
lows. The order in which these selections are listed is not necessarily the order in

which they were used, and not all selections were used in both settrngs

_ In-general, book-length readings are not recommended. Differences in reading

speeds time available for reading; and other variables; create difficulty in work-
¢ |nga book into the schediile. !f you want to incliude a novel among your readings,

assign it early and schedule your discussion for Iate in the series.
The readings used for these two workshop series were selected on the basis of

(a) their potent|aI for rarsrng issues for discussion and (b) their relevance to top-

1June Jordan; *Poem about My Ftights;" Essence; Vol. 9; No. 7 (November 1978).
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|cs ISSUGS or technlques ralsed in prev10us sessions, n your selectlon of read-
ings. you should also consider such things as length (shorter pieces can be read
aloud during a session and squeezed into busy schedules more easily) and read-
ab:hty (steer clear of hlghly technucal or academlc wrmngs that reek ofjargon) in

sion in whuch you will be discussing them. Be prepared to. ask questions: about
the readings, to probe for responses, and ) point out yoar own understandlng of

and reabtlons to each reading's subject-and style, particularly in the early ses-

sions: Once your group has begun to feel comfortable about the discussion for-

.mat, participants may carry much more of the weight. However, it is essential that

you have something to say about the readings if you expect the rest of the group
to enter into any Kind of disciussion.

Do not overlook current penodlcals (including mass-market publications}_as
sources for thought-provoking women's writings. Several of the pieces listed in
this chapter are from the manuscripts of working writers; selection of such read-
ings gives participants insight into the writing process and can be particalarly
helpful if the writer herself is_available for discussion or if several drafts of the
same piece are available for comparison and study.
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RESGURCES

READINGS USED

Following are some of the selections read during the two workshop series.
Bond, Jean Carey. “The Media Image of Black Women.” Freedomways, Vol. 15,
No. 1 ¢1975). .

This essay generated a d|scusston of myths and stereotypes as propagated on

television and in films:

DaI)cErederlc Y. “To Be Black; Poor, Female; and ©Id."” Freedomways Vol. 6; No.
4{1978).

. This essay is a good example of the use of statistics to support a thesis. It can

generate discussion of the probIems of age and poverty among Black women

1970

In this poetic monoiogue; a woman ‘prepares to go to work The readlng raused

questions about class attitudes among women and the htstory of Black womén

working outside the home as domestics.

Grosvenor, Verta Mae. “Black Satin Amazon Fire Engtne Cry Baby: Meditation
on a Myth.” Village Voice (May 28, 1979).

A personal essay that counters Bond’ s discussion (see above) of stereotypes
Demonstrates the use of personal experlence to make a potnt

. Hurston; Zora Neale, “"Women Are the Mules of the World.” in Their Eyes Wére,

Watchmg God: Urbana; Ill:: University of llinois Press; 1978:

This dialogue between the novel’s _heroine and her grandmother raises the
issues of generational expectatlons Black female roles, etc.

Jong Erlca “Women Enough " Women 's Day (Aprll 3 1979)
A poem about wrmng. contrastlng writing. as the poet s creative outlet with the
necessity for her mother dnd grandmother to keep house.

Jordan, June. “From the talklng back of Ms. Valentine Jones. poem # oné.;; Ms.
(April 1978).
A good example of a speaking voice in a poem contrasting dreams with every-
day reality.

,,,,,, . "Poem about My Rights.” Essence, Vol. 9,-No. 7 {(November
A poem linking violence against women with violence agatnst oppressed
peoples.

Lorde, Audre. “Tar Beach.” Condmons Five, The Black Women's Issue; Vol. 2;
No. 2 (Fall 1979)..
This autobiographical story raises issues of erottcrsm and lesbian literatiire.
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Metzger, Diane; H&tty Prado; and Susan Yankowitz: “Buzzing and Humming:
The New Writing." Chrysalis, No. 6 (1978).
Original fiction pieces-by the three writers reflect an intersection of literary forms

both poetry and prose; which_the. awakening_of feminist.consciousness has

begun to generate. The poem by Yankowitz, “On Writing: Her Infinite Variety,”
describes the writing process as seen through this writer’s perspective.

Papachistou, Judith. Women Together: A H/story in Documents of the Wdﬁéﬁ’é
Movement in the Umted States. New York: Alfred A. Knopf, inc., 1976.

The book contains short; readable. pieces of the earliest militants; the women
who participated in the many campaigns for women's rights before suffrage was
won,; and of contempaorary feminist ideas duoring the current women's movement
of the 1960's and 1970’s. We used Sojourner Truth’s speech “Ain’t | a Woman?”

frorn the women 's nghts conventton of 1851; a.good example of movmg from the

may be a good idea to transcnbe some of the group’s vivid and creative state-
ments so each woman can see her voice in writing.

Shange Ntozake “Three (for International Wormen's Day) " The Black Scholar
{(June 1975). -
This poem introdiices questlons of male- female relationships and competntlon

among women. .

Shariat, Fahamisha. “Black Women Vocalists.” Unpublished manuscript.
A radio script; aired March 8; 1979} an example of writing intended to be spoken. .
Raises questions of resedrch, selection of factual material, and formatting infor-
mation. Contains short bloqraphlcal essays : .

" example of journal writing: .

Walker; Alice. “In Search of Our Mothers Gardens * Ms:; Vol 2(May 1974)

This essay, ongmally an article in Ms.; picks up the theme of how cur mothers/

. grandmothers expressed their creatlvnty and explores the legacy of Black wom-

en’s creativity.

SUGGESTED BACKGROUND READING

The foitowin'g cotiectiqhs contain usable resources for a workshop series on
women and writing. | have tried to give some indication of the contents of each. |

have not provided a bibliography of women writers; however, several of the col-

lections listed contain useful bibliographies. These collections do otfer a good

starting point:
Bell, Roseann P, et al., eds. Sturdy Black Bridges. Visions of Black Women in
Literature. Garden City, New York: Doubleday/Anchor, 1979.

A collectton of essays, mterwews stories, and poems, wtth photographs and
drawings on_various aspects of Black womanhood. Interviews with writers may
be of special value:
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€ade; Toni; ed: The Black Woman An Anthology New York: Signet; 1970:

Stories; poems; and essays by and about Black women:

Chin,_Frank; et al.; eds: Ajiigeees! An Anthology of Asian American Writers. Gar-
dei: City, New YdrR Doubleday/Anchor. 1975.

Four of the folrteen writers represerited are women, lncludrng playwrlght
Momoko lko. Excellent introduction to Asian writers. Biographical notes
included.

Gross, Theodore L., ed: A Nation of Nations: Ethnic Literature Writers. New York:
Free Press, 1971.. =
Various aspects of ethnic. |denmxln the Unned States in poems, autoblography,

essays; fiction; and song lyrics: Includes work by Asian American; Native Ameri-
can, Black, and European American writers.

Howe Fiorence, and Ellen Bass, eds. No More Masks! An Anrhofogy of Poems by
Women. Introduction oy Florence Howe. Garden City, New York: Doubleday/
Anchor, 1973.

The poem< are organized thematically, wrih biographical sketches of the poets:

Juhasz; Suzanne: Naked and Fiery Forms: Modem American Poetry by Women: A
New Tradition. New York: Harper and Row, 1978.
An academic study of the woman poet, with essays on Emrly Drckrnson

Marianne. Moare; Denise Levertov; Sylvia Plath; Anne Sexton; Gwendolyn
Brooks, Nikki Giovanni, Alta, and Adrienne Rich. Selected bibliography.

Lerner Gerda, ed. Black Worrien in White America: A Locumenrary Hlstory New
York: Random House, 1973. -
Primary source materials, oral transcriptions, and formal writings on various

aspects of Black women's experiences: Bibliography.

Niethammer, Carolyn: Daughters of the Earth: The Lives and Legends of Ameri-
can Indian Women. New York: Macmillan, 1977.
Cultural and anthropological stiidy of Native American women. Includes inter-

. vrews oraI poetry and stories.

——— — —_ . Selections from the Black. Providence, Rhode Island: James-
town Publishers, 1971. ) L
A reading- -skills series: Each volume contains thirty readJng selecnons (some by

women)_foliowed by exercises to develop comprehension, vocabulary, word

meaning, phonlcs and stady . skulls Three Volumes ohve for readrng Ievels 6

12 through coIIege

————— _\Voices from the Bottom. Providence, Rhode Island: Jamestown
Publishers, 1974.
Follows same format as Sefections from the Black; Writings by Native Americans,
Chicanos, and Puerto Ricans. (In Engllsh )

Houghton Mitfiin; 1978

Women in the process of writing. Part One presents statements about the writing -

process in journals, essays, interviews, poems, and stories. Part Two contains

longer examplesof wrmngs by tr*e same women presented in Part One Includes

phy.

242

Yo\
b
L)




O

ERIC

Aruitoxt provided by Eic:

COMMENTS AND CRITICISMS.

We would appreciate yoir response to the tollowing questionnaire. If you would

like to have more information aboot our Project or the participating sites; let us

know. Please tear out this self-addressed page and mail it back to us.
1. What is the name of your group? What kind of program is it?
2: How did youi Iearn abolit our course materiais?

3. Were our courses incorporated into other activities carried out by your pro-
gram? Were they presenied as a separate project?

4. Which colirses did you use?

5. Was this a limited workshop series of an ongoing womer:'s studies program?

6. Did the couirses provide enolgh matsrial for the group's interests and needs?
Are there other kinds of resources that you would have found useful? What ara
they? . :

—— . Number of men . Age range _—
Ethnit backgroiind — . Income range

7 How many participanis were invoived in the courses? Nimber of women

8. How did the paiticipants feel about the content of the couirses (6... actvities,
readings)? Which of the materials did you find most useful? Least ussful?

9. Other comimeits:

Please fold and mail
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