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Ahoﬁt This Publication

The Center for Applied Linguistics, in washington, D.C., recently
conducted for the U.S. Department of Education.a nationwide study ofO
elementary school foreign language programs. The results indicate a
growing number of such programs and an increased success in ineeting the
programs’' instructional objectives. what follows is, in part, an over=-
view of that study.

This booklet answers the question of why students ghould learn a
foreign language and provides information that is intended to help
interested persons select the foreign language program best suited to
their 1local needs and goals. It also discusses three elementary school
foreign language approaches popular in the country today and tells whom
,to contact for more specific information about individual programs.

Resource materials used Ly various proyrams are also listed, and
information is given on how to obtain the material through the Educa-
tional Resources Information Center (ERIC) system. This publication is
intended to assist teachers, parents, administrators, school board mem-
bers, and foreign language coordinators who want to start foreigg‘lan-
guage programs in local élementary schools.
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Introduction-

Our world is a global village in which our Very survival depends on
gaining knowledge and understanding of other peoples and other languages.
It has been called a shrinking world, and rxghtly 80. thness the rapid
population growth, our increasing mobility, and; ever more sOphlstLLated
communication systems. In today's complex world, the abxlxty to com-

municate with other people in their native 1anguage can no longer be ‘con-

gidered a luxury. This ability is an Lndxspennable tool to achxevxng

understanding among all peoples, which in turn increases our own security

and economic well-being. d

Language instruction toéﬁy is more than .vocabulary and grammar

drills. It has taken on a new role of foltering an awareiiess of the
peocple who speak the foreign language and, cokrespondxngly, a realization
that our own country is just one of a family, ‘of nations. This cultural
exposure opens our eyes to views of the worlﬁ other than our own and
enables us to understand the needs, 1ife-stjies, and aspirations of the
people whose language we are studying. 1In ihis way, language instruction
gives us new perspectives that last a 1i£¢t&me.

B

I the World of Business

The need to speak a gecond language increasingly filters into many
aspects of our lives. 1In this age of multinational corporations, this
ability greatly increases cur chances of success. It has often been said
that the United States could increase its potential for business abroad®
by no longer alienating customers and potential customers by expecting
them to negotiate in Englishi Thus, just as individuals and businesses
need second lanyuages and cross-cultural gkills to transact business
effectively in today's and tomorrow's worlds, so does this country need

2
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second language skills and cultural competency to “sell" itself and its
products throughout the world.

By ignoring other languayes, we risk missing out on business-related
research that is being conducted in all corners of the world. Current
developments in science and technology are now published in more than a0
languages of some 100 countries. Even though English still accounts for
about 45% of this material (with Russian, German, and French about 35%),
some 2U% appears in such less well~known languages as Japanese, Hun- =
garian, and Swedish. Business executives trying to follow foreign mar-
kets and advances in foreiyn products often must wait up to two years for
articles to be translated into English. The same is true for scientists
trying to keep up with the latest advances in their fields. Not only
must they wait to have such material translated into English, but, in
most cases, the translation lacks precision and overall quality.

The Soviéts have long recoynized the political and social benefitg
of proficiency in foreign languages, and their success today with foreign
language instruction has frequently given them the inside track in rela-
tionships with developing nations. Clearly, the uUnited States can no
longer afford to sit back.

In addition, increasing numbers of Americans are traveling abroau,
and there isg a growing influx of toreign visitors to this country. Thus,
the ability to speak a foreign languaye bridges the communication Jap,
pProviding greater opportunity to interact with speakers of other lan-
guages. .

. When-to Begin Poreign Language Instruction

The debate on when to beyin foreign language instruction is onyoing.
1s there an age at which it is west tg begin learning a foreiygn languaye?
Research studies have Produced conflicting gata. some indicate thaé
Younger students learn better than older students; other Jata suygest
the opposite. 1In general, older learners have lonyer attention spans and
are also able to make conscious use of what tney know about their native
language. Younger learners, on the other hand, are less inhibited i
speaking and also teud tu develop a more accurdate pronunciation.
Although no generalization can be made about the gptimal aye for beyin-
ning the study of a second languaye, geveral key points rfavor making
foreign language instruction part ot the elementary school curriculums

1. Early instruction in a second languaye 1s similar to early
instruction in any skill. The earlier one starts, tne more tine there is
to learn--and it takes a long time tu becomnie proticient in a foreiyn
language.

2. Early foreign language indtruction glves children a cultural

C:
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awareness of people from other countries at a time when they are most
receptive. '

3. Children are excellent mimics. They are curious about new
sounds and less self-conscious than adults when it comes to pronouncing
strange words. Childrgn usually acquire more accurate pronunc&ation
through early instruégion.

4. The early study of foreign language helps children develop an
awareness of their native language and helps their listening and speakiny
skills.

5. Knowing a foreign language provides increased career opportuni-

ties later in life and enables tpe learner to protit pore fully from tra-
vel to foreign countries.

As lony as brogram goals are established at the outset, children
will more than likely find learning another language stimulating, chal-
lenging, and, above all, rewarding.

- ERIC Y

Aruitoxt provided by Eic:




Aruitoxt provided by Eic:

FLEX
‘FLES

immersion

)

Which Program is Best for Your School?

The success of any foreign language program at the elementary school
level depends on the cooperative efforts of parents, teachers, adninis-
trators, and school board members~-the so-called architects of the pro=-
gram. Only through joint involvement can a program be designed to meet
the specific needs and desires of the local community. Each group con-
tributes different, necessary perspectives that, when taken together,
provide for a well-rounded program attuned to individual needs of stu-
dents and consistent ywith community and school district goals.

Once general interest in a foreign language program is established,
the next step is to determine which type of proyram is desired. The key
is to decide on the objectives at the outset. without these early deci-
sions, the program inay suffer unnecessary obstacles.

Goals must be clearly defined to avoid misunderstandings about the
level of foreign language proficienc& and cultural awareness the children
are to attain. These goals are the program's foundation and, as such,
must be firmly estabii-hed. It is important to recognize that different
pProgram goals demand different program approaches, and the level of
fluency attained in each is a direct result of the amount of time spent
using the language. .

Essentially, three foreign language Programs have emerged as the
most popular approaches in U.S. elementary schools: language immersion,
revitalized FLES, and foreign language experience (FLEX) .

Immersion:  Aiming for Punctional Pluency

Total immersion programs teach the regular elementary school curric-
ulum (e.g., math, social studies) through the medium of the foreiyn lan-

o ' 1 ‘) .




guage. Immersion proyrams place functional fluency and “mastery ot
subject matter as their dual objectivé. In addition to mastering the
subject matter of the regular.curriculum, students are expected to become
able to communicate in the foreign language at a level that approaches
" _that of children their own age who are born and raised in the foreign
) Lcountry.

Of the various program models, total immersion provides the student
the maximum time to learn the foreiyn language. From the first day of
kindergarten, English-speaking children are spoken to only in the
foreign language. (Eﬁglish languaye arts classes are usually not intro~
duced until the second. or third yrade.) ’

The dual objective of total immersion is communicative tluercy and
mastery of curriculum content,'usually within a six- or seven-year
sequence. Thus, sixth-grade students are éxéected to understand, speak,
read, and write in the foreign languaye with proficiency approaching that

w of sixth graders in the foreign country. Students are élso expected to
acquire an understanding and appreciation-.of that country's culture.
Also, by the program's end, the student is to have mastered the knowl-
edge, concepts, and skills learned by students in reyular proyrams.

Partial immersion programs are those in which anywhere from one
class up to half theVday's classes are taught through the foreign lan-
guage. These progfams also aim at developing foreign 1angua§e profi-
ciency and cultural awareness to the yreatest extent possible within the
time period available. some partial immersion proyrams also reinforce in
the foreign lanyuage what is taught in knglish.

In both partial and total immersion programs, English-languaye pro-
ficiency is maintained. In partial immersion, however, instruction
throuyh knglish continues side-by-side with instruction tihrough the

arts is usually not introduced until second or third grade.
Revitalized. FLES: Btressing the Epoken Word

Revitalized Forexgn Lanjuayge 1n the Elementary School (bea)
programs emphasize oral communication and set inore precise goals than
their forerunners in the 1960s. FLES programs are currently making a
Comeback. Revitalized FLES is taught before, uuring, or after school for

a specific number of days a week. The primary goal of FLES programs is v

foreign lanyuage. 1In total immersion, instruction in bnblish lanyuage l
|

for students to acquire a cultural awareness and a certain amount of
o listening and speaking skill in the foreign languaye, dependiny on the
program. Reading and writing skills are less emphasxzed. In general,
the deyree of student proficiency antxcxpated in a partxuular revitalized .

FLES program depends on the amount of txme available four language
instruction. |

ERIC o | ~
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PLEX: Bulding a Language Poundaton u

Foreiyn Languaye Experience (FLEX) pPrograms are often the choice of

those who are interested in having children developwa foundation for sub-
sequent foreign language study. Such programs are desiyned to help stu-

dents develop an interesgt in foreiyn language and to help them acyuire
‘the gkills of careful listening. The proyrams' aim is to introduce, on

an informal basis, words, phrases, and simple conversation in a foreign
language. As in all foreign language programs popular today, a key
Objective of FLEX ‘is to provide younysters with a Cultural awareness of
the people and .the country in which the target language ig spoken and,
with that awareness, a better feeling four those people. ’

Many %Chooll vffer a sequence of short FLEX courses in each of
several different languages to acquaint children with more than one
language. The rationalé’is that this exposure helus children select the
languaye they want to continue studying in secondary schowl.

Knowing What to Expact

setting program yoals ;t the outset of the progyram should alleviate
some of the problems concerning fluency that have .been tiie downfall of
past foreign language proyrams in which goals were not clearly astab-
lished. Now, parents can expect, for example, that if their children are
enrolled in a FLEX program, th will experience a basic exposure to the
languaye being studied and to corresponding culture. 1f the children
are enrolled in a FLES program, tﬁb,parentl should expect that they will
be introduced to the basics of language, with emphasis on oral communica-
tion (and basic skill in reading and writing, in some programsj. If the
children are participating iﬁ 4 language immersion program, their parents
Should expect the children to become functionally tluent--that they will ~
be able to communicate in the foreiyn lanyuaye og topics appropriate to
their age, and that they will be ableéto pertorm ayprbyriately in all of
the basic subjects of the curriculum,

Although the terms FLEL, FLES, and immersion are used in this
booklet, many schools do not use thisg terminolnyy and use other acronyms
or merely refer to “foreign language instruction in elementary schouol,¥
Further, within each of the three program models sescrived, there is a )
wide variation amonyg programns. And there are gome progyrams that do not
fit into any one model or are a comﬁination of models (i.e., their goals
integrate those of FLES and FLEX or FLES and immersion). The most impar-
tant consideration is that the pbrograms set realistic goals; the name of
the program or the model cnosen for a particular schuol has little sig-
nificance. )

Once a program's yoals are understood, incrcaledt;atilfaCtion with

bua
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the program on the part of parents, teachers, and administrators should
result. But goals, although important, are only part of what determines
the nature of a foreign language progrém. It is essential also to con-
sider the amount of time committed to foreign language study.

ERIC

Aruitoxt provided by Eic:




WELCOME PTA

How to Start 'a Toreign Language Program

It's one thing to decide to begin a foreign language program in a
local elementary school. It's quite another to spearhead the effort.
Starting a foreign language program requires a strong commitment, a great
deal of planning, and a certain amount of patience. But the potential
rewards make the effort worthwhile. B

Gathering Support o

To initiate a foreign language program in an elementary school, it
is important to gaxn the support and cooperation at the outset of those
whose involvement is essential to the progyram's success--parents, teach- -
ers, school administrators, and school board members. It is also 1mpor—»
tant to contact the district foreign language coordinator, if there is
one. One effective way to introduce the need for a foreiygn language
pfogram is through a Parent Teacher Association (PTA) or Parent Teacher
Organization (PTO) meeting. Consider writing a short article for the PTa
newsletter that can spark interest in the proposed program and encourage
members to come to the meeting. It is a good idea to meet with: the
school principal before the PTA meetxng to discuss the program ideas and
to obtain initial feedback. The principal can also ensure that the pro-
Posed program will conform with relevant district education requirements
or regulag}ons.

After the preliminaries are taken care of, a special presentation
can be planned for the PTA meeting. For example, children who are
enrolled in a foreign language program at a nearby elementary school can

- present a gkit in the language they are studying. 1If that is not .
possible, those proposing the program can visit the other school and
photograph or videotape the children in their classroom settxng. The

E MC N : <4 i‘\““\;
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children's enthusiasm will be captured on film and shown at the PTA meet-
ing. (Alternatively, the school may already have some suitable slides or
audiovisuals they would be Qilling to lend for the meeting.)

Parents are inspired by the children's enthusiasm -as they accomplish
something new. They are also inspired by the benefits to be gained from
a foreiygn languaye program. In this initial presentation, however, those

.Presenting the program should not get bogged down with particulars. This

is an early step designed to raise support, not to overwhelm with
detail's. It would be a good idea to form a steeriny committee at the
meeting and to have members of that committee look into the specifics and
report their findings at the next meeting.

After the steering committee is estabiished, the real work can
begin. A suggested first order of business is to draft a survey gques-
tionnaire that will go.to the elementary school parents and determine
“their true level of interest in a foreign languaye program at the school.
‘In addition to measuring the level of interest ana determining which
foreign language program is the most desired, the survey can also be used
to find out which languages are the most preferred. A'brief description
of the innovative foreiyn langquage programs, FLES, FLkA, ana immersion,
could be included in an accompanying letter. All yoals should be listed
(see Section 2) so that parents know the expected outcomes of each type
of proéram. Responses to this questionnaire will help determine which
type of foreign language program is most favored by the respondents. "

The results of the survey will provide the steering committee with
encugh information to develop a foreign language proyram proposal and
present it at a second meeting, wﬂich would at this point involve
teachers and school administrators as well as parents.

Presumably, interest at the second meeting would be keen and the
committee would be prepared to discuss the proposed program in some
detail, concentrating on such key considerations as languages, teachers,
teaching materials, program administration and costs, administrator sup-
port, and articulation. These elements should be included in a written
overview of the program for parents and school personnel. The overview
should also include the program's goals and serve as a reference point
for the language instructors.

It would be helpful as a later step to hold an orientation session
for parents who are considering enrollinyg their children in a foreiyn
language proyram. At that meeting, parents should be given an oppor-
tunity to meet language instructors and discuss the program overview,
classroom procedures, the language outcomes, and parental support. These
steps are important to ensuring realistic expectations among parents.

Finding the Right Teachers

Teaching requirements vary considerably, depending on the type of
foreign language program the steering committee proposes. For example,

1o




immersion programs ideally require teachers who are fluent in a foreign
language and who have elementary school certification. Some schools meet
this requirement by hiriug native-speaking teachers with teaching cer- -
tification from their native country, Although these teachers are often
excellent language models, their teaching methods must sometimes be K

modified to American educational practices. Classroom management is

sometimes a problem for foreign teachers who are accustomed to the class-

room setting in their native country. Therefore, they must be familiar
enough with the American teaching system to be good leaders.
Another option for immersion Programs is to hire native English

speaking teachers with elementary certification who are fluent in the

foreign language being taught. Often school administrators will feel
justified in using someone who is known to be a very good teacher, even
if this person is not a native speaker of the language.

Some schools with language immersion Programs have opted to hire
bilingual teachers holding state teaching certificates in some other sub=-
Ject area, with the.stipulation that they immediately begin working
toward their elementary teaching certificate. Thig is another alter-
native worth considering. ‘

Teaching requirements for FLES are gquite different from those for
immersion. The most basic difference is that there are usually no speci=
fic certification requirements for FLES instructors. 1In fact, some very
successful FLES classes are taught by members of the community who are
fluent in the foreign language and work well with children. It is even
possible that these instructors will have no formal foreign lanyuage
training and very few instructors have had FLES training per se. unfor-
tunately, only a few universities offer a FLLS methods course despite a
growing demand for trained FLES teachers. .

FLEX programs, with the least ambitious fluency goals of the three
foreign language Proyrams, élso have‘the ‘least stringent teaching
requirements. One important advantage of the FLEX approach is that the
Classes can be taught by a classroom teacher who ‘does not have a high
level of proficiency in the foreign language. FLEX courses can also be
taught by high gchool or college students or other'members of the com-

11
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muniiy. In one school system with a highlyrsucces;ful FLEX prograim,
FLEX teachers attend a two-day training proéram, receive self-instruc-
tional materials; and then learn the language along with their studentsi
Some might think that teachers would be unwilling to learn a languayge

this way, but school administrators have found this not to be the case.
The Bearch for Materials

There is a critical need'fér teaching materials that are appropriate
for immersion programs. Currently, many schools develop their own
materials, supplementing these materials with those from other countries,
which they adapt to their curriculum. Material from outside the United
States often reguires considerable adaptation because it is based on

| curricula or pedagogical approaches that are not appropriate for U.S.
schools.

Nevertheless, many helpful materials are available. American
publishing companies have produced some French and Spanish texts that are
appropriate for immersion programs, and materials can also be obtained by

| contacting the French. and- Canadian embassies for French materials, the

; Latin American and Spanish embassies for Spanish materials, and the

; German embassy for German waterials. Also, some school systems have made
their locally developed material available throuyh the ERIC system. (For
specific information, see Section 10.)

Most FLES programs use a combination. of materials they have adapted
for their particular pfogram because there are few current foreign
language texts for elementary school students. Publishers of foreign
language textbooks are just beginning to realize the extent of the market
for this type of material. Ethnic community organizations are a good
resource for various cultural materials that can ¢asily be adapted for
classroom use.

FLEX programs usually develop their own materials. Detailed FLEX
curriculum guides, complete with daily lesson plans and supplementary
activities, have been developed by the Anne Arundel County (Maryland)
School System and the Indiana State Department of Education. These are
also available through the ERIC system (see section 10).

Paying the Bills

Because of budget cuts and decreasing federal gyrants, the costs
involved in starting and maintaining a foreign language program must be
carefully considered at an early stage. A program that does not incur

additional costs above the regular school budget will likely be viewed by
many as the most favorable.

The costs involvéd in immersion programs are primarily start up
costs to acquirg_bbok5’and materials, as well as maintenance costs.

12
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Because the immersion classroom teacher is bilingual, there is no addi-
tional cost for hiring a teacher who speaks a language in addition to
English.

Similarly, the costs for FLEX programs are also primarily start-up
costs. Classroom teachers, high school or collége students, and com-
munity volunteers are the FLEX instructors, so there is usually no need
for salaried language specialists. There are, however, the costs‘s}
books and materials and ‘their naintenance.

FLES programs, on the other hand, have start-up and mafntenance
costs, as well as the languaye specialist's salary. Additional funds are

required to purchase materials and supplies. In some instances, the school
district covers the cost of the program, while in others, the school dis-
trict subsidizes a portion of it. Often parents cover the before~ and
after-school program costs by paying modest tuition fees in addition to
purchasing texts.

It is criticgl for the school to provide adequate administration and
supervision for the foreign language program. In addition to teachers,
it is ideal to hire supervisory and resource personnel to work directly
with the instructors and curriculum writers.

The steering committee should ask the following questions about each
Program: (a) How many and what kind of people are needed to run the pro~-
.gram? (b) what specific space, material, and so on are needed by the
program? (c) What will the costs be? The answers to these questions
will help in developing a realistic program best suited to a particular
school's needs, ‘

. Aticulation: The Next Step Porward

It is unfortunate, indeed, when students who have actively partici-
pated in an elementary foreign languagye program reach the eng ot sixth
grade without having a secondary school in which to continue-their lan-
guage learning. Encouragingly, forward-looking school systems with long
range goals place a priority on articulation--the effective continuation
of study within the program as well as from elementary to secondary -
school--for their students. Listrict-wide foreign language programs
often take advantage of ‘' the cppqrtunity.to establish a comprehensive
Sequence of language courses that runs from kindergarten throuyh twelfth
grade. On the other hand, those responsible for proyrams that are con-
fined to an individual elementary school often find it difficult to nego-
tiate with the responsible administrators, or even suggest, what kinds of
language courses should be offered at the secondary level.

Articulation must be considered when developing a foreign language
program. For consolidation and retention, it is essential that the lan~
guage-learning process continue for as long as possible within the school
system. Without this continuity, students will lose momentum in their

13
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language learning and the opportunity to reach the fluency level of which
they aré capable.

At some point in the planning stage, the committee should meet with
representatives of the local secondary schools to discuss the need for
continuation of the foreign language trgining. Long=-range planning is
paramount, especially for immersion stuﬁents. The school district's
last-minute selection of a secondary school that provides a continuation
of early immersion is particularly unnerving to students and teachers.
Also, advance planning provides time to recruit a qualified staff and to
prepare an appropriate program.

The Center for Applied Linguistics' FLES Advisory Group recommends
that students who have participated in elementaéy school immersion
programs should be offered at least one subject content course each year
in junior and senior high school taught in the foreign language they have

studied in elementary school. Students involved in FLES proyrams should,
be offered continuation courses ‘at an appropriate level in secondary
school and might also be offered courses taught in the language. If
these students are placed in a beginning foreign language class, they may
quickly become bored and discourayed.

Evaluating the Resulls

Evaluation is essential to ensure the inteyrity of a foreiyn lan-
guage program. Whether the evaluation is formal or informal, it should
measure the program's success or failure in meeting objectives estab~
lished at the outset and should include a measure of the cultural aware-
ness achieved. Itﬁﬁhould also investigate the level of satisfaction
among parents who have children enrolled in the program and the adminis-
trator;' satisfaction with the program's accomplishments. .

Of course, the prime interest in evaluation is the level of language
proficiency participating students have attained. This is especially
crucial in the articulation process., Currently, however, there are no

up~-to-date foreiyn languaygye proficiency tests that gre'Specifically

' geared to elementary school students. Some school systems develop their

own tests or use tests designed for native sgeakers of the foreign lan-
guage. One test used by Spanish immersion pgograms in San Dieyo and
Culver City, California, is the Spanish version of the Comprehensive Test
of Basic Skills (CTBS). The Ch}cago poard of Lducation has a first level
foreign language proficiency teéting program that is used with students
who study foreign language in the elementary school. Meanwhile, some of
the French programs use tests developed by Canadian immersion proygrams,
and FLES programs often use locally developed evaluations. 7Those inter-
ested in using these tests should carefully consider the appropriateness

1
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of the tests in terms of their own program goals. Before adopting a
test, it is important to find out how it was developed, how it can be
used, and how the results should be intcrpfeted.

In addition to aiding in articulation, proficiency test results can
be used to demonstrate the learning outcomes of the languaye program‘to
parents, school board members, and the general public. while the cry of
“back-to-basics" is being heard across the country, it is important that
the message get across that there are test results that show that early
foreiyn language study can actually aid in native language development.
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Daily Schedule
From dan Dicge jrmersion class, Jrudes -2

I ./Vm Joraris Diario l

£:00-2:45 | bienvenich

. &5 9485 | matemidica
2:05-10:00 | lenguaje, escridure
. ho:00 -0:18 d(’r;z.
“ w5 =33 | veereeo

t0:30 = 11:36 | leciurm.
1:40~12:45| almuerze
Rius-13:30 | peesia, liderminra -
12:30 ~ 1:00 | elencia, Salud,esliuaves seciales -
l:oo -1:30 | arte, 3:")&?«4, daile, ’xlu‘enh. .
1:30 - 1:45" | edlucacisn Fisice
145155 | turen, limpieza, Saliste

“"Luis, ¢Cudl es la capital del Per?" .

With only a few seconds hesitation, a fourth grader responds, “La
capitil del Peru es Lima." )

“Muy bien. ¢Quieén puede decirme como es el clima en Peru?" g3

Hands shoot up and wave eagerly--the daily geogyraphy class is under-
way. ‘

The content of the lesson i# much like that in any fourth-grade
geoyraphy class across the United States except that in this elementary
school, the native English speaking children are being taught this
material entirely in Spanish. These students are part of a languaye
immersion proyram in which, from the first day of class in kindergarten,
they have been spoken to only in Spanish. In kindergarten, they listened
to stories, learned the colors and numbers, played yames, and did all the
other usual activities, but the "foreign" languayge was the only one used.
In fi!‘lt’ grade and beyond, they studied not only geography but also math,
science, social studies, and all the other subject matter areas throuyh
the medium of Spanish. As a result, they Know everything tnat regular
fourth graders know, and something more. They have become fluent in
Spanish while mastering their regular class material.

Language immersion proyram$ were started in the United btates in
1972 and, in general, are patterned after Canadian models. Most immer—
sion programs teach all the regula‘r elementary school subjects, in kin-
dergarten through second grade, using the second languaye as the medium
for learning. In most proyrams, time spent studying English is gradually

- ¥

" increased in third through sixth grades. -

21 N

Aruitoxt provided by Eic:




Seting Goals .

As menfioned, total immersion sets the most ambitious fluency goals
of all elementary foreign language programs. By the time children in
ipmersion pProyrams complete the kindergarten through sixth yrade
sequence, studies show that they achieve the competency level expected of
all students and have pecome "functionally fluent" in a second lanyuage.
That means American sixth graders participating in a language immersion
Program shouli be able to communicate in the foreiyn lanyuage almost as
well as children their age in the foreign Countcry. Immersion students

are expected to Jdo as well on tests of knglish word knowledge, word
discrimination, ang language usage as their American peers who are taught
only in English. )

There are degrees of immersion. Total immersion proyrams are those
in which all the instruction is capducted in the target languaye in the
early years, with kEnglish language study introduced and usually jincreased
in the upper grades (3-6). The number of classes taught in tnylish
depends on the philosophy of the school. 1In yeneral, by the sixth yrade,
50% of the subjects are taught in the foreign lanyuage, and SU% are

taught in knglish. There are, however, variations in proyrams across the
country. For example, in Culver City, California, where the first u.s.
language immersion program was pegun, 60% of the teaching time in sixth
grade is in Spanish, and 40% is in English. In san Liego, Califoruia,
80% of the subjects in grades three through six are taught in the foreign
language, and 20% are taught in knglish.

Partial immersion proyrams are those in which the toreiyn languaye
is used in from one class to a8 many as half the day's classes. The main
difference, then, between partial and total immersion lies in the amount
of time the foreign language is used in teaching the regular curriculum.

On a historical note, some of the immersion schouls that are suc-
Cessful today were a result of deseyregation efforts. They began as

. "magnet" schools--schools open to children living beyond neighborhood
school boundaries. The bareuts were attracted or spurred to enroll the
children in a specialized school proyram, such as the lanyuaye immersion
Program in sSan biego or the environmental education school in Milwaukee.

Parents in the Know

A parent's involvement in planning and supervising a language immer-
sion proyram can be rewarding. [t is one ot the best opportunities to
keep abreast of what children are learning in scheol and to follow their
pProgress. Furthermore, parental invo}venwnt is a yood way to ensure
quality materials, good instructors, Apd the overall success of the .
program. ’

Parent volunteers can assist the program in several ways. in San
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Diego, for example, parents help by designing bulletin boards, assisting
in the media center, and, for those who speak Spanish, volunteeringy as
classroom aides. . . -
Parents of students enrolled in Milwaukee's immersion program put
cut a newsletter to keep one another informed on proyrain developments.
Many of these parents attend evening classes tagght in French or German
"to experience “first- hand what thexr children w111 be learniny in class.
Milwaukee immersion teachers were asked what they thought of parental
involvement in the program. One responded, "The parents are the
p}ograml They are essential to the proyram's success. They copy dittos,
write letters to board nembers €rying to get guaranteed sibling entrance
to our proyram, énd, best of all, they talk up the progyram at home."
- Another teacher said parental support had been excellent. “The

parente helped in processiny materials, making costumes and decorations
[for school plays], they assisted teachers in the classroom, and spon-
sored fund raisers to purchasé materials.”
Beyond volunteering service time at school, parents encourage their
" children in other ways--by attending school plays and assisting in field
trips. At home, they play an important role in developiny knglish
reading skills by encouraging their children to read in English. Foreign
language reading instruction, however, is usually left to the classroom
teacher. . N )

Many parents of immersion students are concerned that their children
will learn to read tnyglish later than those in a regular Enyglish program.
True, there is sometimes a reading lag in immersion until students start L
instruction in English in the second gfade, but after the completion of
the first year of tnylish language arts instruction, knglish test scores
of immersion students are comparable to those of students in non-
immersion programs. Generally, after two years of knglish, immersion
children score above the average of non-immersion students on standar-
dized tests. .

To help immersion children (or any childrenl) develop knglish read-
ing skills, parents can read to them at home, talk to them about what
they read, and take them on regular trips to the library. Parents can
also contribute to native language development just py having reading
materials available in their home. Of course, if Mom and Dad are
readers, their children will follow the example.

Parents must recognize, that enrolling their child in an immersion
program is a commitment. Most elementary programs last six years, and
English is usually not introduced until second yrade.

As a Culver City, California, parent expressed, "It's a big commit-
ment to place your child in an immersion program--your child's education
is at stake.” She adds that parents neea guidance and advice in deciding
shether to enroll tiieir child in immersion; parents who nave already made
this rlecision can be particularly helpful. 7They can explain the pro-

.
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gram's benefits, as well as offer guidelines and temper unrealistic
expectation by sharing what their children have received from the
program. Contacts with these parents can be extremely worthwhile.
The Center for Applied Linguistics recently surveyed%parenta of
children enrolled in Culver City's immersion program. Parents were asked
° how they would describe the academic, social, or cultural benefits of
immersion. Among their responses were the following:

1. There is a consciousness-raising aspect of bilingual education

that we feel is important. There is 13§L of a tendency for the children
to be ethnocentric.

2. Academically, I think the program is more advanced than a simi-
lar English counterpart. My daughter has learnea more math and reading
8kills than her older brother did in an all-kEnglish class. Socially, it
seems at this point the same as an English=speaking class. Culturally,
it is very beneficial to make your child aware of other countries and
other ways of life.

3. The benefits of immersion are tremendous: Immersion yives an
academic boost to the study of grammar, it teaches of another culture in
a positive way, and it encourages participation in events of another
country (holidays, etc.). ’

4. The academics are stressed and clearly executed. The state and
nationwide test results show that these children learn as well if not
better than the average. N

5. I think the program makes the child more accepting of differ=-
ences amony people. These children learn about the customs of others and
learn the various cultural differences. It bproadens their view of the

world.

The parents were also asked what sugyestions they would offer

parents of prospective immersion students. Some answers follow:

l. won't expect fluency in conversation in the language at home.

Attend orientation so you're aware that nothing is being takeg away from
their mother language.

2. Although not necessary, it is helpful if the parents at least
minimally understand the language their child is learning. This is help-
ful in interpreting homework, etc. . . ¢

3. Don't be concerned in the early years when it seems the English
is suffering. The children readily catch up once they start English
Classes.

4. Not all students are capable of learning in this type of pro=
gram. It depends on the child.

5. Know your child. 1If a stumbling block comes up be sure you can
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help your child or get help for him. Parent participation in the class= ~
room is a good idea.

The parents were asked what their children like best about the
immersion proyram.

1. The friends he has made. He enjoys impressing Spanish speakers
with the words he has learned.

2. The closeness of a special class. Being able to speak another
language. Calling her teacher "Senora" instead of "Mrs." She also likes
having her parents closely involved in her education.-

3. sShe especially likes learning something unique and different
from her brother. The system aerals to her need to be unique and inde-
pendent from her peers and authority figures of Mom and Dad. She has a
real sense of accomplishment in learning a special language and skills
that are different from what the rest of the family has. ‘

4. sSpanish music and dancing, reading. Likes the fact of career
opportunities when she yets older.

5. Being able to speak Spanish as well as his own language.

The parents were also asked to discuss what their chiidren dislike
about the immersion program. some said the following:

1. He has ygripes like other school children about doiny homework or
| too much writing. Also once in a while he wishes he would go to his
neighborhood school with his neighborhood friends.

2. she does not like doiny grammar.

3. Academically, the class is moving too slowly. He is in kin=
dergarten, but reads in English on the second~grade level; however his
proficiency in Spanish cbviously does not match that. He finds this
frustrating.

4. She at times gets frustrated when I can't understand her home-
work, directions, or vocabulary.

S. Sometimes he finds it hard to translate words, so he can't say
what he wants to say. ' e

One concern that parents have about immersion proyrams_is that it
takes a certain amount of time for a child to be able to use the toreign
language. Parents often question whether development is beiny slowed
when children are not able to speak- fluently in the foreign language
after three months ipﬁ;h.~pr6§;;m,_even though they understand the lan~
guage well. -

G If’iiually takes six months in the program for a monolinghll.
English-speaking child to begin speaking the foreign language=--that is,
not merely responding to the teacher's questions or participating in
repetition drills.
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These first six months have been described as the "silent perfbd-”
¢ A foreign language student usually goes throuygh this'pefiod of under=-

standing the foreign language but not being able to produce the sounds. ]
Students must hear the foreign language a certain number of hours before
they can produce the sounds. The reason -for this is that for the first
$ix months, the children are Jdeveloping their comprehension skills but
have not yet mastered their oral skills and speaking fluency. This is a
normal proygression--even for learniny a first language: The silent
period is expected of students of any ayge, although older ltudentluare
sometimes forced to start speaking earlier than six months into a
program. .

Die Pfldnze hat einen
St /

enge!.
/ Die Planze hat Blitter,
Sie hat Wurzeln,

Teachers: Come On In, the Waer's Pingl”

The most difficult adjustment for new immersion teachers is to use
only the foreign language in the classroom. Teachers trained in
bilingual or foreign language education find this particularly chal-
lenging.

Beginning immersion teachers can benefit yreatly from visiting an
established immersion school or class. There, they can observe classes
in action and pick up valuable jdeas. They will come to see that the
students eventually catch on but that it takes time, patie;ce, and plenty
of repetition.

Inexperienced immersion teachers are often tempted to "help" stu~
dents by substituting an English word here and there. In the long run,
that's the easy ‘way out and not the best way to help. Pantomime %ay be
used if necessary. Also helpful are vocabulary worksheets the students
should have handy for reference.
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Experienced immersion teachersEin Milwaukee offe} some suggestions
to first-year immersion teichers:

1. Concentrate on the curriculum.
2. Dpon't worry too much about the language. The children will
understand. <

3. Demand the second language at all times after the first year.

Act out unclear words.

4. Contact experienced immersion teachers and talk to them about

. Your concerns and apprehensions. They can be most helpful.
5. Compile a list of classroom functions--things you need to say
often (sit down, pick that up, hang up your coat, etc.). These will be

helpful. 3
6. Use' a lot of phonics, spelling, copying from the board, show-
and-tell. I
7.

. Be creative in class.plans and preparing materials.
8. Correct pronunciation errors after first yrade, otherwise th
errors will be reinforced.q

9. Be prepared to develop your own teaching materials or to revise

those you receive from another country.

o | Making Bach Day Gpecial

éxperienced immersion teachers have many suggestions for special
classroom activities, and are willing to share their ideas. Lven thaugh
the curriculum in an immerston program follows that of the regular
school, special activities make learning more enjoyable and enhance the
program. Ideas for activities are presented in Section 7.
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Msight into Revitalized FLEG

}Nine-year—old Josette arrives at school at 7:30 just as most
schoolchildren are sitting down to breakfast. But Josette doesn't seem
to mind the early hour; neither do the classmates who greet her. These
children, first- and second-year French students, are eager to begin
class and their final rehearsal for. a school play.

"Bonsoir mesdames et messieurs. Je m'appelle Josette. J'ai neuf
ans. Dans la piéce je joue le rale de Sylvia Garnier, la fille dans la
famille Garnier."

After that exchange, the teacher prompts each student's introduc-
tion, and the scene opens with a family exclaiming about the view from
atop the Eiffel Tower. "Regardez 1'Arc de Triomphe, mes enfants}"
exclaims the mother. "Et 1la cathédrale de Notre Dame," adds Sylvia. "La
vue de la Seine est magnifique," says the father, pointing to the river.

The children's enthusiasm is spontaneous and their eagerness to par-

ticipate in the pIay*is“a“tribute—tonthe~counsels_giﬁeg;iyggggs. B

Taking a New Direction

Foreign language in the elemeﬁtary school (FLES) is a concept whose
time has come . . . again. Popular in the 1950s and 1960s, the number of
"FLES programs declined'ébruptly in the past decade for several reasons. .
Headihg the list were a lack of qualified teachers, a shortage of quality
instructional materials, and a failure to create specific goals. par-
ents' deménds for a return to the "basics"~-reading, Qriting, and arith-
metic-~-and the problem of articulation between elementary and secondary
schools also contributed. ‘

Nevertheless, there were those who believed in FLES, and, to them,
FLES was a cause worth fighting for. Today, éheir efforts are paying
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off, and revitalized FLES programs are becoming increasingly popular in
schools across the United States. These new programs carry with them a
new set of goals--an emphasis on developing second-language speaking and
listening skills and on developing each student's cultural awareness.
Traditional FLES programs did not strongly emphasize speaking skills, and
parents were frequently disappointed in their expectation that their
children would be able to speak the language fluently after only three

~ Years of classes given two times a week. -

Parents are now told that the level of fluency their children will
attain in a FLES program is a direct result of the amount of time spent
using the foreign language. They are advised to set their expectations
accordingly. ‘

Revitalized FLES classes are taught before, during, or after school
for a specific number of days a week. .

Interesting instructional material is an important part of today's
FLES programs. There seems to be more French material available than
Spanish or German because French has traditionally been the language to
study. As a result, more French materials have been developed. Also,
U.S. schools use a lot of Canadian material in their French classes.
Current textbooks, featuring amusing cartoons and real-life dialogues,
have added significantly to the groﬁing success of revitalized FLLS pro-
grams, and more publishers of foreigyn language textbooks are now aware ot
this market. The result will likely be an‘increasing variety of books
from which to choose. Today, however, a considerable amount of materials
writing is still necessary to develop new material.

. FLES Activiies

Beginning FLES teachers can benefit significantly by observing the
teaching methods of their more experienced colleagues. Here they can
see, first hand, the elements of effective FLES instruction that figure
in large numbers of successful programs. One of the first impressions

—nvisitors_gegnigwg‘Fggg_g}gss is that the activities are very different
from those in a high school clas;:W_;;-Q;II"EE‘IﬁalEHIE§"afilogues7ﬂthe“~“
curriculum includes a lot of child-oriented activities to teach language
and culture. Activities include games, songs, dances, and puppetry (see
Section 7 for eiamples)- The sounds of the foreign language are given
meaning by relating them to real-life actions and objects. Dialogﬁes
reflect the children’'s interests, ages, and experiences. Initiﬁ?ﬁyr
gqﬂ@%?pre very simple. cChildren learn to talk about objects they see in

o, the classroom and about parts of the body. They learn to talk about

“ffamily members, their hobbies, pets, colors--all basic information that
is psychologically close to them. Instruction also includes the numbers,
telling time, clothing, days of the week, months, and seasons.

Along with an emphasis on speaking and listening skills, FLES
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Classes usually emphasize vocabulary over grammar. Reading and writing
skills are emphasized to varying degress in different programs, depending
on program goals. Often, progfams are not based on a textbook put on a
locally deyeloped curriculum guide (see eéxamples in Section 10) supple-
mented with teacher-made materials.

Where to Go for Support .

When organizing a FLES program, there are many sources to consider
for programmatic and financial support. These include the school itself,
parents and the community, the district education system, and private
language schoels, If a school'system does not already sponsor a FLES

3 - :
‘program, the district may be interested in initiating one or enlisting
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the services of another organization. For example, the community=-based
FLES program in Mercer Island, Washington, is supervised by a parents'
committee charged with resolving teacher and student problems and curri-
culum needs in addition to other supervisory responsibilities. Clearly,
parents play a key role in community-based programs and influence their
direction from inception. The school system provides only limited sup=-
port.

At the other extreme, private 1adguége schools typically administer
the entire FLES program without direct parental involvement. 1In fact,
prograjps like the Language School of Seattle are ideal for parents and
school administrators who want FLES but don't want to organize the pro=-
gram themselves. The Language School of Seattle, which is operated by
the American Cultural Exchénge, surveys parents to find what languages
they want their children to study. It locates teachers, enrolls the
children, and even schedules classes. Classes are offered at the local
elementary schools. Parents peed only respond to a school survey and
indicate their preference for class frequency, cost, proyram length, and
class hour.

When considering sponsorship and most other aspects related to
organiiing a FLES program, it is useful to contact coordinators of estab-
lished programs. They can provide numerous helpful recommendations.

The following recommendations were offered by experienced FLES coor-
dinators and were gathered during site visits conducted by CAL staff.

1. Class size should be limited to 15 students, where possible.

2. 1f possible, teachers should have their own classroom rather
than function as "itinerant” teachers:. This allows students to perceive
that location as the place where they go to speak the foreign language.
Some classes have been conducted at locations outside the school--for ;
example, in the teacher's home. These are usually unsuccessful because
the arrangements are too informal and do not lend themselves to serious
work by the students. :

3. Language should not be taught in isolation: it does not exist in

-
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a vacuum. It is beneficial to integrate the regular curriculum with lan-
guage learning. (This recomﬁ;qdation, not to study a foreign language in
isolation, was offered by coordinators of Chicago's Language Academies.
There, an intensive FLES program, called the “curriculum integrated
approach, " is sponsored by the city school system and is part of the
regular school day. The key to the Language Academies is the integration
of foreign language learning into the regular curriculum. For example,
besides offering daily foreign language ¢lasses, students learn Spanish
songs in music classes, in art class they learn about French artists: and
in science class they learn scientific terms in Italian. 1It's an inter-
disciplinary approach to learning that works and deserves careful con-
sideration.)

4. The ideal FLES program should meet during the regular school
day. This creates fewer transportation, logistical, and location prob-
lems than before- or after-school programs and integrates the class into
the regular curriculum. Programs offered before or after school should
ideally provide activity buses: this entails special funding~-a separate
budget consideration. If activity buses are not possible, encourage and
help arrange car pools among parents. FLES classes that do not meet
durlng regular school hours should be scheduled either immediately before
or after school so students can be under supervislon at all times.

5. Tuition should be kept as low as possxble $0 that more parents
will enroll their children.

6. Homework is important, especially for programs with infreguent
classes, because it reinforces what is learned during the day.

7. C(Classes should meet at least twice a week, if possible.

8. 1f possible, schedule class time so that it does not conflict
with other extracurrlcular actxvxtxes, such as band, orchestra practice,
or sports activities.

9. In community-based programs, there should be a supervisory
parent committee to oversee the program and deal with special problems.
In other programs, the supervisory committee is organized by the PTA/PTO
or by a private organization.

10. 1If there are bilingual children in the school, use them as
resources. One way is to assign bilingual students as "buddies” to
native English students. Provide opportunities for the students to
exchange ideas and learn from each other. Bilingual children can also
visit the class to talk about their nativé country or to help teach a
lesson, if this is possible.

11. Regarding teacher salaries, there are some teachers who travel
some distance just to teach one class before or after school. It is
important to make their trip worthwhile.
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Locating Qualified Teachers

Even though there are usually no specific certification requirements
for FLES instructors, the shortage of qualified teachers has been dif-
ficult to remedy. oOnly a few colleges and universities across the
countsy offer FLES methods courses, despite a growing demand for FLES
instructors. For this reason, many schools have looked to other sources
for their instructors. These sources include native English speakers
with advanced degrees in foreign language who like working with children,
those with overseas experience, and high school teachers trained in
foreign language methods for the high school level. oOther possibilities
are speakers of other languages in the United States who were trained in
elemgntary education in their courntry and others in the community who may
not have formal foreign language training but who speak a foreign lan-
guage and work well with children. .

One especially encouraging sign for the future is the increasing
student interest in foreign languages in the past few years. Some of
thesgtstudents will no doubt be interested in becoming language teachers
themselves, particularly ii ‘treir foreign language learning experience
was positive. Colleges and u.liversities that institute FLES methods
courses now will be well prepared to meet the growing demand for quali-
fied teachers, :

Learning Can pe Fun!

Children tprill to the excitementbof a new game and a break from the
regular classroom schedule--foreigé language students are no exception.
Teachers who recognize thik have "spiced up" their classes with special
activities that are enjoyable and create a comfortable-atmosphere in
which the second language can be practiced,

Fairfax County, Virginia's Deparfment of Community Education has
developed a number of special FLES activities. Some are listed in
Section 7. Although examples are given in Spanish, these games can
easily be adapted to French, German, or any other language.




Insight into-FLEX

Foreigh Language Experience (FLEX) programs are designed to intro=-
duce elemenéary school students to words, phrases, and simple conversa-
tions in a foreign language on an +informal basis. This approach has two
key objeceives: (a) to develop careful listening skills to form a firm
foundation for subsequent language study, and (b) to enrich the elemen-
tary school curriculum by giving students an opportunity to acquire a
cultural understanding of the people whose languageé they are learning.
The goals of FLEX expect the least foreign language proficiency of the
foreign language programs popular today. Fluency in the target language
is_cleaf}y not an objective, and parents should be told this at the out=
set’. Hoﬁéver, because of the limited objectives of FLEX, students can be
introduced to more than one language during a school year. It is
believed this varied experience gives students a strong basis for choos-
ing which language to study in the future.

The FLEX Instructor

Qualified FLEX instructors do not have to be completely fluent in a
foreign language. In fact, in some school districts, PLEX instructors
with limited foreign language study learn the foreign language right
along with the students. This is possible because the program strives '
only to introduce foreign languages and to make the initial learning
experience pleasurable. Again, the program does not aim for student .
fluency but for an enthusiastic response to language learning in general
together with the mastery of a limited body of material.

The Key qualification for PLEX instructors is a positive, enthu-
siastic attitude toward foreigm language teaching. And, because a high:

level of proficiency in a foreiyn language is not reqgiired, FLEX can be
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taught by the regular classroom teacher, producing a significant monetary
savings. 1In many school districts, FLEX is taught by high school or
college students, parents, or other community members who have a back-
ground in foreign language and who will often volunteer their services.
Usually, instructors and prospective instructors need attend only a short
training program.

The success of any FLEX program, nevertheless, depen&s on the
instructor and guidelines like those put forth jin the following sugges=-
tions offered by language coordinators in the Anne Arundel County (MD)
Public school system, where FLEX has'been well received. Each suggestion
is worth careful consideration, and each is important to making the most
of the FLEX learning experience. i

Those planning the Program ghould

l. prepare the youngsters so they will be ready and eager for
foreign language instruction by tying the idea of foreign languages to
familiar subjects.

2. plan ways to correlate the foreign language experience and other
sub jects, such as gocial studies, art, music, and language arts.

In the classroom, the instructor should S ’

1. encourage youngsters to bring in foreign language picture bogks
from the library.

2. have students look in newspapers and magazines for foreign words
that have pecome §art of the English language (e.g., sombrero, chateau).

3. have a bulletin board devoted to topics related to the foreign

language: current events, pictures, labels, advertisements, and so
forth.

4. enoourage gifted and talented students to etplore the language
and culture in greater depth and plan extra pfojects for students to work
on. Perhaps students can help teach a unit to the class.

Clearly, individual teaching styles will enerde with experience, but
certain elements of methodology have proved particularly successful jip
FLEX classes. One successful method is to limit conversations in the
foreign language to simple discussions based on “ome, school, and daily
activities. These are significant aspects of eacn student's life, and
they are easy to call to mind and comprehend.

Another proven method is one that elicits varied class responses.
Depending on the objective of the lesson, the teacher can call for the
class to respond in unit~n or ask for separate responses from each of
several groups into which the class is divided. Other options are indi-
vidual responses, in which a questfon is asked and one student is
selected to answer, or a chain response in which one student agks a ques -,
tion, another answers, and then questions and answers proceed around the
class.

Varying class respoh-es helps to maintain a lively pace and keeps

students alert, involved, and interested in what they are learning.
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Characteristically, elementary school students' attention spans are
short, and successful instructors always include variety. It is also
important to combine previously learned material with new vocabulary, for

example, introducing colors along with already-known words for clothing.

X Pew Bugpestions -

First-time PLEX instructors who lack foreign languaye proficiency
should not feel overwhélmed by the challenyé ahead. The key is to start
out in a small way and gradually work up cOnfidence. A good way to begin
is to tie the idea of foreign languayes to a‘familiar subject, such as .
social studies. Instructors can transform the ordinary classroom into a
stimulating learning environment by hanginy brightly colored posters from
foreign airlines of embassies. Students can bring in photographs and
picture postcards from their parents' or families' travels abroad, and
these can be posted on a special bulletin board. If several of the
parents are foreign-born, they can be invited to visit ;he class to share
their heritage and their native language. Steps such as these help ease
teacher and students into a natural "discussion of other cultures and
foreign languages. From there it's simply a matter of starting with
basic topics in the target language: greetings, weather, clothing, parts
of the body, and so on. Teachers who clearly understand the objectives -
of FLEX and who set their goals accordingly will find the FLEX experxence
truly rewarding. !

Classroom teachers and volun;eerﬁ alike must always keep in mind the
children's retention abiiity;;‘lnstructors must not become discouraged 1f
" the concept taught in one 1es§on is forgotten by the tollowing week.

It's much like learning how to play a musical instrument: practice does
make perfect, and review is essential.

It is important to concentrate on listening and speaking skills from the
outset and to make use of simple dialogues that reinforce those skills.
Reading and writing skills should be secondary, particularly in FLEX
instruction for the younger gyrades.

. Finding Time for PLEX

FLEX programs offer several scheduling options, such as mini-courses,
informal instruction integrated into the regular class period, and
15-minute periods twice a week. The goals of FLEX, because they are
modest, can be met with relatively few and short class periods. This, in

turn, simplifies scheduling and other administrative aspects.
Many school principals may find PLEX the most attractive foreign
1anguage program today. The use of existing personnel or communxty




volunte€rs means the progyram can be included with little or no additional
cost. Creative staff can develop their own classroom materials, keeping
these costs to a minimum as well.

Learning Can Be Pun!
Games are an importantkbart of the FLEX program. They are fun, and
they help to change the pace of a class. At the same time, well-thought-
out games help review and reinforce material. Some ganes for FLEX
pPrograms are listed in the next section. Théy can be'adapted to any
foreign language the studernts may be studying and can be used in all
types of foreign 1anguége progfams.

3
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Poreign Language Activities--In the Classroom, Beyond the classmdin

The students in elementary school programs will have most of their
foreign language experience in the classroom. 1In the first part of this
sectioh. some sample classroom activities are described that are
appropriate to the goals of the various programs. .

sample Classroom Activities

Bilingual Dictionaries

One special activity is to have students create their own bilingual
dictionaries and, as the class progresses, include the new words they
learn in the foreign language. Students illustrate their dictionaries,
and are encouraged to keep adding new words during their free time. This
activity, which is an excellent way to reinforce new vocabulary, ik par-
ticularly appropriate for second and third graders.

Read Around the World

"Read Around the World" is an activity for immersion and advanced
FLES students that encourages them to read in the foreiyn language. A
large map of the world is placed on a bulletin board, and a journey is
marked with string. The journey~begins in the school's hométown, goes
through many of the states, and then to a country in which the target
language is spoken. ,

All students have their names attached to a pushpin, and when each

student completes a book, his or her pin is moved further along on the
map toward the final destination. The name of each book and the number
of pages are recorded in a "passport." When the students reach the

Q
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United States border, they receive an official certificate, and a visa is
stamped on their passport. Both are required before they can continue on
toward their destination.
With some imagination, this activity can develop into quite an
_adventure. Students can be encouraged by the promise of a party that
will be held once every student has arrived in the target country.

Student's Own Booklet

First graders in Culver City, California's, immersion Proyram enjoy
an assignment in which they make a booklet about themselves. The
instructor writes the general text of the book on the chalkboard, and
students copy it in the book and fill in appropriate information about
themselves. The students then illustrate the booklet with drawings.

For example, the text for one page reads, in the foreign language,
“This is a picture of my family. There are — . persons. I have
brother(s) and ___ sister(s)." The students copy the text, fill in the
blanks, and draw a picture of their family. The booklet is a way of
developing vocabulary that is particularly geared to f{Fst graders.

N Student's Own Bulletin Board

In another special activity, the teacher covers a bulletin board
with"bright paper and divides it with colored sarn into as many sections
as there are students in the class. Each square then becomes one
student's bulletin board, and each student’'s school picture ig placed in
the corner of his or her square. Students are then encouraged to place
in their square schoolwork in the foreign language of which they are
especially proud. This activity can be used with any elementary school
grade.

Mail pPouch

In this activity for advanced FLES or immersion students, each par=~
ticipant is called on by the leader to draw from a container the name of
a classmate. The student is then asked to write a letter or postcard to
the one whose name was drawn. The message must be limited to about 10
lines and should be based on a subject that has been previously discussed
(a visit to the movie theater, an excursion, a picnic, etc.). After the
letters have been received through the mail, they are brought to class
where the participants reads their messages aloud. Questions should be
eéncouraged and necessary corrections made at thig . time. The group is
asked to choose the best letter by vote, judging both content and style.
The winner's letter is displayed on the bulletin board for everyone to
see.
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Curiosity Shop

- In Curiosity Shop, students bring to class various objects, which
they place on a table. The greater the variety of objects the better.
Then, everyone views the display. The leader points to each item and
asks the group to naﬁe it in the foreign language. The owners repeat
after the leader, saying, for example, "This is my hat." After sufficient
time has”been allowed for viewing the display, students return to their
places. The Curiosity Shop is then removed or covered, and each par-

? ticipant is asked to jot down on a sheet of paper all items he or she can
recall. The student with the highest number of correct answers, properly

»

spelled, is the winner.

The Menu, Pleasel i

Making up a menu can be a lot of fun. tThis is done after names for *
s~ meals, vegetables, fruits, meats, and so on, have been introduced. Each
member o{ the group is asked to list the dishes he or she has had for
breakfast or lunch, and the items are arranged as a menu. kEach day, a
“new henu is, displayed in the room. A short role-play enacting a table

conversation among several gyuests and the waiter adds to the fun.

[ k Le Menv

Entrées &
artichak vinalgretie

assieite, de charcuberie
EEE?;%E?-F
Crribem 25
. &
. C&hd’

Comiatse de vean grillfe
Bavette cier échaloties
Shndbnnpdu‘ult
ﬁktm@mm

Salacls

Selade Nizotse

S Eopcds )

Salads X
Stretch It _ B

The instructor starts this game by saying one word in the foreigp
language. Each participant must add one more word (noun, adjective, or
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verb) to make a sentence. When no one can add a word, the person who
added the last word starts the game again.

Coloraia ’ ‘
After the group has learned the different words for color (azul,
verde, etc.), a student is agked to stand in front of the group. He or
she has gmall flash cards of different colors, and holding them up one by
one in-a random order, addresses the group with, “¢De qué color es?" The
student whose turn it is to answer must yuickly point to an object in the

room-having the same color, and reply in a complete sentence: "Este
lapiz es verde." If the Student fails to give an answer at once, it is
his or her turn to ask the question. At an appropriate point, the
instructor may introduce the two adjectives “claro” and “obscuro® to
enable the group to have more (olor variations. The game also provides a

splendid.opportunxty to practice demonstrative adjectives and pronouns.

In the Basket

A basket is passed around the class, and the children choose pic=-
tures or actual articles and place them in, the basket. The first child
to pass the basket says, "In the basket, 1 am putting a «" The
basket is then passed to the second child who then says, "In the basket
there is a [whatever the first child put in] and 1 am putting in a .
+" The game continues until each child has had an opportunity to ’
add to the basket. . .

H

‘sfébn Says
i :

In Simon Says, students stand by their desks faciny the leader. The
1ea%er then calls out commands, instructing students, in the foreiyn lan=
guage, to put their hands on various parts of tlheir body. The students
arehto follow the instructions only if sSimon says to follow them; other-
wise they are to remain in the last position Simon called for. This is a
partxcularly yood game to use after learning parts of the body .
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Buze

o

The children count by any series of numbers in order except that
they say "buzz® (or the target language equivalent for "buzz") for any
mﬁltiple of‘five. The teacher sets the pace. The children begin the
gane standing, and then have to sit down if they call out a wrong number
or a multiple of five.

1 Spy

One child leaves the classroom. In the child's absence, the class
chooses a vocabulary word. When the child is called back into the room,
the class says, "We have chosen a [fruit, vegetable, or whatever
category)."” The child then asks questions in the foreign language in an

effort to guess the chosen Vocabulary word.
- L

Bingo

This version is played with cards, just as is the popular game, and
is a aood way to practice numbers. The instructor calls the numbers in
the foreign danguage as students attempt to get "Bingo."

o

Foreign 1ang&age learning that takes place outside cléssroom walls
provides an added dimension. When children are exposed to real-life
opportunities to use what they have learned, they often rise to the
situation and strive even harder for perfection. Once any initial shy-
ness is overcome, they are eager to "test their wings." Parents and
teachers who recoénize<this will also see that real-life experiences
)drive.home the relevance of classroom learning. Fof.that(reason,Aoutside
experiences that supplement classroom activites are particularly impor-
tant. We describe some of these in the three final sections.

& Firthand Experience

Clearly, the most inéensive and realistic “exposure to real-life lar=-
guage use occurs when children can visit the country in which the targeﬁ
language is spoken. There they can see firsthand the culture that goes
with thé 1apguage and can come to know the people who speak the language,

One imménsely successful program is the San Diego, California,
school district's. San Diego city schools sponsor field trips to
Tijuana, Mexico, for their elementary school Spanish immersion students.
The program grew out of a 1972 Board of Education policy statement. At
that time, the board was seeking to increase the relevance, significance,
and practicality of the Spanish courses offered in the district school

L[ ]
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system.. In 1973, the district sponsored its first program in Mexico=--a
two-week study trip for junior high school students in their third yea
of Spanish. The program was judged to be extremel} successful. 1In 1974,

it became a regular part of the disfrict's co=-curricular learning

experience.

In 1975, a new program, Homestays in Mexico, was begun and offered
to high school students who had completed three years of Spanish. 1In
this program, each student lives for two weeks with a Mexican family and
attends school with a Mexican: youngster. One-day trips to Tijuana are
also offered by the San Diego school district for 4th and‘Sth graders,.
and two-day trips to Ensenada are offered to 6th graders. The school
district has received an overwhelmingly positive reéponse from parents
and students for these exchanges because of the added cultural and social
benefits to the language program. :

Of course, san Diego has an advantage over most schools in the
United States in that it is located relatively close to Mexico. As a
result, the costs of participating in exchange proyrams and field trips
are kept to a minimum. The same is true for:- American schools close to
the Canadian border, but teachers and administrators at less geographic=
ally advantaged schools must be more creative in providing real-life
exposures.,

1

Can't Get to the Border? .

Many schools participate in “pen pal" programs, which are letter-
writing programs that link U.S. students with students from all over the
world. For most students, it is a thrill to get letters from someone in

a foreign country. As they correspond, pen pals come to know each other
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as good friends, even though they are sephrated geographically and
Culturally. 1In time, they become familiar with the language and customs
of their fellow correspondent, and some pe% pals eventually are able to
visit. -

Several uy,s. organlzatxons have been established to help set up pen,
pal opportunities. Those who desire more information gan contact pen
Pals, Dept. E, Internatlonal Friendship League, 22 Batterymarch, Boston,
MA 02109; (617) 523-4273.

The International Frlendshlp League arranges pen pals for students
~and adults ages 7 to 70 from more than 100 foreign countries. Children
are matched with pen pals who are the same age and who have similar
interests. 1Interested persons should send a self-addressed, stamped
envelope to receive an application and brochure. Requests by teachers
are also welcome. The application fee is $3.00 ($5. 00 for those 19 and
older). The fee is to be submitted with the applxcatlon.

Another organization, world Pen Pals, International Institute of *
Mlnnesota, 1690 Como Ave., St. Paul, MN 55108; (612) ©47-0191, assists
studerits between the ages of 12 and 20. Interested students can send for
an application form to obtain a pen pal from one of 175 countries. Alony
with the name and address of a pen pal, students rece&ve a suggestion
sheet for writing letters and a pen pal newspaper. The application fee
‘is $2.00, which is to be submitted with the application and a self-~
addressed{ stamped business-size envelope ($1.75 each for groups of 6 or
more ).

A Different Experience

In the summer of 1961, 72 young people gathered at a lakeside camp
in Minnesota to speak German intensively and to participate in typical
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German cultyral activities. That successful program, sponsored by
Concordia College, has grown so that in the summer of 1982, more than
- 2,220 students from 42 states participated in Concordia's International
- Villages, where eight languages are spoken.

Language damps are generally foreign language immersion events held
outside the classroom. Although the events may be called institutes,
live-ins, or villages (as in the case of Concordia) they all (a) take
Place in a setting where the foreign language iskspoken almost exclusive-
ly and is used in everyday activities, (b) provide the opportunity for

T participants to engage in foreign culture-related activities that are not
traditionally part of the classroom curriculum, (c) involve participants
under the aye of 1§, (d)lare nonprofit, and (e) are held in the United
States. )

By far the most common type of language camp is the weekend languagye
immersion event held during the academic year. Weekend camps often
involve the participation of people from the local community--native
speakers, members of ethnic groups, skilled dancers or artisans, foreign
cuisine experts, and so forth.

More information can be obtained in CAL's publication, A Guide to
Language camps in the U.S.: 2 (1983), by Lois Vines. It may be purchased
from the Center for Applied Linguistics, P.O. Box 4866, Hampden Station,
Béltimore, MD 21211. The new guide describes 47 camps in 25 states and
provides many suygestiong for establishing and running camps.
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Summary -

In the preceding chapters, foreign language instruction in the ele=-
mentary school has been examined in some detail. Programs, objectives,
and methods have been cqutlined, and the roles of parents, teachers, and
school administrators have been reviewed. Foreign 1anguage programs’ add
a great deal to many elementary school curricula across the United
States. Whether the objective is functional fluency Qr limited exposure
to a second language, learning another language and about other cultures
helps prepare children for the world in which they live=-a world in which
knowledge and understanding of otler peoples and other languages is
essential to survival. ’ ‘

|
The study conducted by the Center for Applied Linguistics has found

-that foreign language in the elementary school is on the comeback. In
many parts of the country, parents, teachers, and school administrators
who recognize the importance of-learning a second language are getting

’ together to establish program objectives and to assist as heeded in
program development. Through their joint efforts, our elementary schools
are turning out better prepared children with broadened horizons and the

opportunity for a more productive and rewarding future.
40 : ’ - >
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i ‘ Program Specifics

* . ‘}
— 9 -
One of the best ways to find out more about current programs is to
talk directly with the people involved. What follows is information

about specific immersion, PLES, "and FLEX programs and the names of people
to act for more information, in tabular form.

&?:ﬁz table of immersion programs on pages 42-45 is comprehensive (as
far as can be told from CAL's study) of all such programs in the Unxted
States. . It lists the elementary school immersion and partial 1mmersxon‘
programs with informition on contact person; starting date; number of
schools, pupils, teachers, and aides in each program; immersiqn language;
and funding source (if information was available). '

For more information about specific programs, contact the person
listed in the school district. ‘

Because of the large number of FLES programs across the y.S., it was
not feasible to compile a comprehensive national list. Included here is
a sample of six programs that represent different types of sponsorship.
These represent programs offered by (a) a county department of community
education, .(b) a school - -system's citywide magnet program, (c) a statewide
council for the development of French, (d) a small town's school system,
and (e) a private language school,

The FLEX programs are also just a small sample of the programs
nationwide. The three in the table represent different program spon- o
sorships and different types of instructors. One program was originated
at the state level and is taught by classroom teachers who may have
limited command of the foreign language. Another proyram was organized
by the county school system and is taught after school by high school
students, classroom teachers, school administrators, and adult wolun=-
teers. The third program is administered by volunteers and taught by
bilingual adults in the community.

The particular FLES and FLEX programs described have been selected
to give an idea of the various program models that can develop from dif=-
ferent sponsorships. They do not necessarily represent the full range of
program models. '
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School District/City

Comments .

INMERSION AND PARTUAL IMNENSISH LANITAGE

Ho. of
Schools

No. of ~
Pupils

3

Alpine (UT) School
District

-Started 1978
-Total immersion
-Local funding only
-Grades 1-5

104

Baton Rouge, LA -Started 1980 1 60
LEA -Total immersion

900 Spanish
480 French
580 German
430 Middle Sch.

2390 total

. -Started 1974
-Partial immersion
-Total immers. in K
-Local funding only
-Articulation w/junior
and senior high

Cincinnati (OH)
Public Schools

4 Spanish
3 French
1 German
1 Middle Sch.

Y total

Culver City, CA -Started 1972 1
-Total immersion i
-Magnet school

-Local funding only N

149 total

Holliston, MA -Started 1979 1 99
- _ -Total immersion )

-Grades k-4 5

-Spanish partial 1wmersion

offered in middle school .

%,

174 German
199 French
190 Spanish
30 Jr. High

-Started 1977

<Hagnet schools

-Begins with 4-yr old kinder.
-Total immersion \
-Articulation w/junior

and senior high

Milwaukee (HI) Public

, 2 total
‘Schools

German K-6
French K-§
Spanish K-3 e

-French total immersion 1 French - 172
started at Four Corners

Elementary and now

continuing at Qak View '

-Small outside, funding

-Articulation with junior

high: one subject course

per year for former

immersion pupils

Montgomery County
(M0} Public Schools

-Spanish total immersion 45-50
-Magnet school

-Local funding only

1 Spanish _
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PRCIRANS TN 0.5, SLEMBNTARY SCHOOLS

-

No. of No. of .
Teachers Languages Aides Contacts

.4 Spanish Janet G. Spencer, Principal

’ Cherry Hi11 Elementary School
250 East 1650 South
Orem, UT 84057
801/225-3387

4 Spanish Mrs. Ben Peabody, Sr.
French Principal
La Belle Aire Elementary
12255 Tams Drive
Baton Rouge, LA 70815 °
504/275-7480

80 Spanish German - 1 Mimi Met
(approx. French Spanish - )» Supervisor
total) German Cincinnati Public Schools
‘ 230 East 9th Street
Cincinnati, OH 45202
513/369-4937

5 Spanish Some parent Eugene Ziff, Principal
{full-time) : volunteers La Ballona Elementary School ) ,
10915 Washington Boulevard .
Culver City, CA 90230
213/839-4361 Ext. 229

-3 French 1 full-time James Palladino, Principal
: 1‘part-time Miller Elementary School
Woodland Street
Hol1iston, MA 01746
617/429-1601

20 " German 10 Helena Anderson
: French e Foreign Language Curriculum Specialist
Spanish . . Milwaukee Public Schools
P.0. Orawer 10K
Milwaukee, WI 53201
414/475-8305

7 French 1 position . Gabriel Jacobs, Principal
(college Oak View Elementary School
¢ volunteers, 400 East Wayne Avenue
occasiohally Silver Spring, MD 20901
parents), high - 301/589-0020
school interns

2 Spanish Louise Rosenberg, Principal
{Grades 1,2,3) Rock Creek Elementary School
(Grades 4,5,6) 8330 Grubb Road
Chevy Chase, M 20815
301/589-0005 -
. 43
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Sthool District/City

Comments

IMMEREICN AND PARTIAL DMMERSION LANCTANE

Ho. of Ho. of

- Rochester, NY

San Diego (CA) City
Schools

L

Tulsa (OK) Publi:
Schools,
Independent School
District #1

Washington, DC

-Started 1981

-Total immersion (except
for English reading)
-Grades 1-2 :

-Local funding only

-Started 1977

-Total {mmersion for stu-
dents who begin in grades
K-2, partial for those who
begin in grades 3-6
-Partial immersion for
grades 7-12

~Magnet schools

-Special funding in inftial
years; regular funding now

-Started 1981
-Total immersion

-Started 1966
-Independent

-Partial immersion,
-English/French,
English/Spanish

-Nursery through grade 12
-Pupils 85 nationalities;
staff 35 natfonalities

. «<Internatfonal baccalaureate

Washington, DC

Aruitoxt provided by Eic:

-Started 1971
-partial immersion
-Local funding only
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Schools Pupils

2 48
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two secondary
schools)
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MONNE I 05, TUMENTARY BCNOOLS tonrt)

Mo. of No. of
Teachers Languages Aides ) Contacts

o

2 Spanish Alessio Evangelista i
: Director, Foreign Language Dept.
City School pistrict
131 W. Broad Street
Rochester, NY 14608
. 716/325-4560 Ext. 2315

35 total French 35 Harold B. Wingard
: Spanish (native Curriculum Specialist,
speakers) . Second Language Education
. San Diego City Schoole

Linda vista Elementary, 6-8
2772 Uiric Street
San Diego, CA 92111
714/569-9640

1 Spanish 1 Jack Griffin

Tulsa public Schools

Assoc. Supervisor for Instruction
P.0. Box #45208

Tulsa, 0K 74145

918/743-3381 Ext. 485

60 full- French Dorothy Bruchholz Goodman, Director
time Spanish Washington International School
equivalents . 3100 macomb Street, N.W.

Washington, OC 20008
202/966-8510

11 Spanish " Spanish 1 (Prex) . Frank Miele, Principal A
- 11 English - - Oyster Elementary School -
ot ’ 29th and Calvert Streets, NN
Washington, DC 20008 -
202/673-7277
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TXAMPLES OF FORRUIN LARGDANR
Mumber of
School System Program Comments Number of - Pupils and
. Sponsorship Schools Grades
1. State of State Dept. of -Started 1980 - Materials K-3 h
Indiana Public Instruc- -Local option as to have been
@ tion under a scheduling of instruc- disseminated
grant from tion to approx.
MEH, and local ~Use materials developed 400 class-
schools by State Department of room teachers
. Public Instruction throughout
-Basic introduction to Indiana
foreign sounds, words,
phrases, and conversa-
tion as well as to
aspects of the culture
through 4 units in each
language: Introduction,
Body/Clothing, Mumbers,
Colors
=A11 3 languages may be
introduced to a class
in one year
2. Anne Arundel  School System -Started 1978 51 (of 74 4,172
- County (MD) ~Classes after school schools in 3-6
Public -Once a week for 30 county volun-
Schools minutes teered for
~Use curiculum material FLEX)
developed by county
-Basic introduction to
foreign words, phrases,
and conversation as well
as to aspects of the i
culture '
3. Orange County, ADDitions School -Started 1977 26 (of 67 K-6 :
FL Volunteer Program -Classes during school schools !
=For 20-40 minutes, requested
depending on grade program)
" =Use teaching manua) (60 classes)
developed by county
school volunteer pro-
gram . - .‘~
-Basic introduction to
Spanish conversation
with songs, games, and
puppets
Hote. The curricula used by these programs are al) available through the ERIC system.
See Section 10 for ordering information.
t
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- Number and descripti?m Languages Contacts
of Teachers

. “Regular classroom teachers Spanish Walter H. Bartz

teach FLEX classes; ) German State Foreign Language Consultant
some have only limited ) French Department of Public Instruction
knowledge of foreign language Division of Curriculum

and learn language along with Room 229 State House

students with aid of audiotapes Indianapolis, IN 46204

that accompany material 317/927-0111

18 classroom teachers Spanish Gladys Lipton

131 high school students - German Coordinator, Foreign Languages and ESOL ‘
33 adult volunteers French Anne Arundel County Public Schools
1 principal Latin 2644 Riva Road
. Italian Annapolis, MD 21401
’ Japanese 301/224-1694
: Portuguese
Russian
Hindi
Yolunteers fluent in Spanish Spanish Eleanor Fisher
and English; participate in Program Coordinator,
workshop to learn teaching ADDitions School Yolunteers
techniques and how to use Orange County Public Schools
manual - 410 Woods Avenue
Orlando, FL

32805
(305) 422-5817
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School System

Program
Sponsorship.

.

TRANPLES 0P RAVIRALIIED FOREH LAVSUANE B

-

COl'ﬂ"lItl‘ltS v

No. of
Schools

No. of
Pupils and
Grades

Fatrfax
County
(VA)
Public
Schools

e

St. Louis
(M0) Public
Schools

Baton Rouge
(LA)

Lexington
(MA)

Seattle (WA)

County Department
of Community
Education

Schoo) system
(City-wide magnets
school )

Louisiana Depart-
ment of Education,
Counci) for
Development of
French in
Louisiana
(CODOFIL), and
Cordell Hull

School system

Seattle Language
School

-Started 1975
~Classes before .and
after school

=2 times/week for
45 minutes or once
a week for an hour
-Parents pay tuition
covering salaries
and materials
-Emphasis on oral _
communication and
cultural appreciation

-Started 1976

-Daily classes during
school day .

-Emphasis on ora) com-
munication, pronuncia-
tion, basic vocabulary,
and cultura) apprecia-
tion

" -Started 1971

-0aily classes during
school day for 30
minutes
-State funding

~-Governments of France,
Belgium, Quebec,
Mexico, and Hungary
supply teachers and
materials

- =Started 1957

=3 to 4 times a week for
30 minutes

-Emphasis on oral commu-
nication and cultural
appreciation

-Started 1979

-Classes before school
-2 times/week for 45
minutes

-Emphasis on ora)’ com-
munication and cultura)
appreciation

-Parents pay tuition
-Private Language School
administers program at
Yoca) public and
private schools

70

33 parishes
(school dis-
tricts) have
classes

3 or more,
depending
on ‘demand

3,500
, grades K-6

240
grades K-8

grades K-6

grades 4-6

grades 1-§

CURRICULUM- INTEGRATED

Chicago (IL)

. 48
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Public Schools

-Started 1978
-Magnet schools
=Curriculum-integrated
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TEE BAEMINTARY SCHOCL (PLES) PROGALNS (idee)
No. and description ¢ Languages Contacts -
of Teachers
185 Spanish Judy Vance
-Hany native speakers French Halnut HiVls School )
-Teacher certification German {EVementary For. Lamg. Area Coord.)
not required Latin ) 7423 Camp Alger Avenue
American Stén Falls Church, VA 22042
Language 703/698-0400
3 - . Spanish Susan Walker )
French Wilkinsom Schoo) FLES
German 7212 Arsenal Street
St. Louis, MD 63143
314/645-1202
Itinerant language teachers French Homer Dyess
a) from foreign countries and Spanish Bureau of Academic Support
b) Louisiana state certified Hungarian Foreign ngua?es and Bi)ingual
teachers Education Division "
State Department of Education
P.0. Box 44064
- Baton Rouge, LA 70804
504/342-3453
Full-time unguagc specialists French Tony Bent P
-Have degrees in French Coordinator of Foreign Languages
or are mattve speakers Lexington Public Schools
251 Waltham Street
Lexington, MA 02173
617/862-7500
Teacher requirements: Spanigh Ulrike Criminale
-foreign language fluency French The Language Schoo)
-ability to work with children Japanese YMCA Building
-enthusiasm o 909 Fourth Avenue
~~willingness to travel to Seattle, WA 93104 ’ , .
teach Just for 45 minutes . . 206/682-6985
L} ) ' ¢
APPROACH TO FLES
22 , French Edwin Cudecki, Director
. German Bureau of Foreign Languages
. Italian Chicago Board of Education
. Spanish 228 N. LaSalle Street, Room 658
. Japanese Chicago, IL 6060}
Modern Greek 312/641-4048
. Ruyssian
- Polish
49
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for Further Reading

The foilowing lists of resources are divided into sections for
immersion, FLES, and FLEX. Included aﬁe sample curriculum guxdes, texts,
books of classroom ideas, and program descrxptxons. e
Many of the resources listed are identified by an ED number (e.g.,
ED 209 940). These may se read on microfiche at an ERIC library collec~
tion or ordered in paper copw% from the ERIC Document Reproduction Service
(EDRS), P.O. Box 190, Arlington, VA 22210. Those identified with an FL-
number are forthcoming in the, ERIC collection. For the location of the *
ERIC collection nearest you, contact the ERIC Clearxnghouse on Languageg CT
and anguxstxcs, Center for Applied Linquistics, 3520 Prospett St., Nw, '
Washxngaon, DC 20007; (202) 298-9292. Ordering information for the few
ED-numbered documents described as not available_directly through the
ERIC system can be found iu the ERIC monthly abstract journal, Resources
in Education. C - .
Resources identified by an EJ number are journal articles. .
Summaries of these articles can beﬁread in the ERIC publicationncurrent .
Index tu Journals in Educatxon,jénd the journals themselves can be found

. in univeraxty libraries. o ) « .
A general bibliography is incdluded for background information on .
foreign langusage in the elementary school. Also included is a specific b

bibliographf oh 'evaluating iﬁmefsion, FLES, and FLEX programs.
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FOR IMMERSION PROGRAMS

¥

Canadian Parents for French. 1980. How to be an Immersion Parent (free pamphlet),
Available from: Canadian Parents for French, Terminal P.0. Box 8470, ottawa,
Ontario K1G 3H6 Canada.

Cincinnati Public Schools. 1975. Bilingual Programs: Curriculum French-Spanish: Volume
I. ED 204 999. :

~-===+ 1976. “Ffénch Bilingual Program: Level 1II. ,

TT===- 1978. Sspanish Bilingual Program Curriculum Guide (E].mntl_rx Schoois): Level I.
Second Revision. ED 205 000.

~====. 1978. Spanish Bilingual Program: Level il. Second Revision. ED 205 001.

se=-=-. 1978, Spanish Bilingual Program: Program Description.
—————. 1979, Spanish Bilingual Program: Samples from Levels III and IV. ED 205 002.
T ‘G’ré&ﬁ?xik.‘ﬁﬁﬁjﬁ‘ébﬁp. 1980, Helping Parents Learn ‘a Second Language with Their
Children: PFrench. Milwaukee Public Schools. ED 208 653.
T Tr come. 1980.° Helping Parents Learn a Second Language with Their Children: German.

Milwaukee Public Schools. ED 208 654. . . _ - . -
~"7-- and Helena Anderson. 1978. Multi-Language School: A Teacher's Guide. Milwaukee .
- Public Schools. ED 191 256. . S
Lapkin, Sharon and Jill Kimin (EKds.). A Survey of French Immersion Materials (K-6). ' Yoo

Toronto, Ont.: Ontario Institute for Studies in Education. ‘(available for $5.95
from OISE) ED 180 198. (Not available from EDRE) (Presents an annotated list of )
ﬁntorial used ‘at each grade level for Prench i.l!u-nion programs. ) . .
Meyer, Gertrud E. 1978. A German Language Continuums Kindergarten through Grade 5. . |
Milwaukee Public.Schools. ED 191 257. ‘ . . ‘ :
Milkwaukee Public Schools: 1980. A Rescurce Kit of Foreign Language Immersion Mnteria.l:l -
from the Milwaukee Public Schools. ED 191 279. : . . . s .
—====. 1982. A Resource Kit of Prench lmmersion Materials fLoq the Milwaukee Public .
Schools. PL 013 257, . -
TTe=-e 1982. A Resource Kit Of German Immersion Materials from the Milwaukeer Public .
Schools. FL 013 256. .
=====. [1982] A Second Grade f.mguage Arts Curriculus. German Immersion Program.
FL 013: 258, ~ i ) ,
Oberst, Sheila and Pini Wraith. 1980. Planning for Immersion oOral Language. san Diego - .
(CA) city Schoois. (Unpublished) .
Reading in Two Languages/Lectura en Dos Idiomas. 1977. Northvale, MNJ: San.tilla'ha“
T PublishingCov o T ) C G s '
Scpe Reading Program. Spanish Curricula Development Center. Crane Publishers. (used by
San Diego immersion program and Dade County, FL, FLES program.) *
Schmitt, Conrad J. A Cada Paso: Lengua, Lectura, Y Cultura. 1978. New York:. Webster ’
Division, McGraw-Hill Book Company. (Elementa:y school texts designed for Spanigh - .
speakers in bilingual pPrograms that provide Spapish language development and basic
social studies concepts.) ) v

FOR FLES PROGRAMS .

Bishop, Russéll H. 1980. *The Integrated Story: Helping to Take the Foreignness out of -
Language Learning." 1In Hispania, 61(1), 93-95. EJ 224 O11. (Suggests ways of
making dialog learning in a FLES class easier.)

Bonjour Line. Part I Tsaching Guide; Premiere partie, lecons 1l a 13, Livre de L'éléve;
Cahier de L'¢léve. Centre de Recherche et d'etude pour la Diffusion du Prancais.
Boston, MA: Heinle & Heinle Publishers. (Tapes and complete set available; used in
Baton Rouge, LA, and other programs. ) ' . '

British Columbia Department of Education (Curriculum Development Branch, Victoria ). 1976. .
Elemegtary French Program Guide. ED.176 550. (Contains a rationale for gffering
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: 4 . .
French at the elementary level and an indication of the skills and attitudes pupils
might acquire.) ’ ' .

British Columbia Department of Education (Curriculum Development Branch, Victoria). 1976,
Elementary French Resource Book. ED 176 551. ‘(Provides teachers with invaluable
assistance in sel'ecting appropriate FLES resources--books, tapes, kits, films, and
commercial programs--and includes extensive evaluations of each.)

Eckles, Larry B., Jr. and Christiane Bouffier Sweeney. 1980. Guide to Prench videocas-
sette Program for Elementary Schools, Grade L1 to 6. Pairmount State College,
Fairmont, wWv. PL 013 105.

Pairfax County Public Schools (Division of adult Services). 1978, Elementary Foreign
Language Teacher: - PTA Liaison Handbook. FL 013 3241.

T+ 1980. Elementary Foreign Languige Guide to' Resources. FL 013 240.

Erere Jacques I, II (Audiovisual material used in grades K-5 in Baton Rouge, Ia.)

Hola Amigos! McMillan. (Junior high level, but first half of book can be used for ele-

_ mentary th_d@[l,t,lg,):_ (.Lott,woffpdl:tixtng—u'o‘d by Mercer Island, WA, FLES program. ) ' *
Hubp, ‘Lorette B. Let's Play Games in Spanish, Book l. Skokie, IL: Naticnal
‘Textbdok Company. (Includes conversational and vocabulary-building activities to
help tsach basic conversation to grades K-8.) (School price $6.94)

Jeannot Lapin (Song and gm—ipproagh d.nifg;ogf to sensitize children to the Prench

' language and culture-—used in X-1 in Baton Rouge,  LA.)

. Lexington ‘(Massachusetts) Public Schools. 1982. Foreign Language Curriculum Guide.
(Unpublished ), ' .

Medlin, Dorothy. 1979. A PLES Handbook: Jrench, Spanish, German, grades K-6. Third
edition revised. Winthrop College, Rock Hill, SC.. ED 209 942,

Mohrman, Alice. Asi Escribimos, Ya Escribimos, A Escribir! skokie, IL: National Text-
book Company. (Three \iiqubook series contains (n-iting exercises to help pupils rein-
fqrce anc‘l. develop kﬁovlodgo, of the structure of the Spanish language.) (School price
$2.96 each) .. B .

3

» Ontario Institute for Studies 'in Education

a) Balchunas, Martha and Rebecca Ullmann. 1979. Le Hockey [Hockey]. Teacher's Guide.
ED 180 255. "(Includes teacher's guide and tape transcript for module aimed at ele-
mnta.rf Or secondary school students with goal of téaching basic hockey vocabul;ry

N ©  and t;nderlianding hockey games broadcast with Prench commentary.) ($3.30 teacher's

guide)

Guide. ED 180 258. (Includes resource kit for teaching Prench at the beginning pri-
miry level; module centers around a children's story, divided into 41 short
episodes.) ($3.30 teacher's guide, $32.50 complete module) oo

b) Elsass, Raymond and Joan Howard. 1972. Les -Papillcns [The Butterflies]. —Teacher's

¢) Elsass, Raymond, et al. 1973. La Mateo [The Weather Report]. Teacher's Guide. ED
180 257. (Includes resource kit for teaching Prench at the intermediate level with
aim of introducing elementary or sscondary school students to terminology used in
French radio broadcasts, and especially in weather reports.) (§3.30 teacher's guide,
$28.00 complete module) T

d) Ullmann, Rebecca and Joyce Scane. La Pite de la sSte-Catherine: Guide. 1981.
ED 209 915. (Presents a teacher's French~English guide to a cultural module that
provides introductory reading materials for elementary school French students. )

e) Ullmann, Rebecca; et al. 1978. Le Temps des sucres [Sugaring-Off Time]l. Teacher's
Guide. ED 180 248. (A resource kit for teaching of listening comprehension in French ,
at the beginning elementary level--includes teacher's guide with sample activities ,
and lesson plans and handbook entitled, "The Maple Sugar Industry.”) ($3.30
teacher's guide, $29.00 for complete module) :
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Mote. Related audiovisual and print material
Publications Division, The oOntario Institute
Toronto, Ontario MSs V6 Canada.

Schmitt, Conrad J.

(All audiolingual with tapes).
Snyder, Barbara.
Review.

(Used in

Skokie, 1IL:

+ Loteria. Spanish !gsabulagx.
View, Level 1I Spanish. skokie,
material and ditto masters. )

Teaching Materials for French. 1980.
Language Teaching and Research.

' Texas Education Agency.

ED 203 666.
Vive le Francaiyl 1978.
text used in many programs,
Weinrib, Alice. 1976.
34 (October).

IL.:

Anne Arundel County (MD) Public Schools.
mentary School: Prench. PL 013 101.
guidelines for classrcom teachers
- 1980. Poreign Linguage Experience

(Program guide includes object%vel,
volunteers, and a 9-unit curriculum.
1980.
100, (Program guide includes objectives,
and volunteers, and a 9-unit curriculum. )
Chicago (IL) Board of Education. 1980.
course that provides students
introduces
Dates, Michael D. 1980.
_ b4, 507=513.__EJ 221 825.
Uates

1980

)

Green, Janice. 1979. “"Hello, wWerldi"

- Indiana Depattment of Public Instruction (Divis
French:

Let's Speak Spanish Series.

Loteria, Creative Vocabulary/vVerb
Bational Textbook Company .

and reinforcing vocabulary-~$8.25; bet of 32 dupli
review.tenses singly and in combination--§8,25.)
Creative Bingo Games for Student.
National Textbook Company .
(Used by Mercer Island, wa, PLES.)
London,

198l1. Spanish K~-Grade 2: A Guide for Teachers. Austin,

Addison~Wesley Pﬁblilhers. Don Mills, oOntario,

including Lexington, Massachusetts'.)
“Some Recent French Courses:

Foreign Language Experience in the

Sounds of Language.
with a greater understandin
them to the variations of sound and

"A Ndn-Intensive FLES Program in French.*
(Describes a one semester
that includes basic vocabulary, skits,

In Instructor,

Numbers, Colors, and Body/Clothing.

for OISE modules available from:
for Studies in Education, 252 Bloor §t. west,

”

New York, NY: McGraw-Hill Book Company .
Dade County, FL, PLES proyrams. )

Bingo Games- for Student Mastery and
(set of 32 g93mes aid in building
cating masters includes games to

Mastery & Re-
(Supplementary

England: Centre for Information on

’m.
Canada (¥French

Kindergarten to Grade 3." In ORBIT

(Reviews Prench teaching material uged in “core" [PLES] classes.)

. POR FLEX PROGRAMS

. Foreign Languagé Experience in the Ele-
- Z2Le2gh Language Experience in =Ac le

(Program guide includes objectives, teaching
and volunteers, and a 9-unit curriculum. )

in the Elementary school:
teaching guidelines for Classroom teachers and

German. PL 013 099.

Elementary School: Spanish. PFL 013
teaching quidelines for Classroom teachers

PL 013 106. (Describes a

g of how language works and
structure of many languages. )

In Prench Revieﬁ. v54
FLEX class taught by undergrad-
songs, 4nd a "parents' night.*)
(October), 91-94,

Curriculum). 1981. introduction to
ED 207 342.

ion of

materials

curriculum.[

1981. Introduction to German: Mumbers

{Introductory German materials

Primary grades curriculum., )

1981, Introduction to
(Introductory Spanish materials
pPrimary grades curriculum. )

Mabry, Hafgaret Morgan. 1977. Un
Volunteer Spanish Teachers in the
ADDitions School Volunteer Services.
teachers to teach conversational Spanish).

—— oo,

R

Aruntoxt provided by Eric

(Introductory Prench

intended for experiential or enrichment component of primary grages

+ Colors, ED 207 344.

and dody/Cl in
intended for' experiential or enri t component of

Spanish: MNumbers, Colors, and Bodx[clothigg. ED 207 343.
intended for experiential cr?enrichment component of

uito de Espafiol. A "Point of Departure® Outline for
Elementarz school,
FL 013 103.

Orange County, FL: The
(A.manual used by volunteer

94
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. . General Bibl iog:amx

.Andersson; Theodors. 198l. A Guide to Family Reading in Two Languages: The Preschool
Years. Rosslyn, VA: Mational Clearinghouss for Bilingual Education. ED 215 560.

77777 1963, Foreign Lanquages in the Elementary school: «A Struggls againet Mediocrity.
Austin, TX: University of Texas Press. XD 038 064. (Mot available from EDRS)

Donoghue, Mildred R. and John ». .Runkls. 1979. Second Languages in Primary Education.
Rowley, MA: Mewbury House Publishers. ED 187 098. (Mot availabls from EDRS)

Genesss, Fred. 1976. “'I- There an Optimal Age for Starting Sscond Language Instruction?® .

' In McGill Journal of Education, 13(2), 145-54. ED 182 992.

Krashen, Stephen D., Robin C. Scarcella, and Michael Long (Eds.). 1982. Child-Adult Dif~
fsrences in Sscond Lanquage Acquisition. Rowley, MA: Newbury Houss Publishers.
Lambert, wallace X. and G. Richard Tucker. 1972. Bilingual Education of Childrsni The
St. Lambert Experiment. Rowley, MA: Newbury House Publishers. ED 082 573. (Mot

availabls from EDRS)

Massey, D. A. and Joy:Potter. -1979. A aibucgum of Articlss and Books ﬂ Bil ualism
in Education. Ontario: Canadian Parsats for Presnch.

McLaughlin, Barry. 1982. Children's S-cdnd Language Learning. Languags in Education:
Theory and Practice, No. 47. Washington, DC: ERIC Clearinghouss on Languagss and
Linguistics. PL 012 964. ’

Met, Myriam. 1980, “Foreign Language and the Elementary School Curriculums: Aix
Integrated Approach."” (Unpublished)

Nlacak, Beth and Rlaine Isabells (kds.). 1979. So You Wapt Your Children to
Yrench?: A Handbook for Parents. Ontario: Canadian Parents for French. ELY213 244,

Perkins, James A., et al. 1979. Strength through Nisdom: A Critique of U.S. Capability.
A Report to the President from the President's Commission on Foreign Language and .7
Intsrnational Studiss. Washington, DC: President's Commission on Forsign Language'
and International Studiss. ED 176 599,

Pimsleur, Paul. 1980. How to Learn a Foreign Language. The Porsign & second Languaye
Educator Seriss. Boston, MA: Heinle & Heinls Publishers, Inc. ED 200 03s. (Not
availabls from EDRS) :

Rhodes, Nancy C. 198l. "Forsign Language in the Elemsntary School: A Status Report." 1In
ERIC/CLL Mews Bulletin, 5 (September). .

Rhodal; Mancy C., G. Richard Tucker, and John L. D. Clark. 198l. Elementary School Por-
8ign Language Instruction in the United States: Innovative Approaches for ths 1980s.
Final Report. Washington, DC: Center for Applied Linguistics. ED 209 940.

. Simon, Paul. 1980. The Tongue-Tied American: Confronting the FPoreign Languags Crisis.
New York, NY: Continuum Publishing Corporation. FL 012 492. i -

Smythe, P. C., R. G. Stennet, and R. G. Gardner. 1975. “The Best Age for Poreign~
Language Training: Issuss, Options and Facts.” -In.The Canadian Modern Language
Review, 32(1), 10-23. ;

Stern, H. H. 1976. “"Optimal Age: Myth or Reality?" In The Canadian Modern Languags
Raview, 32(Psbruary), 283-294. -

- EVALUATIONS OF FLES, PFLRX, AND IMMERSIUN PROGKAMS 4

Anne Arundel County (MD) Public Schools [1979]. *"YE§ to LEX, or Elmﬁtaxy school Porsign
Language Instruction Helps English Language Skills: Results of a Pilot study."
‘(Evaluatss the Anne Arundel County PFLEX program.)

Barik, Henri C. and Merrill swain. 1978. Evaluation of a Bilingual Education Program in
Sanada: The Elgin Study through Grade Six. Acts of the Colloquium of the Swiss 4
Interuniversity Commission for Applisd Linguistics. CILA Bullstin, (27). ED 174
043.

Brega, Evelyn and John M. Newell. 1965.° “How Effsctive is FLES? A Study.” In The ADFL
Bullstin, 4(6).

Burstall, Clare. 1970. French ip ths Primary School: Attitudes and Achisvement.

Slough, Berks.: MNational FPoundation for Educational Ressarch in England and wales
(MFER). :
Canpbsll, Russsll N. and Jose L. Galvan. 1981. “Bilingual Education, Languags Immersion,
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and Home Language Maintenance." Los Angei‘esu. CA: UCLA. (Unpublished) (Paper pre-
sented at the Early Childhood Education. Fog'um: A Bilingual Perspective, University
Oof Texas at Austin, August 1, 1980.) i T v

Cohen, A. '1974a. "The Culver City Immersion Program. How Does Summer Recess Affect
Spanish. Speaking Ability?® In Language Léarr;ing, 24, 55-68.

----- « 1974b. “The Culver City Spanish Immersion Program: The First Two Years.“ 1In The
. Modern Language Journal, 58(3), 95-103. ,

Ceziko, Gafy A., et al. 1977. Early and Late Prench Immersion: A Comparison of Children
at Grade Seven. ED 153 461. (Describes t.ne‘ effects ot two immersion programs on the
English and Freinch language skills of students at the end of grade seven in
Montreal.) . :

« e al. 1978. Graduates of Early Imeraioﬁ: Retrospective Vi:éws Of Grade Eleven
Students and Their Parents. £D 153 462. (Discusses views oOf students, now in the
eleventh grade, who participated in the original pilot class of the St. Lambert early
immersion program in Montreal.) '

Donoghue, Mildred R. 1965. *“What Research Tells Us about the Effects of FLES." In
Hispania, 46(3). EJ 012 156. .

Genesee, PFred. 1979. "Scholastic Effects of French Immersion: Aan Overview after Ten
Years." 1iIn Interchange on Educational Policy, 9(4), 20-29. EJ 202 359. (Examines
effects of participation in+ three types of French immersion programs in terms of the
students' English language skills, general academic achievement, and functional com-
petence in Prench.) o '

- Oneto, Alfred J., comp. 1968. PLES Evaluation: Language skills and Pupil Attitudes in

the Pairfield, Conn. Public Schools. Connecticut state Department of Education, uartv:ford.

S8an Diego City Schools. "ILP [Intercultural Language Program] Students Again Score Above

Expectancy in Achievement." 19gy. ILP Newsletter, 3 (December). - (Shaws that immer=<

(¢

sion students. are achieving above expectancy at most grade levels on standardized - T
achievement tests in English reading and math.) .
Swain, Merrill. 197s. "School Reform through Bilingual Education: Problems and sSome .

Solutions in Evaluating Programs.” 1In Comparative Education Review, 22(3), 420-433.
T EJ 197 399. (Discusses the problems of evaluating Canadian bilingual i}amersion

Programs k éonliders six aspects of the research jin question.) . ; ;
Swain, Merriil, et ai. 1981. “Barly Prench Immersion Later On." 1In Journal g«mfiti- L : 4

lingual and Multicultural Devel . 2 (1), 1-23. EJ 247 252. (Summarizes an eva- :
=:0gual and Multicultural =ave opment, 2 s 3 o
o . luation of an early French immersion program at grades 6 and-8:) — ——-— - - C ’

Trites, R. L. and M. A. Price. 1980.. Assesament Of Readiness for Primary French Immer-
sion: Grade One Follow-up Assessment. Ottawa, Ont.: University of Ottawa Press.
ED 188 443. (Describes a test battery designed to pPredict the likelihood of success .
and level of achievement of chivldren in Prench immersion based.on scores obtained
prior to their entry into such a program. )
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Addilon-'lnley Publishers
Reading, MA 01867
(617) 944-3700

Barron's Educational ,Series, 1Inc.
113 Crossways Park Dr. :
Woodbury, MY 11797
(516) 921-8750
(for Prench, Spanish, and
© - Italian ehildxjon'l bilingual
dictioflaries)

P.0. Box 25308

1901 N. Malnut St.
Oklahoma City, oK 73128
(405) 5288444

The French & Spanish Book
Corporation
11§ Pifth Ave.
- New York, MY 10003
(212) 673~7400

Gessler Publilhing Co.

900 Broadv&y

l.lv York, WY 10003

(212) 673-3113

~Hoinlo & Heinle Publishers °
S1 Sleeper St.

Boston, MA 02210

(617) 451-1940

* Lingo Fun

The following publishers and dintrihutorl are some of th. many that have ﬁoroign language
texts and lupplmnf.ary materials. Write for their catalogs.

Mational Googi'lphic Society .

Educational Services

Washington, DC 20036

toll’ free (800) 368-2728

(301) 921-1330 in WD, X, HI

(for materials on foreign culture & geography )

National Materials Development Center
for French and Creole

168 South River Rd.

Bedford, WH 03102

(French immersion materials)

Mational Textbook Co. ) :

Voluntad Publishers, Inc. ‘ .
8259 Niles Center RA.

Skokie, IL 60077 R o
Newbury House Publishers, Inc.

Rowley, MA 01969

(617).948-2704

Publications Division

The Ontario Institute for
Studies in Mducation

252 Bloor St. West

Toronto, Ontario MSs lVl Cnuda

(416) 923-6641

Regents -Publishing Co., Inc.
2 Park Ave., Room 2111

New York, MY 10016

(212) 8e89-2780

Snntuhna Publinhing Canany

P+O+-—Box—486 i
Westerville, OH 43081

Longman, Inc.

19 West 44th st.
New York, WY 10109
(212) 819-5300
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257 Union St.
Northvale, MJ 07647
(201) 767-6961

World Press

11 wWoodland Dr.
Old Bethpage, 'NY 11804
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