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Progect VIBES at South Shore H1gh School ir New York

City is described in this report. The project is.a tramsitional
bilingual education program that emphasizes acculturation and the
‘acquisition of English language skills while maintaining the native

language and appreciation ,0f the students’

cultural heritage. As

“implemented in 1980-81, the program served several Haitians andisome
.Chinese, Hebrew, and Span1sh dominant students with limited English
proficiency. The ,instructional component included Engl1sh as a Second
Language,, native language classes, mathematics, science, social )
studies, and elective courses. The non-instructional component
included program adm1n1strat1on, curriculum development, counseling
services, and provision for parent.involvement. Evaluation indicated
thati 1) student performance on a test of Engl1sh syntax was short of

the program's ob3ect1ves, although some gains were demonstrated; (3)

gains were reported in mathematics, science, and social studies;

achievement in native  language courses was

enerally high; 4) most ,

students demonstrated knowledge of their cultufal heritage; and 5)

program participants’

attendance rates exceeded thé average school

rate. Recommendations for program improvement are presented in then
report. (Author /MJL) >
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' * " SOUTH SHORE HIGH SCHOOL :
‘ PROJECT VIBES \
.« 1980-1981 ~
. - - . % .
Location: 6565 Flatlands Avenue, Brooklyn, New :York .0

» . .
Year of Operation: First year of a three year cycle

. . - ’
Target Languages: _Chinese:—ﬁ@eole/French, Hebrew, Spanish . .
Number of Participants: Chinese (75, Creole/French (31), Hebrew (12), o )
- “Spanish (21) S '
L > "l . N . - ‘ L . . 3 R A
. ; ‘1. CONTEXT 4 L .
SITE . R - N R

2= : > N

VIBES operates at South Shore High School, a large, modern
; \ 4 v

facility which has been de§cribedlgs-the largest racially integrated.
4 ’ 4

. - ‘ , . . % . .
high school in the country. Site selection was founded on the §1ze of «

the target population, and its diversity, which reflects the community's

A compreh®ensive high schoo];,Sduth,Shore has a full vocationa)/ »

1

career program to comglément its academic offefings. Students «may elect

ariety of vocational. courses.in

in the automotive, metal, and wo d-workiné trades, aé well as in priqﬁinézl

Yo

N . :
jewelry-making, fashion design, culinary arts, and secretarial scjeﬁces:

LN S
ENVIRONMENT \\ _ Y Co

[y
-

- ~ < W 4 o, .
« Several ethnic greups live in the school's viciﬁj;y}!,Chinese, s \ .

Haitians, Israelis, Poles, as wegll.as immigrants .from the Soviet Union
B LN

\and Central and South American countries. The attendance, area is largely
: i :
[} . o, . s 4-..\.' \'u

P ~
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middle-class, but there is also public housi?g in the vicinity.  The pop-

',ulatioﬁ is relatively stable; those families who change addresses most -

often remain in the area. The Israeli population has ifcreased substan-
t7&1ly in the recent past. * . o +
The rezoning which took p]ace.during the 1979-80 school year

Tocalized the school's attendancé area; for the second comsecutive year,

3

Seuth Shore's overall enro]]ment has diminished. "The number ot Haitian

students in the program Has marked1y qeclined, since theAHaitian combunity
has been 1afge1y'“z?ned out" of theXschool. Y
The school makes use of such canmunity resources as the Haitian
“Community Center, the Jewish Board of Fam11y Serv1ces the Federat1on of
Jewi sh Philanthropies, and the. Aposto]ate for the Spanish- Speak1ng of the
Diocese of Brook]yn to maximize the quality of services provided to bilin-

&y

gual students. . - .

PR

[1. STUDENT CHARACTERISTICS

i

ENTRY CRITERIA - . - f
Participatioﬁ in Project\VIBES is determined, in part, by scores

on'the Lanquage Assessment Battery (LAB). Students who have scored at or

below the twentieth.percentile on the English LAB are e]tgiﬁ]b. Additional

‘iﬁdicators used to determine, eligibility inc]ude scores on the Criterion

Referenced Eng]isr ntax Text (CREST), interviews w1th program gtaff and

evaluatdon by the™

choo] s tax-levy gra% advisor.
v .
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. OVERVIEW 7 .

Home Langueges . ~ \

The data displayed on Table 1 indicate that a rather small pro-
portion of Seu§h‘§hpre‘s enrollment -- one in 20 students -- are native
speakers of languages Other than English.. The bilingual program accommo-

dated all but the Russian- and Polish-dominant Students. (See Table 2.)

o

. N 4
Although Russian-dominant students are more numerous than other

bilingual groups, they were not served by Project VIBES (as they had been

_ by previous bilingual programs at South Shore). They received bilingual

L]

services through the Citywide Russian Bilingual Program, which maiptgins;
a centEa]'office ?; South Shore but functions at several sites.
GTge diversity of the target popdiation indicated by 1inguistic
backgrounés 1s 1ntens1f1ed by the Spanish-dominant group, who come from
a

various Centra] and South Amer1éan countries 1nc1ud1ng Aré\ht1na, Chile,

the Dominican Repub]rc, and Ecuador.

s

Educational Backgrounds .

A1l program participants are foreign-born and recen& (ir‘["._ivals.s

L

They vary in terms of educatione] preparedness, proficiency in English,

and literacy in-the native language. Students coming from rural areas
have the least deyeloped skills. ’ '

-

Program students also come from several economic strata; from

wo}king-class to professional families. There is the greatest degree of

4

diversity among the Haitians.

’

\
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Table 1. Home lanquages of students in the school as a whole. '

4" ; . :
) LANGLAGE T NO. STUDENTS PERCENT OF ENROLLMENT .

Russian g 95 ¥ i 3%
French (Haitian) ; 31 . <1%
 Spanish 21 Pt
Hebré& 12 . <1%
thnese j(l%

Polish - - <19

»

. Table 2. Number of program students by lanquage and country of birth,
; 7 :

%

i3

LANGUAGE ' "COUNTRY OF BIRTH 4 NUMBER PERCENT

4 4]
¥ 2 K

“«

Haitian/Creole Haiti

Spanish ’ Panama

: Costa Rica
Puerto Rico
Dominican Republic
Chile '
Ecuador
Guatemala

Hebrew . ‘ Israel
N . v
Chinese Hong gong oL
. . People's Republic of China
Vietnam i ‘
Korean ' Korea
Greek . Greece

Rumanian : Rumania

TOTAL




' Ma]e/Femaﬁe Students .
‘ . : ) N
Data for program students overall indicatd that while the numbers
$ . . : *
of male and female students in the tenth grade are approximately equal,

female students outnumber males by two to ‘one in the twelfth grade. These

data suggest that at South Shore, as at other c1ty high schéols, male stu-

dents are 1eav1ng the bilingual program at a higher rate than female' students.

Overall,

<]

the program population was 56 percent female, and 44 percent male.

v

. } s . ‘
-‘N\k: \
}’J/ Table 3. MNumber and percentages of student é% sex and grade.
[ - '
PERCENT : " PERCENT| | - :
GRADE MALE - OF FEMALE OF TOTAL PERCENT OF
N GRADE N GRADE * N ALL STUDENTS
10 | 20 51% 19 499 . 5%
11 9 3% 15 63% 24 32%
o112 4 . 33% 8 67% 12 16%
TOTAL 33 443 42 56% 75 100%
_
Age - -
A
. , As Table 4 indicates, two-out %i/zhree program students are overage ¢
I3 . e A . . *
for thei The proportion of overage student§ is particularly high in

program students were 19 years or older in spring,

r grade.
td

" the eleventh grade, where 78 perdent are overage.

\

hirty-eight percent of
982,

2
.




Table 4. Number of students by‘age and grade.*

AGE | GRADE 10 | GRADE 11 | GRADE 12
15, o 1 |
16 7 3
17 10 1
18
19

20

21 .

~ TOTAL

Overage
o Students

s

NUMBER | R UE 47

-

PERCENT | 54% 78 67% 64%
{ ‘. D B

. * S?ﬁgéé boxes inditéfe the expécted agéerange for each grade.

3
> : < ” -
Al

-

. ATTRITION™ -

The program providea the‘fol]ow{ng data on the number of st

"g’ leaving the bilingual broject during 1980-81:'3




PHILOSOPHY

Y SR

. ~ .y ‘
Proieét;VIBES'is a transitional program, emphasizing the acquisition

"of English- 1anguage skills.

o

. ).ﬁ,«g’gz vy . ] ‘
e | A .
L 4 : ' !
Tab1e 5.” Number of students 1eav1ng the program. B B
e R I :
" REASON FOR ' " ,
LEAVING | . GRADE 10 = GRADE 11 - GRADE 12  TOTAL
Di scharged/ SR . ’ )
transferred to . -
altern. program 2. = 1 1 4
T Transferred to . )
another school 3 0 0- 3 .
. .. . ‘\
"Graduated. *® 0 - 0 1 1 .,
Returned to L. - ' ‘ ' v
native country 2 . 1 0 , 3
& )
TOTAL ' C 7 2. 2 oo )
-l
L & L
. ' . III. PROGRAM DESCRIPTION
- i ' ‘ N -

[
‘ <

b

-~

The program works toward’ eas1ng the accu]turat1on

r

.process while maintaining and re1hforc1ng proficdency 1n the nat1ve language.

- -

Students are encouraged to experience both greater appreciation of their her1-

tage and understand1ng of the American wdys of 11fe

©

> The values. clarification

component of the’ program 1s designed to addreSS;soc1a1 d1sor1entat1on, and to

]

help students respond to new experiences in.an unfam111ar’sett1ng.

The program slbh1losophy has heen disseminated throughout the schoo]

and enjoys the full support of proggem staff and schoo] administrators.
B - . M Nanedd o . >

-

&

-
~
.
i
v

.
3



HISTORY ‘ L

-
]

Funded for three years,«Project VIBES has completed its initial year

»
14

of fund1ng. e - ‘
. \ , . R i .

. 0r1g1na11y the proposa] 1dent1€1ed the Haitian, Russ1an, and Spanﬂsh
ethn1c/1anguage groups as those requ1r1ng services. During negot1at1ons, only
one-third of the_moq1es requested were allocated, and it was suggested ghat
,only the Haitian pogul&tion participate. The Russian-dominant popuTation could
be,fand has been, accommodated by the Citywide Russian Bilingual Program. But
to meetuthé demonstgative need of the school's several language groubs,_the
6rbgram included Chinese-, Hebrew-,.and §panish-dominant students who weré'
détermined to be of Timited Engli'sh proficiency.

The proposa] had incorporated into the program a spec1g1 educat1on

component wh1ch was not funded, and a survival skills section, which could .

- .
- P4

not be@imp]emented due to the reduced staff.

»
)

STRUCTURE ‘ . ; _—

‘Project VIBES operates within South Shore High School's biliﬁgua]

)
P

education department, which is, directed by an assistant princiba] who also
,heads the foréign langyage department. The pro;}am coordinator who adminis-
ters the, bilingual edﬁcétion program has cabi;et status, and attends meetings
with the pr1nc1pa1 an¢ other department . heads. The department has its own
. tax-levy allotments for books and supplies. It serves not only part1c1pants

in the Title VII program, but also students whose major home languages are

listed as Italian, Gr!hk, Indochinese, Korean, Polish, an& Rumanian.

LY
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o
-

. )
The bilingual education department provides these students with. 9
E.S.L. instruction, individual tutoring, and supportive services. It is ~ . [
2 . . C
equipped to provide independent study pfogr@ms in several languages. The .

-

department draws on resources available from within the school, including

) ~

'the‘foreign’lqnguage department: The foreign language department offers : -

. . q : . -~ ' .
instruction in ten ]anguages e‘l;ther as regU]ar course Offer'lngs or on an
- *
s 0

independent study basis.* It offers a fully equipped language laboratory,

. . ! )
and a resource center for bilingual students.

“

«

v

FUNDING

“u .
» The following tables indicate the<funding of instructional and non-
instructional’ cgnponents. Table 6 presents funding for the instructional

" staff by language group; Table 7 iﬁdicatgs funding of non-instructional staff

v .

for the program as a whole. .

°

-

TiEJeIVII staff include the_p}ogram director; 1 resource teacher/
curriculum developer; 1 {es6urc¢ tgacﬁér/grade advisor; 1 values clarifi-

cation teacher/science teacher; 1 ciassroom paraprofessional, and one bilingual
* . N -

- .

4
secretary.

€
12 ‘ ’ .

Latin, Rusgﬁan, Spanish, Yiddish. ",
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TabTe 6+ Funding~of“tﬁé instructional component by language ‘groups.

Language‘Group:

French'gﬁajtian Creole) FUNDING - NUMBER OF PERSONNEL:
o SOURCE1{S) . TEACHERS - PARAS
Title VII . 4
EsS.l.. - Tax-Levy 1.8
&- - - ) -
Reading(Eng.) - ® - -
B \ v -
" Native Language : .2 -,
N g o .
Math- - 1 -
.- Title VII ce2
Social Studies Tax-Levy A4
Scdénﬁe ' Title VII o2 2
. R Title VII N Y-
Other (Voc. Ed., etc.) - Tax-Levy .2 i .
Languigg Group: Hebrew
Ca . - Title VII .4
E.S.L. - Tax-Levy 1.8
Natiye Lahguage Title VII .2
Scignce | Title VII 2 "2
Language Group: Chinese,
E.SiL. Tax-Levy 1.8
f . S //
language Group: Spanish T ~'
E.S.L. \ Tax-Levy 1.8 -
Native Language Title VII .2 -
’ ”~
Social Studies- Title VII .2 : -
Scfience _? Title VII .2 -
Other (Voc. Edw, etc.) Title VII .2 -
" [ "ld" v

ka
o

-1
<
2
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Table 7. Funding of the- Non-instructional component. \,
) FUNDING SOURCE(S) PERSONNEL: NO. & TITLE&S)
Administration -and Title VII 1.0 Project director \
Supervision Tax Levy 1.0 A.P. - Supervision \
» N - ] \‘ . s
Curriculum ~Title VII .4 French resource teacher . .
- Development .2 VIBES resource teachey
. Supportive TitFe VIT 7 » +4. VIBES resource‘tééche&
Services : . K * \ ’
. , . \
Staff . Title VII +2 Project director \
Development < : 1
Parental and:’ T —
Community-- -.
Involvement -+ - \ - v
. ) - / \
Other - \’
/o \
- . 4 . s‘
. i .
’ d
- .3 ]
. ' ¢
. ? 4
. -11- R .
11 - . a”'.‘%’i»g;ﬁ?ﬁ?‘%: . PT. 'y} , s
« a-&;‘;??gi‘% e / 2
1 ﬂ 7 . -
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, IV. INSTRUCTIONAL COMPONENT R
PROGRAMMING T K

- . . .

Ind1v1dua11zed programm1ng is based’'on a profile which takes. 1nto
account the student's “interests and goals, and the results: of exténs1ve

. testing. Students take the LAB and CREST tests, and are evaluated by “the

~
5 N oL . b

math and English depathents. Participahts are also intérviewed by the
" tax- levy grade advisor. The grade advisor who works with.program students
can commungcate w1th varying degrees of fluency in several 1anguages.

The acqu1s1t1on of" the Eng]1sh 1anguage is stressed and dependencev
on the native language is d1sc0uraged. To accomplish this, the program has
déveloped the following language policy’ “for app11cat1on in‘¢content-area . -
courses. Injtia]]y, the entiredtesson is conducted in the native language,
with minimal use of English. As English skii]s increase, key;xgeabulany

" words and phrases are introduced ‘in the initial presentation of subject

~

' metter and~ in summaries. Once English skills have signifjcﬁnt]y_increesed,
Efglish-language tests are adopted simu]taneously with texts inAthe native
language. Reading readiness, medial, and final summaries are conducted in
English at this stage: Students are always encouraged toqask questions.

Studehts' programs ehcompass courses in English as a second language

] (E.S.L:), nativevlanguage classes, suhjects‘required for. graduation in the
areas of mathehatics, science, and social studies, and mandated mainstream
'courses such'as physica] education and art. In addition, program students-

+

- . | 2
* are encouraged to enroll in some of the many elective courses offered at-

¥t

Agp”
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South Shore.

. . ) . ’ '
' Parents are asked to approve student placement and probramming;
staff members welcome parents' participation in this decision-making process.

E

TRANSITION ' -

/ﬁainstreaming is a gradual process éhich inciudes the following
4
':J"r ‘

- Program §tudents are assessed on the basis of scores on the LAB.

steps:
Any student who scores above the twenty-first percentile is considered

This moni’{

-to be a candidatg for mainstreaming and is closely monitored.

toring is most feasible in oaily E.S:L. classes.

- 9pce the student- reaches the fourth (tranSitional) lTevel of 'E.S.L+,

he or she takes the CREST. If the student successfully comp]etes 13 out of

15 objectivesron the advanced'levei, the teacher may recommend that the

student be p}ogrammed for mainstream content-aree.coursest The final decision

isngided b; consultation w1tﬁ§the grade advisor and project director.. o
* To accelerate transition into the mainstream, program teachers

introduce English into content -area courses whenever pOSSible. Curriculum

meterials supp]y English vocabu]ary for important tems. The composition

of a particﬂlar class may dictate‘tne degree to which English is used.
Students and parents genera]]y respond positively to mainstreaming.

Some students prefer taking mainstream courses, and some paéents request

that addjtional mainstream classes be built iato the student's program.

In this sense, partial mainstreaming is the rule rather than the exception.

During the site v151t the evaluator found that no students had been fully .

mainstreamed during theJ school year. Those who were paﬁal,}y mainstreamed .

- s Il

N ' . -13- ' /

Mt
’

[
C

. L
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. -‘received follow-up services. - They typically remqin connected éo the pro-

',',bram;*whf pravides p}ogrammind, tutorial support, and/or testing. The

extent of the relationship depends upon the grade level.

~

INSTRUCTIONAL OFFERINGS : - N

The array of bilingual classes offered at Sodth Shqre hinges on
;‘éhe humbér of program students, and“their needs. Due t¢ the fe]at{vely
small number Bf students in each 1a;:>age grsqp, not every class is offered
each year.

English as a Second Language .

The program offered four levels of E.S.L. cl
ranging from elementary to transitional. Studentg in the first three levels
were scheduled for'dodﬁle periods of .E.S.L.; st ts in the transitional

- evel took one period per day. °

S ~ )
; 7

.Tabfe 8. Instruction in English as a segond language.
AVERAGE ~ :
"COURSE TITLE|NUMBER OF| CLASS |GLASS PODS. CURRICULUM OR
AND LEVEL CLASSES REG. | PER WEEK | DESCRIPTION | MATERIAL IN USE
Bil. Eng. A=l 20 10 Beginners  Access to English’
" | Bil. Eng. B 2 .27 10 Intermediate Access to English’
Bil. Eng. C 1 30 10 Advanced Teacher-developed
. Transition
Bil. Engq. D- - 1 - 5 to-Mainstream Teacher-developed
R Y
. ?14' Y
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Native Language Instruction .

§

L1teracy inthe native iagguage ranges -from minimal (among students
coming from rura1 areas) to hxgh1y soph1st1g§ted among students from urban
environnents) However, a s1ng1e class for native speakers of each ]ang

was offered, since the numher in each group. was small. Tab1e 9 1nd1cates

the enrollment in thése classes.

14
S

‘%he cha]]enge of ba]ancihg the French and Creole ]éhguagesfin

ﬂnative language instruction for Haitian students was adequate]y.met. Most
had been, exposed to educa%ion in French, and hoth students and teachers

expressed a preference for ‘the use o that‘1anguage.» At times Creole was

1ntroduced as a cataﬂyst in discussions of nat1ve culture. Part1c1pat1ng

Students have received City-Wide French Language Awards. .

Table 9. Instruction in the native 1anguage.

- Wy .

T

| AVERAGE ,
COUR SE TITLE‘I’NUMBER QF| CLASS |CLASS PDS. CURRICULUM OR
AND LEVEL CLASSE REG, | PER WEEK | DESCRIPTION  |MATERIAL IN USE

French for Native 1 29 5 French/ Haitian \ Teacher-
Speakers Creole _ " developed

Spanish for 1 20° Sp. Lit. & Lang, Teacher-
Native Speakers ! developed

Hebrew for\Native . ‘ » Mod. Israeli Lit. » Teacher-
Speakers - . . developed




- Nat1ve Cultures

Social studies classes and native 1anguage courses prov1de a

-~ -

forum for d1scus§1ng the students' native cu]tures. “The program app11es s !

several strateg1es on an ongoing bas1s to contrast the nat1ve cu]tures
with those of the United States. Accu1turat1on is a major aim of the '
, program, and instruction 1n native cultures plays a role in this effort.
In each of the native language classes, 1iterary works in the
native 1anguage and other aspects of cu]ture have been incorporated 1nto
the curr1cu1um. During a y1s1t to a c]ass of Haitian studénts, the eval-
' uator observed students wo}kind on the pfay Egéggg; The text was read in
the original; the class was conducted in French. Teacher and students
- tegether ana1yzed the_textwand commented on its a]Iegorica;\Fﬁwning.
‘ I S

Contenf-Anéé Courses =~ + .

AR |

In the spring semester (for wﬂich fhe progr® provided data) five
bilingaal classes in four subjects were offered. The social studies courses,
World ﬁistory and Economice, were taugh£ in French/Creole, with English used
about fEn‘percent of the time. Two hygiene c]asse; were offere&: ~one in

' Span1sh and the other in French/Creo?e. Students from all three language groups
were.enrolled in pilingual. academ1c biology, and therefore English was most
often the 1anguaéz,of instruction. Bilingual math classes were not offered
during”the semester. Because only seven Chinese students were enrolled in the
program, the program could not offer Chﬁnese language or bilingual cortent-area

- 0 t

courses in the curriculum.

v
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‘Tabte 10. Bilingual instruction in content areas.

. “ . " ' . USED FOR
- ‘ - . © " WHAT. ¢ %-OF .
S ) PERCENT  MATERIALS
.~ NUMBER OF AVERAGE  LANGUAGE(S) OF OF CLASS  IN NATIVE

COURSE TITLE CLASSES REGISTER ~ INSTRUCTION TIME? - LANGUAGE
Bil. Hygiene 2 . 16 Spanish 90% 50%
AR ' . ) French/Creole
. Bil. World Hist. I & II 1 20 French/Creole * 90% 50% .
o “Bi1. Economics 1. 20 French/Creole 90% 50%
"Bil. Biology I & IL 1 35 English : 75% “0%
(Hebrew-;
French/Creole-, J

. _ Spanish-speaking
students edrodled)

Py
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MAINSTREAM -CLASSES . ) !

¥
1

Because of the program s limited content-area offer1ngs, v1rtuaf]y *
a11 part1c1pants are part1a11y mainstreamed, and take courses in English.
Tab]e 11 indicates the course and enrollment of program students in main-

-stream courses in the fall and spring terms.

4

Tab]é 11. Number and percentage of’program students
’ enrolled in mainstream courses.
SUBJECT AREA FALL SPRING
NO. PERCENT t NO. PERéENT
English ‘ ' 19 25% 17 23%
) Foreign language 4 . ’ % 3 4%
. 4 social studies 35 47% - 36 489
’ Hath w0 | s 67 89%
Science B o 18 282
) Visual arts - | 72 35% -] 12 16%
" Individual arts 14 19% ) 9 12%
Music RIUT Ea 5% 10 134
Bugfness education 8 11% 5 7%
Physical education] - | .7 38 51%
_ * Numbers urfRmown - |
e

The range of mainstream courses in which program studénts were
enrolled suggests their diversity of interests and abilities. In math,
for example, students took classes ranging from pre-a]geBra to calculus.
The following 1jst presents the individual mainstream c1a§§es in which
program students ﬁarticipated during the fall'andgipring semesters.

-18-
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FALL 1980
e — * ,.w
ENGLISH English 3 SOCIAL STUDIES East..Civ. 1. . L
English 5 -Mesty Civ,*1l - o
. English 7 " Amer¢ Studies 1
Gothic Lit. . Economics
- ‘ Remedial Read. Amer. Studies 2
Reading - Criminology
Writing Workshop . Teenage Problems ~° \
Functional Eng. -0 . Psychology ’ .
World Fantasy ¢
s . &
MATHEMATICS  Pre Alg. 1 . VISUAL ARTS Art Port. 1
Prq Alg. 3 . -Art Port. 2 .
Pre Alg. 4 ) _Fashion 1 - .
Mod. Math ' Paint 1 :
College Prep. Advertising 1
, Algebra A © Calligraphy 1
Algebra C . Calligraphy 2 =
o ‘ Algebra 1 ) Art Studio~l
Algebra 2 - Sculpture 1.
Geometry B ‘ ‘ ;
Integ. Alg. 1 BUSINESS ED. Type 1
Math Survey : . Type 3
Computer A _ ’ Record Keep. 1
- Calculus Bus. -Machines 1
Math Team Accounting 1 —_—
INDUSTRIAL Jewelry 1 v FOREIGN French 5
ARTS - Ceramics 1 LANGUAGE  / French SH
Transportation 1 . , Ind. French
Transportation 2 ) French 7
£Electricity 1
Photography 1 MUSIC .« Guitar 1 N
Wood 1
Mech. Drawing 3
7
- 4
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% ~ - SPRING 1981 . -
' y ' ‘ P e
4 [ -
ENGLISH‘E,‘?%; Reading for Semors a SOCIAL STUDIES As1an Stud1es
“'n. s Reading o0 % < Amer. Stud, 1
. '—j‘m'Enghsh 8 - ) . -~ "Economics
_— g :English 6 . _ o ‘Amer. Stud. -2
o v vt o Mod, Tednage Lit. S Sports Hist.
~ . ~",‘:.;§,;’f Remedial Writing ' : Police Science
) ?j”,/ Writ.. Norkghop Intro Psych/Soc.
o1 English 27 - : " West. Civ. 2
;.? " English 4.~ e ) " Adv. Psych. Work.-
4/ Func. Eng. S
MATH ¢, Pre-Alg. 1 PHY. ED.. Soccer
. Pre-Alg. 2 : Phys. Ed. 2
;gi Pre-Alg. 3 Phys. Ed. 4 .
-‘{i Pre-Alg: 4 - Phys. Ed. 6 -
Mod, Math _ " Phys, Ed. 8
© Coll. Prep Math - - Gymnastics
, Algebra A ' STimnastics .
+§ . Algebra B ' Yoga
il Algebra C : Tennis
.0l Algebra 1 Softball-Volley
ey Algebra 2 ’ Adv. PPE .
;’-; Int. Alg./Trig. 2 . . Wé
, Math Team . . Life Sports
i Calculus Racquets
i Computer o . Tap & Jazz
! , Computer 2 ' K Health Ed. 1
. M1 Geometry . ‘ v s
‘ M2 Geometry
. M1 Adv. Algebra
. ' PSCIENCE Gen, Sci. B8 7 VISUAL ARTS Pafnting 1
Horticulture . . Calligraphy 1
Prac. Bio. 2 Calligraphy 2
Env. Sci. 2. Art Studio
CF Biology 2 Painting 1,
o Lab Teg. 1 . Art Reading
7 ~Practical Bio.
F " Physics 1 '
i . Chem, 2
£ INDUSTRIAL.  Photography MUSIC DEPT.  Guitar 1
S A AR Ceramics 1 S ’ !
A Woodwork igg 1 BUSINESS ED - Type 1
! Transpor‘tion i Type 2
. ’ Amer. Foods ~ /j )
ol ~ Megh, Draw 4 FOREIGN French 6
s Nursing 1 TANGUAGE French 9 .
rﬁf
' r
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V. * NON-INSTRUCTIONAL ,COMPONENT © o

ADMINISTRATION AND SUPERVISION - - = I .

The project director provides overall administration and super--

3 ) . y > 3 3 3 3 3 . 3 ' 3 3
“vision to the project. “fis responsibilities have included interviewing

and_hiring of staff, providing omientation and trainjhg, preparation of L
the budget)\ preparation of the instructional -aide payroll, and communi- . ' ’
catiné with the principal and assistant principals.

~

CURRICULUM DEVELOPMENT SR . s

»

Proaect VIBES ha¥ at 1ts disposal curr1cu1um materials developed - -
by the b111ngya1 equcat1on departmeﬁt and the foreign language department.
K hygiene text entitled "Biologie Pratique" was pi]ot tested for use by . *

Ha1t1an S&ydents. - The program has a resource center within the school's.

Rl

1ibrary complex which houses materials in the 1anguages of program students.

The evaluator was impressed with the number and range of materials.

Project students-have also created their own "text"--a magazine

v

ehtitled "Our World" which has won a first-prize award at the Columbia

Séholastjc Press’ Competition for the past four years.

SUPPORTIVE SERVICES

. Students in Proaect VIBES are provided with individual and group.
‘gu1dance through theé??hooW § tax-levy services. A gu1dance counse]or who
has some,Ynowledge of several of the students' h&ﬁ? 1anguages is ava11ab1e;

“he 1anguage barrier has not been a problem since the program staff is well

3 .
equ1pped to assist students. Contact with the gu1dance counse]or typ1ca11y ¢

focuses on ﬁ1acement programm1ng, career or vocat1ona1 planning, and what- -

N -

_ever problems may anise in the student' 5(school 1ife. v

» | -

. | °
N I
3(- L R ~21- | . ,
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’ [
Because the target population inc]udes newly arrived immigrants,

£

the.program often makes referrals to fam111es who need ass1stance w1th
problems related toq;he1r legal’status, employment, hea]th hous1ng Btc.

The program has assembled a long list of agencies .and other cunmun1ty
resources to whom students or-family members may be directed. In-addition, - i

the Haitian resource teacher often makes home visits on a volunteer basis.

STAFF_CHARACTERISTICS : o

? . A
.-" Table 12 provides information on the characteristics of the pro-

e
o

fessional and paraprofessional staffs. All staff members .were working in
)

the area for which theyrwer'e licensed.

STAFF DEVELOPMENT

% -
Several types of staff development activities comprised the proj-

ect's staff deve]opment‘cbmponént.

-

- Pre-service orientation sessions were held for all VIBES staff

at the beginning of the school qur. Three such sessions were scheduled

to explain the philosophy and set forth the several components of  the pro-

gram, as well as to delineate the responsibilities of each staff member.

Classroom observdtion was conducted informally.by the project

director. The chairperson of the foreign languages department was respon-

X . . .
sible for formal observation.

~

'
‘l

Two members of the biTingugl staff enrolled in courses at Brooklyn

.

" College, where they worked teward their M.A. degrees.,

,
3 s .
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. ' : Table 12. - Staff characteristics: professional and paraprofessional staffs. : - ‘
P B . ‘ ' . .
. X H
L4 ‘ .
-~
PERCERT « DATE : ¥ . " . 7 " 1 7 n .
0F TIME APPT'D ) . YEARS OF * YEARS 0OF YEARS 0F ‘:‘7:’ ¢
FUNCTION(S) SPENT TO EACH . EDUCATION CERTIFI- LICENSE(S) EXPERIENCE EXPERIENCE | EXPERIENCE | OTHRR RELFVANT ¢
AN EACH FUNCTION (DEGREES)* CATIOH HELD'". (MONOL INGHAL) (BILINGUALYT>  (E.S.L.) | PAST TRAINING
FUNCTIOR . e , P eyt
" 7 —5 + -
. Project Director 100 - B.A. Classics N.Y.C." | Russian TPD ~ | 6 yrs. H.S. - .3 1 AT
} P . - M.A. Rus. Lanq. %] N.Y.S. ftal. DHS Req.s| 3 yrs. Colleqe .t R
N . re s . . K .
w Lit. > _ . - LR
1 N v = e
French Resnurce 60740 -« ~ ] B.A. French & - 7o * 18 - i: 7' T - Lawyer in Haiti o '
Teacher/Cur. Dev. , Class. ‘ ' A ' N . 7 years ' -+,
* ) M.A. French . ' - - - ] R
Ph.N. Cand. Fr. . Pt L - .
. Gr. Advisor/ 6n/4 970 B.A. Spanish +° | N.Y.¢. | SpanfshmHs | - £, 20 . '
Sp. Res. Teacher é - N.Y.S. |, . . - . / : B ! ",
) . 2 " V ’ . &
. , val. Clar. Teacher/ 80/2 9/79 R.S. Sctence N.Y.C. Ril-Bio. H.S. 1 ) 2 . 3 Hipan Training .
o ) Sci1. Teacher M.A, Education | Req. Bio0. H.S.| ~tn Israel st
Gen. Sci. JHS e N - - :
v : s - . B -
Classcoom Para- 10 - 10 cr. towards | * - - ? 2, fluent in
professional the R.A, D , . 1 French, Haitian -
’ v , . . R Creale, Russiad,?
\ . Spanish -
Bil. Secretary “ . mL) . 4/80 52 credits N.Y.C. School Secy. , 0 2 3 - |5 vears in o
. f toward B.A, L - . , private sector ° s
. #2T T o
’ - ' * ’ p &
2 -~ an - u"
' . ;U?
c
29 ¢ 230 '
- J "
7 . - 2 ' .
: ‘ t .o . v . - 2
. Q . B ‘ E Sea | ~ . - . o“ .
’ EMC ‘ ) - v ~ - - . . ' N
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: ' Tahle 13, Staff development' activites fn schnol. _ . -
¢ 3 . o 4 . <
. ° v . P N *
. ’ ) > n
’ ? STRATFGY DESFRIPTION(S) MR B0, AMD TITIF OF SPEAKFR AR PRFSFHTFP < FPFONFHCY DF G0AL T
» . THTLE(S) STAFF ATTFPRING < {IF APPLICAPLF) L MIMRER OF SFSSINNS
] * . . ’ K
g . Pre-service , - A1l VIRFS Staff R.V. Russ\n . 3 Explanation nf companent nf
' ' {orientation} A, Mnlfson L . prnaram ? delintation of duties.
- . -
Nept, meetinas Monthly staff menrtinas: M) VIRFS Staff ? R.V. Russn R Pesiqn of cnurses of study ?
(tist) - - 9/4/80, 10/20/80, ¥ A, Wolfsnn ° _ lesson nlans/ instructional
S 11/10/80, 12/16/80, % N, Hellman , @ nhiectives, audio<Visual aids/
, ? : 1/12/81, 2/11/81, .ot - £ nends assessment/ hilinmual ed,
. 3/10/81, 4/13/8} . - - in the Reaqan Adminfistratinn.
Horkshaps - . §.F.S.L. & VIBES Staff[&6, Slater (F.S.L. unit) L 1 'l Explanation of new F.S.L. ¢ e
{Vist) 3 VIRFS staff M, Auguste (B.F.S.C.) ? curriculiim, ;
Other 5 F.S.L. teachers f. .Slater (F.S.L. unit) 3 D Pemnnstration of F.S.1. terhnique 5
ve Nemenst rat ian . A | -
p 1nssans, : . .
, Lectunes, otc,
1 -
L. ~
. L]
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Table 14. University courses attended hy staff.

12

R 4
__STAEF L .msmun‘uy i GOAL"’ | FREQUENCY | ) COURSES
B \
Professinnal w .
Projact ni‘fector Broaklyn College- M.A. 4 hours weekly ‘average fieneral Science
, Psychological Testing
. I L] d B

Gr. Mv_(sor/ Brooklyn College HW 4 hours weekly average Latin Amerfican Literature and Culture

Sp. Res. Teacher *N.Y. U v . Techniques of Translation
! : * Literary Criticism .

'y d
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Program teachers and paraprofessiéna]s attended~monfh1y départ- i ﬁ\

rd

mental meetings. Among the topicé discussed were: design of courses of

study; lesson planning; instructional objec;ives;‘audio-visual aids, needs

. assessment;‘bilﬁngdal education under the Reagan qdmfnistratién.

* Three-workshops were scheduled for the purpose of explaining the T

new E.S.L. curricuium. One session was conducted by one of the E.S.L.

staff members, and two were given by a representative of the Bilingual

Education Service Center (B.E.S.C.)

& Three demonstration lessons were provided to demonstrate E.S.L. -
,‘techniques applicable in progrmn:classes.

¢ ’

PARENTAL AND COMMUNITY INVOLVEMENT -

Parental involvement was somewhat hampered by the fact that many ‘
" families lived far from she school. ‘Economic restraints also made partici-
pation difficult for many; some of the pégents (in particular, the Haitian |

parents) were working at more than one job. An additional factor was the

_expectation on the part of many parents that school officials. would meet |

teacher as an authoritytfigure vho did not require assistance or coopera-

]
tton from parents. B .

o . A

. |
students' needs and handle problems as they saw fit; they often saw the
. . L




. . VI. FINDINGS o,
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ASSESSMENT PROC%DURES, INSTRUMENTS, AND FINDINGS

The fo}lowing section presents the assessment instruments and

Ed

procedures, and ‘the results of the festing to evaluate student achieve- . .
ment in 1980-1981. - ‘

[ v Students were assessed in English language development, growth

—
in their mastery of their native language, matgematics, social studies,
Lo ‘

. and science.
~ s 3 3

The following are the areas assessed and the instruments used:

English as'second language -- CREST (Criterion Referenced i7 '
English Syntax Test, Levels I,.JI, III) .

. Mathematics performance -- Teacher-made tests )
i »

Science performance -- Teacher-made tests
5 4 ”~

e : Social studies derfonnance -~ Teacher-made tests
IR ~NatiVé language arts performance, -~ Teacher—madg'tesis
' Cultural heritage -- Teacher—mﬁdg tests ) . R
Attendance -- school and program:records -
The following analyses were,perfor@egE
My .

The imstrument used to measure growth in English language was

" the Criter%on Referenced gqg1ﬂsh‘5yntax Test (CREST), which tests mastery
of specific syntactic‘skilis gt three 1eVle.r Material atnthe beg%nning
and intermediate levels of the CREST is brokeﬁ'down into 25 object}ves per
level, such as present-tense forms of the verb "to be" (Level 1), or pos-
sessive adjectives’and proﬁouns-(Level I1). Material at the advanced level’
;gLéve1 III) is organized ingo 15 objectives, such as reflexive pronouns.
At each 1evél, students areuaskgd to complete four jtems for each objective.

<

An jtems consists of a sentence frame for which the student must supply a
q -27- '
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K ’ Qbrd oﬁ’phrase chosen from¢four pess}bilities. Mastery of a skill objective
. - ’15'déténnined by a student's~abildty to answer at least three out ur
qtems correctly. ' g

Results of CREST testingffor the entire year are preseqted in Table 15.° -
This table presents'the total number of students for whom a CREST score was
availahle an a given 1eve1--- either a pre-test score, a post- test score, or
both 1ﬁ either fall or spr1ng. These students include those who mastered all
the objectives during the year and advanced to higher level at post-test, as
well %s those who achieved perfect scores at pre-test time, and who (naturally)
were administered a higher level of the test at post-testing. The total number
and.petcent of students canp]etiqg all the objectives onba given ]eve]sare
. presented in Table 15. ,

' The following tahles provtde information on the average number

-

of objectives‘mastered, and the average number of objectives mastered per "
. .,
month'of treatment by students who received E.S.L. instruction. Infor-
{4
mat1on.1s also provided on- students' performance at the var1ou§Ltesf 1evels.

. Perforinance breakdowns ara reported in two ways. First, Tables 16 and
17 contain 3rahe and level "breakdowns for students whe were pre- and post-
teste{ with the same test.}evel. " In additioe, in Tables 18 and 19 a grade
and te%t Tevel breakdown {? reported for students who were administered a .
’ . - higher level of the CREST yﬁen post-tested tﬁan when prettested. .For stu-"
- ’ dents.given different levels of the test at pre- and post-testing, it was
assumed that all objectives of the pre-test level were mastered by the
. time of the post-test. ‘:

‘ ' 3 3 3 3 ' 3
Rates of success of students in mathematics, science, social studies,

native language arts, and cultural heritage courses are reported by course ¥

1
e, A

%
A,

e

"

\ s . ) : "28" ¢
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and grade in Tables 20 through 24.‘ Note that science and social studies
courses reported represent a combination of £hose taught bilingually by“the
program and of EainéQream courses taken by program students. These tables |
contain the numbers of students reported as taking/fhg relévant courses, the
number reported to have passed, and the percent passing, for fall and for :
spring courses separately. \ . .

D Comparisons of the attendance rates of program participants with
that of the school as a whole are presented by'grade and by language group
in Table 25. This table contains average rates for the school and for-the
various participant groups, the percent differences, values of the & statistic,
and its 1evE] of statistica]‘signifjéadce. Although the t statistic used here
is slightly different than that dgscribed abové, it again indicates the extent-
to which the°6bserved percentage aifferences vary from what might be expected

" by chance..

¥
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b
d Table 15. Results of the Criterion Referenced English Synééx Test (CREST)Y]
number and pércentage of students passing all objectives, by
test level.
(A11 program students, fall and spring terms combined) :
- , ;ﬂ¢ #:,/
. ) " NUMBER PRE- NUMBER PASSING “PERCENT -PASSING
N - AND/OR ALL OBJECTIVES ALL OBJECTIVES *
GRADE POST-TESTED - BY POST-TEST * BY P0$T-TEST
. — - R ‘ ;;' - -
I LEVEL T . . .
- 10 18 - 7 / 39
m 6 5 J o83
12 o
TOTAL ) 24 12 ' 50
LEVEL II
_ 10 10 0 . c °
L 11 10 ‘ "3 - 30
12 2 . 2 . 100
/ TOTAL - 22 5. 23
3.) .
° _ / LEVEL III
“ 10 7", 0 . 0 -
. . )
11 N 1 , 17
12 7 1 14
. - g
- Lt
- - TOTAL 20 . e - 10
T . - " i < ,.{.':' . Iy ,")
* Received a perfect score at this level or administered tHe next
s . lTevel at post-test. ; #
— L '
~ =30-.
g L]
- -n

~
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Tab]e 15. (Continued) } i
Overall, the program fai]ed to reach its obJect1ve of haV1ng 70 pencent
of beginn1ng level students pass all Level I objectives in the first year,
as on]x‘SO percent of such students reached the criterion.

The eleventh graders exceeded the criterion, wh11e tenth graders did not. .

No twelfth graders were tested on Level I.

The pattern of student perfonnante may be, in part, due to the fact that
the pre-test was not given until the end of December-and that the post-
* test was given more than a month before the end of the school year.,

Data on Levels II and III are presented for informational purposes only,
as program objectives for students at these levels-apply only to the
second year of. the program.

Eleventh and twe]fth graders mastered all objectives at. higher rates
than tenth graders at all test levels.

P
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Table 16+ Results of the Criterion Referenged'Eng]ish Syntax- Test (CREST}:
. number of objectives mastered and objectives mastered per month. .-
(E.S.L. students pre- and ost-tested with same test levkl, total year)
’ \ 4 . A
. # OF AVERAGE NUMBER OF - AVERAGE OBJECTIVES
GRADE  STUDENTS OBJECTIVES MASTERED, OBJECTIVES MONTHS OF  MASTERED
. ~ PRE POST MASTERED * - TREATMENT  PER MONTH
v ry .‘ v'-.
10 18 12.6 15.5 2.9 4,16 0.69
11 9 ' 13.1 16.7 3.6 411 0.87
. ) ,‘ .
‘12 2 12.5 12.5 0.0 . 4,22 8.0
TOTALS 29 12.8 15.7 2.9 4,15 0.70
T * Post-test minus pre-test. o /

it . . Students taking the.same level of the- CREST. at pre- and post-test gained
an average of 2.9 objectives in the January to mid-May period covered by
- the testing. . o : Hee

K/ . Eleventh graders mastered almost one objectivé per month of instruction
while the two twelfth graders had an average of no gain at all.

. As tables 16 and 17 show, the twelfth graders could not demonstrate much
growth because they had already mastered nearly all the objectives at -
pre-test time. The performance 0F tenth and eleventh graders was depressed

for the same reason. . [ .
- . )
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Table 17. Performance of students te”;terl on the Criterion Referenced English Syntax Test (CREST):
~ average number of objectives mastered by qrade and test Tevel.
* v - k3 - ~ . “
. (E.S.L. studbnts pre- and post-tested with same tést level, total year) -
4 - - -
o : LEVEL | LEVEL I . v LEVEL 1N :
- AVERAGE HUMBER OF 'AVERAGE NU!‘BéR OF ’ ‘AVERAGE NUMBER OF -
- OBJECTIVES MASTERED OBJECTIVES MASTERED , OBJECTIVES MASTEREDr
GRADE N .PRE *  POST GATN® o N PRE . POST GAIN* N PRE T POST _GAIN*
= - ) : - —b- -]
e . 6- 8.0 12.8 4.8 7 v 16.4 ‘19,3, 2.9 5 12.8 13.4 0.6
S 3 SRR S 3.0, - 120, 90 5. 16,4 13)‘.0 ¥ 1.0 13.7 - 2.7
12 . , . ' . ¢ 2 2.4 12.5° . 0"
. TUTALS 7Y 13 12,7 5.4° 12, 16.4 19.3 * 2.9 3QJ° 12.2 _‘13.3 1.1
~ » - * )
NOTE: nusher of objectives for each level:. Lével I .(25), Level I1 (25), Level 111 (15). ’ . e
¢ post-test minus pre-test. v, - . ‘ T ’ ’
o o. Pre-tast scores, as a proportion of possible op.fectives, increased markedly from Level I to level lfl, whilé
the stze of Jaifis decreased mirkedly. . e .o i
- [ |, -
e , . L , . \ ,
. Performance on’Level j11, espagially that of the tenth and twelfth graders, was clearly inhibited by the very
high pre-test scofes. average gain by these students represents almost 40 percent of,-the 2.8 objectives
v which, on average, it was, ,sésihle for them to master. .
. Eleventh qraders out;perfqn other students on every level of the test.
. - . ‘
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Table 18. Results of the Criterion Referenced English Synax Test. (CREST):
. number of objectives mastered, percent ‘mastered, and objectives
mastered per month. : ‘.

L

(E.S.L. students pre- and post-tested with different fest°1evels, total year)

T — — ‘L" ‘ - .
# OF AVERAGE NUMBER OF TOTAL  AVERAGE  OBJECTIVES
GRADE S[FUDENTS ~ OBJECTIVES MASTERED ~  OBJECTIVES ‘MONTHS'OF MASTERED
. , PRE” "~ .. < POST MASTERED* TREATMENT PER MONTH
10 6 17.3 39.8 SL22.5 4. 5.47
11 . 8 2.0 389 - 17.9 4.19 . 4.27
12 2 15.5 £ 335 ° 18.0 4.22 4.27
. — T - i : - T " - -
. TOTALS 16 18.9 © 38.6 19.6 4.16 4,72 -

- »

Il 6 0 bl
* Post-test score minus pre-test score plus 254
-, \
? ‘ : & )
. Although the gaing depicted here are overstated due to the assumptions
Lﬁinvo]ved in their computation, these students clearly made sypstantial
progress. | . .

~ .

"

3

. Though somewhat'higher for tenth gfaders, large gains were madgeby students
in all grades. .o .

?

. Differences in achievement between these students and those siot changing

*

* » levels are probably due,.in.part, to the lack of a range restriction “like

that faced by those, taking Level III in the ‘preceding tables’

e l

-
5

(4
L3

)
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s Table 19, Performance of students tested on the Criterion Referenced

& English Syntax Test »(CREST): average number of.objectives
mastered by grade and test level.

(E.S.L. students pre- and post-tested with different test levels, total yeér)

LEVELS I & II K . LEVELS II & IYI -
" AVERAGE NUMBER OF AVERAGE NUMBER OF
GRADE N  OBJECTIVES MASTERED N OBJECTIVE'S MASTERED .
PRE (I) . POST (IT) GAIN* -~ PRE-(II) . POST (III) GAIN*
0. 6 17.3 14.8 2.5 -
11, 5  20.2 14:4 19.2 3. 22.0 13,0 . 16.0
12 T 2 155 ' 8,5 18.0.
TOTALS 11 - 18.6 - 14.6 21,0 5 19.4 11.2 16.8

~

-

MOTE: number of objectives .for‘each level: Level I (25), Level II-(25).
* Post-test minus pre;test plus 25.-

F

. The levels of the test administered c]ear}y increase& with the student's
grade. ) R \ - .

.
.

. Gains made by those going from Level II to Level III were somewhat smaller’
than those made by students taking Level I and Level II, probably 1imited
by the smaller number of attainable objectives on Level TII. -Eleventh
graders appeared close to the ceiling of Level III (15 objectives).

: I's
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Table 20, Numbér of students atténding a bilingual
. @ course and percent passing teacher-nade %
’exam’inations in mathematics } .

‘.d.\ -

T

FALL 1980
NUMBER - PERCENT
N PASSING . +  PASSING
1 . 2 1 .50

2.0 k. 6 " 86

TOTXL C 9= \\- 7 - 78
:‘,.A\_.' r A . v

. On\ 12 percent of program students were reported to -
to have “taken the mathematics courge oﬁfered by the -

bﬂmguaj program in &Zhe fall. .

N 4 1 . ,e
. aven of the nine students taking the course passed.
.7 ' , ) > T 2!
. .
. X - ” .
2 - v ~
b - :- .
% . et ,
¢ ] .
L4 . -
0 ¢ oyt
1 . [
> <
. . ¢ty A3
» - t . .
al {
- ' [ 4 '.5 l * ¢
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TRble,21. Number of studénts attending courses.and percent passing teacher-made
. examinations in science. \ R
L) : : . v T
‘s .| GRADE 10 GRADE 11 GRADE 12 . " TOTAL
N ~ #
N .~ - 3 2
FALL . . _ % % % , 5 -
COURSES - [N PASSING N PASSING | :N PASSING N PASSING
. . ~ " ‘
General Science I \ 2 100% 1o 4 TN 7 Ty
Biology I, Academic 1 w00 - L1 1002 2 100%
-Biology I, General* : 25 60 . 12 < 9% .1 1003 38 - 7%
Biology 11, Academic T 1 100% 1 '100%
. TpTAL 28 "64% 14 . 86% 6 83% 48  73%,
’ Y N ' . * S Ve

4

« The overal - passing percentage.was 73 percent.
. . The passing percentéges for academic c
of reported students was small.

. The passing percentages are all generally high except for tenth graders
(60 percent) which includes more than half the students.

~* Course taught by program

]

N e ¢

faéses were 100 percent, although the number

.in Biology I, General




. N ' \\ # ¢ » j ?
b ¢ B v
; L % .
, : " _Table 21. (Continued) .
¢ . GRADE 10 GRADE 11 GRADE 12 TOTAL
SPRING g - g ¥ . °
COURSES ’ N PASSING | N . PASSING- |. N PASSING | N  PASSEIG
science 2 1003 , 1 100% _ 3 100%
Biology 11, Acadenic 2 1004 . 6 1006 1  100% 9 100%
_Biology 11, General* 19 63% 6 83% T 25 68%
‘Hortlcultu\\ . 2 1002 . 1 100% 3 100%
TOTAL \ .23 - 70% 15 93% 2 w05 ] 40 80%

* Course taught by program
. The overall passing percentage 1mproved (80 percent) from the fall term.

. The passing percentages are 100 percent except for Biology II, general (68 percent).

. W . . AQ ‘ .




Table 22. Number of students attending courses and percent passing ‘
teacher-made examinations in social studies.
GRADE 10 GRADE 11 GRADE 12 TOTAL
PALL ‘ . R 1 % 5 . -
COURSES ‘ N  PASSING . N PASSING ) N PASSING N .PASSING ] ;
. . = ¥
311 Economics, Agademic* 8 75% 2 50% 5 50% 15 60% .
310 Mestern Civilization ~ 2 100% 1 . 100% - "3 100% T
301 American History I, . 3 3% 2 ,100% .5 gox - -t
Academic ‘ : ST . . '
o ’ . . . ) .
f 2 N .
314 - American Studies (I) . ' 5 60% 2 100% 7 11% .
303 World History I, -+ 11 .73 10 100% 21 86% « ‘ -
' Academfc* - . ) ‘ 3 oy
300 Social Studies 1 100% 2 0% 3 - 338 7
TOTAL <2 1% 23 70% 9 78% 54 . 74%
. - «
* (purses.taught by program | ’ ?

The overall passing percentage was 74 percent,

k4

The passing peréentages were generally high.

In cases where passing percentages were low,~the number of students involved was generally low.

o~

Economics, Academic was the only course where the number of students was not very smal}’(15) and the passing
percentage was relatively low (60 percent).




A

. The overall passing percentage was very Tigh (91 percent), a considerable improvement
over the fall (74 percent). Students did well in both bilingual and
» f is:

.

. b'; ‘
2 &

3> ih«; (/.!' - “ -
‘ ‘ ' :5&?‘) % . ’ B ,
AR
— - :;’::/ {4‘:‘ ~
' Y .
. O “Table 22. (Contintied) T
GRADE 10 GRADE 11 GRADE 12 |..  TOTAL
spr G < 1 5 g %
| COURSES ( . N PASSING N PASSING | N PASSIN N  PASSING
J| 311 Economics, Academic 1 03 31003 ' 4 5%
305 World History 11, Academic* 14 1008 8 100% . 22 100% 0%
‘. ' V- n e D
314 . Amerigan Studies (I) 4 50 - 5 100% 5 100% ° 12 %%
,316' Asian Studies > R - T T | 5 603
300-<Social Studies S o1 100 1 100 . o2 100
TOTAL 22 g6y - 18 4y’ 5° 100 |45 a3
- —
* Courses taught by program ) . LY

|
]

mainstream classes.
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Number of students attending courses and“percent passing teacher-made examinations

Tible 23. -
in-native Tanguage arts by native Tanguage and grade, spring semester only.
| GRADE 10 GRADE 11 GRADE 12, | TOTAL
- % ) .
. 9 % A %
MATEIVE LANGUAGE N ] PASSING | N | PASSING PASSING | “ N PASSING
Spanish 7 N 2 100 100 15 87
liaitian/Creole - 14 64 |13 — @ 100 |29 79
Hebrew 8 100 © |2 50 10 99
JTOTAL . . |29 76 |17 { 88 100 |54 9- 83

. Fu]ly 72 percent of program students ‘took a native language course in the spring.

. A1l three langudge groups d1d quite well” 1n these courses, y1e1d1ng an overal] average of. 83 percent

pass1ng.

I

. The Spanish- and Hebrew-speak1ng groups had sdmewhat higher success rates than did the Ha1t1ans.

-

. The higher a student's grade level,

the more certain he/she was to pass. -

<

»

L
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Table 24)0 B ’
eritage by ’native lanquage and grade. |
RME 10 GRADE 11 GRABE 12 TOTAL . ¢ -
FALL % s ) -
. b PASSING N PASSIHG H PASSING | M PASSING
panish 9 . 67 3 67 7 86 19 ; 14
. £
Haisian Creole 12 83 1390~ |73 100 ~28” 93
Hebraw 10 | 70 2 9 12 . 58
TOTAL . 731 74 18 83 10 90 59 80
SPRING C ’ . . -
Span1sh "7 57 | 2| w00 Ws | 1007 {15 | s |
HaisfamCreole | 14 s8 |13 [~ w0 | 2 100 |29 83 o
Hebrew 8 38 2 50 , 10 80
9
+ Chinese 3 100 \ 3 100 .
> v L' i
; TOTAL 12 69, |20 95 3 100 37 "
’ approximately 75 percent of program participants took cultural heritage
¢/ examnations ia the .‘all?d in the spring. -
In hoth semestars at leaft 80 percent of enrolled students passed the examinations.
In the fall, Haitian students passed at a considerabl.y higher rate than did Spanish-.
. speaking students, and the latter did better than did Israelis. e
In the spring, however, the above three groups did equally well, while the three
Chinese ‘students all passed. - ' .
~ &
In hoth semesters, students Tn higher grades 4id better than those in lower Jrades. .

_The difference in success-rates hetween ¢anth-graders and their older peers ‘was
especially striking in the spring. . . . -

4

L)
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) _ "Table 25. Significance of the/Gifference between attendance percentages
Tt e, =~ - of program students and the attendance percehtage of the 'school.
». .. . . .
‘j“ﬁyif C . Average school-pide attendance percentage: 77.93
8y L MEAN STANDARD PERCENTAGE |
| . ‘ GRADE. N PERCENTAI DEVIAT}ON DIFFERENCE t p
| 10, 33 95 - 4.4 .17.8 23.19  .0001
u 11 23 - 9l8 . 13.9 13.9 .  4.80  .00L
“ 12 11 /95.0 6.3 17.1 9.04  .0001 }
E s
| BY LANGUAGE °
% Lantonese 3 . 986 2.3 20,7 18.63  .005
| | Korean - 2 194.0 2.8 161 © 14.44 .03
' ' Hebrew 10 - 91.8 66 13.9°  12.46 0061
} P s . N
B French/ 31 9.5 ° - 3.9 18.5  16.64. .0001
| e Haiti'an o . . *
l - Creole \ ‘ b \ ) p ;
. : Spanish. 20 91.6 14.8 13.7 12.28  .0001
TOTAL .67 9.3 9.1 16.3 @;4.68 .0001

S ¢

. Program participants’ avErage attendance rates far exceeded the average

. school rate in all grades and for all language groups. The differences’
were statistically significant for all groups.

.« A1l groups attended, on average, more than 90 percent of the time and the
average values for Ha1t1an and Chinese students and for tenth and twelfth
graders vere over 95 percent.
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SUMMARY OF FINDINGS . ’ B

Knowledge of English Syntax _ oo ' .

of the CREST demonstrated -an average gain of 0.7 objectives mastered pgr month L

-the test mastered an'aver‘age of 4.72 objectivaes per month. The large gains .

As Table 15 indicates, half of the beginning E.S.L. students demen-‘

strated hasteny of all of:the curricilar. objectives on Level I of the CREST.

This was considerably short of the program's objective, which was that 70

°

percent of the students would do so. This may have,been_in part%due to the
S e .
short period between pre- and post-test, and may be uﬁrealistic for those

-

new entry students who have no prior knowledge of English (see recommenda-

[

tions). ‘ : .

Program students who were pre- and post-tested with the same lével

of instruction in thewspring semester. These resu]ts were restricted, to some
degree, in all grades because of ceiling effects on level IIT of the test,
where the small number ofbitems and high pre-test scores depressed growth rates. :

Students who were pre- and post-tested with the different levels of

made were probab]y due to the lack of range restriction faced by those students
| . © .
pre- and post-tested on the same level, and the assumptions made in calculating

»

\ , .
the number of objectives mastered.by students who changed levels from pre-to ~ .
post-test. ' .

»

Performance in the Content Areas r

In matheﬁatics,-seven out of the nine students enrolled (78 percent)

»

in the one bilingual mathematics course passed the examinqtion in that course.

.
-

Program students were enrolled in b111ngua1 and ma1nstream science
courses. The overa]] pass1ng rate of ‘these students was 73 percent in ‘the fa]]

term and 80 percent in the spring. The lowest passing rates were exper1enced

AY

- “ ' -44- “ M . - .A- N
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| 5),\/ tenth graders in both semesters.
-— As in mathénatics, program students were enrolled if ‘_b'oth bilingual
amrea{n?ocial studies classes. In the fall, the pveraH passing rate
. : was 7A percent. While only sma11~numbers af students' are reported'as tahi ng
any oneﬁcou/rse the passing rates wére highest in western civilization and

_wo'rld history I, academic. Students apparently had more di fﬁcu],tx with

» ©
o>

economics, in which the_students a¢hieved a 60 percent paSs1;r'|’g rate. In

the spring, the ov.eral.]'passi ng rate was an impressive 91 percert.

& -

. P In'n tive ‘Tangliage ‘courses offered in_the spring, the.overall.passing

N o - . . ';"< ' . * . s N . %&—V !
Y. " rate was 83 percent. While the.numbers reported are smaH th graders .

;e % . b, - ‘
D - appeared to ac 1eve the Towest pass1ng percentages (64 and 81 ‘perdegt for L

nd’ Hlspamcs, respect1ve1y). Overall passing rates ranged, f-om 79

p’ercent (Haitians) to 90_pgrcent' (Hebrew students). On the who& achieve=

ment in the native language Was &igh. ' N

. Students of aH 1angua<je groups were tested with a staff-developed *

instrument ,desif;' to test tﬁew know] edge of their cultural héritage. Thgse
@ were given for an1sh Ha1t1an Creo]e/French Hebrew and Ch1nese -speaking
' .

- \ [y
\'_ . student . oIn the fa]] 80 percent, of the studen‘ts who took the tests passed

-\ _ |
them, as did 82 percent Gf the students in the spr\ng Passing rates ranged

LY — n 8
“from 58 percent (Hebrew-speaking students.in the falt tenh\to 100 percent
¢

RS .(Chrnese speak1ng students in th.e@g term) All 1anguage groups but one

o AR .
* -~ achieved passing: rates of above ‘74 percent. . 2 !

P ~ -. Attendance ., &w o 8 R : : .
R S , . . . - ' N
' T The attendance rates of program 'students far exceeded the average

"‘-:,z"‘ Q{) schoo] rate in all grades and for all 1anguage gvoups. The di fferences were

c.oe T ?/stat1st1ca11y swgmﬁcant for all groupﬂof bf‘hngua] students. . . N
- e ‘ _ .
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other‘ethnic/]qnguage groups. Although this grou‘ is notmnqw'being served \\\\\;

. VIL, CONCLUSIONS AND ﬂgCOMMENDATIONS

The evaluator made three visits to South Shore H1gn Schop1 wh1ch 'ins -

-

cluded. 1nterv1ews with the proaect director and teacﬂ!’s. Unforuunate1y, due -

to time constraints and class schedules, no parents or students could be inter-
- , ! } . .
~wiewed. : ' ' oo -

s

On the basfs of these site visitis, it is qppanent‘th.t the bilingual

¢ prbgrqm staff is extremely- sensitive to the needs of ‘the limited English pra-

ficient students. ,Igdividua] gtudents-or-small grpupsﬁof pup/]e/epefsgheduled o

.o 19 - . -
in a way that allows those determined eligible to receive ingtruction in as .

many content-area courses as possible, in spite of the several native iangduages

o p: w5 " s

. spoken by the ‘students 1nyolved5 . " } - s
Another favorable aspect of the ,program is the.empfasis placed on

intergrating non-Englishwspeakiﬁg and EqQ]ish:dominant stu;ents, both for in-

g structional and non-instructioqa] services. For exaﬁble, in. the foseign tanguage .

Jbi]ingua]ﬂ classes, the fpcus is{on.using the natiye language arts courses to

4
Add1t1ona11y' the program design &nd ‘curriculum have served to foster greater .

assist Eng]ish-dominaﬁﬁ students in enhancing fheir forefign 1iai’age sk%ﬂ]s;

* understandang and appreciation for the customs and habits of the Engi1sh-

dominiant students while sifmultaneously engendering a strong and.pos1t1ve self-

hl . . -

image. ' T o= . .

In the case of ,thg Russian-, Yiddish-, and ebreﬁrspeaking students, ‘ .

they have in the bastzixpressed a greater deeire to pe mainstreamed than the

by Proqect VIBES but rather by a,comprehensive umbreiia program implemented

L

by the New York City Public Schools, it is hoped that these students-will con-
tinue in their desire to be mainstreamed while maintaining'tﬁeir ethnic identity.’
B
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‘cated, capable staff, and a program desigh from which 1imited English proficient

students can highly benefit. The project directoy, sensitive to this, has

N A

The following reconmendations are proposed to implement .the bilingual
1]

-~

educat1on,program even more effectively:
‘1 An -effort should be made to 1ncrease the numben of students served

by the program. Project VIBES has an excellent array of subjects choices;, dedi-

already submitted a proposal that would allow a larger ouﬁher.of Haitian students - . -

to participate in the bilingudl program at. South Shore. It is strongly recommerided

A

that the idea of mak1ng South Shore a "magnet" school attracting students of

Haitian backgroud to be_approved and 1mp1emented. . .o .

>
~

2. Analysis of the data included in Tab]e 3 indicates the greater '

-

degree to which male students exit the program as compared to female students.

. Co. ,
It is suggested that an effort be made to.identify the reasons for the dis-

P

crepancy, espécia]]y at the.higher grade’ levels. It may be that ﬁales are

acquiglfg EngJish and being maiostreamed faster than female students or perhaps,

’

-

they‘are simply dropping out of school altogether.
‘ - N

rd

3. A greater focus on increasing parental 1nvo1vement and awareness
ought to be’onevof the pr1nc1pa1 tasks of those 1nvolved w1th Project VIBES. ~

It is suggested that as a means of ach1ev1ng th1s, contact ‘with commun1ty J "

agencies and other "parent tra1ning" projects, such as that at the New York

City Public SEhoo]s and Project.HAPTT at City, fo]]ege be ﬁadé?"The,Bi]ingua1‘

s

\

i

Education Serv1ce Center housed at Hunter College should alsb be able to ass1st i ‘4
Co |

|

|

the program in this area.
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4, The project 1s in need of, an add1t1ona1 French-/Cr ole-speak1

”

) teécher preferably one specializing in math or Sc1ence. This would a]]ev1ate

" the work of the One Frénch /Creole speak1ng teadher, who in addition to
assigned classes is 1nvo]véd in prOmot1ng commun1ty awarenessr It wou1d also
,‘ \
« serve to ame11orate the educat1on services provided by d1str1but1ng the course !

2

work more evenly. If add1t1ona1 fund1ng is not made availdble to hire angther
B -

teacher ‘then perhaps a, teacher prof1c1ent.1n French/Creole could be 1dent1f1ed

" in the nwth or science department to satisfy this suggestion. " Thefe is a need

for a-French-/Creo]e-speakingggrade advisor to serve Haitian students. QAs funds

-

are insufficient to hire a full-time staff member, it is recommended that the

o

program's paraprofessiona] work with the guidance personnel serving the students

to assist the adV1sement ,process.’
Fal

\

*

5. The overa]] pattern of student achievement in bilingual and main-

‘stream Z]asses is strong. The student data reported for the CREST, however,

) L4

saggest "that the obJect1ve for growth in the students' know]edge of Eng]1sh

syntax (that 70 percent of the beg1nn1ng students will master all 25 of the

, Level I §REST- obJect1ves in a year) may not be a realistic’ one. It is _ ,

érecommended that the’ program exam1ne the level of Eng]1sh prof1c1ency for ‘stu-"

-

dents being tested with. Leve] I of the CREST, to determ1ne the actual and expected

A3

rates of growth. C]ear]y, a student who begins Level I w1th .Some knowledge of
Engl1sh (a pre- test score of over 15 obJect1ves, fgr examp]e) has a far better

rchance of mastering all 25 objectives than does an 1ncom1ng student whdphas

3

.no knowledge_of Eng]1sh. The compos1t1on and character1st1cs of the students

served may‘have more to do with the fulfillment of this objective (as it 1s

~Written) than may ‘the actual achievement of the students. This should warrant

T . some examinatjon and the possible revision of the objective.

b ’ . ’ -4.8- * “‘

r
n
CA.‘



for another cycle with sufficient monies to hire the additional staff needed

to serve students' nee&s. Not only is the atmosphere conducive to an ideal

type of bilingual education setting but the staff is well motivated and pro-
.fessioqa11y skilled to_méet the needs of the 1imited’Eng1ish proficient student.

s 3
, /—\ . M
- . L3
.

B

. ,
:,\\:-:> 6. Lastly, it is strongly recommended that project VIBES be funded - - .

3 - —_— -49. |
j .




