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EDUCATIONAL RESEARCH IN THE ENGLISH-SPEAKING CARIBBEAN

e

Introduction - ]
Lo z i
The English-speaking C‘eri.bbean‘cen be defined as those states that

were fomr{y British colonies. They can be classified according to political
status as follows : the older indepeﬁdent states of Jamaica, Trinidad and
iTobago ’ Barbados ,. Guyana and the Bshamas; the newly independent states of
Greneda. St. Lucia, Beli.ze. Doﬁini.ca and Antigua and the usocieted stetes of
St. Ki.tts-Nevis St. Vincent and Hontserut that are still colonies of Britain.
Guyana. and Belize belong to the continental land mass of Central and South

4

America while the others are all islands. They share a similar history, a

common language and a basic core.culture. Despite these commonalities there

are distinctive differences and peculiar variations which mark each state with
uniqueness. -
The cultural similarities and geographic proximity of these states

have allowed them.to operate as a regional group. Re%ional institutions exist

“in the areas of trade, education, meteorology, development banking and sports.

These regional bonds, hoiiever. were not streng enough to sustain political
‘unity. An atcempt in the 1950's at a West .Indian Federation failed. The dream
of a single Caribbean nation composed of thirteen or more states gave way to

-

the present reLli.ty of numerous mini and nicro-states.

1

The Institutionslization of Educational Research
The institutionalization of educati.onal research in the Bngli.sh-speaking
Caribbean has taken place over the last thirty years, Research institutions
have been creeted in three distinc;‘lyji:fferent settings., I.“ chronological order

of esteblish-ent they can be listed as follows :

(a) The University Setting: There are two Universities in the region.

" These are the University of Guyana snd the University of »the West Indies.

w‘
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(b)

" Medical Ficulty? The Faculties of Arts and Natural Sciencee t‘on\owed’

. substantive activity,

The fl.tt.l“ was thg first to be esteblished in 1948 when it begen\ vith a

shortly, In 1952" the Depertnent of. Bducation was established.

This marked
the establishment of the first edncational inst:ltution in the English-
speaking| Caribbean with a mandate that included educational research as's

In 1962 the Institute of Education was established .-
which significantly added to the educational research capability both in

terms ofpetsonne‘i and financing, Because the: Institute of Bducation wu
established nxionally it also meant the spread of educetional research

from Mona !:ln Jmica to Cave Hill in Barbados.and St, Augustine in Trinidad

In 1964 Guyana seceded from the University of the West Indies and estebli:hed }
its own University, the University of Guyana in Turkeyen, Georgetown. With 3
the establishment of the.Faculty of Education in 19?6 educational research
received a further institutional boost,

The University is a commmity' of sclx_oler{. Research is part of its
tradition, The expectation is that Univers‘ity's intellectuals wi11 not
only transmit knowledge but inquire into its nature and depth extend its l
botmdeties and expand understending. Accordingly, the University is
accorded a status of autonomy that allows it to be somewhat removed from
the hurly-bt’lrly ;nd hustle of tlie ‘real world, The Caribbean adopted the
classic European and British conceptions of the University, With the . i
University came 7researeh :lncluéing educational research, It —was part of '
the package. . N

The Ministry Setting: Government Ministries in the Caribbean are the

‘ttution of the political march to-national sovereignty and political

independence. Dur:l\ng' the colonial era the various colonies were governed -

by departments headed\l\:y directors from the British Civil Service working

out of the colonial office. Their source of authority end information did

- not arise from within the eolon)g but from the intellectual centres of -
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the mother country. ReSearch was not a part of the colonial framework.

-~

in the pfbcess of transformation from colony to sovereign state,
deynrt‘onts of Education evolved into Ministries. By a process of: accretion

the Ministries of B&ucationuacguired expanded functions and additional service
- ‘ v “

roles. Thesé*functions included :

1, glanning;

2. ) curricul@?%ﬁpvelopme?;; ’

3. mdasurem;;t and evalﬁation; ; ' -]
4, test devg}opnentéfj;u- f ‘

5. social welfhre;iij?xili . : ‘ ”:

6. psychological services;

7. ‘speciai education. ‘ o ”‘} | .

; - ;
In the pirsuit of a knowledge base for the execution of these functions and
in performing several of these services, educational research was encompaséed
e ither as a su?porting‘activity or as a by-product,

In Jamaica and Guyana during periods of rapid developments involving

-

far-reaching structural changes, with education being portrayefl as the flagship
. 8 1 ' .
of the armada of national reconstruction, research units were{ established to

¥

aﬁerfbrm the £b110wingffunéxions : ‘ _ /

.

1
,

1. to assist in decision-making by‘pro§iding an empirical data base;

2. Justify incressing expenditure on.education;

3. provide quality control, whers this is understocd to include both
formative and summative ev;luation;

4, act as a problem-solving device espec;ally with respect to some of the

pore intractable problems witﬁin the educational systems,

While the institutional base for educational research in Ministries of )

Gov;rnment is smaller than that in the Universities fé constitutes a very

siznificant part_of_the research é;pgbility of thg English-speaking Caribbean,

o ‘ N | 5 Y.
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(c). The Private Enterprise Setting: Over the last five years two educational

rosd;rd'\ institutions have been created as a result of private cnterprin.'

o

K Th(% Mel Nathan Institute in Jamsica is sponsored by the United Church of
’ Janica and Grand Cayzan while the Caribbean Research Centre in St. l.ucu ’
is ost‘blished as a non-profit, limited 1iability company, Despite the

,difforince in thsdfomt"—in which they hgvelbegn' established both are
the direct rosult Tof then éerson;l interest and commitment to research of
individiuis. Both mdividn_uls are trained in research and cm}gted to
pilrsuo _z:esoarch but are unablo to do so in their existing institutional
lo;ation. Accordingly, they have created their own mstitutimal frmwork
in which to pursue t.heir research interests. In doing so thoy have
created a significant departure by facilitating educational reseazch
outside of the context of either the University or Government, In terms ..
of size md current impact these institutions are quite insignificant.

" - _However, they could signal the evolution of a new element in structural

arrangements for educ;t;mal research in the Caribbean. Both institutions

have beeh .able to attract funding from their respective governments as

!
.well as international agéncies. Whether such institutions will survive

e s ek
. ; " o
. .

" still remains to be seen,
\

Polifical Miliew - /

»

With the exception of Grenada recently, all the Cari‘lsan nations have

been.aither two party or multi-party dqnocricies. In the 1940's Britain granted

‘her Caribbean colonies adult suffrage. At first under British tutelege and

_more recently on their own, these nations have‘praciised the Westminster

mdel of parliment;ry democracy. While political parties have varied widely

across the ideological spectrum the ballot box has been the means of changing

~ governments. To date, Grenada has been the only exception.
. / ,
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" While parties may vary ideologically and governments are changed

periodically, by and large there has éeen continuity in domestic policies by

. succreding governments, Usuzlly, the criticism leveled by the party or pcrties
in opposition against the government is thnt of magnitude. managenent and method.
The government is not doinz enouxh, it is doinz it inefficiently and it i{s not
going about it in the right way. The overell goal and objective of making the
lot of the common man better is never in question. No party could aspire to
public office without such commitment.- It is Axiomatic that governnents
accept to provide more and better housing, more and better education and more
and better health care.

’ Agninst this political bnciground educational. change and developnent
in the Bnglish-speaking Caribbean has proceeded on very similar lines iv sn

. elmost‘uminterrupted fashion over the last 40 years despite several changes
ip govcrnment in most of the territories, Each successive government has
tended to accept the major educational policies of the previous government and

- has either attempted to improve upon their implementation or to move to the
next {oﬁicel step in the light of existing circumstancec. Ovor the last 20 to
30 years educational development has been in the forefront of government
policies. Education has been receiving an increasingly large share of the
national budget. In most Ceribbeen countries the education expenditure is
approximately 20 to 25% of the totai recurrent expenditure of the government

, in any given financial year. Despite the continuity of the policy, the
priority position of education and increasing expenditure, educational

‘problcms have pcrsisted and education continues to be a matter of great concern

H

to both politicians end_people.m_-. : i

‘ Characteristics of the Educational System

)
4

Historically, the educational systeus of Caribbean societies have

nirrored the social structures of these societies (Miller 1976).
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Tuditiontlly he social cleavages have been along racial lineg, (Henri.ques 1953),

There hu been a small upper snd middle class ude up Larzely of white and
coloured people and a large lower cluss made up of Indian nnd Black People.
This pattern has survived with minor modifications over the years. The minor
nodificati.ons being the quantum of Indian and Black People who have been anowed -
upward social mobility into the middle and upper classes, Hence while these
privilegedclasses are now more nulti-racial in composition the underprivileged
classes remains almost totally Indian and black, . -

Mass elementary education has had a long\history in the Caribbean, It

"emerged consequent upon the proposed abolition of” shvery in 1834, It was part

of the provisions for emancipation. Elementary education was free and catered
; largely for the children of the ox-slav,es. Mass elementary education now
‘g T paralleled private fee-paying elenentary educatmn which catered to the
children of the white and coloured population, Mass elementary educat.ion i.n
f ) the Caribbean developed si?qltaneously for different reasons as similar systems
in the industrialized coun;ries of Europe a:3d North America, (Gordon 1963).
Teachei's' colleges or normal schoois were created at the same, time as
| elementary education in order to provide local teachers for these new’ '
3 institutions, Through a system. of pupi.l teachers and nonitors the olementary
. school and the teachers® college became one system catering mainly for the -
black population, The most able and capable students from the elementary
schools through the pupil teachers!' system were accorded a higher level of
education in the teachers' college uhich served the function not only as a -
‘prafessional institution providing teachers but also as the black nan's ) o

_secondary school affording hm the possibility of moving i.nto other professions

\ - .

than teaching. T oo
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In the. 1870's and 80's high schools were‘crceted,which catered

largely to the children of the private preparatoxry fee-charging schools which

_catered to_the children of the-white >md’*-colmred'pbpi1fetion.' “These schools

were linked to the British eminetions ‘system _through the exuninetions of R

thc Universiti‘es of London, Cambridge and Oxford. Because they catered
exclusively for the children of the privileged section they. becane the elite

. institutions in educetion. Hence two puellel two-systems energed, the )

l preparatcry echool end high scliool on one hand catering to the children of
the white and coloured populations end the elementary echool e.nd the teachers’

.. colloge on the other hand cetering to the black population., By the beginning

&
Pl - ——

" of the twantieth century a ‘scholarship schems began . to meke it
I possible for a few students £rom the elenentery school to receive high school
b \education. The nmbe’r; ho;ever were extremely limited, \ - ‘ T
This dual system of education crmated in the nineteenth century
{ - . continued with minor modifications and adjustments until the niddle of thie

century, The new stimulus brinzin( about chanze was that of the move of
B these Caribbean xcolonies towards political independence following’ the
= I -second World Wer. In the weke of the Nationalist Movement there his ‘been .
the intention to eradicate the dual system of education and to create 2
single syste? which catered to ell children. In addition, there was the
intbntion to significantly expand education eepecially, at the secondary level. - -~
The _ establishment of the University of the West Indies in 1948

—- - -marked the beginning of & new era in educational development, The University

.~ —— - of-the West Indies was established by the Caribbean and Britisl_x Governments
to provide the leadership cadre that would be needed by the Ceribbenn
nations as they move towards political independence. This was followed by

* \
the expensfon of hizh schools in the niddle 1950'3, the introduction of the

Common Entrance meinations which made entry to high schcols -based on sierit

-




[

¢ . J ‘1.
“ bl
reb .

&nd the provision\ of nuzerous scholarships through a free place systein which

— Y

now madq, it-possible-for-children froa the poorer classes who obtained places
in the Common Bntr\anco\ Enminations to take up these plnco;. The expansion of
priury schooling through a massive school building prozrmo “and tho oxpansion ‘
of tuchors' eo‘llozos to meet the new ‘domds followed in the 1960'8.

) The 1960's also saw tho introduction of technical high schools, junior
secondary schools, senior soco'xdu'y schools and schools for children in the 4
to 6.years old age group - - basic schools. In addition to the physical * L.

_oxpansion of\ tho syston and the croation of provisions at the early childhood,

” primary, sooondary and University levels of education , there was also the move

to transform the cnrriculm of schools at all levels making it more Caribbean

in content and oriontation. “Curriculum development pmjocts Were undertaken

in every territory. 1In addition, there was the attempt to provide greater
welfare services to assist parents and children in attending schools.~ This

took the form of grants to parents to cover the expenses of'books, transportation,

etc. the introduction of school feeding pmgran;nes and school uniform programmes.,

" In addition to tiie above, in some territories there was the move to implement

compulsory education between the ages of 5 and 15, All these developments and
changes occasioned not only much greater €apital inputs which came through
louns ond grants from difforont agencies and governmonts but also :L{ terms of

local tax revenue devoted to oducation. This era }“‘ the involvoment of such.

institutions as the World Bank, .the Canadian International Development Agency,

‘the United States Agency for Internationai Jevelopment, United Nations

Educational, Scientific and Cultural Organization (UNESCO) in addition to the

British Ministry "for Overseas Dovolopnont. ‘

By the beginning of the 80's the educational achievements were quite

commendable.Over-70% -of the children between the ages of 4 to 6 years woi-o

., enrolled in ;ou kil\d of school, Approximately 95% ‘of the children between the

d
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ages of 6 to 12 'years were cnrol.leci in primary schools, OQver 80% of the t .

children in age zrc.mp 12 to 15 ccntinued to age 15 and over 50% .continued in .,

some typo of secondary school until age 17, In terms of the Third World t.hoso“

are impressive statistics, -It reveals & very high lavel of participation in
. .

the educational systen, xog:w;.thstmd'ing these hc;wever, the following probelms.

dre evident : . \:i - &
1, Many students emgﬁ?fron the educational system at age 12 and 15

-

being still 'ﬁm'ctibnally illiterate,  The exact percentage vdi-_ies

considerably throughout the region but the ffgure , for example, for

v

. Jamaic_a is of thg order of 40% at age 12, .
2. ' Like their parents before them the vast mijority of youngster;
emerging from the school system each year are unable to find jobs
despite ‘the fact that they are more hignly ﬁucated thhn their |

- , parents .l

-

3.. The education continues to be bookish and unrelated to °
the technoglogica‘l needs and the skills requh:ene\n:ts of the economy.
4, Education provided in cities and chief towns is of a much better '
- quality than edifE’ifi‘én in other areas whethgr these be agz.z'ural areas
.- of Jamaica, Guyana, Dominica or Belize or the family islands of

the Bahamas, ‘\\ ‘\\

“h.}

.....
.A

of untrained teachers. Despite the large numbers of teachers that

" “have 'Alyéen trained over the last twenty years the education?al systen
has not been able o retain their services hence the schools
continued to be manned by poorly .qualified persons. \\

6. Fora c&hbixiatiqn of school and social reasons boys perform much more
poorly than girls at every level of the educational systén. The

Caribbean region is one of the few are-as of the Third World in which
r

3
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. tho number of 1111torate males 1n the society o.xtmnber the illitorato females.

[ -

- \noys tond to snrt :ehool lator. :ttond =OY® 1mzular1y and drop out urnor
with lower levels of achiovmnt thaa Birls, Approximately 85% of the teachers -

7 at the primary hvo} ave fmlu.‘ Fu\:lo teschers also outnu;ba; nlo teachers

. o : ‘at the’ poeondary level,. T N —

7. hile oducatidq /had x"‘used expectations for\parents and childr;n stheir

- " prospects for a better life in the s'dc:i.ety have not chanzod zigx{iﬁcgnt:ly.

-

_ " The oconolie;.of all of the Caribbean mtions. u:lth the oxccption‘ of

Trinidad which is sn oil producin} stata, have seriously sufforod fro- the
oeonolic rovorul that has uni.fe:tad itself throughogt the Third Norld since

the aiddle ”of tha -970'3.. In rocent youars the oduut.t}nu provision 1n real
* o tems has fallen. The ' ‘pace of \cducatioml developnent and change has siowed.
o4 v

1‘he sociotios would appsar to have reached to tho limit of \what they are ablo to *

P
-

pmvide for the education of their children nnd A8 At the _moment looking for nevw -
md better ways in which to appropriate the existing provisio s. 'l}w ora of the
1980': appear to be of* a different chsncter frcn the era: whi. comonced in

\ the 1950's. .. . ) ‘ -

. R The Socio-Cultural Context .

Thero-are two dimensions of Caribbean society that are relevant to

this discussion : - .- L "
“(a) The Caribbean is not populated by an inglgenous .popuhtion that

hu boon pnctising a parent culture for thousands of yurs. The

" Aravaks: and’ the Caribs, the in/digenous Indian population -of the . L

Caribbean, were_ alnost entirely aliuimted during the period of
( Spanish colonislism prior to British colonialism. The present -
populstion of the Caribbean consists of descendants. of old worid
peoples who came to the region over the last three to four hindred \
-years. ?hg uexgont‘culturo of the Caribbean is still _nt an y

1

S S 'T ubryoni:: stage of developmedt, . . -
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{b) The region is only now beginning to emerge from over hundreds of
5 L years ofgl’.umpean colonielisn!'vhich is the onlg history of any
- . significante or relevanceoto the eociet*es. P ) 7 - ;F
It is the combination of thesie two fectures which gives the Caribbecn
uniqueness in the world community, In order to understand the socio-cultural .‘ !
coutext in which edu_cational resenrch is being institutio\nalizfd in the Caribbesn %

it is ne\cessery to examine these two dimensions in more detail.

i

The Colonial Dimension : o

!

) Caribbean nations have not come to national sovereignty through armed

-

" struggle 'l'he various Caribbean nations proceeded to independence through civilized
and polite discussions around the conference table, This fact underscores two

inportant ‘points, . o~

l. 'I‘he extent to which' the various Ccribbean nations had accepted the
British way of life and social philosophy. No where in the
“independence movement was there any attempt to dismantle the various

| structures that had been built up during the colonial era, Nor was o

thére any assertion of getting rid of cverything that was_ British in -----

.
Fy - '. N
e e e
. e e e e .

origin and essence. I

-

. _ - 27 "The extent of the confidence of the British in the Ca.ribbean poople,
that when they came to political independenc: they would‘ continui to

maintain the institutionyal arrangements that had been 3stablished'

during the colonial era,

The system of administration of the colonies was that Britain was alvlvays T

doing in the colonies what was being done in’ Britqi tself. The people in the

colonies therefore, accepted what was being don® in ,good ,ini_t&; ‘They we%e‘ . w,'_'_z_
i:onvinc'ed of the essential goodness of the motivation of the hBritish and,

therefore, cccepted the arrangements thnt were made, The major criticisms were

. —.--those of qusntity and efficiency. The essence of the independence movement was

LI . ’
',!' . I3 . ca v 13 .
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the ‘assertion that if the various colonies assumed responsibilities for themselves

- they would do a better and more efficient job than the British ldministretox‘s.

Essentielly politicel independence would mean greeter cfficiency end effectlveness
in the operation of the naltion. In other words, the nationals mnning their owm

country would do a better job than,the—ct‘flﬁﬁ/el/idministrators. The assumption

e
e

/

/
The Traditional Mode

Vs This outlook came from a ?erticular mode ofl thought, 'the traditigonal.
lodﬁe“‘~ nwhich was conditioned by’ the eolonial era, Its basic elements can be
|identified as follows : . S
1, British ..iiorms of behaviour, performance and achievement uere ': '
____ established as the standard fer the colonies, _ |

2, ., -Phenomena in the Caribbean were measured sgainst these norms.

T3, Where differences existed these were perceived as deficiencies.

4, These deficiencies were perceived as an index of inferiority and

was 8 soui'ce of shame.

5.» The maj or objt.ct:lve of,the*society—wes—trclose the gap. Put another |

et
PREPNEROT IS

way, the aim and objective .of the colony was to become 1like the i
) mother country, l
The major elements of the strategy to achieve this goal would be‘greater

assistance from the mother country through greater inputs of men, money,

o et e

_ machinery and methods: - -
In the post-independence period there has been a few minor adjustments
to this traditional mode of thought, British norms and standards have been
— ._‘.;r‘eplaced‘by..ﬁortheAmeriun-noms and standards, principally because of the -
proximfty of the Caribbean to Fhe United Ststes and Canada ahd the increasing \
influelfce and interest ﬁ:g theee two wealthy English-speaking countries. ‘ )
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'l'he mother country/colony's dichotomy has ‘been successfully replaced by developed/
underdeveloped first world/third world, north/south terminology. These reflect

changes in styles of expressions rather than any substantive difference.

Imspe’ctive of the terminology used the enduring characteristic of this dode of

b thpught is its unquestioning, quantitative approach rooted in comparisons between e
’ Jthe Caribbean and rich industrialized states.
During the colonial era the traditional mode was the dominant way of

P .
thinking about phenomena in society.

.
-

The Progressive Mode | ' S ;.

S - -~ . Since thc_late 1960's a new mode of thought has emerged which for -~

' convenience of commmication will be designated the progressive node. It is used
%&T

mainly by some University's intellectuals, teachers, playrights, civil servants

and professionals with marxist or radical ideological persuasion. It has brought

1 - [y _—

] qual~ita.tive dimension to thinking and conceptualization of phenomena in

. Caribbean society and has infused an element of critical analysis. The essential

element of this mode can be identified as follows-:

I NN

* "(a) norms from Cuba and Russia sometimes, in combination with

" western norms, are employed as standards;
(b) 1local phenomena are measured against these norms;
(c) where differences are established these are interpreted as

deficien’cies and are critically analysed within a.marxist framework;

T (d) the magnitude of the 'de‘ficiency is conceived as an index of -
sxploitation by the former colonial or neo-colonial powers;
(e) the cause of the'deficiency is established as structural factors

related to the ownership of tne means of production in the society,

(f) - the cure is postulated as radical and 'fundamental changes involving

"

the destmdtion of the old structures and the implementation of

ideological solutions predicated by an application of marxist principles.

]

* .
. . ‘
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While this mode of thinking has brought a qualitative dimension to the

____way of conceiving phenoména in Caribbean _societies and while thks is far moro | R
penetrative and powerful in analysis there are a mumbei of ways in which this

. . o } : -
mode shares a nunber of common €eatures with the traditional mode, These can

" pe identified as follous :

-

1, Both are omploying ctmd::zus , norms and conceptual schemes that are

external to the Caribbean socioty, Both are drawing inspiution and

—

authority fron outside tho Ccribboan region. Both mploy strctegios

X of adopting and adaptiﬂg solutions that have boen’ worked out elsewhers.
— ...  Both are lacking in creativity and inventiveness. = .

2, Both conceive of Caribbem circumstances within the context of deficiency.
- In ‘the traditional mode this is interpreted within the context of

inferiority; within the progressive mode it is interpreted within the

context of exploitation. Both are equally disdainful of 1ife as it

exists within the Curibbean, -

- et st e s 9

e e e e

| 3‘. Both sets of scholars-arc from the same socio-economic background.

-~

The difference between them is mainly that of age.

The Nationalistic Mode

Emerging with the nationalist movement leading to independence, and

growing stronger since, is another mods of thought that is héreby designated, |

| _the nationalistic mode'. It asserts that Caribbom society must conceive and
3N —

interpret itself cccording to its own image, judgo itself according to its -

RN —— )

standards and rccognizo its omn authcnticity. 'rhe argument is that although the -

socioty has its roots in Buropean, African and Asian cultures, these have been

SRR | 3 togcthcr in a melting pot and what has cmerzed‘is uniquo in charscter, -

iogitiuto in itself and valid. The oscc?tial features of this mode can be

W

‘.‘sumuriud as follows :

’ i | 1. It seeks to recognize, develop and establish Caribbr,m noras and
Q , . l . -3




-

2. It eccepts that not all differences between phenomena in the Caribbean

e.s'judged ‘against European and American norms represent ki’tﬂféﬂcjﬂs_w a
bt ; : ;

1 Ter exploitation. | T

3. ° It seriously questions whether the Caribbean should strive to become

like the so-called developed societies, except in technology. .
4. Where deficiencies are recognized, structural and qualitative
explanetions and causas are identified.

-5, Solutions isre developed in accoxrdance with the ‘specifications of a

particular problem within the local context.
6. Where borrowing is done from other cultures it is to meet a specific

need as pert of an overall solution ‘and is not the totel solution.

7. It rejects both the traditional and progressive tendencies to be

directed by external authorities in the-westemn or socialist worlds.
* Its only loyalty and commitment is to the Caribbean nations themselvess

As can.be seen from ths above, the essential thrust of this mode of

“thinking is to seek to interprgt the world and Caribbean society through Caribbean
eyes. It 4is to create and invent solutions rather than to borrow. In a sense
these scholars Tun the risk of attempting to re-invent the wheel and also of

becoming isoletionists .

\.

'l‘he Mix of Modes

-

A significant point to note is that these modes of thinking are not

mutually exclusive. It is not ‘unusual to find that the same person may use o

T

different nodes in different circumstances, It is not unusual to f£ind that in

. one situetion a perticular individuel may adopt the traditional mode and in

- enother the netionelistic mode 'l'his underscores_ the state of flux. the degree gf

.znconsistency and the degree of mbivslence existing in Caribbean society at the

_ current time. Very few positions are fixed. The situation is very fluid,

ot aa
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_The Cultural Dirension

- During_the coloniel era the Caribbean was donineted by European

culture. (Lowenthal 1972). The educated and ruling clesses imitated that
* culture slavishly although Europeans represented but a small minority of tl'xe
pepulgtim. European culture occupied the super-ordinate position in the ’
.society wﬁile the culture of the majority of the population, African culture,
occupied a subordinate position-along with Indian, Gxinese,}.!eui:h, Lebanese
and Syrian cultures, Political independence has removed Eure\peen. domineticn
and with it the m}ert means of uinteinipg s ninority culture\.\ The 'educeted
and rulinﬁ classes he;eibe”;:e]ft with a ninerity culture without either the
‘ externei authority or the internal pover to. sustain it,
T The creole culture - of the African and Indien populatit?n - has

tegun to emerge as the dominant culture in the society. ¥What is recognized as

‘ essentially Caritbean - essentially Jmicen,_Berbadien, Trinidedien R Guyenese,

. Antiguan, St. Lucian - is the very culture th!etffhitherto was conceived as . =
inferior, poor, bad, indec;:t vulgar and shameful, The culture which now °

° gives the unique identity ‘and distinctive quality to the Caribbean was in the

very recent past that which was snobbed, devalued end degraded by the educeted

and priyileged classes in the region, |

There exists in the region a gulf between the culture of the educeted

N

- e o
St e - e S

~.ex-ul the-emorging-dominant culture, ‘l‘here is ‘a dichotomy between scholership

f
| md the culture of the peOple. The current national culture has not inspired
lor infomed educetieq orx, the educeted. The socieli:ction process that has

been oyerative has literally required persens who have been upwardly socially

w_‘W.“«.....___.nob:ll.e_to_1-...umnceﬁtheir.creole.cul,tx.trei: background-in- order to assume the -

* - opwortunities granted by education. This meant renowncement of the culture of
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oodifying and intorprocing experience., There are many concepts and ideas which . .

- | 4 v‘ . )"3‘.__ - . X / - ' e -
/] ' * . , o ’

The effect of political independence is to set in train processes

<~

that are leading ‘to a total transfomtion of the cultuml stetus quo,

. Caribbean societi.es are passing through a period in which there is re-veluetion ;

and ro-:lnterpretation of many understendings and’ meanings wi.thin tho, socioty. ‘ \\ 7!
In this regard the leaders of this movement are largely in the area of arts. :
While the cultural identity snd the soul of the society reside in

“the culture of the folk which is now assnming a dominant positi.on, technical

and ;;r?)fesnonal competence resides-among those people \vho imitated the cultuto

_that is-now being replaced, The- oultural dichotomy of the past has created’
onpartnents in which noeded and essential elements of the society are now
trapped. -This poses enormous problems in the process of cultural transformation’

ymd the re- ordering , re-valuing and rez-structuring of the various understendings

and arrangements in the society. In order to illustrate the point-being made °

it is necessary to quote an actual example. The example is taken from language/Jamalca.

- “Each Caribbean stato has a Those—crooles~a11—heve a vocabulary e

that is largely kurepesn. In Jamrica ;he creole has a largely English vocabulary.

In.the colonial era, English was the official ianguege of the society. The

-

creole was concei.ved as poor or broken English English was the language of

the educatéd and ruling classes, The éroole was the language of the folk. At

the p};gggp‘tmtin_e_xhile_,ﬁngnsh«remains the official language, the new
interpretation .and understanding of the creole , however, has recognized it as
the language it is. Its morphology and syntax are'West African although its | -

vocabulary is mainly English. It represents the linguistic accomodation na_cvl_e‘ '

—

by the African’?.laves in adjusting to the language demands of their new

" environnent, The creole s the African couponent ‘of the Jmican linguistic

heritage. It is certainly not broken English, 1

As a language it has’its own jmles of syntax, its unique way of

are easily oxprossed in the creole which lose their nuance sand subtlety of

-
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usning in trmslation into English. The croole is the hngusgo of cultural
identity. It is the nos; ffective means of commicating i.ntemany withi.n
the society. , ) -

‘ Nith the new recognition of the crecle has developed w-yeverse kind
-of discrimination, There are some people who have att‘emnxg'd to use the creole
in place of English., This has become pars and parcel of the new move to |
fundamentally question all the existing structures and to overthrow all elements
that are perceived as.colonial pl;c\s. However, there is no gainsaying that
Bngiish has a/siznificant placs in th; Jamaican society si.nce it i.s, one of ths
ujor hnzus;as of international commmication. As a small country one, of the
language needs is to 1ncrease the competence of nationals to communicate in
intemational l.angusges. ‘l‘o attunpt ‘to roplace Engiish with the croo!.e in
mtemati.onal communication would be suicidal. .

. - .—To the lu'ge mass of the population there i.s no question that English .

pust continue to be the official language. English and the creole should

coexi.st as they serve different f irposes. But there are questions that are
raised with respect o the teaching and leaming \of Bngli.sh m this new

situation, Some of these questions are : Can s Jamaican, ‘Barbadian, 'rri.n .dadisn _
by

or Guymese standard of English bo rocognized whi.ch i.s different from British

~% English?~ How can -these séparate standards be defined? How csn English continue

to be learned and taught in the Caribbean without continuing to "sngloclu" -

these societies. - ) - /

This example serves to illustrate the need within Caribbean.socie,tio‘s
for a reversal of the conditioning processes- o£~tl{a-psstr£or significant

_changes 4n the socialization procoss, for the bridging of gulfs that hsvo

existed beweénfaffs;mt segnents of Csribbean societies and for si.znificant
ro-valuing of varl:ous elements of the national culture.,

/ The forogoing dercribes the politi.cal milieu, the oducational setting,

the social logacy and the cuit/uul ferment wi.thtn which oducatic:{nsl research
’ 41, . -
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,h;es emerged in the Caribbean, It is the context influencing educational research

!

‘and which is in tum i?iﬁ&d@ed by this process.

iixisting Research Capacity - “
Beginning with the Department of Education of the Ubiversity c:f tf\e
West Indies in 1952 an educatione{ research enterprise has evolved over tbe .
past thiz_'tl years, It is necessery at this point to describe the existing
research capability i; terms of the institutions, the rosearchers the pmjects
that have been undertaken, the support institutions and services that are in
place, the pxovisions for training of researchers, the source of funding of

resecrch and the resccrch climate which currently exists in the Caribbean. ‘

.

y : 1. Research Institutions

There are 22 institutions engaged\?.n some type of educational

reseerch in the Caribbean. Table 1 below shows the location of these.inatitutions.——————

Table 2 shows the parent bodies which sponsor these research institutions,
While research is being done in twenty-two institutions in many of
these there are different departments, sections or units engaged in educational I
) research, ,Table 3_below-shows the different types of section::nd departnents
C that are involved Added o this list are the two regional projects, namely, - '

o T "The Caribbean Bducat/ional Development Project" and "The Regional Pre-School -

b

Project". The term 'unit' is used ar e of the synonyms of section,

depart?bent or divisio?.

From the information con_tained in Tables 1 to:3 there are & number

- - of salient ‘pointsthat should be noted:
(a) The institut onal capacity in educational research-in the Caribbean

e S T

..is built arg f}pd all core of institutions, namely, seven

»

e e

educationfl research Units. These seven units constitute the nucleus.}
Wiile there are 42 units ih.all, the remaining 35 are involved in
educational research in a secondary way,

¥
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(&) The mstitutioml upu:ity is lasavad asialy ins
(1) tertiary cdncation, mainly she Universiiy; and !
(11) Ministries o€ Education.
(¢) The wnits to which educational research is related as an ancillary
-~ activity are mainly involved ia teaching, curriculum development,:
-measurement and evaluation, testing and planning.

-

(d) ;mie_g, in terms Bf quantum, has the largest share of research
‘ ‘ Al ias

institutions. -
SR T wQgeuﬁoml Stzles
In exanining the work of the 22 institutions involved in research a

number of differont p‘atterns or styles of operation can be identified. These

" are as follows : .

(a) - The Basic Research Pattern : IHere an individual is pursuing an idea j\ =

which is mainly the creation of his own intellectual interest. The

" result has no mmediate application although taken to “its l,ogical
. — - -comclusion in a particular setting it could yield answers to particular

problems. At best, in pncti?al terms, it is a long shot. An example
of this ;);59 of work currently bein’g done is the work on "Dread Talk:
the Language of R'utafarims. in Jamsica'. _\ -

(b) The Applied Reseirch Pattern: Here an individuai«pr group has worked
out an idea or an api:roach. It has been logically deduced from some »

" basic rosurch and tested on 2 pi.lot buis within a particular setting,
The pilot test having prov ssful the efficicy of “the new
approach, there is the nov; to implement the strategy or model-on a .

A system-wide basis. An example-of thiis 1s the "Eu_:;i—cmmu
Arts Materials for Grades 1.3" daveloped by the Language Materials

Woxkshop in Janaica. . . -

(c) The Researchi/and Development Paitern ¢ In this'style research provided

i . .
the rationale and the basis on which strategies, materials and
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procedures are developed concerning a particular service. Through these research
and development ectivitifs new policies and procedures are esfcblished for the
delivery of a particular service in a given settinz. The research and develop- ot
nent activities end'the operction of the service are integrally related

Research provides the inspiration, the leadership, the guidance for the

development of the strategies for the operations of the service. An example

of this is "The Regional—-?re-School de "The Community Nutrition

"Education Service" offered by the National Nutrition Centre in Barbados.

|
(d) The Service ‘Pattern : In this Style a client comes with a concern and contracts
with the: research unit, say of the _University, to solve some problem, evaluate

. A . .
some project or investigate some concerns. The unit accepts the contract, °

carries out the Anvestigation and produces the results for a foe. An),.exeﬁ'pie T
of this is the Evaluetion of the Shift System requested by the Ministxry of -
Education , Jamaica end carried out by the Research and Higher Degrees Section
of the School of Education, Mona.

{e) The Support Service Pattern : In this style some activities are being carried

. out besed on a priori assumptions. However, earch is emplw

infomation to ensure that the objectives-are achieved., Research literally

—

provides summative and formative eveluetions to ensure tha? different

elements are contributing to the overall achievement of th& goals in the

determined fashion. An example of this is the use of research in the Project
for Early Childhood Education in Jamaica that took place from 1966 to 1972, |\

(f) The §pin-of£ Pattem : In this style research emerges as a by-product of the .

execution of some service or task. " For axample, in the performance of socisl ' -
’ work functions, case studies are done in meeting the needs of various parents

and children, From the analysis of these case studies inferences are made

concerning the kinds of problems expez.iienced by parents and children in;- say,

@ . T —

attending school. While the performance of a service is the major function it

- tnvolves the collection of data, the analysis of which yields important research
LS
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- 3. Researchers

.

are engaged in oducntienu research either in a primary or secondary way, _A N
'mzo 4 below shows their location by territory.
Table S shows researchers as they are rgl_a_t_e_dﬁt\g/tho_.pamt bodies

~ !

/~ (=)

qunsoring the various research :lnstitutions.
Teble 6 shows Tesearchers as they are related .to the various typos of

\

units mgaged in oducatioxwlx rouarch

- From Tables 4 to 6 the following salient points can be made:
Only 20.5% of the researchers in the Caribhesy are engaged full-tise

'n:oro are 370 persous who have had trdning“in edueational rosnrch who -

-

in oducaticml‘.nsurdt. ~—The majority are engag\ed in vesearch on a

- ' part-time basis, \ I )
(b)  51.4% are engaged in teaching and research or curriculum deveIoPWSNE
. 'and resesrch, |
(c)‘ | ituearchors ~gre almost evenly divided between Ministries of Education

the Universities in the region,

/ Approximately 48% of the reswarchers reside In Jamaica.
Appmxiutoly 20% of tha researchers in the region hold Ph,D, degrees,

u‘*

oer's degrees and 15% are zraduatos below the Hutar's level, Areas in
hon is stmzth in toru of rosurch sk:.::s possessed are sur\'my,
curriculup,comhtion, testing and linguistic rosurch. Areas of weaknesses
sre classroom, observational research, experimental ’ longitudinal and action
xesearch.

. i.’bseitch Projects and Studies

In considering the studies undertaken.in the xegion, ono' nust include
) %

not anly the projects undertsken by researchers in research institutions but

also tlu work of studonts &t various levels of the tertiary education sy:t-.

JE

Briefly, one can make the following observations about the research studies

Lo S U ) DY




(b)

(d)

(e)

(€9

(a)\ 'l‘he typcs of studi mdorgﬁon vary considerably. By and large, they m )’

(c) _

-produced by research institutions »

4

mtly mdividml efforts, There'is very little team research. .
Thexre is no consistency throughout the Caribbean with respect to the quo_itioxi

of rolov:nc;, where relevance is intexpreted to me.an the congruence between

- the research done and the national concerns as identified by poucy-ukers'

and practitioners. In Barbados, Guyana and Trinided there is a tenﬁbixcy"

3

for research studies to be more dii'ectly‘rela'ted to the concerns of

ﬁrnctitioners and pblicy-—nkers than is the case with Jamaica and the Bahamas.
: e

In the 1 h ter two ccuntries the dominant factor appears to be the particular

mtoust of the researchers -concerned.
While there is evidence to show that some research studies have made
dynanic and significant .impact on both policy\.h\Brac'tice m.uch°o£ the

research that has be‘pn done has had little impaci on either policy or

practice. ) ‘a,‘,

The number of studies resulting from the work of students in the

Universities of the region far outnumber each year the nunber of studies

There has been very little critical review ayd assgssment of the quality

of resesrch studies produced from all sectjons of ghe rssearch community

in the Caribbean. State-of-the-art paperk are alybost non-existent. | / R

i
search that has been doii'e./

Leo-Rh ie (1980) is one of the fow reviews of “
There i$ not a nscious and organized rosearc}‘\ ity in the Caribbean
which operates s/ professional ‘forum through which reseo:rchers can interac—t ¢
and exchangg’ideas. Researchers in the region tend to relate more to tﬁei.:.'
international colleagues in their particular discipline rethér than -1:11{9)'~
rThte 8CYOSS ,di:sciplines to their coue’ag\fes workinz} in their <

institution or country.
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§. Support Institutions . .
° L
xn the donlqylont of an h‘titutionau:od frmwork\for oducatioul

research nmsury infrastructural support links have been ostabushcd ‘l‘huo

are ubnr!.u, dnct-entaﬁon sorv!cag mf;mtion notworks. inégrmation dau .

bases and computer facilities, It is neussuy to discuss euch of thoso in turn,

(a)

()

. b,gst source of mpublj.shedlrosemh studies done in the English-

Libraries and Documenta
1ibrary services are t \¢ best(developod. sinzlo 1n£tutructun1

elenent. Trinidad appears to have the best Service relativo

(t‘"

oducational rosearch\whiie the Bahanas has the poorost. Howovor, .
none of the sorvices # existenco could be xogarded as being adoq.jto.
The total nunber of books in steck, the nmber of por:lodicals s ',‘ ’
subscribed to, space ptovidod‘ and the services given are 311 in u:odj g
of significant increase and improvement. The most urzent- case is - 2 s
tha.t of t}ge Bashamas. There is only one .educftional docuentatign

é:ntro in the-region. This is logcated ‘on ‘the Mona Cimpus, Because

Ve
this centre doubles as the Faculty library it has_not boon ablo,

within the space and staff eonstrunts, to develdp fully as a

(4
docurentation centre. The Dpcmontation Centre, however, is the

w

spesking Caribbun.

‘Information Networks : There is only one information network that has ’

« been established to collect primary source materials for social acionco

m&?oducntional research, This is thp Socio-econogic Netwoxk in Jmia.
'ms network is still at an ubryonic stago and its oxistonco is bottor
known by,the informstion speciausfs than by educationa:.l,md social’
science resu.tchers. ] .

Computer Facilities : With tho oxcoption of the Univorsity Colputing

Centre at Cave um. the eo-puting lurdu,u that currently exists in

. 2
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the region has the capacity to provide all the data processing needs of

educational research probably for the next five years. The greatest

el "‘ e

oL problen 1ies in-the area of"softw:reﬂdevelopmt. In this Tegard, the
ﬂ‘j_wg_i;‘e_ates,t—need' is féﬁmlg;ment‘of packages and programes related to
the ‘analysis of data generated in the field of linguistics and language
researeh. g‘
_ There are statistical packages available for psychometric and - g
» - survey-type research. 'l'he best” t;;ed is the SPSS package. There is the
: tendency for researchers to stick to the analytic tools available in this
j , - package even where there nay be limitations because of the particular
: 1 B {’ L statistical method s(npl:zyed by the package. In the Baliamas, 1n particular,
A ’ there is also a,shortage of systems analysts and consulting programers.

However, this is generally true throughout the region, Qt. the moment the

3 ~ ot
g

two types of machines ngst commonly used in the region are the IBM 370

‘series and the ICL 1900 series, . -

T e
N .
e, NI
]
-

. . In large measure researchers in the region are lacking in computing

. progrming skius and as such, need to rely a great deal on programming

1 'specialists and systems analysts., a

R TU R TR
.y K

*

T
- 1,) ~ +(d) Links to Information Systems At the moment Jamaica has the only fully

j
functioning computcr tcrminal 1ink to data bases in North America.
Currently the Caribbean Indu¥eaidl. .. Research Institute (CARIRI) in
Trinidad is upgrading its telex link to a terminal link. Shortly

o] TN -
] ' " « ‘
.
e Y
. . A

, r o esearchers in Trinidad should enjoy a sin':ilar facility. The Caribbean

/ ; Developnent Bank in Barbados is about to institute a similar service. I |
. .J q:yana and the Bahamas there are no links neither are there any immediate -

plans to inplement such a serv:.ce. , i

| At the moment the University of the West Indies and the United States

P Agoncy for International Development (usun) are looking at the feasibility of -,
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‘a8 needs assessment survey done by consultants, the Ministry of Education and

27

“

of esteblishinz satellite telecommicetion -linkages-between the various

Dz~

English-speeking Ceribbean territories for the purposes of University teaching,
meetings and staff developme]i:'mgrmes. It could be th‘et .automated national
information networks in the various Carilibean territories could be linked by
such a system for the ,p}irpose of‘ sharing educational. information.

6. The 'Trainini of Researchers -

The training of educational researchers is one of the tasks of the
Higher Degrees programmes of the Universities in the region. Both Universities
have developed programmes in the field of education at the Master's level. The |
University. of the West Indies has established a programme at the PhD level,
Both higher degrees programmes at the two Universities have follgwed the British
tradition very closely, ‘ | N

- (a) The Master's Prog amme, Universitx of Guyana : In 1976, as a result of

tfe University of Guyana, it was agreed to nount a Master's in Education
programe. The aim was to bring together persons who .were' currently employed
in curriculum development, test development nd research units of.the Ministry
of Education and promising individuals wi’n&*the educatjonal system in order
to upgrade their skills in the areas of measurenent and” evaluation » curriculum
development and research. The programme was executed. by a specially recruited
team of 'U\niversity professors who taught the respective courses at the University.
of Guyana in the mornings and woiked as consultants in the respective units of ~
the Ministry of Bdgcetion in ithe evenings,

The concept was ‘that the professors would work with‘ the various units
to orient thea to the national needs identified by the survey and also to attempt

to deVelop the degree programme from a task-oriented point of view, In treining}

_personnel in this way a number of important benefits were expected to occur,

[¢)) There would lve o disruption of the work situstion by the individuals
being taken ewey fron thoir jobs.

28t o)
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_ variate Analysis. The coursework was completed in the first year. Druing the

(i1) - It would be more cost effective to bring a team of competent ST
' miversity professors from North America to Guyana than to send the
o attldents to. universities in North Anerica. " C
. (i1i1) hcause the programme was developed in tf\e local setting it would be )
7 possible to train individuals so that they were conscious of natiénal -
needs and of the particular social context in which they would. have
to work and be effective, o
(iv) With the University lecturers teaching the courses slso acting as
consultants to the Ministry ‘.of Bducation the job situations should
.'become more :lng line with the teaching programme.
The progranﬁ’a consisted of a core of courses including the following:
- FoundationL of Ourriculun
- Psychology': of Leaming and Teaching
*« Research Design and Methodology
- Educational Statistics; and _
« Educational Psychological Measurement.
In addition, there were spec’ialised- options from which individuals had to choose

two courses, ~These options vere : Curriculum Evaluation, Affective Assessment,

Educationzl and Psychological Heasurenent (Advanced Course) Mplied Multi-

second year students wrote a substantial dissertation based on research relative . Miw

to their areas of spec:.alization. 0f the 28 persons who. startea'_—iefr aftef e
the first year” one did not complete the course and the other was not awarded
‘the dezree. Finally, 24 students graduated w1th the Master s in Education in
August, 1978, '
In May, 1981 these 24 individuals were located as follows : _
(1) twenty had remained in the,Caribbean, 19 in Guyana and one .employed

. to the Caribbcan Examinations Council in Barbados; ' Ce

!
'
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is still in the procoss of trying to mount a Master's degree prolrammes on a '

" continuing basis. i . ’ S N

R -

(ﬁ) * four had nigrated outsi.de of the Caribbean; -\

~

-

(i.ii) of the 20 remaining.in the Csribbem, 12 had received pronotions in

\ their jobs since graduation;
(:lv) four of-the graduates were involved directly in educational rauarcit.

—

-~

~ - » —

Over the t_:liree y\eQi period concerned, migration of academics’ and the -

- - . i

intellectuals from Guyana has been quit\ofhigh.\, _That eighty-seven per cent (87%)
of the graduates from this progranmme sre still in the Caribbean would indicate \
successful “ret,ention of these graduates 'by the Guyanese educational system, V

It should be noted that the University of Guyana, Faculty of Education
el

o

(b) The Jher Degrees Progranlne, School of Education, Mona ¢ The/,/ -
-

higher degrees.‘ programme of the School of Education, University of the West

. Indies, Mona, commenced in:-October, 1964, At first it was the rosponsibilitj

of the Teaching Section of the School., The responsibility now is that of the

\r

Research and Tiszer Degrees Section. In the 1980 to 81 academic year there
were 124 stude.nts enrolled in the Mu;&r*s-prome and 15 in the Ph D.
programme, The najority are enrolled on a part-time basis, The number of
gracduates fro thi.if» programme is shown :ln Table 7 below, ‘

*There are. four candi dates who have recently submitted their Ph,D, Theses wnich

are i.n the process. of -being exammed 'l'hese students are not recorded either

- AN

as being enrolled in the programme or as having graduated,
" The mmber .of graduates remaining in the Caribbean is shown in '

Table 8 below. \\ | . ‘ '

It can be seen that from the 53 graduates from the higher degrees
\ * ' ) —
programme at Mo\?a only\ five have migrated, three or whom were Engligh and P

returned to Eng}and w}fne one was Canad;an and returned to Canada. Only one

West Indian gra@uate fx}'om this programme has migratJd.
S - | |
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- ‘,It‘“should also be noted that several of the M.A, graduates have gone to North

America to xead for the Ph.D, and 'so far they have all returned to the.
i

Caribbean on the completion of their programmes, This high retention of °

experienced the higzxest outflow of professionalp- during thel last five years.

Table 9 below shows the areas these graduates are currently
employed. ‘ |

It can be seen from the Table that the majority of graduates from
the higher degregs programme at Mona are employed in tertiary institutions
md;xdini the University il:ld Ministries of Government.

The poiic& of the University of the West Indies is to promote under-
graduate study and to leave post-graduate work to the ingenuity and resources
of plarticular faculty. The burden of the cost rests with the students. There
are very few post-graduate awards available in Education or any other faculty.
On the other hand, there is a great demand by students for these courses,

Because many have to pursu; them on a part-time basis the drop out
rate, is exceedingly high. In additi;»n; it takes quite a long time, an average

—

of five years on a part-time basis, for students to complete the master's degree,

\

- - - While & successful éﬁg%; ‘at the M.A. and Phl.D. levels has been establisgea
at Mona and while this level of training has produced educational researchers,
this has béen,accomplisﬁed against significant odds.

7. Journals

There are 28 journals pubiished in the Caribbean vwhich report
research f'indings. Table 10 below shows the distribution of these jc_mmals
accofding to countries. ’

Table 11 shows the journals published in the regions according to

the type of audience they serve,

Table 12 below shows the size of the circulation of the journals.

\‘l . -
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During the period of the 70's there has been an increase in the growth

of indigenous literature. ‘While the growth of journals pnblishing educational )

resulu 1: a posi.tive sign, and there is a growing tenlency of researchers to
co-mnicete with each other thmugh journals, the fact remains that the
mug\enous literature is still in its infancy. There is room for considerebie
grovth and e{tper;dion. The permanence of this enterprise is not entirely e.ssured.
| The 1arger publications 1like "Social an:l Economic Studies", "Caribbean

Quartcrly"and the"Caribbesn Journal of Education”, have been recognized by the

University of the West indies for the purposes ef promotions and eppointiente.

This i.s a significant development since_ the tendency in the past wes to accord
such status only to research that was published in journals in the fi.rst world,
With the recognition of these Caribbean journals researchers are encouraged to
publish their findings in the local setting in which the resulis are produced,
Netv;i.thstmding this hovever, there are many researcpers in the region who
still publish tl.xeir research msulte in foreign journals., There is certainly
no sense in. whi.ch all the research done in the region, or even the majority of

1t. is published loceuy. In’inany instances there are good reasons since the

- et %

_ pajority of journals-in the region are behind schedule, some by a eonsidereble

_length of time, It is sometimes easior and quicker to ptpbheh ebroed.

A prcliminary and hrief survey of the research papers contained in -
th\e t\cchnical*journals reporting educational research in the rogion reveal
the following:

(a) There are less papers published per year than work done. Many . |
rasearch projects only record and disseminate their results in |
mimeograph papers with very limited circulati.on. Oily a ninority
of these are actually published and still less in the local joumls.

" (b) ‘There is no commoh theme or concemn which seems to Wite or give
eoherence to the verious research pipers. , There is a wide di.versi.ty

of concerns and interests manifesting strong individualism.

-
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(c) Most freqpenthy the papers are concerned with defxcienc1es in Caribbean
<>
education as defined by some fbreign paradigm and as measured by

instrunents'imported from outside the region.
"(d) Some papers manifest qeaknesses iv communication skills on the part of
the researchers especially with respect to reporting their findings with

thoroughness, clarity and conciseness, - . . -
: o P . .,
(¢) The inadequacy of the library and documentation service facilities and in  ©

| some cases the lack of links to infornation data bases are manifested in
the written papers in that literature is inadequately represented or
positions taken by authors are reported without mention of recent subsequeat

o
retreat or modification of those positions by the authors themselvez. !

.

; (f) Some papers manifest methodological weaknesses with- respect to sampling, - -

the treatment of different varia§§es, the use of instruments and in the
overdependence on paper and pencil techniques as the major source of

infornation for the various investigations. The majority of 1nstrunents

used 1n the various research pro;ects are, by and large, imported from

f1rst world countr1es and mod1f1ed in a number of ins1gn1f1cant ways,

A Aga1n, {n many 1nstances sufficient safeguards are not takén against the
ways in wh1ch statements of respondents may not exactly coxncxde with the
actual realrt?t Because of these weaknesses generalzzat1on outside of

the very prescribed setting in Jhich.the research wasfdone~is extremely
risky. Also in several instances there are weaknesses in the interpretationl

of results because variables that could very likely influence the phenomena -

.being investigated were not included or were treated inadequately, Y
1 -

(g) The general impressxon given in most research papers is that researchers
have been follow1ng rather slavishly 1deas, parad1gms procedures and
approaches that have been developed in first world setting. On the whole,

3 3 ' there is a lack of ingemuty, inventiveness and originality. One comes ~

-' - . <

‘,gygyhgt;h»gheﬁjgpyessiopisbntnshg_najqrAbins of ,Caribbean rescaichers is . ...
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‘ . to probo questions that havo already boen answered elsevhere but for .’
: X A which the Caribbean version has not yet besn described,

j | ’ (h) Notwithstanding th‘ above, there are seversl papers of quanty
‘:A ’ . ‘ published each yoar reporting rcsurch displaying originanty.

8. Funding .
At the beginning of ths institutionalization process educational

R

research was funded princi.pul y from two sourcos,
(a) intomationu funding agencies; | ’ >
(b) the University of tho wm Iudiu.
Although th!.s -pattern mn obtd;ns the conitnont of the University has
increased significantly while that of funding “agencies hu decreased., The
: lkxi.yo”rsity‘s contxibution ﬁpnsonti indirect support /of governments but over
the lu,t docadb govexﬂnents. thmolv’es l;ave beconé' moxe directly involved in i
: pmviding both core and pmject funding, -
" { In the 1960°'s Intematioml funding agencies_g_m_vi_c_l_og _@g_&m_‘_’i_“&-———”——

" for the utablishunt of the two research units:

) (s) 'l'ho Institute of Education of the Uni.versity of the llut Indi.or anhd p
T T B “(b) " The Carnegie Research Vnit of the University of Guyana, o o
Both these institutional units were fully taken over by th. respective
universities at the ond of tho funding porlod. They are still functioning and
performing the roles origimuy ostabnshod for them by the agencies. While

these mil.ts are not opmting—mdor tho ‘same names, having been :lntozutod into

the structure of the Uni.vorsi.ti.u" faculties, the 1nto¢r1.ty of their operations * 7
has been pruorvod; _

. In the decads 1965 to 75 international agencies givo modest support

to nvonl od_ucatioual research projects. - (It is necessary to point out that

) g htomatiml am#}u have never given msive support to oduc;tioml

) mmch in tho Caribbom.}/ The qoncin tlut woro most active in the

T £ \
B 5 5.4 . . . .
' S 34 , .
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Caribbean rezion over this decede were the Ford Foundation,the Carnegie
Coxporation, UNBSCO and CEDO. Most of the projects were concentrated in the
’aree of curriculum research, 'l'he existing capecity of the region in '
linguistic research can be traced to the assistance given i:y the Foxrd Foundatioa
to this type of research in the late '60's and early 1970's, Similar support
has been given in the arsas of Science and Mathematics by other egencies. ’
Over the last five or more years the number of agencies operating and the size
of the projects have decreased sip;iiican_t'ly. Y\ 'the moment the only educctionalh
research project of any size being sponsored by an international agency in the
"Ceribb-ean region is that of the Internetione‘I Dﬁ\irelopment Research Centre (IPRC)
-Project Primer in Jamaica whi'cﬁ' is operating on a grant of half a million
Canadian doll(rs over three yea:rs. ‘
" The pattern has been'for" international agencies to fund educational
research projects that have been consistent with partiwlaL themes as _ ——

-~

%_;_,;—detemhorby‘tﬁﬁoliq of the agency at a particular time. There have been

times when the themes being pursued by a particular agency have not been in

keeping with the needs of ‘the Caribbean at that time, This has caused problens

for educational researchers in that while grants for pro‘ects are needed the
funding is nct available for the needs as they ‘have perceived It should be
said that Caribbean researchers have been quite ingenuous in the ways in which
they hcve circtmvented this problem from time to time., Areas in need of ] ‘
support which have been neglected include Education as it rélates to sociel
stratification, the economy and policy as well as the training of educationel'

®

researchers, ' : < '
Another of the weaknesses of the project funding by agencies has been
that grants have been made for relativyly short periods, one, two or three years,

In a, few instances there-have been extensions of grants for as long as six years,

/
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"l'ho limitation is that because of the weak base of research in some areas,

work has to be carried om for a much longer period of time before the desired
objectives can be achieved. This is probably endemic to the v;ry nzture of .
resure;h’ itself and may not be a phenomencn rostricted to Eho Caribbean, 'l"bo
lack of congmonce between the funding period and the time required to couploto
a particular pmcess at times inhibits the full accomplishment of various
objectivos. .

Another eonsideration is that at ti.los projects have been ilplonontod
by agencios that have ignored work being done in the region. Consequently they
have pitched their efforts way in advanco of the particular stage of developunt
or state of the art of that activity 1n the region. An exmple of this is tho
"UNESCO Curriculum and Teacher Bducati;p Project" of the 1870's, The oygun
Tesults of such activi’ty is ti]xe' dissipation of effort and extremely limited
success, . | N

Because of the economic stringency experienced by most Caribbesn
states at the current timé both p;oj ect 'and cors support for research have baop
kept to & minimum, The fact that one gf-vermnent has included educational
rvesearch as part of a loan pacmo fron an aid source would seem to indicate

" that were such funding availstle at le\ut sope governments in the region would “
' : \

‘make use of that facility. ' ~ N ' \ B
Over the past decade -the mdigen; support for educational research ‘\_
by go{rernments and .the University has incriued.\ At the moment all core fundingx
for educational research i,nstitutions in the Caribb\an are from local sourcu.
Toa great extent the majority of the projects currentl being carried out are
also. sponsorod from udigmons Tesources. Because thegmding avaihble from

locn sourcn mﬁo,f,na_cﬂquity small the projects that are currently being

,

\,
carried out are by-and Auge very restricted in size and scope.\ While the

increasing support off sducational research by locaI sources is 8 Yti)’\hulth)' sign ’

the wherewithal of those sources to provide adequate funding is extremely limited.

B i e D T e
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9, »‘l‘ho cuuto InflﬁmcinLRouuoh

In uuining the oliuto within which the rosoorch ontorpriso operates .
- i.t i.s hportmt to note that the Cu'ibbom version of eolonhlin had left a
~1o¢aoy of wthor:ltorionin. Against this bnckground a process which has i.ts
munco in quosti.oning convonti.onal wisdom is potontiany throatoning to thoso
who \d.sh to prosorvo the statusa;uo. To those who' see the need for chango and |
are looking for answors research is accorded a place c.i a higls pedestal to which _

. groat oxpoctations are attached., To all conoornod because of its newness i.t

\

attracts attention. o - ‘ _
| In most Caribbean societies éhoro is the freedok to enquire; there !
is the pmtico of freedom of expression and there are no o{;ort or covert means . '§
used to provon‘t or inhibit sny kind of research, What is researched and how it
is_dono is largely dogonino_d by the :i.ndividual R his.intorost R hisl' o?ungo and
h:ls’ particular view point. <This is not, however, so in every state. In Guyana
~ for oxuplo, a repressive climate exists. There is at the moment “confrontation ' ,7 ’
between Univorsity acadenics and govornlont. The mpact of this on research ts(
that thoso, who. are opposing the .government litorally specialize in polig nsnrch
wvhich challenges tho posi.tion/of the govomont Those academics ind rosurohors
prho try to avoid this confrontation concontrnto their efforts on r_oso_urching
quostions rnisod by prtctitionors‘wbi’ch ;ro neutxral with respect to any.policy
implications. The impact of cliuto in this parti.culur case soens to be that
of governing the direction of rosoarch rather ‘than either its quantity or i.ts
quality. : ‘ > v -
" ) One fo:ctoi' w;ucb may be & phenomenon of small states and thus of o

porti.oulir relevance to th‘o Caribbean is that of size oﬁd intimacy. The research
. community, educationsl pr 4 titionexs, technical advisers of policy-makers and

poliox-nkoro themselves all come from the samé ,so'ci'.al grouping and are well-
" B ) \ Vo -~ - . ," .
o7 known‘;o“'nch-‘othor:wsocanufoﬁthiﬂ»‘mt;ucy, research into policy questions
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are f;au;ht with difficulties, ‘l‘his' is not because of any leu; or official
m A'but rather from the fear of losing personal friendships or of_
endangering uhtiomﬂips.\ Policy research has ,cquired s zm!.t?.vity which
may mot be present in a larger society where there is.a greater amount of-
@ofsﬁnuity. This factor is -or& evident in the smaller states like Ba'rbuiu
and the Windward and ue;:rd Islands than it is in the h;;er states, for
example, Jamaica. ] .
A Another factor influonﬁing the climate for resurch in the Caribbean
'is the implicit\assumpti '\that conventional wisdon and comonsense is &
sufficient basis/ on which to proceed with rospect to:
(a) the formulation of poucy, p ;
v(b) thlo dctenination of practice and procedure, - ' <
Part of the colonhl loxacy_, this region is that there is rudi.nukx}ta accept
opinion as fact, to ;ubstitute hunches for conclusions from empirical evidence
m% nske chanxes. without substantial investigation, Probably because of the .
suall size of the statos it is usually felt that the mdividua}s know what the ,
problu is. The ganoral foouug is that rosnrch is going to yi&ld what is alxwudy
known, Again the doeply ontmchod tondoncin in the region to imjsate rather

thun mmt R litigato agcinst 1ooking to ruurch for amwors and innovations,

” v t
/ . W
;

/ ' ~ Stages of Institutionalization

-

The Caribbom is a eonglouution of states that are not all at the

same stago of dovolopmnt. Furtl_ur within any single territory deveiopment is

not mi.fou. One sector uyi be fairly ‘advanced whereas another sector may )
oust t a very rudhentuy stqo. This lack of unifo;iity of development in a
"single territory and within the rogion as a whole makes it nocnury to take

|
he

tho stage of development into consideration whenever adocisions are boing made

sbout the Caribbesn, ‘ : , .

. In mlyin; the eouccpt“‘f stage of dovolﬁiﬁt—to o“auutionﬁ rom -
‘ iatho&rlbbommu qlmmmumammm.nmb -




Level 2

- f

(s) the level Qf mtitutionauntion in a particulu: torritory,«cﬁ

. (b) tho quantum of ruureh outpnt.

Level 1 ‘l'ho ¥indward and Leeward Islands

T A
* These seven mini-states oftcn rofemd to as the I.usor Dovolopod

-

@ N

~ Using these two criteria it is possible to 1dont1fy five levels of dovolopnat:

capacity. Though their teacher training programme tends to smsiti:o teachers

" research working in thm states, there is only one small private research

 to ochcsti.ml -yesearch and while there are some persons trd.ned in oducsti.aul

institution, The qmmtu of rosurch -‘.pers R projects md studies produced is

exceedingly low. Support h‘frutructuro for educational usurch is almost

uoa-oxistcnt. "It is not inaccurate to uy thqt an educational roseu-ch enter-

'Statu of the Caribbean (the LDCs) have li.ttlo in the way of oduutional rosutch

1

3

- —~

prise 1: almost non-oxistont in these states. Lookisg into the future in the .

long term one cannot envisage each of thou %tates doveloping its om ~

research ontorpri.so.

particular attention to their interests and concems.

:'nuuhm'u'

-
-

. The best that could be expected would be that overtime

they would participate meaningfully in the ‘regional research capacity which pay

Here thers are two institutions, the College ‘of the Bahamas and the

i ’ P . . . .
Ministry of Education _thg;t are engagwd in educational researth, Linkages have

. centre and docunentatim urvi.cos.
living ind working in the Bs.uus who have a conmitment to oducttiona! roiurch.
One. could uy that the Bshamas is at the mcipi.ent point of msiituti.onanzing '

'y rosutch capnb:l.nty in.education,

Level .3 : Barbados and Guyana

o /...

Thers is a nucleus of trained researchers

’
LAY

Hexe rosurchvinsututious have bun estabnshed the necesury

L e N VoA e ~
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<At dgaing-.

=
| sq:port;orvicu ‘m‘ in place; “the nogonuy linkages have been estdglg._shed
e (e lntwu‘n the research institutions and the support services.
ERIC , "7 " Nk Lo
S ’ g

-

" just) begun to bo’>ude \d.th the various support infrastructure -  1ibrary, computer
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!lowwer, the level of resdarch output is low. The Teasons for this low output
" differ betweed Barbados and oumi In Barbados the pre-occupation with ’
servioe functions and a generel feeling thet the causes of the probleas th;t
exist are known gage against a higher level of output. In Guyana there is
general nleise end Jdow morale in the society which 2130 permeates thz educational
uresurch euterprise.
, Level 4: Trinidad

P
3 =

Here reseereh institutions heve been esteblished the ,support

3

infrestructure is in ‘place, the linkeges heve been established betweeni the

T

reseerch institutions and the support serviees. 'rhere is e\ suu nucleus of

researchers who are engaged fuu-tile in edu;etizonel and’ sociel science research, -

~e

There is evidence that reseereh has made an inpect on policy and practice ir

e nunber qf instnnces. However, the research .entexprise is very suu end its
range of interests and ,nctivities have been limited to linguistiesf curriculum

and sociel science questions,

[

Level S : \Jmiea _ ) e

»>

The size oi-' ﬁte research enterprise in Jamaica is elnost that of the
_rest of the region eonbined. All elenents of a support infrsstructure are in
" place and funetioning. In .addition, there is a policy-uking body, an *
Educetionel Reseefch Council which seeks to give general direction and foeus to

re“ﬁerch in the country. A wide range of research interests are pursued nnd

-the quantum of the res“é‘srch output ‘i significantly larger than thet of eny
. wg g
“other ‘territory. “ |

i
1

[4 .
b % \-‘_,.. ‘?—T
ithere is virtueuy no research enterprise to- the point at uhich the research

enterprise is firmly established end opereting, it is necessery to note that

——‘

not even in Jeleice, at level 5 cen the Tesearch enterprise be described as _

Having 1dentified five different levels ranging from a point where - - o

~ sdequate to the tisk that research 'should perforn reletive to the educational

EKC system and the society, By and large, tba research institutions are not

0-
. . - i
e s \ -
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o
leaders of thought or pract ce in the eéuce&onal system, There is a minimum

amount of tean reﬂearch or 1 rge scall projects tnckling national probleams in

F lulti-diseiplhnry uay. 'I’here is very little experimental research and ‘only

few .'mstences of longitudinal reseerch
| If the stages of 1nst1tutimenution are looked at relotive to time
the relative sophistication of the Jamai.can research enterprise is to be expected

since the process of Mstitutioneij.zing research in the region began in Jamaica
. i ,

4 : ' :
_ thirty ydars ago. Probably also this is as much as could be expected in thirty,

years. The point to be noted is that there is great ;cope and need for

continued development..

. Has Research Made any Difference? |
" Has educational research in the English-speaking Caribbean made any

difference to educational policy or prectlce? The legitimacy of this question
‘ oy . .
resides in the &ssertion that a research enterprise in education inuse justify

its existence in makiné significant contributions to both policy and practice.

Without such impact the research process and enterprise is /bound to be cglied
o Y
into- question. /

The simple anéwewe questinn is yes, It /.'. possible to cite
numerous examples froné around ghe Caribbean both at th[ef natiotgel and instl}tutioml

levels, For the _prupose of this exercise five instanp'es,will be quoted. l
., . i - ‘! . Jf
These are as Sollows @ s ! )

- » +

. (a) Limg_xistic and Language Research by Dennis Craig and his comeagues

-

in Jamaica and its impact on language teaching in:schools Language Arts poli.cy
of the Ministry of Education and language materi}als in the form of textbooks,

workbooks® and teecners /guides in use in Grades "1 to 3 in the Jamaican school

(h) Linggistic\and Language Research fby Lawrence Carrington and

colleagues in Tri.ni.dad and its impact on language arts curriculum policy of the

Y
K]

. 41y , .

Ministry eil_!@cation.
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(c) Research into the levels of ilcthomtics achievenent in schools in -

the Hindw;rdAmd_Looﬁard Islands by Desmond Broomes and its subuqmntrinpcct
~on curriculum policy of the Ministrios of B(llucation nnd curriculun materials
‘ und in schools in the Windward and Leoward Islands. - ‘ ;

‘ ((}) ‘The use of Roscarch in thc .project for Ec’riy Childhood Educction
in Jmicc co»ordinctcd by Dudley Grant in dovcloping a succcssful intemntion
strotogy to signifi.cantly improve the quality of basic schools and its sdoption
by the Ministry of Education, Jmicc and Dominica as the model for the nctioml

-

systou. : ! ' -
(e) Research on 70:30 system of award of school places to high schools ~
in Jamaica by Errol Miller and its subsequent impact on thc chhgo of policy by

the Ministry of Education, Jamaica to entry to high school based on academic

by
-

.merit in 1974,
The examples quoted cbo\_ro are illustrative and 'not‘ exhaustive of

| research that has made a differente ‘to both pol_.icy and practice in education in
the Caribbean, In. exanining these examples there are a number of comon threads -
which seem to indicate a commen pattern. One is mot c'tton\tpting to say that once
tncsc elements are in place rosccrch_ will havo an impact upon policy. There is
no usumptio’n or usortion.,of being ablo to identify nccogury or sufficient
conditions. There is no attempt to determine causality. However, comlntiono
are being noitcdi‘ It could be that these factors relate to the stage of
institutiona;lizotim‘ of educational rosolarch in tho Caribbean, the size and . »
intimacy of Caribbean society or possibly to the ulimste which exists in the
Coribbcan thch influences research policy and pi'actice. The common elements
can be noted as follows :

1. The Researcher : In each instmco there is a researcher who provides
consistency and continuity to the- rosoorch effort, He may be aided
and usis‘t\d by different individuals and agencies at diffcrent timcs.

& . | h ' 42 |
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-2, Time and 'rininl ¢ In the oxnplos quoted the shortest time it took rosurcl;

Their offorts may be disoontinuous or sporadic but his is continuous,

mifosting co-itmnt to ‘the porticulnr idea and project. Originally the = |

roun‘ch was the brain child of this researcher, )
!

" to ilpuct upon policy was six years, In the case of Craig Qt was fourteen,
Currington, thirteen and still continuing; Broomes six; Grant eight and
Millor, seven, Also timing appeared cruical. The impact of research on
polioy. assumes that the research results are available at the particulgf
til?‘ when a policy :hnngo is contemplated, This is usually at a time when
a lar;o number of othoi:’ changes are boiné contemplated. Usually this _
oomciégs with a change of government ot change of Minister within the a
" same government.. - ’ ’

3. Networks and Linkages : In each instance through a number of different

pechanisms involving netwgorking, linkages woi‘e' astablished between the

researchers andi research institutions on the ofe hand and the policy-makors
and policy-making institution on tho other. This linkage seems to\p{ay

an important part in the adoption of the research and its translation‘into

policy. - C .

4, -Dissemination : The dissemination of rosoarch:rosults plays an important

. ' -
part in creating the climate for change by providing the logical rational
. | - .
framework within which existing policy can be criticized successfully,

it also providos ‘the rationale for the adoption of the new policy.

5. The absence of evaluation : While research may be used to establish the .

officucy and effectiveness of the new strntegy in a pilot setting, gnce it

is implemented on a national scale it is assumed to be equally effective.

'l'horo is no evaluation to vorify this, Probably the experiences quoted
" here are *to0 rocent for such evaluation to have,saken place. These may ' :

/.
tako place in the future. The point being noted i that research is used

- to test nou stutogios and uothodologios within a pilot setting in order S
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to eonvineo the pou':cy-'ukors,ilut it should be i-plumted in the system,
but ‘once it is implemented there is no check to find out 1f the claims ..
_udo«by the new strrtogiu are gctually achieved, It is a noll-lmm fact
that within the context of a puot seotting with the direct 1nvolwuont of
the creators of a particular strategy, performance levels can be obtained
which may] not be r;plicated when that very strategy is generalized to the :
ontire system, |

~

There m\ nusber of important issues which arise from the instaneu
in which rosurch hn aade a difference to policy and practice. It is necosnry
to discuss :thou in some detail.

1. Basic versus Applied Research : Interestinz light is thrown upon this

controversy by comparing and eontmting the linguistics and languuo
research of Craig in Jmica with Carrington 1n Trinidad, Crgiz
started his research in 1964, Theé new eurri.culun, the language arts
" policy and curriculul materials were 1lplom\nted in the Jmicln
educational system beginning in 1978, Carrin\tm stmod his nuarch
:!m Trinidad in 1968 and has now arrived at tho\xtm ruclgoﬂ by Cr, g T
in 1972, He is Just at tho point of beginning to\tmslato the research
into dotailod currieulm for Grades 1 to 3 and to produco the supporting ‘
curriculun materials,’ ’
Ont of :tho contributing factors to this differon;:o in duration
is that Craig in Jamaica had tho benefit of a complete competent
description ot‘ the Jamaican croolo by linguists from the Faculty of Arts
at Mona, Starting from this base he udevcontain log;ul deductions k
;d.th respect to the oduutionnl inplicutions eonuﬁuont upon- the
d:lfforcn}cn and the :lntomronco that oxistod‘ between st‘»dard English

and tho crooio in tho lumlng of llnguago by Jamaican children.

. ' Cot, , :
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He 'eoulé'therefore, proceed immediately with tpplying'reeearch_to determine :

(a) the language that the child brought to school at age 6 or 7; and

/ (b) the teaching model that would be most effective in this linguistic context. -
1

Carrington 1n Trinidad on the other hand, only had a partial
description of the Triniéedim creole. This was in no way as conprehensive‘ or
as reliable us the description availabla to Creig in Jamaica, Cerrington hat to
carry out the basic reseerch into Trinidedim creole himself, in order to omplete
the linguistic analysis before proceeding to determine the language of tha
children and ;he teaching strategy that would be effective in the Trinidadian
situetion. Thi.s meant that Cerringtm had to spend a much longer time in basic
res'eerch before he could begin to tackle the problems that were his urgent and
igpediete concern,

! At the moment in the Caribbean it is the common view among many

6policy-mkers and practitioners that basic research is a luxury that carnot be
afforded, Applied research is conceived as ‘'bread and butter! research which is
the type that is requi.red The instance quoted ebove indicates that there are
some problems in which basic and applied research happen to be different stages

of the same process, In addressing some of the problems related to thi.s phenomenon
it is impossible to proceed to ;p‘pl‘ied research befo:e obtaining needed answers
from basic ressarch. To proceed in haste to applied research is actually a waste

of time. The most expeditious action involves completing the basig research °

germane to the problem. This is an issue that funding agencies, policy-makers and
' 4

- practitioners need to examine with researche}rs in order to be able to shart the

" most effective course in ariylgiven exercise, °

2, Disciplined-oriented versus Action-oriented Research : Both Craig and

Grant began nerking together on a single project designed to -#mprove

the language learning of young children, A conflict arose between them

wllich_ they failed to resolve, This matter was discussed thoroughly
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to show the teacher in detail how such knowledge and stutegies could

within the Institute of Education and the director decided at the end of one year

to separate them, Two separate projects were established which would allow each
to tackle the problem according to his own strategy. The conflict sonsisted of
the fouoviu Craig attempt ted to attack the problen through di.sci.puno-orloutod -

‘ linguistic-typo nuarch probinz into the nature and norphology of the Jm:lcm

dialoct, the difference in structurs between this galect and standard English,
the interference that was consequent upon those differonces and the stutegies

that had to bo used to overcome this interference. ‘Grant on the other hand,

focused on the fact that the teachers in the schools were untrained, inexperienced,

ﬁoorly educated and lacked the nece;ury equipment and materials in the schools
l 3 *
to teach effectively. Unlike Craig he had no intention of immediately creating

any new knowledge about ,‘lmguage learning or teaching. His concern was to inprov;
Fhe situation :lmodiateiy by focusinz on :
(a) measures to upgrade th#q#quauty of the teachers; .
“(b) ut;;i:;;:eeded by the teachers for effective teaching.
His approach was to use the bsst knowledge available at tbat time abouit hnguago
learring, translate it 1nto terms that were understandable to the tucher and
be applied

i
in the classroom, Jhi.le Craig's approach was d:lscipuned-orientod Grant's

approach was that of an interven!lon stratexy in which research was used to determine -

the characteristics of the teaehers and tho lsaming situation and to evaluate the
effoctiveness of the troatnent over time. i

/ ' it is interesting to note that Cnfg's'approach had the stamp and
approval of his University colledgues while Grant had the approval of the'\
practitioners and officisls of the ¥'ini.stry of Bducatiou. It is :lnterosting to
note that the approach of both persons finally resulted in highly succeuful
projects. Grant's. strategy \of improving the quality of poorly educated,

inexperienced and untrained teachers was remarkably successful,
i ) A )
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Likewise, Craig's lixi‘guistici-oriented research was equally successful, ,Bothl
improved students' learning. llowever; these two strategies could mot be. -
accommodated in the same project because the essence of

~  so different.

. 3, The Reseaxrchar,6 a Critical Factor

would seen that to separate the researcher from his reseerch is ertifi. 1al,
This factor might be rehte?l to the stage of development of educational
research in the Bng)jish-speeking Cerit;been. At the present time large sc le
~tean research by institutions is not the order of the day. Research proje te
. are invariably, the work of particular indiv}ga}i even if those . individue s
“Lere assisted fm&xce;iee‘gues or research assistants. The point
is that in this context' who the researcher is, where he works, who he happens

to know within the_mlicimaki_ng structure and how he is regarded by that

&

framework, ave as important as the choice of methodolcgy, the thoroughness of
the analysis of the'data, the soundness of the‘ interpretation and the clerity
with which the implications oé .the research are related to current educational
practice and policy. "The _re,cd’miti.on of the researchler by his colleagues,

' policy-makers, practitioners and international agencies seems to be as
important as the reseerch findings. This factor could explain wh): some
research findings were not used during a parti.cujlar period although they were

relevant to various concerns at that time and pro\;ided necessary answers.,

4, Linkages and Networks

In looking at the activities engaged in by researchers in the
Caribbeen a distinction was made between those who are involved full-time in
reeeerch and those who are involved in research while also carrying out their

V ruponsibili._ties. It would appear that thowther responsibilities,

! . ‘ R
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especially teaching, are i-portcnt in utabushing‘ nukuos and in forming
_networks tlut are erughl to tho cunslation of r%uu'ch into both poucy lnd
pncuu. lhoro researchers are also engaged in tuchinz at the higher ,

domu' level the researchsr uses his ﬁndinzs in his teaching and in so doin;
disseminates his findings in his classes. In the Caribbean, persons enrolled

. in the Diploma in Education, M.A. and Ph.D, programes are invariably located

at strategic points in the hierarchy of the educational entexprise, ° By this
means tho ru;earcher, through his past students, devolops linkages with the
policy-making structure. While being in research and other activities may
reduce the quantum of rosgirch done by the researcher this dual responsibility
could onh?".ce the. chances of the use of the ressarch, It could be advantagacus
undez" certain circumstances for researchers to be m;aged in both research

and other activiées. The danger to be watched is that the other activities /

do not prnclude the conduct of resnrch entirely,

) S; The risk involved in using Research Results

All policy questions are usually sensitive but some are more serisitive
than others. The use of rouarch findings as the bue to fomlate policy contains
an oiqgnt of risk since no one can be a hundred per cent sure that. the policy

will have the desired effect. There are times whbn research results are not used

in a particuhr situation, not because the inpucations for policy are not clear

or becuue tho research was not weil done but because the poucy-maker is not

¢

) puparod to take the risk involved. In the mstmce qQuoted above where Miller was /

adviur to a Minister qf Educati{m, the Minister did not »inploment the policy

.sidply because ‘he would be the one taking the risk which was considered very great.

Were it not for the fact that the following year M;flor was in a ;.';esitim to ake
responsibility for the risk involved, the particular policy would not have been
inplo;mtod.q It is mp/ortlnt to consider this factoxl' of :"1:16 which the rgsearchor
because of his confidence ht his work mld be willing to take tut the poucy-ukch
-would not, Azun. this uy be a factor elated to thl stuo of development of
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" both policy-making and research in the context of the Caribbean,

funding cycle seems related to twd primary factors: ’

_turn’ of the policy cycle. , Mn-example is the case of the language rosniqh of

Research, Fundin;' and Policy Cycles
/! S
Funding, policy a’i’xd rosearch all seem to have diffexent cycles. The

(a) the ,economic; circunstances prevailing ;t & particular time; snd
-(b) the priorities ,cst'nb;ished by agencies and governments as
their major concerns at that particular time.

Poli.cy has its own cycle. ) In the Caribbean, policy changes are
usually :ohtcd to changes of govemnments, Most Caribbean territories are
two-phrty dcnocracies which change governments periodically, Sometimes

\changcs are rehtgd/ to changes of Ministers of !/!dpcation within chc same e
governrent, In ‘many instances, changes in polic); have to await these events. ')

Kesearch has its’ own cycle. Basic followed by applied reseéarch, L

/r:
operational uqdel.' building engi.neereé in the context of the real situation
and evaluation. It would appear that the possibility of research impacting

policy relates to the ways in which~ these three cycles coincide, ]

= Timing is a cri.tical factor. It would appear that the funding and
research cyclcs muet cdincide prior to the point at which the policy cycle is
ready for significant change. ..Oone sequence of the interplay between ;olicb
research and funding that has actually occurred in the Caribbean, can be
smt?izcd as follows : ' / .

. , / .
Policy changes stimulate research which attracts funding. The research

findings then form the base of new policies in the next turn of the policy cycle.
Wher2 research misses a '"policy oppcxjcmity" it simply has to await the next.

Carrington in Trinidad, where.in 1975 the system was ready for policy changes
but the i'cu’u'ch had not progressed to the point ’whcre it could yield specific
curricuhn materials mg! policy;l. | ‘
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- Caribbean region,

ptwide Mdence for these whe wuld n:lsh to use such ufori{tion “eonstructively,

Another consideration is vhere the !unding cycle does not coincide -
vith the resurch eycle. '!‘here have been segrerel pmjects ‘that have l{t;rauy
been left in mid air, to be eont:lwed by the ingenuous effort of a comxitted

! researcher, simply because the funding source hu stopped funding while thel .
project has not yet veached the polnt where signincent results are forthcoming,
This invariably increases the tile takon to-compiete the project, usuminz that
the cessation of funding is not fatal to the project., The 1nterface between
poucy. fund.ng and research is in need of careful Oxmhution and study,

‘ gamy ef Research

* There has been 1ittle or no critical review or assessment of

educational research in the ﬁnzlish-smiking Cu'ibbem. ’l‘he'enly review [of Lo '
educational tesearch so far’ is thet of Leo-Rhynie (1980), In this paper Leo-Rhynie
ettupu to xvview some of the M.A and Ph,D, studies related to teacher education

that have been done in the Higher Degrees Section of the School of Education,Mona, /
It .is probably understandable that in the first 30 ’years of existence the research
enter;;rise has been concerned mére with doing research than attempting to review )
what has been done, One feels however, that sufficient has been done to date in
some areas that justifies state-ofthe-art reviews, Particularlylbecaus‘e‘so zuch
of the woik that has Geen done has been unpublished. The published papers in both
foreign and local io;tmals represent but u fraction of the ‘total work that has

been done, Researchers ebout to eabark on sny nex ﬁ..bject find 1t difficult to -

pt hold of the work that has been done because of the very nature of the : _ i

Statements thst can be made about the quality of research in the
Caribbean region in the absence of such reviews can only b:h of the most general
kind, One could say that excellent v;ork has boen done in some a.reas and poor
work in others, Such a statement could be made ebout ;nythinz anywhére, State-
sents about quanty mt of necessity be detailed and specific in order to

A
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One can therefore, only point the need for the assessment of the quality of

. educational rosoarc!{ that has been ciouo to date in the Caribbean,

| { i . Concludigl Co-ont

As rosou'ch‘hu developed in the English-speaking Caribbom policy-

_ makers have used findings for different purposoi. These can be summarized as
follows : ‘ '
(a) to legitimize policy ciiinges/;

(b) to justify educational oipondituros; -

(c) to ensure quality; and

(d) to act as a problem solving device with respect to some of the

]

more intractable problons of the systea,

\.

. By and large, researchers havo bonofitod from the practice of roseu'ch. In the

lhivorsity sotting they huvo obtainod promotions, Several University researchers

have been rec itod into senior ‘administrative and policy-making posts in
' . ‘ Govomnont. Frtl\ono point of view it could be said that those who have been
generating new know\ledge about the educational system have been coopted into
‘ poiicy-—uking and management positions within the educational systom. Notwith-
standing tho above. the \ducationai resoarch process in the Caribbean is still in
" its infancy. The oducatisnil research enterprise is still extremely fragile,
. ‘ Excopt for the oil producing state of Trinidad and 'l‘obago the entire
\ Caribbean aroa ‘is currently rooling undexr the strain of the global economic crisis,
- The predominant concern of these tmti'ios is for economic survival, Inovitably,
social services inc-lu«}ing education \?ro being cut. By a:}o large, educational
researzh is eonc'oived as a luxury, heilco the 7-agile and infant research ontorpi'iso
is facing a very stiff economic chanonge. It is possible that some of the gains
made in tho building of oducationai rosoa\rch in the region may suffer loss during
this poriod.‘ This would be mfortunato_ sinco the educational research enterprise
' oat ihis time in the history of the Caribbein i:\ just about at the point at which

.
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1t can bogin to make very sinifimt contributions to the mlution of the
Caribbean’ oducation snd Caribbean society, ‘
e . - \
Bducat:lon:'f' lmurch lm uouod and evolved in the Caribbszan as a

¥

result of two factors.: : Lt - B
i
. (_a) political development as uations luvo -omd fro- tho colonial
' ora; snd -

(b) educational development as countries have aftfupiod to
: institutionalize university oducltion in the ugim.

In this context it is hportant to note that it 13 research in general and not
educational rosurch in pmiculu' that is being weaved into the fabric of
Caribbean socioty. Gruter hportanco and support hu bun attachod to the -
dovoloplet\t of research 1n the fiolds of qriculturo, national services and \
medicine, - | - ‘ < |

By and large, e:iucational research to date has reflected the s;cio-A
cultural biases now dominant in the. socioty. Most of the research has 5 con; rwed
to the traditional mode_of- thought provail:lnz in the society, Chtnengos to the
status quo have invariably come from those with msixist 1doologiu1 lurnings.
A fow researchers manifesting nationalist ,tondoncin have broken new ground in

. / . . /
some fields - language teaching and leamning for exawple - but thqir efforts are

’ largely unrelated. There is no sense of a research commmity cousi:iously and

ar

deliberately attempting to address regional and national izsues and conceras. '
, ‘ ‘hxo mvontivo potential of research to create new responses and
relationships and :lts reflectivo capacity vwhich promotes tho questioning of
eonvontional visdon is still to be luningfuuy realised in faribbean societies.
’l'o this point oducational rosurch hn tended to be imitative rathér than
inmtiv/o although there are :lmtnncn of or:lginal work which has far-reaching

implications, Btfox:ts have been concentrated on trying to replicate findings in

the Caribbean which have been cbtained elsewhers, Probably this should be accepted
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-socio-cu}turu dihu‘n facing Caribbcm soc:leti.os. There is a strong desire by ..

ciribﬁom poopio to perceive themselves ,and the wo‘rld through their own oyos. ‘

.'l'ho quo:tlon is, hov can research infors the process?

. At the moment research is very much a follower and not a leader hx -

'C;x:ibbems‘sociegies. Pmbtbly-the fact that the vast majority of researchers

afe from the privileﬁc;l classes contributes along with the iqtf'anc;"of the

research enterprise to this situstion, To what extent can research re-sducate

and re-orient researchers themselves? Can and will research become a lgader of

educational thought and in the growth of the developmental e.nter'prise?l These 3. =

are inportan)'t questions in attempting to contemplate’ the. future development of

rosearch in this regi.on. ®
‘ In January,1981 a meeting was  held in Bridgetown, Barbados, which wu

attended by reseaxlch managers and Technical Advisors from Ministries of Education

in tﬁ'e Caribf)ean, the University of the West Indies, the University of Guyana,

CARICOM, the International Development Research Centre, l}prd Foundation, the

United States Agency for Intemational Development and the World Bank. 2

The objectives of the meeting were as follows :

b N to bring togéther researchers in the English-speaking Caribbean -
to explore the possibilities of estsblishing linkages;

20 to i.:i‘gntify the major constxjairfts in doing and using research
resulits‘ in the region; -~ . _ _ ’

3. %o identify available resources and explore possibilities with
funding agencies; B |

4, - to discuss_ and examine ‘papers_ produced under the auspices of tixe

. Research lieview and Advisory Grloup concerning research capacity /

. ~ and also the research process; | ‘ ; .

5. _ to explore with technical advisors to policy-makers wa;'s in which
odxkqtional research in the ;Caﬂbbnn can more effectively sorve ‘

e gq ' S8,
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\_ .7 . zhe policy-making pmce\n. - ‘..
(/thor d‘olil_;eratim of tho.u matters over s po\riod of tl;ru days the fofloﬂiu
= \ - i
recomsendations and resolutions were a\zx«d on: .

-

"20 - That 4t was, the opinion of the neetinz that it was necessary lor
\ linkages to be estnbli:hed bﬁtween oducati 1 rescarchers . scross
. several disciplinu. However,_ in establis ihuo linkages and
v uotvorks it vas important not to create a new supor structure that
could ,lud toa weakening of existing structuus. Accordingly, the
Dean of the Faculty of Bducntion in Guysana and the Dean of the .
Sehopl of Bducutiou of tho University of the West Indies ‘were chargod
with the responsibility of convening discussions on\this motter
with\roseujchers‘ of the several campusesQind in the different countries
& / with a view to determining the exact fom that tl;es'e linksges would
take. Following these discussions the Deans would come together
il : ( to corr¢late and coordiuato the responses with a view to’future

implementation, /e spocific idea to be examined was the possibility .

of biennial "confo/ronces of educational researchers which would

rogate throuxh tho uveul eountries over the vegion,

With Tespect ‘to the instituti ization of educational ru.earch in
: the regim/t_' it was gemerally: f:::hnt some agency noocied tc; pu:fou *$

s sin\tilar’ role in the Caribbean t'o that performed by che Ford

“Foundation in the Southem Cone of South America in tho 1970's,
, ) Accordingly, the Universities of the region would approach the
| o intematioml Doveloplent Research Centre with respest to a long

tern project which would ‘at least contain the following olmnts“:

L4

o e . _(a) short-tem training in “the Caribbean area to improve tho nix ' ,
o‘ research skills in the rogion bearing in wmind the cuz'unt

* .
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(b) improving the opportunities for tull-tine treining in the M,.A. en}

. . Ph.D, pmgrunes now operative in the region- _ . '\

(o) essistenee with the dissenination ‘of research _results incluling the

| - )
-, " of classroom teachers, teacher trainers and policy-makers;

. (d) hproving the support services for geseerch with particular reference

. ! . - .
L
I
}

to the libraries, documentation services, information systems and
computer facilities, especially with respect to‘software development;
" (o) . funding for particular projects which could be of wide regionel
application and signifieer.ce.
3.‘ The neeting was of the opinion that the Universities of the region should
enter into discussion with the governments in the region with respect to
_the possibilities of regional loans for educational research. Particular
attention would'be paid to the needs and concerns of the smaller less

g

developed independent territories that are emerging in the Caribbean. -
/" Subsequent to this neeting ronstderation has been given to the
establishment of a Caribbean Edueational Reseaxrch Review and Advisory Group -as
the most effective means of addressing the issue of bringing together educetional
Tesearchers in such a way as to give direction » guidance and ‘inspiration to the

Zurther development of educational research in the region. This Group would have

as its terms of referenee the following
1.  the fostenng of un_educational research community in the Ceribbeen;

2.' the commissioning ofxstate-of-the-ert re}riews‘7 intending to identi
promising research results, existing ga s and of determining t/y

quality 'of research done in different javeas;

3. to give adviee\ to governments, institutions and agencies engaged

in educational research in the region;

SRS to act as a clearing house for researehers, egeneies and governments

- engaged in the reseereh proeess.

.
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— trensletion of research findings so that they could sexrve the pruposes ,
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" It can Le seen from tﬁc proceedings of the meeting that tho

recommendation contred on three /of the most critical issues on Caribbean

J

oduutional reseu'ch nuely, t/ho continued development of individuals as
;-osurchors in the Caribbean, institution building and funding, Given these

’ indedients there is every resson to believe that educational research Q’ill

eontinue to evolve in the Caribbean into a very positive component of the

|

educntional onterprise. I
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FOOTNOTE

1.

For a. full descriptica of the Jamaican Dialect see
Bailey, Beryl, 1966 Jemetcan Creole Syntax, Casbridge  ~
University Press, London; or

LePage, R.B, and DeCamp D, 1960, Jamaican Creole,

" MacMillan, lLondon.
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For a full .d§scription of the meeting see the Report o

on the Caribbean Educational Researchers' Meeting,

" Bridgetown, Baxbados, January 14 to 16, 1981;

sponsored by the Research Review Advisory Givup of -

the Ini:ejmational Development Research Centre, .




Number of Reae.arch ‘Institutions in Different Countries

\

TABLE 1

) Number of
* Country ° Institutions %
Bahamas . ) 2 . 9.1%
Barbgdoa 5 22, 7%
Easternl Caribbean 1 bo5%
Guyana 3 13.6%
Jamaica 8 36. 4%
Trinidad 3 13.6%

. e
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TAB£E 2

| . Parent Institutions of Research Organizations

A

L 1
3

. : ‘4n the differpht Countries

Countries

os Caribbean

Guyana

Trinidad Total

an

2 o 9
- 2
1 . 5
- 1
- ) p-]
- 3

Parent ‘ .
Institutions :
Bahamas Barbad
{.g;Univeréity‘ - ) 2
R College 1 -
Ministry of

. Education 1 1
' ‘Other Ministry - 1
i ‘Regiopal Body . . = 1
: Private/other - -
| Total 2 5

-

=ian
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: TABLE 3 . \~ S
! .
i >~
|
K Types of Research Units ’
. . - < N x‘ N ’
Major Punct}lon of Units . . Nu{nber of Units
. ‘Educational Research (only) o \\ ?
@ Social Sciance Research 5
o |
- Teaching - ‘ g . S
.- ! Curriculun Development 7 L6 ;.
’ ‘ H - \
Measurement,; Evaluationand Testing :‘ i
Planning - L3
Nutrition Education” \.\ 2
Special Education : i2
Pre=school Education 1
i Social Welfare Services ‘}\ - »-«”‘*“’/,f?‘”,
: ‘Psychological Services " 1\ - .
r———="" 7" meacher Education 4 B 1 R
‘Medical Researet : ' 2
. L
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TABLE &

~

Researchers

Countries Number %

Bahamas / 33 8.9
. ) Bayéados . k6 12.4

Eastern Caribbean 3 0.8

Guyana 59 15.9

Jamaica 179 47,8
.- Trinidad 52 1%.1

Total <. 390
/
~ L

i

e T it D AVt A e o & e

ﬁunber of Researchers in the Caribbean




AN
Parent ~
Institations : Countries
' ) Bahamas Barbados Eastern Guyana Jamaica Trinidad Total
Caribbean '

* - A .
University - 21 - 38 78 20 157
College ‘10 - - - 10 - 20
Ministry of
Educdtion 23 10 - 2% - 72 32 158
Other Ministries . « 5 - - - - -5
Regional Bodies - 10 - - 14 - 2k
Private/Other - - 3 - 3 - 6

Total 33 46 3 59 177 sz 37
- |
s 4_\. '
LI
‘ §
64




'~ * PABLE 6

7

1
[ R ¥y 2
A

Numher of Researchers in Various Types of Units

L

. ) , . v

Major Function of Unit’ Number of Researchers

-

Educitiipnalbxefs.ear‘ch (on].y). B e 30 e e :\Y\WW .
" Social ;cignce Research ' 46 . - L
. Teachiné | . 103 .
Curri.-cuium Development 87 . . t
Heaauremex;t.. Evaluation and Testiné 22 \\;\ '
P)Ianifng«~——~~«» - 16 { ' | T:
Nutrition Educaﬁgn 8 — , \
Special Education ) 2 )
Pfe-dclgool Education . - 1
Social Welfara Services i ) w2 ~. 3

ngchblogical Services

Teache; Education 8

Hedicf.l Research ) . 8 -
Total - S , . ;7-0.

14
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‘ Number s¢>f Grajduatea / ‘
| C/ T
[
i l // ot
Years Master's  Ph. D R
— 4 . .
L N \ ‘\\ e
1964=70 6 \ 1
{ :
1971-74 L6 1
1975-78 U / 3 o
1979 to present | 22 | / ST e
Total \ 48 -9

i

|
’ P \
| i,
1 o




Phe D. Graduater

Totgl number of graduates

Graduates still in the
Caribbean

Graduates who have migrated

7.

2

B.  Master®s Programme

Tdtﬁ; number of graduates .48 .
Graduates remaining in the -
Caribbean b1

3/;

Graduates studying in North America

L ! /
Graduates whg have migrated .3 /
Graduates deceased 1 /
ll - . \(lu

i

)

c. Combined M.A. and Ph. D. Graduates / ’ \\;\_

Graduatgb stuéying in North America
Graduates'uigratgd ‘

Graduates deceaged

s

o TOTAL

Graduates remaining in the 6;%ibbean

{

4l

’l-l\n'\vl

53

67.

o~
e
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. . . . PABLE 2
v e o Master's Ph: D,
: Institutions , ) Programme - Programme Total
b . N . iy e .~ ‘ . ' '. o ‘ . /'
1. ‘Secondary schools - ;9 ! - 9
‘ 2. Tertiary inatitdtioga L ' 1 15
- o T, University o 5. b 9
, 4, Ministry of idggition 0 7 - 10
a 5. -Other Ministries {I - 1
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! _ ' ] TABLE 10

‘Educational Research Journals in the Caridbbean

o

~~ F
.. ° 1

Total Number of Journris ‘
Publishing Research Journals Restricted

Country ~ including Education ° to Education
Bahamas , 2 ’ - 2 i
Barbados L - . 1

Guyana - . b T
_Jamaica "m .

) \
Trinidad 7 _ ¥
T 28, 15
= e
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Y ) s /
- f ’/ /‘
1 i ,‘, .
I ) || - g
i : //
- 1 ¢ /
TABLE 14 /
_— _<‘V,--—_.,_a~' ——? x}
" ' Audience Reached /L)LJournals /
Audiences cmu:/t’triea '
- —_—
7 ¢« _ Bahamas Barbados Gu}hga Jamaica Trinidad’ Total
. - : / "
Researchers 1 1 / 2 b 2 /’ 10
Practitioners 1 1 -l 8 . 12
a7 Informed Layman - 2 4 2 "9 3
) |
\~ ... TOTAL . 2 b \ b _ A 11?_,__, .28 -
: . 1 ‘
AR 1
i }
3 ’y\ ; ’ ! *\\
‘s \ - .
) ‘ ., . .
! |
§ 7 ; \ i
\ N 1 .
L. N ' _ -
k \\ ° I -
A 1\ L —~- ,
:..»1"‘" \ ~ \
N - | T
| \
\
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\
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TABLE 12

Size of Circulation of Journals

t

Sige of - _

Circulation Journals
Number %
Below 500 15 536%
..501=1,000_ _ - Q,HJ,”gﬂ-Q%__w_,
1,001=1,500 2 7o 1%
1,501=2,000 1 3.6%
Over 2,000 b 1%h.3%
Total 28
o e : ¥
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