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This bibliography has been compiled as part of a continuing series designed

to make information on relevant dissertations available to users of the ERIC

system. Monthly issues of Dissertation Abstracts International are reviewed in

order to compile abstracts of dissertations on related topics, which thus

become accessible in searches of the ERIC data base. Ordering information for

the dissertations themselves is included at the end of the bibliography.
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AN EVALUATION OF AN INDUCTIVE METHOD FOR
TEACHING THREE SKILLS NECESSARY FOR READING
NARRATIVE FICTION OrderNo. 8126668
ANTHONY, PaTricia E., ED.D. Boston University School of Education,
1981. 116pp. Major Professor: Thomas E. Culliton, Jr.

The purpose of this study was two-fold: to deveu_)p a studg guide to
be used for teaching three skills necessary for reading narrative
fiction (recognizing setting clues. identitying chmax, and recognizing
ways an author ;eveals character through speech and action). and to
evaluate the effectiveness of this study guide.

The study, employing an expernmental group of fifty ninth and
tenth grade students and their teacher, and a controlgroup of fifty
ninth and tenth grade students and their teacher, was completed from
173780 - 3/28/80 in & high school suburban to Rochester, New quk.
Data for each group were collected as to scholastic aptitude, reading
interest, reading level, sex and pre and post test scores on hterary
skills tests (author made) on four short stories. )

Each group, experimental and control, read Sixteen short stories.
The control group was taught by tre more tradtional method usually
employed by the controf group teacher who was unaware of the
nature of the study The experimental group was taught by a method
involving the study gusde. The expenmental group members read
each of sixteen short stories and completed a s:uqy guide concerning
the three skilis necessary for reading narrative fiction and justified
their answers with enidence. Correct answers were marked good by
tharexperimental group teacher. and incorrect answers were left

unmarked. Students were free to reread and discuss answers among

mseives.
theF’rior to reading the sixteen short stories members of both the ,
control and experimental groups wers given a pre test on one of four
forms of a test regarding literary skills (recogruzing setting chues,
dentifying the climax, and recognizing ways the au_thor reveals
character through speech and action). Atthe stud'y s end, both
groups were given a post test on literary skills, which tqsted these
same skills. Pre and post tests on four short stories weré constucted

author.
> t‘:':e data, treated by the one way anaiysiq of co-varnance, revealed
that the experimental group succeeded sgnificantly better than the
control group. The experimental group's mean post test literary skilis
test scores were significantly higher than those of the controf group.

These drfterences considered the students® scholastic aptitude,
reading interest and reading achrevement scores as weli as their
Scores on the terary skilis pre test. Those outcomes held for the total
group as well as when groups were broken down by boys and girls
The one element not common to both groups was the study guide

.

USE OF READING STRATEGIES IN SECONDARY CONTENT
AREA CLASSROOMS Order No. 8117161
BUTCHEO. KAREN SCHERER, PH D Ar120ma State University, 1981, 1S1pp

THe purpose of this study was to deterune w hether an integrated
methods and practicum approach to teaching reading 1n the content areas
would result in increased implementanon of evaluanve procedures and
uistructonal crategies by secondary teachers as compared to a separate
theory and pracncum format. It was also to determine whuch strategies were
percen ed by secondary teachers as most worthwhule, whether or not they
were able to use them 1n the classroom. Both responses to quesnons and
free responses were gathere with a questionnaire Practicing teachers were
asked to report the degree of usage of 27 evaluany e procedures and
instructonal strategies in their classrooms They were also 1nvted to
indicate their percepnons of which strategies were most worthwhile The
answers (o quesnons were reported in oumbers and rounced percentages
Chi square with the Yates correctioo was used to compare the present
findings wath those of a previous study which sun eyed teachers who ook
the course uoder a separate theory and practucum format Very few
cooclusions could be drawn due to the mixed nature of the outcomes
Three implications for curnculum revision that mught be inferred from the
data were: (1) a required course 1n secondary cootent reading nught be
more effecavef pnnt and non-pnat teachers were instructed separately ;
(2) umplementanoo of reading strategies by secondary content teachers
mught be more effective if atutydes toward content reading were tmproved
pnor to actual instruction; and (3) specific strategies most relevant to each
content area needed to be 1dennfied

IDENTIFICATION OF SEVENTH-GRADE STUDENTS' INSIGHTS
ABOUT THE STRATEGES THEY USED TO STUDY AND
UNDERSTAND AN EXPOSITORY TEXT Order No. 8107020

CavperELL, KAYBETH, PHD. The University of Wisconsin - Madison, 1980
268pp. Supervisor: Professor Wayne Ono

The major purpose of this study was to deterTune if students mnsights
about the strategies they used to study apd understand an expositon
passage were simular 1o basic types of comprehension skills developed in
many instructional reading programs. Secondary pury.oses of the study
nvolved determining if (1) good and poor readers differed in the types of
sirateges they said they used, and (2) students' verbal repons were reliable
n *he sense that they could be used to discriminate between students on a
recall 1est or comprehension and to predicl students’ classification g5
Masiers of Non-masiers of a set of criterion-referenced tests of
comprehension skil) development.

A stratified random sample of forty-four seventh-grade students
participated 1o the tudy. Twen'y-two of the students were classified as
gwdmmmmmdunmdcnuwmchsiﬁedum
readers The students read a normalora disrupted version of an expository
passage about 2 desent environment

Ar introspective interview procedure was used in which dents read
the passage silently. stopping at the end of each paragraph td answer a
genenal, open-ended question and a set of standard probe questions about
the strategies they used 10 study and understand the paragraph. A probed-
recall test was administered when swdents finished reading the passage,
and a set of criterion-reierenced tests was administered a week following
the completion of the interviews.

Eleven categories of reading-study behavior were identified that
indicated students talked about using five strategies similar 10 traditional
typsofcomprebensionskillsandtwomwgisn’mihrmmdiﬁowtyps
of study skills

TheKmshl-Wanismodelofamlysisofvnﬁancebynnkswasusedm
analyuthewqaizeddan.Amongthe cleven sets of comparisons
performed, four statistically significant differences were obtained. Good
tuderswhorudmcdismptedvuﬁonofthememkedlbomm;
context (Category One) and about grouping related ideas in
(Category Three) more often than poor readers who read the disrupted
version of the passs ye. Good readers in both text conditons talked about
identifying the topic of paragraphs and predicting the topic of
(Category Two) mare often than poor readers. And students who read the

Results ofmanalysisofwmiancetenindiwedmnmdemswbonid
they used swategies frequently recalled significantly more information than
students who said they used strategies infrequently. Results of a
disaimmtmﬂ)'sismindimmdmawpamt of the students were
classified accurately as Masters or Non-masters of a set of criterion-
referenced tests based on thefrequencywithwhidnheytalkedaboutusin;
certain strategies.

‘The major conclusion from the study was that students’ msights about
their reading-study dehavior ase similar 1o traditional types of
comprehension s.ills. Although good and poor readers were not found 10
diﬂcrmthekindsofmugistheynid they used, they did differ in the
frequency with which they said they used some of the strategies identified.
Further analysis of the student responses indicated that their verbal reports
could be used to(1) discriminate berween smdents on a probed-recall test,
and (2) predict students’ classification as Masters or Non-masters of
compreheasion skills, as measured by a set of criterion-referenced tests.

THE READING STRATEGIES OF SELECTED JUNIOR HIGH
SCHOOL STUDENTS IN THE CONTENT AREAS

Order \o. 8118434
COLES. KICHARD EARLE. PH DD The Lnversin of Arizona 1981 28opp
Director Yeuz M Goodman

Thss study investigates the reading strategies selected junior high schoo!

students employ when reading socal studies saence. and hiterature
matenals in school and a self-selected Passage in 2 non-school seiung In
addiuon interrelznonships among their reading strategies and the subjects
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purposes for readarig. the students’ personal models of the reading process.
and the readers’ attitudes toward reading, as well as the subject areas of
soc1al studies, science. and English are also examined.

Six subjects from a sev enth grade class are administered the Estes
Aziitude Scales. the Burke Reading Inteniew_ and are quesuoned
concerning their purposes for reading the seiected passages. Miscue analysis
idennfies the reading strategies these subjects employ 1n their natural
environments Retrospective responses are examined to investigate the
subjects’ awareness of their reading strategies

The major findings indicate that each of these subjects sample syntactic,
semantic, and graphophonic cues when reading The more efficient readers
produce more sentences which are svntactcally and semantically
acceptable, and result 1n no change to the intended meaming. The subjects’
patterns of seif-correction vary depending on the different matenals The
students’ samphng of graphophonic cues appears nok to refiect reader
proficiency but vanes with different cumcular matenals. The retelling
scores are not always predictable based on the readability formula ratngs
for the same passage Other measures do not relate smply to proficiency of
reading. These findings indicate a2 complex 1nterachon between the
subjects’ reading strategies and their atutudes toward reading or a speafic
discaphne, reading in different setungs. the selection of reading matenals,
and reading for different purposes.

The findings support a conclusion that these junior high school students
employ recogninon. prediction, confirmation, correctuon, and termination
reading strategies when reading for diverse purposes teacher assigned, and
self-selected materials in different setings The subjects vary 1n their ability
to adjust their reading strategies to meet the specific demands of different
curncular matenals. The subjects have differing perceptions of reading n
different setungs and among vanous matenals. Students and teachers have
different purposes for reading the same passages The students do not seem
to be having as n;uch difficulty reading 1n *erms of using the process as
much as they have with flexible use of the process in relation to different
materials and settings.

THE READING PROCESS AS A TRANSACTIONAL LEARNING
EXPERIENCE Order No. 8114938

CoaFTON, Livpa KaY, ED.D. Indiana University, 1981 307pp. Chair:
Carolyn L. Buike

It was the intent of this investgaton to explore reading as a process
which facilitates comprehension. The methodology emploved 10 carry out
the exploration has its genesis in a theoretically-based insyuctional strategy.
The instructional techmque was designed to allow one piece of reading to
serve as suppor for another—the second text conceptually related 1o the
first. Theoretically, such a procedure grows out of a schema-theoretic view
of reading in which experiences are cognitively structured and can be
tapped during comprebension. lo this investigation, reading was the
experience which made svailable background information for use during
another reading encounter.

Sixty subjects 81 two grade levels were asked to read two expository
selections in a single setting. Thirty eleventh grade students and thirty
fourth grade students read texts on unfamiliar topics under two conditions.
Under the experimental condition, subjects read, in succession, two
conceptually related ‘=xts. Under the control condition, subjects read texts
which were not conceptually related. The second text read by subjects
under both conditions was the same passage for the eleventh grade students
and the same passage for the fourth grade students.

Under both conditions, the first reading was silent and uninterrupted.
During silent reading of the second text, readers stopped at preselected
points to verbalize abeut what they were reading and thinking. In-process
verbalizatioqs wer: analyzed to gain insights into \he comprehending
grategies utilized by the groups.

In addition to the i data, multiple measures of cotnprehension
mmﬂgedSubjeu’spufmmmmelﬁn;.ﬁsﬁng key points,
summarizing, posing unanswered questions, and defining the key text
concept was analyzed Analysis of the comprehension dats involved a
number of different procedures to compare the learning of subjects who
had svailable background information from two related reading
aperiences to those who did not.

'ERIC

Data analysis was carried out in three distinct phases: Phase I focused
on propositional analysis of the uninterrupted reteltings; Phase II invoived
the assignment of retélling scores using a variety of comprehension
measures; and Phase III involved the analysis of in-process verbalizations.

The immediate purpose of Phase I of data analysis was to develop a
Propositional Classification System which could be used 1o examine the
types of semantic units generated by readers under both experimental
conditions. To this end, template and protocol text bases were constructed.
A series of one-way analysis of variance was performed on total number of
propositions and various types of propositions produced. The results of this
phase of daw analysis showed the experimental groups at both grade levels
generated a significantly greater aumber of: (1) tota! propositions,

(2) Generative propositions, (3) Meaning Main*enance propositions, and
(4) Aside Meaning propositions.

Reader retellings clearly differed in their content and organization. A
Retelling Scoring Procedure evolved during Phase I1 of dats analysis. The
information obtained about a superordinate structure in the retelling, key
points, and supporting details was utilized 1o assign retelling scores.
Experimental groups at both grade levels consistently produced retellings
which were better organized and indicative of better compreheasion than
the control groups.

During Phase III, an exploratory analysis of the in-process
verbalizations generated by subjects during their second reading resulted in
2 Taxonomy of Comprehending Strategies. Application of the Taxonomy,
developed for the purpose of describing in-process protocols, showed
subjects in the experimental groups 10 be, overall, more commutted and
mvolved in the reading process during text processing.

The results of this study clearly and convin ingly underscore the power
of the reading process as an experience which facilitates learning and
comprehension.

A PSYCHOLINGUISTIC INVESTIGATION OF THE CLOZE
RESPONSES OF SECONDARY SCHOOL STUDENTS

Cram, Rusy VicToria. Ep.D. The University of British Cotumbia
(Canada), 1980. Supervisor: Dr.R. D. Chester

This exploratory study investigated the role of exact and non-
exact-replacements of cloze responses in the assessment of reading
comprehension. Two modes of discourse, narrative fiction and
expository prose, were investigated. Two theoretcal assumptions

guided the study’ from psyci.olinguistice, that reading involves

responses to the graphophonemic, syntactic. and semantic cue
systenls of language (Goodman 1976a), and from discourse analysis,
that a "schema” or cognitive map directs the reader in the search for
dscpurse cues (Winograd, 1977). Subjects were proficient and less
proficient secondary school students at two levels of maturity
Attitude to reading was also examined. -

o n?gﬁtrationa'l de?mtion:d of discourse were: (i) narrative fiction or

1ons of a story, and (ii) ex ;
e ons of 2! ;::y (i) expository prose or coherent
Sgb;'ec%s were entering grades nine (N = 107) and twelve (N =

100} in Lord Byng Secondary School, Vancouver). British Colu(mbia.
To examine exact replacements {E.R.'s) and attitudes, only subjects
whose primary language was English were eligible. Exact and non-
exact-replacements (N.E.R.'s) were examined for a random sample at
guch.qrade level of Good (N = 20) and Poor (N = 30) readers
ndgntdned from scores on the comprehension subtest of the jowa
Silent Reading Test (1973) To verly how linguistic cues trigger
responses, six subjects were randomly drawn from each proficiency
group for retrospective verbalization interviews, which were taped
and trahscribed. Each subject (N = 207) completed the Estes
Reading Attitude Scale and two cloze tasks: a narrative fiction and an
expository prose, from the British Columbia Reading Assessment
1977, Grades 8 and 12.

Responses were tested for exact match to the author's word
{Bormuth, 1975). To evaluate N E R.'s, the investigator adapted the
Cambourne Reading Assessment Procedure (1978), based on the
Gooqman Taxonomy of Reading Miscues (1969). Following two pilot
Studies, the classification scheme was made consistent with
discourse theory and the coding simpliied. A synonym replacement
for the exact response was acceptable n three categories syntax,
semantics, and discourse. Statistical procedures included correlation,
independent t-tests, and two-way analysis of variance. For the oral




protacols. categones were induced from the transcriptions
Frequency of response was analyzed using the chi-square statistic,
supported by qualitative description

Attitude to reading had a generally weak correlation with the
selected indices of comprehension For exact cloze scores.
relationships with the standardized measure were significant.
particularly with expository prose for poor grade twelve subjects
Narrative fiction scores exceeded expository prose scores Good
readers were diiferentiated from poor readers. The N E.R score
discriminated between proficiency levels At grade nine, narrative
fiction scores exceeded expository prose. but at grade twelve.
ddferences were not significant The mean inter-rater agreement,
calculated by the Arrington Formuia (Feifel & Lorge, 1950). was 91.6
percent.

The interviews demonstrated that three cue systems operated
most frequently: syntax. semantics. and discourse, and two much less
often: gramniatical function and Ife experience. Significant
differences in frequency were found between modes of discourse and
proficiency levels

For combined exact scores plus synonyms, in grade nine,
narrative fiction scores exceeded prose scores. byt in grade twelve
the reverse occurred Discrimination between proficiency levels was
noted; however good readers were significantly superior with
exnository prose.

Data based conclusions were (1) attitude is not correlated with
either proficiency or comprehension, (2) comprehension +cores
differed for modes of discourse narratve fiction and exposiory
prose. (3) exact clioze score discriminated between proficiency levels.
(4) N.E R. scores revealed differences in the use of cue systems by
ability groups. (5) all readers used the same cue systems- syntax,
semantics. and discourse, 1o gain meaning. but control of the set of
cue systems, especially with expository prose. distinguished the good
reader, and (6) the addition of Synonym scores to exact cloze scores
aifferentiated between proficiency levels, modes of discourse, and
maturity levels.

ACHIEVEMENT AND ATTITUDINAL OUTCOMES OF
TEACHING TENTH-GRADE AMERICAN HISTORY BY A
LECTURE METHOD AND A METHOD EMPHASIZING
DEVELOPMENT OF READING SKILLS Order No. 8119198
CUNNINGHAM. JOYCE ANNE, ED D Mussissippi Stare University, 1981
130pp. Director: Dr. SandraP Burkett

The pnmary purpose of this study was to determne achievement and
artitudinal outcomes of teaching tenth-grade Amencan History by a lecture
method (control group) and a method emphasizing the development of
reading skills (expentmental group). The expenmenter and instructor
worked cooperatively to develop 2 table ot specifications, for two chapters
in American History. that served as the base for prepanng instructonal
mate1als for both groups The instructional materials for the expenmental
group included the text, reading and reasoning guides. and structured
overviews. The control group was instructed with the text and teacher-
prepared lecture notes. Another purpose was to evaluate the effects of sex
differences on measures of achievement and attitudes and to_fetermine
whether sigmficant interactions of teaching methods and sex differences
existed. '
The populaton for the study consisted of tenth-grade suidents from a

aty pubhc high school in Northeast Mississippr The samplé consisted of 66

tenth-grade students of average achievement who had been assigned totwo

secuon. of Amencan History being taught by the same instructor The
invesuigitor randomly assigned one intact section to the expenmental group
and. the other intact secton to the control group.

Pretest and posttest scores on an instructor-made critenon-referenced
test for both groups were used to compare gains in achievement in tenth-
grade Amencan History To assess changes in student attstudes toward
social studies and toward reading, the pretest and posttest scores of the
Estes Attitude Scales for both groups were compared

An equivalent comparison pretest and posttest group design was
employed To analyze the data. three r-tests. two 2 x 2 factonal analyses of
covanance and one 2 x 2 least squares analysis of covanance staustcal
models were used

No significant difference 1n gains 1n achievement between the two
Eroups were found to be attnbuted to the effects of two teaching methods,
sex differences. or the interacuon of these two vanabies; therefore. the first
hypothesis was not rejected No ssgmficant difference 1n changes 1n atutude
toward social studies and reading between the two groups were found to be
attnbuted to either the treaunent, sex difference, or the interacton of these
'O  nables; tharefore, the second hypothesis was not rejected.
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A CLOZE STUDY OF HIGH SCHOOL STUDENTS' READING

ABIUATLYSL:L ;)Hm ASSIGNED TEXTBOOKS IN SCTENCE AND
SOCL IES Order No. 81193¢5

Horxmvs, Moxs SALINAS-CHONG
1981. 207pp Supervisor Frank 'Jpgt?smihe University of Texas at Austin

mm ;_:rb;n public school distrct 1 Texas
e Frv Readability Graph was used o esnmate the read
bl
'l.;xetgook selections which were subsequently read by smdent; Z,rr:gl&fxt:ge
the ug:: frocedul_'e The Pearson Product-Moment Correlauon Coefficren
Consed O nvestigate rehuondnps between (1) contant ares cloze tests
g prehensive Tests of Basic Skills reading comprehension test scores. and
) content area cloze tesis and students' academic grades )
Analysig oflhgmdabilny daia revealed that three ofﬁwm
were below 'grade level and one was on grade level. The publishers and
mmiarl?‘: S Le:odability eStimazes for two books were the same: however,
readabihiry monma(k " " Readie, 22 two grades higher than the publishers’
be much | &S. Reading ranges within the textbooks were found to
Theee ;;E;rn than those submtied by the publishers
arefil readabihgs- :‘::lsest that (1) some publishers may not be conducung
ty analyses and (2) some pubhshers are making claims

may not be true di s
experience reading m’;ﬁ; tﬁ: ¢ase or difficulty that students wil}

reading 1n the socig] sciences

With the exception of the biol
; OZY Lests. a1 the cloze tests correlated t
"&mm“'y 6 or better with the CTRS test This was probably muse: by
mniensive build-up of concept levers 3nd vocabulary of science: thus

Weak or x;eghgible correlatons were f
1 ound bet )
hu;ns and their aadegnc_gr:da. Academic grades mfmd:::; :{:z reenea
gh school students’ ability 10 read content ares textbooks

A SYSTEMATIC OBSERVATION OF THE EXTENT TO WHICH
STUDENTS IN SECONDARY CONTENT AREA CLASSROOMS
ARE GIVEN INSTRUCTION IN READING ASSIGNED

MATERIAL Order No. 8126314

Suncen, Epite Luciue, Pu.D. University of Oregon, 1981. 127po.
Adviser: Terry Bullock i i

A review of the related research literature indicates that littie
information is available about the extent to which Quality content area
reading instruction is provided for students at the secondary levei.
The availability of such information takes on a special urgency for:
educational policy makers who mandate allocation of time and staff in
preservice and inservice education; and reading educators ]
responsible for desi reading programs.

The study was designed to gather baseline data, through
maumumwmmmmmm
deten:morge the percentage of classroom time actually spent in quality
read.ng instruction. Primary emphas:s was given 1o recording the
different tyoes of reading pursuits.

Subiects for the study were all of the eighth grade language arts
and social studies classes in a local school district, In the district,
language arts and social studies classes sre combined into two-
period blocks; thirteen teachera are invot od in the teaching of these
blocks. Each of these teachers was observed three times, making a
total of seventy.eight full-period observations.

Theﬁmmmcdﬁcuuophhmhmoudunmthe
development of an observation scale which would contain the

7




framawork for assessing the quality and duration of student reading
pursuits. In order to devalop this scale it was first necessary (0 choose
those rea ng pursuits which could be presented as representing
“quality content area reading instruction.” This was accomplished by
means of a review of the current literature; content validation was
establishea through an evaluation by leading reading educators.
Quality content area reading instruction was then defined as “active
reading” or pursuits which involved student-teacher-material
interaction, those which were based on a specific content reading
assignment, and which tock place prior 10 or during reading.

Once the active reading pursuiis were identified. an observation
instrument was built. Using a continuous real time measurement
system, this nstrument was capable of measuring the type.
frequency, and duration of every observed classroom activity.

Observers, recruited from graduate reading programs at the
University of Oregon, were trained in the use of the instrument and in
research procedure. The observers randomly selected the time dunng
which 10 observe sach full-period blogk. in most cases, a given
teacher was observed by at least two different observers.

_ ___ Data from the observations suggests that although r2ading is an
important teaching medium for these teachers, there is littie direct
teaching of skilis needed by the students for successful completion of
their reading assignments. In these observations, only six percent of
the time was devoted to active reading pursuits. Twenty-esght percent
of the time was spent in passive reading, which included silent
reading and written assignments. Oblique reading pursuits, those
which wera reading-related, but which lacked one or more of the
criteria for active reading, accounted for seventeen percent of the
total class time. Thirty-three percent of observed time was spentin
content instruction and sixteen percent in non-instruction.

Active reading time varied more between schoots than within
schools. which may reflect a unified effort on the part of some schools
to improve reading instruction.

Classes with teachers who have taught for five years or less (and
thus are more likely 10 have received preservice training in content
area reading instruction) accounted for a proportionately larger
percentage of the active reading pursuits.

A COMPARISON OF BASIC CONCEPT FORMATION ‘
PERFORMANCE AND VERBAL CONCEPT FORMATION
PERFORMANCE OF NINTH GRADERS GROUPED ACCORDING
TO READING ABILITY Order No. 8115969
VOGEL. MARLYs Goopsus, EDD Temple University. 1980 140pp

Purpose The purpose of the study was 1o examune \erbal and basic
concept formanon abilines in a group of achueving and a group of
underachier ing readers ina secondan school

Sample The subjects of this 10+ esugauion were 60 ninth graders who
ariended a public sentor high school 10 a suburban school distnct located .
a muddle-class communi 1n Pennsilvania Those students who had been
classified as learning disabled by the school psychoiogist were elcludeq.
Students were classified as achieving or underachieving readers according
1o scores obiained on the Tests of Achiesement and Proficiency. Fom T
(Houghton- Mifflin. 1978) Theachieving readers were those who scored at
or abore the 602 percenule on the reading test and the underachieving
readers were those who scored at or below the 400 percendle Thirty
subjects uere selected randomly for each of the two groups

Test Insiruments The tests of Achievement and Proficiency. Form T.2
sundardized group achievement 1est. was used 10 measure reading
a
Chﬁ:‘noex?;unnon Mental Abihiry Test’ Intermediate Level (Ous &
Lennon. 1967), a standard-zed group test of general mental abihity. was
used 10 assess current level of intellectual funcuoning ,
Ten nems of the Sumilanues subtest and 14 items from the Vocabulary

Wechsler Intelligence Scale for Children-Révised. along with
?;tr’tl::sl:zg{:::s on the KHT and the WCST. were used as measures of verba)

concept forma son Onthe Similanues and Vocabulary subtests. subjects
were encouraged to verbalize more than one response. A conceptual level
of response was deter.ained by evaluating responses ac_cordmg tothe
ategones of concrete (response which focuses on details), funcuonal
(response which emphasizes use of object), and abstract (a category name)

The WCST and the KHT were used to assess basic concept formauon
Both instruments require the subject to solv.- 2 problem and neld a

Aruitoxt provided by Eic:

quanuiative score

Stansucal Analysis. An analysis of covanance wath intelligence
on the OLMAT was used 10 analyze the scores on the Vocabﬁlan ;::se.s
Sunianues items, KHT. and WCST. The leve! of significance was set at
0.05 The Mann-Whitney U Test was used as an additional test t0 analvze
the results from the Vocabulary and Simulanties items The chy square test
oi sxgmﬁche was used 1o compute dufferences between the two groups 1n
their verbalizations on the KHT and WCST.

Findings The underachieving readers differed significantly from the
idue\y ing reade ;at the 05 level in their performance on the Simulannes
and Vocabulary subtests, 1n their abibines to progress in levels of
conceptualizanon, 1n their verbalizatons of their solutions to the problem-
sohng tasks of the WCST and KHT. and 1n their basic concept formanon
performancg on the KHT. There was no sigmificant differences between the
w0 groups in basic concept formanon on the WCST.

Conclusions. The groups of achieving and underachieving readers 1n
this study appeared 1o differ from each owher 1n ther verbal and basié
concept formation abilines They differed 1n their abiliues to verblizea ',
concept, 1n their abilities 1o progress 1n levels of conceptualizanon. and 1n
therr abilities to solve conceptual problems Underachieving readers
appeared 10 have fewer concepts. concepts of a more concrele nature, fewer
verbal labels for concepts. and less adequately de* eloped problem-soiving

and categonzing surategies The differences berween these groups appearto — —

be related 1o reading achievement because intelhgence factors could be
accounted for Furthermore, 1t 1s Significant 1o note that all subjects were

able 1o progress 1n levels of conceptualiza i Y’
b pr p ton as a result of p:nbing by the
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