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FOREWORD

When the U.S. Office of Education was chartered in 1867, one
charge to its comwissioners was to determine the nation's progress
in education. The National Assessment of Educational Progress
(NAEP) was initiated a century later to address, in a systematic
way, that charge. '

since 1969, the National Assessment has gathered information
about 1levels of educational achievement across the country and
reported its findings to the nation. It has surveyed the
attainments of 9-year-olds, 13-year-olds, l17-year-olds and
sometimes adults in art, career and occupational development,
citizenship, literature, 'mathematics, music, reading, science,
social studies and writing. All areas have been periodically
reassessed in order to detect any important changes. To date,
National Assessment has interviewed and tested nearly 1,000,000
young Americans. T .

Learning-area assessments evolve from a consensus process.
Each assessment is the product of several years of work by a great
many educators, scholars and lay persons from all over the nation.
JInitially, these people design objectives for each subject area,
proposing general goals they feel Americans should be achieving in
the course of their education. After careful reviews, these
objectives are given to writers, whose task it is to create
..exercises (ltems) appropriate to the objectives.

. - I . .

. When the exercises have passed extensive reviews by
subject-area specialists, measurement experts and lay persons,
they are administered to probability samples. These samples are
selected in such a way that the results of their assessment can be
generalized to an entire national population. That is, on the
basis of the performance of about 2,500 9-year-olds on‘ a given
exercise, we can make generalizations about the probable
performance of 211 9-year-olds in the nation.

After assessment data have been collected, scored and
analyzed, the National Assessment publishes reports and
disseminates the results as widely as possible. Not all exercises
are released for publication. Because NAEP will readminister some
of the same exercises in the future to determine whether the
performance levels of Americans have increased, remained stable or
decreased, it is essential that they not be released in order to
preserve the integrity of the study. ' 5
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INTRODUCTION

The purpose of this released exercise set is to provide easy
access to released exercises from the reading/literature
assessment, conducted by the National Assessment of Educational
Progress (NAEP) in 1979-80. Exercises and documentation are in
loose-leaf format to facilitate sorting and copying. Unless
specific copyright information is included with the exercise
documentation, exercises are in the public domain; otherwise,
there are generally no restrictions on copying or using the
exercises in this booklet. The scoring guides are also in the

ublic domain. Documentation has been kept to a minimum. It
ncludes basic reference numbers, objective and subobjective
classifications National Assessment has found useful, and timing
and scoring data for each'age group.

Detailed achievement data on group performance or changes in
performance from previous assessments are not included in this

.set; they will be published in other reports. Similarly, detailed

documentation—of—the objectives and developmental process is not
included, but is published in the Reading and Literature
Objectives, 1979-80 Assessment, no. 11~RL-10, which 1s included
with this released exercise volume,

Exercises were administered to 9-year-olds, l3-year-olds and
17-year-old§. In the 1979-80 assessment, both in- and
out-of-school™ 17-year-olds were sampled. Some exercises were
administered to only one age group, others to two or more age
groups. The number of released exercises for each age group or
combination of age groups is shown in Exhibit 1.

Part 1 of the text brlefly explains NAEP's assessment
procedures and describes the documentation provided for the
various kinds of exercises in the set. ’

1The out-of-school " 17-year-olds were included in the sample to
enable National Assessment to analyze and report results for the
population of all 17-year-olds in the &ountry. These respondents
were either early graduates or students who had dropped out of
school.

vi
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EXHIBIT 1. Nutber of Released Reading and Literature DIwercises by

Age Group or Cambination of Age Groups'
1970-71 Assessment

1979-80 Assesament

Age 9 RAge 13 Age 17 (Total Age 9 Age 13 Age 17

Age 9 only 3 —_ - 3 11 —
Age 13 only - 4 - 4 - -
Age 17 only . - -— 4 4 - -
Ages 9 and 13 - - - - 11* 11*
Ages 13 ad 17 - - 6 6 6 - 23
Ages 9, 13 and 17 2 2 2 2 11 11

12 12 19 33 45

TOTAL 5

totals.

o
23
11,

41

Total
11

7
11
23
11

63

Grand
Total

14

4
11
11
29
13

82

*One exercise concerning students' backgrounds fram the 1974-75 assessment is included in the 1979-80



bart 2 deascribea rationales behind the development of the
queations for the 1979-80 reading/literature assessment. The
exerclaes from thia asseassment that are "belng released are in
Appendix A. ,

Part 3 describes the developmental rationale for the 1970-~71
reading and literature asasessment. The reading sexercimes that were
used in 1974~75 for a second reading assessment and that were uaed
for the third time in the 1979-80 assessment are not released
because National Assesament will readminister them in the Ffuture
to determine whether the performance level of young Americans has '
changed, The 1970-71 literature exercises used in 1979-80 for
measuring change are all being released; these compose Appendix B,

Parts .2 and 3 contain two types of cross-reference indices.
For readers interested in content classifications, there are lists
of the released reading and/or literature exercises classified by
objectives and subobjectives or themes (Exhibits 5 and 6). For
readers interested in 1locating a specific exgqrcise by number,
there 1s a 1ist of 'the released exercises in number ‘order as“well
(Exhibit 9). _ ’ .

Part 4 contains special cross-reference tables fo aid in
locating specific subsets of exercises. One subset is classified
by scoring-guide type in Exhibit 7; Exhibit-8 1is a list of
literature exercises from the 1970-71 assessment that have been
released in an earlier volume.

. The remainder of this exercise set consists*® of released
exercises, scoring quides for open-ended exerclses and
documentction for each exercise, which includes-national results,

All the open-ended items measure the 1979-80 assessment
objective of Responding to Written Works. These exercises are
listed in Exhibits 2 and 3. Those interested in .utilizing the
open-endetl items should obtain the supplement to this volumeé (no.
11-RL-26), which contains numerous sample responses illustrative -
of the-various score points listéd in the scoring guides for these
items, . _ A .o .-

SN
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PART 1 .
ASSESSBMENT PROCEDURES ‘

The exercises {n this set were administered to at least one
of three age groups of students and were organized into booklets
(packages) containing 8 to 27 exercises, Booklets weve accompanied
by paced audiotapes that provided instructions to the respondents,
.including directions about -when to proceed to the next exercise.
.In some cases, the exerclise text and response options for the
exerclse were also presgnted by tape. The total administration
time for each booklet, including the introduction, sample exerclse
and background questions, was about 45 minutes. '

Age groups and assessment dates are as followss:

Age Group , Birthdate Assessed During
'9-year-olds January-December 1970 ?ﬁanuary—Feb:uar 1980
l3-~year-olds January-December 1966. jpctober-Decembe 1979
In-school | October 1961-September March-May 1980

_ l7-year-olds 1963 ‘ ’
Out-of-school October 1962-September June-July 1980
l7-year-olds 1963

Each booklet of exercises was administered to a national
sample of about 2,500 students; no in-school student took more
than one booklet, although out-of-school 17-year-olds cwuld take
as many as three. About 94% of the exercises are multiple-choice, .
with a machine-scorable oval (foil) to the left of each response
option. The remaindnr of the exercises are open-ended and require
the respondents to write a short answer, or in some instances,
longer essay-type responses. The scoring guides used to categorize
responses .are included following each open-ended exercise.
(Scoring guides are explained later in this chapter.)

Each exercise is reproduced essentially as it was seen by the.
respondent, It 1is accompanied by documentation containing
information about exercise administration and results. This .
information is described in the examples_given un pages 7 and 8,
using the documentation for Exercises H-261000-Bl1B-12 and
4-202002-22B-1 as samples. The exercises developed for the 1979-80
assessment (baseline items) were used for the first time in
1979-80, while those developed for reading in 1970-71 (change

1
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items) were used for the -hird time, and the 1970-71 literature
items (also change exercises) were used for the second time.

Data Inciuded in the
Exercise Set

In Appendixes A and B of this volume, estimates of national
percentages correct are reported for each response choice of each
part of.every background or interest-type exercise. These data are
placed directly onto the exercises. To provide room for the data,
the response ovals used by the respondents were removed. A column .
of data labeled "no response" is provided for each exercise part.
This data is an estimate of the percentage of respondents who
would not respond to the exercise part in question. However, "no
‘response” was not a response-option for an exercise.

For exercises given to more than one age (overlap exercises),
the data are presented on separate lines. On these overlap
exercises, data for the youngest age group are given on the upper
line and the data for the older age group(s), on the lower
line(s).

The data for most other exercises can be found on the
exercise documentation page, and will continue on to the next page
when necessary.

Statistics Used in
the Exercise Set

14

Since National Assessment uses a national probability sample
to collect data, the findings are reported as estimates of the
percentage of individuals in a given group who would successfully
complete a particular exercise if everyone in that group in the
country had been tested. Thus, when we say that "85% of the
9-year-olds gave a correct response," 85% is an estimate of the
proportion of all 9-year-olds in the country who would have
answered correctly if all 9-year-olds had been assessed.

These percentages are subject to sampling error since they
are computed from a sample rather than from the entire population.

Scoring Procedures

Open-ended exercises were scored by specially trained
scorers. To help assure consistent scoring, National Assessment
developed detailed scoring guides for these exercises. A scoring

| %
(%



guide generally defines acceptable and unacceptable responses for
an item, The acceptable and unacceptable categories are usually
further sub@ivided into finer categories to describe common
responses or types of responses that are of substantive interest.

Several of the open-ended exercises assessed in 1970-71 were
reassessed in 1979-80, and to assure%consistency of the scoring
procedures, the 1970-71 responses to these exercises were rescored
along with the 1979-80 responses. :

The quality-control procedures used for scoring open-ended
exercises included multiple scorings on periodic random samples.
Exercises were read and scored by a randomly selected scorer, and
scores were recorded on a separate form designed for
quality-~control purpdses. To monitor scorers' consistency,
responses to exercises were then reread and rescored by a second
scorer. Scores were recorded directly onto the exercise and later
added to the quality-control forms by another staff worker. . The
two scorings were then compared for consistency. '

Exhibits 2 and 3 display the average percentages of scorers'
agreement between the twice-scored, quality-control exercises. For
each released open-ended exercise, the percentage of agreement has
been averaged across exercise parts and across the multiple
readings for each age group to which the c¢xercise was given.
Exhibit 2 presents the percentages of scorers' agreement for
released exercises from the 1979-80 assessment only. Exhibit 3
presents the percentages of scorers' agreement for exercises used
in both the 1970-71 and 1979-80 assessments. The information is
arranged in number order. As these exhibits illustrate, the
interscorer—-agreement percentages are all 91% or greater,
indicating that the scoring of these items is relatively unlform
across scorers and across the scor1ng period.

’L‘A
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EXHIBIT 2. Average Percentages of Scorers' Agreement for
1979-80 Open-Ended Exercises, by Age Groups

NAEP Number Title Average $ of Agreement
“Agg 9 Age 13 Age 17
H-401000-B1B Somebody's Son - 95.0 95.0
H-402000-B1B Somebody's Son (essay) - 95.0 93.0
H-406000-B1B Good Dog. ' -- 95.0 94.0
H-420000~-B1B One of These Days - - 94.0
H-465000-B1B 0l1d Dog 98.0 91.0 -
H-467000-~B1B Mother to Son - 91.0 91.0
H-469000-B1B i was you - - 93.0
H-841000-B1B Good Story 98.0 93.0 94.0
H-842000-B1B 98.0 96.0 94.0

Good Poem

EXHIBIT 3. Average Percentages of Scorers' Agreement for
1970-71 Open-Ended Exercises Readministered in 1979-80,
by Age Groups

NAEP Number Title Average % of Agreement
' Age 9 Age 13 Age 17
4-200005-22B Check : - 96.5 -—
4-200008-22B Into My Heart - - 96.5
4-202002~-22B As the Cat 96.5 -— --
4-202024-22B Rodeo ‘ - 94.0 94.0

National Assessment developed a variety of scoring procedures
that were designed to accommodate different tasks and different
response skills. -Although the use of a variety of types of scoring
guides increases the expense and complexity of the open-ended
scoring task, it nevertheless provides a more comprehensive means
of assessing students' abilities in responding to written works.
The different types of open-ended scoring procedures used for the
1979-80 assessment are described briefly in this section and are
illustrated in more detail in the scoring gquides found- in
Appendixes A and B. For users interested in these open-ended
items, a specially prepared supplement to this released set
contains numerous sample exercises to illustrate the score points
on the scoring guides. '

| Y
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Five different types of new open-ended exercises were
presented in the 1979-80 assessment, each requiring different
skills and levels of ability on the part of the respondents.

General responding exercises asked respondents to discuss the
passage or poem presented, or to describe their thoughts or
feelings about the text. It was expected that responses to this
type of item would be highly text-dependent and would allow the
writer to select from a variety of perspectives. The writer was
‘given very little explicit focus for his/her response, and was
therefore free to choose whichever approach seemed most natural.
The scoring guide categories for this type of exercise are
descriptive and do not lend themselves to quantitative ranking.
The response categories scored were: egocentric, personal,
emotional, retelling, inferencing, generalization, analysis,
reference to other wo. ks, and evaluation. At age 17 only, three
of these categories were further divided into two levels each, .to
provide more qualitatiye information: analysis (level 1 =
superficial, level 2 =\ elaborated), other works (level 1 =
general, level 2 = specific¢) and personal (level 1 = global, level
2 = analytic). ! =

}

Emotional-type exercises asked the respondents to describe
their emotions or feelings aroused by the text. The scoring guide
categorized both the identification of the emotion (or feeling)
and the presentation /of evidence supporting the emotion.
Qualitative differences in score points were dependent upon the
identification of an emotion and upon the amount and nature of the
supporting evidence provided. 1In addition, descriptive data were

obtained concerning the source of the evidence -- whether it
related to the content or form of the text, or whether it
represented a subjective reaction on the part of the reader -- and

the number of pieces of evidence provided by the writer.

- Evaluative items asked the respondepts to name the criteria
for good poems or stories or to evaluate a particular poem or,
story. Scoring guides for these exercises measured the
respondents' ability to state their criteria, and where
appropriate, to provide examples from the text that were related
to the criteria. Qualitative ranks were assigned to the various
response types, and descriptive information was also assessed.

]

Open-ended exercises requiring analysis asked the respondents
to analyze a passage or poem. Successful responses were those that
went beyond a superficial interpretation and provided a theme or
meaning for the text. In addition, it was necessary that the
respondents discuss the way in which some feature(s) of the text
contributes to the statement of the theme. These responses
received only qualitative-rank scores. No further descriptive
information was obtained. :

‘
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The final type of open-ended exercise represented in this
released set is referred to as "inferencing," and required either
general or specific inferences relating to the mood of, or a
character in, the passage. Respondents were asked to describe the
intent of the author, to describe the mood of the passage or to
describe the character of the protagonist. These kinds of items
require the reader to interpret the passage and to explain the
interpretation by relating it to the text. Qualitative ranks were
assigned, and again, additional descriptive - information was
obtained. )

Documernitation

Each exercise in this released set is accompanied by a
documentation page; two examples of these follow. One example is
of a 1979-80 item, the other is of a 1970-71 exercise.

b
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Sample Documentation Page -- Type 1
A. NAEP No.: H-261000-B1B~-12
B. Exercise Type: Multiple Choice
C. Passage Type: '" Expository / Evaluative
D. 1979—80.0bjéctive: Part A - Values reading and
literature

Parts B,C,D,E - Comprehends
written works

E. 1979-80 Subobijective: Part A - Values the benefits of
: reading for the individuai . :

Part B - Comprehepds words and
lexical relationships
Parts C,E - Comprehends
propositional relationships
Part D - Comprehends textual
‘relationships

F. NAEP Scoring: Machine Scored .

G. Ages =09 JA3

H. National Results: 00 a .38 <24
01% A 78.89 82.58
02 a 12.65 11.04
03 & 8.08 €.15
01* B 81.40 94 .26
03% C . 44.06 75.41
04x* p 41.43 74 .38
Oux E 51.53 80.43

I. 1979-80 ¢

' Package Exercise: . . 0510 OSCB_‘
J. Total Time in Seconds: ' ou53 0345
K. Source In: = amation: "Caving." Adapted from National

Geographic NORLD, November, 1976.
Used with perm1551on.




Sample Documentation Page -- Type II

NAEP No.: 4-202002-22B~1 *

Exercise Type: Part A - Multiple Choice
: Part B - Open Ended

1979-80 Objective: Responds to written works in
: interpretive and evaluative ways

1979-80 Sukobjective: Part A - Evaluates written works
Part B - Extends understanding of
written works through

intérpretation N
L. 1970-71 Objective: Becomes Engaged in, Finds Meanings
‘ . in, and Evaluates a Wcrk of
Literature
M. 1970-71 Thenme: Respondin§ to Literature
NAEP Scoring: o Part A - Machine Scored

Part B - Hand Scored

Ages ' _09
- National Results: Ou=*x A 78.70
00 B 4.06
01 B 39.80 -
03 B 36.32
05*% B 11.48
07 B «37
08 B <15
09 B - 7.83
01 BC  47.54
01 BF «32
01 BSR 2.07
- 00 BN 4.06
01 BN 36.32
02 BN 10.11
03 BN 1.32 -
04 BN .05
08 BN - 48,14
1979-80 , _ :
Package Exercise: , 0811
N. 1970-71 ‘
Package Exercise: C 0217
Total Time in Seconds: 0234

(Continued on Next Page)




Source Information: "Poem": from William Carlos
Willigks, COLLECTEZD EARLIER POEMS.
Copyright 1938 by New Directions
‘Publishing Corporation. Reprinted
by permission of New Directions.

* The range nf response per(pntage values listed for the
open~ended portion of f&his exercise represent both
acceptable responses, vhi¢h axe marked with an asterisk
(*) , and unacceptable responses (all cthers). In
addition,  the score prints marked with the - second
alphabetic codes (C,F,, R or N) refer back to the second
and third cateqorizatigns on the scoring gquide.
C=content, F=form, SR=5ubjective reaction, and N=number
of pieces.of evidence. For convenience, score points 1
and 2 have been combined into 1, and score points 4 and 5
have ~ been combined. into 5%*. For exercises without a
score point 1 on the scoring guide, the percentage value
for score point 1 on the documentation pageé consists of
responses from score point 2 only.




Explanation of
Documentation Page

All of the following descriptions refer to the "Sample
Documentation Page -- Type I" unless 'stated otherwise.

A, NAEP Number

The NAEP number is a unique number assigned to each exercise
for documentation and reference purposes. NAEP numbers also
contain other numbers that may be useful to the reader. For
example, the. full NAEP number associated with the sample
exercise is H-261000-B1B-12, where (1) "H" in the first
position imdicates that this 1is a reading/literature
exercise (as are all the exercises in this booklet), a
prefix of "4" indicates a literature item from the 1970-71
assessment and a "7" is for a reading item from 1970-71; (2)
"B1B" is an assessmert indicator (the assessment indicators
in this booklet are: BlB -- 1979-80 exercise used for the
first time in 1979-80, 22B -- 1970-71 exercise used for the
second time in 1979-80, 62B -- 1974-75 exercise used for the
second . time in 1979-80); and (3) "12" in the last two -
positions indicates the age groups assessed in 1979-80 (for
this exercise, ages 9 and 13). The values are: 1 = age 9, 2
= age 13 and 3 = age 17. The digits "123" as the age group
indicator would show that the exercise wa administered to
9-, 13- and 17-year-olds. : U

B. Exercise Type

Exercises are. classif as either multip1e¥choi§e or
open-ended; . some exeércises have .both “multiple-choice and
open—ended parts. '

Most exercises have both a text: and tape-recorded stimulus
instructions. Some exercises. may also have additional
stimulus materials, such as graphs, tables and pictures.

C.  Passage Type

‘Most exercises have a_ reading passage} this passage may be
classified as either expository or literary, with several
subde§sifications;within each passage type. -

D&E.  Objective.and Subobjective Classification, 1979-80

- o
All the exerdiggs administered in the 1979-80 assessment are
classified by objective and Ssubobjective. These -
classifications were used to quide the exercise development!

- for the 1979-80 aséeifment. A few of the exercises from the

first literature assessment have been reclassified according




-~

to the 1979-80 objectives so that they could be reported
with the 1979-80 items. In addition, all of these reassessed
exercises are presented with their 1970-71 assessment
objective and theme classification. For the 1970-71
exercise:, see "L&M," on Sample Documentation Page -- Type
IT. This classification appears only for exercises' that
begin with a "4" and that were 1970-~7/1 literature exercises
reassessed in 1979-80.

NAEP Scoring

The type of scoring necessary for an exercise is presented
-- machine scoring for multiple-choice exercises or hand
scoring for open-ended exercises.

Ages

This classification indicates the age group or groups to

which the exercise was administered.
National Results

The values appearing in this portion of the documentation
page are ' the percentages of respondents who correctly
answered the exercise or exercise parts in the 1979-80
assessment. . '
The two-digit numbers (e.g., "00," "01") represent the
response choice within the exercise part; the letters (e.g.,
"A," "B") indicate the actual exercise part. The correct, or
in some cases, the preferred, response choice is indicated
with an asterisk (*). For many exercises, the first part (A).
is an attitudinal item concerning the reader's like/dislike
for the passage. For these items, several foil choice
percentage values are provided, with the preferred response
noted. For age 9, only three such choices were provided,
while at ages 13 and 17, five choices were offered. For

‘analytical purposes, these five options were then reduced to

three for comparability across ages. Percentage values for
more than one response choice are presented only for
attitudinal items, background information and open-ended
exercises. : : :

-

The reader may note on the "Type II" documentation page that

différent score ranges are represented since this exercise

includes both an open-ended question and a multiple-choice

question, The various score points on the documentation

page relate to the score points explained in detail on the
scoring guide that accompanies the exercise and its
documentation page. Ih. addition, in the released exercise
supplement, the ‘'scoring gquide includes several,. s@mple

11
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responses 1illustrative of the various score points. The
exercises appearing 1in Appendix A and Appendix B were
developed to measure two quite different sets of objectives,
which will be explained in more detail in Parts 2 and 3 of
this volume.

Package and Exercise Number, 1979-80

Exercises were assembled into booklets prior to
administration. For each age group, the 1979-80 booklet and
exercise number is shown. "For example, the number "0510"
denotes package 5, exercise 10. There is not, in generail,
any correspondence between booklet numbers for various ages;
that is, booklet 5 at one age may contain some of the same
exercises as booklet 8 at another age. For -the 1970-71
items, see Sample Documentation Page -- Type II, Part N.
This provides the locatiop of the exercise for the first

.assessment. ;

Total Time in Seconds

As mentioned, exercise booklets were administered with the
aid of paced audiotapes. For each age group, the total time

allowed (in seconds) for taped instruction and respondents’
reading and.  responding- to an exercise in the 1979-80

-assessment is shown. Actual tapescripts, showing exactly

what was read and how the total time was broken down into
reading and responding times, are available from National
Assessment. Times given for exercises being reassessed are
the 1979-80 assessment times.

N

Source Information

Many of the exercise passages used in 1979-80 or in 1970-71
are in the public domain,,K and therefore yequire no special
permissions for reproductfon or subsequent usage. In these
cases, there is no source information on the documentation
page. Other exercises are copyrighted or used with special
permission; this information is provided under this heading.
National Assessment permissions do not extend to subsequent
usage of these. materials, and anyone wishing to utilize-
these . items should obtain the necessary permission from the
stated source before making use of such stimulus material.

| t
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PART 2

READING AND LITERATURE EXERCISES DEVELOPED
FOR THE 1979-80 ASSESSMENT

In 1970-71, reading and‘—iiterature» were first assessed as
‘separate subject areas. Some of the reading exercises developed at

~~'that time .have been reassessed to measure change in reading

performance over time, and this pool of litems is the basis for
Three National Assessments of Reading:. Changes in Performance,
. 1970-80, Report no. 11-R-01. These items are not included in this
release Set as they are being retained for future use. On the
other hand, liteérature items from. 1970-71 are being released at
this time and will be discussed in Part 3 of this volume. All of
the rest of the 1979-80  ,exercise pool consists of new items
developed especially for this assessment, somewhat less than 50%
of which are being released. They were designed to meet certain
objectives that have been set forfh in detail in the objectives
booklet accompanying this volume.* In addition to dividing the
exercises into the primary objectives of -Valuing Reading and
Literature, Comprehending Written Works, Responding to Written
Works 1in. Interpretive and Evaluative ‘Ways, and Applying Study
- Skills in Reading, many of the new exercises were also divided
into two categories classified by passage type. The two passage
types are expository (informative, evaluative. or 'functional in
nature) and literary (poems, tales or other prose). .Exhibit 4
lists these 'exercises by passage type within the -various age
groups. An index of all released riew items, classified by the
- 1979~80 objectives and subobjectives, plus four 1970-71 literature
items that were reclassified according to the 1979-80 objectives
appears 'in Exhibit 5. ' :

———

1




EXHIBIT 4. Released Exercises by Passagé Type
and Age Groups, in NAEP Nymber Order

Literary Passages \gxpository Passages

[

Age 17 odiy

H~-420000-B1B«3
H-469000-B1B-3

'Age 9 only. H-414000-B1B-1 . H-267000-B1B-1
- ) H-415000-B1B-1 H-281000-B1B-1
H-472000-B1B-1 | )
J -
- 3
Age 13 only none Xnone

H-226000-B1B-3
H-246000-B1B-3
H-305000-B1B-3
H~307000-B1B-3

Ages 9, 13 ~H-407000-B1B~1,2 H-203000-B1B-1,2

H-411000-B1B-1,2 H-223000-B1B-1,2

H-465000-B1B-1,2 H-244000-B1B~1,2

-H~-481000-B1B-1,2 H-261000-B1B~1,2

C H-285000-B1B~1,2

9 H~303000-B1B~-1, 2
Ages 13, 17 H-401000~-B1B-2 H-221000-B1B-2

3
’
H~-402000~B1B~-2, 3
H-406000~B1B~-2,3
H-410000-B1B-2,3
H-467000-B1B-2, 3

3
’
H-225000-B1B~-2,3
H~242000-B1B-2,3
H-264000-B1B~2,3 -
H-283000-B1B-2,3

Note: All other exercises not liisted in this table were
< unclassified as to passage "type for the 1979-80»as§essment;

14
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EXHIBIT 5. Index to 1979-80 Released Exercises . -
for Reading/Literature, Classified by
: Objectives and Subobjectives - . !
Purpose or Objective. . 'NAEP Exercise Number Page
S ~ Number

Objeétive I, Valuing T .

Enjoyment - H-506000-B1B-1,2,3, Part A 193

. H-507000-B1B-1,2,3, Part A- - ~ 1985

H-§11000-B1B-1,2,3, Parts A,B . 203

Subobjective A-2, H-504000-B1B-1,%;3, Parts B,D . 189

Personal Growth _ H-50§300-BIB—1,2,3, Parts B,D - 191

: H-506000-B1B-1,2,3, Part C . 193

H-507000-B1B-1 2,3, Part C , 195

Subobjective A-3, H-504000-B1B-- > 3, Parts A,C 189

. Acquiring Knowledge H-505000-B1B-. 3, Parts A,C - 191

' H-506000-B1B-1 2, , Parts B,D. * 193

- ' H-507000-B1B-1,2,3, Parts B,D 195

H-508000-B1B-2,3, Part A - 197

H~512000-B1B~-2,3, '‘Parts A,B,C,D 205

Subobjective B, - H-508000-B1B-2,3, Part c . 197

reciate Cultural H-509000-B1B-2,3, Parts A,C _ 199
Role i H-510000-B1B-2,3, Parts A,B,C 201 -
Subobjective A, =  H-223000-B1B-1,2, Part A 39 -

General ~ .H-226000-B1B-3, Part A 47
- , H-242000-B1B-2,3, Part A 51
H-261000-B1B-1,2, Part A 62

H-264000-B1B-2,3, 'Part A 66

H-267000-B1B-1, Part A 70
H-303000-B1B-1,2, Part A 82 -

H-305000-B1B-3, Part A 85

H-407000-B1B-1,2, Part A 124

H-410000-B1B-2,3, Part A 123

H-411000-B1B-1,2, Part A 133

- H-414000-B1B-1, Part A Y137

H-415000-B1B-1, Part A 140

- H-465000-B1B-1,2, Part A 153

H-472000-B1B-1, Par't A S W

H-501000-B1B-1,2,3, Part A 185

L H-502000-B1B-2,3, Parts A,B,C,D,E,F 187
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EXHIBIT 5 (Continued).

Purpose or Objective NAEP Exercise Number Page
. Number
H-508000-B1B-2,3, Part B 197
‘H-509000-B1B-2,3, Part B 199
Objective II, Compre-
hending '
Subobjective A, H-203000-B1B-1,2, Parts A,C 32
Words and Lexical H-221000-B1B-2,3, Parts A,C,D ‘ 35
Relationships . H-223000-B1B-1,2, Parts B,C 39
: H-225000-B1B-2,3, Part E ‘ 43
H-226000-B1B-3, Part D - 47
H-242000-B1B-2,3, Parts C,F ' 51
H-244000-B1B-1,2, Part A 56
H-246000-B1B-3, Parts B,C 58
H-261000-B1B-1,2, Part B 62
H-264000-B1B-2,3, Parts D,E . 66
H-281000-B1B-1, Parts A,B 73
H-285000--81B~1,2, Part B ) 79
H-303000-31B-1,2, Parts B,C,D 82
H-305000-B1B-3, Part D 85
H-307000-B1B-3, Part A 89
H-401000-B1B-2,3, Parts A,B : 92
H-407000~B1B-1,2, Part E 124
H-411000-B1B-1,2, Part B 133
H-414000-B1B-1, Part B ~ - 137
H-481000-B1B-1,2, Parts C,D 180
Subobjective B, H-221000-B1B-2,3, Parts B,E 35
Propositional H-223000-B1B-1,2, Part D 39
Relationships H-225000-B1B-2,3, Part A 43
—— - H-226000-B1B-3, Parts B,C 47
H-244000-B1B-1,2, Part B 56
H-246000-B1B-3, Part D 58
H-261000-B1B-1,2, Parts C,E: 62
H-264000-B1B-2,3, Parts B,C 66
H-267000-B1B-1, Parts B,C 70
, H-281000-B1B-1, Part C .73
H-283000-B1B-2,3, Parts A,B,C 76 .
H-285000-B1B-1,2, Parts A,C 79
-H=305000-B1B-3, Part C 85
H-307000-B1B-3, Part B 89
H-410000-B1B-2,3, Parts B,E ‘ 128
H-411000-B1B-1,2; Parts D,E 133
H-414000-B1B-1, Part D 137
H-415000-B1B-1, Part D 140
H-420000-B1B-3, Part E . 143

H-481000-B1B-1,2, Parts A,E 180

16
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EXHIBIT 5 (Continued).

Purpose or Objective . NAEP Exercise Number Page
Number
Subobjective C, H-203000~-B1B-1,2, Part B 32
Textual Relation- H-225000-B1B-2,3, Parts B,C,D 43
ships H-226000-B1B-3, Part E 47
: H-242000-B1B-2,3, Parts B,D,E 51
H-246000-B1B-3, Part A 58
H-261000-B1B-1,2, Part D 62
H-305000-B1B-3, Parts B,E 85
H-307000-B1B-3, Part C 89
H-401000-B1B-2,3, Part C ' 92
H-406000-B1B-2,3, Parts A,C,D 112
H-407000-B1B-1,2, Parts B,C,D 124
H-410000-B1B-2,3, Parts C,D 128
H-411000-B1B-1,2, Part C 133
H-4140_0-B1B-1, Part C 137
B-415000-B1B-1, Parts B,C 140
H-420000-B1B-3, Parts A,B,C,D 143
- H-465000-B1B-1,2, Parts B,C 153
~\_ . H-467000-B1B-2,3, Parts A,B 162
' H-472000-B1B-1, Parts B,C ' 177
H-481000-B1R-1,2, Part B 180
Objective III,
Responding .
Subobjective A, *4-202002-22B-1, Part B . 296
. Inferencing *4-202024-22B-2,3, Part B ' 314
- *H-401000-B1B-2,3, Parts D,E 92
Subobjective A-1, *H-406000-B1B-2,3, Parts F,G v 112
Emotional - *H-465000-B1B-1,2, Parts D,E 153
’ . H-801000-B1B-1,2,3, Parts A,B,C,D 242,
Subobjective A-2,3, *4-200005-22B-2 280
General *4-200008-22B-3 286
. *H-402000-B1B-2,3 101
Subobjective A-4, H-406000-B1B-2,3, Parts B,E 112
Analyzing *H-469000-B1B-3 170 -
' y H-821000-B1B-2,3, Parts A,B,C: 244
Subobjective B, 4-202002-22B-1, Part A 296
Evaluating 4-202024-22B-2,3, Part A 314
*H-420000-B1B-3, Parts F,G . 143
*H-467000-B1B-2,3, Parts C,D 162
*H-841000-B1B-1,2,3 - 247
*H-842000—BlB-1,g,3 251
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EXHIBIT 5 (Continued).

Purpose or Objective NAEP Exerclse Number Page
Number

Objective iv, Study

Skills
Subobjective A, H-601000-B1B-2,3 207
Nonprose Reading H-603000-B1B-2,3 210
Facilitators H-604000~B1B~-1 213
Subobjective B, H-628000-B1B-1 216
Book Parts H-630000-B1B-1 220
Subobjective C, H-641000-B1B-2,3 - ' 222
Library and _ H-648000-B1B-1 225
Reference Materials H-649000-B1B-1 . 228
H-741000-B1B-2,3 234
H-742000-B1B-1 ‘ 236
Subobjective D, H-664000-B1B-1 231
Study Techniques - H-761000-B1B-2,3 238
. H-762000-B1B-2,3 240
Background (self- H-901000-B1B-1,2,3 ©.255
report) exercises H-904000~-B1B-1,2,3 257
*All of these exercises also “appear in the released exercise set
supplement.
18
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PART 3

LITERATURE EXERCISES DEVELOPED FOR
THE 1970-71 ASSESSMENT

Following the 1970-71 literature assessment, more than150% of
the items measured were released in 1973 for public use,” while
the remainder were retained for use by National Assessment. Many
of these literature items have been reassessed and are now being
released in this volume. Because the newly developed exercises
were designed specifically to meet the 1979-80 reading/literature
objectives, most of the 1970-71 1literature items were not
reclassified using the new objectives and were not included as an
integral part of the new exercise pool for analytical purposes,

but were retained as.a separate and intact subset of items. These

items were analyzed using the 1970-71 objectives, which are
similar to, but not identical with, the 1979-80 primary
objectives. Exhibit 6 provides a complete listing of these 1970-71
exercises and indicates the objective and theme categorizations.
The threezprimaty objectives for the 1970-71 literature
assessment,“ which are included in Exhibit 6, are: Objective I --
Reads Literature of Excellence; Objective II ~- Becomes -Engaged
im, Finis‘Meanings‘in and Evaluates Literature; and Objective III
-y Develops an Interest in and Participates in Literature. These
o jectiv?s‘were further classified into themes, which also appear
n Exhibit 6: Theme 1 -- Understanding Imaginative Language,
Theme 2! -- Responding to Literature, Theme 3 =< Recognizing
Literary! Works and Characters, and Theme 4 -- A Survey of Reading
Habits. The four exercises that appear under Objective II, Theme 2
(Responding ‘to Literature) are the only items from the 1970-71
assessment that were reclassified using the 1979-80 objectives.
They alliare included under Objective III (Responding to Written
Works) for the 1979-80 assessment. - '

i
B
|

i
1

“

-

1

See Literature: Released Exercises, 1973.
See Literature Objectives, 1970.
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EXHIBIT 6. Index to 1970-71 Released Exercises
for Literature, Classified by Objectives
and Themes

Purpose or Objective

Objective I, Reads Lit-
erature of Excellence

20

NAEP Exercise Number Page

Number

Theme 3, Recogniz- 4-102004-22B-2 260
ing Literary Works 4-102006-22B-2,3 263
and Characters 4-102007-22B-2, 3 267
4-102008-22B-2,3 270
4-102009-22B-2,3 274
4-102010-22B-3 277
4-202004-22B-1,2,3 303
4-202025-22B-2 321
4-202038-22B-3 328
Objective 11, Becomes
Engaged in, Finds Mean-
ings in and Evaluates
Literature
" Theme 1, Understand- 4-202006~-22B-1 306
ing Imaginative 4-202020--22B-2 310
Language 4-202036-22B-3 324
Theme 2, Responding 4-200005-22B-2 280
to Literature 4-200008-22B-3 288
4-202002-22B~1 296
4-202024-22B-2,3 314
Objective III, Develops
an Interest in and
Participates in Lit-
erature
Theme 4, Survey of 4-301001-22B-1 331
Reading Habits 4-301002-22B-2,3 334
4-301002-B18-2,3 334
4-302001-22B-1,2 338:
4-302001-B1B-3 338
Background (self- 4-301001-22B-1 331
report) exercises* 4-301002-22B-2,3 334
' 4-301002-B1B-2,3 334
.4-302001-22B-1,2 338
4-302001-B1B-3 338
7-000001-62B-1,2 341
7-000002-62B-3 343



Note:

These exerclses were included under the heading of
self-report background exercises for the 1977-80
assessment. The two exercises beginning with a "7" prefix
were originally included 1in the 1974-75 assessment of
reading, rather than the 1970-71 assessment.

—— e e e et~ .
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PART 4
CROSS-REFERENCE TABLES

//

This section contains cross-reference tables intended to aid .
the user in 1locating specific subsets of exercises. Exhibit 7
indicates the type of scoring guide classification'used for each
of the 1979-80 open-ended exercises. For ease of reference, these
exercises have been given short titles that appear in parentheses
following the NAEP numbers.

Some of " the 1970-71 literature exercises or exercise parts
that. appeared -in the volume, Literature: Released Exercises, are
again being released in their entirety. These exerclises are listed
in 1970-71 release number order in Exhibit 8; this exhibit also
indicates the NAEP numbers and age groups at which they were
administered in 1970-71 and in 1979-80. '

Exhibit: 9 1lists, by NAEP number, all of the exercises
included within this volume. The new items appear at the beginning
of the exhibit and are preceded with the prefix "H." The exercises
at ‘the end of the exhibit, which begin with "7" or "4," are items
that were developed for earlier assessments and were reused in
1979-80. : '

A final word of caution is issued to the user of these
exercises. Every reasonable effort has been made to locate the
sources for items; however, numerous exercises were developed
under a separate contract in the late sixties, and although our
records indicate that exercises marked with an asterisk (*)
following the NAEP number in Exhibit 9 should require no
additional permission, considerable time and effort were expended
in an attempt to- identify more specifically the original sources;
however, no further information was obtainable. Two additional
passages have probable outside. sources, but exhaustive efforts
have yielded no conclusive information concerning these
(H-401000-B1B-2,3 and 402000-B1B-2,3, which utilize the same
passage text, and H-821000-B1B-2,3, part C.)

22



EXHIBIT 7. Scoring Guide Clamsifications for Open-Ended

. Exercises Used in the 1979-80 Assessment
General Emotional Evaluating Inferencing Analyzing
Age 9 H-465000 H-841000 4-202002
‘ (01d Dog) (Good Story) (As the Cat)
H-842000
(Good Poem)
- Age 13 4-200005 H-406000 H-467000 . 4-202024
N (Check) (Good Dog) (Mother to Son) ' (Rodeo) .
H-402000 H-465000 - H-841000 ) H-401000
(Samebody 's Son) (014 Dog) (Good Story) ‘ (Somebody's Son)
- , 'H-842000 :
. : ‘ (Good Poem)
Age 17 4-200008 H~-406000 H-420000 4-202024 H-469000
(Into My Heart) - (Good Dog) . (One of These Days) _ (Rodeo) (i was you)
- H-402000 . H-467000 H-401000
(Somebody 's Son) v (Mother to Son) (Samebody's Son)
- H-841000 .
‘ (Good Story) '
HB-842000
(Good Poem)




\

EXHIBIT 8. Released Exercises (or Parts)
Previously Released Following the 1970-71 Assessment,
in 1970-71 Release Number Order, With NAEP Number
and Ages Administered in 1979-80

1970-71 1970-71 ' NAEP Number 1979-80
Release . Ages Ages
Number
" R111A 9 4-202006, Pts A-B 9
R112A 17 4-202036, Pts A-B 17
R125 9 13 4-202002 9
R126 13 17 4-202024 : 13 17
R208 17 . : 4-200008 17
R319A 9 13 17 .~ 4-202004, Pt A 9 13 17
R328A,E 13 17 4-102006, Pts A,E 13 17
R329A-C 13 17 4-102008, Pts A~C 13 17
R334 13 17 4-102007 , 13 17
R505A-F 9.13 —- - 4=301001, Pts A~F 9
R405A-H 9 13 4-301001, PtS A-H 13 17
" R406 9 13 4-302001, Pt A 9 13 17

Note: Some of these exercises were also administered to an adult
sample for the 1970-71 assessment.
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EXHIBIT 9. Index to Released Exercises,
in NAEP Number Order

Short Title Page

25

NAEP Exercise Number
Number
Appendix A
H-203000-B1B-1,2 Moon Calendar 32
H~-221000-B1B-2,3 Plains Indians 35
H-223000-B1B-1,2 The Neighborhood 39
H-225000-B1B-2,3 Russian Seaports 43
H-226000-B1B-3 Common Sense 47
H-242000-B1B-2,3 Shirley Chisholm 51
H-244000-B1B-1,2 Jim Thorpe 56
H-246000-B1B-3 " Mind.oOver water 58
H-261000-B1B-1,2 Caving 62
H-264000-~B1B-2,3 Good Shake in Vegas 66
H-267000~B1B-1 Sundaes 70
H-281000-B1B-1 Sky View Lunch Menu 73
H-283000-B1B-2,3 First Aid Hints 76
H-285000-B1B-1,2 JELL-0 @® Instructions 79
H-303000~B1B~-1,2 Snail Darter 82
H-305000-B1B-3 Competition Is Healthy 85
H-307000~B1B-3 Arson-Insurance Ad 89
H-401000~B1B-2,3* Somebody's Son 92
H-402000-B1B-2, 3* . Somebody's Son 101
H-406000-B1B-2,3 Good Dog 112
H-407000~B1B-1, 2 Star-Money 124
H-410000-B1B-2,3 Too-Heavy 128
H-411000-B1B-1,2 Broken Window Mystery 133
H-414000-B1B-1 Teeny 137
H-415000-B1B-1 Travelers and the Bear 140
H-420000-B1B-3 One of These Days 143
H-465000-B1B-1,2 0l1d Dog 153
H-467000-B1B-2,3 Mother to Son 162
H-469000-B1B-3 i was you 170
H-472000~B1B-1 The Mouse 177
H-481000-B1B-1,2 Robot Restaurant 180
H-501000-B1B-1, 2, Reading Importance 185
H-502000-B1B-2,3 Have You Done the Following? 187
H-504000-B1B-1, 2, Reading Could Help (1) ' 189
: H-505000-BlB.1,2, Reading Could Help .(2) 191
H-506000-B1B-1, 2, Reasons for Reading (1) 193
H-507000-B1B-1, 2, “Reasn.s for Reading (2) 195
H-508000-B1B-2,3 "Opinions (1) 197
H-509000-B1B-2, 3 . Opinions (2) 199
H-510000-B1B- 2,3 Library Decisions 201



NAEP Exercise Number
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EXHIBIT 9 (Continued).

Short Title
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News Sources

Pie Chart: Consumer Spending
Weather Map -
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Table of Contents (1)
Table of Contents (2)
Encyclopedia
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Dictionary
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Emotiohal Responses
Writing Types

Good Story

Good Poem

Easy or Hard

Kind of Reader

Appendix B

Emperor's New Clothes

Literary Allusions (1) ?
Disguised Story: Job

Literary Allusions (2)
Disguised Story: ‘Cain and Abel
Disquised Story: Faust

Check
Into My Heart
As the Cat

Parodies (1)
Metaphors (1)
Metaphors (2)
Closing of the Rodeo
Parodies (2)
Metaphors (3)
Parodies. (3)
Reading Habits
Reading Habits
Reading Habits
Spare Time Reading

Page
Number

203
205
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213
216
220
222
225
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240
242
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EXHIBIT 9 (Continued).

NAEP Exerclise Number Short Title
4-302001~-B1B~3 Spare Time Reading
7-000001-62B~1,2 Reading Ability
7-000002~-62B~13 Reading Ability

*Asterisk 1indlcates the 1items for which permission
uncertain.
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Using the Exerolses

National Assessment conducts all of {ts asseasments according
to clearly defined goals that are developed and defined by panels
of educators and learning-area apecialists. Thease goala may not
alwaya be ldentical to the goala or objectlivea of the teaching
programs . within every claasroom, 8chool or achool diatrict
throughout the nation. Neverthelesa, NAEP data may be useful for

making compariamons with local results for the same items, and they -

may provide some insights regarding local needs or areas of
concern., Exact replication of NAEP resulte would be unlikely
because of. differences in sampling, administration and scoring
procedures, but NAEP data may still be of considerable value for
comparison purposes.

The procedures most difficult to replicate may be those that
involve the scoring of open-ended responding items, and it is
recommended that users exert great care in the training and
monitoring of scoring personnel {in order to ensure as much
consistency as possible in results for these exercises. A
supplement to this set containing illustrative sample responses is
recommended to persons who intend to utilize the open-ended items.

The list of reference materials that follows (See
Bibliography) may be of value to users.
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APPENDIX A
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1979-80 READING/LITERATURE ASSESSMENT,
LISTED IN NAEP NUMBER ORDER
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- H-203000-B1B~1,2
Read the article below and then answer the questions on the next page.

Moon Calendar

The earliest kind of calendar we know of was based
on, the way the moon’s shape seemed to change from
night to night. We call those changes “phases.” It didn't
take a high priest to notice that the lighted surface of
the moon was a different shape from one night to the
next.

Suppose an astronomer cut a notch in a stick ona <
night of the full moon in spring. Then, each night after
that he cut another notch in the stick until the moon
became full again. He would then begin making a new
row of notches for each night until the third full moon.
When he counted the notches, he would find that
sometimes there were 29 days between one full moon
and the next. Other times there were 30 days. After 12
full moons, summer and winter would have passed, and
it would be spring again. In today’s language, we would
say that a “year” had passed. ‘

The moon calendar works well enough from one
year to the next. An astronomer could use it and come
close to predicting when spring would arrive the
following year. But the calendar was not accurate
enough to be used over a period of many years. Since
there were sometimes 30 days between full moons and
sometimes only 29. days, there was an average of 29%
days between each of the 12 full moons. Now 29% x 12 =
354. That is the number of days in the moon calendar’s -

year. But as we now know, that is not the number of
~ days in a year on our calendars today. The moon
calendar turned out to be 11 days short of our year of
365 days. : .

Why worry about 11 days? From one year to the
next 11 days one way or the other would not matter too
much to a farmer or a hunter. But after five years it
would matter! Euch year the calendar would be off 11
more days than the year before. In five years the
calendar would be out of step with the seasons by 55
days, or nearly two months: It would not take long to
find out that something was wrong with a moon
calendar. Eventually, the “month of bitter winds,” or
whatever February might have been called, would turn
up during a summer heatwave!

PLEASE CONTINUE ON THE NEXT PAGE
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- H=-203000-B1B-1,2
(Continued)

A. Accordingtothearticle, whatcould an astronomer use a moon calendar

> To tell when the next total eclipse of the moon would happen
> To predict the txme of sunrise and sunset each day

> To tell how cold the next winter would be
-»

To predict when spring would probably arrive next year

0

I don’t know.

B.  Why was the moon used for the first calendar?

&  Because the phases of the moon changed once each year
'©O  Because everyone could easily see the light of the moon-
> -Because people thought the moon controlled the weather

@® Because the shape of the moon changed in a regular way

O Idon't know.

C. What was the problem with the moon calendar?

It did not give names to the months.

() -~
c> It did not divide the year into months."

O It was too complicated for the hunters ‘and farmers.
a» ]t was ndt accurate enough over a number of yeat:s.

{

"I don’t know. : )
; DO NOT CONTINUE
UNTIL TOLD TO DO SO.
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H-203000-B1B~12
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Part B -~ Comprehends textual
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"Making. A Moon Calendar"® by RoyJA.'

"Gallant and 1Isaac Asimov, from

Internediate Level A cf the GINN
SCIENCE PROGRAM by J. Myron Atkin
and others, @ Copyright, 1975,
1973, by Ginn and Ccmpany (Xerox
Corpotation), Used with
permission,
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H-221000-B1B-2,3

Read the article below and then answer the questions on the next two pages. -

The Plains Indians (

So strong and romantic was the
stereotype of the Plains Indian with his
peace pipe, buckskin clothing, beads,
horse, feathers, war paint, tipi, and
dependence on the buffalo, that many
people began to think of all Indians that
way. In truth, Indians varied greatly from
tribe to tribe and even more so from
culture area to culture area. The South-
western Indian farmer was not at all liké
the Plains Indian hunter. ‘

This stereotyped Plains Indian
culture occupied*but a brief moment in
the history of the tribes. The culture was
not possible before the Spanish reintro-
duced the horse in America, and once the
buffalo had been extermin d it could
" not continue. Before t:;)rérse, e Plains

Indian had lived along the streams™and
rivers at the edge of ‘the plains in morejor
less permanent villages. They subsis
by gathering wild fruits and ve, ia/ les,
gardening, fishing, hunting sma me,
and occasionally venturing into the open
plains to hunt buffalo. Their survival was
only partially dependent on the buffalo.

A great change took place with the
reintroduction of ‘thé ‘horse, a change
which brought new lore and traditions
and created new needs and methods of
ccoping with them, Now the Indian could
follow the buffalo herds as they migrated
with the seasons. He came to depend
almost completely on the buffalo to
provide food, clothes and shelter. His sub-
sistence lost diversity.

When the first horses arrived on the
plains about theé middle of the 17th
century, there were an estimated 30
_million to 100 million buffalo. By 1883,
only a few scattered survivors remained.
Black Elk, a Dakota holy man, described
the end as he witnessed it:

“That fall, 1883, they say, the last of
. the bison herds was slaughtered by the

wasichus — white men. I can remember
when the bison were so many that they
could not be counted, but more and more
wasichus came to kill them until there
were only heaps of bones scattered where
they used to be. The wasichus did not kill
them to eat; they killed them for the metal
that makes them crazy, and they took only
the hides to sell. Sometimes they did not
even take the hides, only the tongues; and
I have heard the fireboats come down the
Missouri River loaded with driu{‘l.)zon
tongues. Sometimes they did not evelrtake
the tongues, they just'killed and killed
. because they liked to do that. When we
hunted bison, we killed only what we "
needed. And when there was nothing left
but heaps of bones, the wasichus came and
gathered.up even the bones and sold them.
All our people were settling down in
square grey houses, scattered here and
there across the hungry land.”
Gone was the buffalo and with it a

_ way of life. The end of the Plains Indian

culture was near. An attempt at revival
was made with the Ghost Dance — The
‘'Messiah Dream. The Indians hoped to
revive the buffalo and allow their culture
to continue. But the massacre at Wounded.
Knee, in which U.S. seldiers killed more
than 200 Sioux men, women, and

" children, removed even this last hope. The

Plains Indian, as anyone in a changed en-
vironment, had to adapt — or die.
The.Plains Indian went to the
reservations. He adapted to.reservation
ways. Many of the very specialized crafts
‘that depended on the buffalo or on
products of the buffalo immediately
stopped. No longer could the Indians
make bison horn spoons; bison bone beads,
needles and awls; or glue from bison eyes,
skulls, or hooves. No longer could parts of
the buffalo such as the skull be decorated
to play an important part in-religious
_cerémonies. The buffalo was dead. -

PLEASE CONTINUE ON THE NEXT PAGE

35 | .

ba
-3




'H=221000~-B1B~2,3
(Continued)

Al What does the author say about the stereotyped Plains Indian culture?

It was never true during any period of their history.
It was true throughout their history until the 20th century.

It was true at one time for all Indians in North America.

10060

()

It was only true for a brief moment in their history.

I'don’t know.

0

B.  What ended the Plains Indians’ last hope of reviving the buffalo-

centered, culture?

() The coming of the Messiah Dream
> - The establishment of reservations
@® The massacre at Wounded Knee

> The performance of the Ghost Dance
— Idon't know.

C.  When Black Elk talks about the buffalo, he says: b
The wasichus did not klll them to eat; they killed them for

« the metal that makes them crazy, and they took only the
hldes to sell.

What does the metal that makes them erazy mean in this sentence from the

. article?
< Guns
< Iron
¢ Land
@» Money
c> Idon't know. PLEASE CONTINUE ON THE NEXT PAGE
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H-221000-B1B-~2, 3
(Continued)

D. The article says:

The Plains Indian went to the reservations.
He adapted to reservation ways.

o

- What do the words reservation ways mean in this sentence from the article?

o A lifesty\le that de_veloped na'turally after the buffalo was gone
-

A lifestyle needed to exist on the land the g'overﬁment set aside for
the Indians _ _

S Alifestyle that was predicted by a holy man in his Messiah Dream
o A lifestyle dependent on the revival of th:e Plains-Indian culture

=0 I don't know.

E. How did the reintroduction of the horse in America affect the Plains

Indians?
> The Indians began to use the horse for fai'ming and ranching.
> The Indians began settling in permanent Cillages along the edge

of the plains.
The Indians were forced to move to reservations.

(]
- @® The Indians became a buffalo-centered culture.

R I don’t know.

DO NOT CONTINUE
UNTIL TOLD TO DO SO.

37

EE >
5 (3 :




NAEP No.:
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Paséaqe Type:

1979-80 Objective:
1979-80 Subobjective:

NAE? Scoring:
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National Eesults:

1979-80 _
Package Exercise:

Total Time in Seconds:

Source Information:

y

-

H-221000-B1B-23

Multiple Choice

Expository / Evaluative
Comprehends written Wworks
Parts A,C,D - Copprehends words
and lexical relationshigps
Parts B,E - Conmprehends
propositional relationships

Machine Scored

~13_ 17
03% B 49,84 68,53
O4x% C 50.89 64,06
02% D - 53,09 74,90
O4* E he.37 66 .66

1005 1007

0“85 ou1u
"plains Indians", reprlnted by

permission of Pipestone National
Monument from PipestOne. Pamphlet

printed for National Park Service
by U.S. Department of Interior.
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. H=223000-B1B-14, 2
Read the article which begins below and then ansv er the questions on the

next two pages.

The Neighborhood

Many immigrants who arrived in America
spoke no English and knew no Americans.
Imagine how such immigrants must have felt
when they first met p2ople from their native land.
Just to be able to talk with people who understood
the same language made them feel more at home.
They didn’t feel lost or alone anymore.
. Finding people from the same country could
" . help in other ways, too. They could help the new-
: comers get a job = a place to live. Store owners
N from their native . untrs would know what kind of
\ - food or clothes or tools the immigrants were used
- to, and what they would like. Often, the only place
to buy a familiar item was in a store owned by
another immigrant from the same area.
- When immigrants found people from their
- native countries in an American city, they usually
decided to live near them. Sometimes, the new-
comers would move right in.. They might ask a
family from the “old country”.to let them board
with the family for a while. Most immigrants could
not find good jobs because they couldn’t speak
English, or had few skills other than farming. And
so, they were often poor. Many welcomed the
chance to take in boarders, even if it made a tiny
apartment more crowded. N
. Soon, ‘in every city in the United States,
neighborhoods made up of people from the same
country began to appear. The Italian neighbor-
hood of a city might be known as Little Italy. The
same city might also have a Hungarian, a Greek, or
a Jewish neighborhood.

@

- PLEASE CONTINUE ON THE NEXT PAGE _
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H-223000-BlB~14, 2
(Conti{nued) s

In many of these neighborhoods, the people
formed clubs to help each other and to help new
immigrants from the same .country. When an
immigrant family arrived from Poland, for
example, members of the Polish-American Society
might meet them at the dock. The Polish-
American Society would help them find a home
and jobs in Little ,Poland. The Society might
provide the new family with food until they could
get started. . .

A. How much did you like reading this article?

I liked it very much. NOTE: This version with 5 foil optibns
) was administered only to-Age 13; at Age.

- WO T liked it. 9, .only the 3 middle foil values were .
S . administered. For analysis purposes, the
2 - I can’t decide. ' 5 options were combined and renumbered -
: - as indicated.

{C) I disliked it.

O 1 disliked it vefy much. . o

REPR——- 4

B." Why couldn’t most immigrants get good jobs?

e Bécauée they came at a time when few jobs were available

@® Because they ’cduldn’t speak English and had few skills other than
farming ‘ '

O Because the neighborhodd societies refused to help them

O Because they were unwilling to do the factory work and accept
low pay ‘ '
\

" o 1don’t know. .

PLEASE CONTINUE ON THE NEXT PAGE
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H-223000-B1B-14,2 .
(Continued) "

C. The art:cle says:

They might ask a family from the “old country” to
let them board wzth the family for a while.

What does the phrase board with mean in this sentence from the article?

¢> Visit and work with ' X
¢> Build a room with

@ Pay to live with

< Learn English with

< I don't know.

D. Accordmg to the artxcle, why was it lmportant to have store owners

from the same country in the neighborhood?

Because they were less likely to cheat the lmmlgrants

N )
@® Because they knew what items the xmmngrants liked-and needed
> Because they let local elubs meet in their stores
< Because they often gave away store items Lo the immigrants
> Idon't know.

DO NOT CONTINUE -
UNTIL-TOLD TO DO SO.
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T N

H-223000-B1B-12
Multiple Choice
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Part A - Values reading and
literature

Parts B,C,D - Comprehends written
works - S

Part A - Values the kenefits of.
reading for the individual

Parts B,C - Comprehends words and
lexical relationships

Part D - Comprehends
propositional relationships

Machine Scored

| I I
00 A . 020 ’ 008 !
02 A 20,13 15.79°
03 a 12.38 17.52
02% B 71.52 90.49
03% C 32.88 79.76
02% D 49,12 77.39

0706 07¢7 |

., 0410 031C

"The Neighborhood" by Allan O.
Kownslar .and William R. Fielder
from Holt ~Databank System:
INQUIRING ABOUT AMERICAN HISTORY.
Copyright © 1976 ky Holt,
Rinehart - and Winston, Publishers.
Used with permission.
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H-225000~B1B-2,3 C
Read the article below and then answer the-questions on the next two pages.
‘Russian Seaports

Throughout history, a nation with good seaports
has had an advantage in carrying an trade. In general,
trade by water has been easier, ¢heaper, and often \
faster than trade by land. Even today, water is the most /
efficient way to carry bulky goods, such as ore. : e

. Russia has the longest seatoast of any country in __~
the world, yet it has had few usable seaports. Waters
along most of Russia’s Arctic coast are frozen over nine
to ten months of the year. Murmansk is the only Argtic
port that is ice-free year-around. Its usefulness has been
limited because the seas tying it to western Europe are
often stormy and treacherous. '

The desire for ice-free ports was a major reason’
behind several Russian wars. In particular, Russian

- leaders fought to gain ports on the Baltic Sea, because
the Baltic offers an open\route to the Atlantic Ocean —
and western Europe: ~

One of the most important Baltic ports was Riga,
near the mouth of the Western Dvina River. Medieval
trade routes linked Riga with Europe and the-
Mediterranean. And the Western Dvina linked Riga
with Russia’s interior.

From 1557 to 1582, Tsar Ivan IV tried to conquer
Riga and Narva, another Baltic port. He wanted to link
Russia’s internal trade routes with the Baltic Sea. After
some initial successes, he was defeated by Polish and
‘Swedish forces. Further attempts to win control of the &
Baltic ports were made by Tsar Peter the Great. In
1703 he built the city of St. Petersburg on the Gulf of
Finland, hoping to open a new avenue to the West. As a
result of the Great Northern War (1707:1721), Peter
became master of the eastern shores of-the Baltic. When
Russia acquired Finland in 1809, it gained still more
outlets to the Baltic. - "}

) Russia’s leaders have also Tooked south tothe Black -

‘. Sea. Russia fought the Turks to gain access to the Black
Sea. Then it tried to- win contrcl of the straits leading
from the Black Sea to the Mediterranean. v

In the 19th ‘and 20th centuries, Russia looked
edstward. It fought Japan more than once in its search
for an ice-free port on the Pacific.

PLEASE CONTINUE ON THE NEXT PAGE
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(Continued)

A~ Why does Russia have few usable seaports? -
> Because Russia has few ocean boundaries

@® Because the water along much of Russia’s coast is frozen nearly
all year S R

> Because Russia has lost many of 1ts seaports in wars with other
countries -

" . ©> Because the coastal land of Russia is very steep and rocky

c> 1don't know.

N { ’
‘B. . Why did the Baltic Sea hold an attraction for the Russians?
. . 7

- ns

() Because_it was the stronghold of the R@e;np'i'ré

@ Because it provided a link between Russxa 5 intérior and western
Europe .

(o Because it was the only possibility fora Russian wafm water port

'C> Because it was the last part in a plan to link the Baltic and Black
Seas )

o I don’t know.

C. According to the article, what did the wars with Iapan and the (.reat

Northern War have in-common? - ' _-“

<> Both were undertaken during‘the rule of Ivan IV.

@»® Both were undertaken to obtain ice-free ports.

> Both were undertaken to strengthen positions against invasion.
o

Both were undertaken because treaties were broken.

1 don’t know.

0

PLEASE CONTINUE ON THE NEXT PAGE'
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H-225000-B1B~2,3 :
(Continued) _ o

D. What is the main purpose of the article?

 To name the various land and sea routes which Russia used
throughout history : 4 =

@» To discuss Russia’s attempts to gain good water routes for trade
= To show how Russia became a great economic leader in the world

> . To describe important wars in Russia’s history
4
on ’ »
co Idon't know.

. E.  The article says:

In 1703 he built the city of St. Petersburg on the Gulf of
< Finland, hoping to open a new avenue to the West.

What does the word avenue mean in this sentence from the article?

e» Route e
> Street
c> Territory
c> Trade
v,
> [don’t know.

DO NOT CONTINUE
UNTIL TOLD TO DO SO.
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1505 0905

0340 0299
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Source Information:

"Russian Seaports" <from HISTORY
AND LIFE by T. Walter Wallbank,
et al. Copyright © 1977 by
Scott, Foresman and Company.
Reprinted by permissicr.

<
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The article below is an excerpt from ’1}‘homas Paine's pamphlet Common

Sense published in 1776. Read the article and then answer the questions on

the next two pages.

Common Sense

I have heard some assert that, be-
cause America has flourished under her
former connection with Great Britain, the
same connection is necessary to her future
happiness. . .. I answer boldly that Amer-

ica would have flourished as much and
probably muech more if no European
power had anything to do with her. The
Commerce by which she has enriched
herself is based on the necessities of life,
and she will always have a market while
eating is the custom in Europe.

But she has protected us, say some....
Alas'. ..
of Great Britain without considering that
her motive was self-interest, not attach-
ment, and that she did not protect us from
our enemies on our account but from her
enemies on her own account. . . . Let
Britain give up her claims to the
continent, or the continent throw off its
dependence, and we would be at peace

with France and Spain if they were at :

war with Britain.

But Britgin is the parent country, say
some. Then the more shame upon her
conduct. Even brutes do not devour their
young nor savages make war upon their
own families. Therefore the assertion, if
true, turns to her reproach, but it happens
not to be true. . .. This New World has
been the refuge for the persecuted lovers
of civil and religious liberty from every
part of Europe. Here they have fled, not
from the tender embraces of the mother,

but from the cruelty of the monster. . ..
‘ It is pleasant to observe the regular
steps by which we rise above the force of
local prejudices as we enlarge our
acquaintance with the world. A man born
*in any town in England divided into
parishes will naturally associate most
with his fellow parishioners [and will call
any one of them] by the name of
“neighbor.” If he meets him only a few
miles from home, he drowns the narrow
idea of a street and greets him by the

name of “townsman.” . .. But if in their
foreign excursions they should associate
in France . . . their local remembrance
would be enlarged into that of “English-
men.” And by a just parallel of reasoning

We have boasted the protection,

all Europeans meeting in America are
‘“fellow countrymen,’” for England,
Holland, Germany, or Sweden, when com-
pared with the whole [of Europe are] dis-
tinetions too limited for continental
minds. Not a third of the inhabitants, even
-of this province, are of English descent.
Therefore I condemn the phrases “parent”
or “mother country” applied only to
England. . ..

Men of passive tempers look
somewhat lightly over the offenses of
Great Britain and, still hoping for the
best, arejapt to call out, “Come, come we
shall be.fhjends again in spite of all this.”
But examinethe_passions and foolirgs of
mankind ... and then tell me whether you
can hereafter love, honor, and faithfully
serve ihe power that has carried fire and
sword into your land? . .. Your future
connection with Britain, whom yca can:
neither love nor honor, will be forced and
unnatural. . ..

O, ye that love mankind! Ye that dare
oppose not only the tyranny but the
tyrant, stand forth! Every spot of the Old
World is overrun with oppression. Free-
Jdom has been hunted round the globe.
Asia and Africa have long expelled her.
Europe regards her like a stranger, and
Ergland has given her warning to de-
part. ! Receive the fugitive and prepare
in tiice a refuge for mankinad ...

V. e have it i <ur power to begin the
world nver again. A situation similar to
the present has not happened from the
days of Noah uniil now. The birthday of a
new world is at hand, and a race of men,
perhaps &8s numerous as all Europe con-
tains, are to receive their portion of
freedom from the outcome of a few

months.

PLEASE CON1 K.NUE ON THE NEXT PAGE
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(Continued)

A. How much did you like reading this article?

@ I liked it very much. NOTE: For analysis purposes, the 5 options
were combined and renumbered as indicated.
st > I liked it.

2 -cO—I-can't decide. - - - --
r & Tdisiiked it.

3
t > I disliked it very much.

B. According to Paine, why did Great Britain protect America?

To help America fight America’s enemies

=

> To insure that British subjects were not harmed

@ To further Great Britain’s self-interest . v
<> To'honor Great Britain’s commitment as a parent country
(]

I don’t know.

» C. According' to Paine, what would have been the fate of America Without

B

its association with Great Britain?

"America would have bcen unable to wu.;vnve economically.
America would have found a more supportive parent country,
America would have inevitably gone to war w:th P‘rance

RN [

America would have been at least/as prosperous.

FDOU-

‘ /, .
s

c>. Idon’t know.

- | PLEASE CONTINUE ON THE NEXT PAGE
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(Continued)

D. The article says:
Every spot of the Old World is overrun with oppression.

What does the word oppression mean in this sentence from the article?

Revolts against the government
Deadly contagious disease

Fugitives who have fled their parent country

1000

Cruel and unjust use of power

0

I don’t know.
“E.  What is the main purpose of the article?

e To persuade Americans to support independence from Great
Britain

To explain how Great. Britain established a colony in A-merica. |

0 0

To inform Americans about life in Great Britain and elsewhere
"in Europ’e _ et
.

> Toencourage A eriéans to be tolerant of Great Britain’s offenses
. N

’

> Idon’t know.

DO NOT CONTINUE
UNTIL TOLD TO DO SO.
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Multiple Choice
Expository / Evaluative

Part A - Values reading and
literature

Parts B,C,D,E - Comprelends
written works

Part A - Values the Lkenefits of
reading for the 1ndiv1dual

Parts B,C - Comprehends
prop051t10nal relationships

Part D - Comprehends words and™
lexical relationships

Part E < Comprehends textual
relatlonshlps

Machine Scored

A1
00 A «50
01% A u0.76
02 A : 17.85
03 2a 40,89
03*% B 66.51
ou%x C 44,12 -
Ou4x D ' 64,56
01* E. ‘ 59,82
0505
ouy7

"Common Sense" by <Thomas . Paine
from AS IT HAPPENED: A HISTORY OF
THE UNITED STATES published by
McGraw-Hill Book Company, 1975.
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Read the article below and then answer the questions on the next three pages.

‘Shirley Chisholm In Congress

When the 91st Congress convened
in Washington, D.C,, in January 1969,
Shirley Chisholm took her geat as the
first black woman elected to the
House of Representatives. The people
- of the 12th Congressional District in
Brooklyn, New York, were looking for
a fearless, knowledgeable, and
dedicated person to re resent them in
Congress. They found thege qualities
‘in Shirley Chisholm.

Assignment to a committee is a
big event in the life of a freshman to
Congress because it is in committees
that the real work is done — the
research in preparation for a bill.
- Committee vacancies are usually
filled mccording to the geniority
system. Shirley Chishaolm’s first
assignment wads to the Agriculture
Committee. She was enrgged when
she learned that her other assign-

ment was forestry. She vigorously -

protested the assignment. Other
members of Congress told her that she

would never be able to get her assign-

ment changed, ‘but she ignored their
advice. ) '

At the next meeting of the
Democratic Caucus, Shirley sought to
address the caucus to request a re-
assignment. Every time Shirley rose,
two or three men also stood for recog-
nition.” The senior member standing
was recognized. This action continued
until Shirley walked down the aisle

and stood before the chairman.

“For what purpose is the gentle-
woman from New York standing
before me?” asked Mr. Wilbur Mills,
the Chairman of thé Democratic
Caucus.

“Mr. Chairman,” replied Shirley,
“I have been trying to get recognized
for half an hour but evidently you were
unable to see me, so I came down to see
you. I would like to tell the caucus why
I vehemently reject my committee
assignment.”  Mrs. Chisholm had
prepared a short speech for the
occasion. She pointed out that the
House leadership has a moral duty to
somewhat right the balance by putting
the nine black members of the House
in positions where they can work effec-
tively, to help this nation meet its

~critical problems of racism,

deprivation, and urban decay. Then
she offered a motion to be rerhoved
from the Agriculture Committee and
directing the Committee on Comittees
to return to the next monthly caucus
with a different assignment for her,
Several of the male members told

* her that she had committed political

suicide. When the caucus met at its
next session, however, Shirley had
been changed to the Veterans Affairs
Committee. Congresswoman Shirley
Chisholm believes that a legislator's
talent should not be wasted, but should
be used to make and change laws to
insure justice for all people.

PLEASE CONTINUE ON THE NEXT PAGE
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(Continued)

A. How much did you like reading this article?

)'“ I liked it very much.
\, I liked it.

o
1l
o
2 < I can't decide.
Lo
)

e

o

B. According to the article, what kind of person is Shirley Chisholm?

~I-disliked-it;———
I disliked it very much. -

S Indifferent

) Uniri;formed
a» Cou ragéous
< Soft-spoken

o I ddn’t know,

C. | According to the article, why is the assignment to a committee so

important for a freshman member of Congress?

O Because contacts with senior members are made in committees
- € Because good assignments improve chances for reclection

e Because the real work of Congress is done in committees

> Because committee assignments cannot be changed

> I don’t know.

PLEASE CONTINUE ON THE NEXT PAGE
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(Continued)

D. According to Shirley Chisholm, how should legislative talent be used?

> It should be used to do the work that needs to be done, no matter
what the problem is.

It should be used to abolish the seniority system in Congress.

00

It should be used to eliminate the idea that all good politicians
are male.

@» It should be used on problems where legislators have special
knowledge. . .

> Idon’t know.

E.  Why did several male members oi Congress feel Shirley Chisholm had

committed political suicide?
g
& Because she refused to recognize Wilbur Mills during the

o

Democratic Caucus
Because she vigorously protested her committee assignment

Because she delivered a critical speech to the press

000

Because she did not complete research assignments for her
commitiees ,

&> 1don’t know.

PLEASE CONTINUE ON THE NEXT PAGE.
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“(Continued)

F.  What was Shirley Chisholm’s firat committee assignment?
Agriculture Committee

Committc_ae on Committees

Veterans Affairs Committee

00048

Education and Labor Committee

-

< I don't know.

DO NOT CONTINUE
UNTIL TOLD TO DO SO.
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written woRgs
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K. Stratton, @ CopY¥yi%ht, 1973,
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55 |
' g::v



11~244000~B1B~1,2
Read the article and then answer the questions beiow,

Did you know »that « e

Jim Thorpe, an Indlan of the Sac
and Fox tribe, was one of the world's
greatest all-around athletes. In 1912
he won the difficult Olympic pentath-
lon and decathlon. From 1918-1919 he
was a professional baseball player for
the New York Giants and other teams.
From 1920-1929 he played profes-
sional football for Canton, Cleveland,
Rock Island and New York.

A. Whendid Jim Thorpe win Olympic medals for the pentathlon and

decathlon?

1912
1919
1920
1929

00000

I don't know.

B.  Why is Jim Thorpe described as an all-around athlete?

“Because he played from 1912 to 1929
Because he played profgssioqal bascball for the New York Giants

7
Because he played many sports very well

EEERS

Because he played pro'fessi.onal football in many parts of the
country : : :

I don't know.

)

DO NOT CONTINUE
UNTIL TOLD TO DO SO.
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Multiple Choice

Expository / Informative
Comprehends written works

Part A - Comprehends words and
lexical relationships

Part B - Comprehends
propositional relationships

Machine Scored

Z09_ 0 a3l
01* A 73.39 93,60
03* B 37.51 75 .08
0903 0903
0108 0086
“Jim Thorpe" from Would igg

Believe by Florence and Charles
Munat. Special permission dgranted
by #ould You Believe published by
Xerox "Fducation Publications,
© 1974, Xerox Corp.
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The article which begins below was written by Diana Nyad, a famous

marathon swimmer. Read the article and then answer the questions on

the next two pages.

I have been working on swimming
since I was ten, four hours a day or more,
every day, skipping the greater part of my
social life, not a huge sacrifice, but some-
thing. I have put more grueling hours into
it than someone like limmy Connors will
ever know in a lifetime. I don't begrudge
him his talent.in that particular sport.
There is simply no way he could
comprehend the work that goes into
marathon swimming. -

What I do is analogous to other long-
distance competitions: running, ¢ycling,
rowing, those sports where trainihg time
far exceeds actual copipetition time. But
swimming burns more calor?(‘es per
minute than anythihg else. -Thé1 lungs,
heart and muscles myst all be working at
peak efficiency fqr this sport.| which
doesn’t require br& strength but, rather
the strength of endurance. I can do a

-thousillMd sit-ups in the wink of an'eye —
and I never do sit4ups on a regular 'basis.
I've run the mfile in 5:15, not exactly
Olympic calibef, but better than most
women can do.- My lung capacity is:six
point one liters, gheater than a lot of foot-

. ball players. My heartbeat is forty-seven
or forty-eight when 1 am at rest, this is
compared to the normal seventy-two for
other y.wple. A conditioned athlete
usually +z: a heartheat of sixty plus.:

These eharacteristies are not due to :

genetivs — I attained them by swimming
hour after hour, year after year.

There is considerable anxiety before a
swim. I don’t know until the day of the
rece whether the wind will be whipping

“up fifteen-foot waves or whether the
surface will be glass. On the morning of a
swim, our trainers wake us at around
three a.m. for breakfast. We see the press,

Mind Over Water

we eat. Nobody talks. The tension in the
room is amazing. I never look at the
swimmers; I look out at the lake and
wonder what it will do to me, whether I'll
be able to cross it. The race is more than
me versus my competition. There is
always the risk that I may not conquer the
water.

At breakfast I have five or six raw
eggs, a lot of cereal, toast and jam, juice.
For my feedings during the race from the
boat, I drink a hot powdered liquid that .
provides me with thirteen hundred
calories and more protein per tablespoon
than a four-ounce steak. It gets my blood
sugar back up. In a race my blood sugar
drops bhelow metabolism level in three
minutes. A cup of this stuff every hour
barely helps. Before the hour's up my

.sugar is way down. I can feel it. I feel
‘depressed. But if my protein level stays
high, I'm not really in trouble.

I would say that eighty percent of
success in a race is due to mind. Before
starting, all natural reserves are working
for me, my adrenaline, everything. Once
out there, it's a matter of mental guts.
After twelve hours in cold water, my
blood sugar down, I'm seventeen pounds
lighter, exhausted;- it takes more than
knowing I've trained hard for this. I have
to dig down deep.

I've done some marathon running.
but the isolation in long-distance
swimming is more extreme. I'm cut off
physically from communication. The

water sloshing over my cap leaves me

\\ virtually deaf. I wear tiny goggles that fit
. just over my eyes — they’re always foggy,
‘80 I can’t see very well. I turn my head to
breathe on every stroke, sixty times a
minute, six hundred strokes every mile

PLEASE CONTINUE ON THE NEXT PAGE
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(Continued)

for hours and hours. As I turn my head I
see the blur of the boat and some people on
it. '

These countless rhythmic hours make
marathon swimming unique. John Lilly,
the dolphin experimenter, has found that
a subject floating in a tank with eyes and
ears covered becomes disoriented,
slipping into a near dream state. Duringa

long swim I'm left with my own thoughts.

My mind drifts in a mesmerized world.
It’s hypnotic. My subconscious comes to
the fore. I have fantasies and sometimes
flashbacks to my childhood. It’s dreaming
hours on end. All I hear is the water
slapping and my arms whishing through
water. All I see is fog. It is extremely
lonely.

I'm strong at the beginning of a swim,
then I have low points. I know the pain in
my shoulders will be bad all the way. I've
rolled over on my back, thinking this body
will not do anotiier stroke. Sometimes at a
low point a swimmer will get out. In ten
minutes he’s saying to himself, “Why
didn’t I stick it out? I could have made it. I
could have come back around.” That's
happened to me, too, when I couldn’t get
back into it.

In rough ocean, I have thrown up
from beginning to end of a thirteen-hour
swim, swishing around like a cork,

i -

violently sick to my stomach. I would do
anything to stop this feeling — and the
only thing that will is to be on dry land.
But I can put up with it — I have to. In my
first year of marathon swimming, I got

out because of seasickness. Now I get just

as seasick and stick with it.

Marathon swimming will never be as
popular as other ey for ~ebvious
reasons. Spectators can only watch™the

finish, not the whole process. It’s like the
Tour de France — the most popular

cycling race in the country and you can't
see anything. But there is empathy among
the spectators when the contestants stop
for the night. You see their huge legs,
muscular bodies dust-covered and sweaty,

their power exhausted. 4
There is the same empathy at the end

'of a marathon swim. People have spent ,
the whole day waiting. From a mile out I

can hear clapping and screaming. The
people realize I swam from a place they
couldn’t see on the clearest day. They
know I may faint when I arrive. They
share with me the most extreme moment

of all — for after the pain, the cold, the -

hours, the distance, after the fatigue and
the loneliness, after all this comes my
emergence. And my emergence is what
it's all about.

A.  What kind of person is Diana Nyad? .
@® Determined and courageous
> Bitter and revengeful
* < Boastful and foolhardy
() ’

Romantic and idealistic

T dont’t know.

0

PLEASE CONTINUE ON THE NEXT PAGE
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(Continued)

B. The article says:
There is the same emputhy at the end of a marathon swim.

What does the word empathy mean in this sentence from the article?

> The joy of victory

¢c>. The pain in one’s body

- A sharing of another’é feelings
c> An unforgettable experience
— Idon’t know.

C.  According to Diana Nyad, which one of the following contributes most

to success in a marathon swimming race?

(e ’Proper diet

c> Physical training
a» Mental attitude
— Calm water

c> Idon't know.

D.  How is marathon swimming different from other sports?

" @ It burns up calories at a faster rate.
> It requires special bhysical characteristics a person must be
born with. Co '
> It requires intense mental concentration.
c> It takes more brute strength.
‘ -, DO NOT CONTINUE
c> Idon’t know. UNTIL.TOLD TO DO SO.
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Exercise Type: Multiple Choice

Pagsaqe Type: Expository , Evaluative

1979-80 Obieétive: Comprehends written works

1979-80 Subobiective: Part A - Comprehends textual
) relationships )

Parts B,C - Comprehends words and
lexical relationships

Part D ~ Comprehends
propositional relatiopships

~NAEP Scorirng: Machine Scored
Ages o : J11. "
‘ 4
National Results: 01> A ¢ ( 93.08
/X- 03* B 45.22
: 03* C 66.71
01*% D 57.99
1979-80 .
Package Exercise: 0907 )
Total Time in Seconds: ) €t516
Source Information: Excerpt from "Mind Over Water", by

Diana Wyad. Esgquire, October,
1975. Reproduced by courtesy of
Esquire = -magazine. Ccpyright ©

1975 by Esquire, Inc.
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Read the article below and then answer the questions on the next two pages.

Caving

“When you first go into a cave, it's
kind of sgary because it's dark,” said
Beth~Christ. “But after you light your
helmet lamp and look around, you're
not scared anymore. You find the
most fantastic things underground—
like bats!”

Beth and nine other youngsters
learned about caves by spending a
weekend - in one in West Virginia.
Most were brand-new to caving. Five
adults went along. Two of them,
Patrick Moretti and Ray Cole, were
experienced cavers. They taught the
others how to explore safely.

Before they went underground,
the leaders got permission from the
cave owner to explore on his property.
They assigned a buddy to each one in

the group. “We'll all stay together,”

Pat said. “But sometimes we may be
moving single file along a narrow
passageway. Stay next tq your buddy.

If you have problems with your gear,

your friend can help you.”

Inside, the cavers moved slowly at
first. It took time for them to get used
to the rocks and darkness. -

“Be careful of the big boulders,”
Ray warned. “Test each one with your
foot to see if it is solid before putting
all your weight on it.”

A short distance inside, the cavers
set up camp. Then they went off to
explore. Sometimes they followed
passages so small they had to move on

AN

their hands and knees. At other times,
they used stepping-stones to cross
underground streams. They even
discovered a 30-foot waterfall inside a
large cavern. :

The explorers learned to pace
themselves. They stopped to rest every
hour and snacked often. Everyone put
the food wrappers. into plastic bags.
“Cavers have a motto,” Pat said. “Take
nothing but pictures; leave nothing
but footprints.” : ,

On the first day, the cavers spent
more than ten hours exploring. They
returned to their base canip at one
o’clock in the morning after hiking,
climbing, and crawling more than a
mile. Everyone was surprised at how
late it was. “That’s one'of the funny
things about caving,” Kane Britt said.
“It’s always dark underground, so you
forget whether it's day or night.”

~ On the second day, the group
again set out to explore. This time, .
they chose different routes. Some
paths turned into dead ends. Others
led to small reoms filled with crystal
formations. On . the ceiling of one
room, Sean Moretti discovered
sleeping bats.

At the end of the trip, the young
explorers were very tired, but pleased
with themselves. “I never knew caving
could be such fun,” said Kane. “Can 1
come back next week?”

PLEASE CONTINUE ON THE NEXT PAGE
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-A.  How much did you like reading this article?

< I liked it very much. NOTE: This version with 5 foil options
1{ was administered anly to Age 13; at Age

< I liked it. 9, only the 3 middle foil values were
. administered. For analysis purposes, the
2 > I can’t decide. 5 options were cambined and renumbered

as indicated.
{ < I disliked it.

3

o

f disliked it very much.

B. What did the experienced cavers teach the youngsters about caving?

@® How to explore safely
> How to capture bats
> How to collect rocks
 How to take pictures
< [ don’t know.

C. Why did the leaders get permission to explore the cave before starting?

Becduse children were not usually allowed in caves

()

O Because the cave was dangerous

@®» Because the cave was on someone’s property

C> Because some of the children had never been in caves
(o

I don’t know.

PLEASE CONTINUE ON THE NEXT PAGE
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(Continued)

D. What is the main purpose of the article?

& To warn people of the dangers of caving
© To encourage people to visit West Virgiﬁia
> To tell people about outdoor camping

@ To describe the sport of caving
— Idon't know.

E. Why did the cavers use caution when they first went into the cave?
¢ Because snakes might have bitten them ;
> Because bats were sleeping in the cave
> Because there were paths that.turned into dead ends

@&® Because they had to get used to the rocké-va‘nd'darkness

' I don’t know.

DO NOT CONTINUE

UNTIL TOLD TO DO SO.
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Multiple Choice
Expository / Evaluative

Part A - Values reading and
literature

‘parts B,C,D,E - Comprehends

written works

Part A - Values the benefits of
reading for the individual

part B - comprehends, words and
lexical relationchips

parts C,E - Comprehends
propositional relationships
part D - comprehends textual
relationshirs

Machine Sgored

~09_ 2130
00 A .38 .24
01% A 78.89 82,58
02 A 12.65 11.04
03 A 8.08 €.15
01% B 81.40 94,26
03% C by.06 7S .41
Qu* D 41.43 74 .38
Qux E 51.53 80,43

0510 05(C8 .

. 0453 0345
“Caving." Adapted from National

Geographic WORLD, Novemker, 1976.
Used with permission.
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Read the article below and then answer the questions on the next two pages.

Good Shake in Vegas

“Two tacos, .french frles, and a
shake!” orders a student in a hlgh
school cafeteria line, and the order is
speedily filled.

Is that any way for a school to
nourish a growing youngster? You bet
your burger it is, when it’s served in
the Las Vegas, Nevada school
cafeterias. The tacos, cheeseburgers,
pizzas, and milkshakes have been
slyly fortified with wheat germ, non-
fat milk and egg solids, iron, and
vitamin C to conform to government

specifications for the Type A school
/bzch. And while nutrients have been

added, some of the saturated fats have

oil high in polyunsaturates, the milk-
shakes contain kelp (powdered
seaweed) and nonfat milk solids
instead of ice cream for thickener.
With such treatment, a “Combo”
lunch — say, cheeseburger, french
fries or salad, and a shake — more
than meets USDA requirements.
It's a far cry from six years ago,
when only ten percent of the students
in the Las Vegas school ate their
lunches in the school cafeterias. The
other 90 percent opted for nearby fast-
 food places to avoid the dreariness of
the usual meat loaf, green peas,
mashed potatoes, and gelatin dessert.
When Len Frederick, a retired food
chain executive, came on board as
director of the county food service, the
school district’s lunch program was

losing a cool $200,000 each year.
Frederick warked a miracle by
following one cardinal trade motto:
Give 'em what they want. He also gave
them what was good for them. This
year the program had an almost
embarrassing surplus of 2.3 million
dollars, not to mention crowded
cafeterias and cleaned plates.
Nutritionists are divided on the
wisdom of the scheme. While some
applaud the innovation, others prefer

- that the schools teach good nutritional

" “been subtracted. Potatoes are fried in .

habits rather than reinforce the fast--
food habit by serving food that, least-
wise in appearance, could pass for a
legitimate quickie. Some say the kids
— .unaware that the “nutrification”
game is being played — are being
taught deceptlon

But, says Frederick in defense of
his program, “How do you tell a kid

‘the milkshake has seaweed in it?

They’d throw it at you.” Besides, he
adds, the program has practically
eliminated plate waste in the district,
estimated to cost schools $400 mlllnon
a year nationwide. -
'While the nutritionists fight the
battle of the burgers, the profitability
of the plan has intrigued many school
officials into touring Las Vegas school
cafeterias, wondering whether to
hazard a gamble on nutritionally .
stepped-up fast food to get their own
school lunch:programs out of the red;

| PLEASE CONTINUE ON THE NEXT PAGE
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(Continued)

A. How'much did you like reading this article?

< I liked it very much. NOTE: For analysis purposes, the 5 options
1 were ocitbined and renumbered as indicated.
O 1 liked it.
2 S I can’t decide.
{ > I disliked it.
3

> I disliked it very much.

B. Why was the old cafeteria system losing money?

< Because the food did not meet government specifications
> Because the cafeteria couldn’t serve the students fast enough
@® Because most students didn’t eat in the cafeteria

S Because the food was expensive and difficult to prepare

f—) I don’t know.

C. Why were vita:mins and nutrients added to the food?

O To satisfy the critics of the lunch program
™ To encourage the students to eat in the cafeteria

< To cut the cost of preparing lunches

@® To meet government requirements

" o I don’t know. ,-

PLEASE CONTINUE ON THE NEXT PAGE
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(Continued)

D. ' The article says:

While the nutritionists fight the battle of the burgers,
the profitability of the place has intrigued many school
officials into touring Las Vegas school cafeterias,
. wondering whether to hazard a gamble on nutritionally
¢ stepped-up fast food to get their own school lunch programs
out 0{ the red. ' '

What do the words to get . . . ont of the red mean in this sentence from the

article?

. @® Ty stop losing money
™ To modernize
> Toremove grtificial dyes

i
\

{ & To make more attractive

\
<> I don't know.

"E. \How did Frederick work his mirucle?

>  He taught the students good nutritional habits.
D He ended deceptive food practices.
@  He forced nearhy fast-food places to ¢lose.

@ He gave the students what they wanted.

<> Idon’t know. DO NOT CONTINUE

UNTIL TOLD TO DO SO.
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Read the article and then answer the questions below and on the next page.

Did you know that . ..

In the 1800, many U.S. towns
had a law against serving soda water
on Sundays. So on Sundays drugstores
could not serve ice cream sodas. Some
drugstore owners got around this law
by selling “sodaless” sodas—ice cream
with nuts, fruit and syrup, but no soda
water. Soon these “sundaes” became
so popular that drugstores began .to
serve them every day of the week.

A. How much did you like reading this article?

= I liked it: A
> I can’t decide.

o 1 didn’t like it.
B. Why did some drixg‘store owners make a “sodaless” soda in the 1800’s?
Because people asked for ice cream Without soda

Because it was agamst the law to serve soda water on Sundays

Because soda water was hard to get in many towns

UUlU.

Because drugstore owners liked to try dlfferent soda fountain
recipes . i

A
C)

> Idon’t know.

PLEASE CONTINUE ON THE NEXT PAGE
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(Continued)

C. How did the sundae get its name?

> It was only served on sunny days.

> It was invented by Mr. Sundae.

am It was first served only on Sundays.

o It was _named after the town where it was first servad.
> Idecn't know.

{ DO NOT CONTINUE
: UNTIL TOLD TO DO SO.
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* Exercise Type:
Passaqe Type:

1979-80 Objective:

1979-80 Subobjective:

NREF Scoring:
Ages

National kesults:

1979-80
Package Exercise:

Total .Time in Seconds:

Source Information:

H-267000-B1B-1
Multiple Choice
Expositori / Informative

Part A - Values reading and
literature

Parts B, C - Comprehends written
vorks

Part A - Values the hLenefits of
reading fer the individual
Parts B,C - Comprehends
propositional relationships

Machine Scored

09
00 A .27
01% 2 79.20
02 A 15.89
03 A 4.63
02* B ' 72.76
03% C 48,59

0703

0139

"Sundaa" from Would You Believs by
Florence and Charles Munat.
Special permission granted by
Would You Believe rpublished - by
Xerox Education Publications @
1974, Xerox Corp.
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Read the announcement and then answer the questions below and on the next

page.

Sky View Elementary School

On Monday, January 31, Sky View Elementary School will be
starting a hot I'nch program. Hot lunch will beserved during the
regular lunch break. The menu will vary from day to day and will
include meat or fish, a vegetable, fruit, bread or potatoes, and
milk. The hot lunch will cost 70¢ per day or $3.50 per week. The
weekly hot lunch menu will appear in the Sunday edition of The

" Post newspaper starting on January 30. If you are interested in
taking part in the-hot lunch program, fill out the following form
and have-eithier a parent or a guardian sign it. Please return the
signed form toyour teacher. Formsshould be returned by Friday,
January 21. ‘

~tear along the dotted line—

[

Name

Grade

Teacher

I would like to take part in the hot lunch program.
Signature of Student

Signature of Parent
or Guardian , L

A. When will Sky View start its hot lunch prograrﬁ{{{&
Friday, January 21

'Sunday, January 30
Monday, January 31

Tue_ggiﬂay, February 8

0 0000

)| dbn’t’know.

PLEASE CGXNTINUE ON THE NEXT PAGE

73

€
i




H-281000~-B1B-1
(Continued)

B.

0

According to the announcement, where can students find out about the

lunch menu for the week?

0

On the school bulletin board

On the radio
From th. teacher

In the newspaper

I den’t knew.

What should st.w'dents do with the form after it has been signed by their

parent or wyuardisn?

-
LN
O
o

0

Give it to the parent or guardisr.
Give it tc the teacher by Janunary £1.
Give it to the principal by January 381.

Give the tzacher $3.50 for ths hot lunch program.
I don’t ki.ow.

DO NOT CONTINU&
UNTIL TOLD TO DO SO.
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Excrcise Type: Multiple Choice

Passage Type: , Expository / Functional

1979-80 Objective: Comprehends written works

1979-860 Subobjective: . Parts A,E - Comprehends words and

lexical relationships
Part C - Comprehends
propositional relationships

M

NAEP Scoring: Machine Scored
Ages _09_
National kesults: © 03% 3 70.01,
Oux B 61.14
02* C 58.47
1979-80 | .
Package Exercise: . 0905 -
iotal Time in Seconds:. 0209

o~
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Read the information below and then answer the questions on the next page.

FIRST AID HINTS

Situation 1: Severe bleeding coming from a wound

FIRST AID TREATMENT

Have the patient remain quiet.

2. Cover the wound with the cleanest cloth immedjately available,
and apply pressure to the wound. If you have no cloth, coverthe
wound with your hand and apply pressure until most of the
bleeding has stopped.

3. If the wound is on the arm or leg and if tﬁere are no broken
bones. elevate the limb while you apply pressure to the wound.

4, When bleeding has stopped, cover the wound with sterile gauze
or a clean cloth, bandage the wound, and get tne victim to a
doctor.

Situation 2: A foreign object in the eye
FIRST AID TREATM N

1. Never rub the (v
Try to flush the «+ with _lean cool water.

If the object is .. the upper ey<lid, lift the lid and remove the
object with s nle‘ 2uze. Do not put any material in the eye
unless that mzteri.l iz clean.

4. If the foreign object is not on the upper eyelid and cannot be |
flushed out, cover the eye with clean gauze or cloth and take
the victim to the doctor.

r Situation 3: Insect bites and stings
FIRST AID TREATMENT

1. If stinger is left in the wound, take it out.

2. Immediately appiy iceor ice water to the sting or bite. This will
.relieve the pain.

Mix a paste of baking sodaand water anci apply it to thewound.

If the person is allergic to any insect bite, bandage the wound
and place ice over the wound. Get medical help immediately. . .

PLEAS_E CONTINUE ON THE NEXT PAGE
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(Continued)

A.

Why should you put ice on an insect sting or bite?

0800

(-

A foreign object is in a lower corner of your eye.

Because ice will take out the sfinger

Because ice will prevent a fever from developing

Because ice will make the sting or bite hurt less
Because ice will form a paste with baking soda

I don’t know.

~

hat should you do if

you have flushed the eye with water but the object\has not come out?

0000

0

Apply ice to the eye.
Cover the eye with a clean clai or gauze and go to the doctor.

Lift the lid and remove the ob. 2t with a cloth.

.Flush the eye with baking soda and cool water and then lie down.

I don’t know.

What should you do if someone is bleedin_g severely and you have no

08000

0

~clean cloth to place on the wound?

Elevate the limb immediately.

Bandage the wound and get the person to the doctor.
Cover the wound with your hand and apply pressure.’
Flush the wound with water and wait for the bleeding to stop. |

S

I don’t know. . i DO NOT CONTINUE
. UNTIL TOLD TO DO SO.

~ .
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Pgssaqe Type:
1979-80 Obijective:
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NREE scoring:
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National kesults:

1679-8C _
Package Exercise:
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Multiple Choice
Expository / Functional
Comprehends !ritten wor ks

Comprehends propositicnal

relationships .
Machine Scored
213 ~A7.
03* A 8Y.94 93.34
02% B 77.68 86.19
03*% C 85.20 92.65
07C3 0S03
023§ 0204
"First Aid Hints" adapted fronm
First Aid Safety Manual #3 by
Linda H. Byers and | Marilyn
Hutchison, M.D. Published for Mine

Safety and Health Administraticn
by U.S. Department of }abor.
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The back of a Jell-()@ Brand Gelatin Degsert package is shown below. Read the

information from the package and then answer the questions below and on the

next page.

JELL-O raspberry

ARTIFICIAL FLAVOR

DIRECTIONS: Add 1cupboiling
water to gelatin. Stir until dis-
solved, Add 1cup cold water.Chill
until set. Makes 4 servings, %

cupeach. .

To add other ingredients: Fold
to 1% cupsintothickenedgela-
tin. (Do not addfresh orfrozen
pineapple.) Chiltuntilset.

To mold gelatin: Detrease cold
waterto * cup. Pourintomold;
chilluntilfirm, Dipjusttorimin
warm water about 10seconds.
Shaketoloosen. Topwithwet

NUTRITION INFORMATION

SEAVING SIZE »CUP

SERVINGS PER PACKAGE «
MIXTOMAKE t SERVING

CALDRIES . 80

PROTEIN  2G —NDTADIGNIFICANT
SOURCE DFPROTEIN

CARBOHYDRATE, 19G
AT 0
CONTAINSLESS THANZ%WOF THEU 8
RECOMMENDED DAILY ALLOWANCES
{U.S. ADA} OF VITAMIN A, VIiTAMIN C,
THIAMINE, RIBOFLAVIN. NIACIN. CAL-
CIUM.ANDIRON
INGREDIENTS: SUGAR. GELATIN, ADIP-
1C ACID (FOR TARTNESS). DISOOIUM
PPHOSPHATE (CONTROLS ACIDITY) )

-

MAHICACID(FORTARINENS)ART)

HICIAL COLOR ARTIHICAL ELAVOR

plate,invertthe plateandmold WG
ther,removemold. - :

New Joys of Jell-O®Recipe Book". Over 100 Jell-O Gelatin

dessertandsaladfavoritesinacolorful 128-pagehard-cover

book. Offet: Send $1.00 (no stamps) with your name, address,

andZIPcodeto:

The New Joysnf Jell-O, Box 3070, Kankakee, Illinols 60901.
GENERALFOODS CORPORATION, WHITE PLAINS, N.Y. 10625, U.8.A.

Reproduced courtesy of General
" Foods Corporation, owner of the
registered trademark JELL-0.

‘A. According to the directions, when should you add-cold water to the

gelatin?

@&a® After you dissolve the gelatin in the boiling water
> Before you add one cup of boiling water

O - After you chill the gelatin

o>  Before you stir the getatin

"I don’t know.

0

v

N

PLEASE CONTINUE ON THE NEXT PAG:i.
' N ] V
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(Continued)

B. The package directions say:
Top with wet plate, /nvert the plate and mold together, remove mold.

What does the word invert mean in this sentence from the package?

@ Turn upside down
> Remove
> Break apart
. > Heatup
o Idon't know.

C. Where should you send $1.00 in order to get the Jell-O ® recipe book?

. Chicago, Tllinois

> New York, New York -
Iz @» Kankakee, Illinois

> White P‘]ains, I(few York

> Idon’t know.

o DO NOT CONTINUE
/ : | UNTIL TOLD TO DO £O.

o
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Exercise Type: Multiple Choice

Passaqe Tvpé: Expositorv ,/ Functional
1979~-80 Ob-jective: Comprehends written works
1979-80 Subobjective; Parts A,C - éomprehends

propositional relationships
Part B - Comprehends wcrds and
lexical relationships

NAEP Scoring: Machine Scored

Ages - _09_ A2

National kesults: C1% A 53.19 85.02
01% B 25.87 63.58
03* C "73.6C0 8¢€.48

1979-80 |

Package Exercise: 0504 0502
Total Time in Seconds. : 0237 0184
Source Intormation: "Jello (® 1Instructions".

Reproduced courtesy of General
Foods Corporation, owner of the
registered trade-mark JEFLL-O.
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Read the articlo and then answer the questions below and on the next page.

National news

The Snail Darter is a three-inch long
fish. There are only a few in the entire
world. They were just discovered three
years ago. The only place they are ynown
to live is in the Little Tennessee River in
Tennessee.

They swim near the spot where a
large dam is being built. People have
worked on the dam for eleven years. It
has cost $116 million. The dam is needed
to prevent floods and supply elect: icity.

Recently, the United States Supreme
Court in Washington, D.C., ruled the dam
could not be completed because it would
kill the Snail Darters. There is a law that
protects animals such as the Spail Darter
that are in danger of being destroyed. It is
called the Endangered Species Act.

Some people are happy the dam won’t
be finished. But others, including some
members of Congress, say they will try to
change the law. They say the dam is more
important than a three-inch long fish.

A.  How much did you like reading this article?

/

-

> 1 liked it very much. NOTE: This version with 5 foil options

1 { was administered only to Age 13; at Age

— LU @ 1 liked it. 9, only ‘the 3 middle foil values were
administered. For analysis purposes, the

2 > I can’t decide. 5 options were cambined and renumbered
as indicated.

¢ & I disliked it. - ’
3

> 1disliked it very much.

PLEASE CONTINUE ON 'I'HE NEXT PAGE
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(Continued)

B.  What is a Snail Darter?

O A snail

O  An insect
a»® A fish

< A bird

o I don;'t know,

. '
[ i

C. According to the article, why is the dam needed?

To provide water for the Tennessee farmland
To ;‘}rotect endangered ipecies
i

To prevent floods and supply electricity

0830

To give a place for the Snail Darter to live

o 1 dorlx’t know.
l

D. Why did the Supreme Court rule the dam could not be:compl'et“ed?

\

Bec#ﬁse the dam cost too much money ‘
| .
Bec:f,use the dam would kill the Snail DNarters . /

Because the dam was not being bui'’ properly

00800

Beciuse some members of Congress disliked the dam ,
i . ' . 1'/

. -1
i 7 . ) . , /

/
/

0

S
I don’t know. o /
/ DO NOT CONTINUE
/ UNTIL TOLD TO DO SO.
/ | o |
/.
/

<o
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NAEE No.: ' H~303000-p1B~12

Exercise Type: Multiple Cholae

\
Passaqe Type : Expository./ Evaluative
1979=-80 Objective: ' Part A - Values reading and

\literature
-Parts B,C,D - ComprLehends written
works ' :

{
1979-8Q Sutobijective: Part A - Values the benefits of
‘ reading for the individual
Parts B,C,D - Comprehends words

& and lexical relationshirs
§ ,
NAEP Scorang: Machine Scored
Ages _09_ =30
National Results: 00 A .94 . ,03
01% A 75.43 19.16
02 1 15.03 11,35
03% B 79.13 96,23
03x C 66:30 91,46
02% D 66.83 91,63
1979-80 .
Package Exercise: 0707 0706
Total Tim2 in Segonds: 0224 0178
source Information:' “"National News" from “Smile
Factory Core News" . Minneapolis

star, June 22, 1978. Used by
permission of Dorothy Mayer for
Children's Communication Exchange.
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Read the editorial and then answer the questions below and on the next

two pages.

Competition is healthy

- Last year the Supreme Court pre-
sented doctors, lawyers, dentists, and
other professionals with a right that most
of them did not want — the right to adver-
tise their services to the public. Since then
the professions, especially Jaw and den-
tistry, have been acrimoniously divided
over the question of advertising.

Older lawyers and dentists with

established practices have spurned the,

idea of hawking their services, as though,
they say, they were selling another dog
food or deodorant. But young men, trying
to find a market for their services, have
seized the opportunity to go to the public.
Established members of the profession
accuse-them of misleading the public and
undermining professional standards.
It-is easy to sympathize with someone
who has built a practice the hard way and
sees it threatened by an interloper who
values the hard sell above professional
dignity. But the fact remains that most of

the professions could benefit from an
injection of old-fashioned competition. In
a world where fees are never publicized
and the quality of work is hard to judge,
the public has no way to tell whether it is
getting its money’s worth.

If established practitioners think the
public is being misled by irresponsible
advertising, there is always a step they
can take. They can advertise themselves,
both individually and through profes-
sional groups. They can tell the public
what they think good practice is and what
it should cost. They can describe the
services they perform and wha. qualifi-
cations they have.

If some professionals abuse the
privilege of advertising, there are plenty
of laws on the books to bring them into
line. But it is time for established prac-

~ titioners to realize that the public needs to

know more than a little bronze plate on
the door can tell it.

A.  How much did you like reading this editorial?
=7 1 liked it very much. NOTE: For analysis purposes, the 5 opticns
1 { ‘ were combined and renumbered as indicated.
o Iliked it. "I don't know" was combined with "I can't
decide” for this exercise.
2 S [ can’t decide.

I disliked it.

I disliked it very much.

I don’t know.

PLEASE CONTINUE ON THE NEXT PAGE
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(Continued)

B.  According to the editorial, what do older established professionals

generally think about advertising?

They think advertisiz.g i1 unprofessional.
They think advertising adds unnecessary costs to their services.

They think advertising promotes standards of good practice.

0008

They thmk adveptasmg is necessary only for younger
professn(mals
I }f ( -
RN
Xdontkriow.

I ) \

C. Accordingto thg’edntornal what can older professionals do if they think

C

th&publlc is bemg misled by advertising?

i NI

> They can request that the Supreme Court reverse its decision.

D‘ They can wait until the public tires of advertlsmg by
professrona]s

@» They can advertise their own qualifications and services.

> They can expel from the profession anyone who ad'vertises.

> [don't know.

PLEASE CONTINUE ON THE NEXT PAGE
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(Continued)

D. The editorial says:

It is easy to sympathize with sorneone who has built a practice the
hard way and sees it threatened by an inter/~per who values the hard
sell above professional dignity. '

What does the word interloper mean in this sentence from the editorial?

- A person who does not believe in competition
@» A person who intrudes upon others g
c A person who misleads the public through advertising
> A person wio is an established member of a prc_)fession
— ldon’t know.

E. What is the main purpose of the editorial?
To explain the new law which allows advertising by professionals

()
> To show the problems younger lawyers. dentists, and doctors
have getting started

e To encourage people to see the nead for advertising professional
fees and services

> To warn people about the dangers ol advertising by professionals

— 1don’t know. DO NOT CONTINUE

UNTIL TOLD TO DO SO.

.
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NAEP No.:
Exercise Type:
Passage Type:

1979-80 Cbiectives:

1979-80 Subobjective: -

NAEP Scoring:

Ages

National Eesults:

1679-80
Package Exerc1s

Tctal Time in Seconds:

Source Information:

- All rights reserved..

H-305000-E1b-3

Multiple Choice

Expository / Evaluative

Part A - Values reading and
literature

Parts B,C,D,E - Comprehends
written works

Part A - Values the benefits of
reading for the individual

Parts B,E = Comprehends téxtual
relatlonchlps ~

Part C - Comprehends
propositional relatlonchlps

Part D - Comprehénds words and

‘lexical relationships

Machine Scored

A7
00 A .58
01% 3 48,57
02 A ~21.60
03 & 29.85
01* B 67.98
03% C 70.19
02% D 55.10
03% E 30.78

0708

0256
"Competition Is Healthy."

Reprinted from the July 24, 1978
issue of BusinessWeek by special

permission @© 1978 Lty McGraw-

Hill, Inc., New York, NY 1002C.
§
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Read the advertisement below and then answer the questions on the next

page.

Arson fires cost over $1 billion last
year. Who pays for this billion dollar
bonfire? We 4/ do.

When somebody decides to put a
match to his business it is tough to prove.
When arson for profit can’t be proven, the
insurance company has no choice but to
pay. All of us contribute to these soaring
damage daims by paying more for our
own property insurance. Because insur-
ance &5 merely sharing a risk among many.

What can you do about it?

- Help w have arson classified as a
major crime. One with the same high
priority for prasecution as robbery.

Push for uniform state laws on
reporting, detection and investigation.
Laws that woukl make arson harder to get
away with. (Over 209% of all fires are
thought to be arson, yet only 1%-3% of
confirmed arson cases result in  ~
conviction.)

Work for programs to improve
investigation technigues and cooperation
among fire fighters, police officers and
mnsurunce mvestlg,ators

Write w state officials.

Tell insurance commissioners,

police and fire department officials that

you would like to see some changes made.

Put pressure on local prosecutors
and encourage them to get involved.

Let people know you've had enough

Send for our "Enough is Enough”
consumer booklet: It's full of information
on the causes 2nd the pro's and con’s of
some possible cures for high insurance
rates. You'll find out how to register your
views where they count. And how you can
help hold down your own insurance costs.

Or you can just do nothing and
figure the problem will go away. Of course,
if it doesn't, better keep your checkbook
handy.

Enough is Encugh
Write The St. Paul for your
“Enough is Enough” booklet. Orcontacr an

Independent Agent or broker repre-

senting The St. Paul. He's in this with you
and wants to help. You'll find h1m in the
Yellow Pages.

St. Paul Fire and Marme Insumnce
Company, 385 Washington St.,Saint Paul,

' -MN 55102.

- EStaul

Pnopeﬂy &Liability

nsurance _

PLEASE CONTINUE ON THE NEXT PAGE%
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(Continued)
A. The advertisement says:
| A:son fires cost over $1 billion last year.
What do the words Arson fires mean in this sentence from the

advertisement?

©

< Fires that cannot be properly investigated

e Fires that are set deliberately

c> Fires that cause great loss or damage

o Firés that an ihsurance compaﬁy will not pay for
i
— Idon’t know.

B. According to the advertisement, how can people reduce the problem

of arson?

By refusing to pay higher insurance rutes

D
@ By helping change laws to make arson a major crime
> By observing fire safety regulations

o

By learning how to conduct an arson investigation

> [don’t know.

C. What isthe mainargument used to convince the reader to do something

about the problem of arson?

> Arson is dangerous. _ /
S Arsonis difficult to prove. K
f— Arson is rarely reported. )
; @ Arsonis costly to everyone.
. , | DO NOT CONTINUE
< Idon’ttknow. ' UNTIL TOLD TO DO SO.
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NAEP No.:

Exercise Type:
Passaqe Type:

1979-80 Objective:
1979-60 Subobijective:

NAEP Scoring:
Ages

National hesults:

1976-80
Package Exercise:

-]

Total Time in Seconds:

Source Information:

H~307000-B1B~3

Multiple Choice \

Expository / Functional
Comprehends written works

Part A - Comprehends words and
lexical relationships

Part B - Conprehends
propositional relationships
Part C - Comprehends textual
relationships

Machine Scored

-1
02= 2 86.92
02% B 87.01
oux ¢ 83.60

1003

c224

"Arson Fires", Sports Illustrated,
July 17, 1978. Reprinted courtesy
of S5t. Paul: Fire and Marine

Insurance Co.
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Read the story below and then answer the questions on the next two pages.

Somebody’s Son

He sat, washed up on the side of the highway, a slim, sun-
beaten driftwood of a youth, He was hunched on his strapped-
together suitcase, chin on hands, elbows on knees, staring
down the road. Not a car was in sight. Except for him, the
dead, still Dakota plains were empty.

Now he was eager to write that letter he had kept putting
off. Somehow, writing it would be almost like having
company. N ’

He unstrapped his suitcase and fished out a small unopen-
ed package of stationery from the pocket on the underside of
the lid. Sitting down in the gravel of the roadside, he closed
the suitcase and used it as a desk. ’

Dear Mom, .

If Dad will permit, I would like to come home. I
know there’s little chance he will. I'm not going to
kid myself. I remember he said once if I ever ran off
I might as well keep on going.

_All T can say is that I felt leaving home was some-
thing I had to do. Before even considering college, I
wanted to find out more about life and about me and
the best way for us (life and me) to live with each
other. Please tell Dad—and I guess this’ll make him
sore all over again—I'm still not certain that college
is the answer for me. I think I'd like to work for a
time and think it over. o

You won't be able to reach me by maijl, because
I'm not sure where I'll be next. But in a few days I
hope to be passing by our place. If there's any chance
Dad will have me back, please ask him to tie a white
cloth to the apple tree in the south pasture—you know
the one, the Grimes Golden beside the tracks. I’ll be
going by on the train. If there’s no cloth on the tree
I'll just quietly, and without any hard feelings toward
Dad—I mean that—keep on going. :

Love,
-David

PLEASE CONTINUE ON THE NEXT PAGE
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/(Continued)

A,

Why did David write the letter?

0080

0

To tell his mother that he had decided to go to college
To get his father’s approval to return home
To ask his parents to send him money

To let his parents know he was leaving home

y’t know.

When does David hope to be riding by his home?

0008

0

-In a few days

In two weeks
Next year

Never,

I don’t know.

What kind of person does David think his father is?

00708

0

Stubborn and unbending
Wéak and uncertain
Easygoing and carefree

Fair and understanding "

I don’t know.

PLEASE CONTINUE ON THE NEXT PAGE
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(Continued)

D.  Think about the story again. What kind of person is David? Describe

David in a few 'words on the line below.

E. ~ What was it about the story that led you to describe David the way you

did in Question D? Write your answer on the lines below.

DO NOT CONTINUE
UNTIL TOLD TO DO SO.
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NAEF No. 3 ' H=401000=B1R=23 *

Fxwrcise Type: Parts A,B,C - Multiple Chojce
Parts D,E . - Open Ended ,N\\
: /
assage Type: . Literary / Other Prose L
1979-80 Ob-jective: Parts A,B,C - Comprehends writtén
works )

Part D,F - Responds to written
works in interpretive and
evaluative ways

1979-80 Subobijective: Parts A,B -~ Comprehends words and
lexical relationships
Part C - Comprehends textual
relationships
Part D,E - Extends understanding
of written works through
interpretation

NAEF Scoring: . Parts A,B,C - Machine Scored
' : Parts D,E - Hand Scored

, /
Ages _13-_k\*_‘1i_

91.16  96.62

National kesults: 02% A
01* B 94,73 97.53
01% C 61.69 78,71
00 D 5.25 2.20
01 D 21.65 13.64
03 D 45.58 42,43
05* D 26.99 41.40
07 D .04 .09
08 D .02 .00
09 D 47 .15
01 EC 72.57 83.77
01 EF LY .13
) 01 ESK - 3.78 5.99
./ ¢cCc EN » . 5.25 2.30
T 01 EN 4s5.67 42,43
g 02 EN 21.27 30.15
03 EN €. 9.86
C4 EN - W4 1.17
05 EN .00 .22
08 EN _ 22,07 13.87
1979-80
Package Exercise: ' _ 1003 1006

r.
+a

Total Time in Seconds: 035u 0319
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The range of response percentage values listed for the
open-ended portion c¢f thie exercise reprement both
acceptable responses, which are marked with an asterisk
(*)», and unacceptable responses (all others) . In
addition, the a8core points marked with the second
alphabetic codes (C,F,SR or N) refer back to the a&econd
and third cateqorizations on the scoring guide,
cscontent, F=form, SR=subijective reaction, and Nspumber
of pleces of evidence. For convenlence, smcore points 1
and 2 have bheen combined into 1, and score points 4 and %
haye been combined into 5%, For exercises without a
score point 1 on the scoring quide, the perceéntage value
for score point 1 on the documentation page consists of
responses from score point 2 only.

7
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SCORING GUIDE~-RESPONDING TO LITERATURE
EXPLAINING RESPONSES TO LITERATURE

Inferencing--Character
"Somebeody's Son"
H-401000-B1B-2, 3
“a - Age 13, Package 10, Exercise 3
Age 17, Package 10, Exercise 6

3

General Scoring Rationale: Since the responding to
literature objective was formul ated ‘to address
"deliberate, ‘conscious kinds of interpretation," a
successful response not only should identify a

- character trait appropriate to David but also should
explain the given interpretation by relating it to the
text. Evidence can be given by citing specific events
in the text or special aspects of the. construction of
the text.

NOTE: Rating should, in general, be done by taking the
entire student response into consideration without
regard to what 1is actually writtén in the space
provided for the first part and for the second part of
the response. If reasons (substantial) are given in
the first part they are valid. The same is true for
character traits identified in the. second part.

. Caution -should, however, be used, as this often leads
to a tendency  to rewrite the responses.
Categorizations should reflect, as closely as possible,
what respondents actually wrote.

Scoring ‘Guide Categories:

I. First Categorization--Identification and
substantiation of character traits. This takes
into account both open-ended parts.

. =1 )

.1 = Unable to identify character traits.

‘Respondents do not do the task. They refer to

the text, but do not answer even the first
question. .

A. . Only an opinion about “the action of the
character is offered,—~~such as: "David
shouldn't have left home." :

B. Some material is quoted from the text with
no clear identification of character
(including quoting title). )

L)
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C. The identification and substantiation of
character seem unrelated to the text.

D. AW observgtion about the story is made, for
example: / "The title is misleading."

Character trait identified without
..substantia¥Yion. Respondents name something but
cannot on. They identify a character

s) but do not substantiate the choice(s)
with evidence from|the text. Responses tend to
provide: 1) cir¢ular evidence, 2) a copy or
close paraphrase of the text, 3) vague reasons,
or 4) only a subjective reaction as
substantiation.

Character trait identified and substantiated
with minimal evidence. Respondents identify a
character trait(s) and ‘'substantiate their
choice(s) with only one reason or piece of
evidence related to the text.

A. Reason can be directly related to the text,
for example: "Nice, he wants to come
home." :

B. Reason can be inferred from the text.

C. Reason can be inaccurate, if it is related
to the text, for example: "Smart, since he
finally decided to go to college."

D. Reason can be based on personal experience
that is related to the text.

E. Reason can be unusual, such as: "Sunburned
from sitting out on the road," or "Lost,
out in the road with no -one around for
miles."

F. Reason can refer to (but not retell)
.specific places 1in the text, for example:
"The letter" is not specific enough. Also,

., referring to the place where .specific
adjectives were quoted from is merely a
circular reason. -

Character trait identified and substantiated.
Respondents 1dentify character trait(s) and
substantiate their choice(s) with at least.two
reasons or pieces of evidence related to the




II.

-7

text. However, the evidence may be presented
'in an ambiguous fashion or be of the types
described in 3C-3F. Reasons must be distinct--
not 1instances of the same reason such as: "It
had sad parts not any happy parts." This is
a restatement of the same reason. Other
instances of single reasons arexwhen it takes
two bits of information to make a §Iq&}e point,
for example: (wanted to think things over) "He
said he wanted to come home, but he didn't
think he was ready for college."

5 = Character trait identified and substantiated in
a coherent fashion,. Respondents identify
character . trait(s) and substantiate their
choice(s) with at least two reasons or pieces
of evidence clearly related to the
text--directly related or can be readily
inferred. The reasons are presented logically
and coherently.

NOTE: The following types of papers were
classified as 1indicated and received no further
scoring:

0 = No response;
= Illegible or illiterate.
8 = Totally off task.
9 = %I don't know." 7

Second Categorization--The source of the evigéﬁie.'
Code presence or absence\for each of the fa}»owing:

1 = Content. The evidence is based onfbﬁ% content

of the text. : , P
2 = Form. The evidence is paséﬁM:; the 1larguage,
style or construction of the text.

3 = Subjective reactions. These are responses that
Judge the worth of all or part of the text,
such as: "It was interesting™ or "It was
monotonous." Personal @ opinions about the
actions of the characters are stated, such as:
"David should not have run away" or references
to the moral of the. story or general
philosophical statements are made.

99 . -



III.

NOTE: Content and form can be present only if
primary categorization is a "3"™ through "5";
subjective reactions can be present in papers

categorized "2" through "5."

Third Categorization--A count of the number of

reasons or pieces of evidence. Categorization for
the count of details is as follows: (1), (2), (3),
(4), (5), (6), (7 or more). NOTE: This count only
applies to papers with primary categorization of
"3" through "5"; subjective reactions should not be
counted as reasons or evidence.
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H-402000~-B1B--2, 3*
Read the story below. Then write down your thoughts and feelings about the

story on the lines provided on the next two pages. We are interested in what
you have tosay, not your spelling and punctuation. Youwill have 9 minutes to

read the story and write your response.

Somebody’s Son

He sat, washed up on the side of the hlghway, a slim, sun-
beaten driftwood of a youth. He was hunched on his strapped-
together suitcase, chin on hands, elbows on knees, staring
down the road. Not a car was in sighi. Except for him, the
dead, still Dakota plains were empty.

Now he was eager to write that letter he had kept putting

! off. Somehow, writing it would be almost like having
company.

He unstrapped his suitcase and fished out a small unopen-
ed package of statlonery from the pocket on the underside of
the lid. Sitting down in the gravel of the roadside, he closed
the suitcase and used it as a desk.

Dear Mom, _

If Dad will permit, I would like to come home. 1
know there’s little chance he will. I'm not going to
kid myself. I remember he said once if I ever ran off
I might as well keep on going.

All I can say is that I felt leaving home was some-
thing I had to do. Before even considering college, I
wanted to find out more about life and about me and
the best way for us (life and me) to live with each
other. Please tell Dad—and I guess this'll make him
sore all over again—I'm still not certain that college
is the answer for me. I think I'd like to work for a

* time and think it over.

You won't be able to reach me by mail, beeause
I'm pot sure where I'll be next. But in a fow days |
hopc Lo be passing by our place. If there's any chance
Dad will have me back, please ask him to tie a white

- cloth to the apple tree in the south pasture—you know
the one, the GGrimes Golden beside the tracks. I'll be
going by on the train. If there's no cloth on the tree
I’ll just quietly, and without any hard feelings toward
Dad—I mean that—keep on going.

Love,
Dawvid

PLEASE CONTINUE ON THE NEXT PAGE
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s (Continued)

'
- P W —
\
— = e i e )
<

- [F YOU NEED MORE SPACE, CONTINUE ON THE NEXT PAGE.\

v
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(Continued)

DO NOT CONTINUE |
‘UNTIL TOLD TO DO SO.
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"NAEP No.: ' H-402000-B1B-23 *

Exercise Type: Open Ended
Passage Type: Literary s Other Prose
1979-80 Objective: Responds to written works in

interpretive and evaluative ways
1979-30 Subobijective: Applies personal .experience or

knowledge of other works or flelds
of study to written works

o

NALP Scoring: Hand Scored /
Ages : e < IR v A
National Results: 01 . R 97.33 98.56
00 P 1.67 .73
01 P 3.89 1.11
02 P 56.79 67.16
03 P 3.07 1.16
o4 p 16.77 18.74
05 P 5.10 3.06
06 P .19 .29
07 p .92 .67
08 P .29 . .06
09 P 9.92 . 6.04
88 P .99 .70
10 P .00 - .06
‘11 P . .00 .09
12 P : .00 .13
01 EG ‘ 5.05 1.58
01 PR o+ 73.98 81.98
01 EM 21,02 ©17.61
01 RT 42.43 48.60
01 1IN 29.10 ~ 23.43
. 01 6N < 7".23 71,28
0t AN ' 4.68 ‘Y. U2
01 oW 4.10 1.82
01 EV : 22,70 19.20
01 X . .00 w48
01 Y .00 .5
01 2 .00 4,84
1979-80 K R
Package Exercise: : 0904 LELY
Total Time in Seconds: 0558 0557
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The  range of response codes for this exercise is quite
broad, and the letter codes on this page tend to refer
back to the corresponding codes on the sccring guide.
Exceptions are the "R" code, which represents the total
rercentage of responses:- judged to be ratatle, and the
values associated with the “"P" code, which indicate the
frequency with which each of the numerous response '
categories was selected as being predominant.



" SCORING GUIDE--RESPONDING TO LITERATURE

General Responding
"Somebody's Son"
H-402000-B1B-2,3

Age 13, Package 9, Exercise 4

General Scoring Rationale: There are several major ways to
deepen understanding of a written work. Respondents
can use awareness of emotional impact, personal
experience and knowledge of other works to interpret,

_provide meaning, evaluate and analyze the text. A
content analysis of " the responses not only provides
information about which internal resources respondents
tend to draw upon to help  their understanding of
written works, but also the cognitive skills they
choose to demonstrate when given an opportunity to
respond freely. It is expected that the results may be
highly text dependent. Also, the better responses
should move beyond plot summary and -~retelling to
provide meaning, evaluation and particularly analysis.

"Scoring Guide Categories:

Descriptive information: Code each type as present or
absent. Code one type as predominant. :

EG = Egocentric. Responses are not text based, ‘but . /
are text relevant. Respondent writes a letter or i
story of his own or writes another story (or //
excerpts) that he has memorized. Other types
of statements categorized here are: "I never //

read stories"; "I'm not good with stories"; or/7

i

/

"I'm sorry to run out on you, I don't want to go
to college, either."- - ‘ -
_ J/
Personal. Respondent identifies with characters]
makes judgments about actions of characters dr
gives advice, for example: "I might have.done
the same thing," ~ "David shouldn't have 1éft
home," "His father should take him back,"
"Hopefully his father will tie the cloth on/the

tree,”" ,or statements, such .as: "I like sj7ries N

PR

like that" or ﬂThis is not my kind of story.!




EM = Emotional. Respondent attributes emotions to the
text or makes a direct statement of emotion, for

example: "The story was sad," "It's touching,"
"It had a funny feeling," "It was very dramatic,"
~ or "I fel. sorry for the boy."

RT = Retelling. Respondent summarizeS or paraphrases
the story (or parts of it) using specific words
from the story. Respondent gives a synopsis,
overview or brief description of the story or
part(s) of it. (Disregard inaccuracies.)

IN = Inferencing. Respondent goes beyond the text and
provides motivations for characters, for example:
“"David learned a lesson," "David's parehts needed
-him to help pay the bllls," or "David feels that
his father doesn't love him."

GN = Generalization. Respondent attributes meanings
to the story, for example: "Go out and try new
things," "It shows that people have feelings that
can be hurt and people are the ones that hurt
each’ other," " or "Everyone knows you can't run
away from your problems."

AN = Analysis. Respondent discusses the ~language

structure of the story; for example: "It

could have more details and not so many 1long

words," - "I didn't see any mlsspelled words," "It

wasn't long enough," or "The author uses
imaginative language." ’

OW = Other works. Respondent classifies the work as

to genre or type and compares the story to other
works or art forms, -such as: "It's not 1like a
story I've seen before,"_or "I thlnk 1t's a good
soap opera." . ,

EV ='Eva1uation. Respondent judges the worth of the
work, for example: "It .was stupid," "I don't
like it," "I didn't undarstand 1t " "It doesn't
make sense " Tt is nicely wrltten " "It was not
exciting or sad," "It has no meaning," or "It is
imaginative." :

NOTE: In addition to the papers which were consideréd
rateable (1 = rateable) and which were analyzed using the
categories described . above, some papers were not
considered rateable, and these were placed in one of the
following classifications:



0 = No response.

2 = Nonrateable. Copies or circular.
7 = Illegible, illiterate. |
8 = Totally off task.

9 = "I don't know."

\\_- ~




- SCORING GUIDE--RESPONDING TO LITERATURE

- -~ -General Responding
"Somebody's Son"
H-402000-B1B-2, 3

Age 17, Package 9, Exercise 4

General Scoring Rationale: There are several.major ways to
deepen  understanding of a written work. Respondents

can use awareness of emotional impact; personal
experience and knowledge of other works to.interpret,
provide-meaning, evaluate. and analyze the text. - -A

content analysis of the responses not only provides
information about whic¢h internal Tresources respondents
tend to .draw upon to help their wunderstanding of
written works, but also the cognitive skills they
choose to .demonstrate when given ' an opportunity to
respond freely. It is expected that the results may be
- highly text dependent. Also, the better responses
should move beyond plot summary and retelling to
provide meaning, evaluation and particularly analysis.

Sceoring Guide Categories:

Descriptive idformation; Code each type as present- or-
absent. Code one type ‘as predominant. '

- EG = Egocentric. Responses .are not text based, but
are text relevant. Respondent writes a letter or
story of his own or writes another story (or
excerpts) that he has memorized. ' Other types
of statements categorized here are:' "I never
read stories"; "I'm not good . with - stories"; or
"I'm sorry to run out on you, I don't want to go
to college either."” :

Personal--analytic. . Respondent gives personal
reactions to content. in an analytic sense--
identification .with characters, ~ju gments about
actions of characters and advice 3 giwing,
observations about the way society should/dvoes
work. Respondent. states, for example: "I might

have done the same thing," "David shouldn't have
left home," or "Hopefullx’his father will tie the

PR

cloth on the tree."

N
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X = Personal--global. - Respondent gives personal
* ‘reactlons to genre and content in. a global sense..
. Examples .would be  statements of the following
‘typeef'“"r Tike stories-about_nature," "I wish I
could write stories like this," or "This-is .not

my kind of story." : T

o

_Emotional; Respondent attr1butes emotions 6r

EM =
feelings of mood to the text or "makes a direct
statement of emotion: Examples would include:
"The story was sad," "It's touching," "It had a
funny feeling," "It was very dramat1c," or "I

—~felt sorry for the boy."-

RT = Retelling. "Respondént summarizes or retells the

- story (or parts of. it)" This can include

statements referenoiﬁi spec®fic words or 1lines.
(Disregard inaccuracies.)

Inferencing. Responde goes beyond the text and
provides motivations characters /or develops
action. It include. 2xt-based ‘hypotheses of
what did hdppen .or pre 1c ions about what will
happen. For example: "vaviu learned a lesson, "
"David's parents needed him to pay the bills," or
"David feels that his father doesn't love him. "o

IN

Generalization. Respondent derives general
meanings from the story, 'such .as: "Go out  and
- try new things," "It shows that people have
feelings that can be hurt and people are the ones
that hurt each other." or "Everyone knows you
can't run away from your problems." “

CGN-

AN 'Analysis--superf1cia1 Respondent mentions
h superficial characteristics of the text. -This
includes concerns about format, for example: "It
could™™have ‘'more details and not so many long
words," "I didn't see any misspelled words," "It
wasn't long- enough," or M"The 1uthor uses
‘imaginative language." ’ : o

Y = Analysis--elaborated. Respondent gives an

elaborated or substantive discussion of any one

- of the following special® features or literary

‘devices: plot, characters,- setting, images,

sounds, etc. Included here are discussions of
plot veracity and meaningfulness. '




Other works--general. Respondent classifies the
work as to genre or type 'and compares the story
to other types of works or art forms in general,
for example: "It's not like a story I've seen
before," "I think it's a good soap opera," or "It
is 1like a myth."

oW

Z = Other works--specific. Respondent compares the
story to a specific work which is mentioned by
title, such as: "The last paragraph reminds me
of an o0ld song, 'Tie a Yellow Ribbon 'Round the
0ld Oak Tree.'"

EV Evaluation. Respondent judges the worth of the
work. This also includes such statements as:
"It was stupid,” "I didn't like it,"™ "It doesn't
make sense," "It is nicely written," "It was not
exciting or sad," "It has no-meaning," or "It is

imaginative."

NOTE: In addition to the papers which were considered
rateable (1 = rateable) and which were analyzed using
the categories described above, some papers were not
considered rateable and these were placed in the
following classifications: _ '

0 = No response.

= Nonrateable.  Copies or circular.

Illegible, illiterate.

Totally off task.

O @ N
[

"] don't know." : )




H-406000-B1B~2, 3

-

-

Read the story which begins below and then answer the questions on the four

pages following it.

A Story of a Good Dog

A man | used to know very well told
me this story. He was a very truthful kind
of man, but he used to elaborate things
more than a bit, and perhaps he elaborat-

“ed a bit on this.

Everybody, said he, has a best cat or
dog that remains in the mind when other
very dear memories have faded, and one
says with complete assurance: “That was
the best dog.” There were Tommy &-:1
Guzzle and Spot, and they were all such
good dogs that it is hard to believe there
could be any better, but my best dog had
not got a name at all; he answered to a
very low whistle. He never barked; he
never made any noise of any kind, except
that, now and again, he gave a kind of
whispered gargle away down.in his
innards—you could hardly hear it—and
that showed the top of his delight. Poor old
fellow, he hadn't much to be delighted
about: he was just delighted to be
delighted.

This is how we met. It was evening,

and I was going up a street and down a -

street. I was looking for something.
Among other things I was looking for a
- job, but this time I was looking for
something else—and suddenly I saw it. It
was in a dog’s mouth: it was nearly half a
loaf of bread, and the dog was slinking up
an alley with it. He was a large terrier
kind of dog, and I.began stalking him for
my share of whatever he had. I stalked
him to the end of the alley, and he
whispered a few very low grunts at me.
“Drop it,” said I, and he dropped it.

. Hesat down a few steps away, and he
looked at the bread, and he looked at me,
and then he scratched himself, and then
he looked at the bread again. I broke the
half-loaf into fairly even pieces, and I

handed him the larger half. He looked at
me, and he looked at the bread, and I
could see that he was trying to work out
where the catch was. Then he scratched
himself with some fury, and when I began
to eat, he began to eat. He would stop
every now and then to take a good look at
me, and then he made that curious
whispered gargle of delight away down in
his innards, and then he started again on
the bread.

How good that bread was! I
remember thinking that cake was not half
as delicious as bread, and that this bread
was the best that ever was baked; I could
have eaten a hundred loaves of it, and then
I could have eaten the dog.

It was evening and darkish, so I
hunched myself up for sleep just where I
was, and the dog, very cautiously, came to
me, and at last tightened himself up
against me, and he gargled a little and
scratched himself nearly all night. I didn't
care about anything. I had a friend; and
he cared less, for he had a friend too.

the morning I saw what all the
sqfatching was about. He was covered
from head to foot with mange. He was al-

- most a solid mass of scabs. One of his eyes

night.

was blind. He was about three years
younger than I was—that is, he was
rather old, and he looked at me out of his
one goodish eye with the kindly adoration
that a good dog reserves for its best pup.
He knew that I was an.incompetent
person, and he was very glad of that, for
he had made up his mind that he would
feed me by day and keep me warm by

It was winterish, and-rainish, and

darkish, and we wandered together up a

place and down a place, and we kept
; . y

PLEASE éONTlNUE ON THE NEXT PAGE
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(Continued)

carefully out of everybody’s way. I didn’t
want people because they wouldn’t give
me a job, and he didn’t want people be-
cause they heaved rocks at him.

For more than two months, whatever
I ate he brought me. He was marvelously
skillful. He knew where bits of bread
grew. Sometimes there wasn’t any, but
most days there was a bit. I should have
been very hungry, but in those days my
mind moved around at about a mile a
minute and it hated stomachs.

One morning my good dog set out
hunting as usual. Then, having gone but a

few steps, he stopped. He came back and

pushed his head against me. Then he
moved away again, and stopped again.
And then, suddenly, he lifted his head to
the sky and howled—the first sound I had
ever heard him make! He howled and
howled as though he were trying to howl
himself dead. My heart nearly burst with
terror. I ran to him and took his head into
my arms, whispering love words to him,
and as I looked into his face I saw what
was wrong.

His other eye was gone. He was qulte
blind. He couldn’t go hunting. He wasn't
howling about himself; he was howling
because he couldn’t nose out something for
me to eat. He cared no more about himself
than I, at that moment, cared about me.
He wanted to how] himself dead, but my
arms coaxed him, and in a little while he
stood silent and shivering.

I picked him up—he was not a llght
dog—and I waiked and walked and
walked. There were fields on one side,
with a dull sky over them, over us: the
world was a box, and we were two rats in
a trap. I came to a small place, and saw a
druggist’s shop in it; the door was open. I
put the dog down behind the door and
walked in. There was a man—perhaps ten
years older than I—behind the counter,

- and I said to him, “Please, will you kill my

dog for me, without hurting him'{”

He was a hard-faced, tough man, and
he looked me up and down with eyes that
were like bullets. i

“What will you pay me with?” said he.

“I have no money,” I answered.

“I've no painless poison,” said he.

I looked at the rows of bottles on the
counter and on the walls, and my next
words were inspired; they w-re even
crafty.

“You are a very wise man,” I said.
“There is nothing of this kind that you
couldn’t do.”

His eyes became eyes again.

“What's wrong with the dog?” said he.
, “He is old and blind and dying of the
mange.”

“Where is the creature?”

"I pointed and he went to look.

“Good God Almighty,” said he, as he
stared at the crouching dog. “Take that
thing away.”

I followed him into the shop

“Listen,” said I, “that is the best dog
in the world. He has fed me for over two

- months.”

“You ate out of that thing’s mouth?”
said he.

“Yes,” I answered. “He went blind
this morning, and he is dying of horror
because he can’t feed me.”

The man looked at me as if I were
crazy.

' “You know how to do everything,” I
said. “Do this for the best dog in the
world.”

He turned brnskly. took up a plle of
papers, and placed them on the floor.
“Stretch him on that” he ordered. I

picked my deg up—he was all one jelly of .

trembling terror.

The man went behind his counter
-and in about five minutes he came back
again, carrying a bowl. N

“Good God!” said he, as he looked at
the dog, and then his face wen tle.
“There is warm milk and bread and

PLEASE CONTINUE ON THE NEXT PAGE
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(Continned)

sugar~dogs love sugar,” he added, “and -

there is just epough of something else that
will end his troubles in no time.”

I put the bow| to my dog's nose. He
smelled, and smelled again, and then,
with an astonishing joy, he began to lap
and eat while | petted him. He was tasting
a kind of food that perhaps he hadn't
tasted for six or seven years. Not since his
master of Jong ago had thrown him out,
and flung rocks at him till he left.

“Take him down to the fields,” said
the man. “He'll be gone in less than half an
hour.” S

So I sgt among the bushes with him,
and he began doing and undoing things;
he began to go asleep and he began to

waken up, and he began to gargle joyfully,
and then he began to forget these things,
and all things.

He forgot blindness and age and fear.
He forgot hunger, he forgot me, he forgot
to scratch himself, he forgot life itself. He
stretched himself a little, luxuriously, and
then a small shiver ran all over him, and
he was gone. .

I pushed him deeply into the bushes,
and walked away, pretty lonely again, but
I think you will agree that when I say he
was my best dog, I am not making any
mistake in that very important matter.

Shortly after that I got a job-—said the
man who told me this story.

A. How was the death of the dog described?

X As violent and fearful
> As painful and lonely .

1
®  As painless and peaceful
< As elizlborate and ceremoni
o | don':t know.

(L

PLEASE CONTINUE ON'THE NEXT PAGE
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(Continued)

B. In their writing, authors sometimes make use of similes—direct
comparisons of two unlike things. The following is an example of a
simile:

The girl ran as fast as a deer.

Which one of the following lines from the story is also an example of a

simile?

@® ... helooked me up and down with eyes that wére like bullets.
> ...and thenI could have eaten the dog. |

> It was winterish, and rainish, and darkish . ..

‘' ...he was trying to work out where the catch was.

e

I don’t know.

C. What kind of person was the man who lived with the dog?

Content and satisfied
Lazy and shiftless
Unfeeling and selfish

Caring and sensitive . ‘

00000

I don’t know.

PLEASE CONTINUE ON THE NEXT PAGE
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(Continued)

D.

How did the man feel after his dog went blind?

Isolated and desperate  This exercise part was not included
in analysis because no single correct
Ashamed and guilty answer was identifiable,

Calm and collected

0000

Angry and hateful

o I\&Bh’takgow. ’

In their writing, authors sometimes make use of hyperbole—language

characterized by excessive exa?g‘\g'era‘t‘j_on. The following is an example

of hyperbole: : e

RN
~_

T
~

—
~

The boy was so tall his head touched the clouds.

Which one of the following lines from the story is also an example of

hyperbole?

© Then he scratched himself with some fury, and when I began to
eat, he began to eat.

o ... then ﬁ\é'madc that curious whispered gargle of delight away
down in his innards, and then he started again on the bread.

c> How good that bread was! | remember thinking that cake was not
half as delicious as bread-... .

@ ...thisbread wasthe best that ever was baked: I could have eaten
a hundred loaves of it . . . : L

.

T~

¢ Tdon’t know.

PLEASE CONTINUE ON THE NEXT PAG fx
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(Continued)

]

F.  What emotions and feelings did you have when you read this story?

Describe your feelings in a few words on the line below.

G. What waé it about the story that made you feel the way you did? Write

your answer on the lines below.

DO NOT CONTINUE
UNTIL TOLD TO DO SO.
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NAEP No.:

Exercise 1ype:

Passage Type:

1979-80 8L ject ive:

X,

N,

LY

1979-80 Subobjective:

NAEF Scoring:

Ages

National Results:

1679-80
Package errc1se:

Total Time in Seconds:

H-406000-B1B-23 *

Parts A,B,C,E - Multiple Choice
Parts F,G - Open Ended

Literary / Other Prose

Parts A,C - Comprehends written
works

parts B,?,F,G - Responds to
written works in interpretin
and ovaluvative ways

Parts A,C - Comprehends textual
relationships
Parts B,E - Analyzes written wo

rks

Part F,G - Demonstrates awareness

of emotional impact of written
works

Parts'A,B,C,E - Machine Séored
Parts F,G - Hand Scored

' =3 =7
03% 4 _ 71.10 84,87
01% B : 65.35 . 82.52
04* C 65.02  73.23
Ou* E 64,43  78.95
0 F 10.85 . 7.16
01 F 10.44  ~11,65
03 F 1€.54  22.94
05% F 61.82  57.72
07 F .08 .03
08 F .05 .00
09 F .22 .51
01 6C 75.70 76.13
01 GF €2 1.06
01 GSR ~9.03 12.39
00 GN 10.85 7.16
01 GN . 16.54 22.94
02 GN 23.70.  30.03
03 GN 18.34 15.46
04 -GN 11.30 7.77
05 GN ~ 5.09 3.20
06 GN 2.23 .86
07 GN 1.15 40
08 GN 10.78 12.19
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Source Information: WA Story of a Good ' Dog" as

reprinted in SEA GREEN HORSE
edited by Barbara Howes and
6reqgdry smith was originally
" published in JAMES, SEUMAS AND
JACQUES, UNPUBLISHED WRITINGS OF
JAMES STEFHENS, edited by Lloyd
Frankenberg. Copyright © 1964 by
Macmillan Publishing Co., 1Inc.
Copyright © 1962, 1S€4 by 1Iris

Clare Wise. Rerprinted by
permission of Macmillan Publishing
CO., InC.

The ranqge of response percentage values listed for the
open-ended portion of this exercise rerresent both
acceptable responses, which are marked with an asterisk
*), and unaccefrtable resronses (all cthers). In
addition, the score points marked with the second
alphabetic codes (C,F,SR or N) refer back tc the second
and third categorizations on the scordny guide.
C=content, F=form, SR=subjective reaction, and N=number
cf pieces of evidence. For convenience, score points 1
and 2 have been combined into 1, and score pcints 4 and 5
have been combined into 5%, For exercises without a
score point 1 on the scoring guide, the percentage value
for score. point 1 on the documentation page consists of
responses from score point 2 only.
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SCORING GUIDE--RESPONDING TO LITERATURE
EXPLAINING RESPONSES TO LITERATURE

Emotional Responses
"Good Dog"
H-406000-B1B-2,3
Age 13, Package 13, Exercise 6
Age 17, Package 13, Exercise 10

General Scoring Rationale: The responding to literature
objective was _ formulated to address "deliberate,
conscious kinds of interpretation." It was hoped that
respondents would not only be aware of their feelings,
but be confident about expressing them. Thus, a
successful response would both identify an emotion and
articulate the characters, events and ideas from the
text ‘that contributed to that emotion. Evidence can
also be provided from personal experience, other works
or special aspects of the construction of the text.

NOTE: Rating should, in general, be done by taking the
entire student response into consideration without
regard to what 1is actually written in the space
provided for the first part and for the second part of
the response. If reasons (substantial) are given in
the first part they are valid. The same is true for
emotions or feelings jdentified in the second part.
Caution should, however, be used, as this often leads
to a tendency to  rewrite the responses.
~ Categorizations should reflect, as closely as possible,
" what respondents actually wrote.

Scoring Guide Categories:

I. First Categorizatioh-fldentification and
substantiation of personal emotions and feelings.
. This takes into account both open-ended parts.

1 = Unable to identify emotion or feeling.
Respondents do not do the task. They refer to
the text, but do not answer even the first
question. ~Examples are: '

A. Some material is quoted from the text with
no clear identification of the respondent's
feeling or emotion.
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B. An emotion expressed by a ocharaoter |is
identified rather than the respondent's own
feeling, for example: "The man was sad."

C. An observation about the story 1is made,.
such as: "The title 1s misleading."

2 = Emotion or feeling  identified without
substantiation. Respondents name something but
cannot go on, They identify emotions and
feelings but do not substantiate choice with
evidence from the text. Respondents tend to
provide: 1) circular evidence such as: "It's
sad because it's sad"; 2) a copy or olose
paraphrase of the text; 3) vague reasons like
"The way it sounds," "The way the author wrote
it," "The words used," "The way it is made'"; or
4) only a subjective reaction as
substantiation.

3 = Emotion or feeling identified and substantiated
with minimal evidence. Respondents identify an
emotion(s) or feelling(s) and substantiate their

choice(s) with only one reason or piece of
. evidence related to- e text.
A. Reason can be directly related to the text,

for example: "It was sad because the dog
died." ‘

B.  Reason can be inferred from the text, such
as: "Sad because the dog was his only
friend." '

C. ' Reason can be inaccurate, if it is related
to the text.

D. Reason can be based on personal experiences
or opinions that are related to the text.

E. Reason can refer to (but not retell)
specific places in the text, such as:
"Because of what it says 1in the 1last
paragraph.”" ' : .

NOTE: "Sorry for the dog" is identification of
feeling/emotion. = "Sorry the dog died" = is
identification and minimal substantiation. :

4 = Emotion or feeling identified and
: substantiated. Respondents identify emotion(s)
or feeling(s) and substantiate their choice(s)
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with at least two reasons or pleces of evidence
related to the text, However, the evidence may
be presented in an ambiguous fashion or be of
the types described in 3C~3E. Reasons must be
distinct--not instances of the same reasons as
in "(Sad) because the dog was starving and
hungry."

Emotion or feeling identified and substantiated
In a coherent fashion. = Respondents identify
emotlion(s) or feellng(s) and substantiate their
cholce(s) with at least two reasons or pleces
of evidence clearl related to the
text--directly related or can be readily
inferred. - The reasons are presented 1logically
and coherently,

NOTE: The following types of papers were
classified as indicated and received no further

scoring:

0 = No response. .
7 = Illegible or illiterate.

8 = Totally off-task.

"I don't know."

Second Categorization-<~The source of the evidence.

Code presence or absence for each of the following:

1

Content. The evidence is based on the dontent

of the text, such as: "The way the dog was
moping."

Form. The evidence is based on the language,
style or construction of the text. ‘

Subjective reactions. These are responses that
judge the worth of all or part of the text, for
example: "I don't like dog stories," "I hate
to see a dog dead," "It was interesting," or
"It was monotonous." Personal opinions about
the actions of the characters or personal
experiences may be stated, such as: "I had a
dog that died" or references to the moral of
the . story or general philosophical statements
may be made, such as: "Accept the death of
your dog," or "Death is a mystery."




IIr.

NOTE: Content and form oan be present onl if
primary categorization 1isa a "3" through "&";
subjeotive reactions ocan be present in papers
categorized "2" through "5.,"

Third Categorization--~A oount of the number of

"reasona or pleces of evidence. Categorization for

the count of detalls 1a as follows: (1), (2), (3),
(W), (5), (6), (7 or more). NOTE: This count onl
applies to papers with primary ocategorization o
"3" through "5"; subjective reactions should not be
counted as reasons or evidence,
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H-407000~B1B~1d, 2
Read the story below and then answer the questions on the next two pages,

The Star-Money

here was once upon a time a little girl whose
father and mother were dead, and she was 8o

poor that she no longer had a room to live in, or
bed to sleep in, and at last she had nothing else but the
clothes she was wearing and a little bit of bread in her
hand which some charitable soul had given her. She
was good and pious, however. And as she was thus
forsaken by all the world, she went forth into the open
country, trusting in the good God.
Then a poor man met her, who said: “Ah, give me
something to eat, I am so hungry!” She handed him the
whole of her piece of bread, and said: “May God bless
you,” and went onwards. Then came a child who moaned
and said:“My head is so cold, give me something to cover
it with.” So she took off her hood and gave it to him; and
when she had walked a little farther, she met another \
child who had no jacket and was frozen with cold. Then \
she gave it her own; and a little farther on one begged for
a frock, and she gave away that also. |
“At length she got into a forest.and it had already
become dark, and there came yet another child, and
asked for-a shirt, and the good little girl thought to
herself: “It is a dark night and no one sees you, you can
very well give your shirt away,” and took it off, and gave
~away that also. And as she so stood, and had not one
single thing left, suddenly some stars from heaven fell
down, and they were nothing else but hard smooth pieces
of money, and although she had just given her shirt away,
she had a new one which was of the very finest linen.
Then she put the money into it; and was rich all the days
of her life. ’ : '

PLEASE CONTINUE ON THE NEXT PA;E> ‘
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(Continued)

A. How much did you like reading this story?

< I liked it very much. NOTE: This version with 5 foil options
1 was administered only to Age 13; at Age
< I liked it. 9, only the 3 middle foil values were
_ administered. For analysis purposes, the
2 > I can’t decide. ' 5 options were corbined and renumbered
as indicated. ‘

— I disliked it.

< 1 disliked it very much.

~.

~- B. Why did the girl give her clothes away?

> Because she didn't know any better
> Because she expected to be rewarded
a® Because she met people \gho needed them

- <> Because she wanted everyone to like her
./".‘""5»../ N : o

o [don’t know.

C. ~What kind of peréon was the girl in the story?

Silly and dumb

Kind and generous ‘
Lazy and foolish
Clever and wise ' N

I don’t know.

0080

0

PLEASE CONTINUE ON THE NEXT PAGE
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(Continued)

D. What lesson does the s ory teach?

00800

0

Good deeds are rewarded.
Life is héard and cruel..

People(are never satisfied.

I don’t know.

E. The story says:

0000

0

r

And as she was thus foréaken by all the world, she went
forth into the open country, trusting in the good God.

Abandoned
Robbed
Forgiven

Rewarded

I don't know._

176

What does the word forsaken_ mean in this sentence from the story?

.

DO NOT CONTINUE
UNTIL TOLD TO DO SO. .



NAEP No.:
Exercise Type:
Passage Tvbe:

1979-80.0b1ective:

1979-80 Subojective:

NAEP Scoring:
Ages

Nat ional kesults:

. 1979-6Q

Package Exercise:
Total Time in Seconds:

Ssource Information:

H-407000-B1B-12
Multiple Choice
Literary / Tales

Part A - Values reading and
literature

parts B,C,D,E - Comprehends
written works

Part A - vValues the kenefits of
reading for the individual

Parts B,C,D - Comprehends textual
relationships

Part E - Comprehends words and
lexical relationships

Machine Scored

-93_ -
00 & .31 .26
01% A 88.37  82.77
02 A 7.87  11.15
03 a 3. 40 5.82
03% B 80.72  90.48
02% C 77.84  93.71
02% D 69.09  87.82
01% E 26,33 61.96

0505 . 0501

0373 02€5

"Star Money" £from THE COMPLETE
GRIMM®'S FAIRY TALES, by Jacob
Ludwig Karl Grimm and Wilhelm Karl
Grimm, translated by Margaret Hunt
and James Stern.: Copyright 1944

by Pantheon Book s, Inc. and

renewed 1972 by Random House, Inc,
Reprinted by bermission of
Pantheon Books, -a T[Civision of
Random House, Inc.
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H-410000~81B~2,3
Read the story below and then answer the questions on the next two pages.

Too Heavy

Once the Mullah rode his little donkey to the vegetable
bazaar., His own garden did not grow every kind of vegetable
that Fatima wanted for her stew. The market was colorful
with its piles of purple eggplants, green cabbages, and
yellow melons. It was fun bargaining with the farmers who
were his good friends. Before he knew it, the Mullah had -
bought more than Fatima had ordered. The vegetables
atretched the bag he had brought. He loaded the heavy beets
and melons in the bottom, the medium-weight eggplant and

- cabbage in the middle, and the tender herbs on top. He
atooped under the weight of the bag as he dragged it toward
his sleepy donkey. For a minute he stood beside the donkey,
looking at her and thinking.

She braced her small feet, expecting him to load the
saddlebags as usual. Instead he whispered into her long
twitching ears, “How tiny you are!” Then he climbed on the -
donkey’s back, holding the bag of vegetables out at-arm’s
length. He sat, as he often did, facing backward to be polite to
the friends he was leaving behind in the bazaar. He clucked to
the donkey and started jogging through the village streets
toward home. His legs swung loosely at the donkey’s side. He
held the vegetables stiffly at arm’s length, first with one hand,
then with the other, and then with both. He rode so awkwardly
that women peered at him from behind their chuddars and
boys laughed heartily. - ,

. His pupil Shoja the baker’s son stared at him. “Why are
you carrying your bag that way?” he asked. “Why don’t you *
put your vegetables in the donkey’s saddlebags where they
belong?” - '

“Oh no!” the Mullah hurried to reply. “These vegetables
are heavy and my donkey is small. It would be too much of a
load for tHe donkey to carry the bag and me too. So I carry the
vegetables, and the donkey carries me.”

Shoja stood scratching his head, trying to understand,
while the Mullah rode on toward home, holding his bag of
vegetables out at arm’s length, and feeling very happy that he
could save his donkey the extra burden. -

PLEASE CONTINUE ON THE NEXT PAGE

128

i

N S

o
2
-
-t

A




H-410000-B1B-2,3
(Continued)

A. How much did yoﬁ like reading this story?

< I liked it very much. NOTE: For analysis purposes, the 5 options

. & I liked it.
2 < I can't decide.
{c: Idisliked it. | »
3

M I disliked it very mugh..
B. Why did the *1ullah buy more food than Fatima ordered?

- ?ecause he was carried.away by the bargaining and the colorful
ood

O Because he‘wanted to-see how much his donkey could carry
& Because he needed to stock up for‘t‘im'es of hunger

o Beg:ausé he was buying food for his whole village

< I don’t know.

C. What is the tone of the story?

O Serious and frightening
@» Light and humorous

: c Straightforwatd and factual
> Sentimental and'emotionél
)

I don’t know. . .
i PLF.ASE CONT(NUE QN THE NEXT PAGE
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(Continued)

D. What kind of person is the Mullah?
Wise and careful

Kind and foolish

Cruel and boastful

0080

Clever and awkward

0

I don’t know.

a

E. Why did the Mullah hold the bag of vegetables out at arm’s length?

To be polite
To make the load lighter

To make people laugh

0080

To get home quicker

4

I don’t know. |

0

DO NOT CONTINUE
UNTIL TOLD TO DO SO.
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Passage Type:

1979-80 Objective:

1979-80 Subobjective:

NAEP Scoring:
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National kesults:
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Package Exercise:

“Total Time in Seconds:

Source Information:

" literature

H-410000-B1B-23

Multiple Choice

leterary / Tales

Part A .- Values readlng and

Parts B,C,D,E - Comprehends
wrltten vorks ;

Part A - Values the‘beneflts of
reading for the 1nd1v1dual
Parts B,E -~ Comprehends S
propOSLtlonal relationships:
Parts C,D - Comprehends textual
relatlonshlps

Machine Scored

12 A1
00 A .16 " .33
01% a 72.01 77.07
02 1 1€.52  11.56
03 a 11.30 11.04
01* B 75 .90 91.88
02% C 57.06  81.46
02% D 55,52 78.72
02% E 84,13 90.86

‘0506 0507

0305 0259

" "Too Heavy" from ONCE THE MULLRAH

by Alice Geer Kelsey published by
David McKay Co., Inc., 1954, Used
with permission. : ‘
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H-411000-B1B-14,2
Read the story below and then answer the questions on the next two pages.

The Broken Window Mystery

- At the pollce statlon, Captain Lake and Jim Carter, a
patrolman, listened to Mike’s story.
“This boy named Ted came to see my sister,”
Mike told them. “He has been seeing my sister a lot, and
I don't like it. He is bad; I know from seeing him around
school. So today I told him not to come around my
house again. He did not like it. He said that he would
get me for it. Then a little while after he left, a rock came
through the window. That is why I came to you.”
“Where is the rock?” Lake asked.
\ “nght here,” Mike said, reaching into his coat.
- “It is big. I could have been killed by it.”
. Lake looked at the rock. Then he sent Mike home,
and he and Carter went; to-see Ted _Théy told him Mlke s
story
Ted looked surprised. “I didn’t do it,” he sald “I
know he doesn’t like me, but I did not know that he would
make up such a story to keep me away from his sister.”
Carter said, “You are going down to the station. I
™~ think you did it.” - : .
™~ - “Not so fast,” said Lake. “We are not sure that he
~._ did it. We might take a look at that window first.”
. They went to Mike’s house and looked at the broken
‘window. “Now are you sure, Captain?” asked Mike. i
“ es,i’ Lake said. “Sure that you are the one who
broke the Wmdow "
“Captain, what makes you think that?” Carter asked.
“Well, if Ted threw the rock, the broken glasb would
be inside the house,” Lake said. “But here it is on the
ground outside the house. S\m@hmg' thrown from inside
the house broke the window. Amkhat something was
thrown by you, wasn't it, Mike?”
The sad look on Mike’s face was enough of an answer
for Lake and Carter -
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(Continued)

A. How much did you like reading this story? -

'@ 1 liked it very much. NOTE: This version with 5 foil options
1 { , ,  was administered only to Age 13; at Age
O 1 liked it. 9, only the 3 middle foil values were
administered. For analysis purposes, the
2 D Ican't decide. 5 options were -combined and. renumbered
' as indicated. "

{G I disliked it.
3
< I disliked it very much.

e

B.  Where was Mike when he told his story?

e At school
> At his home
a» At the police station

& At Ted’s home

— Idon’t know.

C. Why was Ted surpriéed that Mike blamed him for the broken window?

O Because he thought that Mike i'eally liked him
© Because he didn’t think anyone had seen him throw the rock
> Because he knew that Mike had thrown the rock

- Because he didn’t think Mike would make up stories about him

> Idon't’know.

—

PLEASE CONTINUE ON THE NEXT PAGE
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D. How did Lake know that Ted had not thrown the rock?
O Ted told a very good story.
> Mike’s fingerprints were-on the rock.
@» There was broken glass outside the house.

> Mike’s sister told what actually happened.

. > Idon’t know.
E. How did the 6fficers finally know that Mike broke the window?
o They noticed that Mike was angry with Ted. d
@® They saw the sad look on Mike’s face.
> They heard Mike confess to his sister.

- & They asked Mike’s mother for the truth.

> Tdon’t know.

DO NOT CONTINUL
UNTIL TOLD TO DO SO.
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Multiple Choice
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Part - A - Values reading and
literature
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written works :
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Read the story and then answer the questions below and on the next page.

Paul Bunyan’s Daughter Teeny

Paul Bunyan’s daughter Teeny
was the smartest girl in the Great
Lakes Country. She had the job of
.gathering eggs for <ns1:XMLFault xmlns:ns1="http://cxf.apache.org/bindings/xformat"><ns1:faultstring xmlns:ns1="http://cxf.apache.org/bindings/xformat">java.lang.OutOfMemoryError: Java heap space</ns1:faultstring></ns1:XMLFault>