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- ARPRECTATION
Ta, - ) _ " o <

:( the Small Schobls Curriculum Project. : T, L‘

: assessment was conducted by Mr. Groeschell in the spring of,4975.v The '5”

recognition for the1r efforts in seeing that the proJe\\‘J s cont1nued

o materiaISu_ e T , - _l :

- : . . . - '.,' . .

. ’(_

Many Educators have been involved in the development of the Small '

Schools curriculum materials. Of these, Robert Groeschell nbw retired

from the Office of the Superintendent of Public Instruction, deserves 71.”

b

special recognition for his insight leadership and support in initiating

-,

findings of this assessment pointed out the need for the development ]

€

of curriculum guidelgn\\i:o assist small school districts in identifying

learning obJectlves and planning for program implementation. These '{.g

findings served as a basis for originally funding the Small Schools
« - 3 .
. . "= . e

<

Curriculum ProJect.-

Dr. Don Hair, Dr. Mbnica Schmidt and- Bill Radcliffe should be given .

L4 ~

from the original K-3 efforts to completion of guidelines 9-12.-

Appreciation is a1so extended to Dr. Charles Murray, SuRerintendent,

and the staff of ESD 189 for prov1ding meeting space, equipment and re-
sources which fac111tated the development ‘of the Small Schools Curriculum
N .. .

In order to provide assistance .to small school districts, -a’ curriculum s



e PN ;&g i g N
»-; : b \ e E s
T - Vs - "\
i ’ . / n - . * e . - - N
S S TABLE OF CONTENTS :
- o S I PAGE
o Introduction... e .,;.'..._‘. ciemecens :._..,...-..'.. ..... ededgeceneas eeo vi
Organization of Small Schools Materials. iresane . .. .. . _.‘:. e cesenan i
Relationship to SLO Law ........ teeeeerennaanen eeceseeTecceannnnnnns vii
Format .......... teseeecnns e et eeaceeneanns . €$. ...... ceeseesesccan vigd T
. De init:Lon ofi\format ;termsy S N X -
’ Goa for the Washington Common SchOOlS.ceeeeceesccecececacnnne seee. xii -
; . ‘ 3 PR
' :’ e Langua Arts Program Goals (K—12) .................................. xiii - .
‘\ Language Arts Scope (9-12)....; ..... crereeas R = &'
Language A;rts 0bj ectives, Activities, Monitorlng Procedures |
‘ v and Resources (See Language Arts Scopé)....._ . 1
- - ‘ % ‘ K T
» ] . ‘ . .
‘. ‘ a .
d ) ’
R - ""..'f;“_'“-—‘ - ) > ')' 4
. N\
A ;
- . ) ,‘ v -




e .-mmonucnon oo . .

. - -
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The Small Scﬁools Project Objectives 9 = 12 were developed during the: 1978--

*79 ‘school year through the cooperative efforts of three levels of educa- - Sy

tional organization: " ten Snohomish and Island‘County school districts, _ S T
Bducational Service.District 189 and the’ State Office of Public: Instruc—' .

. tion. Funds weré provided through Title IV C and SPI, with ESD provid-
: ing in—kind services. '.’f e . _ _ _

Process Procedsre. ESD 189 personnel and selected curriculum specialists o

first identified objectives in three-disciplines, language arts, mathe- ' . '~ -
" matics and reading to serve as a basis. for a goal based. curriculum 4in the . = = )

-three disciplines. A cadre of secondary teachers from the ten consortium

schools (Arlington, Darrington, Gfanite Falls; Lake Stevens, Lakewood,

n;ubnroe, Shohomish, Stanwood Sultan and South Whidbey) then proceeded : o "‘_‘}4-
. 'to use the’ objectives list as a base for curriculum development. The . . %ﬁ
;-objectives listed in this document represent the final ‘product of.the . .~ S
..-eurriculum Specialists and secondary classroom’ teachers. The’ third S T e

: step in the process was .to involve secondary classroom teachers in writing‘ﬁ

activities to accompany the dbjectives. .The- objectives, and activities
with ‘these -accompanying monitoring procedures and resources make up the

‘curriculum guideliné

~

QRGANIZATION OF BOOK -

3 -

Book Covers* and Objective pages for Small Schools materials have been

t

. -ricutum book the objectives have been correlated to the Goals for the —_— o

color coded for each SubJect with language arts. being yellow. ‘ -, o

r .

Following each colored objectives page there are usually several pages

which identify activities, ‘resources’ and monitoring procedures which'may.

be used when teaching to the. objective(s). (See pages x and xi of .
‘this book for more detatled explanation of the. format') ‘Within each cur-

Washington Common Schools ‘and to ‘the Small' Schools Program goals for'lanf

. guage arts. - A limited number of activities' have been written for some

.7»areas of the scope of . secondary mathematics, sincq most fAstructors

use the text as the basis for instruction. -Users of this material - .
are- .asked to- suggest activities that might .be. added to this book following
its field testing and prior to final printing. .

° -




-"RELATIONSH:P}IQ THE”SLO LAw R N
The_purpose,of_this_book_and_all—other—SmalI;Schools—materiais—iSA*, —
‘to. assist teachers with‘the _improvement of ‘curriculum and instruction. )
- dn addition; it is. expected that many, smaller districts lacking curri-
" . . .culum personnmel. Will-find -this book helpful,in complying with-the SLO = °
Y ;7;7 ’ia (This*léw%requires districts to identify student learning objec-'l' o,
T =1 '®itives grades’ fing-through ‘twelve in-the’area- of language arts, reading e
T and’ mathemati®s and initiate implementation of such a program ‘on: or' ' '
' before September 1, 1981 )x - A?uei.u U “
. e, R . C e aa T
' 'Contained within this book are many more obJectives than any district '
© . would choose to . identify ‘as their SLO objectives. . .

e - The, approach of the Small Schef~s Project Consortium was first to
-, develop a curriculum, grades 9 in mathematicg“ language arts’
. and reading using a goal base model. Thus . the - objectives contained
. . in this book, ‘although they may be helpful in- meeting the. intent S
v of the law, were re2lly. designed ‘as instructional objectives and not
specifically for the SLO*Law. The consortium alsq made q decision
to- develop a taxonomy of obJectives for~each’ -digcipline’ 9-12 and .
deliberately chose not to develop obJectives for Specific oourses, o .
'Secondary te:chers thus are-free—to cﬁooee objectivEs from the’ L
v _taxonomy to build their Specific ‘courses in this diScipline. - e
i N .‘v ’
I,*See "Guide to the Student Learning Objectives Law " RCW 28A sa 090 -
:SPI 01ympia, Washington 98504 ’ o . L _ IRV

T, B . . . . - . . y .
. @ - Dot .. ) .




 programs. The Small Schools: Format pyovides a simple. arrangement for = -\ o ;

FORMAT
\' ‘ ”.'_..

h

One unique feature of the Small Schools Curriculum is the format or’ ar-. 3
‘rangement of information on the. page. The format was. developed in order AN

- to facilitate the’ transportability of the product by allowing districts_

to personalize the curriculum materials to ‘meet their own educational C
\

listing obJectives and identifying activities, monitoring procedures,=

-

_and. resources used in teaching. . : .
PageOne L :
The first'format page lists the sequence of student leatxning obJectives __‘ L 3
related to a specific area of the curriculum for either reading, language G
arts, mathematics, science or social studies._ For each objective a. : _ PO
grade placement has been recommended indicating where each objective ' '
should be taught and mastered. The grade recommendation for.the secon- .
dary level is.very broad reflecting that courses are often non-graded
.or_that student® must enroll in some basic courses to’'meet graduation or

compentencies r/gnirements. o

Columns at the right "of the page have been provided so district personnel
can indicate the .grade placement of objectives to coincide with the cur- .
riculum courses-.in. their schoold. District personnel may also choose. : C
' to. delete.an objective by striking it from the list or add another . _ o

obJective by writing it directly on the sequenced obJective page.

- - . R 0"-..‘-

-~ . I

. : TN
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Page Two = C .

sl On the second format page,_one or, more\ob3ectives from\the first format page

' , are rewritten‘nnd suggésted activities monitoring procedures and possible

. resources. used in teaching to ‘the objective(s) are identified.
" are correlated to the State Goals for:Washington Comion © Schools and’ to broad:
. K-12 program:goals. - The suggested grade placement of-the obJectives and the
'activities is indicatéd and, wherever applicable, the relatedness of an ob-

[P

The objectives: -

-l . jectivetto other currigculum .areas have been. shown. Particuldr’ effort has 3 been
- given to? correlating the materials with the areas of Environmental Education, o
; ' : and the use of - the newspaper in the classroom. -,' S - oL

B Below is an example,of a completed second format: page.. Teachers and princi—
pals in local districts‘ney personaIize this page by :listing their own  ': + -

; -'.-resources-and by correlating their district goals_ to the student learning

obJectives. o . ‘ | o . T (
i . . | .t : : ‘- - -_ ] . ) ) . .
[ 3 ! . g ,\ \ l R . . . )
. . v . - o ¢ . . . .
' “ - . & .
- W A v - b
RE ot e LT ; \T . it . ’
Il .. TV E SoA . N |
SMALL SC{-IOOLS PROJECT LAt f;' S Suggested Objective Placement 9-12 -,
' ) . . :
- tate Goal : -
- Student Leaming Objective(s) _uummmmmhum@wmmmud_‘& 14‘
the sa Ject influences the validity ‘of the work. B. The student knows ‘that an autobiography is District Goal .
written by the subject about him/herself for publ:{cation. _ ) — cam Goalm: --4’-,5’_6. "(
' : o .' ) . “. : . . ' ' .~ e - * . - - _..' ~ .
-Relafed Area(s) . _ SR . > ;_%% - B R
. tivities: Grade(s)  _ 9-1 Suggested Monitoring , 1 Pogsible Resources . :
Suggested Activities: Grade(s) —2=12 _ S o cEdurcs L e es -
— ‘ ’ . P J ’ . ..: - ‘ R . . .
.'l‘itl.e-: 'Biography'- ‘Point of View ' Have .students enufixe:jate differ— Clements, Zacharie_,. ] andilLe,ort:i )
- Group size: individual, large group . ences betweer a b_iography and Blfﬂ;}elll; g;ofileksn.x A Couel:ni:_;_
’ i - an autdbiography. ' ] or ographies, garni
) : Haterials. Slzl:zo:;:; biograpb Bk auto o ’ gr V.. St « | Trepds, Globe Book Co.f, NY, 1975.
P. d : SS! : ! - -» o ' - ' . -7 .} ~Contains biographies on ‘such.
roce ave éhots ' o~ e - ‘Pancho Gonzales, .-
bi - . T . | people as”Pancho . a
L 'H:I:ssg::n:zs:fxi:e:;‘cerpts o Shc:‘r:‘ auto1 ogra . T = : : Boris Karloff and -Mary Bethune
L P . [ . . ]
L. R £ . . o . .
R \!i:; :zumd:nicj ::jchet;::n different‘\eg ta POinC ° _' . ) : Kieszak,_. Kenneth, Turning Point,
l-t ) .. "Compile the differences and list )on‘the chalkboard. e . ) -l A Col;ect;onn:: Sg;;;eBiB.:zr‘a%gie
' . . Discuss the biographer's point of-view and how ic | . S _— o) i-;";;n ng Trends, »
.v i.tzflu:;lees the validi:y of his/her work. . LI P . s L biog':aphies on Such .
¢ . Use an autobiography and a biography about the I . ) i 1:ceople“;‘si B::fy gzi::e}(:a t and
' - same person. Compare thé differences/similarities. . oo Mario re

. . thur &she.
'Lf eXcerpts are used, chdose sections dealing with ) o Ar . ut
the ‘same period of the’ @Erson s life.

- . R .. T -1 . . : . . . . i -

Aruitoxt provided by Eic:
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'

ubject indicateq;a broad course of study., The Subject class1fies the

N nzrmnxon OF: ;ommn'ms T

learning into- oneaof the gereral areas of the curriculum, 1 e., reading,j'”" }Z;fﬁﬂf

- mathematics, soeiEi studies. e R ot .o e
i~ §pecific Area indicates a particular 1earning category contained‘within o,
.+ the. Subject. ghin the subject of reading there exist several. specific' ot
f'i.__areas, .e., com rehension, study skills, word attack skills. =_‘ R
' State Goal indicatées a broad term policy s ent !elating to the’ education
‘of all students within the State of Washing In 1972 the State Board of

Education adopted 10 State Goals for the Washington Commpn Schools. o

District Goal generalIy reflects the expectations of the community regarding S

'the kinds of learning that should. result from school experienoe. ese goals - ..
" are employed mainly to 4inform the citizenry of the broad aims .of’ the school. ' '
When district goals are ‘correlated to student learning objectives, community
_ members are dble to see how their .expectations for schools are translated '
R daily Antg the teaching/learning process of thelclassroom.;g oy

. Program.Goals are K-12 . goals which do not specify grade placement., These
i 'goals provide. the basis: for generating _subgoals or objectives for courses .
. or units of study withifi a’ Subject area. Program’ ‘goals' are. used as a basis
“for - -defining the outcomes of. an. entire area of: instruction 'such as mathematics, 2N
language arts.or social. s;udies. .;; o

N\
AN

T . - s =
s . - « .
P ST . ' -9

- Student Leaming .0b Jectives .

The three major types of learning objectives which have been identified are
. knowledge, process and value objectives. e . :

. % 'Knowledge Student Learning Objectives identify something that ': SR
. . 1s to be known.and begins with the words, "The student knows...™ .=~
. Knowledge objectives specify the knowledge a student is expected ;. -\~

to learn. These objectives include categories of learning Such T
Fas specific facts; principals and laws, simple generalizations,

~

RESINE similarities and differences, etc.~--5 _ _ _
= " An. example of a Knowledge Student Learning Objective is.. "The.‘ L e
S : student knows guide words in a dictionary indicate ‘the first g

s | and last words on the page.”™ : ;

.-*  Process Student Learning Objectives identify something the
.student is’ able to- do and begins with the words, "The student _
L is able to..." These objectives are agsociated with the --D* S
“.. 0 ratiomal thinking processes of communication,. inquiry, problem L
S solving, production, service -and human.relationships. - T

An example of .a Process Student Learnipg Objective is*--"The o
student is able to associate a consanent sound with the letter
nameln : S _ . i ot . - . '

. Value Student Learning Objectives identify ‘only the type of

) values which foster the context of the: discipline. These: g.:
objectives are. thought to be mdst uniformly and consistently
approved by society as supporting ‘the major aims of the U P
discipline. -i_ - _ _ . . _ _ . .: .o s

3 N -

-2{.

R " An example of a Value Student Learning Objectiveuis. "The: student-
‘; vaiues reading as.a worthwhile leiSure timé activity." <., o,

-
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.~ 7. Siggested Learning Activities describe the behavior“of both the teacher ..
«-2 == and-students.-—The instructiomal: ‘strategies -employed by the teacher,_'s

' well as the activities ‘undertaken by the students, are included in thi¥

section. Each activity includes materials, group size and. procedures.

Sugg ted Monitoring Proceduresﬂindicate informal methods for determining '

e T theé progress a _student ishziking towards the attainment of the objective,
" These methods’include techniques . such as teacher observation, student". *
Interest and attitude Surveys and - recording results of classroom instruc- S

tion.._ " ; i L Coe e e

Possible Learning Resources indicate materials, teacher-ma e, or commer- C
cially produced, which are needed by ‘both’ the teacher and students in

T order to accomplish the learning activities. ';,- . Lo
- \’ ¢ : ) . f . . R
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. N
. GOALS-FOR THE WASHINGTON COMMON SCHOOLS
oL N -

- L - Lo . .

I S T O o . . .
e .1,.'A§ha result\hf the process of education, a11 students e \_h
o . should have the basic. skills and knowledge necessary. ' - : L
. "7 to seek, dnformatior, to present ‘ideas, to listen to" .- Lo
e -+ . and interact with others rand to use judgment and ) o .
' ' imagination ih perceiving and resolving problems. _ﬁn,;:t,:'.,-]_,uk

o e

. should underst he, elements of the&r*physical and

'ii;"i_l ‘ a~l2.1.As a result of§5he process of education a11 students
. emotional well g. : .

-

o _ 'z_-éf\‘As a result of: the process of education all students
o 'should know the basic pr1ncip1es of the American demo-
cratﬁc heritage.f .

4. As a resdﬁt of the process of" education a11 students
0 _ shouId appreciate the wonders of the natural world, _ . _
IR human achievements and failures, dreams and capab111t1es.- L RN

5_ “As a result of the précess: of education, all studefits
L _ i should ¢larify their basic values and develop a.commit-
.. 1. ment: toact upon these values within the ‘framework of
* . their ri hts 'and responsibilities as participants in
: the democrat1c process. e L S

-
. -

L 6. As a result of the process of education,,all students I T
T o T should interact with people. of different cultures, races, o
’ h L genErations, and 11fe styles w1th significant rapport.

As a result of the process of education, all students . .
shgulaga?zticipate in. social, political, economic, and
y

- famil ivities with-the confidence that the1r actions '_.‘ L -
" make ifference. - v - o S PR

‘:'.§~ 8. As a regﬁlt of the~process of education a11 students “A '

' should be prepared for elr next career steps.. . - . IR

v

O ' '-';_ 9. As a result of the process of education, ‘all. students S T,
R ) sh0u1d use 1e1sure time in- posit1ve and satisfying ways. .. '

10 AMAs_a_xesule—of*the process of education, all students

- '”j:h ~* -should be committed to life—long learning and personal

BT - growth. S —\




- _SMALL SCHOOLS PROJECT . = .. .~ . . oo
e " T S et T ) o T
oL N LANGUAGE ARTS PROGRAM GOALS :
BEE - . (Kclz)
1. The student ises language effectively in interaction with others,
'+ . gaining and improving speaking' and listening skills in group _
’ comnmnication process. ‘- S _ . R
he -:‘;,;‘_;Tj_;-_ e 2.\ ,Tbe student wntes openly, cfearly and creative‘ly., P A .
L . '3. The student acquire\, interprets and evaluates information through
IR ful-and critical observation d listening. e .o
—— p}’“ se j e .
- "..-"v 4. The student responds in subjective, analytic and evaluative ways ',
R T to Titerature anq the humanities as a reflection of the 1life, - .
o : values and ideas of this and other cultures. R — I o
'.-:f'_' " 5. “The student comprehends the printed material needed ‘to su.cceed in
I ‘ educational vocational and pocial interests and inquiries. -' ‘
e - ~
T 6. - The student recognizes that ideds are expressed in. many
im oo emmwess—=-- in—-yarieties of dialects; of" verba1 mod’es, of”sters apd usage
: levels, of associations and points of view., : .
- 7. The student adapts speech and writing to different purposes,. ' ‘
S aud1ences and communication' forms and- uses ‘the mechanics and . N .
_ L - conventions of writing and speech appro‘pqﬁtely to. wassure ' B
T~ /dccuracy and clarity in comunication._‘ = , ' .
. \ - ‘«,_ . s e
A " 8. .The student expresses and interprets id¥as, attitides and feelings SRl
' effectively in :rerbal and- nonverbal ways. : : : .
. \, . - '-..
: 9. The student knows that language adapts to -the. needs of people R s
L ' through time. o . ' . w
N 10. The student knows ‘that one's experience in the world is given , : V
\ S meaning and shape by language._ : : ' '
. ‘ . - @ : - -
g = L ey .
: AR
— A L £
B xiidi. - - .
L 15° | .
A s . °C




LANGUAGE ARTS . Lo

... .. scopE | EEER
e el ,

T v APProachea to the StudyK,Of .I-iterature' 3 e T T
U SRR Lit,'erary .Cenre - - Woe e e e e
Yoo e Novel . . . i v i v ot ee o e o o o oo oo 1. .
I © - . . Short.Story . . ..... ._;f . '._»..-‘,,_,. se s e T
‘ S 7 Hyths, Legends oo e e s Soans e e '”'.'-;"'-" "23- P o
S e Folktales, Fables, Parables, Ta'll-_-;l‘ales e e e 43 e T
R _-Biogr:aphy R T R
\ T v~ " EB83aY . ¢ o 4 ova O T - - I
Potry. . . & & v v o et teVese 4 e eee & . 95 . ;o
. Thematic Approach o o e e se s e e o i e o 2153 1.
S Historic/Cultural Approaéh e e e e e e e _..169
-B. Analysis of Literature LT e e
. Elements and Structure . . . o ,. . o' o .2 % o 211
A Author's Use of Language . . . . . o e e e e e 217
G. Personal Application/Relevance el e ey e e e 227

T HE - -t . ’ . B TN
- . .

——————— L s




R ’ ,\
SMALL SCHOOLS PROJECT N
' o L . ) : Y
. ) .\ ) : T .. e / \
' Lo : ry S . .3_.‘.\\..
sma.mcr. ~ _LANGUAGE ARTS/LITERATURE R
SPECIFIC AREA Approaches to the Study of Literature\ : ]
Literary.Genre: Novels =~ _ \ 1.8 13 11011912}
- The - student knows° f' C T ‘ R '\' o N N
. that novels are tlassified nto types: historical, .o Y9-12 . 1 ]
- ~-regional, _sociological > MY emSCienoe_ ﬁcﬂowd__ S R B RS [ SN W §
utopian. : N SO RN A R A B
- X i “« .
g . that sociological novels emphasize .the influence of =y B/S \&. : 1 1.
 economic and social conditions on character and action,, B R NN § 1 B
and often make a plea for reform.v' : Y 7 _ i b
.. ‘that ‘the historical novel utilizes events, people, a%gff~ N 1
: settings from histox¥;. and -intertwines-these with AL-1 1 1 -
fictional material to achieve the desired effects. . SN
. that the regional novel emphasizes the mannerlin which : S I N f i
character and action are affected by the language, .. - ! 1
o customs, values, and landscape of a particular locality. RS _ R N
'.{ that the. element ‘of..the, novel ‘whttch . .are. commonly utilized f;;Z. L ",T-l“_;;_*_ 3
o in mystery literature ‘are suspéns\\ foreshadowing and - ]
”‘ surprise ending. w__-h' iﬂ/ LR R .
that in dealing with time i# a novel a writer may o o - '
_ o employ.;-chronological sequence, flashbacks, stream—of— o { o
S consciousness, and multiple narrators.« , woor g - Y
3 ’ ‘ o . o . i 1
The student is able to o _ EO e \
¥ .
. identify the methods,by which characterization is .~ 9f . 1
accomplished: - character's . ,name,’ appearance, thoughts, X : ’F
., speech; adtioms, and other's attitudes toward the R - -
e character. L ) - : : ' _ »
. 'state the conflic‘ or- roblem in a- story or novel and ~'_' 11f .
_explain how the:co: ict- is resolved. ) : sl
. identify mood ~produced by ‘the setting._ , 1
B o identify point of view." ' . ]
. .identify obvious symbolism. L |15 E
,Thelstudent values. T , Lo |
~*.  the novel -as an important tool for understanding and : 3/ 1.3
: interpreting reality... _ R . o
S S S - N
- the.novel gs a work of. art. .~ R N8 11
. the novel as’a source’ of. entertainment and enjoyment.' s
' Yoo : : .
- 4 ]
. .1, '




r
v

-

SMALL SCHOOLS ‘PROJE’CT - S | - Suggested ObJective Placement g] |

o - . " ‘u .
¢ . . N

'State Goal -

Student Learning GbJeCtlve(s) A,_Ihe_tudwtknows that sociological novels emphasize the 1nf1uence
A
of ggon omlc and social conditions o character and action, and often make 2 plea for reform.

"l’rogr‘am Goal

C

; B, ’I_'he g udent values the novel as an important tool for understanding and interpreting reality

SR i

ARG
[ TR

Rel\atedArea) R T

v

,'i,-z. .

District Goal o

16,56 |

- . g

,Suggested,Activitie's: Grade(s)' 9-12 - ,- - .. | Suggested Nonitfring " - ‘. "Poss‘ihle Resources . ‘.,-

—tarn ¢

'~ “Procedures.. - - -

—

mtle: ' Developlng Respons:ibilities/ 1o Co 108D OF THE LS by Willia

Relating Fictional Characters '. o ; ~ .. . |*%lding, Putnan Capricorn Books .

. ‘. \ :

v to Reality . L i' RIS RRPR I R
'__._P._Grou Si_ze ' three or fout persons P S .‘ : y . A : .
' " Vagerials: Lord of the Flies, pens B L

Proceduregs) T ' BTVt PP T
" o . ’ e o .‘.{.

.+« Students assume ‘they ‘are stranded on anisland as S

~“are the boys in Lord. of the Flies. They assume U ) . R

"vv
]

that ‘they have ‘Tormulated the following respon- o
- sibilities: -—_—. , S

L LYRe must. establish 2 group of hunters vho w111 |
find meat and prepare it for. eating S v

2 Ve’ must establisha"hands " rule: o ome v o

vill be permitted to speakout of turn, ¢ | . . e lel|

o

L

hd

]

and policies. Those not conforning wmll be ol | N
* punished accordingly.. e BT 4 .
4.’ Ve myst nake sure that the fire is‘ going and AP S
emitting smoke at all times. % ) T N

“snojaord ayy -

- to house us:all. -They must be safe and hsturdy RS

6. We must establish a list of names for reasons |

v of safety and organizatfon, - ¢ . . . , e e

~+ Each ember of ‘each group is to rank the'above ¢ S e ‘
responsibilities in order\of importance by using R

the following chart: .

AULIq. cem JUswindop Jeuyduo ay)

W aded pasaqunu

"l ot . . - . Lo
s ) T I ALY

".5. We must butld an adequate number of shelters o "4& L | .

enough to vithstand storms, o AR S

! ' ’ . v " .’.' i C S :
..“ o . ' v. ‘ . ) . ‘ N ) _’ . , : . B
. . v o v | L ) Sobe
* \‘l . 1 : : : . h .. : R ” o . : g '

» ! _-l.' . N ) L X , L K o : S ‘lt .
. . . B . . o Al " . ]
! ; o AR . .
o

3. Ve mst establith some. neans of enforcimg rules| ~ - e l)istricf-'Resources" i

s b

P T



ST . St R . e . ’
S . - ey - ' ! : ) oo v .

‘. o . g . e ., o
\ | ' ) [ .

'iﬂ’SUZSEStQ_d,ACtiVHig.S:‘ Grade(sf)' _— o _Suggested'}{onitdring o Suggested Resources ‘

- . | . Procedures -

. Directions:* Place a"1" by the Tesponsibility | myq ranking helps each student |
- vhich you feel is the wst important, a "2" by the | ¢ identify hig/her own reactiond .
o one vhich i second fn dmportance, ete, 411 the |'tp & situatiod sinilar o the
' ‘responsibilities must be numbered, When you-have - Yoys in Lord of -the Flies, . |-

- Kinighed rating the responsibilities, tally the " | Makesure each student ranks \ |
- points for each respomsibility, o all Qf the responsibiMties, L
p ek G b o e [

‘.' " .
LY B R . ) - - { . B s

. Bach grow. 15 to discuss the folloving textual | This diseussiog facilitates o -

" questions, placing prinary.imortance on the one - rcorrelation between a student's [~ ‘
- responsibility that-received the least amunt of . om reactions to.those of the | ' .
- . polnts in the final ratikj.ng i the.chal;t a_bo_ve. - | tharacters in‘t:he‘ text, - - : .

L Wy you thik the boys vere not very sus- o

| District Resources .

cessful: in their attempts to estabiish reg- B T S -." ST

~ ponsibilities or.catry then through? | S R TE] TR .
21 2 Bad.the-boys gopg through the process of priori- | . AR AL
" tizing their responsibilities, agyoudd, | . .. PR o
., might they have had nore success In thefr+ o .- o |
o eadeavors? Lottt S
-3, Considering the characters of Relph, Jack amd—T . - SRR
* ', Sinon, which of the six responsibilities do you S T Tt
.. think each of them would select as most import.a’.nk? oot T

Foredg

V
f
[

. T
e S ) «o
AR : -, . l‘ )
L W e ' w .
. . SO0 )




_Suggeeted Act’iﬁtie’s:’ Crede(s) '

Related Atea(s) __

SWALL SCHOOLS PROJECE

Stadent Learning Ojective(s)

(-

Slugg_estéd' Objeerive Placement‘

- 9-12 ./’,

S ] .

' ;Stat'e‘Go,ali

L3

e~

K]

 (cmtimed) T ¢

_ District Goal |

: Program Coal

»>

\
' A

¢

V ——
: +

Suggested Monitoring
Procedures

|, Possible Resources

4/ What responsibilities, other than the. six | '. -

: ‘..i? " Usted above; should be developed by the boys
Af they are to make the best of their

 experdence? .

‘ -3+ Do you feel that 1f 3 person does not agree B S o
 with policies establistied by others, he/she | %

" should not be made to follow then?

. 6. " Are there any situations or circumstances /
© " vhich might demand the full cooperation-of
everyone whether. or ot some of the group nay

the situation

ot wish to cooperate"

S described in this novel on(e of these2

District Resources -




‘Suggested Activities: Gradels) e DS . '
oUgEES! Lvities: Grade(s). : e e T ——
LT T | Suggested Yonitoring ] Suggested Resources 1 .
— — Y Procedures - ST, S I, )
DS ' "¢ ' I”. ' ' I."‘ ‘ 'u;‘ :‘”‘ . i ..al .
g S : L
. ! M . 2. . ' "“‘ «'.. N \
o A .
. ' . "' . Y, :“ ’ . 1y ‘
. : ..
. "" ‘ !', N ‘ . I ' ' -
' . , ‘! - A ; R ! ' "
_ SRS . Coe
e !, s . . . ;
; '.]\,‘ Lt g l K
' i . _.\. L .“0. .. 4 ' | 0.

.4

|

S

]\ : . S
.! | v, | . ’
I ,
i ' :
- Distfict Resources °
v . )
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o - | N
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Suggested Objective Placement 9'-1"2‘. |

"y

smrscuoors puomcr GpE T S

%mt Leaming objective(s)t,_l'he_studeut knows that the elenents of the novel which are commonly State Goal

‘

m;j];[zed m m:m 11,;g;g;p;e are s'uspense, foreshadowing, and surprise ending ,. B The student District Goal

: valnes‘ ﬂre novel as a source of entertaéﬂhent and enjoyment.

- lr.ogram,,coal_' |

N : T, el o
B [ . "‘,: P
' X I A . P 4 i . .—>—'-~— ) ! & ""’.,'lf‘: e
. \- S . . D . o 4 . RS L
R C o e, L .

JERNIR

.',.,_Re,lated.’Area(‘s‘)-' Lo L

.'7‘

~4: - Procedures.

:ij:i-'S‘ugges‘ted @ivities Grade( ) ]Q'-127"' o R -.«Suggested Monitoring = v;‘,.pgslsib'le, kggourceg.

L 4 N . N o 0 .
A . ,“t,.-. won s

§uspense.

AR rog_p Size - ‘Tndiylduals, ;. " | 1 how as. the govel 4r -

b J © Moterials: . e BveAlvays: I.ived in thef each refergze top"(t)ﬁze::z: .

. f:""."f‘?.". B .:.. CaStle, note Paper, Pem \ .helps clarify the meaning Of s o
Proceduregs} o R thls motif i

"Teacher defines notif 3 character, iucidqt:‘,k | S RS IR C

;‘r.‘- . " ot idea that’ recurs frequently in various woxks The 1ength and level of

. or i vatlous parts of the ‘same work. - ‘sophistication of this analysis
~—~—.——Teaeher~de£inesjoneshadp g:-biDtS or-clues in Tepends upon the levél of stu-
. the form of a word or, a,phrase, or.a sentence . | dent writing ability, . -
. toy indicate what'{s” going to ocowr; stimilate . o T , U
. ,reader interest, addsugense, help preparefhe Co L T
-"'reader for. theoutcome. a el \\f/ T R

. TitIe' ,: Motif and ForeshadoWing and '/ Segment the reading, co.nducting 'w‘e'ueive Always 'I'.i'ved; in the
T | directed class discussions as to| - : Castle by Shirley. Jackson

 recording on note paper all of Merricat ] “ ool o T Distriet Resources

Students read Ve Have: Always I.ived in the Castle, . o R e —'~—_-'-—7"-‘

references to life "op’ the moon", 5
o After having read this novel, students wrltean - | -
B analysis of Merricat 8 frequent reference to ' ,
o Iife"on the moon", N RS
R Dir‘ections' Using spetific Eextual references, e e ;
L analyze the vays-in vhich "on the moon" serves as | - . -\
. ‘a foreshadowing for Merricam's statement atthe | - . ]
- "novel's end: "Ve.are on"the moon at ‘Tast," Make -
© sure you explain the significanee of the words
C Map last", “ el

-

-

< Eiplitn bow this it - \ VOl R
" - adds-suspemse < Y - | \
p- helps prepare the reader for the outcone.. L




Suggested Monitoring . | Suggested Resources Lo
1. Procedures ~ BRI
: e e e tm ! . )
. '\;‘ : ' “ ' ‘. . t ! A g . s l. ) '
: - ! . ‘A‘ . ' . - " »” -: |
, ) ) . : .: S ,I Y Lo /_i,_ ‘
Coo o ‘ ' T r ‘ L o
v, . » ' ‘ . : .
P | e b ' ?
l b .o . . " ' .
' S . 1 N - ' .
' .,{‘ : I . .
T 5 _ | : L District Resources .
X o 3 v " . . ¢ ‘ )
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. mi-sms TOET

tudent Leaming Objective(s)

Suggested Objective Placement 9 ]z

The student is able to idedtify the methods by which characteri~ |

.. State Goal

N

attitudes toward the character.

RY
P zation is accomplished. character 8 name, appearance, thoughts, speech, actione, and othhr'

.‘%' 'Z'.

: .;District' Goal |

o ._'Progm—co':" Goat -

N

T:f:‘.-Related Area(s) Short Story

f"f’Snggested,hctivities:4, Grade(s) .

Suggested Monitoring . —

Procedures¢ - = /.

Possible Resources

Title: Development of Character

- Group Size' Tndividuals * = . . |

Materials Lord of the Flies, pens o
Proceduregs}. w

‘J-'

identifying ways ‘1n vhich characterization 18
achieved, through the charactet's name and
physical appearance. ,

. . T

"'IiALPH' PIGOY | JaCk| smew |

\ -"_ Identify .4

CBffeetsof | | |- |

. Character's
o NemeonBHs | |-
© Persomality |

, ldemtify |- .- | | |
_'Character's | .| - | 4]
. Appearance . . |

- Tdentify

- .Effects of . B " ~ Lok

* (haracter's
Appearance :
- on His: )
. Personality

. )
»‘.v

Using the chart as a guide, the students are. o

to write a brief explanation per charactet ‘of

u lon help achieve characterization. -

v Students are t complete. the following chart, ;

- the ways 1n vhich bis pabe and physicalldesertp] -

.| The chart should by handed: out
‘| vhen the text is handed out so .

that the students complete the

| ndddle horizontal colimm vhile | - .

| reading, Thé other tvo bori- |
‘zonital columns should be com= |

completion of the | -

pleted up
text. .

' 1]

Lord of the Flies, L
Willien Golding, Putnam -
Capricorn Books, -

L IR

District Resources

N

O I L )
e . . , . .
TERCEP SR 4 . ' : .
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.
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"‘vSuggested Monitoring

Procedures o ., '. e

EREEN n- e

-Tf"Title. mhods,of Achieving Charact:er-v" K ST SR AR

S dmatlen AR I ,' = .‘ ‘
Grogp Size: ‘Individuals. . . S T BEREIN 1€ A
- Materials. Paper and pens v EEE S L, ]

Procedure(s) D R |
-1 Students ai'e to‘mzite a e page character R R e
o -jdescrlption of’ R‘alph Mgy, Vack or Simon, N R T

focus;l.ng on the'following methods of achieving | < g L - R Lo
+ - thiragperization: : thoughts speech actions, and| R S ey
i oth s attitudes toward the character. o O T A R IS el

. ea-
&

I ‘-'.'v. : DR N '.-'. S T . ! Q S c ”“u' . T . . ~
i".'n."]'." ‘ v V.'- S s" " ; '; /'1’ . _“‘, - ‘.‘. to v v oo . 2 Co ‘

. ’
; ! ! !
..,. . ‘, . o
v, t ~" ' , !
(- N ! LI .. "~ A
) . : ; TR
H \ St \ - BT , o
. e . o M y:‘{":‘ . I
i . - F’ ' .“ . . . o
R + [ " oy . o N Lo o
S P | vy \
e . : B \; " # '
N . ab o
a ’ \ " o . Iy
. 1 . ! . .
SN P - District Resodrces
. . . ‘ ! P
, ' . e .
i ‘ * . ' .
. X ,
3 ‘ K
o ¢ '
&, ]
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\
B
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. 3
v
. -
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Suggested Objective Placement

G

State Goal o

L4

District Goal L

‘ : ,L'. * rlProgram Goal 14,5,6:

llelated Area(s) ~Short Story

3

. 3o
L4

Suggested Activities: Grade(s) :9-12 |

Suggested Monitoring

- Possible Resources |-

| gitler - oaflict vithla s Novel i
up Size: Individuals '

_._“ :Gro ’
- Beterdalst ..uov_el -pens, Papf-’-';f;_. S

Procedure s) | L
 Teacher def.ines plot (e g. the plan and
arrangement of related incidents, details, :
and elements of conflict ina story) |
' Teacher defines, conflict (e.gvy the struggle
~ between two opposing forces) L
-+ Teacher explains the main types-of conflicts |
(e.g, 'an against self, nan against society, |
. man agalnst nature, man against man), T

: Procedures

. | Length of plot outlize depends
| upon (1) level of 'student .
ability,and (2) novel' chosen. “

. Teacher explains the difference between internal T

 and ‘extérnal conflict (e.g., external: a physi-

cal struggle, internal: an. imeér’ (struggle“vith- L

- self or conscience). |

.+ Teacher éxplains that nost novels include. severall
. basic types of confldet, some major and sowe . |
monor, which combige to produce a unified vhole:
Students are to:’

' 'l. Readanovel B E I

2, Identify by means of short paragraph .
‘explanations the types of conflicts employed. |
© 1o this novel, indicating vhether these :
conflicts are internal or external.
3, Label each conflict major ‘or minor.

4 Make a plot outline {ses Short Sto Story section) .

' for ohe of the'major conflicts.. .
L Be*prepared to explain their outlines to the
entire class. | i

un
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SMALL SCBOOLS PROJECI

t

Suggested Objective Placement p ]2

: Student Learning Objective(s) L l'he student is able to state the conflict or problem in a

State Goal

story or novel and ixplain how the confliet is resolved.

B.. The student values the novel as

RS

' ‘1',4"

District Goalr"" B

-

[

A

an important tool for understanding and inte‘tpreting reality Ny Pro ran Goal
ORI, ¢ h_ ¢
R : v i

fSuggested- Activities:.\‘crade(s)' ] 9—12'. K

“Suggested Monitoring

Procedures

R ;"-s?x_sge's:eu Resources

P Title ‘ Explanation of a Plot Outline ' ‘JStudents should take notes w | e -
Grop_p Size* dndivifual © | these’ terns, and,’ aftera - o i EEN .
- Materlals: paper and pens .| reasonzble amowt of time, .. . . ot
T S o |- be expacted to employ these .
. rocedurefs} e | e s ters dn vriting and in
.+ Teacher explains the following terns to the I'f'discussion. Lot
' students, SIS - ) 5 .
N 1 Exposition (e g.,hackground material) P RS
2 Characters (e:8+, people inr'the stdry) A e : JRRP R
3, Protagoniat (e4gs, person around vhom - ) N L
- the action is centered) ca ! - o
- Antagonist (e. g., persgn who opposes the~ ' ' .
- protagonist). - | o ) | | L
S Tiue vhen . : |

-6, Place: where"" -

s 7. Situation (e.f 81 2 brief explanation of the B

: problem confronting the protagonist)

' 8. Steps leading to climax-(eig., explanarll n NE

. ~of the main character 8 dtruggles as
- ~ lead wp to- the clina)- | —
| 9 Climax (e.gi; the point of greatest in;ensity
-1n the story)

the plot)

10 Dénouenent (e 8oy the final unraveling of k

e
N
b
. L
* ."'u o
[N
Care Y .
», o o
RO
s H .
) ) .-
v el
. )
N *
e .
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~SWALL \GCHOOLS PROJECT

g 'Student Learning O'hjective}s)

Suggested ObJective Placement

The student is le to identify obvious symbolism. The student

values the novel aga ‘source of entertainment and enJoynent. S

TS PR
BRI

Related Are(s) il e

.‘ Stat Goal'l- L
" District Goal
."l‘ :I- Pa . . ?
- Program Goal 65,6 |

- Suggested Activities:

Crade(s) 10-12 =~

Suggested Monitoring
Prorpﬂnrn 8

Possible Resources

e A

. Title:
Group Size Entire class,  small groups
, " Matérials: - Copies of THE SECRET SHARER
Procedure SN (The procedures ‘assume that the class has
' . ~ read'the story,) : .
', Students begin discussion of synbolism by consi-
dering two- quotations R e

_ “Early in the story the captain-narrator says: - =l

"But~vhat I félt most vas uy,being a.stranger to

the ship; and 1f all the truth must be told, I waé|

.somewhat of a stranger to myself...I wondered how -

Cfarl shonld tum out, faithful to the 1deal coneepl -
"~ tion of one's own personality every man sets up for] . "

. himself secretly.” ,

At the end of the. story, the captain sdys: Mo one |

in the world should stand now betveen us, throwing

a shadow on the way of silent: knowledge and ‘mute

affection; the perfect comnunion of a seaman with
. his first command. i ' :

. Students consider the ideident of the shared hat

.~ for symbolic implieations. Literally, the hat that|. -

~ the captain gives Leggatt is supposed to protect

the Latter from the hédt of the sum as he escapes 1

"Reep It Under Your Hat" - " |

Teacher leads clas discussion
and review of literal account

| of the story, including the -
psychological implications of

the feelimy of duality Conrad

tovard shore. When it falls off Leggatt ‘head as'|. i

he svins avay fron the ship,’ the captatn uses it

© as.a mark to steer his ship out into deeper waters,|

In succeeding in saving lis ship he wins the confi-|

dence of his. crew and increases his own confidence

\) ‘.h: ) "'i

 FOUR ENGLISE NOVELS, edited by

J, B. Priestly and 0. B. Davis,
Harcourt, Bra'ce,. Javonavich‘. '

'1 The Secret Sharer
creates between the narrator- -
Acaptain and Leggatt. Sy

9 189 Film Center

|*-Filn $1806

Britames, c. 1973' 30 mdtutes

et
v-ﬂ-"'— -

Discussion of The Secret Sharer
ESD 189 Film'Center S,
- Mln #1807

Britannica, c. l923 10 ninutes

District Resources -

R




. e — '

‘Suggested Activities: Cradefs) .-

Suggested Monitormg .
‘ Procedures / ‘

. of himelf, . |
The sharéd hat symbolizes the vhole personalitya -.‘ o
~ whole becduse'the shadow side has not been rejected.x'

one has been woid by two different men. Or is it.

T tha/t-it has been shared by two sides of the same F

. Both men’ are about the same age, build backgrotmd o
v _almost 1ike twins. Leggatt, the violent one, . is

perhaps the shadow side of the captain, the part

* he does not know. When' the. captain accepts, hides,, SRR

©and helps Leggatt,, he is accepting the. other side /A

o Symbollically, a hat is an individual, personal sori L
.. of covering not. generally to be shared.» But this |

' The hat becomes the' steering matk that ensbles the @ :

completed self to bring-the ship out of danger.,

.. Finally, ‘the narrator-captain is able to ‘say, "I ;'

~'vas o time'to catch an evanescent glinpse of my
~ white hat left behind to mark the spot where the -
~ secret sharer of my cabin and of my thoughts, as

- though he were my. second self, had lovered hin~ ] T o
* self into-the vater to takehis puntshmentss free“*"—“f~

. man, a proud. swimmer striking out for a nev - '
' destiny." S 4
, . y

, ,Possible writing topics. . '
(1) Where should the emphasis' be in the title |
.. Secret SHARER or SECRET Sharer? . .

(2) In what vays did the ‘three captains = of the

, Cutty Sark, the Sephora, an andsth

narrator-captain differin thedy. approaches

to the problem of outlawry v, society" 0

A

e

. District Resources




LANGUAGE ARTS[LITERA

A roaches to the Stud of Literat re ::f
T ' 'Litezary Genre-'.Short Story . f 2 10{1112
S o P . S il ’
The student knows" ’ < - ’ T
S B i e

?-”}{f?;' that the short story deals with economy- of language,
A details, characterization, and - setting.. .. K

-,
.;’,‘ .- . (

- . AN C e . LI s . ",c - o
R that the short story generally has one storyline.

- . . NP
. - . s g

.

' § :
TG that in contrast toa. nov§l the length of ‘a short story
s restricts the number: of conflicts, - themes,- fully developed

&
H

; characters, andogenerally the time span portrayed. S I

9 o L “ '_ Lo . ' . - . . . ,; L

Lol {'.identify theystoryline,iﬁ‘g.shorf story. _ .“fi“?;“
,'(‘ L . . .; } RN o -,’. BRI .

e

f:.qhe studeh; values: -+

. '+ the short tory as'a'source of énjoyment.

N

~197 j

421

21

: e pe

-

¢ R
B A
2

-




SMALL SCHOOLS PROJECT 1 ) '?-.."."ff i Suggested Objective Placement 9-12
" Student Learning Ohjective (s _A,_TL student knowsr thst the ghort story deals with economy of "State Goal 14 .
; )
language, details, characterization, and setting, B\lhe student knows that in contrast to a ' 'Dis trict Go al U
~ novel, the length of a short.story. restricts the mmber}nf conflicts, themes, fulIy developed ' g
characters, and generally the .time span portrayed. O Program Goal 4‘
| , 4,6
“Reraten Area(s) Novels, e-lements and structure [ .
b A o | ' N
Suggested Activities Grade(s) -12 Suggested Monitoring ?""Possible Regom-es R )
Procedures ’ '

o Title. |

Grow Stze:
. Materials:.
I

vProceduregs!.

- Short Story Plot Elements and

the. Economy of Language
indivi’dual o
paper, pen, short story text,

~ worksheet of short story plot

elements.

« Before students can discuss short story

terminology needed to amalyze fiction

(see Explanation of Plot Outline lesson,'Short‘
thry section). .

. Stidents read an assigned short story, -
. Students complete the following plot outline
- for the assigned short story. o _"" S

" Short Story Plot Oule

| -Carefully review dll terms used
| in the plot on,tline. :

 of the main conflict betdéen
, '-the protagonist and antagonist. )

| short stortes do not include
a denouement. .

s:_tp osition -
.~§_* Characters -
5.  Protagonist
(=]
,.,g‘g * Antagonist _
EF M 'f
a6 - Place
28 7 Situation L
~,§ 3 B \
28, T
gﬁ” - .Stepa Leading 10 Climax -
=
x5 T
N 7 (Over)

Emphasize that the situation .

should be : a concise explanation

effectively, they should be able to employ.the. 1 Emphasize that the steps leading S ,

to. the’ climax are necessarily

Renind students that many

oyt

Day, A .Grove and Bauer, William

- F., The Greatest American Short

:Stories, HeGraw-Bi1l, 1953.

. * .
S g

¢ ' v
Wi .
4 L L
! »
L] v

-.brief due to" the very nature !
of a short story. 4 : ; B "
. --,‘, ,. ) KR
| Emphasize that the steps - R
leading 'to the climax work
" together 1n building toward T :
the clinax, . 2 District Resources o
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WAL SCHOOLS PROVECT

. ‘_Student’ Leaming Objective'(S) -

Suggested Objective Placement 9 ]2 T

The ‘student values the short story 88 a source of enjoyment. O
.Related Area( ) |

State Goal

District Goal ,,

1

L Progran-‘ Goal- ‘-

‘Novel

1.5“8838*‘3d 'A‘Etivitieﬁ ‘GfAtT?(S) 12 Suggested Monitoring | Suggested Résources.” , -
- S . - Procedures A
- Title:. Explanation of a Plot Outline St.udents shonld' take notes .on "‘-Mcpaﬂand Pbilip, et, al., l?oms,
I Meii_ze individual © | these terns, and, after a Fotus o Literature, Houghtop
. -Msterials. paper and pens - | reasonable shownt of time, mfmn and Company, Boston, l978.
g R ‘ ¥ | bé-expected to. employ: these . {This antholégy is centered on -
Proceduregsl. o .| terns in-writing and in“ | * shot. story: elenents including
.+ Teacher explains the following terms to the 2 discussion. IR & plot, setting and’ characterization
) students. g S 1w N . |
1. Exposition (e g ,background material) d \
*» 2. Charaeters (e.g., peopie in/the story) v L
-3, Protagonist (e.g., person around whon' - A
.+ 0 the action 1s ceatered) .
. & Aotagonist (e g., person wi?oopposes the N
. protagonist) ol
"ASTimewhen' -
“t b Place: vhere ' o Diat;ict Resources L
7. Sttuation (e. By a brief explanation of the ‘ B R O
. problen confronting the protagonisty - | o * S
. 8. Steps leading to climax (e.g., explanation ) 7‘
~ 7of the'main character's struggles as they -
" lead up to -the climax) o ceEnY ' , % ,;
"9, Climax (e.g., the point of greatest intensity i~ K
in the story) L | ;
" 10, Dénouenent (e.g., the final unraveling of 3 5
" -~ the plot) ‘ . S : .‘
L i T o |
ol e 3 ;.21 | e A |
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. LANGUAGE -ARi's/'anrm ERATURE _

..'- prproaches to the Study of I.iterature

‘:.-:" -'-"ff-'I.iterary Genre. Myths, “Legends

s 'I'he student lcnows., EREEE TR - S T,

-~

] that myths are usually concerned with the activities of
S _' gods and superheroes. _ .f

e

o that myths provide imaginative patterns for understanding
man and the universe. SO

. - .
A -

IR "'that a myth is:not: a’ specific literary work but a floating 1
tale common to ‘the. members of a tribe, race, or nation.

i R Y B
,.j’l_that many Cultur