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‘A total af 102 chilﬂren th:augh 12 yea:s of age and
10 teachers par*icipatea in a 'pilot interdisciplinary social :
studieskart program. Of. thousapds of prints examined, 60 were =
selected for use as instructional: resources in social studies - - .
-lessons. Three categories of. paintings vwere selected: (1) pictures af*
children: (2) pictures felated to general themes such as tools, ‘
people .at work, types of power involved in labor: and (3) pictures of-
+he life of a geographic redgion. Varying in size from 3" by 5¢
postcard publications .to 24" by 36" fine art, reproductions, the
paintings vere laminated for easy care and preservation. A trial set
'of activities wvas developed for each of the three types of pictures
and *he pilot program was implemented in Texas, West Virginia,
ﬁichigan. Pennsylvania, and Maryland. Seven results of the pilot- -
program are briefly indifated. The major portion of the document
consists of several sagéfe lessons related to each of the catéggzies
of paintings. The less present cognitive, affective, and skill
‘and/or inquiry objectives, name the painting to be used as a
raesource,’ anﬂ list questions asked about the painting. Extending
activities, alternate paintings and evaluatian act;v;tles are l;sted

far nearly. 311 1essons. (Author/RH) - .-
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n }The art;st's dep;gtlan af wajs Df 11v1ng offers zhfldren the QppOFtUﬂlty to

& "'r, ' . ’

-

;fmake coﬁpar;s@ns,- The~EFQCE,S[Df.QDmpaFiS@n §anreﬁgcg;ag@ children_tc refiﬂé s

théif;fé! n about themselvgs, thelr famllles, and’fﬁeifJWays of livihg:
s ' ’ o T A B a7 3 e
Expansion afAthe‘child's,an!1?tistig~techhiques is-also fostered. Because

’Lié;;aﬁ:iété%diséipliﬁéfy‘

: i ' ' ‘ oo T Lo
'SDclal studleﬂ and art pragr%m has the potentlal to supplement .and "extend

' i} . F
laarnlng in both cantent areas.~ ..

B . r

Selfaexpres f n thrﬂugh art takés*many farms,lnﬁludlng amgng athersgl\

paint;ng,iscglpture,'quiltlng;_and:furn;tureﬁmaking_,awhen,planning an-intersv'

dlsclpllnary secial studjésaarf program, pgiﬂtingé are the ﬁééiiagprapriatg:

art form for classﬁgom:uéé;: There are sevéral reasons fér this. ’Firstrj K
paintings are the? f;rjrmv pépularly id‘entifiéd with' at“t._ SEEDnd ‘a’ w;de ragge of -

=

reproductions’ of pa;ntlngs are easlly obtained; and thlrd Schocls usually pP9—

L

vide the materials nee@éﬁ fcr children's own palﬁting'gativitiési S

Although an interdisciplinary soc ial studies-art program may begin with

. paintings, it shou1d éve§£Qél1f focus on other art f@rﬁs as well. Paintings .

T L

alone are g 1imited,f§ﬁréséﬂtative of artistic expressién_* In certain areas

,n'

f-

I~

other art forms, sugh as pattery, may §e popular and easlly acéessiﬁle;

tﬁis is the case, 1t waulﬂ be apprgprlate to beglﬂ wlth the art fDrm w1th wh;ch

~children are most faml;la;%

o
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type af sDﬂ;ety wa llVE 1n, and

A

- :QecpleLagdg@f their.develonédt, a primaﬁj géalaof sacial,studieg educat;gn§‘

social knowledge o

Paihfigggtaé lesou ces ~g"»' ' :i;
Gaadnaw (1977) states that palntlngs are lndlcatlons of the general

E - ", R s

phénqména’ﬂffhumaﬂ 11fe. 'Theysmay;bé'regafded as‘axpr35513ns af our réseargh’,

fcr Dfder ln a c@mplex;wcrld ‘as examples of ccmmun;catlcn, as 1nd1ces af the

: : : i
szgns of lntellectual develcmeﬁt. E pl ra-

;ntlsn Df palntlngs may result 1n the achlevement Df a better understaﬂdlng\of

&

. 3
L i

l{BEQéBSé»thE social Eﬁawledge.éf-thé,aftist~i5»expressad~thraugh his/her

‘  péiﬁtingsg“thg affist's-ﬁorknsaﬂ:sefvé to sﬁimulaté the construction of social

i»knowledge withir ‘the’ ch;ld-, Scciél"ﬁnéwlédgé'réinfés épecific ‘information

from the,externaljwaylda Whlle the ultlmate source’ of" phyﬂlgal knowledge is
abjécté,‘the ul%imate.éaurce @f sacial knawledge_ls agreemEﬁt among pecplei

A'ﬁistiﬁgtiqh:§ be madé between kncwledga agreed upon sglely by CDﬂVEﬂt;Oﬂ,

So;ial‘(afbitp=”i) kncwledge and Rngwledge whuse basis is the EODPdlﬂatlDﬂ of

abéut what is good Qrubad_iEVmattérs Eaﬁcerning‘ccﬁduct, "mor

[0—‘

péints qf
jtj,dégéméﬁt,":(i?iagét, 1932). *‘I'he!?grigérfia fDr social W(arbit'rﬁgr‘y) rk,n@cwledtg,é_a;fé
dééidéd upangﬁy cﬁﬂventiéﬁéjt£at Q%rykfrcm’@ﬁé'éﬁltufe‘éﬂd time to another.
ALearn;ﬁg social knowledge 1S>a§'%mpartaﬁf—%sééctraf>an édu:ati@nal p:@gram

p A .

which cénsidebs Paiget's thea ry. -This has been'the basis for the. dé&él@pmént

U’Il
N

of an iﬁterdis&iplinérj gocial studiesaart'pr@gramlwhich recognizes that thes

-

child ha

to

o
pr

tructure/a multitude of infa:mation from the external w@flde(e.g;
rulés_and events). Therefdfaj the more consistent and 1nfelllglblF these . 7

%

phenomena ares, thé_maréﬂtﬁis information Cant?ibutes to the child's structuring

‘of knowlédgeg' Since social knowledge can only be acquired from pEDplE, it is

| e |
appropriate that paiﬁtiﬁg%, as artifacts of their time aﬂd_feflectiaﬂs of the

™

Lo, . : : ; '
the artist, be used as a source of knowledge.

1 also emégurage children to produce their own works of -art.
will reflegt_the,end product of study, the child's conception.

I : - s
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_of" the world. The work of art will also reflect the ¢hild's experimentation =
’withi&ifféEEﬁtrartistic teéﬁniques whiéh;'in-pﬁemselvesr@will permit a wider=—

ranging portrayal: of individual thcﬁghts; .‘f S LT

B . . ) #

ﬁ Prﬁg am Elements R

= . L. . e - S et

N whgt are the”éiéménfévafba Qelliéesigﬁéd:ih%éfdiSé;plinérg'éaéialistudies?

aft pfcgyam?'“The_fcllow1ng fundamentals are essentl 1
. ?‘1..1Design alllless@ﬁS’xc includeiknow;edge; inquiry; skill and

affectiﬁe objectives.. 4 o o -,

£

= = 2

2. ’Accentuate hlgher level qu'stlanlng strategl

well as individual activities to.

3. Plan small gr@up expéFiencé$ !

provide opportunities for the development of cooperative as well

as independént thinkingfand action. I » - o

L

2 4. Encourage vari ety in evaf;atlmn pfmcedures. Pupil discussion,

drémgtic play, dem@nstrati@ﬁs by childrem, and the sfudent's
S 5T own paintings and drawings should be used to assess the impact
¢ i ) o , [ Lo T
of the pragram.

‘i : - 5. REmph size themes that are fundamental -to the g@éls:and_ébjec—
" tives of a well-balanced social studies program: Lessoh

jfﬁ " themes shauid include feelings abaut self and @thérs, family

jmembership, dépenden:e and 1ndependenﬂe, customs and life

-styles, the dignity Df work, and cultural awareness.

Géig:tives»qf Teaéhigg ~

T

If the baa;c ﬂthQﬂ that aDElal kﬂawledge develops through a process of,
canstructi@n from within thé child is Eeriéusly Eansidered then pragfim

QbJECthES muat be in accord ﬁ&th thlE constructivist theary mI learnlng An
‘interdisciplinary sbudy Gf Sacial studiés and art would, therefore, have twé .
sets of overall objectives,

Q | . . . o ‘>
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'-incféésiﬁglyfmane-auﬁancméus} E)

be'alert and cufiaus and use initiative in

pursulqg cur1351tles, 3) “to have confldéqce in the ablllty to f;gure fhlngs

h Qut for hlm/thself and 4) té offer hlS/heD conclus;ons with CDﬁVthlDﬂ- '

T ,
variety=pf}iqeas, problems, éndiquestians; 21 put DbJECtS and‘events into
5 =';:felatianships;'and 3):'noti:e:sim lar T i fferences amai

. lQTB)& E :

" Program-of Activities

"% ' There are many possibilities-for program ténstruction. Three S

rélaéing to generalithemes;!aﬂd 3) the painting of a particular region.

thl@rgﬂ;a A set of paintings depicting children can be used to initiaié‘

I3

‘Ea

/

enthus;astlcally to these palntlngs. Preschool and primafy grgdés;child:eh

eégily:idegtify with éhildrén in‘paintings. Interdisciplinary social studies-.

. ' .
u = o =

art activities for younger children are, therefore,

paintings depieting children. The set of paiﬁtings shauldiinciude several

W

pictures, ten or more if possible,, to present a wide rang s

e of drg

w0

% - o x L } ’
gituations, and backgrounds. Three areas which might be explored are:

. children's social felétianships,
' F

ance of responsibili t throughout* EhlthDDd T PR {-
* k2 g . =

LE =
& ——

&

tyle,

‘most easily begun using

SgpgfglATﬁémeg} ?hé Eﬁpl@:atian Qf-i géneral theme cauld 1nLlude the

¥ E n

following objectives. Knawledge DbJECthEa; 1)

méchines by people in their wark; and E) ‘Lis 3 the typEL of power; hq%an
animal, and mechanical that are invelved in labor.
o cives: 1) Infer the attitudes gawérgs work held by the people pictures;

¥ -
, L e

El{l(j o ;7 i‘ .J | 6; ) o N

Aruitoxt provided by Eic:

2

-Sbiioémﬁt;gﬁalj@bjégtivés, }The§e'edécﬁfége the child to: 1) become .

<,,cgn1tive-3bgéﬁtly§§.r These enﬂaurage the chlld tc‘ 'l) :Edmﬁ'up;wiih;agi;g.;

ties 4nd dlfférEﬂEES (Kamaii and DeVries; N

" possibi lltlES

incLude‘the'examinatiqﬁ'gfz 1), pictures of children, 2) a group of pictures |,

ry Children are 1nteregted in chér chlldren and rEﬁpand

family‘relatiaﬁships, and the gradual aécepts

Degcribe the use of=tools and -

. 8kill and/or Inquiry Objec=—

)



fgeagfapﬁy,ss'lt FEflECtS all areas of soclal Study related to that regl@ﬁi

s

/ ; . L . .
. / .
mazh'nes;-and 3) Intefprat sequendes cf events and tlme perbodsﬁ 'AffeEELVE

;
'

" Objectives: 1) /Describe the va;ues_a_f w_a,;k‘he;d by. thgmselves, ‘and others; and

. Y T A Rt T T
2) 7/ Discuss thé techmological advancements- that: have influenced their attitiges

tgw_ar-d wﬁr‘l{.,/ RS . ;.!?f_ Lo e Cs . e

g onal Art St‘ay. ﬂihe aﬁt;of}a;regi@n réflects its histary;éécénaﬁics,

,/ 3 . L . .

L. W . . i . -
. : LTy =

Thraugh it Chlldfén can explcre the dlverslty uf the culture in whlch they

 curfent1y_Iive, The' art vathg‘Weétérﬁ United Stateg provides many resources

for a regional®art study. B ' o o

¥

5, . - : B . = o- L

in'a ieaﬁ—lang progﬁam; ~Such a program is most desirable if it is used to:

O

ERIC
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s »,- . - . .‘}7; . L -

upplement and ;ntegrate axlgt;ng fégial studies and sft pf@grams{ it isfélsa

" desirable’ if a rigid program is not set. Children should be enccuraged te. .

and extend, to construct their’own kHowledge. Theaapéortunity to .

I i

v Dne'sqéwn art andidramatié play will be pa%tigulariy helpf 1 in this

& . . —

=~ . . = &

' -

* ) i

Pilot Project : . A : s

=

ngq& in Texas, VWest Vlfglnla, M;zh;gam, Fennsyivanla, and Maryland

= &

102 children through twelve &eabs of age and 10 teachers, participated in
v e 1

a pigatlihtefdisciplinaff social studiESEartfpngram, Implementati@ﬂ gsites .

+

1

- . ¥ &

Thousands .of fine aft'prlﬁtS,WEPé Examinéd for inclusion in th%ap ogram.
. : . . r .

LK

Sixty were selected to be used as.instructional resources to support’lesson

objectives. Varying in size from 3' by 5" postcard pﬁblicatiéns tD 24" by 36"
J A =4 g O ¢ 3 \

5

. - . " ) *.7 Co-
fine art reproductions, the paintings were laminated for easy care agd presey-

vation. . . . L o .
. . e . .

A set of trial activities was developed fcr each of the three areds®of

‘.‘_’%I

Use éf‘alrithreé types df'paintings plus addi;iénal painfingsféauld result



=

g f;;v’thé‘féliéwiﬂg fesultsif o : L "-‘ S B -h: R
N b Gh;l ren's werks mf art appeared more detalled ‘and definitive

& = N .

S e aftervthe pragtam than they*had pr;ar to it* - SR -

: H
£

2 A o . b Lo . . L a
R S “and the-art work of others.- . - B - ’ . %E
: »3. Téagﬁébé participating in. the program neted that the iﬁtgfgiSGiE:A>

N the interrelhtedness of knowledge. '"Works of art became a sort .

of cement, binding undérsténdings in soc al étudies with litéra-

ture and art intafaéfintegratedswhale.“ . {g
: l‘- / . ..

'LEy WGPklng with therFDblémS ef art, the children were made ' .

-

fg;f B plinary nature @f'thg'prajegt;pfavided opportunities ;to emphasize”
_—

R

aware of the appr‘Dach c;:f‘ the artist to. the problems of

] - . Tk

ainting and sketchingi : ' R . = ,

18 studeﬁt§ said they felt like the pebple in the piéturégf
- . . i 7“ \ E;

came their friends, €o muéﬁ so that they felt like they L

studies-art pf@gram ~demands resources.

w

’ﬁtird' ci pllnary social

museum or gallery provide the most deglrable experience for

Original works of art .have qualitieaﬁzhat cannot ‘be duplicated.

Aruitoxt provided by Eic:



' - For .many childrén,,ﬁawevef,€a§ on-site visit is not. possible. Classrgcm d15=
’ - B - . - - . < B - = : v
« - . ‘plays of fine art reproductions can provide- these students with agp@rtunltles'

: é§{'t§’éﬁamine the work of thé:mastérs; o pe T el : ?

® - .
s R "

Teachers plannlng a SDilal studlessart pr@g am wili wadt to. coritact “the

“ . ¥
A

'XNew York Graphlés SGElEty.~ This orga t an prov1des fine art prints., Their’

- - - - -®

‘talagug, FlnEﬂATt R%PTD@E§§20ﬂS,O Qld and MadernfMasten§ﬁ4ﬂfﬁ%ﬁT;ccﬂtaiﬁé e

Other - =

nt fram the QDClFty;

. fand publlc llbgafy piature f;les. Additioﬁal sources of prints are included in
. 2 i" ’ ' - . - - 1

',:gallery ad%ert;sements and in the aFthlEé of - art,m agazines such- as Amgfigan

e i =

i
[

”Ag;ﬁﬁeyigw, Antho%ggies @f the wéFES“éfmartists are another source of

- art prints. - A . : . .

. Museum shops retail quality éfiﬂt é@ilegtions which can be puf:hésed for

ta k

classroom use. Museum stores assi t the urchaser by prov1d1ng catalaguesﬂ_

. The pgift shop of the NaEEanal\Gallery of Art and the Thomas Gilcrease Iﬂstituté L
Ty . .t * - an - i

oroductidns -at nominal prices. o : S e

An inﬁérdisFiplinary social atudlee-art program can supplement and extend
learning in b@thzcontent areas. If works Df:art’are viewed as artifacts-of

1

their time, thEy can v1V1d1y present the Pdgt to chlldren Rs constructions ’
reflecting the social knowledge of the artigt palﬁtings emphasize the different
) perceptions two individuals'may’havg of thé.Same;éﬁént,’perscn,'DrADbject,

=

Finally, as concrete representations of an abstract past, paintings can assist
- - the child in constructing his/her own social kn@wledgé, : T o j 
s - ) . : :

ERIC ’ R S

Aruitoxt provided by Eic:



iV;@ésgpg:E;f R I

LT e FRY

Cognitive Objectives:

*

¢ - - , . \i

=

Knowledge Goals: A. Describe, people's observation. of special days

Te—— RE E e o i ‘. 1 2 o1
L : et T : i C ~and. events during three different historical
. B L. T — . : 0
- . T periods: -
; B. - LlSt f@ad fam;ly, and frlénds as’ common com-

pcﬁenis'@f Eelebratiﬂnsg T

bﬁéfticular typezaf Qelebrat10n (e g wéﬁﬂiﬁgaéf

’ and have held -in_the past.

s

ol
w
o

L , ’ C. ,Compare and Qoﬁirast how each artist depi
type of special event. S
. - ,

= . 1 .

: Afﬁégiiye Objectives: -
A v o
- . * A. Describe the purpose and value of celebrations

o ) o ,and family gatherings. ' .
: £ 1 - . : - 4 BN N

B. List ﬁ:aditianal holidays we honor.

Part I:

« Resource:.

L : . Institute of Art.

1.- What is ‘happening in this picture?
2. 'Who do you think. these people are?

(N

Aruitoxt provided by Eic:
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. S B o .
‘3. Why do you thi%ff%ﬁéy"are eﬁjéyéﬂg this activity? = - '
| . $ : A T B
"4, What could bi'the reasons for this activity? )
'\ 5. Why aid the artist chooge to Paint this picture? - g
. i ’ : ¢ a
6. HaVe you'ever been Fava party like this? yhat did you do?

& . - - _ResOurce: Brueghel de-Velﬁuré;'May;Day<Fr@Lic; (late 1500's) Private Col-

Ll

¥

- : " -, lectisdn.

=

1. Whit are the people doing in this picture?

the men using the big pots? Do we use things like this today?”

=

25 Why are

AEvn] e - ) C

Explaig:

b o 2 . % 29 3 - 7 A . g
What do you believe will happen next?.

— s

AT Whydo.yQu believe the people have gathered together?

T

Ceees =g What are the peasons for the gAthering? o L
TSriha -. %-’b/ ) . %msﬁ*—srﬂ_hﬁgﬁﬁﬂi - .

=i

be

ST n}» . ‘ o B

| 6. Wny-would you Tike-to.

T ‘Rgéggrcééé‘géigtéd'*Qﬂgnt?y Lawf_Party. . (no date) (Prints @éy be obtained
e 1%.\' . from the New York Graphic Society). E l “ !
.1\ How is this picture like the last one?

F

"o, \How is it different?
3.° Which picture happened a long time ago? How. can you tell?

4. . Do\ you believe the people in both pictures are celebrating some-* ~S=

thing special? If so, how can you tell? : ' | 5
£,

%

- - #
N

Q . , \ o e

ERIC - - vk
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Whaﬁ arefthesé-pééple'ééing?$':
Da they ‘seem ta be in a hurry?v

Study what each persan 13 dalng.; What w1ll happen next*‘?‘L

WHat celebrataanﬁ,r‘hallday does thlS'FEmlﬁd ygh.cf?

: S S G e
Examine all four pictures.-
- A . - L

What_da‘ﬁhESe ?iCtQFES‘E%}ifyéﬂ?

Which pictures.wéere the easiest to understand?. .

ExtandlggvA 777;t

Make a di@rama illgétrating how you-and yau{-family celebrate special ‘*

Interview your grandparent(s) to find out- how special days were cele-
‘bratediwhgﬁ they wgré yaﬁngu
Ask thFEE clagsmates ta help you . aElECt an évent to celebrate and p;an

, what you wauld da for the day
. ggiebratlgﬁ.'

Eﬁudy piétures E_and 4.

Y@u should have afvalid;reasan for the

s the food prepared in eath picture?

" . Makeé a l;gt camparlng the thlﬂg; ed Lo cook the food. Thiﬁk;abéuﬁmi”

W

hQW‘fDQd "'pfepafgd in your home today. What things are the same?
|, become an important part_éf;mgst_éelebfatigﬁs?

Have a- ‘buffet to Célﬁb aEe‘stething special. Make your contributien

.Altéfnatﬁ Palﬂtlnés

Qa;ggvall@-(1926) Amgterdam, 5t

HDWland; Fggrthipf J&ly'Pari". Private chlectian;£ 

. ) ) . [ x - _ ) L=
- Bolstad, Holiday Parade. (Print may be obtained from New York Graphics

ﬁiT
@3



Evéluatipg . ’ i
———————— . . - =
: s lfgf v i )

with children before and after a fami
n bring in different elements each time?

their parent(s)/grandparent(g) celebrated this family holiday?

anything ch@ﬁged in the family celebration?

Dramatic

ay :

foe &

L2 Pl

*

[iKn

Prgv1de ChlldFEﬂ w;th LiDthlﬂé which could be us

and with itemé related t&-a family h@iiday._ Sncaufage

they are celebr tlng this holida

~ies?

their play change before and after th

f—ﬁ

‘elements are di ffe;g t?

ts

3. of

Ask children to create a picture chalk, paint, penci

and-dfter the lesson serie

=3 =]
g0

s) celebrated a holiday when they we

parent (s

st . .

pictures to see if different elements are g

"Lesson 11

2

S;

Cognitive DbJEEthE

Knowledge Goals A. Describe help

one another.

=

escribe how family members work

how coope raticﬁ&between
life more enjayable{
%kill Objectives and/

or Inqulry Objective es:
A. Identify the ﬁéin theme of the p

B.

-

€S

O

ERIC

Aruitoxt provided by Eic:

Can they

Du the characteristics

hows how their parent( )

’\a-fi ]

ly holiday. Do

describe how

_Has

=]

nisdorical play

them to pretend

If @0, what

1 etc. before

or grand-

Compare their

and care for
and play

family members

aintings.

Infer what attitudes the people held toward



et
-
LW

each other.

7 ,' ’ } C. Compare and contrast the attitudes represented
’ ¥ ] - in the pictures. .
. 7';3f D. “Hypothesize about the reasons for the differ-
- B + ‘ ) - L -
. A ’ ) e
N o ence 1in attitudes.

Affective Objectives: - . :

. . : - . ’,s .

- A. Describe the need for family members” to
: . " cooperate and help one_ another. -
P B. Suggest what one can do persanallyAﬁE help his/
L . R
@ o : ' her family. o \
AN : ) -
o . Part 1: B ' '
.Resource’: 'wﬁadville, The First' Step. 1847. New York, New York
k{istafi‘cél Society. : . -
b ] : ’ i} 1 i .
1. Who is in the picture? >§ )
2. Where are they? Could this be in a home like we live in today?.
Why? Why not?
3. What is the man saying and doing? What is the lady sajiﬁg and
. . ) #
doing?
4, What does the baby have in it's hand? Why?
5 Explain how the man feels about the baby How can you tell?
Part II:
Resource: Champney, Boon Companions. 1979, Smith College Museum of.
. T Art
1 Who is in this picture?
2. What does the man have? What is he duing with it? Why is he
. A e
; . ~, doing this? . W .
3. How does the béby feel? How does the man feel? How can you tell?
)
(&) . .
- s

Aruitoxt provided by Eic:
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L% . ~‘fé
K *
How is he different from the man in thé
T

Who might the man be?

\ first picture? Who does he remind you of? Why?
C "5. When you were young whast games did you play with your Tather?
. Grandfather? ' -
. Part I1I: ) h
Reszource Renouf, The Helping Hand. 1981 Wéshiﬂ%t@ﬁ, DC._The C@f%u
coran Gallery of Art..
. 7 7 ) . ) '
1. Who is in this picture? Where are they?
2. What is the cold man doing? % o
~ VRE '
s . ey . ] L
3. What is the girl doing? Why? How does she feel? -
- 4. Why did the artist choose the title The Helping Hand for this
picture? What does that mean? ,
. : 7~ ‘
5. Have you-ever given someone in your family "a helping hand"?
L] . L]
Explain. !
= 1
[ R . ;
—Compare all three pictures. 7
S . .
. 1. What was happening in"all three pictures?
2, 'What do you believe the artist wants you to think about when you
, look at the pictures? v ~
3. What kind of action does this make you want to take toward your
family? ) J)
- . % .
5 Extending Activities: -
' 1. Share these three pictures with a friend and tell which one you
like best and why.
) 2. Demonstrate three ways you can be helpful at hche!tadayg (Role
play)

T

O

ERIC

Aruitoxt provided by Eic:

a a picture collection file

Braw or paint pigﬁufe, or begin

&

| 3
ﬂj



S illustfating ways people can lend a "helping -hand".

i
o

I

4, study the old maﬁvianEﬂ@uf‘Sepainting! Make a list of, his

1 ot *
1 .
. ¥

streng qualities. .What is he saying to the girl? Imitate his

voice and manner.
. .
N\

T . Alternate Paintings: ‘ -

~ : ro_ . o - -
Pothast, Her First Lesson. Ft. Worth, Texas, Fort Worth Art Center.

2

e i Firle, The Fairy Tale.

e Renoir, Gabriello and Jean. 1895. Paris, Musee de 1'Orangerie.

: T _ ) . = o .
k T Renoir, In the:Nursery. 1895. Private Collection.

) Evaluation: .
1. Dramatic Play
Provide children with élathiﬁg which may be appropriate for

=
historical cogtumes. Encourage children to, act like a family of

* long aga. Does their dramatic play show gifférent'elements‘béf@re‘

and after the lesson series? What are these<elements?

—
K™
<
s
b
o]
,.1
m
L1
w
pu]
L

Show children a neutral picture with two people in it

A. Who is in the picture?

B. What are they doing?

.. How du they feel?

5

D. ' Do they remind.you of anyone?

‘ ' Vs
3. Ask children to draw a picture of people and describe what they

. are doing before and after the lesson geries. Does the
, . |
and/or their description show any changes in characterisics
Lesson IT1 . . ‘ v
Cognitive Objectives: ¢
&

FRIC: ' |

Aruitoxt provided by Eic:
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ind machipnes to

Descrfbe the use of zome tools =

8

o

Knowledge Goals: A.
help people work- :
‘H. List three-types of éawer used in labor: humén,
_ . 'animal, and mechanical. -
m, = . T
.. Skill and/or Inquiry
R N .
Objectives: Ar;.Id&ﬁtify the main theme of the paintings.
» mo “ i
B. Infer the attitudes people in the paintings have

about work.
&

Y
]
s}
3
a-
o
"
m
R
=1
o
1)
o
ju
H

ast the efficiency of work by

hand and work with tools and maihinésl

L

\
Affective ébjectivesz /

A. Describe the values of wmfkepeid by themselves
[ ’L*‘g}'g

and selgcted others. ol

8. Describe technological advancements that have

= - \ -
influenced thelr atti%gges toward worlk.

X

= e

.New York Graphic Society). Q /

¢ ] /
d. Who is in this picture? (Farmers picking-up grain left lying on

.- a field after the crop has been cut and stacked). - f o

Where are they? Have you ever been in a place like this? e

¥

\‘ 3 what are they doing? Why? ~Have you ever dope this, or seen it

done? _ » ‘

4, Wwhat kinds of clothes are they wearing? How would you dress if

you were collecting grain? -

§. When did this happen? Explain.

.. 6.. How do they feel about their work? Doea their body p@sture'teli

5 . - ‘ " , . - . ‘1‘;’? R : . » ,‘j':
ERIC . : . | !

Aruitoxt provided by Eic:
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Part III:

16

you how they might feel? What would make their job easier?

7. Draw a picture of haystacks or bundles you have seen.

i

z

Part I1: ’ N

- (Compare with The Gleapers.)
e _ == .
1. How are these people different from the people in the first pie-
; . : . st
ture? .

1

2. Demonstrate how the people in the first picture are working.

.

Demonstrate how the pé@pke.iﬁ“Theiﬁgymagiﬂg are working. Which

. 1s the easiest way to work? Why? Can you think‘af different

. ) : i~ ) ~
ways tolmake farm work easier?

3. How wau;d you feel if you worked all day in the fields? ' What
’ 7. ' : 2

. would you do when you finished work?
Y

=

-y

i

. . ) = o
Resburce: Benton, Threshing Wheat. Terre H;ute, Indiana,; Sheldon

Swope Art Gallery (1939). (Compare with The Haymaking.)

%

1. How is this picture like the last picture? How is it different?

K%

What are the people using to help them work?

»

happening? Explain.

-

i

i

i
.

Have you ever seen t

] -

4. How do these machines make the work easier? . P

K

5. In groups of three, design and draw a picture of a machine that

might make the work easier. . s

part IV

i

all three pictures abouve.

i

Resource: Compar

place would you choose? Why? Can anyone do the type of wmgﬁx



- shown in the picture you choose?

Arrange the-pictufés to show how they happened in history. Place

(K]

the one that happened longest ago firat. Then, place what happened
next. Then, place what happened most %écentlyi Why did you place

the pictures the way you did? In which picture was the work fast-
H - P

est and easiest?

3. What have you learned from these pictures about work?

4

N Extending Activities:

e a booklet showing ways you work at home and at school.
2. List tools and machines that help you and your family work.

3. Place your favorite of the three pictures on paper and draw what

i
i

was happening just outside the frame of the picture. Why did you

f"v

A include these things?

4., Imitate a machine at Qgrki

Alternate Paintings:

—3
joy
Im
od
e
i+
—
—
e}
rt
[
t
=
[l
Im
b
=
D]
joy
i
L]
2
bigs]
s

Breton, The Song of the Lark. Chicago,

Schreiber, Haying. Private Collection, 7 : .

)
i

:

i

Benton, Louisiana Rice Fields. New York, Brooklyn Museum.

Brueghal, The Harvesters. New York, Metropolitan Museum of Art.

7

Evaluation®

[

=
.

Show children pictures of an e&éctfic tool.and a hand tool that

do similar work (e.g. pictures of a scythe and an electric string’

[4id
[
iy
[
pu/
m

weed cutter on a large harvestimg m Use pictures before

and after the lesson series, comparing differences in pre=post

responses’.: Use questions such as:

A. What do you think, it is? - What is it used for? Have you ever

e

ERIC

Aruitoxt provided by Eic:




seen onhe working? Did people long ago use this?
B. Is this %amqghine How do you think it works? Héw do you
asy to use?

! learn to usze 1t7? Is it e

€. ' Gan-you think of another way of doing the same work? . Which

%) way is faétér? -

2. Dramatic Play: Provide materials which may relate to farming

(e.g. sunflower Eeedsi trowel, sun hat). Encourage the children

Does thei ;kgfimatlt play show

fify

to pretend they are farmer

| : - -
‘ different elements before and after the lesson series?- What are

these elements?  ‘. .
. . 7
Pictures of Children ; . ,gh. "
i

Lesgon I .

Cognitive Objectives: -

' Knowledge Gpals:\\\\. Describe people's membership in dlffFFPﬂf
) i * social strata£ . : :

' B. Describe how th; style of dressing thld?&ﬁ¥hés

- changed over the yeays Y

5kill and/or Inquiry

*®
Objectives: A. Identify the main theme of tpe’painL;ng;
\\ N
Sy
B. Identify the type of family this/child was born
= 5 ’ ® ‘; a
into T FS ] )
.
d \ C Discuss whether it ig/way desinmable to have
l‘a-;/_ﬁ_ i
théqé gurta of differences in social Tlass
. e .
D. . Compare how a four-year-old ¢hild would be

dressed today to how thpy df ssed in thE‘iEDD'S

and 1600's. ;f
Affective Objectives . :
e [ -
! r-"Eﬁ’*'g:

ERIC | [ R

Aruitoxt provided by Eic:
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, A. Des@rib; the need for understanding of a
g ‘ .
different social class.
. B. Define discrimination.
. Part I:
Resource: ‘Hmlbéin,'The Younger. Edward VI as a Child, National
Gallery of Art, Protraits of Children, Pmrtfalla No. 3.
B
- jl; What is the name of the person in this painting?
éa what is he wearing? Why? Would you like to wear this style of
) clothing? Why? Why not?
| 3: Does he lqok like the son of a king? Why?
4. Do you think he went to school? Would the son of a king,-a
) prince, go teo a school llke yours today?
5. Discuss how being a prince would be different from the way you
! live and go to schuel. |
.- 6. Would you like to be a prince/princess? What wau%d you like
. ahout being a prince/princess today? What wouldn't you like

v ’ ) V4
about it?

Part II:» -
) H
Resource: Cranach, The Elder. A Prince of Saxony, National Gallery

of Art, Portraits of Children, Portfelio No. 3. .
: k]
1. Who is the person in the picture? Is this person a boy or a girl?
2. Optional: (For upper elementary grades) Where was the Kingdom

f Saxony? What is its modern name?

0

3. What is her wearing? Why? Does he look like a prince? Why? : Do
you ‘think the headpiece he is wearing is special? Why? Why not?
4. How old do you think the prince is? Give reasons for your

decision. s

o S | B S |
ERIC J * ‘ ?

PAruntext provided by enic [N — .




(I
e

#\h 5. Do you think he was happy? Why?

6. .Did he have many friends? Why? Why not?

Eartﬁ;ll:

&

Resource: Le Nain. Landscape With Peasants, National Gallery of Art.

1. What is this picture about?:
2.. Who are ﬁhe people in this picture? How many can you see?
3. Do they live in a town? on a far—m%= ;n a city?

4., Why is the old lady sitting there? \@hat is she -thinking about?
5. Look at the three children in the front of the picture. - What are
they doing? Where are -they going? What will they d; next?

6. What's bappégiég in the back of th&ﬂpicture? F ’
7. Are the boys-.princes? Why do (don't) you think so?
- .

o 8. Do farms today look like the one in the ﬁ;éﬁé@e? What is the
TN

- e

same? different?

a8

. S
9. Do you think the children enjoyed their 1ife? Why? Would you-

have liked td live in these times? Why?
vy

Resource: Rembrandt. A Girl With a Broom, National Gaflarg of Art,

Portraits of Children, Portfolio No. 3.

Wi
=
=
iy
it
-
i
ot
=3
i

]
[
!
[
jo )
g
s
jal
3

an

3. Was she poor or rich? Why?

4. Why did the artist paint the back of the picture with dark shades

of i@l@r?

5, Do gQiiiiﬁn sweep floors today? Uo you use the same kind of

broom? Do you have regular jobs to do around your home? What

are- they? Why is she leaning on her broom like this?

ERIC R ‘ 2

Aruitoxt provided by Eic:

%]



yid
Hiom

O

ERIC

Aruitoxt provided by Eic:

£ - a

Is she a;/happy as the prince of Saxony? Would it be all right

if she play

toge

ther? Why”

g with him? Would somebody say they shouldn't play

?

Why, not? _

Extending Activities: (Choose one)

1.

'

Alternate Paintings:

5

Select two pictures, one rich éhild, one poor child(ren) and list

what is the same and what is different about them,

Have children

make housework easier and less

Titian.

Children,

=4

gegest the tools and items in théi? house which

U'I\

arduou

i

Raqgc;j@ Farnese, National Ga allery of Art, Portraits of

Portfolio No.- 3.

Gallery of Art, Portfolio No. 3.
. L

Evaluaﬁ}b@:

Show the children the four pictures together (have them displayed

2

-at the front of the room). As a group have them compare and con-=

trast the style of living of the children who appear in the

picture. U

Tl

P

Iz

[
I

Which children had the happiest life?

Why were-t

que

h

ztions such as:

B

ey dressed this way?

Do we dress more sensibly today? (Is it easier to run, to

climb a tree, etc. in our elothes or in theirs?)

Do we 'see differences between children today? Do some child-,

ren dress differently from others today?

Optional:

mentary — What can we do to help eliminate

o
in
Lni

i

ke

]

[

m

some of these differences.

Optional:

re lif

I
g
m
m

upper elementary = s differences greater

in other countries? For example,- in India, Russia or England?

RV
5%s B
o U - =

Wi



) - RO 22
] CE .
2./ 'Have the children intenview thgi:,gfandpafénts or some elderly
/ : . . - o _
/ person tg find ouf. how they spent their days when they were
= s ’ . ¥ \ 2
; o children. : L
: : [ ldr ‘ .f
i Have the children paint a pieture of childreén to play today.

1Y ¢

essgson I ’ ' (

- ) 3

Cognitive Objecti : R - i
ugg;;:;erngggﬁ%veg ) W

& i

- . Knowledgeigoalé; A. L}st children's activities that are involved

with the whole family.
T " B. Describe why families enjoy doing activities
LT ’ o ‘ together, °
. .

Skill and/or Inquiry

. Objectives: ~ A. Identify the main theme of the picture.
) ' B. Infer the relationships betwegn the persons in
) the plctures

C. Hypothesize about the activities going on in

v -
: the pictures.
D. Discuss why the artist chdse to paint the

Affective Objective

Pix]

A. Describé the need four the family to be actively

- , involved with each other.

i

o=ouperating

=
[
oL

B. Describe ways in which hé/she

Resource: Savage. The Washington Famidly, Natichal Gallery of Art,

Pictures of -Children, Portfolio No: 3,

ERIC o o

Aruitoxt provided by Eic:
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£ 5 L8

: , o T4
Vi, ¥ WiWhat are they doing? Whé\t are the children doing?
g - |

i

_ = think the question would be?\ what was the husband's answe

The méﬁ”in-phgugafﬂer in the ked and gray clatﬁgs iz a servant.

What does a servant do?

and servant?
Discuss the style of clothing &gfﬂ by the people in Lhe pigmjd—

re v R

v ., Resource: Chardin.

i

& of children, portfolio No. 3. \
= = : ’ " - : ' ’ ;\‘

1. Who is in this picture%"what are th%y aoiﬂr'
2. Did the bubble burst? How do you knéw? Wha

bubbles? Do you use the Same things? Do you Jike blowing soap

bubbles? Why? : _ \

"

_ . ; ;'.

i

b
[l

f1 s - . ] o . N
Would this home be ]ike the opne you live in? Why,?
, -

. : . L 8 i
- 4. Are the two people brothers? prother and SlSter?E

Al

Why is the young man blowing the bubbleg? Does thae younger child

\

have the opportunity to do the same? Why &re they qginf

activity?

L

Group Portrait, National Gallery of A%t, Pictureg

Resource: Drougis.

of Children, portfolio No. 3.

1. Who are the people in the picture? What are they daing?

‘What is on the boy on the floor?.

I

o

What, has the young girl taken out of the box?
. g

¥ ]

O ! ' - . -

ERIC L o~y

. . v
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4

4.° Why are they dressed ‘in this way? ; .
. . . J

5. Do you have furniture like this in your house? 'Whét things are
§ ; A
1 1 + =

on the table? ne

. 6. Are they a rith-(WEalthy) family?~ Why do you think this?

¢

Eg@endingﬁAétiyipiesz

1. Make a small bookiet showing the play activities you are involved

4

in,

2. Write or tell a story abﬁut the last time you and your family did

some activity together.

Lk - & N

i

Romney . Misé Willoughby, National Gallery of Art, Pictures of Child-

Reynolds. Lady Caroline Howard, National Gallery of Art, Pictures of

Children, Portfolio No. 3.

Lvaluation: . »
“
1. Dramatic Play:

Provide children with clothing appropriate to some period of

- American s history. Have Lthe children act lout. a family scene,

=
Tt
Pl
e
E
=
i
3

Upper elementary: Did they use language appropriate to t

=

ences between Lhe family activities of the time selected and today.

» of pictures about

D
[l

(Elementary) Have the children plan a.gequen

lect your favorite picture and tell or write down the convérsa- .

LY



. 'r'éri!m.‘

Kn0wledge Gaal AL

Skill and/6r Inquiry

Dbjgétivesf

A

B.

Affective Objectives:
A

B.

V 1fami1y and particularly childfen 's activitles.

L favcrlte/usual time activ;ty.

Desc

_g

-

L%

Have the children write a: paem or. draw a plctupa about ,their

Affirm that accepting responsibility is a .
necessary part of development.

,1be a sense “of maturlty as an essential

zg;emegt of indépendeﬁce.; ’

R N

Identify the ﬁaig theme of the picture.. .

hood to young adulthood.

2

Discuss the times when-you work independeptly

or as part of -a -team.

E Inférpret~the se@ueﬁcs of events before and

L

after a painting.

i =

Describe h@w,tafwork as a mehber of ‘a team.

De scrlbe haw interests chaﬂge from childhood

'~ through adulthood.

Part I:

Resource: Winslow,

.1..

RIC

Aruitoxt provided by Eic:

E

Breezing U
Art, Portfolio No..

Who is in the picture?

%

* ¥

3. .

What are they doing? (sailing) Why?

Bl

TO\

L)
~ i

wtiine

Have each child,»v

. Washington, DC National Gallery of

.

Identify the“developmental stages from child=-



N A-'}’

' 7§g.f Ara Ehey warking as a team? “How. dc yéﬁ kncw this? ‘Is theréfbné

'”persanl,ﬁa is tbe 1eader¢ Where daes hé slt?

S:””What was thé weather 1iké on this day? How do &Qﬁ know?

#-V'Have y@u ever .seen a aallbcat? Have yoa ever been ‘én ane? Aﬁe._gE
s : - RZ o
",tnday's ‘88 1b’ ts like this ane or d;fferent? Flmat a tay gail- |

 'bnat 1n a dishpan full Df watar Blaw into its sails. Gan you

s@;h;ggmit,ayer?gwﬂggefa&sailﬁaat:;ggm gfpigég,af clgylla-sﬁicgj.agﬁ.@wa

sa@ebélatﬁ_(0f u§éiEcﬁstrﬁc§2én paﬁér for éailé):?kcaniy@u maka %.
sailboat tﬁaﬁ-fléatsﬁ _What type of sall is best?. - 7
‘5. What wculd you- waafifa go salllng? eruldazou dréss;likev?he
_éh_ildren in the pain;ing? L - e
E;_ Whicﬁsﬁéﬁld be tﬁé mast’fuﬁ; sa%liﬁg_gr métérbéating? 'ié either
ssgry é?gdéhggréus? o : Ty 7 |
. ’f E N ' | o

”‘Rescurce; Piééséég ge-Gggﬁ@eE; WQshingtgn, DC National Galiéry‘§f5“
" Art.

1. Why do you think the=pain§ing is entitled "Le Gourmet?"
. - ) R ) Lo '!

2. WH;% is the child dbing? ‘Have you ever cooked anything? What

was it? Was it good? What do you think thé_chiiﬁ is cooking? -
Why? .
3. Does your kitehen at home look like the one-in the picture? What

. B is different? , 3( ' L

4. /s the child standing on the floor? How do you know?

© 5.  Plan and do a cooking activity.

[ny]

. Paint a picture of yqurself,participating in the cooking activity.

How is it like,; different,_ff@m "Le Gourmet?"

B

= Part III:

30
(5}




27

fom

. -Resource: .Rerioir, A Girl With a Watering Can. Washington, DC Nation-.

.

al.Gallery of Arty Portfolio No. 3: - -

1. Des;ﬁibé the girl iﬁ.tﬁg picture. _

i :_E;V;tht ié éﬁ% d££n§?> Why? . Why is she uéing(a;watsfingfgaﬁ»and_haﬁ
; a‘gardEﬁ'ﬁasé?, .i. :: o A . )
.3, D§=;§ﬁ:help QiQh tﬁefgafﬁeﬁing? -whatidc!y§u_dq?r Is y@ﬁ# gaﬁééﬁ
-f[’-4~1ikewthis?wahatiggfsthe differences? »i~w_ s :
.é; W@uli{yéﬁ drésé liké'thisjif yau:Qére watéf;hgiflcwers?v What
f;;athgs waulﬁ you ﬁea; to do gafgeniﬁg?»fth?' | o
5. _why-gid'thg!aftiSt"wanf_tc péint_the picture? |
6. 'B;ing;;h watéging éé@%i_ Plaﬁéﬁfléwer ééeds aﬁdAQatér them.,

Péiﬁt,Yburself=usiﬁg'a watering can..

[Extending Activities: . | :

1, Make a l%st.afﬁitems'ycu.neéd to make a cake, clean your bicycle,.

‘or go sailing.:’ =

L "2. Give-a play about a group of people working as'a team.
x : . : i

. 3. Faiﬂt~an activity that ydufdg during the-day in which you work

- . . R : - .
. . [

with;another_pérsani C i v .

\ 1. LD@E at a ﬁicturé,éf sailing today. What safety features ap€

considered ésgéntial f§r=t§day, e.g. life jackets. Are any of
- - these features apparent in the painting; Breezing Up?

'2. Have the children dramatize a, shipwreck. Where does it take

uplace?' Whyvdiﬁ;it.happen?g Were. they réscuéd?

3. Uppér;Ele%éntafy - Why do city councils make tHeir gitiés’attracs

- tive by planting flowers? Write a letter to the city manager

, 'camplimenting her/hiﬁ on the gardens and parks.
« P

H - x

o S s o : o ) o

Aruitoxt provided by Eic:



R 4, Upper Elementary retend you are a répérter. fnte?viéw:a‘spafﬁsv:

coach to find’ ﬁut abgut the special skills requffeé to wark as a,

Regional Art of the West ..

o
"

LEES nl.

=

b

' ' Knnwledge Gaals.' A. Describe.how life for the cowboy wag demanding,.
T 2 S H MR :

often dangerous, and routine. .- A

) ’ | : . N S PEE U S S

/ . - B. -Describe the funéticﬁs Sf vapiaus=ar$iciés:of‘

o <t = X

- ' :‘»the cawbay 5. clbthlng aﬂd equlpm&nt, ";

> . -

S Skill and/Sr Inquiry ’ 5“/ "ﬁ* . .

ébjeﬂtives:' A ,A! 'Identlfy the maln theme af palntmngs.

. B Gcmparé and Qantrast how each artist portrays

¥ =

the cowboy. C R : +

" s . - EN c =

. Affective Objectives: . e S

: . . . .
. . ] =

A. List ways in which the cowboy life. was demaﬁding;_

‘and not the romantic existance portrayed by the

#

media. » :
1 B. Describe the importance of the cowboy.to the .

' , © - cattle industry and the settlement of the West.

Part I:

The Fall of the Cowboy, 1895, Ft. W@ft&,‘Texasjje

Reé?urce: Remint h.
Amon Carter ,useumgaf Western Art.
1;A‘Wha is in this pic ure? C&n y@u‘:écall éhe name we often gi%e
men who dress 1ike'th1;, X
jbé.. Whefégmight these men be?

o K- L S . . : o
L 3. What are the men doing? ‘Why are théy doing this? What ﬁtﬁér jobs

%

. . cu

Aruitoxt provided by Eic:



’;~dg,theae mEﬂ da? (brand catt'e herd cattle, 1ook for strays,(r

Aratect the herd fram anlmals,,thleves, slckness, and stgmpede)

A W VT o
S Txrlﬁg? Whyz co ’ o R

l ~Part I1; s ] Rt
o & rL SR 1 _i.EA L
9 " Resource: 'Remington. His First Lesson, Ft: Worth, Amon Carter Museum."

: <1 # = A Z s oo o < Ty

1. Wbé’is.in=§héfpictufe? Yo e e T T g

’ 2;’.Wﬁy=da-ymﬁ'beliéﬁe the ﬁdrSeris acfingﬁthis§wéy§=i

'R ’ '
The artist named this plcture His First Leésgn Tell why this .is . -

f e
‘a.gaod;t;tle? Can _you thihk of anather title%7 LR '-b_ .
i B ) ,' . i 1 =

» * h f .
Why lS the horse 1mpartant tc these men? Hoy can thE horse helﬂ
o %\ . . = - Ca %u -

"~ "Resource: Russell, Eraﬁcrigiéqyrgamﬁ; 1897, Ft. WOrth _Amon’Car rter
o ¥ = R G

T . L . . ¥
‘-Museum, and e

. : —

. Frederic Bemington,” Stampeded by Lightenihé, BulsE, pkla-

homa, Ehamas Gllcrease Inst;tute Df American Hlstmfy aﬁd a

:

Ar‘t- . o *
1. Describe what i§ happening in the Russell picture.
2. How do the men feel about the horse and rider? = How can” you tell?

= . . ;

- 3. Compare the Russell picture with the Remingtoﬁ pigtureq :étudy:'

, the clothing and eéuipment that are in the picture.- To do their -
1 ’ . ’ : o ) : . -

.Jjobs, -what do these men neéd? Can you- ‘tell the most 1mportant

-
¥

think they need-to help them work? _ .

4, Lcak at their ElDthéE and equ;pment. What do they-all have (pony,
saddle, hat ehapsi rope,;gun,_haﬂkEFthef, blan&etz boots, spurs,
A - ' o

- owd

W T
i

Q : , . .- . ' 'y )

Aruitoxt provided by Eic:
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Y

i .

73fEWhat aré Eng reas@ns the cawboy s job . was ;mportant?

¥

Altgrnate Paiﬂting‘

e huss ;[1' ;al%h ﬁll% Lgnesﬁme ‘;” o
. _Russell Fartners,x- i - S : o
Russell The Stren;cuva;f?; L
’ EGFElﬂ, Steer Rcl;n';_ . : .t
- ! Reynclds, Thé Good. ,;f'
o Ryan, Patchlng;ﬁgsisaddle' oA X
A e ':Ryaﬁ;‘Sharing an ;ppléf‘ . L ! «
'iEvgluaﬁigﬁﬁi el o . e "
‘ 1. .Provide éhiidféﬁ with Eoﬁbéy éléﬁgi%gléndvquiéméﬁt %ﬁga dramatic
X center. Does  their play séoQ diffgﬁéﬁgﬁélééenté béfére and. after
- ) : S s e . ;
L the- lesson series? What,.are these elements? o /
- : ’ . : U . : / . .
2. Pgovgde childéeﬁ with'art:mﬂgérialsAbefgré and afﬁéf the iEESQn.
WP;tE down the;r cDmmeﬁté aboutzthe;r art work. |
- conv&rsatlan reveal greater uﬂd3fstagdlng snd i sigh i
. ’ 7 §hanged aftgr!the_legsagf How? o

Lésséh I1:

PN

!,Prcm the Oklahoma Clty, Dklah@m , "National Gb&béy'ﬁall cfiFaﬁe:

-

ERIC

Aruitoxt provided by Eic:

Cognitive Objectives:

. 8
Eow # .

éfach 1tem? e
T’, WHat fouAWQQLd like, abouﬁ ;_,”i

'jawﬁcy; What would yau nat 1ike ébaut be;ng a cowboy? Why?
Héw,dld

T;thls help other peaplg wha llVEd far away?: Tf there had been no



!-:-».,;.-v,'!_f i R \ A

.; LR : o  wGrkEd tagethej

Amerleans and Anglas-péacefully llyed and

.

zﬁnéwledgé‘§§EISEZ\A “Descriﬁe s;m;laritlés:bityéén the values af

& s oeie ow

i'DbjéétivE%E;@‘ A,  Identlfy the main theme of the palntlngs,

Skiil”aﬁﬁl@f{lnqﬁifj\

=

o e - - specia
. Affective Objectives:

/

each other. .

%

2

al event.

s -

'nn

QB.:llnfer what att;tudea the peaple hald toward -

=

. _{ " C. 'Gampére_and contrast hawieash;értist depicted a

= s
5

’ _' S A. Describe wayé'in which the Native Amériéaﬁ is

R S . individual. -

[

" the Native American.

i

Resource: Farney, Indians.

“Fte

¥

"often portrayed as a non-feeling, hostile

.

Worth, Amon Carter Museum; Céuse,

Indian Father and Children. J.

c Leith, Return of the War Canoes.

. ?ing, N.Y., ‘The Rock-

‘well Gallery.

1. ' Study all three plcturEE.

L l lvet{? . -

Do they live with chef people in a group?

<

wl

Rumyaﬂ:Jr.!G@lleEtiQh;

What can you tell about how the Indian

call'a group that lives together?

ERIC 1

Aruitoxt provided by Eic:

33

What ﬂGVWE sometimes

B. 'Ligtvéiamples:txpifying the resourcefulness of

].

2. Do the Indians in thesé pictures 1iy§;é§;ether? How can you tell?
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ERIC
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Part

Resource: -Eastman; LaCrDsse Playlng Amongﬁthe S;cux.

ResBurce: Rémingt@n;.Apaghe*Medicine Song. Ft. Worth, Amon EartEFg;g

1-" .

) ago? How is this 11ke we-live: taday? Cﬁ p

‘_[“

;father/older br@ther/uncle. Howvisrit ;1KEftheXplc§ure'off'i”

 pictures (of ifathers (etc.) and their c:hildff%ﬁ

-Who 1is

that an: Indlan could have played FPlay the games out31de.-%g§#'

. Who mlght thé man #ith the chlldren be? HOW da*

.i

feels abqut the chlldren? HDw can gou tell¢ i

fLaok at the plcture of the Indlan brave bEEldE the teepée_p=Wha
. ;ﬂ”"s = B -
’._13’watgh1ng=hlm?- ch dn yau thlnk thége people feel abaut h;m?s

'What dﬂ the pigtures tell yau about haw thiﬁlnd;ans 11ved ang ’

& *

-
%

:'unclé. H@w is it llke the plcture Qf thé Indlaﬁ father and j:

xﬁr "I

‘;:hildren? Brlng 1n a- phatograph of ycu w1th ygur father/grand—

r 1

~Indian father anﬁ éhildeﬁ?- Do you th;nk anyane today is. palﬁtlng

o . -

[y L B < . B -

C., Garéoran-Galléry_

"\ L] ] X . -
' i
What are they doing?‘

!

Dc yau-believ

in this picture?

you darthat are like this tédai?’

e - ‘ BRI X
What other games mi ght the Indians - have played? Make up a gamig :

3. Bring in examples of items used_iﬁ_games today, eapecgally a 4
lacrosse stick, 1f pn,” ible. Also bring in and share items such'-
as a tgi%is'%aéket, racquetball, soccer ball, softball bat, pinéZQ

" .pong ball and paddle.
f . . N . A . ’= =
) . R . » = 1, i *
Part III: o . . .

Museum of Western Art. . . k

.

2
o

N}.
L
A,




oA
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" dolng?

5Study tﬂe"tWS'pigtarés. What-aré the peaple in these plctures
ﬁdo;ng (talklng,‘sln' ﬁg)? Do we dD thlngs l;ké this today?

:’Whéré'do we da them? . Can you th;nk of other thingsithe Indians

did’ that we.also do*today* _
fVWQuld YOUfllkE to be there Q;ph fhEvlndians? Why or why not?
'3. Act out the scene ift the picture.
-Eafiv=‘ L o N , .
B | I o i s r _ .
Resdurces: QS’ElL Euffa;q_ﬁgng and Cr@w Indlans Hunthg Elk. Ft. -
-, Tt : .
Worth Amon Carter Museum of Wésterﬁ Arqﬁ )
1. Study the two plctures. “What are the Qeople in thesé pictures

. How are the pictures alike? Different? ‘ ’
Why do you think the men are .doing this? Indian men did this

i

almost daily. What does your fathgr/gfagdféther/uﬁcle do each,

day? How is his work different from whét’indian men did? Hdw is
it alike? - - o

' Write a 1anguagé.experiencexstory~t@gether,-ér individualrstories,

Adeg:rlblng huntln or fishing trips the child(ren) havé been on. .

ResourceS=' Remingt@ﬁ, Pony Tracks in the Buffalo Tfalls, Ft. Worth,

Amun Cartgr Museum of Western Art Russéll Lost in a. Show
Storm, Ft. Wéfth, Aman Carter_Museum of Western Art. .

';e”the two pictures. La@k at the desert plcture. Who are

srthe men in blue ,G,ts and pants¢ Who areithe other men?. Why éfe

they riding_together?' What are they saylng to each other? What

does the picture tell you about the Indians in it?

Look at Lg§§?;§%a73naw Storm. Who is in'this picture? How is this

;

35
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£ =

-"_ﬁiGEﬂ%e differept frém'thé'déséft scene? ' What ié ‘the Indian.

déing’witﬁ_hisvhénds? Why? ‘How da these peap%é feel: abaut ﬁhat

is happenlng? What do you thlnk w1l1 happen 1’1«%;{1’.'?l Act It Guti

. . . -
s . - =

Alternatelpaintiqggs L

érFer the Amon CartersMuseum of Wéétern Art, Ft Wthh* .
;C:mﬂindlsbacher;,Blazkfggt,Hun£1ngﬁpn Harsebaek*-
! 1 M;ller, fndlan7V11%;'§;?f R
W1mar; £E§i§?5 Crmsslng,théfm;;k RIVEP; and
) . Eeﬁlngtcng:Agligﬂ%gﬁi?:gppefg : , _ g _ _
; !;E;Q S  .V=_v b-*f 1 1 .; v | | ! .-, o | mif,fzzilﬁ%_i;:;

‘Evaluation:
- ' 1. Ask';hildréﬁ-ﬁa.tell what they havqlisafned;frcm the pictures
- that they did not- pPEVlDUSly know about Indians. Have them

e . _ o
.;ﬁ I ’ sillustrate'thisg. Examine dfawings-for elements of insightful
.. perceptions. - o : ' . -~ - .

2. Have children dramatize a scene using the pictures in Part V as a
beginning point. Note .the way the drama uﬁf@ldsi: Are stereo-

typed behaviors enacted for the characters? Can you find: evidence
of the -impact of the lessons? i
Have children pantomime activities the Indians enjoyed and

activities they enjoy today. Use before lessons and again after

Qo (.E L ,‘- o e | . §3E3
FRIC -~ . SR
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=,$§ndman; David aﬂd:Pup'

' Grossman, F., Efuggelﬁ

o
W
i’
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