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IDENTIFICATION, INTERPRETATION AND JUDGMENT . The ﬂrst quesuon asked was is there an ovérall difference between the
THE Indian sample and the ITPA norms? By summing the-first 10 subtestsa

* OF FIGURATIVE LANGUAGE BY HIGH SCHOOL AND -
composite score was obtained. This one composite
COLLEGE STUDENTS Order No. 8111349 ) individual's overall perforimance on the lTPK mesﬁ‘o‘;;urreg;s;;u “
CasHeN, Gan L K., Pu.D. Hofstra Univmny. 1980. 233pp.- performed significantly lower overall on the ITPA thn the normative

zrm_lgusmx'thismeasure.x— 33455, 1 = -1.89, 4f = 287, p< 01

1t has been assumed that there is a clear distinction between literal and .
o b een literal e next question was which subtests were responsible in accounting

figurative language and, further, that figurative language is more complex '

and difficult o understand. This difficulty is lhoug.l?t 10 be the result of the , g” this '°‘;." overall berfofmince by Indian children? If the Indian group

syntactic, semantic, or contextual deviance of the language. Figurative d not d‘b er significantly from the normative group their expected mean

language has been widely neglected as an object of serious study by i onr;ny subtest{1-10) would be around 36. The Indian children had better

linguists, psvchalogists, and educational researchers. Recently, however, \ 'B’f %i"“"‘c;‘ on the'Manual Expression, Visual Closure, and Sound .
*» studies of figurative language have been thoughttobe awayof . = & Vi:n " 'i! subtests, and pooter performances on the Auditory Reception, -

{. understanding the human mind. Some i investigations have resulted in the. Ex ual Reception, Auditory Association, Wsual Associstion, Verbal “

" conclusion that figurative language is processed in a different way thanis S pm‘::;'M rammatic Closure, Auditory Sequential Memory, Visual

literal language, perhaps even requiring a second stage of processing after equen emory, and Auditory Closure subtests. .

the initial literal stage has resulted in the recognition of anomaly:- A Sax by Age by Subtest (2 x 4 x 12) gnalysis of variance was used o .

Unfortunately, these recent studies have generally been done with isolated, - test for changes in the ’Froﬁle shape as a function of sex and age vgriables.

antificially-constructed, out-of-context language which is not representative Sll;ht perfonmnce differerices of the subtests were found to be affected by

= 179, df = 1/280, p = .049. In the analysis, however, thisglight
dlﬂ'erence tends {0 accumulate over the subtests when they are considegeds
together in one analysis. The result of this accimulation causes the overall
ificance to become inflated. Age differences greatly influence the level
erformance on the JTPA, F = 22.51, df = 3/280, p < .01. The results

of normal communication. Therefore, the conclusions of these shidies
cannot be generalized to continuous discourse.

This study.was an attempt to determine whether fifty- two High schoal
students, seventeen college students, and three college faculty members sl?n
(acting as a group) could sonsistently identify words or groups of words as

figurative in paragraph-length passages of contemporary fiction and noa- t show that the contour of the Indian profile remains'relatively constant
fiction. Sbbjects were then asked to provide interpretations of the wards or across age levels. The relative height of the profile, however, decreages as
groups of words they had identified as figurative and to judge each wordor - age increases. It appears that the psycholinguistic abilities ofIndian -

" group of words on a nine-point scale on the bases of familiarity, ! children do not develop &t the same rate as the population sample from -
comprehensibility, figurativeness, and goodness. + which the ITPA was normed, A possible explananon of this finding is

Results. Noword or group of words was identified as figurative by all discussed in the last chapter.’ :

seveaty subjects, although three groups of words were identified by over 90 ' In addition to the foregoing result§\for the research questlohs.!his study
percent of the subjects. Twenty-two percent of the text was considered non- found that (1) Sioux Indian children follow 2 pattern of ITPA data that
figurative by all subjects. There were large differences among subjects in mwchet‘ have reported to be characteristic of other minority groups in

that the average scores tend to be lower than those for the dominant White

the number of words or groups of words identified as figurative. .
The interpretations were examined for patterns of responses and i middl populauou (2) the earliest age group (5-year-olds) scored ¢
errors. The analysis indicated that errors often seemed to be theresit ofa above the normative sample when only composite scores are inspected, but
Iack of background information rather than a lack of specialized processing (3) they revealed three clear areas of skill deficit (Auditory Alsociation, ‘
»ski ‘ Grammattic Closure, and Auditory Clogure), a result which supportsthe. -
Judgments of familiarity, comprehensibilif}, and goodness were widely-held theory that children from lower socioeconomic backgrounds

have lower Auditory-Verbal proficiencies thar'their Visual-Motor abilities

» positively intercorrelated (p < .05) whereas Judgments of figurativenéss
- thus perhaps causing’their performance mq:onvennonal schools to be below

correlated positively only with goodness (p < .05).

Implications. These data do not suppon mﬁ theory that there is a clear upected norms.

line between literal and figurative language. Subjects differed markedly . . o oo - .
from each other in their judgments of what was figurative. Yet there wasa T . :

that some worgs or groups of words were highly figurative and . . - ) N
some words or groups of words were literal. A helpful model would be that ' -
of a coatinuum of language, ranging from language which is very literal A DI-BCRIPTIO\' OF PLAY LEVEL AND LAl\GUAGE USE OF' -
(specific and unambiguous) to very figurative (requiring extensive 'l'l'lRl-:l'}- FOUR-, AND FIVE-YEAR-OLD CHILDREN :
mference) To comprehend text at any point along the continuum, the . Order N s111628
reader would need to have adequate background information and requisite ’ erNe.
linguistic and cognitive skills. It is this information and these skills which Davis, BEITY JEaN, ED.D. Ball Stare Umversny. 1980. 187pp Adviser: W
must be provided rather than any procsang techmqucs unique to Dr. R. Ann Williams p .
figurative language. 7 . . The purpose of this study was to dscnbe the relationship between *

. . ) i language use and play level of thred-, four-, and five-year-old middle .
- . : : socio-economic status children.

The subjects were sixteen children who auended preschool prognms a
a midwestern university. The sixteen subjects were randomly selected from
a population of fifty-five children.

" PSYCHOLINGUISTIC ABILITIES IN AMERICAN SIOUX INDIAN
- . There were three age groups with approxmawl) one-tlurd of the s .
CHILDREN: A CROSS-CULTURAL STUDY USING THE subjects in each group. Half of the subjects were girls and half of the
lLLINOlS TEST OF PSYCHOLIl\GUISTlC ABILITIES subjects were boys.
. Order No. 8100720 erl:lalm fnmted seventy-five ;;ercem of the subjects hay aBove average
v ability, nineteen percent of the subjects had average verbal abili
DAMRON, OsCAR P. pgac PuD. Kent Smle University, 1980 143pp. _ andsix percent of the Subjects had below X verage verbal abiliy, .
Director: Wilber D. Simmons . _ <o 8 The socio-economic status of the subjects was determined through **
The foliowing study reports Indian children's perfo ce on the " elassification of parents’ occupations. )
Iinais Test of Psycholinguistic Ab:lmes in comparison t dm from the . The Play Obseriation Instrument (POJ) and the Language Observarion
original normative sample, S Instrument (LOI) W‘ére,developed by the researcher. The PO/ included
N Indian students atjending Lon llen, and Oglala schools (1977 four Jevels of play developed by, Smilansky: functional, constructive,
* 1978) at Pine Ridge, South Dakota, Wereanumstered the [TPA asa part’ dramatic, and socio-dramatic. play observations were recorded on me .
of a larger ongoing research project. From ‘this population a random sample “POI. The LO}included seven categoncs of languadge use developed by -
. of 288 students was selected. The sample was constructed so that 72 Tough: self-mainwining, directing, reporting, logical reasoning, pred:cnng.
subjects comprised each of four chronological age intervals. These intervals - projecting, and imagining. Fifty unemncs were recorded on the LOI .
" were 5010 5-11, 6-0 to 6-11, 7-0 to 7-11, and 8-0'to 8-11. Within an age during play.
interva), sex was balanced at four-month intervals. That is, there were equal The data were analyzed for all subjeas. for age groups; and by sex.
{ numbersof males and femdles (12 each) from 5-0 10 5-3,'5-4 10 5-7 and s0 , Further, the data on the LOJ were analyzed for language: use in play
on, up tothe last four-month division, 8-7 1o 8-11. In total, 144 malesand situations. Narrative data were also preseqted.
144 females were included in this study. Indian gides were given 80 hours The subjects engaged in constructive, dramatic, or socio-dramatic play
of training and practice in ITPA administration\Athdata were transformed - during the free choice play periods observed. Levek of play were not highly
inm scale scores using tables in the revised ITPA examiner's manual related to age. Boys engaged in constructive and dramatic play most ofien,

6 and girls engaged ih socio-dramatic plsy most often. . . -

wll Toxt Provided by ERIC




~ The subjects ysed imagining language more than other language during
-the free choice play periods observed. imagining hn{‘uage was used most
oftén for reporting, directing, and-logical redsoning. No clear sex
differences existed for language use.

The house, climber, and block situations eli&ed‘ the most language. ——

Most frequently occurring language uses in this situations were imagining,
directing, and reporting. - ‘
Imagining guage during socio-dramatic play*was the most fréquen‘
" occurring relatonship between language use and play level. Imagining
language during dramatic play was next most.ofien occurring, and third
most ofien occurring was reporting language during constructive plav or
directing language during socio-dramatic play.
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COHESION IN vmm/Ls OF SCIENTIFIC AND TECHMICAL
ENGLISH Order No. 8106296
FARRELL, MARY DOROTHY, PH.D. Illinois Institute of Technology, 1980.
270pp. Adviser: Dr. Mackie J-V. Blanton _

—--~The felalioi'iships among the descriptive terms-of case grammar, the
verb model of Wallace Chafe (1970), and cohesion analysis were
invégated by applying the analysis of each of lhcsg three mpd;ls 10
toninected discourse samples of Scientific and Technical English. The
occurring verb phrases in each of the samples wefe extracted and analyzed

 for panicipating case categories and verb types;iOn the basis of
grammatical cohesive within and among the semenw&ug‘derlymg verb
phrases were constructed and then analyzed for- partidpating case .

categories a¥d vert types. The grammatical forms of active and passive ' =, ,

» were r¢corded as an indication of the potential of underlying verb phrases
to'more fgl)y spesify the meaning relationships within a text. The

v
-frequencies and percentages of occurrence of the rhajor terms of each of the ¢+ #

three analysis models were counted, and these counts we_“!re used 4s the raw
data for a statistical-correlation analysis mple relationships. 7
' The linguistic data showgd that the g tical cobesionychegory of
substitution and ellipsis is ti®most frequently used technique in Scientific
" and Fechnical English for signalling the meaning relationships of atext
" through fuller specification of phrase groups. Four rules of subs: itutionand
ellipsis were proposed as being central 0 the construction of g lymg

¢ within the text The statistical analysis supported the lingui

* that the terms of cohesion analysis; case grammar, Chafe’s yerb type model,

> and phrase structure grammar can be combined to form a mposite model
(of analysis and description of connected discourse. A tially strong

* relationship wasindicated by a correlation coe{ﬁcxem of a least 0.7 betweea
two terms. The terms wete taken two at 2 time in successive pairings 10

 assure that no linguistic bias would carry over o the statistical analysis.

e relationships were nofincluded in the combined model. J'r}e
results statistical analysis show that grammatical cohesion, especially
the categary of substitution and ellipsis, rélates to she descriptive terms of
case grammay, verb types, and phrase structure grammar. . .

°  Analysis gnd description of connected Scientific and Techmm} English
,requires both serhantig(case cgtegories and verb typés) and syntactic

hrase structure ) notations. Cohesion analysis can pro¥ide the
gﬁs for combining the semantic and syntactic analysis of a text to show the
correspondence g g of the relztiaps among the semantic and syntactic
units. . W« : .
I N | ,
) 7
‘ !
LI . . (_J
4 A

S + staggered fashion rather

» THE USE. OF FUNCTIONAL ANALYSIS IN LANGUAG
REMEDIATION 'ty R : %er No. 8100603
- FOSTER, GEORGIANA ELIZABETH, Pu.D. The University o4 rizona, 1980.
212pp. Director: James C, Chalfany : ’l&
The purpose of the investigation was 10 examine the effect of IQ&U on.
the use of morphology and syntax o linguage delayed children. 1
-Performance with no instruction was compared to performance with two
methods: (1) a Standard Remedial Instruction Approach'and (2) the
Individualized Instruction Approdch,. The intent was to determine if'a
standard method would be superior to no instruction; and then, if
individualization-of trainfdg procedures, based on a functional analysis of
the child’s approach 10 leaming tasks; would facilitate progress ovel what
might be achieved withethe standard method. Finally, a follow-up test was’ i
done o check if skills were maintaimed. - )
Three language delayed children in a Primary Resource Classroom

served as the subjecis: A multipl# baseline across subjects design was * . |
S employed, with a ential multiple intervention component added. Using /
: ™ each subjecfas his ewn control, his performanoe was compared across .

adjacent phases. Instrudtional phases were introduced to subjectsina
at the same time to test the power of each

intervention. ,
The method chosen gs the Standard Remedial Instruction approach was
the Intesactiv® Language Development $gaching method. The
Individualized Instruction approach wasffevised from a functiona! analysis,
DidgnoYtic teaching prqvided the means for doing.the functional analysis,
during Khich the child's responsivenesk to varied stimulus, response,
affective and cognitive dimensions of tasks was observed. -

Performance under the different phases of the study was measured by.

experimenter-made criterion referenced tests on the specific language forms

' being taught. Each test required a degree of generalization since novel’

. stimulus materials were used. Visual analysis of the data was facilitated by
use of trend lines made by the methed of least squares, to determine
changes between phases. Trend lines of adjacent phases were compared in
terms of level and slopé. |- -

) The procedures described above yielded the following results: (1) All
) &nree subjects showed notable improvement in performance with Standard
: emedial Instructipn as compared to Baseline performance; (2) All three .~
. subjects displayed improvement with Individualized Instruction over
Standard Remedial Instgygtion, but by trend,analysis, only one exhibited
marked improvement; and (3) The performance of two subjetts on follow-
~ up testing was commensurate with the leve] of performance obtained during

Igdividualized Instruction. ‘
&?e findings of the study indjcate that, within the context of the public
) Is,'improvement in mod?uology and synjax of language delayed -__
i  childYen is dependent upon théuse of systematic language instruction.
< * Provision of such instruction, and the establishment of more efficiént

screening procedures for idenifying expressive syntax problems, therpfore
\ se% warranted. If a standard rémedial instruction

rogram does not seem.
effective, an individualized program may be needed. A functional
. sis of the child's leaming characteristics appears 0 proyide a sound
basis from which to develop an individualized program. Speech and
language cliniciahs, thereby, could,increase their effectiveness by learning to
conduct a functional analysis. . : .
The study further documents the promise of time-series research for use

2 with a handicapped population. A public sehool system could yse such a

design 1o evalliate methods or programs. It would be relatively easy and
inexpensive to conduct. A limitation of the particular destgn used for this
study was that the effect of methiod two could not be separated from the ¥
effect of method one since it was always preceded by method one. An
. -alternation of methods could alleviate the problem. A study of.this type has
% minimal significance by itself but in a series cag make a contribution,

.f N
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TEACHER-CHILD DISCOURSE™INTERACTIONS AND THE ~ ..  THE EFFECTS OF WRITTEN, DIKTATED, AND SPOKEN

LANGUAGE OF PRESCHOOL HEARING IMPAIRED CHILDREN - ' LANGUAGE ON PRODUCTION AND COHESION OF ADULT -
c Order No. 8105868 TEXT o { . OrderNo.8104715 '

. . \
Fox, DAPHNE SOUTHARD, ED.D.  Columbia-University Teachers College, |~ GOLDBERG, BERNICE ESTELLE COHEN, PLD. Northwesiern University,
1980. 278pp. Spensor: Professor Ann M. Mutholland J +1980. 262pp. Director: Dr. Gilbert Krulee. :

. . s C . ‘This research exatnined the effects of three éommt;xfiaitive : odalities
The study was proposed 10 investigate both the lingtiistic re#nonsmp (writi P h " m
. ) . ; writing, dictating, and speaking) on Both the production and structure of
between adult and child utierances and the strategies iovolved ifi the ) texts. Production factors which were/measured consisted of time, number

P ofinteracting in order to determine some of the influences gn of words, and number of pauses. St/uctural aspects of text'were .comprised

discoufSe development in ten deaf children who were learning language h ¢ , .
. orally. The childl?en. ages 4:8 10 65, their four teachers, and two speech-and, f:‘.gl“fl and grammatical cohesion factors (Halliday and Hasan, 1976).
"~Jgnguage tutors were videotaped in dyadic exchanges between childand 1cal factors were represented by repetition, synonym, and collocation.
teacher and child ang tutor. The adults were instructed to use normal Grammatical factors included reference- personal, demonstrative, and
langugge stimulation and were provided with toys and a sequenced picture comparative, as well as conjunction-additive, adversative, and causal-
story 10 use with each child. . o temporal. . o ‘
An adaptation of the system of discourse analysis established by Bloom, Eighteen first year students at Northwestern sSehool_d Management _
Rocissano, and Hood (1976) was used 10 investigate the interrelationships were asked Lo prepare two samples of text in each modality. In the dictation
. among the utterances of the child and those of the adult. Each child ‘ . mode subjects were given an opportunity to edit their spbten unerances '
- utterance was analyzed first as being adjacent or hohadjacent to an adult after they were transcribed. Purpose and audience were held constant for
utterance and secon 'if.dij for its wnﬁngenq ‘on the prwednlg adult each msk T.sun modaht:les. and order were wunwrbﬂmcﬁd using a block
" utterance. Thus childfinerances that followed adult utterances were : nanqomizafipn design. For, each protocol two raters looked for lexical and
analyzed to determine the children's ability to use the information in the ' tical cohesive ties between sentences in texts of approximately 150
adult input utterance§ to form their own messages. Adult reactions were msd;?r:l;e:gzt::: (tihe first sentence. For the production varisbles total
¢ 1 [} .

examined to determine both contingency on the preceding child utierance Resultd of the multivariate analysh performed on ihé data revealed that

and influence on child su t responses. Imitation was investigated for -
its role i: discourse as wer .dt:’ehn questions ml:udﬁ& :wons; Mean . written texts rgquirgd more time 0 somplete than the dictated or spoken
length of-utterance (M used as a measure of comparison withtwo ~ ® €S, More words were produced in dictation and there were more pauses
major groups identifie@Group I (MLU 1.25-1.65yand Grouip II (MLU. - .+ than in the other two modalities. With regard to lexical and grammatical
187-246), . ) ) c.vx)::’mvei nt;n;_st. the ufl%léowfmg results v;lerq qbt:med: (1) For written tltfm ge ‘
Less than one-fifth of the children's spoken lanjuage was spontaneous precominant method of creating cohesion between sen{gnces was throu
while topic-related chiid' discourse, utterances that were contingent or t'iﬁgm’ mg:g:m‘eyd?:m% l'n.dn ?ﬂoaq:r;:b T;hw ¢ typc;sh olf lexical
L e i ised . 1 . Di : PI L ’pﬂkl ! mu eSser
imitative, comprised 71% of total child ces. Differential responses to d Jx Repetitions were not significantly different’for the groups.

adultquestions and nonquestions were appatent. There were more than .
five times as many imitative responses to0 nonquestions as 10 questions and
approximately four times as many linguistically contingent responses to

(2) Dictated texts required specific lexical snd grammatical ties to create
cohesion. The predominant type of grammatical tie was comparative
reference, followed by personal r?umu Edited versions of the dictated

uestions as 10 nonquestions. When the form of contingent responses was r ons ,
gonsidered. it vas found that it was easier for all hildren 1o adg o the adul texts were not different except thal there wgia slight shift in the numbers of |
utterance than it was 10 repeaf and add It is evident that learning to respond the dependent variables to approxirfiate-wfitten text (3)ySpoken texts were
contingently involvgs learning to;respond to nonquestions by more than characterized by almost equal reliance on grammiatical and lexical cohesion
repeating and o questions by more than adding. Further, thése findings ) defv:_ces. Grammatical ties tended to be additive conjunctions and personal
strongly suggest that language learning for the hearing impaired children . references. _ . . <o
was dependent upon the for of the adult input message to an extent not ~ The general findiWgs, of this study indicated that when people are asked «,
found with hearing children. - ) to create texts for different modalities, they vary the lexical and ‘ '

The highest proportion of imitations for both groups was of the most grammatical structure Qf sentences 5o that cohesion is maintained, but with

distinct variations ip age. In addition, the results of this studwimply
that people.may be able o discern for which odality a given text was -
prepared by knowing the type and quantity of lexical and grammatical ties
it dontains. Since the purpose of all communication is comprehension, and
since stracture is an important factor it the creation of coherent texts, it

recent adult word or wards; however, Group II children imitated

selectively for almbst SO% of their imitations and more than twice as often -
as did Group 1. It appears that the ability to imitate precisely does not lead
1o the development of mipre mature language. Rather, the ability to select  *
constituents:and constituent relations to imitate would seem to reflect -

increasing-tinguistic' devalopment. may be concluded that people perceive their texts to be most ]

The adults responded o the form and/or content of the child message comprehensible in a modality by quantitativély d§d qualitatively »
76% of the time that a reaction was possible. They appearedtobe - altering cohesive ties between sentences. . : \ T
influenced by g child's overall communicative ability rather than by specific . ) _/ .
child utterance. A dult reactions influenced child subsequent responses only . ) Yy y w

1o the extent of the childjen’s linguistic abilities. Function of adult - PSYCHOLINGUISTIC BASES @F READING DISABILITY: A
Questions and type of child responses suggest that leaming o respondto - ° STUDY IN SENFENCE COMPREHENSION™  Order No. 8103930
e Juestions may be more'difjeult than responding tosome Wh - Gooswirmw, SwaRoN'C-Pu.D) Clty University of New York, 1980, 193pp.

It is recommended that: (1) cifildren wil{ a range of hedring lossbe » Chairman: Professor A Bronstein ' .
included in research 1o establi infu of both aided and unaided " This study explored the relationship between langy#ge and resding by
hearing levels on language devel t; and (2) procedures be developed providing information on liﬁning and reading comprehension processes in
for incorporating discourse interactivéstrategies into language programs for n ly achieving and readling disabled sthool age:children. The study
hearing impaired children. % : . examikes the language comprehension strategies reflecting competing views

. ' . of langtiage processing. These emphasized: (a) The influence of syntactic
information withip a transformational framework, (b) The influence of
y . . semantic constrajx%s. and, (¢) The influence of noun function and
. : - _-perceived temporal order of elements. In particular; the study examined the
. .- : . . Y . degree of comprehension difficulty (as predicted by these views) which .
, ' . . , . children encountered when listening to and reading relative clause
- ) . senl i . -
) . o ) One hundred and sixty reading disabled and normally achieving o
- . _ subjects from thifd and sixth grades manipulated toy objects 10 act out
~C ' . thirty-two auditorily and thinty-two presented Rlative.
- clause and co control séntences. The design study pemitted  °
’ study of the f effects on performarice, the last three varisbles being 3

-
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GRADE! third prade v s pvie et O rondag ditbied: Words per Sentence. (2) Bilingual subjecy, fegardiess of the presence of
" types of relaive elause sentences; SEMANTIC CONSTRATNTS: | yarming disability, scored sigaificantly lower than unilinguak-subjects on the
uve'r‘si;'ble vs. non-reversible unl.ences: MODE OF PRESE.\:TAT.'ION: L D x:;:,%:n“ :ﬁ:x:?u'll‘::b}/m:ur:l?:u';:h They wglx:edksi’g:nm?wy
Hstenihg vs. reading. : . Language Task,
) . . , (written). Words per Sentence. (3) Younger subjects scored significantly
o e, Nt he reain Qb nr sopaty Oy 04 ler et o the Ward st nd Vet Aniopes
N tasks and on the Creative Language Task, Part A (written) and Pant B
‘e:?h'e:;%? :sd:::pm: t‘: ﬂ:‘ggmg ::sir::.hln)gsable d readers (verbal), Absu'act-'Conc;retg _Smle.'(4) .N9 significant interaction effect
whibited s depressed ability in comprehending written material and an ' 3;‘;7‘&%‘5'3'“'“3 disability x linguistic backgroupd) was obtained on
«Q allllyudepr;essed ability in p"h::gi"' spoken material. Significant The results of this study support these conclusions. First, children
mm°:;‘& reading tasks uee ob‘;hed"d’,’f&;mﬁ'ﬁ‘;{::? labeled as learning disabled have skill deficité¥n acquiring word meaning,
procedures provided significant rankings of sentence conﬂ:ulexitytvhlm With the qualification that measures of the quantify of language production
were istent with perfo ce predictions from a theory of sentence ' do not consistently correspond to measures of the quality of language’
eons' eheins'wn pesiting a m"'wle' gy of assigning actor-action-object production, Second, bilingual children may appear to display deficits ﬁ\ the
mips based on perceived temporal order of elements: Chi square acquisition of word meaning if task selection in the secondary language
tests . f onfirmed diff (English) does not take practice factors into account. However, bilingual
: mm‘g}?&o,ﬁgspgemfg overuse confirmed group diflerences in learning-disabled children display these deficits in both prirhary and
Thte research provided evidence o support previously develoned secondary languages. Third, skill in the acquisition of word meaning -
gt . pport previously, develope improves across the age of 81011 years dless of
theories concerning the view of language comprehension based on | L Pty B¢ span years regardless of the presence of
temponal ordering ?f elements and semantic cueing and demonstrated that carning disabihity. ‘ L,
- such theories are relevant for visually presented information. Reading e :
comprehénsion and language comprghension are parallel processes which A DESCRIPTIVE METHOD FOR CHILD LANGUAGE
#ke tinked by a common method of representation. This link, on the level of DISABILITY: THE FORMAL SEMANTICS, LOGIC, AND
;zt‘w:eh wmgﬂnf;’:n:‘?n- ?C“f:'.‘,?gg’;d by f;j use Sgisi&denﬁw "SYNTAX OF SMALL LANGUAGES ° Order No. 8101351
prehensi ategies {or facilitating syntactic an N . : .
Reading disabled and normally achieving subjects had identical KuLIKowskl, STI:N. 11, FDD University of {t!amchqmm. 1980. 251pp.
repertories of comprehensioh strategies available 1o them. Strategies used .~ Thisis a case study of the language abilities of five people. They'each
by younger children appear to be integrated in the repertory and reappear present a different problem for, methods of analytic description apd R
when complex material is presented. Reading disability was demonstrated mnusﬁmucnon. The major goal is to present 2 formal treatment of
10 be related 1 a bi-modality deficitin the ability 1o appropriately select or languagetdisability, but some formal improvements in early child language -
utilize strategies from this repertogy. The reading disabled subjects : are necessary along the way. The basic data are complete verbatim .
demonstrated increased use of nonefficient and immature strategies  ~ transcripts in most of the case studies. Four transcript samples of a young
suggesting the need for further research on the role of maturation asa * girl, aged 23 months, are presented to stgdy the developments over s month
factor in reading disability. Comprehension problems of reading disabled of early syntactical phrase structures. The stable abilities of four adolescents
subjects reflect greater difficulty in ordering of elements than in utilizing are studied: one to illustrate details of transcriptional method: another to
semantig information. This suggests that two sentence comprehension represent a language delay; another for a simple disorder; dnd the last may
systems bperate utilizing and integrating nspeﬁof both systems. be a complex disorder or perhaps a language deviation. ,— i
Implications for a theory of language acquisitiod and instructional practices The formalization of early child languiige and disabilities given herein

primarily concerns the relationship between syntax and semantics. The lack

are presented:
4 of formal pragmatics is npted, although a fe\A involvements with intensional

S . logic and specified set-feoretical models are'suggested. The gammatical
i, . analysis is defined upon an argitnry ificial language, and two
: ; GHILD WITH fragmentary samples from published i re also are given to illustrate

ACQUISITION OF WORD,@\ ING BY REN AND - the earlier formal treatments with pivot r and also transformationsl

WITHOUT LEARNING DISABILITY Order No. 8102235 phrase strucrure, ' N

HARRIS, WILLIAM MATEER, Pu.D. The University of Arizona, 1980. 154pp. Like these earlier formal treatments, \this study attempts to place

Director: Samuel A. Kirk - . empirical data within a systematic theorgtical structure. In the manner of

. ) f unilingual normal. Unilingual scientific advancements, this descriptive tnethod accounts for all of the data
This study compares the performance of unilingual normal, unjlingu - which were the basis for the earlier formal treatments: provides a principled
learning-disabled, bilingual normal, and bilingual learning-disabléQ groups . description for previous systematic counterexamples; and introduces new
* of children from 8 10 11 years of age on acquisition of word meaning tasks, enamena which were unobserved or even denied before this research.
, The tasks were derived from the Re-cognition Function Level of Kass's - ¢ integration between context-free phrase structure and model-
theory. . . . % theoretical semantics in generative grammar is found to be well-prinicipled
Initial subject selection involved using teacher judgmentsand an . O WEL'P
examimation of school files to determine the pm;ynce odf]lenrniu dxsa?;lhu oo the m."ds of :pplmion W early child language and disability. ‘

Bilingual linguistic backgrognd was determined by teacher and pareg " . ]

jud;;ue;lts and by ability jn verbal conversation to achieve a criterion of . CHILDREN'S KNOWLEDGE OF APYANCED PHO!\'IC§ RULES

approximate equivalerice between English and Spamm Four groups of at - : - Order No. 8112256

least 15 subjects each were established, reflecting linguistic background . .Lorrtz, DoNALD J., ED.D. Boston University School of Education, 1981,

(ugitingual, bilingual) and presence of learning dxsgbxhtlaleagung-dmbhq. 101pp. ‘

. :;nsﬁ::]ﬁﬁed by 5:: :mgnoﬁwmm:ndisgimmt - Mauy children apparently have difficulty decodjng polysyllabic words
: is of the results. - ® and acquiring polysyllabic vocabulagy. Observations of poor-reading adults
7 v im0 s, T e ok Mok Coamiy& il o s o g v okt i

by Word Class Labéling; Task'3, Verbal Analogies; Task Seund Panern of English (SPE, 1968). Despite some psycholinguistie - _
; tion; Task 2, : Creative Lan T, ?; ' evidence relating SPE-type rules tg reading. the consensus was that. SPE

mmx&:md gg:kltsihri:e:v)emd l;‘:‘ﬁsg'(v::w') An . Tules were too abstract td relate Children's performance. But Dickerson

Abstract-Concrete Smlpea;c%re and a Words per Sentence score resulted gz":; ms)i::e:bal; 3:;‘::’: l;?:dﬁc?m into simpler rules which,

frongboth Part A and ) : o !

“The results of the study were as follows: (1) Learning-disabled subjects, explores the nature of such ad iced phonics rules, C ’
regardiess of linguistic grouping, scored significantly lower than norma} by Muﬁ:‘mﬂ: ;S they m:)!;“ ] m‘:}’éfsell;l:o reading and

subjects on the Word Classification, Word Class Labeling, Verbal Wi feiBeator of . ecodin el Yg 0 which APRs might

Analogies. and Synonyms and Antonyms tasks. They also scored ‘ investigation of thetime E:d in which APRs are acquired

significantly wer than normal subjects on the Creative Language Task Pant , L fith and Bty: ?q

A (written) and Part B (verbal), Abstract-Concrete Scale. No difference was diﬂ‘mmetw, graders smdiedmﬁfth mmdas ;;t:: three for

. ive Language writien Bverbal),
gresent on the Creative Task Part A (writien) and Part B(verbal). - - abifty 1o orally read (decode] real and nonce pefiay Mabice. sas for

‘ . - : ‘.'\ ' /-r 9 . g_ . .
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their aBility to recognize written and spoken polysyllables. Second gradens
were tested to measure the prereading aura) polysyllabic vocabulary of each
commnunity. o
Results indicated that fikh graders reading between the fourth and
eighth grade levels change froma “left-to-right’ elementary phonics
decodifg strategy to one employing ‘right-10-left’ advanced phonics rules
similar 1o Dickerson's. Acquisition of such advanced phonics rules was
«found to be correlated with standardized measures of Vocabulary, Spelling,
and Reading Achievement. Second grade results provided weak evidence
that achievement in all these areas may be facilitated by prereading
exposure to polysyliables. Coe
Finally, recommendations are madé for reading instruction and further

« v '

v

A DESCRIPTIVE STUDY OF COMMUNICATION MODES AND\
PRAGMATIC FUNCTIONS USED BY THREE PRELINGUISTIC,
PROFOUNDLY DEAF MOTHERS WITH THEIR INFANTS ONE [
TO SIX MONTHS OF AGE IN THEIR HOMES

) Order No. 8102121
IMAmZI AS Y Moy i £5, MARIA JULIANA, PH.D). University of Minnesota, 1980,

PpP. . ) '

Ihvestigations into hearing mother-infant interacting indicate that the
infant is exposed to maternal language differing from that directed 10 oider
hearing children and hearing adults. Processes of simplification and -
clarification have been documented which may contribute to the infant's
affective and cognitive development.

The present study was designed to jnvestigate the communication modes
and pragmatic functions used by prelifguistic, profoundly deaf mothers in

Three-mothers were videgtaped at one-month intervals under natural home

situations such as bathing. feeding and playing. Sentence-types were

‘ca'legorized into the following affective function’ Phatic. Sentence-types
were alsocategorized into the following cognitive functions: (1) Report,
:2 Directive. (3) Question, and (4) Performative. Semence-u;;s/\!«ere

their communications wif their infants from one 0 six months of age. o !

igned to the following cemmunication modes: (1) Sign Along{(SA),
(2) Sign Plus Mouthing (SM), (3) Sign Plus Voice (SV), (4) Vdice (VA),
(5) ‘Mouthing Alone (MA), (6) Fingerspelling Alone (FA), .
(7) Fingerspelling Plus Mouthing (FM), (8) Fingerspelling Plus Voice
(FV), (9) Signing on the Infant's Body (SB), (10) Physical Guidance of the ~
Infant thrugh Sign (PG), and (11) Mixed--which includes senten
with more than one of the above modes. Data was provided in tabular form
providing total number of sentences and percentages for each .
communicauon mode and each pragmatic function at each month for each .
mother separately. These percentages were presented ip~graph form for each
mother for each month separately. Aggregate graphic@nd tabular data
across the six months were presented for each .motheriseparately. .
The questiops investigated were: (1) what pragmavic function does the
communication of profoundly deaf mothers to their infants serve over time?

(2) what communication modes do profoundly deaf mothers use with their, .

infants over ime? (3) is there an interaction between the communi ion
modes and pragmatic functions that profoundly deaf mothers use with their
infants over time? (4) do the three profoundly deaf mothers use similar
communication modes and pragmatic functions with their infants ‘over time.

The results indicated that, Althgugh there was individual varidtiop, the

deaf mothers used dffective and cognitive components in their

" communication with their infants from one 10 six months. The affective
component was represented by a Phatic function and the ftive
component by Report, Directive, Question and Petformative ffictions. For
each mother, Reports constituted the most commonly used cogrBtive
component with infints up o six months of age. : K

There was some individual variation in percentage of use arid’rank order
of frequency for communication modes, but each mother used three
communication modes predominantly. These were Voice Alone,
simuftaneous Sign Plus Voice, and Mixed Sign Plus Voice modes. The data
indicated that there was an interaction between pragmatic function and

. communication mode. The Phatic function was related primarily to Voice
Alone. When the mothers expressed cognitive functions, they relied more
heavily on the use of Sign Plus Voice or Mixed modes of communication.

No major changes in pragmatic function or communication modes were
noted over time. Although there was monthly variation for each mother for

- some modes and functions, the variations formed no clear-cut pattern.
Results from month one through month six were consistent for each
mother. :

The results suggest that prelinguistic, profoundly deaf mothers use
affective and cognitive functions in their communication with infants from
one 1o six months of age. This is accomplished through manual and oral
T ¢ sysiems used in a complementary manner.

ERIC o
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VARIATION IN LANGUAGE USE PATTERNS ACROSS ,
DIFFERENT GROUP SETTINGS IN TWO BILINGUAL SECOND
GRADE CLASSROOMS Order No. 8103536
Mitx, Rosert Date, Pu.D. Sranford University, 1980. 154pp.

The purpose of this study was to obtain indepth descriptive information
on the language use patterns of siudents in two bilingual second grade
classrooms. The focus was on variations in language use across different

" group settings. Students in the two target classrooms were divided into

three groups: (1) Spanish dominant, (2) “balanced bilingual”and .

(3) English dominant Assignment to groups was based on results from the
Language Assessment Battery, administered to students by the school
district during the Arst two weeks of school. Four pupils from each group /

(two male and two female) were randomly selected to panticipate inthe  /
study. Group settings were defined In reference to two criteria: (1) group
size (large group vs. small group), and (2) instructional mode (teacher-

. directed mode vs.'individual work mode).

The investigator was present in the two classrooms as a non-participant
observer over 2 ten-week period. An initial stage of intensive ohservation
served to familiarize him with the group settings in which ipleracdon took
place. Data collection involved audio recording the 23 participating
students forg full school day. A vest containing a wireless microphone inv
an inner pocket was worn by students throughout the day on which they
were recorded.

Three criterion variables were examined. The first involved "amount of
talk” in the two languages of the classroom. The second variable was

“complexity of language,” obtained by performing a T-unit analysis of ‘

student utterances. The third aspect of language use examined--"language
functions™--focused on the uses to which the two languages of the
classroom were put.

. The data analysis approach used was to impose the two 2x 2 x 3 post
hoc designs on each criterion variable. Both between-class and within-class
differences were examined. Because of the small sample size and the quasi-
experimental nature of the designs group means were compared 0 overall
standard'deviations to determine "effect size.” The strategy followed was to
identify effect sizes that were in the medium or high range (i.e., greater than
.50) in order to discover patterns which, when combined with observational
dat, provided insights into student language use that werg of pedagogical
significance. When comparisons were made between classrooms, a-t-test
was performed to determine if di‘tferenges between group means were
statistically significant. When comparisons were made within classrooms,
tests for statistical significance were not performed due tothe sample
size,

The data analysis revealed differences in student language use patterns
both between and within classrooms. Significant differences were found
between classes in amount of talk by students in their dominant language.
In addition, the classroom which had the most student talk also had more
complex student utterances, as well as more balanced functional allocation
of Spanish and English. . .

Within-class differences were found among l.he‘lhreelanguage .
dominance groups. “Balanced bilinguals™ used their weaker language more
than the other students. Although none of the students used lheig weakgr
language o as great an extent as expected, they did use it for a wide variety
of functions. )

Within-class differences were also found across group setting. In both
classrooms there was more talk in the small group than in the large group

’

setting, and a broader range of speech acts during individual work than. - -

during teacher-directed instruction. | )

The lack of language use in the students’ weaker language raises some
question as o whether program goals of dual language development are
being adequately met. It is suggested that teachers need to develop
grouping strategies that encourage interaction among students from
different language dominance backgrounds. The fact that group setting had
an effect on language use pattterns suggests that decisions made by teachers
with regard to grouping strategies can have a direct effect on studeng
language use. The results suggest that small group settings may provide a
particulasly favorable context for language use. 'l'hg results from this study
should serve 1o generate hypotheses related to the impact oflanguage use
patierns on both language development and on the transmission of
knowledge. This research agenda can provide valuable assistance in
identifying factors which may contribute to more effective bilingual
instruetion.

hl



EPFECTS OF DIVORCE AND THE CONSEQUENT ABSENCE OF
ONE PARENT ON THE LANGUAGE DEVELOPMENT OF 33
YEAR OLD NURSERY SCHOOL CHILDREN Order No. 8104263

Mompi, FARKHONDEN, Pu.D. The Florida State University, 1980, 134pp.
Major Professor: Belen C. Mills

This study was conducted to determine the effects of diverce on the
expressive and receptive languagg development of 3-5 year old nursery
school children. Independent variables were: parental absence, duration of
divorce, educational level of parents, family size, sex, and income level of
families. The dependent variable was language development (expressive
and '{{?pﬁvc) (109 5« .

: sample for the study consisted of 70, 3-5 year old nursery boys and
girls (30 from divorced and 40 from nm-divomg families) who were
mndomly drawn from four Pandomly identified nursery schools--one from
each geographical ares--among the population of 65 public and private
nursery schools of Leon County, Florida, during the 1979-80 school year. A
questionnaire developed by the investigator was administered to the
parents of mié%u.u'ng children to seek information regarding the
children's family background. Two language tests designed to measure-
receptive and epressive respqnses of children wefe administered to each
child. These instruments were: (a) Carrow Elicfred Language Inventory
(C.ELI)asan expressive test and (b) Test for Luditory Comprehension of
Longuage (T.A.C.L.) as a receptive test. ) .

Multiplg linear.regression (MLR) was utilized to explore the hypotheses
of the study. A significantlevel for rejecting the null hypotheses was set at
a = (.05. The results were as follows: (1) There was a statistically :
significant difference between the receptive and expressive language of
children from divorced and non-divorced families, Children from noa-
divorced families $cored consistently higher in both receptive and
expressive tests than children from divorced households. (2) Related to sex
88 a variable, no significant difference was found between receptive and
upresivg language of boys and girls from divorced families. Fu

- investigation, however, showed that receptive and expressive language
scores of girls from intact families were sigmificantly higher than the
expressive and réceptive language scores of girls from divorces families.

(3) The overall test showed no statistically significant difference between -
family income and the receptive and expressive language of children. But
simple main effect showed that children who come from homes with -
incomes of $12,000-517,999 (level 3) had significantly higher scores in
receptive and expressive language than children whose family income was
$0-5,999 (level 1). (4) There was no statistically significant difference

. m:mﬂysi and the receptive and expressive language - - -

nt of cifildren. But a statistically significant difference was |, .
obtainedata = 0.1.(5) There-was no statistically significant difference ;
between the receptive and expressive language development of father-
absent and mother-absent children due to divorce. (§) There was 80
statistically significant relationship between the receptive and expressive .
language of divorced families® children and duration of divorce. (7) There.
was po statistically significant difference between the educational Jevel of
divorced parents and the receptive and expressive language of their

| . ‘ ;) :
SELECTED RELATTONSHIPS BETWEEN LINGAISTIC
PROCESSING SKILLS AND READING - Order No. 8112264

OrPENMEIM, PHYLLIS ARNOLD, ED.D. Boston l)niverxiry School of
Education, 1981. 91pp. :

This study investigates the relationship between oral language skills and

reading. Three research quéstions were explored: Are there performance -

-wdi!fm between two selected research groups on an experimental

ERIC
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re of linguistic processing skills? When experimental measure and

" measure of reading scores are compared, are there significant measurable

relationships between linguistic processing skills and reading skills? Were .
scores on the reading test (post-test) predicted by scores on the linguistic
processing skills test (pre-test)? . .
Two research groups of twenty-three children each were established,
with selection based on ibdividual Metropolitan Readiness Tests scores. The
groups were pre-tested using the Informal Inventory of Linguistic Skills, an
experimental measure developed for the purposes of this study, and post-
tested after approximately five months, using the reading section of the’
Stanford Achievemen: Tests. .
There were three major results: (1) the statistically significant
Inventory differentiation between the two grqups tested, (2) a strong
probability that a substantial relationship exi&s between particular
linguistic processing skills and reading, and (3) evidence that two of the

nnémqic Emz&ZLskﬂls may have value as predictors of reading

. - ’

. disabled and gy

PICTURFE. ARRANGEMENT AND SELECTED NARRATIVE
LANGUAGE SKILLS IN LEARNING DISABLED AND NORMAL
SEVEN YEAR OLD CHILDREN Order No. 8104757
Poonassxi, Banche RITa, Pu.D. Northwestern Universiry, 1980, 186pp
Chairperson: Doris J. Johnson

The study was designed to investigate the abilites of normal and
leamning disabled children to accurately sequence picture stories following
the administration of three different intervention strategy conditions:

(1) visual demonstration (modeling) by an adult--ponverbal other-
regulation; (2) verbal storytelling by an adult--verbal other-regulation;
(3) verbal storytelling by the child--verbal self-regulation.

The language of narration of normal and leaming disabled subjects who
told stories aloud while looking at picture sequences was also studied -
Particular attention wds directed towards frequency of use of introductory
referring forms along a continuum of definiteness: (1) Level I: referring -
forms which maximally structure the story situation, e §.. a plus the noun;
(2) Leve! 11: referring forms which moderately structure the story situation.
e.g., theplus the noun; (3) Level I11: referring forms which minimally
structure the story situation, €.g., personal pronouns and zero anaphora.

The subjects’ vérbal productivity‘and the quality of word sclection
during oral storytelling were also tfivestigated. The language of all normal
and learning disabled subjects was analyzed on the posttest In addition; the
language of the six normal and six learning disabled subjects in Condition 3
(verbal self-regulation) during sell-verbalizing condition (phase 11)-and
posttest (phase 111) was studied. v '

A group of 18 normal and 18 leaming disabled children ranging in age
from 7 years 0 months to 7 years 11 months participated in the three phases
of this experiment: pretest, strategy intervention condition, and posttest
Each child was presented with nine picture stories, each five picture cards
long. Three picture stories were presented during each experimental phase.
All subjects had failed at least one of the three picture stories on pretest and
were then randomly placed in one of the three intervention conditions.
Posttes: administration followed. Picture stories were chntrolled for
difficulty level within the three phases of the experiment.

Results of nonverbal storytelling indicated that while both learning
al children improved on picture arrangement tasks when
ista -,}31 as provided, there were no significant differences in
XQP+cen groups asa function of intervention strategy -

ERature of the adult intervention did not significantly alter -
the performate® of either the normal’or learning disabled children.
- Results'of the verbal storytelling component of this research indicated
that while normal and learning disabled children used approximately the
same number of referring forms during their oral narratives, the type of

. referring form chosen varied. It was also found that for the main effectof -

story difficulty level, use of introductory referring forms differed between

the groups as stories changed in difficulty. Results further revealed that

whiferapproximauely the 3ame number of words were used by normal and
learning disabled subjects per story, hormal Ghildren used a slightly greater
number of nouns. Verbs and transition words wese used approximately
equally by both groups Word dlq‘;;cs\selectcd by normal and learning
disabled children were also similar.

It was hypqthesized that some learning disabled chilaen do not possess
sufficient me istic skills to use the language of narration efficiently
while normal childfén may use their metalinguistic awareness to produce
more sophisticated verbal narratives. Thus, normal learners used a greater
number of Level 1 referring forms and nouns to maximally structure the

“story situation for the listener even when extglinguistic picture cues did
not necessitate their use.

Comparative results of use of introductory referring forms and v%b/
productivity between phase 11 (condition) and phase 111 (posttest) provided

total words per story, nouns and verbs in both phases. Differences between
phase 11 and phase 111 were striking in that signjficantly fewer Level 1.
referring formhs. total words per story, nouns and vesbs were used in phase
I1. suggesting that the act of nonverbal organization by the child in
conjunction with oral storytelling reduces the number and sophistication of
referring forms and verbal productivity, particularly for children with
learning disabilities. N .

vy
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"+ evidence that learning disabled children used fewer Level I referring forms, .
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METALINGUISTIC AWARENESS REVEALED IN CLASSROOM
LITERACY LEARNING DISCOUMSE OF CULTURALLY DIVERSE
FIRST GRADE STUDENTS: LANGUAGE THROUGH THE
LOOXING GLASS Order No. 8100242

SaNDERS, TOBIE SIGALL. PH.D. The Ohlo State Universiry, 1980. 194pp.
Adviser: Professor Johanna DeStefano : -

The purpose of this study was two fold: (1) to describe the - \
metalinguistic awareness of three culturally diverse first grade boys and
(2) to examine the relationship between evidence of metalinguisuc
awareness and success in classroom literacy learning. Literacy learmning
discourse and two sets of interviews were analyzed for evidence of
metalinguisuc awareness. One set was conducted by the researcher and one
set by a five year old male. Success in literacy learning was displayed via
construction of a profile which combined teacher evaluations, results on e
reading series critenon tests, Clay's Conceprs About Print Survey, Sang
(1972) Clay's (1972) written language evaluation scale, and observed
classroom literacy behavior. . :

This descriptive research effort was based in a first grade classroom in s
recently desegregated urban school. The literacy learning discourse that
occurred between and among an experienced first grade teacher from the
" mainstream culture and three of her male students, one each from the
mainstream culure, Appalachian culture, and inner-city Black culture, was
collected via the use of audiq and video tapes. -

The Mehan (1979) discourse analysis format was utilized to display

’

‘ cher and student subject turns jn discourse. Clark's (1977) points of

metalinguisucawareness evidence from “What Children Say and Do" was
used to analyze evidence of metalinguistic awareness in literacy learning
discourse. Both instructot condugied and near-to-peer conducted interview
respoases were utilized as descriplive dsta, and were, therefore, summarized
for each subject. - . :

Interpretation of the data yielded the following answers 10 the research
questions addressed in this study. . *

In the classroom context of this study, metalinguistic awareness was
reflected in literacy learning discourse.

" Metalinguistic awareness was evidenced differently inclassroom literacy
learning discourse and interview procedures. These differences related to
range of metalinguistic awareness, specific areas of metalinguistic
misconceptions, and awareness of pragmatic rules Yor language use in the
classroom.

Differences in eyidénde of metalinguistic awqu were evidenced by
. the Appalichian, fnner-city Black, and mainstream cultures. The
differences however, did na; follow the differences anticipated on the basis
. of cultural differences. ! '
A mismatch existed in the nature of metalinguistic awareness
demongtrated by the subjects to be operant for them inditeracy learning and
the aspects of metalinguistic awareness demonsura y the teacher 10 b€
operant in literacy learning instruction. This misma rmed concepts

of words and lenters, aspects of the Language Instructjon Regster, and the
. relationship of synthetic phonics 10 reading. ! ‘\ '
Each of the individual subjects dem incr evidence of

metalinguistic awareness in classroom di€course as they progressed in
becoming literate. However, the subjst having the lowest literacy success
profile displayed evidence of a evel of metalinguistic awareness, while
_ the subject'with.the highest levelOf literacy success displayed s, areas
of metalinguistic confusion, agdid the subject with moderate tg'low literacy
* success. A complex relationgtip, therefore, apparently exists bgtween
metalinguistic awareness arid literacy learning.
A degree of resolution j offered 1o the question of whether
metalinguistic awareness ifa prerequisite, facilitator, or result of successful

5

literaty learning and suggdstions are made for future directions for study in
this field. , -
4 ' e
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FAMILY LITERACY: THE SOCIAL CONTEXT OF LEARNING

TO READ AND WRITE. Order No. 8111533
Tavi,oR, DENALENE, ED.D. Columbia University Teachers College, 1981.

309pp. Sponsor: Professor Herve Varenne

In a three-y ear srudy (1977-1980) of family literacy an atempt was
made 1o develop systematic ways of looking at reading and writing 88
activities which have consequences in and are affected by family life.

Six familigs participated in the research, and at the ume of their entry
im0 the study, one of the children in each of the families was cofisidered by
their parents to be successfully learning to read and write. The fieldwork
began in September 1977 with a single,family, and gradually, as the study
pr d, further families were invited to ipate, until in December
1978 six families were actively ipvolved in the research endeavor. As the "
research proceeded and new families were sought, theoreucal sampling
g:oudum were emnployed and, 30 that the notion of comperability could

entablished, familes wers selected that, although differing with o
educstion and religious affiliation. might generally be descrided a3 *
middie class, living in suburpan towns within a $0-mile radius of New York

In research of this kind, it would seen that the wsk of the researcher is
10 become privy 10 the many learning experiences which are a pan of the
very fabric of family life; and that the insights 10 be gained are directly
relsted 10 the.developmental frameworks which are sensitive to the unique
complexities of the institution that we calk"family.” Thus. throughout the

_several years of the study, a variety of data collection procedures were

employed, indluding traditional ethnographic techniques, and new
approaches 10 data collection were copstantly sought, with the families
themselves actively participating in this endeavor. B ’ -
A separate file was maintxined for each of th ilies which contained
verbatim transcriptions of the audiorecordings; Tield notes, and examples of
the written artifacts f6und in each home, as an attempt was made 10 capture

- the distinctive richness and originality-of the individual familiés. In

sddition, much of the data, together with interpretive comments, were
transferred 10 a series of ifidex cards which were filed according to U
themes and categories derived from the data. As the dsta were examined,
new questions constantly emerged, and these were then explored with
individual members of the families, until in s very real sense data collection
and analysis became interrelateq phases of 3 single process, and verification
changed in complexity as it became part of the process of discovery.

As the study progressed and new interpretatiods of family literacy were
developed, two intervelated perspectives emerged which are considered of
imponance to the understanding of children’s acquisition of literacy skill
and values. The first perspective was of (ge ways in which froma very
young age. the children actively constructed the functions of writtea . -
ianguage. The focus of their attention was not the print per se but the
accomplishment of the social organization of their everyday lives, and print
was one means of facilitating that accomplishment. The second persphective
that developed was of the ways in which the children’s awareness of written
language forms evolved from the socially significant activities in which they
were engaged, until as they reached school age, the very nature of print
ghined significance in their lives. : .

It is withip the context of these two perspectives that it is emphasized
that the children learned of print on a social level as interpersomal processes
of functional utility in their lives, befare they learned of it on an individual
level as an intrapersonal process: The questionis raised of whether . .
educators can seriously expect children who héve never experienced, or
have limited experience of reading and writing as complex cultural
sctivities, lo successfully learn to read and write from the narrowly deﬁud.
pedagogical practices of our schools. -

L - . -
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smi:ss AND SALIENCE IN ENGLISH: 'l'l*ll--:()Q}Yd AND .
' OMNMer No. 8029612

. PRACTICE . \ o 02
THOMPSON, HENRY SWAFT, JR..Pu.D. University of California, Berkeley,
. 1980. 201pp. . - o .

. - .
This wark is concerned with various aspecis of English prosody. On the
practical side; a n&mdonal systemr and transcription methodology are - :
proposed, and the Yesulls of an ¢xperiment 1o test their efficacy are reported
On the'theoretical side, a formal model of that part of the speech production
procss which is concerned with prosody is presented: ., . .
Both thestheoretical and practical sections of the work are founded ona
.felational, rhythmic approach to the manifestation of stress in English
utierances. The transcription methodology is directed at notating the™
\ givision of ufterances ifitd a succession of tond groups, each made up of
$ythmic feet. Prosodic phenomena involving pitch are.-divideg intotwo" *
.. classes: tonal exciirsions and Xinetic tones. ~ ,
» Isfan experiment {0 test this memod:rgy. four subjects transcribed a
130 second monologue sis times. Analfsis'of the results shows good _—
- agreement about te division into tone groupsand feet, and about the
. Jocation of kinetic toneg, but less-agreement about the nature of the kinetic
" _tones, and abput tonal excursions. - * o o
. Using the corsengsus foot structuré of the monologue which emerges - o
“rom the experimental results, the hypothesis of the isochronic or stress- .
timed nature of English is investigated. No support for the hypothésisis
found. Rather. a sinple feature model based on whether a syllable is ot is
not firstiin a foot, and whether or not it is follqwed by a pause, is shown to
" provide 3 much bettzraccount of the duration of sylifbles.
' _.A framework-for a stage model of the speech ptoduction process, from
concept to utterance, is proposed. The sub-Stage of this model which divides
"~ an utterance intd feet, called the footmaker, is deseribed in detail. Variation

*- -of the possible divisions into feet of an utterance is attributed to various < ’ t
__phonological, syntactic, semantic, and contextual factors” An invéntory of
features which ancode these factors and pf rules which operate in terms of
e featuresispresented. . . - s " - - o
; Finally, the model of the-footmaker is applied to the consensus foot |
- . .structure of the monologue; and the featire markings necéssary t0.account
. ~F

for that structyre arepresented and discussed. 2N ,
\/w o s e
e . : - 4
‘WHAT PEOPLE SAY THEY DO WITH WORDS .
- - Order No. 8029621

VERSCHUEREN, Jozer FRaNGISCA, PH.D. University of California, Berkeley,
1979. 308pp. . _ S

In order to gain insight into any form of social behavior a researcher can
cither operate with a preconceived framework of abstract and general ’
concepts (the theoretical approach) or he can attempt to penetrate the
éonceptual space that the participants in the action gssociate with it (the
empincal-conceptual approach). An actor’s conceptualization of hisown

" actions can only be studied indirectly, for instance by scrutinizing the ways
in which he talks about his-actions or, on a higher level of generality, the

* ways in which his language allows him to talk about them such'as the lexical

" jtems at hi§ disposal (the lexical approach). It is argued that linguistic action
has almost exclusively been studied Yheorstically (e.g. in Austin’s and

- Searle’s speech act theory and most of the linguistic studies based-on it). A
lexical approach to linguistic action, i.e. the comparative study of the lexi
items which speakers of different natural languages have at their disposaltx - ,
talk about linguistic action, is proposed as:a supplement to the earlier ‘
theoretical investigations and as a possible’empirical basis for the study of
universals of linguistic action. Such an approach is defended in the first .
chapter. i -

The second chapter deals with the problems of lexical senfantics
involved in analyzing verbs and verb-like expressions used to describe
linguistic,action (the so-called linguistic action verbials). The remainder of -
the dissertation consists of a number of sample studies in which relatively
small portions of the Dutch and English sets of linguistic.action verbials are

pared. The se]ected areas are the following: verbiais used for describing
acts of being silent, which reveal that silence is an integral part of linguistic
interaction; verbials used for describing acts of lying, which shed light on
the problem of truth in language and on the many ways in which the truth
" can be deviated from; verbials focusing on linguistic acts of directing other
people’s behafbr, furthering our insight intoan importantiarea of
illoctionary force; and finally, the domain of conversational routines for w
-which neither English nor Dutch provides us with a descriptive verbial (ie. -
- the 'forgotien’ routines). Q
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