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: CHANGE isa sxx-letter word whxch spells different thmgs to dlff&féﬂt\‘ o
S peaple As change occurs, the. status quo i8 .no more. As.each of usftravels '". =,
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. individual matter. ' g
A With the accelerating densxty of events and densn:y of cﬂmpler ptmns
open to individuals comes the i mcreasmg responsibility for makmg responses
toand decisions about managing for the quality of life to which one may aspire.
Home economics teachers have long been on the cutting edge of soclety where
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. ieed to recognize and develop an appreciation for the pervasive impact.of
| changeon our decisions and practices. We also need to recogmize and develop

R :
& Lt 1
5

* Change s an éver-pregent force in all of our lives. As home ecoriomists we

 abilities that will help us successfully implement changes in our'¢lassrooms,

.schools, communities and personal lives. A group of concerned teachers noted

[ that“. . . if we,wish to.initiate change. .-, the responsibility for action starts

withus. . .” (Surra, et al, 1974, p. 13). . ,
-, - Asteacherswecanlearn to initiate change rather than simply reseting to
- actions initiated

hers. Such techniques help us affect the type and
-direction of the c we desire. Being adirector of change gives eachofusa
sgreater feeling o g in control of our own life.. - [
“...» Change is iob'a-new phenomenon. Each generation has had to manage -

o ’ change. What is new, however, is the rate at which change is pcturring. Since,

the turn of the century the rate of change has continued to accelerate. Some

- facts that confirm this trend are the knowledge -explosion,’the speed of

.t produets. . . . IRy T

transmitting information and the rapid turnover and obsolesericeof consumer

- “There isa past which is !gfme forever, but therezs afutwrewhichis

,“_siil‘l our own.” +—Robertson =

-

" these important skills, = . S

- hope arise. Coping with these changes requires that we ]

McLaughlin ~ /

dividéjd’intq two parts. *

R
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-alternatives available to all of us. Thus, Toffler (1970), sees preparing

" individuals to deal with “ever widening choices” ad a major challenge. In

addition, becausé of changing career patterns, career ¢ounselors predict that

in the future employers will be lgoking for. people who know how to deal with

change. Most of us can look forward to not one, but a series of careers. This type

of future implies.decisions, changes and adjustments. R
" Anticipating and reacting to charlge creates stress. As we endeavor to

accept, reject, initiate or avoid changes in our personal and professional lives,

tension, ambivalence and frustritjon as well as aptimismgstimulatign and

e

making decisions as. well as solving problems. Since we learn by doing,
experiences in*maﬂaging ckhéﬁge and solving problems can help us develggﬁ:

F

AL

“It’s the mﬁs}: uﬂlzapp@ ﬁéﬂpée who most fsa?r_" cfz:fmgé. " EM‘ignon
A e —— _ ——

SEE : . <L . ¥ st
The purpage’of this publication is to assist teachérs in deveéloping skills to
manage ch;a_f’gf e in personal, pfofessional and social settings. In-drder to be a
successful changé agent, one‘must develop positive attitudes toward chsange .
and cultivate effetiv

e
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rn processes for

As home economists we can also help others develop skills to deal with\ -
change. One consequence of living in this dynamie, fast paced society isthatwe| *

are confronted with increasing numbers of options. The decision-making Y '
process is-complicated and made more difficult due to the greater numberof .}

e decision making skills. Therefore, this p'ublﬁ:gtion is.




art I home gcunomics teachers dre challehg‘ed to clarlfy the:r- L o X
des toward change, to assess their ehange agent; knowledge and sknlls | R
. evelnp action- plans for’ m;tlatlng cha . ‘o ‘ v

art 1] is designed to assist home economrics te&chers‘as they help students SRR

ize, accept or reject, manage and initiate change in"their own lives, : *

. s for teaching students about exploring the concept.of change, managing. Lo . .
Inge, develnpmg change agent skxlls and 1mplementmg* change are pre— ; kS
e wmted :
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: - Change X
H ome Ecanom’wS i
Teacher

e

- “The're 1s. nothmg permanent e:zfcept Ehan}'ye ” Heraclltles (540 575 B.C. )

_ G A
Change permeates all aspects of our hves and 15\§ynonymnus with grawth development

. .and.learning. Although we cannot always predmt what changes will'occur, we do know that,

change will take pflace We can learn to manage'change rather than simply react to change..

* While change can be exciting and stlmulatmg, lt Iso creates stress Whh‘:h affects us - '

psychologically and physically.

\I,pdlvlduals plcture change in dxfferent ways Beloi F are somé “unage*" of changg. Are”. , ”

there specific “ 1mages ’ that reflect your mental plctu L) Df ehange'?"

v |+ 4 v ' t Z .
0 amnam ;

| O ®
D.. 0®.. N ®®

Draw in your v1sual coneept of Ehang‘e
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. How do you think your- students; co-workers, family, and friends- view change? What
', implications doyou think these virious ihages of change have for managing or responding to* .
* change? . . | R Y oy T
v .. Change has beth quantitative and qualitative aspects (Fabun, 1967). In a quantitative -
: sense, change is a meastirahle, observable event. For example, we ¢an counttheincréased use, . *
+ of electric power, the frequent changes in the price of gasoline, or the increase in knc wledge *-
.. Aflecessary to deal witha particular. technological invention.” Indicators of consumftion or -
; ' productién patterns as well asstatistics reflecting demographic trends illustrate quantitative
' . changes in sdciety. Many of these changes are external to us; they happen to us and require ,
o \f . reactions or adjustmerits on our part to degl with the “realities” that exist aroundus.
- Change is‘also a qualitative experience. In this sense change is less a result of actual ,
*. ichangesaround.usand more a product ofiour perception of how things are. Qualitativechange- s
~* - . includesour feelings and attitudes about the events and realities that go onlinour world. Thus,
.. eathof ﬁg‘ignoﬁfsg or gxperfences change in a unique way. - h - g Cot
v L Dealing with change in,a quantitative ‘or objective manner versus a qualitative or
R Subjective manner often requires different strategiés and techniques. Developing knowledge e
* . andebServation skills are required in the first instance while understanding personal values "
", or developing the ability to perceive the feelipgs of others is important in the latter-case.
-+ Our opertness or resistance to change influerices. how well we cope with external forces. -
.. thatimpel chahge as well as our own preceptions and feelings about ;‘ﬁang&. For example; do-
* " you think that change is p‘f_edicta,"blé!or does it just- happen? Do you welcome change, resist/ . v
oo chavige or doés it depend on the situation? The checklist onpage 8 by Guarnaccia (1978) gives” -
-7 »+ _ _you an indication of how you feel about change, ;. LT e e e
Le " Takea look at your responses. What patterns do you see? Do your: responses tend to beon - *

the left side, the right side or mostly in the middle? A predominance of X's on the left side - -
indicates a degree of resistance to change, while X's on the right side indicate openness to - -
.. change. To what extent are you more open to change than you expected? How would you liketo -
be more open fo change? Under what circumstances are you more open to change? . -
Let's take the following as an example. ' . e cl /

37 + In’a monthly home economics staff meeting, plans are being made for
- * changing the curriculum. The main goal for the change is to plan timely and
o . relevant units. In the clothing and textile area the emphasis will beon creating
“abetter fitness.” Students will make tote bags for jogging shoes, tennis racket ' 4
. covers, sweat shirts, and monogrammed warm-up suits. The intent is for the ¢ o
. nutrition units studied this semester to be reinforced by the clothing and }

i

textiles projects next semestar., : .
The teachers have different reactions. Pat is most enthusiastic;'as a jogger
she is already generating ideas for class dis ussions and new learning .
activities. Adele is apprehensive; as a non-athlete she finds even the suggestion
of exercise abhorrent. The fitness unit was not her idea and she had difficulty
expressing any enthusiasm at the staff meeting. However, Adeledecided that
she can most effectively manage the curriculum change by adapting her own
knowledge, attitudes and values. , . '
Since the staff meeting, Adele has ¢hecked out books on physical fitnegs;
she has attended the high school district track meet: and she has talked with
students about the new emphasis in clothing and textiles: Adele is finding the
. books interesting; the track meet was fun; and the students expressed great
¢ enthusiasm for the new projects. By dealing with change inbotha quantitative
and qualitative manner, Adele is beginning to feel more positive about the
proposed changes, ' ‘ T

How individuéls perceive change determines in part how they manage change. Openness.
or resistance to change may vary depending on how individuals perceive the consequence of
. change in their own lives (Areas in which change may have impact can be either personal,
professional, societal or any combination of the three.
. . ¥ . . v . ‘ . Ff} | ” . f‘ . =
Q ‘ . 4 ) 2 \_J .
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"ljlcijQiY_ép Feel About Change"
" Mark an X somewhere on the continuum which best ,rspre;iseﬁ't's_ yqur respanseo.the

following questions: . \ B -

=

) B . . L ) . aA ‘ Lf } !-, - - , . - 'g . .
1. When'I'm trying to change or.influence how others think gr act, | tend to be very . .
I R B S LSS REL LRI i
~ . 77 controlling: by advocating strong. . ., -considerate: by diplomatigally showing -
. persuasive arguments . how dur viewpaints differ

* 2. When people try to influence-my thinking, | tend ta react by - T ‘ .
' T RS SR R B RN |
_ : _ immediately revealing the fallacies of. ' ‘opén-mindedly examining, the validity of
- * . their arguments and holding fast Q\rﬁy’. “ their views and even accepting some of
’ beliefs : T e - what they say o '
: . . ) ® " - .

L 3 [1} ri‘)y own éammitme{hf-t_u growth and development, | tend to - S 1 Ii.
<. e e -y ]
‘w o set ambitious personal goals and then " remain flexible to see how conditions -
' work hard to achiéve them- * -~ " shift ahd direct my life -

o+ 4. Conflictin the form Df'afgun%ehts;.ssetiates. and tensions serves mainlyte  © - .
= } L L | ] PR NS BRI A ;Ji
' stimulate thinking about innoVations and, .

k]
changa o C e

S impede harmony and pf@é}éss_

" "- . 5. The.amount of social support which | need lgei‘are | take agtion.is - _
) | I TS S I ] -
minimal: | prefer to be independent and high: | prefer to be with my peers and

- even outside the group . advance with them as a group

6. The'best way for social change and Stogress to.occur is throygh a- o
o e I R S | _

- - == - charismatic Mader who drahatically ~ slow process of digcussiéﬁ and-parti-
g .~ .- points people toward a new ideal ' cipation involving all those people who
v - ra . T have something to contribute
Personal Changes :
‘Another beginning point for examining ¢hange is to reflect on changes i your personal
» , life. What changes have you experienced in the last year? Have you moved? Did you change
4 . "jobs? Did a loved one'die? Huve you altered your personal appearance? (W‘"as 'your health a
problem? Did you travel for an extended period? = B ' -
How .did you respond i.: the dernands of these chdangei?-Weré‘ you pleased with these
chahges, challenged by them, angered by them and/or disconcerted by them? Did you initiate °
these changes or react to them? - C )

, Itisinteresting to note that change per se, ntjtji,ist negative events, can haveasignificant
impact on our emotions or outlook on life.as well as our physical and mental héalth. A new job
or a new child can be happy events,sbut may require adaptions or changes that have far
reaching consequences for adjustment and satisfaction. Stratégies for coping with'changeare

* thus necessary whether the original event was viewed negatively'or positively. . - . -
- Professional Changes. s

In addition to the changes experiended at a persd}h@.l lével, professional responsibilities

also challenge us to make changes. In your professional life, what changes~have you




5

i _ / Allowances (RDA's) and the U.8. Sglect Committee on Nutrition's dietary goals might be used '-7

' R . . = . ) =

experienced in the last year?’Are you teaching new coursei? Are you working with new

- colleagues? Has funding for your program been augmented in the last year? Are you .

.attempting to do moré withless? Did you take on new responsibilities? Did you have a student

- teacher? Did you take a graduate course(s)?

_ " Professional’ changes that confront us. are often related to the advances and new
~developments in the different content areas'in which we teach. These new developments often
mean changes in curriculum ¢ontent and foci. For example, the new Recommended Dietary

A

as a basis for revising the nutritioh and foods curriculum. -

< _~Andther source of chinge Tor home economics teachers is the Federal vocational-
- ! legislation. One major-directive of the 1976 Vocational amendments. is that home economics’

teachers implement changes in their programs to eliminate sex role stereotyping. )
This legislation, combined with Title IX of the 1972 Education Amendments, has changed
home economics class make-up from being predominantly fermale to a more balanced number

- of males and females in classes. Although having males in home economics is not a'new

3, =

- phenomenon, some teachers are teaching males for the first time, .

 In addition to Having more males in home economics classes, médny teachers are also
having to adapt their teaching methods and materials to meet the needs of students of varying
ability levels. Student§ who were once taught in separate classes are now being mainstreamed
into the regular classroom. This change in philosophy will have important implications for
what is taught as well as the wdy we teach. . = s :

- State departments of education also issue directives which lead to procedural as well‘as
substantive changes in programs. Occasionally new courses and teaching materials are
developed te meet the goals of new legislation. Often new infofmation is needed on forms such
as travel reports, time allocations for classes or additional data on students. _ §

Besides the change directives from the Federal and state levels, teachers must also
contend with changes at the local level. There may -be changes in administrative and teaching
personnel. New people in'the school system often work to implement ideas which affect both
students.and teachers. Different approaches to teaching may be introduced. The teaching
emphasis may change to include more individualized or computer assisted instruction, Both

approaches require the teacher to change. The.introduction of modular scheduling, which.

allows for students to attend classes for varying lengths of time each day, may be a difficult

adjustment for some teachers.

Professional directives for change can come from within the profession as'well as from.

local, state and national levels. Whatever the level, we need to take an active rolein directing
\;?nd implementing change.

‘Societal Changes

" Besides the personal and professional changes we experience, society also forces us to

#change. The rate of social change is so rapid that we often find ourselves confused; frustrated

and even frightened. As home economists, it may seem as if we are groping in the dark as we
try to assist others in developing values, norms and procedures for coping with the unknown.

“Progress is a nice word, but change isits motivator and change has its enemies.”

—Robert F. Kennedy- . S
What social factors have caused you to change your curriculum in the last year? To what
extent have any of your students been concerned about pregnaficy, marriage, divorceg drug
addiction, -abortion, alcoholism, having their mother employed and/or personal career
planning? How do you discuss these issues ‘with your students? How are courses in your
program designed to help students develop skills to cope with problems in these areas?
Some home economics teachers have developed curriculum approaches for dealing with

&
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T change. For example, Slater (1978) séjggegi:gfd-‘,a variety of léarningvsétivitiéﬂfaré‘x‘-‘coping;. A

oo

~ with crisis”.unit that could be incorporated into'management, child devglopment, family

- living, consumer education, career education or single living courses. Sincethe activitiesina +

“coping-with crisis!’ unit can be highly motivating, students are likely to get invalved in the-

topics, ultimateljgiaffecting their behavior.

~-family lives; Susan Armstrong, an Arizona home economics teacher, develsbiiiy.

T titled “Century 21.”* The course is designed to help students develop the miturd)
. understand, manage, direct and use change effectively = Rl

‘whether to buy? When do you'discuss solar heating? Many believe that teaching to use new

L . R ; . 7;;6:;7; Ch
Recognizing the effect rapid technological and social changes have onuindividual and
BV course
needed to * -

: Sy x B 3 R 3 : “f}l‘ D +
* - Other forces in society such as automation-or the jnflux of new products nege}?sxtgtes our

- helping students learn how to make technology work for them. Where in your courses do you

include content about yses of computerized washing machines, microwave ovens and/or home -
computers? How are students encouraged to consider not'only what products to buy, but

" products should be accompanied by teaching old"survival skills like food preservation and . .
* gardening. What do you think? - ; ' . i T

. In view -of rising inflation and energy limitétio‘ns, Henderson (1978), co-director of the
Princeton Center for Alternative Futures, challenged home economists to continue helping -
people develop their consumption skills ard improve their productive skills. The trepd in
home economies education has been to place more emphasis on consumption skills and lesson
production. How do you feel about-reversing this trend? = = = *° _ ' :
Specifically, Henderson (1978) suggesfed that home economists consider teaching
students how to garden, renovate and preserve old houses, practice preventive health °

" behaviors (nutrition, eating habits) and establish and operate small businesses such as second-

hand clothing and furnishings stores. In addition, home economics students need trainingon.. -

how to effectively voice their opinions.on issues, e.g., environmental laws, TV advertising on _

~ children’s programs and consumer rights. Which of these ideas have you already incorporated

into your program? How would people in your community respond to Henderson’s ideas?
Where might you begin? ot A A I -
Energy utilization is another arei that demands our attention. Home economists can® \

- a8sist people develop new strategies fg?caping With the decline ofeme sources of energy. One

area where changing energy supplies is likely to have a drarhatic effect is on leisuredind

* recreation activities. Some people may no lorigér be able to afford to drive for pleasure. With
- travel becoming’more expensive, neighborhoods are likely to assume new purposes and

function more as an extended family. In the future, neighborhoods may provide cooperatives
for food, playgrounds, recreation; babysitting, gardening and sharing special equipment, like
camping glar. All of these factors can impact on leisure opportunities and stretch our abthty
to find new and.crgative ways,to use our leisure. / ‘ L4

Societal tfen‘d% and accompanying changes are one basis for making curriculum content
decisions within -home economics. If societal trends are ignored, the home economics

curriculum will bééome outdated and irrelevant, ceasing to help individuals and families cope
with changes in their lives. o

‘ Re@ﬂiis,&g to C‘h8<n"ge e

- “it will pass.” An advantage of this reaction is that we usually expé

Aswefacethe accelerating-pace of change in our own lives, our reactions to change may-
vary: Change according to Bennett (1971) “requires people to be deviants.” People are called
upon todeviate from their gld behavior patterns. Deviance creates stress. Thus, management
of stress is the primary task of anyone who initiates thange or is affected by change.
Introducing change raises the stress level of those who will be affected by the change. '~

" Possibly the most basic strategy for coping with the stress and anxiety created by the
prospéct of change is to do nothing, This passive reaction usually isgilsed on therationale that
ribnce less anxiety and feel

less threatened by the direction of thechange. A disadvantage of passive acceptance isthatwe

‘rarely contribute our knowledge and expertise in ways that'could affect the outcome. .

. 1Armstrong, Susan.“Century 21." qurse description, 1978.
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“Its thé: *natu*re of aman (woman) as he (she) grows. . . to protest against clznge
pm‘twularly ckangg fm‘ the better.” —John Steinbeck

£

trying to change others. Whq
depends on such things as:

1) who is bringing about the change;

2) what change is being suggested: and

3) how the change W1ll be 1mplemented (Wat%an 1989)

Our response to change §' more likely to be active if we are being changed or if we are

1
N

we are m«:rre hkely tcn resist the change Fnr example as teachers we are more hkely to develnp
a new innovative curriculum if we are involved in the planning process, if our ideas and
contributions are valued and if our admmlstrators actively support us. If we are told to
implement curriculum changes designed by others in our alassroom, we tend tg resist.

" Asecond factor affecting our reaction to change is the kind chhange being proposed. We
are more hkely to suppm‘t a change 1f we thmk the change w111 help us 1mpmve bur teachmg

keepmg w1th c;ur valuas prmnties and mtereats as well as ncnt threatenmg our aut@n@my thE‘
change will most likely have our sipport. We tend to be somewhat selective when deciding
which changes.will have our wholehearted support._ ,

Finally, thé implementation procédures affect our response to the change. For example,
our reaction to a cha ‘s more likely to be positive if the proponents of change are able to
listen, to empathize ana to reduce th¢/fears and concérns of those opposed to the change. The
likelihood of support for change is gfeater if we can question and discuss the proposal, thereby
cl'infymg pussmle mlscnnceptmns Also support is gained if we feel the proposed change is
open to revision duxing the implementz n process. Thus, the degree of resistance can be
redtieed if the partictpants know that they will not be “locked i in"” to a new pmcedure

Considering all the factors which contribute to our responses to chang‘e whether we are
pasntlve or nég’atwe is dependent pnm-inly on hnw we feel the change w1ll affect us and

us and Y‘H]Ul!‘é us f.D make ma,mr cha £ ,al_'e threatemng. It is a]sp threatemng nDt t@ be
included in planning for a change. We¥gnd to feel powerless in terms of controlling what is
happening. : ’

When we assume theroleof trying tochange Uthers. itis helpful to understand how others
react to change. Thus, when making changes in the classroom, we need to’ recognize our
studenta 1ndw1dual ltvelq of qel‘f E‘%tE‘tm theu‘ \falueg and thelr need% We must work to

Helpmg studenta deVElnp chang‘e ag’ent skllls and 1mplemtnt Lhange is easier when they
fcel gnud abnut themselves Then t}gﬁey are llkely‘tmmtlate and manage (hange inan effectlve

(‘)ppnrtumtma ()ﬁ t;he nthei‘ haml ﬁtudenta wnth lnw %v” ethm may re ist when Lﬂﬂfr(!ﬂtt'd
\Jvith (hange Havelm‘k ( 197h) repnrtu.rthese %Ludents may al';m he more (lependent on uthers

mrel\f fm(l thdt %ltufl.[lnn% ln\fnl\f ing Lhange are p(!rsnndllv hvnvfn iz 11 As a consequence, our
strategies for teaching about and introducing change may have to he modified for different

types of students,

When we are initiating change in the classroom it is important to consider both our

students’ values and our own values. Values are considered to he deep-seeded, lasting beliefs
about the most significant objects and ideals ineach person’s world. Recognizing, considering
a‘ml FE%DE‘(‘UDE ‘studentq vi lluEH whll& reveahng ourown values help; (‘reat@ an atmn:-,phvrﬂ of

=

Fwe are open or resistant to the proposed change most likely -
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the needs of our students. Needs which are not satisfied cause tension and frustration.
Students are more likely to respond favorably to a suggested change lf itreduces frustration or

leads to less anxiety.
When planning new classroom actlvmes we will be more effective if we not only consider

-the students’ levels of self-esteem, their values and their needs but also their involvement in

classroom decision-making. Students are more committed to the process of change when they
are involved. If the change includes their ideas, it becomes a part of them. Involved students
dre likely to encourage the actlve participation of other students, thereby increasing the
impact of Lhange

posntxve or negatWE depend% on haw mdwnduals pE!‘EELVE‘ the change will affect them
Knowledge of and involvement in the change process increases the likelihood of the acceptance
of the change by those who will be affected. Understanding how people respond to change can
nglp change agents identify which approaches to change are mu,s.t appmpnate
?

Theoretical Appmaches‘ to Change

How does change ogcur? Does it just happen or is tt a planned event? Bennett (1971)
identif’ied ChdﬁEE‘ a;{ a mmion fmm one equilibrium in beh‘fvim- to anut*her Disrupting the

whuh are resnstant to Lhange How du yuu advocate Lhaﬂge" What: as‘%umptmns do you m.;i.ke
about people? Lim (1976, p. 3) dc;veluped the following check list. Mark the'statement which
best describes the assumptions you make when advocating change.

1. kFagsume that people are essentially rational and will therefore respond
to my clear presentation of facts and the common sense of the approach I
am advocating.

[ assume that people changeonly when sufficient power is applied from
thé‘ a'ppmpriate authﬂrity

b

v,a,lu,as. and behavmri which tend: tc occur in a chmaisé ofupenneas and
- thrust when accompanied by personal and social support.

Did you find this hard to do? Are the assumptions you make dependent upon a
particular situation or issue? On the other hand, do you have a preferred way of
viewing all situations reqmrmg_ghdnge.’ .

Our assumptions about people affect the strategies we select to initiate change
I'he strategies we choose will vary according to the persons and situations we are
trying to change. We probably use different appma(h” to initiate change with our

students than we use with our co-workers. Chin and Benne (19(;»‘)) classified change
strategies into three categories; %

1) rational (cognitive),

2) puwerleg’islﬂgve’(behavlural) and

L

3) re-educative (affective).

Change ﬁtrategle‘s in the rativnal caleguly ate bascd on Lhe asauwnption that people a..
cational. If change can be shown to be desirable and beneficial, people will accept the change
because they are reasonable. The emphasis is on cognitive processes, [t is believed that if
people understand why the change is needed, they are more likely to change. The public
educational system, university extension service, applied research and research and devel.
opment centers are examples of rational approaches to change. If you checked statement
number 1 above you are likely to plan your change strategy in terms of what people need to
know in order to accept the change.

Ifyou believe that the application of some form of power— political, economic. or moral —

-
* .y
H. .
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" is the only way to bring about change, then you are likely to use strategies in the power-

leqislative category. At times certain groups attempt to exert pressure for change by usmg
non-violent strategies such as strikes, work slow-downs or freedom marches. Some groups
resort to violent Strategles like rioting, looting and vandalism as power techniques for change.
Changes are often mandated through the enactment of state and Federal laws and
judicial decisions. One difficulty with this_approach is the tendency of change agents to
overestimate the capability of political action to affect change. Desired changes do not always .
come about simply because a law has been passed. For example, the passage of the 1963

. Vocational Amendments did not resulf in the vocational curriculum changing as quxckly as

the supporters had hoped. Penple are more likely Yo resist changes based on strategies in this
category because the change is often being imposed from the outside (i.e., legislative

. mandate). If you checked statement number 2 above you are likely to use change strategies in

the power-legislative category.
When using political strategies, it is often more effective to combine them with strategies
in the re- Edu('atwe categcry Change strategles w;thm thlE gmup are based on the assumptmn

utxllzmg strategles w1thm thlE category are com:erned not or;ly w1th the cng‘mtwe but also the
affective aspects of change.

- According to this viewpoint, changes in certain practices or actions occur as the persons
involved ¢hange their attitudes and values. Change agents using this approach recognize the
importance of the individual’s attitudes and values and understand that just presenting the
individual with knowledge, information and a rationaleé is often not sufficient for effecting
behavioral change Ifyou cheeked statement ﬁ‘ijmber 3 abc’)ve you mﬁst likely utilize change
strateglea take mto atcﬂunt th mdnvndual 5’ valuea att;tudes and feelmgs w1th1n an
atmosphere of trust, opennessand support (Chin and Benne, 1969).

Change strategies are categorized by Chin and Benne (1969) on assumptjons about
people’s rationality, behavior and attitudes and values. Strategies from these three cate-
gories—rational, powet-legislative and re- educatlve=may all be used in a single change
effort. The strategies selected however vary depending on the situation' and whe will be
involved in the change process. Knowledge of these basic assumptions can help change agents
be more effective in their efforts. .

The Change Agent - “ -

A change agent is a person who actively works to bring about change in individuals,
groupsororganizations. A change agent is a key person in the change process. We can be more
effective change agents if we possess or develop certain qualities. Jarrett (1973) identified
particular knnwl&;dge skllls cmd dttltLdE‘E‘: whmh seem tD facllltate the Lhang‘e prmeq‘%

ﬂrmture and interdepenueme as well as t.he purpnse and fum:tmn Df the orgamzatmn wnthm
whi¢h we and others are involved. we are more likely to be successful. Being able to identify
d‘ld utlll.&é lnfurmal LhdnnEl‘a and k&_y lndl\udualq wnthln an urganlgatmn {e.z.. school, the

%kz[[s whn:h tuntrlbute to one's effectlvenass as a Lhange agent mclude the ability to
develop a plan of action for change and to relate to people during the change process Prior to
developing this plan, we need to be able todiagnose the problem in order todevelop a strategy
for implementing the change. During the developmentof a plan of action, interpersonal skills
play an important role.

wzk

“The art of progress s o preser e order amid change and o preser ve change

amid order.” — Alffed North Whitehead -
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Anotherskill which is useful in bringing about change is the ability to create a climate for
growth. As teachers we can encourage or facilitate the change process by creating an
accepting, warm atmosphere in our classrooms. In a positive, honest environment students are
free to explore avaflable opportunities, thus develop new skills and attitudes. When the
teacher”provides fof individual differences, recognizes and encourages students progress,
listens to students gpinions and ideas and is open to g"rowth. an effective model for change
behavior exists.

The attitudes fiewed as essential for a change agent are loyalty to a profession and
commitment to working and involving others in the problem solving and chd nge process. Qur
success as a change agent is often related to the degree we can involve others actjvely in the

process. [norder to involve other people in the process, we need to be flexible and open-to DthE‘r
people’s ideas. . -

In addition to these change agent qualities, Hall ( 966) identified several characteristics
which indicate an individual’s openness and will m’g‘nesst change. By possessing these change
oriented characteristics, we are more likely to ga/m the support of othersinour change efforts.

The first characteristic is courage. Chogsing to change requires the courage to be
different, to take a®tand, to speak uf. By verbalizing our ideas we often discover others who
are experiencing a similar desire to change. ()ftEﬁ our ideas are the catalyst others need to
explore a new direction for change. .

Hownesty is another L,hgi!‘d.Ltf:‘r e of u person who ls amenable tochange Before we can be
upen tochange we need to be honest aboutourownbehavior and assume responsibility for that
behwvior. Changing our behavior btgln‘a with our 1dent1f\, ing the néed for change and then
chousing to change. :

Recognitionvnthe part ot the individual that . hange la needed 1s 3 ot an additonal factor
which contributes to a person's willingness to change If we do not recogaize the need for
behaving differently we arenot likely to be motivated to change Infact, we are likely to resist
change unless we can see purpose i changing

Hall (1966) suggested that indj
recognize a need for change, the,

"iduals who are wpecths Lu L‘:huiLEL wt e goud o teaded Oniew o

1ext step is to identify our goals and plan strategies for

at

meeting those goals Some strateﬁlea require more change than others

Aschange agents we need tnaLcht notonly other people but ourselves Hall (1906) nuted
the work of Carl Rogers which’ lndlLdtt“ﬁ that the greatest change occurs when we are able to
accepl rather than reject uur'qeLVks As teachers we can model change orlented behavior 1t s
lportant that we know who i\.r are Our values and ideals should be congruent wuh ur
sume L quLe; We ahnuld teagh hume- Econnmlw as We ex pt‘[ lence it

toule secure we fee l-r'Pk' pt‘r‘ﬁuﬂﬁ L}n mure vpen we wlll br tu U“It‘la ublnluna ;Lnd ¢ hulu:'s ()Lhu
peuple’s uplr.luns and 1deas dre not da threatening when we feel good about ourdelves

Erfirtis the ninal characte, 1atic of pevple who are open to change. Inorder for cha., v b

W we have Lo be \fllllng to work and put furth somie effort Change is seldom casy If oo
wanl to coeate change we first have o accept that responsibilily assess the gualities wind
charactoristics we have Llignlln thvoe we may nesd W develop and findlly worh hard to
huplement vur plaa /

Effective caanga ... I Lo I S P N R TR TRIY N TSI
¢ .obilned voitn Gpelh s (Ca fage pooal st g scif ace, lanie acd gonalne citurt o Lo ut e
W a change agfenl’y ducchn as u!lé asat nes dffovent roles dut lag Lae chahge Procesa

f Y
AMod bl sk,
| /

b Foovne, s hied / ‘ . L‘
g ose fependsonwhaft o000 \}.‘ I e S UL N RO  FEEY SEN A
Bt sblem Once we havelcur s 1o (SR I} PRI § TR Y S lh,\l cobdeny the o satety i

become Lavolved i thel"how' of :}Z\L\gt‘
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Havelock (1973) developed the following model for change. The model includes steps:
(1) establish a relationship with the group, : : .

" (2) diagnose the problem, L
(3) acquire resources,

(4) sélect the solution, -
(5) gain acceptance and adoption and 2
(6) stabilize the change. 3 . :

. A change agent may assume a number of different roles in this model. Havelock (1973)

identified' the four major roles of a change agent as catalyst, resource-linker, solution-giver

and process-helper. All of these roles may be useful in the change process. J

Ve

“It 1s the first step that counts.” —French proverb

By looking at a typical situationthat could arise in a home economics department, we can

understand how the six steps in the model flow together to form an overall strategy for change.

Jané, a home economics teacher, has taught five years in a four-teacher department. She
>stablished a good working relationship with the other home economics teachers (Step 1). For
example, she made efforts to get to know them, worked on committees, was cooperative and

open to their suggestions for ways to improve her teaching and took time to find out about -

other people’s interests and concerns. .

Using this as a basis of support, she was ready to move on to Step 2—diagnosing the
problem. She was concerned about energy-related issues and believed that energy-use
concepts should be incorporated into the curriculum. She discussed this conicdrn with’her
department chairperson, who asked her to present her ideas to the other teachers at their next
department meeting. She decided to assume an active role by first pointing out reasons why
home' economics teachers need to change curriculum content to include energy-related
concepts in order that students understand the relationship between personal and family

decisions and energy-usage. In this case Jane took the role of catalyst. She was concerned

about the present curriculum (i.e., omission of energy-usage concepts) and brought the
problem before the other staff members. She initiated the change process.
Step 3 of the change model entails resource acquisition. During this stage resources were
identified which could facilitate the change process. Resources'may he people, places and/or
information. Jane acted as a resource-linker by identifying resources within and outside the
department that were useful as the curriculum was revised. " &
-Having identified a variety of resources for solving the problem, the home economics
teachers were ready to select a solution (Step ™). Jane also assumed the salutii)nééiveg role.
However, just because she had a solution did not mean others would accept it. Jane had some
ideas about how to incorporate energy-usage concepts into the curriculum; however, she was
careful not to give the impression that _she had all the answers. All her co-workers were
involved in selecting a solution for incorporating energy concgpts into the curriculum.
When Jane succeeded in getting the teachers to want to change, to identify a variety of

resources and to select a solution, the teachers determined the procedure for implementing the.
soltuion. During this stage an implementation procedure was accepted and adopted (Step 5).°

Jane assumed the role of a process helper by assisting teachers as théy identified a coursé of
action and carried out the implementation respensibilities. Jane also encouraged acceptance
and adoption by modeyng thé attitudes and actions necessary tojbring about the change..

During the final step, stabilization, the home economics teachers developed the ability to
maintain the changes that were implemented. Jane assumed the role of encourager by
focusing attention on how home econamics teachers can be change agents. ;

Havelock’s (1973) model provides a framework for implementing change. The process
begins with establishing a relationship with the group, followed by diagnosing thefroblem,
acquiring resources, selecting the solution, gaining acceptance and adoption and finally
stabilizing the change. Throughout the process the change agent often assumes the role of
catalyst, resource-linker, solution-giver and/or process-helper. Thus, change agents perform
key functions in the change process. .

*
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rga y to became mvalved in the r.:hange 1mplemgntatmn pmcessg leen that you gstabllshed
rapport within the envimnment or arganizaticn in which you want to initiate change youare

overal planmng prm:ess The action plan prEsented belaw is adapted frnm Wmnf"n A Ag&m‘s '

of C‘ha&ge (Aurich, 1978) and, is consistent with steps identified by. Havelock (1973) ulfhe

previous section. The plan of action mcludes the following steps: .
(1) %Entlfy goals and objectives, : :
(2) 1dentify resources, “ !

3) ld\gntlfy potential support and uppnmtmn
o (4) pl' n .n:tmn stmtegles .

antmm dm&dzum f(LCl‘z t}lé‘ bfmrz,mrzg 1S /zu[f the deed.” —Latin Proverb

. a2 e

Stéj 1: Identi} gnals and objectives.

= M ] (

Examplg Admlm&.tmtnrb e.nd tvanhtr—s work to lmplement Title [X guidelings.
Identify the change: \

C. liast alternatn e ways of bringing about the Chaag.

«;\
\k
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D.- Formulate the objectives. _ ' ‘
The following procedure might help. :

1. Project into the future—siy¥'months, 1year, 5 years. In specific terms describe what

should happen six month after the change has taken place. What changes do you

want to see 1 year later? Five years later?

=

“The farther backward you can look, the farther Jorward you are likely
to see.” —Winston Churchill

[

2. List these changes, identifying as r]%an,y as come to mind.

L
——

2 {
3 Probably wwore changes were lated than un i, accoinplished  RBvaluate the
alternatives: Which ones are most important? Which ones are most achievable?
What are the priorities? These alternatives become the objectives.
Example. To implement a planfor eliminating sex bias in the home economiles
curticulum and department ' ,
"List the objectives



Step 2: Identify resaurces : .
T [ditially it is important to know who are the “pécnple resources. Whocan and is willing to
do what? What special knowledge and expertise do the resource people have? Consider where
these peﬁple are—some may be w1thm the system while others may be outside the system.
A.“Special knowledge and expertise -
Example: Several teachers in school have participated in Title IX implementation
workshops; 4n advisory committee member has written a_column for the local
newspaper; two of the home economics teachers have held leadership positions in

several professional organizations.

ExY

— ‘ B. People withirn the $ystem - 7 ‘
C E}gample: The chairpersan Df the Engliah department has added a cc:urs‘e on “Wamen

=

C. People outside the system .
Example: The Title IX consultant in the state department of education has volun-
teered todo a Saturday workshop on evaluating the progress of Title IX implemen-
tatmn chal women's urgamzatmna like NDW and AAUW have developed materlals

4

What data are already avanlable tcn suppart ynur paaltmn"‘ Example Title IXSEH_

D Data avallable I

Step 3: Identify potential support agd opposition.
A. Review the objectives.
B. Identify who is likely to ﬁuppurt the effort. One of Lhe quickest ways to do this 1o to
think about who will gain from the action. Who is likely to lose? Do not rescrict
thml{mg at th!s pumt (on%lder all puqsﬂ)le sources nf“psuppurt

: urgamzatmns women'’s ng’aﬂlédtl()h‘ﬁh p

Identify potential supporters.




;‘Enoiuledge and timber shouldn't be much used until they are seasoned.” O.W.
Holmes ’ *

- C. Identify who is likely to oppose the effort. .
Those people who feel that change means a loss of power, status or money are likely to
opposethe change. Example: Coaches may oppose Title IX implementation if they believe that
N increasing sports opportunities for females will result in a reduced budget,for males.

’ Opposition may also come from those whose roles will be altered. Change is threatening,
therefore people prefer to support the status quo, the known, rather than risk change which is
unknown. Once the potential opposition has been identified try to dgte?mine the objections so

~* that they can be countered with facts and arguments,
Identify people who might oppose the proposed innovation.

=

Step 4: Plan action strategies. _ :

, Now it is time to formulate possible actibn strategies toaccomplish the objectives. Again,
do not limit the possibilities. Identify all potential strategies. Example: Prepare a report on
Title IX violations in the vodational programs; make suggestions for improvements and
present to administrators, school board and PTA.

—

)

{

B ldcauty the ol aleglen whilch are st Hhely o help reach .0 goual(a)
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C. Look at the strategies again. What changes are needed? Who would make decisions

about these changes? Identify the decision makers, How can they be influenced? -

- £

L ' ’ ’ )
D. Finally, before selecting strategies, consider the time, energy, and money needed to
carry out each strategy, : :

E. To clarify responsibilities complete the following chart; /

BY ANTICIPATED
WHO WILL DO WHAT WHEN OUTCOME

Step 5. Implement the plan

Now you are ready to begin tipletienting the plan Ihe action plan s o guide and an
organizing point for the change efforts. Sometimes plans which appear effective on paper are
not in practice. If the change agent is flexible, s/he can try another approach,

(Change agents working in a schoeol system are likeTy to be more successful when they use
the established school channels. Receiving written responses from school officials clarifies
their position on the prospective change and increases the likelihood-of success.

Step 6: Evaluate the results.
The final step is to evaluate the results and determine how effective the thauge offurts
have been (Aurich, 1978). Acfion is not complete until it has been evaluated;
A. Was thisanappropriate problem to work on? Was the goal stated accurately? Were the
objectives appropriate? Clearly stated? [f not. in order to continue with the action plan,
go back to Step 1.
5. Were some important resources left out? [f s, g0 back to Step 2.
C. Were potential support and opposition grou ps identified? Was everyone who needed Lo
be involved in the change process included” Was everyone who needed to be informed
about the proposed changes informed? If not, go back to Step 3.



D. Why were some action strategies more e ’ectlvethannthers?Wereappmprxatemtmn

strategies selected? If not, go back to Step 4.
E. Did everyone understand their assignmenbs? Were assignments completed? Did the
plan have the outcomes expected? Was the ¥imetable reaistic? If not. do additional

action strategies need to be planned?

L4

éhul whether you achieved your df’hll(’d (}za nge or nm‘ v:'elebmz‘e f}ze good ¢ ffurt
you made, and your w m/umj f()(]@’fhf’ (Aurlghi 1978, p. 11).

. Change is a constant in everyone's life. C hange is experienced at personal, professional
and societal levels. The challenge to teachers is not only to manage change but also to direct
Lha.ng e. Effective changedirectors understand factors which influence individuals’ responses
to thange, These directors ean fulfill the varied roles of a change agent as they provide

leadership during the planning smd implementing stages of the Lhange process.

ERIC

Aruitoxt provided by Eic:
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Change

and the
- Student:
Learning
Activities

Teachers have a responsibility not only to be involved with change but to help students
explore the concept of change and develop sﬁills to manage and initiate change. The following
learning activities are designet to help in this process. This section is divided into three parts.
Firstlearning activities are presented which will involve students as they explore the concept
of change, describe changes in their lives, identify attitudes toward change and recognize how
these attitudes affect change management. The second part includes learning activities
designed to assist students in determining how they have managed or are managing change in
their own' lives. Finally, learning activities are presented to assist students in d. veloping
change agent skills.

All parts follow a similar format. First objectives are ligted, followed by prineiples and
then learning activities. Evaluative questions and forms are included within the learning
activities, . '

These change concepts and learning activities could be incorporated into many content
areas and adapted to fit the needs of individual classes and students. Hopefully these teaching
ideas will serve as a springboard to stimulate additional ideas for teaching about change.

-

o

EXPLORING THE CHANGE PROCESS

Vi

[ o]

Activity Area 1 - Personalizing Change

Objectives: The students will be able to:
——recognize that change takes many forms,
—personalize their definitions of change,
—describe recent changes in their own lives,
~identify inevitable changes in their own lives,
—share personal change experiences in a creative manner to see how individuals are
interrelated. :

Principle: Each person's definition of change is dependent on his/her stage of development
and previous life experiences. v

Learning Activities: _
1. To introduce students to the concept of change, the teacher might make a transparancy
listing quotes about change. Some examples follow.
® “For a thought to change the world, it must first change the | ife of the man (woman) who
carries it. It micst become an example.” Camus

17
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® “Everything changes but change ataelf John F Kennedy - T
® “Change is alaw of life. And those who look only to th€ past or present are certain to miss
the Sfuture.” John F. Kennedy - :
® “The world is a scene of changes; to be constant in nature is. inconstancy.” Cowley

&

2. Students might brainstorm other descnptmns and aspects of change.

3. The teacher might ask the question “Does anything remain the same or does evefything
change?” Follow this question with class discussion gontrasting inevitable changes with
things the students would like to have remain the same. Inevitable changes include things
such as age, health, responsibilities and relationships. Things the students might like to
have constant may include world peace, religion, friends, family, health and freedom.

4. To illustrate that change is dynamic, the classroom bulletin board might be based on the

- concept that change kappened, happens and will happen. An example follows. j
o N CHANGE . . .
Happened | Happens will Héppen
Yesterday - Today ' Tomorrow

The teacher might ask the students to find pictures to illustrate these ideas. Pictures to
consider might be fashion, hair styles, huugmg furniture, household equipment, types of
families and family activities.

5. A transparency of examples of “Happinessis...” or ‘Lave is. . .” cartoons might be used
to introduce the congept of change to the class The students might prepare cartoons to
demonstrate the phrase “Change is. ” These cartoons could be reproduced in a class
booklet, displayed on the bulletin board or transferred onto t-shirts.

6. The students might complete Change Activity Form #1.

7. a. Afterdiscussing personal changes in their lives, students might bring something to class
that represents a recent change they have experienced. Some examples might include a
hobby (camera), job (uniform), friends, (picture), hair style, braces (applied ar removed;
before and after pictures), courses (books), room arrangements (scale drawings), loss of a
pet (leash), or hospitalization of a family member (card).

b. In small discussion groups students might share their changes and try to combine thern
in a sentence or two. For example: Josy started a plant-selling business; Jim got his hair
cut: Bob became assistant manager of a local restaurant; Susan was elected student council
president. A sentence might end up as: After getting a hair cut, the student council
president sold plants to the restaurant’s assistant manager. This is a fun creative process
that will help students think about each other’s changes.

8. a. Arrange a field trip to the local Senior Citizens Center where a panel of grandparenu
might speak to the class about changes that have occurred in their lives. The panel
discussion might focus on changes in home, work, mmmunlty leisure, health and life style.
The senior citizens might express their Luncﬁf\z md give advice about changes in the
future, ,

Lb. Follow-up class discussion of field trip(could include the following questions: What
Lhﬂng’(—‘% did she panel discuss? How did the effect of the changes vary depending on the
participants sex, race, occupation, birth pla(e (rural-urban)? Which changes ‘were
_experienced by all participants? Which ch were unique to specific x:mrtlcxpantq'?

What f;utnrq Luntrlhut(;d to Lhﬂﬂg‘é‘% bemg general or specific? How were their concerns

4
) ') n-
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-Change Activity Form #1 : [

5
b 1

Directions: Complete the following sentences with the first thoughts that enter your mind
1. Change is . _

2. A change in my life that | feel good about is____

7=

3. Changes make me feel ____

4. I'm excited about changes when __

4 = .

' .
5, Change affects my relationships with Dther people by

| dread change when __ -

new community every few years imakes ne

8. Staying In the same con nmunity for a long time ..

10 In the future

Q ;’ b
ERIC ' S
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: Af:tlvhar Areag Etploring Attitudes anard Ghsnze ' J B v g

Dbjectives' The students will be-able to: S R o
- - i ~—identify their attitudes toward change, Sy \
e —list attitudes whmh contrlbute tﬂ effectlvely managmg change »
PPinEiple Indl\nduals attltudeg toward chapge mfluenee theu' abﬂlty to effectlvely manage e i
change S . ST o S I J
. y -
Learning ActiVities ’

: 1. a. Introduce students to the ccmcept. of attitudes -toward change by having stu!dents -
A - complete Change Aétivity Form #2. Afterstudents have compléted the'Em discusstheir
: © ' responses to each statement. ‘
~ b. Students might compute their change attitudes re by adding up their scores for, theodd
0 ) : . numbered statementa (Score #1 on the form), and then adding up their score for the even
R "+ ' - statements(Score #2 on the form). The odd numbered items are change resistant and the -
even numbered statements are change supportive. Therefore, the higher the score on the
. .~ evennumbered statements, the more favorable one is toward changé. A score of 18 is the
S - highest possible sgore for each index. The hlgher the score pn add numbered statements,
B the more resistant one is toward Ehiﬂge _
c. Students may nompare theu' twn scores. Are they more favarable or rESIEtant toward

: reactmn" What are's some rea.scms for the:r reactmns toward change‘*

! : : 2: a.Individuals’ attitudes toward change influence how effectively they can manage chang‘e
One's self confiderice, enthusla.sm, aptlmlsm flexibility; willingness to accept responsi-
‘bility-and self control affect one’s ahjlity to manage change. Students mightrole play these .
attitudes and skills, Dlscussmn could focus on how an attxtude ur skill can help a person -
manage change. | _ , o o

Suggestlons for role play mtnatmna ;o S ;

- Optimism. Being positive helps one accept change more readlly Lori is enrolled in the
. home economics cooperative education prograni. She has been working for § months at a
fabric store. She really likes her job. On Friday, Mrs. Reed, her boss, told her that she was
= pleased with her work and in two weeks would like her to begm working at her other store
‘ * across town. Role play Lori shnwmg an optimistic attitude as she talks abmlt this change'
with her best friend.
Flezzbzlzty Eemg ﬂexlble helps ene adJust to change J ohn pre: reglstered fm‘ hlS fall hlgh
“the human relatmnshlps class he had scheduled was clused Role play John havmg a

flexible attitude as he talks with his counselor. ‘
E'nthusidsm for life. Being enthusmstu: and enérgetic contnbutes toone’s ability to manage
change. Joe’s mother received a promotion, which requires the family to move to another
state and reside in a different kind of community. Rule p]ay Joe being enthusiastic as he

tells his friends about getting to move.

, _ Willingness to ‘accept uricertainty. Changes are aecampamed by uncertainty. Sara’s mother

N : .and father arehaving marital problems, Last week her father moved out. Sara is uncertain

about the future. She wonders if her parents will get back together. If they don’t what will
happen to her? Will she stay with her mother or go with her father? Will she be movingtoa

* - new home? Role play Sara talking over these concerns with a teacher.

. Self-Confidence. Being confident in one’s own abilities makes jt easier to manage change
George worked on the lighting erew for school pmdg:ffons to past two semesters.
Yesterday the drama director asked George to head the crew. Role play George talkmg

* « with a friend about the new assignment,
- Self-Control. Being able to control emigtions helps individuals think more clearly and
behave positively when coping with change, Angela has just found out that she did not make
the basketbal] team She Spent months practlcmg and training and is very disappointed.

2
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1,

2.

x’ } .‘

' Eh:’ngiAetlvlty ani w2
. R

All of the- time =3
ome of the time = 2 ,
Qne at the ttme 1

Ej

Eefcre I will try samethlng new, I have to ba sure it's wcrth my time
. Whenaver I-hear about samathing new | 'can't wait to try it.

. Whan I'm SEtleIEd with a situation, | don't want snythtng ta changaﬂ

I can't afford to stap Iearmng dtﬁerent ways af dﬂlng things smce changas occur so

rapldly

When new ways of damg scmethmg are introduced | usually wait tcr someone
else totry them first. , . ‘

. | make an eftort to keep up wuth new developmems in areas I’ m intetestad

. s/
. thlnk people waste too much time twmg new ideas, whn;h aren't fully davelaped
. | likp seeing new places and meeting peapls.

: Since trying new prccédures causes problems and stress, | prefer to engay thlngs

the way they are. v _

I'm always trying out new ways of doing things.

I prefer to use tried and true ways of doing things.

[ like rearranging my living environment,

score #1 (score for odd numbered statements) ______
score #2 (score for even numbered statements) _____

o

21

, - Dtrectia’ns Haw accu?atsly do the following statements retlect your attitude toward chaﬁge‘? Hate
" them using the tollawmg scale. . .




* b.Afterrole p]aymg studente mlght dlseuse the pDSltlve ettxtudes dlspleyed by the “actors”
“r .~ . and why they were able to be positive. Also they might discuss how each could develep
. additional pesitive attitudes toward change. Possible responses might be: A
' ® [fyoii dan identify how the ehenge can beneflt you and ethers, you are likely to be mere»' B
~opentochange. = . .

_change. . . o
If yeu are in good health you are ldcely to have an easier time edjuetmg-m ehenge! :

3
L]

_ MANAGING GHANGE
S, ) Aeiivxty Area 3 Managmg and Predieting Change

Dbjeetwes 'I‘he etudente wdl be able to:
—categorize changes that have oeeurred in the past, yean‘
—-compare different ways individuals manage change, ’ o
7 . Lpredict possible choices they ‘might make in the future, = = -
R —1dent1fy what they would like tn retain in thef_ut’ure

Prmelple An md1v1dual'e attitudes tdward ehange influences hls/her ability’ to manage
change. /] . .

Learmng Aetwltlee . :
1. Dividestudents into small groups'and give each groupalarge poster ]abeled thh oneofthe
_ following topics: our families, our town, our friends, our school, ourselves, our nation,
a. Students might list changes that occurred in each category during the past year.,
b. Posters could be displayed in front of students. The class might dleeues responses and -
add changes to each list.
c¢: The following questmne might be addressed
& Which changes do students feél most positive ebdut'? Most negative about? What
factors contribute to their feelings?
® Which changes are controllable? Why or. why not?
e How can students influence a particular ehenge"
@ What kind of changes do students expect in each category in the next 10 yeare'?
' "~ ® What can students do now to prepare for those changes?
2 a. Students might sketch or find pictures of the houses they hope to live in twenty years
" from now. The teacher mlght initiate student “flashbacks” by having students reflect on
the numbers and types of homes they-have lived in during their lives. How did they feel
when they found out about the move? How did they prepare for the change? What made the
change easier?
b. Students might interview their parents te ascertain the different types of homes their
parents have occupied. A possible interviéw form follows (Change Activity Form #3).
c. Students might discuss trends in.housing and how they feel people will respond t6 these
changes. Some trends to consider might be: solar heating, thermal glass, underground
housing, multiple family dwellmge zero lot line, mobile - homes, restoration, size of
dwellmg Students eould reﬂeet on thelr own feelmgs ebout theee ehangee

Hew do other pedple reepond to ehengmg‘ etyleeﬁ Some people

® ignore current trends and wear what they have, ‘

® alter their old clothes to be more fashionable, .
® sell their old clothes to purchase new ones, '

® save their old clothes until they come back in style, |, ) -

- g™
e =

e Ifyousee ehange as ehallengmg rether than defeetmg, you are hkely to be mare opento . . -



* Change Activity Form #3 -

5 -

1. .Wha‘n:géou' ﬂfag left home what Kind of hemé'dig you fh'a\ie?fn S ; * —

. Lh

i

.2, How was moving from home a positive.or negative experience?.______~ . . . N

) - ) i ) N i

3, What did you do {6"prepare for your mcve'? I SR S - S

ST ' ¥ R

4, How}arfrom.yourférnil'ydid\yau_r;’nc:Ve?;, — — , _ }b 2.

5. How often did you move? -« _ P —_—

%

Si’WhydidyéurgDve’?!;,‘,, — —

1 7. How many types of homes have you IIVEd in? (Such as darmitcry, apartment mabils hcma. ’ :
" duplex, smgle farmly dwelling, etc.) __ i N — e ta - e .

8. In what ways was it difficult to make these changes? e f_!'

9. Which changes were the most difficult? The easiest? — -

10. How did you manage these changes? _____ - SR _

1




B . aeleet aeeessonestumaks thenr ald clpthes look styhsh
vt e ‘makenew clothes, L
P " . buy new clothes to keép up w1th the-tlmea and{or o
Lt .07 . e combine some.of these alternatives, L ' ’
" et b. How'do you cope with changmg faahx:ma? Ways pengle respand‘tﬂ and mﬂnage new
. trends reflect their values. - Lo o
“¢. Are theres any desxgns or quallfles m current styles that yc:u would llkeﬁfetam in the;,
' futlﬁlr'e'il IR . i o

| ‘ . . LI P P ’» ) i ) » )! I ‘,;
Activity Ares 4 Assessin% the Stresgful EIfects of Chgnge ; S

‘ Ob;ectwes The students will be able to , o !s
—analyze Holmes’ Life Change Stress. Index, "
—list changes in their lives during the past year, .~ - 7% . oo
'~ —develop a class Life Change Stress Index for teenagers, T
sassess a personal stress score fDl‘ the past year.

anztple; The number D__f changes experieneed affects ‘pezfsonal stress'and adjustment.;
. . . Ly : . , ‘1 .
Lenmmg' Activities: : Co : ' |
1. Makeatransparencyor dxstrihute eaples of Holmes’ Life Change Stress Index to the glass
. - Have students work in pairs to assess how stressful each event would be to teenagers. Have .
T students rate each Life Change Stress Index item on ascale fmrn 1to10 w1th 1 beu'ﬁg the .
- -"lowest stress and 10 the highest stress. , ’
~_a. Compile the student ratings for each item. R o
~ b. Rank the items from hlg-hest to lowest to show the seale ie., Whlch Ltems areatth jtup of
" “the list and which items are at the bottom of the list? : :
. Studehts could list changes irrtheir lives or lives of other teenagersduring the pastyga
use the lxst to develqp a. foe Ghange Stress Scale fm- teenagers Iterns mlght ine ide

\ﬁ».:m

_teenagers?

-4, Tofurther examine change and stress the teacher mlght d;reet class dlscussmns b j askmg "N
some of the following questions, - !

e ® When you examine the changes you have expenenced have these chang had a _- .
" positive or negative effect on your life? :

. Whlch stress was the e351est to manage and whmh was the mnst dlffxcult’?

and wa.sthe most dlffu:ult ngen the hlghest scm'e" ‘1

® Consider your reactions to each change you experienced. In the future weuld ou like °

to respond differently if a similar event occurred? If so, how? What are somp ways

: teenagers can deal with stress.intheir lives? Recommended techniques might include:
v talking with a counselor, parent, minister, teacher or friend, getting enaugl'%:leep,
' eating correctly, exercising, meditating, breathmg exercises, delvihg into a new.

v . activity. :

a® Peopleof different ages experlence different changes and respond differently to them.

Sometimes when a person experiences too many stréesses s/he becomes physically ill.

Think about an older person to whom you feel close. How would s/he respond to some of

. ﬁ,-é the same stresses you experienced? Discuss this issue with a partner. Have a large
grnu;ﬁﬁxseusamn to summarize glass memberg ideas. .
. )z . f-ﬂ/\ =
. g
) - —~ . '
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CEvemt - - v

" Death of Spouse "
Divorce 4 "

' Marital separatlcm RPROL ST

Jailterm | | .
Death of close famlly membef

‘ F‘srsanal injury or’ |Ilness

Marriage

.-~ Firechat work e
- _Marital rgr:ancmatian o
" Retirément” " . v S
- ~Change,in heallh of famny member
" Pregnancy S

Sex dlfflcultlgs ™

Gain of new family.- member

- Business readjustment

Change in financial state™”
Death of close friend. " * 7
Change to different line of work -

Mortgage over $10,000
Foreclosure of mortgage or loan

" Change in responsibilities at work

Son or daughter leaving home

Trouble with in-laws

Qutstsndmg personal achievement - —=— .

Spouse begins or stops work
Begin or end of school
Change in living conditions

. Revision of personal habits

Trouble with boss
Change in work hours or conditions

- Change in residence

Change in schools .

'Change in recreahoﬁ

Change in church activities

' Change in social aclivities .

Mortgage or loan less than $10,000. .

‘Change in sleeping habits

Change in number of family get- tagethers
Change in eating habits

Vacation .

Minor violations of the law.

Holmes, T.H. & R.H. Rahe. The Social readjustment rating scale. Journal of P.syshgsamaﬂc Re.sgan:h h
1967 11, 213—218
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o Change in number of arguments with spuuse '
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" much time and emotional ener;

i~ Aetivity Area 5- Prepqung\‘or Future Chnng‘es e SO N
O 'I‘offler (1970,) suggeqt;ed that.one way to prepare for, futlire ehapg’es is ﬁy sssessmg‘ hbw P
£¥ is invested in different parts of one’s life. The next atep isto ’

predlet hﬁW our tlme and Eneréy mvegtments rmght ehange

- Objectives: The students will be able to:

' Prmmples

j beneficial. However, Toffler(1970) stated that for many kinds of crises, ie., frequent move

.. —assess the approxjmate amount of time and emotmnal energy they mvest m different-
. activities-and relatmn* hips,
. —predict how thlg amnqnt ftime and emotmnal energy e‘xpended in dlfferent aEthlf.lES
" and- relationshlps may change, - . - L

endentlfy ways to prepare for and manage these changes

- . One's stage in‘the life cycle affects how much time and emotmnal energy 15 m‘?gsted in
sdxff srent activities, and re]ationships.
. Assumptions about the future- are ba.sed on probable changes in !‘ElEthﬂShlpE and

E BthVltlES

Gurrent declsml} makmg i8 affeeted by assumptn:ms abﬂut the fﬂture

Learnmg Actwmes* Y e : N
- 1. a.Teachersean mtrpduc.e thlS topic by havmg students complete Change Act1v1ty$‘urm #5
b. After c;ompletlng the fcxrm, dlscuss or have studénts erte responses to the following
questlons ; . o _ a -
e What did you discover about yourself’ o \? S
® Do you see any areas that‘ will change in the future
., ® How canyou prepare for these changes? S— o :
~+ @ Doesyour distribution of time accurately reflect what is irﬂpnrtant toyou? If not, how
- can you change yopr activities to include the people and activities that you value?
¢ By judging from how you spend your time can you identify your values? Have you.
chosen your values or have they been imposed on you? How can you beat chmse and
initiate changes in your own life? - -~
.¢. Theteacher mightlead a cliass discussion focusmg on the‘ follnwmg questmns and points.
® How did the percentage of time for different parts of their lives change in five years?
" ® In what areas do students see the greatest changes? ,
® "Did the students identify similar changes? Where?
- For example, if the students are sophomores, in 5 years they will have graduated fmm
high school. If they establish their own residences, -their- parental and sibling
relationships are likely to change. If they are workmgi more time Wlll pmbably be
devoted to their jobs.
® How might the amount of time and energy oneinvestsin these different actnv:tles and
relatlcmshlps changein 10years? 15 years? This exercise may be difficult for students;
however, it is likely to help them make some assumptions about their future, As they "
look ahead they will be able to predict some patterns of change. During some years
each of us can expect greater changes than j in others. These .assumptions concerning

~ future changes may be used as students make decisions in the present.

AEthlty Area6- Develnpmg Support Systems to Help Imhvnduals Manage Change a;d
Crisis "

Some peaple experlencmg severe crises or H‘IE_]OP life changes find individual counseh'

job demotion, worker-supervisor conflicts; no counseling help is available. To alleviate thlr,
problem a counselmg network of professional and lay persons could be fﬂrmed

Objectives: The students will be able to:
—identify support systems for helping individuals’ manage cnses . : -
—deseribe their personal role in forming a support system to help mdmduals manage
crises.

r 0" ’ z ‘
L s
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*~harder; but give'it'a try. Remember your tatai"p'éreferﬁ"isg‘éca’jnnot‘ addup to m

Change Aotivity, Form #5
" My Time and Emotion Forecast -

r

. Directions: Completé she following form by guessing the percent of time you now devote to these

different dctivities and relationships. Project the amount of time-you may spend five years from now. * -

Also estimate the percent of emotional epergy you have invested for each part of your life. This will be
Gre than 1001, =
. * ) 0, i T ) . t X

I © ., . Now

. A 5 years from now

Parts of your o ... Percent IR o Percent
life . Percentof = .Emotional Percentof - Emotional
: ‘ Time . . Energy - _ Time - Energy. -

School : _ L P : E ' a,_

Ve

Recreation - —_— MR R

Sisterabréthvér raiatibﬁs’hips : —_— e

Friend relationships —_— i —_—

_ . ’ S oL ) . .
. Boyfriend/girlfriend relationships  _______ ~  ____ —_—

Parental relationships . . —_—

Work (job) . — —

*

‘Hobbies .

Home responsibilities S — e

Other . - : e ———

Total - . e — S

-

[



Princip!e. When gcrlsis occurs‘ an gctzve aupport aystem famhtates mnnagmg c}tange
" Learning Aetivitieg. P ' L ’
1. -Students might list crises- expenenced by people they kr.mw What suppart systems were' .
“available to assist them? Wh_at support systems were needed'? Have any of these systems e
. been deveJoped since this crisis occurred? Explaii. . L
2. Students might bramstﬂrm different types of support systems thgt could be Qrgamzed to .
help. people manage crises. Pasmble sugg‘estmns mnght be - :
.—Newgcomers cjub , - R e
—Babysitters coaperatweﬁ
-—Crisis hot line

' '_——Cﬂre-ng-Elderly or lpotentlal ehlld abusers or chérs in néed receive twn eheek-m:, s '

phone calls per day - ST, c .

" —Meals on Wheels " SR S

-+ —Parents Without’ Partners

". —Parents of Twins -

: fDlal a “listener”. - . :

- »=Childrer of Divorced Psrents :
—Families of ‘terminally or chronmally 1]1 mdr ’duals
~—Alcoholics Anunymous o
~—Alateen = - :
—American Cancer Suclety suppurt groups such as; I can cope (with cancer) Reach to
* recovery. (follnwmg_a mastectumy), Qstomy cluE (artxfmlal apenmg followmg colon '

surgery) -

3. Students might consider ways they could pmwde an. aetwe aupport system exther :

individually or collectively for another person(s) experiencing a crisis. How would they -

help the cther person(s) reeugmze alternatmes for managmg change'? e

Actxvnty Area 7 Identifying Personal Reactions to Crises and Explormg' Ways to
Mamag'e these Changes .
DbJegtiéea The students will be able to: St

*ldgﬂtlfy their reactions to possible current and future crises, -

Z‘Texplare ways to manage these possible current and :future’ crises.

Principles; :
“ One’s stage in ihe life cycle affects the severity of a crisig and one’s response to 1t

: Leammg A%tnnty
" 1. Students could cumplete Change Aetmty Form #7.
The fifteen crisis events are divided into three groups of five events each. The events
" include crises that might affect our material possessions, family, friends and selves.
.2. After students have completed-the form, discussion questions could include:
® Was this difficult to do? Why?

. ® Do crises that were ranked as #1 and #5 in each section have any commonalities? For
example, are they crises that related to their families? Material possessions? Themselves
personally? Did students consistently rank items involving these categories as #1 or #5‘?

® What can students do now to prepare for- dealmg with crises in their lives? -
',‘- ‘What kinds of skills do they need to develop in order to manage crises in their lives?
® If a crisis you ranked as number 1 occurred, what are some changes you would have to
make to manage that crisis? -

" ® Now look at your second column. What aresome of the similarities and differences in the
two rankings? Why are there dlfferences‘? How do yuu think your ht‘e will be different in
five years” . ; :

. rJr
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Directians The follawing hst of events could &ausa acrisis. In each grouping ol events rank the items

from1:5 placlnga 1 after the event whichiif it occurred now would cause the most severe crisis. Then

ccnsider whether Each evem-wc:uld be a crisns in five years and rank tha items again. . "

ﬁ T o T, . . Causea
' B Causea - -  Crisisin -

Possible Crisis Events. ., . Crisisnow five'years .

nh Yaurbestfrieﬁddrm\rns P LA S SN S

;

2. Yourhame is destrcyed byatarnada SR S G

.'3 Y'Du are macar aecndant and are paralyzed el Tt e

4 Dne ofycur parents ha_sanerveus breakdown. T

5. Yeu’rg,r"andmonjerfdies;_x o N -

1. You are arrested for possession of drugs. -~ + i —_—

2. Your parents divorce. .~ L

3, One Qf-yaursiblingéi‘d'ies;f .4 B ‘ RS

4. Aflood damages your home. - - : — -

5. Your mother loses her job. - E _ .

b} N . o

" 2. You (or your datmg partner or spouse)’ becnme pregﬁaﬁt . _,,; - ,,,,_;,‘;

3. Your parsms stop suppomng ygu fmanclally e

4, One of your parents dies. "?_ D v - -

- 5. A'member of your family becomes an alcoholic. - . - _




: DEVELDPIHG CHANGE AGENT SKILLS
o Actlvity Area 8- Identifying Posgiblllﬁ%nr Change and Change Strategies

(‘}bjectives. Thes students will be ableto: - R
—identify possibilities for change in their own hves, C
' —eXplam dxfferent strategles for plannmg fnr change

Pmnclples -
.~ Change is possible in any area of one's life. ; '
,'\ . ~ Change strateg'y selectmn is dependent upon the descnbed outenmes

A - Learning‘ Actlv:tles B : ' ' v
- 1.-a: Theteacher could write the words persnnal schxml farmly. cnmmumty and natlon onthe
' . chalkboard. Students could brainstorm all the possible types of changes they would like to

"see occur in each of the areas. hsted on the board. Which categories had the most as wellas =

. \ . 'theleast suggested number of ehanges? Which changes are likely to happen? Who controls © »
| T thelikelihood of these changes‘ happening? What can students do as individuals to initiate
\ . change? How does change come about? Which changes elicit their strongest feelings-or
: reactions? In which situation(s) is their role active or passive?
T b. Begin by.gxamining personal change choices. Students could llst thmgs they ‘would hke
| to change about themselves,
i« e¢.Thenstudents may identify one speclfu; change for themselves Students could complete
~ the following change contract. This contract encourages the.students to adnpf. a planof -
... .action and to havea support system to facilitate their change efforts. .
i 2. Anumber of different change strategies can be used to bring about change. These changé
strategies can be elgsufled into three major categnrles '
a. Fational,
b. reeducative
¢. power-legislative.
These categories are based on assumptions about how people behave. (See pp. 7-8 for an
explanation of these categories.) The teacher might introduce students to these change
strategy categories by having students respond to the assumption statements on p. 7.

3. a..Distribute the case examples on-p. 31 to the students and have them identify which
category the change: strategies wcmld fit. Case A is an example of a rational change
strategy. Case B4s an exarnple of’a reeducatlve strategy and Case C is an example of a
power-legislative strategy. ,
'b. After students*have read the exampies and identified the category of the change
strategies, discussion might focus on combining strategies from different categories.
Effective change plans may utilize different change strategies. For example, in casestudy
B,rthe students initially decide to try to change student food attitudes. In addition to
changing attltudes they might'also use different techniques to'teach nutrition to students.
They could even-use pnwar—leglslatlve techniques to change the food- -vending pohcy, ie,
removal of ! empty-calone vending rnachme foods.

’

Activity Area 9 - Planning and Implementing Change

: ‘ijectwes The students Wlll be able to:
v —1dent1fy the gnals and nbjectlves of the change efforts,
—identify resaurce&land potential support and oppnmtmn
~plan action strategies,
—implement a plan of action, , .
—evaluate the results, : ’ '
. fq} 1
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'_>What)!will‘dato accomplish goal TR, e -

Specific, individualized change goal S

— i A ;_', g G

Date | expect to accomplishthisgoal .~ .. ' o .

i

~ How | will know | have succeeded "~ , ——

. Signatures fé M .- (student)

? { — o ,,;},,,,,;(teashér) (éptianal)-

Case Example A ‘ _ , SRR
“Several high school students are concerned about the environment and ecological fssues.
They want to “actionize” this concern. They decide that one project they could initiate in the
community would be a recycling center: The students decide that in order to win community
‘support, they must inform people about the need and value of a recycling center. They decide
to do this by writing articles for the local newspaper and organizing a speakers’ bureau to
present programis to community organizations. ’ , o '
Case Example B

snack foods, they have requested vending machines with these foods. The administration

,agreed; however, the machines will be placed in the lunchroom on a 6 month trial basis. If the

machines do not show a profit they will be removed. In order to promote sales of these foods the

students decide to work on changing student food attitudes. They do this by offering food

samples, displaying posters and distributing flyers throughout the’schm]_

CaéeExaniiﬂeC e o .
The natural resource limitations gre of concern to students at Lincoln High School. The

* science club members decide'that their student body could contribute to the national energy -

conservation efforts by requiring students and staff to car pool. They also feel that no one

- should be allewed to drive off-campus for lunch hour, Students and staff who desire to eat off

campus may do so, but they must walk. In order to have individuals follow this policy,
initiators of the plan present their ideas to the superintendent, the school board, the faculty
ahd the student congress. Their goal is to have the plan accépted by these groups and adopted
as school poliey. ER o B

}* o el

1\" i

e

The studéhts in Jack's food and nutrition class have discovered their preference fora
variety of nutritious snack foods. They are upset about the vending machine snack choices in '
the lunch room. These machines only offer empty calorie foods. In order to provide nutriticus -

#

9"



,v’

- 3. Identlfy-’pe

-

Prineiplee-

Accomplishing the ehang'e goal is dependent upon thedevelopment ef a plen of nctmn thét

. specifies the steps for achieving that goal, - - - |
" " Avvariety of resources can be used to m;plernent ehenge

It individuals who.will be affected by the change are meluded inthe ple.nnmg for ehange,’ 'A

""they are more likelyto be supportive of the change. - . i}
-, The change is more llkel}r to be 1mplemented if those i m eutherlty w:thm the systeme:'
- support the ehange v ,

fylo- =

) : Lenrning Aetivities Thle process fnr 1mplementmg‘ ehange is elrnller to the one presented in
. Part1. An important point to emphasize with students is that the success of change efforts-is
dependent on careful planning, To eomrnumeste the steps for an eetmn plen, the teacher. ‘

rnlght prepare a worksheet or tranepareney of the follew:ng stepe

1 Identlfy goale:end nhjeetwee

tial euppert end nppnsltmn
4. Plan action strategies . -

s 5 Implement the plan .
. 6. Evaluate the results
. :N ext the class could go through the preceee of developmg a relevar.lt plen of ectlnn The teeeher. :

or a class mernber could be the discussion leader.
Step1: Idenﬁfy goals and ebjeetives ;
A. What is the problem? : '

%+ Example: Students at Lincoln ngh are eoneerned about not having experience in

working in the eornx’nijmty w1th peaple whose’ neede are different from thelr own

needs Your exarnple o

Y

“B. What change would you like to see take plaee"

Example: Students feel their school experlenee would be greatly enhanced if they ~

eeuld velunteer thelr eerv:eee in various community agenmee Ye_ur example;
¢

i

L

C List all the ways to bring, about the ehenge Co i

Examples: a) Change the curriculum to include as a required course. b) Eneourege
students.to volunteer their services. ¢) Encourage various school -organizations to
require members to-participate. d) Offer eernniumty service parti®lpation as an
expenrnenta] course. Yeur example n —_— S e

R R
s

N : 8 . : : . ‘ . . o . # s
. . - " . . - oE L0
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- D. Liat-érbjecti\;es. The féllnwing précedure gmg;ht be he_lpfﬁi, o , ; o
1. Look into the future . . . six months, 6ne year, five years. The planned change has - -
. ocg_ugred; In specific terms, descr}be what is happening, S

] 1] M

FOS

=

2. Write a list of as many changes as come to mind. R

‘ Example: Fifty percent of the student body participates- in community service

-~ ‘electjves. Students rotate field assignments often discovering several areas of special

. concern and interest. Students in thé first graduating class after this program was

. initiated have assumed leadership roles in séveral community organizations, Stu-
~~+dents report having an easiér fime with career decisions because of their field
~ experiences. Students report that their field experiences made it easier to find jobs. . -
*. Your changes: R S _ ' o . »

- R

3. From this list evaluate the alternatives and identify the most important and -
achievable. Prioritize the changes on the list. These alternatives are the objectives, -
‘Example: (1) As a result of the field experjence program, school/community relations _
will improve. (2) Participating students will gain skills and experiehce for finding
- andsecuring jobs. (3) Participating students will identify poténtial career choices. ()

Students will have more options in%he curriculum. Your objectives:’ )
B : K | M. :

{

Step 2: Identify resources. v ' ) ' Co L
~ At the outset students need to recogxiig who can help therh, These persons are called
resource people. You might ask who can and is willing to do what? Students might begin by
*identifying resource people in'the school system. Then they could add to the list of persons
outside the school system.- — =+ ' : ’ : R : '
A. People within the school system ‘ ,
Example: interested students, tgaehgrs‘gnd principals. Your example:

o+
L




B. People outside the system - - * _
.~ Example: directors and participants in .various community agencies, -interested
- parents, the mayor, city council members and the newspaper staff. Your example:

\ C. Identify the special knowledge and expertise of people resources. .
Example: cooperative education supervisor who has established a working relationship
with community business leaders and home economics teachers who have worked with
community people on advisory committees. Your example:

A. Go back and review your objectives. :

Identify who is likely to support your efforts. Think about who is likely to gain
from the. proposed change, At this point it is important to consider all possible
sources of suppert. - ’
Example: students, ‘families, preschool children, the elderly, school-age children,
community agencies and school. Your example of potential supporters:

o

C."Identify people who might oppose your proposed change. Consider who is likely to lose
student enrollment, on campus teaching and/or a faculty position. The people who
oppose change often feel that change means a loss of power, status or money. Role change
is often threatening to people. Whose position will be altered by your proposed change?
Example: teachers whose courses: will no longer have full enrollments; teachers
who have to travel to supervise students in field experience; parents who object to

.off-campus work. Your example: '




Step 4: Plan action strategies.

. ) Consider the specific objections that the opposition will have. This exercise can help you
- .prepare facts and arguments to counter the objections.

Now brainstorm all possible action strategies. Identify all potential strategies. o
“A. List possible action strategies.

»

B. Identify those strategies which are most likely to help reach the goals.

C. Examiné the strategies again. What changes would you like to see happen? Who
would make the decision about the changes? How can the decision makers be influenced?

D. Finally before Selectingﬁur strategies consider the time, energy and money needed to
carry out each strategy.

E. To Qlarify’ responsibilities complete the following chart:

ANTICIPATED
OUTCOME

WHO ' WILL DO WHAT  BY withk

153 g0
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Step 5: Implement the plan. :
Now you can begin. The action plan should be considered the guide for orgamzing the

change efforts. Oceasionally plans do not work out so it is important to be flexible and willing
to try other approaches.

Step 6: Evaluate the results.
Todetermine the effectiveness of the change efforts, evaluate the results. Change Activity
Form #9 could be used.

<,

%

Au;
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Change Activity Form #9

= . . \
v : -

Now that you have completed your change efforts, it's time to find out th you did. Use this form to
guide you in thls process. .

Mark each phrase using the following code:
Excellent = 4
Very Good = 3
— Fair=2
: Poor =1 -
Omitted or incomplete = 0
—ldentified a change that Was appropriate to work on. - .
—Group members agreed on goals and objectives.
——_lIdentified importaht resources. .
——ldentified potential support and opposition.

—Involved people in the change process.

——Selected app!rc;priate action strategies.

—Prepared a realistic time table.

g

——_Accomplished objectives.

®

The next time you take on a change effort, what will you do differently? But also don’ t forget what you
did well!

¢
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READER RESPONSE

Please provide the information below and return at your earliest convenience.

1. 1am a teacher in IR special education _______regulareducation____________ _ other (specify.)

2. Level: ﬁ! elementary —______middle ________ high school. "

3..In my school district imj::lememation of PL 94-142 (education f the handicapped law) is —________ successful
— inadequate _______ _ other (specify). )

‘

4. I need assistance through _______in-service —_______ materials " class size change.

5. My school administrationis _________ very helpful ________ poorly informed in assisting teachers to educate
handicapped students.
6. TFhe local Committee on the Handicappedis—_________excellent_________ inadeqﬁatg — ' not functioning

— — honexistent.
%

7. Please place my name on your mailing list for announcements of new publications and materials related to the

education of students with handicapping conditions __________
]

Name ____ _ - — _ - — — _ M
/

qudress — _ — . . _ — _ I

City/State/ Zip _ - N . — - —
State and local NEA Affiliate I . I -~

Mail to NEA/IPD

Education of Handicapped Students
1201 16th Street, N.W,
Washington, D.C. 20036
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