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e Thil&ren's Art Carnival (hereizis—er. tz —a-—

=€ of tt= -mitural treasures of Harlem, Nee 7or: Co—-

e metimomiss  Samed

“

Lrme gniiEs Strest of old townhouSes that

I a— .\é’;:v—"-‘ - ee—aoams

Ty . v mer- owmers and tenants. From moroT—

o _x3l3rer ané yomth make their wav t= the —: doer at &I G —ilerem

~—me, in school groups, witg pals, ==Terts a-2 = ==

T -ace

T..oxe TOI work wizh a talented staff of avcis

=5 ar=out 3% clar, paper, video-tape, Zilxm =& - assoTets T "o AT
e CEiésis.
Th:s Carnivzl is also r'egui'ariy visites by temTips It New

Zori Cizy's public schools who come to learn Zow to ereEse T IT

<< iz creative power building and in basiz skil1':s Zewvel: mment

Fnmmay

3 the arts. Based upon the ideas of ““irror D'Iamicc., e

ez the Museum of Modern Art's Schocl ffor Chuiidrern, =ae Children's

Brr zuwves in izs current quise was founds® -~ 13c_: with a sm=ll staff
s 1: . py metty Elayton ;I‘ayior, a protecé ¢ . “mizc zné picnee~ in the
=t arts in education movement. The Ca— +=%t's :zims,
-t maxm_ze growth as it emanates fro—it——ilv Dersonalized
experiences,
—=0 create arn env:[ronment in whlch a po=iit— = m_ntal att:.tude
—an be fostered within each child contacte~:
<o provu:e each child with a strong :.:nar-e == z:imself zmd his
pctentia’l for becoming a positive, produ ct:w adult,
Q .
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—tc help parents, teachers ané schocl administrmtc—s maderstar:

t== significance of —remtive activities in the c=l:‘s life an%

izspire them to encouTiSie more creative expressi—-

are refi=cted in a myriad ¢ z-—ivities conductec thram-— -~ the thees

The Ca2rmival’s ten y==s of experience wori z= w=—= childrer
with scho:l achievement prot=-e=s made it a part—=3lasi> apt candidass
for experimer:iig with the r—ticn of career edr=: - ~ ——ough the ar=s
for both younger ard older s=:dents. With tha- .:= &, it appliec Zor
and received funds from the U.S. Office of Educ—=ior : =onduct a pilo=
program that would ascertain —o what extent it Wor. =3 children ou::
better prsrare them for the world of work on = =mecreiical as well as
practical basis. For chilér=- in zhe 8-14 ye-7 old ~3age, this mean:
concentrated worx in severzl —isual media, com=2d wiizh Strong personsi
and caweer guidance, field +ps, contact wit=-<orkinc professionals
in the ar=s and parzicipat=on in severai "show z=z tell" occasions. =or
the older studen:s, this m=a-=: intensive prepa~ation ir one of s:vera
art workshops that —orrészonc as closely as pbssible to a re.l work
place, overseen by a professiznal artist/teacher. Older students en-
gaged in field trips, caresr ~esearch, and simulations of real work as-
signments as well as preparation of portfolios for college entrance.
Both younger and older stucerts were provided with advice .ad counsel
from a professional guidance counselor, a psychologist, ané the indi-

vidual staff members. In addition, opportunity was provided for peer
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die—cssians, grovo decisior mekizg, and preparatior for job interviews
z=cé college =—trance procecdures.

The Z:zllowing rages examinie the various objectives of the program
in detaziI, =3 p’rovide a2 va.riety of clues to the program's results

throughk &n =:-=iysis of —re and post experierxce testing, Imterviews,

analySis o —=mdert worik, and observation of the students and artist/
tez<hers az ~waxk:

The -sader should be aware that in some irstances standardized
tés:ing inst—ments were used; in other circumstances the evaluator dé-
signéa nst-=ments to be used éxperimentally to determime +he extent of
development 5f individual stundents and groups of stundents during the
course of tne program. In adéition, Gata extricated from school records,
where availz=ble, were used. The evaluator was able to see samples of
students' =t woric, h'anéw:iting, creative writing, research pméuct's,

and career zuestionnaires. Moreover, videotapes of students describing

their work w=re made available to the evaluator for analysis of both
cubstance and style of delivery.

The evaluation of this program concerns itself with several
dimensions: creative expres;sion, undérstandjng of the vworid of work
and its reguirements, development of arts-related skilis, and refinement
of aesthetic judgment. In each dimension, as the data in the subsequent
chapters c£ this report will verify, the students showed significant

growth.
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It is this evaluator's opirion that the Chilérern': -— Carrival
Zareer Training Program has provided enough evidence to :_-—ate it as
= rodel to be emmlated and replicated on a national basis=.

The Carnival's director, Betty Blayton Taylor, has =mbdued the
=remises with a forceful philosophy based in part on the eduratioral
<heories of Piaget, ard in greater part on an unbending —pe-sanal Zaith
in the ability of children to find their creative "voice™ through varied
art evperiences. Staff, students and parents reflectthis fzith. No
attempt at replication without that faith will, in the evaZuator's
opinion, SucceeC. It is not measurable or in any other way quaatifiable.
It is, however, a crucial ingréaient. Whilé enthusiasr znd faith alone
will not provide a program its structure and direction. without it all
the structure and direction in the world will not yielZ the dramatic

rasults perceived at the Carnival.
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chjective I
"To expose youngsters, a~as 8-J4, to career education experiences
through the use of creative arts activities which will enable them to
learn about career possibilities related to the arts."™ — Proposal;

p. 59.

I.A. At the end of 18 weeks, 80% of the participants in the Creative
Arts Workshops will demonstrate significant gains in Flexibility of
thought, speed in creating conceptual ideas through line, and a greater
degree of imagination through the use of line as measuréd by pre and
post tests.
Activities

The youngsters participated in three cycles of workshops in-
cluding painting, clay, poetry, photography, puppetry, printmaking and
animation. Students seiected the workshops they wished to participate

in and worked steadily, three afternocons per week (3:30 p:m. to 5:50 p.m.)
with artist instructors on a variety of projects. (See Exhirit IIIA,
Roster for Creative Arts Workshops.)
Instruments

Instructors administrated the Arts Skills Observation Scale
(Exhibit TA) three times during the course of the workshop: at entry,
mid-point, and at the end of the workshop. Each instructor developed

with the evaluator and project management a checklist of characteristics

10




that could be observed during the course of the workshop. The chaecklist

.

+as conceérned with the poiatfs menfioned in Objective I.A. as well as th
develorment of specific skills relateé to the use of materialé and
special tools. The checklist also included items relate@ +o career
awareness.

The Tbrran;é Test of Creative Thinking (Figurzl; was adminis—
tered to the youngsters at an early session of the workshop. It was the
cambined judgment of the evaluator, the project management and the
Carnival staff that the testing benefits were ourveighed by <the test-
free atmospiere usually associated with the Carnival. Further, there
was some question of the validity of the pre test results as the staff
was not sufficiently familiar with the test rrocedures o guarantee
uncontaminated results. Instead, the Pre'-. .. i.-nagément Secided to
administer the post test to a sample o ... % - .alecred frai 2ach

workshop and to compare the results.

Findings: ASOS

Results of pre and post asmiristration of the ASOS
revealed considerable growth. Whercas at entrv level,
90% of the voungsters nad littlé or no experience with +he concepts or
skills itemized, by the end of the workshop cycle, the results were as

follows: Where N=63,

11
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24% of the participants achieved an aggregate sccre of 1 (Superior)

268 % v - " - " - " 2 (Very Good)
245 = " a “ " e " " 3 {Acceptable)
g = n - “ . " " =4 (Borderline)

0% = - - - - - " " 5 (Cnacceptable)

or put another way, 94% achieved an aggregate score of 3 or more, far
exceeding the original expectation of the proposal. A~ analysis of the

ASOS results by workshop reveals additional information:

Sewing

The emphasis was on using basic sewing technigques and tools
with the development of original sewn objécts (a simple purse, clothes
for puppets, etc.). According to their instrucﬁof, most of the students
had no experience with sewing before enrolling in the workshop. (Kine
out of trx ASOS scoresheets revealel no experience with any facet of
sewing.) By the end of the workshop, 90% of the ASOS scoresheets re-
vealed that youngsters .iad achieéved acceptablé or greater ability to
read a pattern guide sheet, use the sewing machine. and learn the basic
preparation of s3:wing. They completed a small purse and one other
garrent, At least. Garments were displayed at the Several Open Houses
and holiday celebrations and were viewed by the evaluator as skilled,

finished projects that wére colorful, original, and remarkably well

12



Séwn considéring the ages of the chiidrén, primarily ten and eleven
with a few 12 vear olds.

The Sewing Workshop continued despite the change of instructors.
The quality of supervision made it possibié for the children to

learn. (éee Exhibit iVC.)

Printmaking

Students were instructed in four different techniques of print?
making and were expoSéd to career possibiiities in textile design,
illustration, poster design and greeting card design: Products emanating

events and greeting cards for the holidays. Where N-15,

78% of those rated on the ASOS completed a greeting card design
satisfactorily;

71% could explain the process of stencil, offset, mono and relief

techniques

The pattern of the aggregate scores was as follows at the end of the

workshop:

7% achieved an aggregate score of 1 (éuperior
60% " " " " n 2 (Very Good)

33% "® st 1] " " 3 (Aééépﬁéglé)




In sum, 100% of the participants scored achieved an aggregate
score of accéeptablé or bétter. Considering how complex the printmaking
workshop was and the zge of the youngsters (primarily nine and ten years
old), the results were extraordinary indeed. Since printmaking is not
usually taught in public schocls, and rarély doné at home, it is safe
to say that the skills and concépts developed by the chiidren in this
arts area are directly attributable £o the instruction gained at the
Carnival.

The evaluator was struck by the daring useé of color and illu-
sions of texture in theé finished work. Consi&ering that the children
are at an age whéré "drawing it real® is all important, it was striking
to see how apparently free and unfettered the young artists were in
this medium. The visual ideas "flowed" in a unified, intense, original
manner. (See Exhibit IVA, B and C.)

The instructor developed a check list of 18 items that ranged
from names of completed projects (pinch pots, coil pots, plaques,
puppets, medallions, animals, busts, etc.) to specific clay techniques
(pinching, coiling, using slabs, incising, impressiné, bas retief, etc:):
The students in this workshop were very proiific. Most of the students
completed most of the projects at an acceptable or better level of
quality. Students learned to glaze and fire their objécts and critique
them along the way. Many of the children had had prior experience with

some kind of clay work either in school or in other classes taken at the

14
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Carnival. Here the growth in competence was primarily from boré«rline
level (4) to the Very Good (2) and Superior level (1) when N-28:

15% achieved an aggregate score of Superior (1)

228 " . " " " Very Good (2)
53% " " " " " Acceptable (3)
10% " » " " " Borderline (4)

It is interesting to note that while most students had had an
opportunity to build pinch pots, most had had no experience in the more
complex techniques of coil, slab, and bas relief. It was in the sphere
of advanced technique that the children's works reached high levels of
originality and skill. The combination of techniques, the elaboration
of mugs, plagues and bowls, the imaginative use of different glazes,
gave a quality to the work that combined maturity and a sense of audacity
that the young seem to be particularly adept at demonstrating.

The instructor's ambitions for her group were perhaps a bit
too great since few of the students were able to accomplish more than
fourteen of the eighteen assigned prnjects. Most of the students fin-
ished from ten to twelve projects. It is to the instructor's credit
that ample opportunity was made to individualize instruction so that
each student could work accoraing to his or her own rate of production:

(See Exhibit IVB and C.)

[
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Poetry

While the goals of the poetry workshop sound very much like
those in a public school Language Arts class, the scope of activities
was much brcader, more informal, and frankly, more fun for the students
than is usually the case in the public school classroom. This is in
no way an attack upon the quaiify of instruction in the school but rather
a suggestion that the low student instructor ratio combinéd with thé
endearing atmosphere of the Carnival makes it possible for your,gsters
to develop a facility with language when in their regular school they
may not.

The children had a range of experience including story telling,
story writing, development of skits, playwrighting, composing rhymed
verse, unrhymed poems, group and individual wordworks. Althoug: the
workshop was dubbed "Poetry" it is evident that more than poetry was

included. Results on the AS0S, where N=10 were:

40% achieved an aggregaté of Superior (1)

20% " " " " Very Good (2)
10% " " " " Acceptable (3)

30% " " " " Borderline (4)

In juxtaposing the poetry ASOS résults with the résponses to the
Career Questionnaire, it was evident that these youngsters seem to be

more comfortable with the written word than some others in the program.
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This was corroborated by the Educational Director. For children whose
verbal skills are high but whose opportunities for creative expression
are limited, the program implemented at the Carnival seems to be par-

3

ticularly appropriate.

Photograchy
With the exception of two students, none of the photography ASOS
scoresheets indicated prior experience with photography. In spite of

this, the instructor wac able to report that where N=13:

67% achieved an aggregate of Very Good (2)
8% n " " " Acceptable (3)

258 " " Borderline (1)

Since mastery of camera mechanics in-iarge part determines the success
of repeated attempts to capture images and meanings on film, it is not
surprising that a large part of the ASOS concentrated on learning how
to control the parts of the camera, the speed of the film, and the
procéss of development. A considerablé amount of time and énergy was
spent, howévér, on composition and special purpose pﬁotography (docu-
mentation, fashion, photojournalism, still 1ife (studio), sports/action
and animal photography. (See Exhibits for examples of some

of the children's work.)
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It is to thé créedit of thé instructors that there was not an
overemphasis on mechanics at the sacrifice of the joy and satisfaction
of recording on film both abstract and concréte images. There appeared
to be a healthy balance between unfettered experimentation and develop-

ment of mastery over the tools of rhotography.

Animation

The emphasis in this workshop was thé créative use of the super 8
camera and the production of animated cartoons. The interdisciplinary
aspect of this workshop is obvious and was a positive factor in the
growth of student skills in both composition, sequencirg, establishment
of relationships between foreground and background, main ideas and Sub-
ordinute ideas, and, most important, editing. None of the participants
had had significant experiéncé with the motion picture camera prior to
this workshop.

Eleven items were identified for the ASOS, and where N-9:

67% achieved an aggregate scor. - Very Good (2)
33% " " " " " Acceptable (3)

Several of the films produced by this workshop were exhibited at the
Christmas and end-year Cpen House and part of their work was incorporated
in a major film effort of the Carnival to document the Carnival's pro-

gram.

18
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Since the youngsters were able to wor. wih color f:.lm, the
re:‘ults were éSpéciaiiy imPressive as one cou. S observe the boldness of
color, the imaginative use of form and actiorn =o convey the usual
sources of children's imagination: monsters, outer space, and confron-

tations with the goblins of urban America. (See Exhibit IVB and C.)

Puppet

The puppetry workshop combined sewing skills, ability to work
in three dimensions, developing characterization in inanimate objects,
and creating ar originai vehicle for the puppets complete wlth props
and sackdrops. The children were taken to see a professional puppeteer
and ==iz him on the career opportunities f£&&. ruppmteers (not tco great!)
and =he satisfaction of working with puppet:s (limitless). The realm of
puppetry is particularly satisfying for youngsters concerned withk the
notion that they cé&n't draw and are therefore, ipso facto, untzlented.
The skilled instructien provided a way for the youngsters to create
original, off-beat characters and a play to show off their talents.

Where N=19, the following ASOS results were recorded:

37% achieved an aggregate of Superior 1)

42% v " " " Very Good (2)
16% " n " " Acceptable (3)
5% " o " " Poor (5)

19
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The individual who scored 5% on the ASOS did so, according to thke in-
structor. because he consistently arrived at the workshop late and &id
not complete his puppet. Further, he did not participate in the script
or prop development.

The puppet shows weze a great hit at the several Open Houses,
and the evaluator was struck by the high number of students who opted
for this workshop consistently. Some of that can be explained in the
nature of puppetry; but much must be attributed to the skillful, imagina-

tive and gentle qualities of the instructor. (See Exhibit IVB and C.)

Painting

While the painting component teaching position was not directly
funded by this grant, it is a significant part of the program and
should be so noted.

Most of the students had had piior experiénce with painting,
either at school, at home or at the Carnival. But for many, this work-
shop was the first intersive experience that went beyond self motivezed
exploration of color on paper. Direct instruction in coior théory,
painting techniques, spatiai reiationships, painting vocabuiary anc
career opticns was p:nvided. Thildren were escorted tc galleries zmd
museums and explored the cainting represented in publications such zs
books, magazines; adwertisements, etc.

Considering that many kigh school students are unable to
idéntify primary and Secondary colors, much léss create an original

painting, it is particularly significant that at the ené of the

20



workshop period, participating elementary school students could control
their brushes and palette to a Very Good deégrée and demonstrated the
ability to "solve a problem" in a painting with reasonable proficiency.
The students, moreéover, had demonstrated an acceptable degree of use of
an “art" vocabulary,

The instructor's estimation was corroborated by the level of
description found in the video tapes of children discussing their

paintings. Where N=12, the results of the ASOS were:

41% achieved an aggregate of Very Good (2)
50% " " o " Acceptable (3)

8% " n " "  Borderline (4)

Student scores were high in the areas of creative expression; their
scores diminished where the items dealt with cognitive aspects of
painting that require greater maturation. Thus, while their grasp of
certain art words was, by and large, acceptable, the quality of the

art work producéd was superior to their verbal expression. (See Exhibits

Findings: Torrance Test

An analysis of thé pré and post treatment Torrence Tests reveal
2 number of clues to the nature of what has happened to the children as
a result of their work at the Carnival. As was stated in the semi

annual report, both the project management and the evaluator had strong

$V)
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reservations about mass testing with the Torrance instrument; it seemed
tc violate the non-school atmosphere that is so precious to the children
and staff. Moreover, since the staff had not sufficient experience
administering the pre test, a large number of them were declared invalid
because of a deviation from proper teSting procedures.

Nonetheless, the Project Management desired to know if there was
any pattern of development that could be divined by comparing a sample
of the post treatment tests with a sample of pre tests and with the norms
for the fifth grade found in thé Torrance Test Manual.

The Torrance Test is predicatedon the notion that highly creative
people have at least the following characteristics:

(1) Fluency. They are, when presented with a prob.em, able to come
oo with several solutions in fairiy rapia order.

(2) fiéxibiiitz. fhey can think of several different kinds of
solutions as opposed to variations on one particular solution.

(3) Originality. Their solutions will be unique, uncommon, not
usually offered by 95% of the population.

(4) Elaboration. They are likely to provide embellishment upon
their Soiution, offéring ciarifying éétails, details which add subordin-
ate iceas to the main idea.

(32 complete description of the Torrance hypothesis, and a response to
its critics can be found in the Test Manual published by Personnel

Press/Ginn and Company, Lexington, Massachusetts.)




In a sample group of £-12 ysar olds, where N=11, and whére

made with the mean score of fifth graders:

CAC Fifth Graders

Activity 1

Originality 75% scored on or above the mean
Elaboration 50% " " ow oom " o
Aetivitz 2
Fluency 50% scored on or above the mean
Flexibility 75% " " n . " om
Originality 758 " n e w s
Elaboration 50% " n n om " o
Activity 3
Fluency 50% scored on or above the mean
Flexibility 1008 " m % om a .
Originality 75% - " on om " .
Elaboration 75% " L . " "
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It must be emphasized that only a few students were tested, and the
positive results are not définitive in any way. But they do provide
a clue to be followed vp in the 1979-80 year. The chart on page 20
below shows the. test results of 11 Carnival studénts 2s compared to
grade norms. Note that the standard deviation is considerable, and
the validity of the results is less than definitive:

Some obsérvations regarding the test results are in order
heére. First, it should be noted that few of the children finished the
entire test. This is true of the national norm group as well, although
Carnival children tended to finish fewer of the items than the norm

group. In analyzing the total Scores of the children, we find that

54% of the sample scored at or above means in fluency

65% " @ n n " L n " " él R iliﬁy
64% ™ " " " non . n " originality
548 " v ¢ n " e om " = elaboration

As Torrance warns in his test manual, it is dangerous to assume that
high scores in each of these areas are, in themselves, an index to
creativity. On the contrary, a person may spend so much time elaborat-
ing a particular idea (drawing) that he or she neglects to build a
series of ideas (fluency) or a variety of different kinds of solutions

to problems presented.

o
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Studént Grade Fluency Flexibility Criginality Elaboration

5 6.8 5.2 10.7 26.6

1 5th Means 21.8 16.0 28.1 66.2
Score 17 14 28 83

] sD 6.8 5.2 10.7 26.6
2 5th  Means 21:8 16.0 28.1 68.2
Score 32 25 55 66

SP - 6.8 75.2 11:1 26.6

3 5¢th  Means 21.8 16.C 28.1 68.2
Score 17 15 24 29

sb 6.7 4.9 11.1 32.6

4 6th Means 20.2 15.8 29.0 75.8
Score 23 17 40 7€

SD 7.1 4.9 11.5 28.4

5 4th  Means 22.7 17.1 30.1 66.7
Score 13 11 29 45

SD 6.5 4.9 10.2 27.1

6 7th Means 19.9 15.7 25.5 74.7
Score 34 25 45 48

SD 7.1 3.9 11.5 28.4

7 4th  Means 22.7 17.1 30.1 66.7
Score 21 1% 28 70

~sp 6.5 3.9 10.2 7.1

8 7th  Means 19.9 15.7 25.5 74.7
Score 18 8 17 59

~ sD 7.4 4.9 11.5 28.4

9 ith Means 22.7 17:1 30.1 66.7
Score 15 13 23 83

, 8D o o

10 3rd Means 22:2 16.2 26.8 64.2
Score 18 17 18 36

o o s 6.8 5.2 10.7 26.6
11 Sth Means 21.8 16.0 28:1 68.2
Score 26 20 34 52
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It is interesting to note the freguency with which the Carnival
children used particular imagés in the liné completion and parallel
lines test items. Houses, trees, rockets and faces proliferated through—
out the test booklets. What was interesting to the evaluator was the
level of sophistication with which the images were rendered. The elab-
oration of the basic imagés was exténsivé, and in many cases, éxtremeiy
witty. One student composed a whole story based on the series of par-

allel lines. Naturally, the younger children's work was different

from the older students. One asks, is the high level of sophistication
of the twelve and thirteen year old pictures a natural result of matura-
tion, or is it the consequence of direct inStruction in drawing, paint—
ing and seeing. The evaluator, as supervisor of high school student
teachers for Brooklyn College, has observed that many high school
students still paint and draw like nine-year old youngsters and, for
the most part, they have been denied direct instruction in painting and
arawing other than béing providéd with watérials with which to work.
Would the older students paint and draw more skillfully had they the
kinds of experiences of the CAC students? One may also ask whether the
phenomenon of self selection has anything to do with the test results.
It is evident that the youngsters have chosen %o come to the Carnival,
and that they may have done So EecauSe théy are interested in art les-
sons: On the other hand, their mothers may have seized upon the Carni-
val as a perfect alternative to getting an after school baby sitter,

and for them art is only incidental to the child@ care role that the
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Carnival plays. Only further research will be able to isolate for
sure the various influences at work on the youngsters in the program.
Suffice it to sav that the children attended +hé program regularly,
showed@ significant g:owth in their abiiity to handle line, achieved a
higher degree of art skill ané demonstrated in their work and discus-
sions a love and appreciation for the creative arts.

Another way to look for clues in the Torrance results is by
comparing sccres of students who took the DPre post tests: There were
only six pairs of pre and post scores that could be compared, and the
results are far from Gefinitive. The pre test results are questionable,
while the post tests were administered under standard procedures. Thus,
it is the evaluator's conclusion that the data is incomplete and unre-
liable.

It is recommended thaf a comparison of pre and post treatment
scores be conducted in 1979-80 in order to get a more accurate picture

of growth in these areas.

Comparison of pre and post scores-—-Torranceé Test

 Pre _ Post
Originality/ Originality/
Eléboratiggﬁ S Elaboration
1 37/84 28/83
2 30/53 28/70
3 27/42 45/48
4 19/46 17/59
5 23/60 23/83
6 5/43 18/36
27
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The opportunisy for staff to discuss and examine the Toxrrance
theory of creativity and the test itself may provide a very vital train-
ing opportunity for new staff pérticularly. Such a series of discus-
sions may help focus instructors on what the extent of direct instruc-
tion could or should be. How much attention, for example, do instructors
give to encouraging fluency? Do they encourage students to find a
variety of possible solutions before they settle on completion of one?
What efforts are made to help children find their own solution (rather
than a copy of their neighbor's)? How do instructors judge originality?
Eow much of originality is based upon knowledge of traditional solutions?
How much time should bé spént on practicing the traditional way of doing
something? Artist/Instructors need to know more about what can be ex-
pected at different ages and the Carnival provides an exceedingly impor-
tant trzining program in this area. Now may be the time to develop a
sequential program that goes beyond Ages and Stages’'and concentrates on

fostering various theories of creativity.

I.B. At the end of the 18 week cycle, 90% of all participants in the
Creative Arts and Writing Workshops will be able to name not less than

three careers to which creative arts ané/or writing relate.

Instrument
The evaluator prepared a draft of a Career Information Question-
naire that combined muifipie choicé senténce compietion items and fill-

ins based on iarge part on the Office of Education's Career
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Questionrnaire described in the semi anmual report. Since the reading
level of the students varied by age, grade and personal ability, the
cuestionndire was administered in a number of different ways. In some
cases the instructor read the items to one or several students and they
selected the proper answer. In other instances, the students read and
marked their own papers. The pre test indicated that only 10% of the
students could identify three or more careers other than the cbvious
"artist" or "writer." At thée end of the cycle, 100% cf the students
identifiéd threé or more career options in the arts. The following
graph shows the spread of career recognition:

% of

.o B Career Questions
Careers Qu




Where N=44, 91% of those who answered the cuestionnaire wers able to
identify f£ivé or more careers in the arts. It is evident that Objective
1.B. was reached. The instructors spent a significant amount of time
discussing careers with tre children in the different workshops. It
is fair to assumé that the growth in knowledge of career iabels is a

direct consequence of both formal and informal instruction.

I.C. By the end of a cyclie, 90% of the participants in the Creative
Arts and Writing Workshops will demonstrate proficiency in a minimum of
two processes as evidenced in photo-documentation and progressive de—

tailed explanations of weekly achievements presented in logs.

Exhibits IVA-D includea in this report show samplesof some
of the work a;complished by youngsters in the program. The photo-
documenter compiled an extraordinary number of photographs of children's
work which helps to identify the variety of processes each child ex-
perimented with during the course of the program. Coupled with the
Ari: Skills Observation Scalé, thé evaluator was able to see the growth
in proficiency of individual students as well as groups of students of
the same age. The following categories were used in analyzing the
children's work (adapted from Rosensteil, Morison et al.,”Critical
Judgment: A Study," Journal of Aesthetic Education, 12/4, 19/78):

1. Subject matter

2. reference to personal experience

30




2 reference to Eiscrete surface elements

5. "Painterly” surface elements;

"Sculptural” surface elements
6. artistic achievement
7. reference to mooé

8. reference to theme

The weekly logs were examined periodically by the project
director, the education director and theé executive diréctor as a means
of getting to know each child's rate and extent c¢f progress as well as
to identify any problems presented to eitner the voungster or his or her
instructor. In this way, the staff at the Carnival was able to keep
on top of the needs of the children and the requirements of the arts
discipline. éampies from some of thé instructor's iogs héip to givé a
flavor to the kind of care and work adcomplished in the program and may
be found appended to this report. (See Exhibit I E.)

I.D. At the end of the 18 week cycle, 90% of the participants will have
gainéd authentic knowiédgé of various careers through exposure to pro-
tings.

attendance sheets and iogs were examined to ascertain the
amount and extent of group trips and aiSCuSSions with artists in their
milieu. ExhibitVIAdetails the destination and purpose of the trips

taken during the course of the program. It may be supposed that the
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fine results on the Career Questionnaire may in part be cdue to these
trips which sharpened the children's perceptions of what working artists
do (other than teach childrén!). Teachers wereé extremely conscientious
about submitting trip sheets and logs and seemed to get as much
clzasure from these excursions into the field as the children. See
Exhibit VIA for schedule of trips taken during program.

All activities that were conducted to fulfill the stated obﬁec:
tive were completed as intended. The poetry workshop included garden-
ing activities as well as three-dimensional art work. A CETA instructcr
teamed with the poetry instructor and an interdisciplinary course of
stuay éeveiopeé with outStanaing results. Ehrough an anaiysis of pro-
gram récoras, anecdotal récorés; interviéws with Stéff, students and
parents, examination of the workshop products, observation of the work-
shop process, and analysis of test results, it has been determined that
the objective of exposing youngsters to career education experiences
in the arts has indeed been accompiished. Further, because the partici-
pating youngstérs had an opportunity to work in a variety of visual arts
media, their expressive and creative powers have been considerably in-
creased, thereby making them more likely to proceed to higher levels of
éducation; making themselves eiigibie for greater vocational and pro-

fessionai opportunitiés.
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The shooth running of the Creative Arts and Writing

n part due to the years of experience the direc-

ln\
1

Korkshop is
tor, Betty Blayton Taylor anﬁ the Carnival has accrued in
working with young children. It is also a direct function
of the leadership provided by the educational director, the
project coordinator and thé project after-school workshop
supervisor (Mactha Norris, Maya Sharpe, and Barbara Wyatt,
respectively). All were totally familiar with the Carnival's
philosophy and way of operating, and whatever problems occurred
--such as the need to substitute one instructor for another,
to shorten working hours, to provide for milk and cookies
--were handled expeditiously.

7f the evaluator were to make any recommendations,
it would be taat more of the same be offered so that more

children cculd take advantage of the program offered.
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career understanding and options. —- Proposal, p. 69.

The Carnival enrolled 26 students for this program, of which
23 or 88% completed the 39 week program. The students came from 12
hich schools in Manhattan and the Bronx as well as from "the street.”
During the course of the program, 5 were accepted as art majors at
Pratt, SUNY, New Paltz, and CCNY (the SEEK program). Three students
were hired on art related jobs for the summer and three got full time
art related jobs.

It is important to note that the young people enrolled in this
program frequently balanced after-school responsibilities at home, an
after school job and a homework schedule with the demands of the Carni-
val Cormunications Arts Production program. rfor a féw, this was an un-
bearabie combination and théy aroppeé out. For othérs, it was a cru-
cible through which they came out stronger and better prepared to deal
with the complex pressures of adulthood. Many of the students have low
to medium writing skills, and their reading levels are générally bélow
the national norm. In spite of this, they developéé skills in several
arts areas that would be acceptable as entry level skills in graphic
arts workshops, printing and lithography companies as well as video and

film production companies.
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skills indicates a pattern

N
d;

A zeview of theix develomment of
that is exemplary. Results on the Art Vocabuléry Test which surveys
students' understanding of ideas and concepts as well as the artist's
working vocabuiary, were outStanaing.

The following pages describe in detail the various activities
in which the students were involved as well as the various test re-

sults.

II.A. At the end of 39 weeks, 80% of the participents will show sig-
nificant gains in flexibility of thought, speed in creating conceptual
ideas through line, a greater degyree of imagination through the use of
line as measured by pré and post tests.

As stated in the semi annual report, a closer examination of

the Torrance Test indicated that this instrument would not be as useful
in measuring the achisvement of this objective as would a tailor-made
set of instruments developed in cooperation with the instructiornal staff.
The result of this collaboration, an Art Skills oObservation Scale, was
administered by the instructors with verifying observations made by the
external evaluator an@ project director several times during each work-
shop. Specifically the students were rated upon entry at a midpoint
and at the end of the workshop. (éée Exhibit IB.)

All students were enrolled in a three hour general drawing
class each week and had the opportunity to get personalized instruction

in various phases of drawing live models, inanimate objects, scenes
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a=é abstractions. Individual and growp criticues helped o sharpen the
st=dents' aobservation skills as well as rendering skills. XNot all
Students attended each session of the drawing workshop, primarily because
of conflicting obiigations {see ». i). Thosé who attended réguiarly
showed@ cornsistent growth in techmigue at the end of the progzram as
measured by an analysis of sample drawings prepared 3uring the course of
the workshop. Students worked in pencil, charcoal, coante pencil, pas-

tels, and combinations thereof.

By participating in the weekly drawing and criticue sessions,

students developed an easier response to criticism and became more ver-

bal about the qualities in their own and each other's work. Many of the
critigue séssions were taped (video and andio tapes are available) and
then played’back to determine the change in the level of discussion.

The evaluator noted a kind of shyness and holding back in the earlier
tapes, but by the end of the program, the students were much freer in
giving and réceiving criticism. This is an important at+ribute to

acquire in any pre;ﬁob training pProgram and should be encouraged.
II.B. By the end of 39 weeks, 90% of the participants will achieve a
mear. score of 75 on the Art Vocabulary test.

A pre test was administered at which time the foiiowing results

were recorded:
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Art Vocabulary Test

Pre Test Post Test

N is 18
86-100% ile 5 15
91-95 2 1
86-90 1 2
81-85 i
75-80 1
71-75 1
66-70 1
56-70 1
56-60 1
51-55 2
46-50 1
36=40 1
ineligible 1

Where ten students took pre and post test, nine students increased
their scores, and one remaingd the same.

It is interesting to note that even on the pre-test, the major-
ity of Carnival teen-agers scored in the 75th percentiie or above.
The dramatic improvement shown by so many in the post test may well be
a result of the intentional instruction in various art concepts, tools,

and styles in a way that was finely meshed with the projects on which
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peorzle worked. Certainiy there was no classroom ériil on words or
concects: what there was, apparently, was a conscientious effort on the

part of the instrnctors to weave art vocabulary iInto the evervéay

interactions with the students. (See Exhibit I C.)

One must, however, be cautious about the results in the Art
Vocébuiary Test. The étuéents were expoSeé to many otﬁer instructional
"inputs" besides those offered by the Carnival. Included among the
ing, and interactions with fellow students outside of the Carnival.
Nonétheless, accoraing to data secured from the interviews, many of the
students recorded their sense that it was the Carnival éxperiéncé that

contributed most. to their awareness of art concepts and vocabulary.

II.C. At the end of 39 weeks, 90% of the participants who have studied
grapbics; silk5c£eén (2 speciaity within graphics); offset printing,

and writing will have developed a portfolio containing no less than ten
samples of work done in the program that will demonstrate the level of

The students comgieted their portfoiios; and, in several in-
stances, Suhmitted them to art schools and coiiéges for post-secondary
school admission: The panel which reviewed the students' portfolios,
which consisted of the drawing instructor, the specific unit instructor,
the education director and the executive director agreed that the

progress demonStrated over the 39 week perioé was dramatic and
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intense. Students who haé little or no exPeriezce with silkscreen
técﬁniques, video production, iithogréphy or offSet, demonstrated an
ability co in*egrate both technicue and aesthetic dimension into their
work. In writing, however, no such éramatic results ensued, This mnit
provided the one difficult problem with which the program &irectors had
to battle continuously. (See semi annual report.)

The proble:m in wrltz.ng Degan with the low reg’.strdtlon flg'ures
for this course. An intensive campaign to enroll students in this
mit began and continued throughout the course of the program. The
instructor, a professional editor associated with a popular black maga-
ziné, was repiacéd at mid;se'mester, and students ré-éniis;t'eé, as it were.
New students were added for the las. third of the program,; but because
of the lack of consistent involvement of a significant number of students,
there is not sufficient documentation to indicate a pre post treatment
relationship in the writing samples. In spite of this, however, those
students who did 'partici'pate' in the last third of the program took ad-
vantage of the opportunity to work with the new instructor and to de-
velop a script for a screenplay that helped develop their ability

to characterize, sequence and structure experiences in writing. (Exhibit VA.)

II.D. At the end of 39 weeks, 90% of the 'pérticipants' in filmajcing
will demonstrate a working knowledge of the Super 8, lémm camera,

straight documentation, etc. Each of the filmmakers will produce a
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As indicated in the semi amnual report, filmmaking was com—
bined with video production bécavse of the avaiiability of instructors
and stucdent interest. 2 twenty mirute £ilm was produced as well as
150 minntes of campleted television prograzming, produced, written,
edited and starring Carnival students. Samples of videotapes are in-
cluded with this report (see Exhibit V B.)

The evaluator was most impressed with the techrical proficiency
of the video crew who worked many hours more than the program called
for in collaboration with their mentor ané instructor. The ASOS find-
ings indicated that these young peoplé grew enormously over the course
of the program. While lntemewmg téchniques", script continuity and
guality end-product, the wecrk compares favorably witk that produced in
miversity filmmaxing and video production classes.

Orne film, the result of a group effort, has been used over 20
times sincé its complétion to disseminate information about the

As part of the Writing workshop, students completed a
television script representing a group effort. (See exhibit V D.)
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Results of the Arts Skills Observation Scale

In order to develop a means of measuring achievement in the
teen-ager workshops, the evaluator in cooperation with the project
managémént éna thé instructors, aeveiopea a scale of attributes that
each instructor was trYing to help his or her students attain. After
a group discussion on what and how to look for these characteristics,
générai characteristics that were imporfant for young peopie interested
in a partidular ﬁob to aévéiop. The results were the ASOS instruments.
An analysis of the pre and post treatment observations follows.

This set of instruments was developed in collaboration with the
instructors, the project management, and the external evaluator. It is
prééicatéa upon the foiiowing aSSumptions:

1. There are observable work related beéhaviors that are linked to
successful on-the-job performance.

2. There are specific arts-related skills that are intrinsic to
successful on—the—job performance:

3. There are selected aesthetic sensibilities that are evident in
creating visual arts "products" that can be observed by artists

and aestheticians.

Instructors were asked to identify characteristics in each of
the above categoriés that related particuiariy to their career specialty.

The evaluator reviewed, edited and categorized the instructors®
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suggestions into four separate instruments--one for students in each
workshop--and a "catch-all" instrument to be administered to every
workshop participant regardless of specialty. The instruments were re-
viewed by the project management and then reproduced in quantity so
that each instructor could rate each student at least three times
during the course of the workshop.

Findings

With only one exception, all students showed significant growth
in categories 1, 2, and 3 (general work behaviors, art skills and aes-
thetic sensibiiity). Since the level of skills at entry varied with
t he prior experience of the participants--scme of whom were art majors,
others had taken only a minimum of school art lessons--the novices
siderable experience in the visual arts. Aall pérticipants showea a
greater command of technical skills (see Exhibit IB for a break out of
these skills) and an ability to judge their own and otkers' works on a
higher plane at the end of the workshop program.

In spite of such impedimentia as high school éxaminations,
poor weather, fémiiy réspon51biiitiés and the need to earn an income,
88% of the régiStrants completed two workshop courses and demonstrated
arts related, job related skills on or above the acceptable level.

Regarding general characteristics, at entry level, 96% of the
students were considered to function on acceptable to very good levels

of performancé, with 4% consideréd borderiine or beiow. At thé end
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of the 39 week program, O% weré considered borderline or below: 17%
were operating on orly an acceptable level, 58% were operating on a
very good level and 25% of the participants had achieved an overall
excellent rating from their instructors. Several of the instructors
volunteered comments on the progress that their students had made:

talent, i.e. (sic) lntervzewer, master of ceremonies. J. is very re-

sponsible in terms of teamwork and sometimes carries more than his

share of the work load. HlS camera work is good but I feel he is
strongest in on-camera assignments. He has a charming and pleasingly
aggressive personality.

D. is best suited in the areas of on-camera talent , . . Interest is
low in the technical area but very hxgh in the creatlve productIon and

artistic ideas areas. D. is also active in the areas of dance and

acting. He is a good organizer within the group . . -«

S. upon enterIng the program wanted to become a sports commeéentator.
Thls is the main area I concentrated on with her. S. is very strong
in her interview techniques and Spontaneous conversation. . . . Her
technical skills neéd improvemeént but she is a very capable camera
operator.

H. is a high enerdy source and an example of hard work to the other
members of the group:

R. contributes more to the class than any other student. She is likely

to work on the project at home in liew of watching télévision.

?; is the best student in the _group, Shows excellent ieaaefsnépigoten:

tial, although his ego assertion has reduced his effectiveness from

timé to time. He is very outspoken in student and group interest.

He is interested in becoming a video film producer which I feel he is
very capable of achieving.

c: engoys what she is dolng in class but it has had no lmpact on her

Plan to be a special ed teacher.
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The last corment is intéréstihg because it shows the potential for
showing the tie-in between video expertise and non-commercial tele-
vision, including educational television. The instructor may have
missed an opportunity to show the young lady how hér two intérests

could bé cooriinated, stréngthening her chznces for getting a job in

The ASOS raw scores indicate that the objectives were met,
that 90% of the students not oniy completed portfolios or created
videotapes and films that demonstrated a significant level of proficiency,
but that the characteristics of such proficiency had been observed and
rated by the instructor and by the end of the program, 90% of the
participating students were pérforming on an accéptable or above level

of proficiency.

II.E. By the end of the project, 90% of the participants will be able
to give a brief wri_ten description of five careers of wﬁich tﬁey were
not préviousiy aware réiating to Communications Arts Production. --

Proposal, p. 82.

Each student was asked to do an in-depth search into one or
more related careers through the vehicle of the indépénaént Occupationai
Research form (10R), (Exhibit IG) Since quéétioning' students at the

initial phase of the program révealed that they knew little or nothing

about related careers, the £illing out of the questionnaire, prepared
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by the evaluator in consultation with the project management became
more important than had originally been assumed. The questionnaires
revealed what the instructors were aware of to some extent from the
beginning. The students' writing skills are far from exemplary, and
their level of understanding of the exigencies of life in the arts
has grown enormously as they have participated in the workshops.
Seventy-three per cent of thosé who compléted the workshop
filled out an IOR form, allowing the evaluator to estimate the depth
of understanding each student could demonstrate about a job related to
an arts career. In addition, it allowed the evaluator another window
into the stndents' minds, an invaluable way to estimate their verbal

and research skills as well as their knowledge of an arts related job.

Findings
Students identified a broad range of jobs:
art director
audio technician
cameraman
comprehénsivé renderer
designer of T shirts (freelance)
editor (for TV)
interviewer
manager, T shirt company
news comentator (TV)

paste-up and mechanical artist/technician
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producer (TV)

sound-graghics Synchronizér

screen writer

technical supervisor (floor manager, TV)

video artist (general)

Some of the students did not answer the questions with any real degree
of accuracy. We are dealing with youths who may, in many instances, have
difficulty completing a thought on paper. That they developed sale-
able non-verbal skills during the course of the year gives them a
valuable edge over their peers who are equaily deficient in ianguaée
skills. If the manner in which the students filled out the question-
naires is an indication of their writing skills, ability to follow
written directions, and sense of format, then these young people are in
need of more training in those verbal skills that compiémént the visual
arts skills they have déveioped. This makes the writing workshop all
the more crucial, and indicates perhaps why there was such hesitancy

to expose themselves in such a setting. Perhaps if the writing work-
shop were made mandatory for all parficipants-—aiong with the drawing
workshop--scme progress couid be made. dn thé other hané, each Stuaent
has ﬁust So many after school hours to work with, and it hardly seems
likely that with the rigorous demands already being made upon then,
that they can find time for attending a workshop in writing skills.
Nonetheiess; this Suggéstion shouia be éxpiored in tﬁe hopes that a

new solution might emerge which could address this pressing problem.
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The quéStionnaire indicated some othér possibié conéitions.
Specifidally. their notion of what is required in a job is stiil ele-
mentary. This conclusion is based only on the questionnaire, which, in
truth, may not have been filled out with the care and attention that it
required; students may indeed have a better idea of what the jobs are
thar revealed in the form.
idea of anticipated incomes in certain job areas. The evaluator ranked
the quéStionnaires into three categories: those which indicated a high
level of understénéing (4), those with an average level of understanding
(8), and those with a minimal level of understanding (8). Iu percentage

20% of the responses indicated a high level of understan&ing
of duties, réquiréménfs;leaucationai ana vocationai backgroun;

45% demonstrated an average understanding of arts related
jobs, although their manner of expression was not of the highest
quality; and
. 35% demonstrated a lack of understanding of the simpie and com-

piex réquiréménts for their selected 5ob title.

Several of the responses revealed an understanding of the
subtler advantages of particular jobs:

"I'm 'me' own boss!"

"A chance to exhibit talent"

"No set hours"
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"Making new friends"
"learn different skills"

"Expenses paid"

"Help make my soCiety better"

Among the other advantages accurately cited were:
"rapié promotion based on pérSonai abiiity"

"get to travel, make monéy;

2mong the disadvantages cited were:
"being black and female"
"2issing family"

;c°mpetition in the field"

Filling out the form forced many of the participants to inter-
view more intensively their instructors, and this in itself became a

valuablé learning activity.

IX:F. Ninety percent of the students will have prepared a resumé to

submit to prospective employers.

Somé studenté did soand the results were reviewed by both the
unit instructor and the guiééncé counselor for appearance, form, pre-~
sentation of information, accuracy of information presented, spelliing
and grammar. The revised resumes fulfilled the criteria, and in sev-
eral instances, heiped paxticipants to get sumer and after school work.
(ééé Counsellor's report for éxpianation of why not aii Stuéénts

achieved this objective.)
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I1.G. By the end of the projéct, 90% of the participants will have
experienced at least two simulated intérviews at a musuem, advertising

The students participated in a number of simulated interviews
which were recorded on tape and critiqued by thé young people and their
instructors. While originally it was proposed that professionals in
arts related fields who were interviewed would be sent questionnaires
on which they were asked to rate students on their general appearance,
presence and demeanor, punctuality, etc., as well as their judgment of
too great an imposition on volunteers. However there were indivi-
dual guést lecturers who made their expertise available to

the students.
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Objective IIT

To provide counselling for all participants, ages 14~18, who
are in the Communications Arts production team units. -- Proposal, p. 87
Ms. Constance Wilson, M.A., was hired to implement this objec-

tive, Her report follows:
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A Brief Statemenit About the
Career Counseling Service of the
Communications Art Program
1978-1979

Submitted by Constances Williams Wilson

One of the goals of the Career Counseling was the gather-
ing and dissemination of information about careers in Communi-
Arts - Graphics, Silkscreén, Video/télévision, Writing. Toward
this goal each student had at least two counseling sessions;
went to Career Day on two college campuses; was given written
materials and shown a career film.

Counseling sessions were of one hour duration. Students
were asked to give identifying data, school information,
and to speculate about future plans. In most iﬁstaﬁééé,
students gave the information freely and pursued suggested
research regarding their career goals.

In four cases, three-week one-hour structured sessions
were held. These sessions were necessitated by probléms in
sessions was developed between the coordinator, counselor and
workshop instructor of the student involved. One of these
studénts droppéd out of the program. Of the three who stayed,
one made a radical positive change in behavior. His high

school contact person reported the same change at school. The
of the CAC program was the most influential instructor in
the studént's learning experience. (A written report was

solicited from the high school but not received.) The other
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two students modified their behavior and avoided further problems.

Family conflict was created for two students directly re-
lated to their being enrolled in our program. The parents of
these students were contacted by télephene and given fuller
parent met with the counselor and visited the workshop.

Visiting the workshops during sessions was invaluable.
Students talked about the field of Art; showed their work:
shared information with each other and raised questions
which were then handled in individual sessions. In one such
case a student sought referral information for family therapy;
others wanted to know about housing and welfare.

A second goal was developing $kills needéd for successful
job hunting and employment. Celiege/?iﬁaﬁCial Aid applica-
tions were filled in; interview/telephone technigues were
discussed and explored through limited role playing. An outside
resource was employed to deal with job application forms,
developing resumes and making contact with various employment
personnel. Although good materials were offered, the students
rejected the process and failed to attend the sessions.

At the end of the program, students had completed high
school; were accepted in art schools and liberal arts colleges;
had summer employmeént in relatéd and other fields:

Counseling worked. Exposure to the varied field of Art

who remained in the program was 16 and younger. Therefore,

most were still exploring their options. My gquess is that
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resumes.

College and Job Placement Achieved

College Placement:

James Banks - Portfolio accepted at Pratt. Admissions pending
SAT results.

Abena Brown - Acceptance at New Paltz pending additional
information.
Ray Mallory - Acceptance in SEEK program at CCNY in February 1979.
Nilas Thompson - Portfolic accepted at Pratt. Admissions pending
SAT results.

Job Placement:

Abena Brown = Summer job with Urban Corps.

Darren Edwards - Production Assistant on £ilm.

Nilas Thompson - Summer position with ddvertising company in
Trinidad.

Josette Valez - Position with community cable T.V. center.



Objective IV

To provide all participants with career education experiences P
which foster the development of responsible and appropriate work Labits

and attitudes.

The project director provided sign in and out procedures which
were followed by all participants. Dailv time and attendance records
were kept and logs were maintained by all instructors cn participants

behavior, growth and abilities. A Work Habits Scale (EX- ib)was administered

Habits Scales indicates the following:

At the beginning of the workshop, 95.2% of the participants
demonstrated good to éxcéllent work habits. At the end of the workshop
program, 92.5% of participants displayed good to excellent work habits:
There is scme discrepancy between the work habits scale and the ASJS
findings vis a vis work habits which may be explained by the fact that
the ASOS was a cumulative measure whilée the work hakhits scale was ad-
ministered quarterly. The frequency with which the Work Habits Scale was
administered might have reduced its power to measure since often it
appeared to be filled out hastily. This may or may not he a fair and
accurate observation, however, but it is the evaluator's recommendation
to reduce the paper work of the instructors so that when they are asjced

to give a considered ﬁudgment of their students, it is not clouded by
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ERIC

Aruitoxt provided by Eic:

1. The students whe enrolled in this program were highiy notivated;
2. The instructors insisted upon a high "floor™ of acceptable
behavior and this was honored by the students; and

fore, reguired care, order, attentiveness, concentration, etc.

Instructors’ ratings were checked by the project management
periodically for both validity and reliability. On an informal basis,
it zppeared that the managers and instructors agreed cn the observed
behaviors. A spot check by the external evaluator revealed the same
results.

In interviews with the instructors, it was noted that some
students had difficulty arriving on time consistently. Others
were absent for —eriods of time which coincided with school examinations
and other pressures. Nonetheless, a review of attendance figures in-
dicates that with reasonable accuracy, 90% of the participants attended

regularly and promptly and displayed excellent work habits,

IV.B. See analysis of work habits skills above. In individual and
group discussions, several of which were tapea, the issues of punctuai;

ity and responsibility were discussed:

e
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Objective V

V.A. To enable all participants to Stréngthén their skills in verdal

and written communication and in reading.

It was very difficult for the project director to cdtain accu-
rate reading scores from the high schools of the partizipating young
people. Where such scores were made available at the béginning of the
program they are recorded. CExhibit i1t Bf) Because of the controversy
over the reading scores for the N.Y.C:. system, end-of-vear scores were
not available.

ﬁbrkshop instructors did fulfill the obiigations of the proposal
by éncouraging a great deal of verbaiizing in each séssion. Videotapes
showing children and teen-agers describing their work, the procedures they
followed and their estimation of the value of their work are included
with this report. They are most encouraging, especially as one sees the
growth in sophistication during the course of the workshop. Interviews
with the childrén further revealed the high level of verbal ability that
was being sought.

A review of the logs by the project director indicated a growth
in verbal ability. The Teeners Meetings provided a format for increased
verbalization and an cpportunity for the young peopie to comp..-e notes

on what they were doing. These sessions as well were videotaped:

At the Open Houses and Founders Day receptions, taped and live

presentations were made by the youngsters in the Creative Arts




Workshops where thev described their work, the intent of it, the processes
they used and their feelings about it. The evaluator was escorted through
an exhibit of art work by a youngster who had had aifficuity adjuSting to

the prograrm and whose mother was unable to attend the recéption at the

end of vear Open Eouse: <he pride with which he not only described his
own work but that of his colleagues was heartening to witness. Selec-

tions from tapes made of these presentations mzy be found included with
this réport.

There is a fundamental probiem with the taping DYXoCess that
should be noted. Because the tapes are themselves made by students both
in front and behind the camera (as camerapersons, audio and video tech-
nicians, lnferviewers, and performers), the end results ﬁust not be
judged against either live or professionai standards. The ténaéncy for
some to be camera shy, others to be camera hogs, combined with the tech-
art work and the verbal explanation will be given its most appropriate
evaluation. It is for that reason the evaluator Spent a great deal of
time interacting with the youngsters, quéStioning them about their work,
encouraging them to talk in an informal setting.

The general impression is that the youngsters have a keen sense
of what they are doing most of the time, although there are occasions
where they do what the instructors ask of them without totally under-
standing the reason why. This is a normal reaction and not a Subiéct

for criticism.

. 57
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ren discussing their work. These are more appropriate for evaiunative
analysis and underscore the findings gleaned from the informal inter-

views.

was not that great, commensurate with their age and ability to concep-
tualize. Those who had visited professional artists' studios were most
able to link what they were éoing with the puppeteer, the painter or the

cartoonist.

V.B. Ninety percent of the participants, ages 8-14, will have produced
fifteen weekiy logs in which tbéy have reported their édtivities, stories,
Scripts, poems, éetc.

The procedures outlined in the proposal were followed, and,

amidt much initial protest, the students collected their works and
thoughts in a log Ex.IE), 'ﬁu;sp'ooe&mebas neveran easy one for the instruc-
tors to implemént, and thé children's comments were often hastily in-
scribed and not commensurate with the quality of their art work. Clearly,
writing is not easy for children of this age and at this juncture in
history. We are not a writing culture; we are a talking {(and not neces-
sarily a listening) culture, and it is a burden unsought to have to

write. The children arnd, in some cases, even the instructors, reflected
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Woile the evaluator £inds the compilation of chiléren's work enormously
important, in a setting such as the Carnival (vnlike school) thé cuestion
arose as to whether the exercise was worth the effort. The instructors
themselves had mixed feelings. It is certainly an issue that mmst be
addressed if the practice is to continue. According to Ms. Wyatt, the wWrk-
shop supérvisor, "It was difficult but rewarding,” and théere may be

the clue. If instructors are trained to see that the ends--a personal
journal for each participant that includes all the aforementioned items—
are worth the means--stopping work, putting things away and enforcing

reflection and writing, then the children might réspond more positively.

V.C. Ninety percent of the participants, 14-18, who have reading diffi-
culties will demonstrate significant gains in reading as evidenced by

pre and post standardized test scores.

Approximateiy five to seven students each week took advantagé of
privaté tutoring offered at the Carnival byi reading $eczallst and 2 tutors.
Because of the time pressures and conflicting obligations, the young
session to reading. The Carnival staff triéé a variety of timé and
content approéchés to entice more of the participants into the progranm,
but with rather slim results.

The ccmparison of reading scores was made well nigh impossible
due to a minimum amount of cooperation from the high schools who were

asked to send réading Scores to the Carnival. Eéiephoné calls, messages

e
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sent through the studemts and letters to the schools vielded fewer than
£ifteen scores for pre treatment consideration. Pcst treatment scores
weére inpossible to collect since the city-wide test results were withheld
pending investigation of their accuracy.

In future vears, it may be more effective to aéminister a sStand-
ardized reading test at the Carnival rather than rely on public school
cooperation. But the evaluator must use this occasion to remind ail in-
terested partiés that the use of reading tests in evaluating the efficacy
of +the Carnival program is riddled with probiems. First, there are many
contaminating variakles that must be discounted, among them the provisicn
of reading help in school or at other places the Student frequents. In
youth is at least a matter of controversy and may not be the best way to
ascertain reading growth. Certainly the reading that accompanied the
skill development process in the workshops may have contributed to any
reading improvement in general, but one is not convinced that this will
be incorporated in somé of the tests. Then, too, one is constantly
aware of the imPOrtance of preServing a professional studio experience
for the young peoplz and the injection of the usual reading test may not
enhance the atmosphere but indeed, may detract from it.

The program, through the guidance counselor, made available to
the young people a variety of reading materials about careers, colleges
and other post secondary training programs. The CETA program and Youth
Employment Program materials were available to the participants. The
availability of these materials may have influenced the number of students

who appliéé and got CETA YES jobs for the summer.
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VI.:. To provide the necessary Support and assistance for participants

who evidencé nearological, emotionzl, or other special problems.

The artist/inStructors aan-lmsmrd the House-Tree—Person
test to 100% of the participants in the Creative Arts Workshop. Three
students were referred for additiomnal
testing, psychological counseling, and, in one case, therapy. Confer-
ences on the youngsters were conducted by the consulting psychologist,

Dr. Gilbert Vovat of the City College of New York:

VI.B. The psychologist extérne will maké two observations of each

participant :hosé House-Tree-Person Test resulfs were problematic.

This, too, was accomplished, and the observation reports were

shared with the Guidance Counselor for appropriate use.

VI.C. The psychologist externe will administer the Bender or TAT

test to 100% of those participants in need of further testing.

This procedure was not necessary in the judgment of the psycholo-
gist in conference with the project director.

Reégarding this objective, it is important to note the wnintended
consequences of building in a psychological support for the program. It

meant that instructors, the project management and the student trainees

ERIC

Aruitoxt provided by Eic:
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Zrom City Collegé had an axmple ofportunity to éxzlore the zsvchclogiecs

ramifications of the work they are doing. TFor example, one issue waich

recuireé psychological insights was that of how accamodating should

the program be to children who display anti social behavior, to the
extent that fhey hurt themselves or their fellow students. By di5cussing
this with the psvchologist before Getermirning a policy, st2ff had an
opportumity to learn more about chilé development, the importance of
what they are doing and their role in helping youngsters to mature. Con-
siéering the behavioral probiems o< several o0f the younger group ané a
few of the older group, the presence 0f counsel from both the guiéancé
counselor and the psychologist may have helped to retain some participants
who might otherwise have éropped out of the progran:

By the end of the program, one youngster from the Creative Arts

program had been referred for treatment and was showing considerable gains.

The message to the parents is clear: the Carnival is not only a

place where kids can paint or prepare for a career in the arts. It is
a2lso a sympathetic referral agency, devoid of much of the red tape and
bureaucratic responses. or welfare agenciés or overburdened schools. This
pérhaps accounts for the ioyalty of parents to thé Carnivai: théy Show up
in droves at each event (see 7bjective VII) and lend a hand wherever it

is needed.
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To promote parents' and commnity understanding ané involvement

In supporting children's efforts in the arts and interests in art related

Parents received written description of program activities, hand
written invitations (on the back of silk screenéd paintings), and were

encouraged to join the Carmival's Parents Council. 2An analysis of the
visitors' log indicates that well over 50% of the parents visited the
Carnival during one of the special events during the year or at other
times. The total figu.ré for guests to the Carnival for 1979 exceeded 100
and included dignitaries from State Education Departments, the Office of
Education, several universities ani azt schools, as well as interested
parents and community members. A list of special events and their dates

may be found in Exhibits appended to this report. (See Exhibit VI B.)
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Diggémina+ion Zctivities

A. Mzijor Dissemination Efforts

The most irportant dissemination pro@ucts distributed during the
program included a déscription of the program, news releases, and the
brochuré on the Chidren's Art Carnival. Those products distributed
report. In addition to products describing the Carnival Program in general,
hewspapers published by participants in the Communications Zrts prograro
were distributéd to friends of the Carnival, parents and students. These

newspapers followed the principles of professional journalism wherever

B. List of Project Products

See ExhibitsIV and V.

C. Inclusion in ERIC

This report and the film on the Carnival's program should be

placed in ERIC and the National Audio-Visual Center, respectively.
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Special Activities

The Carnival made a spécial effort to hire a staff compesed of

and wamen artists, black, hispanic,white,hadicapped; in an €ifart to pro-

-y

t as role models a variety of possibilities. It was iz “icularly im-

rtant for the children, many of whom go to segregated schools (de facto,

'81 (W]

not de jure) to see black and white p:oféssionai's work together easiiy

and respéctfully. The fact that the management and most of the staff of
a project for children of the ghetto was comprised of black persoms, and
in many instances from the ghetto themselves, provided a sense of the

possible to many of the participants. The closeness with which many of
the voung men related to the male professionai graphics’ and vidéotape’
instructors was pa.*ticuiariy apparent. These men spent many extra hours
training the teenagers and rapping with them, providing them with wisdom,
good humor and discipline.

Meanstreaming the handicapped (emotionally disturbed, the physic-
ally handicapped and the éducabie retarded) was a ée’atur’e of the Crea'.tivé
Arts Program. Several of the youngsters have been identified by their
instructors as being particularly gifted in art or writing, and informa-
tion regarding these children has been related@ to their parents and, in
some cases, teachers. The guidance counselor has been pa.rticuiariy impor—-
tant in encouraging thé older studeénts to find ways to dévéiop their

talents in college or other post secondary training.
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ZBSTRACT

1. >rosec:t Xo. 2. Grant XNo. 3. Xztuze of Pepor:
5626 113273515321 Final

4. Project Title S S. Period Covered by this Répor:t
Caree. Training Through the aArts From: 1/1/79-6/30/7°

6. Category of Project

Traizing

7. Project Director 8. Grantee Inst titution/ad3ress/Phone

Bétty Blayton Taylor Chiléren's Art Carmival

62 Eamilton Terrace

New York, N. Y. 10036
(212) 234-4093

Thls revort attemnts to 1l.st the maﬁor acccmplishmen; of the pro;ect.

which concerns tralnlne children and young people from ghetto neighdborhoods,
into the following categories:

-

1. Changes in children's skills and understandings of arts related
careers (ages 8-12);

2. Changes in teen agers skills and underseandlngs of arts related
careers (14-18);

3. Development of artistic products by younger and older students;
4. DProcesses and strategies set in motion by this project.

For chiidren aged 8-12, the program s emphasis was on proviaing the

youngsters with art making opportunlt,=s, dlalogue with profeSSLOnal

artists, exposure to arts related careers and places where artists work,

and assistance in reading and behavioral problems.

For the teenagers program, emphasis was on simulating real workshdpieéﬁf_

dltlons with the students as apprentices working with professional artists

making artworks that ar® commercially viable. In addrt1on, teenagers were

encouraged to prepare for tneir next steps in career tralnlng 1n the arts;

portfolios; interview technzques, the preparation of appropriate resumes

and other documents were prepared under the guidance of artist/instructors

and the guidance counselors.

ERIC

Aruitoxt provided by Eic:
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additional aspects of the program——the provision of oswchological sup—

ports; the 1nvo’vemen* of pzrents and commmmity, the c.sse:;:a;;ogfo:f

information abont the Carnivel'’s program--were soncuctel hy 2 stzff oI
educators, artists and student assistants.

In almost every respect, thé cbjectives were réached. Sigaificant as-
pects cf student change were in the area of skills accuisitiorn, cognl~

ulon, and career awareness ard preparedness. Ecually s*gn.*zcant was

the develorment of awareness amOHg parents ané commumity of the impor-

tance of the arts within career education

This project served minority yout- and children in ways not provided by
their schools or ccmmunltv institutions. For many of +he older chiléren
it may have been the first time that théy havé Successfully completed a
Program under their own steam, overcoming serious obstacles in the
orocess.
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Crearive Arts Program (8-14)

WEAT DO YOU KNOW AROUT CAREERS IN THE ARTS?

Directions: For the past few months, you and your Instructores have been
making art objects, vxsxtlng artis%s' studios, looking at films about the
arts and talklng with each other about career possibilities for you when you
grow up: We would like to know how much you have iearneéd about careers in
the arts now that you have had so many experiences with paintings; claywork,

s1‘k screenlng, printmaking, photography, and sewing. Would you please answer

the following questions by putting the letter of the correct choice that com-

pletes each sentence next to the nimber on the right hand side of the paper?
Thank you.

. I help artlsts get jObS in publlshlng and adver*1s11g by show1ng
their work to Art D1rectors. In exchange, I get a percentage of
the artist's fee. I am a {a) talent scout; (b) artist's agent;
(c) ad writer

2. I work with reporters; camera and sound people writers and rescarchers

and develop stories for them to work on. I make sure that they do the

right thlng at the rlght time in order tha* people who tuné in can get

the news. I am (a) Newsdlre o>r for TV station; (b) newspaper reporter;
(ci Broadcast journalis-

3. Stores hire me to design windows for the merchandise that the store seils.

I have,to know how to sketch, develop "mock-ups" and design posters ad-

vertising the store's wares. I am (a) set designer; (b) display designer;
(c) fashion illustrator

4. I work with teams of peopie who make telev1s1on and novie fllms I

hold the camera and take nv 1nstructlons from the director. I am

(a) portrait photographer; (b) cinematographer; (c) film writer

5. I perform in plays on and off Broadway. I rehearse very hard ard per-

form every night when I have a job. I try to observe the wav people

béhave so that I can imiate them when I have to. I am (a) a musician;
(b) circus performer; (c) actor

a several 1nstruments and I compose and arrange music as well,

pexform with other Instrumentalists in concerts, usually at night.
Di
1 a (a) mwusician; (b) jazz musician; (c) accompaniest

I
I
I am

7. I am learning how to désign and make objects for people to sit on, eat

on, or lean on. Since I am a beginner, I work very closeiy w1th a

master carpenter in order to learn all the ins and outs of my career.

I am a {(a) apprentice home builder; (b) apprentice furniture maker:;

{(c) master electrician




8.

I work at the theater every nlght maklng sure .hat all the actors

have their °tage directions, that the Props are in place, that the

set is ready for the next nerformance. I am a (a) theatre producer;

(b) stage manager; (c) film director

I run a store where I sell palntlngs Many artlsts come to me so that

I w111 Show their paintings to my customers. Iama (a) gallery direc-

tor; (b) art collector; (c) commercial artist

I design buildings for people to work in. I woxk eioseiy with engineers

10.
and manageient consultants. I have to bé very good in math and drawing.
I am (a) a graphic artist; (b) an architect: (c) an anthropologist

Fill ins

Diréctions. Next to each vork describe what a person who has that job does:

Z.0.
11.
12.
13.

14.

Museum director .

Ballet teacher e o

Music therapist

Art teécher . . o

Graphic designer . o

Playwright S

Museum curator - o

Interior designer _ S

IiiuStrator o o

Landscape architect _ . S

Music critic o

Acrobat in circus o

Muralist S L

Magazire editor R -

TV sound technician —
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Career Question

L High Reading Pre  Voc, ASOS-Rating  ASOS Work Habits -
Name ¥ Age  School  Score Art  Post Pre  Post naire Completed

17 Taft 10.7 64 83
' Music & .. . '

it ; 3 8
16 R 11.1 73 7 )
John F. — ,

- . 7
18 Kennedy 6 60 8 o B
16  Brandeis 52 78
- Music & ... ;
14 art ]:0.2 84 91 B
17 Music & 76

- - Art B
17 Waslzungton 69
S Irving - o -
74 81

18 87
1g ~ Veshington g8 o 79
_ irving _ L
- Nblf,m’ 7611
¥ thoms -

¥NAMES REMOVED BY CLEARINGHOUSE TC MAINTAIN CONFIDENTIALITY.
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Work fiabits Caceer Question-

Name Me School Score At Post pre Dost Completed
e ..
16 ) park 10.0 84
. JomF, ;
o 1 Kennedy bl -
T
o Washmgton
John F.
% emedy -
o lartin _
16 L King 6.5 68 -
- . 5 i
16 1 King ) 1.2 4 2
Y f
B 18 Desiqn 81 9 -
; Roose- =
15 . ‘thi K 65 ]
g o ol
Washington - '
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Name Bge  School Score At Post Pre  Post naire Completed
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14 58 67




I.

II.

III.

VI.

LIST OF EXHIBITS

Instruments

ASOS 8-14
ASOS 14-18
Art Vocabulary List
Work Habits Scale
. Log Forms
student -
_____teacher - o
F. Career Questionnaire 8-14 o
G. Independent Occupational Research 14-18

Mo QW

Brochure

Organization

A. Creative Arts Workshop

1. Earollmen* = = N

B. Communicatio:i. Arts Productica Workshop
C. Application o ]

D. Sample Minutes of Staff Meeting

Children's Work

A. Printmaking Samples 8-14
B. Photographs cf Workshop 8-14

C. Slides of Workshop 8-14 o
D. Photographs Taken by Children 8-14
E. Writing Samples 8-14

Teenagers' Work

A, Writing éampie
B: Videotape Samples

C. Photos of Teenagers' Workshops

Special Activities

A. Trips 8-14
B. Slides: Open House
C. Films

-
-
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Full Tt Provided by ERIC.

ART SKILLS OBSERVATION SCALE

WRITING WORKSHOP

Basic Writing Skills
Sentence Structure
Paragraphing
Punctuation

Grammar and symax

Technical Skills
!nterview Techniques
Editinﬁ
Proofreading

Style (aesthetic judgement)
Use of adequate vocabulary
Variety of evpression
Sentence variety
Transitions

Writing formats in Journalism
Press release
Adverﬁs’int copy
Feature articles (including
interviews)
News articles
Fditorials

COMMENTS:

1= Superior 2 Vcry Good

INSTRUCTOR _

Exhibit T4

MAY/JUNE

ENTRY | FEBMAR )
_ L o

3 = Acceptable

i = Bordetliie 5 = Poor
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Exhibit I A

Chlldren s Art Carhival
reer =ducation *h:ough the Arts
Crearive Arts Program (8-14)

WHAT DO YOU KNOW ABOUT CAREERS IN THE ARTS?

Direczions: For the past few months, you and your instructores have been
making art cbjects, visiting artists’ studios, looking at f£ilms about the
arts and talking with each other about career possibilities for you when you

g’ow up. We would lzke to know how much you have learned about careers in

the arts now that you have had so many experiences with palntlngs,"clavuork,
silk screening, printmaking, phqtography, and sewing. Would you flease answer
the following questions by putting the letter of the correct choice that com-
Tletes each sentence next to the number on the right hand side of the paper?
Thank you.

1. I help artists get jcbs in pubiishing and advert;sing by showing
their work to Art Directors. In exchange, I get7§7pgtcentage of

R < __ .

the artist's fee. I am a (a) talent scout; (b) artist’s agent;
(c) ac writer

2. I work wi%t *e;o'ters; camera and souné pecople, writers and researchers
a.d -eveio“ sto ies for =zhem to work on. I make sure that ’hey do the
right thing the r-gh‘ time in orcer that people who ture in can get

the news. I an (a) Newsdirector for TV station: (b) newspaper reporter;
) Srzadcast journalist

3. Stares nire me to desi gn windows for thé merchandise that the store sells.
I have <2 know how :c ske--h, developr "mock-ups“ ané design posters ad-
vertising the store's wares. I am (a) set designer; (b) display designer:
(c) fashion illustrator

4. I work with teams of people who make télévision and movie films. I
hold the came:a and take my *astruc ions Tom the director. I am

V\ £2 % .’-e;
’ ﬁ.h““ NadwTL

- mhacamwambhoaw. ) - mm o o o oo ’=
Ve be Qa - Wb ewiga daaea \as g feb et cirvr?-d -y - ay.n:& ’ (S

. I perform in plays on and off Broadway. I rehearse very hard and per-
form every night whnen I have a job. I try to obsérve the way séorle
Sehave so that I can imiate them when I have to. I am (a) a musjcian:
() circus performer: (c) actor

(VN

ferfsrm with other instrumentalists in concerts, usually at =ig
clay sevaral instrumen®s and I compose and arrange music as wel
am a (a) musician; (b) jazz musician: (¢} accompaniest

4 Htip4

7. I am learning how to design and make objects for reople to sit on, eat
on, or lean on. Since I am a beg.nner, I work very closely with a
mastér carpenter in order to learﬁ all the ins and outs of my career
I an a (a) apprentice home buildexr; (k) apprentice furniture wmaker:

{(c! master electrician

80



Exhibit I A

§. I work at the theater every night, making sure that all the actors

havé their stage directions, that the p*ops are in place, that the
- set 15 ready for the next performance. I am a (a) theatre producer;
(b) stage marager:; (c) €ilm director

run a store where I sell paintings. Many artists come to me so :—iai

I will show their pair:ings to my customers. I am a (a) gallery direc-
tor: (b) art collector: (c) commercial artist
12. I design buildings for peorle to wov}: in. I work closely with engineers

and maragement consultants. I have o be very good in .ar* a:i" d*aw"c.

I am (a) a graphic artist; (b) an architect: (¢) an anthropol.ogiss

-
ol ] =S
S amda =

Sirezzizas. Mext to eact work describe what a persan who has chae iob does:

3. Musiz cherapist oo o
4. ArT teazrczrs
2. Srzzhicz Zssigher S -

€. Flaywrizht o _ e
7. fiseln Turatsr o - —

3. ZIntericr Zesigner S
$. =Tllustrazor L : o
1c. _anisczaze architecs — —

1. Music zziTic o

1Z2. AcTstat In circus S

3. Murzl.ss o o
24. Magazine ediscr L .

15. TU scuni sechnizian

ERIC 81
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Exhibit I A

Barbara M. Wyatt

Check List & Goals

Puppetry Workshop Skills

(Skills that shruld be learned by the end of the workshop termi

1. Design a pattern (formulate ideas)

2. Cut and pin a pattern

3. Sew a pattern

4. Construct a head (with 3=D mater.als)

6. Develop proos for a puppet show

7. Perform in a puppet show with a group, Or alone

8. Develop a list of 10 vocabulary words relating to Huppetry
Puppétry Workshop ~areer Orientation

9. See a puppeteer operate puppets and procduce a puppet show

10. Participate ir two field trips relatéd@ to a career in puppeflry

11. Name two professional puppeteers

S2




Exhibit I A

Check List & Goals

Animation, Cartooning and Three-Dimensional Projects

2. importance of proper iighting

3. fluidity of motion (£o6r animation)

4. composition

5. contrast (foreground to background, etc.)

6. abie to convey idea of action.(cartooning) ané segquencing
7. use of color

8. ability to follow instruction
9. creativity (not just copying examplé work) originality
i0. basic understanding of soundtracks (how to put on £ilm)

11. general idea of what editing entails
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=

Check List % Goals

Animation, Cartooning and Three-Dimens .onal Projects

£iuidity of motion (for animztion)

composition

contrast (foreground to background, etc.)

able to convey idea of action (cartooning)“/&{/j/w-/‘\

use of color

84
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Exhibit I B

MEY/IUNE

- i

.dhuIWLhHu

1un«144110n
Grammar k Syntax

%échnical Skills

ALiTiTy o use screen-

[l'v rormat
htll ty 10 think

vis) xliy -
U'dc!btdnde techical

terms —

Syle (uectheiié
Jud 'cmcnt)
”\t‘ ()1 dut‘QLg.‘[t‘ VU\.db‘

uidry
Yariety Gl expres-
hﬂl

sentence variely
Transit Lons o

COMMENT:

nperior 2oz Yepy Gond ‘

Co
l CRAR}

W\*pﬂﬂﬂﬁ

L= Joraerline

= Paor
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Nancy Safford

Outline for Evaluation of Students

Photography

1. The Camera: parts of it

a) How the lens, f-:tops, diaphragm work together
b) Relation between fOCdSing anéd depth of field
c) Where to push button in taking a picture, advance

mechanism, the rewindé button

d) How to hold the camera both for steadying it and
for its safety

2. Types of cameras: simple, 2djustable, automatic difference
between one step, range finder and single lens reflex

3. Film: different speeds and how to 10aé from bulk loader
into cassette

4, peveloping £film: a) knowing how to mix chemicals paying

close actention to temperatures

b) locading £ilm into tanx in total carkness

c) proper timing and agitation while film
is develoring

) deveiopér,(b-?é), wash (rinse), fixer or
hypo, wash, perma waSh if can't wash ‘or

Know enlarger: how to use negative carrier, focuser, controlllng

lens, f-stops on enlarger, clock proper timing of print, cropping

of picture if nécessary, how easel works, know about test strips

(W)}
.

6. Making of print: a) proper chemicals for prints: dektol diluted
with water 1:8, water, fixer or hypo

b) how long it takes orint to comé up: problen if

too fast, or if too siow
c) know a little about burning in of white areas
d) what constitutes good print
7. Composition: a) keep a photo simple

b) always be aware of background of subject
- not distracting or too kusy
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=)

c)sense of bzlance

Awareness of Gifferent tfypes of
careers:

2) photojournzlism

2) fashicn

¢) still 1ife - studio
2) spcrts - action

e} animzls etec.

88
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front, side(s), bac
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2. Car nake secondary colors.

3. Can make a cclor lighter and darker:

4. Can make the color brown.

5. Can coutrol paintbrush and flow of paint.

6. uas adequate understanding of space in painting.

7. Carn sustain interest in work for a reasonaktle amount of time.

g. cCan solve problems that arise in painting.

4. &H=as reasonable understanding of paint vocabulary
calette thicken curator
easel <hin rmuseun
paint narrow gallery
lighten wide studio
darken medium
color portrait
stroke landscape
shade abstract
vivid exhibition
duil illustration
texture signature

ERIC

Aruitoxt provided by Eic:
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Painting kshop Checxlist
Emily Bercer
Can p_an ané préesent an exhibition of children's work.

Is familiar with galleries, museums and a professicnal
studio:

Has awareness of various painting
magazine, newsvaper and book illus
vertising, set design, etc.

Unée 's*ands tha includés showinec and

-
er.as and nmuseuns.

rh
.
H'Y !
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+7 SKILLS OBSERVATION SCALE
CRAPHICS WORKSHOP

HAMF.

Exhibit T 3

CiC 1979

ZISTRUCTOR

éatry __Feb./Mar.  May/June

Notor Skiils/Arts mechanics
lettéring

rendering

pate Up

mechanics

ability to follow instructions

Rbility to get along with fellow
_students

Extent to which he/she is task
| oriented

C&?ger/Education plans
- well formulated

COMMENTS ;

| Superior 2 Very Good

1 Acceptable § Borderline 5 Poor

95



ART SKILLS JBSERVATION SCALE

OFFSZT WORESHOP

NAME o

INSTRUCTOR

CAC 1979

- EasRe ES3/MER M/ IUNE
Maintenance of Press j
1 - abili=— to disassemble ! ; )
e e ’.
2 - abiliT to reassemble press :
3 - wash =
4 - familizrity with dampening sys==z
5 - troubl. shooting
Pr_~ting Technigues
1 - Setting up for operations
2 - -cil 2 tumzleé process
3 - 7 zador orintinc i
4 - re.s e=rziag — )
S - strippine .f thwee  egative :
6 - plate == '—_
7 - make - ac ., oroc :$8) -
_ I - — - ——
Awarceensm oif Lo -ty -ocautions l !
I
1 - no . w arim~ }éde-:‘, ‘L
2 - weer T - —
, i
: - - R Do i — s - -
3} - no e S5 hes ‘ J
—— . U — —_— R S — — 7’L*7 ——— —— 7’qﬁ
_ i




Exhibit I B
AR"I‘ S"ILLS OBSERVATION STALE xhib CAC 1979

STLKSCREEN WORKSHOP

NAME _ L INSTRUCTOR

§:lkscce=- Techniques

] Entry Feb/Mar Mz /June
1. Paper Stencil Method . . . - - g
2. Screea Filler Method (Dn:ect block out) i -
R 3. Tusche & Gluing Method .
§. Phcocraphic Emulsion Method - .. . .} . _.
5. Stemctii Films . .
Basic Skills
1. Ability to use different inks ! S
bases |
thinners |
- additives . . _{
For different purposes R . !
pr=nting techniques N
reaistration i [ |
pronting . . R T
flooding - — - .. —
baper handling ‘ [
o ]
Concent Development | |
I. Ability to evaluate own work and that !
of others according to principles cf i
art such as: intention, invention ! QSN R o
2. Ability to make aesthetic decisions |
regarding the making of silkscreen
prints inclading:
placement, color, texture e N
COMMERTS :
1 Superior : 2 Very Good JAccentable 4 Borderline

5 Poor 99




=xhibit I B

[EEMS VENTRY LEVCL e FINAL LEVEL | DATE
] ] _
B R L
= 4
_
I
|
_ |
- - —

0= No;expe:ienc’e

ERIC]

Full Tt Provided by ERIC.

1#Swror 2= Verv Good \3 s Acceptable 4 = Bonsefine 5 = Poor

By
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FEf 3

Y/ UNE

Czacra (pe: -ation:

been combined 10 give the students & phote-

jqunalist ¢ approach to docum

tney are working.

g - operation of video camera

The following objectives have

entaries on which

—

c - photographic techniques

(1) composition

(2) gray scale evaluation

—~ burjec* tc camera movement cooraination

¢

obiective shooting technique

£

SubJeP fve or abstract shooting tachniques

1!

rightlng mechniques

3

- use of primary three lights

(1) fleld l‘ght

(2) key light

kéi E;Ek 1:ght

h - llrhtjng for one on one ;nterviews con-

ferences, portvaxts

Audio kecording

a

- 1nrrndu~i!dh tu microphones

o 8 T b ——

(1) IR ARLCRALIEY

(...-..’.,:.:,; e meee e -




Exhibit I B

_ EUTRY “EB/MAR MAY/JUN

(é) uniidircrriﬁnai ,

-— — —

(3} laviliers

(%) shotzun mikes
b - sound recording for interviews, music,

multiple speakérs
¢ - audlo sensitivity -
bperation of video recording equlpment )
a - reading meters
b - setting up machine )
¢ - proper use of 1.V. monitor
d - equipment handling & public safety
Viden Editing B
a - editing on 172 inch manual editing machiné
6 = brief introduction to editing 3/4 tnch
animated editing mechines
festhetics of Vides
a - 'nterview techniques for electroric journalism
b - npproach ] rapport dovelopmént with potentiai
subjects.
¢ - Interview technlques for hard news toples and
human {nterest storles.

d < relad Bonchlps between wed b and publie relatlons

13




Txhibit I B

o pmy o ERM HRY/TUNE
STTEnt IS TOTETE T PUSICIoNS 1T UIE TETITRIY dfces.

% - ?{'?ducer - 1 . _
b - production supervisor B -

¢ = technical supervisor _ B B
d- camera operator -

e - camera assistant T ] ) )
f - audfo director i . _

g - a'u_aio assistart 7

h - lighting director -

{ - 1ighting assistant "_ B - j
J - editor ] B - )
k - floo;;;ﬁager B i




ART VOCABULARY WORD LIST
From Art Vocabularv , Form C,
1. pencil

2. paper

3. cravon

4. rtuler

5. scissors

6. brush

7. brush

8. shape

9. circle

10. sguare

11. ctriaagle
12, diamond

13. oval )
14. horizontal
15. vertical
16. diagonal
17. curve

18. straight
19, angle

20. texture

21. wvalue

22. watercolor
23. painting
24, drawving

25. sculpture
25. sketch

27. tempera

28. T square
29. For=mal balance
30. compass.

3l. infor=al Gtalance
32. figure

33. nature

34. volume

35. background
36. perspective
37. foreground
38. cartoon

39. pyranmid

40. cone

C.

Exhibit I C

Monitor, Hollywood, California

4l.
43.
43.
4k
45.
46.
47.
48.
49.
50.
51.
52.
53.
54.
55.
56.
57.
58.
59.
60.
6l.
62.
63.
64.
65.
66.
67.
68.
69.
70.
71.
72.
73.
74.
75.
76.
77.
78.
79.
80.

198

sphere

cube
shading
portrait
landscape
architecture
stili-1ife
palette
parallel
aédiun (as in
transparant
opaque
translucent
foreshortening
contrast
industrial desi3rm
drv brush
sottery

free for=
curvilinezr
corruzated
svTmetry
caricature
concave
crosshatch
convex

brayer

mobile

mosaic

nural

asymetry
rectilinear
distortion
radiation
gradation
repetition
abstract
elaboration
serif

xiné of paiat, etc.)
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81. impressionism
82. rnonobjective

83. surrealism

84. gothic
85. roman
86. realism

87. cubism

88. expressionism
89. fauve

90. genre

91, Dbaroque

92. transition
93. chiarescuro
94. kinetic

95. facads

96. rtachisne

Suggested Activities

1. 7o nelp studants develop a sense of relationship between znd azecng

words, ask thex to group the words in appropriate categcries, e.g. tools,

stvles, words that relate to texture, etc. Tacourage students to search

for appropriate categories on their own.

3, Ask students to select certain words and illustrate them, either b

finding a picture that exemplifies the word or d¥ drawing the picrure
that best expresses the word.

3. ASk students to pick a category, such as stvle, and dring iIm prints of

works of art that bYest tvpify each style. : Yount :hem on the blackboard or
bulletin board.

4. Ask students to add to the vocabulary list.

199
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WORK IABITS RATING SCALE pate __ i
Name o
1-Superior  2-Excellent ~ 3-Good  4-Neods improvenent
. - Indicate dates abové apbropriate colimn)
. Ltienaance — 4
Puncruauty o -
. .. rroper Usa 2 of Eqalpment and materlalsfff e
~ Orderliness , e
_ -of persona] work space — —
_ -put$ things away in proper place -
- — T 1,
Antentweness (i e} b 2 gt aqiﬁ'lomniwﬁsc 13)
W1111ngness to learn - -
. Attitude towards work - —
— Concentration (abilt N i fulles they 00 USEgre -
_Personal neatness - .- - — j
Knnwlndqn of apprepriate dress [PPSR PV P 7
_ Conduct — ——
KI\NW] .!' |l ' } e I I : S
_ Knawledae ht mniques (1 L \L). ! ~ 111 |
| 1 >
. G SRy G 1.

Ic 110
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THE CHH;DREN'S ART CARNIVAL'S

TEACHERS/INSTRUCTOR'S LOG - CAREER FDUCATIGY‘\

8 to 14 vears

NAME 't—é’sz "éz"f’lp
DATE R "//.‘./ﬁ
ACTIVITY &m(

EXHIBIT 1E -

1
A-3

OBJEC1iVE FOR THE DAJ Yvob P 374 ;*3 yac) %u(‘

STUDENTS ATTENDING Ty VA
/

GENERAL OBSERVATIONS OF STUDENT'S RESPONSE _ ¢ 1 CARLE

B iy o o . /'7 , ~
d - \ /. 3 -.f\ ‘ﬂ/'-ag ;’f.{"t\'.( /_:)4 u("f\ f_,\cjés (;:*j

iS¢l 4 wmadd csepets | el feods
’ Y 7
‘,’f:«l/a./ L gl At B
/
SPECIFIC INDIVIDUAL PROBLEMS DETECTED IF ANY cleep e ds L T

L

. r
s AL L DL CL T T8 TS Hniehe

-




Y 0o /ﬂm ,,WJL 7/7/ Exhibit 1E - 2
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: m’*””’”m"n’ N'e ART CA RNIVAL'S éxhxbxt 1 E -

TZACHZRS/INSTRUCTOR'S LOG - CAREER EDUCATTON

STRVATIONS OF STUDENT'S RESPONSR

o8

'

SPECIFIC INDIVIDUAL PROBLEMS DETECTED IF ANY




Exhibit 1E - 4A«)

THE CHILDREN'S ART CARNIVAL'S

TEACHERS/INSTRUCTOR'S LOG - CAREER EDUCATION

GENERAL OBSERVATIONS 0P STUDBNT'S

RELATED CAREER DISCUSSION : _ -
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THR CHTLDREN'S AKT CARNIVAL'S Exhibit 1E-6
TEACHERS/INSIRUCTOR'S LOG - CAREER EDUCATION
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Exhibit 1E-7 A=3

_ THE CHILDREN'S ART CARNIVAL'S
TEACHERS/INSTRUCTOR'S LOG - CAREER EDUCATION

DATE ‘S;;;;f-'m&ra/l- [97%
ACTIVITY e vviwe (1339

—
OBJECTIVE FOR THE DAY ﬁ]ejmrrzméjﬁﬁpFLQF,(;D,E,\’.' st SO i stk

Y words 83k (N i FiIoIS P‘L} "“"""\«31‘3 mu'd—:.':*.-o:wa.aag
POt o Nj

Ke
or

STUDENTS ATTENDING CC(iNC. ne Q.C\Hamgalam 15 S+sart _Ann
Ziponer beslie Bl o Sy Copnve o HOER 2 P e TyeTe

BNt o o

GENERAL OBSERVATIONS OF STUDENT'S RESPONSE

e er il &npiiyshat ekt and She nIAkes el yes FoiR e et

lg e Grlete (kt’m% Ot Fhie s Yolawdo oo $FCRe+Ho leGow Qe (R

] - T - 7, ' T

S d okl e (OISO ey ceriislg.leslief ndo The prciects=an.ctalns ,
Deat 3is0+ i ds TGt m Sdine CasdS she. 106 USE Sloct d o w Fo St iR best
(25t (3L 5@ MPI PTe3e s Rt Zinds e g Cobyin ach;)“i'n%f-?,?i:t%T; S
Cudor sFgiud e s ThE LTSy SEAYU- RV U N EC SEGNAS TR wC? 85 DU ARufuby nevg S
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Hon
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~ ~ LI - _ . -
Frie cl6<s Comd Sinavitunes Shibbokness £0 adheTF +0

doggetiong T hise %Log;ir)g: ot Xz é’c.@:;q%ﬁi_;_@_ijé D My QT LT
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~ THE AUTOBIOGRAPHY OF MISS JANE DUBOIS
(A 12 part video portrait)

Exhibic

by

Alan Hertzberg

Pittman,” a hlghly fictionalized story of a 110 year old ex- slave
By contrast, this is an in depth_ interview with a 32 year old black
woman who is indeed a very real chargcter. Jane Dubois has raised
two children on her own; acquired an equivalency diploma and begun
college. While working s a teachers aid she also has Lo cope with
the intricacies of the New York welfare bureaucracy.
" The series attempts to define what life is like for poor, urban,
black women. Although Jane spesks for herself, she is represenia-
tive of her subculture. Her story sheds light on realities most whites
and many men never confront.

The piece is edited thematically into 12 chapters: each presents
a different aspect of Janie's character. When the entire series is
ween the viewer knows all Jane's major reference points and has
an intense feeling for her life. This is the first time that a literary
sutobiographical form has been transposed. Lo video, It is a video
impressionist portrait composed of 12 different brush strokes.

* |. THE EARLY YEARS leunutestsecondsl
Jane was given away at 9 months; her parents could not alford

to keep her.

9. THE TEENAGE YEARS (13 minutes 33 seconds|
Jane, pregnant at 17, lost her baby in child birth and dropped

out of high school.

* 3, THE FATHER OF MY CHILDREN {17 minutes
The relationship dragged on for 14 years and included & rape.

© * 4 JAMES&SHAWN 19 minutes 40 seconds)

Jane focuses on the education of her two sons, ages 10 and 11.

5. JAMES & SHAWN (Continued) (8 minutes)
This chapter examines the boys' sexual education:

* 6. ABORTION [15 minutes)
Jane personelly examines the effects of the legalization of abortion

on poor black women,

* 7. WELFARE (9minutes)
Jane expases her trials in coping with the New York welfare

bureaucracy.

* 8, PAUL (13 minutes 40 seconds)
Jane's white boyfriend of 4 years has never taken her out

onadete.

9, 12y & OTHER LOVERS (11 minutes 15 seconds)
Jane discusses the problem of being a single black woman who

dates white men.

10. WORKING (14 minutes 10 seconcis)
Jane explaing her job at Mount Sinai Hosplt,al as a para-professional

teacher.

11. SOUTHERN STORIES (13 minutes 30 seconds)
Jané offers a northern black viewpoint on life in the south.

*12, BLACK ISBEAUTIFUL (14 minutas 40 seconds)
Jane examings what effect the Black Is Beautiful movement
of the late 60's had on her life. She also deals with Blacks
mthepOst“Beauuful 0'.

(over)

144



ABOUT THE AUTHOR

Alan Heruberg a photographcr and video artist in New York
City. is on the graduate faculty of the Media Studies Program at The
New School for Social Research. Heé also lectures at Cooper Union in
the Forum lecture Series. His photographs have appeared in such
national magazines as Mademoiselle and The New Yorker. He is a
member of the Association of Independent Video and Fi ilmmakers (AIVF).
In 1976 he received a grant from Electronic Arts Intermix. which is
funded by Lhe New York State Council on the Arts, the National
Endowment for the Arts and the Rockefeller Foundation, for post-
production work on the video series; “The Autobiography of Miss
Jane Dubois.”

Currently he is traveling to universities, libraries, museums and
special interest groups showing the series and speaking on the new form
he developed: the video autobiography. The standard lecture versions are7

chapters (*denotes tapes in this series) which runs 1 hour 45 minutes or

the complete 3 hour presentation of 12 chapters.

~ For additional information concerning the tape-lecture presentations
or purchase of the series please contact:

Alan liertz’.bérg

50 St. Mark’s Place

New York, N.Y. 10003

(212) 228-2039
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3
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ALAN HERTZBERG
video artist will
dppedr 10 person
to show hi1s work

The Autobiography of Miss
Jane Dubois

WELFARE 19 min. Black and White

THE EARLY YEARS 13 min.
PAUL 14 min.

THE FATHER OF MY CHILDREN 17min. . . o
THURSDAY 530 pm

JAMES AND SHAHN 10 min. o
OCTORER 12,1978

AEOQTION 15 min.

BLACK IS BEAUTIFUL 15 min.
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grow up. W2 would liké to know how Zuch you have fearnec abotu
the arts now that you have zad sc many experiences .
silk screening, crintmaking, rhciography, aadé sewing.

K w2
the Zollowing zusstions Dy sutting the letter of the corxect

Dletes each sentence next o thée number on the righ:z hand sid

v — - AT TS BT Aesm e emmmen e wear  mmee— e
weeT DO VYOU XNOW ABCUT T29TTRS IN TIT aRTEC

or the past few montis, vou and vour instructores have been
e , Visiting artists' studiocs, looking at films abou: the
with each other abcut career §053121¢;:;es 'o* vou whern you

Thanx vou.
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nelr ariists g2t jobs in publishing and advertising
their work To &rz Tirectors. In exchange, I gét a Dér
fee. I am a (a) talent scout; (B) arziss

I work with rezor riers, camera a:c souné oe

ané develcr storiss for them zo work oxn:

right tThing =2t the righz time in oréer thas cols S
the news. I & (2) Newscirector Zopr TV sStaticn; (&) newsTtaper rezcrter;
(c} Brozdcast Scurmaliss

<he merchandise that thz s=ors sells.

have o xnow Jow to sketch, develop "mock-uzs" ané desicn posters ad-

Lo [ - - = :
Storas lire e To Zes:
-
.E

vercising =he s —ore's wares. I am (a) set cesigner; (B) disslzy Zesicrer;
(c) Zfashicn illustrator

I wo*k wilth teams o peorle who make television ané movie Silms. I
nold the camera ané taxke oy instructions Irom the direczor: I =&
(2) portrait ghnotogrzpher; (b) cinematocrapher; (c) Zilm wrizar

larvs on and off Broadwav. I renearse very hard and cer-
wnen I havé a job. I try o observs thée way people

I can imiate thenm when I have to. I am (a) 2 musician;
former; (c) actor

perform wizh ozher -hSu“Lﬂeﬂta‘lS ts in concerts, us-all° at ni
:lav several Instruments and I composé ané arrange musSic as we
a2 (&) musician; (&) jazz musician; (z) accompanias:

A
g [£

I am iearning how to design and make objects for people o sit on, eat

on, or lean on. Since I am a beginner, I work very closely wi<tl a
master carpenter in 6rde: t0 learn all the ins ancé outs of m career.
Ianm a (2) ap;renticé home builder; (D) apprentice furniture maker;
(c) master electrician
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1969-1979
Celebrating ng TenYears
of Creative Discovery

AL The
Childrens Art Carnival
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STATISTICAL REPORT FOR SEPTEMBER § - JUNE 15, 1979

Number of active registered members this 1st, Znd, and 3rd tri-mester:

TRI 1 50 Students
TR! 2 86 Students
TRI 3 90 Students

The original 50 students participated in all three tri-mesters.
16 students entered in trimester 2 and completed 2 tri-mesters.

8 student: A tri-mester 3 and participated in only the fina! tri-mester.

These statistics do not .eflect the number of students that did not complete a semester.

46 youngsters registered for the program but did not complete a full tri-mester.
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Exnipit III B

liigh Reading Pre  py ASOS-Pating  ASOS Work Habits Career Question-

Nape ¥ Age  School  Score  Art Vocabulary Pre  Post naire Completed

17 Tatt 1.7 6 8
6 SR gy 3 g

Art
g mE e w1

Kennedy
16 érandeis 52 78
; Music & i
14 S .2 84

art 10 4]
7 Mwsics %

Art L L B
17 Wésﬁnngton 69

Irving

74 8i

18 87
18 Kasf‘ungton 6.8 inc. 79

Irving -
ﬂorman
16 Thomas

RVES REMOVED 3Y CLEARTNGEOTSE 70 MAINATN CONFTORNTIALITY.




- o N 1b1t III B

i B figh  Reading DPre phg  ASOS-Rating ASOS  Work Habits Career Question-
Name Age  School  Score Pt Voegbylary Pre  Post Completed
g g 8
Park
John F. L
14 oome
- Washingten
John F.
1 Kennedy
. 6.
16 L King 5 63
i N I
L King
: Art &
18 Design 81 90
. Roose- ;
15 velt 65
14
Washington -
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High_ I_’.eading Pre Post ASOS-Rating  ASAS Work Hamts Car_:éér Qlé{stion-

Name Age  School  Score art Vocabulxy Pre  Post naire Completed
_ 22" 8.0 ™ _79_ B )
72
14 58 67
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~ THE CHILDREN'S ART CARNIVAL :
Carecr Through The Arts Application

Perscnal Data:

Name Age:
Address._ S ___Apt#
Zip Code_ e — Telephone#

éducationai ﬁaciground:

School _ _ Grade : Art Courses_ .

Areas of interest:

How did yc - hear about the program?
Interv Which Workshop?
Results of Interview:

154 , | .
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aerkyl may e
ul ‘ o

crared o g

Claire Ferguson
Lee Jack Morton
Martha Norris
Maya Sharpe

Bill Stephens
Betty Taylor
Constance Wilson

| . The meeting was opened by a request from Maya that the application
forms for the interviews include some evaluation of the candidate. She also re-

minded the workshop instructors that the students should be kesping daily logs.
These logs will be essential for reading related activities in the future. Betty

suggested that there be some commonality in the interview procedwures.

, ~ Maya informed the instructors that they will be getting staryboards
to use in their workshops. The storyboards will enable them to post technical

terminology that is used in the workshops. Maya will interact with them more

in the future to discuss reading activities -that can be incorporated in their

work shops. B

~ Claire asked how she should deal with over-enrollment. She said

that she thought she could sclve that problem for her workshops by enrolling teen- :
agers in her Saturday classes: Betty slad that we should let the kids know that
we're over enrolling because some kids usually drop out. ~

The Torrance Tests of Creative Thinking have come in. Betty suggested
that Maya get together with Barbara Wyatt to schedule time for testing the after-

school program. - .

Betty also suggested getting the teen-agers together to meet each

other and the staff so that they become aware that they are a part of a cohesive unit.
She suggested that we also use this meeting to tell the teenagers about the Torrance
Test and to also administer it.
.~ Claire asked about the health insurance. Maya 18 to check with Jenny
about the forms. -
, ~ Bill showed the staff the first footage shot by the participants in the

video workshop.

The response from the staff was very positive. Martha suggested that

the teenagers in the video class document a staif meeting.
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Exhibit III D
tieeting of September 5, 1978

-~

The meeting was opened by Betty Taylor who introduced the staff.
All staff present received a calendar for the year. .

, The first thing in the agenda was the scheduling of the workshops.
The schedule is as follows:
Graphics - Mon., Tues:; Wed., Thurs.

Fri. - general drawing

Silkscreen - Tues., Thurs, Sat.
Offset -  Monday, Weds., Fri.
Writers - Monday, Weds. § (tentatively Sat.)

Filmmakers - Tues., Thurs., Saturday
~ Next on the agenda was the allocation of space for the different
workshops.

Silkscreen § OffSet - alternate use of up5tairs area.

Filmmakers - Downstairs workshop. Between now and 18th(o*
September) video equipment to be moved to more
accessible place. Saturdays will be used as a

field day when weather permits.

Writers - downstairs workshop area can set up a desk for typinmg

in office.

Martha Norris 1nformed the unit instructors that they needed to se-
léct somé time next week when they would be available to interview po-
tential part1c1pants for the Communication Arts program. The following
schedule was set up:

Silkscreen § Graphics - Mon:. Sept: 11, § Wed. Sept. 13,

Tues. Sept. 12 & Thurs. Sept. 14

Writing - Wed. Sept. 13, § Thurs. Sept. 14

Martha reminded the staff to order materiais by next week and sug-

voted to interviews.

Next on the agenda was a discussion to determine the best time for

weekly Staff Meetings. Tuesday at four o'clock was the time chosen as

most convenient for the majority of the staff.

The timé for a Monthly General Staff Meeting is to be announced.
The days under consideration are Tues. and Thurs. evening.

Q 15;8




Exhibit III D

were distributed. Staff was asked to use the sample forms for one
week and thRen to submit any suggestions for clkanges in the fornm.

, Some of the philosophical concepts of the program were discussed.
Betty discussed the importance of the upit instructors serving as models
for the participants as it related to promptness and attendance as well
as to professional skills. Betty said that the program's participants

were to be vicwed as apprentices to the unit instructors.

, 'As regards the production of such things as the annual report,
the unit instructor would be held responsible for the professional quali-
ty of the report.

Betty informed the staff that the writers would be responsible for
providing most of the material for the newsletter. Some additional sug-

gestions for items to be included in the newsletter were a weekly com-

ic strip and a roving reporter.

, Requests were made for suggestions for [rofsxsional magazineés to
be ordered to build a library.

- _”gfter a discussion of the supplies lists and budget allocations
for the workshops, the meeting was adjourned.
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PUPPETRY WOR=SHOP 2LV
Sune 15,197%

CLOSE ENCO’ NTERS OF 7HE WEISDES— =

' ;iO

T=mal Dozier = o=llas

ACT =

Szllas was coming from & p=ot. «nioa Do S&w w=lrfos Arn fro--

cf his set up hcuse. He im== <hsy were “riom ZncTma planss
t=cause they looked 3ifferers. I="s 10:00 P.!7. 2=l Tals

was tired. The weirZ peorlé tz 33 Tumrv l.anguage that o

~5rzldn't understand; Ther =-=7 Tzl1¢ T=21Zas that =%y wewld

-ake him to thei* Dlanet.

You all are weird, w.i6:€ ¢-¢ oy come TRam?

o

Feédro: We are from arnother pla-

Wrzt is the name ¢ the cl.ane

Yes that's what I said, Spritc yc. ,~ %%

Sprito 1S the placé we *:ve, in spaca:

That is my. favorite place; 1 viif *-=: svery summer.
am their "leader", their mad leader: |

193
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De_la=: Zleasz; I'm tired and h=ave to go to work tomeorrow. ’

Mzrk: Zoz're not going tc work, you're going to work for us on our
zlzmet. (e weirdos grab Dallas)

Dzllas:- 7Please I=ave me alone!

£8€l sor=y for him.

: Yes, he's such a good looking earthling.

¥=%i:: Go get our spaceship readw, Dolly.

Peirc: Don't you think we shoulé le:t him sleep first?

v: Mo, tzkée him awav.

ACT III
They tzke Dallas on the scaceship and tie him to a chair. =2

©221s asleep 2m thé chair and whén he wakés up hé 15 on "Sprito."
, D

'y

DzZlzs: Whers am I%-
Jzckie: On Scrito:

iy: Now thzt you have rested, work

¥zra: I glve the orders around here znd you're golng teoc give hRinm
e Zour of this planet:
P
~2rc:  Yes; that's a2 wonderful ide:.

“srv: Czn I lead the tour?

m|
ot
[V
ol
“d
[V
el

let him ge

&)
e
x
b
®
7]

-
U'\
£
ct!
ul
ol
S
ot

frea!
Fo N
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Dzllas: Can you take me on 2 tour aro—d your hugé Sizs=ship?

!

Mork: Alright, 1ét's go...whsre hese wow what do you #@nt to Knows

Dz3lzs: I want to know how ts work 1%, in case I have =c drive i+
for vou all.

Dcily: Well Zhese are the controls toc drive it..%

ENE II = PART II
SETUP?  After Solly finishes telling Dzlias zhout the spazeship, bty
surgrrise tc the weirdos Dallas pushed them =211 out and flew away.

'11 do with this huge spzcéship, well I'11

[}
)-2
1y
n
I~
)
8]
3
[oN)
[}
H
b X
iy
)
ct
]

or a souvenir.

L‘l\
=
w
ct
et
i
!

'
| el
ot
!
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It is very cold.
Yot have to == bol

To go ont in ==s ciiio.
You have £0 == vesr 2.
To go in the — :i¢ .

Some people a== cic.

‘!
1
i
R

And can't go .

So they hzve = >e very 7= vy bold.
Because they ar= old.
So do not go or= in —The co . Z vou are oléd:

Now remember == -zery o ld:

It is very hot.

I eat ice creax = lot..
I eat cold thingss a .ot
Do you like tn= “hot?

-

Do yo: éat icx =z8a. z 1ct?

When it is hc 704 =3c-..3 sac cold things a lot.
Soon it will . - ot:

And I will e=— ——1Z things a lot:

Derrick Stoudymire, age 9
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=ristmas is fun =c r__= away
«1th toys every =
~ play football- = 2nd

vith my friend.
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Exhibif IV E

Ther= was a man that sat on his stoci:
He lcved to play pool.

But he didn't go to school.

So he was a fool.

So he coulén't play poot.

So he went to school:

They let him play pool-
Hé sat on a Stool.

And didn't play pool:
Instead he went to school:

His name was Grool.

There was a man named Brc-.k.

He was a crook.

He stole a cook.

Thé cook gave him a nasty look.

The crook threw a book at the ccck.
The book taught huw to cook:

The cook took a book and hit the crook.
Thé crook Shook the cook.

The ccnk gave the crook a nook:

The crook took a book and left the cook.

Derrick Stoudymire, age 9

o X
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Bis hair was very blue.

It always grew, gréw, gresw.
And it féll on his shoe.
The hair grew on his shoe
And his shoe turned blue.
So he caught the fly.

It spreaded on his shoe.
his shoe grew and grew:

And it stopped turning bLue.

The crazy man:

Ate garbage from his har23.

Ané joined a black band.

Nohiody gave them a hané.-

B-cause they didn't like the band.
The band ran in the sand.

2nd made a plan.

The plan was to be grand:

The crowd liked the band:

So every body in the band had a far.

Derrick Stoudymire, age 9
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PUPPETRY WCOEXSECQP PLAY
June 15,1G67¢

CLCSE ENCCUNTERS OF THE WSIRDES™ YT

o |
.
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;anten - Dolly

W)
.
(%]
™.
3
1]
Y]

4, Tzlerie Polite = Merk

£. Treé = Mark
ACT T

Belly: Dallas was coming from & party, when he saw weirdss in ©og
of his set up house. =& kn&w théy were °rom another plans
beczuse they locked different. I%f's 10:00 P.M. zr~& Da’zs
was tired. The welrd people tzlked funny languagze that hs
couldn't understand. Then they told Dalias that they would
Take him to their pniznet.

Szllzs: You all zre weird, where éi& you scrme from?

Weirio Fedro: We are from another rlane-.

rery summer.
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CLOSE INCCUNTZRAS OF THEE WZIRDES™ Z7T'™M

2. Jamal Dozier - Dallas

3. Gene Hanton - Dolly

3. YZlerie Polite = Mork
5. Deoliy - Jackle
£. Trei = Mark

19}
ot

Dalilas was coming ‘rom a party, when ne saw weirdos in fng

@R
[0
14
b
B
[N )

cf his set up house. He knew they were from another plans

because they looked &ifferent: IT¢'s 10:00 2.M. z~@ Dz las
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»io redro: We are from incther planet.

:: Sprito is the place we live, in space.
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-zcwxie: That is my. favorite pla-e,

7]

“grk: I am their "leader", thelr mad leader!

ERIC

Aruitoxt provided by Eic:

)
b



Exhibit IV E

Dzlias: Plezse, I'm tired and hiZvé to g0 toO work tomorrow.

Mark: TYou're net going to work; vou'rs going to work f£or us o

Mecrk: I feel sorry for him.
Jackie: Yes, he's such a2 good lcoking earthling.

Mzrk: Gc get our soaﬂeshi rezdy. Dolly.

[¢)
)2
)
!
O
.
>
.

Secrc: Don't you think we should let him sleep firs<?

Mzrx: No, tzke him awzy.

SZTUF  They take Dallas - :he spzceship and ¢ie nim to =

fzlls asleep in the . . . .- when he wekes up he is oa "S
Dzllzs: Where am It

Jsevie: On Sprite. ’

Dclly: MNow that you hévé'réStéé, WOTrkK.

¥zrz: I give the orders zround hers and vou're zoinz tsoo

z3r2: Yes, that's a wonderful ide:x.
“sr¥: Can I lead the tcur?
“zra:  Yes, but don't let nim get zway:

ERIC 202
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Exhibit IV E

vy
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Morxk: AIright; 1ét's go...where here now what do you want to know?

Dallas: I want to know how to work #t, in case T have to @rive i+
for you ali.

Dolly: Well these are the controls too drive $t...

SCENE II = PART IT

: I wonder what I'lil do with this huge spaces

5
4
{o)
-
¥
(0]
[
)
-4
™
(5l

just keep it for z souvenir.
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LINE  OUTLINE

"o

is”

»2rvin talking to Tina in corridor.
-she feels so-so about him:

f=iles and calls him a

na asks Otis about t

JlZrvin 1s angry,

MErvin, Ti

Toacher as

Four students raise

na,

ks

Otis are

a questio

*zrvin looks around an

rzzezd.

ina sees Otis walk by.

nd

he

in

n.

leaves Marvin standing:

Dance-.

&
15

»arvin shows dislike for Otis.

slams locker

he

d sees

(or something).

same Che mlstrv class

their hands including Marvin an

that Otis has his han

“irvin tries harder to get teacher's attention.

Tzacher calls on Marvi

.

‘2rvin give

n.

an answer to the question:

._ucher not satisfied calils on Otis:

ciis gvies a better an

arvin looks at Tina,

w: see that he is not

swer to question.

That's what I was lcoklna

- -

I

-n
- .

he sces her smiling as Otis.

happy.

T lunchroom Marwln sces Otis talking to Tina. R
f%lg){ C‘ JC/(ﬁc

/l- 1> ek :'"

Zssac come

S

in and szts down next to HMarwvin.

ITsiac and Marvzn talk

*arvin and Isaac

about what they could do

talk to Juake

o+

~
~

in bathroom as thaw

204
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Exhibit V A

Cake comes out of duor marked "Principal.”

-~

1
H
|..

'péi talks to Decan about sericus probiem.

tis is opening his locker The Dean grabs his hard

~ s

Siraliod

o
13

t's see what you got in there."

C:is argues.

©i§ opéns locker.

J2zn goes through locker while Otis keeps arguing.
“22n pulls bottle out of lockér "What's this?"

cen says, "Let's take a walk."

tis says, "I been set ﬁé;“

r"*ﬁ tells Tina that Otis has been Suspended Tina

ié’é t belleve him. ! B
- - . . ‘ t

:Hé:Oﬂ and Stafley stop Tina outside of her class and tell

hér that Otis has been suspended for having a bottle in his

oc :er. She doesn't want to believe it and closes door

in <heir face.

In the class Tina keeps looking at Otis' empty desk.
Tsachér calls on her at she is daydreaming.

Zell rings.



Exhibit V &

17} ©Thone rings at Otis' housé. Otis a-swers. Otis and Tirfz =:2.+.
tis tells Tina he was set up but w1l be back in Schoc. in
cays.

38) arvin asks Tina to the dance again. Tina tells him "OIfig w:l!
re back in a couple of days, I'm going to the dance with no-0"

39) arvin gets mad savs, "Oh veah next time I'll"...catch&s himszzif

31} Marvin, "Next time I won't ask you." He leaves.

3Z2) Tina looks at him sceptically.
33} (Ctis ané Tina. She tells him she suspects Marvin set him uz.”

%3} Marvin talks to Isaac.

43) +is and Tina talk to principéi.

46) Marvin and Isaac try to get drugs.

37) Otis and Dean go to locker room. They hide but they keep evzs
cn Dtis' locker.

48) Sehind them we see clock.

50) Dezn and Otis waiting behind them the clock shows that 135 mznutes
ras passed. Dean wants to leave. Otis begs him to stayv.

51) Just as bean is about to go they hear a noise (muffled vciczs .
52) Thev see Isaac and Marvin approach Otis' Xocker.

53) Issaac opens the locker. Marvin puts needle inside.

3$) ©Dean syas, "Okay, hold it right there."

53) tis and Tina at the dance.
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CHARACTER SKETCE

NIckname: OB

624 West 123rd Street

17 2/28/62 Pisces

New York Harlem Hospital

lgu

w

Ht:
Wt: 130 slim, well built

Skin color: Brown

Attractive

Birth marks: No
Defects: No
Scars: Left hand got it from playiny

Dress: Neat, stylish, sneakers only when he goes to play ball.

Pretty teeth - pretty smile

Mother's name: Sherry (Wilcox) Brown
Fathér's name: William (Bill) Brown

1. Brenda Brown (21) lives close by-Iiving with man

2. william Brown Jr. (19) in college away - haming out and wen: to
jail for awhile

(WY

. Otis (17)
4. carl (14) in school at home

1 paternal grandfather names Otis - called by nickname - doesn't like

Otis. Grandfather lived in house.
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Parents. OB & father Close. Generally goes to see especially when he

<4

needs money #7(

Family - urban poor. Parents are hard on him because of brdthér;s'iitzi

Otis = in 11lth grade .
Aviation H:S. esg average - gets along with classmates

does cchool work most of time.

He hangs out - is popular

He is popular with women, get around - deosn't have one particular -

girl. Doesn't want to get into trouble.

Activities: Basketball, track, television: the games

movies: Richard Pryor, love at first bite
Music: WBLS

Discos: DJ

mechanically inclined - has a way with words.

?éychoiogy: ﬁéppy go iucky

Ambition: Pilet
Plans - Go into air force
Average intelligence

He thinks it crazy to deal with crime, steal etc.



Exhibit V A

CHARACTER SKETCH

Nickname: Tia
Address: 500 St. Nicholas Place, West 117th Street

Born: Medical Center - West 168th Street & Broadway

Ht: 5'6 Wt.: 115 1bs: Skin: Lightbrown Age: 17
Hair: Redish Brown Birthdate: 8-23-62

. Birthmark: Léftsidé of her face - darkér Spot than her complexion
~ Dress: Up-to-date; stylish

Sociology: family poor = her father gives her money to buy clothes
and things for the house and extra for herself.

Mother: Shelly Andrew
Father: Jim Andrew

Ske's an only child, baby brother dies of crib death. He would
have been 14 years old, mother was unstable ever since, began drinking
a little then continuously, mentally unstable. She was put away by
Tia's father when Tia was 15 = he loved her, but couldn't takée it any
more. It bothered Tina a little(since her mother was home off and
on ) not dearly. She's outspgken and has a few fights. Father makes
gocd money,.has a car and is seldom home. She is pretty close to her

family members, but some of them don't bothér with them. She is lady

"

- - - ( _
like, but sort of hard (she talks cold to people especially Sir=v<</ o)
because of the way she was brought up. Tia has a friend,; Sharon

shé is very tiéht with. Sharon is tight with a giri named Stacy who

home and very stylish, ladylike and very pretty. Tia despises her.

Tia is very jealous of. She has a nice mother and father/a wel:

The three of them stay together despite Tina's hatred of Stacy. Tia
likés boys and dates evéry 2 wéeks. She 1®kés neat and well spoken
bovs: She doesn't have a steady boyfriend. 3If she really likes the

boy she'll érobabiy get serious. .She loves concerts, music, singing,
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dancing, and Sométimés =—uns track. If shé really dislikes someone
she'll try her best to ls- them know, but not in this case where

her best friend's friend -s not one of her best friends. She spends
most of her time visitinc Zriends, at the Disco and dating boy§&. She
is an 85% student her father, even though he's not there much sees
to her good school grizdes. She spends her spare time reading books,
and studying. Tia's father comes home at different times, because

of the changes in his shift. She doesn't take advantage of the fact

when her father is not there. —‘7,/:4%l ﬂﬂcdﬁuv?— C’ﬁéaﬂ é”“’
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CHARACTER SKETCH
st 1137

Marvin Gates -2.17 born April 15, 1962. Ee was born in Brooklyn in

Kings County Hospital and then moved to Manhattan at the age of 10,
because his father got a better job. His father lost the joE and has

left. Now its just his mother and him. His mother's name i= Isabell
Gates, she works in a factory =nd doesn't make much money. They are
classifiéd as poor. Marvin's fathér's namé is John Gates. He is a
cambling man.

Marvis is 510, 135 1bs, Very dark complexion, brown eyes, brown
hair, a licht blotch on left side of face. Marvin has a guick texzper.
+hén to law school to be a lawyer. He has & good relationship with

mother and despises his father because of what his mother says about F—
Marvin is a2 75% student, likes to hang out with the boys. He plas¥
5all 2 lot because he's good at it. He party's and dates girls. %o

special giril.
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Isaac is 18. He is 5'8" and weighs 164 15s: He's very muscular.
He has a scar on his left cheek which he got from a fight. He lives
with his parents,.two younger brothers and one older sister. He gces
to the same school as the other characters. He's in 12th grade ancg
failing every class but gym. He plays ball very well.

' Be likes girls and dates as much as he can: He is not bad 1ook-
ing. He dresses stylishly and carries a lot of money. He fights with
his parents and offered to move out when he gets a stable job: He is
also very popular with people in his school. E= and Marvin are very
tight. The girls like him a lot. He works at a éiizeria and plays
ball [fater he gets off work. He lives in the same building as Marvin.
e stays out all hours of night. They stand around and smoke marijuana.

He has a number of arrests and was placed in a J.D. home at the age
of 10 for running away from home. He ran away from home because he
didn't have a father at the time and it bothered him because the kids
teased him all the time. Another reason he fights with his mother is

the whole house falls apart.
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SCRIPT

lleEiéll

t. T©randeis High School - Morning

. Several hundred students have conqrcqagcd outside of the:
-3, walting for the bell to sound the beginning of the schc

>
-
-
-

-
-
-

~

~ Dressed for the warm spring weather the students stané, sit
[T T

o cars, mill around, some dance to the music coming frem "bossss.
Thov talk, vawn, smoke, laugh, ctc.

rtl

L:Z. CXMERA FOLLOWS AS

B ~“+~is Brown walks *oward the school and into the congragaticn.
Cwis varries a large radio on a shoulder strap.

fis is a good 1ook1ng 17 vear old. Brownzkin, nice builgd,

, wcll dressed. He is wearing a white short sleeve shirs,

"sox" pants and black loafers (British Walkers).

Sy

!
gﬁh

¥ & - students (include Otis)
Ot:is walks slowly through the crowd smiling and waving at his IZrienis.

& - BRYAM; AL, BIEL; GEORGE RUTUS

[
D
3
9]
wn
n
(o
u
o
(3111
fu
(R}
[§]
1
1
thl

LRYAN ané GEORGE sit on a car. Thir 3 frie
Music docon nd Unie.r BQY.;\.\: 7
(shouting:?
Ev Otis! What's up man?

..

T S GROUP

77777 Otis approaches the 5 boys: iie s}apq five all around.
sorde of greeting are exchanged: "What's going on," "Xot
"What's un?"  etc.
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mhe telluwing films were crcated by the children at the Art Caran.val.

‘A Western Tail ° - ‘Battle Of Titans ’

Rattle Field fght Or ©
Four Little Friends ~ ' :
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THE CIGLDREN 'S ART CARNIVAL

SPECIAL EVENTS CALENDAR

CAREER TRANING TRIPS AND GALLERIES

Samnary 1979
o The Sevine i Dis | _Pholomphy Chs wont to |
The Clay workshop went to W :ksho \:ent o " The Studio Muscum on i
Pratt Institue for an art fair Orksiop, Sem on @ 19 th Steet o & Pholomabhs
shopping trip o price o P
3ﬁ(i i)UN'BHSé‘ Exhibit of 5 black phﬂmﬂm[)h LS,
I
|
u -

b G |
Cad
[ Ryt 3

ERIC

Full Tt Provided by ERIC.
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filk; GHLGREN 'S ART CARNIVA,
LPECIAL EVENTS CALENDAR

February 1979 CAREER TRANNG TS AND GALLERS

[y—— S e e e v i W ¢ S—

Photography class wert to
The Studio Museum on 125 th
street to sec the photography I
Exhibit of § black photograhens. !
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! |
i
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reh ;1979

CAREER TRANING  TRIPS AND GALLERILS

vw W
Exhibit VI A

——e

arch 22; 1979

Show From ™ Treasures

Putankhamun Cxhibit"
Metropolitan Museum

Mrs: Cathy Chance

March ié, ié?@

The Printmaking
Workshop went to see
Frtist at work , at

Bob Blackburns, Prints

making Workshop:

~arnival's Guest. ,
S o - |
|
1
!
|
|
— ::.‘ — — 77* —_ p— — e —
!
|
1
DA ’ 235
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THE CILDREN 'S ART CARNIVAL

' SPECIAL EVENTS CALENDAR
April 1979 CAREER TRANING TRIPS AND GALLERIES
April 30 1979 |

The Painting class
ong with Enily Berger the painting
nstructors; went to see her
udio. The class also saw other|]
+i§t 3t work, at Columbia Univbkrsity:

9
Exhibit VI A

1
:
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THL CHILDREN S ART LARSIVAL
SPECIAL EVENTS CALENDAR

CAREER TRANING TRIPS AND GALLERIES

¢ 0
Exhibit VI A

hay 15, 1979

"7 youts a%d staff members
from the afternoon prograrm,
wens o the Circus for &

a.ening shoy.

The sewing class went
on a shopping Trip

to buy fabric and sew-
ing accessorles

Instructors: Pat Lawrence

-




