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Dear Friend, -

It was €Fhenksg|vmg and there wes mueh to be thenkful for

For one thing, our femlly was tegether For another, we are ™ -
"together”” even when we're not sitting around the teble rub-

bing elbows, And in this day and age, some think it's a miracle

when people enjoy-being together But thet s not the rmrac.le |

_ want to discuss with yeu o : ;

. Our'son Steve had been working as an attendant at the state
school for ‘the mentally retarded, during a period away from

eollege when he was: supposed to get some experiences in the
“real world.,” Steve had invited Edwin, a 32-year-old man

-who's nrow a resident of that institution, to our home for

Thenksgwmg dinner. | don't know anything about Ed, except

that-he was transferred to the schﬁﬁ,[ from a large ugly place -

near .Utiea, where, | understeﬁd he hed been a [:etlent since he

- was a small child. . , -

.l'

Thrﬁujmut the dey [ eeuldn 't help but stere at Ed when 1 '

knew he. wes either looking elsewhere .or mneeﬁtratlng on

* something which made him oblivious to us. It wasn't that |

e

had never seen a mentally retarded person before, but having

Ed in my own home at that particular time, with one of m’yf -
" own children doing things right under my nose which made me .

as proud of him as | could ever be of anyone, started me to
think about my work when one isn't supposed to think about
work, Later, as we sat around a- table laden with more food

. than was geed for DUT“bOdIES but is. exactly what the soul

:
3
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“needs at least once a year, | couldn’t help but think about
"~ those wild beasts in countless institutions across the wotld,
Those riaked and mute, assaulters and assaulted, head bangers
and mutilators who inhabit ‘the"prisons which are variously

called asylums, state schools, or developmental centers. While | '_
surely know it’s rude-to stare at anyone,.much less a guest, my -

eyee I-:ept foeusmg orr Edrwhlle et the same tlme my mner eyes
tlen scenes which | knew were belng enacted that very mo-
ment on that loveliest of all holidays. In the .safety and
wermth of our own home,
" rest of us, whose pants.were on straight, whose shoes matched,
who was clean and courteous and who was in Ived with'dther
human beings in those unlmpertent affairs which only: become
important in their absence. While' | watched Ed ini‘fascination
-and felt remorse for his wasted yes

-people like Ed are not the wild beasts, but that institutions are

: W|Id and ungovernable, and that'sometimes those brilliant doc-

E
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and politicians who create lnstiEtmns are W|Ie| beeets
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have both

- .also a

I saw a man who looked like the ..

, My mind conjured up ..
‘where he might have been that evening had he not come to our
home. For the thousandth time or more, | remembered thet -

3 West Ninth Avende, King of Prussia, Pa. 19406, 215/!!‘6&7321
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EDUCATION & WELFARE . T -
"NATIONAL INSTITUTE OF

i _EDUCATION .

" ELAINE E. GILVEAR~Chief, Special Education-
ces Dmsmn Cemmenwealth of Penneylvame

e-it was beeeuee th“ man was 5o mueh like the. reet of‘

, life had he been able to remain in a real home, Maybe

i w'm beeeuse I Kriew that it was too late to restore to Ed-that .

whleh the state had robbed’ fn:m him. But for whatever rea- .
son, my: mind wandered back’

time when the very weelthy wduld spare:no expense to create

, 8 miracle for thew handneepped beLy Altheugh mlreeles herd

should be rememhered forever was wreught by Anme Sullwen

and Helen Keller. It's been said that works of art don’t have
“extrinsic value like, for instance, a pound of coffee, but mir--.

acles of the kind pulleei off by Annle Sullivan and Helen Keller
intrinsic and axtrinsic vajue. They are' not only rare,
speeteeuler inspiring, and invaluable; they are the stuff whn:h

“makes life worth liviftg and understandable’ Thinking abgut

the turn of the century, to a -

ﬁ'nte ‘of. the slurred epeeeh and. his ‘lack- of interest in' * .
Ik=or rﬁ%ybe it was because | knew what might have

Annie'Sullivan and-Helen Keller that Thenksgwmg Day 'made . *~

me want to tell‘you as mueh as | know about that wenderful
relationship.” . .

Before Anme Sullivan came |ntqher life, Helen I{eIIer was:
“wild animal.” Helen Keller grew up to beeome a bril: -
liant and internationally famous pereen of course. But before -
she was brilliant, she was ‘mentally retarded, and that is a
central lesson to be learned from her life. It's a most |meortent
lesson that a teacher can learn, and, consequently, is a most

important lesson that a teacher eerrg}éech Speelfleall,y, Helen )
~ Keller's life |Ilum|ﬁetes the hypethe gsthat: =~ ° .~ :

£

1 Pe0ple tred;tlenelly underestlmete their petentleifﬂr eheng el S

' mg or, to use a more eemmon term thelr potential for Ieern—

ing. ~ ~ °

2, Fessnrﬁusm eoneernmg the, eendntmns of ehenge become a-

self-fulfilling prophesy People do not learn when they tiecame
eganeed that they cannot or should not. \ X

3. u"déf PI’BPET conditions, it can be demenetreted that = =

capability is a function of practice and training. That we have
not been able to accomplish such charige in people. rney be less .
a defeet of that bellef than it is of our preetlees

An easy lesson to be Iearned frem Heien I{eller:s eLfeeesses

~is that she wasn't really -retarded. It is-so easy that' we must °

carefully guaid against. teaching it, -.becausé it's wrong, Helen.
Keller- was retarded. Another fels” lasson that can easilly .be
Iéarned from her story is that most éeef blind children drow

“up ‘to becomé intelligent—much: less brilliant. Quite ‘the op-

posite, the real lesson that. teachers must learn from this story
is that-Helen Kellér djd not have to improve in order to justify
Annie Sullivan’s commitment, tb her, that she didn’t have to
change to merit Anriie’s continued efferts on her behal. With- *
out such a belief in the right ‘of each_child to the fullest educa-
tional opportunities possible, a teacher.rhay soon be infected:

2



" with contempt for thoss
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- who are notlearning quickly énough to mag;/t!g teacher’s
reéquirements for status as a studgnt.. Paradoxically, so it seams, -

Annle Sullivan couldn’t héve accomplished the™'miracle’ it - 7" T T
. . staff Development Projsct-,

. she.believed Helen Keller had to change. Indeed, had.Annie

“spent her entire life with Helen, and had Helen- never made a

..single- intelligible' regponse, -everything we know abdut Arinie

-/Sullivan suggests that she would.not have felt that her life was -
wasted, Ironically—but ‘how@lse_could. it be—we are at least
likely to produce a “’miracle” if it is requjred. Exactly, becduse -

", . it.ean neither be required nor.anticipated, exactly because it is

ERIC
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. tion of something we call ""miiiagz

- necessarily unexpected, was there the need to invent the no-

- “Annie- Sullivan’s devetion fo Helen Keller instructs society’
about_how. we can express concern for the individual and his
_or her value_.as a human being, Jrrespective of any ‘talents one -

-+ may have, irrespective of any limitations one must.endure. But -

another necassary belief the teacher must hold is that the hu-
- man being is /indeed capablé of improvemient in virtually every
conceivable way. It's the right of every, human being to have
“his or her limitations :accepted by the family, by teacher, and'

by society. But‘it's aisc the right of every human being to have ..

his ‘or her limitations. mitigated ‘to_the degree society-fihds.

_possible, and to have his or*her strengths. exploited in similar -
" fashion. To accomplish the amelioration of deficits and en- ..

hancement of strengths in all children; teachers must change
their conceptions of human potential. And one’s Jinspiration
for such personal - reassessment could well be the miracle.

wrought by Annié Sullivan and Helen Keller. The lives of those' *

gallant women demonstrate to us that each person can con- -
tribute to'the larger society, that as human beings all people .

. are_equally valuable,- that-every person is entitled to develop-

" mental‘opportunities,-and that development itself is incremen-

- tal, The idea that people can change but are not required 10
. _diange to merit attention i what fashions and.gives strength.
“" to the double-edged sword called educability, :

. LU SR

What kind of teacher do you want for your own childrer? *

What kind. of teacher did you' wish-for yourself? Annie Sulli-
van had such bouridless faith in the human ethos that she was .

surely convinced that the work of the teacher is not to judge- -
who can’ or cannot change, but rather to fulfill the goal that
everyone can change.:|t was exactly that belief which gave
purpose-and coutage to that good and faithful teacher, If you .

know their story, you will see that the core of Annie’s strength

was found in heg belief that, before oné could truly help-an- .~ .
other person to leain, the teacher must begin with herselfo -
change; | must change. | am the |
R o __+ - +Cornwells Heights, PA 19020. Telephone: 216/632-5900.

‘Before | ask the world to
beginning step.

After ﬁeariy a century of advances in psychology and pédée
gogy, we still look to.the shining examples of Annie Sullivan

- and Helen Keller to tdach us about the human spifit, the edu- -

cability of intelligence, and the work of the teacher. Their lives
remind us thet the genuine miracle of their assqciation was less
that Annie Sullivan "cured’’ Helen Keller’s incomprehensi-
bility, than that together, they discovered a “cure’ for so-

ciety’s most debilitating and unnecessary disease: hopelessness.

/ =

Your friend,

"

Burton Blatt ' L

This “letter * is part of a book-length manuscript to be titled * Unmailed
Lerters: . On Special Education, Higher Education, and QOther Sides of
Mk{ Education. ™ )

pupils who afe not good enough, or -

~ PA 19454, Telephone: 215/609-7885.  +

" . Conferences N o .
Council for Exceptional Children (CEC)_ con- =~ =

E = -

The. Philadelphia. Association ffor Retgrded Citizens (PARC)

has developed an intensive training program for . professional

.and “paraprofessional personnel which is desighed to demon-
- strate current information and-techniques that. will jmprove"
: ' he pro-
gram was developed as . a resuit of a needs assessment con- .

. educitional programs for special children and adults?

- ducted in-various agencies serving the handicapped. The con-

__tent'of'the pgogram is. adaptable to contrasting agency. ngeds, '
“&nd it inclufles training aids, films, slides, and handouts for -
able to-administrators ™

staff- members. The program is also a

wishing to conduct their own staff training sessions. The core. -

of, the program is.a three-day training session which addrésses

‘humah developfment, child assessment, ‘and -parent involve- .

“mant, Other special programs include:

“ary 27-28; and. a demonstration program for administrators on
“March 28. For further information contact:. Mr. Gentile,

.. -PARC, 1211 Chestnut Street, Philadefphia, ’PAi‘iQ‘ID?. Tele-.+.

'phone: 216/667-3786," \* . -
. “Mi:mgam‘eéty_'cqunty AdnjlirPrégzram- _ 4 T B
Socialization for Today’s Adylt. Retarded: (STAR) of: Mont-

" gomery County has received. funding for:Project Start, a pro-

r : I core fraining program
on February 21-23, 1980; a service delivery program, on Febru- -

k.

gram of speech therapy, adaptive physicaf education, and spe- -
‘cial education +n reading and mathematics for area retarded . -

persons over 18 years of age. Intep
school| programs, the”project -wil
indlvidual needs. To be éligible fo
“‘must have an intake interview and'thén

-fn\lgviﬂp to public
‘training sessions to,
5, interested persons

ject Start, Prospect Avenue and- Hancock Road, North- W

Vocational Program at Delta School -~ - et
The Delta School of Newtown; Ottsville, -and Philadelphia i;
conducting a vocational preparation- program- for ;its elemen

. . , pay-a.$15 membership
- - fee, For further information~contgtt: Mr, Edward Carilli, Pro-.

- tary, middle, and secondary students. Designed t’;i'jﬁfqvig & .

continuum, of classroom, simulated work, and actual work ex--
. periences;- the program emphasizes, concrete work experience, -
. general cognitiveé training, and affective preparation for em-

_ployment; The elementary and middle programs include career

,dents’ ages, The secondary"program includes work and career
" evaluation ‘systems, exposure to employment opportunities,
and oh-the-job training, For further information contact: Ms.
~ Joyce Neuman, Delta School, 1950 Street Road, Suite 408,

This_ year's
. vention will be held in-Philadelphia, PA on April 22-25, 1980.
© For further infornfation, contact: CEC,
" Drive, Reston, VA 22091. :

_ The annual meeting of: the American Assdciation &n Mental
Deficiency (AAMD). will be held in San Francisco, CA on May
16, 1980. For further information contact: AAMD,'56101 Wis-
consin Avenue, NW,, Washihgton, DC 20016, '~

.F -

Structuring Cooperative Interaction Between Handicapped and

Nonhandicapped Students

1920 Association-.

.~~‘awareness . and hands-on experiences appropriate to the stu- '

The successful integration of handicapped childreninfo the ' -

reqular classroom depends in large measure upon peer accept-

L}
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.,_ance, Pravleus ,Ias have shqwn ﬂiat"handicaﬁpédighildren
- “are often: parceived ina negative light, and that thispérception °
-is “hot: necessarily. changed me rely by =.bringing studenits’ to-
.-gether 'in asclassroom sattlng n.the i:ontrary, research. has
- shown - that just plaqing hangicappéd and ﬁanhandicapped Btu-
- dents together\ may even increase ﬁl’Eiudicé ard rejection. This
' study” thenrlzes that attitudes: mwards the handwapped can be. -
- .developed positwely, dependmg on the way:in which theinter-
. action .among the: students is stfuctured.. It exarnines three’ -
: mtaracf:ian “techniqués and. their ‘effect un peer acceptance,

-~

" in'the study Twelve were from & school fnr the severely handi-
. capped, and: were- cfasmﬁed ‘as: trainable ‘mentally: retarded.
_ None had ‘any; digabling physical handlc;aps The rerﬁalnmg 18
. students. were. nonhandlcaﬁped and atterded.reguiar. classes at
 either | ubllc or private :schools. Al students refeived group
“ihstruction nﬁ Iearmng to, bowl: The students ware randomly -
" assigned to one of -three: graups with' slx nonhandi;apped and
four_handicapped- students .in each -group,” Al) three groups "
" received' the. same - basic, instructions, in the: “‘cooperative”
group, "the’ students were_instructed to maximize the group ..
. bowling score by helpmg éal:ﬁ other and ‘by offering each

“other _assistance - when ‘it was needed. The. “individualistic” . =

group was instructed to n‘lsxlmlze their individual scores by -
concentrating on their own persnﬁal bowling performance.

- The "laissez fanr"‘ group was given no instructions, Observers
were used to determine the degree of positive, ‘neutral, and

| 'negative interaction:within ‘each group. Results shuwed that

“the total number of positive lnteractmns ‘(encouragement,
“praise, etc) in the cooperative group'was significantly- higher. -

E than the number of pDSItIVE iﬁtersctmns in the lndmduallstlc o

. ®

“praise, encguragerﬁent
. hanﬂicapped students toward mentally retsrded peers than" :
does either an individualistic or laissez faire goal §tructure By

- encouraging this typé of cooperative interaction, the authors + ._

. feel that severelv bandlcapped students can be successfully -
" malnstre meg into some activities wnth thenr nonhandlcapped
way thst W|II beﬁaflt all

. R., Et al, Interacngﬁ between handmanped aﬁd m:mhand ap.
,agers ag.a function of situational goal struﬁurmg Implications

r. raamstrearnmg American Educatmnsl Research Jaurnal S;jrmg
;1379* 15(2) PP, 161 +167. ) . , S

_Testing the Menﬁlly Retarded S ¥
The Cain-Levine Social C‘.ompetency Scale:was develuped to -7
provide a method of measuring the social competence of traln-
“able me:‘atally retarded children from 5 to 13.years of age. The
‘Scale consists of 44 |tem§ divided into four subscales: Self-
Help, which -is designed to estimate the chifd’s mampulatlve
ability or moter skills; Initiative, which.is demgned to measure -
_the degree to which the child's behavior is self-diré8ged; Social -

“Skills, which is designed to assess the degree to which the child
engage:i in lnterﬁersgnal relatmnshlps W|th other chlldren,

“ent or wuth someone whn has had consjderable appartunlty tc: .
- observe_the chid. Percentile norms are provided to determine
a child's percentile rank" relatlve to his age group for each
;-subscala and- far the total sncnal campetency sebre .

“Western Psychological Servn:es DrdE( Dgpartment 12(;)31 W|I

. shire Bivd., Lns Apgeles California 90025. 1963, 1977. Test
Kit. $7 50. . ‘ 5 <.

ERIC

Aruitoxt provided by Eic:

= =
i

vigh school studerits aged 13 to. 15,epartlc|pated . ! :

*tnan Illust tlons and a bs&lmgraphy are m.cluded

- 21202.-1979, 433 pp, $12,560,. A text whn:h di

"~ tated blbllography lists alf‘érndtwe rnethads for cdentlfylng an

s wgeles, CA 90007. .1979. 489 pp. $60.00. ThisVolume co
“ _  arranged to facilitate selection of instructional mater;gls bas

. which serves as an aid.in locating terms, an information, sect’o:n

tlmare ‘MD 212@2 1979. ?ED pp $14 5D Atext:
-sents Sﬁemflc pra;edural guudellnes for direct “service )
working _in.-habilitation’ of severely mentally h“anmcapﬁed .
“adults, Ct;wers sk desifin and analysm vm:‘atmnaLtralﬁ' ‘and
prﬂductiﬂn superyision. The format r:grﬁbmes @ pra al’ - i
" “book. with indepth academic treatment of Vacatléna|ﬁabf|lt3=" “

Feuesstem, R Rand, Y., & Hgffmang M B Tha Dynsmlc
- Assassment af Retarded . Parformars" The Learning Poieritlsl
Assessmant Davice, Theory,. lnstruments and, Technig ‘ol
versity . Park . Press,- 233 -East Redwood 5t.) Balt ﬂre MD

Learmng Fntentlal Assestment Dewce (LPAD) an instrl
which ‘measures the intellectual potential of a handicappe

. person, The thearv, instruments, and- teehniques of LF‘AD ara
- deseribed .and a_specific, do-it-now- program is offered, Con-’
: § @ review and critique of LPAD pilot. tests, evaluatmns of
resul!s and suggestﬁ:ns for further develgﬂment, e

L,H

tura Connerning Cgmpgnents af Systgms -and Studms that Irn-=
. pact on Identification and Selection 6f EMR$ and Slow Learn- .
- ers for Vocational Programs. Mississippi Research and Curriéu- =~ '
lum’ Unit, for Vocational and Technical ‘Education, StaEe Col- -
Iege Mississippi State Department of Eg.ll!catiﬁﬁ Jacks;:ni Dlvns
sion of Vocational ‘and Technical Education.. 1977; Bé'il’bb
_{Available” trom: ERIC Documient. Reproduction  Serv
- P0.Box 190, Aclington, VA 2; 210. ERIC No. “Ef) 160 817
Cost: . microfiche $GS§ hsrdeupv $4.67 plus pos’tageli n
tended for use by vocati nd's

selecting educable  mdntally ’haﬁdlcappad students for main
streaming into vocational education programs. Part-lire
the components of 11 major work samples. Part. 2 is compri
of three sections which c@ntam annotated references coveting
vocational methodologies, the-general naturé of education, agdl-’
- ERIC- searches—all relating directly to mentally . haﬁdtéépped
and slow ‘learners, Part 3 explains hﬁw ‘to retneve the 1

tlcm listed. Iﬁ the dgcument. [ [

mation Center for Special Educétlﬁ;ﬁ Méterials (NICSEM) Uni
versity of Southern California, University Park-RAN, Los. A

"detanléd information on 10,000 media and -materials design
or*gelected -for use with exceptional learners. The materjal

“on the instructional goals of |EPs.and the edueational fequire
‘ments of individual learners. Cantalns a thesaurus: SEGIIIETI

which desr:nbes the instructional materials, a directory of pu
lishers, and a reference section descnbmg the strucuture c:f tﬁe :
‘NICSEM system Y. A Ty

Stang\uch K. E & Stanovich, P, J. Speakmgfﬂr Themselves =
A Elblmgi"?ﬁhy ﬁf Writings by Mentally Handicapped Indivi-
duals. Mental Retardation, April 1979, 17(2), 83-86. An arti-
cle which i sts 11 works authored by mentally handicapped .~
persons, and comments briefly on seven of the works. The
compilors state that the purpose of the bibliography is to pro-. -
vide parents, professionals, and advodates with insights into™ -
tha thinking and feelings of retarded persons. A central con-
cern of the works cited is the negative reaction towards and -
the ste!_featyﬁmg of the handicapped. . ) o
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A user 's. manual
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" normalization?; What wi
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in deciding whether they will pa‘rtia‘

insure that the quality of care in: the e

dently W|th 1henr narmal eh'%ld in the community.

fgrm th rnuﬂho t the stata of' Nawderseg The f|lrn also fea

0 als is an mspira,tianal—fnlm whi::h is mtended tE
. help, break down’ the‘stigma’ aftached to mental retardation
“and to demanstratg hnw‘handieappad people cart live effective- - -’
*ly.in, the ca]hmumty qui of the dialogue jin the filmr comes
: fram retarded childrenand .adults, their families and teathers, -
and spﬁke;petsnns from advaeac\i groups: The film aﬁens W|th
a'portrait. of a-young’ ‘retarded man who has gradudted from. .
blgh /school’,and is. gamfull’? employed. ‘He recounts his’ s;:hnnl
exper;en;es‘ and talks about the successes ‘difdprobitems he has
" % had. The film then examines attltudes tuward the retarded and "
special Educatmn The film foclses on the North Jersey Trsm’-
“ing S::héol C.Iasgrgam scenes -are depicted Sﬁd two tes;:hers

. tures an-interv W, wnth a retarded cquple whcr live indepen- .~

‘_‘;«*"t
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|ssues and happenings in the education of
“health-impaired chlldrsnllearmng dis

-, e ji,nnvemba} 1979 -
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' RQBERT G. -SEANLDN—SEEPEIR?}' of Edu:mun, _
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., .LEARNING DISABILITIES IN THE 1980s:
, A DISGUSSION OF ISSUES * . -
Sl b T _Stephg s e
s« - ° o * Susall Bok

e L}vmérslty of Tex s at Austm
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Durlng th past sixteen years the fIEId of Iearnmg C"SEblhtlE

+ has grown mere rapldly and’ c§used more change-inboth réaL
lar and 'special education than any other handicapping. condi-

" tion. The assessment and remedial activities develoged for stu-.:
‘dents labeled as_leagning disabled have resulted in-increased "

rast’ in providigig sefvices to nonhandicapped students who

Lewdence académic underachievernent ‘and social problems. The
"increased awareness of -professionals and parénts towards stu- -
" dents with generalized' school pmblems hbs ‘served: to. r:all at- ¢
tentu:m to ‘the tens of thousands of Yqungsters who experience =
'|n -our, schoolé

E routlne basns State and federal

es'tabhshed a framewnzk for individualized |nstructmn fm pu=
pilS wnth Sﬁeglal naeds Unauestmnably, ttiE dlsmplme nf Iearn-
regular educatmn. Whether this mfluence l‘:ﬁlﬂlﬁues ta-be pc:sr
- tive and to I;"elp ifhprove services to all students, dapends upon
how the area +deals: with a@ number of crucial issdes that pres-,
ently confrnnt ‘t Thls arncle examme’s thE rﬁbst ﬁresmng Qf

aced witI;ibln the

‘*‘5\5

flEld of Iea; ng |
*of which pup
abled.: In. some
eaugéd the area c:f learning disabilities fo become a convenient '
_d positary - fgr Iarge numbers of. students who ev dence mlld

be labeled and served as learning dis-

ELEEFI f.-*_.,-

Vsabllltlies in thE 1980s Ts the determination -

ces the ack of a firm definition: has *

"+ it should denoté’a ﬁd

.

=

.o~;taught by- traditional methads. a

. is not: merefy a

ceptlons ﬁave devel

. these mnsconceptloris sermuslv detract from the pn:msnon of
* service to those’ students. wi
derglc achlevement and/ar la QUEQE usage.’

3

ntd thelcategmry of learning disabilities
rning-disabilitiesis a

"mlld" disorder. Caritrary 1o this behef Silverman and Zig-
rngpd (1977) have argued that the label of learning digabilities
adjegtwe/or a simple -description of a condi- .
' ed to.a child or adolescent, they say,
il who has “not-learned and cannot be
“student_whibse e;lucatmnal
" needs cannot be mef hy mainstream educators; a student who:
+has failed to achleve up to expectations.”’{Silverman and Enge

" monld, 1977, p."1). ‘In other words, learning disabilities should .°
be a category ‘reserved ‘for students who suffer from a bona

tion. Rather,

fide and. markedly_’l‘iandncappmg condition, To do otherwise is, -

; ped concernin w' at actually cansgtutesw :
: LiEEfﬂlﬂg-dlsabllltIES Equally apparsnt is the observation that

1
i

exhibit’ sev&re pmblems m aca- ' -

f nver referral and placement af non- ‘ :

:

‘ta pgsmblv set teacher expectatjons 'unreasonably. low for the _

labeled but nahhandlﬂapped underachiever (Foster, &t al.,
1977; Jacobs, 1978): ‘make-impaossible, the collection of mean-

7, ifgful research ‘data:because of the problems of adequate cate-

s;

’ té'Fs and ﬂtﬁers in the dpper reaches af the burgaucratlc educa- .

tmnal system have been cnntent‘tﬁ Iabel anywhere fram fwe

underachlemment is EIndEFﬂ dge tr;l a handmappmg CDﬂdltan LR

Fc\r examplg,
- of *six’ pen:ent t:f theu' tatal-student papulatlan as Iearnlng

dns,abled That is tc: say. that. oyer 106 000 pupils in this state
- 'have .been ]legEd to be learp ing disabled. (i.e., haﬂdn:apped')
-;gus figure represems apprgximately 50 percent of .all diag-

sed handjcapped” chﬂr:lrgn within Téxas. Other states have
’ﬁs rilar intcidence figures,s The most- obvious g
figures elicit is whethe
"'-ﬂ""éd .or are the smjblv Jabeled as such 16 entitle them to

EMC
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question these
is many students are truly lsarning !

gorical definitions (Larsen 1978; Larsen angd Deshler, 1978);
and detrag’f from the delivery of service to the pervasive needs”

- of the pupnl ‘who'is sermuslv Igarmng dlsabled (Deshlér 1978
co Foplln and Lar§3n, 1978) . .

]

.

ducatars must be ccmtlnually cautious of the
tendencr t6 -expand the gategﬂry of learning disabilities. be-
_yond useful fimits. In all srobahility, labeling mare than 1% to”
3 ﬁeﬁ:' t of a given schOQL\ﬂqulatIGh as learning disabled: -
fEELIlt." |n§_‘the inclusion of many nonhandicapped pupils who
could."be “bettet. served’ by other professionals in the school
suéh as rémedial réadmg arid_language stimulation teachers. If
f learni isabilities is ngt\kept ‘within réasonable
bgu dar;es ‘the 1980s° will wntness d general deterioration of
“rconcept of this haﬁdn:apﬁmg . eéndition’ and Trmntmg of
servme toa PDPU|EI‘IDI‘I that has already been ignored too leng.

In the 19 Ds

‘ A secand bmad issue canfmntmg the fiéld ﬂf learning dis-
~'abilities centers upon the role and- respan§|bnlnt|es of the learn-
(ing, dis:
any student _depends upon the mmpetenc’é confidence, and
flexibility of the eduecator whio is retponsible for pravndmg the
service. |f educators are not competent or aré somehow im-

" peded in their efforts to properly instruct or advocate on be-

hglf of their pupils, a lack of learning will undoubtedly result.

.

ilities speclallst The quality of serice extended to .



. F
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Durigg the past ten yaars, saveral events have gccurrsd that

hava prevsntad many learning disabilltlas specialists from per:

forming in a manner that they are capable of. If services to"the

+

. learning disabled are to increase in both quality and quantity

during the *1980s, fearning disabilities specialists must con-
. “stantly agitate for their own rights as professional educators,

If the Iea::rning disabilities specfalist is to-be adequately re-:

" présented as an educational practitioner, aneffective organiza- .

tional structure must-be found ‘and utilized, In essence, ex-

‘. 'captional students and the individuals: who teach them are -

) currently without a-network of repreientation at the local,
* gtate  or-national - Iﬁvals, Thera are no agreed-upon -codes of
ethics or.competency statements ‘available for teachers of the
* handicapped. Fads and. untested methods .and materials are

" continually being folsted upon the field without.any strong

" organizational voice being raised on the side of the studEﬁts
and teachers who ‘will be hind red by their sale and false prom-
ises of “cures.” Ifi other words, education of the Iaarnmg dis-
abled seems to be lacking a strgng grgamzational voice whléh
cah set dnrectlons and create unity. #

v
(;f.‘_!,

- fit and for the welfare of the
aplmon it4s unlikely that thlsz:;
in any existing structura, .Rath

thernselves an independent organization that is committed to
professional matters. The establishment of competency state-
ments, university program certification, high level professional
publications, and a rﬁeaﬁlngful code of ethies.are all crucial to
the future pf the field. If such an organization is not forth-
camlng in the next decade—or current organizations are not

During the 1980s Iearnlng disabilities specialists and other. -
auxiliary -personnel¥must band tagether for their mutuarbene oo
they serve, In the writer’ s
he effemv&ly accomplished -
,.specialists must create for -

extensively. overhauled—it is VIrtuaIIy certain that learning dis-

abilities specialists will continue in their secondary roles and -

" will not be able to agltate for their nghts anﬂ the rlghts Gf
those they serve..

. . .
8 . . w

counts far some of the questmnabﬁprggrams assacuated wnsh
f

this categorical area. Regardless of the Yeason, even a cursory
perusal of popular’ and professional-materials reveals mention

of such supposedly therapeutic practices for underachieverient

and/ar language disorders as dietary control, process trammg,
e [beams, and cross-pattern crawling. These procedures
and teu:hmques ‘are not without their ardent supporters, but
" they seem .to lack a sound SCIEﬁtIfII: basis (Sieben, 1977). It is
interesting-to note that, while still guite popular with some in
the field, these methods may be losing the wide-spread acoept-
ance they once enjoyed, The' 1980s should usher in a new era
in the use of only those prbcedures (i.e., assessment and reme-
* ‘dial strategies) that have acceptable reliabilities and validities
to promote their utility. In any évent, the wary parent and .

proféssional would be well advised to carefully question tests

. and rnateri%ls which ﬁramise ﬂuick'gﬁd easy qués while lagk-

v In summary the 1980s should be one of the most interest-
ing and, hopefully, progressive periods in the educatior of the
learning disabled. The achievement of this, however, will*re-

yire the concerted effort of all professionals who are con-
cérned with this handicapping ¢ondition. Carefldlly; consoli-

+ datmg the basic pcaulatnﬁn served should do much to focus

needed attentlon upon thnse students who truly suffer from
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Ieﬁrﬁmg dlSEb"lﬂEsi _Tha creation of an drgamzatmn of. IEEFﬁ-, .

ing disabllities specialists to.monitor the field and ‘to continual- -

e with thew abmty : \

ly upgrade-educational practices is assentisl to future growth™ -
and ﬂaveloprnsnt. Constant vigilance bver commarcially pro- .

duced tests, materials, and procedures will serve to weed out
those that are potentially harmful and to increase the young- ]

" sters’ chances of achieving ona level that'is mmmensurate

Y

T s . .’l
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Pathway Sr.hr.ml Career ngram s
The Pathway School of Montgomery Ggunty has begun a ca- .
reer exploration program to give students the opportunity to
learn the duties and responsibilities of various jobs while still
in school. Students between the ages of 14 and 18 are placed

in local businesses dn a voluntary basis for periods of .up to

three mcmths The students wark there durlng schao’i h” r

reports are used to help students ‘evaluate their strengths and
weaknesses, and. interests, For fufther information contact:.

Ms. Knox. Cleek, Pathway School,.Egypt. Road, Audubon PA .
19407, Telephnne 215/277- OEBD '

CanerEnﬁes ) S -

The Association for Children,. with Learnlng Disabilitigs -

(AC‘-LD) will hold its annual convention February 26 to Man:h_
1980 in -Milwaukee, WI. For further information contact:
AGLD 4156 Library Road, Pittsburgh, PA 15234, )

The cgﬁventinn of the International Reading Association

falo, NY 14206. B

- The Spring 1980 conference of the Pennsylvania Division
for Children with Learning Disabilifies will be held on April 12
in ‘State, College, PA. For further information contact: Dr.
Theresa Laune 727 L R.D.C., 3939 O'Hara Street, Pittsburgh,.
PA 15260. :

'

'reports on th’élr perf@rman;e to the school, The superwsgr{_ ;

MO on May 5 to 9. For fur’ther:..!
‘infarmation contact: Ms, JDEI‘II’!E Miller, 208 S. Ogden,’ Euf-

1



A Gereparisen of Gegnitfve Style Between LD.and Ner hal- .
_ Achieving Children . -

::Reseercﬁ has suggested that one ehereetenst:e frequ ntly
shered bv many Ieernlng disebled children is eﬁ | pulslve ;

. quuekly Eﬁd with mlnimel eonsideretlen for their prebeble ac-
curacy ' l‘mpulsi\m eegmtlve style is in direct contrast with
reflective cognitive style, in which more time is taken to de- :
cide -about the.validity of -possible solutions. The purpose of

Tﬁhls study was to detgrmine whethgr any ‘differences in cogni-
tive. style could be demonstrated between learning ‘disabled.’

-and. normal-achieving children with respect to the reflection-
impulsivity dimension, Two hundred elementary school chil- |
. dran wefe ‘invelved in the study. Half of these children were
dlegnesed ‘as Iearniﬁg disabled and-werg receiving special. edu-

- cational assistance in resource rooms. The remaining 100 chil-

~dren were attending regular classes and showed no deficits in
their school perfarmance. Each child was tested individually .
using Kagan's: Matching Familiar Flgures Test. This test- was

desigried to determine how a child is classified-alohg the reflec- .

tion- lmﬂulsrvlty dlmensien ﬁesults ehewed thet elthe h the:

’ ehnldren are net mere |mpulswe ‘but rether use pnar ét ategic

behevu::r in progessing information. Yhe authors concluded
that cognitive modes other than impulsive enr._i refiective styles
- also. need to be .considered in. testing ehildren for learning.
problems, Speeuﬂcelly, they urged that™g eeaiei attention be
focused on ‘the way in which task infarmationis processed,
‘rather then the seeed with. whleh a tesk selutlnn is reached

Nagle, H. J. & Thwaite, B, C, Are learning dlsebled ehlldren rnere'
impulsive? A nparison ef learning disabled and normal- e:hxev;ng chil-
dren on Kaga Matching Familiar Flgures Test, Fsy:helngy’ in the
Schools, Julv 1979, 75(3) 351 355, )

Screening for Learning Problems :
The Giggle MtBean Screéning Package is a eemprehenswe pro-
.gram for-conducting large scale screening of preschool children
“for hearing, spéech, language, and visual motor pfoblems. Pre-
pared as @ part of a-Bureau of Education far the Handicapped
Qutreach project, the peekege containg complete information
on how to prepare for, carry out, and follow up on a preserlbel
screening program. The "Giggle MeBeen of the title refers to-
a charactdr in a coloring book -which'is introduced to the
children two weeks before the actual screening takes place. An
audio cassette which a mpenles the coloring book tells the
stery of Giggle McBean pRying the games |nvelved in a screen-

ing, ‘which proves to be his- giggliest dey ever.” The package © '

includes; an outline of the testing experiences which led to the
development of the program; an arientation to the screening .
process; a screener’s guide describing'the protacols for testing;
sample forms which can be used during testing, parent confer-
ehces, and follow up; sample letters to parents; and ‘a teacher’s

-gu de with suggested activities: te prepare the children for test- *

ing.'All-testing is done on a pESS -fail basis, and the screener’s
guide offers procedures for hendllng pmbleme whn:h might
develep during testing. - . . @
Intersect 1101 17th Avenue Seuth Neshwlle TN —.‘37212.-
1978, Sample set $10.00. - '
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Alley, G "& Deshler, D Teaehing the Leernmg Dlsabled Ade-

. lexeent Strategies and Methods. Love. Puhhshlng Gempany,_

E. Villanova Pl; Denver, CO 80222, 1979, 362 p. $13.95;
ook Is designed to teach studerits how to learr by the:

,7 use of a learning strategy model. The goal of this technique is -

- to teach learning disabled adolescents strategies that will facili-
tete the acquisition, organization; storage, and retrieval of e
‘formation that will allow them to cope with the demands of -
“the secondary curriculum and the demands of social.interac-
*"tion, Specific learning strategy methods ot learning ‘disabled

' adeleseents are fncluded for :eadmg, writing, methem%tles,

thinkmg, saclal |nterect|on hstenlng, eﬁd speekmg skills.

b_ o .- C ‘i_' ' . .-
Budd, Ellen C. L.D. Relource Gmde for Teachers eﬁd ‘Parents.

Pequest Publishing, Educational Division, Box 494, Southport,

-CT 06490. 1978: 79 p. $10.95, This Is an ' anndtated guide to
‘materials which is drranged by subject, lt is designed to aid in
seerchmg for instructj6nal matefials and to help .in setting
learning .programs. Intendéd for use primarily by eﬂrmnlstri
tors; special educators, and’regular classroom teachers who

. V , - work” with:seeondary students. Individualchapters cantain list-

ings of: taped metenels, writing programs; reading programs;
spelling and, vocabulary” material, grammar and writing materi-
‘als: composition; mathematics; ;hlstury and geegraphv, science:
reference aids;. student perledleals,. consumer eurvwel and,

teeeher resources,

[ c . - LR

De Quiros, J. B. & Sehre’ger‘ﬁ L. NéﬁfépSYehelegieei Fuyda-

‘mentals in Learning Disabilities, Academic Therapy Pub[nee- .

‘tions,» FG Box 899, San Rafael, CA 94901. 1978. 274 p.
%16. SD Noting the difficulty that various spacialists who w rk
" with learning disabled children sometimes shave in communi-

- cating with each other, the authors—who both are medical -

- -doctors—have prepared this. book to help teachers,.ddctots, . !

and others work together emediating learning disabilities.
By prev:dmg neurepsyehelegleel informationgon learning dis-
- abilities, it aims to examine: how teachers can be helped by
deetors what kind of studies 'r:en help doctars; what teachers
can expect from doctors who are treating learning- disabled
chlldren how teeehers can lmpreve remedlel ‘teehmques end

expeet Teplcs covered melude termmelegy, “the besls for
learning, laterality, motor activity, posture, movement, visual
and eudntery devempment end the;r effect on. Ieernmg, pnTn-

psyeheleglcel exemmetlens end the be5|5 for therepy _

EREN - o w . ;
A i o Lot

" Education U.S.A. Education Laws 1978: A Guide. to New Di-
rections in Federal Aid., National School Public Relations As-
sociation, 1801 N. Mooyje St., Arlington, VA 22209, 1978,
120 p. $71.95, This'Education Ll .5.A. Special Report enelyzes,a’
the: newest legislation and explains its meaning_ in terms of
programs and peeple It inclydes topics such as: Title.l, bilin:
gual education, impact aid, community schools, Title: l)( the
new Basic Skills Act; special projects, edycdtional improve-
ment, state leadership, and. emergency schoo! aid. Rather than
simply listing or defining federal funding programs ahd
.sources, the book provides a beh@d the scenes look at how
_legislation came irito being and in what direction it will move.
The .book argues that, Congress, not HEW or the president,
controls educational policy, and examines the interests and -
- philosophies of key congressional committee members. Each -
chapter analyzes specific laws and mterprevs them for the edu-

cational community.
k3

N -
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I{ins'baurr-la, M. & Caplan, F‘ J. Cﬁildreﬁ's' l.earning and Atten- -

tion; Problems,: Little, .Brown®8& Company, Medical Division,
200 West St,, Wal;tham, MA 02154, 1979, 311 p. $15.00. A
guidebook deslgned to give a working knowledge ‘of ‘the tech-
niques used in assessing and managing ‘children-who, comparad -
.with their peers, fall short in attention skills, cognitive readi- .

ness, of a combination of both, The book considers children of

at least average intelligene and mdtivation who are achieving
below expectation, and finds the problem to be an unsuccess-
" ful interaction between the school system and the chlld The”
specifics of -how to test, ‘question, intﬁrpre;, diagnose, and pre- -
seribe for. children avith problems: in the .classroom are Egn
phasn;}ed! The book begins with an introduction to Iearnjng
..problems and. intervention, and then prﬂvides an overview of
their‘incidence according to sex, age, racé, and soctoeconomic
.status, The core of the book is dwided into two categories:
" cognitive power disorders and cognitive style disorders. The -
topics discussed ‘are: diagnostic procedures, prediction and.
nrognosis, remediation technigues, interpretive interviews, dif-
- ferential . dlagnasm. and msnagemEnt of |m|3u|5|ve and distract-
ible behavmr vy e :

anlﬁff ‘M. A A Program for Farmhes of Chljdren with Learn-
.ing .and Behavior Problams. Wnleylntersmence 605 Third
Ave., New. York;, NY 10016. 1979. 466 p. $21,50. This book
is mtended for social-workars, psychologists, teachars, dact@rs, -
.and.the par‘hts of children with- learning and behavior prob-*
- lems, It provides detailed.descriptions. of intervention . pro-
“‘cedures and-a variety-of instruments for conducting compre-
hensive - pragrams with ‘families. ‘The-book' focuses an; first .
contact with families, conduqtlng ihitial mterwews stsehgthen-
ing readiness to change, formalizing a work g relathnshlp,

assessing the strengths and weaknesses of the
establishing short and long term goals, p‘iannmg }:’l pragram

conducting programs “for individual families or groups;.and .-

Euﬁd&cﬂng ﬁngnmg evaluations of the program. Includes band-
aut matensls and"opies of brcﬁchu[es and contracts e

F/ﬂ“‘faur part ﬁlmstrup pragram dEslgned o be used fgr inservice

education,” The objectives of the program are:’to introduce .
teachers to effective managernent- techniques for mainstream
Glassmarﬁ? to underscore the importanceiof accepting atti- -
, ‘tudes, to provide practical solutions to management problems,
~and, 16 encourage teachers to feel eapable_gf

1013 West Nmth Avenue . o Lo
King of Prussia, Pennsylvania 19406 P
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ADDHESS CHANGE REQUESTED
RETURN PDSTAGE GUARANTEED
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handling main- .

= : . . R T
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stream classranms . The first part of the prugram serves as an o

introduction to mainstreamlng and its classroom managemant

’;"“ramiflgatlons The second part focuses on the mainstreaming.

of -learning disgbled and mildlé retarded studants. ‘The +third

- part deals with classroom manafjement of students with behay-.’

, lor problems: The fourth part-discusses problems with main” "
_ streaming physically handi;app&d students, The fllmstnps may

“be used Individually or ‘as’ & ‘package. A discussion guide”in-

- cluded with the’ pragram suggests variaus inservn:E formats and -

aEtiVItIESE o . : .

Guidanca Associates Bax 300, Whute Plains, NY 10602

'$B4su , L .
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3 Camls L. Nurm Ass!smf\t Dnracmr

Tu Laugh to Playg ta Laarn is’ a twg-fllrn program whuch ox-
" plores the methods u_seg 10 detgct diagnpse, and help children

“with learning disabilities, The first film, "’An Introdyction-to .
Learning Disabilitiess§ depicts. examples of the symptoms of ..

_this handicap and explains the tests used to diagnose it. The

2film - discusses the self-fulfilling prophecies of many learning
. disabled children, the frequericy of the’ handicap; the nature of

Way,” concentrates on: remedial tachnigues and mgdel pro<

grams. This. film discusées mainstreaming, sequences of treat- -

ment; individualized programs, and the importance of working
toward strengths and boosting self-confidence. Both films in-
tersperse classroom scenes with interviews -with speclalists-
fr::m variuus disciplines. "Al’;’;’i Eh

\1 Emrﬁ/c::lar/saund/m mmutes/1977/$7DG 00

=

* the symptoms, and the handicap’s Effs(;t on:information- pro-; -
" cessing and- body awarenaess, The second film, ""There Is a ..

Aims’ Instructianal Medla 626 Justm Avenue Glendale CcA -

T

91201 L
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PRISE isa federnlly funde pro t. The locul edudation agéncy
sponsoring PRISE is the Montgomery County lntcrm:dmtg Unit
Jo, 23, Dr. Dennis Hnrk:n. ‘Executive D!rcftm’ .

" The W\jrk presented or r:pm‘ted ‘herein was pq:rfﬁrm:d ursuanit
-to a grant from the PDE acting as the State. Educational Agency
for the USOE, DHEW. However, the’ apinions expressed herein
do not nec:ssﬂnly reflect the position or policy of the PDE or
the USOE, and-no official cndursrm:nt hg mther should he in-
ferred. - . ; ; :
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. issues and happanmgs ln the.
aducatldn df the anptldnauy disturbed -
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:pannsylvania rgsnurce; and lnfurmatldn cenler for speclal educatlnn 1013 West Ninth evenue, Klng af Frussla, Pa. 19406. 215/265- 7321
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_ROBERT G. SCANLON~Sccretary of Education,. * -
D:partment of Educatldn. Cnmmdnwealth of P ;nqylvnnm

Dr; WILLIAM C!HRTMAN%Ehlefi'
Policy, Liaison, Resource Management,

THE EMDTIDNALLY DIS‘,TU?EEE ADDLESCENT

Richard L. Mchwa",;[d D, .
= measmr of Special Education -
leﬂamty af New Mexico

.Thara is .a naw ﬁl’lD, ity evolving in spaclal aducatldn at the
'&rasant time. This’ pndnty is the development. of public educa-
tion programs to serve adolescents who have been identified as
emotionally or behaviorally disordered, Sacondary school pro-

grams for handicapped youth are not new, but for many years -
-programs for emotionally d|sturbad adolescents have been far -
less than EﬂmprhEﬂElVE Two major factors hava helped delay -
the daalgn and . implementation of adequate programs to serve’
strdng advncacy -group and tha ’

these students: "the lack of a
pracﬂcas df soma aduaatnrs

'~1’
Y

uah as' mental ratardaﬂdn and IaaHmng

Catagnrlcal area
-able to achieve a great deal”in recept

digabilities- have bee

years, due to the work of. pdwarful parent organlaatldna such -

as the Association for Retarded: Citizens and the Association

for Children with Learning Disabilities. The Society for Autis-' .
tic, Children’has made sorne advances for emotionally d;af”

turbed students, but in most casés these programs. have’ relied
on private rather than public resources. Emotional disturbance
has not been a’'popular cause to fight:for, Parents of disturbed
students have. been hésitant to approach legislative and govern-

ing agananas 6 request ‘better services for their children. Such .

|s ndt dnffu:ult to understand whan you DDnSldEf

raluctan v

t;ap For yaars prdfasaidnala told parants it was their: faulta

child was disturbed. While it is certainly true that a difficult
home*envirbnment may contribute 1o the .development of

emotional problems, the practice of blaming parents has com-_

prdrnlaad ‘their ¢redibility and inhibited their affactlvanasa in

acqulrlng sanm:.as far thalr children. ) - oot o

Sf parents have ot been stmng advncates for “the emo- - s

tionally ‘disturbed, neither have educators. Educators have
often devised and imnlamantad procedu s::that would allow

for the remaval of chlldran and partlcularly adolescents, from
school programs becalse of their behavior, Until the passage of

Pyblic*Law 94-142, schools ‘routifiely excluded many emo-
tionally disturbed students from established programs. It was

easier: and' more economical to send the students home and
exclude them from.school than it was to develop appropriate °

programs to serve their needs. Besides, who was there to chal-
lenge. the decision? - After all, the studénits .were- amdtndnally
disturbed "and ‘didn’t.they really. bélorig“in an institution or
soméwhere? The Education for All Handncappad Children Act
has eliminated -these blanket exclusions, but problems remain.
Since in the past nublm aducatldn did not PrDVIdE much sup-

pdrt for the emotionally disturbed adolescent, ‘there appears to _

be a considerable lag in.the planning and. implementation of

the programs. required by ‘the new law. In many communities

"y the country serious efforts are nonexistent.

EMC
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“students spend a portion of the day in the resoy

kPN é},eﬁ disturbed Ed7Q|e§

~ance, In drdar ta

" There are ﬂ‘ll}SE communities which havé attempted to meet

tha needs of individual students, but their efforts have been |
hampered by the lack of a strong fourdation to Build on. The.

lack of adequgte planning’is.evidenced by the Inmntadnumbar .
" of ereative program designs in the field. A majority of existing

programs tands to imitate the design of elementary classes in

special education. The most commonly used is that of a self-

cpntamad classroom with a single teacher where the students -

* remain for the larger part of the school day. As they demon-

strate self-control and competency, in @ traditional academic
area, they may be allowed to attend a regplar class for that -
area. This is similar to the resource room dasngn where. the
om and

tha ramamdar of'the ac:hdnl day in the regular pm

rbad studants that thay are
g different from their. peers,

ance is valued greatly, which mtarfaras with achiev-

ing these goals ha

L]

Whan daalgnlng educational prngrama “for amdtlonally dls-
turbad adolescents, the primary goal should be to preparé the -
students to function in adult society to the best of their abili-
ty. This goal differs from miich of what special education’

- attempts to do. :For-.adolescents, the time of remediation has
= passed. The time-remaining in their, high sdhdnl careers should

be devoted to the acquisition of functional skills. The spaalal

- program' should help them learn how to functicn as adults. .

Increased attention 3hould, be placed on life situations and the

) adjuatrnant processes. Many of these skills, which will have to”
* be taught to emotionally disturbed adolescents through direct
-jRstruction, are those that other students pick up through i

cldantal learning, -Program -activities. should include. wnrk?
n

motor, language, self- help, academic or cognitive, social, a
career/vocational skills, A “deficit in-any of these areas will

- affect the adnlascants ability to function auccessfu!ly in so-

ciety.

. The:traditional educational curriculum is based on the con-

cept that every student should be prepared to enter some farm
of higher education, should they so desire. In keeping wath
this,. most states ha‘va uniform standards for high school: gradu—
ation” which are directed toward the collagabnund studant.

THat is, students must earn a. minimum, numbar df.cradlts |n;
spamflad academic areas in drdar to graduate, ‘Such ‘pragrams’
penalize: those handicapped students who, for ohe, rea
another, are unable to earn the necessary number nf ::racht.s in

i >_ tha standard manner. Recognizing this, several states ara |n—

nor

Ed

Igroup recognition and accept- "~
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.~vas1:lgatlng altamatlves that ‘Wil prnvlde far ﬁther wiys—+6 *

"+t ‘complete "8 sacondary. program. The state of. Arizona, for
example, has revised -its graduation raqulrements so that stu:
dents in special education can earn the necessary graduation

“credits through both. special and regular education classes. This
allows for some academic classes, such as general math, to be - -

taught In a fuhctional, way. Math credit might be earned
through a vocatlonal course where concepts are taught in-asso-
clatlan withavacatlonal sk 0 o T .

4 . .
. R 3

_ Emmicnallyr disturbe dalascents are‘ ganerally l,
by the inabliity tg establish appropriate tlsfying relatlonships

_ with ‘others, Jand by the dergonstratjon 'of ‘behayior which :

eithar falls to~ meet’ ‘or - exteeds ' the expectations “of “t
.-around them, Effective educationtl programs should ﬁravtde

students with the opportunity to resolve these problems, Any ;_
program desighed, for. these .students should .incorporate aca- - . _
and vocational components. Educators must - "

demic, social,’
: cuns:antly be alert to the tandenr:y to track students through
" only one of these tfmpanants {i.a., vncatmnau Although sach

of the mentioned wrrii:ulum cnmpansﬁts is still in need' of.

ind revision for emotionally dis-

“considerable ‘devalogmen

turbed students, the social curriculum demands immediate at- ©~ -

tention: If emotignally disturbed adolescants are to .establish -~

‘relationships and" exhibit ‘expected behavior, the special edu- -

. cator has the task of teaching the necessary skills. If students

_can-acquice adequate so
. better Ehapce of mamtainmg a job and. functlnnmg within s0-

" claty. Specific skills include learning to’ monitor. one's own

behavior and . evaluating that bebavior in light'of the rules,
expac:tatmns, and standards of conduct and performance for a
given situation, Students.need to'bé able to identify discrepan-
-cles between their’ ac:tual behavior and what is expedtéd of-
‘them. Awareness of such discrépancies EHOWS for self-correc:
tlnn based on tralnméand ekper!ance .

There are a nur—nber of: speéifﬁ: behaviors that adolescents .
. may need to function succassfully in saclety.a Thege! lﬁEIude-:, <

tha abillty tn .

1. Es*tabhsh eye mntact |f requured by the sn;uatmn. : <

Es Demonstrate respact fnr others anﬂ thenr praperty Ll

i

4. Exhiblt gmd manners.-
.5, Use appmpria’fe langusge. e

o 6 DISEFImIﬂEtE between ,behavmrs as ta time and placei R

i

7 AEI‘IIEVE a reasgnabie balance between deﬁendence and in- .
_»dapendernee o i T B

) B Learn to accept dlrec:tluns and to take Erders

: 9 Learn to dccept and fnllgw the work schedule astabhshed(lf -

by an emplayer : : P
" 10. See a task thraugﬁ to Eit,-_s_camﬁletlian. .
s ; . Lo

L RS s e R

] Emc:tldnally dls’turbed adolescents are abgut to receive the
"atténtion dus. them,. It is hoped that new efforts to provide
[’ programs will be creative and not bound by old models, Much
. .can be done .to assist adolescepts, but gducators must develop
' realistic programs which provide for individual needs as adoles-
cents gmw towards adulthood. The priority given to the devel-
opment of. programs for emotionally disturbed -adolescents is .

sﬁ lmportant ore. Let's nﬂt waste this priority. .

EMC
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ntified .

cial skils and self-control, they havea . -

3. Be aﬁentwe ta authnnty f|gures in apprﬁpnate waysg S

- the MR ‘PRISE Rep

PF\ISE INFQRMATIQN DISSEMINATIQN SYSTEM

Please nnte the fnllawmg mrrectmns of PARC staff develop-
ment workshop datesas reported in the Happemngs colinn of
Srter, no. 11, september 1979: A core
training program on February 20- 22 1980 and d service deliv-
ery prﬁgram on February 28- 29 1QBQ . » .

4t

#

: _In ardér to pravide easler access  to PRIS‘E I‘nformstipn ]
sprvices,”a new Information dissernination system was | ..
implementéd 'in .December, 1978, Under. this new plan,

| the .Special - Education Director af each Iﬂtermedmte ,
1.. Unit designated. a: PRISE. Lialson to take requests for |

. information "and to forward +all- eligible requests to: *|.
"PRISE for pn:;-sssing, The 1979-80-PRISE Lialsons are |

- listed below,” If you wish to request Inforpration, plegse

N caﬁtaift the Llalsan from yaur,lntermedia Umt" |

Speclal educatldn prnfare srhaéls, state scht:als and

. hospitals, and ottier-special educatlan Faeilltles should ,

cﬂntinue to cantat:‘_ﬂPRISE dl'rectly SSCE - R s
Mrs. ;Lvnn.McE!gwglh Ms, Vieki Mihsllk . =

" Intermediate Unit 1 Céntral Susquehanna 1U 16 . -
412/938:3241 C 7706244431 o L

4 er Bruce Bishoff - - ‘Mr, Joseph A R‘.Iain 3

.. Pittsburgh-Mt. Oliver 1U,2 BLaSTIU 17 .

~“Allegheny 1L 3 ) 71 7/323-3551 -

- §12I§43-7321 ’ R

: “M3. Largtta Farris. -

- Ms, Virginia Lind o '7 Ms, Barbara Law L
Midwestern 1U 4 . : Luzerne IU 18, e
412/453-57@3 . 717/287:9681. ceL
Ms, Linds Caﬁk ) Mr John Lawler

_ Nofthwest Tri-County g 'NE Educational U 19~

' 814/7346610 717/3449233
Mr. DeW, G lea - .' Ms. Yvonne K. Fiﬂ“ﬂli e
cé,—mi ﬁ;:;r |'|jEEn o8 Cnlnnial Narthémptnn U 2o

’ D,i Harrle E. Cgld n e LuMs, Barbare Eﬂlas, S
w;ﬁ?g, fand 1U !;vg . w7 - Carbon-Lehigh 1U 21 .+ -
412/8360361 . - 215/799-4111 L R

M, L\nda Martynuska- . - Mrs. T S. '{"5‘55"_ o »

... AppalachiaiU8 - . " BucksCaunty IU 22, .~

' 7514/4729821 T e 21 EISdE-EEdD e
Mr..Robért Porkélab R Ms Sharnn Wnyland -

Seneca Highlands IU9 Chaster County lu 24,

. 8141587-5512 . 215/_ _3 EEDQ

' Ms Vgrnmca Pﬂsko . “Ms. Judy’ QuanzeL ) .

-Central IU10 . = - |' -: . Delaware Gounty 1U 25 ' w
314I342-DEE4 [ 215/5554886 e L

’ Ms. Kathy Stimelv : Ms‘fGeargla Eﬂlsznick - ‘

| Tuscarora'{U 11 " Btavens Admiinistration Eunldmg

814/642:2501 215/627-8414 . S, :

R Lo - .-Ms, Linda Brown T
Mr. Wairen J. Risk " =Bpaeial Eduf.aiian Teacher
- Lincaln jU 12 - Activities Center
71 7/3231-4515 21 5/4389066 .

- In addition, Liaisons' will be:
Mrs Jayce Shopp = designated for each of. the
. Lancaster-Lebanon IU 13 * , gight districts within.’ Phila-
) 717/669.7331 . delphia P B
. Phila, School Dlstn:t U 26 -
Dr. Rona Simek
Berks County IU 14 - Mr.Ht:l:ert, Italia

: 21 Eﬁ?‘g 1557 .  -Beaver Vallay IU 27
’ 7 v 412/774-7800
Dr. Aﬁnattsl Rich ’ : !

-~ Ms. Nancy Hﬁlland Ms, Lisa C, Reese - Sl

- Capiial Area IU156 . Arin 1U 28 . - B
717 ;Eil -1873 412/3543111 . Y

. - Mr, ‘Eiréw Toborowski 7‘ P
- Schuylkill- County IU 29 7 : .
| M7/6285687 o ]
- CDRRECTIDN .
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Ranm Prngrem . ’ '
n- Hight School North’ Cempus has instltuted an’
. intarvention’ ‘room .program. Bs ‘an alternative to- out-of- schoot
suspensmns for ninth and’ tenth greders. Initiated during the -
- 1978:79° schmgl year, the program has lead to a 20 percent
reduction ih susp nsiﬂns in-a period when suspensions ‘had
been increesmg _ prﬂgrem is deslgned te help dleUptl\lE

n room until they are prepereﬂ to return to the class
For further information contact: Daniel Turner, Abing-

phone 215/884-4739 Ext. 204

eiety far Autlstlc.cmldren )

. FNatIOﬁSI Society for Autistic Children (NSAC) is an erge-

F sn’ of ‘parents, professionals, and -others-interested in
king far-programs of legislation, education, and research

. for the benefit of children. with severe behavior disorders. With

a network of stete ‘and ‘local .chapters across the éeuntrv,

to High School Nerfh Campus, Ablngten, F'A 19001. Tele-

a8

NSAC “informs the poblic_of probléms and symptoms asso- .

ciated with autism,. premetes public understanding of the con-
dltlen, and aids physicians in making early and accurate diag-
noses, NSAC elsa maintains a national information and referral
service which offers b, ,egrephnee listings,” pemphlets and

. péwsletters to parents and professionals. This year NSAC will -

_hold its annual conferénce at the Twin Bridges Mariott Hotel
in Washington,-DC from June 28 to July-8, 1980. The theme
for the coriference .will-be New Directigns for the .BO's. For
“furthar information contact: NSAC, Suite 1017, 1234 Massa-
ehuz.etts Avenue, NW ‘Washington,. DC EDDDE Telephene

eptetmn reseerch has been

nlques The *re;.eareh study Jeiveluetee the effectiveness of one
schorsl besed mede,i of ﬁreventlve lnterventuen The semple fer

“school pregreme.vThe chlldren were sereened for petentlel be-
havior prubiems W|th the Celdwell Preschoul Inventery. the

"

.and the VCIe,,rm)m Adjustrﬁem Fteting Seele ln eddl‘tlcn a
devélo "mentel hiemry of eech chlld was ebtemed HESuIts of

g behevler that was. either extremely shy end Wlth:
Qrewn or heetlle_ nd aggressive. In addition, all 'of the high-risk
chifdren had learning difficulties. THese 64 children were ran-

study of preventive tech- .

Y. dent o receive | gui’a"r mstmctien in the inter-

demly assngned to -either a prescriptive inteérvention preg‘rem. -

(experimental group) or a placebo program (control group).

Trained aides worked with the childfen eperexlmetely four
times .a week with each session -lasting ‘15-20 minutes. The
experimental group. reeewecr ir
their observed prob
mediate’ their specific eegnmve Ieermng deficits
hostile and aggressivé or shy and withdrawr bgh
in the control group received mstructu:n i

"help re-
% welf as their

school activities, such as reedlng stories. Aftér elght months all  "°

‘of the - children- were retested on scales used in the initial
screening. Results showed: that children in the expernmentej
program attained significantly, greater classroom ‘adjustments -
arid academic achievement than the children in the_control

U ellzed treatment based on -

avior. Children

gmup The benefits of the experimental prograp were equelly .

in Bi"r'enﬁ in bcth wuthdrewn and eggreeswe childrén. The

EMC
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results further reveeled that. the gains mede by the chlldren in

;. the experimental group were not: restricted to their particular

‘problem type, but were also ‘avident.in other areas of learning
“and behavioral edjustmem A follow-up study is being plenﬁed '
‘10 Bssess the pragrem 's long:-térm affects.. . '

ﬁi:kel A U; Smnth A. L., & Sharp, K. C. Deseriptmn and eveluetiem )
© of a preventive 5nentel hEEIth program for preschoalers, Jﬂumal ﬂf o
ebulugy, March 1979 7(1) 1(31-112 ) ] ’

-Abﬂnﬁnal t’bxld

' The Louisville Bebavior Chiecklistvis an mventnry nf suc‘iel and -
emotional - behavior “which is ‘designed to’ serve- as'an intake:
screening instrument. The’ inventory, ‘consists of 164 true-false

items which are completed By parents and the results are inters

preted by professionals. The inventory formatis. |ntended 10 -
help parents recall details regarding their children’s behavior,
and to provide mental health professionals with an overyiew Df
a child’s deviant behavior. Two forms of the test are available:
- the first is appropriate for children ages 4 to 6, the second -is
for children ages' 7 to 13. A third form fur ages 14 fﬁ 18 is

. currently being develeped The checklist consists of.an edmms
. istration manual, questionnaires; answer sheets, ‘and scerlng
- template. The test _has been’ stenderdlzed and rellebullty and -

validity | |nfgrmetmn is pmwded

© Westerry Psy:helogleel Services, 12@31 Wllshlre Elvd Les
geles CA’'90025,1977. Testlng Set $39.650. .

Galdstem, S Truubled Chlldreanroubled Perents‘ The Way

Out. Atheneum, 1122 E. 42nd. St., New York, NY 10017,
1979. 224 p. $8.95. A text whu:h explains to.parents the
natural periods of stress in children’s lives, The book describes
how troubled chlldren r@lght temporarily manifest their prob-

* lems, and tells parents how to differentiate between temperery . o

‘problems and those¢ which are deép-seated .and require profes-
“sional help. The book also indicates the kinds of help available
from professionals and explains how to determine whether it is
effective. Includes case examples, key techniques for parental
|nterventncn and an informal glussery of psyehelegneel terms.

leshnren A. & H Ier 'G..G. Programs _for Adglescents with
Behavior .Disorders: The Stete of the Art. The Journal. of Spe-
cjal. Education, .Fall' 1979, 13(3), 275-281. This article dis-
‘cusses- the trends and problems in_the development of public
-, schogl services for adolescents wnb behavior disorders since
the enactment of P.L.94-142, It provides information obtained

L

Rico and American Samoa: The results show consisten )
defining emotignal disturbance, the use of due process pfo-
cadures, team approaches in determining Ellglblll‘ty and place-
ment, and- a trerjd toward cnmprehenswe SEWIEES fcr edales-
" cents, N :

. from a survey of all 50 states, the District of Columbce,f;e:;a

" Jellison, J. ‘A, The Music Theraplst inthe 'Edut;atlonsl Seﬂlng e

- Developing and Implementmg Curriculum for the Handi-

eapp@ Journdl of Music Tberap_}li Fall 1979, 16(3), 128-137.

Thls article outlines 21 steps’ for a music thereplst to follow -
while develepmg and mplementmg curricula for handicapped

children whose placement is totally or pnmenlv segregeteds [

;uf the music therapist assuming the =«
responsibility for working with parents and special educators
in providing a currieulurm. thet is ccnsnstent with a ehlld s indi-
vnduellzed educational pregrarn - e

Jﬁmes R. Spaceships, Rollerskates, and Kids C‘.alled Crazy. -
Medu & Metbads Feh 'uery’ 1979 15(15) 14-17 & 50- 57 An '

L
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grarn' which employed. innértitv street kids to act as thera-
--peutic models for five. severely disturbed and hospitalized
peers The gaal nf ﬂ'ie prngram was.to prepare the hospltahzed

n:lﬁant and des;r yes haw the studemz attltudes tdwards one
another changed as the summer progressed.

Mn;hel J., & Blitstein, 5 Tﬁe of. Vudantape Feedback wnth
- Severely Disturbed Adofescents. Child Welfare, Aprit 1979,
. 18(4), 245-251, This article presents the results obtained from
a year of group therapy whicll used videotape feedback with

seriously disturbed adolescents. It offers evidence that such

feedback facilitates correction of distorted body images, low |
selfﬁsteem, lack of *capacity for self-observation, and poor

peer relatmnshlps The authors suggest that the use of video-
tape served as another therapist in helpmg the students to
understand themselves. v

Falusznv? M. J. Autism: A Practical Guide for Parents and
meessmnéls Syracﬂse Universn’:y Press, 1D11 E WatEr St

plams the pmgress that has been made in understandmg and
treating autistic children and their families. The book presents
the problems which may be encountered in theoretical classifi-

cation, diagnosis, etiology, and’ therapy. It also examines the *
differant aspects involved in educating autistic children, de-"

scribes psychoeducational and environmental methodologies,
" discusses phl|DSDphlES and practices of model parent therapy
and training approaches and addresses the issues involved in
plaﬁnmg for thE future. Includes a hlblmgraahy and index.

=

meg and Leaming with the Handicapped Chlld is a series of
25 msenm:e ﬂﬁﬁgrams dESIgﬁEd tD help Educatars fﬁ n:lentnfy

“with parents, and. “coor ,maté"e I, prufessndnal “gnd
community resources. THe compaonent of the program which
deals with emotional disturbance contains a media presenta-
tion, staff manual with training guide, script, faet and dis-
cussion sheet, glossary, workshop guides, and bibliography.
The program djscusses maladaptive behavior and how it is de-
fined by behavioral messages. It presents information on the
various forms of treatment used to deal with each child's indi-
vidual problems. The program also presents a posiive ap
proach for change within the regular classrdom, to help fuifill

U U Uiele ="
1013 West Ninth Avenue
King of Prussia, Pennsylvania 19406

i~
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each child’s, goals. The abjectlves of the program are: to define

what is meant by emotional disturbance; to foster an attjtude,
on the part of adults, that will encourage them to modify-

. children’s maladaptive behavior ratHef than view them as per-

manently “sick’’; to describe the variety of strategies utilized
in working with emotionally disturbed children; and to presen
a model reinforcement program designed to modify a disturb-
ing behavior. ) ;

Cambridge Book Company, 888 7th Ave., New York, NY
10019. 1978. Emotional disturbance component; $125.00.

Complete program: $4,500.00, <3

e .
Teenage Suicide Ta film for parents, counselors, and teachers,
which examines the second leading eause of death among per-
sons undet’ 25 in this country. It seeks to dispel the myths
surrounding suicide—such as people who talk about it don't do
it— and tcj alert thr:se wha deal with trcubled adalescents ta

. explares the causes for suicide from the pmnt Df vuew of bothv

mental health professi nals and youngsters who have tried un-
successfully to take their own lives. Staff members from sui-
cide prevention centers talk about the calls they have received,
aﬁd IEEﬁE jers tell af being in such despair that they ingested
cents in pam with no one to Ilsten to thEm and abﬁut hnw= ’
over 5,000 times each ysar—these feelings of hurt and isolation
lead to death

16mm/color/sound/16 mlnuteS/197B/$25D 00
MTI Teleprograms, 41825«N Scott St., Schiller Park, IL 60176.

PRISE is a fr‘:c;lcmlly fundgd ‘project. The local education agency
:pnnsurmg PRISF s the Mnntg@:mery Cnum:y Intermediate Unit

.

The work presented or reported h:n:m was p:rfﬂrmed ursuant
to 4 grant from the PDE ac as the Seate Edu:ntmm Agency
for the USOE, DHEW. However, tl
do not necessarily reflect the p ion or pnllcy of the PDE or
the USOE, and no official endorsement by either should-be in-
ferped.

Kathigen 5. Evell, Projeci Direciw

. Carols L Morris, Assistant Director

Non-Profit Org.
U.5. POSTAGE
PAID
Permit No. 541
Norristown, Pa.

- o,

13



p _issues and happenings in the

education of the visually handicapped
- no. 11, january 1980

pennsylvania resources and information. center fo

ROBERT G..5CANLON-—Secretary of Education,
Department of Edueation, Commonwealth of Pennsylvania

spe::aLEdm:atmn 10113 wés; Ninth Avenue, King of Prussia, Pa. 194086, 215/255 7321

Dr. WILLIAM OHRTMAN=Chief,
Policy, Lisison, Resource Management

-

-

- THE UNIQUE N EEDS OF SEVERELY VISUALLY
HANDICAF‘F‘ED PUPILS IN REGULAR SCHOOL PROG

m

1 Geraldine T. Scholl
v Professor of Education
The University of Michigan

: Qﬁe current emphasis on mainitreamiog .and noncategoi lual
Fvice dellvery systems for handicapped popils has advantages

far some an 1sadvantages fnr DthEl"S It is advantageaus ﬁ:lr

t,lirnes dlfhcult; Teac:hmg techmques ?Gr these students are not
vastly different from those commonly used i the regular class-
room, and their educational needs are not too deviant from
those of nonhandicapped students. Labels-for these pupils
tend to carry neaative implications; their differences are noted
primarily in school related tasks and are lost outside of school.

- Conversely, the emphasis on mainstreaming and a noncate
gorical approach is disadvantageous for the fow incidence cate-
gories: the hearing impaired, phys:callv handicapped, visually
impaired, and the more severely involved. These pupils have
uniqua and identifiable educational needs that cannot usually
be met within the regular classroom without supportive serv-
ices and special education.

. Public Law 94-142 guarantees that “handicapped childien
have available to them a free appropriate public education
which includes special education and related services to meet
their unique needs.”” The law defines special education as “"dpe
cially- designed mstrugtmn .. to meet_the unique needz.ofa
handicapped child,”” and related services as those "'required to
assist a handicapped child to benefit from special educa
tion...." Clearly, if the intent of the law is to be imple
mented, we must identify the unique needs so that they can be
x;et through special education and related-services. In keeping
with this mandate, thig author and C. A, Weihl recently com-
r_ileted a study in whit;h a g’r’tjup of teachers cxf visually haﬁdi
w1th severe VlgUE' lmpalrments These ngeds were fnurnd ta fall
into three areas: use of materials/devices, skills, and subject
areas.

Use of Materials/Devices. Educational materials used in the

typical school program are largely visual in appeal. Pupils who

have no vision, or whose vision is so defective they cannot see
. such materials dlstlnctly. are thus at a disadvantage. They must

be provided with nonvisual substitutes, and with instruction in

how to use such methods as braille, the Optacon, and auditory
*  and mathematical aids. : }

Pupils who cannot learn through the visual mode require
vInStructlun in*the feading and writing of branlle Instruction

ERIC S
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should include thE use of such various braille codes as I|terary,
mathematical, scientific and, where appropriate, music. For
writing, the bra:lle writer and the slate and stylus, the two
commonly used braille writing aids, must be mastered.

The Optacon is a reading device that provides direct access
to print through the sense of touch. It should be viewed as
complementary to braille reading, and not a substitute, The
Optacon gives the severely visually impaired pupil immediate
access to the printed word.

TD compensate fm the sluw s’tséed t.-f ré‘adiﬂg braillé or

use : of aud:tory alds or recorﬂed forms fnr resdmg, mt;ludmg
tapes, cassettes, and talking books. To use them Effectlvely

- pupils must develop good [istening skills. At.the secondary

level, pupils should also learn to use the cassette recorder for
note taking--especially if they plda-to attend college.

THe abacus and -talculatcrs with spoken output or displays
that can be read with the (Yptacon are’invaluable aids for
mathematics. Their use should be especially encouraged for
drill work. By using them efficiently, visually handicapped
pupils can compete on a more equal basis with their sighted
peers.

Skilis. Many activities and behaviors that are learned by
sighted children through imitation must be deliberately taught
to visually handicapped children through their other senses.
The effective use of touch and hearing is not automatically
acquired. For pupils to make adequate educational use of all
their senses, sensory awareness training is required. In addi-
tion, children can be helped to use whatever vision they have
more effectively through visual efficiency training. The full use
of all sensory avenues aids concept development, the Base
upen which visually handicapped children must build their
reality. Their programs should include training in spatial rela-

tions, categorization, and identification. —

As pupils progress In school, specialized weehniyues fur map
reading and use of reference materials must be taught. These
skills are especially necessary for pupils who are planning a
postsecondary academic career. )

]

One major disadvantage the severely visually impaired have
1s the lack of opportunities to olserve the appearance and
behavior of others—especially in sm;iél situations. Thus, an im-
portant part of the curriculum is. the development of social
skllls appmprmte tc: sex am;l role, and of daily leng skllls
Iaarnlng to move in th{: environment safely and efhmently,
with and without a mobility aid, requires instruction in arien-
tation and mobility.



b)

Subiject Areas. thsu:al education is an integral part of the

" regular schoal eurriculum in most schools, and physical educa-
tion programs aré ‘mandated by P.L. 94- 142 Regular physical
education programs help visually impaired students to improze
their orientation, social skills, and concept development
through such activities as movement work, rhythm training, -
and games. Children with severe visual impairments must learn
to use their bodies in space, to improve their gross and fine
thDl‘ ‘abilities, and to rnave gracefullv Suppl’?ﬁwe’ntary ghysi-

In,addutu;n tD physic;al edu;atlgni there shc\uld qlsa be mstruc- ,
tion in leisure time and recreational activities.

Vocational  education.. is specifically mentioned in P.L.
94-142, and it is particularly critical for the visually handicap-
ped because discrimination still exists in the job arket, and
the nature of visual impairment itself restricts occupational
choices. Thus, early exposure to the world of work and work
activities, the acquisition of prevacatianal skills, and realistic
vacatlgnal counseling are needed.

'Cxﬁ:mrﬁumcatmn skills bm’;h cral aﬁd written are necessary:
shnuld Iearn to express themselve& in Wl‘|t|ﬂg and, tQ master the
use of the typewriter. Minimal handwriting skllls, such as sign-
irig their names legibly, should also be taught. .

'vlsually handlcapped ch dren, partly hecause they Iack the -

amd

visual input that facilitates learning for sighted children, and
partly because this is a sensitive area where parents have diffi-
culty communicating infarmation around a visual impairment.

Many of the educational needs listed above apply not only
to visually handicapped children, but also to other handicap-
ped children as well. For example, instruction in orientation
and mobility is needed by physically handicapped and some
severely mentally handicapped children; daily living skills con-
stitute an important campaﬁent if-the curriculum for the se-
verely mentally impaired. Afd some of the needs apply to

"nonhandicapped students also. For example, skill in the use of
the abacus, and in using all avenues. of sensory input are valu-
able elements in the regular school curriculum.

All teachers can improve their instructiorfal programs
through the use of concrete materials and actual experiences,
which are so commonly a part of education for visually handi-
capped pupils. The addition to the regular school curriculum
of many of the activities described here would enrich the edu-
cational program for all children, and would, at the same time,
enable more handicapped children to obtain their appropriate
education in a regqular classroom.

An important by-product of special education should be
the improvement of education for all children. Special educa-
tion teachers are well aware of the unique needs of the handi-
capped pupils they serve, Many times these needs are unique
only because they ‘are not viewed as integral elements in the
regular curriculum. The teachers in this study viewed educa-
tit:m of visually haﬁdicapped pupils as a ic:int enterprise be

materials such as braille and the Dptacan, most af the umque
needs  of visually handicapped children can be met in the regu-
lar classroom if they are included in the curriculum for all
children. The task for special education would be greatly facili-
tated and the education of all children would be enhanced if
some of the unique needs of handicapped children were also
considered unique needs for all children.

References
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Integrating Visually Handicapped Children in the Regular
Classroom S

The classroom integration of vlsually handicapped chiidren
with their normally sighted peérs is essential for the adequate
educational and social development of the visually impaired.

Little research has been done, however, to determine what
criteria can det®rmine the readiness of the visually impaired
for integration. The present study investigates how factors
such as age, grade placement, sex, visual acuity, and arithmetic
and reading achievement correspond with the adjustment of
visually handicappéd children in regular classes. Sixty-one visu-
ally impaired children enrolled in the Detroit Public Schopl
System were involved in the study. These children weré tan-
domly chosen from grades 3-11, and from ungraded classes for
the multiply handicapped-visually impaired. Thé{ students
ranged in age from 8 to 22 years, and their 1Q scores ranged
from 44 to 127. Data on each child-was collected and analyzed
with' respect to the amount of time He or she spent in the
regular classroom.
. .

Results showed that age was, by far, the most important
factor influencing the amount of time spent in the regular
classroom. This supports previous research indicating ‘that, arlf
though some visually impaired children.may be included’in
selected regular class activities as early as nursery school, the
amount of time spent in integrated classes increased as the .
child became older and advanced through school. The present
study found 25 percent integration among third graders, which
gradually increased until grades 9 and above where a 97 per-
cent integration level was reached. Other factors relating to
school integration included arithmetic gchievement, psycho-
motor, curriculum, grade placement, degree of visual im-

th
““pairment, and sex. Those variables mﬁ\;e/sétlgated but found not

luded: reading achieve-

to significantly influence integration
medium (ptint or braille),_

ment, visual pathology, race, reading
and i’ﬁtE"igEﬁEE;

Thomas, 4. E, Factors lnﬂut:nr:mg ,ﬂ‘i: integration of visually impaired
chitdren. Journal of Visial Impairment and Blindness, November 1979,
73(9), pp. 359-363.

The Blind Learning Aptitude Test . -
The Blind Learning Aptitude Test {BLAT) is an individually
administered eg&tatngnal assessment .instrument for visually
handicapped persons which measures the process of learning
rather than pétained knowledge that is the product of learning.
Because thg BLAT is not based on acqu}red knowledge, which
can be influenced by socioeconomic factors, it is especiall -
useful for culturally disadvantaged blind students. While de’
signed , Aor use with children aged 8-12, the test can also be
used with less capable adolescents and adults, The test consists
of 49 items that require students to match or compare em-
bossed geometric figures given as ‘‘questions” with others
given as “answers.” By presenting the test items in a braille- .
like manner, the BLAT allows students to be tested by sense
of touch—the modality. through which they do most of their
learning. The BLAT is meant to complement, not replace, the
Hayes-Binet and the verbal portion of the Wechsler Intelli-
gence Scale for Children, both of which contain a mixture of
learning process and learning product items.

T. E. Newland, 702 S. Race Gt.,
test,

Utpbana, IL 61801, $20 per



the élmd will be hE|d in Ecsmn from June 22 28 1980. The .

title of the meeting is Helen Keller Centennial ‘Corfference: A
- Blueprinty for the Future. Keynote spéaker will be Eric T.
Boulter, Hirector of the Matiopal Instijute for the Blind, Lon-
don. During the course of*the conferance 48 workshops on a
variety of matters which toych the lives and education of the

handicapped will be held. For further information contact:

Association for the Education of the Visually Handicapped,
919 Walnut St., Philadelphia, PA 19107. Telephone:
215/923-7565, ' .

Reading Materials for the Visually Impaired

There are two librariesin Pennsylvania that cooperate with the
Library of Congress on materials for the visually impaired: The
Free Library of Philadelphia‘s Library for the Blind and Physi-
cally Handicapped, and Pittsburgh’syRegional lerary for the
Blind and Physically Handicapped. Both provide a wvariety of

reading materials and services.to the physically and visually.

handicapped throughout Pennsylvania. To qualify for these
services, visually impaired and physically handicapped persons
need only complete a brief application and certification of
disability, which the library supplies. When fH2 application has
been apprnved the client becﬂmesﬂélble to borrow materi-
als, and receives a catalog of holdings and bimonthly updates.
Clients then request materials which are sent to them free of
charge, along with any” machinery that is reguired. Materials
avallable im‘:lude talking baak discs and cassettes gf best sel-

m:nflctlcin, sparts and such ﬁcipular magaglnes as Newsweek
Reader's Digest, National Geographic, Good Housekeeping,
Sports lllustrated, and Jack and Jill. The library also has re-
cordings of plays, speeches, fare:gn language instruction, old
radio programs, and short stories in foreign languages. A num-
ber of large print and braille books and magazines are included
in the cnllectmn as WE" In addltmn tc) these materlals a num-

students and alds fDr the blind are also avallable FQr further
information contact: Library for she Blind and Handicapped,
919 Waiﬂut St Phiiadelphia PA 19107 TEIEDthE (lgcal)
Lnbrary for the Blind and Physically Hané:capped 4724 Baum
Bivd., Pittsburgh, PA 15213, Telephone: {local) 687-2440;
{elsewhere in Pennsylvania) 1-800-242-0586.

Alonse, L., Mooy, P M & Raynor, S. Children with Visual
. Handicaps. U.S. Gavernment Printing Office, Washington, DC
20402. 1978. 128 p. $3.25. Part of the Mainstreaming Pre-
schoolers :series, this‘%@@k is intended as an introduction to

both mainstreaming ahd visual handicaps for parents, teachers,
clinicians, and others who work with preschool vision impaired
children, Chapters address such topics as: What is mainstream-
ing?; What are visual handicaps?;-How visual handicaps affect
learning in three- to five-year-olds; Mainstreaming children
with visual handicaps; Parents and teachers as partners; Where
to find help; and an appendix with information on sereening
. and diagnosis, child devalapment and a glassary

EMC -
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Florance, C. L., & O Keefe, J. Articulatory Intervéntion for

" the Visually Impalred Language,-Speech, and Hearing Services

in Schools, July 1979, 70(3), 139-144. This article explains a.
modificatian of the Paired-Stimuli Parent Fn;)gram which the
authors used for the treatment of articulatory errors of visual-
ly impaired children. The article presents a discussion of the
treatrment methodolegy and a report of the results of the pro-
grgm, including a two-year follow-up evaluation which mea-.
sured“the permanenceé of behavior change.

Krebs, C. 5. Hatha Yoga for Visually Impaired Students. Jour-
nal of Visual Impairment and Blindness. June 1979, 73(6),
209-216. This article describes a Hatha Yoga physical fitness

. program designed to meet the developmental needs of visually

impaired students. The program emphasizes body image, spa-
tial/movement concepts, proper posture, and relaxation tech-~
niques. Includes teaching suggestions, instructions, and photo-
graphs for 12 beginning exercises:

Seven, S. M. Environmental Interpretation for the Visually
Tmpaired. Therapeutic Recreation Journal, First Quarter-1979,
132(1), 12-18. This article examines the sensory stimuli that
visually impaired persons need to experience and interpret in-
formation during a visit to a public site, and suggests guidelines
for howy such lotations can be made more gccessible to the
visually impaired. & A :
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*Sexuality and.Disabilities. Fall 1979, 2(3). This special issue is

devoted to sexuality and the deaf, the blind, and the deaf-
blind. It contains articles éntitled: Sexuality Among the Visu-
ally Handicapped: A Beginning; Sexuality and the Blind Dis-
abled; and Another Perspective an Sexuality and Those Who
Are Deaf and Blind. In addition, the journal contains four
papers from a workshop on human sexuality and the deaf-
blind which was held -in Oklahoma City, Oklahoma in January -
1978, The papers address: Sexual Implications of Deaf-Blind-
ness; The Legal Rights of Handicapped Persons with Regard to
Procreation; Sensorially Impaired Adolescents; and Sexuality
in Deaf-Blind Persons. :

Spungin, 5.%). Competency Based Curriculu® for Teachers of
the Visually Handicapped: A National 5tudy. American Foun-
dation for the Blind, 15 W. 16th 5t., New York, NY 10011,
1977. 216 p. $5.00. This volume reports the results of a pro-
ject undertaken between 1973 and 1975 to define those com-
petencies teachers of the visually handicapped require over and
above those needed by teachers of sighted children. The pro-
ject identifies 12 goal areas where competencies were required
by teachers, working in full time special classes, resource
rooms, itinerant programs, teacher consultants, and residential
schools. This book includes information on the operation of
the project, the competencies identified, and the results of a
natipnal study of teacher reactions to the proposed compe-
tendgies,

Yoken, 5. Living with Deaf-Blindness. The National Academy
of Gillaudet College, Kendall Green, Washington, DC 20002,
1979.7178 p. $9.50. This is a collection of nine profiles of the
lives of deaf-blind persons which was written for those who
work with the deaf-blind. Jt is 7ot a colfection of success
storias, but raw material from which readers can form concep-
tions of the experiences and needs of the deaf-blind, and
search for methods for developing effective services. Those
prafiied are fram widely divergent backgrounds and became
deaf blind at different ages from various éauses. They talk
abaut their schooling, jobs, families, plans, fears, and hopes,
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blmd lawyer is shawn travelmg mdeperitlenﬂy\ on a bus tn
meet his girlfriend to do clothes shopping. As they go about
their shopping trip, the film details the proper way to guide a
blind person. Carl’s friend first explains the setup of the de-
partment store to him, and then addresses how to walk with a
blind person, including walking up and down narrow aisles,
reversing directions, going in and out of doors, and traveling
up and down a staircase. u

16mm/colar/sound/7 minutes/1978/$60.00

15 W.
¢
Physical Education for the Blind is an mspnratigﬁm film which
discusses the importance of physical education for the visually
impaired, and demonstrates specificéteshﬁi ues that can be

American Foundation for the Bllnd

16th=8t., New
York, NY 10011. ‘ -

_employed in physical education classes whiich include both

U!
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" sighted and visually impaired students. In addition to demon-

strating specific physical education fechniques, the film seeks
to motivate those concerned with physical education to-use
their imaginatians andymake their programs more fulfilling for
the visually impaired.

the bandlcapﬁed and it is partially narrated hy a school princi-
pal who is blind. .

16mm/color/sound/ 18 minutes/1977/$195.00

Campbell Films, (nc., Cony Hill, Saxton River, VT 05154

[PRVS Eeporter

1013 West Ninth Avenue

_King of Prussia, Pennsylvama 19400
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he film was prepared under the direc”
_tion of a blind man who is an expert in physical education for

The Talking Eye is a multimedia kit for the study of the
human eye. The kit includes a model eye which is six times life
size.and can be disassembled, a cassette or record that contains
a lesson on the composition and function of the eye, a film-
strip that compares the operation of the eye fo a camera, and a
teacherfs guide. Because it is realistically designed and can be
disassembled, the madel eye can be used to help visslly hand-
icapped students gain an understanding of the physical make-
up of the eye, The teacher’s guide lists a number of upper
elementary, junior high, and high school textbook ghapters
which corrélate with the kit. The guide also l:r;mtams a script
of the audio lesson, question and answer sheets, and activities
to be used with the eye model. .

Denovyer-Geppert, 5235 Ravenswood Ave. Chu:agu: |L 60640,
1975. $119.00. . .

PRISE is a federally funded project. The local educarion agency
sponsoring PRISE is the Montgomery County Intermediate Unit
Mo. 23, Dr. Dennis Harken, Executive Director. .

The work presented or raported herein was performed pursuant
T o a grant from the PDE acting as the State Educational Ageney
for the USOE, DHEW. However, the opinions expressed herein
do not necessarily reflect the position or policy of the PDE or
the USOE, and no ufﬁcml endorsement by either should be in-
ferred. * .

Kathisen 5. Ewall, Praject Dirécior B

~-Garole L. Norris, Assistant Diréctor
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THE CHALLENGE OF THE PHYSICALLY HANDICAPPED
STUDENT W ITHDUTS EEC ‘

Judy Montgomery
Dlréfmr Non-Oral Communication Center
Fountain Valley, Califarnid

Education—the transfer of knowledge from one person to

"t another—is dependent upon a give and take between students

“and teachers. Thesteachers base their next step of instruction
on the feedback from their students. Whether it takes the form
of verbal responses, gestures, motor activities, or facial expres:
sfon, student response guides the instructor’s approach. This
-communication becosmes even more crucial in special educa
tion, as students reqeire individualized instruction and rarely
-benefit frorn mere exposures to learning. But, what happens if
no feedback o, communication, is possible? How does the
teacher teach how®an the student learn? - <

{ =
Severely phvsmally handicapped chiidren who are unable to
speak or communicate,clearly epresent just such a problem in
the classroom. Chlldren with significant neurolbgical disorders
frequently have little or no-usable speegh Their vocalizations
may . consist of only a few overused words or unintelligible
struggles to gain ﬁult attention. Cerebral palsy. developmental

delay, head traumia, and similar disorders cause this speech!ess
condition. When these deficits are combined with an inability
-to reach, grasp, point, or indicate with body motions, the

result can be a devastating lack of classroom communication.

_Since these nonoral or nonverbal children cahhot respond
consistently or understandably, their entire educational future
¢an be uncertain. Instructors present them with fragments of
the regular gurrn:ulum mast af‘ten basic skills such as mlgrs
twcx way ccmmumcatlan system the prm:ess soon bc:gs CIDwn
to a daily repetition of lessons, always dependent upon a "sig-
nal” that the student comprehends. Student and teacher ex-
pectations are subsequently diminished, since little progress
can be made without communication skills.

As.more physically handicapped students join our educa
tional programs, we-will see increasing numbers of nonoral
children. Their needs are unigque and their p&emlals unex-
plored. Yet educators must construct programs to serve these
students, Facilities and professionals who serve thts special
population fac& two great challenges: -

_Ghlld? "

Ht:nw shall we prgvide cnmmunicatign systems and educa-

i— 5

. .
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. of the grant,

An effort was made tg”explore these concerns through a
Title 1V-C ESEA grant the Non-Ora}] Communication
Center. The center is locatgd at Plavan School in Fountain
Valley,nglifc’:rnia=a settin f f i

Ianguage patﬁa!ﬂglsti a haif-time mstructognahaldei a haLf -time

Joccupational therapist and a secretaty. The team provides -a
supplemental program to the classroom and works very closely
‘with teachers, psychologist, and other support personnel.

The Non-Oral Communication Center took on the two-part
challenge to assess and educate students who could not exhibit’
meaningful or consistent commupnication. During the first year
15 students ages 4-16 were identified as being
physncally handicapped and nonverbal. None of these students,
nor the sibsequept ones in the next two years of the project,
had the motor dagtgrity o use sign language. All of them were
totally dependent individuals who requited assistance with
feeding, personal grooming, and ambulation. The children
were considered umestable due to their severe disabilities and
lack of communication. Behavioral and academic projections
for the students were sketchy at best. Yearly psychological
evaluatiohs reported no change or improvement in their skills
and often included staterments of probable severe mental hand-
icaps. :

.

Shice traditional assessment devices were not fruitful, the
pwrujeet constructed new methods as follows: Nenoral students
are seen individually for assessment. The team gathers informa-
tion through standardized tests, observation, interviews, and
prgject-made scales. The gathering of data often requires re-

sated sessions with the student, as seating balance, fatigue,
iety, appropriate display of stimuli, and other factors are
vital to the outcome. Tests are given with an observer present
who notes gestures and other Indications the student may use
which the examiner doesn’t have the opportunity 1o notice.
Standardized test materials sometimes need to be enlarged,
reduted bar:k iit etc fﬂf students tD rEspDﬂd to the task

nuted on the test prDtGC(‘jl& Smce assassment is not ‘an end
product but rather the first step toward valid educational pro-
gramming, these modifications are justifiable. The team sifts
through the data analyzing it for these four aspects: motor
capabilities, psycholinguistic skills, cognitive functioning level,
and environmental needs. '

Wlth this lnftpr tlcm in hand, the student is intfoduced to
one or mare "“systems’ of communication which fit his or her
profile of motoric, linguistic, and social needs, Repeated ex-
perimentation with switches, light boards, language board lay-
quts, typing apparatus, etc., provides the bridge from assess-
ment to intervention. Since the nonoral student’s paramgunt

. need is a communication system to augment unprofitable ver-



&
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) /Z/ﬁe child’s program as much as possible. - d
* Nonoral severely physically handicapped children infthe

ERIC.

Aruitoxt provided by Eic:
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bal sknlls a method of response must be taught and remfnrr:ezd

At this point thg multidisciplinary team becomes very impor-

fant Input is ‘gathered from many sources and weighed to
ermine the sequence of skills to teach. Examples on pre-

requisite skills for augmentative communication include.use of

eye gaze, object permanence, cause and effect concept, audi-

“tory and visual sequencing, left to right scannmg, eye hand
. coordination, and picture generallzatmn

An mdwndual plan |s thenr drawn up for each child, out-
- lining his or her present skills and'interests amﬂ the early learn-
ings necessary to utilize a system of communication. The age,
prognosis for eventlal oral speech, and home support of the
child also enter into the decision. Systems are introduced at
this’ time on a trial basis with constant alterations to persnnal

+ program.use many different forms of communication to bene-
fit their education and develop their peer and social inter-
actions. Each system evolves over time in keeping with the
®changing_ needs. and abilities of the students. Several of the
older children were involved it the selection of their aids'and
systems. Not all the nonoral children use mechanical or elec-
troni¢ systems, some use comrunication handkerchiefs, lan-
guage boards, and scanners; others combine computer systems
with telegraphm oral speech and gestures

an*;xarnple Glenn age 16 uses-a nnﬁural communication

system of very graphic facial expressions, a highly sophisti-
cated speech synthesizer faor conversation, and a typewriter for
class assignments. A

Mﬂﬁicé &ge 10, combines her limited oral speech with a
specially demgned lap-tray language board placed on her wheel-
chair, For telephone conversation, she can use a TTY unit with
a three-row keyboard. In the classroom she completes all writ-
ten work on a modified electric typewriter., - ’

Jeff, age 7, indicates yes or no with gross body movernants,

L4

- but completes his feeding activities and reading readiness tasks_

with a 16-message visual display electronic board: In two
years, his oral speech has increased from one word A/ to ap-
proximately 25 lﬁtE"lglb|E words. His vocabulary parallels the
aungntatlve systems he is usng and the increased mntat:ts in
his environment, - f

Vince, entering high school next year, has develuped a i
tifaceted nonoral communication system. He depends upon a
wheelchair-mounted miniature keyboard TOmpOTer™ with
printed output for social conversations, on-the-spot class re-
sponse, and community- activities. Class assignments, letters to
“his "pen pal, ‘argt articles for the school newspaper are com-
posed on an electric typewriter with a keyguard. He is very
mterested m cnmputer technnlogv and spends rﬁur;h of his

Each stzd,ent in. the Non-Oral Cﬂrﬁmunicatiaﬁ Center has
been evaluated for skills and needs. These former “untestable”
and “‘unreachable” children now have useful communication
systens ‘and meaningful edudational goals. - Progress can be

‘measured while. children take an active role in their school *

environment. They can make things happen!

The, educational process—the animated give and take of in-
- formation exchange—can be utilized with students who cannot
speak write, point, or gesture. Once a reliable communication
system is established, a meaningful curriculum can be devised
ant offered to the sically handicapped - nonoral* student.
Apprnpnate and fur)ﬁet}lgnal assessment of these youngsters can
lead to a profitable educational experience for both students

. and teachers;
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. Winnipeg, Canada from June 22 to 27,

Communication Aids Library

The Speech erartment of the Pioneer Educatun‘n Centaf, part
of the Pittsburgh Public Schools, has been awarded a Title
IV-C gragt to establish a fibrary" of communication aids to
assist students with severe communication handicaps. The
equipment will be used ‘to supplemant speech and language
.services provided to physncally handicapped nonverbal children
at. the school. The project will develop a library of existing
devices, attempt to develop criteria for use by prnfe%mﬂals
serving these children, and explore’the use of the devices\in the
home and camﬁgunlty The equipment to be usgd includes
elect?nnn: language boards which have taped voices, or picturé,._
symbol, graphic, or word ﬁageplates coded digital instrurments
which have artificial vcﬁées and microprocessor computers and

- their software. For further information contaet: Marie Capozzi

or Jacquelme Territo, Pioneer Education Center, Dunster at Lai1
Moiné Sts., Plttsburgh PA 152286, Telepljane 412/531-0626.

ngram ﬁ:r Freschaﬂi Handiﬁap‘ped

been granted appr@val by ‘EFIE Pennsylvama erartrﬂent of
Education tg admit handicapped children Into their programs_
at age two. The scthools provide preschuol programs to the
physically and mentally handn:sppe -at their locations in Phil-
adelphia, Lansdale, and Levittown. The students receive class-
Toom instruction, and physical, occupational, and speech ther-
apy as designated. in their |EPs. Therapeutic programs in re-
creation and music.are also provided. For further information

- contact: Mark Sklar, Ea%ter Seal Saciety, 3975 Conshohecken

Ave,, Philadelphia, PA 19131, Telephone: 215/879-1000.

National Kszﬁmatmﬂ of the Physically Handicapped . ;

The ~National Association of the Physically Handicapped
(NAFH) was fuunlgl‘é in 1958 as a nonprofit organization
which seeks to adva the social, economic, and physical wel-
fare of physically handicapped aduits. NAPH has 1100 mem-
bers, and chapters in 29 states. Although, there is no local
chapter in Pennsylvania, residents gver 1E years of age whn are
physically handichpped or
at large. The fotus of the Drgamzatmn is encguragmg Ieglsla
tion to benefit the physically Handicapped and to make the
public more aware of their needs. Other activities include a
newsletter, an education and research committee, a pilot pro-
ject in building housing for the physically handicapped, and
efforts to promote barrier free design of public buildings. This
year the NAPH national convention will be held from July 27
to August 1, 1980 at the Holiday Inn Cascade in Akran, OH.
For further information contact: James Truman, 525 Diagonal
Rd . Apt. 1016, Akron, GH 44320

o
Conferences

Individuals Who Use Assistjve Devices will be held in Houston,

Texas from April 10 to 1980. For further information’
contact: Thorkild Engen, Institute far Rehablhtat{’and Ré»
search, Texas Medical Genter 1333 Moursand Ave,. Houston,
TX 77030.

The Third Inteinational L'{:grésh on Physically Handicapped

The 1980 World Congress of Rehabilitation will_be held in
For further informa-
Ntion contact: Canadian Rehabilitation Council for the Dis-
abled, P.O. Box 1980, _Wi;mii:egiManitgba, Canada Rec 3R3.

L



' Atwetef}l.M; H. Rollin® On: A Whee}eﬁeir
Dodd; Mead & Co., 79 Madison Ave?, New/York, NY 10016.
1978 290 p. 33 95 The baek ns desngﬁed to b.e used as beth

fer;the mdependent wheelchair traveler as enly these snght
seding adventures that can be done without assistance, are sug-
gested. It provides detailed accessibility facts for the popular
U.S, cities and sources of travel information for the physically
handicapped. Individual ehapters cover Chicago, Honolulu,
New York, Fhlledelphle Sah: Antonio, San Diego, San Francis-
-*¢o,and-Washington, DC, Abbrevneteé information is also in-
cluded for Boston, Denver, Miami, New Orleans, Phoenix, and
.Seattle,

. 'Best, G. A, Individuals with Physicel%isebiliﬁes: An Intro-
. duction for Edueators. C.“V. Masby Co., 11830 Westline In-
. dustrial Dr., St. Louis, MO 63144, 1978. 210 p. $13.50. This
book presents an overvigw of the educational-and-social needs
of those with physical disabilities. The emphasis is on individ-
- uals rather than their disabilities. The first part of the book
|dent|f|es end dlscusses mereg;ilstlcs ef dlsebllltnes end dis-

eepts ef Ieermng, angl eppreeches to educat:onal placement
and-practices. A special section written by and about adults
with disabilities,is_also included. The conclusion takes a look
at the curren%.tre d end the implications of Pyblic Law
94- 142 ) .
. .

Celhc:un M. L. & Hawisheér, M. Teaching and Learning Strate-
gies for Physu:elly Handicapped Studerits, Unlversn:y Park
Press, 233.E. Redwoad St., Baltimore, MD 21202. 1979, 362

p. $ﬁ5 00. Thls is a textbook to prepare téachers to meet the

educational needs of physically handicapped children. It deals
‘with meetlﬂg"the requirements of Public Lgw 94-142 and pre-
sents specific curriculum ideas. It covers the nature of physical
handicaps, the psychological and special needs they present,
and the assessment, eleg ment, and program mandates of the
law. Normalization and‘creative problem solving are empha-
sized and resources to did in the teaching of the physically
Randicapped are included, Coea . :
~f

Cook, P.'F.: Dahl, P. R., & Gale, M, A, Voeational Opportuni-
ties: Vueetmnel Tralnmg and Placement of the Severely Handi-
capped, Olympus Publishing Co., 1670 E» 13th S5t., Salt Lake
City, UT 84105.-1978. 163 p. 57 95, This book deseél;es the
attitudes, communication problems, 'environmental rriers,
- and lack of skills confronted by the severely handicapped in
obtaining vocational training and job placement, and suggests
strategies for surmounting these barriers. It is intended for
providers of vocational training and job placement services and
trainers of such personnel. The handbook is useful for: identi-
fying jobs; designing programs to train people in various skills;
identifying job elusters that may be open for development to
Bersons with certain types of handicaps, and providing in-
formation to handicapped persons and their parents.

Hofman, H. H. & Ricker, K. S. Sourcebook: Science Educa-
tion and the Physically Handicapped. National Science Teach-
ers Association, 1742 Connecticut Ave., N.W,, Washington, DC
20009. 1979. 284 p, $6.00, This seurcebenk is designed to aid
in integrating physically handicapped students into science
’ elesses in gredes K- ‘iE Ineiudes ehapters on Ia'w end the hendi=
selenee for the hendlcappeds-reseurees containing bibliog:
raphies, lists .of appreprlete agancies, organizations, associa-
tions, and journals; science for the blind, deaf, and orthopedi-
cally handlcepped and careers in science and related fields
which can be pursued by, the handicapped.

ERIC

Aruitoxt provided by Eic:

ujde to U.S. Cities.

“x_/

Y

Lifchey, R. & Winslow, B, Design for Independent Living: The
Enfironment and Physically Disabled People. Watson: Guptill
Publ:shers Inc., 2150 Pettersen St Cmelnnetl DH 45214
dlsabled rner1 enﬂ V\;ﬁﬂmeﬂ and assesses thenr needs In reletlcm to
their environment. The book reflects many of the advances
that have been made in Berkeley, California where the Center
for Independent Living has assisted the physically disabled

- lead more independent lives, The aim is to aid designers and

planners in developing an approach to integrating physically
handicapped people into the fabric of their communities. It
also gives a perspective of what it means to be a disabled
person in a world of able-bodied people, Numerous photos and
descriptions of adaptive devid®s are included.

Velleman, R. A. Serving Physically Bisabled People: An In-
formation Handbook for All Libraries. R, R. Bowker Co., P.O.

Eex 'ISD? Ann Arbor, NII 48105 1979 392 P $17 50. Ther

the physneelly hendleepped peeple to det,errnmes the rele ef
the librarian in helping to meet these needs, and to offer per-
tinent sources of informatian. Private and-state rehabilitation
agencies, haspitals and institutions will find this text useful in

'——d,evelnplng and expanding. their own libraries. Includes infor-

mation ot providing library services to those with spécific dis-
abilities, as well as general information.

Job Readiness Trammg and Vm;etmnel Sucﬁess i

Recent research suggests that job readiness training can be .

useful in overall vocational preperétmn and the’ gu@?s of job
placement of the handicapped. This study investigates. the ef-
fects of job readiness training on workplace adjustment and
attitudes toward employment. Twenty-two physically handi-
capped full time employees in a sheltered workshop were in-
volved in the study. The employees were divided into ex-

perlmentel and control groups. As a whole, the two greups )

were found to be relatively equivalent in age, sex, race, num-
ber Df‘ dependents EdUGE’ItIGﬁEI Ievel ettemed IEngth of tlme
hgem:e |EVE|;‘ functnenal reedmg level length of time dlsabled
and the severity of disability. The experimental group partici-

pated in a 3-week job readiness training program. One-hour -

classes were held daily. The curriculum was designed to pre-
pare clients to self-appraise their vocational interests and apti-
tudes, to provide them with knowledge concerning job seeking
skills, and to heip them exhibit more epprepriete ieb fﬁeiﬁ—

greup partlmpeted in the pregrern ‘while eentlnumg in their
sheltered workshop jobs. The control groug, continued with
their usual workshop jobs. The Guilferd;Meﬁiﬁ Pérsonnel In-
ventory (GMPI) was used to obtain both pretést and posttest
measuraes on the two groups. The inventory consists of three
scales: 1) objectivity (freedom from self-centeredness and
judgmental disposition); 2) agreeableness (friendliness and
compliance); and 3) cooperativeness (a willlngness to accept
conditions and people as they are). An analysis of the pgsttests

showed that agreeableness, as measured by the GMP|, reflected -

slgnlﬁcent dlfference between the experlmentel end eantrel
ences mdteated a stn‘:rpg pesmve chaﬁge in the experlmentel
group's work personalities and ability to get along with co-
workers and supervisors, Employees in the experimental greup

(;)”seerned to show greater friendliness and mmphenr:e with the

k]
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desires of others, as contrasted wnth the control group’s gen-
eral desire to dominate others. Less significant differences be-
tween these groups were found on the objectivity and coopera-
tiveness scales, with the experlmental group employees show-
ing positive change in both areas. On the cobper dfivehess §cale
in particular, the experimental group appeared to show more
tolerance and acceptancé of conditions aﬁd@,enple as they are
than the control graup. The authors conclude that the results
lend further support to the ush-of job readiness training as a
means of improving individuals’ ‘attitudes toward| obtaining
and maintaining employment. Furthep research @n the effi-

ciency Effectlveness nf job readiness training was recom-
mended.
Tesolowski, D. and Halpin, G. Meadifying work personalities of the

handicapped. The Vocations! Guidance Quarterly, June 1973, 27(4) *°

334-340.

The Scanning Strjp Printer is a row-column scanning communi-
cation(board which also emits a printed strip of paper with the

selécted message spelled out on it. When one of the 63 charac-
ters,on the display_is selected, the character (number, letter,
sign or punctuatlnn) is-printad on heat sensitive paper. The
arrangement of the characters on the keyboard is such that the
most frequently used keys are the easiest to select. To select a

. character the student must first activate the scanning device by

neans of a pressure sensitive switch. One lamp is lighted at a
ime and follows .a “predetermined path in the matrix, The

the light will stop at the deslred character, illuminating it on
the board and printing-it on the tape at the same time.

Switches other than a standard control are also available. fripm -

the manufacturer. These inclutle switches that allow the bojrd
to be mntrmlléd by blowing, sucking, gross hand or afm Moge-

ments, oy the lips or tongue. A joygtick mmrul enables the
user fD control the direction of the scanning, and custom de
signed switches arjsn available. -
e Ed .
Prentke Romich R.D. 2, Bux 181, Shisve, OH 440/0
$990.00. :

N

Aruitoxt provided by Eic:

bgnnjag rate is adjustable. When the switch is pressed ‘again

symp”tamsi causes, and treatment of cerebral palsy, The ﬁrst
part of the tape discusses the two major symptoms of the

handicap: retarddtion of motor development and abnormal
symptoms or patterns of movement. Several children with
cerebrd! palsy demonstrate the various problems associated
with the disease, and the technical terms used by the physn;al
therapist/narrator are defined and illustrated. Other defects
frequently found in CP children are mentioned. The secand
segment of the presentation describes the multidisciplinary as-
pects of the care of the child. Early intervention and total

.parent.invalvement are emphasized. An interview with a moth-

er gives {he viewer-insight into the problems and situations
faced by farﬁilies of cerebral r:'alsied r;hildrer\ Due 'm thé mul )

the lr’ﬁpﬂﬁanu:e af a team aﬁpraach .on the part of parEnts
teachers, therapists, and physicians in the total care of the
infant and young child. This video program is appropriate for~™
use with all those working with and teaching cerebral palsied-
children. - '

A wdem casSEtte/b&w/SQ mmutes/1974/$BD 00

E‘L

PRISE is a deEI":\“)f fuﬁdsd project. The lacal education’agency
sponsoring PRISE 15 the Mantgomery County Intermediate Unit
MNo. 23, Dr. Dendis Harken, Executive Director,

The Work presented or reported herein was performed pursrant
to a grant from the PDE acting as the State Educational Agency .
for the USOE, DHEW. However, the opinions expressed herein
do not necessarily reflect the position or policy of the PDE or
the USOE, and noa official :ndnﬁrmfnl by either should be in-

feried, *

T
taihlean 5. Ewall, Project Diwveciot

-
-
Larola L Nords Aasnsﬁnl Dksstu *
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BAKHIER FREE EDUCATIONAL ENVIRONMEN I »
FOR HEARING IMPAIRED INDIVJDUALS

Charlotte Haﬁ}'kms'-.shéﬂafﬂ
Thomas A. Lillis
. Gallaudat College, Washington, DC

It is easy to understand “that a iéﬁg flight of stairs up tu the
entrance of a public bulldlﬁg is a barrier for a handicapped
person in a wheelchair or on crutches. [t is-readily apparent
that elevator buttons without tactile cues are a barrier to the
. blind. When pressed to think about Eﬁv\ruﬁmental barriers to
. #ile hearing impaired, however, few peaple are able to come up
W|th common examples. .Yet the hearing impaired encounter
many unnoticed barners They may be simply annoyances that
can easily be remeduéd such as total reliance on loudspeaker
announcermients in public places. But they can also be life-
threatening, such as complete rgham:e on auditory fire alarm

systems in collége dormitories}™ >

Legislative attention to the-. barriers that exist 1 “bulit™
environments has been growing for more thap a decade, since
the passage of the Architecturdl Barriers Act of 1968. This
legislative attention, plus the .work of advocacy yroups have
increased the §Eﬁ5ltlvlty among arggitegts planners, engineers,
and desugners to the necessity for barrier free envirgnments.
Concern for the prevention of barriers has inspired innovative
design, sophisticated planning, and development of special
systems and devices to meet the unique needs of many popula
tions, The focus of this article is on those barriers, in “built”
environments, which affect hearing impaired individuals and
the step5cwh|nh Gaﬁ and should be taken to surmount those
barriers.

3.
-

Life Safety

Fire Alarms. ™bisual alarm aysterns can be gﬁlébllsht;d thivuyt «

number of methods. For classroums, otfices, and other noa

residential units, flashing light bulbs of 60 to 100 watté can be
. connected to the building fire alarm systems. In residential

areas flashmg hlgh |nten51ty llghts will alert even hearing im-
Lights that flash less than
thres to five tnmes per sat‘ond arE prefgrable to those that flash
127to 15 times per second, as rapldly flashing lights can be
dangerous to those with certain forms of epilepsy. For persons
with visual‘anhd hearing impairments, an oscillating, high-speed
fan can' be mounted on the wall and connected to the alarm
To alert sleeping individuals, vibrators that shake their bed
sprmgs can be used. Smoke alarms can lnﬁnrﬂnraté the same
features as these fire alarms,

Emergency Assistance. Emergency help Buttons installed out-
side or even. within buildings can provide rapid acgess to emer-
gency assistance for the hearing impaired. The alarm can be

cannected m a t;:entral folce where sumeane is avanlable tn

5
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that can’'t be used by hearning impaired pi:(mn,s One sulutmn
to this problem is the installdtion of a special panel. When an
individual pushes the emergency button, a céntral office re-
sponds by activating a sign stating HELF‘ 15§ ON THE WAY.

= This provides immediate reassurance to the person in the eleva-
tor, Some experiments have been conducted using transparent
elevator dﬁ@iﬁ so that hearing impaired persons can see that
help is an thé way and be able to t;érﬁrnume:ate with those
trying to help thgm .

®

Space and Spatial REIHIIDI‘H =

Teathers’ Location in the Classroom. Hearing impaired stu-
dents must be able to see the tkacher's face at all times. Teach-
ers cannot write on the chalkboard and lecture at the same
time.' When the teacher’s back is to the students, thcnse who are
hearing impaired are penalized by, not being able to-see the
visual cues on which they rely® The use of note takers/inter-

preters in classes with hearing impaired students can hEIp al-
|leviate this and same other classroom ﬁrnblems

Space Guidelines for Clasgruorns - Classioom space guidelinds
for deaf and hard-of-hearing students have been specified by ¥
Abend, Bednar, Froehlinger, & Stenzler (1979). For a general
classroom whare hearing impaired students represent less than
25% to 30% of the total class enrollment, they recommend -30
square feet per student, When the number exceeds this per-
centage, additional square footage is required. This appligs to
preschool, elem®ntary and secondary classrooms’ in which the
hearing impaired students are integrated with ‘hearing students
into a regular cldss setting for all or part of the school day. For
speclal aducation classrooms At"hey specify the fﬂ”DWiﬁg" Pre-
schoal and Elementary--70. sq. ft./student for 7 to 10 stu-
dernits For each additional student up to 20, add 30 5q: ft./
studen¢ Secondary 70 sq ft /student for 4 t6 6 students: For
each additional student up 1o 20, add 35 sq. ‘. /student.

= s

“in a paugrn that will dkmmmodate the communication needs
of the hearing impaired student A semicircular seatiig ar-
rangement is best |t provides the opportunity for hearing im
paired students to see the fatiai and t’mdy iT\CWEI"ﬁEﬁtS ot sll

L-EtlDl’\ equlpment

L
The use of large lecture halls tor instuctional 48ssions and
activities should be avoided whenever possible. Armong poten-
tial problems in this- type of instructional setting are eye fa- .
tigue and eyestrain, in addition to inability on the part of
hearing impaired students to receive visual cues from persons
out of their liné of vision. ) -
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Vlsual Enwrunment

Visual- Noise: - Anything that distracts a hearing |mpa|red stu-
dent’s visual attention may be classified ag visual noise, Class-
rooms should be located and arranged to avoid such distrac-
tions. If an activity takes place outside a classroom window, or

a doof is open when there is heavy traffic, the attention of the -

hearirlg impaired student is diverted to that activity. A light
that flickers or a ""hot spot” (light on an area that is not
germane to the subject being studied) is also a form of visual
nmse .. ¢ e

Classroom Lighting. Adequate lighting in classrooms involves
several elements. If there are windows behind the teacher, the
glare will pose problems for the hearing impaired. The color of
chalk can make a difference. Yellow chalk on black, tan, or
green chalkboards has been found to be most effer;tlve Een_er
ally; furniture and equipment should have nonglare surfaces.
Room lights should be connetted to dimmer switches. This
provides the oppcr‘tumty to.adjust the light levels to alterna-
tive settings. Such adjustments may be necessary to avoid com-

plete blackout during audiovisual presentatioris, to aid in note-
taking, and to facilitate’ visual communi n between stu-
dents~and teacher. Light switches should control room areas,
not rows of light fixtures. It is important to be able to control
lighting for the various activity areas of an instructional en-
VIanmEﬁt .

Audiovisudl Presentations. These can be effective teachin
tools for hearing impaired persons. Captioned films; cigseg
circuit television, particularly with captioned pragrams; slide,
shows with captioned slides or explanatory material shown
through averhead projection; and use of interpreters—all can
be excellent teaching technigues, benefiting all students. “Un

fortunately, many times the proggdure in regular classrooms
has been to darken the room by turning off all lights, closing
blinds or shatles, and turning on a projector or recorder that
presents the explanatory or’instructional message i an audio
mode.

Acoustic Envitonment

Several measures can be taken tu assist hearing hinpabsd g
sons use what little hearing they may have, to the fullest Fos
those with any residual hearing, it is important 1o control the
ge ieral sound transmijssion. in the ropm to eliminale possible
EEGLLSUCEI leaks. Door and wall assemblies should be Instéllt:'d
with care and sealed agamst acoustical leaks

Graphics. Printed signs and giaphic Jdisplays can Lo cary Ty,
_ful -to hearing impaired: students, Any type of .isual cue
~ whether in the form of printed sigis. changes in color patierns,
or special lighting technigues, gan aid hearing impaiied learn

ers.

Audio loops, or induction loop systems can be mstalled .
classrooms. These systems enable sound to epter hearing aids
by means of electro-magnetic waves. The loop is a coil of wire,
“placed afound the ‘perimeter of the classroom. For maximum
benefit, the wire should be abouf three feet above the floor
Students with hearing aids then switch the aid t8 7 and receive
amplified Sﬁééch and music with much less distortion.

Some hearing aids are not selective, and wulfarﬁpln‘y sounds
indiscriminately from heating, ventilating, air- mndnmmng
plumbing, and lighting systems. Noise generated by these
systems ‘must not be transferred to the instructional space.
Interior layouts should provide bufferzones between high-
noise areas, Equipment rooms should be located away from
critical. acoustical areas. Heating and ventllatmg ducts should
ba insuﬁated fo ccxntnjl noise.

Aruitoxt provided by Eic:
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impact sounds due to walking, movement of furnittire, etc.,

_can be reduced through careful planning. Carpeting is one ef-

fective measure. Carpets with a pile height of %'’ will help
reduce noise, yet still permit wheelchair mobility. Meta] patti-
tion walls, which could cause noise problems thrcugh trars-
mission and impact sounds, should be avoided.

'Static electricity may cause interference with hearing aid
operatioh. To. prevent thi¥ type .of interference, antistatic
carpets can be installed, or special treatments can be used for
carpeting already in place. Increasing the amount of humidity
in a room is algo effective in minimizing static electricity.

Althgugh there are ‘some archltemural barners that (:ﬁst
can be remaved by the SlmpEEKPEdIEnt of bemg more
thoughtful about special needs, and becoming aware of the -
little {and completely free) steps that can be taken to see that
the full partlcnpatign Gf disabled individuals is assured iﬁ pub

barners to hearmg lmpawed |nd|v|duals alsg rgqulre sensntwnty,
some extra attention, séme additional jngenuity - to dis+
cover methods for effectively communicating information in .
nonauditory modes.

Special Education Instructional Materials |nformation

The National-Information Center fof Special Education Mate-
rials (NICSEM) is a project fundéd by, the Bureau of Education
forthe Handicapped and based at the University of Southern
California. NICSEM has developed a data base of information
on special education instructional materials for student, pro-

fessional, parent, assessment, and training use. This informa-
tion is avanlable to.educators through mmputerféarches and
through a number of NICSEM publications. These books in-
clude: the /ndex to Learner Marterials, a compilation of 10,000
educational media and material items, the Special Education
Thesaurus, a list of 2,500 special education terms designed to
assist in the use of ‘the NICSEM data base; and the Parent
Index which Lqﬂtalns 2,500 entries on home use, parent in-
formation, and professional/parent maierials; an Assessment
Index” and an Insdervice Training Index are in prepafation. To
promote the use of their data base.' NICSEM has received spe
cial funding to deveiop a training package on the use of their
pvuducts gnd [ ¢% fni‘ld test thé tfaimng i uﬁe states F'EIIH“\Y'
,198@ the PRIE:E Ilaisuns frDT\ ‘each 1U will attend a trammg
session in King of Prussia After that date, your liaison will be
able 10 provide complete 1nformation. on the contents and use
of the NICSEM data base

Hadio fot the Deaf

Using funding from the P
Pennsylvania School fo thts Deaf created the country's first

radio station fDr the deaf in 1876. Called RTTY, the station
uses students and staff menbers 1o prepare three hours of
programming each day on world events, consumer informia-

tion, and matters of special interest to the hearing impaired.

The stories are processed through machines that transcribe
them into tapes of audible tones. The tapes are then broadcast
by Temple University’s radio station over a 25-mile radius, and
received by 1000 persons who Have special radio receivers and:
TTY machines. The teletype mmachines transform the signals
into printed words or captioned radio. Station RTTY serves
the dual purpose of providing information to the deaf and
involving studénts'from the Pennsylvania School for the Deaf
im the statioi’s operation. The school also offers an around-
the-glock teléphone news service that can be used by anyona

O F b adeede 0 Fhineduelphia Lhe
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““with a TTY machine. For further information. contact: Joseph
. Spishock, Pennsylvania School for the Deaf, 7600 German-

town Ave., Philadelphia, PA 19119. Telephones: voice

215/247f944a, TTY 215/247-9441,
215/247-9842.

Brill, R, G. Mainstreaming the Prelingually Deaf Child, Gallau-
det Qollege Press, 7th St. & Florida Ave., N.E., , Washington,
DC 20002. 1978, 196 p. $8.95. This book repnrts on a study
to determine the status of prelingually deaf children in main-
streamed ‘éducation. Data reported from twelve programs
throughout the U.S, includes information about the organiza-

* tion of program, t:urrn:ulum evaluation procedures, and statis-

tical information. The author synthesizes the data and then
analyze¥ such aspects of these programs as ofdl vs. total com-
munication,  itiperant services, resource rooms, support ser-
vices, class sizes, staff and studer\t orientation, and attainment
of program goals. A questionnaire given to parents of children
in the programs is described and the results discussed. In a
final section the author makes re¢ommeéndations concerning
the administration, instruction, and evaluation ofthe programs
as well_as remarking on general, personnel, and socialization
congerns. .

tion: Analyses End Interventlnn leverstty Park Press 233
East Redwood St., Baltimore, MD 21202. 1980. 529 p.
$24 95. This book contains a series of papers. providing a

- broad look at eommunication functions and presents models

and strategles fc:r develnpmg alterﬁatlves fur l;hlldreﬂ whu can-

' ‘chtld can en[gv the beneflts Df cv::rnrnunn:atlaﬁ enhance I:ng

tive development, and extend social partflpatmn Sections of -
the valume are concerned with the analysis of language, Amer. -

-+ican Sign Language, assessment c;sf( nBnspeech and. communica-

' the Retarded. ‘Allyn and Bacon; Inc., 470 ,

tion, nonspegch StrEtEQIES for the physically handicapped, and
strategies for the autistic ‘and severely retarded. A final chapter
analyzes the major themes and issues presented in the book.

Van Hattum, R. J. Develapheﬁtal, Langudge Programming for
tlantic Ave., Bos-
ttm MA DESHD 1979 258 P, $15 95 Thus is a bmjk desngr’\ed

relatmnshlp 0 ratardatmn and on thE- rcxles of the t;lmu:mr\
teacher, and parent+in ptogram planning and implementation is
provided. A chapter is devoted to diagnosis. Programming re-
commendations are presented in three sections: individual or
small group programs for developing synfax group develop-
mental language program models and activities for dlffe:rent
age groups, and supplemental materials and resour 5. The o
book includes a checklist for assessing a child's verbal skills,

. AUMerous rg,medml expressive and receptive language activity

ideas, record keeping suggestions, ar‘ld extensive lists of tests,

. materials, and equipment. . L

Wilson, D.. K. Voice Problems of Ghiidr;m Williams & Wilkins
Co., 428 East-Preston St., Baltimore, MD 21202. 1979. 238 p.
$1E 00. This bm::l-{ for cllnlctans reviews the current literature ”

and prautmes related to voice problems. Chapters describe the

organic causes of voice prablems the organic changes which
occur due to abuse and misuse, and the examinations neces-
sary to diagnosis. The different examination and remedial pro-
cedures described in the book are stryictured to be used by the
speech-clinician with children having problems dueto. laryn-

i "gealdysfunction, defects of resonance, or hearing loss. Basic to

the prescribed therapies is a ten- -step voicetherapy outline that
can be used for dealing with each major aspect af a voice
problem, regardless of‘causa.

Aruitoxt provided by Eic:

& telephone ngws -

T
" Working with Parents of the Handmapped A Resource Guide:
‘Eastern Pennsylvania F!egu;nal "Resources Center for Special
Education, 1013 West NTnth Ave., King of Prussia, PA 19406.
"1979.. 112 p. No charge. This is.an annotated listing of re-
sources -useful to educators working with parents of excep-
tional children. The books, films, kits, and pamphlets included
in this guide are helpful-in develﬂpmg parént workthops, pro:
grams and conferences. Many of the materials are’intended for
:use by parents in the’ home. The materials are arranged by
topic; topics are grouped into four. categories: information
about handicaps, teaching the child at home, parent/school’
relationships, and planning for the future. Lists of national
organizations serving the handicapped. and publishers’ ad-
_ dresses are also included. Resources included in the guide can
- be borrowed from any of the three Spécial Education Regional
Resoufce Centers in Pennsylvania. TXE guide is available in
limited quantities from the Regional R sources Center in I'{mg
of Prussia, |, = :
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Assess‘ng Language Skills of Freschnul Ch;ldreri
When speeth and language patholog
language skills of preschool chlldren thmugh dlrect evaluatmn
they frequently must rely on parents or other adults clﬁsely
connected with the children for such information, Thls is par-
ticularly true when the children Have physical, emotional, or
intellectual disabilities that prevent direct testing. The purpose
of. thezpresent study was to determine the accuracy of these
parental- observations (specifically those of mothers) in de-
scribing the language skills of their preschool children. Two
hypotheses - were ft: med. First, that ther would be no sig-
nificant differerice between- the language ages of preschoaol .-
E.hlldrEﬂ obtained from a parent informant scale and a direct
test of the preschool children and, second, that the mothers'
ability to identify ‘language skills in their children would not
be influenced by such factors as age, aducational level, marital
status, number of siblings, birth arder of a child, or the child’s
age. Thirty-five children ranging in age from 2% to'5 years
were involved in this study. The children were referred to a
preschool diagnostic center by parents who felt their children
. were in need of a developmental asseksment. Two standardized
measures of language were used: the Verbal Language Develop-
ment Scale (VLDS), an informant scale, was administared to
each of the miothers;-and the Utah Test of Language Develop-.
ment (LJTLD) was administered individually to each child. In
addition, further information concerning the mother, child,
and family was recorded. The data obtained from the two
instruments was analyzed using a Pearson correlation and a
T-test for related measures. The effects of the additional
variables {(mother's age, educational level, etc.) were examined
using a multiple regression analysis. Results of this study in-
dicated that parents could identify their preschool children’s
language skills with accuracy. The correlation between the lan-
guage ages derived from the two instruments was as high as
testretest performances on most standardized instruments.
The children who received sither a high or.low score on the
VLDS tandegl to receive a similar score dn the UTLD. None of
the additional farmily background variables studied appeared to
- affect the mothers’ ability to ascertain their children’s lan-
guage skills. The author concludes from these findings that
when direct testing of chifdren’s language skills is difficult or
impossible, speech and language pathologists can abtain re-
liable information from scales designed for use with the chil-
dren’s parents. - .

Roman, V. The relationship between language ages of presehool chil-
dron derived from a parent informant scale and languago ages derived
fram tests administergd directly to the preschool ehild. Language,
Speech and Heaﬂng Services. in S.:‘hﬂnls January 1980, 171(1), pp.
60.65. . ot
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. adm histeréd in one hour. The individual dlagnasju: tests take
. appmxlmately 20-30 minutes each. 3 ’

Q

RIC

King of Prussia, Pennsylvania

., ADDRESS CHANGE REQUESTED _
' RETURN POSTAGE GUARANTEED

Tastmg the Speech and Heanng Impalred

The 1978 Test of Syntactic Abilities (TSA) was pnmé’ﬂlv dg-;

veloped for profoundly prelingually deaf students between the

ages of 10 and 19 to aid in improvjng their reading and writing -

instruction. The TSA consists of a battery of 20 individual
diagnostic tests each containing 70 -multiple choice items, and
a,screening test.containing 120 items selected from_ the diag-
nostic battery. Standardized on a prafc\undly dgaf,studgnt po-

pulation, the TSA provides, an in-depth profile of .a. pupils’
_strengthsén

deficjencies in the use of English syntactic struc-
tures.’The séreening test has two- forms enabling it to be used
for bath pre- and pustmeasures Both the screening test and
the diagnostic battery may be administered, scored, and inter-
preted by..the classroom, teacher, The screening test can be

Dormac, Inc., P.O. Box 752 Beavertnn OR 97005. Gamplete
TSA Kit $95. DD TSA Speclmen Set $25.00.

Across the Silence Barrier, a WGBH/NOVA production, ex-
plores education, communications, and employment in the
world of the hearing impaired. The film addresses the question
of whether ‘deafness should be viewed as a handicap to be
overcome of a dlf?erence to be accepted. The continuing de-
bate betweén pmpbngnts of the oral, manual, and total
methods of communication is Viewed within this context and
all aspeetg of the controversy are discussed. Glied speech, lip-
reading, signing and fingerspelling are descnbed and demon-

.strated. Efmphasis is made throughout the film that, for those

born wuthaut hearing, the impact of this handicap is felt not
only ofi the acquisition of language but on learning to read and
on the development of basic living and social skills: The audi-
ence is introduced to a number of deaf adults, and their
achievements both in the hearing and deaf worlds are de-

scribed by them. Members of spacial groups such as the Na-

'ticmai Theater of the Deaf and Silent Industries are also inter

. viewed and they provide the viewer with insights into the ex:

pressive and employment possibilities and problems for those
with hearmg impairments. This film is intendéd for'secondary,
college, and adult audiences. T

16men/color/sound/57 mantes/T§77/$EED 00

Time Life Mul‘tlmema Time & Lite Building, New \“mh N¥
10020,

PRSEorte
1013 West Ninth Avenue
19400

i

Aruitoxt provided by Eic:

The Umversal Arflgulatmn Prﬁgrarn {UAP) is desugned to teach
correct articulation under many different speakmg conditions.
Primarily designed for.grie-to-one use with school-age clients,
the program. cdn a‘?sa be-adapted for use with preschool, adult,

or TﬁEﬁt-a“y retarded papulatmns The UAF‘ pmvldes for hlghly

pmn‘t the prc’:blem aﬁd then thrcugh a sEquEnEE of tasks and
activities, move the, client towards increasingly difficult ob-
jectives. “StimPaes’’ cantaining stimulus materials are provided
for the 13 most frequently occurring error phonemés. After

assessing the client’s articulation abilities, ‘the clinigian selects a
" target sound and the appropriate StlmPac A saundrsﬁ\emfm

criterion test is administered and the client’s therapy.is-begun
at the indicated level of di cﬂlty The UAP outline and a
prngrarsr“n\ manual provide the seq i of fourteen areas of
instruction, activities for, each step, and ‘the instructions for
use of the stimulus. materials ‘Alternative activities are pro-
vided should g client/fail a step. Strategies for involving the

. parents, teacher and Classmates of the client are included: The
progeam also includes a multimedia training kit that provides
for a’ one-day workshop or a series of self-instructional lessons *

to familiarize the clmuf;lan with the administration of, the pro-
gram

ahi mg _Resources C.‘n:!rp 50 Pond F‘ar-k .Rd., Hingham, MA
02043. 1978. $195.00. e ‘

F

PRISE is a federally funded project! The local education agency
sponsoring PRISE & the Mongomery County Intermediate Unit
No. 23, Dr Dennis HarKen, lxr;i.u[lw. Director.

i
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515:, ‘Th: work presented or n:pmituj herein was performed pursuant
i

ant from the PDE geting as the State Edoeational Ageney
sed herein

for the US DHEW. However, the opinions expr
. do pot neeessarily reflect the position or polic
*  the USQE, and no official endorsement by cither should bt in-
ferred. :
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