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ESEA Title I

Appendix A

PEABODY PICTURE VOCABULARY TEST



Instrument Description: Peabody Picture Vocabulary Test (PPVT)

klieg description of che instrument:

The Peabody Picture Vocabulary Test-1(PPVT) is a standardized vocabulary test

which provides an estimate of the subjects verbal ability. A Spanish version with-

out norms or statistical data was obtained from the McAllen I.S.D. and was given to

students who received their Happy Talk instruction in Spanish.

To whom was the instrument administered?

To Happy Talk participants as pre- and posttests.

How many times was the instrument administered?

Twice. Some students were retested with Form 3 at posttest when the administrations

by one tester were invalidated.

Whet' was the instrument administered?

October. 1979, and April and May, 1980.

Where was the instrument administered?

In.the Happy Talk participants' homes.

Who administered 'the instrument?

Title I Evaluation assisttnts from ORE and a temporary bilingual tester hired

specifically for PPVT testing.

What training did the administrators have?

All testers were provided instructioni in the administration procedures of the PPVT,
snd practice in administration.

Vas the instrument administered under standardized conditions?

To the extent possible in the participant's home. One tester violated tha

standardization procedures. Her tests were invalidated and the students she hdd

already tested wore given Form a by other testers.

Were there problems with the instrument or the administration that iii4kt

affect the validity of the data?

None that are known.

Ao developed the instrument?

Lloyd H. Dunn, Ph.D.

What reliability and 7al1dity data are available on :he instrument?

Alternates form reliability, concurrent and predictive validity are availaole.

Are there norm data available for interoreting :he results?

Yes, for the anglish version.

A-2
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PEABODY PICTURE VOCABULARY TEST.

Purpose

Results of the English and Spanish versions of the Peabody Picture Vocabulary

Test (FPVT) were used to answer the following decision and evaluation ques-
tions from the Title I Evaluation Design for 1979-80:

Decision Question D4: What direction should Title I's efforts

in Early Childhood Eduction take?

Evaluation Question D4-1: Were the objectives of the
Early Childhood and Happy Talk Component met?

.Happy_Talk partiapanA w.11 demonstrate a ignificantiy
_

higher vo;labulary achievement level than a control group
of nonparvicipants,. as measured by pre- and post-
administrations of the Peabody Picture Vocabulary Test
(p < .05 level of significance).

On the average, Happy Talk participants will gain 10
standard score points from pre- to posttesting with
the Peabody Picture Vocabulary Test.

Evaluation Question D4-3: How do Title I Happy Talk and
Early Childhood Program participants compare in their
achievement gain from November to April as measared by

the PPVT?

Evaluation Question D4-4: What were the per-pupil costs
of the Happy Talk and Early Childhood Programs?

The PPVT was also used in partial fulfillment of Information Needs 17

and 18 for the Annual Program Documentation:
t)

Information Need 17: For each grade served by an instructional com-
ponent, what was the average gain from pre to post?

Information Need 18: Did the Title I program meet its objectives?

Procedure

The Peabody Picture Vocabulary Test (PPVT) was administered co all par-

ticipants in the Title I Happy Talk program and to ten randomly selected

students in each Title I early childhood class. The Spanish version of

the PPVT was used in testing Spanish-dominant children. Information con-

cerning this version may be found in the Final Tecnnical Report, ESEA

Title I Regular Program, publication number 78.61.

A-3
r-I
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Two groups of students were associated with the Happy Talk program. One

group (the experimental group) received the lesson provided by Happy Talk.

The other group (the control group) was pre and posttested but did not
receive any lessons. Attachments A-1 through A-3 outline the procedures

used to assign students to the experimental and control groups. In

summary, students were randomly assigned to conditions so that there were

75 experimentals and 40 controls. The only planned exception to that
rule was that previous participants (or controls) were assigned to the
experimental group.

One unplanned variation did occur, however, On October 17, 1979, Jon Curtis,

David Doss, and Frank Campos (Happy Talk coordinator) met to assign students
to the treatment and control groups. When the assignment was completed,
Frank Campos had a list of assignments typed and sent a copy to ORE as
agreed upon at the meeting (see Attachment A-3). Shortly thereafter another

list was received by ORE. The second roster was not identical to the first.
It appeared that nine students had been moved from the experimental to the
control. 'group andovice versa.. The_explanation given for the moves was that

they resulted from errors in typing the rosters. The program staff was

asked to correct the assignments but refused.

Two interesting aspects of the changes of assignment, however, make the

likelihood that they were the result of chance typing errors very small.

First, six of the nine chiZdren who moved from control to experimental status

were students of one of the three community representatives. The other aspect

is that the changes did not appear to occur independently-of the ethnic

background of the students. Of the students who moved from experimental to
control status,three had Spanish surnames, six did not. Of the students who
became experimentals,seven had Spanish surnames, 2 did not. As Attachment A-4

shows, the odds of such a change occurring by chance error alone is very

small. It appears likely that one of the community representatives decided

to ignore the random assignment results and choose for herself which students

she wanted to serve. Such changes, however, appear to have meant that the
limited resources of the Happy Talk program were dispensed in a discriminatory

manner and that the deviation from random assignment casts some measure of

doubt upon the validity of the conclusions of this evaluation.

The testing of the Happy Talk students was done in their homes by Title I

evaluation assistants and by a Spanish-speaking consultant. Each tester

scored the tests she had administered. These were double-checked by the

other testers for valid basals, ceilings, and scores. The test results were

transferred to coding sheets and keypunched for processing.

The other students to be tested with the PPVT were a sample of participants
in the Title I pre-kindergarten program (see Attachment A-5). These students

were randomly selected and tested, in their schools, by a Title I evaluation

assistant and the consultant hired to help with Peabody testing. The data

checking procedures described above were also used for these tests.
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The posttesting generally followed the same procedures as the pretesting.
However, one major difference occurred. After one of the testers had
administered 23 posttests, program staff ieported to the project evaluator

that some of them had been improperly administered. Discussion between
the evaluator and the tester revealed that she had deviated significantly
from the standardized procedure in administering five tests. Even though

the errors had not occurred in all of her testing, it was decided to
invalidate all of her posttests and.to retest the students with Form B of
the.PPVT (all other testing was done with Form A). The analyses in

Attachment A:-6 show that the five administrations were indeed in error;
however, the students scores were not lower but higher as a result of the
deviation. The analyses showed that when the 23 invalidated Form A tests
were compared with their Form B replacements, the results were in favor

of the invalidiated Form A tests (Form A mean = 90.6, Form B mean = 84.8,
p n .06). However, when the five invalid tests were removed, the borderline
significant difference becomes clearly nonsignificant (Form A mean = 93.2,
Form B mean = 89.6, p = .31).

One final comment must be made regarding the evaluation of.the 'Happy Talk

Program. At the close of the program, evaluation.staff learned that one
of the students served by Happy Talk resided outside of the eligible attend-
ance areas and was the child of an instructional specialist in the Department

of Bilingual Education. The Title I Program needs to develop procedures
so that potential legal/fiscal problems can be avoided in the future.

The specific procedures relevant to each question addressed are reported with

the results below.

Results

Evaluation Question D4-1: Were the objectives of the Early Childhood and

Happy Talk Components met?

Yes, both objectives were met. The analyses done to compare Happy Talk
participants and the control group are reported in Attachment A-7. Figure A-1

shows that the gain made by the participants was greater than that made by

control students with equal pretest scores. The students who uare in the

program in 1978-79 were excluded from the analyses since they had not been

randomly assigned to participant and control groups. Attachment A-8 shows the

distribution of pretest, posttest, and gain scores for all three groups
(Happy Talk participants, Happy Talk controls, and pre-kindergarten contro).$)

included in the analyses.

Evaluation Question D4-3: How do Title I Happy Talk and Early Childhood
Program participants compare in their achievement gains from November to

April as measured by the PPVT?

Not surprisingly, the Title I Early Childhood Program participants who were

receiving a day-long, school-based program made larger gains than the Happy

Talk students. Figure F-2 compares the gains made by the two groups. The

analyses are documented in Attachment A-9..
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Evaluation Question D4-4: What were the per-pupil costs of the Happy

Talk and Early Childhood Programs?

Figure A-3 shows that the Happy Talk Program cost about $460 per pupil
while the Early Childhood Program cost about $1,319 per pupil. The

cost are based on expenditures made by June 6, 1980. The number of

pupils is equal to the number assigned to the participant group in
Happy Talk and the maximum number who could be served in the Early
Childhood units. Not all students in the Happy Talk group were still
participating at the end of the year; due to drops and adds, the
Early Childhood Program served a few over the 120 total.

In drawing inferences about the relative cost efficiency of the two
programs, the reader should keep the following characteristics in mind:

The Early Childhood Program...

a. provided full-day classes for the'students.
b. had capital outlay expenses for one new unit.
c. provided some food service to the students.
d. provided about three hours of instructional

activities daily.
e. showed gains 557 greater than the Happy Talk

Program.
f. provided two months of instructioo prior to the

pretest and about one month after posttest.

g. provided children with an opportunity to inter-
act with others and adults in a school setting.

The Happy Talk Program...

a. helped parents work with their
children at home.

b. provided toys and books which may be used by,
other children in the family.

c. provided about 20-22 hours of instruction by
a community representative in the home.

d. showed gains of about two third those of the
Early Childhood Program.

A-6
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Group

Test of Equivalent...

Pretest Posttest Slopes Intercepts

N Mean S.D. Mean S.D. Gain df F p df

Happy Talk

Cons:rol

47 78.0 13.5 88.2 16.7 10.3
1,69 2.88 0.09 1470 4.70 0.03

26 78.4 15.5 79.7 18.8 1.3

Figure A-1. COMPARISON OF PPVT GAINS MADE BY HAPPY TALK PARTICIPANTS AND CONTROLS.

Grouy

Test of Equivalent...

Pretest Posttest Slopes Intercepts

N Mean S.D. Mean S.D. Gain df F _P df

Happy Talk 47 78.0 13.5 88.2 16.7 10.3
1,92 0.125 0.73 1,93 12.13 0.001

Early

Childhood 49 88.7 16.7 104.7 15.7 16.0

Figure A-2. COMPARISON OF PPVT GAINS MADE BY HAPPY TALK PARTICIPANTS AND EARLY
CHILDHOOD PROGRAM CONTROLS.

.s
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Expenditures*

Category Happy Talk Early Childhood

Salaries, FICA, and Teacher
Retirement $24,030 $141,929

Telephone 608 0

Reproduction 29 90

Audio-Visual Materials 0 1,161

Books 505 620

General SupplieF 4 0

Other Supplies 5,595 5,134

In-District Travel 3,275 '0

Admissions and Fees 0 413

Capital Outlay 0 5,273

Study Trips 0 550

Food Service 0 3,054

Food for Study Trips 0 76

Total $34,046 , $158,300

Number of Students Served 74 120

Cost per Pupil $460 $1,319

Figure A-3. COMPARISON OF PER-PUPIL COSTS OF TITLE I HAPPY TALK
AND EARLY CHILDHOOD PROGRAMS.

A-8
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, (Page 1 .of 2)

TO:

AUSTIN INDEPENDENT,SCHOOL DISTRICT
Office of Research and Evaluation

August 30, 1979

Frank Campos

FROM: David Doss

SUBJECT: Recruitment and Testing of Happy Talk Participants

With regard to yesterday's meeting I want to make sure we are in agreement
regarding the identification and testing of Happy Talk participants. It

is my understanding that the following points were agreed upon:

1. Recruitment will begin immediately in the eligible
attendance areas.

2. Priority will be given to four year olds.

3. When 120 eligible students have been identified,
we will get together to randomly assign the

students to groups. (Previous participants will
be excluded from random assignment).

.4. The assignment to groups will precede testing.

5. Testing with the Peabody Picture Vocabulary Test
will begin on.September 24th or sooner if possible.

6. Community representatives will accompany the testers.

I realized later that we.did not come to agreement on the screening test.

I feel that the selection of the test is a program responsibility since the

results will not be used in evaluation; however, if you choose to use the
screening test I brought to the meeting, / will be glad to make a good copy

available for duplication and to provide the necessary training of the

community representatives.

You may be interested in looking at the results from last year's testing.

Attached are copies of the appendices of the Technical Report which dealt

with Happy Talk Testing. I have also included a copy of the final report

summary which has a brief section on Happy Talk.



Attachment A-1
(Page 2 of 2)

If you have another understanding of the points above or if you have

any questions about the findings, please feel free to call (458-1228).

Approved: A

Sen Evaluator for Compensatory Education Programs

Approved:

DD:lfs

Director of Office of Research nd Evaluation

cc: Mauro Reyna
L.
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AUSTIN INDEPENDENT SCHOOL DISTRICT
Office of Research and Evaluation

October 4, 1979

Attachment A-2

TO: Frank Campos

FROM: . David Doss

SUBJECT: Happy Talk Student Selection and Testing

Just a note to express my understanding of the agreements we reached

on the phone this morning.

1. You will send me copies of a) the recruitment materials
you sent to the prospective families and b) the

registration form.

2. When the recruitment is campleted, we will get together
to assign students to treatment and control groups.
This will be done prior to testing.

3. Because of conflicts with other Title I testing later
this month, the Happy Talk .testing will not begin
until October 29th. We will attempt to complete all

testing by November 9th.

4. Services to the children can begin as soon as we
have assigned them to groups.

If you do not see the above as the results of our conversation, please

let me know.

Approved:

Approved:

DD:lfs

Senior ialuator for Compensatory Education Programs

())
Director of Office of Research ala Evaluation

cc: Mauro Reyna
Lee Laws
Oscar Cantu
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AUSTIN INDEPENDENT SCHOOL DISTRICT

.Office of-Research and Evaluation

October 18, 1979

(Page 1 of 2)

0

TO: Frank Campos

FROM: David Doss

SUBJECT: Happy Talk Pretesting

This memo is to summarize the decisions made at yesterday's meeting on

Happy Talk pretesting.

.You will send me a list of the students to be
placed in the experimental and control groups.

2. Testing will begin on October 29th. However,

one of our testers, the bilingual tester,

cannot begiLI until October 31st.

3. Happy Talk community representatives will
schedule the testing to occur between 8:30

and 12:30. The testing to be done each day
should be scheduled to keep traN.:1 time bet-
ween test sessions to a minimum.

4. As we discussed on the phone, the testing
sh3uld follow this schedule:

Estimated Testirg Time Time parent Expecting Testers"

8:30
9:10
9:50

10:30
11:10
11:50

8:30
9:00-10:00
9:30-10:30

10:00-11:00
10:30-11:30
11:30-11:30

3. One Happy Talk representative will accompany
each tester.

6. All students needing to be tested in Spanish
should be scheduled to be tested by the same
community representative and tester.

7. Each family should receive a reminder phone
call or notice prior to the testing. If a

notice is sent, we will be glad to help
with the reproduction and mailing.
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If I have misunderstoOd anything or missed anything, let me know.

Approved:

Approved:

DD:lfs

Education Prograw

1

Dttector of Office of Research and Evaluation

cc: Mauro Reyna
Lee Laws

1.
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COMPARISON OF STUDENTS MOVED FROM ONE HAPPY TALK
GROUP TO ANOTHER ON ETHNICITY

Variables Description

Move Direction of Movement:

1 = Experimental to Control
2 = Control to Experimental

Ethnic Ethnicity:

44 0 = S?anish Surname
1 = Other

A-15
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79.23 Attachment A-3

AUSTIN INDEPENDENT SCHOOL DISTRICT
Office of Research and Evaluation

November 9, 1979

TO: Title I Early Childhood Teachers

FROM: David Doss

SUBJECT: PPVT Testing

As you know, Title I has two instructional programs designed tp serve
four-year-old children--the Early Childhood Program and Happy Talk.
The Happy Talk Program provides instruction to children in their homes

through the training of parents in ways to use toys and books in work-
ing with their children.

One of the important questions facing Title I is the direction its

early childhood instruction should take. In order to provide information

to help in making that dedision, we have included a comparison of the

gains made by participants in the two programs in our evaluation design.

What we want to see is whether students in one program gain more than

students in the other.

In order to answer this question, we need to give the Peabody Picture
Vocabulary Test to 10 of your students. The test is individually ad-
ministered and takes about 10 to 20 minutes to give. The testing can be

done at a table in the hall and st-luld cause minimal disruption. We

would like to do the testing in the morning between November 15th

and 20th. Wanda Washington will soon be contacting you to make specific

arrangements.

If you have any quesitons, please call.

Approved:
5ji va uator for Compensatory Education Programs

Approved:

Approved:

DD:lfs

Director of Office of Research Evaluation

Director of Elementary Education

db: Principals with Title I Early Childhood Classes

Timy Baranoff
Lee Laws

A-17
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(Page 1 of 3)

COMPARISON OF INVALIDATED FORM A TESTS WITH FORM B RETESTS

Variable Description

Invalidated PPVT Scale Scores--
Form A

2 Retests--Form B

The first analysis contains five administrations during which the tester
was known to have violated the standardization procedure. The second

analysis excludes those tests. In each analysis the invalidated Form A
results are compared with the Form B retests.

.1,-P-Lu\Sc
A-19
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(Page 2 of 3)

*** OUTPUT FRCM PROGRAM ANOV AR ***

PEABODY:

PARAMETERS

CHECK OF R ETESTING KNOWN .INVAL IDS INCLUDED

COL 1.. 5 = 1

CCL 6-10 =
COL = 2
COL 16...20 = 0

COL 2125 = 0

DATA FORMAT = (A4,2F5.0)

GROUP I .23 SUBJECTS.

ANALYSIS FOR VARIABLE I.

SOURCE MEAN SQUARE O.F. FRATIO P

T CTAL 291.7628 45.

TRIALS 384.5435 1.. 3.688 0.0649

ERROR (T / 10.4.2708 22.

T MEAN 1 2
90.6087 84.8261

J
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*** OUTPUT FRCM PROGRAM ANOVAR *** (Page 3 of 3)

PEABODY:

PARAMETERS

CHECK OF RETESTING - KNOWN INVALIDS REMOVED

COL 5 = 1

CCL (-10 = 1

CCL 11 15 = 2
. .CCL 1620 0

COL 2125 =

DATA FORMAT = (A4,2F5.0)

GROUP 1 18 SUBJECTS.

ANALYSIS FOR VARIABLE I.

SOURCE MEAN SQUARE D.F. FdiRATIO P

,
TCTAL 211.0444 35.

TRI ALS 113.7778 1. 1.078 . 0.3146

ERROR ( T1 105.5425 17. ,

t MEAN' 1 1. 2
93.1667 89.6111
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COMPARISON OF HAPPY TALK PARTICIPANTS AND
CONTROL STUDENTS TESTED IN ENGLISH

Variable Description

1 PPVT posttest scale scores.

2 PPVT pretcst scale scores.

A A9,- Ook

3 PPVT pretest scores if Happy
Talk participant; 0, otherwise.

4 PPVT pretest scores if control
child; 0, otherwise.

5 1 if Happy Talk participant;
0, otherwise.

-1 if control student; 0,
otherwise.

A-23 9

(Page 1 of 4)



*** OUTPUT FRCM PROGRAM REGRAN ***

PEABODY TESTING

PARAMETERS,

197980 (HAPPY TALK EXP. VS CONTROL TESTED IN ENGLISH)

CCL 5 = 6

COL 6'10 =' 73
-CCL 1115 = 3

COL 16..20 = 2

CCL =

DATA FORMAT = IA4,6F5.0)

INT.ERCORRELATION ANALYSIS.

MEANS

SIGMAS'

,

R MATRIX

1 2 3 4 5 6

85.1181 78.1096 50.1918 27.9178 .0.6438 0.3562

1 2 3 4 5 6

17.6971 14.0562 38.8484 38.6118 0.4789 0.4789

.

1 2 3 4 5 6

1 1,0000 0.3284 0.3260 0.0.2085 0.2322 00.2322

2 0.3284 1.0000. 0.1977 0.1651 -0.0146 0.0146

3 0.3260 0.1977 . 1.0000 4..0.9342 0.9609 ...0.9609

.,.

4 .00.2085 0.1651 .00.9342 1.0000 -.0.9721 0.9721

5 0.2322, 0.0146 0.9609 70.9721 1.0000 0.1. 000

6 -0.2322 0.0146 1 7.0.960.9 0.9721 -1.0000 0000



MODEL 1 MI CRITERION = 1

PREDICTORS =3 3- 6

R = 0.4444 RSQ = 0.1975

V BETA a
3' 1.3510 0.6155
4 0.2634 0.1207
5 ai0.8609 31.8153
6 (0.0509 ..1.8797

REG. CONST. = 72.0698

MODEL 2 M2 CR ITERION 1

PREDICTORS =
P = 2 RSA
P = 5 RS0

R = 0.4050

V

2
5
6

REG.

52 I TERATI ONS.

2 5- 6
= 0.1079
= 0.1640

RSQ = 0.1640 2 I TERAT IONS.

BETA B

0.3319 0.4178
0.2370 8.7587
0.0 0.0

CONST. = 46.9035



MCOEL 3 M3 CRITERIEN = 1

.PREDICTURS = 2... 2

P = 2 RSQ = 0.1079

R as 0.3284 RSQ = 0.1079

V BETA
2 0.3284

REG. CONST. =
0.4135

52.8819

FmTEST 1 MODEL 1 VS MODEL 2

RSO FULL = 0.1975
RSO REDUCED = 0.1640
OIFFERENCE = 0.0335

OFN = 1. DFD =

MODEL 1

MODEL 2

1 ITERATIONS.

69. F-PRATIO = 2.881 P 0.0903

F..TEST 2 MODEL 2 VS MODEL 3

RSO FULL = 0.1640 MODEL 2

RSQ REDUCED = 0.1079 MODEL 3

DIFFERENCE = 0.0562

OFN = 1. DEO = 70. F.-RATIO.= .4.702 P = 0.0315

0760

0761



79.23 Attachment A-8
(Page 1 of 16)

DISTRIBUTION OF PPVT PRETEST, POSTTEST, AND
GAIN SCORE1 FOR THREE GROUPS: HAPPY

TALK PARTICIPANTS, HAPPY TALK CONTROLS,
AND EARLY CHILDHOOD CONTROLS

8;



79.23
HAPPY TALK EXPERIMENTAL STUDENTS 197980 ENi'LLSH

Attachment A-8
DILI, (Page 2 of 16)

FREQUENCY

CODE

DISTRIBUTION FOR VARIABLE # 1

RELATIVE ADJUSTED
ABSOLUTE FREQ FREQ

FREQ (PCT.1 (PCT.1

(PRETEST PEABOJY ....)

CUMULATIVE
FREQ
(PCT./

52. 2. 4.3 4.3 4.3

53. 1. 2.1 2.1 6.4

54. 1 . 2.1 2.1 8.5

58. I. 2.1 2.1 10.6

59. 1. 2.1 2.1 12.8

63. 1. 2.1 2.1 14.9

64. 1. 2.1 2.1 17.0

65. 1. 2.1 2.1 19.1

66. 1. 2.1 2.1 21.3

67. 1 . 2.1 2.1 23.4

68. 1. 2.1 2.1 25.5

71. 2. 4.3 4.3 29.8

72. 2. 4.3 4.3 34.0

73. 1., 2.1 2.1 36.2

75. 2. 4.3 4.3 40.4

76. I. 2.1 2.1 42.6

77. 1. 2.1 2.1 44.7

78. 3. 6.4 6.4 51.1

79. 1. 2.1 2.1 53.2

80. 3. 6.4 6.4 55.6

82. 1. 2.1 2.1 61.7

83. 3. 6.4 6.4 63.1

85. 1. 2.1 2.1 70.2

87. 1. 2.1 2.1 72.3

88. I. 2.1 2.1 74.5

,A-28



79.23

91. 1. 2.1 2.1 . 76.6

92. 4. 8.5 8.5 85.1

94. 5. 10.6 10.6 95.7

100. 1. .2.1 2.1 97.9

108. 1. 2.1 2.1 100.0

TOTAL 47. 100.0 100.0

VAL/0 CASES= 47
MISSING CASES= 0

s

MEAN= 77.9574 VARIANCE= 183.4329

STD. DEV= 13.5437 STD. ERR= 1.9756

MAXIMUM= 108.0000 MINIMUM= 52.0000

RANGE= 57.0000



79
HAPPY TAL

.23 Attachment A-8
K E XPER MENT AL STUDENTS 44.4.4 19794680 ENipl. I SH ONLY (Page 4 of 16)

FREQUENCY

CODE

DISTRIBUTION FOR VARIABLE * 2

RELATIVE ADJUSTED
ABSOLUTE FREQ FREQ

FREQ (PCT.) (PCT.)

(POSTTEST .6.6 PEABCDY )

CUMULATIVE
FREQ
(PCT.)

51. 1. 2.1 2.1 2.1

56. 1. 2.1 2.1 4.3

57. 1. 2.1 2.1 6.4

59. 1. 2.1 2.1 8.5

61. 2. 4.3 4.3 12.8

63. 1. 2.1 2.1 14.9

67. 1. 2.1 2.1 17.0

68. 1. 2.1 2.1 19.1

78. 2. 4.3 / 4.3 23.4

81. 2. 4.3 4.3 27.7

83. t. 4.3 31.9

84. 1. 2.1 2.1 34.0

85. 1. 2.1 2.1 36.2

87. 3. 6.4 42.6

89. 1.. 2.1 2.1 44.7

91. 2. 4.3 4.3 48.9

92. 2. 4.3 4.3 53.2

93. 1. 2.1 2.1 55.3

94. 2. 4.3 4.3 59.6

35. 2. 4.3 4.3 63.8

96. 4. 8.5 8.5 72.3

98. 1. 2.1 2.1 74.5

100. 2. 4.3 4.3 78.7

102. 2. 4.3 4.3 83.0

104. 3. 6.4 6.4 89.4

A-30



79.23 Attachment A-8
(Page 5 of 16)

108. 1. 2.1 2.1 91.5

113. 1. 2.1 2.1 93.6

114. 2. 4.3 4.3 97.9

117. 1. 2.1 2.1 100.0

TOTAL 47. 100.0 100.0

VALID CASES= 47
MISSING CASES= 0

MEAN= 88.2340 VARIANCE= 277.4006
STO. DEV= 16.6553 STD. ERR= 2.4294
MAXIMUM= 117.00CC MINIMUM= 51.0000
RANGE= 67.0000



79.23 Attachment A-8
HAPPY TALK EXPERIMENTAL STUDENTS 1979...80 ENGLISH ONLY (Page 6 of 16)

FREQUENCY

CODE

DISTRIBUTION FOR VARIABLE 1 3 (GAINS PEABODY )

RELATIVE ADJUSTED CUMULATIVE
ABSOLUTE FREQ FREQ FREQ

FREQ (PCT.) (PCT.) (PCT.)

25. 1. 2.1 2.1 2.1

4.23. 1. 2.1 2.1 4.3

16. 1. 2.1 2.1 6.4

".10. 1. 2.1 2.1 8.5

..9. 1. 2.1 2.1 10.6

7. 1. 2.1 2.1 12.8

...5. 1. 2.1 2.1 14.9
,

4. 2. 4.3 4.3 19.1

3. 1. 2.1 2.1 21.3

1. 1. 2.1 2.1 23.4

0. 1. 2.1 2.1 25.5

1. 2. 4.3 4.3 29.8

2. 3. 6.4 6.4 36.2

3. 1. 2.1 2.1 38.3

6. 1. 2.1 2.1 40.4

7. 2. 4.3. 4.3 44.7

8. 3. 6.4 6.4 51.1

13. 2. 4.3 4.3 55.3

15. 2. 4.3 4.3 59.6

16. 2. 4.3 4.3 63.8

19. /. 2.1 2.1 66.0
I

20. 3. 6.4 6.4 72.3

22. 4. 8.5 8.5 80.9

24. 1. 2.1 2.1 33.0

A-32



79.23 Attachment A-8
(Page 7 of 16)

25. 1 . 2.1 2.1 85.1.

26. 1. 2.1 2.1 87.2

29. 2. 4.3 4.3 91.5

35. 1. 2.1 2.1 93.6

36. 2 . 4.3 4.3 97.9

40. 1. 2.1 2.1 100.0

TOTAL 47 100.0 100.0

VALID CASES= 47
MISSING CASES= 0

MEAN= 10.2766 VARI ANC E= 236.2044
S TO. OEV= 15.3689 STO. ERR= 2.2418
MAXIMUM= 40.0000 MINIMUM= -.25.0000
RANGE= 66.0000



o

79.23 Attachment A-8
$APPY TALK CONTROL STUDENTS 1(279..80 ENGLISH ONLY (Page8 of 18)

FREQUENCY DISTRIBUTION FOR VARIABLE 4 1 (PRETEST PEABODY us)

RELATIVE ADJUSTED CU:IULATIVE
ABSOLUTE FREQ FREQ FREQ

CCOE FREQ (PCT.) (PCT.) (PCT.)

44. 1. 3.8 3.8 3.8

61. 1. 3.8 3:8 7.7

63. 1. 3.8 3.8 11.5

64. 2. 7.7 7.7 19.2

65. 1. 3.8 3.8 23.1

67. 1. 3.8 3.8 26.9

.68. 1. 3.8 3.8 30.8

69. 1. 3.8 3.8 34.6

72. 2. 7.7 7.7 42.3

75. 1. 3.8 3.8 46.2

76. 1. 3.8 3.8 50.0

78. 2. 7.7 7.7 57.7

79. 1. 3.8 3.8 61.5

80. 1. 3.8 3.8 65.4

85. 1. 3.8 3.8 69.2

87. 1. 3.8 3.8 73.1

92. L. 3.8 3.8 76.9

94. 2. 7.7 7.7 34.6

98. 1. 3.8 3.8 88.5

59. I. 3.8 3.8 92.3

106. 1. 3.8 3.8 96.2

108. 1. 3.8 3.8 100.0

TOTAL 26. 100.0 100.0

VALID CASES= 26

MISSING CASES= 0

MEAN= 78.3846 VARIANCE= 239.2862
STO. DEV= 15.4689 STD. ERR= 3.0337
MAXIMUM= 108.0000 MINIMUM= 44.0000
RANGE= 65.00CC A-34
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79.23 At tachment A-8
HAPPY TALK CONTROL STUDENTS 1979..80 ENGL I SH ONLY (Page 9 of 16)

FREQUENCY DI STR IBUT ION FOR VAR I ABL E # 2

RELAT IVE ADJUSTE0
ABSOLUTE FR EQ FREQ

CODE FR EQ (PCT.) (PCT.) -

( POSTTEST PE AdODY )

CUMULATIVE
FREC
(PCT.)

34. 1. 3.8 3.8 3.8

55. 1. 3.8 3.8 7.7

56. 1. 3.8 3.8 11.5

61. 1. 3.8 3.8 15.4

64. I. 3.43 3.8 19.2

65. 1. 3.8 3.8 23.1

67. 2 7.7 7.7 30.8

69. 1. 3.8 3.8 34.6

76. 3. 11.5 11.5 46.2

80. 1. 3.8 3.8 50.0

82. 2. 7.7 7.7 57.7

1. 3.8 . 3.8 61.5

86. 1. 3.8 . 65.4

87. 2. 7.7 7.7 73.1

91. 2. 7.7 7.7 80.8

98. I. 3.8 3.8 84:6

100. 1. 3.8 3.8 88.5

111. 1. 3.8 3.8 92.3

112. 1. 3.8 3.8 96.2

113. 1. 3.8 3.8 100.0

TOTAL 26. 100.0 100.0

VALID CASES= 26
MISSING CASES= 0

MEAN= 79.6538
STD. DEV= . 18.8360
MAXIMUM= 113.0000
RANGE= 80.0000

VARIANCE=
STO. ERR=
MINIMUM=

354.7954
3.6940

34.0000

A-35
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79.23

HAPPY TALK CONTRCL STUDENTS 197980 ENGLISH ONLY,
Attachment A-8
(Page 10 of 18)

FREQUENCY OISTRIBUTICN FOR VARIABLE # 3 (GAINS PEABODY

t

ABSOLUTE
COOE FREQ

74.

24.

20.

11.

S
7.

a.

7.

12.

13.

15.

17.

19.

22.

40.

46.

TOTAL

1.

1.

1.

2.

2.

1.

1.

1.

g.

1.

1.

1.

1.

1.

1.

1.

1.

1.

1.

2.

1.

1.

26.

VALIO CASES= 26

MISSING CASES= 0

MEAN= 1.26S2
STO. OEV= 22.5217
MAXIMUM= 46.0000
RANGE= 121.0000

RELATIVE
FREQ
(PCT.)

ADJUSTED
FREQ
(PCT.)

CUMULATIVE
FREQ
(PCT.)

3.8 3.8 3.8

3.8 3.8 7.7

3.8 3.8 11.5

7.7 7.7 19.2

7.7 7.7 26.9

3.8 3.8 30.8

4.8 3.8 34.6

3.8 3.8 38.5

7.7 7.7 46.2

3.8 3.8 50.0

3.8 3.8 53.8

3.8 3.8 57.7

3.8 3.8 61.5

3.8 3.8 65.4

3.8 3.8 69.2

3.8 3.8 73.1

3.8 3.8 76.9

3.8 3.8 80.8

3.8 3.8 84.6

7.7 7.7
:

92.3

3.8 3.8 96.2

3.8 3.8 100.0

100.0 100.0

VARIANCE= 525.4046
STD. ERR= 4.4953
MLNIMUM= ...74.0000

3
A-36



/ 79.23 Attachment A-8
PREX CONTROL STUDENTS 1979.'80 ENGLISH 9NLY (Page 11 of 16)

FREQUENCY DISTRIBUTICN FOR VARIABLE # 1 (PRETEST PEABODY )

,CODE
ABSOLUTE

FRE)

RELATIVE
.FREQ
(PCT.)

ADJUSTED
FREQ
(PCT.)

CUMULATIVE
FREC
(PCT.)

48. 1. 2.0 2.0 2.0

52. 1. 2.0 2.0 4.1

57. 1. 2.0 2.0 6.1

63. 1. 2.0 2.0 8.2

65. 1. 2.0 2.0 10.2

67. 1. 2.0 2.0 12.2
A

70. 1. 2.0 2.0 14.3

71. 1. 2.0 2.0 lo.3

,74. 2. 4.1 4.1 20.4

75. 1. 2.0 2.0 22.4

78. 1. 2.0 2.0 24.5

79. 1. 2..0 2.0 26.5

80. 1. 2.0 2.0 28.6

81. 1. 2.0 2.0 30.6

82. 1. 2.0 2.0 32.7

83. 5. 10.2 10.2 42.9

85. 1. 2.0 2.0 44.4i

90. 2. 4.1 4.1 49.0

92. 1. 2.0 2.0 51.0

94. 2. 4.1 4.1 55.1

96. 2. 4.1 4.1 59.2

97. 2. 4.1 4.1 63.3

98. 5. 10.2 10.2 73.5

99. 1. 2.0 2.0 75.5

100. 2. 4.1 4.1 79.6

A-37

3ct



79.23

^

Attachment A-8
(Page 12 cf 16)

101. 2. 4.1 4.1 83.7

103. 1. 2.0 2.0 85.7

109. 2. 4.1 4.1 89.8

112. 1. 2.0 2.0 91.8

113. 2. 4:1 4.1 95.9

116. 1. 2.0 2.0 98.0

118. 1. 2.0 2.0 100.0

OTAL 49. 100.0 100.0

VA 10 CASES= 49
'M SSING CASES= C

M AN= 88.6939 VARIANCE= 277.4252
S O. OEV= 16.6561 STO. ERR= 2.3794
MAXIMUM= 118.0000 MINIMUM= 48.0000
RANGE= 71.0000

A-38



79.23 Attachment A-8
PRE-K CONTROL STUDENTS as.' 1979..80 ENGL I SH ONLY (Page ii of 16)

F REQUENCY

CODE

DI STRI BUT ICN FOR VAR I ABLE # 2

R ELAT IVE ADJUSTED
ABSOLUTE FREQ FR EQ

FREQ (PCT.) (PCT.)

( POSTTEST as. PE ABOOY )

CUMULAT 1 VE
FREQ

(PCT. )

71. 1. 2.0 2.0 2.0

73. 1. 2.0 2.0 4.1

77. 1. 2 .0 2.0 6.1

.78. 1. 2.0 2 .0 8 .2

81. 1. 2.0 2.0 10.2

87. 2. 4.1 4.1 14.3

89. 2 . 4.1 4.1 18.4

90. 1. 2.0 2.0 20.4

91. 1. 2.0 2.0 22.4

92. 1. 2.0 2.0 24.5
,

s 98. 1. 2.0 2.0 26.5

100. 2. 4.1 4.1. -30.6

101. 5. 10.2 10.2 40.8

103.. .4.
o

ii8.2 8.2 s 49.0

105. 1: 2.0 2.0 51.0

107. .6. 12.2 12.2 63.3

,
.109. 2.- 4.1 4 .1 674.3

111. 2. 44. 4.1 71.4

114. 2 . 4.1 4.1 75.5

116. 2.. 4.1 4.1 79.6

121. 2. 4.1 4 .1 83.7

122. 3. 6.1 6.1 89.8

123. 1. 2.0 2.0 91.8

125. 1. 2.0 2.3 93.S

127. 1. 2 .0 2 .0 95.9

A-39

4 0



79.23 At tachment A-8
(Page 14 of 16 )

138. 1. 2.0 2.0 98.0

140. 1. 2.0 2.0 100.0

TOTAL 49. 100.0 100.0

VALID CASES= 49

_MISSING CASES= 0

MEAN= 104.6531 VARIANCE= 242.5230
STD. DEV= 15.5731 $TD. ERR= 2.2247
MAXIMUM= 140.0000 MINIMUM= 71.3000
RANGE= 70.0000



79.23 Attachment A-8

PREK CCNTROL STUDENTS 418111 197980 ENGLISH UNLY (Page 15 of 16)

FREQUENCY DISTRIBUTION FOR VARIABLE g 3 (UAINS PEABODY )

CODE
ABSULUTE

FREQ

RELATIVE
FREO
(PCT./

ADJUSTED
FREQ
(PCT.)

CUMULATIVE
FREQ
(PCT.)

*15. 1. 2.0 2.0 2.0

12. 1. 2.0 2.0 4.1

10. 1. 2.0 2.0 6.1

9. 1. 2.0 2.3 .8.2

1. 2. 4.1 4.1 12.2

2. 3. 6.1 6.1 18.4

3. I. 2.0 2.0 20.4

4. 1. 2.0 2.0 22.4

5. 1. 2.0 2.0 24.5

6. 1. 2.0 2.0 26.5

7. 1. 2.0 2.0 28.6

8. 1. 2.0 2.0 30.6

9. 2. 4.1 4.1 34.7

10. 2. 4.1 4.1 38.8

12. 2. 4.1 4.1 42.9

13. 2. 4.1 4.1 46.9

15. 2. 4.1 4.1 51.0

16. 2. 4.1 4.1 55.1

17. 1. 2.0 2.0 57.1

18. 1. 2.0 2.0 5.2

21. 2. 4.1 4.1 63.3

22. I. 2.0 2.0 65.3

23. 1. 2.0 2.3 67.3

24. 2.0 2.0 6S.4

A-41
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79.23 Attachment A-8 -

(Page 16 of 16)

25. 2. 4.1 4.1. 73.5

26. 2. 4.1. 4.1 77.6

27. 1. 2.0 2.0 79.6

29. 3. 6.1. 6.1 85.7

30. 2. 4.:. 4.1. 89.8

35. 1. 2.0 2.0 91.8

37. 1. 2.0 2.0 93.9

40. 1. 2.0 2.0 95.9
P

44. 1. 2.0 2.0 98.0

59. 1. 2.0 2.0 100.0

TOTAL 49. 100.0 100.0.

VALIC CASES= 49
MISSING CASPS=

MEAN= 15.9592 VARIANCE= 220.4566
STD. DEV= 14..8478 STO. ERR= 2.1.211
MAXIMUM= 59.0000 MINIMUM= -.15.0000
RANGE= 75.00CC



79.23

0104.

Attachment A-9

(Page 1 lf 4)

COMPARISON OF HAPPY'TALK PARTICIPANTS AND
EARLY CHILDHOOD PROGRAM CONTROLS TESTED IN ENGLISH

Variable Description

1 PPVT posttest scale score.

2 PPVT pretest scale score.

3 PPVT pretest score if Happy
Talk participant; 0, otherwise.

4 PPVT pretest score if Early
ChildWood Program participant;
0, 'otherwise. ,

5 1 if Happy Talk participant;
0, otherwise.

6 isif Early Childhood Program
participant;. 0, otherwise.



*** OUTPUT FROM PROGRAM REGRAN

PEABODY TESTING 1S7S-80 (HAW' TALK

PARAMETERS
COL 1- 5 = 6

COL 6-10 = S6
CCL = 3

COL 16-20 = 2

COI 21-25 = 1

DATA FORMAT = (A4,6F5.0)

INTERCORRELATION ANALYSI.

0
../.'>

1 MEANS 1 '2

.p- 96.6146 83.4375

SIGMAS 1 2

17.9318 15.9816

R MATRIX 1 2

1 1.0000 0.6028

2 0.6028 1.0000

3 -0.3701 -0.1893

4 0.5334 0.5138

5 ...0.4577 -0.3358

43
6 0.4577 0.3358

<,::-

-4

*** L.)

EXP. VS PRE-K CONTROL IN ENGLISH)

,.

3 4 5 6

38.1667 45.2708 0.4896 0.5104

3 4 5 6

40.0821 45.8749 0.4999 0.4999

3 4 5 6

-0.3701 0.5334 -0.4577 0.4577

-0.893 0.5138 -0.3358 0.3358 rt
fl3r?

CIO Po

1.000u -0.9397 U.9,23 -.0.9723
ID

fD

(.50.9397 1.0000 -.0.9665 0.9665
0 0
P11 rt

P'

0.9123 ...0.9665 1.0000 -1.0000
I

40

-.0.9723 0.9665 -.1.0000 1.0000 ig



MODEL 1 MI CRITERICN = 1

PREDICTORS = 6

R = 0.6615 = 0.4376

V BETA
3 1.3335
4 1..4085
5 s.0.3204
6 0.0725

REG. CGNST. =

0.5966
0.5506

(.11.4926
2.6015

53.2197

'MODEL 2 M2 CRITERION =

PREDICTORS = 2 5. 6
P = 2 RSO = 0.3633
P = 5 RSQ = 0.4368

R = 0.6609

V BETA
2 0.5061
5 ...0.2877
6 0.0

REG. CONST. =

1

RSQ 0.4368

0.5679
40.3218

0.0
54.283g

55 ITERATIONS.

Z I TERATIONS.



MODEL 3 M3 CR1TELCN = 1

PREDICTORS = 2.. 2
P = 2 RSQ = 0.3633

R = 0.6028 RSQ = 0.3633

V BETA 8
2 0.6028 0.6763

REG. CONST . 40.1839

V

.1 ITERATIONS.

F....TEST 1 MODEL 1 VS MODEL 2
RSQ FULL = 0.4376 MODEL 1

RSQ REDUCED =7.0..4368 MODEL 2
IFFERENCE = 0.0008

DFN = 1. DFD = 92. F.=RATI = 0.125 P 0.7252

a,

F....TEST 2 MODEL 2 VS MODEL 3
RSQ FULL = 0.4368 MODEL 2

RSQ REDUCED = 0.3633 MODEL 3

IFFERENCE = 0.0735
DfN = 1. UFO = 93. = 12.130 P 0.0011

4 8

0760

0761
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79.23
Instrument Oescription: Test of Aasic experiences (TOBE)

Brief description of the instrument:

The TOBE General Concepts test is one of a series of five standardized group tests
for young cnildren, and is particularly useful for ore-kinderearten zhildren, :teals

in the General Concepts Test are taken from other tests in the series; Mathematics.

Language, Science, And social Studies. Level K (pre-kindergarten) was ueed in tha

evaluation of the Early Childhood program.

To whom was the instrument administered?

All Title I Early Childhood students.

How many times was the instrument administered?

Twice, once as a pretest and once as a posttest.

When was the instrument administered?

October, 1979, and April, 1980.

Where vas the instrument admstered?

In the regular classroom, except at one school where an empty classroom was used.

Who administered the instrument?

The classroom teacher administered the test. Evaluation assistants acted as

proctors. with two proctors per administration.

4
What training did the administrators have?

The classroom teachers had an opportunity to read che manual and give a practice

test before actual testing. New teachers who had no prior experience in admin-
istering the test were given some training by the project evaluator.

Was the instrument administered under standardized conditions?

Teachers varied in their familiarity with test items and procedures. 71e resits
are invalid as a measure of general concepts development co the unknown extent
chat the early childhood teachers empnasized the oncepts measured by the TOke to
the exclusion of other important concepts.

Wers there oroblems with the instrument or :he administ=ation :hat might
affect the valtdiCv of the data ?

iariations in testing conditions (see aoove).

Who 'evelooed the instrument?

Margaret H. Moss, CTE/McGraw-(111.

'Alac reliability and 71lv tata are available on ':he inst-r-amenc!

The test publisher reports an alpha zoefficienc of .'9 for cne .1eneral Concepcs
Tests when given to Pre-:(indergarten scadencs. Local lnal-ses 'Pave shcwn

the pretest reliabilicv for low-income icudencs is supscanclailv lower.

Are :here norm data available for interpreting -.ne results!

Nacional aorns are available. The reference group _!onsiscs )f sporlximacelv

:hilaren in pupii ..-. and orivace schools. :c r.cs ): .:1-16ses

Data are provided for four 'C.S. regions. four :oTmunizv .inner-cLc7. roan.

suburban. and small zitv) and 1 ;rnde levels. Taples for scanuard scores, ;canines
and Precentiles are Provided.

B-2
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TEST OF BASIC EXPERIENCES

Furpose

The Test of Basic Experiences (TOBE) was used to answer the following
decision and evaluation questions for the Title I Evaluation Design.for

1979-80:

4.

Decision Qu3stion D4: What direction should Title I's efforts

in Early Childhood Education take?

Evaluation Question D4-1: Were the objectives of the Early

Childhood and Happy Talk Component met?

Upon completion of the 1979-80 school year, students in
the Early Childhood program in grade Pre-k will make the
following gains as measured by the Test of Basic Experiences
(General Concepts Test):

8% will gain 16 raw score points or more
41% will gain 11-15 raw score points
37% will gain 6-10 raw score points
11% will gain 2-5 raw score points
3% will gain 1 or fewer raw score points

Evaluation Question D4-2: How do Title I and Title I
Migrant early childhood classes compare in their achievement

gains from October to April as measured by the TOBE?

The TOBE was also used in.partial fullfilment of the requirements for

Information Needs 17 and 18 for the Annual Program Documentation.

Information Need 17: For each grade served by an instructional component,
what was the average gain from pre to post?

Information Need 18: Did the Title I program meet,its objectives?

-

Procedure'

The General Concepts Test of the Tests of Basic Experiences series was
administered to all students in the Title I Program's Early Childhood
classes in October, 1979, and April, 1980. The tests were administered
by the classroom teachers with the aid of two ORE staff members acting

as proctors. At the time of testing the class was divided into two groups
of ten students each. Each group left the classroom while the other was

tested. Students who were absent during the group testing sessions were
tested individually by their teachers.

c

B-3 .A1'



79.23

Prior to the testing, zts.vcral activities were used to prepare the teachers

and students. Teachers who had not given the test before met with the
prodect evaluator to discuss the administration of the TOBE. Also,

students were given practice tests before both the pretest and posttest.
A copy of the practice test and the instructions for giving it are
included as Attachment B-1. They were also given practice in using
the cardboard screens which were used during the testing to reduce the
impulse and opportunity to share answers.

The students' names, schools, sex, testing time, and item responses were

coded from the test booklets to coding sheets. After the results were

keypunched, they were scored and checked for coding accuracy using the
AISD computer. Rosters showing how well these students scored on the
test were sent to teachers following each testing. Frequency distributions
for pretest raw score, posttest raw score, and raw score gain were computed
for all students with valid pre- and posttest icores.

The scores of Migrant Pre-kindergarten program participants tested with
the TOBE irr October, 1979, and April, 1980,,were compared with the Titlel .

particinants' scores in order to evaluate the effectiveness of the

two programs.. Pre- and posttested scores for migrant students were
obtained as punched output from a file at the University of Texas at Austin.
(For details on the collection,of these scores see Appendix B in,the I

. Migrant Technical Report, publication number 79.09). The comparison of gains

made by the two groups was made using the linear models shown in Attachment B-2.

In addition to the analyses necessary to answer the above evaluation
questions and information needs, another analysis was done. This was

to compare the gains made.,by students in-each of the six Title I pre-K.

classes. This was done in hope that differences in achievement gains
might be related to differences in how the program was implemented in each

class as measured by the early childhood observations (Appendix G). The

linear models used to compare the classes are described in Attachment B-4.

Results

The results will be reported by question addressed..

Evaluation Question D4-1: Were the objectives of the Early Childhood

Program met?

Information Need 17: For each grade served by an instructional component,
what was the average ga!Jl from pre to post?

The Tex'as Education Agenc required stratified objectives for the 1979-80

school year. Figure 8-2 soows the gains made by the Title I pre-k
students compared with the ohjective. Stratified objectives cannot be
straightforwardly evaluted; however, it appears from a comparison of the
expected and the obtained gains that the students did not do as well as the

objective indicated they should.
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A comparison of the mean gains for 1978-79 and 1979-80 shows that the gain

was smaller in 1979-80 although the difference in performance is probably

not statistically significant. The average gains for 1978-79 and 1979-80

were 9.5 and 8.3 points respectively.

Evaluation Question D4-2: How do Title I and Title I Migrant early
childhood classes compare in their achievement gains frrm October to ,

April as measured by the TOBE?

Figure B-2 show the results of analyses equivalent to the analysis of

covariance. These analyses showed that Title I pre-K students made larger

gains than Title T migrant students. On the average, Title I students
scored about 2.8 points higher ofi the posttest than did Title I migrant

students with equivalent pretest scores. Attachment B-3 provides the

deyiled results. Figure B-3 graphically displays the results.

Interpretation of the results must be made with caution. The results

do not automatically lead to the conclusion that the Title I Program

is superior to the Migrant Program. One competing hypothesis is that
the differences between the predominant ethnic backgrouds of the two

groups might influence the outcome. *Specifically, the migrant pre-K

students are almost all Mexican Americans. It could be hypothesized that

their Spanish language background works against their making gains equivalent

to the predominantly Black Title I students. A series of linear models

were compared to test this hypothesis. The question was whether or not

knowledge of ethnic background (Mexican American vs Other) improves the

prediction of posttest scores from pretest and group membership (Title I

and Title I Migrant). The results showed that it did not. It would

appear that something about the instruction received by the migrant students

or some factors associated with their migrant status or both inhibited

. the gains they made during the school year.

q Added Question: Were the TOBE gains equal across Title I F^r1y Childhood

classes?

The results shown in Figure B-4 clearly show that the gains were not

equal. See Appendix G for a discussion of the relationship between gains

and the way in which instruction was provided in the classroom.
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Results Expected

Number Percent Percent Gains of...

10 10 8 16 or more raw score points.

23 23 41 11-15 raw score points

37 37 37 6-10 raw score points

23 23 11 2-5 raw score points

6 6 3 1 or fewer.raw score points

Pretest Mean = 10.7 N = 99
Posttest Mean = 19.0
Mean Gain = 8.3

Figure B-1. MEASUREMENT OF THE EARLY CHILDHOOD PROGRAM OBJECTIVE.

9

Test for Equivalent.

Pretest Posttest' Gain SlopeS . Interce94

Group N Mean SD Mean SD Mean ,

Title I 99 10.7 3.6 19.0 5.5/8.3 4.9

Migrant 74 10.1 3.4 15.8 4.5 5.7 4.0
1,169 0.028 0.86 1,170 16.219 <.001

Figure B-2. COMPARISON OF TITLE I AND MIGRANT PRE-K STUDENTS TESTED IN ENGLISH.

54



Figurc B-3. COMPARISON OF TOBE RAW SCORE GAINS BY TITLE I AND MIGRANT

PREKINDERGARTEN STUDENTS (N = 99, TITLE I; N = 74, MIGRANT).

.8-7
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..

Class N

Pretest Posttest
Gain

Test of Equivalent...
Slopes Intercepts

Mean SD Mean SD df

5,87

F

0.816

_P

0.54

df

5,97

F

13.14

P

.0001

1

2

3

4

5

6

18

17

15

11

18

20

10.2

13.1

8.0

11.5

11.7

10.0

3.2

3.3

2.7

2.9

3.3

4.2

21.4

20.2

11.1

17.3

22.5

19.7

6.2

2.9

3.5

4.1

3.8

3.9

11.2

7.2

3.1

5.8

10.8

9.7

Figure B-4. COMPARISON OF TOBE GAINS BY TITLE I EARLY CHILDHOOD CLASSES.



79.23
Attachment B-1
(Page 1 of 4)



79.23 Attachment B-1
(Page 2 of 4)

AUSTIN INDEPENDENT SCHOOL D/STRICT
Office of Research and Evaluation

October 1, 1979

TO: Title I Early Childhood Teachers

FROM: David Doss155:')

SUBJECT: Practice Materials For TOBE Testing

Enclosed are practice materials to help you prepare your students for

taking the TOBE. The following should be enclosed.

1 copy of the TOLE Examiner's Manual
1 set of instructions for practice testing
21 copies of the practice test.

Cardboard screens are also included for those who need them.

Please give your students a chance to practice a few days prior to the
testing. According to our schedule, we will be testing .n your class
on October at . Proctors from our office will arrive
approximately 15 minutes before the scheduled testing time. They will

bring all testing materials at that time.

Administer the practice test following the instructions on the attached
page. Be sure to use the cardboard screens during the practice testing.

Familiarize yourself thoroughly with the test manual, especially pages
16-17 and 30-32, before the date for pretesting.

Approved:

Approved:

Approved:

DD:lfs

Evaluator or Compensatory Education Programs

r7/7Ag7//e'
irector of Off ce of Resear and Evaluation

Director of Elementary Education

cc: Principals with Pre-K Classes
Lee Laws
Timy Baranoff
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GENERAL DIRECTIONS FOR ADMINISTERING THE TOBE PRACTICE TEST

1) When the group has settled in and you have everyone's attention,

SAY: I am going to give you a book.

Distribute to each child the appropriate test booklet. (Do not

distribute the pencils at this time. This will help to prevent

the children from making any premature marks on the test booklets).

2) When the group is ready to begin.

SAY: 7verybody has a book. It looks like this. See my

book. (Point to your booklet). Point to your book.

Good.

3 1

We are going to use the book to do some work. I will

teZZ you some rules you must follow. Pay attention

to these rules. You must not give your book to any-

body else. You must not show your book to anybody

else. You must not Zook at anybody else's ivok.
You must not talk. I want you to do everything I
tell you and do a very good job.

Open your book to the first page. Leave your book

like this on the table in front of you. Do not move

it.

Now I am going to give each of you a penciZ. Do not

pick tit up now. You must not make any marks in
your book until I show you how.

SAY: I am going to mark something. First, I am going

to show you how to mark. (Hold up the booklet

turned to the page which is numbered 01). Look

at the four boxes. (the examiner should point to

each box from left to right). See the box with

the cat. I am going to mark it with my pencil

like this. (take a long vertical mark through
the box showing the cat). See the mark I made.

Yaw pick up your pencii,and

(01) MARK THE BOX WITH THE CAT.

Allow enough
children are
Then,

SAY:

Make a mark like mine.

time for the children to mark. Check to see that all
making the correct mark and assist them if necessary,

Good. Put your pencil down. This is the cnly kind
of mark you can make in this book. Don't Take any

other kind of mark. This is not a coloring bock.

It is a marking book. If you want to change a 77(2.rk

a.;'.t.er you have made it, hold up your hand.

B-11
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F.

.
Turn the page. (.Check to see that all the Attachment B-1

children turn to the zorrect page). See the (Page 4 of 4)

four pictures. Look at all the pictures. Pick

up your pencil. Think carefully aDout what I

tell you to do.

(02) MARK THE ,BOX WITH THE TRE:

Allow time for the children to mark. Then,

SAY: Good. Put your pencil down. Turn the page. Pick

up your pencil and

(1) MARK THE BOX WITH THE PIG.

Put your penciZ down. Turn the page. Pick up

your pencil.

(2) MARK THE BOX WITH THE DOG.

Repeat the directions for turning pages and picking up and putting

down pencils at the appropriate places between directions for the

test items.

C3) MARK THE ELEPHANT.

(4) MARK THE AIRPLANE.

(.5) MARK THE CLOWN.

(6) MARK THE 8EAR.

(.7) MARK THE LADY.

(8) MARK THE CHRISTMAS TREE.

(.9) MARK THE TREE THAT FELL DOWN.

When the last item has been completed, ask your students to put down

their pencils, close their books and turn them over where they can

see the hand with the pencil.

You may review the tesi- with the students if you wish, making sure

they understood the directions and made the marks correctly.

6
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FREQUENCY DISTRIBUTION OF
PRETEST, POSTTEST, AND GAIN

SCORES FOR TITLE I PRE-KINDERGARTEN
STUDENTS WITH BOTH PRETEST AND POSTTEST

SCORES



79.23
PREK 1979.-33 vic:-.1")ST TrVIE RAW SC J)

FREQUENCY DISTQI.3.1T ION FOR VARIAP,LE t 1 (0Ri± TES,T TThiti

CODE

4.,
5.

6.

7.

8.

9.

10.

11.

12.

4

14.

15.

16.

17.

19.

20.

TOTAL

AISFILjTE
PoE.)

3.

4.

REL4TIVE
FRE(

( ()CT.)

3.3

4.0

'DJJST.:. )
FRE )

(PCT.)

3. )

4.:.)

C..) NLATIVE
FRE')

(PCT.)

3.)

7.1

?. 2.0 2.) 9.1

19. 15.2 15.2 24.2

5. 5.1 5.1 23.3 .

10. 10.1 10.1

9. 3.1 9.1 4:3.5

13.. 13.1 13.1 61.6

M. 8.1 3.1 6S.7

6.1 6.1 75.i

E. 6.1 6.1 31.3

A. 6.1 6.1 379

7. 7.1 7.1

3. 3.0 3.J

,k. 1.0 1.; 93.0

1. 1.0 . 1.') 1C)0.1

qq. 110..0 100.

VALID CASES= 9-)
,MISS INC CASFS=

MEAN= '0.7271 rz I NC E = 1. -311
STD. DEV= 3,-.1 17 SM. EPP= 3:.

MAXIMUM= 2 ).")) Al\IPIj%1= 4.:

RANGE=

Attachment 8-2
(Page 2 of 4)



79,23 Attachment B-2
1979...8) °REROST TO9E RA4 S,,ES (Page 3 of 4)

FREQUENCY DISTRMTION FOR VARIABLE 2 (V)STTCST m.. TOE

A9SCLITE
COOE FoE)

RELATIVE
F7P(;)

(4CT.)

40JUSTE)
FRE':

(PCT.)

CUMULATIVE
FRE.;

(PCT.)

7. 2. 2.0 2.1 2.0

8. 3. 3.0 3.0 , 5.1

9. 1. 1.0 1.) ..., 6.1

10. 5. 5.1 5.1 11.1

J. 2. 2.0 2.", 13.1

12. 2. 2.0 2.0 15.?

13. 2. 2.0 2.) 17.2

14. 1,. 2.0 2.1 19.2

15. 7. 7.1 7.1 1 26.3

16. 4, 4.0 4.1 30.3

17.. 9. 8.1 9.1 39.4

18. 5. 5.1 5.1 43.4

19. 5. 5.1 5.1 4E.5

20. 7. 7.1 7.1 55.f?

21. 5. 5.1 5.1 60.5

22. 7. 7.i 7.1 67.7

23. R, 3.1 8.1 75..?

24. . 5.1 5.1

25. ? . 3.1 Q . 1 3'3.r4

26. 5. 5.1 5.1 93.;

27. 4. 4. 0 4. )

2.( 2.:

TOTAL .0. 103.0 133.)

VALID CASES= 93

MISSING CASES=

MEAN= lq.3311
un. DEV= 9.5171
MAXIMUM= 2-3.1113

. RAN1E= 22.N)00

VA7.7IAT:E=
ST7:.-1`

A I*: I 'AU 1=
B-15 63
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PREK 1979...A0 2RFoonST 1.33E 1-,X04 SCES

FREQUENCY DISTRMIJI1N FOR VARIA3LE !! 3 (.SAINS TORE

CODE

PELATIVFI
A FREQRSOL)Tc

FREQ'. (PCT.)

.A0JUS1r...)

r (PCT.)

CUMULATIVE

(PCT.)

3. 1. 1.0 1.0 1.0.

2. 3. 3.0 3.0 4.3

O. P. 2.0 2.0 6.1

2. 1. 1.0 1.0 7.1

3. 7. 7.1 7.1 14.1

4. $3. 8.1 8.1 22.2

5. 7. 7.1 7.1 29.3

6. 10. 10.1 10.1 39.4

7. 7. 7.1 7.1

8. 5. 5.1 5.1 51.5

9. 7. 7.1 7.1 58.6

10. 8, 8.1 3.1 (.6.7

11. 1.1. 13.1 13.1 79.6

12. 4. 4.0 4.:) 33.3

13. 3. 3.0 3.3

14. '3. 3.0 1.) 3G.

16. 2. 2.0 2.0 91.3

17. 3. 3.0 3.0 (44.")

18. 4
-I 7.) ,.) )7.)

19. P 2.0 2. 3.

20. L. 1.) 1..- 11^..)

TOTAL 99. 110.3 1.7.)

VALI:3 CASES=
MISSING CASES=

MEAN= 3.3111
STD. DEV= 4.
MAXIMUM= 23.)-)))
RANGE= 74.10n.;

WV).P.T.E= ?i.Jh15

B-16
64
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COMPARISON OF TITLE I AND TITLE I MIGRANT STUDENTS
TESTED-IN ENGLISH WITH THE TOBE

Variables Description

1 TOBE raw score, April, 1980,

2 TOBE raw score, October, 1979.

3 TOBE raw score, October, 1979,
if Title I; 0, otherwise.

4 TOBE raw score, Occober, 1979,
if Title I Migrant; 0, otherwise.

.5 1 if Title I; 0, otherwise.



r11T'IUT F0i 011:1GR AM :iFGRANI *4 ;4.

T I TLF I /1 MIONT TOR CrIMPAR I SONS 191'141910

,,PARA4T11
COL i 5 = 5

COL 6N-10 = 171
COL 11.-15 = 3

COL 16-0 = 7

COL 210q = 1

DATA f nklA4 = ( A4,5F5.0)

(KI)S TI7T.: 1
;

INT FRCCP i-A-1 A T 1 ON ANAL YS I S.

MEANS 4 3 4

11. -10.4509 6.1387 4.11'1 )/1.;

SIGMAS 1

5.314 T 3.501 5.06?() ',- 't

It MA TI/ 1 X 1 4

1 1.0100 0.51)43 *i 40f) 70.1

2 1). 5c)41 1.0001) 9.4.15')

3 ).440f, 1.4350 .n100 mo , 1, # 1 1

4 --'). riti;) n.1 fli,"/

5 :1,?()99 0.4913

.0-)

0. Tv)]. -0



MODEL 1 f`11 CRItFRIOr = 1

PREDICTORS = 5

R = 0.5651

V RITA
3 ?144.i
4 0.7101
5 0.1(482

REG. CONST.

MODEL 2 :12

P.Sf) = 0.3104

0.7559
0.6057
2.1376
8.7835

CRITFR ION =

PkEDICTIIRS = 2.. 2
P = 2 RS() = 0.?543
P = 5 it SO = 0.1192

R = 0.5650

V TA

2 0.4'109
5 0.2559.

REG. CONS] .

PSQ

0.7:427
2.7'1,15
;1,4106

6 7

27 I TER AT IONS.

I TFR AT IGNS.



1401)EL 3 MI CR I T EP = 1

PREDICTOIzS = 2- 2
P 7 PSO = 0.2943

R = 0.504i RSQ .= 0.2543

V 3114 B

2 05043 0.7683
REG. Ce4SI. = 9.6177

1 ITFIZATICNS.

1-\

F-TEST 1 MODEL 1 VS MODEL 2.
RSQ FULL = 0.31q4 mnDEL
PSQ RFDUCi'D = 0.3192 MODEL 2

DIFFEPENCE = 0.0001
01-N = 1. DP) = 169.. F-PATIr = 0.02B

F.-TFST 2 kinurt ? vs mnDEL
RSO FULL = 0.31Q2
PSO RFOUCED = 0.2943 MODEL 3

OUTFRINCF = 0.1650
OFN = 1. Olt) = 170. F-VVITr = 16.219

68

I) = 0.9r..)/1
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TITLE I/TITLE I MIGRANT COMPARISON WITH ETHNICITY
(MEXICAN AMERICAN VS OTHER) AS A COVARIATE

Variable Description

1 TOBE raW score, April, 1980.

2 TOBE raw score, October, 1979.

3

4

5

6

TOBE raw score, October, 1979,
if Title I; 0, otherwise.

TOBE raw score, October, 1979,
if Title I Migrant; 0, otherwise.

1 if Mexican Aoerican; 0, otherwise.

1 if Title I; 0, otherwise.

Models

1 1 = + 3 + 4 + 5 + 6

2 1 = U + 2 + 5 +

3 1 = U + 2 + 6

4 1 = + 2 + 5

Comparisons:

a. Model 1 vs Model 2*: Test for equivalent slopes
for four groups (Mexican-American Title I, other
Title I, Mexican-American Migrant, and other
Migrant).

b. Model 2 vs Model 3: omparison intercepts with
ethnicity removed as a variable.

c. Model 2 vs Model 4: Comparison of intercpts with
Titi'e- I status removed as a variable.

Note that the R values for Models 1 and 2 are the same.
The program could not compute an F value under such
circumstances.

6 5



*** OUT PUT FROM PROGRAM RE GRAN ***

T ITLE I/MIGRANT MBE COMPARISONS 1979...1980

PARAMETERS
COL 1 5 = 6

COL 6.10 = 173
COL 1115 = 5

COL 1620 = 6

CCL 21..125 = 1

DATA FORMAT = I A4,6F5.01

I NT ERCORRELATION ANALYSIS.

MEANS 1 2 3 4 5 6

17.6474 10.4509 6.1387 4.3121 0.5318 0.5723

S IGMAS 1 2 3 4 5 6

R MATR I X

5.3347

1

3.5013

2

5.9626

3

5.4450

4

0.4990

5

0.4948

6

1 1.0000 0.5043 0.4406 0.1582 ..0.1424 0.2998

2 0.5043 1.0000 0.4350 0.1667 0.0414 0.0913

3 0.4406 0.4350 1.0000 ...0.8153 0.5940 0.8901

4 0.1582 0.1667 -.0.8153 1.0000 0.6771 0.9160

5 0.1424 0.0414 -.0.5940 0.6771 1.0000 0.7410

6 0.2998 0.0913 0.8901 0.9160 0.7410 1.0000

10



MODEL 1 M1 CRITERION = 1

PREDICTORS = 3. 6
R = 0.5665 RSQ = 0.3209

V BETA
3 0.8343 0.7464
4 0.7088 0.6944
5 0.0540 0.5778
6 0.2440 2.6305

REG. CONST. = 8.2584

MODEL 2 M2 CR I TERION = 1

32 ITERAT IONS.

PREDICTORS =
P = 2 RSQ =
P = 6 RSQ =
P = 5 RSQ =
P = 2 RSQ =
P = 5 RSQ =
P = 2 RSQ =
P = 5 RSQ =
P = 2 RSQ =

R = 0.5665

V BETA

2. 2 5 6
0.2543
0.3192
0.3201
0.3206
0.3208
0.3209
0.3209
0.3209

RSQ = 0.3209

B

8 I TERAT IONS.

2 0.4745 0.7230
5 0.0577 0.6164
6 0.2997 3.2315

REG. CONST . = 7.9144

7 1



MODEL 3 M3 CRITERION =

PREDICTORS = 2'. 2 6 6
P = 2 RSQ = 0.2543
P = 6 RSQ = 0.3192

R = 0.5650 RSQ = 0.3197

V BETA
2 0.4809
6 0.2559

REG. CONST. =

0.7327
2.7595
8.4106

MODEL 4 M4 CRITERION = 1

PREDICTORS = 2.. 2 5 5
P = 2 RSQ = 0.2543
P = 5 RSQ = 0.2810

R = 0.5301

V BETA
2 0..5110
5 0.1635

REG. CONST. =

RSQ = 0.2810

0.7787
.1.7483
10.4395

2 ITERAT IONS.

2 I TERAT IONS.

F.sT EST 1 MODEL 2 VS MODEL 3
RSQ FULL = 0.3209 MODEL 2

RSQ REDUCED = 0.3192 MODEL 3
DIFFERENCE = 0.0017
DFN = 1 OFD = 169. FRAT IO = 0.422 P = 0.5241

FDTEST 2 MODEL 2 VS MODEL 4
R SQ FULL = 0.3209 MODEL 2
RSQ REDUCED = 0.2810 MODEL 4
DIFFERENCE = 0.0399
OFN = 1. DFD = 169. FsRAT I = 9.942 P = 0.0023



79.23 Attachment 8-5
(Page 1 of 19)

FREQUENCY DISTRIBUTIONS OF
TOBE P"-'EST, POSTTEST, AND
GAIN SCORES BY TITLE I
EARLY CHILDHOOD CLASS

3
B-25



79.23 At ac hmen t B-5
ISTRIBUTION OF 79...80 TOBE SCORES FOR CLASS I11 (Page 2 of 19)

F REQUENCY DI STR I BUT ION FOR VAR I ABLE # 1 ( TUBE PRETEST SCORE )

ABSOLUTE
-CODE FREQ

RELATIVE
FREQ

(PCT. )

ADJUSTED
FREQ

( PCT. )

CUMULATI VE
FREQ

(PCT. )

5. 1. 5.6 5.6 5.6

7. 4. 22.2 22.2 27.8

8. 1. 5.6 5.6 33.3

9. 2. 11.1 11.1 44.4

10. 2. 11.1 11.1. 55.6

11. 3. 16.7 16.7 72.2

13. 2. 11.1 11.1 83.3

14. 1. 5.6 5.6 88.9

16. 2. 11.1 11.1 100.0

TOTAL 18. 100.0 100.0

VALID CASES= 18
MISS ING CASES= 0

MEAN= 10.2222 VAR I ANC E= 10.3007
STD. DEV= 3.2095 STD. ERR= 0.7565

AXIMUM= 16.0000 MINI MUM= 5.0000
RANGE= 12.0000



79.23 Attachment 8-5
D ISTR IBUT ION OF 79..80 TUE SCORES FOR CLASS #1 (Page 3 of 19)

FREQUENCY DI STRIBUT ION FOR VAR I ABLE 4 2

REL AT IVE ADJUSTED
ABSOLUTE FR EQ FREQ

CODE FREQ (PCT.) ( PCT. )

( TOBE POSTTEST SCORE )

CUMULATIVE
FREQ

( PCT. )

8. 1. 5.6 5.6 5.6

10. 1. 5.6 5.6 11.1

12. 1. 5.6 5.6 16.7

16. 1. 5.6 5.6 22.2

18. 1. 5.6 5.6 27.8

21. 2. 11.1 11.1 38.9

22. 1. 5.6 5.6 44.4

23. 2. 11.1 11.1 55.6

24. 1. 5.6 5.6 61.1

25. 1. 5.6 5.6 66.7

26. 2. 11.1 11.1. 77.8

27. 2. 11.1 11.1 88.9

28. 2. 11.1 11.1. 100.0

TOTAL 18. 100.0 100.0

VALID CASES= 18
MISSING CASES= 0

MEAN= 21.3889 VAR I ANCE= 38.6046
S TO. DEV= 6.2133 STD. ERR= 1.4645
MAXIMUM= 28.0000 MINIMUM= 8.0000
R ANGE= 21.0000



79.23 Attachment B-5
0 ISTRI BUT ION OF 79...80 TUBE SCORES FOR CLASS #1 (Page 4 of 19)

FREQUENCY DISTRIBUTION FOR VAR I ABLE # 3

RELAT I VE ADJUST E0
ABSOLUTE FREQ FREQ

CODE FREQ ( PCT.) (PCT. )

( TOBE GAIN SCORE )

CUMULATIVE
FREQ

( PCT. )

...2. 1. 5.6 5.6 5.6

3. 1. 5.6 5.6 11.1

5. 1. 5.6 5.6 16.7

6. 1. 5.6 5.6 22.2

8. 2. 11.1 11.1 33.3

9. 2. 11.1 11.1 44.4

10. 1. 5.6 5.6 50.0

11. 2. 11.1 11.1 61.1

13. 1. 5.6 5.6 66.7

16. 1. 5.6 5.6 72.2

18. 2. 11.1 11.1 83.3

19. 2. 11.1 11.1 94.4

20. 1. 5.o 5.6 100.0

TOTAL 18. 100.0 100.0

VALI 0 CASES= 18
MISS ING CASES= 0

MEAN= 11.1667 VAR I ANC E= 38.6176
STD. DEV= 6.2143 STD. ERR= 1.4647
MAXIMUM= 20.0000 MINIMUM= -.2.0000
RANGE= 23.0000



79.23 Attachment B-5
0 ISTR IBUT ION OF 79110 TOSE SCORES FOR CLASS #2 (Page 5 of 19)

FREQUENCY DISTRIBUTION FOR VARIABLE ii 1 ( TOBE, PRETEST SCORE )

ABSOLUTE
CODE FREQ

RELATIVE
FREQ

(PCT.)

ADJUSTED
FREQ
(PCT.)

CUMULATIVE
TREQ
(PCT.)

6. 1. 5.9 5.9 5.9

8. 1. 5.9 5.9 11.8

10. 1. 5.9 5.9 17.6

11 . 2. 11.8 11.8 29.4

12, 3. 17.6 17.6 47.1

14. 2. 11.8 11.8 58.8

15. 3. 17.6 17.6 76.5

16. 3. 17.6 17.6 94.1

19. 1. 5.9 5.9 100.0

TOTAL 17. 100.0 100.0

VALID CASES= 17
MISSING CASES= 0

MEAN= 13.0588 VARIANCE= 10.6838

STD. DEV= 3.2686 STD. ERR= 0.7928
MAXIMUM= 19.0000 MINIMUM= 6.0000
RANGE= 14.0000



79.23 Attachment B-5
0 ISTR IBUT ION OF 7980 TOB E SCORES FOR CLASS it2 (Page 6 of 19)

FREQUENCY DI STRIBUT ION FOR VAR I ABLE # 2

REL ATI VE ADJUSTED
ABSOLUTE FREQ FREQ

CODE FREQ (PCT. ) ( PCT. )
,

( TOBE POSTTEST SCORE )

CUMULA TI VE
FREQ
PCT. )

16. 1. , 5.9 5.'0 5.9

17. 3. . 17.6 17.6 23.5

18. 1. 5.r; 5.9 29.4

19-. 2. 11.8 11.8 41.2

20. 4. 23.5 23.5 64.7

22. 2. 11.8 11.8 76.5

23. 1. 5.9 5.9 . 82.4

24. 1. 5.9 5.9 88.2

25. 2. 11.8 11.8 100.0

TOTAL 17. 100.0 100.0

VALID CASES= 17
MISSING CASES= 0

MEAN= 20.2353 VARIANCE= 8.1912
STD. DEV= -2.8620 STD. ERR= 0.6941
MAXIMUM= 25.0000 MINIMUM= 16.0000
RANGE= 10.0000



,

79.23 Attachment B-5
ISTRIBUTI ON OF 790.80 TM:1E SCORES FOR CLASS fi 2 (Page 7 of 19)

-FREQU ENCY

CODE

DI STR IBUT ION FOR VAR I ABLE N 3

REL AT IVE ADJUSTED
ABSOLUTE FREQ FREQ

FREQ ( PCT. ) (PCT. )

( TUBE GAI N SCOR E

CUMULATI VE
FREQ

( PCT.

2. 1. 5.9 5.9 5.9

3. 1. 5.9 5.9 11.8

4. 2. 11.8 11.8 23.5

5. 2. 11.8 11.8 35.3

6. 3. 17.6 17.6 52.9

7. 5.9 5.9 58.8

9. 2. 11.8 11.8 70.6

10. 1. 5.9 76.5

11. 3. 17.6 17.6 94.1

13. 1. 5.9 .5.9 100.0

TOTAL u 17 100.0 100.0

VALID CASES= 17
MISSING CASES= 0

MEAN= 7.1765 VAR I ANCE= 10.6544
S TO. DEV= 3.2641 STD. ERR= 0.7917
M AX IMLJM = 13.0000 MINIMUM= 2.0000
R ANG E= 12.0000



71.23 Attachment B-5
OISiRIBUTION OF 79.$80 TOSE SCORES FOR CLASS #3 (Page 8 of 19)

FREQUENCY DI STRIBUTION FOR VAR IABLE 4 I.

RELATIVE ADJUSTED
ABSOLUTE FREQ FREQ

CODE FREQ (PCT.) .(PCT.)

TOBE PRETEST SCORE )

CUMULATIVE
FREQ
(PCT.)

4. 1. 6.7 6.7 6.7

5. 1. 6.7 6.7 13.3

6. 1. 6.7 20,0

7. 5. 33.3 31.3 53.3

8. 1.. 6.7 6.7 60.0

9. 1. 6.7 6.7 66.7

10. 3. 20.0 20.0 86.7

11. 1. 6.7 6.7 93.3

12. 1. 6.7 6.7 100.0

TOTAL 15. 100.0 100.0

VALID CASES= 15
MISSING CASES= 0

MEAN= 8.0000 VARIANCE= 5.1429
STD. DEV= 2.2678 STD. ERR= 0.5855
MAXIMUM= 12.0000 MINIMUM= 4.0000
RANGE= 9.0000.



79.23 Attachment B-5
ISTR IBUT ION OF 79...80 TOBE SCORES FOR CLASS #3 (Page 9 of 19)

FREQUENCY DI STR IBUTI ON FOR VAR I ABLE Of 2 ( TOBE POSTTEST SCORE )

REL AT 1 VE ADJUSTED CUMULATI VE
ABSOLUTE FREQ FREQ FREQ

CODE FR EQ (PCT.) ( PCT. ) ( PCT. )

7.

a.

9.

10.

11.

12.

13.

16.

17.

18.
,

TOTAL

VALID CASES=
M ISSING CASES= 0

2. 13.3 13.3 13.3

2. 13.3 13.3 26.7

1 . 6.7 6.7 33.3

3. 20.0 20.0 53.3

2. 13.3 13.3 66.7

1. 6.7 6.7 73.3

1. 6.7 6.7 80.0

1. 6.7 6.7 86.7

1. 6.7 6.7 93.3

1. 6.7 6.7 100.0

15. 100.0 100.0

15

MEAN= 11.1333 VAR I ANC E= 12.2667
STD. DEV= 3.5024 STD. ERR= 0.9043
M AXIMUM= 18.0000 MINIMUM= 7.0000
RANGE= 12.0000



79.23 Attachment 13-5

0 ISTR IBUT ION OF 79.480 TORE SCORES FOR CLASS #3 . (Page 10 of 19)

FREQUENCY DI STR IBUT ION FOR VAR I ABLE # 3 ( TOSE GAIN SCORE ) ,

RE1 AT I VE AVJUST ED CUMULATI VE
ABSOLUTE FREQ FREQ FREQ

CODE FREQ ( PCT. ) (PCT. )` ( PCT. )

N.3. 1. 6.7 6.7 6.7

N.2. 2. 13.3 13.3 20.0

0. 2. 13.3 13.3 33.3

3. 3. 20.0 20.0 53.3

4. 3. 20.0 20.0 73.3

5. 1. 6.7 6.7 80.0

7. 1. 6.7 6.7 86.7

9. I.. 6.7 6.7 93.3
t

12. 1. 6.7 6.7 100.0

TOTAL 15. 100.0 100.0

VALID CASES= 15
MISSING CASES= 0

MEAN= 3.1333
510. DEV= 4.1725
MAXIMUM= 12.0000
RANGE= 16.0000

VARI ANCE=
STD. ERR=
MINIMUM=

17.4095
1.0773

-N3.0000



.' 79.23 Attachment 3-5
DISTRIBUTION OF 79...80 TOFIE SCORES FOR CLASS 114 (Page 11 of 19)

FREQUENCY DISTR IBUTI ON FOR VAR I ABLE ti 1

RELATIVE ADJUSTED
A8 SOCUTE FR EQ FREQ

CODE FREO ( PCT . ) (PCT. )

( TOSE PRETEST SCORE )

CUMULATIVE
FRED

( PCT. )

d.P. 1. 9.1 9.1 9.1

9. 2. 18.2 18.2 27.3

10. 2. 18.2 18.2 45.5

11. L. 9.1 9.1 54.5

12. 1. 9.1 9.1 63.6

L. 1
... 18.2 48.2 81.8

15. 1. 9.1 9.1 90.9

IT. i.
..

9.1 9.1 100.0

TOTAL 11. 100.0 100.0

VALID CASES= 11

'hilISSING CASES=. 0

MEAN= 11 .4545
TD. DEV= 2.9108

MAXIMUM= 17.0000
R ANGE= 14.. 0000

VAR IANC
STD. ERR=
MINIMUM=

8.4727
0.8776

7.0000



79.23
DISTRIBUTION OF 74380 TOSE SCORES FOR CLASS V+

Attachment B-5
(Page 12 of 19)

FREQUENCY DISTRIBUTION FOR VARIABLE # 2

RELATIVE ADJUSTED
ABSOLUTE FREQ PREQ

CODE FREQ (PCT.) (PCT.)

LTOBE POSTTEST SCORE )

CUMULATIVE
FREQ
(PCT.)

10. 1. 9.1 9.1 9.1

14. 1. 9.1 9.1 18.2

15. 4. 36.4 36.4 54.5

19. 1. 9.1 63.6

21. 2. 18.2 18.2 81.8

22. 1. 9.1 9.1 90.9

23. 1. 9.1 9.1 100.0

TOTAL 11. 100.0 100.0

VALID CASES= 11

MISSING CASES= 0

MEAN= 17.2727 VARIANCE= 17.0182
STD. DEV= 4.1253 STD. ERR= 1.2438
MAXIMUM= 23.0000 MINIMUM= 10.0000
RANGE= 14.0000



79.23
ISTRIBUT ION OF 7980 TUBE SCORES FOR CLASS 114 (Page 13 of 19)

Attachment B-5

FREQUENCY DI STR IBUTION FOR VARIABLE # 3

RELAT IVE ADJUSTED
ABSOLUTE FREQ FREQ

CODE FREQ (PCT.) ( PCT. )

TOBE GAIN SCOR E

CUMULATIVE
FREQ
PCT. )

3. 2. 18.2 18.2 18.2

4. 3. 27.3 27.3 45.5

6. 3. 27.3 27.3 72.7

7. 1. 9.1 9.1 81.8

10. 1. 9.1. 9.1 90.9

11. 1. 9.1 9.1 100.0

TOTAL 11. 100.0 100.0

VALID CASES= 11
M ISSING CASES= 0

MEAN= 5.8132 VARIANCE= 7.1636
STD. DEV= 2.6765 STD. ERR= 0.8070
MAXIMUM= 11.0000 MINIMUM= 3.0000
RANGE= 9.0000



79.23 Attachment B-5
D ISTR I BUT ION OF 79..80 TOBE SCORES FOR CLASS #5 (Page 14 of 19)

FREQUENCY DI STR IBUT ION FOR VAR I ABL E # 1 ( TOBE PRETEST SCORE )

RELATIVE ADJUSTED CUMULATIVE
ABSOLUTE FR EQ FREQ FREQ

CODE FREQ (PCT.) ( PCT. ) ( PCT. )

7. 2. 11.1 11.1 11.1

8. 1. 5.6 5.6 16.7

9 . 3. 16.7 16.7 33.3

10. 1. 5.6 5.6 38.9

11. 3. 16.7 16.7 55.6

12. 1. 5.6 5.6 61.1

13 . 1. 5.6 5.6 66.7

14. 1. 5.6 5.6 72.2

15. 2. 11.1 11.1 83.3

16. 1. 5.6 5.6 88.9

17. 2. 11.1 11.1 100.0

TOTAL 18. 100.0 100.0

VALID CASES= 18
MISS ING CASES= 0

M EAN= 11.7222 VARIANCE= 11.0359
STD. DEV= 3.3220 STD. ERR= 0.7830
MAXIMUM= 17.0000 MINI MUM= 7.0000
R ANGE= 11.0000

Se

3-38



79.23 Attachment 3-5

0 ISTR IBUT ION OF 79..80 TOB E SCORES FOR CLASS #5 (Page 15 of 19)

F REQUENCY DI S TR IBUT ION FOR VARI ABLE # 2 (TOBE POSTTEST SCORE )

ABSOLUTE
CODE FR EQ

RELAT IVE
FREQ

(PCT.)

ADJUSTED
FREQ

( PCT.)

CUMULATIVE
FREQ

( PCT. )

15. 1. 5.6 5.6 5.6

17. 2. 11.1 11.1 16.7

18. 1. 5.6 5.6 22.2

19. 1. 5.6 5.6 27.8
3

21. 1. 5.6 5.6 33.3

22. 2. 11.1 11.1. 44.4

23. 1. 5.6 5.6 50.0

24. 1. 5.6 5.6 55.6

25. 3. 16.7 16.7 72.2

26. 3. 16.7 16.7 88.9

27. 2. 11.1 11.1 100.0

TO TAL 18. 100.0 100.0

V ALI 0 C ASES= 18
MISS ING CASES= 0

MEAN= 22.5000 VARI ANC E= 14.7353
S TD. DEV= 3.8387 STD. ERR= 0.9048
MAXIMUM= 27.0000 MINIMUM= 15.0000
R ANGE= 13.0000



79.23 Attachment B-5
D ISTR IBUT ION OF 79...80 TOBE SCORES FOR CLASS #5 (Page 16 of 19)

FREQUENCY DISTR IBUTI ON FOR VAR I ABLE # 3 ( TOBE GAIN SCORE

RELAT I VE ADJUSTED CUMUL ATI VE
ABSOLUTE FREO FREQ FREQ

CODE FREQ (PCT. ) (PCT. ) ( PCT. )

6. 1. 5.6 5.6 5.6

8. 3. 1.6.7 16.7 22.2

9. 2. 11.1 11.1 33.3

10. 4. 22.2 22.2 55.6

11. 3. 16.7 16.7 72.2

12. 1. 5.6 5.6 77.8

14. 2.. 1.1.1 1.1.1 88.9

16. 1. 5.6 5.6 94.4

17. 1. 5.6 5.6 100.0

TOTAL 18. 100.0 100.0

V ALI 0 CASES= 18
M ISSING CASES= 0

MEAN= 10.7778 VAR I ANCE= 8.4183
ST0. DEV= 2.9014 STD. ERR= 0..6839
MAXIMUM= 17.0000 MINIMUM= 6.0000
RANGE= 12.0000



?9.23 At tachment 8-5
D ISTR IBUT ION OF 79..80 TOBE SCORES FOR CLASS it6 Page 17 o 19)

FREQUENCY DISTRIBUTION FOR VARIABLE # 1

RELAT IVE ADJUSTED
ABSOLUTE FREQ FR EQ

CODE FR EQ (PCT.) I PCT. I

i TOBE PRETEST SCORE I

CUMULATIVE
FREQ

( PCT. 1

4. 2. 10.0 10.0 10.0

5. 2. 10.0 10.0 20.0

7. 3. 15.0 15.0 35.0

8. 1 . 5.0 5.0 40.0

9. 2. 10.0 10.0 50.0

11. 3. 15.0 15.0 65.0

12. 2. 10.0 10.0 75.0

13. 1 . 5.0 5.0 80.0

14. 2. 10.0 10.0 90.0

16. 1 . 5.0 5.0 95.0

20. 1 . 5.0 5.0 100.0

TOTAL 20. 100.0 100.0

VALID CASESz-- 20
MISS ING CASES= 0

MEAN= 9.9500 VARY ANCE= 13.0500
TO. DEV= 4.2485 STD. ERR= 0.9500

MAXI MUM= 20.0000 MINIMUM= 4.0000
RANGE= 17.0000



79.23 Attachment B-5
I STR I BUT ION OF 7980 TORE SCORES FOR CLASS #6 (Page 18 of 19)

F REQUENCY DI STR IBUT ION FOR VAR I ABL E # 2

RELAT IVE ADJUSTED
ABSOLUTE FREQ FR EQ

CODE FREQ ( PCT .) ( PCT. )

( TORE POSTTEST SCORE )

CUMULATIVE
FREQ

( PCT. )

13. 1. 5.0 5.0 5.0

14. 1. 5.0 5.0 10.0

15. 2. 10.0 10.0 20.0

16. 1. 5.0 5.0 25.0

17. 2. 10.0 10.0 35.0

18. 1. 5.0 5.0 40.0

19. 1. 5.0 5.0 45.0

20. 3. 15.0 15.0 60.0

22. 1. 5.0 5.0 65.0

23. 3. 15.0 15.0 80.0

24. 2. 10.0 10.0 90.0

25. 2. 10.0 10.0 100.0

TOTAL 20. 100.0 100.0

VALID CASES= 20
MISSING CASES= 0

MEAN= 19.6500 VARI ANCE= . 14.9763
S TO. DEV= 3.8699 STD. ERR= 0.8653
MAXIMUM= 25.0000 MINIMUM= 13.0000
R ANGE:= 13.0000

ff.1

42



79.23 Attachment B-5

ISTRIBUT ION OF 79.'030 TOBE SCORES FOR CLASS 1/6 (Page 19 of 19)

FREQUENCY

CODE

DI STRIBUT ION FOR VARIABLE 1 3

RELATIVE AOJUSTED
ABSOLUTE FREQ FREQ

FREQ ( PCT .) ( PCT. )

( TOBE GAIN SCORE

CUMULATIVE
FREQ

(PCT. )

5. 3. 15.0 15.0 15.0

6. 2. 10, 0 10.0 25.0

7. 4. 20.0 20.0 45.0

10. 1. 5.0 5.0 50.0

U. 4. 20.0 20.0 70.0

12. 2. 10.0 10.0 80.0

13. 1. 5.0 5.0 85.0

14. 1. 5.0 5.0 90.0

17. 2. 10.. 0 10.0 100.0

TOTAL 20. 100.0 100.0

VALI 0 CASES= 20
MISSING CASES= 0

MEAN= 9.7000
S TO. DEV= 3.8127
M AXI MUM= 17 .0000
RANGE= 13.0000

VAR I ANC E= 14.5368
STO. ERR= 0.8526
MINIMUM= 5.0000



79.23 Attachment B-6
(Page 1 of 4)

COMPARISON OF TOBE GAINS BY TITLE I EARLY CHILDHOOD CLASSES

Variable Description

1 TOBE raw score, April, 1980.

2 TOBE raw score, October, 1979.

3

4

5

6

7

9

10

11

12

13

TOBE raw score, October, 1979,
if in Class 12; 0, otherwise.

TOBE raw score, October, 1979,
if in Class 1/1; 0, otherwise.

TOBE raw score, October, 1979,
if in Class #4; 0, otherwise.

TOBE raw score, October, 1979,
if in Class #3, 0, otherwise.

TOBE raw score, October, 1979,
if in Class #5, 0, otherwise.

TORE raw score, October, 1979,
if in Class #6, 0, otherwise.

Group membership: 1 if Class #2;
0, otherwise.

Group membership: 1 if Class Y1;
0, otherwise.

Group membership: 1 if Class 44:

0, otherwise.

Group membership: 1 if Class #3:
0, otherwise.

Group membership: 1 if Class
0, otherwise,

Group membership: I if Class 46;

0, otherwise.

B-45 92



*40* OUTPUT FROM PROGRAM REGRAN **

GAINS BY CLASS "" TOBE 79+80 TITLE I PRE+K STUDENTS

PARAMETERS
COL 1" 5 a 14

COL 6+10 a 99
COL 11+15 a 3

COL 16+20 a 2

COL 21+25 a

DATA FORMAT a 1A4,14F5.0/
0660

INTERCORRELATION ANALYSIS.

MEANS 1 2 3 4 5 6 7 a 9 10

19.0303 10.7213 1.8586 2.2424 1.272/ 1.2121 2.1313 20101 0.1818 0.1717

MEANS 11 12 13 14

0.1111 0.1515 0.1818 0.2020

SIGMAS 1 2 3 4 5 6 7 a 9 10

5.4891 3.5924 4.1609 5.0972 3.7168 2.9925 4.7261 4.4073 0.3857 0.3771

S IGMAS 11 12 13 14

93

R MATRIX

0.3143

1

0.3586

2

0.3851

3

0.4015

4 5 6 7 a 9 10

1 1.0000 0.4896 0.2306 0.1203 +0.0643 +0.5827 0.3425 0.1248 0.2026 0.1000

2 0.4896 1.0000 0.0555 0.3798 0.1334 "0.2399 0.2365 0.1201 +0.0663 0.2955

3 0.2306 0.0555 1.0000 +0.1965 +0.1530 +0.1809 +0.2014 "0.2037 0.9475 +0.2034

4 0.1203 0.3198 +0.1965 1.0000 +0.1506 "0.1782 +0.1984 "0.2006 +0.2074 0.9662

5 +0.0643 0.1334 +0.1530 +0.1506 1.0000 "0.1387 +0.1544 +0.1562 +0.1614 +0.1559

6 +0.5821 +0.2199 +0.1809 ...0.1182 +0.1387 1.0000 +0.1827 +0.1847 +0.1909 +0.1844

1 0.3425 0.2165 +0.2014 "0.1984 +0.1544 +0.1821 1.0000 +0.2057 +0.2126 +0.2053

a

9

0.1248

0.2026

0.1201

+0.0t61

"0.2037

0.9415

+0.2006

+0.2074

+0.1562

+0.1614

+0.1847

"0.1909

+0.2057

"0.2126

1.0000

"0.2150

+0.2150

1.0000

+0.2077

+0.2146

rs.

rt
rt

09 11)

fP

10 0.1000 0.2955 +0.2034 0.9662 +0.1559 +0.1844 +0.2051 +0.2077 +0.2146 1.0000 ts.)

11 +0.1132 0.0116 +0.1579 "0.1555 0.9685 "0.1432 +0.1594 +0.1613 +0.1667 +0.1610 0
rt

12 0.6079 "0.3208 "0.1880 +0.1859 + 0.1447 0.9585 +0.1906 +0.1927 +0.1992 +0.1924
cm

13 0.2980 0.1306 +0.2106 +0.2074 +0.1614 "0.1909 0.9566 +0.2150 +0.2222 +0.2146

14 0.0568 +0.1089 "0.2247 +0.2214 +0.1123 +0.2038 +0.2269 0.9065 +0.2372 +0.2291



R MATRIX 11 . 12 ii 14

1 *0.1132 *0.6079 0.2980 0.0568

2 0.0716 *0.3208 0.1306 *0.1089

3 *0.1579 *0.1888 *0.2106 ...0.2247

4 -.0.1555 *0.1859 *0.2074 *0.2214

5 0.9685 *0.1447. *0.1614 *0.172il

6 ..0.1432 0.9585 *0.1909 *0.2038

7 ...0.1594 *0.1906 0.9566 *0.2269

8 *0.1613 *0.1927 *0.2150 0.9065

*0.1667 *0.1992 *0.2222 -0.2372

10 *0.1610 *0.1924 -0.2146 *0.2291

11 1.0000 *0.1494 *0.1667 *0.1779

12 *0.1494 1.0000 *0.1992 *0.2126

13 -0.1667 *0.1992 1.0000 *0.2372

14 -0.1779 *0.2126 *0.2372 1.0000

MODEL 1 MI

PREDICTORS 2

R 0.7530

V BETA

CRITERION = 1

3...14

RSQ a 0.5670 81 ITERATIONS.

3 0.4068 0.5367
4 0.3914 0.4215
5 0.6824 1.0078
6 0.0 0.0

0.7028 0.8162
8 0.3995 0.4976
9 0.0801 1.1404
10 0.0 0.0
11 =0.5148 =8.9924
12 =0.2144 =3.5881
13 =0.1262 =1.7954
14 0.0 0.0

REG. CONST. = 14.7271



A;

iMODEL 2 M2 CRITERION = I

PREDICTORS a 2= 2 9=14
P = 12 RSO = 0.3696
P = 2 RSO 0.4663
P a 11 RSO = 0.5121
P 10 RSQ a 0.5334
P 14 RSO = 0.5438
P = 13 RSQ = 0.5451
P = 11 RSQ = 0.5459
P 9 RSQ = 0.5464
P = 10 RSQ = 0.5466
P 12 RSQ = 0.5467
P = 14 RSQ a 0.5467
P 13 BSQ = 0.5467

R = 0.7394 RSO = 0.5467

V BETA 8

12

2
9

10
11

12
13
14

RFG.

Mona

0.3604 0.5507
0.0227 0.3233

-0.1655 =2.4092
-0.2540 =4.4370
...0.5693 ..8.7162
0.0424 0.6037

-.0.0959
CONST. = 15.4409

3 M3 CRITERION = 1

PREDICTORS
P = 2 RSQ

R a 0.4896

V BETA

2= 2
= 0.2397

RSQ a 0.2397

8

1

2 0.4896 0.7481
REG. CONST. a 11.0051

F.=TEST 1 MODEL 1 VS MODEL 2
RSQ FULL = 0.5670 MODEL I

RSQ REDUCED = 0.5467 MODEL 2
DIFFERENCE = 0.0201
DFN = 5. DK) a 87. F.=RATIO

f-TEST 2 MODEL 2 VS MODEL 3
RSO FULL a 0.5467 MODEL 2

RSQ REDUCED = 0.2397 MODEL 3

DIFFERENCE is 0.3070
OFN a 5. DFD = 97. F=RATIO

ITERATIONS.

ITERATIONS.

4 0.816 P 0 0.5427

9C

13.139 P = 0.0000
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Instrument bescription: Boehm Test of Basic Concepts

Brief description of the instrument:

The Boehm Test of Basic Concepts is designed to measure children's mastery of con-
cepts concidered necessary for achievement in the first year of school. The test c'

consists of fifty pictorial items arranged in order of increasing difficulty. Each

item consists of a set of pictures about which statements are read to the students.
Each statement briefly describes the pictures and asks the children 4o mark the one

that illustrates the concepts being tested.

To whom was the instrument administered?

All kindergarten sgudents in Austin I.S.D.

Hoy manv _times was the instrument administered?*

Twice, once as a pretest and once as a posttest.

When was the instrument administered?

/n September, 1979, to all AISD kindergarten students. In February, 1980, to all

kindergarten students in Title I schools.

Where was the instrument administered?

In the classrooms.

Who administered the instrument?

Classroom teachers.

What training did the administrators have?

Administrators had the opportunity to read the test manual. Additional training may

have been provided by the counselors or principals.

Was the instrument administered under standardized conditions?

Individual variations in administration procedures may have occurred, though

standard instructions were provided.

Were there problems with the instrument or the administration that might
affect the validity of the data?

Teachers tesced chair own classrooms.

Who developed the instrument?

Ann.G. Boehm. published by the Pgychological Corporation.

What reliability and validity data are available on the Instrument?
"

A split-half reliability coefficient, corrected by tne Spearman-Brown formula, of

.90 was obtained for kindergarten students administered Form A in the standardization
sample (all AISD testing uses Form A). No validity data is reported.

Are there norm data available for intertreting the results?

The standardization sample consisted of .low, middle. and high SES students from
kindergarten, first, and second grades itz 16 cities across the U.S. Percentiles
corresponding to raw scores are provided by grade and SES, for beginning and mid-

year testing.

c-2 98
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BOEHM TEST OF BASIC CONCEPTS

Purpose

The Boehm Test of Basic Concepts was used to answer the following decision

and evaluation questions for the Title I Evaluation Design for 1979-80:

Decision Question DI: t; more effective aoncentration on
students with the greatest needs necessary?

Evaluation Question D1-1% What Are the "effective Title I
eligibility" criteria at each school?

Evaluation Question D1-2: What uniform Districtwide criterion
would have identified the same number of students at each

_grade?

Evaluation Question D1-3: How many students sc6ring above
the 40th percentile were served by Title Il

Evaluation Question D1-4: 'How many students scoring-below
the 40th percentile were not served by Title I, Title I

Migrant, Title VII, Local/State Bilingual, or Special
'Educakion? .

ecision Question D2: How should Title I students be selected?

Evaluation QuestionsD2-3: If students. with invalid scores can

be identified, how many students would need to be retested in

Title I schools?

Decision Question D3: Should the Title I Reading Component be

modified? If so, how?

Evaluation Question D3-1: Were the objectives of the Title I

Reading Component met?

Upon completion of the 1979-80 school year, students in the

Reading program in grade K will make the following gains as
measured by the Boehm Test of Basic Concepts:

8% will gain 20 raw score points or more
27% will gain 14-19 raw score points
42% will gain 7-13 raw score points
19% will gain 1-6 raw score points
4% will show zero 3ain or less

C-3
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Evaluation Question D3-5: Were there differences in
achievement gains made by students served by

a. Title I reading teachers only,
b. Title I aides only, and
c. both Title I reading teachers and aides?

Decision Question D5: Should the Title I Extended Day Component

be continued, expanded, or revised? If so, how?

Evaluation Question D5-1: Were the objectives of the

Extended Day Component met?

Objsctives same as Reading Component.

Evaluation QuestiOn D5-2: Did the Extended Day participants
show greater gains than a matched group of participants in

the regular Title I Program at $anchez?

Evaluation Question -D5-3: How Cost effective was the Extended

Day Component compared with the regula.Title I program at

Sanchez?

,e

'Information Need 14: How many students in each school scored below each

ten percentile points on the Boehm, MRT, and CAT Reading and Math tests?

.Informapion Need 15: How many students would be eligible for Title

services for various combinations of criteria for campus and student

eligibility?

Information Need 17: For each grade served by an instructional component,

what was the average gain.from pre to post?

Information Need 18: Did the Title I program meet its objective?

Procedure
S.

The Boehm Test of Basic Concepts was administered by the Systemwide Testing
Program in all kindergarten classes in AISD during the fall of 1979, The

testing occurred SepterCaer 10-14, with makeups being given September 17-21.

Classroom teachers administered the test to their own students. Booklets

were then forwarded to ORE for scoring.

In the spring. kinaergarten classes in Title I schools, and one class at

Winn Elementary were posttested following the same procedures. Testing

occurred February 18-22, and the makeups were given February 25-27.

Detailed procedures are outlined in the Final Technical Report, Systemwide

Testing, publication number 79.14.

C-4
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tl

In addition, students who entered Title I schools after the September

testing ald did not have a comparable score were given the Boehm to

determine their Title I eligibility. The Boehm was also given to

students whom the teacher felt had received invalid test scores

in September.

Because so many analyses were made using the *Boehm data, procedures are

described briefly along with the results related to each evaluation

question.

Results

The Boehm results are presented by evaluation question or information

need.

Evaluation Questions (D1-1 through.D1-4):

The results relevant to these evaluation questions are reported in Appendix M

"1979-80 Nine-Week Reports."

Evaluation Question D2-3: If students with invalid scores can be identified,

how many students would need to be retested in Title I schools?

Students do not always apply themselves equally to a test. Boredom, dis-

ruption, illness, and other factors can act to make the scores some students

receive poor indicators of their true achievement levels.

The Rasch approach (Rasch, 1960; Wright, 1977) to test design allows the

computation of a student fit statistic to assess how well a student's res-

ponses fit the Rasch Model. In order to determine the distribution of the

student fit statistic for students taking the Boehm, a tape containing item

responses for each student tested in September was prepared for analyses.

The tape was taken to the University of Texas at Austin for analysis using

program RASCH of the PRIME system of computer programs (Veldman, 1978). The

tape was converted to UT code and saved on permanent file 605 as file

BOEHM. The item responses for students tested in English and Spanish

were Rasch calibrated separately. The Rasch ability estimates and student

fit statistics *were .dded to file BOEHM1.

Attachments C-1 and C-2 show the output from the Rasch calibration program

for those students tested in English and Spanish respectively.

Attachments C?3 and C-4 show the distribution of the student fit statistic when

rounded to two decimal places.

101
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The characteristics of the student fit statistic are no',: thoroughly

understood. Also, the distribution of scores is continuous. The re-

sulting lack of a clear dichotomy between good and bad response patterns
makes determinations about which students should be considered to have
invalid scores difficult. Inspection of Attachments C-1 and C-2 shows
that about 90% of the students tested in English had student fit statistics
elf 1.45 or less. About 90% of those tested in Spanish had scores of 1.37
or less. If one were to arbitrarily decide that one in ten students
should be retested because their score were likely invalid, then those
students with fit statistics greater than 1.45 (English) or 1.37 (Spanish)

would need to be retested. Attachments C-5 and C-6 show that in Title I
schools about 218 or 14% of the students tested in English would be retested,
and 12 or 11% of the students tested in Spanish would be retested. However,

only three Boehm retests were received from Title I schools this year and

only one of those had a fit statistic large enough to suggest the need for

retesting (1.70).

Evaluation Question D3-1: Were the objectives of the Title I Reading

Component met?

Stratified achievement objectives were required by the Texas Education.
Agency for the first time during the 1979-80 school year.- -The objective

for the AISD Reading Component was based on the previous performance by

Title I students. Students tested in English 'and Spanish were combined

for determining the expected gains. Figure C-1 shows the number and

percentage of Title I students making gains in each interval speciff.ed

in the objective. It is clear that overall, Title I students did better
than expected; however, given the nature of stratified objectives it is
hard to say much beyond that.

Figures C-2 and C-3 show the gains made by students tested in English and

Spanish separately. From these figures it appears that the students made

larger gains in English than in Spanish. Attachments C-7 through C-9

provide the frequency distributions used to create Figures C-1 through C-3.

Ffgure C-4 shows a comparison of the gains made by Title I kindergarten
students over the past four years. This year's gain shows a remarkable

increase over pvevious years. This year's gain also continues the trend

toward larger gains each year. Figure C-5 graphically displays the results.

It is interesting to speculate on possible reasons for the large jump in

the average raw score gain. Two possible factors are the number of studencs

served and the level of need of the students. In 1978-79 the Title I

Reading Program served 1112 kindergarten students. In 1979-80 the number

dropped to 857. Also, the students served this year clearly had greater
needs than those served in 1978-79. The 1978-79 mean pretest (25.3) was

at about the 20th percentile. This year's pretest mean (21.3) was at

about the 10th percentile. It may be that the increased gains are due to
providing more services to students with greater needs.
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Evaluation Question D3-5: Were there differences in achievement gains made

by students served by:

a. Title I reading teachers only,
b. Title I aides only, and
c. both TitIe I reading teachers and aides.

In preparing for the analyses relevant to the above question, the following

deCisions were made:

1. Only those students served in the same way for the first

two nine-weeks (roughly the time between pre- and posttesting)

were included.

2. Only students pre- and posttested in English were included.

The number of students pre- and posttested in Spanish was too

small for meaningful analysis.

Figure C-6 shows the results of the analyses. There appears to be no

, advantage for students served by a teacher at this grade level. The

analyses are reproduced in Attachment C-10.

--A.reletedquestion-was-a1so examined.

Were there differences in achievement gains made by students

served ill the

a. classroom only, and

b. reading lab only?

The results (see Figure C-7 and Attachment C-11) showed that the gains did

not differ depending upon the place the service was given.

Evaluation question D5-1: Were the objectives of the Extended Day Component

met?

Only six students served by the Extended Day Component had pre and post

Boehm scores. Therefore, it does not seem reasonable to assess the degree

to which the objectives were met. Figure C-12 shows the scores of the

participants.

Evaluation Question D5-2: Did the Extended DEy participants show greater

gains than a matched group of participants in the regular Title I Program

at Sanchez?

The small number of students with scores prohibited a meaningful comparison.

Also, two students were served at least one six-weeks-by the regular Title I

program and two more were above the Title I eligibility criterion.
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Evaluation Questioa D5-3: How cost effective was the Extended Day Component
compared with the regular Title I program at Sanchez?

Information conerning the costs of the two programs at Sanchez are reported

in Appendix. 0 "Extended Day Attendance Form."

An Additional Question: During the course of the year, an additional

. question arose:

How did the former Title I pre-kindergarten students compare
with the other kindergarten students in their schools at
the beginning of kindergarten?

When the former pre-kindergarten students who were in kindergarten in the
schools-they attended as pre-kindergarteners were compared with the other

stndents in their schools, they were found to be scoring significantly
higher than the others on the Boehm. Figure C-9 shows the results of the

comparison. The former pre-K itudents were scoring at about'the 35th
percentile for middle SES studants while the other students in their

schools were scoring at about the 20th percentile on the average. The

difference represents about a 10 NCE point difference.
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Results Expected
Number Percent Percent Gains Of...

126 18.2 8 20 or more raw score points

263 37.9 27 .14-19 raw score points

246 35.4 42 .7713 raw score points

51 7.3 19 1-6 raw score points

§ 1.2 4 0 or fewer.raw score points
,

Pretest mean score = 21.3 N = 694

Posttest mean score = 35.7
Average gain ' = 14.3

Figure C-1. MEASUREMENT OF THE READING COMPONENT
OBJECTIVE FOR STUDENTS TESTED IN ENGLISH

AND SPANISH.COMBINED.

Results Expected

Number Percent Percent Gains of...

111 18.0 8 20 or more raw score points

243 39.4 27 14-19 raw score points

215 34.9 42 7-13 raw score points

41 6.7 19 1-6 raw score pints

6 1.0 4 0 or fewer raw score points.

Pretest mean score = 21.5 N = 616

Posttest mean score = 36.0
Average gain a= 14.5

Figure C-2. MEASUREMENT OF THE READING COMPONENT
OBJECTIVE FOR STUDENTS TESTED IN ENGLISH.
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Results Expected
Percent Gains of..:Number Percent

8 15 8 20 or mare raw score points

15 27 27 14-19 raw score points

21 38 42 7-13 raw .score points

9 16 19 1-6 raw score points
2 04 4 0 or fewer raw score points

Pretest mean score
Posttest mean.score
Average ksin

a 20.3 N = 55
.., 32.6

al 12.3

Figure 0-3. MEASUREMENT OF THE READING COMPONENT
OBJECTIVE FOR.STUDENTS TESTED IN SPANISH.

.Year

76-77
li977-78
1978-79
1979-80

Average Gain

Figure C-4. BOEHM RAW SCORE
GAINS MADE BY
TITLE I STUDENTS
SINCE 1976-1977.
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Test for Equivogen._t...

Served B N
Pretest Posttest

Gain.

Slopes Intercepts

Mean SD Mean SD df- F p df F

Teacher Only 172 20.19 4.88 35.31 6.41 15.12

Aide Only 130 24.27 5.00 36.87 5.61 12.60 2,360 0.552 0.58 2,362 2.047 0.13

Both 64 21.33 4.45 35.08 5.21 13.75

Figure C-6. COMPARISON OF GAiNS MADE BY TITLE I STUDENTS RECEIVING TITLE I SERVICES FROM
TITLE I TEACHERS ONLY, TITLE I AIDES ONLY, OR BOTH: BOEHM RAW SCORE.

Served B

Test for Equivalent...

Pretest Posttest Slopes Intercepts

N Mean SD Mean SD Gain df F p df F

Classroom
Only 131 21.08 5.29 35.24 5.92 14.16

1,362 0.93 0.34 1,363 0.093 0.76

Reading Center
Only 235, 22.26 5.07 36.15 5.99 13.89

Figure C-7. COMPARISON OF GAINS MADE BY TITLE I STUDENTS RECEIVING TITLE I SERVICES IN THE
CLASSROOM ONLY AND IN THE READING CENTER ONLY: BOEHM RAW SCORES.
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Student Pretest Posttest

Number of
Six Veeks Served*

Student 1 15 21 2

Student 2 19 39 5

Student 3 25 3

0

Student 4 27 42

Student 5 28 46

Student 6 .1 3

Student 7 31 41 5

Student 8 36

* As of the end of the fifth six weeks.

Figure C-8. BOEHM PRETEST AND POSTTEST SCORES OF
EXTENDED DAY PARTICIPANTS.

Group Mean N df t

Former Pre-K 28.85 60

Others 24.79 231

289 3.20 0.0019

Figure C-9. COMPARISON OF FORMER TITLE I
PRE-KINDERGARTEN STUDENTS WITH
OTHER STUDENTS IN THEIR SCHOOLS
ON BOEHM RAW SCORES.

C-13
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RASCH CALIBRATfON OF THE BOEHM

TEST OF BASIC CONCEPTS: KINDERGARTEN STUDENTS
TESTED IN ENGLISH IN SEPTEMBER, 1979
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OUTPUT F409 FRIMr. 1IPPARY POCGRAM P4SCH

kikscm ciittioAtinti OF FT461.1114
00!HOW19i:STUOFNT Ott Oilmcir.n

--TIUNfTTNS
cot. 1- = fin

6-16 j554

CA. 11-,15 = 3

CII i4-2o
cot. 21..25 = -e0

0414 FOWIAT (12X017.21X,50F1)

.0.1114.

lilt tt Vid fia .1ttr4i AOltfi g:nittki;.

ITEM .
._._._...

2845.0000

2
. _

3106.0000
3

2691.0000

4

2939.0000

5 6
31013.0000

7

3124.0000

A

2729.0000

9

3163.0000

10

3306.0000
3217.0000

tttf4" 12 13 15
.

16
_ _ - ^

17
- - - -

IA 19
- ^ - ^

2993.0000 2493.0000 3035.0000 2423.0000 2764.0000 1394.0000 21111.0000 2731.0000 3014.0000 2407.0000

ifEM
2572.0000 2616.0000 2602.0000 260,4.0000 2fr20.0000 22111.0000 1775,0000 2001.0000 2335.0000 2143.0000

ilk++ 31 32 33 34 35 36 17 19 39 40

1919.0000 2153.0000 1729.0000 1929.0000 2162.0000 1919.0000 14 /1.0000 1631.0000 1642.0000 1142.0000

I.

41 42 43 44 41 46 47 49 44 50

2254.0000 4e9.0000 1666.0000 -16if4.iiadi '-844.0000 --iiiii.00iiii---ii.oboo--iiii.oaiiii 1057.0000 70.0-0-66

-

SCO9r. 1 2

0.0000

16.0000

o,00nn

12

2110040

1.0000

/ 3

21.0000

2.11000

14

_36.0000_

4.0000

15
_1(1.0000._

SCOPE 21 22 23 24 25

63.0000 77.0000 62.0000 100.0000 119.0000

SUR E 31 32 33 34 19

/1901000 126.0000 131.0000 ttle000 o_ 1.13.0000___

SCORE 41 42 43 44 45

111.00110 12.1.0000 143.0000 17.0000 441.00no

11.E4 0 1 2 3

"' 949i -1.0121 -.5346 -.A199 - I. 1151

1 1 1-1-17Fr" 11 12 13 11

-1.2090 -.1421 -1.11'14 -.0011

11E1 0 21 22 23 24

-.3113 -.3'459 -.1704

14E4 0 31 32 11 34

.420 .141 t .94A1 0061

ITEM 0 41 42 43 46

6
4.00110

7 A t

4.0000 7.0000

16 17 19

.55.00001400011_47,00o1)

26 27 79

103.0000 .117.0000 140.0000

36 IT 19

141.0000 115.0000 129.0000

46 47

130.0000 N. 63.0000

6 . 7. .

-1.6(151

4 A

4 . 0000

A

-.4047

q.0000 11.00011

11
62,0000

21

20
73.0000

AO

96.0000 122.0000

. 31 40

131.0000_. 134.0000_..._ _.

49
1/.0000

10

15 36 17

-..6462 ..2.1001 .5506

-.4024
PA
,24.19

1,
k 74

q
10

-.4121

?s4 .

.9444 $0/20

15 . 16

.11:14 .4221 t.n7r, 1.11,40

4-3 41

30... .

.1112
-

1)0

!.?0'8

(10
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.4

1E OF 0

AR IL I Tlf
. . -

1910 1.1144 1.0096 2.2437 i.9147 .1.11

.0320 0116
6 r -I

.10)9251 2
.0486

3 . 4 5
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.....
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1.90 21132-0 20044

1 2 3 4.
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. . .

21 22
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. .
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.4627

1

4053
i4
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23 24
.3567 .3554
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3704 3751 .341.1-
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4444/ 4512i .1471

1 2 3 4
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11 . 12 13 14
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21 22 21 21

5
..2.762f

6
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7
.4.2420'

A 9
7:10062
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-36
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1.0611._
45_

2.701

11473

_46_
3.0702

1 3149

4 1
3.4544

1.4490

48
3.9q51

1.51.10

41
44123

5

1 5

6-__
54 71

ti4

. 7 .

.9123
.

fl

.4449

IA

.116-2.7

1

.3479 3811 3753 3704 3663

25 26 27 28 21

3556 35 .3567 .3581 3662
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1 i 11
9245 .7314 141255

.'.114e1

17 111 11

11111 1421on

10
-1.7427

20
85017

3f)- -
509
40

1 /42

10
41' 4

o
3E29

30

.4444

10
.4044

.7220

NI)

114



HMIO 41 42 4 1

0426 .1514 1. 3(12'i

nycnALL r1v;(1

115

4,
1.'1514

45

^

a

.36111 Liu 12
4$1

10191) 34 i4(14

Pi rt
C)

cl



-79.23 Attachment C-2
(Page 1 of 4)

RASCH CALIBRATION OF THE BOEHM

TEST OF BASIC CONCEPTS: KINDERGARTEN STUDENTS
TESTED IN SPANISH IN SEPTEMBER, 1979

N.0



IUTPUt 0.41M "LW: L:v4441( ptirot. 44-CH

-.14301 C41A114A1141 Cc 1P44!1H 141-11P

CIL 1- 5 1 90
6-1O = tir

CIL 11-1t 5

CIL 16-0 = 1

CIL 212t = .0

.1-

04TA Fq4PAT (12X017,2114501)

tir stptccts tvn 50 Itc:141 AFT78

1TF.M 1 2

71.0000 10.6660

trE4 11 17
62.n000 71.0000

iTE1 21 _22
97.0000 45.0000

(311J0IAT FIT 11114M-01

.01,t4n.

1 4 5 4 7, n

44.dood ri.00dd42.000d. 14.oduti. r .odoo 49.0mo

I i 14
.

101.0000 51.0000

13 ..24
59.0000 91.0000

tivi 31 52 31
_

14

10.0000 26.0000 21.0000
.

17E4 41 42 ,43

40.0000 63.0000 44.0000

3C04":" 1 2 3

0.0000

scli, it
1.0000

2I
1.0000

11

4.0000

41

..!21$1

21
..111f

92.0000

to

44.bodd

..
15 16 17 14 ij

45.000040.0000
?fi

41.0000 115.0000 24.0000 64.0000

25. 26 27 20... 21 so.

94.0000 14.mm 2romie 43.0000 -43.6660 il.iitiod.

-
39

- .

36 It
. ... ..... .. .

2
. . _ _..

0
. . _-

14 3 1
. - . . _.

44
42.0000

4

36.000021.0000 22.000049.0000 35.0000 40.0000

.16 4t .44 15'

20.000n 11.0000 16.0060 29.0000 radio

9 6 1 4 .
-; 10

50
35.0000

0.0000

12
2.0000

5.0000 -----0-o0-090-----0:00i-i-0 0.0000
_ _ _._

nototto 0.91)00 o.00no

l's
4.0000

0,0000

?I'l
7.0000

21

5 .0000
1.0000 901000:

12
iq

1.0000
0.04)00 0.0000

42
4

4.0001) oti rt

10

0:0:
.62 Pi -1.1344 -1.1143

17
1 .10 1-ttrt

- .6611 -1.0715 -1.7145 1.1414 ..401a -.1.0741 I.1,11

21 25 76 'If ln
1

50

.1014 ..0179 -.7110 1,n161 1154 .5490 1.294'

12 li 54 15 ir it 10 I' 40

1.1414 1.516' -1.11'-'1 .1117 .71,4 1.4I1 .671, .1060 1.3ri9

42 41 44 49 46 41 ih 4" 4A

1 i 14 15 14 it 10

1.0000 4.0000 3.0000 7.0000 11.0000 2.0000
-

25 26 97 2P

-1.0000 4.0000 10.0000 7.0000 4.0000 9.0000

33
1.0000

54

3.0000
35

'1.0000

16

1.0000
57

1.81)01)

19

0.01101)

11 44 49 46 41 44
0.0664 0.0000 ---145-156 6.6640

1 4 9 6 7

.4251 -1.7159 -.1064 -.5115

is Ii iS 16 17 14

-2.1469 .0/R6

15 24
-.21/2 -.1416

-

I 9



:1'.0411 .5511 &3460 .4252 1.5005 2.2191 1.7941 .995R 2.1656 .1174

SE OF 1) 1 2 3 4 6 7 11

IOU 202-1 .R04 ariT4 .2%04--:TE21 .2017 .2111 2913

tt OP 6 it i 3 14 19 16 17 1.8 11

1953 .2031 3065 2006_ 1,2156 5419 .2393 .1991 .2140

3C OF 0 '21 22 23 24 25 26 P 7 28 - 21

1411 MIN .Tt-§6------7.1991- .1916 .2064 .2361 .2064 .2064

----$t
. 38 39

.2279 .2373 2504 .2173 .2023 2471 .2304 .2156 .2098

SE OF 0

. ......- . . ......---
41

._ . . -....._

42

_ _
43 44 45 46 41 49 49

.11117- t 2054 .2074 2643 3409 2104 4/95

AWL IT?

10
.26111

20
42544

10
.2464

40
.2946

90
2173- -_-_------- - -----.----

1 2 3 4 5 8

-;4.6641 -.71:427%----;-3.46611 540183 27194 4.2.4623 2.2414 02.0493

rf ---11 13 IV- I% TT-

10
"1.8739 ----Z.-1..1132

26

.1.5641 .81 4245 1.2926 1.1672 1.0471 9315 81.91 7111 .4090 .5011

LULL 1 TY 21 22 23 _24 25 26 28 21 311

--." M19 :2640 .OW1 .1982 2980

--11111:11' V grS3 36 311 39 40

1

1%)
1-+ A1111.117

.

6050 .7111 .9197

42
trio* 2.2434

.9315 1.0471 1.1672 1.2926 1.4245 1.5641 1.1132
. ----- - . .. ____...,... _ .. _ - - -- -- - -... .._ --- - - .

44 45 46 47 : 48_, 49

2-.4653 ----2.7154- --.S..piiii.- -5.4564 5.9275.. 4.iiii-g------

SE OF A

SE oF A

SE OF A

4)F A

S7. OF 4

4910

Om)

RHSO

RAVI'

120

1

1.24144

.4219

21
.3941

31 ,

:1601

41
.4549

1

.4865

LI
1.11A;

21
S212

.44 1'1

2
891

4092

22
3521

32
.3611

12
.4161

2

1 .03SO

12
1.1I?i

22
l 04S 1

212

4 )7

3733

11
3784

23
3507

33
.1689

1 3
.503 /

3

' 90411

13
.8,103

?N
1.014.5

S I
I,

.3892

24
.3199

31
.3147

, 44
.wilin

4

..ill
14
..4/94

24
1Wir)

1 WA./

5
-.543-1)--

15
63411

29
.3145

35
3V114

49
0926

5
1.0%Ifit

15
n214

25
1.0(.1)q

ern "

6

.

.374 7

7

.3681
ift
.3641

26
4, 11'1R

36
. 34n 2_

46
.6142

.ioi6gl'

16Itior
26

I .62 /11

46

0.15 71

77.
.196/

31
...

e 3944

1 7
701.2

,
7

.106-5
..._

l 214%

1 f

.-)%oi

i/f
28

3921

.19

.4 0q2".

114

.891q

A

--..43i6

1%
1,:.41

7g..
. 9-'94

(1,1

.) to

71)

3401 .3568

21 10
.3541 156

11 .40

121q :-.4 36 9
..-..
mcs ri
1:13 rt-

1-.2111 .

41

CjgoL4fp okIlifELli

cr-.-,

t-h r?

I

.1 10
-1...011 --..ieci---

. -rlt 11`12

2.4 SO

..-iii4i- ---i .644 i..--_

31 40 -
1645 .399 0 121
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79.23

FREQUiNCY DISTRIBUTION OF THE STUDENT FIT
STATISTIC FOR STUDENTS TESTED

IN ENGLISH

C-23
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79.23 Attachment C-3
(Page 2 of 11)

"----4t1T1Wrikr4-11; F-tt T Art S Tt C FOR STUDENTS-ftfrEo

-Fr ran- u cEAtrri GIJUN )

NEw F I T

CA Tt.G

t
4SLU1T FREQ

Coln Fli E

D fo . 3

. LY------ 2 ...1

. IT -7- .2

.20 . 1

. 22 7 . 2

tC.'77

.23 4 . 1 .

.

: 24 I. . 0

. 25 2 . 1

26 4 .1

27-- 3 1

-ANITA fEb
FREQ FREQ
(per) (Po')

. 3 .3

.1:- .3

.2 .5

. 1 .6

-----.--2 -..--i-----

. 1

. 0 1 .0

. 1 1.0

.L 1.1 .

4. I. 1. 2

.29 1 . 1 .2

.50 2 . 2 1 .

1 . 1

:33 1.

.10 0 177

. 36"-- 3 ": --1 .7

51 .2 2.1

.1 2 2.2

r-- .1 -2.4

40 fl 3 .3 2.7

C-24

. r . 1 2 ;-'3.

7 3 . 0

10 .3 3

125.



Attacnmeat C-3
79.23 (Page 3 of 11)

-GE r f I i i t F lit 4 ON F I T -TT Ara stutitiiTs-farroiN

-Mr NbiaAt (WATION OA Te = 03 JUN 8 01

4.44 1.0 .3 3.6

.45 10 .3 .3 3.'

.46 14 .4 ett 4.2

. 47 10 .3 4.5

. 46 16 . 4 . a"

..49 16

.50 1.5

.51 2,3

.52 12 .

. 53 20

.54 Lif

.55 243

.56. 32

. 57 19

.4

.4 .4

.6

.3 .3

.6

.4 .4

.8

.9

.5 .5

. 59 30 .e)

5.8

6.-

21;

Z #

1.1

. 59 25

.60 31.

. 61 29

. 62 30

.63 36 -

. 64 42

. 65 34

. 66 25

.67 45

. 68 4'

. 70 51.

. 71 C-25

.7 .7

.9 12.4.9

.8 . 8 13.2

.6 .3 14.0

1. 0 I 0 15.0

1.2 1.2 16.2.

1..0 1.01 17.Z

.7 .7 17.'"

1.3 13 19.1

1.4 1.4_ 20..5

1.3 2l..)

1.4 1.4 23 .2.

1.1. 1.1 24e+

1 26



Attachment C-3
79. 23 (Page 4 of

--Grrnmö-p-Rtiror rt-TfAtiritt-foR
--frix--moir-reiktrATIOW-DATE = 03 JUN 80

.72. 40-,

.73 47

.74 36

.75 56

.76 55

.77 50

78 39

.79 29

.80 50

.81 47

.82. 60

83 52

.84 48

.85 49

.86 54

.87 47

.88 38

.89 42.

.90 60

55

44

.91

.92.

.93 39

.94 51

.95 50

.96 33

39.97

.98 52

9 9 c_,F, 50

)

1.0

1.6

1.3

1.7

1.5

1.3

1.4

1.5

1.3

1.1

1.2.

1.7

1.5

1.2

1.1

1.4

1.4

.9

1.1

1.5

14
127

=/....

1.1 25.5

1.3 26.8

1,0 27.8

1.6 29.4

1.5. 30.9 -.,
t.4 32.3

1.1 33.4

8 34.3

1.4 35.7

1.3 37.0

1..7 38.7

1.5 .40.4

1.3 41.5

1.4 42.9

1.5 44.4

1.3 45.7

1.1 46.8_ .. .

1.2. 47.

1.7 49.6

1.5 51.2

1.2 52.4

1.1 53.6

1.4 54.9

1.4 56.4

.9 57.3

1. L 58 .4

1.5 59.:

1.4 61.2
wee



Attachment C-3
79.23 (Page 5 of 11)

-61TripTC-Fito ON .1"-I1 STATISTIC FOR STUDENTS- TESTED IN etIOLISH

FILE ONAME (CREATION OA IC I: 03 JUN

1.00 35

1.01 50

1 .02 JO

1.03 32

1.04 35

..... -1,15- ...- - 25.-

1.06 40

1.07 39

1.08 39

1.09 26

80 )

1.0 1.0

1..4 1.4

1.2 1. 2

.9 .9

1.0 1.0

..-......7 _ s 7

1.1 1.1

1.1 1 1.

1 1 1.1

.7 .7

1.10 28 .8

1.11 26 .8

1.12 26 .7

1.13 36 1 .0

1.14 25 .1

1.1.5 2$ .8

1.16 31. .9

1.17 22 .6

1.19 23 .6

1.1.9 26 .7

l 0 22 6
1.21 28 .8

1.22 17 .5

1.23 23 .6

1.24 15 .4

1.25 0 19 .5

1.26 19 .5

1. 27 1.7 12P .5
C-27

OREM"

65.7

66.7

670

68 .5

684
70.1

71

.8 72.2

.3 73.0....
73.

1.0 74.8_

.-7 75 .5

.3

.9 77.1

.6 77.1

.6 78.4

7 79.1

.6 71.7

80.5_ .

.5

.6 81 .6

4 82.1

.5 82 .6

.5 83 .1

.5 83.6



Attachment (2-3
79.23 (Page 6 of 11)

----GErt owntecom Fir-sters-ttc FOR STUDENTT r E STE 13 IN ENGL. C SH

F I a-11 ottoe--(CRIA T tbirlYA-Tt 1-03

1.28

1.29

1.30

1.31

1.32

1.33

1.34

1.35

1.36

1.37

1.38

1.39

1.40

1.41

1.42

1.43

1.46

1.47

1.48

1.49

1.50

1.51

1.52

1.53

1.54

1.95 'C-2
51

JUN a 0)

1.7

19 .5 .5

1.0 .3

......,....

.9 841

13 .4 4. 4 85 .3

1.6 . . 4 .4 85.7
..

84.6

84.1

.3 . 86 -

20 .6 .6 06.5

1.0 .3 .3 85.9

1.1. .3 .3 87.1

19 . 5 .5 87.7

7 .2 .2. 87.9

9 .3 .3 88.1

6 .2. .2 89.3

1.0 .3 .3 88.6

11 .3 .3 88.9

10 .3 .3 89.2

1.0 .3 89.4

9 .3 .3

13 .4 90.1

7 .2 .2 90.2

8 .2 .2 90.5

13 .3 .3 90

1.0 3 3 31.0

8 .2 .2 21.3

.2
_
.2 91.5

6 .2 .2. 91.7

7 .2 91.

6 92.0

12,9



a.

Attachment C-3

79.23
(Page 7 of 1/)

Gi".TTING fRECI ON Fri. STATISTIC FOR STUDENTS TESTCO tN EAGLES14

---FtIMONARE '-rd-RCA-1-1-rbA TE .1: 0.3

1.56

1.57

1.5'

1.59

1.60

1.62

1.63

1464

1.65

1.66

1.67

1.68

1.69

1.70

1.72.

1.73

1.76

1.77

1.78

1.79

1.80

1.82

1.83 C-29

801-JUN

7 .2 .2 92.2

6 .2 .2 92.4

2, .1 .1 924

6 .2 .2 92.7.

9 .3 53 92.1

8-- ...2 ..2, ......

6 .2 .2. 93.3

6 .2 .2 93.5

4 .1 St 93.6

3 St 93.7

6 .2 .2 93.8

4 .1 .1 94.0

9 .3 .3 94.2

6 2. 94.4

5 .1 94.6

.1 1. 94.72

.2 .2. 95.0

4 .1. .95./

7 .2 .2. 95.3

4 al. .1 95.4

5 .1 .1

1. .0 .0 95.6

2. 1 .1 95.6

3 .1. .1 95.7

6 .2 .2. 95.9

1 .0 .0 95.9

.1. .1 96.0

130
II



Attachment C-3
79.23 (Page 8 bf 11)

GnrzNyrcNrtr STAMTIC TOR STUDENTS TESTED TN ENGLtSH

----Fra-gaNAME-YMCA TT Oro ICYC-=-0-3 Jur-80i

1.84 3 .1 .1 96.0

1.85 4

.1 96.3

1.87 1 .0 '.0 96.3

1.88 1 .1 96.5

1.89 2 .1 .1 965
1.90 4 . .1 96.6

1.91 6 .2 .2 96.'

1.92 3 .1 .1 96.-:

1.93 2 .1 1 96.'

1.94- 4 .1 .1 91.0

1.95 1. .0 .0 97.1

.1.96 2 .1 .1 97.1

1.97 1. .0 .0 97.2.

4 .1 .1 97.3

2.00 1

. 1 97.3

. o .0 97.4

2.01 1 . o . o 97.4

2.34 3

2.07 1

2.08 3

. 1 ..I 97.5

. 0 .0 97.5

. 1 .1 97.6

2.09

2.11 1 0

. 1. 97.6

. 0 97.7

212 2 ./ .1 97.7

2.13 I. .0 .0 97.'.. _.
2.14. 1 .0 .0 ,-979

?a

215 2 .1 97.-

2.16 C-30 1 . 0 . 0 97.9

131



Attachment (-3
79.23

(Page 9 of 11)

WW1-FUT oft Tt "IfiiTt-fiTt-FOA STU0CNSTESTE0 1W ENGLISH

4 FCCE---RINAK Carplom QAIC = 03 JUN 80)

=1=.101.6.

2.17 2 . 1 97 .

2.19 2 *1 .2 . 98.0

2.20 1 . 0 98.0

2.21 2 .1 .1 98.1

2.22 1. .0 0 98.1

2.24. 2 .1 . 1 98.1

2.27 1 .0 sO 98.2

2.29 .1 98.2

2.30 1. .0 .0 98.3

2.32 3 .1 98.3

2.. 33 1 .0 98.4

2.36 4 .1 . 1 98.5

2.39 1 .0 .0 , 98.5,7

2.40 1 . 0 0 98.5

2.41 1 . . o 98.6

2.45 1 .0 . 0 98.6

2.46 1 .0 .0 98.6

2.47 1 .0 . 0 98.1

2.48 1. .0 98.7

2.49 1 .0 .0 98.7

2.50 2. .1. .1 98.9

2.51 3 .1 98. =

2.52 2 .1. .1 'A 98.9

2.55 1 . 0 .0 98.9

2.56 1 .0 .0 99.0

_s 2.57 1 . 0 .0 99.0

2.60 1 . 0 99.0

2.61 0-31
' °132

0 99.0



Attachment C-3
79.23 (Page 10 of 11)

7-TETT-NG FRtQ OR FIT STATIST/C -FOR Poem TESTED IN ENGLISH

--fru NONAME (CREATION DA1E 15 JUN 80)

2.67 1. .0 .0 99.1

.11.10111.
2.69 .0 .0 99.1

2.74

,

2.75 1. .0 .0 99.2

2.79 1 40 .0 99.2

2.81 1. . 0 .0 99.2 .

1. . 0 .0

2.84 1, '.0 .0 99.3

2..87 I. .0 .0 99.3

2.93 4 .1

2.95 L .0 .0 99.4

2.99 2 .1 99.5

3.04 I. .0

3.11 1 .0

3.16 1 . 99.6 4

. 0 19./

.0. 99.5

3.21 1 .0 .0 99.6

3.29 L .0 .0 09.6

3.51. 1 .0 .0 99.6

3.57

3.94

3.95

.0

1 .0

0 99.7

0

0 99.7

_4.06 1 .0 .0 99.7

4.04 1 .0 .0 99.8
zk,

4.19 c .0 .0 99.9

4.21 1.

4.98 1.

5.76

. 0

. 0

. 0

. 0

99.8

99.8

. o .0 99.

6.06 1
C-32

133
. 0 . 0 99.9



Attachment C-3

79.23 (Page II. of
-

OETT rTit4 ON FIT STATISTIC FOR STUDENTS TESTED IN ENGLISH

riLE NONANE ?CREAfra DATE 1 03 JUN 80)

411.11.
1,34 1

10.46 1

11,95 1

TOTAL 3558

--WAN
MODE

.991

.820
STD CRP
STO.DEV

.009

.519

MINIMUM
6.2 3

0

SKEW SS
MAXI'MUM

6.814
11.950

C. pc- 52.586 .95 C.I. 974

.0 99.'

.0 .0 100.0

.o .0 100.0

100.0 100.0

MEDIAN .907
VARIANCE .8269
RANGE 11.950
SUM 3524.720

TO 1.008

A ID CASES 3558 MISSING CASES I 0



79.23 Attachment C-4

i;

SD

$.

'FREQUENCY DISTRIBUTION OF.THE STUDENT
FIT STATISTIC FOR STUDENTS TESTED

IN SPANISH

C-35

(Page 1 of 4)

a



Olt

79.23

FILE ON A 71 t

NEWF IT

A

At tachment C-4
(Page 2 of 4)

S DENT TESTE0 IN SPANISH

(CREATION CATE = 24 mAy ro)

RELA TIVE AINUSTED, CUM
ABSOLUTE FREG F REG FEO

64 1. .9

66 1. .9

.6 2 1.7

bb 4 34
69 4.6

.rrO 1. .9

71 1. .9

TA 2.6

1.7

.T3 4 3.4

lb A. .9

5(1 1 .9

ft1 A. .1

19 3.4

2.6

I. 1.7

.84 1

2

9
.rt.85

.83 .9

.91

1 .9
C-36

.rt

.9 1 .7

9 2 .6

1.7 4 3

3.4 7 . 7

2.6 10.3

.9 12- 0

4.6 14 3

1.7 16 2

*V ZU 5

.9 21 4

.9 22 .2

a 25 .6

2-.6 28 4.2

17 29 .9

.9

1.7

32 .5

34 .2

*V 35

.9

.9 316



79.23
-0trrriM

,'(CREKI (WE

91

.92

.93

95

.96

.97

.98

.99

1.00

1.01

1.02

1.03

1.04

1.05

1.07

1..V

1.09

1.10

1.11

1.12

113

1.14

1.16

1.17

1.21

1.22

1.23

1.24

Attae hrent C-4
(Page 3 of 4)

V. ,

MAT 80)

3 2.6 2.6 40.2

3 2.6 2.6 42.7

2 1.7 1.7 44,4

2 1.7 1.7 46.2

2 1.7 1.7 47,9

1 .9 .9 48.7

1. .9 .9 49.6

1 .9 .9 50.4

1. .9 .9 51.3

3 2.6 2.6 53.8

2 1.7 1.7 55.6

2 1.7 1.7 57.3

2 1.7 1.7 59.0

1. .9 .9 59.8

2 1.7 1.7 61.5

2 1.7 1.7 63.2

4 3.4 3.4 66.7

1 .9 .9 67.5

2 1.7 1.7 69.2

1 .9 .9 70.1

1 .9 .9 70.9

3 2.6 2.6 73.5

2 1.7 1.7 75.2

1 .9 .9 76.1

1 .9 .9 76.9

2 1.7 1.7 78.6

1 .9 .9 79.5

C-37
1 .9 .9 80.3

13 7



3

Actarhment C-4
(Page 4 of 4)

II I A

I ; I

1.25 .9 .9 31,2

1.27
06

3 2.6 2.6 83

1.29 2 1.7 1.7 55.5

1.30 1 .9 9 86.3

1.33 2 1.7 1.7 88 .0

1 .34 1. 9 .9 88.9

1.37 1 .9 89.7

1.33 1 .9 -69 90 .6

1.39 1 .9 .? 91.5

1.42 1 .9 .9 Q2.3

1.43 1 .9 .9 93.2

1.49 1 .9 .9 94.0

1.51 2 1 *7 1.7 95 .7

1.69 1 .9 .9 96.6

1.80 1 .9 97.4

1.91 1. .9 .9 98 .3

2.38 1 .9 .9 99 .1

4.10 1 .9 .9 100 .0
0040111W 411P4Sal.00POP VOWAMODWOMP

T3TAL 1.17 100.0 100.0

MODE
MJRTQSt5
MINIMUM

PCT

"
.680

27. 68b
.530

38.886

STO 0EV
/NEWNESS

MA X IMUM
5 C...

. 1.338 MEDIAN .990

. 406 VARIANCE ' .165
4,14V KANCA.
4.100 SUM 122.180

. 970 TO 1.111

LID CASES 117 MISINC,, CAs 1.1



79.23

FREQUENCY DISTRIBUTION OF STUDENT
FIT STATISTIC FOR KINDERGARTEN

STUDENTS IN TITLE I SCHOOLS
WHO WERE TESTED IN ENGLISH

C-39
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Attaclunerit C-5

79.23
---rArolitkertt-brftt (Page 2 of 9)

f-ReetiENCIEs --FOR mows rEs TED IN ENGLISH
rcr---TiONA M-E MEAT

NEWFIT

CA TEGORT LABEL

.1".

RELATIVEAOJUSTO -Cum--
ABSOLUTE FREO FREO FREO

CODE F kr-0-05 c-n (PCf) (PC7)

0

.22

. 2 5

. 25

. 26

30

. 37

. 31

40

.42

. 43

.50

t

. 5-2

33-

5-7-

7

5

C-40

2 .1 .1 .1

1. .

.

.2.

.1

2

.3

2. .1 3

2 .1 et .7

.1 .1

1 .1 t 9

1 .-.1-

1 .1 .1 1.0

3 .2 2 1.2

1 . t

.1 1.4

3 .2

.5

.1 1

2 .1 .1 1.5

2 1.7

2 . 1 . 1 1 .

1 1 1 1.9

.2 2.1

3 .3 2.4

.5 2.9

3.2

3.7

1 40



79.23
-FREINENCIES OF I r-sTA ryoprtTLrt

FREQUENCCE3 FOR STUDENTS TESTED EN
SCHO OL

ENGLISH

Attachment
tpage--3---cri--9-)----

C-5

--FTLE-N414004E---CCIMATION-0A-rr-ti-47-4UN-

.19 6 .4 .4

6

4.1

4.6.60 8 .6

.61 .5 .9 5.2

.62 9 .6 6 5:8

.63 17 1.1 1.1

.9

6.9

.64 13 7.7

.65 11 .7 .7 0.4

9.0.68 9 .6 . 6

.67 10 .7 9.7

.68 15 1.0 1.0 10.7

.69 14 .9 .9 11.6

.70 11 .7 .7 12.3

.71 13 .9 .9 13.1

14.0

15.5

.72 13 .9 .9

1.9.73 23 1.5

.74 14

1.2

.9

1.2

16.4

17.7.75 19

.76 19 1.2 1.2 18.9

,77 14

21

.9

1.4

.8

.9

1.4
_

.8

19.8

21.2

22.0

.78

.79 12

.80 '. 20 1.3 1.3 23.3

24.6

26.0

.81. 20 1.3

t.4

1.3

.82 22

.83 25 1.6

1.8

1.6

1.8

2.0

27.7

29.4

31.5

.84 27

.85 31 2.0

.86 C-41. lb 1.2 1.2 32.6



79.23 Attachment C-5
--TRtifuttit-tet -ft T-VTAT' F0.0 tr tLE ttivms (Page- 4 of- 9)
FREQUENCIES FOR STUOENTSTES TEO LW ENGLISH
-r-rt:tr-littagEr- C RE A T C-0-14-0A TE--= ;JUR

47 18

.88 19

889 18

.90 21

.91 28

. 92 19

93 23

.94 25

. 95 19

.96 14

. 97

.98

17

23

.99 23

1.00 23

1.01 23

1.02 26

1.03 14

1.04 15

1.05 1.2

1.06 24

1.07 24

1.08 22

1.09 16

1.10 14

C-4 2
1.141 12

142

1.2 1.2

I./
33.9

35.1

36.2

1.2

1.2 1.2

1.4 1.4 37.6

1.8 1.9 39.4

1.2 1.2 40.7

1.5 1.5 42.2

1.6 1.6 43.1

1.2 1.2 45.1

.9 9 46.0

1.1 1.1. 4741

1.5 1.5 48.6

1.5 1.9 501

15 1.5 51.6

1.5 1.9 53.1

1.0 1.8 54.9

.9 55.9

1.0 1.0 56.8

8 8 57.6

1.6 1.6 59.2

1.6 1.6 60.8

1.4 1.'4 62.2

1.0 1.0 63.2

.9 .9 64.2

.9 .9 65.0

1.0 1.0 66.1.

1.2 1.2 67.3

.8 68.1



79.23 Attachment C-3

TR-EQUENCTEVOVF T TAT-P.0 R-T ICC-
FREOUENC IE S FOR S TUOENr5 TES TEO IN ENGLE SH

-Fra---l1O14414E-C

1.15 18 1.2 1.2 69.3

1.16 10 69.9

1.17 11 .7 .7 70.6

14118 16 1 0 1.0 71.7

1.19 14 9 .9 72.6

1.20 16 1.0 1.0 73.4

1.21 16 1.0 1.0 74.7

1.22 10 .7 75.3

1.23 12 .8 .8 76.1

1.24 7 .s .5 76.6

1.25 11 .7 .7 77.3

1.26 8 .5 774
,

1.27 5 3 .3 78.2

1.28 7 .5 .5 7846

1.29 1.2 .8 .8 79.4

1 30 6 .4 79.8

1.31. 5 .3 .3 90.1

1.32 7 .5 5 80.6

1.31 7 .5 .5 81.0

1.34 7 .5 .5 81.5

1.35 6 .4 .4 81.9

1.36 8

1.37

. 5

1.2 .6

1.38 2 . 1

82.4

83.2

. 1 83.3

1..39 6 . 4 .4 .33.7

1 40 3 2 .2 83.9

1.41 7 .5 .5 84.4

1.42 C-43 5 :5 84.87 143



79.23 Attachment C-5

-rikt-diliEttdrei-or-FfrriTT Ft54-ilfra-r- terfail-§ iflatge-6-
FRE Q UENC IES FOR STUDENTS TES TEO IN ENGLISH

--FTL-E--- t CRE A T ItirtA I

1.43

1.44

1.45

1.46

1.47

1.48

1.49

1.52

1.53

1.54

1.55

1.56

1.97

1.58

1.59

1.60

1.61.

' 1.62

1.63

1.64

1.63

1.66

1.67

1.68

1.69

1.70

07 JUN $0)

6 .4 4 85.2

7 .5 5 85.7

1 .1 85.7

9 .6 6 46.3

4 .3 .3 86.6

4 .3' .3 86.9

5 .3 .3 872

2 .1 .1 87.13

4 13 87.6

5 .3 .3 87.9

5 .3 ..3 88.2

4 .3 .3 88.5

.3 88.8

.5 89.2

3 .2 .2 89.4

1 .1 .1 89.5

6 .4 89.9

6 .4 .4 90.3

5 .3 90.6

4 3 .3 90 8

2 .1 .1 91.0

2 .1 .1 91.1

3 .2 .2 91.3

5 .3 .3 91.6

2 .1 .1 91.8

5 .3 .3 92.1.

5 3 .3 92.4
C-44

3 .2 .2 92.6

1 44



79.23 Attachment C-5

--rxrcortiic-trItirfrr-VA-retik- r t rLF-t --sti-foOts
FREGUENC IES FOR STUDENTS TES 7E0 IN ENGLI SH

NOE (CArATM1-031t=i---07 -JUN- 8 12 )

1.71 '5

1.73 6

1 7 4 3

1.75

1.. 7 6 2

1.77 4

1.78 1

1.79 2

1.80 3

4

1.82 1

1.83 1.

1.84 1

1.85 2

1.86 3

1.87

1.88 1

1.89 1

1.91 3

1.92 1

1.93 1

1.94 2

1.95 1.

1.96 2

1 97

1.98

1.

3

1.99 C-45 145

---(41age -1'4'

3 92.9

93.3. 4 .4

.2 .2 93.5

.3 .3 93.9

. 1 94 0

.3 .3 94.2

. .1 94.3

1 e 1 94 4

.2 .2 94.6

.3 3 94.9

. 1 .1 95.0

.1 .1 950

.1 .1 95.1

e 1 .1

.2 2

.95.2

95 4

. 1 t 95.5

.1 .1 956

.1 .1 95.6

.1 .1 95.7

2 4 95.9

1 1 959

.1 .1 96.0

1 t 96.1

. 1 .1 96.2

. 1 .1 96.Z

. .1 96.4

.2 .2 76.6

.1 .1 96.7



79.23 Attachment C-5

E N CirrlYP-rt-T-t 11-A P-6-A-ffri.r --*aV 8 f 9
FREQUENCIES FOR STUDENTS TESTED IN ENGLISH

-TICE OWAA-C-1 c RrAT ON-0K It' -J-Tit4-110-1-

2.00 1. .1 .1 96.7

96.82.01411111.1. 1 al

.1

.1

2.04 1 el 96.9

2.07 1 .1 .1 96 .9

2.ois 1 .1 .1 97.n

2.11 1. .1 1 97 .1

\ 2.12 97.2

2.17 , .1 6.1 97 .3

2.21. 1 . 1 e 1 97.4

2.22 1 . 1 .1 974

2.24 1. .1 .1 97.5
- ,

2.27 1 .1 .1 97.6

2.29 1 .1 .1 97 e6

2.32 2 .1. 1 97.8

2.36 1 . 1 . 1. 97.9

2.41 1 1 .1 98 .0

2.46 1 .1. 1 98 .0

2.47 1 . 1 .1 98 .1

2.48 1. 1 1 98 .2

2.49 1 . t 1 98 .2

2.50 1 . 1 1 98 .3

2.51 2 .1 el .08 .4

2.52 1. 1 1 98 .5

2.56 1. 1 1 98 .6

2.57 1. . 1 1 98..6

2.60 1. 1. .1 98 .7

2.61 1 .1. .1 98 .8

2.67 C-46 1 1 .1 98 .8



:

79.23 Attachment C-5

-g-RSIVENCIES-OF-F I T -STA rrioa--rrn-..-r r .scHooLs
(Page 9 of-9) - i

FREQUENCIES FOR STUOENTS 1ESTE0 IN ENGLISH
07-,JUN 80 ) 11""----

. 4

-4-
,..

FTLE- 1101fAltr-- ( CRE"A TI-ON TA TE-t
it

2.74 2 .1 1

.1

99.0
,00104000000

2.79 1. .1. 99.0

2.83 1. 1 .1 99.1
'ft

20 87 1 I 99.1

2..93 2 .1 .1 99:3

2.95 1. .1 .1 99.3'

2.98 2 .1 .1 - 99.5

3.04 1. - . / .1 99.5
.-4.-

3.11 1. .1 .1 99.6

.3.16 1 .1. .1 99.7

. 3.27 1 .1 .1; 99.1
- .

3.29 1 .1 .1 99.8

3.57 1 .1 .1 . 99:9
t

5:76 . 1 .1 .1 99.9

6.06 / .1 .1 - 100.0.
u Mb 41 W1.4,000MW 41 44 4

TOTAL 1529 100.0 100.0

-mrAir- --1-;-a-3-4--- s TD TRW- . crr2-- MEDTAN---
NODE .850 STD DEV .451 VAR TANCE .204
Ktarrtrs-rs-----en-rer A OE 6-Wr.

SUM 1657.260
--C--.0.:---PC T---- ttr. 654- 9'5-- C.. r.----- -t. O6 /- TO- Ista7--MINIMUM 0 M4 X IMUn 6.060

LI O CASt529 s-sr-NG' CA STS---



79.23 Attachment C-6
age 1 of 4)

z
FREQUENCY DISTRIBUTION OF STUDENT
FIT STATISTICS FOR KINDERGARTEN
STUDENTS IN TITLE I SCHOOLS WHO

WERE TESTED IN SPANISH

148

C-49

I.

ea9



79.23
--ratietN-C tE S---0-FF

FREQUENC IES FOR S
NONA

0

At tachment C-6
T T A T.- F-0 R-T I T 610-01 S --(no
TUE:1E N. TS TES TEO EN SPANI SH
Cite kTION-DA TE OJUM it 0 I

NEWF I T -
TEO-

FRE Q FRED
C TI--E PrTr"'"

AB SOLU TE
R-E-LA T/UE -AD-JUS

FR EO

CA TE GQR 1.1413EL. 013rnfli-OTT
1 . 9 . 9 9

1 . 9 .9
1. . 9 9

2, 1.8 1.8

4-- -3 6 -3:6
2.7 rror--

.971 1 9

3 2. 7 16:5
Tiff Z 1.

73"-- 2 1

.

1.8 --. 18:2-
.76 1 9 19.1

7 1

4--

T

2----

.1) 9 zaTtr-

r. 8

I. 8

.3. 6-- 24; 3-T9--
-2-; r zr 3

I.8-----" -29.1

I ; 5 --30 .-9.

dirr

:-B-3--

15/ b

. 89

1--
. t.1 33; C

34 58 6 . 9

155 1.

. 89 5

.9

36- 4

9

-14

. 90

91 C-50 3 z r



7/9 23
.-FREdift-Nd EES-i3F-F I T -StAT-TOR-TI.TLE-.1-SCHOOL-S
FREQUENCIES FOR STUDENTS TES TED IN SPANISH

--VILE-NONA-ME. TCAtATIONMA Tt-= 67 ;la-TO)

At tachment C-6
---(7age- 3- -of 4y-

.92 3 2.7 2.7 42.r7

44.5

46.4

93 2 18 1.8

.95 2 1.8 1.8

.96 2 1.8 1.8 48.2

.97 1, .9 *9 49.1

.96 1 .9 .9 50.0

1.00 1. 9 .9 50.9

1.01 3 2.7 2+7 53.6

1.02 2 1.8 1.8 55.5

1.03 1 .9 .9 56.4

1.04 2 1.8 1.8 58.2

1.05 1 9 .9 59.1.

1.07 2 1.8 1.8 60.9

1.08 2 1.8 1.8 62.17

1.09 4 3.6 3.6 66.4

1.10 1. .9 .9 67.3

1.11. 1. .9 .9 68.2

1.1.2 .9 .9 69./

1.1.3 1. .9 .9 70.0

1.14 3 2.7 2.7 72.7

1.1.6 1 .9 .9 73.6

1.17 1. .9 .9 74.5

1.21 1. . 9 .9 75.5

1.22 2 1 . 8 1 . 8 77.3

1.23 1 .9 .9 78.2

1.24 1. .9 .9 79.1.

1.25 1. .9 .9 80.0

1.21 C-51 3 2.7 2.7 32.7
150



7V.25
YKEVUENSFIT-STAr-Vorr ftrt,-5-rstHooLs

At tachmen t U-o
--(Page-4 O'f..4)

FREQUENCLES FOR STUDENTS TESTED IN SPANISH
F 7U1 80 )

124/ 7 1 .3 1. 84.9

85.5

87.1

1.30 1 .9 .9

1.33 2 1.8 1.3
awl..1.

1.34 1 4.9 88.2

1.37 1 2 P.1
90.01.38 1 .0

1.39 1 .0 90

1.42 .3 .9 01.0

1.43 .0 02. 7

1.49 1 e a 93.6

1.51 1 .8 1..3 95.9

1.69 1 .0 *2 96.4

1.80 1 .3 .5

.2

07.3

98.21.91 1

2.38 1

4.10 1. 9
--- a--
100.0 100.0

100.0
1111

TOTAL 110

MODE .680
zrtr

STD OEV .415
MTITLA

VARIANCE
RANGE"
S

TCY

.173
3.570

11.9.690
1 .130

-KUrras
530

SKINNESS-
MAX IMUM 4.100

9-7331-;eFTT-

-ItIct-113-CAAS Pt-IS SING CASES



79.23 -

Attachment C-7
(Page 1 of 7)

DISTRIBUTION OF BOEHM RAW
SCORE FOR TITLE I STUDENTS TESTED
IN ENGLISH AND SPANISH: PRETEST,

POSTTEST, AND GAIN



79.23 Attachment C-7
(Page 2 of 7)

DISTRIBUTION OF BOEHM TOT AL RAW SCORES FOR TITLE I STUDENTS

FREQUENCY

CODE

DI STR I BUT ION FOR VAR I ABLE 1

R FL ATI VE A)JIJSTE0
ABSOLUTE FREQ FREQ

FREQ (PCT.) ( PCT. )

( 979 86EFV4 TOT AL

CUMULATIVE
FREQ

( PCT. )

0. 1. 0.1 0.1 0.1

4. 1. 0.1 0.1 0.3

5. 3. 0.4 0.4 0.7

6. 2. 0.3 0.3 1.0

7. 1. 0.1 0.1 1.2

9. 3. 0.4 0.4 1.6

10. 4. 0.6 0.6 2.2

11. 11. 1.6 1.6 3.7

12. 19. 2.7 2.7 6.5

13. 17. 2.4 2.4 8.9

14. 24. 3.5 3.5 12.4

15. 29. 4.2 4.2 16.6

16. 41. 5.9 5.9 72.5

17. 45. 6.5 6.5 29.0

18. 34. 4.9 4.9 33.9

19. 38. 5.5 5.5 39.3

20. 39. 5.6 5.6 45.0

21. 33 . 4.8 4.8 49.7

22. 4 3 7 . 5. 3 5.3 55.0

23. 30. 4.3 4.3 59.4

24. 40. 5. 8 5.8 65.1

25. 54, 7.8 7.8 72.9

26. 47, 6.8 6.8 79.7

27. 37. 5.3 5.3 95.0

28. 40. 5:8 5.8 q0.3
C-54

1 53



5

79.23 Attachment C-7
(Page 3 of 7)

29. 26. 3.7 3.7 94.5

30. 19. 2.7 2.7 97.3

31. 4. : 0.6 . 0.6 97.8

32. 5. 0.7 0.7 98.6

34. 1. 0.1 0.1 98.7

35. 6. 0.9 0.9 99.6

A 36. 1. 0.1 0.1 99.7

42. 1.. 0.1 0.1 99.9

44. 1. 0.1 0.1 100.0

TOTAL 694. 100.0 100.0

VALID CASES= 694
MISSING CASES= .0

MEAN= 21.3300
STD. DEV= 5.8566
MAXIMUM= 44.0000
RANGE= 45.0000

VAR I ANCE=
STD. ERR=
MINIMUM=

34.2993
0.2223

0.0



79.23
Attachment C-7
(Page 4 of 7)

DISTRIBUTION OF BOEHM TOTAL RAW SCORES FOR TITLE I STUDENTS

FREQUENCY DISTRIBUTION FOR VARIABLE ii 2

RELATIVIi ADJUSTED
ABSOLUTE FREQ FRED

CODE FREQ (PCT.) (PCT.)

(2-80 BOEH4 TOTAL )

CUMULATIVE
FREQ

'PCT. )

11. 1. 0.1 0.1 0.1

12. 1. 0.1 0.1 0.3

13. 1. 0.1 0.1 0.4

16. 1. 0.1 0.1 (1.(,

17. 2. 0.3 0.3 0.9

18. /. 0.1 0.1 1.0

19. 2. 0.3 0.3 1.,3

20. 3. 0.4 0.4 1.7

21. 5. 0.7 0.7 2.4

22. 8. 1.2 1.2 3.6

23. 4. 0.6 0.6 4.2

24. 5. 0.7 0.7 4.9

25. 10. 1.4 1.4 6.3

26. 13. 1.9 1.0 8.2

27. 21. .3.0 3.0 11.2

28. 16. 2.3 2.3 13.5

29. 19. 7 , 7 2.7 16.3

30. 25. 3.6 3.6 19.9

31. 31. 4.5 4.9 24.4

32. 36. 5.2 5.2 29.5

33. 36. 5.2 5.2 34.7

34, 33. 4.8 4.8 39.5

35. 37. 5.3 5.3 44.8

36. 41. 5.9 5.9 50.7

37. 45. 6.5 6.5 57.2
C-56

155



79.23 Attachment C-7
(Page 5 of 7)

38. 46. 6.6 6.6 63.3

39. 40. 5.8 5.8 69.6

40. 38. 5.5 5.5 75.1

41. 53. 7.6 7.6 82.7

42. 27. 3.9 3.9 96.6

43. 26. 3.7 1.7 90.3

44. 18. 2.6 2.6 92.9

45. 21. 3.0 1.0 .96.0

46. 12. 1.7 1.7 97.7

12 1./ 98.8

48. 8. 1.2 12 100.0

TOTAL 694. 1,00.0 1.00.0

VALID CASES= 694
MISSING CASES= 0

MEAN:- 35.6772 VAR I ANC E= 40. 9664
STD. rIEV= 6.4005 STO. ERR= 0.2430
MAX IMUM4-- 48.0000 MINIMUM= 11 .0000
R ANGE= 38.0000



79.23
Attachment C-7
(rage 6 of 7)

0 ISTRIBUT ION OF 130EHM TOT AL RAW SCORES OR T. TLE I STUDENTS

FREQUENCY

CODE

DISTRIBUTION FOR VARIABLE 4 3

RELATIVE ADJUSTE1
43SOLUTE FREO FRED

FREQ (PCT.) (OCT.)

(1979.80 BOEHM GAINS )

CUMULATIVE
FREQ
(PCT.)

"8. 1. 0.1. 0.1 0.1

4. 1. 0.1 0.1 0.3

3. 1. 0.1 0.1. 0.4

.2. 2. 0.3 0.3 0.7

0. 3. 0.4 0.4 1.2

1. 2. 0.3 0.3 1.4

2. 6. 0.9 0.9 2.3

3. 3. 0.4 0.4 2.7

4. 7. 1.0 1.0 3.7

5. 15. 2.2 2.2 5.9
,

6. 18. 2.6 2.6 8.5

7. 18. 2.6 ..2.6 11.1

8. 34. 4.9 4.9 16.0

9. 26. 3.7 19.7.3.7
J

10. 23. 3.3 3.3 23.1

11. 47. 6.8 6.8 29.8

12. 48.. 6.9 A.9 36.7

13. 50. 7.2 7.2 43.9

14. 55. 7c 7.9 57.9

15. 52. 7.5 7.5 c9.4

16. 43. 6.7 6.2 65.6

17. 41. 5.9 5.9 71.5

18. 37. 5.3 5.3 76.8

19. 35. 5.0 5.0 81.3

20. 25. 3.6 3.6 85.4

C-58
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21. 22. .3.2 3.2 siR.6

22. 18. 2.6 en 2.6 91.2

23. 24. .5 3.5 94.7

24. 11. 1.6 1.6 96.3

25. 7. 1.0 1.0 97.3

26. 4. 0.6 0.6 97.8

27. 8. 1.2 1.2. 99.0

28. 4. 0.6 0.6 99.6

29. 1. 0.1 0.1 99.7

30. 1. 0.1 - 0.1 99.9

31.. 1. 0.1 0.1 100.0

TOTAL 694. 100.0 1.)0.0

VALID CASES= 694
MISSING CASES= 0

MEAN= 14.3473
STD. DEV= 5.7732
MAXIMUM= 31.0000
RANGE= 40.0000

VARIANCE=
STD. ERR=
MINIMUM=

33.3295
0.21.91

8.0000



79.23
.

DISTRIBUTION OF BOEHM RAW
SCORE FOR TITLE I STUDENTS

TESTED IN ENGLISH: PRETEST;
POSTTEST, AND COIN

C-61
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BOEHM TOTAL RAW SCORES FOR STUDENTS PRE AND POSTTESTED IN ENGLI SH

FREQUENCY

CODE

DISTRIBUTION FOR VARIABLE # 1.

RELAT I VE ADJUSTED
ABSOLUTE FREQ FREQ

FREQ (PCT. ) ( PCT. )

(9..79 BOEHM TO TAL.

CUMULATIVE
. FREQ
(PCT. )

)

0. 1. 0.2 0.2 0.2

4. 1. 0.2 0.2 0.3

5. 2. 0.3 0.3 0.6

6. 2. 0.3 0.3 1.0

7. 1. 0.2 0.2 1 \

9. .3. 0.5 0.5 1.6

10. , 4. 0.6 0.6 2.3

11. 9. 1.5 1.5 3.7

12. 16. 2.6 2.6 6.3

13. 16. 2.6 2.6 8.9

14. 20. 3.2 3.2 12.2

15. 26. 4.2 4.2 16.4

16. 34. 5.5 5.5 21.9

17. 37. 6.0 6.0 27.9

18. 33. 5.4 5.4 33.3 ,

19. 30. 4.9 4.9 38.1

20. 35. 5.7 5.7 43.8
. .

21. 25. 4.1. 4.1 47.9 es

V

22. 36. 5.8 5.8 53.7

23. 29. 4.7 4.7 58.4

24. 36. 5.8 5.8 64.3

25. 45. 7.3 7.3 71.6

26. 42. 6.8 6.8 78.4 .,

27. 35. 5.7 5.7 84.1

28. 37. 6.0 6.0 90.1

C-62
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, 29. 24. 3.-9* 3.9 94.0

30. 18. 2.,9 2.9 96.9

31. 4. 0.6. 0.6 97.6

32. 5. 0.8 0.8 98.4

34.- 1. 0.2 0.2 98.5
..,

35. 6. 1.0 1.0 99.5

36. 1. 0:2 0.2 99.7

42. 1. 0+2 0.2 99.8

44. 1. 0.2 0.2 100.0

TOTAL 616. , 100.0 100.0

VALID CASES= 616
MISSING CASES= 0

,

MEAN= 21.4903
STO. OEV= 5.9187
MAXIMUM= 44.0000
RANGE= - 45.0000

VAR IANC E=
STO . ERR=
MIN IMUM=

35.0308
0.2385

0.0

161
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BOEHM TOTAL RAW 'SCORES FOR STUDENTS PRE AND POSTTE ST ED I N ENGL I SH

FREQUENCY DISTRIBUTION FOR VARIABLE # 2 (2a080 BOEHM TOTAL )

CODE

, 11.

12.

.

ABSOLUTE
FREQ

1.

1.,

16. '1.

17: 1.

18. 1.

19. 1.

20. 2.
,

21. . 3.

22. 7.

23. 0 3.

24. 2.

25. 8.

26. 10.

27. 20.

28. 15.

29. 19.

30. 22.

31. 26.

32. 32.

33. 32.

34. 27.

35. 32.
t.

36. 36.

37. 38.

38. 43.

RELATIVE
FREQ

(PCT. )

0.2

0.2

0.2

0.2

0.2

0.2

0.3

0.5

1.1

0.5

0.3

1.3

1.6

3.2

2.4

3.1

3.6

4.2

5.2

5.2

4.4

5.2

5.8

6.2

7.0

ADJUS TED
FRE Q
PCT. )

, O. 2

0. 2

O. 2

O. 2

'CUMULATIVE
F REQ
PCT. )

0.2

'C.3

0.5

0.6
I\\\0.2 0.8

O. 2 1.0

O. 3 1.3

O. 5 JA.8

1. 1 , 2.9

O. 5 3.4

. O. 3 3.7

1.3 5.0

1. 6 6.7

3.2 9.9

2.4

3.1

12.3 ,

15.4

3.6 19.0

4.2 23.2

5.2 28.'-

5.2 33.6
i

4.4 38.0

5.2 43.2

5.8 49.0

6.2 55.2

7.0 62.2
C-64162
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39. 38. 6.2 6.2 68.3

40. 5.5 5.5 73.9

41. 48. 7.8 7.8 81.7

42. 24. 3. .4 3:9 85.6

43. 24. 3.9 3.9 89.4

44. 17. 2.8 2.8 92.2

45. 20. 3.2 3.2 95.5

46. 12. 1.9 1.9 97.4

47. 8. 1.3 1.3 98.7

48. 8. 1.3 1.3 100.0

TOTAL 616. 100.0 100.0
\.

VALI D CASES= 614)
MISSING CASES= 0

MEAN= 35.9870
STD. DEV= 6.2669
MAXIMUM= 48.0000
RANGE= 38.0000

VAR IANCE=
STD. ERR=
MINIMUM=

39.2746
0.2525

11.0000

163
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BOEHM TOTAL RAW SCORES FOR STUDENTS PRE AND POSTTEST ED IN ENGL ISH

FREQUENCY

CODE

D I STR IBUT ION FOR VARIABLE gi 3

REL AT I VE ADJUS TED
ABSOLUTE FREQ FRE Q

FREQ (PCT. / ( PCT. )
-ii

(1979...80 BOEHM GAINS )

CUMULAT IVE
(.7

FREQ
( PCT. )

8. " 1. 0.2 0. 2 0.2

...4.
,

1. 0.2 0. 2 0.3

.2. 1. 0.2 0. 2 C.5

0. 3. 0.5 0.5 1.0

1. 2. 0.3 0. 3 1.3

2. 3. 0.5 O. 5 1.8

3. 3. 0.5 O. 5 2.3

4. 6. 1.0 1. 0 3.2

5. 12. 1.9 1. 9 5.2

6. 15. 2.4 2. 4 7.6

7. 17. 2.8 2. 8 10.4

8. 27. 4.4 4. 4 14.8

9. 20. 3.2 3. 2 18.0

10. 20. 3.2 3. 2 21.3

11. 44. 7.1 7. 1 .,,,, 28.4

12. 44. 7.1 7.1 35.6

13. 43. 7.0 7. 0 42.5

14. 52. 8.4 8. 4 51.0

15. 48. 7.0 7. 8 58.8

16. 41. 6.7 6. 7 65.4

17. 35. 5.7 5. 7 71.J.

18. 35. 5.7 5. 7 76.8

19. 32. 5.2 5. 2 82.0

20. 21. 3.4 3.4 35.4

21. 22. 3.6 3o 6 89.0

C-66
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22. 14* 2.3 2.3 91.2

23.
_
22. 3.6 3.6 94.8

24. 11. 1.8 1.8 96.6

25. 3. 0.5 0.5 97.1

26. 4. 0.6 0.6 97.7

27. 7. 1.1 1.1 98.9

28. 4. 0.6 0.6 99.5

29. 1.. 0.2 0.2 99.7

30. 1. 0.2 0.2 99.8

31. 1.. 0.2 0.2 100.0

TOTAL 616. 100.0 100.0

VALID CASES= 616
MISSING CASES= 0

MEAN=' 14.4968
STD. DEV= 5.6425
MAXI MUM= 31.0000
RANGE= 40.0000

VAR IANCE=
STD. ERR=
MINIMUM=

31.8374
0.2273

-.8.0000
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DISTRIBUTION OF BOEHM RAW
SCORES FOR TITLE I STUDENTS

TESTED IN SPANISH: PRETEST,
POSTTEST, AND GAIN

16 (3
C-69

4

Attachment C-9
(Page 1 of 4)



79.23 Attachment C-9
(Page 2 of 4)

BOEHM IOTA'. RAW SCORES FOP STUDENTS PRE AND POSTTESTE) IN SPANISH

FREQUENCY DISTRIBUTION FOR VARIABLE 0 1 (9..79 80EHM TOTAL )

CODE

RELATIVE ADJUSTED CUMULATIVE
ABSOLUTE FREQ FREQ FREQ

FREQ (PCT.) (PCT.) (PCT.)

11. 1. 1.8 1.8 1.8

12. 2. 3.6 3.6 5.5

13. 1. 1.8 1.8 7.3

14. 3. 5.5 .5.5 12.7

15. 3. 5.5 5.5 18.2

16. 5. 9.1 9.1 27.3

17. 6. 10.9 10.9 38.2

18. 1. 1.8 1.8 40.0

19. 4. 7.3 7.3 47.3

20.. 4. 7.3 7.3 54.5

21. 5. 9.1 9.1 63.6

22. ' 1. 1.8 1.8 65.5

24 2. 3.6 3.6 69.1

25. 7. 12.7 12.7 81.8

26. 4. 7.3 7.3 89.1

1- 1.8 1.8 90.9
,

28. 3. 5.5 5.5 96.4

29. 2. 3.6 3.6 100.0

TOTAL 55. 100.0 100.0

VALID CASES= 55
MISSING CASES= 0

MEAN= 20.2545 VARIANCE= 24.8599
STD. DEV= 4.9860 STD. ERR= 0.6723
MAXIMUM= 29.0000 MINIMUM= 11.0000
RANGE= 19.0000
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BOEHM TOTAL RAW SCORES FOR STUDENTS PRE AND POSTTESTED IN SPANISH

FREQUENCY DISTRIBUTION FOR VARIABLE # 2

RELATIVE ADJUSTED
ABSOLUTE FRED FREQ

CODE FREQ (PCT.) (PCT.)

(280 BOEHM TOTAL )

CUMULATIVE
FREQ
(PCT.)

13. 1. 1.8 1.8 1.8

17. 1. 1.8 1.8 3.6

19. 1. 1.8 1.8 5.5

21. 2. 3.6 3.6 9.1

22. 1. 1.8 1.8 10.9

24. 2. 3.6 3.6 14.5

25. 2. 3.6 3.6 18.2
4

26; 3. 5.5 5.5 23.6

30. 2. 3.6 3.6 27.3

31. 3. 5.5 5.5 32.7

32. 3. 5.5 5.5 38.2

33. 4. 7.3 7.3 45.5

34. 4. 7.3 7.3 52.7

35. 4. 7.3 7.3 60.0

36. 5. 9.1 9.1 69.1

37. 6. 10.9 10.9 80.0

38. 3. 5.5 5.5 85.5

40. 4. 7.3 7.3 92.7

41 . 1. 1.8 1.8 94.5

42. 2. 3.6 3.6 98.2

1. 1.8 1.8 100.0

TOTAL 55. 100.0 100.0

VALID CASES= 55
MISSING CASES= 0

MEAN= 32.5818
STD. DEV= 6.8359
MAXIMUM= 45.0000
RANGE= 33.0000

VARIANCE=
STD. ERR=
MINIMUM=

46.7293
0.9213

13.0000
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BOEHM TOTAL RAW SCORES FOR STUOENT S PRE AND POSTTE S TED I N SPANISH

FREQUENCY DISTRIBUT ION FOR VARIABLE # 3

RELAT I VE ADJUSTED
ABSOLUTE FREQ FREQ

CODE FREQ (PCT. ) (PCT.)

1. 1.8 1.8

1. 1.8 1.8

2. 3. 5.5 5.5

5. 3. 5.5 5.5

6. 3. 5.5 5.5

7. 1. 1.8 1.8

8. 5. 9.1 9. 1

9. 4. 7.3 ./. 3

10. 1. 1.8 1. 8

11. 1. 1.8 1.8

12. 3. 5.5 5. 5

13. 6. 10.9 10.9

14. 2. 3.6

1.5. 4. 7.3 7.3

1. 1.8 1.8

17. 4. 7.3 7.3

18. 2. 3.6 3.6

19. 2. 3.6 3.6

20. 3. 5.5 5.5

22. 1. 1.8 1.8

23. 1. 1.8 1.8

25. 3. 5.5 5.5

TOTAL 55. 100.0 100.0

VALID CASES= 55
MISSING CASES= 0

(1979...80 BOEHM GAINS )

CUMULAT IVE
FREQ

(PCT.I

1.8

3.6

9.1

14.5

20.0

21.8

30.9

38.2

40.0

41.8

47.3

58.2

61.8

69.1

70.9

78.2

81.8

85.5

'30.9

92.7

94.5

100.0

6;)

MEAN= 12.3273 VAR IANCE= 43.9279
STD. OEV= 6.6278 STD. ERR= 0.9937
MAXIMUM= 25.0000 MIN IMUM=, -3.0000
RANGE= 29.0000 C-72
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ANALYSES COMPARING GAINS MADE BY TITLE I STUDENTS SERVED
BY TITLE I TEACHERS ONLY, TITLE I AIDES ONLY, OR BOTH

Variable Number Description

1 Feb., 1980, Boehm raw score.

2 Sept., 1979, Boehm raw score.

3

4

5

6

7

8

Sept., 1979, Boehm raw score if
served by teacher only; 0, otherwise.

Sept., 1979, Boehm raw score if
served by aide only; 0, otherwise.

Sept., 1979, Boehm raw score if
served by both; 0, otherwise.

GroUp membership: 1 if served by
teacher only; 0, otherwise.

Group membership: 1 if served by
aide only; 0, otherwise.

Group membership: 1 if served by
both; 0, otherwise,

C.



*** OUTPUT FROM PROGRAM REGRAN ***

REGRANS FOR TEACHER EFFECT T ITLE I KINDERGARTEN STUDENTS 79-80

P AR AMPTERS
COL 1- 9 =
Crt 6-10 = 66
CM 11..19 = 3

um 16-20 =
COL 21-?5 = 1

DATA FORMAT = 44,8F5.0)

I NTERCORR Et AT IDN ANALYSIS.

MEANS 1 2 3 4 5 5 7 8

0
1

....1

35.8251 21.8388 9.4891 8.6202 3.7295 D.4649 0.3552 0.1749

.P.

SIGMAS 1 2 3 4 5 6 7 8

5.9623 5.1675 10.6149 11.9859 8.3390 0.4991 0.4786 0.3799

R MATR I x 1 2 3 4 5 5 7 8

1

2

1

4

1 7 I 5
6

7

8

1.0000 0.548r 0.0515 0.2022 -0.0164 -0.0807 0.1330

0.5485 1.0000 -0.0822 0.4798 0.0349 -0.3001 0.3491

00515 -0.182? 1.0000 -0.6479 -0.4112 0.9494 -0.6635

0.2122 0.4798 -0.6429 1,0000 -0.3228 -0.6772 0.9690

...,0 . 0164 0.014g -0.401' -0.32?8 1.0000 -0.4776 -0.3331

-0.0807 -0.3001 0.94(14 -0.6777 -0.4276 1.0000 -0.6988

0.1100 0.3491 -0.6639 0.9590 -0.1331 -0.6988 1.0000

-0.0577 -0.0455 -0.4115 -0.3311 0.9750 -0.4335 -0.3417

-0.0577

-0.0459

-0.4115
ctl gr:.

14 rt
-0.3311

v
0.9750

"1 7 a.
-0.4335 in...... 1

t..,

-0.3417
0

1.0330



MODEL 1 MI.

R 0.5574

V BETA
3 1.2878
4 1.2976
5 0.7450
6 ,0.5675
T 0.0036
8 0.240S

REG. CCINST.

CR ITER ION = 1

RSQ = 0.3107

0.7233
0.6465
0.5346

0.6.7798
6.2736
63.7749
27.4781

MODEL 2 t42 CR ITER ION =

PREDICTORS = Pow 2 6..
P = 2 R SO = n.100R

= 6 P SO = 0.3085
P = 8 RSO = 0.3086
P = 7 RSO = 0.3086

R = 0.5555

V RFTA
0.578Z

6 0.0925
7 ...0.0043

0.0086
R EG. CONST. =

P SQ = 0.7301; 6

0.6677
1.1060

0. 0535
0.1353

20.7308

1'7,3

191 I TERATIONS.

4 T TFR AT IONS.



,

.1Mona 3 )M3 P ITFP 1nN - 1

PREDICTORS = 7

P = 2 E_S.O.,= 0.3008

R = 0,5485 P50 = 0.3003

V RETA
0. C486 0,6?28

R EG. (*MIST. = 22.0055

1 ITERATIONS.

F....TEST 1 TOTAL RAW SCORE BOEHM MI VS M2
RSO FUl 0,3107 MODEL 1

RSO 8Fnucrn = 0.3086 MODEL 7

WIEFERENCE = 0.0021
DEN = 2. DEO = 360. E.RATIO = 0.552 P = 0.5821.

F-.TEST 2 TOT AL RAW srnRF --, BOEHM ..,... M? VS M3
RSQ FIJI L = 0.308F) MODEL 2

RSQ RFnurFO = 0.1008 MODEL 3 K
DIFFERFNCF = 0.0078 /
DEN = 2 . nFO = 367. F-.RATIO = 2.04f P = 0..1284

- 174



\ 79.23 Attachment C-11
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COMPARISON OF GAINS MADE BY TITLE I STUDENTS RECEIVING TITLE I

SERVICES IN THE CLASSROOM ONLY AND IN THE READING CENTER ONLY

V

Variable Number Description

1 Feb., 1980, Boehm raw score.

2 Sept., 1980., Boehm raw score,

3

tr:1

Sept.,-1980, Boehm raw score if
served in classroom only; 0, otherwise.

Sept., 1980, Boehm raw score if served
in reading center; 0, otherwise.

5 Group membership: 1 if served in
classroom only; 0, otherwise.

6 Group membership: 1 if served in
reading center; 0, otherwise.

C-77



*** OUTPUT FROM PROnft AM REGRAN s**

R EGRANS Fog LOCAT ION EFFECT TITL E I KINDERGARTEN STUDENTS 79..80

P ARAMETFRS
cot.. 1- = 6

= 366
1101g = 3

Cnt. 16..00 =
COI. 21-2 1

DATA Fr1RMAT = A4.6F 5.01

I NTERCORRFLAT ION ANALYSIS.

MEANS 1 2 3 4 9 5

35.8251 21.8388 7.5437 14.2951 0.3579 0.6421

S IGMAS 7 3 4 5 6

5.9623 5.1575 10.51339 11.4176 0.4794 0.4794

R MATR IX 1 2 3 4 5 6

Ns)

1

3

4

9

6

1.0000

0.5485

0.0186

0.7110

0.0717
0.0737

0.5485

1.0000

0.0764

0.3817

.0.11.02

0.1102

0.0186

0.0764

1.0000

..0.8924

0.o946

..0.954f,

0.7310

0.1817

0.8g24
1.0000

0R348
0, 9348

0.0737 :41717

.0.1102(70.1
0.9541

...0.931(8 0.9348 ,

1.0309 -1.0001)

.61.01010 1.0000

CO ft
CfQ 11)

(1) 0
IV a

ti)
o
1-11 rt

r)



4.

MO0FL 1 ml CRITERION = 1.

R = 0.5502 RSO = 0.3028

V BETA
3 10364 0.583R
4 1.2642 0.6602

0.0R42 1.,0478
6 .0.0314 0..0;3007

REG. CONS% = 21.R596

MODEL 2 M2 CRITERION =

40 ITERATIONS.

PRFOIrTORS 7mv 7 5., 6
P = 2 RSO = 0.3008
P 6 RSO = 0.3010

R = 0.54146 P50 = 0.3010 2 ITERATIONS.
,--- .

V BiTA IA

2 0.5470 0.6111
5 0.0 0.0
6 0.0134 0.1671

REG. CONST. = 21.9355

17S



MODEL 3 M3 CRITFRION = 1

PREDICTORS = 2 2
P-= 2 RSQ = 0.3008

R = 0.5485 RSQ = 0.3008

V BETA
2 0.5485 0.6328

REG. CONST. = 22.0055

1 ITERATIONS.

FTEST 1 TOTAL RAW SCORE . BOEHM M1 VS M2
RSQ FULL = 0.3028 MODEL 1

RSQ REDUCED = 0.3010 MODEL 2

DIFFERENCE = 0.0018
DFN = 1. DED = 362. FRATIO = 0.928 P = 0.3377

FTEST 2 TOTAL RAW SCORE BOEHM M2 VS M3
RSQ FULL = 0.3010 MODEL 2

RSQ REDUCED = 0.3008 MODEL 3

DIFFERENCE = 0.0002
DEN = 1. DFD = 363. FRATIO = 0.093 P = 0.7590
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79.23

Instrument Description: Metropolitan Peadiness Test (MRT)

Brief destriation of the instrument:

The MRT is designed to measure the extent to which school beginners have developed
skills that contribute to readiness for first-grade instruction. The battery

consists of eight tests, two each measuring auditory, visual, language, and
quantitative skills. Level II, Form P was used in all AISD testing.

To whom was the instrument administered?

All first-grade students in AISD.

3ow many times vas the instrument administered?

Once.

Wheu vas thil instruent adminietered?

September, (1979.

Where was the instrument administered?

In the classrooms.

Who administered the inerrbbent?

The classroom teachers.

What training did the administrators have?

Written instructions were provided with test materials. Additional training

could have been done at the options of the counselors or principals.

Was the instrument administered under standardized tonditions'

Individual variations in testing procedures may have occurred.

Were there aroblems ...rich the instrument or the administration that mi;ht

affect the validity of the data?

Possible individual variations in testing problems by classroom teachers

who aevelotted the instrument?

The original (1933) verion was developed by Dr. Gertrude Hildreth. The 1976

version by Joanne Nurss and Mary McGauvran, and is published by Harcourt, Brace,
Jovanovich.
What reliabilitY and validity data_are available on the instrxmentL

For level II Form P. test-retest reliabilities of the four skill areas, as measured
by the Kuder-Richardson formula 20 coefficient, ranged from .73 to .92: KR-20
for the entire battery was .94. Split-half reliabilities ranged from .72 to .93:

split-half reliability for the entire battery was .95. ValiditY: Corelation bet-
ween scores on MRT Level II Form P and Metropolitan Achievement Tests was .72: bet-
ween MRT Level IT Form P and Stanford Achievement test was .78.
Are there norm data available for interpreting the results?

Staines for each of the four skill area scores and percentile values and staines
for the composite battery score are available. A total of 62,233 students were in
the norm groups used in standardizing Level II,

D-2 181
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ONO

METROPOLITAN READINESS TEST

Purpose

The Metropolitan Readiness Test (MRT) was used in answering the following

decision and evaluation questions tor Title I Evaluation Design for

1979-80.

Decision Question D1C' Is more effective concentration on
students with the greatest needs necessary?

Evaluation Question D1-1: What are the "effective
Title I eligibility" criteria at eacti school?

Evaluation Question D1-2: What uniform Districtwide

criterion would have identified the same number of
students at each grade?

Evaluation Question D1-3: How many students

scoring above the 40th percentile were served by

Title I?

Evaluation Question D1-4: How many students scoring
below the 40th percentile were not served by Title I,
Title I Migrant, Title VII, Local/State Bilingual,
or Special Education?

Decision Question D2: How should Title I students be selected?

Evaluation Question D2-3: If students with invalid scores

can be identified, how many students would need to be

retested in Title I schools?

The MRT was also used to help answer Information Needs 14 and 15 as part

of the Needs Assessment.

Information Need 14: How many students in each school scored below each

ten percentile points on the Boehm, MRT, and CAT Reading and Math tests?

Information Need 15: How many students would be eligible for Title I

services for various combinaticns of criteria for campus and student

eligibility?

D_31 82
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Procedure

The Metropolitan Readiness Test was administered by all AW first grade
teachers to their classes. September 10-14. Makeups were administered
September 17-21. 'Teachers scored the MRT and forwarded the results to
ORE. The Final Technical Report, Systemwide Testing, publication number )

79.14, contains the details of the scoring and processing of the MRT.

Results

All evaluation findings using the MRT are reported in other reports or
in other appendices of this report.

Results relevant to evaluation questions D1-1, D1-2, D1-3, and D1-4 are
reportAd in Appendix M (1979-80 Nine-Week Reports) of this volume.

Evaluation Question D2-3: If students with invalid scores can be '

identified, how many students wuld need to be retested in Title I
schools?

The analyses necessary to answer this question require item responses
by students in order to calculate student fit statistics. Item responses

to the MRT are not availableCtherefore, the analyses could not be done.

Information needs 14 and 15 were reported in the Needs Assessment for the
Preparation of the 1980-81 ESEA Title I Application, publication number
79.33.
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0

Instrument quartettes: etiagislatz leglAmOmmet TstreAlp

yip! deacrintion of the initrUnint:

the CAT is a standardised achievement test battery with MM. It was administered

districtvida each spring at stades 14 prior co 1.979*80. Title I Evaluation isd

only the reading tests in its analyses. Vocabulary and COaprebenSiOn v4reate ka

up the reading.test.

j...tiagaujpijminsimaLligega
Selected studeate in grades 1-5 ware tested as part of *a district CAT-ITBS equating

study. also, student* with invalid CAT scores Errs sprifig, 1979, ware retested.

btudemts entering title I schools without spring 1979 scores were tasted.

menv tit"; was the imstrument admdraster.W_

Continuously as.part of the process for identifying students eligible for Title I

participation.

When was the instrument administered?

See above.

MAIL.:y_jap..;63.=eggaipinisrured?.

Ira the classrooms.

aW41.1LeEjl,jamjajp:ELVIEL
Classroom teachers or school counselors.

las_tr_41au ja.0.1 a-'tstrators ?

Teacher and counselors were given a copy of the manual and other informetion'end

guidelines. .

Wes the instrument administered under standardized conditiosts?

StandardiAad instructions were given in the tasting manuals. Individual variations

in administration procedures may have occurred.

Wort th e roblems with instrument or the administration :hat xi

ALIALLSAILY141.#1=121L111.1-21191.

None known.

Eta dsve1.ed the ins timnt
C111/Idaraw-aill..

What rellab nd validity data ars av able on t e !list ant

Exhaustive reliability data, summarized by Kuderkichardson formula 20 coefficient,

are provided in the Technical Bulletins. ValidAty dataiare not provided.

/1
A

ALajlare norm data available for internecine '..te resultsf,

National and AISD norms are available. Conversions tables are available for per-

centiles, stamina., and grade equivalents. Total standardization sample for all

grades consisted of 203,604 students in 36 states. See the publications manual

for couplet. data.

E-2
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CALIFORNIA ACHIEVEMENT TESTS

Purpose

California Achievement Tests (CAT) results were used to answer the following

decision and evaluation questions from the 1979-89 Title I Evaluation

Design.

\

Decision Question Dl: Is more effective concentration on

students with the greatest needs necessary?

Evaluation Question D1-1: What are the "effective

Title I eligibility" criteria at each school?

Evaluation Question D1-2: What uniform Districtwide

criterion would have identified the same number of

students at each grade?

Evaluation Question D1-3: How many students scoring

above the 40th percentile were served by Title I?

Evaluation Question D1-4: How many students scoring

belaw the 40th percentile were not served by Title I,

Title I Migrant, Title VII, Local/State Bilingual,

or Special Education?

Decision Question D2: How should Title I students be selected?

Evaluation Question D2-1: Would the inclusion of factors

other than achievement test scores into a formula improve

the identification of students with the greatest needs?

Evaluation Question D2-2: Can students with possibly,

invalid test scores be identified by ORE prior to

sending out test results to campuses?

Evaluation Question D2-3: If students with invalid scores

can be identified, how many students would need to be

retested in Title I schools?

Decision Question D3: S xld the Title I Reading Component be

modified? If so, how?

Evaluation Question D3-1: Were the objectives of the

Title I Reading Component met? The objectives are:

186
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Upon completion of the 1979-80 school year, students in the

Reading program in grade 1 will score as follows on April, 1980,

administration of the California Achievement Test* (Reading

Section):

7.--"-- 34% will score at-the 64th percentile or above
25% will score between the 44th and 63rd percentiles
11% will score between the 33rd ald 43rd percentiles
14% will score between the 21 t-end.32nd percentiles
16% will score at or below th :;: 20th percentile

Upon completion of the 1979-80 school year, students in the
Reading program in grade 2 will make the following gains as
measured by the California Achievement Test* (Reading Section):

19% will gain 10 percentile points or more
4% will gain 7-9 percentile points
4% will gain 4-6 percentile points
6% will gain 1-3 percentile points
67% will show normal gain or less for students at

the same level

Upon completion of the-1979-80 school year, students in the

Reading program in grade 3 will make the following gains as
measured by the California Achievement Test* (Reading Section):

30% will gain 10 percentile points or more
6% will gain 7-9 percentile points
7% will gain 4-6 percentile points

12% will gain 1-3 percentile points
45% will show normal gain or less for students at

the same level

Upon completion of the 1979-80 school year, students in the

Reading program in grade 4 will make the following gains as
measured by the California Achievement Test* (Reading Section):

22% will gain 10 percentile points or more
6% will gain 7-9 percentile points
6% will gain 4-6 percentile points
10% will gain 1-3 percentile points J

56% will show normal gain or less for students
the same level

* The posttest will be the Iowa Test of Basic Skills. A local equating

study will provide CAT percentile equivalents for measuring the
objectives.

E-4 S
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Upon completion of the 1979-80 school year, students in the

Reading program in grade 5 will make the following gains as

measured by the California Achievement Test* (Reading Section):

26% will gain 10 percentile points or more
6% will gain 7-9 percentile points
10% will gain 4-6 percentile points
10% will gain 1-3 percentile points
48% will show normal gain or less for students at

the same level

Evaluation Question D3-5: Were there differences in

achievement gains made by students served by:

a. Title I reading teachers only,
b. Title I aides only,

c. both Title I reading teachers and aides?

Decision guestion D5: Should the Title I Extended Day Component

be continued, expanded, or revised? If so, how?

Evaluation Question D5-1: Were the objectives of the

Extended Day component met? The objectives were the

same as the objectives for the Reading Component.

Evaluation Question D5-2: Did the Extended Day participants
show greater gains than a matched group of participants in

the regular Title I program at Sanchez?

Evaluation Question D5-3: How cost effective was the

Extended Day Component compared with the regular Title I

program at Sanchez?

The results from the CAT were also used to provide information about the

following information. needs.

Information Need 13: How does the performance of Title I students in

the CAT skill areas compare to that of non-Title I students in their

schools?

Information Need 14: How many students in each school scored below

each ten percentile points on the Boehm, MRT, and CAT Reading and

Math tests?

Information Need 15: How many students would be eligible for Title I

services for various combinations oe criteria for campus and stlident

eligibility?

* The posttest will be the Iowa Tests of Basic Skills. A local equating

study will provide CAT percentile equivalents for measuring the

objectives.
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Information Need 17: For each grade served by an instructional
.component, what was the average gain from pre to post?

Information Need 18: Did the Title I Program meets its objec-

tives?

Information Need 110: What are the results when a quasi-Model C
evaluation model is implemented using 1978-79 evaluation results?

Information Need 111: What are the implication of identifying in-
valid scores and doing retesting on the use of Model C? Especially

consider the requirement that results 1,:z reported on 70% of parti-

cipants.

Procedure

Prior to the 1979-80 school year the California Achievement Tests (CAT)
were given systemwide to all students in grades 1-8. Scores from the
1978-79 schaol year are used in this report. Procedures for the ad-
ministration of the CAT for that year can be found in the Final Techni-
cal Reporr., Systemwide Testing, publication number 78.45.

Because so many analyses were done using the CAT results from 1978, pro-
cedures are described briefly along with the results related to each
evaluation question.

Results

The CAT results are presented below by evaluation question or in.f.a=a7
tion need.

Evaluation Question 01-1 through 01-4: Results relevant to these
evaluation questions are reported in ApPendix M,"1978-80 Nine-
Week Reports," of this report."

Evaluation Question 02-1: Would the inclusion of factors other
than achievement test scores into a formula improve the identi-
fication of students with the greatest needs?

Results relevant to this question were published in the 1979
Summer School Interim Report, publication number 79.16.

Evaluation Question D2-2: Can students with possibly invalid test
scores be identified by ORE prior to sending out test results to
campuses?

Students do not always apply themselves equally to tests. Bore-

dome, disruption, illness, and other factors can act to make the
scores of some students poor predictors of their true achieve-
ment levels,

E-6 189
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The Reach approach (Reach, 1960; Wright, 1977) to test design allows

for computation of a student fit statistic to assess how well a stu-

dent's responses fit the Rasch Model.

This method of detecting students with questionnable scores was ex-

amined using 1979, Level 3 CAT reading subtest scores for all stu-

dents tested in grades 4 and 5 in AISD. The analyses were limited to

Level 3 because item respunses were not available for other levels.

The following steps were used in doing the analyses:

1. A tape of student responses to the Level 3 reading sub-

test was taken to UT for analysis.

2. The tape was converted to an internal tape.

3. Duplicate records for students were identified and re-

moved from the file.

4. .The responses' were scored. A file of scored item tea-

ponses (1=correct, 0 = incorrect) was saved as file NEW-

CAT on permanent file set 6475.

5. The responsei of all students were used to Rasch calibrate

the items by. subtest. Veldman's program RASCH (Veldman,

1978) was used for \the calibration. The output from pro-

gram RASCH chn be found in Attachments E-1 (Vocabulary)

and E-2 (Reaaing Comprehension).

6. Student fit statistics for each student for each subtest

were obtained as output from program RASCH. They were added

to file NEWCaT.

Once the basic file had been created, two different approaches were taken to

gather information about how useful the fit statistics might be for identi-

fying students with pbssibly Invalid scores. The first involved using re-

tests given to students in Title I schools. The new Title I legislation ?

at least as it is being interpreted in Texas, requires that all Title I

students be identified for services on the basis of an objective test score.

Since test scores arelnot completely reliable measures of student achieve-

ment, the schools wer provided with test materials to use in retesting stu-

dents for whom they felt the systemwide test results gave either an over-

estimate or e.1 undereetimate of the student's achievement level. The schools

sent Level 3 retest results to ORE for about 20 students. An attempt was I

made to see if the original tests for those students would be identified as

possibly invalid by u;ing the fit statistic. Figure E-1 shows the two test

scores and two fit st tistics for 11 students whose -records could be found

in file NEWCAT. In order to interpret the figure, one must have same idea

of what constitutes an unacceptable fit statistic. Unfortunately, the

characteristics of the student fit statistic are not thoroughly understood.

Because the fit statistic is continuous in its distribution, there is no

clear dichotomy between good and bad values. Figure E-2 provides distri-

bution statistics for the vocabulary and reading comprehension fit statistics

190
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for each grade. As the figure shows, the mean value of the statistic is

about 1.00. The standard deviations range from about 0.5 to 1.0. An

examination of a set of frequency distributions for the,tit statistics,

shows that about 90% of the students have values below about 1.65;

about 3%-9% have values as great as 2.00 or larger. Only four of the

studints in Figure E-1 have a fit statistic of 1.5 or greater. It,

would appear that teachers are not picking students for retesting in

the same way that the fit statistic would.

The second approach to the question was to compare the students whose '

teachers had marked the special civcumetances code with those for wnom

special circumstances was not marked.- The special circumstances code ,

is marked whenever something about the testing situation makes the

teacher fee that the.student's score on a subtest might not be a valid

indicator,o his or her achievement leNiel: Figfires E-3 and E-4 show

ithat the me. n fit statistic for the students with special cirCumstances

codes was p:arger than for the other students. It appearg that the fit

statistic cbuld have some value as a screening device; however, more

work needs to be done to determine hoW best to use it.

Evaluation Question D1-4: If students with invalid scores can be

identified, how many students would need to be retested in Title I

schools?

Since the validity of the student fit statistic has dot been

fully establishai, this question cannot be fully answered..

However, there are related issues-which can be explored..

For example, there is the question of whether a greater per-

centage of students in Title I schools would be considered

to hRve invalid scores if ORE established a cutoff point

for determining probable invalidity. Figure E-5 provides
distrib4uion statistics fcr students in Title I schools,
An examination of the figures shows that the mean values of

the fit statistics are slightl., higher than those obtained by

students in non-Title I schools. Therefore, a higher per-

centage would probably fall above an invalidity criterion.

Figure D-6 shows a concrete example. The figure shows fit
statistics which correspond to the 90th percentile. A greater
than average percentage of students would be declared as hav-

ing invalid scores in Titles..I schools.

Evaluation Question D3-1: Were the objectives of the Title I Reading

Component met?

The Reading Component objectives for 1979-80 were written tri terms

of the CAT: however, the students were not posttested with the CAT

since the District began giving the Iowa Test of Basic Skills this

year. A local equating study (publication number 79.53) was done

between the CAT and ITBS in order to provide the District with a

way of examining achievement in terms of.previous performance. The
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equating study was used to convert 1980 ITBS scores to CAT
scores.

.

The Texas Education Agency required that the achievement
objectives in the 1979-80 Title I application be written in
stratified form. Figure E-7 compares the Performance of the
students with the expected gains. It is not possible to pro-
vide'a straightforward answer to the question, "Were the ob-
jectives met?" when stratified objectives are used. Thernfore
-he reader is encouraged to examine Figire E-7 and came to his
or her own conclusion. A better way to look at gains is re-
ported in the paragraphs which follow.

Information Need 17: For each grade served by an instructional
component, what was the average gain f;om pre to post?

A more reasonable way to look at gains is tO examine group means.
Figure E-8 compares the pretest, posttest, and gain scores for
Title I students for 1978-79 and 1979-80. The figure reveals
that except for second grade the gains made this yaar are .smaller
than those made last year. These results are unexpected; es-
pecially at grade 1 where there has been a trend toward larger
gains each year. Moreover, the results are not consistent with
the results at kindergarten where larger than expected gains
were recorded. One might also expect larger gains since the
Title I Program appeared to be concentrating services on a
smaller number of lawer achieving stUdents than in the past.

Drawing inferences from these results must be made with caution.
Similar findings in other evaZuations raise the possibility that
the equating study underestimated studentst achievement levels
when ITBS scores were converted to CAT equivalents.

Evaluation Question D3-5: Were there differences in achievement
gains mede by students served by?

a. Title I reading teachers only,
b. Title I aides only,
c. both Title I reading teachers and aides?

In order to provide information relevant to the question above,
the Title I master file was searched for students who had con-
sistently been served in one of the three ways above each nine
weeks during the 1979-80 school year. The requirement that the
students be consistently served caused the number of students in
each group to drop. A minimum of 50 students in a group at a
grade was required before that group could be inctuded in the
analyses. As a result, not all groups and not all grades could
be included. The results are reported by grade below.
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Grade 1. All three groups were included in the analyses at
grade 1. The linear models created to compare the groups
are described in Attachment E-3. MRT pre-reading composite
raw Score was used as the pretest. ITBS average reading
grade equivalent was used as the posttest. The results
were significant and showed that students at this grade who
are served by a teacher and an aide do less well than those
served by either a teacher or an aide alone.

Grade 2: There were not enough students with pre- and posttest
scores who were served consistently at grade 2 for an analysis
to be done. Only for those served by a teacher only was the
group size sufficient.

Grade'3: At this grade the only comparison that could be made
was between those served by a teacher only and those served by
both. The results were nonsignificant. CAT Reading Total raw
score was the pretest and ITU Reading Total grade equivalent
was the posttest (see Attachment E-4).

Grade 4: Again at grade 4, the only,comparison that was possible
was between the students served by a teacher only and those served
by both (see Attachment E-5). The results showed that being served
by both a teacher and an aide was better than served by a teacher
only.

Grade 5: At this grade, the results generally favored working
with the teacher only. However, for students who had pretest
scores below about the 15th percentile, working with both the
teacher and aide was best. Figure E-9 graphically displays the
results.

What does it mean? On the face of it, it appears that grade level
must be considered in structuring a Title I Program; i.e., the de-
cision of whether or not to include aides in a program and how to
use them depends on the grade level. At the first grade, aides ap-
parently can work as effectively with students as teachers can; however,
having them both work with the students creates problems. There is
no information about grade 2, but at grade three students can be
served either by a teacher or both a teacher and an aide. By grade
4 those receving instruction from both benefit more than those being
served by a teacher only. Then at grade 5 service from both a teach-
er and an aide impedes gains. If a consistent pattern exists here
it is not clearly evident. The changing relationships from grade to
grade are troublesome. These same analyses need to be repeated in
1980-81 if possible when the ITBS can be used as both the pretest and
the posttest. Since the CAT was not given out of level, the unreli-
ability of low scores may have influenced the outcomes. It is not
recommended that action be taken on the basis of these results until
further work can be done.
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A related set of analyses were also done looking at place of service.
The same restrictions concerning consistency of services and the num-
br of available students also applied for these analyses. Only stu-
dents who were served the same way all three nine-weeks were included,
and a minimum of 50 students per group was required. As a result, only
comparisons between classroom serVice only and lab service only were
made.

Grade 1: At this grade the 'results showed that service in the class-
room was superior to service in the reading center. The MRT and the
ITBS were used as.the pre-and posttests respectively (see Attachment
E-7).

Grades 2-4: At grades 2-4 there was no difference in the gains made
according to place of instruction. Equal gains were made in the class-
room and the reading center. In these analyses the,CAT and the ITBS
were used as the pre- and posttests (Attachments -E=8 through E-10).

...Grade 5: The results at this grade were similar to the other analyses
at fifth grade. Below about the 15th percentile on the pretest, one
place of service appears to be more effective. Above the 15th percentile
the other appears most effective. See Figure E-10 for a graphical re-
presentation of the results.

The similarity of results at grade 1 and 5 for both sets of analyses
suggests some testing artifact influenced the outcomes. It may be that
the ....sults are not aeaningful in themselves.

Evaluation Question D5-1: Were the objectives of the Extended Day
Component met?

The number of students participating in the Extended Day Component
was too small for meaningful analysis. In addition, not all of
those students had pretest and posttest scores, and a number of them
were also served in the regular Titic I Program at Sanchez which
compounds the problem of measuring gains due to the Extended Day
Component. Figure E-11 provides descriptive information which de-
monstrates the futility of measuring those objectives.

Evaluation Question D5-2: Did the Extended Day participants show
greater gains than a matched group of participants in the regular
Title I Program at Sanchez?

See the response to Evaluation Question D5-1 above.

Evaluation question :5-3: How cost effective was the Extended Day
Component compared with the regular Title I Program at Sanchez?

Information on the costs of the two programs can be found in Appen-
dix 0, "Extended pay Attendance Form." Since gains could not be com-
puted for the Extended Day Progra the cost effectiveness of the
Program coull not be determined.

E-11 19 4
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Information Need 13: How does the performance of Title I students
in the CAT skill areas compare to that of non-Title I students in
their schools?

Skill area analyses for Title I and non-Title I students in the
same schools were sent to Title I reading supervisors in September,
1979 (see Attachment E-12). Attachment E-13 shows the-results for
all Title I schools together.

Information Need 14: How many students in each school scored below
each ten percentile points on the Boehm, MRT, and CAT Reading and
Math tests!

Information about this information need was published in the Needs
Assessment for the Preparation of the 1980-81 ESEA Title I Appli-
cation, publication number 79.23.

Information Need 15: How many students would be eligible for Title I
services for various combinations of criteria for campus and student
eligibility?

This information was also published in the Needs Assessment.

Information Need 110: What are the results when a quasi-Model C
Evaluation model is implemented using 1978-79 evaluation results?

A Model C evaluation requires that a uniform criterion for Title I
eligibility be used at all schools; i.e., that all students below
a certain percentile level should be provided with Title I service
and that no students above that level should receive any services.
During the 1978-79 school the AISD Title I Program used the 40th
percentile as the eligibilicy criterion at each gr'ade; however, many
students with test scores above that level were served and a similar
number below that level were nOt served. In order to do a quasi-
Model C (the evaluation is labeled "quasi" because the uniform cutoff
was not observed) students scoring below the criterion who were not
selected for Title I service were ignored as were those scoring above
the criterion who were served. Therefore, a file containing only
Title I students who scored at or below the 40th percentile and non-
Title I students who scdred above the 40th percentile was prepared for
analysis. To implement Model C a regression equation predicting post-
test from pretest is computed for the students above the criterion.
Two pretest values, the Title I pretest mean and the cutoff score, are
substituted into the equation to give two predicted posttest scores for
the Title I group. These two values are converted to normal curve equiv-
alent (NCE) scores and subtracted from the observed posttest score (in
NCE's) to obtain the Title I treatment effect. Figures E-12 through
E-15 display the results for 1978-79. Note that the Title I Program
appeared to Fake very large gains at grade 4 when the measurement was
taken at the pretest mean, but showed a loss when measured at cutoff.
The difference probably reflects a floor effect on the posttest. Level 3
was too hard for grade four Title I students. Output from the Model C
regression analyses can be found in Attachment E-14.
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Information Need Ill: What are the implications of identifying in-
Valid scores and .doing retesting on the use of Model C? Especially --
consider the requirement that results be reported on 70% of partici-
pants.

The Rasch calibration analyses described above were used to identify
students in Title I school with one or more CAT reading subtepts for
which their student fit statistic was above the 90th percentile based
on the districtwide data. These students were removed from the file
used to perform the Model C analyses and the analyses were redone.
Figures E-16 and E-17 show the results. When compared to the results
with the possibly invalid scores included, these results show smaller
NCE differences-between the expected and the observed posttest scores.
Output from the analyses producing the regression equations are reported
in Aztachment E-15.

Figure E-18 shows the reduction in the number of Title I students
included in the analyses when a uniform criterion was required (first
'set of Model C analyses) and when those with possibly invalid scores
were removed (second set of Model C analyses). The first drop should
not be as great in 1980-81 (when AISD must report a Model C analysis
to TEA) since the. District has improved in its identification of stu-
dents with the greatest needs. Also, going to out-of-level testing
should reduce the number of students with possibly invalid scores if
that type of screening procedure should be contemplated.
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FIT STATISTIC
READING TOTAL PERCENTILE NCE READING

STUDENT wart 1979 RETEST CHANGE VOCABULARY COMPREHENSION

1 6 29 21 2.1350 1.2875

2 46 17 -18 1.6200 1.2886

3 31 27 -3 1.4300 0.9467
.:

4 43 37 -3 1.1397 1.0218

5 50 38 -6 1.5965 1.1521

6 66 41 -14 1.5016 0.8333

7 59 24 - -20 0.6821 0.6533

8 51 31 -11 0.5985 1.0010

9 46 35 -8. 0.9409 0.7763

10 46 24 -13 0.7907 1.4045

11 59 27 -18 0.9294 1.1246

Figure E -1: READING TOTA4IPERCENTILES (APRIL, 1979, AND AT RETEST)
AND RASH FIT STATISTICS FOR STUDENTS THOUGHT TO HAVE
INVALID CAT SCORES.



GRADE TEST
STANDARD

N MEAN DEVIATION
STANDARD
ERROR MEDIAN MINIMUM MAXIMUM

'4 Vocabulary 4017 1.057 0.822 0.013 0.881 0.210 30.080

4 Reading
Comprehension 4017 1.064 0.513 0.008 0.955 0.130 11.810

5 Vocabulary 3727 1.059 1.020 0.017 0.867 0.210 30.080

5 Reading
Comprehension 3727 0.972 0.528 0.009 . 0.885 0.300 12.370--

Figure E-2: DISTRIBUTION STATISTICS FOR STUDENT FIT STATISTICS: LEVEL 3
CAT READING SUBTESTS--ALL AISD STUDENTS TESTED IN APRIL, 1979.
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GROUP N MEAN S.D. t df p.

Special Circumstances 91 1.40 1.00

3.57 7742
Others 7653 1.05 0.92

<.001

Figure E-3: COMPARISON OF STUDENTS WITH CAT VACABULARY SPECIAL
CIRCUMSTANCES CODES WITH OTHERS ON VOCABULARY
STUDENT FIT STATISTIC.

GROUP N MEAN S.D. t df

Special Circumstances 129 1.32 .64

5.60 7742 <.001
Others 7615 1.01 .52

Figure E -4: COMPARISON OF STUDENTS WITH CAT READING COMPREHENSION
CODES WITH OTHERS ON READING COMPREHENSION FIT
STATISTIC.



STANDARD STANDARD
GRADE TEST N MEAN* DEVIATION ERROR MEDIAN MINIMUM MAXIMUM

4 Vocabulary 1420 1.184 1.072 0.028 0.958 0.210 30.080
(0.988)

4 Reading
-Comprehension 1420 .- 1.213 .0.533 .0.014 1.090 0.380 5.020

(0.983)

5 Vocabulary 1403 1.062 0.600 0.016 0.906 0.210 6.260
(1.057)

5 Reading
Comprehension 1403 1.058 0.436 0.012 0.965 0.310 3.640

(0.920)

*Values in parentheses represent mean scores of students in non-Title I schools.

Figure E-5: DISTRIBUTION STATISTICS FOR STUDENT FIT STATISTICS: LEVEL 3 CAT
READING SUBTESTS--STUDENTS IN TITLE I SCHOOLS TESTED IN APRIL, 1979.
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GRADE

I(

READING TEST
F/T STATISTIC
90TH PERCENTILE

ABOVE 90TH ZILE 'UNDUPLICATED COUNT
NUMBER PERCENT NUMBER PERCENT

4 Vocabulary 1.68 214 15.1
358 25

4 Comprehension 1.60 229 16.1
, .

5 Vocabulary 1.66
,

e' , 152 10.8
294 21

5 Comprehension 1.42 203 14.5

Figure E-6: NUMBER AND PERCENTAGE 91. STUDENTS IN TITLE I SCHOOLS SCORING
ABOVE THE 90TH PERCENTILE ON THE STUDENT FIT STATISTICS.

of,



Figure E-7: MEASUREMENT OF TITLE I READING
OBJECTIVES: GRADES 1- 5.

(Page 1 of 3)



79.23

RESULTS EXPECTED
PERCENTNUMBER PERCENT

236 28.1 34%

254 30.2 25%

66 7.8 11%

64 7.6 14%

221 26.3 16%

GRADE 1

GAINS OF...

will score at the 64th percentile
or above

will score between 44th and 63rd

percentiles
will score between 33rd and 43rd
percentiles

will score between 21st and 32nd
percentiles

will score at or below 20th per-
centiles

GRADE 2

RESULTS EXPECTED
PERCENTNUMBER PERCENT

79 20.5 19%

18 4.7 4%

21 5.4 4%

18 4.7 6%

250 64.8 67%

GAINS OF...

will gain 10 percentile points or
more

will gain 7 - 9 percentile points

will gaia 4 - 6 percentile points

will gain 1 - 3 percentile points

will show normal gain or less

Figure E-7: (continued, page 2 of 3)



79.23

GRADE 3

RESULTS EXPECTED
NUMBER PERCENT

118 25.3

33 7.1

42 9.0

45 9.7

-228 48.9

PERCENT OAINS OF...

10

6

7

45

will gain
more

will gain

will gain

will gain

will show

10 percentile points or

7 - 9 percentile points

4 - 6 percentile points

1 - 3 percentile points

normal gain or less

GRADE 4

RESULTS EXPECTED
NUMBER PERCENT PERCENT GAINS OF...

56 12.4 r 22

14 3.1 6

21 4.7 .

6

25 5.5 10

335 74.3 56

will gain
more

will gain

will gain

will gain

will show

10 percentile points or

7 - 9 percentile points

4 - 6 percentile points

1 - 3 percentile points

normal gain or less

GRADE 5

RESULTS EXPECTED
PERCENTNUMBER PERCENT

103 23.2 26

32 7.2 6

38 8.6 10

54 12.2 10

217 48.9 48

',;AINS OF...

will gain 10 percentile points or
more

will gain 7 - 9 percentile points

will gain 4 - 6 percentile points

will gain 1 - 3 percentile points

will show normal gain or less

Figure E-7: (continued, page 3 of 3)

E-21
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10 20

sallass.assass.s.Moth.
trassassassaassastass

30 40 50 60 70 80

CAT R.S.

Figure E 9: COMPARISON OF TITLE I STUDENTS SERVED CONSISTENTLY
BY TEACHER ONLY,AND BOTH TEACHER AND AIDE.
(N 176, TEACHER OKLX; N .e 80, BUM).
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79.23

8.0

7.0

6.0

5.0

aNIP

4.0

3.0

2.0

10 20 30 40 .50 60

CAT - R.S.

70 80

Figure E-10: COMPARISON OF TITLE I STUDENTS SERVED IN THE
CLASSROOM AND TITLE I STUDENTS SERVED IN THE
READING CENTER: GRADE 5 (N = 76 CLASSROOM ONLY:
N = 195 READING CENTER ONLY).

E -23 206



20'.

POINT OF OBSERVED POSTTEST PREDICTED NCE TEST FOR EQUIVAII,ENT SLOPEg-.
MEASUREMENT RS ZILE NCE RS %ILE NCE DIFFERENCE df

Pretest Mean (60.7) 35.8 25 35.8 42.7 38 43.6 -7.8
1,930

Cutoff (69) 35.8 25 35.8 48.7 47 48.4 -12.6

Equation: Y = -0.6893 + 0.7155 (Pretest)

Title I N = 207 Non-Title I N = 727

1.328 0.25

Figure E-12: MODEL C ANALYSIS FOR 1978-79 READING TOTAL GAINS: GRADE 2
(PRETEST = CAT LEVEL 1; POSTTEST = CAT LEVEL 2).

POINT OF OBSERVED POSTTEST PREDICTED NCE TEST FOR EQUIVALENT SLOPES
MEASUREMENT RS %ILE NCE RS %ILE NCE DIFFERENCE df

Pretest Mean (33.3) 53.6 26 36.5 62.0 33 40.7 -4.2

Cutoff (44) 53.6 26 36.5 66.3 40 44.7 -8.2

Equation: Y = 48.4296 + 0.4061 (Pretest)

Title I N = 390 Non-Title I N = 580

1,966 51.562 <.0001

Figure E-13: MODEL C ANALYSIS FOR 1978-79 READM; TOTAL GAINS: GRADE 3
(PRETEST = CAT LEVEL 2; POSTTEST = CAT LEVEL 2).



TOTAL
NUMBER

GRADE SERVED

1 7

2 6

3 a

4 3

5 11

NUMBER SERVED
MORE THAN

ONE SIX WEEKS

NUMBER WITH
PRE AND POST-
TEST SCORES

NUMBER ALSO
SERVED BY

TITLE I'REGULAR

5 3 4

2 2 1

5 5 4

3 -1 1

10 7 8

Figure E-11: EXTENDED DAY PARTICIPATION.
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.2 10

POINT OF OBSERVED POSTTEST PREDICTED NCE TE T,FOR EQUIVALENT SLOPES
MEASUREMENT RS %ILE NCE R$ %ILE NCE DIFFERENCE dt.N,

prQcest Mean (54.0) 32.5 30 39.0 17.7 5 15.4 23.6
1,734 74.649 .0001

Cutoff (66) 32.5 30 39.0 34.0 33 40.7 - 1.7

Equation: Y = -55.8887 + 1.3622 (Pretest)

Title I N = 248 Non-Title I N = 490

Figure E-16: MODEL C ANALYSIS FOR 1978-79 READING TOTAL GAINS WITH POSSIBLY INVALID STUDENTS
REMOVED: CRADE 4 (PRETEST = CAT LEVEL 2; POSTTEST = CAT LEVEL 3).

POINT OF OBSERVED POSTTEST PREDICTED NCE TEST FOR EQUIVALENT SLOPES
MEASUREMENT RS %ILE NCE RS %ILE NCE DIFFERENCE

Pretest Mean (27.7) 39.2 25 35.8 40.9 28 37.7 - 1.9

Cutoff (37) 39.2 25 35.8 48.2 41 45.2 - 9.4

Equation: Y = 19.1111 + 0.7872 (Pretest)

Title I N = 346 Non-Title I N = 362

1,704 2.260 0.13

Figure E-17: MODEL C ANALYSIS FOR 1978-79 READING TOTAL GAINS WITH POSSIBLY INVALID STUDENTS
REMOVED: GRADE 5 (PRETEST = CAT LEVEL 3; POSTTEST = CAT LEVEL 4). 211



POINT OF
MEASUREMENT

OBSERVED POSTTEST
RS %ILE NCE

Pretest Mean (50.1) 29.6

PREDICTED NCE TEST FOR EQUIVALENT SLOPES
RS %ILE NCE DIFFERENCE df F --

24 35.1 9.2 1 1.0 34.1

1,929 126.108 <.0001
Cutoff (66) 29.6 24 35.1 32.8 31 39.6 - 4.5

Equation: Y = -65.04 -I- 1.4825 (Pretest)

Title I N = 4-2 Non-Title I N = 531

Figure E-14: MODEL C ANALYSIS FOR 1978-79 READING TOTAL GAINS: GRADE 4
(PRETEST = CAT LEVEL 2; POSTTEST = CAT LEVEL 3).

POINT OF OBSERVED POSTTEST PREDICTED NCE TEST FOR EQUIVALENT SLOPES
MEASUREMENT RS %ILE NCE RS %ILE NCE DIFFERENCE df

Pretest Mean (26.5) 36.4 21 33.0 39.6 26 36.5 - 3.5

Cutoff (37) 36.4 21 33,0 48.0 41 45.2 -12.2

Equation: Y = 18.3473 = 0.8022 (Pretest)

Title I N = 465 Non-Title 1 N = 406

1,867 0.00 1.00

Figure E-15: MODEL C ANALYSIS FOR 1978-79 READING TOTAL GAINS: GRADE 5
(PRETEST = CAT LEVEL 3; POSTTEST = CAT LEVEL 3).
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79.23

a

a

ATTACAMENT E -1: RASCH CALIBRATION OF LEVEL 3
CAT READING VOCABULARY ITEMS: ALL STUDENTS

TESTED IN GRADES 4 & 5, APRIL, 1979.*

*The quality of the printed output was too poor
for.legible copies to be made. Output is
available for inspection in 0. R. E.



79.23

Number
'Grade Served

Model C: Invalids In Model C: Invalids Out
Number % of Served "tiiiiii5e-r--7.cred

2 858 207 24
3 875 390 45
4 726 402 55 248 34
5 776 465 60 346 45

* Analyses
° were not

Figure E-18.

were not done at these grades bAcause item responses
available.

LOSSES IN NUMBER OF TITLE I STUDENTS AVAILABLE FOR ANALYSIS
WHEN A UNIFORM CRITERION IS IMPOSED AND WHEN STUDENTS WITH
POSSIBLY INVALID SCORES ARE REMOVED: 1978-79 DATA.



79.23

ATTACHMENT E -2: RASCH CALIBRATION OF
LEVEL 3 CAT READING COMPREHENSION ITEMS:

ALL STUDENTS TESTED IN GRADES 4 & 5, APRIL, 1979.*

*The quality of the printed output was too poor for

legible copies to be made. Output is available
for inspection in 0. R. E.



79.23 Attachment E-3

(Page I of 4)

COMPARISON OF TITLE I STUDENTS SERVED BY TEACHER.ONLY,
AIDE ONLY, AND BOTH TEACHER AND AIDE --GRADE 1.

Variable Description v

1 April, 1980, ITBS Average Reading grade
equivalent score.

2 MRT Pre-Reading Composite raw score.

3 MRT Pre-Reading Composite raw score if
served by teacher only;,0, otherwise.

4 MRT Pre-Reading Composite raw score if
served by aidd only; 0, otherwise.

5 MRT Pre-Reading Composite raw score if
served by both; 0, otherwise.

6 1 if served by teacher only; 0, otherwise.

7 1 if served by aide only; 0, otherwise.

8 1 if served by aide only; 0, otherwise.

2 t 7

ir L 0 rd)14.s.k E -33



MODEL I NI CRITERION al

1,14WOICTORS a3

R 0.4445

V BETA
3 0.7645
4 0.7582.
5 0.2732
6 0.0848
7 0.0130
8 0.1101

REG. CONST. =

1

RSQ 0.1915

s
0.0256
0.0292
0.0153
0.1043

0.1861
0.4591

MODEL 2 M2 CRITERION = 1.

PREDICTORS = 2 2 6 8
RSQ = 0.1779
RSQ = 0.1941

P = 2

P = 8

P = 7 RSQ = 0.1941

R = 0.4406 RSQ = 0.1941

V BETA
2 0.3935
6 0.0
7 0.0057
8 0.1300

REG. CONST. =

a

0.0250
0.0
0.0083
0.2198
0.5834

63 ITERATIONS.

3 ITERATIONS.



4141 OUTPUT FROWPROGRAM REGRAN **

INSTRUCTIONAL ARRANGEMENT ANALYSES=anSERVE0 a y TEACHER ONLY, AIDE ONLY AND TEACHER AND AIDE- -GRADE 1

PARAMETERS
COL 1a, 5 = 8
COL 6-10 = 382
COL 11...15 = 3
COL 16=20 = 2
COL 21=125 = 1

DATA FORMAT a ( DUMMY )

INTERCORRELAT ION ANALYSIS.

NE AMS

tid
t

La

SIGMAS

R MATRI X

1

2

3
,

4

5

6

7

8 220

1

1.3916

1

0.5 797

1

2
33.4607

2
9.1238

2

3
22.4162

3
1 7.3352

3

4
7.144 0

4
15.063 0

4

5
3.9005

5
10.3307

5

6
0.6675

6
0.4711

6

7
0.1963

7
0.39 7 2

7

1.0000 0.4217 0.1933 0.152 4 0.1741 0.0761 0.0935
0.4217 1.0000 0.3347 0.283 0 0. 0910 0.0186 0.1585
0.1933 0.3347 1.0000 0.613 3 -0.4882 0.9126 0.6391
0.1 524 0.2830 0.61.33 1.000 0 0.1791 0.6720 0.9596

0.1741 0.0910 0.4882 .-.0 .179 1 1.0000 0.5350 i0.1866
0.0761 0.0186 0.9126 0.672 0 0. 5350 1.000 0 0.7004
0.0935 0.1585 0.6391 0.95? 6 0. 1866 0.7004 1.0000

0.2129 0.2091 0.5133 0.188 3 0.9511 0.562 5 0.1962

e)

8
0.1361

a
0.3429

a
cH

0.21291,: g
rt ft

...0.209.141
at ti

0.513 ill'"
Pt

nzi 1

0188Voa "'"m.
0.9511

o
pil

.0.5625 4.

0.1962
1

1.0000

221



79.23 Attachment E-4
(Page 1 of 4)

COWPARISON OF TITLE I STUDENTS SERVED BY TEACHER
ONLY AND BOTH TEACHER AND AIDE--GRADX 3

Variable Descripala
of

1 April, 1980, ITBS, Reading Total grade
equivalent.

2 April, 1979, CAT Reading Total raw score.

3 April, 1979, CAT Reading Total raw score
if served by teacher; 0, otherwise.

4 April, 1979, CAT Reading Total raw score
if served by both teacher and aide; 0,
otherwise.

5 1 if served by both teacher and aide; 0,
otherwise.

6 1 if served by both teacher and aide; 0,
otherwise.

222



1400EL 3 M3 CR I T ER ION = 1

PREDICTORS in 2... 2
P = 2 RSQ 0.1779

R 0.4217 RSQ 0.1779

V BETA 8
2 0.4217 0. 0268

REG. CONST. = 0. 4950

1 I TERAT IONS.

F...TEST I. MODEL 1 VS MODEL 2
RSQ FULL = 0.1975 MODEL 1
RSQ REDUCED = 0.1941 MODEL 2
DI FFERENCE si 0.0034
DFN = 2. DFD = 376. F...RATI = 0799 P = 0.4546

FTEST 2 MODEL 2 VS MODEL 3
RSQ FULL = 0.1941 MODEL 2
RS Q REDUCED = 0.1779 MODEL 3
DIFFERENCE = 0.0163
DFN = 2. OF0 = 378. F..AATI = 3.819 P = 0.0222

0 rt0
cr7-

1:76
v rt
'0 MI
cro

223 224



MODEL 1 M1 CRITERION = 1.

t PREDICTORS As 3. 6

R 0.3243

V BETA
3
4
5
6

REG.

RSQ = 0.1052

a
0.6499 0.0189
0.7486 0.0250'
0.2036 0.2279
0.0 0.0

CONST. =; 1.4484

MODEL 2 M2 CRITERION =

PREDICTORS = 2.= 2 6
P = 2 RSQ .0.1021
P = 5 RSQ 0.1026

'R = 0.3203

BETA
2 1 0.3152
5 0.0220
6 0.0

REG. CONST. =

1

RSQ = 0.1026

0.0205
0.0247
0.0
1.5959

MODEL 3 M3 CRITERION =

PREDICTORS = 2.. 2
P = 2 RSQ = 0.1021

R 0.3195 RSQ = 0.1021

V BETA
2 0.3195

REG. CONST.
0.0207
1.6005

49 ITERAT IONS.

2 ITERATIONS.

1 I TERAT IONS.

2,5*



*** OUTPUT FROM PROGRAM REGRAN ***

INSTRUCTIONAL ARRANGEMENT ANALYSESsmaSERVE0 BY TEACHER ONLY/TEACH & AIOEGRADE 3

PARAMETERS
COL 1.= 5 = 6
COL 610 = 234
COL 11-15 = 3

COL 1620 = 2
COL 210.25 = 1

OATA FORMAT = (DUMMY/

INTERCORRELATION ANALYSIS.

MEANS 1

2.3107
2

34.2436
3

20.4359
4

13.8017
5

0.5726
6

0.4274

SIGMAS 1 2 3 4 5 6
0.5539 8.5333 19.0456 16.5659 0.4947 0.4947

R MATRIX 1 2 3 4 5 6 n rt0 rt0 0
1 1.0000 0.3195 0.1665 -0.0268 0.08'27 .0.0837

e.,

2 0.3195 1.0000 -0.4957 ..0.0548 0.1957 ...0.1957

tr1
3 0.1665 0.4957 1.0000 0.8943 0.9269 ....0.9269

V0 4'
4 ...0.0268 ...0.0548 -0.8943 1.00)0 i...0.9648 0.9648

o
5 0.0837 0.1957 0.9269 ...0.9648 1.0000 1.0000

6 ..0.0837 ...0.1957 .0.9269 0.9648 -1.0000 1.0000

226 227



79.23 Attactiment E-5
(Page 1 of 4)

COMPARISON OF TITLE I STUDENTS SERVED BY.TEACHER
ONLY AND BOTH TEACHER AND AIDE- -GRADE 4.

Variable Description,

1 April, 1980, ITBS, Reading Total.grade
equivalent. '

2 April, 1979, CAT Reading Total raw score.

3 April, 1979, CAT Reading Total raw score
if served by teacher; 0, otherwise.

4 April, 1979, CAT Reading Total raw score
if served by both teacher and aide; 0,
otherwise.

5 1 if served by both teacher and aide; 0,
otherwise.

6 1 if served by both teacher and aide; 0,
otherwise,

2 28



FTEST 1 MODEL 1 VS MODEL 2
RSQ FULL = 0.1052 MODEL 1

RSQ REDUCED = 0.1026 MODEL 2
DIFFERENCE = 0.0026
OFN = 1. DFO = 230. = 0.670 P = 0.4193

FTEST 2 MODEL 2 VS MODEL 3
RSQ FULL = 0.1026 MODEL 2
RSQ REDUCED = 0.1021 MODEL 3
DIFFERENCE = 0.0005
DFN = 1. DR) = 231. FRATIO = Chr120 P =.0.7294

229



NODEL 1 NI CRITERION I

PREDICTORS a 3- 6
P a 4 RSQ 0.0395
P 3 RSQ a 0.3583

R la 0.5986 RSQ 0.3583

V BETA
3 1.3007
4 1.3705
5 0.0
6 0.0

REG. CONST.

0.0433
0.0474
0.0
0.0
0.7804

MODEL 2 M2 CRITERION = 1

PREDICTORS = 2. 2 5.= 6
P = 2 RSQ = 0.3447

; P a 6 RSQ = 0.3583

R = 0.5986

V BETA
2 0.5935
5 0.0
6 0.1170

REG. CONST. =

RSQ = 0.3583

0.0450
0.0
0.2125
0.6873

MODEL 3 M3 CRITERION = 1

2 ITERATIONS.

2 ITERATIONS.

PREDICTORS = 2. 2
P = 2 RSQ = 0.3447

R = 0.5871 RSQ = 0.3447 230 1 ITERATIONS.

V BETA
2 0.5871

REG. CONST. =
0.0446
0.8124



231

IIP

** OUTPUT FROM PROGRAM REGRAN ***

'INSTRUCTIONAL ARRANGEMENT ANALYSES0.-=SERVED BY TEACHER ONLY/TEACH & AIDEmGRADE 4

PARAMETERS
COL 1= 5 = 6
COL 6-10 = 280
COL 11.'45 = 3
COL 16...20 = 2
COL 2125 = 1

DATA FORMAT = (DUMMY)

INTERCORRELATION ANALYSIS.

MEANS

SIGMAS

R MATRIX

1 2
3.0796 50.8857

1 2

0.9069 11.9496

1 2

3 4 5 6
27.2250 23.66)7 0.5286 0.4714

3 4 5 6
27.2503 26.24)0 0.4992 0.4992

3 4 5 6

1 1.0000 0.5871 0.0660 0.1938 ...0.0843 0.0843

2 0.5871 1.0000 0.3022 0.1415 0.0550 ...0.0550

3 0.0660 0.3022 1.0000 ..<1.90)9 0.9435 ...0.9435

4 0.1988 0.1415 ...0.9009 1.00)0 0.9548 0.9548

5 ...,0.0843 0.0550 0.9435 0.9548 1.0000 ....1.0000

6 0.081k . ...,0.0550 ....0.9435 0.95,8 ...1.0000 1.0000



1

79.23 Attachment E-6
(Page 1 of 4)

COMPARISON OF TITLE I STUDENTS'SERVED BY TEACHER
ONLY AND BOTH TEACHER AND AIDE- -GRADE 5

Variable Description

1 April, 1980, ITBS, Reading Total grade
equivalent.

2 April, 1979, CAT Reading Total raw score.

3

4

April, 1979, CAT Reading Total raw score
if served by teacher; 0, otherwise.

April, 1979, CAT Reading Total raw score
if served by both teacher and aide; 0,
otherwise.

5 1 if served by both teacher and aide; 0,
otherwise.

6 1 if served by both teacher and aide; 0,
otherwise.
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F...TEST 1 MODEL 1 VS MODEL 2
RSQ FULL = 0.3583 MODEL 1
RSQ REDUCED = 0.3583 MODEL 2
DIFFERENCE = 0.0000
OFN = 1. OFD = 276. F.-RATIO ra 0.008 P = 0.9242

F....TEST 2 MODEL 2 VS MOOEL 3
RSQ FULL = 0.3583 MODEL 2
RSQ REDUCED = 0.3447 MODEL 3
DIFFERENCE = 0.0136
DFN = 1. DFD = 277. F..-RATIO = 5.888 P = 0.0151

23 4



** OUTPUT FROM PROGRAM REGRAN 0*.

INSTRUCTIONAL ARRANGEMENT ANALYSE3SERVE0 BY TEACHER ONLY/TEACH & AIDE......GRADE 5

PARAMETERS
COL 1 5 = 6
COL 610 = 256
COL 11...15 = 3
COL 16=10 = 2
COL 21...ZS u 1

DATA FORMAT = (DUMMY)

INTERCORRELATION ANALYSIS.

MEANS 1 2 3 4 5 6
3.7738 27.9297 18.1133 9.81S4 0.6875 0.3125

SIGMAS 1 2 3 4 5 6
0.9284 10.7236 13.5346 16.9536 0.4635 0.4635

R MATRIX 1 2 3 4 5 6

1 1.0000 0.3499 0.2659 0.0031 0.0718 0..0.0718

2 0.3499 1.0000 0.0371 0.6029 0.2190 0.2190

3 0.2659 0.0371 1.0000 0..0.7749 0.9023 0.9023

4 0.0091 0.6029 0.7749 1.0030 0.8588 0.8588

5 0.0718 ....0.2190 0.9023 0.8588 1.0000 1.0000

6 0.0718 0.2190 0.9023 0.8588 1.0000 1.0000

-n rt
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MODEL 2 M2 CR I T ER ION 2z 1.

PREDICTORS ag 2.. 2 5a 6
P a 2 RSQ 0.1225
P 5 RSQ 0.1456

A a 0.3816 RSQ a 0.1456

V BETA
2 0.3841
5 0.1559
6 0.0

REG. CONST. =

0.0332
0.3122
0.0
2.6306

MODEL 3 M3 CRITERION a. 1

PREDICTORS = 2 2
P 2 RSQ = 0.1225

R a 0.3499 RSQ = 0.1225

V BETA
2 0.5499

REG. CONS T. a.

0.0303
2.9277

2 I TERAT IONS.

1 I TkRAT IONS.

4

FaTEST 1 MODEL 1 VS MODEL 2
RS Q FULL = 0.2418 MODEL 1
RSQ REDUCED = 0.1456 MODEL 2
DIFFERENCE = 0.0962
DFN = 1. OF0 = 252. = 31.991 P = 0.0000

F...TEST 2 MODEL 2 VS MODEL 3
RSQ FULL = 0.1456 MODEL 2
RSQ REDUCED = 0.1225 MODEL 3
DIFFERENCE = 0.0231
DFN = 1. DFD = 253. F.-RATIO = 6.849 P = 0.0092



79.23 Attachment E-7
.(Page 1 of 4)

COMPARISON OF TITLE I STUDENTS SERVED IN
THE CLASSROOM WITH TITLE I STUDENTS SERVED IN THE READING CENTER- -GRADE 1

Variable Descziztion

1 April, 1980, ITBS Average Reading grade equiva4ent.

2 MRT Pre-Reading Composite raw score.

3 MRT Pre-Reading Composite raw score if served in class-
room, 0, otherwise.

4 'MRT Pre-Reading Composite raw score if served La read-
ing centervO, otherwise.

5 1 if served in classroom; 0, otherwise.

6 1 if served in reading center; 0, otherwise.

4



*** OUTPUT FROM PROGRAM REGRAN ***

LOCAT TONAL ANALYSES-imSERVED IN CLASS OR LAB CONSISTENT LY.m.GRADE 1 13
Col

PARAMETERS
COL 15a 6
COL 6..10 Is 376
COL 11-1S a 3
COL. 16,..20 2
COL 21-25 = 1

240

DATA FORMAT = (DUMMY )

I NTERCORRELAT I ON ANALYSIS.

MEANS 1

1.3920
2

33.4707
3

18.9362
4

14.5346
5

0.5638

,

6
0.4362

SIGMAS 1 . 2 3 4 5 60. 5816 9.1741 18.20 85 17.409 0 0.4959 0.4959

R MATRIX 1 2 3 4 5 6

1 1. 0000 0.4210 0.2428 .-.0.032 0 0.1198 ...0.119 8

2 0.4210 1.0000 0.3372 0.174 3 0. 0141 ...0.0141

3 0..2428
.. - 0.3372 1.0000 ...O. 868 3 0. 9147 ...0.9147

4 -.0.0320 0.1743 a...0.8683 1.000 0 ...0. 9492 0.9492
5 0.1198 0.0141 0.9147 ...0.949 2 1.0000 ...1.0000

6 ,..0.1198 ...0.0141 -.0.9147 0.949 2 -.1.0000 1.000 0
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MODEL, 2 $2 CRITERION 1

PREDICTORS = 2- 2 5.= 6
P 40 2 RSQ a 0.1773
P ox. 5 RSQ a 0.1902

R 0.4362

V
2
5
6

REG.

RSQ 0.1902

BETA
0.4194 0.0266
0.1139 0.1335
0.0 0.0

CONST. 0.426T

MODEL 3 $3 CRIT ER ION =

PREDICTORS = 2. 2
P 2 RSQ 0.1773

1

R 0.4210 RSQ 0.1773

V BETA
2 '0.4210

REG. CONS T. =
0.0267
0.4986

I.

2 I TERAT IONS.

1 I TERAT IONS.

F-..TEST 1 MODEL 1 VS MODEL 2
RSQ FULL = 0.1902 MODEL 1
RSQ REDUCED = 0.1902 MODEL 2
DIFFERENCE a 0.0000
DFN = 1. DFD = 372. F.-RATIO = 0.008 P = 0.9269

F...TE ST 2 MODEL 2 VS MODEL 3
RSQ FULL = 0.1902 MODEL 2
RSQ REDUCED = 0.1773 MODEL 3
DIFFERENCE = 0.0130

2 4 3

DEN = 1. DFD = 373. = 5.970 P = 0.0143



79.23 Atachment E-8
(Page 1 of 4)

COMPARISON OF TITLE I STUbENTS SERVED IN
THE CLASSROOM WITH TITLE I STUDENTS SERVD'IN THE READING CENTER- -GRADE 2

Variable DescriPtion

1 . April, 1980, ITBS Reading Total grade equivalent.
*

2 April, 1979, CAT Reading Total, raw score.

3 April, 1979, CAT Reading Total raw score if
served in classroom; 0, otherOise:

6

Apri1,4979, CAT Reading Total raw score if
.

served in reading center; 0, otherwise.

1 if served in reading center; 0, otherwise.

1 if served in reading center; 0, otherwise.

Note: The identical multiple R values for models 1 and 2
prevented a comparison of the models.

EL53
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*** OUTPUT FROM PROGRAM REGRAN ***

LOCATIONAL ANALYSESSERVED IN CLASS OR LAB CONSISTENTLYGRADE 2

PARAMETERS
COL 1. 5 = 6
CCL 610 = 217
COL 1115 = 3
COL = 2
CCL 2125 = 1

DATA FORMAT = (DUMMY)

INTERCORRELATION ANALYSIS.

MEANS 1 2 3 4 5 6
1.6240 65.5438 32.0323 33.5115 0.4839 0.5161

SIGMAS 1 2 3 4 5 6
0.5194 9.8238 33.7081 33.2742 0.4997 0.4997

R MATRIX 1 2 3 4 5 6

1

2

3

4

5

6

1.0000

0.2801

0.1434

0.0626

0.1133

.m0.1133

0.2801

1.0000

0.1896

0.1032

0.0647

.m0.0647

0.1434

0.1896

1.0000

0.9571

0.9814

m.0.9814

0.0626

-0.1032

0.9571

1.0000

m.0.9752

0.9752

0.1133

0.0647-

0.9814

-.0.9752

1.0000

1.0000

0.1133

...0.0647

0.9814

0.9752

...1.0000

1.0000

kr,



MODEL 1 MI. CRITERION =

PREDICTORS = 3.. 6

R 0.2957

V BETA
3 0.9492
4 0.9193
5 0.0782
6 0.0

REG. CONST. =

RSQ = 0.0874

8
0.0146
0.0143
0.0813
0.0
0.6352

MODEL 2 M2 CRI TER ION = I

PREDICTORS = 2.. 2 5 6
P = 2 RSQ = 0.0784
P = 5 RSQ = 0.0875

R = 0.2959 RSQ = 0.0875

V BETA
2 0.2739
5 0.0956
6 0.0

R EG. CONST. =

0.0145
0.0994
0.0
0.6268

MODEL 3 Mi CR ITER ION =

PREDICTORS = 2.. 2
P z 2 RSQ = 0.0784

R = 0.2801 RSQ = 0.0784

V BE lA
2 0.2801

REG. CONST. =
0.0148
0.6535

247

37 ITERATIONS.

2 ITERATIONS.

1 I TERAT IONS.



F.=TEST 1 MODEL 2 VS MODEL 3
RSQ FULL = 0.0875 MODEL 2
RSQ REDUCED = 0.0784 MODEL 3
DIFFERENCE = 0.0091
DFN = 1. DFD = 214. F,=RATIO = 2.136 P m 0.1414
ILF263I

0630

24 3

,./



79.23 Attachment E -9
(Page 1 of 4)

COMPARISON OF T/TLE I STUDENTS SERVED IN THE CLASSROOM
WITH TITLE I STUDENTS SERVED IN THE READING CENTERGRADE 3

Variable Description

1 April, 1980, ITBS Reading Total grade equivalent.

2 April, 1979, CAT Reading Total, raw score.

3 April, 1979, CAT Reading Total raw score if
served in classroom; 0, otherwise.

4 April, 1979, CAT Reading Total raw score if
served in reading center; 0, otherwise.

5 1 if served in reading center; 0, otherwise.

6 1 if served in reading center; 0, otherwise.

0



*** OUTPUT FROM PROGRAM REGRAN ***

LOCATIONAL ANALYSES...4E10RO IN CLASS OR LA8 CONSISTENTLY....GRADE 3

PARAMETERS
COL 1- 5 = 6
COL 6-10 = 244
CrL 1115 = 3
COL 16.020 = 2
COL 21-25 = 1

DATA FORMAT = (DUMMY3

INTERCOR1ELATION ANALYSIS.

MEANS 1 2 3 4 5 6
2.3070 34.2910 8.9098 25.3811 0.2418 0.7582

SIGMAS 1 2 3 4 5 6
0.5580 8.3259 16.4792 15.8126 0.4282 0.4282

R MATRIX 1 2 3 4 5 6

1 1.0000 0.3138 0.0642 0.0983 0.0255 i.0.0255
,

0.3138 1.0000 0.3311 0.1815 0.1734 .0.1734

3 0.0642 0.3311 1.0000 ...0.8676 0.9574 -0.9574

4 0.0983 0.1815 ...0.8678 1.0000 ....049065 0.9065

5 0.0255 0.1734 0.9574 -.0.9065 1.0000 -1.0000

6 ...0.0255 -.0.1734 -.0.9574 0.9065 .-1.0000 1.0000



MODEL 1 MI CRITERION = 1

PREDICTORS = 30 6

R = 0.3196 RSQ = 0.1022 42 ITERATIONS.

V BETA B
. 3 0.5126 0.0174

4 0.6687 0.0236
5 0.1378 0.1796
6 0.0 0.0

REG. CONST.'= 1.5099

MODEL 2 M2 CRITERION = 1

PREDICTORS = 2 6
P = 2 RSQ = 0.0985
P = 6 RSQ = 0.0993

R = 0.3151

V BETA
2 0.3189
5 0.0
6 0.0298

REG. CONT. =

RSQ = 0.0993

a

0.0214
0.0
0.0388
1.5446

,j
MODEL 3 M3 tRITERION = 1.

PREDICTORS = 2... 2
P = 2 RSQ = 0.0985

R = 0.3138 RSQ = 0.0985

V BETA
2 0.3138

REG. CONST. =
0.0210
1.5858

2 5

2 ITERATIONS.

1 ITERATIONS.



84.

F...TEST 1 MODEL I VS MODEL 2
RSQ FULL = 04022 MODEL
RSQ REDUCED = 0.0993 MODEL 2
DIFFERENCE = .0.0028
DFN = 1. 00,11. = 240. Fa...RATIO = 0.760 P = 0.3882

Fa...TEST 2 MODEL 2 VS MODEL 3 S.0

RSQ FULL = 0.0993 MODEL 2
RSQ REDUCED = 0.0985 MODEL 3
DIFFERENCE = 0.0009
OFN = 1. DFO = 241. Fl...RATI = 0.230 P = 0.6376

9-4



79.23 Attachment E-10
(Page 1 of 4)

COMPARISON OF TITLE I STUDENTS SERVED IN THE CLASSROOM
WITH TITLE I STUDENTS SERVED IN THE READING CENTER--GRADE 4

Variable Description,

1 April, 1980, ITBS Reading Total grade equivalent.

2 April, 1979, CAT Reading Total, raw score.

3

4

5

6

April, 1979, CAT Reading Total raw score if
served in classroom; 0, otherwise.

April, 1979, CAT Reading Total raw score if
served in reading center; 0, otherwise.

1 if served in reading center; 0, otherwise.

1 if served in reading center; 0, otherwise.

25 5

E-61



** OUTPUT FROM PROGRAM REGRAN ***

LOC4TtONAL ANALYSES=.=SERyED IN CLASS OR LA8 CONSISTENTLYiamGRADE 4

PARAMETERS
COL 1=. 5 = 6

COL 6=10 = 287
COL 11..45 = 3
COL 16.,..20 = 2
COL 21...25 a 1

DATA FORMAT = (DUMMY)

INTERPORRELATION ANALYSIS.

MEANS 1 2 3 4 / 5 6
3.0603 50.5192 14.6063 35.9129 0.3171 0.6829

SIGMAS , 1 2 3 4 5 6
0.9068 11.8180 22.6117 26.0285 0.4653 0.4653

R MATRIX 1 2 3 4 5 6

1 1.0000 0.5934 0.0360 0.3007 0.1526 0.1526

2 0.5934 1.0000 0.0496 0.4972 0.2568 0.2568

3 0.0360 0.0496 1.0000 0.8913 0.9480 0.948C

4 0.3007 0.4972 0.8913 1.0030 0.9401 0.9401

5 0.1526 0.2568 0.9480 0.9401 1.0000 1.0000

6 0.1526 0.2568 0.9480 0.9431 .4.0000 1.0000



...ODEL$ 1 Ml, CRITERION = 1

PREDICTORS al 3. 6

R 0.5938 RSQ = 0.3526

V BETA
3 1.1044 0.0443
4. 1.3313 0.0464
5 0.0487 C.0949
6 .0.0053

REG. CONST. = 0.7220

MODEL 2 M2 CRITERION = 1

PREDICTORS = 2. 2 5... 6
P = 2 RSQ = 0.3522

23 I TERAT IONS.

-\\
R = 0.5934 RSQ = 0.3522 1 AITERAT IONS.

V i BETA 8 ,

2 c 0.5934 0.0455
5 \ 0.0 0.0
6 0.0 0.0

REG CONST. = 0.7599

MODEL 3 143 CRITERION = 1

PREDICTORS = 2... 2
P = 2 RSQ = 0.3522

R = 0.5934 RSQ = 0.3522 1 ITERATIONS.

V BETA a
2 0.5934 0.0455

REG. CONST. = 0.7599

25ci



FTE ST 1 MODEL 1 VS MODEL 2
RSQ FULL a 0.3526 MODEL 1

RSQ REDUCED = 0.3522 MODEL 2
DIFFERENCE = 0.0005

= 1. DFD = 283. FiaRATI = 0.212 P a 0.6502

F-TEST 2 MODEL 2 VS MODEL 3
RSQ FULL = 0.3522 MODEL 2
RSQ REDUCED = 0.3522 MODEL 3
DIFFERENCE = 0.0
OF N = I. DFD = 284. F-.RATI = 0.0 P = 1.0000

25 9



79.23 Attachment E-11
(Page 1 of 4)

COMPARISON OF TITLE I STUDENTS SERVED IN THE CLASSROOM
WITH TITLE I STUDENTS SERVED IN THE READING CENTER--GRADE 5:

Variable Description

1 April, 1980, ITBS Reading Total grade equivalent.

2 April, 1979, CAT Reading Total, raw score.

3 April, 1979, CAT Reading Total raw score.if
served in classroom; 0, otherwise.

4 April, 1979, CAT Reading Total raw score if
served in reading center; 0, otherwise.

5

6

1 if served in reading center; 0, otherwise.

1 if served in reading center; 0, otherwise.

E -65



***. OUTPUT FROM PROGRAM REGRAN ***

LOCATIONAL ANALYSES.uSERVED IN CLASS OR LAB CONSISTENTLY....GRADE 5

PARAMETERS
COL Dm 5 = 6
COL '6..40 = 271
COL 11...15 = 3
COL 16....20 = 2
COL 21...25 = 1

DATA FORMAT = (DUMMY)

m
i

m
m

INTERCORRELATION ANALYSIS.

MEANS 1

3.7756

SIGMAS 1

0.9272

R MATRIX 1

2

27.7196

2

10.5398

2

3

6.7528

3

11.3675

3

4
20.9668

4

16.2799

4

5
0.2804

5

0.4492

5

6
0.7196

6
0.4492

6

261

1 1.0000 0.3549 0.0158 0.2188 ...0.0651 0.0651

2 0.3549 1.0000 ...0.1032 0.7195 .0.2156 0.2156

3 0.0158 ..0.1032 1.0000 ...0.7651 0.9515 ...0.9515

4 0.2188 0.7195 ..0.7651 1.0030 .0.8040 0.8040

5 ....0.0651 ..0.2156 0.9515 0.8040 1.0000 .1.0000

6 0.0651 0.2156 ...0.9515 0.8040 ....1.0000 1.0000



04GDEt1 MC CRITERION

PREDICTORS al 3- 6
R = 0.3827

BETA
3 0.8106
4 0.4771
5 0.0
6 0.4500

REG. CONST.

RS4 = 0.1465

0.0661
0.0272
0.0
0.9289
2.0911

MODEL 2 M2 CRITERION = 1

PREDICTORS = 2. 2 5 6
P a 2 RSQ = 0.1260
P = 5 RSQ 32 0.1261

R = 0.3551

V BETA
2 0.357c
5 0.01LG
6 0.0

REG. CONST. =

RSQ = 0.1261

0.0315
0.0248
0.0
2.8968

MODEL 3 M3 CRI TER ION = 1

PREDICTORS = 2
P = 2 RSQ = 0.1260

R = 0.3549 RS4 = 0.1260

V BETA
2 0.3549

REG. CONST. =
0.0312
2.9101

34 ITERATIONS.

2 ITERAT IONS.

1 ITERAT IONS.



FTEST 1 MODEL 1 VS MODEL 2
RSQ FULL = 0.1465 MODEL 1

RSQ REDUCED = 0.1261 MODEL 2
DIFFERENCE = 0.0204
OFN = 1. DFD = 267. FRATIO = 6.367 P = 0.0118

FiTEST 2 MDOEL 2 VS MODEL 3
RSQ FULL = 0.1261 MODEL 2
RSQ REDUCED = 0.1260 MODEL 3
DIFFERENCE = 0.0001
OFN = 1. DFD = 268. FiIZATIO = 0.042 P = 0.8321

264



79.23
Attachment E-12
(Page 1 of 2)

AUSTIN INDEPENDENT SCHOOL DISTRICT
Office of Research and Evaluation

September 7, 1979

TO: Title I Reading Coordinators

FROM: David Doseri2R):3).

SUBJECT: CAT Skill Area Analyses

Here are your CAT skill area analyses for last spring's testing. I am
sorry it took so long to get them to you; I hope they are still useful.

Enclosed are the following:

1. For each grade (1-5) for each school you work with

a. a printout showing the average percentage of
items in each skill area which were answered
correctly by Title I students.

b. a printout giving the same results for non-
Title I students. Both printouts provide
the percentage correct for the national
norm group and for all AISD students tested
last April.

2. Graphs for plotting the results.

3. Printouts giving the results for all 25 Title I
schools combined.

4. Descriptions of the skill areas.

In interpreting the results, keep in mind that the absolute percentage of
itemi c rectly answered by Title I students is not as important as
ths comp rison of that percentage with the results for the other groups
(non-Tit e I students,'AISD norms, national norms). A low percentage
correct by Title I students does not neeessarily indicate a low achieve-
ment level if the other groups also got a low percentage of the items
right. Afsa_remember that the stability of the results must be inter-
preted in lighi'of the number of students included (top of printout
under grade) and the number of items in the skill area. The results
increase in reliability as these number& increase. When the number of
students at a grade exceeds 30, the results should be adequate measures
of the group's achievement in the skill aeas.

E-69



Attachment E-12

79.23 (continued', page 2 of 2)
Finally I suggest that you get a copy of last year's Needs Assessment
so you can compare this year's results for all Title I students with
last year's. There may be some useful information theresabout the
areas in which last year's program was especially strong or weak.

If you have any questions about the printout or would like to
discuss the results, let me know-.

Apprcrved:

Approved:

DD:lfs

Semi Evaluator for Compensatory Education Programs

Director of Office of Research

cc: Oscar Cantu
Lee Laws

Evaluation



79.23 Attachment E-13
4 (Page 1 of 15)

SKILL AREA ANALYSES FOR TITLE I STUDENTS
AND NON-TITLE I STUDENTS IN TITLE L SCHOOLS

26 7

E-71
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7923 Attachment E-14
(Page 1 of 9)

LINEAR MODELS USED TO PROdUCE EXPECTED VALUES FOR
MODEL C: STUDENTS WITH POSSIBLY INVALID POSTTESTS INCLUDED--GRADES 2-5.

Variable

1

3

4

5

Description.

April, 1913, CAT Reading Total raw

April, 1978, CAT Reading Total raw
Title I and at or below. 40th Zile;

April, 1978, CAT Reading Total raw
non-Title I and above 40th Zile; 0,

-

April,-1978, CAT Reading Total raw

1 if Title I at or below 40th %ile;

The table below shows the CAT levels used by giade.

score.

score if
0, otherwise.

score if
otherwise.

score.

'0, otherwise.

CAT Level
1978-7.9 Grade April, '78 April '79

2 1 2
3 2 2
4 2 3

5 3

Title I students were included in the analyses so a test-lor equivalent
post or pre regression slopes could be done for those above and below
the cutoff. The two models used in the analyses are given below.

Model 1:
Model 2:

1 = U + 2 + 3 + 5
1 = U + 4 + 5

S.

Predicted values based on non-Title I students above the cutoff can be
obtained by using Model 1 and multiplying the B weight for vector 3
times the selected pretest value and adding the regression sgnatglit
(weight on the unit vector). Figures E-12 through E-15 gi4e the pre-
diction equation for each grade.
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79.23 Attachment E-15
(Page 1 of 5)

LINEAR MODELS USED TO PRODUCE EXPECTED VALUES FOR
MODEL C: STUDENTS WITH POSSIBLY INVALID POSTTESTS REMOVED- -GRADES 4 & 5.

Variable Description

1 April, 1979, CAT Reading Total raw score.

2 April, 1978, CAT Reading Total raw score.

3

4

5

April, 1978, CAT Reading Total raw score
if Title I and at or below 40th Zile; 0,
otherwise.

April, 1978, CAT Reading Total raw score
if Non-Title I and above the 40th Zile.

1 if at Title I and or below the 40th Zile
0, otherwise.

The table below shows the CAT levels used by grade.

CAT Level
1978-79 Grade April '18 April '79

4

5

2 3

3 3

Title I students were included in the analyses so a test for equivalent
post or pre regression slopes could be done for those above and below
the criterion. The two models used in the analyses are given below.

Model 1:
Model 2:

1 = U + 3 + 4 + 5
1 = U + 2 + 5

Predicted values based on non-Title I students can be obtained by using
Model 1 and multiplying the B weight on vector 4 times the selected pre-
test value and adding the regression constant (weight on the unit vector).
Figures E-16 and E-17 give the prediction equation for each grade.

1?).1.6-ya.1,

3.1j
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40b OUIPUI F-14.04 PROGRAM 0E614AN Iwo

*i 23 scrums .. GRADE 4 4110EL C CAI READING MAL RAR SCUM! 4--78/4.4

AtARAMFTERS

1
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cm
COL
COL

IOATA FURMAT a ,OU414111

1.= S = *1
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1115 a 2
43

16.40 = 1
ts2. IL

21,*25 1

INTER(DeRELAIION ANALYSIS.

MEANS

SIGMAS

R MAIRIX

2

3 -0.sot4. -9???Iit 1,040Q -Q01441 14041
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1

42.8174

1

2

68.7954

2

3

14.1355

1

50.6599

4

5
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5
13.2615 12.5599 26.1111 36,2472 1441414
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P a 5 ASQ
P a 1 RSQ
P 5 RSQ
P a hSQ
P a 5 Rsn
P = 3 RSQ
P a 5 RSQ
P a i RSO
p s Rs()

0740

LL

3- 5
a 0.3467
a 0.451/
a 0.4551
= 0.4575
a 0.4600
= 0.461S
a 0.4617

0.4651
a 0.4666
a 0.4677
a 0.4608
0.4696
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= 0.4112
= 0.4718
a 0.4124
= 0.412q
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RSQ
a 5 SI)

3 RSQ
al RSO
I RSO

a 5 RSO
3 RSO
5 RSO
I RSQ

RSQ
3 RSQ
5 RSQ
3 RS0
5 RSQ
3 RSQ
S RSV)
3 RSQ
5 RS0
3 RSQ
5 RSQ
I R50
5 RS0
3 RSQ
5 RSQ
3 R50
5 PSQ
3 RSQ

RSQ
3 RSO
5 RSQ

R s 0.6909

0.4,44
0.4141
0.4150
0,47i2
0.4755

a 0.4756
0.4758
3.4160
0.4761

a 0.4762
0.4764
0.4165
0.4/65
0.4766
0.4161
0.4768

a 0.4768
la 0.4769
0.4769
0.4710

2 0.4110
a 0.41/1

0.41/1
0.4111

a 0.4/72
a 0.4772
a 0.4712
= 0.4772
0.4771
0.4773

BETA-
1 0.6942
4 3.021
5 2.4125

REG. COW. a

RS0 a 0.4773 56 ITERAIIONS.

6
0.1525
1.1622

69.4150
-55.+1487

MOOF1 2 M2 CRITERION =

PRFOICTORS a 2- 7 5.0 5
P a 7 PSg a 0.4241
P 0 5 RSQ a 0.4242 ;

R al 0.6513

RFTA
2 0.6370
5 -0.017n

REG. CONST.

PSI = 0.4242

0.6/26
-0.4764
..1.2712

2 ITERATIONS.

FeaTESI 1 mO0Ft C a- MODEL 1 VS MOH-
*SO FULL a 0.4773 101)EL 1

RSQ REDUCED a 0.4242 MOM 2
OIFFERFNCF = o.oila
OFN I. = 134. FRAIIU = 14.649 P = 0.0000
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** IMMO F1104 PROGRAM REGRAN

23 SCHOOLS GRADE S mut C EAT READING 101AL RAW'SCORE 4=7814=1

PARAMEIERS
COL I.= S

COL 610 /OR
COL 1115 2
COL 16-.20 a 1

COL 21=2i = 1

OATA FORMAI IDOMMVI

INIERCORRELATION ANA.LYSIS.

Roma. 1 MI CRITERION a I

14FANS 1 2 3 4 5
49.2514 39.3912 11.5410 25.0503 0.4807

SUGMAS 1 2 4 5
14.1598 14.0138 14.4130 26.2106 0.4991

MATRIX 1 2 3 4

1.0000 0.8214 =0.6088 0.7153 =0.6962
.

2 0.8214 1.0000 =0.6931 0.9114 =0.0151

=0.6088 0.6931 1.0000 =0.9227 0.9510

4 0.7/53 0.9174 =0.9227 1.0030 -0.9642

=0.6162 0.9570 =0.9642 1.0000

PREDICTORS a - 5
P = 4 RSQ a 0.6011
P 3 RSQ a 0.6717

5 RSQ 2 0.6177
P = 3 RSQ = 0.6777
P a 5 RSCI = 0.6777

3 RSQ = 0677 8
P * S RSQ = 0.67713
P a 3 RSQ = 0.6718
P = 5 RSCI = 0.6178
P = RSQ = 0.67/R

R 08213 RSQ = 0.6178

V RUA

10 III:RATIONS.

0/40

3 0.1022 0.6810
4 1.4572 0.7472
5 0.033? 0.9980

qui

319



1

MnflEL P N2 CRITERION w 1

PRFOICTORS 2w 2 11... S
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Instrument Net i elm:: Iowa Tests of Basic Skills 1978 Edition, Form

8r1e1 descri.ptitp qj the instrumsns:

Level...7 and 8 were given to grades 1 and 2 respectively to measure skills in the
areas of Word Analysts, Vocabulary, Reading Comprehension, Spelling, Math Concepts,
Math Problem', and Math Computation. /T38 levels 9-14 were adainistared to grades
3-8 with ehe test level for students Ls grades 4-6 chosen on the basis of their
previous achievement scores. ,These test levels Lnclude subtests in all the areas
mentioned for levels 7 and 6, except for Word Analysis. In addition, levels 9-14
include subtests measuring Capitalization, Punctuation, Usage, Visual Msterials, and
Reference Materials. The Teacher's Guide provides empirical norms Cgreie equivalent,
percentile,,stanine) for the fall and spring. Lnterpolated norms are available for
midyear. National, large clty, and school bailding norms are provided.

To whom was the Lsetrument administered?

All elementary and junior high students. Students enrolled in integrated or self -
contained special education classes and grades 1-6 students with 1 or mote hours in
resource were exempt. Non-English speaking students (grades 1-8) were not exempt.
Exempt special education students were tested at the school's discretion. Scores for
students who wore monolingual or dominant la a language other than English were not
included in the school or District summaries.

Row many times was the instrument administereq?

Once per student per year.

When was the instrument administered?

The elementary schools administered the test April 15, 16, and 17, 1980. The dates
for the junior high administration were February 19, 20, and 21. Tests vere admin-
istered is the morning. Make-ups were administered the k after the regular
testing.

Where was the instrument auministered?

tn each AISD elementary and junior high school: usually is the student's regular
classroom.

Who administered the instrument?

Classroom teachers. in the junior highs and some sixth-grade schools, the counselor
or principal administered the casts over the public address system using taped
dirctions provided by ORE. Teachers acted as test Motators is their classrooms at
these schools.

What erainingLdid the administrators have?

Building Test Coordinators participated in planning sessions prior to the testing.
Teacher training mem the responsibility of the 3u11.ding Test Coordinator. 'Reviver,
teacher Inservice training wee available from ORE upon request. 'rescuers and coun-
selors received written instructions from ORE, isicluding a checklist of procedures
and a script co follow is test administration.

Was the instrument administered under standardized conditions?

Tea. Standardized instructions were distributed. Central administration and ORE
personnel monitored in a random selection of classrooms with results indicating
that testing conditions were reasonably consistent across the District.

Were there roblems with the instrument or the administration that ti ht
affect the validity of the data?

No known problems with the instrument. Problems in the administration are documented
in the moniter!s reports which are available at ORE.

Who developed the instrument?

The Meiversiry of Iowa. The ITBS is publimhed by the Riverside Publishing Company
(Houghton Milflin Company).

What reliability and validity data are available on the instrument?

The reliability of the subtests, ae summarized by Kuder-Richardson Formula 20
coefficient. ranges from .50 to .98, across subtests end levels. The issues.of
content end construct validity are addressed in the publisher's preliminary technical
summary, pp. L1-1.5.

Are there nOrM data available !or Interoreting :he resulti?

Norm data are available in the Teacher's Guide.

F-2
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IOWA TESTS OF BASIC SKILLS

Purpose

The results of the Iowa Tests of Basic Skills (ITBS) were used to answer
2the following decision and evaluation questions for the,Title I

evaluation for 1979-80.

Decision Question D3: ,Should the Title I Reading component
be modified? If so, how?

Evaluacion Question D3-1: Were the objectives of the
Title I Reading Component met? The objectives were:

Upon completion of the 1979-80 school year, students in the
Reading program in grade I will score as follLis on April,
1980, administration of the California Achievement Test*
(Reading Section):

34% will score at the 64th,percentile or above
25% will score between the 44th and 63rd percentiles
11% will score between the 33rd and 43rd percentiles
14% will score between the 21st and 32nd percentiles
16% will score at or below the 20th percentile

Upon completion of the 1979-80 school year, students in the
Reading program in grade 2 will make the following gains as
measured by the California Achievement Test* (Reading Section):

19% will gain 10 percentile points or more
47. will gain 7-9 percentile points
4% will gain 4-6 percentile points
67. will gain 1-3 percentile points

67% will show normal gain or less for students at
the same level

Upon completion of the 1979-80 school year, students in the
Reading program in grade 3 will make the following gains as
measured by the California Achievement Test* (Reading Section):

30% will gain 10 percentile points or more
6% will gain 7-9 percentile points
7% will gain 4-6 percentile points

12% will gain 1-3_percentile points
45% will show norMal gain or less for students at

the same level

* The posttest will be the Iowa Tests of Basic Skills. A local equating
study will provide CAT percentile equivalents for measuring the
objectives.

F-3 324
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Upon completion of the 1979-80 school year, students in the
Reading program in grade 4 will make the following gains
as measured by the California Achievement Test* (Reading. Section):

22% will gain 10 percentile points or more
67. will gain 7-9 percentile points
6% will gain 4-6 percentile points

10% will gain 1-3 ptrcentile points
56% will show normar gain or less for students at

the same level

Upon completion of the 1979-80 school year, students in the
Reading program in grade 5 will make the following gains as
measured by the California,Achievement Test* (Reading Section):

26% 14111 gain 10 percentile points or more
6% will.gain 7-9 percentile points

10% will gain 4-6 percentile points
10% will gain 1-3 percentile points
487. will show normal gain or less for students at

the same level

Decision Question D5: Should the Title I Extended Day Component
be continued, expanded, or revised? If so, how?

Evaluation Question D5-1: Were the objectives of the
Extended Day Component met? The objectives were the
same as those objectives for the Re3ding Program.

Evaluation question D5-2: Did the Extended Day participants
shoOxgreater gains than a matched group of participants in the
regular Title I program at Sanchez?

Evaluation Question D5-3: How cost effective was the Extended
Day Component compe i with the regular Title I program at
Sanchez?

The ITBS was also used in partial fulfillment of Information Needs 17 and
18 for the Annual Program Documentation.

Information Need 17: For each grade served by an instructional component.
what was the average gain from pre to post?

Information Need 18: Did the Title I program meet its objectives?

Same as above.

* The posttest will be the Iowa Tests of Basic Skills. A local equating
study will provide CAT percentile equivalents for measuring the
objectives.
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Procedure

The Iowa Test of Basic Skills (ITBS) was administered-to all AISD students
in grades 1-8 as part of the Systemwide Testing Program. For detailed
explanations of procedure and analyses, the reader is referred to the
Final Technical Report., Systemwide Testing, publication number 79.14.

Cab

Results

Evaluation questions and information needs which used the ITBS as an
information source required the calculation of the gain in achievement
made by groups of students from spring, 1979, to spring, 1980. Since
the California Achievement Tests were given in 1979 and the ITBS was
given ig 1980, the scores from the two years are not directly comparable.
An equating study (for details see publication number 79.53) was done in
1980 so that the results could be compared. In the evaluation of Title I,
the spring, 1980, ITBS scores were converted to CAT scores for analysis.
The results for the evaluation questions and information needs are re-
ported in Appendix E, the California Achievement Tests, of this volume.

3 2 c
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Instrument Description: Early Childhood Observation Form

8rief deseriVtion jf the instrument:

The Early Childhood Observation Form is an observation instrument designed to
collect information on the activities of a pre-K student during the school day.
The variables observed include language spoken, group size, activity, identifica-
tion of the adults working with students in an instructional capacity, identifi-
cation of,the individuals primarily responsible for the instruction, adult
contact. and curriiculum used.

To whom was the instrument administered?

Randomly selscfed students in Title I Early Childhood Program.

How many times was the instrument athainistered3

Once for each student observed; sixty times in all.

When was the instrument administered?

From November 28, 1979, through April 29, 1980.

Where was the instrument administered?

In classrooms. libraries. and any other area in the school wnere students
received instruction.

Who administered-the instrument?

A Title I evaluation assistant.

Whac :raining did the administrators have?

General training in observation processes and a oracticum in observing with the
Early Childhood Observation Form.

Was the instrument administered under standardized conditions?

ClassrOom situations varied.

Were there problems with the instrument or :he administration :hat mi2ht
affect the validity of :he data!

Some teachers identified the student under observation and may have altered
their behavior toward the student.

Who developed :he instrument?

7h* Office of Research and Evaluation.

What reliability and validitv !ate are available on the instrument?

Rellapilitv observations were conducted on ilecember 13. 1479, and Febviary i, 1980
In order co obtain interrater telL "icv coefficients for both December and
February, each day of observation was treated as two half-days. Reliabilitv
coefficients for the 33 variables were obtained for the two December half-days,
the two Februarv half-days, and all four half-days combined. 'Then all four half-
days were Included in :he analyses, 25 variables Yielded coefficient of .93 or
above. and onIv two variables yielded coefficients below .+5. These reliability
estimates were considered acceptable for the puroose of the study.
Are there nor= data available for incerorecin2 :he resulta!

!!o,
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EARLY CHILDHOOD OBSERVATION FORM

Purpose

Information from the Early Childhood Observation Form was used to answer
the following decision and evaluation questions for the 1979-80 Title I
Evaluation Design.

Decision Qtiestion D4: What direction should Title I's effort
in Early Childhood iducation take?

Evaluation Question D4-5: How did the implementation of
the Title I and Migrant Early Childhood Programs compare
in terms of time spent in instruction, average group size,
amount of time spent with the teacher, etc?

Procedure

The Early Childhood Observation Form was developed during 1979-80 for use
in evaluating and comparing the Title I and Migrant pre-K programs. A
draft instrument was developed following discussions by Title I Migrant
evaluation staffs, and consideration of input from the Title I Early
Childhood Coordinator. Extensive instructions for use of the instrument
were prepared to define the various observation categories. The draft
instrument was- field-tested for 12 hours in November in a total of three
Title I and Migrant pre-K classrooms. Following the field-testing,
additional revisions were made in the 'instrument and its instructions,
More revision.r were made in the instructions throughout the observation
period as the need arose, Attachment G-1 is a copy of the final instrument,
and Attachment G-2 provides the instructions for its implementation.

The design of the Early Childhood Observation Form. provides for the
observation of one studentt`s classroom activities for the period of one
instructional day, Day-long observation of randomly selected students,
combined with a random selection of observation days, were considered to
provide a more representative picture of the on-going instructional activities
than would a briefer observation, Attachment G-3 shows the procedures
used in selecting observation days in Migrant classrooms. A total of 40
observations were conducted, with five observations conducted in each of
the eight Migrant pre-K classes, A total of 60 Title I observations were
conducted, with 10 observations conducted in each of the six Title I
pre-K classes.

Some research evidence indicates the presence of an observer in the classroom
tends to affect the nature -of the activities occurring, However, since the
presence of an observer was a constant situational variable, it was felt the
effect of an observer's presence would be equal for all students and would
not affect the validity of comparisons made between groups of students.

G-3
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The Early Childhood Observation Form employs a time-sample system that
requires the observer to record observations at the end of every minute.
A one-minute time duration was selected as appropriate, since a period
of less than one minute would have required an inordinate amount of
attention by the observer to the form, and a period of more than one
minute would not have been a sufficiently sensitive indicator of the
activities transpiring.

In mid-November a memo (Attachment G-4) explaining the observations
was sent to the principals with Title I and/or Migrant pre-K crnses.
The memo explained the purpose of the observations and the procedures
that would be employed. Title I classes were not told when observations
would occur.

The ste'ps below were taken with each ooservation in a Title I classroom.
See Attachment G-2 for more detailed information.

1) Students for the observation were randomly seleted
from attendance forms provided by the pre-K teachers.

2) The observer reported to the schOol 5-10 minutes
early to check in at the sjkhool office and acquaint
herself with the pre-K t ficher in whose classroom
the observation was beixfg conducted. At that time
the pre-K teacher was a ked to identify the student
previously selected for the obtervation along with
the alternate students. If the student selected
for the observation was absent, an alternate was
observed.

3) After identifying the student for observation, the
observer proceeded to observe the selected student
throughout the school day according to the direc-
tions in Attachment G-2. During the observations
the observer sat in an out-of-the-way place so as
not to interfere with classroom activities, but
such that the observer could see and hear as many
classroom proceedings as possible. Although the
observer was allowed to change positions if neces-
sary, walking around the room was avoided whenever
possible.

4) The observer did not talk to the students in the
classroom. If one of the students began to speak
to the observer, the observer told the student she
had work to do and could not talk.

5) At the end of the school day, the observer asked the
pre-K teacher the name of the curriculum source of
the instructional activities observed during the day.
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6) A copy of the completed observation was given to the
pre-K teacher before the observer left the school at
the end of the day, or was sent to the teacher through
the school mail. The observer was allowed to answer
any questions the teacher might have about the purpose
of the Observation or the nature of the observation
form, but was not allowed to offer, any comments about
the identity of the student observed or the outcome
of the observation.

The procedures used for the Title I Migrant pre-K observations'are detailed
in the 1979-80 Title I Migrant Final Technical Report, publication number
79.09:

-

erver reviewed the results for errors in
After returing
coding.

The data on the Early Childhood Observation Form (for both Title I and
Migrant) were keypunched and verified-by the keypunch services at the
Southwest Educational Development Laboratory. After keypunching, the
observations were checked on a minute-by-minute basis for logical errors
in coding The erroneous minutes were identified and corrected by using
the intonation in the "Notes" column. When no more errors could be detectedby the computeroa tape was made so that analyses could be done using the
Dual Cyber system at the University of Texas. Attachment G-5 is a copy of
the card file layout. The data are aqailable at U. T. on permanent file
A6l1, and OBS1.

Reliability observations were conducted on December 18, 1979, and Febivair
8, 1980. On both occasions, the Title I observer and the Migrant observer
'were present in the same classroom and observed the same pre-K student.
The intraclass correlation coefficient was used to measure the consistency
of the ratings-. This correlation assesses judgemental consistency by
indicating the relative excess of among-subjects over among-raters
variation. Observation totals were compared using program INTRAR of the
EDSTAT statistical package on the University of Texaa Dual Cyber computer
system. Parameters were as follows:

Number of variables a number of categories of variables
Number of subjects a number of different students observed
Number of data sources = number of observers

ln order to obtain interrater reliability coefficients for both December
and February, it was necessary to treat each day of observation as two
half-days. As a result, reliability coefficients for each of the 33
categories were obtained for the two December half-days (Figure G-1),
the two February half-days (Figure G-2), and all four half-days combined
(Figure G-3). The reported coefficients are estimates of the reliability
of single-judge ratings. When all four half-days were included in the
analysis (Figure G-3), 25 of the 33 categovies yielded coefficients of
.93 or above, and only two categories yielded coefficients below .45.
These reliability estimates were considered acceptable for the purpose of
the study.

333



79.23
N

The SPSS programs CROSSTABS, MULT RESPONSE, and BREAKDOWN were used te
analyze the Title I and Migrant data. The control file is available at
U. T. on permanent file A611, and OBSPS. Attachment G-6 is a listing
of the control file.

Results

The classroom observation results will be presented in two ways. First,
the results will be used to compare the way instruction was provided
in the Title I and Migrant Programs. Then the vesults will be presented
by Title I classroom so variation between classrooms can be examined.

Figures G-4 through C1,-18 present the comparison of Title I and Migrant
results. The following statements summarize some.of the major differences
between the programs which can be found in these figures.

Spanish was used about 25 minutes more each day
during instructional time in the Mig.,:ant classes.

Migrant students received instruction in somewhat
smaller groups.

The school day for migrant students was about 19
minutes shorter than the Title I school day.
Given a 180 day school year, that 19 minute
difference means that Title I students receive
about 8.75 more days of pre-K than migrant students.

In addition, the Title I students received about 22
more minutes of instruction _each day. The migrant
students would need about 26.4 extra days of instruction
to get the same total instruction in a 180 day year
(22 min. X 180 days + 150 min./day = 26.4 days).

Half of the 22 minute difference in the amount of
instruction came in formal instruction.

Title 1 teachers worked about 15 minutes more
with students each day.

rhe teacher was primarily responsible for a higher
percentage of the instruction in Title I than in
Migrant classes. The reverse was true for the
aide.

There was very little curricular overlap between
the programs. Title I students spent about 51
minutes a day working on activities from the
AISD curriculum. Migrant students worked on
Bilingual Early Childhood Program (BECP) activities
about 58 minutes a day.
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Title I students had more teacher comAct and less aide
contact than migrant students.

Appendix B, the "Test of Basic Experiences," concludes that the gains made
by Title I students during the year outstrip those made by the migrant
students and that differences in either the background of the students
(migrant status vs non-migrant status) and/or their pre-K experiences
contribute to the differential gains.

After examining the above findings, especially those related to the'amount
of instruction received by the two groups, one might hypothesize that much
of the difference in gains is related to variation in the way time ia, used

\ in Title I and Migrant classes. Indeed, these findings support earlier
comparisons of the two programs (see Appendix J, 1978-79 Title I Final
echnical Re ort publication number 78.61) which reported similar differ-

e ces between the programs..

However, ,if differences in the amount of instruction influence,the gains
made by the students, then consistent differences should occur within
the Title I program as well as between the two programs. Figures G-19
through G-33 compare the observation results by Title I classroom in the
same way the earlier figures coipared the two programs. For ease of
comparison, each Title I classroom receives,the same class number in this
appendix that it received in Appendix B, the "Test of Basic Experiences."
As reported in that appendix the classes made gains on the TOBE as follows:

Class Raw Score Gains

1 11.2
5 10.8
6 9.7
2 7.2
4 , 3.8
3 3.1

An inspection of Figures G-19 through G-33 reveals no consistent relation-
ships between the observation variables and gains on the TOBE. In facto
when the average values (on observation variables) of the top three
scoring classes are compared with those of the bottom three scoring classes,
such seemingly illogical inferences as the following 416 be made:

The more total instruction the students receive,
the lower their gains.

The greater the time spent in noninstructional
activities such as eating, sleeping, and standing
in line, the greater the gains.

The more adult contact students have, the less
they learn.

Specifically, the greater the in3tructional contact
with the teacher, the lower the gains.

G-7 33 5
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It appears that something is in error, and more thought must be given to
these findings. A start to that process is given below in a number of
statements which should be considered when time permits.

Some possible reasons for the lack of relationships are as follows:

, a. The differences observed between classes ( or
perhaps a subset of those differences) are nbt
statistically significant. Therefore no relation-
ship with achievement gains should be expected.

b. The observation variables are unreliable. (See
the procedure section of this appendix).

c. The observation results are not valid; the
teachers changed their behavior when under
observations.

d. The measures do not measure variables which are
important in influencing gains.

e. The measures are valid and meaningful but other
measures (teacher attributes not assessed, con-
tent, etc.) are of overwhelming importance.

f. Something is wrong with the TOBE results. Some
teachers taught the test or taught to the test.
An observation by a proctor that one student
seemed to be responding correctly to items be-
fore the teacher read them adds some credence
to thiS possibility. A replacement for the
TOBE should be sought for the 1980-81 school year.

Another possible problem with the TOBE is its difficulty level as a pretest.
About 25% of the students scored at or below the chande level on the pretest.
It is possible that the gains made by some classes are underestimated. Con-
sideration needs to be given to selecting a new test for 1980-81.

Such an ambiguous situation within the Title I Program creates doubts about
possible relationships between the observations variables and TOBE gains
which might explain the differences in gains made by participants in the
two programs. Until these ambiguities can be understoodlcaution should be
used in drawing inftrences from this appendix or Appendix B. However, it
seems clear that the Migrant Program classes could increase the amount
of instruction provided daily.

a

3:16
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Category Reliability

Language
Silence .9593
English .9696
Spanish
Mixture - English 51 Spanish .3846
Undetermined .0000

Mean Group Size .7073

No Instruction
Other 1.0000
Breakfast
Lunch 1.0000
Nap 1.0000
Snack 1.0000
Recess

:oriel Instruction
Formal Instruction 1
Formal Instruction 2

Informal Instruction
Informal Instruction 1
Informal Instruction 2

.9936

.9955

.9903

'Instructional Involvement
Teacher ..9929
Aide .9963
Student Helper
Other .7785

*No time use observed in this category.

Figure G-1. INTRACLASS CORRELATION ESTIMATES OF INTERRATER
RELIABILITY FOR TWO DECEMBER HALF-DAYS (TWO
SUBJECTS, TWO OBSERVERS). (Page 1 of 2)
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Category Reliability

Instructional Responsibility
Teacher .8935
Aide .9776
Student Helper *

Other o
1.0000

No One .9364

Adult Contact
Teacher
Aide
Student Helper
Other
No One

Curriculum
BECP
AISD
Other

.9414

.9396

.9600

.9711

.9901

*No time use observed in this category.

Figure G-1. (c9ntinued, page 2 of 2)

33
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Category Reliability

Language
Siledce .9813
English .9757
Spanish 1.0000
Mixture - English & Spanish .9231
Undetermined

Mean Group Size .9970

No Instruction
Other .9955
Breakfast .8579
Lunch .9417
Nap .9999
Snack 1.0000
Recess

Formal Instruction
Formal Instruction 1 1.0000
Formal Instruction 2

Informal Instruction
Informal Instruction 1
Informal Instruction 2 1.0000

Instructional Involvement
Teacher .9942
Aide 1.0000
Student Helper .9999
Other

I.

* No time use observed in this category.

Figure G-2. INTRACLASS CORRELATION ESTIMATES OF INTERRATER
RELLABILITY FOR TWO FEBRUARY HALF-DAYS (TWO
SUBJECTS, TWO OBSERVERS). (Page 1 of 2)
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Category Reliability

Instructional Responsibility
Teacher
Aide
Student Helper
Other
Ng One

Adult Contact
Teacher .5991
Aide .0000
Student Helper .9998
Other

*No One .9962

.9882,

.9928
, *

.9945

Curriculum
BECP 1.0000
AISD
Other

* No time use observed in this category.

Figure G-2. (continued, page 2 of 2)

3 i 0
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Cate or Reliabilit

Language
Silence
English
Spanish
Mixture - English & Spanish
Undetermined

Mean Group Size

.9546

.9595

1.0000
.4138

.0000

.9996

No Instruction
Other .9947
Breakfast .8579
Lunch .9427
Nap 1.0000
Snack 1.0000
Recess

Formal Instruction
Formal Instruction 1
Formal Instruction 2

.9969

Informal Instruction'
Informal Instruction 1 .9955
Informal Instruction 2 .9909

Instructional Involvement
Teacher .9933
Aide .9963
Student Helper .9999
.0ther .7785

* No time use observed in this category.

Figure G-3. INTRACLASS CORRELATION ESTIMATES OF INTERRATER
RELIABILITY FOR FOUR RALF-DAYS (FOUR SUBJECTS,
TWO OBSERVERS). (Page 1 of 2)
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Category Reliability

Instructional Responsibility
Teacher .9789
Aide .9776 ,

Student Helper .9928
,Nfl, Other 1.0000

4 No One .9367

Adult Contact
Teacher .8816
Aide .9352
Student Helper .9998
Other .9600
No One .9657

Curriculum
BECP 1.0000
AISD .9967
Other

* No time use observed in this category.

Figure G-3. (continued, page 2 of 2)
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TO READ FIGURE G-4
THROUGH FIGURE G-18 : The top

number in each box is an
estimate of the average
ntimber of minutes each
day spent in the category
in question. The number
in parentheses is the
percent of total number
of minutes observed during
formal instruction and in-
formal learning. "Multicoded"
means more than one category
could be coded during a minute
of observation.



POPULATION ENGLISH SPANISH MIXED UNDETERMINED SILENCE

OMMEMMINIMMIUMMINEW

TOTAL

Title I
N 60

112
(94%)

<1

(<1%)
<1

(<1%)

0

(0%)

7 .

(6%)

120
(100%)

Migrant
N = 40

83 .

*(76%)
14

(12%)
8

(8%)
<1
(41%)

4

(3%)
,

109
(100%)

Figure G-4 . LANGUAGE USEIPOURING FORMAL INSTRUCTION 1.

1POOMPINallmilall
POPULATION ENGLISH SPANISH MIXED UNDETERMINED SILENCE TOTAL

AMWOOMMOONNOM
Title I 27 0 0 0 18 45
N = 60 (60%) (0i) (0%) (0%) (40%) (100%)1----==8....-.2-00.-1-=4
Migrant 21 2 1 2 12 38
N = 40 (56%) (6%) (2%) (5%) (31%) (100%)

Figure G-5. LANGUAGE USED DURING INFORMAL LEARNING. -

a
POPULATION

Er lir-

ENGLISH SPANISH
. MIXED UNDETERMINED SILENCE TOTAL

Title I

N = 60
139

(85%)
<1

(<1%)
<I

(<1%) (W)
25-

(15%)
165
(100%)

Migrant
N = 40

_

105
(71%)

16

(11%)
9

(6%)

2

(1%)

16

(11%)
148

(100%)

F1gute G-h. LANGUAGE USED DURING MAL INSTRUCTIONAL TIME OBSERVED (FORMAL INS1RUCTION 1 AND
INFORMAL LEARNING).



POPULATION 1

irromemarimionr
2 - 4 5 - 7 8 - 10 11 13 14 or Greater

Average
Grow Size

Title I

N = 60
10

(9%)

6

(5%)

15

(13%)

10

(9%)

16

(13%)
62

(52%)
13

Migrant
N = 40

12

(11%)
9 .

(9%)

30

(28%)
15

(14%)
6

(6%)

37

(33%)
9

Figure G-7 . TIME SPENT IN GROUPS OF VARIOUS SIZES DURING FORMAL INSTRUCTION 1.

POPULATION 1 2 - 4 5 7 8 10 11 - 13 14 or Greater Average
G. I S

Title I 19 21 2 <1 <1 2
N - 60 (42%) (47%) (5%) (<1%) (1%) (5%)

3

Migrant 18 10 1 1 <1 1
N = 40 (46%) (47%) (4%) (1%) (<1%) (2%) 2

Figure C-8 TIME SPENT IN GROUPS OF VARIOUS SIZES DURING INFORMAL LEARNING.

Imprommommummommk

POPULATION I

.

2 4 5 7 8 - 10 11 -13 14 or Greater
Average

Grou. Size

Title I

N = 60
29

(18%)
27

(17%)
17

(11%)
10 16

(10%)
65

(39%) 10

Migrant
N = 40

29
(20%)

27

(19%)
32

(22%)
16 6

(4%)

37

(25%)
8

.

FIgute(, 9 . TIME SPEN1 IN GROUPS OF VARIOUS SIZES DURING TOTAL INSTRUCTIONAL TIME.

frn 3 47



POPULATION NO INSTRUCTION. FORMAL INSTRUCTION
1 il 2

INFORMAL LEARNING
UNIIIMMOMMIIMMEMMNI

TOTAL TIME

Title I
. 218 127 45 390

N .. 60
..

(56%) (33%) (12%) (100%) ,

Migrant

,
N im 40

221

(60%)
112
(30%)

38
.

(10%)
371
(100%)

Figure 0-10. TIME SPENT IN ALL ACTIVITIES.

Formal Instruction Informal InstructionPOPULATION ..................................mmmo TOTAL TIMEImwn.4r.........No
1 / 1 2

.

Title I 120 7 5 40 172
N = 60 (70%) (4%) (3%) (23%) (100%)
Migrant 109 2 3 , 36

,

150
N = 40 (73%) (2%) (2%) (24%) (100%)

3A%

Figure G-11. 'TIME SPENT TN INSTRUCTIONAL ACTIVITIES.

POPULATION Breakfast Lunch Nap

VolimmormlomIP-0
Snacks Recese Other Total Time

.

Title 1
N = 60

.

17

(8%)

..,-

26

(12%)

79

(36%)

6

(3%)

I

13

(6%)
77

(36%)

218
.

(100%)

Migrant
N = 40

25

(1I%)
29

(13%)
59

(27%)
6

(3%)

17

(8%)

84

(38%)
221

(100%)

Figure G-12 . TIME SPENT IN NON-INSTRUCTIONAL ACTIVITIES.



POPULATION TEACHER AIDE BTUDENT HELPER OTHER

Title I
N = 60

132 52 0 6
,

Migrr(nt

N = 411

117 79

_

29 2

Figure G-13. INSTRUCTIONAL INVOLVEMENT OF ADULTS WITH STUDENTS (MULTI-CODED).

POPULATION TEACHER AIDE :STUDENT HELPER OTHER NO ONE

Title 1 87 18 0 5 55

N = 60 (53%) (In) (0%) (3%) (33%) .

Migrant 62 26 9 2 48

N = 40 (42%) (18%) (6%) (1%) (33%)

Figure G-14 . AMOUNT OF TIME VARIOUS INDIVID"ALS WERE PRIMARILY RESPONSIBLE FOR THE INSTRUCTION.

3 :)0

POPULATION BECP AISD

Title I
N = 60

u., 2 51

Migrant
N = 40

58 2

Figure G-15. TIME SPENT USING BECP AND AISD CURRICULA. 351



POPULATION TEACHER
AinimmillemMommirmrommormomarrorrr

AIDE STUDENT HELPER / OTHER NO ONE
-1

Title I
N = 60

85 16
%

0
&

.

4 14,
.

1

Migrant
N = 40

62 33

9

11

-

2
..

13

.

Figur C-16. ADULT CONTACT DURING FORMAL INSTRUCTION I (MULTI-CODED).

POPU1ATION
1111.1.11mr

TEACHER AIDE STUDENT HELPER OTHER 440 ONE

Title I

N ,---- 60
0 <1.

-
41

Migrant
N = 40

1 k

.

29

Figure (17. ADULT CONTACT DURING INFORMAL LEARNING (MULTI-CODED).

lmmor 111rimillorillallmillimilMINIMW
POPULATION TEACHER

'Ilk
AIDE STUDENT HELPER. OTHER

.

NO ONE

Title 1 88 17 <1 5

.

. .55

Migrant
N = 40

69 36
.

. 12
.

1igure( 18. ADULT CONTACT DURTNC TOTAL INSTRUCTIONAL TIME (FORMAL 7NSTRUCTION 1 AND INFORMAL LEARNING
I AND 2, MULTI-CODED).

m 41"



-7,-

Cliws
. _EngIl\sli

. Min. . '- %

Spanish_
Min. %

Mixed
Min. Z

Undetermined No Lang. Total
Min. 7. Min. % Min. 2\

1 53 97 0 0 0 0 0 0 2 3 55 1002 154 96 1 1 1. <1 0
0.-1''4 6 4 161 1003 78 99 0 0 0 0 0 0 1 1 79 1004 146 91 1 <1

1 <I 0 0 10 6 157 1005- 1544 89 <1 <I 1 1 0 0 17 10 112 1006 89 95 0 0 0 0 0 0 5 5 93 100

Figure G-19.

EYB11.0..
Class Min.

LANGUAGE USED DURING FORMAL INSTRUCTION 1.

Spanish Mixed Undetermined No Lang. TotalMin. Min, Min. % Min. Min.

1 11 64 0 0 0 0 0 0 18 36 48 1002 21 58 0 0 0 0 0 0 15 42 36 1003 51 68 0 0 0 0 0 0 25 33 76 1004 ),p__ 17 0 0 0 0 0 0 7 23 29 1005 19 45 0 0 0 0 0 0 25 57 43 1006 19 49 0 0 0 0 0 0 20 51 39 100

Figure G-20.

EnrLi.sh
CIsti Min.

LANGUAGE USED DURING INFORMAL

_

LEARNING.

Spanish Mixed Undetermined No Lang. Total% Min. Z Min % Min. % Min. % Min. %

I 84 81 0 0 0 0 0 0 19 19 103 100.) 1/5 89 <1
1 <1 0 0 21 11 197 100.3 129 81 0 0 0 0 0 0 26 17 155 1004 168 91 <1

I 0 0 16 9 185 1005 1/2 80
1 <1 0 0 42 19 215 1006 10 / 81 0 0 0 0 0 0 25 19 132 100

Eignrv G-21. LANGUAGE USED DURING TOTAL INSTRUCTIONAL TIME OtSERVED (FORMAL INSTRUCTION I AND1NE0RMAL LEARNING,.



1 2-4
Class Min.

1

2

3

4

5

5-7 8710
Min. % 11-1.r.7. %

14 or

Greater Average
Min. % Min. % Group Size

3 5 4 8 11 20 0 0 0 0 37 68 138 5 1 1 21 13 1 1 3 2 128 79 153 4 9 11 5 7 12 15 15 19 35 44 11v10 7 8 5 17 11 9 6 ..50 32 0 39 1326 15 15 9 30 17 39 22 27 16 36 21 911 12 1 1 5 6 <1 <1 1. 1 75 80 15

Figure G-22. TIME SPENT iN GROUPS OF VARIOUS SIZES DURING FORMAL INSTRUCTION 1.

14 or
2-4 5-7 8-10 11-13 Greater Average_ _

Class Min. % Min. % Min. % Min. % Min. % Min. % Group Size

1 18 36 23 47 2 5 0 0 1 2 5 10 42 14 40 13 37 4 12 <1 1 0 0 4 11 43 27 35 47 63 0 0 0 0 0 0 2 2 34 7 25 15 53 6 22 0 0 0 0 0 0 35 27 62 15 34 1 2 <1 1 0 0 <1 1 26 20 51 13 34 1 2 <1 1 1 2 3 9 3

Figure G-23. TIME SPENT IN GROUPS OF VARIOUS SIZES DURING INFORMAL LEARNING.

14 or
I 2-4 5-7 8-10 11-13 Greater Average.Class Min. ,

4, Min. Z Min. % Min. % Min. % Min. % Group Size

1

2

4

5

6

20 19 27 26 11 1 3 0 0 1 1 47 41 99 i ' 1 14 7 25 1 3 1 1 3 1 132 67 1330 19 56 -i6 5 4 12 8 15 10 37 24 717 (r) 24 11 24 13 9 5 50 27 62 33 11
'.)3 25 10 14 31 14 39 18 27 12 37 17 7il 24 14 11 6 5 1 I 1 1 78 59 12

Figurv G-24. TIME SPENT IN GROUPS OF VARIOUS SIZES DURING TOTAL INSTRUCTION TIME.



Class
No Iuio

. .

Min.
n

. . Instruction 1&2
Min. % Min.

Informal Total Time in
Learning All Activities

nstrct_ .
Min.

1 257 66 85 22 48 12 390 1002 191 49 161 41 36 9 390 1003 235 60 79 20 76 19 390 1004 205 53 157 40 29 7 390 1005 175 45 172 44 43 li 390 1006 245 63 107 27 39 10 390 100

Figure 0-25. TIME SPENT IN ALL ACTIVITIES.

Informal Informal TotalInst,ruct.ion 1 Instruction 2 instruction 1 Instruction 2 InstructionClass Min. % Min. % Min. % Min. % Min. %

1 55 41 30 23 4 3 44 33 133 1002 161 82 0 0 8 4 28 14 197 1003 19 51 0 0 2 1 74 48 155 1004 157 85 0 0 10 5 19 10 185 1005 172 80 0 0 3 2 40 19 215 1006 93 64 14 9 6 4 33 23 146 100

Class

Figure G-26.

Break fast

%

TIME SPENT

Lunch
Min. Z

IN INSTRUCTIONAL

Nap

ACTIVITIES.

Snack
Min. %

Recess
. . _
Min. %

_Other_
kin. %

Total_

Mm.
Time

%

1 2h 10 25 10 80 Il I I 11 4 113 44 257 1002 0 0 26 14 81 42 5 2 16 9 65 34 193 1003 21 II 27 11 70 30 11 5 18 8 82 35 235 1004 26 li 21 1 1 64 31 7 3 8 4 73 36 205 100S 0 0 27 16 80 46 3 2 6 4 58 11 175 1006 21 9 27 11 102 42 6 2 16 7 73 30 245 100

Figure 0-27. TIME SPENT IN NON-iNSTRUCTIONAL ACTIVITIES.

3 56



Teacher Aide Student Helper Other
Class Min. 7 Min. 7. Min.

I 67 93 27 38 0 0 4 6
2 130 80 66 41 0 0 8 5
3 128 95 1/ 13 0 0 2 2
4 156 88 55 1 0 0 7 4
5 197 93 119 56 0 0 6 3
6 III 93 28 23 0 0 7 6

--- _^.

Class

Figure

-
Teaciter

Min.

G-28. INSTRUCTIONAL INVOLVEMENT OF ADULTS WITH STUDENTS (MULTI-CODED).

Aide Student Helper Other No One
Min. 7. Min. 7. Min. 7. Min.

1 37 36 7 7 0 0 4 4 56 54
2 92 47 37 19 0 0 8 4 61 31

76 49 2 1 0 0 2 1 76 49
4 116 63 25 13 0 0 7 4 37 20
5 125 58 33 16 0 0 1 1 56 266 74 56 6 4 0 0 1 5 45 34

Figure G-29. AMOUNT OF TIME VARIOUS INDIVIDUALS WERE PRIMARILY RESPONSIBLE FOR THE INSTRUCTION.

. .

C 1 ass RECP A I SD

1 0 23
2 0 81

3 0 42
4 1 / 55
5 0 86
6 0 23

..... -- _

Elgare 0-30. TIME SPENT
USING RECP
AND AISD CURR[CULA.

4-) ) 4



Class
Teacher

Min.
Studept_HelRer
1.17n.

.

Min.

Aide

Z %

Other
Mm. -%

No One
Min.

1 38 70 6 12 0 3 5 8 15'
2 92 57 36 22 0 8 5 25 16
3 72 91 1 1 0 0 2 2 5 6
4 117 74 18 11 0 7 4 15 10
5 119 69 29 17 1 1 23 13
6 74 79 4 4 0 0 6 6 10 11

Figure G-il. ADULT CONTACT DURING FORMAL INSTRUCTION I (MULTI-CODED).

C 1 ass

Teacher

MIn.% Student Hel.aer Other No One
Mtn. Min. Min. Min.

1 2 4 2 3 0 0 0 0 45 93
2 3 / 2 6 0 0 0 0 31 87
3 5 1 <1 1 0 0 <1 1 70 92
4 2 7 2 8 0 0 0 0 24 85
1, 1 6 2 4 0 0 <1 <1 39 89
6 .) 5 1 1 0 0 1 3 35 91

Figure G-32. ADULT CONTACT DURING INFORMAL LEARNING (MULTI-CODED).

Teac.hey Aide Student Helper Other No One
Class Min. % Mtn. Min. Z Min. Min.

1 40 39 8 8 0 0 3 2 53 51
2 ti.) 48 38 19 0 0 8" 4 51 29
i /7 sO 2 1 0 0 2 1 74 48
4 119 o4 .1 20 11 0 0 7 4 40 22

122 56 ( .1 I 14 0 0 2 1 62 29
6 7t) `,8 \ 4 3 0 0 7 5 45 34

Figure G-I3. ADULT CONTACT DURING TOTAL INSTRUCTIONAL TIME (FORMAL INSTRUCTION I AND INFORMAL
LEARNING I AND 2, MULTI-CODED).
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79.23

f.

Attachment G-2
(Page 1 of 6)

INSTRUCTIONS FOR USING THE EARLY CHILDHOOD OBSERVATION FORM

This observation instrument was developed to provide information for
use in comparing Title I and Title I Migrant early childhood program
classes. The observations in pre-kindergarten classes are day-long
observations of single pre-k students.

Prior to the observation, the observer selects four students at ran-
dom from the class to be observed. The first student selected is
the student to be observed. The other three are backup students. In

order to keep the teacher's knowledge of which student is being ob-
served from influencing her behavior toward that child during the
day, the observer asks the teacher to identify all four students. The
name of the student under observation is not revealed to the teacher
until the end of the day.

The information described below is then recorded on a minute-by-minute
basis for the school day.

Card Number

The first column on the left indicates the card number on which the
information on each three-line section of the observation form will
be keypunched. The observer adds the necessary digits required to make
the numbers consective from 1 to 130.for the school day.

Language,

The predominant spoken language is coded for each minute except during
breakfast, lunch, nap, snack and recess. The language coded is not limited
to the language spoken by the teacher but is based on the total exnerience
of the student duriny the minute. It is the language heard by the
students under observation regardless of whether it ts spbken by the
teacher, aide, the student under observation, someone else, or a com-
bination of these sources. The following codes are used to record
language:

3lank = No language used. Silence.
1 English was the predominant language.
2 = Spanish was the predominant language.
3 = An equal mixture of English and Spanish was heard.
4 = Undetermined (observer cannct hearl.

Iroup Size

Group size is determined by the number of students involved in an activity
with the student under observation. If no other students are involved
in an activity 4ith the observed student, group size is recorded as one.
7herefore the group size fs the number of students involved in the activity,
including the student under observation.

activities

Each minute of the school day is coded as ,:elonging td one of :he three
following categories:

G-28
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79.23
Attachment G-2
(continued, page 2 of 6)

a. Formal Instruction: Formal instructional activities are those
activilies in which the student under observation works directly
with an adult in a group or alone. The activities in which he
or she is engaged are planned and have specific rules or expec-
tations concerning student behavior. The key element is that
the student's behavior is arected in some way by an adult.

Formal instructional activities are coded in one or two of the
following manners:

1. A "1" is placed in the column under Formal
Instruction for each minute the student
under observation is engaged in a planned
activity occurring under the direction of
an adult.

Formal instruction may occur outside of the
regular classroom. For example, formal
instructional activities occurrtng in the
library or in other Early Childhood class-
rpoms would be counted. (The observer in
this case accompanies the students to the
area and records whatever activity is
occurring in the same manner as "inside the

- regular classroom" activities.) The excep-
tions to this rule are described below.

2. When students go outside the classroom to art,
music, and PE, the time spent in these activities
is coded with a "2" under Instruction. To record
these activities the observer accompanies the
student to the site of the class. Once the super-
vision by the new teacher begins, the observer
leaves. A "2" is coded until the PE, music, or
art instruction is completed. Regular coding
begins again as the students line up and leave
the room to go back to the regular classroom.
No other information is coded when the students
are at art, music, or PE.

b. rnformal Learning Opportunities: There are also two classes of
informal learning opportunities. Both types occur when the student
is engaged in an activity where there is only incidental adult
supervision or contact.

A "I" is coded when the student is working on a specific task follow-
ing directions provided by the teacner. Activities coded unaer this
classification are planned and are directed toward a specific out-
come. For example, a student might be asked to create a Christmas
scene using the materials provided or to build a house with blocks.

Activities coded with a "2" are those where the students are directed
to a center to participate in "free play" activities. :n these
activities the student is not expected to produce la specific outcome.
Examples are building something unspecified with blocks, playing
house in the kitchen area, aria reaaing a book. Another sort of
activity coded with a "2" would be spontaneous opportunities qseized"
by the teacher to make a noninstructional task instructional.

G-29 362
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\ 79.23 Attachment 0-2
(ccantinued, page 3 of 6)

For example, if the teacher is passing out colored objects
to students for some noninstructional purpose and she quizzes
the students about the colors or Temarks about the color each
is receiving, then a "2" would be coded to record this spontaneous
instructional event.

c. No Instruction: This classification pertains to activities
which are not instructional; e.g., washing hands, standing in
line, dividing students into groups, etc. Instructions for
housekeeping and transition between activities are coded as no
instruction. Six numbers are used to code different types of
no instruction:

Breakfast = 2

Lunch = 3

Nap = 4
Snacks = $

Recess = 6

Other = 1

If the student under observation awakens before the others during
the nap time and begins doing something instructional, the proper

i .

instructional category is coded.

\If the student under observation attends an assembly or Partici-
iw ates in a planned "reward" activity (films, parties, etc.), the

7/7
event should normally be coded as no instruction,
If the reward activity becomes an instructional activity, the
eVent should be coded as Informal Instruction 2.

Adult Instructional Involvement

The adults who were "working with children" in an instructional capacity
during the minute are recorded in this section of the form. The observer
should record any involvement by adults in the class in activities which:
would be coded as "Formal Instruction" or "Informal Learning Opportunities"
above. 'The adult's involvement does not have to be his/her predominant
activity for the minute; i.e., even transitory involvement by an adult
would cause the person to be coded. Neither does the involvement need to
be with the student under observation. Adult instructional involvement
is indicated by,writing a "1" under the appropriate heading(s) (Teacher,
Aide, Student Helper, and Otner) for the minute.

Adult instructional involvement must be verbalized or made highly visible
by the adult in charge. An example of verbalized and visible adult
instructional involvement would occur if the'teacher or aide introduced
a new fingerplay to the students (verbal) and if the teacher or aide
led the students in the fingerolay without saying another word after the
introduction, a "1" would still be placed in the appropriate column under
Adult :nstructional Involvement.

3



79.23
Attachment G-2
(continued, page

There are times when adult instructional involvement is left blank during
formal instruction. For instance, when children (the student under
observation must be included in this group of children) are watching TV //
and the teacher.or aide does not comment on what is being seen, instruc-
tional involvement is left blank and instructional responsibility is
coded as no one.

Instructional,Responsibilitx

This section of the observation form is used to record the person primarily
responsible for the instruction occurring.each minute for the child under
observation.

Instructional responsibility is not coded during no instruction. While
the teacher is ultimately responsible for the educational activities
occurring in her classroom, she is not indicated for each minute. What
is of importance here is the person taking the immediate responsibilityfor providing or supervising the instructional IETIWT: The decision
of.which person to code is determined by who is "in charge" (i.e., who
is the instructional leader) during the minute.

An example. The aide is sitting at a table with a group of students
watching them work on some instructional activity. Occasionally she
makes comments to students about the work they do. The teacher walks by
the table and stops for a few minutes to comment on the work being done by
the students. How should such a situation be coded? Unless the teacher,
during her time at the table, changes the nature of the task or in some
other way indicates that she is "taking over" the lesson, the aide would
be coded. Only one person is coded under this category for each minute.
If the responsibility for the instructi'bn is absolutely equally divided
between two persons, then the person appearing first on the form as you
move from left to right is coded. In this example, if the teacher joined
the group and she and the aide shared equally in the leadership provided
to the students, the teacner would be coded.

The obserter records.instructional responsibility by placing a "1" under
one of tne following headings:

a. Teacher
b. Aide
c. Student Helper
d. Other
e. No One

Adult Contact

Adult contact is recorded eacn minute formal instruction or informal learning
opportunity is coded. To record adult contact, the observer puts a "1" under
the heading for each adult having contact witn the student under observation
during tne minute. The observer should record any adult contact regardless
of its instructional content or length of occurrence.

364
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79.23 Attachment 0-2
(continued, page 5 of 6).

For the purpose of this observation form, any verbal statement addressed
to the student unaer observation or the group to which he belongs or any
physical contact between an adult and the student under observation is
to be recorded as adult contact. Records or films do not constitute

adult contact. If students are watching a film under adult supervision
and the adult does not speak to or touch the student under observation, .

no adult contact is coded. If no adult contact occurs during the minute,
"No One" is coded.

Curriculum Source

The information collected on this part of the form documents the amount
of time spent in activities from different sources and is not coded during

the actual observation. The point ct,f transition into and out of each
activity both formal and informal should.be clearly marked on the coding
sheet. In addition, notes in the notes column should clearly describe
each formal or informal activity. At the end of the school day the observer
will asic.the teacher about the source of each formal activity (informal
activities are not coded) so thz activities Cai then be correctly recorded
following the definitions given below..

a. BECP: A "1" is placed under this heading for each
minute the student spent in an activity taken from
the Bilingual Early Childhood Program (BECP) Curric-

,ulum. Activities from the BECP are likely to be
found only in Title I Migrant early childhood classes.

This column is also coded if the teacher and Students
engage in an activity which she developed using ideas
from the BECP curriculum.

b. AISO: A "1" is placed under this heading for each
minute the student spent in an activity from the
curriculum.developeC for the Title I early child-
hood clas-s0 and are used in Title I Migrant
classes as supplementary activities.

As in the case of coding BECP, this column is also
coded if the_teacher and students engage in an
activity wnich was developed using ideas or sug-
gestions from the Title I early childhood curriculum.

OTHER: This column will not be used during analy!tis
of daIa gather-9.d with the coding sheets during tne

l97980 school year.

There are VNO instances during formal instruction when neitner
BECP or AIM) curriculum sources are coded. They are as follows:

a. the teacher developed the activity completely on
her own.
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Notes

Attachment G-2
(continued, page 6 of 6)

b. early childhood (Title I and Migrant) classes merge
for a joint activity. All other categories such as,
instruction, instructional involvement, instruc-
tional responsibility and adult contact are coded.

The'notes column on the form is important for recording descriptm
information. This information can be useful in interpreting the results
with the teache-. The notes column is,also important in checking the
form for coding e'rors after the observation has been completed. Each
activity should i)e briefly descrited in this section.

sz

36G

G-33



79.23 Attachment G-3

STEPS USED IN RANDOMLY SELECTING OBSERVATION
DAYS FOR TITLE t

1. Determine the number of possible observation days between November
27, 1979, and April 30, 1980. Exclude holidays, the days before
holidays, and staff development days. Ninety-three days remained.

2. Sixty observations were planned, ten in each classroom. Number
a page from 1-60.

3. Randomly assign the name of each pre-K unit to 10 different numbers
on the list, one class per number.

4. Randomly assign a number in the range of 1-93 to each of the 60
lines on the paper. Assign a number only once.

5. Number the vcriable observation days (N =. 93) on a calendar. Write
the school nawes on the calendar according to their 1793 numbers.

6. Examine the calendar for periods with observations on more than four
consecutive work days. Randomly reassign the middle observation
in the period until no more than four observations occur on successive
work days.

7. Divide the cbservation period into three parts: days 1-31, 32-62, and
63-93. If more than four observations are scneduled for any one part,
reassign to another part at random. Go back to step number six.
Stop when the conditions in steps 6 and 7 have been met.



Attachment G-479.23
(Page 1 of 3)

AUSTIN INDEPENDENT SCHOOL DISTRICT
Office of Research and Evaluation

November 16, 1979

TO: Principals With Title I and/or Migrant Pre-K Classes

FROM: David Doss and ?atsy Totusek

SUBJECT: Early Childhood Observations

Both the Title I and Migrant Program offer day-long, pre-kindergarten
classes for four-year-olds. While both programs have been successful
in producing large gains in achievement, the gains have not been equal.
Both programs are interested in ways of maximizing their gains. Therefore,
we have coordinated the Title I and Migrant evaluation activities at the
early childhood level in da attempt to tientify some basic elements of the
programs which appear to be related to greater achievement gains.

?art of uur combined efforts was the TOBE testing we did last
month. Another important part will be classroom observations
schaduied to 'oegin on. lovember 27th (or perhaps later for
Migrant classes). Title I evaluation will do 10 day-long
observations in each Title I early childhood class. Migrant
evaluation will observe each Migrant class five times. All
observations will occur on randomly selected days between
November 27th and April 30th.

The things to be observed are described on the attached pages.

Past experience has shown that classruom observations do not upset the
normal activities in progress. The observers for this project have been
trained to insure that this remains true. If you have any questions,
please feel free to call us at 458-1228.

Approved:

Approved:

Appraved:

DD:PT:!fs

Evaluator for Compensatory Education Programs

Detor of Office cifilese h and Evaluation

Director of Elementary Education

cc: Lee Laws

Oscar Cantu
-Tose Mate.

'rimy Baranoff
Lois Hart
Belia Greek
Ann Cunningham
Title I/Migrant Early Childhood Teachers

36s
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79.23 Attachment G-4
(continued, page 2 of 3)

EARLY CHILDHOOD OBSERVATION FORM: DESCRUTION OF THE CATEGORIES

Language.

The predominant spoken language heard by the students regardless of
the source (student, teacher, etc.) is coded for each minute except Q
during breakfast, lunch, nap, and recess.

Group Size

Group size is deterthined by the number of students involved in an
activity with the student under observation. If no other students
are involved with the observed student, group size is recorded as one.

Activities

Each minute of the school day is coded as belonging to one of the three
following categories:

a. No Instruction: This classification pertains to
activities which are not instructional; e.g.,
washing hands, standing in line, dividing students
into groups, etc.

b. Firmal Instruction: Those activities (usually under
aault direction and supervision) which have been
planned are coded%as formal instruction.

c. Iaformal Learning Opportunities: Informal learning
activity such as,building with blocks or looking.at
a book. This category also includes activities
which would normally be coded as "No Instruction" if
there is a clear attempt by an adult to make the
activity instructional. For example, lining up
to go to lunch would be considered an informal
learning if the teacher asked the students to group
themselves in lining up by the color of their clothing.

Adult Enstructional Involvement

The adults who are "working with r:hildren" in an instructional capacity
anywhere in the classroom during the minute are recorded in this section.

Instructional Responsibility

This section is used to record the person primarily responsible for the
iastruction occurring each miaute for the child under observation.

Adult Contact

Adult contact i3 coded to show which adults have contact with the student
under. observation during each minute of formal instruction or informal
learning,opportunity.

G-36
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Curriculum Source

Attachment G-4

(continued, page 3 of 3)

Each minute of formal instruction is attributed to one of three curriculum
sources:

a. BECP: An activity taken from the Bilingual Early
Childhood Program (BECP) curriculum.

b. AISD: An activity from the curriculum developed
for the Title I early childhood classes.

c. Other: An activity developed by the teacher or
taken from a source other than the ones listed
above. Adaptations of the AISD or BECP curri-
cula are coded under.those headings.



FILE ID A 1_

PROGRAM: Title I Marini:.

YEAR: 1919-80

CARD FiLE LAYOUT LOCATION:

CONTENTS: TITLE 1 AND MIGRANT PRE-K OBSERVATIONS - 1979-80

Page l of 2

'AISD

/-`VUT PFA611 $ , OBS1
acct. pass. file name

Field Columns Description

A 1 - 3

_______

FILE ID
.

II 4 - 5

-
School Code: See attached list

C 6 6

..._

Observer Number: 1 = Wanda, 2 = Karla

D 7 - 8 Observation Number

E 9 - 11 Card Number 130 per observation

6 = No language 2' = Spanish
Lt.nguage: 1 = English 3 = Eng. & Span. 4 = UndeterminedF 12 - 12

G 13 - 14 Group Size:

H

I

J

K

15 - 15

16 - 16

2 ----- Bfakfast 4 . wit) 6 = Recess
No Instruction: 3 .-, Lunch 5 = Snack 1 :,- Other

Formal instruction 1 or 2

17 17

18 - 18

1 9 19

20 20

21 21

Informal Learning Opportunities 1 or 2

Teacher
.

L

M

N

Aide Instructional Involvement

Student Helper

Other

37/
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0%)
CD
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FILL ID A !kit_ I

PROGRAM: Title I Miorant

YEAR: 1919-80

CONTENTS:

Page 2 of 2
CARD FILE LAYOU.T LOCATION:

Y/U.111'8111TA611_, 011S1

acct. pass. file neme

Field Columns Description

0 22 - 22 Teacher

P 23 23 Aide

tl,
24 - 24 Student Helper Instructional Responsibility

OtherR 25 - 25

26 - 26 No One

T 27 - 27 Teacher

U

V

28 - 28 Aide

29 - 29 Student Helper Adult Contact

W

X

Y

Z

AA

30 30

31 31

Other

No One .

32 - 32

33 - 33

BECP

ALSO Curriculum Used

34 34 Other
1

35 - 57 Fields F AA for next minute of the observation.

58 80 Fields F AA for the next minute of the observation.

,
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79.23 Attasl%tent G-5

4)

(con inued, page 3 of 3)

SCHOOL LIST

1 Blackshear
2 as Brown

3 = Oak Springs 1 TITLE I SCHOOLS
4 = Oak Springs 2

5 = Ortega
6 = Sims

7 = Allison
8 = Brooke
9 a Dawson

10 = Metz
11 = Oak Springs
12 = Ridgetop
13 = St. Elmo
14 Zavala

, TITLE I
MIGRANT SCHOOLS

3 7



PAGESIZE EJECT
HUN NAME ANALYSES OF CLASSROOM OUSERVATIUN DATA
VANIABLE LIST SCH LANG GRSIZE NOINST INST INFLHN IITCH 11AIO IISTH

110TH IRTCN IRAID INSTH INOTH IRNUN ACTCH ACAID AcSTH ACOTH
ACNON CRBECP CRAW CHOTH

INPUT MEDIUM DISK
N UF CASES UNKNOwN
INPUT FORMAT (3X,FarbX,FIDF2,201)
COMPUTE POPm0
IF (SCH LE 6)POPRI
IF (SCH GE 7)P0P42
HECOUF LANG(BLANKfax5)
RECOUE NOIN8T(1x7)
COMPUTE IGRSIZEFORSIZE

.

RECOUE IGRSIZE(2 THRU 4 x 2)(5 THRU T 3)(8 THRU 10 s4)
(II THRu 13 45)(14 THHU Hi gb)

COMPUTE
IF (INST GE 1 AND INFLRN GE 1)URP1a1
IF (INST GE 1 ANU NOINST GE 1)ORPTRORPT+2
IF (INFLPN GE 1 AND NOINST GE I)DRP14ORP1+4
COMPUTE REPORTIQDRPT
COMPUTE INCONDmo
IF (INST EG I)INCONOal
IF (INFLRN EG 1 OR 2)INCUNU42
COMPUTE ACTIVIP/40
IF (NOINST GE 1)ACTIVITYNI
IF (INST GE 1)ACTIVI1Y7.2
IF (INFLAN GE 1)ACTIVITYR1
COMPUTE. 1NACTa0
IF (INST GE 1)INACT*INST
IF (INFLNN GE 1)INACTPINFLNNt2
MISSING VALUES ALL(0,BLANK)
yAR LABELS SCH SCHOOL/

LANG LANGUAGE SPOKEN/
GRSIZE GROUP SIZE/
IGRSIZE GROUP SIZE/
NOINST NONINSTRUCTIUNAL. ACTIVITIES/
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INST INBTRUCTIONAL ACTIVITIES/
INFLRN INFORMALILEARNING/
IITCH TEACHER!
IIAID AIDE/
IISTH STUDENT HELPER/
IIOTH OTHER/
IRTCH TEACHER/
IRAID AIDE/
IRSTH STUDENT HELPER/
IROTH OTHER/
IRNON NO ONE/
ACICH TEACHER/
ACAID AIDE/
AcSTH STUDENT HELPER/
ACOTH OTHER/
ACNoN No UNE/
MAO BECP, CURR/
CRAM AISO CURR/
CROTH OTHER CuRR/
POP POPULATION/
INCOND TYPE OF INSTRUCTION/
INACT INSTRUCTIONAL ACTIVITY/

VALUE LABELS LANG(1 ENGLW(2)SPANI8H(3)MIxED(4)UNDETERMINED
(5)NONE. SILENCE/

IGRSIZEI (1)1(2)24(3)514(4)81W(5)1I13(6)14 oR GREATER/
NoINsT(2)BREWASTMLUNCHOONAPCS)8NACKS(6)RECESS(7)014tR/
POP(1)TITLE. I(2)TITLE I MIGRANT/
INCONDWINSTRUCTION I (2)INFORmAL LEARNING/
AoTIVITy(1)N0 INSTRUCTIoN(2)INSTRUCTIONMINFRMAL LEARNING/
INACT(I)INSTRUCTION 1(2)INSTRUCTION 2MINFORMAL LRNG 1
(4)INFORMAI.ILRNG a/
ScH(1)SLACKSHEAR(2)BRORNMOAK SPRINGS 1(4)OAK SPRINGS 2
(5)ORTEGAWSIMS(7)ALLISONWBROOKE(9)DAWSONCI3) METZ
(11)0AX SPRINGS HIG(12)RIUGETOP(13)ST, ELm0(14)ZAVALA

CRoSSTAuB vARIABLESIIPOP INCOND (1,2) ACTIVITY (I,3) LANG (115)
NoINST(217) IGRSIZECI8b) INACT(114) SCH(1114)/
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OPTIONB ( 5 9
READ INPUT DATA
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ADCON ADULT CONTACT(ACTCH TO ACNON(1))
CURR1 CURRICULUM wITH OTHER(CRSECP TO CROTH(1))
CURR2 CORICULUM WITHOUT 0TmER(CHBECP CkAISD(1))/
VARIABLES4POP(1,2)INCUND(12)5cH(1,19)/
TABLESnpOP SCH BY ZNSINv INSRE8 CURR1 CuRR2/
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79.23
Instrument Descri tion: Title I Records Checklist

3rid lescription of the instrument:

The 19 item checklist contained both multiple choice and open-ended items. All of

the items dealt with record keeping as outlined in the AustiIncentSchl
District Title I Reading Guide.

To whom was chie instrument administered?

The records kept by Title I teachers and aides were examined for a random sample

of Title I students.

Sow 0111119 tiltlef was the instrument administered?

Once for each student selected.

When vas the instrument administered?

During the months of April and May o4 1980.

'Aare vas the instrument administered?

--te.all.Titlo-I schools except 8renopood and. Metz..

Who administered :he instrument?

Title I Evaluation Assistant.;

What training did the administrators have?

Directions for administration of the records checklist were provided by the Title I

Evaluator.

Wes thd instrument administered under standardized tot:di:ions?

No.

Wets there nroblems with :ha instrmnent or :he administration chat night

aifect the validly? of :he data?

Nona that are known.

%Ito developed :he instrument?

Office of Research and Evaluation with the cooperation of the Department af

Developmental Programs.

What reliability and validi:7 data are available an the inscr%mant?

None.

Are there norm late avai.Labla for interrretina :he results!

H-2 380



79.23

TITLE I TEACHER RECORDS

Purpose

Information from the Title I Records checklist was used to answer ihe

following.decision and evaluation questions from the 1979-80 Title I
Evaluation Design.

Decision Question D3: Should the Title I Reading Component

be modified? If so, how?

Evaluation Question D3-7: Did Title I teachers and
aides keep records on each Title I student as outlined
in the Austin Independent School District Title I
Reading Guide?

3

Procedure

Title I evaluation staff reviewed the Austin'Independent School District

Title I Reading_ Guide and formated a records checklist based on'record

keeping methods prescribed in the guide. The format was then submitted

for review to one of the Title I reading supervisors.

The format was finalized and all principals of Title I schools were
notified that a Title I evaluation assistant would conduct a records
check of a sample of their students receiving Title I services. See

Attachment H-1 for a copy of the memo and the checklist.

Two Title I students per grade level were randomly selected making a
total of twelve students per school. For the most part the schools
were grouped in sets of four, and days for conducting the records check

were scheduled; A list containing the name of each student, gri....de

level, and his/her classroom teacher was prepared for each school.

On the morning of the scheduled records check, the evaluation assistant

called the schools, and gave each secretary the information from the list
prepared for that particular school. The evaluation assistant also

asked the secretaries to see that the records were pulled ssrld available
for monitoring when she arrived. The secretaries were also asked about
the availability of Title I reading personnel for help in the interpretation,

of the student's records- if needed.

The evaluation assistant picked up the students' records from the secretary

and took them to a work area where they were examined for evidence 0:

record keeping practices prescribed by the Reading Guide.

Title I reading personnel were both cooperative and informative. Both IlL

Title I teachers and aides made arrangements to met personally with the

evaluation assistant for a few moments.

H-3
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Results

A total of 258 records were monitored. Nineteen of the schools' (counting

Oak Springs and Rosewood as one school) reading teachers kept records

on students in grades K-5.. Three of the schools' reading teachers kept

records on grades 1-5 only. Two of the schools were unable to participate.
One had employed only aides, and they were not permitted to do diagnostic

testing. The evaluation assistant was unable to schedule the other school.

The dais gathered will be presented in the same format as the Title I

.Records Checklist.

Nineteen.schools kept folders in grades K-5, and three kept folders in

grades 1-5.

Entrance Date:

A. Twenty schools had entrance dates for their students posted

in students' folders on the supplementary reading card or on

an assessment instrument.

In ore of the two schools where reading terxhers were not
serving kindergarten students, information of the above

nature was posted in the roll book or on a teacher-made
checklist because the aide worked in the classroom

,exclusively and was supervised by the regular classroom

teacher.

The teacher of the other school which.had no records on
her kindergarten students indicated she was recently
hired and had inherited her Title I students. She did

not have entry dates but felt there were records in the
school's office.

The third school did not serve kindergarten.

Exit Date:

B. A total of 258 student folders T.-,,re monitored and out of

that number only 22 student folders showed exit dates.

Assessment Information:

C. The records showed teachers relied most heavily on
systemwide tc5tiqg results provided by ORE as their

source of assessment information.

A number of diagnostic tests were also used. Attachment H-2

lists those found in the records check,
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Referrals:

D.jThe review of the records showed Title I teachers had
not received any students by referrals..

Students' W9rk:

E. All of the sch&ols whose records were monitored kept samples of
their students' work. Some reading teachers kept the samples
in the records folder, other teachers kept samples ot their
students' work in separate folders labeled for each reading
group. '

Responses to this part of the records check yielded additional
information. At one school, parents requested all paperwork
be sent home on Fridays unless it was special work such
as workbook pages.

Teachers also indicated certain samples of their students'
work were kept for such occasions as open house or Black
history week when parents might be visiting.

Coordinated Learning Plan:

F. Nine schools out of twenty-three schools whose Lecords were
monitored used the Coordinated Learning Plan Form.

Through review of the folders and discussions with the teachers,
it was learned that reading teachers and some regular classroom
teachers had created planning forms of their own and had used
them for several years. They indicated reluctance in giving
up their old forms for a new one. At most schools teachers were
allowed to continue using those forms.

G. Progress Monitoring (Describe):

1. In this section, Title reading teachers were asked to
describe tne methods they employed when moniLoring the
individual progress of their students.

The responses to part I indicated that all of the reading
teachers used teacher observation as a monitoring device.
They also used commercial or noncommercial assessment
tools alone or along with each other. See Attachment H-3
for list of assessment tools used by reading teachers.

The second 'part of this item asked how the teachers provided
feedback to the classroom teacher on student progress.

The most popular methods used by reading teachers were verbal
communication and occasional written communication using
teacher-made formats. See Attachment H-4 for other methods

sed by reading teachers.

H-5 383
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Supplementary Reading_ Card:

H. All twenty-three schools kept a Supplementary Reading Card
for each student.

1. Six of the schools kept the card in the
student's folder (cumulative folder).

2. Seventeen of the schools kept the card
in the teacher's folder (Title I reading
folder).

Accessible Schedules:

II. All twenty-thtee schools had accessible working schedules.
Most of the teachers used their lesson plan books along
with the format provided by Title I reading supervisors.
Lesson plan books probably contained more accurate and
up-to-date information about how students were seen than

did the formal schedules.

List of Student Served:

III. Teachers whose records were monitored also had current
lists of students they were serving. Again, they
used their format along with that provided by the Title I
reading supervisors.

Some of the most recurring statements from Title I reading teachers and aides
concerning their inability to follow the record keeping procedures
'prescribed in the AISD Title I Reading Guide were:

The guides were sent out too late in the school year to be
of any real use.

AISD was in the midst of court ordered desegregation imple-
mentation, and they did not have the time to rlad it.

In most instances no one had actually met with the teachers
to disc:ss the guide (Title I coordiaators began a series
of meettngs with their schools in late April).

When teachers did express concern to their coordinators
abcut switching over to the formats prescribed by AISD,
they were permitted in some schools to continue using
the reading teacher-made formats since it was so late
into the school year. This occurred most frequently
with regards to the Coordinated Learning Plan.

3 8
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79.23 Attachment H-1
(Page 1 of 3)

AUSTIN INDEPENDENT SCHOOL DISTRICT
Office of Research and Evaluation

March 25, 1980

TO: Principals of Title I Schools

FROM: David Doss

SUBJECT: Examination of Title I Records

The AISD Title I Reading Guide prepared by the Title I staff and reviewed
by the Department of Elementary Education, requires that certain records
be kept on each Title I student. As part of our evaluation of Title I,
w:e will be checking to see the extent to which those records are.kept.for
a random sample of Title I students.

--Wanda ashington-from.ORE.will be. coming by_ your.school between'T%9.w_and
the end of April to check those records. A copy of the checklist she
will be using is attached. As always, we will not xeport our results by
teacher or student.

If you have an'y questions, please call (458-1228).

Approved:

Tiaival;latc;4rfoiComP-er=ftogranis

Approved:
Dkiector of Offic of Researdii and Evaluation

2.N...-Approved:

DD:lfs

/1

,21.3ector of Elementary Education

cc: Lee Laws
Oscar Cantu
Title I Reading Coordinators
Title I Teachers

H-7
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AUSTIN INDUENDENT SCHOOL DISTRICT

Office of Pesearch and Evaluation

TITLE I RECORDS CHECKLIST

Date: School:

Attachment H-1
(Page 2 of 3)

I. Folder for

The folder contained the following::

A. Entrance date.

B. Exit-date if applicable.

. C. Assessment information (any or all of the

instruments mentioned below)

Basal reading tests from publisher.

IRI.

Teacher observation with checklist-

a. Barbe.

b: Strang (available in VIA handbook).

c. Reading Diagnosis Kit-observation
checklist.

0. Referrals (Describe).

E. Random sample of student's work.

F. Coordinated Learning Plan Form.

G. Progress Monitoring (Oescribe).,

Check if Present

4

5

6

12



79.23 Attachment H-1
(Page 3 of.3)

H. Supplementary Reading Card.

1. Kept in itudent's folder.

2. Kept in teacher's folder.

II. Accessible working schedule.

III. 'Current list of students being served:

387

H-9

.3



79.23 Attachment H-2
(Page 1 of

ASSESSMENT TOOLS USED BY TITLE I TEACHERS

Kindergarten Level

Boehm Test of Basic Concepts
Alphabet, Color and Shape Inventories'
IRI
Teacher-Made Color Recognition'Inventory
Teacher-MadeZasic Skills Inventory
Teacher-Made Competency Checklist
VIA Alphabet Posttest

First Level

Metropolitan Readiness Test
AlOhabet,Color, and Shape..Inventories
Murphy-Durrel/ Pre-Reading Phonics Inventory
Dolch Sight Word Recognition pre and post
VIA's Alphabet and Basic.Sight Word Inventories
rRI pre and post
Primary Acquisition of Language
ZeabodTPicture.Vocabtlary Test pre. and.post
VIA's Criterion Reference Suryey Record Booklet, Form A
Teacher-Made Skill Sheet
Teacher-Made Diagnostic Checklist
Teacher-Made checklist based on Guzak's philosophy

Second Level

CaliforAa Achievement Tests
Dolch Sight Work Recognition Test, Level A
Bond, Baltw, Hoyt Silent Reading Diagnostic Tests
Houghton..Mifflin Silent Reading Test

IRI
VIA's Words and Phrases
VIA Informal Reading Inventory
Stanford Reading Diagnostic Test
San Diego Quick Assessment Sheet
Peabody Picture Vocabulary.Test pre
Alphabet Inventory
Ekwall Sight Word Recognition Test
New Development Reading Test (Upper

and post

primary)

Third Level

California Achievement Tests
Dolch Sight Word Recognition
IRI_
Bond, Below, Hoyt Silent Reading Diagnostic Tests
Houghton-Mifflin Oral Reading Test
Teacher-Made vocabulary achievement guide
Ekwall Sight Word Recognition
San Diego Quick Assessment -

Basal Reading Test H-10

er.
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79.23 Attachment H-2

Third Level (continued)

Houghton-Mifflin Initial Consonants and Final.Consonts
Goodyear Comprehension Packet
VIA's Vocabulary List
VIA's Phonetics Test
El Paso Phonics Survey Answer Sliest
Ekwall Informal Reading Inventory
Oral Phonics Analysis Inventory
Stanford Reading Diagnostic Test
Teacher-Made word recognition test

Fourth i1Lvei

-.

California Achievement Tests
" Vo tional Achievement Guide

Bond, Below, Hoyt Silent Reading Diagnostic Tests
Dolch Sight Words
Basal IRI

ft

VIA's Words and Phrases
VIA's Criterion Reference SurvO
VIA's Reading Placement Inventory
Sprint Informal Inventory
Informal Comprehension Test

' Stanford Reading Diagnostic Test
Teacher-Made diagnostic checklist,
VIA Word Study Placement Guide

Fifth Level

.California Achievement Tests
IRI

Basal IRI
Bond, Below, Hoyt Silent.Reading Diagnostic Tests
Vocational Achievement Guide
VIA's Criterion Reference Survey
VIA's Vocational. Achievement Guide
VIA's Reading Placement Inventory
Oral Phonics Analysis Inventory
Informal:Comprehension Test

(Page 2 of 2)

Note: The Assessment tools used most frequently appear at the top of

the list.

I.
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79.23 Attachment 11-3

(Page 1 of 2)

INSTRUMENTS OR TECHNIQUES USED BY TITLE I READING TEACHER .

TO MONITOR THEIR STUDENTS' PROGRESS

Kindergarten

Teacher observation
Alphabet,-Color and Shape Inventory, pre and post
Basal skill sheets

. VIA's Alphabet Inventory
Teacher-Made diagnostic test
BilingUal KindergarteR Test
Intormal Phoriics Skill Tost

/-

First Level

Teacher observation
Guzak Based Checklist and Skill Sheets
Murphy-Durrell based phonics kill,sheets
Barbe

%Houghton-Mifflin IRI,
Teacher-Developmw progress-tracking shuet

1
Basal Workbooks '

--Li-sf end 'to. '6tivients 'read

Second Level

Teacher observation
Guzak's-Phonics Checklist
Weekly basal reading
Teacher-Made skill sheets (phonics)
CLOZE test and.Pupil Progress Sheet
Dolch or Edwall Basic Sight Word
Houghton-Mifflin Oral Reading posttest

Barbe
VIA's Words and Phrases, pre and post
Review of basal tests given by classroom teacher

Third Level

Teacher observation
Basal tests
VIA's Diagnostic Checklist
Psycotecnic Basic
Dolch or Edwall Basic Sight Word Recognition, pre and post

Teacher-Made skill sheets
VIA's Skill Sheets

Fourth Level

Teacher observation
Basal skill sheets
Strang
Vocabulary Achievement Guide, pre and post
Teacher-Made skill sheets
Teacher-Made diagnostic checklists

H-12
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79.23 Attachment 11-3
(Page 2 of 2)

Fifth Level

Teacher observation
Basal skill tests
Creative writing
Paragraph and sentence,structuring
VIA Skill Sheets
Strang
Vocabulary Achievement Guide, pre and.post

H-13
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79.23. Attachment,H-4

Part 2: MONITORING STUDENTS' PROGRESS ON'A TEACHER TO TEACHER BASIS
Number of Teachers Responding by Gr. Level

Method

Verbal communication between reading
teachers and regular classroom
teachersonly (reading teachers work
in regular classroom with Title I
students).

Occasional written communication
using reading teacher-made format.

Verbal communication between

teachers 0114-Y

Written and verbal communication
between teachers using:

a. Coordinated Learning Plan

b. Teacher-made reports

Verbal, written communication and
regularly scheduled meetings.

K 1 2 3 4 5

3 1 0 0 0 0 4.

1 2 4 4 3 3

9 6 7 6 6 5

2 2 2 2 2 2

7 8 7 6 .9 9

2 2 3 3 2 2
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Instrument Description: Extended Day Observation Form

Erie descriotion of the instrument:

Descriptive notes taken during observations of extended day teachers and theta in-
structional aides at work with students of the Extended Day Program. The number of
students present ia the instructional area was also recorded periodically.

To whom was the instrument administered?

Extended Day teachers and aides, and their students.

3aw many times vas the instrument administered?

Four times.

When vas the instrument administered?

April 10th, 18th, 25th, and 30th of 1979-80 school year.

Where vas :he instrument administered?

In Sanchez elementary school.

Who administered the instriment?

Title I evaluation assistant.

What training did :he administrators have?

Prior experience in informll observations and narrative note taking.

Was thg instrument administered dnder standardized condi:ions?

No.

Were :here oroblems with :he instrument dr :he administration :hat night
affect the validity of the data?

None that are known.

Who developed :he instrument?

Office of Research and Evaluation.

What reliaoilitv and validity data ..re availaole on :he Lnstr.upent'

None.

Ire :here norm data available fcr taceroretin :he results?

No.
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EXTENDED DAY INFORMAL OBSERVATIONS

Purpose

Information gathered in the Extended Day Informal Observations was used
in answering the following decision and evaluation questions from the

1979-80 Title I Evaluation Design.

Decision Question D5: Should the Extended Day Component be

continued, expanded, or revised? If so, how?

Evaluation Question D5-4: How was the Extended Day Component
implemented?

Procedure

Individual observations of the Extended Day teachers were scheduled and

carried out on those dates shown in the instrument description.

Thb observation of each teacher was done on alternate visits. Observa-

tions one and three were with teacher A. Teacher B's class was observed

during observations two and four. A total of four observations was. done.

The observer arrived at the school several minutes before the end of the

regular school day, LrLacked in with.the school's secretary, and went to
the central classeoam of the Extended Day Program.

Once the first nident, teacher, or aide entered the central classroom,

the observation began. One teacher's class was selected prior to the
start of the observation, as the primary group to be observed; however,

all student4 were observed and counted as one group during the initial

snack period. The snack period began as soon as students entered the

classroom.

When the snack period ended and the students began working in groups,

then only the activities of the preselected teacher's class were observed.

Results

The four observations showed students spent an average of about thirty

minutes on snacks and another thirty minutes for recreation. The observations

also showed that although class officially ended at 5:00 P.M. some

students were picked up by their parents as late as 5:40 P.M.

Observations 1 and 3 were conducted with Teacher A who taught grades 2-5.

This set of observations and discussions with the teacher showed her working

with the students on the unit entitled Geography; Texas History and Cultures.

1-3
9 5
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The_unit consised of activities such as songs, stories from a book
entitled "Ten Texas Tales," and field trips to such historical sites
as the capitol and the governor's mansion.

The students also engaged in the following activities which were teacher
developed: viewing a movie, ("The Big Thicket"), vocabulary drills, and
the construction of Texas maps and emblems. Attachments I-1 and 1-3
provide the observation results.

Observations 2 and 4 (Attachments 1-2 and 1-4) were conducted with
Teacher B who taught kindergarten and first grade students. This set

of observations showed the teacher using children's literature, alphabet
and color review, and vocabulary skill sheets as part of her curriculum.

All four observations showed students at all grades playing vocabulary
bingo games and doing art work.

Because so few observations were made, generalization about the
implementation of the Extended Day Program must be made with caution.



79.23
AUSTIN INDOENDENT
Office of Research

Date: rApril 10, 1980

Observer: 1

EXTENDED DAY

'SCHOOL DISTRICT
and Valuation

OBSERVATIONS

0

Attachment A-1

(Page 1 of 3)

TIME
Number o?
Students Description of Activity

2:30
17 Students enter and start snacks.

.

2:40 18

.

ThilitQt,the students left room to pick up rest of
films sent from Region XIII for Teacher A. Teacher

B's group is still snacking and sharing. Teacher A

introduced a new story called "The Cannons of-Silver

and 'Gold."

2150 18 Story and snack.

One of Teacher B's students.left. She is ill. She

returned a few moments later. Teacher B made .

arrangements to leave ill student with Teacher A.

Teacher B will take her class outside for recreation.

43:00 11 Students are still listening and responding to the
story being read to them by Teacher A. Northally

Teacher A works with 2-5 grades. Ten students are

present in this gloup. The eleventh student is the

ill kindartgartener.

3:10

.

11 Recall on story. Students are interested._

Teacher directed transition for bathroom and water

break. (The aide took the students as teacher set

up movie projector).

3:20
9 The teacher introduced vocabulary words and their

meaning prior to showing of film. Some of the words

introduced were: thicket, forest, geography,
mountains, seashore, plains, oceans, lakes, rivers,

and deserts.
(A couple of students still out of room).

3:30
11

1

Film: "The Big Thickel" - first section on Forest.

,..,39i
,

1-5
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AUSTIN INDEPENDENT SCHOOL DISTRICT
Office of Research and EValuation

Date: -12111-il-lla

Observer: 1
MINIMS

EXTENDED DAY OBSERVATIONS

Attachment A-1
(page 2 of 3)

TIME
Wumber of
Students Description of Activity

3:40 11 Film continues.

Flower section of film (3:47 p.m.).

3:50 11 Film.

4:00 11 The water section of film.

Civilization section? The teacher stopped the film
at this point. Teacher directed students to start

lining up. They are going to the gym for a short
break.

4:10
11 Gym. (recreation)

--

4:20 11 Gym.

..

4:30 Gym.

w

4:40 9 Water and back to classroom.

,-)

.
390

1-6



79.23 AUSTIN INDEPENDENT 561001. DISTRICT

. Office of Research and Valuation (Page 3 of 3)
Attachment A-1

EXTENOED OAY OBSERVATIONS

Oats: ,April 10, 1980

Observer:

[ 'Number
TIME

of
Students Description of Activity

4:50
.

. 9 Aide playing a vocabulary game with 6 of the students.
The game is played like bingo. The students are

working independently. Two students are involved in
peer tutoring and one students is helping the teacher

to rewind the film.

5:00

'..

7

$

Seven students playing the vocabulary game with the
aide. .

Two involved in peer tutoring.

-5:10
_ ...

9

.

.

We went downstairs where parents are waiting to pick

up students.

.

r

5:20
. ,

The observer reviewed the observation with the
teacher A of the second through fifth grades and the
principal.

5:30 Review.

.

5:40
.

Review.

:

,

5:50

.

Review and farewells.

6:00
,

,

Observer arrived home.

1-7
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AUSTIN INDEPENDENT SCHOOL DISTRICT
Office.of Research and paluation

EXTENDED DAY OBSERVATIONS

Date: April 18 1980

Observer:

Attachment B-1
(Page 1 of 3)

TIME

Number of
Students Description of Activity

2:30 15 All students entered the large community classroom

where they immediately begin to snack.
.

Teacher A is making finai preparation during this
time for planned field trip they will take today.

2 40

.....

.

15

_ - -.---
.

Teacher B's students are eating and using books from

the room!s library center. Some are making objects
which will be hung on the Meet Winnie Pooh and
.Friends.display. Teacher.B and her aide are also_
working with parts of the project,

.

2:50 5 The aide read a story to their group from Winnie

the Pooh series. Mere are only five students left.

The rest of the students were Teacher A's and they

left for the field trip.

After story, teacher directed transition to recess.
.

3:00 5 Recreation.

3:10
,

,

5

Recreation. .

.

3:ao
5

Recreation.

3:30

4,

5
Recreation period ended and students returned
to large area. There they were divided into

groups of two's.

4 00
1-8

'. .
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. AUSTIN INDEPENDENT SCHOOL DISTRICT

Office of Research and EValuation

EXTENDED DAY OBSERVATIONS

Oats: April 18, 1980

Observer: 1

Attachment 8-1
(Page 2 of 3)

TIME
fimber of
Students Description of Activity

3:40 4 Two of the students worked with the'ai2e reading
aloud to her. The other two worked with the teacher
reviewing and identifying colors. They also review-

ed the alphabet.

One student has been picked up by parent.

r

3:50 4

,

AJ.de finished reading story. She is now doing a

flashcard activity with her group. Once they finish

this activity they join the teacher.

_

4:00

,

4 The teacher provided instruction to the group for

makinva stuffed Winnie the Pooh. They are being

given cut up newspaper pieoes which they will wad up

and use to stuff the body of Winnie the Pooh which

was teacher constructed.

410
---

4 The aide is working with the group. The teacher is

usfng this time to pull .together other materials she

will use with the group if time permits.

-

4:20 4 Both the teacher and aide are working with the group.

There seems to be a'little difficulty with the lacing

up of Winnie the Pooh's body.

,

4:30 9

i

'A

The field trip crew is back. Some are still on

bathroom break.

4:40 13

'the

The aide works with a group of 3 using teacher-made
worksheet. The teacher joins\the groups bringing

other student with her. She gives additional

instructions. One of the students leaves.

1-9 401



79.23 AUSTIN INDEPENDENT SCHOOL OISTRICT
Office of Research and EValuation (Page 3 of 3)

Attachment B-1

Oats: April 18, 1980

- Observer: 1

EXTENOED OX! OBSERVATIONS

l

TIME

,

Number of
Students

'

Oescriotion of Activity

4:50

,

,

12 Some of the students'participate in the.vocabulary
game being played by Teacher A's group. One of

Teacher B's students leares.. ,

,

-

5:00

,

2

.

Teacher B takes the remaining 2 students to the other
small classroom where they practice Wingie-the-Pooh
songs and limericks.

5:10 .14 We all go,downstairs where both groups wait for
parents to pick them up.

-

5:20 ' Review of observation with Teacher B. .

.
.

5:30
-.

Review.

,

0

5:40
Farewell.

5:50

6:00,

101
ii.

1-10 ..
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Irie4

AUSTIN INDEPENDENT
Office of Research

EXTENDED DAY

Date: ,April 25, 1980

Observer: 1

SCHOOL DISTRICT
and EValuation

OBSERVATIONS

Attachment C-1
(Page 1 of 3)

TIME
um er of
Students Description of Activity

2:30 0 Students are entering the community elassroom and
beginning snacks. V .

,

,.......

2:40

..._

16

.

... .

Snack continues.

.=

,

,

2:50 18 Finishing up snacks.

1 '

3:00 18 Teacher A reads her group a story using words they

had gone over in their unit on Texas. She also gives
her group information on the Texas flower and other

flowers common to Texas.

Teacher B takes her class to the smaller classroom.

3:10

,

A

11 Teacher A introduces the next activity and provides

instruction. The activity is Dictionary Skills..

3:30
11

,

Teacher directed transition.

4

3:30
11 Water and bathroom break before resuming activity.

Group singing "The Brazos River" and two others.which
the teacher accompanies with the guitar. They are-
"Old Texas" and "Deep in the Heart of. Texas."

I-1.1, 41 n 4025
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Date:

Observer: 3.

AUSTIN INDEPENDENT SCHOOL DISTRICT
Office of Research and EValuation

EXTENDED OAY OBSERVATIONS

Attachment C-1
(Page 2 of 3)

TIME
1um.er o
Students Description of Activity

3:40 11
,

Students go to large map of Texas and find rivers.
they had color coded-onto it's surface.

. .

:
.

3:50

0

.

11 Final song "Old Texas" again. Tekchier directed

transition to a new task, a seek and find vocabulary
game set up on skill sheets.

,Older children are paired with younger ones in this
activity.

4:00 9 Seek and Find activity.

,

4:10 10 Seek and Find.

.

_

4:20
8 Seek and Find.

t
4:30 9 Seek and Find.

4:40 10 Teacher directed transition to preparation for

recreation.

. .

4 0.4

1-12



79.23 AUSTIN INDEPENDENT SCHOOL DISTRICT AttachMent C-1

Office of Research and Evaluation (Page ?' of 3)

/0

Date: 44,pril 25, 1980

Observer: 1.

EXTENDED DAY OBSERVATIONS

TIME
Number oli

Students

%,...

0escr1ot1on of Activity

4:50 9

----,

Recreation.

,

.
.

5:00 8 Recreation.
.

i

%
.

5:10 7

.......,.... ..,, .
Back into the building to clean up area and go
downstairs to waiting parents.

.

p
.

5:20 6 Waiting for parents.
1

5:30 5 Waiting for parents.

5 40
0 Review with Teacher A.

:5 Farewell.

6:00
,

405
1-13
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AUSTIN INDEPENDENT SCHOOL DISTRICT
Office of Research and EValuation

EXTENDED DAY OBSERVATIONS

pate: _Ap......"......ri1301980

Observer: 1

Attachment D-1
(Page 1 of 3)

TiME
NuMber of
Students Description of Activity

2:30 14 Entering and snacks.
.........._ ... .

--/

2:40

-1

14 Snacks.

250 14 Teacher A and her group (5 students) are into a
story and Spanish vocabulary.

Teacher B and her group (9 students) are sharing and
finishing snacks.

300 10
,

Snacks (one more of Teacher B's students enters).

Teacher A and her group go to work on carnival
project. The carnival will be held tonight.

1:10
10 Teacher B directed transition to preparation for

recreation.

3!a0

.

10 Recreation.

,._..,

3:30
10

.

Recreation. 4 0 G .

1-14
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AUSTIN INDEPENDENT SCHOOL DISTRICT
Office of Research and EValuation

EXTENDED DAY OBSERVATIONS

Date: April 30, 1980,

Observer: 1

Attachment D-1
(Page 2 of 3)

TIME
Number of
Students Description of Activity

....Group.returns_from_recess.. Five of the.students go ,

with the aide to another area where she reaas a
story to them. Five (kinders) are in the room with
Teacher B. They are reviewing alphabet and vocabu-
lary building.

.

3:50 5 The teacher gives instructions for an activity they
are going to do. It involves the alphabet. It is

a game thought up by the teacher called Letter Walk.

.

4:00 10 The five first graders joined the teacher and her
group of kipdergarteners in the game.

4:10
10

1--

Teacher directe transition to art project. The
students will make their own Mexican flag, using the
art supplies passed out by the teacher.

The students color the emblem (on a ditto) then place
the colored emblem in the center of a large sheet of

paper (rectangle shaped). They color the
.

4:20 8

_art

remaining sides the same as those of the Mexican
flag, thus creating their own flag for Mexican
Independence Day.

4:30 9 Instructions are given to group for activity to be
done once art project Is finished. Students will pick
up pre-cut sheets of paper and practice writing
their upper and lower case alphabets.

4:40

,

,

11

,

Teacher A and two of her students return to the
room.

1-15 40"i
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Oate: April 30, 1980

Observer: 1

EXTENDED OAY OBSERVATIONS

r

TIME

Number of
Students Description of Activity

,

4:50 8 Teacher directed housecleaning.
_

5:00 8 Left for pickup station downstairs.

5:10 8 Parents are coming in to pick up students.

5:20

..

0

.

All spidents are gone.

0

5:30
Review and farewell. Everything was brief.
carnival will be held tonight.

The

5:40

N
.
5:50

, y

,

6:00
,

408
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Instrument Description: Title I.Teacher Questionrairs

Brief description of the instrument:

A questionnaire using rating scales concerning teacher satisfaction with staff,
materials, resources, and paperwork was sent to the teachers. Each teacher was
asked to rate her level of satisfaction in twelve different areas, and co specify
how closely she followed the AISD and Title T Reading Guides.

To whom was_the instrument administered?

All Title I Reading teachers.

Row many times was the instrument administered?

Once.

When was the instrument administered?

Hay, 1980.

Where was the instrument administered?

In the schools.

Who administered the instrument?

The questionnaire was self-administered.

What traininn did the administrators have?

N/A.

Was the instrument administered under standardized conditions?

No.

Were there croblems with the instrument or the administration :hat mizhc
affect the validity of the data?

None that are known. Return rate of 100% was not achieved.

Who developed the instrument?

Office of Research and Evaluation.

What reliabilitv and validity data are available on the instr4ment?

None.
;:n5

Ars :here norm data available for Lncermrectne the results?

No.
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TITLE I TEACHER QUESTIONNAIRE

Purpose

The Title I Teacher Questionnaire was used in answering the following

decision and evaluation'questions for the 1979-80 Title I Evaluation

Design.

Decision Question D3: Should the Title I Reading Component

be modified?. If so, how?

Evaluation question D3-6: Was the Title I Reading Component
implemented in accordance with the District and

'Title I reading guides?

Procedure

The Title I Teacher Questionnaire (Attachment 3-1) was developed by Title I

Evaluation. It was sent to the Title I Reading teachers in May.

The teachers were asked to rate their satisfaction in 12 different areas,

and to rate how closely they had followed AISD and AISD Title I reading

guidelines. The responses were anonymous.

Fifty-nine (75%) of the 79 questionnaires sent were returned. The responses

to the questionnaire were keypunched, then analyzed at UT using the SPSS

package of computer programs.

Any written comments included by the teachers were copied verbatim by

the evaluation assistant. These comments are included as Attachment 3-2.

Results

The figures which follow report the results by questionnaire item. The

following summary statements can be made.

1. About 64% of the Title I teachers have read most or all

of the Title I Reading Guide.

2. A little more than half of them (55%) followed the recom-

mendations in the AISD Reading Position Paper closely

c: very closely.

3. A slightly larger percentage (62%) reported following the

Title I Reading Guide closely or very closely.

411
J- 3
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4. On the average, the reading teachers appear to be
more satisfied with the support and cooperation they
receive from their principals, fellow teachers, aides,
and reading coordinators than with the support they
receive from counselors, parents, or Title I Parental
Involvement staff.

5. MosCteachers (68%) were at least satisfied with the
physical conditions under which they work.

. 6k,... ..Nineyfive p.ercent..were...satisfed .oejy satisfied
with the resources and materials availatj,to them.

7. About 59% of the teachers were satisfied or very
satisfied with the level of paperwork required to

compliance with Title I regulations (schedules,
ts of students, etc.).

8. About 56% were satisfied or very satisfied with the
level of paperwork associated with evaluation (testing
for selection, nine-week reports, etc.); however, about
27% were dissatisfied or very dissatisfied.

9. Overall, only about 16% of the teachers disagreed or
disagreed strongly with the statement that they were
satisfied with their job situations.

.ALY

J-4
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RESPONSE FREqUENCY PERCENT

(1) None of it 1 2

(2) A little of it 7 13

(3) Some of it 12 21

(4) Most of it 27 48

(5) All of it 9 16

Mean 3.6 Missing Cases

Standard Deviation = .96 .

as 3

Figure J-1. RESPONSES TO QUESTION 1. -HPW-MUCH-HAVE---

YOU REAleOF THE AISD TITLE I READING

GUIDE?

RESPONSE FREQUENCY PERCENT

(1) Not at all 3 5

(2) Not very closely 5 9

(3) Somewhat closely 18 32

(4) Closely 26 46

(5). Very closely 5 9

Mean sm 3.4 Invalid Responses 2

Standard Deviation In ,.96

'figure J-2. RESPONSES TO QUESTION 2A. HOW CLOSELY

DID YOU FOLLOW THE RECOMMENDED TEACHING

PRACTICES DESCRIBED Ig THE,AISD READING

POSITION PAPER?

met'

J-5
113
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RESPONSE FREQUENCY PERCENT

(1) Not at all 1 2

(2) Not very closery
.

7 12
(3) Somewhat closely 14 24
(4) Closely 25 45
(5) Very closely 10 17

Mean 3.6 Missing Responses 1

Standard Deviation =-1 .97

Figure J-3. RESPONSES TO QUESTION 2B. HOW CLOSELY
DID YOU,FOLLOW THE RECOMMENDED TEACHING
PRACTICES DESCRIBED IN THE TITLE I
READINGGUIpE?

RESPONSE FREQUENCY PERCENT

(1) Very dissatisfied 6 10
(2) Dissatisfied 7 12'

(3) Neither 4 7

(4) Satisfied 15 25

(5) Very satisfied 27 46

Mean. = 3.8
Standard Dpviation 1.39

Figure J-4. RESPONSES TO QUESTION 3A. CIRCLE THE
'NUMBER WHICH BEST DESCRIBES YOUR
SATISFACTION WITH YOUR PRINCIPAL.
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RESPONSE FREqUENCY PERCENT

(1) Very dissatisfied 4 7

(2) Dissatisfied 4 7

(3) Neither .3 4 7

' (4) Satisfied 27. 47

(5) Very satisfied 19 33

Mean = 3.9 Missing Cases am 1

Standard Deviation va 1.14

Figure J-5. RESPONSES TO QUESTION 3B. CIRCLE THE
NUMBER WHICH BEST DESCRIBES YOUR

4 SATISFACTION WITH OTHER TEACHERS.
.CX1

RESPONSE FREQUENCY PERCENT

(1) Very dissatisfied 1 2

(2) Dissatisfied 5 9

(3) Neither 4 7

(4) Satisfied 13 22

(5) Very satisfied 35 60

Mean in 4.3 Invalid Responses m 1
Standard Deviation = 1.04

)Figure J-6. RESPONSES TO QUESTION 3C. CIRCLE THE
NUMBER WHICH BEST DESCRIBES YOUR
SATISFACTION WITH YOUR TITLE I
READING COORDINATOR.

J-7
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owe

RESPONSE FREQUENCY PERCENT

(1)
(2)

(3)

(4)

(5)

Very dissatisfied
Dissatisfied
Neither
Satisfied
Very satisfied

3

6

16

18

13

5

11

29

32

23

Mean a a 4.8 Missing Cases 3

Standard Deviation xx 1.58

Figure 3-7. RESPONSES TO QUESTION 3D. PIRCLE THE
NUMBER WHICH BEST DESCRIBES YOUR
SATISFACTION WITH\TITLE I AIDES.

RESPONSE FREQUENCY , PERCENT

(1) Very dissatisfied 7 12

(2) Dissatisfied 12 20

(3) Neither 19 32

(4) Satisfied 13 22

(5) Very satisfied 8 14

Mean = 3.1
Standard Deviation = 1.21

Figure J-8. RESPONSES TO QUESTION 3E. CIRCLE THE

NUMBER WHICH BEST DESCRIBES YOUR
SATISFACTION WITH.COUNSELORS.

41G
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RESPONSE FREQUENCY PERCENT

(1) Very dissatisfied 6 11

(2) 'Dissatisfied 20 35

(3) Neither 14 25

(4) Satisfied 14 25

(5) Very satisfied 3 5

Mean = 2.8 Missing Cases = 2
Standard Deviation = 1.10

Figure T-9.. --RESPONSES -TO QUESTION- SF . -CIRCLE "THE

NUMBER WHICH BEST DESCRIBES YOUR
SATISFACTION WITH PARENTS.

RESPONSE FREQUENCY PERCENT

(1) Very dissatisfied 15 26

(2) Dissatisfied 5 9

(3) Neither 19 33

(4) Satisfied 15 26

(5) VeTy satisfied 4 7
.

Mean = 2.8 Missing Cases
Standard Deviation = 1.28

Figure J-10. RESPONSES TO QUESTION 3G. CIRCLE THE
NUMBER WHICH BEST DESCRIBES YOUR
SATISFACTION WITH TITLE I PARENTAL
INVOLVEMENT STAFF.

J-9
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VERY NEITHER SATISFIED VERY
DISSATISFIED DISSATISFIED OR DISSATISFIED SATISFIED SATISFIED

1 2 3 4 5

Principal

Other Teachers

Title I Reading
Coordinator

Title I Aides

Counselor

Parents

Title I Parental
Involvement Staff

is

Figure J-11. PLOT OF AVERAGE SATISFACTION RATINGS GIVEN TO PRINCIPALS,
TEACHERS, AND OTHERS BY TITLE I TEACHERS.

RESPONSE

(1). Very dissatisfied
(2) Dissatisfied
(3) Neither
(4) Satisfied
(5) Very satisfied

FREQUENCY PERCENT

9 16

6 11

3 5

20 36

13 32

Mean = 3.6 Missing Cases = 3
Standard Deviation = 1.45

Figure J-12. RESPONSES TO THE QUESTION, HOW
SATISFIED ARE YOU WITH THE PHYSICAL
CONDITIONS UNDER WHICH YOU WORK1

.;
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RESPONSE FREQUENCY PERCENT

(1) Very dissatisfied 1 2

(2) Dissatisfied 2 4

(3) Neither 0 0

(4) Satisfied .
28 50

(5) Very batisfied 25 45

Mean = 4.3 Missing Cases = 3

Standard DI4iation = .81

. . . . . . . . . . . . _ . .

Figure J-13. RESPONSES TO THE QUESTION, HOW
SATISFIED ARE YOU WITH TEACHING
MATERIALS AND OTHER RESOURCES
AVAILABLE TO you?

;.

RESPONSE FREQUENCY PERCENT

(1) Very dissatisfied 1 2

(2) Dissatisfied 4 , ,7

(3) Neither . 18 32

(4) Satisfied 24 43

(5) Very satisfied 9 16

Mean = 3.6 Missing Cases = 3
Standard Deviation = .90

Figure J-14. RESPONSES TO THE QUESTION, HOW
SATISFIED ARE YOU WITH THE LEVEL
OF PAPERWORK REQUIRED BY...TITLE I
REGULATIONS (SCHEDULES, LISTS, ETC.
REQUIRED BY TITLE I READING
COORDINATORS)?

J-11 419.
4
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'RESPONSE FREQUENCY PERCENT

(1) Very dissatisfied 1 2

(2) Dissatisfied 13 25

(3) Neither 9 17

(4) Satisfied 19 37

,(5) Very satisfied 10 19

Mean = 3.5 Missing Responses = 5
Standard Deviation = 1.13 Invalid Responses = 2

Figure J-15. RESPONSES TO THiQUESTION, HOW
SATISFIED ARE YOU WITH THE LEVEL
OF PAPERWORK REQUIRED BY...TITLE I
EVALUATION .(TESTING FOR SELECTION,
NINE-WEEK REPORTS, ETC.)?

RESPONSE FREQUENCY

(1) Strongly Disagree 5

(2) Disagree 3

(3) Don't know 2

(4) Agree 25

(5) Strongly Agree 20

Mean

PERCENT

AO
6

4

,..; 46

36

3.9 Missing Responses = 4
Standard Deviation = 1.21

Figure J-16. RESPONSES TO QUESTION 4. ALL THINGS
CONSIDERED, I AM SATISFIED WITH MY
' 9-80 JOB SITUATION.

J-12
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AUSTIN INDEPENDENT SCHOOL DISTRICT
Office of Research and Evaluation

May 2, 1980

TO: Title I Teachers

11011

FROM: David Doss

SUBJECT: Title I Teacher.Questionnaire

Attached is this year's Title I teacher questionnaire. Please take a few

minutes to complete the questionnaire and return it to ORE in the attached

envelope. It is especially important this year that you camplete the

questionnaire since the results can serve as a baseline for assessing the

impact of desegregation on the Title I program next year.

Feel free to add written comments to the questionnaire. It looks like we

will be living with the same regulations next year. They will continue to

require a test score for each child. I am very much interested in any

comments on ways we can help to make that extra testing burden more

manageable. If you would prefer to discuss this matter over the phone,

feel free to call (458-1228).

Thank you for taking the time to answer the questionnaire. I know you are

especially busy this year.

Approved: (2g..A_KAA
Senior valuator for Compensatory Education Programs

Approved:

Approved:

DD:lfs

.mmot.de I AR.
"ector of Office of Research

6X- .

Evaluation

Director of Elementary Education

cc: Lee Laws
Oscar Cantu
Title I Reading Coordinators
Principals of Title I Schools

J-1 3



79.23 AUSTIN INDEPENDENT SCHOOL DISTRICT Attachment 3-1
Office of Research and Evaluation (Page 2 of 3)

TITLE I TEACHER QUESTIONNAIRE

Circle the answers which best represent your responses to the following
questions.

1. much have you read of the AISD Title I Reading Guide?

1 2 3 4 5

None of it A Little of it Some of it Most of it All of it

ey

2. How closely did you follow the recommended teaching practices described
in the following:

Not Very Somewhat Very
Not at all Closely Closely Closely .CloseW__

AISD Reading
Position Paper

AISO Title I
Reading Guide

1 2 3 4 5

c .

1 2 3 4 . 5

3. Circle the number which best describes your satisfaction with each of the
following:

Neither Satisfied
Very or Very

Dissatisfied , Dissatisfied Dissatisfied Satisfied Satisfied

Support and
cooperation
you have re-
ceived from...

a. your principal
b. other teachers

in your school
c. your Title I

reading coord-
inator

d. Title I aides
e. counselors in

your school
f. parents
g. Title I parental

involvement staff

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5



79.23 Attachment J-1
(Page 3 of 31

Neither Satisfied

Very or Very

Dissatisfied Dissatisfied Dissatisfied Satisfied Satisfied

The physica conditions
under which you work
(room to plan and/or
teach, storage room,
etc.)

The teaching materials 1

and other resources
available to you.

The level of paperwork
required by...

a. Title I regula-
tions (schedules,
list, etc. re-
quired by Title I
reading coordina-
tors).
Title I Evaluation
(testing for
selection, nine-
week reports, etc.)

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

All things considered, I am satisfied with my 1979-80 job situation.

1 2 3 4 5

Strongly Don't Strongly

Disagree Disagree Know Agree Agree

Re-tan to:
Kim Watket-WheatZey
Adm. Udg., Sax 79



79.23 Attachment J-2
(Page 1 of 4)

TEACHER QUESTIONNAIRE COMMENTS

Questi,on 1. How much have you read of rhe AISD Title I Reading Guide?

No written responses.

Question 2. How closely did you follow the recommended teaching practices
described in the following:

A. AIS; Reading Position Paper:

"But I don't agree with,it."

"Since the Extetded Day Program is considerably different than
the regular classroom situation, we've adapted the basic
principles and concepts and fit them to our special situation."

B. AISD Title I Reading Guide:

No written comments.

Question 3. Circle the number which best describes your satisfaction
with each of the following:.

A. Support and cooperation you have received from your pgncipal.

/No written comnents.

B. Support and cooperation you have received from othe: teachers.

"Some have been very helpful and others have not cooperated at all."

'Cooperation very satisfactory except for the Social Studies/Science
time block. This was difficult to plan and coordinate,"

C. Support and cooperation you have received from your Title I reading
coordinator. .

No written comments.

D. Support and cooperation you have received from Title I aides.

No written comments.

E. Support and cooperation you have received from counselors in your
school.

No written comments.

J-16 424
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Page_2 of 4)

F. Support and cooperation you have received from parents.

41PNo written comments.

G. Support and cooperation you have received from Title I parental

involvement staff.

No.written comments.

Question. How satisfied have you been with the physical conditions
under which you work (room to plan and/or teach, storage room, etc.)?

"Very crawded working conditions."

"Room temperature often too cold."

Question. How satisftod have you been with the teaching materials and

other resources available to you?

No written comments,

Question. How satisfied are you with the level of paperwork required by

(A) Title I regulations (schedules, list, etc. required by Title I reading

coordinators)?

\''%. "Redundant."

"The amount of paperwork is not bad; however, the nature of some of

it is ridiculous. Forms are repetitious and often seem unnecessary."

"There should be uniform testing systemwide by Title I teachers used

in addition to standardized test scores. There should be more record

keeping so when a child transfers to another AISD school we would know

what materials had been used with the child and concepts he learned."

Question. How satisfied are you with the level of paperwork required by

(B) Title I Evaluation (testing for selection, nine-week reports, etc.)?

"This doesn't necessarily apply to our ptogram."

Metz teachers (themselves) do not do Individual Reports."

"The amount of paperwork for selection is not unreasonable but the

u,se of the MRT for minority first graders is tot-lly invalid."

Question (A and B).

"I am afraid the ITBS will be too lengthy a test for quick evaluation

of new students and I much prefer an IRI to any standardized test."

J-17
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Question 4. ill things considered, I am satisfied with my 1979-80
job situation. (General Comments).

"If Title I teachers are not respected by the classroom teachers,
the program will never imprcive. I'm surprised how poor the
Title I program in this state is!! There's no respect from anyone."

"It bothers me that whenever any special event is happening in the
school (field tripe, make-ups for the IOWA tests, special projects
for the office, etc.), the Title I staff is pulled out of their
classes to help out."

"Major Conceta - being used as substitute,teachers - this causes
negative feeling towards my job importance. Feel that our reading
coordinator is excellent - couldn't meet our needs any better.",

"Concern - Districtwide attitudes toward Title I has improved. From
being at Title I inservices we have found out that in many schools
Title I is regarded to be at the low end of the totempole."

"It would certainly be nice if we could use teacher judgement when
we feel there are invalid test scores. It would save the time
necessary to retest students who often need help badly and will more
than likely score low on a retest."

"I certainly like the ITBS achievement tests better than the CAT tests
used previously. However, I feel that it is going to be very time
consuming to give the ITBS to all new students as they come in."

"Give responsibility for extra testing to the school counselor."

"The extra testing burden should be given to the counselors since
they are involved with the regular testing in the spring."

"A Title I teacher has to have respect from co-workers and the principal
before a program can be successful."

"I feel that the regular classroom teachers do not think very highly
of the Title I Program and treat the Title I teachers as subordinates.
(This is probably due to the attitude of the principal)."

"Program support needed from administration specifically Principal and
classroom teachers!"

"The Title I, classroom and administratives needs to work closer."

"The Reading Guide has very little worthwhile information in it. I

don't think "in classroom" Title I Reading is as good as a lab situation.
It was very hard for me to find materials for my children that they
hadn't already used; therefore, Title I teachers should have some
materials not used by other teachers so the,: would be new to the students.

J-18 42G
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Title I teachers should all use more diagnostic tests, use the same
ones systemwide, teach the skills they don't know, keep records on
the above, transfer the information when the child transfers to
another AISD school, have uniform testing materials available..
All reading labs should be equipped with the same materials. Title I
should be more structured so each teacher isn't left to develop her
own prograr."

"ITBS - takes too.long to give - hope we will be able to use another
test."

"Testing for new students was done by our counselor. The only problem
was waiting for the testing to be lone - particularly if the student
enrolled after November."

J-19
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INTERVIEWS OF PARENTS RECEIVING TRAINING
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41.

Instrument Deocription: Title t Parent /nterview

catil

3rie1 daseriotion of the instrument,:

The interview was from a questionnaire containing items related to parent training
conducted by Title I community representatives and campus contact persons for
parental involvement. The form was designed to be administered by telephone.

To whom was the instrument administered?

A random sample of parents who attended parent trainiag sessions.

Raw Many times was che instrument jdministered?

Once to each parent.

When was the instrumcil.misailimIL

June. 1980.

Eltuali_ahi_auslaeutLAtaallailred?

Parents were int. dewed in their homes by telephone.

Who administered the instrument?

A Title I evaluation aisistant.

!Mat training did the administrators have?

Evaluation assistant was given guidelines and instructions on how to conduct the

interviews by the Title I Evaluator.

7as the instrument administered under standardized conditions?

No.-

Vera chars troblems with the instrument or the administration that might

affect-the validity of the data?

The sample was biased toward English-speaking families with telephones.

Who develoned the ftottaan

Office of Research and Evaluation.

what reliability and validity data ars available on the icatrtIment?

None.

Are :hers norm data available !or int8f7rettrA :he resu.::s?

No.
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INTERVIEWS OF PARENTS RECEIVING TRAINING

Purpose

Interviews of parents receiving training were used to provide information

for the following decision and evaluation questions for the 1979-80
Title I Evaluation Design.

Decision Questimv,D6: Should the Title I Parental Involvement

Component be continued, expanded, ar revised? If so, how?

Evaluation Question 06-6: How effective was the parent
training done by Title I community representatives or
campus contact persons?

Procedure

A\parent interview questionnaire was developed to answer the
evaluation'and decision questions listed above. Fpr a copy of the

interview see Attachment K-1. The administration/of the parent interview

alnsiited of the following steps:

1. A list of names was compiled from the parent training
session sign-in sheets obtained from Title I schools
(see Appendix F of this report). These were names
of parents attending the Title I Parent Training
Sessions given-in 23 Title I. schools. Of the 37/

parents attending these sessions, approximately
one eighth (46) were selected at random to be

interviewed. Two parents were selected from each
school.

2. Those settcted for the sample were then interviewed
by telephone. An attempt was made to contact the
parents between June 2 and June 12, 1980.

3. Parents who were contacted were asked questions concerning
the training sessions. Interviews were conducted in English

by the evaluation assistant.

4. When all interviews were concluded, the results were tallied

by hand. Twenty-three of the parents were contacted and
interviewed by phone.

K-3
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Although six other households were reached, the interviews were not
completed for the following reasons:

a. two persons spoke only Spanish;
b. two persons reported never having attended a meeting

at the School;
E. one person was recovering from surgery and could

not come to the phone; and
. d. one person was never home (after attempts on three

separate days).

The remaining 17 could never be reached. Eighehad disconnected phones
and 9 never answered (attempts made on three different days).

Results

The results are presented by interview question.

The first question asked the parents how interesting they found the sessions
to be. As the figure below shows, the parents found the sessions to be
interesting or very interesting. The responses are very similar to those

given by parents last year.

Not Very Very

question 1 Interesting Interesting Interesting

...Can you tell me if the 0 12 11

session(s) "was (were) (0%) (52%) (48%)

tlot interesting," "inter-
esting," or "very inter-
esting."

The responses to questions 2 and 3 are reported in the figures below.
Responses to-the second question were similar to last year's responses;
however, the parents were generally more positive this year about how
much they learned about the Title I Program at their child's school
(question 3).

Question 2

How much would you say
you learned about help-
ing your child(ren) do
better at school?

Very Little Little Some A Lot

2 3 9 9

(9%) (13%) (39%) (39%)

K-4 4a
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Question 3 Very Little Little Some A Lot

How much would you say 1 2 6 - 14

you learned about (4%) (9%) (26%) (61%)

(school's) Title I
program?

The fourth question asked parents what they had learned at the training
sessions and whether they had used this knowledge with theiT children.
Seven parents (30%) had attended introductory' tessions only (What
is Title I? What is PAC?) and had not learned ways of helping their

children at school.

Twelve parents attended sessions which provided training in helping their
children with reading at home. These parents indicated that they had

learned and used some of the following techniques with their children:

a. flash cards,
b. educational games,
c. trips to the library, and
d. emphasizing counting, sha s, etc. during everyday

activities suckas setting he table.

Two other parents mentioned learning how to help their children develop

good study habits. Two could not recall learning and using anythtng

at the sessions.

Responses to the fifth question are supmarized taelow. The parents clearly

felt others could-benefit from attending the sessions.

'question 5

Would Not Would Would

Recommend Recommend St,.ongly Recommend

Which of the following 0 9 14

describes how strongly (0%) (39%) (61%)

you would recommend
the training sessions
to other parents at
your child(ren)'s
school.

Finally,'the parents were given an opportunity to ask questions or make

comments. Generally, they praised the parent-training sessions and

-the Title I Program. Some comments are recorded in Attachment K-2.

In summary, it appears that while the number of parents trained was not

large (Appendex P), most who received training learned some things they

could do to help their children with reading at home.
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.

Parent:

AUSTIN INDEPENDENT SCHOOL OISTRICT
Office of Research and Evaluation

May 27, 1980

TITLE I PARENT INTERVIEW FORM

School:

Name% of Children:

Attachment K-1

Introduction: Hello, may I speak to . Hello, my

name is . Cam with the Tftle I Program evaluation

in the Office of Research and Evaluation of the Austin Independent School

District. We would like to know more about how the Parental Involvement part

of Title I is working, so we are asking some of the parents who attended the

training sessions at (school) to answer a few ques-

tions. We Mope that the answers can help the Diterict to improve the sessions.

Would you mind taking a few minutes to give me your answers to the,questions?

,rf "No", sty. "Good" and be§in. If "Yes", ask if there would be a batter time

for-you to cal%

Quiftions:

1. "According to our records you attended training sessions

about:

I know that it may have been some time since you attended
the training sessions, but, can you tell me if the session(s)

was(were) not intiresting ( ), interesting ( ), or_very

interesting ( )?

2. Haw much would you say you learned about helping your
child(ren) do better at school?

Vary Little Little Some A lot

3. How mu61 would you say you learned about (school's) .

Tit.110 I program?
,

Very Little Little
..,

Same A lot .

4. Can you tell me something that you learned at the sessions that

you have used to help your children learn better at school?

5. Which of the following describes aow strongly you would recommend

the training sessions to other parents at jour Childtrenrs school.

Would strongly

Would not recommend would recommend recommend

OP you have any other questions or comments?

Thank you.

K-6
43,7
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COMMENTS FROM PARENTS

"I feel having the opportunity to go to the school'and get in my two
cents worth helped me to feel a part of the school activities ell...
year long. I really enjoyed it. Since my child was just beginning
school, it put my mind at rest."

"I wish I could have ions to more of the meetings, but I work at
nights."

"I am sorry I missed the other session, but I had the flu. I enjoyed

the one I went to."

"I really like the At-Home Program too. I really hope the whole Title,I

program is continued."

"I only got a chance to attend one session before I started back to
work. I enjoyed that one, but I wish they were held in the daytime."

"I really wish we could get more parents to attend. The program has

really helped me. It has given me a lot of insight into the program,
and I am delighted they have extended the program to the.6th grade."

"I enjoyed the two sessions I attended."

"I really like the school and the Title I staff."

"Xitle I is every good program."

learned the way kids are piCked for the program. The counselor and
teachers were very helpful in explaiiidng this to me. They also gave

us.other suggestions on how we could(help our kids."

"I like the school and hope Batton)ills will be the same."

"Neally enjoyed the two sessions I attended. I would like to have

'attended others, but I work during the time the sessions are held. I

really wish Pecan Springs had had the program (Title I) when my two

boys were in school.,the9e. They really could have benefited from a

. program-like that."

"I learned a lot of things I was unaware of about the program, and I
really enjoyed attending the sessions. I hope they will continue

the program at Casis."

434
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ESEA Title I

Appendix L

1978-79 NINE-WEEK REPORTS

4 33



79.23

/nstrument Description: 1978-79 Nine-Week Reports

.4.

brief descriOtion of the instrument:

The nine-week reports wore computer-generated class rosters for each Title I

seho41 which were usod.by the schools to indicate, a) which student4 were served

instructionally by a Title I teacher or aide b) which were counseled individually

and/or in groups, and c) which students were assisted by their counselors consult-

ing with teachers, AISD staff, outside agencies, and their parents.

To whom was the instrument administered?

Information was collected 63r each student in each Title I school by Title I

instructional personnel and counselors.

$pw ,!!!vdmes was the instrument administered?

Once at the end of each nine-week period, or four times in all.

A

'am was :he instrument administered?

October, 1978; .January, 1979; March, 1979; and May, 1979.

Where was :he instrument administered?

Nins-Week Report forms were sent by ORE to the schools where they were completed

and returned.

who administered :he instrument?

The reports were completed by Title I staff.

What training did the administrators have?

Instructions for completing the reports were provided.

Was the instrument administered under standardized conditions?

No.

W. a there Problems ith the instrument or :he administration :hat might

affect the validity of the data?

Some school personnel may have misunderstood the definitions used in completing

the forms. The personnel completing the forme were employed by the program being

evaluted.

Who developed the instrument?

Office of Researcn and Evaluation.

;hac reliability and validity data are available on the instrument?

None.

Are there norm data available fbr thtertretinz :he resul:s?

No.
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1978-79 NINE-WEEK REPORTS

Purpose

Information gathered in the 1978-79 Nine-Week Reports was used in answering
the following Information Need in preparation for implementation of a
Title I evaluation model.

Information Need 110: What are the results when a quasi-Model C
evaluation mo4e1 is implemented using 1978-79 evaluation results?

Information Need'Ill: What are the implications of identifying
invalid scores and doing retesting on the use of Model C?
Especially consider the requirement that results be reported on
70% of participants.

Procedure

The 1978-79 Nine-Week Reports were used (in' completing the Title I master

file for that year. The procedures used in completing the reports are
described in the 1978-79 Technical Report, publication number 78.61.

Results

The Model C analyses required by information needs I10 and Ill were done
using the California Achievement Tests. The results axe reported in
Appendix E of this report.

00'
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ESEA Title I

Appendix M

1979-80 NINE-WEEK REPORTS

M-1
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Instrument Description: 1979-80 Nine-Week Report

Brief description of th.t_instrument:

The nine-week reports were computer-generated class rosters for each Title I
school which were used by the schools to indicate a) which students were served
instructionally by a Title I teacher or aide and b) wnere that instruction took
place.

To whom was the irstrument administered?

Information was Collected for each student i each Title I school by Title I
instruccioual personnel and counselors.

How many times was the instrument administered?

Once at the end of each of the first three nine-week periods.

Nhen was the instrument administered?

October, 1979; January, 1980; ahd March, 1980.

Where was the instrument administered?

Nine-week report.forms were sant by ORE to the schools where they were completed
and returned.

Who administered the instrument?

The reports were completed by Title I staff.

What training did thg administrators have?

Instructions for completing the reports were provided.

Was the instrument administered under standar.!ized conditions?
No.

Were there problems with the instrument or the administration that might
affect the validity of the data?

Some school personnel may have misunderstood the definitions used in completing
the forms. The personnel completing the forms were employed by the program being
evaluated.

Who developed the instrument?

Office of Research and Evaluation.

N'hat reliability and validity data are available n the instrument?

Nona.

Ara there norm data available for interoreting the results?

No.

M- 2

4 39



79.23

1979-80 NINE-WEEK REiORTS

Purpose

Information obtained from the 1979-80 Nine-Week Reports was used to answer
the follawing decision and'evaluation questions from the 1979-80 Title I
Evaluation Design..

DecIsion Question Dl: Is more effective concentration on
students vith-the greatest needs necessary?

Evaluation Qyestion D1-1: What are the "effective
Title I eligibility" criteria at each school?

Evaluation Question D1-2: What uniform districtwide
criterion would have identified the same number of
students at each grade?

Evaluation Question D1-4: How many students scoring

beloW the 40th percentile were not served by Title I,
Title I Migrant, Title VII, Local/State Bilingual,
or Special-Education?

Evaluation!Question D1-5: Were late-entering students
placed on a waiting list at each school?

Decision Question D3: Should the Title I Reading Component
be modified? If so, how?

Evaluation Question D3-2: How many Title I students
were served by other programs such as Title I Migrant,
Local/State Bilingual, Title VII, and Special Education?

Evaluation Question D3-3: How many atudents in Title I
schools are being served by more than one "pull-out"
program?

Evaluation Question D3-4: How many students were served
at each grade in the following ways:

a. by a Title I reading teacher only,
b. by a Title I aide only,
c. by both a Title I reading teacher and aide?

Decision Question D5: Should the Title I Extended Day Component
be continued, expanded, or revised? If so, how?

Evaluation Question D5-3: How cost effective was the
Extended Day Component compared with the regular Title I
Program at Sanchez?

14 0
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Evaluation Question D5-5: Were the students served by the
Extended Day Component also served by Title I teachers and/or
aides during the regular school day?

In addition, the Nine-Week Reports were used to partially fulfill the
requirements for Information Need 16 for the Annual Program Documentation:

Information Need 16: How many students participated in each Title I
component by grade, sex, and ethnicity?

Procedure

Nine-Week Reports were completed by Title I teachers and aides at the
close of the first three nine week periods during the 1979-80 school year.
In completing the reports they were asked to update the rosters to show
enrollment changes and to check'the names of the studenti they served
(see Attachment M-1 through M-3 for detailed instructions). Attachment

M-4 shows that Nine-Week Reports were not collected fo the fourth nine

weeks. Attachment M-5 shows the layout of the reports

The initial report was bised on the master student fil (as of October

22, 1979) and the Boehm and MRT test files. It4uTfd a substantial
amount of updating on the part of the school ii the repdres were

returned to ORE they were processed accord to the procedure described

in Attachment H-6.

Summaries of the results were sent to each school and to Title I admin-

istrative staff. Attachment H-7 provides copies of the memos sent to

principals to describe the summaries.

Caution must be used in interpreting the results which follow. .The Nine-

Week Reports pass through many hands during their processing, and there
are many opportunities for errors to be introduced. Totals reported by

school might easily vary by five students per school.

Results

The results below are reported by evaluation question:

Evaluation Question D1-1: What are the "effective Title I eligibility
criteria" at each school?

Under current Title I regulations, at least as interpreted in Texas,
a student must be selected for Title I on the basis of a standardized

test score. In Austin a score at or below the 40th percentile is
required for Title I eligibility. Furthermore, schools were asked to
rank their students according to achievement and to begin selecting
students with the lowest scores first.

4
M-4

4.
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.Each school has_a participant number, the number of students who should
be derved at that caipus..-Campuses Usually-hAd a *participant number
at each grade which was based on the number of students who could be
served given the available resources and the structure of the program
on that campus. In a number of cases, the participant number at a
grade was such that all students below the 40th percentile could not
be served. For example, a school's participant number at grade 3 might

be 50. If the teachers began with the lcywest scoring students and
worked up, they might identify 50 students by the 30th percentile. The

30th percentile would then become the "effective eligibility criterion"
at that grade; i.e., it would make no difference that the district had
set the 40th percentile as the eligibility criterion, there would not
be room to serve those students scoring between the 30th and 40th per-
centiles. To the extent that such situations arise, they raise questions
of equity. Some students cannot receive Title I services even though
students of equal need are receiving services at other campuses.

Figure I-1 shows the distribution of effective criteria for each of the
first three nine week periods. These results are taken from the Nine-
Week Report summaries for the first three nine weeks. Ine figures show

some variation in effective criteria between schools. The implication
of this variation is that Title I resources could be more equitably
distributed across campuses so that the eligibility criterion is more
uniformly applied.

EValuation Question D1-2: What uniform districtwide criterion would
have identified the same number of students at each grade?

This question is directly relevant to the one above. If Title I

cannot serve all students below the eligibility criterion, what lower
criterion would be more appropriate? This question is complicated by

the fact that not all students below the criterion beeserved.
Students receiving comparable supplementary services from another source
may be skipped. Such students must be taken into account in determining
a new criterion.

The following steps were used in determining a possible uniform criterion.

1. The total number of students at or below the 40th
percentile in Title I schools (A) was determined.

A = 5009

2, The total number of students at or below the 40th
percentile in Tit1g-I schools who were not served
by any program (B) was determined from the
Overlap Study, publication number 79.28.

B=461

M-5
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3. The total number of students served by T2tle I

during the first nine weeks (C) was determined
from the first Nine-Week-Report:.

C 3949

4. The number of students at or below the 40th
percentile who.were served by a program other

than Title I (D) was calculated.

D=A-B-C- 599

5. The percentage of students in Title I schools
who score at or below the 40th percentile who
could be served by Title I (E) was computed.

E .0 1 - D/A = 88%

6; If 887. of the students at or below the 40th-

percentile are available for Title I service,
then the percentile which identifies approximately

C/E or 4488 eligible students would provide a
pool sufficient to give the number served
during the first-nine weeks. An examination of

a cumulative frequency distribution across
grades showed that the 35th percentile would

have been a more appropriate eligibility
criterion.

Evaluation Question D1-4: How many students scoring at or below the 40th

percentile were not served by Title I, Title I Migrant, Title VII, Local/

State Bilingual, or Special Education?

The information needed to answer this question was taken from the files

used to prepare the Overlap Study and the Title I master file. It is

accurate as of the end of the first nine weeks. The ESAA Written Com-

position Program was included in addition to the programs listed abor.

The results (Figure M-2) showed that 461 students were.not served by\

some program. That figure represents about 9% of those students scoring

at or below the 40th percentile. Inspection of the figure also shows a

great range between schools in the number not served by some program.

Evaluation question D1-5: Were late-entering students placed on a

waiting list at each school?

The results in Figure 1-3 show that not all campuses had Title I waiting

lists. Those with waiting lists may not have defined a waiting list

exactly as defined in Attachments M-1 through M-3.

\ Evaluation Question D3-2: How many Title I students were served by other
..,

programs such as Title I Migrant, Local/State Bilingual, Title VII, and

Special Education?

4 13
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The complete results relevant to this question are reported in the 1979-80
Overlap Study: Number of Students Served by Single and Multiple Compensatory
Education Programs, publication number 79.28; however, Figure M-4 shows a
summary of the overlap between Title I and other programs. Generally, the

overlap with other programs has been reduced.

Decision Question D3-3: How many students in Title I sshools are being
served by more than one "pull-out" program?

Assuming that the Title I Migrant, Local/State Bilingual, and Special

Education Programs always represent a pull-out program, then 1,342
or about one third (1342/3949) of the students served by Title I.during

the first nine weeks were also served by at least one other pull-out
program. However, this is an overestimate sinde none of these programs,
including Title I, is always structured as a pull-out program. Nevertheless,

it appears that the goal of no more than one pull-out per student was not met.

Evaluation Question D3-4, How many students were served at each grade

in the following ways:

a. by a Title I reading teacher only,
b. by a Title I aide only,
c. by both a Title I reading teacher and aide?

Attachment M-8 provides a summary of the number of students served in
different instructional arrangements in each school. The first two rows

of tables on each page show how many students at each grade were served
by different Title I instructional staff (teachers, aides, or both) and

where they were served (classroom, reading center, or both) during the

year. The bottom row of tables summarizes across grades for each nine
weeks. The last page in the attachment provides a projectwide summary.
Those tables are reproduced in Figure M-5.

An examination of Attachment M-8 shows a discrepancy at some schools
between the participant number (the number of students to be served
according to the Title I application) and the number actually served.
Figure M-6 shows the percentage of the participant number who were served

at each school during the third nine weeks. In some cases it appears
that the number of teachers,and/or aides at the school was not adequate

to well serve the full participant number; i.e., the student to instructor

ratio would have been very high (see Figure M-6). At other schonls the

staff appears to be sufficient to serve all students.

Evaluation Question D5-3. How cost effective was the Extended Day Component
compared with the regular Title I Program at Sanchez?

Information relevant to this evaluation question is reported in Appendix 0,

"Extended Day Attendance Form" of this report.

Evaluation Question D5-5. Were the students served by the Extended Day Com-

ponent also served by Title I teachers and/or aides during the regular

school day?

Information about this decision question i44fs4 reported in Appendix O.

M-7
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Information Need 16: How many students partidipated in each Title I

component by grade, sex, and ethnicity?

The.nine-week report form was used to determine how many students ware

served in the Title I Reading Improvement Program. Figure M-7 displays

the results.

Summary,.

The Nine-Week Report information raises questions about the level of

service provided to low-achieving students across campuses. .

1. The effective eligibility criterion was not the same

at all campuses. As a result, students at some campuses
were uot served by Title I, even though their measured

needs were as great as students receiving services at
another school.

2. Some schools served many fewer students than their

.
participant number (the pumber to be served according

to the application).
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FIRST NINE WEEKS

Percentile Ranges

Grade 6-10 11-15 16-20 21-25 26-30 31-35 36-40

K*
1

2

3

4

5

1

1

1

1

1

1

2 ;

1

2

4

9
5

1

3

4

9
15

23

22

19

16

SECOND NINE WEEKS

Grade

Percentile Ranges

4-10 11-15 16-20 21-25 26-30 31-35 36-40

K* 2 1 1 9 8

1 1 3 5. 15

2 1 2 21

3 1 2 21

4 1 3 20

5 4 4 16

a

THIRD NINE WEEKS

Percentile Ranges

Grade 6-10 11-15 16-20 21-25 26730 31-35 36-40

0 4

K* 2
.

... 1 2 8 8

1 1 2 6 15

2 1 1 22

3 1 23

4 1 2 21

5 4 4 16

* Not all schools served kindergarten students.

Figure M-1. RANGE OF EFFECTIVE ELIGIBILITY CRITERIA BY GRADE AND
NINE-WEEK PERIOD. THE EFFECTIVE ELIGIBILITY CRITERION
IS THE SCORE MADE BY THE HIGHEST SCORING TITLE I
STUPENT AT A GRADE.
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School Number not Served

Allison 0

Becker. 2

Blackshear 6

Brentwood 21

Brooke 0

Brown 28

Campbep. 32

Dawson 14

Govalle 38

Maplewood 22

Mathews 4

Metz 6

Norman 15

Oak Springs 60

Ortega 3

Pecan Springs 99

Pleasant Hill 48

Reilly 14

Ridgetop 3

Rosedale 11

Rosewood 1

Si. Elmo 12

Sanchez 0

Sims 22

Zavala 0

TOTAL 461

Figure M-2. NUMBER OF STUDENTS AT
OR BELOW THE 40TH
PERCENTILE IN TITLE I
SCHOOLS WHO WERE NOT
SERVED BY A COMPENSATORY
PROGRAM.

M-10
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School
Number on

Waiting List

Aliison 0

Becker 0

Blackshear 0

Brentwood 9

Brooke 0

Brown 3

Campbell 37

Dawson 5

Govalle 2,61
Maplewood /2
Mathews . 3

Metz 0

Norman 7

Oak Springs 0

Ortega 1

Pecan Springs 111

21aasant Hill 16

Reilly 0

Ridgetop 0

Rosedale 3

Rosewood 1

St. Elmo 0

Sanchez 10

Sims 25

Zavala 15

TOTAL 274

Figure M-3. THE TOTAL NUMBER OF
STUDENTS ON A TITLE I
WAITING LIST BY
CAMPUS.

Number of Title I Students Who Yeai.

are Also... 79-80 78-79

Title VII 1,289 1,543
Local/State Bilingual 1,216 1,446
ESAA Writing Project 262 344
Special Education 80 124
Title I Migrant 46 40

Figure M-4. NUMBER OF TITLE I STUDENTS SERVED BY
OTHER COMPENSATORY PROGRAMS (END OF
FIRST NINE WEEKS).
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Teacher Only

Aide Only

Teacher and Aide

Total

Teacher Only

Aide Only

Tekcher and Aide

Total

Teacher Only

Aide Only

Teacher and Aide

Total

* *

Jig

FIRST NINE WEEKS

Lab* Class* Both. Total
,

1019 938 13 1970

137 560 9 70(

6L0 354 309** 1273_

39491766 1852 331

SECOND NINE WEEKS

Lab* Class* Bith Total

1111 837 94 2042

165 516 10 691,

J174820 142 212**

_2096 1495 316 3907

Lab*

THIRD NINE WEEKS

C ass* Both Total

1120 797 100 2017

174 505 0 679.

773 171 176** 1120,

2067 _. 1473 276 3816

Lab only; classroom only.
Includes services such as being served by a teacher in lab
and an aide in class or being served by a teacher in the
classroom and an aide in the lab.

Figure M-5. NUMBER OF STUDENTS SERVED BY DIFFERENT
INSTRUCTIONAL ARANGEMENTS BY NINE WEEKS.

4 ,(;
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-

Participant*
Number

Number Served
Third Nine Weeks

Percentaze of
Participant

Number Served**

Instructional**
Personnel .

Teachers Aides

Participant Number/
Iti8tructor Ratio

Observed Student/
Instructor Ratio

Allison 298 259 87 6 4 29.8 25.9

Becker 325 299 92 4 6.5 31.0 28.5

Blackshear 236 224 95 5 0 47.2 44.8

Brentwood 70 68 97 0 2 35.0 34.0

Brooke 265 188 71 4 4 33.1 23.5

Brown 120 123 103 3 0 40.0 41.0

Campbell 240 221 92 4 3 34.3 31.6

Dawson 200 202 101 4 2 33.3 33.7

Govalle 305 299 98 6 3 - 33.9 33.2

Maplewood 160 127 79 2.5 3 . 29.1 23.1

Mathews 65 66 102 1 1.5 26.0 26.4

Matz 270 270 100 6 1 38.6 38.6

Norman 96 102 106 2 0 48.0 51.0

Oak Springs 148 79 53 2 1.5 42.3 22.6

Ortega 150 96 64 3 0 50.0 32.0

Pecan Sprinps 125 120 96 2 2 31.3 30.0

Pleasant Hill 130 146 112 2 2 32.5 36.5

Reilly 53 52 98 1 0 53.0 52.0

Ridgetop 67 56 84 1.5 0 44.7 37.3

Rosedale 60 58 97 1 1 30.0 29.0

Rosewood 48 44 92 1 .5 32.0 29.3

St. Elmo 215 185 86 3 3 35.8 30.8

Sanchez 260 235 90 6 2 32.5 29.4

Sims 235 132 56 3 4 33.6 18.9

Zavala 220 165 75 3 6 24.4 18.3 :,

Totals 4355 3816 34.0
......

29.8

...
....

%

6
V

* Taken ftom page 8-1 of Title I amenoment.

** Percentages over 1001 do not necessarily indicate participant number was exceeded at any given time.

** Taken from page 8-1 of Title I amendment. Includes teachers and instructional aides.

Figure M-6. ANTICIPATED AND OBSERVED STUDENT/INSTRUCTOR RATIOS AND PERCENT LOW INCOME.

4
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Grade

Boys Girls

Total
American
Indian Black Asian

Mexican
American Other

American
Indian Black Asian

Mexican

American Other
, c

r;

K . 0 141 5 227 68 1 127 6 190 56 821

1 . 3 185 8 301 92 0 186 1 217 66 1059
.

2 1 101 0 176 62 0 69 0 161 33 6C3

3 1 99 4 218 53 0 103 5 171 .31 685

4. , 0 105 3 156 44 0 98 1 173 31 611

5 0 118 3 153 45 0 96 3. 146 39 603

Total .5 749. 23 1231 364 .. 1 :679 16 1058 256 4382

Figure M-7. BREAKDOWN OF TITLE I READING PROGRAM PARTICIPANTS By GRADE, Sk, AND ETHNICITY. Does not

0.nc1ude 43 students who could not be matched with the AISD master student file.

4 .3
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79.23 Attachment M-1
(Page 1 of 6)

AUSTIN INDEPENDENT SCROOL DISTRICT
Office of Research and Evaluation

October 10, 1979

TO: Title I Principals

FROM: Davtd Dos;95)

SUBJECT: First Nine-Week Report

Enclosed is your school's first Title I Nine-Week Report for 1979-1980.

Please deaignata a contact person who will ba responsible for seeing
that the report is updated, circulated to the Title I teachers and

aides, and returned to ORE by November 9th. Please Vat& that person's
name at the top of the first page of the report.

Updating the form accurately is very important. It is also important

that the associated disruption in the school is minimized. Please

provide the contact person with whatever office records might ba needed.

In talking with various people, 7. have gotten the impression that much

work at the campus level has gave into identifying students in accordance

with tha new Title I legislation. As you knuw, the area directors will
be monitoring the success of the identification process again this year.
I want to take this opportunity to describe briefly how the information

from this report will be provided to the area directors so that it :4:

useful and meaningful.

Before summaries about ths concentration of services on those With the

greatest needs are produced, the information from this report will be

merged with, the rosters of other compensatory and special programs such
as Titla I Migrant, Title PIT, and Special Education. W will then know
which irograms are serving students who were eligible but not selected

for Title I services. You and your area director will be provided with
a list of those skipped students man the prograum serving them for use

Ln resolving any probleme which might be evident. We feel that this
additional information will make the monitoring process much more pro-
ductive than it was last year.

If you have any questions about the reports or would like to make
suggestions about how we can improve the way we gather this information,

please call (08-12281.

Approved:
Senior Evaluator for Compensatory Education Programs

Approved:::7X.4!""et. ?77 ,Wx-eee,
Director oi Of44ce of Research an Evaluation

Approved: 2L--4
Director of Elementary Education

DD:lfs

cc: Title / Teachers and Aides Area Directors

Title I ReadPag Coordinators

Lae Laws Oscar Cantu
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INSTRUCTIONS FOR COMPLETING THE FIRST NINE-WEEK REPORT

Over the past few years, the ways in which Title I Evaluation has re-

quested information about which students attend Title I schools and

which ones have been served by Title I has changed annually. This

year is no exception. As you are aware, changes in Title I legislation

have affected the way Title I students have been selected. This means

that more information about test scores is needed by ORE so we can

monitor that student selection prOcess. In addition, information not

previously requested, such as a student's placement on a waiting list,

is important so that the summary results are not misleading. The re-

moval of the counseling component from Title I, on the other hand,

meensthe report can be simplified somewhat.

The instructions below are more detailed than the ones previously sent

with the report. Please read them carefully. They are written in

detail in an attempt to anticipate problems before they arise. It is

important that the instructions be followed so that the results are

accurate and comparable across campuses.

A. Update the Report

It is primarily the contact person's responsibility to see that the

report accurately reflects which students are and have been in attend-

ance in your school this year. However, it would be,wise for the other .

Title I teachers and aides to use their special knowledge of the classes

with which they work to double check the accuracy of the updating.

Updating the report means making sure all students are listed who should

be listed. The application of the three rules below should make the

updating complete and accurate.

Rule 1. Students who have not enrolled in your school
this year should not be on the list. Oraw

lines through their names.

Rule 2. Students who have enrolled in your school,
regardless of the length of their stay,
should be listed. Add the names of any
students not listed. (Space has been left
between grades for adding names. If all do

not fit between grades, go to the end of

the list)./i

Rule 3. Students who have enrolled in your school
and who have left should be listed on the
report (Rule 2), and checks should be
made by their names in the "Withdrawn"
column om the right side of the report.
Do not draw lines through their names.

Exactly how the information needed to update the report is obtained is

a campus-level decision. However, the principals have been encouraged

to make information in the school office available to the contact per-

son so that the involvement of each classroom teacher is not required.
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B. Recordinkthe Necessary Information

Because class rosters were not requested by ORE this year as they have
been in the past, the completion of this initial nine-week report for

1979-80 will require that more information be provided than will be

needed on subsequent reports. The strategy to use in completing
the form is essentially to "fill in the blanks." The information re-

-quested Go complete each column is described below.

1. Teacher; The last name of the student's classroom teacher
as ot the end of the nine-weeks. Please include initials
for teachers with the same last name.

2. Student's Name: The student's name--last name first.

3. IDa: The student's AISO identification number.

4. Grade: The student's current grade assignment.

5. Test and Score: These refer to the test and score used
to determine Title I eligibility. These two columns
show the information we currently have for each child.
Please list the test results for those students who
entered your school without a score fran last spring.
If the student did not bring a score from outside the
District, the test used to determine eligibility
should be one from the list below as indicated in my memo
to you dated August 22, 1979.

Grade Test

Boehm Test of Basic Concepts Total ScoreMiddle
SES Norms-- or PAL English score below 85.

1 Metropolitan Readiness Test Pre-Reading Composite
Score.

2-5 California Achievement Test Reading Total Score.

Write in the test name (and level if appropriate) under "Test"
and the percentile score under "Score." If your school has

Special Education students who do not have "Exempt" recorded in
the test column, write "Special Education° there in place of

a test score.

If you have retested a student because his/her spring test
scare was thought to be invalid, do not record those results

on this report. That information is being SEtained from the
yelTow sheets being sent to ORE. The retest results received
by 10-19-79 have been added to this report. They are marked

with an asterisk. Any additional retest results will be

added to subseluent reports. The only test results needed
here are those for students entering scnool without a score
from the previous AISO spring testing.

455
M-17
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6. Title I Instruction 8y...: Place a check in the appropriate
column(s) to show which fitle I Personnel served each student
and where he/she was served. Multiple checks should be made
if the student was served by more than one person and/or in
more than one place. All students served during the past
nine-weeks should be craced regardless of the length of

service.

Since this is the most important section of the report, a
few examples will be given. The services for the students
described below are coded on the example form below.

Student 1: She is seen by both a Title I
teacner and aide in the reading lab.

Student 2: He is seen by a Title I aide in
15i7Maroom only.

Student 3: He is seen by a Title I reading
teacner and the Title I aide in the class-

room.

Student 4: She sees a Title I Reading
TijairInd aide in the lab each morning.
In addition, she is seen by the Title I
aide in the claisroom for a "double dose."

Student 1

Student 2

Student 3

Student 4

Student 5

Title I Instruction By...

Reading.Teacheri Aide

Lab**1 Clas:' '..ab Class

...JZ

L
..Z.......... ....L

`/--Z

_
Note that Student 5 has a 4W" in the first column. This

student entered the school after all Title I slots had been

filled and Was placed on a waiting list because he had a test
score below some students who were being served. The "W"

stands for waiting list. Place a "WI' in the first colunn

for all students you have in a similar situation. The "W"

should only be placed by the names of students entering your
school late who =red below the highest scoring student you

are serving. Students scoring below the 40th percentile but

above the highest scoring Title I student should not be

marked with a "W" even though they may be on a waiting list.
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0

/f you have any questions at all about this section, please call David

Doss (458-1228).

7. Withdrawn: If the student enrolled in your school
this year but withdrew before the end of the nine-
week period, place a check in this column. Do not
check this column if the student never enrorrire

C. Return to ORE

When the report has been updated and completed, separate the original
.and carbon copies. The carbon copy is for your records. Send the
original to the following address through the interschool mail:

Kim Walker-Wheatley
Administration Building, Box 79

D.
We are often asked to do things without being told why. Such a

situation is usually frustrating at best. This section of the
instructions is included in an attempt to alleviate some of those
frustrations. The following is not essential to the completion of
the report, so you need not read ft if you are not interested.
However, if you are interested in how the information we request is
used, read on.

The rection on Nine-Week Reports in the Title I Reading Guide explains
that these reports are the most important information source used in
evaluating the Title I Program. Any statement produced by Title I
evaluation concerning the needs of Title I students or the effectiveness
of the program is based on the information provided in these reports.
The conclusions reached are invalid to the extent that these reports are
inaccurate. Since decisions are made based in part on evaluation results,
it is clear that these reports are important and deserve close attention.
The following section describes some of the uses of the information pro-
vided in each column of the report.

1. Teacher: Knowledge of the student's classroom teacher
711-Filp us orgainze subsequent reports by classroom
so.they will be easier to complete. In addition,
teacher information allows us to know whtch students
are being served by the Title VII Program on Title VII
campuses. It allows us to examine the overlap of
supplementary programs without gathering lists of
Title VII students from the schools.

2. Student Name and I0#: Student's names are often not

unique. In addition, student's names may change or
differ betweep information sources. The ID number
gives us an invariant identifier for each student
that is necessary for combining information from
several sources. For example, without ID numbers
we would have to rely on the schools for student
test information rather than other files in ORE.

M-19
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3. Test Results: Test scores are needed to allow us

to 4o several things:

a. First, the District is able to monitor
the selection of Title I students to
see if we are in compliance with the
new Title I law and TEA guidelines.
If there are problems with student
selection, it is important to dis-
cover and correct them internally.

TEA will make a monitoring visit
to AISO again this year. If the

monitors discover Irregularities in
student selection, there is the
possibility that Title Ifunds could
be withheld from the Dietrict. In

order to show that the correct students
are being served, we must be able to
show that the students who are not
being served should not be. That is

why it is important to have test scores
for all students.

b. Analysis of test results are important
in providing needs assessment informa-
tion used in planning the Title I Pro-
gram. The data are useful in determining
instructional priorities for the program,
in identifying skill areas needing the
most attention, and in determing the
"magic number" for each school.

c. Test information is important in
determining the effectiveness of the
Title I Program on both an annual and a
ongitudinal basis.

4. Title I Mstruction By Reading Teachers and Aides: The in-

orma ese co umns is extreme y important. It determines

who i included when we report information about how many students

are ing served, what their needs are, and how well they are

prog ssing.

S. Withdrawn: This information is important in interpreting the

REFIFFIT students served at a campus when the number appears to

exceed the magic number. If a school, in serving its magic number,

had five students leave who were replaced by new students, the

total number served for that nine-weeks would exceed the magic

number. Knowing that five students who had been served had with-

drawn would indicate that the number served at any one time pro-

bably did not exceed the limit.

This explains some of the ways information provided on the nine-week

reports is.used. If you have any questions or would like to make sugges-

tions about how the collection of this information can be improved, please

feel free to call David Doss at 458-1228.

M-720 458
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AUSTIN INDEPENDENT SCHOOL DISTRICT
Office of Research and Evaluation

January 16, 1980

TO: Principals at Title I Schools

FROM: David Doss515)

SUBJECT: Second Nine-Week Report

Enclosed is your school's second Title I Nine-Week Report for this year.

Please have your Title I staff complete this report showing which students

they served during the second nine weeks (October 26, 1979 through January

18, 1980). Please return the completed report to ORE by February 1st.

Enclosed is a set of instructions to use La completing the form. It is

important that they be followed since lt Ls difficult to follow up in-

correctly completed forms.

When reporting test scorns for students who entered

during the nine weeks, or who did not previously
have scores, report all scores Ln percentiles
(except PAL English scores).

If you have any questions, please call me at 458-1228.

Approved:

Approved:

Approved:

DD:lfs

Enclosure

4,0-144,& (LA.A.A-A
Seasor Evaluator for Compensatory Education Programs

actor of Office f Research and Evaluation

Director of Memancary Education

cc: Title / Teachers and Aides
Title I Campus Testing Coordinators
Lee Laws
Oscar Cantu
Title T. Reading Coordinators

M-21
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INSTRUCTIONS FOR COMPLETING THE SECOND NINE-WEEK REPORT

The instructions below are a modification of those sent witn the first

report. Please read them carefult It is important that the instructions

be followed so that the results are accurate and comparable across campuses.

AkUpdate the Report

It is primarily the contact person's responsibility to see that the report

accurately reflects which students are and have been in attendance in your

school this year. However, it would be wise for tha.mbet-Title r. teachers

and aides to use their special knowledge,of the classes with which they

work to double check the accuracy of the updating.

Updating the report means making sure all students are listed who should

be listed. The application of the three rules below should make the

updating complete and accurate.

Rule 1. Students who have not enrolled in your school
this year should narbe on the list. Oraw

lines through their names. (This should have

been done on the first nine-week report).

Rule 2. Students who have enrolled in your school,
regardless of the length of their stay,
should be listed. Add the names of any

students not listed. Space has been left
between grades for adding names. If all do

not fit between grades, go to the end of the

list. (rf the form was completed correctly
the second time, only students entering since

January-18th will need to be added).

Rule 3. Students who have enrolled in your school
and who have left should be listed on the
report (Rule 21, and checks should be
made by their\names in the Nithdrawn"
column on the.right side of the report.
Oo not draw- lines through their nmnes.

Exactly how the information needed to update the report is obtain is a

camous-level decision. However, the principals have been encouraged to

make information in the school office available to the contact oerson so

that the involvement of each classroom teacher is not required.

IIRecording the Necessary Information

It is important to have the information described below on each stucent

in your school. Please provide any missing information and correct any

information that is incorrect.

I 6 0
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1, Teacher: 7'iis report is organized by teacher. If a

student has changed teachers, draw a line througr/We
teachee's name and write in the correct teacher"name.

2. Student's Name: The student's name--last name first.

3. a: The student's AISO identification number.

4. Grade: The student's current grade assignment.
W.

S. Test and Score: These refer to the test and score used
TrIFEliiiM7rritle I eligibility. .These two columns
show the information we currently have for each child.
Please list the test results for those students who
entered your school without a score feom last spring.
If the student did not bring a score fron outside the
District, the test used to determine eligibility
should oe one from the list below as tndicazed in my

memo to you dated August 22, 1979.

Grade

1

2-5

Test

Boehm Test of Basic Concepts Total Score--Middle

SES Norms-- or acceptable PAL raw Inglish score.

Metropolitan Readiness Test* Pre-Reading COMposite

Score.

California Achievement Test Reading Total Score.

Write in the test name (and level if appropriate) under
"Test" and the percentile score under "Score." If your

school has Special Education students wn0 do not have
"Exempt" recorded in the test column, write "Special
Education" there in place of a test score. It is import-

ant that the test scores be reported in percentiles (except

for PAL English scores).

If you have retested a student because his/her spring test
score was thought to be invalid, do not record those results

on this report. That information is being Obtained from the
TITT3W-Mets being sent to ORE. The retest results received

by 3-10-80 have been added to this report. They are marked

with an asterisk. Any additional retest results will be

added to subsequent reports. The Only test results needed
here are those for students entering school without a score
from the _previoLA AISO spring testing.

6. Title I Instruction Place a check in the aoorooriate

c6176757-5 show whicn litle I personnel served each student

and where he/she Yids served. Multiple checks.should be made

if the student was served by more than one gerson and/or in

more than one place. All students served during the third
nine-weeks should be cRiEked regardless of the length of

service.

M 2 3
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Since this is the most important section of the report, a
few examples will be given. The services for the students
described below are coded on the example form below.

Student 1: She is seen by both a Title I
TaairEhd aide in the reading lab.

Student 2: He is seen by a Title I aide in
TErMaroom only.

Student 3: He is seen by a Title I reading
"til7fili; and the Zitle I aide in the class-

: room.

Student 4: She 'sees a Title I Reading
IliEher and aide in the lab each morning.
In addition, she is seen by the Title I
aide in the classroom for a "double dose."

Student 1

Student 2

Student 3

Student 4

Student 5

Title I Instruction Sy...

Reading reacher Aide

Lab Class Lab, , class

v,'

..df" /-

Note thaZ: Student 5 has a "W" in the first column. l'his

student entered the school atter all Title I slots had been

filled and was placed on a waiting list because he had a test
score belmv some students who were being served. The "W"

stands f. waiting list. Place a "W" in the first column
for a"1 students you have in a similar situation. The 4W"

ILEILINIlv be placed bythe names of stutants entering 7our
scnool late who scored bilow the nignest scoring stuuent 7011

are serving. I-tut:tents scoring below the 40th percentile out

above the highett scoring Title I student snould not be
marked with a "W" even though they may be on a waiting list.

rf you have any questions at all about this section, please call Oavid

Doss (458-1228).

7. Withdrawn: If the student enrolled in Your scnool
this year but wittidrew during the nine-week period,
place a cneck in this column. Do not cneck this

column if tne 'student never enriinec-7

M-24
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Return to ORE

When the report has been updated and comoleted, separate the original
and carbon copies. The carton copy is for your records. Send the

4
original to the following addressed through the interschool mail:

Kim Walker-Wheatley
Administration Building, Box 79
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AUSTIN INDEPENDENT SCHOOL DISTRICT
Office of Research and Evaluation

March 21, 1980

TO: Principals ac Title I Schools

FROM: David Dose1;59

SUBJECT: Third Nine-Week Report

Enclosed is your school's chird Ticla I Nine-Week Report for this gear.

Please have your Title L staff complete chis report showing which students

they served during the third nine weeks (January 21, 080 through March

21, 1980). Please return che completed report co ORE Sy April 16ch.

Many schools were waiting for the Februar7 3oehd4esting to get scores"for

.ilats.arriving kindergarten scudencs. We have added the February 3oehm

scores for those kindergarten students previously without scores. LI you

want to use scores from the February administration as recast scores for

swat of your students, comoleta a yeilow retest form and note that the

recast was the Boehm given as part of the February tasting. Send cha form

to ORE.

Enclosed is a set of instructions to use in completing the form. is

important thac they be followed since it is ditficult to follow up in-

correctly completed forms.

When reporting test scores for students who entered
during the nine weeks, or who did not previously
have scores, report all scores in percentiles
(except PAL English scores).

If you have any questions, please call ma ac 458-1223.

Approved: ,Z727-.4.1 L.:Z:7LT1

Senior.JEvaJ.uacov for Compensatory Educaticn Programs

dol

Approved:

Approved:

OD:Ifs

Enclosures

Director of Office Resear and Evaluation

Director of Elemancary Educaclon

cc: Ticla I Tacchers and Aides
Lee Laws
Oscar Cantu

M-26
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INSTRUCTIONS FOR COMPLETING THE THIRD NINE-WEEK REPORT

The instructions below are a modification of those sent with the first

report. Please read them carefully. It is important that the instructions

be followed so that the results are accurate and comparable acrosS campuses.

. Alop Update the Reaort

It is primarily the contact person's responsibility to see that the report
accurately reflects which students are and have been in attendance in your

school this year. However, it would be wise for the:otber.Title I teachers
and aides to use their special knowledge of the classes with which they

wOrK to double check the accgracy,of the updating.
i

Updating 6he report means making sure all students are listed who should .

be listed. The aPP lication of the -three rules below should make the

updating complete and accurate.

. Rule 1. Students who have not enrolled in your school
this year should not be on the list. Draw

lines through their names. (This should have

been dOne on the first nine-week report).

Rule 2. Students who have enrolled in your school,
regardless of the length of their stay,
should be listed.4- Add the names of any
students not listed. Space has been left
between grades for adding names. If 'all do

not fit between grades, go to the end of the

tist. (If the form was completed correctly
:the second time, only students entering since

January-18th will need .t.0 be added).

Rule 3. Students who have enrolled in your school
d whO have left should be listed on che

r port (Rule 2)., and checks should be
ma e b ther namea,in the Nithdrawn"
,co umn on the right side of the report.

pArcliestouhttlotdravieirnarnes.

Exactly how the information needed to update the report is obtain is a

campus-level decision. However, the principals have been encouraged to

make iriformation in the school offite availaole to the contact oerson so

that the involvement of each classroom teacher is not required.

411Recording the Necessary information

It is important to have the information oascribed below on each student

in yOur scncol. Please provide any missing information and correct any

information that is incorrect.

M- 2 7
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1. Teacher: This report is organized by teacher. If a

ittZirrt has changed teachers, draw a line througrFie
teacher's name and write in the correct teacher name.

2. Student's Name: The student's namelast name first.

3. ID#: The student's AISD identification number.

4. Grade: The student's current grade assignment.

S. Test and Score: These refer to the test and score used

to determine Title I eligibility. These two columns

show the information we currently have for each child.

Please list the test results for those students who
entered your school without a score from last spring.

If the student did not bring a score fron outside the
District, the test used to determine eligibility
should be one from the list below as indicated in my

memo to you dated August 22, 1979.

Grade

1

2-5

Test

Boehm Test of Basic Concepts Total Score--Middle
SES Norms-- or acceptable PAL raw English score.

Metropolitan Readiness Test-Pre-Reading Composite
Score.

California Achievement Test Reading Total Score.

Write in the test name (and level if appropriate) under

°Test" and the percentile score under 'Score." If yOur

school has Special Education stucients wno do not have

"Exempt" recorded in the test column, write ''Special

Education" there in place of a test score. It is import-

ant that the test scores be reported in percentiles (except

for PAL English scores).

If yOu have retested a student because his/her spring test

score was thought to be invalid, do not record those results

on this report. That information is oeing obtained from the

yelTow sneets being sent to ORE. The retest results received

by 3-10-80 nave been added to this report. They are marked

with an asterisk. Any additional retest results will be

added to subsequent reports. The only test results needed

here are those for students entering school without a score

from the previous ATSO spring testing.

6. T1t19 I Instruction 3y...: Place a check in the appropriate

colunin(s) to show wnich Title I personnel served each student

and where he/she was served. multiple checkssnould oe,made
if the student was served by more than one person and/or in

more than one place. All students served during the third

nincr-weeks should be cRiaec regardless of the 'ength of

service.

4 6 t;
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Since this IS the most important section of the report, a
few examples will be given. The services for the students

described below are coded on the example form below.

Student 1: She is seen by both a Title I
teacher and aide in the reading lab.

Student 2: He is seen by a Title I aide in
STErEfiroom only.

Student 3: He is seen by a Title 1 reading

'UMW and the Title I aide in the class-

morn.

Student 4: She sees a Title I Reading
teacher and aide in the lab each morning.
In addition, she is seen by the Title I
aide in the classroom for A "double dose."

Student 1

Student 2

Student 3

Student 4

Student 5

Title I Instruction By...

Reading

------,
Teacher Aide

' Class Lab, ClassLab

.7.

v/'---

4''

v/.

wimilC

V".. .../..

NAJ
........ ---

Note that Student 5 has a "W" in the first column. This
student entered the school after all Title I slots had been
filled and was placed on a waiting list because he had a test
score below some students who were being served. The "W"

stands for waiting list. Place a "W" in the first column

for all students you have in a similar situation. The N"
should only be olaced t_Y the names of students entering ',our
school late wno scored below the lignest scoring sr....went you

are serving. Stuoents scoring Oelow the 40th percentile out
above the highest scoring Title I student should not be
marked with a "W" even though they may be on a waiting Iist.

If you hav any questions at all about this section, please call David

Doss (458-1228).

7. Withdrawn: If the student enrolled in vour school
this year but withorew durtng the nine-week oeriod,
place a check in this column. Do not Cleo!: this

taIumn if the student never enrolleo.

M-29
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Return to ORE

When the report has been updated and completed, separate the original
and carbon copies. The carbon copy it for your records. Send the

'original to the following addressed through the interschool mail:

Kim Walker-Wheatley
AdmimistratiOn auilding, Elpx 79
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AUSTIN 1NDEFLIDENT SCROOL DISTUCT
Office of Research and Evaluation

May 1, 1980

TO: Title t. Teachers and Aides

MOM: David 00418..V3)

SUPIECT: Fourth Nine-Week Reports

In the paat our office has asked that nine-week reports be commleted for

the fonrzh.nint weeks. Houevne, due to the inateaced demands au your

time resulting from the desegregation ordert we will not be gathering chat

information this year.

Approved:

Approved:

Approved:

DD:ifs

omma amiti

Seufdr EvaluaLor for Companeetbry Education Programs

erTfeA4L-
Divectorlof Offi.aL

of Research and Evaluation

Dire'c'tor of Elementary Educarioli

tc: Lee
Oscar Co4,
Title tading Coo:dinerors
Priaclpals of Title Schools

4- 31
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luf.m3a gAct."-k

SAMPLE LAYOUT OF TITLE I NINE-WEEK REPORT

M-33
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AUSTIN INUEPENIENI SCHOUL DISTRICT
OFFICE OE RESEARCH AND EYALUATIUN

TITLE I INSTRUCTIONAL NI/ILWEEK ktPoRT 19791980

SCUOUL1 ALLISON
THIRD NINE-WEEK PERIOD

CVNTA( T PERSON: CONTACT UNE JANUARY 21, 19110 MARCH 21. 1900

FORMIO13

N.)

4.4.)

1 TITLE I INSTRUCTION BY ... 1

TEACUFR 1 STUDENT NAME I Ino I GRADE I TEST 1 SCORE+ I tAII** 1 CLASS 1 LAB. 1 CLASS 1 WITHDRAWN 1

TEACHER STUDENT 123456/ BOEHM 60 4ILE

TEACHER STUDENT 1234561 IILE

TEACHER STUDENT 1234567 BUEHM 20 4ILE

TEACHER STUDENT 1234567 BOEHM 30 41LE -----

TEACHER STUDENT 1214567 BOEUM 20 TILE

TEACHER STUDENT 1234561 BOEHM 25 TILE

TEACUER STUDENT 1214561 BOEHM 5 TILE

TEACHER STUDENT 123456/ WEIN 5U 41IE

TEACUER STUDENT' 123456/ BOEHM 50 4ILE

TEACUER STUDENT 123456? BUEUM 60 4ILF

TEACHER STUDENT 1234561 BOEHM 40 4I1.E

TEATuER STUDENT 123456/ BuEHM 45 41IE

TEACHIR STUDENT 1214561 BUEUM 60 ZILE
Da.

TEACuFR STUDENT 121:56/ 41LE
rt

P3rt
CP

1FAcilFR S1OOENT 121456/ BuEum 10 TILL
ts.3 s

IlAtuER STUDENT 12 1456 / RuEU1 10 4ILE
ID

0
rt

IFAcHFR STUDENT 12 3:5c 1 K. auLuM 50 CIIF

11-4(FR STUDENT 12 I456 / rC dUFHM 10 41Ik

TEAEuER SluDFNI 17 145u / ButUM I 10 TILE

TEACHER STUDENT 12 1456 / BuEHM 1 NI 4ILE
460

nHIHm C PAL TOTAL * RETEST StuFE
MIl -,PRF-PEI0Jmn romrnsity

flt PLACE A nwe IN TIII5 COLUMN IF IHE
STUDENT ENTERED SCITUOL LATE AND IS



79.23 Attachment M-6
(Page 1 of 3)

PROCEDURES USED IN PROCESSING FIRST NINE WEEK REPORT

I. Prior to Processing

A. Kim

B. Carol

1. Creates file.layout for two files.

a. Basic File: Contains fields for the following--
school, teacher code, ID, grade, 4 fields for
Title I service, withdrawn.

b. Change File: Contains fields for school, teacher,
name, original ID#, new ID#, grade, test, level,
4 fields for Title I service, and withdrawn.

2. Creates folders for each school. Makes a list of
schools with two columns - Report In,- Report Processed.

3. Files reports as they ccte it, and checks off schools on
list in "Report In" column.

1. Prepares a list of students with temporary showing

name, school, grade, and temporary number. Sorted

alphabetically within grade by school.

II. Processing By School

A. Part I

1. Draw a line im red felt-tip marker through info on all
students who never enrolled.

2. Create a list of teacher codes for the school. Teacher

codes should take the following form:

XXYYY

Teacher Code s-ai.Chool Code's\

Caution should be taken to make sure that each teacher has
only one code. This is especially important at Blown
w ere teachers have students from multiple grades.

3. Redord correct teacher code at left of "Teacher" column.

\N
4. Insp ct "Reading Tea.:her-Lab" column. Mark through any "W"

code and replace with a "2."



79.23 Attachment M-6

(Page 2 of 3)

B. Part II: Inspection of each line and coding of changes

and additions.

1. Inspect each line looking for changes in the following
areas: name, ID#, test, test level, %ile score. Code

changes in proper field on file. Always code school,
graae, and ID# (original, if changed) on all cards.

2. Code all information available for students added to the
file.

3. Draw a line with'a red felt-tip marker through the
students added, students without Title I service,
students.with changes.

4. ;When completed, check the "Report Processed" space on the
'sch000 list.

C. Part Keypunching

1. When all schools have been processed. The forms are sent

, for keypunching.

2. Keypunchers punch info as indicate on Basic File layout
sheet for all students not marked out on file.
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79.23 \ Attachment M-6
\ (Page 3 of 3)

PROCEDURE FOR PROCESSING SECOND AND THIRD NINE-WEEK REPORTS

I. Prior to Processin

A. Kim tJ

1. Creates file layout for two files.

/. Prepares a report progress form.

3. Files Reports as they come in and checks off schools

on list in "Report In" coluMn.

B. Carol

11. Prints out list of teacher codes.

II. Procesping by School

A. Part I

1. Inspect each line of report and code all information
for students with changes. *

2. Code all available information for students 4ded to the

file. 1

3. Draw a line with a red felt-tip marker through students;
a. who have been added to the file;
b. who were not served by Title I;
c. who had changes in information

4. When completed, check the "Report Processed" space
on the school list. .

B. Part II

1. When all schools have been processed, the forms are sent
for keypunching.

2. Keynunchers punch information as indicated on the Basic
File layout for all students not marked out on file.

* Don't duplicate temporary numbers. Don't code if you only need to
add a temporary number for a student that is already on the file.

M-37
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AUSTIN INDEPENDENT SCROOL DISTRICT
Office of Research and Evaluation

February 19, 1980

TO: Principals of Title I Scnools

1"41.
FROM: David Doss

SUBJECT: First Nine-Week Report Summary

Attachment M-7
(Page 1. of 7)

The results of the first nine-week report are finally ready for dissemina-

tion. First a brief description at each report, then a few summary statements.

There are four summary/reports.

1. Title I Nine-Week Report Summary - Instructional Arranaemend This

report snows how many students were soma- oy Title / at each grade

in your school during the first nine weeks. It also shows thn

instructional arrangement; i.e., who served che students and where.

Z. Codtidtration of Services Report: :his report shows how well your

scnool ranked your students and provided services to those with the

greatest needs. At each grade t0 "effective" eligibility criterion

was istablished. 'This wasgthi Score-made br the highest scoring

Title / student, or the 40th percentile. Take, for example, a scnool

that ranked its third graders by their achievement scores aad began

identifying their Title I students from :he lowest scoring to the

highest scoring. If they reached the 30th percentile before identi-

fying all of the students they could serve at chat grids, then the

effective criterion for the third grade at that school would be the

30th percentile. The important information in this report is the

number of students below the eligibility criterion who were not

served (students who ware skipped) and the number above the 40th

percentile who were served. Large numbers of skipped students could

represent A legal/fiscal problem. Providing services to students shove

Cho 40th percentile does represent a legal/fiscal proolem.

3. Programs Serving Skipped Students: This supplement co thi previous

report gives the mamas of the students scoring below the effective

criterion who were not served by Title I. It also shows .the programs

which served them. Students scoring below the criterion who entered

the school after the magic mumber had been reached are also listed on

this report. The number of students listed here nay not match the

number reported as unserved on the Concentration Report :Grosse :he

students who withdrew from each school before the end of the first

nine weeks were excluded from the list. This list is useful in

determining whether or not the skipped students represent potential

legal/fiscal problems.

4. Students Without Test Scores: The new Title I legislation requires

that the schools have a test score on each student regardless of

whether or not they might be eligible for Ti:le :. The students

listed on this report did aoc have a test score at :he end of the

first nine weeks.

M-38
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79.23 At tachment M-7
(Page 2 of ? )

tt must be noted chat chase results apply to the

first nine weeks only. The problems identified

by the reports may have been corrected by now;

however, you should discuss the reports with your

Title / teachers co make certain chat your pro
gram is in compliance with che law. /a addition,

the Title I reading.supervisor assigned co your

school is available co discuss the results with you

and to provide any assistance which might be re
quired in halpint you ensure chat Your program
masts che requirements of the law.

Summary of Findings

The cable on che following page compares last year's and this year's

districrwide results for the first nine WOWS. The following summary

statements can be made:

1. About 902 of the magic number was served during the

first nine weeks of aeon Year.

2. A higher percentage of che students (502 vs. 392) were

served by a Title t teacher only.

3. About che same percentage of students were served by a

Title I aiaa only.

tze. The number of students scoring above the criterion who

were served has decreased dramatically from last year

(from 513 co 157).

5. About an equal-number of students were served in the

classroom as La the reading cancer.

6. The number of scudints scoring below che affective

criterion who ware not served has increased dramatically

(599 co 872). The increase is likel7 to be due to che

current emphasis on reducing che number of students

served by multiple programa. There was a very large

range, however, in che number of students skipped. The

number ranged from 4 CO 135 with an average of about 35.

M-3q
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79.23 Attachment M-7
(Page 3 of 7)

kk),

01-

rirst sine.weeKs
1978-79 1979-80

1. Number Served

2. Magic Number

3. lumber Served Sy...
Teacher Only
Aide Cnly
Soth Teacher and Aide

4. Number Served In...
Classroom Only
Rading Center Only
Both

5. Number Above
Criterion and Served

6. Number Below Iriterion
ind Not Served

4581

5148

1766 OM'
914 (20%)*

1901 (41%)'

1Pir

*VP

513

399

3962

4361

1982 (50%)*
707 (18%)*

1273 (32%)'

1853 (471)
1778 (45%)
331 ( 8%)

157

372

* Percent of total served.
Not available.

4 78
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(Page 4 of 7)

11

If you have any questions about the results, please feel free to call.

Approved: rIL
s or Evaluator for Compensatory Education Programs

.'

Approved: -1,17.772,4e,e ;177
Director, Office of Restarch And valuation

Approved:
Director, Elementary Education

OD:rrf

CC: XRUCC Reyna
Lee tawa
Oscar Cantu
Title t Reading Supervisors

M-41
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79.23

AUSTIN CIDEPENDENT SCHOOL DISTRICT
Office of Research and Evaluation

March 5, 1980

TO: Principals of Title I Schools

.FROM: David Doss

SUBJECT: Second Nina-Week Raporc

Attachment M-7
(Page 5 of 7)

(Report of
Findings

Enclosed ars cha nine-weak report summaries for tha second nine weeks. The

actachad page briefly describes tha reports. Thay tra similiar to chose

for the first nine-weeks: however, the report showing the programs serving

skipped students has been omitted. To have Lncluded the report would have

required updating the files of the other programs serving students in Title I

schools. That was not feasible.

If you have any question*, or feel that the reports ara in error, please

give me a call (458-1228).

Approved:

$Saoio Evaluator for Compensator? Oducacion Programa

Approved: ..........7.....2elei
r ctor of Offi a of Rases and Evaluation

Approved: 9.4...-CF det......41

Director of Elementary Education

OD:lfs

cc: Mauro Reyna
. Las Laws
Oscar Cantu
Title I Reading Coordinacors
Title I Teachers
Title I Instructional Aides

4 So



79.23 Attachment M-7
(Page 6 of 7)

AUSTIN =DEPENDENT SCHOOL OISTRItT
Office of Research and Evaluation

REPORT:FOR THE SECOND NINE-WEEKS

, 1. Title I Nine-Week Riaort Summary - Instructional Arrangement: This

report shows how many students were served by Titre./ at each grade

ih your school during che second nine weeks. It also shows the in-

structional arrangement; i.e., who served the students and where.

The results for the first and second nine weeks combined are also

rsported.

2. Concentration of Services Reoorts This report shows how well your

school ranked your students and provided services co chose with the

greatest needs. At each grade the "effective" eligibility criterion

was established. This was the score made by the highest scoring

Title I student, or the 40th percentile. Take, for example, a school

chat ranked its third graders by their achievement scbres and began

identifying their Title I students from the lowest scoring to the

highest scoring. tf, in identifying all of the students they could

serve at chat grade, they only reached the 30th percentile, then the

effective criterion for the third grade would be the 30th percautile.

The important information in this report is the number of studnni:s

below the eligibility criterion who were not served (students who

were skipped) and the number above the +Oth percentile who were served.

Large numbers of skipped students could represent a legal/fiscal

problem. Providing services co students Above the 40th percentile

does represent a legal/fiscal problem.

3. lialgats Without Test Scores: The new Title I legislation requires

that the schools have'a test score on each student regardless of

whether or not they might be eligible for Title I. The students listed

on this report did not have a test score at the end of the second

nine-weeks.

481
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1

AUSTIN iliDEPEIDENT SCHOOL DISTRICT
Office of Research and Evaluation

May 13, 1980

TO: Principals of Title I Schools

FROM: David Doss

SUBJECT: 'Third Nine-Week Report Summaries

Enclosed are the nine-week report summaries for.the third nine weeks.

The first report, Title I Nine-Week Re ort Smmmarv -Instructional Arrsn anent.

shows how many students were served by Title I at each ;rade in your school

during the third nine week. It also shows the instructional arrangement;

i.e., who served the students and where. The results for che first three

nine weeks ere also reported.

Tha Concentration of Services_30Port shows how well your school ranked students

and provided service, to :hoes with the greatest needs. At each ;rade the

"effective" eligibility criterion was established. This vas the score made

"by the highest scoring Title I students, or the 40th percentile. Take, for

example, a school that ranked its third graders by cheir achievement scores

and began identifying their Title I students Erma che.lowest scoring to

the highest scoring. If, in identifying all of the students they could serve

at that grade, they only reached che 30th percentile, than the. effeceivetricerion

for the third grade would be the 30th percentile. The Laportant information

in nhis report is the number of students below the eligibility criterion who

wars not served (students who were skipped) and the number above the 40th

percentile who were served. Large numbers of skipped students could represent

a Legalifiscalproblem. Providing services co students above che 40th percen-

tile does ripreagint a legal/fiscal preblem.

If you have any questions about the report, please call (458-L228).

Approved: 1atssAZD1dda_a4,C,4_
Sonia Evaluator for Compensatory Education Programs

Approved:

DD:kww

Director of Office of Reseerceand Svaluacion

cc: Mauro Reyna
Lae Laws
Oscar Cantu
Title I Reading Coordinators
Title I Teachers
Title I tnstructional Aides

4 8
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AUSTiN INDEPENDENT SCHOOL DISTRICT
OFFICE OF RESEARCH AND EVALUATION

TITLE 1.NINE-WEEK REPORT SUMMARY - INSTRUCTIONAL ARRANGEMENT

scuoms ALLISON .

FIRST THREE NINE WEEKS

PARTICIPANT NUMBER: 298 AUGUST 29, 1979 - MARCH 21, 1980

THE TABLES BELOW SHOW THE- INSTRUCTIONAL ARRANGEMENTIS1 USED TO SERVE TITLE f\STUDENTS AT THIS SCHOOL.
THE TERMS "TEACHER,' AND "AIDE" REFER TO TITLE I TEACHER AND TITLE I AIDE. "LAW' IS ANY LOCATI1N OUT-

; SIDE THE REGULAR CLASSROOM. "CLASS,' IS THE STUDENT'S REGULAR CLASSROOM. FOR EXAMPLE, THE TOP LEFT

CELL IN EACH TABLE SHOWS THE NUMRER OF STUDENTS SERVEQ IN THE LAB ONLY BY A TITLE 1 TEACHER.

KINDERGARTEN

TEACHER ONLY

LAB* CLASS*ROTH

13 f 0 I . 0 I

-.I.....

TOTAL

33

FIRST GRADE

LAB CLASS BOTH TOTAL.....
TEACHER ONILYIII0I0I1

SECOND1/0.1
TEACHER ONLY I

GRADE

LAB CLASS

39 I

B3TH

0 I 0 I...I...1
TOTAL

39 I

0I
AIDE ONLY 0 I 0 I 0 I 0 AIDE ONLY I of 01 olo AIDE ONLY I o I 0I 0I

-- -I -- --I
111 _Mb I

0$1
TEACHFR.E AIDE 0 I .0 I 0,111 0 TEACHER & AIDE I 24 I 0 I 37'1 61 TEACHER & AIDE I 0 I 0 I

I

0 I

--I ....- al
TOTAL 33 I 0 I O I 33 TOTAL I 75 I 0 I 31 I 62 TOTAL I 39 I 0 I 13 I 39 I

TEACHER EINIY

AIDE ONLY

TEACHER C AIOE

TOTAL

TEACHER ONLY

AIDE ONLY

MM. .....10101.....

THIRD GRADE

,LAR CLASS ROTH TOTAL

-----

WMma

SR

SR

O 1 01

O 1 0 o
5.-51

1

O I 0'1650
1 1

F1RCT mINF scHm.

4183
TFACIWR E Afff

LAa CLAS ROTH TOTAL

Rc

a

me ma

209

Mom. I ...
I 0 I I

I 4I*1 Ibs

2 1 41 I T12

TEACHER (PUY

AIDE ONLY

TEACHER & AIDE

TOTAL

FOURTH GRADE FIFTH GRADE

LAR CLASS BOTH TOTAL LA8 CLASS ROTH TOTALMMSOMMO.....

O 1 0 1 0 1 0
1 "" 1 ' "1 """""

O 1 0 1 ci 0

so 1 o 1 0+1- so
...1...../ 1

So I of Of SO

TEACHER ONLY

AIDE ONLY

TEACHER C AWE

TOTAL

23

0

0

23

o 1 0 1 23 1

1-----1
II OI LI

o I ii*1 II I

we.. f mom wenn I

1 1 11 I 35

SECOND VINE WEEKS--THIS SCHOOL THIRD NINE WEEKS. -- THIS SC1fl0C

LAB CLASS 80IH TOTAL LAB CLASS BOTH TOTAL

TEACHER 0TLY

AIDE ONLY

TEACHER t AIDE

inTAL

981 01Di 9R
O 1 o 1 o I

115 I D I 34*1 140
-I

713 I 0 I 14 I 74/

TEACHER ONLY

AIDE ONLY

TEACHER & AIOE

TOTAL

01 03

108 I 0 I 0 I 108I I

0 I o I 0 I 0

f MOM

151 I 0 I COI 151

259 I o I
0 ; 259

INCLUDES sEovICFS SOCU Ai PrING SERvED sr A TEACHER IN 1AR AND AN AIDE IN CLASS OR BEING SERVED 8Y A TEACHER

IN THr r.IASSRooi ANO AN AIIIF IN TUE LAA.
lAn ONIY; r/ASSnoou ONIY.

P.M
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AUSTIN INDEPENDENT SCHOOL DISTRICT /
OFFICE nF RESEARCH AND EVALUATION

TITLE I NINE-WEEK REPORT SuMMARY - INSTRUCT'DNAL ARRANGEMENT

SCHOOL: BECKER FIRST THREE NINE WEEKS

PARTICIPANT NUMBER: 325 AUGUST 29, 1979 - MARCH 219.1980

THE TABLES BELOW SHOW THE INSTRUCTIONAL ARRANGEMENTISI USED To SERVE TITLE I STUDENTS AT THIS SCHOOL.

THF TERMS mTEACHERN AND NAIDE REFER TO TITLE I TEACHER AND TITLE I AIDE. LABN IS ANY LOCATION OUT-

SIDE TUE REGULAR CLASSROOM. ',CLASP' IS THE STUDENT'S REGULAR CLASSROOM. FOR EXAMPLE, THE ToP LEFT

CELL IN EACH TABLE SHOWS THE NUMBER nF STUDENTS SERVED IN THE LAB ONLY BY A TITLE I TEACHER.

KINDERGARTEN

TEACHER ONLY

AIDE ONLY

TEACHER C AioF

TOTAL

THIRD

TEACHER ONLY

AIDE ONLY

TEACHER E AIDE

TOTAL

LAO+ CLASS+BOTH TOTAL

21 I 0 1 0 I 23
1

14 1 70 1 10 I 44
1

22 1 0 I 144,1 16
I. --

59 I 20 1 24 1 103.........

GR'ImE

LAB CLASS ROTH TOTAL

51 01 011/11r5

2 I 3 I 9 1 14
emeadommleam&MMWIWOOMeeml

22 1 0 1 01 22
. M.Rmovslmm

29 1 1 1 9 I 41

TEACHER OVLY

.AIDE ONLY

TEACHER & AIDE

TOTAL

TEACHER 04LY

AIDE ONLY

TEACHER E AIDE

TOTAL

FIRST

FOURTH

Weft..

1

1

1

1

GRADE

.LAB

19

9
emi an116.110

66

'LAB
=WmMae

1 1

5 I

21 1

27 I

CLASS BOTH

0 1 0 I

1----1
2 1 2 1

01101040144.M0.4.1

0 1 7*I

2 1 9 1

GRADE

CLASS BOTH

TOTAL

19

13

45

77

TOTAL
.11.1011..M

1

13

21

35

1

1

1

1

I

1

1

1

1

1

SECOND

01601....

TEACHER ONLY

AIDE ONLY

TEACHER & AIDE

TOTAL

GRADE

LAB 'CLASS

35 1 0

16

BOTH

1 0 1

I 0 I

1 0'1

1 0 1

ee-1191101110101.

BOTH
WiliMOOMMWM

1 0 1

I 20 1

1.----1
1 0411

1 20 !

TOTAL

35 1

0 1

0 1

35 1

16

0

51

TOTAL

9

29

16

54

1

I

I

0

16

CLASS

411..004.01.

FIFTH

linfmeiMmeMmisODIMOD

TEACHER ONLY

AIDE ONLY

TEACHER & AIDE

TOTAL

GRAOE

LAB

9 1

011.1MOMMIle

0 1 0 I

2 I 6 1

0 1 001
INOMOVelea I Mean ROM4. I

2 I 6 1

0

1

0

8 I

.....- .1

16 1

33 I 1

FIRST NINE WEEKSTHIS SC,001.

LAR CLASS WITH TOTAL

TEACHER ONLY

4BeiTDE ONLY

TEACHER & AIDE

TOTAL

I2R I 0 1 0 1 1213

R6 1 no 1 1 174

i 1 0 1 124,1
.0140000.w.01.1.0

217 1 RO I 20 1 317

emmiememmemmmelmelemftee

SECOND NINE WEEKSTHIS SCHOOL

LAS CLASS BOTH TOTAL

IIIMMWMWVEOfteed10.11mMoMMilme........M.e.,

THIRD NINE WEEKS THIS SCHOOL

LAB CLASS BOTH TOTAL

TEACHER 04LY 113 0
eta

0
=Nee= MI.

113
mg.00.11

TEACHER ONLY 120 1

emmeemeeimmomelommoseedimmea

0 I 0 I 120 I

95 1AIDE ONLY 76 49 1 3? AIDE ONLY 29 I 0 I 124 I

Ow ole OMNI ee . a t aaaI . -.1

TEACHER C AIDE 61 0 134' 74 TEACHER & AIDE 55 I 0 I 0s1 55 I

.1. .1 ....

TOTAL 250 49 70 319 TOTAL 270 I 29 1 0 1 299 1

* INCLUDES SERVICES SUCH AS BEING 'SERVE!) RY A TEACHER IN LAR AND AN AIDE IN CLASS OR BEING SERVED'BY A TEACHER

IN TOW CLASSRDDM_AND AN AIDF/1N THE LAR...e
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AUSTIN INDEPENDENT SCHOOL DISTRICT
OFFICE OF RESEARCH AND EVALUATION

TITLE I NINEWEEK REPORT SUMMARY INSTRUCTIONAL ARRANGEMENT

SCHOOL:' BLACKSHEAR
FIRST THREE NINE WEEKS

PARTICIPANT NUMBER: 236 AUGUST 29. 1919 MARCH 22, 1980

THE TABLES BELOW SHOW THE INSTRUCTIONAL ARRANGEMENTISI USED TO SERVE TITLE I STUDENTS AT THIS SCHOOlk

THE TERMS "TEACHER" AND "AIDE" REFER TO.TITLE I TEACHER AND TITLE I AIDE. "LAB" IS ANY LOCATION OU

SIDE TOE REGULAR CLASSROOM. "CLASS" IS THE STUDENT'S REGULAR CLASSROOM. FOR EXAMPLE, THE TOP LEFT

CELL IN EACH TABLE SHOWS THE NUMRER OF STUDENTS SERVED IN THE LAB ONLY BY A TITLE I TEACHER.

TEACHER ONLY

AIDE ONLY

TEACHER & AIDE

TOTAL

TEACHER ONLY

AIDE ONLY

TEACHER & AIDE

TOTAL

KINDEPWTEN FIRST GRADE SECOND dRAUE

LAtit CLASS4BOTH TOTAL
um MI

O 1 45 I 01451II
O 1 0 I 0 I 011 1
O I 0 I Osf o

O 1 45 I 0 1 45

THIRD GRADE

Ion

TEACHER WILY

AIDE ONLY

TEACHER C AIDE

.TOTAL

LAB CLASS ROTH TOTAL LAB CLASS BOTH TOTAL

MMOWIMMI0000 MMMMMM .0W...... MANWSAMONOMUOMIMIMMMWSMM.MMOW

O 1 751 01 75

O 1' 01 olo
I --

o I o 1 0*1 0
1.. (

O I 75 1 0 1 75

'FOURTH GRADE

.1011111101111

LAB CLASS BOTH TOTAL LAB CLASS BOTH TOTAL

as 0

0
01 AMIN, V..*

0

0

02110141111,11W. mmeseememmiammedummorre~

33 1 0 1 33 1 TEACHER 04LY 1 0 1 36 1 0 1 36

1 I'"'""'"'"1'"m""*"1

O 1 0 1 0 1 AIDE ONLY 1 01 of ofo
I- - -I-- --

O I 0*I o 1 TEACHER & AIDE 1 0 I 0 I 0.1 0

1 1 1
1

33 1 0 1 33 1 TOTAL 1 0 1 16 1 0 1 16

FIRST NTNE WEEKSTHIS SCHOOL

TEACHER ONIY

AIDE ONLY

TEACHER C AIDE

TOTAL

LAR *CLASS BOTH TOTAL

VI MI V.1.411

U.W.1110.4.41

210 1 0 I 230
1

O I 0 I 0

I-- c -1
O I 04,1 0

, 1

230 1 0 I 230

SECOND NINE WEEKSTHIS SCHOOL

LAB CLASS BOTH TOTAL

TEACHER 04LY 0 1 276 1 0 226

AIDE ONLY

TEACAER G AIOF

TOTAL

I 0 1 0
.1

o I
o I o*

. -4-----1

o 1 226 I 0

0
MM. Os

0

726

TEACHER ONLY

AIDE ONLY

.TEACHER E AIDE

TOTAL

TEACHER ONLY

AWE ONLY

TEACHER E AIDE

TOTAL

0
0011101.11

0

0
111141O

0

47 1 0 1 47

O 1 0 1 0

O 1 0811 0

47 I 0 1 47
MOMS WWWWWWOuniMMMOIDOPAND

FIFTH GRACIE

LAB CLASS BOTH TOTAL
.....MMUOMMMmaamm...00.0111MWOONIMMMim

o 1 21 1 0 1 21 1

.... -

o 1 DI o 1 DI
-

o I o I 0.1 o f

ness --I

o 1 21 1 o 1 21 I

limmemmowrommommelow.mmiumismomaftemmommo

THIRD NINE WEEKS THIS SCHOOL

TEACHER ONLY

AIM ONLY

TEACHER & AIDE

TOTAL

LAB CLASS BOTH TOTAL '
rt

....mmem.0.1140111.1M410sOmft. . W

O 1 224 1 0 1 224 19 2 11)

O 1 0 1 of 014-4 El
-1 -1 0

O 1 0 1 0.1 0 I mrt
I NJ

O I 224 1 0 I 224 1 cr' I

CQ

mcilmEs sFrIvicFs SUCO AS RFINr, SER1JFD BY A TEACHER IN LAB AND AN AIDE IN CLASS DR BEING'SFRVED BY A TEACHER

IN Mr CIASSRDDm AND AN AIDE IN flif LAB.

IAD ON1Y; rIASSPOO4 ON1Y.
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AUSTIN INDEPENDENT SCHOOL DI S TR IC T
OFF ICE OF RESEARCH AND EVAL UtiT TON

I TLF I NI NEWEEK Ri PORT SUMMARY INSTRUC T TONAL ARRANGE MENT

SC HIOL : BR E N T W000
FIRS T THREE NtNE WEEKS

PAR TIC! PANT NUMBER: 70 AUGUST 299 1979 . MARCH 21, 1980

THE T ABL ES BELOW SHOW THE ViSTRUCT IHNAL ARRANGEMENT! S) USED TO SERVE 1 I T LE I STUOENTS AT THIS SCIDOL.

THE TERMS "TEACHER" ANO "AIDE" REFER TO T I TL E I TEACHER AND TITLE I AIDE . "LAB" I S ANY LOCATION DUP.,

SIDE THE REGUL AR CLA SSROOM. "CLASS" 15 THE S TUDENT* S REGULAR Ct. ASSRODM. FOR EXAMPLE, THE TOP LEFT

CELL IN EACH T ARLE SHOWS THE NUMBER OF S TUDENTS SERVED IN THE LAB ONLY BY A T 1 TL E I TEACHER.,,

KI
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NDERGAR

AR+

TEN

CL ASS +BOTH

1010
YOTAL

TEACHER WILY
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1 1
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01 01
-- 1 1
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o

I
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1 1 1
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4144momm wham go am= M ....
0

0

0
114014111101.1011.
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NIB OIM011111010 INIMONUM110
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'"''"1"'"*"1"'1---1
0 1 11 1 at 11 1"1
0 f 0 I 01 0 1
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FOURTH GRADE F IF TH GRADE

LAB CL ASS BOTH TOTAL LAB CLASS BOTH TOTAL

Mva.m011.MtIMM010011 1.01.11. orMIIMI NM MOMS ......
0 O 1 01. 0

1
-.......ef

O 14 1 0 1 14
1

O 0 1 011 0
1
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0

0

0
44010.4.0m
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11 1 0 1 11

O 0* 1 0
mwm.memblmememares1.4

II I 0 I 11
11.1.010= _Me .fleaeaee NINIMON

Ci

SECOND NINE WEEKS--THIS SCHOOL THIRD NINE WEEKS THIS SCH349°

LAB CLASS ROTH TOTAL LAB CLASS ROTH TOTAL

T EACHER ONLY 1 0 1 0 1 0 I 0 TEACHER (MY
1 1 1 1

AIDE ONLY 1 0 1 11 1 0 1 71 AIDE ONLY
t I-- -I I
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I 1 1 1

I 01 At. I 0 ! rt I o I 71 TOTAL
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O 1 0
1

O 1 71
1

O 1

a I it

T EACHER ONLY

A IDE ONi Y
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TOT AL

aee NM OMNI 00. MOM. 011110 rt
O 1 0 1 0 1 0 1 ci! c.),

---1 1---1-----1
o i 68 I 0 I 68 1 m

-----I 1 1 I o o
O 1 0 1 0*1 0 1 l-^ rt

'='"'1 1 1"t NJ M
O 1 60 1 0 I 68 II..... 00
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it
INCLUDES SERVICES SIKH AS REING SERVED Br A TEACHER IN LAB ANO AN AIDE IN CLASS OR BEING SERVED BY A TEACHER

IN TUE CLAssonn4 Atm AN AIDE IN THE Lim.
4n CIA M 4
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AUST IN INDEPENDENT SCHOOL DISTRICT
OFF ICE OF RESEARCH AND EVALUATION

T I TLE I NINE-WEEK RE. PORT iUMNARY INSTRUC TIONAL ARRANGEMENT

SCHOOL : BROOK E F IRST THREE NINE WEEKS

PARTICIPANT NUMIER: 265 AUGUST 29. 1979 MARCH .21, 1980

THE T ARLES -IELDW SIKIW THE INSTRUCT TONAL ARRANGEMENT I SI USED TO SERVE T ITLE I S TUDENTS AT THIS SCHOOL.

THE TERMS "TEACHER" ANO "AMP REFER TO T I TLE I TEACHER AND T I TLE I AIDE. "LAII" I S ANY LGCAT /ON OUT..

SIDE THE REGULAR CLASSROOM. "CLASS" I S THE STUDENT' S REGULAR CLASSROOM. FOR EXAMPLE, THE TOP LEF T

CELL IN EACH T ABLE SHOWS THE NUMER OF S TUOENTS SERVED IN THE LAB ONLY BY A T I TLE I TEACHER.

KINDERGARTEN FIRST GRADE SECOND GRADE

T EAC HER ONLY

A IDE ONLY

T FACHER AIDE

T Of AL

THIRD

T EAC HER ONI Y

A IDE ONLY

TEACHER F. AIDE

ToTAL

L AB'

41
1111111SIMIM

GRADE

LAB

0

0
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CLAS5+ROTH TOT AL

2 I 0 1 2
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56 I 0s1 56

64 1 0 1 64

CLASS ROTH TOTAL

0 I 0 I n I

1
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0 1 0 1 0 1

.... ......1
I 1

0 I ?Os 31 1

-- I
I

0 1 20 1 31 1

TEACHER OILY

AIDE ONLY
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TOTAL
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AIDE ONLY

TEACHER C AIDE
I

TOTAL
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LAB CL ASS 80 TH.....miliMmemlidMINSMNIP

0 1 54 1 0
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011allftmeal1 mama= 'OSIOOMOMIA

0 1 0 1 0 4,

1100MelOmmi
1

0 I 54 I 0
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GRADE

LAB CLASS ROTH.....moomme.OmmemmoolINS.MallmiM
0 I 0 1 0

---- al
1

0 I 0 I 0

29 I n
I

0*

29 1 0 1 0

TOTAL

1 54
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1 0

I 0
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TOTAL
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TEACHER ONLY -

A IDE ONLY

TEACHER C AIDE

TOTAL
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AIDE ONLY

TEACHER C AEDE

TOT AL

olitMOMMIVSMWMWMOOMMWeeftwmmemms

F

LAB CLASS BOTH TOTAL

I 26 I I I 27 1
MIIPMMMIMMWOMNIII 1

01 01 01
WM SS .11 el ft O.M.4 1

0 1 0* 1 1 1

WM4, MO owl enses 1

26 I I I 28

.)

CLASS BOTH TOTAL

0

0

1

MMWWW011

1

IF TH GRADE

LAB41~MOMIN
0

0

0 I 0 I 0 I

0 I 0 I 0

-----I-----I 1

0 I I*1 23 I

eases ' WM OM .W1 SWIM m mmom1

0 1 1 1 23 I

22

22

FIRST NINE WFEKSTHIS

LAI CLASS Brim

sCDuni.

TOT AL

TEACHER ONLY Rh I 0 I Ih

AIDE OILY 3 I 0 I 3

TEACHER T. AIDF 59 47 1 7061 120
ws S 1 1

fnfAI 59 1U 1 20 1 209

. momfteMo2.011MoMOWSIMI.

SECOND MINE WEEKSTHI S SCHOOL THIRD NINE WEEKS -- THIS SCHOOL

TEACHER OILY

AIDE nrILV

TEACHER E AIDE

TOTAL

LAB CLASS BOTH TOTAL LAR CLASS 83TH TOTAL
:1 rt

1 1 55 I 0

1 1

0 I 39 I 0

74 I 16 1 0+

1-----1
75 I 110 I 0

56 I TEACHER ONLY

39 I AIDE ONLY

90 1 T FACHER C A IDE

1 RS 1 TOT AL

1 1 59 1 0 1 60 Oa Cu

0 1 47 1 0 1 47 %.$1

IT)

0 0
74 1 7 1 0*1 81 I-n rr

75 1 113 1 0 1 188 0% i........ ..... mmmommimme 0' 00

* INctilms SERVICES CUCH AS BE I NG SERVED mg A T EACHER IN LAB AND AN A IOE IN CLA SS OR BE I NG SERVED BY A TEACHER

IN Im EL ASSR014 AND AN AIDE IN THE LAB.
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-SCHOOL: BROWN

AUSTIN INDEPENDENT SCHOOL DISTRICT
OFF ICF OF RESEARCH AND EVALUATION

TITLE I NINE-MEEK RiPORT SUMMARY INSIRUCTIONAL ARRANGEMENT

FIRST THR NE WEEKS

PARTICIPANT NUMBERt 114 AUGUST 291 1979 - MAL at 1980

THE TABLES BELOW SHOW THE INSTRUCT IONAL ARRANGEMENT 1ST USED TO SERVE T IT LE I STUDENTS AT THIS SCHOOL.

THE TERMS "TEACHER" AND "AIDE" REFER TO T I TLE I TEACHER AND TI TIE I AIDE. "LAB" I S ANY LOCAT ION OUT-.

SIDE THE REGUL AR CLASSROOM. CLAssft is THE STUDENT' S REGULAR CLASSROOM. FOR EXAMpLE, THE TOP LEFT

CELL I N EACH TABLE SHOWS TIIE NUMBER OE S TUDENTS SERVED IN THE LAB ONLY BY A T I TLE I 'I,EACHER.

KT NOERGARTEN FIRST GRADE SECOND "GRADE

TEACHER ONLY

AIDE ONLY

TEACHER & AIDE
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1AR CLASS BOTH TOTAL LAB CLASS BOTH TOTAL LAB CLASS BOTH TOTAL

..... ...... seen_anne
OMWM WO.
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0 0 1

AIDE ONLY 0 I 0 I 0 1 0 I AIDE ONLY o 1 01 o 1 o 1 AIDE ONLY 0 1 0 1
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0 1
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A IDE ONLY

TEACHER c Ator

TOTAL

* INCLUDES
IN THE CLASSROOM

NINE WM(541-11115 SCHOOL

LAB CL ASS BOTH TOTAL
welOw...*
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1 --I-- 1

01 01 0 1 0
1 1

o I o 0*1 0

66 1 48 I 6 1 120

SERVICES SHCH AS BEING
ANm AN A IDE IN
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LAB CL ASS BOTH
..... MMODWOMMM.......WWWWWW.W.
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AIDE ONL Y 1 o 1 of o
1

1-----1
TEACHER & AIDE 1 0 I 0 I 0*

1
I WW1 OD

TOTAL 1 61 1 7B 1 0
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TOTAL
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1
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w
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I ,
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I 11611101100 I I

N.

57 1 0 1 123 1 cr
Go

A TEACHER
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SERVED BY A I FACHER IN LAB AND AN A IDE IN CLASS OR BE ING SERVED BY

!HE LAB.
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AUSTIN INDEPFNDENT SCHOOL DISTRICT
OFFICE OF RESEARCH AND EVALUATION

TITLE I NINE*WEEK REPORT SUMMARY * INSTRUCTIONAL ARRANGEMENT

VD

scHooL: CAMPBELL FIRST THREE NINE WEEKS
na
La

PARTICIPANT NUMBER: 240 AUGUST 29, 1979 * MARCH 21, 1980

TUE TABLES BELOW SHOW THE INSTRUCTIONAL ARRANGEMENTISI USED TO SERVE TITLE I STUDENTS AT THIS SCH3OL.

THE TERMS "TEACHER.' AND.AIOE" REFER TO TITLE I TEACHER AND IITLE1 AIDE. "LW IS ANY LOCATION OUT

sinE THE REGULAR CLASSROOM. "CLASS* IS THE STUDENT'S REGULAR CLASSROOM. FOR EXAMPLE, THE TOP LEFT

CELL IN EACH TABLE snows THE NUMBER OF STUDENTS SERVED IN THE LAB ONLY BY A TITLE I TEACHER.

KINOFRGARTEN

411,MWM011.0.1111iSaiift
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SECOND NINE WEEKS--THIS SCHOOL
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LAB CLASS ROTH TOTAL LAB CLASS BOTH TOTAL cos
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495 1HcLuDys srPsitcEs SUCII AS BFING SERVED BY A TEACHFR IN LAB AND A4 AIDE

IN I HF CLASSROOM AND AN A1DF IN THF LAB.

TAR WAY; rIASC9H14 oNty.
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-... .........-1 NJ M

721 T OT AL 1R4 I 37 0 I 221 ON I.... co......

IN CLASS OR BEING SERVED BY A TEACHER 49'
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AUSTINANDCOENDENT SCHOOL DISTRICT
OFFICE OF RESSARCH AND EVALUATION

TITLE I NINE-WEEK Pi:PORT SUMMARY - INSTRUCTIONAL ARRANGEMENT
10*

SCHOOL: DAWSON

PARTICIPANT NUMBER: 200

FIRST THREE NINE WEEKS

AUGUST 29, 1979 - MARCH 21, 1980

THE TABLES RELOw
SH0W-THE'INSTRUCTIONAL ARRANGEMENTCi1 USED TO SERVE ITLE I STUDENTS AT THIS SCH3OL.

THE TERMS "TEACHER" AND "AIDE" REFER TO TITLE 1 TEACHER APB) TITLE I AIOE. "LAB" IS ANY LOCATION OUT-

, stnE "THF REMITIR CLASSROOM. "CLASS" IS THE STU6ENTIS REGULAR CLASSROOM. FOR EXAMPLE, THE TOP LEFT

cELL,rN TACH TABLE SHOWS THE NUMBER OF STUDENTS SERVED IN THE LAB ONLY BrIA TITLE I TEACHER.
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I 0 I 30s1 38
25 I , 0 I 01 25

TEACHER & A1OF R TEACHER & AIDE 1 31 0 1 0.1 31 TEACHER C AIDE
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TOTAL
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TEACHER C AIDE,

TOTAL

0

0

0

202

202

410411. MOIMINPOWIIMINOIIM MOM

* INCLUDES SERVICES SUCH AS REING *SERVED By A TEACHER IN.I4R AND AN AIDE IN CLASS OR BEING S.ERVE0 BY A TEACHER.

IN THE CLAs5fronti AND AN AIDE IN THE LAB.

4 9 E



AUSTIN INDEPENDENT ICHOOL BIS TR IC T
OFF ICE OF RE SEAROIr AND EVALUAT ION

TITLE I NINE-WEEK REPORT SUMMARY + INSTRUCTIONAL ARRANGEMENT

SCHOOLs GOVAL LE FIRST THREE NINE WEEKS

PARTICIPANT NUMBERT 305 AUGUST 29. 1979 MARCH 21, 1980

THE T ARLES BELOW SHOW THE INSTRUCT TONAL ARRANGEMENT I S1 USED TO SERVE T ITLE I STUDENTS AT THIS SCHOOL.

THE TERMS "TEACHER" AND "AI OE* REFER TO T TL E I TE AC HER AND T I TL E I AIDE. "LAB" I S ANY LOCATI 3N OUT

IDE THE REGUL AR cL A ssRoom. "CLASS" 1 S THE STUDEN T° S REGULAR CL AS SPOON. FOR EXAMPLE, THE TOP L EF T

eELL 1P4 EACH TABL E smo Ws THE NUMBER OF S TUDEPT S SERVED I N THE LAB ONLY BY A T TLE I TEACHER.

K

TWHER ONLY

A IDE ,ONLY

.
I EACHER & A IDE

I (IT AL
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L AB" CLASS.BOTH TOT AL
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TH I RD GRADE FOURTH GRADE F IF TH GRADE
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T EACHER ONLY 11 1 0 1 0 1 31 TEACHER 04LY 0 1 0 1 0 1 0 T EACHER ONLY 0 1 0 1 0
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1 1... .
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1 1 1
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sa 111/SMO

TOT AL 31 I 9 1 16 I 56 TOTAL 0 1 39 1 2 I 41 TOT AL 39 I 0 1 39
MOOMM111110114WM.Vm.11=4181MM11.M.

.FIRST NINE WEEKS++THIS scion SECOND NINE WFEKS++THIS SCHOOL THIRD NINE WEEKS ++ TH I S SCH3OL

WACHER ONLY

A IDE ONL Y

TEACHER C AIDE

4 944141-

LAB CLASS Rom TOTAL L AB CL ASS ROTH TO TAL
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=
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INCLUDES SERVICES SUCH AS BEING SERVE() BY A TEACHER IN LAB AND AN AIDE IN CLASS OR BEING SERVED BY A TEACHER

IN-THE cfAss.lopm ANn AN AIDE IN THE LAB.
I Al 11141 Y: rt qt11
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AUSTIN INDEPENDENT scHnu DISTRICT

iC4
OFFICE OF RESEARCH ANO EVALUATION

TITLE I NINEWEEK RFPORT SUMMARY INSTRUCTIONAL ARRANGEMENT

SCHOOL: MAPLEWOOD FIRST THREE NINE WEEKS

PARTICIPANT NUMBER: 160 AUGUST 29, 1979 MARCH 21, 1980

THE TABLES BELOW SHOW THE INSTRUCTIONAL ARRANGEMENTISI USED TO SERVE TITLE I STUDENTS AT THIS scHgu.

THE TERMS "TEACHER" ANO "AIDE" REFER TO TITLE I TEACHER AND TITLE I AIDE. "LAB" IS ANY LOCATI3N OUT

SIDE THE REGULAR CLASSROOM. "CLASS" IS THE STUDENT'S REGULAR CLASSROOM. FOR EXAMPLE, THE TOP LEFT

CELL IN EACH TARLE sHnws THE NUMBER OF STUDENTS SERVED IN THE LAR ONLY BY A TITLE I TEACHER.

St

KINDERGARTEN

me

TEACHER ONLY

AIDE ONLY

TEACHER C AIDE

TOtAL

LAB' CLASS+BOTH TOTAL
le

01 01 01 0
- 1.....)

o 1 o 1 0 1 o

7 I 2 I 1E1*1 27

1
I.... I-

7 1 2 1 18 1 27

TEACHER 04LY

AIDE ONLY

TEACHER & AIDE

TOTAL

FIRST GRADE

LAB CLASS
Mismommilmi41.11M

0 1 0

BOTH.JDTAL

0 1 0

2 I 11

12*1 26

1

14 1 37

SECOND

.....5....Mm5WMftwommemmoww....mmomoome

TEACHER ONLY

AIDE ONLY

TEACHER & AIDE

TOTAL

GRADE

LAB CLASS BOTH TOTAL

0 1 0 1 0

0 1 0 1 0

0 I 01 17

0 1 0 1 17

10

0 1 9

14 1 0

14 1 9
01801.1.10WOM

.011011164

0ann
17

17
omormimoimmalMOMMOD.

THIRD GRADE FOURTH GRADE FIFTH GRADE

LAM CLASS BOTH TOTAL LAB CLASS ROTH TOTAL
.1110M01.1...MM

LAB CLASS ROTH TOTAL

4.00MOOMMOMOMmowe

1 1 1 3

.....
0

4~M....MeliNIOmsWMIWIMMenfteillMMOM

1
TEACHER ONLY 0 1 0 1 1

TEACHER ONLY 0 01 01 0 TEACHER 04LY 1 1

...I Oa Nee.
1

AIDE ONLY I) 0 1010 AIDE ONLY 1 0 1 0 O. 0 1 AIDE ONLY 0 1 0 1 0 1 0

1=1=.1. I... .1 1.....I.... 1

.TFACHER E AIDE I 0 I

1

6*1
1

24 TEACHER & AIDE 1 13 I n
1.... 1.

I. 14 1
TEACHER & AIDE

1

12 1

''"'1
2 1 5*1 19

I .

TOTAL 0 I 6 1 24 TOTAL 1 14 1 3 IR 1 TOTAL 13 I 2 1 5 1 20

FIRsT NINE WEEKSTHIS SCHOOL

01101111.101 1111 wow.. ..... mmmmommomommomommimmorowair

SECOND NINE WEEKSTHIS SCHOOL THIRD NINE WEEKS THIS SCH3OL

LAB CLASS sons TOTAL LAR CLASS BOTH TOTAL
emmeimmem.mdomMiwoMwommwerliam.ml

LAB CLASS 53TH TOTAL

5161 11 12
TEACHER ONLY 91 11 II 13 TEACHER OILY 13 3 1 0 16 TEACHER ONLy

I.. ..1 1
I--- -I

AIDE ONLY 01 el 01 g AIDE ONLY 0 10 1 1 13 AIDE ONLY 0 1 19 1 0 1 19

I.....I 1

TEACHER & MOE 94 I 70 I 2*1 106 TEACHER & AIDE 68 4 I 31* 103 TEACHER & AIDE 95 1 0 1 1 I 96

MOM---1
1

I.-- 1

.... miwwewalMialit

10141 94 1 31 I 3 1 127 TOTAL RI 17 1 34 13? TOTAL 1DO I 25 1 2 I 127

aftwmwows .m.41
SINOMOMMII.WWMOOMMINOWIMIMPOOMMM

INfLUDES SERVICES SUCH AS BEING SERVED BY A TEACHER IN LAR AND AN AIDE IN CLASS OR BEING SERVED BY A TEACHER

'IN THE cLAssanng AN'? AN AIDE IN THE LAB.
nil 1

PiJ M
0 m
00 0
M n

S.

r5 0 2.c
0 rt
1-t1



AUSTIN INDEPENDENT soma DISTRICT
Ie

OFFICE OF RESEARCH AND EVALUATION

TITLE 1 NINEWEEK REPORT SUMMARY INSTRUCTIONAL ARRANGEMENT

SCHOOLS MATHEWS FIRST THREE NINE WEEKS

PARTICIPANT NUMBER: 65 AUGUST 29, 1979 MARCH 21, 1980

THF, TABLFS BELOW SHOW THE INSTRUCTIONAL ARRANGEMENTIS) usEn TO SERVE TITLE I STUDENTS AT THIS SCHOOL.

THE TERMS *TEACHER* AND *AIDE* REFER TO TITLE I TEACHEA AND TITLE I AIDE. "LAB* IS ANY LOCATION OUT..

SIDE THE REGULAR CLASSROOM. "CLASS* IS THE STUDENT'S REGULAR CLASSROOM. FOR EXAMPLE, THE TOP LEFT .

CELL IN FACA,TABLE SHOWS THE NUMBER OF STUDENTS SERVED IN THE LAB ONLY BY A TITLE I TEACHER.

KINDERGARTEN

TEACHER ONLY

AIDE ONLY

TEACHER C AIDE

TOTAL

LAB* CLASS+BOTH

0 1 1 1 0 1

........-1 I I

0 1 3 1 0 1

1111101118..1

0 I 16 I I*1
.... 1

I 1

0 1 20 1 1 1

TOTAL

1 1

I

3 1

1

11 1

1

21 1

t.n
1111111104Mmet...........011.0.411.100001m

t.n

THIRD GRADE

LAB CLASS ROTH TOTAL

TEACHER ONLY 0 0 1 0 I 0

AIDE RNLI, 0- 0 1 0 1 0

1

TEACOER F. AIDE 4 0 1 104,1 14
-- 1 .. --I

TOTAt 4 0 1 10 1 14

FIRST NIME WEEKS11115 SCHOOr

LAR CLASS ROM TOTAL

TEACHER ONLY I I 0 1 I

MI .00 MO Me -OMB I
1

AIOE ONLY o 0 1 0
1

TEACHER F. AIDE 7 16 I 0*1 731
TOTAL ST 17 1 0 1 14

TEACHER MALY

AIDE ONLY
,

TEACHER C AIDE

TOTAL

TEACHER GUY

AIDE ONLY

TEACHER F. AIDE

TOTAL

FIRST GRADE SECOND GRADE

LAB CLASS ROTH TOTAL LAB CLASS BOTH TOTAL
aaaafla aananaaeaea OMONMMIM401111.0MMOOPOIMIMOMPOOMMW.

O 1 0 1 0 1 0
1 aaa I 1

O 1 1 1 0 1 1

MOOMmtl 1

3 1 0 1 10*1 13

3 1 II 10 1 14

TEACHER ONLY

AIDE ONLY

TEACHER & AIDE

TOTAL

O 1 0 1 0 1 0

O 1 0 1 0 1 0
I I -

5 I 0 I 11*1 P6

5 1 0 1 11 I 16
041.01MMINVOMMOOMMMIIMONNWIMMMMOIOMUSOID

FOURTH GRADE FIFTH GRADE

LAB CLASS BOTH TOTAL LAB CLASS BOTH TOTAL

1 I 0, 0 I 1

O f 01 0 1 0
1

O 1 0 1 114'1 n
--.1 al

1

1 1 0 1 LI 1 12

IMOOMMOWWWINIMMMOMMOIWOOMMIMMOMMONOmpm

TEACHER ONLY 1 01 01 010
AIDE ONLY 1 0101010

1....m.mmIOW.11.mmelemmOmmmilliMMOOm

TEACHER C AIDE 1 3 I 0 1 6*1 9

1 .1

TOTAL 1 3 I o 1 6 f 9aasSflaflafl

SECOND NINE WEEKS--THIS SCHOOL THIRD NINE WEEKS THTS SCHOOL

TEACHER WILY

AInE ONLY

TEACHER & AIDE

TOTAL

LAB CLASS Rom TOTAL LAB CLASS BOTH TOTAL
V.W.VegOMNSMOmmom

0

0

45
Oa .101.

9 I 0 I 9

1
IMMID

0 1 31 4R

1

17 1 3 I 65

TEACHB ONLY

AIDE

TEACHER AIDE

TOTAL

1 9 1 0 1 10
-- 1 ae fla

1 1 11 I 0 1 12

O 1 0 I 44*I 44
--.. I teteJ

1 20 1 44 1 66
...... ON Co

. ,

IpclunEs SERVICES SUCH AS BEING SFRVFn RY A TEACHER IN LAR AND AN AlnE IN CLASS nR BEING SERVED BY A TEACHER

5 0
IM THE cLAsspnilm AND AN Am IN THE LAB.

0 IAA (MY: rIAS;PPOM HNIY.

5 0



AUSTIN INDEPENDENT SCHOOL DISTRICT
OFFICE OF .RESEARCH ANQ EVALUATIUN

TITLE I NINE-WEEK REPORT SUMMARY - INSTRUCTIONAL ARRANGEMENT

13

SCHOOL: METZ
FIRST THREE NINE WEEKS

PARTICIPANT NUMBER: 270
AUGUST 29, 1919 - MARCH 21, 1980

THE TABLES tELow SHOW THF INSTRUCTIONAL ARRANGEMERTIS1 USE9 To SERVE TITLE.1 STUDENTS AT THIS SCHOOL.

THE TERMS *TEACHER* AND *AIDE"'REEER TO TITLE I TEACHER AND TITLE I AIDE. *LAB* IS ANY LOCATION OUT-

sinF THE REGULAR CLASSROOM. *CLASS* IS THE STUDENT'S REGULAR CLASSROOM. FOR EXAMPLE, THE TOP LEFT

CELL IN EACH TABLE sHnws THE NUMBER OE STUDENTS SERVED IN THE,LAB ONLY BY A TITLE I TEACHER.

KINDERGARTEN
FIRST GRADE

SECOND GRAOE

TEACHER ONLY

AIDE ONLY

TEACHER t AIDE

TOTAL

LAB' CLASS+BOTH
..... a re mar

0 1 0

0 1 15

"-- -1 .
0 1 0

TOTAL

1 0 1 0

1 0 1 35

1-"" -1"-"--
1 35*1 11

1 35 1 70

TEACHER ORLY

AIDE ONLY

TEACHER E AIDE

TOTAL

4MaMIIIIMMIORWMPONO

LAB

45
01.00.0

0

4

49

CLASS ROTH ToTAL
a

0 1 8 1 53

0 I o 1 0

0 1 15*1 19

0 1 23 1 72

TEACHER ONLY

AIDE ONLY

TEACHER t AIDE

TOTAL

LAB
aarraft

55

0

CLASS BOTH TOTAL
Maaaamadm

1 0 1 0 I 55 I

1. - .1 ...1 .- -1

I 0 I 0 I 0
.1 .. .1 ens 1

I 0 I 0*1 6 I

-.-. al.

6

61

1 35

.1 .1

1 0 I 0 I 61 I

OW- MOO
amaWararaaam ..41111 ON a 011111.MMOW1111111111101.1111110114011111.

THIRD GRADE
FOURTH GRADE

'FIFTH GRADE

LAM CLASS 80TH TOTAL LAB CLASS BOTH TOTAL LAB CLASS BOTH TOTAL
IliMMMmIMMa.101111wOMOOMOMMMOIMPO0111

----- amarrammaimammarmamaaawaa
1 25 1 0 1 0 25 I TEACHER ONLY 0 1 0 1 27 1

'TEACHER ONLY 38 1 0 1 0 1 38 TEACHER ORLY
27

1
1

arramair -1 - -

AIDE oNLy 0 1 0 1 01 0 AIDE ONLY 1 0 1 o 1 o 0 I AIDE ONLY 0 0 1 0 1 0 1

WOES--I..-- .1

11101101111.11110M -15_a I --1

TEACHER & AIDE It I 0 I 0'1 11 TEACHER & AIDE I 0 f 0 I 0' 0 I TEACHER E AIDE 0 0 1 0*1 0 1
%raw* a

27 0 1 0 1 27 I

To1m. 49 f 0 I 0 1 49 ToTAL 1 25 1 0 1 0 25 1 TOTAL
aa maamalwammammaaam

EIRST NINE WEEKSTHIS SCIML SECOND NINE WEEKSTHIS SCHOOL

LAR CLASS ROTH TOTAL LAB CLASS BOTH TOTAL

TEACHER ONLY 173 91 01187 TEACHER ORLY 191 1 0 1 0 1 193

1

AIDE ONLY o sR 1 0 f se AloE ONLY 1 42 1 0 1 42

141. ale,* ---- 1

TEACHER & ALOE 31 0 1 s*1 36 TEACHER & AIDE 15 1 0 1 24'1 to

1 1

TOTAL 204 47 1 5 1 276 TOTAL 212 1 42 1 24 1 278
11010.11011.11011.104.1.11.0.1.11MIIIIMOI.O.1.M

Maraamaa ..1.11411,MMM.M..a1WWWMIMM,410

THIRD NINE WEEKS -- THIS SCHOOL

TEACHER ONLY

AIDE ONLY

TEACHER C AIDE

TOTAL

LAB CLASS BoTH TOTAL
111111111411.11.1.= ---- rt

. t-t
TR6 0 1 0 1 186 10*
......, ........1......1 I IT) CI

0 44 1 0 1 44 I,_. rg.
IN) M0

0 I 350 40 10 rt

191 44 I 35 1 270 Iry
1

511
----- -----.----1.- pn

IC...

army

1

* INCLUDES SERVICFS SUCH AS BEING SERVED BY A TENCHER IN LAB AND AN AIDE IN CLASS OR BEING SERVED BY A TEACHER

IN THE CLASS5nOM AND AN AIDE IN THE LAB.



AUSTIN INDEPENDENT SCHOOL DIS IR ICY
OFF ICE OF RESEARCH AND EVALUATION

TI ILE I NINEWEEK RE PORT SUMMARY IA STRUC TIONAL ARRANGEMENT

SCHOOL : NORMAN FIRST THREE NINE WEEKS

PARTICIPANT NUMBER: 96 AUGUST 299 1979 MARCH 21, 1980

THE TABLES BELOW SHOW THE INSTRUCT 1-0NAL ARRANGEMENT( SI USED TO SERVE TITLE I STUDENTS AT THIS SCHOOL.
THE TERMS "TEACHER" AND "AIOE" REFER TO TITLE I TEACHER AND TI TLE I AIDE. "LAB" IS ANY LOCATION OUT
SIDE THE RFGUL AR CLASSROOM. "CLASS" IS THE STUDENT' S REGULAR CLASSROOM. FOR EXAMPLE, THE TOP LEFT
CELL IN EACH TABLE SHOWS THE NUMBER OF STUDENTS SERVED IN THE LAB ONLY BY A TI TLE I TEACHER.

KINDERGARTEN FIRST GRADE SECOND GRADE

X TOTAL

1

I FACHER ONLY

AIDE ONLY

TEACHER & AIDE

TOT !At

-TEACHER ONLY

AIDE ONLY

TEACHER & AIDE

WilOWOOMMO

LAB CLASSBOTH TOTAL LAB CLASS BOTH TOTAL

12 1 0 1 7 1 19

`"6"*"1;"--1 I
I 0 I 0 1 0

0 I 0 I 0*I 0
I

12 I 0 I 7 I 19

THIRD GRADE

LAI) CLASS BOTH TOTAL

II 1 0 I 0 1 13 I TEACHER ONLY

I 0 I 0 I 0 I AIOE ONLY

0 1 0*I 0 1 TEACHER & AIDE.. I
13 1 0 1 0 1 13 I TOTAL

TEACHER ONLY I 0 I 19 I 18 1 37 1 TEACHER ONLY
I......I......I 1 1

AIDE ONLY I 0 1 0 I 0 1 0 I AIDEONLY
1......1 1......1.----1

TEACHER & AIDE 1 o 1 0 I 0*I 0 I TEACHER C AI
1 . . . . . . 1

1
I O I I

TOTAL I 0 I 19 1 18 1 37 1 TOTAL

Watesmemeam

FOURTH GRADE

LAB CLASS BOTH TOTAL
commwommlommolollows ...... WW.4.1ft

10
.11 WON.

0

0

15 0 1 0 I 15

WWI

0 I 0 I 15

0 I 0 0

0 I 01 0

T EACHER ONL Y

A IDE ONLY

TEACHER & AIDE

TOT AL

OE

LAB CUSS BOTH TOTAL
IMMONIMMMIO.M.W.M.10UM

4

0
1,11.111111W10110

0

4

o I o

o I -0
ememoillmolmaimmm

0 I 0.

0 I 0
MARIWIN.mgiMM&MMMMWMMialsOMMOM

F IFTH GRADE

LAB CLASS BOTH TOTAL
INIMUNIMMMMONMONOMPONMMOONOWMWMaem

1 I 0 I 20 1 21 1

0 I 0 I 0 f 0 1

---I s.aaa -----I ----I
0 I o I os I 0 I

t I 0 I 20 I 21 I

4
IMIPM

0

0

4

5

F IRS I NINE WEEK STOI S

TEACHER ONLY

AIDE ONLY

TgACHER C AIDE

TOTAL

LAB CL ASS BOTH
1 mO

4, 1 57 1 0

nI 01 0

01 nl 0.

? I s 7 I 0

mmmowalMwommommemomememomememaimmemoMmem

VZI

t%4()

Vig

SCHOOL

TOTAL
sie

104
1110 .110

0
IMO O. MO

104

TEACHER ONLY

AIDE ONL Y

TEACHER F. AIDE

TOT AL

MINI/

53

0

0

53

49 1 0 I 102

0 I 0 1 0
I

0 I 041 0

40 I 0 I 102

SECOND NINE WEEKS--THI S SCHOOL

LAB CL ASS BOTH TOTAL

-0.0411.0.4-.DIMMANO

TEACHER ONLY

AIDE ONLY

T EACHFR E AIDE

TOT AL

THIRO NINE WEEKS THIS SCH301.

LAB CLASS BOTH TOTAL
IIMMOIMIIPSOESMOM.MOMMSOWIM

17 1 19 I T

0 I 0 1 0

0 I 0 1 0*
---1

77. 1 IA I 7
ow sinner ...... en.= alum =maw

102

0us.
0

mei. Ms

102

.-
"t1 rt

rt
0.)

(1) n
I-4

D

rt

IV I
CT CO

INCLUDES SERV ICES SIKH AS 9F ING SERVED RY A rEACHER IN I AB AND AN A IDE IN CLA SS OR BE ING SERVED 'DV A TEACHER

IN THE CI ASSROOM ANO AN A OF IN THE LAB.
AB r,I Y 1 CI ASSIOloM nm Y.

508
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AUSTIN INDEPENDENT SCHOOL DISTRICT
OFFICE OF RESEARCH AND EVALUATION

,

'TITLE I NINEWEEK REPORT SUMMARY INSTRUCTIONAL ARRANGEMENT

SCHOOL: OAK SPRINGS FIRST THREE WINE WEEKS

PARTICIPANT WHITER: 148 'AUGUST 29. 1979 MARCH 21, 1980

THE TABLES BELOW SHOW THE INSTRUCTIONAL ARRANGEMENTISI Hst"D Tn SrRvE TITLE I STUDENTS AT THIS SCHOOL.

THE TERMS TEACHER" AND "AIDE" REFER TO TITLE I TEACHER' ' ' 1TUE. "LAB" IS ANY LOCATION OUT+

SIDE THF REGULAR CLASSROOM. "CLASS".IS THE STUDENT'S P; FOR EXAMPLE, THE TOP LEFT

CELL IN EACH TABLE SHOWS THE 'NUMBER OF STUDENTS sERvFn IN tuf LA11 ONLY BY A TITLE I TEACHER.

KINDERGARTEN

att.

FIRST GRADE ' SECOND GRADE

dem

TEACHER ONLY

LARt CLASS.BOTH
abollato

0 I 0 1 0 I

TOTAL

0 TEACHER ONLY

LAB CLASS BOTH TOTAL
mWiolm.MOIROMMMOOMISOMMOOmONNIMMO

01 0 I 0 I 0-...1 Ir
TEACHER ONLY

LAB
=1.11111w_-11.111114111.MMINEMMINM.

0=1
CLASS ROTH

0 1 0 I

.....1.....1.....1

TOTAL

0 1

AIDE ONLY 0 I 0 I 0 I 0 AIDE ONLY 11 0 1 011 AIDE ONLY 0 0 1 0 1 0 1

1 1 1

TEACHER & AIDE
1

10 1 18*1 29 TEACHER & AIDE 17 I 18 1 2*1 37 TEACHER & AIDE 2 2 I 19*1 23 1

1
===== . 1 - -1 ..... .1

TOT AL 1 1 10 1 1g 1 29 TOTAL IR 1 18 1 2 1 38 TOTAL 2 2 1 19 I 23 1

THIRD GRADE

LAB CLASS ROTH TOTAL

TEACHER ONLY 0101 0 1

1

AIDE ONLY 01 01 0 1

1 1 1

TEACHER & AIDE 12 1 1 14.1 27 1

611111 0- 1 1

TOTAL I 2 1 1 14 1 27 11

TEACHER ONLY

AIDE ONLY

TEACHER & AIDE

TOTAL

mnipmmvammliammemoberMOSMalo MM.= ==== .1111=411SIMIMMIlmell111411.

FOURTH GRADE FIFTH GRADE

LAB CLASS BOTH TOTAL LAB CLASS BOTH TOTAL

01 01 01 0.1 TEACHER ONLY

O 1 01 0 1 01 AIDE ONLY
1

I

0 1 0 1 0.1 0 -1 TEACHER & AIDE

O 1 4*.r 0.r. 0 I TOTAL

5.11100.00mm.~.1045..wWmiMeOMMOMIlm

14111
0

0111110

1111100

========= Mt10......W..m10416 aa

FIRST NINF tor:KsTHIS

LAq CLASS BOTH

SEHDDL SECOND NINE wEEKS--THIS SCHOOL

TOTAL LAB CLAss 80TH TOTAL
Oak

MINIM OM. MINS

TEACHER ONLY 0 1 0 I 0 TEACHER May 0 1 0

1 1

AIOE ONLY 1 0 1011 AIDE ONLY 0 1 0
onl -

50.) TEACHER & AIDE
1410=1 OP OW

59 1

1

DI 104 TEACHER & ANDE 75
NM

1 0* 92
111.,

TOTAL 43 59 1 3 1 Ins TOTAL 75 17 1 0 92
mommliammoms Rai

O I 0 I 0
..111e.ftmImbaWileleMftft

O I 0 I 0

O I 0*I 0

O 1 0 I 0
....-..

THIRD NINE WEEKS THIS SCH3OL

LAB CLASS BDTH TOTAL7lag
... Ca=1001MMINI mwommAnuellIb

TEACHER ONLY

AIDE ONLY

TEACHER E AIDE

TOTAL

o 1 01 01 of" m

O I 0 1 o 1 o p-

19 1 60 1 0'1 79 p

19 1 60 1 0 1 79
MliaOMMVIOftWOMMIIMMOMftIMPOWWWWW.04n

INCLUDES SERVICES SUCH AS BEING SERVED BY A TEACHER IN LAB AND AN AIDE IN CLASS OR BEING SERVED BY A TEACHER

IN THF CLASSROOM AND AN AlnE IN THE LAB.



AUSTIN INDEPENDENT'SCHOOL DISTRICT
OFFICE OF RESEARCH AND EVALUATION

TITLE UNINEWEEK REPORT SUMMARY INSTRUCTIONAL ARRANGEMENT

SCHOOLS ORTEGA
FIRST THREE NINE REEKS

NJ

PARTICTPANT NUMBER: iso AUGUST 29, 1979 MARCH 21, 1980

THE TABLES BELOW sontt THE INSTRUCTIONAL ARRANGEMEMTIS1 USED TO SERVE TITLE 1 STUDENTS AT THIS SCHOOL..

THE.TERMS "TEACHER" ANO "AIDE" REFER TO TITLE I TEACHER AND TITLE I.AIDE. "LAB" IS ANY LOCATION OUT

SIDE THE REGULAR CLASSROOM. "CLASS" IS THE STUDENT'S REGULAR CLASSROOM. FOR EXAMPLE, THE 10P LtFT

CELL IN EACH TABLE SRNS THE NUMBER OF STUDENTS SERVED IN THE LAB ONLY BY A TITLE I TEACHER.

KINDERGARTEN EiRST GRADE SECOND GRAOE

TEACHER ONLY

AIDE ONLY

TEACHER F. AIDE

T OT AL

LAB. CLASS.110/H TOTAL

61 01 016
1 1 1 1

'1 1 15 1 3 1 19

0 1 0 1 71 7

....MI
7 1 15 1 In 32'

TEACHER IIILY

A IDE ONL Y

TEACHER E AIOE

TOTAL

4,AB

1 26

I o

1 1

1

1 27

CLASS ROTH TOTAL LAB
.....

1 TEACHER ONLY 1 71

I AIDE ONLY 1 0

1 TEACHER & AIDE I 2

I TOT AL 1 9

CLASS BOTH TOTAL

0 1 0 1 26

.01 01 0.....
1 .I

0 I 0*1 I

01 01. 7
remove I

1 0 1 0 1 0a... I
1 o 1 061 2

I 01 0 1 9

........ ..... ..... UM
PROMMISMMINMW MM.IIMOMMONIMM01.041111M

1/40

THIRD GRADE FOURTH GRAuE FIFTH GRADE

LAD CLASS BOTH TOTAL LAB CLASS BOTH TOTAL LAB CLASS BOTH TOTAL

....0.00MMOMMOOWMMNOftmaildwilOMMOMMMIO
MINIM.....MIIMMaMmfilIMIMMMOOWNI

o 1 o 1 UI
TEACHER ONLY 18 0 f 0 1 18. TEACHER 0JLY lb 0 1 0 1 16 TEACHER ONLY 1.7

.....
AIDE ONLY o I (3 1 o

_____ IMAPWMPSS

AI DE ONLY 0 1 0 1 0
wilM11111=a 1 0111.1.100

A1OE ONLY 0 01 o 1

0
T FISCHER & AIDE 0 0 I 001 0 TEACHER t AIDE 0 0+1 0 TEACHER & AIDE o 1 0*1 0 I

-- -1 I

T OT AL (ft 01 01 18 TOTAL lb 0 I 0 I 16 TOTAL 17 0 1 0 1 17 1

moWnro.... ..... Um.MMOOMWRImmmommomilftAm0.0ewe . .....

5

FIRST NINE NFEKS.T1IIS solo% SECOND NINE NEEKSTHIS SCHOOL THIRD NINE WEEKS THIS SCHOOL

AwER nNt Y

A I OF ONL Y

TEACIIFR I, A IDE

T 01 AI

(Al CLASS BOTH TOTAL
1

74 I 0 I 0 I 7)

0 1 to 1 IA
----1 1 1---

? I 0 1 1 1 9
1

Al 1 1f1 1 t I
Ipe,

IFACOF ost L

AIDE ONL Y

TEACIIER C AI DE

TOT AL

L AB CLASS BOTH TOT AL LAB CLASS BOTH TOTAL

76

0
.61. OW

oNNID

17

0

0

Ft

EA CHER ONL

A IDE ONLY

TEACHER C AIDE

TOTAL

76 1 0 1 0 1 76 10Q 0
a '

al

S I l 4 1 0 1 19
'" g

O 1 0 1 1" 1 1 1 E rrL

81 1 14 1 II 96 1 N I
CN CO

* maims SFRVICES SKIT AS BEING SERVED BY A TFACDFR IN LAq ANO AN AIDE IN CLASS oR BEING SERVED BY A TEACHER

IN T fif E.
AS SRMM AND AN A INF IN THE LAO.

I AR ()MY I fl AC SPfirni 091 V.
51:1



AUSTIN INDEPENDENT scum DISTRICT
OFFICE OF RESEARCH AND EVALUATION

TITLE I NINE...WEEK RSPORT SUMMARY INSTRUCTIONAL ARRANGEMENT

SCHOOL' PECAN SPRINGS FIRST THREE NINE WEEKS

PARTICIPANT NUMBERs 125 AUGUST 24, 1979 MARCH 21, 1980

THE TABLES BELOW snow THE INSTRUCTIONAL ARRANGEMENTISI USED TO SERVE TITLE I STUDENTS AT THIS SCHOOL.

THE TERMS "TEACHER" AND "MOE" REFER TO TITLE I TEACHER AND TITLE I AIDE. "LAB" IS ANY LOCATION OUT..

SIDE THE REGULAR CLASSROOM. "CLASS" IS THF STUDENT'S REGULAR CLASSROOM. FOR EXAMPLE, THE TOP LEFT

CELL IN EACH TABLE Sims THE NUMBER OF STUDENTS SERVED IN THE LAB ONLY BY A TITLE I TEACHER..

KINDERGARTEN

LAB* CLASSBOTH TOTAL

FIRST GRADE SECOND

LAB CLASS BOTH TOTALfiafl
GRADE

LAB CLASS ROTH TOTALMM
Of' 0 I 0 1 0 I

TEACHER ONLY 1 . 2 0 1 0 1 2 TEACHER 081.Y.' 2 0 1 2 1 4 TEACHER ONLY

1
.1 .. .1 11 .....1.....1.....1.....1

AIDE ONLY 1 3 I 1 6 1 .10 AIDE ONLY. 0 2 1 20 1 22 AIOE ONLY S 1 1 1 8 1 14 1

1...... I.... 1

/

TEACHER C AIDE n 0 1 0*1 0 TEACHER & AIDE' 2 0 I 0*, 2

I. ...I.....
TEACHER C AIDE 0 1 0 1 0*1 0 1

.1
.1

I I
... .1

TOTAL 5 1 1 6 I 12 TOTAL 4 2 I 22 1 28 TOTAL 5 I I 1 8 1 14 1

cn
C)

THIRD GRADE

LAB CLASS ROTH TOTAL

TEACHER ONLY 12 I 3 I o I
IS

1
1.....1

AIDE ONLY 8 1 I 1 0 1 9
I. . .1

TEACHER C AIDE 0 I 0 1 0*1 0
. .1

TOTAL 70 1 4 1 0 1 24

TEACHER WILY

AIDE ONLY

TEACHER C AIDE

TOTAL

11111.1111 ............ Mile 41111

FOURTH GRADE

LAB CLASS ROTH TOTAL........
1 0 I 15 1 22

a. 1 .1. .

9 1 0 1 0 I 9

oI o! ool

I4 I

mma
FIFTH GRADE

LAB CLASS BOTO TOTAL

TEACHER ONLY II 1 8 1 4 1 23

AIDE ONLY 4 0 1 0 1 4

TEACHER C AIDE 0 1 0 1 0*1 0

TOTAL IS 1 8 1 4 1 27w
I
a. J

FIRST

TFACOFR ONLY

AIDE ONLY

TEACHER & AIDE

TOTAL

NINE

tan

14 1

74 1

WI =1

DI

sn I

wFEws--THIs

CLASS ROTH

79 1 0 1

1 1

11 I 0
1

1

01 n'1

60 I 0 I

scHnnt.

TOTAL

63

55

118

sEcnNn

TEACHER may

AIDE ONLY

TEACHER C AIDE

TOT.AL

NINE

LAB

45

61
01111.IMI

106

WEEKS.--THIS SCHOOL

CLASS ROTH TOTAL

20 I 0 1 65

0 I 0 1 61
---.1

n I
04,1 o

-

20 I 0 1 126

THIRD NINE WEEKS 4.- THIS SCHOOL

LAB CLASS BOTH TOTAL

TEACHER ONLY

AIDE ONLY

TEACHER C AIDE

TOTAL

49 1 15 1 0 I 64 (TVA
.... .1.... .1 ....

36 20 1 0 1 56 IR;
aa-I. - -I - --.1 0
0 1 01 no! 0 Igr 514

_1 .1
I

4c

85 I 35 1 0 I 120 *do.O
* INCLUDES SERVICES SUCH AS BEING SERVED BY A TEACHER IN LAB AND AN AIDE IN CLASS nR BEING SERVED BY.41 TEACHER

IN THE ct4ssRoom 44o AN AIDF IN TOE LAB.
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AUSTIN INDEPENDENT SCHOOL DISTRICT
OFFICE OF RESEARCH AN9 EVALUATION '

TITLE I NINEWEFK REPORT SUMMARY INSTRUCTIONAL ARRANGEMENT

scHom: PLEASANT HILL FIRST THREE NINE WEEKS

PARTICIPANT NUMBERI 110 AUGUST 29, 1979 MARCH 219 1980

IS4

THE TABLES BELOW SHOW THE INSTRUCTIONAL ARRANGEMENTISI USED TO SERVE TITLE I.STUDENTS AT THIS SOT:TOL.

THE TERMS "TEACHER" AND "AIDE" REFER TO TITLE I TEACHER AND TITLE I AIDE. "LAB" tS ANY LOCATION OUT

S1DE THE REGULAR CLASSROOM. "CLASS" IS'THE STUOENTS REGULAR CLASSROOM. FOR EXAMPLE, THE TOP LEFT

CELL IN EACH TABLE SHOWS THE NUMBER OF STUDENTS SERVED IN THE LAB ONLY BY A TITLE I TEACHER.

KINOFRGARTEN

&J

TEACHER ONLY

AIDE ONLY

TEACHER & AIDE

I ITTAI.

LAB* CLASS+BOTH TOTAL

f 0 1 0 1 0

6 I 16 I 1 I- 23

FIRST

-TEACHER OVLY

AIDE ONLY

TEACHER & AIDE

TOTAL

GRADE

LAB CLASS ROTH TOTAL

16 I

16 I

3 1

15 1

2 I 10 1 4 I

2 1 14 I OA-
.....1.....1

0 I 3 1 01
1 .....1

A I 27 1 4 1

0 1 0 1 OA I 0111
6 I 16 I I I 23

THIRD GRADE

SECOND GRADE

LAB CLASS BOTH TOTAL

TEACHER ONLY 25 1 0125111
0AIDE ONLY 0 1 0 I 0

T EACHER & AIDE 0 0 I 0* I 0
1.. .

TOTAL 0 25 I 0 I 25

FOURTH GRADE FIFTH GRADE

LAB CLASS BOTH TOTAL LAB CLASS BOTH TOTAL LAB CLASS...... BOTH TOTAL

11 I 0 I 11 1

1

I 2 I

TEACHER ONLY
.....1

14 1

I

o 1

1-
14 TEACHER OVLY 0 I

TEACHER ONLY 2
aana

10 14

AIDE ONLY I I 14 I 2 1 I? AIDE ONLY 3 I 10 I 3 I 16 I AIDE ONLY 7 I 1 0 I a

1

.

TEACHER E AIDE 1 0*I 0 TEACHER C AIDE 0 I 0 1 0*1 0 I TEACHER & AtOE 0 5 I 0*I 5

.1 I-
1---I -1

TOTAL I I 28 I 2 I 31 TOTAL 3 1 2 t I 3 1 77 I TOT AL 9 16 1 2 1 27

....... MIN '

+ID

FIRST

TrACHFP ONiY

AIDE ONLY

TEACHER I Afof

MIA!

NINE WEEKS-THIS soma

IAB CLASS ROTH 7nrat
sob

1 61 I 0 1 65
1

12 1 53 1 0 1 65

- 1

0 I 1 1 nsI

I 1
1 --

14 I 11q I P 111.....

SECOND NINE WIEKS-THIS SCHOOL THIRD NINE WEEKS - THIS SCH3OL

LAR CLASS ROTH Inria Las CLASS BOTH TO'AL
ft

TEACHER WILY

AIDE ONLY

TEACHER E AIDE

TOTAL

7

13
4111.1 es

0

.....
61

52
11114.11.1

113

.......
0

0.....
0*

. .

6811
65

0

I I

41111

TEACHER ONLY

AIDE ONLY

TEACHER & AIDE

TOT AL

.....
10

24

63

49

0

112

NOM

01 73 km 0
tv

73 11-1E1

0 10 rt

146 !NJ!
CIN 00

p 1

1

0*1

0 1

0

34

5 Li
INCLUOrS SFRV1CFS SUCli AS RF1NG sfRym RV A TFACHFR IN LAR AND AN AIDE fN CLASS OR BEING SERVED BY A TEACHER

IN THE CLASSPOOM AND AN AIDE IN DIE LAB.

IAR trlAiSgOOM ON1Y.



AUSTIN INDEPENDENT SCHOOL DISTRICT
OFFICE OF RESEARCH AND EVALUATION

TITLE I NINE-WEEK RIFPORT SUMMARY - INSTRUCTIONAL ARRANGEMENT

.4

scmonL: REILLY FIRST THREE NINE WEEKS

PARTICIPANT NUMBER: 53 AUGUST 29. 1979 - MARCH 21, 190

TUE TABLES BELOW slum THE INSTRUCTIONAL ARRANGEMENTIS1 USED TO SERVE TITLE I STUDENTS AT THIS SCHOOL.

THE TERMS "TEACHER" AND "AIDE" REFER TO TITLE 1 TEACHER ANO TITLE I AIDE. "LAB" IS ANY LOCATION OUT-

SIDE THE REGULAR CLASSROOM. "CLASS" IS THE STUDENT'S REGULAR CLASSROOM. FOR EXAMPLE, THE TOP LEFT

CELL IN EACH TABLE SHOWS THE NUMBER OF STUDENTS SERVED IN THE LAB ONLY BY A TITLE I TEACHER.

KINDERGARTEN

TEACHER ONLY

Alto ONLY

TEACHER & AIDE

TOTAL

LAB'

0

0

0

0

CLASSOOTH

0 I 0 I

oI 0 1

0 I 0*I

TOTAL

0
-T-

o

0

0

TEACHER 04LY

AIOE ONLY

TEACHER & AIDE

TOTAL

FIRST GRADE

LAB CLASS BOTH TOTAL
molm,wasoOmmalm ...... MemOWIMMOOM

23 f 0 I 0 I 23

0 1 0 I 0 I 0

of of o

23 I 0 1 0 1 23

SECOND GRADE

LAB CLASS BOTH TOTAL

0 1 0 I 7

a, -us... -I - -1

0 I 0 I 0 1

TEACHER ONLY

AIDE ONLY

TEACHER C AIDE

TOTAL

ftwaNOWNWOMMMMORI11151MMOMMAMOOM

INIONIPS%

0
01101MOINII an

0
.111_1111.111

o I 081 0 1
- -1.- -.-1.-- - -1

o I o I 7 I
1

.1000001.111

0 1 0 1

NOMMOOMOMIWOMMO*MMOOMOOMMOONIOOMMM OMMOINUM11.06MMWOOMIMMOWOMOSOIDOOMOM.OWIO
aNIMPOOOM.M

THIRO GRADE FOURTH GRADE FIFTH GRADE

LAB CLASS BOTH TOTAL LAB CLASS BOTH TOTAL( LAB
01.1.1..1.031111SIMMIIMMIPM~011N

CLASS BOTH TOTAL

TEACHER ONLY RI 0 1 0 1 8 TEACHER 04LY
INEM11.111MMINBINO101.011 ...... MINIM

10 1 0 1 0
SOINIO elm= MM.

10 TEACHER ONLY 13 0 1 0 1 13

AIDE ONLY 0 1 0 1 o
-I- -. --I

o AIDE ONLY 0 1 0 1 0 0
anOMO

AIDE ONLY 0 0 1 0 1 0

0 0 1 Oil 0
TEACHER E AInE of of col o TEACHER & AIDE 0 1 0 I 0* 0 TEACHER & AIDE

1111.111
--.. -1

of of 0 1 0 1 13
TOTAL 81 TOTAL 10 I 0 I 0 10 TOTAL 13

immaIrmmmsmoommimmemftms 1/00111.10111111MOMOMMENINIII.M..1

FIRST

TEACHER ONLY

AIDE ONLY

TEACHER & AIDE

TOTAL

NINE WFFICS..,THIS scrum!.

LAR CLASS BOTH TOTAL

51 I 0 I 0 I 51

I-- -I
0 I o I o 1 oI
B I o o

WSW-.
51 10IBI 51

SECOND NINE WEEKS--THIS SCHOOL THIRD

LAB CLASS BOTH TOTAL ss 1NINE WEEKS -- THIS SCHDDL

LAB CLASS BOTH TOTAL.. .... ......0

52 1 0 1 0 1 52

"Dil
m

min nib

n.--

1-1 §
03 f35 1.8
0 rt
HI

N I
ON 00

TEACHER OILY

A InE ONLY

TEACHER & AIDE

TOTAL

------ _______
52 I

II

0 1

1

01

52 1

...........
0 I

0 11--
01

0 1

0

0

0*

0

52
.........

01=1,
0

52

lEACHER ONLY

AIDE ONLY

TEACHER & AIDE

TOTAL ..%,
.........-1 M.1110.14 01.10110.1. I MIIMINNI.

0 1 0 1 0 1 0.......1-----)...-1....
01 01 0.1 0

...a-I -----I ____
52 I 0 1 0 1 52

* INCLUDES SERVICES SUCH AS BEING SERVED BY A TEACHEP IN LAB AND AN AIDE IN CLASS OR BEING SERVED BY A TEACHER

IN TIIF CLASSROOM AND AN AIOE IN THE(LAB.
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AUSTIN INDEPENDENT° SCHOOL DISTRICT
OFFICE OF RESEARCH AND EVALUATION 4

TITLE I NINEWEEK REPORT SUMMARY INSTRUCTIONAL ARRANGEMENT

SCHOOL: RIOGFTOP FIRST THREE NINE WEEKS

PARTICIPANT NUMBER: 67 AUGUST 291 1979 MARCH 211 1980

THE TABLES BELOW SHOW THE INSTRUCTIONAL ARRANGEMENTIS1 USED TO SERVE TITLE I STUDENTS AT THIS SCHOOL.

THE TERMS "TEACHER" ANO "AIDE" REFER TO TITLE I TEACHER AND TITLE I AIDE. "LAB" IS ANY LOCATION OUT

siDE THF REGULAR CLASSROOM. "CLASS" TS THE STUDENT'S REGULAR CLASSROOM. FOR EXAMPLE, THE TOP LEFT

CELL IN EACH TABLE SHOWS THE NUMBER 0. STUDENTS SERVED IN THE LAB ONLY BY A TITLE I TEACHER.

KINDERGARTEN

LAB. CLASS*BOTH TOTAL

FIRST GRADE SECOND GRADE

LAB CLASS BOTH TOTAL
------

LAB CLASS BOTH TOTAL
1..011.141.AMMWOMOMONIMOMMIOPMMOMOMIAM

TEACHER ONLY

AIDE ONLY

TEACHER & AIDE

TOTAL

151 0 1 01
1-----1-----1

o 1 of 01
----- -

01 0 I 0*

15 I 0 I 0 I

tc

o

0

t5

TEACHER WILY

AIDE ONLY

TEACHER G AIDE

TOTAL

22

0

0

22

I

1

1

I

I

0

0

0

0

0
i _MOM

0

0*

0

22

0

0

22

TEACHER ONLY

AIOE ONLY

LEACHER & AIDE

TOTAL

13 I 0 I

of 01
- -

0 I

01
..1

04.1

of

-1 - .1 ..

o 1 o 1

13 I 01
MON.111,ft MMMMMMMMMM ImPMOMOMMOMOO1011

. THIRD

TEACHER ONLY

AIDE ONtv

TEACHER & AIDE

TOTAL

GRADE

LAB CLASS BOTH

9 1 0 1 01

Cl 0 1 0 1

I---' I
01 of 0.1

1- -

1 0 1 o

Tnt41.

9

0

o
-

(7

TEACHER PUY

AIDE ONLY

TEACHER C

TOTAL

FOURTH GRADE

LAB CLASS BOTH TOTAL

AIDEAIDE

_yammer.. N.

3
OMNI alb

0
*Imo alb

3

011nimnmeommaimum ma10.6.1...woomoo

0 I 0 I 3

--I

0 1 0 f 0

1
MO allow Mi.

0 f 0*1 0

f 0 I 3

TEACHER ONLY

AIDE ONLY

TEACHER &

TOTAL

FIRST NINE WEEKS.--.THIS soma SECOND NINE WEEKSTHIS SCHOOL

LAB clAss ROTH TOTAL LAB CIASS BOTH TOTAL
VO m...1 OW* MMM Om. 01 woman

TEACHER ONLY 55 0 I 0 f 55 TFACHFR DNILY 48 1 Cs I 0 4R

IMO 1

AIDE ONLY 0 0 1 0 1 0 AIDE ONLY 1 I 0 0

I- -1 ----
TEACHER F. AIOF 0 n f 0*1 0 TEACHER E AIOr o 1 I 0* 0

INN I.... 1
ampaol

TOTAL 55 0 1 o 1 55 TOTAL 411 I o AR
MOMMO.S ..... ...... mOMMO4.0.41..

m.16.1 Mo. 0161.1011Mft MINIM MMIIMOMM MMIUMWASM

FIFTH GRADE

LAB CLASS BOTH TOTAL
111111111..~./.41.111M1111161.51110.01.11001100.,

7 I 0
WW1 M. loll MOM

O 1 0
11101/1 .1m MOM

O I 0

71 0

O 1 7

NIVIIMIMM111011 Mt.= OM INS

O 1 0

0* I 0.....1..---
O I 7

wssimommo

THIRD NINE WEEKS THIS SCH3OL

TEACHER ONLY

AIDE ONLY

TEACHER & AIDE

TOTAL

n. )

LAB CLASS BOTH TOTAL o'N
'14 rt

56 1 0 1 0 1 St 09 0
-. --. 1

m n
0r

O I 0 0 1 0
kr; 0

O I 0 I O*1 0 0 r:

56 1 0 1 I 56 N) 1

cr% co

" INCIOOFC SERVICES SUCH AC RP1NG SERVED HY A TEACHER IN LA8 AND AN AIDE IN CLASS OR BEING SERVED BY A TEACHES

IN THE Cl ASCDOHM AND AN AIDE IN Tiff uta.

IAR WV: rIACCROOM nmr.

..... embmmbm

520



AUSTIN INDEPENDENI SCHOOL DISTRICT
OFFICE OF RESEARCH AND EVALUATION

TITLE I NINEWEEK WiPORT SUMMARY INSTRUCTIONAL ARRANGEMENT

qp

SCHOOL: ROSFOALE FIRST THREE NINE WEEKS
tsa

PARTICIPANT NUMBER: 60 AUGUST 29, 1979 MARCH 21. 1980

THE TABLES BELOW Sim THE INSTRUCTIONAL ARRANGEMENTISI USED TO SERVE TITLE I STUOENTS AT THIS SCHOOL.

THE TERMS "TEACHER" AND "AIDE" REFER TO.TITLE I TEACHER AND TITLE I AIDE. "LAB" IS ANY LOCATION OUT

siDE THE REGULAR CLASSROOM. "CLASS" IS THE STUDENT'S REGULAR CLASSROOM. FOR EXAMPLE, THE TOP LEFT

CELL IN EACH TABLE SHOWS THE NUMBER OF STUDENTS SERVED IN THE LAB ONLY BY A TITLE I TEACHER..

TEACHER ONLY

AIDE ONLY

TEACHER E AIDE

TOTAL

TEACHER ONLY

AIDE ONLY

TEACHER E AIDE

TOTAL

KINDERGARTEN

LABf CLASS7ROTH TOTAL
411.101411

O I 24 I 0 I 24
a__n fleaS

J

o 1 01 01 o
. .1 --1 .-

O 1 o 1 o'l o

1 1

O I 24 I 0 I 24
..m411 Wamammommommem.

THIRD GRADE

LAB CLASS 80TH

o 1 01 011 1 1

O I 0 I 0*I
.1 .1

19 I 0 I 0 I

FIRST GRADE SECOND GRADE

LAB CLASS ROTH TOTAL LAB CLASS BOTH TOTAL
Minex-M MOOMIOPOMOOMMODIMM4OOMMINWOOMOMMIO

TEACHER WILY 0 I 6 f 9 15 I TEACHER ONLY 0
111e

AIDE ONLY 0 I 0 I 0 0 I AIDE ONLY 0 0 I

1111
TEACHER & AIDE 0 I 0 I 0* 0 TEACHER & AIDE 0 0 I

.1 011011

TOTAL 0 I 6 I 9 15 TOTAL 0 5 I

MOSIOftraleMSOIWOmmOMMIO ..... .0.104.11M40.0

TOTAL

FOURTH GRADE

LAB CLASS BOTH TOTAL

10 TEACHER 04LY 10' 0 I 0 I 10

1.
0 AIDE ONLY 0 0 I 0 I 0

0 TEACHER I. AIDE

on.
0 I 00 00

.1

10 TOTAL 10 0 I 0 I 10

FIRST NINE WEEKS-4HIS

TEACHER ONLY

AIDE ONLY

TEACHER E AIDE

TOTAL

LAB CLASS BOTH
.1

23 I 34 I 6 I

o 1 o 1 o 1

--I

11 ol 0$1

1 14
I 14 1 6

MO111.0000011WOOMM ....... MMO1.000

SCHOOL

TOTAL
..r.

SECOND NINE WEEKS-THIS SCHOOL

LAB CLASS ROTH TOTAL4
TEACHER fray IA 45 I 3 666 1

1..

0 AIDE nNty 0 0 I 0 0

1 TEACHER E AIDE 0 f 0* 0
111.00111101111101.$0111.0. .11.

TOTAL In 45 I 3 66
Wow

T EACHER ONLY

AIDE ONLY

TEACHER & AIDE

TOTAL

MMOMWMWOMM.W.1.0,0041MOMMOMMONO111M

FIFTH GRADE

LAB CLASS BOTH TOTAL
memmoimmem.milinlimmeeiNftMOOMmimpas

3 I 5 I 0

O 1 0 I 0-.a '
O I 0 I 0*

...

3 I 5 I 0
ftwommosOmil ...... M110

THIRD NINF WEEKS - THIS SCHDOL

LAB CLASS BOTH TOTAL

TEACHER ONLY

AIDE ONLY

TEACHER & AIDE

TOTAL

a 0.0 am= ime1111 rt

15 35 f s 58 foQ 0
-1 -1 I.....I g.r)

o f of 01 of>2 e
- ----1-....1 1.....1 "

O 1 o 1 0'1 0 1 rt 52'
-1 -1 -.

CA 00 1°Z.15 35 I 8 I 5,1 I NJ 1-I
INCLUDES SERVICES SUCH AS BEING SERVED BY A TEACHER TN LAB AND AN AIDE IN CLASS OR BEING SERVED BY A TEACHER

IN THF CLAssAonN AND AN AIDE IN TIIE LAB.
r r I



AUSTIN INDEPENDENT SCHOOL DISTRICT
OFFICE OF RESEARCH ANO EVALUATION

TITLE I NINEvWEEK REPORT SUMMARY INSTRUCTIONAL ARRANGEMENT

scHooLt ROSEWOOD

PARTICIPANT NUMBER: 48

THE TABLES BELOW SHOW THE INSTRUCJIONAL ARRANGEMENTI
THE TERMS oTEACHERu AND AIDEN RP-fER TO TITLE I TEAC

SIDE THF REGULAR CLASSROOM. IS THE ATUDENT'
CELL IN EACH TABLE SHOWS THE NUMBER OF STUDENTS SERV

TEACHER ONLY

AIDE ONLY

TEACHER C AIDE

TOTAL
CN

KINDERGARTEN

LAB* CLASS*BOTH TOTAL

WIN

O 1 01 0 1 0

---1-----1
O 1 0 1 04,1 0

1
....--I

410

THIRD GRAnE

LAB CLASS 40111 TOTAL

TEACHER ONLY

AIDE ONLY

TEACHER E AIDE

TOTAL

O 1 0 1 0 1 0
1

O 1 0 1 0 1 0

1 1 1

O I 0 1 0*1 0
1

O 1 0 1 0 I 0

FIRST NINE WEEKS.-THIS SCHD0t

TEACHER ONLY

AIDE ONLY

TEACHER & AIDE

TOT Ai

5 2

LAB CIASS.BOTH TOTAL

TEACHER ONILY

AIDE ONLY

TEACHER & AIDE

TOTAL

TEACHER ONILY

AIDE ONLY

TEACHER E AIDE

TOTAL

FIRST THREE NINE WEEKS

AuGuST 29. 1979 - MARCH 21. 1980

SI USED TO SERVE TITLE I STUDENTS AT THIS SCHOOL.
HER AND TITLE I AIDE. "LAB" IS ANY LOCATION OUT-
S REGULAR CLASSROOM. FOR EXAMPLE, THE TOP LEFT
ED IN THE LAB ONLY BY A TITLE I TEACHER.

FIRST GRADE SECOND GRADE

LA8 CLASS BOTH TOTAL LAB CLASS MTN TOTALMM
O 1 0 1 0

O 1 0 1 0

O 1 0 1 o*

O 1 o 1 0

Own.

TEACHER ONLY

'AIDE ONLY

TEACHER C AIDE

TOTAL

FOURTH-GRADE FIFTH GRADE

6618

0 I 0 1 0
...a-

0 1 0 I 0

.0 1 0411 0

.0 1 o 1

LAB CLASS BOTH TOTAL LAB CLASS BOTH TOTAL

O of 0

1 1

O 1 0 1 0

1

32 I 0 1 0*

32 1 0 1 0

O 1 TEACHER ONLY

0 1 AIDE ONLY

32 1 TEACHER & AIDE

32 1 TOTALM......

O 0 1 o 1 0

o o 1 0 1 0

19 0 I 0.1 19
41001111811e

aWY 11
19 0 1 0 1 19..... ft,

SECOND NINE WEEKS......THIS SCHOOL THIRD NINE WEEKS THIS SCHOOL

TEACHFR OmLY

AIDE ONLY

TEACHER E AIDE

TOTAL

LAB CLASS ROTH TOTAL LAB CLASS BOTH TOTAL......

44

46
111

I 0

2 1 TEACHER ONLY

O 1 AIDE ONLY
1

44 1 TEACHER & AIDE

46 1 TOTAL

M
o 1 of oI o

1.- - --I -

o f of of 0

44 1 0 1 0'11 44

441 0 1 0 1 44

* INCLUDES SEDVICFS SUCH AS nFING SERVED BY A TEACHER IN LAB AND AN AIDE IN CLASS OA BEING SERVED BY A TEACHER

IN 1:(AssnnOm AND AN AIDE IN IHE LAB.
I Ali 1f: Cl/if .V/11(14 Mil Y.

524
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AUSTIN INDEPENDENT SCHOOL DISTRICT
OFFICE OF RESEARCH AND EVALUATION

TITLE I NINEWEEK REPORT SUMMARY INSTRUCTIONAL ARRANGEMENT

.4
Q)

SC HOOL ST. ELMO FIRST THREE NINE WEEKS

PARTICIPANT NUMBER: 213 AUGUST 29, 1979-.. MARCH 219 1980

THE VOLES num smnw THE INSTRUCTIONIL ARRANGEMENT( SI USED TO SERVE TITIE I STUDENTS AT THIS SCHOOL.

THE TERMS "TEACHER" AND "AIDE" REFER 10 TITLE I TEACHER AND TITLE I AIDE. "LAB" IS ANY LOCATION OUT

SIDE THE REGULAR CLASSROOM. "CLASS" S THE STUDENT' S REGULAR CLASSROO11, FOR EXAMPLE, THE TOP LEFT

CELL IN EACH TABLE SHOWS THE NUMBER O.: STUDENTS SERVED IN THE LAB ONLY BY A TITLE I TEACHER.

KINDERGARTEN

LAB., CLASS+BOTH TOTAL

FIRST GRADE SECOND GRADE

LAB CLASS BOTH TOTAL LAB CLASS BOTH TOTAL
MMIMMAMMMMIMMNOM MMOMMMMUFMMMIMMomommilMMIMMillOMM

TEACHER ONLY

\ AIOF ONLY

TEACHER L AIDE

X IOTAL

ol ol 01

0 1 44 1 0 1

1.....1

o 1 o 1 nol
al

1

0 1 44 1 0 1

o

44

44

TEACHER 04LY

AIDE ONLY

TEACHER & AIDE

TOTAL

o 1 o

o 1 53

0 1 0

1

0 1 53

0 I 0 1

aaaea 1

0 1 53 1

IMMIMMOMI IMMIMM MI

0'1 0 1

0 I 53 I..MIMMMMIM...........

THIRD GRADE FOURTH GRADE

LAB CLASS BOTH TOTAL LAB CL ASS BO TH TOTAL
MIMMIIMMAMMIMMI

1 TEACHER Om, 0 1 2TEACHER oNty 0 I
1

5 I 35 1 40 1 32 1 34 I

fiAl0F ONLY 0 1

1.
0 1 0 1

anes
0 1

1

ATDE..ONLY 0 1 0 1 0 I 0 I

TEACHER C AIDE 0 11 0 04.1

I...

0 1 TEACHER & AIDE 0 1 0 1 0o1 0 1

saaas 1.....1

TOT AL o 5 1 35 1 40/1 TOTAL 0 1 2 I 32 1 34 I

FIRST NINE wEEKS--.THIS SCHOOL

.....OMPUNIMMIMM

TEACHER ONLY

AIDE ONLY

TEACHER & AIDE

TOTAL

TEACHER ONLY

AIDE ONLY

TEACHER & AIDE

TOT AL

MDMINEMm

0
MIMMMom

MMIDMMIM

O 1 0

21 1 0

O 1 0*
.....1.....

21 1 0

0 I

21 1

IMIIDOINME

0
simaw-1

21 1

IMM4MMIMmaiMIMMMMIMMMIMMMMIMWSWWM

FIFTH GRADE

LAB CLAS S BOTH TOTAL
MMUMMIMMMMIMMIMMIMMUMMooMmMMOIMMIMM

0

0
SeMNIMMI

0

8 1 29 1 37 I
I --I -- ammml

O ! 0 1 c0 1

O 1 0'1 0 1

..

8 29 1 37 I

SECOND NINE wEEKSN.THIS SCHOOL THIRD NINE WEEKS THIS SCHOOL

TEACHER ONLY

AIDE nAmy

5
2 JACHER c AIDE

TOTAL

LAB CLASS 80IH TOTAL

0 I 98 1 0 I 98 1
lamMWlow OmMI 1

0 1 98 1 o 1 98 I
1.1i~Mmerl

0 I 0 1 ol o 1

MINIM MI IMMM ml
0 1 06 1 0 1 196 I

TEACHER OVLY

AIDE ONLY

TEACHER & AIDE

TOTAL

LA8
MINFINO

0 1

0 1

1

0 1

1

0 1

CLASS BOTH TOTAL

0 1 91 1 91

9/ 1 0 1 97
1

.
I 0*1 0

I I-
97 1 91 I 188

TEACHER ONLY

AIDE ONLY

TEACHER & AIDE

TOTAL
WO No mom ...

LAB CLASS BOTH TOTAL es, D;rt.---.......................... 0 fi
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AUST IN INDEPENDENT mum DISTR ICT
OFFICE OF RESEARCH AND EVALUAT I ON

T I TLE I NI NEWEEK RE PORT SUMMARY INSTRUC T TONAL ARRANGE MEN!

VD

SCHOOL SANCHEI Fi RS T THREE NINE WEEKS

O 1.4

PAR T IC I PANT NUMBER s 260 AUGUST 29. 1979 MARCH 21, 1980

THE TARL ES Rang sonw THE INSTRUCT IONAL ARRANGEMENT( S) USED TO SERVE T IT LE I STUDENTS AT THIS SCHOOL.

THE TERMS *TEACHER" AND "A IDE" REFER TO T I TLE 1 TEACHER A NO TITLE I AIDE . "LAB" I S ANY LOCAT I ON OUT

SI OE THE gR EGUL AR CLASSROOM.. mcLAsse I S THE STUDENT' S REGULAR CL ASSROOM. FOR EX AMPLE, THE TOP L EFT

CEL L IN EACH TABLE SHOWS THE NUMBER nF S TUDENTS SERVED IN TI1E LAB ONLY BY A TI TLE I TEACHER.
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0 1 74 1 0 1 74
........I ...... I a...al

0 1 0 1 0 1 0

T EA CHER,ONL V

AIDE ONLY

T EACHER C AIDE

TOT AL

L AB

0

0
fam.ftomell

0

CLA SS BOTH

1 43 1 0

1 0 1 0
I linnowelam

1 0 1 0*
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1
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I
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0
W 01111..11

0

164 I 0 I 164 I

1

21 01 7 I

54 I tel 56 I

77n I 1 1 271 I

L AR CL ASS RO TH TOTAL L AB CLASS BOTH TOTAL c..ir

a W.__ ............... -W re

TEACHER ONLY n I 2? I n I 202 TEACHER ONLY . 0 199 1 0 1
199 1 J10 W

I ... ... 1
I

--- I --- ! - ..-- ro n

AIDE ONL Y 0 1 0 1 0 1 0 A IOE ONLY 0 0 1 0 1 0 IN.) g.
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AUSTIN INDEPENDENT SCHOOL DISTRICT
OFFICE OF RESEARCH AND EVALUATION

TETLE I NINEWEEK REPORT SUMMARY - INSTRUCTIONAL ARRANGEMENT

SCHOOL: SIMS

PARTICIPANT NUMBER: 2.35

FIRST THREE NINE WEEKS

AUGUST 29, 1979 a. MARCH 21, 1980

THE TABLES BELOW SHOW THE INSTRUCTIONAL ARRANGEMENTTS) USED TO SERVE TITLE I STUDENTS AT THIS SCHOOL.

THE TERMS "TEACHER" AND "AIDE" REFER TO TITLE I TEACHER AND TITLE I AIDE. "LAB" IS ANY LOCATION OUT-,

SIDE THE REGULAR CLASSROOM. "CLASS" IS THE STUDENT'S REGULAR CLASSROOM. FOR EXAMPLE, THE TOP LEFT

CELL IN EACH TABLE SHOWS THE,NUMBER OF STUDENTS SERVED IN THE LAB ONLY BY A TITLE I TEACHER.

KINDERGARTEN
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AIDE ONLY

TEACHER 7. AIDE

1111 AL
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2
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THIRD GRADE FOURTH GRADE FIFTH GRADE
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* INCLUDES SERVICES SUCH AS BEING SERVED BY A TEACHER IN LAB AND AN AIDE IN CLASS OR BEING SERVED BY A TEACHER

IN TuE CLASSROOM AND AN AIDE IN THE LAB.
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AUSTIN INDEPENDENT SCHOOL DISTRICT
OFFICE. OF.R.ESEARCH ANU EVALUATION

X

4:1

TOETABLES
THE.TERMS
SITIO

CELL
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AIDE ONLY
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AUSTIN INDEPENDENT SCHOOL DISTRICT
OFFICE OF PESEARCH AND EVALUATION

TITLE I NINE-WEEK REPORT SUMMARY - INSTRUCTIONAL ARRANGEMENT

SCHOOL: TOTAL

PARTICIPANT NUMBER: 4355

0
FIRST THREE NINE WEEKS

AUGUST 29, 1979 - MARCH 21, 1980

THE TABLES BELOW SHOW THE INSTRUCTIONAL ARRANGEMENTISI USED TO SERVE TITLE I .STUDENTS AT THIS SCHOOL.

THE TERMS NTEACHERn AND "AIDE REFER TO TITLE f TEACHER AND TITLE I AIDE. ',LAB" IS ANy LOCATION OUT-

SIDE THE REGULAR CLASSROOM. liCLASSa IS THE STUDENT'S REGULAR CLASSROOM. FOR EXAMPLE, THE TOP LEFT

CELL IN EACH TABLE SHoWs THE NUMBER OF STUDENTS SERVED IN THE LAB ONLy By A TITLE I TEACHER..
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79.23

Instrument Description: Nonpublic and N6D Nine-Week Reports

Brief description of the instrument:

The Nonpublic and NO Nine-Week Reports W:re sent to each nonpublic school and
N&D institution with a Title I program. For N6D institutions the rosters were
used to indicate a) which students were served by Title I personnel, and b)
which schools or AISD Program were attended by those students. The nonpublic
schools recorded the names of Title I students and the types of service received
by those students (Math, Reading, or both).

To whom was the instrument administered?

Information was collected for each Title I student in a nonpublic school or
N&D Smatitutions.

Sow manv times was the instrument administered?

Three times; once at the end of the first three nine-week periods,

yhen was the instrument administered?

October, 1979; January, 1980; and March, 1980.

Where was the instrument administered?

The forms were sent by ORE to ,:he schools where they were completed and returned.

Who administercd the instrument?

The reports were completed by school staff.

What training did the administrators have?

Instructions for completing the reports were provided.

WAS the instrument administered_under standardized conditions:

No.

Were there oroblems with the instrument ot the administration that might
aifent the validity of the data?

None that are known.

Who developed the instrument?

Office of Research and Evaluation.

t4hac reliability and yelid4tv data are available ln the Lastmment?

None.

Are :here norm dace available for interorsting :he resul:s'

No.

N-2 3t;
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79.23

NONPUBLIC AND N&D NINE-WEEK REPORTS

Purpose

Information obtained from the Nonpublic and Neglected and Delinquent

(N&D) Nine-Week Reports was used to answer the following decision

and evaluation question f.rom the 1979-80 Title I Evaluation Design.

Decision Queston D2: How should Title I students be selected?

Evaluation Question D2-4: Did the students served by N&D

and nonpublic schools meet their respective eligibility

criteria?

Procedure

Reports were sent to nonpublic schools and to neglected and delinquent

(N&D) institutions for the first time this year, In the past these

N&D and nonpublic schools had completed their own evaluations.

A,cover memo, a form, and instructions for completion were sent to

each of the three nonpublic schools and to the five N&D institutions.

For a copy of the form and instructions, refer to Atta,:hments N-1 and

N-2.

Once the forms had been completed and returned to ORE, the evaluation

assistant processed them, .

The nonpublic forms were checked for the

numbers of children served, and the eligibility of t1,--Qe served, The

N&D forms were checked to see if all children served were enrolled in

some sort of AISD educational program,

Results

The nine-week reports for nonpublic schools and N&D institutions were

examined to see if students served by the schools had met their respective

.eligibility criteria. These criteria are listed below.

1. Nonpublic Schools: a) Students must reside in a Title I
attendance area; b) Students must score at or below the
40th percentile in the subject areas in which they are

served.

2. N&D Institutions: Students must either be enrolled in

an AISD instructional program or be provided with an
instructional program at the institution; i.e., there
must be an educational program for Title I to supplement.

N-3

53
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Figure N-1 summarizes the findings of the examination of the nonpublic
nine week reports. The figure shows that the eligibility criteria were
not always met by the nonpublic schools.

The reports from the N&D institutions were checked against A:IzI) records
to verify that students ierved were enrolled in an instructional program.

One N&D institution, Gardner House, did not complete a nine-week report
for the first or second nine weeks. They did not serve students the
first period, since they did not have a tutor. The institution cited
reasons of confidentiality for their refusal to complete the second
report. For the third nine weeks an arrangement was worked out so that
they could provide a report listing students by number (Student 1,
Student 2, etc.) instead of name as long as they maintained a corresponding
list of names at the campus. Under this arrangement the attendance of the
students in AISD could not be checked; however, most if not all Gardner
House residents are confined to the facility and) could not attend public
school.

Figure N-2 shows the results. The large increase in the number served
during the last nine weeks is due to the inclusion of the Gardner House
report for the first time. Most of the 162 students they served resided
in the institution for 10 or fewer days.

The results show that improvement was made in compliance with the
eligibility requirements b'Y both types of institutions as the year
progressed.
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Period

Total
Served

No. not Living

in Attendance Area

No. Above
40th %ile

Unduplicated
Total

% of

Total

Nine Weeks 97 23* 10** 28 29

2nd
Nine Weeks 93 3 3 3

3rd
Nine Weeks 100 4 4 4

* Includes students
Litt.

** Includes students

whose addresses could not be found in AISD Master Street

without any test scores.

Figure N-1. NUMBER AND PERCENTAGE OF NONPUBLIC STUDFNTS NOT MEETING TITLE I
ELIGIBILITY CRITERIA BY NINE WEEKS.

Period
Total Not in

Served Instructional Program

1st
Nine Weeks 53

2nd
Nine Weeks 66

3rd
Nine Weeks 100

8

1

0

Percent of Total
Not Served

15

2

0

Figure N-2. NUMBER OF PERCENTAGE OF N&D PARTICIPANTS
NOT MEETING THE ELIGIBILITY CRITERION.



0

79.23

AUSTIN INDEPENDENT SCHOOL DISTRICT
Office of Research and Evaluation

October 17, 1979

f

TO: Noupttblic School Principals
40.14

FROM: David Doss, Title I Evaluator

SUBJECT: Title I Nine-Week Report for Nonpublic Schools

Attachment W-1
(Page 1 of 3)

In the past, nonpublic schools served by Title I have completed their own

annual evaluation reports. The recent Title I legislation has placed
increased emphasis the comparability between Title I programs on public
and nonpublic campuses. In order to monitor that comparability more
closely, ORE will do the evaluations this year using information provided
by 'the schools.

The most important information in an evaluation is knowing which students

were served by the program and what their test scores were. The attached

report is designed to provide ORE with that information. Please complete
the report following the enclosed instructions, and return it to ORE by
November 2nd.

If you have any questions, please feel free to call (458-1228).

Approved:

Approved:
Direc or of Office o

DD:lfs

A;Z4
Seniokj Evaluator for Compensatory Education Programs

cc: Lee Laws
Allis Langaon

ese h and Evaluation
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AUSTIN INDEPENDENT SCHOOL DISTRICT
Office of Research and Evaluation

TITLE I. NINE-WEEK REPORT FOR NONPUBLIC SCHOOLS

Attachment N-1
(Page 2 of 3)

INSTRUCTIONS

The purpose of the Nine-Week Report is to provide ORE and the Department

of Developmental Prtgrams with information about the services being

provided by Title I to students in nonpublic schocls. Please provide the

information described below for each student who received Title I services

at your school:
0

Name: List the students served by the Title I Program at your school.

Pliise do not use nicknames.

Address: Home address of-the student, street and number. Include city

37iTaint resides outside Austin.

Grade: Current grade placement of the student.
0

Pretest: This section refers to the est which will be used to measure-

the achievement objective at your school. If a student has not Peen

pretested, attach a note to that effect. For each student provide the

following:

a. Test: Name of the test, level, and form.

b. Score: The student's percentile score.

c. Date: The date the test was given.

Selection Test: The selection test is the one used to determine the

student's eligibility for Title I services.

It may be the same as the pretest. If it is, write "Same" in the column.

Otherwise, provide the test 'name, form, and level; the student's score;

and the date.

Title I Instruction: Indicate the sub:;ect area(s) in which each student

received Title I instructional services. If the student was served in

reading or math only, place a check in the proper column. If the student

was served in both reading and math, check both columns.

Return the completed forms to the following address:

David Doss
AISD
6100 Guadalupe, Box 79
Austin, Texas 78752
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AUSTIN INDEPENDENT SCHOOL DISTRICT
\\ Office of Research and Evaluation

October 17, 1979

TO: Superintendents of N&D Institutions

FROM: David Doss, Title I Evaluator

SUBJECT: Title I Nine-Week Report for N&D Institutions

Attachment N-2
(Page 1 of 3)

In the past, N&D institutions participating in the Title I Program have

completed their own annual evaluation reports. This year, however, ORE

will be doing the evaluations. In order to do that, we need some in-
formation from you about whom you are serving with your Title I program.

Please complete the enclosed report and return it to ORE by November 2nd.

If you have any questions, please feel free to call (438-1228).

Approved:

Approved:

DD:lfs

Senkyi Evaluator for ompensatory Education Programs

/
_ /

tor of Office of Rese

cc: Lee Laws
Allie Langdon

oh and Evaluation
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AUSTIN INDEPENDENT SCHOOL DISTRICT
Office of Research and Evaluation

TITLE I NINE-WEEK REPORT FOR N&D INSTITUTIONS

INSTRUCTIONS

Attachment N-2
,(Page 2 of 3)

The purpose of the Nine-Week Report is to provide ORE and the Department
of Developmental Programs with information about the services being
provided by Title I to students in N&D institutions.

Please provide the information described below for each student who
receives Title I. services at your home.

Name: List the names of all students served by Title I at your institution
TFErl August 29th through October 26th. Please do not use nicknames.

Enter?: If the student entered Title I services during the nine-week
period, check this column. All students will have a check in this column
for the first nine-weeks.

Exit?: If the student exited Title I service during the nine-weeks, check

MTcolumn.

AISD School or Institutional Pro_ram: If the student attends an AISD
so-how, write the school's name in this column. If the student is not
attending public school, use the codes below to show the kind of ed-
ucational program serving the student.

1 = Institutional Basic Education Program: A program in reading,
writing, math, etc. offered at the institution.

2 - Institutional Vocational Education Prog m: A vocational
aircation program offered at the instit ions.

3 = Institutional Special Education Progrjd An instructional
program offered at the institution t students with handicaps
or special educational needs.

4 = No Program: The student is not served by an educational program.

5 . Other: If the student is served by an educational program that
described above, use this code and provide a brief des-

cription of the program.

Return the completed form to the following address:

David Doss
AISO
6100 Guadalupe, Box 79
Austin, Texas 78752

51
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Of f ce of Reeser ch and Eva lust ion

Title I Ni ne-week Report for FOLD I ns t t ut ions (1979-80)
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Nine We eks

Name

AISD School or
Institutional Program*

kiD

1

2

3

= Institutional Basic Education Program

= Institutional Vocational Education Program

= Institutional Special Education Program

4 = No Program
5 = Other (Specify) 547



79.23

ESEA Title I

Appendix 0

EXTENDED DAY ATTENDANCE FORM



a

Instrument Description: Extended Day Attendance Form

3rief description of the instrument:

rhe instrument lists the names, grades, and attendance of students in tne Extended
Day Program at Sanchez Elementary school.

To whom was he instrument administered?

Information was collected for each Extended Day student.

low many times was the instrument administered?

Five times, once at the end of each of the first five six-weeks periods.

When was the instrument administered?

October, 1979; November, 1979; January, 1980; February, 1980; and April, 1980.

Where was this instrument admieistered?

ORE sent the attendance forms to Sanchez's Extended Day teachers where they were
completed and returned.

Who administered the instrument?

The forms were completed by the Extended Day staff. (teachers or aides)

',that training did the administrators have?

Instructions for completing the attendance forms were provided by the Office
of Research and Evaluation.

Was che instrument administered under standardized conditions?

Wers there problems with ths inscrmment or the administration that might
affect the validity of the dace

Nene that are known.

Tho develooed che instrument?

Office of Research and Evaluation.

*what reliabilitY and YaliditY data are available on :he inscrvmenc!

None.

1

Asa :here norm data available for ter:vat4 :he :asul:s?

No.

0-2 51)
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EXTENDED DAY ATTENDANCE FORM a

Purpose

Information collected with the Extended Day Attendance Forms was used in
answering the following decision and evaluation questions from the
Title I Evaluation Design.

Decision Question D5: Should the Title I Extended Day Component
be continued, expanded, or revised? If so, how?

Evaluation Question D5-3: How cost effective was the
Extended Day Component compared with the regular Title I
program at Sanchez?

Evaluation Question D5-5: Were the students served by
the Extended Day Component also served by Title I
teachers and/or aides during the regular school day?

The Extended Day Attendance Form was also used in partial fulfillment of
requirements for Information Need 16.

Information Need 16: How many students participated in each Title I
component by grade, sex, and ethnicity?

Procedure

At the end of each of the first five six-week periods, one.of the Extended
Day teachers at Sanchez was sent the Extended Day Attendance Form (Attachment
0-1) and instructions for completing it. At the end of the first six weeks
the teacher was asked to fill out the form completely. At the end of
subsequent six week periods the form was sent to the teacher with the
previously frovided information typed on. All she was asked to do was to
update enrollment information and add the days present and absent.

At the end of the school year, the information was coded and keypunched,
so that the roster could be merged with the Title I master file.

Results

Evaluation Question D5-3: How cost effective was the Extended Day Component
compared with the regular Title I program at Sanchez?

55
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Figure 0-1 shows the average number of students served during each reporting

period (six weeks for Extended Day, nine weeks for the regular Title I

Program) for the two programs at Sanchez. Dividing the cost of the two

programs by the number of students served, shows that the Extended Day

Program cost slightly more than the regular Title I Program. Figure 0-2

provides a breakdown of the total costs used in these analyses.

Evaluation Question D5-5: Were the students served by the Extended Day
Component also served by Title I teachers and/or aides during the regular

school day?

The students served in the Extended Day Program were supposed to be Title I

*Eligible students who were not being served in the regular Title I program

at Sanchez. Figure 0-3 shows that 19 of the 43 Extended Day participants
show some evidence of overlap between the two programs.

What stands out most in Figure 0-3 is the spotty participation by many

students. Only 15 students were served during all six weeks.

Information Need 116: How many students participated in each Title I

Component by grade, sex, and ethnicity?

Figure 0-4 provides a breakdown of the Extended Day participants by

grade, sex, and ethnicity.
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Component

Average Number of Cost per

Students Served per Each Cost of Student

Six or Nine Week Period Component Served

Regular Title I
Reading 231 $111,337.00 $481.00

Title I Extended
Day 25.8 $ 13,840.00 $536.00

Figure 0-1. COST PE't STUDENT FOR TITLE I PROGRAM

Category
Expenditures

Extended,Day Regular Title I

Salaries, FICA, and
Teacher Retirement $13,840 $109,818

Reproduction 0 24

Supplies 0 1,495

Total $13,840 $111,337

Figure 0-2. BREAKDOWN OF EXPENDITURES FOR TITLE I PROGRAMS AT

SANCHEZ ELEMENTARY,
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Number of Days in Extended Service by Regular Title I

ocucienu

Grade No.

vay rrogram Dv 4_ix weeics rrogram oy,Nine-weeicv,

1st 2ndi 3rd 4thL 5th 1st 2nd 3rd

K 1 24 24 26 07 26 0 0 0

2 17 25 1 1 1

3 23 26 31 22 28 0 0 1

4 17 23 22 0 0 0

5 17 21 22 0 0 0

6 22 0 .0 0

7 17 25 31 21 28 0 0 0

,

\\

8 08 21 28 11 17 0 0 0

1 .9 07 22 21 17 24 0 1 0

\ 10 07 23 23 16 24 0 1 1

\ 11 04 0 1 0

12 03 0 1 1

13 24 26 27 12 22 . 0 1 1

\ 14 16 20 26 21 28 0 1 . 0

\ 15 23 16 0 0 0

2 16 04 U 0 0

17 04 0 0 0

18 01 1 1 1

19 23 26 31 24 28 0 0 0

20 14 0 0 0

21 04 25 05 1 1 1

3 j22 19 14 17 18 18 1 1 0

23 24 24 26 25 24 1 0 0

24 28 0 0 0

25 04 14 1 1 1

26 14 1 1 0

27 24 24 26 27 23 1 1 0

28 16 23 30 26 29 0 0 0

29 14 0 0 0

,

4 30 04 04 0 0 0

31 24 24 26 24 23 0 0 0

32 23 16 1 0 0

5 33 20 15 27 0 1 0

34 20 30 27 29 0 0 0

35 24 24 29 23 0 0 1

36 04 03 1 1 1

37 17 09 0 1 1

38 16 10 0 1 1

39 04 03 0 1 1

40 16 23 17 1-,., 1 1

41 07 0 1 0

42 20 22 25 18 23 0 1 0

43 14 21 0 0 0

1 = Served; 0 = Not Served.
Figure 0-3. ATTENDANCE RESULTS FOR EXTENDED DAY COMPONENT.

0-6
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Boys Girls

Mexican Anglo & Mexican Anglo &

Grade Black American Other Black American Other Total

4 4 8

1 1 3 1 2 7

2 2 1 2 1 6

3 5 3 8

4 1 1 1 3

5 1 2 7 1 11

Total 3 17 2 19 .2 43

Figure 0-4. BREAKDOWN OF EXTENDED DAY PARTICIPANTS BY GRADE, SEX,
AND ETHNICITY.
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AUSTIN INDEPENDENT SCHOOL DISTRICT
Office of Research an4 Evaluation

October 5, 1979 ,

TO: Vicki Castellanos

PROM: David Doss, Title I Evaluator

SUBJECT: List of Extended Day Participants

Attachment 0-1

(?age 1 of 3)

As part of the evaluation of the Title I Extended Daytomponent, we
need to know who the participants are 'and how frequently they. attend

Extended Day classes. Please provide the information requested on the
form for each student who was enrolled in the Extended Day class on your
campus at least one day during the'first elementary six-week period which

ends October 10, 1979. In completing the form use the following conventions:

a. list students' names with the last name first

b. do not use nicknames
c. code ethnicity according to these definitions

1 = American Indian - A person having origins in any of
the orignial peoples of North America.

2 = Asian or Pacific Islander - A person having origins
in any of the original peoples of the Far East,
Southeast Asia, or Japan, Korea, the Philippine
Islands, and Samoa.

3 = Black, not of Hispanic Origin - A person having origins
in any of Ehe black racial groups.

4 = Hispanic - A person of Mexican, Puerto Rican, Cuban,
Central or South American, or other Spanish Culture
or origin, regardless of race.

5 = White, not of Hispanic Origin - A person having origins
in any of the original people of Europe, North Africa,
the Middle East, or the Indian subcontinent.

d. Days absent and days present refer to Extended Day class.

Please return the completed form to the address below by October 15.

Kim Walker-Wheatley
Administration Building, Box 79

r-,
0-8
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Attachment 0-1
(Page 2 of 3)

.If you have any questions, please feel free to call me at 458-1228.

Approved:

Approved:

DD:lfs

Encicsure

---5427-1"111;:Seni Evaluator or Compensatory Education Programs

Dir ctor of Office o Research and Evaluation

cc: Lee Laws
Oscar Cantu
Andrew Guerrero-

.



79.23

Teacher:

School:

EXTENDED DAY ATTENDANCE FORM

Six Weeks:

Attachment 0-1
(Page 3 of 3)

Name
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PAC RECOADS
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Instrument Description: Parent Advisory Council Records

13rief descriotion of the Instrument:

The parent advisory council records included districtwide and local PAC attendance
forms, and agendas. The information was gathered ac PAC meetings.

A,

To whom was the instrument administered?

Person attending PAC meetings filled in the attendance forms: agendas concerned
those meetings.

How many times was,:he instrument administered?

Once at each PAC meeting.

'When was the instrument administered?

During PAC meetings.

Miere was :he instrument adr:Aniscered?

At sites of PAC meetings.

Ao administered the instrument?

Community representatives or other local campus contact persons were responsible:
a) for seeing that parents signed attendance forms: and b) for sending in an
agenda for each meeting.

'That training did the administrators have?

The needed information was discussed with community representatives and local
campus concact persons at a meeting early in the scnool year.

as :he instrument administered under standardized conditions?

No.

Were there orobiems '41th !he thstrt:ment or the administration :hat mi;ht
affect :he validitY of the data!

No.

ho develosed :he instrument?

Departlent -)f Developmental Programa ant: office of eirL nd Evaluatin.

Vhac rqliatility snd are AYilajle on :'71e Ins:r=en:'
None.

Are there Cats. availtl.e f'.7r n%erorec:nz !he rlau::s'

P-2

W6113M1310 0.11,111.11111GML-mMIIIIIMItt

el7 ft.
e),it
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PARENTS ADVISORY COUNCIL RECORDS

Purpose

Information obtained from the Parent Advisory Council (PAC) Records,
which included the Local and Districtwide PAC Attendance Forms and Agendas,

was used to answer the following decision and evaluation questions from the

1979-80 Title I Evaluation Design.

Decision Question D6: Should the Title I Parental Involvement
Component be continued, expanded, or revised? If so, how?

Evaluation Question D6-1: Were the objectives of the
Parental Involvement Component met? The objectives

were:

1) At least two parent training sessions for
Districtwide PAC members, apart from or in
conjunction with the Districtwide PAC
meetings, will be held during the 1979-80
school year.

2). At least one parent from each Title I
school will be trained.

3) A minimum of three staff development sessions
or meetings will be held by the Title IiTitle I

Migrant Parental Involvement Specialist for
, community representatives and/or campus
parental invplvement contact persons.

4) At least two parent training sessions apart
from or in conjunction with Local PAC meetings,
will be held on Title I campuses during the
1979-80 school year.

5) At least 10 parents will be trained on each
campus.

Evaluation Question D6-2: Did attendance at Districtwide
and Local PAC meetings improve over the 1979-80 school year?

Evaluation Question D6-3: Did representatives of the non-
public schools. attend Pistrictwide PAC meetings?

Evaluation Question D6-4: How many Districtwide and Local
PAC meetings were held between July 1, 1979. and April 30, 1980.

Evaluation Question D6-5: Was parent training provided in
the areas most frequently requested by the Title. I parents?

5611
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The PAC records were also used in partial fulfillment of t4e requirements

for Information Need 18.
A

Information Need 18: Did the Title I program meet its objectives?

Procedure

The legislation creating Title I requires that each part cipating school

within a project must eZect at leasf eight persons to se ve as the school's

Title I Parent Advisory Council (PAC). In order to monit r the establishment
of PAC's, several kinds of records were collected by Title I Evaluation.
Attachments P-1 through P-3 and the paragraphs belaw describe these
documents.

The first form, the Basic PAC Information ForM, was developed by ORE with

the advice of Title I staff. It was sent to principals of Title I schools

by the Title I/Migrant Parental Involvement Specialist. The forms were
developed to provide documentation that PAC's had been established at each

school. They were completed by the school, signed by the principal, and
returned to the Parental Involvement Office.

At each local PAC meeting and/or parent training session, participating
parents, guests, and staff members were asked to sign an attendance roster.

Each school had a community representative or parental involvement contact

person appointed by the principal. It was their responsibility to see
that all participants signed the sheets. They were also responsible for
seeing*that copies of the attendance forms, the meeting agenda, and minutes

were sent to the Title I Parental Involvement Specialist.

At the diatrictwide level, the Title I/Migrant Parental Involvement Specialist

was responsible for getting copies of the meeting agendas and minutes and

for collectiag parent signatures.

Periodically the information gathered by the Title I Parental Involvement

Specialist was sent ot ORE. Those records formed the bases for this

appendix. During the week of May 19th, a Title I evaluation assistant pre-
pared a list of PAC records received by that time. She provided the list

to the Title I Parental Involvement Specialist with the request that any
additional records be forwarded to ORE by May 26th. This appendix reports

on all material received through May 28th. The Title I Parental Involvement

Specialist indicated to the project evaluator that additional meetings were

held; however, some campus coatact persons did not send in complete records.

The number of meetings and the number of parents in attendance was tallied
by hand. The meeting agendas and miwutes were examined to determine which
were PAC meetings and which were parent training sessions or both. Attach-
ments P-1 and P-3 are copies of memos which set out the definitions used
to distinguish between the types of meetings. Those definitions are ambig-

uous. In addition, the signatures of the parents ofteu do not reproduce
well, making unduplicated counts difficult to obtain reliably. For these
reasoqs, the results reported in this appendix are probably not as reliable
as those found in other parts of this report.

P-4
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Results

The results will be discussed in terms of the relevant evaluation questions.

Evaluation Question D6-1: Were the objectives of the Parental Involvement

Component met? These objectives were:

At least two parent training sessions for Districtwide
PAC members, apart from or in conjunction with the
Districtwide PAC meetiags, will be held during the

1979-80 school year.

At least one parent from each Title I school will be
trained.

A, minimum of three staff development sessions or meet-
ings will be held by the Title I/Title I Migrant Parental
Involvement Specialist for community representatives and/

or campus parental involvement contact persons.

Atleast two parent training sessions apart from or in
conjunction with Local PAC meetings, will be held on
Title I campuses during the 1979-80 school year.

At least 10 parents will be trained on each campus.

Accordin to copies of meeting minutes and agendas received by ORE prior

to MaiA9th, seven Districtwide PAC meetings were held at which parents

rec ved training. Moreover, two Districtwide PAC Workshops were held.

The first objective was met. However, the 'second objective of training

one parent frum each school was not met. Four of the 25 Title I schools

did not have anyone in attendance. Altogether 77 parents (unduplicated

count) attended training sessions (see Figure P-4.

The objective concerning the staff development sessions for community

representatives and/or campus contact persons was met. The three sessions

were held in August, September, and March of the 1979-80 school year with

a total of 26 (unduplicated) community representatives and campus contact

persons attending. Figure P-2 shows haw many campus contact persons and

community representatives attended each session. The total given is an

(unduplicated) count across all sessions. While three sessions were held,

only one provided training for a significant number of persons.

The third objective, that each
sessions, was not met. Figure
two.parent.training sessions.

Neither was the objective that

met. Again, two campuses fell

campus would hold two parent training
P-3 shows that two campuses had fewer than

10 parents would be trained on each campus
short of the required number.

P-5
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The presence of a.Title I community representative on the campus (Brown, Oak
Springs, Ortega, and Rosedale) did not seem to contribute greatly to the
number of training sessions held or the number of parents trained. On the
average the schools with community representatives held 3.25 meetings and
trained 21.5 parents, while on the other 21 campuses, an average of 3.14
meetings were held and 22.4 parents were trained.

Evaluation Question D6-2: Did attendance at Districtwide and Local PAC
meetings improve over the 1978-79 school year?

The total attendance for 1979-80 at Districtwide PAC meetings dropped
from the total attendance for 1978-79. As Figure P-4 illustrates, the
number of PAC repkesentatives in attendance at the meetings dropped, while
attendance by other persons increased slightly.

The attendance at Local PAC meetings cannot be compared with the attend-
ance for 1978-79 at Local PAC meetings. The 1978-79. records were no longer

readily available in ORE, and a similar breakdown and comparison was not possible.

Evaluation Question D6-3: Did representatives of nonpublic schools attend

Districtwide PAC meetings?

Representatives of nonpublic schools attended Districtwide PAC meetings.
Figure P-5 shows how many representatives from nonpublic schools with
Title I programs were present at each meeting.

Evaluation Question D6-4: How many Districtwide and Local PAC meetings were
held between July 1, 1979, and April 30, 1980?

Basic PAC Information Forms returned to ORE showed that 24 of the 25

schools elected PAC officers. A total of 75 local PAC meetings were held

between the above dates.

In addition to the Local PAC meetings, eight Districtwide meetings were

held during the same period (see Figure P-5).

Figure P-6 shows the months and locations of the local meetings. A large

number of meetings were held in October and November. After that, the

frequency decreased. The total number of local PAC meetings (75) decreased
slightly from last year.when 84 meetings were held.
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NUMBER OF PARENTS
SCHOOL RECEIVING TRAINING

Allison . 5

Becker 1

Blackshear 7

Brooke 4

Brown 5

Brentwood 0

Campbell 1

Dawson 6

Govalle 3

Maplewood 3

Mathews 0

Metz 5

Norman 4

Oak Springs 2

Ortega 1

Pecan Springs 2

Pleasant Hill 1

Reilly 0

Ridgetop 0

Rosedale 4

Rosewood 1

St. Elmo 2

Sanchez 2

Sims 2

Zevala 1

Other or Unknown 15

TOTAL 77

Figure P-1. PARENTS RECEIVING TRAINING AT
DISTRICTWIDE PAC MEETINGS OR
WORKSHOPS;

P-7
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STAFF DEVELOPMENT DATES
PE SONS Au ust 15 Se tember 4 March 25 TOTAL

Community RepresentatiVes 0 0 4 4

Campus Contact Persons 3 19 1 22

Figure P-2. ATTENDANCE AT PAC STAFF DEVELOPMENT SESSIONS

-----,..7

SCHOOL

NUMBER OF
TRAINING SESSIONS

NUMBER OF
PARENTS TRAINED

Allison 4 13

Becker 2 9

Blackshear 4 14

Brooke, 3 12

Brown 4 17

Brentwood 3 14

Campbell 2 14

Dawson 3 41

Govalle 5 36

Maplewood 3 15

Mathews 1 2

Metz 7 56

Norman 4 16

Oak Springs 3 19

Ortega 2 30

Pecan Springs 2 15

Pleasant Hill 3 41

Reilly 1 11

Ridgetop 2 23

Rosedale 4 20

Rosewood 3 10

Sanchez 4 11

Sims 3 28

St. Elmo 4 53

Zavala 3 33

TOTAL 79 553

Figure P-3. NUMBER OF TRAINING SESSIONS AND
PARENTS.TRAINED.

tio
P-8

4.



, 79.23

PAC OTHER
YEAR REPRESENTATIVES PARENTS STAFF GUESTS TOTAL

78-79 109 33 152 17. 311

79-80 54 36 158 20 268

Figure P-4. BREAKDOWN AND COMPARISON OF ATTENDANCE
AT DISTRICTWIDE PAC MEETINGS.

DATE

NUMBER OF
NONPUBLIC

REPRESENTATIVES

TOTAL NUMBER OF
PARENTS ATTENDING

PERCENTAGE
OF TOTAL

August 0 2 0

September 0 7 0

October 1 24 4

November 1 18 6

January 1 34 3

February 0 4 0

March 2 13 15

April 0 7 0

Figure P-5. NUMBER OF NONPUBLIC REPRESENTATIVES IN ATTENDANCE
AT DISTRICTWIDE PAC MEETING.
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SCHOOL Sept. Oct. Nov. Dec. Jan. Feb. Mar. Apr. TOTAL

Allison 2 X X 4

Becker X 1

Blackshear X X X X X 5

Brooke X X - X
i

3

Brown X X 2

Brentwood X X X 3

Campbell X X 2

Dawson X X X 3

Govalle X X X X 4

Maplewood X X X 3

Mathews X 1

Metz X X X X X X 6

Norman :
X X X X 4

Oak Springs X X X 3

Ortega X X 2

Pecan Springs. X X 2

Pleasant Hill X X X 3

Reilly, X 1

Ridgetop X X 2

Rosedale X X X 3

Rosewood , X --.. X X
..

3

Sanchez X ", X X X 4

Sims X \ X X 3

St. Elmo X X X X 4

Zavala X X X X 4

TOTAL 6 22 19 3 9 8 4 4 75

Figure P-6. MONTHS AND LOCATIONS OF PAC MEETINGS.
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AUSTIN INDEPENDENT SCHOOL DISTRICT
Office of Research and Evaluation

August 16, 1979

TO: Lee Laws and Alicia Talamantez

FROM David Doss

SUBJECT: Parental Involvement

This memo is to share vpith you my understanding of the issues we agreed

upon at our meeting last week. If you disagree with anything below,

let me know. Otherwise the procedures, definitions, etc. will be the

ones used in evaluating the Parental Involvement Component.

Ob ectives and Com onent Narrative

1. The first objective will be modified to read as follows:

At least two'parenttraining sessions for
DistrictwidePAC members, apart from or in

conjunction With the Districtwide PAC
meetings, will be held 'during the 1979-80

school year.

2. Part (a) of the tird objective will read as follows:

(a) At leas4 two parent-training sessions,'

apart from or in conjunction with
local PAC meetings, will be held on
each Tirle I campus during the 1979-80
school year.

3. Part (b) of the t41.rd objective will read is follows:

(b) At leasi 10 parents will be trained
on eachicampus.

Campus T:aining Sessins vs. PAC ;4eetings

1. ,At the local camt level, only those parent-training sessions'-

organized by the itle I community representatives'on campus

contact persons will be counted.

2. Parent-training sessions may be held at the ttme of local PAC

meetings or separately. The determination of whether or not

a meeting is considered to involve parent training will be

based on the meeting agenda.

P-11 568
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(Page 2 of 5)

Items such as the following are considered regular PAC business
and do not qualify the meeting as a parent-training session.

a. Review of Title I Application.
b. Review bf Title I regulations.
c. Review of Title I budget.
d. Election of PAC ofhcers.
e. Reports from Districtwide PAC meetings.
f. Evaluation reports.
g. Distribution of required information (Title I law,

regulations, etc.).

Presentations such as the following would be considered parent-training.

a. An ip-depth presentation about one Title I comp.onent.

b. A presentation on topic of interest to the parents such
as qhe following:

(fiow to help their children with reading
discipline
what is Title 1?
a description of the schools Title I program

If parent-training sessions are held separately from PAC meetings at either
level, we will need a description and list of parents who attended. *

Record Keeping

A form (wifh Instructions) for documenting the establishment,of local
campus PAC's is attached for your review. This form or a modified
version will be sent to each principal by the Parental Involvement
Specialist. Copies of the returned form will be sent to ORE.

In addition, we will receive copies of the following for each PAC meeting.

Local Meetings

a. Agenda.
b. Minutes.
c. Roster of persons attending meeting: On new

form which will have PAC members names
typed on as well as their signatures.

Districtwide Meetings

a. Agenda:
b. Minutes.
c. Roster of persons attending meeting: Also

a modified form with names of PAC members
typed as well as signatures.
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A set of records for eachlitle I PAC meeting should be sent to Kim

Walkii-Wheatly at ORE. Also, a set should be sent to Patsy-Totusek
for each meeting at a school with a Migrant teacher.

I think I have covered the important points from the meeting. Please

let me know if I have omitted anything.

Approved:

Approved:

Senio Evaluator for Compensatory Education Programs

Dire tor of Office of Researc nd Evaluation
.)

DD:lfs

cc:. Patsy Totusek
Oscar Cantu
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INSTRUCTIONS FOR COMPLETING THE
BASIC PAC INFORMATION FORM

The person completing the BASIC PAC INFORMATION FORM should write

the names of elected members, officers, and representatives in

the proper places. It is important that addresses. of these persons

also be written on the form.

In addition, if the PAC member, officer, or representative is the

parent of a student attending the school, the I.D. number of that

child should be written into the proper space. Since PAC members

are not required to be parents of students in the school, it is
possible that the-space may be blank in some cases4 However,

if the PAC member is a parent, it is imperative that number

space be completed. If the parent has more than one Title I
child, then only one I.D. number needs to be listed.
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BASIC PAC INFORMATION (Page 5 of 5)

This is to certify that Title I. Parent Advisory Council members

for School ,were elected at a local

PAC meeting lield on

The members, officers, and districtwide representatives for this

school are listed below.

Name Last First

Members

Address

9

11

Officers

airperson:

Co-Chairperson:

Cc-Chairperson:

Secretary:

Par iamentarian:

Districtwide PAC Representatives

Oate
P-15

rrincipar s Si gnature



79.23 , Attachment P-2,
(Page 1 of 3)

0

AUSTIN INDEPENDENT SCHOOL DISTRICT
Office of Research.and Evaluation

August 28, 1979

TO: Lee Laws and Alicia Talamantez

FROM: David Doss

SUBJECT: Revisions to Basic PAC Information Form

Attached is a revised version of the Basic PAC Information Form.
We,have made the following changes:

a. We added a Title I/Migrant designation to
both the PAC member'list and the Districtwide .

PAC representative list.

b. We added phone number columns to both of the
above lists.

c. We modified th,.4 instructions to reflect
these changes.

If is my understanding that if these changes are satisfactory, Alicia
will send these forms to the campuses for their use (by placing them
in the campus contact persons' packets for the meeting on September 4).

If there are any problems with these forms, let me know.

Approved:

Approved:

DD:lfs

or Evaluator for Compensatory Education Programs

ERCtor of Office of Research a

cc: Oscar Cantu

dT-44,

Evaluation
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79.23 Attachment P-2

INSTRUCTIONS FOR COMPLETING THE BASIC
(Page 2 of 3)

PAC INFORMATION FORM

Complete the attached form according to the instructions below. .Return

the completed form to Alicia Talamantez at Kealing.

NAME, Axamm. RHONE

Write in the names of the elected members, officers, and districtwide

representatives in the proper spaces. It is important that the phone

numbers ano addresses of these persons be included on the form.

TITLE I OR MURANI ST1TUS

If the PAC member is a parent of a Title I or Title I Migrant student,

then this should be designated on the form by wirting "TI" or "TIM"

under the heading "TI or M Status." PAC members who are not parents

of Title I or Migrant students should indicate that by placing an

"N" in the space.

I,D. Nummg

If the PAC member, officer, or representative is the parent of a

student attending the school, the I.D. number of that child should

be written into the proper space. Since PAC members are not re-

quired to be parents of students in the school, it is possible that

the space may be blank in some cases. However, if the PAC member

is a parent, it is imperative that the I.D. number space be com-

pleted. If the parent has more than one Title I or Migrant child,

only one I D. number needs to bi listed.

The egample below shows that Wanda Washington is the parent of a

Title I studdrit; Raul Contreras is the parent of a Migrant student;

and Kim Walker is not a parent:

MEMBER

Name First) Address

TI or M

Status? I.D.# Phone
_cLast,

Washington, Wanda 1923 FairMeadow TI 8623298 454-2111

Contreras,'Raul 6219B Hazlett St. TIM 3256429 472-9113

Walker Kim 1034 Oak S rin s Or. N 451-2935

P-17

574

.
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BASIC PAC INFORMATION
(Page 3 of 3)

This is to certify that Title I PAC members of School .

were elected at a local PAC meeting held on

The members, officers, and districtwide representatives for this school
are listed below. (Please print or type.)

MEMBERS

TI or M
Name Last First Address Status? I.D. # Phone

E.

OFF I CERS

Chairperson:

Co-Chairperson:

Secretary:

Parliamentarian:

DISTRICTWIDE PAC REPRESENTATIVES

TI or M

Name.(Last, First) Address Status? I.0.# Phone

Oate Princloal's Signature
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AUSTIN INDEPENDENT SCHOOL DISTRICT .

Office of Research and Evaluation

September 17, 1979

TO:^ Title I Contact Persons For Parental Involvement

FROM: David Doss

SUBJECT: Definitions Used in the Evaluation

I believe you have recently received A copy 'of tbAHobjectives -for the -- -- -----

Title I Parental Involvement Program from Alicia Talamantez. Those

objectives outline the core of what the evaluation will be examining

this year as far as parental involvement is concerned.

I would like to share with you some "understandings" that Lee Laws,

Alicia, and I worked out to help clarify exactly what the evaluation

will use in determining what 44 and what is not a parent-training

session. The understandings are included on the attached page.

As you can see, the minutes and agendas ara crucial to an accurate

evaluation of this component. Please make an effort to see that these

documents clearly relate the type of activities which occur at your

meerings.

If you have any questions about the attached agreements, please call

me at 458-1228.

/I
Approved:

Senidr) Evaluator for Compensatory Education Programs

,)

Approved:

Approved:

DD:lfs

rector of Office of Researc nd Evaluation

Director of Elementary Education

cc: Lee Laws
Alicia Talamantez
Title I Reading Coordinators
Title I Principals

P-19

5 76
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0

AUSTIN INDEPENDENT SCHOOL DISTRICT
Office of Research and.Evaluation

"UNDERSTANDINGS" CONCERNING PARENT TRAINING

(Page 2 of 2)

1. At the local campus level, only those parent-training sessions
organized by the Title I community representatives or campus
contact persons will be counted.

2. Parent-training sessions may be held at the time of local PAC
meetings or separately. The determination of whether or not

a meeting is constdered to involve parent training will be

based on the meeting agenda and minutes.

----Items -such As-the-following-are considered-regular-PAZ business
and do aot qualify the meeting as a parent-training session.

a.

b.

c.

d.

e.

f.

8.

Review of Title.
Review of Title
Review of Title.
Election of PAC

I Application.
I regulations.
I budget.
officers.

Reports from Districtwide PAZ meetings.
Evaluation reports.
Distribution.of required information (ritle I law,
regulations, etc.).

Presentatiors such as the following would be considered parent-training.

a. An in.-depth presentation about one Title I component.

b. A presentation on a topic of interest to the parents such

as the following:

hay to help their children with-readEng
discipline
what is Title I7
a.description of the school's Title I program

If parent-training sessions are held separately froM PAC meetings at

either level, we will need a description and list of parents who attended.
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bsteument,Description; PAC Planning Form

2Eataisruininit:
A twenty-one item mhecklist divided into three categories was used to poll local

PAC parents on their preferences of topics for lecture and discussion or discussion

and demonstration during PAC training sessions.

22.2haasath"--nist"41
Parents attending local and districtwide PAC meetings.

Row massy .times was the instrument administered?,

Once.

When vas the instrument administered?

PAC Planning Forma were passed out co parents during the meetings,eerly in the

1979-80 school year.

Where vas :he inftrument administered?

, AC che local PAC sites and at a Discrictwide PAC meeting.

Who administered tpi instrument?

The community representatives or contact persons made the sheets available at

the meetings.

What traimihg did the aditinistrators have?

Instructions were provided co community representatives.and campus contact persons
by che Office of Research and Evaluation,

.

yas the instrument adminietered under standardized conditions?

No.

Were there oroblems with the instrument or the administration chat might

affect the validitv of the data?

The result* Pr= one campus. were not clearly understandable and were discarded.

Who develoned the instrument?

Office of Reeearch and Evaluation.

Whet reliability and validity data are available on the instrument?.

Sone,

Are.there norm data available for interorecina the results?,

No.

Q- 2



PARENT ADVISORY COUNCIL PLANNING FORM

Purpose

.Information derived from the PAC Planning Form was used tolanswer the
-following decision and evaluation questions from the Title I Evaluation

Design for 1979-80.

Decision.Quesilon D6; Should the Title I Parental Involvement
Component be centinued, expanded:, or revised? If so, how?

Evaluation Question D6-5: Was parent training provided in
the areas most frequently requested by the Title I parents?

1,11;-,...y.,,, .. , . . ., n .. / v.. . ...

Procedure

Title I and Title I Migrant parental involvement staff.were sent a memo
and copies of a two-part checklist (Attachment Q-1) by the Office of

Research and Evaluation during September, 1979. They were sent two

versions of the checklist. One was for use by.the parents; the other was

for the community representatives and campus contact persons.

The parent's were asked during an early local Parent Advisory Council (PAC)

meeting to use their form to indicate the five topics which they would prefer

to learn about at PAC ieetings or parent training sessions. They were

encouraged to add any additional topics in which they also had a high interest.

The other form was used by the campus contact persons for parental involvement

for reporting the results to ORE. They were to tally the results and

write the total number endorsing each item in the blank next to the item.

Then they were to transfer any other suggestions to the reporting form and

send it to ORE.

The forms were also given to parents attending a meeting of the Districtwide

PAC. Their responses were used in planning districtwide training sessions.

The results were tallied by hand by a Title I evaluation assistant for local

PAC meetings and districtwide PAC meetings separately. Altogether, 21

campuses returned PAC Planning Forms. The form from one of these schools

were not clearly used and was excluded from the analyses reported below.

Results

Figure Q-1 shows the results from local PAC meetings. The number to the

left of,each item is the number of parents who indicated a desire to have

training in that area. Figure Q-2 ranks the items by the number of

parents who endorsed them. As the figure shows, the items fell into

three groups.

0-3 580

ye.
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One item (1k. Helping your children with reading at.home) was clearly
more popular than any of the others. Four more items had endorsement

levels well below item lk but somewhat above the remaining 16. Figure Q-3

shows the items added to the list by the parents.

Figure Q-4 shows topics.addressed at local campus PAC meetings ranked by
the frequency of their occurrence.

Those topics mos.t often requested tended to be those most often addressed.
The exceptions being,handling discipline at home and desegregation.
Desegregation became a topic during the year when the DistriZIt agreed to
implement a desegregation plan in the fall of 1980. Desegregation and related

topics became popular subjects for local PAC meetings. It appears that

the Title I Program did a good job'of providing training sessions in
the areas of incerest specified by the parents. The program also had the-...-an . ..r -

. flexibility to address the topic of desegregation when it 'became important
to the parents.

Figure Q-5 shows the frequency with which parents endorsed each planning
form item at the Districtwide PAC level. Figure Q-6 shows the items ranked

by popularity. A number of presentations were made at the districtwide

' meetings during the year. In addition, a parent traihing workshop was

held. Preire Q-7 lists the topics covered at districtwide meetings during
the year. As at the local level, topics of interest to the parents were
addressed at the districtwide meeting.

Q-4

S's

fi
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. AUSTIN /MORDENT SCHOOL DISTRICT
Office of Research and Iviauatioa

PAC PLANNING FORM

This form was developed for use by Title I/Migrant Parent Advisory
Councils in planning parent -training programa. The results may also

.
he used in the evaluations of these programa.

Circle the five topics in which you are most interested.

42

0

1. School Topics

a.

b.

c.

d.

a.

NUMBER OF PARENTS RESPONDING

Undergarten

Teacher Conferences

Report Cards

Achievement Testing

AISD Graduation Requirement

52

40
P

83a
88 Title I Results

27
$1

Title I Migrant Results

33 h. AISD Disciplps Policy
4

22 i.

j.

Who's Who in AISD a

Helping yoUr very young children
prepare for school.

19 k. Helping your children with reading
at hame.

78 l'. Handling discipline problems at home.

2. Health-Relatea Tonics

a. Migrant Health ind Clothing Services

_Ai_ 'b. autrition

c. Immunisation.

d. -Drug Abuse

_la_ ,.1 Teenage Problems

3. CarmunitV Resources and Consumer Topics

38 a. Community Resources (Clothing, medicine,
nutrition, health care, etc.)

12 b. Credit Problems

7 c. Hama Rental Problems

47 d. Programs at Community Schools

a

Use the space beloW to suggest other topics in which you. wuld like to

receive training. If you need more room, use the ocher side of this sheet.

Figure Q-1; NUMBER OF PARENTS ENDORSING EACH ITEM: LOCAL CAMPUS PAC

MEETINGS.
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Rank
Number

4hdorsing Item

1

2

2

149

88

88

lk.

lf.

1j.

Helping your children with
reading at home

Title I Results

Felping your very young
children prepare for school

4 83 id. Achievement "esting

5 78 le. AISD Graduation ReOirement

6 52 lb. Teacher Conferences

7 47 3d. Programs at Community Schools

8 .44 2b. Nutrition

9 42, la. Kindergarten

10 40 lc. Report Cards

11 38 2e. Teenage. Problems

11 38 3a. Community Resources (Clothing,
medicine, nutrition, health
care, etc.)

13 36 2d. Drug Abuse

14 33 lh. AISD Discipline Policy

15 27 lg. Title I Migrant Results

.16 26 le. AISD Graduaction Requirement

17 25 2a. Migrant Health and Clothing
Services

18 22 li. Who's Who in AISD

19 17 2c. Immunization

20 12 3b. Credit Problems

. 21 7 .3c. Home Rental Problems

Figure Q-2. PLANNING FORM ITEMS RANKU BY POPULARITY:

"° LOCAL PAC MEETINGS. 083
Q-6
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OTHER SUGGESTED TO ICS

Organizational analysis of AISD.

Technical assistance from AISD for Title I schools.

How a child can relate to changes in the home, where it won't

effect school work.

Traffic in front ht school.

Procedure for Choking.
a

How to get a child to stay at school when she doesn't want to go.

Remaining calm while explaining.

Single working parent.

What I should do after I have talked to the teacher of my child

when she is unhappy. Who should I talk tc about this?

How children are encouraged to interact with other children and

teachers.

Boehm testing and how it is used with kindergarten children.

How are health problems handled in school?

Recess.

Ways to help children at home besides reading.

Figure Q-3. OTHER SUGGESTED TOPICS: LOCAL PAC MEETINGS.



Rank
Number of
Sessions Topic

1

2

3

21

9

9

Helping your children with
reading at home.

Title I Results.

DesIgregation.

4 7 What is PAC.

5 5 Title I/Title I Migrant Pro-
grams after Desegregation.

6 4 Helping your very young
children prepare for school.

7 3 Achievement Testing.

8 2 Title I Migrant Results.

9 1 Teacher Conferences.

9 1 Programs at Communi,ty Schools.

9 1 "It's working for us (Filmstrip).."

9 1 Strategies for Discipline'.

gnre Q-4. TOPICS AT PARENT TRAINING SESSIONS
AND THEIR FREQUENCY.

..)

Q-8

585
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AUSTIN INDEPENDENT SCHOOL DISTRICT
Office of Research and Evaluation

PAC PLAUNIY4 FORM

This form was developed for use by Title I/Higrent Parent Advisory

Councils in planning parent-training programs. The results may also

be used in the evaluations of these programs.

Circle the five topics in which you are most ioterested.

1. ,School Toting

..

7 a.. Kindergarten

4 b.

4 C.

d.

S.

9 f.

1 S.

1 h.

2 i.
J.

14 k.

6

5

saimi

USER OF Pmerrs RESMING

Teacher Conferences

Report Cards

Achievement Testifi$

AISD Graduation Requirement

Title I Results

Title I Migrant Results

AISD Discipline Policy

Who's Who in AISD

Helping your very young children
prepare for school.

Helping your children with reading

at home.

Handling discipline problems at home.

2. Health-Related Topics

a. Migrant Health and Clothing Services

b. Nutrition

c. Immunization

d. Drug Abuse

e. Teenage Problems

3. Community Resources and Consumer Tczics

6 a. Community Resources (Clothing, medicine,
nutrition, health care, etc.)

3 b. Credit Problems

2 c. Home Rental Problems

7 d. Programs at Community Schools

Use the space below to suggest other topics in which you would like to

receive training. If you need mor room, use t;he other side oi this sheet.

Figure Q-5. NUMBER OF PARENTS ENDORSING EACH ITEM: DISTRICTWIDE PAC

MEETING.

Q-9 586
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Rank
Number

Endorsing Item

1

2

3

14

11

9

lk.

11.

if.

Helping your children with
reading at home.

Handling discipline problems
at home.

Title I klesults,.

4 7 la. Kindergarten.

4 7 3d. Programs at Community Schools.

6 6 ld. Achievement Testing.

6 6 1j. Helpir, your.yery young
children prepare for school.

6 6 2a. Migrant Health and Clothing
Servicds.

6 6 2b. Nutrition.

6 6 2e. Teenage Problems.

6 46 3a. Community Resources (Clothing,
medicine, nutrition, health
care, etc.).

12 5 2d, Drug Abuse.

13 4 lb. Teacher Conferences.

13 4 lc. Report Cards.

13 4 le. AISD Graduation Requirement.

16 3 lb. Credit Problems.

17 2 li. Who's Who in AISD.

17 2 3c. Home Rental Problems.

19 1 lg. Title I Migrant Results,

19 1 lh. AISD Graduation
Requirement.

21 0 2c. Immunization.

Figure Q-6. PLANNING FORM ITEMS RANKED BY POPULARITY:
DISTRICTWIDE PAC MEETING.

Q-10 58 ;*
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DISTRICNIDE PAC TRAINING TOPICS DURING THE 1979-80 SCHOOL YEAR

Description of Sessions

What Is Title I

Title I Evaluation Results

Title I Migrant Evaluation Results

Districtwide PAC Workshop

a. Early Childhood
b. Title I Reading
c. Counseling and Guidance
d. ORE
e. Nonpublic Schools
f. Parental Involvement
g. The Way We Get Our Funds
h. Extended Day
i. Title I Migrant Instructional Program
j. Supportive Services

Helping Your Children With Reading at Home

Title I/Title I Migrant Programs After Desegregation

Helping Your Child to Deal With Desegregation

The Early Childhood Education Program

Guidance for our Children ih Viewing Television Programs

Achievement Testing

Handling Discipline Problems at Home

AISD Discipline Policy

Figure Q-7. TOPICS ADDRESSED AT DISTRICTWIDE PAC MEETINGS.

5 88
Q -11
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79.23 Attachment Q-1
(Page 1 of 3)

TO:

FROM:

AUSTIN INDEPENDENT SCHOOL DISTRICT
Office of Research and Evaluation

September 7, 1979

Title //M1Arant Parental Involvement Contact Persons

10/
David Doss and Patsy Totusek

SUBJECT: Use of PAC Planning Form

As you will recall from the recent meeting you attended on parental
involvement, the federal government and TEA now require that Title I
and migrant parents must be involved in the planning of the parent
training they receive at the local and district levels. Not only

is this required, but it is also desirable. The attached form was

developed to assist you in involving parents on your campus.

To use the enclosed forms, distribute tham.to parents at one of

your,first PAC meetings. Ask them to circle the five areas which

interest them most. Note the space at the bottom of the page for
additional suggestions. You should stress the importance of using
this space for making suggestions about topics of specific,interest
to parents at your school. While the parents are completing the form,
.make it clear that they are not to write their names on the foram;

their responses are to be anonymous.

After the forms have been completed, count the number of parents
who have circled each item and list the additional suggested items.
The results can then be used to plan training in the topics of

greatest interest.

We also'need to know the results for use in the evaluations of these
programs. Use the blue copy to send us the results. Record the
number of parents who circled each topic in the space beside each

tapic. Also list the additional suggestions and give us the total
number of parents who completed the form. Send the results to the

following address through the school mail:

limberly Walker-Wheatley
Admin. Bldg., Box 79

If you have any questionsfr,please give one of us a call at 45871228.

Approved:

Approved:

Se br EvaluatOr for Compensatory Education Programs

ecit P724".-111
Dire tor oe& wffice of ResearchtrP67-aluation

DD:PT:lfs 0-12

cc: Principals with Title I/Migrant PAC's Lee Laws Alicia Talamantez

584 Oscar Cantu Jose Mata
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AUSTIN INDEPENDENT SCHOOL DISTR/CT

. Office 0 Research end Evaluation

PAC PLANNING FORM

Attachment Q-1.
.(Eage.2 of 3)

This 'form was developed for use by Title I/Migrant Parent Advisory

Councils in planning parent-training programs. The results may also

be used in the evaluations of these programs.

Circle the five topics in which you art most interested.

1. School Topics

a. Kindergarten

b. Teacher Conferences

c. Report Cards

d. Achievement Testing

e. AISD Graduation Requiredent

f. Title I Results

g. Title I Migrant Re:gotta

h. AISD Discipline Policy

i. Who's Who in AISD

J. Helping your very young children
prepare for school.

k. Helping your children with reading

at hyme.

1. Handling discipline problems at home.

2. Health-Related Topics

a. Migrant Health and Clothing Services

b. Nutrition

C. Immunization

d. Drug Abuse

e. Teenage Problems

3. Community Resources and Consumer Topics

a. CiMmunity Resources (Clothing, medicine,
nutrition,-health care, etc.)

b. Credit Problems

c. Home Rental Problems

d. Presume at Community Schools

Dee the space below to suggest other topics in which you wnuld like to

receive training. If you need more room, use the other side of this sheet.

Q-13
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AUSTIN LNDEPENDOT SCROOL DISTR/CT
Office of Reeearch and Evaluation

PAC PLANNING YOU

Attachment Q-1
(Page 3 of 3)

This form was developed for uss by Title I/Migrant Parent Advisory

Councils in planning parent-training programs. The results may also

bs used in the valuations of these programs.

Circle the five topics in which you are most interested.

01111111111Mli

.1111111,

INMMINI

..1

.4MIIIIII1

1. School. Tonics,

-a.. Kindergarten

b. Teacher Conferences

C. Report Cards

d. Achievement Tasting

a. AISD Graduation Requirement

f, Title I Results

g. Title I Migrant Results

h. AISD Discipline Policy

i. Who's Who in AISD

j. Helping your vary young children
prepare for school.

k. Helping. your Children wd.th reading

at home.

1. Handling discipline problems at home.

2. Health-Related Tonics

a. Migrant Health and Clothing Services

b. Nutrition

c. tmmunimation

d. Drug Abuse

e. Teenage problems

NI lila OF PAREWS RESPONDING

3. Community Resources and Consumer Topics

a. Community Resources (Clothing, medicine,
nutrition, health care, etc.)

b. Credit Problems

c. Home Rental Problems

d. Prog;ams at Community Schools

Cse the space below to suggest other topics in which you wuld like to

receive training. If you need more room, use the ocher side of this sheet.



BOARD OF TRUSTEES

Will D. Davis, President

Nan Clayton, Vice President

Manuel Navarro, Secretary

Steve M. Ferguson

Ed Small

Peter W. Werner, M. D.

Jerry Nugent

SUPERINTENDENT OF SCHOOLS

Dr. John Ellis

DIRECTOR, OFFICE OF RESEARCH AND EVALUATION

Dr. Freda M. Holley

6

V'


