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"Adventure tased éducation +s a process in which a willing
learner is impelled at a' calculated risk| to himself and others
within a primary peer group most often in a wilderness setting
to master a conditional geries of problePs which enable the
learner to lead a more aytonomous life, | ° ST

|

Courses are patterned after the standard course pioneered
by the national network of Outward Bound Schools, and feature
the mastery of an outdoof| pursuit, such as mountaineering,
river 'rafting, sailing, etc., as a mechanism for personal -
development, The courses| are tailored to the needs and capa-
bilities of the delinquents, Much emphasis is placed on
thorough referral and follow through, o

For delinquents, criminal or noh-crfﬁinal, adventure
education is used to either divert them from costly incar- )
ceration, or to supplement traditional treatment approaches,

As a diversionary meghanism, adventure based education
represents a cost effective alternative to incarceration.

As a supplementary program, adventure education enhances
treatment goals, There js an ample number of exemplary
.programs throughout the fountry. .
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. Foreword

To preface this paper, a few definitdons of.words used in the title

and some general commenis are necessary.

~Juvenile Delinquents
"It has been said that among the many problems confronting the stu- .

dent of juvenile delingyent probably none is so perplexing and elusive as

‘ '3 [ ) o . . 1 ."". .
the designation 'juvenile delinquency' itself." It has meart everything
from little-inhibited behavior, victimless behavior, i.e.‘ﬁhcorrlgibillty, ¢

to violent felony behavior, i.e. murder. The jurisdictional authorities have

for the most part tolerated this lack of definition. It is only recently

]

that a criminal—noncriminal'disfinction has come into vogue.

Let me define it for use in this paper as "acts'whiph'would‘be crimi-
nal if committed by adults or any vioiation of apprOpriate juvenile code,
not consideredhcriminal if committed by;an adult, i.e. status offenses."

Whether we are talking about criminal delinquents or status offenders,

]

" we are describing "kids in trouble." As an educator, that label has been the

/

most useful to me.‘”in the final analysis if is nét the offense, but the
.motivational readiness of thé youngster fo benefit from adventure-based
e@ucation (ABE) that is the principal variable affecting involvementtgnd
success. Status offenders, for instance, can be some of the most rgéistant
clients to work with, éerhaps because their actions have not resulted in a

significant loss of freedom, there is less motivation to change.,

Rehabilitation

Rehabilitation is another one of those words in need of clarification.

For some, it is synonymous with not recommitting any criminal act; for the

"eon," it might mean not getting caught the next time.

18
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I must admit to having trouble using the word at all. Rehabilitation is

a mishomer. It has the connotation that the delinquent once upon a time knew

and practiced appropriate behavior, then for some reason "went wrong,'" and .

that rehabilitation brograms will help him "see the light" again.

In my experience, hoﬁever,'we are talking about habilitation, the devel-

-

opmental process of socializing someone, Nevertheless, I will use the word

o

rehabilitation for the sake of convenience.

What I mean by rehabilitation is increasing maturation physically, emo-

. ' f . «
tionally, mentally and socially,»plqs minimizipg or eliminating the amount-:or

o

severity of subsequent offenses for which a youngster is sentenced and reci--

*

divated. As the reader can see, my definition is inclusive. Practitioners

obviously would like clients to eliminate all subsequent criminal activity, e

Put that must remaiq,an idea;. If we only measufe habilitation by the ideal,
we will be unrealistic and we will fail to pay attenvion to dgvelbpmental’
step; that a client makes toward the gdeal. |

Next comes adventure-based'edﬁgation. By now the,réader should know
what té expéct-by way of definition.. Indeed, there is a lack of'compoﬁ'defi-‘

nition here too. Even the term itself, adventure-based education;,is subject
1%

to hot debate.. Terms such as Outward Bound, like experiéntial education, - .
"experiential stréss centered corrective learning' are tossed out.in search "
of constituents. I use adventure education because the word adventure cap-
tures the '"unusual, stirring," provocative nature of this brand of instruc-
tion which distinguishes it from other more passive forms of instruction.

. What I mean by adventure-based education is a process in which a

willing learner is impelled at risk to himself and others within a primary

2




group, most likely in a wildernmess setting, to master a conditional series

of prob;ehs'whichAenable‘the learner to léad a'hore.autonomous,'responsible

life. The time dimension can be from within an hour to six months or
longer.A Mé;t programs are aﬁout a month long. My'chapterhén théoreticél
considerations will more f;lly elaborate on this proceés definitién.
Thé readertshou;d keep in mind that the practice of qpilizing édven
tu;e-based education to habilitaté juvenile delinquents is relatively new

and unresearched. Data and observations must be viewed as preliminary or

speculative.

(’1)
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Introductidn

o

* Michael has a' problem; heais over 15 feet off the ground. »Although

he is tied to a rope which is secured above to his belayer, whose job it -
is to hold Michael should he.fall, Michael'isgscared; The rock was wide

and"deep at the bottom, but now it is becoming too narrow and shallow for

Michael to continue climbing. He has been ascending by jamming his feet into
: 9 . ; .

the rock. Only one foot is wedged in now.# It supports all his weight and it

hurts. The wéighpgd ;eg:fwitches spasmodicaliy: His#other foot scoofs aim-
--leSSly.énd:ffanfi;éliyuéver.thé-QOCk_faée }; séardhmof a toehold. - His fin;rw
3érs grip the chaiky sand§tone and begin to sweat profusel?, tyrning the
chélk‘into a thin, slipﬁery filﬁ Qf mud. Michaal'looks up at.thektop 6f the
.climb which is gﬁardea by ancintimidating bulge of réck. If he wants to make'
it to. the fop, he must make a choice; He can.either try to.monkey up over
the buldge or‘circumvent-it-entirely sy c;imbing out and up on the face.

Some choice. He imagines himself peeling off. Michael, who is 15,

o

and who gets in trouble with the authoritiésyand his peers at school, begins

3
4
.

to cry. Fortunately, he has allies.

His peers, who have either climbed the rock or are about to, cheer him

on. His insturctovs, who have trekked with Michael in the wilds for a week,

©

3
©

exhortlhim‘to succeed.
- Michael inches up. Tears streak down his dusty face. By occasionally

relying»on a taut rope from above, Michael manages the bulge. Over the‘lib,

unclippiﬁg the rope, he whoops triumphantly, and_s;apé his“belayer on the

, .
shoulder in appreciation. He turns around to gaze out at the vista below

him. ' -

11




Blood trickles from a small gash in his knee and he wonders when hé

——

cut it. He did not feel'it; His knuckles are chafed QH;;S by fhe rock, his
' palms are as pitted aﬁd coarse as sandpap;r.} Heafeels:gooé, he feels complete,
he %eels_heroic. “He bas done something wprthy of admiration. ,
School officials hope that this and similar adventure-based eduéatibnal

.accomplishments will enable Michael to cease his budding delinquent behavior.

‘This is just one of numerous adventure-based educational scenarios

‘being played out in North America today. Numerous.schools, state social
service systems, juvenile courts, youth service bureavs, and the like, are
utilizing adventure-based education in one form or another to socially habil-

itate their charges.2

4
The last five years have seen an incredible surge of adventure-based
programming with delinquent types. There is a need to consolidate the work-

able knowledge in the field and open it to the public to ensure that the
process of ‘adventure-based education will be utilized properly with&délin-
| quent populations.’

- What folloﬁs is an attempt to rvecord relevant developments and prac-

tices of habilitating delinquents through ‘adventure-based education. The

»

paper is designed for the would-be practitioner'or curriculum developer.

Hopefully, it will describe the state of the art.




Background

!

The first significant use of adventure-based education as a reh:t.ili-

‘tative agent for juvenile delinquents occurred in 196uﬂnhen the'Massachusetts

[~

Department of Youth Services contracted with the Colorado Outward Bound
School to include five adjudicated youngsters from Massachusetts in a summer

.

course, Before we examine the results of the first encounter, however, =
general background sketch on the‘deVelopment of adventure education and the
treatement of‘jdﬁéh&le delinquency would be helpful to put the first encounter

in perspective.

Adventure“Education K

. a
[y < . ¢ "

pdventure education Whlch essentlally is learnlng by do:ng within a

consecuentlal context has been the predomlnant educational mode throughout o

the f;ve million years,of human llfe' It is only w1th the advent of C1vili-

“zation (some 6,000 years ago) with its spe01allzed, sedentary 11festyle )
that we have largely dlssoclated learnlng from d01ng. Before c1v111zatlon;
the learner was largely-considered a. resourceful , responsible;party in the.

% 1earning process. He filled a productive niche in: the community. He was
v b . . ‘ N
expected to master that productive niche in order to.suétain’membership in

' v - . ' 4
the community. Incentlve to-learn and: relevance in learnlng were commonplace.

b4

Today, the learner is for the most part’ treated as an empty vessel to be

R}

filled with unrelatgble facts.'ﬁMcclvatlon and relevance are no longer

3 .

commonplace.
In a story which has reached near mythic proporticrs among adventure-
: ‘ 4 ;

based education adherents, an exiled .Cerman educator, Kurt Hahn, and a'

British educator by %the ndme of James Hogan, combined forces with Lawrence




Holt, thz head of a large British shipping firm, to "build the eharacterﬁ
of young British merchant seamen during the throes of World War II. A dis-
R " prgportionately.large number of the younger seamen were not surviving the
rigore of living in lifeboats after having to abandon torpedoed ships. It
f was peasoped *hat unlike the older "ea¢fs" who seemed te fare better, the

younger ones lacked a sense of themselves and their capacity to survive.
il

They were experience poor. Holt ".., deeply regretted the passing of the
square rigged ships in which earlier generations of seamen had received their

‘basic training. He believed that, denied engines and complex instruments,

-4

the men had developed a sense of wind and weather, a reliance on their own

<

resources--physical, nervous, ‘and tecinical~--and an almost spiritual sense
e +C .

Y
L

- of fellowship and int,er:d‘gpendence."3
As a result of such copvictions, the first Outward Bound‘Schoolewas

formed during the war in Aberdovey, Wales. Outward Bound was to improfe :

)

b

on "an existing paradigm exercised by numerous organizations (scouts,
* . . * ’ . - -t ) )~ .

military, etc.)"before the 1940s whkch utilized the outdoors as a character

v
o

bujilding environment." - X N

A "moral equivalent of war," Outward Bound. became a training school of
hard knocks -calculated to develop "an enterprising curiosity, an undefeatablé

spirit, tenacity in pursuit, readiness for sensible self-denial, and above
i ' ' ) ; u | . - . * . .
all compassion." ' The outdoor pursuits, such as sailing and mountaineering,

)15 o .became vehicles for personal development. Outward Bound continued after the

~
’

) [] 5 ! ) . ‘ |
war, indeed proliferated.” The first American Outward Bound School was

s

established in Colorado in 1962. There are now six schools in America.

L 1y
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Through the early 70s Outward Bound was the principal practitioner of

adventure education. Outward Bound and adventuye education were synonymous.

The three-week-long "standard course' offered by Outward Bound emerged as

the principal program model of adventure-based programs within or outside

the Outward Bound organizat%on.

The Standard Course is the basic course offered by Outward
Bound and lasts 21 to 26 days. Equipment and activities vary

D

from school to school, but the experiences and challenges are
*he same. . - -

Physicai conditioning in the early days merges with intro-
duction to the basig¢ skills you need to céﬁpléte the course.
Therq}s instructiop in'safet?lgnd first éid, equipment ‘use, -

search and rescue techniques,:food planning and cooking,imap

-~

. * * e . . A
.and compass skills, route finding, and environmental awareness.

These skills and others are applied in progressively more

cha@lenging situations during the course; an extended journey !

that‘may involve canoeing,backpacking, sailing, mountain

climbing, or some other activity; a period of contemplation

)

» and self-sufficiency known as a solo; and a final journey

planned and executed with minimal instructor supervisor. Ser-.
! - . ' .

vice projects, stre§siﬁg group cooperation and the value of

, »

. - . e 6
helping others, are an important part of the courses.

?

Eventually the demand for Outward Bound courses exceeded the Outward

Bound organization's ability or willingness.to supply courses. Offshbot

ﬁpogvams sprang up, filling specialized{niches (wovking with delinquents is

one).7

[




Correctinns

The contemppfary creatment of juvenile delinquents began in 1899
when Chicago originated the first juvenile court with the expressed commit-

ment to rehabilitate rather than punish délinquents.

At that time, the prevalent placement for wayward youth was to adult

3

prison. With the advent of juvenile: courts this practice changed only some-
what. Instead of sending youths to adult prisons, "reform" schools or "train-

ing" schools were created. ‘Unfortungtely, reform schools were modeled after

. . \ . :
-adult prisons. "Regimentation was foremost. To conform to rules and regu-

lations was to be 'rehabilitated.' Days leading into weeks, then into months
_were spent walking in line, two abreast, with hands in trouser. pockets,

. . ) - . . K . . 8,:
lining up for 'headcounts,' and sleeping in large impersonalfaormltorles." ™

N r ‘ . . : ) - L .
o _ By the 60s the "warehousing" of delinquénts in "mass congregate facili-

- ties" such as residential trainihg centers was becoming known as dehumanizing, .

ineffective, and costly.- Recidivism rates were high, The rate in Massachusetts

approximated the national average of 50 to 60 per-cent.g The'waQ was paved

for the exploration of alternative "treatment" modalities. * "

- B LN

The First Marriage i - R - ok

f

Dr.wPrank Kelly, a psychologist working with the Department, pursued an

, } Q . .
Outwé?d“ﬂggpd option. Borrowing from the field of anthropology, he synthesized

<

an interesting rationale for utilizing adventure education with delinquents.

' He-thégrized that juvenile delinquents suffer from an adoiescent'ideptity !

“

crisis exacerbated by thc absence of a clearcut "rite of passage" into’ - e

society, and the decline of authority of the father (most of Kelly's charges
' ‘/"—_ﬂ .

came from broken homés/with absent fathers). - The result was hyper-masculine,

3




acting-out“aggipst society. Outward Bound was supposed to resolve the
‘crises. Outward Bound seemed to work for: the first five who touk part.

Encouraged by the initial results, 40 carefully screened youngsters C

were sent to Outward Bopnd, this time to other Outward Bound Schools as
well: A six-month fqiiowup w;s conductgd to‘ascerfain recidivism, bnly
~ four rgﬁiqivated when the normal rate would have been 15 to 16. The final y
_step Qas_senéing 60 more yovchs,'randomly‘selected, and comparing them with
‘a similarly matched control group who receivedq?ieatment at the training
schéol. The results after one year was a 20 percent rec1d1v1sm rate In’ thé
Outward Bound group and a 42 percent rate in the comparison group.10

Kelly's research results-encouraged the natlonwlde utlllzatlon of ddventure

educatlon to rehabllltate delinquents._

A




, rules. - 7 ' cL

‘himself and others. As a result, his motivation to learn is low. Mobeover,

Theoretical Considevafionll

What is it about advanture—based education that helps a delinquent
youngster alter his behavior in more socially appropriate ways? My thesis

is that there are mechanisms or properties connected. with adventure-tased

V.

education that play directly into the learning needs of the deliﬁquent and

virtdé}ly seduce him into achievement almost inéspite of himself.

)
L)

Three principal characteristics of delinquents stand out:

First, delinduents typically display an extreme u@%illingness to assume

v

socially acceptable types of fesponsibility for themselves or others. They

live in a world wheré their wants and needs have few boundaries. They resist

DY

‘ - “ 5 " . Coy ’ . . -
holding themselves (or being held) accountable. , Delinquents have few conven-
tional values. Certainly theipudelinquency is exdcerbated by-such variables
as "environmental deprivation, poor diet, léarning'disaﬁilities," etc..'Bﬁt

. : < T,

at ‘the heart of the matter is a failure of will poweF and concurrent resent-
R ‘ ’ \ )

a

ment for having to accept his' fate En@ earn his keep, He takes his'rage out .

on himself and on others.” The delinquent finds'it:difficu;t to take another's -
perspective and follows his own ‘impulses in prefergnéé:to'socially‘accepted

[ " . . \
, o . o

6. o -

Second, the delinquent is a-limited social learner. He collects infor- -~

S ) .

mation ‘without properly weighing'it, consolidating it, or—generalizing from

it to appiy to subsequent experience. He neéeds concrete models.

. ) ' : . ' . ' " ’
Third, his affective posture is debilitating. He lacks confidence in

\

- -

" he resists-learning from others, especially authority figures.




The picture l have painted is bloak and extreme, Obviously there_are
degrees. 'Nonefheless, the delinquent is an extremist. His lack-of,responoi-
bility and limited learning skills carry him outside the law and.into trouble.

Fortunately, in most delinquents there is‘o oontrary desire fo recon-
cile themselves to the demands of society and to achieve succeso wiéhin its

appropriate conventions. Moreover, being essentially normal human beings,

N

they will'naturally develop greater cognitive and affective sophistication if
placed in the proﬁer learning environment, This tendency to devefbp, couple

with a desire to reconcile themsélves, exists as potential energy. The delin-

- I.(' R
R

quent experiences the dilemma of~ag¢ting aut his anger at society while simul- .

4 ' }' .\'. . .
taneouslyqrecognizingvon some munky level'that his only'hope is in joining
: . oS

; it. He is 1ook1ng for a way to jOln without losing face. Adventure-based
. 4\
L { b

ﬂeducatlon allows the delinquent to 1ntegrate hlmself into soclety in an

. acceptable way.

The Change Process | | e L \ i

- There are five signifieant'properties in adventure-based education

oo

which impel a delinquent to rearrange his destructive ways, They are: (1)
gamelike'atmoépheree (2) organization of barticipants into primary peer
groups, (3) use of the outdoors, (4) hature of the problems posed and (5)

¥

style of instruction,

E :' Gamelike Atmosphere

It io one thing to bo expeoted.to cﬁange oneself forevef; it is another
to be expected to boﬁavé:diff,rentlj.for a consummately intense but rela-
tlvely short time. The former is a ;oavy commitment. The latter is a differ-

ent and easier sort or commitment; it is almost a commitment to playacting.

12
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Johan Huiziﬁga in Homo Ludens defines a game

as a voluntary activity

where participants are rewarded fop the best representation of something.

¢

Games are not ordinary reality; they are by their very nature superfluous.

]

They do not serve any practical end. .Moreovef, games are limited in time

and piace, confined to "..,forbidden épots,-isoiated, hedged'aréund, hollowed;
'withih vhich special rules obtain."42” Because of rules, there ié mucg order
in.games. -This is not to iﬁplyﬁthat gaﬁes aré notvtaken_sérious;y. dﬁ the
contrary, they tend to be absophing; enghlfing, a2§ somet imes eﬂlightéhing;

Adventure-based education, as it is practiced by Outward Bound, is very

«©

Mmuch,a game. -The gamelike atmosphere induces a delinquent to try on a new \
‘responsible -behavior for size. It is a less threatening environment. It is

easiérﬁto participate in the acfivity because it is "unreal" and it is fun.
~ Adventure-based education is a_volﬁntary activity either by invitation - -

or by initiation. It is too hard for someone to be there who chooses not to
v : ' : (Y <~

., be. ‘It is not an ordinary reality: The order'of the’day‘iS'fo take on the

, 'saqred, enhobled trappings of the explurer with his covenant of individual

#xcellence and brotherhood. Plus.it is played out in cqntpastihg,'fantaszig‘

¢

environments for a fixed amount of time (23 days.for example).
It is an easy.environment for a deiinquént to éttempt playacting,

résponsibility and trust.” In the process, he discovers that being responsible

1
3

is not so impossible and that he can also meet his own needs this way. He

learns a new game, a new repertoire of behavioral responses and inclinations.

A new general pattefn of behavior is acquired.'}

W
R

. The dynamic of the ggﬁe atmosphere is a subtle yet compelling entice-

¥

Y

ment to a delinquent; it stimulates his curissity and his need for competence.
. J' A




It is easier to play the game of.adventure-based education than the game of

life. 'The former‘i§ian.easier entry point.. Such-modeling develops its own
* habit strength. . _ . o,

Organization of:Participants into Primary Peer foup

The use ofva primary peer group is a master stroke with‘delihquents.
~ The use of a peer group fills a developmental need in their lives. Like any
. ' 13 . ) .l.. .
adolescent, they relate primarily through peers. "By organizing them into
a learning unit, their need to reciprocate with each.other is respected.

The .alternative ié tre tnaditional classroom where'each individual stands

“alone. o * \
'In_addi%ion, the peef'grbup is also a primary group (from 5 to 15
t . e - : _ . -

R}

people). As sudh, it is a model étrgctured to develop individual strength

B . -

within a cooperative framework. It is large enough for conflict, yet small

. - _ I | . o
enough to encourage conflict resolution. Given the expeditionary nature of
, Y . . S -

an adventure education course and the smali size of the group, there is great

K ~

probability that individual strengths will be maximized while weaknesses will .
be minimized. Everyone counts in such.a'course because everyone issneeded to -
. TNt } v : .
} f

share the burdens of’ getting through the “éiperience in one piece. There is a

" common objective and a collective consciousness. In short, there exists the

-~ .
¢

possibility of genuine ¢ommunity as characterized by the theologian, Martin

Buber: oo S ' , -

o

. . f 4
A TN et Vs e S o et sy
- ;

True co untty does come into being because péopleﬁ
AT doss ggyene inte being | .
v {\ ] . ;:‘ )
have fegli?gs for each other (though that is required, too),
. . _l‘ ‘ : a .
but' rather bn ‘two accounts: All of them have to'stand in a

livigg'reci rocal relatiéhShip to a single living center,
~ ), : ' - 5
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DY - -

and fhéy have to stand in a iiving reciprocal relationship

- 14
to one another.

There exists a common bond. Vital inter and intra-personal relation-

ships are created around that bond. It has been argued that many teeﬁage

"gangs already operate on a reciprocal basis. This may be true. But the con-

'text.is giffereﬁt, and the ends in an adventure-based setting are sanctiongd
by society. What they léarn can be that their reciprocal néeds-with peers
can be met within.the-ru;és of societ;._ Theif communal needs are magnified
“and channéledfinto more prgdudtive ehds. The ?nérgy of the Qelinquenté is

seeh .

absorbed by the group-and used to promote change.

Use of the Outdoors _ | S

-

ra)

Obyiously'thé properties”combined in adventupe-based: education comple-
' 3 - : o o K

nent one another and the use of the outdoors is no exception, 2
The- cutdoors is evécative,‘unfamiliaf, and captivating. The_ delin-

- quent's survlvél instihétsfclick.into-gng, his senses become alert.. This

.
« B " .

" increased-sensuval receptivitysincreases the delin uent's chances of attending
. ¢ ; _ que . _
. R > @€ , !

and Processing the experience and learning  from it..‘The use of the outdoors -+

. 5 i s
energizes his learairg.

n

The outdoors also presents itself in a physical, straightforward way. -
The;e are mountains te tlimb, rivers to ryn, and bogs to wade through. As

an adolescen* delinquent whose prinzipal mode of expression is-action, and

J
v

whose thinking processes are primarily éoncfete,'the outdoor activities match

O

his developmental capability. The delinquent stands a. much better chance of
, 3 Q

excelling in an adventure education program.

4
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Finally, the symbolic potential cf the outdoors is more readily acc;ss—
ible. Thingé and actions stand iﬁ bold v¢lief. If we .ubscribe to the theory
that "learning is thinking about the ﬁeaning of experience," (i.e. picturing
it or symbolizing it) then tﬁe outdoors is an easier environment for a delin-
quent to conceptualize and to generalize about, Such_an environment . .ld

seem to facilitate the development of formal thought in a concrete-oriented

thinker,

To illustrate the potency of using the outdoors to’ develop meaning, ﬁg

take the existential notion that "everything and everybody is valuable."

L
\ .

How could this imprint itself on an adventure-based setting.. Take the climbing

rope: ' y

For the student, the rope is not simply a member of a

class of objects, just otie more tpiﬁg in the‘wqud; it is

irreplaceably and unspeakably valuable. Perhaés,he doesn't a—r

W

even’susboct its presence in the rope bag:  Perhaps it is "
: K ) R

taken éo much for granted Fhat it is nodticed oﬁly on certain 4
occasions when' it seems to demand attenfi?n. Spch attention .*'
will hbk be a detéched contemplating, but:a.caring for.thg,f>

- rope: It reéuires cleaning, it mustVSe cpiled, énd the nick S
in the sheath must be patpngd clean}y. In suchAgave the ;ope

reveals itself to our experience. At the same time this care

binds the student and the rope into a larger order which

" includes the cliffs and mountains, patrol and course, and:

w "
~ .

instructor and friends. The student; caught up in that order,

!
' S
knows his place and what is to be done, We might even say \
. ) _
1S

.o 16
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that for an instant lLe understands the meaning of 'life.'
. /

]

But what is that? What would he say? There is only a way
of being, a way of responding to the call of the rope. It's

5
more llke a mood than anything else."l

v
»

’Chapacteristic Nature of the Problem Posed : “

23

Adventure-based education confronts students with problems which induce,
stress. The problems are struétured, however, to assure that the student

will sucéessfully overcome the stress and master the task.,. .aq
\
Most peOple empha31ze the fea:, stress, and anxlety assoc1ated with
Cx
adventure—based education. What often escapes mention, however, is just how

much support is built into the problems ensuring that ‘the studént will accommo-

" date .to the cha}lenge successfully. e *E e ’:izw:a‘ , R

-

R

' First, the problems are selected to arouse curiosity folstreﬁgthen"“.

- ‘competence, and to elicit-cooperation. The tasks are also based on the

. 1
X ' . ~

.".learnéhg needs and ;apgbilitiés of the learner. 'This strucﬁure ig a necessar& | ',‘:
relief to a.deliyqﬁent who norﬁélly lives with little strucfure and has a
‘difficult‘time'managingvhiméelf. In advénturé-bééed educati;n, the game plan . .
is ciearly'laid out for him, |

R o Séébnd:mfﬁéwﬁroﬂiems are introduced incrementally for the séke of con-

tinuity and consolidation,  Basic skillé neeged to master the outdoor envirénv

ment areétaught firsf. Co;fldence is cultivated through the gradual and
éhccessful mastery of an 1ncrea81ng repert01re~of skills. Such progressive

K ) . +

v achievement .is necessary for the dellnquent,to prevent him from succumbing to

stress, - o, '

17 .
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-

. N : -
Third, the proﬁ&ems are conépete and manageable. Basically we all

— \ . -
like to tackle problems that we can envision ourselves solving and aro

B s Lt

‘within our grasp. This is especiallyIQritical to the underachieving, ¢

\ ?

concrete thinking delinquent. °= . '\
" Fourth, the problems are solved_wi%hfq a reciprocal framework., As

mentioned earlier, there is the pressure and éupport of the peer gfoup. In

’

some respects, each individual is carried beyond his capability because he

can draw on thé\compensating strengths of his peers.
(' . \\ . ' o -

Fifth, the problems pdse an immediate and 1mparfial threa{\:o life,

limb énﬁ fragile_ps§ches. The delinquent knows that his failure to solve an
adventure-based problem will have a real ‘consequence. Man is at héﬁ{t a .sup-,
. B _ A )

3
\

: _ AN _
vivor, and when his life is on the, line he will marshal his:resources\to ‘the

best of his ability in an effort to survive.

o

And sixth; the problems posed‘are holistic and require a holistic
resolution. The delinquéﬁt must use his head, heart, and hands in a comple-
méntary way. He'is thinking about the problem, eméfing, and~physida11y

acting out his resolu;ion to the Qrobléh in the here and nbw. He is_anaged.
He is bninging all his resources to bear simultaneousiy.

N All-éf fheéé characteristics of adventure-basgg problemsﬂencourage
masfery.lﬁ-.sy contrast, tradifioﬂal educatibn“and therapy tend to be seg-i

mented into separate cognitive, affe¢tive, and physical domains. They alfo

ot 4

and delayed.

J /\ '

1
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+
“
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Advehture;based education impels a delinquent to embrace a new behav-
ioral style. When he is asked to dlscuss chaoge (whlch also happens in an
adventurewbased settlng) at least he has exper;enced what you are asklng

‘ ~ him to change. .

Style of Instruction

The style of instruction in an adventure-based setting is very high

quality and Quantfty. The result is mutual respect, underbtandlng and voli<

.-‘“ . s . .
‘tion on the part of both students and 1nstructors. : ' '

The instructor accompanies' the studentf throughout most of the course.-
He does everything along with the students. Ye trains them in the Ffundamen-
tals to survive the experience. He encourages or facilitates the Jdemonstra~ .'

“tion of newly acquired skills’and exhorts the students to capitalize ou %heir .

¥
‘

‘strengths. He is_with‘them’24'hours a day, seven days a week. That"means

each student receives more than 150 hours of attentﬁon fnnm his instructor.
G1ven the instructor's avallablllty, there ‘is groater opportunity to’ take of

teachable moments. .In short, the instructor is perceived as an extra parental

e . G

adult (and thus second$only to peer§ in importance to adolescents) whose

authority is unqqestlonably based on commltment 'care, and competence. It is

\a
"not that other adults worklng with delinquents in other settlngs are not com- )
]‘_ .

mitted, do not care, or do not have thiings to offer. It is th? that the
: a ' i

\

traditional working environment severely limits their ability to effectively
function as a parental adult. !
’Summarx

Perhaps I have painted'too idealistic a picture. The process of change

in an adventure-based’ setting cannot be guaranteed. It is problemmatic and

Rl
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.lenges, and experience success.'

labor intensive, and -the client is often recalcitrant. Adventure-based

\progframg; for delinquents take an inherently risky and limited cliert Into

an inherently risky experience. Still, if the participant has any desire td

change, the main features of adventure—bésed education“will facilitate that
.“‘ ) ‘

change. The gamellke atmosphere, the use of primary peer grotp, the use of

. the sutdoors, the nature of the problﬂms posed, and. the style of instruction

all ensure that the_delinqueﬁt will rise to the occasion, master'the'chal—

v !

“He will thus obtain an experience of mastery

<

that subsequent experience may_ailow hik to-vaiidate'again. Indeed this may
+ \\
be the first time in hlS 1if» that the &ellnquent has had an experience of

<

mastery to fall back on-when he faces new problems.
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'usual form of treatment ig’ 1ncarceratlon for from ‘six to nine months in a

1nvarceratlon a youngster partlclpafes 1n a month- long adventure-based ¢ourse

k orientatlon, expegition, dnd followup. The referral phase is concerned with -

concerned with physically, emotionally, and mentally preparing youngsters for

« an intensive, extenS1ve expedltion. The.expedition phase is the principal

Program Combinations

(Ememplary Programs) , .
. R A
In thls chapter I will attempt to outline some of the major progrdm '

L8
3

comblnatlons, and g;ven the avaalable data,- dlstlngulsh their relative

<

« SN a

effectlveness..

]

As a Diversion to Long‘Term Institutionalihation for State Wards

BN

Every state has a system for handJlng dellnquents whose offense dr A

whose behav1or can no longer be- dealt with in the community. The respective

R

juvenlle court judge then'mandates the youth to the state as a ward. The

. } Y
N

e, - h . - - d

tra;nlng school - Most of the youths. are commltted for qnlmlﬂal offenses.

The fralnlng school 1s\baslcally a deposltory. Unfortunately lt 1s
very expenslve because of‘the multlple staff arrangements, faclllty upkeep,

0

and the long lengfh of stay. The use of adventure educatlon as ‘an alterna~--
\ . oo [
t{ye to thé training school for state wards~or would-be wards'is a cost

‘ . ¢
effective option'for state ward.systems. Basically, thstead of 4 six-month

» . . e

and then returns shortly thereafter to the communlty.

W
0
\

Program

R

The.apprdach is divided into four phases. "The.phases are referral, .

attracting, screening,_and selecting students. The orientation phase is

it

21
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treatment phase.. Followup is concermed wi;h‘fve reinforcement of the pre-
- . \ . . ) .

éedlng experience (usually back in‘the community) >

. Referval Phase . o .

Usually youngsters are screened in centralized receiving, detention,

N

and diagnosfié centers. Youths are flagged as possible referrals for the

" advepture education program. The type of offense is not too important in

v

"

terms of selection.- However, some states malidate long term incarceration

A an,

for some felony offenses thus eliminating certain. youngsters in the first

“sdreeniﬁg. Programs prébiously-screened out ySungsters with either leng .

histories of running away or arson. However, this is changing. . 1
x

‘The principal variables in the initial screenjng are motiviation and

\ . :

' placeability back iu the community.. Although métivation is the principal
variable determining completion, homé environment cannot be underestimated

~as’an important vardable in determining followup success. Placements:

include going back to the family,'liﬁing with a relative, independent living,

-

‘fbster cére, halfway homes;:aﬁd‘group,bomes. The placements vary according

v

 to individual circumstences. \Being accountable for suitable community place-
" ment prior to course selection ensures.ininimum followup. There is an adage’
that followup should start with the first contact. The principle is one of

maximizing the effects of the expedition for the youngster, As a delinquent's

problems surface in;the4community; 80 must they ultimately,be resolved there,

In arranging community placement,:tpe'loca%uéG:;:;Ezigs (judges, probation
officers, aftercare workers) are contacted to determine their support. If
the authorities are not committed té. a youngster's return, his chances of

22
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N .?\. . ) . ) ‘ » o ’ 4 . s
running &foul of the law increase significanply. Likewise parents ere ; >
informed. Offense and family history are also researched. I

The prospective student is intervieﬁed by either a-designated referral

to benefit from the experience. Honesty regarding his behavior and sense of '
= . ; . s ;I‘ .t ’ .
responsibility for his predicamentvare ascertdined'end valued.- Aleo, some

€

‘intrinsic attractlon to the prospectlve experlence is sought, Shrewd referral
. 2l

,personnel in fact play down the Fact that attendance returns a student back

home. . The empha81s is on the psychologlcal benefits. Selection is made

o - }'J

after sifting through all objective and subjective data.

v

Wherever possible it is best for adventure education enterprise per-

I

sonnel to conduct all phases of the referral process, Institutional personnel

>

" often have-conflicting.pricrities, that is, placing youngsters in the first . .

available opportunity, or misrepresenting the adventure experience because of
. . \ . :
: negatlve personal bias or lack of current firsthand experlence.: '

Once a program is mature,’running monthly cycles referral work becomeu

a full time, continuous job.

Orientation Phase

. . . _ e -
Orientation is usually conducted at a staging.base. The phase usually

does not exceed two weeks.. Activities are designed to.enculturate  students
in'program*expectations, to increase p;ysical fitness, to build'teamwork, to
contract for behavioral changes; and fo teach outdoor living fundamentals.
Because it is fesidential, it serves as a psychological.bridge to the expedi-
tion phase which is conducted in a,mobile fashion, no longef in close, proximity
to the familiar trappings of civilization (i.ef-bulldings, showers, roads,

23 -

30




f

etc.). Whether-a residentially-based orientation phase is necessary-is a

constant source of debate among practitioners. One side claims that it is

"

. useful in continuing to scpeeh out imprOper referrals and that ‘it is useful -

%

in boistering motivation by mfnimpizing anxietie%. The other side argues

that going mobile immediately forces the student to dig déep inside himse}f. g

v/

\aand'bring out his best. In my experience, what a program does depends on

1

- variables such as the reliability of the referrals, the caliber or staff,
- - . B ) s, & - ‘.

v Pt

the evocative nature of the environment, and the, emotiocnal stability ¢f the

client. "
o ) . . . . LA

H

Expedition Phase .

/

This phase lasts about a month. Conducted in a mobile fashion in a

+ wilderness environment, it represents.a concentrated dose of outdoor pursuits,

designed to be cathartic. While it is preferable to operate in one isolated

site, some states do not have such extensive wilderness'teo)ain, so partici-

pants must hedgehop from one site to anofherr- (See Appendix A for the course

<

schedule of a diversion progranm.)

Followup ' ; -
Because most adventure education programs that serve as an alternative

to institutionalization take youngsters from a state at-large, followup pri-

marily consists of arranging beforehand for suitable placement. This attempts

to tiqwthe family, the local social worker, and the youngster together in a
suppopfive arrangement. The lack of control under these circumstances is an

obvious drawback, but the alternmative is for the adventure program itself to

duplicate community aftercare services which, of course, would be prohibitive

‘

and would not guarantee any better performance.

24
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‘diversions to institutionalization hag been the determination of cost effec- '

,grqﬁps to various control groups) with costs (both real and projected’ cost

" and cost savings negligible. Indeed,a majority of adventure-based diversion

‘Likewise, data reveal that adventure participants, regardless 6f whether
. they recidivate or not, feel positive about the experience. What difference

" that makes is immeasurable, but suggests the humane orientation of adventure-

-t

Effectivenéés

. . k)l ' . . B
N ? "

Theacriferipn of success for adventure education programs serving as

&
h

tiveness, as compared with institutional placement.

°
1

o &

The approach typically-.entails comparing pates.of'recidivism (adventure

A oo

savingsY. ‘Adventure education at the lowest common denominator does at least

as well as institutional placements for appreciably less expense, resulting

.y K]

7.

. . ' . ’
in significant cost savings. Let me quote from an extensive program evalua-

g

tion on Michigan Expeditions (ME), an adventure education'program with the

*

Michigan Department of Social Service, which did at least as well,

-

" Measures of post program recidivism between exped™mental

' groups did not vary significantly. Fifty-five point fivé per-

cent of the ME sample diverted from institutionalization

3

remained successfully diverted one'year following'program

17

completion, representing cost savings of $230,580.33,

'

I have yet to see an evaluation where the recidivism rate wasihigher

e &

programs reveal statistically significant lowep rates of recidivism, and a

tendency for a significant decrease in the severity of subsequent offenses

for those who.do recidivate from the adventure group as compared with insti-

., : . ¥ -
tutional groups., They, in effect, confirm Kelly's original findings.le

-4

based programs.

%
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‘Governmeny, Box 2000, South Riverg,Ontaréo, Canada POA-1X0 ~ : ¢

o -

Notable Programs (based on caliber of staff, number of clients served,

quality, of outdoor<progr§mming) . | .- | | o ’

~ Some notable programs are;

- 3

1. - Homéward Bound with the Massachusetts Department of Youth . )
t G Lo . - . “a
Services N
2 Project STEP,‘Tloridé Division_of Youth Services, F 0 Box 490,

Yulee, Florida - _ S . . : Lo

®

3. Project DARE, Ministry of Qorrecfional Services, Ontahio

A

. 4. .Underway Program, Southern Illinois University, q§rbondale.’

N . v ¢

Illinois 62901

5. ° Wilderness Challenge.?Texas Youxh-Council,vP O Box 411,
Crockett, Texas N ’
.6, ‘Santa Fe Mountain Cen;er,ﬁ615 Washington Avenue, Santa Fe,

~

New Mexico ' . _ . »

As a Supplement to Existing Youth'quving Agencies-

t
3

< Another approach which is becoming more popular is utilizing adventure
education to buttress or supplemeat existiné treatment modalitie;. Students
are not diveyfed from institutionalizgtion or community-based youtﬁ serviné
égencies such és_probation departments, etc.‘ Instead,. adventure educational
programs.c?mplemeht traditional.approaches. | ) ' i

Traditional approaches cannot be dismissed out of hand as being ineffec-

tual or unnecessary. In some cases troubleé youths need detention (for their l
own safety and that of others), schooling or outdoor living under a highly ]

secure and structured setting, These include training schools or forestyy

. 26 33




LR

. . ‘camps, surrogate parenting and residential living in a group home, .or mini-

N

o

-

mal attention by local autlorities and counselors. ‘Adventure education can

oln o

' strengthen-these fundamenval programs. o

‘

- Program Phases

'Referral Phase - ' : - _ o ' .

~}

o In supplemental adventure programs, the referral process is hutuqlly

[ R 4

shared by agency staff (who have worked with apd will most 1ikely continue to
-»work with a prospective.étudent); adventure program personnel, and the youpg-
ster himself. There is less external reward for participating as there is . e

I,

in the diversion approach where the youngster can return home. The faétors - .

attracting & youngster to the experience. are the intrinsic appeal of adven- . - - v
. . ‘ . ) ) . "
ture, the relationships established hetween the youngster and the advocating

facilitators, and the determination of the youngster to work on his or her

K 4 . [
behavior.

. .x.'b . . B . . . )
Often the referral process consists of a'"hands on" introduction at

[N

the program site to further motivate the'youngéter.~ Minimal followgg is -
assured from the. outset becauseuin effect the adventure experience is only
.a "leave of abseﬁce" for the youngster from the youth service agency.
Indeed, ofteﬁ'the counselor himself will attend the course to enriﬁh his
,re;ationship with the élient; Often g group counselor will “fefer" himself
and.his whold group.
Some adventure programs Qhose services are phrchased by an agency go‘so

far as to insist on written commitments to follow throdgh by the personnel of

)

the referring agency.




orientation Pbase

The supplemental program approach is.similar\to\the orientation -
approach mentioned for diversion programs in terms of actiyities and purpose.

. \
s s . N
A ) - .

’ ¢ ¢ - .

Often the orientation is serialized, less of an‘abrupt“departure, with
) : a ' K . \\\\« *
interim time utilized to orient parents, etc. - N .

I

'Expedition Phase ° ‘ o , o o ]
The expedition phase lasts from two weeks to a month and is similar in

¢

ﬂV“ ' de31gn to the,expedition phase of the diversion approach. It too can be

u ” « ‘

‘serialized to minimize absence from school, etc.

Followup

"

. The strongest suit of the suppﬁemental”approach is the extent to which
“'followup needs dan be serviced. One factor'mentioned previously is the fact

that students come from and return to the same agencies and counselors.

There is greater continuity and accountability than 1n diversionary programs
where new placement arrangements must be made quickly, and often impersonally.%

In addition to arranging for continuous and accountable counseling,

many supplemental programs offer reinforcing adventure experiences as well

s as a variety of community-based reinforcers for agencies, youth, parents, and

¢ egs . 19
nsignificant others. -~

Efféctiveness

" The most obv1ous fact about evaluating supplementary adventure programs

is that evaluation is more difficult. Diversionary programs are pitted

[A] . ) '
against traditional longnterm institutions. It is one discrete, complete or
nearly complete treatment program versus another. In supplemental adventure

programs the idea is to complement,vnot compete against, traditional services. .

28 . el
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youngsters. In addition their behav1or in the community is tracked from s1x ) o .

plethora of accessible, documented'evaluation.'_What is available supports

‘but still can "make it"'in the community, for drug and substance abusers, for

It is more difficult to isolate theé adventure effect from all the other

supposedly symbiotic services'offered.-;in fact, it misses the point some-

A
¥ S

-~

what to do.so. What should be measured is the complementation of certain

~

services versus a comparable single service delivery_systeml Most programs B

-y
s

doznot~findlthe resources for wsuch evaluation. “hat tends to be done w1th

supplementary adventure education in measuring the effects is to determine o

7 "

pre and post-cycle changes in attitudes, compared with'self, others,_vaIues,

'y B A

etc., or to record the observation of significant others (teachers, probation A

. o

officers, parents, etc ) regarding constructive changes in particlpating

months to a year to determine lawfuluess, productivity, etc. There is not'a -kd

1)

the claim that adventure education increases perceptions of self-efficacy of

Y

participants as well as facilitating the.resolution of_their problemsl":?o
Another result is‘that;supplementary adventure programs for the most

part service a wider assortment of delinquents than diversion programs,“

which to date have been limited to state wards bound for’loné term institu-

tionalization/incarceration, who are placeable back ‘in the community. There
)t y

are programs for mlddle school "prevdellnquents," for high schoolers who have

become discipline proplems, for adjudicated youths who need res1dential care

<

‘the mentally ill, and for adult-offenders prior to parole.

o

\

Notable Programs RN

\\\
Within institutional settingsi. '

\\

1. Higher Horizons, New York Diyision for Youth, Johnstown, New:¥ork‘

o

29 ;.\\\ ,
- | \‘\ 3 IR )
u w0




. 2, Thistledew Camp Residential Treatment Pnogram, Minnesota Depart~

' - €
ment of Correctlons, Toto, Minnesota

(Y

3, jSt' Croix Camp, Route 1, Bex'62, Morkville, Minnesota 55048

)

_ Available for service to participating.agencies:

1. Connecticut Wilderness”Schooi, P 0 Box 22“3,%Goshen, Connecticut

.2, Eolorado Outward Bound School, 94§ Penhs&lvénia,‘Denvev. 80203
. s . ‘\.' .

o PR}

3. Hurricane Island{Qutward‘Bound,School, Rockland? Maine

“

L

‘4. - Appalachian School of Bxperience,~2l South Hoover Street,

Carlisle, Pennsylvania 17013 e _ -
19 . .
5. Undevway Propram, Touch of Nature, Southern IllanlS Unlver31ty,

‘Carbondale, Illln01s 62901
6.  Wilderness Challenge School, P 0 Box 809, Norfolk, Virginia 23501
* 7.. Santa Fe Mountain Center

re
- i

: - Within a residential group home setting:

\ 1, Vision Quest, 2643 Morth Calle De Romy, Tueson, Arizona 85712

\ .. 2. - Adventure Home, Colorado Outward Bound'School,_Qus Pennsyivania,
Denver 80203

' * \ Within'a family therapy setting: Y

1. Peak Experience, YMCA, 2232 South Grand, St. Louis, Missouri 63104
. .

For younger adult offendegs:-
1. JOsege Expeditions, Miesquri Department of Coéreetions, 1906 Fair
2T IR |
Lane, Columbia, Missouri 65201
2.  Santa Fe Mountain.Ceﬁter o

‘3. Colorado Outward Bound School, 945 Pennsylvania, Denver 80203




Organizational Dynamjics.

“In organizing fuir the delivery of adventure-based services, there are
essentially two approaches. One is as,an organizational entity within.an -/
existing, host, public system, such as a statglgepariment of socidl service. *

v

The other is as a privaté,rnot-for~p£;fit busingss,.services being purchased

-on a conéréétual basié‘b; recipient soéial service$;gencies. ' There are.pros
énd-cons to both épproacheé. | . . o | '

. The advantagg éf-the'iqrhoﬂsé ;pproéch is primarily fhe ample support

and securit& évailable by being a member of~a larger public sérvice host
'Qﬁbse'eﬁistence is virtually‘guaraﬁteed and.who is weIl providéd-fbf. The -
adventure.program can draw on.established,_dngoigg'sérvices inexpenéivel&,

: such as boékkeepiﬁé,'év§1uatibn, and equipment maintenaﬁce."Staff tend to
enjoy higher salaries and ample benefits. Administrqtdrs faisg the money épd

(=4

’ run political interference. ' As a family member, when the inevitdble budget

o

cutting qyclé surfaces, it is qnusualgto be totélly éliminated. -
There ar; concurrent aisa4§antages. Poiitica; support within public - .
_service organizations.tends to be flighfy.- Pﬁblic service umbrella brganiZa-'.
tions are subject f9‘partisan politics. .Admi;istratoré come and gq.wééh the
political tides. Newcomgrs wishing to’dissoéia¥e themselves from the_past..
administration, aﬁd wanting to flex thgir muscl;s, often bliﬁdly elimiﬁate
péét program ihifiatives regarﬂﬁess of their'professional.merits: Moreover,
qu;ic sérvice procedures ave often cumbersome, admiﬁistrators meddlesome. -
‘The merger with.th§ enterprising adventure program is.oftén sfdrmy.

‘ Private contracting, in comparison, affords the benefits of more TN

.. autonomy. One is not locked into a narrow program track. Experimentation’

31
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and diversity are much easier to facilitate.: Staff can bé hired and termi-

v ; , : .

ngced,as_necessqpy.' Program integrity 'is easier.to maintain. . : ;
. . ; o . ' N —

The disadvanfage of private contracting is that the contraetor, subject B
to the market, will most likély}be the first to receive a budget cut. If.

enterprisé falls short budgetarily, there will be no final authority to

appeal to for a "supplemental" appropriation. ‘It is the cost of freedom.

Reggrdleés of which road is chosen, the development of a valid and
reliable adventure education program is a time consuming, painstaking, risky

_enterprise.
. ' \ V R .
Included is an outline of developmental steps (phases, strategies,

2

lasks, and assumptions).
A Phace One - Ignition/Feasibility
One - two years "

1..' Strateéies
a. ﬂUtilize'cénsulting assi;taﬁge
b. A;sess and’develép institutional support base with all the
foll;wing:
(1) Governance element (legitimizers such as judges, legis-
lators, school board mombers; ete.) |
‘ (2). .Upper-leve.i adminnistrétor‘s'
(3) Middle-level management
(4). Line staff
_(5) Wards

(6) Community

¢. Assess and develop funding base

D = 89




. . ) b : "

d.  Assess staffing potential

(1) Indigenous (within organization) = k

(2) External

&

e. Assess staff development needs \

< |
f. Design adaptive program phasxng, content, and cycles based

. on needs assessment

g. Assess environmental potentiai for program empﬁaeis..
LY . | (1) Pacility ﬂ |
. - - (2) Mountains
o (3) Woods -, e
(4). Rivers
(5) Cities

L]

(6) Etc. - - R

N

h. Plan long range~_ -F:

2.~ 'Tasks |

. a. Submit initial and 1nter1m feasibility report‘M
b. Submit formal program proposal

(1) . Rationale Q _ o | ¢

l(2)' Methods'and procedures

(3) Preliminary budget~ ‘.

Make time/action plans. |

Provide experience seminars fop 1netitutionai support

Conduct orientation meetings throughout organization

Do recchnaissanbe

Make site selection

33
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h.  Conduct orientations and select staff

i, Provide skills training b

(1) Cutward Bound educators, semester-lung leadership
program |

(2) On-site skills‘workshops

(3) On-the-job training with.training consultants

j. Select and order equipment

k. Run pilot course(s)

- .1, Design an evaluation system | o 2 ?ﬁ .
m.  Realign goéls, obseqtives, tasks Afteﬁ pilot course
completioﬁ
B. Phase Two -.Demonstration_Phagéz Shéw viability ofiprﬁgfaﬁ phases,
v content and cycles o - o T o .
Oné - two years

1. ‘Strategies

a. Develop a model program (viable)

¢

b. Establish management system

v [ -

(1) Fund raising ' v

«

(2) Promotion . . g o R

(3) Course planning and gvéluafion \

~

(4) Staffing (recruitment, retention)
e o 1(5) Safety éys?ém

PR | (6) Budéetiné (fiscal control)

| (7) Ldgistics

‘0v—+ Utilize consulting assistance

%, ' . 3u




d. M@intaih aétivevinstitutionaf'suppoﬁt

e. antfhue fo provide staff development activities
2. Tasks ﬁ . e : ;~- " | o
| a. _Run confinuous brogram‘cycles‘With'newly selected staff "
b. - ?rdvide for ékills W(ﬁkSHOpS or consulting interventions in;

(1) Outdoor leadership - methods and philosophy

(2) Outdoor skills'

() Management skills

a : " (a) Course designing; staff support and evaluation
(b) S%aff selection and performance -evaluation

'(4)_-Organizational development _
R . ‘
c. Have outside peer review o

N

“d. Continue experience seminars to cultivate institutional ' ' K

support

N

e.  Conduct program and organization evaluation

f.  Conduct goal setting workshops

[

C. Phase Three - Consolidation. - Consolidate adaption into continuum of

treatment services of receiving institution S

" One « two years

9

. 1. Strategies’

5
‘a. Utilize consulting assistance .
“t ‘ . S

b.  Intermingle program into policies and procedures (administra-

\ o tive_and financia13 of institutidn
v c.. Provide forvstaff turnover and rerewal
d.’ ‘Sollaifymlong range plans N
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gl ¥, @ Run "bread and butter" program model

D. gPhase Four - Regeneration Phase - Diversity pregram . K '

'

;o 1. Strategies

a. Look for new targets of opportunity within mission of organi-
zation

b. Reassess current operational parameters to see what still is

of use

2.  Tasks ) N ‘
a.  Conduct sequence of actions similar to those in the ignition/

t
14

feasibiiity for new ventures.

Some assumptionsAunderlying notee on adventure-based ppograms:/f‘\'”
1. Fea31b111ty can really only be treated experlentlally .
2. There ave 1dent1fiable phases of mrogram adaption. .  * t f
3.4 ‘fhe adaption een be systemmatically approached. |
’ : 4.  ABE is a process whlch can be: adapted to a wide variety of environ-.

ments and populatlons with patterned referral course and followup components.

¢ v

5., The adapting 1nst1tut¢on'represents an organism with values and

_norms- which must be meshed (matched, 1ntegratéd, symhiotically arranged) w1th

the values and norms of ABE for the adaption to take hold.
6.~ The adaptive process, in order to consolidate itself, takes from

three to five years.

* 7. ABE represents worthwhile risk taking that demands thé highest

caliber of staff and training. | T - ' ‘




8. ~-Because of ABE's potency, there is a need to develop and main-

>

tain an active and all encompassing commitment throughout the organizational .

hierarchy to support the adaption.

9. ©  Consultation can maximize the opportunities for constructive
. . . _ ]

adaptfon throughout the phases.

2]




Recommendations/Implications

In this ccacluding chapter, I would iike to explore some issues which
face adventure-based practitioneérs ahd.suggest some recommendations,

Followup - How Much What'Kind, and How Long R

In 1971 Kelly and Baer followed up on their 1966 study whlch the reuder

w1ll recall showed that a year after treatment there was a stat1st1ca1ly

s1gnificant'lower'rate of reoidivism for youths who had_attended Outward

-~

Bound ih comparison to a control “sample of matched youths who had attendedf
“training school (20% to 40%). Five’years later, the results still favored..
the»Outward ﬁound sauple, but the difference was no longer“statistically
significant‘(se% versus 53%). Kelly conéluded that a’comprehensive‘followup

s

program, i.e. "a program of supportive services" should be considered as a

3 ‘nd . . : $ * '21
- way of maintaining consolidating results over time.

Practitioners took the suggestion. Indeed, they may have gone over-

board. Followup has become‘a sacred cow. It is anathema to question useful-

‘ness. On examination there is. no’evidence in support of its efficacy other”

“

than subjective,impressions. Some of the more zealous adherents even go 80

i
1
\

far as to deny the efflcacy of ut111z1ng»adventure education at all for

' troubled youth unless it is coupled with a panoply of supportlve aftercare

t .
-services, S x R

Remember that whlle the difference (38% to 53%) was no longer statis-

tically 31gn1flcant, the results were still markedly.p031t1ve. I flnd it at

best presumptuous to assume that more "supportive" oounsellng or adventure

I'

experlences would have helped lower the rate, Eu;dence is surfacing of late ~

. ' . 2 * *
which docu@ents that less not,more counseling is preferable. 2(JD1minlshed
B X | . "t 4 .

i ' < T

.38
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. returns, perhaps even regressive returns, apply to the‘use of. anything
eventually, yes, even counseling. .
I have designed and manaéed-numerous adventune-based progvame for :
| delinquents which have had either no followup, SOmexfollowup,'or as much.as
a year's Q;pth of residential therapeutic*followup. I heye decided thet‘the, . ;
need for followyp is relative to the student's needs. Some students need

more reinforcement than others while too much reinforcement can be counter-

productive, breeding dependency.

"I would like to see more'individually tailored followup plans instead .
of assumlng tbat followup. is necessarlly good, and that ‘as much followup as

necessary should be provided fbr. I would like to see practitioners assume

. , that followup canlhe'useful but not necessarily so, and that they intend to

e

determine and advocate the minimal amount necessary. Remember,.most delin- °
‘quents grow.out of delinquency. Overresponding to a youth's troubles can be‘
1 just as harmful as underresponding. It can breed a feellng of needing help..
' In addltlon,‘I would like to see efforts made to correlate the 1mpact _

of dlfferent typee and degrees’of followup on adventure education'studentse

What we know'today is nearSay.

. ~ Course Management

I - . v v

"As adventure:education with deliﬁquents becomes legitimate, I see signs
of a bandwagon effect taklng place, new adherents trylng to get "on the bus"
‘as qulckly as possible, not knowing how to drive the bus, how to fix it

! . L

. should it break down, or'what its limits are.

.
kY

o

‘There are no certifiers. It takes years to safely educate delinquent

youngsters through outdoor .pursuits in a specific outdoon environment. At.

*

e ‘ 39:
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<

fhg least groups should be led by staff who are technibally proficient in

"‘\ ) . ’ ‘ . 1. ' .

the Sutdoor crafts utilized in the specific course environment (mountaineersv'
' ".\“...‘ . “ .. . . ) . : .

in the mdugtéins, woodsmen in the woods, desert rats in the desert)._ The

staff must have the judgment not to put themselves and their students in

Stressful situati3n§ beyond any participant's ability to predictably manage,
- o ' ", - e :
and must know and'havé“previously_worked constructively with delinquents.

-

The s;aff membei who.fits.fhi§ criteria is rare. However, at the very-léast,
combinations of st;ff'ﬁho coll;éf@yely fit the bill are imperative.
It is a rule of thumb that ne;\wgpthwhile'enterprises cost more and
rake longer fo brepare than originally ;;%igipated. Politicai and_fipanciai‘
' AN

pressures and vanity and native enthusiasm inflyence new programmers. Also,
. : ’ AN

N,

experienced programmers with new projects to expedite leap prematurely into
. ‘ ' ) i
the field with youths. Such tendencies must be guarded against. In, adventure
education the price for negligence can be devaétating, i.e. the loss of
) . . . ) E . /) . f 24

human life. Conservatism in an adventure setting-is a virtue.
Evaluation

The perennial‘questions for programmers are what to evaluate, how much

evaluation is necessary, and how should it be conducted?

What to Evaluate ' .

Determination of what to eValuatg begins Ly:

RN
. \ "

1. ,Specifying target behaviors (of youth served) and needs which

H

will be the focus of the program

-
~-

2. Specifying the prdcesses (events, conditions, and participants

and their systemmatic interaction) that will impinge on a youth to achieve

acquisition of new skills and attitudes - L o

a

4o

}

L4




Mt
Xy

3. Specifying the theoretical or logical‘reason why-these_processes

should vork o : ‘ | B

“

o u, Spectfying the desired oﬁtcome of youth as well as toe'expecteo
duration of the effect of tﬂls‘intervention
5, Specifying'the expected level of success.25
\‘ N Such investigetion is hard work, lbut if done cd?scientiously, it meets
administrative requlrements, achieves a better operational ,roject detects

-

" problems early, and provides useful information to other program colleagues. S

\

N

How Much Evaluation is Necessary? : S

) Do not allow your evaluation to stand or\fall on any:l
. : L.

. . s \ . ‘
. one methodology or issue. See evaluation as a mosaic of cor-

ponent parts. The'components-should.include s prooess deserip~- - C
tion ors.systemmaticohserVer-evaluator inventory. lt\should
P i
include a cost~effectiveness study, some psychometric testing Q\
on both affectl;;_and thsical measurest'it should include ﬂ
.demographic data.on the students and data’whioh looks at
" recidiviem and other followuo issues, These parts should add
up to a Gestalt that will*represent'your program in s way:that'
communicates.to'funding sources and politicos what yon.are

ahouf . 26 | oF . K ,1

In addition staf“ should document course related accidents, near misses,
> " and health related problems. In this fashion over the years, program staff
will begin_to‘discern any patterns. Finally, arrangements'shonld be made

‘for an annual peer review by an outside‘experienceg practitioner. Sometimes

it is hard to see "the forest for the trees'" when immersed in a progrem.

W




29
~z_oi-‘ten than females (following program release)!'

Hoy Should it be Conduoted?

EvaluetionICan be difficultnto implement in ar adventure-baéed setting.
Staff and students are often under stress and the physical conditions can.be
impossihle.'l"Measurement textbooks typically-taik of ensuring good iighting,

7
quiet, warmth, etc.,"2 often conditions imposs»ble to attain. Whatever

-

“ v I

timing you choose, keep it uniform for all students, and whenever po331ble

Y

allow post-testing "for an invubation period of about a week...once ‘the dirt

8
is off and.dietary deprivation is satiated."2

Results with Women in Companison to Men

I have_not_delineated‘results in terms of mele/female}differences.
Certainly the majority of evaluation; describetresults soleiy forfnales.
This is understandable as the majority of delinquents are male end eccordiﬁgl&
pepresent the most pneésing programming need. Still_juvenile‘females are
being inéluded in greater numbers in adventure;based‘courses.

L_;The nesults for femaies when isolated reveal a marked compatibility
with‘adventure propramning. -Witness this account: "ﬁhen male)fem;ie com-:
pletion rates were compared .femalas.finished ME, a diversion program, as
often as the male sample (5% vs 86%). ‘Males’ peoiditate s;gnif1cantly~more;

0

Futures

4

Certainly, the'first order of bueiness is survivel. Notwithstanding
the fact that the utilization of adventure-based:programs for, delinquents is
becoming more«wideSpread and’ 1egitimate, program survival is still problemmatic.
Most programs are funded through "soft" money, i.e. grants fbr start-up.
Regardless of now well the adventure programs do toward rehabilitating oliente.

42
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| the process of going from seed money to the allocation of in-house), general
i‘funding is tricky. Public social Service bureaucracies seem to have diffi-

cult, if not an impossible, time sloughing off traditional programs which
prove ineffectual. So adventure programs come to represent add-on expenses.'

Traditional habits,'attitudes and orograms are well entrenched, and represent -

the dominant. vested inteprest. Competition for available money is stiff, and
. R ' ' )

will remain so in the future. I speak from experience. I know of one program
which conclusively proved that it represented a cost effective alternative to

incarceration, and regardless was dropped after a four-year run. A new

[}

; - administrative regime came on the scene with a mandate to "lock them up" apd -

¥ the bureaucracy in question had not sloughed anything off, had.indeed added to/

~

the traditjonal programs s1multaneously, so any pro:ect cost saving resulting
ﬁ

from the .adventure program was unrealized.

Second, practltioners must continue to: associate amongst themselves and
discuss the state of the art. The handiest vehicle is the Association for ‘
L Experiential Education which has a. Special division forfalternative programmers

- \

., in corrections. > e

5 Adventure-based programs are nolpanacea but "the results (in, the eyes
_ of the'ever circumspect evaluator) in studies on the effects of Outward Bcund
(used generically) on recidivism seem consistent. That is, Outward Boumd has
_been shown to reduce the ‘rate of recidivism among youthful offenders. Even
’ :Vafter making allowances for methodological flaws, Outward Bound seems worthy
c .‘~of the label strong stimulus toward recidivism reductlon."30 I_have‘seen a | wf

trend among practitioners to over-qualify the results. Professionally such

circumspection is laudable, politically it can be.misconstrued as claiming a

. ' 43




~lack of efficacy'and 1padvertently damage the movement._ %he political pro-
cess is not vefy‘logical.and operates on the aégertion qflbel%efs. Practi-
tioners must ewideﬁﬁe belief, commitmeﬁt and control. Tob much contfél will -
be éelf—defeating in the loﬂg run.

I am not advocating that adherents cease experimenting with adventure-

7

based programs to determine parameters. On the qgntrafy, I encourage it.

As Dr. Richard Owen Kimball has suggested, there must be more correlative |,

evaluation on such variables as lemngth of course, mix of activities, degree -,(W

k4

of stress, and experience level of the instructor (the breadth and maturity

of. the organizational vehicle).31 However, we must not dwell on the limita-

tions. "
We must rest assured that essentially adventure-based education repre-
sents a unique "escape to reality" for delinquents, and that it is a cost

- : . .

effective alternative to long tetm treatment and incarceration. We need not

join the legions of' skeptics who are given over a priori to pessimism when it : -
A-: # (‘ ‘ 20
comes .to finding solutions to criminality. Adventure education represents a

£13

‘Hpaffial, tenable solution.  ; ' _ T
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- Appendix I. A
Day Summarization R
, Arrival - Issue Gear - Hlke - Set Up Camp - Course Director Intro-~
1 duction ~ Sleep-out o
- Ropestourse - Map and Compass - First A1d - Initiatlves - Canon
2. Skills - Litter Construction 3 '
Initiatives and Ropes Course - Orienteering - First Aid - Canoe
3 Skllls - Drop at Nurnberg;Road and Canoe Start
Y A/ Canoe River | ' —;
B. Beach Trek - - A e
5 A, Beach Trek :
‘ « Return to Light House - Sauna - Belaying - Wall - Drop for .
.. B. Canoeing_ .
6}1 A, Retunn to Light House - Sauna - Bélayiqg;- Wall
) / B. -Canoe River
[ Prepare to. Leave - Drive to Upper Peninsula - Camp at Pictured
T Rocks - Trek '
!.
. éf Pictured-Rocks - Trek ) T _
l ar o . (, \ ' . ‘ 3 . .
9 Pictured Rocks - Drive toward Porcupine State Park
e
, _£Lf_” Drlve to Porcqpine - Rappel - Hike to Trap Falls - Plan Finals
11 Final Expgdltions throgg Porcupfne Statef$ark X
12 final-g;peditionézthrough Porcupihe State Park
13 Drive to Baraboo, WI - Walk,through Park - Bouldér
14 Rock Climbi ng - Rappel "
15 Rock Climbing - Rappel - thter Lower - Perry Trip - Group Debrief
. N -
) . | T
16 Solo and/or Service Project : ~ " , ! ft)
i N ' v /
3 17 Mardthon - Sauna < ‘Wall - Steak Fry - Awards
18 <.  Confenences - Departure,(Clean,Bunkhouses) T e
f 144 . . us }
i_ ’ . : b
e

4
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the Wilderness‘School, Goshen, Connecticut.

‘Aided by instruotors op wilderness staff members, graduates narrate a slide
success.. e - - i ' - R

7
) tional activity or’a community-service project. ‘ ' Lo K\\,)i
. ., i

_goals.. These conferences can serve as a time to celebrate goals attained and

hshow about wilderness experience, ‘publishing a newsletter, planning and con- .

}Jducting community servxce projects, restoring a sailboat and viewing films.
-and the agency worker can be espeoially effective,

'responsibility for themselves and others.. This also may develap a support

RS

Appendix II.
"Excerpted from "The Role of Féllowup in Therapeutic Adventure Pro-

gramming," a paper written by Beth A. McCabe and Kenneth Buck Harris from

o

l; 'Parent nights are an opportunity for students'to'share-their wil="-

derness experiences with parents, friends, teachers and other community people.

¢

show hpghlighting.the course with 1ts successes and failures, Support is

%

enlisted from parents, teachers and friends to encourage the student's further
: : N . ; - | -

&

2. Regional reunions are helpful to gather graduates from the same

3. Contract egaluation sessions help to monitor progress on contract

to renegotiate plans which are failing or no longer meaningful.
by W1lderness groups held C.. @ weekly basis in the community help to
establish a peer support system centered around activxties. A few ideas’ for

L4

activxties are snowshoe making, kayak building, production of a multi-media
.

5. Family counseling planned in conjunction with a followup specialist -

<> O R

6. Reer counseling training for graduates generates a sense of

v

system for future students from the same community. 4

)
r /
. , L

IR .

53

P> 4




A, ’ =" ‘ *ﬂ ,,‘H
e 7. Urban exueriences>help students trom that envirnnmﬁn? to trans-

-
"X 0

late thair wilderness experience back to thvir homc 1ife in a practlcdl way

by exploring 01ty”resources.. Rural studenta can also benefit from thi expev«

ience by reallzxng cheir ability to master a new env1ronment which can ins;ill

self-confldence. \

¢

8. Recrultment and orxentatlon [o¥ prospect*ve otUd“ntS can be absis-
ted by graduates. ThlS\ﬁJy inciude a slide presentation or a day~lcng hike,

9, Spec1a1 aevents in the student's community (schcol plays, athletlc
\

events, graduatlons) are an opportunity for}wllderne g5 staff to be involved
with.the student and his family. It is 1mpqrtant and meaningful to share .-

‘their success and encourage positive behavi?r.

. . o ]
10. Regional family potluck dinners and picnics provide an opportunity

to involve the entire family.in an activity. This may also provide a support

. o ) L . )
- _'system for parents.

~ v

A ¥ e

Addltlonal act1v1t1es can ‘be offered by the w11derness program to pro-

. vide graduates with further opportunxty for relcarnlng the lessons of the w11~ ,:
/ 3 : ! ‘
P derness experience. The following events have elicited great student interest

¥ ‘ . . . : . ¢
ll . ‘ * . R s PR

and support:- S . - S

’

1. An,annual reunion is a gatherlng of all graduates, ‘parents, frlends,
/ -

and referrlng agency personnel Activities may 1nc1ude sllde presentations, “

display boards, or a cookoutn ‘This provxdes the chance to meet old frlends who

\d 3 . : St

“have shared a simllar experience and builds a sense of pride for all the
. participants.. .' , ' . ‘ o

:2.‘ Short courses are scheduled throughout the year and involve a

variety of activities.p These courses include activities such as white water ‘

( b4

canoeing, backpacking, ¢limbing, cav1ng, cross country skiing crienteering,

) © o

and communlty service projects. _ ‘ " o




. 3. Parent-student short courses encourage paredX inyolvement with

v

the school. Parent-student courses are an integral part of the -followup pro-

" »
A}

)

gram and may include backpacking, canoeing, rock climbing, initiatives,

’orienteeriqg,'cvoés countfy skiing and famiiy solo. The major -emphasis is on

» ) ; ~

sharing the experiencg,and comhunicating feelings.  Students have the oppor-

tunity to teach their parents, hglp them, enjoy them, and express feelings in

~ a safe environment Parénts can learn from theip chlldren, observe them in -

\\

an aﬁéa\of the son or daughter's expertlse, and enjoy thelr 1nteractlon W1th1n

’. t
“ 0

“that super;zgéd\experlence.

(X}

b, Special courses, 6-15 days*long,_can include a variéty of activi-
. . 9 N
tles, such as salllng, backpacklng, canoelng, and cllmblng expedltlons in

‘

varlous parts of the country. Another course can be’ a.SklllS tralning course

v 0 W

for studerts interested 1n develbplng technlcal sk;lls for elther a job in. out-
v ) ' \ '

door programs and camps or employment wlthln the program. Another possibility
. L

o

~ 1s exchanging courses}thh a SLmilar program in a different area of the rountry.
This should enhardce an exchange of ideas, and provide additional unique exper-

iences. ' : Y , _ ) \ :
¢ v o . ) ] v N Sy

»

5. Outward.Bound scholarships can bé-offeped to graduates as a rein-

forcer for a;Studenth suégess'on contract gdals and afcohtinuatioq of personal

.

growth and development experiences.. - ,

6., Student staff are graduates emplo&éd in the program and can benefit

the student and the program. Students can assist in logistics, food-handling,

" phone duty, emergency situations and the daily pperation,of basecamp. This

position gives gradui‘es a work experience and a sense of responsibility and

self-worth. o o : '

[N
hl

-

7. If the program is fortunate enough to acquire land for'a basecamp;»

the development of that land can provide a valuable project‘fop the students. )

-

w 05 , \,
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4

5

jsource of sharing' and support. . Mother-daughter courses and father-son courses

A

By oonstructlng buildings and a ropes vourse, studento have the opportunlty

“to learn carpentry skills, plumbing and electrlcal SkJJlS in addltion to: job
l

respons1billty and. cooperatlon in, a worklng env {ronment.

8. Pereonal_agrzlces are defined as direct'’ personal a331stance to

t

graduates and maé\lnclude\phone calle, letters, and visits. If the staff is

living at basecamp, a 24§h6ur hotline can be made avallable to students on an

' EN
n s

emergency bas S. Many tlmes an emergency shelter is also needed if one is

unavailable in a student's communlty.
G
9. Wilderness Program curriculum can 'be developed for the wilderness
experience and followiup commitment. This will enable students to receive high

school credit for their involvement and wolld be an.added incentive for the

student.e,

~

10. "Special Petrson Heekend "held shortly after completlon of -the wll-

A
’

derneSs course, is valuable and gives graduates an opportunity to ‘share their

experience with someone who is special to them.

11. Regional weekends can be held to facilitate transportation prob-

[FY ~

lems. .A central meetxng place can be determlned and schaduled act:v1ty con=-

duoted from there. _ “ ' . ~ ‘ ¢

12, 'An all-women's course or an all-men's course can be a valuable '

©
4

also facilitate family involvement. .
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Course Director's Reﬁort
. Contract Course with‘CQlorado State Reforhatory at Buena Vista
September 23 - October 7, 1975 - - '

[}
; Location:

| Staff:

Appendix IIT " s

+

~

S;bmittedvby: Gerald L. Cdlins .

Marble

v :
Course Director: Jerry Golins

[4

Instructor: Tom Stich
Assistants: Jamie Katz, Larry Saghe, Rory Frazier ,
Logisties: Lorrie Babcock .. . .

The problemmétic nature of designing and running a course for offenders wars -

A

‘rants_documentation that concentrates on assumptions and.ggﬁeralizationsltﬁat =

can assist others in sqbsequently directing(such courses. In many respects,

this was a model course, so the focus will be on the cpritical variables that .

contributed to its success. -

I. .. Pre Course Preparation -

A.

" Delinquent populations are extremists in tefmshof their needs -fo

N

Staff Selection - Discrete selection of. staff is the first priority.\\ﬂ}

Al

St

afféction, écknowledgement,“and affirmation. They tend to have

well developed defénsive postures in relationship to their inability

to satisty these needs. So one can expect punishing, repressive,

suppressive behavior. They tend to personalize conflict, see-it

as a win/lose scenario to be resolved through force or the threat

of fbrce,'énd not through negotiation. They seem edgy, subject to
highs and lows. One wonders if incarceration has caused or merely

exacerbated these delinquent characteristics. Accordingly, such a
{
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\

]

course demands staff who are committed to helping;‘arg experienced P

Lead

manipulators of the Outward Bound process, have personal integrity, h

-

/ N . . i
\gf hhm%r; and who  understand corrections. Overstaff, as 'the demands

¥

-cgn_qgefcise,a wide range of intervention techniques, have a sense

on staff are extreme, and the need for alliés'great; -

Student Selection - The emphasis throughcut was’on straightforward -
_ . . " ‘ >kt g

details of course activities and Colorado Outward Bound School

v N '

staff expectations of student performance. The expectations were

that they cooperate with ‘their peers so as to get through in one

. . plece; take a look at their.behavior on the course, and most

. * /l. .
importantly that they attempt every activity or challenge posed,

that 4n this respect they have the choice to choose all ‘of Outward
Bound or none of Outward Bound. We also mentioned that we would
not ask them to do something that we wouid not* or could not do

W

oursel§es;
We écpeened out some whose pafhologicalﬁproclivitigs might require
.cliniéal'supervisi;n or who seemed to have-a'fanciful.notion'offﬂ
6utWar& Boupd. A‘premium was put on honesty and cﬁaracter. . Of
the Sixteeﬁzselocted only one was later asked to leave the course |
who fop re;sons.ofnpbesity and low moti?ation becaﬁé an untenable.
liability. 1In his case, Buena Vista‘and Colorado Outward Bound
School staff indulged in wishful thinking in'originally selecting
him. |

1.  Presentation of a film to the general prison pOpﬁlation,

managed by two Buena Vista staff who had attended an Outward

\
’
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Boung Teachers' Practicum.. .

2, Preliminary screening based on proximity togparole and

v
7

motivational readiness by:tlie same Buena Vista stéff,

4 L B

3., Final selection interviews conducted by Buena Vista staff

and all Colorado Outward Bound School staff for course.
. , R . L ‘r“ ) . N
‘Orientation - Once selected, while Buena Vista staff began to

Sy

get them in shape:pﬁysically, T chose the proper boots fopr them:

0
by o,

Regardless of how discrete one's screening has been, I think one.

can-expect-Fo lqge a"few (there is a romanticiém aQPut Outward
Bouné~that élouds'realistic asséssﬁents of‘potential)r In any
évent,)the assumptépné under;yingfthe orientation activ;tieé.were
as follows: " o } - -

‘1. Outward Bound should be only fqé those wh; could immediately
benefit frém the'dévelopment of constr;ctive attitu&es and
Qesponses;:i;e..th;se soon'to,§é pqpoled. it Qas féasbned
that providing’someon; with a "de-institutibnali;ing"‘experf

iegée only fo.drop himuback i;to defention with a long term
remaining would:be gountgﬁproductiVe and pepﬁaps‘gnhumahe.

—
to change theirA"scripts"'o; bezhavior through.Outward Bouﬁd.'
It was reasone§ that dﬁtward Bound is too tough and too
demanding for.anybody but the.committed. People can "eon"
more passive ;nd less self-productive therapies. The need
for immediate and consequential mastery eliminates fhe.con in
Outward Bound to a greaf extent,

*
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2,  Outward Bound should only be for those who evidenced a desire .




'3. 'Orientation should be'as: thgpough unassuming, and congruent

H

K with the realities of Outward Bound as possible hence, the
. : visual display,f}ntroduction to staff, etc. 'It was reasoned.

’that incarcerated'people are overly anxious to begin with
- \
“and can henefit from all the. familiarlty to Outward Bound,

. / / y ) - v
. ' staff and program expectations as possible. ¢ \
D.” Reconnaissance - Both myself and Tom Stich knew the Snowmass-
' " S o
Maroon Bells area well. Such knowledge helped alleviate our/

Al

anxleties and probably student anxleties as well, Invaluable

“knowledge of“the area afforded the flelelllty to alter coérse '

L

B planS'as the strengths of the group became known. . / ' ’
B, Staff 0r1entation - In addltlon to hav1ng the staff v it Buena
. Vlsta, and presenting them wmth a contemporary article pn rehablli-

-

] 3 f»w tation, I outllned spec1f1cally the sort of—staff behablor whlch

' ) is listed below* - \ oo /
4“ l}“ ,Teachlng Methodology and Communicati¢ns 'j' '/

- [

¢] . !
' ~@. Do notvmake presumptions about what students know, under-

. o L stand: or retain. Many offenders have:poor conceptual
skills and come from cultural backgrounds unfamiliar with

the outdoors.

b. Keep activities practical and sequential - relate activi-

ties to what is coming up. Incarcerated types need

immediate, practical, and positive reinforcement. They

need to see the "payoff,"

53
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d.

. : E o

Be demonstrative as well as verbal. Once again, many .

offenders lack conceptual skills,

Teach by example. Many "incarcerants" have trdublé with |

authority figures, so you must demonstrate a constructive

-

- authority model, i.e. one who gets respect and compliance,

f.

" h.

-

7~the best strategy with them,

not because of the role, but because of what he knows and

)

does;

Dg_nof be too judgmental; leave that to the 5udge; - The

word delinquent is so inclusive that it almost meénélény

3

.adélescént. .So don't pfessure him by showing over concern

‘or fear. <

»

Be congruernt and straightforward, i.e..real; that is the

least~yoﬁ owe any studentﬁ Be the example. Honesty is

i

Set your expectations of performance at the outset. . Have i

justifiable, negofiable and non-negotiable deﬁands with"
reasonable sanctions. Delinquents both need and want B
limits ahd directions set.

Let people know what to expect from the course in fhe way -

of activities, emotions.:'Delihqqents»seem to be more

anxious than the average. 'Setting the stage is a way of

bleeding off some of the anxiety,

- Be_the exemplar.
oo ¢’

Pace yourself. Many delinqhentsfare_hyperaétiﬁq with
concentration waxing and waning continually. i

St




k. Trust without trusting. Growth seems to take place in .

leabs and bouids with periods of regression. Accordingly,

: ’ ) : ‘ / u (3 [] ' 2 - o . . [] i 30 i
Y ’ : ' their commitments will bé .tentative and problematic.. + °

»

-1, Care without "bleeding." Many delinquents have sucha ¢
v : . - negative self-image that any‘éaring which éeems too v

uncoﬁditional is suspected and possibly manipulated. Try .

not to need a success for your own.. ' v

J;§ ' ) " m. Pain is a hard thing for delinquents to deal responsibly
Y LM : g , . j
rt_\ - ) . . with. 'They tend to share it, prolong'it,.amplify it, or

]

~even disregard it completely. It seems to boil down to
not having enough'self~disc§pline and possessiqn.' } .

n. Words do not have'mgch'significance for juvenile delin-

quents. So trust the primacy of the experience. Very few
N ' participants can generalize the significance of Outward
. N . Bound activities with mnchideﬁth.' Accordingly, do not ask

for pfematurelsummaries of‘performance; stick to what. is

happening tdhay. A N

- ' “ '»oi//De\not try to bui;d your owngpefsonal support systemffpom

("thq/blients. 3 _— '
\-’ N N T .

P Look for the real messages behindlbehavior. What primary

needs (physical, security, self-esteem, belongingness,
and self-actualization) are threat?ned or have been satis-
fied., are the questions to ask. \

.

1

. | ‘ ' - q. Give feedback. They crave it, they\want to know how they

stand, and make sure you "hit the nail on th2 head."
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{’

. Feedback which is good is a way of caring 'that makés :

" not their parents are most important to them. .
) Share but do not sell the metephors on llfe avallable -

:through Outward Bound.

3

sense- to them, Relationships with.gr&vnupsAwho‘are

<

~Focus on the individual.' You, are not trying to solve

s;ciéty's ills. Rgther, you are;?rying to promoté autono-
moug,‘respohsihlewindividualé. | | '
Intervene.:‘Tﬁe only thing ;gﬁ kave toiworkfwith is thei? 
behavior in the here aﬁd]now. So doihbf lét the téachab;e!
moments pass by.

Exhort. The need for chapisﬁa is not.dead. Thése-kids
are'impéssioﬁed..-Tap;.digggt, and eﬁcouragé it.

7N

Their'peer group is where the ‘aci:ion is? They need to

-~

belong in and to it. AThis,issue will be the source of -

“much conflict, likewise thé group will be the resource

for the resolution of such conflict.

R

Deiinquents live in and for the moment. Make sure activi-

ties are sequential, concrste, and within the capacity of
students. Delinquents need plausible linkage and fore-

seeable goals with a reasonable payoff.

Have plans but have more options. Be prepared to think

on your feet about what to do next,




o :PrograM’

“- OutwardaBound is a: type of problem solv1ng which 1mpels willing partic-

~ Lot

T, ipants in a contrasting env1ronment to mastery. The problems are con-

e

C stituted 1n sdch a way that ‘the pavticlﬁants will successfully resolve

o the tasks. The problems,are supposed to be prescriptive, progressive,

E

oot _ concrete manageable Auovthwhile, hollstlc reconstructive, and recip-

: .-,,rocal.. T o - IR

. A} Pngscrlptmve - Course was shortened to 1k days

kl

~,more 1n line w1th 1nst1tutional constraints at Buena Vlsta
- eas1er on staff (attrition on such course high) T
\ - i compact time frame (no need for dead space)

ﬂ&; i~ 7 - consistent w1th student attention span .
S - B, _Progressive 4 ‘ o T '

. . i
) . . . .

SR 1. Basecamp'used‘initially :

. = provided a permanent reference®for .students (serve as a

~ B

« - bridge between their familiar environments and the outdoors) "

i

- aliows for more thorough and safe assessing of student

skills by staff

, 2.. Short term, high impact activities, such as ropes course,

! Y ‘initiatives, rock climbing, and rapelling conducted initially, Nﬁa

then the trekking introduced

- bolsters motivation to persevere through whole course

- sherpens'menta;, emotional, and physical conditioning

C. Concrete ~‘See attached course schedule
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D,

E.

F.

1.

2I

{

_ Manageaﬁie

‘Course shortenéd to 14 days

~ o * (S tToa
; .

Original linear cou .e degigh altered at first resupply to a
more compact, circular one which would give us '‘greater choices

for activifieé with gfeatgr séfefyﬂand time margins. -
Only one peak climb scheduled’dn the snowbowl side of Snow-

mass (arduous but safe with exposed but short sections with’

~ a variety of hoﬁidor;hopping,‘trekkihg, snow ekposed:bouldér-

-ing). L

‘ 7 4

. . N

Solo shortened to a day égg a half

“

- incarcerated youths are’used to loneliness not aloneness
constantly surrohnded by masses and peer&x\the‘solitude
S , . N

required of:p lengthy'sélo overwhelming AN

\

- enough time to:contemplate course behavior and pose future

directions - .

-

Finals changed to a day and a half unaccompanied expéditioq

¢

in spme patrols
- to demonstrate competence as unit without the direct super-
. ’ j ‘ r T ’ . .

vision of instructor appropriate sequential step

Worthwhile - See attached list of activities

0. \\

Holistic - This is hard to do consistently in such a group as t&ere

is a wide range of cognitive development and such basic skills a

first aid, map and compass demand a substantial amount of cogni-

tion. Creative imagination needs to be exercised in relating these

skills to the level and frames of reference of such a group.
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ké“ : -G, .ReconstructiVe'

. . //'
- Staff spent a lot of time, mostly on a- one~to-on° basis,working \ .

i)

4 ﬂ . | ,.' with students drawing parallels N /

. . . \
ey -
v

- Students 1ndividually an¢ as a group were constantly asked to-

compare and contrast the behavior on the course to the’ behavior

. ' » "\
. . ’ .in the "jomnt " to the behavior on the "streets" N

v [ . . v

l4 - Along with the usual pin.and certificate other“measures'were’ \
. ~employed to tangihly:painforca acbieYement, such as: ) . v
“ 1. Slides taken, aarly prints developed in time to show at \
s counselcoﬂclnsion B | 7 . , ’ o \\\

2. <The remainder to be shown later at fcllowup meetings L

<

o - ‘ 3. Assessment letters were written for pafole hearings

1

T Turtlenecks_awarded to each participant upon completion
o o |
H. Reciprocal

;»-'Pattol siaé}was'kept,small (fite to seven) -
- Such pcrsons are used to hating‘and surfacing conflict, co |
..;amallev numbefs will crovide enough conflict whileiincreasin;
chances of cesolutipq

;_Inteﬁ-catrcl-rivalry can.be‘inﬁense; cmaller sizes allow for

greater individuatipn

All activities were well received, either valued for the ecstasy

or the conflict/resolutions they provided.




\ ' 4

© Trip Itinerary . <y

Activities ' _;"' y
7 - - ‘
Day" AOM. . - PoMa - °
1 Arrival Course Director's Wall and beam - ropes coufse -
' 1ntroductory talk - "quiet campcraft - debriefing '
walk" - equlp@ent issue ' S
2. Run and dip o 'f' RAppél_- ﬁockcraft - climbihg -
, o R campcmft-~- night hike
3 " Trek to marble quarry - rappel . Trek up to Whitehouse Cabin
into quarry - spelunk out of (approxlmately 3 miles with -
quarry . - 2000 aJtltude.ga;n) §
5 Readings - trek along Treaaury Ridge'into'Bear Basin4(approxif
mately 5 miles) - Map and compass - Trek down Bear Basin (3 miles)
6 Resupply at Crystal Unstructured afternoon -
N ' readlngs
7 . “Route fiﬁding'unaccompinied from Lead King to Showmass Lake.via
- Trailriders (approximately 7 miles 2000' elevation gain and loss)
‘ 8 . Climb Snowmass Mountain via sndwbowl-‘
9 Return to Prospector Springs Unstructuredvaftgrhoon (fishing,
: . . . etc.) ) ~ »
10 * Trek over Meadow Mountain to North Fork (approximately 7 mlles) -
sauna ! :
11 $olo | o - -
' . - ~ \‘\ . .
12 0ff solo SR b Begin unaccompanied from Silver
R Creek to Love's Cabin (7 miles)
13 Unaccompanied from Love's to East Fork at Schofield Park via
Prlgld Aid Pass (8 miles)
W Marathon (9 miles) - o Steak fry - awards - departure
debriefing (patrol and - ~ -
individual)
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/ level of st ss, the more s
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\

* \ , ’ N ( /,/
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A Praliminary Evaluation Report," an evaluation submitted to,the'

Program:
State of/ConneFticut Council on Human Services June 1975, p. 31.
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Gerald L. Golins
age 33; November 16, 1945

Education ‘ . B

1979, Currently a Mid-Career MPA Student at Harvard University
1973, MA, Curriculum and Instruction, University of Northern.
Colorado, Greeley, Colorado '

1971, Standard Secondary Teaching Credential, College of Notre

_ Dame, Belmont, California :

1968, BA, Political Science, Claremont Men's College, Claremont, '
- California . . '

1967, Institute of European Studies, Vienna, Austria

1964, High School, Carlmont, Belmont, California

Professional Work Profile

.Colorado Outward Bound School

1979 on a temporary leave of absence

1977 to 1979: Program Director/Development. I supervised the
management of the school's outreach efforts in the area of corr-
ections, mental health, and adult training., Nine projects serve
approximately 400 students annually, with a budget ©f a quarter
of a million dollars total., Each project is funded separately,
the sources being private tuition, regional and national private
foundation grants, direct state legislative appropriations or
federal grants (LEAA). The projects are:

Adventure Group Home

Adult Offender Program ,

Colorado Springs Juvenile Diversion Project

Project I.D. Louisville, Kentucky '

Denver Inner City Scholarship Program

Denver Area Explorer Adult Advisor Training Program
Minority Staff Program

St. Luke's Alcoholic Rehabilitation Program

Educators Practicum '

SO 00N O U & N
® ® o ® o ® ° o

1973 to 1979: School adaptive program consultant to:
1. Aunt Martha's Youth Service Bureau, Illinois

Baton Rouge Gamily Court, Parish of Baton Rouge, Louisiana
Betterways, Inc., Ohio ‘ :
Colorado Department of Corrections, Colorado Springs, Colorado
Flint Community School, Flint, Michigan '
Irvin, Miller, Sweeney Foundation, Columbus, Ohio
Michigan Department of Social Service, Lansing, Michigan
Missouri Department of Corrections, Jefferson City, Missouri
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1973 to'1979: School adapfive program consultant to:

. 9. New York Division for Youth, Albany, New York-

. 10. New Mexico Department of Hospitals and Institutions,

' Santa Fe, New Mexico ' ,

11, William Beaumont Army Medical Center, Department of
Psychiatry, El1 Paso, Texas

12, Alaska State Legislature

1973 to 1977: Project Direﬁfor/Corrections responsible for
developing the utilization of Outward Bound in the area of
Corrections.

1973 to 1977; Course Director for the School

- Started with a salary of $750 per mohth, at present I earn $1505
per month or $18,060 per year. My superior is Mr. Gary ‘

Templin, School Director, ' RS ‘

Other

1972 Director, Exploration Bound, Greeley, Colorado. I
originated and ran leadership/cemmunication experiences for
student dorm proctors in return for tuition payment at UNC
while getting MA. '

1971-1972 Teacher, Monte Vista High School, Fremont Union

High School District, Fremont, California., 1I taught Government,
advanced German, and coached springboard diving, salary $9,600
per year. Supervisor, Jim Byrne, Department Head. -

1969 Teacher, K-6 La Joya School, Salinas, California. Taught o
migratory farm worker children, Salary: monastic, supervisor .-
Mr. Brannon, Principal, e

-
-

Military Service ” | | L

1969 to 1974 Officer, Infantry, USAR P

e
-

Hobbies, Interests : e

P

Skiing (Naedic/Alpine); mountaineering (summer/winter); fly fishing
and tying.. o , :

Reading s - | ' .

Foreigp;languages, German (fluent); Spanish (rudimentary)
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"How Delinquents Succeed Through Adventure Based Education',
‘The Journal of Experiential Educat1on, Volume 1, Number 2,
1978, p. 26-29,

T a

Qutward Bound in Correctlbns' A Compilat1oh, a number of my

articles along with others; Colorado Qutward Bound School
Publlcatlons, 1977,
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