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7 . FOREWORD SR
L & o . .
The National Center for Research in Vocational Education, the National institute of - o

+ Education, and the project advisory panel and staff are pleased with the interest and support we
have received for this conference, especially since it reﬂects enthusiasm for the exper:entcas
!earnmg ccncept. . < ‘ :

- . Planning the conference entaned |dentsfymg exciting programs and con*factmg individuals
_involved with expsatiential education at the nationat and local levels. Business, industry, iabor,”
education, and community organizations were represented, As a result, confer participants
interacted with panels of experts who were eminently qualified xo discuss their experzences as th‘ey‘

refated to Extperiential Education Policy Guidelines. L

We hope that expenent:al education practitioners and policy makers will find the guidelines
® relevant and helpful, and that they wil} benefit from the ms:ghts nd suggestccns expréssed by our
advisory pane! mb&:bers and the conference panelists.

members and the other conference panelists for their substantive ideas and insights; to Dr. Herbert
A. Levine for chairing.the conference; to Richard Graham, Kenneth Edwayds, Joseph Durant, and
Robert Sexton who served with distinction as speakers for the conference; and to Betty An &

.Denni for re\uewmg the manuscript.
'
_— Recognition is due Richard Miguel for his overall direction of the project Lou:se Wasson for

coordinating the conferen%e Marcia Rose for writing the documentary accoupts of the panels’,
. deliberations; Carol Beckman-and Louise Wasson for asgistance in greparing the réport; and Kay
' / .. Freeman for conference tape transcnptsons Special appleciation is extended to the National
\ !nstntute of Education for funding this pro;ect and to Dr. Ronaid Bucknam, NIE Program ©fficer, .
. for Ris assistance in designing the conference and for his guidance and supporkhroughout the
; . project. >

Coa . For their contg'hbutions to this document, appreciatiog{‘ expressed to the advisory panel

. #

A special ackna@(edgqmént is due to the Honorable Mary Kohler. Her pbnei presentation was
so compellirig and acclaimed that we have included it in its’entirety in this document. Also, among
her anecdotes, she related the phrase: “But for me, it wouldn’t ‘work.” We felt that this phtase

‘; speaks to the sense of worth that all persons associated with experiential education must come
U to know. Consequently we have chosen this phrase for the title of the document. .
{ - . : ’ . . | . W
BN A ‘ . Vs
I . ) }
Robert E. Taylor \
Executive Director  °~ . ~
. , . The Nationai Center for Research
s ‘ in ‘Vocational Education< “ -t
— ™~ & o Al R :j ®
“r
¥ ,
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PREFACE

- . 1 A L
'Y .

. Seeing the need for clarification of current and emerging policy issues, the National InstitUte
of Education {NIE) requested that a study be undertaken by the National Center for Research in
Vocational Educsation to produce policy guideline recommendations for experiential education.
The National Center commissioned a.national advisory pane! of distinguished representatives of
~—-ERagemens,-1alor, education, and community groups to devslop the guidelines. {This-panelis——
listed on the i eceding page.) After the advisory panel completed the guidslines, selected practi- .
tioners were invited to a conference for the purposes of reviewing the guidelines and providing
comments on their utility and acceptability. , A,

L 3 \ '
This document represents the proceedings of the invitational conference. it provides the
practitioner with insights into critical issues related to experiential educstion and helpful hints

regarding the implementation of the advisory panel’s guidelines. The conference proceedings along .

with the adwsory panel’s guidelines document, the primer on experiential education programs, and

the project’s aninotated bibliography (see back cover for further information) are timely and down-

to-earth resources for educational practitioners and community representatives involved-i in policy
) makmg and implementation of experiential educatson

( Procedures ’ | R _
_The project was conducted during the period of July 1, 1877 through November 30, 1978.
The ¥ollowing are the major events that led 10 the development of the guideline recommendations.

Establishing the Adwsar’} Panes! '
Representatives: from NIE and the project staff and Dr. Herbert A, Levine, the proje&:t s

advisory panei chairperson, met at the National Center to select the members of.the advimry‘panei.

it was decided that: (1) broad representation from management, labor, aducation, and community
groups at a national level would be most desirable; {2) four representatives from each group would
be selected; and (3} representatives from the Department of Health, Education, and Weifare and:
from the Department of Labor should serve as ex-officio members. A complete list of the advimry
panel members can be found on page if. -

Idantificatien of Issuss

At its second meeting, the advisory panel agreed upon sixteen issue areas: clarifying irtended
outcomes; developing experiential opportunities; structuring experiences; diversifymg experiences;
assessing effectiveness; identifying expeniential learners; creating s diverse array of experiences;
paying experiential lsamars; axpmdmg experiential education; maintaining commitment; worker
displacement; obssarving legai requirements; granting credit; recognizing experiences for, their
marketabie value; gmpaﬂng sducational personnel: and preparing parsonnel from the workplace.

"Tha project staff made site visits:to various programs, interviewed experiential educators, reviewed

the litarature pertinent to the issues, and assembled two reactor groups: {1}- program coordinators
and students, and (2) program policy makers. .

' . £
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Guideline annwhdat)bnﬁs _— - | .
The parel was divided info three subcommittees which met twice to develop guidsline

 recommendations and to provide guidance to the staff in formulating the related discussion of the

issuss. These issues and guitieline recommendations were reviewed by two reactor groups of program
coerdinators, students, and policy makers representing sixteen different experiential programs. At
the panel’s third meeting, the guideline recommendations were reviewed, and final modifications

‘were made. The document which contains those issue statements and guideline recommenciations

was written and subsequently reviewed by the advisory panel, substantive experts in experiential
education and related f{elds, and the Na;ional Institute of Education’s project officer. .

Invitational Cmfam:&e |

. The issue statements and guideline recommendations were presented and discussed at an
invitational conference on November 16-17, 1878, This conference provided suggestions on the
various tuses of the guideline recommendations. Conferance presenters were alumni of experiential
education programs,-program coordinators, labor and management répresentatives, researchers, and
representatives from major experiential education organizations. The presenters gddressad the issue
themes and the importance of the guidelines; they aiso provided examples from pryctice. Thisreport
contains documentary accounts of the conference participants’ reactions to the guideline recom.
mendations. The guideline recommendations addressed by the participants of the invitational

confergnce can be found on the following page.

C\Ihifu the guidelines document, Experiential Education Policy Guidelines, représents a8
significant, collaborative contribution of the various sectors represented by the advisory panel, -
the peggpectives and suggestions provided by students, leaders in the experiential education field,
employers, and representatives from ‘organized labor add a practical dimension that the reader

should find highly illuminating.

[
Richard J. Miguel
Project Director
The NationaF Center for Research
in Vocational Education : .
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A EXPER&ENTIAL EDUCAT!QN POL!CY GUIDELSNES -
. ) % . - v JPRT ] ?
1 LEARNER OBJECTWES ' "

Ex,;ermntaal education gga\fs shouid be translated into specific learner oh;ectives and shouiti be |
stated ir terms that refléct shared understanding among all part:ctpants Criteria for evaluﬁ‘(mg the

. ob;ecti\fes are part of this shared understanding. .

P SITE SELECTION ' Ry

Expenéntml learning sites should be devetoped for prpgram on the basis of the potential for
‘denvenhg long-term personal, social, educationat or careet-development benefits: !

3 EVALUAT!ON . ?

Evaluation should be a continuous process involving all partxcipants this process shouid be

conducted according to terms and procedures established in the planning stages L e

- j
4 STRUCTURE FOR LEARNING ' w |
Experiential learning should be structured to sttmulate learning through mesningfu! actmtses T
including appcrtunmes for reflection and mterpretetnen ,

A
5 DIVERSITY OF EXPER!ENCES
The learner’s overall set of experiential education opportunities should inciude a diversity of
learning and work experiences. : e

6 IDENTIFICATION OF LEARNERS , . L

All-learners should have the opbortumty to part:cnpate in programs and should be invo!ved in
determining their assignments. Participation should be based on's clear and shared understandmg
of certain factors; (1) the skills, knowledge, and attitudes the learner is expected o davsiop; ,
(2) the learner’s need, readiness, and capacity for developing them and (3) availability of resources
and opportunities.

7  ACCESS TO VARIOUS EMPLOYMENT LEVELS

Experiential learning opportunities shouid be developed at various employment levels within
community work sites.

8 PROGRAM SXPANSION

Experientisl learn . dopportunities should be developed graduauy, expandmg onty after pilot
programs have den -nstrated stccess.

~

.

9. COMMITMENT TOC PROGRAMS * : .
Cooperating organizations should be encouraged to sustain their irwoivement over gwen penods

* . of time. The nature and extent of this commitment should be agreed upon in the planning stages

e
=

by all involved.

.

10 WOHKER PROTECTION . N K

The presence of experiential learners in the wdrkplace shouid not resutt in the displacement of
" workers, If the work force is reduced while a program is in effect, any réquired reductions in
experiential leammers or other program mod:ficatzons shoutd be made according to terms agreed
upon in the p!anning stages,

‘\
e
»
»

»
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.. LEGALREQUIREMENYS .. Co L e B

Al persons responsible for experiential programs shouid be thomughty familiar with fegal ,
requirements and ramifications as they appty 10 expenential learners o . -

12 PAID EXPERIENCES ' ' - 5

A ‘ Salary issues should ‘be cooperatively decsded-«.xpon by all partias involved in the program, warking
‘ within the contaxt of the appropriate laws, regulations, and collective bargaining agreements.

i3 AOADEM!C CRED!T

- The criteria for granting credit-to learners for participation m experientca! education programs
should be agreed upon in the planning stages by teachers, admmnstrators program staff, and the
__agency gre gnntinn the credit.

: 14 EMPLOYMENT CREDIT s s

Credi; for prmous exporience in experientisf educst:on programs should be considered by isbor «

and management.. ‘

16 PREPARATION OF EDUCAT!ONAL PERSONNEL . -

Educational personnel associated with the  program shouid be given & thorough undemanding of
the work settings, the potential of the learners’ experiences, and their own roles in assisting the
learners to achieve the program purposes.' Participating organizations should assume full responsi-
bility fot the tmmng. compensation, and recognition of all personne: who implement th\e~ program.

18 PREPARAT!ON OF WORKPLACE PERSONNEL

Femnnei from the workplace who are called upon to interact with experiential learners should
receive comprehensive oriehtation to their roles in experientis! education. Collaboration between
these workers and the program staff should be maintained on g | Systematic basis for the duration
of the program. Parti¢ipating organizations should assume full responsibility for the adequate

'  training, compensation, and recognition of all parsonnel who implement the program.

W 3
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¢ EXPLANATION OF TERMS |

. The use of the generic term axperiential education programs is meant to mciude prcgrams

sua1 as experience-based academic programs (e.g., Experience—Based Career Education); cooperative
vocational education programs {e.g., secondary school cooperative -distributive ®ducation); service -
learning programs (e.g., programs under the atispices of the National Commission on Resources for
Youth); employment, training, and educational motivation programs (e.g., CETA Youth Programs,
70001, Ltd.}; ap;srentxceshtp programs {e.g., the Sct.-ol-to-Work initiative Program}; general work
‘experience prograrns; and career exploration programs (e.g., the Executive High School Internships
Program).. information regarding these and other programs can be found in another publication of
this project: Experiential Education: A Primer on Programs.

" The terms used in the study are explained Briefly.

" Experiential learning reférs 1o the procss of learning about work and other life roles by studying,

observing, and performing them in any environment {usually outside the school) where those
roles octur.”

Experiential education refers to planned educational experiences designed to enable !eamers to

,acquire attitudes, skills, and knowledge for work and other life roles by-participatirg in work

settings. This is an inclusive term incorporating all pragfams that depend upon prerientia! learning
as a principal learning process. This study focuses primarily on work-oriented experiential education.

Pragram'refers to any oréanized effort to effect experiential education. 1t may be referred to as a
pragram’or, for example, it may be part of a course or existing program in a school.

Leamers\ refer to the individudls for whom the experiential program is intended.

Partrc:pants refer to all persons involved in an experiential program—namely, learners, parents,
labor and management representatives, program staff, and teachers, administrators, counselors,
and other school personnel.

R
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: OVERVIEW
OVERVIEW OF CONFERENCE PROCEEDINGS

This conference of ‘experiential education practitioners addressed the utility and acceptability
of the experiential edycation policy guidelines developed by the project’s advisory committee.
This report of the conference proceedings details the practitioners’ assessment of the guidelines
along with suggestions and recommendations for impiementation of those guidelines.

The conference consrste& of five presentations :and eight panel discussions. Each of the five
presentations addressed all of the guidelines from a unique perspective. The first part of this report ‘
contains those presentations. : '

The second part of.the report includes summaries of the commentaries on sciectad guidelines.
These summaries reflect the comments, suggestions, and recommendations.of the p~..titioners who
served on the eight discussion panels at the request of the pro;ect s advisory comm;ttee

The consensus of the conference pamcspants was that the guidelines are well designed and
should be a useful resource to representatives of business, labor, education, and the general com-
mupnity who are involved in experiential education. The foitowmg statements aré highlights of the
excellent suggestions and recommendationg resuiting from the conference deliberations. i

e We who would gusde'expenentsa! iearning ought to concentrate on the kids who are just
not getting out of our educational system what they should. We need to measure our work
-by how in the next ten years we do a job for these kids. You have addressed this well in
your guidelines. Richard Greham .

-

e We think that quality youth pamc:pation programs should provide more than just work,
for work itself will not meet the needs of many of these youngsters. A quality youth
participation program fosters the growth of the human qualities. Mary Kohler

~ e Experiential learning builds many bridges—for example, we built bridges putting thig

~ project togethgr. Experiential learning links the world of school with the world of work.
It can link the liberal arts with practical application. It can also link orgamzed labor,
business, education, and commur‘nty based orgamzat.ons in a common effom ‘

Kenneth Edwards : » -

e People who are responsible for these programs must be sure.fgarners are gettmg quality |

learning sites. Time is wasted if they are n'ot going to get anyth ihg out of it. Joseph Durent

® \We need a guide to show us where we're gomg and a way of knowing when we have arrived.
The tack of ¢lear objectives in many experiential.education programs has contnbuted to
- severat dilemmas common to the field: Warren Meyers

£ - ) v
& One of the basic functions‘of the program is to teach students an independent decision-
miaking pfocess, not only for reaching career decisions, but also’ for reaching other decisions
the to make every. day. Mary Caves e >

e The diversity in the non-profit sector allows students to gain valuable experience. They can
develop many skills and try out new ideas more easshq-than the\& cou!d in more. structured
settings. Mary Ann Gmy Wieder ,

e |t appears to me that the gundehnes are right on target m addressmg 'ssues we face oﬁ a
daily basis. Mary Ann Payne ' .

4
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- -.. .® The guideline on academic credit Tails to challenge the acade*mc cammuni:y sufftctentw B

s .~ aboyutwhat is and is not academic. John Strange 4 oy

. Preparatton of management personnel should be mcorporated along with that of . Lf" “

.o educattonal personnel. Ray Williams B ¢ oL y ~ Té

o Yau can’t assume you are all on the same wave length. When[p:oblems occur in co!tab . .-.'.'

orstion, they almost always have their roots in the group’s reason for parttcspatmg and-, .
thetr understanding of the program ‘s purpose. Micheel Hart . ' Ve

e One of the exciting aspects uf work' i experiential education is thag we don’t Know exactly B
wha{ s going to happen next. The guidelines should provide encoura ment to people just . o
-starting out. Robert Sexton , )

The work of the profect’s advisory cammtttee E:gpensntml Education- Paf:cy Gwdelmes
along withthe insights and suggestions resulting from these conference proceedings, rhake a ,
significant contribution to the field of experiential education. We hbps that practitioners w:ll fin
T " both documgnts use&t! in providing youth with quality experiential !earmmq opportumttes. i ‘
o oL : . ‘ e N ™ ¢
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by = ‘ SR
Herbert Levine : <

Professor of Labor Studies .
Rutgers, The State University of New Jersey .

,4\ - +

é!
The advisory panel was composed of labor and management re;ﬂresentaiwes educators and
eommunity leaders. As a consequence of its makeup a great effort at coﬂaboratlon was started.
There have been strong differences of opemon on cprtain issues, intensive give and take, and finally;
‘an ac:ommodatton of d:fferences?suitmg in an excellent document :

) I encourage all Qf you tc comment extenswﬁy on any aspect of thns guidelines document

-which you feel will strengthen it and make it more useful. 1 believe you'll have the best guidelines
that have evgr been developed in the area of experiential learning when we get through. We wergn't
always confident this w?uid happen. In fact, we had great difficulty defining the guidelines. Most
of us knew riothing about experiential learning when we started. It took some time for us to realize
what we weré-being asked to do. | think now wewnderstand what we're domg

One of the tasks was to educate the educators. Some of the labor and management people
took that on with alacrity and gave a surprising amourit of their time 'tothe project. In fact, one of
the most exciting parts of this whole project was the amount of time that the lay peaple putin to

- thinking through these ideas. For those of you who are actively engaged in experiential learning -
programs, | think it is a sign of encouragement to see just how much help you can get from labor,
management, and community representatives when they are cemplet’eiy invOlved in the glanning,
development, and administration of\a program.

«. it seems to me that through ooD'dsscnssmns we have put aside many of the problems that .
could develop in‘an experiential program. So many attitudes and prejudices have been well afalyzed
and debated in our group that it would seem to me we have developed some useful ways to avoid a
lot of unnecessary distress :rgettmg up thegp programs. X

. s /“
’ 1 must’sgy the Ohio State staff on-this project and the NIE staff have accepted criticism, have
* complied with changes, and have themse!ves contributed in many ways to the totauty of this docu-
ment. in all, a good job has been dbne. Those of us who are gomg 1) sign off on the project are
pleased to have qur names assocsated with the end product

]
\
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by L ‘ S ' .
Richard A. Graham
Youthwork, Inc. - -

v “Washington, D.C.

! t

The participants at this conference brihg considerable experience and expertise to their task
of commenting on the guidelines for experieptia! education. It's a good job. ‘

" The'broad purpose of these guidelines is 10 guide the design of programs through which youth
will become better pgeparéd tor work and other adult life roles and, in the process, to cause no
harm to others. Jobs won't be taken away from adults who need them; justifiable rights for teachers
apd counselors won't be fost. . - - :

-

Where the best of experience dnd expertise may come up short is in finding ways to be sure
-that a program delivers its money’s worth—that a complex mix of education, training, job place-
ment, income transfer, and: job protection for adults gives more benefits per dollar to more people

* than do the alternatives. An underlying assumption in most of the CETA youth programs is that

-

‘responsihle for themselves and ta others.

the best compromise between these overiapping objectives is to pay young people the minimum
wage, that this will provide thdm with realistic incentives for learning and performance, that it will
transfer to young people from low-income families an appropriate amount of income, and that it
will avoid undercutting the jobs of adults. The proBlem in the past is that undue numbers,of young

people have been paid for not working, for not doing a decent job—in short, for learning the wrong

lessons. Another problem noted in your comments is the matter of youth doing work that@ults
might otherwise do. - . .

-~

A part of the solution is to create additional jobs, to create new jobs for youthlnd that's
where Youthwork, inc. may have some ideas for you. Youthwork, in behalf of the Department of
Labor,. is supporting projects that attempt.to prepare kids for work in g realistic way and, at the
same time, to create jobs for young people. Generally, you can’t create jbbs in the private sector
until business gets better, but Youthwork is supporting projects where kids create jobs for them-

-selves—school-sheltered, income-producing jobs. There ,lrk”’some great examples of just that around

the country—where kids run th&g own small businesses, where they Rave an opportunity to be held
Y ? <

<

But that is no cause for sglf-congratulation. There are a few good things going but, overall, in
spite of all of the social legislatiort of the 1960s and 1970s, the plight of poor minority youth has
gotten substantiaNy worse. If you can believe the statistics, chances for employment for popr black
youth, .as compared with white youth, are about twice as bad as they were fifteen years ago* Not
only is the unemployment rate substantially highsr for poor minority youth, but there is a smaller
percentage of n‘?ﬁority young people in the labor force today than fifteen years ago. No pne knows
why! - . . : v o .

*

Earlier this yéar, | gave the keynote speech for a symbosium hosteci by the National Center

“for Research in Vocational ‘Education. The symposium was entitled A/ternstive Perspectives on

Investigating the Consequences of Experiential Education. | took the perspective of a philosopher

investigating the consequences of experféhtial education. | have been asked to share that-perspective_

with you. It started off with a little disttgue that went like this:
’ ' N -~

-

N
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Philosopher: Agonese, would yau say tha& experiential education is all of education or a part?
Agonese: Clearly itis apart. . |
‘Philosopher: Ifitisa part, what is its relation to the whole? What difference does experience make? .. \

\ \  Agonese: You have earlier persuaded me that experience maxes the difference between true |
knowldge and right thinkigg, that if someone tells me the way to where | want to go, | may think
‘ rightly about it, but if | trav at road for myself, | know truly the way. :

Phitosof.)hef: Must you then go everyhhere’yqumetf?

Agonesé: | think not. But if!am told many things and can test the truth of some by experience,
then perhaps | can better judge the truth of others. ) .

Philosopher: Wall, then, if experiential education isa p:ért of all education, does it have the same
aims as the whole ordiffering aims? o ' ‘

- Agonese: It must have the same, *

Philosopher: - Then experiential education must be able to state its aims because if it does not know
where'it is heading, itﬁei not know when it gets there. ™ ;

Agonese: There can be ho question about it. - o : ' , ' : v
Philosopher: What then ought to be the ain of experiential education?
A‘gonese: Surely it must be a good. life. e ~ ’ ,

—~
»

Philosopher: Wotuld you say a good life or the good life? (Pause) i - !
* Agonese: | would say the good life. “ o .
Philosopher: And what would you say is the essence of the good life? — -

The point | wanted to get at here is that the philGsopher.and Agonese, in looking at the aims
of experiential education, could only conclude that they are the same as all of education. And they
‘ concluded that the consequences of experiential education should emijace a kind of testing things
for onesslf. But they came no closer to deciding what leads {0 the good life or even whak, in essence,
the good life is. They could not decide what leads to the good life because, as the studies a’nal?zed
by Christopher Jencks and a group at Harvard suggest, it is far from clear what aspects of education,
traditional or experiential, lead to the good things in life and to the good life itself. | wanted, in " -
that symposium on alternative perspectives, to suggest a different way of looking at what experi-
ential learning might do, a perspective that is concerned with educational progress to be sure, but
one which is more than usually concerned with changes of direction along one’s route to the good
life, with the critical incidenty-that change what 6ne makes of life, andjwith the ways to improve
one's chances for good changes. For the truth about consequendes, according to Ecglésiastes, is

V' The race is not to the swift -

Nor the battle to the strong

Nor bread to the wise

Nor riches to the intelligent

Nor favor to men of skill .

But time and chance happen to them all ' -

LS u‘ -




; THE RACE IS NOT TO THE SWIFT 2

The desired consequeni:e of experiential education in this perspective is to increase one's strength,

. intelligence, wisdgm and skiil to be sure, but most of all to improve one’s chances.

We know from aur own lives and thase around us how chance events both the fortuitous and
the setback, affect what we do and what we become. We can, with oniy a little reflection, identify
the persons and events that have most affected us—events like having scmeone take a Speccal interest
in us; finding a mentor or model; moving to a new neighborhood; being taken into a new group of
friends; having a good marriage (or a bad one); having a baby; being exposed to a hew field, business,
pursuit, or discipline; reading something that profoundly changes our thinking; suffering an accident
or iilpess; getting into a good school, camp, or college. External everits—war or depression—may
provide a chance—or require us—to start over. You can add others, and lamtryingtodosoina
longer paper on critical mctdents and how to contrive them.

In his attempt to get a pu:ture of what happens to us as we grow up, Christopher Jencks
presented some path m els based upon a great deal of previous research. The models attempt to
show the retat:onshsps among one’s famsly background, aptitude, test scores, how far one goes in
school, the kind of job one gets and the income one makes (see Figure 1). Jéncks noted that, while
our inheritance and education substantially affect what becomes of us, luck and chance séera to
have an even greater effeft. My own belief is that good education pron'{otes luck but that bad edu-
cation does not. But education is seide examined in that light. | believe, therefo ore, that our research
has failed to look at the-cadse and consequences of the things that most affect owr lives. | believe '
that a path model that gives a greater place to expenennai learning will explain more apout what
we are apt to do in life (see Figure 2). |-don’t suygest that we diminish our efforts tp develop
measures for the qualities of strength, intelligence, wisdom, and skills that predict somewhat the
things associated witir%,good life. | do suggest that we deve!op ways to identify the kind of fortu-

_itous critical incidents that can be brought about thfoﬁgh experiential !earnmg | believe this will

reduce the effects of time and chance on our lives, | believe that we ¢an contrwe critical shcsdents
to a far greater degree, that we can increase their number and improve then character.

It is one of the disappointments of expenential !éarn‘ﬁg (in the Outward‘Bound progr-m, for
example) #hat although those close to the program now it can have a profound effect qn or.e’s
life, evidence to support this is hard-to come by. !t'can | believe, be accounted for by t&iaut that -
an experience of this kind may have little immediate effact but can have a pronounced ch¥oge on .
the direction one’s life takes, & change that will have a measurable effect onh( at some time later on.
| believe that evaluation of critical incidents is particularly difficult because just one experience,
no matter how well contrived, will not with any assurance bring about a eharfge in direction. What
is needed is a succession and variety of experiences so that the chances become far greater that the

rigitt kmd of experience w:H occur at the nght time for a particular individual. ' .

Some of the people here vy:ﬂ have selvethmg to say, about the nature of expgriences that tend
to have good effects. The levet of responsibility that one can take ‘on and the charatter of the

_relationships between teepagers and adultsare a6ﬁng the thsﬁgs that the people who run the pro-

grams say are most important and those which the teenagers who pamcxpate ih experiential educa-

_tion programs also say are most important.. \ L . \

-

| would like to return for just ope moment to our bhi?dsopher T

Philosopher: Now, Agonese id we agree that expenence 1{eads to true know!edge and\hetps us ..
test the truth of what we are told? ey

N

-~ &

Agonese: Yes, | am persuaded of it.”, - ¢ ’
{ ‘ ‘ \ ’ A M
~ | ;
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Figure 1. JENCK'S PATH MODEL
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Figure 2. ALTERMATIVE PATH MODEL
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2 THE RACE IS NOT TO THE SWIFT

Philosopher: And did we agree that the quality of education through expénence should be
- measured not only by the progress one makes along one’s way but bv the degree to which st
directs us towards a good life?

Agonese: | think we agreed to that, but | need more time to think about it.

Philosopher: And, Agonese, 1id we also agree that it was not enough to educate for a good life,
~ for status and incoma, but also *nr the good life, the life of duty as citizen and pamnt, as one who
sees it is one's duty 120 seek justice and (o seex a just society?

L

Agonese: Yes, Philosopher, we did, 1 guess. X
Philosopher: And what is the essance of justice, of a just ;ociety?

Agonese: Surely Et is that there are equal right: and equs! opportunity and one person shou!d not
profit at the expense of another.

Ph:%osopher And how should one determine whether there is education that prowdes equal access
" to employment and the other things which lead to the good iife?

Agonesa: Surely in part it is.by whether the differences in employment are not based on race or
sex. Discrimination of that kind could not occur in a society that educates for justice.

Ph;Iasopher. And if black youth have less access to. employment than they did ten years ago, iess
~ participation in the labor force, would you say that our society is becoming more just or less iust?

Agonese | had been thinking that our society is becoming more just, but if things are getting worse '
for those worst off, itcannotbeso. *

From this perspective, we who would guide experiential learning ought to concentrate on the
needs of the poor, the black, the Chicano, and the other kids who are lagging, who are just not
‘ getﬁng out of our educational system what they should. We need to measure our work by how well
in the next ten years we do a job for.those kids, You have addressed this well in yaur guidelines,
and if the people who are going to take on responsihility for expenent:ai learning will heed it, |
think we've got a pretty decent chance for a more just society.

>
*
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by B}

The Honorable Mary Kohler

Executive Dirsctor’ , .
National Commission on Resources for Youth .. , .

. You asked me to \tgﬁ you s&mething about hrow . as atawyer, becane interested in experiengial N
education and this conference. Well, I'm an old gird-aciaily, past seventy-five. | became converied

to expenential learning during the seventeen years | was on the bench of thg Juveniie Court in San

Francisco. |§ seemed that the youag people who came before tive court were, in many wavs, persons )
. who had been deprived of the or.portunities that most of us take for granted.in qur growing-up ~ .

process. Many of them were hardiy members of the human family, in the sense of their beingtaring

apd committed persons. Life had given |ittle to help them reach their 'uman potential. In my gener-

ation, we grew up khowing we wera needed bacause neither the family nor the economy could .

manage without us. Early on we became part of the human'family rnd had the satisfaction of seeing

" ourselves as such. - .

v

At twenty-six | began work in the Juvenile Court and became an advocate for yot}th participa-
tion. | kept pressing for it in my work gs a consuitant to foundations and government ageacies . ¢
involved in promoting youth employment and delinquency preventio.a frograms. .

in 1967, a group of us wtp worked as advocates for youth handed together to form the
™National Commission on Resources for Youth (NCRY. Our fourders included ‘educators, indus-
trialists, social scientists, lawyers, among whom were Jahn Gardner, ‘Raiph Tyler, Charles DeCarlo,
Rene Dubas; alt had become concerned with the lack of oppoartunity for youth to participate.

- Each of the board members has cétinued with active invalve ment in various endeavors of the '\
Commission‘s work. Qur purpose isto provide young people with opporiinities to grow and develpp
through participation in the reat world, through expedience snd service 1o others: It is gratifying to.
see that vcx_:ational educators are at long last coming togéther to talk seriously about tearning Ehrough
experience. - . . '

-p

, At one tim. gave much of my life ta‘t{ying to build real-life experiences into high school

vocational class  During the time | was on the Board of Education of New York City, Enspent my ,
days visiting hig  ~ ~ol vocational education classes. | usually took with me.ohe of the tity’s - C

. bueiness or profess. .inal isaders whom | wanted to 'educate’’ as to the needs of teenags students.

One such'petson wa$ Dr. Charles DeCarlo. At that time he was an 1BM executive and the man who

headid the task force that developeti the first large computer. He is now president of Sarah Lawrence -
Colieg®. Together we visited a vocational school located.in a decaying area of New York City#and

we walked in.on g class in efectricity. It consisted of a lecture by the teacher to be followed by

' questions from hisstudents. The students seemed to be having fun among themsealves, with much
faoling around, but seémed to have little interest in the subjact undér.gdiscussion. My guest couldn’t.

]

restrain himself, so he grabbed some materials—wires, ulbs and things—and begun writing formulas ,ﬁ

on the blackboard and illustrating their meaning by piecing together these mate ials that made light
and-noise. The students suddenly came alive, When the bell rang for class dismi: sai, they gathered
around the guest. An hour later, they were still enthusiastically challenging the original mathematical \-
formulas. In my judgment, this reaction was due not only to the sdaqia! geniue of Dr. DeCarlofbut

to their being abl¢ to see the practical application of what they had, heretofor:, encountered-only

as a theory, Now/ this is not an example of the type of experiential educatior which | wish to talk
about here, but it is probably as much “experience’ as today'’s student'cam r ossibly get out of the

ie

, : &
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3 THE IMRORTANCE OF BEING HUMAN

classroom; and yet we adults, if we cre to be honest with ourselves, know that much of what we

_iean.: is through experience. Exoeérience was amajor source of learnirig for most of my generation.
We curried considerable responsibility in our homes,’on tt.  rms, or in the workplace. Those
opportunities are not open to young people today. NCRY ‘s inission is to see that they. are provided
by youth participation programs, and this can take place in vocational education,

We think that quajity vodth participation programs should provide more than just work, for
work itself will not meet the needs of many of these voungsters. A quality youth participation
program fosters the growth of the human qualities in the development of young persons toward
maturity. It goes beyond merely the 2eaching of a skill in this or that kind of work. ‘The youingsters
- shouid see,t:hemsehres meeting a real need. To profit by this experience they must be calied upon to
carry responsibility and to make decisions which affect others and for which they are held account-

. able. It shouild provide for a colleague relationship with adults. Most youngsters know adults only-

as the suthority figures they see in their.parents and teachers. And most important, it should include *

" @ seminar which provides t..e opportunity for a period of supervised reflection where the experience
is complemented By critical analysis. . . ' : .

‘ ‘In pﬁbmﬁs?whem youth are serving their communities by quality youth participation, the "
greatest satistaction students express seems to be that they see they can ‘make a différer.ce.” This
insight was probably the most important factor in pushifg most of us into adulthood. '

Now as to your guidelines for quality experiential education programs: | think most of them

.are beautiful examples, but aimost all have to do with the workplace, that is, work in privats
industry. | wantto ind you that work aiso-takes place in the non-profit sector, i.e., the human
service agencies &her:e youngsters serve as aides to trained staff in caring for the elderly.ogyoung -
chiidren tor in sghools, where they teach younger children. We have seen m learning take place
on the part of ynskilled tutors when they teaeh younger children. Youngsters working in day-care

_centers or in homes for the elderly or the sick are performing a great service, and yet these programs
would be hard put to meet some of the guidelines that you express in this paper. indeed, the guide-
lines are helpful to peapla-Mre thinking of career-type education or industrial placement, but |
would ask you to add to them guidelines and program requirements which would help bring the
young persan 10 his other potential.as a caring adult. :

%
-

| can take you to hundreds of youths in schools, Sourts and correctional [ ~etitutions who do
not know how to care for other people becatlse they have never had the experience of being loved
or cared for by anyone else. Few of our established institutions of learning recognize that helping
humanize the student should become part of their curriculum. 1t can be'fostered by experientia
learning in the human services, provided the pfegrar:\ has the components of a quality youth

participation program. .

¥

Your guidelinessecognize the need for “‘a time of reflection” on the experience. | judge that
this means you recognize that experience, by itself, is not necessarily a learning experience. We have
found that it is difficult for teachers to lead a discussion aroung experiential learning. | remember
a beautifu) young teacher in a southern state who had a group of youths working eight Hours a week
in day-care centers, Child development 'was the course they were taking, and they were t0 get their
child development theory in a class seminar condected by the teacher, When | visited the class, |

always found the gedcher giving a lecture on child development.

| wom& plead, “éél!y,&iear SaH\'r, you dor’t give the kids a chance td"share with you the
- concerns they have as a result of th!eir experiences with the younger children.” :

» -~
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Shé would repty, ’Oh, they have no worries over the expenence they just love to play with
listle kids."’

Each student in youth participation programs keeps a log. The first log | picked up was
Margie’s. She was thirteen and in the eighth grade. She wrote of her concern for Stevie, who was
three. ‘’He doesn’t.play with the other childrén. | wonder if it could be because his @icther 3ust
died..”’

I went into the day-care center and there was Margie with Stevie on her lap and the day-care
teacher saying, ‘! told you Stevie mu.t play with the other children.”

&
CAs tistened to Stevie and Margie, he was saying, ""You know, we re having a part,r at our y
house. My mommie is home baking the cake. My grandma is commg

Margie was fmmg into the fantasy and asked, "“Who else is coming?”’ Stevie pmnted to the
teacher. You could see he was_trying to convert that day«:are teacher vna the party!

 Incidentally, when | remarked to her that | understood Stevie was facmg a crisissathat he had'
just lost his mother—she replied, *'Yes, his mother has died, and he is going to have to learn to live
o without her.” Margie at age thirteen, through her capacity to listen and to show affection to that
child, was better prepared for dealing with Stevie’s problem than etther the classroom teacher or
the day-care teacher.

The seminar, or time of reflection, is difficult for teachers or other authority figures to handle.
It calls for a‘trust and confidence in the student and a quality of humility on the part of the teacher.
It is hard for a teéacher to say, 'l don’'t know—let’s find out together.” Too little of that takes place
in schools. | don‘t see help on this emphasized in your guidelines. )

Inail honesty, | learned more about children and their needs from the boys and girls who
appeared before me in court during those seventeen years | was on the bench than from all my
training in child development, law, or from the continuous reading of the research findings of the
schofars

If you are going to sponsor experiential education, it is important for you to emphasize that
students be given work assignments which challenge them and stretch them beyond their present
state of knowledge or experience, which demand they carry responsibility, even if it means that
they make mistakas in the process. Schools should be able to provide the protective invironment

-'that permits mistakes to be the source of positive l8arning. ..

One of you spoke about watching your own youngster’s growth as she was given the care of.
a defective child. | would wager that her unusual creativity in dealing with her young chargg came
as a result of knowing that the responsibility rested on her for a solution. Most adults find it difficult
ta give young people responsibility. They prefer to say, “This is the method and do as | say.” In
the Youth-Teaching-Youth programs which we conducted, we gave low scores to the teachers who
gave the orders for the day such as demanding that their teenage tutors cover pages 10-20in a
reader, rather than letting them take responsibility for finding the needs of their young charges and
letting them work out ways to meet those needs.

. Most of us, particularly the kind of peopie here, grew up with a gradual movement towards
adulthood from early childhood. Dr. Rene Dubos, a member of our board, challenged me as to why
| was stressing responsibility for adolescents. He stated: “| began carrying responsibility and became
an adult at six.”” He told of his father, a butcher, dying when Rene was six, and of how he-helped
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his mother manage the shop and continued to earn the living which his father had provided. His .
story caused me to reflect an my own early life experience. My sister, age three, and | were placed
5 in a convent boarding school, as my father left for the hospital to die. As the oldest child in the
) dormitory, | was expected to look after the younger children. | would hear cries in the night and
would rock tifem to sleep to help them overcome their loneliness. As | look back on those days
when | felt it was my responsibility to nurture them, | guess |, too, became an adult at six.

Ideally, the placing of responsibility on a child should be given early and at home. This is not
easy in today’s child-rearing mode. This loss must be compensated for in school programs. It is
almost like saying that experiential education may be giving the student his or her “last clear chance’’

b for this necessary part of human growth and development. - .

Your guidelines do not mention the qualities needed in the adults who work with teenagers.
Young people need an adult model. During adolescence it is hard for them to accept as models
. their parents or the usual type teacher, who is to them an authority figure. They need a relationship

with an adult whom they view as a colleague, a person they talk to and who will help them
build confidence. For some years | have been trying to ar’\aa}v?: the qualities of the kind of persons
who make good supervisors for youth participation programs. | give low priority to the adult who
cares more about the product produced than about his or her student’s personal development. | .
give equally low priority to adults who think they must be ““one of the kids.'* These youngsters do

»+ not want that kind of model; they want a person who cares about them and their work, who helps

. them set goals and demands quality performance from them.

Experience with these programs has also taught me that, if the ingredients | have been dis-
cussing are not present, the program will not be one of quality and wil! not provide the learning
needed by youngsters. Most important of ali, youngsters must feel that, as a result of their work
and their relationships with adults, they have been able to make a difference. We all need this type
of fulfiliment. Workers in a factory assembly plant can feel that they can make a little difference
—even very little—if they do well. Granted, there is more than making a difference that is keeping
them on the job—better benefits, etc. But for the kids who are beginning, the most important tasks
are those that give them that inner feeling of having made a difference.

The profundity of this came home to me most poignantly when | was visiting a prison and
spotted a little shaver working on a hand-operated printing press. He was small in stature and looked
about twelve. | was enraged to find him in an aduit prison. However, he informed me that he was
twenty-three, but had been iq correctional institutions since he was eleven. He looked so happy and
concerned about his work that | suggested to'him that it probably meant he was being paroled. He

-~ said, “No, J'd rather stay h.se.”’ | confessed my doubts, but he replied, ‘Yes, | mean it; it's this
job.” When | asked what was so important about this job, he said, “’How can you ask?”’ And | can
still see the brown eyes of that little fellow staring at me with contempt. He said, “But for me, this
wouldn’t work."’

If you analyze his statement, you realize there is very little in life today that gives a worker’
that satisfaction. Still it's a need we all have, particularly when we are struggling thréugh the
adolescent years knowing that we aren’t needed, and in some piaces are not even considered
capable of mowing the lawn with an electric machine. It's essential during those adolescent years

_ for young peopft to find that they can make a difference.

-

In closing, let me say that research is now showing that the very qualities | have been describing,
and that we have been demanding for the last twelve years in youth participation programs, are
proving to be the ingredients that make for a contented and good worker. !t was a pleasure for me

*
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to hear Dr. Tom Owens relate his research on the EBCE pmgram This fine young man can give”
" you fsgures to prove that all the things we have been demanding in quality youth participation
programs pay oft m—the attitude of the young worker. Yy {

In glosing, fetme ¢ }am!ate you on the beautiful attempt you have made in the guidelines
to open the way for stugents to test their talents beyond the academic walls; but remember, you .
must add those components which prgmote the human growth and development of the students as
a result of their work. | wonder if you know h?w grateful | am to §ind~vocational educators
demanding real exper\mce Sixteen years ago, when | was vssitmg vocataonaiachun!s | would find
the students being given orders as to where to put every nail in building a house or a jpat (or even -
“Mama’s footstool') inside the school building, only to have their work torn down and.reduced to
scrap as the semester enued All thls has proven to me th@t you are makmg a difference.

4
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by
Kenneth Edwards
Director of Skill Improvem&nt Trammg
. lntqnat:ansl Brotherhood of Electrical Workers

Jazz is something whigh rea!!y started here in New Or!eans, and we can compare itto

expersenttai learnmg
s

- How !d d person really fearn to piay good jazz? Would you tell a person to read musxc?

" Would you t&ll a perspn how to pléy an instrument? Would he or she have to know how to play
- _Gershwin's ** Rhapsady in Blue''? How would you tet! Louis Armstrong he had to.go to schoot to
' Ieam how tq be a jazz musician?

- i

I'm tryipg to maks a fundamental point about the meaning of education. Real education is
* “drawing something-eut of an individual, not pouring it in. The example of Louis Armstrong is quite
pertinent because it requires the basic skills which we are trying to teach or pour intd educétiors,
but also requires something else—something on the part of the individual. And that is a creatwe*
effort to pull something out of educational experience that can be used at a later date. You have to
be able to improvise to draw out this “‘something.”’ Louis Armstrong improvised when he “drew

- out” the playing of his trumpet, or wiped his forehead with a handkerchief, because these things

made him what he was:

The hasic problem in American education today is that we have |ost sight of some of these
creative @spects. There are very few experienced persons in the system who can draw creative efforts

.. out of the individual. We hope our children have acquired facts. We try to teach facts; but thése

facts, unless they have reality td them, mean nothing.

.t

.| was quite amazed last week when one of the news stations in Washingten, D.C. did a little
memorial to a n by the name of John Rhillip Sousa who has been dead for about fifty-five
years. And they § ed maybe fifteen individuals on the street who John Phillip Sousa was. None
knew. | was quite amazed at some of the younger people to whom this quustion was addressed. Two

- of them had goné to John Phillip Sousa School and didn’t know who he was or what he did or what

he added to this {total mvofvement They knew he existed, but you shou!\d have heard some of their
comments regardmg who he was. No one had actually told them nor explained to them the process
of "drawmg out” who he was.

il give ypu a quick example of ihes tearm g process. You can tell a person to stay away from
fire. He or she can build many fires and it will not mean very much until a hand gets put in the fire

- and gets burned. Then the p. %n‘learns from tkga ex?enence to stay away from it.

Presently government spends huge sums of money to learn about the learmng process and to
educate the educators about how to be better educatags We drag our feet treating the symptoms
while the digease spreads.

4
The.project that we are discussing at this conference holds a new promise. Experiential !earn-
irg itself is not really new. Learners have been participating in a work setting probably since the
birth_of human culture, But what is unique in this particular project is the pooling of ideas from our
advrsary panel. As you were told this morning, many sectors joined in this common effort to re-
vitalize the education process. We spent several hundred hours discussing our perspectives. We read

_ draft reports. We argued about'some of the problems such as those you brought up this morning.

We shared our idges. But we insisted on taking a realistic position and makmg this position heard
and understood. We all learned something from this process.
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The final study presents suggested moves to foster cooperation in experiential feqrning. it did
foster the filling of gaps at the grass-roots level, and | think this is very necessary. At the heart of
the project was the learner who experiences this type of education, the student who is trying to
discover the meaning of life by a genuine prpcess of education. The learner is chalienged to make
observations, to handle material, to interact with people. The bottom line is active experience—a
“~—f®mand that the student draw out for himse}f or herself the cooperation and observation needed in

_the adult world. . (

FER,

The basic process of education is to put vitality into the context of this report. Students in
experiential leaming places must do more than memorize facts. They must plunge into the total®
environment for pwhile and discover how they operate in that eg_yirenment. submit that education
that pulls something out of the student is more exciting and more rewarding than our present
system. The individual becomes marked by sincere growtn. "

‘We built bridges putting this project together. Experiential learning builds many bridges. It
links the world of school with the world okwork. It can link the liberal arts with practical applica-
tion. It can link technical theory with practice. it can also link organized labor, business, education,
and community-based organizations in a common effort.

QOrganized labor ha;«{{ng fogght f6r the preservation of American education. It is a proper
agent to preserve our cultutal relevance. The basic nature of education must also be liberating. As a
person grows in seif-knowledge and academic knowiedge, that person must remain free to interact, a
change his or her opinion and create new ingights. -

As we were talking this morning, | wrote down ali the work experiences |‘ve had. 1've been in
forty-five different clearly-defined occupations in seventeen different industries, and {'m quite
young yet. | think children should experience this kind of occupational change. They shouid be able
to change in midstream from an acaddmic education to vocational-based education and vice versa
if they so desire. Adults should have the opportunity to walk in and out of a system at any point

in life if they think that system will support something tj\at they want to do, something that they
want to learn. .

*As | go around the coun.ry talking to many peopte, | find a terrific number of misfits out
there. You brought up the questioh of compensation this morning. |f a person is not a misfit in his * T
of her work, gompensation is a léss critical issue. | spend-many hours doing things that | want to do,
whether or not I'm compensated, and | think you do# too. It's the same thing with students when

~  they are really turned on, When we start demanding compensation iof work that doesn’t fit us in .
some degree or another, the more misfit we are the more compensation we want.

A\l

] y % 2 N ) . .
These guidelines are sensitive to the views of a wide gpectrum of society. We hope that this
project inspires, challenges, and excites many participants in experientjal learning. If it draws such
a response,-then it yill succeed truly as a new educational movement.

N\
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-1 am going to speak in a slightly different.vein.’| didn’t contribute to thg guidelines. As a
member of a General Electrig-management team, | have used guidelines in my association with an
experience-based educational program. | mana@e a jJarge computer cpegratsoni and | have many i
professional people working for me who are: highly technical, along with less skilled operational
types. About five years ago, | was asked to participate in an Experience-Based Career Education
P /ogram being sponsored by the Philadelphia school district. Being a father of seven, | have always
hieid a deep interest in career education.’ The particillar program was developed by Résearch far

« Better Schools, Itis a ;:f of the Philadelphia school district and is presently fully funded by them.
7 1t is part of one of the major hiyh schools whose student population is abous 4,500. There are 400

N7 students in the program. They have their own wing within the scool with their own administrators.
There are some 200 firms in the greater Delaware Valley who support it on a totally volunteer basis,

The program is structured mto s:xtein tp eighteen different career c‘lus!ters which the 200 firms
/ =

supbert. .

The students spend one day out of their school week either expioring careers or working in a
. gareer specialization phase. | use the word “working"” advisedly. These students are not paid. -
“‘wouldn‘t touch that particular issue with a ten-foot pole. The argument-for the intrinsic vptue of
work has never been too successful when ] try to convince my fourteen- -year-old of ghe intrinsic
: . value of beautifying our front lawn. But there is a great deal of intrinsic value to be received from
theség:grams Other than the school administrators, everyone mvoived is a volunteer and has a
d .

.

Cln deep dgsirg to gain something from the program.

,-‘\),

| Have bean an active member of our program'’s advisory board for several years and helped

many of the other companies establish their programs. That’s why | feel guidelines are so important.

. | was very pleased when | saw these guidelines published; not only because of their dupth and wide
+  scope, but also becauss of the great n'eed they will fulfitl,

‘ | would like to relatesthree or four of the guidelines to fhe partrcu!ar program we sponsor at
' our division. | am the resoutce site coordinator for both dareer exptoratson and alsé the career
specialization sponsor in the field of computer science.

in the first guidejine, the key words are: ‘‘goals, learner objectives, all participants, not-only
students but those working with the students.” In our program | develop a contract with the
N student. Students set up interviews with me. They go through an hour interview because | have an,
obligation to them to be sure that if they are going to spend twelve days over the next twelve
. weeks with me that they khow what they are getting into. Time is very valuable. These of us who
have entered middle age kf{owhow valuable it is. | have an obligation to them when | say, ‘' This is
what you can get. Whaca eers are you exploring?” Within the field of computer science there are
many different paths they can follow, and what | can offer them may be totally out of line with
their interests. At {He same time | tell tHem what is expected of them. At the end of the hour if a
student and | decide that we want to enter jnto a contract, we draw one up. In essence it is the
curriculum for.the twelve weeks and represents what the student can expect. Students, in turn,
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come back to me witg objectives that they expect to attain. The goals might be something like
: Writi.ngr'and successfully developing a simple computer program; successfully operating four or five
~ specific pieces of equipment over that period of time. Those are their goals. it is absolutely essential
, that they have specific goals in mind because that's where the true reward and satisfaction come,
- not only for the student but for my peoplé working with them. The program actually adds in a ,
small way to jobs for our existing employees because | must use those respurces to work with LI
students. | still have X'’ .amount of work to do, but | have to have other resources onsite to handle ~
" this sommitment. To support this kind of program actually creates more jobs.

-

‘The second guideline states: “learning sites should be developed.’”” Most of our sites were
" develoned through a good public relations program from our Chamber of Commerce. Too often
people say ““yes’”’ and they sign up, pbut they’re there in name only. i've ta'ked to soma of the
. studerits who would go to places where they would sit off in a corner and be given a book to read,
. or be told to wath. Now who wants to play show"and tell? Their time is too yaluable. Sites must
. be developed. People-who are responsible for these progran&s must be sure they are getting quality
. sites. You are wasting everyone's time if the students are not going to get anything out of it. | also
liked seeing words in_the ‘guidelines like '‘developing long-term personal, social, educational, and
. career development.”’ | love that word “‘nersonal’’ because it's a total learning experience. Most of
our students come from the inner-city. Over the past five years, three of the young women who
went through my computer science field were mothers. They were sixteen years old and had children
at home. That's where they’re coming from. | always like to relate the learning experience of one
' young woman_\nanﬁﬂ Cheryl. One of the first assignments she had was to work in our data prepara-
tion or keysunch area. Most of the women she worked with are Between thirty-five and forty, and
" in my pafticular group, they are also strongly religious.

Cheryl came to me at the end of her first day and said, 'l don’t like it out there. | don’t think
I'll continue.” ’ a
| said, ""Why not?”’

3

She said, “They don’t like me. | can tell that they éon’t like me. No one wants to talk to me
on my. lunch hour. They kind of shun me.” :

[ said, “Well, you've just learned a very valuable lesson.” ‘ . (

Cheryl had the God-given attributes of Raque! Welch, and she also wore one of'the T-shirts
that the shops are selling here with a lot of advertising across the front. Tha* didn’t set too well,
especially with all the_sudden traffic through the area by young male workers.

o said, “Now you know that there is more to coming to work than just doing the work; you
have to relate to the people around you. Look at how your fellow workers are dressed; you may
. have to change your style.” ‘

o
_She did and was accepted. She had a valuable experience that she neve” would have gotten in
. aclassroom. That's extremely important. The total commitment is not just to educational or
‘ skilled training—it's to the total peason, because it's the total person who's going out there in the
world. .

e, - N H

' The third guideline contains the phrase, “meaningful activity, and the need for reflection and

. . interpretation.” | always try at the end of the work day when the student is leaving to come in and
. _ even interrupt a meeting so | can spend five or ten minutes with him or her. That's important

" because it tells the student that the big man upstfairs is interested in whgt's happening down here.

‘ | 20
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‘Because I'm not going to see that person for a week, it also makes me push and probe to refiect on
- what was learned, and perhaps what he or she would like to see next week. How can we continue

to reinforce? It's not enough to bring students in, wave bye-bye to them, and then as they leave at
the end of the twelve weeks, shake their hands and say what a great job they did. You've got to

- force that reflection, on a formal basis, and it should be in'a dialogue.

Now |'d like to swing to the last guideline: “‘personnel in the workplace.”” We try to be very
careful about the people the students are primarily going to d=al with. Since our students come
mostly from inner-city areas, I like to select individuals from that area who are now successful
professional people who did it the hard way, who got their experience after they started out in the
mailroom, went to college at nighg.through our tuition refund prog:a‘n, and got their degrees.
Talking to people like that helps them see how to attain their goals.
to hoe, but these are people to whom the students can relate.

's not going 1o be an easy row

In summary, there is immeasurable value in providing experience, especially at the high school
level, for students today. I'm not'going to drape myself in the American flag, but | am going to
speak as a parent now. As | told you,’! hgve seven children. Four of them are in college. Two of
them went through three majors and three of them are going to have to go at least five years. Now
they are all pretty well zeroed in on the direction they‘re going. But you know, they didn't get
there because Daddy said, ““This is what you ought to do, but because they got the experience .
which gave them the direction.” | have a daughter who is going to eriter the field of special éduca-
tion, working with the mentally retarded. When she was in high schpol they had a program called

Xta!!y retarded students.

Naturally, Mom and Dad said, *That's not an easy field. How do you know you’re going to
like it?"

l i g '
She said, *1’'m going to fifid out. I'll {ell you what the rewards are when I'm done, and |} tell

- you whether | can hack it.”

One of the individuals she worked with in her senior year was a little boy named Joey. When
Joey dfed she was pretty broken up. She came to me and said, ‘' You know, Dad, | know they don‘t
pay us very much in this field, but do you want to know the kind of rewards | earned from this
experience?” She showed me a littie love note that Joey had written her, and she said, “That's my
reward—that's what | learned from that expg.rience. Thank God | had that experience, and | think
| can hack it.”’ . ~

Today she's working in the coal mining region of Pennsylvania as a volunteer while she gets
her education, and she’s enjoying every minute of it, something | could never do. She got it through
experience. That's so important—to bridge that gap. Hopefully, these kinds of programs will con-
tinue to grow and expand with quality. Thank you.
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(1) Experiential education goalis should be transiated into specific learner objectives and should be
stated in terms that reflect shared understanding among all participants. Cntena for svaluating the

objectives afe part of this shared understanding.
1

LA U

{ {3) Evaluation should be a continuous pracess involving all participants; this process shouid be
conducted according to terms and procedures established in the planning stages.
\Moderator:
John Swann
_ Deputy Executive Direétor of Programs and Planning

o / Recruitment and Training Program .
Panelists: )
:‘Warren Meyer
Professor Ementus Unn?ers:ty of Minnesota
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. Reflecting on the importance of objectives and evaluation in his introduction erg this panel,
moderator Swann gtated that “‘without these two essential ingredients, experiential fearning would
become experimdweai learning.” Two qmthe gquidelines were created to help foster excellence in

gxperiential priégrams, and in so doing,iminimize tpe experimental in experiential iearring. - a

lines, gave a favorable reaction to them. Agreeing on their utility, Meyer noted that “the prpject |
 staff, the advisory panel, and gthers who have contribuged are to be commended for the excelience
of this early document. The guidelines satisfy a fundamental need.” ""The real importance of the
guidelines,” Walker hoted, “is that what is inciuded i them should be done well.”” Two ststements
from thé guidelines proved to be particularly stimulating topics for comment, and provided some
helpful discussion: “Goals should be transiated into specific objectives which refiect a shared
understanding among participangs,’’ and ‘“Evaluation should be a continuous process involving all

participants.” " - ‘ .

v k Panelists, offering a variety of commeﬁts,'ide‘is, and opinions on issues surrounding thg:uide’-

Reservations concerning the guidelines on objectives and evaluations were few and generally
represented a céncern about implementation. panelist, for exaniple, felt that formulating
objectives til§t are shared by all pragram participants appears to prgsent an_aimost overwhelming
job. It was ofwious that the panelists had taken an analytical appro@ch in theig review of the
guidelines. They were precise in describing the strengths inherent irkghe guidelines and insightful in
pointing out how their concerns could be resolyed. * -

A

There were three points mentioned for additional consideration. First, objectives should
represént modest, realistic intentions with real potential for fulfiliment. ond, objéctives, rather
than being blindly adhered to, should be suscept‘:}:le to modification, addition or even eliminatian,
as needed. Tnird, evaluating the processes young people go throughNr a program is equafﬁ; as )
important as the kind of program evaluation being stressed in the guidelines.

. Y]
Panelists offered a sampling of diverse opiniows and experiences which basically contributed »

to and supported the phiiosoph'/undertying the guigelines.
, | ~ 1.

. ! /.

Dilemmas . . /

Establishing objectives and evaluating experiential learning programs are a littte like trying to
maneuver on an icy expressway. The business of arriving at one's destination in one piece with no
dents or damage is difficult indeed. The hazard of sliding into difficulties can be réduced by estab-
lishing clearly understood objectives shared by all participants. This poin& was clearlg made by the

guidelines and was strongly endorsed by the panelists. .

“We need a guide to show us where we're going and a way of knowing when we have arrived,”
said Meyer. The lack of clear objectives in many experiential educatinn programs has contributed
to several dilemmas common to the field. According to Walkey there is frequently {ittle agreement
on objectives among educators, business and iabor people. This creates communication problems
that are too often aggravated by the térms used to state objectives. Non-educators frequently view
such terms as pedantic and unneces«arily precise. .
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Other dafﬁcuftces ar&imtcated by progfam planners who aHaw the learning vehicle torbecorne

the whole program rather than a single part. Technological programs for which a piece of equipment
is purchased seem especially prone to this ““tail wagging the dog” syndrome. “Pérhaps because the

computer is still rather mysterious to many people, computer application program‘s frequently find
themseives Kmited in thisway,” remarked Walker. The same probiem exists when mmgumg evalu-
ation instruments are stumbled upon and bscome integral in determining a program’s d:rectson prior
ta the establishment of clear, thoraughiy negotiated objectives..

A -

“Guideline 'one makes no reference ) educaticn goals. .., but rather to the student objectives
derived from those goals. | think that's smart,” Meyer eommer-ted Cautioning against the imposi-
tion of prepackaged objectives on programs and the disastrous effect that has on success, he sug- .
gested that there is a critical need for all groups invoived to participate equally in estabiishing objec-
tives. This would mean students or clients would have an equal voice since they strongly mﬂuence
program survival. “Thay need opportumttes to have considered opinions about the program since |
their input is one key to success,’’ he said, noting that labor’s role should nosbe underestimated
gither, as co-workers are a strong factor in learning how to adjust to a work environment.

A&

Sometimes objgcﬂves are written to “‘fool the funders’’ according to Wafker.x}ffhere is no real !
intent to have the objectives materialize. It's simply a way to have dollars flow from on high.’’ Such Ve
a tactic is occasionally employed to appease various funding groups. However, he commented, it :
returns to haunt program planners when evaiuatton is undertaken and resuits show no sngnn‘scant

difference. y

"The fact that evaluation of most experiential educatio'n programs reveals no significant
difference in a technical sense is a sonclusion that could at least be lessened by a greatér degree of p
clarity and understanding of the abjectives,” Walker remarked. He pointed out the need for honest
objectives that are realistic and modest enough to be fuifilled. The power of these situations to
create d‘fﬂcuitces “could be substantially reduced.’’ he said, "if more careful attention were given
to goal setting.”’ At the same time, negotiated ob;ectwes are not meant to be cast in stone. A com-
mitment to them is necessary; however, as a program’s potential to achieve its objectives becomes
clearer, the need to modify those objectives makes itself felt. | .

Sculpturing Objectives

“There is a real danger in creating objectives that are oo bread or too specific,”’ commented
Owens. Such objectives can be easily ignored. Aithough the type of program does have an effect .
on how broad or specmc they should be, Owens suggested a middle ground as an alternative. ¢
Educators, students, parents and community people involved in his program collaborate to identify
six to twelve key abjectives. These are made more concrete by carefully defining the rationale for
each. Chjectives must help students do something mesaningfu! outside of school and beyond their
formal high school education. in addition, all program activities are geared toward achievement of
objectives. This provides some protection against time-consuming projects which, though perhaps '
enjovable, do not fit what the program is trying to do, ) ' ‘
' '
Young people in experiential education programs need to see specifically what the program
will do to help them achieve those objectives. Hand in hand with that, said Owens, is the fact that ¢
“it's really essential for tha youngster to realize the responsibilities he or she, as an individual, has . ,
in reaching them " This has the additional effect of helpmg “build in a sense of ownership for. -
what's going on,”’ he remarked. '




1 ESTABLISHING LEVAR~NER‘ OBJECTIVES AND EVALUATION

Fruitful Collsboration ' )

. : y
The importance of collaboration in developing objectives was stressed frequently by panelists,
and they were delighted to see it emphasized in the guidelines. The success of such a coliaborative
effort is frequently facilitated by the approach used. One that Owens found effective required
inviting everyone ot express what he or she feit were the essential things to be learned in high
school. From the ideas generated, a draft of objectives could be buiit and taken to the community
-for a critique. Beyond that point, collaborative groups would choose the curriculum area in which
they want to suggest change.s In his program, three curriculum areas were identified: basic skills,
career development, and life skills such as personal development and citizénship. Within the life
skiils area, ‘‘most community psopie and representatives of business and labor have been particu-

larly interested in defining survival skills,” according to Owens. Because of their interest in this area,

the help they have provided has'been notable. ,
A}

Meyer suggeste'd that to circumvent program competition within the school and the commu-
nity, and to foster cooperation between programs, representatives from all other local work-
experience programs should be included in the development of objectives and evaluation criteria.

\

é

Further Considerations .
Panelists.shared several thoughts about evaluation whieh they feit deserved consideration.
Economic and other changes cause employers ‘‘to run hot and cold” in their support for programs,

remarked Meyer. Thus the need for “cost-benefit information, in addition to formal evaluation,

¢

has become essential for both employers and taxpayers.” The positive data on achievement of \

objectives delivered to employers who participate in constructing objectives can help those
employegs feel their efforts are worthwhile. : \

Youny psople achieve their objectives in diff‘erent ways and, hopefully, get something from a
program that not only is broader than an accumulation of facts, but may not be readily measurable
until they have left high school. “So it is appropriate,”” remarked Owens, "that we spend more time
looking at the processes youn people go through, rather than just program outcomes and that we
use a variety of evaluation techniques.” His list of suggested techniques included true control
groups, live-in anthropoliogists, ethnographic studies, cost studies, adversary evaluation and feasi~
bility studies. The need for a variety is “an excellent aspect to stress” in the guidelines, he noted.
Commenting that the importance of student self-evaluation is implied in guideline seven, Owens
mentioned students’ need for help in assessing the quality of their own work using standards that
make sense for them. Thus, two people working on the same project might evaluate themselves
differently according to their varying ability. '

The call for continuous evaluation in guideline seven addresses itself to formative evaluation

which, in contrast to summative evaluation, aids in develgping or improying a program. "'Evaluators

are often called in at the eleventh hqur to help assess program data which they were not usually
involved in obtaining,”” commented Walker, ‘‘About all that can be done at that point,’’ he said, "is
to perform an autopsy of the program.” Continuous evaluation by well-trained personnel would
help eliminate this situation, Meyer suggested that another aspect bf formative evaluation which
will allow more effective modifications in a program is the systematic gathering of information from

learners during the instruction period.
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" Evaluation at the placem nt site s}}ould be done by thos;. employees “‘closest to the action,”’
. commented Meyer. It can take a year or two for the coordinator to develop 1 good training
environment. There is the additional problem.of training employees who want to be sponsors,
) These peopfe usually don’t have education degtees and must be trained in supervision and evaluation -
ot in a way that doesh't interfere with their regular axgignmen;s. B

Meyer said that the quality of instruction cquid be measured by adapting an existing training .
o, ' profile that compares achievement ratings by stutient and work supervisor. He feels there is great
potential to measure worker satisfaction in instruments such as those developed by the Minnesota
Studies in Vocatignal Rehabilitation at the University of Minnesota. “Before adopting such instru-
ments, “remarked Walker, “'there is a need to determine whether they will actually measure achieve-
ment of stated objectives.” ) ' ‘

¥

Summary )

The dilemm*as identified by the panelists could, they feit, be solved to a degree, though not
eliminated, by pursuing clear objectives. Collaboration among all participants in developing those
objectiveg was frequently stressed, and a strategy for effective collsboration was offered by one
panelist, As objectives are identified, care needs to be exercised to make them conerete and realistic.
At the same time, youngsters need to see how those objectives relate to their participation. Calling
for a variety of evaluation techniques including setf-evaluation, the pdnelists siso agreed that
continuous evaluation by trained personnel is essential, and several potentially valuable evaluation -
instruments were suggested.
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This panel addressed itself to no one guideline iqpaniéular, but touched on many issues related -
to the guidelines. co '
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2 EXPERIENTIAL EDUCATION ALUMNI

An opening panel composed of three experiential education program alumni and one current
enroiee set the pace ang.es'tabtished a focus for the conference. Louise Wasson, panel moderator,
led the panelists in a spirited discussion of four diverse experiential Yearning programs: Experience-
Based Career Education (EBCE), Executive High Schoo! internships, Cooperative Vocational
Education, and the School-to-Work Linkage Program. ;

-

The discussion revealed many of the benefits and cancern‘s associated with the programs, It
was obvious from the students’ comments that the programs had encountered and successfully
resolved many of the issues addressed in the policy guidelines.

Wasson skilifully girected the discussants to consider six of the areas emphasized in the
quidelines: nature of experiences, selection procedures, pay, academic credit, program outcomies,
and need for program expansion. ,

The young panelists enthusiastically described their programs to give conferees an impression
of the range of opportunities available. Dina Edwards, a graduate of a cooperative vocational
education cosmetology program. described her program as “designed for peoplé who know what
they want to do and want training that will prepare them to graduate from high school and find a
good job.’’ Dina participated in 1,500 hoiirs of cosmetology training to graduate from high school
and qualify to take a state licensing examination. :

Wassdn inquired whether the beautician training was offered at Dina’é local high school.
“No,"” Dina responded, “| transferred from an academic high school to get the cosmetology
" experience. | was able to take my academic requirements and the job training at the vocational
school, so it seemed like a better deal.”’

Dennis Dubarre, a high school junior and a paniciﬁa‘?in the School-to-Work Linkage
Progrgm, also believed that he had a “good deal.” "tn my program | get high school credit, on-the-
job training, a.good salary and night schbol courses that | can apply toward college credit.”

Praessed by the moderator for more details, Dennis explained, I go to my high school in the
morning, in the afternocon | get on-the-job training at my air conditioning and refrigeration job,
and at night | take courses in refrigeration at Delgado Community College. It's a pre-apprentice
program and in four years, when I'm twenty-one, |'ll be a journeyman.”’

Karl Miller, a 1875 graduate of the Executive High School !marnshifns Program, described his
program ‘which ““tekes students out of the high school environment four days a week to intern with
executives in the public and private sector.”’ -

Wasson expressed concerns shared by many parents of experiential learners. “How can you
earn a diploma and qualify for college when.you attend school only one day per week?"

Karl explained that the majority of interns are seniors who have conscientiously completed
their graduation requirements and are looking for other challenges. Many of the students, motivated
by their intemnship experiences, do go on to college. ‘

Mary Caves stressed the unique aspects of Experience-Based Career Education. “One of the
basic functions of the program is to teach students an independgnt decision-making process, not
only for selecting a career, but also for re:ching decisions you need to make every day."

30
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Moderator Wasson rgquened details and Mary elaborated. ‘“We learn to identify problems,
gather relevant information, analyze the information and generalize to other situations. We apply
- this'techpique at various community team:ng s:tes that we chose ourselves from a list of 200
avaﬂab!e sites.”

" How did ygu become invotved in experiential education?’ All féJr panelists indicated tHat
' they seiected pamc:pation*after exposyre to a variety of recruitment strategies. Dennis and Dina
agreed that they were attracted by the gpportunity to get credible occupational training in high
school. Definis par”mated in a screening and interview se!ectmn proc Dma applied qnﬁ waited

a term for an ppenirig in the cosmetolagy course. J

Kari and Mary had not, as High school seniors, made career decisions. They became involved in
experiential education to explore occupational roles. As a result ¢f her EBCE experiences at six
learning sites, Mary became interested in banking. ““When | first gbt into the program, | thought I'd
like a bookkeepirlg course at a technical schobl. | decided after my\ experience at the bank that |
would entera § "

r-year college accounting prggram.

Karl related that his one-semester executiv internship placement was determined following a
- series of interviews with potential executxve-sponsors Interns and sponsnrs were matched based on
their respective preference ratmgs

Wasson broached the sensitive issue of pay, and the young people reacted with very decided
opjnions. “The purpose of EBCE is to learn,” Mary said. ('We never get paid because we are just
going to school in the community.” '

Dina related thai although the beautician trainees charged for haircuts, the income was
reinvested in mamtannmg the program. “The money pays for supplies, like scissors and blow dryers,
which students might otherwise haveﬁb:y themselves."”

Dennis regarded incremental pay ®an integral part of the apprenticeship experience. 'l earn
three dollars an hour; and every six months, until | become a journeyman, | make a larger percent
of a journeyman’s wage."’

Wasson encountered more agreement as she posed the question of graduation credit for work
experience. Karl and Mary spent four school days each week in the community and a fifth day
involved in igb-related reflective seminars at the high school. Both received a full semester’s
complement bf el€ttive graduation credits. v

L

A mepiber of the audience asked Mary to explain how thesg credits were earned. “‘We eamn
credit by completing activity sheets. There are pre-packaged activities, like one on personal
accounting, or students can set one up on whatever they want to learn; then they choose a commu-
nity site where they can do the necessary research. You aiways use the decision-making protess.’’

Becéuse both Dina and Dennis were mvolved in two~year experiential p‘agrams they were
completimg academic course work s:muifaneous!y with their experiential training. Each semester
Dennis receives three academic credits for his three morning courses and three general graduation
credits for his afternoon on-the-job training. .

When asked to identify in retrospect the advantages of experiential education, th%"aiumni
‘were ready with examples. ’The primary benefit was just meeting peopie. Working with adults was
so different from my experiences in high school,”” Mary commented.
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¢

Dina continued, ‘Waorking with people was the primary advantage. Hawever, | also fearned so

"much about myself—what | could do, and also | know now what is expected on the job."”’

.Ka‘rl, now three years oyt of high school, had an interesting refiection: "It changed my whole
viewpoint on business and how it operates. When | joined the program | was sort of a radical
liberal, down on.business. Then, | started meeting business people and | found out they were not
so bad. Also, the contacts | made in the program have been invaluable in my college program and

i

Wasson observed that these students’ experiences seemed to exemplify thé sort of school-to-
work transitions we would hope for all young peopie. But do all young people have access to such
programs? The panélists’ responses indicate that they do not. Mary reported that she was guaranteect
a position when she registered for EBCE; but today program applications are competitive, as EBCE
can accept only sixty of a class of 600. "My younger brother was really glad to get accepted this
year.” ’ ' ‘

»

Kar! indicated tﬁét only about a dozen students in his high school participate each year in
Executive High School Internships. He added that the program is currently threatened by new

prescriptive antd standardized graduation requirements that restrict eler tive flexibility.

Dina explained that she was on a waiting list for one term before an opening was available in
the vocational cosmetology programt.

Denpis is presently paid three dollars per hour for his on-the-job training. In succeeding months
he will éarn a progressively greater percentage of the journeyman’s wage until, after four years, he
will get his journeyman'’s papers. Agreeing that the opportunity to interact comfortably and success-
fully with adults outside the school setting was the greatest advantage derived from experientiai
education, they remarked that experiential options gave them the chance, after eleven years, to
break from the routine of reading textbooks, writing papers, and taking exams. “Contact with the
real world,” Karl commented, “‘helped me to revalue my basic education as a viable survival tool."”
Dennis mentioned good,,téining, good salary and the chance to accumulate college credits as
advantages that were special in his School-to-Work Linkage Program.

The young panel members indicated that there exists an unserved avdience for experiential
learning. In Mar¢’s senior class of 600, only sixty could be included in the Experiential-Based
Career Education Program. Dina reported that there is a waiting list for her cosmetoiagy course.
Karl commented that many of his high school classmates-would have been interested in experiential
internships (seven at his high school were involved), but that the new graduation requirements h
his state might make participation less feasible for many. At Dennis’ high school in New Orieans,’
120 students are involved in coopefative learning experiences in trades and industry.

*
-

Summary | v

The experiential education alumni panel provided conferees a foundation of information and
insights regarding experiential learning. The panel’s comments ilustrated the versatility and potential
inherent in the experiential approach to education and highlighted the need for efforts toward
providing all younrg people access to such programs.

4
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Six : ‘

Allearners should have the opportunity to participate in programs and should be involved in

determining their assignments. Participation should be based on a clear and shared understanding

of certain factors: (1) the skills, knowledge, and attitudes the learner is expected to develop; )

(2) the tearner’s need, readiness, and capacity for developing themy; and (3) availability of resources

and opportunities. | -7

) . . ‘\f“‘{ .
Seven ‘ S
Expeériential learning opportunities should be developed at varioys emp!oymeqt levels within
community work sites. .

Eight

Experiential learning opportunities should be developed graduei!y, expanding only after pilot

o

-
-
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General Impressions : "\ *
N The most thought-provakir;é#section of guideline five proved to tee the first segment: “ail
" ~learners shougd have the opportunity to participate in programs and should be involved in deter- :
mining their assignments.” : '

. In discussing how their programs select participants, differences in approach are readily

apparent. Trying to provide the opportunity for gil students to be informed about the Executive .
High School Internship Program ( E_HSI}shas proven difficult as itis not always possible to talk with {
the total student population. Thus, many recruiting techniques have become necessary. Professionals
within-the volunteer sector need to provide backgrouhd information to teachers so they in tufn can
more accurately present the spectrum of volunteer opportunities to all their students. The School-
to-Work Linkage Program relies to an extent on aptitude in accepting students for apprenticeship.
Thus, participation in that program is samewhat selective. .

Few comments were simed directly at guideline five, although generally the reaction seemed
favorable., One panelist expressad a concern that not much direct support is spelled out in the
quidelines for exploring the volunteer community. However, she remarked that most of the guide-
lines apply to all the concerns the voluntary sector woulid have. ’

LR !

Recruitment
"/’-, N
. | “We stop at nothing. We recruit studen®® in all kinds of ways,"’ asserted Duperrault. I am still
) looking, in my thirteenﬂ‘l semester of recruiting, for new’and better ways to do it.”" A wide variety
of techniques is used, rangihg‘fvmytaiking tg all American history classes 10 infiltrating the student
population. She commented that-the need for such a broad range of techniques would be less acute
if school people were more op to providing information on the EHSI Program.

3 - |
After an initial present- - Nofthe program and a sign-up by interested students, a county-wide
meeting is held in order for . idates to talk with cyrrent interns. "It has all/the earmarks cf a
gigantic cocktail party without the cocktails,’’ she commented. To ensure that candidates’ «:uestions
about the program are answered, a list of questions has been developed which is used at the ineeting.

Aftet the second interview with candidgft/es‘-a meeting is held with their parents to explain the
. & program and provide a forum fo;,theinconce;itns. -

Ganey-Wieder contends that young p%;ile-shauid have the opportunity t6 do volunteer work,

~ which provides a type of experienti¥ education. Students “have been learning from experiences
for-a long time,”” she noted, and when xpe‘riential education is defindd in a broad sense, “1 firmly
believe that there is not a single age at which you cannot involve yourq people, and some not-so-
young. The diversity in the non-profit sector allows students to gain valyable experience. They can
~develop nfhny skili&and try out new ideas more easily, in some situations, than they could in a
more stryctured setting.”’ ’ et R

- Recruiting young people for opportunities in volunteer work requires giving them enough
information to make an informed choice of assignment. To'help them make that choice, volunteer ‘
bureaus and voluntary action centers havexformed community teams as a resougce for teachers who .
. have front-line responsibility for providﬁ%‘lfnteﬂ information to gidents. “The teacher ngeds ;
\'\ * support. Giving the opportunity to learn ab what is available, leafhing about the activitigs in
N - , ' . " ‘ A
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these agencjgs—-one person can’t do that,’’ she said. These teams provide a support base for 7/
teachers thiat will help in‘choice of placement, supervision, and refiection activities. In adgition,

her orgariization has devel curriculuj® materials intended to develop appropriate attitfudes and

- to assess students’ understanding of volunteering and knowtedge of their own skills. In §electing
“Atudents for placement, an interview is conducted which assesses candidates’ strengths and weak-

nesses and outlines the agency's expectations, much in the manner of a job interview.
H o

The School-to-Work Linkage Program is intended to pm\sée a bridge between school and
work.’)fn this programstudent recruitmerit is dope through ¢oardinators and counselors. The selec-

~ tion process begins in the tenth grade when interested youngsters are first exposed to experiential

education, Batchelder explained. In the eleventh grade, if students’ interests in a particular area have *

continued, they are tested for aptitude, and intense classes in mach“ine shop, electrical work or other
courses offered by the school are begun. By the time students have arrived in the twelfth grade,
they have some knowledge of whether this is what they want to do. Assuming students have
accumulated enough credits to be able to work a half-day, they are invited to take another test and
are then placed as apprentices according to availgble openings. In the senior year students wil} be
registered apprentices, and upon graduation will be employed full-time by the company. “The
retention rate during the first year out of high school has been typically ninety percent,’’ he
remarked. "‘Every company |‘ve called on has been overwhelmingly impressed by the program, and
almbst fifty percent of them are no longer accepting the salary reimbursement we provide.”’

“The selection of participants is always\a weeding-out process,”’ according to Nelson, who
noted that ““we are not always the best jydges of who should he in the program.”’

Selection of Assighments

“Interviews are used extensively in our program as a device that allov _4 students to be actively
involved in selecting sponsors,”” noted Duperrault. They set up interviews with as many sponsors as
they wish; then students and sponsors rank-order their choices, providing a mutual selection process.

In voiunteer work students have many classroom opportunities *o become informed about
their choices. “Thinking through their motivation for choosing to vc uuteer is important,”
commented Ganey-Wieder, ‘‘since this will sometimes cause a change in the type of placement
chosen. Once g placement decdsicn is made, interviewing at the volunteer agency is often used to
qualify candidites and explain the expectations of the chosen agency.” ‘

4

Summary - ’

The need for creative recruiti'ng{ as a mechanism to inform all students of the EHS! Program
was mentioned by ong panelist who explained in detail how participants afe involved in selecting
their assignments. Ip volunteer work selection of students and their choice of assignment is the
shared responsibi!itgg‘a\f teachers and the community team of volunteer bureaus. The selection
process for the Schoolto-Work Linkage Program covers a two-year period at the end of which
smden{}s are chosen for their interest and aptitude.

~
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IMPACT OF THE PROGRAMS ON THE WORKPLACE 4

RELATED GUIDELINES / , . )
Nine ) . |
Cooperating organizations should be encouraged to sustain their involvement over given periods of
time. The nature and extent of this commitment should be agreed upon in the planning stages by
all involved. : _ \‘
“Ten . © . -
The presence of experiential legrners in the workpliace should not result in the displacement‘bf ‘
- workers, If the work force is reduced w‘hile a program is in effect, any required reductions in
experiential learners or other program modifications should be made according to terms agreed
upomyn the planning stages. L
Eleven . o ‘
All persons responsible for experiential programs should be thoroughty familiar with legal require- -
ments and ramifications as they apply to experientizl learners. :
i . ! \
Twelve . .
Salary issues should be cooperatively decided upon by all parties involved in the program, working
within the context of the appropriate iaws, regulations, and collective bargaining agreements, -
’
.«
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Cuneral Impressions

The panelists, representing mariagement and labor, were supportive of the guidelines and
demonstrated sensitivity to issues regarding the impact of experiential education on the workplace. -
For example, Payne stated, "'It appears to me that they [the guidelines] are right on target ::1

The panel’s presentation and the following discussion pointed out the great potential of -
experiential education inproducing benefits not only for the workplace, but also for experiential
learners. One conference participant put it this way: “One of the;redsons students are in these
programs is that there is angt insic value in the activity of work or service. Youths need the
opportunity to learn aﬁ%&s reinforced 6{1 another partidipant who added, “The beauty
of experiential education is that. ts get these opportunities ahd, m’a'/ev:mportantlv, that they

get gentle guidance frory a caring coordinator and a chance to reflect so the experiences are not
haphazard adventyres t“tb-e; forgotten, but rather are integrated for further use.”’ |

Dorosh, notir.g the guidelines’ concern for all individuals, stated, ‘On the guestion of
minorities, women, the disabled, veterans, we must recognize the important potential of experiential
programs to advance equal opportu nities for alf persons.’

The fouowiwi_); seleotions-reflect several key ‘persp‘ectives of the panel on issues related to
impact on the workplace. . :

Social Gaps W | , ‘ s

Harvey, dispussing the pyesence of studentitrainees in a bank, stated that "‘the problems we
encounter are not their ability to learn or produce; the problemszare sociological.’” The bank can -
handle on-the-job training; other kinds of problems are more difficult to handle. ‘A teacher who

- can relate well to trainees has proveA to be the most ‘effective approach to resolving some kinds of

difficulties,” according to Harvey. *'You're ‘stealing’ money, from the bank when you write checks
for nfoney you don‘t have. This kind of statament can be a revelation in the students’ process of
reflection.” She stresses the interaction with co-workers, being on time, staying right up to the end
of the work day, exploring lunch-hour activiti _ accepting compliments from supervisors. In
addition, she teaches skills that disadvantaged studgnts rarely have such as handling a checking
account and reconciling bank statements. ' .
Student behavior at the work place is a significant part of the impact of experiential
programs. Being forced out of the work.pool because of these behavioral gaps is a dilemma the
bank is attempting to avoid. It sees students as potential employees and considers time spent

resolving such difficulties as time well spent.

~

‘Cigar-Box Funding

- ™Who pays and why makes a tremendous difference to the administiative impact on our
agency,”” commented Payne. Som;éf the local funding sources are still “‘operating.out of a cigar
box. When it gets full, they pay ;he bills. It is not possible to operate efficiently under such condi-
tions,”” she remarked. Expressifg concern that the guidelines might become federal pelicy, she notec
that her agency, already buried in paperwork, could simply not hardte more under the existing
budget due to complex funding sources. N '

Yy
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.. "It appears to me that the guidelinesare right on target in assessing issues we face daily,"

Payne remarked. Howevet, she sees a need for further work on legal responsibilities. As director of
a mental health center, she is aware of the implications of involving students in an agency bounded
L. by strict confidentiality. There is also the unresolved question of who covers the insurance risk.,

a
L
4
f
«

Levels of Intervention

\ ~ “1f we're going to help most of the students—especxany low-income, underprivileged, disad-
- vantaged or minority—we need an approach that thoroughly considers their personalities and
attr!t-des stated McLocklin. Focusing on students who need assistance blending into the work .
environment, he suggested two kinds of intervention to maximize the positive impact of the student .
on the workplace, First, either the Sponsoring organization or the institution needs to provide
isory trammg to personne! dealing with students. Lack of money and lack of interest often
k this difficult.”I¥'su sors were to have training available to them through aduit education
‘ and could receive credit for'it, such training becomes a possible way to provide needed assistance.
» Second, a trained. person needs to be available for crisis intervention since it is common for students
" 'to have problems adjusting to the workplace. One student might have a serious problem handling
L eriticism; another.might offend the supervisor by wearing a bea}d fong hair, ar.J jeans; another
might feel bi& ox her disadvantaged background is responsible for not fitting in. |If someone with
experience in dealing with such issugs were available to work with students, a potential failure could
be turned into a pgsitive educational experience. The use of reflection in conjunction with crisis
intervention compounds students’ alternatives for dealing with potenttany negative situations.

Avoiding the Paper Mill ,

The impact of local Jfunding sources on effective agency services creates numerous difficulties,
according o one panehst She cautioned that the burden of additional paperwork that could be
created if the guidelines wers adopted as federal policy could place a severe strain on the agency’s
ability to function.

-

-

¥ Summary . \
¢ The impact of social problefis on the job and how to provide the necessary guidance to
“resolve them was.a topic of interest and concern. Sensitive persons at the work site who can help
*  students develop constructive attitudes, gain some training, and receive guidance are useful in
helping students prepare for full-time employment. These guidelines should be helpful to repre-
sentatives from the workplace as they participate in the development and implementation of
experiential education programs.
. o \
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' CERTIFYING EXPERIENTIAL LEARNING D
RELATED GUIDELINES N

Thirteen

The criteria for granting credit to learners for bhrticipation in experiential education programs
should be agreed upon in the planning stages by teachers, administrators, program staff, and the
agency granting the credit. « - '

1

Fourteen

Credit for previous experience in exﬁerientiai education programs should be considered by !ébor

and management. ‘ .
, ) \

Moderator: - ) pon

Gail Trapnell . ‘
Assistant Professor, Distributive Education
Virginja Polytechnic Institute and State University

Panelists:

Raiph Baker
Deputy Director of the Experience Based
‘ . Career Education Program
- Far West Laboratory for Educational
\ . Research and Development

John Strange

Associate Executive Director
Council for the Advancement of Experiential Learning
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Gensral impressions /

Gsnera! soncerns sbout academic credit and potentially eroding effects of guideline thirteen
on other aspects of experiential education were of primary importance to panelists in this discussion.

. .

Ailthough somewhat concerned about the effect of guideline thirteen on other guidelines, an
gpinion was expresesed that the advisory panel did an effective job in looking at the questions raised
by this issue. “‘The fact that certifying agencies have yet to agree on 8 basis for crediting experien-
tial learning is a di‘emma still hunting a solution,” remarked Baker. He noted that additional
confusion is generated among business, labor, and education groups over the issue of equating
competencies gained by experience with those gained in the classroom.

< )
Strange outlined four areas'of particular @cem to him:

X Guideline thirteen may undermine guidelines one, four and seven, all of which he considers
essential.

- 2) It may restrict adoption of certain objectives as legitimate for a iearning situation.

’ 23} It fails to chaltenge the academic community sufficiently about what is and is not academic

and may undermine one of the great values of experiential learning: the chance to recognize one’s
own learning abilities, whether in droutside a classroom,

4} It ma'y interfere with the objective ha\)ing to do with r\edistribution of rewards in this country.
s P e v

Tradition plays a large part in the slow péce of changing attitudes on credit accqpding to both
panelists. Baker catled for restructuring teacher training programs to encourageé more concern about

_ affective learning. .

Strange reinforced the importance of dealing with the whale person rather than trying to
separate an individual into component parts. The willingness of faculty to recognize that classroom
learning is compatible with and improved hy other kinds of learning experiences is essential, He
noted that experiential learning benefits a wide range of individuals in all age groups.

*
¥

Tradition

“We have been doing things in such a traditional way for such a long period of time that it's
very difficult to change,’’ noted Baker. “Taking traditional teachers and turning them into facilita-
tors of learning has been a difficult task. It cannot happen through osmosis. Staff development is
essential in order for teadhers to understand what experientia! learning really means.’’ Noting that
he would like to see a mechanism adopted in education that would encourage t%t cancen-
trate more attention on affective areas, he was not hopeful about their ability to at in their
present situation. Baker contends that we must go to the-source of supply and encourage thapge'
at the teacher-training level. ’ ‘

Baker's program addressed the issue of credit early in its development as it was importantto
make sure that students were not penalized for being in the program. In pointing out that credit for
traditional classes is time-based, a discussion on course objectives was initiated with the school dis-

trict. He remarked, ‘‘Frequently the text serves as the only set of objectives which results in a
heavily content-oriented emphasis.” . )
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An éffort was made to help the district develop viable course objectives. When that was
accomplished, they could then be integrated into career-dévelopment and problem-solving
activities. "It is important that students understand the utility of what they study,” he cammented.
Using the individual with whom the student works has proven a successful way of helping students
recognize the usefulness of basig skills. This points up the fact that since the whole person is ,_,\—)
"~ involved, it is unrealistic to divorce affective learning from academic experiences, and there isa
concomitant nded for credit in both areas. "It rnight be helpful,” remarked Baker, “‘to gxamine the
competgncies coming out of these programs. You may find in many cases they are greater than
those competenries coming out of traditional classrooms.”

Cautions on Cradit

in expressing his concern about guideline thirteen, Strange explained that its impiementation
might initiate erosion of vital areas in experiential education. “There is a range of objectives we
should be trying to set forth for our community,”” he remarked, ""and it goes beyond factual infor-
mation. People lose factual information at about the same rate they acquire it uniess it is continually
used.” Reinforcing' Baker’s concern about the involvement of the whole person, Strange commented
that the range of objectives is deeply involved with the whole area of problem-solving and commu-
nication skills. In addition, “‘we want them to develop curiosity, reliability, and determination
although,” he noted, "“not much is known about how to transmit these skills.” Observing that the
classroom has no absolute control over learning to observe, describe, analyze and theorize, or over
learning where' to acquire information and how to use it, Strange asserted that the environment
outside the classroom may in fact be more effective for teaching these skills. This goes hand in hand
with the need for diverse experiencesdn every areg of life, since they may lead to some of the
outcomes identified as valuable.

While agreeing that evaluation needs to te not only continuous but adaptaf)le to particular
objectives, Strange stated that sometimes we ¢ ‘r 10t determine whether objectives have been
attained. “Where we cannot, we ought to be honest and say we cannot; yet, it should still be
possible to make a case for why those objectiwes are more likely to be attained in the future as a
result of those experiences,’ he noted.

Commenting on the context in which experiential education is trying to bring about change,
Strange noted that secondary and post-secondary faculties are frequentiy reluctant to adapt to
certain kinds of changes. Higher education faculties particularly ‘‘really don’t want the objectives
of higher education to be made public or to become very concrete because they see themselves in
the role of social critic, and they fear their cover will be abolished with the adoption of objectives
they must attain.” It is Strange's contention, however, that th. faculty's role ag change agent might

N

F3 ¥

be more effective as a result of adopting certain objectives.

Some faculty members are, in addition, often reluctant to acknowledge that learning can
occur outside of the classroom. Such an acknowledgement wouid constitute a recognition that
competition exists. "Not recognizing its existence creates difficulties that could be avoided,”’
remarked Strange. '

The adoption c\f\'experiential learning techniques has implications for.ali of us in regard to
life’s diverse experiences. Commenting on the numbers of older people who will retire at a more
advanced age than previously and who still want to be productive, Strange noted that experiential .
education can help teact}‘them additional skills so they can make plans for new activities.

-
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. In contrast to white middie- and upper-class populations, the fertility rate for lower-income
minority groups has not decreased. In five to ten years the student population will reflect these
differances in number: ‘“The pre-retirement population provides a pressure point to reduce the rate
of declining enrcliments,’’ noted Strange, »Educational institutions need to accept the challenge to

- prepare fpr those changes; part of that challengeis to utilize experiential 'earing techniques that
have proven successful.” ' :

w s

-

Summary

. _
Panelists discussed,the problems that implementation of guideline thirteen could cause in
other areas of experiential education. Tradition always makes change difficult. Thus, there is a need

to provide staff development and to sncourage changes in tescher-training programs. In order to
facilitate that change it is necessary to integrate academic objectives with those of career develop-
ment, granting credit for both and emphasizing to the student the utility of having basic skills.

Thereis a reluctance by fac\x]!ty to make changes and to recognize that learning can occur
outside the classroom. This tends to create avoidable difficuities.

Experiential education techniques will prove useful in dealing with large numbers of older
people who want to continue to be productive. In addition, greatér numbers of individuals from _

lower socio-economic groups will find such techniques useful as their numbers increase in educa-
tional institutions over the next ten years. -~ ~
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RELATED GUIDELINES

One ' 3. { .

Experiential education woals should be transiated into specific learner objectives and should be
stated in terms that reflect shared understanding among all participants. Criteria for evaiuating the
objectives are part of this shared understanding. !

¢ LU )
Two

Experiential learning sites should be developed for bmgrams on the basis of the potential for
delivering long-term personal, social, educational, or career-development benefits.

Four ‘ ) . :
Experiential learning should be structured to stimulate learning through meaningfu! activities,
including opportunities for reflectian and interpretation.

Fve ; o :
The learner’s overall set of expe‘rienti‘a! education opportunities should include a diversity of
tearning and work experiences. .

1Y
Moderator:

Robert Lipscomb
Vice President
Vocational Education Association
Huntsville, Alabama

Panelists:

Rex Hagans :
Director of Education and Work Program
Northwest Regional Educational Laboratory

Lestar Jipp '
: "Consultant, Walkabout Program

Mary Kohler
Executive Director
National Commission on Resources for Youth
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6 DEVELOPING QUALITY PROGRAMS

General Impressions

Noting the unreal expectations contjnually.assigned to schools, moderator Lipscomb stated
that **. . . there are some fundamental problems with education. Perhaps the most important one is
that for the past forty years we have never cooperatively decided what the purpose of education
should be-for our youth in the next century.” He asserted that despite well-publicized failures,
schools are doing a better job than ever before. “To appreciate that fully,” he suggested, “we must
continue to show interest in greater cooperati?d'." \

One of the purposes of creating the experiential education policy guidelines was to provide,
through collaboration, guidance and principles for the development of programs that engage youth
in experiences of high quality. This panel examined the quality issue in experiential education.
While the panelists implied that the guidelines would make a contribution toward facilitating
quality experiential education, their perceptions on the essential elements of quality and their
reservations regarding the zealous pursuit of quality were provocative and generated considerable
interest at this conference: '

Mary Kohler indicated that the guidelines were well dome. For example, she said, *’'l think your
idea of requiring a time of reflection is spWid._" 80t sheelso indicated that the guidelines need
to be ‘doctored up’ a little to include an erdphiasis on human development. She urged, ‘*Add the
ingredients that go into bringing youth into the human family. They ean learn about caring by
having responsibility for someone else. . .. Most imuortant of all, youths have to be given a sense
that they can make some difference. .. _We also have to remember that we can learn from the
young people.”

‘ 5 .

K ohler was also concerned that the guidelines appeared to deal primarily with workplaces in
private industry. She noted that the nonprofit sectors, private agencies, and professions are appro-
priate places for experiential education but would have a hard time meeting some of the guidelines.

\ .

Kunta Kinte in Robts knew when he would become a man. He knew the procedure, what
was expected of him, and what his world would be like after he completed his rite of passage,”’
remarked Jipp. Schools should be organized so that gaining the competencies necessary forsurvival
as an independent aduit becomes more clearly and intentionally a part of the educational process.
This should include experience with role models in the community. “‘Then we will see much more
meaning in a high school diploma,”’ he noted. These guidelines provide éncouragement to that end,
especially because of the Advisory Panel’s direct participation in their preparation.

The isolation of youth and the inadequacies of their experiences argue the need for quality
experiential programs to prepare them for adult roles. The skills Jipp considers essential in such a
program are ot janized around relationships with numerous people in the community in addition
to teachers. The skills include the ability to read, compute, acquire career skills, be an informed
consumer with basic knowledge of the economy (e.g., inflation, payroll deductions;, be an active
citizen, have some understanding of our society {history, literature, etc.). develop leisure-time
skills, develop family skills, demonstrate greativity and imagination, and demonstrate a capacity g

for personal seif reliance.

e

Ap article by Hedin and Conrad in a current issue of The Journal of the National Association

*. of Secondary School Principals describes research in which 4,000 students in experiential programs

across the country were asked questions about the impact of their experience.
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{p this research, “The degree of corralation bstween what’\'nf/e [Pane! of Practitioners] thoufjht

: ‘ was happening to students and what they said was Rening wias fantastic,’” Jipp stated. In
numbers ranging from eighty-six percent to ninety-thtee percent'of the sjudents queried, they too
said they gained greater concern for other human beings; ability to get tHings done and to work
smoothly with others; realistic attitudes toward the elderly, handicapped] or government officials;
motivation to achieve; better selfjconcept; increased responsiBiity to the group or class; risk
taking (i.e., openness to new exp{riences); a sense of usefulness in relation to the community;
problem solving abilities; and assgrtiveness and independence. ‘‘These are the kinds of skills which
are needed in qualty experiential programs, and they will be easier to establish because the gusde-

‘lines have been produced;“he remarked .

. maybe we’re more concerned about quality in some ways than we ought to be. Now
that's astrange statement to make, but | think we need to be careful. If we take quality to be
everything that will be totally acceptable to Qverybody, we're in a lot of trouble. If we take quality
to be following some of our better hunches about what human beings need, we're in good shape. '
Hagans cautioned program people aEEz'hstgettmg too caught up in searching for quality, validating
the programs, and pleasing everyone as they might miss 2> ﬁ)‘pportumty to enable the program to
grow and reach more young people. In line with this, Hagans suggested that experiential programs
should be integrated into the secondary school curricutum.

Listing six components of a quality program, he suggested that they shou!d also be cons:dered
in formulating guidelines.

1) People must be viewed as a—if not the-—primary Iearn‘Q\g resource.
2) Quality programs must be attentive to the difference between teaching and learning.
3) Important social issues, such as stereotyping, have to be dea!t with. ' o /

4) All experience must not be held back untif the young person is “‘ready’’ because students need
to have a chance to fail without dying in the failure.

5) Initial agreements between employers and programs should not be overemphasized; commit.
mentgan be built gradually.

8) Too many specific objectives may lead back to a traditional curriculum.
i o
Summary ’ ol
Panelists offered numerous ideas for developing quality programs. Schools need to be
structured to allow learning of survival skills for adulthood. A number of skills ate essential to
quality programs, but it is necessary to exercise care that in providing quality, t he opportunity to
grow and reach more young people is not curtailed.

&
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RELATED GUIDELINES . ) p
Fifteen ) N (
Educatiobal personnel gssociated with the program sholld be given a thorough understanding of
the work settings, thé pgtential of the learners’ experiences, and their own roles in assisting the
learners to achieve the program purposes. Participating organizations shoutd assume full responsi-
bility for the training, ¢ mgnsat?cn, and recognition of all perscnﬁé! who implement the program.

»

. . L 3

Personnel from the workplace, who are called upon to interact with experiential learners, should
receive comprehensive orientation to their roles in experiential education. Collaboration between
these workers and the program staff should be maintained on a systematic basis for the duration
of the program. Participating prganizations should assume full responsibility for the adequate
trainjng, compensation, and fecognition of all personnel who implement the program.

X
) Moderator: - ! f‘
Y Eharles Heatherty o
: /  Director, Education Division
/ National Federation of Independent Business
e ‘ | -
yd )
- ; Panelists: ¢
Jerry Bowman S ,
State Program Director for Career Edugation, «
Work Education, and Diversified
Occupations Programs
State of Arizona '
1
i Lynn Jenks
| Project Director
Far West Laboratory for Educational Development
Ray Williams
. Director, Program Development

Center for Cooperative Education
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, Preparation of Program Managers and Coordinators f T

**Many program problems involve administrators. It takes a very skilled manager to deal with
funding and reporting complexities, to talk about iong-range planning in spite of year-to-year
funding deadlines, to keep morale up, be creative, and also run an effective program,’” noted
Williams. *Preparation of management personnel shoult be incorporated along with that of
educational personnel,” he remarked, adding that his co-op education program-provides such a
training ground. Intern programs of varying lengths have been set up for schools establishing their
_own national co-op programs. Training is offered on a variety of topics ranging from how to write
~ grants to program administration. . '

E

. . - As Williams' experience with private universities indicates, school administrators often are not
belipvers in experiential education. At one schoo!l he was told that fearning can take place anywhere;
- ‘education only takes place in the clagsroom. Seminars are used to demonstrate the program’s value
and to develop administrators’ commiitment to it..“’1f a program is going to exist on campuses . ,
( where budgets are tight, you have got to get the message across to the top administrators and deans,” \
5 . 'henoted.-A lack of commitment there means that when budget cuts come or campus politics
interfere, the program can be eliminated or_at least decimated tothe point that it is ineffective.

Williams mentioned that his program has initiated a training program for new coordinators.
It also brings in employers to provide them with current information, to request feedback and
generally to provide them with a support system. -

)
As part of a new program, he explained that coordinators are now being trained in career
\ ‘counseling skills. They are then paired with faculty members from various disciplines. Each pair .

uses ‘'team teaching to give a unified presentation on the whole field of careers, and there are a lot

of good spin-offs from that."” In the end the faculty becomes versed in career education information

and is able to give instruction in it as part of their total course. Observing that the “faculty is work- .
ing for the first time in a very different way with coordinators,”’ he noted there is hope for a closer
relationship between the two.

/ Certification | {

It's good to reflect on the comments generated at this conference, but “where does it all
lead?”” Bowman asked. ““It leads us to the person who makes a program successful—the coordinator,
who needs to be able to waik on water in order to meet the needs of all the peopie involved.”’ |
Asserting that “‘taxpayers are netting their money’s worth” from coordinators, he sent on to outline
Arizona's procedure for ensuring that program personnel have a thorough understanding of work
settings: . .

1) 'Nonteaching work experience must total between 2,000 and 6,000 hours, or three semesters at
a local university taking a directed observation ciass.

2) Classes in cooperative education methods and procedures wili yield a cooperative endorsement

on a teaching certificate, or districts may offer their own in-service classes. : ¢

‘ When the number of programs outweights the number of qualified personnel, there is a need
for flexibility in such requirements. For example, when the new CETA-YEDPA fegislation brought
in twenty new co-op programs, Bowman explained that coordinators were permitted to finish

certification requirements while they began programs, ' ‘

'Y
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F'All 'of our people in Anzona would strongly ppert the precepts on which these guitielirfes

' Were based. They have been part of our philosophy for as long as ] can remember " he rémarked. - .

“The"Work site is a learning laboratory,” he s essedf It cauhnagnore effectwe one when ’ gi - -
training is provided to the work-site people. To are in part for th respens:bmty he explained ™ g -
that new coordinators are given four ior to the starting date of the program to recruit,
select and prépare the work site. s

3
&
-
~
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Characterizing Success - , ' v | /

“We want to organize qur.programs to increase the proeabmty of success. One way to figure
the odds is to take a look at the worogram charactgristics which increase the chances for learners’
sudeefS. From that, we can build staff training experiences which will help ensure the presence
of these characteristics,” commented Jenks. ‘‘There are some assumptions about instruction that
guide the assembly of a set of program characteristics.’”” He énumerated them as follows:

1) Lea}nmg is incomplete without an experiential component to reinforce, amplify, and extend *
the concepts. :

2) One learns best when one is somehow personally involved . . the learning experie ce.

3} Knawledge has to be restructured or medsfed cogmtwe!}» by the learner before iy will affect !

hir or her behavior. <

4) Commitment to learning is highest when tr\e !eemzer is involved in ‘goal-settin’, or eing respons:-
ble‘for the planning of instruction.

While not a complete list of quahty charactenst:cs Jenks IEFﬂBTkEd that the followi ‘ :
among the most critical when organizing a program: - ‘ ‘ \

1) All educational programs should contain an experiential com‘penent. Teachers need to be able
to use field piacements or at least such classroom techn¥ques as role-playing, and they alig;ed to -

prepare to include this experienge in their teaching. . ' . .
2) Educational programs ought to encourage involvement in long-range planning that will help | {
the learner think ahead; and teachers need to plan with students in the seleétaen of goals, learning !
activities, and preferences. (

3) Learners require the opportuni;g to integrate their experiences on a continuing basis. Reflection ,
is necessary so that learners can organize and use their experiences. Meaningful reﬂectcon may be AT
the most important factor for helping learners, including teacher trainees.

4) Students need feedback in order to make progress. Teachers need to work individually with
learners and choose appropriate eyaluation techniques to provide the learner with usefui data. - .

5) Learners should always be advancing toward taking responsibility for their own learning. The
teacher’s function is to help the student move t?w'ard self-directedness, offering the appropriate
amount of,supewision.

.~

6) The ongoing quality of learning should be emphasized. Teachers need to develop skills in designing
learmning activities that build on prior learning.
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7I\ Group learning is a skill with which learners need to be comfortable. Educators need group
< gkills of their own to promote cooperative learning projects.

preparation shouid not

8) Teachers need experiential preparation throughout their trainja§.
are complete. \

be reserved until all courses except practice teaching or interni

Summary — -

Panelists offered several intriguing thoughts on the subject of personnel preparatiofr which
included a spécific example of how such preparation can be certified. Using four assumptiongshout
instruction as a base, a variety of desirable program tharacteristics were offered that have implica-
tions for preparing personnel. '
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| ENHANCING EXPERIENTIAL LEARNING THROUGH COLLABORATION 8
. ~ . P
P | : | 7

RELATED"GUIDELINES
. o . .
This panel addressed no one guideline in particular, but touched on many issues related -
to the guidelines.
P

. { ) -
v Mgi'e/rator:

Dorothy Shi :
Assistant Difector of the Department of Education
AFL - CIO '

e

Panelists: ~

Del Aleman
Area Representative

Human Resources Development institute
AFL-CIO"

Frank Gulluni

Area Manpower Administrator

Hampden County, Massachusetts
Manpower Cansortium

Michae! Hart | ‘
Program Director
'ndustrial Technological Careers Center /
Oak Ridge Associated Universities
and the Lockheed-Georgia Cothpany

Harold Henderson

Director

Experiential Education Division
Appalachia Educational Laboratory
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The pane)(sts addressed two levels of collaboration. The first encompasses those groups
involved in the operation of a particular program. The second level requires collaboration with
other programs. Much coricern was apparent regarding coliaboration of groups involved in a single
program. The resulting discussion generally revolved around the ways each parnelist's programs are
stru\ctured as a result of collaboration. : , ' ¢ '

\

N t .

"Collaboration Between Program

‘ i Qr/ ) -
. General Impressiohs K‘/.
‘QN, ) ,

. !
Hart, speaking about the need for communication between programs, remarked that
- “collaboration can not only~eshance a program, it often is necessary for survival.” Much confusion
exists in the mind of the community about the prupose of field expetience. He stated that it isn't
uncommon to hear such comments as: | ’ : . .

You're the third person here this week. This guy says he’s doing the same thing. The people
who came out are not worth anythifhg. Is your program any better? ‘‘There are several work-
education councils around the country.ghase purpose is to find out what experiential education
programs in their community are Hoing,” he commented. Such collaboration can have a real
impact on program survival in the community. One beneficial side effect of such efforts is a “cross-
fertilization’’ that takes place which can enhance a program even though it might not be possible
to agree with what  other programs are doing. )

* Gulluni commented that “‘collaborative effort between CETA ;5rime sponsors and employers -
has really not existed. The new Title V11 is going to bring that condition to the forefront.”” In his
program the CETA prime sponsor has actively cultivated close collaboration with numerous

_ businesses. When he realized three years ago that CETA people are capable of progressing beyond
\ entry-level positions, the collaborative foundation already existed to help establish a twenty:six-
week training effort leading about fifty percent of the participants through a computer-technology
program. ‘"However, if colhdboration is going to work, someone has to take the initiative,” he
commented. Developing good relationships with education, labor, and business and industry is a
responsibility that must be actively assumed. "It is a track record that has been established over
. - eight years that allows us to work collaboratively [with various groups],”” he remarked.

.o Collaboration on a Specific Program
‘ ¥
Hart stressed the necessity for early involvement of all groups in setting goals and objectives.
Too often education and business groups set up their guidelines together, and “then they say,
‘Let’s approach the union now so they don’t think games are being played as far as the contract.
And let's go to some of the community agencies and get them to endorse it so we can start running.’
These groups need to begin early to do a lot of talking together.” '

>
{

Underlining the benefits of early collaboration, Aleman emphasized that the success of his
. program was due to this kind of collective effort. Each group must determine on its own why it is
participating in the program.




-ENHANCING EXPERIENTIAL LEARNING THROUGH COLLABORATION 8
}\

] .

. ““You can’t assume you are all on the same wave Iength Hart said. When problems occur in
collaboration, they almost always have therr roots in the group’s reason for participating and their
understanding of the program’s purpose, A company may be truly anxious to help ;/oungsters or
they may have an EEQ problem. He noted that the schools might believe in alternative forgms of
education or they might just want the youngsters out of the classroom. “If there is anything in
collaboration that you have problems with, it is the misunderstandings that keep coming up from
a lack of clear goal definitions,”* Hart remarked, noting that it isn’t necessary for all to agree on a
general goal, and there is nothing wrong with people coming into a program for seifish reasons,
Sub-goals can exist as long as they are clearly under§tood by all.

\

There are at least five steps that must be foHowed according to Hendeon, in order for
experiential education to work, and each step requires colfaboratmn

1) Establish %‘@presentatwe community advisory councii.
2) Actively solicit public support for théﬁ]rogram.
3) Utilize a front runner to open up field-study sites. v

4) Gain support of business and industry, and pay spec;a! attention to labor which is likely to be
somewhat suspicious of programs. . N

5} Systematically analyze and document the learning potential of experience sites.

Comrﬁentin‘g that “there is tremendous distilled wisdom'' in the guidelines, Henderson stated
that his program coiteagues deve!oped several idgas for effective collaboration with labor unions
which could bé\adapted for use thh other groups. His suggestions mc!uded

1) Put labor representatives on the advisory council and consult wnth_them.
2) Consult with educators who have had experignce dealing with upions.

3) Develop union offices as experience sites. 1 .

4) Establish relationships with at 'east one craft and.one industrial union and set up procedures
for placing students in industrial and craft union jobs.

-

- 5} Get necessary safety equipment and age limit information.

6) Work through labor representatives to set up luncheons with business agents of building trades
councils and presidents of local unions.

- Summary

;
Collaboration and its effects on the structure and function of panelists’ programs proved to
be a stimulating topic. Effective communication between experiential learning progrgms in the
¢ommunity is necessary, not oniy to enhance a program, but also to ensure its survival.: The
collaborative aspect, both within a specific.program and among all local programs, is often inade-
quateiy deveioped and can lead to a diversity of problems. It is necessary for someone to take the

rnstnatwe in implementing collaboration, and such 5 task should begin early in a program

Each group must determine why it has chosen to participate in the program as a clearly
understood purpose augments the possibility of effective collaboration. Severai ideas were offered
for development of powerful working relationships.
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Bob Sexton

~ Director, Office of Experiential Education
Associate Director, Undergradugate Studies
University of Kentucky -
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| am pleased that the National Center staff invited me to this congenial and hard-working
meeting; and, if you can imagine, |'m also pteaséd to be the forty-second speaker. Being forty-
second seems to demand that you not drone on too long. | was asked to observe the proceedings,
make some comments about what | saw, attempt to synthesize things, and offer some reflections.
Pve simply taken some notes and jotted doWn some thoughts about a few of the issues raised. |
_will offer those to you in somewhat random order: The issues tend to develop randomiy, and I'm
pickoyg ocut the ones that interested me the most.

We began with Herbert Levine telling us that when the advisory panel started developing the
guidelines, nobody knew anything about experiential edycation. We could react with ane of two
conclusions from that statement, but | think they have learned a lot.

The work the advisory committee has produced is a solid and thoughthul document. One of
the exciting aspects of work in experiential education is that we don’t have formulas and we don't
know exactly what's going to happen next. The panel’s work should provide encouragement to
peopie juststarting out.

— Two issues stand out. First, the economic context-—-the fact that we're talking about work
,féltuatlons for young people in an ecoriomy which is not providing enough jobs for the possible
workers in it.

The second issue has to do with the need to improve the chances available to young people.
From that comes the challenge. | was pleased to see so much interest in serving youth who are
often not served. Unfortunately, the students who most nged experience are often unable to
participate. When we go into the community trying to find places for young people, there is a
tendency to place students who are obviously going to produce in order to protect our own
programs and our institution’s image. But many of those students are going to produce when they
graduate, whether or not they have that internship. They ‘re able to generalize from academic
learning to a more practical situation. They're not necessarily the kind of people who have to have
the hands-on experience in order to be able to build abstractions. Meanwhile, many other young
people who might not be competitive are overiooked.

The issues raised here are closely tied to broader issues in society: the socialization processes
institutions find so difficult to undertake; the importance of helping supervisors become more
effective mentors to young peuple. We're not talking about just supervising young people in work
experiences, but about heiping people relate better to their employees and to their work environ-
ments in general. Also, the issue of paid work experiences for all young people ih an economy that
is not providing work experiences for all the people who really need emptoyment creates the need
to think thmugh economic alterpatives. :
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The whole notion‘of service was eloquently addressed by Mary Kohler. Young peopie must
have responsibility in order to learn to care. She talked about bringing childrenmot just into work, °
but into the “human family.” This leads to the idea that there's a lot more to life than productivity;
service to the community is an important aspect of life and should be stressed.

| was pleased to see consideration of legal issues in' the guidelines. This moves into the area
of federal and state policies that promote or inhibit experiential education. For example, the
clarification in the guidelines about supervision of learning might improve the climate for giving
academic credit in the YEDPA program.

I'm personally thankful the pdvisory panel has done such a thoughtful piece of work in
addressing some of the qualitative issues of experiential education. Were the work promulgated as
national policy, | would think that ‘t would have to deal with other issues, such as community
service and the begﬁts of productive work versus observatiom, before it could ~e politically viable.

All of you have been in meetings where there was much finger-pointing about who isn't doing
his or her job. The thing that impressed me in this meeting was that there was considerably less of
that “‘we-and-they’’ attitude toward education and work issues. The guidelines were the result of
genuine and effective collaboration, and so, too, was the spirit of this invitational conference.
Collaboration such as this can only result in better experiential education programs.
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CLOSING REMARKS

Ronald Bucknam
Senior Associate and Team Leader in the
Home, Community, and Work Program
National institute of Educsgf'on ’

Tom Green, in an article in Career Education, 1972, proposed that jobs-are made up of two
things: work and labor. Work has a beginning and an end. One can produce a product and say,
- "That's the piece of work | just did. It’s a good piece of work.” It has a reward system. People
recognize it as being worthwhile.

The other part of a job is labor. This is the part that is never-ending, a continuous stream of
tasks that have to be done in order to finish your work. It's your "in-basket.”’ It’s always full no
matter what you do. You cando a terrific job on it, and it makes absolutely no difference.

He proposes that each job has a work-to-labor ratio. The higher the work-to-labor ratio, the .
more interesting or more worthwhile the job would be to the individual. He also points out, of .
course, that work to one person may be labor to another.

Green’s ideas are relevant to our discussions on the transition from education to work. We're
talking about work here, not labor. We 2:e trying to get around the initial job which usually has
a very high labor-to-weork ratio to a job with a high work-to-iabor ratio.

The guidelines are a fantastic piece of work. | was involved in the planning of this about two
years ago; and frankly, my initial reaction was it would be a great thing if we could do it, but the
odds were pretty small. I'm just pieased that it is done. Having met the people invoived, I'm not
surprised that they were able to do it.

I'd like to express again my heart-felt appreciation to the panel and to the staff at Chio State
who have been extremely flexible in pulling the discussions together. |'d also like to thank the
members of the meeting here who came. | appreciate the time and gnergy. |'m renewed by the level
of interest and by the level of emotion. | hope you are, too0. -




PARTICIPANTS

DEL ALEMAN JR. ' , :

- Room 415

4948 Chef Menteure Highway
New Qrieans, Louisiana 70126

Dei Aleman is the area representative with the Human Resources Development Institute (HRDI), the manpower
arm of the AFL-CIQ, He has recently been involved in impiementing the HRDI-sponsored Vocational Exploration
Program which provides youth sixteen through twenty-one with integrated classroom and working experiences
with various employers. '
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RALPH BAKER

Far West Laboratory for Educational Research and Development
1855 Folsom Street

San Francisco, California 94103

Ralph Baker is deputy director of the Experience-Based Career Education (EBCE) program at the Far West
Laboratory for Educationa!l Research and Development in San Francisco, California. He has developed modifications
of EBCE for the Youth Employment and Demonstrations Project Act and has recently developed rationale and
processes for awarding academic credit for experiential learning. Currently, Dr. Baker is serving as a consultant to
tM: Dutch Ministry of Education’s Innovation Committee regarding the adaption of EBCE for use as a national
secondary program in the Netherlands.

M. C. BATCHELDER .
Bureau of Apprenticeship and Training
600 South Street

New Orleans, Louisiana 70130

M. C. Batchelder js with the U.S. Department of Labor, Bureau of Apprenticeship ancﬁ#aining He has been
instrumental in the development of the School-to-Work Linkage Program in New Orieans, Louisiana. The program,
begun in 1877, places senior high school students as part-time apprentices in a variety of industries. Mr. Batcheider
coordinates and monitors the program which enrolls 450 students.

JERRY BOWMAN

Arizona State Department of Education
1635 West Jetferson

Phoenix, Arizona 85008

Jerry Bowman is state program director for Career Education, Work Education and Divers.. - - Occupations Programs
for the State of Arizona. He has coordinated distributive education programs at both the sec 7 -v and college
fevels. Before becoming involved in education, Mr. Bowman was branch manager for Aetna’ « Compary and
state manager four the P. F. Collier Corporation.
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WILLIAM C. BROOKS

General Motors Corporation :

Fisher Body Division . \

- 3044 West Grant Boulevard brs
Detroit, Michigan 48222 :

William C. Brooks is director of personnel for the Central Engineering Activity of the Fisher Body Diwvision of the
Generai Motors Corporation. He is 8 member of the National Ailiance of Business’ Youth Motivation Task Force

. and & member of the Board of Trustees of the Detroit Business/Education Alliance. He directed the deveiopment of
the Detroit Pre-Employment Training Center, a joint venture by General Motors, other industries and the Detroit
Public Schools to prepare 1,600 youtfﬁmuaiiy for jobs in the private sector,
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KRONALD BUCKNAM
National Institute of Education
120Q 19th Street, N.W,
Washington, D.C. 20208

Currently Dr. Bucknarp is s senior associate and team leader in the Home, Community, &nd Work Program at the
Nstional Institute of Rducation in Washington, D.C. Dr. Bucknam has been involved in the study of the Education-
to-Work Transition for the last four years and is the project manager of the Expérience-Besed Career Education
Program’s development and implementation. Previously, Dr. Bucknam directed svaiusation in tie Experimental
Schools Frogram at NIE and was part of the Redesign Project of the New York State Department of Education.

Dr. Buckoam carried out f#ducational research in Chile and Venezusla and was a Peace Corps Volunteer in
Venezuela. Dr. Bucknam has taught at the university, high schoo! and junior high school levels.

DEBORAH DYE COLEMAN

The National Center for Research in Vocationat t.uucation
The Dhio State University

1960 Kenny Road

Columbus, Ohio 43210

Deborah Coleman is a research specivatist at the National Center for Research in Vocationat Education. Dr. Coleman
has developed Experiential Education in the Workpiace: An Annotated Bibf%ography‘and ig. project director for a
study of the impact of experiential education on students’ peer and adult reference groups.

JOSEPH DURANT

General Electric Company

3108 Chestnut Street, Room 5871 R.E.S.D.
Philadelphia, Pennsyivania 18101

Joseph Durant is manager of business information systems for the Re-entry and Erwvironmental Systems Division
of the General Electric Company. He formerly taught at the University of Pennsylvania. At General Electric he v
site coordinator for the Philadeiphis School District’s Experience-Based Career Education Program and he sponsors
the company's Career Exploration and Specialization Programs. In audition he serves os vice-chairman of the
Advisory Committee tor the Academy for Career Education, City of Philadelphia School District.

JUANN DUPERRAULY

Executive High Schdo! internship Program
Hilisborough Caunty Public Schools

707 E. Columbus Drive

Tampa, Florida 33602

Joann Duperrault has, for the past six years, coordinated the Executive High School Internships Program in
Hilisborough County, Florida. She holds a master’s degree in education for the gifted and previously taught at the
County Center for Education of the Gifted, Prior to entering education, Mrs. Duperrauit had extensive experience
in sales and promotion,

KENNETH EDWARDS

international Brotherhood of Electrical Workers
1125 16th St., N.W.

Washington, D.C. 20005

Kenneth Edwards is director of skill improvement training, International Brotherhood of Electrical Workers, He.is 3
consuitant to the U.S. Office of Career Education, the Nations! Institute of Education’s Vocationg! Education Pshcy
Project and to many other organizations involved in experigntial sducation. in addition, he serves on severgl advisory
councils including that for the National Center for Research in Vocational Education and the Advisory Committee
for the Association of Community and Junior College’s Center for Community College Labor Union Cooperation.
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MARY ANN GANEY-WIEDER
National Information Center on Volunteerism
1819 14th Street
P.O. Box 4178
Boulder, CO BO306 .

Mary Ann Ganey-Wieder is the project manager of the i-(eﬁogg High School Project, a national high schoo! volunteer k
service demaonstration project. The project’s headquarters is at the National Information Center on Volunteerism,
Bouider, Colorado. Ms. Ganey-Wieder has extensive experience in the field of education which includes teaching,
administration, and curriculum development. She is also a doctoral candidate at the Schoo! of Education, University
of Colorado.

RICHARD GRAHAM
Youthwork, Inc.

805 15th Street N.W., Room 705
Washington, D.C. 20005

Richard Graham is presently a program administrator with Youthwork, Inc. He is past president of Goddard College

‘and was formerly director of the Teacher Corps. He also served as @ commissioner on the Equal Employment

Oppertunity Commission. Dr. Graham has authored numerous articies on experiential education, moral education,
sgrvice fearning, and community action.

L

FRANK GUcLUNI

Hampden County Manpower Consortium
6 Frost Street

Springhield, MA 01105

Frank Guliuni is the area manpower administrator with the Hampden County, Massachusetts Manpower {onsortium.
As such ne operates four experiential CETA youth programs: a housing rehabilitation project, apprenticeship
programs with the Operating Engineers Union Bnd Building Trades Union, and a vocational exploration program for
100 ninth-graders. Mr. Gulluni has taught cooperative vocational education and, as director of several skills center
progra-ns, has served as a liaison between education and the private sector.

ALAN GUMA

Spectrum High School

5717 South Clareborne Ave,
New Qrieans, LA 70120

Alan Guma is the tounding principal of Spectrum High Schoo!, a magnet school in New Qrleans which offers
students expenience-based options in academic and elective courses. He is on the board @f directors of the National
Experience-Based Career Education Association and has been actively involved in the development of the National
Student Volunteer Program.

REX HAGANS

Northwest Regional Educational Laboratory
7108, lecond Ave.

Portla -~ DR 87204

Rex Hagans is ditector of the Division of Instructional Improvement at the Northwest Regional Educational
Laboratory. From its inception in 1871 until 1878, Dr. Hagans was director of NWREL" Experience-Based Career
Education Project. He has organized numerous community-based projects related to experiential learning and
career education.
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MICHAEL HART

Industry Technology Career Center ,
Lockheed-Georgia Company -
Department 88-64 CT zone 333 ) ot
Marietta, GA 30063 N

Michael Hart is program director of the Industrial Technological Careers Center opefated by Oak Ridge Associated
' Universities {ORALU) and the Lockheed-Georgia Company. The I TC Center trairs youth and CETA¢eligible persons
‘_ in industrial skilis and behavior. Mr. Hart established an internship program for state and local gqvernmental Units
\ " prior to joining ORAU, He is a founding member and past president of the Society for Field Exparience Education.
: ‘ He is a member and former board member of the Nationa! Center for Public Service Internships.

CHARLES HEATHERLY

p National Federation of Indgpendent Business o ‘

' 3105 Parkdale , o _ :
*  Redvood City, CA91061 * . o '

. Charles Heatherly is director of the Education Division of the Nationgt Federation of¥independent Business. He is a
} past member of the.National Advisory Council for Career Education. He has served on numerous vocational
education advisory panels including the Business Associates of 70001 Ltd.T the National Advisory Board of the
Distriputive Education Clubs of America, and the Naticnal Advisory pouncﬂ of the Future Business Leaders of
America. Mr. Heatherly’s article, “Business and Industry Perspectives on Career Education,” co-authored with
Lee Hamilton, appeared in the Winter 1978 issue of the Journal of Career Education,- '

\—.\‘ . - #,
HAROLD HENDERSON

Appalachia Educational Laboratory -

P.0. Box 1348 ' i .
Charleston, WV 25325 ' . !

>

Harold L. Henderson is director of the Experiential Education Division at the Appalachia Educational Laboratory. |
Dr. Hendersor directed the Experience-Based Career Eduwmation project for six years and has served on the national
ad hoc steering committee of EBCE for the past two years. He earhed his Ph.D. in counseling psychology at
Columbia University. Dr. Henderson has had a variety of counselintg, teaching, zmd7 executive positions in the Army,
the Veterans Administration, City College (New York), Hofstra University, international Texthook Compsny, and
has authored more than fitty published articles, chapters, monographs,‘,énd reports.

LYNN JENKS ~

Far West L.aboratory for Educational Research and Development

1855 Folsom Street . ‘

San Francisco, CA 84103 - é .
Lynn Jenks is a project director at the Far West Laboratory for Educational Development. 4is work experiences
include teachipg at the elementary, secondary, and posi-secondary levels; providing psychological and evaluation
services to school districts: and directing several projects at the Far West Laboratory. His most recent task has been
the design, development, and testing of a staff development guide: Fxperience-Based Learning and the Facilitative
Role of the Teacher. This guide is intended‘for use in both pre-service and in-service settings by both secondary and
post-secondary teachers. ‘ ‘
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LESTER JIPP
.. Walkabout Program
W42 Hastings -
Pittsburgh, PA 16206 § -

Lester Jipp developed and implemented the Senior Semester Experiential Program at McKeesport High School,
McKeesport, Pennsylvania. Components of the program he_we been adopted by ten high schools. Prior to that, as a
faculty member a3t Chatham College, heindugurated required experiential components for all teacher education
students. He is an associate of the Natioral Commission of Resources for Youth, a member of Phi Deita Kappa's
Task Force i} on Compulsory Education and Transition for Youth, and is on the panei of the Evaiuation of
Experiential Learning Project, Center for Youth Development and Research, Univ'&sity of Minnesota.

.

MARY CONWAY KOHLER

National Commission on Respurces for Youth
36 W. 44th St. :
New York, N.Y. 10036

Mary Conway Kohler is executive director of the National Commission on Resources for Youth. She has served on
the New York City Board of Education and for seventeen years was a judge of the Superior Court, Juvenile Division,
City and County of San Francisco. She has been a cunsultant with the Ford Foundation, the Taconic Foundation,
and the Departments of Labor and Health, Education and Welfare.

HERBERT LEVINE

Labor Education Center

Rutgers, The State University

New Brunswick, N.J. 08903 .

’ Herbert Levine is professor of labor studies and director of the Labor Education Center at Rutgers, the State.
Liniversity of New Jersey. He has served as consuitant to organized {abor, universities, and federal agencies
concerned with educational problems related to workplaces. Dr. Levine is the chairperson of the advisory panel
for the Experiential Learning Issués and Guideiines project.

ROBERT LIPSCOMB ‘ ¢
- t)Buﬂer High School
- / 3401 W. Holmes Ave.
Huntsville, AL 35805

Robert Lipscomb is one of nine members of the Executive Committee of the National Education Association. He
was formerly president of the Alabama Education Association. Mr. Lipscomb is currently on leave from his
position as 8 mathematics teacher at Butler NHigh School in Huntsville, Alabama.

{ :
‘BOYD McLOCKLIN . i .

&5-

1
'

Boyd McLocklin Maffiliated with the Georgia Center for Chinical Pastoral Education, He is a founding member
of the Georgia Asso&gtion of!‘ietd Educstors, an organization which addresses the interests and concerns of
wor k site supervisors of experiential jearners.
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WARREN MEYER

University of Minnesota

5829 Portland Ave.

South Minneapolis, MN 55417

Warren Meyer is professor emeritus of distributive education at the University of Minnesota. He became involved
in experiential education in 1936 as a student trainee at the New York University School of Retailing. He taught
and was later state supervisor of distributive education. He was principst investigator for four U.S.0.E. projects
on cooperative vocational education and, with Lucy Crawford and Mary Klaurens, authored Coordination in
Cocperative Education {1875).

RICHARD MIGUEL

The National Center for Research in Vocational Education

The Qhio State University

1960 Kenny Road

Columbus, OH 43210 ‘ . .

Richard Miguel is a research specialist at the National Center for Research in Vocational Education. He is the
program director for Studies in Experiential Education in the Evaluaticn and Policy Division. He has aiso served as
project director for career education projects at the National Center and is author cf the C. £. Mernidl publication,
Decision: A Values Approach to Decision Making. Dr. Migue! is the project director for the Experientjal Learning
issues and Guidelines Project. ' B

RON NELSON ‘ -
Experience-Based Career Education Program .
EBCE Project ‘ ‘ . = .

233 Cottage Ave.

Fond-du-Lac, Wi 54835
&

Ron Nelson is project director with the Experience-Based Career Education (EBCE) Program in Fond-du-Lac,

Wisconsin. Mr. Nelson was previousiy vocational education coordinator in Fond-du-Lac. He has conducted numerous

state-level career education workshops. He is presently involved in adapting Appalachia Educational Laboratory’s .
EBCE Model for use in several Wisconsin school districts and in designing an EBCE tormat for the SPEDY summer

youth employment program. '

TOM QWENS

Nor thwest Regional Educational

710 S.W. Second Ave. -

Portland, Oregon 97204 ‘ ‘/
Torm.Owens is coordinator of research and evaluation of the Education and Work Program at the Northwest Regiona’ '
Educational Laboratory. Prior to joining NWREL, he was coordinator of the Evaluation and Curricutum Center

at the University ‘of Hawaii and later director of the Center for Planning and Evaluation for the Santa Clara County N
O¢fice of Evaluation. He is presently directing research that wili compare and contrast the experiential learning ‘(

components of several large-scale educational programs.

MARY ANN PAYNE

Mary Ann Payne is area program director for the Northeast Georgia Community Mental Heaith Center. The Center :
places sixty students each quarter in 1ts twenty-tour facilities. She s a founding member of the Georgia Association
of Field Educators.
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ROBERT SEXTON

Office for Experiential Education
University of Kentucky
Lexington, Kentucky 40606

Robert F. Sexton is director of the Office of Experiential Education, and associate director of undergraduate
sth, University of Kentucky. He was a founder and president of t§@ National Center for Public. Service Intern-

'shins Programs and a board member of the Society for Field Experighce Education. He also serves as the general

secretary of the Coalition for Alternatives in Postsecondary Education, is the president of the Lexington Education-
Work Couneil, and serves on, the board of directors of the Council for.tha Advancement of Experiential Learning.

DORQTHY SHIELDS .
AFLCIO ~

815 16th Street, NY
Washington, D.C. 20006

Dorothy Shields is assistant director of the Bepartment of Education, AFL-CJO. She has represented the AFL-CIO
on national advisory panels for a number of career education projects. She is on the bosrd of directors of Youthwork,
inc. and has served on the board of directors of the American Society for Training and Development.

JOHN STRANGE

Council for the Advancement of Experiential Learning
American City Building

Suite 212

Columbua, MD 21944

John Strange is currently the associate executive director of the Council for the Advancement of Experiential
Learning. CAEL is an association of some 350 institutions of higher education joined to improve the quality of

- experiential leari.ing activities, especially the assessment of prior learning and sponsored interiiships. Dr. Strange

is the founder and former dean of the innovative Coliege of Public and Community Service {College i) of the
University of Massachusetts, Boston. CPSE emphasizes the assessment of prior learning and a curriculum combining
hibera! arts with preparation for careers in public and community service.

JOHN SWANN

Recruitment & Training Program
162 Fifth Ave. -
New York, N.Y. 10010 ‘

John Swann is the deputy executive director of programs and planning for the Recruitment and Training Program,
a national empioyment and career guidance agency, Previously he served as the organization’s director of research,
education and development. In that capacity he designed iistructional materials to assist minorities in their efforts
to pass apprenticeship qualification examinations. John is a8 consuitant to several organizations concerned about
equitable employment screening practices. '

GAIL TRAPNELL

Virginia Polytechnic Institute and State University
2605 Capistrano St.

Blacksberg, VA 24060

N

Gail Trapnell is an assistant professor in distributive education at Virginia Polytechnic Institute and State University.
She has/been a member of the board of directors for both the Ameritan Vocationa! Association and the Distributive
Educarion Clubs of America. Prior taher present assignment, Dr. Trapneil was specialist for programming, planning

and budgeting with the Florida Department of Education. ~
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JERRY WALKER
1831 Rainjow Drive
Fort Colligs, CO 80524

Jerry Walkdr served as the associate director of the Evaluation Division at the National Center for Research in
Vocational cation from 1972 to 1978. He is currently a senior research specialist for the Nationa! Center and
holds an affiliate associate professor role in the Department of Vocational and Technical Education at Colorado
State University. Previously, he was chief of the Context Evaluation 8ranch, Southwest Educational Development
Laboratory, Austin, Texas. Me has directed numerous educational program evaluations.

LOUISE WASSON L \*
National Center for Research in Vocational Education y ¢
1960 Kenny Road N

Columbus, OH 43210

Louise Wasson is a graduate research associate at the National Center for Research in-Vocational Education. She
recently edited Experiential Education: A Primer on Programs. Ms. Wasson has worked with Titie |, Native American
indian and Youth Conservation Corps projects.

RAY R. WILLIAMS
Center for Co-op Education
Northeastern University
’ 360 Huntington Ave.
503 Sterns Hall . [
f
J

~.
N,

Boston, MA 02115 /

[

' fmiams is director of program developmentrat the Center for Cooperative Education, Northeastern University.

. He &esigns and implements programs for high s¢hoo! dropouts patterned on the rooperative education model.
Previously, he was director of the College Venture Program, @ consortium of private Northeastern colleges involved
in cooperative education. From 1968, as director of Education, Training and Placement Programs for Youth,
Boston, Massachusetts, Ray worked with programs such as Neighborhoaod Youth Corps and Job Corps.
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PUBLICATIONS OF
THE NATIONAL CENTER FOR RESEARCH IN VOCAT!ONAL EDUCATION
" ON EXPERIENTIAL EDUCATION

7
P(oéhcts Resulting from this Project -
" RD 160 Experiential Education Policy Guidelines .
IN 165 But for Me it Wouldn‘t Work: Imphcat:ons of Experiential Education Policy Gundehnes
JIN 162 Experiential Education: A Primer on Programs - - A
BB 47 Expenenua! Education in the Workplace: An Annotated Bxbhograpﬁy
™~ )
Other National Center Products: | .
IN 163 The Current Status of Assessing Expeneﬁna! Education ngrams
Assessing Experiential Learning in Career Education
IN 164 Perspectives on Investigating the Consequences of Experiential Education
RD 159 , Evaluation of the Executive High School Internships Program
IN 166 ng Experience and Academic Credit: Jssues and Concerns
National Center Studies in Progress
A Typology of Experiential Education Programs ’
- 4 Cc!lat;oration in Experiential Education: A Profile of Expectations
5 Experiential Education and Adult Role Assumption
! Success Factors in Experiential Education
v+ Program Culture: Implications for Experiential Education Outcomes
-~ Experiential Education and Retention of Competencies

Information Current as of April 1973

FOR FURTHER INFORMATION

TQ order any of the above products or to recetye further information about the studies,
p%ease contact:

Program Insormation Office 2 ,f
The Natjonal Center for Research in Vocational Education ¢
1960 K&nny Road
Colutu,s, Ohio 43210
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