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- Title IX of the Education Amendments of 1972, Public Law 92-318,

“Office of Bducation, U.S. Bepartment -of

L DISCRIMINATION ynouranén . i

\ ]

b
Y
-

.a o

Title VI of the Civil Rig:.szct of 1964 states: "No person in ‘the Upited
States shall; on the ground of race, color, or national origin, be excl
from participatiQn in, be denied the benefits of, or be sub ected to
nation umder any program or activity receiving Federal financial asgi$tance."

person in the United States, shall, on the’basis—of soxe,-be exclutied f%ém‘par-~
ticipation in, be denied the benefits of, 'or be subjected to '
der any education program o% ;gtivity receiving Federal f

cial assistance."
Therefore, career education projects sypported under Sect

s 402 and 406 of

nancial assistancé from the U.S. Department of Health, Education, and W
must be operated in compliance with these laws.,

-

are

) _ " DISCLAIMER ‘ N
The material in this pubjication was prgpared putsuant to. axgrant from the

éver, points of view or opinions expressed do nat necessanily represent pol-(L

icies or p051t10ns of the Office of Education. ;

the Education Amendments of 1974, liks every program or actiyity receivi 'ﬂ%'fl\. S
e

Health, Ediication, and Welfare.  How-— . . ..
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: ument is one of a series of materials dealing with Native* .
\ - American Career Fducation. The titles of .all\individually o o
available documents in this series appear below: :

[4

- “ ' The Native American

. . ¢ ,/‘/‘ : . .
. Implementing Career Education fef Native
American Students -- A Tﬁ/igl/// '

ative Americtin Cap

rEducation, A Curriculum

"-" “ ‘ . * ‘ .
T L ' Career Awiireness Units . . oo
. " c art ot ole World" ) . . ~ N
.« _ Y "Cosperation" : o . ,
) W C “From Idea to Product" B : . ) .
Z _~"'The Commmity" . ) . I

""The Commumnity in Transition" o ;
Career Orientation Units ) _‘ L \
""Putting Your Money to Work" \ v S T
"Living with the Land" - - ‘
'"Working for the People" - o v

. Gareer Exploration Units _, ,
anning : _

. "Putting It. All Together" e '
"Getting Ready for Jobs'" o : .
'"The Career Fair' ' :
\
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As a definite suppgrter and implementer of Career Education, I have
- worked with our own Hopi Career Education Project for six 'years. Career

- Education has given ouf students a broader awareness of what to expect later
on in life. ’ _

' Many dﬁucatqt;ﬁ' when confronted with the suggestion of implementing a new
education program,/usually respond with, "we don't have the time," "we don't
. have the money," we'don't have the facilities.™ Comments like this are true,
# but only if the programs need these things. ' , ‘

ortunately, Career Education isn't’ like most new programs. A Career

ion program is infused into regular instruction and doesn't have to have

+ added time, mpney or facilities. What Career Education does need is enthusiasm
and/support from the educatérs and communi ty. . :

. . 4
are several ways to approach the development of a Career Education
gram, but I am thoroughly .convinced that the initial step is to convince
~‘Administrators, teachers and the  commmity of the need for Career Education.
Inservice training, for the purpose of educating them on the concept of Career

Education, should be one of the first needs that has to be acknowledged.

) Effective Career Education training can be QCConplished if properly
managed. This type of community awareness involvement i% essential to the
development of a complete Career Education program. 4Se of this Guide would

be a great asset for implementing your Career Education progranm.

Pﬁyllis Norton (Hopi), ‘
Career Education Coordinator,
"Hopi Career Education Project °

-
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o/ lntroducﬂon -

Thxs 1ntroduct1on is intended to do two things The first will be to

answer some basic questions about this Guide -- What it is for, Who it'is for,

and Why it was written. The second purpose is to provide some-background on

the need for Career Education for Natlve Amerlcans and to define Implementatlon..

.
* .

Introducing  the Guide

What is the purpose of this Guide+

This Guide is intended to serve as a resource for school, project, and/or
communlty people 1n 1mp1ement1ng a Career Education program for their Indian

students, Ekxne of the procedures described will be useful to non-Indian
™
‘commmities as well others are specifically relevant to the needs of Indian .

]

’ students and the historical context of Indian economics gpd education.

The Guide will cover the basic steps involyed in establishing a Cafeer

’ .
Educatign Program (which, as used here, means the total of all the Career . '

Education activities available in a given educational setting), from the initial
awareness of need to brogram maturity. These steps will be supported and

111ustrated by examples from and references to a variety of train1ng and re-

search materlals and actual experience. . R

The goals of this Guide are"therefore to help users to:
e decide whether orinot their commmities are ready to begin a - "
‘Native American Career Education (NAGE) program, and develop the

humdn and physical resources necessary to start; ; -

° plan a pilot prOJect that will initiate the program and lay
the groundwork for further development: e

® expand from a p1lot pro;ect to a\comprehens1ve Career Education |
program; \

~

° malntaln the program, evaluate the program, qejust to chang1ng -needs,

and poseibly serve as a model for others ' . .

L]



"Who _is the Guidgfor?

This Quide was written to be yged by anyone who is already involved
in or would like to begin developing a Career Education program for Indian ‘
students. Program developmenm can be- initiated by anyone interested in Career h* ’
Education; however, representatives of the foll ing groups sholuld be involved

as early as possible: school or educatlonal P ject administrators teachers

and counselors, and Indian parents and c '

and students may also be Ancluded. Procedures for d01ng this will be dlscussed

in Chapter I. = - : - | : '

Cereer‘Educ‘.ion may be preeented in a vhriety of settings, from rurai\ | I

schools&yith a-majority of Indian students to urban projects based at the local .

Iud{en center. Studeuts may be from one tribg or many, living in areee uith :
extensive economic resources'or feW" This Gui&e suggesté'general procedures

_ which can be used in any setting and w1th any audience, 111ustra§7d by _exam-

-

ples that indicate how these procedures can be aﬁplled in specific situations. -

N -

How and Why was the Guide written? | . _

Iu‘1974, Far West Laboratory's Native American Career-Bducation Prqjécp

, 'wgs funded to deyelpp a series of unit§ in cgreer awefeness, orientation and

exploration for Indian studentg at tue Junior High School‘level. This project

produced a series of twelve units which were tested in a variety of settings

with Indian students<of man& tribes. | _
Th1s testlng showed that it was necessary to\traxn teachers to use the

units, and q&fo 1nd1cated that unles§ some permanent Career Educatlon structure N

was established, the "program" existed only io long as those teachers who

had been trained were actually us1ng the units at the school. The project

-

therefore sought funding to develop staff/community‘tra1n1ng materials and an



" B

implementation guide to accompany the units. In 1979, The Office of Career ., .

¢

Fducation funded the laboratory to conduct a Native American Caree? Education

demonstration project:-whose goals included the preparation of this Guide.

The procedures presented in the Gu1de are based on the experience the

. pro;ect staff gained while working with Indian schools and commmnities in Ca-

reer Educat1on, and worklng on a var1ety of program, development efforts in other .
“‘; areas. Tkey also draw on research into Career Education proghems for Indlans -
and others done elsewhere, and on the 11terature of organizational change ' _ '(
| The f1rst part of the project was headed by Donald A" McCabe, the seoond .
by Drana ;f Studehaker, under the direction of Bela H. Banathy at Far West
haborator)'. They worked with e mixed ‘Ind(ian and non-Indian staff, and were
advised by committees of Indian ed\lcators and commmity representatives...

Far West Laboratory for Educational Research and Development, in San

Francisco: Califorﬁia, is one several agencies set up tosserve regional and

national needs for educational research, curriculum development, technical

assistance, and dissemination of products and practices of proven worth.
" Co .. ‘ s

How Should One Use the Guide?

~

The Uhlde presents a phase by phase descr1pt10n of b851c procedures for

”»

developing and 1mp1ement1ng a Career Education program. We recommend that the
person who is initiating the program, and later the members of the Career Educa-

tion committee first read the Guide through in order to get an overvié; of *

+

the process and then use it for reference and gu1dance as they move through
each phase of program development o ? '
The‘Gulde is d1v1ded into four chapters, followed by an annotated biblio-

-

graphy of useful resources. The first chapter describes the condj tichs and

resources needed to start developing a program and how to acquire them. In -

-~
L ]
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1

\ 1,
the second thnpter thc activities involved in cles;.gnmg -and iuplemmtmg a'
¢ - Ky

pilot project are discussed. The third chapter talks about proiram expansion

mclud ing fOI‘ma'the evaluatmn while tho fourth chapter Ks concerned with :

..
1

how to maintain’ and dlssemmate a fully developed progrin, Each chapter begms
{
with an analys1s of the basic activities and pro;edures \d\ioh thke place durmg

L

-

that phase, followed by a dlscusswn of ehch step 111ustr&ted by examplee and

concluding yltl{"a review of %tla‘ points. IR L o
L B e %!

Native American Career- gducation and Iqualementatmn. B ‘ e \*

Why Develop Career Educ‘atlol':}ar Native. Amerlcans" '

In the past decade Career Bducatlon has become an inportantapart o?ﬁ
Amerlcan educational scene . It can- motlvate étudents by demonstratlani tﬂe |
relevance of what ;s taught tap ccnmumty resounces to ennch educatmn, and :
give young people a head start on career development Yet ty often, school

leaders seé 1t as competmg mth bas1c bklllS for educatmnal time, or feel

that})\radlc exposﬁre o career mfomatlon S suff1c1ent tb. \achxeve its goals '

¥
Furthermore, when Careex_‘ Educatlon ise takmg place in a school educa»tors may

[y
N i

assume that the same k),pd of program»mli meet the needs of all students equaIly

\‘ ‘ .
[ ‘s .. ",.a

well - ('\-'\I' ‘:'!: ’ .-.' :' ~ .' -( - ',‘ “ ﬂ - .|.. '

L4

‘In real:ty. Career Educamm should coﬁplement rather than conpete with

-4

-

the rest of the- curr1cu1um If 1t‘is to bo effectlve, it should be an integ-

.

of SOphlStlcatlomas the s utlent- pmgressesx "t slrould cover career awareness
Ky

orientation and exploratlon and 1f posstble, e\)fen extend to career preparatlon .

/ K
Fmally, it must be approprmte to cultural wlues and eccnanfc realitxes in the

|\ ‘e ‘_“-a. A

comnumty from vih1ch stud'ents cane e S e

" Since the days” ol 141733 flrst tréatws. Indian .cmmmﬂ]eq ha\}e been askmg

\.

for the economic toods: to mamtam -themeelves w1thm Amerlcan socmtjy whlle ‘-,.-‘:_-;_ L

- ral part of that turncul ' presented ,m different ways and at dlfferen, levele ‘
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.
A

TN

- ——-One way in-which-Indi itie*%uur

, retaining their own cultnre"‘Indian tribes on"reservat'oné'hafe problems
- and opportunities dimilar to thpse of underdeveloped natiOns. Inddans on the

'_ reservatxons or,ln cities stllx have the problem -of finding. models for cdreer.-
N\
‘success and economic Qelf4determ1nation

- ES

.".

A}thgygh Indian incomes and educatlonal lewels have risen in recent years

\ A
they still trail those.of othq; American ethnlc groups Indian schoals are -
bcglnnlng to recognize the value of ' Indian culture, but rarely recogane the

‘need to prepare students for an econamic future in which that culture has a

\

-

place.

~ /

determlnat1on is to work with schools and other educational settlngs to develop\
Jpor- .

and implement Career Education programs

’Implementat1on" can be defined as the change process that odturs when-
an innovative project -- a course,¢program, teach1ng method or some Qther new -

eduoatlonﬁi pract1ce -+ is established*in a school or other edudatlonal setting.

~

. Even if. a_school already has a Career Bducat1on program, implementation will

occur if the staff decides to use(a new currlculum. or change program content

-\aﬁ

or methodology 1n some way (as by using the Native American Career Educat1on

R 2

units). The process, of 1mplementat1on is often an extended one, "ad” p011t1ca1

“

o

‘\."

problems arise and are solVed and/the new program evolves into an acceptable
form. This process is‘”ln fact much~]1ke the growth of a tree from seed to
maturity. Thiillmage of a growing tree will be used th;pqghout the Guide to

111ustrate the process of Career Educatlon program develppment. _ -
L M, .

o



How Does Implgmmtation Happen" . .

A number of studies of the implementation of a variety of pew programs IS

from Vocational Edﬁtation thraggh Bilingual/Bichltur Bducation, have iden-

tlfled severl ba51c‘phases in the process of planned change Theae-have been”
d1v1ded and labg)ed in several; ways, but can be combinod as folL&ws o
e Stage I --_establish a favorable environment for prqgram growth
| | and gatner resources ("Prepa;: the Ground'); . >
e Stage 11 -- design an Hppropriate planning and delivery System and start
the pilot pro;ect ("Plant the Seed");

e Stage III—-/expand and develop the program to address all its goals and

7§é§$Ch allvpotantial users (“help the Program Grow');
’ 7

° Stage IV -- continUe the program in a state of dynamic stability while
' otherlaites use 1t as a modéi fqi development (*'Harvest'').

All this cannot be accomplished by one‘personﬁworking alone, although a
single interested 1nd1v1dua1 can do a lot' to get thing!istarted The development
and 1mplementation of a Career Education program w111 require the nart1c1pation
and support of administrators, teachars, counselors, parents, and community
members: In.this Guide, we will be referring to the’people (representing all
or some of these groups) who are working. together to develop the program as a

""Career Education Committee,' "although in any. given instance, this group may

aétually consist primarily of the staff of a project, a parent advisory committee, -

those people who are working with a Career Education specialist, or some other

combination.

5

‘ We hope that you w111 enJoy this Guide and the other materials in the Na-

\

t] ve American Career Bducation series and find them useful,

¢ 1y
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/% - Introduction _ e \

. ” "o .\ . ’ \ c‘ - .u : '
S Developing and maintaining a program has many things in common with

the growth of a tree. Neither,a program nor a.tree can develop successfully
unless certain factors are present in the enviro . If these things are

not present naturally, it is up to the gardener to provide them. For this

A\

reason, before we talk about the tasks in\ml‘ved in
" \] .
American Career Education Program, we must considey what kinds of conditions’

and resources 'should be present and how to provide|them if thejr are not. This

first phase of program development may occupy a yefr or moré, depending on how

-

many obstacles have to be removed, - [ ) '

~
i
f

In order to prepare 6}16: ground for program deyelopment, the following .
activities should take place: o N

J ° Analyzelthe educational,- environment to determine human, organi-

zational, and physical resources required .for a program; o

. Arxal)"ze the environment to determine- obstacies which might stand
in the way of program developmenty;

o Find dut which barriers and i:bﬁstféiqts are permanent, apd which
can be avoided or adjusted by alternative use- of resources;

e Identify sources of missing' program requirenmté;

® Recruit members for the career education 'comnitt'ee.

We'w.ill,be diséussing these activities imder the two méj_qr heading‘s of .
Program Requirements and OvercomirLg Obstacles:, fol}owed by an Application

Section.

A




' as well as physical resources * The questlohs on ‘the following pages can form

AR

+
B . M . « ‘
. . ' .
o, i ! . . )
.

T - .’ A
| ., <t

' vv . Program Requxrcments B A oo Lo '.f\\'“
. ‘

;Program requirement§ include supportive attltudes and reIation;Rips,ap

\

the Pasis for your qurvey of tht 15 aV8118ble e things you wiil need £o

\know can be classxfxed under the heaflings: (]) attitudes +(2) skills and know-

ledge, and (3) organlzaflonal arrangements. If a questlon can be answered “yes"

/

then you already have one of Ehe condltlons or resourqes you wdli need Ne- *°

-«

' gative apswers indlcate constralnts or obstac]es which must be overcome.

-

P

,;

)
1. Supportive Attltudes
A ot _ :
) I. Doés é';srg: or active segnent of thHe COMMUNItY A
y “« ' feel that Career Education is/would be desirable? -

2. Does the staff of the edUtatlonal settlng feel
that €areer Education sheg}d be a;tlvely supported?

3. Do staff at‘!%e educational sett1ng 'feel that
. ." Indian stud#ts are worth while as individuals and
that Indian culture is valuable today? .= )

4. TDoes the staff at the eduB(tlonal setting feel that
N * it should be respon51b1e to' the Indlan commmity?

5. Are students concerned about their econonuc future?

" 6. Do local busines people recognize the importance
+ of providing Career Educat10ﬁ?

Before any real’ wsrk on a program can begln, it is necessary fbr a suppor-
tive atmosphe ‘\6 xist), Each of the major groups which contribute toa
Native Aerican Ca#per Education Program -- the steﬁents themselves, the Ind1an

comumty, the staff of the school or other educatmnal setting, and local

s

employers -- should feel that educat1ng young pkople about career charac-
teristics and opportunities before they enter the job market is a good idea.

L)

- . "o ]
“\
"Educatlonal setting" refers to school systems, schoals, Indian educatlonal
projects, or other settings in which Indians are educated,

9 -
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" Negatlve attitudes, on the other hand can cause pfoblems in/develloping

— ~
-

N~

a 1. Have beén'1nv01ved in career educatlon prog ams
z . before’ Vocatiochal prggrams?

2. Can perﬁorm needs assessments?
3. Can develop goals and objectiveq° \
4. Have been invelved in program developmé

- 5. Can develop instructional materials usable by \
R ‘others? : - : ) '

6. Can recruit and organize others?
7. Can perform formative evaluation?

8. Can write proposals?



- "

T\

r

¢

Even if a skillégl individual is unwilling to help with program development,
ne or she, my be able to advise someone elte who is. There are also ways of
training people in -required skills which will, be discussed in i:he'\nczct section.

. — .
' (/7 ) ,

35 Necessary Organiza't'ional Arrangements .~ : S

. 1. Does a setting exist in which Native American Students
' can be provided with a Career Education program
: tailored to meet their needs? '
. . :
2. Is there an Indian parent group or other Qrganization
which can speak for the educational concerns of the
Indian community? . .

3. Is interdisciplinary cooperation encouraged within
the educational setting? _ <

7

4. Doﬁpargnl;s_gr__ox.her_commni.tx.mmbexs.andj,m or

non-Indian) ever serve as volunteers 1in the '
. educational program?. -

5. TIs the educ'ational.starff fiexible and interested in
exploring new ways of doing things?

6. Do established channels of commmication between
the educational setting and the Indian’ commmity
¢ . - already exist? : ,

7. Does the educational setting have access to or :
+*" links with work-experience on job-placement T
programs in the region? . ‘

8. Does the educational settjng have access to career
education and Indian cultural resource collections?

9. Does the educational setting have access(to Indian ,
cultural resources? ‘ .

?

10. Is the educatiogal setting ﬁart of a larger system
which SupportSO(I\S involvement in career education?

Organizational problems can hinder Career Education program developmnt._
Even when there is no overt hostility to the idea,' conflicting priorities,

i
. apathy, red-tape or simple lack of, commmication can block effective effort. ]

4
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Becuse Career E;lucatxon prepares stl,xdents to function ¥ithin the econo-
mic comnunity, -cammmity partlcipation is even Aw important than it is for
other educatrona} prograen‘s' Tﬁ'e Indian‘ conmumty should brient the program -

g -

to address its own e(momic needs, and provide adults who can serve as role

*

-

models., Enployers should provide infonnahon and wrk experience sites,

The educational staff should be able to work together anu POOl their re-
saurces to respond to Career Educatwn needs 0bv1pusl.y the cooperatlon
~and coordination of these groups will be easjer if orghmzatlonal structures

o .
and 1links already exist, . ' !

Here also,. the easiest way to collect infonnat‘i* will probably be to -

' ask questions. One way to fJiMmLMWMW

have dlSCUSSCd- would be to 1nv1te representatives from the Indian comnumty,
business ‘commmity’ and educatlonal adnumstratlon to .a meeting, If the
meeting can be made somewhat soc1al-—as by having a pot luck or dessert,

it is likely to be more attractive.
. .

‘ ’l//‘ ) év_ercaning-Obstacles _ - .

-
- . -
.’\"_‘ -

“ In nature, a seed that falls on barren or stony ground never

Sprouts. However as- long as the c11mate is not wholly 1nhosp1tab1e the

energet1c gardener can somet imes change soil conditions until a tree can grow.

So it is with the development of education programs,
‘If all your answers te the questions about program requlrements were
"no " and to the questions about obstacles "yes,' then you will probably find -
it difficult, if not impossible, to get a program gomg However many condi -
tions can be changed or worked around by patience and approprlate action,
- The important thing to remember 1s that the more obstacles you have to
overcome to prepare the ground, the longer you will have to wait before the

program itself begins. Starting a program before a favorable environment has

QU .
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been prepared is likely to jeopard‘lze%ot mly that program, but the whole

""M

Lo m\ept of Native American Career Bhucatmn in that commmity. )
Let us cons\der some ways of remowng barriers and.detouring around

. Vv \ P
. constraints in the areas of att1tudes, skills and, knowledge, and organizatlonal

. , )

arrangements
1. Improvm&Attitudea ‘

N A Career Educatlon needs the support of four groups -- the Indian commnity, _
the educational setting, students, and employees. ” |, | '

2 ’
d. Community Attitudes

-

of t}‘ie four &roups involved in career education, it is most important that

the community be supportive and interested.- A pfogf;in which is developed and

T TR TR U TR g vy

implemented w1onut commmty input may have many v1rtues but will always be

" less ‘effective than it should be, like a, tree whose fruit lacks vitamins.

1
4

In some situations, such as a boarding school, input may have to come
. ‘ . .
from the larger Indian-community, as represented by the National Indian

Education Association (NIEA), conferences on Indian Education, and the BIA

area saiool boara. However, when the eduational setting is within the stu-
?
dents' own commmity, that commmity should be involved.

N

If program deve].cpment is being initiated by a non-Indian wofking for
a school the commmity may be uninterested or susp1c1ous Too: many out-
q1ders have pamlsed too. much, too often. |

The following activities may enable you to recruit Indian comm'nﬁy '

members to work an the program and bujld interest and support in the -comnuqi-

-

ty:

e attend open meetings of Indian parent advisory committees, tribal
~ education committee, Economic Planning Committee on tribal coun-
cil. Learn about commmity concerns, build comminication.
(Attend public Pow Wows and other social events.)

e \

3 .
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“ . » -
o identify. inffuenti_gl members of the commmity by Finding out who
is active in commnity activities, who sponsers’ Pow Wows and“give- ,
aways, -has held tribal office, served on comnittees,-etc.. Ask the.
) following for suggeStions: . National Indign Education Associatjon,
S . Bureau of Indian Affairs areh office, Indian Public Hedlth Service, -
L local- Indian Cent@rs'aml‘organizations, Tndian- business. pdople, etc.
" Reserve judgment and &mpgre information unti] a consensus emerges on
who the commmity leaders-actually are. S .

“w; . [ )
o write to people or other .schools which have started Indian Career
. . Education programs foreinformation on pros and cons and gp_ssiple

speakers (see the Resource Section).

— ¢ invite parents to a family pot-luck meeting to discuss the idea.
=  Arrange chil care and provide social activities as well as '
business. If necessary, reimburse transportation costs.

>~ e

® visit students homes,

A parent or commmity advisory committee focused on Indian Education in
. A\

—-—-——) Wﬁ*ﬁﬁmﬁm‘ﬁfﬁ?ﬂcdfar 15 ot only a useful resoixrce,‘“t‘)ix‘t“ o

may be required for project funding. - .

v
These strategies can be repeated periodically to broaden and maintain

community support as the program deveIOp;. *

b. &\mloping Support Wit'hin The Educational Setting

TT’xe importance of support wi;hin the eduational setting should be even
more obvious. i(ey people at all levels of the educational system should
support or at least tolerate the"idea of a Career Educatibn program which

is responsive to the needs and goals} of the Indian community and based in

Indian culture.

- Some teachers and administrators are very honestly convinced that the
purpose of the school is to turn In@fa‘ children into '"good Americans'' by
~assimilating them }nto the donﬁngntfcxﬁ;me as rapidly as poésible. Others,
. especialuly‘inl administration, may n?t:t:ealize +how rﬁany Indian students are
present, or in what ways their need,é,‘}ﬁ.fffe(r from ‘those of other students.
Even if school pérsonnel are syjﬁ);;ﬁet.ic' to. the concept of Native |
. American Cargﬁrh;Educatior}, they may Feql thre?tenec‘i' b);' the idea of. a new pro-
VR 2

. . - :
. .
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gimnflﬁhneunering through the hierarchy of a large school system requires.
~

‘e P # »S , .
. considerable tact. -Ole must at the same time respect the lines of authority,
“and involve the building level and 1nstructional staff who will actually be .

- d01ng the work. ’ -

L. * The follow1ng act1v1ties may enable you to build support for Native

-

American Career [Education in a school system or other educational-settlng

' L gather, 1nformation on the pres and ‘cons of Career Education (see
~ the Resource Section);

e document the Indian commmity's desire for a career education
program; ‘

. & arrange formal meetings with superintendants, directors of speciads
" projects, principals, vice-principals and head counselors, and ‘
present information on NACE, document need, display C
~the units, repeat meetings 1f necessary, etc

e talk informally w1th teachers at lumch after school at Open
House and at school events;

"e have groups of parents appear at school board and PTA meetlngs to -
didcuss the need for NACE; i . y

-~

° have students and parents write to the superintendant and school N
board about the need for NACE _ “ -

"It is essential that you have documentation of the need and de51re fbr
Native American Career Educatlon This can come from the community, from
other: schoo‘s and fram the literature of Career Educatlon. Be sure and

1nc1ude ipformatlon abBut a -nugber of approaches to Career Education, - and ‘
1n515t that tﬁ::sahool staff at all levels can be 1nvolved in develdping a-
program that will enhance rather than compete with the existing curriculum,
o Emph351ze hOW'inportant it is that representatlves of admlnlstration acade-
mic departments vocational and business education, and the Counsellqr s

Office all contribute, In general be polite, patient and persistent

}

ff negotlatlon praduces no results, or more 11ke1y, a series of wild

goose chases from office to office, more dramatic methods may be tr1ed, y

o 15 e
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§uch as writing newspaper articles or letters to the State Offices of areer
Education or Indiap Educataon or appéfis to monitors of any Ind1an -oriented
federal funding 1n the school,. such as Johnson O'Malley or Title IV, *‘
| However coercion does not produce very useful support. It may be neces;
sary for a tribe or }ndian Center to develop its own Career Education program
as part of a tutoring program, Indian club, after school counsell:ng,
spec1al class W1th1n the school. This approach has ;he advantages of guar-
-anteed commnity control, but is harder to integrate with the rest of the

students' éducqtion.

;; . €. Students and Bmwployers

Although student support is necessary for the program to be a success, 1t

1s not as crucial in the preliminary stages. Inviting students to meetings
held to inform parents about the program is one Qay of reaching them. It is

also useful to have a student representatlve in the Career Education Committee

once it is formed -- 1t is only too easy to forget that this program is intended .

for students, after all. If they are involved from the beglnnlng, not only
will’ they feel more positively about the program, but their insight may help
adult program designers avoid mistakes. |
Likewise, it is useful to involve representatives from business and 1ndus-
try from the beglnnlng, although widespread support will not be needed umtll
later. Appropr1ate pedple may be identified through the Chhmber of Cdmmerce

. 4§;§COut1ng and other youth organlzatlons,zghurches etc. L

d

. 2. Developing Skills and Knowledge

Program development is a process wh:ch requ1res a variety of knowledge '

and sk1lls Fortunately, they are not too difficult to- acquire, although it
. , ) A - )

«
~*Johnson 0'Malley funds are p 1ded to states for educatlonal services to
Indian children in public scﬁg§1 .
“. " Title IV pro;&Ets came from the Offxce of Indian Educatlon (DHEW)
Q . 7 . o 2*
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Il
may take tupe and effort to develop them. Self- mstructional and gt‘bup materials
w

RN are available Afor most of the skills, and knowledge you \’;11 ‘need which ine 5

\ »

\ 3
“lude an understanding of Career Ea‘ucation content, skills in Needs Assess—

e >
ment, Goal Setting and Evaluation and Writing Proposals and the ability to(\
LI - -7 ‘ '

-

o~ N
dévelop organizational arrangements.

a. Career Education Content

In the introduction we indicated that this Guide was part of the Native .
American Career ,Educatibn brograrﬁ materials, This proéram ?/includes a
staff/conmmity‘ training workshop, which inti'oduces CareervEducation program
development and evaluation, and methods for adapting and developirfg‘appro- ,

priate instructional materials. We recommend that if you are using this Guide

Tyou use the Wworkshop a5 well: T ) T e e

When you have formed your planning committée, you can all go through the
workahop together with one of your own group acting as coordinator, or bring ]
in someone from the outside. This shared experience will give you all a c@mmon
background from which to work. The workshop can also be used on a broader

scale when the time comes to involve more teachers and commmnity members in

the program.

e

In addition, a careful reading of the materials described in the Resource -
Section will give you a good understanding of the Stlte of the Art of Career

Educat ion today. Contact }'our State Career Education Office for infonnation

~

on conferences and cher events which you can \attend to meet people who are

.v' "i- B

already 1nvolved in Career’ &gtmn programs. « The Career Education office can
of |

&

-

also advise you on where t resources,

\ b. Needs Assessment, Goal Setting and Evaluation

Skills such as Needs Assessment and Goal Setting are necessary for you

to point Jyour program in the right diwgi%tion. A'k'noiv]edge of eva(lugtion

17
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will enable you to find out if it.is athrevmg those goals. R -

- | S

These SklllS are covered in-a number of trainlng products, sorie of WhTEh
are ‘descnbed in the Resource Section, Ch%ose olfé which seems suited to your
group and settlng, and arrange t1me for you all to goO through it. Since it will
probably take a mumber of people to conduct the needs asses nt, work on goal

ilkettlng, and evaluate the program 8 group workship would prbbably be - the most
effrtxent way of training them. However a mumber, of self-instructional bncks
‘are available‘ns.wellx These are listed in the Resource Section at the end of

this Guide.

L3 . v

C.  Writing Proposals . SO

' The Resogrce Sect;gn also lists materials on writing proposals wh1ch you
- oL

. -r~canWUSET“‘In“adthTdﬁ "&a11 'en ‘people at the dlstrict or state level wyth ex- .

t
perience in this area. Most Indian centers already have staff fembers who are
experienced in proposal wrltlng You can also call on DHEW Title IX reg1onal

ﬂ

offices. to suggest people who could advise you or contact NIEA or state or

N

regronal Indldn education assocxatlons

3. Making Organizational Arrangements

A lack of useful organizational arrangements is probably ‘the most diffi- =

Cult type of obstaclslto overcome. For the program to functlon 11nks must -
exist between the Indian comunity, the educat1ona1 settlﬁg and the school
If these links do not exist, at Ieast some’ of them'will have to-be deveioped
There are also essentlal arrangements wlthin each of these groups.

I

a. Identifying an Educatlonal Setting for the Carder Education Prqgram

. The flrst and most essentlal requ1rement is a sé%t1ng in wh1ch suff1c1ent'
numbers of Natlxe Amerrcan students can be adﬂressed to Justlfy devélopnng

special program for them. This is no prob]em i a reservation or BIA board1n5

- school where Ind1Qp students are a clear majority. However, ;n schoolsiserving

% 2 N N
¢ .
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smaller reServations or urban areas the Indfan:students may be a small or un-
re;obnlzed part of the school population.

Since the kind of program whrch is designed will be affected by the
Y
setting ‘in whrch it is to take place, it is necessary to consider the options

early. MaJor possibilities 1nc1ude o - .,

) ‘Startlng an elective class in Native American Career BEducatjon
.- at the school (this might require having a teacher or an aide .
who could be supefvised by someone at the school),-

° hetsb11sh1ng an Indian Club at the school which could focus on
Career Education and Indian culture. (A faculty advisor would
be needed’. ).

® Usin, Career Education as a way of motivating students to improye .
i basic skills, in an after-school or weekend tutoring prOJect at -

& “arr Indian center , ‘ . L

e Hiring an Indian counsellor to work with students individually.

L Offering Career Education summef'programs at the Indian center'
_Note that. .8 propram may eventually inlcude a number of these options at
-different times and for various age ETOUpS.

There .are also conditions which should exist within a school for imple-

. mentatiohite succeed Slnce one of the functions of Career Educat1on is “to

prepare students to use ‘what they are 1earn1ng in school to bu11d their lives,
1t4§as a conceptual relat1onsh1p to every subject in the school Whether it

_is being 1nfused {nto aia claeses or taught separately, it is necessary for . ¥
all the school staff to understand the goals and act1v1ties of the Career 1
Bducation program | “

If d1fferent departments do not at présent interact, the first quest1on

" to answer is whether this is by chance or the result of a specific policy.

If it is by chance, the encouragement of staff social and athlet1c act1vities
may help. build fr1endsﬁ1ps éhq\commun1cation. A staff newsletter or bulletln
board may also help. If separation is an official policy; cnnnlnﬂcation may
have to remain informal until preesure from above and belcw, and e;idence of
B | 19 Y | &
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effectiveness from schoolsg which cooperation is encouraged can change
things. ' |
If the majority of the staff are uninterested in new content or methods,
the program may have. tq start small -- using the few teachers who are interested_
in innovation to begin a program whose effects will be its best advertlsement
| Although it may be desirable to involve everyone dn the school in the progrs /
" some people may be so temperamentally or mtellectually Opposed to the idea |

of culturally based Career Educatlon that their involvement would do mo arm
. thai-good. | ‘ .
s If you are beginning planning on a locz;l level, you should tr_y-te ind
out as soon as possible whether the iarger'system (if any) of which you are

a part (school dlStI‘lCt BIA Area, assoc1at1on of Indian centers, etc ) has
any policies, resources etc. relatmg to Career Educatlon Somet imes
regional personnel simply have not had thg t1me to seek out or mfonn every-
one about what they are domg, but they will be delighted to help. At the
least, admmstrat:pn at higher levels should know what you are doing so |
that they will not be taken by surpfise if questioned The may also pass. on

useful mformatmn that they receive ‘from you.

b. Developing Links with the Indian Commnity and with Bmployers o
\--I'r(order for/‘?chool or Indian cenier to receive Johnson O'I\hll'ey or

‘Title IV funding, it must have a parent admgory conmittee. Reservations

" often have Indian Education Comnittees Such a committee provides a ready- |
made link to the commmty In some cases, more thﬁn one group may claim
to represent the commnity In such a situatlon, get to know both gmups
find out what each'is accomplishing, and \upo is mterested in Career Educa-

tion. One group may be obviously more camitted, or you may be able to in-
clude rep/\tntatives from both groups in plaming

- 20 20 ‘ <




If no such commmity group.exists, you will have to form one, usin'g\tl\e’

*. suggestions given earlier for building community support. These procedures .9

ean also be used to try and dispell distrust and hostility. When this is
the case, however, you must not expect people to trust you immediatély. The

: commmity will be watchjng and waiting for proof mot only of the Camt L

Education program' s good 1ntentions but its ab1lity to produce positive

resul ts N

A-S the Career Educafjon is formed and goes through-the stages of needs =

- assessment, gobal set_ting, and project design. -- keeping the commmity informed

of its progress, asking for 1ts opinion and acting accord1ngly-~trust will

grow, and by the time the program needs massive comnunlty part1cipation it

"should be available.

%

Any exlstmg school volunteer programs can be used as models and perhaps

suggest ways of mvolvmg both- Indlan conmumty members and.people in business

or industry. Volunteer programs in nelghbormg areas should also be studied

for ideas. If people representing local business or indus‘tries are included on’

the' Career Education committee, they can become a link with others and help N

~ to involve them in_the program as needed. Suggestlons for, preparing studentq

and volynteer speakers to have a positive experience may be found in pp. 76-78

Ld

of the NACE Curriculum Guide.

-

‘C. T Collecting Resources oo ,

¢

P

The ideal setting for a Natlve American Career Education program would be
a school w'lth a large collection of materials on Indian culture in general

and the local tribe in particular, in a thrlvlng and diverse commmity with’

© many different‘kinds of buslnessos and jobs. l‘his situation is rarely found.

'However, if resources are not ayailable they can often be foundt-or invented.

"The ;thff/_cmmmity training workshop and -Curriculum Guide contain numex:ouél'

n W
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suggpstions for identifying, dovelopiﬁg, or s_inixlat@ng resources for Native
American Career Education. | |

‘{( TP qAPPIVicat‘ion

Each 6f the following capsule case histories presents a problen ig‘ pre-

o . . \ '
ing the .ground for Career Education program development based on a difficulty

‘that has faced an actual school or commmity. On the basis of the information

presented in this chapter ard your own experience, how would you advi& the

people involved:in each of these situations to get ready for program develop- -

ment? What program requirement_s are already available in each of these cases?

What kind of an obsta)cle is each setting encountering? How can they deal
v;:ith the situation? 'Note your suggestions on a p@e)@cmtch paper and

save them.

1.

& .

Several teachers'at an Indian bamd?mg school are interested in develop-
ing a Career Education program. Most students come from far away and the
school has no commmication with local Indians. The counseling staff are
also interested in Career Education, but all interaction with teachers
must be channeled through the administration so teachers find it hard

to communicate with them. The school is located in a middle-sized city
and has excellent facilities and resources.

A group of.Indians from an unincorporated tribe who form the largest
minority group in the region have started an Indian center in a small
town. Now they would like to start a Career Education program to meet the
special needs of their children. The high school has a Career Education .
class and doesn't feel that any snecifically Indian programs are needed.

The principal at a school where Indian children from a nearby reservation
form a majority would like to start a Career Education program. The school
staff are interested .in the idea, but the Indian Edugation Committee

is often inactive due to tribal politics, and when the principal talks .

to members they seem suspicious and apathetic. =

The leader of an Indian association in an urban comt)f wants to get a
Career Education project started for the commmity's children, who are
scattered through many schools. Both parents and studonts are enthy-
siastic about the idea, but no one in the association has ever'written
a proposal. - -

prs
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5. A tribal education committee approaches the local high school with a
requést for a Career Education program. The principal explains that a
few years earlier the school used a set of very elaborate Career Educa-
tion mterialstut out by a well-known publisher and neither students

nor teachers liked. them at &l1. Therefore, no one is interested in
doing Career Education now. -

. ’d//‘ Discussion : . (

L -

; el If the people in the case histories had come to you for advice,
* would you have known what to say? Their problems include many of those we ._
" “have discussed in this chapter, and are.only too common. .Hére is some of the
advice one might offer: v

1. This school has some serious organizational problems which might prevent the
staff from making use of their ample resources in developing a program.
Somehow, those interested in Careéer Education will have to persuade the
adminigtration to let them form a committee with interested counsellors.
Once committee is in operation, it can work on getting permission )
to involve local Indians. Surveying students to find out whether they

really want Career Education may provide useful data to support their
request. R .

tJ

-+ The Indian center in this example will have to be very patieit and
' persistent. They may have to begin by establishing a Career Education
program at the Indian center. When they have proved that” it helps those
students involved, they will have evidence to support their desire to
reach others. They could also try informing the school about other
mixed schools in which a culturally relevant approach to Career Bdugation
has been tried, or plan a counselling program or special class for which
they will provide staff. The question of whether special programs should
be provided for minorities applies to other areas as well as Career Educa-
+ tion, of course. One way of equalizing emphasis without sacrificing cul-~
tural integrity is to treat the cultural backgrounds of all students
(Indian, EBuropean, African, etc.) as being of equal interest.

3. If the school in this example has any Indian staff members, they could
be involved as commmity representatives,. The school could also
approach the members of the tribal council responsible for economic
planning, and hold several social events to publicize the idea. Teachers
also might ask students who are interested. to talk to their ‘parents.

4. In this situation, the Indian association will probably have to develop
its own program. What the center needs is training in proposal writing
and the program development skills. They might seck help from national
Indian educational organizations or commmity service agencies to
develop skills they will need to.get funding.

R}
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es the penalties of starting & Career Education
r preparation.. The first task should be to figure
gram failed. In this case it was probably ‘in-
a roK: r this cultural and regional setting. ‘Program planners
. Will have t¢ make /Clear what went wrong the first time, present informa-
. programs elsewhere, and emphasize that they will be
theiy own program to meet their own needs. , |

have covefed in/this chapter, _ | . |
' - t_he.' Xt page you will find a chart which_supndrizes the steps
invql'/vedi preparing the ‘ground. These consist of analyziixg resources:
7 'for any bstacles to Native American CareerEducatlmprogram development,
' overcofning the obstacles, ‘and applyi.pg them wmtil a1l necessary suppror_t\,
kngiledge ahd skills, and orgaqi_zati'ona} arrangements have been developed.

-




Anad‘!b resources and
obstacles to NACE present
- 1n educational setting:

Analyze resources and

Identify ways of overcoming
or avoiding obstacles .

. ~
- 3
b

obstacles. to NACE present
in Indian comnunity

£

L : —— )

"\

Analyze resources and

>

Identify ways of overcoming

or avoiding obstacles

obstacles to NACE present -

in business community
®» .

\

. & ,
Identify ways of overcoming .
- or avoiding obstacles

rJ

Bufld support
for program

Train Commi ttee
in missing skills,

—— p J
[y
N .
.

F

L

R

Establish oréanizafional

links and lacate
resources
.\"
;.
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II: PLANT THE SEED

: -
.
, Implement Pilot Prgject !
Assess Needs, Train Staff and
Set Goals ~ Community Members
Write
Proposal
Design Pilpt '
. - Project
[y ‘. ] s /

" (I: Prepare the Ground)

:'\-“.'r‘_'y.
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CrlAPI'ER II:
. PLANTING THE SEED

\ .

;I: Introduction _
(o) Once the ground has been prepared for program development by making

ol

sure that all the necessary'resources, relationships and attitudes are pre-

sent, you ¢an begin actual work on the program. HoweVer, 4 program like_ a
tree, takes time to achieve maturity The first step is to plant the seed

In program tems, this means de51gn1ng and inpldmenting a-pilot project
which will get: you started. |

ln order to plant the seed.of a Career Education program, the following

activities should take place:

® assess commmity needs and devélop Career Education goals whose
accomplishment will help meet them

e design a pilot project that will address some of the goalé

® get support for the project by writing a successful propésal
or getting funding elsewhere;> .

® train the educational staff and commhity members who will be
- involved in the project in the principles and methods of
Native American Career Education

;;: Providing_lnput for Career Education‘Progrqn Uesign |
In the first stage of program development, one of the ways® the ground
was prepnred was by making sure that the Career Education ommittee had, or had

access to, people with skills in such program building activxties as needs assess-

|
ment and goal setting.

N L 4 i§;advisable for these things to be done eren betore a pilot project -
is implemented, so that everything that happens will-contribute to the same
end. It may take longer to get started, but the: program which is finally

27
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must be answered : ‘ . ' ‘ - )

r

’ :
developed should require less revision. ‘The discussing of the need for skills

in Needs fAssessment and Goal Setting in the' previous chapter introduced these

abilities. In this section we present some suggestions on how to use them.
\' ' * ‘ .

1. Needs Assessment

'I‘he training resources desgribed in the Resource Section include onel

product dewvoted to needs assessmerit qlone and one' in which it flows into the

process of goal setting Whe‘:her these materials or others are used or a

. conqultant is brought in to conduct the needs @ssessment certain questmns

...............................

What is the populatlon whose needs are to be assessed? You must .

. decide who constitutes theé commmity (parents of stud_ents_m your school, the

students themselves, all tribal members, etc.) and who else (BIA pefsonnel,
etc.) might be able to provide usef{il data son conmunity needs. Y:ou ‘mst also

decide whether to survey everyone or- to select a- sanple and how to choose
) _

the sample. . N .

-

How can this _pogulation be reached? Many survey.‘forﬁns and question-‘

naires are avaxlable however, their usefulness for’ different populations may

* vary. Any method ﬁsed to gather information must use a t.gchmque accepéable to
~ the target group;’ have dpproprjate vocabulary, and focus on questlons which

_appear relevant. A poerly designed questiormaire m;,ay' destroy all the good- -

will you Fave so carefully developed. | | .

® assessment techmque -- Some populations can be addressed through

questionnaires which are mailed or sent home with the kids The

commnity members on your Camer Education conmttee or parent -conmit-
. i

tee members gan advise you on how well this is likeiy to work. It is

not enouéh to have tried -- you must get a significant response. Other

techniques which should be considered include visiting homes and using

N ?
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an interview schedule to ask questione, or administering‘a question-
naire at commnity meetings or events, or getting a group discussion
going and taking nOtes. Whatever method you cﬁeeSe }emembef to cast
_the questlons in a form wh1ch will allow you to easily tabulate the
results Keep responses anonymous and choose people to administer ./
your 1§;truments who can relate to the people being questioned

* Veeabular\ -~ Evaluators are fond of using a technical vocabulary which

- T may haVe prec1se meanlngs for them but is not very comprehensible to the

rest of us.  Unfortunately, this style and vocabulary often show up on

............. ;u ~instnments. de.veloped by.. suq,h professionals:-—TFherefore— R
 terview SLhedules and questionnaire foms should be carefully examined

befexe being used. In some communities, many people may not speak English
or may have limited reading skills. In such situations bilingual inter-
viewers should be used. However, whoever is preparing the needs assess-
ment must not confuse the level of English language skills with the ievel
of intelligence of the speaker. Questions m.ust be ‘both reievant and
fespectful. “

® Relevant content -- If you want to get useful answers the most impor-

tant thing is to<ask the right questions. /Synce you are trylng to
assess needs relevant to Career Education in a cultural context, you
will want to focus on: the economic needs and goals of the Indian com-
mmnity and the surrounding region (is there a éfibal_economic plan?
What does the local Human Resource Developmeht office forecast?); the
Indian commmity's prefetrences with regard to educational methods and
activities for their children and the use of cultural materials in the

school and student interests and preferences What you must do,

therefore is to ‘analyze the kinds of information you need, and develop'
‘.)\v -

.
&
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questions to cover them. One way 19.do this is to examine Career Educa-

tion goal collections and choose some you think might be appropriate_

-

for your program, and offer, thun for consideration and coqment
Several examples of questionnaires and survey forms are ﬁ\cluded in
the Resource Section. You may also find it useful to qult an

evaluator who is experienced in' needs assessment.
3. " How will you lntexpret the data? Once you have collected a suffi-

cient sample of commmity opinion, your next task is to analyze the informa- -
tion, ‘interpret it, and report it to school or project -- and commmity.

® Analysis -- choose a method of analy51s that is appropriate for the

R AT M BB R B b e e b R B e e e R b ke B R e b U g m b B

are suitable only for large amounts of stragightforward data. Questions
or items can"be grouped accerding te content ‘and the results sum-
marized. If necessary ask for expert help here as well. Again, |
focus on the kinds of 1$format10n you want (while remammg open-
minded about the conclusions). )

° Reportmg "= you have a respons:1b111ty to report the results of the
needs assessmeht to everyone involved in it. These include Career‘
Education cqrmlttee members, menbers of the educatlonal staff, and
the commmity. Most of these groups \!ull' not be interested in
detailed statistical analyses. They will want to know the conclusions

s
- «‘h.-

in practical terms. Results of the needs assessment can be reported .

. verbally at a meeting, by distribution oﬂr posting of a concise wﬁtten
: . ‘ Coa "’.‘F\ '
summary, and/or by preparing an article on.the_ results for a commmity

newsletter or local paper. Any of these k:mds of reporting should (\/
include the provis:lon that -the original data can be inspected by any-
.- one mterested The report should indicate who was questmned by

what meahs, how this infonmtion was analyzed and the results
- ‘ 4
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4. What will you do with the results? The next step in the process is

t{) set goals for your Career Education program. This process is discussed in

the fo1 lowing section.

- Goal Setting

~ Although the objectives that will eventuall&» be set for specific portions
of the Career Bducation program should be extremely explicit the goals which
~.are developed at the design stage can be more general. However it is essen-
“‘.‘tlal to lay out the concerns you want_ your program to cover, and make a start
at distributing them among the various educational levels and subject areas

in_the educational systen... Remember that.the .same. -goals can be addressed

..................................................

~several times at increaqmg levels of corrplexity

If you are deal ing with an entlre school system, covering pre xchool
through comnumty college, your "map"%f Career Education goals will be qu1te
extenswe On the other hand; if you are able to deal only with a single
educatlonal level, such as a junior high ~ss(;hool, or smgle settmg, such as a
Title IV tutoring p,voject,i your task will be ;'mplet However,’ in the case of
‘the latte‘ ‘situation you should find out what Career Educatmn goals (if any)
are being addressed by ‘the educational settings from which your students
come and those” to which- they will graduate, SO that you can foc:us on aspects*
| which are, covered 1na_dequat¢1y.elsewhere.

- On the next page you will find an analysis of a Ccmprehcmsive Career
li.duciat ion Program which shows on;e way o_f distributing_ career ‘awareness, orien-
t,ation,.explbrat‘ion‘and preparation goals, content lancf'acti‘vity througout the
@cational?systén from first grade through on-the-joh trgining It is fol-
lowed by a three page "goal map"* whlch dlsplays knowledge, Skills, and Attitu-

dinal Goa]s for vanous content areas Wr1ttcn Careeér Awareness Career Orlenta—

. RS
’ \ v . A

.tion, and Career Exploratwn W ", o o .
| Yy . o
'*Developed by Bela H. Banathy for the Native Amirlcgn Career Bducation Umts
S| v
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The basic process you will follow jnvoives these steps:

o
1. Develop goals to meet each need identified on the needs assessment.
2. Develop 20:],3 to cover Career Bducation content specified by the
State Office of Career Education or derived from other sources. C

3. Determine the relative importance of each goals.

4. Break down goals into awareness, orientation, eocﬁlontion, and
@ preparation. '

Identify parts of the educational curriculum where Specific goals
could be easily addressed.

L

. Identify 'goals for which no ,ec_lucatidriai se't'ting“ now éx.i.its.

6
-7. Prepare a "map" of a Career Bducation program, indicating where
* each goal would be addressed and what elements need to be added
(a work-experience program, etc,) in order to cover everything..
8. . Present this 1 map to members of the educational stgff and

commmity rs for comment, and revise accordingly.

| Designing a Pilot Project
A useful rule in beginning program development is td start small!

The first.actual Career Education implementation may be transformation of an
existing activity such as counseling, the addition' of Career Education to a
S subject class or tutoripg program, or the institutfon of the program at-one

grade or educational level, such as junior high. !This pilot project should

T
-

| ser‘vé as a "tryout'" of your chosen Career Bducation goals and methods, and__
.adjustq‘mmts will be easier if you have started on a scaie that i; small enqugh '
for you.to keep informed of what is going on. As eac;hl additional level or
L canp’Onent is added to the larger program, it too shouid be tried out in this \ .
ey, -
‘Sometimes an infusion o~f fundiifg from an outside s;)urce may help get

things started -- sm:etimes, indeed, such funding is the only way to have a

X

* One result of repeated interaction with the cMiw for information and
comment is that by the)time the program actually hegins, people will be
well-informed and eagefr to particCipate. ' |

' N :36 . .
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\. . ‘ o . |
Career Education program at all. In this case, your project design will have

to be accompanied by the writing of a proposal. ' Y

1. The Project

A

/ ' In order to design a project, certain detisions have to be made. The

\ first'is which goals to address and in which level or setting the project
| should take place. Although in an ideal situation the goals given the highest
~ .priority should be addressed first, selection is usually decidec_l on the grounds

o‘f feasibility, A series of trade-offs m.lst be made between goals, resources,

and org,anizational arrangements

For the p1lot pYpject you will need
.\ ® a settmg in which Native Amemcan students gan be addressed
e one or moreistaff members interested in teachmg Career Educa-
‘ tign, or money ‘to hire one (look for someone who is creative,
has a positive attitude towards Indian culture and is not too
‘burdened with other responsibilities). ‘

e 'a general idea about the most appropriate Career Education .
strategy to use. ’

Once these are chosen, the committee and the instructor can work out
the specific objectives, activit1es ; and evaluation measures to be used

~a. Selectin _g a Strate& -+ an implementation strategy should be chosen

which will be able to address some of your more important goals and will be
' . feasible given the human, physical and financial resources you have (or
hope to acquire). The major approaches to Career Education include:

- ‘e infusion of Career Bducation into subject classes and other areas
of the school program;

* ® separate Lareef Bducation classes;
® work-experience programs;
t .
” ® cownseling;
® ' career resource center.

Lial 4
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%f%cient time available).

is discussed on pp. 44-45,

'\

\
\

i

Pros andcons of each of these are discussed in Session IV of the Native

<

American Careet Bducaton training workship. When'completely developed, your
program may indlude several or all of these.
b.  Writ otgg:tives - Objectives for the project should be stated in

behavioral form.| That is, they should indicate who will be able to do what,
under what condi

ons, how well, and within what .;pan of time. Objectives

should be derived |from the goal or goals at a level appropriate to the inten-

ed learners, A mewber of selt-instructional materials on objective-writing .'

is described in the| resource section. X

A

_ g
c. Planning agtivities -- Instructional activities should be developed
i o - .

to address each objedtive (this may result in seme modification to.t‘:'he o_b)ec-

tives, where the necegsary activities are not feasible, or there is not suf-

Activi.ties may be selected or adapted from the ..

,"’E‘%‘:Mive American Career Bducation units or other materials.

d. Planning for evhluation -- Simultaneously with the development of

objectives and activities evaluation procedures should be plénned. u may
decide to gi've. students a \general questionnaire _like the one in the Resource

Section at the beginning and end of the ‘year, or you thay develop a pre-post = =

test based on the objective4, or both. You may want to use observat.ion,
i?terview or other means of gollecting (infom'atiop, or quesfion phrents.
Conducting, or at least Yeading through, the Native American Career
Education Staff/Comunify’ Traihing Workshop may be useful at this time to
give fhe project designers a ¢ 'mderstai\di'n'g of content and methods

available for presenting Career \Education for Native Americans.. The workshop

(

- R \ ~
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e.’ Building a Resource File

~————= A3 you design your first project and work out goals and objcct;ives, you
should also be collecting information on resources which you will 'be able to
use, One way to do this is- to start a notebook or file with sections for the

¢

following kinds of informatien:
' *

relating to various careers or career areas.

e Career Education Curricula -- texts, pamphlets, and other mgterials

» Career Education Activities -- lesson plans, descriptions of activities,

- -

notes,-etc, from teachers, newspapers OT newsletters, etc.

o (Career Education programs -- names, addresses and descriptions of other
areer ducation programs (particularly others for Indians, or Joca-
ted in your region) which you could contact for ideas, informa n, '
or mortl support. | : '

¢ library/A-V inventory -- an arnotated bibliography: of materials in
Iibraries (school and public) and A-V collections available to
your school or project which have Career Education or cultural’ !
relevance (indicate what the relevance is). These could include
fiction about people in various professions, films about economig
development, traditional lifestyles, etc.

P

® regional economic profile--collect names, addresses, and descriptions
of business and Industries in your area and file them under the basic

need they meet. Descriptions should include the product or products
produced or service provided, and a list of job titles of those
employed. The latter can be cross-referenced wunder the Department
of Labor's career Cluster system in a separate file. Indicate also
which places or people are willing to serve as work-experience, or-
field trip sites, will come to speak, be interviewed, be a

. subject for 'shadowing', etc. (Note: even businesses which are not

- willing to cooperate with your program can be studied or used as )

_ examples.)

¢ Native American cultural resources -- in addition to print or A-V
Tesources e rary inventory, you should have a file
on commmity people who can discuss or demonstrate traditional ways, -
museums or field sites where students can study Native American
ways of meeting basic needs, etc, < R

\

Obviously you whl not complete deveiopment of such a file during your.
first year, quev‘e\r, you should Begin the file and let wpeoplle_ know Qhat .

kinds of information you are looking for.
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2.  The Proposal . .

If funding is not available from your s'chool or other organization, you
you may need to seek money from outside your educational setting in order to

get started, . This is usually accomplished by writing a successful proposal.

Writing a proposal can be a traumatic experience, since proposal deadlines
. seem to coincide with the pre_m.of work already underway. Ilbwever, if
you have designed your project carefully, you should already have most of
— ' the content you will need for your proposal, amd will sil;plfneed to re-
cast it in the appropriate fomm, | |
Many guides to proposal writing are now available, several of which are
) descnbed in the Resource Section of this Quide. Proposal writing is also

discussed in the Native American Career Education Workshop. "In this section,

we will simply offer suggestions on how to coordinate proposal writing with
projectodesign, and considerations of special importance when the prdposal is
for Native American Career Education, ' ‘

. Here are some pointers:

1 "Choose the right funding soﬁe to submit to. In addition to the
g ‘usual sources of fundivng described in pmposa;l writing handbooks, there are
'J;T RN several kinds of funding specifically earmarked for Indian education. New
o regulations are published each year, ;b your firs't stép shoulg be to write or
call gppropriate agencies for copies of their program announcements, proposal
deadlines, etc. Places to seek infonmtior; ihclude') |

) The Office of Indian Education (U.S. Department of Health, Education,
and Welfare/ﬂlm)

e State Office of Indian Educationm;
o The Office of Career Education (IHER);
Y St;tcl Of fice of Carcer Education; | '

- : ® The Bureau of Adult, Occupational and Vocational Education;

N

o
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e The School Improvement P\rogrm;
¢ Foundations; L
o Local Business and Industries.

When you receive funding information, read it very carefully, and submit

a proposal only if what you ‘want to do con'esponds Closely with what they
want done: If you are uncertain how to interpret their language, phone
someone at the funding agency and ask-qhestions. If things look hopeful, you

- should carefully investigate any fomlities such as sending a letter of
intent to submit a proposal which should be observed

-

b. Gather the information you will need. If you have completed the

design procedure§ described-earlier, you should ‘already have most of the
data you will need, Here are some exanples of the kinds of information that

can be drawn from the following sources:

Proposal Information : Resource
° statement of need e needs assessment, reports

° smmry of supporting literature ©~ e research at college educatmn
or documentation , library, search through ERIC,
C contact Indian organizations

- @ - goals and objectives ® program goal map, project
. ' objectives
e approach | .. destription of chosen
‘ strategy _
o task list e comnittee meeting, ask advice
R : of experienced project directors
¢ Wmagement and time charts ‘ e committee meeting, ask advice

of experienced project d1rectors

o - descriptions of your institution e fliers, yearly reports to
| school board or tribel govern-

A e ing coomittee, etc., staff
resumes LY
¢ budget _\ | e discuss with finance officer
. ' ¢ ( . . . » ) - !
: 4 ‘ /
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c. Alim plenty of time. You s'hould allow time not .onl)' to get the
proposal actually written, but to ﬁet it reviewed by any school or commmnity
groups whose approval is needed. "Bven if such spproval is not required,
seék}ng it will increase people's sense of oréntrol and commitment.

4. Keep trying. If your first proposal is not fonded, contact the

funding agency to find out why -- ask for copies of the reviewer's evaluatiens.

Keep looking for other funding sources, polish your proposal, and try, try

again!

The First Year: | |
Assuming you have done a careful job of projéct design, and if neces-

sary have written a proposal and been funded, what can you expect to happen
during your first year of operation? Major concerns "should include recruit-

ing and training staff and resource people, maintaining commmnications,

and evaluatici\. . - v

¥. Training Staff and Commmity Members

If you have not already done so, the first task in getting the project
started is to orient those who will be involved to the goals of the Native -
American Career Education program in general and this year's project in
particular. , Ohe convenient way of doing this is to offer the Native American
Career Education Staff/Oommmity Tra:ining Workshop at the beginning of the -
project.: | __
| Use of this workshob has several aﬁ;lugé:

. the materials are.specifically intended for s involved in
developing Career Education programs for Native Americans;

o the workshop is coordinated with, though not dependent on, the
- Native American Career Education curriculum and this Guide;

e the materials include a Coordinator's Manual which can be used
b{eanyone with some experience in Career Education tb conduct
t wrk{hop;’_ .
‘ ) 42
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¢ the workshop consiste of four two-hour sessions which can be
presented in two days, four afternoons, etc., depending on
participant needs, .
If manbers of the Career Bducation (’.&m\ittee or project designers have
already been through the workshop, one of them can conduct it for bachers
' admimstrators comsellors commmity members and others who will be involved _ e
~in’ the project in an active or 3upporting role, | _
The four /sessmns are titled: Career Education, The School and the
Commnity, ive American Career Education Methods, and Career Education
Program Development. By the end of the Workshop, participants should:

® be able to define Card¥§ Bducation and tell why it is especially
important gor Native American students;

° be famihar with some Career Bducation resources in their area,

¢ understand some ways in which Tndian commmity members can work
w1th school staff on a Career Education program;

¢

e be famliar with culture-based methods for teaching career education

e be able to adapt Career Education materials for use w1th a given
student group,

® Jnow what a comprehensive Career Bducation program for their area
- might be like;

Sy
’

o have begun planning a Career Education program; and

?. know where to look for funding and support for Career Bducation.

2. : Cawmmlcatlon Withm the Program
| . AIthough we will be discussing procedures for program monitoring in

more detail in the next chapter, it is 1nportant to emphasize: the importancé

of establ ishing good . -commmications as early as possible.

" Obvmus]!y the project director, printipal, or person responsible should

keep in touch with the s\taff who are actually doing the \»ork In additjon, the o
project needs to maintain, commmication with the committee which is planning

further expansmn and developnent with the connu\ity and with the project

officer (or whoever is monitoring the funding) '

| I L . . | 5”\ . ¢ ,,' ‘,
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Since this first project will be a pilot effort hplomters will prob-
ably find that a number of w work out ditterently from the way they

were planned. If the people concemed are kept advised of the project's
problems and solutions, there wub be less disappointment and everyone will .

+ be better prepared to react prodnctively, and wha(is leamed in the first

year will contribute to future development. , ~ D

Co 3 Evaluating tb@gram

Lf your pilot project is operating under outside funding, youwill have

, Written an evaluation plan as part' of your proposal But even if your effort

(‘

it works. Among other advantages of evaluating is the fact that it gives you the
‘evidence you will need to get additional funding and community support. It will
alep he‘l@)ﬂ)ﬁ find out what parts of your activities were most effective and

why, so that you can continyg or irrprove them, More information on evaluation

is provided in Cha[‘)ters I11 and 1V,

LY

l Application

' The following capsule case histories deal with iincidénts éc;urrirtl.g
during the 'seed-planiing' stage of program de.velopmént. As in the previo;i.q_
chapter, read them, dand make notes on what pfoblens might occur, or what |

gocisions should be made and how you would advise the people involved. /

1. The pnncipal of a certain rural high school had a good relati
ship to local Indian commmity leaders who told him that the commmity
a career education program. The principal(and his staff sat down and planned
a program to make students aware of employment opportunities in the stdte's
cities. However when the pro¥ram WasS implemented the community did pot seem
very enthusiastic or cooperative .

2. Everyone in a small town was eager to begin Career Educatmn 'I'he
planning comnittee~developed a set of goals for grades K-12, passed them out

_to teachers and told to start implementation that fall. At the end of
"the year evaluation s greaf rovement in some classes, none in others,
and a varmty of opinions about the' value of Career Education. ’

\T‘* . ) 4 4 C | ‘ ¢

B

is very small and informdl, you will need to keep a record of what you do and how: .-
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3. A tribal council conducted a needs assessment and concluded that
the tribe needed professionals to fill jobs in the areas of engineering,
education, health,:law and agriculture, but could only afford to tackle one
career area. Tribal members expressed a preference for working with Indian
professionals in health and education jobs. A community college near the.

" reservation offered a good teacher training program in which many young

L

Indians were enrolled.”

4. . An urban Indian center conducted a needs assessment, worked out a
set of goals, and wrote & Pitle IV proposal for a career counseling program

Hoyievgr,» the proposal was rejected. - staff met to decide what to do next.

'S.e After a considerabie ,plarping effort, an Indian center got funding
for a Career Education class at the local high school and hired a Career

- Education coordinator to teach it. At the. end-of-the year, the committee

was puzzled to find that the activities reported on seemed to have little to
do with the goals they had set. L '

- s

Discugsioﬁ ‘
How would you have advised the peoplé-in the situations that have

just been described? Here are some points you might have noted: -
- R SR - .

1.  The principal in this story started wéll, but he forgot to continue

developing the commmity cooperation with vhich he began. The commmity
leaders probably (rightfully) resented the fact that the school made no

| attempt to find out what their needs really were or, to invplve them in the

planning process. -

2. . Even if all of..the teachers in the school system had gone through
the training workshop, it is possible that the degree of implementation would
vary. It would be difficult for administrators inexperienced with Career
Education to successfully monitor everyone at once. They would do better to

start with one grade or level and build from that foundation., .

3.~ Results of the needs assessment indicated that although the r1be o

%" needed its own professional in a number of areas, it cared .most about Having

Indians in jobs in education and health. The local cammmnity college seemed
to be covering education training already; therefore, the tribe decided fo - -
~start its Career Education program by focusing_ on health careers. -

' 4.  The center was uiderstandably disappointed when its proposal failed.
However, they got copies of the reviwer's comfents and discovered that their
goal statements needed to be more precise. They prepared to resubmit their
proposal the following year, and in the meantime they persuaded ‘some of the

counselors already in the schools to attend a. training workshop. _What they - .

‘from the counselors also enabled them to strengthen their proposal.

learne

5. The planhing Cammittee probably did not give enough attention ‘to
- “training WQeir-new employee and to working with her after the class began.
~ "They shout in the next year with training sessions in which the teacher
could learn ). with those who could serve as resources. for her. 'She should
. also work with thetomittee to specify objectives and ‘activities,
- ) . o, :
' : ' . M e .
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Now that you hlve considered the application of same of the péints
covered in this chapter let us review all the steps involved in this phaée
You will. begin by doing a needs assessnent s0 - that you can develop appropriate
program goals. These will guide your progr:m design, andr if nchssary, the
proposal which presents it to a funding agency. When funding 13 iecured
you can arrange training for edu;ational staff and commmity ha\\bers who will
be involved, Thrtughout this process, you should be gatﬂtring and cataloguing
resource materials. Whéh everything is réady, your final Step will be to start

your program - These steps are displayed in the chart on the next page.

i .
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: Agtivitiés‘ Involved in Starting-uwp

Perform
Noods *
Assessment
~4
Design
Develop Pilot d.
Goals Program ‘
: -
Begin
Resource
File

a..~

Training
Bducatiofial
Staff

rite Proposal
' or
Arrange Funding

&.

47

Implement
Project
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&

. Revise Prdéram

S Conduct Formative
' Evaluation

R M

( Plant the Seed ) 7

. A

(I: Prepare t)te Ground )

48

:

‘ III: GROW THE TREE

Plan Program Expansion .

Report on Program
(S -

| A
\

Educate additional memters of
Educational staff, Indian community,
and representatives of Business and
Industry about program
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Introduction ' ‘

,g%()ne might think that once the pilot projec_t has been implemented
your work is done. _ But, although a new educational program. like a young °
tree, takes less trou%e to %»;ntam than to get Started either can die
without proper care. . \ | .

This phase of program develor;\nbreBE is the one in which the pilot pl‘OJeLt '
grows into a Career Educatlon program that 1w111 become a permanent part of the -
edmatmnal setting. . A - ' )

For this to happen, the’ following activities should take place _ /

® plan and implement the expansion of the program into other educa- . .
tional levels; ' '

‘e establish procedures for formative evaluatlon, conduct the evaluation,
report findings and revise the program} s

‘. e ‘develop procedures and stmctures for managing the program-effectively.

¢ ' .- 1
l :5 Program Expansion . | !

At the end. of the first year, evaluatlon of yeur Career Educatlon pro-

gram should mdlcate where it needs revision and mprovements You may do th1s

‘e
by repeatmg some of the steps descrlbed in the prevmus chapter But if the X

program was a great success, you may be wonderidy --.what now?
If your Career Education committee includes representatives from both the

educational. setting and the community, and has a year's gxperie)# ‘behind it,

- . f . . -
your next stép could be to develop a lpng-ral}ge plan §6r program development. §
: 5o " . )
&
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To begin with, you will have to answer a8 mumber of questions:
N AN

e
.

§hou1d the pilot project* be.éontiﬁuéd:or revised?

"
.

Are the general goals whlch were specified before the pilot pro-
ject still appropriate? \

3. Into how many educational levels should we E{y to extend the program?

4. What strategy should we use for each levak? N ‘_ T

5.  How tan we coprdlnute the dlfferent parts of bh& pgﬁgfgm’ A
- b RO T _“_‘?&&"f_
6. How can we 1nLrease cemmunity 1nv01vement? ’d;p ok ;?Tﬁivfﬁfw . -
~ 240 . e R W ‘.. W "
; X ’e\yr‘}y\, : 5 . 5 :,. ﬂ'a‘
,7. - What should we tackle first? SR MEEEES AR
SR I SR TR
: L ‘ ‘#Fsﬁ?-jf, SRR i SR
Repeat or Revise? _ , J “@;a uﬂ;* q_;fm;gi,? -

.. : . : -' o
The answer to this one 1s not necessarily obvious A goocl preject ma) i

nonethelebé\bear improving, and a poox one may have suffered from problams
, outside the project's control. Here are some guidelines. ' f"f¢}7;

Continue project as is if -- -5?)) %;:ﬁkk

e Evaluation indicates that students, staff and commmity are. pleaséd
with ity and most of the ‘students learned what they were supposed

to. - . .
e You will have. approxxmately the same staff resources, and student
population available next year.
e Exteral ;ircumstanoqs prevented the project from being implemented
as intended, but it still seems like a good idea.
Revise the prOJect if-- L L
. ,

® Evaluat1on indicates major dlsqatlsfactlon or most students did not
achieve pTOJeCt objectives. _ -

_ o Essential staff members are leaving, or other conditions will be sig-
' n1fi¢ant1y different (and there is no way to replace or compensate for
‘the missing elements).

7

¢ The circumstances that prevented successful 1mp1ementation still '
texist., v
* The first Eroa ect may be only onchof several which will eventually make up

your complet Togram, or it may alreddy include all the basic elements
from which’ the Eargcr program will develop ' o

[ DR & S
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2. What About the Goals? \ :
Review of program goals and objectives shauld be a’yearly activity,

As yéu begin the §econdvyear, this can be A comkaratively informpl‘process.

However,_periodically, perhaps at four year inne(vals, majof needs assessment

and goai revision should take place. - : \

Warning signals that may indicate a.need for \revision include: »

~

® Major economic changes in the region (unemployment, industries mov-
ing into or out of the area, etc.) Lo

® Changes in the relationship between numbers\of jobs available in:
various career areas and trained people .available to take them.
e Political changes in the Indian community. |

e CHanges in the numbers of*young Indians leavihg'dr staying on the
reservation. \ N

e Changes in resources available for Career Education (including fund- - .
ing, materials. or methods, training opportunities, etc.). t

However, an important point to remember is that goéls should be changed
on the basis of facts, not because people are bored with the old ones, or

someone with a lot of new ideas joins the staff.

3. .How Big Should the Program Be?

The "image" of a comprehensive Career Education program on p. 34
presented one way in which Career Education content and strategies might be:'
distributed throughout the various levels of the,educafional system (K-3;
4-6; 7-9; 10-12; and post-secondary). In some p}aces, a coordinated pro-
gram may eventually include the high school and all the junior high and ele-
mentary schqols that feed into it, or even all the districts in éhregiop,
while in.others it may.bé confined to a single school or Indian center.

Tﬁere are several considerations that can be used to guide those who

must decide how comprehensive the program is eventually going to be:

-

: D v
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e Do a large mmber of students go through the entire system, or is
there a high transfer rate or a number of options when changing
levels? There is not as much point in trying to coordinate the
whgle system if very few students go through it from beginning to
end. ’

. & How many students, teachers, and schools are involved? Obviously
it will be easier to coordinate Career Education activities in a
small combined school with a total student body of 123 for all
grades than in an urban school district with several high schools
and even more elementary and junior highs. An urban Indian center
may address all age levels at once. ~
e Do organizational arrangements exist which allow easy commmications

between educational staff at different levels?

® Is the system willing or able to invest sufficient resources to im-
plement the program at all levels? Outside fundihg may support a
pilot project, but it is hard to cover all educational levels unless
the school at least chips in.

Even if it is not possible to develop a comprehensive program under the

safie management, Career Education committees from different programs within
~a school system or a region may still be able to coordinate goals, share

_resources, participate in each other's career fairs, ctc.

4. - What Should the Program at Each Level Be Like? -

Your pilot project may be a great success, but that doesn't necessarily
mean that the same approach will be equally appropriate for other students at |

— N ?
other levels.

In general, the lower the grade level, the more basic the concepts and
the ‘briefer and more school-centered the activities will probably be. As
students become more independent and sophisticated, gpey‘will be able to
come closer tdlactual job situations and move out into the communit?.

. There is ﬁo single 'best' strategy for Career Kducation. A comprehen-

~ \
sive program may include infusion, counseling, work-experience and other

approaches as well.

w?
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5. How Can We Hold the Program "I‘ggether? __

.

The larger and more axtensive your program bécomes, “the harder it will

be to coordinate and control, Size and organizational armm;n;u\ts are in

- fact one of the Ifac_.tors governing’ the s'.ize of the program, Hoﬁe\-rer,'hei‘e |
are s,‘everal procedures that can be useful in program !;\anaganent.

"e Put everyone involved in the program through the same training, and
have yearly brush-ups. If the NACE Workshop materials discussed in
Chapter I1 are used, Session IV can be replaced with an introduction

to your own program. .

° Develdp a program handbook which includes‘ a sumary of the needs
assessment, the goals map, and descriptions of different program
activities, R

e Hold regular meetings at which managers of different parts of the
program can share experiences and ideas. .,

® Set guidelines whi¢ch indicate where everyone must follow program
objectives and activities and where variations are tolerated or even

encouraged., ‘
. .
' . ~

’ "
6. How Can We Involve the Whole Community?

Presumably your Career Education comittee includes conmmit)" méinbers, _
but as the program grows, you will wﬁnt to increase community involvement as
well, Of course you must face the fact that (espec‘ially in a small commun-
ity) you may alréady have recruited everyone with \the' inter‘est énd energy to
participate, However, there are several thiﬂgs you can do to try and attract

. Mmore people from the Indian and bu%iness commmnities:
® Keep working on your Resource File., If everyone imvolved in the

program has contributed information on all their activities and
contacts, you may already have information about people who could

be called on again,

® Hold career-related events and invite the entire commmnity, Putting
on a career fair (as described in the final unit in the NACE curric-
ulum) is one way not only to focus program activities but to inform
and involve the commmnity. Invite people to come and participate;
— - . but at least to come. Combine career information with iocial events,

® Prepare a pamphlet about the program (see the Resource Section for

an example) and send it home with the students. List ways in which
parents can contribute and get students to recruit them.

6.4
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7. What Should Ne Tackle First?

Theitwo most common ways in which programs are expanded are by exten51on
or brucketing, 'Extension' simply means to add to the program the educat1on-'b
al- level immediately before, #fter, or adjaning the'one you started with. ”
Examples would include adding a high Scﬁool progiam to one that started,in‘
Ir. High, moving from one 7th grade English class.to all of them, supplemeﬁt-
ing infusion with work-experience, etc. 'Bracketing' would mean jumping from
one level or approach to another, and then working to fill the gaps between.
For instance, a school, having pilot tested the ideé of Career Education in '
the junior hiéh, might then decide to systematically de?elop'a program begin-
niﬁg at the K-3 level that wbuldfeventually include the one they started with,

The decision on wﬁich approach to take should be made on essentially
the same groundsdas were used to decide the focus of the original project
according to consideratibns of priority of goals and needs, feasibility, and.

resources. To these one might add convenience of coordination with the first

b

proiect.

Formative Evaluation .

Evaluatien can be one of the most useful or program activities if it
| is well-planned, performed, and applied. Sometimes people feél uneasy or in-
\secure about - tackling it ° because of misunderstandings about what it is and
what it can do.) : : ' ' .
Some of these fears result from a confusion between formative and sum-
mative evaluation. Essenéiéaly, the purpose of formative evalugtion_is“to
enable i'ou to improve your program so that when a summative evaluation is per-
" ‘formed it will be favorable. - ;

Formative evaluation has the following characteristics:

e it is conducted while the progranm is being developed;

e it is conducted by the same people who are developing the program or
by someone working closely with them;

54
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o: it may “involve smail pumb?rs‘of people; |

® its résults are repc;rt'ed to the inlnegiate éonmmity; N - ) < _

) }ts‘results'are used to improve the progfam.‘ N

The purposes and characteristics of sumative evaluation will bé'diStué- f‘
Qéd'in th; next chapéérr — )

The formative evaluation of an edugational program can be dl&ided'into
‘several basic stéps.* They aip: R ‘ |

,® 'Step 1:"Identifying aecisioné\and.decision makers.71 : _;,

L

In order to aid decision makers evaluation must be directed“zdw
the decisions to be made. Unless this is ‘done, much.time ad mohdy
may be wasted in evaluating aspects of. the program where ‘nd’ deci8igp
can be inade in the first place.- For example, evaluating thd p - B
structure of the buildings has little point if there is 1o ‘¥ay of vl T
changing the structure. Decision makers mist be identified so that o
pertinept information may be gathered and. presented in a way that is = .7
meaningful to the particular decision maker. ' SR

I

-

® Step 2: Identifying alternative courses of action.

After the decisions to be made have been identjfied, the alternative
courses of action open to the decision maker must be specified.

, - The specified information to be gathered will be detemmined by the
choice of alternative courses of action.  If alternatives are' not -
chosen, time, money, and effort may be wasted in gathering infor-
mation that is not relevant to the decision, Moreover, information
necessary. for making the decision may be overlooked. ’

o Step 3: Identifying necessary information,

After the alternative courses of action have been defined, the infor-: _,)f \
. ' mation to be used in choosing the best alternative must .be identified,

The information necessary will be determined by such considerations

as time, money, and.e€fectiveness of the program,

® Step 4n Plan -and aonduct collection, organization, and analysis of
©  1ntormatil ' ' ) .

A plan for collecting, organizing, and analyzing information must be
devised and implemented in order to prevent information from being
lost or not processed in time for the decision that must, be made.

'* Taken from Evaluation for Brograh !ggrovement, Far West Laboratory for Edu-
cational Research and Development, San rancisco, 1975,

S5
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e Step ‘» Interpret information and make recomnendations for revigmn

After the information has been gathered, organized, and analyzed, it
must be interpreted and then presented to tge decision maket in a
. readily understandable form. The evaluator may be asked for recom-
! mendations in addition to simply-identifying the pros and cons of
- each of the courses of action suggested by the data

-

° Step 6: Report the results of the evaluation.

~In a commmity-based program, the results of the evaluation should
be coommmicated even though it is a formative evaluation, and those
‘s receiving the report may not be actively involved in the program.
Such reporting will help maintain commnity interest and build trust.,
However, it must be made clear in the report that these are interim
' results. Allow time for comment before implementing revisions.

e Step 7. Revise the program. -
.
The final step, and the one which justifies all the rest, is to use
the results of the evaluation to improve the program. This may in-.
volve a major revision of the goal map and the long-range plan, or
making finor adjustments in materials or activities, Rememher to in-
form thy, community about the &evxsions chosen as well

\

If you and your comittee feel unsure about your ability to conduct a

formative evaluation, you should get the advice of a professional who: has

‘" experience working with your kind of educational setting, and/or train your-

selves ‘by, means of a workshop such as Evaluation for Program Improvement or
el .

some of the other materials described in the Resource Section.

%Pm&ram Management . «
In one sense, all of this Gulde is about the management of a Native

American Career Education program, However, there are several points which

e1ther becs&they have a géneral relevance to the other activities dlSCUS—
sed, or are too specific to fit.into any of the other sections, will be
treated here Some aspects of management that deserve special attentlon
include: structure, leadership, motivation, and comumcatlon

We Bve used the growth of a tree as a metaphor for program ‘development.

In considering program management we should remember\fh‘at the Career Education

K
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pro;,mm like the tree, should be 1eganlc~d as an ox&unu wholc- - a 51[1&11,
Syqtem wﬁch depends on the successful mteractwn of all ltb parts in order
to do well, Howsoever the’ program dey‘elogs and whatever styles of organiza: ‘

tion .you find most useful mnmtaimng a vision of "the whole pmgram and its

"basic ;,oals will help you to manage it successfully.

iy

‘1. Structure _~ ' ‘ v
How the progx*am is organized will depend on factors such as its size and
scope, the natyre of the educational setting, and the valueq and preferenceq .

4 . Y
of the people 1nvolved : Many klndb of structureq are possible, including a

,
top-down hlerargh), a group of glosely-connected sections of equal 1mportanco,
a single unit,.or a loode organization of related prOJects. The flgure on
page 59 tllustrates several of the mahx\p&ssih]e'program structures. In.,
Example A,-éoverar separate eﬁucationaH settings (operating under different
funding, adminisfrat?vo structures, etc.) which serve many of the same fndian
students at different periods in tho}f-lives, havg jojned*toéether by means of
a Regional (oordinating Conmittee to share. resources and cboédinate goals., ‘in
Example B, a school district has developed a program which uses different Careen
quaatxon \tlatoglo at different educatmqnal levels. In Example C an Indian™
center's community board hds appointed a Careel Education suhcommlttee to work
with the manager of it's Career Educatlon.program, which in turn includes two’
separately funded projects. N '
| Iflihe program‘is a smalllone} it may fuhétion as a single unit. How-
ever, if it is_lArge;rits size, location, and the erganizational relafionships

of the people  involved may dictate a tight or loose organizational strueture
. a :

with varying amounts of administrative control, The figure on page 59 N

shows some ‘examples. .

el
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The decision-oriented approach to evaluation presented in the previous

PUSTS

- . . : Q
section $hould help clarify why the chief tasks in managing the Career Edu-
cation program will 'be making choices and cecisions; The question that must

~then bo answered is wha will make these decisions, and how?

)

In some settings, these 'question§ may have been decided .already by
"existing policies or ti administrative structure of the school system, tﬁbe,

or center, and the Career Education program leader s task is to fit into the
e

‘emstmg structure Howevex, even in already establlshed systems varxatlon

u

may be possxble-, and the program staff can develop a relatmnshlp with which

4

‘rhe) feel comfortable
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: N b
In most cases there will be three major Jgroups whose decisions affect

the program: the leaders of tﬁé institution or system which includes the
educational setting within which the program exists, such as a school systeﬁ
or Indian Lenter the Career qucation committee which plans and advises the
program; and the program staff Some of the decisions over which they may

have final authorlt» can be classified as follows:

HOST SYSTEM CAREER EDUCATION PROGRAM STAFF
' COMMITTEE
e Whether or not to e What program goals . | ® What specific learn-
start a CE program should be . - ing objectives should
e hhether to'submit e What projects or . : )
proposals implementation e What instructional
. h strategies should be activities should
e What resources used take place
(money, staff, facil- -
. ities) can be used ® Selection of prin- .|e Selection of sup-
- ciple staff, allo- porting staff, spend-
e What formal relation-| . catigp of budget ‘ " the budget
ships can exist. be- ' .
tween the progranm: ¢ How to request infor-|e How to use informa-
and other systems mation from or pro- tion to develop or
vide it to the com- ,revise the program
mmity

?

The relationship between the host system and the other two groups. is

usually. legal and vertical, in which decisions are transmitted from the top .

down. But both the committee and the prqgram staff may establish internal |
hierarchies dr work as teams. Inp Smaii~prqgramsfthe~commit;ee and staff may
bleﬁd- There are pros and cons to each approach. |

\“ A hierarchy allows for qulcker decision making and ‘more gefficient coor-

' d1nat1on however, its success depends on the ab111ty of the leader to get the

information needed to make the r1ght decision, and to lead withput alienating
the rest of the conmittee or staff.
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- A democratic form of government allows everyone to participate in de-
cision making without losing too much time, but majority rule can cause the min-
ority to form a faction and split off, LF .

Consensus decision making, in which the group works togethér until every-
éne agrees, produces the greatest unity, but takes the moit time. Leadership
is exercised by different group members, depending on the task. This approach
requires a group of roughly equal ablllty and commitment who share enough °
values- to be able to agree. |

As with progrém structure, the type of .leadership chosen will depend on
the complexity of the program aqd the number of people involved. A group

wishing to improve its cooperation and decision-making skills could consult

the Generic Work Skills materials described in the Resource Section,

© 2. Motivation e | .
No matter how worthwhlle‘%hé program goals are, and how well organized
the program is, it will not sugceed unless everyone 1nvolved is mot1vated to

work at it. A book by Robert Mager, Analyzing Performance .Problems,

subtitled 'You Really Oughta -Wanna," snmmmrizgs the problem. Teachers,
counselors; community people '‘really 0ughfa wapna' do everything necessary
to develop a good (areer Education program for.Inéian students., But wil}
they? ,"

People may refuse to cooperate for a Qariety of cdhgciou§ Or unconscious
‘reasons. One of these is ;esistance to change. Ybu should recégnize"that thé
Career‘Education program, like any other innovation, will force fhe,existing
system to adjust to allow it tq;fit it in. s

People may feel that it will take funds or 1mportance away from programs

r

they ‘have spent t1me and effor;,buildlng People in lower-status positlons

may move up, or people may havg'zo relate in different roles because ydhr_
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program exists. The concepts and approach presented in the NACE materials

may require'pfople to reconoider the retationship between Indians and non-

Indians, or the value of Indian culture. Any of these things may be per-

ceived as a threat, and if people feel threatened by the program, they will

resist it,
‘ It may not ‘be possible to avoid or solve this problem completely. If.

you are determined to implement the program, and somebody else 1s convinced

- it is a waste of time, someone is bound to be unhappy HOWever, the pro-

gram should be implemented as painlessly as possible, Good commmnication
(discussed in the next section) is one way to do this.
A more immediate broblem is maintaining motivation and morale among éhe
—_ staft who dre working on the program. Although individuals and programs

vary, here are some suggestions:

® Hire people who are genu1ne1y interested in the work, and who either
have appropriate experience or transferrable background (This means
you must have an accurate idea of what skills the job will require.)

® Be very clear from the beginning about the program's' future (long-
term or year-to-year funding, etc.) and about procedures and criteria
for advancement. S

N P

e Encourage, but do not require, the staff to 1nteract soc1ally with
each other and with the commmity, but arrange most such activities
for non-working hours. Even minor celebrations such as staff birth-
day parties can help build group consciousness and a feeling that
people care.

e. Give staff members who are not working directly with students a chanee
to meet them and participate in some activities. Lag everyone share
1n the rewards as well as the work.

e Make sure that goals and time lines for project activities are clearly
stated and updated regularly., Keep time-lines realistic.
»
e Break down goals into tasks, assign responsibilities, and make sure
everyone knows what "they are responsible for, when, and who to ask
for help if they need it,

b




¢ [Develop non-threatening pRocedures for checking to see how things
, are going. No. oné wants pebple looking over their shoulders, but
it helps to know that someone cares. For instance, offier people a
p regular opportunity to shate what they and/or their stiidents Rave
< been doing so that others can learn from it. Establish the idea
that problems can be educational and of fer people a chance to brain-
storm solutions’. ) ' : |

There are three prog;*am"conditions" wh ’h{ may affect staff morale:
success, failure, and fatigug. A‘si’xccessful project or program obviously
encourages people, but one must guard against a tendancy to feel that now the
strﬁggle m over and ali problenis are solved, and there-fo're ,evéryone can re-
1gx. Unfortunately, success one yeér do‘es“not ensure that the same factors
will produce the same results again, though it helps. But is will require
z*llmoslt as much work to get that result the second and third year as it did
the first. . | - ‘ ' : .

Failure -- a bad évaluation, bombing out on a proposal, etc. -- has ob-
) e

. vious disadvantages, but it can offer an opportunity to‘*hmake a new start, which

will be better than the‘original idea because yo;] now lénow what to avoid,
or have had an extra year to plén.

A more subtle danger is simple fatigue, when the program continues year
after year —wit‘h‘but any spectacular successes or failures. Unless a conscious
effort is made to keep revising anc‘l expanding the program to adjust to chang-
ing 'needs', the staff's experience may produce boredom instead of expertise,
If it 1s not desirable tp change the program, changing staff roles may give

people a fresh point of view,

3. Commnication

A

Perhaps the most ésseﬁtial requirement for keeping a program running
effecti\}ely is good communication. This does nét necessarily mean quantity --
'though it-should be.adequate in both length and frequency -- quality is impor-

tant as well. | . |
: : ~ 63 - s
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Commmnication within a group requires people to know and trust each o

other, and to be.able to give, i'eccive, and interpret information, verbally

and in writing.
2y

Some ways of improving communication in a program include:

e Provide regular opportunities for staff members to meet with com-
. munity people and each other to share resources and ideas., If
necessary offer training in verbal commmication skills. '

e Make sure everyone has.,access to memos Or reports on the program,.
even about aspects that don't directly concern them,

e Provide opportunities for staff to explain the program to others -
who may feel threatened by it (trying to tell someone else what you
are doing not only helgmxthem understand, but it may make things -
clearer to you as well). . .

e Become aware of cultural factors affecting commmication, especially.
the non-verbal ones such as dress, body-language, ways of conducting
an encounter, ‘etc. We are used to thinking of a 'culture' as some-
thing other people have, and need to.realize that both we and othérs
have culturally conditioned reactions that may not be universally
true. Use role playing and discussion to try and identify what these
factors are and how they may affect :commmnication in your program.

) - .

%Application . . .
: a ~ . "
The following capsule case histories deal with programs which are in

the exﬁa\n.#on stage. "As you read, consider what problems they might encounter

or what decisions need to be made, and how you would advise the people in- .

-

volved. . e

1. The children of a southwestern tribe attended reservation schoals
for grades K-8 and then went to boarding school. The tribe had started a
successful Career Education program in one of the elementary schools. Now
they are trying to decide what to teach next. ,

! - . .

\2. A junior high school Career Education infusion program has been
. running for three years. Each year the staff gave pre- and post-tests and
'sent home questionnaires. Then, some parents and students started criti- .
cizing the program. The staff wag shockedysince their evaluation reports
had been accepted each year by the principal. ‘

3. The Career Education specialist at a tribally-operated contract .
school had set up a very successful work-experience program in which students
earned credit for time spent on the job in a nearby commmity. But after
two years there was a budget crisis, and the rest of the staff voted to cut
the funding for the Career Education program, ' ¥
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4. An Indian center in a small town was findiné it hard to keep its
Larecr bducation program going. Students quickly lost interest because the
center ‘had few materials and the region had 1imited economic opportunities.

-+ 5: A Career Education program on a reservation had been going for five
years. In the meantime, three of the original committee members resigned for
various reasons and the ﬁmgrm director always seemed to be out of the office.

The principal felt somet u\‘ should be done.

4

¥ 4 v R
> Discussion

?

‘“ How would you have advised the people in the above situations? Here

are some pos$ibilities: » N

1. The planning conmittee for this program has several options. One
would be to extend the program to the other elementary schools by having
teachers from the other schools observe the original program and by conducting
training. The comitte{fr'ill have to decide whether ¥ expand its membership
to include staff and pareénts from the other schools,.oN whether to form a
group of allied committees coordinated by the tribe. er possibilities for
expansion include a program for those who return 1a the xgservation from high
school. : . -

2. This story demonstrates that it i%¥ not enough to evaluate. The .
results must be reported to the people concerned, and used to revise the pro-
* gram. One might also question whether the evaluation was addressing the .
right aspects of the program, _The program should not be discontinued on
these grounds alone, but its management should be reorganized.

3. .Success is not always moug}i either? The program directyr this
case made the mistake of ignoring the concerns of the educational sel! f.j-ng
within which her program existed and did not commmicate the nature of and

need for her program to the rest ®f the staff. If the tribe's educational
priorities made it necessary to spend the money elsewhere, the Career Educa-
tion program might be changed to infusion or commmity-supported job exper-
ience, but for this to happen, both community and school staff would have
to understad ‘tlhe(‘d»vm-tage' of Career Education and the variety of options
availabke for gcomplishing it. ' ' ) N

+ 4. In this case, small size and lack of money-were causing problems.
The center has severdl aptions. They could join forces with Indian centers
from nearby towns to start a regional program; they could develop their own. |
materials;- they could staft writing proposals; they could try to link up with. .

local nt development agencies and businesses to improve the economic
- outlook. - . _

" A - .

5. The problem here seems to be that some of the committee members were
too new, and the program director was too old. The first difficulty could
be solved by training, tlie second, by getting a new program director or by
expanding the -program into a new and more exciting area, . .

-
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’
Now that you have considered some problems and solutions related to pro-
cedﬁres discussed in this chﬂﬁtpx,,let us review. the major points we have
covered., At this stage of program development, the most important activities
are on-going efforts that take plade ‘Simul taneously. Program management in-
¢ludes expanding the program, evqluating the results of that expansjion, and
revising the program accordlngly, whi&ﬁ in” turn affects management procedures
and future expansion of the prégrag}:—; These .Exle}ationshiﬁs are illustrated by

‘the chart on the next page.

£
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Activities Jnvolved in Maintaining and Expanding

the Program

Manage the Program

Leadership
Motivation
Commumication

Expand the Program

Consider:
goals
size
. Structure
strategies

< >

Revise the Program

©

Consider:
goals
size
structure
strategies

Evaluate the Program

Identify: .
decisions/decision-
makers
alternatives

information needs
ways to manage
information
Report the results

o
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Spread the
Word

Conduct
Summative
Evaluation

(ITI: Grow the
|ree)

W

)
(IT: Plant the Tree)
L

IV:

(I: Prepare the Gr@g@&ﬁg-
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CHAPTER TV:
’" HARVEST ’

Introduction . .

Trees planted in soil which has been well-prepared_énd nurtured
with patience and dedication will bear fruit yearrafter-yqar. A well-developed
Career Education program will do the same. Even projects—wﬁich only exist for
a little while may produce methods or concepts which can be g;afted onto another
stock. Sﬁch continuing programs not only benefit the stﬁdenfézinvolved in -them,
but serve as a source of inspitation and ideas for others, and like the pre-

vious phases of program development, "Harvest'" has its own characteristics and

activities,

Keeping the Program Going ‘
. Much of the advice provided in the previous chapter applies during

this phase as well. Even when the program is well-established, some changes

it

may still be needed. For example, sometimes the kind of person who has the
talents fheeded to-start something does not necessarily have the ability to

maintain it year-after-year and so adjustment in staff roles is required.

Here are same suggestions for keeping enthusiasm fresh:

t

® Rotate stgff into n sitions where they can experience a different
aspect the program on exercise different skills.

e Make sure any new staff ers get the same training the original
~people did (don't assume they will absorb it through the atmosphere) .-

nent structure of the
improvement !

e Allow room for originality wit
program -- someone may even come up with

» —
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In addition to program maintenance, one also must consider adjustment.
Over a period of years, the economic and social setting will undergo changes
that should be reflected by the Career Bducation program. Even a mature

tree continues to grow, replaces lost branches, and adapts to changes in
its environfent. |

Needs assessment and goal revision should be done mry four or fiw
years, and appmpnate changes made_in the program. Look out for indications.
like the followmg, that suggest it is time for a change.

e The economic picture in the region has changed =

e Technological changes in the country as a whole have opened up new
career areas. N

e Social attitudes towards various careers and career roles have changed.

e None of the students have ever heard of: the pebple whose pictures
appear in your Native Americans in Careers series,

® Illustrations in your materials picture people in clothing that is
drastically out of date.

¢ The program materials are gathering dust while the teachers do some
thing else. .

e No one kn what happened to ‘the regource file.

e It gets harder every year to find business and commnity &dple to -
volunteer for the annual career day.

e Student scores on pre- and post-tests begin to decline.
e The percentage of students going on for further academic or voca-
tional training after high school goes down.

Summat ive Evaiuat ion

If the program has been developed sp that it seems to produce good
results, and procedures for maintenance and adjustment are .fu'nctioning
smoothly, the staff should consider summative evaluation. ‘
S\mmt.ive evaluation has a nunbér of uses. It can qt;alify a program for
special funding, it can provide convinc"ing evidence of the pm;-ram's usefulness,

% 8,



1. Characteristics <

A sumative evaluauon has certain Lharactensmcs which distingulsh 1t

from formative evaluatlons performed ear11er in program development.
o ?
e Its purpose is to furnish information on the worth of a product or -
brogram to sponsors or potential uders. : y S

R -

e It is applied to an entire product or program, and it takes place

atter development is completed. .\‘Q

e It is usually conducted by someone who is not a me?tber ef.‘.ﬂthe“pro?, . . .

gram staff, '

e Large numbers of students are evaluat,ed including control groups as

well as those involved in the program

e The evaluation may extend over a long period of tinle.

® Results are made public or are reported to someone orther than pro- - ‘ .

gram staff, ‘
2. Focusing the Evaluation o ‘

One reason why some peop{e feel negatlve abput evaluation is that 1ts L k .
1equltq often seem irrelevant to either the program or to the needs of its - ' \
audience, Sometimes this is the fault of .the evaluation report, but often '
the data collectell focus on aspegts .of the program which may be easily meas-
ured, but which are not central the program's maJor goalq ) :", _

Therefore, the qu- tion which must be decided, even before the evaluator.,
1s chosen, is "What 'ls this‘hﬂfmtlon for?" A pregram mighﬁ haw evalu_—
ation performed for a variety of reae:fns-: N o7 . | - . / RN

\ S
® The funding agency wants to know if it got its money 's worth i.e,, { e '

did the:project achieve the goals descrlbed in the proposal whub .
. " the’ funding agency funded? : : .

° The conmmity may want to know what effects the program is haV1
students -- all the effects, whether or not ‘they were 1ntended

L] - - . 1
. x-\__ ;
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. - ‘ r
wr . v



rd

L e An Indian oramizauion which is considering dissuninating a program
. developed by one tribe to others may wanpt to know, if it-meets the .

] organization's standards and what are the essential elements that
e it work. _ -

* -

i
In each of these cases, the pur;*)se the methods and the results of the

. evaluatien would be different, even “thoggh the program being evaluated was- ' .

3 - the sam¢ _ ) S

Nhen plannmg an’ c\[amanbn,*therefore, there are a x}w\ber of question,s .

_.vhich should be asked: " "_; - v
,l« ) | RS O Who is the evaluation bein&done for? -- Who is the imary audience .
‘Tor the evaluation report, and what other groups or ividuals will -
. o see it?. What are the concerns of these audienceg? What-do they -
o \ ‘ value "in a program, and what lgndt of information would they like

to receive? . . F o ) ~ L
- - D R . i s

2. What.are the ngrm's theoret1ca1 and actugl oals'? -- What are t}}e
goals that the program originally set out to aﬁﬁress and what o
-staff members uno%géialiy feel it is actually dOing" (One purp&e i

« * of “the evaluation ma}gse td fmd this out.)

S

e . r

N A e The Xxswers r,o these Questions lead to two more quesnions -t
A N
L 3,  How mich do you really want to know? -- Too much “infomation‘can be
- 3§ difficult to use as,tqo Iittle. ' The most useful evaluations’ S
, are those which ‘&ollect maj ageable amounts of information targeted ¢ *
. at the most meﬁningful a:p&ts of the p ngramand presente.d in 0
. . language, that. the at ehce will \mde"rsta S
: - - /, e
SR S N ‘What are th® options ‘11y. 1t is importdht to- ﬁgure out - '
e T ' what possilﬂe 'Jeasions mim be_ made as.a resuli of ﬂ\e evaluation. aee

.
e, - . . ; , - - . o . e

* ‘ \ ~ . - ~ . ’. A b . ) . R 5., * -, o

Al N L . - . Y . .o

. v N . - “. . ~ . p B A

o 3 The Ev ua r - - SR L
v . KY v -
. ‘

2 . “‘6 “ - <07

"t = When the pmgraxﬂ'hag establishoa the’ answers to th;éée questions, 1t is P .

» . .
-:\\ *

Ll Ttune tor thinls aqu hi ng an.evaluator | \ ] o -
- v «\» . ’ /“‘ Y : »

3
v As a general rule, the swm\at ‘.ye evaluato¥ should, riot be on the program

.-

T 2y

o ‘staff If the program is part of 3 arger system such as a school distnct

\*somebne from the Qistrlct office ;an perfom ttus fun;tmn Otherwise, the .,
% job shduld*be ‘subcontracted to 13 consﬁltant or.an organization w1th dxper- o
s Cant . , z , Y

S " 1ence m}his £1e1d R 'l‘ +
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o ,
if you have any choice in the matter you should locate several candi-

* Bates for the JQb and award it to the one whose skills and backgsound are '

. - most appropriate. Characteristic_s which might mark they ideal evaluator for

, _' you include:
. - e He or she has experience perform!g evaluatlons smular in size and.
< purpose to the one you want. C o ] R 4
\ ’ N -

@ S e He or she is. loeated close enough to your.program for frequent visits.

e He or, she has, or has access to, a staff which chn handle whatever.
data collectmg, compliter analysis etc., that will be needed, and
.o it is clear what jobs the evaluator will handle and what w111 be
, - left to the staff .
&£
e The evaluator has experience in Indian Educatlon and in working with
the Indian community.

o The evaluator is ab;le to estefbhsh rapport w1th program staff

In add1taon to 1nterv1e\zs and a formal prOpos.al from the prospectlve

-

1

evaluator you might ask for coples or summayies of other evaluatlons \he or :

2

~

;he has performed ‘and talk to peOple from pther programs he/she hag évalu—

ated._ . The evaluator's regort may make or break your program.-- choose care-

N - ?
L t N hd

s . . e } ' ) . -
fully! " . o S |

. ¢ * . N ‘ ‘Y
. (‘U ) . e . . - } PN *

. gSpreading the YwOrd o ‘ . | Lo
e ¥ S .
e In a 11v1ng thmg, one 1nd1cator of maturlty is reproductlgp "DIS‘ . e

- semination" which or1g1na11y was u*d to describe the sowing of seeds has ~

been adopted by jduéatqon Yo de,cate the d15tr1but1cm of edu;atlonal ideas,

- processes and products. _ .

¢ l
’ »® - A
Al

One may questlon whether the act of d1ssem1nat10n is of *value to’ the
mdlvidual or program in questlon, howe‘ver, it certamly has value - for those

on the receivmg end. It is always p0551b1e that the program whlc,h you have"

+

.

&;plred may eventually produce 1deas or matenals that you -can: vuSe'
t o

N . D1ssem1nation may take place in’ ‘a’ vargety of ways -- " by -wri.ting, talkmg

-~

e to ;eople and by letting peOple visit, and observe the program" ‘ o
| Lo . '73 N 8 C o N T 1
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1. The Written Word , . . "

The best way to get, information about your program to large mlnbe’és of
r
«  people in a variety of geographical areas’ is by writing announcements and

articles. These can bé, submitted to a number of different places (eddresses

,appear in the Resource Section).\ . : ’ ‘b' ’
o Newsletters or papers published by Indian tribes and centers (send |
program summaries a paragraph or two long). = -

* +, e National Indian newspapers such as Akwesasne Notes or Wassaja. For -
these, you may want to write a letter About what you are ng, or .
send review copies of any materials you have published.

. Indian’ Echcation anization publications, such as the Journal of
x ' 'Indian EducAtion or e newsletter of the Coalition of Indian Con-
2 trolled School Boards. Submissions may be formal articles or brief

annOm\Cements

e Nationdl Career and Vocational Education newsletters and jourrals,
such as Career Education News and Notes, The School Volunteer, and
ansitions (Natlonal Expenence Based Ca'r';?r'm‘ﬁcation Issocﬂtion
*ews Servi

rvxce ) _ v
o s . - @

e State Offjce of Career or Vocatmnal Education Newsletters -- write

+ ° your state olffice for iTomauon on these. Some regions also have.

< newsletters. .
i -* Newsletters published by varxous fundi encies. If your program ..

s being Tunded by the Office ofF Career tjon ar .another federal

e ' ageficy-which is sponsoring a'newsletter about -its projects you will

be asked for information. >

_’Before submttmg 'infomanonxto any of these wblicatims look at a - )
copy and wrxt'e to the editor to find out desn'ed length and format, or .
whether you should write the-article or simply send them the inﬁormatmn

_As word gets aréund you may 2180 receive lgtters requesting ggformatxon _‘ '
' about your progranm. It will save cime if’ you prepare a flier desné\‘ibing
: /\/ _what you are doing. Ooneentrate o asic organizationq infomation and

laebects that could be copied by someone else. \.h .
. '

\
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2. Personal Contact

Reading about a program may grouse interest, but direct contact may be
more conVincing People need to know that real human belngs have addressed
the problems they face and done somethlng abofit them, Personal*communicatlon
can take place ro two‘pajor sett;ngs, conferences and your own schooi_or;.
. project, ‘ 3

4
[

Conferences include career and vocational edUEation'conferehcea sponsored
by local and national agencies, You can partlc;bate by 51mp1y attendlngoand
_tﬂlkln& ahout your program to other participants, However, if you know -about”’
the tonierente onough ahead of tlme y0p can contact its organizers and see - - *

'f if they are 1ntereited in having ybu speak about your program Or appear on a

_panol. 1f you do &1ve a»presentatlon 1t helps to #company it with slides

e *

\, ) or _transparencies , and have-fl;ers or hang—outs'available for the audience.
. Site visits, - The'most direct way for.people to find out about your pro-
ject is for. you to make‘it'available for visits and observation, This sheiild
" be controlled, however or you may put all your energy into entl/talnlng L -
/ -
1v1=1tors lnstead of runn1ng the program and“students and teathers may be .
'so dxxtraated ‘that program effectlveness is lost, Here §§a some suggestlons
' . A e .
L] Requ1re v151tors to centact you before arr1v1ng . !
Lo o ‘At the beginnirg of the year, d;scuss the p0551b411ty of visits w1th g
i “the administration of the educatlonal setting to identify any requ1re-,
'_ ments they may have AR 1) \ o
| o8 ' R
- ‘o Set Op a schedule of "vx51tallon days" which are anno both. to
: prospective visitors and school staff, and plan major events, aroumd
P ‘thESe dates. e , . . B ‘ ca
<t o sttrlbuge visits- among parts of the program so that no ,one group of A
Ly o etudents recelves them.all ‘ . .. - <*»
N . ‘ .Y
. & _ Inform staff ﬂhose classes or’ prOJects will be V151ted as soon as L
‘ . you know about the vf31t S, \ . - . s
o Plan a program* for the visitor whxch 1nc1udes an, 1ntroduct10n or,
T .. orientatioh to the program, actual ' pbservation of activities, and‘/,
: _ a chance to ask. questlons afterward ) ¢ , .
o 5 . ' 8“) ¢t - ' Ke . .
. ERIC . | < ] G o . S

. a R $ -
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® K”E a scrap book of articles about the project, pictures, and student
and a display set of ulterials developed by the program. '

e If possible, schedule visits for activities in which the visitor
can participate, such as careor days. .

Application

Programs may have problems even after they are Ealpletoly developed.
Consider the .follawing examples -- what would you advise?

. ‘ : ;,

1. = A Career Bducation program in a reservation school system had been

*in op&atlon for eleven years. It was based on an extensive analysis of the

Career cation programs at their own schools

_gram should be revised accordingly Not only slp
- -+ andeVooational training be provided pro
G ._:.othe{ a;sociated jobssg sqry. to ﬁb

region's ecomomy, and had been coordinated with the tribe's economic develop-
ment plan. In the twelfth year, a geologist discdvered uramwr on thie reser-
vation.

2. A federal Agency was required to evaluate all the programs it was
funding. The tdam it sent to assess the _Career Education program at a small-.
town Indian center produced a very negative report because the program had :
produce@ very little measurable data. - X

3.  An urban Indlan Career Education program hired a well known evalu-
ator from another city to do a summative evalugtiorn: The work took longer
than expected, cost more, ands the community was upset Mthg evaluator
>ent his staff members around asking stup1d questions.

4. An Indian boardmg school had developed a model careér education
program. The program director, wanting to spread the word, wrote several
articles for newsletters and attended ‘every Career Bducation conference she
could find. ~ By the end-of the year, she wondered why her staff didn't seem

. to 11ke her any. more. - -

5: - A Career Bduoatmn program in a combined school with an Indmn ma-
jority conducted an excellent dissemination campaign, and sogn visitors were
flocking to the school. But for some reason none of wm&lly started

~
A

Discussion . . _ _ -
Here are some of the m‘oblems you might have diagnose;i in the situa-

t1ons éescribed above and’ some posswwé**lutions

. : ; : &

ironmental and
hings in the.
Bdugation pro-‘

* The intrusion of sanethm with the potential for
soc1al d1sruptia\ of a uranium mine Will inevitably cha
region. - If the tribe decides to let mining begin, the

thQ 1d. consider all the
he mine‘ the new . pgpulatidn.

-
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Z. " In this case the needs and values of the agency sponsoring the eval-
uation may be very different from those of the program and its camunity.
A program which satisfied the needs of the people concerned tould still be
rated badly and lose its funding. A pro%ram should always remember,where the
money 1is coming from, and make a point o regularly collecting data that will
satisfy those needs as well as its own.

L4
3. Herer& poor choite of evaluator created problems. The progran _
should have chosen someone with experience working with Indian communities,
located close enough for easy Communication, who would do the work himself.

4. , The pragram director may have done a grtat job of dissemination,
- but her staff understandably resented her neglect of the rogram. Dissemin-
. dtion is important, but not more important than keeping the program going! .
. . ’ . -

5. Just because sameone is physically present in a place does not mean
he will 1leam. The school needs to find a better way of commmicating the
elements that make its program work, gnd show visitors how they could rep- .
Iicate them. They might also recommend training materials like the NACE .
workshop and this Gujde. » ’

t

This chapter has covered the kinds-of activiti®s that fake place when

.the Career Education program is fully developed and establis;hed. 'Pm'cedt}res-

for nﬁaintainirrg the ‘program and adjusting to changing conditions are used to

- 1

keep it going pfoduct’ivély. At this point a sumative evaluation can be use-
ful to assess the-whole program from an outsiders' -point of view. ' Sith an
evaluation also provides information for dissemination, by which the concepts

" and methods of the program are carried to new settings where new programs can

«
R

be "seeded" and grow, | :

.

.
[l - ~
.
. .
8 , : . ' v
- . = LN . .

. e
. <
VA ‘
- N
- a
° .
e % » v
- v L
b g . * o . ~
- . .
A SN ' “
“ PO \ 4 ¢
LN
¢
\ ) "\_ _\,‘ e « I
PN e -
hd ! L] *®. » "’ -
- . .
. ] . .?l - - AR
‘.
+ * ‘
.




— Y Y - _ o N - -
N . N
-
e, " Y
: ¢ e’ —
Y .
- R , ]
. Site A
. - Perform )
Sumative
Evaluation )
' Site B ..
. - Maintain and 7 -
' Adjust the Program | site ¢ | Pr:g:re
5 as Needed ! Ground "
l.ﬁ ) - \ - ~
‘ E Disseminate Site D | ) .
8 ' o the - / .
5 N Program | N
§ .
; . - ' . etc.
.S '..4——\ ) . J/\m
. ' ¢
, v
X . .
S - : S
<r. ' < ’




*
v -

IV: Harvest

Conduct
Summative
Evaluation

Conduct Formative .
Evaluation:

Assess Needs
Set Goa]l//j('}

4

! . . ,\\

e

* Educate larger Educational,

Indian, and Business conmunities
about Program '

n : .
(™~ -l

—

Train Staff and
ommunity Members

-

IT: Plant the Tree . Write the _
4 ( : ‘ Proposal
K3 fevelop
'Positive attitudes -~  Design”a Pilot

-".towards Career Education  Project

« Promote
among staff, community, L% e * 2 Staff Prograin .
* students, -business - ' W, Deve]opmapt Skﬂ]ls . Lot
Establish " C Identify el e,
‘ngood re]ationship between SR " Usable organizational ™
hoal and - Indinn community v v .
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CWPTER V:
THE HOPI CAREER EDUCATION AND MEDIA PROVECT -- A CASE HISTORY
OF PROGRAM DEVELOPMENT

Introduction

\
In previous chapters we have divided Career Edutation program development

into a number of separate steps, illustrated by examples drawn from a variety of
educational settings. By now you may be wondering how.to put all these steps |
together, and what a program which has dope so tmight look 1like.

This chapter presents a }i'istory of the Hopi Career Education and Media Projecf’,f
which began in 1971 on the Hopi reservation in northern Arizona: As you read,
note which of the activities that we have discussed were accomplished by the .

Project, what problems they encounteredi'and how they solved them.

1. Project Background o

4

The Hopi Indian Reservation is located in Northeastern Arizona's Navajo and
Coconino Counties. Until recently, only 641,000 acres of 2,4000,000 hcres
set aside by President Chester A. Arthur's Executive Order of December 16,
1882, was designated for exclusive Hopi use. The remaining 1,800,000 acres
has been termed.'joint use" land with the intention that the Hopi and Navajo
tribes would both use the land. On February 10, 1977, a Federal Court settle-
ment of the century old land dispute has returned approxmately half of the
Joint-Use Area to exclusive Hopi control, (See map)* Appeals to the
settlement are in process and it will be some time before ‘the settlement is
finalized.  In the meantime, the Hopi Tribal-Couhcil has been given jurisdiction
over all the land assigned to them in the settlement. ‘ . -

Topographically, the reservation is characterized by ‘high desert plateau,
elevation 5,000 to 7,000 feet, and the rugged mesas which rise above it. The
Hopi péople are closly tied to their 12 autonomous villages and commmities’, -
clustered about the three mesas, and the two Moencopi Villages, located
approximately 55 miles west of New Oraibi. .The villages are located along -
or near Highway 264, East to West, from Keams Canydn to Moencopi, a distance

of approximately 85 miles. o

-

Distances between” the Hopi.Reservation and-local economiq districts ‘are also
considerable, the nearest town being Winslow, 75 miles from New Oraibi.
Other "near-by" shopping and educational centers are Flagstaff,” 125 miles,

“Holbrook, 95 miles, and Phoenix, 290 Miles: . S .

v

" " X ?

""-wReprinted with permissian from the _Ahnual and Semi-Annual Re or"ts of the
Hopi Health Professions Devel.ogmnt.l’rogram wm-m, submi Eteﬂ tn the
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The initial proposal for Hopi Health Professions Development Program was
written in 1971 and was, after approval by the Tribal Council, submitted for
funding to the Department” of Health, Education, and Welfare. First year,
funding became effective on July 1, 1973, . A full staff wasihired by SSB;embcr,
1973 ¢

2. The Preparation Stage

Although pre-proposal activities are not described in detail in tlis re-
port, in order to write a fundable proposal, the tribe's edycation office had
to establish the need for Career Education and suggest a way of meeting it.-
The proposal ‘then had to be ;pproved by tﬁe community. Once funding was ob-
tained, staff were hired and office facilities located. The following flow

s

chart illustrates these activities. .

PHASE 1: 1971-73 Y
Preparing for the Project 3
3 p (
¥ ! .
: _ ; - F
Identify need for ) -
career education N—
Draft
: Proposal Proposal Funded:

N ldéntify need for . .
health career de- ) T w
velopment as pri- [§ ¥ Hire principal :
ority Submit proposal to staff

. Tribal Council for -
\ . comment and approval ’
Identify each of T { Make contacts with| *
the curriculum administration of
1 resources Submit approved pro- local schools -
posal to funding
agency 1
y | — . Obtain facilities

3. The Pilot Project -

During the fall semester, most of the activities of the elementary staff
consisted of orientation, both of themselves and the school staff, to the concepts’
of Career Education. Northem Arizona University offered an introductory
course in (arcer Fducation for the program and for school staffs. In January,
1974 the staff conducted an audiovisual workshop in conjunction with the Hopi
Center for Human services, which sharpened their AV skills. The staff also.
attended a workshop conducted by the Coconino County Career Education Project,
and they traveled to Albuquerque, New Mexico, to observe a pilot Career Educa-
tion project and to attend a training workshop. : i

82 » . ‘ v . _1 ' |
94 | . S



in early June, 1974, the staff attended the BIA Education Fair in Riverside, CA,
at Sherman Indian High School. Later in'June and into July, the staff sponsored
two courses through Northern Arizona University: "Development of Career Educa-
tion Materials" and "A-V and Instructional Media Development.' These two
courses served not only to help train the program staff, but helped the local
school staff as well. In all, a total of 32 persons participated in the courses.

Throughout the first year, cohtacts were being made with the BIA school staffs
and administrations.. Commitments were finally secured from five of the -schools
for office space for the Career Education Specialists, and one school offered
space for a program media center. In April of the first year, a sixth C.E.S.
was hired, and began activities in the fingl BIA school. Activities of the
first year included fieldtrips, both on and off the reservation, and in-class
activities which were initiated to tett curriculum activities which were
developed by the staff. The staff also had begun to id tify local resources
and to write (areer Education mini-units for in-class usage. ' '

The program faced several difficulties during the first year. One was a staff-
ing problem, in that a full staff was not hired until after school had started.
This caused the necessary training and orientation to be conducted after the
beginning of the school year. The first semester was treated as a period of
curriculun development with limited classroam testing; however, the work of

the C.E.S.'s within the schools was hampered as initially only four of the
schools provided work space or office space for the Career Education Special -
ists. The administrative activities were also hampered by a shortage of office
space. The third, and possibly most important problem was in getting the
school staff to accept "another new program'". .

The first year activities for this project focused on completing the staff,

arranging training for both the project staff and school people who would be
working with them, ﬁ}eliminary development and try-out of the curriculun mate: :

rials, school activities, and evaluation. The chart on the next page indi-

cates the relationships among these activities.

*
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PHASE T1: 1973-74)

Pilot Project
Hir; additional - S ——
taff i g
e . ':t;gv!de work;gops
Arr courses for . !
tum:g ; project and ' i
. - rtunities 81 school taff in :
gy curri:& S .
Make further con- e devel t _ N

tacts with local

) * o ’ . +
; 1 Try out mini-units ‘
-~ "' . i

- Y.
Begin Resource ' . Implement field | |~
Survey ) ) - trips

-

4.  Program Expansion »;

-

As the second. year bégan FeSome of these problems began to be solved. A tradil-
er was purchased. for administrative office space, and all.of the schools had,
by then, allocated>work areas for the C.E.S.s. The program's media center

- had been put into _opé‘)‘a{;gn, and a resources survey had been completed of

reservation workers and-®atalogues of rental media from a variety Yof ‘sources
were made available. ' \ S '

. toe N e
In-school activigies during the yeatr increased considerably, including the
development of Cdreer Education ‘teacher’umits, .role playing, media presenta-
tions, hands-on experiences, job-experiences, and guest speakers. Numerous
fieldtrips were taken, both on and off the reservation. New 35mm cameras °

were purchased so0 that pictures and slides of these activities could be taken -

and Used -as bulletin board dispdays and slide presentations for in-tlas¥“and

- PTA meetings. Workers,studied included doctors, dentists, dental assistants,

supermarket workers, artists, law enforcement officials, transportation work-
ers, -commupication workers, and allied health workers. .Heal;\ Careers or
Health Clubs ¥ere-begun at three of the schools. ’

L

Two of the 'schoo_l‘g, with the help of the Career Education Specialists: assign- -

ed, purchased sophisticated videotape equipment for communication laborato-
ries. The Career Education Specialists used the equipment to videotape..schosel
activities, teach the students about commmication careers, and to develop -
skills ‘in media production. - y o S

- -

schools _ o ‘ ‘ . Bt
- ’. R -— . . . - - “ w..l“te '_7:_.’._.1 _.\_1_-_. ._ -
Begin development | 3 > :
of mini-units . | Program



\ .
There were. three problems which continued through the school year. ‘First, the
limited facilities for the media center did not allow ﬁgr'adequage develop--
ment of local materials.  Larger facilities were obtainkd at the beginning of
the summer of 1975. Also hindering the development of local materials was a
§hbr{age of trained, staff. Two 1a technician trainees were hired in Febru-
ary under, the CETA Program. A medla specialist and another technician trainee
were added in April. The technicians were used during the remainder of the
second year to photograph Career Education activities in the schools and on -~
fieldtrips, while developing thefr skills in photography, developing film,
and putting together slide-sound presentations. ¢ S .

The third problem was Career Education Specialist gtaffing. By the end of the
second year, four of the six Career Education Speciglists had resigned, two
for other pogitions, and two to return to graduate school. The project was

- able to fill these positions during the month of June, and to add a seventh
position:to allow for a full-time curriculum coordinator to supervise the
Career Education Program. _ . '

During the third year, training continued to be an integral part of the staff's
activities. Northern Arizona' University provided two graduate/undergraduate-
level courses on’ the reservation for the Career Education staff and teachers.
and aides from the variops schools in June 1975. These classes in "Career
Education Curriculum Development" and ""Administration of Career Education"

were preplanned by the HHPDP staff and N.A.U. staff to focus on specitic train-
ing needs. Requirements for 'Career Edutation Curriculum Development' inclu-
ded writyng mini-lessons and units. In.administration, the students developed
proposals for Career Education activities for implementation: in the Career
Education Program. In addition to the Career Education staff, four other tea- .
chers and one teacher's aid partigipated in the curriculum class and six ,}h

the admini$tration class. -, . ‘ o
Ongoing in-service\training activities were provided for the staff,~ Staff 5
members on an individual basis partitipated in various college and university
extension courses offered on the reservation. '

Bmphasis was placed on the concept of the Career Education Specialists working
together as a team in the development, testing, and revising of Career Educa-
.tion activities. :Activities developed at each school were written up to be
‘shared and critiqued by the other staff:members. Materials developed were col-
lected by the Curriculum Coordinator to become a part of a cehtralized Career
Education resource file, oo .

' t .
Slide-sound preser..ations wefe .planned and were in various stages of develop-
ment by the end of the third year. ' e

Efforts were goﬁtlnued’af*the development of (ireer Hhcation activities in
various classrooms for integration_ to the subjéct matter .areas as a part of
immediate and long—range.cur?iculuﬂ development. C e v

-‘ )
. . , 9,., : .
. '4 .
Y e - | .
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The Career Bducation Specialists worked directly with the classroams in »each.
of the elementary schools serving &s resource ,i)ersons providing ideas, mate-

rials, and media. They_ also worked directly w

th the various classes provid-

ing instruction or assisting the regular classroom teachérs. Assistance was
also provided in contacting resource persons and hrranging for their visita- f
o .o

v

Career Bducation'activities in the classrooms "ire-frequ ly supported by
both gn aﬂ-toff lt‘ﬁe'

out-of-¢lass activities including fieldtrips,

reservation, .

to see the workers at work and to have hands-on experiences on site. To T o
ensure that thes® fieldtrips have a solid educational basis, the Career Educa-
tion Specialists developed specific learner objectives for pre-trip, dhrins- Lt

trip, and post-trip activities. This approach involves a great deal of C.Eks- .

L]

Instructor-stydent planning and particiffation; and semms to enhance the out- .

comes of the tQtal set of fieldtrip activities.

. 4 '
The Career Educatiobn Specialists were encoyraged to develop ‘post-trip activi-
ties to include the parents and other commmity members, Slide presentations °

/ '

and picture boards for a parents night: or PTA meetings were used by some to S
help the parents be more invo ved or to\develop more understanding of the

educational process of the children. S Klent written reports in the school

newsletter and articles in‘the reservatio newspapers proyided a means of

‘exposing the broader comrunig to the Ca Education activities, pi'ovided'
educational "experiences for
cation with the HHPDP program in gene;al.

e students and enhanced a feeling of identifi-
&

Health and health career'orimted'clui;é 'werl eStaplished or m&i_ntai‘ned in four | ‘f
of the elementaryx-schools. Club activities were ‘designed to broaden the |

. exposure of students in health care and to careers in health areas. Activities s
included in-class experiences and visits to local health service facilities. :

The-Career Edication Specialist involved themselves in a variety of activities ;
at each school along with other staff members of the school. One C.E.S. spon- '
sored a student Journalism Club for the second .year which published a school ‘.

yearbook.
broad range of prqductigg related experiences, including finance, photography, . .
subscription sales and : ‘ ‘

. Other Career Edutation Specialists worked closely with nienbe\"s of gne Police -
* *" Department in.community-school relations and with the U.S. Public He
cator in cammmity and school health education activi;ies.

Members of the Career Bducation and Media Development Staff participated in and .

The club's activities were organized to provide the students with ay

iting. \ ~

alth Edu-

made presentations at a number of special events as noted in the following 1ist: ;

!

1.

Navajo i ) ’ R T ‘
Tsaile, AZ - June 26, 195 ' : ,. o

_Second Annual Navajo Héalth Symposium L

(Survey of Media Development Facilities and Materials) X . ..
: O :

L d
& ol

Navajo Commmity\ College - July 21-24, 1975-. e y
(Career Bducation Boot /Display - Student Presentations)" |
L | N
N o R . 11. > . .
- N \ 98
. .. 86 '




t ‘ ! ’ \
' \ N - ‘- .
3, Apac}\e Navajo Coypty Ca'rebr Education Project : .
> St.. Johns, AZ - September-15, 1975 ‘
(site visitatioﬂ)

. 4, Northem Arlzonu Carenducntion Project ' \
- Tuba City, AZ - September 23 1975 :

N (Group Partigipation) \

5. Northem Arizona Career Bducation Conference
Holbrook, AZ - October 23, 1975 ’
‘. (Program Presentation)

6. * Arizona Bducatfon Fair ' Coo_ o
Phoenix, AZ - October 31, 1975 ' . ‘ v
(Group Parficipation) ‘

7. Career Week, Chinle BIA Agehcy \
. Many Farms,. AZ - November 19, 1975 o ) SRR
. (Program Presentatlon) , ' ' ’

8. ASspc1at1on of Indian Health (areers Recrultnent _Program e
Phoenix, AZ - January 23, 1976 ' ~ Coe
(Program- Gonvener/Leadersh1p - Program Presentatlon)

9.  Arizona State Career Education Conference .
‘Tucson, AZ - March 22, 1976 , - '
(Program Presentation) : e o

The Q)rrlculun Coordiantor in the 19‘75-76 school year ‘was asgdﬁned the respon-
sibility of conducting an internal evalliation of the Cdreer ation Program.
The elementary aSff worked together to develop the fsiocedure for ¢onducting
the.evaluation to plan the data collection' proc Questionnaires were
prepared and.provided to the school principals, the in.structional staff, a ran-
domly selected sample of the elementary school parents gnd to ;mdividuals and
agencies both on and off the reservation who hdd served.as in-class resource
people ox had hosted field trip visitations. A random sample of elementary U
students were mtemewed with a standardized interview questionnaire )

At the begmn of the program's fourth,year (July 1, 1976), four staff mem- .

bers were on &grd as carry-over personnel from the previous funding period. -+ ./
The remaining three Career Education Specialjsts positions were advertised -
through the Hopi Tribal Personnel Department. After ah extmswe\screenmg : :
process, the positiras, were f111ed ) . .

On July. 7th, the elementary staff met and agreed to establisﬂ personal pbjec- “ \
tives for the remainder of the swmer and the coming school year. The elemen- -
tary staff alsq prepared an orientation ideline for new staff to assure

that newly hired personnel would u%.n with a solid :mfymtion base for their

work. - .

e

The period of prcjﬁ!m expansmn was naturally longer, and included more |

vanous activities, than the previous perlod Some tasks such as addmg to .

’
-
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or replaciné staff and facilities and providing training, ;ppeai' tpﬁ'be per

petual parts of project main'tenance. Otller-'fasks mcl'qded _cb'ntinﬁation and

canpletion"of 'activit“ie started__in earl%er stagqs,‘such as. ‘the id'entit:ica-‘

tion af?d co’llection.o resources ami the devciopment of slide/sound prese-nta- )

' tion\s. During thigyc$tage the program became mich more varied and extensive, .
including both curriulum (media) develo'pnent ‘and variety' Of\chooi-baseq

~activities at different edt;catif)nal levels, The 'pro_ject also."devn.ted consid- -

erable time to maintaining commmication with thé commmity. .
* This stage phased naturally into the foux;th stage of program developmc:nt
by means of such act‘ivities as more sophisticated internal evalyation and the-
' dissemination of iﬁf;)nhatic\n about the projec7t to nearby commmities. For this
reason, t'he flo;v.chart. for this étage is presented along with that ﬁgr Stage I.V. ‘

5.  Project Maintendnce and Dissemination )

Opportunities are being made available for the elementary staff to develop .
professionally. through interaction with other project components. Career Edy-:
cation Specialists worked closely with the high school and college students 'in
July and August to develop Career Education material. One CES supervised
.eleven students in their work experience. These activities served to deepen

the Career Education Specialists' understanding of the long-range implications
of their activities in the elementary schools. Such activ ties also encouraged °
s greater involvement in the technical aspects of curriculum development. ‘
Oppo,"tunities were also being provided for the elementary tahafticipate

in activities external to, the program’which are conducive to professional , '
grom%; Two Gareer Education Specialists attended the Natjonal Indian Educa-

tion Association Convention in.-Albuquerque, New Mexico, September 27-30, 1976.
They staffed a booth presentation of the project's\activities
nent sessions,. and interacted with persons from projects s
similar to HHPDP. The Curriculum Coordinator attended the Nati Career Edu-
cgtion Conference in Houston, Texas in November. There he made a program
pZZSentation and attended various\ sessions on Career Education gurriculum de -

velopment. ¢

One CES is a member of the Hopi Tribal Education Committee. In that position,
she can play the' important role of providing”two way commmication between the
tribal government and our project. 3

’ . \ oLt
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Steps were made toward the project process objectives of integrating Careerf

Hlucagion into the Hopi elementary classrooms and -developing culturally orien- -
ted (areer Fducation curriculum using local commmity workers as subjects, '

(a) The Qurriculum Coordinator gatalogued all curficulum resources

available and published thjs information for use throughout
the schools. ~ :

\
(b) CQurriculum units were developed. ¢
(c) Immediately upon receipt of project funds, orders_wére'placed
for commercially developed curriculum materials to ensure .
their availaQ‘ili_ty for use at the earliest possible date, .As .-
of Décember 3]

- - , (d) Presentations at staff meeting5 at:each of the eleméntary |
. schools were'made. These presentations included a-slide/sound
presentatioh”overview of HHPDP, a summary of curriculum availa-.
ble to the schools, and a discussion of how the Career Education
: Specialist can provide Career Education services to” the schools.
4 . '
Progress was made towards achieving the project process objectives of increas-.
- ing student self-awareness and student career awageness thrpugh the use of {
project curriculum~in the reservation classrooms. ‘ A

The following chag summarizes the extent .to whiCh Career Education materiais
have been introduced“into the elementary classroom during the 1976-77 school
year. \

~ ~
3

Classrooms using Career Education curriculum materials bylkrade grouping.

gl

—% OF CLASSROOMS -

) . ) "CLASSROOMS USING  TOTAL CLASS-
- GRADE GROUPING CARFER EDUCATION ROOMS IN SCHOOL USING CE o
Kinderqarten 8 9 “BOY. .
“Grades 1-3 25 27 T %gx .
“Grades 4-6 23 13 < . Y ‘
Grades 7-8 8 15 o - 53% .
“Yotal 64 6 - . 84%

v i

Classroom using Career Sducation Curriculum grouped accefding to school.

L4

o R R CLASSROOMS- TOTAL CLASSROOMS %X of CLASSROOMS
e " ___ SCHOOL USING_CE _IN SCHOOL_ USING CE C
- . _Moencopi 4 . A4 ] 100%" 2t
: - Hotevilla/ 7 . -7 : 100% T
cavi | o
opi Day .~ 10 - - 3 . 7% "
Hopl Mission 9 . 9 100% .
“Second Mesa 12 12 100%
. . “Polacca ) 10 . 90%
| Keams Canyon 13 20 65% ‘
“Total | 64 76 , 84% "o

» $5,000.00 worth of materials had been purchased. ..
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\ _ /-
Students.enrolled as of September 1; 1,208

)imer of students viewing media to May 27, 1977: 15,268

/

Average mumber of showings per student: 12.6

Number of"'g‘uest speal_(ers’. éntering classrooms = 165: Fieldtrips = 95

Progress towards the project process goal of incneasing commuhity awareness of,
and interest in Career Education activities was made. o - ,
o | L - N, ¥
b Elementary persohnel were brought, through their involvement in the summer
work. experience program, into direct contact with comunity persons asso-
- - ciated ‘with'omPDB.‘ This included -health facility personnel, person receiv--
. iIng services from the Hopi Veterinary Project (which involved three HHPbP®
"+ . students), and paren\ts of HHPDP target students. '

2.. Workshops, such as thdse held for high school and college target studehts,
-were desjgned to foster commmity involvement through providing information
on HHPDP/activities and through encouraging the expressions of commmity -
: ideas and conterns about what the project was doing.

1 . g
3. Elemenyary staff have made program presentations at Parent Advisory meetings
‘for each of the seven elementary 'schools served by HHPDP. A request has
’ de to each of these organizations to provide pareat input into the
ce of the project activities. Three of the school's PAC/PTA have
11y agreed to do this during the 1976-77 school year. ,

4. / Eleyen elementary level and one high school level fieldtrips have been -
/ +-taken to places as far away as Phoenix (300 'miles) and as nearby as the

village trading post. They have been designed to involve community mem-

b¢rs.as chaperones and tour guides. Parents of the children Have accom-

ied them on many of the trips. ' .

. ; ) . . _Vl'A ) I ' '
est speaker representatives of community workers have been invited to'

speak to the elementary classes. As of December, 1976 a cumlative

total of 82 classes have heard such speakers. -

During this same period’ tﬁelve articles relating project activities have
‘been published in the local weekly newspapers.

. ' AN
Ip order to bettet guage the impact of.the program on its target pulation

ondicting an“intemal ‘évaluation of the Career Education Program. Results
.. fof ‘this evaluation are found in Appendix B, and provide the badis forr this
proposal. = o ) '

i

Other ongoing. data keeping activities include:
. . . A\

(a) Media Use Log , .

(b) A Teacher Log .o

: ‘ (¢)- Running statistics are available on the numbetr of students on Y
o the percentage of classrooms utjlizing Career Education materials.

.
-

R ) . l ‘ .

b )

ain, the Curriculum Coordinator was again assigned the responsibility of ... ...'.
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The project cantracted .with Dr. Sam Bliss and Dr. F. Mike Miles of the Educa-
tional Research Center-at Northern Arizona University to conduct an external
r evaluation, the final external report for 1976-77 appears in another part
of the Final Report. The .scope of the external evaluation was extended to
include visitations to schools attended by HHPDP Target students and observa-
tion of enrichment/exposure activities such as fieldtrips and university
visitations. ' s -

. Media Development Component

The Media Development Component was organized in April, 1975 with the hiring
of a full time professional photographer and media development specialist. '
The component was responsibile for providing support for the development and ‘
production of ‘locally oriented Career Education audiovisual materials needed Sl

’ ' to bring the world of work to the ledrners. Production included photographic
displays associated with fieldtrips, workers at wprk and slide-sound presen-
tations of workers in various settings. - . ]

The media technicians' training, under the supervision of the Media Develop-
ment Specialist, was developed in conjunction with Northland Pioneer College
(NPC) to provide the develogfient of skills for direct employment as media
specialists. NPC provided junior college credits for all training so. that
the participants could earn a range of formal recognition of skills, from a
Certificate of Applied Science to an‘Association of Arts Degree. The train-
N ing program consisted of a combination of formal classroom study, supervised
field experience, and on-the-job training. Training costs were paid for under
the CETA program. In addition to on-the-job training and classroom work, the
media staff also participated-in,a.a'm)diovisual/Media Fair in .Phoenix in
- November, 1975. , . . .

The media development staff developed a free-standing display booth featuring
three picture panels depicting program activities. A fourth panel contained
a reverse screen on which A-V presentations could bé projected to provide
) . _.animation. This display was used in two major events during the 1975-76
\\\ school year to extend program exposure tQ other educational organizations and
interested individuals. These were the Second Annual Navajo Health Symposium
at Navajo Community College on July 21-24, and the Arizona Education Fair in
Phoenix, October 31. The display earned the award ''Best Health Career Booth"
at the Navajo Health Symposium. ? ' : )

1 .
[

On July 7, 1976, the Media Development Specialist assumed the newly funded
- position of Assistant Director with overall responsibitities for the elemen-
" tary and Media Comprnionts, The new Media Specialist was formerly a media
technician. ‘ : ‘ o

The Assistant Director .continued tu have primary responsibility for the train-
ing of medil staff. This training included photographic skills, photogra hic
rocessing, and the develppment of  liovisual materials and media. Northland
joneer College continues to provide undergraduate credit for this training.

. - ~

ot ‘
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" During the previous year-,' the media staff has been involved in three basic
types of activities:

1. Development of Media Curfculum materials,
Z. The presentation of HHPDP media. ‘

[

- 3. Media support of the ‘various schools to WhICh HHPDP pgf;gnngl_grc
CrmrmrmrTTTrassigned.”

In addition to staff members supported through program funds, a mauwber of
other individuals and/or organizations will have and have had a major program
input through direct and sqppqrtlve servicés., .. . . e - o S
. , .
1. Trlbal Education CGMM1ttee serves in an adviso /supervisory
capacity to the Tribal Education Department. It/is made up of i
Tribal Council Representatives and related comm(mity represen-
" tatives. The committee has endorsed this proposal as support1ve
of tri?ﬁg educational goals. (See Appendix cfo

2. Tribal Education Department: resﬁgn51ble to the H0p1 Tribal Council,
- the Educaton Department Director has responsibility for overseelng
and coordinating all Tribal education programs.

3. Hopi Health Professions Developmen Program administers the Career .
Education Program in the elementary schools along with a high school '
and college (undergraduate and professional school) and vocat1onal- :
technical school career development program in health careers. The
HHPDP Director has direct supervisory responsib111ty over the Assis-
tant Director. and program act1v1t1es _

4. Bureau of Indian Affairs Education 0ft1ce, Hopi Agency headed by
Dgrrance Steele, Educational Programs Administratgr, -is responsible
for administration of Bureau of Indian Affairs schools and educational.
programs on réservations. Works clésely with Tribal programs. °

7 5. The Hopi Tribal Personnel Department will preovide training support
for staff.

6. Bureau of Indian Affairs reservation schools will provide off1ce
and work areas for each of the Career Education Specialists. The
principals share cooperative supervisory responsib111ty for Career
Bducation SpeC1alists

e 7. Hopi Day BIA school will provide space for the Resouf@e and Media
Development Center and office space for the Career Education Cur-
riculum Coordinator and the Assistant Dlrector.

8. State Career Edugcation Projects; spec1fica11y Apachl NavaJo and
Coconino County Career Education Projects, provide loans of media,

developed curriculum, and consultation N
- '
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. Northern Arizona University, Career Bducation Teacher Education,
provide technical support and consultatjon, "

l-&*\
N

10. Tribal Finance Department, for bookkeeping and financial records. J

11. Tribal Propérty’and Supply Department, for purchasing and general
O SUPPOT . e

12. U.S. Public Health Service, Health Educator works closely with the
Career Education staff to provide mutually -supportive services,

« -13. Northland Pioneer College, Oraibi Center, provides training oppor- - -
tunity for staff and works closely with the project to develop
educational programs in keeping with the long-range goals of the !
project. . e o ' :

In addition to deScribihg activities, such as sumative evaluation, typical
. of this stage of program development, this section provides some of the results
of evaluation activities, and background on the program's present focus

situation. A flow chart for Stages III and IV appears on the next page.

-t

‘ Discussion »
‘4; The Hopi Career Education and Media Prd}ect is an example of how
‘external funding Qas used to provide services .and develop curricula which
* would camplement and enrich Career Education conducted by the schools. With-
out the cooperation of the school staffs, the project's opportunity to serve

Hopi children would have be ited. Without the project, the schools

would have had neither the aining, the materials, or the inspiration to con-

. -

P
duct a program.

Afger having'surveyéd cgmmunity Qeeds'and {deﬂ¥Tfied the health ﬁro—

b f;ssions;aS'a priority, the people who became the original prg3ect staff
“developed an idea‘fbr a p?oject that would meét.these negds. It'apparentiy

took some time to Qork'out the idea, get commmnity approval, and write a

~ proposal that could be funded.
. S

A
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7 The first year was spent getting the project organized and trying out bur—

. riculum ideas, Sevcral characteristics appear during the description of tf\is
part of the project which w'_ o be mpeated with variations as the pxjgject
developed. One waq the. problem of finding ademate facilities as the project'. .
grew. A secor;d was the need to provide tx"a_ining both for project staff and ',
for school personnel wﬁo'would be working\wigh them; From the beginning,
the prS}@tt cambined curriculum deyelopment {Q&th a strong emphasis on audio-

.

visual media) with implementation Lf other —kinds'of activities.
‘ *
' The program expanSlon stage was MMst complex with the cycle of

hnmg and training new Staff, deVelopmg, testing and revismg matemals W '.

7

L

and building the resource collection bemg repeated as t?te pmject contmd ;v,"

The close relationship with the commnity which ex1sted at the begmnmg
was maintained by involving parents in act1vit1es usmg commm1ty members -
as career role models in the currlcula and publicizing project acti\utles

As the project moved intd its present phase, there was an mcreése in
I d
" the numbe‘f"ﬁ\ regional and national events attended by 'project staff to

learn and to disseminate information about their prOJect. One also sees -

. an increasingly formal kind of eValuati‘ from the early sel‘franalyslis of

r . .
project problems, through intemal formative evaluation to summative evalu-

- atxon conducted by an external evaluato;.'

4

-~

., . ~Now, almost nine years after the first proposal was wrltten ‘the Hopi
Career Educatmn Pre 4ect has developed a wealth of curmculun resources and ,
involved every sector of the Indian and educational communities. It is to be-

6 hope"c'l that a way will be found to mave these materials available to others.
) " \

. ) - ., . - . !
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- In the past few years, schools ‘have become incmsing]y responsive to

stfudents' requests for a relevant educatlon At the same time minor’ity groups . .
have become increasingly aware of the relationship between economic and political

_ Vself-determination and ‘a h1gher quahty of life, These factors have combined

\

to produce increased mterest in programs such as Career Education which can.
help minority yomg people to make better use of this country s educational and .
economic resources.: One group for whom such progyams are long ove‘rdue are the-
Native Americans. )

It is our belief that CareereEducatmn pmgrams developed for Native
Amerlcans (or any other group) should be presented within a cultural context,
‘not only to improve student se1f~c0ncept and qelf-conﬁdence (both related
to ethnic image and career success) but to retain the1r ab111ty to malfe the >
kind of multi- cultural contr1but10n which has played so significant a part

Wmgoe

in this_country's development

To some schools and commn1t1es the - i:lea of Career Education 1tse1f is
still fau‘ly new. But even if a school or conmumty center is already cbnductmg
some Career Educatmn(actwlues “the concept of a prograin ‘which is based o
developing - close school/éumrunny cooperatmn to meet students Career. Bduca—
tion needs withm a ‘cultural context is likely to be an tnnovatmn. The pro-
‘cess of defvelopmg such a program has“n/l/xch in comnon w1th the tasks. invOlved in

-

establishing any educatmnal innovation,

In this Qu_1de, we have tried to analyze the aot1v1ties Q;at -are 11ke1y
to take place in the course of developing a Career Education progra‘m for

Native ﬁmencan students, from the first awareness of need to dissemmation of .

-

' ) . ¥

A\



& tested approach. In the procass we have discussed the challengos that arq
1ikely to appear amﬂ\suggestod some ways.of meetipg them. Although the

specxf ic examples and. resources m?ntioned are’ based on the characteriﬁics\and '

.needs of the Native Arﬁbrican Cumunity and its young people, we feel that the
procedures describe‘a could be traixslatgd to address the needs of other ethnic
groups as well.- | |

We h?pe ‘t\hat this Guide v;illcencoarage and assist ﬂ, whow;sr you may -

bé, to develop a Career Education program that meets your community's needs.
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\ ; Career Education Materials and Methods
. N Cos ) . ' ¢ R . \

The magerials liéiéd below are dﬁly‘awgploction of the many items avail-

- . able ip this area. = - . e

Ameriéan Institutes for Research, Handbook of Practices Designed to Reduce

Bias and Stereotyping in Career Edi on Tams R o Alto,
CA: - American InstTtutes Tor Research, P.U. ng_IIIS.\ . '

An Annotated Bibisz raphy for
) o, CA?

Elsie:P. Begle, et al., Career Education:
Teachers and Qurriculum Dev: TS,

Richard N. Bolles, What Color is Your Parachute? A Practical Manual for .

Job-Hunters andCa§eerCh§ggers, (1975.) "Berkeley; UAT Ten Speed ..
ress, Qr S5t, . .

Mary DeWitt Billings and Janet S: Rubin, Dealing in Futures: Career Educa-
tion Materials for Students Parents, and Eaﬁcators, (1977), Washington
D.C.: U.S, G§vernmen§ Printing OfTice lstEEE:HEI:EIZ;DBO:OLZz%Vl}. —

‘Bureau of Indian Affai#s, Career Develo rtunities for Nat{ve Ameri -
cans, Washington, D.C.: partment o

- Career Education Task Force, Careér Education, a Position Paper on Career
L “Development and Preparation in Calitornia, (1974), Sacramento, CA:
=g California State Department of TnStruction. : .

Book of Low Cost Materials for Career Education,
: rican Institutes tor Reséarch, P.0. Box 17113.

. Lorraine S. Hansen,fAn Examination of the Definitions and Corcepts of Caféer
o Educgfion,,(l977),.Wasﬁiﬁﬁton, D.T.: U.5. Goverrment Printing Office
~,(Nationa '

~Jay Egdn, et al.
(1974), Palo

Advisory Council for Career Education).
%

Kenneth B. Hoyt, An Introduction to Career Education, (1975), DHEW Publication
-No. (OE) 75- » Washington, D.G.: U5, verq?en; Printing Office.

Kenneh B. Hoyt, et al., Career. Education-What it is wid-How to Do It, (1972)
. . Salt Lake City, Utah: Olympus Publishing To,” : '

Garth L. Mangum, Career Education and the ggggrehensive §g¥10¥ment and Train-
_ ing Act, (1978), Was ngton, D.C.: U.S, Governmen nting ce,

tock No. 017-080-01862-4) .

U.S. Department of Labor, Occupational Outlook Handbopk (new edition each
: year), Washington, D.C.: S.S. Government Pfigg;gé Office, :
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\ Herd are some of the most useful materials in this area:

¢ - . "y, e
.
* N, ‘ [ . -

] Lt .I ) . ‘

VoL . . : . . .
/°  Amerjcan IndianBducation, A Selected Bifgopa%x {with ERIC Abstracts),
| _‘T:'R'IUWSS Supplement No, 8, August stin : Nationﬂ—ﬁlca-
L , tional Laboratory Publishers Inc., 813 Airport Boulevarct, (Stock
\ YEC-057). .
American Indian lhstorical Society, Textbooks and the Americafi Indian, (1970),
' + San Francisco, CA: The Indlan Hismrical P"ress

-

Will Antill ().xlture Ps cholo ical Characteristics and cio Ecopomic Status
mEchxcatxonaleramveo or Native Ameyicans, (1979), Arling-
on,: VA: DRS, P.O. Box ‘0 ER EL l' 202

* Lowell J. Bean, et al. Evaluat DD Prmt Materials frgm An America Indian |
Pers cflve (1974), : rancisco, CA: Far West aporatory tor Educa-
tiona; Research and Developnent 1855 Folsom Str pet.,

m——w«};&ﬁﬁtghn—indmhmtmm 'EHUEE‘EIGE” Basic Sourcebook and .
: - Slide/Cassette Presentations (Navajo) (1079) ‘Flagsta{f Al: Mo, Arizona
University, Box 5774, or *ED 076 273. ;{_

Books About the American Indians, Sa?Franmsco CA: 'I‘he Indian Historian

Press, Inc., 1451 sonic Avenu | -
June M Bud( Indi Literature for Junior and Senior High Schools, Phoenix,
D{vwmn of Tndian Education, Arizona Department of Education.

* Buregu of Indiah Affairs, Annotated B1b110}£aphies of Yo Peojgleé' Books
‘and Fiction on American Indians ATbuquerque, , Box 1788,

Estelle Fuchs and Robert J. Halrghurst To Live on This Earth: American
Indian Education, (1972), New York: Dou%leday and Co,

Oliver LaFarge', The American I‘ndl_qn_, (1960), Rocine, WI: Western Publishing
CO. . :. &-\‘ . .
Francis McKinley, et al., Who Sheyfd Control Indian Education?,, (1970),

" Tempe, AZ: National Inaiﬁ Training and Research Centerj/Suite 107,
2121 So. Mill Avenue. ]

Native Amencan Matenals Loveland CO Center for Inseryice Education,

- /’ , .
./ *
A Prehmina Bibliography of Selected Children's Books About the American
Inaian, (19

ew York, NY: Kssociation oif Indian Affairs, Ipc.,

437 Park Avenue South .
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Rebecea Robbins, How Commmnities ind rican Indian Parents Identify and
%ﬂ%l{pmh Tom Schools, (1979), KE%E TX: afioml .
a
) - or ERIC..

f -

Taboratory misners. Tnc,, BT Alrport Bou'lmrd (mc 0n),

~L .

Text Books and the Amracan Indian. San’ Francisco. CA: 'l‘he Indian Historian
Press, Inc., sonic .

*

Douglas C.- Towne tnd Cheryl H. Lee, Many Voices %, A Sutoxof-the-Art

: Paper on Qurriculum Devel t for ona on of Indians,

- nﬁ%r‘m—%tgﬁw%m»mmr Taboratory, 710
S W. an Avenue. \

Thomas 'n\oupson. ed‘. The Schooli ve America (1978) Washington D.C.:
The American Assoclation o eg eacher Bducution and tho
Peacher Corps, U.S.0.E. 4

- '\Y‘.
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e R ’ ) ' Program Development Skills: AN
A . S I .
o f X T o ) M ) ’ .
. These materials are specifically inﬁen{e}\to. provide training in vari_%xs
~ ) 3T r ¢ A - . : -
. Y -.skills needed to .prepare \for?r develop ah &ducational progfam. -~
> General Career Bducation”

rehensive Career Guidance

American Institutes for Research, Developin
.0. alo Alto, TX:

Programs (12- medules), (1976),

, .
"7 Awerican Institutes for Research, Vocational Education Curriculum Specialist
| §VECSE Program (22 modules), Washington, D.C.: .S5. Government Print-
ng 1ce or ERIC, #ED 132 400 422. . : g

Far West Laboratory, An Instructional Leadershig Program in Generic Worl(
; Skills, and the Interaction Curriculum, , rancisco, CA: Far

West Laboratory Yor Educational Research and Development, 1855 Folson

Street, 94103

Far West Laboratory, Expérience-Based Career Education: Staff Development
Handbook, and Guide to Aﬂlroption and Implementation Decisions, .(1979),
San Francisco, CA: . Far West Laboratory for Educational Research and

.+ . Development, 1855 Folsom Street, 94103,

P
¥

Evaluation

California Evaluation Improvement Project, The Evaluation Improvement Program,
(1978), Princeton, NJ: Educational Testing Service, Box 2845

Center for the Study of Evaluation, Evaluation Workshop Series (ali phases of
Evaluation), Los Angeles, CA:  WCLA 6raduate School of Education, Field

Far West Laboratory, Evaluation for Program Improvement, San Francisco, CA:
Far West Laboratory for Eﬁcationaﬁsearch and Development, 1855
Folsom Street, 94103. B

Arlene Fink and Jacqueline Kosecoff, An\Evaluation Primer and Practical 1
Exercises for Educators, (1978), Washington, D.C.: Capitol Publishers,
Z450 Pennsylvania Avenue, N.W., Suite G-12. :

W. James Popham, An Evaluation Guidebook, 1os Angeles, CA: Instructional
Objectives Exchange, P.U. Box 24095. ,

W. James Popham and Eva L, Baker, Evaluation Filmstrip-Tape Series, Los
Angeles, CA: VIMCET Assoc., Inc., P.U."Box 24714,

Sara M. Steele, Contémporary Approaches to Program Bvaluation, Washington,
w " D.C.: Capito cations, iInistrative Resources Division.
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Néeds ,Assessment - o s Lot

- T ]

Alameda Coynty Sch¢ols Needs Assessment Wnual ﬁw«rd *CA:’ Alameda County ;‘
: qucatlon Center,; 65'5 W Sf.mt .

Lducatwnal Systems Assoc.iates Inc., Needs Assessment % Memual Austin,
TX: MESA Publ., 344§ Executive Center Drive, Sufte

Goal Setting and ({jectives

Fresno County Department of Education, The School and Commumity Partners in
- Education, Fresno, CA:. Fresno cgunty Department of %\cation, Division -
of Tnstruction, 2314 Manposa Street

Robert F. Mager, Preparing Instructlonal Objectives Belmont, CA: Fearon
Publ., Inc., #6 Davis Drive.” ‘

Program Development Center of Northern California, Educational Goals and

Staff Training .

-t

Robert F. Mager, Analyzing Performance Problems, Belmont _CA: Fearon Publ.,
Inc., #6 Davis Drive

Catolyn Raymond, Annual Career Education Handbook for Trainers, Tempe, AZ:
Palo Verde Associates, Inc. , 2032 E. Riviera Drive.

Career Education Program Boston University Schoo} of Education, Pr
FOQUS A Project for Training Bducational Personnel in Career Eglucati 34
Washington Street, Norwell, 979 ,

Proposal Wntmg o : ' '

-l

Herb Allen ed., The Bread Game The Realities of Foundation F\mdralsmg,
(1974) San Francisco, CA: Glide Piﬁ)hcatlons

Jean Brodsky, ed., The Proposal Wr1ter)s Swipe File, (1973), Washmgton, D C.s
Taft Products Inc. .

<

Mary Hall, Developmg Skills in Proposal Wnting_, (1974), Portland, OR:
Continuing Education Publications,

Walter Mathews and Lisa Hunter, et al., Devel Successful Proposals:

- A Guide for Leaders in Women's Educa ona rancisco,
CA: Far West LaboratoFy for Bducat ional Researc\ and Developmmt -1855
Folsom Street, 94103,

. Virginia White 'Grants: How to Find out About Them and What to Do Next,

(1975) New York: PIemn ‘Press.

Objectives (Phases I and II): A Model Pro ram for r.and Pro-.
Tﬁ%iﬁi’f Thvolvement, Bloomington, IN: ‘Pﬁi Delta %, %x 780, o
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Organizations and Periodicals‘

[

T e U .
/'r{is list includes Il\dian and career/vocational Education orgmi \ions:
'.-publi.c\a‘fﬂms and programs o d s _ ' ‘.. . | :

Akwesasne Notes, Mohawk Na‘ion, via Roeoseveltown, New York, 13683

American Indian Historical Society, 1451 Masonic Avenue, San Francisco, CA,
94117. '

American Vocationgl Association, 1510 "W Street N.W. Washinzton, D.C.
20004, American Vocational Journal, confermce

BIA Education Research Bulletin, IERC, 123 4th Street, S.W., P.0; Box 1788
Albuquerque, KM, 87103.

Califomia Indian @Mmmuwmmm, CA,

T ————L - ATt = 1T a0 A S ¥ i

Career Education News and Notes Capitol Publications, 2430 sylvan{a Ave.,
ite ton, D.C. W ' _ :
Cat:al of. \fotatimal Education and Related Programs Desi ed for Instruc-
‘tion of knerli:an Indians, Navajo Division o Inaow Rock,, AZ.

Coalition of Inchan contrelled Schools and School Boards, (CISB), Su1te 4,
811 Lincoln, Denver, 00, 80203; newsletter

Indian Education Resources Center (IERC) P. 0 Box 1788 Albuquerque, NM,
87104. , .

Indian L1fe, Box 2609, Orange; ‘CA, 92669,

The Journal of American Indian Education, Bureau of Educational Research and
Servites of the College of Education. 'Arizona State University, 302
Farmer Buildmg, Tempe, AZ, 85281.

National Assoclation .of Trade and Technical S'chools (NATTS) , 2021 K" Street,
! N.W. Washington, D.C., 20006; NATTS News.

National Congress of Nnerican Indians (NCAI), 7th Floor, 1430 "K' Street, N.W.,
Washington, D.C., 20005; conference. :

National ‘Experience-Based Career Education Association (NEBCEA), 1763 '"R"
Street, N.W., Washington, D.C.; newsletter "I‘ransitlons,f" annual

, conference
" National Indian Educatidn Association (NIEA), 111§ 2nd Avenue, S., Minneapolis,
MN; annual conference. ' -

.\‘ . | . _ | ‘ 1.04 Ii:, - | . -
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! A
Natidyal Indian Youth Cou¥§11 201 Hermosa, N. E Albuquerque, NM, 87106

Na 1 School Volunteers Prograf (NSVP), 3Q0 N Washington Atreer Suite
20, Alexandrxa VA, 22314 The School Volunteer. :

Ngtthwest Indian News, Box 4322, Pioneer Squagg'Station, Seéttle, WA, 98104 .

Red Earth News, 816 W. Washington, Phoeriix, AZ, 85007..

United Tribes News, 3315 S. Airport Road, Bismark, ND, 58501, ¥
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Free Samples

The fqllowing pages consist of sample fonns for questionnaires and a

program f11er which you can use adapt, or treat as models, as_you wish.
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- Native American Career Education
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~ Far West Laboratary
for Educationatl Ressarch and Development
‘

introduces the

’

.

NATIVE AMERICAN CAREER
EDUCATION PROJECT

‘

Why is ths program needed?

-

% THE CURRICULUM OUIDE

-

€

N "\_
PROGRAM SUMMARY
. A

¢ '

The Guide serves ss #n introduction, ovetview, and resource for ﬁ‘
Native American Caresr Educetion Progrm e @ whole. 11 18 intes

for use by teachers, sdministratérs, community peonie-end othurs who
¥¢ invoived-or considering involvement in the program. T he Gncle
discusses career sducation as » discipling, the theoreticsl bases it thig
orogram, its goals and structure, content, thermes and wquence, and ynit
format. It aiso deshs with instructional and implemeniation straeupasg,
nd ways in which materials can be sdepted 1o 8 olven geaqgreptical andg
cultural setting. In addition, the Guide containe en nlormationnl
brochure on the program which can be used se 8.(ngater Or 8 rmuute!,

#n outline for a teacher orientation mly

e
e -

- AWARENESS LEVEL

A

»

indian parents want good jobs tor their children, Indisn students agree,
but en dr ut of school because they don't see how it will help.
They don’t know what jobs they might seek, or how to train for them.
Althinigh 1ob training for senior high students and adults is available,
younner students need special preparation The Netive American Career

~Education program hopes 10 help meet this need.

What 1 the program like?

The «rogram includes twelve units for Indian students in grades 7, 8,
ana 9. They fall into three groups:

® Awarsness: introduction 10 the culturs! snd economic context
in which caresrs exist. '

¢  Orientation: three sample career aress.

* Exploration: besic skills for finding out careers.
* \
Concepts are ilustrated by examples drawn from Indian life. Matetials
ste designed 10 be adaptsdle to all tribes and school mttings and can be
incorporated into stendard subject classes. A “'Curriculum Guide’” to0
the entire program comes with the et B

Each unit requires between two and ml weeks of class time, but may bé  ~ - -

used simultanously in several classes. Most student sctivities sre conduc.
ted 1 smiall groups. Audio-visus! and othgreesources are recommended
but not requires. Use of optionad sctivities sliows length and leval of
units to be sdjusted to student nesds snd school conetraints.

Whaere did th;pco.mn some from? '

~

Materials were developed by a mixed Indisn/non-indisn stat!, tollowing

.8 Wrvay of existing caresr education programs and needs 21008Ment.

Thay were reviewed by project's Indian Education Advisory Committes.
Prototype materisls were tested in schools sarving different tribes end
orend during the 1978-76 school yeer.

The project wee supported by the Curriculum Development Branch of
the Bureau of Occupations! end Adult Education, U.$. Office of
Education. its aftilistes include the State Deperiments of Education in
Arizong, Calitornia, and Neveds; and the Indier® Education Resources
Center (BIA), Albuquerque, New Mexico,

S

COOPERATION

Purpose: to help Indisn students develop cooperative araup nterachion
skills, in particular, skills nesded to resolve group confhicts, am 1y
realize the importence of understanding people’s valises. *

Summary: in this unit, students work together in sinail froupe e talk,
read. and think sbout cooperative group interaction skills Actietiet
include solving 8 puxzle, answering questions based on thair own ohset.
vetions, and participating in a simulation exercise in which th . sty the
roles of the staff of an Urben Indian Health Center. Students mu~gito
introduced to a technique for solving conflicts.

tht Arsas: Social Development, Health
Time to Use: 18-20 class hours . -

-

" "PART OF THE WHOLE WORLD

Purpose: to present the idess that there are many, cuttyres and athaic
9roups in the world, esch of which has made valusbie contribitons, |
that smong these groups, Americen Indians have been notabie 1at each
tribe has its own culture hisvements, snd that nach indivedual
contributes as weil. Students also lesrn thet all human comemiesos hive
to meet certain basic needs, that the way 10 meet them deparxds un thel
environment and culture, and that these ways of desting with the workd
comprise their culture. . :

Summary: in thid unit, students work together in small groups 10 auather
Information and produce mdterisls for a class bulletin boerd o thiyplay,
In order to gather this materifl, students do reading and tibrary resesrch,
graphics, end reports,

Subject Arees: Socia! Science, Art
Time to Use: 25-30 class hours

FAOM 1DEA TO PRODUCT

Purpose: 10 help students Understand tha steps involved in making #
product, and the basic similarity betwean these steps no matte: whather
the product is baing crested by a sirigle person or by mny neutia in
Interralated jobs. This understending forms the Basis for o study of the

- rm'iiomhlp between economics end occupations and of the rotes pleyed '

by verious occupations in fulfilling the community’'s needs..
/



e PRLUCIDBIE- - SIGLITIOI BB CIB6 1 whith they take the roles of com.

Summery: students lesrn how 10 analyze processey by using s simple
charting technique vhich they spoly 10 the process of building s credly,
board, in a'iraditions! Indign setting, end then to the aquivalent prodoct,

8 playpen, |n a technoiogi. ol setth . “niormaetion b presanted through
readings sMik|ide- tapes (o) vonal). -

Relotod Subjest Aress: & conomics, Lumber snd Furpiture {ndustry,
Woodworking . .

Time teo Use: 14-20 class hours

»

THE COMMUNITY
Purpose: (D students understand the economic structure of thek
own community, simiterities énd differences between it and the econo:
miss of traditional indian comimunities, and the implications of adding
8 naw industry to e community.

.

_ Summary: students will red sbout treditionst and-.contemporary Indien -
COMMUNItes, aNswer Questions gbou‘ thetr ecunomic structures, snd
PeD8’e 8 raport. design an economic map of their own comawnity ;

munity leedens. They will aiso laarn how_ new businessss are started in »

town,

Subjest Aress: Economics, History, Govgrnment

Thme to Use: 1528 ciaas hours N

THE COMMUNITY IN TRANSITION
1

Purpose: 10 help students understand some of tes which

govern change while retaining etsentisl cultural elements. The unit

focuses on the changes snd similarities by which basic needs are met st

chtferent historical periods, and their corresponding effects on Hfestyles,

rples and careers.

Summary: students follow an imsginary southwestern Indian tribe from
the hunter/gatherer stage of development through an asgriculturel village'
reservation near 8 smll rural town, 8 large city, snd finally planning tor
3 hew community. Activities include resding, mepwork, gamaes, snd 8
simulstion exercive.

Subject Aress: History, G.ogrlphrv. Msth, Transportation Industry
Time to Use: 18.30 class hours

ORIENTATION LEVEL | ~

7

LPUTTING YOUR MONEY TO WORK :

Purpose: 10 help Indian students understand how to manage financisl
resources personally and in business, end to introducs them to fingncisl
Coroers, -

Summary: students do exercises end small group thH in whl‘ch they
consider what money is end how it is used. They practios check-writing.
ond balencing s budget; lesrn sbout the use snd movernent of cash, stock
ond other business sseets; dnd the opeiations of banks and savings snd
foan compenies, 0

Subjest Aress: Math, Business ~

Timo ta Upe: 1526}(:!& hours

109

LIVING WITH THE LAND

Purpess: 10 heip students understand concepts involved in the menage
ment of neturel resources, sapecially 8e they refate 10 tradition.d! 11dian
wiuveg: 10 understend the relstionship between besic . 1830UrCes.

ond femte d methods, and 1o become femiliar with occlipations in ~
the eres of envitonmehtel snd naturs! resource mansgement, * -

Summary: students resd sbout besic ecologicsl congepts and play

me which reinforces this lesrning. compars pictures of teadit- i and  »
wchnological articles 10 108 how nesds are Met and resources usd and
dispoesd of; reed sbout envir y directad caresn, and consider
their relevence 10 the solution of resource management problems facing
Indien tribes. ~~. ) .

Subject Aress: Lite Sciences, Ecology
Tile to Use: 16\30clguhoun .

\

Purposs: 10 heip students understand the basic functions periorned by
government for the community and the areas of nesd 1t addrerses. the
ompplxnlon and ectivities of federal, state, locet and tribal govwrunants
- volunteer organizations, snd introduce them to ou‘tp_lric Wiwee Careers

Summaery: after an introductory considerstion of the nature of i wirn.
ment, students read sbout some tragitionsl Ingian styles of govurnment,
the thres levelia! American government and¥ateers nossibilities at each
They play a geme which will haip them organize what they haw learned.
nd read sbout three contemporary tribal governments, urban Ingan
“centers; and Indlan orgenizetions. The fiel activity is » simulstion exer.

cise in which students uké the parts of paople trom various sgencies and
orgenizations who fust recomeriend action on Indian government to

- Congress. An on-going sctivity is the preparation of a display of relevant
newsaper articles. © _

Subjest Aress: Government, Law
Yime to Use: 15-30 cless hours

- ®

WORKING FOR THE PROPLE

EXPLORATION LEVE

PLANNING
- Purpoes: 10 introduce the concept of planning and heip students see its
use in their deily lives and future development. Al

Sumwmaty: students define their own interests, then consider whu h o!
their activities require plu\(vlng. Planning is learned by using 8 five sien
process. Students siso lesrn weys 1o overcome obstacies. group planming
and decision-making. During the unit, students keep & journgl of tivae
idees and reactions. )

Subject Arees: Compotition, Math

Time to Use: 10-16 class hours
R o

NTTI.'JO 1T ALL TOGETHER

Purpose: 10 introduce students 1o the concept of caresr clusters and
help them consider how their own interests, values, and apuitudes 1elate
to career choice.



Summaery: 3 3 learn sbout the 15 basic carwer clusters snd compare o PRICE LIST
the (0bs people do 10 meet besic needs in 3 treditionsl and a technoio:
i pical TUING. Through a clels project. they learn how people with dif-
‘ fetent jobs and skills'work togethér to create a product. T hey describe .
- and demomstrate their own interests snd sptitudes, lsarn sbout those of Titles: ‘ Price:
- othets, and consider who thess quelities affect peoples’ lifestyles snd ~
. cardec choice, . ! |

Subjeet Aress: Social Development. Economics, Cralts ¢ INDIVIDUAL BQOK PRICE © 8 800

* Thme te Use: 1525 clem hours COMPLETE SET (12 BOOKST ' r2.00°
« (A copy of the “Native Amaerjcan Coereer Eduunon )

. A Curriculum Guiis'’ will be included free of char
OETTING READY FOR JOBS . ' v v w nc o oe

N _ . upon purchaee of 3 complete set.)
i Purpoes: to scquaint studenty with educational and training requirermints NATIVE AMERICAN CAREER SOUCATION ’ . ¢.00
for diiterent jobs, and teach them to interpret want ads. , A CURRICULUM hUIDE . '

Summary: in this unit, students are rnn(roducc_d to career ciusters and
learn how jobe can be divided up sccording to the amount snd kind of
training required They play gemes, manipulate dats on educationsl

requirementd tof difterent jobs, and relate this information to their own UNIT I: CAREER AWARENESS $ 30.00
cereel plans. They study “went sds’’ in resl snd imaginary newspapers Coopérstion
and match jobs with descriptions of people. Midlite caresr changes and . Part of the Whote World
. the personsi needs and velues thet sffect them are also considered. From Idea 1o Praduet
Subject Arees: English Math ' ' ~ Th.cmmuﬂltv ) e
T Fiewe, 00 Use: 1020 class hours N TR CoRRGRIY Tw'k" oY
- | : — (

THE CAREER FAIR UNITII:  CAREER ORIENTATION -

~  Purpose: 10 help students review and apply the knowledge gained in the ° Putting Your Money to Work
precading eleven units. _ Living with the Land
Summary: after Giscussing concepts dealt with in previous units, students ) Working for the Peos *

. plan. prepare, conduct, and evaluate » Career Fair for other students or
community members. )
Subject Areas: English, Crafts : UNIT H: CAREER S_i)’(‘PLORATION ) $ 24.00
Time to Use: 10-15 class hours . Planning . ’
: ‘ , " Putting it All Yogether
. Getting Ready for Jobs
‘ : " The Cereer Fair .
& -
) . l
. 4
Ty UNITS CAN BE OBTAINED BY WRITING TO
. ' NATIONAL TEACHING SYSTEMS, INC.
- - 1137 Brosdway, Ssaside, Californis !MS
B

Netione! Teaching Systerms was formed neerly » decade

890, by » gtoup of educstors. |t specislizes in publication

and marketing of advenced sducetional systems and ideas

with @ limited but specific seles potentis!, This sbility -~

provides an ides! service for educations! research organ-

izations such as Far West Laboratory for Educations! tte

Ressareh and Development whoe products mey not ad-

rest » large enough market 10 generate commaerciat -

sppes!, yet provide s vital resource for, the oducuiom!
community,
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*~" WHERE DID THE PROGRAM co"rnom Tb . N ‘” A '
s u 0 arive American
. Many people have worked together to produce this B '
sprogram, Under a grant from the 0ffice of |

tducatlon, a mixed Indian and non-indian pro- . . '
fessional staff at the Far West Laboratory for c.f.Of E““"'"' Pf@g'.m
Educational Research and Development wrote the v

units. . ¢ *

When they were done, the units were revlewed . SOME QUESTIONS AND ANSWERS. . ..

by the project's Indian Education Advisory
‘Commi ttee and other experts In Indian education,

and tried out at schools with Indian students WHAT 1S NATIVE AMERICAN CAREER EDUCATION?

19[@4_ wWeiS01d. 10 19158y

in California, Arizona, Nevada, and South o .
Dakota. The program has now been revised, and Once, all education was career education-- kids
can be used where\?er it ls need&d , , grew up watching their parents at work. They

wanted to learn because they knew they could use
what' they were taught.

¢ £

- B e M S T “Yoday Tt can be hard for students to see why they
should study. But they may end up with jobs they
don't like or no jobs at all, because they don't
know what careers exist or how to get ready for
them

A nevg program, designed especially fdr Indian -
students, is now available. It is called Native

' American Career Education. Its purpose Is to start o3
o - L ~ Indlan klds learning what they'll need to know to :
- get the jobs they want and need. S

‘@ FAR WEST LABO TC)RY | If you want to know more about this prl'_ogram, read §

POR EDUCATIONAL RESEARCH AND SEVELOPMENT | the rest of this booklet, or contact: ! .

I N
v = - . oY
1833 FOLSOM STREET a SAN FRANCHCCY CALIFORNIA 94008 . : ‘\ ).
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' prepared to take advantage

2

i s

WHAT USE IS CAREER EDUCATION TO INDIANS?

The qnomploJﬁent rate for Indians Is higher than for
any other group, and average family income is lower.
Meanwhile, on some reservations jobs are gliven to
non-Indians because no tribal memhers have the training
to do them. Tribes have resources they could use to
start businessas Tf they '
knew how, and there-are
jobs in the city that
Indians could fil).

Job training for High
Schoo! students and
adults is already
available, but younger
students need to be | .°

of it.

Career education programs
have been. set up for all
kinds of kids=~ rich and -
poor, white and black,
clty and couptry.

It is time It was made
available to Indians, too.

) ) f "

HOW CAN PARENTS AND COMMUNITY PEOPLE GET INVOLVED?

‘Students live in two worlds=- the world. of home and

the world of school. The closer these two can qet
together, the easier it will be for kids to learn.
This is especially important when the subject is
career education, v |

Indian parents and all community members are encouraned
to partlclpaqa in the Native American Career Education
program. In fact, the program's success may depehAd

on how willing they are to provide information about
the community, about local career resources, and

about future needs. They may do this by advﬂslng
career education teachers. They may. come into the

- classroom, or they may bring students Into the

community to see what the world of work is really like.

This program offers a unique opportunity for adults
to participate in the education of their community's.
youth. They are encouraged to contact the address
on the cover to learn how they ¢an become involved.

Thank you.
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THE NATIVE AMER!CAN CAREER EDOCAT!ON dﬁlTS

Awareness Unlits:

Cooperation prepares students for the rest of the units

by using games and readings to show how groups of
people can work together in school or on the job.
The example is an urban Indian Health Center.

_InPart of the Who le Morld, students put togaether a

display which shows how different kinds of people all
have to meet the same basic needs, and how all, espec-
fally indlans, have contributed to the world.

* Prom I dea to Product tuchcs students how to figure out

all the steps In making something, ‘and how different
steps in making one thing can become separate Jjobs,
Students see the steps In making furnityre, from tree
to store,

In The Community, students find out how needs are met
in their own community. They learn how bysinesses are
started, and consider pros and cons of letting a new
lndqstry locate In an lmaglnary Indlan commun | ty.

The Community in Tranattton follow the development of .
an Imaginary Indian tribe from wandering hunters: to
people deciding how to develop thelir own resgrvation
to show how and why jobs and tools may change as

time goes on, and how people can change many of  thelr
ways and still keep their basic culture.

) "

Orfentation Ugjfs:

Puttiﬁg Wur Honcy to Work gives students exercises In
managing money to meet family or small business needs,
and tells about some careers that deal with money .

Living wtth thc Land teaches students about how
people use alr, water, and the land itse)f to meet
thelr needs, and about some careers of people that

take care of these naturel resources.
LY

‘ Hbrking fbr the People tells about different kinds .of

government or organizations that do the same things
for people, from the federal government to Indian
‘tribes and urban centers, and the jobs of some of the
people who work there.

N

Exploration Units:

P lanning teaches students to blan for themselves, and
to work with a group planning a project,

In Putting it all Together, each student learns how to
find out about him or herself-~ what he or she Is like,
and is gogd at-- and how to match personal characteriks-

_tics withi§obs from the 15 career clusters,

Getting Rca&y fbi Jobs talks about different kinds” of
Jobs within a career ares, and how the student can find
out what training Is needéd for each one.

In The Career Hair, students use evérything they have
‘learned to find At about the jobs that tnterest them

]ﬁnd present thls information to others.

N 4
T, .
! . . “
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. .
~ WHAT DO STUDENTS IN THE PROGRAM DO?

Nat ive American Career Education units help make the
regular school program-better in two ways: '

1. they help students see how the things they léarn .

In school are used in real ‘life, so they under-

stand why they need to learn them, and

2. . in doinq the exercises in the units, they end
_up practicing the skills they have learned In other

classes, like reading, writing, math; or crafts.

Student attivities Include reading and answering
questiohs, educational games and research exercises.
Students may also see educatlional films, listen to
speakers, make things, work with other students to
glan pr%%ccts. and sometimes go on fleld trips.

1

The tescher's gulde has sdggestlons on how to fit
the materisls to the needs of the students and use
the resources of the community to make them'more

=21

——y
Vi | o | o ‘}.-

meaningful.

-t

it

WHAT'S. IN THE PROGRAM?
The Native American Career €ducation prodram consists
of twelve units. They fall Into three groups: :
Awareness, Orientation, and Exploration. .

Awareness unlts help students learn about why jobs
exist, how different jobs fit together, and how

they halp the community: Each Orientation unit

glves information about a different group of related
jobs. Exploration units help students develop the
skills to find out about jobs on thgir own .

Since these units were written especially for Indian
students, many Indlan examples and illustrations are
used. These exasmples show people BE:m,many tribas,
living on resgrvations or in the city. The qond
things about traditional Indlan culfure are described.

Students are given Information about both traditional
and urban ways of 11fe so that they will not be
forced to choose one or the other. Whichever they
prefer, they are encouraged to keep their own

“Indian culture.
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NATIVE AMERICAN CAREER EDUCATION SURVEY
PROGRAM REQUIREMENT9

School: A Type: Location:

I. Student Body

*

.. How manyrétudeﬁts in school?
How many in each grade?
What tribe(s) or other ethnic groups are represented?

‘Characterize students' home settings--

i

What is the average length of time each student spends at the school?
(turn-over and drop-out rates?) )

How much do students know about other regions, countries, cultures?

What is average reading level compared to national averages?

¢ . What extracurricular act1vities are available, and how much time do
students spend on them? :

What are the major factors or problehé affecting student performance?

132
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CAREER EIUCATION SURVEY, p. 2

1. School and regional resources

{

school library: books on careers?
, Indian culture?

accessible to students? : ' | ‘
students have library skills?
. .

A-V equipmént: types?
condition?
source of materials?

Vocational training equipment: shoﬁs?
other facilities?
any school businesses? o ;

&

How far to town? Means/degree of student_gccess? Lo

Major industries or businesses?

Ethnic mix in region? \\\Nhf' _ . e
.‘.Local attitude, towards school and towards Indians? A

L]

-

AY

Fonmal“felationships or cooperation, if any?

gt

ne 135 : “



CARFER EDUCATION SURVEY, p. 3

ITI. School Organization/structure

What courses are required at which grades?

C

-y

What kinds of compensatory or remedial programs or classes are provided?

What Career Education courses, materials, etc., are already available?

Does, school have 1ist of CE goals?

Which staff members are iﬁvolved in CE? How did they become involved?

L)

. What are the $ of Indian teachers and staff?

€

What is the average length of time teachers have been at the school?
Numbe ears of teaching experience? _

134

117
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CAREER EIMCATION SURVEY, p. 4

How is Indian culture taught? By. whom? ’
A i L 4
! |

«

Do staff need/want training in developing or adapting materials?

o

What range of teachi‘ng approaches/methods are allowed preferred, or
required? -

What- equipment dolt‘.lassrooms have?: Movable desks or tables?
How many students to a €lass? -

v

What influence do district or other higher office, and school board "
.OT parent groups have on school program, goals etc.?

!‘r\

What, would be the most feasible format for training?

{

118 135 -
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. QUESTIONS FOR SCHOOL STAFF

Name' (4ptiorial); ‘ . - . "
‘ Scnoolz

Grado(s)‘and subject(s) taught-or other school fun;t{on{

LR 2R

1. How long have you lived in this‘region? (months or years)

d

How long have you held your present position?

How long have you been working in education?

How many Indian students are in your class(es)?

w
[T TY SRS
[ ] [ ] [} [ ]

Do you feel that your school's program provides an appropriate arid effective

Qducation for Indian students? yes ~_no . e
. — :
- B
| Comment.
4 = ‘
' 6. What (if anything) do you think Indian students should be learning that they
aren't now? - , )
What (if anything) should Indtan ‘students not have to learn that they are
required to take now? "
, _ — * _ /
7. How would you define Career Education? (check as wany of the following as apply)
Job training; ____economic awareness; _;__job-findfng skills; __ work
. hlbits .and other employment skills; training for productive 1iving, inclu-
ding use of leisure time; other (explain)
8. Do you think Career Education could be valuable to your students? yes. .o
9. Now do you think Career Education should be presented? ___separate elective;
— Infused into sChool curriculum, individual counsclling, ___work-s tudy
program; .__job training after graduatiqn. other (explain)l - | ’
. 119 13 -
. . . ()‘
I:R\(Z :

. ! -
. . .
N ) . . N e
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Staff Questionnaire,. p. 2

¢

10. gobgou present 1nformation ‘on careers or economic awareness as part of your
0

. Often; __ sometimes; __ never; __ 'not appropriate

lj. How relevant do you think the subject(s) you- teach is/are to a student's
later career success?

+

—. very; _somewhat; __ valuable for othér reasons
12. Would you feel able to teach queer‘Education if yoy had the chance? yes, ___AC
If so, what training or experience has preqised you to do this?

13. What kind of background do you think would be most useful 1n preparing
someone to teach Career Education? “

~
PR ’

___College course; _: broad work experience; 1q,erv1ce workshop ;

___self-instructional guide with student materials, other

14. Who do you think should be responsible for educating Indian students about
Indian tribal or community government and cultureX .

'_;__school __Title IV or other special projects, ____ community center or
tribal government; family |
15. Is information on Indian culture provided at your school? __yes, __no

If. so, by whom? ' A S . .

.\Cen non-Indian students participate?

16. Do you ever teach about ow refer to Indian culture or histoﬁy in your-classes?
. __ often; ___ sometimes; _;__never; not appropriate

.17. How do you think teachers sh0u1d be prepag@l to present Indian cultural
materials? .

__college course; ___ lectures by Indian community members and/or

cultural experts; ____ 1inservice worksﬁop;‘_;_ texts- and 1ﬁst;uctional guides;

-

other (explain) | 'I ’ . 2

18. Does your school or district have a community—based Indian parent group in
addition to the PTA? ] _
__yes, __no

If so, what 1s it? o

-19. Have you had a chance to meet the parents of your-Indian students? __ yes; .o

Have jou_wq;ked with Indian parents or c0m@un]ty people on eny projects?

A

_« yes; no .. 120 137



Staff Questionnaire, p. 3

20, How would you rate‘-thé,_deqrn of contact and cooperation between your
school and the Indien community? o
— Mgh; __ moderate; ___ sporadic; - nonexistent - '

What forms (1f anyi does this cooperation take?

]

21 In yohr opinion, what is the local ndn-Indian attitude towards Indian people,

-and especially towards -Indian students? -
AR . -

positive; neutral; . hostile; snobbtsh; other

How do you feel this attitude affects student performance?
. . helps; _ -no effect; __ causes hostility; __causes poor self-image

. 22, How much information on the background of ’your Indian students do you have
acgess to?: .

~ __Corehensive record; __some information; . sketchy; ___ variable

23. How much information is available to you abdut what. other classes and
activities. your students are involved in now? '

___'_ goals’ and content of other classes; —. Class content and other school-
based activities; __ class-titles only; __ variable |

24. Would yo;u like to learn more abod¥areer Education for Indian students?
. y?s; ___ no,_____. later |

-

25. Would you be interested in working with a group of other school staff members
and Indian community members to develop a Career Education program?

IS

__Yes; __no; __ 1'd 1ike more information

v 121
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NATIVE AMERICAN CAREER EDUCATION NEEDS: . A Community Questionnatre
L '

Name: . : L Date:

Address :

I

Committee or Group:

* k ®

1. Do you feel that the local school(s) are giving Indian students a good education?

"
yes, __\._-__no: Nhy? ‘ ‘ » _ & . g

2. Do most Indian parents in your community get to meet their children's teachers?

__Mften;  sometimes; - never why?

Should there be more chances for them to-do this? yes; ___ no. ‘

3. How often do Ind1an community members work with school staff on school projects

or committees? . _
___often; occasionally, ___never, : /

Shoulg there be more chances for theg to do this? yes; ___no.

- 4. How would you rate .the amount of contact and cooperation between your school(s)
; and the Indian community? - ;

good; ___okay; ___pccasional; ___hever happens.

| 5. What is the local non-Indian attitude towards Indian people, and especially
towards ‘Indian students? i -

good; __ neutral;"  bad; they look down on them; other,:

\L \' ~X
How does this attitude affect the way students do in schoolf CING mk - '\¥>l¥*

helps. __ho effect they feel hostile; ___they feeﬂobaa %hout them Tves ng\'h *1
& \\
. 6. How much do you think most teachers at the school knhw-qb9§t tﬁe&f’}ndian stﬂ?ents
-(

\‘4(,

.2 lot; _ some knowledge; __hot much it vari .
7. How much do you think what stgqents mearn 1n\school helps theqr?n ‘doing well in
Jobs later on?. S \\ SN ;
. . \ ~) . . . 4
T ___ a lot; ___some;  not much:-t "\ | - ' ‘
- = \ \] \
o P Y |
: Ny 122
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Community Questionnaire, p. 2

) 8. Do you think a person's cultural background makes a difference to what kind of
, a job they choose and do well at? .

yes; no. . If so, how?

9. How do most Indian students learn about their culture in your community?

_home;  community or. tribal center; _n;Iitie IV or other projects; ___ school;

other L .

€ - = e -

10. If a teacher needs to talk about Indian culture in relation to' careers, how should
2; or she be prepared to do this? |

L 2

___college course; _Indian community members;  Indian culture experts; _ books

11.  Are there pe&le in your community who would be able and willing to visit the
schools and talk about Indian culture? ‘

yes; ___no; ___to Indian students only; _ to all students.

12.  What are the jobs that your community or tribe has the most need of trained
Indian people to fill1? » .

13.  What resources does your community have (Indian business people, Indian project
at school or center, etc.{ that could contribute to a Career Education program?

. g {
- ™ -
S ’ ' .
. Ly
- f . t
a . B - .
)
B
"

14. " What problems do you see in the way of getting a good Cateer Education program
going in your school(s{? - ,

(N . v

How might they be‘solved?




. Community Questionnaire, p. 3

15. What do you think a Career Education program should do ‘for Indian students?
. {you can chetk more than one)

. Help them understand how businesses work and why;

—— Help them choose the right carser traiﬁing; *

___Help them Qpltfve they can get a good career; /

—_ Show them that they can sucteed in a cafe;r without Josing their culture§
—r_ Show them how they can help otifr Indian people; \ |
——._ Help them find out what they are good at and like to do;

—___ Help them understaqd how their career will relate to ﬁow they'l1ve;‘

Give them job skills

16! -What other goals do you think a career education program for students in your
community sHould have? : _ .

%

»>-

////”Hhen should Career Educatiop be presented ? (you can check more than one)
___elementary school; ____Mmiddle or jr high __high school; ___after high school

18.  Would you be willing to serve on a canmittee to help a school or district set
up a Career Education program?

yes; ___no; ___ later,

Would you serve on a Career Education advisory committee? yes; no; later.

5
L 2

Other' comments: Lot

124




'CAREER EDUCATION

Student Questionnaire

Nawme: i ey . Rthnic Group
. . or tribe
School: . e - Grade:

Male: _  Female:_
- 1
We would 1like to build a career education program that will help each of you
to someday get the job you want. We can help you wore if we know vhat information
. . You already have about careers, vhat you want to learn, and how you feel.
.. Your answers to these questions will help us.
* This 1s not a test-- no one will grade your answers. Follow the divectiorns and
at least check or circle the answers you are sure about, even if you don't fill
in the explanations. Do the best you can, and don't worry about being perfect!

Thank you.

L 1 2 R 2 22 2y 1 1 111 31717171711} ---------.-‘-----.--.-.n-.------.-----.-------------'----

1. What school subjects will help you most to

A [English
. earn a living? - B Math

C Social Studies

(Circle the letters) D Science
E Art
F Business or Voc. Ed,
G. Phys. Kd.
H. Other.' .

2. Check the spaces that apply-- provides job .~ you might ~
traini 0 _there ‘
) es | no | Y. lyes { no
College or University o jﬁ
Community or Jr. College |

Businesses or industries

Trade schools

“\. U080 Arw’ “.vy’ .tc' - '

\ . AN

Correspondence courses
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Career Education Questionnaire, P. 2

v~

Chexk the boxes that apply—-

Very Some-~ \ Not

| Much vhat At all
Does your family want you to go : Y
to collo.c? ,
Do you want to go to college? ] \\
Yo your family interested in T
how you are doing at school?

sq.what‘

. Do you think your career will affect
the way you live and where you live?!:

How? - ,

ﬁu:y myuch

oy

L]

1f someone gave you a list of new
jobs that could be available 1in
your area ten years froa now,

how would you use the information?

(Circle the letters that applys

!

Why do most people work? '

Which of these jobs should men or women do? (check men, women, of both)

B I would train for one
C I would open a busine

supply the new people

things they need. o

D tt would depend on vhat
ther

they need the money.
they like the job situation.
they like the kind of work
family members work there ',
they have nothing else to do‘

TmoOw>

-

en | Women ng% l n | Women

Teaching school | Qutdoor work ,
Running a school Indoor work
Community leader Building houses
Preparing food Decorating houses
Selliggfth{g‘! : Doctor -}

Helping people Nurse
Army or police ‘ Research scientist
Growing food or ranchin Animal doctor
Making machinery Driving a bus e
Arts or crafts Caring for kids ‘
Working in an office Repairing things .
Running an offico Laboratory tech. L
‘Other: ! _ - 1

126
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12.

Career Education Questionnaire, p. 3.

10.

11.

13.

14.

as.

-

Check the boxes which apply--

Ie¢ [ e job I want, .

of 4

Maybe Dop't a

LY

My sex will make it hard to get the
,}ob I would like.

would rather work for someons
of the same sex as I am.

My race or culture group will sake
it hayder to get the job I want.

would rather work for someone
of the same race as I am.

Do you know vhat kinds of things you' re
intarasted in and good at?
(Circle one)

A '-octly‘
B some things

C not really

127

143

. How important are the following things in working well in a group? .
_ . nét -
: very somevhpt a little t a
taking individual responsibility _
agcepting autﬁbrity
getting along with other ,
members of a group -
knowing vhat things different ] 1
people think are important -
Do you think that how you feel sbout yourself will A definitely .
make a difference in how you plan your future? B somevhat
1f so, how? C I don't know
- D Not st all
Would you like to learn more about your own ethnic A a lot more
" or cultural background? B some more ,ﬁ
What kinds of things? C 1 know enough
a : L /,D no. I a
Number, in order, the three things that would be A your skills/abilities
most important to you in deciding on a jod B whether you will have
or career: to leave home to get
, ~ the job
C how much the job pays
D how interesting it {is
B working conditions
When you finish school, where would you 1likgq A city
to live? : B small town'®
(Circle: one) € country ¢
Do you want to help your tribo or commmnity? A very much
Bow would you do it? B somevhat .
* C Idon't know how
D not important to me



Career Rducation Questionnaire, p. 4

16. If you had thchaovor to create four new kinds of job in your community,
vhat jobs would you offer gnd why?

17. Would you like to learn more about your co-unity
or ‘tribal .overnn.nt? .
What?

&

18. List as many jobs that are available in the following places as you can
think of (use the back of the page if you need to):

your own local community:

your state:

the rest of the country:

19. ,Chcck those that apply-- E . - yes | not sure

do_you know one or -or¢<1obc that you might like?

do you know what training you voq;d nncd to do 1t?

gqu_you ever met anyone with tbpt_job?

% .
20. ‘Which of the folloving career education sctivities '
have you done in the past -cno-tcr? (Check the ones you have done)
’ group discussions = i |
o read about jobs : -

talked with counselor
field trip to a business
talked about careers while doing -~
another activity

" heard a speaker ___
simulated a job situation
experience in a redl job setting -

°o. ‘ | 128 145
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