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EDUCAT'ON POSITION OR POLICY - - ERIC. Because of space limitations, the items listet should

. _ be vl‘bwed as representative, rather than exhauatlw of liter-

ature meeting those triteria.
MANAGEMENT
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catalogs. Rasources in Education (RIE) And Current Index to'

Journals in Education (CIJE).. N :
fication techniques to control “lnappropnate” behaviors. But there
have also been encouraging results from other, more “lumanistic”

approaches to the discipline problem. - - N
‘Behavior modification technigues are difficult to apply to teen-

*
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ERIC Manqggment ' ' >

“~ . i

ﬂ Canter, Lee. ”Taking Charge of Student Behavior.”
National Elementary Principal, 58, 4 (June 1979), pp.
..33-36,.41. E) 203.097. .

5 1 O  University of O 1979 4 According to Gil and Heller, there are f()ur bdsl( approdchos to
ug(;;; 17;(:;({;" , niversity o \rcgom, dise ipline: .the x*rnﬂ{suw' the authoritarian, the behavioristic, and
N Pﬂg(j — the diagnostic  The permissive, or lalsses-faire approach, assumes

A O0l2 5.7/‘

As nmny educators know the dlsciplinlng of ddolcsu'nls is ofl('n L that students are capable of disciplining themselves, whereas the
more difficult than the discipiining of yodgger children. tor this authoritarian approach assumes the opposite - that student
reason, it seems, few researchers have chasen to focus on the area behavior must be dictated by an external authority or by rigid rufes.
of adolescent discipline. Of the fesearch thaf has been done in this The behaviorist approach, quite popular among educators today,
area) most has concentrated on the use ofr' cldssica) b(*?)aﬂor m'odi- definitely is capable of managing behavior when applied correctly.
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Discipline isa problem in today’s schools, says Canter, because agers because most adolescents are unrespor]swe to such rewards -
“teachers simply were not traingd to deal -with the behavior - "as teacher praise or the promise of good grades. But researchers
problems today’s students present.” One solution is to prdvide have found one powerful motivator for this age group: ““the promise

_ tdachers with-a sound training program in styddent management, . of free time or early release from school.”"In one experiment, for
such as the “Assertive Discipline Program” tha{ Canter’s educa-* example,’completion of classweork earned tokens that were redeem-
tional.consulting firm has developed. ' able. for early release on “Fridays. The class rapidly began to -

Often, teachets are ineffective classroom managers because " complete classwork and earn tdkens, while hisbehavior dropped by
they lack the confidence necessary to “lay down the law uHheir 75 percent. “Thus a drop in misbehavior and a rise in academic per-
classrooms,” parhcularly with problrm students. A host of mis= ~ formance went hand in hand,” states this report.
conceptions allows teachers to bellew that some students are  Critics of this approach, however, believe that behaviorism
unable to behave. Yet Canter states hluntly that “all students can affects only the symptoms of an undetlying social ill; the problem
behave appropriately at school,” dedpite neglectful parents, a bad may in_fact get worse “while the pain is tomporarily alleviated.”
neighborhood, or an educational handicap. The first step, then, What of self-discipline, they ask, and what of the goal of creatlng

“towdrd assertive discipline is “for teachers to develop higher expec- “independent, self-managing adults”? ) - -
tations of their own ability to deal with all students.” ) One alternative approach discussed in this rt'porl is to train

This kind of confidence can be gained by implementing lhe teachers in basic counseling skills, particularly those of effeetive
several dISCIpllning goidelines outlined in this article. First, the . listening and nonverbal cues In one experiment, tegchers trained in
teacher must learn to clearly communicate his or her expe;tatl(ms such techniques increased their copsmunication with problem
to the students regarding exaCtly what is and what is not allGwed. sludenls, and behavior improved significantly X
The teacher must also set up a svsterhatuc discipline plan” so that:*  *  Another interesting study found that discipline problems were
students know exactly what to expect if they misbehave one or *  much less severe in “alternative” high schools. The researchers

~ more times: The key here is the-consistency with which the rules of hypothesized-that the factors responsible were “the smatl size of

* this plan are implemented. At the same time, appropriate behavior the school, treatment of students as young adults, realistic attitudes
should besystematlcall%reward&d with praise, other small rowards’ toward student behavior, and informality, respohsiveness, and
or sending positive notes honi -?\iﬁ" understanding from toarheri.j’

Another important aspect oF# asserflve discipline program is its i S S — A _
coordination with both the principal and the parents. Parents 3 Gil, Doron, and Heller, l‘hilup S. Classroom l)nscl
should be sent a copy of the discipline plan, and the principal and | pline: Toward a Diagnostic Model Integrating

_ teacher ghould decide in advance what will be done with studeots i : Teachers Thoughts and Actions. Occasional Paper
*'sent t@e princlpal’s qffi_ce. - No. 1%t ast Lansing, Mic higar Instftute for Research
- S _— on Teaching, Mic hlg\u State Unlvorslly 1978 15
2 ERIC Clearinghouse on Educational Management, pages F1D 167 514 '

' Classroom Discipline. Research Actiori Brief Number . P A L




) . R t,.._, e ' 2 |

the posslbuity that it m%y\ only be” tredting the, symptoms and rule” oraniilinien "_"for'mat that héorshe mu
ignoring the causos of dlsclﬁllne probleris. v quickh PUERehal. JT; for example, a child is o

A new approach tq discipline, which l]as not yet been well . hmmctqtflﬁl hﬁ squarely, says his or her-
de , is the dlagripstic; model, that the authors explain in thns looks. | hﬁ\ or M In the, eye. If the chlld does. nog.

cian who informjallv and abi tivoly obnms stodont baha'vlof mhlﬂ.“q g

lsmisbehavlns.ondthen T apart,” Ifmcm l, 'S descriphic
.~ abeolistely chilling, ", i} v . :

determmlng the undefl ing.’ ‘ Incentive systems cm Jooﬂ powuful dlutw "

_ cause of the misbehavi I}a ading deficiency, persona); or tk:ularlywhen they incorporate the § arirassing ‘Mﬂm /.

interpersonal probleros, ¢r a‘\mlly problem. Once the teacher hds . such system, a “preferred activity” Mplmned atth“ndof & perlod

rovudes the most appro ate treg g
The emphasis in the '

reasoned out the probaple .cyusejof the behavior, he or she can ! of work. V‘her; students mlsbehave during the’ wotk fetiod; the -
respond-in- an intelligent way; linsfead of blindly® applying authori- ~4nsirue!or <clicks a stopwatch, ralm it above his or her hucf md b

tarian or behaviorist tedhnigues. S, announces to the class tHat the time.for thelr preferred actlvlty is
One advantage of th{s mpdel § that it allows teachers todake 2l being réduced by the mishehaving. student '

, . broader view of disciplite ahd tg begin to be able to help children *
with their personal problems. It dlso gives téachers insight into theit @ lohnwn,‘hmeﬂ PfOCGdeeS far Teachers of the
own mental proWesses, resul't'n in better discip'linary decisions Severely Handscapped to Follow in Controllmg

* e : \ * ) " Serious Behavior Problems within the Classroom. .
) @ -+ “Guide to Sanity/ Saving Discipline " Instructor, 88,4 - Change Episode Two. La Verne, California: La Verne ™~ «
. ¢ (November 1‘4 , pp. 59-6% E] 190 978. w © College, 1977. 78 pages. £D 185 3%.
Several creative solutions th discipline problems are outlined in -~ In 1977, a néy federal law,the “Education of All Handicapped
this excellent, multldutfl‘ored' rticle. Lee Canter, author of Assertive Children Act,” became effective, making the states responsible for
¥ DISLIp/In(' discusses his apprbach to discipline Q\d its one impor- providing free, appropriate education for all handicapped indi- -
tant commandment: " Thoy shdlt not make a demand thou are not\ viduals from ages thiree to twenty-one. The result of this lawis that ~
“prepared to follow throwgh dpon. many autistic and severely handicapped children who were
Frederic Jones also vmplTasm»s assertiveness, in partlcular the « formerly housed in hOSD'tt"lS or k(‘p‘ at h0m€‘~af€‘ now atxvndms
importance ofpropw bodyl#n;,u.\g(- in being assertive. Confronting public schools. , - A
a misbehaving student is like playirg poker, says Jones, with both The main question now facing school administrators, sdys John-
the student and the Wgfructor xising the ante until one folds With son, is this: "What are the acceptable procedqres teachers may use
proper fong of voice, body position, and use of Jones’s famous in controfling severe behavior problems within the confines of a
“steely. glare,” the instructor ¢an always win at this gamie “When - class of severely handicapped children?” To gnswer-this quéstion,
children leam you follow through consistently, that you can’t be the Corona-Norco (Califorma) Unified School District assembled a
* undone, or faked ()ut they will quit testing you : — problem-solving group that included four teachers of handicapped
Another sec tion of this seven- part article discusses how to handle children, a principal, one pérvnt, and lo.hnson, then serving as the:
those students whp are ¢hronic-attention getters. The key is to allow .. - . -
such students to ’show off” in a productive manner For example, . HOWTO ORDER COPIES OF ITEMS REVIEWED
nstead of constantly battling a student’s attonlu()n getting efforts, - * DO NOT ORDER FROM THE, CLMR1NGHOUSE e, t
. which often only adds fuel to tho fire, the instruttor might propose ' UNLESS SO SPECIFIED ) .
to help the student write a funny story to read to the class at some * The numbers below correspond with the numbers of each entry in
defined future time. For every two minufes of this kur\i,uf positive the text and givegmiflening information from the ERIC Document
attention, state the althors, the teacher will save fifteen minutes of Reproduction Service (EDRS) or the publisher. EDRS ordering
disraption: ‘; . e ' instructions follow
.1 Several other contributors - primarily school administgators and 1. NAESP, 1801 N. Moore St., Arlington, VA 22209. ‘400
instructors —discliss thmr schools’ sutcessful approaches to 2. ERICICEM, University of Oregon, Eugene, OR 97403. Free.
- ) 3. Institute for Research on Teaching, College of tducation,
. discipline . e * Michigan State University, 252 Enqkson Hall, East Lanslng, Mi
T T e — 48824. $1°00. .
Jones, Frederic H. "The Gentle Art of Classroom 4. FO. Box 6099, Duluth, MN 55806,
5 Discipline.” thionaltlerr‘ivmary Principal, 58, 4 (June . 5. EDRS. Specify ED 165 396. MF $0.83 PC $6.32.
1()79) pp 26-12 k) 203 096 D\ _— . 6. Same as No. 1. '
- -t - . 7. Ass'n. of Teacher Educators, Suite 1201 1701 K St., NW,

- I()r dec ddes says Jones,, (llsuplmeshas been a bad word in Washington, DC 20006, "$4.00. .
professiohal circles,” largelyghecause to mpst people it connotes 8- U.S. Gov't.Printing Office, Supt. of Documents, Wash!,ngton )
(mly;')_unishment. Fven injgcher lrammg prografs at colleges and ) ) N 2:m10:?il:1710 ‘ ' )
univérsities, classroom mapagement techniques are rarely covered Univ. of Chica36 Press, 5801 Ellis Ave.. Chicago, IL 60637,

«in any depth, the.rationale bejng that teachers will “pick it upon the %2 88
job " lhus fow teachers, (*L('n experienced ones, are properly 11. Box 566, Chula Vnsta CA 92010
" trained in the management of discipline problems : *12. NASSP, 1904 Association Dr., Reston, VA 22091. $4.00
¢ © One solution to this problem is an inservice training program in ERIC Documen} Reproduction Service (EDRS), P O. Box 190,
o classroom management, such as the “Classroom Management Arlington, VA 22210 in (MF) mictofiche (up to 96 pages per fiche) or

(PC) paper copy reproduction. Payment must accompany orders of
less than $10.00. laclude shipping charges as follows. (R

lrdlnln:/l’r()‘mm (CMI 1) that Jones directs. Rather than traiming
1st class: (MF only) 1-3, $0.15, 4-8, $0.28; 9-14, $0.41; 15.18, $0.54;

.\II teachers directly,” CMITP dses a pyramid technique that relies on

& "d(’vvl()wng expertise in a fow teachers and administrators, who then 1921, $0.80; 2 27, $0.93; 2832, $1 06 .
o pass on the knowlodge to their colleagues.” UPS: 3375 MF or B# PC pages, not W exceed $1. 14 aach add-
The most commbn ‘method of student management is limit itional 75 MF off PC pages through 525, $0.31; 526-1500 MF or

! ¢ xceed $3 3387 08 ¢
. setting, or ((mslst'\tly disallowing infractions of basic classroom PC pages not to $ . ]\
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- coordinator of spefial edicatipn. After a literature survey and @~ ' ‘
study of curtent practices withjn the di#tric",,a set .-6f eight types of
o acceptable behavior control. for use by classroom teachers was -
. established, with particular attention paid to the legality of the
v approved techniques. o .8 ‘
For example, “Planned lgnoring,” “Loss of Privileges,” and ,
A “Positive Reinforcement’’ are approved techniques when applied
' acco?ding to the defined procedures.,Certain typés of corporal
= punishment are also allowed, the nfost severe being a spankipg. The
procedures allow a spanking only when there is.an adult witness
and require that the 'details'of the spanking be recorded in writing
for. the building principal and be reported verbally to the parents.
" The approved procedures list is a great benefit for the teachers of
the handicapped classes, reports Johnson, allowing them to easily
explain thg program to parents and get their written approval. At the . :
same time, they know exactly what is and is not allgwed, 'and they . L. <
are confident that'the defined procedures ate fully in line with both ~ The next principle of the Glasser methdd is to “deal with present
. administrative policy and state and federal laws. Inclutled is a behavior.” When students misbehave, askthem what they did, not -
lengthy discussion of the literature on the disciplining of- handi- why they did it, the lattér inviting ““a tangle of finger pointing and °
capped chi]dr(_'n : . . accusations.” 'Also, don’t dwell on past failures: “Reminding

'  Kohut, Sylaster, Jn “Defining Discipline in the Class- Jommy that this is the ninth time this month he has whacked some-
. 7 - \"joom ., Action ir; Teach;rr l‘ducat;'on 12 (Fall-Winf(;} one with a ruler encourages a built-in fatalism, a sense that behavior

: cannot be changed.” . R -

. 978), pp. 111 r, k) 197 172 . : After making the student aware of what he or she has done, get
. Since at least the beginning of this century, the controversy - the student-to make a valué judgment about his or her behavior.
between traditiongl and hymanistic approaches to discipline has - “This may take some doing," Lipman admits, particularly getting
rqu(‘d, with first one viewpoint then the other gathing dominance. In some students to realize the wrongness of their dcttons. Once thisis - -

the early 1900, states Kohut, the "Progressive ‘Education Move- " achieved, though, the teacher can help the student make a plan and .
ment challenged the traditional view of discipline with a more per- a commitment to change that®ehavior Ateall timés, th& adattand-—— ——-
K missive and hamanistic.’self-discipline’ approach ” This viewpoint \ child work together instead of the adult handing down decisions.

was in turn attacked by traditionalists, and™ a back-te-basics “And even when the child fails, the teacher continues to express
- *"approach was eventually restored e confidence that the child can do better next time. ' _ '
-In the 1960s, a new wave of humanis‘m struck, with a resulting Although proponents claim that punishment plays no part in the
deluge of éducational reforms and new approaches to ¢lassroom - Glasser method, certain extreme actions Have “natural conbe-
(‘()nllll_llni("illion. Now the tide seems to be turning again, asdtrad® quences.” The difference, according to Lipman, i$ that “punishment |
tionahists blame declinng SAT scares and increased tutmoil in the is often arbitrary and unexpected, but natural cdnsequences come
schools on the permissiveness ofthe humanistic approach Today’s as no surprise.” ' '
= - classroom le.i(‘.her:s, many of whom were students in the 1960s, are ° *
“understandably confused and frustrated in their search for effective McLemore, William P. "Make Contact Befo;e There |
.y discipline guidelines As a first step toward alleviating this confu- V- @ Is a Discipline Problem * Action in Teacher Educa- . -
. sion, Kohut encourages schaol personnel to define their ideas about . ) tion, 1, 2 (FaIIAWinu\rJ()78j' [,[,“37_4() £y 197 14, 7
' discipline and compare them with their colledgues’ conceptions RN N _ .
- . _ . How can a teacher short-circuit classroom misbehavior before it
N To some educators, discipline 15 synonymous with classroom : ¢

occurs? Onhe promising approach, outlined in this article, is for the
teacher to hold an open house for parents, centered on the theme of
chassroom discipline. ) . “ ’
McLemore recommengs, that teachers first discuss open house
plans with the principal and get his or her approval Next, the

. teacher should explain the open house to the students and their role .

. K management. But (:la.ssuroom management i1s too broad a term, says
Kohut, referring to virtually évery interaction and activity that takes
place,in the classroom Conversely, discipline is notvjust punish-
ment Rather, discipline refers to a two-dimensional system of train-
ing that involwehoth imposition by educators and the develop-
ment of character and self-control by the individual student Once a

, R init Invitations sent to pakents by mail or carried by students should
. schopl’s personnel have agreed on what discipline in the classroom . ,
e Ry have a tear-off portion for the parents’ responses, and parents who
should be, concludes Kohut, they can design® an effective and . {
) . o - . do not reply should be contacted by phone A
consistent schoolwide discipline program. . . ) ,
. The open house itself might include .name tags for parents,
. - v refreshments served by students, and a program of the hour's
. Lipman, Victor.”Mr. Glasser's Gentle Rod Y Prog o
‘ , L 2 tvents. McLemore suggests that a guest speaker be invited—a
American Fducation, 14, 7 (August-September 1978), o . } , .
wo g o o teacher, principal, college professor, or school socidl worker —to
“ pp. 28-31. F) 2007758 ) ) N
— - e e e e give a short tallkkon the nature and importance of the school's disci-
Discipline without punishmentt That's what the proponents of . pline program A question and answer period should follow.
~ William Glasser’s ideas are saying is not only possible but already a The primary advantage of having such agagpen house is that
’r(‘ﬂlity in many schools. Glﬂgﬁ("r, lth(-‘ author of SChO(ﬂS without “students w||| ObS(‘l"V(‘ the teacher soli(‘iling sntal (()opemlion
. . A . ] N
tailure, has taken some old ideass.and o.rgamled them into a and support before a discipline problem occure#Thus, the student .
e e o e st et saresimnan, s polment+preane that f he o sheshould mibuhave e i vy ood
. * > Lilass : » Says LIt , . * probability that the teacher will contact the parents. .
“Students cause problems because they are not Involved with After the open house, parent-teacher conferences should be held ’
. '\ sehool Teachers have Jittle control’because they are not involved to further enhance communication between schbol and home The
with students.”” So the first step is to increase involverment with teacher should listen attentively in these conferences, for in many
*  students l%?"'"ﬂ l’f-‘fSO'li‘L listening to students, and befag their - cases the causes of a student’s mishehavior will be revealed.
Qo friend. . ) : * . .
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\ management.’ Mlsbehawng children art:/asked to keep a record of A &
othet. Likewise, tedchers’ actual behaviors inf the classroom can their ownbehavior. Ifthechlld srecord miatches that of the teacher, - ‘
: range over this same, continuum, but an/individual leachers the child is rewarded. . The resylt of such self-assessment, says '*..'.
|deoldgy mdy or may hot match his or her Behavior. “Usova,. is that childrep become much more aware of their own
"The question addressed in this StUdY A s whether a tecrcher s behaviot and as’a result dsually show g g,feat lmprovement in their <
behavior (as perceived by students) and |deology correlated ‘with behavior. " \ e -
the drama or excitement that elementary'students felt in the c¢lass- N : o . o P .

*

,’\ L]

Joseph W, “Teachbr Pupll-ControI Ideology and

Behavior and Classroom Environmental

. Robustness,” Elementary Schaol /loumal 79, 1
(September 1978), pp. 40-46. E} 19&895 ’

Teachers’ pupll control ideologies can range from the hum"imstlc
or permissive at.one extreme to the custodial orﬂauthorutarlan atthe

room. The drama bf school life, or its “gpvironmental robustnesys”
as the authors call it, was measured with a questionnaire adminis-
tered to the 800 fourth, fifth, and si h graders studied Teac her
behavior on a humanistic-custodial sc,die was.indicated by students
on another questionnaire, while the upul control ideologies of the
seventeen female and fifteen male/teac hers were measured wrlh a
simijar rdllng form-administerell to the teachers. \

The researchers found, contrary to their expectations, -that there

Multhauf, Arleen P.; WI"O\QQI', Donald{ ;and Licata,

Sy , Y
_was astrong qprrglation between the humanism in a teacher’s pupil-

control behavior and the robustnesssthat students felt toward theur
school life The authors speculate that “the leeway that humanistic
teachers geoe studenls often Ieads to disorder and a higher level of
conflict than is fourid ina mdre custodial ¢lassroom,’
higher level of “drama’ in l‘w classroom
In_contrast to teacher behavior, there was no significant correla-

tion between teacher ideology and classroom robustness But when

e data formale and femiilé teachers were separated, it was found
that each group had a significant but opposite correlation For malg
t¢achers, the .more cugtodial their ideology, the more robust

"thus giving a -

expressed if the behévior is intolerable. ..« z .
‘In a_similar approach called "|gnore and Praise “ teachers are o
taught to ngive de5cr|pt|ve prause relatéd to the specific behavior”
andr to avoid giving “general or ambiguous praise.” Disruptions in
class are ignored, while good behavior is rewarded with tickets good
for thirty mimutes of fre¢ time in an attivity rooth,
Another “behaviorist approach is that of ”educatlonal self

Zrmmernla , lim
NASSP Bullin, 6!
") 206 330

()n ( ampus Suspension (bCS] Q; program instituted athemet
{California) Junior High School that keeps suspended student,‘,)m;

l-i_(Sep'tember_WZ")),‘ PP.6367..

sion OCS program keeps students in a learning environment,
state the authors, rather than at home watching television or caus-
ing trouble in the community. And in most districts, the money
s.wed in average daily attendance money by, keeping the students
in school will pay for half or more of the suspension room teacher’s
salary for the year

To set up an OCS program, a s¢hool needs only a classroom, -
some textbooks, “an innovative, sensitive teacher,” and “a consid-
erable amount of administrative support™ Students réferred to the

. program sign a contract stating the work they rmust complete before

Being allowed to return to their normal school routine. On the first

L~

i

(.mrpbrftﬂ('r than rewarding their misdeeds with a home susign-, - — -

day, students are giverrthe Kudor Interest Inventory Yand tests of "
math, English, and reading ¢ omprehension abilities. The Kudor test |
~ altows the teacher ‘to dpen various discussions with the student o
ahout likes and dislikes,” which sometimes have re wlted in needed
changes in students’ classes.
On the second day, students complete two hourseach of reading

. students perceived lhei? school life. For the female teachers, the
opposite held true: a hu namsu( ideology correlated with a robust
¢Jassroom

— | . ‘

1 o

Usova, deorge M. ”R('dm ing Disc |p||n(* Prohlems in
.the tlerientary Schools: Approaches and Sugges-

AT

. ' “""t “ Education, 99, 4 (Summer 1979), i AN9-22 ] . and math and one hour of “values clarification  Students are kept
(R Z(X’_ ”7_ e . ). " the smpynslon room for up te fuvs days, depending on their s

- The best methods Iaf dlsupllne says Usova are ((\ntered on lhe
principle of "praise/the good behavior and ignore the disruptive
behavior.” In the ’,’.ifAID Approach,” for example, Rules define each
classroom activity, Afbroval is given to tho@® children obeying the
rules, children breaking the rules are Ignored, and Disapproval 1s

infraction dnd thelr behavior and performance while in lhe Suspen-
sion room R
The m()sl Important faclor in efsuring proper student behavior in
the suspensl()n room, state the auth()rs is isolation from the rest of
the student body N . ) »,
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