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INTRODUCTION

Project S.P.I.C.E. (Speeial Partnership In Career

Education) was conceived as i means of providing career

awareness and exploration information to junior high aged

educable mentally handicapped students. Six modules have

been developed for the Project S.P.I.C.E. curriculum. These

six modules are designed to meet the following elements of

the National Standard Career Education Module:

1.

8.

Nyl W N

Career Awareness
Educational Awareness
Economic Awareness
Beginning Competency
Decision Making
Employability Skills
Self Awareness

Attitudes and Appreciations

The six modules are entitled:

(¢ SRV P S LT I A

Self Awareness (Standard 7)

Attitudes and Appreciations (Standard 8)
Career/Educational Awareness (Standards 1, 2)
Decision Making/Beginning Competency (Standards 4, 3)
Economic Awareness (Standard 3)

Employability Skills (Standard 6)

Fach module follows the sare forma:t: an overview and an

activities section.

Full Tt Provided by ERIC.
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The overview includes: Module Objective; Student Per~ .
*fnrmahce Objectives; Module Organization; Module Utilization;
Assessing Student Activities.

Following the overview are the activities of the module.
The directions in the overview inform you of any necessary,
additional materials needed for the completion of the module.
Also, estimated time spans are included to help you schedule
activities.

The modules are not intended to be strict rules for
implementing a program, rather they are to Se considered as
éuidelines and suggestions. You should feel free to alter,
add, or excl:de any of the activities included in the modules.

Materials ror the Project $.P.I.C.E. Curriculum include:

1. Original materials designed by Project S.P.I.C.E.

personnel and teachers.

2. Mater.als idapted from The Valuing Approach to

Career Education, 6-8 Series, published by Education

Lchievement Corporation, P. 0. Box 7310, Waco; Texas,
76710.

3. Good Work, Choosing an Occupation, and Personal

Finances, three workbooks from the Emplovability

Skiils Series published by the Florida Department of

Education, Division of Vocational Education, published
by the Center for Career Development Services, Florida
Department of Education, Rnott Building, Tallahassee,

Florida 32304.
ii 6
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4. "Project GROW" - Gaining the Realities of Work through
Caresr Education Activities, Published also by the

_ Center for-Caresr Development.
5. Activities adapted from Career Education Services,

funded by the Offics of Carwer E ‘ucaticm, U. S.
_ Office of Education, prepared by Health Fducation
J Research, Inc., 875 North Michigan Avenue, Suits
1850, Chicago, Illinois, 60611.
6. Commercially produced materials, Eatering The World
of Work, McRnight Publishing Company, Bloemington,
Illineis, 61701; Don't Get Fired.: 13 Ways To Hold

Your Job and Janus Job Planmer, Janus Book Publisher.
3541 Investment Blvd., Suite 5, Eayward, Califormia,
§4545; People of the Forest: A Study in Human Valuas
published by the Society for Visual Education, Inec.,
1345 Diversey Parkway, Chicago, Illinois, 60614;
P.I.E.S. (Plcture Interest Exploration Survey) pub-

lished by Education Achievement Corporaticn, P. O.
Box 7310, Waco, Texas, 76710; Carxeer Insight and
Self Awareness Games, published by Houghton Mifflin

Company, Boston, Massachusetts; Real World, a2 news-
paper published by King Features S;ndicate, Ine.,
235 East 45th Street, New York, New York, 10017.
The carser awareness and exploration program you estab-
lish for your stucdents must meet their needs, just as Project
S.P.I.C.E. met the needs of ocur students. Remember, Prcject

S.P.I.C.E. is not a curriculum t~ be introduced in place of

{44 7
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an existing program but should be viewed as a method for
infusing career awareness and exploration activities into

the on-going curriculum.
Welcome to Project S.P.I.C.E. We hope you find it as

exciting and successful as we have. -

iv
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. - OVERVIEW

MODULE OBJECTIVE ' -

The student will become aware that a job well done is
rewarded by self satisfaction as well as by recognition

from others. ‘

o

STUDENT PERFORMANCE OBJECTIVE - .
The student will: J

1. Develop positive attitudes toward students
with learning problems.
2. Dmprove attitudes toward working with

varying groups of persons.

MODULE ORGANIZATION

In the course of this module, students become aware of
the importance éf learning to communicate with others in
- order to foster good working relaticnships at school and on
~the job. Students will also become aware of their rights
and the rights of others, and learm to value themselves and
others §9r their positive characteristics and abili:ies.
Students are encouraged to practice skills of relating
to others outside the school setting. By discussing concepts
with commumity consultants, parents and peers and cobserving
positive velaticnships at home, school and in the job setting,
students can become aware of personal rights and responsibil-

ities.

-
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| This module is comprised of two units and includes three
learning activity sheects: ‘
Unit I: Students study their strengths and geagnesses
and learn effective methods to overcome their
handicaps. The students will also learn to
identify school and job situations-in which
students with learning problems can work"
successtully. Role simulation, peer facili-
~ tation and small group tasks will enable

students to work together to increase their
appreciation for the unique capabilities of
others.

Unit II: Students will idertify stereotypes and examine
their validity. Rights and responsibilities,
as they affect the individual and society,
will be emphésizéd to develop understanding of
the importance of the student's role as a con-
tributing member in the home, school and com-
munity.

The following additional activities and materials are
needed to implemenﬁ this module:
Unit I: Social Studies/Language Arts, Activity Three:
Situations for role simulation.
Social Studies/Language Arts, Activity Four:
3" x 5" index cards containing conflict

situations for students to discuss.

A1
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C
Social Studies/Language Arts, Aétivtt§ Six:
3" x 5" index cards listing positive person-
aliry traits. ,
Social Studies/L#nguage Arts, Activity 10:
_ Ability and Disaﬁility Chart (see page 10).
‘Unit II: Social Studies/Language Arts, Activity One:
| Newspaper, tape, string and scissors.
Social Studies/Language Arts, Activity Fou;:
3" x 5" index cards o. bingo cards. |

Social Studies, Language Arts, Activity Eight:

Situatiors for role simulation.

ASSESSING STUDENT ACHIEVEMENT

. Student achievement can be assessed in two ways: A. by
evaluating ﬁhe qualitv of each student's participation in the -
module and B. by administering‘the test atrthe end of this
module.

A. Students participate in a variety of learning
activities which are intended to help students
achieve the objectives. Performance crite;ia can
be established to evaluate student athievement
based on participation in the learning activities.

B. Non-handicapped students can be given the Attitudes

Toward Students With Learning Froblems instrument

which requires them to rate their attitudes con- *

cerning given statements.

X .1y
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Bogﬁ handicepped and non-h'andicapped student
achievemanﬁ can be evaluated with the Working
with Othefé Iﬁgérumant. This test will hgve to

be read.to the educably mentally handicapped |
students. See pages 24 and 25 for copies |

of the two instruments mentioned above. ‘3

-~ ~
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LEARNING ACTIVITIES
Unic I
Be A Friend

Student Performance Objective:

The student will devalop a positive attitude toward students
with learning problems.

SubjecttArea(s) - Social Studies/Language Arts

Activity One - Peer Facilitation

Handi capped and non~handicapped students can be paired
for a wide variety of learning experiences both in the class-
~room and during on-site visits,
Example: A student who is having difficulty solving
a long division problem or an interest survey
- may be paired with ancther who has an exper-
tise in that area. Teachers of both students
can decide on the frequency and duration of
the sessions based on the students' needs.

Activity Two - Want Ad

The purpose of this activity is to get students acquainted
and create a relaxed atmosphere. This should be done with no
more than 12 students.

1) Have each student pick & partner or randomly assign

partners.

2) Each partner interviews the other and then writes a
Want Ad for thdt person including infornmation such as:
likes to sing, enjoys sewing, prefers working outside,
tikes to read, has had experience T

" 3) Each student makes & name tag. -

4) The pair join with another pair forming a four member
group and introduce themselves by showing their want
ads.

5) After 5 minutas the four members join another group
of four members and introduce themselves.

©
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Activi:yhThree'— Happiness Is.

‘Participation in the role simulation activity will increase
student awareness of verbal and nonverbal responses which
create positive and negative feelings.

1) Have students brainstorm about statements that can be
used to make someone feel happy. Example: '"You really
did a goocd job on that art project.'” Ask them to give
examples of statements that would make someone umhappy.
Example: "That was a dumb idea."

2) Form students into triads.

a) Assign one student to be & speaker. The speaker's
job is to express thought.

b) Another should be a clarifier. The clarifier's
job 1is to listen carefully and reflect the
thoughts and feelings of the speaker.

¢) The third student is the observer who comments
on what happens during the exchange.

3) Give a list of situations to the speaker, such as the

following

a) "What I have always wanted to do is L
b) "I am unhappy when I must A
c) "I really get excited about b

Have the students change roles every T-5 minutes.

Follow up:
1) What feelings and attitudes were expressed in your
group?

2) How did ''put down'" or "pick up” statements influence
the experience?

3) How can we become more aware of the feelings expressed
through our words and actions?

4) How can we become more aware of the effects our words
and actions have on others?

Activity Four - What Would You Do?

Students will study situation cards and discuss positive
methods of responding.

1) Prepare a number of 3" x 5" index cards on which
unfinished situations have been written.

2) Discuss the variety of responses that can be made
in -a given situation; i.e., relating information,
asking questions, expressing feelings, giving
opinions, making judgements, etec. -

3) Divide students into groups cf two or three, each
one taking a situation card.

4) Have students read individual cards to the group and
have groups members tell how they would respond to
the situation. Continue until all students have
read their cards and all situations have been discussed.

o 1 ‘j
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5) Have all students meet together to discuss the situation
cards of special interest.
Example: Some of Ann's classmates have been teasing her
because she failed the seventh grade. She finally breaks
down and cr’es, "I hate school and everyone here!"
a) What is Ann feeling?
b) How would you respond to her?
¢) What do you think could be done to make her happier?

Activity Five - Nobody's Perfect

Class discussions will assist students in identifying
situations which can be handicaps or advantages depending upon
how they are viewed. By focusing on strengths instead of handi-
caps the students will develop positive attitudes toward them-
selves and others. .

Introduce this activity by asking the students to recall
what they have learmed about themselves. Point out that no
one is perfect and everyone has a weakness or handicap that
sometimes keeps them from doing what they'd like to do.
Emphasize that handicaps can be overcome if the students learn
to maximize their strengths or abilities. What is viewed as
a handicap by one person can be viewed as an advantage by
another. Have the students consider the following situationms.
For each one discuss how it could be a handicap and how it
could be an advantage.

1) Being 66 years old.

2) Being 4 feet tall.

3) Being 15 years old.

4) Being a girl.

5) Being a boy.

6) Not being able to speak English but being able to speak

French.

7) Having 7 children in your family.

8) Being retained a year in school.

Have the students continue adding to the list.

Conclude by having students discuss methods for developing
positive characteristics in themselves and others.

Activity Six - I See You Smiling

This card game develops positive attitudes among students
by encouraging them to give and accept compliments.

/ A deck of cards can be made from construction paper or
cardboard squares approximately 3" x 3. On each card write
a positive personality trait like the ones listed on the next

page:
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happy generous nonedk -

hardworking patient dependable
friendly "energetic

kind interesting

‘neat -~ humorous

The students cen make their own list and help prepare
the deck. Be sure each deck contains enough cards to give
each student at least five.

In groups of four or five deal the cards until they are
gone. Inctruct each student to take s turn giving another
student in the group a card. The card the student selects
must list a personality trait of the recipient and the
student giving the card must state a reason or example for
that belief. Continue until the cards are gone. Students
express their reactions to the responses given by their
classmates.

Activity Seven - There's A Job For Evefﬁone

Students will read the case studies and decide on
appropriate occupations based on the information given.

Introduce the activity by reviewing the concept of
developing abilities to overcome handicaps. The students
should be aware that there are many occupations that are
attainable by handicapped persons and that everyone faces
handicaps that interfere with goals at some point in their
lives. Present the students with the activity sheet, "There's
A Job For Everyone' (see pages AAl-3).

Refer the students to the Occupational Outloock Handboolk
for further information concerning jJob descriptions ana
requirements.

Activity Eight - Overcoming Handicaps

Review pages 122-126 in Entering The World of Work, by
Grady Kimbrell and Ben S. Vineyard, published by McRnight
Publishing Co., Bloomington, Ill. 1978.

These pages deal with identifying and overcoming handi-
caps and include true stories of farous handicapped persons
such as Franklin Roosevelt and Felen Keller.

Activity Nine - Overcoming Prejudice

Statements which contain elements of prejudice and bias
will be rewritten so that the negative elements are eliminated.

-8~




Introduce the activity with the following statements:

1. All men axre not created equal and every one has
strengths and weaknesses which combine to make
each individual wnique. :

2. Physical differences and differences of opinions
or beliefs do not have to interfere with inter-
personal relationships if people learn to be
accepting of others. -

3. Though we may not agree entirely with another
persen's beliefs, each person we come in contact
with can add to our knowledge and experience 1if
we have open minds.

Write the following statements on the board:
1. All able bodied men should work.
2, All persons between the ages of 21 and 65 should work.
3. All persons shculd be forced to retire at 65,
4, All married men should work. ’
5. Women should not be allowed to work until all men
have a job.
6. Welfare should not be abolished unless all people
on welfare get a job.
7. No one born in another country should be allowed to
work until all native born Americans have a job. .
8. No person with long hair should be allowed to work.
9. Handicapped people should not be allowed to work
until all able bodied people have a job.
0. There are very few jobs that handicapped people can do.
1. Women should not be allowed to work if they become
pregnant.

10.
1

Survey the students to see how many agree with each of
these statements. Have them consider the following questions:
a) Why is it important to allow others to disagree with
our opinions? '
b) How can people who are different from us add to our
knowledge and experience?

Assign the task of revising the above statements to eliminate

bias and prejudice. Have the students share and discuss their
revised statements.

Activity Ten - Abilities and Disabilities

The following activity 1s designed to help students become
- aware of their unique abilities and disabilities and how these
can affect career choices.

Make a ditto of the following chart so that each student
has a copy. The chart can be altered to fit specific student
needs.

boa
N?
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Ability Disability

Hands

Muscles

Feet
Mouth

Eves

Brain

Voice

Ears

Pair the students and assign one to be an interviewer and
thhe other to be a respondent. The interviewer asks the follow-
ing questions about each of the items on the chart.

"What do you really do well with your (hands, feet, etc.)?"
The interviewer writes the responses on the chart.

The interviewer should begin filling in the disability
colum with answers to the question, 'What do you have diffi-
culty doing with your (hands, feet, etc.)?'" These responses
should be written in the disability category.

Students should switch roles and repeat the process as
outlined above. Have the students discuss their charts to
compare varying opinions as to what constitutes an ability
or disability.

Ask the students to list'at least 5 occupations for their
partner to consider based on the information listed on the
partner's checklist. Allow time for the students to discuss
the occupational choices listed.



Unit II
It Takes All Kinds To Make The World

Student Performance Objective:

Students will improve their attitudes toward working with
varying groups of persons.

Suviect Area(s) - Social Studies/Language Arts

Activity One - Lend a Hand, Make a Friend

This task will provide the students with the opportunity
to practice thinking and working with a group. “

The students will realize the importance of every one's
contribution, including their own, and the necessity for
plans, organization, leadership, delegating autho~ity, devel-
oping tolerance and shearing duties in order to work effectively
as a team.

1. Explain that the students will be working in groups
of three or four to build a tower that will be judged
on height, strength and appearance. The tower must
stand alone and cannot be suspended from the ceiling.
Randomly assign students to groups of three or four.
Give each group a supply of newspaper, tape, string
and scissors. Set e time limit appropriate for your
students.

3. Solicit the aid of three objective judges who will
rate each tower on the basis of the fo%lcwing gcore
card:

g%

SCORE CARD Total possible
points = 100

Beauty (up to 25 pts.)
Strength (up to 25 pts.)
Height (up to 25 pts.)
Judges Favorite (25 pts.)
TOTAL

4. Lead a class discussion of the following questions:
Was this task easy or difficult?
Did you enjoy ic? Why or why not?
What did you learn about yourself from completing
the task.
What are some important factors involved in working
as a group to complete a task? What skills and
attitudes are necessary?
Can you think of any joo in which people work
completely on their own?

Q
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Activity Two - Amnesia

This game will increase self awareness, give information
concerning how students are perceived by others and develop
positive attitudes among the group.

To participate in this game the students should be
familiar with each other. Introduce the activity by emphasizing
the importance of makin% only positive.or constructive comments
when describing their classmates. , 4'.
Each student will take a turn pretending to have amnesia
and will ask questions of the other- students.
Example: What's my favorite school subject?
What ability do I have?
Am I quiet or talkative in class?
Do I like to be alone or with a group?
Conclude the activity by discussing what they learned about
themselves and others and encourage them to share their feelings
concerning the activity.

Activity Three -~ The Nicest Thing Ever Book

Students can work on this activity indi vidually, in small
grouns or as a class project.

Have the students write ""The Nicest Thing Ever Book" by
writing and illustrating an experience they have had in each
of the categories below:

The Nicest Thing I Ever Did For Anyone: Ask them to
explain what they did, why they chose that activity,
how the activity made them and the other person feel.

2. The Micest Thing Anyone Ever Did For Me: Ask them
to describe the activity, tell why they think the
person did something nice for them and what effect
it had on their life and the other person's life.

3. The Nicest Thing I Ever Did For Myself: Ask them to
describe the experience, tell about their feelings,
describe what effect the experience had on themselves
and others.

Combine the pages into a book compiled by the entire class

or allow the students to make individual books.

Encourage the students to share their boocks and discuss
their feelings as a group. See whether they can come to any
conclusions regarding the feelings, activities and motivations
expressed.

-124,
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Activity.Foux - Working With Others Game

The students will define terms which relate to positive
and negative interaction with others. They will receive points
for each word they can correctly define. The words can be
written on index cards, bingo cards or read aloud by the teacher
or students. As students hear the word they will be asked to
define it and will receive the allotted points if the definition
is correct. If the studert is incorrect, the next student will
attempt to define the word. This can be done in small or large
groups or as an individualized activity.

The fcllowing words ca;\gé used for the game:

adapt - 2 points practical joke - 1 point
argument - 1 point cooperate - 2 points
compromise - 2 points dependable - 2 points
emotions -~ 2 points . responsible -~ 2 points
gossip - 1 point respect - 2 points

self respect - 2 points sarcastic - 1 point:
sympathy - 2 points ~ loyalty - 2 points
stable -~ 2 points rudeness - 1 point
understanding - 2 points tolerance - 2 points

Activity Five - Fact or Fiction?

Students will gain experience in recognizing individual
differences and develoning tolerance toward others through
participation in this activity. Have the students define the
term stereotype using their dictionaries. Discuss incidents
in the students' lives which are examples of stereotyping.
Have the students brainstorm a list of stereotypes to be
written on the chalkboard. Analyze and discuss the list to
determine whether the stereotypes are factual or fictitious.
Encourage the students to think in terms of the umique charac-
teristics every one has instead of generalizing personality
traits, ideals or behaviors to entire groups of people.
Answer the following question in relation to their list of
stereotypes: Do all people of that race (age, sex, handicap,
nationality, religion, or whatever group the stereotype refers
to) share the same
Values?

Interests?
Aptitudes?
Ideals?
Behaviors?
Life Styles?
Career Choices?

~S MWW

When the students have reached a conclusion about the
legitimacy of stereotypes, discuss the affects of stereotypes
on themselves and others.

Discuss common job related stereotypes. List them on the
-13-
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chalkboard and have the students determine whether the
stereotype is based on fact or fiction. Refer the students
to the Occupational Outlook Handbook for accurate information
concerning job descriptions and requirements.

Activity Six - Traits, Habits and Career Decisions

Contained in: The Valuing Approach to Career Educafion,
6-8 Series, Set Three, .earning Sequence A, Lesson 9, page /5.

This activity provides further insight into the fallacies
of stereotyping people according to their occupation. It
involves a valuing game in which students must decide whether
they agree or disagree with stereotypical statements such as:

1. Auto Mechanics cheat the public

2. Plunbers are dirty

3. Cooks are fat

Follow-up questions are included in the facilitator's
guide for discussion after the game.

Activity Seven - Who Does This Job?

The Valuing Approach to Career Education, 6-8 series,
Set 3, Learning Sequence A, Lesson Il page 83.

In this exercise students investigate several occupations
that are subject to stereotypes and in doing so become aware
that people should not be stereotyped according to occupa-
tional roles.

The activity involves written student responses to des-
criptive statements read by the teacher.
Examples: 1. A person going door to door y
2. A well-dressed person behind a desk
3. A person with a shovel
After each statement is read the students write about
the following:
1. Does the phrate refer to man or woman?
2. What is the person's occupation?
3. Whether or not you can visualize the person
in another occupation. If so, name the
other occupation.

Have the students discuss their reactions to the statements.
The facilitator's guide contains questions to help the students
reflect on the activity.




Activity Eight - What's Your Role?

Through role simulation students will increasse their
sensitivity to other people.

Introduce the concept of the various rcles we perform as
we interact with different people in various situations.
Point out that the student may be required to alter beKavior
in order to be successful at home, at school and at work.

Discuss the importance of wverbal and non-verbsl forms
of commmicaticn in relaying impressions to others. Explain
that students are often unaware of the impressians they arve
communicating to others and that today they will be studying
how impressions are created in various situations.

Ask the students to cite examples of problems that may
arise because of belonging to many groups, each of which
may require different behavior patterns, Family, school
and neighborhood groups may expect them to perform differ-
ent roles and the students must be prepared to meet those
role challenges. Assign or allow each student to choose a
role in one of the following types of interaction:

a. Teacher - Student

b. Parent - Child

c. Employer - Employee

d. Older sibling - Younger sibling

e. Friend - Friend

o Give each pair of students a situation to portray.

Example: Younger sibling accidently breaks older

sibling's record album.

The pailr interacts positively or negatively as the rest
of the students watch and analyze the verhal and non-verbal
communication. After the simulation is finished, have the
audience discuss the following:

1. Was the Iinteraction positive or negative?

What feelings were being communicated?

What non-verbal communication did you see?

What was communicated through the tone or volume
of the voice and the vocabulary used?

Could the partners have made the interaction
more positive. If so, how?

Did the role simulation remind you of a
situation vou have experienced?

o n S Lbo

JActivity Nine -~ The Bill of Rights

: The students will recognize their rights and the rights
of others in this activity.

Provide the students with background information concerning

~15- ;)Y
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the Bill of Rights. List on the challkboard and. discuss
the articles dealing with personal rights and freedoms.
After the students have studied their legel rights, have
them discuss and list the rights they feel are important
at home, school and at work., Present situations which
will initiate thought and debate concerning rights. The
students may want to chonse a situation and discuss it
in small groups, write a skit or form panels. for debate.

- A courtroom situation could also be siftmulated with students

taking the roles of judge, prosecution or defense attormey,

. witness, jury member, court reporter, and bailiff. Be

sure to discuss the rights involved at the conclusion of
these activities and refer theistudents to their lists of

. rights and freedoms written on theg board.

S
,‘.

Activity Ten - People of The Forest: A Study of Human Values

Society For Visual Education, Inc., 1345 Diversey Parkway,
Chicago, IL, 60614, A Business Corporation. '

A wide variety of audio-visual materials are included in
this kit which helps students understand factors that operate

" in all societies. It represents an action-oriented approach

to social studies concepts and personal values which increases
self-awareness and understanding of others.

The forest people are an imaginary tribe who lived 10,000
years ago. The students are encouraged to participate in the
formation and operation of the tribe through identifying basic
needs, making trital decisions, solving conflicts, defining
rules, inventing myths, legends and customs and establishing
a division of labor. Sound filmstrips, open-ended stories
for role simulation, survival and decision games, activity
cards and art projects are contained with the module.

The Classroom Management Guide contains detailed information
concerning order of presentation, teaching approaches, classroom
organization and evaluation of module activities.

Activity Eleven - Don't Get Fired!: 13 Ways to Hold Your Job

Published by Janus Book Publishers, 3541 Investment Blvd.,
Suite 5, Hayward, CA 94545,

This workbook contains a number of units dealing with
developing positive attitudes at home and on the job, Simu-
lated situations involving youmg people on the job are used
to introduce activities dealing with responsibility, pride,
honesty, getting along with others, accepting criticism, and
coping with depression. :

16~ .
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Unit II.
It Takes ‘41l Kinds To Make A‘'World s

- " Subject Area(s) - Math

‘Activity One - Let's Plan A Par:y .
J

Students will work toward a grcup poal to develop an,
understanding of interdependence.

Divide the students into four groups with each group
containing merbers with varying mathematical ability.
Explain that many things can be accomplished only by the
ccmbined efforts of several people and that the final out-
come will depend upon each person doing their part of the
total task. To demonstrate this idea,.each group of four
‘students will be responsible for submitting an expense
account for a class party. ~Students will be responsible
for figuring the cost of thelr phase of the party.
Encourage a**ﬁrﬂts to use their imaginations and to

include th ‘owing items:
“ Food and beverage <
Plates, napkins, cups, utensils
Entertainment -~ »
Invitations/Advertising ~. ‘
Decorations N

Remind the students that the theme and menu for the
party must be a group decision and that the success of the
party depends on students working independently. At the
end of three to five days reassemble the groups to compile
an itemired expense accownt.

Suggested activities for each group member: Student A
will determine the ingredients needed to prepare the food
on the group's menu or decide how much food must be pur-
chased. This may involve converting a recipe for 6 serv-
ings to one sufficient for the class and totaling the

' cost of the ingredients, or deciding how meny servings
are contained per package and figuring the total cost to
serve the class.

- Student B may need to find out how many feet of crepe
paper will be needed for decorations and convert these
measurements to the number of packages needed, price per
packgge and total cost. 5

Student C may decide what games will be played and
determiné appropriate prizes. Spending limits should be
determined for each prize, price ccmparisons made at several
stores and total cost figured

n <
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‘Student D may decide on the type and amount of paper goods
- needed and convert thessz figures to the number of packages to
purchase. Spending limits shiuld be determired, prices compared
at several stores and total cost figured. '

When the gr§ups'reconvene, members must have their tasks
completed so that th? group account can be compiled.

* ] - -

Activity Two Z Career Polls }

, This activié},wilf,give the students an opportunity to
learn about othexs through conducting career-oriented polls
‘ *ané;gvaluating;"e results, -

Introduce the activity by asking the studencs how many
times they have-heard statements like, "Four out of five |
“ dentists recommend... .", or "Nearly one-half of the nation
- is expected to watch the game between the Cardimals and the
- * Dodgersy'. .'", or "Only 2%

percent of the voting public
endorsed" Senater Novote. . .'". . Explain ;ﬁat these figures
S were determined by taking polls or surveys of a certd

' .group of people. In the first example a toothpaste company
might poll a number of dentists abecut the company's product,
tead the results and announce their figures in a radio or
television advertisement.

Téll the students they will have a chance to write a
poll, administer it, and evaluate the, results,

1. Begin by having your class decideton a subject for
— a career-oriented poll.
Example: a) What do people like or dislike about
their careers. i .
b) How and when are career decisions made?
¢) What is the relationship between
‘ education, training, experience and
salary? :

When students are being polled the following questions
might be explored: ,
a) What careers are you considering?
b) Who and what influences yocur career choice?
c) What are student attitudes toward work?

\ 2. The students should decide on a target population.
* Be sure they select & target population suitable
A to the subject of the poll.

3. Divide the target population into three or four groups.
For example, if students in the school are the target

opulation, groups could be formed around grades (7, 8,

g;-le) and students could be polled in homerooms with -
the consent of the school administration and faculty.

Q _ T 18- =N
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On & wuch smaller scale the students may want to
se%icg one or two ¢lasses in their school to be
polled.

Assist the students in writing a questionmnaire.
Be sure the questions give the target population
a chance to give honest and accurate responses.
Tell the students not to include questions which
require a yes/no or either/or choice. The sample
questions below allow for a degree of latitude in
the ‘answers:

1. If I had a job to do, I would rather
a) work alone
b) work with another person
¢) work as a part of a large (three or more
person) team :
d) undecided

2. 1T enjoy
a) doing things alone outdoors
b) doing things alone indoors
¢) doing things outdoors with others
d) doing things indoors with others

The questionnaire should contain at least 10 questions
but not more than 20.

Divide the class into three or four §roups and assign
each group a sub-section of the population as decided
in step number 3. Aid the students in working out a
plan for administering the poll.

Each group will be responsible for evaluating the
results of their part of the poll. To do this the
students should use the following procedure:

A. Record the results of the entire sub-section by
tallying the number of responses to . ich question.
Example: ‘ |
Question 1: If I had a job to do I would

| a) work alone Ll '
b) work with another person I'l TN 111
¢) work as a large team T™NI 1
d) undecided 1

One student could read the answers and another could

recotrd it on the tally sheet. Have the studencs total

the responses for each answer category and figure per-

centages. ,

Example: Thirteen (13) of twenty-five (25) or 52 per-

cent of the students polled stated that they
would rather work with another person. -

-19- Do
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B. Take every tenth questionnaire and evaluate
them as described above. Explain to the
students that this is a random sample and
have them locate the word random in the
dictionary. |

6. Each of the groups should share their findings and
record them on a poster or chalkboard. Conduct a
classroom discussion about the differences in
responses they encountered and possible explanations
for the differences.

Ask the students to look for patterns or inconsistencies
in their findings. See if they can come to any conclu-
sions about the sattitudes, values, interests, goals,
abilities, lifestyles and career choices of the target
population.

. Conclude this activity with a discuésion of the
validity of judging others or drawing conclusions
from polls.

Sample questions:

A. Do you think the results of your poll are valid?

B. What mistake did you make or could you have made
which would affect your poll?

C. Would you base your opinion on the results of

. a poll?

D. Do you think people respond honestly when being

polled?

Activity Three - What Would You Do?

Math and interpersonal skills are strengthened through
participation in this activity.

The students will study simulated problem situations which
often occur in adult life. In order to solve the problem the
students will first complete the necessary mathematical compu-
tations and then participate in a role simulation activity
dealing with a problem in relating to others.

Pass out the student activity sheets @ee page AA-4).

1. Activity #1 instructs students to compute the total
cost and monthly payments of a new car. Have all the
students work the problem and ask a student volumteer
to do the computation on the chalkboard. (Answers:
$3955.92 and $164.83). When the students have reached
agreement concerning the answer to the problem, ask
two students to portray a situation in which one
student plays the role of the car seller and the
other the role of the car buyer. The situation is as

follows: 20
- - 8/")
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The buyer has come to pick up the car and has dis-
covered in the paperwork that there is an overcharge
of $100.00. After the two students have role played
the situation, have members of the class comment on
the interpersonal skills demonstrated and tell how
they would have handled the situation.

2. Activity #2 directs students to use the data provided

" to balance a checkbook. Have each student solve the
problem on their own and share their answers with the
class. (Answer $291.04). Ask two -students to portray
a situation in which one student is a clerk in the
accounting department of a bank and the other is a
bank customer who has found that the bank has made a
$50.00 error. The error is in the customer's favor.
After the students have role played the situation,
have members of the class discuss the interpersonal
skills demonstrated and describe how they would have
reacted in a similar situation.

3. Activity #3 instructs the students to develop a time
schedule for themselves in order to catch a plane.
(Answer 2:30 p.m.) Have two students portray a situ-
ation in which both students are driving their cars
to the airport, one to meet a plane and the other to
catch a plane. The two are involved in a minor traf-
fic accident. Have the class members comment on the
interpersonal skills demonstrated and have them try
to imagine how they would have handled the situation.

4. Conduct a brainstorming session where the students
list situations where they have experienced or
observed the effects of positive or negative interper-
sonal skills.

-21-
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Unit II
It Takes All Kinds To Make A World

Subject Area(s) - Science

Activity One - Operation Survival

Students will practice knowledge of space science in a
role simulation inwvolving group consensus and decision making.

This activity is designed to be used after a unit on
space science. Some knowledge of atmosphere, %ravity. con-
ditions on the moon, and life support systems is required.

1. Divide the class into groups of four students.
Each group represents a cruw on a United States
space ship whose destination is the moon. Within
each group of four, assign or allow students to
select one of the following suggested roles:

a. Captain: Senior member of the crew; makes final
decisions; works as moderator during discussions;
astronaut for 10 years; has never actually landed
on the moon but piloted the mother ship while
crew members landed on the surface; prior train-
ing as U. S. Air Force fighter pilot.

b. Co-Captain: Makin% a second trip to the moon as
co-captain; first flight ended in & mishap which
prevented landing on the moon; prior training
as U. S. Navy test pilot.

¢. Crew Member A: Making first moon flight; just
completed astronaut training; prior training
as U, S. Army doctor and &s & civilian doctor.

d. Crew Member B: Making a second moon flight;
first flight with co-captain ended in mishap;
prior training as a geologist with U, S. Depart-
ment of Natural Resources.

These roles may be dittoed and given to the students
or written on the chalkboard for easy reference.
The students may want to develop their own roles
based on occupational interests.

2. Have the students research the occupations they chose
for the simulation., Films, consultants and the Occu- ,
ational Outlook Handbook can be used for reference. °
o add authenticity to this activity and provide aid

=292~
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for non-readers,supply moon mags for students and have

" them mark an imaginary crash site or planned larding
site. The students may devise travel routes by identi-
fying craters and other aspects of the moon's terrain.
Fncourage the students to set up a space center with
model rockets, pictures, news articles, rock samples,
art projects and reference books.

3. Give each student a copy of the "Operation Survival”
activity sheet. (See page AA-5) Explain the
task and help the students define any unfamiliar terms.
Instruct students to work independently om the task at
first and then discuss their answers as a group.
Explain that they must reach a group decision which
they will submit to the N.A.S.A. Space Center on Earth.
Students may need to research some of the items on the
gogk sheet so this activity may be extended cver 2 or

ays.

4, Each "crew'" presents their 1list of items and gives
reasons for their choices. Pool the choices of each
of the four groups and allow the class to make a final
decision on the ten most essential items.

5. Ask the students to consider how the career roles they
portrayed affected the choices they made. For example,
did the doctor want to take the first aid kit and
pulse monitor? Did the geologist consider the shovels
and sample buckets necessary?

6. Have the students study the physical and mental
characteristics, education, training and work
experience required to be an astronaut. Assist
the students in identifying occupations in the
space field which are possible career choices.

For further information about space-related careers
contact:
The National Aeronautics and Space Administration
306 Maryland Avenue, S.W.
Washington, D.C. 20548

-23-
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ATTITUDES ABOUT LEARNING PROBLEMS

Please indicate whethar you agree or disagree with the
following statement. Circle the number of your answer.

Educable mentally handicapped students with learning problems,
/ s

ra e g iF :5
fE8) &) &1 2] #
/ f;:' g/ /&[4
1) are basically like other kids 1 2 3 & 5
2) can't do academic work 1 2 3 4 5
3) are sometimes fum to be with 1 2 3 & ! 5
4) learn things slowly 1 2 3 4 S
. J
5) arem't able to contribute tn a
group discussion 1 2 3 & 5
6) are likely to be dangerous |
to be around , 1 2 3 4 5 |
7) need more help in learning .
things 1 2 3 4 5
8) will be able to get a job
when they graduate 1 2 3 & 50
¥ ’ |
9) * dress differently than ‘
most kids 1 | 2 3 4 X 5
10) sre able to relate to Z
people in the commmity 1 2 3 & 5 g
11) know more than I do 1| 2| 3¢ 41 5 ’
i i
12) generally smell bad 1 2 3 A
13) are umable to communicate | | !
with acdults 1 2 1 3 4 | 5 |
t
|
FZ; can make good friends 1 2 \ 31 4 \ 5 i

EKC | . . 24~ 3..‘
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If you were working on a group project, how would you feel about

WORKING WITH OTHERS

having people listed below in your group?

2
~*
N
~ z
5 §
< )
3 > A
o - 2 o
Please circle the number 3 R bt oy
' I o v
g & 7
1) 2%erson from the cemmunity 1 2 3 4 5
2) Student from another school 1 2 3 4 S
3) Student from another class 1 2 3 4 5
4) Student of the opposite sex 1 2 3 4 5
5) 3tudent of your sex 1 2 3 I 5
€) Student with learning problems ,
(Z4uczble ilentally Handlcapped) L 2 2 4 5 |
7) Student 2f your racs 1 2 3 4 5
8) Student of ancther ace A 2 3 4 S
3) Student of your religicn 1 2 3 4 5
!
16) 3tuéent of znother religlon 1 2 3 | 4 R
|
s |
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Unit I
Social Studies/Language Arts
Activity Seven

"There's A Job For Everyone' Worksheet

Read the cases below and see whether you can list some
occupations the person would not be able to do and some that
could be learmed.

Roberto is well liked by everyone. He tries very hard in
school but he has a lot of trouble with reading, writing and
arithmetic. Roberto is sixteen and has a driver's license.
He always obeys traffic rules and is very careful when he
drives. Fe enjogs driving very much and would like to earn
enough money to buy his own car.

Can you list some jobs Roberto probably could not do?

LS SRR b ] o

Can you list some jobs Roberto could learn to do?

(S O JULR L o

Suzanne was born deaf. She attended a special school
and has learmned to read lips and talk, thcugh sometimes it
is very hard for other people to understand her. Suzanne
enjoys cooking and sewing and her favorite class is home
economics.

List some jobs Suzanne probably could not do.

1.
2.
3.
4,

List some jobs she could learm to do.

PpLMNH
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Pearl camnot walk because she had polioc as a child.
She can use a wheel chair to move around. Pearl is an
excellent math student and her work is always neat and
accurate. This year she joined the scilence club and her

grgject won first prize at the junior high school science
air,

What. jobs would probably not be suitable for Pearl?

Which jobs could she learm to do?

1.
2 . g . 3

3. ‘ _
4.

Hans does not read or write well, but he draws and paints
beautiful pictures. He is very shy and would rather work alone
than with others. His hobbies are jogging, surfing and build-
ing model planes.

What jJobs would probably not be good for Hans?

1.
2. -
3. _
4,

What jobs could Hans learn to do?

1.
2. '
3 e
4, _ - )

Sandy is very small for her age. She is in ﬁood physical
condition and she loves animals and likes to work and play
outdoors.

What jobs do you think would not be suitable for her?

2. —~
2 e —
4. — |

What jobs can Sandy learn to do?

.......
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Bill is blind but he has learned to use a guide dog to
go wherever he wants. He is very friendly to everyone and
is a good listener. Bill can read and type using the braille
method.

What jobs would Bill probably not be able to do?

1.
2.
3.
4.

What jobs could Bill learm to do?

1.
2.
3.
4.

Chen has difficulty wcrkiﬁg math problems. He is a good
reader and he can play the guitar. He enjoys doing volunteer
work at the hospital and is very patient with children.

What jobs do you think Chen cannot do?

1.
2.
3.
4.

What jobs might be suitable for Chen?

PN
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. Unit I
- ‘ Mathematics
' ? ’ Activity One
— ’ "What Would You Do?" Worksheet

Find the answers to the problems below:

1. You are buying a new car for $4 105. You plan t
make & down payment of $500, leavin that you
must borrow. Your local savings ang loan company will give
you a two-year loan for which you will pay a total of $350.92
in interest (9.25%). Compute the total ameunt you will pay
and the amount of your monthly payments. Be prepared to write
your work on the board.

2. Use the following list of checks and deposits to
bring your checkbook up to date.

Deposit $ 57.16 Check #105 $ 10.00
Deposit 100.00 Check #106 . 45.00
Check #100 167.00 Check #107,. 17.50
Check #101 25.00 . Check #108 100.00
Check {102 5.60 Check #1109 ' 42.63
Deposit 275.86 Deposit $ 75.00 :
Check #103 75.00 .

Check #104 56.75 BALANCE -

3. You have to catch a 5:30 p.m. plane, but you must
run some errands before going to the airport. You must go
to the following places:

Dry cleaners - takes % hour

Post office - takes % hour _

Your office - takes 3/4 hours

Your mother's house - takes 3/4 hours

Airport - takes % hour
What time would you have to leave home in order te arrive at
the airport X hour before take off?

Answer y,

ERIC
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Unit II

Science
Activity One

"Operation Survival' Wbrksheef

You have chosen the role of
for this very important NA3SA Space M1 ssibn

As part of the crew which is scheduled to land on the
moon you will have to make many life savings decisions. "

Here is your assignment which you must study carefully:

A supply ship has already landed with enough supplies for
the entire crew to spend at least ten (10) days on the moon.
An emergency ship is also ready for the return trip.

Your crew set out to land near the supply ship and use its
supplies during their stay on the moon. While trying to land,
the mother ship lost an engine and had to crash-land two
hundred (200) miles from the supply ship. All crew members
survived but most of the items on the space ship were destroyed.

Look at the twenty (20) items listed below. You will have
to choose the ten (10) most important items to take with you
on the two hundred (200) mile trip to the supply ship. Put
the ten (10) items in order by placing a number one (1) in
front of the most important item and a number two (2) in front
of the next most important item. FKeep numbering the items umtil
you're finished. Your ten (10) should be in front of the
least most important item.

Remember you can only carry ten (10) of these items, so
choose only the most important .ones:

2 small rock sample buckets
—  first aid kit

ortable heater .

inflatable life raft

two 100-pound tanks of oxygen
arachute silk

ulse monitor
' gox of matches

solar powered two-way radio
one case of dehydrated milk
magnetic compass

small shovel

75 feet of nylon rope

10 gallons .of water

four signal flares

one case of dried fruit

71

r

one 45 caliber pistol with

six bullets
map of the moon's surface
—____one 12 inch by 18 inch
metal sumshield
tape recorder and 5

blank tapes



