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FINAL REPORT:

-

’ . EARLY CHILDHOOD AND PARENTING RESEARCH PROGRAM

. C : - E. E. Gotts R .

k\ ’ This final report reviews’and evaluates work compietqd between Jﬁhe i
1978 and November 30, 1979 under grant support ;Lom the National Institute
of Education. :he work performed during this 18-month period consisted of
a) the Home Oriented Preschool’Education (HOPE) Follow—Up Study b) the
ng{onal Parenting Surveys, c) Related C@mpletions work, and d) sStaff

, Recruitment and De&elopment. Thig'riport then concludes by citing Fhe
-ajqf diaaemin@tion activities accomplisghed uh@er.the dgrant,
HOPE Follow-Up Study .
The HGPE Follow-Up Study is a upngitudiﬁal study designed for these
. ) ' '
.'_ purpone’f (a) t% indicatoihow the HOPE treatments hqvg affectéd children

i 7. and thoirLfamilial (who are representative. of their communities and who

vufc randomly assign;d to the.various conditions bet;een 1968 and 1971),‘

wp to ten years tolxpwing thair original participation;&ﬁ tx;explore the

\  relationships among suth home and family vnriables as home ynvironment,
xanily dcﬂography, parontal attitudes and values, parental c;ild~rearing
'ltYIOI apd practices, and parental generativity (i.e. canacity to promote
T ohild,dov.lopmnntal progress) and such child variables as school aéhievement,
.academic ability,. school attqndance, child persona1$ty (i.e., interpernonal

. style and 1nt}a-pcychic ch&racteriatics), level of psychosocial developmcnt,




i - ‘>
.

’

educatiocnal attitudes, aspiration level, locus of control, and accomplishment

LY

.9! major tasks of emotional development; and,(c) to devalop and refine research

tools for use in the remainder of the Childhoed apd Parenting Reséarch

. |
Program. The study methods employed will unfold in the process of examining
the Etudy's progress.

\ v

Location of Study

. AN
The families In the project sample reside in four counties in southern

WestaVirginia. The counties are shaded on the West Virginia map exhibited

on: the following page, and from north to south are Fayette, Raleigh ’

\ e
-~

Summers, and Mercer. As indicated by the map, the countiep are fasily

accessible from Charleston, the state capital

- The terrain in this part of the state is highly mountainous and the \

-

primary industry\is the mining of coal. The largest city in the erea is
Bediley, located in Raleigh County, With a population’ of 19,884. The

=

stereotype is one of . ignorance and poverty; however, previous survey research
by AE]L has indicated that the level of education of the group of young
perents is fairly high and that they are quite interested in the education,
¢f their children. For example, the median years -of school completed by

mothers of preschool children in non—urban West Vnginia is 12.1, slightly

‘above a high school leval (Bert{am, 1975), and over 91 percent of theHmothers

J have completed the eight grade (Bertram, 1976) . jhe-median family income for

b

ro— -

these young families was only.$6,604 in 1970 and only 7.4 percent of the three,
four, and five year old children had attended kindergarten or nursery school. |
of the perents of preschool children 'in West Virginia, 21 4 percent were .
copaidered below the "poverty line" in 1970 but 96.7. of them had at least

] - - //

one television set in their home'. aé? . : cy
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The general picture is one of ‘diversity.or large -variation. Many of éhe .

¢ . ~

" parents are highly educated, while others have trouble in reading parent materi«'

i
-

als provided by the Laboratory (Shively, 1975). Mihy have high incomes, but“

a large number are below the poverty level. This diversity is considered. an

. . |
asset so far as the project is concerned, since it means that a much greater

range (vﬁriability) of .¢haracteristics is avgilable for study——in'contraét to

!

~

‘the restricted range usually available in major intervention studies.

\ . * N . N
. l . N

. Hypotheses ’ . \

N

Next, it will be important to understand the hypothbses which have guided

» v

tnis work. An initial follow—up,study of Project HOPE (see “Background and

_Context“) indicated that there were indeed enduring effects of the children s’

]

-
HOPE participatlon which could be detected 'in school attendange, grade point

(v

~average, ‘and achievement'test .results at the end of the third grade. ' However,

neither that,study nor others such as those reported at a 1977 AAAS symposium

on later appearing 551eeper“ effects from early childhood interventions ‘make

‘clear whether these results arise from (a) & vexy gradual benefiting over time

y . ‘ )
of the children from skills which they gained durigg”tpeir participation

A

. in preséhsol interventions, or (b) some sudden appearanée, at a critical.

point.én develdpment of effects indirectly resulting from pgeséhool treat-
ments, or {(c) other mech&nisms which.might have been at work‘treating educa- »
tional benefits that appeared 1ong after the children's participation in the
tx'eatment ended. ‘ ' ) .

Beyond these recent theoretical puzzleg and the encouragement which

_ lo-callda "sleeper" effects afford regarding the values of'homeforiented

interventions, traditional wisdom affirms the importance of -the family



L

as the locus of'the child's earliest 1earning and continued learning through-
out thT year: of cuildhood. If a program impacts upon the parentl‘ child—
rearinq skills, it should‘benefit the child not only at that time but th¥ough-
out the~years whi;h ensue. Although a family iﬁtervention may be time bound,

. ¥

ita effects upon. parental skills can be ongoing, endUﬁJg by way of continued
pairntal application of what has been learned.

The present investigation takes such a view of homeubased early childhood
programs: (a) they have an imediate effect, and (b) the treatment continues
to be agplied to the child (and siblings as well) even after the-activa phase
of program intervention ceases. The evaluatiop results mentioned earlier

regard;ng'such programe may be regarded ae'congruent with this view. .(See,~
for exampie Comptroller General 1979, Appendix A and Ref% ) That is,
the‘enduring effects of home interventions may be attributed less to~tpe

durability of child‘impacts per se and more to the ongoing nature of parental

impact upon the child This view may be presented schematically as follows:

-

AS

One-time Treatment Applied to: N . °

Chiida . "washes out"

) : 4 . \
Parent "ongoing effects”
' + .,
- . f
~ Applies to: ‘ . S
, " 1. chila’ _ "enduring effedte"

¢

Home~based interventions thus presumably are more effective because the ™. .

parent continuously mediates the treatment effects-to the child. This is -

possible because the parent is always there, providing developmental \continuity._

AN

»

1

{n



AEL hypothesizea that, in the instance of the HOPE-program, the enduring \ -
~effecta were a direct result not simply of changes in‘children's behaviors

end”skills which-occurred during thelperiod of their programdparticipation, L

or subsequently in some other nanner as a dir;ctjresult of that ﬁarticipation, ') 7
but‘rather that the enduring'effecte shown resulted from increased parenting -

skills in the parents of the HOPE children. It is further hypothesized

that the skills gained by parents during their children 8 particibation have

J‘ te - Yoot . ."‘ "t -
continued to be used- in their child—rearing practices over the intervening '

PR B D;J‘ “.'P. l)“&ﬂﬂ‘" '

years, and that the impact upon children is most accu_ately thought Of 5 RYETT -
“' T : ’ ? N

“ .,_\)A" . ! .""‘:';-_-.-.\."::;".. .'..\~‘,-

_ therefore, as resulting directly from an "Ongoing parental treatment." ""Lﬁﬁ(' T8

L

AEL postulated a series of very specific resulting hypothesés in its
"Plan for a’ Pollow-up Study of Parenting Effects Regsulting from HOPE,"
submitted to NIE on FeMtuary 18, 1958, pp. 13-15 (see)AppendixES for the
full set of hypotheses) Essentially, these hypotheses focused on the N

concept that participation in treatment conditions led parents to alter their
own child-rearing practices and family interaction patterns'and that,
secondly, as a result,‘these parents also altered their concept of themselv%e
as teaching agents,-their understanding of desirable-outcbmes of parenting
practices, and their ability and willingness to'seek alternative behavior
strategiee. The hypotheses there state that differences between treated

. [ 4 '.., X
and untreated parents' practices in these araas are associated with

differences in child development outcomes. .

Research Design ‘ ‘ o = ‘ .
! .

The research design which AEL is using focuses-on the following Linkage /

4
Model:



Es ] . ; e ‘ .
. o . !7_. ‘ . .
% b - '\. ’Changeh in Chilq
- * HOPE ‘Change® in S Development Resulting: o
Interveneion - Bi{enting : in Altered School and _ o L
L Y. : Personal-Social Behavior o

.
=

«
.
. . N .
’ - . ! . S R
~ P - \ - - .
- . Lo
. ' - . B o

R . Essentially, AEL postulates that two linkages can be studied. Linﬁﬁge:
B Mt -
1 is between the type of‘HOPE intexyention and changes in parenting, while
Linkage\2 is between the changes in parenting and the changes in child’
developmeht For Linkage 1, the independent variab}e is the various HOPE ' g:
treatments:(TV—HV—GE,'TV—HV, ox Control); with the depeﬁdent variable being | o
each of -the four types of changes in patenting. Background variables such
. as social class, family size, etc., serve as intermediate or mediati%g
variaﬁles. For Linkage 2, the independent variables will be the fqur changes
in parenting, with the dependent‘ﬁariables being the various measures of
child development, and with the same intermediate or mediating variables
(with the addition of the HOPE treatment). These relationships, which are
the core of the design,'can be displayed as follows:
~! ' . - : .
Level of Analysis ‘ Classification of Variables "
—~s - Intermediate- L
e ' _Independent - or Mediating Dependent
Linkage 1 . : " HOPE - Social Classg Changes in Parenting
(TV-HV-GE, TV-HV, PFamily Size a) child-rearingii}
Control) Urban-Rural, practices - - -
L ' ~ etc.. b) family interaction
;_ patterns
¢) role perception
d) preparation of
. : children for
_a¥‘ _ ) . ’ ) _ schooling *
Linkage £ . ' .Changes in Parent-. ﬁOPE ISdhool‘attendance
i : " ing ' " Social Class Social -adaptation
o " &) child-rearing Family Size School grades
_ practice Urban-Rural = Achievement test
~ : etc. ‘ scores, etc.
’ 5 $ .
(contihued) ,




s

~

o . b) faming o S

3

Level;pf‘hnalygis l _ _ ‘C1e§;if1catlon of Variables -

: ) Intermediate . . -
Linkage 2 (continued) Independent. or Mediating ' Dependent

-

\ .

.interaction’
patterns ) ' . y
¢) role perception
d) preparation of - _ ‘
children for |
schooling « -

- . PR ) . I

- Clarke-Stewart ‘& Apfel (1978) have pointed out in their review of

~u.

parenting programs that the usual study design s defective beaause,it rests

L N
on . . .unfounded assumptions in the presumed chain of inference on-which

N . - \
parentppducation has been based:"
{, . '
Program . * Increased : Changes in Gain in
i‘ ~~-3¥ pareptal —--S3» parental  ----® child R
curriculum.. - knowlédge bghavior development

ﬁt
and for whioh the third link's connection ‘to the eecond lacksg empirical

T

support _ (Clerke StﬁWa?t & Apfel 1978, p. 96) The HOPE intervention design

f
avoided inclussfn of thp tlawed link, "Increased parental knowledge,“ by.

! N A .

‘emp@esizing 1nsteed & diteét epproedh to achieving "Changes in’ parental

K T

\behhvior.\:kjhig morb dlkect approach ‘has been designated parent training,

h

while the f%awﬁd desfgn has been called parent education (White & Others,

/’\ '

‘e

' 1nferept£al purposee.

1973) Hhi@ij; exhenaive review of program literature has shown that

\ -"’ . 1“’!‘

perent tre%ping;p%oduced measurable renults, but parent edqcation does not.

b
PRIED N

T;e denign ot“ithe HOPE study appears, therefore, to be a tighter one for

hd
n“ ; . . . 2

£g

»/ot the approximately 600 children who were in one of the original three

A

qroupc of the HOPE study, over 300 were relocated between 1975 and 1978 for

- 7 lg



- 4 contact and possible partigipation by themeelges_qnd'their families in the

study (Appendix-C). The oxiginal selection of families (1968-1971) for

~participation in the sthdy was accomplished by contacting all families who .
~ & 0~

RN could be located’ within randomly—designated cells of a geographic grid,

¥
which- was superimposed on a map of ﬁour southern West Virginia countiés

(see preceding map); x ' . B ?
" * b \ .

When the families were contacted, they were told about the experimental

program and told that there would be three different versions of the program,

bagsed on the design discdseed above (i.e., the treatments were TV only,

2

- ™v plus Bome visitor-HV and TV plus HV plus group experience~~ r " Families
. : 4

. were told that if they agreed to participate, their inclusion in one of the -

three program variations would be determined by chance. 'Approwimately 95

nor

gxucent of the families originally contacted agreed to participate and were

Y

- assigned randomly to one of the three conditions. 5

From éne‘foregoing it wifl be evident that the original sample was
"y ‘ selected to be representative of}a cross—section of Central Appalachian
~ West Virginia Moreover, familigs were assigned randomly to treatments.
Therefore, other than for possible differential attrition among the three
\ groups between the original experiment and 1978 1979 the HOPE Follow—Up
Study sample comforms to the classical design characterigtics of a true
- : O
experiment. Tne present sgtudy controls\for any differential attrition which

-may have occurred among the -three groups.

* °
School Data Collection and Analysis

In cooperation with the four county school systems (Appendix D) which

”

the HOPE experimental and control children had attended, a comprehensive get

of school data were compiled from school records for each identified child

o o ) | 15




1Q

s’

(Appendix g, cards 1-11 and 14) by school personnel using’ AEL-prepared forms.-

\
- Later, over 100 teachers completed the School Behavior Checklist

(Appondix‘%) on cver 306 of the identified children. Tne Checkliet data
were added to the etﬁer school data subsequently (QppendixE:, cards 12-13
tor raw data; cards 15-16 for the Checklist scored after the methods of
Appendix p)., ' / ' : .
Finally a special identifying record was created for each child
(Appendixyfb.card 17) to link‘nll of the school eeta to various.informa—
tion sources available on the children's participation in the original
experiment Special precautions were taken to preserve the c0nfidentiality
of all records by purging children s names fkcm their identifying record
cards before the entire school data set was entered into disk-pack storage

T4 .
for subsequent computer analysis. The foregoing records comprise an iden-

tifiable subset of the HOPE Follow~Up Study which have been computer analyzed

g
by analysis of variance and which will be analyzed further by multiple

A\
regression met,h%ds prior to the end of FY 80. Based on all of the school ¢

fipdings, which,conpare HOPE experimental and control children, a report

on "school outcomes"” of HOPE will be submitted to NIE in 198q, using transformed

data for grades, attendance, ability, and achievement tests.

\4

Preliminary HOPE gchool findinqgn The children whose families received
home visitation were compared to the controle‘on major gutcomes veriables.

~ The results suggest, first, that the experimental children were only ‘
‘one-hitf as likely as the centrolsrto develop behavior disordere that
lpanifested themselves in the children's school behavior. These findings

were based on & prevalence (epidemiologic) analysis of children classifiea

S

1§

coimrmm L e e — B (A i e

. s s iivager
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el B ) - . v
.- v r
B . .

into th? foping or non-coping cells, of the model presented in Appendix p,

/
The validity of the Checklist for detecting behavigr- disorders has been

N

teﬁoxtbd previpuqu (Johnson, 1276). : : T ..

what is particularly striking about the above firding is that the
prevalence of behavior disorders among the contr?ls matches that of prior
. \

- ., prevalence studies (35-40' percent) whith have uged quite varied methods ]

to establish these rates. The rate among the HPPE-treated children was JLly

15~-20 percent, dn‘the other hand, suggesting tHat the intervention actually
‘k‘(.‘}“. , )

reduced by .50 percent the usual rate of behavdfu‘disorders.

Experimental_children, compared with con#rolsdwere more personally
) . t
organized and less depressed, as measured by éLo of the intra-psychig

scales of the School Behavior Checklist (Appendix F). Taken together‘with

-

the precediné findings, thesd results suggest strongly that the HOPE-treated N
, Z : ak o

thildren have experienced more favorable life adjustment up inté thélr

secondary gchool years.
. /

Experimental children were Quch les® likely than co;\rol children to
have.been placed in special education classes. Moreover, thé former children
were several timeé-les; 1ikely to have been retained in grade (;on~promo§ion):
during their elementary school.caneers.' Once more using an epidemiology
model to interpret these data, it geems clear’ that the HOPE-treated children
were mu;h less likely to become ‘official school or academic casualties.

From this it can further be inferred that HOPE was nqt only a costhffectiv;

means of early education--its cbsF benefits have continued to accrue throughout

the children's school careers, thereby generating savings for taxpayers while

»

enhancing the well-being of the children themselvhs.

In the area of academic achievement the results are equally differentiating

3

i

PR




- respective county: school systems.
-~

12 i o \ - ' (,- . . ’

\

- . . .

between tha groupe On standard achievement tests completed in grade% three

7

and six, the control children were examined in relation $0 locally- derived

!
S

norms--to establish an appropriate reference group for these non-urban

children. On all achievement measures the control children tended to

X

functiop around. the SO0th percentile for local norms. This consistentjset

L3

of findings sugygests that the control children are (as would be expected

L i ! - . -~ .
from the origin#&l sampling procedures) a repregentative sample of their
A ) o

Within the preceding frape of reference, experin;ntal and control
children's achievement test scoresAner? compared in stan®ard score form
(available only for national and. state norms) In these comparisong, for
the vast majority of analyses performed, the experimental children's mean
achievement scores consistently ran about one standard deviation above
the achievement scores For the control children" The entire design of-the\

: 1

study suggests once more that the learning performance of the experimental

children in school has been affected throughout their elémentary,school

- : . :
years. ] \>

School grades show a similar overall tendency, thus adding to an
internally consisgtent pattern of findings.that sbans quite varied data
sources (i.e., the Schoal Behavior Checklist, school archival recordslof
retention- in-grade and sq'cial education class placement, standard

/. R
achievement test results; and(teacher assigned grades) These findings'

persuasively suggest that there is an "on-going' treatTent," since, accord;
ing to a substantial body of literhture, non-~home-ortented preschool
effects tend subsequentlyjtp "wash out" (Bronfenbrennar, 1974). The

HOPE éolloﬁhvp Study design, however, will subsequently supply a more

b
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definitive test of the "on-going trehtment" hypothesis via comparisons
. o -4 v

to be made of parents who yeceived home visitation assistance and those who

4id not, plus via comparisons of younger siblings of experimental and »

¢ontrol children. , . ) .

Preparation of parent Interviews and Validation study
Two-parent interview measures were to be developed and validated during 42:
1978-1979. The measures will be described first, followed by the validation
study. The dist}nction between §i£§££.and indirect measures focuses on the
self-referential aspect of the interview situation. The'difect measure asks
parents to talk about themgelves, their families and their chiidren,/.!he
" indirect measure asks parents to tell stories analyzing the contenEs of "’
fictionagl drawingslthat depict iméortant developmentél issues involving

children of different ‘ages. . x

4

st

.Indiréct parent interview. First a theoretical pbosition was developed

on a child stage-related dimension of parenting behavior. This prepératéry
wotk was begun eariy in 1977 when a preliminary survey of literature turned
up neither theory nor measures which might serve this purpose. (See also a 
brief discussion of 5?13 theoretical work in AEL's FY80-FY82 Proposal' pp.
_VI—25 and VI-26.) A subsequently—appearing review of published family
Mmeasures strongly confirmed AEL's conclusion that this measurenent develop-
ment was a necessary beginning step (Straus & Brown, 1978)., That is,

only for trust and autonomy are there aﬁ&"weasu;es in thig céﬁpendium which
purport to measure parental effects upon these character;stics,'and these

. : I
measures would not be well-gsuited to use with parents from.the HOPE Study

sample. Furth;r, theres is no measure that deals with parental "generativity"

el
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Or even with parental fostering of industry, i”itiatiﬁe or identity develop-.
Y . .

v ’ ment in their children.
was, accordingly,'developed

An interview measure of parental generativi
f . - . ]

(Transmitgg? in'FY79). Rather than descxibing it
' )

re, the reader is referred

+

to the work already completed for further informatiqn Rn interviewer training

. . ' \
and inte{view administration and on the various parental dlmensions which can

-~

be scored from the interview,

After an i ial pilot testing, the interview inquir? regarding "teaching
and learnind' was ied to its present form. Thereafter, data were collectéd on
a special validation subsample from among the HOPE samole.~ The subsample
is described later below. The present“scoring system was deﬁeloped and
refined on sample protg;ols while the validation subsample interviews

were being copducted.
)
Preliminary results from using the rating system suggest that satisg-
J factory inter-rater reliabilities will be achieved for all categories
It can also be anticipated, based on prior use of very similar sooring
categories with similar child protocol materials, th;t scales can he
formed by psychometric procedures from the individual item (individual
picture story) ratings, and that these scales will demonstrate reasonably
high internal consistency coefficients (see related work which suggests
this in Paul, 1979).
A very prqliminary, smallisaﬁple analysis of parent generativity
scores (sum of trust, autonomy, initiative, industry and identity sub-~
. : :
acoren)’from the validetion subsample revealed that parents with higher

qenerativitx scores have children who are more likely to be coping as

opposed to non-coping (gee Appendix F). It further appeared that parental

A

A\ ' .
Q ‘ . . T ] ' L;)()




fostering of trust made an.especially ma jor boﬁtributibn to ‘the overall gene- |
. " rativity scores. All of thééc ratings are performed "blind" as to the child's
. status aé copihg/non-coping QrvﬂéPE/non-Hopﬁ; 80 the results were Eoi '
‘1nf1uenced by rater knowledge'og child status.
\( The scoring and cbmputer analysis of all Indirect pParent Interview
records for the validation subsample were completed. Sﬁbsequently,‘if ttems
. . f. ;
(pictures) can be eliminated from the series on the basis of iteﬁ analysis,
this will be accomplished also. .lg/fhe meanwhile, interview data we¥e
dathered on the overall balance of the HOPE Fbllow~Up Study parent sample

using the present.version of the measure; this was to permit completion of

all related interview data gathering before the end of 1979.

Direct Eafent interview. fﬁe development of a direct éarént measure
proceeded in a very éimilar ﬁanﬁex to that of t?e[iﬁdirect parent measure N
beginning in 1977. The better interviews of this type,hqd often been used in
in-depth studies of samples'th&t differed greatly from the HOPE parents,

80 these needed to be adapted to our population and pretested before being
used in the validation study. - .

h The subscales of the diredg-interview were borrpwed, for comparability,
from x'varieky of wellrresearched instruments (e.g., achievement and aspira-
tion-related measuré;J;;\ERe Crandalls and their associates at the Fels
Research Institute; Melvin Kohnfs measure of parental values; the ﬁigh/.

€

Scope "Cognitive Home EnVironment Scale" adapted from Wolf's and Dave's
work; Pumroy's "Maryland Parent Attitude Inventory;" Rotter's scale of (ﬁ)
internality--externality; Brogan & Kutner's new sex-role scale; and an

extensive set\bf'demdgraphic questions developed for AEL"Ly a -sociologist

who specializes in the demography of Appalachia--to which AEL staff added
%, : : : ' '

S
N

EAT - | ' . - ,
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A\ : brief sections to ask parents about Eheif child's peraénalit& and health,

paxental life-role orientation, methods of discipline, etc.).

' Following preﬁtedting; ﬁhe'Direct éarent Ingerv;éw was reviged extensively.
lvu . kttér it had been administered_to the vaiidation subsample and these records
had been rated and coded, it was also éoséiblewto eliminate several other
items because: the? produced no variance, they elicited very minimal responses,
or they produced responses which could not be coded or ratqd The resulting
revised version of the Directheasure was used therefore to interview the

‘balance of the overall sample.

AY
)

Inter-rater reliaﬁilities for the scales retained appear té be within
tcceptable 1limits. Whenever:these are notably iow, this appe§rs to be the
.resuit of the scales émdng-exceptionélly short. Upon completion of the
validation study analyses: no further items or barts of this interview
needed_to be deleted. The validation study of this measure will be reported

durixng 1980, based on the interviews of all remaining parents irﬁthe HOPE

study sample. N

-

Interview validation study. The previously discussed interview measures =~

P

have been validated by the criterion groups method From the overall sample
of children, a subsample of 34 copers and 34 non—copers were selected to
ropresent criterion groups of successful and unsuccessful child outcomes.
Selection _was accomplished by a combination of multivari;te analysis methodd’,‘
discrim;nant analysis and hierarchical grouping. Of the 68 children from

"the sqhool sample, 51 could be locaéea by place of residence. Of the 51

located, parentg of 34 could be interviewed within the time limits sget

for compleiion of the‘VAlngtion-study; others of these have siﬁce been

O ]
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Anterviewed or will be interviewed later during 1979,

All interviews were conducted.ulthe families' homes by local persons

»

.. “ _ o :
« trained by AEL. . Interviewprs_typically held a.master's degree in the social

or behavioral sciences. Atﬁampts ware made to interview both parents, bu?x

- .o

of the 34 families only 8 fathers consented to be interviewed; one of these b v
fathers was an oniy parent. In keeping with Appalachian preferences and

. folkways, mothers were interviewed by a female interv1ewer and fathers by a
male intervxewer All interviews were recorded on battery-operatdd cassette
recorders for subsequent transcription. Before any interview was commenced,

: parents had their memeories refresh;d regardiné R{oject-HOPE and were properiy
apprised of the stdﬁy's purposes,’ tﬁe issﬁe of confidentiality,‘their right
not to participate of to réfusé to answer particular qﬁestions, and similar
"protéction of human subjects" matters. It was during this preparatory
phase thats eight families (of the 51 familieé.located) refused to participate.

These refusals came from three families of experimental children and five

of control children. _ '

-

Thé'interviewer conducting the interviews and the ratersﬂscoring the
- protocols yere-not informed of whether the pafticipants were payents of coping
or non-coping children nor to which HOPE condition the children had ériginally
been gssigped.' This fact kept the princibal investigator from balancing
cémplqtely‘the numbers of cases represented in the criterion.coméaiison "
groups, as indicated below. N
lOf the 34 fawilies~interviewed for thig phase of the study, 20 were
" families of copers and 14 of non-copers; 21 had received home visitagion~
and 13 had ™ only; and of the children 15 were males and 19 females.

Al though parents of non-copers compared to copers were glightly less

Q ‘ 2 l? ’ '
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- (.“.B .
likely to have been reprdsented among the completed interviews, they were
not over-represented in the refusal group.

Coded data from the full saumne are still in the process of being key-

- *

_punched. As soon as this preparation is completed, parents of cdping

children will be compared with parents,of non- coping childen by using
analysisg of veriance to examine each of the variables scored in the
Direct and Indireet Parent Interview. Those variables were considered
potentially useful for the balance of the HOPE Study which differentiate
between the parent groups corresponding to the two criterion groups of

children, in accordance with directional hypotheses about the variablesg®
Ve

respective meanings (e.g., parents of coping children should be higher on

~

geﬂerativity,*etc.). Thése analyses will occur during: 1980
. '

Preparation of Child Interviews

;WOlchild interviqws are being-used‘to parallel the two parent inter-
views: one indirect and one direct. Moreover, paraliel dimensions are
covered in mapy instances between the corresponding parent and child inter-
view measures. Thisg approach will permit a variety of theoretically and
methodologically important questions to be raised concerning the compara-
bility of conclusions reached from direct versus indirect data tynes and
from parental report versns chilq report—-all when the criteria of interest
are key variables from among a comprehensivd set of schooi outcomes (eee
in Appendix E) These same measures will be used in conducting the younger
siblings” portion of the overall study. Interviewing of nearly all the HOPE
sample’ children with these measures was completed during 1979, but the \

analysou will be completed in FY 80 and reported as indicated in the FY80

proposal. Interviewing of . the siblings of a subsample of the HOPE sample

P
~ ¢



will be carried out during 1980. ’

o
‘ L
;pdi;oct child interview. * AEL selected for this measure the Tasks of

Embtional Development (T.E.D.) Test whigp was developed and nqrmed on a

P

predominantly urban sample (Cohen & Weil, 1971; 1975). Gotts gpd Paul \
have carried out considerable further bsychometric development of the T.E.D.,
using an Appglachian—like'sample of elementary schooi children in rural Indi-
ana. (Paul, 1979). No additional va}idation'bf the T.E.D. appears to be
necessary, so the T.E.D. has been used in the s tandard ménper._ It is being
scored using both Cohen and Weil's’and Gotts and-Paul's scoring systems.
Nevertheless, it was administered first to the validation study sample.
Furthermore, AEL and T.E.D. Associates are collaﬁBrating currentl§ in a
;eanalysis of the original T.E.D. normative data to further refine Géttﬁnand
Paul's psychometfic approach to deriving overall dimensionalized scores f&om

the T.E.D. These refinements will be used with the HOPE Follow—Up sample when

\ sugm}ng the T.E.D. item ratings and rankings into overall scale scores.

-Direagt child interview. Because an extensive drgree of comparabblity

" was desired between the constructs measured by the.Direct Parent Interview

and the Direct Child Interview, and because there were often no child .

-

measures péral&el to the parent instruments from which AEL derived the various
parts of its Direct Parent Interview, én‘entirely new child measure had to
be prepared. This Qofk was éccompliéhed by the Assistant Director in con-
sultation with the Principal Investigator.

The completéd child measure (Appendix G)twas pretested ;nd was,
thereafter, administered to children of the HOPE validation sample. The
value of the parts ofrthis measufs, for différentiating between coping and

l’) - Ved
v Ao \)

»
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non-coping groups of children remains to be tested in the same manner as

e for the two parent measures. Nevertheless, it has been used withqut revin

*

. #ion with nearly all of the remaining sample children. )

Administration of the Child Interviews

—————————— e — o
)

3

Children were interviewed at school during the schpol year to reduce

staff travel. Parental permission slipé were transmitted to the building .

principals on these oacasions. During the summer, children were inter-
o ' ~ N\&
‘

viawed at home. All child interviews were preceded by a full “"protection

\J

" of human subjects" explanation, as with the parents. 1In addition, both

~

parent ané child consent were obtained before proceeding with the child’

interviews. The great majority of children whose parents completed inter-

,( L
views have themselves agreed to complete interviews.
N

<
.

R

Case Studies and Study of Younger Siblings

A one-day intensive study will be completed of all families jin the

interview validation study who will consent to participate. Those who

refuse or are otherwise unavailable will be replaced by randomhéelectiqn

-

from among other families having'the same characteristics, i.e.,'providing
for an in-depth contrastive analysis of family correlates of having

coping versus non~-coping children and of warticipating in the home-

-

driented treatment versus control..

In both the family case studies and the sibling studies, a minimum of ]

15 cases (families, siblings) will be sought’ to represgntﬂeach of the

contrastive groups mentioned above. All of the case studieg data will be

1N

gathered and analyzed during 1980. o o ’

4
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Preview: ~“Conducting family case studies. The family case studies will

’

involve, in addition to the prior interviews, a one-day intensive study in u
the home with children present during at least the after-school hours.

Dr. James McGeever, AEY, anthropologigt and ethnographer, has suggested using

Oscar Lewis's approach to this, although Lewis's documentation of procedures

is nothsufficiently specific for us to replicate his methods.

&he Principal Investigator has breviously used the conioint-family
interview method in a longitudinal study to examine inter—generptional

patterns of family interactions, communication, initiation-reception of
O

initiation, evaluative reactions, inclusion—exclusion, and similar .variables,

Thi#® method will be applied in ‘the context of the one—day visit, for one
/ .
angd one-half to two hours when children and parent(s) are both present The

conjoint interview portion will include a common get of specific focal topics

-~

‘ .

and issues which will be introduced to all the case study families in order

to obtain a somewhat comparable "universe of discourse" across families.

These topics\mﬂl be taken from among those already covered in the direct

~

interviews with child and parent and from among interview topics previously

%
found by Douvan and Adelson (1966) to be of interest to younger ‘teen-

© ¢

egers. The purpose, however,‘will be less to examine new'content than to
" ' -

observe and record on audio-cassette the sequences,and patterns of inter-

4
action and who is involved in what ways.

-1
Second, the problem solving techniques developed by Shure and Spivack

in their research (Shure and Spivack, 1978) will be adapted for inclu-

sion within the conjoint interview, uging content previously used by these

s S .
authors. 1In addition to Shure and Spivack's mewhods of analysis, an -attempt

will be made to obtain, through this technique, -family interaction data

L] v o

A
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which will indigate the level of cognitive strategies used in problem solving

_l& and who models these. Robert Gagné’s (1970) reasonably well articulated
hierarchical levels of learning theory and the University of SouthernnCalifornia'a
"structure of intellect" model will be used &g heuristics for developing a "wﬂ¢fk
reliable codirly system for "level of cogﬁitive\strategies" nqed in prpplem
solving. v !

Third, the case study fieid investigator(s) pill be trained to pursue
S_‘ the classicaIvinquiry methods of social casework home vigits regarding 1living
larrangements, rituals, routines, use of indoor and outdoor space, duties and

role performances, physical gtate of the home and its occupants, and so forth.

aag;Gaps and 1eads from the original interviews of parent(s) and child will be

+ followed up at this time. The field investigator(s) will also be trained

¥> . to observe the rhythm and pacing of events and to move with these, including

a £y .
e the encouragement of natural movement from one area to another and one event

~

to another. e
f\ . N ' ' S
¢ e
; tﬁr Throughout the family cage study, the field investigator will be asked

,/> to assume a8 much of a participant-observer role as is feasible--neither
t;controlling the situatioh completely nor fading totally into the hackground

\tg observe. From this vantage point, the investigator will try to understand;
e N
BE

o ‘to yiew events through the participants' eyes; to come away prepared to
'.]-\E‘vo

repprt accurately what these peopld are about, from their point of view,

2N

including wvhat they emphasize or give importance in their lives. As observer,

et

;M theyinveatigator willlalso be alert to what they ignore, omit or leave out--

&Jg{ﬁ; ’ and*y&tiLattempt'to assess whether these omigsions are affectively charged
.

§¢4§ and‘%%gnificant events or are matters in long ingraineg,habit, preference,_
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Foﬁrth,the invostigaté‘éé) will be trained to observe the use of
personal space and body language, including possible use of proxemic
behavior notation (Hall, 1963). As an adjunéf to thia, the Kinetic FPam-
ily Drawings clinical" procedure (Burns & Kaufman, 1970) will be pilot
tested 38 a pOSJiblO adjunctive procedure either for directly gatherinq
ca#e study data or for stimulating discussion by the family members of use
of personal space, family interaction, Foles; etc. The help of .an expert
ethnographer will be Qsed in integrating these procedu?ea into a one-day

L
intensive study which overcomes the methodological problem central to such

studies: lack of documentation of me 10ds.

Preview; Studying younger s8iblings. Subjects for the yoﬁnger siblings

study will come first from this case‘study pool of families. fThis sample
will, howevéi, need to be supplemented by additional selections, because
many HOPE children in the case study sample will turn out not to have
younger siblings. Thesg additional selections will be made at random

»
from among younger siblings whose older brothers or sisters are coping/

non~c6ping, and so forth, to permit constrastive analysis. School. data

will be collected for the younger sibiings who are selected, following
/ !

the procedures used for the basic overall HOPE sample, andkby using the
same data collection forms (Appendices £ and F). The gathering of

interview data from Younger siblings has already been discugsed. Finally,

-

it will be necessary to re-ask parents of the "younger siblings" a few

- &

direct interview questions which they previously haqd answered with specific

reference to the HOPE-participant child only.

Regional Parenting Surveys

The Regional Parenting Surveys work'during 1978-1979 includeq
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(n)organi§inq the interdisciplinary Childhood and Parenting Advisory Task
Force; (b) planning for the base sample gurvey; (c) plann;ng the model
parenting prgéram survey; (d) developing data collection instruments

for use in connectjon with a and b; (e) starting to gather data from the

¢

base sample; and, (}) review of parenting programs.

Childhood and Parenting Task Force

- \
!

Thé composition and functioning o} this group is adequately described
in Appendix H. Appendix H was a aeliverab}e under ‘this grant. During 1979
the individual state groups emanating from fhis effort have made considerable
progress. In two séabes thege are now active planni?g groups, and some level
of ongoing discussion has been fostered in four states. Task Force members

have personally identified model programs in six states and have assisted

AEL staff in making contacts for'the_base sample survey.
. .

Planning for the Base Sample Survey

A stratified random proceduré, modified by some purposive sampling
considerations is beipg uBkbd for this sfudy.- The intent is to select
counties representative of the major intr&-state variations of each of

AEL's seven member states. These iithin—dtate "natural fegﬁons" have
to\do with not only economic, social and geographic §§Ct0r8: but are
also matters of group identity, regional hfstory and fol*lore. They are
considered important for this study because these variations affect life
circumstances, parenting practices and attitudes, and the délivery of

social gervices such as parenting programs and services.

Identification of these regfons was accomplished by & pooling of two

\’}0

P
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types of daéa. One source was the 1970 census data by county for each of the:
seven states. The other gource was a geries of informal intexviews with
natives of the respective states to explore the phenomenology of within-

-

gtitq\variations. The regions which qxolv?d fromgiuaan?lysie ofsthese data
then became the units frdﬁ which the sample counties were drawn. Within
each unit every county was given an eqﬁai‘éhancé of being selected. 1In some
casés, however, it was necessary to combine regions before saméling. This was
due to budgetary constraints, that is, the necessity gf keeping the total
number of counties to be studied within a reasonable limit.

Although information has been collected for all states, the final samp-

‘ .

ling procedures are Seing accomplished state By state. Immediately following
the drawing of the sample counties in a particular state, the initiation of
contacts begins at the state and at the county levels. This beginning stage
in setting up the research has been accomplished in four gtates and is
underway in a fifth. It will be comipleted for all seven states during 1980,

The counties seleétdd within the states can be combined for statistical
analysis to represent states, the total Region, or meaningfu{ subregions

a

o across the states, according to these principles: (a) metropolitan counties

(SMSA's), (b) Appalachian furalf*gﬂd(c) non?Appalachian rural.

. The Model Parenting Programs Survey:, A Preview

A second component of the Regional Parenting Surveys is a study of model
-parent programs located throughout the geven states. ihese may occur any-
where' within the states. Tﬁey will include both egtablished programs that
are working well and soon-to-be~inaugurated programs that hold promise of
becoming "model" programs. Approxim;tely two programs will be gtudied

for each state, making a total of fourtgen, Selection of these model

Q | . ; :31
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parenting programs will be based on:
(a) recommendations by members of‘our Advigsory Task Force representing
‘the seven states and
(b) a research interest in looking at programs representing the widest
r&nge of variation on the following six dimensions: |
(1) <Programe that focus on educating parents versus tﬁgseﬂthat
emphagize training parents,
(2) An'emphasis on different roleélo; func%ions of parents,
(3) orientation to prevention/human development.versus orientation
f towaxicxurection/amelioration of problems,
(4) Vvariation in target populatiOn, , \
(5) Degree of comprehensiveness of goals or purposges,
(6) view of client as autdnémous and resourceful versus view of
client as helpless victim of the system. (See Appendix A
which further describes and illustrates these variations.)

After selection of programs éo be studied, program personnél will be
contacted by AEL and by state Task Force representative(s). Program
personnel's cooperation and participation will be solicited. Contact will
sé maint;ined by phone andJcertain preliminary kinds of information requested
by mail. In Fall, 1979, an in-depth exploratéry study was carried out

v .
with program personnel. Most intervigws will be accomplished by telephone.
Exceptions will be those.programs nearby or those close enough to a basge
saméle ;uxvey county so that a site visit is feasible; In any case,

detailed information about each program will be obtained. Based on thege

data, in-depth avaluation studies and a few field experimean will be

designed in FY 81 and beyond, All exploratory data gathering will be
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completed in 1980, and data analyses will be carried out.
-4 The preliminary studies of the model programs in 1980 emphasire
obtaining basic descriptive information on: (a) sponsorship '~ auspices
or aoufces of funding; (b) key personnel and their duties; (c) persons to
N whom AEL will relaéa in future contacts (i.e., for gelationship building) ;
(d) target population(s) served (ages of clients, ages.bf their children,
kinship or relatiénship to.children, SES, geographic iocations, race,
ethnici£y, and such); (e) program characteris;ics (what is being done, how
- contacts ‘are initiated and terminated, duration of services, methods and
materials being used, patterns of staffing used in relation to particular
duties (e.g., paraprofessional, professional);(f) specific qoals (intended
outcomes of program or service): (g) follow-up provided after termination of
a contact; (h) kinds of evaluation practiced; (i) program's views of their
heasurable impacts on the community; (3) available data on characterisgtics
of drop-outs or- evidence of the clients withfﬁhom they are most successful;
and, (k) éossible available informaﬁfnlon cost-eé?ectiveness. During Fy 81
“ and beyoné the foregoing preliminary information will be expanded by gather-
ing data from other sources (parents, etc.). Attempts will be made, using the
combination of information provided by itemq_4~6 above, to classify each

\

program relative to the system developed in Appendix A.

N4

Base Sample Survey Data Collection Instruments

These data gathering instruments were designed for collection from

two main data sources: 1) mainly parents of third graders and 2) agengies.

-

Parent interviews. Parents are being interviewed in five states and

h

are completing questionnaires in two states regarding the follow@hg areas:

»

* A
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(a)

{(b)

(c)

(d)

A

.
Demographic. Age of parents, ages-of children, size of fdmily,
education, occupation, residential mobility, religion, family
composition (single parent, nuclear, reconstituted, etc.).

[ ]

Attitudes, Experiences, Needs (related to being a'parent). e.qg.,
expectations vs. reality, definition of a "good" parent, role
models in parenting, attitudes toward or problems related to
children at di¥ferent stages of davelopment, ‘all significant
adults in child's lite (participants in parenting), sense of
control over kind of adult that child will become.

Awareness, Knowledge, Utilization af Parenting Programs/Services
Available in County. elg., persons, groups, ofio}ganizations
outside the family who help with the job of being a parent; kind
of help one would like to have available; sources to whom parent
has turned or would turn in the case of certain "typical" pro-
blems (in areas of health, glearning, social~emotional development) ;
utilization of programs/services (how did it turn out?).

Social Network. e.g., events of past week (month) in relat®on to
persons parent came in contact with, talked to, whether kin/non-
kin, service personnel professionals Qr other.

Agency/program form. The form used to canvass parenting programs and

]

services examines the following areas:

(a)
(b)
(c)
(a)

(9)

(£)

g

)

().

(3)

Name, Iocation, Histogy - : N
Sponsor, Funding Source

Staff (qualifications, fespoﬁsibilities)

hl
¥

Target Ropulation (criterié)
Clients (numbefs, paths by which they come to the program, time
invested)

Program/Service (what exactly is being done; what methods and

materials are used)

Purposes, Goals (short-term, long-term)
Informal Assessment 5,
-

Plans for Future _ . . |

-Cooperative or Collaborative Contacts (i.e., with other family- \

sexrving agencies).
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Base Sample Survey Data Gathering
. P,
Approximately forty parents per county will be interviewed in their

homes by Summer, 1980. A canvass is also being performed, in the 35 counties

where the families reside, of available parenting programs and services.

Review of Parenting Programs

An analysis was made of existing programs for parents to determine how
these programs might be classified to ﬁrovide an overall structure for viewiné
contempo;éry parenging brograms and resources. The descriptive report result-
ing froﬁ this has been delivered to NIE (1979 deliverable) and was distri-

buted to members of the Childhood and Parenting Task Force (see Appendixa).

Related Completions Work

This work consisted of three minor ongoing activities related QS the

prior development by AEL of the "Aids to Early Learning." First, the summa-

©

tive evaluation data from the field test of the materials were reanalyzed to

3 {
s

déiermine whether differential patterns of curriculum usage led to differing
measured outcomes. The conclusion was that the data were not sufficient to
this purpose. The;efore, arrangements are being made through the publisher
of the'"Aids to.Eagly Learning" to negotiate for additional data gathering

atfééme of the'publfsher's adoption sit;s.

Second, AEL has now completed the necessary computer analyses of the

Appraisal of Individual Development (AID) Scales validation study to proceed

in preparing a second edition of the User's Manual during 39g0.

Third, AEL was to have prepared a manual to accompany the Appalachia

1 z »
Preschool Test (APT) of Conceptual Development. The need to do this, however,

b ”
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| ]
was obviated when the Educational Testing éervice (ETS) requested permission
to place the APT in its Test Collection and, thereby, to make it available
to potential users. AEL thereupon assembled the existing documentation on the
APT, organized it with a brief cover document, and transmitted it to the ETS

Collection in 1979.

Staff Recruitment and Development

’

’

gtaff recruitment and staff development progressed well as the above-
outlined work has mov;d ahead. One staff vacancy ﬁas been filled with a full
professor-level family-school sociologist, Dr. Mary Snow. Using additional
funds that wer; provided hy NIE and AEL's Board specificall& for this purpose,
AEL-Wegan recruiting for one additional doctoral level researcher in the home-

/ .
school~community relations area. Pending the/pelection of this new professional’
staff member, AEL had seleCted.as a temporary employee, Dr.'Kamla Paul, to assist
with analysis of parent interview records plus quantitative anaiysis. During
Fall, 1979, a decision was made to defer further the hiring of the additional
doctoral 1level rescarcher, based upon specific provisions of the contract letter
from the NIE which continues support of this research progrém past 1979, _finally,
AEL selected. as a post-doctoral fellow in parenting research Dr. Linda Higginbotham,
who is a recent graduate of the University‘pf Tennessee, Knoxville. Dr. Higginbotham
worked with the Program staff throughout 1979,

The precedin§ facts are eited to sithight these péints: (a) rese;rch staff
capacity has been augmented as recommended; (b) the Program staff is more quali-
fied today than whan current work began;\and, (c) the full potential of this
staff to be productive will predictably increase futher throughout FY80 - FY82.
These increa;e§~in staff capacify have, moreover, been accomplished concurrently

with increases, through staff development, in AEL's ability to address the

- v
practical issues of assisting communities and their schools to support parents'

r
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involvement in their children's learring and development, to evaluate
ke local efforts, to plan for the future, etc. The completion of the HOPE
Follow-Up Study anhd the Regional Parenting Surveys will add further to
AEL'8 capacity in terms of both new knowledge and new skilisl Thus, the
overali potential val;e to the Region of-the Childhood and Parenting
Research Program has increased demonstrably since ARL began planning this

-~

work early in 1977. ' '

Major Dissemination Activities and Products

The work performed under the 1978;1979 grant resulted in a number of

L
dissemination activities Plus products.’ Appendix A to this final report

- J ‘
is one such product: Gotts, E. E., Spriggs, A. M. & Sattes, B. D., Reviﬁggﬁf

3

Major Programs and Activities in Parenting. Tt has been disseminated

(a) regionally through the Cﬁildhood and quentiﬁé Task Force, (b) to
national R & D perfofmers through a special interest groué withiquERA .
and CEDaR, and (c) to selected individuals at the request of NIE staff,
SEA staff, ets. The report is intentiogally made a part of this final
report in the anticiéation that NIE will subﬁit this report to ERIC, and
it will, thereby, become more widely available.

-

Other dissemigétion activities and products of the past 18 months

a

are summarized below as a series of discrete entries. Annotation is
included, as necessary, to indicate the relationship of the various ra
activities to prior or ongoing work by AEL.

® Gotts, E. E: & Higginbothém, L. A. The Appalachian Child. Children

in Contemporary Society, in press. (Synthesizes prior research by AEL
and others on young Appalachian children and interprets for practitioners.)

® Gotts, E. E. Long-Term Effects of a Home-Oriented Preschool Program, -

Childhood Education, in press, (Reports for practitioners preliminary
findings from the validation portion of the HOPE Follow~-Up Study.)

Q 53;/
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® Gotts, E. E. & Spriggs, A. M. Med ting the Impact of' Competency
Testing on Early Childhaod Education. gtcwpointu in Teaching and Learn-
inqg, Summer, 1979, 55 (3), 10-17. (RelaMs the "Alds to Farly Learning"
to the current competency testing movement, in a style oriented to early
childhood practitioners.) ’

® Appalachia Educational Laboratory, Home-Oriented Preschool Education
(HOPE-I1). 1In D. C. Baltzell et al, A Search for Potential New Follow-
EHEQPHPﬁﬁPEEQQSQFS: Part B: Descriptions of Fighteen Potential Follow- .
Through Approaches. Cambridqge, Mass.: Abt Associates, 1979. (AEL reports
on an extension of Home-Oriented Preschool Education: HOPE-I, to meet
basic competency development objectives through Home-Oriented Primary
Education: HOPE-II.) '

® Gotts, E. E. Review of J. R. Mercer & J. F. Lewis. System &f Multi-
cultural Pluralistic Assessment (SOMPA). Basic Kit. New York: Psychological
Corporation, 1977, 1978. 1n Journal of School Psycho{gﬂx, in press. (Consi-
ders the accomplishments and limitations of the SOMPA in relation to P. I,.
94-142's provisions and in relation to contempor;;;_SChool practice.)

\ .

® In cooperation with a regional institution of higher -education, com-
pleted arrangements to create a permanent videocassette archive of the
Around the Bend experimental television series that was used as one txeat-
ment component in the HOPE experiment (1968-1971). The archive, which will
be situated at the Marshall Universxty, Huntington, WV, will make the series,
plus appropriate documentation, available to early childhood education and
instructional systems technology students.

® Gotts, E. E. & McAfee, O. Parental Influences in the Life of a Child.
Conference session presented to the National Association for the Education
of Young Children (NAEYC), Atlanta, 1979. (Presented HOPE Follow-~Up Study
instruments and findings.)

\w\_ ® Prepared.gnd organized necessary documentation and then entered the
‘ﬁépalachia Preschool Test (APT) of Conceptual Development into the Educa-
tional Testing Service (ETS) Test Collection, thereby making it available
to qualified persons. -

® Gotts, E. E. Improving Basic Education Skills of Appalachian Children. -
Paper pregsented to the Appalachian Regional Commission (ARC) Conference on
"Raisirig a New Generation in Appalachia," Ashville, NC, 1978. (Also gerved
as a panelist/facilitator, helping to develop an action agenda on basic
education. for action by the Region's governors through ARC,)

® Gotts, E. E. uUses of the "hids to Early Learning"™ with Young Handicapped
Children. Presentation to staff of the National' Education Association (NERA),
Washington, D, C., 1979.

® Gotﬁh, E. E. Participated in conference at the Learning Research ahd
Development Center (LRDC), Pittsburgh, 1979, on the state of the art of
basic skills education relative to school improvement.

s

—
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® Gotts, E. E. The Training of Intelligenced as a Component of Early
Interventions: past, Present and Future, Journal of Special Fducation,
in press. (Reports on the offocts of the HOPE experiment as a function
of child ability level.)

® Snow, M. B, Parent Intervie®w Schedule. Base Sample Survey, Regional
Parenting Surveys, Charleston, WV: Appalachia Educational Laboratory,
1979. )

® Snow, M. B. Survey of ParentiﬁL Programs/Sexvices. Charleston, WV:
Appalachia Educational Laboratory, 1979. (Instrument for studying avail-
able services in Cfmmunitios participating 4n the Regional Parenting Sur-
veys.) '

e Singh, R., Sattes, B. D. & Gotts, E. E. . Direct Pareﬁ%ing Interview,
Charleston, WV: Appalachia Fducational Laboratory, 1978. (Interview
used in HOPE Follow-Up Study.)

]

® Gotts, E. E. Indirect Parent Interview. Charleston, Wv: Appalachia
FEducational Laboratory, 1978. (Interviéw.based on “"parenting" theory and
used in HOPE Follow-Up Study to examine parental "generativity" and other
categories.) . :

<

e Gotts, E. E. & Paul, K. Manual for Rating Indirect Parent Interview.
Charleston, WV: Appalachia Educational Laboratory, 1979.
ranant
® Spriggs, A. M. Direct Child Interview. Charleston, WV: Appalachia
Educatishal Laboratory, 1979. (Used in HOPE Follow-Up Study to obtain
child data parallel to parent data from the Direct Parenting Interview.)

L4

’

® Gotts, E. E. & Paul K. Tasks of Hmotio&al Development (TED) Test.
Background and Supplemental Validity Informdtion. Charleston, Wv:
Appalachia Educational Laboratory, 1979, (Presentation of a new scoring
system being used with the TED Test in the HOPE Follow-Up Study.)

b !
® Paul, K. A Study of Interrelationships of Cognitive, Affective, and

Self-Concept Developments in Young Children. Doctoral Dissertation,
Indiana University, Bloomington, 1979. (validation study of the new TED
Test scoring system being used by AEL.), . '

® Provided training in use and scoring of the Indirect Parent Intexview

e

to sociology graduate students at Marshall University, Huntington, WV, and
to predoctoral interns in clinical psychology in the west Virginia Univer-
sity Medica] School's Program in Behavioral Medicine, Charleston, Wv. .
(Training by E. E. Gotts and L. A. Higginbotham was designed (a) to s tady
how effectively these users could use the scoring system, (b) to modify
the scoring to fit these "field" conditions, and (¢) to disseminate use

of the instxument. The scoring procedure wasg further disseminated.to a
select group of scholars natjionally for their ¢ritiques and for further

experimentation with it in other settings.)

® Negotiated, through TED Associates, Brookline, Mass., access to the
original normative data base of the TED Test., (Access to this data base
has allowed AEL to develop a refined scoring system for the TED Test
independently of its own HOPE Follow-Up Study sample. Reports of this

L I
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related rosearch will be prepared in coilaboration with H, Cohen and G. weil
of TED Associates for future. publieation.)

® Gotts, E, E. Presented workshop on "Strengthening the Home Learning
Environment”" to a Westdrn Regional Conference sponsored by the University
of Nevada, Las Vegas, 1979. (Presented HOPE Follow-Up Study findings 3nd
obtained reactions to the "program taxonomy” developed for Appendix A of
this final report.) ‘ -

{

e Gotts, ‘E. E. Convened a special session at the AERA Convention, 1979,
on "Parent and Community Education." (Developed CEDaR inter-institutional
information exchapge relative to R & D in parent and community education.)

.

® Gotts, E. E. Delivered keynote address, "A National Perspective on
Preachool Program Alternatives,"” to Indiana Department of Public Instruction
sponsored conference for primary grade educators. Indianapolis, 1979,
{(Included the "aids to Farly Learning" approach to fostering early compe-
tency development,) ' ' .
’)‘

® Gotts, E. E. & Singh, R, Participated in Symposium on Appalachian
Children and Families, Morehead state University, KY, 1979. (Planned
an annual conference, to begin in 1980, which will bring together rqgearch- ,
ers from throughout the region who are studying child and family jissues.
The first annual Conference will be held in 1980 at Institute, WV, under
joint sponsorship of the west Virginia State College and AEL.)

e Trained post-doctoral equity fellow, Dr, Linda A. Higginbotham during
1979 in AEL's famil ~school-community research methods and theory; provided
her with training {n the supervision of others in related learning experiences.

e Provided summe) equity internship experiences in 1979 to Ms. Mable Lee,
a doctoral candidate in curriculum~instruction at the Pennsylvania State
University and to Ms. Jane Bortorff, a doctoral candidate in school administra- ~
tion at the University of Kentucky. Both interns were given training exper-

- lences relative to Home-Oriented Primary Education (HOPE~II) .,

® Gotts, E. E, Served on the Publication Committ%e of the Council for
Exceptional Children's (CEC) Division of Early childhood (DEC), helping to
develop a new journal for ‘childhood educators of the young handicapped child.

® Gotts, E. E. Designed and pPrepared the informationalmhrochure, "Aids
to Early Learning.” (This brochure has been used in 1979 to answer several
hundred inquiries regarding these products which were developed by AEL under
contract with the NIE.) !

® Gotts, E. E.” Prepared a paper, "Legislated Roles of Parent Involvement

and Current School Practices" for an NIE planning conference to be held in .

December, 1979,

® Butler, A, L., Gotts, E. E. & Quisenberry, N. L. . Play As Development.
Columbus, Ohio: Charles E, Merrill Publishing Co., 1978. (Presents the
‘play study" and gompetency base used by AEL in developing the "Aids to
Early Learning,")

.

10
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® Gotts, E, E. Farly Childhood Assessment. In D. A, Sabatino and T. L,
Miller (Eds.}), Describing‘pgqgn{gﬂmghgﬁgggg;istics of Handicapped Children

and Youth. New York: (rune & Stratton, 1979. (f&lustrates the use of

AEL's competency base and the ﬁppraisal-of Individual Development (AID):
Scales which are part of the "Aids to Barly Learning.”

In addition -to the foreg;ing productsg, the staff'prepared a majgr
proposal to the NIE for work to be conducted dutring FYS80 - FYB82, as part of
a "long-term institutional supp?rt" agreement between the NIE and AEL. The
Proposal was titled "Chiltihc;c;d and Parenting Resear& Progr'a}.“ This proposal -
title emphasizes this AFL Prbgram's concerns, arising from needs identified
by the regional Childhood and Parenting Task Force and verified by related
research and needs assessment activities. This Research Prégram QOncergs

o

itself with the interface among homes, schools, and children as these affect
<+
children's development in basic competen%y areas. The Proposal deals with

research, development and regional service activities of gtaff development

relative to parent program implementation and evaluation.

1Y
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APPENDIX A

: REVIEW OF MAJOR PROGRAMS AND ACTIVITIES IN PARENTING

a4
*
E. E. Gotts, A. M. Spriggs, and B. D. Sattes, AEL, 1979
.
Overview ’
The Division of Childhood and Parentind, Appalachia Educational \Jg

Laboratory (AEL), conducted a comprehensive review of noteworthy programs,
activities, and resources that have beén developed to support effective
parenting practices. -This review work was conducted as a part of AEL's
Childhood and Parenting'Program.* The present report summarizes the

findings of the review in descriptive form for use by the Program's advisory
Task Force of Appalachian educators and se;vice providers in parent educatioh,

. .
home-school-community relations, and allied areas of family programming.

ClgssifiFation of Parenting Efforgs
This report is organized into separately-authored apecialized~section f

each of which is designed to be useful for particular purposes. It
w¥th a brief introductory section in which a classification scheme i
developed for the wide arfay of parenting programs, activities and

p resources encountered up through the late 1970's. A major appendix to the
repoz: (Attaghment AX lists ag its ent:ia;?parentin; efforts which are
illustrative of the slassification's various categories Oﬁ types. A version

of this classification was presented for initial reaction at the symposium, |

*The Childhvod and Parenting Research Program is supported through an
ingtitutional grant from the National Institure of Education, DHEW,
Washington, D. C. 20202. However, the work is the responsibility of
1 the investigators, and no official endorsement of it by the NIE is,
either implied or to be inferred.

»
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"Improving the Home Learning Environment," which wﬁs sponsorea by the
Universivy of Nevada-Las Vegas in April, 1979. -

_ The classification;s purposes are twofold: practical and theoret-
ical. Such an ordering can hg}p the user to understdnd both similarities
and differences among an otherwise often bewildering variety of contempo-
rary efforts to help families with child-rearing. Further, the principles

by which these efforts are here ordered may suggest new directions for

conceptualizing program effects and strategies for evaluating them.

ACYF Progra@s

A second section of the report examines a group of highly visible
national experiments anq*programs which collectively are spénsored by the
Administration on Children; Youth and Families (ACYF), an agency of the
Department of Health, Education and Welfare (DHEW). The ACYF's programs
are worthy of special mention because they have sought to promote social
equity for low income families and their children. Méreover, they have
been designed and tried throG;h an ongoing process of development since
the mid-1960's. The practical knowledge résulting from these efﬁprts
has, accordingly, been“éumulative.

The ACYF's work has.influenced the.pfhcticés and ;hipking of
virtually all American workers in childhood and parenting--and the
ACYF's work has been influ;nced and enriched continuously by the con-
tributions of great numbers of practitioners and researchers. Thus,
this introduction to the ACYF's efforts can provide thé’jj:?er with

available (F//

to dssist low income families with issues of child development. It

understandings . of some ﬁajor program strategies that ar

will also be instructive for the reader to examine the categories

15



‘educating parents from those that emphasize training parents.

into which the various ACYF programs are classified (Attachment A) and
to learn of those instances in which the programs are unique and of those

in which{they have had counterparts operated by others in the field.

Resourcgg

*
A third gection of this report considers materials which are avail-

.

able to supbofi parant i ng progréms. It focuses particularly on those
materials which are readily accessible, and identifies centers or resource
documents from which users can obtain additional direction or help. An
appendix to this section (Attachment B) jdentifies by category other
potential resources for parenting programs. Finally, Attachment C contains
a reference list of citations of individual source document;“&ﬁdamaterials

, : {
to which reference is made elsewhere in th# report.

A\CLASSIFICATION OF PARENTING PROGRAMS, SUPPORTS AND RESOURCES

t

Edward E. Gotts
. T

The first task in completing a comprehensive regiew of existikg
parenting programs and supports has been to develop somewhathcoherent
categories into whijich thése efforts might be sorted according to salient
principles for viéwing“their similarities.

The literature up to the presene\has not offered strong guidance in
this regard.; The following exceptions are worth noting. White and ofhers

(1973) demonstrated the Qalue of distinguishing programs that focus on

Hess (1975) have classified recent parenting programs according
or functions of parents which they emphasized. Four groupings seeméd

’

these'latter authors to encompass these experimental program efforts:

16
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a) parents as policy makers; b) parents as more effective teachers 6f>thoir
own children; c) parents as'auppo;ting resources for the schools; anq,
d) parﬁntu as better pdrents.

How the two foregoing principles of classification have been incor-
porated into the present system will be apparent to the reader. A third
principle of classification commends itself on general theoretical grounds:
sOmMe programyg 1‘5‘“‘ c‘n'ien(ec‘i to prevention z;nd to human development, whereas
others deal with correction and amelioration of problems or disorders.

A fourth classificatoryprinciple concerns itself with the clients being
served (e.g., parents, children, agencies, communities, etc.). A fifth
principle differentiateg programs according to the degree of comprehen-
;iveness of their goals or purposes. A sgixth principle, which méy be
viewed as correlated with the fifth, is the extent to which programs
view clients as autonomoué ;nd regsourceful versus és being helpless and

needy victims of overwhelming systems and circumstances.

Obviously these six classification principles could be combined in

e

a variety of ways--each of which would lead to a somewhat differtnt sorting
of programs. Since it would be arbitrdry, in the absence of empir%cal

evidence regarding their efficacy, to affirm the Ghlues of some particular

\ R
orderings or ’‘combinations of the six principles, no special claim is

made for the ultimacy of the following system of categories. What is

claimed, nevertheless, is that the sysﬁem makes use of each'of the gix

P
1

principles; that it provides somewhat coherent (but not altogether
mutually exclusive) categories into which virtually all existing

g_enting/family program and support efforts can be fitted; that the

system of categories affords a structure within which one can identify,

h \\: similar, programdg which previously have been preSented as contrasting

/ ’ . (I"/ (
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alternatives; and that the system has some value fox describing the overall
?tructure of contemporary parenting efforts.

* The program classifications can be seen below (Table 1) as dividing

into gix major, Roman numeral-designated categories, with the second of

these being further divided into two subcategories. Within each category
: v

or subcategory, descriptive names are assigned to the general program

types. For example, under major classification, "I. ‘Primary Focus on

»

Parents,” the first general program type is labelled, "A. Parent Groups
to Meet Parents' Own Needs . . . ."™ In all, tﬁe classificetion tenta-
tively identifies twenty geperal program types. Ugder each general
Program type, one or more actual programs are mentioned as instances

»

or examples of the program type. A more exhaustive listing of programs

by type appears in Attachment a to this report.

Table 1 ‘ N

Parenting Program Classifications

II. Parental Skills'Focqgg General

I. Primary Focus on Parents
. . - : a
A. Parent Groups to Meet Parents' Own Needs While ﬁéaling with
Parenting Issues (Examples: Parents without Partners; ‘ s
Trangactional AnﬁTysis; AEL Parent Discussion Guides)

B. Training/Educating Parents to be Coordinators of Porces
and Resources in Their Children's and Their Own Lives .
(Examples: voucher systems;The National Parent Federation
for Day Care and Child Development) '

C. Parent Training for New (Parenting) Rolgs Outsidg the Home

(Examples: ACYF efforts to prepare parent paraprofessionals;
Parents as tutors; home visitors; classroom aides)

A. For Adults *



/

Table 1 (continued)

1. General Parent Education (Preventative/Developmental)
 (Examples: Child study Asgoclation of America; parent
"education" programs) S

2. General Parenting Training (Preventative/Developmental)
(Examples: Florida model; Verbal Interaction Project)

3. General Parent Education (Corrective/Ameliorative)
(Examples: foster parent training) - -‘}'

4. General Parent Trainzng (Corrective/Amel iorative)
(Examples: TADS four Training Parents to Teach Models;
Heber's Wisconsin program)

B. For Children

l. General Pre-Parent Education (Preventative/Developmental)
" (Examples: Exploring Childhood curriculum, if non—expafﬁ—
ential; Family 'Life Curriculum) _
2. General Pre-Parent Training (Preventative/Developmental)
(Examples: Exploring Childhood curriculum, if experiential;
peer tutoring) : ‘

3. Teen-age Parents (Corrective/Ameliorative)
(Examples: NACSAP-related efforts; Florence Crittenton
sexvices; school law changes)

IIX. Parental skills Focus: Specific

A. Parenting Progyrams Having Specialized (Limited) Goals
(Preventative/Developmental)
(Examples: ECS child abuse prevention effort; prenatal classes;
school entry orientations) -

v

(Corrective/Ameliorative)

<4
(Examples: Parents Anonymous; neglect and AbUSe'"hot lines;" -
crisis nursery) .

' D
B. Parenting Programs Having Specializeq (Limited) Goals

Iv. Parent Linkages to Institutions/Parent Involvement
A. Home-School Eommunications Developmernt )
(Examples: parent-school conferences; Sprigle's "learning to
learn" emphasis on home-school understanding)

B. Parent Invdlvement in a Non-Central Supportive Role

(Involvement-1) -
-(Examples: fund raising; volunteers in non-instructional ailde
roles)

4
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VI.

Table 1 (continued)

C. Parent Involvement in Governance and Advisory Functions

‘ Collabofative Relationg of Parents and Programé>

(InvolvemefAt-2)
(Examples: P.L. 94-142 provisidns; Institute for Responsive
Education; Parent Advisory Councils under E.S.E.A. or E.S.A.A.)

(Involvemept—3)

(Examples: cooperative day care or nursery school; "contracting®
systems between parents and schools)

Specific or Limited Assistance to Families

A.

Parenting Programs to Complement or Supplement Family Roles/
Functions (Preventative/Developmental) ) .

(Examples: day care services; Infant Education Research Project,
E. Schaefer; CDA Consortium efforts in chlld care) !

Parenting Programs to Complement or Supplement Family Roles/ \
Functions (Corrective/Ameliorative)

(Examples: protective services; foster care; homemaker
sexvices)

General or ﬁrtensive Assistance to Families

A.

Restructuring Society to Support Families (Preventative/

Developmental)

(Examples: "technological cradle;" family advocacy; call for
family impact statements on public laws; family policy
formulation)

Comprehensive Family Support and Proffective Systems
(Corrective/Ameliorative) ) :
(Examples: Parent-Child Centers; child and Family Resource
Program; intensive casework services; Home-Based Services,
U. Jowa Clearinghouse type)
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PROGRAMS OF ,THE ADMINISTRATION ON CHILDREN, YOUTH AND FAM;ZTES

Alice M. Spriggs AN

Head Start

Head Start is a family-centered multi-disciglinary program whose
purpose is to assist people to help themselves out of boverty. It serves
as a na£ional deménstrntion of comprehensive davelopmentraervices for
children from low-incoﬁe families. Created by thefEconomic Opportunity.
Act of 1964, initial Head Stért-programs were financed up to nifety per-
cent of cost and opezated undex thg Oféice of Economic Opportunity kOEO).
In 19§9n President Nixon reassigned Prdject'ﬂead Start to the new office,
Office of Child Development (OCD) withinh the Office of Health, Education,

and Welfare. The Office of Economic Opportunity* identified several broad

. goals fii;i;e Project, including: improving health, confidence, self-

respect, d gnity,”htrengthening family ties; providing oﬁportunities

for adults to meet community sérvlce providers; broadening horizons;

and, increasing language competencies through varied social experiences.

Desp%te the broad goals, Head Start programs are tailored to local needs,
¥ -
-

and the§“ﬁ3ve resulted in the pooling of resources and the cooperation

of teachers, social workégs, medical services, parents and others in

’

attaining the goals of the program.

Head Start, by design,| is a four-pronged approach to 'c*lld develop-

ment . The'00mp0nent8 arg/{1) Health and Nutrition, (2) Welfare, (3)

Educatiqngl Readiness and (4) Parent Education. Generally, the project

Has netted chan@es in health awareness and standards of living, provided

SN

*Office of Economic ngortunity, Project Head Start (booklet
Washington, D. C. 1965. ;

51 .
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a better ;ense of give and take, increased verbal abili;y,'fostered a friendly
attitude toward authority figqures, developed a feeling of self-worth and
allowed thé child to- have a broader view of the world.

Parents"contrisgtions to the Project in observation, planning, and
participating in volunteerﬂserviCes'has led to their pérsoﬁaflself;imprové—
ment. They have improved communication with the local school and agencieg
serving their children and developed an understanding of their children
and of their own parental roles. This‘has created a priée in’' themselves

\and a sense of responsib#lity in their role as parents. |

Various studies of the Hé;d Start Project have been conductéﬂ; ;nd*

a variety of interpretétiohs of the data ;re possible. -PQEhaps-the most
famous study wa; conducted by Westinghouse Learning Corporation and *'
Ohio University for the Office of Economic Opportunity from June, 1968
through May, 1969. Head Start received considerable criticism as a
result of this study because, in sum, the report stated Head Start
children caﬁ;ot be sgid to be appreciably diffefent in ﬁoat areas of
cognitive and affective development from their peers in the elementary
gradqs who did not attend Head Start. Numerous researchers have cxiti—
cized these conclusions, and various other researéh has been conducted

~in relation to Head Start prograhj; Eonger fange results were not
available for some years, since the‘invéstigations needed to be longi-
tudinaliin order to evaluate fully certaiﬁ changes that occurred with.
time. 50&5'1onger—term résults now available suggest that Head Start
effects may bersiét under certain c¢onditions,  such as when there is
follow-up asgsistance or éontinuity of assistancé. Some longer-term results

¢

\\ suggest "sleeper" effects frap early childhood intervyenticns that may” “,.

-

s
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v b

arise from {(a) a very gradual benefiﬁing err time of the children from
effacts which weré‘gained during the preschool interventions or (b) a
s;ddun appearance of eoffects indirectly resulting from the Head Start
tr?atment,*or (c) other mechanisms which might have bedén at work creating
benefits that appeared long after the'treatment ended. These r?gults
tend to negate the Westinghouse conclusions, nowever, it is only as

the Head Start generation reaches adulthood and begins re&ring families
~ I

of their own that future studies may reveal the total impact.

In the meantime, Head start programs continue to operate throughout

]
the county. The original programs have led to the evolution of VYarious

~

oéher Federal demonstrat}on programs which use different approaches to
provide child development services to young children and their families.

These programs include Home Start, a project that uses paraprofessional

-3

home visitors to help parents develop their parenting‘skills with their

.
~

own cniidren at home; Parent and Child Centers that serve families with
infanjts and toddlers (0-3); Child and Family Resource Programs, a project
that Incorporates successful features of many OCD programs; and, 'recently,

Basic Skills Programs. A description of some of #hese Head Start spin-coff

t
AN

Px’égramg follows. - ‘ ' ) “ . \ . .. -

Home Start

Home Start was established as a respbnse to a growing ire among.

many'parehté to receive assistance and support in ‘their own role as "child
/ ' " ’ - e :
development specialists" and in helping them work téward the goais they have °
1 s . '
for their own children. The desire to launch a major national demonstra-

".. tion of home~basea child development services was made in light of“several

faétors, one of which was the abiding faith (backed up by considerable

Ay

o - \ ' . I J \(} - - _ "




evidence)* that home and parents are of paramount importance to the sucéesa~
ful development of every child.' /

Like Head Start, Home Start is much more than a preschool educational
Program. It is‘concerned with the child's nutrition, health, and mental
health as well as education. The nutritional services are aimed primarily
av’holping pParents make the best use of existing food resources through
;imp;ovod food planning, buying, and cooking. When food is not available
for‘a family, Home Start makes every Qﬁfort to put the family in touch
‘ witb the community agency that can iélp on a regular basis.

Home Start children receive the same comprehgnsive health services
as Head Start, but Home Start efforts dre directed more toward ngUriqg

such services through referrals and follow-ups. Parents are involved in

the process and learn and practice through expegience how to obtain health

-
services for their family's future needs.

Social and psychological services that the parents need and want for“
their children are secured in the same manﬁEr as the physical health care.
A positive, preventative approach is stressed 8o that an atmosphere isg

encouraged which is conducive te a happy home enviroﬁment.

The most fundamental Home Start éoncept is that parents are the

first and most influential teachers of their own children. Thus, Home
. o .
Start helps parents to carry out this respohsibility. While Head Start

aims at involving parents as one means of helping children, Home Start aims

at involving parents ag the major means of helping all their children,

particularly those of preschool "age.

*See, for example, from $RIC, ﬂgtﬂgﬁ = Child Home LearhinQ,Program?
an Abstract Biblipgraphy compiled by Norma B. Howard, April, 1972.

o4
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Ail Home Start programs attempt to strengthen productive reigtionships
wiLh exiséing Communi;y services and resources. These relationships may
range from use of the local library to helping parents receive health care
and pfanned parenthood information.

The Home Start demonstratiog\program is one of OCD's most visible
signs of supplementing family life and helping parents to be paréﬁts.

Some important conclusions that have emerged fromhthe Home Start demoh-
stration are: |

® Many families in a wide GZ}iety of locales and with different

ethnic and cultugauvbackgrounds are willing and eager to par-

-~

ticipate in such a program. Many parents want to be a part

of a program which shppofts their own relationship with their .
own children. “

Paraprofessionals can be trained within a relatively short
time to handle complex and sensitive tasks associated with a
home—bgsed compréhensive child development program.

In general, the future of Home Start iies with local Head Start
providers which may, by policy, decide to convert part of their exist-
ing funds into ﬁome Start components to gerve some of their children
and: families. - Thus, the demonstratioﬁ is intended to provide a solid

knowledge base which may be used or adapted by Head Start or other pro-

‘grams that provide chiid development services.

The Child and Family Resoup£e Program
' /

t. )

In addition to répresenting a model service delivery system itself,
‘Head Start has stimulated the.development of other inmnovative approaches

to the delivery of child‘devélopment services. One of these initiatives'’

) R
')\‘)
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is the experimental project called the Child & Family Resource Program

(CFRP). This program is designed to provide lead Start-type developmental
sexrvices to preschool child{gn, and in“addition broadens the program focus
on the entire family.

The CFRP approach uses a Head Start as the bagse to develop" communi ty-
hJ
wide service delivery system, working closely with other community agencies

to make available the appropriate range of actiJﬁties. This approach

recognizes that not all families have the same needs and that the needs
) . A
may not all‘be’met the same way. It builds on the capabilities of exist-

s

ing services now providéd'by other agencies and makes community reséurces
available to families ag pait of an inteérated program.

A k;y feagure of the éFR Program is the assessment of tﬁe épecial .
needs of each child and Hﬂs/herﬁfamily. A team, composed of ph§sicians;

psychologists, educators and social workers, works with parents to deter-
[ ) . L )
mine the amount and kind of assistance they want and need.

CFR Programs are required td provide or make available these services:

1

developmental. programs for children of different ages; prenatal .care;

T, 4
. 7

pediatric scree?iﬁg and health cafe for children 6-8 years; programs to

ensure smooth transition from preschool to eatly school vyears; and

~

supportive aééistance for familieﬂ{ such és counseling and emergency
help during fam;ly crises. - ;
Although the goal of the total CFRP is to’dévelop model systems
which may be replicatéd or adapted in different kinds of communities to
serve a ;arietylof child-family populations, the major goal of each
individual progfam is to deJelop a system'which.becomes a model for itg

own cdmmunity; ACYF aspires that CFRP shall develep a system which is

appropriate to local needs and fulfills the needs of children and

r— "~ .
DX ) -
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‘ A
familiesn longituainally. By developing coordinatiqn between programs and
services in a local comununity, the CFRP makes a contribution to the total

y 4
community.

N

Parent and Cchild Centersg

The Parent and child Conters were authorized by Congress in 1966 and
have been in existence since 1967 in 32 locations. They wore established -
as experimental programs for testing a variety of learning approaches for

families with children from birth to age three. While there was no specific
\\ -
design for the approach, the emphasis was on having parents interact with

their own children.

L 4

The PCC projects follow very closely the Head Séart approach. The
services provideé include comprehensive health care and nutrition educa-
tion, social éerv;ces, educational ;xperience for the child, agd parent
education. The difference between the two approaches isg that pccC deals
with the very young child and the parent. Thisg approach emphasizes the
earl§ attention‘to family needs and capitalizes on the fact that much’
learn%ﬁg occurs very early in life.

Ng with Head Start, the Pafent,and Child Center approach uses a group
;pproach\with a home basea option. Parentslare involved in the child'sg

»

development, and emphasis is placed on education for the parent in both

T ol
wpproaches, ' o
The 32 grants, in 22 urban and 10 rural sites, are located in areas

that also have Head Start brograms. Therefore, the pCC graduates move
' .

into a Head start program and experience continual educational opportuni-

ties from birth to school age.
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From their beginning in 1967 to 1975, the PCC's wore ragulated and
monitored from the Head Start National Office in Wnshinqton. During
1975-78, decentralization of the leadership oécu?rcd and PCC's Qera
governed out of the 10 Regional HEW offices. Thié has not been satis-
factory for such a small group of cdnﬁers and the leadership has been
centralized again. National PCC Workshops are held from time to time,
-and a yesearch project has been designed to determine the longitudinal’

effocts of the projecg.

gaéic Skills Project

’

The most recent demonstration project planned by Head Start is the
basic skills program. Head_s rt‘planned to spend: $1 million during
1979 to fund'joiét basic educatibprskiils,brojectﬁ in Head Start agencies
and local school_distrjctg. Thisrprojoct has been in response to
President Carter's call for efforts po a;sist children in acquiiring the
basic skills they ﬁeed to fﬁnction in a complex society. This model
program is to demonstrate effectiv yé;s for the child to acquire
developmentally approgriate educatjfional skills in a supportive environ-
ment. The project is to demonstrate ways in whicﬁ§Head Start and
elementary schools car collaborate to desigﬁ'and implement program
that stress basic skiils.

The basic skills projeGt consists of three phases: Phase I is a
pilot effort in 15 Head Sfar& sites, two of which are bilinguai; Pﬁésé II
is to be a field demonstration in 31 sites; and phase IIT will be research

. *
phase.

Throughout the project, program demonstrations must reflect four

hsaential project elements: curriculum; parent involvement; teacher

_ )
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attitgdus and behaviors staff training and cantinuity.

At the present time, 15 pilot sites have been selocted. The plans for
evaluat ions of these pilot gites have been contracted and rasearch efforts
will begin occurring during Phase XII of the project. One of the research
efforts that will be of interest will relate to parent-child school inter-
action v.g., in terma of factors influcencing the child's learning attitudes.

In addition to the basic skills project, 1) Project bevelopmental
Contindity, a national e#periment, and  2) Follow Through, another national
experiment, were initiated several years ago to explore ways of smoothing

CLs N :
the tranjltxon of Head Start children into elementary schools. Both of i

theso expleriments are ongoing, and some of their results have been reported.
_/

4

Their findings sﬁg_est that Head Starts and schools are learning some ways

to work together which do smooth this transition.



f | PARENTING RESOURCE MATERTALS
Beth D. Sattoes

The Parenting Materials Information Center (PMIC) of the Soythwest
Educational Development Iﬁﬁoratory (SEDL), 211 Hagt Seventh Street, |
Y RAustin, Texas 78701, is a valuabloe resource collection which houses
approximately 3,700 print and non-print materials related to pafénting,
parent education and p;renp involvement:. A catalog of these materials,

?gpgqt{ng_jg 1977, is available for a nominal charge. Persons who work

m~.
+
with pérents/pan‘use the PMIC gystem to retrieve materials which have becn

gathered and analyzed by Center gtaff. n

The National Diffusion Network (NDN), designed to hel; local school
districts adopt high qualit; educational préﬁrams whith have been developed
with federal funds, has approved 190 ekemplary pfogréms for ngtional
dissemination. Some of these programs are designqd.to involye parents
directly in the educatioﬁ o} their children; others provide for @he
doveiopment of parenting skills. One such prggram, the Parent Réaainess
Education Project, developed in Deﬁréit, Miéhigaﬁz‘includes a component

e
for high school seniors in wézzg\studgnts work directly wJ&h preschoolers

and participate in seminars on child developnent and the responsibilities

of parenthood. A descriptive catalog, Educational Programs Thq§ Work,
is available'f?r a small fee from NDN b§ writing USOE, Washinéton, D. C.
20201.
e ——
The“AppalachLa Educational Laboratory (AEL), P. O. Box 1348, Charleston,

West Virginia _25325, conducted an evaluative review of parenting materials

in 1975. AEL wasfespeclally interested in audio-visual materials which

&)
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were appropriate for prospective parents and parents of preschool-aged
children. Since that time, AEL has continued L review newly released

materials, including materials that are appropriate to parents of gchool-

aged children. A catalogL_Parentinq Materials, containg a summary of
audio visuals and suggestions for the most appropriate audience. It is
available for a small feo.

The National Conyress of Parents and Tcncﬁers (PTA) , in conjunctisn
with the National Foundation-March of Dimes, haﬁ establisghed parenting
as a ;umber‘one pr101ity area. The two organizations have been working
to make parents and éducatorn aware of the importance of education for
parenthood ;nd family 1ifn for inclusion in the curriculum of public
schools. They are echcially concerned about the increasing number of

teen-age pregnancies and family pressures in today's society. The PTA

~and March of Dimes havg held national, regiona} and state-wide conferenoes

on parenting, to promote the establishment of local parenting groups which

can work as local advocateg of parenting curriculum in the schools. They

have developed a resource kit, Egyﬂ}gmgglg_Chlldren Become Better farent
which includes strategies for implementing parent education and provides
references to exigting school-age parent programs: Further inforﬁation
is available fnﬁn the National éoundatioq, 275 Mamaroneck hvenue, White
Plaing, New York 10605, or the National PT&, 700 North Rush Street,
Chicago, ily‘nois 50611 . _ S -
Another resé&rce on parent education is the Education for Parenthood
Program (EFP), jointly sponsored by the U. §. Office of tdﬁcatdén and the

Office of child Development (now ACYF). One of the model EFP Programs

is called "Exploring'Childhood," developed by ‘the Education'bevelopment
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Conter, Newton, Massachusetts. This high-school course is designed to provide
"hands-on" experiences with preschool children, as well as some classroom
lectures, digcussions, films and readings. 1t is. adaptable to the needs

of toenagers of varied cultural backgrounds,-school—aged parents, adult:

K

parents, teachers, and other child care personnel. By geeing films which
look at a typical day in different families, content is presented which
relates to living in family settings. Cross-cultural differences as wellj
ag ‘individual Aifferences are embhasincd, Sibling rivalries, divorce, and
the effeacts of a newborn on members of the family are all topics for discus-—
ston in thik family living and child development curriculum.
P
Many audio-visuals which relate to parenting have been produégdlby
both commercial and non-profit organizations. Mchaw—Hill, 330 West
42nd Street, New York, New York 10036, for example, has a series of films
which look in-depth at child develgpment. Each film looks at one phase
of development, e.g., physical, emotional, language, social across éges
(infancy-toddler-preschool) . Many proéuctions have taken this approach.
Parent's Magazine Films, Inc., 52 vanderbilt Avenue, New York, New York
10017, has produced numerous filmstrips, which present less extensive
materials, on stages of child development, child health, areas of crisgis
in families (e.g;, divorce), exceptionality, and “par;nts are teachers.f
This theme, parents are teachers, prevails in most of thq newly-
released materials. For example, Pareéts as Resouréés (PAR) , 464 Central
Avenue, Northfield, Illinois 60093, has produced a series of televisioﬁ
shows in conjunction with Wrrw, Chicago. Incidengal laarnify is emphasized
as wall as the use of tqu which can be made froa materials found around

most homes. Children learn through play (or play is a child's work) is

another centrnl theme in many of the new audiovisuals. The University

4 Ve
>
. ()Q

kS



[

of' Toronto Madia Centre} Toronto, Ontario, cCanada, has devaloped foux
W

28-minute videocassettes which deal with the importance of child's play.

The content fits wall with most early childhood program goals: to

encourage parental involvement in young children's education.
. ri‘

r

Materials on health and gafefy are available from many sources, e.g.,

the National pDairy Council, 111 North Canal Street, Chicago, Illinois
re

60606, state Qniveruity extension programs, and March of Dimes. Materials
on family planning, prenatal care and prenatal development are also becom-
ing widely available. The Northern Virginia BEducational Telecommunications
Association (NVETA), ¢/o Department of Hdugﬁfion, Box 6Q, Richmond, virginia
23216, has produced a series called Qfﬁﬁiﬂl*929£_aiﬂéd primarily at low—incoméN,
)
teen-age populétions. Two of the shows in the serieg deal with the issues
of family planning and prenatal care in a style which combines humor, an

t

informal "rap" session amq?g menhers of the cast, interviews, animation,

&

and quizzes for the audience. \\\\ o
A recent development hés been the ﬁrodﬁétion of a television series

fér youny parents. The seriés, titled Footsteps: is currently beiné
broadcast by many PBS stations. Eventﬁally 16-mm film_of the various
broadcasts will be available to educators for local use (write: National
Audiovisual Center, GSA,.RefereAce Section, Washington, D. C. 20409) .
Home viewer guides ;ay be bbtaiﬁed free from the Consumer Information .
Center, Pueblo, Coloxadé 81009. Other curriculum and discussion guides
may be purchased fro$1University Park Press, 233 Fast Redwood Street,
Baltimore, Mérylgnd 51202. fi

| A variety of other resources for parenting programs are mentioned
by cateéory in Attachment B oé this ;?port. Addiﬁional documentation

on these and other resources appears in a listing of references used

in preparing this report (Attachment C).

N




. -Attaopment A
¢ . ; kT3

PARENTING EFFORTS CLASSIFIED, AFTER TABLE 1

I. A. The program, Parents without Partners, exlists in many local
communities and is a clear example of this kind of program type. Trans-
actional Analysis and a variety of quasi-therapy.groups which focus on parents'
personal development fit this type as well. Similarly, mutual support efforts
in local communities such as those organized by local associatlons for retard-
ed citizens provide additional exdmples. The Child Study Association of
America has many local affiliate groups. These CSAA groups have been iﬂ
existence for some time. For/furthor infoxmation, contsct the\q?tional organ-—
ization cited in the references. Other information on programs Sk\this type
may be fouhd in Honig (1975). Such programs can be forﬂgd by using the
Appalachia Fducational Laboratory's Pareht Discussion Guides.

I‘;Eét A blue ribbon study sponsored by the~€arnegie Corporation hés

issued various reports (one prepared by Kenneth Keniston) emphasizing the
importaAZe of creating choices from ésong which parents can ﬁake seléctiqns.
Such cholces presumably make tﬁem coordinators of the resources of their own
livgs. A citizen gréup which ygs attempted to promote a q%yilar agenda is
the National Parents' Federation for Day Care and ChilduDevelopment.‘ This
group seeks through its supéort of the Day Care and Child‘Develqpnent Council
of America to create cﬁoices for parents who have children in day care faci-~
lities. THe initiation of voucher systems in education represents one kind
of experiment aimed at attaining similar outcomes. A major new initiative
is currently being launched by tbe state of California'in voucher systems in
» .-
education.

I. C. Parents have been prepared during the past 15 years to perform

work in a variety of new roles including in such settings as nursery schools,

64
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' parents into public school programs as tutors has become a standard part of

a2

school-based programs, and day care centers. The coptributions of the Admini-
stration on Children, Youth, aud Familges to such new role development has
been Qescrjbed in the second main section of this report. The integration of
many ESEA special title programs. Barlctla and others (1978) describe some
of their experience with the Yunctioning of parents as tutors. Grandparents
qg tutors gene;ally operate undef volunteer program auspicés. Such volunteer
efforts have received a special boost via a Ford Foundétion grant to Ereate
the National School Volunteer Program. Unlike other role activ&ties in the
present category, however, parent trainin§ which 1e$ds only to volﬂhﬁser
activities and not potentially to new oFcupational opportuniﬁies does not
characterize all activities in the present category. Wpat has more
characterized them, in fact, is the preparation of parents to funcé&on in
ongoiny roles ;f responsibility that afe not ;imply services donated to
éome othgf institution. For example,athe home visitor oY home demonstra-
tion agent roles in Home Start, Home—Orien;ed Preschool Education, programs
created by DARCEE and others have tended to be ongoing ones for financial

§

remuneration. . -

~.

II. A. 1. The Child Study Association of America (CgAA) has already
been mentioned in connection with category I. A. CSAA in its second major
function illustrates the present category very well. In fact, the various J
therapy—oiiented groups men ioned in'I. A. appear, 1in their emphasis on
transmission of didactic informgtion regarding children and their develop-

J
?
ment, to represent this category as well. All of the following, if presented

.

primarily as didactic instruction, exemplify this category: ?ransactional

Analysis, Reality Therapy, groups based on Haim quqtt‘s bock, Between

G
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Parant and Child, Psychoanalytic groups:'groups based on the Rational
Fmotive Therapy model, thoue based on the Clienf-cnntored model, various
eclectic models, the Parent Lffectiveness Training of Thomas Gordon,
v

Adlerian parept cducat£3§ following the views of Rudolph Dreikurs, and
numerocus other locally developed efforts in parent education which in many
instagces have resulted in Lhc‘#moduction of materials and curricula. In
gsome instances regional structures have been created and operated over
extended time periods to support these. A very early example of thig™
approach in addition to Cgph is what has come to be known as the Minnesota
Program. FUﬁthor information onh such groups 1s available from Lamb & Lamb
(1978) and Lane (1975%). For a contemporary overview of the state of
implementation in this area, one would do weil to refer to an Educétion
Commisgion of StAtes report. (1979) .

II. A. 2. The feature distinguishing the present programs from those
iﬂ the preceding category is fhat they incorporate some_egperiential component

&

which leads to a goal orientation, i.e., working to accomplish particular

e
e

things with a‘child.l Dothﬁﬁrogrgmé in the present category and the preceding
one are proéess oriented. If a specific experiential component is included,
leading to involvement with goals for one's own child, then all of the
therapy—orien:ed groups éf the preceding category become examples of the
present category and, therefore, will not be listed here again. In addition,
many programs have been created around an experiéntial approach which fit
only into the present catego}y..lThey include Proiject HOPE (Appalachia

Educational Laboratory), the Florida Model of parent involvement created

by Ira Gordon and associates (See Olmsted), the Parent-torPaxrent approach

used in Ypsilanti (High/Scope Educational Research Foundation), programs

H6



of DARCEE, the Verbal Interaction Projecf developed by Pﬁylliq quenshgin
-

for use by toy dbnmonstrators and paxontJ, similux proqxams involvinq a
L T

toy lending library created by the Far West Laboratory, Homm btart, “The

Family Development Resgearch Rxogram" which is also known as tha_Syrqcuse

Program associated with Bettye Caldwell and her former ahsociatesiﬂlide Honig
and Ron,Lnlly, the Brookline Program asqociatod with Burton white, "Infant

Stimulation Through Family Life Education" of Albany, New York, ‘the Rsverend4*
: 4
Jesse Jackson's Project PUSH for high schoold students, tﬂf Mothe{ Training

Program of Merle Karnes and associates, Spanish Dame Billthﬁl,PXOjeCt in

San Jose, California, Projects of the University of Hawaii's Center for Research

.

-in Early Education, the "learning to learn program,"‘and Teaching,Pareﬁﬁq
J &:,‘.- s

Teaching. Most of these programs have been discussed in Goodson- & Hess .

-

(1975) or in Honig (1075) . In addition to these, the ACYF adapted from the

"

Exploring Childhood program a ﬁersion‘for parents in various Home Start pro-
‘grams. This néw curriculum is calied Exploring Parenting. To the foregoing
there might be added numerous locally developed progfams thch have metnép many
instances with considerable success (e.g., ;n the Granité Scﬁool Disﬁric& o
of Utah and in the Los Angeles City Schools) The teaching of problem- a
solving techniques for pse in parent-child interactions: (Shure & Splvack 1978)
shows one. approach within this category which differs considerably from.that?_
;>¥ of many other programs. A final approach worthy of mention here for its

\

considerable variety of local program models is the behavioral approach..

v

The Research Press of Champagne, Illinois has been one of the most active
publishers of work\}n this tradition. Numercus individually authored

monographs of collaborative works using the behavioral approach are listed

in the references of Attachment C.

LR
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I1, A. 3. The .only clear example found of the présent category is the
practice of training persons who will work as foster parents. Perhaps the

reason for this almost empty category ig that in corrective/ameliordtive

2}
program efforts, it is generally more likely that highly specific training

T

-

will be provﬁdod rather than general training or educétion.
II. A. 4. several of the programs of this type are describedéby Grim

(no daté). Alice Hayden has discussed their "Center Based ?arent Tr;ining‘
ﬁodel" f;r wofking with one's own handicappcd child. Their aéproach is
bastically behavioral. H. D. B. Fredricks and others £Q11 about their_x 1

_ home-ceaenter based parent approa;h used in Medford, Oregon. M. Shearer
degcribes the widcly known Portage Project of h;mc based parent training
in Wisconsin.* A final approach appearing within the Grim report ig of a
Handicapped Children's Early Education Project (HCEEP) in Nashville,
Tennessee which operates as a gegional intervention program using pqrent
implemented preschool. Two other nota»le examples of this category
are Rick Heber's prégram in Wisconsin and'Pavenstadt's prdgram for very

* high risk children. .

.

II. B. 1. The antecedents of this work.include a long tradition of

“

« social studies edutation and "éenior problems" courses in‘ﬁecoﬁéary schools
which have given emphasis to issues of family life. The Expioring chila~
hood program, if presented as didactic instructign, belongs within this
cate@ory. Morris (1977) has prepared a dgeneral supporting documéng for

those who are engaged in this kind of program implementation. Another -

\ r
example is that of what frequently today is called fami:f life education

which may' or may not include sex education. All of tHede approaches have

v

in common that they typically occur within sdhool classxoonms and, if

»

[
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based here, do not have an experiential component.
II. B. 2. Any of the approaches mentioned in the preceding section will
2
classify here if é&ey inclnde an experiential component. Moreover, it seems

[

1ike1y'th't experiencés of children serving as peer tutors coptfibutes to

“their own future parenting skil!g, 50 such experience may be cladgified here;

yet the ugual.reﬁébﬁ given for using peer tutors is not this outcome. Work-
shops causing interaction with members of one's own family in informal settings
would qualify for this category.

II. B. 3. For a time, the Consortium on Eaxly Child Qearing and Child
Rearing worked in the area suggested by this category. Soﬁe of its products
are the infant abstracts prepared by Williams (1972; 1974), and now distrlbuted
by the Child Welfare League of America. The National Alliance Concerned- with
School-Nge Parents is a consortium of agencies whiéh seek to disseminate among
themselves new information on promsing practices with teenage parents. The
Florence Cr%ttenton and the Booth philantﬁropic efforts.continue to provide
residential and coun§eling services for (usually) unwed teenagey mothérs.

In AEL's own region, the Appalachian Regional Coﬁmission has supported numerous
interagency efforts within the regional sgztes Whlch have sought to aaugess

. -
the concerns of this category. ARC' s efforts are intended to create wﬁ&% will
be ongoing programmatié'efforts after their support has been phased out. The
National féundation~@arch of Dimes has collaborated with ARC in creating an
. . )
ongoing component of many oW these regional efforts. Also noteworthy'within
this category Sre a number of £ecent changes in school law and practice thch
emphasize helping teéﬁagé parents to stay in school and to complete their

education; only a few years ago this was rare, but even today a. majority of

high school girls who discontinue their education’do so following the birth

*
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of a child. Seo also Cannon-Bonventre and Khan (1979) for an illuminating

-

discussion of the help-sceking boehaviors of ado]njpont parents.

III. A. The following are programs having limited goals of a

preventative or developmental nature: effortS'td prevent child abuse

and neglect (e.g., by the Educ?tion Commission of the States), prenatal
classes, child care instructi;n in well-baby clinics; planned parenghood
programs; school entry orientations, school transition orientationg, and
sex education. Efforts by Action for Children's Television and the
national PTA to influence television programming in the direction of
reducing children's viewing of biolent episodes is an example of program
activities in this category. The United States Congregss approved the "Heaith
Services and Centers Amendments of 1978" to, among other ghings, prevent
teenage pregnancies. See also in this connection, "A Structural L;nguage
Program for Two-Year-0Olds and Their Mothers" in Goodson & Hess (1975).

IIY. B. It.will be interesting to note how many of the activities
under this category are of relatively recent origin. Parents Anonymous,
child neglect and abuse hot lines, abortion assistance gfantsy advice to
stepparents (Visher & Visher, 1979i, the crisis nursery (Curtis, 19%6),
and special materials on child abuse and neglect (Committee on Ipfant
-and .school Child, 1978) all provide examples of activities of this
‘type. In addition, the creation of model laws and new standards for
reporting child abuse 'and neglect indicate an attempt to institutionalize
various new corrective procedhfes; Under P. L. 94-142 there are provisions
Fo help parents with preschool children'?\?anQigﬁppiné conditions. !
IV. A. Robert Bogér and others a£ Michigan State University's

Institute for Family and Child Study, while emphasizing the teaching role

/

. ‘: , ’/'()
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of the parent, have attempted specifically to develop the teacher-parent
work ing relationship by enhancing communication (Barlcttn’md others, 1978).
Similarly, Sprigle's :Learning to Learn".program emphasizés home-school
understanding. A useful report on how to enhance such communication was
propared some years ago by the Agsociation for Childhood Educational Inter-—
national (1969). Scheduled home-school conferences or the opportunity for
parents or schools to initiate these arc also examples of this category.

IV. B. Volunteecrs or aides whg}perform in non-instructional rqles_
only or parents who engage only in fund-raising for schools oxr programs
represent the only entries uncovered for this category.

Iv. ¢. The present cateébry identifies a pervasive theme in public
education at present. It is difficult to gind_new educational legislation
which does not contain some proviéion for 1t. For cxﬁmplo, efforts have
kxxnh&mndated.go accomplish parent involvement in local program governance
under specific provisions of E.S.E.A., E.S.A.A., and othexr, compensatory
education efforts. The nc;d for this‘ié'repeatedly stressed within the
new legé} pjovisionn of the Education for All Handicapped Children's Act,
P. L. 94-142. The Carnegie Corporation has supported variéhs panels'ang
studies which regularly produce a recommendation for fﬁrther-parent

. &
involvement of this type. A more concrete expression of the movement is

K

the regular newsletter Citizen Action in Education which is produced by
the Insﬁitute for Responsive Education of Boston, Massachusetts. Suggestions
for methods of creating tﬁis type of involvement may be found in the Education
Commission of the States edited report (197§).

IV. D. Parent éooperativé ﬁursery schools and breschools have appeared

in many places over the years (Hymnes and others;'l978a). Coopef&tive day

.7"1 ‘
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care centers are also found in many locations. The Appalachian Regional
Commission sought to sponsor.in New York a plan %or child develoﬁment
coops. In this connection see also Bergmap (1975). Under the new Title 1T
of E.S.E.A., specific provisions are made for a new kind of co]laborativé;

» :
relationship within bdgic skills programs to involve parents and teachers
working together in instruction. A final example which seems appropriate
here is contracting systems between parents and schools (e.g., in the
Oakland Public Schools, Califox:ni‘g and \il e Highland Park Schools in
Illinoig). Contracting arrangements identify the respective responsibilitie;
and rights.of pafents, children, and schools.

Vi A. Both center-based and hoT9~based or family day care services
belong in this category. The University of North Carolina, Greensboro,
developed demonstrations fowhow éo give quality care to infants and
toddlers in grogps. The Frank Porter Grah&m Clinic of the University of
North Carolina, Chapel Hill demonstrates and carries out research in a
context of comprehensive day care,sa?viceﬂ. The ACYF has supported
the Child'Development Associates (CDA) Consortiﬁ;\té engage in personnel
development. which can support center-based day care and other child develop-
ment programs, .X mééns by which this is accqmplishcd is the training and
accreditind-of paraprofessional‘ébh Associates. Currently Cpr is initiating
activities to develop standards for achéditing home day care ‘workers. The
Day Care and Child Development Council of America and the Appalachia Educa-

e
tional Laboratory provide materials to support day care programming with

-

an emphaéis-on ngiity services.. In these connectiong also.see Honig (1975).

H&mes (1978b; 1979) provides epnté#aining accounts through interview of the
pte ‘ u
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history of carving for the children of working mothuers in various proyrams /f~\\\
especially suited for the young. A final program of this type was designated
the Infant Education Research Project and involved Earl Schaefer and others

(1972) . I

-

V. B, Many of the programs in this category tend to be delivegsd by

ed
the social service delivery system. They include child protective services,

foster care, homemaker services, adoptive placement, and family child casework.
local affiliates of the Family Servidce Association of America generally provide
only the last of these kinds of services. Vvarious publications describe
standards and procedﬁtes for pfoviding such services (Sherman aﬁa others,

1973; shyne & Schroeder, 1978; DHEW, 1978). Title XX services have been
provided under the Social Security Act in the child health and wel fare

sector in recent years >$ many children from low income families, Hot lines
for talking over varied énd more geperal problems and drop-in centers provide
help and outlets for families in the midst of crisis. How to develop one

such servicé, the c¢risis nursery, 1is described by Curtis (1978). Grants

are now being made to agencies throughout America by the U. S. Office of
Fducation to provide directory services to parents of handicapp;q children

who wish to find where to receive specialized help. This work is now in

a demonstration phase t§ determine what are effective alterpative ways for
providing such directions to parents, guardians, and teachers of handicapped /

children.

VI. A. Yankelovich and Associates (1977) performed an analysis of the

current status of family life in America. Thelr report documents the reasons
that a more comprehensive approach is needed to the creation of supports-for

k) \

families. Talbot (1974; 1976) performed a similar review and suggested a

e, l'
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nunber of comprehensive approaches for aolying some of the problems facing
the family. The Carneygie Corporation's spokespersons have provided some
of the most recent analyses of ways to develop remedies for conditions
affecting familics of “stacked deck" children. One of the Carnegie
concerns has been given the label "technological c¢radle." This term draws
our attention to the number of unknown environmental hazards which exist
today, from which families and children may require .protection. Carnegie-
has also called for the creation of comprehensive family polioy to strengthen
both the family's voice in what happens to it and its choilce of'altcrngtive
courses of action for remedy. The creation of child and family advocacy
systems is a relatively new development belonging in this category.
Especially noteworthy have been recent calls for the development of required
family impact statements which would be filed in a manner similar ﬁo that for
currently filing environmental impagt statéﬂbnts. This suggestion has
resulted from the observation that ‘policy regarding families is, at best,
extremely piecemeal. A final development which seems to belong here is

the creation of special new agencies within states which have the responsi-
bility to focus ;pecifically on familiegs. There even has béen discussion
of creanng wiphin ghc U. §. President's Cabinet a position of éecretary
on Families. o

VI. B. The Cgild and Family Resource Program and the Pareﬁt and
Child Centers supported by the ACYF are examples of this type of activity.
A widely felt concern in direct services to families has been the poor
quality of codbrdination. In response to this concern, many states have

already created new offices having such names as "Human Services" whose

iesponsibility ig to promote an overall improved coordipation of direct

oy
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Attachment B

OTHER RESOURCES FOR PARENTING PROGRAMS

X

Many resources for pargating programs have been citpdfin the aundio-
vinual materials section of this report and in Attachmeny A. In e_\ddition,
Attachment C providas citations or organizptionnl addregses for othor_
resourcea.  The proﬁent attachment oxamines certain specialized resources

2
that aréd not.clsewhere mentigned in the report.

Pl

Many of the protessional organizations listed within Attachment C
~

hold annual study coNarepces or conventionsn that are open to the public,

Information on these meetings may be\?btained from their national offices

N

or from their periodicals. ' _ \
2
The Save the Children Yederation, an Appalachian organization, has held

conferences almost annually in recent years at Berea, Kentucky on Appalachia'g
children. The Morechead State University of Morehead Kentucky is in the
process of 1dunchxng what will become an annual conference on Appalachian
child development, with considerable emphasis on studics of childrpn and
family lifc.. Periodically the Appalachian Regional Commission sponsors
similar events (Q.q., in Novehber, 1978, the ARC co~sponsoredl£he "Raising
a New Generation in Appalachia” Conference in Ashvilile, ﬁorth Carolina).
The White House Conference on Children and Youth has become a regular
feature, with considerabl% coverage gjven in the national press and period-
4
1%&15 to policy positions taken. Réports issued by the Conference genef§lly
gserve to highlight the concerns of nationally recognized professionals.
A newcomer- is the proposed Whitetuoqse Conferences on Families which is to
occur firgt in 1981. The Ninety-~Fifth Congress_held.joipﬁ‘ﬁéarings on the

proposed Conference February 2 and 3, 1978'(r0port'availéble from the U. S.

\
Government Printing Office) . 4 ¢
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Organizations

SaQexal organizations which can be helpful to parenting programs have
been mentioned in other party of this report, with addresses supplied for "ﬂv,\\w
several in Attachment C. fThe organifations to be mentioned here are those

*  whose primary activities have included family research. Personnel from
these institutions can often }))'()V.i,(!é highly specialized technical assistance.
Some of these groupq which contribute to family study include: Institute
of Social Research, University of Michigan, Ann Arbor 48104; Merrill-Palmer
\ -
- Institute, 71E. Ferry Avenue, Detroit, Michigan 48202; Institute for ramily
and Child Research, Michigan State University, Fast Lansing 48823; National
Urban League, 55 E. 52nd Street, NdWw ;ork New York 10022; Center for
Parenting Studies, wWheelock College, 500 The Rivexrway, Boston, Mas sachusetts
02215; Center for Family Stpdieu, Arizona State University, Tempe 885281;
Black Family Life Project, Morehousc College, Atlanta, Georgia 30314;
Gesell Inastitute of Child Development, 310 Prospect, New Haven, Connecticut
06511; TInstitute of Human Development, Univq;sity of California, Berkeley
94708} Foundation for Child Development, 345 Bast 46th Street, New York,
New York 10017; Family DeVClopmépt Study, Children's Hospital Medicai
Center, 3OQ Longwood Avenué} Bostom, Massachusétts, 02115; and Arsenal
Family and Children's Center, 3939 Pennsylvania Avehuc, Pittsburgh,
Pennsylvania 15224. (Cf. other family study cenpers in Attachment C.)
- iIn:qddition to the preceding orgamizations, gqualified technical
assistance oﬁ'famiiies may be.available within each state at the major
ingtitutions of higher education. The following departments or profes-
‘:sionallschools are more likely to have strength in the famiiy areé}\ o
home economics (child development, family 1ife), social work soc;ology,.;. \L..f' o

. psycholoqy, early childhood education, nursing, pediatrics, and psychiatry.

o
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APPENDIX B

Hypotheses to be Tested o

" DESIGN AND ARPROACH

The previous sect i'qn:_; have addressed the situat ion which -makes. hypothesis

testing possible. The specific problem is that -there appeqrs to be some
- l"- © . -

. . - - : . .
secondary evidence that changes in parenting practices and fami'ly interaction
N " A ) ' B ' i A .

are responsible for olanges in child development, but this relatipnship is

M . , > Y )
only suqyested by the frggmentary data presently available and awaits other

controlled experimentation. .

A3 . : v
P = N N i ¥

_}_i_yp__o_t’_he_s_e_s__T._(); Be Tes t‘éd_ ' & T W o

S r

"1‘11(3 rat.ionallo and (,‘o._nc*e['{),tual,i.zation ~of the fol']‘ow;up study is cj;ven i'n .
the form of hypothcses.toﬁpépgéégtﬁi In this‘secLion,Jtrdhted pdkeﬁts and ' .
‘children are tbqge-who particip;tcd in onétof the~HOPE treat¥eﬁts (TV-HV or
TV-HV-GE) from oné to threg years éuniﬁg 196§ through 1971, and untreated ‘
g ' ' 1 ) he

. parents and children are those from the initial randomly assigned sample

<t N - ful

who were tested during that time period but did not receive the HOPE program.*

»

Hypothesis 1: Variations in child development are associated with dif-

3 ferent phild rqgrjng'prqg}icqgj both within the groubs of

‘% - - . A‘_W_m
& . .
N ' , ' -
. . . 3 ‘ / - .- . e %‘g .

Y
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{a) untroeated parents and
%

(b) treated pﬂl"(‘.)/ﬁi.

. —

(¢) Differences botween treated and untreated paremts are
associated with diftérences in child development outcomes. -
L 3

Hypothesis 117 variations in child development (are assodiated with dif-

. ¢ . . o’

Torent famly interaction patterns, both within the. groups of

.

(a) untreated pargpts and- ' . ' "

(b) treated parent .

A ) 3
(¢) Differences-between treated and untreated parents arco. - .
4
Tassociated with differvences inschild development ot comes.

. —
‘

l'_YM”””TE_'L,iE__E_. ITI: Parents' perception of t’hoi.'t“ owdn__ role in child developg-

Ay

kel

mentt. s a sl i_kﬂ_\tly different situdtion. If we assume thit /such changes as

“hypothesized above did,oecur, then a change ‘in patrental self-concept con-

A . .

[N

-

By

ERIC

Aruitoxt provided by Eic:

g

cerning their role as a teaching. agent. is _impl iJed.f, “Therefore, such chdnges
’ R : - -

would be sclf-pdrpetuating in that, over time, the changed ‘concept:ﬁof sel f

{ ’ : 7

: . & . - e - "'I. . Y S
as aKtv.n-hlz¥()'~<h;<~x\_t ard ay one capable ~of changing the child would. lead to
' SN A . } .

. : 1: N
£ ] -

A o

development by’ th(‘;mrvnt' of innovative strategiosn of (.'h‘.i{].g] ‘training and

. - s_“ 4 . ’ o ) - R . ’

-mana;cmeqt. As the child grows older, differe‘ht;.beHmi(iors related to the -
Ay . . : : ) . R

developmental s;t.ageu_a&;/emitt.cd and these suggre)s';t emerging needs for new
. ) ~ - R f

F)
~

types of parental input.. From this line of reasoning, one would hypathesize

»
-

Ay ~ * ~
greater varfafige amony treated parents.in their role conceptions as teachers,
: P ar X ; ) .

).
) . 4

. . a . Vs .. . -
with, however, a common core ‘of self-perceived efficacy. . !

Hj}ﬁothosisg TVi™With~the fourth’ hYpOthééis , the "community institutiong"
o T T B ’ . . 8 i Y >

ot "

which im.oqrato'-earl"yQ:hi.ldhood experfences are considered to ‘be the sql{ools.'
" » & LR R
o > N N ¥ N\

. . - .. , . . N -,15.1 .~ - i ,
. in this ’cur__r'o,nt.roscarch project. A rc?i__at;}':d_hypothcsis then is that the

-
14
v .

. - N - S X D - )
"parents' préparation of thg child"” leads to 'a conception by the parent .that
.-. Ll - . ". ’ h .
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there is a need for pPreparatién. )

o
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" A second !elat;éd hypothesis is that a mehris~end‘,fela_tionship exists :
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desipable ontcomes trom parenting practices, both within the groups of

that out come

Stated in the preceding hypothesia test ing format .
1

{1._0o.

7

() untreated parents and

() treated p.ufvnt 5,

()

(8

yut conne s .

7

N

more wayy to manipulate the syastem to achieve

tices are assoctated with differences
.

Differences between treated and untreated parents' prac-
in child development

A

V{‘i&i(lt.l()nﬂ in child development are associated with an understanding of

-

+ A thitd related hypothests is that when a stratedy was identificd but
~ 3

Jdid not work, treated parents would more often have tried some other alty

tive.  Stafed in the hypo‘um:si:; Ltesting format :

€

vl

e

r

-

rna-

- 0 - . o< ’ . . ' ’ -
Vartattons tn child development are assoctated with alternative-seeking

<

behavior by parents, both within groups of

7

()
(b)

{c)

v

\-

untreated parents and

treated parents.

[

<

é

Ditterences between treated and untreatoed parents' prac—:

ticey are assocliatoed with difterences

outcomes |

-

Another hypothesis nat

,

*

in child development
. .

¥

e

specifically related to the four given :previously

&

o

ig as tollows: Children who had group experiences before entering formal

schooling as a part of the HOPE

S N ) . -
fewer incidents of problem behavior ass identified by teachers.

v 4

section, the reader should note that

hypotheses sgx}qest ana].)’éis of 'y
kY T '
. - y .
PS .

o
)

P

""Although details concern

w

N

»
riance g

program show\

s

o
ituationg .,

B

x

S

. .r . ’
bottoer social adjustment and

) ."ﬁ\‘-' .

! H ‘ L .
™a" and "b" statements in the ‘above

[ ' ¢ - - . 9 s N ] 1]
hypothes&®s are intended tof suggest correlatiofi%l analyses,’ while the

%

~

ing data analysis will be presented in a - later
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Distribution of HOPE Follow-Up Study
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HOPE Follow-Up Sample Distribution (1977-78)* e
Package - 95 Race
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Control ~ 96 Not Listed - 3
3 white ~ 301
Black - 11
Raloeigh - 1%9 S 315
Mer cot - 61 \ o
'y
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Fayoette - 19 Raleigh ° - 2
31')“ Fayetteoe - 9
11 =
Raletgh =
Topals . Blacks by Treatment
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TV-Home Visitor - 19 " TV-Home Visitor- 0
Control - 81 - Control - 3
159 I
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TV-Home Visitor - 40 o Female - 155
Control -8 315 N
()]. \\ .
MO T sex by ‘Treatment _
aree Male  Femalf ot
fzcﬁaqc Visitor h 2 ’ Package - 50 45
e {9m1 sttor 0 TV-Home Visttor— 63™ _ 61
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' o . 160 155
summe rs Sex by (ounty & Treatment
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£y R
- . Control - 40 41
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TV-Home Visitor - .1 . -
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S 19 : )
. N \ )
. * r wn
, \ Total g 3154 . . : 5% L. :
- ';C SN -~ 7 . : \
i’ 7 *"package" is . those whioh received television, a home visitor,-and a group
: experience each, week and "TV-HV™ is thosﬁ“who fteceived only teleVLSion and
a hofle visitor. Thig 1i§t* does not inc,lude 30 irithe 'l‘V-vllome group with
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APPENDIX D

¥

Sample Letter and Explanatory Materials for
County Boar&s of Education

Appalachia
| Educational
i February 13, 1978 Labor{]tory

9
Mr. C. l).lﬂl,illy, sSuperintendent
Mercer County Schools
1420 Honaker Avenue
Princeton, West Virginia 24740

Deear Mr. Liltly:

As you may remember, Beth Sattes and 1oattended the December RESA Board
meeting and bhriefly desceribed plans for a rescarch projectN invalving some
students in Mercer County. This letter represents the request for permission
to collect additional data which we desceribed at the RESA meeting. One
cnclosure briefly describes a plan to complete a Home-Oricnted Preschool Educa-
tion follow-up study, and anothwer listg the types of data to be collected.

Yeu may recall that Margugrite Miller coordinated data collection for
the previous preliminary ow-up study of 61 Merceyr County children. Most
of the required data were dbfained during that effort, but the children have
two additional years of schooling now. We also may find a few more HOPE A
children, and as explained in the enclosure, we would like for certain teachers
to complete a briet rating form.

3

ARL appregiates the coopera FOon we have received from you in the past
Upon hearing of your approval to collect the school-based data, we will pre-
ceed with a diuscussion of specific procedures with you or somcone whom you
do.ignate.  Wo anticipalte drawing upon substitute teachers in your arca and
would appreciate recommendations from you as to any qualified persons who
would be willing to enter into a short-term employment. contract. with AEL.  We
would also appr&ciate your@uqu:;t_i()n:; as to the best method of contacting
individual schools. \ ‘

- . . -l

Thanks again for your help and cooperation. As usual, we will provide you

with a copy.of reports and will carefully guard the privacy of all individuals.

S

Sincerely yours,,

O Aomnlon 2B

Charles L. Berxtram
. "..'\_ ' : Associate Dircector ' <
"! . 'Planning, Regsecarch & Evaluation
Inclo sures :

f_i'() o o e

: : . . .
;, . v . . Py - . .. .o . :

ST .-, ' Appnl.l(,hm Educalionn!!nhomtom Inc. -. ¥ ¥ooo o0 0 E
El{lC ¢ 103 Qumg,lor “Gtroet / P.O. Aox 1348 & Charleston, Wost Virginia 25325 o (304). 3449&7‘? .

-

. = . 1 An Afiisihative Acuoh/tqqal G?)pdm/ﬁ/ly meloygr 5 owne AL . ) :
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' that HOPE did.facilitate leirning:

/f*
2 ABEL/BDS/2-6-78

M
DESCRIPTION OF HOPE FOLLOW-UP STUDY

Background

The Home-Oriented Preschool Fducation (HOPE) program, developed by the

Appalachia bducat ionatl Laboratory (AEL), was piloted in five West Virginia
count ies during 1968-71.  PThe HOPE model was designed to meet the needs of

bringing an acceptaBle and cost-effective preschool program into rural areas,

where sparse population and transportation problems prohibit traditionai
carly childhood programs tor all children. HOPE involved the use of (a) daily

television lessons and related printed maiterials, (b) home visitation by a local

[y

il

paraprofessional to support and demonstrate to parents methods of promoting

theiv youny children's development, and () weekly group experiences for the
& 4

children in a mobile or stationary classroom.

During the demonstration years, children were systematically selected

-

from geogyraphical areas and.randomly assigned to one of the following three

groups: (1) children receiving home Yisits, television lessons, and weoekly

group experiences; (2) children receiving home visits and television lessons

onl&; and (3) children who received the television signal only, with ne special’
» . s

intervention in the home. This Yast group served as a "control" ygroup with’

which one could compare the effectiveness of the HOPE

1

components which dealt

Children ranging in age from thfee to five years old were involved in

dfrcctiy_wfth-the parent and the child.

HOPE for ong tolphree vyears. Pre- and post-tests werd administered at the
beginning and end of every school year. The results from thesé tests showed
the control group scores were significantly

+

diﬁﬁefeﬁt than éheﬁéésﬁlts of the two program groups, the latter showing more-
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gains on an AL curnt teulum-specific test, the Peabady rloture Vocabulary Test,
e e ok e Ay THTEmm e o e R et

the Frostig, and the 1 lli*noi:; Test of l’syﬁc'”}lolin(lg»i_st. lc Ability. Additionally,

childrgn'whd.panticipated in thaigroup expérience activities were more sbcially

]

construcrtive than children in the control or televisiaon-only group, as measured

hy a sperially degigned observation technique.

.research is needed. However, 315 children were located, and‘prgliminary data

Preliminary Follow-Up Study i ., .‘ s

During the fall of 197%, ARL ataff became interested in conducting a follow-
up study of the children who parvticipated in the HOPE program during 1968-69

through 1970-7F. At that time, the normal range of grades for the children was

: )
\ N

third (thre? year: olds dutinq"J970—71) through se®enth (five year olds during
» . I'd

1968-69) . With your cooperation, information was collected concerning school

attundj::F) grades given by teachers, and standardized test scores.

* Because the study was CodeCted quickly and at a very low cost, further

N

7

7

analyses indicate that children in the two treatment groups of the HOPE program

had signitficantly higher attendance durinq elementary school, had higher grade

- - ] ’

point averagea during grades 1-3, and achicved higher scores on three basic
- - v ) . - - ":{5‘
skills sub-tests ot the Educational Development Series. -

S !

The fact th&t preliminary analyses indicate that the initial advantage

demonstrat.ed by-noén children is continuing up through grade three would tenta-

tively snégest that‘the HOPE. intervention 1s continhing as a treatment, although

the families have had no communication from AEL since 1971.

Proposed Follow-Up Study

[

ABL would like to conduct a more thorough dinvestigation of the original

" HOPE children, exploring the following three broad areas: <
- C
. ~-
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‘

School records. Using the data form in Attachment 1, we propose to collect

data on the children, now in grades five through nine. Information would be

treated confidonrxally, with poqsible 1dentification codes destfoyed after

analyyges are COmpletga. .The privécy of. the-childrvn w111 be protected at ‘all
tiﬁﬁsn.'prOpOSQd data.strategles include, as before, school attendance, achieve-
ment tqst seores, and g;ades assigned by tearherq. Additional informatiou will
includo the kinds and numbers of re%errals for special educational services and
health problems,
.lf HOPE continues to be an cffvctive'intérvcntion because of family or

parent chahges,.then one might expect that siblings of the origiqpl sample would(f
demonstrate copparable differences in school attendance and achievement records.

3

If siblings can be located, data will be collected on them as well as on the //
: 4

original HOPE population.

s

Sociability ratings. Teachers of the 315 &hildren and siblings will be

contacted to complete v questionnaire (Attachment 2} to measure the child's

social 'maturity and adaptability. The teachers will not be informed as to
_ | ‘ .
which treatment group the children were assigned, essentially creating a situa-

tion in which the rater i1s "blind™ to possible treatment-related effects.

Teachers will be asked to complete these questionnairés on their own time, and

¢

conpensation will be arranged from AEL for their cooperation.

Parent-child variablés. In addition to school-based data, local.persons
! N :
will be trhined in interview techniques to collect information from the home

through the use of open-cended questionnaires with parents and with children from

the original HOPE sample. .Because parent reaction to AEL has been favorable in

~ ‘

. the past, we anticipat% a high'percentage 6f cooperation. 5
X ) - A " : .
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' : APPENDIX E

HOPE Follow-Up Study Data Collaction Forxm'
apd Coding for School Data )

AFL 1.D. ¥

1

’;:L <
™

. - A
. ' 1978-79 HOPE Follow-Up Study %
Data Collection TForm
Name of Student L
. Current Address
4
Te1ep§bne Number . L
Parené5br Guardian Name
Enumer%tor B - B Date .
‘ f‘
[
/ LT Card 01
\
AEL I.D. #. Vl-‘ (1-4)
L f’ e
'
Birthdate Age as of May 1, 1978 (mo.) vzt (5=7)
Sex: M F (M= 1, F22) vz (8)
Race (W= 1, B=2) V4 (9)
County, Raleigh =.1, Mercer = 2, _v5 (10)
Summers = 3, Fayette = 4
( ve
Elementary School - o (11-12)
(sce attafhed list)
. .
Jr. High School ] . V7 (13-14) .,
' (see attached list) o
No. of Years in HOPE (Info. on C17 more accurate) V8 (15)
o A ! B
No. of Siblings in HOPE L _vo (16)
No. of Siblings in Family V10 -7y
PPVT 1.Q. Score (June, 71 Post Test) | Vi1l (18-20)
f ! . » ~
No. Grades Repeated: O, 1 , 2 + 3 or more -viz2 - (21)
*Born in County: .Yes No my_1_3 (22)
*Rorn in State: Yes ~ No _ ___Y}" "(23)
*ESEA Title I Participant: Yes .= No V15 (24)
Cirrent Grade in School V16 (25Y)
_ - . — e | g U
*Code: Yeés = 1, No_w‘Z ()4
3



Card 01 (cont'd.)
Attenddnce Record I om Permanent Record
e e _.w...__M.vﬁ...,-.-WP:‘.‘X."L...If.‘_'_‘_‘_’}i"l‘,E;._WW_Q,E‘XFLD}_)."’J_‘B_&,__#N‘ ALt tnece Lolumn .
) o (Keypunched)
Grade 1 e T o - r! (26-28)
Grade 2 ' o e _Vig (29-31)
. ) ’ .Y
Grade 3 o L _ V19 (32-34)
Grade 4 - o -_—~ w20 (35-37)
Grade 5 e e vy »  (38-40)
Grade 6 o o V22 {41-43)
Grade 7 o o ) cova23 - (44-46)
Grade 8 ‘ o L - V24 (47-49)
Grade 9 : o . V25 (50-52)
Total o L V26 {53-5%)
Grade \ ' v27
Repeated N e ) — (56-58)
Grade
Repeated ' R - L Va8 oy (59-61)
Grada .
. Repeated V29 {62-64)
i - e e .
Type of School Attended in 1975-76 (Rural=1l, Urban=2) V30 (65)
. , T . .
- Number of Clissrooms in School Attended in 1975 -7¢ V31 (66-67)
, : e T
) . V‘ - \'k._J.:_ . [ : B N
Slope for Attendance (Grades 1-6) v3z2 (68-70) |
’ Mean foX Attendance ’O'rades 1-6) _ S v33 - (71~73)
Sigma for Attendance (Grades 1-6) - ! /V:fiw'_ : \(74-—77) '
Blank ‘ . (78)
£ { - ° ‘.l .
Card Ol ‘ : (79-80)
FORMA'? (1-*_4.0',»*3.0,31?1.0,2[-‘2.0,31?1.0,1?3,.{_0151-‘1.0,131;‘3.1,1{].0,?2.o,m;a.;,m.1,5‘4.1_;)(,
F2.0) ' : -7 .-
3 - .
A ‘

i C o
, ‘)‘-) \ o
- . IS
. o




Card 02

“ Student Grades (1 and 2)

Repeat AEL I.D. # (1-4)

Grade 1 _ Grade 2

L 2 1 2

' . Gr. = ca.* Gr. ¢d., “Gr=ca. Gr. cd.
Reading 2 U 5 T 12 1 B 2 w34 (40) . ysg. (56)
Writing’ w2 (6) . yas (22) . ya3s. (4 ysa. (57)
Spelling vy () v (2 oy @2 V;,)_L. (58)
English va )y o vao (24) i vi7 (43) ) \15% (59)
Arithmetic V5 (9) _  y2l s y3g (44)  ys54  (60)

‘ Sorience A (1(); A &Q_ '(26) V39 (45) e NS5 (61)
US Hist vy vy @) T vag (46)  yse. (62)
womise Ve W vaa @e)  _vaL (7)) ST (63)
civics v (13).\ L V25 (29) L ‘ (64)
Geogr aphy . VIO (14) y:gg 0y (65)
Music vt oQas)y o v2r D) B (66)
Art . V12 (16) V2B (32) L (67)
Health\ § L ._\{_l_} arn \j}% (33) _vde (52) _‘_;M_-_':y_(jg_w(&x)
Phys EQ V14 (ag) V30 (34) L. VA7 (53) V63 (69)

“ o V15 (19) V31 (35) b vag (54)  ___ ve4 (10)

(otpcr) . : |

S e wvisboy L ova2e) T ved (55) - Ve ()

- {other) ’ ’ 2 TTTT

LU h " Average _'\7_3_3_w (3'7&39)._' ‘ Average V66 !712;.74); ‘
_ FORMAT (1:-21,(;,“32_.’1?1-,/03,1';-.3.2,:321;-1.o,r-3_.2,5x,v2:0) Bl;nlo | (75-78)

?
- o ‘_ )\ -? ' ot

. ° card 02 (19-80)
\ M= B=4, C=3,D=2, F=1

=

‘Other Codin)g System--Grade 1 e .

. Other CQding’-System—.—-Grade 2 : - ' N : L
P ' ' : ’ -7 < \PyR ;
\)‘ . .; - - ! . .' . . - W ’ . . . . , () ' - ‘ .,?

\

e : - . . L N
‘ ) . - o, * t» - " . e .



-4 R .
}
T N ' o R
| " card 03 ..
> 5 . ‘
'l s J ' -
student Grades (3 and 4) ) g .
Repeat AEL I.D. # (1-4)
) * Grade 3 | . " Grade 4
1 2 . 1 T2
1 ..G.__r'_. .(_:QJ._* ’ ' ..G.E.’_ -« 9_(..],_'.. . 92.1.. 951._1 g,x;:_ .Cg,.L L )
.- Reading . V1 (5) viz (21 ., Y34 (40) ys0. (56)
weiting .~ V2 (6) - .yl (22) — V35 mn oy G7)
" . . ] [y : > . ‘ . . /

o Spelling = V3 . yle (23) V36 (42) y52 (88)
English . V4 (8)  y20 (24) < V37 (43) v53. (59)
Arithmetic% V5 (o) . y21 (25). . V38 (44) y54 (60}

- Selence ' V6 (10)  v22 (26) s Q9 (45) V55 (61) .“.
. S ' . ‘ ? _ N, .
) N ' v4 {62 “
 US Hist V7T oy, ve3 @7 V40 (46)\ _ V56 (62) .
WV Hist V8 ‘12) v24 (28) V4l (47) v57_ (63)
Civics ' V9 (13) V257 (29) o \v42 (48) V58 (64)
Geography Ve e v26 (30) v43. (49) . V59 (65)
.o Y . v
Music - - Vil (15) V27 (31) Va4 «(50) V60  (66)
' Art ‘ « V12 (16) V28 (32) V45 (51) vel (67)
.°. Health Vi3 a7y . V29 (33) V46, (52) v62_ (68)
" Phys Ed . ' V14 (18) vi0 (34)  »_. V47 (53) ___ V63 (69)
' , = . T ““&
, V15 (19) - V31 (35) V48 (54) _ ve4 (70)
(other) ' ' .o
) .o \. . ! ' , ,\" R
. £ V1) V32 (36) V49 (35) __ ves (71)
BN (other) - - L . - . .
Average V33  "¢37-39) Average V66  (72-74) ’
A Y P . N
FORMAT (F4.0,32F1.0,F3.2,32F1.0,F3.7,4%,F2.0)  Blank (75-78) '
: ) i card 03 (79-80) ,
') ap=5,Bm4, C=3, D=2, F=1l - . : Sy A
. . _ . . . ] . ! . .
- Other Codiné Sygtem--Grade ’3f ' '
» T*_'v
d 1
other Coding System--Grade 4
| « N\ .
{ | 97




/ ' ‘ /
» . 5
- ) . '. ‘ ¢ /
. ‘ . Card 04 : R '
s " ) ! .
. Student. Grades (5 and 6) . »
. . ; ‘ R ‘
Repeat AEL I.D. #’ ' (1-4) T
¥ )
Grade 5 ;- »Grade 6 - .
i ..1_. ’ .2. . &‘ ) .!'. \ ..2...
' Gr. ca.~ "’ Gr ca. +. Gr. €A Gr cd
N —— e e e ———— r—— Nwgemm— e — ———
Roading ¥ vz ey V34.@0) - TV50 (5¢)
. Writing Cy2 67 vis (22). V35 (41) _ ¥51 (57)
Spelling oy3i (Va9 (23) V36 (42) _ V52-.(58)
English _ va_'(8)  __ v20 (4. . V3T @@3)n . V53 (59)
. _‘”" B . ).
. Arithmetic v (9) V21 (25) . V38.4) . V54 Qo)
Science - .v6_ (10) __ v22 (26) - V39 (45) V55 (61)
eUS Mist. T yz (ry) V23 27y ' V40 (4e) . V56 (62)
wv Hist Ve (2) V24 (28) . Va4l a7y V57 (63)
Civies V9 (13) V25 (29) - V42 (48) V58 (g4)
’ — e -
Geography . Vvio (14) V26 (30) ..Nvi_:f‘(d9) V39 (e5)
Music : vil (15) g7 (31) V44 (s0) V60 (66)
YooroAt 0 yip (16) . ey (32) (. V45 (s1y | V6l (g7)
i ' \ :
/H\ealth g an 0 ve (33) V46 (52) ve2 (68)
L/ Phys EQ ' | vl4_ (18) __,& v30 - (34) ' V47 (S3) _ yg3 (69)
. . F3 : LY )
: V15 (19) w31 (35) V48 (54) - . "yga4 (70)
(other) ' : ' ‘ '_’ ‘ ' . » ' -
. . v ¢
R 14 1 ('20)( y32 (36) - V49 (55) ves (71)°
. (othex) - - ‘ .- o
' Average 13_3 (37-39) - Average V66 (72-74)
. FORMAT (F4.0,32F1.0,F3.2,32F1.0,F3.2,4X,F2.0) Blank® v (75-78)
\ . ' Card 04 (79-80) )
:'\,,l.'ﬁ.AnS,__Bnd,’C-.F:S,Dné,pzl ' ) . )
.. . o . ) l '~ N * ) i . .
- Other Coding System--Grade § _. ’ )
v . Othhr ‘Coding System--Grade 6 ,




(43

Student Grades (7 and 8y

Repsat AEL E.D. # _ = (1-4)
" ‘Grade 7 Grade 8
oL _ 2 I S cT 2
> ¢ Gr. Cd.* Gr. Cd. voo Gr. G4, Gr; Cd.
Reading vl (%) .~r—~ ’ yv17 (21) N34 40y . m (56)
) Cwriting  _ v2_ (6) g (22) _ y3s W) | ,.,..*. ys1 (57)
Spelling e V3 (M — 9 (23) '. Y36 \(42) ____ys2 (58)
. ) , \
-~ English V4 (8) L ~y20.(24) . y37 (43) . y53 (59)
 Arithmetic ___ ys_ (9) ‘0 wa1 25) - yag (44)  __ ysq (60)
Science Ve (10)' e w22 (26) Y y3g as) . .5155 (61) -
US Hist __' vl Q) yas (25) R ' v4p 46)  _ ysg (62)
WV Hist V8 A2y - yoa (28) m_ v4) 47y y57 (63)
‘Civics . : . ggf_(13) e, N25 (29) =« N ;ygj (48) L 253_(6;)
. Geography . L Ylg;fl4) ihﬁﬂ_ 512;“(30).. — Y43.49) ;;;: ‘yﬁi (65)
Music r;_;~ Yll_(l?f 2 y27 31) — '_ygg (50) _~¥_‘ ygé (66)
are- VIZ \16) - yzg (32)  yas (51) . Vel (67)
) Health '___" Vi3 (17) ___ y29 (33) . Vvae (52) y_;_s_:g‘_ (é'e)
Phys Ed _ vi4 as) Y30 €34) o :v_‘gz (53)  ___ ve3 (69)
- | VIS (19) “-. y31 (35)" a V48 (54) | vé4 (70)
' (other) o : T T :
. V16 (20) . v32-(36) _ vas “__ v65. (71)
(other) . ' ' e o .
. . Average W33 (37-39) Average / V66 _ (72-74)
FORMAT (F4.0,32F1.0,F3.2,32F1.0,F3.2,4X,F2.0) ‘Bllank ‘(75478)‘
2 o card 05 ° (79-80)
.5-5;'5-4,c-3,n-§2,'?'m1*” ‘ //" : | ’
Other éodinq éyst;m-“érade 7 . | L: ' j///‘ ' x
Other Coding system--Grade 8 ] '/{r | , )




- "
' '
Card 06 ‘
.-
Student Grades (Grade 9) _.
SO o Repeat AEL I.D. # \ (1-4)
_Grade 9
1 2
Gr. Cd.* Gr. &d.
- Reading ' W -3 B V4 I 2 (21)
N Writing \ . x2_ () __ yan (22)
. o Spelling L '13__ (7) ___\m (23)
English _ ya (8 7 yoq (28)
Arithmetic ! ¥s_ (9 _,_; ;m_ (25)
fS-cience ) __-: ve {100 ¥22 ’(26) N
Us Hist — 7)) - y23 (2'7)‘
WV Hist - oya_ 2) __ y2q (28)
Civics: _y9 13y yas {29)
Geogriphy L m {(14) YZ.&. (30)
RN Music V1L (15) __y21 31)
Art . vi2 (&) 428 (32)
‘H.ealth . V13N v29 ‘(33)
; | " phys Ed _vi4a (8) . v30 (\34-)
| . W5-019 'Iy;,,_ (35)
(other) | .
: ) v e -
- . V16 (20) ___ v32 (36) "
' (other) . o
)\\ ' | Average V33  (37-39)
X .. 4
. / .
*A =S5, B~ 4, C~ 3,‘D-.I2', F &= ]
-Other Coding éypté&\—icrade 9. — _
| | | Lon




]

Card 06 (cont'd.)

-~

Var. Card Colqmg .
V34 (40-42) « : Pbatteat PPVT Scqres Averaged
{ .
Vﬁg ‘ (43) . Number of Posttest PPVT Scoréa Avaraged and Year
1l = 1st. yr. score only (1969)
2 = 1st. and 2nd. yr. scores (1969/70)
4 o 3 = 1st. and 3rd. yr. scores (1969/71)
g 4 = 1sat. 2nd., and 3rd. yr. scores (1969/70/71)
. 5 = 2nd. yr. store only (1970)
6 = 2nd. and 3rd. y?. scores (1970/71)
7 = 3rd. yr, score only (1971) g
V36, (44-46) Pretest PPVT Score (9/1968) ’
> w31 Y T(ar-49) Posttest PPVT Score (5/1969) ' *
. . - \
v3s (50-52) Posttest PPVT Score (6/1970) or
) Pretest PPVT Score (9/1870)
V39 ,(53-55) - Posttest PPVT Score (6/1971)
s V40 (56-59) . Blank (Reserved for Pretest PPVUT
\ .
) val _ Scores on 9/1969 or 9/1970) P
" v42 (60-62) PMA Verbal Meaning )
va3 (63-65) 'PMA Perceptual ‘Speed .
5 o . . ‘
. V44 . (66-68) '~ PMA Number Facility : ‘ Ia
. . . . \ ~ ]
V45 {69-71) . PMA Spatial Relations
V46 k (72-74) . PMA Total Score (Or other Grade 1 IQ score)
. ‘ | \ ;
(75-78) Blank ‘ ]
(79-80) Card 06
5 FORMAT (F4.0,32F1.0,F3.2,F3.0,F1.0,4F3.0,4X5F3.0,4X,52.0)
‘N - » -0 ‘
. . \

.S



Card 07 ~ *
b Educational Development Series (Pre 1976 Grade 3) * '
' : ' &
Repeat AEL I1.D. # (1F4) SN

2

school Interests: (See attachbd code 1ist)

Social-

Music Art Math -.S_,éig.wz _ Studies Eﬂql__i_éb_- FeroLa!%J- Voc. .
) .
Vi1 (5) V2 (6) Vi (h V4 .(8) V5,(9) V6 (10) " V7_ 11y vs_ (12)
— &= 2 . , 4 o 9
Abilities: . E )
| Non-Verbal Verbal Total
Raw Score 2V (13-14) V10 (15-16) V1l (17-18)
' loc. Sta. vi2 (19) V13 (20) V14 (21)
— ,
" Gr. Score _!1§122§%4) Vi6 (25-27) 'glz_(zé—30)
Baqiqmskills:
| Reading ggéligﬁ_ Math -~ dotal . Btr. Comp.
\
Raw Score _yls (31-32)  y1g (33-34) ' yoq (35-36) eygy (37-39) o, . (4043)
Loc. Stal V23 (442 V24 (45) V25 (46) V26, (47) * w27 (48)
Gx. Score Vs (49-51)  v29 (52-54) Y30 (5%-57) V3L (58-60) w3y (61"635

X
*

Blank )

~

Original or Earliest PPVT Pretest . V34

b Card 07

r
4

I.Q. Score _y;; (64-66) .

(67-75)

(76-78)

“$79-80)

FORMAT (Fq.o,BF;.0,3F2.0,3F1.o,3F;.1,3F2.0,F5.04F4.1,5F1.0,5F3.1,r4.0,9 X,F3.0,F2.0)

\. .
*School year 1976-77 was first.year CTBS was used

'1975-76 was last year EDS wag used. . >

) ]
- <«

o

for statewide testing and



Card 08

Post I976 Grade 3 Test Series

Repeat AEL I.D. # (1-4) J

\ Subjecé Interest: (see attached code ligt)

Art: y1_ (5) Science yg_ (22) .
English  y2 (6) Soc. Stud. ya _ (13)
For. U;ng. 13__ (7) ' Voc. | vlo (14) .
Math , Y4 (8) Biank ‘ (15—1.7)
Mugic ys_ (9) _ ' )
" Phys Eq v (10) h
. Reading v7?_ (11) .y e g
Cognitive Abilities Test
- Verbal ) _Non—.Verbal | d
Raw Score V1l (18-19) V14 (24-25)
. Nat. Perc. V12 (20-21) 'glgg(ze*zv)
Nat. Sta. V13 (22~23) V16 (28-29)
) Comprehensive Tes-.'t of Basic Skills ’ .
(Continued on Card 142 .
- Reading:) . ‘ \
' R. Vocab. R. Comp. R. Total
Raw Score vi7 (36—31) V20 (36-37) V23 (42-43)
Nat. Perc. !13_(32;33) V21l (38-39) V24 (44-45)
, - .
Nat. Sta. V19 (34-35) . V22 (40-41) V25 " (46-27)
Lanquage: ‘
Mechanical Expression _. Spelling L. Tqtal
Raw Score V26 (48-49) V29 (54-55) V32 (60-61) , V35 (66-67)
Nat. Perc. V27 (50-51) V30 (56-57) V33 (62-63) V36 (68-69)
f\. Nat. sta. V28 (s3-53) V31 (5g-59) V34 (64-65) V37 (70-71)
Educational Devélopnient Series (Grade 6) . Blank . : (76-'78)'
Career Plans--1st 38 (72-73) .‘Eard 08 | (79-80)
"2nd _ggg,\ (74-75) - . A

FORMAT (4.0,10F1.0,3x,29F2.0,3X,F2.0)_




A R
. « Caxrd 69
b ] : Educationa‘l‘ Development Series (Pre 1976 Grade. A6)
: o N
wRepeat AEL X.D. # B (1-4) -
- ) | \
School PJILQI!\S : V1l (5) (See attached code list) . l
School’ Interest: - ’(Seel a£tached code list) : o . ) ! '
. Music V2  (6) Art v3 (7) Math vy4 (‘8') Science _315__ (9) .
' ( social > L. o
o Studies V6 (10) English vy7 (11) For. Lang. yg (12) Voc. yg  *(13)
Abilities: | | - | - |
a o Non-Verbal . Verbal Total S
Raw Score V10 (14r15) - V11 (16-17) V12 Qe-19)
Loc. Sta. V13 (20) - - V14 (21) . X158 (22)
Gr. Score " V16 (23-24) V17 (25-%6) Y18 (27-30)
Bafic §kilis_:- - '
' 8 Raw Score Loc. Sta. + Gx. Scorxe
Reading ‘V19 (31-32) V27 (49) . V35 (57-59)
English o V20 (33-34) V28 (50) V36 (60-62)
. ' : ~
Math _ . 21 (35-36) /, V29 (51) V31 (63-65)
,I8cience" L _\Qg (37-38) V30 (52) .38 (66-68)
The USA V23 (39-40)  val (53) V39 (69-71)
- Sol.. s.‘ Prob. ' _}Qﬁ\ (41-42) - V32 (54) V40 -(72-74),
V4 ' . . «
" Basic skills Total V25 (43-45) V33 (55) Va1 (75-77)
B.try,. Comp. '\A\' e ~\];_2_§:_(46.—48) . V34 (56) ' (See C 10 VI) -
.~‘ | Blank - “(78)
of , .
Card 09. \ (79-80)
\ 'gdm-r (Fd.0, 9&.0,3F2;0,3F1.0,2F_2.1,Fd.1’,6?2;6;2F3:b,8f;1.9,7F3.1,X,F2.0)

.t
~

- 10g




12 Card 10 L N

Repeat- AEL I.D. #. (1-4)

*

[

~_ . . oL ‘
Ed;c;tionfl Development Series (cont'd.) '
f Btry. Comp.—;Gr. Score _X}L (5-7) kPre 1976 Grade 6)
; _ , Ppost 1976 Grade 6 Test\Series
SJLiect'{nteré;t:- (see agtéched code list) :
CArt _\1_2_ (8): Music V6 _ (12) Sod. Stud. V10 (36)
’ Englis.h. V3 (9) . Phys Ed V7 (13) voc. Y}_}‘ ‘(17). ~
For. Lang. V4 (10) Reading _gg@_ (14') School Plans V12 as) -
o Ma,thrq ’ REN (11). Science _\_IQM (15). Bla-nk . (19—20)
N Cognitive .Abi.lities Test “ N
Verbal Non-Verbal )
o Raw Score X_i_:} (21-22) V16 (27-28)
Nat. Perc. I _/ V14 (23-24) V17 (29-30)
Nat. Sta. 11_§ (25-26) 'y_l_g.‘(31—32) -,
. “ | ; . .
. . , Comprehensive Test of Basic Skills ‘
. Regding: \ . ) ;
- | . R. Vocab. R. Comp. - R. Total -
( >, ] :
' Raw Score Y, . Y19 (33-32) igg (39-40) V25 (45-46)
\.’ - Nat. Perc. ) _\’_25(35-36) ‘Y_?_i (41-42)  v26 (47-48)
Nat. Sta. }Q} (37-38) V24 (43-44) V27 (49-50)
ﬂan uage: : ) | |
M;chanical "Expression Sgelligé IQEél _
. Raw Score V2B (51-52) y_g (57-58) V34 (63;64) \_l}]_ (69-70)
_Nat. Perc. V29 (53—‘5&)' V32 (s9-60) 33_5‘1 (65-66) V38 (71-79
;Nat._étaf V30 (55—56) V33.(61-62) V36 (67-68) !22_(73*74;

Post 1976 Grade 6 Test Series: Careey Plans-- lst V40 (73-]6)

i

-

yos

2nd V41 " (77-78)

. S Card 10 (79-80)
, # FORMAT (F4.0,F3.1,11F1.0,2X,3pF2.0) ™
[ ‘ o 1 DS
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UL

Caxd 11
Repeat AEL I.D. # | (1-4) R
) ~ Post 1976§Crade 6
Comprehensive Test of 'psip Skills (cont'd.) -
Arit&getic:“\ ’
. Copput . Concept. Applic. Total °
Raw Score V1 (5-6)  v4) (11712) v1_ (17-18)  yig (23-24)
Nat. Perc. ) V2 .(7-8) jﬁi_(lj;l4). vg, (19-20) yllé(25*26)

-

Nat. Sta. * V3 (9-10) Ve -(15-16) 7 yg (21-22)  yi2 (27-28)

e

Refexence - Social
-_Skills -Science ¢ Studies
Raw Score v13 (29-30) ylg (35-36) via (41"4_2)
Nat. Perc. v14 (31-32) y17 (37-38)- y2a (43-44)
Lo : :
. Nat. Sta. V15 (33-34) ylg (39-40) . y21 (45-46) .
-« Special Serviges: o | | '
~ " ")‘\ v22 >
< Referred. for Psychological Ser. X (47) (1 = Referred
' : . ' L . 2 = Not Referred
Referred for Special Class Placemert V23 (48) ~ pyank = missing datip_
. ' Referred for Speech Screening - v V24 (49) v
. Referred for Speech Services st (50)
Referred fox Audiologist Services v26 (51)
1} ~ ;
Total CTBS (Read., Lang., Arith.) i
Raw Score V27 (52-54) . ,
¥ Blank (58-70)

' - Nat. Perc. V28 (55-56)
' Nat. Sta. V29 (57) - ) !

N

“Achieyement Test Trend for Gradés 3 and 6 (EDS and CTBS conformable)

Slope V30  (71-73)
Mean % V3l (74.78)

. . - . ) .
card 11 (79-80) o o

FORMAT (F4.0,21F2.0,5F1.0,R®3.0,F2.0,F1.0, 13X,F3.1,F5.2,F2.0)

-10g

At
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v Card 12
’ School Nominations Device
AEL I.D. # (i—4) FORMAT-(F4.0,72F1.'0,2X,F2.0)
Presence o? Pregence of Presence of
Item II Charact.? Item II Charact. Item II Charact.
1 V1 (s) . 25 w25 (29) 49 v4g: (53)
2 V2 (6) 26 we (30) 50 v (54)
3 V3 (N -27 V27 (31) 51 w51 (55)
/ 4 V4 (8) 28 V28 (32) 5i2 w52 (56)
5 V5 (9) 29 V29 (33) 53 3 (57
6 T V6 (10) 30 V30 (34) 54 _ w (58)
7 V1 (11) 31 V3l (35) 55 s (59)
8 V8 (12) ¢ 32 v32 (36) 56 V56, (60)
9 V9 (13) N 33 v33 (37) 57 v57._ (61)
10 ;;;_o (14) 34 V34 (38) 58 vsg. (62)
11 _V11 (15) 35 y3s_ (39) 59 ysq. (63) -
2 V12 (16) 36 y36 (40) . 60 vea (64)
‘13- V13 (173 . 37 y3z (41) 61 ye1. (65)
10 _y14 (18) 3B y3g (42) 62 vea. (66)
15 _y15 (19) 39 . v3g (43) 63 ve3. (67)
16 16 (20) 40  v4o (44) - 64 ves. (68)
17 w17 (21) a1 4l (45) 65 ves. (69)
1"8 | _yr8 (22) a2 V42 (46) 66 ) - . (70).
19 . yj9(23) 43 Va3, (47) 67 wer (71
20 Y20 ()24) 44 v44. (48) 68 vsff(n)‘ “
! w21 (25) 45 v4s. (49) 69 veg. (73).
22 _y22 (26) 46 . va6_ (50) 70 vz (’74) :
. 23 - w23 (27 47 m.(sn | V71 (75)
24 w24 (28) - 48 vag (52) 72 72 (76)
1 *Code:. Yes = 1, No = 2 ' Blank (77~78)' Card 12 (79-80)
Q .
( N ‘ K&‘b~'. \ -1{9;7



I
t o X5
N Card 13 -
School Nohinatiéha Deviée'(cdnﬁﬁd.)
AEL 1.D. # (1-4)  FORMAT (F4.0,“6'6F1.0,F3.0,5X,F2;0.')- '
Presence of - . '~ Presence bf _ Presence of
Item IX Charact.* - Item II Charact, Item ]I ‘_Charact.,
73 V1 (s 97 - V25 (29) 121 ’\1_4;;_-(53)
74 V2 ) 98 V26 (30) 122 V50 (54)
75 . V3 (‘7) 99 - v27 (31) 123 V51 (55) I
76 V4 (g . 100 y28 (32) 124 .. V52 (56) ..
77 V5 (9) = 101 w29 33 125 ys3 (57 |
78 V6 (10) 102" m c34§’t - 126 y;g_(se‘g,,gé”
79 Yoviay 103 - yal (35) ced27 \Lig_' (@), A
. ) N _ _ ST i w
80 v8 (12) 104 vaz.(36) . - 128 yse (60)
81 .lg (13) 105 vai (37) - 129 y57 (61)
82 V10 (14 106 vag (38) 130 ] vsg (62)
83 V11 (15) 107 yas (39) 131 ~'y;gg_ (63)
84  Vl2(16) 108 vig (40) 132 " yeQ (64)
85 * V13 (17) 109 yaz (4 133 yel (65)
86 V14 (18) 110 vag (42) 134 V62 (66)
- 87 V15 (19) 111 . yag (43) 135 w~  yg3 (67)
88 V16 (20) 112 van (44) 136 v64. (68)
89 V17 (21) 113 vay (45) 137 V65 (69)
90 V18 (22) 114 vas. (46) 138 ves. (70) ’
"_91 V19 (23) © 115 wy (47) Teach.I.D. __“ (71-73)
92 " v20 (24) 116 vaa. (48) Blank (74-78) - -
93 y21 (25 117 © ws. (49) ¢ card 13 (79-80)
94 y22 (26) | 118 vee. (50) |
95 y23 20 119 vz 5L
96 _'ygé»\‘(\‘ée) 120 vas (52) ;

¢ ! .
i _ 7/*Code :

Yes =1, No = 2

og
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- sy

Repeat AEL L.0h # %7

SV U,

»

S _(: - : - .'.' (Post 1976 Grade 3). .., , - ¥
. r , . . ?
. Arithmetic:, .
- Comput . Soncept.. Applig:’ ' Total |
Raw Scoxe V1 (526) V4 (11-12)  v7 (17-18) . V10 (23-24)
‘Nat. Pefc. V2 (7-8) Vs (1‘3—14) v8 (19-20) V11 (25-26)
_ix*\3 Nat. Sta. V3  (9-10) }Ei_(l 16) V9 (21-22) V12 (27-28)
Reference T Social
Skills Science _Studijes
W
Raw Score V13 (29-30) V16 (35-36) vi9 (41-42)
-
Nat% Perc. V14 (31-32) V17 (37-38) ' V20 (43-44)
: Nat. Sta. V15 (33-34) V18 (39-40) V21l (45-46)
. .EDS and CTBS Test Scores Combined |
Ahilities Total ~- Grade 3 V22 (47-A9)
Abilities‘Total -- Grade 6 ig; . (50-52) ,
Achievement Total —- Gradé 3 V24 (53~55)
Achievement Total - Grade 6 V25  (56-58) . ‘

Ao Card 14" .

A2
&

Comprehensive Test of Bakio Skills (cdnt'dif*

~~Teacher Grades for.Basic Skills (Read., Writ., Sﬁéll., Eng., Arith.)

'Slope V26 (59~61) .
Mean V27 (62-65)
.‘:( " Sigma® v28  (66-68)

'Teacher Total Grades for Basic Skills

Slope V29 (69-71)
_Mean V30  (72-75) "
Sigma_ V31 -(76-78)

A

Card 14 ¢79-80)

Lne

"FORMAT ,(F4.0,21F2.0,4F3.0,2(F3. 1,F4.2,F3.1),F2.0)

-

el



Card 15 - HOPE Follow-Up Study

. Scores from School Nominations
. A Y

AY

A - Varxiable ) . Cols Observed Nexvous ‘Digorders
.- ID (matching) . (1-4) ~ (Sum of Grades 1-5)
v 1 I+ - Blunt (5-7) : (0 = Yes, O = No)
v o2 I- Overcorventional (8-10) Speech -Vv21 .(88) *
TV 3 1+ " Distrustful (11-13) N Involuntary V22 (69)
- ' . _. "' Movement ' "
vV 4 I1I- Responsible ~ (14-16)
_ , ) Najl Biting V23 (70)
v 5§ III+ ' - Skeptical (17-19) . .
’ Restlessness V24 (71])
vV 6 III1- Overgenerous (20-22) )
M ) Frequently V25 (72)
v 7T v Auto¢ratic o (23-25) ‘ requested
o ' ' . , to leave
v 8 Iv- . Modest (26-28) room
v 9 vaw-'—:( " Aggressive (29-31) {/Health Record
v 10 V- - ’ :‘Cooperati\_rd‘" =(¢32-34) (1 -%Mentioned, 0 = None
o o ‘ _mentioned) V26 (73)
vV 11  VIi+ P Competitive _ (35-37) <
) L 7 S~ ' Blank (74-78)
v 12 VvIi- fDependent L (38-40) ‘
N - ,' . Card 15 (79-80)
V. 13 SvIIs o ‘gxpl)thn (41-43) : .-
’ - S oate \\‘\- ,\" . ) .
v 14, ‘{ln- - Docilet ;w © (44-46)
\r »l . '_; . ‘ ' _‘. Y
V1sA It f Hanagj!rial (47-49)
P *
. e N < .
,V ,.~1Q VI<II— - Sel-f—E_ﬁfacing e (50-52)
. 5,‘;‘ “
t’

V.17 ffx . .# “Personal Disorganization (53-55)

-" T . ¥ . w 475 . ‘
- . .7 X AR ) . ‘ ~
Vo187 x- % Ankiety Symptoms (56-58)
T.V49 X1 % 'Depressive Symptoms (59~-61)
:‘..f L . “ . ’ &w‘. ’ * - v »
B . A -~$. N .« ' ~
Y% 20 ,\xﬁ,\'_ " Defensiveness (62-64)
A : | :
"-" rg {,.- - ‘4. vy . .
o L4 gt . ~
hlargcf o (65-67)
- FORMAT "(F4.0,20F3.0,3X,6F1.0,5X,F2.0)
@4 -~ L /
— y

L T :\.'5%; ) . ) l—l. ()/
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Card 16 - HOPE Follow-Up Study
. ; School Nomipationg Qﬁadrants
\ ' oA
Variable . Cols.’
ID 1-4
v 1] A (raw) AggresbiQes (+) , 5-8
v 2 B - (raw) Self-Effacing 6ependenés (-) ‘ | ' _ 39-12
\V 3 C | (raw) Responsible Conformers (-) _ - o 13-16
v 4 D (raw) Manipulative Controllers (+) . 17-20
’ . : - .

v S Ap proportionalized; as ab$§e ) 21-25
v 6 Bp | proportionalized; \as above ‘ : 26-30.

v 7 Cp proportionalized; as above . - ; |, 31-35
v 8 Dp : proportionalized; as above | ) 36~40
Blank > 41- 46

. . [}
. \\ Quadrant Clas§ifiéétion_

¢ o A=1,B=2,C=3, D=4 " X 47
V1o '_ Néncopers = 1: S:opers - 2 _ - 48
V1l Acti\v-e = 1, PasgiVWe = 2 L ‘ . ' 49
Blank | 50-78

Card 16 79—80

. ‘.\
FORMAT (F4.0,4F4.0,4F5.3,6X,3F1.0,29X,F2.0)

Bey

A



F

r

_ Var.

\

- Card Column

\'Al
A\

V3

V4

V5
V6

V7
v9

V10

vil

via2

\AK

IToxt Provided by ERI

(1-4)

(5-29)

-(30)

(31)
(32-33)
(34)
(35)
(36-37)
(38-39)
(40-41)
(42)
(43-44)
(45-46)
(47-49)
(50)
(51-53)

(54)

(55)
(56)

(57-78)

(79-80)

Card 17 { HQPFE Follow-Up Study

AY

Master TID Info. (Based on Paul‘'s Card 15) & . ¢
e, .

. AEL ID ' ~
Blank |
IDy Treatment (1 = }kg., 2 = V-V, 3 = TV only)
ID: Sex (1 = M, 2 = F)
ID: Unique in combo with catd column® 1 & 2 -
Blank |

County (1 = Raleigh, 2 = Mercer, 3 = Summdrs, 4 = \
Fayette)

Birthdate: Month
Day
Year
Race (1 = white, 2 = Black)
Elementary School Attended (List of school codes attached)
Junior High School Attended (List of school codes attached)

n

Teacher I.D. # (Code list attached)

" Grade in School (as of May 1, 1978)

Age in Months (as of May 1, 1978)

Year entered program and Age at Time of EAtrance

1l = 1968 -~ 3 years old
2 = 1968 - 4 years old
3 = 1968 - 5 years old
4 = 1969 ~ 3 years old
5 = 1969 -~ 4 years old
6 = 1969 - 5 years old
7 = 1970 - 3 years old
8 = 1970 - 4 years old
9 = 1970 - 5 vears old

?

Years in Program (1 = 1 yr., 2 = 2 yrs., 3 = 3 yrs.)

Best Estimate of Years in Program e
Blank

-
card 17 [1p

Q - .
“RIC  porMar (r4.0,25x,2r1.0,$2.0,X,F1.0,3F2.0,F1.0;2F2.0,F3.0,F1,0,F3.0,3F1.0,22X,F2.0)

/



N "'HOPE Follow-Up Study-+1978 > >-
. Lo
t 3 t
) Cade List
- .Edugational Development Series (Pre 1976) " '

) 4 LN R

Lo
. ,

Caxreex Plans

Pre 1976 Grade-b (Card 8)
1 = Personal Services

2 - Sporﬁs oo

%}
4

Mining

Q e Factories

w
R

Farming.
-6 = Government Services
SE
7 = Shop
'8 E:Trnnsportation
9 = Construction
lQ = Stores
11 = 6ffices
12 = Sales
'13 o Buginess
14 = Arts

15 = Social Services-

16 = Sciences . "

~J

Pre 1976 Grade 6 (Card 9)

1 = Quit School

2 = Finish High School
3 = T;ade School

4 = Jr. College

5 = 4-year College

6 = Graduate SCP°°1 /

School Interest

Pre 1976 Grade 3 (Cara'7)
Pre }976 Grade 6 (Carq 9)
1 = ILow ' N

to

9 = High



HOPE Follow-Up Study--1978

(/ ) _ K o Code lList £,

Comprehensive Teat df Basic Skills (Post 1976)

*

- Career Piahs ' “_ : ' '~ Subject Interest -

Post 1976 Grade 6 (Card‘105 | Post 1976 Grade 3 (Card 8)

I" ~ Art and Music p Post 1976 Grade 6 (Card iO)

2 = Business and Manayement | 5 = Like Very Much

3 = Clerical Work | 4 = Like Somewhat

4 = Communication and Writing - 3 = Neither Like or. Dislike

5 = Engineering and Applied Teéhnology ’.2 = Diglike Somewhat . "

6 ‘= Entertainment . 1 = Dislike Ve?y Muqh

7 = For--Famming ‘

8 = Hémemaking~ School Plans _

9 = Law and Law Enforcement Post 1976 Grade 6 (Cérd 10)
10 = Manufacturing 1 = Quit School )
11 = Math and Sci@nces 2 = Einish High School
12§ = Medicine and Health Services 3 = roatiddal School '
13 = Mqrchandising f = Two-Yegr Program
14 = ﬁilitary i 5 = Four;Year Program
15 = Mining . ‘ 6 = Grq@uate School
16 = Personal Sexviqgg N
17 = gkilled Tradesﬂénd Grafts \

'
18 =

{

Social Services : C

19 = Trangportation

A4

21



22 _ '1
' i -
: HOPE Follow-Up Study--1978

. Code List for Schools ’

( ). = No. of classrooms in 1975-76

R = Rural, U = Urban . : -
- ) _ '
1 = Coal City Elementary (12) R . 29 =~ Sun Vailey Elementary (6) R
2 = Beaver E]eﬁentary (14) R 30 = Forrest Hill Elementary (7) R.
3 = MaPscott Elementary (17) R 31 = Jumping Branch Elementary (7) R
4 = Cranberry Elementary (15) R ' 32 = Bellepoint Elementary (9) R
5 = Hollywood Elementary (9) R : 33 = Central Elementary (9) 8/
6 = Maxwell ﬁill Elementary (11) U 34 = Hinton Jr. High
7 = Fairdale Elementary (14) R 35 = Talcott (8) R
8 = Greater Beckley Christian ( ) R 36 = Stratton Jr. High (22) U
J 9 = Slab Fork Elementary (4) R : 37 = St. Francis de Sales (8) U
10 = Daniels Elementary (11) R. 38 = Lincoln Elemeqt;ry (13) v
_ 11 = Mt.View Elementary (17) R 39 = Cresent Elementary (15) U
* 12 = Ghent Elementary (6) R . 40 = Princewick (4) R\
13 = Piney View Elementary (13) R 41 = Mt. Hope Flementary (18) U
14 = Bradley Elementary (5) R 42 = Glen Jean Elementary (12) R
15 = PIpestem Elementary (6) R | 43 = Spanishburg Jr. High
16 = Athens Jr. High () R ' 44 = Park Jr. High
17 = Athens Elementary (11) R ' 45 = Stanafofd Elementary‘
18 = Oakvale Elementary (10) R 46 = Beckley Jr. High A
| 19 = Bluewell Elementary (11) R ' 47 = Crab Orcha;d Elementary
20 = Glenwood Elementary (11) R . 48 = Trap HMN1 Middle
21 = Mercer Elementary (25) U _ 49 = Shady Spiing Jr. High
22 = Spaﬁishbung Elemgntary (7) R 50 = Stoco Jr. High
43 = Melrose Elementary (8) R 51 = Mt. Hope Middle
24 = Princeton Jr. High . 52 = Collins Middle
25 =" Knob Elementary (14) U 53 = Rosedéle Elementary
v _iﬁ -~ Lashmeeﬁs Elementary.(9) R _5"“j) 54 = Pipestgm.Christian'AcPdemy
27 = Brushfork Elementary (8) R 55 = Giepwood Jr. High
28 =

Kegley Elementary (3) R -

1li5 ®




Code
001
002

003

004

005
006
007
008
009
blO
0ol1

012

. 013

014

016
017
018
019
020

021

022

023

024

025

026

.Cod;%list

Raleigyh County. Teachers

L _Neune

Adams," Bonhie Suc
Adkins, Bernice
Allen, b@tty AN
Anderson, Nancy |
Archie, Wilda

Barker, Lonnie

Bellamy, Gertrude .
Bldnkens;hip, l‘h)\/llié
Cadle,‘Linda ] .
Chandler, Mz;_ry

Cole, (Th(‘rl'yn

Col;,'Joan .

Corder,hﬁt;:

Covey, Margaret

Crawford, FEltanor
Cuthbert, bavid R.
Dunbar, Mrs.
Eiam,-Vorna
Emery, Karen
'Evans, Stephanic
Farlaey, Jegsc A.
Gallaher, Deborah
Hutchison, Philip

¢
Jaap, John T

Jaxnigan, Ruth

Kendall, Roberta -~

L1y

~
)

23

»Sdhool

" Stratton Jr.
Ghent ?lemohtary
Hoilywood Hlémentary

+ Shady Sbring\Jr.
Fairdale Elementary
Stoco Jr.

Cranberry Rlementary

Hollywood Elementary

Beaver Elementary - »

Mabscott Elementary

Trap Hill Midgle

Maxwell Hill r-:lementa\ry"‘l
.

'Park Jr. :
Faifdale'ﬁlemcntary~)w/
Coal, City Elementa;y
Stoco Jr.

?érk Jdr.

FairQale Elementary
Stoco Jr;’- ' ,
Héllywood Elementary
étrqtton Jr.

Shady Spring Jr.

Cranberry Elementary ’
Cranberry Elemen;ary
Park Jf.

Beckley Jr.
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030
031
032

033

035
036
037
038
039
040
041
042
043
044
045
Oiﬁl
047
048
049
050
051
052

053

Name

4

kont, Mary

Kidaler, Rodney W.
Kincaid, Muriui
Lalﬁg, Sister Edith
Lilly,.Carol )
Lowe, l)t;wo_y

Inicento, Sheila

Martin, Virqgil

NcDorman, Bett 1%
Meadows, Bob
Mecadows, chqucliné
Okes, grlan ET K]
Peters, Patricia
bolk,.CaroL S.
Prince, Kolleen
Richmona, Ma}grndel
Roboijxwx, Mafy
Sish, Janette

Sturygyill, Frances

Tcel, Marvin

Thompson, Phyllis -

Thurman, June

~—

Thurmah, Mary
Vargp, Kathryn
Wall, Mrs. -
thélcr, Elizabeth

Williams, Virginia

‘Wills, David

Wood, Beverly

A .

/

-

Ly

chool

Stoco Jr.
. 3

Trap Hill Middle

Park Jr.

: 0 ' -
Stanaford Elementaxy i~
Mabécott Eleﬁenfd?y h\\\\
Trap Hill Middie,
Park Jr.
Park Jr.

Coal City Flementary

Park Jr,

. Cxab Orchard Elementary

Park Jr.
Stratton Jr.
Shady.Spring Jr.

) J
Cranberry Elementary
Beaver Elementary

Trap Hill Middle

Coal City Elementary

3

Stoco Jr..

Beckley Jr.

Coal City Elementary
Shady Spring Jr.
Mabscott Elementary
Beckley Jr. .

Tr;p Hill Middle
Park Jr,

.Coal City Elemengnry
Shady Spring Jr.

Shady Spring Jr.



062

063

064

066

067

068

069

- 070

071

072

073

074

Q75

076

077

078

079

080

== e ee s e e e e e

"Ammar

Baisden

Bond
Butterworyh
Caruth

Clay -
Cottle

Craig

Doyle, Catherine
Dye !
East, Pat
Faulknetr

Ferris

‘Hardin

Hutchens, Mrs. Jack
Jones, Garland
Jones, Mrs.

Land, R. -

Lilly

I T

Mercer County Teachers

School

Beckley Jrx. Ty

Sophia Jr.

[
Mt. vView Elcnentary

Trap Hill Middle
Stratton Jr.

Stanaford Elementary

Central Jr.
Bluewell RElcmentary
Princeton Jr.
Gienwoéd Elementary

Glenwood Jr.

-

Princetoanr.

Spanishbufg Elementary
BluewelﬂQElémentary
Oakvale Elementary °
Priﬁceton Jr.
Spaniéhburg Jr.
Glenwood Elementary
Mercer élementary

-
Mercer Elementary
Spanishburg Jr.
Melrose.Elcmentary
Knob Elementary

Athens Jr.

Princeton Jr.
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_(_:_999_ A
. .
081
082
083
084 ,
085
086
087
088 §5\
. N
089
090
091
092
093
094
095

096

097
098
099
%100
101
102
103
104

105

106

Maynard
McPherson
Mi;iqr, Craig
peters
Raney

SizZzemore

Smith, Catherine

-Spenger, Carol

Tolerxr

Walthall .
White, J. J
White, Louise
White, R.

Wright

x

Yeck

Allen, Michael D.
Bower, Debra
peeds, L.

Farley, Icié'
Hedrick

Irwin

Irwin, Gafy
McNeer

Miller, Barbara

Miller, Miko

7.
£0

{ummers County Teachers

-t

School.

Glenwood Jr.

\ e
Spanishburg Jr. \

Knob Elementary
Mélrqse Elementary
Bluewall Eleﬁentary
Prince;on Jdr.

-

Mercer Elementary

Athens Pr.

Athens EI1& ary
' t
Spanishbukrg Jr.
Princeton Jr.
Athens Elementary
Athens Elementary
Princeton Jr.
Mercer Elementary

>

Glenwood Jr.

Pl
H

Talcott
Bellepoint
Central .
Pipestem Elcmentary
Hinton JQ.

Hinton Jr,

Jumping Branch
Hinton Jr.

Hinton Jr.

Hinton Jr.

ey



108
109
110
1m
112
113

114

115
116
117
118
119 *
126
121
122
123
124

125

Name

Mitchell, Ramona ' -

Pack, Steve J

Pennington, Beulah

1 .
} ~
Smith, Walter '

Tickle, Linda

Vinesg, Callie

TS T e e ke e e e em my e me em

Fayctte County Teachers

Allen, Faith ‘
Brock,PPatricia,
Burrell, Bob
Childs, J.‘w.
Collins

Drennan, Bill Lee
Hiser, Evelyn
Howaxd

Kazat, R. O.

Thomas

e R e T U,

27

‘School

X,

antxnl

Hinton Jr.

\ballepoint

Porrest Hill Elementary
-helleéoint'

Bellepoint

Central

Talcott

..

Collins Middle
Glen Jean

Glen Jean

Mt. Hope Midéle
Rosedale

Mt. ﬁope Middle
Mt. Hope Middle
Glen Jean

Glen Jean

Mt. Hope Middle

i
Mt. Hope Middle



‘ 3chool Nominations Device: Dinaﬁlionl,
Individual Checklist Form and

APPENDY :
xr Scoring System ' _ .

-~

Scoring Key for AEL 1978 Version of 1972 checklist
SCHOOL NOMINATIONS DEVICE
(Weights Assigned 7/15/78)1

L
Rational Assignments of Child Behaviors to 8 Bipolar Dimensions
of the Leary-Coffey (L-C) Circymplex Model of the
Interpersonal Pheory of Sullivan; )
Plus Selected Intra-Psychic Dimensions

Fdward Farl Gotts

(AR zero assignment means "no information"™ or "not applicable." Unsigned
numbers are assignments for the first of the labels of the bipolar scale;
negatively signed are assignments for the second of the labels. For a
further description of the rational scaling procedure, see the paper,
"Personality Classification of Discrete Pupil Behavioys, " Journal of School
Psychology, 1968-69, 7 (3), 54-62? Tentative assignments are marked x,
pending further study )

-

§

L-C: Social/Interpersonal Intra-Psychic
I - Blunt/Overcopventional IX - Pengonal Dlsorqanlzation
II ~ Distrustful/Responsible : X - Anxiety Symptoms

III - Skeptical/Ovewrgenerous XI - Depressive Symptoms

IV -~ Autocratic/Modest XII - Defensiveness Y
V - Aggressive/Cooperative )

VI - Competitive/Dependent

VII - Exploitative/Docile . N )

VIJI - Managerial/Self-Effacing

[ 4

v

Quantitative Scoring ,

In scoring, I1I-VIII have generally been held independent of IX-XI but
allowed to overlap with XII. The rationale for this is that interpersonal
or social reasons for behavior (i.e., I-VIII) should first be sought; only
thereafter should intra-psychic explanations (i.e., IX-XI) be used. On the
other hand, defensive behavior (XII). is by definition oriented toward or
against others but for intra-psychic reasons. Therefore, XII items may
also be scored in I-VIII, Lut only items not assignable to I-VIII may be
assigned to IX-XI in genexal. This procedure offers advantages for
correlational analysis, since it allows comparisons to be made between the
interpersonal (I-VIII) variables and the intra-psychic ones (IX~-XI), while
using independent pools of items for each. The above lines 6f reasoning

.1
Unassigned items (missing all scales): 17, 20, 30, 35, 138. -~

?Unlike the above report, the weights shown herein are based on items
" having directional agreement by 4 of 5 judges. Item order is that of a
1978.AEL scale expansion of the Individual Checklist Form.

| 121 S
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ghould nof be construed to wmean that we assume the interpersonal and
intra-psychic to be unrelated; they are related.

Quadrant Scoring - . .
Children may .be designated, based on their overall pattern of scores
for dimensions IyVfII, as fitting into one of faur quadrants: A (blunt,
distrustful, skeltical, aggresﬁive) "Aggressives“{ B (modest, dependent,
docile, self-effaeing) ngelf-ef facing dependents”; g_(bverconventional,
responsible, overgenerous, cooperative) "Responsible conformers”; and D
{autocratic, competitive, exploitative, managerial) "ManipulaLive
controllers”. The A and B children (guadrants) are viewed as non—-coping;
¢ and D are interpersonally coplng. FPFurthermore, A and D are active typesy o
B and C are passive types. This fourfold empiricnl'typology congesponds ,i?”ﬁ
exactly to the circumplex arrangement of Leary and téffey (1955) . :

\ !

To score the quadrants:

A=Y + II +# III +V, ig_gosiqi!g, L '
~Cc = Y 4+ Il + 1II 4V, if negative,

B IV + VI + VII + VIII, ig'neqatilg,

D= IV + VI + VII + VIII, ig_gositive.

i

\

Quadrants A, B, C and D have different score randes. These can be
reduced to a common proport%onalized base by dividing as follows:
* N\

Ay = A C = C
169 vt o -58
. '.Bp = B ' - D = D
. — p T
: 66 124 |
+ —y

The minuws signs drop out, leaving comparable proportions for the four
quadrants. These proportions are for ltems 1-138 only.

Y ~
Clinical Scoring ‘
This may of course follow the particular needs of the user, so long -«
as rcocasonable levels of jnter—-rater agreement can be obtained. It is not .

necessary to hold I-VIII independent from IX-XI.

N }

Items Omitted from AEL Form .

® Items 139 and 140, which do not appear in the héL 1978 form are:
139. Clings to teacher and seeks to be near her and hold her handz o
140. Takes a back seat to others. o ' : :
: ’ 8-
A Y
/
, 1pp L




1 ~ . ,\, -j
» /\\ . \ . "
o ’ /,\. !
3 ; s

7
ACTIVE
A-type
YE D-type
+ Aggressives Manipulative
v ' ) controllers
0 -
" w N
- , : . _—
NON=COP ING ' - INTERPERSONAL e
. COPING )
. B-type C-type
N Self-effacing Responsible
ﬁdependents conformerg-
Figure 1. Empirical typology of children's
in-~school interpersonal'behaviofal-styles,‘
based on bivariate distribution of tempera-
_ ment and _coping success (after Gotts, E.E.,
4 Phillips, B.N., & Adams, R.L., Journal of
) School Psychology, }968-69, 7(3) , 54-62).
PR, [} . ’ . 4
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Name

-

1D No.

School

County

Person completing form

'SCHOOL BEHAVIOR CHECKLIST: INDIVIDUAL FORM-Gotts, 1972

Date of Bisth

tnstructions: The following one-word or brief phrase descriptions will remind you of or apply to.various

students in your class. Read tht descriptions one at a time. Circle the number of each one which applies

to the student whose name is written above. Qo not circle an item if it better describes two or three

other students in your. class. Do not return to an item once you have gone past it, even if you feel that a
wr N later description better tits the student. If you circle an item by mistake, that is, if it does not really

3 . : remind you of the student, draw a line through the number to show that it should not be counted (for
. . \.\ cxamp!c,"@—). :
”/
\)}:L - ' You should fee!l free to circle the numbers of as many or as few descriptions as remind you of the above
R ' student. The number of descriptions which might apply varies greatly from student to student. Only you
% N will be able to tell from your experience which descriptions apply to this student, as he {she) has behaved
' /z;":; % _ around you. It is your opinion that is wanted. -Thus, all judgment should be based on your own knowledge,
oo observations or impressions of the student. You may of course draw upon what others in your class have
~said about this individual or how they have redcted to him (her). You may also draw upon the direct
i L reports to you by other teacherss of persdadl observations which they have made during this school year of
> this student, e. g., on the school ground, during lunch, or during other instruction outside of your room.
' ' Bugcachcr reports from previous years should ot be drawn upon or allowed to influence your decisions.
L Hearsay should also be ignored. Only uctions and impressions from the present school year count.
‘?.,,_‘{' . .

LS

Y
. '2‘:‘3‘3 . 1. Carelessness in work
R '{!5“\” 2. Cheating
SR 3. Cruelty, bullying
S }%‘to © 4, Daydreaming
S e 5. Destroying school materials
SPRT S 6. Disobedience .
T X Disorderliness in class
: . 8.Domincdgng
N 9. Easily discouraged *
N2 10. Fearfulness

4.+ 11, Impertinence, defiance
. AN\ 12 Impudence, rudenoss
st w13, Inattention

Mar g, M. Interrupting

B ad

Form 1-—Phillips, 1966

15. Inquisitiveness o
16. Lack of interest in work
, 17, Laziness
~48. Nervousness
19. Overcritical of others
20. Physical coward
21. Quarrelsomeness
22. Resentfulness
23. Restlessness
24. Selfishness
25. Sensitiveness
26. Shyness .
27. Stealing '
28. Stubbornness

con(_ idential.

Your cooperation and help with this is ippreciated. Your professional judgment about these behaviors s
an important part of the study. Your opinions will be treated as
- A ] -

- A

29. Suggestible

30. Sullenness

31. Suspiciousness

32. Tardiness

33. Tattling

34. Temper tanteums
35. Thoughtlessness

36. Truancy

37. Unhappy, depressed
38. Unrcliableness

39. Unsocial, withdrawing.
40. Untruthfulness

-

(over)



Form 2

41. tabitually pulls his hair, picks at his nose, pulls his
cars, bites his nails

. 42 Uses real or imagined inferiorities as an excuse for

not really trying

43. Fights with little provocation

44, Exhibits righteousness, snobbishness

45. Uses charm to attract attention

46. Provokes hostiity trom peers and teacher

47. 1s oyerly good and unseltish

48. Acts as if the teacher does not exist, Is sometimes
oblivious to what happens in class

49. Is excessively orderly and CONSLICNTIOUS, 115CS 4 New
sheet every time an error is made (rather than have
erasures) .

50. Has frequent stomach upsets, headaches, 4nd other

hysical disorders

51. Is a compulsive talker

52. Lies at sli :test opportunity

53. Exhibits facial and body mannerisms, consistent

ulping and hissing

54. Dreads going to school

55. Engages in noisy behavior, aggressive play, fighting,
and teasing

61.

62.
63.

e

- Engages in frequent vocal deflance

- Makes excuses for faitures, and justifics his behavior
- Secks o attract attention through success

. Relations with the tcacher dominated by the desire

for gwenge

- Always obeys instructions completely, is scrupulously

methodical in every activity .
Stubbornly resists the will and authority of the
teacher

Is accident prone

Is overly serious-minded, unresponsive to fun-
provoking situations

€4. Attracts attention by being a nuisance

65.

66.
67.

68.
69.
70.

Exhibits constant movement of fingers or hands,
persistent perspiring of parts of body

Shows jealousy, hatred

Constantly challenges and opposes the leadership of
the teacher } .
Always manages to get caught for his misbehavior
Is sad and apathetic

Lacks spontancity, answers questions in dulf-voiced
monosyllables

71. Uscs laziness as a means of attracting attention

- Form 3—Gotts, 1972

72. Easily forgets

73. Bossy .

14. Apprehensive

75. Belligerent .
76. Holds grudges
77. Overly modest
78. Cooperative

79. Generous

80. impolite

81. Bashful

82. Trustworthy
83. Bighearted

84. Outspoken ‘
85. Reliable ’

86. Cynical

87. Blunt

88. Enjoys sharing

89. Is skeptical

90. Shows helplessness

91. Tries to influence others

92. Overly conventional

93. Has a low opinion of self

94. Strong sensc of responsibility

95. Mistrusts others

96. Excessively reliant on others

97. Tries to manipulate

98. Can be depended on

99. Needs to do or be better than others
100. Gets others to do work tor him (her)
101. Usually docs the ordinary or expected thing
102. Upsct by small setbacks
103, Willingly includes others in activities
104, Is disorganized in his (her) thinking
105. Readily participates in class activities
106. Too dircct or candid

107.
108.
109.
110.
111,
12,
113.
114,
115.
116.
117.
118.
119.

120

121,
122.
123,
124.
125.
126.
127.
128.
129.
130.
131.
132.
133.
134.
135.
136.
137.

138.

1

Schemes to get an advantage

Wants others to make his {her) decisions

Lets others take advantage of him (her)
Challenges what others say or believe

Promotes or comtributes to tcamwork
Influenced excessively by others  °

Becomes highly excited and distressed for little reason
Tries but can’tscem to pull things together

Has unrealistic fears

Strives to make things turn out his (her) way
Docs not give up easily

Can't stand to be alone

Fecls that something terrible is going to happen
Cannot maintain attention, but is distracted by
almost anything that happen's

Easily becomes confused

Must go to the bathroom more often than others
Loses patience with his (her) work sasily
Emotionally unstable or immature, loses control
Is restless or tense .

Worrics over.imagined danger or failure

Avolds unpleasant activities or gives up easily
Hardly ever sn-iles

Drags along; lacks energy

Not often enthusiastic /

Feels unloved or unwanted

Corners of mouth turn down as if sad

Fecls he (she) is not as good as others

Scems to care little about personal appearance
Very sensitive to criticism

Explains away’personal shortcomings or failure
Vigorously protects his (her) reputation even against
unintentional slights

Overly responds to flattery or social approval

()r—
20



L~C BIPOLAR CATEGORIES

N
I
Iteh ' \ .

Nomination I o 111 W VI vir v IX X . XX

1. 0 0o 0 0 0 0 0 0 1 0 0 0
2. ’ 0 0 0 0 0 0 0 0 0 0 0 1
3. 3 0 2 0 3 0 3 o2 0 0 0 0
a. C 0 0 0 0 0 0 0 1 0 0 0
5 2 0 2 0 2 0 0 0 0 0 0 0
6. 2 0 2 0 2! 2 2 0 0 0 0 0
7. - 2 0 2 0 1 1 2 0 0 0 0 0
8. 2 0 0 2 1 1 N 0 0 0 0
9. 0 0 0 0 -2 0 -1 0 0 0 0 0
10. 0 2 0 0 0o 0 0 0 0 0 0 0
11. 2 0 2 0 "2 2 2 2 0 0 o 0
12. 2 0 0 0 2 1 2 0 0 0 0 0
13. o o 0 0 0 0 0 0 1 0 0 "o
1. 1 0. 1 0 1 0 0 0 0 A O 0 0
15, 0 0 0 0 0 0 0 0 o " o ~2 0
16. 0 o o0 0 0 0 o o 1 0 1 0
. 126 o/ ' o 0 0 0 0 0 0 X 0 0 0
8. 0 o 0 0 0. 0 0 0% o 2 0




Itenm

Nomination 1 11 111 Iv v ir_x VIX VIIX
19. 2 2 . 2 2 0 2 1 0
20. | 0 0 0 0 0 0 0 | 0
21. 2 0 2 o0 T 2 1 0
22. 0 0 2 0 0 0 o - 0
23. 0 0 0 0 0 0o 0 0.
24. 0 0 0 o o 0 0 0
25. o 2 0 ~1' 0 o 0 0
26. Yo 0 S "0 0 0 -2
27. 0 0 o o. . 2 0 0 0
28. .0 0 -0 0 ! 1 .0 | 1
29. 0 @ 0 ~1 -1 ~1 0 -2
30.0 N7 0 0 0 0 0 0 0 0
31. | 0 2 .2 0 0 0 0 0
32. 0 0 0 0 0 0 0 -0
33. 2 0 0 0 0 0 o o
34. 2 0 -0 0 0 0 0 0
35. 0 o 0 0 0 .0 0 0
36, 0 | 0 0 0 0 .0 0 0

LR

L 4




- &
Item | B ‘ v .

Nomination _ I IX IIX Iv \ VI A28 4 VviiIx = IX X XX XIx
37. 0 0 0 0 0 0" 0 0 0 0 3 0
38. 0 o 0 0 0 0 0 0 1 0 0 0
39. -0 0 0 -2" 0 0 0 0 0 _ 0 0 0
40. 0 o - 0 o 0. 0 o 0 0 0 0 1
"4l | 0 \ 0 0 0 0 0 0 0 0 2 0 0
42. 0 0 0 2 o o - 0 o . o "o o0- . 0
43. | 2 o . 2 0 2 2 2 2 o 0 0 0
a4. 1 | 0 0 2 0 S 2 0 0 0 0 0
45. -2 0 0 0 0 0 0 0 0 0 o 0
46. 2, {\\ 0 i‘q 0 2 1 o - 0 0 0 o 0
47. -2 }\\-2 | -3 0 -3 "0 -2 ~1 0 0 0 0

" 48. 0 o 0 0 0 0 0 0 1 0 o 0
49. 0 -2 0. 0 0 0 0 00 0 0 0
50. 0 0 - .}o_' 0 0 - 0 0 0 0 2 1 B
51, _ 0 0" o 0 0 o ° 0 0 0 2 0 0
52, 0 0 0 o 0 0 0 0 0 0 0" 1
53, 0 0 0 0: 0 0 0 0 0 2 0 0

/54 0 0 0 0 0 0 0 0 ) 2 0 0

" 150 131




Item

Nomination

55,
56,
57.
58.
59.
60.
61.
62.
63.
64.
65.
66.
67.
68.
69,
70.
71.

72.

I

Iv

o o

(o
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Nomiﬁition 1 I 11X | Iv \ 2 VI VIII IX X xI XIX
73. 1 -1 0 2 2 1 2 1 0 0 0 0
74. 0 1 0 -1 0 0 0 0 0 o 0 0
75. 2 0 0 2 2 - 2 2 1 0 0 0 o
76. 0 2 1 0 1 2 0 o o0 0 0 0
77. -2 0 0 -2 0 1 1 -2 0 0 0 0
78. 0 -1 -1 0 -1 0 0 o o . 0 0o 0
79. 0 0 ~1 0 o . o0 0 0 0 0 0 0
80. 2 1 0 0 1 0. 0 ) 0 0 . 0 0
8l. 0 1 0 -1 0 -1 ~1 -1 0 - 0 0 0
82, 0 -2 -l 0 -1 0 -1 -0 0 o 0 0.
83. 0 0 -2 0 o 0 0 0 0 o 0 0
84. 1 0 o 1 1 1 0 1 0 0 0 .0
85. 0 -2 Y-o 0 0 o 0 1 0 o o0 0
86. 1 2 “2 1 1 1 0o - 0 o 0 0 0
87. 2 0 R 1 1 0 o 0 0
88. 0 -1 -1 0 -1 0’ 0 0 o o 0o "o
89. 0 v 2 N R | 0 1 0 0 0 0, 0
§o. ‘ -0 0 .0 0 0 -2 0 «1 0 0 0 0

134 - 135




Item
Nomination

91.
92.
93.
94.
95.
96.

. 97.
98.
99.

100.

101.

102.

.- 103.

104.

105.

106.

107.

108.

IX

VII

X

A%
-3
SO

BN

3,

@ © % O
B‘

‘ VL - :. ’“ ‘”
° w7

K

~

(@
S
v, R




Item
Nominat

109.
110.
; 111.
112.
114.
115.
116.
7.
118.
.119.
120.
121.
122.
123.

124.

ion

125. .

126.

138

I1

IIX

Iv

P¥

VII

VIIX

-2

1

IX



Item

Nomination I II
127. 0 0
128, : b 0
129. 0 _ 0
\130. 0 | 0
131. 0 0
132. 0 0
133. 0 0
134. 0 0
135. 0 0
136. 0 0
137. o 0.
138, 0 W 0
139. -2 0
140. 1 0

i 10

VIII

S

IX
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APPENDIX G
HOPE

Follow-Up Study Direct Chilqg Interview

THE DIRECT CHILD INTERVIEW

The Direct Child Interview is a

short questionnalre that is administered
to the

child in an interview setting and was developed initially for ude with
children in the HOPE Follow-Up Stwdy.

.‘\\ -
similar gquestionnaire, the Diraect
Paront Interview,

with many of the same variables was administered to the
parents in the Study

Therefore, the process for developing the Direct ¢hila
Interview was to:

{
/
(1) review the Direct Parent Interview to identify which 1

/
variables were appropriate to also include in the Direct Child Interview;

(2) locate and review the existin
W%

g instruments that dealt with the identified
variables to determine appropriate content, and gelect specific questions or

e

/
sections from the existing questionnaires;

(3) develop new questions when
existing questions geemed inappropriate or non-existent; (4) develop the

A
initial version of the Direct Child Interview;

- (5) submit instrument tc rigorous
review by in-house experts (in content and field operation); (6) pilot test

. _ : £
instrument with a gmall group of children of the appropriate age group by
an experienced field interviewer; and

~

(7) make changes, additions and deletions
based upon findings from sample interviews.

Upon completion of inteqviewn with ﬂbPE Follow~Up subjects, analyses of

findings will be performed and reported as well as correlation of findings
with other instruments used in the study

Procedures for using the instrpment will be written, including suggested

usages. The instrument or sections of it can then be used in the in-depth
model parenting research project.




"“Guess What"--shows parents how to promote the
mental development of preschool and elementary-
~age ehildren through “informal experiences *which -
arise at home.

Printed support materials may be used for study4nd
to promote parent discussion of the video presenta-
tions. The shows are available for loan to educational
and service groups, and may be dubbed for non- profnt
educainonat purposes.

AEL Visits Mister Rogers—Parents’ Guide

Includes in a single volume brief descriptions of each
show for the entire 92-week series, together with
information“on how each show relates to AEL’s 59
developmental competencies. Instructions guide the
user in selecting activities from the Day Care and
Home Learning Activities Plans (Educational Com-
munications, Inc.) so that they will correspond to
children’s actual experience of viewing the Neighbor-
hood broadcast. Used in this manner, the materials
enable parents to extend their children’s development |
through television viewing plus correlated |earnmg
actwmes

- Single copy —— $5.00

“The Early Childnood Curriculum: An Empirically
Based Curriculum”

A series of eight volumes which exgmines and illus-
trates a new’foundational approach to creating empir-
ically based curriculum_ The series treats, as exam-
ples of the approach, the several research studies
leading up to and including the development of the
“Aids to Early Learning.” The individual volumes
focus on the particular foundational questions for
which curriculum developers can seek empirical
answers. Portions of the series are available and
others are in preparation. For further information on
‘the series, write AEL .

Division of Childhood and Parenting
Appalachia Educational Laboratory, Inc.
Post Otfice Box 1348

«  Charleston, West Virginia 26325

143

Tho Appalachia Educational Laboratory is an Equal
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wll Toxt Provided by ERIC

“AIDS
TO EARLY
LEARNING”




AIDS TO EARLY LEARNING IN ERIC

The following ERIC documents may be ordered in
microfiche or paper (hard) copy from:

Document Reproduction Service
P. O. Box 190

Arlington, Virginia 22210
{703) B41-1212

A Competency Base for Cyrriculum Development in

Preschool Eduocation

A four-volume ‘set, currently available through ERIC,

describes phase one of a study that ultimately identi-

fied 59 developmental competencies which the typi-
cal child attains by six years of age. The list of skills
was compiled and validated using a literature search
as well as panels of national and Appalachian child
development experts and a panel of Appalachian
parents, For each of the 32 competencies studied
in phase one, specific performance statements and
criterion statements are prasented in Volume 1V.
ERIC numbors assigned to these volumes are:

ED 104057 Volume 1 Central Document

ED 104058 Volume II: Reasponses of a Na-
tional Panel of Child Develop-
ment Scholars

ED 104 059 Volume 11l: Responses of a Na-
tionsl Panel and an Appala-
chian Panel of Child Develop-
maent Scholars

ED 104060 Volume IV: Preschool Curricu-
tum (First Draft)

The foregoing work appears in revised and expanded
form for all 59 competehcies in the series, ''The
Early Childhood Curriculum: An Empirically Based
Curriculum,’” described later,

e Home-Oriented Preschool Education {HQPE)
Manuals

—_

-

This early series of AEL products remains popular
with persons needing information on how to set up
and operate HOPE-type programs, Copies may be
ordered only through ERIC, using the following
citations:

B e b meb————

- !14

ED 072 843 HOPE.:.
Program Overview and Requirements
ED 082 844 HOPE:
Fiokt Dirsctor's Manuat - T
ED 082 845 HOPE: ; ’
H’pdbook for Mobile Classroom Teachers
and Aldes
ED 082 846 HOPE:
Home Visitor’'s Handbook
ED 082 847 HOPE:
Personnel Training Guide
ED 082 848 HOPE:
Curriculum Planning Guide
ED 082 849 HOPE:
Materials Preparation Guide

The newer- "Aids to Early Learning,” as described
later in this brochure, now make the HOPE approa
widely available through standard publisher outiets.

HOPE Research and Technics! Ropom

Other HOPE reports are grouped below bv topic
ERIC documents about each topic may be located by
using the reference numbers listed under that topical
heading.

Develppment and Evaluation of HOPE (1968-74),
ED 027 071, ED 028 653, ED 038 181, ED 041 626,

. ED 062 832 through ED 052 842, ED 062 108

through ED 062 024, ED 082 992

HOPE Dissemination and Product Development
Studies (1973-77). ED 080 608, ED 093 352 throuqh
ED 093 358, ED 069 391, ED 152 418.

Appdlchhn Demographic Studies (1968-74). ED
052 832, ED 062 049, D 093 352, ED 127 022
through ED 127 028.

Visual Materials and Television Research (1972-77).
ED 093 353 throuph ED 093 357, ED 112 6086,
ED 132 972-through ED 132 97_4, ED 136 788.

AIDS TO EARLY LEARN-ING'FROM PUBLISHERS -

The following materials are available only from the
indicated publishers.

Home Visitor's Kit
.
A multi-media package that can be used by any type

4
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of local program to train and equip paraprofessionals

who deliver early childhood developmental services
o the home, Includes caretully designed learning

axperiences to maeet specific objectives that cover a -

variety of essential paraprofessional skilis and orienta-
tions, such as: selfawareness, child growth and
development, teaching and learning; tinding and pre-
paring materials, child heatth and safety, and how to
work sensitively with others. The Kit was tested and
refined under typicsl and vanied field conditions.

the Kit ar
72 Fitth Av

available from
nue, New York

Printed portions of
Human Sciences Press,

10011,  These portions are:
Home Visitor's Notebook 292 pp.  $14.95
ISBN/Order No. 352-9
Parent’s Notebook 76.pp. $ 3.95
Order No 362 6
l
Home Visitor's Resource 240 pp. $ 595
Materials
Order No, 363-4
\
All thiee/Order No. 364.2 $19.95

Bulk discounts are available

Filmstrip-cassette portions ot the Kit, that ars used
during paraprofessional training, are described later
under materials available through AEL.

All of the following Aids to Early Learning materials
are available through Educational Communications,
Inc., 9240 SW. 124 Street, Mianu, Florida 33176.
Prive information appears following this listing of ma-
terials,

Duay Care and Home Learning Activities Plans

Designed for use by early childhood paraprofessionals
and, with their assistance, for use by parents, these
Plans are suited to both day care and home-based
settings. This three-volume Plans’ set is divided fur-
ther into 59 developmental competency areas. The
set provides over 1,000 activities, with each activity
relating to a particular corg'petency area. Separate In-
structional Manuals guide day care workers and home
workers in providing age appropriate experiences for
normal, delayed, and specifically handicapped three-
through five-year-olds. ‘‘Parent Corners alert pa-
rents to ways of observing and understanding their
children’s progress and needs. The Plans were evalu-
_ated in day care and home-based settings serving
varied groups of children and families. Their use

Q@ rted adults in taking an individualized, de-

'.EKC

IText Providad by ERIC.

veiopmental approach to working with young d\‘l
dren. Participating children experiencedisubstantial
developmental progress. See also the dncnptton of

the Classroom Plams o

Classroom Learning Activities Plans

This three-voluma sst of Plans is designed for use by
professional teachers in center-based pregchool pro-
grams. Tte Plans are divided further into 59 develop-
mental competency greas. The set provides over 800
basic activities, with each activity relating to s psrtic-
ular competency area. Moreover, for most activities
one or more closely related alternatives are provided
for varisty. When appropriate, the activity plans each
suggests adaptations for children of developmental
ages three, four, and five years. The accompanying
lnstructional Manual guides teachers in providing age-

appropriate experiences for normal, delayed, and
specifically handicapped children.
The Plans were evaluated in kmdergartens Head

Starts, .and other center-based programs serving a
variety of young children. The Classroom Plans were
tested in combination with the Day Care and Home
Plans in several programs. Use of the Classroom Plans
alone or in combination supported teachers in taking
an individualized, developmental approach to work-
ing with young children. Participating children ex-
perienced substantial, beyond-expected developmen-
tal progress. .

Discussion Guides for Parent Groups

Two companion volumes, Parent Coordinator Guide
and Parent Guide, desigried for use respectively, 1)
by-a professional who assists in organizing and ope-
rating parent groups and 2) by parents who partici-
pate in such groups. The emphasis of the set is on
practical, everyday involvement by parents in their
children’s learning in all areas, including social-emo- .
tional, phyucal and cognitive-language.

Appraisal of Individual Development (AID) Scales

An experimental set of observationally-completed
scales which assess the preschool child’s development
in AEL's’ 59 developmental competency areas in
terms of 14 competency clusters. The AID Scales
thus correspond dnrectly to' the competency base
used in the Day Care: and Home Learning Activities
Plans and the Classroom Learning Activitiss Plpns.
This match permits users to assgss directly the learn-
ing needs of the child as these relate to the curricu-
lum. In addition to the dvanlablllty of the AID

«
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Scales from the publisher, another edition is being AIDS TO EARLY LEARNING FROM AEL
used by selected local programs through direct field
test arrungements with AEL.

' Audio-Viuats for Home Vigitor Training

"Aids to Early Learning” Technical Menual These materials are used during training with various
- instructional units of the Home Visitor's Kit {Human
Thue document discusses the design, development, Sciences Press). The followfng filmstrips are accom-
sd vahdation of afl of the " Aids to Early Learning.” panied by audio cassette unless otherwise specified:
5 such, 1t i the basic reference on these products.
Pereons who wish to evaluate the matenals for adop Rental Purchase
tion will find that the Technical Manual answers a -
Taponity of ther questions. The Tachnical Manuat Making a Home Visit " $550 $20.00
i a part ¢t an eight volume curriculum research and Communication: Working $ 550 $20.00
drvelopment series, “The Early Childhood Curricu- with Others
e An Empirically Based Curriculum.” Home Safety Hazards (no $ 5650 . $15.00
‘ - cassette) . .
Ledividkual prens for the foregoing matenials from Overview of HOPE $ 550  $20.00
Eoccanomit Commumeations, Inc., are as follows C()mpllete Set of Audio- $15.00 $50.00
visuals

+ 0wy Care and Home Learning Activities Plans:
' Early Warning Signs Brochure

\'otume 1 Puysice! end Social $25.00

Devetojpmeit p Déveloped by thg consortium of State Departments
Velurie 2 Farsonat snd Emotionsl $25.00 of Education in the Appalachian Region, this bro-

Development chure lists possible early warning signs of handicap-
Viehnae 3 Language and Concep $26.00 ping conditions ot infants and preschool children in

tual Development the areas ofi seeiny, talking, playing, thinking,
We. Lsheets (144) $12.00 . hearing, and moving. AVailable for $20/3,000 with
Duy Care Instructicns! Manuaks $10.00 © - no organizational imprint; $25/1,000 with your or-
Home Visitor's lustructiong Manual  $10.00 ganization’s name, address and phone number printed

on the back of the brochure.
Classroom Learning Activities Plans:

Parenting Materials: An Evaluative Annotation of

Velume 1 Fiysicatl and Social $25.00 Audio-Visuals for Effective Parenting
Development
Votume 2 Parsonal and Emotional  $25.00 A catalog which evaluates 154 of the better audio-
Development visual materials relevant to parenting.  Each entry is
Volume 3 Language and Concep- $25.00 fully described and information is supplied on its
tual Development distribior.
“€lassroom Instructional Manual $10.00
' Single catalog ——-—— e $6 00"

Parent Discussion Guides

Parent Coordinator Guide $ 4.00

Parent Guide S 250 Video Materials on Effecting Parenting .

Three one-half hour shows for assisting parents in be-
coming more effective in helping their children de-
velop. The shows are:

Appraisal of Individual Development (AID) Scales

AID Scales User's Manual (with $ 8.00 _,
scales) - et " . _—
lt s Never Too Late’'--deals with the theme of disci-
AID Scales $ 6.00 sline th -
"Aids to Early Learning” Techmcal $ 6.00 piine through a varlety of formats.
Manual "Mixed Emotions’..explores the often contusing

) world of emotions which children face, and ex-
EKC : : 1 46 plaing Ways of furthering emotjonal developn'wnt

wll Toxt Provided by ERIC
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HOPE FOLLOW-UP STUDY DIRECT CHILD INTERVIEW

Il

Hello, my name is, ) - I am working for the
Appalachia Educational Laboratory in Charleston. 1 was herc a few weeks ago
and talked with your family because you were one of the children who was in
& preschool progrom called "Around the Bend." Our records show you viere in
the program before Yyou entexed school. ‘

Our office is interested in findihg out how you are doihg  now -
almost ten years after you were in the program. You can help us learn more
about. haw the preschool »ragram has influencgd you. We plan to visit other
children in your county for the same purpose. 1'd like to tell you what we:
will do if you agree tc let me interview you. _ T

If you let me interview you, I will ask You some questions about how
You are doing in school; about some of the things that interest you; and some
of your plans for the future. Then I will show Wou scma pictures of a person
about your age and let you ell me a story about each picture. This is not a
test - we are just trying to gather information that will help us learﬁfmore
about the influences of a preschool program. No one will see,your answers or
stories except the people who .work at our office. Your friends or teachers
will not learn about your answers although some of your friefAds may be inter-
viawed too. You should try to answer as many of the questions as you cap;
aowever, you do not have to answer any questions you wish not to answer.

The entire interview will take 30-43 minutes of our time. Do you have any
questions? Will you agree to let me interview you? "

‘ Yes

No |, /
4
4
It will help me if I can record some of your answers instead of trying

to write all of them. 1Is it okay if I record what we are saying?

\

Yes

No

Permission is granted.to interview my child using-the attached questionnaire.

(Pd;énq or Guardian)

AMS:k1f - Revised Version, 3/19,79 147
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PART I
I am golng to bogin our interview now. The first questions are about
school and teachors and Parents., 1°'g like for you to answer each Qques-
tion to the best of your ability and as completely as you can. If you're
not sure about how to answer a question, foel free to ask about it,
) 1, What were your grades on your last report card?
{Ac8/D) 2. Were you matisfied or dissatisfi&dﬂwith the grades on‘your last
. report card? Why? :
a. (Xf dissatisfied) what grades would make you happy?
b. (If satisfied) what is the lowest gradea 'you would be happy with?
‘ 3. "What about your parents? Were th;» aati-fiéd or Adissatigfied with
(Acad. Exp-// the grades on your last report card?
Att.) ' a.  (If dissatisfied) What grades would make them happy?
(Min. St.) b. (If satisfied) what is the lowest grade they would be happy with?
N {Ac8/D) 4. If I gave.you a épolling test, how do you think you would do? Do you
(Acad, Salr- think you would do better than others your age, about® the sams as
Concept) most kida your age, or not quite as well as others.your age? Why?
w
{Att. toward s. wWhat do you like best about school? cCan you tell me why?
school)
(Ac Part.) 6. HMost students your age have some homework. a. How much time do you

spend on homework each day? b. Does anyona help you? c. Who helps
you? d. How do you feel about having homework?

7. How do you feel about your teacher(s)?

- (Ed. Values) 8. If you could, what would'you like to ch&nge about school?

(EQ. Asp.) Sa. How far would you like to go in school? Why? (on student's form)
(AcAv) S e

{a) .. finish elemantary school : o

{b) finish junior high

{c) some high school

{4) finish high' school

(o) some college

(£) finish college A - L

(g) go beyond one college degree, such as law school, medical

, } school, or:Ph.D. 3 : " ) :
‘ . (h) .attend military, technical, or trade school

(AcExp) "9b. How ¥ar_do you think you~wi}1 go? Why? - (on student's form)

(a) finish elementary school

. (b) . finish junior high
S (c) ’ . ___ some high schceol ’ ) .
: {4) finish high school . -
! {e) some college ; - - N
(£) finish ¢ollege . '
{g) go beyond cne college degreea, such as law school, medical
. o Achool, ox Ph.D. i ol
{h) attend nilitnry,"technical, or trade -choqﬁy
A
N o ¥ !




9¢. (Xf e, f, g, h on %9a. or 9:b.) 1s your family making any
Mg ' financial plans for you to attend more school after high nch901?
For example, are they saving money, *buying bonds or planning in
somo ways for your education beyond high_-choql? e
. 94. Who in your family has had the greateost influence on your education
- . © or educational plans? ‘ How has this come about?

(Min. 8t.) " 10. What is the least amount of education you feel ypu must have? Why?
(Ed. Asp.) {on student's form) '
. (a) finish elomentary school
(b) _ finish junior high . =
) (c) ! some high school '

. (a) — finish high school

() __~ some college

() finiaWcollege

{g) ~ more than one collego degree, as a M.S. or Ph.D.

{h) attend military, techndcal, or trade school

(Att. Exp.) 11. what kind of work would you like to do when You finisf® school?
(Min. 5t.) (Or grow up?) Why? :

&. What kind of job would you not like to do? Why?
! > b. What do you think you will do? '

12. In ten years, you will be ____Ybars old4. what do you thiﬁk ou
will be doing then? What kind of work do you think you will b

doing?
(Fut. Plans) 13. Dpo you think you will be marri;d some day? How old do you think
. you will be? ' ’ )
B . 3 .
(Own Par. 14.° Do you think you'll have children? How many? “
Asp.)

' (Xf yes) What kind of mother (father) do you think you'll be? Why?
(Close. to ° 15. W%hen yoﬁ need help or advice, what do you do? Do you ever ask your
-oth.) parents to help? Can you give an example? ) »

¥
e _ 16. What are some of the things you like to.do with Your mother? Your

father? Why?
17. ¥hat are some thlngs your family does together?

18 What things would you rather do with your friends than with your
\ family?

19, Other than you parents, what adults do you spend some time with?
(Xf no answver, ask about teacher, others.)

Rolatives -.Who?
Neighbors

Parents of your friends
What do you like to do with them?

\
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(Att. toward 20. How do you feel when you are reminded that it is time to go to bed? Why?

authority -
Teachors, 2l. How do you foel when you meet a new adult wio will be in charge of a
Paronts, group to which you balong?

Other .

Adults, 22. How do.you feel when the teacher callsyon you to do somathing, such
Self) , a8 answer a question?

{(Att. - 23. What do you do when adults are talking and you want to.say somathing?
adults)

e Interrupt
_ Wait patiently
Go on your way because the .adults may not wish to be
' interrupted

{Att. - 24. What are the main rules that your f&mily axpects you to obey? what

' Adults) happens if you ¥orget them or if You disobey? Why?

{Att. - 25. When was the last time that your Mom or pad punished or disciplined
Parents) you? What did they 'do? How did you feel about it?

(Att. - 26. Suppose you threw a gnowball or broke some other rule at school.
Auth.) Would you be less likely to break the rule again if you were dis-
. ciplined or punished by:_ (on student's form).

You¥ mother
— Your father
___ Either parents about the sama
N The school principal-”
Others. Who?
Why? X
N (Att. - 27. Do you think your parents are

Auth. - K )

Parents) . too strict
about right
too easy

in the rules they make for you?

-

(Peer Rel.) 28. Let's imagine some children in ybuf neighborhood are choosing up
. teams to play a game. Do you think you would be? Why?

(1) " _One of the first seclected

(2) a Near the middle of the team chosen
(3) one of the last chosen for the team
L — gy
e -~

(Peexr Ral.) 29. Suppose you tore the seat of your pants at school.. Do you think your
(8elf. Con.) * classmates would: .

' . (1) 4 Laugh at you
(2) - Sympathize with you
(3) ______ Ignore you )
> : (4) . Notice the problem but go on about their business

"\
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(Poexr Rel) 30. Suppome you and your friend were to try out for a school team and
{(501f. Comn.) your friend mado the team and you did not. How would you foel? Why?

- {Outside 3l.: When you are with your friends (not “at school but after school or ;
Int.) on the weekends), what do you like to do moat with these friends? .
(Peor Rel.) . S o - ,i
(Outside 32. How often do you go to church? R T

Once a week'’
{b) _N_Aﬁout once a month -
(c) - _ Pbout twice a year

(a) Not at all

lInt.) . . “

(Par. Inat.) If answer is (a), (b), or (c), do you go with:

(a) Parents . ; N

(b) ____ Friends

(c) ©______ Alone .

(4d) ___ Others Who?
(Outside 33. What do you doin your sparé time? (If TV) what ghows do you like?
Int.) (If sports) what sports do you like? Do you watch or participate?

V. , (If reading) what do you like to read about?
(Pecr Rol.) 34. Do you associate with a particular group? For cxample, do you spend
. your free time at school or after school with friends who have a
certain intecrest? (If yes) wWhat are the interests you gshare? Do
You spend most of your time with a certain group or do You have a
variety of friends? OY do you prefer to spend your time alone?

-

(Peer Rel.) 35. You are (or soon may be) old enough to be dating. How old do you
think you should be when you begin dating? What 18 the age of
a person you would date - should he/she be older than you, younger,
or about the same age? ﬂIf older or younger), How much?

. (Sex Role 36, who in your family should do the housework? why? (on student's form)
Beh.) : i O
(Role Adopt.) (a) Mother only
) Father only
S (c) Mother and Father
“ (a) All family members help
) (e) Others. If go, ‘who

37 who in your family should take care of the children? Wwhy? (cn student's forin)

(a) Mother only .
(b) Father only
~§e) Mother and Father
(@) - All family members help
() ___ Others. If so, who




(S5ex Role
Att.)

N

(Locus of
Cont.)

Part XX

~

~

In a few yecars, you might have a home and children of your own to
care for. Let's look at this list of tanks that usually have to be
done in most homes. Chock tho ones that you think you will dq, the
ones your wife (husband) will do and the ones that you will share.

You will do Mawnwill do Both will do

Job ocutside homo

Fix meals

Tako carp of baby

Drive an autanobile

Pay the bills

Borrow money for major
item .

8hop for groceries

Plan a vacation

Tako care of mechanical
Aifficulties on car *

B SV B N

Choose the gentence bel that is more often true,

(a) Most of the time tchchers are fair to students.
(b) Teachers will olcen change a student's grade just bocause of
little things that happen.

(a) Most of the time, I have found that what is going to happen will
happen.
(b) I a)lways try to plan ahead--I don't depend on luck:

(a) Any student can help change what happens in school.
(b} My school is run by a few kids; there ig not much I can do
about it.

CAS
7
oo
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(Belf. Coun.)

1.

PART YXI

4

I have a few mentoncos that I would like for Jou to road with me. As

we read each one,

tell ma the word

that: tells how often you think you '

are that way; either always, most of the time, abkout half the time,

harg}y evor, or never,

I THINK X

———————

——

Have a lot of frionds.

Am not as smart as other
kids in school.

_ Mm happy with myself.

_Am doing a dgood job

in school.

_ Am gcared to take

chances.

Am a good worker at
school and home.

Am angry with myself.

Always

Always

Always

Alvays

Always
\

Always

" Always

Am not the way I would Always

like to be.

Am sure of myself. Xlwaya
Part IV

Most of
the Time

Most of
the Tine

Most. of
the Tinwe

Most of

- the Time

Most of
the Time

Most of
the Tims

About. Half
the Time

About Half
the Time

About Half
the Tinme

About Half
the Time

About Half
the Time

About Half
the Time

About Half
the Time

About. Half
" the Time

About Half
the Time

Hardly Nover
Ever
llardly Never
Ever
Hardly Never
Ever
Haxrdly Never
Ever
Hardly Never
Ever
Hardly gsNever
Ever

Hardly Nevar
Ever

3

Hardly Never
Ever

Hardly Never
Ever

(Fact recall) MAs you know, our record show you were one of the gtudents who participated
The program had three
parts - a TV program, a lady who visited homes cach week and a van with a

'

in the preschool program called "Around the Baend."

toacher.

e how nany of these things you didaz

(Xt TV is mentioned) What do you reme

(If home visitor is mentioned)

visit?

I am nct sure how many of these things you did.

Can you tell

r about the telavision program?

What do you remember about the home

(If class or mobile van is mentioned)
when you went to the class?

Can you remember what you did

Is there anything else you.would like to tell me about?.

\

Now I would like to show you the pictures that I mentioned earlier.

3



APPENDIX H

TASK FORCE ADVISORY COMMITTEE

Composition and Natire of Involvement

The Division of Childhood and Parenting has relied upon an advisory
group or Task Force of experts'from the Region since the inception of the
Division. In the past, the advisory group has' been composed primarily of
leaders in the areas of early childhood or aelementary edﬁcation from the
State Departments of Education in the states served by AEL. T;ese are
people who are knowledgeable and interested in early childhood in the
Region.  They are in a position to be mosgt influential in implementing
AEL'S regional purposes. These people are aware of the activities in their
states that involve children and parents and are familiar with exemplé;y
programs throughout their states.l

Sincé this small group of people ﬁas been familiar with ;nd.involved
in the Division's activities_over several years and are in positions of
responsiﬁility in their gtates, they serve as a core group fo? an e;psnded

Task Force Advisory Group for the Regional Parenting Surveys. This

provides continuity to the group and maintains the Division's linkages with

the variocus State Departments of Education. To create at the same time a

» .

more diverse‘interdisciplinary group, appointments to the Task Force were
made from volunteer programs, family services groups,‘child development
programs, mental health, sgpecial education and state~yide parenting
volunteer programs.
fhe following strategy was used to select additiOnal new members:
(1) Division staff, using NIE Project Offjcer guidelines, identified the
areas of‘expertise ngedod for the Task Force. (2)“Ehe AEL Associate

Director of Research and Evaluation, who is verj familiar with the

strengths of each member state, met with Division staff and helped
) : \



identify strengths for eAch state. This resulted in the assignment of a
-peciﬁl area of expertise for the new.Task,Force member from aach state.

(3) The Associate Divrector contacted the AEL Fxecutive Board Member from
eaé;k’tate, indicating the expertise needed from that state and asked the
Board member to nominate a person for membership. The nominee was then
contacted by Division staff and inférmed of the. responsibility and
obligations involved. Agency awareness and consent for this assignment was
secured for each new meﬁser.. All persons nomihated accepted the assignment.

The enlarged Task Farce now consists of fifteen members and three
alternates. All seveh of the regional states are represented. The members
encompass a variety of disciplines, levels, and perspectives related to the
field of parenting. (See Attachment A:) Some of the members represent the
state administrative 1eve1\re1ative té b;renting; two are concerned with
the special child apd his/her family; one represents the mental health and
legal aspects of parenting; two share the perspéctive of the local program
Qirector and another has thé perspective of.a voluntee£ and a parent
program participant,

The entire group will be involved in the Parenting éesearch Program on
an on-going basis following the current Regional Parenting Surveys; The
first major orientation and work session for.the }ghk Force will be held on
Octobe; 22-23, 1978, and all memberslof their alternate ha;e indicated that
they will attend.

This initial meeting will éstablish goals for the Task Force, orient
the members.to their responsibilities and provide groﬁp work sessions
“whereby the members can provide direct input to ;he Divigion staff.

At this meeting, it is anticipated that the Task Force members, in

conjunction with Division staff, will establish a working definition of




paranting; the;eby defining the parameters of the project. They will also
develop criteria for screening exemplary programs so that identification of
such programs can begin. The group will be encouraged to examine the idea
of interdiscipllndry approaches t; broviding parenting services and to
begin a sharing of creative ideas, while becoming moxre fully aware of the
possibilities involved in such an appréach. A long-range goal for the
Task Force members will be to initiate or further interaction with other
disciplines in their respective states. Accomplishment of this goal will
require their establishing an interdisciplinary approach to parenting;
sharing information across disciplines; and cooperating in looking

at duplication of and gaps 1in services.

It.is expected that the Task Force will be actively involved in the
Regional Surveys Project work. This includes defining what is imgértant in
their states for.planning and operating programs. The members will be asked
to assis£ in carryinq out the Surveys by making key contacts with oth.
agencies in thelr state or region. Collaborative efforts of the Task Force
and Divisional staff will be crucial to the design and distribution of the
Survey instruments. The Task Force members will also be imporgané in the
design of the overall Surveys in terms of establishing sémpling procedures{'
and by assisting with program idgntification.

Finally, the Task Force will react to the HOPE Follow-Up research that
is currently being conducted by the Division and share this information with
others in §he séven—state_region.

This initial involvement of the Task Force is crucial to th; success

of the Surveys. The group will be involved in the initial planning work

at the October meeting, and will be contacted‘on an individual basis by

lettér and by phone regarding the instrument construction and the sgelection

L‘G



) : of programs. At approximately six-month intervals, the entire group.will
wmeet to review the on-going work and to .provide additional creative

direction and advicte reiated to planned activities.

EEN




