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FOREWORD TO THE READER

Ly )
»®

This Evaluation Findings volume marks the second year that the Austin
Indepandent School District's Office of Research and Evaluation has
abstracted a major portion of its year's work in such a central format.
Our purpose in prinring this volume is to communicate quickly to
decision-makers in the Austin Independent School District (and to
other interested persons) the overall results -of our research and
evaluation work during the 1977-78 school yaar.

This year che Office of Research and Evaluation has initiated a new
dissenination technique which is designed to facilitate communication
of and use of its findings. In past years, complete Technical Reports
and complete Final Reports were published. Each of these documents

was lengthy and, taken together, presented the potential of "information-
overload" to the reader. This year, in an attempt to.deal with this
potential problem, the complete Final Report format was dropped and
replaced with a vastly shortened Final Report Summary. Each Final
Report Summary, approximately ten pages in length, presents the most
salient findings of that evaluation project. In this way, evaluation
information is presented in a concise and useable fashion. Of course,
the conscientious decision-maker will still want to have access to

the more detailed information regarding evaluation methods and findings,
vhich is found in the complete Technical Report and variovs Interim
Reports. These documents are readily avajlable from the Office of
Research and Evaluation.

A chronological index of all 1977-78 O.R.E. publications follows the
Table of Contents. Also included are instructions on how to order
copies of this Evaluation Findings volume or copies of any complete
documents referenced. ;

The purpose of evaluation in the Austin Independent School District
is to provide useable information for decision making. We believe
that better educational decisions in our district can result from
the study of this information.

Any suggestions for improvements to future Evaluation Findings

volumes are solicited and welcomed. A form has been included with

this volume to help us in this matter. Its return would be appreciated;
simply fill out, fold, staple and return by mail.

‘. s
‘ , A .
f:::;ZE;T;l /éf;§=77ﬁ‘{lﬁ<72r

Freda M. Hollaey
Director, Office of Research
and Evaluation
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1977-78 EVALUATION FINDINGS AT A GLANCE

Evaluation Findings on: All Evaluatlons Conducted in 1977-78

Contact Person: Freda M. Holley

Summary of Evaluation Findings:

In some ways the title to this section is a misnomer and the prescribed

format inappropriate.since the intent here is not to provide a comprehensive
review of all evaluations conducted. Rather the purpose is to look at trends
or significant issues that seem to emerge when all findings in all evaluations
in ORF and national trends in evaluation and research are considered. Since
the Director of the Office of Research and Evaluation is charged with the
indepth review and editing of all publications of the Office, the role
provides a unique opportunity to provide this kind of overview. In the

past this has been done in several ways: one year there was a separate paper
and another a verb-l summary with overhead transparencies.. This year this
section has been added to this volume.
In the comprehensive examination of our evaluation findings this year,
the predominant issues that seem to emerge are the quedtion of time and
L8 effect on achievement, the e“ecu of early childhood education and
parental invofvement on Zow S-E-S and minonity student achievement, the
content o4 the neading and other programs of the distrnict, and the
importance of staff competency in all aspects of school 6uncuomng

and -the nole of training and accountability in that competemcy. Running
through all these issues is the question of the utility and use of
evaluation findings; thus the report will conclude with a discussion

of the nespons{ibilities of the Board and adnumvw,tou in the use of
evaluation §indings.

TIME AND ITS EFFECT ON ACHIEVEMENT q
Researchers Wiley and Harnischfeger (1974) concluded in their surmary of the
research of the literature on the relationship of the quantity of achooling
to achievement that:

In terms of typical gains in achievement over a year's
period, we concluded that in schools where students
receive 24 percent more schooling, they will aincrease
their average gain in reading comprehension by twe-thirds

' and their gains in mathematics and verbal skills by more
than one third. These tremendous effects indicate that
the amount of schooling a child receives is a highly
relevant factor for his achievement.

Moreover, current research on teaching has found, at least tentatively, that the
way the teacher expends her time in the classroom has a strong relationship

to learning. Yet some obsprvational research repirts suggest that rather

large amounts of classroom time are lost to instruction; Hughes (1959),

»




for example, concludes that teachers. in elementary school may 'devote 40
percent or more of their time to minagement routines and maintainirg order
or control." :

Locally, ORE evaluations suggested that efforts at individualization, team
teaching, and supervision of aides or student teachers may have resulted
in an increase in the amount of management and clerical duties required of
classroom teachers with a concurrent decrease in student instructional

_ contact. It also appeared that multiple programs or new program®, until
well established,nay have the same result., Moreover, it looked as though
4 concomitant ef}ect of a drop in achievement was cccuring.

This was part of the framework from which ORE planned and conducted a study
of time use in its major compensatory program evaluations during the 1976-77
school year. The findings were rather devastating in the sense that they
tended to confirm the magnitude of the time problem. The results of this
study were well publicized both internally and externally. Graphs on a
following page illustrate the findings. Although there were many negative
reactions to the findings, evidence seemed to indicate that steps were

being taken to increase instructional time. The Director of Elementary
Education in particular seemed to be giving this high priority. The .
Department of Developmental Programs contributed in various ways such as ‘ P
attempting to reduce the overlap of federal programs for individual students
using overlap data provided by ORE. A local televieion station even
suggested that the administration was the "grinch who stole Christmas"
because of an erroneous story that schools were being required to drop
holiday activities to gain more instructional time.

Fortunately, the University of Texas Research and Development Center had been
engaged in research in recent years that produced suggestions for teachers

- on reducing time in management activities. Throughout the year these researchers
worked cooperatively with the school district through the Departments of
Elementary Education and Developmental Programs to share their findings with
teachers, principals, and other staff. Coordinators in the Department of
Elementary Education developed a slide-tape presentation using the R & D

research and used it throughout the schcol system. :

At the secondary level where resources were not available to ORE to conduct
observations on time use, an attempt to look at time was made by including
appropriate questions on a teacher questionnaire. Here too the problem seemed
drastic with a possible loss of 15 days per quarter from instruction to such
activities as scheduling, management, assemblies, testing, and so forth.
Because much of the loss of instructional time at the secondary level seemed
to be due to the demands of the quarter system, it appeared that little could
be done at the secondary level. Too,there were no available data on in-class
time use.

Despite the positive efforts going on in the district at the elementary level,
this stony also has a villain , the Texas Legisfature. 1In its most recent
session, the Legislature reduced the number of days in the school year so
that the 1977-78 school year wus only 175 school days rather than the former

180.




Now with the results all in, the findings are most suggestive.
Instwetional time can be increased. The data from this year's compen-
satory education evaluation time study show rather dramatic increases

'in the amount of time allocated to the academic subjects. The graphs
below, one from 1976-77 and the other from this year, 1977-78, illustrate
the increases. For example, Title I students received 24 minutes more
instruction daily this year over last in the basic skills/major

content areas, non-Title I students in Title I schools received

35 minutes more, and non-Title school students received 23 minutes

more.
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These findings were in general replicated at the SCE sixth grade
schools. In addition, when comparisons were made between two schools
who had also increased the length of their school day voluntarily in
order to increase the amount of available time, it was found that
State Compensatory Education students in 7.0 hours schools received
substantially more instructional time in reading/language arts than
did those in 6.5 hour schools.

Thus, time for instruction increased in the elementary schools and
coincidentally the achievement scores continued to rise. And

there were general increases in mediai achievement scores in grades
1 through 6.

There seems no reason to believe that this kind of instructional time
increase occurred at the secondary level , although the resources of
ORE - did not permit observations to determine this as a fact. Thus,
it is fair to speculate that the high schools lost five instructional
days due to the legislative action with no moderating increase in
Instructional time. "Achievement scores at the secondary level did
decline. ' : .

: J
" The junior high schools ‘had increases of one percentile in reading
and nath at the seventh grade level and neither gains nor losses at
eighth grade. This moderates the possibility of the suggested relation
ship at the secondary level except that one other factor which may
have been having a strong effect at that level was an awareness of
the new graduation requirements in reading and mathematics. The fact
that gains came at the seventh grade level and nct the eighth grade
level may or may not suggest that eighth graders last year were already
strongly aware of the requirement and gain due to that effect was
- realized at that time while seventh graders have just begun to understand
its implications for them as well.

Regardless of whether a positive achievement effect can be traced directly
to increased time at the elementary level, the increased time itself is
noteworthy. Even though 23 to 36 minutes per -ay may not seem like much
of a gain, over a 175 day school year the gain in ninutes would

amount to from 8.4 to 13.1 additional days in the school year. To give

a further feeling for the significance .of this, if current payroll costs
for classroom personnel alone were used to compute a comparative cost

for this, an equivalent number of extra school days could be estimated
to cost from a Low of $1,745,000 to a high of $2,725,000.

One might think from this that the evaluation costs not only for the

time study, but for a number of evaluation activities might be considered
a worthwile investment. Of course, however, such results could not be
attained by data alone, but only through the system's efficient use

-0f such findings.
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DAYS ABSENT

MEAN

One cannot conclude that we have yet realized all the benefit that we
can from increased attention to the quantity of schooling. For example,
low S-E-S students typically do not have good attendance, particularly

at upper grade levels. This is illustrated in Figure 3.

(As an aside,

this figure doesn’'t show it, but figures for males and females are quite
different and interesting.) Of course, the relationship between attendance
and achievement is complex, despite the seeming simplicity in Figure 2, and

we do not know the directjon of
the cause nor the origin.
Nonetheless, attention to
attendance would seem to be
warranted., Parental involvement
activities (¢ programs such as

that at Martin might be considered.

My conclusinn would be that
the Legislature might well
rethink its action on the
school year, and we should
continue to pursue ways to
increase instructional
time.

== —Maucan- Angrican

L1
Numbee
of Oaye
Absent

RADE

194
104
\74
144 '
134
144
139
124
10y
194
34
[
)
o4
44
o9
e
14
14
04

i)
low senievers

0 []
MOh wsnievers

" ll:‘. levels by grade levele

Pigure B! AMLATLENMRLY SSTVEED NICH AND LOW ACSITEVENENT ' ™ ‘ll
POGER OF Davs ADSENTY. 1973:197¢
date WTe weed (a the sasireis of varianse.

Figure 3: MEAN NUMBER
OF DAYS ABSENT BY
ETHNIC GROUP



-

THE EFFECTS OF EARLY CHILDHOOD EDUCATION AND PAPENTAL INVOLVEMENT

There were positive signs of achievement improvement for low S$-E-S and
minority achievement in this year's evaluation findings. This in
itself is encouraging (See District Priorities Summary later in this
volume.), but a few areas are particularly interesting

Parent 1nvolvement has been particularly difficult to achieve in Title I

schools and in sixth grade schools where minority children are bussed
in. Past evaluations have documented staff feelings of despair about
improved parent involvement and this year's State Compensatory Education
evaluation indicates that sixth grade schools still have this feeling.

However, both Title I and Title I Migrant evaluations indicate this
year that parent participation in the required Parent Advisory Councils
has increased dramatically over last year.

In addition, Title I schools have piloted an "At Home Program'" which
involves parents in the education of their children through having
parents work with children on a set of lessons. Students in this
program achieved established objectives in most grade levels; in those
where objectives were not achieved, measurement problems .may well have
been the problem (Where test :levels changed, objectives were not
achieved.). This achievement was particularly noteworthy because the
objectives for thig program were set higher than for. the general Title I,
yet objectives were achieved at more grade levels by the At Home

than by the Title I program. The graph Below illustrates first grade
achievemert for the At Home Program and for the overall Title I program.

AT HOME READING

st Grade 18t Qrade

LV///////////////////////////////
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Figure 4. FIRST GRADE ACHIEVEMENT FOR
TITLE I AND THE TITLE 1
AT HOME PROGRAMS.
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One bright spot in most of our compensatory programs has always been
pre-first grade instruction. Title I students in kindergarten have
typically changed their achievement from an entry point equivalent to a
.low L-E-S average to an exit point equivalent to a middle S-E-S
average. The same results were demongstrated again this year. 1In
addition, new evidence of effectiveness came from a structured
preschool program. To quote from the Migrant Evaluation:

"If one accepts the assumption that students should maintain the

same percentile from year to year if they maintain an average growth
rate, the migrant pre-kindergarten students tested in English clearly
made over a year's gain in six months. The students tested in Spanish
moved from the 16th percentile on the pre-kindergarten norms to the
20th percentile on the kindergarten norms also demonstrating over

a year's grow*n in six months." In examining the various kinds

of preschool programs being tried, however, it appears that a
structured curriculum and well-managed classroom are just as necessary
to rerults here as in later grades. Too, start-up problems can obscure
hopes of achievement bene{its for these programs in the same way that
evaluation has demonstrated in programs of other types and other levels.

THE CONTENT OF READING AND OTHER SUBJECT MATTER AREAS

New developments in research on teaching and learning give greater attention
to the actual content of instruction being delivered. As evaluations «
have considered the effects of multiple programs, multiple curricula,

and the problems of integrating these across schools as children transfer

in and out of schools over the years, the conclusion that these have to

be important sspects of achievement is almost inescapable.

ORE made its first attempt to look at curriculum content two years ago
when final exams were analyzed in the Secondary Curriculum (Quarter System)
Study to see to what extent courses seemed to conform to curriculum ‘
guides. 1In 1977-78 Title I and State Compensatory Education evaluations
surveyed teachers on such things as the materials they used, their training
in reading, their use of that training, and so forth. The variety
discovered is of considerable interest.

‘It seems poasible that some of these variations may be related to student
achievement. Tt is the current intent of the Office of Researci and
Evaluation to pursue this issue further, in the coming year for reading
and perhaps for other subject areas in the years beyond.

STAFF COMPETENCY

Through all the evaluations that ORE has conducted over the past years

seems to run a thread that tiesi good results and bad results back to the
competency of thcse involved in the programmatic efforts. Sometimes a

lack of competency is due merely to a lack of experience and at others times
it appears to be a matter both of ability and training.




Our evaluations in 1977-78 again offer multiple instances in which
the competency of thod‘Pworking in the programs can be surmised.

For example, one report has test results showing dramatic gains

in most classrooms and an almost opposite picture in one classroom.
Observation data for the program documents classroom activities which
seem clearly related to that lack of results.:

ORE does not have the resources nor should it have the role of translating

t‘a data such that it can be used for personnel evaluation. However,
e wise reader and the good manager whether of a program or a school
will think about the implications of data he receives at his level
for personnel evaluation. The new personnel evaluation system
recognizes "secondary data” which merely indicates for the
personnel evaluator a problem to follow up, document, and take
steps on or disregard. The d.ta from ORE falls very much in this
category. It never proves competence or incompetence, but it can
suggest a possiblity of competence or incompetence. The ability
to understand and interpret the data he is given then is a crucial
skill that all administrators should have. The new Professional
Personnel: System recognizes this as a competency for administrators
and will provide at least initial training for the competency. ORE
has become more and more convinced that any good administrator
training program ought to have at least one introductory course in
statistics. A course in research design because it teaches the
fundamentals of data use and interpretation would also be a good
investment for most administrators in today's ¢omplex world of
information overload. Most administrators seem to recognize this
.need too for it is one of the training needs they have expressed
in relation to the new Professional Evaluation System. -

ORE findings continue to suggest also that accountability has a

real role in achievement and productivity. Standards need to

be high and living up to the standard required. This Is just as
evident for students as for staff. When faced with a minimum
competency graduation requirement, students improve their performance.
When standards are reduced, performance may well decline. Relaxed
course requirements at the high school level seems to be associated
with SAT decline; the graph on the following page seems to suggest
relaxing grading standards may al#® be associated with a decline

in ACT scores. One wishes that longitudinal data were available for
similar studies at other grade levels; it is possible, for example
that the use of a more rigorous achievement test such as the STEP will
over a number of years produce higher learning levels.

1'8
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ORE suspects then that if the district is to improve the quality of
its professional and administrative staff as called for in one of
the three current priorities, such findings need to be considered.
Accountability as well as evaluation 1is required.

THE USE OF EVALUATION FINDINGS
As suggested above, evaluation findings may serve multiple

purposes in the district including that of accountability. The
Office of Research and Evaluation can only provide data in any

- accountability system. The use of that data or information 1is

necessary by all those who receive it if improvements are to
result. Over the past five years, ORE has -seen an increasing
effort throughout the system to accept that responsibility for use.
One cannot but believe that some of the positive results evidenced
are due to the increased use.

When ORE examines why the increase has occurred, there seem to be
two reasons. The Board and Superintendent have Listened to and .
dtudied the nesults and they have demanded that those nepoating 2o

them do the same. Board members have ‘epeatedly {nd{isted upon knowing
how nesults had been and were to be used. The Syperintendent adopted

the 4ame stance with the Cabinet and they §ollowed through.

The second reason is that ORE has been able to produce findings that
do have utility. Although ORE has never had excessive resourtes, it

has been possible through the blending of diatrict and federal program
resources, through calling on research resources external to the district
such as the University of Texas Research and Development Center, and by

1.9
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of those it d have. ORE's local'budget for the studies in this

volume was $355, which represents roughtly .03% and certainly less

<han 1% of the district budget--not an excessive amount for an organization:
to allocate both to quality con'rol and research. It is not surprising
either that the best findings o come out of - the office have come -

from federal program evaluations where resources have been somewhat

more adequate. ' . Cov

carefully degigning its evaluation designs to take the best advantage

3
Considering these facts, it appears to ORE that 1 evaluation findings
are to be used, the findings must ba usable and the organization must
recognize them and iisist on their use. Teachers aad administrators

e it in a vorld with many demands which compete for their time; the
organization rust provide the structure which focuses their efforts

on the most important goals. There is some evidence that the priority
system performs a part of that function. The personnel evaluation and
accountability system can provide the’ other.

In sumary, it appeans that (it {8 the nuponaww,ty 0§ the Boand and
the Superintendent 2o pay heed 2o the evaluation §indings and to
provide dystems which.permit them to nequire the use of evatuation
findings by the entire system. The positive results that AISD has
experienced in several priority areas this past year wou.d seem to

be a result of the acceptauce of that responsibility by the Board and
the Superintendent and the allocation of their scarce resource of
time to tha actions required.
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FINAL REPORT

Evaluation Findings on: District Priorities

Contact Person: Freda Holley, Catherine Christner, or Jane Ogden

- Summary of Evaluagion Findings:

On August 1, 1977 after a prolonged process of receiving staff and
community input, the Board of Trustees formally set three priorities
for the district for the 1977-78 school year. These were:
o Improve the basic skills of students in reading and math,
including reading in the areas of language arts, math,
social studies, and science.

e Assure that Austin I.S.D. has highly skilled teachers and
administrators by improving the evaluation system and
e phasizing competencies. '

o Improve the achievement of low socio-economic-status students
and minority students.

It is the purpose of this report to summarize the data available from all
other ORE reports and from the specific separate reports prepared on
each of the areas above in order to specify how well the district has
achieved the priorities established. 1In addition, particular information
collected on the priorities process itself will be presented.

Prioritiea'Process

The intent of the priorities process is to provide direction to the
organization in such a way that in addition to carrying out its essential
functions, it can direct and focus attention on a few limited and specific
areas in which to make extraordinary progress. The evaluation question is
whether the process has been

accepted and implemented well Stresgly | AStes (0) | Neuteal (1) ] Disegres (1) m_;'
enough that any progress made can Mre O 1y 2 N gleree
be attributed to it. ORE col- teeatary T TR T T T
lected data in two ways in order |[lememrs(soit)

' to make this determination. rrerrert 0 LRI B - - - - toon
Firat, teachers, principals, Tleneatary 15 e; {21 us 1on - - - .
instructional coordinators, Cooraisatere §
assistant directors, and non- rr? et
Cabinet level direCtorg were Sesondary [} (3} 3 68 i it 1 M
interviewed. Second, school Taaehers(Wid)
g0als were analyzed. s oy | M|t @ 1 om - - - -
Interviews revealed that the toocdimameres | V| M L
gchool staff agreed that the et ety
setting of priorities by the ‘

Board was a desirable process. Morajaninas iowe s e Lo - - -
As Figure 1 shows, this agree- Directors(e1l)

ment ranged from moderate to

strong across the various groupe. Figure 1: Staff ratings of agreement

with priority setting by the Board of

Trustees.
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Figure 2: Reasons given by staff for agreement
with priority setting by the Board of Trustees.

As can be seen from Figure 2, the most frequently given reason for | '
agreement is that the process gives direction and unity.

The majbrity of all those

interviewed also recognized b} :l b} c«:ou ] :l 3 c“;nt 1 :l ] Cu;ou 0 ;( 3 c";nr.
all three priorities correctly. T — - a— - m
Figure 3 illustrates this, Tasthere Ot 0
hut also shows that on Tide 1 Slementary . "ot T o 1 a | - -
this item as on all others, Teshere (wd)
teachers are both the least e R et R
informed and the least in Ty y wm T
favor of the process. Still Principale (Rell) ,‘
a remarkabls number could T{tle [ tiemencary om0 | - o - -
recognize all three. [riseisels ()

' Noe=Title ! Elementary ¢ ([} 1 148 - - -, -—

Principale (Yeo?)
The moat recognized of the

tleaentary 7 sS4z 3 n 3 " ., -
three prlorities is that of Coordinators (Nel);
Basic skills while the least Haaun ¢ 1 wm | - - - -
Ares setore L
recognized i1s that of Teacher bhortid -
: ot s ! - -
and Administrator Evaluation. TaamentY (vate) Lomp "
Figure 4 shows the recogni- Secontery TN T N - -
tion rates of the jriorities Principale (X=8)
by the various groups, Secondary t st ? n 1 s - -
Coordinatora (Ne19)
Secondary b} 1002 - - - - - -
. Asa't Directore (Neld)
tow 505 [ Sastc Shilte|  tveletten yon-cebinat Laval 1 ’" s n - - - -
N t N ' M t Dirattor (Ne|N)
&—‘
Usmentary
Tasenars (veif) wosot [ st | on o an Figure 3: No. of priorities recognized
Principale (Nei]) ] L 134 10 E2Y | L [ 13
Coard tnatora 1¥a( 1) 1ot | oy e 1 W correctly by the various groups,
Aset. Otrectors .Nat) oot | s Lot a0t
fecendary .
feechars (wia [} (9} 1) "t ] b2 '
Priscipale Nos) ot | v e T }
woerdinatore Vel 14 a3 1 100t 13 19t
Adat. Director .4e 3) 1 100t 1 loog H 100t
Figure 4: Recognition rates for each
Directare (W 4) 14 11 I8 long 13 LI ]
: of the three priorities.
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All those interviewed were asked to identify specific efforts made

to address priorities, While almost ali those interviewed could identify
activities carried out related to priorities, few could pinpoint activities
newly initiated or designed to address priorities. Exceptions were

the listing of priorities on the staff directory, budget sheets designed

to relate expenditured to priorities, and activities related to the development
of the personnel evaluation system.

In addition to the interviews, copies of the school goals were secured

and analyzed. This was undertaken, because both the Director of Elementary
Education and the Director of Secondary Education are known to have
stressed the priorities in their directions to schools for the development
of school goals as well as to have stressed their importance in principal
meetings throughout the year. Also, school goals appear to be the best
mechanism by which to focus and direct school and classroom attention on
the achievement of priorities. '

[t 1s apparent that even using very rigid standards in the analysis ( goal
must explicitly state a priority or subdivision of that priority.), school
goals do highly reflect the priorities. Well over half of all goals met
the criteria as can be seen from Figure 5. Thus, it is evident that the
Departments of Elementary and Secondagy Education are successfully focusing
school direction on the district prfbritiea.

Groups of Schools | Percentagr.s of goals which refer
to district prio:ities

Elementary Area 1 382

Elementary Area II 43%

Elementary Area II1I 46%

Elementary Area 1V 52%

Elementary Area V 53%

Title I Schools 442

Non-Title I Schools 49% ;
' 7

All Elementary Schools 477%

High Schools 582%

Junior High Schools : 562

All Secondary Schools 57%

Figure 5: Percentages of school goals which
directly refer to district priorities.

L.}




Priorities Achievement

It is not the intent >f this section to assign grades to the district for
its achievement in r.ciority areas since the priorities are far too complex
for that, but it is hoped that a feeling for the progress made toward the

priorities can be conveyed,

In addition, some evaluation of the steps taken

to bring the district closer to the outcomes will be attempteu.

In general, the Office of Research and Fviluation would have to conclude
that a fairly high degree of progress has been made on the basic skills

priprity and on the low S-E-S and minority achievement priority,.

The later '

progress is particularly gratifying since this is an area in which not only
Austin, but other urban districts as well have failed to see improvements.

In neither area, of course, is the picture entirely positive and some conflicting
Particularly at the senior high school level this year,
declines in achievement scores are discouraging.

data does occur,

Although good progress has

been made on the teacher portion of the teacher and administrator improvement
priority, ORE has little data to indicate progress toward that portion of

the priority related to administrative evaluation,
its resources,to collect data specific tn this element in 1977-78;

ORE was unable,within
however,

the evalqation design for the coming year allows for this.

A brief discussion’'of achievemeht in each of the priority areas below simply
summarizes the more elaborate information provided in the sections of this
volume specific to each priority area or to programs falling within the

priority area.

Basic Skills '

Our prime measures of basic skills achievement are the California Achievement
Test (CAT) at the elementary and junior high level and the Sequential Tests
of Educational Progress (STEP) at the senior high school level.

Achievement in the elementary
grades improved dramatically in
both reading and math. The
adjacent figure illustrates the
gains in reading. The jun.or

high schools also evidenced slight
gain in seventh grade reading

and math and held steady in eighth
grade,

Achievement at the senior high
school level is not so encourag-
ing. There are nine subtests
comprising the STEP battery.
Across four grade levels, there
are thus 36 changes that can occur
in districtwide median scores.

Of these possible changes there

11,4
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were four median gains, eleven medians témaining unchanged, and twenty-one

median losses.

The most drastic declines came at the twelfth grade level

where all medians for all subtests declined; this senior decline may, however,
have been a result of an excessive absentee rate, particularly severe at
Anderson High which has many of the district's highest achieving students.
(See the Basic Skills summary later in this volume for a more detailed dis-
cussion of this problem and its effects.)

CHANGIS TROM
The four gains —__SUBTESTS 78=76  76=77 7778 78-77 to 1778
came equally ‘aading 39 62 “ | 0
Z;e::::“ ::2 de. Machasics oﬂd:h./!pouug 31 36 36 0
The figure to Mechaaics of Wrisiag/ 26 1 34 +3
the right Capicalizarion & Punctuation ,
gives some Mechanics of Writing/Tocal 29’ 33 1 -2
feeling for
the pattern Eaglish Ixpression n 34 34 0
of senior ‘ s +2
high achievement. fach Compuracion » » i \
Mach Concepts 49 49 47 -2
The figure Science 6l %S 63 -2
below: gives )
a summary Social Studies 38 6l L =5
of the
districtwide Figure 7: Districtwide STEP median percentile
achievement scores for all senior high tenth graders.
picture -
in reading and mathematics
Achievement Changes from across all grade levels. In
. in - 1976-77 to 1977-78 total,the picture is still more
Grades 1 to 12 Reading Math positive than negative, but most
of tte gain is accounted for
No. of possible 12 16 at the elementary level.
changes :
No. of gains 6 6 There are complex reasons as
No. of 4 5 always to account for the achieve-
no-changes ' ment picture we find this year. .
No. of lcsses 2 5 The mostwlikely explanation is
related to the time available

Figure §: District Achievement
in Reading and Math, Grades 1-12.

repeated here.

section should be made.

for instruction. This is
discussed in some detail in
the preface discussion 1977-78
At A Glance and will not be

This 18 an important issue, however, and reference to that

In addition to these two achievement tests we also have two other tests
serving as important measures of progress on the basic skills priority.
These are the Scholastic Aptitude Test (SAT) taken primarily by high

school applicants to more prestigious colleges and the American College

Achievement Tests (ACT) taken by those interested in other colleges.

These

are voluntary tests in part although they are required by a number of
colleges for entrance. ‘




These measures too are discouraging. o
The SAT scores for 1978-79 are e :
not yet available, but 1977-78 < Yoo - o~
scores were again down continuing 3 I
a multiyear trend. Still the Bl Rt
district remains well above "
the national average for SAT -
takers. The graph at right - .
illustrates the trends ™ S,
in the math and varbal sections " \
of these tests. e ) ;
' = = = I I
The ACT picture is slightly more LI I D Y S S
encouraging with the 1976-77 scores Figure 9: Mean SAT scores
showing improvement, but with these for AISD and National SAT- ‘
scores remaining well below national , takers. B '

norms.

A final measure of achievement comes from our former student questionnaire.

Here one-year graduates tell us how they are faring. Of these students,

65% are attending some type of post-graduate school with fully 74% being

in a four-year college or university. As a measure of .their high school
preparation, most students felt their courses have prepared them for college
except in the area of writing essays. The figure below illustrates their .
agceement with satisfactory preparation in the major academic areas. Despite

their ratings in these areas, fully 47% of all students felt that high school
graduation requirements should have demanded more of them. Seventy~three

percent (73) of these same students felt that their high school had adequasely
prepared them for their present activities. '
—

Strongly n Strohgly
Disagree Disagree ' Agree Agree

All Graduates:

: f'rhe high school graduation requirements
\‘ should have required more of me. 4x 43%  38% .15%

Overall, high school adequately prepared . .
me . my present activities. | 9 17% 60% 13% '

P

-

Graduates in School or College:

1 wrote enougﬁ essays to prepare me for -
college writing. ' 20% 33% 38% 92

My Language Arts courses required enough
of me to prepar:: me for college 82 29% 547 92

My Mathematics courses required enough of
me to prepare me for college. 9% 202 512 20%

{ My Social Studies courses required enough
of me to prepare me for college. 62 182 662 10%

My'Scicncc courscc rocuired cnough of me
t~n nroparc me for colleogo. . 62 25X 588 Y

i

v | Figure 9: AISD graduatcs ratings of hiph schooi activiticas.
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Low S-E-S and Minority Achfevement

As yet no concrete way to identify students as low S-E-S in any feasible
manner has been identified. Therefore, the Title I schopl population
continues to be the population to which we must refer primarily ‘in considering
this question. Although this is one feasible way to look at this question,
the fact remains that many students outsice the Title I schools fit this
description #hd many who are there do not. - Because minority atatus can
be easily identified on student records, many analyses that cannot be

done for low S-E-S students can be considered for minority students and
there is considerable, but not complete overlap between these categories.
These constraints need to be considered in looking at the data we have

on this priority. ' '

-Overall minority achieve-

ment continues to be
lower than Anglo student

achievement., In general, lE 4 Crapetation
Anglo students score "

highest, Mexican-American o ‘

students score slightly -

higher than Black atudents-ﬁ\‘\ﬁd b1

and Black students score 7

lowest. The figure 4

showing achievement “

on the Math Computation “l

section of the STEP ‘ 5 T — .
is 1llustrative -of %;* ................. J— .

the manner in which n -

these groups achieve -9

in all subjects at : '3
all grade levels. ‘ 3 .
109

The districtwide i

picture on STEP 19 ’,,"s\‘\
achievement shown N e S~
on a previous page ) " =" :

1n Figure 7 is also i A
an illustration 1

typical of Anglo 9

student achievement. , :
The picture on

R ALNTY tyre Q.EvadaTR vosm
minority achievement
is slightly more
positive for both Figure 10: Median percentiles
Mexican-American ’ of 9th, 10th, 1llth, and 12th
and Black students. grade students on the STEP. -

The two figures on
the next page show
a larger number of
gains for Mexican-
Americans and Blacks

III7




than for Anglos. Blacks had a total of 14 gains, Mexican-Americau 9, and
Anglos only 8. This may to some extent be explainable statistically F-
the fact that Blacks start out below the median and Anglos above.

On the CAT in grades 1 to 8 »gains were even more dramatic., Out .f a
total of 32 possible changes in reading and math (8 grades x 2 subjects

x 2 ethnic groups), 28 median gains were made. In some cases these gains
were considerable-—~as much 'as 8 points and often 4 points,

SUBTESTS ] 10 $ o 12
Reading + 0 ) +6
Machanics of Writing/Spelling 2 -2 +2 -2
Capttaiisation § Pusctuacion | 0 o | | s
Mechanics of Writing/Total 0 -3 *l 0
Eaglish Kxpresion +l el i *l ) '
Mach Compucscion +1 -2 + -2
Mach Concepts 0 7 0 0
Science -2 RN S -3
Social Studies -1l 0 +3 -1

Figure 11: Changes in Median scores from Spring
1977 to Spring 1978 for all Black AISD high school

students.
SUBTESTS L ) 10 & 11 2]
Reading o *? +2 0 Y
Machanics of Writing/Spelling 2 -4 0 -8
Mechanics of Wricing/

ll Capitalizacion & Puactuation -1 +1 0 =6
Mechanics of Writing/Total +l 0 +2 -3
English Expression 0 +3 0 -2

| Math Computation 0 I +8 0

f . et
Math Concepts -5 -2 0 -5
Science -2 -2 0 -9

' Social Studed 0 6 2 -5

Figure iZ' Changes in Median scores from Spring
1977 to Spring 1978 for all Mexican~American AISD
high school students.'
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The way these program funds are expended is illustratad in the figure
below. There can be considerable variation in the allocation to a
school based primarily on population, achievement level of its students,
and the socio~economic-atatus of the students.
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"{gure 14: Special fund distribution
across schools. Horizontal lines represent

median number of schools. Dots represent
schools at extremes.
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Other favorablelsignslcome from the fact that Title I has demonstrated

better achievement than ever in the past from preschool to fifth grade
level.

More minority students also seem to be going on to college with percentages
of minority students taking the SAT and the ACT both increasing at the l.st
reporting date. ' .

Why may it be that such positive signs are beginning to appear ? Title I
concentrated their services more this year and streamlined their reading

“program. into three models. Overall the number of programs -in Title I

seems to have been reduced; too,the possibly negative effect from the
overlap of programs competing for student time may have been moégrated

. by reduced overlap.

Undoubtedly, the overall stress on basic skills that produced achievement
gains at the elementary level for the entire district has also had ‘its
effect here. A dramatic posaibilicy is that there has been increased time
available for student learning (See 1977-78 at a Glande.) At the high
school level, the minimum competency graduation requirement also seems to
have had a very positive effect or minority achievement. Minority students
who had failed the 8th grade CAT requirement achieved many percentile points
higher on the STEP this year in 11th grade than did their counterparts last
year.

A total of fourteen specially funded programs are operating in the twenty-five
Title 1 schools with extra funds of over three million dollars being

expended there. As the table below illustrgqtes, there ap, irs to be a

higher percentage of these special funds going to predominantly Mexican-
American schools than to predominantly Black or mixed schools. This 1s
undeubtedly due to the bilingual program funding.

" % of Total % of Total % of Total
School funda School [ggdn School Fundn‘_
Qllllon 8.20 Mathews 3.73 Sime 4,96
Becker 6.9} Metz 5.64 Zavala 4.63
Rlackahear 418 Norman * 3,40 Brentwood .99
Brooke 6.4 Oak 5.06 letlly .6}
springs
Arown 2015 Ortega 4.30 Pleaaant 1.23
Hill
vampbell 4.8 Ridgetop 2.03 Pecan 1.70
Springs
Nawson 4,76 Rosedale 2.82 5t. Elmo 2.40
tovalle 6.61 Ruaawnod 2,01
e
Maplavood .58 Sanchag 5.78
TOTAL 99.49,

Figure 13: Special funds allocated
directly to Title I schools.




Despite this positive evidence of progress on the low S-E-S and minority
achievement priority, the problem remains severe. Overall achievement

1s low. This undoubtedly is reflected in other problems these students
experience such as low attendance, higher discipline rates, and increasing
drop-out rates. This latter problem 1s one of increasing severity over the
last five years, especially for the Mexican-American student as is
illustrated in the figure below.

o ® Muxican-Amer Lean

Figure 15: Percentage
of each ethnic group

~® Black

=

5 who are school leavers
4 | from 1972-73 to 1976-77.
§ g PRPPPRTRTLE @ Anglo
o
5
d
5]
]
1

SCHOO. YEAWS

Highly Skilled Teachers and Administrators

The progress that has been made on this priority consists primarily of the
design and approval cf a professional evaluation system which covers teachers,
counselors, librarians,. and other personnel who deliver services directly to
students. Since the approval of the system in January, the Department of

Staff Personnel has delivered an estimated 69 hours of training.

Evcluation of the training to date reveals an administrative staff increasingly
familiar with the contents and requirements of the professional personnel
evaluation system. ‘

Whether this effort does result in increased skill for teachers and

administrative staff will have to be determined in the next few years .as
ORE carries out the evaluation of its implementation.

.11 .}(




Although the priority calls for improvement in the evaluation s) .tem for
both teaching staff and administrators, the time available to the

Department ¢ ° Staff Personnel and to ORE permitted no progress on the latter
half of the priority. The collection of data and congruent literature
searches on administrative evaluation are called for in the ORE evaluation
design for 1978-79.

As a part of its baseline data
collection, ORE noted that
principals currently rate

new teachers in the system

as either excellent or

p Craduates' Responses
satisfactory to a far higher Teachers Tresl T
degree than one would expect Strongly Agreed | Strongly Disagreed
to find excellent and Had knowledge and broad subject 82% 182

ares bsckgrounds. ‘
satiafactory teachers in Prassented materisl verbally in clear 79% 212
a normal distribution. Ju?-n . . 6 s

sed common sense Iin instruction,
On another front’ data Respected my rights & encoursged res< T4% 262
collected this year from ponsibility.

. fould tell 1f students had lesrning <692 3T

former students of AISD problems.
indicated that most

students rate thelr

teacher's competency

as fairly high although Figure 16: Former student ratings of

a substantial number their teachers on five selected competencies.
do not feel as

positive. Former student ‘

ratings on five high priority items for students are shown in figure 16 above.

Conclusion

Thus, it would appear that the establishment of district priorities, i) part, hag
resulted in real advances in each of the selected areas. Of course, each of

the results found, except for the professional personnel evaluation system,

may be attributable to a number of factors other than priorities. For example,
the national trend now appears to be toward improved basic skills achievement.

Based also upon the data collected in the interviews, it seems likely that
further progress might be made if all administrative departments followed the
lead of the Department of Elementary and Secondary Education in determining a
specific plan by which they might contribute to the district priorities. The
development of a five year plan in the accreditation process, if properly
pursued, may well be the vehicle for this.
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(Technical Report)

ABSTRACT

Title: Systemside Evaluation 1977-1978 Technical Repoct

- Contact Person: Jim Watkins, Catherine Christrer or Jane Ogden

No., of Pages:
Summary :

This is the accompanying document to the following Fina1 Report
Summaries: .

District Priorities

Basic skil)u Achievement

'School Campus Longstudinal Trends .

Low S.E.S .Achieveu..nt .

Professi_ua)l Personnel Ivaluation

Minimum Competency '

The technical report contains 19 appendices. Each appendix reports on

the information collected by a specific dnta collection measure. These
appcndices are:

Appendix A: Scholastic Aptitude T:sts

Appendix B: American College Tests

Appendix C: California Achievement Tests

Appendix D: Sequential Tests of Educaticnal Progress
Appendix E: .Boehm Tasts of Basic Concepts

Appendix F: letropolitan Readiness Tests

Appendix G: High School Competency Tests

\ppendix li: District Attendance

Appendix I: District School Leavers

‘Appendix J: District Graduation Rates
- Appendix K: District Budgets

Appendix L: Former Student Questionnaire

Appendix M: Competency Survey

Aprendix N: Handbook Levulopment :
Appendix O: Principil Interview/Teacher Quustionnaire
Appendix P: New Teacher Checklist

Appendix Q: Disrrict Priorities Interviews

Appendix R: Pro.essional Evaluation Systcm Evaluator Training
Appenaix S: School Goals




Publication No. 77.03

(Final Report)

ABSTRACT

Evaluation Findings on: Results of 1977-78 Priorities Survey of Aust.n
School Patrons.

Contact Person: Freda Holley

Summary of Evaluation_y.% ‘ngs: In May, 1977, the Austin Board of Trustees
tentatively establised the 1977-78 priorities for the Austin I.S.D. In an-
effort to seek public input and reaction to these priorities, they directed
the Office of Research and Evaluation to conduct a newspaper surv.y of

Austin school patrons, soliciting their opinions about the tentative 1977-78
) priorities. :

0.R.E. received 1,003 completad questionnaires. The written comments of
respondents to the Board indicated that, or the whole, Austin school patrons

appreciated the opportunity to expresds their opinions on public education
topics.

The priority-ranking results revealed that those Austin patrons who responded
to the survey closely agreed with the Board on the top three priorities for
.1977-78. The Board had tentatively set the top three as: basic skills,

low SES and minority student achievement, and teacher aud administrator

evaluation. Austin school patrous ordered these same priorities as 1, 3, and
2, ) '

Written comments indicated a strong support of programs for the gifted and
talented. These comments corroborated the #4 rating given by all respondents
to "Develop more and better programs for the gifted and talented.”

The large number of write-ins for "Improve discipline in A.I.S.D. schools,"
‘as well as the large number of written comments about this topic, indicate
that Austin school patrons' concern about discipline should not be discounted.
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F REPOR

Evaluation Findings on: Basic Skills
Contact Person: .Jim Watkins or Jane Odgen

Summary of Evaluation Findings:

An examination of the achievement levels of the district in 1977-1978 was
done by looking at the medians for each achievement test and tho distribution
of scores at both the elementary and lecondarv levels.

California Achievement Test (CAT) results 1ndicate that AISD school students
in grades one through eight performed better on the CAT in 1977-1978 than in
1975-1976 and 1976-1977. CAT medians for every subtest in grades one through
three were above the national norms. In grades four through eight the lowest
median was only five percentile points below the national norms. The
districtwide median percentile scores of elementary and junior high school
students on the CAT

1) showed the strongest gains in the median percentile at the fifth
grade level with every lubtest showing & higher median than in
ptevioul years,

2) were the lowest at the eighth grade and sixth grade levels,

3) were strongest on the Math Computation subtest,

4) were weakest on the Math Concepts and Reading Vocabulary subtests,
&

5) showed no losses, only gains or no changes for both the Reading Total
and the Math Total scores across all grade levels.

READINC READING READING MATH MATH MATH

crADR VOCABULARY COMPREHENS 10N TOTAL COMPITATION . CONCRE T8 TOTAL
75-76 16-77 17-78| 75-76 76-17 77-70] 713-76 16-77 27490 73-76 76-27 77-78] 75-76 76-77 27-78] 75-76 76-77 77-70
1 s s] e e ea] o1 | n o es| 10 e ] 0 20 1
2 v on e8| &3 o5 62 e 63 es] e a2 9] 3 60 | 62 66 6o
) w s e | 0 e s] & & o] 62 &1 1] 33 33 | % 3w
. w ar s | oea 3 ] a2 s ] e o sl s s | om s s
s a6 an a9 ] a6 50 s | a0 am o2 a2 a7 sel a1 0 sa] e 49
6 o w ws ] 0 v ] & w0 s w0 e ] 0 o ] o @ us
1 50 w0 e8] 2 an a9 ] w9 w9 so] @ e w] s w0 m| e 46 ae
" W o ] o s o m | o a ] o s ] s0 we asf a4 a7

Figure 1: DISTRICTWIDE MEDIANS FOR 1975-1¢/6 THROUGH 1977-1978 'FOR EACH
SUBTEST AT EACH GRADE LEVEL,

K
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AISD 1977-78 median CAT achievemant scores range from the 45th percentile I
to the 76th percentile. In other words, in our poorest achieving subject
area at vur weakest grade level, the average AISD elementary student performs l
5%ile points below the performance of an average student nationwide. 1In

our best achieving sugject awee at our strongest grade level, the average
performance of an AISD elementary student is 26%ile points higher than the
performance of an average student nationwide. Figure 2 presents the
distribution of scores of the AISD sample for the Reading Total. If AISD
performance were identical to that of.the nationwide norms, exactly 50% of
the scores would fall between the lst and 50th percentile and between the
50th and 99th percentiles. Thus, as the figure shows, AISD CAT scores

tend to be more concentrated in the upper percentile ranges until the
sixth grade when an approximate balance between the upper and lower halves

occurs,

CRADP. T [ 1 P%% ww ]

1 1.7 8.0 22.9 7.1 32.6 20.3

; 2 4.8 15.9 n.7 6.7 40.0 27.6
3 5.3 16.2 35.9 64.1 42.0 23.7

4 8.3 22.2 46.6 53.2 27.3 12.4

s ’.0 25.2 49.6 52.4 27.2 14.3

6 | 2.6 29.7 34,0 48.1 24.8 1.6

i 1 1.7 28.0 51.3 $0.0 28.9 14.0

' ) 13.2 28.4 30.9 49.1 27.6 1.2

Figure 2: PERCENTAGE OF STUDENTS, BY GRADE, SCORING IN VARIOUS PERCENTILE
RANGES ON THE CAT READING TOTAL IN 1377-1978.

Although there hav~ been increasees in the median percentile scores at each
grade level since 1975-1976, there is a general tendency for the districtwide
‘median percentile scores to decrease from grade one to grade eight. However,
this decline appears to be lessening. Thus, as Figure 3 on the next page
i{l1lustrates, the amount of decline in scores from first to eighth grades
for'1977-1978 was less than the amount of decline in 1976-1977 and 1975-1976.

Tracking group data makes it possible to compare minority student achievement
at each grade level in 1977-1978 with achievement data for the same students
in previous years at earlier grade levels. The two year tracking group dats’
indicate rhat the rate of decline in median percentiles from grade one to

" grade eight may be decrasing. Figure 4 on the next page presents the median
percentilco scores of e AISD students in 1977-1978 and the median percentile
scores for those same students in 1976-1977.
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Figure 3: MEDIAN PERCENTILES FOR READING TOTAL SINCE 1975-1976, DISTRICT,

ORADRS RRADING TOTAL' AMOUNT OF MATH TOTAL AMOUNT OF
197677 1977-78 :'.'?.’“"n ?‘3‘55. Cuanat :’.'5‘2‘?'7' 5‘55. cranat
et 1ed 7 %] T . n e -3
I e o 1) " " 0 .3
o " % ? Y " -3
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Pigure 4: TWO-YEAR TRACKING GROUP MEDIAN BERCENTILES ON THE CAT POR
READING TOTAL AND MATH TOTAL.

The tracking group achievement pattern is particularily strong for the
Reading Total. Although at first glance it appears that the tracking group
students are doing worse, expecially for the Math Total, it should be kept
in mind that a decrease in scores from earlier grades to later grades is
expected according to the districtwide patterns illustrated in Figure 2.
That is, an Sverage student in the district would drop ten pegcentile points
from grade one to grade two, placing him at the 65th percentile, still 15%ile
points above the national median, ' The tracking group lost nine percentile
points placing them at the 67th percentile, etill 17%ile points above the
national median. Figure 5 presents a comparison of the tracking group
achievement gains and losses and the achievement gains and losses of the
districtwids medians 1in 1976-1977 and 1977-1978.

v ’ 11103
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| _1976-1977 10 19721978 TRackinG gnroue | p1sTmicTwioe ciamer M%l
GRADE AMOUNT OF CHANGE | AMOUNT OF CRANGE | AMOUNT OF CHANGE | :AMOUNT OF CIANGE
IN READING TOTAL IN MATH TOTAL IN READING TOTAL IN MATH TOTAL
2 -9 .3 -10 -2
3 + - ' + | -3
4 -7 -3 -7 | -3
b) 0 -4 . ’ 0 -b
6 0 ' +2 0 -1
7 +3 +3 . +3 +3
) -1 + 5 : +

Figure S: COMPARISON OF TRACKING GROUP ACHIEVEMENT GAINS AND LOSSES AND‘
DISTRICIWIDE, 1977-1978 ACHIEVEMENT GAINS AND LOSSES IN [ERMS
OF MEDIAN PERCENTILE SCORES.

Seguentigl Tests of Educgtional Progress (STEP) results iundicate that AISD

school students at each grade level did not perform as well on the STEP ia
1978 as the students at the same grade levels in 1977, The most acute drop
in achievement scores occurred for the twelfth grade across virtually all
subject areas. 1In skills areas, the most acute drop occurred on the Social
Studies test across virtually all secondary grade levels. S.e Figure 6 for
the districtwide medians for the last thrae years. \

The districtwide median percentile sccres of AISD high school students:

1) were lower than the nationwide norming samples at all grade levels,
, on virtually all skills subtests with the exceptions of the llth
lnd 12th grade Math Concepts medians,

2) were the weakest on the Mochunicl of Writing Total nnd the English
* Expression nubtentl. and

~3) were lower in more skills subtests at more grade levels than in
1976~1977 or 1975-1976 with 9th, 10th, and 11th grade students.
showing approximately as many gaias -as losses and the .12th grade
students sho ing decreases on all lubtolta.

The performance of the bottom 25% of the AISD high schonl atudenta

1) was lower than the pcrformance of the bottom 25% of the students
nationwide,

2) was relatively consistent in the 9th, 10th, and 1llth, grndol with
that of the previous year for the same grades, and

3) was lower in all areas for 12th graders in 1978 than for L2th
/ graders in 1977.
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The performance of :he‘top 25% of AISD high school students:
1) was lower than that of the top 25% of the na:icnw{de norming sample,

2) wvhen reviewed by grade showed the 9th graders remaining stable
since 1976-1977, the 10th graders scoring slightly highe:, and the
11th graders scoring slightly lower. The top 25% of the 12th graders

scores much lower on virtually all of the STEP subtest than in
1976-1977.

See Figure 7 for a graphic display of these trends.
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Figure 7: MEDIAN PERCENTILE SCORES FOR READING AND MATH COMPUTATION FROM
1975-1976 THROUGH 1977-1978, DISTRICIWIDE,

AISN's median high school achievement scores range from the 28th percentile to
the 54th percentile. In other words, in our poorest achieving subject area
and at our weakest grade level, the average AISD high school student performs
only s well as a student at the 28th percentile nationwide. In our best
‘achieving subject area at our strongest grade level, the average AISD high
school student performs as well as a student at the 54th percentile nationwide.
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There is a general tendency for the

100 Nach
median percentile rank scores to " Casputation
increase from the 9th to the 1l]lth ' *" ‘
grades. That is, grade eleven in ! L - imericas
AISD compares more favorably to the W) —tien
national norm group than does grade b
ten, and grade ten more so than 9
grade nine. Figure 8 illustrates 16
this trend. - 1

The Math Concepts subtest was the pod

only one on which the median per- . 4 ‘ e
formance of AISD students was higher -+ [ PR ottt
(at gradge-d and-12) than that of 3] e -
the national norming sample. AISD 30) ‘
is particularly behind the natiogml "
norming sample at all high school )
grades on English Expression, all )
Mechanics of Writing subtests and 364
Social Studies. "

There is a general tendency for AISD 1 g TSeae
scores to be more concenttated in the 24 RCE o -
lowest ten percentile ranks, the e "

bottom quartile and the lower half of tol _____/\
the percentile scale than tpe o] ‘ \
nationwide noixing sample. This is . -

paralleled by agslndency to have +

smaller proportions of students iu 0

the highest ten percentilé ranks, the » YUY TR rLevRNTH veLrm

top quartile and the upper half of the
percentile scores than national norming

samples. A few exceptions to these Figure 8: MEDIAN PERCENT1LES OF

two basic trends of score .distributions 9TH, 10TH, 11TH, AND
occurred on the Math Concepts, Math 12TH GRADE STUDENTS ON ,
Computation, Science and Reading tests THE STEP, 1977-1978,

at some grade levels, . . ' : \

An examination of the campus wide medians revealed that the median scores
for the largest number of schools for most skills areas fell in the second
quartile. - This is the quartile directly below the national median. In
addition: ' '

1) the only subtest that did not reflect the above trand was the
Math Concepts subtest which had median scores at each high school
- for all grades that were divided evenly bstween the second and -
the third quartiles.

2) a genefal downward shift in STEP medians from 1976-1977 is evidenced
by the large number of schools that now have medians in the 2nd
quartile rather than the 3rd,

111.7



3) tho number of schools having median scores in the lst quartile hao
umained the umo .

4)

the downward shift in twelfth grade median scores was more character-

istic of schools that had medianl that fell in the 1lst or the 2nd.
quartilen.

For a precise presentation of the overall relationship between achievement

at the different campuses at each grade in 1977-1978 and achievement at these
campuses for the same grade in previous years, refer to the Systemwide
Testing School Profiles for 1975-1976 through 1977-1978.
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PERCENT OF SENIORS TAKING
THE STEP OVER THE LAST
THREE YEARS AT EACH CAMPUS,
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Becauge there was an overall

d.crease since 1975-1976 in STEP
scores, particularly at the twelfth
grade level, the percent of seniors
taking the STEP at each high school
campus was tallied. Figure 9 presents
the percent of seniors taking the STEP

. at each school over the last three

years., As can be seen from the
graph, the most noticeable decline
has been at Anderson, which is
typically a high scoring school.

The districtwide achievement analyses
were then re-done oxcludins the
Anderson students. e 10 on the
following page dioplay the differences
in the medians of the districtwide
and the districtwide minus Anderson
for the Mechanics of Writing, Total
and the Math Computation. These
particular tests were chosen because-
they represent the two basic patterns
that emerged from the analysis--that
the 1977-1978 medians experienced -
lese of a drop from 1976-1977 medians
wvhen Anderson was excluded and that
the amount of decline was the same
but the medians since 1975-1976 were
lower. The basic results of tho
analyses were that:

1) the overall districtwide medians
are lower when Anderson 10
excluded,




104

Crnep—g {0t F L« (Wi de
0 Snwaameagisgricivide-Anderson ’ 2)

the most noticeable
differance occurs for the
12th ‘grade sample, and

g s |
:::::::::; 3) 1in the 12th grade, six of the

. nine subtests showed signifi«
g w- cantly lower rates of decline
{ e Ny . when Anderson was excluded.

_ Thus, 4t was not possible to come to
, ‘ a clear conclusion as to the
, , effect that the decreasing percent-
0 .o ages of seniors taking the STEP
at various campuses has had on
f ' ‘ districtwide achievement gains
197808 197677 1977-70 1375-76  1976-77  1907-T4 and losses. However, it is certainly
Mechanics ol Writing-Tutel Hefhamatica Computeting tisnihfic.nt that excluding one campus
' from the sample noticeabley effects
Figure 10; EXAMPLES OF HOW THE STEP the achievement patterns,
MEDIANS ARE EFFECTED WHEN
ANDERSON IS EXCLUDED,

Tracking Group Data: An examination of the median percentile scores of the
two year tracking group students reveals that each consecutive grade level
frog ten to twelve show progressively fewer gains and more losses over the
previous year's scores. Both the 11lth and 12th grade tracking groups showed
only losses or no-changes over their median percentile rank scores of the
previous year. In addition, all two year tracking group students considered
together had more losses from 1976-1977 to 1977-1978 in Reading and Social
Studies than in any other STEP skills tests.

An examination of the median scores of the three year tracking g‘tup students
reveals that 11th grade otudentl of 1977-1978 showed an increase 1n median .
percentile scores from 1975-1976 to 1976-1977 and no change from 1976-1977 to
1977-1978. The twelfth grade students of 1977-1978 showed an increase in the
median perceatilen scores from 1975-1976- and a decrease from 1976-1977 to
1977-1978.

College Admissions Tests

AISD mean Scholastic Aptitude Test (SAT) scores have been consistently higher
than the national mean scores. Since 1971-1972 there continues to be a declire
in both the Verbal and Math scores across the nation and in AISD. The rate of
decline of AISD Verbal scores parallels the decline of the national scores.
However, in Math, the AISD scores, although declining, are not going down as
sharply as those across the nation. The AISD mean SAT-Math score in 1976-
1977 was about 40 points higher than the mean SAT-Verbal score. The mean

SAT scores for AISD and the national SAT-taking sample are presented in

Figure 11 on the following page.
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Figure 11: MEAN SAT SCORES FOR AISD AND NATIONAL SAT-TAKPRS SINCE 1969-1970,

AISD and nationwide means were below the norming sample mean of 20 on the .
American College Test (ACT) in 1976-1977, ,In addition, this year's AISD scores
were slightly lower than the netionwide sample for English, Social Studies

and the Composite score, and substantially below for the Natural Science.

. Thus, the pattern is that the nationside scores are below the national norms
set by ACT and AISD scores are below those of the nation. As seen in Figure
12, the mean composite score for AISD and the nationwide ACT-takers since
1969-1970 have shown overall decreéases. Comparison of the ethnic breakdowns
since 1969-1970 and the declining scores suggests that there is a strong
relationship between decreasing scores and increasing minority participation.

m n_test _datg an nt
data: The decline in college admission test scores is somewhat inconsistent
with other achievement data for AISD high school students. ACT-takers are
asked by ACT to estimate their overall GPA. These egtimations are self-
reports. Since 1969-1970, estimated GPA's have been going up. There are a
few exceptions to this trend but they are generally very small decreases so
that they are more than offset by the increases of other years. In spite

of the fact that GPA's are going up, both ACT and 8AT scores are going down.
This relationship is graphically presented in Figure 13 for ACT grade reports
and ACT composite scores,
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Figure 12: MEAN ACT SCORES FOR AISD AND NATIONAL ACT-TAKERS SINCE 1969-1970.

+14 Chaages ia GPA

Changee in ACT
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‘ Figure 13: THE PERCENT CHANGE IN ESTIMATED OVERALL GPA AND THE ACT COMFOSITE
SCORE OF AISD ACT-TAKERS. The percent change i» & ration with 198
1969-base period (%change = - ) 100
1969 data x V0.




. ' o In addition to the 1ncohliltoncy
' : . , N between increasing GPA and
N " — ster 0 a N decreasing college admission test
: ")  scores, there is also an
Jd o \ ’'inconsistency between the district-
L . STRP-Hath Cancepts vide STEP scores and the AISD .
4 - , ACT and SAT mean scores. FPigure

AcT ’ - 14 presents a comparison of the
2 ., o _ ' math portions of each test. -
: a : Figure 15 presents a comparison
v :
B

. o3 A of the verbal and reading
o " portions of each test. As can '
-4 . . be sean from the graphs, since
\ ' 1972-1973 both the quantitative
-3 - (math) and the verbal mean scores
| of SAT have declined steadily.
-6 \ . Both math and English portions
of the ACT have appeared to

-0 70-11 7172 12-13 7376 713 13-76 7617 7.7+ keep more in line with the
| : STEP achievement patterns.

‘- That is, a slight rise occurred
Figure 14: TEST SCORES FOR THE MATH in 1976-1977.

PORTIONS O'' THE SAT, ACT AND

STEP, Scores were reported as

Z-swures, uaing publisher's Sygtemwide Attendance

provided national means and
standard deviations, in 1977-1978 elementary sch: ls
2 . had the highest attendance rates.
. ' and high schools the lowest.
1 . : . Figure 16 on the following page
AN shows this pattern and also
0o . - (-::m \ the wide variation among different

AN campuses. The junior high

.14 -\, schools differ by as much as-

‘ 9% and the high schools and
elamentary schools by 7%. \

g 11 I A
; AT STEP-Eng. Lxp. ¢/
STEP-Nech, nf Vttt

The districtwide attendance rate
of 92,0% was 1.2% lower than
that for the 1969-1970 school
year which had t e highest
attendance rate during recent
years. However, it was 1%
-0 v higher than the low of 91.0%

, in 1973-1974.

$9-76  70-71 M- 72-7{}73-7‘0 74-1% 7376 1677 77-18

(o]

1.4

Figure 15: TEST SCORFS FOR THE READINC
PORTIONS OF THE SAT, ACT AND
STEP. Scores were reported as
Z -scores, using publisher's
orovided national meana and
standard deviations.
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School Leavsrs Data \ .

~ School lenverl are students who-withdrnw from AISD schools before graduation
‘and do not go to other schools. . Lpnvnrp also include ltudentl who stop coming
to achool without officially withdraving., .

The percentage of all students at all gradé laevels who were leavers in

., 1976-1977 was 2.8%. The percentage of leavers has increased steadily from

2.42% 13 1572-1973 to 2.87% in 1976-1977, the latest year for which data
was available., Most of the students who leave are at the high school level,
In 1976--1977, 8. 39% of AISD high school students were sachool leavers,

+
\ \\_

Former Student Questionnaire

About 65% of the sampled 1976-1977 AISD grnduntol wvere attending some type

of school nine months after graduation. About 28% were working and not atten
attending 'school, and about 7% were in the military, job hunting, or
homemakers. This was essentially the same breakdown as fc& the 1975 1976

graduates,’, - - ./
1 .

A
Seventy-five percent of AISD graiuates in both 1975-1976 and 1976-1Q77
believed high school gave them adequate preparation for their presest
activities. In the required areas, Mathematics and Language Arts stood out
as the areas where students took courses they felt were relevant. Science
and Social Studies were judged far less relevant. 'In the elective areas,
Vocation Cooperative Education, Driver Education, and Buainess Educatioh'

stood out as the relevant areas. Homemaking, Foreign Langungonlnnd the Fine .

Ir .13




Arts were judged a.'being far less relevant,

Despite graduates' judgement of the general adequacy of preparation for
college work, 25% to 50% of the 1976-1977 graduates who were attending four
year colleges felt that the core curriculum areas designed for college
preparation were inadequate. Almost 50% of the 1976:1977 gradu tes and 65%
of the 1975-1976 graduates also balieved that high school cu  .:ulums should
have required more of them, ‘ :

Summary of Basic Skills Evaluation ' '

1

Aisd students in grades one through eight scored higher on the
California Achievement Test (CAT) in 1977-1978 than in 1975-1976 or 1976-1977,

1) This is true for virtually all subtest,
2) Students in grades one through three scored above the national norms,

3) More AISD students in grades one through five than nationwide score
above the 50th percentile, :

73D students in grades nine through twelve scored lower on the Sequential
Tests of Educational Progress (STEP) in 1977-1978 than in 1976-1977.

1) At all grade levels the greatest drop in scores was in Social Studies,
2) The greatest drop in all subtests was at the twelfth gfcde level,

3) More AISD high school students than nationwide acore in the lower
half of the percentile range.

4) Each grade from ten through twelve made progressively fewer gains
and losses i~ 1977-1978 from the praevious years' scores.

In four AISD high schools the percentage of seniors who took the STEP has
decreased (rastically over the three years in which the tests have been

iven, In the other five high schools the percentage dropped the second year,
then increased in 1977-1978 to near its initial rate.

In 1977-1978 high school students averaged only 53,5 days in class during each
60 day quarter, This has risen from the equivalent of 52.4 days per quarter

in 1973-1974, but is still below the high of 54.9 days in 1969-1970. Junior
high students attended an average of 54.6 days per 60 day quarter in 1Y%77-1978,
Elamentary school students attended an average of 56,5 days per quarter,

AISD Scholastic Aptitude Test (SAT) scores continued a long range decline in
1976-1977, while remaining above nationwide scores.

AISD American College Teat (ACT) scores increase in 1976-1977 after three
years of declines, but remained below the nationwide sample;

Declines in ACT and SAT scores seem to be inconsistant with marked increases
in high school GPA, as reported by AISD students to ACT and with the STEP data.

I11.14

o~
WD) ,'




From 25% to 50% of AISD's 1976-1977 graduates who went to four year colleges
felt that their preparation id the core curriculum areas was inadequate for
college work. Seventy-five percent of the 1976-1977 graduates believe high
school gave them adequate preparation for their present activities, however,
almost 50% believe high schcol should have required more of them. Of AISD's
1976-1977 high school graduates 65% went to some type of school, 28% went to
work and 7% joined the military, were job hunting or were homemakers.
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Title: Bgsic Skills

Contact Pergon: James Watkins or Jane Ogden

Mm; 21

Qon;‘ ent:

The svaluation design is a one-year plan of evaluation work for the
project. The table of contents for this document includes:

I. Evaluation Design Review Form

II. Decision Questions

III. Narrative Summary

IV. Information Sources Summary

V. Summary of Data to be
Collected

VI. Evaluation Time Resources
Allocation Summary

Lvalyation Degigp Summary:

Publication No. 77.12

(!vnluation‘nolign)

This form prasents the names of persons
who are responsible for some aspect of
the project's implementation and who
have been provided with relevant
portions of the design for review and
comment.

In this section, all of the decision
questions are stated and are related
to the relevant evaluation activities.

This section briefly describes the
project and the evaluation activities.

The specific analysis procedures for
each of the evaluation questions are

presented in this section. a

This section contains a timeline for
the data collection activities.

This section summarizes all of the-
evaluation work estimates (in person-
days) by position, for each aspect of
the evaluation.

This design presents the evaluation plans for the examination of academic
achievement in the district and for the examination of some of the factors
relating to achievement. The evaluation is intended to provide information

to district decisionmakers concerning the adopted district priority of
improving the basic skills of students in the Austin School District.




Publication No.'77.12 . .

The evaluation dasign specifies the analysis of achievement tast results.
from the--district-administered testing program and also from other
testing programs in which Austin students participate--the Scholastic

" Aptitude Test (SAT) and the American College Tests (ACT). Also exsmined
are some of the other factors that are related to achievement, including
attendence rates, graduation 'rates, and school dropouts.

The information that is provided will serve as a descriptive summary

of the school district's status during the current (1977-1978) school
yeas. It will aleso provide information regarding long range trends that
may be occuring in the district.

Scope of Design:

7 Decision Questions
47 Evaluation Questions

3

;

Evaluation Resources Required (in person-days):

8 Director ‘

85 Senior Evaluator ‘ '
40 Data Analyst

56 Secretary




IV, SYSTEMWIDE ACHIEVEMENT PROFILES




AUSTIN INDEPENDENT SCHOOL DISTRICT

CAMPUS LONGITUDINAL TRENDS

»

1973-74 THROUGH 1977-78

L
‘.

The following pages present district summary data for the achiievement
tests administered in the spring of ‘each school year, to all AISD
students in grades 1-12. The California Achievement Tests are
administered in grades 1-8, and the Sejuential Tests of Educational
Progress are administered in grades 9-12. Data for grades 1,3,5, and

9 through 12 are available for only the past three school years,
1975-76 through 1977-78.
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Publication No. 77,56(Vol. I)
77.57(Vol. II)

(Test Profiles)

ABSTRACT

Title: Austin Independeht School District School Campus Longitudinal
Trends, 1973-74 through 1977-.78, Vols. 1 and II: Elementary
Schools

Contact Person: Jane Ogden, Ph.D.

No. Pages: 625

Summary:

These %olumes are a tabular and graphic record of the California Achieve-
ment Tests results in reading and math for each elementdary and sixth grade
school in the Austin Independent Schnol District, for the past five years:

\ 1973-74 through 1977-78. District Summaries in reading and math at each
clementary grade level are also presented. A foreward at the beginning of
each volume is divided into three major sections:

1. A discussion of the limitations of the achievement data, including
an explanation of which groups of students were exempted from the
testing, a description of the testing situations, and the methods
used for scoring the tests.

<, An explanation of how to read t‘l tables, including a brief explana-
tion of the way that median and quartile percentile scores are derived,

both for a national norm group and for a particular group of local
students.

3. An explanation cf the various characteristics of each school, that
are reported along with the test data, in order to define the context
in which the test scores were made. Included are the number of stu-
dents enrolled in the school, the percent attendance, the pupil/teacher
ratio, the percentage of low-income students, the ethnic distribution

of the student body, and the major special programs operating in each
school. '

The schoul summary test scores are presented in tabular form, separately
for each grade within each e#ehool, and separately for reading and math.
Each table displays the median, first quartile, and third quartile scores
for the school, grade, and test under consideration, for the past five
school years. Similar tables are presented at the beginning of Volume I
for the district summai'ies, separately for each elementary grade level and
for reading and math. Scores for grades 1, 3, and 5 are only reported for

1o




the past three school years, because
stered In even-numbered grades only.

The following pages display examples
which serves as a cover page for the
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; Publication ,)19 77.56 (Vol 1)
: 77.57 (Vol 11)

' Y
. SCHOOL XXXX
—t22=08 - 1974-78 A973-78 1476-77 977-18
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. ABSTRACT

Title: Austin Independent School District School Campus Longifudinal
Trends, 1973-74 through 1977-78, Vol.IIl: Junior High Schools

Contact Person: ,hne Ogden, Ph.D.
(I

No. Pages: 59

Summary:

{
This volume 1s a tabular and graphic record of the California Achievement
Tests results in reading and math for each junior high school in the Austin
Independent School District for "the past five years: 1973-74 through 1977-
78. District summaries in reading and math, for the seventh and eighth
grades, are also presented. A foreward at the beginring of the volume is
divided into three major sections:

1. A discussion of the limitations of the achievement data, Including .
an explanation of which groups of students were exempted from the
testing, a descr%ptiogﬁpf the testing situations, and the methods
used for scoring the tests.

2. An explanation of how to read the tables, including a brief expla-
nation of the way that median and quartile percentile scores are
derived, both for a national norm group and for a particular group
of local students.

3. An-explanation of the various characteristics of each school that are
reported along with the test data, in order to define the context in
which the test scores were made. Included ate the number oivstudents
enrolled in the school, the percent attendance, the pupil/teacher
ratio, the percentage of low~income students, the ethnic distribution
of ‘the student body, and the major special programs operating in each
school.

The school summary test scores are presented in tabular form, separately

for each grade within each school, and separately for reading and math.

Each table displays the median, "{rst quartile, and third quartile scores
for the school, grade, and test under consideration, [or the past five school
years. Similar tables are presc:.ted for the district summaries, separately
for the seventh and eighth grades and for reading and math.

Displayed in the following pages are examples of a "School Characteristics

Page", which serves as a cover page for the achievement tables for .each
school, and the actual tables displaying the rummary CAT inforqation for

both reading and math.

1te
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PERCINT ATTINDANCE: The pescemtage of studemts om the curremt roll’

vho ectually are preseat (includiag rpgular aad special education students
dut exeluding kindergartan studeats) aversged for the eatitrs year,

PUPIL/TEACHLR RATIO: Tha averste number of retular studenty per teacher
in the school.

T LOW~INCOME STUDENTS: The percent of students in the school's sttendance
srea from low-income fanilies.

¢
CTANIC DISTRIBUTINN: The percent of enrolled students on Octobder lst who
are Maxtcan-American (MA), Black (B), and Aaglo (A),

MAJOR SPEMIAL PROGRAMS: Maior pnn—‘.mn&! additional resources to 1

aumber of seheols in the district sud enented tn this sehool.
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ABSTRACT

Title: Austin Independent School District School Camp'ts Longitudinal
Trends, 1973- 74 through 1977-78, Vol. IV: Senior High Schools

Contact Person: Jane Ogden, Ph.D.

No. Pages: 289 '

Summary:

This volume is a tabular and graphic record of the median and quartile
scores on the Sequential Tests of Educational Progress for each senior
high school in the Austin Independent School District. The STEP is a
battery of achievement tests designed to measure student skills in the
academic areas of Reading, English Expression, Mechanics of Writing,
Mathematics Computation and Concepts, Social Studies, and Science. Data
are presented for the school years 1975-76 through 1977-<78, for grades.
9-12, District summaries. in each skills area, for each high school -
grade level, are also included. A foreward at the beginning of the vol-.
ume i8 divided into three major sections:

1. A discussior of the limitations of the achievement data, including
an explanation of which groups of students were exempted from the
testing, a description of the testing situations, and the methods
used for scoring the tests. '

2. An explanation of how to read the tables, including a brief explana-
tion of the way that median and quartile percentile scores are derived,
both for a national norm group and a particular group of local ‘stu-
dents.

3. An explanation of the various characteristics of each school that are
reported along with the test data, in order to define the context
in which the test scores were made. Included are the number of stu-
dents enrolled in the school, the percent attendance, the pupil/
teacher ratio, the percentage of low-income students, the ethnic
distribution of. the student body, and the major special programs
operating in each school.

The school summary test scores are presented in tabular form, separately

for each grade within each school, and separately for each skills test on 1
the STEP. Each table displays the median, first quartile, and third quar-

tile scores for the school, grade, and test under consideration, for the .

past three school years. Similar tables are presented for the district
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.

summaries, separately for the ninth, tenth, eleventh, and twelfth grades,
and for each skills test.

Displayed in the following pages are examples of a "School Characteristics
Page'", which serves as a cover page for the achievement tables for each

school, and the actual tables displaying the summary STEP information in
two sample skills areas.
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SRIEF DEFINITIONS

MEMBERSHIP: The aumber of students on the curreat roll of the school
(including regular snd special education srudeants but exeluding '
kindergarten students) svaraged for the entire year. , .

PERCINT ATTENDANCE: The percentage of students on the eurrent roll |
vho sctually are present (ineluding regulsr asd speclal sducation ytudents.
but excluding kindergarten scudents) sveraged for the entire year.

PUPIL/TEACNER RATIN: The averase numbar of régular students Per taacher
in the school. :

1 LOW-INCOME STUDFNTS: The parcent of scudents in the sehool's sgtendance F]
ares from low~incomea families. : '

ETHNIC DISTRIBUTION: The parcent of enrolled students on October lst whe
are Maxican-Amarican (MA), Black (1), end Anmlo (A.

MAJOR SPECIAL PROGRAMS: Maior programs bringing sddicionsl resources to s
cwmber of schools {a the dueu:e and being (mplemented in cthis sehool.

-
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