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Amid théjcontinﬁing dubate abopt the proper nature and content of
the social studies, few would argwe against the conteation that a primary
role of social education in the‘United}States is to-prepafe students ior
living effectively and responsibly,ig their communities, the nation, and
the world.. This task beéfmes more difficult eVery year, as new develop- )
ments in science and technology spin off ~n ever-expanding profusion of
data and problems at the same time that new develapments in comnmunication s
.and data manipulation are causing the world to "shriak." ‘

How can teachers even begin to approach this task, let alone carty
it out. effectively? It seens important to start by helping students .
- affect our (and their) society and an understanding of the iﬂterrelation-
ships that bind us inextricably to other natiomns, regione, and peoples.
This can best ‘be ‘accomplished, we think, by focusing op “individual issues
and on the unigue combination of factors, tisks, agd/decisions aesociated
"with each/;ssue. S ‘ '

. The fact that global iasues are almost inVariably complex, involving
sophisticated technological and economic congspts, complicateg the task

of the teacher. How can teachers choose from the myriad issues with

1nternation;ﬁ implications? How much in the way of background informationm -

do students need in order to congider thése ,1ssues, and where can this

1nformation be found in a format ‘that is appropriate and comprehensible

to students? ‘
Xl
The clear need for sound anq useful classroom strategies for teaching

about global issues motivated us/to participate in the development of
this handbook. We hope that it {1111 prove to be a valuable addition to

the social studies teacher's reperto}re of resources.

Irving Morrissett ’

Executive Director, Social Sciénce
Education Consortium 3
Director, ERIC Clearinghouse for
Social Studies/Social Science
Education
Boulder, Colorado :
October 1979
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FOREWORD
2 - ) ' . ¢
In order to impleﬁent new cﬁrricular ideas, teachers need géod,
ready-to-use acpivities and teaching reeources. The need for teacﬁing
activities~and resourceg on key global issues has been expressed by many
secondary teachersswho are attempting to provide students with a global
.perspective on 1mportant social, political;'and technological isspea.
This need frompted the decision of the“Social‘Science Education Consortium,
the Center for Teaching International_Relations, and tne éﬁIC Clearing-
house for Social Studieé/éoqial Science Education to-jointly publish 8
. practical handbook for teaching about global issues in the high school
. social studies classroom. v
. For thebtask of writing the book and developing the teaching activi-
t*es,r;e selected Ken Sqﬁtzer and Paul Mulloy, both, experienced t;gchers
and curriculum developers and {not coincidentally) former Peace Corps

volunteers. As teachers who use these materials wiIl gsoon discover, the

authors have carried out the task admirably. The activities make use of

up-to~date, effective‘teaching methods and data relevant/to current global

issues. The additional resources yere carefully chosen and annotated so.

as to-provide‘teaghers with an smple selection of good readings, films,

filmstrips,‘and muktimedia kits for’ the further exploration'of current

' global concerns. , ' ‘ \ \ .
During Lhe coming yearg, 't is 1ike1y£that many’ additional -teaching _

materials will be developed around global perspectives. We think that

this handbook 1is a oseful_resburce which teachers cap use with confidence

at a time when such ‘a guide is sorely needed.

George G, Oterco, Jr.
New Mexico Director,
. '+ Center for Teaching,
4 ' International Relations

Tacs, New Mexico
October, 1979
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INTRODUCTION _ | ,

v . ‘ v ) 3

"As we enter the global phase of human evolution it becomes obvious
that each man has two countr;es, his own and pPlanet Earth.,--Rene Dub01s .

. ’
] . . '
- v K ! '
1

-

., Dr. Ernest L. Boyer, U.S. Commissioner of Education, recently

observed:: "Today, changing conditions demand, that we begin to recognize

a more. soﬁertng agenda that transcends national boundarf®¢ and focuses

on pervasive*human issues. . . . Teachers increasingly have an obligation ,/’

to educate, ﬁot just about the past and present, but about the future, ‘f\’ Y.
too."* To further this’ objective, Dr. ‘Boyer announcedx the U.S. -Office  V
.0of Education would give a new priority éo glpbal perspactives in -education. )

¢ <

He added that education has failed socieﬁy lf it does not inuulcate akllls

for coping satisfactorily in an ;nterdependﬂat worid ‘

This- pub&tcation, designe £ur high. sdhoc] teachers, provides ~7 .
activities and resources for dealiny with g}obal issues in the sacondary-
level (grades 9-12) cusriculum. Pol‘awimg An Introductory unit containing<\k
lessons designed tc enhazace students' sdsreness of the broad’concept of
global interdep&ndence, the activitics presented here focus on aix topics
of continuing global imporiance: rrede snd eponomic lssues, conflict and
armaments, moderfization and developpent, tecﬁnologv ané the enviromment,
energy, and human.tights.. Each. unit includes \two lessovs that can be
used immediately in tre clasarooa°¢1earning ob ectivgp, teaching suggestions,
data sources, and mastexeicf all necessary student materials are provided
for ‘each lesson. ‘The lesson format can alsy bg used as a model by

teachers who want o deveﬂop thehr;own c]assroc activities around globak

issues. \
~

Fach of tlie seven units is accompanied by j two-part list of
addicional ressurces aud supplementary materialg for teaching about each
topic. " Im the first part of each Iist, which rqpresents primary resources

- which we balieve ave among the best avsilable, we have provided detailed

4

annotations in an attempt to help teachers seled; and order thcose materials . -
most suitable to fheir individual goals and yeeds. The second part of

the list offers shortér descriptions of supplemeﬁtary resources that might

be profitably used by classroom teachers. In bbEpiling these lists, we

attempted to include materials representing a variety -of- educational

techniques and a diversity (public and pri-ate, sommercial andvnonprofit)
of organizations. ’

For -each resource cited, the name of the publisher (or distributor,
if theﬁmaterials are not available from the origina1 publisher) has been
provided the addresses of these distributors apnear in the Appendix to -
this ‘volume. We sBuggest that you write to the dlstributor for price and
ordering information. .

Those materials identified~by six—digit'"ED" or "EJ" numbers have
been entered into the ERIC (Educational Resources Information Center)

*Today's Education 67, no. 4 fNovember/December 1978}, p. 69.
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| system. If you want to examine a document with an ED number before

ordering a copy from the distributor, ehackxgg see whether your local
library or instructional media. cenner subscribes to the ERIC microfiche
‘collection. Journal articles in the ERIC system are identified by EJ
numbers, if your local library cannot supply an article with an EJ number,
you may'write, for one or more reprintsyto Universit? Microfilms, 300
North- Zeeb Road Ann Arbor, Michigan 48106. , : -

= 1In the course of planning this book we ldentified and reviewed y
.most of the available supplementary educational materials with glotal-ss"-
education content. We decided to exclude textbooks (whinh are reviewed
in the Data Book of ‘Social Studies Materials and Resources, published
annually by'ERIC/ChESS and the SSEC) jnd materials dealing with specific .
area studies (e.g., Asian stddies). Rather, we decided to-concéntrate
on resources and activities with.a broad globdl application--on issues
which affect everyone, everywhere, and which Must be addressed from a
global perspective. (dhe such issue not included is that of food and
population, since materials treating that area are widely and yppadily
.avallable through such organizations ar the Population Refere Bureau
and>the Center for Teaching Internaticnal Relations.) Final 'we made
an effort to include activities and resources that present a useful mix
of educational media and teaching strategies, and which woul¥d be partic-
ularly effective in helping students achieve the learning objectives
identified for l‘éach topic.

As\they use this handbook, .we hope that teachers wII“'cont*nually
emphasiz¢ to their students that it is in their own self-interest fo
understand global and cross-natlional issues. As John Goodlad pointed
out’, we would have''"everyt.ing tc gain and nothing to lose in turning
part of our congiderable energy and assets toward 'the present and future
well-betng of spaceship Ear h."'* Threugh studying global issues, students
can be expected to broaden their range of concerns ¥o include the major
issues facing humankipd as we’ approach the 21st century. The activities
in this handbook have been designed to help teachers achieve this goal. -

-

- Xemneth A. Switzer
- Paul 'T. Mulloy

Boulder, Colorado

June 1979 v
r ®
4
oA
7T 7% John .. Goodlad, "Forevord,'" in Schooling for a Global Age, ed.
James M. Becker (New York: teGraw-Hill, 1979), p. xvi.
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1. INTRODUCI'NG\ THE CONCEPT OF GLOBAL. AWARENESS
A Y \ . ." ' . s
The post-World War II period hag witnegsed accelerated growth in the
interdependente of nations in such areas as econgply, ecology, technology,
and natural resources. At the same time, a wide range of potentially . C
disruptive g%pbal issues confronts the nations;,ﬁ,thg,yorld Thege issues
include conflicts in various parts of: the globy, shortagps of food and
energy, imbalances in trade; the escalating a race, high rates of.
population growth, and disputes about ocean bodﬁdaries and resources.

Our schoéols need to help students understand the ramiﬁ;cations of
issues related to global interdependence as well as acquire 'the skills

_and attitudes necessary for responsible_citizenship in a global age. “he

need for an appropriate educational redponse to global change was
emphasized by Dr. Robert Leetsma, U.S. associate commissioner for” inter-‘ )
national ‘education: -"Educators are the §ing1e ma® important group in (N§>
. helping generate a critical mase of citizers capable of recognizing the
‘global agé, its impact on their future life, and tlieir responsibilities

-as American citizens in an interdependent world." - ’ g

‘In order to.understand the issues’ and meaﬁlng of interdependence f
among nations, students$ require cross-cultural awareness and. sensitivities
.as well as certain basic comparative skills. The introductory lessons '
'and materials da this ‘unit are designed to help students develop these
skills and sensitivities, so that they will be able to obtain the greatest
possib]e benefit frem the remaining, iséue—oriented chapterq

, /
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Lesson 1: Tt's a Shrinking Wor 1d

-
"\;,.

Teachers frequently. hear that the world is growing smaller, that
global interdenendence is increasing, and that we all 'live ¢n a fragile
“"Spaceship Earth."  How can we make students aware of the degree to which
global -interdependence’ affects their lives? "How can students define and
measure glcbal interdependence? This lesson begins to answer these
questions by focusing on some common measures of int_rdependence be*ween
nations.- The activity also involves students in exploring the atteution
given to internaticnal events and issues by the news media.

Suggested -Courses and Topics: World history (interdependence,
nation states), current issues (global interdependence, .giobal
" relationships).

Time Required: Two class periods.

Instructional ’.0jectives: - At the corclusion of this-.l.sson, students
.will be better able to-‘. '

o-Define the concept of global 1nterdependence.

-~Identify some common’ measures of global 1r*erdependenceo
--Detéermine the effects of news media coveraje on creating global
awareness, ' : ‘

Sources of, Data:. Statist.cal Abstract of the United States, 1978
(U.S. Department of Commerce, Bureau of theé Census); United
Matioas Statistical Yearbook, 1966, 1970, 1976; Yearbook of
International Organdzations, 1978 (Union of International
Assoclations) . '

Introducing the Lesson

1. Distribute copies of "How Much Impact?’ (Handout lA) and ask
students to indicate the extent to which each headline might affect them
as individuals and the United States as a whole.

2. When everyone has completed the exercise, "debrief' the class to
get a consensus response to each item. (For the first item, you might
reproduce the 1-5 continuum on the chalkboard and record the number of
responses - for each number on the scale, for the remaining headlines, oral
responses should be sufficient to yield the general degrees of pexceived
impact.)

To stimulate diséussion, you might briefly explore the follcwing
effects of each headline:

--Long=~term vs. short-term effects. For example, rising oil prices
should have a relatively long~term effect on the American economy and on
the ability of students' families to drive motor vehicles and heat thely
homes. Similarly, a peace accord in the Middle East might have & long-term

&~
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effect on gfébal peace which would lesaen the chance of U.S. involvement
in war., The Erazilian freeze and the Bolivian strikes, on the other hand,
would have relatively short~term effects on ¢ e prices of coffee and tin
in the 'nited States.

--Direct vs. indirect effects. Rising OPEC prices would havera -
direct and immediate effect both on individual citizens and on the
natior's economy. The Tokyoc flu epidemic would havr a direct effect .
en., wn U, S. citizens who happened to be in that area at the tiane.

You ¢an heip ‘students asseéss global interdependence on a personal
level by aeking whether they have ever:
-=Visited another country.

-

--Written to or Leard from a relative or friend who lives in -
another ‘country. '

~--Ta1ked to .anyone who has 1¥ved abroad cbout his or her experiences.'

' --Read or eubscribed to a newspaper or magazine that was published
in another ebuntry.

-~87eu a motion picture that was produced in another country.
~-Listened to a radio progrqm in a languago Sther than English.
~~Driven or ridden in 4 car that was not made in the United States.

-~0wned a\television set, calculator, stereo, or other. appliance

- that was not manufactured in the United States.

- 3. To summatize, ask the class to decide bow interdependent the
world seems to be on the whole. They might wanf to vote by means of a
1-5 scale, with 1 representing little interdependence and 5 repreeenting
much interdependence. -

' Develqping the Lesson

4. Distribute copies of Handgut 1B, "Measures >f Interdependence, "
and allow students a few minutes to look over the graphs. (Note that
each graph clearly measures the growing i{nterdependence of countries and
peoples.)

14

5. Ask students to identify any trends indicated by the data. They
should be sble to point to the followiug trends:

--Steadily increasing tourist travel to the United States.

--The rapid growth of U.S. investments abroad and foreilgn investments
in tue United States.

.~-The increasing number of overseas telephonre calls and internatiomal
organizations.

They should also observe that all the data point to increasing
interdependency between nations.,

6. Advanced students or classes might be encouraged to predict the
direction and magnitude of future global trends. One logical prediction

(921
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might be that the trende noted in Handout 1B probably will continue in
the absence of a global war or depression which would alter the steady
growth of trade and communication between nations.,

.Concludingfthe'Lesaon

7. Divide the class into three groups and distribute copies of
Handout 1C, "News Media Awalysis. "Form." Assign one group to conduct a
content analysis of daily newspapers, the second group to analyze
television news programe and the third group to analyze weekly news
magazines. Students should use the analysis instrument for & specific
amount of ‘time (e.g., one week, two weeks,’ etc.).

8. After the analyses 'have been completed, ask the students fo
compare the different news media for global emphasis and to speculate
why time or space were allocated as they were. Students should also
attempt to determine why changes might have occurred in the amount of
time allocated to international events or issues. The following questions
. may be used to summarize the discussion:

c-tha; kind of view of the world do we get from the news media?

~-~How much time or space do you think was devoted to global issues
or events five years ago, compared to.the present situation? Why?

~~How much time or space do you think will be devoted o -global
issues or events in the future? Why?

_ ~1If you vere & news diregctor or editor, would - FOU give more or less
~time to global issues and events? - Why?

--Do the time and space devoted to global issues by the news media
have any effect in creating global awareness? '

) 15




Lesson 2: Comparing Countries /

nations, it is essential that students be able tc describe and compare
accurately. This lesson introduces students to the concept/of compari-
son and develops some basic skills for making comparisons. |

When studying other nations or issues that atfect a nu;ﬁér of

P A e ’
Suggested'courses and Topics: World history (comparaFive studies,
development, urbanization), current lssues (compa7ative issues,

development problems) . - /
- .

Time Required: Two classfperiods. . /

Instructional Objectives: At the conclusion of this lesson,
studenﬂS'will be betger able to: '

- . -—=Make comparisons between nations, using ‘basi¢ .comparative
tOOls . o
-=Identify some of the limztatzona of informanlbn commonly

gathered and uSed by government and internagdonal agencies.'

Source of Daba: Unitei_Naticns Statistical Yearbook.

. “
t . i

 Introducing the Lesson:

'

1. Ask students to speculate briefly about which regions and
continents of the world are wealthiest and podrest snd'to state the
reasong behind their ahswers. Do not define thé term wealthy. (According
to Uhited Nations data, the wealthiest area on a per-capita basig is
North America, followed by -Western Europe; the poorest area is Africa,

. and the'next-poorest area is Southeast Asia.)

2. Ask students to brainstorm a list of problems they encountered in
trying to perform ghis task. Some possible~ideaq are the following.

v’

~-There was no definition of wealth. (Dces wealth mean the size of
the national treasury? The size of the gross national product? .The GNP
per capita? Should one take into account trade deficits?) The;first
step in making accurate descriptions’or comparisons is to define terms.

-~There was no agreement about the standard(s) to be used to measure
wealth. (Should wealth be measured by one indicator--for example, per-
capita GNP--or by a combination of two or three indicators?) A second
step 1in making accurate descriptions or comparisons is to agree on
appropriate indicators of what is to be jnvestigated. For ekample,
average life expectancy could be one indicator of the general uealth of
a nation.

b
I

Developing the Lesson

3. Distribute coples of landout 1D, "How Wealthy?," and ask students
to complete 1% dn small groups., Clarify for students that average annual

N
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income is being used as an indicator of a nation's wealth. (Average
annuadl income is defined as the amount of income that each citizen would
_receive if the total annual income of the nation were divided equally
arong all citizens.) For your convenience, the rank order of the 12
nations is provided below.

i
1

X l. Kuwalt $8,012 (highest in the Middle
East and the world)
2. Switzerland $6,387 (highest in Eurone)
3. United States $6,189 (highest jin North
America
4. Japan $3,753 (highést in Asia)
5. Greece $1,811 (lowest in Europe)
€. Venezuela 81,568 (highest in South
America)
7. Gabon $1,391 (highest in Africa)
8. Mexico $ 883 (lowest in North America)
¢ 9. Bolivia . 8 201 (lowest in South America)
10. Yemer ) . § 129 (lowest in Middle East)
11, Mali S 54 (lowest in Africa)
12. Bhutan S 47 (lowest in'Asia and the

world)

The trange of wealth %etﬁeen the highest nation (Kuwait) and loweét nation
{Bhutan) 1is ($8,042 -~ $47 =) $7,995.

4. At this point you could ask students to calculate the ranges of
wealth in various8 geographic regions. For your convenience, the ranges
have been provided in the table below. -0

-Region Highest Lowest Range

Africa (81,391 - 8§ 54) 81,337

Asia (83,753 -~ $  47) $3,706

, . Europe (56,387 - 81,811) 84,576
\ Middle East (88,042 -~ § 129) 87,913
\ North America (86,189 -~ ¢ 883) $5,306

South America (81,567 $ 201) 81,366

5. Briefly discuss the'following information yielded by the data:

~-At least two nations in the world, using this indicator, are
wealthier than the United States.

~--The greatest range of wealth within a geographic region.is found
in the Middle East.

-~-Europe appears to beﬁthe'wealthiest geographic reglion on the basis
of the rank-order list (note the relatively high positions on the list of
both Switzerland and Greece).

--Africa appears to be the least-wealthy geographic region on the
basis of the rank-order list {note the relatively low positions on the
list of both Gabon and Mali). ]
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--The range indicates the lLigh and low extremes of a given indicator
for a geographic region. The greater the range, the greater the amount .
| of variability or difference in regard to that indicator within a region. :
11 this case, the greater the range, the greater is the disparity in
wealth betwean nations--which in turn may be an indicator of differing
levels of industrial or agricultural productivity, development, and
relative population size.

/ 6. Point out that not only do nations differ in average yearly
' income, they also vary in regard to primary sources of income. For
example, Kuvait and Venezueia are esaentially oil-exporting nations. ' The

United States exports industrial product: and focd. Switzerland is

/ primarily a financial and tourist center. Nations also differ in how’ the '
avarage Yearly income of citizens is spent. How income is spent is

/ largely dependant on the ﬁvailability and cost of goods and services.

| The ways in which income 1s spent arc also influenced by cultural differ~
., ences and personal preferences. Remind the clasa_that average yearly .. .. -
income (gross domestic product) per person is only one 1n01cator of

N Uealth. o . ..

_ 7. -Divide the class into small groups and ask each group to develop
an extensive liat of other-possible indicators icf wzalth. (Some other-
\ indicators might be size of gold or foreign-curreéncy reserves, total
value of commercial and industrial buildings, total number of miles of
ailway -track®or paved highways, estimated value of reserves of raw
terials, and such intangibles as a stable government.)

N Note: Using the United Nations Statistical Yeazbook and Demographic
Yearbook, students ‘can identify indicators for wealth, health, education,
‘trade, transportation, ‘communication, -development, etc. Rank order,
range, and a measure of average (for example, mean) could be used-to
compare regions of the’ world.

Concluding the lesson
8. Distribute copies of Handout lE,‘"Data Limitations," and allow
students time to read it. Fmphaslze the following points:

—-Most information will have some limitations because of the\ways in
which the information is collected, stored, interpreted, and used.

'~-We need to be aware of the limitations of any given plece of
information and to be caveful about how we use information.




AN

AdditionaliReéourcesifor Unit 1
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Primary Resources v

Your State in the World, by Patricia €'nkel et al. Mid-smerica Program
for Global Perspectives (1978). : :

Preparing young people for effective amd responsible parttcipation .
in today's world should include helping them develop ths competencies °
needed to identify and assess the significauce of  the contacts and
connections ﬂetween 11fe in their own .home towns and life in villages and
cities around| the world. your State in the World is a practical handbook
designed to help educators at the local and state levels prepare children .
and youth for responsible citizenship in a global age. It includes
e =__ __aciivities, exercises, and strategies for identifying ‘and-using resources,
talents, experiences, and instryctional materials for helping students
learn about and participate in global affairs. -

Y

P

N The ‘activities in this handbook emphasize student: involvement’-
. several roquire students to look closely &t their own community and: at
the degree to which'people, business firms, civic organizations, and K IR

products from other areas. of the world areJa part ‘of ‘that- dommun ty.. “In
other suggested activities, students search through maps, -charts, \and
tables to identify the answers to such questions’ as ‘these: Which regions
of the world supply the largest number of foreign 'students to our state?
. Are exports from our state. increaging or decreasing? How .do gasoline
prices in our home town.compare to those in other parts of tHe world?

_ Although much of the statistical information in the handbook deals
specifically with Indiana, the activities provide good models for
“curriculum-development efforts in other states and communities. - Teachers
using the handbook should be aware that the activities will require
constant updating. As part of a class activity or research project,
‘teachers may wish to update the activities by having students refer to -
the list of data sources in the handbook .

"America in the World," Intercom 70, by David C. King. EJ 133 566.
Global Perspectives in Education (1973).

"America in the World," a special issue bf the periodical Intércom,
is designed to help students explore some key issues i‘acing U.S. citizens
as the nation begins its third century. The topics ccvered, are '"The

" American Dream Among Nations," "The Economic Dimension," "The U.S. as a
Power in the World,' and "A Nation Amdng Nations." Each topic provides
a set of readings, discu331on guestiong, and a special section called
"Explorations" which suggests ways of tovering the subject further, In
addition, students are expected to char; events on a map and interpret
graphs, tables, cartoons, and photographs.

The subject matter of this issue of Intercom reflects the author's
belief ttat 1t is necessary for students to consider those ideas which
weg perceive as being central to our national experience before raising
questions about the role of the United States in a highly interdependent
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world. Consequently, the longest section desls with the topic "The
American Dream'"~-what it meant to some of the founders, early settlers,
and foreign observers of-the nation and what it means to us today.

Once students have analyzed the meaning of the "American dream," they are
- able to refer back to their analysis as they proceed to work through the
(emaining topics. - : -

Using these materials in the classroom should lead to’a. better
understanding of our national values and og;their relationship to the
role of the United States in a rapidly thanging .world. Although the
activities are designed primarily to be used in U.S. history courses,
they could be easily integrated into such subjects as government,
economics, world affairs, and problems of democracy.

A Watch on World Affairs, Citizenship series, edited by Eleanor Goldstein _
and Joseph Newman. Social Issues Resources Series (1978). ’ W e e

. A Watch on World Affairs provides basic information required for
citizens to be well informed about world affairs that affect them and
their nation. The materlals consist of a basic text (228 pages), supple-
mentary articles from recent issues of ¥.S. Naws and World Report, and a
' brief study guide.  The packet may be used to supplement existing curricila
épftg form the basis of a quarter or semester course. '

...Tht materials deal pfimarily with such' concepts and issues as ipter-
dependence, tultures and teglons,' technology and trade, foreign policy
and foreign aid, food and population, énergy and resources, armaments, ‘
and human. rights. Additional materials highlight post-World War II events
in five geographic regions: .Africa, ‘Asia, the Americas, Europe, and the
Middle Zast. : . : ’

" The ‘primary objective of A Watch on World Affairs is to present both
theoretical principles and real-world application of principles in &
global setting. The gupplementary wmaterials from U.S. News offer timely
and often controversisl illustrations of’ current global 1ssues. The
study guide provides suggestions for analyzing charts and graphs, develop-
ing vocabulary, and applying problem-solving techniques to issues. “The
majdr weaknesses of the materials are the brevity of the study guide and
its failure to provide suggestions for integrating the text with the
supplementary articles. :

The Interdependence of Nations, Headline Series no. 212, by Lester Browm.
Foreign Policy Association (1972). .

The Interdependence of Nat’ons is a 76-page pamphlet, excerpted from
the book World Without Borders, which describes the incre singly inter-
dependent nature of the world, Discussion, questions and /freferences for ,
the teacher are included. The pamphlet deals specifically with economic, ;
ecological, resource, technological, and social interdependence.

The primmary objective of the pamphlet is to make students aware that
"in order to successfully adopt to a finite and increasingly interlinked
world, man must change his values and attitudes.'" 1t is espccially
effective in providipng both teacher and- students with a better understanding
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of the relatlonship between problems confronting people of various nations
and regions and the cooperative "rupranational” efforts needed to solve
these prohlems. It'is also useful in introducing the concepts of nation-
states and world organizations.

_ The Road to Interdependence (16mm sound/color film). Office of Media
Services, U.S. Dept. of State (1976).

1%

The changed circumstances of the 1970s have brought about new
directions in U.S. foreign policy. An exploration of the meaning of
- these new directions should include a review of the American experience
'in. dealing with the rest of the world since the end of World War -II.

The Road to Interdependence, a'‘film with accompanying’aiscussion
guide, traces the development of U.S. foreign policy from 1945 to the
mid-1970s. --The'purpose of- the film is-to identify those primcipal themes
and major events of this period which are relevant to an understanding ‘
of current U.S. foreign policy.

The £ilm opéns with descriptions of such events as the collapse of
the wartime alliance in Eurppé, the triumph of the Chinese Communists on
the mainland, the Korean War, and the establishment of SEATO by then
secretary of state John Foster Dulles. It moves on tc'summarize tiwe cold
war crisis and efforts to decrease tension through the Test Ban Treaty
signed in 1962-63. The Vietnam War is presented as a domestic and inter-
national crisis which divided the ‘nation. - The most important segment of
" the film,. however, chronicles other events of the 1960s which created a
new'internationalvedvironment for. the 1970s--the fragmentation of the
Communist world, the emergence of Western Eurdpe as a major economic
power, the enlargement of the United Nations ag -the decdolo~ization
Process was nearly completed, the changed strategic balance between the
United States and che USSR. and the symbolic significance'of the Apollo
IT mission.” The film-concludes by showing that the 1973 Arab oil embargo
and subsequent increase in the price of oil emphasized the fact that all
nations were now economically interdependent and the need for global
cooferation to solve such problems as poPulation, poverty, and hunger. . *

This is a useful film for intrpducing students to the concept. of
interdependence and stimulating discussion about the consequences. of
interdependence for U.S. foreign policy in the future.

. Supplementary Resources

The Local Community and, Global Awareness, by Deborah L. 7Truhan. ED 146
075. Global Development Studies Institute (1977).

The publiéation presents more than 60 activities which involve
students in examining their own families, schocls, and towns for indi-
cations of linkages with other cbuntries. ! The activities were designed
in the belief that global awareness can be ¢ :veloped through realization
of shared personal interests and economic and social interdependence.

21
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Schooling and Citizenship in a Global Age: An Exbfbration of the Meaning

and Significance of Global Education, by lee Andersor. Mid-America .
Program for Global Perspectives (1979). ’

- -

In this book, the author attempts to define i full meaning of
global education and to describe the realities which make it imperative.
He documents the long-term trend toward the globalization of society and
points out some of the educational changes already occuring in response T
to this tggﬂa; The book contains many charts, graphs, and other illus- - ;
trations which can_be easily adapted for classroom use. “ . i

»

Internatipnéi Education fcr Spaceship Earth, by David C. King.. Foreign
Policy Association (1971).

The book discusses the educational needs of "spaceship Earth," some
T Tobs fié‘réb'tb'tﬁéi’ige‘;’and—the'efforxruf“rtﬁdividuﬂmachersr local-school- - ———
districts, and major curriculum projects to introduce a global perspec- .
tive into the ¢ irriculum)  Also included dre suggestiord for develdping
a global unit .c the -secondary level. ST s

-

4 -

"Edﬁcution With a'Giobal_Perépeétive: Avenues for Change," Intercom 84/85, by.
David C. King et al. 'EJ "47 264. Global Perspectives in Education (1976). |

- This igsue of Intercom discusses educational needs in a rapidly-
changing world and suggests some ideas for the development of education
with a global perspective. The goals of global education are idéntified,

and specific competencies which will improve people's chances of partici- - -
. pating effectively in the world system are discussed. . BERY

" 5
o .
s

' . Internationalize Ybur‘Schooi: A Handbook ED 137 209. NAIS Committee'
for. International and World Education, National Association of Independent
Schools (1977). - " . s

_ This handbook discusses the philosophy and methodology-of global
studies and presents model frameworks for developing curriculum units.
A section directed, toward 5tudentinnterested in study abroad contains
eight questions to tonsider and a Iist of 25 international ‘programs.

v

International Learﬁing and International Education’in a Global Age,
Bulletir no. 47, by .Richard Remy et al. ED 107 566. National Council

for the Social Studies (1975).

This NCSS bulletin reviews recent resecarch in preadult international
political learning, presents alternative ways for teachers to view the
world, and suggests ways to integrate these alteraative views into. world
studies programs. A good reference for teachers. v

"Education for a Changing WOrld,".UNICEF News 93:3, edited by Miriam
Miller. ED 146 095. United Nations Children's Fund (1977). .

This issue of UNICEF News uses case studies of educational programs
in England, Italy, Illinois, and Canada to present information on such
strategles for broadening global awareness as community participation
and newspaper analysis.

I
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Interdependercs Curriculum Aid, coordinated by Margasret H. ‘Lonzetta.
World Affairs Council' of Philadelphia (1976). : o

This curriculum guide is organized into eight units dealing with tbe
concept of interdependénce. Each unit contains objectives, background;
classroom’ acbivities, sample discussion questions, audiovisual aids, : Ll
resource materials, and a bibliography. *

a

The Beglnning or tbe End (16mm sound/coior fllm), produced by Pro-7 °
Productions. Uhited Natious Association of Minnesota (1877).

This £1lm is based on the Minnesota Declaration of World Citizenship,
which has been accepted as a prototype by more than 200 cities in the ' "
. United States. It'portrays very clearly the need for a world citizenship

outlook, especially in a world of increasing interdependence. A discussion
guide is included, _ . - RPN . .
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Handout 1A' \

.~ . T N \\\

HOW MIICH IMPAC1? \

- »

Directiongs: Listed bélow are 15,hé;dlines from U.S. newspépefs. Across’

. . a . i
from each headline are two continuum scales that can be used to measure the °

degree of impact (from l=very little to S=very muéh)iof the event depicted in
the headline. - Use the first scale to indicate hoﬁ much impact the event would

have on you as an individual. Use the second scale td indicate the degree of

3 - impact the event could have on the United States as a.nation. Indicate your

- “choices by tircling a number fyom 1 to 5 on each scale.

g ' - . '

o ’ { ’ . Little . Much
- 1. OPEC Nations Raise Oil Prices 107 e | "
: E? Impact onme ° .. - » . o . 1;_'i2 3 4 5

o Impact,on the United States 0 1 2
. ﬁ , . Freeze Strikes Brazilian Coffee Plantations -~

1) . Impact on mé . NG . . R | 2 3 & 5,

a7 Impact on the United States ' 1 2 3 4 5

.3 ' . ‘. | ' tT 2 ' \ - '

&4 .

§ 3. Dollar Falls in European Money Markets

'EJ Impact on me . . . , T 2 3 4 5.

' & * Impact on the United States ’ 1 2 3 4 5

3 “ ) T . . N o
¢° . ]

f: 4, Strikes Close Bolivian Tin Mines .

§ _ Impact on me g . 1 2 3 4 5

5 Impact on the-ﬁhited States’ ) : 1 2 3 4 ‘{/5 )
.8 .

£ ‘ L ,

8 5. Peru Declares 200-Mile Fishing Limit

& e .

& ~Impact on me’ . 1 2 3 4 5

o Impact on the United States B | 2 3 4 .5

i . _ » pe
6. Flu Epidemic Strikes Tokyo
Impact on me : 1 2 3 b 5
Impact on the United States 1 ) 3 4 5

7. France Auncunces Production of 10 SSTs ,

Impact on me : ’ 1 2 3 4 -5

Impac on the United States 172 3 A 5
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_lly along this liné

-
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To detach handout for reproductionl'cut cal
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Handout 1A " ’ } :
8. Mexico Discovers New 0il Reslrves' ’
Impact”on me o 1,2 3
Impact on the.United Stg7&é ) ' 2 3
9. 011 Spii1l Pollutes Med{terranean Beaches * >
LY ' v
Imp‘ct on me = o 3
Impad¢ on the United States \
10. Egyptiahélsrheli Peace Accord Nears
o *Impact on be . ' 2 3
. 'I %?ct on the United States 1 2 3
11. Russian Wheat Hafbest Below Expectations
. Impact on me ' 1 2 3
_ Ibpa;t on the United States ) 1+ 2 3
- h
112. Kenya Approvas Use of DDT .
e > ! )
Tmpact on me ' 2 3
" Impact on the United Stateg ; 2 3
13. India Announces Developme.t of H~-Bomb
Impact on me . 1 2 3
Impact on the Unfted Stazes ' 1 2- 3
14; Stfikes in Iran Stbé 011 Production
Impact on me ;oo ' 1 2 3
Impact on the United States * 12 3
) -
15. Japan’Kgrees to -Accept More Imports
' Impact on me 1 2 3
Impact on the United States 1 2 3

V
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Handout 1B. ‘ .

MEASURES OF INTERDEPENDEKCE ' o -

Foreign Visitors to the United States, 1$63-1975 '.

Tourists
(Millions)

,

16
14
12

10

0 - . o . N

1963 64 65 66 67 6B 69 70 71 72.°73 74 75 YEAR ’
Source: United Natzons 5tatistica1 Yearbook 1966. 1970, and 1976.

Nﬁmber of In:ernational® Organizations (IGOs), 1950-1976 .

Number ._ ‘ .
of IGOs ’
350
300
250

A

200

100 . Y

1950 55 60 €5 70 75 76 Year

Source; Yearbcok of International Organizations, 1978 (Union of Inter-

natlonal Assoclations). Note: 1IGOs are defined as organizations whose members
represent: two or more national governments.
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&

" Two-Way Plow of Investments, 1950-1977

$U.s. e N A
(billicns) | '

150 U.S. direct investment abroad

140 Foreign direct investment in U.S. ==m—wen-

130.

To detach handout for reproduction, cut cﬁrefully along this 1line

120 .
110

100

90"

80

e

70
60
" 50
40

30

(3
ki
'

20

10

0

1950 55 60 65 70 75 76 77  Year

i Source: - Stativtical Abstract of the Lanited States, 1978 (U.S. Department
! of Commerce, Bureau of the Censug).
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(millions) ~ . o . S ' :
v A , ,
~
2 o 3
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" Unit 1, Leason 1 : , . ‘ Page 1 of .1

Hnndout 1C

JEHS HEDIA ANALYSIS FORM

Qijecgiona: Use this form to record the amount of attention devoted to inter-

national events or issues by ___ .

,during the period 3 . .

. Publication or, % of time/space 2 of tiie/space % of time[spacé i /
broadcast date to global issues . to nstional issues to state/local, issues

AG‘

To detach handout fo't:f-"rggrodnc_tionL cut carefully along this line

*

0f the time/space devoted to global issues and events on each date, what percentage ‘

was devoted to each of the subject areas .below?

% AN
Publication or Peace/' . Trade/ Pélitici/ Energy/ Ecology/

broadcast date conflict economy government research  environment
\, [ ' . . :
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K

' Haudoyt 1D , ~ . - /
‘ . - HOW WEALTHY? 'il
, : ) o
- o ' ~ R ! " . Average Yearly |
{ Country. : Area . Income Per Person |
1. Yemen : . .Middle East ‘ $ 129
2. Japan - Asia . ' $3,753 . -
3. Bolivia : ‘ South America . 0§ 200 -
' 4. Bhutan R Asia : " Y] 'i
. 5. Venezuela , " " South America o 81,567 . .
6. United States. ; . 'North America S $6,189 /
7. Mali - . Africa . ‘ ' -8 54
8. Switzerland Europe _ ‘ $6,387 /
. 9. Gabon . : Africa ' -$1,391 |
10. FKuwait . - Middle East . $8,042 i
. 11, Mexico . North America - $ 883 /-

12. Creece Europe #- .' : $1,811

I
« 4 |
[

“

* Souxce: United Nations Statistical ‘Yearbook, 1976, pp. 639-643.+ (Note:]
" No nations from “he Communist bloc of Eastern Europe are represented in this |
list because such nations do not report income data to the United Nations.) !

. . f
Listed above are 12 nitions from six major geograph{c regions of the world. |
They represent the wealthiest and the least wealthy nations of each region. !

Place all’ nations in rank order from the wealthiest (#1) to the least
wealthy (#I2). Also caslculate the range of wealth among the nations of the:
~world--the range is the amount of difference between the wealthiest and least

wealthy nations.,

To detach handout for reproduction, cut carefully along this iine

Rank Order of Nations .
Nation , Average Income

1.
2.
3.
4.
5.
6.
7.
8.
9.
10.

'. 11,

12. + '

The range of wealth among the nations of the world 1s §
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Handout 1B

e DATA- LIMITATIONS
To describe and to compare accutately, we need information that 1s
¢ mplete and accurate.. An. important aspect of working with any 1nformation
: is to know some’ of ‘the limitations of the 1n£ormation being ueed.' Some of
V;hese limitations are described below. '

--Information may be sathered by geiernments, but- governments have " ~ ‘ .
different levels of ability to gather’ information. For example, a nationali
census in an urban, 1hdusttia1 nation generally will be more ‘complete and
'accurateﬁthan a census in a rural, agrarian nation. _

--Information may. be falsely reported. For exemple, a nation may wish to
report a false, lew average~year1yjinqome-per-capita figure in order ‘to obtain
a greater amount of fqreigd aid, and 'a nation may wish to report a false, high
1ife-dxpectancy rate in order to obtaln'gteater prestige among nations.

--Information about averages tells us a great deal but is also fails to
teil us scme things. For example, average yearly income tells us what each

* person would receive as income if all income were equally distributed. But,
of course, income is never distributed equally. Given two countries with the
same average income, one country could have many poor and many rich citizens,
with few middle-income citizens, whereas the other country could have few poor
and rich citizens and many middle-income citizens.

~-Information frequently includes‘ipdicators that are defined differently
in different nations. For example, literacy rates are used ee an indicator of
education, yet there is no standard definition of literacy. 1teracy ﬁay be
defined ip orie nation as l1ittle more than the ability to write one's own name.
In another nation, literacy may be defined as the ab;li,y to read and interpret-
a paragraph. However, such soufces as the United Nations materials would

report literacy rates with no distinction drawn between the different definitions.

To detach handout for reproduction, cut carefully along this line

Llearly, the different definitions are not comparable.

--Data used as indicators may not mean the same thing to people in different
nations. This 18 especially true with the use of dollar figures to indicate
differences in wealth or income between natiors. When the money figures of
other nations are converted td dollars,.exchange rates hetween various currencies
may not be realistic. (Ap unrealistic exchange rate would be one controlled by ' -
a nation, so that it is either higher or lower than it would be 1if it were not
controlled.) An even greater problem is the difference that exlsts between

countries with respect to cultural norms and differences in the availability of

d1
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goods. A wealthy country develops products and habits that are'econamically

cogtly; a poor country maintains lower-cost ptoducts and habitb. For example,

wln wealthy nations travel may be primarily by private automoblle and airplane,

whereas in poor nations travel is more likely o be by foot or bus. Families
in Bhutan do manage to Live’ (an average - 1ife expectancy of 43.6 years) on: the.
equivalent of an income- of less than. $50 a year, hereas a family in the

United States could not exist on an income of $J0 per month.

v
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 imbalanté of‘trade exhibited by many oil-importing nationz, the rampant

-

2. WORLD TRADE AND ECONOMIC INTERDEPENDENCE |

b -
° &

The 1ncreae4ng interdependence among nations has had a profoynd

nfluence of ‘the OPEC natibns, the resource dependency and

impact ag the' global economic system. The rapid growth in wealth and

inflation and increased unemployment caused in part by en.rgy shortages
in many nations--these are just a few examples of the widespread and
pervasive 1mpact of changes in the 1nternational economy, oo ‘

Giobal economic change is -evidenced in a variety of ways. The steédy',

«increase in world trade i leading us_to greater and greater economic

interdependence. The General. Agreement on Tariffs and Trade (GATTY dis-
cussions have likewise stimulated increased trade between nations, as has
the growth of multinational corporations. The developed nations and
regions (e.g., North America, Western Europe, Japan) are increasingly
dependent upon’ the devaloping nations for both raw materiasls and markets.
The developing nations in Africa, Asia, and Latin America’are dependent
upon the more-devaloped nations for markets, capital, technical and
managerial expertiae, and high-technology manufactured goods.

* An 1mportant global economic challenge has been issued by the devel-
oping nations in the .form of a call for a "new international economic

oraer" aimed at solving the central economic problems of mass poverty and

unemployment. The "new ordet" also demands basic changés in the economic

policies of the developed nations--changes désigned to open the markets

of the developed nations to the exports of the third world and to trausfer
resources and technology to third-world nations under more favorable terms.
Increased foreign assistance for the developing nations is also called

for under this "new economic order." . x

Robert McNamara, president of the World Bank, observed that economic
relations between the developed and developing rations would be crucial
to the well-being of the world as a whole, at least for the remainder of
this century and well into the next. For all nations, trade, energy, raw
materials, and inflation will be critical economic issues.

The activities and resources in this unit are designed to help
students better understand the complex economic issues that confront the
peoples and. natioms of the world. The two lessons use small-group dis-
cussion, role play, readings, and quantitative data to explore U.S.
involvement in world trade and to investigate the issue of free trade
from the perspective of one U.S. industry.

15




Les3on 1: U.S. Trade ﬁith the World

n

JIncreased world trade is one indicator of the trend toward an ever-
more-interdependent world. This ¢élassroom activity introduces students
"to the impact that world trade-has on a community, state, and nation.

AN . ' ., 1

_Suggested CourSes ‘and Topics: World history (the global ‘economy
worktd t;ade, globtl interdependence), current issues, (global
. economic issues, world trade, .global 1nterdependencé?

-

fl . q
Instructional Objectives: At the conclusion of this lessgon,
students .will be better able to: . -

Time Reguired: Two class periods.

1

-

~~Identify American foreign trade patterns.
--Expiain the roles of states and nations in the global economy.

Sousces of Data: Colorado Foreign Trade Directory, 1976 (Denver
Chambar of Commerce); Statistical Abstract of the United States,
. 1978 (U S. Department of Commerce, Bureau of the Census}.

Introducing the Lesson

1. Divide the class into small grouﬁs and ask ‘them to brainstorm a-
1list of- products which they think might be produced in their state and. -
traded to other nations. ‘Have each group share its list with the entire
-class. - : S

¢

2, Distribute copies of Handout 2A, "“Colorado: A World Trader,” and
allow students a few minutes to read it. Ask what students learned from
the handqut about the role of one state--Colorado~~as a world trader.’
They might respond that: ' '

--Although most people .might not normally 'think of Colorado as a
state involved in international trade, in fact it is.

--Colorado companies trade in every major geographic area of the
world.

--A large variety of products are traded internationally by'Colorado
companies.

3, Ask students to draw some general conclusions, on the basis of
Handout 2A, about their own state or the United States as a whole.

Note: To obtain data about your own state, 'contact your state cr
local chamber of commerce or state department of commerce and industry.

Developing the Lesson

4. Distribute coples of Handout 2B, "The USA: A World Trader," and
allow students time to read it. Ask what major conclusiocns they can

‘ .34
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draw from the handout. They'méy reépond that.

v ——brom 1960 to: 1977, both exports and imports increased to and from
all regions of the world. ok .

~=The fncreaaed dollar amount of trade is one indication of" the
importance of foreign trade to the U.S. economy. .

5. Explain that one useful way of looking’ at’ increases or decreasﬂ
over time is to calculate the percentage of change. Divide the class
‘into eight groups and assign each 3roup to work with one of the geographic

areas listed in Handout 2B. Instruct each group to calculate: :the percent~"

ages of change for both exports and imports between 1960 and 1977. (You
may need to explain that this number'is arrived at‘by dividgng the 1977
figure by the 1960 figure and multiprying by 100." For example, to calcu-
late the pércentage of change in exports to developed countries, the
equation would be 73,8374 13,250 = 5.57 x 100 = 557%.) - For your con-

. venience, all these percentages of change are provided in the table below.

PERCENTAGES OF CHANGE IN U.S. WORLD TRADE BETWEEN 1960 AND 1977 .,

- o éﬁgﬁ ' Eizéfts Importe
Degelbped countries i +557% - +909% ,
Developing countries ' +606% ) f1,131i
Communist countries +1,400% +1,332%
Africa 46997 +3,188%
Asia ‘ +750% +1,816%
Furopa : CH9LZ ., 6642
North America’ +625% 4922
South America +4267 +3847%

6. Tell d4ll the groups to post thieir answers on the chalkboard. .
Ask what general.conclusions students can draw from the data. They might
make ‘the following points:

--The range of increases for-exports was 426 percent-1,400 percent;
the range for imports was 384 percent-3,188 percent.

- Exports to Communist countries showed the greatest growth' exports
to Soutn American countries showed the least growth., The greatest growth
in imports was in those from African countries; the least growth was in
imports from South American countries.

--Both export and import trade with the developing countries is
increasing at a more rapid rate than trade with the already develode
comtries. '

~-1f we ranked the five gecgraphic regions in order from greatest to
least percentage of increase in trade with the United States, only Africa
and Asia would differ in order. United States exports to Asia are in-
creasing most rapidly, while imports from Africa lead that list of greatest

17
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growth (To compute the arnnual average. incxease frqm 1960 to 1977,
divide the total percentage by .the number.of years./ The result is the
annual average percentage 1ncrease 1n trade‘by regibn )

Concludingfthe Lasson . ‘_'A c‘ " -; .

¢

7. .Encoogage students to discuss the 1mplichtioﬂs of these data
for the nation, their state or local community, and themselves as
- individuals. They should makefthe followlng poiﬁts. d

~--For the nation, the data indlcate conaistent growth in exports to
and imports from all areas of the globe. This ys an exgellent illvstration

of ifvreased global interdependence. i
~-Bor th: local state or commuhity, increased trade may mean more
jobs 1if the iuncreased trade i8 in exports. A? increase in 1mports may,

mea:' a loss of jobs at the local level.

--Fer the individual, increased trade méy mean the opportunity to
purciase an imported car, shoes from Brazil or Italy, sweaters from
.Scotland, a camera from Japan, and much more. :

8. ®ou may wish to assign students to/investigate trade patterns
among specific nations or geographic regions. Using the United Nations
Statistical Yeafbook, students can find dgta to answer questiona similar
to those Govered for .U.S. trade on.a global scale,

-
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- , .Lesson 2: Freedom of Trade

Tbe mmjor 1saue explored in this lesson iu economic ptotebtiouiam.
* Since the mid-19609 many manufacturing.industries in the United States
have been faced” with heavy competition from imported products. Con- -
sequantly. domestic labor and industry have attempted: to persuade Qongresa
“to implement cortztn restrictions -designed to Iimit the flow of impbrted .
goods. ~ What would be the effacts df such restrictions? Do-we have the
right to restrict trade, especially with the devéloping nations? Which
criteria are most important in determini whether to enact’ laws ‘aimed at
“restricting trade? After examining the ‘case’ study presented in this
leseon,::students ohould be able to formulate answers to thele questiona.

s

.-

Suggested Cnurses and Topics: Bconomdcs (world trade, free trade
"~ v8, protectionism), current issues (curzent 1abor issues, world
economic interdependence). :

i
Time Required: One class period.:

*

Instructional objectives: At the conclusion of this lesson,
) students will be better able to: :

--cite some bf the argumanté‘for and against free trade. _ *
~--Identify some alternatives to present U.S. tariff laws. s
~~-Appreciate how much the U.S. conaumer relies on°trade with
. other nations for daily products.. . ;.

Sources of Data: Publications of the International Trade Commission,
U.S.- Department of Commerce.

Introducing the Lesson

4

1. Divide the class into smali groups. Distribute copies of iland-
out 2C, "Feelirig the Pinch in the Shoe Industry." and allow students a
few minutes to read it. .

2. Before gontinuing with. esson, make sure that students.,
understand the following terms: .

~~-Free trade. The virtual or total abszence of such restrictions
on trade as tariffs, quotas, and trade preferenreaﬂ'g‘

~-Tariff. MA\tax placed on geods imported from abroad. "The effect

"is to raise the g)ice of the imported product because the seller must

charge more in order to cover the tax.

v——Quota, A limi: on the amount of a certain type of goods that can
be imported into a cowtry.

-=Protection.sm. The application of such :eatrictidns as tariffs,
quotas, and trade preferences in urder to protect native industries from
foreign competition.

15
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.ubeﬁalopingfthe Less »n R

- 3. Ask each group to pretend that it i -the U.S., Senate Sub- -
committee on Commerce and International Trade, wb?se task it 18 to con-
sider the problem and make recommendations-to the full Senate. Explain
that each group will receive more information in the form of atatements .
made by witnesses at a hearing (Handout 2D). ’ s

4, dgéstribute copies of Handout 2D, "Statements For and Against
.. 'Free Tradd®" Ask the members of each group to read each statement and
uhen, as ‘a group, analyze the merits of its arguments. .

\

5, After the grohpa hava read gnd" analyzed all the statements, aak
each group 'to report its recommendation to the full "Senate" (class).
The spokesperson: foy each group should be prepared to answer. any questions -
the other students may have about that- group 8 recommendation. A

"Concludingfthe Lesson

"

6... After all the ['subcommittees’ have made their recommendations,
focus: a summary" discussion on the following questions:

N

. +

~ --What ate the primary arguments for and againat free trade?

--What factors seemed to be most important in determining the
recommendation of your group? , .

. --Would your group make a similar recommendation if the'imported
product happened to be a television set? Camera? Watch? Automobile?

--What were some of the conflicts your group had in dectding on a

recoymendation? _ .
© —<How would you feel about free trdde if you or a member of your
family
a., were a salesperson for Toyota? . ,
b. managed ‘dn American.watch company? ‘ B
c. owned a liquor store 'that specialized in French wines?
d. wanted to buy a German camera? -
e. worked as a Peace Corps volunteer in a developing country?
-—-Are there any other alternatives to our present U.S., tariff laws .

besides those mentioned in the case study? I1f so, what?
. - \
--What havg ysu learned about free trade from this activity?

T




Additional Resources for Unit 2 .

~

&

R

;Primaryzieaoqrcea : a oo #um i )

- "Multinational Corﬁorations: The Quiet,Revolution?;" Intercom 74, by
David C. King. Global Perspectives in Bduéapidh (1974).

' Importaat changes are taking place in-the world's .qconomy-~-changes’ ., .
8o drematic that they may rival. in impact the Industrial Revolution.. As
do al. large-scale economic developments, these changes are profoundly
affecting the social and political systems of ‘natiora. One important
change is the emergence of ‘the multinational corporation (MNC) --a company
that views ‘the entire world as its marketplace. ' o

. -

Thie special issue of Intercom is designed to raise questions about
the role of the multinationals and their influgnce on developing nationms,
labor markets, gnd union movements. Attempts.to restrict.the activities
of the MNCs dre also covered.’ The materials inzlude readings, tables . -
and graphs, quotations, statements of divergent"vievpoints&.fpllqw—up
suggestions, 'and lessons focused on multinationals and the-nation sté;p,'

multinationals and economic development, and. controlling the multinationals.

. "Mgltinational Cor'porat:iona'i reflects the concern that the changing"
- global economy is too little understcod by students. Lack of knowledge
in this area will make it increasingly difficult for both individuals and
institutions to respond to changing global conditions. The overall ~ -
- approach of the unit is to present students with differing viewpoints and
gtatistics and to. encourage them to formulate and- test hypothéses on the
basis of available evidence.- L b

-~

. Throughout, the paterials draw the stude .ts' attention.to' current
issues of concern. For example, "Death By Transfer: A Scenario” 1s_a
‘useful classroom activity dealing with the impact on a oneé-industry town .

" of a corporate decision to move a manufacturing plant to Taiwan., ~ Students .
are asked to play the roles of various individuals in the town. and - e
hypothesize about how these people would react to such a drastic economic
.change. Follow-up questions widen the focus of discussion ‘to encompass .
changes in labor policies, -trade policies, and community®planning.~ This' .
activity clearly demonstrates the wide variety of effects and implications-
that result from one decision by a multinational corporatiom.

"Trade and the Dollar: Coping With Interdependehce,'" in Great Decisions .
i79, edited by Wallace Irwin, Jr. Foreign Policy Association (1979).

To. achieve prosperity at home and leadership abroad, what rcle
should the United States play? This is the primary question addressed
by "Trade and the Dollar: Coping With Interdependence,' a self-ccntained
lesson that reviews the impact of foreign trade on the U.S. economy in
»an increasingly interdependent world. The materials provided include a
nine~page reading with supporting graphs and cartoons, a glossary of terms,
4 series of discussion questions, and suggestions for follow-up readings.
The activity can be completed in one class period. '

[}
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"Trade and the Dollar" revie's such major global isssesgﬁs inflatign,
unemployment, and traue deficits--'ssues that have an adver:e impact on
all- economies, though the U.S. :conomy is currently among the hardest
hit of the developed nations. 7he recading provides a concise presentgtion
of ‘complex global economic.issu:s, identifies many of the actors: seeking
to resolve these issues, and exolains the' role of the United States in
resolving its economic difficulties 14 an interdependent global economy.

"Trade" conmcludes by reviewing the alternative options for curing the

problem of the "sick" dollar, Lalancing U.S. exports and imports’, and ¢
establishing a-trade policy that meets thg neéds.of the U.S. economy

“while addressing the demands of the deyelopiqg nations. . . o “

- ,/-‘ - . ) ’ . Q

'Economics and the Global Society Cmu]timedia teaching kit). Newsweek

Edutational Programs (1975).
This multimedia program examines the new guidelines for growth that

may govern the actions of Both developing and industrialized nations ’ =i{
through a variety of teaching tos]ls: .ghfee fiimstrips with tape cassettes, g
transparencies, two cadse-study units, narrative’readings printed on o, '

duplicating masters, and a concluding simulation exercise. The developers
have structured their materials so that students will be exposed to fouro
different instructional objectives: concept formation, inquiry learning,,
skill development, and affective growth. In addit{ion, severdl of the
activities in the kit provide a learning experience that fosters critical
thinking as well as student iﬁvolvemeqt in the subject matter. ' .

The three filmstrips serve as an’audiovisual introduction to the
program. Part 1 provides a basic framework of economic concepts and
principles. Part 2 analyzes the widening disparities between the developed
world and the developing wcrld in terms of 'emerging global “problems. Part
3 examines interdependence and the feasibility of a truly global society.
The two case studies, "Economics and the Global Society" and "Food: ;" The
Economics of Survival,'” along with the transparencies and the narrative
readings, are designed to build on the issues and questions faised in the"
filmstrips. .The concluding activity of the program, a sim’ “‘dn exercise
entitled "Control of the Seas," allows students tu decide .. . . he United
States should manage and use technologx and resources. :

G

This prograu provides a good introduction to economic interdependency.
It may be used not only in economics classes but-also as a supplement to
such courses as world histbry, sociology, current issues, and world cultures.

Global Marketplace (multimedia teaching kit), by Carol Deegan Prentice-
Hall Media (1975).

Globafmﬂarketplace presents students with an excellent overview of
the controversies surrounding the role and influence of multinational
corporations in the global economy. The program guide that accompanies

~the two filustrips and 33rpm records provides the teacher with behavioral

objectives, questions to probe key concepts, suggestions for f{ollow-up
discussion and rklated activities, and a shart bibliography.

Pl

The broad objective of the filmstrip program is to "define and place’
in perspective' the MNC and its role in an interdependent world cconomy in
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order to prepare students to discuss and understand aconomic issues that
affect "their country, their world neighbors, their own communities, and
theixr owr. lives." The primary strengths of the materials are good visual
images and provocative dlalogue, which aiternately raises controversial
issues and rovides dlvergent responses,

[y

Trade f41mulation) by Navid Rossen, Interact (1976).
Tuis stimulation involves etudents directly in the exchapge of goods

" &nd deeling in currency that together form the basis of internmational

trade. The materials include a vocabulary list, decision forms, banker's
balance sheets, trade and monéy agreement forms, money sheets, brief
deucxiprions of four world eccaomic crises, and a final test.

Trade reflents the developers' belief that simulation can be us-ad
effectively in the classroom to teach concepts, ekills,. and attitudes.
During -the simulation, students learn the bsic tetms and techniques of
4nternational trade and finance and the basic relatidnship between trade
patterns and financial patterns. Some specifir decision-making and '
problem-solving experiences provided are making currency exchanges,
bargaining for the best import and export price. for products, and making
advantageoun use of currency and trade regulations and contrqls. The
affective experiences include conflict between individual and national
goals and conflict betveen national goals and the basic goal of inter-

~national stability.

To begin the game, the students are divided into national or business
groups; each then picks the role he or she would like to play within the
group. The game proceeds through a series of four cycles of not more
than two days each. Each cycle is introduced by a4 world economic crisis;
the nations and busiuesses meet to plan their strategies in relationship

~to the crisis. During each cycle, the students receive a 1ist of relevant

research topics that add depth to the ectivity.

Trade is a very effective learning device because it combines tradi-
tional research activities and emphasis on cognitive skills with role-
playing activities in a simulated environmént. It is particularly useful
in providing insight into how countries and organizations face typical
trade problems,

Baldicer (simulation), by Georgeann Wilcoxson. ‘John Knox Press (1970).

v

Baldicer, a simuldtion, stimulates students to think about, analyze,
and look for solutions to such pressing global economlc¢ concerns as food
gupply and demand, inflation, unequal distribution of resources, and
competition between different economic systems. The package includes a
coordinator's manual, a set of 20 student manuals, and all the materials
necded to play the game.

Baldicer provides each participant with the opportunity to play the
role of focd coordinator for a country of 150 million people. It 1s the
food coordinator's responsibility to feed these people; otherwise they
will die, and the ocuntry vill cease to exist. If the latter happens,
the unsuccéssful food coordinator becomes a part of the "world conscience”;
during the remainder of the game, he or she "haunts" the reat of the
countries, trying to influence people’'s thinking and decisions.

23
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Each country starts with a different amount of food. Some countries
operate at subsistence level, others at a very high stendard of living.
The food coordinators engage in negotlating loans and making arrangements
to improve the eccnomic potential of their natioms. At first the coordin-
ators of the poow countries find themselves entirely dependent on aid
from richer countries; however, as this aid enables them to become
independent, they too start to compete and challenge the rich Y, mMore-
powerful nations, '

’

This game is most effective when used as part of a broader, relatnd
unit of study.

Supplementary Materials

A
il

\
The World Economy and Multinational Corpérations, bj the Illinois Council
on Economic Education. World Economy and Multinational Corporations (1978).

*+ This booklet contains background materials, suggested lesson plans,
spirit masters, and tests for exploring such questions as the potential
for conflict between politics and trade, ethical practices in business, .
and the impact of world trade on U.S. jobs.

Mid-America Trades With the World. ED 151 286. Mid-America Program for
Global Perspectives (1978).

Extensive data about Midwest trade with world areas, along with case
studies and practical examples of how trade occurs, are contained in this
excellent teaching resource for secondary classes studying economic inter-
dependence. '

"The U.S. in the Worli Economy," in Great Decisions '76, edited by Norman
Jacobs. Foreign Policy Association (1976).

This veading, which provides an overview of the major economic issues
facing nations today, is a good introduction to global economic inter-
dependence.

American in the World Lconomy, Headline Series no. 237, by C.P. Kindle-
berger. Foreign Policy Association (1977).

This monograph covers U.S. trade policy, foreign aid, fSreign invest-
ment, and the international monetary system. It is good background read-
ing for high school seniors reading at or above grade level.

Global Interdependence nd the Multinational Firm, Hvddlino Series no. 749,
Ly L.N. Cutler. Foreign Nolicy Association (1978).

The role of multinational {irms in the International ecconomy and
efforts te regulate the ¢ firms are treated in (s supplementary readlng
for capable atudents i
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The Global Economic Prospect: New Sources of Economic Stress, Worldwatch

Paper no. 20, by Lester R. Brown. Worldwatch Institute (1978).

A noted researcher examines the intertwined preblems of diminishing
productivity, inflation, capital shortages, and unemploymeant from a global
perspective. Good background reading for teachers and advanced ﬁlgh school
students. '

&

politics of Trade. League of WOan Voters (1975).

This pamphlet can serve as a dbasic introduction to the study of trade
problems for students with little ox'mno background in international
economics. :

controlling Interest (16mm sound/color film). American Friends Service
Committee (1978). .

The film takes a strong moral positibn whi.ch argues for limiting the
role and influence of multinational corperations on develcping countries.
Also included is a section 6n the ways in which multinationals attempt to
determine foreign policy.

Rich Man, Poor Man: Trade (lémm sound/color film), produced by BBC-TV.
Time/Life Multimedia (1972). '

Standards of living in rich and poor countries involved in the tea
and cocoa trade are compared in this 52-minute film, which raises funda-
mental questions about values and practices that govern trade and business.

The World ‘Economy (filmstrip/tape cassette), produced by Teaching
Resourcés Films. Joint Council on Economic Education (1972).

Thig filmstrin, which comes with a companion booklet, outlines
world trade, trade barriers and policles, international investments and
monetary systems, and the role of the United States in the world ecomomy.
It 1s suitable for students or as a teacher reference.

Europé's CHrmmon Market: Problems and Prospects (filmstrip/tape cassette),
by Milan B. Skacel. Curcsent Affairs Films (1972).

§

This filmstiip about the Common Marketqpxamines the basic causes of
frfction and dlsagreement among member nations, focuses on the 1ssue of
national sovereignty in the context of the'overall objectives of the
market, and assesses the prospects of the group's evolvement into an
economic superpower.

Multinational Corporations: A Silent Revolution? (filmstrip/tape cassette),
by Curtis Colby. Current Affairs Fllms (1976) .

The role, size, and structure of multinational corporations are
explore¢ in this filmstrip, which can be used to introduce the topic to
high school juniors and senlors studying interdependence or multinntional

corporations.

o,
!
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mhe Dollar .in Today's Wbrl (filmetrip/tape caasette) by Milan B. Skacel.
Current Affairs Filme (1972). :

This filmetrip with a companying cassette ape an /;is(ussiOn guide .
surveys. the- changing role of the dollar in the g.obal/economy. Itiis a

good in:roduction to a study of inflation or of the,élobal monetary system,

/
l/\
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To detach handout for reproduction, cut carefully along this line

Unit 2, Lesson 1 . , . Page 1 of 1
Handout 2A

COLORADO: A WORLD TRADER

When people think of Colorado, they often think of skiing, fishing, hiking,
farming, and ranching. Since it has no major harbors or ports, and since it is
not considered to be a major industrial state, few people would imagine that
Colorado is actually heavily involved in world trade. ,

The five companies listed below até representative of Colorado's many

world traders.

—-American-Coleman Co. (aircraft towing tractors for Europe, South America,

Asia, and the Middle East).

-wBingo King Co. (Bingo equipment and supplies for Asia, Europe, and the
Pacific Islaan)

--Colorado Piel and Iroa Corp. (iron and steel for all regions of the world).

--Lear Siegler Co. (air-pollution-control equipment for Australia, Canada,
and Italy).

w

--Mount Sopris Instrument Co. (mineral-exploration equipmeﬁt for Africa,
Europe,. Central and South America, and thé Middle East). ~

Among the pfoducts of the more than 300 Colorado companies engaged in world
trade are skis, tennis rackets, precision tpols, glassware, solar collectors,
animal pregnancy-testing equipment, contact-lens cleaniqg solution, parachute
hardvare, cultivators, biofeedback systems, hydraulic hoists, farm machinery,
sprinkler equipment, pilliard tables, video instruments, laboratory equipment,
meteoroiogical instruments, ceramics, computers, beer barrels, carnations aﬁd
roses, snack-food vending machine;y, exercise bicycles, conveyors, rock-climbing
equipment, TV and radio antennas, belts and buckles, veterinary supplies und
instruments, industrial batteries, gymnasium equipment, backpacking equipment,
fishing equipment, hospita. carts, oil-well drilling equipment, photographié
equipmenr, water heaters, candy, golf equipment, industrial chemicals, x-ray
equ{pment, saddles, greeting cards, soap, necktieq, dustmops, pumps, mine hois =
meat products, medical identification tags, portable floodlights, electro:urgical
instruments, kilns, cattle, horses, sheep, hogo, rifle scopes, cement, fire
alarms and extinguishers, tents, luggage,bdental chairs, western and square-
Jance apparel, jewelry, solar heating and cooling equipment, tractor parts, plpe,
calendars, diesel engine tools, dental irrigating equipwent, respirators, sauna
heaters, rubber pipe, power resistors, vitamins, fiiters, telephone cable, photo-
graphic paper and film, hearing alds, poultry incubators, barometers, 1aseri

power medsuring cquipment, and can-making machinery,
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- |
U.S. Exports (in $ millions)
Area 1960 1965 1970 1977
'ﬁ Developed countries | 13,250 18,315 . - 29,877 v ' ;5.837
. Developing countries 7,131 9,02% 12,993 43,282
"8/ Communist areas 194 140 354 /z.ns
-t ' : ' ' T L
= Africa , . 763 1,229 - 1,580 / 5,546
'c . - A - N . 4 ,
fé Asia c 4,186° - . 6,012 © 10,027 31,429
-; Europe : 1,399 9,364 14,817 /. 36,296
é‘ North America 5,506 7,742 '12.367/ 34,412
'S South America | 2,11 - 2,175 | 37/4 9,276 .
a R
X : /
3 U.S. Imports {in $ millions) s
o : o
8 . Area 1960 1965 1970 1977
o _ ¥ ' . - / — -
_fg Developed countries 8,605 14,067 29,259 78,206
EJ Developing countries 5,965 7;145. 10,442 67,480
15 , ' 4
b Communist areas . 84_ 142 . 227 1,119
Y - .
y Africa 53 878 1,113 17,024
] .
i Asia 2,721 4,528 9,621 49,422
< Europe 4,268 6,292 11,395 28,331
.
s North America 4,429 6,579 13,970 40,823
e Scuth America ; 2,435 2,624 2,958 9,343
Source: Stétistical Abstract of the United States, 1978 (U.S. Nepartment
of Commerce, Bureau of the Census), p. 876. Note: The category "developed
countries" includes Canada, Western Europe, Japan, Australia, New Zealand, and
the Republic of South Africa. Tife category "developing countries" includes the
rest of the world except Gommunist nations.
v 416
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. FEELING THE PINCH IN
THE 'SHOE INDUSTRY

Wgr the past 40 years or so, the reduction of trade barriers around:the_
world has generally been considered to be the surest long-range way of,créating
jobs in the U.S. and abroad. Betwéen 196§‘agd 1976, hbwever, the dollar value
of. shoes imported from other countries increased almcst 800 percent. DNuring
the same period, the bgrcentsge of the total shoe market accounted for by
imported shoes increaned from 13 percent to n;arly 50 percent. Because many'of
these shoes came fiom Taiwan and Korea, where. wages are significantly lower than
they are in the United States, they can be sold more cheaply than those manu-
factured in this country.

The tariff rate i1mposed by the United States on shoes 1is approximately 10'
percent. 'chever, the Trade Act of 1974 allows an imﬁort preference to develop-
ing nations; thus, products from those.countries are subject to a lower tariff.

Since 1968, more than 300 domestic shoe companies have gone cut of business,
with the concomitant loss of 70,000 Jobs. The growiﬁg penetration of the United
States market by overseas shoe producers has created a chorus of cries for action.

In response to this pressure, the U.S. Senate Subcommittee on Commerce and
International Trade initiated a series of hearings in early 1978 to examine the
impact of foreign imports on the domestic shoe industry. ‘This subcommittee nas
the authority to recommend to the full Senate several possible courses of legis-
lative action on the basis of its analysis of argumgnts for and against protec-
tibn of the threatened industry. A gimple majority vote in the Senate would put

into effect the recommendation of the subcommittee.
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Handout 2D
STATEMENTS FOR AND AGAINST FREE TRADE

‘

Statements Qgeinst Free Trada

1. Fred Reardon, vice-president, Independent Shoemakers of Americe:

“"Dragtic changes in the world economy’ ‘have >ccurred since the end of World War

II, and America's position in world trade has been deteriorating rapidly in the
past ten years. A large part of the decline of America's positior in the world
economy is related to our government 8 failure to protect U.S. Lndustries from
unfair 1mportvcompet1tion. We are not against trade. We understand the need = d
for developing countries to also share in some of the fruits of this earth of
ours. But e also understand very much that there can be no such trade around
the world unless the rules sre the same for everybody. In effect, we say, 'Come

and get it. Nobody else does that. But we do. Federal programe to retrain -

. our workers are a jJoke. They have become bogged down in red tape and bureaucracy.

We would rather the government prevent the jobs from being lost in the first
place. Other nations have taken stepe to protect their 1ndustries.\ Unless ~ur
gevernment does the same, ﬁe will soon be overrun by imports." Recommendation: .
Increase the tariff rate to 40 percent once a 250-million-pair annual quota of

shoes 18 exceeded. ‘
2. James Harvey, chairperson, American Association of Shoe Manufacturers:

"Last year profits in the sboe industry plummeted to their lowest point ever.
We blame this on the competition brought on by the steadily increasing amcunt of
foreigu shoes imported into this country. Oun:workers, with an average wage of

about $4.80 an hour, can 't possibly compete with foreign workers-earning $.40 or

" $.50 an hour. As a result, we are being forced to ‘lay off thousands of workers

each year. The American worker who loses his job can no longer be a customer
for tke products of American business. He will receive unemployment insurance
payments, but when they ruo out he may be force: to go on welfare. This will
add still another burden to the community. Unless tariffs are raised signifi-
cantly, we will have no choice but to close down even more industries or else
move them overseas to take advantage of the cheap labor situation there."
Recommendation: Repeal the Trade Act of 1974 and increase the tariff rate to
50 percent on all imported shoes.

3. David Collins, president, U.S. Shoe Retsilers Assoclation: '"We deplore
the decline of the American shoe industry and the jobs that have been lost as a
result. We are particularly against the unfalr practice whereby some countries

provide financlal assistance to their exporters or the one hand and erect trade
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barriers on the other. On the other hand, if the ‘lomestic industry is afforded

\ﬁoo much protection, this could lead to an unheaithy, noncompetitive atmosphere

where U.S. manufacturers could raise their prices virtually at will. This would
ca&Se many stores to lose their customers and lay off their employees. We are
willing to accept somc higher prices but only if good-faith efforts are made b;
unions tg'imprbve productiﬁity and by the manufa.turers to modernize their
plants and equipment." Recommendation; Increase the tariff to 20 percent once
a‘250-million-pair annual quota is exceeded. If the figure exceeds 300 million
palr per year, iuncrease the tariff to 30 percent.

T

Statements in Support of Free Trade

1. Joseph Dowling, spokésperson, Industry and Trade Administration, U.S.
’ [of
Department of Commerce: °‘'There are few things less desirable for the prosperity
and peace of the world than a resurgénce of protectionist sentiment ir America.

If we close our markets through special concessions to special groups, we may be

* sure that the markets of the outside world will be to that degree shut in our

face. This could lead to a deterioration of our relations with foreign countries.
Also, free trade is one of the few means thaf poorer nations have available to
galn the capital for development. Instead of erecting another trade ﬁarrier,
we ought to help threatened companies gain access to computers and modern
management methods, and distributg assistance so that workers may be retrained
for other jobs. Remember, the severe tariff testrictions imposed by the United
States in the late 1920s were a leading cause of the worldwide depression that
soon followed. Let us be careful not tc turn back the clock to the point where
a new trade war may break out between nations." Recommendation: Keep tariff
rates ét curfent levelss provide finéﬁcial assistance to beleagered companies;
develop pfograms to retrain workers.

2. Elizabeth Meyers, representative, National Consumers League: 'This
country is already facing a high inflation rate which 1s saddling consdmers with
substantial increases on the prices of manufactured gcods. The 1lle of our
trillion-dollarmplus.econogzzgannot be ‘blamed on $45 billion of imports. An
increase in existing tariffédates 1s not the solution. In fact, it will only
serve to reduce coﬁpetition and push the inflation rate even higﬁer. We
estimate that an increase in the tariff on imported shoes will mean $200-300
million in additional costs to the consumer. Many of the companies seeking
protection are 'basket cases' to begin with. The owners have failed to
modern’ze and want to close the plants, but community pressure has prevented

them from doing so. Now they can blame it on Imports and therefore on the
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government for not protecting\them; We must ask ourselves: Is this really a
key industry that is in need of protection?" Recommendation: Decrease the

current 10-percent tariff on sﬁdgs.
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3. GLOBAL CONFLICT AND THE ARMS RACE

No 1onser can nations isolate themselvesn from involvement in global
politice. As the nations of the-world reach increasingly higher levels
of technological ﬁeveIOpment, the increased interaction among “nter-.. .
dependent nations leads to both greater opportunities for mutually
beneficial cooperation and increaaed possibilities for international
conflict, ~ S

There is little doubt that most nations and peoples of:the world
would prefer the peaceful pursuit of economic progress and social
. 8tability to the costly and disruptive effects of international conflict.
*The obvious question is, ‘then, how best to prevent conflict among nations.

One approach to conflict prevention is collective secyrity. Collec~
tive security is achieved when nations Join together to collectively ban
acts of aggrression, whether such acts are eommitted by or against any
member of the group. The League of Nations and the United Nations are
two recent examples of this approach.

Histqrically, the main approach used by nations to avoid conflict
has been the maintenance of a balance of power. Under this sytem,
security is maintained when parties to a potential conflict prevent
others from becoming militarily stronger. In most cases, a balance of
power has beer maintained in part through military alliances--e.g., the
North Atlantic Treaty Alliance (NATO). -

Since World War II, nuclear deterrence has played a major role in
the balance of power between the USA and the USSR. The theory behind
deterrence is that both nations possess such an abundance of nuclear
weapons that each side is deterred from full-scale aggression by the
threat of mutual nuclear annihilation. 1In recent years, efforts to con-
trol the development, manufacture, and spread of nuclear weapons have
acted to stabilize the nuclear aspect of the global arms race. Limited
conflicts, rangirg from terrorist raids to full-scale conventional war-
fare, continue to occur frequently,

The materials and lessons in this unit were selected to help students
better understand the complexities of conflict and conflict resolution
which confront the nations and peoples of the world. The additional
resources cited employ films, filmstrips, games, simulatioms, and readings
to explore causes of conflict, methods of conflict resolution, actors in
conflict situations, and the background of specific conflict situations.
The two classroom lessons use small-group discussion, readings, and
quantitative data to examixe the costs of war and the possibilities for
the occurrence of nuclear \arfare.

i
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Lesson 1! The Cboat Qf Arms

-

In 1976, world military expenditures reached an average of $1 .
billion per day. Within most nation states, military and social programs
compete for shares of limited national budgets. Thris lesson introduces
students to an examination of global patterns of arms expenditure and
supply. - . . ' ‘

-

a

Suggested Courses and Topics:. -Economics (military and social
expenditures), worlid history (armaments and conflict), contem~
porary issues (arms race, conflict, military vs. social
expenditures).

‘Pime Requirsl: Two class periods.

AY

Instructional Objectives: At the conclusion of this lesson,
students will be better able to:

--Compare national expendifures for military and social programs.
~-=-Ydentify major arms suppliers on'a global scale.

--pDiscuss major reasons for and agiinst the U.S. role in supply-
ing arms to other nations. )

Source of Data: Ruth Sivard, World Military and Soclal Expenditures
(New York: Institute for World Order, 1978). '

v

Introducing the Lesson

1. Distribute copies of Handout 3A, '"How Countries Spend Their
Money," and allow time for students to complete the activity in small
groups. Clarify for students that the per-person (per-capita) figure is
obtained by dividing the total dollar amount spent by the total population.
(For your conveniernce, the actual rankings are provided below.)

A

Answers to Handout 3A

o

Military Exﬁenditure Health Expenditure Education Expenditure

peY pergon _per person per persOn

1. Saudi Arabia, $593 (3) Sweden, %582 (1) Sweden, $625 (2)

2. USA, $426 '(5) West Germany, $424 (3) Saudi Arabia, $512 (3)

3. USSR, $370 (7) - Canada, $413 (4) Canada, $506 (4)

4., Sweden, $286 (8) USA, $218 (13) usa, $415 (7)

5. Weat Germany, $247 (10) Japan, -$173 (16) West Germany, $308 (15)
, 6, Canada, $135 (23) USSR, 8§70 (27) Japan, $25C (21)

7. Japan, 342 (49) saudi Arabia, $61 (31) USSR, $i81 (25)

8, China, $19 (64) Brazil, $§9 (68) Brazil, $35 (61)

9. Brazil, $17 (5»7) China, $3 (97) China, $11 (97)

10.

India, $5 (101) Indila, $1 (118) India, S$4 (121)

)

v
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Note: The figures in parenthese& are world rankings among 140
nations. For example, Saudi Arabia ranks_ thi¥d in the world for per~
capita mititary expendltures, and thsfﬂ’ited States ranks fifth among
140 nationa.

2. Announce the actual rankings in the three'categories and 'discu-s
each category in turn, using the following questions to stimulate the

students' thinking, \ | —

~ -=~Which countries. have the highest per-capita military expenditures? :
Why? (USA, USSR, Saudi Arabia. Cold-war tensions between Commurfist bloc.
and Western nations; Middle East temsions related to Israel and the
Palestinian question.) .

-

~-Which countries have the lowest per-capita military expenditures?
Why? (Brazil and India. Both are developing nations with pressing
economic problems. India has a serious population~growth problem. )

-=Which countries have the highest per-capita social expenditurea?
Why? (Sweden, Canada, W:st Germany, United States, Saudi Arabia--
indugtrialized, developed nations and newly wealthy oil-producing
nations.) . . .

DI

Why? (India, China, Brazil-~developing nations whose primary\emphasis °

1s on industrializatign and agricultural development.)
§a . ' '

~-Which countries have the lowest per-capita social expﬁqjitures?

o

Developing the Lesson

3. Point out that. after countries, or their leaders, make decisions
about how to allocate their national budgets, they must then find
suppliers. Ask students which nation they think is the greatest supplier
of .armaments to' other nations. (If they guess the United States, they
‘are correct. In 1966, U.S. military sales were $1.6 billion; by 1976,
such sales had grown to $7.5 billion.) '

-4. Distribute coples of Handout 3B, "The Arms Market," and allow
students a few minutes to read it. The major point to be derived from
the bar graph is the great varigtion in the dollar amounts of arms sales
by the United States, the USSR, and other leading arms suppliers.

r 5, fEncouréée students to speculate about the reasons why the ten
nations listed in the handout purchased arms from the United States, or \
distribute copies of Handout 3C ("Why They Buy Arms'") and let students do
the matching exercise, (For your convenience, the answers are provided
on the next page.)

, 6. Scme people feel that it 1s immoral for the United States to’be
the world's major supplier of war materials. You might want to discuss
this viewpoint in glass. Points to be covered could include the following:

--Can the United States afford to give up a profitab]e export item,
especia;ly‘in the face of recent trade deficits

~-Can the actions of;the United States alone really make a difference?
If the United States refuses to sell weapons, won't other natdgns simply
huy from Russia or France instead? .
4
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--1f NATO natidns are major arms pu}chaserx, is it in the best
interests of the Unitea States to take actions which might weaken NATO?

" ~-What role should.moral issues piéy in deciding national policy?

’
N , ! . '

’ .
= T . Answers to Haadout.3C

3

1. Iran

2. Israel :
3. Saudi Arabia
4. Germany

5. Uaited Kingdom
6. Korea

7. Greece

8. Taiwan

9, Spain

10. Turkey

~\ .

Co
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Concluding the Lesson s B ¢

(\

7. 1If global military expenditures were cut by 5 percent, the
yearly savings would be $15-20 billion. To conclude the lesson you might 8.
ask students,. as a class,or in small groups, to consider two queqtions° o &

[}

-~I1f an "extra" $15-80 billion were suddenly made available to the %
world, how might it best be spent to further the interests of humankind? I 2
Rank the human needs that could be addressed in order,of priority. ,

Should all nat.ions be helped or only the most needy? ‘

-~1f milita1y budgets were reduced, how likely is it that the
savings would actually be directed toward these needs? For example, if
the United States réduced military spending by $15 billion, where would
the money be likely to go~-seocial programs? Tax relief? Foreign aid?

Qs

A
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-

Lesson 2: Nuclear War--How Likely?

t

blnce 1945 human sociuty has lived under the shadow of the mushroom
cloud. As nucléar weapons have grovn more deadly and destructive, more
and more people have/come to believe that all nations must work tngether
to promote peace. . The materials in thir lesson should help. students
recognize the advantages of bringing the spiraling arme race under control
and, &t the same time, finding more effective means of intermational
cooperation.

4

Suggeated Courses anc Topics: Mdmerican history (post-World-War-IT
. military trends), world history (arms and disarmament, military
interdependence), current issues (peace and conflict, 1nter-
national relations).

Time Required: Two ‘.iass periods.

Instructional Objectives: At the'conclusion of this activity,
students will be~bettgr able to:

--Use data from graephs and tables to discuss the growth and
impact of nuclear weapons on the conduct of warfare,
-=Identify and explain the fuactors that may lead to a nuclear
confrontation.

--Cite reasons why there is a need for effective cooperation
between nations, especially in view of the fact that more and '
more nations are gaining access to nuclear w=apons.

Sources of Data: The Stcckholm Intsrnational, Peace Research
Institute, World Armament an. Disarmament, SIPRI Yearbook 1978
(New York: Crane, Russak & Co., 1978); Joseph and Robert. Moore,
War and War Prevention (Rochelle Park, N.J.: Hayden Book Cb.,
1974); Jcint Committee on Anomic Energy, U.S. Congress.

Introducing the Lesson

1. Introduce students to the issues of arms and disarmament in an
in.erdeper 12nt world by distributing covies of Handout 3D, "The Growth
ad Destructiveness of Nuclear Weapons. '

?. Explain that by examining the data which compare the actual
blast damage of World War II atomiz bombs with the potential damage that
could be done by modern thermonucicar weapons, students should be able to
understand that nuclear weapons add an entirely new dimension to warfare.
The following questions may be used o assist ctudents in their explor-
ation of this issue:

--Tn Table 1, how does the power of recently developed nuclear
weapons compare with the power of the A-bomb used at the end of WOrld War
11?7 (The new weapons are many times wore powerful ) X
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~-In Tables 2 and 3, what are some of the implications of using more-
powerful nuclear weaporsgr {(Massivé destruction of life and property, long=~
term radiation damage, no winners--just losers.) /

--What predictions might you make about how major wars will be fought
in the future? (Greater Jdestruction, more dependence on advanced
technology, higher cosdt, move casualties.)

--Besides being potentially more destructive, how might wars fought
with ICBMs differ from those fought with conventional wcapons? (The

ability to use ICBMs means that contact between enemies will be more
inpersonal.) )

~-What might be one result of this situation? (Less inhibition
against using weapons which tould annihilate millions.)

Developing the Lesson

3, To further explore the potential 1mpact of nuclear weapons on the
~-.duct of war, &3k students to form small ‘groups and distribute copies
of Handout 3E, "Nu~lear Confrontation--Fqur Scenarios.'" The questions
that precede the s_enarios will help focus attention on the plausibility
" of each of the scenarios.

=
4., Discuss students' responses to the scenarios. Makedsure to point
out that scenarios are one technique for analysis which enables us to -
more-effectively deal with and prepare for a rapidly changing world.
(One outcome of the discussicn shouid be the realization that since
nuclear weapons exist, we cannot consider the future without explicitly
considering that these weapons may be used. )

Concluding the Lesson

5. . Provide students with copies of Handout 3F, "List of Nations,"
and ask them to mark an "X" next to each country that currently has
enough nuclear capability to destroy the world and an "0" next to each
nation that reasonably might develop that capability within ten years.
(The "X" natlons are the People's Republic of China, France, India, the
United Kirgdom, the USSR, and the USA. All the rest should be marked
"0.") Tally their responseg on the chalkboard; thern indicate what the
correct responses shoul’d be.

6. Focus a class discussion on the following questions:
--Are the actual results surprising? If so, why?

~--What are the implications c¢f this situation? (Nuclear weapons are
a prowing threat to world safety.)

~--Would an arms-limitation agreement between the USA and USSR solve
the problem? (No, because other countries have nuclear weapons, too.)

~-As more and more countries acquire nuclear weapons, what happeuns
to the probabiiity that someone might miscalculate and use them accidentally?
(Obviously, 1t increases.)

12
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., =Is it beco;ﬁing more or icug likely that terrorists or disturbed
ieaders might -gomeday acqui't;enu“clur'vgnpom’? (More likely.) ‘

~ --Several years ago a college student in the United States revealed
his blueprints for tuilding a nuclesr bomb. After sxanining these plans,
thé Atomic Energy Crmmission admitted that the boub would work. Does the
availability of nu-lear knowledge present any dangers? (Yes; as more

people and nations gain nuclear ‘capability, the probability that someons

; ~will use it’increases.)

--Assuning that the sp_read'”"'of nuclear weapons poses serious problems
for humankind, what might be done to solve the problea? (Arms-limitation
agreements between major powers, international peacekesping confersnces,
1.N.~sponsgred agreemwents to use nuclear power only for peaceful euds.)

v
}
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Additional Resources for Unit 3

Primary Reaqyrces

+

Peacekeeping, by Jack Fraenkel Margaret Carter, and Betty Reardon,
Random House (1973).

- For the first time in history, all nations are faced with the
possibility of being completely destroyed. What ,new approaches are
needed 'to’ settle international conflicts? Which models of global systems
would be most effective in establishing real peace? Can this generation
help. in the search for a workable alternative to war? Students examine
these and related questions in this five-chapter booklet designed to help
students analyze obstacles to the achievement of peace, justice, and
better living conditions for the peoples of the world.

The booklet opens with a futuristic scenario in which a Brazilian
guerrilla group threatens to detonaie a nuclear device, secretly assembled
near a large 1/.S. city, unless its demands for a "liberaiecd" Brazil are
met. Students are ‘asked to suggest possible courses of action and spec-
ulate about the results of various alternatives. The next two chapters
deal with existing systems for resolving international conflicts and the
destructive potential of nuclear, biological, and chemical warfare. 1In
chapter 4, four models or systems are presented that Jescribe possible
courses of action or interaction among natiois. The models are both
higtorical and futuristic; each is accompanicd by a case study designed to
show how it has worked or might work. In the concluding chapter, students
are asked to teat the models and consider which would be most effective
in dealing with the hypothetical future crisis presented in the opening
chapter. P

Peacekeeping should generate.student interest through its well-
described cases and suggested alternatives to the present international
system. Although it deals with a concept (global systems change) which
may be advanced for some high school students, the careful selection of
materlals and the simple reading level should allow most students to
grasp the meaning of this concept.

The Hat {l6mn sound/color film), produced by the World Law Fund. McGraw-
Hill Films (1970).

' The Hal, a 20-mipute animated film with background music by Dizzy
Gillespie, deals with "boundary lines" between people--artificial, human-
made barriers which frequently cause conflicts. A set of brief discussion
questinns accompanies the film. )

The story line presents two soldiers guarding a boundary line--
presumably, one that separates two nations. Neither soldier is allowed
to cross the artificial line, yet a variety of animals do so. The
questions raised are: What are boundaries? Who makes boundaries? What
do boundaries encluse? A minor event occurs which two reasonable people
should be able to resolve easily, yet the two soldiers prove unable to do
so in a scene which becomes a zany demonstration of bureaucratic rules
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and red tape. The discussion between the two soldiers broedens to explore
the causes of conflict and possibilities for controlling human conflict.
One con:.lusio~ drawn is that some kind of higher authority is needed to
settle -Llsputes on both pe;ponal and international levels.

The Hat 18 designed to help students explore a wide range of -

- questions: Can human political and social systems adapt to changing
conditions? How can war or human conflict be controlled or prevented?
What viable means of settling international disputes can be devised? Is
a global legal authority a viable mears of conflict resolution? How do
we ‘safeguard the right to be differeit? -

This fiim offers an excellen. visual portrayal of boundaries as a
cause of conflict. One weakness of the film is the volce track, which
some students may have difficulty understanding. )

The United Nations: End of a Dream {sound/color filmstrip), by Curtis
Colby. Current Affairs Films (1977),

. What effect has the United Nations had as a world peacekeepuzr? Has
it sutlived 1ts usefulness as a force for world peace? How <an the U.N.
stop a mejor power (e.g., Russia, China, the United States) from doing
what it thinks is necessary for its national self-interest? These and
related questions are examined in this color filmstrip, with tape cassette
and teacher's guide, which can be shown and discussed in one class period.

"The objective of the filmstrip is to motivate students to evaluate
the United Nations by raising questions about its role in the modern
world. For example, can the U.N. continue to serve as the representative
_ body for international law and order? Should functions other than the
peacekeeping role receive greater emphasis in the future? In.support of
this objective, the filmstrip describes the 'dream" at the end of World
War IT that the U.N. would be able to truly keep the peace as well as
servé as a forum for international dooperation. Throughout the program,
however, the point is clearly made that the U.N. is not a world govern-
ment; because of its inherent nature, conflicts between powerful member
nations are inevitable.

Global Powderkeg (simulation), developed by C. Frederick Risinger and
David D. Victor. Mid-America Center for Global Perspectives {1975).

Global Powderkeq is a simulation based on the history of an actual
gituation in the Middle East in 1975. The teacher's manual includes an
opening scenaric that serves as an introduction to the buildup of tensions
in the Middle East, teaching objectives, a description of the game,
detailed instructions for using it in the classroom, and all materials
needed for playing the game.

The purpose of the sirulation is to promote a better understanding
of--and appreciation for--the complexity of decision making in foreign
policy. Specifically, it raises questions about the influence cof person-
ality on foreign policy, about some of the loyalties that compete for the
alleglance of the declision maler, and about the extent to ecaclh nation is
a "prisoner of its own past.” -

S 4

i




s
.

The "Powderkeg' world consists of eight nations: Israel, France,
Saudil Arabia, Syria, Egypt, United States, USSR, and the Palestinian
Liberation Organization. Students are divided into equal groups represent-
ing these nations. After back3round materials about each nation have
been distributed, students are allowed 15 minutes to decide on strategies,
negotiate with other nations, deliberate, and fill out a decision form.
These forms are then read aloud by the teacher, and a new world scenario
is determined by referring to a "scenario scanner." Nearly all possible
alternative decisions have been accounted for by the scanner; but if an
unusual agreement is reached (such as one between Israel and the USSR), i
is suggested that teacher "creativiiy™ be utilized 't» either select the
most logical scenario from those {n the scanner or create a new one,

After each decisifon round, each group scores itself on how well it has
_achieved its goale. During the ‘subsequent rounds, the groups attempt to
accomplish all of their respective goals. )

The emphasis in Global Powderkeg 1is on flexibility and teacher
creativity. Once the framework has been established, teachers are free
to adapt, add, or delete any of the game's components. For example, to
reflect the peace treaty recently signed by Egypt and Israel, .teachers
may decide to adjust the opening scenario and/or replace Egypt with a
- more-militant Arab state. If the teacher decides not to make these
adjustments, the game can be used historically as an example of conditions
in the Middle EaSt before the peace treaty was signed.

Conflict (simulation), deve}oped by Gerald L. Thorpef Simile II (1972).

This simulation game is about a confliict which erupts in the year
1998 over a violation of a ten-year-old disarmament agreement. The
materials provided are manuals for each of the participants and a coor-
dinator's manual which contains an introduction, objectives, a suggested
time schedule, procedures, and questions for debriefing. '

The game 1is designed to ‘allow students. the opportunity to experiment
with a hypothetical scolution to the problem of administering world peace
among nations. The intention is not to present a model of what should .
be (or even of what will be) but simply to stimulate students to look for
an organizational model that would enable global citizens to deal with
the increasing political complexity of the world.

Within this setting, students serve as leaders of nine nations and
as members of world organizaticns. An international crisis emerges when
one nation violates a disarmament agreement and the World Court issues
"cease and desist" orders. The nation's violation is referred to three
world councils which must decide what actions ta take against the
violaters. As the councils decide on courses of action, representatives
of the natlons involved prepare brief position statements, formuiate
mutual agreements, and attend separate council meetings. After the
councils have made their decisions, each nation meets te decide on a .
response and fill out a final responge form. Resulte arc then computed,
and the outcome is reported. Tf the crisis {5 resolved, everyone wins;
if the international political system collapses (omplttulv evervone
loses

0
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The success nf this game depends on participants' having a relatively
sericus and mature view of the world. For this reason, and also because
the game objectives are rather sophisticated, it may prove difficult to
use effectively with groups other than advanced high school students.

For most students at this level, however, the simulation pravides a-
realistic and worthwhile learning experience.

Supplementary Kesources

The Debate Over Detente, Headline Series no. 234, by Charles Gate and
Toby Trister Gate. Foreign Policy Association (1977)

This pamphlet, which traces the developments which prompted the
United States and USSR to move toward detente, contains sound, readable
descriptions of the current strategic, economic, and political relatién-
ships between the two superpowers. :

' The Cold War and Beyond: From Deterrence to Detente to What?, by Lawrence
Metcalf, Betty Reardon, and Curtis Colby. Random House (1975). . .

This book contains good descriptions of cases which are designed to
help students explore the concepts balance of terror and stabilized
deterrence and suggests alternatives to the present international system.

Peacekeeping: A Guide fo Conflict Resdlution for Tnlelduals, Groups, and
Nations, by Barbara Stanford. Bantam Books (1976).

Conflict resolution, aggression, global identity, force, and diplomacy
are treated in this book, along with suggestions for reorganizing soclety
and methods of working for peace. Some interesting and sophisticated
exercises are included.

»

Teaching About War and War Prevention, by William A. Nesbitt. Foreign
Policy Association (1971). ' .

This book 1s an attempt to translate :he » search about war and war
prevention intc a conceptual framework of salu. to classroom teachers. :
‘It includes sugg sted teaching units, practical classroom suggestions,
and an extensive 1ist of resources and resource organizations. -

Nationalism (multimedia kit), by ohn Gibson and Richard F. Koubek.
Newsweek Fducational Programs (1974).

This multimedia teaching kit investigates the complex concept nation
s'ate and describes four common patterns of nationalism. The authors
conclude that today's nationalism may be highly disruptive in view of the
growing need for internat onal cooperation required to maintaln peace and
allocate resources,
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The Race Nobody Wins (sound/color filmstrip). Citizens' Organization for
a Sane World (1979).

Narrated by actor Tony Rand!ll, this 15-minute filmstrip is designed
to stimulate thought and discussion about the accelerating U.S.-Soviet
arms race and the proliferation of nuclear weapons over the past three
decades, Included are a teacher's gulde and an extensive bibliography of
recent publizations about the arms race.

Unforgettable Fire--Drawings by A-Bomb Survivors (slides/tape cassette),
produced by the Japan Broadcasting Co. American Friends Service Cemmittee
(1¢76).

Most of the slides in this program were adapted from drawings made
by survivors of th: Hiroshima A-bomb. The tape narration explains the
drawings and provides a minute~by-minute account of what happened in

Hiroshima or- August 6, 1945. The program may have : profound impact on .
high school students. .

Guns or Butter (simulation), by William A. Nesbitt, Simile II (1972).

Role~p1aying'1eaders of nations, students try to increase the real
wealth of thelr country while ma! ng sure it is secure from attack from
other nations. This simulation is useful for helping students understand
how an arms race may be started and the extent to which institutions can
be changed in order to promote peace.

Inter-Nation (simulation), by Cleo H.vCherpyholmes and Harold Guetzkow.
Science Research Associates (1966).

Assuming the roles of public officials, students implement strategiés
to increase their nation's ability to produce goods and services and
strengthen its position in relation to other nations or alliances.
Recommended for use only by advanced high school students.
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Unit 3, Lesson 1 ' Page 1 of 1
- Handout 3A

HOW COUNTRIES SPEND THETR MONEY

D;rections: Listed below, in alphabetical order, are ten countries. Also
listed are three headings: ’miliéary expenditure per person, health expenditure
per pe}son,’aﬁd eduéation expenditure per person. Under each of the three
héadings, rank th: ten nations :n order, from the nation which you think épends
the most (#1) to he nation which you think spends the least (#10) per person
annually for each category. For examplé, of the ten nations, India spenas the
least per person for its military needs; thus it would be #10 under the military

expenditures category. Be prepared to explain why your group decided to rank

. the countries as you did.

The ten nations, in alphébetical order, are Brazil, Canada, China, 1ndia,

Japan, Saudi Arabia, Sweden, United States, USSR, and West Germauy.

Military Expenditure Health Expenditure Education Expen. [ture

Per ?erson Per Person Pexr Person
-

1. 1. 1.

2. 2. 2,

3. 3. 3.

4, 4. 4,

5. 5. 5

6. 6. 6.

7. 7. 7 ’
8 8. 8

5 9. 9
10. 10. 16.
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Unit 3, Lesson 1 ‘ N ‘ fage lof 1l
, Handout 38

THE ARMS MARKET

In 1966, the United States sold $1.6 billion in armaments to other nations.
By 1976, . U S. arms sales had risen to $7 5 billionm: Tye leading arms suppliers
to the developing nations of the world, ltetween 1970 and 1976, are shown in the
bar graph below. )

- Nation Billions of Dollars in Arms Sales .
United States I : ' ' . -~ ] 25.5
SR | ] 12.2 .

France [:_::] 2.4
United Kingdom [ ] 2.1
West Germany - [ ] 1.6
Italy [} o.7

China | [] 0.4

The United States is the largest supplier of armaments in the world today.
In 1976, each of the top ten purchasers of U.S. arms purchased more than $100
million wog%h of armaments. Together, these ten nations accounted for $3,4§é
million in U.S. military sales. The table below shows the dellar amounts

purchased by these ten naticns.

Nation $ Millions in Arms Purchases From USA

To detach handout for réprodudtionlicut carefully along this line

1. Iran 1,232
2. 1lsrael ' 684
3. Saudi Arabia 429
4. Germany 376
l 5. Qnited Kingdom 149
6. Korea 138
7. Greece 135
i 8. faiwan 125
} 9. Spain 119
' 10. Turkey ' 105

Source: Ruth Sivard, World Military and Social Expenditures (New York:
Institute for World Order, 1978).
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Handout 3C

y R ‘ WHY THEY BUY ARMS -

D#fections:; Match each nation with the letter of the stateme: t that best

describes why that nation buys arms from the Uniteu States.

)

1. Iran A. This nation sees U.S. arms as s
+ deterrent to invasion by Chima.

, B. This nation, a member of NATO, believes
2. Israel that U.S, arms will prevent aggression
.. _ by bordering Communist countries.
, C. To this NATO member, U.S. arms are
3. __ Saudi Arabia thought to be a deterrent to Communist
aggression ap well as necessary because
of continuing conflict with Turkey.

4. ____ Germany D. Since the civil war of che 1930s, U.S.
arms have helped maintain internal
order in this country under General
Franco. :

5. ____ United Kingdom '

E. This country believes that U.S. arms

, ' will serve as a protection against

jj . attack by neighboring Arab states.

. 6. Korea , . ‘

i\“’a ' F. This NATO member sees U.S. arms as a

— ' , deterrent to Communist aggression, and

'“”\ , as necessary for protecting its interests

7 Greece in Cyprus.

G. To this nation, U.S. arms are necessary
to maintain intermnal order and for use
8. Taiwan in a potential conflict with Israel.

H. U.S8. arms are seen as necessary by this

country in order to prevent aggression

9, Spain by the Communist regime that rules the
northern half of this Asian nation.

Te detach handout for reproduction, cut carefully along this 1line

I. This island nation, a NATO meanber, buys

10. _ Turkey arms from the U.S. in the hope of
preventing Communist aggression against
Europe.

! J. U.S. arms are purchased by this oil-
' producing naticn to acquire prestige,
maintain internal order, and protect
itself ‘against aggression from the
ne{ghboring Soviet Union, L
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Handout 3D

THE GROWTH AND DESTRUCTIVENESS OF NUCLEAF. WEAPONS

Table 1:

| The Growth of Nuclear Weapons Power

v

Page 1 of 2

Explosive Power

Type of Weapon " Kt/Mt (in tons of TNT)
World War II A-bomb 20 Kt. 20,000
1978 strategic bomber payload 20 Mt. 20,000,000
1978 MARV ICBM* 200 K. " " 200,000 .
1978 biggest Soviet bomb " ‘58 Mt. “58,000,000'
Kt = Kiloton, the equivalent of 1,000 tons of,TNT. w "

Mt = Megaton, the equivalent of 1,000,000 tons of TNT
*Each missile carries between seven and:fourteen geparate explosives
packages. These figures describe only one of these packages.:

L 4

e

Table 2: Nuclear Blast Damage.

duction, cut carefully along this line

/

LN

Area Suffering Damage (in hectares) .

- .

Type 'of Damage 18-Kt Figsion 0.91-Mt Fission. 3.1-Mt Fission -

Bomb, 1945 Fusion Bomb, Fusion Bomb,
1954 Post-1954
e Craterizatisn by blast wave 0 0 0 .
[
o Trees blown down by blast wave 565 14,100 82,000
. .7
H T ees killed by nuclear ,
e radiation 129 648 1,250
‘I"
8 Total vegetation killed by
b nuclear radiation 18 312 759
a _
< Dry vegetation ignited by
5 thermal radiation 1,170 33,300 183,000
@
o Vertebrates killed by blast '
i wave 43 591 2,740
ol .
i Vertebrates killed by nuclear
T radiation 318 1,080 1,840
Vertebrates killed by thermal

' radiation 1,579 42,000 235,000

|

|

I

Source: Stockholm International Peace Research Institute, World Armaments
and Disarmament, SIPRT Yearbook 1978 (New York: Crane, Russak and Co., 1978).
66




Handout 3D ‘ - Page 2 of 2
Effect of-Nuclear Attack on U.S. Populdtion, 1950
~ 100%
) 80 ' , 952 Dead*
' . . 1
Percentage of (. (143 m lli?n) -
Total U.S. . ¢
Population . 40 ’ 487 bea d
Dead ‘ (77 million)
, * ‘ 20 . - o
g 15% Dead , |
h ' , 0 |_(22 million) ‘
L] 1,500-Mt 2,500-Mt 20,000-Mt
£ Attack Attack ~ Attack
? o4 ’ - .
wl/ . Source: itai Etzioni and Martin Wenglinsky, War and Its Prevention
S (New York: Harper and Row. 1970). Note: In 1950 the population of the
o United States was 150,699,000. . o -
S ‘ . o
Y ,
v
o
.g \
3)
R .
g
o
o~
‘U )
5
g
| 3]
d
o
[ %
o }
w“
.g Q
0
9
a
(] N
¥ =]
£
ol
2]
&
o
L 1B
o
(=]

.o
oy
s ]




" To detach handout for reproduction, cut carefully along this line

it o e S o et o it e . s e e

Unit 3, Lesson 2 Page 1 of 5§ ’

Handout 3E e

NUCLEAR CONFRONTATION--FOUR SCENARIOS & . !

ol Directiona: Read the four acenarioqyin this handout!and then answer the  )
following questiops for each scenaric: ' .gi’é .

i. 1Is the scenario plaqsible? ¥hy or why not?

2. Which scenarios are more plausible than others™ why?Tr

3. What set of circumstances might have prevented each scenario from
developing into a nuclear confrontation? .
4. What circumstances might cause the crisis in each scenario to .develop

further or intensify?




Handout 3E i ' ‘ Page 2 of 5

¥

Scenario #1

-

China invades Vietaam to recover "lost" territories along its southeast
border:“fTﬁé javasion contlinues despite repeated warnings from Vietnam's chief

ally,,Russia. As the Chinese move deeper into Vietnamese territory, the

Russians see their credibility as an ally threatened.- Tbey decide to salvage

' their credibility by mounting a punitive invasion across northwest China and

ﬁ%’ making a nonlethal demonstration of nuclear force. A cessation of hogtilitie;

fJ: ‘ occure and messages are exchanged. The "truce" is violated, however. A U.S. ‘
% offer of mediation is refused by both sides. China then issues an ultimatum to
i the Russians, which 13 rejected. Chinﬁ reéponds with a purely dafensive first- v
% use of atomic weapons over the inv;ding Soviet forces. The Russians reply by
> destrcying China's nuclear weapons facilities, together with some airfields and
:§ naval installations. Chinese retaliate with nuclear weapons that damage. four '
§ Russian cities. The Russians react to this attack with a flerce nuchar salvo
Zi‘ against Chinese military and population targets. U.S. nuclear forces are placed

>~

on an "action alert" status.
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leftist rebels. Although Panama has increased its wealth, a large gap remains

Handout 3E ‘ Page 3 of §

Scenario #2

.

A struggle breaks out in Panama between the weak, corrupt government and

between the rural poor and urban wealthy. The Communists move their .base of
operations to the couniryside and achieve some success. China, Cuba, and

Russia compete in providing aid to the rebels, and large areas of the country
soori come under controk; of the'Communist;. The hgrd~pressed Panamanian govern-
ment ‘asks for U.S. aid, and aid'is promised. The United States worries that ;hé
Panama Canal will eventually fall into Communist hands. As the Unlted States‘
begins to act, China sends 30,000 "volunteers" as a further display of solidarity
with the rebels. The United States responds with 10,000 troops and begins an
effective naval blockade. The Russians urge on the struggle in an attempt to
distract China and the'United States from Asian and European affairs. China's
leaders are being criticized for ¥isking China's positidh in such a foolhardy
adventure. They decide to save face by using a nuclear weapon against the
United States. As a result, 10,000 U.S. soldiers are killed or wounded, along
with 50,000 Panamanian civilians. The United States is enraged and decides to

destroy China with nuclear weapons.,




Handout 3K ; Page 4 of 5

’ Scenario #3

The white government of South Africa announces the arrest of 15 leading
-black opponents of its apartheid policy. The arrests set off cries of outrcge

from Soweto and other tlack compounds throughout the courtry. Rebel blacks

carrying weapons made in the Soviet Union begin advancing toward the capital

city of Johannesburg as panic begins to sweep the white populace. The United
States, which depends on South Africa's uranium deposits for nuclear weapons and
power stations, 1s South Africa's principal ally in sub~Sahara Africa. The
Soviet premier warns the U.S. president that the Soviet Union is deeply committed
to the overthrow of thé racist South African government and that the USSR cannot
allow the United States to interfere in the black workers' 'struggle for libera-
tion." Soviet land-based missiles with 50~megaton warheads are fixed on pre-
selected targets within the United States. Nevertﬁeless, the United States con-
tinues to support South Africa with arms, supplics, and troops. The president
orders that 500 1ong-range'strategic bombers carrying hydrogen weapons be lifted
into the air as a symholic warning to the Russians. The Russ ans respond with a
limited nucléar attack that damages Philadelphia and Baltimore. The United
States retaliates sharply with a sustained nuclear barrage against targets with-

in the Soviet Union.

To detach handout for reprcoduction, cut carefully along this line
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Scenario #4

¢

Tensions contiiue to heighten in the much-troubled Middle East. Israel and
all of the Arab states now have atomic weapons capability, both tactical and
strategic. The government of Kuwait, a chief supplier of oil to the United
States, is taken over by a group of militant Arabs. Kuwait radio announceg that

henceforth oil supplies to the United States will be cut off in retaliation for

U.S. support of the Egypt-Iqraeli peace treaty. The loss of oil pushes the

United States to the brink of economic disaster. Responding to public pressure,
the United States mounts an invasion force of 100,000 troops to gain control of
Kuwait's oil fields. The Arab world unites behind Kuwalt and vows that any
aggression against Arab lands will be met by the full force of atomic weapons.
Moscow and Peking issue statements which pledge "all possible assistance" for
the purpose of defendina the "sacred soil" of Kuwait. The United States dis-
regards these warnings, and American troops land in Kuwait and seize the oil-
fields. Kuwait retaliates with nuclear weapons that k{%l or wouad 15,000 U.S.
soldiers. The president orders that nuclear missiles be targeted and used on
selected sites in Kuwait, Syria, Iran, Iraq, and Libyg. The Rusgians and
Chinese immedij.itely denounce the U.S. nuclear response and, in a show of support
for their Arab allies, decide to join together for a nuclear attack against the

United States.
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1. Argentina

2. Austria

3. Belgium

4, Brazil

5. <Canada

6. Czeéhoslovaki&
7. Denmark

8. ﬁast Germany
9. Egypt
10. Finland
11l. France

12. 1India
13. Iran

14, Israel

15. Italy

16. .Japan

17. Mexico

18. The Netherlands

Source:

Handout 3F

LIST OF NATIONS

~2

19.
20.
21.
22.
23.
24,
25.
26.
27.
28.

29.

N4

Page 1 of 1

Norway

Pakistan

People's‘Republic of China
*Poland

Fortugal

Republic of China (Taiwan)
Romania

South Africa

South Korea

Spain

Sweden

Switzerland

nited Kingdom

USSR

United States
Turkey

Yugoslavia

1.8. Congress, Joint Committee on Atomic Euergy.
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4. FECONOMIC DEVELOPMENT AND FOREIGN AID

In all the nations of the world, change is a continuous process.
Throughout the 20th century, ome of the most pervasive forms of change :
in most parts of the world has been the process of modernization, In
general terms, modernization may be defined as the movement of a
traditional, low-technology soclety to a level of ecoromic and tech~
nological development more closely resembling that of the United Statee,
Japan, or the European nations. ¢

The process of modernization is often accompanied by a host of
physical changes—-for example, urbanization &nd indnatrialization-:ggi
by changing norms #nd values. These changes may lead to, or be accom-"
panied by, such problems as environmental pollutiom, pelitical insta- '
bility, and increased dependency on trade with other nations.

The modernization proceass and its attendant problems {as well as
opportunities) raise some difficult questions for people caught up in the
change process: What is progress? Is 1t necessarily good? Does modern-
{zation necessarily mean Westernizaticn? What adverse affects can

~economic development have on quality of 1ife? How can we measure modern~

ization, and does the meaning of the term differ between cultures? What
kind and degree of assistance should the developed nations of the world

provide the developing nations? How should globaliresources be distrib- .

b
)

uted.among the nations of the world in order to encourage economic .

development?

One factor that affects our answers to these questions is the desire
of the so-called third-world and fourth-world nations to attain the ’
economic benefits commonly perceived to accrue to the developed nations
of the world. How the developed nations respond to the pleas and demands
of the developing nations will largely determine the level of global
conflict during the next half-century.

The materials and lessons in this unit are designed to help students
better understand che complexities of the modernization process.

b
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Leason 1: Understanding the Process of Modernization

{

Modernization is a commonly used t rm that describes a process \
which all nations, in varying degrees, are experiencing. This lesson /
introduces students to the concept of modernization and to ways of comJ
paring the modernization process as it is occurring in various nationa.

Suggested Courses and Topics: World history (devel pment, modcrn-
ization, change), current issues (economic and social char-ag) .

Time Required! Three class periods.

Instructional Objectives: At the conclusion of this lesson, students
will be better able'to:

--Define modernization.
~~Identify and manipulate datg with which to study the modern-
ization process. ‘

Source of Data: World Statistics in Brief, 1977 (United Nations).

Al

Introducing the Lesson

- .
1. Distribute copies of Handout 4A, "How Modern Is This Place?,"
and allow students a few minutes to complete the exercise.

2. Briefly go over the ten statements and try to get a consensus
on how students marked each one. Now, suggest that another category of
answer be added tu the three provided in the handout: "Can't tell."
This answer shquld be. selected if a statement does not supply enough
information to indicate the extent to which the country it refers to 1s 7/
"modern." Go over the ten statements again and ask the class wlether
anyone would now choose this fourth option for any of the statements.
(A brief discussion should make students aware that most if not all of the
ten statements warrant this response.) The following points might be
brought out to emphasize the pitfalls of making generalizations and
assumptions about modernization on the basis of insufficient data.

(#1 and #3) 1In 1975, Mexico City was the world's third-largest
urban area. By the year 2000 the 15 largest u’ »an areas will inciude
four Latin American cities, two Chinese cities, two Indian citles, and
cities in Korea, Pakistan, Indonesia, and Egypt, as well as the United
States. Many of the fastest-growing reglons of the world, in terms of
population, are the least modernized.

.

(#2) Many towns in rural areas do not have doctors, regardless of
how modernized the country i, in otler respects.

(#5) Alr pollution is an urban pro! lem all over the world.

(#7) The top three peanut-exporting nations are China, Sierra
Leone, and the United States.
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(#8 and #10) Many nations need to modernize factories and balance
foreign trade in order to maintain a strong economy., “ -

3. Brainstorm lists of factors that make a country "modern" or "not
modern.”" List these ideas on the chalkboard. Can any of the items on
the lists be measured and compared between nations? How would students
define "modernization?" " :

{., Explain that modernization can be defined as the process of
changing from a traditional, low-technology level of economic and
technological development to & level gimilar to that found in Japan, the
USA, the USSR, and the nations of Western Europe.

'Point out that there are some generalizations-that can be safely

' made about modernization as it has occurred in most nations. The greater
the degreéd of modernization, the truer these generalizations are likely -
to be. The following characteristics tend to accompany & significant
degree of modernizatiom:

-~-Increase in occupational diversity and labor mobility.
--Tendency toward bureacratic organization.
-—Determination of social class by economlc status.
--Active invoivement .of citizens in politics. |
—~Increased tension between generations.

--Separation of religion from activities of daily life.

-
Developing the Lesson

5, Explain that one way to assess der ees of modernization in .
various countties is to compare them, usin, selected indicators. For
example, average income is commonly used as a measure 6f the level of
econonic development.

6. Divide the class into small groups and distribute copies of
Handout 4B, "Comparing Nations." Give each group time to look at the
data and answer questions 1-3.

7. Ask the groups to report their answers to the questions. If
there is disagreement between groups, let the class as a whole discus«
and decide how to order the nations. Theén announce the identities of
the five nations (A--United States, D--Cost- Rica, C--Sweden, D--Kenya,
E--India).

N

8. Briefly discuss question 4 on the handout and record the
additional information desired by studen.s on the chalkboard, Distribute
copies of Handout 4C, "Tips for Making *mparisons,’ and allow a few
minutes for students fo read it. Continue the discussion of what
additional information is needed to crmpare the degrees of modernization
of various countries. Ask the class to decide which five types of data
would be most useful for comparing degrees of modernization.

41
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Concluding the Leason

9. Diutribute coples of Hukdout 4D, '"Letters From Two Friends,"
and allow students time to 1ead it. Ask what conclusions students can
wraw from the letters and the rest of the lesson. The following points
should be'made: ‘

--There are dif:ierent degrees of modernization in different nations
‘and in rural and urban areas of the same natiomn.

--In investigating the degree of modernization of a nation, it is
important to make a distinction between rural areas and urban areas. For
example, in Latin America the nations of Argentina, Brazil, Venezuela),
Chile, and Colombia are considered to be more modernized than Honduras,
Guatemala, Bolivia, and Ecuador. At the same time, within each of these
nations one can find relatively modern urban areas and less-modern rural
areas.

™~
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Lesson :: Foreign Add--Hos Much and to Whom?

The developing nations of the third world are requesting, sometimes
demanding, foreign assistance to help develop their economies. The
targets of their demands are countries such as the United States, which
have attained relatively high levels of economic development. The
dilemma for the latter countries is the need to decide how much foreign
assistance they can afford to provide and which countries will be the
‘beneficiaries. ' This lesson uses a role-play activity to examine this
dilemma. : u

Suggested Courses and Topics: U.S. history or government (foreign
aid, post~World-War-II foreign policy), current issues (foreign
aid), world cultures (development, modernization) .

Time Required: Two class periods.

Instructional Objectives: At the conclusion of this activity,
students .will be better able to:

-~Identify, by geographic regions, the primary recipients of U.S.
foreign assistance.

--Identify, by type of assistance, major U.S. foreign aid
patterns. X

--Identify and discuss major questions or issues posed by the
U.S. foreign assistance program.

Source of Data: Statistical Abstract of the United States, 1978
(U.S. Department of Commerce, Bureau of the Census).
\

Introducing the Lesson

1. Distribute copies of Handout A4E, "U.S. Foreign Ald, 1946-1977,"
and allow students a few minutes to look it over.

2. Eliecit student response to, the data by asking the following
questions:

~-Which U.S. foreign aid category is the largest in terms of total
dollars awarded? The smallest? (The largest is economic ald grants;
the smallest is military aid loans.)

~-Which geographic region has received the greatest amount of U.S.
aid? Which area has received the least? (Since World War I1, the Near
East and South Asia have received the greatest total amount of U.S.
foreign aid; the Communist bloc nations of Eastern Europe have received
the least.) -

3. You may want to have the studerts brainstorm re: sons for these
patterns. Teo get them started, you mig, o point out that:

--Immediately after World War 11, large amounts of aid went to
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Greece, Turkey, Pakistan, and Indla to stabilize those areas in the Near
Esst. Under the Marshall Plan, U.S. aid helped rebuild war~torn Europe.

~~After World War II, U.S. aid went immediately to Japan and the
Philippines, which had been ravaged by the watr. ~lLater, aid flowéd to
Taiwan, South Korea, and South Vietnam.

-~For political reasons, little ald has gone to what are viewed as
the satellite nations of. the Soviet Union.in Eastern Europe.

Develoﬁing the Lesson

4. Divide the students into small groups and distribute copies of
Handout 4F, "Decisions and Dilemmas."” Explain that each group will be
role-playing the "Senate Subcommittee on Foreign Assistance.” Each group
. should review the facts about individual countries and then use the
decision form to record its recommendations for the distribution of
foreign aid to the Senate Foreign Relations Committee. Make sure
students understand that they have only $105 million in aid money to
distribute to four nations who have requested a total of $179 million.

5. Ask each group to report its decisions briefly to the "Senate
Foreign Relations Committee" (the whole class). Record each group's
main points on the chalkboard. Do not discuss the decisions yet.

6. Distribute a copy of Handout 4G, "Conflictiag Viewpoints," to
each group and allow the students a few minutes to read it. Ask whether,
after reading these viewpoints, any group wants to change its decisions.
If so, why?

7. Allow time for the groups to discuss their final recommendations
and the reasons for their decisions. Does any group's decision follow
the same loglc or points of view presented in the handout?

Concluding the Lesson

8. Have the entire class vote on the allocations of aid until
exactly $105 million has been distribited to the four nations.

3




Additional Repources for Unit 4

Primary Resources - .

Development and Interdependence: A One-Semester Model Currl :ulum fBr
Secondary Schools and Undergraduate Colleges, by Walter S. Schaeffler
and Anne B, Collier. Global Development Studles Inctitute (1978)

Developgent and Interdependence, a model curriculum focused on inter-
dependence ﬁgi the development of nations, brings together, as inter-

' dependent elements of a developing world, several disciplines which are
usually studied separately: economics, political sciencé, geography,
bioloégy, and sociology. The materials include a teacher's guide and a
30-page annotated bibliography of ‘books, materials, organizations, and
resources in addition to reference sections following each unit.

The principal goals of this curriculum are in the affective realm,
reflecting the authors' belief that students need to regognize that
- nations, . issues, and people are Interrelated and understand that the
uneven development of nations has created great disparities in wealth and
power. Students are-also provided with the opportunity to reinforce and
practice such basic ‘academic skills as reading; discussing; researching
information in texts, graphs, charts, and maps; preparing cral and
written reports; thinking critically; and making decisions.

There are three parts to the curriculum, which is based on a 15-week
semester., - The Jirst unit introduces the concents interdeperidence and
deévelopment, explores the ties of the local community to the larger world,
and ends with a definition of development and some of the socioeconomic
statistics that describe it. The second unit surveys the historical
trends in Europe and America that have played an important role in the
worldwide development process. The final unit, "Development Today," is
the gore of this curriculum; fhe authors suggest that the remaining nine
weeks of the semester be 1sed to complete this segment. This unit intro-
duces basic economic terms, defines and explains social development and
its indicators, outlines the important e¢lements of thé development process,
examines the critical issues that face developing and developed nations,
and prepares students to apply the concepts they have learned in the
course of planning and creating their own development model.

*

<\

This flexible curriculum con:iains numercus teaching suggestions and
activities. Each of the units may be used separately as the.basis for a
minicourse. or the global coucepts in the curriculum may be adapted to
traditional courses. Some of the activities assume that the teacher and
the student have an extensive bhackground in development educatiou; at the
secondary level, activities that require this background may have to be
omitted from the curriculum.

&

"Third World Crisis," The Futurist, August 1975, by Rashmi Mayur. World
Future Society (1975).

"Third World Crlisis" is a seven-page reading, with accompanying
photographs and tables, which reviews the major ditficoltics accompanying
Ao o]
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thejxoo~rapid urbanizaticrn often associated with the efforts of nations
to develop ecoiomically. The material could be covered %p one class
period. - N

The author of thils article presents the view that, although people
in some parts of the world are reaping the benefits of modern technology:
and enjoying higher standards of living, for most of the worli;d/gQOples

.iving conditions have improved little during the past few de es.
India, with one~third as much land as the United States and“three times
as many people, is presentedias an example of a third-world nation facing
enormous developmental problems. The runaway growth of India's urban
areas is used to illustrate”problems associaved with overpopulation, lack
of technology, outmoded social structures, thefficient government,
pollution, worsening health and education conditions, strained communi~ |
cation and annsportation networks, and spiraling emergy costs.

The p imary obJective_of "Third World Crisis" is to provide students
with an oveyview of the tremendous urban problems assogiated with a
developing dconomy. The strength of the reading is that it provides a.
detailed "alternative model of urban life" to meet the/urban problems
presented; however, it includes no discussion questions, follow-up
activities, or bibliography.,

"Intergational Development,” in Great Decisions 178, edited by Wallace

Irwin, Jr. Foreign Policy Association (1978). i

This ten-page reading presents an overview of the global economic
system, with specific focus on differing economic needs and the varying
expectations of "northern" and "southern" nations. The central issues
" are economic development and the possibilities for both cooperation and
confrontation between the developed, ''mnorthern'" nations and the develop-
ing, "southern'" nations of the world. The article poses‘the following
basic question to students: How should the United States respond to the
complex problems raised by the desires of other nations to develop
economically? The materials provided,;along with the reading, include
accompanying tables and graphs, a series of discussion questions, and
suggestions for follow-up readings and films. The activity can be
completed in one class period.

The primary objective of "International Devélopment" is to provide
students with an awareness of global economic issues tHat have a direct
impact on American economic and-political interedgts. The reading offers
divergent viewpoints regarding the developm¢nt needs of nations. The
discussion questions are pointedly focused on questions of current con-
cern to U.S. policymakers; e.g.x Who should receive how much aid for
what purpose? Which nations should enjov most-favored-nation status in
trade relations? What can foreign aid vealistically be expected to
accomplish? The discussion questions raise issues requiving value
decisions with real policy implications.
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.'of diversity and replace . thnocentrism with empathy and world—mindtd

Modernization, by Tarrell McCracken and Gary Smith. Center for Teaching
Internatidnal Relations (1977). ) .

;s ~

e
This miniunit {nvolves students in eyplorlvg various meanings of the
term wodern and in constructing a 50-nation data bank which 18 used to
examine a series of cross-national issues, The materiale provided coasist
of learning objectives, suggested classroom teaching procedures, raw data

for 50 nations, student materials, extension activities, and a bibliography

for teachers. The unit can be completed in’/six class periods.

+ The unit enables. students to explore communication, education, and
transportation as they study the modernizing process. Students are also .
encouraged to explore value positions related to the meaning and impact
of modernization. The main ‘'strength of the unit is that it allows students
to manipulate data in order to arrive at gene 'al conclusions about a "
global phenomenon. By using readily availabl: United ‘Nations qLatistics,
the data vank may be updated yearly by studPrLs and teachers.

Urbanization: Cities Around the World (miltimedia teaching list)
American Universities Field Staff (1974)

This teaching/learning packet uses an intercultural approach to:
explore the process of urbanization throughout the world.  Ircluded in
the kit are 33 reading% and activity sheets, 22 minibooklets, 2 copies
of the UNICEF book Child and the City, 8 color prints, 2 simulation games,
a bibliography, and a cassette recording of city sounds and music. An
eight-page teacher's guide lists learning objectives, suggests ways of
using a thematic approach, and outlines a 30-day course of study. /

The dati and activities' in this progf&n encourage’ studenf:s to|view
urbanization from a.global perspective. The developers hope that puch a
perspective %111 enable students to "establish a positive appreciation

humanism." The stratcgies employed to famillarize students with the
prepared material bre value clarificax ion, assessment and evaluation,
comparative analy<is, simulation, and basic skill dcvelopment

The program has been organized into seven phases of study in order
to facilitate inquiry. Phase 1 is self-disiovery--sharpening students’
awareness of what they already know about cities and urbanization. Phasc
2 deals with the ways in which cities organize themselves in order to
provide the necessities of life to their residents. Phase 3 fresents
sever. 1'simulation activities based on the knowledge that students have
gained during the initial phascs of the program. Phases 4 and 5 offer a

" serfes of readings through which students mayv examine the reasonsjwhy

individuals migrate to urban areas and  he diverse personal experiences
of individuals in cities. Phase 6 (urther pursues the ¢oestion of
quality of life and, together with Phase 7, suggests some possibilities
for future development n urban arcas.  The program concludes with
suggestued discussion questions that allow students to reflect on the
significance of urbanization aw viewed from hoth individual and global

P(‘T‘SP(‘(' tryj: Voes,
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Urbhanization: Cities Arcund the World 18 a comprehensive and irnfor-
mative learning package which can be used in several different ways to
increase students' awvireness of and involvement in issues related to
worldwide urban migration. In fccusing on the theme of cultural diversity,
the program tends to downplay Lhe special problems faced by developing
countries--those least able to handle the large~gcale movement of people
from rural to urban areas. Still, teacher. of world affalrs, geography,
urban studiesy or contemporary issues stould find this kit a welcome
addition te their curriculum repertoire.

The Nguba Connection (/4" sound vldeotape). WGBH-TV (1978).

~

The Nguba Connection, a one~hour videotape produced jointly by Swiss
and Swedish film companies, contrasts peanut fatming in a developed, firect-~
world nation (the United States) with the same activity in a developing,
third-world nation (Senegal). The film allows students to see some ,
results of advanced economic development and to compare these results
with conditions in an area where a high leve. of economic development has
not been attained. Peanut farming in thc Imited States 1s characterized
by advanced technology, ample information made available through agri-
cultural extension services, liberal use of pesticides and fertilizers,
tost.y techniques for mechanization and irrigation, and a high ievel of )
capital investment. By contrast, in the West African nation of Senegal
there are tew e»tension services, pesticides and fertilizers arz too
expensive for the average farmer, and mechanization not only 1is costly
but would actually-be detrimental in an economy where labor is abundant.

The f11m also reviews the roles of government subsidies in the

I United States and goverament (socialist) control in Seneg~l. However,
it is likely that students w~ould have difficulty making the comparison
between bureaucracies in the United States and Senegal as presented in
the film. Teachers might also find that relatively too much time is
devdted to the United Stotes and too little to Senegal. Finally, the
lack of a study guide requires the teacher to devise a structure for
debriefing the film. lowever, for a strong visual comparison of developed
vs. develeping countriecs and first-world vs. third-world onditions, The

, Nguba Connectiot is an excellent supplement to existing curricula.

The People Problem: Fopulation and Urban Expansion in Latin America (2-
part: filmatr,p), by Cac.on ", Stella. Current Affairs Films (1977).

THis filmstyip, with accompanying discus«ion guide, uses Latin
America as a case study to examine the causes and consegdencos of pop-
ulation explosion and to provide a eritical analvsis of the large-scale
urban migratic v that is taking place in the developing world., Two major
objectives unuterl e the foctual content of this program. (1) to increasc
stude nts' awarcness of and covcern about the effects of overpeopulation on
the development of a region and () to show students how a4 hurgeoning
population in another part of the world may affect the quality of their
own lives,

nosupport of these objectives, the Firet part of the filmattip
shows gome ol the probieme rapid peputation prowth has cansed in Latin
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America and the attempts being made to rezo.ve these problems. Part 2
traces the flight of milliens of rural migrants in the regien to cities
already bursting at the seams. ‘he filmstrip concludes by describing
the similarities and differences between Latin American ciiies and their
counterparts in the United States.

The strength of this program is that it treats population 2 »9%h and
urban expansion not as isolated phenomena but rather as factor. ipivr-
related with other problems of development and medarnization. T& »7e9
provides good examples of the problems shared by urban ‘centers .’ a2
United States and those in other regions of the world. ‘

Supplementary Resources
. %

United Nations Statistical Yearbook, United Nations Demographic YEarbook,
United Nations Statistical Pocketbook (annuals). Unitedorations.

These annual publications issued by the United Nations are excellent
sources of irternational data. They are available in most large libraries.

Social Education, November/December 1974. EJ 106 511. National Council
for the Social Studies (1974).

t

This special issue of the journal Social Education, available in
most college libraries, is focused on the twin isijues of world hunger and
poverty. It contains a variety of articles providing background infor~
matiou on these topics, a photo essay which raises questions about our
international priorities, and teaching strategies and activities designed
to develop students' awareness of these issues.

The Development Puzzle, by Nance Lui Fyson. ED 100 749. <Voluntary
Committee on Overseas Aid and Developmeni (1974).

The sourcebook has five major sections, dealing with (1) background
information on developing countries, (2) how population growth, industrial-
ization, education, and values are related to econonic d:velopment, (&)
general ideas- and suggestion. for teaching about this top'c, (4). 1deas
for teaching about the ttird world ‘n geography, history, English, music,
art, and science classes. and (5) matevials for classroom use.

"Diversity and Change,'" 1in Teaching About Diversity: Latin Amrrica, by
Kenneth A. Switrer and Charlotte A. Redden. Center for Teaching Inter—
national Relations (1978).

This chapter contains four classroom activities designed ic help
students explore urban change in a case study, investigate five indicators
of change in Latin America, and dlagram aspects of change in their

community, nation, and world.
n

"The Technology fxploslon,” in Great Decisions '79, edited by Wallace
lrwin, Jr. Forelgn Policy Association ,1979),




This excelient reading reviews the global technology explosion,
suk<equent demands for technology trar fer by less~-developed countries,
and the responses to these demands by t' 2 United States as & leader of .
the d:aveloped countries.

World nank Sector Policy Papers (occasional bulld®ins). World Rank.

These occasional papers summarize such de&elopment issues as edu-
cation, health, housing, and agriculture and discuss respoise$s to these
issues by World Bank programs. They contain useful reference information .
for teachers and students.

Field Staff Reports {occasional bulletins). American Universities Fieid
Staff. '

These pamphlets written by Americ .n Universities Field Staff associ-
ates living abroad are focused on the changing political, economic, and
socilal structures of countries in Asia, Africa, Latin America, and Europe.
Among.development topics examined in the 1977 series were "The Politics
of Income Distribution in Thailand," "Ecuador, Politics of Transition,"

77 and "Soldiers as Policy Makers in Nigeria."

Oxfam Project Reports (occasional bulletins). Oxfam America.

Devel6pment projects funded by Oxfam in Africa, Asia, and Latin
America are described In these mimeographed sheets, which deal with the
country or region, the problems, and the goal of each project. Written
in nontechnical language, they can by easily cad by high school students.

Childhood Problems Worldw.ide f{multimedia teaching kit). U.S. Committee
for UNICEF (1978).

This program presents a general slobal overview of the problem of
malnutrition in developing countries and UNICEF's efforts to hclp these
countries use their own resources to combat dietary deficiencies and
improve the health of mothers and children. The kit contains storles,
a photo wallsheet, slides, and «lassroom activities.

Rich M:n, roor Man: Education (lémm sound/color film), produced by BBC~TV. | s
Time/L fe Multimedia (1972).

In afflient nations, educaticn fs seen as the breaker of class
barriers which allcws the poor access to vertical soclal mebility. Tt Is
of t.'n assumed that similar opportunities exist in the legs-.ffluent
rations. However, ds this 52-minute film points out, that assumption is
not ne:cssarily true. The conclusion of Rich Man, Poor Man: Education 1is
that the kind of education thar has been promoted throughout the world
perpett :tes the distinct'on between rich and poor,

i1
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rilt (16om sound/color ftlﬁ) World Bank (1972)

This 23-minute animated -cartoon expldtus the imbalance in the
distribution of the world's wealth and regources, shows the attitudes
of both rich and poor toward developmeut.'lnd posas some alternatives
for development strategies. It can serve ss an effective intrnduction
to a discussion of development iasues.

-

Holy Growth (3/4" sound videotap:). WGBH-TV.

This one-hour sudiovisual program explores the disruptive effeits
of growth in poatinduatrial Japan. The film offers an excellent overview
of the sociseconomic prcblems aesociated with rapid davelopment,




Unit 4, Lesson 1 Page L of 1

Handout 44

HOW MODERN IS THIS PLACE?

Directions: Read,each of the ten statements below and circle the term that

you think best identifies the degree of modernization of the area described or

referred to in the statement.

“ 1. I iive 9n a hugé and growing urban area. Only a few cities in the world
are larger.

very modern somewhat modern not modern

2. Our town does not have a doctor.

very modorn somewhat modern not modern

3. No one in my familvy has ever lived in a large city.

very modern somewhat modern not modern

4. Our tribe has a very wise chief.

very modern somewhat modern not modern

5. Our city has a very bad air pollution problem.

very mnodern somewhat modern not modern

6. My brother likes to watch television.

very modern somewhat modern not modern

h handout for reproductica, cut carefully along this line
N

Peanuts are one of my country's important export crops.
very modern ' somewhat modern not modern
| 8. oOur factories need to modernize like those in Cermany and Japan.
9] very modern somewhat modern not modern
@
Ji
&
9, 71 quit school to take a job when T was 15.

o
>

very modern somewhat dern not modern

10. My country imports many foreign ,.roducts.

very modern somewhat modern not modern

ww
;%L
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Unit &, Lesson 1 Page 1 of 1
J Handout 4B
COMPARING NATIONS
% of population per-capita . annual energy no. of populstion
Country living in urban annual income production passenger per )
areas (in U.S. $$) (in metric tons) vehicles ' physician
A 73.5 $7,087 2,036,000,000 100,000,000 622
B 40.6 ) , 8§ 978 160,000 55,000 2,150
c 81.4 $8,349 8,000,000 2,700,000 645
D 9.9 $ 234 80,000 131,000 16,292
E 20.0 $ 137 114,000,000 756,000 4,162
Source: World Statistics in Brief {United Nations, 1977). Data are for 1975.

Questions
1. Of the five countries, which one do you think is the most modern? Wt j;?

think it is loceted? Why?
2. Which nation do you think is the least modern? Why? In what pait of the world do you think it is
located?

In what part of the world do’you

3. Rank the five countries in order from most modern (#1) to least modern (#5). Explain your reasoning.

4. What additional kinds of information about each country would help you assess 1lts degree of nodernization?

83 | | <y




Unit &, Lesson 1 ° . ' ' Page 1 of 1
Handout 4C

TIPS FOR MAKING COMPARISONS

Define zpur*terms and goals. Have you decided which conditions or qualities

you want to ompare? For example, exactly what do you mean by the term

modernizatiorn?

Select appropriate indicators. What kinds of information-will be useful

in measuring the conditions you want to compare? For example, if you wanted to
assess the extent of a country's modernization, what kinds of data would be the
most useful--per-capita annual income, ﬁumber of manufacturing plants, average

level of education, percentage of the population living in urban areas?

Make sure that comparative data are really comparable. If one nation defines

an "urban area" as a community of at least 500 people and another country con-
siders only cities of at Jeast 100,000 people to be "urban," using the indicator
"percentage of population living in urban areas" would not yileld a valid comparison.,

Provide sufficient context for information. Some sctatistics are meaningless

by themselves. For example, knowing that a country has 1 million motor vehicles
does not tell you ﬁuch unless you also know the total population of the country.
Average per-capita annual income is not an adequate indicator of a country's
standard of living unless you know how that income is distributed--if 1 percent
of the people have 90 percent of the income, the general standard of living will

be much lower than it would be if the income were distributed more evenly.

detach handout for reproduction, cut carefully along this line
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Unit 4, Lesson' 1 | ' B Page 1 of 1
Handout 4D

LETTERS FROM TWO FRIENDS

In many areas of the world, people are leaving rural areas and moving to
towns or cities. The following letters were exchanged by two friends in a
Latin American country--one who remained in the country and one who moved to
the city. What do these letters tell You about the country as a whole and
about the variations within it?

Quirido Camilo, -

Even though you have been gone for a year, I still miss you. All of the
men from the village and nearby farms helped fix the roof on the schlicol so it
won't leak during the rainy season this year. We also finished taking out the
big tree stump that was in the cormer of the soccer field. As you can imagine,
all the men still play soccer-every Sunday. .

0ld Mejia at the government co-op store is still as nasty as ever. As
long as his nephew is a govermment official in the capital, I guess we can't

get rid of him. At least he is giving credit again. The farm extension man

sald that he might let us test a new fertilizer on our crops if the local
research center gets some grant money to buy new tools. We bought a radio,
but we only play it during breakfast and for an hour at night because the
batteries are so exensive.

I now work one day a week on Senor Hernandez' farm. For a large landovner
he is actually not coo bad to work for. I still hope to be able to get to

Medellin someday to visit you and see the city. -
’ : Tu amigo slempres
Jorge
Querido Jorge, ‘ x4

It was good to hear from you. I can't believe that you finally got the
old stump out. Here in the city all the men also play soccer every Sunday.
In our neighborhood we go over to the university where there “4s lots of rcom
to play. My sisters, Lydia and Nora, like going to the movies. There are lots
of theaters, though we can't afford to go too often. If my dad gets a bonus at
the factory this Christras, we hope to buy a television set. Lydia wants a
record player. She now works 1in a cafeteria downtown. Nora.will finish eighth
grade next year and then hopes to get a job as a sales clerk in a store.

The city is big and life is very fast. At first I didn't like it much,
but I do now. There is a lot to see and do. I have even been to see pro-
fessional soccer games and a bullfight. At the moment I am working as a helper
at a censtruction site-—the city has buildings 20 stories tall. I hope to
learn : nough to become a carpenter and make more money.

1 hope that you can coaie visit us. You would be amazed at how large and
nodern Medellin is. \

4
Y

Tu amigo,

Camilo
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To detach handout for reprcduction, cut carefully along this line

Unit 4, Lesson 2 | Page 1 of 1
Handout 4E : : .

U.S. FOREIGN AID, 1946-1977 °

Type of Aid ' Amount (in $ millions)
Economic aid |
loans - | 41,257
grants ‘ 79,634
total economic aid ' 120,891'
Military aid
loans o 9,137
_grants 69,581
total military aid 78,718
Total foreign aid 199,609
P Region or Category Amount (in $ millions) .
Western Europe ' 24,087
Eastern Europe 2,203
Near East and South Asia ' 33,099
Africa ' 6,681
Far East and Pacificl 27,156
Western Hemisphere‘J ' 12,940
International organizations \ 7,379
. Total foreign aid ' 113,545

Source: Statistical Abstract of the United States, 1978 (U.S. Department
of Commerce, Bureau 'of the Census)., Note: The totals for the two tables diffe:
because certain types of ald programs were not reported on a per-country or per-
region basis.
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Unit 4, Lesson 2 \ Pag- 1 of 4
Handout 4F

DILEMMAS AND DECISIONS

You are members of the Foreign Assistance Subcommittee of the U.S. Senate.
Your job is to make recommend .tions about the allocation of foreign aid to the
Committee on Foreign Affairs. You have.already made recommendations about the
amount of aid that should be given to natione in Western and Eastern Europe, and

you are now making recommendaticns on the amount of aid to be given to other

nations.
1}

You have decided on the total amounts of U.S. aid that will be given to

various geographic_regions. These a.ints are listed in the table below.

Africa - $576 million

- Far East and Pacific $720 million
Near East and South Asia 82,661 million

Western Hemisphere §434 million

Total $4,3911m11110n

Today you are making recommendations about allocations of aid in the

- Western Hemisphere. Of the $434 million available, you have Adistributed $329

million. You have $105 million left to distribute among four remaining countries.
These countries have requestéﬁ a total of $179 million in aid. Some fact: about
each of the four countries are provided below. Read this material and then use
the "Foreign Aid Decision Form' to report your recommendation. ‘ .
Country #1 has requested $85 million in U.S. aid. The country is governed

by a weak democratic system. The Communist party is strong but holds few govern-

medt positions. The party presently in power is pro-United States. The economy

, depends ﬂeavily on the export of one crop and one mineral. There 1is little

industry. The aid money will be used to improve and extend the road system,
improve the dock and port facilities iv the country's only port city, and fund
agricultural extension projects.

Country #2 has requested $60 million in U.S. aid. The country 1is governed
by a pro-U.S. military dictatorship which always supports the United States at
the United Nations. The economy is almost completely dependent on the export
of ohe crop. As a result of falling prices for this crop on the internatiocnal
market, the country's eccnomy is in very poor conditioqf However, In large part,
the ald requested 1s military aid. The government has but down two peasant
revolts i1n the past year. Of the requested $60 million in ald, some $23 million
will be used to improve the airport in the capital clitv, build a hospltal ia the

capital city, and Improve the natlon's telephone system,

0
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Handout 4F Page 2. of 4

Country #3 has requested $22 million in U.S. aid. The country is governed
by 4 socialist party; its foreign policy is neutral. The president of the
country often partgcipates in meetings of heads of state of nonaligned nations.
Country #3 has a diYersified econemy which exports agricultural products, some
minerals, and 1light manufactured goods. The requested aid will be used to
improve the national uqiyersity. senid students abroad for advanced college
degrees in business maﬁagement and science, and import farm machinery.

Country #4 has requested $12 million in U.S. aid. The country is governed
by a stable democracy. The economy is developing rapidly. The nation exports
agricultural products, minerals, some oil, and a variety of industrial goods.
Some of the nation's industrial goods compete with U.S. exporté to Latin
American natioﬁs. . The $12 million in requested aid will be used to begin con-

struction of a steel mill.
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% o
Foreign Aid Decision Form

1. What is the strongest argument for giving foreign aid to each country?

s

.Coﬁntry #1

2}

Country #2

Country #2

Country #4

2. .What 1s the strongest argument against giving foreign aid to each country?

Country #1

Country {2

Country #3 ' 3

h ¢

Country #4

3. How much ald do you recommend should be given to each country?

Country #1: §

To detach handout for reproduction, cut carefully along this line

Country #2: §

) .
Country #3: §.

)

Country ff4: §
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Handout 4F

4. On what basis did you make your final decision for each country?

Country #1

Page 4 of 4

-

Country #2

Country #3

Country #4

e




‘¢ Unit- 4, Lesson 2 o ‘ . , ‘ Page 1 of 1
. Handout 4G ® ‘
" CONFLICTING VIEWPOINTS

A
1. "As an officer in the American Freedom Socfbty, I urge the Sénate tu
distribute aid with the intent of rewardiug those nations which are our alliea

or which support our positions in the ‘United Nations and other international

q;ganizarions. Foreign aid should be used to foster nations with capitalistic
'economies and democratic governmenta. Ald: ahould be used as a tool to further
U.S. interests.” ' LA T
2. "As an economist, I can tell you that the amount of aid to be distrib~
uted {; very smell compared to the size of the economic difficulties faced by
the developing nations of the third world. Aid should be dietributed on the
basis of where 1t can have the most immediate, dramatic impact. The emphasia
should be on nitions which are already partially developed and whose strong

economies, with some U.S. assistance, will grow rapidly. “Unfortunately, gome

;of the poorest nations will have to be neglected for the present time." )

3. "As an official of one of the nation's largest labor unioms, I urge
the Senate to'keep in mind thé damage done io the U.S. economy and jobs lost -
due to foreign imports. Aid should not be used to develop industries that will
compete with U.S. products and result in a loss ,of U. S. jobs."

4. "As a member of the concerned olergy I would like to suggest that gﬂg

main goal of U.S. aid should be to improve the lives of people woridwide. Aid
‘should be given to any nation where standqrds of living are low if we can be
reasonably sure that the aid money will reach the. people. Aid should be given
to projects that will directly improve the quality of life--especially outside
the capital city. Aid should go for better schools and hospifala, roads, health

and sanitation programs, recreation programs,.and agricultural programs."

-

To detach haﬁdout? fot reprcduction, cut rarefully along this line
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\ 5. ENVIRONMENT AND TECHNOLOGY .

—

.

As the world economy continues to gcow, the earth's capacity to
supply fresh water, provide living space, arable land, and natural
recreation areas, aud absorb ‘'waste products will be increasingly tested.
Some of these capucities may be adequate to support the present rate of .
economic growth well into the next century; however, others are darger-
ously cloge to reaching their 1imi Signs of environmental deterior-
ation are already visible on a global scale in the form of pblluted lakes
and streams, toxic materials in’the gnvironment,'alterations in climate,
soil erosion, and the extinction of certain species of plant and animal
1ife. The challenge to the teacher is to provide a classroom, experience
which will enable students to understand the relationship between human
beings and the natural exviromment>—that the natural environment is a
single, integrated global system; that the satisfaction of human needs
depends- directly or indirectly on the natural resources in the earth's
biosphere;. and that the activities of.all human beings affect the ,
earth's biosphere. . T '

Numerous examples can be used to bring into.fdcus.;ﬁe exten£ of -

 global interdependence in this area. To meet the rising _demand for food,

new land is cleared; this results in the steady and progressive deforest-
‘ation of-the earth, particularly in the developing regions of the world.
As trees are cut down and as land is brought under the plow, soil is, '
eroded, dust bowls are created, and rivers, reservoirs, and Yrrigation
canals £111 with silt. ¥ -

Likewise, as the rich countries continue their pursuit of affluence
and.the poor countries strive desperately to catch up, the discharge of
waste vroducts into the ecosystem continues to rise. 'The discharge of
these waste_ products--particularly the more persistent ones, such as DDT--
creates global problems., DDT is nonbiodegradable; carried by the wind
and tides, it eirculates freely throughout the biosphere. In many parts
of the world, levels of DL. have reached the point where they threaten
the survival of certain animal species and pose a serious cancer risk to

The use and abuse of the world's oceans represents still another
axiiple of environmental interdependence. The recent advances in -tech-
nology - “ich have vastly increased our knowledge of the seas have also
made i. tasier for humans to do long-lasting damage to the marine environ-
ment. We are now able to exploit the mineral resources uf the deep sea,
drill for oil and gas at depths beyond any imagined a decade ago, and
catch huge quantities of fish. The result, however, is an increase in
the amount of poliutants discharged into the sea and a reduction in the
yital elements necessary to sustain ocean 1ife. In some areas,.fishing
has become so intense that the destruction of several species is a very
veal possibility. ’

The problem of ocean pollution raises questions about the role of,
advanced technology in an-interdependent world--questions that pose a
real dilemma for humankind as it approaches the 21st century. On the
one hand, technological achievements~-particularly mass communication
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and 1nternational transport--have brought nations closer together and
provided a basis for global cooperaticn. On the other hand, every ~
advance in technology involves human and environmental costs. It is
important that students become aware of the ways in which the growth of
technology has affected the matural environment and human life stylee.

The lessons and materials in this unit illustrate how each of us .
shapes and is shaped by the environment. Onece students begin to recog-
nize the extent of their individual and gréup responsibilities for their
surroundings, they can begin to analyze-and evaluate alternative models
for using technology, protecting the biosphere, and mauaging thguzgzif 8

’
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Lesson 1: 01l Pollution: Can It Be Contrxolled? . '

One of the most visible and dangerous pollutants that finds its way
into the sea is oil. Some oil is dumped or discharged directly into the
sea, or it qan get thcre as a result of oil spills from offshore drilling

accidents or tgnker collisions. Petroleum and its by-products impede-
. the ability of the-ocean to sustain life. '

This classroom activity.introduces students to a leading cause of
oil pollution in. the oceans-~tanker collisions. By participation in a .
role-play and decision-making activity, Qtudents come* to better understand
the importance of reaching international 'agreement on the protection of
the marine environment. R

. -‘
’ 1 . * ©

.
’ 'S . N -

Suggested Courses and Topics: World history (corntrol of the seas,
role of -the United Napions, environmental interdependence) ,
enviro.mental studies (pollution of the ocean, environmental
interdependence)’, contemporary ‘issues (the oceans as resources) .

.

. .
.  Time Required: One or two class periods.

. . . , ¢ -
- Instructional Objectives: At the conclusion of the lesson, students *
“will be better able to:

-~-Identify the effects of oil spills upon the resources of the
ocean. ' ' N

~-Understand some of the complexities involved in preventing
further pollution of the ocean. ) '
--Recognize the.importance of reaching an international agreement
on protection of the marine environment.

¢
Source of Data: "The Oceans and the Seabad," in Great Decisions
1975 (New York: Foreign Policy Associatior, 1975).

Introducing the Lessow ~ . 0 77¢

1. Announce to the students that they will be participating in an
activity which will give them the opportinity to experience some oi the
complexities involved in preventing further pollution of the ocean.

2. Divide the class into groups of four. Explain that each group
will consist of the same four individuals--a representative to the U.S.
Congress, a United Natlons official, an OPEC agent, and an oil company
represent.utive--and that students will role-play these individuals.
Distribute copies of Handout 5A, "Role Objectives," and orally rcview
- the objectives for each role that.will be assumed during the simulation.

Developing the Lesson

3. Distribute copies of Handout 5B, "collisicn off the English
Coast," and allov students a few minutes to read it.

55

10 ‘ '




' * . a r
7 . .

4. After the students have tead the handout, ‘make sure they under~
stand that. pollution of the world's oceans has reached alarming levels.
For eyample, golf-ball-~size pieces of ‘01l tar have been found in massive
proportions throughout the Atlantic Ocean. During the 1960s and 1970s,

‘more than 740 oil spills’were caused by tanker collisions, .

5. Give each groun a copy of Handout 5C, "Action Form." Explain
that the objective of this activ;ty is to decide on a course of action
in response to the,oil tanker collision and consequent demands by environ-
mental groups and cettain members of the United -Natioms to severely
restrict or prohibjit the use of supertankers. + The course of action
chosen’ by each group must take into consideration the role objectives of.
individual group members. (Note:- If there is a conflict Betweeh members
of the group over a proper course .of action, they should be encouraged
. to alter their action so as to reach s gtoup copsensus, It may be that
some members will have to give up on the possibility of realizing all of
theit objectives in’ order for the group to reach a consensus,)

6. When each group has developed a course of action which has the
support of al. its members, ask them to describe that course ofwaction
under the heading "General Policy" on the action form. Each group member
should then indicate an the action form which steps will be taken
individually to carry out the genetal policy decided om by the group. A
member of the group who does mot agree with the others should indicate
what actions he or she will take to further his or her own interests.

7. After all the groups have finishéd filling out their action
forms, ask a representative from each group_to ‘report to the class on the
general policy formulated by the group -afid the individual ‘actions that
will be taken in support of ‘that policy. '

v
2

Concluding the lesson

-~ Ve

8. The activity may be concluded by focusing a discuqsion on the
following questionS°

~-How many effects of oil spills can you think of? Why are oil
»nspills so destructive?

——Whar were some of the confliCts your group experienced in deciding
on a recommendation?

--Who should be responsible for safety measures (ship technology,
crew training, traffic regulation) in the oil shipping industry? The oil
companies? The United Nations? Other agencies?

--Who should be responsible for enforcing these safety measures?
The nation whose flag is flown by the offending uhip7 The nation withiq
whose jurisdiction an accident might oceur? -

.

~--Should deve10ping countries be forced to pay for expensive
technology and training programs in order to avold future oil spills?

--What can be done to prevent supeltankers from operating in
decrepit condition and with inadéquate cre. 3?

--What are some of the most serious ditiiculties involved in prevent-
ing future oil pollution

56
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Lesson 2: Solving Environmental Problems

The detrimental effeets of technological advances og the global
environment offer vivid illustrations of the increasing level of:inter- .
national interdependence. The materials and activities in this lesson '
will’ help recognize such problems and identify means of resolving themn.

. ~ oY R sy
Suggested Courses and Topics: <Current issue (environment, tech-~
nology), ‘environmental studies. ii .

~ ) -

o " 'Time Required: Two class perioa.. -

- - » e ° ¥
Instructional Objectives: At the conclusion of this activity,

students will be better able to: - : ’

¢

-

--Define the concept of global interdependence.
~~Identify actors and problems in interdependent issues o
related to environment and technology. - ° : -

Source of Data: Donella H. Meadows et al., The Limits to Growth:
A Report for the Club of Rome's Project on the Predicament of
' Mankind (New York: Universe Books, 1972). -t .
'ﬂ- ' . . LY

“y Introducing the Lesson : ' -
T . : .

1. Ask the students to brainstorm a list of major environmental
and technological problems that affect the nations of the world. List
these problems on the chalkboard. (Among the problems identified by
students might be Ar pollution, water pollution, energy shortages,
urban sprawl, population growth, resource depletion, nuclear waste
dispoeal, computer-assisted invasion of privacy, nuclear weqpoﬁs ‘
escalqpion.) . .

— e

»
"

Developinz the Lesgson ~
-2, Distfibqte copies of ‘Handbuts 5D, 5E, 5F, and 5G, and ask
students to examine the data in the handouts, working in small groups.
Explain that each group will be applying the questions in Handout 5D,

"Global Change," to one of the other handouts. ‘ o,

3. Focus a discussion oun students' responses. On the chalkboard, _
list the problems assoclated with each set of data, the severity of the
problems, and the areas of the worldtaffected by the problems. (One .

result of the discussion should be the realization that the. problems
cross national boundaries.) .

=
Concluding,the.iesson

4, Clarity for students that the diagram in Handout 5F, "Impuct of
Increased Pesticide Use,'" maps the impact of one environmental problem. .
Briefly discuss the following questi: ns: : e
. ] v ,
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of farm producgp ) ’

X —-What'appeara to be the~m£jor benefit of the increased use of .
pesticides for farming purposes? (Increased production and availabtlity

!

~-What appears to be the major -harm caus. d by the increased use .of
pesticides in farming? (Increased¢cancer risks and farm production costs.)

5. . Ask' each group of students to szlecc a global ‘environmental or
technological developmlent and map its dmpact, usjing Hanfout SE .as a° .
model. (Such developments might include increased use of nuclear reactors,
increased hunting of- whales or other gea life, increased use of auto-
mobiles, urban growth, increaeed coal production.)

" 6.+ Have all the grqups report back to the class on the developments
they selected and their effects on various aspects of 1ife. Make sure
students understand that, some impacts may-be viewed as positive or
beneficial whereas other impacts may be viewed as negative or harmful

7. On the basis of, this exercise, ask each group of students to
develop a definition of- global interdependence as it relates to the

. environment.

‘ ' /
- .
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"EnVironpentgl-Isspes:and Quality of Life," Inteidem 82, by David C.’'King
* and Cathryn J. Long. .-Global Perspectives in Education (1976), .~ .

3

are we willing to give up iv order to have a.healthier-efiviromment? How - .
can citizens of a single nation or the nations of the‘'world agree upon =~
the trade~offs involved in issueg of econoric development!versus: envigon-
ment protection on an intérnational scale? These are the quéstions
addregsed in "Envirommentdl Issues and Quality of Life," ‘s series of

] readings and activities dealing with how local and national decisions

. interact with the global environment. Included in the matebjals are a

ten-page collage of readings and photographs depicting various aspects :
of the global-condition, with accompanying discussion questions; a global .
data bank with such indicators for measuring the quality of life as .
population size, fncome, health, and education; ang a ‘data set of compar-
able United States statistics.. The procedures suggested call for analyzing
data and writing reports in order to compare nations as well as examining
various aipects of the quality of life. The activity requires from three
to ten class periods. ’ : '

Environmental Education Interdepend@kce: A Concept Approach, by David C.
- King.. Global Perspectives in Educationr(1976). - -

.

. Environmental Education is a guide to K-12 classroom activities that
# deal with the interdependence of humans and their environment, Sample
activities are presented in an accompanying handbook. -

For grr.las»10-12, the guide presents objectives and topic {deas for
curriculim development. For example, under the heading "Exploring Space-+
ship Earth," there are ideas for courses in. biology and social studies
as well as a multidisciplinary approach. The handbook presents more
detailed ideas for classroom activities focusing on ‘population growth,

. Environmental Education is intended to provide teachers with a series
of unifying objectives and ideas for classroom activities that will
enhance the teaching of environmental issues. The main strength of the
‘materials. lies in their diversified approach to the issue. _For some,
the weakness of .the materials will be that most ideas are not - fully
developed and require additional effort by the teacher befrre they may i
be used successfully in the classroom.

’

Living With T.chnology: Can We .Control Applied Science? (multimedia
teaching kit). Sunburst Communications (1975). . »

This program examines the origins, current trends and future
directions of a world which has become increasingly dependent on and
dominated by technology. Included in the program are five color filmstrips,
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' ix cassettes or tﬁ.records, and a teacher's guide that providés‘a scripe,

. literature, historical ‘events, and social science data. By drawing oq

. society and.the natural world through technology. The next segment

not always present the sabstance necessary for .students to/provide v

-thoughtful answers to these questions. 4As a result, teachers will need ‘

to allow plenty of tfme for discussion and further research. The program . .

‘can be easily integrated into humanities, science fiction, scie d :

society, and current affairs courses. - * \ﬂ?E“Bn\\\\ . s
. . ' '

discussion questiona, and research topics for students. The purpose of 3
the program is twofold- (1) to make students more aware of the waye in ‘
which the growth of technolofy has affected the natipnal environment and ]
human lives vand (2) to help: students gain the knowledge necessary for v
considering alternntive solutions to living with technology. v :

Throughout the ‘program. an interdikciplinary approach employs. art

various disciplines, ltudents are given the opportunity to view themselves
and their relationships to the environment from a global perspective.

.The firs® segment of the program dcscribes how humans have changed

focuses on the historical development of  the United States aud shows the
connection between our wealth-of natural resources and the genegally. .
favorable attitude that hds prevailed toward industrialization and °.
technological advancement. A segment,entitled "Impl#eations for the

World System," illustrates’the global impact- of technological change in

any part of the{world and emphasizes the vulnerability of humans to .
technological breakdowns,~ The final two segments of the program disMuss .
problems that may ‘result frpm current trends and practices and introduces

the ideas of such writers as Robert Heinlein, ‘Alvin Toffler, and Arthur .t
C. Clarke.

Living With ‘Technology raises. important questions about'the need for\.
individuals to live with less technology and greater respect for nature. .
Because the program covers such a wide tange of content, howéver, it does

Black Tide (16mm sound/color film), produced Yy WGBH-TVs Time/Life. Multi-
media (1979). K v

This 58-minute film, produced by WGBH~TY as part of its NOVA series, .
deals with pne of the major ecological disasters of our time: the spill- . .
ing of 220,000 tons of crude o1l into the sea as a result of the breakup. :
of the supertanker Amoco Cadiz off the, storm-tossed Brittany peninsula.

The purpose of this film is to describe the economic and environmental ’
damage to the land and people of the Brittany. Coast, the relative siccess
and-fallure of different clean-up attempts, and the measures oil companies

are taking to prevent oil spilils 1in the future,

The film goes well beyond the usual news reports focusing on the
immediate problems of salvage and cleanup. Instead, it presents a compre-
hensive picture not only of the resulting damage but also of human in-
adequacy in the face of such disasters. .

The inforhatidn‘presented in the film can be easily adapted to
accommodate open-ended inquiry problems. . For exsmple, students might be
asked to choose between imolementing qtricter environmental safeguards
(at the risk of higner fuel costs and loss of trade) and permitting

! ~—

N
.
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relatively unrestricted tanker traffic (at the risk of future oil spills).
If this approach is followed, the film can serve as an excellent starting
point® for broader discussion of the ecological problems associated with
energy production. . .

shzftinq Sands of the Sahel (sound filmstrip), by Ettagale Laufe’
Current Affairs Films (1978).

This 15-20 minute filmastrip with accompanying\)iscussion guide "

. examines the great.drought which occurred during the late 1960s and early

‘19708 in the Bub~-Saharan area of Africa known as the Sahel.,(gognitive'
learning 48 the gole objective emphasized in this program. A3 a result;
of viewing theefilmstrip, students should be able to understand the .
causes of the drought; its immediate effects on the people, the animals,
and the land; and the long-range solutions to the problems faced by the -
nomdds who inhabit the sub-Saharan. region.

L)

'The filmstrip is particularly e fective in demonstrating the fect *
that well-meaninghbpt hastily conceived aid programs originating in the _-
Western nations actually set the-stage for the drought to occur. The
discussion guide contains a sahstantial amount of background information,
a list of key words that appear ‘in the filmstrip, and a brief list of

- suggested projects.

1

Doomsday 2lst Centu}y (2~parﬁ sunnd filmstrip) by Carol Deegan. -.’, s
Prentice~Hall Media (1976). . N

These filmstrips and caséette tapee present studentg with the warning
"We are growing ourselves to death" and then asks, "What can we do about
it?" The accompanying progra? guide‘gkovides the classroom teacher with
“blhaviocral objectives, a curriculum coordination key, questions for
- probing key concepts, suggestions for follow—up activities and discussion,
a glossary of terms, and a short bibliography.

Doomsday s stated objective is to inform studentg--who will live the
’future--of the threats as well as the promises oﬁ the future and of the
odds both for and against their survdval. 1In looking to the future, -
students are-appraised of the economic and social problems. implicit in
programs designed to 2voiq possible e€xtinction of the human race. This,

'”filmstrip program 1s a good introductien to & tomplex, controversial

issue. . .

-

Supplementary Regources

" The Globa] Env1ronment Prospects for the~Future, Global. Dimensions,
no. 2, edited by Gary Smith Center for Teaching International Relations

(1972) ¢ | \
L ,

This pamphlet suggests several ‘classroom exercises designed to raise
questions about o.r future environment.

v
.
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. "Shaving the: Environment," Iatercom 83, edited by David C./Xing and . .
‘ Cathryn Lohg. EJ 145 510. Flobal Peerectiqgg in Education (1976) S .

. This issue of Intercom contaihé guide to discussion, study, and
- resources.as well as a simulation of an individual,coping with the environ- .
. e ment. Additional materiala explore the interdependepce of population, - &
) food, ;1imate fand land use.

-——

. , ‘;/Q'
, ~
’ "The Oceans and the Seabed," in Great Decisions '75, editwd by Norman

Jacobs. Foreign Policy Association (1975).

4

Who owns theé oc¢eéans? Can international law govern who exploits. the
oceans and hdw? These readings and dfscussion.questions introduce studentsr :
to an issue that no ddubt will continue to provoke major international '
- « controversy.

A ' t
Soft “Techrologies, Hard*ch rices, Worldwatch Paper mo. 21, by Coldn Norman.
Worldwatch Institute (1978). .

This probing examinetion of the criteria that should be Wbplied, by
" both developed and deveioping nations, in the selection of appropriate

"  technologies is usefnl backg*ound reading for teachetrs and advanced high
::ChQOJ. studentsk ‘ :

‘The Genssis Sﬁrétegy% Climate and Glokal Survival, by Stepheﬁ H. Schneider
and Lynn E. Mesurow. Plenum Press (1976).

. The thesis of this book is that the earth's climate is changing for
the wdorse and that malor grain—growing areas of the world “il} begin to i .
experiende problems as a result of colder temperatyres. The author .
suggests that we s.cckplle grain in good years to of{set the bad harvests ,
caused by fluctuations in the world's we$ther.

»

Future Shock (16mm bound/color film), pfﬁguced by Metromedia Producers.
McGraw-Hill Films (1972). _—

8

B “This 42—minuté film, based on Alvin Toffler's book of the same title, -
provides a jarring look at our fast-approaching postindustrial society

and the massive social disorder alfeady unleashed as a result of present-

» day technology. ' ’ b

P

The Rise and Fall of DDT (lémm sound/color film), produced by BBC-TV.
Time/Life Mu1t1media (1976).

First hailed as a miracle insec*iulde and the savior of millions of
lives, DDT came to be regarded by many ds a threat to the environment(and
has, in fact, been banned in the Urited States, This 18-minute fjilm
examines the pros and (pns of a chemical that has’ heen a source o% inter-
national controversy for many years. '

62

Ly




*

LI}
v

will the Fishing Have to Stop? (l6mm aound/color film), produced b' WGBH-
Tv.' Time/Life Multimedia (1976). .

- Throughout history man has considered fieh an. unlimited resource,
but it is now evident that the supertravlers that fish the world's
coastlines®hre combing the océans clean. This 31~minute film studies
the threat of disastrous fish shortages and explores our optiona for
preventing the disappearance of many speeiee oﬁ fish.

[}

Only One Earth. The 'Stockholm Conference (15mm 90und/color film)

United Nations (1973). N N

This 30-minute film describes the meeting of l 200 delegates from - =

113 nations, as well as scores of individuals and environnental _groups,
at the.first United Nations Conference on the Human Environnent in June
1972.

I B : : <

Aloﬂe in the Midst of the Land (16mm sound/color film), produced by NBC-

Tv. NBC Educational Enterprises (1975)..
\Although this film purports to be a drama about the future, it is

“actually a report on the balance of nature. However, the'developers

point out, it will be a picture of our future {f we continue to destroy

3

our ‘enviromment. The film deals with Chicago and its surrounding suburbs,

arawing upon statiatical data for a dramatieelly sobering production. ]

. : l

Y
our. Polluted Wbrld The Price of Progresgy(filmstrip), by Milan B. Skacel,-

Qurrent Affairs Films a97. . .

L/

# This filmetrip examipes the causes and effects of pollution in
" industriaitzed and less-developed countries, explores the iﬁpact of
“modern technolpg¥ and rising population on our environment, and poses
the question of whether economic growth and environmental protection are
compatible or whether we must change our standards of material comfort in
order to reclaim our polluted plpnet. ¢

-

Kuman Value;/in the Age ofnTechnology .(sound/slide program). lCenter for
the Humanitfes (1972). ) 1, - '

This slide’ program and atCOmpanying discussion questions are focused
on the diverse historical effects of technology on 'individuals and on
nations. Part of a larger unit,:thts self-contained activity offers an
excellent introduction to the social, cultural, and philosopnical effects
of humankind's technological progress,

3 &
’

- .
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To detach handout for teﬁroduction,'cnt carefully along this line

Unit 5, Lesgon T N | ~Page 1 of 1
e Handout $A . T ‘ '
" ROLE OBJECTIVES

L] . - ' O )

" U.S. Congressional Representative " ¢ .

~==To preserve the integrity of our commitment to Israel.

. the United States. : T

* -~To maiutain and/or increase profits. .

_domestic reserves.

‘United Nations Official . ¢ , , ;

-~To work within the present structure of the United Nations without aliemating

"met without causing further damage to the environment.

--To get reelected, . .
-~To preserve our environment.

~=To ensureean adequate cupply'of energy at & reasonable cost.

\ - . o
opgc Agent . - :

l

—~To maintain unity within OPEC. . . . . : S iﬂi.i,_icn

-~To use oil as a weapon to prevent further military strengthening of Israel by . .=

-
-

~=-To increase the politicai influence and stature of the OPEC natfons,

-
» .
(%)

~

01 Company Represcntative

=~To maximize profits for -he ghareholders. \

-wTo ensure an adequate supply of petroleﬁm for market needs without reducing
-~To maintain the company s political influence with the government and prevent
i

the passage of unfavorable legislation..

-=To remain competitive as the pdimary supplier of energy

|

~-To determine who 1s responsible for the growing number of spills in the cil
shipping industry. | , '

individuai countries. ' . , : )

--To use diplomacy to ensure that the energy needs of individual countries are

--To recommend possible solutions to the General Assembly of: the United Natioms..

b4
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To detach handout for reproduction, cut carefully alond this line

" the fishing and seaweed ‘{ndustries have been virtually destroyed and will not

" but this s clearly a major ecological disaster. It touches off a wave of out=. ;

Unit 5, Legson 1 : o Page 1 of 1
Handout SB' >

COLLISION OFF THE ENGLISH COAST -

'In the early morning of Msy 17, 1981, the supertanker“Pride of. the Atlantic
rakes its way slowly through the thick foz of the English Channel. It:is'carry- .
ing 250,000 "tons of crude oll from the vast oil fieids of Iraq,, one of the ’
countries that make up the o1l cartel known as the Organization of Petroleum
Exporting Countries (OPEC) ) a
) As the tanker nears the English port of Portsmouth, an unnatural event:
takes place. The technologically "perfect" navigation system of the ship fails,
and a collision occurs with another supertanker, American Merchant, winich is° /
—delivering"QO0,000 tons of 011 from recently discoveted North_Sea oil fields.
Both tankers are American owned but registered in Liberia, where 1ns§;EEISh”“
procedures are e8s rigorous than in other countries.

As strong winds toss the two ships around, millions of gallons of oil
spread acroézlthe water.- By the end of the week 20 species of dead fiah have
been found along the English coast. Vast beds of aeaweed, which are harvested
to make pharmaceuticals and fertilizer, have been destroyed Thousands of oil-'

"tarred birds are dedd or dying. ‘Scientists inspecting the scene predict that

recover for five or tem years.

Three smaller spills have occured in the region during the past fey months,;

rage in envirgnmental groups around the world. The World Environmental Council

announces plans to hold rallies and demonstrations demanding the protiibition of

supertankers. The council's president, Robert Leger, warns that "we are reaching »
the danger point where our oceans will soon be turned into worthless graveyards

of civilization itself." An emergency session of the United NAtions is called

to propose measures that will prevent further pollution of the ocean from oil

spilis.
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Unit 5, Lesson 1

v . . N

Page 1 of 1
Handout 5C

ACTION FORM -

4

U.S. Congressional representative

U.N. official

0il company representative |

OPEC agent ' .

General Policy:

his line

PR

To detach handout for reprbduction; cut care ually along t

A, e

Action of Q;S. Congressional ﬁépresentative:‘

RS
-~

Action of U.N. Official:

~L

~

Action of 0il Company Representative:

«

Action of QPEC Agent:

o ’ . '
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this’line

To detach handcut for reproduction, cut carefully alon

.n____*un(not.too“seriona)m“mi_“l"mmu

1

Unit 5, Lesson 2 ) .~ Page 1 of 1
Handout 5D

GLOBAL CHANGE

Directions: 1In investigating the data in Han&but 5E, 5F, and 5G, answér.

/

the following questions for each set of data:

1. What environmental or technological problems .would you associate with
the data? ' '

&

2.' On a 1=5 scale (see samﬁle below), how serious is each problem that,

you asgociate with the data? Why?

.23 4 _ 5  ‘(very’serious)

4 : a

" 3. What are gome of the nations that would be~mL?t éeverely affected by

- each problem? Why’ ' : - - i _ o

\ N B Coa Lo (:.".y
4. Which nations wpuld‘ﬁfbbably be least severely affecteéd by each .

problem?A Why? o - . o . B

WU

5. What is the major effect of each proﬁlem on the peoples of thgﬁworld?'

112
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his line

To. detach handout for reproduction, cué-carefully along t

Unit 5, Lesson 2 : ~ Page 1 of 1

Y

Handout SE

s~
Paad

IMPACT OF‘INCREASED PESTICIDE USE

The diagram below illustrates part of the impact of one technology-related
£-

+

problem—-the increasing use of westicides on farm crops. Such a diagram would

‘,au\\hﬂjpe’bseful in analyzing the effects of other t'chnological innovations.

it}

l " INCREASED PESTICIDE USE A l
! Cost of competitive More insect pests are | | Levels of pesticides
farming increcases .- eliminated _ in soil increase
v S I T
| Small farmers pro-’ Farm production - . Levels of pesti¢i@es
duce legs .and lose increases in crops increase
- farms ' . . 7 ' I v )
v i .ﬁ . - T I G
5 More farm products ) Levels of pesticides
Farmers in develop- - are available ' -in humang increase
ing nations produce - 7 :
less and lose markets| - ' o ‘ o N
v . C 3 Cancer risk te humandi
N ' = increases - '
Assistance is re- .
quested for small . o : ) .
fa{mers '

© X
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Unit 5, Lesson 2
-Haqdout'S?
CARBON DIOXIDE LEVELS . .

. o e
- \ I
N . a
<
: \

340
-
=8 |
o
Eys
. @ : ;
« . B B ' )
Nt 8 20 \
e : NS L B
SR 1) S N — N
\ ' .80 - 1880 ©- 1900°  -1920°  1%40°  1%0 . "

!

. y ~ J ' . = . . . r
Source:. Donella H. Meadows et al., The Limitg to Growth: A Report frr the - ..
Club of Rome's Project on thé Predicament of Mankind (New York: wUniver?e Books,
1972) . S . : : S :
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6. ENERGY AND NATURAL RESOURCES

\ - Since the beginning of the Industrial Revolution, the peoples of the
globe hava come to-use enormous quantities of fuel and mineral resources.
Indystries first used steam-powered machinery--and, later, other energy
gources—-to produce increasingly abundant supplies of goods at relatively
low prices. Industries based on extracting, processing, manufacturing,
‘and using mineral wealth expanded rapidly.. The result was a radical
departure from the relatively simple life that had formerly prevailed.

Y]

.

. As this new technology began to grow, an industrial and urban-
oriented society evolved which was responsible for providing the
essantials of life to growing numbers of people. The rapid acceleration
in population growth during this century has been accompanied by rising
per-capita consumer demand, thus accelerating the depletion of our fuel
and mineral resources. The {uli-scale development and expansion of the
auto industry in the 1930s, for example; generated a huge demand for .

et ... . _gasoline. At about. the same time, natural gas and oil began to replace

. coal as the principal home heating fuel in the United States. Coal,
althotugh dirtier and costlier than these competing fuels, was more
abunidant; however, oil ‘and gas were cheaper because processes, for N
extracting these fuels were edsier and less expensive. than shaft mining.
Since then, increasing industrialization and rapid population growth,

: _ translated into, rising energy consumption, have-caused an acceleration
. . in the use of gas and oil that eventually resulted in significantly

2

higher prices. Before béginning a unit of. study on resource use and
scarcity, it is important that students understand these trends which
have combined to raise the level of global interdependence in regard to
supplies of energy fuels and raw materials. . ; '
N " .One widely publicized {llustration of resource interdependence
occurred in the fall of 1973, when the oil-rich Arab countries shut off
petroleum supplies to sote: Western nations; by the following January the
price of imported oil had doubled. Perhaps for the first time, U.S.
residents becomé keenly aware of their vulnerability to any disr: ption'.
in the international system that interferes with the movement of energy
fuels. More recently, civil turmoil in Iran caused a further tightening
of world oil supplies--another example of an oil-exporting country using
. {ts leverage uot only to increase its income from the oil produced but
;) also to enhance its economic power. Kevertheless, U.S. oil consumption
j % ' continues to grow at a rate of 3-4 percent a year, and as a result we
have moved from a position of marginal dependence on oil imports to ohe
of major dependence. . '

Thus, as rising energy consumption presses against finite oil
reserves, the international oil market has.changed from a buyer's to a
seller's market. It is important to point out to students that there is
no "quick-fix" sclution to this problem. For the present and foreseeable
future, the oil-exporting countries are in.the driver's .seat, and energy
» consumers must begin to think in terms of reordering their priorities and
altering their habits.

In mineral resources, as well, we are becoming increasingly dependent
on imports, in particular on imp%rts fiom relatively poor countries in

85 - |
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Asia, Africa, and Latin America. Interdependence among nations is
usually characterized in terms of the dependence of poor countries on
richer ones~~a generalizaiion that is essentially true when applied to

. capital ‘and technology. When it comes, to mineral resources, however,
.the dependence of rich eountries on' voor ones 1is increasing year by year.
By the end of this century, according to projections made by the U.S.
Deparrment of the Interior, the United States will depénd on foreign
"sources for more than half of its supplies of <13 basic raw materials.

The prospect of a mineral cartel/modeled after the Organization of
Petroleum Exporting Countries (OMEC) is very real, especially in those
instances where a few countries controi most of the world's exportable
supplies. Again, the point should be emphasized to students that the
situation will probably get worse before it gets better, and that we need
-to- look for new metheds of international cooperation in the use and -
distribution of nonrenewable fuel and mineral resources.' ’

-
K
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. Lesson l: The Trice of Gasoline '

»

In 1973, the Organization of Petroleum . porting Countries (OPEC)

s . <t t off oil shipments to the United States, Japan, and certain Western
European countries in retaliation for their refusal to discontinue
political support of Israel. Since then, as the OPEC nations have :
learned to convert their rich natural resources into billions of dellars,
the price of gasollne has skyrocketed in almost every nation throughout
the world.

In the United States, the rise in gasoline prices has been cushioned
somewhat by government regulations which control the price of donestic’
0oil. As we become more dependent on imported oil, however, sharper price
increases will be virtually impossible ‘to prevent. The impa*t of higher

. gasoline .prices on individual-citizens and oﬁ\the country as a whole is
"the subject of this lesson. . A

. . .,
A '
© Suggested Courses and Topics:: Economzcs (qoverﬁment regulatory
pollcg, supply and demand, economic interdependence), current
, 1ssues (economic 1nterdependence), environmental studzes’(energg
5 " use'and ava;labzlztg)

- ‘ ' 7 s
. .

Time anulred° 1 c‘ass_period. . , - :\

Instructional Objgctlves 'at the conclasibn of this 1¢séqn,
s ;studﬂnts will be better able to: ' S

_~—Descr1be how thezr personal ‘lives and the country as a whole
will be affected by Ligher gasoline prives. .. . L
. ==Understand the growing dependence of the Unlted States on
foreign sou¥ces of energy. _
. --Compare the przce of gasof}ne in the United States w1th gas
¢ ' : prlces 1n other countries by analyzzng data presented in a table.
' w—-Decide whether sharp price increases 1n gasoline are a likely
“occurrence in-the future. ‘
Sources of Data: porella H. Meadows et -al., The Limits to Growth:
A Report for .the Club of Rome's.Project on ‘the Predicament of
'Mankind (New York: . Universe Books, 1972); daily newspapers and
news magazines. ‘ ' '

Introducing the Lesson . | .

1. Divide the students into small groups and distribute copies of
Handout 6A, "Cascline--$3 a Gallon?" Explain that this exercise will help
them assess the 1mpact of higher gasoline prices on ther personal lives
and on the country as.a whole. Allow time for the students to complete
the readigg. h

T

2. After the students bhave finished the reading, be sure to clarify
the following poinkts before continuing with the activity:
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- ' -=-OPEC stands for the Organization of Petroleum Exporting Countries--
those nations that produce most of the pil sold in world markets. It is
in the best interests of. this organizstion ‘to restrict competition in
order to limit the supply of oil and control its price.

, ) --Until April 1979, U.S. oil companies that explored and developed
I . domestic oil sources were prevented by law from selling their oil at
prices higher than those set by the government. U.S. oil prices im April
1979 were about $5-87 per barrel lowar than world price levels. Since .
then, the price ¢f domestic oil has been allowed to grldually rise; this.
..situation -is likely to continye until 981, when domestic oil is expected
to reach world price levels. ,

L2

égyelqping the _Lesson

4

3. Ask each group- of students to use the reading in’ Handéut 6A as
a model for deciding how their lives nmight be different 4f gadoline
pricés rose to $3 a gallon. Give each group a copy of Handout 6B, .
. "Higher Gasoline Prices--Impact Form," and allow time for all the groups .,
"to complete their. worksheets. (Note: In filling out their gheets? each
group should mention the impact of higher gasoline prices on automobile =~
use in .terms of (1) distance from home. to school, (2) distance from home.
to shopping areas or places of employment,-. (3) mobility requirea for
social activities, recréation, and community or volunteer' service, {4)
,_busineqses and services dependent on moter vehicles,‘directly and_ i~
. airectly. (5) maximum speeds at, which people are permitted to drive )y

-4 After a11 the groups have completed their worksheets, ask a’
‘representative from each group *to write the list of effects compfled
by that group -on the chalkboard. Then focus a brief discuseion on the
folloWing questions. - o A

--which effects would have the most impact on people 8 personal
" ‘llves? On- the country as a whole?

a»

" ==Which effec_s would have the least impact?
==Which effects would be likely to be felt immediately?

» ~=Which effects would .be more likely to be felt after a 1onger -,
- period of the? '

- ]
N

Concluding the Lesson

. 5. Distribute copies of Handout 6C, "Gasoline -Prices in the Indus-

.. trialized World, April 1979." Students should notice that gasol .une
prices of $2 or more per gallon, are not unusual in industrialized
nations. Théy should also notice that prices in two of the major oil-
exporting countries, Kuwait and Saudi Arabia, are substant{ally lower
than the world’ average—-even Tower - than the price in the Unjted States.
Allow time for students to examine the handout carefully, and then
introduce the foilowing questions for discussion:
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speeds, pgr

.. —=fow would your drivigg habits be,ixfé&ted if(yo‘-iiied i, France?:
(Students utght answer. that ‘ 'y would drive emaller cars at lower L
icipate in car pools, and.plhn trips carefully in advance;) '

?-Afto§-iboking at gawoli e prices in pﬁhervinduatrialized natipna.‘
can you guess how the smount of ‘gas corisumed in these countries coupares
to - the amount consumed in the United States? (Since prices are lower in

“the-United States, consumption of gas is probably higher.)

v ~-Eow can yci account for the relatively low price of gasoline in
the/United States? (Until recently, domestic production was sufficient
to meet demand, gajof domestic oil companies were subject to strictly.

* enforced government pricing regilations, and the high volume of demand

kept prices lower when supplies were adequate.} , -

~-Would a drastic 1imncrease 1n the p@ﬁp'ﬁtice of .gasoline result in
much greater egfoita to conserve gasoline and other fuels in the United
States? . ’ v ‘ ‘ ‘<v

--Now thit you have seen examples of gas prices in other nations,

"—Jdoés the opening scenario, in ‘this activity seem more plausible?

.
< ’ . [
N .
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; Lesson 2: The Allocation and Usé‘of Natural Resources

o . g ! s -
S B Y - ’ . .

Rising consumer-demands during this century have used.up great '
quantities of the potentially ‘available fuel and mineral resources in )
the world. As population growth accelerates, will we be able to satisfy
these proliferating demands? Orx, ‘as some observers fear, will our
. resources technology ultimacely prove inadequate to meet the
S challengesﬂcg: demands of au ever-more-crowded world? By presenting data

v -)that introduce the issue of resource use a d-scarcity, this lesson should

L4

help students explore the answers to these questions and practice making -

decisions ‘about how resources may be exploited and distributed in the
future. A - . : '
a

N . ) 1y : '
o * N . .
. - v
I : - ’ . .
{

- : »
.

suégeéied Courses and Topics: Economics ‘(supply and demand, economic
_ oo interdependence),. current issues (ecopomic interdependence) ,

S e B environmental studies (resource use’and’ scarcity, technology),
- future-studies - ——— —- - . R S g

LI

o~ -2 .
. ¢ N

o Time Rgggired:~yTWU class périodss - - B .-

AY

U

. . s .,  Instructional Objectives: At the c. nclusion of this activity,
b ot students will. be bettér able to: . - e

L 4

. ~~Understand the.economic 1nterdépendence of nations in the
" supply and demind of natural resources.
--Recognize the need for international cooperation in making
- . decisions about the exploitation and distribution of natural

v ' resources.,. .

v . ..

--Intérpret data about the supply and demand for'natuqal resouzéeé..

, source of Data: Donella H. Meadows et aif, Thé.Limits-to Qrowth:' .
. ' " A Report fou the Club of Rome's Project on the Predicament of R
' ‘Manki1d (New York: Universe Books, 1972). o

* i

s
]

Introducing the Lesson

" 1. 'To ihtroduce the topic of regource usé and scarcity, distribute
cbpij; of Handout 6D, '"Beliefs Abuut the Future," and allow students time

to cofiplete the questionnaire. S ' T
- S N

. e 2. Focus a brief discussion on students' responses to the items.
) "Encourage the students to compare their answers and discuss the differ-
ences between them, . (Note: During \dn activity that involves making
predictions, be cautious about giving your own opinion even if asked. .
If you want to present your own views, wait until the end of the dis-
cussion, and then make.it clear that yours is "just another opinion"
and not the "right" answer.) '

£y
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‘Developingfthe Lesson

1

_3. Explain that most people in the United States experienced ome -
kind of ‘resource scarcity in ‘the fall of 1973, when oil prices doubled
after Arab nations shut off supplies to Japan dnd some nations of the
Weat.. Many people are unaware, however, that the reserves of many other
nonrenewable natural resoqrceS{maf be exhausted by the middle of the
next century if rates of consumption continue to grow. - . -

by Distriﬁﬁte copies of Handout 6E, "Nonrenewable NéturallResdhrces," '
- and ask students to examine Table 1. “rhe following questions will help | y
students' understand and apply the data in 'the table: '

--Which resources show the highest pféjepted rates of growth in
consumption? {Aluminun and natural gas.) " . | . ' “

4

"~ --Which resources show the lowest brojeptéd‘ra;eg? (Tin and iron.)

. -~As the rest of the world developes economically, Qhaﬁ might happeq .
to cqonsumption rates? (They will probably- increase.) . '

'_, RN

A} - H ». .
--If consumption rates continue to grow, whic esqur;gp_a:e-expegted

to run out within the students' lifetime? (Nearly all “the resources on - ..

the 1ist, with the éxceptian of chromium, coal, iron, and possiBly nickél:)

~=Do qhé students feel that they. have the power nnged to waanything
about the trend toward resource depletiém? Tf so, how it can be done? v

-=How do the gtudents feel about life in the yeaerOOOfif this trend .
continues’ : o ‘ L S " o

Note: Some of the students may question whether known global -
reserves might increase as a result of new explorations, mining of. the
ocean, and’ technological advances. Even if we .suppose, however, -that our
present known reserves can be expanded by .a factor of five, the lifetime
of .the reserves would still be ‘limited, given the expected increase im
current rates of consumption. For example, a fivefold increase in gold
reserves would extend the lifetime of those teserves from 9 to 29 years;
similar increases would stretch toal reserves to-150 years (from 111
years) and petroleum reserves Lo 50 years (from 20 years). :

5., To illustrate the dependence of the United States on importéd
raw materials, ask studentg to examineTakle 2°in Hgndduf 6E. Discuss
the meaning of this table gy/asking the followinggquestions: X

-~What do the data tell us about U,S. dependence on resources from
other' countries? (We are now dependent on foreign sources for many .
important.resources and probably will become more dependént in the future.)

—=For which resources will the United States be most dependent on
foreign sources? {(Aluminum, nickel,. petroleum, chromium, and tin.)

—--For which resoyrces will we be least Hependent on foreign sources?
(Coal, copper, lead, natural gas, zinc.) '

--What might increasing dependence on foreign'minerul resources mean
to the U.S8. econnomy? (We would become more vulnerable to external forces
beyond our control--for example, the formction of mineral cartels modeled
after OPEC, demands by poorer resource exporters fcr higher prices, and

‘strikes in foreign mining or in the shipping industry.)
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~-What might happen to the relationshipa between the United States t
and gBorer countries as we become more dependent on these courtries for-
. uineral resources? (There may be a mutual recognition of the need to
cooperate in the alloca\ion of resources and the relationships may become
iore genuinely 1nterdepe1dent.) o ‘ N

t

Concluding]the'Leason ,
Lo ’

6. Distribute copies of Handqut 6F, "Uses of Fuel ahd Mineral °
Resoutces,” and ask students to examine 1t, keeping in mind which. «
resources we are most dependent on from other countries. Ask stydents’

Jivee; Again, stress the need for international coope.ation in deciding
. who should exploit these resources and how they should be distributed
: among nations. (Ncte: As a follow-up activity, students might be assigned
' to investigate various products and household articles in order to .

determine which .of these regources are used most extensively in everyday
- life.)’ .

7. UDirect the students to turn back to Handout 6D and review their

. responses to the questionnaire. Ask'whether the students would change
any of their responses after examining and discussing the data’presented
in this lesson. Be sure to fully probe with studenta the reasons behind
whatever changes they mentiqn. .

+ : \ ‘
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_* " Additional Resources for Unit 6
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4 -Primary Resouxces

1. .
. f . ¢ >

"Enérgy" and "Cpntrolﬂqﬁ the Seas," Intercom iﬁ, by William Nesbttfﬂand
Andrea Karls. .REJ 126 .887 and 126 889. Global Perspectives in Education

(1975). . .

-

The effects of g{obal iﬁterdependence;on'frade and technology, fobd}
and population, angrgy%snd other reaturces, and the environment are ¥
.covercd in' this issve of Intercom. The materials provided include class-

room activities, readings, data_preaentationa,‘supplemenxaty'discuaaionﬁ
questions, and a 1lis:t of additional resources:. - : :

The acti&ity.entitled "Energy?’explo%es the relationships between
energy .supplies, per-capita consumptiocn, and natienal income’. The.auto~ -

mobile is singled out for a brief .tase study of a producq,ghich.requires'
large amounts of energy and reSources to prqduce:aﬁd operate.

"Control of the Seas" deals with a major glebal resource...As noted
in ‘the activity, nations are "staking out the oceans" in order to control
‘fighing rights, oil reserves, ard other mineral rights. A Control of the
seas, and of the resources contained in and under those-seas, is a mijor
ifiternational issue. This activity presents the major points of comflict
between nations in regard to control of the seas and of the rights to.
harvest their resources. “Control” zlso includes. & thtee-day ocean , N
resourcesg game which chrusts students into- the roles of decision makers '
from various nations. The debriefing of the game ties "the gaming-activity
to cnrrent events ip the real world. LA 3

1

useful in the classroom. The simulated decision-making activity ia .
"Control” makes it especially ugeful in clagsrooms where process as well
ee content is of concern to the-teacher, . - '

"pilemmas of World Energy,' in Great Decisibns_'?@, edited .by Wallace
_Irwin, Jr. Foreign Policy Agsoctation (1978). . )

<
"Dilemmas of World Energy" is.an ll-page reading which exa ines the
20th-century addiction to oil, the 0il shortage facing the world by the
end of the century,-levels of oil production and proven oil reserves,
the Tole of the-OPEC nations in the global marketplace, and such oil .
substitutes as coal, nuclear-energy, solar energy, and zeothermal cnergy.
The materials provided, in addition to the reading, are supporting grapns
and cartoons, a gseries of discussion questions, and suggestions for
follow-up readings and films. The activity may be completed In oue class
period. ' ’

The primary question raised by "Dilemmas of World Energy' is how
Americans--both average citizens and political leaders--will react to
the energy i.¢.e., How will the nation respond to the passing of "pleasant

1
]
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Thraughouf, the materials focus attention oh issues dﬁ currunt'con- L
cern to the United States and other natioms. Both activities are very N
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‘dreams" and the necessity of 1ecing "hard realities"~-how to increase o1l

production, how to conserve energy; how to balance trade-offs between a
proliferation of coal and nuclesr plants and concern ‘for the global

‘envirorment? The reading ends by reviewing the-difficult detisions that

will face the nation during the next few years as U.S. citizens attempt
to cope with a complex, controversial issue. For mature high school ‘
students, the rzading 1s a good introduction to the global dimension of

“the energy probleme now confronting this _country.

A
-

‘ \ . . . L o . .
‘Energy (multimedia heacbing kit)' Xerox Education Publications (1974).

In-the introduction to this-multimedia world resources unit, the
editors state that ‘the energy problem is so massive that it will challenge
human will and wisdom for decades to come, suggesting that humankind's

. use of energy may have been more foolish than wise. The materials .
'provided in the kit dare a sound/color filmstrip, a series of attitudinal

surveys on energy issuee, a student sourcebook containing eight readings
on enexrgy issues, - a set of multiple-choice tests, and a teacher's guide.
The basic. activity could be completed in one class period if .the .
attitudinal surveys and readings are used, the activity could be extended
to fill four or five class periods.

Energy examines a variety of energy-related issues: ‘sources and
uses of energy, its impact on people and the environment, and its

possible future development. The filmstrip deals primarily with the

impact of the oil crisis. The student sourcebook is organized around
eight topics: - humap energy dependence, fossil fuels; U.S. engdxgy policy,
energy and the environment, the economics of energy, nuclear energy,
global’ perspectives on energy 1ssues, and alternative forms of energy.

The materials in this teaching kit raise questions of current global
concern: How long can people demqueand waste large amounts of energy?
Do immediate energy neéds justify compromises iu efforts to protect the
environment? 18 energy too precious to all nations to allow energy
resources to be controlled by only a few nations? Wheie do our best
hopes for clean, renewable energy sources lie? This unit provides a
stimulating’ introduction to these quest;ons and to the broader issue of
resource use and scarcity.

-

Cashing in on the Ocean"(3/4" sound videotape), produced by BRC-TV.
WGBH-TV (1979)

Depletion of the land's natural resources has. made tapping minerals’
from the ocean an economically- and politically attractive enterprise.
This film, available only as a videocassette, 1s about the efforts of

- research scientists to «.plore.manganese nodules on the ocean floor, the-

mining technelogy now available for extracting these nodules, and the
struggle of developing countries for a share in this newly accessible
worldwide resocurce.

As a result of viewing the 5 /~-mirute program, both cognitive and
affective learnin; should take placa., 1In the cognitive area, students
ghould lerrn that manganese nodules are, where they are located, and why
they are of such interest. Also, students should be able to describe
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. goma of the equipnent that has been devised to mine the ocean floor and
.the hazards that will be engountered.as the minerals are extracted. In
* the affective area, students should come to an understanding of the need
for coongfation between thg‘dcveloped and developing countries over ocean
resourced and the profound effect that international agreementg about
ocean resourcés will have on the “future of world economics and politics.”

A major accomplishment of the film is that groups with conflicting
interests in‘'regard to the manganese nodules- are clearly distinguished
: from one another through the kinds of ‘questicns each asks about the
R nodules.  For example, the oceanographers want to know how and when the
' nodules were formed and how they fit into marine ecology. .«The commercial -
{nterests want to know where the best nodules> are located and how they
| . can be retrieved in profitable quantity. Finally, the inteinational .
, commnunity of developed and developing nations poses questions about
whether the nodules:belong equally to all nations and whether those -
with advanced’ technology and capital shouldsbenefit’ the ‘nost. .

' Before using the film, teachers should review the history and ,
+ proposale of the Interhational Conference on the Law of the-Sea in order., - TN
to help students understand the position of the developing matioms..
I

. ' R wo , : _ -
‘World Resources and Responsibilities (2-part sound filmstrip), by Carol
Deegan. Prentice-Hall Media (1976).

This filmstrip examines the widening gap in wealth between the “"have" /
and "have-not" rfations and considers what might be done to close this - |
gap.. The maté?ials inclvde a teacher's guide which provides an overview |

y of the program apd its purpose, follow-up questions and suggested activi-- / .
ties for each filmstrip, a glossary of terms,-and a brief bibliography. |- -

' The program has two primary objectives: (1) to acquaint students 2

. with problems that might result from a shift in the balance of wealth
and resources from the developed to the developing countries and (2)

to encourage students to compare various alternatives and programs* for !}

- readjusting the balance of global wealth: ' . " j .

, The filmstrip 1s particularly strong in, pointing but the differences
. between nations relative to degree of industrialization, prospects for
gself-sufficiency, and abilfcy to survive in the world.
~N

Global Futures (simulation.game). Earthrise (1974).

Global Futures reflects the developers' belief that students need to
engage in the management and plannidg of world problems before they can
achieve any real understanding of how these problems are interrelated.

In the pro:ess of understanding the comnlexities of the contemporary
world, students become imvolved in making decisions, accepting the con-
sequences of their decisions, and developing effective communication
skillg. By the end of the game they should have learned that, although
serious difficulties may lie ahead, tools and methods are available for
resolving these difficulties in a rational nanner. '

The game begins by dividing the world into eight regions, onesper
player. Each player is given an initial amount of population, food, and
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“téchndlogical resources in a distribution which aﬁproximates‘thé present
c0ndition of the world. The play 1B conducted in rounds; each round is

ten minutes long and simulates five years of real time. During each

round, players discuss and conduct trades, give forelgm aid, form alliances,
and exchange resourced. . ) "

-

. The players learn early in ‘the game how world problems are inter-
related. For example, if a pldyer chooses to obtain a population unit.
without a corresponding food unit, one “wordd destruct point! is, .assessed.
For each round in which a player's technolggiéal units are twice that of

“his or her population unit, another "world destruct point" is assessed

Winners and losers are determined by which players can.achieve a high’
3tandard of living without- exceeding a certain number of "world-destruct
points.," y ) .

vy

One elemeut that detracts from the realism of "the game is the assump-

_'tion that nonpolluting technology--solar energy, for example~—will not be

obtainable in the fufure. Another frustration is created by the difficulty
of simulating five years' time in ten mirutes. Since the game allows for
participation by only eight players, the ‘teacher may wish to encourage
greater student  involvement by arranging for two or three games to be
played at thLe same time. : .

A

. ) {.

Supplementary Resources

Limits to Growth: A Report for. the Club of Rome's Project on the Predica-
ment of Manklnd by Donella l. Meadows et al. Universe Books (1972)

This reading is a pessimistic look into the future which calls
attention to problems that will affect the supply and demand for various,
resources. It examines the ideas of exponential growth and the earth's
interlocking systems, as well as the idea of imposing limits on consump-~
tion of goods and' . the size of the human population. A variety of charts,

graphs, and tables are presented which can be easily adapted for class-
room use.

Teaching About Energy Awareness: 33 Act1v1t1es, Fnvironmental Education -

_series, no. 4, by Gary Smith et al. Centexr for Teaching. International
Relations (1978) :

’

The materials in this unit consist of objectives, teaching strategibs,
a list of energy issues, and 33 classroom activities, each complete with
suggested teaching procedures and all necessary student materials.

Teaching and Lear..lng About Science and Social Policy, by Kenneth D. Benne
and Max Birnbaum. Social Science Education Consortium (1978). '

The authors of this book present a fationale for the teaching about
{ssues related to sciente and technology in,the social studles curriculum.
After discussing general method; of teaching about science and social )
policy, the authors prescnt suggested curriculum and teaching strategies
for dealing with specific issues, among them nuclear energy. The back-
ground readings provided for teachers are suitable for student use as well.
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The Twenty-Ninth Day, 'by Leeter R. Brown. w,w. Noxtoﬂm(1978).

- " This description of the necess.ity of accommodating human needs and
demands to the earth's limited resources is written im nontechnical terns
and contains numerous exgpples which teachers will find especially useful.

Repairs, Reuse, Raecycling--First Steps Toward a Sustalnable Soc1ety,
Worldw?tch Papen,no. 23, by Denis Hayes. Wgrldwatch Institute (1978).

This bulletin describes how the poten;ial impact of future mineral
cartels modeled after OPEC could be reduced through recycling. The author
examines programs for reducing waste and‘recycling materials through both -
1ocal and centralized facilities.

"World ‘Law of ‘the Oceans," in Great Decisions t79, edited by Wallace
Irwin, Jr. Foreign Policy Association (1979).

This reading rev: ews the United Nations onference on Law of ‘the Sea
and examines freedom of the seas, mining the seas, and possibilities for
cooperation and confrontation. between the nations of the world.

&

Dawn of the- Solar Age (i6mm sound/color film), §roduced by WGBH-TV and
BBC-IV. Time/Life Multimedia (1977)..

~ This two-part, 54-minute film examinqs the despergte race to develop
% solar power as an alternative energy source. The first part answers
questions related to the costs and efficiency of solar energy; the second
part explores ways of harnessing the sun through wiﬂd and water energy.

We will Freeze in the.Dark (16mm sound/color film), produced by Capital
 Cities Communications. McGraw-Hill Films (1975).

This 42-minute film highlights the increasing dependency of U.S.
citizens on imported'cil and the need for conservation in order to
provide us with sufficient time to develop alternate sources of energy
and perfect a long-term solution.

v

0il: Global Weapon (filmstrip),‘by Jenny Tesor. Educational Enrichment
Materials (1974).

By providing a worldwide look at 0il as a powerful new political
weapon, this filmstrip examines how the need for oil will affect the
priorities of the Western world.

Sharing Global Resources (fiimstfip) American Friends Service Committee
(1977). ‘

This filmstrip is a factual, nonrhetorical tool designed to stimulate
thinking and discussion about complicated issues related to world economic
order, dis.ribution of the world's resources, and the problems involved
in the development in poor countries of political and economic systems
capable of meeting their needs.
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The Energy Cr;sis. Depleting ‘the World's Resources (sound ﬁilmstrip)
Current Affairs Films (1973j. S

The subject of this filnstrip, accompanying cassette tape, and dis~
cussion ?de is oil as a major factor in the global energy erisis. »

Designed, be used with secondary students, it offers a‘good introduction“
to energ as an 1nterdependent, global 1880e.

>

Starpower (simulation game), developed by R. Garry Shirts. Simile 11
(1969) ‘ . . _ _

This game simulates a low-mobility, three-class society’ based on
wealth., It is an effectivc vehlcle for -allowing students to examing,the
relationqhip between economic wealth and power, social mobility, the '
"haves" vs. the "have-nots," ‘and social conflict. :

[y
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‘of its- oil from foreign sgurces, of which approximately 50 percent comes from p
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N ., 'CASOLINE--§3 A GALLON?

N o

During the summer of 1981; civil war breaks out in Saudi Arabia between

Marxist.and Moalem factions. The United Stdtes now imporﬁs nearly 60‘percent e

Saudi Arabia. Asccivil strife and chaos continue to mount in Saudiiﬁrabia, the
0il fieidg shut down an?® all é&ports to the United States are cut off. The

.United States comtemplates inte:vention in the conflict but is concerned about .

retaliation from Rugsia and the- possibility that his dispute might then esca~ - °

late into worldwide conflict. ¥

JRE Since the ‘end of the oil shottagea brought ol by the Arab boycott in 1973,

the demand for energy in the United States Has gradually renumed its upward

climb. Atvthe same time, many developing countries vhich are exp;riencing a | a0

steady increase in both éggregate and‘per-capitawCNP are now'compéting with thé

United Stateé for energy, further diminishing_already scarce subplies.. Infrespongg

to this situation, the U.S. Congress authorized the funding of a crash program

in energy research' however, this program has become hopelessly bogged down in

red tape and bureaucratic squabbles. Meanwhile, pressure from environmental

intetééts has led. to production of more and more unieaded gasoline in order to,

cut down on antomobile pollution. Unleaded gasoline is more expensive and tnkes '

longer to refine than regular gasoline. , ' 5
If all of this is not enough to discotirage the motorist, meftbers of the

Organization @f Petroleum Exporting Countries (OPEC) meet in Kuwait and, decide

that they will produce more\oil to make up for the loss from Saudi Arabia, but

_only at significantly higher prices. The price of crude oil per barrel virtuélly .
. * »

doubles overnight, from $21.70 to $42.10 per barrel.

Two possible courses of action are availablé to the president. The first
option would be to order that a mandatory rationing program be.put into effect
in an effort to conserve gasoline. The management and implementation of this
program would require the establishment df a new federal bureaucracy, at a cost
of $2 billion to the taxpayer. ihe other option would be to eliminate all |
remaining regulations which_cnntrol the price of oil, in the hope or stimulating

domestic production and forcing consumers to conserve through higher prices.

After consulting his advisers, the president chooses the latter course.
The combination of the president's decision and other political, economic,
and envircnmental factors pushes the price of gasoline te $2 and finally to $3

pdr\gallon over a short perilod of time.
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.Directions: Anlune that tha pump pilce of gasoline has risen- to $3 per
gallon, as douctibed in Handout 6A. List 3-5 probable effacts of this situation
on your peruonal life and'bn the country as a whole. ' '
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5.

Effects on the United States

1.
3.
4.

5.

1721

LN
. a ) R T

A
N




\
1

-~

To detach handout for repr

-

fuliy‘ilpgg this line  *.

’

oduction, cut care

By

"

R o

7 "'ﬁn1t 6, Lesson 1
. R

- Bandout 6C

' GASOLINE PRICES TN THE INDUSTRIALIZED WORLD

W
-

T Countfz'*

. France

%

Italy

L4

"”Sw{tierland

| Japan’ | .

Sweden

n

" .West Germany-

Israel
&

Spain

South Africa

"England

Eastern Canada

Western Canada

United States
Saudi Arabia .

Kuwait
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Note: All prices are per-gallon of regular gasoline in $U.S. equivalent;
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_ f Directions. This handout containe 15 Statemente about the future; Indicate
% '?our opinion of sach statement by circling one of the nunbers beneath it, acqord~

ing to key below. ;- o - ' .

. Eszj o
-(. ».. . -7 .
: -3 - disegree strongly +3 = agree stroqgly-‘

o

-2 - disagree for the moet ‘part  +2 = agree for the most part
-1 = disagree somevhat +1 = agree somevwhat °

g;ghia line

. . ' I 0 = uncertain

1. Fuel reeoutces—-for example, petroleum, natural gas, and uranium—-may be 1n '

.

a

- ghort supply even at higher prices by the turn of the century. .
N N =2 -1 .0 +1 o +2 . 43

i~
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2. There is a etrong probability that such mineral resources as gold, eiqux,-'
and ‘aluminum will be exhausted by the year 2050 if the current rate of eén-

- sumption continues., ° : D . .,

T P o . # e 43

- 3, It is possible to avoid exhausting our resources by coming up with techno~

logical advances that will remove our dependence ox. traditional sources of -

enexrgy. .
-3 "-z -1 P Q 4 42 3

4. qDemﬂeds for fuel and mineral resources in the United States will éontinue to .
grow at approximately the current rates. . .
-3 -2 -1 0 +#1 - 2 +3 .

1

$. The probability is relatively low that the United-sbdtes will furd a crash
program to find W1ternative sources of energy before 19%0.
~3 -2 ~1 0 +1 +2 +3

6. Béfere the year 2000 there will be a massive global effort to collect, sort,
dismantle, :nd reuse the many resources now being discarded around the world.
-3 -2 -1 0 +1 +2 +3

7. It is p obable that environmentalist groups will be uble to block the
exploitation of fuel and mineral resources for the next five to’' ten years.
-3 -2 -1 0 +1 +2 +3
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' the rich nations should halt their 1ndustr1i1 growth und share(their present '

et =2 1 o -, # N

10.

12,

13

14.

R | . e
3% .

:‘future s likely to be’ conpletely diffcrcnt from life in the prescnt. l,

-3 -2 L =1 0 a - w l 8

.

L . ." .- - o . .9"- u . u
. . . - ) 3

’ v : i : : - . kY

Qtn their attenptl to catch up vith the 1ndulttializud nations, the developing
couatries yill 1gnore prassuras to rantrict the cxploitation and use of fuel:

P Ve

and mineral resources. . T - ; _
=3 | -2 "' -1, o . 4L 4‘2 { S 43 -'

¢ e

Since futther indultrialiaation of the dcvolopcd world would be disasttous,

wealth with the poor, 2 | Do ; iﬁ?

[N L«
¢ ‘

;In regard to the use of fuel and uineral rooourceu, life 25 years in the

-3 -2 s .0 - . %N +2 ;43

2]

Given current and near-future technology, 1t should. be posaible to. support,
more or less satisfactorily, a world population of 20—30 billion at a level’

o£1$20,00Q-$3Q,000 per capita for. centuries.

’

Within the next 50 years, a new leﬁlof global restrictdonq_?ill,limit ﬁhe-
amount and extent of industrializationm. i ; s
-3 -2 . -0 - H .42 +3

. ' A 4 :
Recent shortages of resources are clear indicators of more~disastrous events

in the medium- and long-range future.

-3 =2 =k 0o S 2. +3

. . - ' R
For maﬁy fuel -and mineral resources, the worldwide rate of use is growigé
faster than world population. A ' '
-3 -2 -1 0 +1 R Y T 43
The 21st century-'is likely tc bring a postindustrial economy in which moré
sufferfnihwill regult from the anxieties and ambiguities of wealth than from-

[

physical deprivations caused by resource scarcities.
-3 -2 -1 0 +1 +2 +3
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" Coal” - 5 x 10" tone T
_ Copper .t 308 x10% tons | Lo . 21
éold o o - 353 x}lOG-t;by 0z. . YL T B x:9'
<Tron . r.‘ 1'x }011 éons T: - L8 , ' : 531' .
Leaa, ﬁ 91 x ;06-toﬁs .'; i 2.0 - ‘ 21
. ‘Manganese 8 x 108‘tons | i 2.9 : 46
Mercufy .'3.34 ¥.i06 flasks . t 2.6 . - : o alST
Natural gas . . . 1._{4 x 10%° cu. -'".:. | 4.7 ' 5 Y
Nickel | 147 x'10° iba. 34 53
Petroleum ¢ " 455 x 10° bbls. IR 3.9 ° _: o 20
“Rlatinum 429 x ioﬁ tray.oi, - 3.8 . ' 47 o
\:tlver 5.5 x 109 troz.~oz.' 2.7 ‘“ | i3 ﬂ
Tin 4.3 x 10 lg. tons . 1.1 - 15
Zinc : 123 x 106 tons / ,2‘9 Lo 18 '

"Page 1 of 20 o

. . NONMENEVABLE MINERAL RESOURCES . *
T Cmaprea¥. o v
. Lo e T . - r} R ‘“.
T o
‘ -"' e “' tion (X per Yéar) E '(Yearg)

Alumimm . 1.17 x 10° tors &6 o LT

Chromium '¢;_‘7.75.x lﬁsqtbna . 2.6 . L ’ '.95 .

Source;\ Donella H. Meadows et al., The Limits to Growth: A Report for the
Club of Rome's Project on the predicament of Mankind (New York: . Universe Books,
1972). Note: The figures in the column headed exponential index represent the
number of years that' known global reserves will last if consumption .continues to
grow at the projected rates of growth in the third colummn.
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C;untrias oY Avreas’

. Prime Producers

O 1 4
- .S, COnsumption

. Coal

.Club of Rome’s Proyect on the Predicament of Mankind (New York: Univirse Books,
1972), p. 56-59.

1'g

Resours ith Highest Reserves .., ‘
ﬁf?f ce . w(;?of 50::d tgizl)aa i ”(? of world total) G(x of world; total)
© " Aluminum. . Australia (33) Jamaica (19) .o
i} : Guinea (20) . Syrinam (12) 42
. Jadhica (10) . e - »
‘Chrom}bm Rep. of S. A’rica (75) USSR (30) ' o 0
’ Turkey. (10) T Turkey (10) 19 o
U.S.. (32) _ USSR (20) 13 R - P
Copper |  U.S. (28) USSR (20) - .o
N . Chile (19) . USSR (15) 33 .
: ‘ . * Zambia (13) -8
Gold Rep. of S. Africa (40)  Rep. of S. Africa (77) 2
: , Canada (6) . "
Iron USSR (33) “ USSR (25) T -
~ - S, America (i8) U.3. (14) -28 .
‘ "Canada (13) - ‘ C
. Lead s. 39y . ' USSR (13) o J
- " Australia (13) 25 . .
Canada (11) . P ‘
Manganese Rep. of 8. Africa (38) USSR (34)
USSR (25) Brazii (13) - 14
Rep. of S. Africa (13)°
Mercury Spain (30) Spain (225
Italy (21) Italy (21) 24"
- S " USSR (18)
Natural gas VU.S. (25) » .S. (58) 63
: , USSR’ (13) USSR (183
Nickel Cuba (25) - Canada (42)
\ New Caledonia (22) New Caledonia (28) 18
USSR (14) USSR (16)
 Canada (14)
Petroleum . Saudi Arabia (17) U.S. (23) 43
Kuwait (15) USSR (16) ? )
Platinum Rep. of S. Africa (47) USSR (59) ! 51
U 47 .-
{ “iﬁ (47)
3ilver Communist countries (36) Canada (20)
: . (24) Mexico (17) 26
| Peru (16)
Tin Thailand (33) Malaysia (41)
Malaysia (14) Bolivia (16) 24
, Thailand {13)
Zinc U.s. (27) Canada (23)
Canada (20) USSR (11 2k
. (8)
Source: Donella H. Meadows et al., The Limits to (rowth: A Report for the
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Unit 6, Lessor 2 | c Page 1 of '
Handout 6F

- USES OF FUEL AND KYNERAL RESOURCES

Aluninva. ' Cans, .ontainets, protective wrappings, hnusehold utenrsils,
ergctrical insulatiorn, heat absorbents, pigments, corrosive-resistant alloys.

Chromium. Household utensils, stainl-ss-steel products, plumbing fixtures,
decorative paintings, colored glass, vehicle trim, steel. alloys.
C Coal. Solid: fuel, charcoal‘ liquid' dyes, drugs, waterproofing, paints.,
roofing, inaulqtidn materials. _

Copper. Heat and electricai conductors, electrical wiring, water piping,
household utensils, jewelry, coins, printing ﬁlates, bronze and brass alloys.

Gold. Jewelry, coins, deroratixe coatings, thermal and electrical con-
Juctors, dentistry, plated coatings.‘

Iron. Metsal plates, gratings, rails, hardware products, pottery appliances,
branding irons, automobiles, construction, structural alloys.“

Lead. Containers, pipes, solder, type metal, bullets, radiation shielding,
paints, antiknock compounds, pemcile, roofing, printing. '

Manganese. Alloys with steel and othet metals.

Mercury. Thermometers, barometers, vapor lamps, batteriea, chemical
pesticides, pigments, pharmaceuticals, medicine.

©

Natural gas. Fuel, manufzcture of organic compounds.

Nickel. Alloys, corrosion-resistant surfaces and batteries, electro-
plating, coins. -

Petroleum. Gasoline, fuel, 1ubricating~oils, paraffin wax, asphalt,
naptha, natural gas, plastics, derivative products.

~ Platinum. Jewelry, dentietry, coins, electroplating, gas absorbents,

photography, electrical components.

Sil\er. Tableware, "household articles, coins, jewelry, photography,
electricul contacts, printed circuits, dentistry, soldering alloys.

Tin. Cans, containers, protective wrappings, household utensils,

corrosior inhibitors, metal plating, alloys, type metal.

Zinc. Electric fuses, anodes, meter cases, roofing, gutters, rubber,

plastics, pharmaceuticals, cosmetics, alloys.

t
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7. HUMAN RIGHTS

-

'It has never been an easy task to clarify the concept §nd meaning
of human-.rights. Since the early 17th century, important statements
about human rights have been made by goverpments in England“ France,
Russia, and the United States. .Contemporary concern for human rights
" can be largely traced to these earlier statements. .

“In the. United States, the founding fathers expressed their ideas
about human rights in the first ten amendments to the Constitution,
popularly referred to as the Bill of Rights. The movement to abolish
slavery was an influential factor in the development of- ccncerdxfor
human rights in this country, as was the impact of the labor movement
“at the end-of the last century. o - \

During the two world wars of this century,> human rights werg repeat-
edly violated; the Nazi regime &f Adolph Hitler committed some of the
most blatant violations of human rights in the history of humankind.
Studying” the historical background of the human rights question should
enable students to see that the struggle for human rights has not been
confined to'modern-day examples. : ‘ - ]

Since the end of World War 1I, the United Nations has been the
principal international body involved in establishing a definition of
human rights that would be equally relevant and applicable to all
nations. From the start, however, the efforts of the U.N. have been
hampered by political'disputes among its participating nations. We.,tern
_ nations claim that individuals in Communist countries are denied the
basic human rights of free speech and freedom of religion. The Communist
bloc responds by charging that capitalist nations deprive some of their
people of the right to work and the right to a free education. Many
third- and fourth-world ‘nations equate human rights with the right to
national self-det:rmination, further intensifying the debate as to what
constitutes a humen right. ‘

As the first lesson in this unit indicates, tnere are numerous
examples of countries which have violated one or moure tenets of the U.N.-
adopted Universal Declaration of Humar Rights. In the Soviet Union,
political and religious liberty is flagrantly violated. Political and
religious violations have also occurred in Uganda, Nicaragua,. South
Koreda, Iran, Chile, and South Africa.

Most U.S. citizens do not worry about threats to their religidus or
political freedom. It-is less clear, however, whether the U.S. govern-
ment provides sufficient protection for other kinds of rights--for
example, equal opportunity for women, equal justice for the poor and
minorities, and guarantced employment.

How can human rights best be protected? The U.N. declaration is
ambiguously worded and has no real enforceability, Indeed, there'are
no effective procedrres for enforcing decisions to protect human rights.
For example, if 2 'utional eovernment granted refuge to a group of
political terrori.! ., cue ouly way that other «ountries could voice their
objections would be to direct unfavorable publicity at the offending
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country. It is apparent that steps must be taken to etrengthen the
enforcement provisions of the U.N. declaration or create new machinery
for protecting human rights.

In an era of increasing global intcrdependence, it is especfhlly
important for students to be aware of the existing culturai diversity in
regard to human rights. They must learn that each of us can secure our
rights only by promoting the rigﬁts of all men and women. 1In this sense,
students should come to recognize the various kinds of threats to rights,
share a ‘willingness to preserve rights and freedoms, and begin to further
the cause of human rights through public protest and participatiorn in
efforts to remedy unequal opportunities in all areas of 1ife.

&1
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Lessons 1 and 2: Auman Rigats at Home énd Abroad J/I -

Human rights is a subject of hot debate these davs. fge news media
bring us accounts of life in Soviet prison camps, tortvure in Latin :
America, apartheid in South Afirica. Yet, it is difficzxt for most of ius
to identify with these atorieg because they are about faraway people and
events. By examining the difflerences between concep ions of human rights
in the United States and thosq in other nations, 8 two-part activﬂtv
attempts to help students understand that what hgygtns in .any part of

the world eventually affects ys all.

Suggested Courses and I&iics' U.S. his ory or government (Consti-
tution, czvil-rig@tg movement, po ~Norld-War-II foreign pqlucy),
current issues (human rights), wo 1d cultures (United Natlons,
human family, sgtial interdependénce) . P

Time Required: ree or four CIASs periods.

Instructional Objectives: At the conclusion of this lesson,
students will be better able to:

--Identify basic human rlghts and freedoms, such as thdse
identified in the U.N.'s Universal Declaration of Human Riqhtq.
--Recognize differences between the conceptions of human rights
of different societies and nations.

--Recognize differences between states. of human, civil, politlcal,
and economic rights in variocus parts of the werid.

-=-Identify some approaches that might be used to.protect human
rights in various parts of the worlid.

Sources of Data: United Nations publications; newspapers and news
maggzines. |

Introduc.ng Lesson 1

1. Distribute copies of Handout 74, ''U.N. Universal Declaration of
Human Rights,"” and allow a few minutes for the students to read it.
(Note: This.document was unanimously adopted by the General Assembly of
the United Nations on December 10, 1948, However, the Unitec Nations
lacks the power of enforcement; thus the document has no lega' authority
behind it.) :

2. Tell studerts to use a separate sheet of paper and list, In one
column, those rigi s in the U.N. declaration that may be considered civil
and political (i.e., the private rights of individuals) and, in another
column, those rights ~onsidered to be social and ecoromic (i.e., the
material cights of individuals). Help the students explore the differ-
ences between the two categories of rights by asking the following
questions:

81
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! «=Which category'seems to receive more emphasis? (Political and
civil rights, treated in articles 1-21; economic and social rights are
found only in articles 22-28.)

--Are there any rights missing from the document which should be
included? What are thay?

~=Which kind of rights is more important to you, economic rights or
political rights? Why?

3. Before continuing the lesson, mdke sure students understand that
the Western and Eastern blocs of nations differ in the importance they
place on rights. The first ten amendments to ‘the U.S. Constitution (the
Bill of Rights) deal with political rights. The freedoms of speech and’™ .
assembly are thus very important to Western countries, while the Communist
bloc places more emphasis on economic and social rights--for example, the
right to work and the right to education. All countries, however,/agree
that the rights identified in the U.N. declaration constitute a generally
acceptable list of human rights. ;

4

Developing ﬁesson 1

L4

4, Ask the students to form small groups to read and discuss the ¢
case studies in Handout 7B, "Human Rights Abroad." . The questions that
precede the case studies will guide the groups in investigating the
issues and deciding how the United States should react to each of “the
violations.

ot

_ 5. Focus a class discussion on the students' responses to the case

studies. On the chalkboard, list those factors which the groups con-
sidered to be most important in making their decisions about U.S. policy.
Ask whether the groups experienced any serious conflicts during the
decision-making process--for example, did opposition to human rights'
violations in the Soviet Union conflict with the desire for a strategic
arms limitation agreement? For- each conflict reported, ask the group to
explain the basis for its resolution. One result of the discussion
should be the realization that making decisions about human rights issues
of te.. involves supporting one value at the expense of another.

Concluding Lesson 1

6. Distribute copies of Handout 7C, "Human Rights Violations and
‘U.S. Responses,”" and ask each group to compare its hypothetical decisions
for each of the four situations with the actual policies followed by i .
Carter administration. Be sure to explore both similarittes and Jdiffer-
ences between each pair of decisions.

7. Puint out that, although this lesspn has examined human rights
violations in other areas of the world, it has not dealt with possible
violations of human rights in the United States. Explain that this
possibility will be explored In the next lesson.
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-In;roducingrhesaoﬁ 2

1. Remind the class that soon after his appointment as U.S.
ambassador to the United Nations, former Congressman Andrew Young stated
publicly that hindreds~-perhaps thousands--of U.S. citizens were being .
held in U.S. prisons as political prisonera. Ask whather students agree S
or disagree with Ambassador Young 8 atatement? On what facts do they :
base their opinions? .

' 2. Ask students to review the rights identified in the U.N. Uni-

/ versal Declaration of Human Rights (Handout 7A) and ask students whether .

" they can identify any violations of those rights in the United States+ —
After briefly discussing this isasue, again divide the class 1nto small N
groups. . o

Developing the Lesson .

, 3. - Distribute copies of Handout 7D, "Human Righte at Home," and ask
the groups to use it to investigate possible human rights violations in
the United States., The groups will also need to refer to the U.N. decla-~
ration (Handout 7A).

4, Ask each group to report to the class on its findingn. (In
general, they should find that.all the cases revolve atound political,
econgmjc, and social issues. The impact of any or all of these cases on
u.S. foreign policy would be the assertion of other nations that because
the United States itself violates human rights it has no moral right to
criticize other nations for doing so.)

Concluding the Lesson

5. Discuss the state of human rights in the United States. How '
prevalent are violations? What can indivfduals Jo about violatioms?
How does the U.S. compare to most: oLher nations of the world in this
respect? ~

6. Ask students to compare the U.S. Bill of Righté with the U.N.
declaration, What are the similarities and differences?
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. Additional_xesources for Unit 7

7

Primary Resources
( ', ‘
| The Struggle for Human Rights, by Jack F. Fragnkel et al. Inatitute for
" World Order (1975). ' ‘ ,

On December 10, 1948, the U.N. Genéral Assembly adopted the Universal, -
Declaration of Human Rights. In this document, the member nations promise -
to strive to obtain "equal rights , . . and better standards of life for
— -  -all people." _How effective is—this-declaration? - What -is-the relationship - — —-
between human rights :and personal and national values systems? How might -
we assure a future in which the promise of the declaration has been filled?

Students examine these and other questions in this five~chapter booklet,
the primary purpose of which is to promote inquiry into the meaning of human
rights. Accompanying each chapter of the text are news stories from around
the world which illustrate the problems, follow~up ‘questions to the news

-stories, photograpgﬁ, discussion questions, and classroom activities and
projects. '

o

The introductory chapter explores the question: What 1s a human being?
The second chapter examines what is meant by "rights" and whether law and
treaties are effective in protecting rights. The third chapter investigates
how people's values affect their behavior toward other people and, using
examples from the text, suggests how to make rational decisions when values
conflict. The fourth chapter describes and compares a number of approaches
that might be more effective in the future. Finally, students are presented
with suggestions for developing their own ideas about how we may achieve a
world in which everyone is guaranteed full human rights. '

The Struggle for Human Rights offers a balanced treatment of human-
rights issues which should be useful in clarifying the value conflicts
inherent in any discussion of thr~ subject.

"Teaching About the Holocaust," Social Education, April 1978, by Theodore
Freeman et al. National Council for the Social Studies (1978).

. Historically speaking, few more-compelling cases of human rights
violations can be found than the Nazi Holocaust. Unfortunately, most text-
book writers treat this topic as only a miniscule segment of the curriculum.
This issue of the journal Social Education (available in most college
libraries) contains materials dvawn from » variety of sources which can b
integrated into vorld history clasres. By confronting the horror and
tragedy of the Holocaust, the autjiors believe, students will be better aHle
to deal with "st111 unanswered que: tiong of blind authority, reawakened fo
gome degree by Vietnam ahd by Wateigate." More important, they feel, st dy-
1ng the Holocaust will help prevent futuve tragedies of 1ts genre.

The learning package begins w th an introductory article, "Why Teach
About the Holocaust," followed by a ‘hronological survey of the Holocaust
from 1933 to 1945. 1In a reading entitled "Then and Now: The Experiences
of a Teacher," Elle Wiesel relates the frustration and difficulty in
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reaching about "events that defy knowledge and -qurdoncéa thit go deyond
the imagination.” "Confronting the Moral Inplicdtiozr of the Holocaust,"
- by Raoul Hilberg, pointe out that the Holocaust was not just a aimple act
carried out by a aingle will but, in fact, consisted of many small acts
in which numerous institutions and individuals were involved. Hilberg
_raises an interesting question: "What did the average German kiovw, .and
what wes his response to it?" The pa:kage continues with a detailed
description by Roselle Chartock of a Holocaust unit which aﬁéaiteated for
lassroom teachers. Her description Includes readings, filmstyips, films,
‘writing assignments, interviews, and -discussion questions which she used
to examine the complexities and dilerans of the Holocaust. The iesue
concludes with an extensive list of sources and resources prepared by
the-Anti-Defamation-League of .B'nai B'rith.

" Teachers who want to introduce students to human rights and related
issues should find "Teaching About the Holocaust," an excallent rasource
for studying an important historical example of human rights violations.

4
. . . L& W
"Human Rights Abrosd," in Great Decisions '78, edited by Wallace Irwin,
Jr. Foreign Pelicy Association (1978).

"Human Rights Abroad" is-a ten-page reading about humsn rights in
the United States and abrosd. Included with the materials are discussion
questions and suggestions for follow-up readings and films. The activity
could he completed within one class period. 2

The reading raises the following questionms: Can the United States
advance individual freedom abroad without endangering peaceful and '
orderly progress at home? What means should be used to conduct such a
foreign policy? If we pursue a foreign policy based on human rights,
how soon can we expect results? What kind of results should we expect?
The readirg concludes by presenting three basic options for incorporating
human rights into U.S. policy. The main strength of the activity lies
in the dis ussion questions, which do an excellent job of focusing )

attention on a complex issue. .
o

Terrorism (multimedia, teaching kit), by Norm Goldstein. Prentice~Hall
Media (1979). - .

The proliferation of global terrorism, itg perpetrators, its victims, .
and the intensified effort for worldwide suppression constitutes the
subject matter of this teaching kit, which includes a two-part color
fiimstrip, a teacher's gulde with complete script, follow-up learning
activities, discussion questions, and a set of eight duplicating spirit
masters. The purpose of the unit 13 to make students aware of the
tactics used by terrorists in support of their political vlewpoints, and
to point ont that such tactics are Incongruent with rhetoric that emphasizes
"concern for humanity." The program illustrates its conception of the
1970s as the "decade of global terror" with many graphic examples, among
them the Lod Airport shootout between Isracli soldiers and Japanese terror-
ists, the Red Brigade's assassination of Aldo Moro, and the Palestinian
raid on the Olympic Village in Munich. The filmstrip features interviews
with William Webster, director of the FBI, and Robert Kupperman, a U.S.
State Department authority on terrorism,

th
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. This teaching kit provides a'useful .tdrting point for a class dis-
cuskion about terrorism and its potential effect on individual rights.,
It does little to distinguish, however, between terrorist groups that do

‘not hdve a clearcut political ideology and those that may have legitimatie

and serious grievances, For students to understand such a sophisticated
political concept as terrorism, further research and reading will be
required. , : :

Huzaan Righfs (multimedia'teaching kit), by Richard Bl§stone. Prentice.-
Hall Media (1978). -

How does the U.S. governmeut define the term human rights?- Which

- nations practice routine violations of human rights? How should the

United States respond to these V:olations? What conflicts confront the .
Uaited States concerning its human rights policies?

These questions are explared in'Human g;ghts, a multimedia program
consisting of a twc-part color filmstrip with cassette, a program guide,
and a set of eight spirit duplicating masters. The program is designed
to make students aware of the large number of pebple who are controlled
by oppression, the different ways in which the United States can apply
power to effect change in nations that routinely violate human rights,
and the difficulties involved in trying to help people in other nations.

7 .
Part 1 of the program provides background on the origin and. develop-
ment of concepts of individual rights. Part 2 identifies countries that

_ routinely violate human rights along with descriptions of their violatioms.

Featured in the filmstrips are interviews with such prominént spokesmen
as Andrew Young, Daniel Patrick Moynihan, and Ernest LeFever. '

L Huma Rights is a good introduction to a morally and politically complex

subject. The program can easily be incorporatkd into history, political
science, current affairs, values, and psychology classes.

{

Supplementary Resources

o

Teaching About Internationgl Terrorism, by Jack Newhouse et al. Social
Studies Division, West Virginia Dept. of Education (1978).

This learning package, which includes historical background, clasgs-
room activities, selected descriptions of terrorist organizations, and
newspaper accounts of terrorist incidents, offers a well-organized,
systematic approach to defining international t:rrorism and comparing
the economic, rocial, and political consequences of terrorist activities.

’ !

International Human Rights Kit, edited 'by Robert Woito. ED 152 655,
World Without War Publications (1977).

Degigned for students and concerned citizens, this kit includes a
self-survey, the basic textsof the U.S. and Soviet bills of rights and
the U.N. Universal Declaration of Human Rights, procedures for filing a ~
human-rights complaint, and a resource guide to ideas, organizations,
and individuals,
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The Human Pauily,{ﬂﬁnnn,kightn, and Peace, by Alicn Doumanian Tankard.
Centex for Teaching About Peace and\Wer (1973). .

\

This is a soutrcebook of questions and topics for the discussion
and atudy of the U.N. Universai Decla tion of Human Rights. The author's o
commentary on the declaration: should te the technical language of the ‘ L
. document more meaningfu). to the average student. B ' : S

 International Human Rights anc internhtiann ‘Bduc atien, by Thomas
Suergenthal and Judith V. Toruey. U.S. National Commission for UNESCO
(1976) .. | | S ~ |

This book contains detailed information &
activities of international and regional organis tions, majcr research :
findings about students' international knowledge and attitudes towsrd K :
human rights, and a critical survey of selected cu iculum materials ‘
dealing with internatioaal human rights and international education.

ut fhe human rishti

International Human Rights and U.S. Policy, by ﬂelén\ﬁarvey. World A
Education Center (1979). . & . - }

This miniunit for high schcol classes exawines U.S. international
human rights policy, analyzes some objections to that policy, and takes
the students through a role-playing exercise presenting four different .
points of view on what U.S. policy ought to be. Included.in the
materials ‘are primary source documents and some excellent suggestions
for using them in the classroom. .

o

"International Terrorism,” in Great Decisions '79, edited by Wallace
Irwin, J¥. Yotreign Policy Association (1979). ‘

This reading and the accompanying discussion questions define
terrorism and present a broad profile of the terrorists and their causes.
The response of the United States to terrorism and possible future trends
are also highlighted. Suggestions for follow-up reading. are provided.

"politics of Terror,"iNewsweek: News Focus; May 1975. Newsweek Educational
Programs (1975). ’

This 16-page visual leatning kit examines terrorism through the use
of maps, charts, pictures, cartoons, and diagrams (all easily made into
overh:ad transparencies). Five pages of text and study questions supple-
menting the visual elements allow the students toc probe the issue further.

. =
Human Rights: Who Speaks for Man?-(filmstrip), by Curtis Colby. Current
Affairs Films (1978).

This filmstrip gives students concrete examples, in an international
context, of human righte violations. It contains an extensive interview
with David Hawk, executive director of Amnesty International, and a
teacher's guide with suggestions for discussion questions and activities.
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Terrorism (filustrip), by Ursula qunL Educational Audic Visual (1976), =

“This filmstrip asks students to- consider the nature of«terrorism
and its ends, who terrorists are, and why they use the methods they do.
Focusing primarily on IRA terroriet activities in Northern Ireland, the
program cxnninaningprnntional‘cffotts to counter random violence. -

Nhat Right Has a Child? (lﬁgi'lduud/colo: film), produced by United -
Nations Televia%ep:. McGraw-Hill Films (1975).

: Children from all over tho‘world speak about the U.N. Declaration
on the Rights of the Child (passed by the ‘United Nations on November 20,
1959) and what it means to the in this 15-minute film. The children's’

statements are.contrasted with photographs of the reality of much of the
world's condition. ' IR .

-

-
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. " Handout 7A |
- U.N. UNIVERSAL DECLARATION OF,fUMAN RIGHTS

of

~ . -

All human beings' are born free arid equal in dignity and rights. They are 5l

endowed with reason and conscience and should act toward one another in a |

spirit of Brbthéfhood; ! o o ‘ R
.-  Article 2

Everyone is entitled to all the rights andlfrccdoa set forth in thie

'Declaration, without dfstinction of any xind, such as race, colgt, Bex,
language, “eligion, political or other opinion, national or social originm,
property, birth, or other status. ‘ ;

Furthermore, no distinction shall be made on the baais of the politicai,
jurisdiccionai, or international status of the country or“territory to which

a peréon beionhs, whethey 1é be independent, trust; npnselfgoVerning, or under

»

any other limitation of sovereignty.

. Article 3 -

Everyone has the right to life, liberty, Qnd security of person.
Article 4

No one shall be held in slavery or servitude; slavery and the slave trade
shall be prohibited in all their forms. '

[
Article 5
No cne shall be’ subjected to torture or to cruel, inhuman, or degrading

treatment or punishment.
Article 6 . /

Everyone has the right to recognition everywhere as a person before the

law,
Article 7

All are equal before the law and are entitled withoﬁt any discrimination
to equal pfotectiod'of the law. All are entitled to equal protection againet
any discrimination in violation of this Declaration and against any"incitement

to such discrimination. ~ f
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_Haudout 7A ' . / = - “ Pa’ge 2 of 5.

_Article 8

Evevyone has the right. to an effective remedy by competent national .
tribunala for acts violating the fundagental rights granted him by the con- -
stitution or by law. =~ o (. ' 2

Article 9

¢ « o °
No one shall be subjected to arbitrary arrest, detention, or exile.

¢ Article 10 o 3

Everyone is entitled im full equality to a fair and public hearing by an
__independent and impartial tribunal, in the determination of hia righta and

obligations and 3f any criminal charge against him. . '

- Article 11 .

)

1. Everyone charged with a penal offense has the right to be presumed
innbcent until proved guilty according to law in a public trial at which he.

has had all the guarantees necessary for his defense. ...

¢t 2. No one shall be held guilty of any penal offense on account of any act
or omission which did not constitute a penal offense, under national or inter-:
national law, at the time when it was committed. Nor shall a heavier penalty

be imposed than the one that was dpplicable at the time the penal offense was

'\\ . ) - "y

: . Article 12 -

committed.

_ No one shall be aubjeated to arbitrary interference with hiu privacy,
family, home, or céftespondence, nor to attacks upon ‘his honor and rcputation.
Everyone has the right to protection of the law against'such interference or

< . , ~
.

agtacks.

Article 13

. s
1. Everyone has the right to freedom of movement and residence within the

borders of each state. . : PR

2. Everyone has the right to leave any country, inciuding his own, and to
return to his countty.

N Article 14 TN

1. Everyone has thefright to seek and to enjoy in other d&Quntries asylum
from persecution. . : .

2. This right may not be invbked in the case of prosecutlorge genuinely
arisipg from ~.onpolitical crimes or from acts contrary to the'pu oses and

principles of the United Nations. ' o

4
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%ﬁ‘ PR | S - . : rtisle 13 - v e

1. Everyone has the right to a natiqnality.
2. No one shall be arbitrarily deprived of his nationality ngr denied

SRR the right tqfchange his nationality. ° L ‘
Lol - ' Article 16 '

~ 1. Hen and women of full age, without any limi;ation due to Zace.
nationality or religion, have the right.to marry and to found a family.  They
are entitled to equal rights as to marriage, during marriage, and at its .
dissolution. - e e

a

2. Marriage shall be entered into only with the ‘ree and full consent of -

the intending spouses. )
3. The family is the natural and fundamental groug unit of aociety and
is entitled to protection by society and the State. . o e

[} 7

o | Article 17 » | K

»
[

1. Everyone has the right to own property alone as well as in association
with others. ’ '
2. No one shall be arbitrarily deprived of his property.

-Article 18

1 1

FVeryone has the right to freedom of thought, congcience, and religion;
'ﬁhis right includes freedom to change his religion or belief, and freedom,
etther alone or in community with others and in public or private, to manifest

his-;eligign or.belief in teaching, practice, worship, and observance, |
 Article 19

Everyone has the right te freedom of opinion and expression; this right
includes freedom to hold opinions without interference and to seek, receive, It

and impart information and ideas through any media and'reg@rdless of frontiers.

To detach handout for reproduction, cut caret‘t’ully’aldn! this 1line

Article 20 : ‘ -

1. Fveryone has the right to freedom of peaceful assembly and association.

2. No one may be. compelled to belong to an assotiationv

"Article 2F | -

1. Everyone has the right to take part in thé government of his country,

directly or through freeiy chosen representatives.

| 2..'Everyone has the raght of equal access to public service in his

; country.
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RN g 3. The will of the people shall be the basis of the authority of govern-

"T\“nent, this will shall be expressed in periodic and genuine elections whicn
shall,he by universal and,equal guffrage and shall be held by secret vote or

n by"equivalant free voting procedures.
Article 22

Everyone, as a member of society, has: the right to social security and is )
entitled to realization, through national effort and 1nternationa1 cooperation ’*g

and in accordance with the organization and resources of each State, of the

economic, social, and cultural rights indispensable for his dignity and the

free development of his personality. : .

- Article 23

1. Everyone has the right to work, to free choice of empluyment, to Just

and favorable conditions of work, and to protection against unemployment.

11y along this line

2. Everyone, without any discrimination, has the right to equal pay for
equal work. . _
3. Everyone who works has the right to just aﬂd Favorable remuneration
. ensuring for himself and his family an existence worthy of human dignity and
supplemented, if necessary, by other means of socilal protection.
4. Everyone has the right to form and to join trade urnions fdr the

protection of his interests.
Article 24

Evcrycne has the right to rest and leisure, including reasonable -1imitation
of working hours and periodic holidays with pay.
Article 25

I~

1. Everyoue has the right to a standard of living adequate for the health
and well-being of himself anc of his family, including fpod, clothing, housing

and medical eare, and neressary social services, and the right to security in

o detach handout for reproduction, cut carefu

the event of unemploymen', sickness, disability, widowhood, old age, or other

T
-~

lack of livelihood in cir.'mstances beyond his control.

2. Motherhcod and childhood are entitled to speclal care and assistance.

All children, whether born in or out of wedlock, shall enjoy the.same soclal

protection.

Article 26

1. Everyone has the right to education. Education shall be froo, at

leaat in the elementary and fundamental srages. Elementary education shall be

15}
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compulsory. Technical and professional education shall be made generaily
available, and higher education shall .be equally accessible to all on the basis

{
2. Education shall be directed to the full development of the human

g

of merit.

personality and to the strengthening of respect for human rights and funda-
mental freedoms. It shall promote understanding, tolerance, and friendship

among all nations, racial, or 'religious groups, and shall further the activi-

'ties of the United Nations for . the maintenance of peace.

3. Parentq have a prior right to choose the -kind of education that shall
be given ro their children.

Article 27

i

. 1. Everyone has the right freely to participate in the cultural life of
the community, to enjoy the arts, and to share in scientific advancement and
its benefit:

2. Everyone has the right to the protection of the wmoral and material

interests resulting from any scientiflc, literary, 4 artistic"ﬁ%oduction of

-

"which he 1is the author. .

Article 28

Everyone 13 entitled to a social and international order 1in which the

rights and freedoms set forth in this Declaration can be fully realized:

Article 29

1. Everyone has duties to the community in which alone the free and full
development of his personality is possible. :

2. In the exercise of his rights and freedoms, everyone shall be subject
only to such limitations as are determined by law solely for the purpose of
securing due recognition and respect for the rights and freedoms of others and
of meeting the just requirements of moralit?, public order, and the general
welfare In a democratic society. [ ,

3. These rights and freedoms may in no case be erercised contrary to the

purposes and principles of the United Nations.
Article 30

Nothing in this Declaration may be interpreted as implying for any siate,
group, or person any right to engage in any activity or to perform any act aimed

at the destruction of any of the rights and freedomes st forth herein.
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HUMAN RIGHTS ABROAD

Direccions: In investigating the four case studies on the fellowing pages,

LY

answer th: questions below for each case study.

<

L. 'Which‘rights defined in the U.N. Universal Declaration of Human Rights
are beipg denied?

‘ 2. Are the rights being denied primarily civil and political? Economic
and social? Or both?

A4

3« On-a-1-5 scale, -to .whac.,extenﬁ.-should. the United étates,.oppqsg._the

human riéhts violations taking place in each of the cases? Why?

(little opposition) 1 2 3 4 5 (strong Bpposition)

4. 1f U.S. opposition is called for, what' form should the opposition take?

2

To detach handout for reproduction, cut carefully along this line
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Case ##1: South Africa

In Scuth Africa, a major aspeét of social control is called apartheid-- -
strict racial segregation, accompanied by discrimination against 411 black and
_other "colored" peoples who live in South Africa. Under this system, only white

people have the right to vote or hold office in the government. The average pay
for black Africans is only 10 percent the average pay for South African whites,
even when they do exactly the same job. Since they‘have no trade unions, black
workers have no effective machinery.for collective bargaining.

0fficially, 25,514 whip lashes were inflicted on persons as punishment for
crimes during 1969-70 in Squth.Africa. 0f this nuﬁber, only 337 were inflicted
on whites. The government spendé 12 times as much ﬁoney per pupil for white

students as for black Africans.

~

The country is very rich in national resources and manufacturing. Some of
the world's largest gold &eposits are found in South Africa, along with huge
.amounts of copper, platinum, iron, asbestos, and diamonds. Multinational

corporations, many of which are headquartered in the United States, have invested

To detach handout for reproduction, cut carefully along‘ﬁhis line .

billions of dollars in the South Afri:an economy .
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Case #2: The Soviet Union

"

‘he 1975 Helsinki Agreement, signed by the,Sovfeg Union and' 34 other
nations, contains broad humanitarian declarations supporting the rigpts nf
people to leave and enter countries.on family visits, have'access to foreign
publicatiops, attend international youth meetings, and improve. working con-
ditions for journalists abroad. Since the agreement was signed, however, the
Soviet Unioh has shown 11~tle intention of permitting such a free flow of 1déas
and people. As a result, a handful’' of Russian dissidénte-smostly 1nteliectua1§,
writers, and professors--have criticized the Soviet regime for noncompliance
with the agreement. ‘

The Soviet leadership has retaliated yith a campaigr of selective terror
which has sent many of the dissidents to prisor camps anc, lupatic asylums run
by the KGB (Soviet secret police). Another method hy which the Soviets attempt
to stifle dissidents is to throw them out of the country. Such eloquent spokes-
men as AleXander»Solzheﬁitsyn, Alexander Ginsburg, and Pavel Litvinov have been
forced to leave their homeland after spending long years in camps or in internal
exile. |

Since the early years of the Nixon administrationm, Soviet-American relations
have been characterized by a policy of detente, or peaceful coexistence. Now,
the human rights {ssue threatens to becoﬁe a 'stumbling block to the continuation
of detente. Specifically, it threatens t0'jeopardize a satisfatory conclusion
t) negotiations for a Strategic Arms Limitation Treaty (SALT) between the two

countries.

Questions

4,
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of already diacontentéd Nicaraguans into mounting a nationwide protest against

. Conservative party, the Managua business coumqnity, and the chambers of commerce.

'fﬁiéifagua which have ﬁesulted_in one of the highest infant mortality-rates—i

tion, election fraud, political repression, ahd mistreatment of political

&?

Case #3: Nicaragua

In January 1978, dissident news editor Pedro Chemorro was gunned down in

Managua, the capital of Nicaragua. News of his assassination shocked thousands

the tight-f!ated regime of General Anastasio Somoza and his U.S.-trained
National Guard. ‘ )
Leading the oppositioﬁ to Somoza are the Marxist-criented Sandinista rebels.

They have been joined recently in civil protest by such polar opposites as the :f
These opposition groups point to the extremes of wealth and poverty in

the world and a life expectancy of only 49. Health and education facilities are -
far below adequate, and nearly 75 percent of the population lives in substandard |

housins,. Somoza and his ‘privileged National Guard have been accused of corrup-

prisoners. Spokesmen for Somoza insist that tﬁE charges are grossly exaggerated
and claim, with some credibility, that the opposition is a Communist conspiracy
organized in Cuba. If protests are allowed to continue, they say, there is a

danger that the Sandinista guerrillas will assume ontrol of the country.

{

Qgestions
1. -
/
,2.
3.
4,
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. Case #4: South Korea

\The regime of South Korean P;elident Park Chung-Hee has been characterized
by'repressive decreeé‘prescribing prison terms for dissent. Former president
Yun "Fo~Sun, already under a prisbn sentence for opposing Park, issued a new
"Charter for Democracy" that was quickly signed by more than 100 leading
dissidents. Many of thu signers are now in jail. and'after a.recent prayer
meeting for the prisonecs in Secul's Romen Cathoiic cathedral, the government
arrested two priests wham it aécused of drgaﬁizing the vigil.

One government offi:ial said, "Everyone is afraid of everyone else. We
don't dare discuss our feeliﬂgs with anyone except odr wives." Laws have been
passedmtn.weakenmtrade.uniQhSJ_and_collective bgrgaiﬁiwg has virtually come to
a halt. Asla result, the average wage for South Korean workers in the textile
industry is less than $.75 per day. |

Since the .end of World War II; <he United States hus played a major.rple

in the security of South Korea. U.S. soldiers fought in the Korean War to

prevent Communist North Korea from invading and taking over the South. Since
then, Sﬁuth Korea has received massive amounts of U.S. military and economic
aid. Along witl Japan, iﬁ is now one of our most reliable allies in the Pacific‘
region. Still, the Communist North is seex!by military analysté as a potential

threat to the long-term gtability of the entire Korean peninsula.

\
)

Questions
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HUMAN RIGHTS VIOLATIONS AND U.S. RESPONSES

)

Case #1: South Africa

The 'nited States supports the U.N. embargo on trade with South Africa,

‘although it has not interfered with the 6perntipns of U.S. companies located

there. U.S. leaders have held frequant consultations with the South African

_‘government in an attempt to persuade the lattexr to liberalize its apartheid

policy. Mild tc strong oppoaition. ' .

Cagse #2: The Soviet Union Yy

Initialiy, the Carter administration championed the civil and politicil
rights of Russian dissidents and applied strong preassure on the Kremlin to
adhere strictly to the teima of the Helsinki @greement. This approach'ha;
recently been softened because of the fears of some U.S. leaders that it may
qnﬁércut Russian leaders who have a deep stake in imptoving-ﬂ.s.-Sovict
relations. First stroné, then mild'oppdsition. l

9

Case #3: Nicaragua

-

The U.S. State Department called for Somoza's resignation following the
breakdown of talks between Somoza and his opposition. An embargo was placed on
all economic and military aid to the Somoza government. Nicaragua has been
publicly cited by the United States as one of the major human rights violators
in the world today. Strong opposition. o

Case #4: South Korea

Some coucern has been expressed in the United States about human rights in
South Korea, mostly through private channels. There have .een few public
statements of disapproval. No plans to cut off military or economic aid are

contemp‘ated. Weak opposition.

15y
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HUMAN RIGHTS AT HOME -

Directions: Some U.S. ciilzens, as well as people from other nations,
charge that the.United States is guilty of human righ:é violations. In investi-
gating the charges presented. in the handout, ﬁse the following questions to
guide iouf discussion.

.(

-1, Which rights, if any, from the U N. declaration are violated?

A

~=2, What kind of rights, 1f any, were violated--political, economic, or

social?

--3, What can or should you, as a péi:>\s citizen, do to ccmbat human-
rights violations in the United States? N '

~-&. What impact mlght human-rights viplations in thie country have on
U.S. foreign policy?

Case #1: The "Wilmington Ten"

In 1971 in Wilmington, North Carolgna, a white-owned trocery store was "
burned during a night of rioting. In 1972, nine black men and azwhitg woman
were convicted of firebombing the store. They were sentenced to a combined
total of 282 years in pfiaon—-one of the longest prison terms ever given in
North Caroiina for arson. Ia 1976 all three witnesses against the "Wilmington
Ten" revbked their testimony and said they had been ‘coerced and bribed by the
prosecutors. Either a new trial or a pardon was requested; both were denied.
Amnesty International, headquartered in London. described the ''Wilmington Ten"

8 "prisoners of ‘conscience."

-

Cage #2: Foreign Visitors . :

Under the 1952 McCarrav-Walrer Act, a v.sa for entry into the United States
can be denied to anyone who holds "membership in or affiliation with subveraive
organizations." This clause has been invoked to deny entry to numerous would-be
foreign visitors. One such individual was Sergio Segre, a leader of the I[talian
Communist party, who was refused entry into the United Stateé to speak before
New York's Council on Foreign Relations. Another Communist party leader who was
denied entry was Georges Marchals of France, who claimed that his visa application

was rejected becat ‘e the U.S. government viewed him as a "dirty Communist.”" Im

Ioy
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reéponae to these and other refusals, some Communist nations accused the Uﬁited
States of falling to abide b} the human rightas provisions of the 1975 Helsinki
~ Agreement. C |

- -

! I

Case #3: The Proposed Equal Rights Amendment

In 1972 aq,amendn;ht to the U.S. Constitution was proposed which would .
guarantee women équal rights under the law. By 1978 the amendment had not been
- ratified by the required two-thirds of the atatE;} hovevéf, Congress voted to
extend ratification deadlines, though the legality of the extensi&n was sub-
- gequently challenged in courg. Mahy people beliéve that a nation which fails
t“guarantee the basic rights of more than 50 pércent of its populafion is
'guilty\of human rights violations.
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