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to make information on relevant dissernations available to users’® of the ERIC " ‘
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Monthly issues of Dissertation Abstracts Internationql are reviewed

in order to compile abstracts of dissertations on related. topics wbich thus

,.become accessible in searches of the ERIC data base.

Ordexing inform&tion for

the dissertations themselves is included at the end of the bibliogvaphy
 Abstracts of the following dissertations are included in this collection
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. Fetzer, Ronald Charles _ o
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CURRICULA

. R )
IN BIOMEDICAL COMMUONICATIONS: DO
THEY MEET THE PERCEIVED REEDS OR THE FIELD? -

N A 4 ©rder No. 7900293
BENSCHOTER, Reba Ann, Ph.D. The Univ raity of Nebraska - .
Lincoln," 1978, 226pp. Adviser:-Wesléy C.)Meierhenry

+ This study has focused on bionfedical communications, a
relatively new occupation, which has evalved.to provide media
services in support of health education at all levels. :

The purposes of the research were to:

1. Trace the development of biomedical communications and
biomedical communicatiofs training through extensive literature
review and docunientatign, a

2. Determine through survey the bady of knowledge which
the biomedical communications specialist must possess to per-
form the eccupational duties 1n the health sciences setting.

3. Examince through survey the curricula in existrng
graduate level training programs for momedical cominuni-
cations specialists to determine whether present curricula
are preparing students to perform fhe occupational duties
of the field. * .

The literature review documented t&evolu}]on of educa-
tional technology and the media specialist and surveyedl the
history of medical education in the United States and the be- &% (
ginnings and subsequent growth of mettical illustratién, pifotog-
raphy and television in the health sciences. It also traced the
early development of health sciences audiovisual servides and

edical communications to profide a history of the field of
biomedical communicationg. .

To gain information about the skills essential to guccessful
practice in the field of bl?nedic.’al communications and to de-
termine whether present training programs are preparing stu-
dents to function éffectively in entry-level managerial positions
in biomedical commun‘icetlons, the following proc

ures were
carried out.
A suryey instrument was designed, validated and sent to

94 directd®s of biomedical communications. These individuals,
considered successful practitioners in the tield, were asked
to rate the importance of 42 knowledge and skills items in the
training of the biomedical communications specialist. Seventy-
tive di rector's responded, identifying the areas of training they
felt were most important to the practicing biomedical com-
municator. ' -

To determine whether present curricula in biomedical com-
munications were actually meeting the expectations of the prac-

 titloners, a parallel survey instrument was administered to

the directors of the (ive graduate training programs in bio-
medical communications. The training directors Yated the
degree of emphasis which the curricula of their programs
placed on each of the 42 subject elements. )
In analyzing the data, the' mean item response was calcu.-
lated for the practitioners and th tralning program directors.
The mean item responses of the twp groups were then com-

pared to draw conclusions about similarities and differences d

between the practitioners’ perceived needs in biomedical com-

» munications training and the training program directors’ de-

scriptions of existing curricula. The 42 skill and knowledge

. ‘items were grouped into eight functional categories to make

analy sf# and comparison easier. These 'c\ategorles are: orga-
nization and persdnsel management, design, information re-

trieval and logistics, produétiog; instruction, research and I

A-f evaluation, utilization and biomedical subjects.

. Ing curriculgsof the master’'s degree protrams\&n‘biomedlcal

A review of.the data loﬁgq‘t( tAe conclusion that the exist- e
communic’a‘{fons are providing courses of sfudy which generally
meet or exceed the ekpectations of expewt practitioners in the

field in 29 of the 42 knowledge and skill areas considered {n

this study. However, in sone 'sp‘eg'lflc'thoory and skills arenr:, .

. such a8 manngement, media centet operatfon, media manages ™ -

ment and television,system design, thaachools are not c"ov.ei'-‘fﬂ
ing the materiais in As-much depth as practijioNers feel s
desirable to provide adequate training for e try-level hjumedi-
cal communication &pecialists. ' IS U

. . \
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COMMUNICATION SKILL DEVELOPMENT IN STUDENT
TEACHERS BY THE USE OF PLAY PRACTICA

v ¢ .
JDORNER, John Nicholas, Ph.D. University of Victoria (Canada),
1978. 8upervisor: Dr. Donald W, Knowlef ’

The focus of this study was the development of effective
teacher-pupil rglationships which have been found tb facilitate
pupil growth in academic and social adjustment areps. While
courses have been developed to train student thachers in the
use of comrunitation skills assoctated with effective teacher-

‘s pupll relationships, such courses have rarely involved _t_ralnees'
_ in direct interaction with children. It was proposed that a pro-
gram including unstructured play media with groups of children
?nbuld provide an effective afjproach to communication skills
training for stutient teachers. .
. One purpose.of this study was to compare the effect{veness
of 2 play practicum approach (using unstructured play media {

Ce with groups of children) with other approaches in the develop-

ment of communication skills in student’teachers. More spe-
cifically, it was hypothegized that subjacts participrting in a
play practicum would demonstrate higher frequencies of Listen-
ingto Feelings responses, Communicating Feelings responses,
and Limit Setting Statéments on a"paper -and -pencil question-
naire task (The Teacher Response Questionnaire) developed for
this study, and in an in vivo “teaching” task with groups of pupils
than (a) subjects participating in a communication skill train -
Ing course without a play practicum and (b) subjects in a no
training condition.

A random selection procedure, stratified on the basis of sex,
was used to assign a total of 24 subjects (21 females, 3°males)
to the three conditions. A posttest-only, randomized group de-

- 8ign was employed to test the hypotheses. Kruskal-wallis anal-
© yses of variance and Mann-Whitney U tests were the statistical
procedures used. .

The following results were found: (a) hypotheses were fully
supported when the results from the in vivo teaching task were
considered, (b) hypotheses were partially supported on the basis
of data from the questionnaire, (c) follow-up data based on a
re-administration of the questionnaire and on independent eval-
uations of trainees by instructors in the Education Interaction
Laboratory were consistent with the findings from the main
atudyZ(d) subjects in the training without practicum copdition
demonstrated significantly higher frequencies of Listening to .
Feelings and Communicating Feelings responses than subjects

* in the no training condition on the questionnairéd task, (e) no sig-
nificant differencés were found between these two groups on any
of the dependent variables in the in vivo task. One clear con-
clusion was that the training program incorporating a play prac-
ticum was more effective than the other two conditions in pro-
viding communication gkill training for student teachers. The
implications of the results for teacher training programs were

* discussed.

A second purpose of the study was to provide a descriptiye
account 6f the training progrém, particularly the play practi-
cum, on the basis of verbal reportg provided primarily by the
trainees. The results fram a variety of descriptive Studies
were outlined, and the process of‘communication skill develop-
ment of individual trainees in-the play practicum was docu-

! mented and related to the humanistic ih_eory undprlying’ this .. o

study.

[

.
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_ THE #TATUS OF SPEECH COMMUNICATION EDUCATION.
IN OHIO: TEACHER REDESIGN IN PROGRESS ~
- oL .. Order No, 7802123

FETZER, Ronald Charles, Ph.D, The Ohio State University,
1978, 303%pp. Adviser: Professor George L..Lewis _

This research was baged on three surgeys conducted in the
State of Ohio. The three groups responding were high school
principals, high school speech comthunication tgachers, and
,spéech communication teacher educators in the colleges and

universities of Ohlo. Secondagy schools were defined as includ-

ing grades seven through twelve of any combination thereot,

- Ohdo is presently in the proce,s,ls of a ytatewide program re- .
ferred to as Teacher Redesign involving all institutions of higher
learning in Ohio that have teacher education and. certification
programs. This research focusgd on the content area of speech
commumlcation teacher trainingl Data was collected to deter-
mine the progress of implemenfing these'standgrds in speech
communication teacher educatton programs, Thirty-nine col-
leges and universities in the State of Ohio have such programs
with state approval for certification. In an effor't to determine
the quality of this change as a developmental process, it was
necessary to investigate the teaching environment of high school
speech communication teachers in Ohio, With the data from -

previous studies surveying for similar information, an analysis

by means of cox'nparisor_\"d( the growth and changes in high
school speech communicafion curricula and program activities
was conducted. The collected data from high school principals
and q)nch communication teachers was also compared to some
of the data provided by the speech communication teacher édu~
cators. Tle purpose was Lo determine if the current develop-
mental process of the Teacher Redesign Program was suffi-
clently preparing studest teachars for teaching and supervising
speech communitation curricula and activity programs in Ohto’s
high schools, | . . :

The results of the data indicated that speech communication
curricula and activity programs were on the increase. There
is more course availability as well as more advanced courses
in high school curriculums. Speechcommunication courses -
have a greater {requency at the juniok high ievel. The conten
in the basic or fundamental course is thanging to the degree .
that more emphasis is placed on lister\ing, interpersonal, dig-
* cugsion, and communication theory. ' .

High school principals perceive sp
& basic and impprtant skill for studentq,
student, and community support of sp
grams. They 4lso believe Ohlo colleg
ing speech communitation teachers,
teachers also believe that Ohio college$ are doing #lequate con-~
tent preparation, but they indicated mo preparation in clin-
ical or theork¥ related learning activities in college programs.

Spegch’communication teacher educators-believe their insti-
tutions are able to implement the new Teacher Redesign Stan-
dard, They, like the high school principkls, believe that speech
communication skills are basic for all stydents; they ilso indi-
cated that speech communication skills ane basic to all teacher
sducatign programs, TheXNe taa‘ch{ educators indicated the
present certification regulations for speech communication are
adequate in guiding the development of qualily teacher training
. programs,* \ _

fghteen conclusions were presented in thls study based on

the dsta compiled from the three surveys. This research was
completed with a set of recommendations addressed to high
school principals, speech communication teachers, speech com-
muscation teacher educators, the Speech Communication Asso- .
clatjon, the' Speech Cammunication Association of Ohio, and to

’

responsiblé for the Teacher Redesign’'Program,

[ n
N

;l

the-Division of Teacher Education and Certification which is \

S

- STUDENTS’ PERCEIVED AB!LITG()' COMMUNICATE
WITHIN, THE CLASSROOM:” A FACTOR ANALYTIC EXPLO-
RATION S Order No. 7903045

- 1) 4 .
GATSEOS, Panayes Marcos, Ph,D, University of Colorado at
Boulder, 1978, 121pp. Director: Assistant Professor Sam -
Betty . . Lo

Through the use of a ninety-item school sentiment question-
naire, this study identitied the dominant attitude dimensions
for students with low, medium and high scores in perceptions
of their ability to comminicate within a suburban eighth grade
school environment, -

The research was accomplished by first dividing students
Into three groups on the basis of their perceived ability ¢0 com-
municate (PAC) scores. Low-PAC students (n= 186) were
those with scores one standard deviatiorbelow the mean, Me~
dium-PAC students (n = 1,035) had scores within plus or minus
one standard deviation around the mean, and High-PAC stu-
dents (n = 177) had scores one standard deviation gbove the
mean, Each gtoup’s. attitude dimensions were then identified
via factor analysis.

. e ..
Eight variables (each consisting of ten quéstionnaire items)
were included in an orthogonal, varimax factor solution, They
included attitudes toward: seélf, peers, school social structure,
learning, teacher-student interpersonal relations, teacher au-
thority, mode of instruction and overall, general schogl senti-
ments, )
There were qualitative differences in the factor structures
of the three groups. The most striking features of the factor

~ structures were: (1) the consistently high factor loadings of

student self‘concept and attitudes toward mode of instruction

for each of the three groups, and (2) the high factor loadings

the teacher authority variable received in the Low~-PAC group,

in marked contrast to the Medium-PAC and High-PAC groups. .
It was suggested that teachers begin employing more per-

sonal, confirming and understanding verbal techniques to help

remove the negative predispositions many students have won-

cerning their ability to communicate within the classroom,

A DESCRIPTIVE SURVEY 40F THE BASIC SPEECH COURSE-
IN MISSOURI PUBLIC HIGH SCHOOLS, 1973-74

. - Order No, 7903904

GIBSON, Jill Downing, Ph.D. University of Missouri — Colum-~
bia, 1977, 181pp. Supervisor: Dr. James W. Gibson

Much of our current knowledge of what goes on in speech
classrooms is [ragmentary. In an effort to expand one area of
knowledge, Missouri public high schools were surveyed to gain
information concerning the status of the*basic speech course,

"Five areas were identified for study: (1) a profile of the
schools offering a basic course; (2) content of the basie course;
(3) the use of classroom time: (4) the use of educational
methads; and, (5) characteristics of teachers of the basic
course, . ' .

All but six schools responding to the questionnaire offered

a basic speech course, indicating that the Missouri public high
ols support the basic speech course. The six schools nat
olfer'lng a course at that time indicated a course would bé of -
fered in 1974-1975. While the course is open to almost all stuy
-dents, it is required in very few schools, The majority of
) students do not take the course until their junior or
t@Mlor year. Although the basic course appears to occupy a
Irirly secure place in'the cvriculum, it could be stronger,
~ Only about 10 per cent of the students take the basit course.

Teachers in 81,6 pet cent of the schools reported a focus
on 3 combination of areas, The [ive topic areas most frequently
taught were delivery, organization, ifformative speakln&, per-
suasivé speaking, and group discussion, These areas relnforce
the fact that public speaking recwives considerable attention
Tegardless of declared focus. Students were least Ukely to
receive training in debate, audience analysis, radio-TV, argu-

L)

., mentatidn theory, and parliamentary procedure. There was & -

" similarity of course content offered in all schools. The New-
American Speech was the most popular textbook. Textbooks

'
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also tive a heav§ emphasis to publi¢ speaking activities. It is
noteworthy, however, that not even a simple majority of the re-
spondents used a particular textbook. It would appear that
teachers of the basic course use a wide variety of ways to
achieve similar objectives.

Cloaely related to content areas offered were the assign-
ments teachers made, Teacher\ln schools of all sizes and lo-
cations as well as courses of both one and two semesters as-
signed speeches with far greater frequency than any other
activity, Teachers devoted the greatest amount of classroom
time to student performance and class exercises.

Teachers provideddral criticisms of performances slightly
mor# frequently than written criticisms. Student comments
usually accompanied those of the teacher. This might be con-
sidered an indication that teachers feel learning occurs during
the evaluation process as well as during preparation and actual
performance, The use of behavioral objectives, contracting,
and student participation in course planning are relatively new
educational methods. However, a substantial majority of teach-
ers used only one of these pradlces,{)ehavioral objectives,

A slight majority Indicated students garti¢ipated In course plans

ning. Those sharing such responsibilities most often, involved -
students to a moderate degree and used student suggestiéns for °
units of study and types of assignments, Less than one-fourth *
of the responding teachers used contracts inthe basic course,

The data indicated two-thirds of the teachers had taught five
years or less. At the same time, a simple majority of the re-

':Eondents had a baccalawreate degree but no further higher ed-

ation, Teachers indica{ed that a broader background of
courses would be useful in teaching the basic course, Teachers
were most likely to join a general education organization, Apa-
thetic students, then poor resources and materials were the
most comm_bn problems teachers identified in teaching the basic
course, . ,

Although a fairly complete picture of the basic course in
Missouri public high schools was obtained, further research is
necessary. The total program should be studied. This project -
should be undated periodically as well,

,.

EXPLORATORY STUDY OF THE ROLE COMMUNICATION
APPREHENSION PLAYS IN THE EDUCATIONAL "PROCESS
OF A PROFESSIONAL. SCHOOL, OF NURSING .

. ™ Order No, 7913901

LOWER, Helen Marte, Ph.D. State University of New York at
Buffalo, 1979. 305pp.

) Communicath)} apprehension {8 a multi-faceted struct
«which has been studied by research comminicologists for al -
most forty years. It has been estimated that at least 15 to 20

“percent of college students sutfer from a high or “debilitating” .

level of communijcation apprehension. This disability is de® ,
veloped before the individual enters college and can interfere
with interpersonal relationships. The modes through which
Jndividuals communlicate are oril, recelver, written and touch.
Professional nursing students are required to utilize th%
communication modes when interacting with peers, facull,
clients, families and*other professionals. Thé inability for
nursing students to communicate could interfere with their tn-
terpersonal and educational success. It is imperative to iden- .
tify the levels of communication apprekension in order to plan
for its treatment. .

The purpose of this research was to determine the rela- .
tionship between the professional nursing student’s scholastic
achlevement, academic backgraund, career choice and the
level of communication apprehenston. The research question
investigated was: What factors In the professional nurse’s
sducatioffal process are related to communication apprehen-
sion?

The study was conducted In a professtonal school of nursing
located in a large university in western New York. The study
sample conslsted of 254 professional nursing students who
were designated pre-sentors, senlors and masters level. The
professional nuraing students participated by completing a five
part queationnaire distributed to them by the investigatot. The
\‘l : e )

-

. .

questionnaire consisted of: Part 1 -- Demographic ‘Data De-
sign; Part Il -- Personal Report of Communication Apprehen- -
slom for College Students (PRCA-College); Part IIl -- Receiver.
Afbrehension Measure (RAT); Part IV -- Writing Apprehension
Measure (WRAT); and Part V -- Touch Avoidance Measure
(TAM: and TAM,). ~* . : ‘

From the statistical analysis of the results the following
conclusions were drawn: ' ]

1. A certain percentage of professional nursing students
suffered from severe oral, receiver, written and touch com-
munication apprehension, '

2, Personal data such as age, sex, religion and race were
related to the professional nursing student’s level and type of |
communication apprehension, . '

3. High school average, bacclaureate grade point average,
basic nursing educational program, pursuit of more degrees,
and the pursuit of graduate level education are related to the
professional nursing student’s level and type of communication
apprehension, - - ’

"4. The type and amount of communication content courses

" taken are related to the professional nursing student’s level

and-type of communication apprehension.
« 8, The type of department in which the communication con-
tent course is taken and education modalities used in teaching

the communication content are related to the professional nurs~_' '

ing student’s level and type of communication apprehension.
6. The area chosen for work, the amount of interest in
client needs and the type of intereft in client needs are related

to the professional nursing student’s type and level of communi- "

cation apprehension. .

IDENTIFYING INTERPERSONAL COMMUNICATION COM~-
PETENCIES 'FOR INTERNSHIPS IN COMMUNITY
EDUCATION" LEADERSHIP Order No. 7907133

MCCOMBIE, Donglas Arthur, Ph.D. The University of Michi- -

gan, 1978, 177pp, Chairman: Curtis Van Voorhees

A3

PURPOSE

It was the purpose of this study to determine the impor-
tance of selected interpersonal communication skills in train-

1:\\g entry level center directors for community education de. -
velopment. The skllLareas evaluated were: ,,\7'

.

1. nonverval communication

2, conflict resolution ‘ )
3., trust ’
4. listening and responding

~ 5.\ describing thoughts and feelings

These general skill areas were expanded into twenty sub-sk'uls‘
which were also rated and ranked in importance.

METHQODOLQG Y

A questionnaire was designe
personal commuBitation factors and demographic features.
Hyp&hgses tested were designed to \differentiate between the
perceptions of the total population offregional and cooperating
center directors for community education development in the
United States, regarding the importance of the gelected liter-

hich incorporated the inter-

personal ¢communication skills, for themselves, for entry level -

center directors and for communicating and developing the
community education concept. . :

A}

FINDINGS

Within the sixty centers studied,-47% were ‘operating train-
Ing programs at the graduate level in community education ¢,
leadership. Only 21% were providing any training in interper- -
sonal communlcations at the graduate Tevel. Ninety percent
of the center directors felt that interpersonal communieation
tralning should play a more important rolé {n leadership train-
ing progranis, :

Therg -was no significant difference in regional and copp-
erating cénter directors’ perceptions regarding the impor-

tance o‘venty' Interpersonal communication gub-skills,
+ .
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'.. . M'Mu;p ere assessad by the two groups for the follow-

[

£, . e thie dependent yariables, Anticigatory Appr

3

o ing skill tactoFs: Listen with understanding, Trust in growp~  + .

setting, Yoster openness, Group dynamics, Open problem solu-
ta environment, Communicatiod hindrances. The regional

. amd cqoperating directors ranked the five interpérsonal com-
munjcation factors In the following rank order: s

1. trust

2. nonverbal communication

3. listening and responding

-4, describing thoughts and feeling
. conflict resolution :

Ratings of these five general factors were all of “greatest
importance” to the center directors. All five general skills
' were rated “greatly important® by the regional and cooperating
genter directors. T : :
There was no significant difference in the ranking of the
following five general skills when the center directors wers
- MoRt-trained or non-Mott trained, and the first four skill areas

were rated “greatly important® by the respondents. -
1, trust ' . '
listening and responding
conflict resolution -

describing thoughts and feellngs
nonverbal .commu nication

¢

3.
.3'
4.
s'
There were significant differences inthe rinidngs of the
Mott and non-Mott trained center directors regarding only two
of the twenty skills; i.e. group conflict resolution and trust in
& group setting; however, both groups rated the following eight
of the twenty skills in the “greatest importance” range: '

1. listen with understanding 5. open problem solution en-

vironment
facilitate feedback

comnmunication hindrances

2. trult in group setting 8.
3, establish authenticity
4. group dynamics

=

8. foster ppenness

,

EP"CTB OF SITUATIONAL STRESS ON FLUENCY, RATE .
AND PROXIMITY BEHAVIOR OF COLLEGE STUDENT

sSPEAKERS: EXPLICATED BY. A'NEW MODEL OF SITUA-
TIONAL AFFECT ' T Orgder No, 7904222

MAY, Wallace Russell, Ph.D, University of Kansas, 1978,
6¥pp. . B ) ~ .

1, Statement of the Problem. Research on stage fright is’

—

characterized by a variety of names for the variable--usually
only operationally defined--and a variety of methods and mea-
- surement with low correlations between them, Although this *

' research focuses on the debilitative effects of the affect state

- .

- experienced by the public speaker, some studies note that some

speakers show facilitative effects. .

' This study was an effort to offer a careful, comprehensive
conceptualization of the affect state induced by the strera of
publie mpeaking which would account for both debilitative and

- fasilitative effects of the affect state. The resulting mode} of
sffestive behavior was then subjected to experimental test using.

_ Siteational Stress as an independent variable and Sex, Antictpa-
tory Apprehension and Subject Evaluation as assigned variables.
The dependent variables were Interjection Nonfluency, Other
Neaflwency, Total Nonfluency, Rate and Proximity. A comgre-
hensive behavior variable was mathematically derived from the

~ shove depeindent variables and called, Aggreasiveness-Appre-
hensiveness, - ' -

S
;-_'“ spee’ches under moderate and high stress conditions,
Wiotape and audiotape records were used to ?co scores
lon was
quastified by the PRCA and Bubject Evajuation by the May Af<
: . fest DMierentinl. Relationships of the variables were deter-
. mined By means of 2x2 factorial analyses of variance. The .
spoesh saple was divided fnto an initial arousal period and a

Q “Mes arousal period, Forty-l]ur experimental hypotheses wers
’ ‘ L ‘., N " .
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Procedures. Fifty-six student Qpnkors delivered extem-

.

o . tested; twenty from each timé period and four conc'er:\l;' the .
. -Mwly donceptualized dependent variable of Aggreasiveness~

Apprebensiveness. Six general hypotheses were constructed to

* > relate the proposed model to the experimentab hypotheses, o

3. Findings. The effjcacy of the treatment conditions was

Mrﬁ_ by the results.of a post-treatment questionnaire,
Treatment effects were nonexistent during the first minute o

and appeared on Rate and Other Nonfluency dgring the mean

arousal period supporting the hypothesized emergence of: aﬁ-’.

tive behavior. .
Bignificant effects due to Sex were evident on Interjection
. Noaflusacy during the initial axousal period as expected, No
significant effects from Anticipatory Appréhension were evident
~ during this period, which was contrary to expectations, -
Subject Evaluation, hypothesized to be an gssentlal part of

affective arousal, did indeed significantly predict behavioron "

the nonfluency variables, but not on Rate and Proximity during
the mean arousal period, The differences in Inter jection Noa-
fluency behavior due to Sex were increased during the mean
arausal period. Anticipatory Apprehension was not effective as

_a predictor of behavior in either period, '

Bebavior on the Aggressiveness-Apprehgnsiveness variable
was predicted to be bipolar with some siihjects demonstrating
improving functioning during the mean ar sal period. In fact,

, 22 of 86 subjects demonstrated improved behavior. These sub-

+ jects were predicted by the Subject Evaluation variable at the .
005 level of confidence, No other '
dent on this composite variable, :

4. Conclusions, The proposed model of affective behavior
was substantially confirmed by the experimental results. How- -
ever the PRCA did not measure any significant early arousal,
Adaptive behavior was clearly evident and was bipolar. Thoss -
subjects having @ more positive evaluation of “other people”

. did indeed demonstrate significantly improved performance
over time compared to a decrement for those with more nega-

significant effects were evi-

»
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tive ewvaluations, There was solid evidence 'of a bipolar re-

sponse to the speaking experience thereby supporting the infer-
ence of a bipolar affective arousal, -

There was evidence that affective arousal patterns of indi- ,
vid\:ld' vary and the use of multiple dependeht variables is war-
ranted, . : . :

It was also concluded that the May Affect Differential was a' _

- better predittor of speaker behavior than the Personal Report
*  of Communication Apprehension. Therefore it was suggested

- that MAD be used in reme¥ial programs in preference toM
PRCA. - ;
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'TEACHING GROUP COMMUNICATION: A SURVEY Qr
MICHIGAN HIGH SCHOOL' SPEECH COMMUNICATION
_ TEACHERS . -~ - Order No. 7907171

SHUBERT, Judith Janelle Clark, Ph.D. The University of
. Michigan, 1978, 1 . Co-Chairmen: John E. Baird, Jr.,
Howard Martin . s
s _
Research indicates that classroom groups exist and further .
that they have certain effects on the individual student. This
study investigated the following problem: Do teachers of high
“school speech communication, a discipline uniquely suijed to
the teaching of group interaction skills, (1) teach courses oe-.
« units in group communication, and/or (2) use groups as an
instructional technique ? . _
Also investigated was (1) the nature of what was taught
" (that is, the topics covered, modes of evaluation used and text-
books used), (2) the general attitudes of teachers toward class:
room groups, and (3) the training high school speech communi-
catlon teachers .had to prepare them to .teach gr

communication and/or use groups as an instructional te¢hnique,

A mail survey questionnaire was mailed to a sample of 300
high school teaél!erl in the state of Michigan. One hundred of
the sample were 'members of the state speech association, and
Ppresumed to be teaching speech communication courses, The

- other\Questionnaires were mailed-to *Speech Communication
Teachar® in care of 200 high schools. A response rate of 84

percent was ottained. L
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§ . | Only 38 fncﬁou indicated that they iaught a course in group

‘ A
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. .

communication, 81 reported teaching a unit in group communi-
estion and 86 reported using group projects. The topics that
were. covered,-the teaching practiges employed-and the modes
of evaluation used all indicated that.courses, units and group
projects (1) focused attention on the individual’s performance,

. rather than on the'group as a whole and  (2) that the focus of
the courhes and units was on formal, procedural discussion
techniquep, rather than on group processes,

Teacker’s attitudes were genera\.lly favorable toward class-
rdom groups, the teaching of group communication, and using
group projects. However, teachers felt that students were
_easier to control when working alone and that greups waste
too much time socializing. B

In general, teachers were not well prepared to teach group
communication. Although 98 teachers reported having had
college level course work in group communication, only 58 .
teachers said their teaching methods course covered the teach-
iag of group communication, and only 32 teachers reported -
‘having had any in-service training to teach group comriunica-
tion. _ o . .

‘In addition to changing the focus of the high'school group
communieation from procedural oriented discussion to pro-

" cess oriented communication, it was recommended that teach-
ers neqded more and better preparation and that more text-
books at both the college and high school level reflecting the
communication orientation are negded. ‘
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TEACHING MEDICAL DIAG
AN APPLICATION OF SEMIOTI
PLES

IC INTERVIEWING SKILLS:
Order No. 7908084

SOCHAT, Nancy Ann, Ph.D. Southern Iilinols University at
Carbondxle, 1978. 204pp. Major Professor: Dr. Edward L.
McGlone : :

~Semiotic theory wakexamined for its usefulness in teaching

diagnostic medical interviewing skills. Rhetorical and philo-
sophical issues in medical encounters were discussed. The
Specific content areas included an overview of the role of com-
munication in medicine, the nature of semiotics in medical
encounters, how semiotic theory can be applied to the field of

" medicine and how semlotic coding and contextual variables
can be quantified. The text was written {n a pedagogical sense
in that the theory bullding, data set and tmplications were di-
rected towards the concerns of medical educators. ,

. Instructicnal questions, a model, and a glossary,of terms,.

for teaching semiotic diagnostic medical intervtewing skills

- were designed in light of Eco’s (1976) conceptualization of the ®
“sssthetic text.” Semiotic theory was interpreted with refer- \
ence ta the physician-patient relationship, the quantity and qual-
ity of medical information, the-application of interviewing tech-
niques and communication theory and principles, and the
evaluation and interprdtation of students’ performances and-
curricula instructional techniques. :

A study of “context” in the medical encounter was con-
ducted. Perceptual responses from expert réviewers, student
physicians, and programmed patients irivolved in the Introduc-
tion to Clinical Medicine interviewing program at Southern

" Illinols Unlversity School of Medicine were used. The South-
' ern [llinois University Medical Interviewing Skills Feedback
..- Shaet was adapted to measure semiotic processes of extra-
coding, overcoding and undercoding. Perceptl:}.l response
from three rounds of physician-patient diagnostic medical in-
terviews were examined, - . bt
h/(hrn contextual variables were examined using multiple
@lscriminant analysis. These variables were the personality
type of the medical student, the sex composition of the physi-
clan-patient dyad, and the age of the programmed patient. Im-
pllcations for teaching diagnogic medical interviewing skills
using semiotic theory and printiples were discussed. :
Results indicated that the more highly viaible and easily
recognized the contextual variable, the better the discrimina-
tion between contextually defined groups. The extracoding,
overcoding, and undercoding items discr¥hinated best between
O ostextually dpfined patient age groups. The secopd most im-
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portu{cortextually defined variable was the sex composition
of the physician-patient dyad. While both of these variables
revealed high amounts of statistical significance, the con-

- textually defined age groups provided the most consistent dis-
crimination across the three rounds of diagnostic medical in-

. terviews. The personality type classification of the medical
student was thé weakest of the contextually defined grouping
variables. Results indicated that the personality variable was
the most difficult contextual variable to identify and interpret, -
and as such, 'was not as consistently discriminated by the ex- °
tracoding, overcoding, and undercoding items as were the other
two variables, o :
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- THE IMPLICATIONS OF SELECTED PERSONALITY FAC~
TORS AND PERCEPTIONS OF COMMUNICATION FOR THE -
- DIAGNOSIS AND INSTRUCTION OF RETICENT STUDENTS
: Order No. 7909137

STREIBEL, Barbara Jean Wilson, Ph.D, The Pennsylvania

State University, 1978, 200pp, Adviser: Gerald M. Phillips

. This study evolved out of an interest in the future develop-~
ment of identification and training procedures for reticent stu-
dents. It encompassed a search for consistent differences be-
tween reticent and non-reticent students’ which might have
implications for pedagogy. In addition, the nature of the prob-
lems reticent students experienced, their reports of changes
in their abilities to.manage these problems, and the instruc-
tional strategies which facilitated change were explored for
relevance in instructional development.

This study posed the question: What suggestions for the
development of instruction in speech communication can be
derived from examination of personality variables and per-
ceptions of communication in samples of self-selected.and
diagnostically ‘confirmed reticent studerts? In attempting to

- answer this question, two interviews and several personality
- tests were administered to groups of reticent and non-reticent ,

stuents during the term in which they were enrolied in a basic

h communication class. The resulting data was analyzed

to/discover; (1) whether there were unique personality con-

rations associated with reticence; (2) whether there were
onsistent differences between reticent and non-reticent stu-

dents; (3) whether personality variables might be related to .

reticent students’ reports of changes in their communication

skills; and (4) whether reticent students’ reports of changes

" in response to instruction revealed information which might
be useful in developing pedagogy. ' : .

The results of a discriminant analysis of the personmality
test scores indicated that reticent and rion-reticent-students
have significantly different personality profiles. A combina-
tion of the Composite Communication Scale, the FIRO-B E€
scale, and the FIRO-B EI scale might be the most efficient
means of distinguishing between the two groups, -

- .The analysis of the students’ responses td the first inter-
view indicated that reticent students could be consistently dif-
ferentiated from non-reticent students, This suggested that
training for reticent students might need to focus on areas of
instruction which would be inappropriate for other students.

Reticent students reported changes in all areas included in
the interview.. These changes were not-evenly distributed, apg”’
it was possible to distinguish *changed” reticent students from

‘unchanged” reticent students. A discriminant analysis re-
vealed that none of the test scores was related to students’
abilities to alter their commdnication behaviors.

The reticent students’ interviews were then examined for -
information which niight be useful in adapting instruction to
their particular needs. All reticent students endorsed three
elements of instruction: the existence of all-reticent classes,
a graduated approach to learning communieation skills, and
participation in small-group discussions. Some reticent stu-
dents reported that exercises in role-playing, active listening,

. interviewing, and using questions were beneficial. Some Mu-
dents improved by using classmates s communication models. -
The analysis suggested that students who did not beneftt from
class activities were deficient in prerequisite akills (e.g.: the
abtifty to conceptualize experience, or to operationalize pro-

9 cess level concepts into specific behaviors).




. Ome sigaificant outcome of the data analysis was the docus
"X mentation of the diversity among reticent stu@ents. This \
'\ helerogensity m 8 a flexible instructional approach capa-
- Mo of accommodating to a range of needs, goals, and levels of- e
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