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ﬁuséabuut educatio uith global perspect ves--yhat we mean

1_,Glnbal Perspective
. ulum, as helping e
.1 . to determine what kind of education Americans will nedyl i
, "-;glcbal age in order | to be- betteF and - mote. effaztiVe titi?&ﬂs.

.?These are’ s@mi of the questions pea”-e'fraquently askf*

by it and haw best ‘to, bring it to our: schaols.;_g~
The’ Center for%Glabal Per5pectiva5 sees its pTaject;iaﬁ

ucators and communities in their affora

SRR Thls is suraly ﬁ time of pr@mlseg'ahd yat alsa FE time*j

- 1likely to be incfeasingly conflict-ridden as we find aurs*

... selves more closely interconnected with/ others. in matters .
whieh affect dlrectly almast every aspect of our 11Ves.-»,v-’

A Humanistic Inflaence ‘on’ ‘the Currfc/.:

. e
L

B Sk cbin L ,J,;;,_;

. WE have begun ta\identify scme @f the goals and objacs 5?
-tives schools may 'want to consider and how these can: fit

existing curricular: ﬁeeds ‘and! cancerns of 1@231 cgmmunities;fﬂ7

We thgught 1t would be useful ta foer prellmlnary,

‘tentative, and experimental dnswers to.the questions people
~ have raised. 'As we iearn more=-from our work and from. yau--,j
we will reshape some” of the answers and some: Gf the ques-

,tlgns, and- ralse some new cnes. ST

QuEStlaﬂs and answers like these can point. dleQtlDﬂE,IyT1 nﬂ

‘but do not provide the tools wé will need to do the job-- -
" the gealkstatements, needs,‘assessment lnstruments, or - -
© student materials. Those at work in:the. f;elds—tea:hezs,
‘curriculum directors, adminlstratars, ‘concerned’ parents-- - ..
~are-the ones.best able to develop these tools ‘and to affect T
- our=educational institutions. . Our. efforts here are prima-:
rily answers useful to- the different . audiences which -com- -

prise these groups. ' ‘We hope that -these answers will ‘help -

:'develcp a- better understanding of what it is we're talklng

about“ In turn, thls will engage more: people in: the task

S We scl1cit yGur help \ Do.any of these - questlcns Dr f ﬁ'
- dnswers help you? Do you
-~ "additional- qUEstlcns¢ Perhaps.you find some of our answers ,
. confusing. "We hope not, but we must tely ofni those of you. ;}

have alternatlve answers?.

on the front line to tell s what's helpful and what you.

~ 'need to buttress your efforts, We solicit your advice and
wrll use it to reshape and redevelgp thlS set cf questlcns
“and answer5. - ' : s . g S :

\ ,



”A f;What is a glabnl perspactiva anyway? And can\ycu f°  4_“;W__ T
;;shgw ‘me: sameane whc has ane? S r~,w';‘.é.§ TR

GLOBA PERSPECTIVES:

A

LA comms s
. Y . J

’»

%

' Look, I moa schaol admlnistfatar and 1 have to. deal 8

with citizens who hold a wido variety of views. '
.How. do I answer if I'm asked if glabal perspe:t1ve c
ameans global c1tlzensh1p? S o ,ﬁ’ o f_ >' "//

“here ‘in this country. - So my question -is- Daes,,‘ _:“_ﬁf e

Aga- -member of the school board, '.:"6ﬁ1y téé awaré'_iyiﬁ B

. . - » RN

“You knaw, peaple expect: ‘the schools to do every-r: ”f,fié"“’;’f'”;f'f
- thing. iven 3? I accept the value of a global SRR .

aUthok,'aré, e raally dep5ﬂdent on the schcols ta .
produce it? y- i L , - |
N . f \ o - —_— “f ,5' "-> fd, . . TR ‘v'_ s »_ v

of the problems that local cnmmunltles face' these
days. Money is short.. Jobs are short: We've got
all kinds of things that need our attention right.

educating for a global perspective. help us 1n EQIVa

*1ng our dumestlc [problems?. . . - R

,liln aur 5chaal .as 1 am .suré in’ mast ﬁthars, one . ;lég;jg;;ﬂ;f;gﬁi
- ‘major pressure is ‘to provide good, solid, b951ca e

education. (Can we.meet’ th;s need 1£ we' stress

'g;pbil perspectives¢

. ..?\‘

J_ThlS saunds llke pretty camplex stuff f 15.15 some - 18 S
;‘thlng you ;Quld teéch to. elementary schcal students? a E

U I'm'a Ciryiculium dlrectar. “Would you teil me how'  ,19:_;1 '
'self-knowing is connected with global perspectﬂvgs ‘

Vand where they it 1n the curr;culum?

_.Q;..




“+Ouf. lidgh 'school has -had an -internatidnal relation
eéurse since.the 1950s ard every year we <conduct -
" a‘model UN session.. So aren't. we alroady doing

.- global perspectiyes? . - o Lo

f:ifﬁéééﬁfi;ﬁgﬁﬁgé"nftsfaﬁd{havé?ﬁy:handsﬁfnliuhéiﬁé‘, ¥
ing’ poor readers and clumsy writers. How does. a. . ...
_”g1@h&1'viéw?help a ‘kid who can{t;ecmprehend,whgt o

e reads or write what he means? .

i‘; Lo i‘téach'scienéi'iﬂ;thé{middié:grgdés.( fhéf‘méi,?if B
en oL - some pretty basic stuff about how -nature works. ‘
i .How do you add a "global" dimension to that? -

f

|
‘There's pressure in this. state to be very explicit ?”%1 R
about éducational goals and very detailed about R

':gjcbal*pg§§pactive approach fit into this pt';esS?:“*f?j SR i

how we intend to measure'student progress.. Egn;a,

1] . : .
. ; .. .- . X . JE

I'm a’s;h@alﬂpringipa;fwith_intefésts‘iﬁ a global %5* IR
~ approach, . I'd like to get some of the toachers =
S ~ ‘interested, too. ~“But'there's no. money for work- .. _ o
" shops. What can you suggest that 'might get us . - 7 "
. moving? .- R .j{F Ct -

. ‘Where would yghfsﬁégest’wevtufH tG find helpful 597bf3gé : o
resources? ' ST e e Lo SRR

et
" These questions amd their answers were initially . v
‘drafted by Robert G. Hanvey and- edited; and-in some - | .- !

| cases reworked, by the Center for Global Perspectives,

«o " ldnder a grant from the National Endowment for the .= -
BRI ﬂgmaﬁipiesi]fTﬁevquestibns'andfanswErsfwhich‘fcllpw;
. |are the Centar's efforts to sokicit your response .

+ "+ '|'and are not necessarily a reflection.of the author's
- . loriginal view$ nor do they repgesent the position.of . _
e ;the_Naticnal,Endowment for thé Humanitiesd =~ R S : an

. . . . A - . ) .
A : . R . . / e . w
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~ WHAT 1S A GLOBAL PE'RSFEJTIAVE
" ANYHAY? . AND-CAN YOU SHOW ME
* SONEONE HHO HAS ONE?.

, a v The answer to the Schnd questlen Is eaaier than
wphe . first, If you want to see someone who has g global -
R 4 erspective, look around you. Or into'a mirror,. Almost
« . ..everyone in a cantgmporary society has somo olements:of -
.~ a global perspective. I$ may not be in a latrge moasure, ~ = =~ |
- but it's.difficult to escape entircly the effects of ono's -
U mllieug-and ours h35 be;pme surprlblngly glabal :

“The dSpéEtS we're tdlklng abaut are essentially

IR Y cognitive--what people know, how they conceive things, o C
-~ . how they talk about them, how they:explain them. -WNe - - /"~ g
- ~'breathe these in, as unconscious 'of them as the gases we .

o filter though our lungSQ—and we make them a part of us.

St Con51dér thc dlfference betwcen ourselves and aur',,: )
grandparentg R o B .

 :&?11_

- _ S e We are prDbdd to a: much 1arger valuma of infor-
<. .« nation about events, living ccnditicns. natural _ ,
Sl o ‘phenomena,- persanalltzes beyond Our . own bnrdefsi e
Yo S and the information is aimast 1nstantaneuus, 50 ‘
' s that we have the impression of being '"'in" on
whax s happenlng, partlclpants of -a sort, .-

. Wc travel more often outside olr own. cauntry,
L , _ and although such travel may: sometimos confirm
a7 ' . "yrather than alter our sterecotypes, we arc gen-
. o erally more "worldly,'" nmore concretely aware
»\» A ‘that our fellow humans have worked out ways of
o 11v;np with which they arc comfortable, ways-
‘ o - very different From our own; so we have a hlgth‘
‘ g LR " level Df eul tural urzdérut:fzndzng - ,




‘“&f~%ﬁﬁ*b‘*~Wa?haveqfaifly:sophisticatsd»ideasfsbﬁﬂinhaﬁ the . SR

coc oo oo World works, abbut how interconnected things ate., . . .- -
S 7 . We.realize that economic problems in onhe country €an . '

Vv ¢guse ‘economic problems in other countries; that-food

..~ - and oil are not just commodities but political | ) :
*°instruments; that labor markets are no longer.national;.’ -~ -

- and that corporatioms, in their global séarch for - -, |

.. lower costs, aro the significant migrants of our times. .

! ‘We may not alwdys like the way. the world works, put

/- . we afe beginning.to understaﬁ%ﬁits—dyﬂamiéah' -

- I o
; * : :

o ~+ e We.arc constantly exposed to language that labels = ‘.f;‘f‘f
R . things as world-related«-there is tﬁe wortd foodk , - ou A
: .7 - ¢risis or the world populatlion explosioh.or thd worid

L - energy crunch. . If -youlre in business, 'there's a

‘=, . world market waiting out there; . if you're a spoxrts

o ‘ - fan there axrc world championghips and world records
- - to keop updated on; altogether there are continual . - ,
AU ... reminders in our language, in our linguistie. »
.. ... _ecategories, of the world-ness of things. | | L

L e We are also okposed, at a much higher level than” our Lo
;f i grandparents or parents,, to an imdge of ourselves as = .
RN . human, as belonging to mankind, as a resident not Lt
- V. ondy of a country but of the earth. It is not ’
. sfﬁ:gtiaus,tg point out that a whole Star Trek genecration-
5 ‘has grown up aware of us (humans) against theém -~ ..
(Klingons), and it is not coincidental that.this same P
generation has seen astronauts taking.a "step for, "
~mankind." The romanti¢ vision, of carth as home h%g
been a powerful part of the cnvironmental movemen® -
and if earth-is home,.then all who inhabit it are ,
~ family. . So there is a-heightened sense of our human

identity. - A : : N
f - ’ N ’ Y *

-+ @ -, Because we-are aware of how subtly things intorconncct .4
and ramify, we arc more deliberate dand sophisticated - \ .
.in our decintion making. New knowledge has opened-new
Choices, but it has alsop brought a new level of s '
responsibility. We ard more likely than our
- predecessors .to feecl §n obligation tnhistimnte the
T Jimpact of our actjons on fur-off others and on P

-

7

. future generations.

These new sensitivities are ‘not fully integrated nor
-are they ovenly distriblited in the population, But they
are developing., Acting together like potent chemicals,
+ . they make up important purts Of one definition of a

global perspective:




f," fg th eni: gwér&negéﬁin;guﬂﬁen;tanding of
AN éﬁg_ obal arena and the global Byo ten. ,

: It is marked by felatiVelY high levelsﬁbf

PR "attention to conditions,. haj peniﬁgs and

T "dévelogments planet-wide (tﬁe arena cand by el T
ceen - “sensitivity to, 1nteractian% and gﬂnsequences o e,
- . {the system) , , = -

‘ainzé it invalv3§ increased conaciousness gf the
o T intimate ‘retationships of self, humankind, and
f¥ .+ " - biosphere, it may lead to a somewhat amplified
~ . ‘sense of personal identity and to somewi at more
respcﬁs;ble decision- making. ‘

HHAT ARE You PUSHING FOR AND HHY?f) o | ‘

i

e r F;r%t better definitions 8o schools can plgg a8 more e
L : important roip In preparing our children for the'future.
' _ Such definitions, of course, are. /always unfinished

+ business. The above might be called our Mark I, first-

‘ generation definition., It remains central to cur thinking

- . but, ,as we have continued. to puzzle about what we mean by J
oy .. a global perspELtivé, the need for additional definitions

\ : becomes clear. The neéed dérivés from our 'ideas abeut

what we are trying to at;amplish and from our particular .
“orientation.

'We are attempting to demathrate thﬂ iﬁpartancﬂ and
. practicality of global perspectives education in
precollegiate schooling. And we describe our particular
approach as humaniatic. Why does that push us to
%  -additional definitions? Partly hc;ag%c if we argue that
' the schools should be in the global perspectives business
we have to be prepared to show that the schools have a
special ‘contribution to make. We think‘they do, They _
can’ encourapge and strengthen and focus the sensitivities |
described in the Mark T definition. And they can ,
strongthen or add a humanistic dimension which may be o
"~ ._ . weak or lacking in some versions of a glohal perspective,
For example, an iHVE,tnr, a wheat farmer, a union g
: official may huve outlooks that meot tho c¢riteria.of the
y first-goncration definition. A1l may be alqert in.a very
focused way to conditions and events elsewhére in the
world that affect their own interests, and may be quite
sophisticated about how key parts of the world systen

L

3 Ve . BERLE
- { . -0 - - -
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‘ .. interact.. The investor may note that the industridl .. =
ey Ampagt of 4 hard winter in the U.5. may slow the demand "
o . fof eopper /and -thus redice world prices for that . =
commodity., The wheat farmer may try to judge the éffects -
of the weather on the Russian wheat crop because that . * . -
will affec¢t grain prices. The union official will try
- to keep abreast of trade negotiatlions with Japan-. '
because the domestic manufacture of television sets is
affected, and that in turn may mean fewer or mare johs

* AR

for the people in the union.

- These are important and valid manifestations of ! R £
globally oriented outlooks. There are surely hundreds, SR
1f not thousands, of others which cortribute to the

" composite global perspectives now devéloplng in modern
populations, But there are other dimensions which we ‘
feel should be part of ah educated global perspective, .
among them a respect for and conceérn for tﬁe human )
species as a whaole, for the intérwoven’ future of self/
apecies/planbt, This is a part of what we mean by

! o humtanietin,

s . = - =

40 there ate 'more definitions to come, definitlons
that teflect the humanistic approach we feel appropriate
to an educated global perspective. Hang in there,
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CLOOK, 1'M A ScupoL ApMINTSYRATOR . |~ 1
AND T HAVE TO DEAL WITH CITIZENS, |
" WHO HOLD A WIDE VARIETY OF VIENS, |
HOW DO L ANSWER IF I'M ASKED IF | =
GLOBAL PERSPECTIVE MEANS. GLOBAL - [,
n[zensmp? B R

\ e j

et s T e, BTSSR SR e T < 2 bt it

# . ca . v .
f .o : i . 4

©You Ean anawer po. And that will bhe a truthful . E a
anzwer. T : - L . . ! . R

® 5 B 118 2 A% = . . . f £

, Citizenship is a legal Gt atus ,in a pﬂ;iﬁita; Lamnunitg. vy
There iz no warld pelitical cnﬂnunltv .There are not nvau-‘”T_: /
regional pelitical communities. The Furnpaan Econonic
Community (which Americans c4ll the Common Market). .
represents an attempt to achieve economic integrstiﬂn

and coordination with sore nhtentiality ‘for political
integration.-down the road, ‘But the L.L.C. is having
graat difficultics even in the ccanomic realn, . Poli®ical’
community at the fopional level. is fay fo;‘pﬂl;tigﬂl

community at the saglﬁ L??El iz'éurél? nare diﬁtsﬁt‘gtiil.
! nit; he w .

- To be foar.the Iﬁvwiﬂpuﬁnt aof a glﬂhai gﬁf”péffi? is
not ta ke for dlic develop=ont of a world political: ’

, o ocomAunity, fe j= sisply to arcue Tor the :lfh“mta;., s.of L
T a4 broader, mars pfuf@ﬂﬁd'%ie 5 f oursalves, our planet T

and the h;j?'}ni;*; of the El;;zt_ connect us, Deeper = -
Annwlcd}ﬁ aboutl our natn:ﬂ andizituation as huﬁgni;gthﬁ
possible consequences of anr actions, and the dynamics . ' i

0f the physival and biological environments, is not ’ 5
contingant on nor doee it inevitahly lead to a world .

potit snéfl Mgy, ‘ '

L4 o o B . oot ‘,b -
. : at E i ) ~ : . ,§~ =

L

o

n Rut we Jﬁ’~{L ish rn'ﬁupw}x A fagiip answer. There's, . o

vi' S ond quéstion ThIEwin AVoFy country Fhéré 14 a Zegmont of _
vl the population, Wi s made anxious. by terms like, . ’

s T M"glebalt Tor tﬁﬁ4%g¥11ﬂcwilﬂ CisUCh tegmalconjure up i it '
0f a4 wnrish ={ate ”gi‘ a;tan~’sﬁ%=t?ﬂgﬁr i futbi. cantiral oo

Aruitoxt provided by Eic:
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tﬁEif own affairg, Thgre dre fEﬂlly twg gllusions

combined  in, that fear. One is that a #orld state is

- immipent, - The other is that mations have full: cﬂﬁﬁfﬂlfi e
© of their own affairs at the present timo. . Irnﬁiaallz t? IR
at. ..

a global perspective is likely to, give the nationg t
possess it better and wiser control of their affairs
than they now enjoy. Belf-interest is not underﬁiﬁéd

by recognizing the factors that are operating in &
- situation, rlghal perspectives increase awafeness cf
the factors,. forces, and dynamics that matter. to the
. actors oh the globgl stage. Decisions can thus take
- a¢count of connections and consequences that wero’ S
“hitherto” igﬁmred‘ This can work to the benofit of th6'
self, one's . own group and=-because the;1nterggnnecticns
- are feal-*pﬁqpla EVerwhere
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(%YOUKNON, PEOPLE EXPECT THE .~ ﬂ%\-
SCHOOLS TO DO EVERYTHING.  EVEN

IF I ACCEPT THE VALUE OF A © |

" -GLOBAL OUTLOOK, AREE REALLY . |

~ DEPENDENT ON THE SCHOOLS TO

© PRODUCE IT? -+ .-

77 _ o

. 'No,.we are not dependent on the schaols. Even if the
_ .schools ignore entirely the developments in knowledge,
- _attitudes, and sensitivities that are contributing to
. the emergence of a global perspective, those developments
will continue. ,But the schools seldom stay aloof from
" the important movements of the times and frequently play
. --at least a minor role. In this instance thére is: a
' gignificant role that the schools ean play, one that no
other.agency or institution of the society will. We
hope, that the schools will choose to-play it.

Let us suppose, thouéh; that thE‘SChOQiS-dQ not.
‘Are there others who can do the kind of job needed?.
-Who and what are these other actors and factors?

_ The mass media are surely among the more important,
‘especially if coupled with some specific sector of
SO .. popular .culture. For example, television + sports can
Yoo attract the attention of fhundreds  of millions worldwide
N and thus create world athletes, personalities-who. have
devoted fans worldwide. This fan-dom frequently :
ighores not only borders but 'ideologies. Nadia Comanechi,
the young. Rumanian gymnast, is admired by people who "~ =
abhore the political system of her country. And television
is ' not the. only communications medium with this power.
_'Radio .and the recording industry also have a_history of
creating world celébrities--from opera stars to hard rock.
The increasc in the number, the visibility, and the ’
‘influence of such personalities is undoubted and this
development must be considered a factor in.the emergence
of a global perspective. ' ' :

13




- . * Tourism is angther factcr. It is not an evenly
g;f’ . distributed phenaménén, élthéf in terms of who travels
" .or where they travel, but it is.a factor. And it' s,"”’

growing. - In 1955 sllghtly over 1 million Americans .
.traveled abroad. - By. 1973 the figure was almost 7 .
. million. Takdng population growth 1nta acc@unt that'
”'a flvefold 1nzrease.. : o ; .

. There are..some - less obvious but passibly more pctent-
factors. - Science is a worldwide culturé, continually
reinforced by ‘exchange of scientific information. -
~ Essentially a way of knowing, it is subscribed to by
.~ people everywhere. Technology also travels. Maﬂhlnes
» -~ .are not just hard metal. They depend on particular:
R ' kinds of attitudes, skills, and social’ Qrganlgatlans=*=”'g
o " " and these invisible things are bonded .to them. For .. -
example, you don't buy just a fertlllzer ‘plant.”.Along
with that plant comes a commitment to energy- 1nten51ve
production .and a 1ot of other values.

One of the thlngs you get when you start unpacking
that fertilizer plant is a managerial commitment to .
cost-benefit analysis: At the corporate level that
means only being sensitive and precise abgut figuring
costs and benefits for the company itself. But the
fascinating thing is that the germ of that idea has
escaped its original setting and 'is now loose in the"
world. And people -arc now increasingly sensitive not
just to cconomic costs and benefits but ‘to wider social
costs and benefits.. In our own ccuntry it can mean that
you don't build that dam or that power plant until your
environméntal impact statement has been filed and approved.
This -is an entlrely new level of concerh for consequences®
and it forces new equations on all of us. We see this
sensitivity to consequences as a crucial element in a

global pcrspectlve.

Then therc is the exPan51an of hlgher education. -
Lverywhere, nations are sceing to it that more and more
of their citizens are exposed to advanced schooling,

often for rcasons of cconomic-dovolopment.—But-again,
‘there are unintended outcomes. The educated, evén those
most specialized, have had at least a llttlc contact with
“idecas that come from everywhere Their harlzgns have

been w1dened

11 -
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0K GIVE HE O SHORT EHPLE OF AT A SCHOOL CAY 30

SChGﬂlS are already dolng a. lgt and they can da mere.__ 
~The part need not be large and ‘a particular schaol or
'system.can be flex1b1e in how it chooses to play it.

“Thus ,- while :it's difficult to weigh the relative influence

F of schools and media it can probably be, argued that. the -

b

4

V

.media are at least as important an educative force as

~formal 5cho@11ng That can beccme a dellberately ccns;dered;
factar in 1n5truct;@nal plannlng : : _

A schacl m;ght for example, take thlS p951t13n' -
telev1$1cn, -radio, and newspapers are very dramatic and‘
forceful in bringing erises and disasters and other,
extraardlnaryshappenlngs to our attention. What they’
usually ‘don't do is to: put. the event into- any. 1arger

framework. The result is that people know that. something '.;fAu

'happened but not much else.. In rushing-a'story out, the

media seldom have time for thoughtful cnn51derat1on of the -

larger setting, of the complex reasons and consequences.
It's as if one were to report the toppllng of 'a single
tree and ignaore the fact that the forest is infested w1th
a plague that threatens to wxpe Dut every tree. . :

Sincte that's the way the medlagcperate, the schcals
‘can provide the balance and thoughtfulness that will’

otherwise be missing. The media may report an earthquake, S

- an awesome disaster, citing the body count .that media

people seem addicted to. The school could start with that
attention-getter, and then explore what earthquakes reveal
about thé structure of the planet (in science classes),. "
‘how people in various societies have adapted to the risk
of earthquakes (social studies), and how people in varlausq

“societies have axprassed ‘their .feelings and beliefs about-

such dlsasters 1n myth f@lktales, and art (humanltlesj

If a school consciously plans tc'qse events reparted
by the media as starting points for the sustained
examination of how. the physical planet works and of the .
 diverse and ingenious ways in which humans adapt to the '
-exigencies of their environments, that's doing what schools
do best. And it's a clear EDntleutlQH to the develapment
of a glnbal perspective. v i

But this doesn't have to be a- disaster-oriented pragram,
_The media present a pTQfUSlDﬂ of "starting points." It
‘might be a Peanuts cartoon, many of which are really highly

~distilled essays. Here ngdln, though, tha media provide no

Y
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' These- can pose .profound questions !

'ft';bntlnﬁit??3? ¢I§mEWDIkiﬁjUSt=E”SBEC6551DH;Qf disconnected .. .. .,
~ipsights, dt best.. 7 ~profou | S s
“which deserve sustained attention, That's somg¢thing the . .- "

.| A’'plannéd role of complementing ‘thé media is mot .
on cessarily”a;majcr'eﬁtérprisé;.~I1;mightxtake,a_mingf;§3*I

- iy =

G¢ally as :that within. the -

world's weather is our weather, the consequences of that -
weatheér ripple out and affect us. Yet the weather maps -
on the six o'clock news show block out the rest of the -
world,\act as if it isn't there. Just alerting students

“to this kind of thing will raisé their global consciousness

a little. And every little bit helps.:

R T - 13 -

xffa*m,'e;gg,,pcintiﬂg'Qut,té“Stgdents‘examﬁles;af unconscious -
. provincialism in television, newspapers,  etc.  One instance . ' "0
~.+:"is \the way thataweafﬂgr-is reported on television, with~ R
+ commentary and a map that is cut off -at the national
“ HYorders. And yet weather elsewhere in the world may be
. alm st_as'significant'ecgncii , A ] »
‘contiinental United States. World markets. for our farm':.. = .
- prodiicts can he affected, as well as consumer prices for == = 7.0
‘certain commodities and the need for foreign aid. The s



\

. . Nobgdy knows the answer to that with
'y any certainty. We take the position °
that knowing how the world system works
: helps anyone make. wiser decisions. '
Otherwise, one acts in ignorance, or. alt
- least.without deliberate consideration
\: of the ways that . thlngs ;ntercunnect

) There's no pramlse that partlcular e ~
- domestic troubles will be eased if theé*“%?¥~\

next generation has a somewhat larger -
view, or takes actions based on very = = \.
systematic analyses of all possible , [ 7 \

consequences. But some problems may,be - - L
- averted, especially fcr succeeding ' :
generatlans

-

- There's more to this 1dea of a glabal
.perspective, however, than quickly
improved decision making. We.may make
better decisions ultimately because of
a change, an enhancement, in how we vieéw
ourselves (our self-image) as well as
because of better information.and . analyses.

-adds important dimensions to the person-
alitys One's other identities are not
1m1n1:hed by-an improved vision of the
self a~-ffluman connected to. other humans

17
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'aﬁifhy aﬁtlan and cgmman habxtat and :emmcn memberghlp ‘in. a
. .biological species.. Does such-a vision of. the self &
contribute to the solution.of immediate local _reglcnal'

and national difficulties? It would: bEhpresumptuous

. to argué strangly that it does.. Yet over the long haul o
~.'it may. - Many of our problems produce or originate 'in . .
-1~jconf11cts;j The . PIEdllECtlQn ‘of humans. for. conflict is ~
2" “not likely to ‘go away, but being cultural animals we
" -.are--developing a new level of consciousness.about:it,
. theories to help explain its. varlatlcns, technlques f@r .
. “managing it and reducing its effects. . Along with, .
“.institutional. 1nvent1an5, a new. awareness is emerg;ng
" An aspe;txof that new understanding is-an enhanced and .
“positive image of ourselves as humans and as: part of a

larger human society inhabiting.the' globe.: Thls may

- have the .long-term effect of promat;ng scmewhat more -
fcaaperatlan am@ng us, a w111;ngness ta draw on. many

1acal prablems,_a w1111ngness tc share our DWn greatlve

"'solut10n5~ The pool of human inventiveness is large

~and rich. . AT, improved- vision of ourselves.as humans - ,
may encourage us to draw more freely on 1t5 resgurces.=f”'

That cculd help us at the damestlc 1eve1

[
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[ Cae—— et
S In OUR SCHODL, A 1 AM SURE LN ,,a_,;
"* MOST OTHERS, ONE'MAJOR PRESSURE IS~ | -
~ .70 PROVIDE GOOD, -SOLID, BASIC'EDU- |
- CATION. CAN WE MEET THIS NEED, IF
WE STRESS GLOBAL  PERSPECTIVES? -

- e ;:"-;4’/t"x' '

- ) R Lo S L ,'g\"-: . :"x,f

e Are glabal perspectlves b351:? -Let's can51der
o brlefly what we mean when we call. something’ "basli.",
"~ We imply -that it is a minlmum attainment; less than ',
- which we will not accept, presumably becduse it is-
o abselutelx -required for effect;ve individual funct1cn1ng
~Without it’ the individual is vulnerable, at' the mercy of
- ~others or .circumstance, restricted in. appartun;ty, cut
. off from Iescurces avallable to athers.; _ ,

ThETE is annther meanlng Samething is basic. 1f 1t
is the first step in a process,. the beglnnlng of a devel-
. . opment that can proceed only if that phase is mastered: °
. One must learn to open and close a wrench at . ‘the begin-- -
nlng of the learning prccess that will eventually brlng
one to the prnf1c1enc1es of the skllled mechan;c. :

Samethlng ‘may also.be b351c 1f we bie 11eve that its 1ack

' ﬁlsces the group (rather than only the individual) at d dis- .

‘-advantage. An army,. for example, that had significant num- ...
" "bers of front-line soldiers who could nat shoot accurately
might -well suffer défeat after defeat. ‘The deficiencies-
of individuals affect the welfare of the group. In a
- -national society individuals who lack certain "basics"
~ - may impose a serious cost on the whole society. °

Alright. A basic skill or understanding or outlook
may ease the vulnerability of .the individual, contribute
~ to continued growth of that 1nd1V1dual, or contribute to

- to the welfare of the group. Can it be argued that
global perspectives are basic in any of these senses?
Most definitely. A global perspective is.mnot an’ adorn-
‘ment, a special way of looking at things, a way reserved
for the far31gn service and 1nternat;onal ccrparat;ans

- 16 k:*
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- American to have a strong sense of human rights. :This is =~

_f -2If1i§’a ff@?ﬁiéﬁal_Qﬁﬁlték»ap@fcp:iate'fcrjéii~éitiéeﬁ§;l CoL
_.Consider this analogy. 'We think. it desirable for every — ..

_ Mot an empty ideal but intensely practical. The payoff - -

is every indiyidual's security .and dignity--and harmony =

. Within the society as a whole,

s

“every individual to have certain other sensitivities that
add up to what we are calling a global perspective. - Among

7 Just as’it is functional for every thdividual to have'a . =
- sense ‘of human rights ‘it is also increasingly functional for . .

" these ‘is a sense of connectedness to humankind. This can, . -

- ‘take many forms. At the conscious, rational level it may
-manifest itself as a recognition that the web of human

- interaction is now so complete that'there are no purely _
- local happenings. Anything that happens anywhere can, and
- probably willy affect us. Actions that we take cause rip-
ples that spread out across the globe and into the future,
" depositing debris on the shores ‘of our grandchildren's

- world. _,That sensitivity to far and future’ consequences is
a new development in human consciousness, amincrement in
the repertoire of our species. Is: this kind of sensitivity
"basic"? Yes, because without it individuals and whole
societies are vulnerable, not alert to the consequences of
‘their-own or others' actions.,” With such a sensitivity we.
are more deliberate, '"far-seeing," thus wiser and poten-

tially more humane.

- There are other manifestations of the sense of connected-
‘ness to humankind. . Some are very quiet, subliminal features
of everyday life that are ratified by their invisible. ''matu-
ralness.”" Products come from everywhere. There is a rich
trade in the-expressive arts--in dance, mysic, cinema. Ideas
" about architecture flow from continent to continent.  No
‘country owns its authors any ‘longer. Classic and modern 1lit-
erature moves easily ac¢ross cultural frontiers. Health prac-
‘tices are in ferment, fed by scientific :exchange and new
respect for traditional knowledge. Important sports events '
aré beamed to television audiences that are continental o
or hemispheric in scale. -

) Such developments require.no effort on the part of for- -
mal education. They take place, are legitimate featurgs of
the wdy the world now works. As such, they are built into
__everyone's conception of the natural and appropriate. - Yet,
recognition of the self's fundamental humanness, of the con-

nections between the self and humankind are important aspects

of what we mean by global perspectives. -And we see.these

sensitivities not as specialized attainments reserved for

elites but as "basics" required for all because they are vital
~ to the individual and the society.

- 17 -



THIS SOUNDS LIKE PRETTY COMF’LE_X \
STUFF. IS IT SOMETHING YOU

COULD TEACH TO ELEMENTARY SCHOOL

i

{
\

A- pETSPECthé, ultlmately, is something develaped
.over a period of years, often without ‘intention. It
‘becomes so profound a part of the mind that-it is not
~.felt. There are -a thousand small events that go to |
form it--and perhaps a few major ones. The edrlier one;
-beglns the better. Americans, for example, arg social-
ized.in ways that produce a democratic perspective. We
.are taught particular attitudes toward authority, a '~
" reluctance to show deference. 'We'are taught that no one
is really ,our superior; regardless ‘of differences in

. wealth, we are as good as the- next guy. And so on

_This is playground learnlng;and street learning, tele-
. vision learning as well as classrcam 1earn1ng And it
' starts young, very young. [’

) It is, in a sense, :szlex But the young ‘learn’
complex ideas extremely well, intuitively. They leatn =
through stories and 51tuat1anb, .through commercials and
other Kinds of ‘propaganda. \ If the ideas come in.forms-
that are concrete and real &nd 1nterest1ng, they learn.

We have been developing m dcl lessons  that are
concrete and real and Lntcreqtlng They have been .
taught at all grade levels. Weo're still working at it.

~Join in. .. K e e e

STUDENTS? = _;)n%-‘



'M A CURRICULUH DIRECTDR WOULD YOU TELL ME HOW
[ SELF KNDWING,IS CONNECTED WITH GLOBAL PERSPEC- -
o TIVES AND WHERE THEY FIT IN THE CURRICULUM?

We re going to answer that by talklng about dol-
phlns and a Ru551an science fiction story.

; Imgglne a class where the teacher reads aloud a °
- short-description of an incident in which one of.
Jacques Causteau's divers E&prTES a young dolphin:

_ "He :radlgd the capt;ye whlch
weighed about twenty pcunds, in his
~arms. From below he saw a female . .
that outweighed him, appreach;ng .
rapidly. She was screaming. A
twitter of unmistakable anguish
sounded in his ears. The diver did
not know what to do. He was under-
water, and his hands were engaged in

. holding the baby that we had asked
him to catch, while its mother or
foster parent was angrily upon him,
The big dolphin didn't touch them.
She passed under him, evefywhgrc at
once, filling the sea with cries.

The mother seemed not to be threat-
ening him but to be calling on the
infant to come home and appealing
to (the diver) to let it go. He
couldn't stand it. He opened his
arms...and watched the mother and-

S baby sound with chirps of joy.
- (Jacques-Yves Cousteau, -
The Living Sea, Harper- 4:§Fﬁ%r
o  Row, 1963, pp. 126-127.)  §
|
\
i—,
- ]_9 -




» Then there's disgussian,Eﬁgiticulgrly'abogt how the -
fémale dolphin behaved. She didn't hurt the diver. Why
. not? Was she programmed by her instincts or did she .
— ehoose not to hurt him? The teacher mentions the work
' of the scientist John Lilly who'notes that although
humans hurt dolphins, dolphins never hurt humans. Lilly
believes. that dolphins are not only.at least as intel-
ligent as humans but may have an more qdvanced ethxcul
system. Co

) But then there's the diver. He ﬂisabeyéd instruc-
tions and let the baby dolphin go, Why? Because "he
~couldnt stand it."  What doos this say about humans?

Turn.now to nnathcr imaginary clasa .that has bccﬂ
reading a science fiction story titled '"Human Frailty.
This Russian story tells of a disaster in space. A mete-
orite damages a small spaceship, and the two occupants
’ v ame cast out of the ship,-tempcrarily safe'in their °
. " suits but rapidly moving away from the'ship and cach
other. Each has a radiobeacon which will help an auto-
i ic rescue vehicle from the ship locate. them., The
tch is that there is only one undamaged rescue vehicle
and so only one of the two astronauts can be saved. .The
ship's computer "decides' to save the commander because
‘the computer is pragrnmmed to dq whatever ‘is most likdly
to ensurc¢ the success of the mission. But the ship's "
‘commander turns off hi; radiobeacon, forcing the rescue
vehicle to save the other astronaut, This act of self-:
sacrifice is viewed by the computer as an ins znﬁcﬂ of .
~"human frailey." _ S
The studeﬁts ponder this. Was the commander's act
weak or was it strong? What rule was the computer fol-
. lowing? What rule was the commander following? ~Whicl”
rule do you prefer? What are the consequencoes of each
rule? What would you have doné if you wero the commander?

Where do you tecach such lessons in the curriculum?
Well, perhaps the dolphin lesson is scienco, an exanmple
"of animal behavior or maternal behavior in another
speclies. But of course it is also an example of human
behavior, And the space disaster lesson--perhaps
that is something for language arts, an illustration of
ways in which writers use fictional situations to poso
fmportant questions or convey tﬁclr own bhelioefs.

But thcsc lessons arce susceptible t@-mﬂny usces,  lut
them together and you can raise fundamental questions

23
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about what human beings are like. Humans arc quite )

capable of doing what they want to with dolphins. - :
They can kill them, however regretfully, in funa nots;
. they can capture them for study and exhibition. = But
humans are also capable of deciding net to do these
things.. . : A
Dolphin behaviar relative to humans throws another

light on what humans are like, We have assumed that we
werTé the superior species,  We have tNe power, at least =
~in our own environfient. Yet when we are vulnerableo, in

the dolphin's environment, -the dolphin do not hurt us,
Could it bhe that--e¢thically--we are not the superidr
speciesa? . . ’ '

L]

*  The "human frailty"” lesson also teaches us sone
things ‘about humans. Like the diver who.overrode his
instructions and let the baby dolphin go, the commander
overrode the computer to save a cemrade.  The diver and
the commander both failed in their miassions. And yet
cach scemed to achieve a triumph of sorts. Therd iz
caring, compassion, sacrifice which In these tales
overcone the dutiful following of instrugtions. Neither
story forces us to conclude that all humans will behave
as did the diver and the commander; all we learn is that
it is within the human range of behavior to act as they
did, L

WHAT DOES ALL OF THIS HAVE TO DO WITH GLOBAL PERSPECTIVES -
[N THE CURRICULUN? - o E

. We beliove that an important aspect of an educated
global perspective is what we call knowing- about -humans.
We see this as essentially inseparable fromiself-knowling
and for that matter from knowing about the planet and
the other living species that inhabit it, There fs .ne
special curriculum for knowlng-about:humans, It i1<.not
just soctal studies. . Science contributes. rLiterature

coptributes. Knowing“ahout-humans is not an age-graded
enferprise, We are nlready wise when we come to schiol
for the first time, The trick‘is to keep the wizdon

growing erganioectiy ((1f you'll pardon the term): rather
than mechanically. : g o G

. EBducating for this dimension of @ plobal pernpective
does not requiie n special course or additionnl leswons,



i‘Eéfif ‘the *sigfas of thagﬁ p!annmg metruct*sn. Thar :
isdon riust be sharp cnough to identify GppéftunitiE% in
what is already being tyught, to connect up lessons that
ate; oW dz%canﬂccted and, find new ﬂcnnxﬂg* in tﬁh@ .
It ﬂight mean Jcrfthihp-a ";ﬂplc a5 saying ta one's
ccllcagueg. "Look, Af, aﬂ}tiﬁe during the year you're ..

':'geing toc be doing. an} "lessony that night throw a litele:

11ght on human generosity or aAltvilsm of self- 3ﬁ;?ifiee
(to use the cxample discussed above), let!s 'keep cach
other iﬁfgrned Maybe we can work something out :
together.” Or it night medn doing somd collaborative !
plaﬂnihg of a very systematic sort, trying to fligure out
what's worth kneﬁing“nbaut humans and determining what
various uubject* or fields could most us cfull} cantrihntci

Sﬁppoﬁé that an clenentary chﬁgl Faculty decided - tﬁv;j'

make knowing- abbut -humans o major goal for the school's
pr@graﬂ and selected a= a-narrower expression of thatithe -
iden that humans can make cholces (as did the diver and’
the coamander). The art teacher could devise some lessons
that revealed to students the succession of ¢hoices they
~were making as they produced n drawing and’ perhaps even.,
that innovation can consist of just ono unezpeoted i
cholee--a5 a result the cholces that follow are led in
fresh directlons. The language arts ‘program might show
that although there are conventional rules for writing
a sentence there arc nonetheless choices. and Dppnftunitzof
for clear and beautiful expression At evefry step along
the way. The sciefice teacher might set uF_scme sftudtions
that would demonstrate how what we know about  the natural
world can affect our decisnions In socinal ftudxeg there
could be, simylation: that nnuld explore the consequences .
of dggiﬁign , perhaps even consequences that renghed far,
into the future, - It wauld not he out of arder in qﬂ} Qf
these contexts to d}sgu how one judgef whether a ;& ©

Cparticular choice is a ggad one oF, in talking about social

policy choiceés, a fuir ope, Fairness fis an 1d¢u thﬂt is
well under tﬂﬁd by the very young. - a

. Admttredly, kﬁﬂﬁiﬂ&aﬁhﬁﬂf -humans, as ‘choice-makers -
does not exhaust the array of -human trnxtilkhut 1¢'s an

tmportant “widerstanding., In ohr view, to pursuc such ﬁ‘: "

theme would be a productive and pos ihly aven E¥thin?
step, a significant Lnntxlhutzﬁu to the dﬁvelnpmvnt of

an ﬁdULutﬁd glnhq] pPY~PFL§lVU
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‘.,,ffr QUR HIGH ‘SCHOOL HAS HAD AN INTER—
"|" ' NATIONAL RELATIONS COURSE SINCE |

" THE 1950s AND EVERY YEAR WE CON- =

. DUCT A MODEL UN SESSION, SO =

* AREN'T WE ALREADY DOING €LOBAL
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c,xnativitigs that are typically catcfﬂrized as global
w.education . are a critical part of . th

S We need to stretch beyond where we are to enﬁauragﬂ
gchoobls to add a dimension to their sense of purpdﬁe; o
to. capsidor hov evsrﬁ part of the school progrdm can .
Cchnitrlibute to the enhancement of .o globalzperspective
in” the students now being educated. The courses and

i

at overall effort.

’”1‘hay include world cultures courses,- atea. studjes,

' the efforts of w

: -’,'7--,"

“international relations;, and special programs focusing

““"on:crises such as world hunger, human rights issues,

the gall‘@f the Third Werld for a new economic order, -

"thd law of the seas, .and world environmental probloms

such as ozone dopletion, otc¢. - They could also include

Lole comnupities to take stock'of thelr"
rolationships with other parts of the world--the primary
“model being the Columbus in the World/The World in S
-Columbys program of the Mefshcn Center of Ohio Stﬂta -
Unzvars;ty : .

~The. Centerphns been deeply involved in global educa-.
tiﬂn and ‘strongly supports it. Without these olements
it would bé impossible to educate our students to be
“hettet citizens, able to make better decisions in this
global age. But we need to look beyond where, we arxe

" to.educate. for a global perspective. For one thing,

the courses and activities ordinarily tagged as '""global'
tend to fall within the social studies domain.. Our view

~is that global perspectives education properly involves
- -the whole curriculum and we emphasize the 'whole' factor.
The cffort itself will be most. successful and most ‘

functional if it is not the 4pcclallzad enturprlse Df
‘one field or diﬁupllnc ’ .




-11 TEAdH LANGIAGE ARTS o
| HAVE MY _HANDS: FULL HELPING-
" POCR READERS' AND CLUMSY -

~ WRITERS. HOW DOES A GLOBAL
|~ VIEW HELP A KID WHO CAN'T -

~ COMPREHEND WHAT HE READS OR
NRITE WHAT HE MEANS?/ B

The canﬁern over bESiE skills i§ s&ri&us and pfassing; yf?”J*”ﬁ**

; It's also related to what we sald earlier about '"basic "

- education." Althnugh that. relatianshlp doesn't prﬂvide

us with any magic'solutions, it does indicate where = - .
some areas of emphasis might be. . That is, the desired L
'skills are moreo likely to be learned when students ‘aro
writ;ng and reading about things that truly matter to =~
them. And understanding ‘the self is onc of those things
/that matters.  Any skill or . .activity that helps young
people .probe and shape that idea of- self is’ likely to-

be seen as. important, Understanding oneself in relatlan
to the community, the nntlan,_&nd thﬁ world, can’ nlsg L
be lmpcrtant : :

Df ;QUTSE, this is another. way of‘saying that. tha‘
coritent of . reading and writing activities .is central.
It's not a new argument, but it is one we tend to lose
.sight of in our scarch fgr oxercises that offer some .
proof of measurable improvement. - Bruno Bettelheim offers
us a reminder of the vital role of content, and what he
~says ¢an readlly be uxtcnded beycnd the e&ily learning*
years: S §

.I became dEEply dissat15f1ed w11h muéh‘»;~
of the literature intended to develop the . . .

- child's mind and personality, because it fails : P
‘to stimulate'and nurture those resources he o o
“needs most in order to cope with his difficult

. .inner problems. The. pre-primers. and. pPrimers -

s



“. ‘Eyom which he is .ftanght’ to read in school .
Vare designed to teach the mocessary skills' . .t o
“ o irrespsctive of meaning, The overwhelming "~ -~ - oot
e it bk of ‘the Test_af'sé*éslled'"Childrenﬁs, B AR AL R
w0 1iterature' attempts to entertain or to . ...
e . vinform, or both,  But most of these¢ books ~ ..

S0k - are 8¢ shallow in substance that little ~ . °
= ., ‘can .be gainied from them., The acquisition . AU
R - of skills, including the ability to read, . R
. becomes devalued when what one has learned = - - "- gy
©.. " to Fead adds nothing of importance to one's. ST
' 14fe, o A S
(The Usea of Enchantment, p.4:) .~
St - If we use a 1950s view of what learning about the
‘ .~ 'world means, then .global perspectives would seem to-
- carry tho learner farther £rom-those vital innhexr concerhs ' = .
- that.make up his or her experience. - But, as we have : SRR
seen, in today's world the usderstanding of self is. R
“inextricably bound up.in undexrstanding the largeér world, - -
" Thus, content that helps to make sense- out of the world and =
one's ‘place in it adds something of crucial importance - -
to one's life. PR

. 'S0 how does ‘'this help a teacher pressed to teach
" basic skills of reading and writing? Is it reasonable
‘to expect such a teacher:to:exert-any-effort.on behalf ... ..
of self-knowledge and other such intangibles? 'We think .
there is-a strong,. double-edged argument for doing.so.
One edge of the argument, as we've stated, .is that the
desired skills will be learned more readily.in the conr
~ text of reéading and writing about things-that truly -~
.. matter. 'The other edge of the argument is that learning
" to read and write is not an empty exercise. These skills
‘have uses.  Complying with the paperwork demands of
~government and cmployer are among them, .but the venerable- . .

argument for literacy is still perfectly valid. . The - ;
" reader gains access to the wisdom of a hundred generations.
~and a thousand cultures, In modern; clectronic socigties -
. ' people who can't or don't read seem to be'doomed to a .
“world view that is defined by sportscasters, newscasters,.
- beer and deodorant commercials, soap operas, ‘and game - ',
'shows. This is, of course, of great concern to those who
- must-teach the basic skills of communication, because =~
~ theso teachers are also. custodians of a significant litera- L
' _ture that hdas substantive .value in its own right. One of - '
* the mdst ‘importdnt. purposes of the skills is to give entry =
- -to that literature. o ‘ I L o

(A"




- afd less water in it. That's
'-~scientist to notite it.. And,

,"reascns for the- dlsappearange

lﬁj_there}s a tiny leak in the ‘cont:
" Maybe. 'Of course we all know

={1:t19h' Liquids that-disappeax!
- aspecially dramatic.. Everyday

l TEACH SCIENCE’IN THE MTDDLE GRADES. THAT

NATURE WORKS. HOW fO YOU ADD A ”GLOBAL""
D]MENSIDN TO THAT? B

o It isn t difficult, yc,':e already
halfway there. Sclence is intrinsically
global’, And thero are .som¢, special
things you can do. Let's start with an’
. “example from that "basic. stuff abaut
'_how nature works." SR .

e If someone- fills a canta'ner with*
- water ‘and pyts it aside he. -might notice
- that day by day the :antalner_had less .+ ' MW
an Grdl*'f o
a AR
t duesn't
‘aboutr the
0f the -
ro A coxs .
‘Maybe the -
night are .
y. O0r - -

nary thing and it dGEsn‘t tak
- .take a -scientist to. speculate

. water (although it does requl

. tain measure of :u11351ty)

‘ 1little people who comec in the

. slaking their thirst. ' Possib]
1someane‘15 ‘secretly: removing sma
.anounts to water the geranium;:?

- happening.. The water .is evappr
j-But what daes th&t mean? .

When We teach sclence ;n:"
deal with basic phenomena like

v phanamema
But. studying those everyday 'hen@mena
can. reveal some interesting th
_only.about science as a body:|of
~edge but as a process for crea
' knawledge : Sc;ence apprcach

+




- 'he o

§a§§.ﬁhanbﬁéﬂafiﬂxi}veryigpéeié1?wh§¥;iéﬁgfeﬁ£§*£§¢}{1

T ultimately explained,

rate?

Sérvadjméticulous;¥%umeasurea if possible,.and = -

R S

‘“;;#fﬂyThis proééSS af'éﬁservihg,lﬁéasﬁfiﬁﬁ;fand;éiplﬁiﬁiig;fl *:f 
- culpinates in a product, something we call sciemtific. . .- !

'“f;’f V;,1an1edge;’-Part”cf the knowledge cpngistsfbfﬁabssrueiu;r-’""ikuu B

_f‘rgguZariiise;’e;gi,fSuch;and‘suéh~a*liquid-gf,guch;sndw'f’"

" .such _a temporature, in such:and. such-a container will -
" "evaporate (change into ‘a gas) at such and Such a ratés

' 7fi“=-TAn@tﬁerfpart DfLIBE'RﬂGwledgé'cﬂnsistSwaf,thsériés';,Mr»ﬁ.

.. . that.explain the observed phenomenon, e.g., a liquid is

Lo really a.lot of little molecules ba

.. _.each other. Some of them bounce right out of the . ... .. = =
 ‘contdiner. Raise the temperature and they bounce more = = ..l

.H,ngfﬁﬂnviEGTﬂﬂsly”End*even;maré=bffthem»geteknbckgdgautaa£Ath€#21f;fj}fﬁfi,;

.. container, Call it evaporation if you want but it's®. -~ ..

o }ﬂ?:?E&liy{a'mérge:df_mqggghies{¥ ( .

bienticbins .

' SCIENCE A9 PROOESS. " SCIENCE A5 PRODUCT .
R -

qr B : T i ,= ',ﬁ

R i reqularitics

= y

. .'7- Science teaching ordinaTily ‘involves (consciously ox '

- ‘unconsciously) a mix of science-as-process and sciemce- - . -

',asapfadU§tg.-Students'mgy;bé:expésed_ﬁ&;s;igncéwprimgrilyf‘”ﬁ
- as .a body of knowledge to be ‘acquired by demonstration = - .
" 'and reading, 'or they may do that'and also do their own:!

-~ observing, measuring,
,*5uzhfa'strnng’emphasi

“aﬂd”hyﬁgthesizingi?afﬁthefe*mgy;be;’_
$ on 'the, latter that the former is: -

o “almost-precluded, ‘Within. this mix there dre other pat-
. terps. . A teacher might chopse to emphasize careful - -
" obsexvation and description‘but not, require much in the

S “way of .measurement.or hypothesizing. 'Another may. feel. ER T

. that

.science: is -indeed .a body of .knowlédge to be.learned 1F4Q7?"F:5fq

" but that demonstration experiments. rdthér than reading:

- " Tepresent: the most effective

‘instruction. . - .

W

I
L He ;4}'/ E RN P

ook exy 5d. The;sclentist may try to observe . - -7
'“?u”YUﬂﬂPfv?ﬂfyiﬂgﬁﬁﬁﬂﬂitiﬁ@?ﬂ@?7mEYﬁm§ﬂipﬂl#tQTthé?éﬁﬂii‘;ﬁvfﬁv‘ﬁ*“
s v tions,. t Does the wgtef;disgppésf“atfthe”saﬁegfgtéyifg;p}1j 3¢ )
oo the temperature 18 different, .or if the contaiper has &'.. ... %
V. o different-shape? Do other liquids disappear at the -~ . ..:.-".
S sAme T T R

uncing atound hitting .~ -




i <The ﬁaint nf 311 this is that howaver scienee’is -
ybaing ‘taught some choices: have been made, wun’ assemblagg
“of goals ahd methods ‘and ‘content -has. been '¢regted. To ! -
that collage,-that mix,. some ‘mew.elements can b ,added‘
ﬁThese ney: elements~eaﬂ stress the glabai &ima L
,._;*Hare they are. w;ﬁ'* , PRSI T S

"«};@Zﬂbaz manifsétatianseiw,sﬂow ddes the phen&menan
‘ ~ 7 being studied nanifest:
;, ot itsed T planetswide? s it
.. 't .. . the same -everywhere? :'On.
o .+ what sﬂale dﬁés it cperate?

”";{kﬁzéliﬁf%;tﬁfaz'aystéﬁsll_Whnt part doss this phenam _"“'
G e e enon plays in - the- pISﬁat'
: natural $ystﬁms?

v;fﬁ_.:;Smgnifzaaﬁce in humaﬂe ,ﬁHow dces the phennmennn R R Ry
e Plﬂnet Bystém oo, e Timpact on human life-and . S

o ; AR ;<-f;:;,hbw does . human 1nterVention_;;"qg
’g;;impact nn the phenomenon? MM:;;;,’ﬂ

DR ConSJder the study nf evapuratlan in the llght of .
;“}*these additional questions, ~First of ‘all,- let's- 'take. -
.~ . the global manifestat;ong of evapgratinn. 1f you, spénd
~ - even a littleé time invest;gat;ng evaporation as a
',cantinufgg 'global process you quickly dsvelnp ‘an- image
o .very different from that suppligd by a little water f'”‘
. disappearing out -of glass, Evaporation is .a profound,
' . . _awesome thing viewed globally. 'If you have .a Few stu- : L
" dents handy with a caléulator let them loosé on these = ¢
facts:  the ‘earth's -surface is-70% water and every: Jear .
some 92,000 cubic miles of - that liquid evaporates PR
. (luckaly they eventually condense and: ¢ome back: dawn)
. That works out to about 10-1/2 cubic miles of water -
~ evaporating per hour and -that works out to about - .
.. 3,000,000,000 gallcns per. second! . ‘That's enough-water -
Fln a SECGnd to. supply a azty af BQ 000 far a'year.~

U What rala does evapofation play 1n natural systems?
A global process as massive as this must surely play &
© - .-significant part in. phys;cal ‘and biological/ systems. o
‘- And indeed it ‘doés. Students with' met&erolagical
“oor-oer Uinterests can pursue-the part that ‘evaparation plavs in-
fegeoo ' weather systems. ‘Those with interest in living. systems ,
-~ - might look at-the role of evaporation in plants, or heat. . ~ .7
.,regulation thraugh evaparatiﬂn in variaus animal speeles., e

© . And then there is thé 51gn1fzcan§e af evaparatlon in - O
-;a=the pumanﬁplaﬁet system._ In-the 20th-century-humans- have '''''' e
,jbs:eme users of great qusﬂtities cf £ue15 thst evaparate :

 5v3f, E12f;2}fl;:'fL   €;i;fiﬁ;£iI




very: ;raadil*y :It; is nat only th.a by-pt‘dduc:ts af c:cma R A TR
'bustion that pollute the air:but. fumes. from the - . ,z;%;" T
“‘unburned fuals.._bnly recently hive moves been maaa ta"_ g
control this source of pollution, ' Farming in' ardd lands -
involves another attempt to control evaporation; to: 1imit
.. the loss of moisture from:the 8011, by shallow rathsr L
"than deep . turning of the ‘earth,” The: loss of watet Ereﬁ
(e reservoirs is g matter of concern. to water resgurce - =
Lo agencies ‘and ‘here again techniques to cantral]evapérstion

. . are.needed, ‘It is clear that evaporation is fnuimpartant

- factor in human 1ife, in how humans interact with their :

_plﬁnet Jin how BUMnns plan tha canditions cf their_own o

L ex stence.f-~.- o ; s

e Mugt ali of these alements be included.- a, er tc néd
';ra glnbal dimension. to Jﬁcience ‘education? -Must one touch .
.+ -on global. maﬁiféstdti ne, the role. of ‘the’ phsnamsn@ﬂ n - j:““‘
Che o natural eyodems and. the aignifiaanae of the pheaemeﬂﬁﬂ N
. ; tn the humawm~planet system? Not nécessarily The mix, =~
i fultimately, is up to’ the teacher and the curriculum y
~ “"planner,” ‘There's 1o need to be rigid-about it. Do’ ‘what"
- Seems interesting and useful. . The’ point. being. made here
. 1s simply this: " If you wish' to.add a global dimension:
s . to sclence. teaching it is not difficult to do so.. . Yau
.. most, likely are already dcing same._ Why not take it a
_”few steps further? . = :

T ) .Ev H AT, g M N - R ! T .
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:&THERE'S PRESSURE IN THIS. STATE
70 BE VERY EXPLICIT ABOUT. EDU-
 CATIONAL GOALS AND VERY DE- -
TAILED ABOUT HOW WE - INTEND TO
- NEASURE. STUDENT PROGRESS. CAN
A GLOBAL PERSPECTIVE APPROACH _;‘_‘.R
FIT INTO THIS PROCESS? e

To the extent that a. global perspe:tives approach
-»provldes a-basis for thinking-about-yhat-some -of - thesa

~often grandly stated . gaals might actually meam, 1t :PA; ;"

';fits and can help 1n the precess
. Conslder thlS exsmpleg Dne state has recently
- mandated a- set of goals

;HRAThe pub11c schggls . shall halp every pup;l
... in the state to became an effective and >
h,respan51ble contributor .to  the decision- maklng
- processes of the political- .and other institu- -
" tions of the’ Eammunlty, state, :Quntry and '
‘world ' - N
SR ’lt s hard to quarral w;th that. Tha next step :
;  CWh1Ch is loftl to.the schools) is to.decide just what
“that means: Dperatlanally, or at least what it can mean.

Dne gcal reads as’ fcllews'f_,P‘

And that's not easy in the absence of a framework that S

can help orient overall educational planning.. The

'iglabal perspectlve 1dea affefs one pGSSlblE framewgrk;'1

_ Let‘s wgrk just a_ b1t on that_ one gaal. The key
words. in it are "effective" and "respens;ble " The

- first of those (effective) simply means. gettlng the Jﬂbii“r °f T

' ’?done,-1 e., “the. actlcn you- take produces the effect .
.. -you want.
- society. and shows itself in such mottos as 'Car do."

ThlS is’a very: 1mpartant value in Amerlcan

. -People. who are ‘effective, who "can do," are highly"
-;respegted 1n many cases - régardless Df the_‘w

Sy

clal valuebﬂ;$;"




j af c0urse, that troubles us,

s

”ﬁ‘what they de.

Phe secnnd ;qncept (rasponsible) connates a maderating

“influence on that offectiveness, Someone who is Tespon-
. sible takes care not to use 'methods or achleve effects

“that dre outrageous, overwhélming, or out of ptoportion, .
'There is above all a'concern for others.' ' Those in

‘ﬁa;; single-minded pursuit of ‘thelr own interests. totally

~digregarding the impact of their actions on. others,
wauld nat quallfy as. responsible. S

Gonsidar a fow examples of effectiveness withcut
regponsibility The factory that dumps poisonous wastes

“into public wators achioves cost-effectivoness in terms

“pf "1'ts own balance .sheet, . The lobbyist who' keeps a
Cangrassman supplied with favors and money and promises
.-of back-home political support may also be effective--
“in winning votes for the interests he ox she re resents,
Note'that such success is halfway to the educational ’
- goal under discussion<-'"an effective ... contributor to
‘the-.degision-making- prQCBssesi..i" It's thE mlssing half

[

Suppcse that a schaal accepts the mandate ta help

'students bocome both effective and responsible actors:

in decision making. - How mlght a“global perspectives~
orientation help? There are several emphases in that

”  crlentatlcn that may be cf particular utillty

TThe emphas;s on Byatsm dynamtaa..That means -
starting as early as  the. primary grades
-, with lossons that make students ‘aware of
the systemnéasg of things and of how systems
work. - The important understandlng is that
-elements in systems are connected, that, any
. ..action or intervention can have effects
throughaut the system,

:.,The second. emphasis deriVes from system
" understanding. . It is a heightendd awarencss
 of. possible subtle and diotant coneequences - -
_ and & caring abaut those cansequenees., .
System dynamlcs really 3u5t maans knawing haw things-
work., If you want -to be ‘an effective mechanic you have
-to know how the internal combustion engine. works, It

‘Wworks . as a system, If part A malfunctions, it can affect

part: B and that can affect part.C apd so on.. If you want

S

- to. educate paople t@ be effective part;ﬁ;pants in 4ww_wujr_kQ,TF;L;l;;

Sa
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deciginn making prazessas,rit 4 imﬁﬂftant they . knaw haw

" decision-making gfacesaas wark. oy, too, dre systems

‘""and in order to.be effact)ve one must know what gffeets

what,ﬂwhat tools to use whén. and 8o ony . ;
“One of the 1mportaﬂt Jnuights of thé glabal parspaﬁ- ‘

tive is the undorstanding that systems are interconnected.

" That means that in additiom to knowing how any given'

system works, it is usaful and somqtimes wvital to underé.ff"
“stand how it 'links up tu larger networks.  Much planning
_and decision making in the past hds been focused on -

immediate, local' $ituations while the larger situation
has beon ignored.  If studants leoarned nothing else = -
about decision making that ‘to be gonerally su$piaiaus

~ that-there will be wider—-4ngd .more complex effects than .

" seem obvious, this would he an immonsely important

“learning. One implicatiofn of this learning is8 the
rocognition that the distinction botweon local,’ natianal

-and global is not as clesr-¢ut as one might imagine.

Suppase that a community i% trying to decide whether to

“solve a local cmployment problem by permittlng the.

development of an industry that will add’ significant
amounts of dangerous poliutants to the air and water.
~Those pollutants will not stop at the borders of the
community. They may affect farm products. in nearby
areas, or spread widely through rivers to many other
places and affect water quality. Solving the local
employment prabiem may create a regional public health

~problem., Or have even wider effects; pollutants anywhere
. are potentinlly global in their distribution.- For that. S
“'matter wo noed to be veéry cautious ia characterizing the &0

employment problem as local. . Economic diffitulties
anywhere cqn be glﬂbal in thzr offects.

. This brlng% s to the muasticn of r54p9n51b111ty
“In the past the ﬁ%evalant ethie enjoined us to be chari- |
table, to help thosc in distress. If there is famine or
disaster, send fgad and maditines Why? Because ono
ought' to, ono owo's it to one's fellow man., But if you

'?'reaily aunderstand how tho global system works, the

qhécate connection of awvarything to everything, there' ‘s
ed to be charitable, Just be sensible., Recognize
that lt‘s not "they" whey #re in tTOublE but "we." !

This new approach {5 hazwmlng incren51ng1y cemmon at
high levels of government snd corporate.activity. ‘Inter-

. dependence is not an iduvalistic torm to those who work -
with bQSiC cammcd;tie% ]JEQ whent or’ w1th monetary

7 : . S .

Ryt T T



. -problems or trade regulations vt disease controlior air -
ransportation. It is seen w4 an obvious condition, as

+ o fact-of -11fe, Once it is racognized ‘as such, the . ' @ : .~

S - -meaning of responsibility changed. There is no need for .

0 - ioralizing; that never worked mnyway, ,There_ig,nimpwﬁ_

R ~ the need to understand the reallty of how systems work - .

- . and-then fo be sensible in dwclding how to define ajid & ‘

o~ solve protilems, The crucial thing; of course, {s npt .- =
: N ne_/them too narrowly. There is no such thipg .

i

8 1t3sh energy problem 0¥ & Japanese energy:piob~

~ lem or an American energy probiem. The first step in -
" bedng responsible 1s to'know Mndwugh about Systems, to be
-able to perceive that. 'A significant part of the'task

the schools will: face when t &§,Mndertsﬁg tc.heliﬁ, Vo
-.-students-become Yesponsible wiil consist-gf-straight-. . .
_ .. forward, substantive Instruction about. the nature of ' g
o systems. And that task they tas perfofm better than any
: - - other agency in the socliety, o gL S S

i

i '
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Lo e g mmiann sm poem s e e e T

‘j¥;amr su part then take stock. Thﬁfﬁ

‘naturally inclined to such & perppantive,

N StQIt- ’.. ) . _"

wimay be,l1ess than anthusiastic about wny+
- thing new, especiaily if 1t sug;asta an
~axtra-burden. And we all” kﬁpﬁ'th#ﬁ Bonew

- ;additiaﬁal plnﬁning tim&

) ;a Familiav task for educators, Tedohers

- -xoom¥is [f, as n oprincipal, you want to .
" sncourage your teachers to explors the

z'n A scma:.. PR[NCIPAL wrru mntsfs m A
GLOBAL APPROACH,” 1D LIKE TO GET. SOME OF me
TEACHERS INTERESTED, T00. & BUY THERE'S NO. 'MONEY.
"FOR WORKSHOPS, 'NHAT CAN ou smaassr mavr msrrr

"‘-__eF:r U HOVING?

The first thlng toe do 1§ ta shﬁw

ire pfo ablz dlrandy elemeénts of:a gion:a"
bal approach Ln the currl¢ulum in your
‘school, or at least & fow teachers

. B ~‘- T

Reinforcing what now exists As aigood . .

But 1et* assume that nathiﬁg ﬁm E
happaﬁing. Perhaps bacause tho tanchers
are under a lot of %rﬂasure these days
to comcentrate on 'basics,'" and {n mddl-
tion thoy have thelr own particulay
‘interests. Undor the circumstances, thay

wiy of coming 4t things Pods demsndl some
W f energy,

WR

7

:'i;ﬁay bu ap&th?&a?ﬂ§asaatanca.
By apwEhy- dnd resistancy iy -

work pat it slmost dally in thelr ¢lass-

potentialities of a global perspectives
approach, there are some ways to make at.
loust small gains. -Start with a single
meating - : o )
Tho-£irst part of the task hna to b
soen as "consclousness raising," afert.
ing penpla to the nature of the Prasont

: L . , . Lo 5, : - : i

: . yvo : . S g . fae " ; .
- L L . | . [ R ; i Rl e

. i . : i Lt . : . N i - L 1
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, A tuation snd :resting in their 1mag1ﬁetioﬂ$ B viaian i

o 0f an’ alternative situstion. . In the human rights ared,

‘¥ ehat often means sensiti¢ing people ﬁﬂ Jperainal con~ -

straints thoy -iﬁht not fecognize, and painking a plcture

cf a future, muc srgved status, that they kwhouid con-

“sider as their "right." In this ceaw, it mekns calling Co

S . attention to some 6f the Limitations in praglobul-edu- -
woo ~cational thinking and somo of the nppnrtunl ﬁés presanted' B

« by glchal thiﬁkiﬁg. : | R I

Initial gﬂntagﬁ ‘with the tanﬁgpt of a, mﬂﬁbai perspac- S
tivé can come in many ways, but thers is. sﬁm@ advantage
tf:the experience 1s as positive, stimulatipg, sonthreat. - |

. oning as gossible. Eringlng in an outside Kpeaker to ' :
garfcrm this introductory missfon is useful, 1f 1t cen.
e managed. There -ate aften 4adividuals Ln-tocal - T
torporations:who are -aware &5 ‘global 1ﬂterﬂ&ﬂﬂnﬂ&nta ag ool
« it affects thelr own cnmpgﬁf'ﬁ operations; huch an dndie - oo
B + vidual can't talk directly 'to the educations) implica- "o .
S 145 tinns but ‘can; make the issua very re#l ﬁnd ﬂmﬁed late, AR

“The Center fo Global Pérspectl?éﬁ Ls pj ﬁﬂring an

iﬁtrﬁauetary visual preséntation which. can dy used on the
\ Ssame program as a speaker or in place of a spoaker. Its
\\ ‘main advantage is that it supplias 6 brief thtionale.and

depicts actual classroom’ leswons that teach toward partic
ular ‘key ideas (such as that’ of "systéam'). It shows =~ .
students of various sges working in ﬂiffaramt subject areas
and thus communicates a most important faﬁb**thﬂt educdting .
toward a global perspective is properly a "ihule school" T
' ﬁntefprise, nat.. the“damnlﬁ of one’ SubJEQt oF grad 7ﬁv§lqﬁ_g@fﬁﬁh? :

“This firsz ‘cuntact Shﬂﬁld be lau affnrt; high 1nterest ;_4’
iﬂ naturg, not tequiring much®of the audlenti. Dapnndlng
on :the level of interest that it does in Faeh erouse (i1f . .
‘any), be prepared to distfibute somd. predinted materials thst[_
go into'moro detail, ' Tenchets may:Hant to Hun samiple Ji
lessons, may want to try a. fow in“thelr classrooms.
Interoom 94/85 is a source of thows. and 1s avmilable frnm ,
the Conter for Global Perspa:tlvc;. During the discussion,.
questions may be raised that can be'at least pareiglly i
satisfied by the answers in CGlobal Farspectives: Some
Questions and Answers. You might (lﬂd it uﬂﬁful Lo have q;vﬂ;
san§ 5f these duplitﬁt?d ahead of "time. , '

Thoro are o fow points. that shauld be mnaw"ﬂbﬁ°““A
’ Lleaf in the firstlmeﬂting,,_dw Nt :

S %21;) It 5 pﬂﬂ*ible to hogin maving hy tuking -
. b S wvery small steps; a“lramatic changa in :
e the EUFTI&BIUE%F& MOT MECEFRATY, e e
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perspaétive 15 saméthing thaf ana ﬁdda §
Yepprtoire, -Just as it is posgible: S
, iéﬁt fic ‘yiews of certain mattsts an
" apply them when useful without ylelding’ impa, ant
¢ nonscientific views, so it As possible to..d

‘. -and apply a global: pétﬁpactiva with

cff other persPEEtiVes. )

IR EEETRRE . PN Thare 1s no raady made currieﬁlum packagei S
R &1 I There are .a few toxt series in the’ eiamentafy
R . soclal studies that make a;contribution, but .
P educating for a: global - pa?gpaativg 18 not 5aaiaz L
. Etu%iﬂe It is tfansdis:;piinary and trana-"f SRR
‘.grac e ’ o

”,,‘;Thgr@ &;g no. e EftS; Hg fE all ;garningaa,gxw;ﬂﬁu;
.gunivarsity spoci alists along with the rost of:
“-ts, especially betause they a?e eften trépped .

‘by their disciplinas;.- TR : R

'fThis i# hot gnlﬁg against tha current. Quite SR
. - the ‘contrary. In mpny areas of avgrydny lifa,_ L LW
" " in the very hardheaded worlds of 'business and .=~~~
©. +'government, there is..growing awarenecss of the ..
~"global connection.'" The -schéols should begin . SEREEN
to take part in thls movement because they have.” =~ . i
a resp9n51billty to raflgct the thought of the‘”- Cw
so¢iety. - o _ o Co

Loy
N "2"

What happens aftcr that first meating? “‘Well,. the L
: ffirst mecting may. turn out to be the last meoting. ‘The ' L
e o faculty may'he roluctant to move dt this time, even. tny
- "~ small ways..  That's not a disaster. Put the. matt
© 7 aside for n whilg and then come’ back to- it._ L

B Perhapg a fow tenchcrs will express 1ﬁtﬂrast érseven L
" ‘enthusiasm. That interest can be nurtured by helping the -
toachers dcquire materials, by putting'them in touch with.
like-minded people in other schools (if:.you are able to
identify such), ond by the various. Anformal rewards and
‘supports that administrators have .at thoir disposdl. - But
thora can_ be: danger, ‘in creating. a ‘amail clique of teache
who becomo ‘walicd off from the rost of the faculty. If
the teachors who show early, nta” 5t are 1aadarship f
_poaple with influence over:! ;
gaed Gtherwise, be very aautiaua and MOVe slgwly.

Ono of "the ndvnntages of trying farfa genarai
ment on thc parg of - the faculty, oven: a%min;




fﬁf enthus;asm, is that there are paycffs in terms of

~ faculty morale. It is not uncommon for faculties to-

:»f%ack & seise of shared purpose, a reason for working

- together. Everyone is.off in his own corner, burrowed
‘in, - A commitment to work in small- ways on the develop- .

ment of a global perspectha provides a shared purpose,  ° .

”'~3And it doesn't require that people leave their burrows

‘unattended., It just requires. a blt Ef jalnt planniﬂg,
of common gﬂal setting.



WHERE NOULD YOU SUGGEST NE TURN
.70 FIND HELPFUL RESQLIRCES?

's.v.'sl.

~ There are-many. Drganlzaticns whlch can PIGVldE you .

w1th ideas, teaching materials, background .resources,
speakers, and workshop possibilities--or nge you leads
to these resources. To ease your search, we've grouped
the organizations into four ﬂategarles—=man rofit

- organizations, profess;onal educat;aj associ atlﬂns,

: govérnment offices, and statg ‘or 1@231 resenfces.

Nonprafit Drganizatix:ns L o RN

_AFRICAN AMERICAN INSTITUTE, 833 Uﬁii&d Natiﬂns Plaza, New’York

“NY 10017, works to improve the quantity and quality of- ihstruct:an
_about Africa and publxshes a Vaviaty of feachar‘s guides aﬂd
E\raluat;.ve mater;al;. ' . : R

" ALLTANCE FOR ENVIRONMENTAL EDUCATIQN, 1785 Massachusetts Ave., NW,

;*. Washington, DC 20036, is a consortium of national and regional
organizations concerned. with effective anvironmental education .
K .programs. Néwsletters, f;Lmstrips, and ather matarialg are

T .available, : ; : - ,

_'AMERICAN’FREEDGM FROM HUNGﬁR F@UNDKTION 1625 Eye St. NW Wash-
. ington, DC 20006, focuses on secondary and collegiate edueati@ﬂ :
‘on wopld hunger -and praducea a monthly nawaletter and an educa-

tiﬁnal ‘handbook and bibliography . : do

AMERICAN GEOGRAPH ICAL SDCIETY Broadway at: 156th Street New’Ybrk,
'NY 10032, publishes Foous, a bimonthly containing baﬂkgréund
_articles on cities, countries, and regions @E the Third Herld.__
‘Piétures and maps included, . . S A

A



. AVERICAN UNIVERSITIES. FIEID STAEF, 3 Lebanon St., Hanover, NH -

03755, focuses on humanizing and globalizing secondary social

science ‘education ‘and publishes a series of learning packets for .

[ global cultural studies. C e

 ASIA SOCIETY, 112 East 64th Strest, New York, NY 10021, encourages
" the study of Asian life throughont the K-12 curriculum. It con-

sults with state and local school systems, state and federal

‘agencies, and has resources in Asia, - Available materials include

an evaluation of the treatment of Asia in American texts, bibli~
ographies, and a film guide. - : v _

| ASSOCINTION FOR WORLD EDUCATION, 3 Harbor Hill Drive, Hmtington,

NY'11743, coordinates comunication between post-secondary

 institutions and research centers working toward a global view

in .education. /A quarterly jourmal is available.

ASSOCIATION .OF TEACHERS OF LATIN AMERICAN STUDIES (Atlas),

P.0. Box 73, Lefferts Station, Brooklym, NY 11225, distributes a
newsletter containing course anmouncements, meeting reports, and
reviews of exhibits and new pubiicatioms. Cenerally written for

a college audiencg. B o
CENTER FOR GLOBAL PERSPECTIVES, 218 Fast 18th St., New York, NY
10003, a national educational organization- dirvecting its devel-
opment, research, and consulting activities to the infusion.of

- global perspectives throughout the K-12 curriculum. Intercom, a
‘quarterly publication, and materials developed under a grant from

the National Endowment for the Humanities provide a rationale,

f%{ramewgrk of goals and objectives, and sample lessons X-12-

s

CENI'E§ FOR -TEACHING INTERNATIONAL REIATIONS, University of

‘Denver, Denver, Colorado 80210, is a joint project of the-Center

for Global-Perspectives and both the School of Education and the
Graduate School of International Studies at the University of
Denver, It provides in-servigg' and pre-service teacher training
and offers an M.A,T.with a contentration in global pernspectives.
Tt also has developed a wide range of elementary and secondary

. teaching materials and offers consultation services to aid in

implementing global perspect ives in school aystems.

EDUCATIONAL INQUIRY, INC., 1100 Glendon Ave., Suite 950, Los
Angeles, CA 90024, works to promote within elementary ‘S;BMLE .
change that will help students develop a sense of mankind
cltizenry. : ’ .

.



" GLOBAL DEVELOPMENT STUDIES INSTTIUTE, P.0. Box 522, 14 Main St..
 Madison, NJ 07940, sceks to expand global development courses in’

,.x':","fpr*e};lems., It apervates nndr the ausPiGES of the cmncil For o
" . Intercultural Studies and Programs and. the Nev York State Educa~ - . SN
© o tlon I\epar-tmeﬂt 3. CEIH:E:D for Internati‘:rxal E:—ogﬁams and C::mpar\atwe FOTIREO TR

fSt‘uﬂies " ' ) D

is a. nanpartisan argml' = tmn ‘the purp@se “of ‘Whiﬂh is t\: develmp

‘public. opinion on interpational affairs. It sponsors the Great . -
 Dectddons discussion groups and publishes the Eeﬂdhns Séﬁeaa as -

well as baaks on tea&hﬂg ab@ut intemati@nal toples.-

' secondary-schools and colleges and pubj.:,shes two cuff';culum

' GLOBAL EDUCAT ION

. provides teacher and adult: education warkshaps ‘and courses an .

" INSTITUTE
~NY 10036, fbeuses on curriculum developmenst For' secondary and
. college leyels on human rights, ethnic minmorities, economic Well-

~ Jayne ’
Council 1717 Massachusetts ‘Ave., NW, Washingtcm, IC 20036, is an ~

' .gu_ides, ancl a newslgtter.:

ASSOCLATES, 552 Pﬂrk AVE” E;cl.St (}Tange, NJ 137017_; :

global interdependence and values, and-on issues such as peaee,,
gocial’ justlce, ‘ ,geg, ‘ecology) religlgn: Efld- world Qr‘dérn

' 5335 Far H1115 iréiue, ;Da)ﬁ:m. Dhlo 455129 enct;urages «;anstmative

change in elemdntary and secondary schools. - In los Angeles, it

" has sponsored intenslve, experimental_ work in creating a “mankmd R
:uz‘rit:ulum ang! sr:hﬂ:rl envimnmént," /I/DfE,/A/ graduces educatmnal L

' WORLJ) ORDER, 1140 Avenue of the Amerlcas, New York;

being, and/world order. Four bhooks publie—hed ja;n*tly wi'th Rﬂndmﬂ L

_Hausa are /available f::r- examination.

INTERORG ,IZATIQNAL MISSIQN ON INI‘EEI{ATIDNAL. EHJCATICN (ICIE),
Millar Wood, Co-Chairpersomn, ICIE, Overseas Development '

informal coalition of private and professional Qrganisatians con-

«. cerned/with promot ing i.:ntematmnal/i.ntarc:u:ltural education at all

| of schooling. Its diriector:vy provides a 113t1ng of mambers,

‘resonyces they pmv;da. and contaat peap;le

A COUNCIL ON ECONOMIC EDUCATION, 1212 Ave. of the Anericas,

o Newwc)rk NY 10036, encourages the use of nore economic CONCEPTS

ha K—lz currieulum, It publiahes a vardety v::f c:urﬂ:zulum ,
udiosvisualg maTEPLalS, and - évaluat;u;ms c)f textbm:ks. -

) 41;‘.7,_ v_ . : :_;
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MIDﬂNEERICA PRDGRA&!FGR GLDBAL PERSPECTIVES IN EBUCAIIQN,
' International Center of Indlanapuhs, 1050 W, 42nd Street, on
Indisnapol;s, Indiana 46204, works in.Indiana’ lllinais, Kentucky,.'

Ghiﬁ, and Michiganite. promote ;global yerapectives in Qrecalleg;ate L

“education and to.coordinate and stimulate additional program’ -
development.. Blbllagraph;es, d;rectarles, and lessan ;daas are o
affered i , o . NEBENR S

MIDDLE EAST STUDIES.ASSDGEATIDN OF NDRTH rf?Aﬂf;, Hﬂ:., New Yﬂ:i
Lhiverslty, ‘Hagop Kevorkian Center for Near Eastern Stﬁd;.es, o
'50 Washington Square South, New -York, NY 10003, is ained pri-
-~ marily at pestsecandary instructers, ‘but- it has -done some valuable

‘ avaluatxans cf secandary and pr;mary H;dﬂla Eastern texis.

GVERSEAS DEVELQPMENT GDUNCIL 1717 Massaﬁhusetts Ayé@, NW, N
Wéshlngtan, DC 20036, is concerned with increasing American

. awaveness of developing countries and incorporating a, global
pEFSPEﬂtive into the school: curriculum: A resource baak,and

’ briefs on development issues aré available'-. :

) oz@AMsALERIc:A 302 Columbus Ave. , Bostcm., 'y 02115, faguses .
- on'global development education on all levals and'. Spansars fasts
tn ralse funds fo develapment aﬂthitlEﬂ abraad. R A

PDPULHIIGN INSTITUTE 110 MSryland,AwE‘; NE‘ Wéshlngton, DC 20002,
- works to infusé population edication into axistiﬂg elementary and.
_ secondary curricula and texts., It dlatributes a E?ea nawsletter

. and content éutline materials. - NI L , IR

PGPULKTION REFERENCE BUREAU, 1775 MassathEEtts Avenue, NW

" Washington, DC 20036, is working for genepal’ education ab@ut the’

- implications. of population growth. PRB publlcatians include world
' population data sheets, newslétters, K-12 claSSrﬂém texts on

- papul&tian growth, and a simulstimn ki, R .

SEHVICE CENTER FOR TE "'f DF ASIAN STUDIES, Aﬁseciathn fcr vff"

. Asian Studies, Ohio State University,'29 West Woodruff Ave., e A
Columbus, Ohio 43210, publishes Focus on Asian Studigs, a guarterlyi-v\
" newsletter designed to promote - increased attentian to Aslan o

"~ studies ‘in secondary schools.:; ‘Includes yeviews of new baaks
print and. audio-visyal matgrlals, n@tiees of cgnferéncea, and

i study appgrtunities.Ai.ﬁt

SDCIAL SCIENCEvEDUCATIDN CDNSORTIUM, 855 Bf@ﬁdﬂﬁy, Ulder, :
- Colorado 80302, focuses on improving the quality of social studies”
and social science education in elementavy and secondary schools.
It provides newsletters, -books, vorkshops,. and ERIC/ChESS (a re--
-gource reference SETViEE) for scgial atudies adua&t@rs.,_f ,

Ry




;-‘Lmrr;an STATES CONMITTER FOR mem. 351 Bast 38th Stg, .New York,

. UNY, ‘10016, enphasizes. the ;each;lng of glsbal‘interdepsndence andr o
" ..the work of UNICEF. for children. It prcdueas a numberi t:f kits DU

-f’i'and pgbj_ieaticms ;Ear a;l.l Jevels, .

! WORLD FUTURE SOCIETY, 4916 St. Elno Averise, Wash:mgtan, D 20014 s

~ ! sepves as .a Forum for, scientific. and scholarly foracasts of the
;_f-futu:ﬁe.;_ It puhLishes backs, :Eilms a.ncl Thé Futume:i: (a jau:'nal)

;'-'.]\T;)RLDHATC;H HQSIITUI‘E 1776 }1555achusett5 ,AVE.FNW, Wssfh:mgt(m,
DG 20036, Ls.an. independant, nonprofit, research wganiza,tmn PRI
C o eveated to iﬂentify and focus attention on. global pmblems-; RS

'Publishes r-eatiable baekgr'mmd Paper‘s on’ its findimgs.. ot

L meessmnﬂl Educatlﬁn Aﬁsm;latlﬁns :

ZER) POEULATIDN @DWIH, 1346 C:amect:,cut Avej, NW, Washmgtm, DC .

70036, seeks to stabilize the population of the United States.
_.-:thraugh education and nationdl lobbying. It digtributes p@pula— S
*_ tion' resource guides and ‘,v;:urr'ie:ulum ma:temals tcr taachers -on all o
1e9‘els AT ) c e B e

' AMEMCAN GZ!UI\EIL N EDUC‘ATICN, 1 IlJpert Circle, Washmgt:oil,

20036, .seeks to further the public interest by extending the .

- pange and enhincing the quality of U.S .. postsacondary e-auﬂatmn. o

. It distribates a varlaty clf newsléttars whieh fc:c:uss; t:n glt:bal \ o
'interdependence o , o

’AMERIC.AN FEDERATIC)N OF TEAEFERS 1L Dq:‘x;ﬂlt Plaza, NW Washmgten, -
DG 20036, - As a member of the’ ;Intérmatianal Fedax‘a’ticn of Free
“Teachers' Unions, The American-Federation-of-Teachers-is mvcl.ved::»--
-in a broad range of intermational ::aﬂferences- ‘It spongors and

-participates in teacher. exchange’ programs ;- ;anﬂuc:ta workshops ©
. and programs in. Cénjunctibn with Georgetown Univarsity, and, --

" through its journal, American Jeacher, kéeps lts veaders informed . - -

of signif:;caﬁt iﬂterﬁatmna’i dévelapments.,

 ASSOCIATION FOR SUPERVISION AND CURRICULUM DW 1701 K.
Street, NW, Washington, DC 20006, pr:ﬂrides a.vaplety of services

- which éan stimulate: and aid the process of edncational chaﬁg anﬂ R
* curricylum improvement. These include a monthly Journal,

Edueational Lsaci’erehp, cenferénees, inst:.tutas,, and cther.
; cat:icms- : o Lo

T - -
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ff NATIONAL CATEDLIC EBUGATIGN ASSQCIATIDN, 1 Dupcnt clrcle,, Suite SR
.- 350, Washingtun, ‘IC 20036, serves Catholic schools by warkshcps,=*

seminars, and. publ;catians, -and’ pravldes in-service programs on

ff,eduéaticn in developing a global awareness. These activities o

are supplemented Ly b@oks, newsletters, and Mﬁmentum (a. magaz;ne}

NATIONAL COUNCIL FOR THE SOCTAL STUDIES, 1200 17¢h Sto, NO, -
o Washington, DC,20036, focuses on the improvement. of social atudies S
*and its teaeqing, and publishes Séezal Eﬁﬁcqtzgﬂ (a jaurnal)

MATIONAL SCIENCE TEACHERS ASSOCLATIQN 1742 Connecticut Avenue, N,

WEshlngtDn, IC 20009, publishes two magazines, Saience gny Cﬁildreﬂﬁi

. (for the elementary level) and The Science Teacher (for secandary),;f'fr“

.l“whlch aye fllled Wlth useful Ldeas Fox. Pﬁajects on env;rcnmental
”ilssues, papulatzqn grawfh, energy, etc.‘ R

;'{:vaérnmEHiIOffiéesV

s
L

"'i'D1v1scn of Intﬂrnatlanal Eduzatlon, U S OiE;ce Df Eduﬁatlan,

Départment of Health, Education, an and Welfare, Washington, DC 20202,
‘seeks to strengthen American education in. fare;gn Jlanguages,. area . .
~studies, and world affalrs with an emphasis on the nanswéstéfn '
World. Sponsors. exchange teaﬂhing programs, doctoral- student

fellewshlps, .and canducts a var;ety cf prcgfamg far iﬂdiVLduals,and R

"1nst1tutians R R e , T

‘leureau of Public Affairs U.S. Department af‘State, 2201 ¢ Straet,Jiflvg'

NW, Washington, DC 20520, provides various educational services’ .

'";ingluding a pamphlet series, backgrcund notes on.foreign. ceuﬂtrias, -iljj .
information on intermational organizatlaﬂs, a magaz;ne, and vabi:us R

“'newslettEfs ‘and- press releases.
V-Staﬁefof,L@csl Resources

Othen useful resources may emerge fram golleges, universities,
and schools which bave outreach programs. in your area. - You may be
ahle to thain,matarlals from their avea stud;es or, education - ,
'departments.- Foreign visiting students are -also- valuable resources .
as classpoon speakars. Also your. state council on fthe arts and

-~ the humanities may be aware of mateplals or resources in your arei, A
‘such as vislting artists or dance and theatre graups, that yau dc :

~nat yet Know about. R T T

©
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