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- /? L - AACJC MEMORANDUM:

To: AACJC Member Presidents

' From: Edmund J. Gleazer, Jr.
’ . . .
March 5, 1979

i
|

AACJC has.vigorodsly counteracted unfair criticisi of community
college police education programs contained in a text, The Quality of
Police Education, prepared by the Police Foundation with support from the

" Law Enforcement Assistance Administration. AACJC ,staff member James

Mahoney ‘delivered a sharp rebuttal at a national symposium on the book,
_his response. shaped in part by feedback from 45 community college police '
-educators. Howard Rasmussen, director of criminal justice programs at

Miami-Dade Community College, also questioned the book at the meetina.

The Chrdnicle of Highér Education on Feb. 13-gave very favorable coverage
-to“the criticism rather than to the book itself. Qther steps: Copies of

the Mahoney  and Rasmussen papers, enclosed with this memo, were mailed to

120 community college police educators;.the April Journal is doing a news

report, .and a subsequent issue will inctude a major article; and an audio-

taped rebuttal was produced and distributed to 500 radio stations (that
tape, is available for $2.50 from the AACJC Communications Office). 1In

- short, what we have done raises some serious.questions about the credi-

bility of the sections of the report dealing with community colleges.

~
-
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This\acacemenﬁ is delivered for the American Association of Community and

Junior Colleges. Much of it has been suggested by local community college pol-

4 . , .
ice edutators who accepted the Aesociacion's invitation to respond in writing

to the book. Twenty police educators sent their detailed reactions fpr the puf-

<

pose of helping us prepare this scatement.‘

Also, Yyou shOuld khow that the Association waa‘no: invited (nor any other
!
broadly representative community college organization) to join the National

Advisory Commission on Ligher Education for _Police Officers. The Association
\
was asked to react to efrly drafts of Chapter 4. We responded in writing. The

:eSult was that some'fe?'changes were made by the Commission.

There is much- of value in the book: It should be clear that in spite of

the serious differences we have with the flow of Ehought in the text and some

of the reeommenda:ions, the Association takes a positive view of the work.~

Police educecors can learn much from it and, viewed appropriately, we feel it

can\provide a base from which proéregs can be made.
Time permicS‘only a few specific reactions. Highlights of these follow:
Fire;, much of the data used in the book is old. A lot of what is said is
paseH upon-pre—conceptions,'opinion surveys, ;zlective references,'hnecdoces,

and;_in a place or two, inflamatory imvective (Dr. Misner's quotes). I submit

that -the repori lacks the very kind of scholarship which our resident elitist,

? .

‘Dr.-Newman, suggests is the cornerstone of the university professoriate.*

N
\.

Had a more thorough investiéa:ion been applied to the field as it now

operates, a very different  sort of picture of community college contributions

) - .
might have emerged. The response letters and telephone conversations we

* Dr. Donald J. Newtman, Dean, School of Criminal Justice, Stace University of
New York at Albany, stated in an earlier presen:ation that university pro-
fessors compose an.elite corps of intellectuals whose primary allegiance,is
to. the university and whose central purpose is to contribute to the disc’
pPline's body of knowledge through research and publication. Teaching, he
said, should be left to the lower divisions.

L4
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received from community qpllege poliJe educators indicate this.l‘g:me edited

\

excerpts from their written responses follow:
From Pennsylvania: . - ) _ )

The college has made the same financial commitments to the Police-:Science
Administration Program as it has for all programs. The cyrriqylum meets
all the criteria for college-wide proggsms and has a heavailigzral arts
requirement. Its students take all cOFfe courses along with other college
A - students. Part-time faculty provide expertise not available with full-
Lo - time college faculty; lawyers, police ‘administrators, FBI officials, the
) District Attorney, and other degreed professionals meet college-wide

faculty requirements.
]

From New Jerse&:

We have, under the auspices of the Department of Higher ‘Education, a
master plan for law enforcement‘education. This plan covers most of the
points set forth in the book and the vast majopity of colleges in the
state, at all levels, comply with its recommdéndations.

From Wyoming:

J

In the seven years in which the college's law enforcement program has
existed, the college has. committed morg than $325,000 of its budget to
the program, Funds have been available for all library acquisitions the
program faculcty desxred. The teaching load 1is identical with other X
college departments. Most of ouY in-service students do not go beyond
the associate degree, because there is no 4-year degree granting institu-
tion reasonably nearby and personnel ‘demand in’ the area is high. Pre-
service students typically go on to the state university without losing
a single credit. The full-time to part-time faculty ratio is:5-1. '

From Georgia:'
To receive a 2-year criminal justice degree from a University!: System
institution, a3 student must complete requirepents in a core currrculum
including humanities, natural science and ‘math, social and behavioral
science, and criminal justice. The criminal justice curriculum has been
standardized for three years, Training courses in police academies canmnot

v be accepted for academic cnedit. There are.no criminal justice training

"+ programs in the curriculum. All full-timéand part-t e faculty in all
disciplines must have as a minimum a,masgsfz degree. /

I

From New York:

>

The college inaugurated its program in-1963,‘longlbefore the birth of °
LEAA and LEEP. We have 5 full-trime faculty members, all of whom have

e masters degrees. Student-faculty ratio is approximately 40-1. Full-
time* to part-time faculty ratio is S5-1. Library acqulisitions have kep
pace with other disciplines in the college. The great majority.of our
pre-service and in-service gtaduates havé gone omn; to 4-year institutions
where they have done exceedingly well. / - ‘

LT s \
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Given  these details, the text's broadly negative indictment of community

college programs seems unjustified. It suggests further thac!qrn.-tudy team's
investigation of current prograﬁ cﬁarqc:eristica was not‘thorOugh._
Sec0nd1y,$t6 p‘in: qut one of the serious weaknesses of the text, I would
like to focus on the '"cooling out" theory. When the idea is first introduced,
ic is offered d;if as.a boésibility. The writer.;dmitq :hat’thqie is no hard
data to subst\ntia:e it. Later, the quotes are dropp;d from the term apd tkel
theory is presented as an accepted fact. 'An idea does not become @ fact- simply

because it is stated so. This stylistic tactic is particularly unhelpful be-

cause it is so negative. Further, frequently in the literature when the cool-

N _ ~
ing out theory is raised, it is balanced with a discussion of reverse transfer

e

. o
trends.  In simple_terés, reverse transfers are EhOSe students who move from
. RN . -

attendance at 4-year institutions to 2-year colleges. In Iilinois, for example,

it is reported that 25.4% of the statefé community college enrollment in the

. Lo

. iz ‘ ‘ . : ¢
fall ofX1978 was composed of reverse transfers (Student Enrollment Data and

Trends in Public Commurrity Colleges of Illinois: Fall 1978, p. 18) . Nearly 802 °

L I
of the students were from public 4-year institutions. In other studies (Commun=-

ity College Review. ERIC, 1976), it is reported that this trend has increased
. ‘ ~/ -
in the last decade. In 19708 nearly 10%Z of the community college population

_was reverse transfers; in 1977 it was estimated that community dolleges accept=

ed as many reverse transfers as they transferred students to 4-year institutioms.

It would not require a great leap of the imagination to conclude from

-

these facts (1n much ‘Fe same manner employed by the book's writers to reach
:heir conclusions) that maybe community eolleges are doing someching righc and

\
that "senxor" institutions‘need to examine their approaches. ' ’ \
-

Third, the notion that the minimum requiremerit for police manpower should L

- -

‘be a-baccalaureate degree.wi:h a liberal arts cast appears impracticable, even

. . -
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absurd when taken to the extreme. Liberal arts programs have :r'di:‘°"ti}y
been and appear to remain the special preserve of the middle-class. To require

)
such a degree, then, flies in the face of national equal oppq}:uni:y policies.

The recommendation appears to be unrealistic in terms.of attracting, in Vollmer's

terms, "truly exceptional men"” (p. 31) and in Bouza's language, "Renaissance

*

men" (p. 42), partly because of the significant numbers of sm&ller. rural -de-:

partments across the country whose pool of manpawer and baccalaurea:e opportu=-

.nities are limited and partly because of the na;ure of police work itself.

.

Regarding the latter point, Jerry wilson (former Dig:ric: of Columbia

policgv9b{/f) is quoted as saying that much of police work 18 routine and dull.

‘ -

. As a zysulc. fiberal arts educated police officers are likely to experience

frus:ra:ion and disenchan:men: which could lead to early resignation and/or

unacceptable behavior.
Further,-although the goal_is understandable and cammendable, the fact is

that there are few 'truly exceptional men;f "Renaissance men," or, to continue

the references in Plato's éerms. "phiiosopher-kings" or queens, available ia
- , 3 / -
the world generally. Most of us are "toilers in the vineyards.” Could you

imagine the turmoil and confusion if by some fluke even a single police depart-

4

cies of social systems; expert in the latest counseling modalities as they
I

apply to social units; familiar with the theories of ethics, epigcomology.

morality, semantics; managgmenGYorgagization scholari};psychologis:s? IAnd even

more far-fetched, Lan you imagine officers who possessed :HL whgrewfthall to

app1§ all of this information iuﬁgfac:idal situations? lf

-t : .
It is a more reasonable view to see police work, as'-],.=

e range of. variously

11 as other sorts

-

of professional enterprises, as work which requires a who

trained and educated individuals.

- st

. | % "8 E

»

\

There is need in police work for "Renaissance"



persons, as there is a need for other specially educated individuals, as theres
is a need fdr the specially trained\technician. It seems logical to assume

that more than one sort of uniqﬁely educated person is reéuirod to improve the
effectiveness of police dopartéen;s and to help them,respoudvto the work's com-
plexity. The profcss%onal models to which the text r!fe;s help make this point.

Just & cursory examination of the medicul, legal, enginecring, and architecturail

professions (the Dictionary of Occupational Titles will do for these purposes).

will reveal that fhile'there is a cadre of persons who might be classified as
"truly exceptional persons,' ghe professions include in very impoftant ways
gallaxies of technicianﬁ. para-professionéls. and others who provide the serv-
ices essential in 8llowing ;he "truly e;ceptLQnal ﬁersons" to functioo at the’
‘highest level. Even though the terminology in the commission's text Attributes
different values for the practitioners who work at different levels, the fact

\

is that without technigians and para-professionals the'phirosopher-kings\and
’ [ 3

-

qdeens'would not ‘be able to ply their special skills. They are very importaat
pleces in the whole professional schemo.‘

Commuhity colleges have proven their capacity to trgin and educate these
technicians and para-profess}onals as they have proven their ability to ﬁrovide
q?ality t;ansfer programs.

Fourth, the text ignoresrthe special circumstances and needs of the large
numberé of police departnent; which serve rural areas..

Fifth, the writers either do not understand or do not.accept the unique

function andvseryice of community co%leges.

In spite of these cohcerns, however, there is much of value in this text.
It makes attleagt thre; imporé;nt contributions.

First, while theré are many weaknessés. viewéd poéiéively. thqd text-sug-

. gests the large aery'of important research which remains to be dope, the

-



results o!\which will help us wmake changes of the appropriate kind -and take
steps in the right direction. A myriad of rescarch issues are raised. In
fate, it Appcqr- through this textsthat we do not know a great deal. Efforts

should certainly be directed at prioritizing research nceds, &nliuting appro-

priate ﬂﬁ;titutipnt and individuals to conduct the research, and finding funds

to support it._

Second, the text is a useful rceource for thﬁ issues surrounding police

htghe£ education. 1In a fomprehensive fdshion, the text captures many‘of the

singificant thoughts and 'questions relevant to the field. It can help police

€ducators (and students when other balanced materials are included) examine the
issues, arrive at individual conclusions, and thereby sharpen thinking. It can

provide a valuable stimulus fore,a more -domplete snd concrete study of the entire

field and its relationships with other segments of higher education, the commu-
; - . g T _

nity, and police administration. .

Third, the text can provide the incentive for community‘college police

educators to act more strongly as a'¥n1t. The broad, negative, and biased °

b?ugh stroke which was used to paint communigy college contributions to police.
higger education clesrly indicates chat; in spite of your ngmbérs, you have not
exerted your potential influence, you have not b;oadcaét‘yOur achievement, and
_you have let a smgll mumber éf university authorities dominate ;rofessiqnal.
_ofé;nizations. the national commissions.which have generated police education
policies over ihe.past Eyo‘decades (no;‘éhe IFast of which 18 the conmissibn ~ ]

which Oversaw the writing of this tekt), and the professional journals. The

. . > -,
text makes our weaknesses in these areas apparent and serves an lmportant func-

MR 2

tion if it results in the more jiti’e participation of community college police

"_educators in the rahge of professiqral activities noted here. The enérgy for

-

this more active and organized. role must come from the cqlleges themselves and.

. _l() ' . —

o




from you who teach and administer local programs. The Associlation stands ready,
as it can, to héip you in whatever ac{ivicieﬁ you wish to-initiate.

Finally, ﬁhe accusations and 1”8}£°‘E (explicit at timow) anger which
pofwcato: the text are unh‘lpful. Much pf what is offered in police education
prografs’ in community colleges today is excellent by any standard and falls
within the boundaries of many of’thc book's recommendations. We need to have
a fairer, more comprehensive, current look at the field so that more credible

conclusions can be made, so that whatever changes are necessary will be firmly

based on reliable information. To achieve this important aim, community qolyr

¢ges and the As.ociac19n are ready to work wich other higher educacion institu~-

tions and organizations, in the sﬁirbt ot cqellaboration, and-wicth the joint

goals of improvfng both:ﬁolice higher edﬁcatiﬁn and the quality of police work.
We agree that police work is increpsingiy complex. We agree that police '

educatiop. at all levels and in all institutions, needs to be improved. We

are convinced that thﬁ_improvemént must come as the result of the 1nv61vemen£

of representatives from ail postsecondary institutions. We know that community

colleges have already contributed significantly. We are willing to continue

-~

to contribute in partnership with others.

.
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"The subject of change is hlways ‘a, difflcult toplc. ‘Difficult for'thosek

‘who ate in the field gf Law Eﬁforcemen: and Polic1ng and dafficult for ”‘_‘,-’-

.«those of “us in Police Educatxgn. .Changg and preposals for change are. . . -

"' ' . s -\ ’ - '-:"v\

A

. M . -

chreatenlng. They threaten many’ indtviduals and ins:icucions because

'they 1mply by the natuté of ti;,suggestions for chane that we have

.been do;ng something wrong-in the -past. ) .o e >

>

B - [ t . .
. . - - - . N
Lo . 4, . .; - . 1, .
- i N - .« ® .
. . > . . -

Since, in the end, it will appear that my ¢qymen%g§§nd‘response to the SN
- report are sOfewhat negative, it is important that I preface my remarks

with some words. of appreciation. - . L o ' | 3

>

I would like to thank and expréss my'apéreciatiOn':o the Police Foundation

-for :aklng the rlsks 1nvolv:g‘!h=sponsor1ng and fundlng this important

v ~
: -

study of Police Higher Education in the United States. I.would also like

L4 -

to thank the Office of Criminal Justice Education “and Training of LEAA for .
. T o . fe :
. sponsoring -this symposium, so that we would have an opportunity to react '

to the report and its recommendations. . .

a - P . . . P

-

Such a stugy, publiéhed report, and this symposium are valuable.™By advoc-
ating a particular view of the'past, bresen:, and future, it'génerates and'
. ‘l . - 4

crystalizes other views, probes scholars to engage in further ‘research,
. al ~8eRT . .

and focuses discussion and debatg. This is 'a valuable contribution to the

state of the art.

',Befdre I revieﬁ’chaptik six, I think it's important to go back to some of ,
the foundations laid’ fn previous chapters. The major probleﬁ with this

whole Teport- is the assumption that the purpose of higher education for the

’

13
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Tl “- - ) . -
. . .

poliqe is, "educating the policeffor inStituti,nai change." . Other aims
. . -\ } . L . .

areldiscusseJ;'but this «one purpose emerges as the major objective. -

r

- . - .
CIRe . A

¢ - S oo . B ‘
Neither the authors nor the researchers demonstrate any substant1al

~e .

concensus for such an obJective. The statement that, "most of the objectives

- . - - -

_"nffered_for police education are compatible'" with this objective and primary

T

' I reviewed @ number of the books in higher education listed in the

concerns of the commission is also not demonstrated or substantiated.
. i ‘ . ) R ) . _\

s ° \,_ ' a

+

‘bibliography and used for footnotes'and others not listed due to more

recent publication dates. . I find k}ttle support for such a major objective.

.The most frequently stat:;ed goals, objectives, and purposes of lhighe‘r‘education

evolve around the generation and dissemination of knowledge.

"Eble states, ''there is po-+single aim for education. It is even difficult

to conceive of higher educational institutions serving single purposes-" 1

-

Aithough, the purposes and aims of higher education for police were not
'specifically assigned for comment, this narrow and limited objective

-
-

, | . p _ _ , S .
., permeates the whole report. The components of curriculum, faculty, student

.experientes,'etc., are judged against this objective. This‘objective also
o 2 . - - ’ . .
. . / . -
becomes the/basis for many of the subsequent recommendations.
. -

- : A
- . N -

v

It would appear that Dr. Bennis' influenée can be observed in this regard.

»

He has authored a number of outstanding ‘and excellent books on change. His.

wrltlngs obv1ous1y reflect this orientation. I have to admlt that I have
T / ; : . .
used both the second agd third editions of The:Planning of Changg?in my

so—called "oCCupationally oriented" criminal justice courses.

14 .
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nstitutional, and social change are

- - L]

I believe that personal, group,-

important and -the concepts an_ procébses should be taught in police .

. B
7 / - -,

education. However, it should not be the primary purpese of education.

-

Therefore, "if we disagree regarding this purpose of pdlice education, we

~will quite naturally disagree with many of the findings of this repoft, its

.basis.for judging quality and performance, and.its . recommendations,
; - P

) £ ) .«
especially those .relating to student activities and experiences.

-

Since I find uery few other disciplines held to, judged, and measured by

A

such an obgectlve, I for one do not. support "educating the police for

.1nsti;htional change. as the major or primary_objective. I support change,
if improvement takes place."However, the more important goal is the generation

and dissemination of knowledge. - Responsible and positive institutional changes

-

-y

may -then evolve as a sub-goal of this educational process. Such a view of

ﬁhigher education for police is the foundation for the remainder of my remarks.’
! .

~

~

Chapte: six,Student Experiences: is aleo based upon tnis change objective. .
However, anothet under1§ing-foundation of'the commisSion's;judgements and
recommendations is'the emphasis oh liberal arts. Although I earned my
bachelor's degree from a liberal arts college in sociology and pSychology N
and found it an approptiate model and route for me, I would.never suggest

that it should be adooted as the one and.only model of hig?er education.

.

In fact, the liberal arts model is currently under severe attack. .Feldman
' - | r

has said that as a nation, '"we are every year sacrificing thousands of

young people on the altar of our doubtful'and exclusive obsession with the

so-called liberal arts."3

15
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-

I had o tained my Bachelor of Ar:s and completed a]l course work needed
for the/mas:ers degree at Mlchigan State University s School of Crlmlnal
. Justice'befere joining a police department. However, there were many tlges

" that I wished I had had a mixture of practical experience in police work' -

R

‘as T worked toward these degrees. There is no questiop that this model

contains several advantages, but it also has some disadvantages. The problem

F

is that police education is too new and incredibly 11::1e daca exist to

. i 1

support any model over ano:her.
-
I-believe :herefore, it is too soon to make such a significant decision.

Hlstory may prove that the occupaclonal model was :he beccer alternative.

I mould not want to preclude that possibility by advocaclng one model and

elimlnaclng all q;hers.
The commission appears to ignore the current trends in higher education.

It would seem that some members do not function in higher educatfonal -

! 7

-

‘ insticu:iohs, ace unaware of :reods and issoes, or'éhose.:o'igJZIe those

" that did not suopor: their views.' Most of you can cecail the "good old «
daysh stories and carcoons:f'The reoor: reminds me of seQeral. i: would.
appear thec the commission is‘recommeoding :hat police education should

"return to J&i{ﬂ do not. pass 80, and do~not collect $200. OO" érom LEEP and

begln where the rest of higher education was in the early 1960s'.. We will
soon be entering the 1980s' and I would hope tha:vpolice'educacion would
cacch up rather than regfess to the world of’the good old days of fuil::ime
students, dormitories, (the noise‘leﬁel was Sso ]ouH ; couldn't study), in

other- words, the concept of residential education. By the'way, the research

& oo college students who live at home was kind of in:erescing.

- 16
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- I'm not sure how relevant it was to what we are doing here, but it was

interesting. R o ' .

I don't believe that such a recommendation is reeliscic<”ﬁos: community

college campuses are not residential in'design or function. The commission

[ . ! 4 -
also ignores thak one of the relatively newexrends-in state universities is

upper division only, junior ano senior commuter campuses. ™

-

As Milton Stern has saiﬂ\ﬂfull t1me studenthood is g01ng the way of full—:zme

motherhood" 4 The part tlme student is fast becoming the majority in Our‘

N

‘college classrooms;f>lt appears that this trend will continue in the foreseeable .

——

'futuref . _ o o /

-~

Alchough - the-commission reports some’ research to substantiate its support of
Y : . .

full-time, resi&ency education, the research is not conclusive or-exhaustive.’

I agree :ha: a lot of learnlng takes place out51de of che classroom, however,

many full -time students do not even avail themselves of these opportuntles.

' My experience in :eaching In a state university and two community colleges

Another criticism that I have of the commission, is the way the report attacks R

-~

"is':ha: ché full-time employed/par:-:ime student is generally better»motivate&

~

and more challenglng to teach, than the full-time and/or pre-service student. .

- . -

If we move toward all pre-sefvxce s:uden:s, we would imiss the mix that can

enrich the learning of .all students in the cl%ss;oom.-

-

the communicy colleges. It is 2 lot of fun to be a Monday morning quarterback
: - ¢ . s _

and the commission must have thoroughly enjoyeﬁ,this.role. The report basically

ignores the purposes, functions, goals, and objectives of the conmuni:y college.

-

we L

-
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‘-The significan:'conkribution of community collegég isfvell docunentedy. They

exis: to respond to and serve both the educacional and training need of the
) community whether :ha: means unlversity parallel or career education.’ - They ;'

/ .
were willing to ge: into police and crlmlnal jusclce education in :he 1950s"'

~and 1960s' before federal LEEP funds became available and when most of the .

- o . -
colleges and universities that the commission seems to favor, refused to get

their hands dir:y; ',_ o

v R .

»

Hoover and Lund state :hac,'"che growth in baccalaureate and graduate
progranming has follgwed by two and three years previous expansion in associate

level programming leading to the conclusion that programming in senior

~

Anstitutions is more a product of qheﬁdenand generated by associate degree

graduatés than other factors." ' .

- Community colleges are obviousfy not represented on the commission, very few

. < . A ' .
were invited and/or were able to appear at the reéional public forums, and

the American Association of Communlty and Junlor Colleges was not involved

either. I find such a lack of representatlon and inpu: to be reflec:ed in

“w

this report. . . ) -

I am also concerned about the commission's heavy cr1t1C1sm of- _some of the early
. ™~

_pioneers and leaders of this' field. Al:hough on page 81, the comm1s51on

-
- . -

acknowledges "an important act of leadership," I balieve the criticism is unfair '

U

"when viewed from the perspec;ive of the hiscoricalidevelopmenc of police and
criminal.justice educa:ion;A Academic wasteland and "intellectual aridity" to

’the'contrary, the concribucions of individuals such as Tom Crockett, Jim
Siinéhcomb}:fenﬁy Pace and Jimmy Styles deserve our sincere appreciation and

S e ’ . o , .

- \).L“‘an%- _ ‘ X . i
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As I stated in the'beginning, the overall flavor of my remarks has probebly'

appeared negative. This is probébly'the resultlof my disappointment with
-l .

the report. It supports, apparencly on purpose, a:very provincial and . °

-

narrow perspectiﬁe of the ‘future of higber.education for police.- It

generalli advocates one model prematurely as all ‘facts are not in. All
. N . . ' - .

these wonderful Ph.D.'s in the liberal arts whp are to be ''re-tooled" (God
knows how), do%not appear to have contributed very much research to the

[4 -

problems—of educating the police.

.
. -
, “

There is no question that academxcs outside.of criminal Justxce have

concributed significantly to the field of crim&ﬁgl/Justice, but so have

peop‘e within the faculty ranks of the diséipline of criminal Just1ce.' I

don t see hordes of‘arts and science faculty interested in teaching police.

I do, however, see the need to expose pre-service and ln-service police

" studerfts to these faculty through the prevalent general education and social

science approach ugilized in most community colleges and'universitiesf

The field of police and cr1m1nal Justxce has many needs and problems. It

is in need of educated personnel from many diverse educational experlences
Y

and disciplines. New employees should have as much gollege educatxon as_

Q

ERIC

wll Toxt Provided by ERIC

possible.- In-serv;ce personnel should continue their educatxon Education

and learning, both formal and informal, should be a llfelong contxnu1ng

process. Learning should never stop. Prov1szon must be kade to ensure that
police personnel continue their education throughout their careers. Learg}ngﬁ
and education are and should not be terminal. Diverse majors sbould,bé.

encouraged. Personnel are/ needed at all levels of the organization who have

*

dégrees in: Sociology, Sychology,'Bdsiness; Political Science, Public -

dministration, etc., and Pollce and Criminal Justice.- .,

. 19
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Personnel with a variety .of educational majors can be a real asset to the
police organizacion, provided the knowledgé is utilized by the organization.-

[ 4 B - 7-"5

A multiplici:y of higher educacional models should be encouraged and funded. .

[ 4

Subs:antial research into all models and ‘other factors regarding police

_educa:ion should continue. All of us must .redouble our effor:s if we are'

to succeed We must work tagether - police administra:ors and practitioners,

-educators educational adminis:ra:ors, government agencies LEEP and ¢

-~ . ~

scuden:s---(mosc especially studen:s) - to- ensure that excellence in

police education becomes our ob]ec:ive and ul:imacely -our acco;plishmenc.

-

-
Y
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